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ABSTRACT 

In this ever changing and developing world the importance of education cannot be 

overemphasized. However, the importance of education and its links with all facets of 

development in technological advancements all over the world are yet to be fully 

explored, especially in the developing countries. The dynamics and the ways through 

which education intervenes through its different levels in daily life to bring changes are 

complex.  

The following research study is an attempt to explore the link between education and 

socioeconomic development. It focuses on higher education and its impacts on 

socioeconomic development in Pakistan. This research aims to give an insight into 

higher education system in Pakistan and its direct impact on development in this 

millennium of technological advancement. It also provides analysis of the higher 

education system in Pakistan and its outcomes, education policies at national level with 

implementation problems, presenting global scenario by giving examples of higher 

education systems in developed and developing countries and their roles in national 

development. It finally suggests a model of higher education called University- industry 

linkage ‗Triangular Model of Higher Education‘ to boost economy in Pakistan.  
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1.1 INTRODUCTION 

Education has always been recognized as one of the basic factors for socioeconomic 

development. It raises the quality and productivity of human capital and therefore 

contributes in the overall national development. Education also generates and enhances 

awareness, understanding, tolerance, self respect and other social and moral values 

which enable people to raise voices for their fundamental rights and improve their 

living standards. This awareness of the values through education then creates a society 

with fewer inequalities, less biased and fair social system through implementing 

improved socioeconomic policies. It also allows the people to defend their ideological 

inspiration and helps in developing national solidity (George Psacharopoulos, 2003). 

The word Education is generally defined as a positive change in behavior. It can also be 

defined as a process to provide personal and social development through instructions 

and training. Indeed knowledge, skills, attitudes and values are all products of 

education. Education is the main instrument for disseminating the knowledge and 

accomplishment of goals leading towards development of human civilization. For this 

reason, education is considered a major factor for socioeconomic development. 

Developed nations invest in education and consider it as an investment in human capital 

(Theodore W.  Shultz, 1981). 

In turn, this investment increases productivity in every human endeavors and 

technological advancements. Education is a powerful instrument to eradicate poverty 

and thus improving the living standards of the individuals, families and consequently 

the society. Therefore, education contributes development at two levels, individual and 

national. The economic development results in a number of things. It results in poverty 
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reduction, higher standards of living, social-equality and overall an improved quality of 

life. Nations also strive to preserve their identity through a supportive education system. 

Social values, norms and the perceived needs of the socioeconomic development can 

only be disseminated to the future generations through a sound and effective education 

system. 

1.2 BACKGROUND OF THE STUDY 

In Pakistan, higher education means the education received after completing the 12 

grade. Universities are the institutions providing opportunities for higher education, 

research and grant academic degrees in a variety of subjects. Normally, universities 

provide post graduate education at level 15 and 16. Many universities are also offering 

four years bachelors programme since 2006. University education is considered as the 

supplier of qualified human resource for running the state business and socio economic 

development. 

Currently there are a total of 135 universities in Pakistan, working both in public and 

private sectors. Universities are considered autonomous bodies; however, they work 

under the broad policies laid down from time to time by the Higher Education 

Commission of Pakistan (HEC). Out of these 135 universities, 74 universities are in 

public sector and 61 are working in private sector; percentage wise they are 55% and 

45% respectively (HEC, 2012) as shown in the chart below: 
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fig. 1.1 Source: HEC (2012), Learning Innovation, Accredited Universities/ Degree 

Awarding Intitutions as on March 07, 2012. 

Out of the total enrolmrolment of students, 86% are in public sector universities while 

14 % students are enrolled in private sector universities, as shown in the chart below: 

 

fig.1.2 Source: Pakistan education statistics ( 2010-2011). 

Gender wise enrolment in both public and private sector universities is 67 % male and 

33% female. (Pakistan Education Statistics, 2010-2011).  HEC is always trying to 

promote access and quality through various initiatives. According to the Mid Term 

Development Framework of HEC (MTDF, 2010-2015, HEC) access to higher education 

in Pakistan for the persons between the age group 17 to 23 years is only 5.1% as per the 
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statistics collected in 2009. Enrolment in agriculture was 8% in 2009 whereas it was 3% 

in medicines for the same year. (MTDF, 2010-2015, HEC) 

49.4% population in Pakistan is living below the poverty line (World Development 

Indicators, UNDP, 2012). Consequently half the population of Pakistan is incapable of 

financially supporting their wards to acquire higher education, indeed, even lower levels 

of education. The families try to get the children employed early so that some earnings 

start coming in the home which are generally run under the joint family system. For the 

remaining 50% possible students‘ the access to higher education also faces serious 

impediments and discouraging challenges. Limited financial resources again and 

prevailing social norms where early marriages, especially for girls, make it near 

impossible to seek higher education. 

The total population of Pakistan between the age group of 17-23 years was 22 million in 

2009, which is a very good figure for any country as far as the size of the pool of 

available young human resource, is concerned. However, only 1.58 million out of 22 

million has the access to higher education. It is mainly because of two reasons. Firstly, 

because of limited capacity of the system and secondly, due to poor financial status of 

the families (MTDF II 2010-2015, HEC p.33). 

The percentage of enrolment in higher education in Pakistan is therefore, not very 

satisfactory. Only 3.5% percent of the total enrolled students go to degree colleges, only 

0.6% to universities and 1.08% to professional universities and higher education 

institutions. (The Education Census of Pakistan, 2005). 

HEC continues to make concerted efforts to enhance the enrollment and raise the levels 

of universities in Pakistan. However, access to higher education, question of quality and 

relevance remain the basic challenges faced by the higher education sector in Pakistan. 
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Cooperation of formal and non-formal institutes is yet another need which will have to 

be met for rapid economic growth enabling Pakistan to perform a prominent role within 

the global economy. To this end ‗University-Industry Technology Support Program‘ is 

a very good effort to boost up economic development through funding of relevant 

research activities (HEC Report 2010-2011).  Nevertheless, far more efforts are 

required in this post-industrial era to meet the emerging national and indeed, global 

challenges. 

1.3   STATEMENT OF PROBLEM 

Education has always been considered and accepted as an agent of socioeconomic 

development. In order to develop a link between the two, it is essential to explore and 

evaluate the system of education as well as development indicators. The process of 

reviewing education system, its aims, procedures and outcomes will be the inevitable 

determinants of the sustainable development.  

By carefully looking at the education system particularly the Higher Education system 

in Pakistan, it appears that the system has many shortcomings. As a result, despite 

concerted efforts, the outcome is not good enough as it betrays signs of continuous 

wastage of human and material resources and brain drain.  

There are some inbuilt factors within the realm of the Higher Education system which 

tend to defeat the system such as unrealistic aims, weak infrastructure, poor planning 

and the system‘s inefficiencies. However, far more damage is done to the Higher 

Education system due to external factors on which HEC has little control. These include 

national political instability resulting in frequent change in policies, financial crunch, 

corruption, lack of coordination between educational efforts and developmental plans, 
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lack of interest and devotion of political governments and consequently of the 

bureaucrats to the cause of education itself. Combined together these factors tend to 

defeat even the sincerest efforts at promoting Higher Education in Pakistan resulting in 

the continuation of the poor system of education and leading to socioeconomic 

deterioration at individual as well as at national level. The state of education system in 

Pakistan and its outcome is not satisfactory. 

The unemployment rate in Pakistan was 15% during the year 2011(World Bank, 2011) 

which implies that the degrees of the graduates being produced were not meeting the 

demands of the job markets nationally and internationally. Or else there were not 

enough jobs betraying a slow economic activity and recession. This, juxtaposed against 

the backdrop of perpetual political instability worsens the situation which needs urgent 

attention.  

Examining the distribution of the total labor force of Pakistan by occupation reveals 

interesting facts. In terms of percentage, the labor force in Pakistan is found to be 

employed 45.1% in agriculture, 20.7% in industry and 34.2% in services sector (The 

world Fact book 2012 est. Country Comparison to the World). If this be the job market, 

then Higher Education, indeed, education at all tiers should conform to this need. If it 

happens then there can be no unemployment in the country or bare minimum. 

For many initial years of the 20
th

 Century till the end of the World War II, policies for 

higher education in many developing countries were based on the concept that 

education was not necessarily important for economic development. Governments were 

hesitant to invest in education because many people thought of undertaking Higher 

Education for reasons of status, love for knowledge, or under family pressures. Higher 
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Education was not sought out as a logically planned investment based on the prospects 

and coldblooded cost-analysis. Economists were unable to distinguish the consumption 

function from the investment factor of educational expenses. The returns from 

educational investments were indefinable and not easy to justify. Besides, people were 

not yet viewed as Human Capital. Therefore, expenditures on Higher Education 

remained unaccepted to developing countries, until of course the economists around the 

world started to change their concepts and attitudes.  

Higher Education is universally now considered a tool for economic development. 

However, when compared with both the primary and the secondary levels of education, 

the rates of return of Higher Education are more intangible and often difficult to 

measure. Nonetheless, countries such as Singapore and Hong Kong with high 

enrollment rate at Higher Education level i.e. more than 20 % are leading in the fields of 

technology and economic development (UNDP, 2010). This is a clear indication of the 

massive benefits accruing out of Higher Education in a country.  

In case of Pakistan only about 5% of the total population is enrolled in Higher 

Education. The reasons for this inadequacy are due to the following: 

i. The existing education system particularly Higher Education system in Pakistan 

is not tailor-made for the needs of job-markets and socioeconomic development. 

ii. Manpower/employment through university-industry linkage, which is essential, 

is not being balanced. 

iii. The existing system of education does not educate early in student-life in the 

concept of career planning, entrepreneurship and to define career path. 
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iv. At the government level there is little link between educational policy and 

socioeconomic development plans. 

v. The existing model of Higher Education falls short of the challenges to achieve 

the developmental goals for the aforementioned reasons. 

This research study is aimed at exploring the Higher Education system in Pakistan in 

order to develop a link between Higher Education and socioeconomic development in 

the country. 

1.4     SIGNIFICANCE OF THE STUDY 

The only thing constant is Change. The ushering in of the 21
st
 Century has witnessed 

continuous technological change due to developments which are influencing every facet 

of human lives with a mind boggling speed. New knowledge, new implements, new 

horizons of knowledge and possibilities and job-markets are emerging. All of these 

emerging challenges require human resource with matching qualifications to at least 

handle them, what to talk of improving upon them. Nations are confronted not only with 

the prevailing challenges but also require preparing for the future challenges which are 

already lurking on the horizon. To survive with dignity, prosperity and to progress, all 

nation-states ought to have effective Higher Education systems which are resilient, 

strong and sustainable based on knowledge and skills consistent with the developmental 

aspirations. 

The above titled Study is important because;  

Firstly, it explored the significance of Higher Education for the development of a 

nation. It looked at the historical perspective of the role of the Higher Education in 
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socioeconomic development of some other developing and developed countries of the 

world. It also discussed university-industry paradigm for socioeconomic development. 

It further explored some of the models of Higher Education systems based on 

university-industry linkage around the globe for development. 

Secondly, it presented a thorough examination and analysis of Higher Education system 

in Pakistan and its relevance with socioeconomic development. The role of HEC was 

evaluated.  It also analyzed the planning approaches for Higher Education. 

Thirdly, various problems affecting Higher Education in Pakistan were analyzed, and 

suggestions offered for improvement. Questions of Quality and the right kind of 

education for socioeconomic development were evaluated.  

Finally, this research study suggested a model for Higher Education for sustainable 

socioeconomic development in Pakistan. The dissertation planed and suggested for the 

future development of Higher Education in Pakistan. It presented a model to make 

Higher Education an investment in order to develop a link between Higher Education 

and development through balancing demand and supply between qualified-manpower 

and employment through university- industry linkage. It also presented considered 

recommendations for policy improvement at Higher Education level. 

1.5    AIMS OF THE STUDY 

This research study was aimed at exploring and investigating the system of Higher 

Education in order to develop its link with socioeconomic development in Pakistan. It 

determined the factors responsible for its ineffectiveness and attempted to develop a 

model of Higher Education for sustainable national development. 
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The main objectives of the study were as under: 

1) To find out the link between Higher Education and socioeconomic development 

in the context of prevailing socioeconomic situation, political environment, 

internal and external factors in Pakistan in the new millennium. 

2) To analyze the Higher Education system, present policies, plans at Higher 

Education level. 

3) To explore economic considerations in education planning. 

4) To present a model for Higher Education and socioeconomic development. 

1.6      RESEARCH QUESTIONS 

This research study was based on the following research questions: 

1) Is Higher Education system in Pakistan catering for the needs of national 

development? 

2) Does Education sector need changes in order to bring improvement in economic 

growth? 

3) Are Universities in our society playing a vital role to promote socioeconomic 

development through research? 

4) Does Pakistan need policy reforms at Higher Education level? 

5) Is identification of developmental themes necessary for research at university 

level? 

6) Is it necessary to have university-industry linkage for socioeconomic 

development of the country? 

7) What is the role of universities for socioeconomic development in Pakistan?  
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1.7     LIMITATIONS/DELIMITATIONS  

This study was limited to Higher Education, its potential outcome and its contribution in 

nation‘s socioeconomic development in Pakistan. 

1.8     KEY TERMS 

 GER: Gross Enrollment Ratio 

 HEC: Higher Education commission 

 HDI: Human Development Indicators 

 HEI: Higher Education Institutions 

 TAI. Technological Achievement Index  

 Higher education: Education pursued after completing the intermediate level 

that is the 12th standard. 

 DAI.  Degree Awarding Institutes 
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2.1 EDUCATION AND  SOCIOECONOMIC DEVELOPMENT 

Many developed nations like United States, Canada, Germany and Japan have proved 

that their social development, sovereignty and independence depend upon the 

development of their education systems. Moreover, it enables nations to maintain their 

identity on the basis of social and economic accomplishments. Korean example is yet 

another case in point. Korea is competing against countries like Japan in terms of 

development with proper planning and investment in education. Gylfason, T (2001) 

pointed it as ―More and better education is a prerequisite for rapid economic 

development around the world‖ (Gylfason, T, 2001 in European Economic Review 45 

(2001) 847-859 p. 851). He further quoted Barro, (1997) that  

―Education stimulates economic growth and improves people‘s lives through many 

channels: by Increasing the efficiency of the labor force, by fostering democracy (Barro, 

1997) and thus creating better conditions for good governance, by improving health, by 

enhancing equality‖. (Ibid, p. 851) 

Economic development in general terms is a kind of determined and continuous effort 

on behalf of policymakers and leaders of community to enhance the life standards of the 

society. Economic development can also be stated as a change in economy 

quantitatively and qualitatively. Such change can be seen through multiple indicators 

including creating better human capital, infrastructure development, regional 

challenging, sustainable environment, social development, improved health facilities, 

literacy and supremacy of law.  
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2.1.1 INDICATORS OF ECONOMIC DEVELOPMENT 

a) INDICATORS BASED ON BASIC NEEDS APPROACH 

Following are the basic indicators for measuring economic development in a country. 

These indicators are:  

            i. Life Expectation and Age.  

                        ii. Infant Mortality 

                       iii. Literacy.  

In fact, the Basic Need approach considers health, food, shelter and education as the 

basic human needs. However, in this approach, there are many flaws, such as neglecting 

quality of life standards including basic human rights, security and the right to have 

justice. According to this approach, individuals of a country are supposed to have high 

living standards if they have the ability to save and consume more.  

b) HUMAN DEVELOPMENT INDEX  

According to the modern trends the economists do not consider GNP, as the primary 

determinant of economic development. It is considered that the quality of growth is 

what matters. For this purpose they formulated Human Development Index (HDI) 

(Mehboob ul haq, 1990). There are various measures included in this index. Following 

are the main factors incorporated in it: 

i. Life expectancy 

                      ii.         Literacy 
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                     iii.         Real GDP per person. 

 Besides, the modern economists also consider the following indicators as measures for 

development 

i. Economy of the country is considered to be less developed if the 

percentage of income deriving from agriculture in terms of GDP is 

higher. 

iii. The Country with more per Capita consumption of energy and 

structure industry is the more developed in economic terms. 

iv. High percentage of dependency on cereals and starch in people‘s 

daily consumption, the economy will be considered as less 

developed. 

v. The high enrolment rates and urbanization in a country are 

considered important for economic development. 

vi. A country is considered developed with low infant mortality rates 

and less dense population.  

Moreover, Economic development not only includes just the economic growth but also 

a positive change in political, social and cultural environment for improved standards of 

life. 

Social development refers modification in the social structure of a society. Change in 

society is followed by the change in thoughts of the human beings. Societies move 

forward by evolution with the passage of time and knowledge to make life more 

comfortable. It may refer as the change in socioeconomic structure through which 

countries and societies undergo a social revolution. Indeed, many factors including 
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socio-cultural scenarios, religious beliefs, scientific knowledge and technological 

advancement lead to social change. However, education plays its role in positive terms 

to enforce change through these factors. No doubt, Educational Systems are cost 

consuming; therefore, they must be evaluated against other possible development 

endeavors while making a list of priorities for developing countries. It is therefore, 

necessary to clearly set up the relationship between Education and Socioeconomic 

Development. 

Higher Education, in particular, becomes responsible for many more, diverse tasks. 

These include nation-building, producing highly qualified and skilled manpower, 

satisfying the social demand for education at all tiers, carrying out research and 

developing the universities as nurseries for continuous future development. 

2.2  ROLE OF HIGHER EDUCATION IN DEVELOPMENT 

Development is not a onetime human achievement. Perhaps it is best defined by 

Andrew Thomson September 2008,  

―Development is not a stage to be attained or a goal to aim for. Rather, it is a 

continuous process of improvement in which education, research, and service play 

important roles in creating positive change in the self, the people around us, our 

communities, and the institutions and structures that support us‖ (Andrew Thomson 

September 2008. p. 3). 

 

Higher Education plays a dynamic role in human development. Higher Education 

institutions comprise universities, formal and non-formal institutions, colleges, 

vocational and training institutes. Universities offer numerous options of learning and 

development through teaching and research. Higher Education viewed in broad 

perspective is about empowering and upgrading human life where individuals can 

develop and then continue to further develop their knowledge and skills for quality life. 
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Development is, ―About learning to know, learning to do, learning to be and learning to 

live together‖ (Faure 1972. Cited in  www.ghfp.org). 

Therefore, learning and research at Higher Education level is an inevitable activity to 

bring positive change in individual‘s life and as a consequence in the society at large. 

The OECD pointed out that Higher Education contributes to socioeconomic 

development through the following: 

i. The development of human capital (through the process of teaching and 

learning). 

ii. The construction of knowledge and skill, basically through research and 

development. 

iii. The distribution and practice of obtained knowledge. (At the end users point). 

iv.  The preservation and continuation of knowledge (Storage and inculcating of 

knowledge) (OECD, 2008). 

Recent trends in more than 100 developing countries suggest that more emphasis is 

being given to Higher Education for poverty alleviation. (Jandhyala B.G. Tilak, 2007) 

 Indeed, Higher Education enables a person to equip him or her with the skills 

warranting highly paid salaries, thus leading to higher living standards. Previously, it 

was a general concept that basic education including literacy and primary education 

play important role in poverty reduction in many countries across the world. However, 

higher education has now been forcefully linked to higher prosperity. According to 

Jandhyala Tilak, in IIEP Newsletter • January-March 2007 (p.5) 

―Through a regression analysis of inter-state data and a large cross-section of 

developing and developed countries, the analysis found a strong correlation between 

higher education and development. It was empirically shown that: 

http://www.ghfp.org/
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➤ Higher Education enhances the earnings of individuals and contributes to economic 

development; 

➤ Higher Education makes a significant contribution to reduction in absolute as well 

as relative poverty; 

➤ Higher Education is related to human development indicators which reflect other 

dimensions of human poverty, as it significantly reduces infant mortality and increases 

life expectancy‖  (Tilak, 2007. p.5) 

He further pointed out that in many developing countries higher education is not getting 

as much attention as it deserves. Majority of the developing countries are still focusing 

primary education programs and basic literacy. Moreover, he is of the opinion that: 

―Sustainable socio- economic development implies that education systems focus on 

human capital as well as human development, on economic growth as well as poverty 

reduction, on modern technologies as well as traditional methods, and on global as well 

as local concerns. Policy-makers must not only provide for basic education but also 

help to strengthen Higher Education. This will benefit society at large and have a 

positive effect on economic growth and development‖ (Ibid, p. 5). 

This statement is so true and so precise that any effort to paraphrase it or shrink it would 

reduce the full meanings.  

2.2.1 HISTORICAL PERSPECTIVE OF HIGHER EDUCATION IN 

DEVELOPMENT 

In the last few decades of the 20
th

 Century different levels of education and their rates of 

return were analyzed in many developing countries on the basis of specific areas and 

sectors of economy. Higher Education at that time was limited to universities. At that 

time universities were supposed to perform purely an academic role. For that reason 

Higher Education was believed to be less significant for social change and economic 

development. According to Chapman (2002) this neglect for Higher Education was due 

to three reasons.  
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Firstly,   in many developing countries, universities failed to produce the desired results.   

Secondly, many universities had no concern with local, regional, or national issues and 

needs. The course content and style of education was most of the time not responding to 

the needs and aspiration of people and society in which it prevailed.  

Lastly, Higher Education was believed to have a ―low rate of return‖ so, financial 

support and concentration were shifted to primary and secondary education (Chapman, 

2002). 

Trends have been changing in recent years. During this era of technology and 

advancement in every human endeavor, as the role of research in socioeconomic 

development became evident, the focus in many developing countries also shifted to 

Higher Education. UN also considered the importance of Higher Education and its role 

to new elements of socioeconomic development including awareness about sustainable 

environment, poverty eradication, educating enlightened human values including human 

rights, health related issues and cultural conservation. Zaglul (2006) proclaimed that 

Higher Education institutions promote certain values and understanding that are 

inevitable for a fair society based on justice and human values. Higher Education 

institutions, particularly universities, are considered to be the fountainheads of social 

change through the creation and dissemination of knowledge and new ideas, particularly 

against the backdrop of globalization (Taylor, 2008). Indeed, these elements imply a re-

conceptualization of the significance of Higher Education in most developing countries. 

One of the Organization for Economic Cooperation and Development (OECD) 

researches pointed out in 2008 that the nature of tertiary/ Higher Education has been 

changed over a period of time. Further it stated that most of the tertiary education in the 

20
th

 century was about learning in the universities. It included teaching and learning 
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which required high level of intellectual and conceptual understanding and skills in the 

humanities, social sciences and physical sciences which used to prepare students to join 

limited number of fields such as medicine, law and engineering. 

By the passage of time, Higher Education is becoming much more expanded and 

includes new types of institutions and universities i.e. polytechnics, community colleges 

and technological institutions. These institutions were developed to cater for the needs 

of the economy and to make use of education in developing skills. 

However, the institutions of Higher Education and universities ought to realize and 

assess their desired role in development (Bawden, 2008). It is believed that Higher 

Education that leads towards development is a way forward to sustainable human 

development. (www.ghfp.org). 

Many developed nations across the world including USA, United Kingdom, France, 

Germany, Japan, China and Malaysia realized the fact and modified their Higher 

Education systems according to their developmental needs at national and international 

levels. 

Higher Education has long been neglected by the countries around the globe just 

because of the belief that the returns of Higher Education are low when compared with 

the other kind of investments, and should, therefore get fewer public funds and 

resources.  (Schultz, 1989). 

According to a World Bank study by Psacharopoulos (1986), the rates of returns to 

Higher Education in developing countries were estimated at 13% and 10.6% in 1986 

and 2002 respectively. These were lower than the rates of return to primary and 

secondary education. With the passage of time, it was concluded that these calculations 

were made to reflect average rate of return which was not an accurate approach. Then 

http://www.ghfp.org/
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there were other more serious misgivings. The rates of return of Higher Education are 

intangibles in many ways, hard to describable and hard to evaluate A more recent 

approach to rate of return of Higher Education suggests that the conventional 

approximation of the returns to education do not precisely reflect the social value added 

by Higher Education including employment creation, better economic and political 

situation, and entrepreneurship (Bloom et al.  2006). 

Indeed, the economic benefit of universities through research cannot be neglected. In 

this era of modernization and technology, universities are beneficial to society through 

university-industry partnerships, consultation services, mutual projects and contracts for 

research and technology licensing. Lester (2006) indicated that universities provide 

space and platforms to exchange knowledge between universities and industries through 

organizing seminars, symposiums, conferences, research centers and personal 

exchanges. 

Tilak (2005) believes that Higher Education can bring technological advancement in 

poor and developing countries to boost their economies. The enhancement in the scope 

of the Higher Education can help foster the efforts to get more technological catch ups 

and help countries to maximize their economic outcomes thus eradicating poverty.  

Bloom et al (2005) suggests that rate of returns to Higher Education can be seen both at 

national and individual levels that leads to a more entrepreneurial and better society. He 

further believes that private benefits can be observed as better employment 

opportunities, higher salaries and improved living standards which in turn lead to better 

health and improved life expectancy. These factors enable an individual to be more 

productive. As far as public benefits are concerned, they are not very much recognized 

in many countries. However, improved living standards at individual level also 
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contribute in making improved societies. Pundy Pilly, (2011) referred Bloom et al. 

(2005) as: 

―The critique by Bloom et al. (2005) of traditional rate of return analysis is impressive. 

They state that traditional rate of return analysis focuses solely on the financial 

rewards accrued to individuals and the tax revenues they generate. It neglects the 

broader benefits of advanced education manifested through entrepreneurship, job 

creation, good economic and political governance and the effects of a highly educated 

cadre of workers on a nation‘s health and social fabric.‖ (Pundy Pilly, 2011, p. 26 and 

Higher Education key to development, 2007 Africa News Service) 

Pundy Pilly, 2011, further referred Bloom et al. (2005) that  

―Bloom et al. (2005) go on to cite a number of studies which reflect increasingly the 

importance of Higher Education for growth. 

• A study in Taiwan showed that Higher Education played a strong role in the country‘s 

economic growth. It found that a 1% rise in Higher Education stock led to a 0.35% rise 

in industrial output; and that a 1% increase in the number of graduates from 

engineering or natural sciences led to a 0.15% increase in agricultural output. This 

work examined the effects of concentration in different disciplines and concluded that 

the study of the natural sciences and engineering had the largest effect on output‖ (Ibid, 

p. 27). 

Empirical studies like Wolff and Gittleman (1993) reveal that there is a co-relation 

between Higher Education and outputs of the labor market. Moreover, increased 

number of professionals like scientists and engineers each year are a good sign for 

socio-economic development.  

Many other studies including Meulemeester and Rochat (1995) also proved that in 

many developed countries including UK, France and Japan Higher Education played 

major role in socio-economic development. 

According to Bloom et al. (2004) the earning and productivity of university and college 

graduates in USA is greater than those without university degree. 
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Even in many under developed and developing countries of Africa and Asia, the 

positive impacts of Higher Education on socio-economic development are evident. 

By analyzing the above mentioned studies it is found that there are two ways through 

which a nation can gain economic benefit. One of these ways is to raise GDP through a 

productivity effect and the second one is through an increased rate of adapting 

technology (Pundy Pilly, 2011).  

It can be concluded that in the above mentioned studies it is found that in many 

developed countries the socioeconomic outcomes of Higher Education are greater as 

compared to less developed countries. However, Quality of Education along with 

technological catch ups is inevitable for poor and developing countries to gain 

economic development through Higher Education. Right kind of education along with 

increased access can promote productivity at national level. However, constant 

measures should be taken to implement educational policies and maximize their 

benefits to society. 

2.2.2 HIGHER EDUCATION AND DEVELOPMENT, A CONCEPTUAL 

PERCEPTION 

The Higher Education is viewed to be contributing to development through the 

following ways: 

a)  HUMAN CAPITAL DEVELOPMENT 

Higher Education helps to develop human capital by investing knowledge in humans. 

By providing specialized knowledge and skills it enables individuals to perform specific 

tasks and work efficiently in a given job. Through man-power planning, Higher 

Education plays more important role to regularize work and improves productivity. In 

economic terms, it develops ―human capital‖. In this way higher levels of education 
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coupled with technology can enhance the national capability for economic growth and 

development. Capacity development is another parallel expression, sometimes used to 

explain this helpful feature of education (Sutton, 1998). 

b)  METHODOLOGICAL OR MODERATE LEARNING 

Pyle and Forrant, (2002), stated that 

 ―Liberal approaches to learning are directed at the self and individual growth. In 

modern knowledge based societies and in a globalized world with constant swift 

change, methodological learning (learning how to learn) and critical inquiry are 

essential for people and communities to adapt to new situations and to consistently 

improve and renew knowledge and skills‖ (Pyle and Forrant, 2002 cited by Andrew 

Thomson September 2008, p. 5 in http:// www.ghfp.org ).  

It helps to achieve certain academic standards and includes modern curricula and 

teaching and learning techniques. This can also provide opportunities for lifelong 

learning. 

c) SOCIAL ETHICS 

Higher Education also plays an important role in disseminating and inculcating social 

and moral values in students and in society at large. Therefore, the role of Higher 

education institutions and universities in social and cultural transformation or 

preservation cannot be neglected (Taylor and Fransman 2004, Zaglul 2006). Through 

universities civil society connects with government and other organizations in a 

constructive manner so as to facilitate their performance.  Higher Education helps 

citizens to play their democratic roles also (Delanty, 2008). The common fact, as 

viewed by Thompson 1976; McMahon 1999, is that  

http://www.ghfp.org/
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―Higher Education should create socially responsible and aware graduates and citizens 

capable of leading a country or community towards prosperity and success‖. 

(http://www.ghfp.org, p. 5-6). 

d) PERSONAL TRANSFORMATION AND EDUCATIONAL 

ACHIEVEMENTS 

Personal transformations and positively changed perception make the possible to start a 

sustainable process of social and human development. Though, it is sometimes very 

difficult to understand the dynamics of interaction between personal transformations, 

educational achievements and development (Newman 1994 and Schugensky, 2000, p. 

63). Many scholars including Faure, 1972, Mezirow, 2000; O‘Sullivan, 1999, Elias and 

Meriam, 1980 tried to find out the answer of this question by giving opinion that 

education can be important as it can shift the concept of development from just 

realization to transformative knowledge. In fact, many scholars believe that university 

education through its various programs provide a base for individual and social change 

(Mott, 2005). Taylor and Fransman (2004) are of the opinion that participatory 

educational approaches can contribute in accomplishing developmental objectives. 

e) HUMAN DEVELOPMENT PARADIGM (HDP) 

Human development paradigm is all about enhancing human capabilities and potentials. 

Further, it stressed that every human being is born with several capabilities and has the 

right to develop them. The Human Development Paradigm also suggests that the 

concept of Development should be taken into consideration as the individual‘s freedom 

to develop his or her potential in a given time and the ability to expand the scope of this 

freedom to make useful choices in life (UNESCO, 2005).  Many, such as Dr. Mahbub 

ul Haq, the Pakistani economist who played a key role in formulating the human 

development paradigm, came to recognize the need for an alternative development 

http://www.ghfp.org/
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model (Raveendra Kumar Rai, et al 2012). The human development paradigm is 

directly related to the outcomes of Higher Education by enlarging individual‘s options 

in life and improving human capabilities based on systematic worldwide themes. 

Moreover, through access to knowledge and respectable life standards, one can 

positively contribute in society. 

f) RESEARCH AND DEVELOPMENT 

Research has a direct impact on development whether it is action research or any other 

approach to research. Indeed, scientific research through scientific inventions and 

innovations contributes to increased knowledge base for further development. For 

instance, advancement in bio technology contributes positively in rural development. 

Universities and institutions of scientific research all over the world conduct scientific 

research to attain sustainable development (Zaglul and Juma 2006. in http:// 

www.igfp.org).  

Research and development pertaining to social development is the generation of 

knowledge and theory in order to influence the society in multiple ways. It presents 

solutions to the many social, political and legal issues and matters (Obanya,  2002. 

p.12). 

In fact, an academic research creates knowledge and increases understanding. It also 

helps governments make well-informed policy decisions. Academic research is also 

crucial for the development of the institution in which it is conducted. It plays complex 

and indirect role towards development by providing inputs through, what may be called 

an action-research or an academic-quest by those who are involved in policy making.  
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2.2.3   HIGHER EDUCATION AND ECONOMIC DEVELOPMENT 

Empirical studies reveal that Higher Education is a kind of investment in human beings 

in the form of human capital. According to Castells (1994) it is an ‗Engine of 

development in new world economy‘. Further, he proclaimed that it is a particular form 

of human capital and its importance for economic development cannot be neglected. 

In the present scenario where most of the countries around the globe are transforming 

into knowledge-economies and societies are transforming into knowledge societies, 

Higher Education contributes in this transformation through highly educated work force 

and skilled manpower to boost up the economy. Higher Education plays its role in 

making overall change in attitudes through socialization and modernization that in 

return transforms societies into more developed ones.  

Till the end of the last century it was considered that the rates of return to Higher 

Education are less than the rates of returns to primary and secondary education for 

developing countries. The reason for this presumption was conventional estimates of 

lifelong earnings of individuals as compared to the total cost of education. According to 

Psacharopoulos and Patrinos (2002) social rates of return to primary education are the 

highest as compared to Secondary and Higher Education in most of the developing 

counties. It is also significant to mention here that most of the developing nations are 

agrarian in nature where the use of Higher Education perhaps gets limited.  

Following table shows the overall rates of return to Higher Education for various 

countries in different regions of the world; 
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Fig2.1   Returns to Higher Education 

 

Source: Non OECD Countries (Pasacharopoulos and Patrinos, 2002.) 

However, the Higher Education contributes in economic development through the 

specialized rates of return by providing highly qualified persons inevitable for 

sustainable socioeconomic development in this technological age. Moreover, rates of 

return to higher Education are increasing with the passage of time in many developing 

and developed countries. 

The fact is further explained by Pundy Pillay, 2011 by giving following evidence that; 

―The contribution of Higher Education to economic development can also be measured 

more usefully with the help of a production function or even a simple regression 

equation. Using the gross enrolment ratio and higher educational attainment as Higher 

Education variables, Tilak (2003) has shown that both can expect to have a positive 

effect on the level of economic development (as measured by GDP per capita). Using 

data on 49 countries of the Asia Pacific region, GDP per capita in 1999 was regressed 

on enrolment ratio around 1990. A time lag was allowed in the production function to 

yield meaningful results.‖ (Pundy Pillay, 2011, p 2). 
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Tilak (2005) found that there is a co-relation between higher education and 

development. Increased number of labor force produced by higher education can 

guarantee socioeconomic development if taken into consideration with better policies 

and implementation interventions. In a rapidly changing world the use of technology 

has played a significant role in economic development. Technological Achievement 

Index (TAI) developed by UNDP in 2001 is based on the application of technology in 

any society for overall economic development. This Index shows that the technological 

advancement in a country is directly contingent upon level of achievement in Higher 

Education to provide the specialized and skilled workforce. One of the economic 

development indicators may be the achievement at Higher Education level in many 

countries across the world. The fact is evident by the following Table; 

Table 2.1.   Higher Education (GER) and Technology (TAI) 

Gross Enrollment Ratio 

(GER) 

High TAI 

(> 0.5) 

Medium TAI 

(0.4-0.5) 

Low TAI 

(<0.4) 

High (> 20) New Zealand, 

Korea, Australia, 

Israel, Japan 

Philippines 

 

 Philippines 

 

Medium (11-20) Singapore  

 

Hong Kong Thailand, Cyprus, 

Syria 

Low (<10)   Iran, Indonesia, 

Malaysia, 

India, Sri Lanka, 

Nepal, China, 

Pakistan 

 

Source: Pundy Pillay, 2011, UNDP (2001); UNESCO (1999) 
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It is clear from the above table that besides other factors one of the major factors in 

technological achievement index is the high ratio of gross enrollment at Higher 

Education. 

Pundy Pilly, 2011 further stated that: 

―A few countries with medium and high levels of enrolment ratios, like the Philippines 

and Thailand, are classified by the UNDP (2001) as ‗dynamic leaders‘. The rest who 

did not expand their Higher Education systems adequately, are indeed ‗marginalized. 

There is not a single country with a low enrolment ratio (less than 10%) in Higher 

Education which has achieved high or medium level of achievement in the technology 

index‖(Ibid, pp.3-4). 

He pointed out that the relationship between higher education and technology can better 

be understood by the application of simple statistical methods. For example the simple 

coefficient of correlation between Technology Advancement Index and the enrolment at 

higher education in many developed countries of Asia and Pacific is high, that shows 

the impact of higher education on technology achievement level. 

2.3 EDUCATIONAL PLANNING APPROACHES USED FOR ECONOMIC 

DEVELOPMENT AROUND THE WORLD 

a) SOCIAL DEMAND APPROACH 

Social demand approach is a powerful approach used for the planning of Higher 

Education as it satisfies the social demand for education. The objective of Access to 

Higher Education can be achieved through this approach. Opening of new universities, 

colleges and institutions of Higher Education are result of this approach as a 

consequence of social demand. This method is used in particular to estimate the 

proportion of students in a given society completing school education and is expected to 

enter into Higher Education. Further, it also estimates the number of students who 



42 
 

would actually got enrolled in Higher Education and to make a forecast for future 

demand. The important considerations are to evaluate demographic changes, social and 

educational trends. The basic assumption behind this approach is that expansion of 

Higher Education is beneficial for economic and social development.  

This approach is more popular in societies where decisions are made through public 

opinions and it is also prevalent in more traditional societies. This approach can be used 

successfully if the outcome of the Higher Education is beneficial for economic 

development and job market. Whereas, if it produces so many people for a specific 

sector of the economy which exceeds the manpower needs then there would be a 

mismatch between the two. Another issue arises when social demand exceeds the 

available resources. In this case, it ends up spreading a thin sheet of resources over a 

huge population, resulting in gross dilution and thus lack of quality. 

b) RATE OF RETURN APPROACH  

According to human capital theory by Shultz a few decades ago, Education is supposed 

to be an investment in human beings in the form of human capital. Rate of Return 

approach is based on the assumption that education should be invested in human beings 

in such a way that the returns are equal to the returns from any other kind of capital 

investment. This method uses rate of return at individual as well as at national level as a 

criteria for the allocation of resources to education. This approach focuses on the 

outcome of investment and implies that funds should be curtailed if the rate of return to 

any level of education is low.  

This approach is least frequently used in education as measuring the rate of return in 

itself is a difficult task. However, there are a few standard procedures for measuring the 
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rate of return at individual as well as national level. Such indicators include level of 

income, living standards and overall socioeconomic development.  

c) MANPOWER NEED APPROACH   

This approach is based on the notion of manpower demand and supply of human 

resources through different levels of education to numerous sectors of economy. In this 

way, it satisfies the needs of the economy. This approach can bring about positive 

results if it is utilized in a systematic way. Therefore, it is supposed to be the best 

approach through which Higher Education enhances the overall socio-economic 

development. It produces the right kind of educated and skilled individuals required for 

the job market in a country. It produces right kind of skilled manpower with desirable 

knowledge and attitudes, thus, making education a tool for economic development. 

This method fulfills the demands of the employment sector without incurring wastage 

on account of unemployment. Many developed countries including Norway and France 

estimate their future manpower needs to meet the demands at different sectors of 

economy.  

2.4    UNIVERSITY-INDUSTRY LINKAGE PARADIGM 

Universities are supposed to have a social system, interacting with their environment as 

an open system. They tend for to receive inputs from the society and through academic 

processes transform this input in output in the form of human capital and knowledge 

which further contributes in socioeconomic development. It is indispensable to foster 

the development of society. The universities and institutions of Higher Education must 

benefit society through positive outcome. This can be possible through university-
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industry collaborations, thus creating a synergy that can promote further development in 

an organized manner through joint efforts.  

Many nations around the world have acknowledged the fact that education and 

technology can transform societies. Therefore, the importance of Higher Education and 

research institutions has increased over the years. Rates of return to Higher Education at 

social, national and individual levels cannot be neglected. Societies are in a continuous 

transition and with the help of technology and new skills based on research are 

transforming into knowledge economies. 

In many developing countries like Turkey, governments take initiatives; develop 

policies and frameworks to accelerate the efforts for university-industry collaboration. 

These efforts maximize the benefits and contribute to socioeconomic development. 

However, in many developing countries including Pakistan, the university-industry 

collaboration is far behind the point where it should be. For instance, there are a very 

few public and private universities that took initiatives in this regard. Mehran 

University of Science And Technology, Sindh, is a very good example of public sector 

university-industry linkage in Pakistan. More concrete efforts like legislation and policy 

frameworks are needed to develop this kind of linkage on sustainable basis for 

socioeconomic development. 

Indeed, Higher Education has an impact on society and acts as inputs for further 

development as universities and institutions of Higher Education provide scientific data 

through research to industry. Universities play a vital role through research, providing 

work force, skilled manpower and technology to industry and different sectors of the 

economy. 
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On the other hand, industrial organizations and economic hubs play as external factors 

that have impact on universities and research institutions to generate relevant 

knowledge and technology. The entire phenomenon is based on mutual benefits and 

improvement of society. The situation calls for developing collaboration between the 

two for the system, at national level, to be more efficient and effective in responding to 

the needs of the society and people. 

According to (Caryol, 2003), the collaboration between academia and industry has 

numerous facets. Academicians and scholars generate knowledge through research 

based on the needs of the industry and try to find the resources to make this knowledge 

more in use through collaborative research studies. 

On the other hand, industrialists seek optimal benefits by the use of technology and 

manpower through this collaboration. This factor of mutual benefit maximizes the 

success rate of mutual collaboration. Findings from various studies reveal that this 

linkage based on mutual benefits have many positive effects on universities, 

researchers, business and productivity (Cohen, Nelson and Walsh, 2002).  

Recent trends in university-industry collaboration included research and development 

endeavors like research and development projects in many developing and developed 

countries. Several dimensions of this collaboration can be explored including staff 

development, consultancy and student‘s internships and placement. In this way industry 

can contribute to the development of Higher Education sector by sponsoring different 

research studies and projects, providing funds for better academic environment 

conducive for research and development. 



46 
 

Despite all the benefits of this kind of collaboration, there are still many barriers 

hampering the university-industry linkage in many countries across the world. Some of 

these barriers included: 

i) Lack of sensitization about the benefits of such collaboration among 

industrialists and academicians. 

ii) Lack of policy framework and legislation for this linkage. 

iii) Lack of communication. 

iv) Unclear or unidentified developmental themes at national level. 

v) Secluded and non-relevant fields of studies. 

vi) Nonexistence or ineffectiveness of the centers for the possible university-

industry linkage. 

For better understanding, one can divide the whole situation in different dimensions: 

(a) Dimension No 1- Academia 

(b) Dimension No 2 - Government and its Policies 

(c) Dimension No 3 - Industry 

From the dimension No One, most of the times the need for this linkage is felt at 

doctorate or post doctorate level. Students lower than these levels don‘t realize the 

importance of this kind of collaboration and their research papers do not reflect the 

importance of such linkage. 

As far as the Second Dimension is concerned, in many countries governments do not 

pay due attention to this linkage. 

Third Dimension which comprises industry and industrialists, reflects the situation 

where industrialists desire for more business and maximum benefits. However, they are 
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unaware of the channels to have the access to research institutions or get benefited by 

research conducted at university level. 

2.4.1 MODELS FOR HIGHER EDUCATION ENHANCING DEVELOPMENT 

BASED ON UNIVERSITY-INDUSTRY LINKAGE 

     a)   US MODEL  

Universities in US are considered as the engines for socioeconomic development based 

on university industry linkage. Universities, Institutions of higher education including 

community colleges are playing a vital role to promote development through research. 

B.H.Hall Kansai, (2004) discussed US Model of Higher Education based on university-

industry partnership for socio economic development. He further stated that: 

 ―In most modern economies, universities and public research laboratories are viewed 

as largely responsible for basic scientific and pre-commercial research,……………..The 

answers to these questions affect the level and efficiency of the transfer process as a 

whole; Partnering between university and industry has been widely viewed as one of the 

contributors to successful U.S. innovation and growth in the past two decades‖ 

(B.H.Hall Kansai, 2004. p. 2  in www.econ.berkeley.edu). 

By analyzing the present system of education in USA it reveals that the system is based 

on a strong collaboration between university and industry. There is a long history of 

partnership between university research and development sectors of the economy like 

agriculture and manufacturing. The collaboration was seen during 60s and was rapidly 

growing during the last three decades (Mowery and Rosenberg, 1989). 

The role of universities in economic development in the US can be interpreted by the 

speech of Mr. Alan Greenspan, the chairman of the Board of Governors of the Federal 

Reserve System, in 2004,   which says: 

http://www.econ.berkeley.edu/
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―Our system of higher education bears an important responsibility for ensuring that our 

workforce is prepared for the demands of economic change. America‘s reputation as 

the world‘s leader in higher education is grounded in the ability of these versatile 

institutions to serve the practical needs of the economy by teaching and training, and 

more significantly, by unleashing the creative thinking that moves our economy 

forward‖ (http://ualr.edu/about/strategicplan/chancellor/planning-environment/6-

universities-and-economic-development/). 

Research and development department at national level provides policies and programs 

for better collaboration and linkage. In US, universities get additional financial support 

from the industry to maintain research and developmental activities. 

b)  UNITED KINGDOM AND JAPAN MODEL 

During the last several decades the collaboration between university research and 

development and industry has been increased in developed societies like United 

Kingdom and Japan. These countries rely heavily on research for socioeconomic 

development. Government provides 3 types of incentives to promote this linkage.  

Firstly: by providing funds and grants to universities for research and development.  

Secondly: by giving tax incentives to private sector to flourish and provide more jobs 

for the skilled persons.  

Thirdly: by working on inter-organizational linkage to promote research and 

development for further development (D. Rahm et al, 2000). 

In UK, universities offer courses based on research themes for research. These themes 

are identified at national level for different sectors of economy. Higher Education has 

become a profitable business for development sector by giving admissions to students 

from all over the world and providing quality education and research opportunities. 

Like US, Japan has Higher Education system which consists of both public and private 
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universities. Majority of the research and development activities are carried out in 

national universities having greater part of researchers and students. These universities 

receive great amount of funding for their research and development programs. (Hans G 

Schultze, 2001). 

2.5 ANALYSIS OF HIGHER EDUCATION IN PAKISTAN: PROSPECTS AND 

CHALLENGES 

Higher Education in Pakistan implies the education received after the schools and 

colleges. Universities are the repositories of Higher Education and play a critical role in 

transferring knowledge, provide opportunities for research, creating new knowledge and 

awarding academic degrees in a variety of disciplines. Traditionally, the universities 

would provide post graduate education at level 15 and 16, however having considered 

the scope of the syllabi of B.Sc/BA at the colleges too limited in comparison with the 

global standards, the Higher Education Commission (HEC) had revised and expanded it 

to four years during 2006-7. Accordingly, many universities had started offering four 

years Bachelors‘ program awarding BS degree. University education is considered 

essential for nurturing qualified human resource for socio-economic development of 

any nation state. 

 Pakistan has a very peculiar history which has had an adverse effect of drag on 

education, indeed, on the entire spectrum of the socioeconomic development. On 

Independence, the part which became the West Pakistan comprised areas of the British 

Imperial India which were considered merely a frontier region to act as the buffer zone 

against the Czarist Russia. The British had neglected this entire region for 

socioeconomic development. Consequently, in 1947 Pakistan inherited only one 
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university in Lahore. Balochistan, which became a province in 1970 and is the biggest 

province of Pakistan, had only 9 high schools and no college at the time of 

Independence. The following Table clearly shows what meager educational facilities 

Pakistan inherited at the time of Independence and how very slowly the education 

facilities have grown:  

Table 2.2 Universities and Degree Awarding Institutions (DAIs) 

________________________________________________________________ 

   Universities     DAI‘s  

 ______________________  ______________________ 

 

Year Public  Private   Public  Private  

_________________________________________________________________ 

1947  1   0    0    0 

1960  5   0    1   0 

1970  8   0    2   0 

1980  19   0    2   0 

1990   20   2    3   0 

2000   32  14   5   8 

2007  50   37    9   18  

 

Source: (Pervez Hoodbhoy, Winter 2009. pp. 581–594) 

This historic gross handicap in education opportunities in general and Higher Education 

in particular is a reality which demanded exceptional emphasis for redress right from 

the start, but was ignored.  Quaid-a-Azam said in one of his early addresses: 

      ―The importance of education and the type of education cannot be over-emphasized 

... There is no doubt that the future of our State will and must greatly depend upon the 

type of education we give to our children, and the way in which we bring them up as 

future citizens of Pakistan.... We should not forget that we have to compete with the 

world which is moving very fast in this direction.‖    —Muhammad Ali Jinnah, 1947 

(Bengali, Kaisar; et al. (1999).     

However, perhaps partly due to resource constraints and partly due to benign neglect 

towards Education, this saying was also ignored till the turn of the century. 
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Universities are autonomous bodies, loosely working under Higher Education 

Commission of Pakistan. HEC makes efforts to basically assist universities by 

regulating, setting standards, improving upon syllabi through broad policy lines and 

arranging opportunities for scholarships. Out of the 135 universities in Pakistan, 76 

(56%) are public and 59 (44%) are working in private sector. Both in public and private 

universities genderwise enrolment is 67 % male and 33% female (Ibid). 

HEC is trying to promote access and quality through various initiatives. As of 2009, the 

access to Higher Education in Pakistan for the people between the age group 17 to 23 

was 5.1%. Enrolment in Agriculture universities and institutions was 8% whereas it was 

3% in Medicine for the same year (HEC, MTDF (Mid Term Development Framework) 

2010-2015), 49.4% population of Pakistan lives below the poverty line (UNDP, 2012, 

World development indicators). Financial constraints thus limit access to Higher 

Education. Besides, social norms and early marriages especially for girls, further limit 

access to Higher Education. 

As of 2009, the population in the age group of 17-23 years in Pakistan was 22 million, 

which is considered a very promising figure for any country as far as human resource 

are concerned (The Pakistan Development Review 48 : 4 Part II (Winter 2009) pp. 581–

594). However, only 1.58 million out of 22 million have the access to Higher 

Education. This meager number is attributed to basically two reasons; limited capacity 

of the system and poor financial state of the families (HEC. MTDF (Mid Term 

Development Framework) 2010-2015). The overall percentage of enrolment in Higher 

Education in Pakistan is unsatisfactory. Only 3.5% percent of the total enrolled students 

in secondary schools go to degree colleges, 0.6% reaches the universities and a small 
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number 1.08% joins the professional universities and Higher Education institutions 

(The Education Census of Pakistan, 2005). 

On Independence, Pakistan had only one institution of higher learning, the Punjab 

University and some 40 colleges spread over the three provinces of the then West 

Pakistan. Balochistan had no college. The government established several universities 

and colleges in the same year. University Grants Commission (UGC) was created in a 

hurry at the national level. It was meant to provide primary funding, overseeing, 

regulating and accrediting the Higher Education efforts in Pakistan. UGC was revised in 

1974 and again in 2002 with additional executive reforms granted by the Constitution 

and designated as Higher Education Commission (HEC). The HEC is made responsible 

for formulating Higher Education Policy and Quality Assurance to meet the 

international standards as well as providing accrediting academic degrees, development 

of new institutions, and uplift of existing institutions in Pakistan (Bengali, Kaisar; et al. 

1999). . The HEC is an autonomous body working for the promotion of Higher 

Education through financial and technical support to the universities and providing 

quality assurance and accreditations (Mukhtar, Sajida et al, 2011). 

The Higher Education system in Pakistan can be divided into two main segments, 

namely the University/Degree Awarding Institutions (DAI) and the affiliated colleges. 

Before the introduction of the 18
th

 Amendment in 2010, the financing up to the colleges 

was the responsibility of the provincial governments while HEC financed the 

Universities. HEC also disburses, albeit a meager amount of funds to the private sector 

universities for research and infrastructure development.  

To start with, the Higher Education in Pakistan had predominantly been in public 

sector. However, a visible shift towards private sector has occurred during the last 
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decade or so. Universities and institutions offering virtual/distance learning program are 

also now a part of Higher Education. In Pakistan, the Higher Education sector enrolls 

less than 4% (including colleges) of the youth, while India‘s enrolment is at 11% and 

Malaysia at 32% (Human development index 2011).  Research is undertaken both in 

public and private sector universities but the bulk is still being done by public sector 

universities.  

Higher Education started receiving attention after the establishment of HEC in 2002. A 

significant improvement was seen from 2002 to 2008. However, after 2008 due to 

change in government and policies, Higher Education was again neglected and 

continues to face debilitating financial crunch. 

The 18
th

 Constitutional Amendment in April 2010 did away with the Concurrent List of 

jurisdiction over 28 subjects, including Education which became solely a provincial 

subject. Funding to universities and institutions of Higher Education thus became 

provincial responsibility. Later, the Supreme Court halted dissolution of the HEC and 

ordered the government to continue part-funding of the universities by the HEC also. 

Due to the lack of realization of the importance of Higher Education, political will and 

corruption at provincial levels funding from provinces has been so inadequate that even 

salaries of staff at Higher Education level often cannot be paid on time. 

2.6 THE ROLE OF HIGHER EDUCATION COMMISSION (HEC)  

The HEC is an autonomous, regulatory, funding and accrediting authority for Higher 

Education in Pakistan. It formulates Higher Education policies, provides funding to 

universities and institutions of Higher Education for functioning, research, scholarships, 

quality assurance for maintaining the standards of universities as far as possible 

according to the international standards. 
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Increasing access to Higher Education, quality and relevance are the basic challenges 

faced by the HEC. HEC‘s support program for University-Industry-Technology is a 

very good effort meant to boost up economic development through funding, and 

research activities which are of immediate interest to the industry (HEC Annual Report 

2010-2011 p 88-89).  However, greater efforts are still required to match the new 

challenges for meeting the ever growing national needs. 

The history of the role/performance of HEC has been directly linked with the value 

system and characteristics of each government in Pakistan. Although autonomous, its 

autonomy gets re-defined every time a new political government comes to power. The 

role of HEC since its inception in 1947, designation notwithstanding, can be roughly 

divided into four periods so far as the development of Higher Education is concerned as 

follows: 

 The First Era, 1947-1971 

 The Second Era, 1972-2002 

 The Third Era, 2002-2008 

 The Fourth Era, 2008- till To-date 

a) The First Era, 1947-1971 

The UGC was established soon after the Independence in 1947. Starting with only one 

university and (40) forty colleges, it helped raise more universities to cater for the needs 

of Higher Education in Pakistan. The first Education Conference held by the founder of 

the Nation, Quaid-a-Azam Mohammad Ali Jinnah stressed the need and importance of 

Education. In 1961 the Government of President Ayub Khan undertook upgrading and 

facilitation of Higher Education through UGC which was declared a Federal 

Commission. This era can be termed as the era of genesis where initial steps were taken 
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to fill up the void in Higher Education. The era saw creation and revision of policies 

and development for Higher Education in Pakistan with an eye on the socioeconomic 

development. 

b)  The Second Era, 1972-2002 

The populist regime of Mr. Zulfiqar Ali Bhutto promised to spread Education widely 

during this era. The spread was definitely large but soon the nationalization of education 

institutions as well as the universities by the government started degrading the quality 

of education across board. The government started spending about 70 % of the 

education budget on Higher Education but the resources were so meager that it did not 

make an impact (Essani, 2001). 

 The succeeding government led by Gen Zia Ul Haq was a period when nationalization 

became old fashion and private sector made major stride in developing the Higher 

Education. Several universities of international standards emerged. However, Gen Zia‘s 

emphasis on Islamisation further weakened focus on Higher Education.  

c) The Third Era, 2002-2008 

The Third Era began from 2002 till it ended rather abruptly with the change in 

government in 2008. This era saw UGC being converted into HEC in 2002 under a 

Presidential Ordinance by General Pervez Musharraf, the then President of Pakistan. 

During this period, the HEC made significant efforts to promote Higher Education and 

raise the national level to the international standards. The government and HEC 

provided unprecedented, massive outlays to various new programs to reinforce research 

activities and raise the professional level of the teachers by helping them acquire 

foreign qualifications. Various programs included Degree Attestation, Faculty 

Development, Curriculum Revision, Video Conferences, Travel Grants, Higher 
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Education infrastructure development, Scholarships, Indigenous and Foreign and 

University- Industry Research Collaboration Program ( http//: www. hec.gov.pk). 

 Many new universities and degree awarding institutions and several new campuses of 

existing universities were established. Perhaps the most remarkable achievements were 

made in the field of education during this era. 

d) The Fourth Era, 2008-To-date 

With the change of political government in 2008, the generous funding for the HEC 

dried out almost overnight. Even the programs of foreign scholarships in progress were 

not being funded anymore. By virtue of the 18
th

 Amendment in the Constitution of 

Pakistan in April 2010, Education ceased to be a Concurrent subject and solely became 

a provincial subject. The very existence of the HEC was about to become history. 

However, happily the Supreme Court intervened and HEC survived with some role in 

Higher Education of the provinces. The provinces have established their own Higher 

Education set ups under the Ministries. Nevertheless, they are ill equipped to replace the 

old HEC. Besides, Parliamentary democracy, the way it is practiced at the provincial 

levels is not suited to nurture Higher Education. Education is not the priority, to say the 

least. 

The political instability of Pakistan, resource constraints and priorities of different 

governments has taken its toll so far as the role of the HEC is concerned. Just when the 

HEC seemed to be maturing and taking off in right direction, it was stifled. However, it 

will be fair to say that the HEC did make a significant difference in the prevalence, 

standard and expansion of Higher Education. The inevitable impact of this progress on 

socioeconomic spheres is recognized though not yet quantified. However, many 
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problems and challenges relating to the HEC still linger on. One major issue is the 

brain-drain as a result of scholarship programs started by the HEC. It was correct to 

attempt raising the quality of academia and research by facilitating teachers to seek 

higher qualifications through scholarships within the country and abroad. However, 

many such scholars did not return due to lack of lucrative job opportunities at home. As 

a result, the efforts and the resources have not produced the optimum results. The 

scholars with Ph.D. degrees need to be absorbed by the system to maximize the 

socioeconomic benefits for the society at large. Their research ought to be utilized to 

improve the socioeconomic state of Pakistan. The present wobbly state of the HEC, 

diffusion of policies as well as orientation of the provinces towards Higher Education 

call for reforms in the HEC based on long term national goal of nation building.  

The feedback from the interviews and its results suggest that the Higher Education 

system in Pakistan is neither structured nor functioning so as to meet the challenges of 

national development. These challenges ought to be identified for making suitable 

recommendations for tailoring the Higher Education system in such a way that it can 

then deliver qualified human resource in optimum numbers matching the national 

needs. The findings have led to determine the challenges being faced by the Higher 

Education System in Pakistan. 

2.7 CHALLENGES FACED BY HIGHER EDUCATION SYSTEM IN 

PAKISTAN 

Lowe (2002) stressed the need for Higher Education for sustainable social and 

economic development by providing skilled and knowledgeable manpower to society. 

Universities are therefore, responsible for providing intellectual workforce to the 

betterment of the national economy. Higher Education is confronted very near with a 
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crisis situation in Pakistan. Not a single university in Pakistan can be considered as the 

world class university in terms of research and academic excellence. The efforts and 

energy devoted for developing the Higher Education sector in Pakistan notwithstanding, 

keeping in view the size of the population which is ever growing, general backwardness 

and poor socioeconomic state of Pakistan, much more is still needed to be 

accomplished. The challenges of Higher Education can roughly be grouped as follows: 

i) Accessibility of Higher Education 

ii) Quality Of Higher Education 

iii)  Relevance of Higher Education 

i. ACCESSIBILTY OF HIGHER EDUCATION 

Access to Higher Education is one of the major challenges faced by the Higher 

Education system in Pakistan. The HEC has been making efforts to increase the access 

to Higher Education in Pakistan by increasing the number of universities and 

institutions of Higher Education. Several measures have been taken by increasing the 

capacity of the Higher Education system and encouraging demand. However, far more 

efforts are needed to make Higher Education accessible to the desired numbers. As of 

now only 1.58 million out of the population of some 22 million young people in the 

country have the access to Higher Education. The limited capacity of the existing 

system makes admissions restrictive and then there is the wide spread poverty which 

does not allow many prospective students to undertake Higher Education while not 

earning the living. Indeed, this is a global issue but in the developed countries, 

universities provide assistance at least to the bright students (HEC, MTDF (Mid Term 

Development framework) 2010-2015). 
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After the 18
th

 Amendment, financial resources for Higher Education are now supposed 

to be provided by the provinces. The provinces governed through Parliamentary 

Democracy Pakistan-Style, have not been known to prioritize and spend on Education, 

much less Higher Education which sounds alien to most of the persons in power. In 

more backward provinces where cheating has been a norm for years and political 

appointees have been masquerading as teachers and bureaucrats, the situation is very 

serious. It is a perfect case of blind leading blind! One major university in Balochistan 

barely generates 9% of its total budget. It just cannot survive without government‘s dole 

outs. Lack of political will, corruption in selection of teachers across board, denial of 

required funds even for paying salaries to the university teachers and insecurity due to 

lack of writ of the government are worsening the already poor accessibility.  

ii)  QUALITY OF HIGHER EDUCATION 

Quality of Higher Education implies sound policies, effective implementation, 

contemporary and relevant curricula, modern teaching methods, faculty‘s professional 

development, objective and honest system of evaluation and availability of suitable 

infrastructure. Of course, dynamic and committed leadership at all tiers of Education is 

simply indispensable to run the system efficiently and effectively. Majority of 

educationists believe that system of Higher Education is lacking quality in one or the 

other way. Some correlate the poor quality of education to development through 

numerous internal and external factors including curricula, infrastructure of the 

universities and institutions, research, teaching and learning environment, political 

instability in the country, not-well trained academia and resources (Bilal, Mohammad 

and Khan, Imran, 2012). 
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The sustainable development is said to be contingent upon the quality of education 

which depends upon the curriculum and skilled-based knowledge according to the 

dynamic environment and swiftly changing industrial needs.  

Indeed, different individuals and institutional factors also influence the quality and 

productivity of Higher Education at national level. Individual factors consist of morale, 

knowledge-based skills, sense of belonging, commitment and work-ethos. Whereas, 

availability of resources, conducive  environment encouraging research, better 

communication system, clarity of goals, accountability and managerial support are 

considered to be the institutional factors contributing to quality at Higher Education 

level.   

The HEC is trying to manage the issue of Quality through different interventions like (i) 

Quality Assurance Department at the HEC, Quality Enhancement Cells in each 

university; (ii) Appraisal of the Faculty through scholarship programs to improve the 

academic capability of the faculty; (iii) Introduction of Tenure Track system; (iv) Infra 

Structure Development (v) Degree Verification and (vi) Curriculum Revision (HEC, 

MTDF 2012). 

However, some measures are still needed to ensure the policies‘ implementation in 

letter and spirit. Some faculty members who get foreign scholarships for further studies 

do not come back to their parent universities and thus become part of the brain-drain 

due to the lure of the more lucrative opportunities abroad. This is not easy to stop but 

suitable motivation can help. So far as the quality of private sector universities and 

institutions is concerned, it is a common observation that in majority of the cases these 

institutions get accreditation but don‘t maintain the quality standards demanded by the 

HEC. The public and private universities also do not offer programs for student‘s 
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placement after awarding degrees. This results in industry not getting the qualified 

youth. The graduates also tend to acquire degrees without knowing the demand of the 

job market. Contents of the curriculum often do not match with the developmental 

needs of the country.  While struggling to find a job for which they are qualified, they 

often become old thus losing their value. Almost every graduate can only think of 

acquiring a government job which are obviously limited. They have generally no idea of 

being self-employed. Entrepreneurship is a novel word for the most.  Joblessness leads 

to waste of education, dissatisfied youth, stress, crime and even corruption in society. 

Higher Education must include counseling and guidance for career planning and 

awareness of the prevailing job-market while the students are choosing the subjects for 

studies.  

Yet another element working against the quality of education, indeed, education itself, 

is politics in campuses. Political parties find it expedient to have their parties‘ student-

wings in the campuses. Students are young, emotional, do not cost much but are a 

readily available street-power which can help pursue respective political parties‘ 

agenda. However, it greatly degrades Education effort by destroying the environment of 

teaching and learning. Strikes in campuses waste much time of the students and create 

an air of indiscipline leading to the waste of resources and debilitating the national 

effort at educating. 

iii) RELEVENCE OF HIGHER EDUCATION 

It was natural to spread Higher Education to enhance accessibility but quality has 

become the victim. Universities and institutions of Higher Education in Pakistan lack 

suitable curricula which has a contemporary global outlook. The outdated curriculum 

fails to develop critical, analytical thinking and reasoning among students. Reforms are 
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needed in the curriculum of the Higher Education to make it relevant to the needs of the 

socioeconomic development of Pakistan and match it with the job opportunities. Higher 

Education must not be an attempt to get a degree for the sake of it, without a gainful 

use, it will only promote joblessness. Trends of the job-market and international 

standards must be considered while developing curriculum and its contents. Relevancy, 

in short means that the Higher Education system is established according to the 

aspirations and needs of the contemporary society of Pakistan, indeed, preferably the 

world in general. 

2.8 UNEMPLOYMENT AMONG EDUCATED YOUTH IN PAKISTAN 

The above stated situation leads to many problems including unemployment among 

educated youth in Pakistan. Like other countries of the region, Pakistan is also facing 

the problem of unemployment among educated youth. 

Pakistan is one of the developing countries in South Asia having her own vulnerabilities 

and strengths. Geo-strategically it is located in an area which is surrounded by old, well 

established, large and still growing economies. India and China both are growing large 

economies and are situated in the north and East. Afghanistan and Central Asian 

Republics are in the north and in the west is Iran and further away is the Middle East. 

Pakistan is geographical the main hub for commerce and trade of its neighbors. It just 

has to become the main hub in practice also. Pakistan has the potential to be the transit 

country for the region, especially for the nation-states which are land locked. This 

accords Pakistan great importance which can yield immense developmental 

opportunities for its economy and social life if only proper planning and better 

utilization of its human and material resource can be done. 
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Pakistan is the sixth largest country in the world in terms of population. Pakistan has 

high population growth rate of 2.2% annually for the year 2012, which is the highest of 

average population growth rate among countries of South East Asia (World Population 

Data Sheet, 2013). 

There are several reasons for this high population growth rate.  Low literacy rate among 

women of urban and rural areas resulting in increased fertility rate and low living 

standards are the two major reasons. However, the problem of huge population can be 

converted into strengths by converting this human force through Education into a 

productive and socioeconomically active work force for the development of the country. 

Every year the population is increasing placing more demands on the limited, scarce 

resources. Those who are educated and fail to find suitable jobs increase unemployment 

or underemployment. According to the Pakistan Bureau of Statistics (2012), the 

estimated population of the productive age group between 15 to 49 years, is 48% of the 

total population. Whereas, 56% population consists of people between the age group of 

15 to 64 years, which is the highest figure in this productive age group among the 

countries of the world. No doubt, this huge population can contribute in national 

development through proper placement and employment opportunities in the job 

market. However the provision of employment opportunities to this working age group 

largely depends upon the available resources and initiatives taken by the government 

and policy makers. 

Unfortunately human and material resources are not being utilized properly in Pakistan 

through proper planning and implementation of developmental policies for so many 

years. This situation led towards multiple issues and problems including increasing rates 

of unemployment among educated youth in Pakistan.  
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According to www.tradingeconomics.com the unemployment rate for the year 2013 was 

6.30%. Report says that the average unemployment rate from the year 1985 to 2013 was 

5.43%, it reached its highest apex in second quarter of 2002 when it touched the figure 

of 7.80% and the lowest rate of unemployment rate recorded was 3.10% in 1987.  

Table 2.3 Unemployment trends in Pakistan over the last few years in percentage are as 

follow: 

Country  1998 1999 2001 2003 2004 2005 2006 2007 2008 2009 2010 2011 

Pakistan  
7 6 6.3 7.8 7.7 8.3 6.6 6.5 7.4 14 15 5.6 

             

 

Source.  CIA World Factbook - Unless otherwise noted, information in this page is 

accurate as of January 1, 2011 
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According to www.tradingeconomics.com the unemployment rate for the year 2013 was 

6.30%. Report says that the average unemployment rate from the year 1985 to 2013 was 

5.43%, reached its highest apex in second quarter of 2002 on 7.80% and the lowest rate 

of unemployment rate recorded was 3.10% in 1987. 

According to Pakistan Bureau of Statistics, Labour Force Statistics 2012-2013, the 

unemployment rates in Pakistan for the years 2012-2013 are as follow: 

Table 2.4   Percentage Distribution of Unemployed Persons,  15 Years of Age and Over 

for both the Sexes 2012-13, Pakistan.  

Age Group In Years For both the Sexes Male Female 

15-19 22.45% 16.97% 5.48% 

20 -24 23.65% 16.26% 7.39% 

25-29 12.68% 8.30% 4.37% 

30-34 5.97% 3.18% 2.79% 

Source.  Pakistan Bureau of Statistics, 2013 (Labour Force Statistics2012-2013, 

 Table 34) 

These are the official figures that shows high rate of unemployment among males of 

urban and rural areas. It is evident that unemployment is one of the basic problems 

facing by the educated youth in Pakistan. Moreover, the noticeable thing is that the ratio 

of unemployment is high for urban educated population. This means there are less 

employment opportunities for educated youth of Pakistan.  

All the same, education must be considered as an investment in human beings in the 

form of human capital and bring about positive change through socioeconomic 

development at individual and national level. Employment opportunities and getting the 

employment after receiving education in a given society can be taken as a tool for 

http://www.tradingeconomics.com/
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measuring the effectiveness and efficiency of an education system. Unfortunately, there 

are numerous factors responsible for unemployment amongst the educated youth in 

Pakistan that a simple approach will not be able to address the issue. Major factors 

contributing to unemployment are; poor and unrealistic educational planning and 

implementation, weak infrastructure, corruption, mismatch between degrees and job 

market needs, lack of collaboration between universities and industry, irrelevant 

curricula, inefficient system, lack of political will and political instability, lack of 

accountability and unrest in the country which discourages foreign investments. These 

factors are directly responsible for the unemployment resulting in stunted socioeconomic 

growth in Pakistan.  

The Higher Education in Pakistan nevertheless, does have its own strengths and 

weaknesses. To optimize the strengths of the Higher Education system it can be 

maximized by the best utilization of the available resources. The weakness which can 

be addressed rather quickly is the shortage of financial outlays. Having said that, the 

Higher Education System does need reforms to address the challenges faced by the 

system like more access, better quality and relevance in terms of faculty training, more 

universities, and improved curricula. 

2.9 POLICIES AND PLANS FOR HIGHER EDUCATION IN PAKISTAN   

National Education Policy is developed and formulated periodically at national level to 

provide broad guidelines and general framework of action for education in Pakistan. 

Educational Policy takes into consideration all tiers of education including primary, 

secondary, higher education, non-formal and technical education. It is understood that 

Ministry Of Education formulates the Education Policy with the consultation of 
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provinces however there is no specific pattern or design discernible for creating this 

policy. Provincial governments are responsible to implement the policy through various 

programs and projects. There is a lack of professionalism on behalf of planners at 

provincial level. Many Provincial education offices do not even possess the copies of 

this Policy document. The Planning of educational programs and projects are based on 

data which is obtained from the Education Management Systems at provincial level. 

Most of the time this data is not accurate as it is not supported by the ground realities 

and thus becomes unreliable (www.moe.gov.pk). 

By analyzing educational plans it is revealed that in majority of the cases the education 

plans are either donor-driven or created on ad-hoc basis for political convenience. The 

Top-down model for developing educational plans is used that does not reflect the local 

needs. 

Critical analysis of educational policies and their implementation gaps reveal that 

political instability, lack of political will, unrealistic and improper planning, poor 

communication, lack of collaboration, lack of visionary leadership, lack of 

professionalism, poorly managed  infrastructure, corruption, lack of follow up and 

accountability, are the  major reasons that create gaps for the proper implementation of 

education policies in Pakistan.  

Empirical studies reveal that socioeconomic development is linked with education. 

Despite many educational policies, Pakistan is still lagging behind to achieve desirable 

goals of economic development. According to the Human Development Index 2012, 

Pakistan ranks at 146 position in the low development category out of 196 countries. 

Pakistan has literacy rate of 54.9% for both sexes, with only 2.4% of GDP being 

allocated for education (UNDP, 2012, Pakistan, Country Profile, Human Development 
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Indicators). These figures clearly indicate that education is not the priority at national 

level. Incidentally, budgetary allocations on Education over so many years on the 

average have been actually less than 2% of GDP (Mehboob ul Haq, 1998).  

Besides meager allocations for Education, the poor policy implementation in general 

has also been adversely affecting education system in Pakistan. It has also been 

adversely affecting almost every field of life. Quite obviously, the outcome of education 

system affects the whole society in turn. Policy implementation gaps become visible 

when there is a remarkable differential between the stated objectives of any educational 

policy and its achievements and outcomes. This poor policy implementation over a 

sustained period of time has been a major problem faced by the education system in 

Pakistan. Therefore, it ought to be addressed at priority. If it can be addressed, it will 

minimize the wastage of human and material resources and make education system as 

desired by the Planners, more productive enterprise for national development. The 

researchers can be assigned tasks to seek out the reasons and find out the solutions for 

the poor policy implementation and then suggest a way forward for achieving national 

objectives through implementation of the educational policies in letter and spirit.  

Policy can be defined as a roadmap or broader guidelines and framework for action. Its 

implementation involves its adaptation right from the grassroots level by the 

administrators to achieve the desired objectives. According to www.Wikipedia.org,  

―Education Policy comprises the principles and government policy-making in 

educational sphere, as well as the collection of laws and rules that govern the operation 

of education systems‖  (www. en.Wikipedia.org).  

Fullen (2001) proclaimed that Policy Implementation is a ―process consisting of giving 

practical shapes to notions and objectives, set of activities and structures to enable the 

http://www.wikipedia.org/
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individuals deal with new change.‖ In fact, Policy is guidelines, a framework or course 

of action for decision makers to accomplish a desired effect, a change in line with the 

vision of the Policy Maker.  

As indicated earlier, Pakistan is at 146 in ranking out of 196 countries according to the 

Human Development Index (UNESCO, 2012). The overall literacy rate in Pakistan is 

54.9% for both the sexes, with 2.4% of GDP allocated for education (UNDP, 2012, 

Pakistan, Country Profile, Human Development Indicators). In comparison, the 

percentage allocation for Education by India is 3.1 % and Iran is 4.7%. These two 

countries are Pakistan‘s immediate neighbors and are also developing countries of the 

region. As for the year 2009, the net primary school attendance rate for both sexes in 

Pakistan was 66 %. This figure is below the estimated world average of 90% (www. 

Wikipedia.org). Whereas, at Higher Education level there was only 2% net enrolment 

recorded for both the sexes (UNESCO, 2012). Aly, (2007) argued that this low 

enrollment ratio at every level of education is due to lowest financial allocation to 

education sector in Pakistan. In 1990, it was only 2.6% of GDP and then gradually 

declined to 2.2% and 1.9% in the subsequent years. This meager amount of financial 

resources spreads as a thin sheet over a huge population with minimum outcomes and 

poor quality. As a result problems like, increased dropout rate, unemployment due to 

lack of coordination between educational and economic policies and brain-drain occur. 

Besides, low development, wasted human and material resources along with other 

social and economic problems are also associated with this situation.  

Pakistan being a developing country has a weak system of education. One of the basic 

reasons behind this situation is improper and poor policy implementation.  
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2.9.1 PROCESS OF EDUCATIONAL POLICY FORMULATION AND 

IMPLEMENTATION IN PAKISTAN 

Following is the process of educational policy formulation and development in 

Pakistan: 

a) AGENDA SETTING, IDENTIFICATION OF NEEDS 

First stage in educational policy formulation at national level is identification of needs. 

Aspirations of the masses and socioeconomic needs are identified followed by the 

agenda of the policy.  

b) POLICY FORMULATION 

Educational Policies are formulated by the politicians involving bureaucracy, planners, 

economists, legislatures and other stakeholders. At this stage, several options to achieve 

the desirable results are presented along with the alternatives available. National 

education policy is made at Federal level and adapted for implementation at provincial 

levels. However after the 18
th

 Amendment in the Constitution of Islamic Republic of 

Pakistan, Education has become a provincial subject.   

c) POLICY ADAPTION 

At this stage legislation is carried out to validate the policy objectives. 

d) POLICY IMPLEMENTATION 

Policy Implementation stage is the real test of a policy. It is the responsibility of a 

Planner to interpret the policy provisions for proper implementation. Therefore, the role 

of Educational Planner is very important at this stage. Indeed, an Educational Planner 

acts as a bridge between policy makers and administrators. Administrators are 

responsible to implement the policy at grass root level to accomplish the desired 

objectives. At this stage policy merges with planning process. 
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e) POLICY ASSESSMENT AND EVALUATION  

Policy assessment and evaluation is a constant process which ideally has to continue 

throughout the whole practice from policy formulation to its implementation and 

results.  

 

Fig. 2.2 Illustration of the Process of Policy Formulation and Implementation 

At the face of it, the process of Policy Making and Implementation appears very 

rational and simple. However, in practice it is a complex and dynamic process. To find 

out the reasons behind weak and poor implementation of educational policies and plans 

in Pakistan, a critical review of the relevant material was carried out which revealed the 

following problems and reasons:  
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2.9.2   PROBLEMS IN IMPLEMENTATION OF EDUCATIONAL POLICIES IN 

PAKISTAN.   

Following are the problems in implementation of Educational policies in Pakistan. 

a) POLITICAL INSTABILITY AND LACK OF POLITICAL WILL 

The most important and critical factor is the vision and will of the political leadership.  

Political will and support is inevitable for any policy implementation. Therefore, 

successful implementation of educational policy is based on strong Political will and 

Political stability. A review of documents about the history of educational policy and 

planning in Pakistan reveals that formulating unrealistic goals, undue criticism on 

previous policies and plans, and formulating new targets with unqualified politicians 

and policy makers has been a continuing practice. The policy makers have been playing 

this game for the last so many years. The outcome of education system does not show 

any significant change and betrays a lack of political will towards education. For 

example, no political party ever showed their will to make education their first priority 

even in their party manifesto. Pakistan‘s poor ranking on Human Development Report 

is mainly because of the very little outlays to education. For so many years and even 

today in 2015, the total disbursement to education has been about 2.2% or less than this 

of GDP. This shows lack of political commitment towards education. As a result, 

Pakistan is the country with very low literacy rate in the world. (Education in Pakistan, 

www.Wikipedia.com) 

National Education Policy, 2009 states 

 ―The National Education Policy (NEP) 2009 (―the Policy‖) comes in a series of 

education policies dating back to the very inception of the country in 1947. The review 

process for the National Education Policy 1998-2010 was initiated in 2005 and the first 

document, the White Paper was finalized in March 2007. The White Paper became the 

basis for development of the Policy document. The lag in finalization of the draft owes 
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to a lot of factors including the process of consultations adopted as well as significant 

political changes in the country‖ (Ministry of Education, 2009). 

In fact, elected representatives in assemblies are supposed to provide best facilities for 

better education in their respective area, by providing facilities for proper execution of 

educational policies through development programs. Instead they mostly promote 

nepotism and gratifying their favorites by posting employees to their preferred places 

and allocating profitable contracts to friend and family members.  This culture of 

corruption is a great hindrance in achieving national objectives through education in a 

fair and transparent way. Haq & Haq, 1998, p. 54, proclaimed that majority of the 

politicians is the product of dominating feudal system who creates hindrances in 

Educational Improvement.  

b) LACK OF RESOURCES 

Financial, technical and human resources are inevitable for the proper implementation 

of any Educational Policy. Meager amount of allocated funds for Education in Pakistan 

is thus considered a major problem in achieving the goals of Education Policies during 

implementation. There is also a gap between the total allocation of resources and actual 

expenditures on education. Although the resources allocated to education are not 

enough however, it is also observed that many times even the allocated amount to 

education is not fully utilized within the desired time according to the plan.  Ahsan 

(2003, p. 266) argued that for instance there was a significant difference between the 

actual resource allocation and the utilization of funds for the sixth (1983-88) and 

Seventh (1988-93) five year Plans. Rupees 750 Million and Rupees 300 million were 

allocated for the sixth and seventh five year plans respectively. However, the actual 

utilization of resources for Sixth and Seventh Plans was 107% and 240% yet the 
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targeted benefits were very low. This analysis poses serious questions on the effective 

management of resources.  

Following data shows public expenditure on education as % of GDP for some 

developed and developing countries for recent years. Public spending on education 

includes government spending on educational institutions (both public and private), 

educational administration and transfers/subsidies for private entities 

(students/households and other private entities).  
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Table 2.3 Public expenditure on education as % of GDP
1
 on Education for some 

developed and developing countries Year 2011 

COUNTRY 

NAME 

Public expenditure 

on education as % of 

GDP 

Literacy Rate , Both 

Sexes (% age 15 & 

above)  

Ranking on World 

Developmental 

Index   

Very High Human development 

Norway 6.8% 99% 01 

United States 5.5% 99% 04 

Canada 4.9% 99% 06 

Germany 4.5% 99% 09 

Japan 3.9% 99% 12 

Korea 4.2% 99% 15 

United Kingdom 5.5% 99% 28 

High Human Development 

Iran 4.7% 85% 89 

Turkey 2.6% 90.8% 92 

Medium Human Development 

India 3.1% 62.8% 134 

Low Human Development 

Pakistan 1.8% 55.5% 145 

Bangladesh 2.4% 55.9% 147 

Source: UNESCO Institute for Statistics Catalog Sources. World Development 

Indicators, 2011 and, Human Development Index 2011, UNDP. 

                                                           
1
 Gross domestic product 
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c) NON FINANCIAL BOTTLENECKS 

Factors including ineffective curricula, two-fold medium of instructions, poor teaching 

standards, poor examination system and overpopulated classrooms, strikes by student 

and staff activists, political interventions in educational institutions, gender disparities, 

poor law and order situation are the major non-financial bottlenecks that cause 

hindrance to Policy Implementation and achievement of desired Policy Objectives in 

time. 

d) UNREALISTIC POLICY GOALS 

Yet another impediment in Policy Implementation is setting goals which are too high to 

achieve. Most of the policies include unrealistic and non-achievable goals in the 

available time and resources available. For instance, National Education Policy 2009 

contained an unrealistic policy goal of attaining 85% literacy rate by the end of 2015, 

which was not achievable within the time and resources available in prevailing political 

and socioeconomic situation of the country. One of the main causes for such a situation 

is the non-availability of reliable and realistic data for Educational Planning in Pakistan. 

It is a common observation that even official documents carry discrepancies (Ahsan, 

2003). Therefore, poor implementation of educational policies in Pakistan is due to 

insufficient and incomplete data and also due to neglecting previous outcomes of 

policies.  

―It has been observed that most policies and plans are inefficient in learning from past 

experiences. As a result they often devise ambitious targets which ultimately fall short 

of their desired outcomes (Ahsan, 2003; The World Bank, 1999)‖ cited by Sajid Ali 

(2006, p. 6)  
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Indeed, there is a strong need in developing countries to reinforce the Educational 

Management Information Systems and data base to provide base for improved policy 

frameworks.  

The lack of reliable data impedes the ability of the Policy Makers and Planners to 

develop comprehensive policy goals with clear Implementation Plans and evaluation 

mechanisms. 

e) INEFFECTIVE COMMUNICATION SYSTEM AND LACK OF 

COORDINATION 

Educational policies and their implementation is a dynamic system. It needs proper and 

effective communication and demands from the stake-holders to make the 

implementation a reality. However, in Pakistan, the process of Education Policy 

Development and its Implementation lack this communication and cohesiveness. 

Besides, halfhearted efforts are made towards the accomplishment of the policy goals 

(Rashid, 2004). This ineffective and poor communication among policy makers, 

planners and administrators creates gaps and consequently, it results in weak 

implementation of educational policies.  

Planners need to interpret policy goals and translate them into specific actions in order 

to implement the policy. The Planners are supposed to act as a bridge between policy 

makers and implementers. However, if they don‘t communicate properly even at the 

time of policy implementation, the results will be discouraging.  

Therefore, poor communication and lack of coordination among policy makers, 

economists, planners and administrators is an impediment in the successful 

implementation of educational policies in Pakistan. It seems that the stakeholders work 

in isolation which creates gaps in achieving desired objectives at national level through 
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education. Many Educationists (Rashid, 2004) claimed that inadequate and vague 

information creates distances among Policy Makers, Policy Interpreters and Policy 

Implementers and the beneficiaries and it causes grave impediments to Policy 

Implementation. 

f) WEAK ADMINISTRATIVE STRUCTURE 

Another reason for poor policy implementation is weak administrative machinery at the 

grass root level. A report by UNESO and Government of Pakistan-2003, reveals that 

administration at organizational level doesn‘t own the policies. In many cases 

administration are unaware of the policy goals and objectives. In fact, management 

capacity of the policy makers and the administrative capacity of the heads of 

organizations responsible for the implementation are questionable and often below the 

standard. Majority of individuals don‘t know the actual process of policy making and 

therefore, are unaware of their role in its implementation. 

g) ROLE AND ATTITUDE OF CIVIL SERVENTS AND BUREAUCRACY 

Attitudes of individuals at every step of policy making and implementation process play 

a vital role to make the system a success or a failure. Attitudes of bureaucracy towards 

teachers and other components of education system is not encouraging. These trends 

create alienation among teachers ultimately leading to low morale. Supervisors and 

administrators often behave discriminately and as a result teachers feel less motivated. 

The use of coercive executive power by the administrators rather than coaxing as a 

leader, results in dissatisfaction of the implementers at grass root level. 

Inefficient bureaucratic structure with lack of professionalism is another problem in 

poor implementation of Educational Policies. The problem of implementation cannot be 

resolved without an effective and efficient bureaucratic system even if there are plenty 
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of resources and positive disposition. In fact, the overall environment for policy making 

and implementation needs positive change. 

h) CORRUPTION 

Education Policies are made by the politicians sitting in national assemblies. Sadly, a 

large number of them have fake degrees. In 2012, 189 members of national and 

provincial assemblies were found to have fake degrees. A very unfortunate situation 

emerged when a Federal Minister of Education who had served as such for five years, 

was found guilty of having a fake degree (Anwar Ahmed, 2013). This type of 

corruption from the highest to the lowest levels has discredited the system of education. 

Indeed, the extent of corruption at grass root level must be massive.  

Private institutions producing teachers without any vision, training and skills, giving 

degrees has made this a very profitable business for them, the poor standard of the 

students notwithstanding. 

i) FINANCIAL IRREGULARITIES AND LACK OF ACCOUNTABILITY 

Resource availability is a pre-requisite by the policy makers and implementers before 

developing a policy (Saleemi, 2010). For example, Out of 2.1 % of budgetary allocation 

of GDP for the year 2013, only 1.7% had been released. Most of it got allocated to non-

developmental objectives and financial irregularities (Anwar Ahmed, 2013). World 

Bank Report-2005 states that insufficient funding for education in Pakistan had delayed 

the policy implementation.  

j) LACK OF VISIONARY LEADERSHIP IN EDUCATION 

According to Channo, 1990 cited by Iqbal Ahmad et al, (2012, p. 244) successful 

implementation of educational policies need visionary and strategic leadership, effective 

and long term planning, motivation, trained human resources, community support and 
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motivation of stake holders. Indeed, without strong will and dedication of leaders at 

every level, from policy formulation to policy implementation and evaluation, it is 

impossible to implement a policy and get desired objectives in time. Unfortunately, 

Lack of educational leadership at every level is supposed to be one of the reasons 

behind poor implementation of educational policies in Pakistan.  

k) POORLY MANAGED INFRASTRUCTURE 

Efficiently managed education infrastructure is indispensable for successful 

implementation of Education Policy through different programs. What to talk of major 

systems, even as basic facilities as drinking water and sanitation are not properly 

managed in the Education institutions. Laboratories and libraries are either non-

functional or ill equipped. In many cases schools are not at walking distance for 

students. All these factors contribute negatively on successful implementation of 

Education Policies in Pakistan. 

l) POOR POLICY EVALUATION AND FOLLOWUPS 

Policy evaluation contexts like implementation process, policy targets and goals, 

outcomes, cost benefit analysis are important after policy implementation to find out the 

worth of an Educational Policy. Review committees are formed to review every policy. 

However, sometimes they lack professionals that create further vacuum in 

implementation of educational policy. Bukhari (1995) argued that it is necessary to 

provide relevant and adequate information at the implementation stage also.  

Indeed, the Education Policy also needs formulating strategies to develop as part of the 

Policy to ensure successful implementation. Planning must have strategic perspective 

and contain even minute details with follow-up strategies to meet the policy goals in 

desired time period. There are several internal and external factors including system-
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inefficiencies and political environment which may adversely affect the system of 

policy implementation. However, these factors and their impact can be minimized by 

improving the quality of policy formulation and policy implementation mechanism to 

eliminate adverse outcomes. Analysis of the Education Policy implementation in 

Pakistan reveals that there are several reasons and problems affecting successful 

implementation of educational policies in Pakistan. To sum up then, these problems, 

gaps or reasons include political instability, lack of political will, frequent change in 

governments, unrealistic and improper planning based on insufficient and unreliable 

data, poor communication system, lack of collaboration among various groups from 

policy making to implementation, lack of visionary leadership in education, lack of 

professionalism, poorly managed infrastructure, corruption, non-financial bottlenecks, 

lack of follow up and accountability, poor policy evaluation, organizational 

insufficiencies. These reasons cumulatively create gaps for the proper implementation 

of education policies in Pakistan. 

The analysis also shows that there is a lack of regular evaluation and follow up 

mechanism. Policy makers, planners and administrators work in isolation and most of 

the time without professional expertise and training.  
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3.1 RESEARCH METHODOLOGY 

This Chapter describes the Research Methodology used in this study. It briefly explains 

the geographical area selected for the study, the study design, the population considered 

and the sample evaluated. It also contains the details of the instrument used to collect 

the data as well as the methods used to verify the validity and reliability of the 

instrument.  

3.2 RESEARCH METHOD AND DESIGN  

The guiding strategy of this research was qualitative and quantitative survey based or 

triangulation. Triangulation implied mixing both qualitative and quantitative approaches 

in the study. The common method to obtain information on social and behavioral 

variables and relationship between these variables, which is the essence of survey based 

research, was used. This allowed selection of a sample, or sub group of individuals who 

could then be asked a set of questions related to the research. This survey was then used 

for descriptive, exploratory and explanatory research, as appropriate. 

In this study the information was collected through self administered questionnaires 

distributed to the respondents by the researcher. The descriptive survey design was used 

to collect original data from a sample of the heterogeneous population too large to be 

observed directly. The survey was used to obtain information through the answers of the 

respondents to a series of questions posted by the researcher.  

The descriptive survey was chosen as it provides accurate characteristics about the 

opinions, knowledge, beliefs, and thoughts of a particular individual as a respondent. 

This research design was used to meet the aims and objectives of the study. It was used 

to determine the knowledge and opinion of teachers of Higher Education, basically the 
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university teachers about the relationship of Higher Education and Socioeconomic 

Development, particularly in Pakistan.  

3.3   RESEARCH QUESTIONS 

This research study was based on following research questions: 

3.3.1 Is Higher Education system in Pakistan catering for the needs of national 

development? 

3.3.2 Does Education sector need changes in order to bring improvement in economic 

growth?  

3.3.3 Are Universities in our society playing a vital role to promote socioeconomic 

development through research? 

3.3.4 Does Pakistan need policy reforms at Higher Education level? 

3.3.5 Is Identification of developmental themes necessary for research at university 

level? 

3.3.6 Is it inevitable to have university-industry linkage for socioeconomic 

development of the country? 

3.3.7 What is the role of universities for socioeconomic development in Pakistan?  

3.4   POPULATION AND SAMPLE  

Population can be defined as the total group of individuals meeting a specific set of 

criteria. The population of this research was male and female teachers of 135 

universities in Pakistan. Sample was taken from Sindh, including 7 public sector 

universities and institutions of Higher Education and 8 private sector universities and 

institutions of Higher Education. Sample was consisting of educationists and teachers in 

Higher Education and universities. The overall population of the university teachers was 

divided into public and private universities. The sample for this study consists of n= 300 
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university teachers including (n=150) participants (n=75 male+ n=75 females) from 

public sector universities and (n=150) participants (n=75, male+ n=75 females) from 

private universities. The participants belonging to different faculties were randomly 

selected from these universities. It was a ‗Simple Random Sampling‘.  

The list of public and private universities and institutions is as follows: 

Table 3.1   PUBLIC UNIVERSITIES IN SINDH 

S. 

NO 

UNIVERSITIES LOCATION ESTABLISHED TYPE 

1 Mehran University of 

Engineering and technology 

Jamshoro 1963 (1977) Public 

2 University of Sindh Jamshoro 1947 Public 

3 University of Karachi Karachi 1951 Public 

4 Benazir Bhutto Shaheed 

University Karachi 

Karachi 2010(2007) Public 

5 Sindh Madrisatul Islam 

University 

Karachi 1885 Public 

6 Shah Abdul Latif University Khairpur 1986 Public 

7 Shaheed Zulfiqar Ali Institute 

of Science and Technology 

Karachi 1995 Public 
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Table 3.2   PRIVATE UNIVERSITIES IN SINDH 

S.NO UNIVERSITIES LOCATION ESTABLISHED TYPE 

1 Jinnah University for 

women 

Karachi 1998 Private 

2 Hamdard University Karachi 1991 Private 

3 Agha khan University Karachi 1983 Private 

4 Isra University Hyderabad 1997 Private 

5 Iqra University Karachi 1998 Private 

6 Mohammad Ali 

Jinnah University 

Karachi 1998 Private 

7 Bahria University  Karachi 2000 Private 

8 Preston University, 

Pakistan 

Karachi 1984 Private 

 

3.5 CONCEPTUAL FRAMEWORK 

  

 

  

    

 

  

INDEPENDENT VARIABLES 

HIGHER EDUCATION 

SECTORS OF  UNIVERSITIES/ 

1) Public Universities 

2) Private Universities 

GENDER 

1) Male 

2) Female 

DEPENDANT 

VARIABLES 

1) Socio-economic   

development 
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3.6   INSTRUMENTATION AND DATA COLLECTION  

A questionnaire (See Annex 1 and 2) was developed and used as an instrument to meet 

the objectives of the study through responses to the questions related to the research. A 

questionnaire is a written self-report from the intended respondent basically to get 

information through the written response. Many scholars believe that the information 

obtained through questionnaire is equal to the information obtained through an interview. 

However, in a questionnaire, the questions are finite and have less depth. 

In this study quantitative data was collected through self administered questionnaires to 

evaluate the responses of teachers working in Higher Education institutions particularly 

in universities about the link between the Higher Education and socioeconomic 

development. The researcher visited these universities to collect data from teachers and 

met educationists. Although, this procedure was time consuming. However, it yielded a 

high rate of response, in depth knowledge and frank opinions of the target population to 

the researcher. Clear instructions were given regarding completion of each question 

throughout the questionnaire. Both open ended and closed ended questions were 

included. The questionnaire had two sections. Section (One) was related to the 

particulars of the respondents while Section (Two) contained 30 items/statements based 

on five-point Likert Scale. The format of a typical five-level Likert Item, that was used 

in this survey based research is as below: 

STRONGLY 

AGREE 

AGREE UNDECIDED DISAGREE STRONGLY 

DISAGREE 

5 4 3 2 1 
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Questionnaires were decided upon because of the following reasons: 

a) They guaranteed high response rate as the researcher went herself in the field to 

personally collect the responses and filled questionnaires. 

b)  The questionnaires did not require the respondent‘s name and provided 

anonymity. 

c) They were presented in a constant manner to avoid biases. 

Qualitative data was obtained through semi structured interviews with educationalists 

and Experts in the field of Higher Education. Anonymity was observed to keep the data 

unbiased. 

The analysis of data is presented in two sections. Section One represents Quantitative 

Data Analysis whereas Section Two represents Qualitative Data Analysis. 

3.7   VALIDITY AND RELIABILITY 

Questionnaire included a variety of questions and statements about education and its 

relation to socioeconomic development to achieve content validity. Questionnaire was 

developed on the basis of extensive information gathered through literature review. The 

Content Validity was further ensured by consistency in administering the questionnaire. 

The questionnaires were distributed to the respondents by the researcher personally. The 

questionnaires were in simple language for clarity and ease of response by the 

respondents. All the questionnaires were completed by the respondents in the presence of 

the researcher. External validity was also ensured. All the individuals approached to 

participate in the study completed the questionnaires. Generalizing the findings to all 

members of the population therefore, became justified in this way.  
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A sample of 10 teachers from the original sample has been selected for pilot testing to 

ensure the validity and reliability of research instrument.  

3.8   ETHICAL CONSIDERATIONS 

Honesty and integrity must also be a part of a research study along with expertise and 

diligence. Ethical considerations must be a part of the research study to recognize and 

protect human rights. To make the study ethical, the rights to self determination, 

anonymity, informed consent and confidentiality were observed.  

Consent of teachers working at Higher Education level and other respondents was 

obtained before they completed the questionnaires and Interview. The participants were 

informed about their rights to voluntarily participate or decline to participate, and to 

withdraw participation at any point of time without penalty.  

Confidentiality and anonymity were maintained throughout the study. It means not 

revealing the respondent‘s identities when reporting or publishing the study. The ethical 

code of self determination was also maintained by allowing them to voluntarily choose 

to participate or not. Furthermore, the open ended questions analyzed by the Researcher, 

were also checked by the Supervisor for authentication of reliability. 

3.9   DATA ANALYSIS 

After collection, the data was organized and then analyzed. Section One dealt with the 

analysis of Quantitative data. This Data was analyzed by using statistical techniques 

using SPSS. Simple percentage was used to analyze the acquired data through the 

questionnaire.  Frequency tables were drawn and data was presented through bar graphs 

and percentage tables. Data was also analyzed by applying an independent sample T 

Test. 

Section Two represented the analysis of Qualitative data in the form of Interviews.  
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4.1   DATA ANALYSIS AND RESULTS 

This study aimed at investigating the link between the Higher Education and 

socioeconomic development with a view to develop a model for Higher Education in 

Pakistan for development. The data collected through research instruments was 

tabulated, analyzed and interpreted in the light of the objectives of the study.  It also 

stated which differences were significant, highlighted the important trends and 

differences/comparisons. While dealing with the Qualitative aspect the results were also 

expressed in words to make the study more eloquent.  

Graphic presentation of data collected and collated from the teachers of the Higher 

Education institutions and universities of Sindh (Both public and private) is as follow: 

4.1.1 SECTION ONE - QUANTITATIVE DATA ANALYSIS 

PERCENTAGE REPRESENTATION AND BAR CHARTS OF PUBLIC AND 

PRIVATE UNIVERSITY TEACHER’S RESPONSE: 

Table.4.1 Higher Education Prepares One For The Employment Opportunities 

TOTAL MALE 

5 
STRONGLY 
AGREED 4 AGREED 

3 
UNDECIDED 2 DISAGREED 

1 STRONGLY 
DISAGREED 

PUBLIC 75 25 46 2 2 0 

PRIVATE 75 25 50 0 0 0 

TOTAL 150           

TOTAL  FEMALE            

PUBLIC 75 40 32 2 0 1 

PRIVATE 75 27 48 0 0 0 

TOTAL 150 117 176 4 2 1 

% Percentage 39 58.666667 1.333333333 0.666666667 0.333333333 
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The table shown above indicates that the majority of the teachers considered that the Higher 

Education prepares one for the better employment opportunities. Only a few teachers of 

public universities did not agree with the statement. 
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Table.4.2 Education Sector Needs Changes in Order To Bring Improvement in Economic 

Growth 

TOTAL MALE 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 35 37 3 0 0 

PRIVATE 75 35 40   0 0 

TOTAL 150           

TOTAL  FEMALE            

PUBLIC 75 19 48 8   0 

PRIVATE 75 26 47 0   2 

TOTAL 150 115 172 11 0 2 

%AGE 38.33333 57.33333 3.666667 0 0.666667 

 

 

The above shown table indicates that majority of the teachers agreed with the statement that 

Education sector needs changes in order to improve socioeconomic growth. However, a 

very little number of teachers of private universities did not agree with the notion. 
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Table.4.3 Education is A Major Factor of Improving Human Capital 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 STRONGLY 
DISAGREED 

PUBLIC 75 52 22 1 0 0 

PRIVATE 75 48 23 3 0 1 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 45 25 5 0 0 

PRIVATE 75 46 27 1 0 1 

TOTAL 150 191 97 10 0 2 

%AGE 63.66667 32.33333 3.333333 0 0.666666667 

 

 

The above shown table indicates that majority of the teachers strongly agreed with the 

notion of considering Education as a major factor for improved human capital. 
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Table 4.4  Human Capital Development without Economic Opportunities Promote 

Brain Drain 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 56 18 1 0 0 

PRIVATE 75 49 25 1 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 49 24 1 1 0 

PRIVATE 75 46 28 1 0 0 

TOTAL 150 200 95 4 1 0 

%AGE 66.66667 31.66667 1.333333333 0.333333 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that Human Capital development without 

economic opportunities promotes brain drain. 
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Table 4.5   High Rate of Enrolment in Education Makes Faster Growth in Per-

Capita Income 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 51 23 1 0 0 

PRIVATE 75 40 31 4 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 46 24 5 0 0 

PRIVATE 75 51 23 0 0 1 

TOTAL 150 188 101 10 0 1 

%AGE 62.66667 33.66667 3.333333 0 0.333333 

 

 

 

The table shown indicates that majority of the teachers strongly agreed that high rate of 

enrolment in education makes faster growth in per-capita income.  
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Table 4.6 Quality Of Life is Directly Related to the Quality of Education 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 47 28 0 0 0 

PRIVATE 75 46 27 2 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 37 34 3 1 0 

PRIVATE 75 40 32 1 2 0 

TOTAL 150 170 121 6 3 0 

%AGE 56.66667 40.33333 2 1 0 

 

 

 

The table shown above indicates that majority of both public and private university 

teachers strongly agreed with the statement that the quality of life is directly related to 

the quality of education. 
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Table 4.7 Social Status of Any Person is Directly Linked with the Level of 

Education Received. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 22 53 0 0 0 

PRIVATE 75 26 49 0 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 28 44 1 2 0 

PRIVATE 75 20 51 2 2 0 

TOTAL 150 96 197 3 4 0 

%AGE 32 65.66667 1 1.333333 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that the social status of any person is directly linked 

with the level of education he/she receives. 
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Table 4.8   Policies in Education Need to Be Developed to Deal With the Problem of 

Brain Drain 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 46 28 1 0 0 

PRIVATE 75 32 41 2 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 37 38 0 0 0 

PRIVATE 75 43 29 2 1 0 

TOTAL 150 158 136 5 1 0 

%AGE 52.66667 45.33333 1.666667 0.333333 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that Policies in Education need to be 

developed to deal with the problem of brain drain.  
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Table 4. 9   Higher Education System in Pakistan is Catering For Needs of National 

Development 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 0 10 2 61 2 

PRIVATE 75 0 14 3 56 2 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 0 12 3 58 2 

PRIVATE 75 0 15 5 54 1 

TOTAL 150 0 51 13 229 7 

%AGE 0 17 4.333333 76.33333 2.333333 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, disagreed with the statement that Higher Education system in Pakistan is 

catering for the needs of national development.  
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Table 4.10  Universities in Our Society Are Playing A Vital Role To Promote 

Socioeconomic Development Through Research 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 0 4 7 54 10 

PRIVATE 75 0 2 7 50 16 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 0 5 9 47 14 

PRIVATE 75 0 3 8 49 15 

TOTAL 150 0 14 31 200 55 

%AGE 0 4.666667 10.33333 66.66667 18.33333 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, did not agree with the statement that universities in our society are playing a 

vital role to promote socioeconomic development through research.  
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Table 4.11   Corruption is one of the Basic Reasons for Unemployment 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 26 47 1 1 0 

PRIVATE 75 17 55 1 2 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 22 50 0 3 0 

PRIVATE 75 29 44 2 0 0 

TOTAL 150 94 196 4 6 0 

%AGE 31.33333 65.33333 1.333333 2 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that Corruption is one of the basic reasons for 

unemployment. 
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Table 4.12   Education Leads to the Economic and Social Evolution 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 24 45 4 2 0 

PRIVATE 75 20 52 1 2 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 18 52 5 0 0 

PRIVATE 75 19 52 3 1 0 

TOTAL 150 81 201 13 5 0 

%AGE 27 67 4.333333333 1.666666667 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that Education leads to the economic and social 

evolution. 
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Table 4.13  Socio-Economic State Determines Increase in Enrolment Rate at Various 

Educational Levels 

MALE TOTAL 
5 STRONGLY 
AGREED 

4  
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 STRONGLY 
DISAGREED 

PUBLIC 75 23 47 3 2 0 

PRIVAT
E 75 31 41 2 1 0 

TOTAL 
15

0           

FEMALE 
TOTAL           

PUBLIC 75 22 47 2 2 2 

PRIVAT
E 75 24 44 1 5 1 

TOTAL 
15

0 100 179 8 10 3 

%AGE 
33.3333333

3 
59.6666666

7 
2.66666666

7 
3.33333333

3 1 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that the socioeconomic state determines the increase 

in the enrolment rate at various educational levels. 
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Table 4.14   High Level of Learning is Linked with High Level of Income 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 18 57 0 0 0 

PRIVATE 75 26 47 2 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 24 45 5 1 0 

PRIVATE 75 20 51 3 1 0 

TOTAL 150 88 200 10 2 0 

%AGE 29.33333 66.66667 3.333333 0.666667 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that High level of learning is linked with high level of 

income.  
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Table 4.15 Political Stability is Needed for Sustainable National Development through 

Education 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 60 10 5 0 0 

PRIVATE 75 58 15 2 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 62 13 0 0 0 

PRIVATE 75 63 11 1 0 0 

TOTAL 150 243 49 8 0 0 

%AGE 81 16.33333 2.666667 0 0 

 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that Political stability is needed for 

sustainable national development through education.  
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Table 4.16   Education Can Only Be Useful if it Brings Positive Changes in One‘s Life 

and Empowers an Individual to Face Challenges of Daily Life. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 52 20 2 1   

PRIVATE 75 46 24 3 2 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 46 25 3 1 0 

PRIVATE 75 45 25 4 1 0 

TOTAL 150 189 94 12 5 0 

%AGE 63 31.33333 4 1.666667 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that Education can only be useful when it 

brings about positive changes in one‘s life and empowers a person to face day to day 

challenges. 
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Table 4.17 Pakistan Needs Policy Reforms at Higher Education Level. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 10 62 2 1 0 

PRIVATE 75 12 59 3 1 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 12 60 3 0 0 

PRIVATE 75 15 55 3 2 0 

TOTAL 150 49 236 11 4 0 

%AGE 16.33333 78.66667 3.666667 1.333333 0 

 

 

 

The table shown above indicates that majority of the university teachers both public and 

private; agreed with the statement that Pakistan needs policy reforms at Higher 

Education level. 
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Table   4.18 There Should Be A Link Between Industry And Educational Institutions 

For Better Placement. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 52 18 4 0 1 

PRIVATE 75 58 17 0 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 52 18 4 0 1 

PRIVATE 75 50 20 4 0 1 

TOTAL 150 212 73 12 0 3 

%AGE 70.66667 24.33333 4 0 1 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that there should be a link between industry 

and educational institutions for better placement. 
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Table 4.19 Rate of Return at Higher Education Level is Greater Than the Rate Of 

Return At Primary Level in Pakistan. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 5 54 2 14 0 

PRIVATE 75 2 48 1 24 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 2 47 3 20 3 

PRIVATE 75 2 42 5 22 4 

TOTAL 150 11 191 11 80 7 

%AGE 3.666667 63.66667 3.666667 26.66667 2.333333 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that Rate of return at Higher Education level is 

greater than the rate of return at primary level in Pakistan. However, some of the 

responses showed disagreement with the statement. 
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Table    4.20 There is A Big Gap Between Policies of Education and Implementation 

in Pakistan 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 14 55 2 4 0 

PRIVATE 75 15 56 1 3 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 24 49 0 2 0 

PRIVATE 75 24 47 3 1 0 

TOTAL 150 77 207 6 10 0 

%AGE 25.66667 69 2 3.333333 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private; agreed with the statement that there is a big gap between policies of education 

and implementation in Pakistan. 
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Table 4.21 The Political Will and Commitment is Inevitable to Get Maximum 

Benefits of Education for National Development. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 30 43 2 0 0 

PRIVATE 75 25 50 0 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 30 42 3 0 0 

PRIVATE 75 29 43 3 0 0 

TOTAL 150 114 178 8 0 0 

%AGE 38 59.33333 2.666667 0 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that, the political will and commitment is inevitable 

to get maximum benefits of education for national development. 
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Table   4.22 Quality Education Means ‗Right Kind of Education‘, Suitable For 

Socioeconomic Development.  

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 20 53 2 0 0 

PRIVATE 75 22 51 2 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 18 57 0 0 0 

PRIVATE 75 21 54 0 0 0 

TOTAL 150 81 215 4 0 0 

%AGE 27 71.66667 1.333333 0 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that Quality education means ‗right kind of 

education‘, suitable for the socioeconomic development of the country. 
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Table 4.23 There Must Be Economic Considerations in Educational Planning for 

Desired National Development. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 52 20 1 2 0 

PRIVATE 75 46 24 4 0 1 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 47 21 3 3 1 

PRIVATE 75 45 27 2 1 0 

TOTAL 150 190 92 10 6 2 

%AGE 63.33333 30.66667 3.333333 2 0.666667 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that there must be economic considerations 

in educational planning for desired national development.  
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Table 4.24 Universities in Pakistan Are Fulfilling the Labor Market Demands. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 0 11 4 54 6 

PRIVATE 75 0 15 2 54 4 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 0 13 3 59 0 

PRIVATE 75 0 9 6 56 4 

TOTAL 150 0 48 15 223 14 

%AGE 0 16 5 74.33333 4.666667 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, did not agree with the statement that Universities in Pakistan are fulfilling the 

labor market demands.  
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Table 4.25 Lack of Realistic Planning in Education is the Cause of Unemployment 

in Pakistan. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 24 44 4 3 0 

PRIVATE 75 20 47 2 4 2 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 19 49 4 2 1 

PRIVATE 75 16 51 4 3 1 

TOTAL 150 79 191 14 12 4 

%AGE 26.33333 63.66667 4.666667 4 1.333333 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that lack of realistic planning in education is the 

cause of unemployment in Pakistan.  
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Table 4.26 Identification of Developmental Themes is Necessary for Research at 

University Level. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 49 22 4 0 0 

PRIVATE 75 50 23 2 0 0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 51 22 2 0 0 

PRIVATE 75 47 26 2 0 0 

TOTAL 150 197 93 10 0 0 

%AGE 65.66667 31 3.333333 0 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, strongly agreed with the statement that identification of developmental themes 

is necessary for research at university level. 
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Table 4.27.  Non Participatory Approach in Educational Policy Making Process Leads 

to Ineffective Education System. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 21 50 1 3 0 

PRIVATE 75 31 42 2   0 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 22 48 3 2 0 

PRIVATE 75 21 51 3 0 0 

TOTAL 150 95 191 9 5 0 

%AGE 31.66667 63.66667 3 1.666667 0 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, agreed with the statement that non participatory approach in educational policy 

making process leads to ineffective education system. 
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Table 4.28 The Current Model of Higher Education in Pakistan is Ideal for 

Socioeconomic Development. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 0 11 2 58 4 

PRIVATE 75 0 15 3 54 3 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 0 25 4 46 0 

PRIVATE 75 0 18 3 53 1 

TOTAL 150 0 69 12 211 8 

%AGE 0 23 4 70.33333 2.666667 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, did not agree with the statement that the current model of Higher Education in 

Pakistan is ideal for socioeconomic development. 
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Table 4.29   Those Who Make Policies for Education in Pakistan Are Qualified Persons 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 0 14 2 48 11 

PRIVATE 75 0 18 2 47 8 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 0 15 2 53 5 

PRIVATE 75 0 12 4 53 6 

TOTAL 150 0 59 10 201 30 

%AGE 0 19.66667 3.333333 67 10 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, did not agree with the statement that those who make policies for education in 

Pakistan are qualified persons. 
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Table 4.30 Educational Plans Keep Consistency With the Socioeconomic Plans of 

Pakistan. 

MALE TOTAL 

5 
STRONGLY 
AGREED 

4 
AGREED 

3 
UNDECIDED 

2 
DISAGREED 

1 
STRONGLY 
DISAGREED 

PUBLIC 75 0 20 0 39 16 

PRIVATE 75 0 18 2 43 12 

TOTAL 150           

FEMALE TOTAL           

PUBLIC 75 0 22 1 31 21 

PRIVATE 75 0 22 1 41 11 

TOTAL 150 0 82 4 154 60 

%AGE 0 27.33333 1.333333 51.33333 20 

 

 

The table shown above indicates that majority of the university teachers both public and 

private, did not agree with the statement that educational plans keep consistency with 

the socioeconomic plans of Pakistan. Whereas, a few teachers believed that educational 

plans are inconsistent with socioeconomic plans in Pakistan. 
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GENDER WISE  

T TEST ANALYSIS OF MALE AND FEMALE UNIVERSITY TEACHER‘S 

RESPONSES (For tables see Annex 3) 

Q1g. 

 

An independent-samples t-test was conducted to compare the responses of both male 

and female teachers of the public and private universities.  There was a significant 

difference in the results for Males (M=4.2, SD=.56219) and Females (M=4.413, 

SD=.59287) conditions; t (298) = -1.799, p = .073. These results suggest that both male 

and female university teachers agreed that the Higher Education better prepares one for 

the employment opportunities. 

Q2g

 

An independent-samples t-test was conducted to compare the responses of both male 

and female teachers of public and private universities.  There was a significant 

difference in the results for male (M=4.4467, SD=.537) and female (M=4.2067 

SD=.65376) conditions; t (298) = 3.458, p = .001. These results suggest that majority 

of the male and female university teachers agreed that Education sector needs changes 

in order to bring improvement in economic growth. 
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Q3g

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.6200, SD=.60943) and female (M=4.5400 SD=.64120) 

conditions; t (298) = -1.108, p = .269. These results suggest that both public and private 

university teachers think that education is a major factor of improving human capital. 

Q4g 

 

An independent-samples t-test was conducted to compare the responses of Public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.6867, SD=.49340) and female (M=4.6067 SD=.55438) 

responses; t (298) = 1.320, p = .118. These results suggest that majority of male and 

female university teachers agreed that human capital development without economic 

opportunities promote brain drain. 
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Q5g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.5733, SD=.55980) and female (M=4.5933 SD=.62495) 

conditions; t (298) = -.292, p = .771. These results suggest that both public and private 

university teachers agreed that high rate of enrolment in education make faster growth 

in per-capita income.  

Q6g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for males (M=4.6067, SD=.51679) and females (M=4.4467, SD=.65.62) 

responses; t (298) = 2.358, p = .019. These results suggest that both male and female 

university teachers agreed that the quality of life is directly related to the quality of 

education. 
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 Q7g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for males (M=4.322, SD=.46804) and females (M=4.2467, SD=.62323) 

responses; t (298) = 1.152, p = .250. These results suggest that both male and female 

university teachers agreed that the social status of any person is directly linked with the 

level of education he/she receives. 

Q8g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.5000, SD=.54032) and female (M=4.5067, SD=.56458) 

responses; t (298) = -.104, p = .917. These results suggest that both public and private 

university teachers strongly agreed that Policies in Education need to be developed to 

deal with the problem of brain drain. 
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Q9g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=2.5933, SD=.3.48746) and female (M=2.3933, SD=.80182) 

responses; t (298) = .685, p = .494. These results suggest that majority of male and 

female university teachers disagreed that Higher Education system in Pakistan is 

catering for the needs of national development. 

Q10g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=2.000, SD=.65539) and female (M=2.0267, SD=.72303) responses; 

t (298) = -.335, p = .738. These results suggest that majority of male and female 

university teachers did not agree that Universities in our society are playing a vital role 

to promote socioeconomic development through research.  

  



127 
 

Q11g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.2333, SD=.57249) and female (M=4.2868, SD=.) responses; t 

(298) = -.791, p = .429. These results suggest that both public and private university 

teachers agreed that corruption is one of the basic reasons behind unemployment. 

Q12g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.2067, SD=.62709) and female (M=4.1800, SD=.54428) 

responses; t (298) = .393, p = .694. These results suggest that both public and private 

university teachers agreed that education leads to the economic and social evolution. 
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Q13g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.2867, SD=.62752) and female (M=4.1333 SD=.82468) 

responses; t (298) = 1.812, p = .071. These results suggest that majority of male and 

female university teachers agreed that the socioeconomic state determines the increase 

in the enrolment rate at various educational levels.  

Q14g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.2867, SD=.62752) and female (M=4.1333, SD=.82468) 

responses; t (298) = 1.812, p = .071. These results suggest that both public and private 

university teachers agreed that high level of learning is linked with high level of 

income.  
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Q15g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.7400, SD=.53633) and female (M=4.8267, SD=.39708) 

responses; t (298) = -1.591, p = .113. These results suggest that both public and private 

university teachers strongly agreed that political stability is needed for sustainable 

national development through education. 

Q16g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.5800, SD=.65814) and female (M=4.5333, SD=.65196) 

responses; t (298) = .617, p = .538. These results suggest that both public and private 

university teachers strongly agreed that education can only be useful if it brings positive 

changes in one‘s life and empowers an individual to face challenges of daily life.  
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Q17g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.0867, SD=.47680) and female (M=4.3800, SD=3.29667) 

responses; t (298) = -1.079, p = .282. These results suggest that both male and female 

university teachers agreed that Pakistan needs policy reforms at Higher Education level. 

Q18g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.6867, SD=.59231) and female (M=4.5867, SD=.71594) 

responses; t (298) = 1.318, p = .188. These results suggest that both male and female 

university teachers strongly agreed that there should be a link between industry and 

educational institutions for better placement. 
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Q19g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=3.5200, SD=.92483) and female (M=3.5400, SD=3.486) responses; 

t (298) = -.068, p = .946. These results suggest that majority of male and female 

university teachers agreed that the rate of return at Higher Education level is greater 

than the rate of return at primary level in Pakistan. However a few of them disagreed. 

Q20g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.2133, SD=1.58257) and female (M=4.2600, SD=.5956) 

responses; t (298) = -.338, p = .736. These results suggest that majority of male and 

female university teachers agreed that there is a big gap between policies of education 

and implementation in Pakistan. 
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Q21g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.1600, SD=.63542) and female (M=4.3533, SD=.55728) 

responses; t (298) = .000, p = 1.000. These results suggest that majority of male and 

female university teachers agreed that the political will and commitment is inevitable to 

get maximum benefits of education for national development. 

Q22g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.2533, SD=.49408) and female (M=4.2600, SD=.44010) 

responses; t (298) = -1.23, p = .902. These results suggest that both male and female 

university teachers agreed quality education means ‗right kind of education‘, suitable 

for socioeconomic development.  
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Q23g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.5733, SD=.68880) and female (M=4.5067, SD=.74857) 

responses; t (298) = .803, p = .423. These results suggest that majority of male and 

female university teachers strongly agreed that there must be economic considerations 

in educational planning for desired national development. 

Q24g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=2.3200, SD=.83802) and female (M=2.3267, SD=.75526) 

responses; t (298) = -.072, p = .942. These results suggest that majority of male and 

female university teachers disagreed that universities in Pakistan are fulfilling the labor 

market demands.  
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Q25g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for male (M=4.1200, SD=.79360) and female (M=4.0733, SD=.73363) 

responses; t (298) = .529, p = .597. These results suggest that both public and private 

university teachers agreed that lack of realistic planning in education is the cause of 

unemployment in Pakistan. 

Q26g 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.6200, SD=.56366) and female (M=4.6267, SD=.53779) 

responses; t (298) = -.105, p = .917. These results suggest that majority of male and 

female university teachers agreed that identification of developmental themes is 

necessary for research at university level. 
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SECTOR WISE 

 T TEST ANALYSIS OF MALE AND FEMALE UNIVERSITY TEACHER‘S 

RESPONSES (For tables see Annex 4) 

Q1 S

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.36, SD=.66836) and private (M=4.34 SD=.47750) responses; t 

(298) = -1.799, p = .073. These results suggest that both public and private university 

teachers agreed that the Higher Education better prepares one for the employment 

opportunities. 

Q2 S

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.2867, SD=.59457) and private (M=4.3667 SD=.62837) 

responses; t (298) = -1.133, p = .258. These results suggest that both public and private 

university teachers agreed that education sector needs changes in order to bring 

improvement in economic growth.  
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Q3 S

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.6000, SD=.56758) and private (M=4.5600 SD=.68031) 

responses; t (298) = .553, p = .581. These results suggest that both public and private 

university teachers agreed that education is a major factor of improving human capital. 

Q4 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.6733, SD=.53716) and private (M=4.6200 SD=.51384) 

responses; t (298) = .879, p = .380. These results suggest that both public and private 

university teachers agreed that human capital development without economic 

opportunities promotes brain drain. 
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Q5 S

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.6067, SD=.56636) and private (M=4.5600 SD=.61829) 

responses; t (298) = .682, p = .496. These results suggest that both public and private 

university teachers agreed that high rate of enrolment in education make faster growth 

in per-capita income. 

Q 6 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=4.5267, SD=.57576) and private (M=4.5267 SD=.60973) 

responses; t (298) = .000, p = 1.000. These results suggest that both public and private 

university teachers agreed that the quality of life is directly related to the quality of 

education. 
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Q7 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for male (M=4.3000, SD=.55260) and female (M=4.2667 SD=.55159) 

responses; t (298) = .523, p = .601. These results suggest that both public and private 

university teachers agreed that the social status of any person is directly linked with the 

level of education he/she receives. 

Q8 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.5467, SD=.51275) and private (M=4.4600, SD=.58654) 

responses; t (298) = 1.362, p = .174. These results suggest that both public and private 

university teachers agreed that policies of education need to be developed to deal with 

the problems of brain drain. 
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Q9 S

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=2.3000, SD=.74860) and private (M=2.6867, SD=3.491) 

responses; t (298) = 1.326, p = .186. These results suggest that both public and private 

university teachers disagreed that Higher Education system in Pakistan is catering for 

the needs of national development. 

Q10 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=2.0667, SD=.71105) and private (M=1.9600, SD=.47750) 

responses; t (298) = 1.342, p = .180. These results suggest that both public and private 

university teachers did not agree that universities in our society are playing a vital role 

to promote socioeconomic development through research.  
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Q11 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.2600, SD=.60678) and private (M=4.2600, SD=.56080) 

responses; t (298) = .000, p = 1.000. These results suggest that both public and private 

university teachers agreed that corruption is one of the basic reasons behind 

unemployment. 

Q12 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=4.1933, SD=.59862) and private (M=4.1933, SD=.57576) 

responses; t (298) = .000, p =1.000. These results suggest that both public and private 

university teachers agreed that education leads to the economic and social evolution. 
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Q13 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=4.1733, SD=.73042) and private (M=4.2467, SD=.74127) 

responses; t (298) = -.863, p = .389. These results suggest that both public and private 

university teachers agreed that the socio-economic state determines the increase in the 

enrolment rate at various educational levels.  

Q14 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.2333, SD=.53616) and private (M=4.2600 SD=.54870) 

responses; t (298) = -.426, p = .671. These results suggest that both public and private 

university teachers agreed that higher level of learning is linked with high level of 

income.  

  



142 
 

Q15 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.7800, SD=.48976) and private (M=4.7867, SD=.45740) 

responses; t (298) = -.122, p = .903. These results suggest that both public and private 

university teachers strongly agreed that political stability is needed for sustainable 

national development through education. 

Q16 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.5933, SD=.62495) and private (M=4.5200, SD=.68267) 

responses; t (298) = .970, p = .333. These results suggest that both public and private 

university teachers strongly agreed that education can only be useful if it brings positive 

changes in one‘s life and empowers an individual to face challenges of daily life.  
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Q17 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.2333, SD=.57249) and private (M=4.2867, SD=.) responses; t 

(298) = .98, p = .328. These results suggest that both public and private university 

teachers agreed that Pakistan needs policy reforms at Higher Education level. 

Q18 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.6000, SD=.71419) and private (M=4.6733, SD=.59637) 

responses; t (298) = -.965, p = .335. These results suggest that majority of public and 

private university teachers strongly agreed that there should be a link between industry 

and educational institutions for better placement. 
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Q19 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=3.7667, SD=3.443) and private (M=3.293, SD=1.020) responses; t 

(298) = -1.614, p = .108. These results suggest that majority of public and private 

university teachers agreed that the rate of return at Higher Education level is greater 

than the rate of return at primary level in Pakistan. However a few of them disagreed.  

Q20 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.1600, SD=.63542) and private (M=4.3133, SD=1.5635) 

responses; t (298) = -1.113, p = .267. These results suggest that majority of public and 

private university teachers agreed that there is a big gap between policies of education 

and implementation in Pakistan. 
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Q21S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.3667, SD=.54854) and private (M=4.3400, SD=.51592) 

responses; t (298) = .434, p = .665. These results suggest that majority of public and 

private university teachers agreed that the political will and commitment is inevitable to 

get maximum benefits of education for national development. 

Q22 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.2400, SD=.45877) and private (M=4.2733, SD=.47624) 

responses; t (298) = -.617, p = .537. These results suggest that majority of public and 

private university teachers agreed that quality education means ‗right kind of 

education‘, suitable for socioeconomic development.  
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Q23 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.5467, SD=.76489) and private (M=4.5333, SD=.67224) 

responses; t (298) = .160, p = .873. These results suggest that majority of public and 

private university teachers strongly agreed that there must be economic considerations 

in educational planning for desired national development. 

Q24 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=4.3267, SD=.79001) and private (M=2.3200, SD=.80535) 

responses; t (298) = .072, p = .942. These results suggest that majority of public and 

private university teachers disagreed that universities in Pakistan are fulfilling the labor 

market demands. 
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Q25 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.1467, SD=.71781) and private (M=4.0467, SD=.80549) 

conditions; t (298) = 1.135, p = .257. These results suggest that both public and private 

university teachers agreed that lack of realistic planning in education is the cause of 

unemployment in Pakistan. 

Q26 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=4.6267, SD=.56219) and private (M=4.6200, SD=.53933) 

responses; t (298) = .105, p = .917. These results suggest that both public and private 

university teachers agreed that identification of developmental themes is necessary for 

research at university level. 
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Q27 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=4.2333, SD=.57249) and private (M=4.2867, SD=.) conditions; t 

(298) = -1.799, p = .073. These results suggest that majority of public and private 

university teachers agreed that non participatory approach in educational policy making 

process leads to ineffective education system.  

Q28 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=2.4933, SD=.88800) and private (M=2.4533, SD=.86379) 

responses; t (298) = .395, p = .693. These results suggest that both public and private 

university teachers disagreed that the current model of Higher Education in Pakistan is 

ideal for socioeconomic development. 
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Q 29 S

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was no significant difference in the 

results for public (M=2.3067, SD=.90448) and private (M=2.346, SD=.90477) 

responses; t (298) = .000, p = 1.000. These results suggest that both public and private 

university teachers disagreed that those who make policies for education in Pakistan are 

qualified persons. 

Q30 S 

 

An independent-samples t-test was conducted to compare the responses of public and 

private university male and female teachers.  There was a significant difference in the 

results for public (M=2.3200, SD=1.13113) and private (M=2.4000, SD=1.04271) 

responses; t (298) = -.637 p = .525. These results suggest that both public and private 

university teachers disagreed that educational plans keep consistency with the 

socioeconomic plans of Pakistan. 
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4.1.2 SECTION 2.   ANALYSIS OF QUALITATIVE DATA/ INTERVIEWS 

A semi structured Interview was also developed and conducted to get the opinion of the 

experts in the field of Higher Education. This analysis is based on the feedback of 

research questions given by the experts including the university teachers, 

educationalists, former Vice Chancellors of different universities from all over the 

country. The format and Questions of semi structured interview is given in Annex 5. 

The full names and details of the experts are being kept anonymous to avoid biasness. 

Following is the question vise analysis of the feedback on research questions obtained 

through the interviews of the experts: 

Q NO. 1 Do You Think That Higher Education System in Pakistan is Catering for 

the Needs of National Development?  

Majority of the experts were of the opinion that the Higher Education system in 

Pakistan has not been fully catering to the national needs. More than half of Pakistan‘s 

population is trying to survive while staying below poverty line. Population explosion 

where every family unit, especially the poor ones, has close to a dozen children, does 

not allow families to send their children to schools. They would rather commit them to 

child-labour so that they can start earning for the family as early as possible. The State 

is so poor that it allocates pittance for Education. Primary education is free but 

thereafter money is required to pursue education. Higher Education is most expensive if 

one considers the cumulative expenditure demanded from the family right up to that 

level.  

The Higher Education system is far from meeting the needs of the country. The 

economic development and GDP growth is much slower when compared with the 

population growth. Islands of affluence and a sea of poverty best describe Pakistan‘s 
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socioeconomic state.  Security has become a great challenge thus placing still higher 

demands on the national resources. Add to this the political confusion created by the 

18
th

 Amendment which has done away with the Concurrent List and made Education a 

provincial subject. Other than Punjab, no province is equipped to handle Higher 

Education. Indeed, these provinces have not been able to handle even lower levels of 

education due to never ending political expediencies of every government. In the name 

of provincial autonomy, and political expediencies there is a great resistance to invite 

teachers from other provinces. For instance, in Balochistan, outside teachers, even those 

who spent their lives there have been killed on ethnic basis. Buildings are standing and 

more are being built as universities; without teachers. The political appointees 

masquerading as teachers do not know their subjects. Blind cannot lead blind. Under the 

circumstances rather than fritter away resources, there is a need to concentrate resources 

and plan Higher Education at national level based on merit, demonstrated competence 

and visible sparks in students. As of now the Higher Education system is barely meeting 

the national demand of qualified human resource. 

Q NO. 2   What are the Challenges faced by Higher Education System in Pakistan?  

Majority of the experts and University teachers believed that challenges faced by the 

Higher Education system in Pakistan are several, including lack of access to Higher 

Education, issues of quality and non relevance of Higher Education to socioeconomic 

needs. Political wisdom and sagacity which can make the decision makers look beyond 

immediate party interests are lacking across board. Rather than have a vision to take 

Pakistan into 21
st
 Century with an educated human resource useable globally, the total 

emphasis is on awarding jobs, forcing admissions of the undeserving students, 

promoting cheating in exams and embezzling the funds for teaching, research and daily 
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operation of the universities. Leadership is imposed from outside by the political parties 

through Student-wings of the political parties and Academic Staff Associations (ASA) 

which act as puppets of the politicians sitting outside. The appointed Vice Chancellor is 

more often than not deprived of the executive power under these pressures.  

To further weaken the appointed leader, politicians and student/ASA representatives 

have been placed in Senates and Syndicates of the universities through Acts of 

Provincial Assemblies. The merit and decision making has been relegated to the whims 

of the stronger political party.  

Then there are constant resource constraints. The fees are meagre and no university can 

be run with self generated revenues. The 18
th

 Amendment has made HEC destitute and 

the provinces would let funds elapse rather than give it to the universities. Teachers are 

now very highly paid. Yet the quality of teachers, their motivation, sense of discipline 

and commitment, generally leave much to be desired. 

Similarly, the human resource coming to the universities, exceptions notwithstanding, 

comes from schools/colleges where very poor standard of education is maintained. 

Cheating has become a national sickness. Even parents and teachers have now started 

encouraging cheating. Situation is akin to the quote, ‗Garbage in, garbage out‘. How 

can even the best university convert such students in two years or more? These, then are 

some of the challenges confronting Higher Education. 
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Q NO. 3   Does Pakistan Need Policy Reforms at Higher Education level?  

Majority of the Expert believed that Pakistan badly needs reforms at Higher Education 

level, even below. Unless the strategic direction is correct, no amount of excellence at 

lower levels can deliver the objectives. Education ought to be made a Concurrent 

Subject again by revising the 18
th

 Amendment and Federal Government must formulate 

an Education Policy aimed at growth and quality of Education in the country. Funding 

ought to be made realistic for nation-wide education. One Federal Minister must 

oversee Education as a whole. HEC‘s autonomous status with financial resources ought 

to be re-established. Teachers upgrading must be linked with their on-ground 

performance also, and not only with their acquisition of higher qualifications. The 

concept of Career planning and Entrepreneurship should form part of the curriculum 

right from the middle school and go on till university.  

Q NO. 4 Do You Agree That Universities in Our Society Are Playing A Vital Role 

To Promote Socioeconomic Development Through Research?  

Most of the answers showed that the majority of the educationalists were of the opinion 

that in some of the top universities, research is accorded due importance and 

consequently some benefits do accrue. However, no worthwhile research which can be 

called reason for socioeconomic growth is much known. Majority of the educationalists 

considered it a bad luck of the country that universities are not playing their role to 

promote socioeconomic development through research. 
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Q NO. 5 Is Identification Of Developmental Themes Necessary For Research At 

University Level?  

Majority of the experts believed that identity of developmental themes are inevitable to 

have meaningful and target oriented research at university level for better 

socioeconomic development. Many universities in developed countries follow the 

themes of national development and start research projects with the help of think tanks 

working at Government and industry level to avail full benefits of the research. Many 

educationalists believed that research is useless without identification of developmental 

themes. 

Q NO.6 Is it Inevitable To Have University-Industry Linkage For Socioeconomic 

Development of The Country? 

Many educationalists believed that as and when the university becomes efficient and its 

faculty and students become capable of improving the functioning of any aspect of 

industry, or even services, the linkage will become inevitable. Any growth or savings in 

production, in services and increased profits will inevitably raise the esteem of the 

university. Linkages thus can become inevitable. However, without definite output, 

linkages just for the sake of it are not inevitable. Indeed, there would always be some 

reluctance which can be overcome to a large extent through liaison and goodwill.  

Q NO. 7 Do You Think That Current Model of Higher Education in Pakistan is 

Ideal For Socioeconomic Development? 

Majority of the answers lead to the conclusion that the current model of Higher 

Education is not ideal for socioeconomic development in its present form, indeed, it can 

barely deliver. Exceptions notwithstanding, the human resource being produced from 
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most of the public/private universities is not of the highest caliber and its contribution 

towards socioeconomic development is likely to be moderate at best. 
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5.1   SUMMARY DISCUSSION 

The main aim of this study was to explore the link between Higher Education and 

socioeconomic development in Pakistan. 

The scope of this study was delimited to universities and institutions of Higher 

Education in Sindh. The study was based on the following research questions; 

1. Is Higher Education system in Pakistan effectively catering for the needs of 

national development? 

2. Does Education sector need changes in order to bring improvement in economic 

growth? 

3. Are the universities in our society playing a vital role to promote socioeconomic 

development through research? 

4. Does Pakistan need policy reforms at Higher Education level? 

5. Is identification of developmental themes necessary for research at university 

level? 

6. Is it inevitable to have university-industry linkage for socioeconomic 

development of the country? 

7. What is the role of universities in socioeconomic development in Pakistan?  

A questionnaire with 30 items/statements was based on these basic questions. The 

population of this research was the teachers and educationists from 135 universities of 

Pakistan. The sample consisted of 15 randomly selected universities of Sindh, both 

public and private. It was including 7 public sector universities and institutions of 

Higher Education and 8 private sector universities and institutions of Higher Education. 

The sample size was 300 including 150 (n=75 Male + n= 75 Females) teachers from 
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public sector universities and 150 (n=75 Male + n= 75 Females) teachers from private 

sector universities and institutions of Higher Education, both male and female. 

As a research instrument, a questionnaire was used to collect the data from the field. 

The questionnaire had 30 statements based on likert scale. A sample of 10 teachers from 

original sample was taken for pilot testing to ensure the validity and reliability of the 

research instrument. The research instrument was administered personally to get 

maximum response and reliable data from the field. 

Qualitative results were acquired through a semi-structured interview conducted 

through personal communication. 

5.2 RESULTS  

Analysis and findings based on the data of the study yielded the following results 

according to each research question: 

5.2.1 By analyzing the Item no 1, it was found that the majority of teachers, 

mostly females, considered that the Higher Education better prepares one for 

the employment opportunities. Only a few teachers of the public universities 

did not agree with the statement. 

5.2.2 According to Item No 2, the majority of teachers agreed with the statement 

that Education sector needs changes in order to improve economic growth. 

This showed the desire for economic development through latest technology 

and work related education. However, a very small number of teachers from 

the private universities only did not agree with the notion. 

5.2.3 According to Item No 3, the majority of teachers strongly agreed with the 

notion of considering education as a major factor for improved human 

capital. 



159 
 

5.2.4 By analyzing Item No 4, it is concluded that the majority of both public and 

private university teachers strongly agreed with the statement, ―Human 

capital development without economic opportunities promotes brain drain.‖ 

Persons, who have earned degrees which do not have demand in the 

domestic industry, tend to immigrate to other countries for better future. It 

also indicated the poor collaboration between educational and 

socioeconomic developmental plans and their collaboration.  

5.2.5 According to Item No. 5 the data analysis showed that the majority of 

teachers were in favor of the statement that, high rates of enrolment in 

education make faster growth in per capita income. As more knowledge and 

skills are invested through education, in return it creates more options for 

better salary and standards of life. However, a few teachers of private 

universities did not agree with it.  

5.2.6 Analysis of Item No. 6 revealed that the majority the teachers of both public 

and private universities strongly agreed with the statement that, ―the quality 

of life is directly related to the quality of education. Quality of education 

means, better teaching, better and relevant contents and subject matter, better 

teachers and conducive environment.‖ 

5.2.7 According to the item No. 7, the majority of the teachers both public and 

private universities agreed with the statement that, ―the social status of any 

person is directly linked with the level of education he/she receives.‖  

5.2.8 According to Item No. 8, the majority of the teachers both public and private 

universities strongly agreed with the statement that, ―the Education Policies 

ought to be developed to deal with the problem of brain-drain. Because of 



160 
 

this problem the country suffers as it loses its own trained and skilled 

manpower.‖ 

5.2.9 The results of Item No. 9 revealed that the majority of the teachers belonging 

to both public and private universities did not agree with the statement that, 

―Higher Education system in Pakistan is catering for the needs of national 

development.‖  

5.2.10 According to the results of Item No. 10, the majority of the teachers of both 

public and private universities did not agree with the statement that, 

―universities in our society are playing a vital role to promote socioeconomic 

development through research.‖ More efforts are required to link university 

research with the developmental objectives at national level. 

5.2.11 According to Item No. 11, the majority of the teachers both public and 

private universities agreed with the statement that, ―corruption is one of the 

basic reasons for unemployment.‖  

5.2.12 As per results of Item No. 12, the majority of the teachers both public and 

private universities agreed with the statement that the, ―Education leads to 

the economic and social evolution.‖ They strongly believed it to be a tool for 

development. 

5.2.13 According to the results of Item No. 13, the majority of the teachers of both 

public and private universities agreed with the statement that, ―the 

socioeconomic state determines the increase in the enrolment rate at various 

educational levels. The reason was that, with sound socioeconomic status, 

parents can afford to enroll their children in educational institutes.‖ 
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5.2.14 As per the results of Item No. 14, the majority of the teachers both public 

and private universities agreed with the statement that, ―High level of 

learning is linked with high level of income.‖   

5.2.15 According to the results of Item No. 15, the majority of the teachers both 

public and private universities strongly agreed with the statement that, 

―political stability is needed for sustainable national development through 

education. Peace in campuses can lead to quality education needed for 

development.‖ 

5.2.16 As per the results of Item No. 16, the majority of the teachers both public 

and private universities strongly agreed with the statement that, ―education 

can only be useful when it brings about positive changes in one‘s life and 

empowers a person to face day to day challenges.‖ 

5.2.17 The results of Item No. 17 revealed that the majority of teachers both public 

and private universities agreed with the statement that, ―Pakistan needs 

policy reforms at Higher Education level and there was a need to formulate 

policies which would link Higher Education with industry.‖ 

5.2.18 According to Item No. 18, the majority of the teachers both public and 

private universities strongly agreed with the statement that, ―there should be 

a link between industry and educational institutions for better placement.‖  

5.2.19  According to the results of Item No. 19, the majority of the teachers both 

public and private universities agreed with the statement that, ―the Rate of 

Return for Higher Education level is greater than the Rate of Return at 

primary level of education in Pakistan.‖  However, a small number of the 
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responses showed disagreement with the statement, making it a mixed 

response.  

5.2.20 According to Item No. 20, the majority of the teachers both public and 

private university teachers agreed with the statement that, ―there is a big gap 

between policies of education and implementation in Pakistan.‖ 

5.2.21 As per the results of Item No. 21, the majority of the teachers both public 

and private universities agreed with the statement that the, ―political will and 

commitment is indispensible to get maximum benefits of education for 

national development.‖   

5.2.22 According to the results of Item No. 22, the majority of teachers both public 

and private universities agreed with the statement that Quality Education 

means, ―Right kind of education, suitable for the socioeconomic 

development of the country which also matches the requirements of the 

industry.‖ 

5.2.23 The results of Item No. 23 show that the majority of the teachers both public 

and private universities strongly agree with the statement that, ―there must 

be economic considerations in educational planning for desired national 

development.‖  

5.2.24 According to the results of Item No.24, the majority of teachers both public 

and private universities did not agree with the statement that the, 

―Universities in Pakistan are fulfilling the market demand of the work 

force.‖   
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5.2.25 As per the results of Item No. 25, the majority of the teachers both public 

and private universities agreed with the statement that, ―the unrealistic 

planning of education is the main cause of unemployment in Pakistan‖. 

5.2.26 According to the Item No. 26, the majority of teachers both public and 

private universities strongly agreed with the statement that,‖identification of 

developmental themes is necessary for research at university level‖.  

5.2.27 According to the results of Item No. 27, the majority of teachers both public 

and private universities agreed with the statement that,‖Non Participatory 

approach in formulation-process of the Education Policies leads to 

ineffective education system.‖   

5.2.28 Results of Item No. 28, showed that the majority of the teachers both public 

and private universities did not agree with the statement that, ―The current 

model of Higher Education in Pakistan is ideal for socioeconomic 

development.‖  

5.2.29  Results of item No. 29 revealed that majority of the teachers both public and 

private universities did not agree with the statement that, ―those who make 

policies for education in Pakistan are qualified persons with technical skills.‖   

5.2.30 According to the results of Item No. 30, the majority of teachers both public 

and private universities did not agree with the statement that, ―Educational 

plans keep consistency with the socioeconomic plans of Pakistan.‖ Whereas, 

a few teachers believed that educational plans are consistent with the 

socioeconomic plans in Pakistan. 
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5.3 CONCLUSION  

After the evaluation of this study it revealed that there is a strong link between Higher 

Education and socioeconomic development. No country can be benefited by the 

outcomes of education until its education is tailor made to fulfill the peculiar demands 

of the society and economy. The education with objectives focused on developmental 

needs and relevant to this, is indeed, the only right education. The political will and a 

firm system based on merit and justice is indispensible to bring peace and 

development in any society. It will also help in making the country free of corruption. 

In this time of technological developments it is important to strengthen the Higher 

Education through positive reforms and develop a conducive environment suitable for 

development through university-industry collaboration. Research conducted in 

universities ought to be linked with different sectors of economy to bridge the gap 

between the two through appropriate policies, planning and implementation. Brain-

drain is yet another issue linked with this situation that needs to be tackled on priority 

bases. More job opportunities will emerge thus mitigating if not altogether eradicating 

unemployment, if only more resources are allocated for Education and university-

industry linkage programs are started. 

5.4   RECOMMENDATIONS  

On the basis of this Study the following recommendations are made to improve the 

Higher Education in Pakistan: 
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(a) National Level  

 The mistakes and incorrect orientation at the strategic levels cannot be corrected 

by excellence at the lower levels. The 18
th

 Amendment has virtually converted 

Federation of Pakistan into a Confederation. It is just a matter of time before the 

four Provinces start becoming alienated from each other and start contesting 

each other. This Amendment ought to be amended immediately at least so far as 

Education is concerned. Education must revert back to being a Concurrent 

subject where the Federal Government lays down broad policies, direction of 

Education and administers Higher Education. The provinces must not be 

allowed to create four or more countries out of Pakistan by following separate 

syllabi. Regional politics must take a back seat when it comes to Pakistan‘s 

future as a nation-state. 

 Centralization is demanded when the resources are limited. Pakistan is a poor 

country. It can ill afford to create several mini HECs in each province and go on 

increasing non-developmental overheads. The old HEC ought to be revived with 

its old powers and role as during the Era of 2002-2008.  

 Provincial HECs are already trying to lower the standards and pre-requisites for 

Higher Education as well as hiring of Faculty due to political expediencies. This 

can only be stopped if quality is demanded nation-wide by the Federal HEC and 

funding made dependent upon compliance. The quality of education is a pre-

requisite to have a sound foundation for socioeconomic development.  

 More resources ought to be allocated to education in general and Higher 

Education in particular. Better, effective and efficient use of available resources 

is needed along with generating alternate resources. Percentage of GDP to 
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education must be increased to at least 4% and utilized fully to achieve the 

desired objectives in National Education Policy through proper implementation.  

 The HEC must demand from universities result oriented efforts at the Faculty 

development, curriculum reforms, infrastructure development and take measures 

for providing maximum access to Higher Education.   

 Education must be seen as a continuous process right from the primary up to the 

Higher Education. Accordingly, a comprehensive plan must be made for 

Education at Federal Government level. To coordinate between the provincial 

Colleges/schools and Higher Education at university levels an institutional-

bridge to be headed by governors ought to be made at each provincial capital for 

coordination. 

 Federal Government must allocate suitable outlays for the growing needs of the 

Higher Education to the HEC. It must also convince the political parties to end 

their Student-Wings at universities. The Academic Staff Associations have also 

become political parties‘ agents to pressurize the sitting 

management/government. These too ought to be regulated to eliminate 

monopoly of a group and interference of administration.  

 Political will, strong and sincere, transcending short term political expediencies 

is absolutely indispensible for promoting Higher Education and to make it a tool 

for socioeconomic development. This fact ought to be repeated so often that the 

political leaders, sitting and potential, start believing in it and doing what is 

required. 

 A culture of fairness, transparency and merit must be fostered at all levels. 

Decision-makers both politicians and bureaucrats, should start rewarding merit, 
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accept that they are accountable and try behaving as role models. The damaging 

culture of benefiting the ruling elites or those with ‗bigger sifarish‘ must be 

condemned and done away with. 

 The Policy Makers should themselves be well qualified and possess 

comprehensive knowledge of the system of education in Pakistan, have 

realization of the needs/aspirations of the masses and employ strategic vision. 

 An effective, regular system of communication, coordination and collaboration 

among all stakeholders to include government, academia and industry must be 

institutionalized. 

 Not only short-term cost-benefit but long terms impact on national economy 

must become critical considerations for making Education Policy. 

 Public must have easy access to information on Education Policy formulation as 

well as the progress of the Implementation with a view to facilitate 

accountability. 

 The system of Accountability should be based on investigative-initiative rather 

than waiting for the anonymous complaints by the public to eradicate corruption. 

  National Education Policies must include training, professional grooming, 

knowhow of administration and leadership for the faculties from schools right 

up to the universities. 

 National Education Policies must evaluate the development needs and then 

target investments in Education appropriately to the areas where the need is the 

greatest. 

 Higher Education programs and curriculum must be coordinated and integrated 

with lower levels and with other educational interventions. 
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 Entrepreneurship should be taught as a concept and discipline having an 

appropriate curriculum at all tiers of Education so that it starts appearing as an 

option to the youth from very young age and unemployment is curtailed. 

 National economic and labor policies should encourage business firms, even 

small businesses by giving them incentives to offer apprentice-ships and 

entrepreneurship to the raw youth with a view to foster socioeconomic 

development. 

 The problem of unemployment gives birth to so many social ills like drug 

addiction, corruption, intolerance, frustration and crimes. Those developing 

Education Policy must always keep this aspect in view and plan such aspects of 

Education which aim at eradication unemployment. 

 Well equipped education institutions facilitate smooth functioning of the 

institutions besides developing satisfaction and a sense of belonging amongst the 

employees and researchers. This motivates, improves morale of individuals and 

leads to success. Education institutions must therefore, be well equipped and 

strengthened through improved infrastructure and leadership.  

 Curriculum at Higher Education must be flexible enough to tackle the issues of 

technological changes which are so rapid and often abrupt.  

 The Education Policy ought to promote a culture of research in the universities 

and institutions of Higher Education.  

 To spread the awareness, research and studies should be encouraged to explore 

the link between Higher Education and socioeconomic development in 

developing countries such as Pakistan.  
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 University ranking criteria must also include two more parameters, 

demonstrated usefulness of the university to the society it is serving and 

university-industry linkages. 

 The Education Policy must demand Quality of Education. The Quality implies 

faculty development, curriculum reviews and improvements and infrastructure 

development.  

 The Education Policy should address all tiers of Education as a cohesive whole 

and lay down such system reforms which indirectly target improvements in 

national economy and society at large.  

 At the Higher Education level courses offered and their contents must take into 

consideration international practices and standards. As far as, possible efforts 

must be made to rise to the international levels.  

 Efforts must be made to establish universities-industry linkages. To maximize 

the benefits of educational and research processes conducted in universities, 

university-industry linkage and collaborations are indispensible. This will also 

help in reducing economic depression prevailing in the society.  

 Job Fairs must be introduced in the institutions of higher learning at the end of 

each session to provide job opportunities to individuals with degrees in their 

hand.  

 Establishing social justice and a strong system of accountability is a requirement 

at all tiers of Education. However, higher the level the higher should be the 

standards. At the Higher Education level all efforts must be made to stop any 

kind of corruption and nepotism.  
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 Education should not be just for the elite.  There is a need to provide youth with 

more and more access to Higher Education without any biases. The state must 

be cognizant of the growing population‘s needs at national level. 

(b)  Universities’ Level 

 Whatever meager resources are allocated, they must be utilized optimally, 

properly and honestly.  

 All universities must make efforts to generate additional financial resources 

within their capacity. 

 Universities and institutions of Higher Education must conduct socioeconomic 

impact studies to determine course adjustments based on results.  

 Universities ought to undertake realistic and objectives oriented educational 

planning to create and nurture the research and development culture in the 

country. 

 System reforms are needed at Higher Education level along with other levels of 

education to cater for the needs of economy and society at large. The aim must 

be to develop individuals with contemporary relevant knowledge and skills 

necessary for socio-economic development.  

 Living in a Global Village, one cannot afford to ignore international standards. 

Higher Education must periodically review syllabi to adjust to the prevailing 

international needs and orientation.  

 Job-markets, job-opportunities and career options must become part of 

Prospectus and students counseled formally on this vital aspect on regular basis. 
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 A strong system of accountability based on social justice must be established at 

Higher Education level to stop all kinds of corruption, nepotism, nurture 

integrity and conduct fair examinations and foster merit.  

 University-Industry linkages and collaborations are indispensible to maximize 

the benefits of the outcome of educational and research processes in universities. 

Based on the findings of this Research, to improve upon the socioeconomic 

development through Higher Education in Pakistan, the following model is 

recommended for adoption. 
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5.5   A TRIANGULAR MODEL OF HIGHER EDUCATION AND 

EVELOPMENT IN PAKISTAN, BASED ON UNIVERSITY- INDUSTRY 

LINKAGE 

 

GOVERNMENT 

 

 

 

  

 

                INDUSTRY    ACADEMIA 

 

 

PARTNERSHIP 

Fig. 5.1 The Triangular Model - University-Industry Linkage 

 

This Triangular Model of Higher Education is based on university-industry linkage and 

collaboration with government. Basically, this concept is a partnership among 

Academia, Industry and Government for better productivity. Through the proper 

implementation of this model, Higher Education through knowledge, research and 

technology can help improve socioeconomic development of Pakistan. Universities can 

provide skilled manpower needed for the economy and government can play a positive 

role to regulate all the processes. Further elaboration of this model is explained through 

the following Goals and Policy Framework. 
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5.5.1 GOALS AND POLICY FRAMEWORK 

Following are the possible roles and activities expected from the Government, 

Academia and Industry to develop links and collaboration in order to foster 

socioeconomic development: 

Table 5.1 POLICY FRAMEWORKS - BROAD CHARTER OF DUTIES  

 

NO 

 

ROLE OF 

GOVERNMENT 

 

ROLE OF ACADEMIA 

 

ROLE OF 

INDUSTRY 

1 Provide policies and 

develop plans based on 

socioeconomic 

considerations. 

 

Implementation and output 

to industry 

 

Placement and feedback 

to society and 

government 

 

 

2 Develop ‗Think Tanks‘ 

in collaboration with 

Government, academia 

and industry. 

 

Intellectual inputs and 

human resources 

 

Provide financial and 

intellectual resources 

 

3 Providing financial 

resources 

 

Research conducting on 

the basis of developmental 

themes 

 

Identification of 

developmental themes 

for socio economic 

development. 
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4 Providing infrastructure, 

Data base and funds. 

 

Managing and Organizing 

transparent use of funds 

and resources 

Creating more places 

for the qualified persons 

in industry. 

5 Need assessment and 

policy formulation for 

the entrepreneurs to 

make better use of 

human and material 

resources.  

 

Introducing 

entrepreneurship through 

technical and financial 

assistance programmes.  

 

Developing links and 

partnerships with 

universities for technical 

and research assistance 

and students placement. 

 

6 Providing resources for 

the Establishment of 

research parks and 

research centers. 

 

Investing and incubating 

in research activities in 

small industries and 

business communities to 

make local and regional 

development. 

 

Commercializing the 

results and outcomes of 

Research. 
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7 Providing opportunities 

to foster the efforts to 

develop partnership with 

economic development; 

stakeholders to help 

implement local and 

regional economic 

development strategies.  

 

Managing the 

opportunities provided by 

the Government to make 

maximum use of 

university-industry 

collaboration. 

Managing the 

opportunities provided 

by the Government to 

make maximum use of 

university-industry 

collaboration. 

8 Introducing system of 

accountability. 

Introducing system of 

accountability. 

Introducing system of 

accountability. 

9 Developing policies to 

target unemployment 

while keeping in view 

the up dated information 

and data on labor market 

requirements and higher 

education outcomes. So 

as to eliminate 

frustration, social ills and 

extremism in society. 

 

Implementation targeted 

courses, commercialized 

research and skill 

development programmes 

at higher education level 

to fulfill the job market 

needs. Developing career 

counseling 

cells/departments at 

institutions of Higher 

Education and university 

level. 

 

Creating more jobs and  

Conducting job fairs in 

Higher Education 

institutions and 

universities to provide 

employment 

opportunities to 

graduates. 
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10 Facilitating the scholars 

and studies. 

Conducting 

socioeconomic impact 

studies. 

Facilitating the scholars 

and studies. 

 

5.5.2 THE TRIANGULAR MODEL- ORGANIZATION AND MANAGEMENT 

 This model will help Government to introduce positive interventions to boost up 

economy through research. It will also help policy makers, planners and administrators 

to make changes to institutional structures of universities for better cooperation with 

industry. New units and offices may be started on campus to enhance this university-

industry linkage and to regulate the process on sustainable basis. 

Various bodies or organizations on campus or outside the university can be established 

to promote this linkage for development and to start various research projects. These 

organizations may be of different types as discussed by Matkin (1997). He 

distinguished five types of organizations including: 

a) The integrated type of organization working as a part of university to 

enhance the university-industry linkage programs. 

b) The peripheral type of organizations, not being a part of the university but 

run by the faculty members and professionals and liable to report to 

university administration for the linkages programs. 

c) The Non Governmental organizations (NGOs) helping in developing links 

between university and the job market. 

d) Interdependent organizations having their own legal value. However, 

organizations may well depend on university for their existence to 

implement this model. 
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More Initiatives can be taken by the Federal Government through Higher Education 

Commission, like providing extra grants to universities for developing research and 

industry collaboration, university-industry linkage as one of the criteria for better 

ranking etc. 

5.5.3 THE TRIANGULAR MODEL -  BENEFITS  FOR  UNIVERSITIES 

This model will help universities to be more effective and beneficial for the society. 

This model will also help universities to develop a clear vision about the courses and 

curriculum needed for development. Strategic planning can bring positive results by 

adopting this model. Universities will be able to provide and offer wider range of 

themes for research and development. 

5.5.4  THE TRIANGULAR MODEL - BENEFITS FOR NATION AND SOCIETY 

The contemporary global concept of the Higher Education revolves around 

development of human resource for overall national development in a calculated and 

systematic way. The qualified youth and work force in specific areas is simply 

indispensible for overall national development. The Higher Education and research can 

develop suitable skills and knowledge for matching supply and demand matrix. It will 

minimize the wastage of human and material resources and will help to increase the 

rates of return at Higher Education level. 

5.5.5   THE TRIANGULAR MODEL - BENEFITS TO INDIVIDUALS 

This model can perhaps be far more beneficial for the individuals in the initial 

timeframe. Once the needs of the industry and government are discovered through 

periodic but regular research, the individuals can then seek relevant knowledge and 

skills which are potentially in demand. Having acquired the education and skills needed 



178 
 

by the industry, government and society, individuals can easily get jobs, indeed, get 

better paying jobs. Higher Education, it is universally accepted, helps find higher 

paying jobs. This will help them raise their living standards and even minimize the level 

of corruption in society, which is often attributed to prevailing gross poverty.  

This will slowly but surely influence the entire society as a whole. When the population 

size of such individuals grows beyond a large number, the society as such will become 

affluent, unemployment will shrink, corruption would also reduce significantly and the 

people would be satisfied which would hopefully bring peace in Pakistan‘s social life. 

The trickledown effect of the Higher Education will also improve the lower tiers of the 

Education in Pakistan. 

The pursuance of Higher Education shall therefore, have very far reaching benefits, 

some are clearly visible such as the inevitable socioeconomic development, some are 

lurking beyond the horizon and will be revealed as the time rolls on. 
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Annex   1 

Letter Requesting Participation. 

PhD Thesis Title: A study of the Relationship between education and socioeconomic 

development: developing a model for higher education in Pakistan. 

Dear Research participant, 

I would appreciate if you can complete this questionnaire and return it back to the 

researcher. Your honest and valuable opinion will be very helpful in this regard. I assure 

you that the information provided by you will not be made public at any point of time. 

Please put a tick (√) mark for your response in the relevant column. 

Thank you for your cooperation. 

Researcher:  

Ms Sajida Naureen 

Jinnah University for women, Karachi. 

Pakistan. 
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Annex 2   

A Questionnaire for Teachers in Higher Education Institutions Including 

Universities in Pakistan. 

 QUESTIONNAIRE FOR TEACHERS 

PARTICULARS 

Name (Optional)___________________________Male/Female_______________ 

Organization/University ______________________________________________ 

Qualification _______________________________________________________ 

Designation ________________________________________________________ 

Teaching Experience _________________________________________________ 

Subject Taught ______________________________________________________ 

Please tick (√) the appropriate column. 

No  Statement Strongly 

Agree 

5 

Agree 

 

4 

Undecided 

 

3 

Disagree 

 

2 

Strongly 

disagree                 

1 

1 The higher education 

prepares one for the 

employment 

opportunities.  
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2 Education sector 

needs changes in 

order to bring 

improvement in 

economic growth. 

     

3 Education is a major 

factor of improving 

human capital. 

     

 

4 Human capital 

development without 

economic 

opportunities 

promote brain drain.  

     

5 High rate of 

enrolment in 

education make 

faster growth in per_ 

capita income.  

     

6 The quality of life is 

directly related to the 

quality of education. 

     

7 The social status of 

any person is directly 

linked with the level 

of education he/she 

receives. 

     

8 Policies in education 

need to be developed 

to deal with the 

problem of brain 

drain. 
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9 Higher education 

system in Pakistan is 

catering for the needs 

of national 

development. 

     

10 Universities in our 

society are playing a 

vital role to promote 

socio- economic 

development through 

research.  

     

11 Corruption is one of  

the basic reasons 

behind 

unemployment.  

     

12 The education leads 

to the economic and 

social evolution. 

     

13 The socio-economic 

state determines the 

increase in the 

enrolment rate at 

various educational 

levels.  

     

14 High level of 

learning is linked 

with high level of 

income. 

     

15 Political stability is 

needed for 

sustainable   national 

development through 

education. 
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16 Education can only 

be useful when it 

brings about positive 

changes in one‘s life 

and empowers a 

person to face day-

to-day challenges. 

     

17 Pakistan needs policy 

reforms at higher 

education level. 

     

18 There should be a 

link between industry 

and educational 

institutions for better 

placement. 

     

19 Rate of return at 

higher education 

level is greater than 

the rate of return at 

primary education 

level in Pakistan. 

     

20 There is a big gap 

between policies of 

education and 

implementation in 

Pakistan. 

     

21 Strong political will 

and commitment is 

inevitable to get 

maximum benefits of 

education for 

national 

development. 
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22 Quality education 

means ‗right kind of 

education‘. 

     

23 There must be 

economic 

considerations in 

educational planning 

for desired national 

development. 

     

24 Universities in 

Pakistan are fulfilling 

the labor market 

demands. 

     

25 Lack of realistic 

planning in education 

is the cause of 

unemployment in 

Pakistan. 

     

26 Identification of 

developmental 

themes is necessary 

for research at 

university level.  

     

27 Non participatory 

approach in 

educational policy 

making process leads 

to ineffective 

education system. 
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28 The current model of 

higher education in 

Pakistan is ideal for 

socioeconomic 

development. 

     

29 Those who make 

policies for education 

in Pakistan are 

qualified persons. 

     

30  Educational plans 

keep consistency 

with the 

socioeconomic plans 

of Pakistan. 
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          Annex 3 

GENDER WISE  

T TEST ANALYSIS OF MALE AND FEMALE UNIVERSITY TEACHER‘S 

RESPONSES 

 

TABLE Q NO 1 

 

TABLE Q NO 2 
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TABLE Q NO 3

 

TABLE Q NO 4 

 

TABLE Q NO 5 
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 TABLE Q NO 8 

 

  



207 
 

TABLE Q NO 9 
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208 
 

TABLE Q NO 12 
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Annex 4 

SECTOR WISE T TEST ANALYSIS   

TABLE Q NO 1 
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          Annex 5 

EXPERT INTERVIEW QUESTIONS 

Q. 1. To what extent the higher education system in Pakistan is catering for the needs of 

national development? 

Q. 2. What are the challenges faced by higher education system in Pakistan? 

Q. 3. Does Pakistan need policy reforms at higher education level? What is your 

opinion? 

Q. 4. To what extent Universities in our society are playing a vital role to promote 

socio- economic development through research? 

Q. 5. Do you agree that the Identification of developmental themes is necessary for 

research at university level?  

Q 6.  Is it inevitable to have university industry linkage for socioeconomic development 

of the country? 

Q. 7. Is the current model of higher education in Pakistan ideal for socioeconomic 

development? Please comment. 

 

 

 


