
Emotional Problems as Predictor of Emotions related Outcomes 
among Adolescents: Moderating role of Personality Types

 

 

 
 

 

 

 

INTERNATIONAL ISLAMIC UNIVERSITY, ISLAMABAD

Emotional Problems as Predictor of Emotions related Outcomes 
among Adolescents: Moderating role of Personality Types

 

 
 
 

 
 
 
 

By 
 

MUHAMMAD AKBAR 
 

11-FSS/PHDPSY/S11 

 

 

 

 

 

DEPARTMENT OF PSYCHOLOGY 

INTERNATIONAL ISLAMIC UNIVERSITY, ISLAMABAD

PAKISTAN 

2017 

Emotional Problems as Predictor of Emotions related Outcomes 
among Adolescents: Moderating role of Personality Types 

INTERNATIONAL ISLAMIC UNIVERSITY, ISLAMABAD 



Emotional Problems as Predictor of Emotions related Outcomes 
among Adolescents: Moderating role of Personality Types 

 

 

 
 
 
 
 

By 

 

 MUHAMMAD AKBAR 

 

 

 

 

Ph.D. dissertation submitted to 

Department of Psychology 

International Islamic University, Islamabad (Pakistan) 

in partial fulfillment of the requirements for the Degree of 
 

DOCTOR OF PHILOSOPHY  
 

in 
 

Psychology                                 
 

2017 
 
 
 
 
 



Emotional Problems as Predictor of Emotions related Outcomes 
among Adolescents: Moderating role of Personality Types 

 
 
 
 
 

 
By 

 
MUHAMMAD AKBAR 

 
 
 

Dissertation Approved 
 
 
 

______________________________ 
 
 

Dissertation Supervisor 
 

Dr Muhammad Tahir Khalily 
Chairman, Department of Psychology 

International Islamic University, Islamabad 
Pakistan 

 
 
 
 
 

______________________________ 
 

External Examiner 
 
 
 

______________________________ 
Dean Faculty of Social Sciences 

International Islamic University, Islamabad 
  Pakistan 

 

 

 



 

CERTIFICATE 

Certified that Ph.D. Research Dissertation titled Emotional Problems as Predictor 
of Emotions related Outcomes among Adolescents: Moderating role of 
Personality Types has been approved for submission to International Islamic 
University, Islamabad (Pakistan) 

 

 

 

                                                       ____________________                  

                                                                   (Dr. Muhammad Tahir Khalily)  

Supervisor 

 

 

 

 

 

 

 

 

 

 

 

 



DEDICATED                           

                            TO  

MY Beloved Wife and my Loving kids Romman Akbar, Rameen Akbar, 

Eaman Akbar and Muhammad Ausaf Akbar  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

TABLE OF CONTENTS 

List of Tables  i 
List of Figure                                                                                                       ii 
List of Annexure iii 
Declaration  iv 
Acknowledgements                                                                                                       v 
Abstract                                                                                                                        vi                                                                                                           
  
    

CHAPTER-I:  INTRODUCTION 
 
Emotional problems 1 

Causes of emotional problems 3 

Family Risk and Protective Factor           4 

Identity of Psychological Issues          6 

Ethical Issue and Psychological Problems         7 

Personality and Emotional Problems          7 

Emotional Expressivity           8 

Model of Emotional Expressivity          9 

Gender Differences in Emotional Expressivity       11 

Personality and Emotional Expressivity        13 

Emotional Empathy           14 

Personality and Emotional Empathy         18 

Emotional Intelligence          19 

Gender and Emotional Intelligence         21 

Personality and Emotional Intelligence        22 

Emotional Regulation           23 



Personality and Emotional Regulation        26 

Literature Review           27 

Rational of study           30 

Conceptual Framework          33 

CHAPTER-II: METHOD           
Objectives             34 

Hypotheses             34 

Sample             36 

Instruments       36 

Procedure            38 

CHAPTER-III: RESULTS          40 

CHAPTER-IV: DISCUSSSION         57 

Conclusion             61 

Limitations and Suggestions          62  
     
Implications            63 

REFERENCES           65 

ANNEXURE            85  

 



i 

 

LIST OF TABLES 

 

  

Table 

No. 
Title Page 

No. 

Table 1       Demographic Characteristics of sample ( N=1000 ) 40 

Table 2       Descriptive statistics and correlation matrix of the study    

      variables (N=1000) 

41 

Table 3 Emotional problems as predictor of Emotional Intelligence  

( N=1000 ) 

42 

Table 4 Emotional problems as predictor of Emotional Empathy 

( N=1000 ) 

43 

Table 5 Emotional problems as predictor of Emotional Regulation 

( N=1000 ) 

44 

Table 6 Emotional problems as predictor of Emotional Expressivity 

( N=1000 ) 

45 

Table 7 Hierarchical Multiple Regression (Moderation) Analysis on 
Emotional Problems and Personality Traits  ( N=1000 ) 

46 

 

Table 8 

 

 

 

Independent Sample t-test to see demographic differences in 
emotional problems among adolescents ( N=1000 ) 

 

54 

   

   



ii 

 

Figure No     LIST OF FIGURES   Page No 

Figure 4.0 Conceptual framework            33 

Figure 4.1 The interaction of emotional problems and neuroticism         49  

   for emotional empathy 

Figure 4.2 The interaction of emotional problems and neuroticism        50 

    for emotional regulation 

Figure 4.3 The interaction of emotional problems and openness         51 

 for emotional regulation 

Figure 4.4 The interaction of emotional problems and conscientiousness       52 

 for emotional regulation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iii 

 

LIST OF ANNEXURES 

Annexure A Introduction and Informed Consent 85 

Appendix B Demographic Information Sheet  86 

Appendix C       School Children Problem Scale  87 

Appendix D Big Five Personality Inventory 89 

Appendix E Emotional Intelligence Scale 91 

Appendix F Emotional Empathy Scale 92 

Appendix G Emotional Expressivity Scale 93 

Appendix H Emotional Regulation Scale 94 



iv 

 

DECLARATION 

 

I, the undersigned hereby declare that this dissertation entitled, ‘Emotional Problems as Predictor 

of Emotions related Outcomes among Adolescents: Moderating role of Personality Types’ is my 

own work, and that all the sources I have used or quoted have been acknowledged.  

 

                                                                                                            MUHAMMAD AKBAR 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 

 

ACKNOWLEDGEMENTS  

First of all, I am cordially  thankful to Allah Almighty for bestowing on me this opportunity to 

learn and excel my career in the field of psychology and to make contribution for the welfare of 

humanity. All my respects and admirations are for the last prophet Muhammad ملسو هيلع هللا ىلص who guided 

disoriented human beings towards the right path.  

 

 I would like to express my deep gratitude to my supervisor Prof. Dr. Muhammad Tahir 

Khalily, Chairman Department of Psychology, International Islamic University Islamabad for his 

unconditional, absolute support and judicious guidance that enabled me to complete this task.  

 

 Many thanks to Dr. Muhammad Riaz Ahmad  Director Institute  of clinical psychology 

Karachi who is a real asset of Pakistan in the field of Psychology, for his kind guidance during 

my research work.  

 

  I sincerely acknowledge the guidance of my colleague Dr. Muhammad Riaz Zinjani 

Department of Applied Psychology Government Postgraduate College Jhang regarding the deep 

help in the completion of this study. Many thanks for all those who facilitated me in the data 

collection process, especially  Prof. Saleem Gull (Lahore), Prof Ejaz Ahmad khan (Faisalabad), 

Prof. Ahsan ul Haq (Multan),  Iqba ul Hassanl, Muhammad Faheem Shah,  Prof. Akhtar Ali and 

Prof. Ghulam Mustafa ( Faisalabad). I am also thankful to my dear student, Imtiaz Ahmad   and 

the other students, of  the Department of Applied Psychology Govt. Post graduate college Jhang 

for their valuable cooperation.  

 

 I am thankful to internal, external and foreign evaluators for accepting my thesis for 

evaluation. 

Muhammad Akbar 



vi 

 

ABSTRACT 

The current study aims to investigate the role of emotional problems in the context of 

emotion related outcomes which includes emotional intelligence, empathy, regulation, 

and expressivity. Further, in order to examine the relationship between emotional 

problems and emotional outcomes, this study also aims to figure out the moderating role 

of personality traits. For this purpose, a sample of (N = 1000) adolescents was enlisted 

from different areas of the Punjab province (Pakistan) by using purposive sampling 

technique. For data collection, Urdu version of the scales having determined 

psychometric properties such as  School Children Problem Scale, Big Five Personality 

Inventory, Emotional Intelligence Scale, Emotional Empathy Scale, Emotional 

Expressivity Scale, and Emotional Regulation Scale were used. Data was analyzed by 

using SPSS software version-21. Descriptive statistics, simple linear regression and 

hierarchical multiple regression were used for hypotheses testing. The findings of current 

study revealed that emotional problems significantly negatively predicted emotional 

intelligence (B = -.39, p < .01), emotional empathy (B = -.50, p < .01), emotional 

regulation (B = -.43, p < .01), and emotional expressivity (B = -.36, p < .01). Moderated 

multiple regression analysis revealed that personality traits did not play moderating role 

between the emotional problems and emotional intelligence (p > .05). Neuroticism (B = -

.09, p < .01), openness to experience (B = -.18, p < .001) and conscientiousness (B = -

.11, p < .01) did not reveal any association among the variables. However, they have 

played moderating role to determine the association between emotional problems and 

emotional regulation. In addition, Neuroticism (B = -.12, p < .01) played moderating role 

between the emotional problems and emotional empathy which has determined the link 

between two variables. Moreover, no moderating role of personality trait was found 

between emotional problems and emotional expressivity (p > .05). On the basis of gender 

and institution, findings on demographic differences did not indicate   any difference in (t 

= 1.32, p > .05), socioeconomic status (t = 1.13, p > .05), family system (t = 1.27, p > 

.05)(t = 1.08, p > .05), and  emotional problems. However, results of residential status                  

(t = 2.34, p < .05) discovered that adolescents living in urban areas exhibited more 

emotional problems than adolescents belonging to the rural areas. 

Keywords: Emotional problems, emotions-related outcomes, demographic factors 
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Chapter-I 

 Introduction  

  

Adolescence is a transitional phase of life which consists of physical, social, and 

psychological changes (Zafar, Nabeel & Khalily, 2013). The rate of physical and 

psychological development in adolescents varies substantially. However, individuals’ early 

learning based on socialization has a great impact on his/her later years of life. The present 

research is an attempt to investigate the age-related emotional problems in adolescents.  

Emotional Problems 

Emotional problems have negative impact on the academic performance and social 

development of adolescents (Breslau, Lane, Sampson & Kessler, 2008). According to Sayal 

(2006), most of the parents raise their children in such a manner that they become vulnerable 

to emotional problems. Some researchers conducted a study on emotional problems and 

reactions of the caretakers which indicated that emotional problems of adolescents are 

directly associated with the reactions of their caregivers (Schimmack, Oishi & Diener, 2002; 

Wing & Love, 2001). 

Emotional issues are characterized by withdrawal, isolation, loneliness, tension and 

sadness. Externalizing problems in adolescents and pre-adolescents have different outcomes 

(Kessler, Foster, Saunders & Stang, 1995).  These emotional problems have different impact 

on early and middle ages of adolescents. Therefore, it is necessary to deal with the emotional 

issues of adolescents with great care. (Prinstein, 2007). 

Bower (1969), postulated a way to study emotional issues in youth and children which  

served as a valuable referral for clinicians and educationists to help not only at school level, 

but also at home or both.  In the first stage, children exhibit typical problems related to reality 

testing. In the second stage, children build different signs of emotional problems in response 
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to shocking activities. In the third stage, children have a few common desires.  In the fourth 

stage, children along with altered clues of emotions, bear impact in maintaining number of 

optimistic associations in a school environment. In the fifth stage, children hold changed 

emotional dilemma which is usually taught in a school environment or by the way in a 

domestic environment (Bower, 1969).  

Obviously, by referring to the above five stages, any child who is seen as normal may 

possibly be known as sufferer having emotional concerns.  A more rigorous look at phase I, 

indicates that most children show infuriating routines with several stages in their childhood. 

Therefore, parents, teachers, and diverse professionals have to be careful at this phase 

(Bower, 1969).  In phase 1, sometimes, majority of the children express distressing actions in 

their particular childhood years. As a result, mother, father, teachers, as well as different 

experts, must have to be very careful and do not react negatively during distressing events in 

a child’s life (Bower, 1969). Young children and youngsters who display remarkable 

emotional troubles are perceived differently and as such they are known with elegant and 

informal names.  There are significantly high numbers of these types of people who display 

distressing behavior due to their personal deficiency, whereas couple of individuals may 

show disturbing procedures because of the environmental factors. For example, a child 

confronting a distressing household event may show a reaction that might involve other 

people. (Forness & Knitzer, 1992). 

 Informal label problems are more important than formal label problems.  Informal 

label problems are associated with the child’s behavior which is labeled as odd and so forth. 

Like this if somebody does something that is not acceptable normally, he or she, or both are 

considered to be hyper, bad or crazy (Henley, Ramsey & Algozzine, 1999). 

According to the professional’s point of view parents are the primary source of 

informal labels and that informal labels have direct effect on adolescents’ self-concept and 
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self-esteem. It can become the source of emotional issues. (Stevens & Vollebergh, 2008) 

Causes of Emotional Problem 

Adolescents’ emotional problems are not the outcome of direct chains of connection. 

Problems that seem to be similar might have entirely appeared due to different reasons in 

different children.  Early adolescents’ major problem can be hostility due to different reasons.  

One of the reasons could be their specific qualities and troubles of other family members 

which can be taken into account.  Aggressive behavior at home, and within the family, may 

be responsible for major violence in teenagers. Furthermore, social concerns have a 

significant effect on others. In families where joblessness, poor accommodations, and 

financial problems are merged with growing up teenagers, in such type of environment there 

might be little time and energy left for appropriate child parenting. But for few adolescents, 

emotional well-being has very much concern with them. Single risk variables are less 

effectively related to mental health issues in children as compared to numerous risk elements. 

 In conceptualization, causes of psychological problems in individual have been 

eradicated with the help of emergence of harmony between risk elements and defensive 

components. Defensive variables can diminish the adverse effect of risk elements (Kauffman, 

200l). 

Emotional problems can be due to hereditary and environmental factors.  Experts 

have claimed that hereditary factors create emotional issues beside natural factors which can 

be improved through supportive interaction (Cohen, Burt & Bjork, 1987). 

Some individual attributes like advance coping and posttraumatic growth have been 

found in adolescents. By birth capacities e.g. intelligent quotient (IQ), personality traits, 

constructive mental self-point of view, interpersonal and intrapersonal relationship, aptitude, 

and intellectual capacity can provide support to child rearing (Glyshaw, Cohen & Towbes, 

1988). 
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Family Risk and Protective Factor 

Johnson (1986), claimed that bigger families have expanded thirteen percent 

psychological issues of well-being and eighteen percent of four to five young families have 

emotional problems. Based on the above emotional problems, these families have postponed 

dialect improvement with little verbal knowledge of kin hostility. 

A study conducted on fifteen thousands and five hundred children (Hastings, et al, 

2000), for analyzing the influence of family structure on emotional problems at five year-old 

children.  The study postulated that children who lived with single parent (mother) suffered 

from emotional problems. When mother's dejection and contrasts in salary were considered, 

comparative degrees of emotional concerns were identified over a large variety of family 

framework. Children, who brought up in family members where mothers and fathers were 

lesbian or homosexual, have the risks of emotional issues (Holahan & Moos, 2007). 

Research findings suggest that parental intellectual problems are associated with the 

increased ratio of emotional issues in adolescents.  Parents with emotional problems have 

influenced the child rearing process.  Fathers who have some level of depression also 

developed emotional problems to their children (Siegel & Brown, 1988). 

Where there is a parental non-cooperation and misunderstanding or disharmony, their 

children have developed psychological and emotional issues.  Financial security risks have 

also created emotional crises in adolescents.  Family conditions and clashes have also become 

the source of emotional problems in adolescents (Wagner, Compas & Howell, 1988).  

Emotional problems occurred in adolescents due to domestic circumstances, created 

aggressive or hostile behavior in them. Adolescents who are depending on their parents and 

custodians for security, under the above stressful home circumstances it become difficult for 

them to avoid from the aggressive or hostile behavior. Parental aggressive behavior at home 
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become the sources of awkwardness or troublesome attitude to their children. Result of the 

study revealed that ninety percent insulting behavior occur in adolescents due to this 

aggressive attitude. Forty to sixty percent adolescents manifested aggressive behavior was 

due to sexual misuse and corporal punishment (Holahan & Moos, 2007). 

Child-rearing, child-parent interaction and communication in a family is one of the 

core issues which play an important role in children’s advancement. Their unhealthy 

communication creates defenselessness in adolescents, which further develop psychological 

problems (Siegel & Brown, 1988). 

Children imitate the behavior of their parents. Adolescent, having weak connection 

with their guardians and custodians, faced unpleasant detachment. Research has demonstrated 

that adolescents who have unstable association with their guardians, faced trouble in life 

(Siegel & Brown, l988). 

Anxious acquaintances related to extended rates of emotional problems specifically in 

family members have faced diverse misfortunes whereas safe relationships have served 

defensive ability in adolescents. Young people who possess confused connection frequently 

came from the families having faced monetary misfortunes. As described above, these factors 

not only are the extended threat for pre-school’s conduct and emotional issues but also create 

ambiguous relationship in a cluster of risk factors. It is evident that 70% adolescents adopt 

similar type of relationship as of their parents or guardian and anxiety is once again handed 

over unwittingly to them. In order to handle these type of affairs, a strategy regarding 

mediating role of parents, where challenging relationships with the adolescents and their 

safety tend to be focused with increasing parents understanding may be designed. (Siegel & 

Brown, l988). 
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Physical abuse, develop emotional problems in children and adolescents. Mishandling 

the adolescents, have an overall effect on their emotional well-being which include 

disobedience and learning problems. These abused adolescents, develop unhealthy 

relationships with peered elder people. Several, but not all, mistreated adolescents, develop 

emotionally charged health care issues. (Holahan & Moos, 2007). 

In a number of such cases, the issue of adolescents’ emotional health care was 

noticed. Children who usually spent their preliminary years in low quality institutions 

develop urge to act or feel in a particular way (inclination problems) in social interaction 

(Wagner et al., l988). 

Social Risk and Protective Factor 

Research has revealed that poverty leads to maladjustment in life.  Adolescents   in 

poor families raised three times more vulnerable as compared to those who brought up in 

well-adjusted and higher income households. Similarly, conduct issues are also three to four 

times higher in poor families as compared to those having high socio-economic status 

(Compas, l987). Generally, limited residence/accommodation is connected with an 

unfavorable influence on adolescents’ mental health’.  Overcrowding has been recognized as 

one of the risk factors, associated with increased rates of psychiatric issues in adolescents. 

Unsettled people are also vulnerable to emotional health concerns. (Compas, l987). 

Identity of Psychological Issues 

Three elements are regularly influential if a youngster is interrupted through strength, 

style, and size of actions (Paul & Epanchin,1991). 

● Intensity:  Concentration relates to the intensity of the child’s issue (Paul & 

Epanchin,1991). 

● Pattern: Pattern relates to the happening of problem i.e., at what time of the 

day or night a certain problem will occur. This type of information is helpful 
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for analysis and for other purposes (Epanchin & Paul, l99l). 

● Duration:  Correlates with the period of time of child’s problem being exists 

in him (Paul & Epanchin,1991). 

Ethical Issue and Psychological Problems 

One particular program to complete an exceptional comprehension of psychological 

difficulties is to analyze the reason why these people are more recognizable in a number of 

gatherings as compared to others.  Research suggests that minorities are prone to emotional 

difficulties.  Studies have been conducted in different countries on various cultural of the 

world although they have same faction (Stevens & Vollebergh, 2008).  Further, minorities 

facing dominance clashes have been identified with similar emotional problems in 

adolescence.  

Gender and Emotional Problems 

Females are two times more prone to emotional ill-health than their male counterparts 

(Nolen-Hoeksema & Girgus, 1994). The manifestation "sexual-orientation service" refers to 

the more increased quantities of emotional problems in young female, when compared to 

younger male (Wade, Cairney & Pevalin, 2002). 

Personality and Emotional Problems 

Personality can be planned in a five big identified designs such as: 

● Neuroticism 

●  Extraversion 

● Openness to Experience 

●  Agreeableness 

● Consciousness 

This is the structured ideal degree of the several layers’ procedure (Eisenberg, Fabes, 

Guthrie & Reiser, 2000). Through the lexical assessments, adolescents’ recognition can be 
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obtained from the evaluation of totally free parental portrayal(Kohnstamm, Halverson, 

Mervielde & Havill, 1998). Scientific studies demonstrated that the basic principle has an 

effect in the center of recognition and behavioral concerns whereas undesirable emotionality 

is the basic threat in this regard (Eisenberg et al., 2000).Externalizing conduct, which 

includes hyperactivity, concern problems and behavior problem, have been recognized with 

shortage of control (Caspi, Henry, McGee, Moffitt & Silva, 1995; Eisenberg et al., 2000). 

Numerous scientific studies pointed out that acceptance for a relationship in the middle of 

identification or even after inappropriate performance have been identified.  (Krueger et al., 

l994). Disguising conduct and lack of involvement exhibited anxiety and depression which 

have big impact in behavioral difficulty (Eisenberg et al., 2000; Caspi et al., l995).  Finch and 

Graziano (2001) confirmed that the impact of character is entirely intervened through the 

identity styles of personality. 

Emotional Expressivity 

Emotional expressiveness perceives personality variations at particular level. 

Individuals usually display their own feelings which differ in critical programs through 

various settings associated with emotional reaction. For example, emotionality is actually 

considered as a limitation to transfer from a positive emotional condition to an adverse one 

(Watson & Clark, l984; Buss & Plomin, l975). Emotional encounter is generally incorporated 

by Larsen's (l984) models with power effect. Hedonic limitation consists of group’s ability to 

experience pleasure (Chapman, Chapman & Raulin, l976). 

 In order to monitor and handle someone’s verbal and nonverbal communication skill, 

experts have provided sound basis for assessing their significant gestures (Snyder, l974). For 

current reasons, emotional expressiveness, fundamentally refer to deal with outside display of 

sensation and to exhibit feelings with positive or negative valence (Chapman, Chapman & 

Raulin, l976).In 1980, Friedman, Prince, Riggio, and DiMatteo supposed that emotional 
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presentation describes the sentiments of individual. For instance, outward physical 

appearance, non-verbal signs claim in positive and negative senses. Similarly, if a person is 

happy from the outcome which seems to be positive along with the results of unfavorable 

emotions and afterward final results may have the adverse experience. 

Measurement of Emotional Expressivity 

Appropriate expressiveness is frequently assessed sometimes by utilizing judges' 

assessments of ‘communication accuracy’ or with trustworthy and appropriate measures. In 

spite of the fact, a standardized report to measure someone’s general inclination, is used to 

express feelings.  At present a few accessible measures seem insufficient or deficient. 

Courtald Emotional Control Scale (Watson & Greer, l983) consists of items relating to 

simply control the statement of unconstructive emotions. The Self-Monitoring Scale 

(Gangestad & Snyder, l985) measures the response with significant methods to help in 

meaningful actions.  

 In order to measure emotional strivings King and Emmons (l990), constructed the 

Emotional Expressivity Questionnaire (EEQ). It comprises of three elements: Manifestation 

of Positive Emotion (seven things), Manifestation of Intimacy (five things), and Appearance 

of Adverse Emotion (four things).  

Model of Emotional Expressivity 

Several types of multi-stage designs are generally used to describe the specific 

emotional expressivity. Inside the multi-model approach, fundamental phases have the 

psychological expressions. This specific model states that the distinctive phases have the 

impact on emotions. This model furthermore states that there are varied personality 

characteristics that tend to be connected with statement of experiencing. Friedman, Prince, 

Riggioand DiMatteo (1980), postulated that individuals’ qualities are correlated  with 

feelings, although, there are several other identical characteristics like neuroticism, 
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introversion, and  conscientiousness who do not show the feelings but concentrates on the 

adverse feelings. There are three variables connected with the emotional manifestation and 

these are dis-hindrance, optimistic, and adverse feelings. 

 This design states that if individuality feature is extraversion then the effect will be 

the optimistic feelings. On the other hand, if personality characteristic is neuroticism and 

conscientiousness then the outcome will be the adverse feelings (Gonder-Frederick, Clarke & 

Cox, 1997). The researchers claimed that two components i.e. optimistic and adverse, 

identify the emotional expression.  If the feelings have positive influence, the outcome will be 

pleasure, happiness, satisfaction, and if the feeling is adverse then the outcome will be strain, 

tension and discomfort. This design furthermore recognized together with the framework of 

emotional expression. Emotions have good optimistic affect as well as unfavorable effect. 

 In addition, this approach states that if construction is positive and dynamics then 

people will give favorable opinions and if the framework is undesirable in nature then 

individuals hold it in a way just that what they have in their own hands.  In the sociological 

point of view, the emotional expression is considered as an important component in person’s 

personality and the individuals who have such quality are considered more expressive, 

willing and the end result will be personality enhancement (Gross & John, l995). 

Individual Variations in Emotive Expressivity 

Different studies indicated that emotional expressivity varies from one person to 

another. The manifestation of feelings is distinctive in diverse stressors which produce a 

variety of emotions (Kring & Gordon, l998; Fischer & Manstead, 2000). Emotional 

expressivity has a number of components that are not only connected with individual but also 

with their emotions and their emotional responses. Out of them, two are considered as 

prevailing in emotional manifestation; i.e. psychological response and expression (Kring, 
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Smith & Neale, l994). 

Gender Differences in Emotional Expressivity 

Numerous studies have analyzed gender differences in emotional phenomena.  For 

example, memory for diverse emotional occasions (Seidlitz & Diener, l998), non-verbal 

correspondence of feeling (Wagner, Buck, & Winterbotham, 1993), and judgments of non-

verbal cues (Hall, Carter & Horgan, 2000). Female revealed more emotions as compared to 

males (Becht & Vingerhoets, 2002). A study in 1988 found that females smile more as 

compared to males (Halberstadt et al., l988).  

Additional scientific studies requested the users to illustrate their own face 

manifestation, which discovered that female expressed more feelings than male (Fischer & 

Manstead, 2000).  Emotionally evoking females are reported more expressive in her feelings 

than male (Grossman & Wood, l993; Brody, l997; Schimmack, Oishi & Diener 2002). It was 

additionally reported that feelings of female are stronger than male (Halberstadt et al., l988; 

Fischer & Manstead, 2000), and that properties of emotional expressivity like, joy, 

displeasure, and satisfaction can vary in gender differences (Kring & Gordon, l998). Studies 

on inspiring the expression of emotions is considered more physiological reactive within 

males as compared to females. Kring and Gordon (l998), found that male have less emotional 

conduct as compared to female. Gottman and Levenson (l992), found that females are much 

more physiologically stimulated as compared to their spouses amid talk of about the areas of 

a contentious of their particular relationships. Finally, different researchers observed that 

there are no sex variations in physical reactivity. Vrana and Rollock (2002), identified that 

Western American females documented considerably more serious emotions and verified 

more emotionally charged face than males (Markus & Kitayama, l99l). Consequently, it has 

been observed that emotions are the essential part of individual’s experience; in addition to 

their own outflow which is usually considered as the person's opportunity. Individuals have 



12 

 

the tendency to think about emotions expression. Americans suggested the strengthening of 

outward displays of emotion and emphasized on the outflows of emotions (Matsumoto, 

Andayani, Kouznetsova Takeuchi, Krupp, 1988). 

Noon & Lewis, (l992), believed that emotions are observed as brilliant experiences 

along with the reveal of interpersonal setting as compared to the inner identity. 

Representation of emotion is furthermore managed, because it is based on evaluation of the 

relationship with some other people (Mesquita, 2000).  

This particular infers that emotions tend to be seen as situation specific because 

individuals have their contacts with other people. Overall, collectivistic communities 

underline the services of association in a manner that emotions offer high need inside the 

collecting data. (Potter, l988). 

The actual rendering of emotion depends on its specific utilization in addition to its 

importance as a component of the society. In individualistic communities, requirements for 

positive emotions tend to be more prohibitive. There is actually impressive way of becoming 

pleasant in addition to express fulfillment. Individuals are always looking for content 

situations, and for the purpose this kind of circumstances are definitely assessed. Deviations 

possess massive outcomes where depression symptoms are seen as dissatisfaction and even 

its expressions are seen to assure psychotherapy (Diener & Eid, 200l). Anger, contempt, and 

disgust are instructed as competent feelings (Timmers, Fischer & Manstead, l998), who may 

possibly furthermore reveal unique criteria of statement in individualistic and collectivistic 

communities. In individualistic community’s anger and hostility are considered as beneficial 

because these are the reputable concerns for confirmation towards oneself rights and 

opportunity (Eid & Diener, 200l; Stearns & Stearns, 1986). The expression of discomfort is 

less sufficient in collectivistic communities in the light of reality which debilitate energy 

within connections (Miyake & Yamazaki, l995). Since frustration and dislike are less internal 
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self-focused, however, possess the related functional dynamics of shorting versatility and the 

people may be less sufferer in collectivistic interests. On the other hand, disappointment and 

tension have been observed as general rift of emotions (Timmers et al., l998), that instantly 

dysfunction the gathering. 

Likewise, people avoid short cutting and accept the adaptability in accumulating the 

contrast with competent emotions which may be more suitable in collectivistic communities 

as compared to individualistic communities. This specific line of visualization upheld via 

developments noted by Matsumoto et al. (l998). In an American test, it has been observed 

that participants used more managers over troublesome situation but nevertheless have any 

control over frustration and also disregard the members who come from the collectivistic 

countries. 

Personality and Emotional Expressivity 

A number of experts have assumed that personality characteristics are more 

significant determinants of manifestation of emotions than race, society, social associations, 

work, comfort, religious beliefs, or other outside constructs (Diener et al., l999). In reality, 

characteristics of individual have solid effect in influencing satisfaction from "within" as 

compared to the "outside" (Eysenck, l983). Similarly, there are assistance between the real 

effects of person and circumstances. Larsen and Ketelaar (l99l), discovered that extraverts 

react much more positive to stimulus as compared to introverts because combination of 

extraversion and pleasant situations generates positive impact. Due to this, people set aside 

the conditions and connections that help in their advancement and prosperity. Argyle and Lu 

(l990), suggested that emotional appearance of extravert individuals could possibly be part of 

the approach in their selection for wonderful social events, while Argyle (l994), discovered 

that the socially untalented individuals avoid several social situations which are valuable for 

others. Likewise, Furnham (l98l), had recognized that individuals choose circumstances that 
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fulfill the requirements of different personality characteristic.  In a study of comparison 

between Extraversion and Neuroticism   it was found that the most powerful indicators of 

emotional appearance are positive emotions (like, joy) which are representing up to fifty 

percent of the combinative distinction in diverse measures (Brebner, l998; Argyle & Lu, 

l990; Myers & Diener, l995). 

Emotional Empathy 

Empathy has various descriptions with a number of components. Many of them 

convey the idea of a single individual's response to his or her feeling of somebody’s current 

experience. Usage of word in English at the start of the twentieth century was typically new 

which displayed frequency in dialogs of arts and humanities. Its origins to the German word 

“Einfühlung” which tends to make an interpretation of truly as "feeling into" other than 

creating research within the field of psychology and especially in social psychology. The 

investigation of empathy has similarly figured out the person-centered psychotherapy 

(Batson, Ahmad & Stocks, 2004). 

There is a lot of difference between sympathy and empathy; however, often these two 

conditions are frequently used reciprocally. At the point “often” when   an improvement is 

made (particularly in philosophical settings), empathy is frequently characterized as 

comprehending someone else’s experience by conceptualizing him   with additional 

individual's situation.  One comprehends the additional individual's knowledge for getting 

experience through the self- reality, yet without having the self-reality, enduring it through a 

process which takes place in the personal center in addition to others. Empathy, alternatively, 

includes the knowledge of being relocated by, or responding tunes into somebody else. An 

alternate distinction to utilize compassion by mentioning empathy is especially used (Davis, 

1994). Within social psychology, empathy may include emotional or intellectual reaction or 

both. On the emotional aspect, right now there are three usually examined sections of 
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sympathy. The first one is to understand the feelings of others, the second, individual’s stress 

which refers to a person's own emotional problems, the third emotional part of empathy for 

someone is called empathic concern (Ickes, 2003). 

Development of Emotional Empathy 

Barnett (l987), suggested that the development of emotional empathy happens in a 

family condition is meant that; (a) to fulfills the adolescents’ personal emotional requirements 

along with the above top debilitates issue toward oneself, (b) desire to encounter the child and 

to show a broad range of emotions, (c) provide possibilities to the adolescents to view and 

interface with other individuals which maybe effectible in emotional assistance in addition to 

responsiveness. Correspondingly, Allport (l96l), asserted that the idea of empathic capability 

includes a shielded home environment. Children, who start from the well-being family 

atmosphere, are much more understanding and empathic as compared to those young children 

who begin from the intense families. Parents along with general home atmosphere have been 

seen as crucial variables which have the impact on adolescents’ development including 

emotional empathy as well as other important personality characteristics (Costa, McCrae & 

Dye, 1991). Adolescents’ perceptions regarding adults, organizations and with parents are 

responsible to add individual’s distinction in empathy related responding (Eisenberg & Fabes, 

1998). Hoffman (l982), contended that showing adolescents models who have expressed their 

innovative comments on youngsters' acting empathetically, has created experienced 

empathetic attributes regarding the causes of individuals' stress. Minor, Karr, and Jain (l987), 

discovered that lack of empathy is recognized with harming parental performance. 

Furthermore, it is obvious from the writing, that socialite's usage of power-assertive 

techniques (physical discipline, trouble of advantages, risks of each of them) discovered to be 

either random (Olejnik, & McKinney, l973), or adversely related with adolescents’ expert 

social advancement (Hastings, Zahn- Waxler, Robinson, Usher & Bridges, (2000), and levels 
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of empathy in adolescents (Brems & Sohl, l995).  

Hamner and Turner (l996), analyzed the ideas of mothering from four essential 

viewpoints: i.e. mothering as physical consideration, mothering as a set of mentality, 

mothering as incitement, and mothering as mutual dialogs. It has been naturally assured that a 

mother can give and upgrade the advancement and ability of their adolescents. It is a key part 

for children to end up their association/append to a mother figure, in the light of the fact that 

strong mother-youngster connection is a real sign for others which play vital role for the 

development of children (Ainsworth, l979). Besides, Pines and Marron (2003), it has been 

similarly suggested that mother-child relationship are considered to be a central part in the 

enhancement of pro-social performance (Nathanson, l996). Kestenbaum, Farberand Sroufe 

(l998), Likewise, it has been discovered that young children, who display a great relationship 

with their parents, especially with mothers, feel safe.  Several researchers have identified that 

mothers of pre-school young children who are reactive and non-correctional towards their 

own children, display greater feeling of psychological and intellectual sympathy and also 

have pro-social behavior (Dekovic & Janssens, l994). Robinson, Zahn-Waxleand Emde 

(l994), discovered that ambiance of mother has large amounts of empathic reacting on 

fourteen to twenty months of toddlers, and mother's negative control is expected to be 

reduced in empathic responding over the period of time. 

Predictors of Emotional Empathy 

Emotional empathy is associated with a variety of socio-emotional factors of 

adolescents’ personality for example social achievement, peer acceptance etc.  Number of co-

relational researchers have identified positive significant relationship in between empathy and 

specialized social conduct in adolescents (Shengnan & Guozhen, 2004; Thompson, l995). 

 As a rule, exploration has identified massive relationships between emotional 

empathy and prosocial conduct, around the fact that the study of Underwood and Moore 
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(l982), revealed a non-appearance connection between emotional empathy and prosocial 

function in youngsters, although affirmed significant relationship in teenagers and 

adolescents. These results suggest that the probability of emotional empathy with age, have 

its interactions with various constructs in order to be steadier with increasing age. 

 A negative connection was found between emotional empathy and anti-social 

behavior in youngsters and adolescents’ interpersonal violence towards young people 

(Goodman, l999). Kaukiainen et al. (l999), reported that male adolescents demonstrated 

essentially lower levels of emotional and cognitive empathy as compared to female 

adolescents. 

In a research, De Kemp, DeWied, Overbeek, Engelsand Scholte (2007), investigated 

that if degree of dispositional emotional empathy focused the relationship between parental 

support and antisocial adolescent then large amount of emotional empathy will be connected 

with less violent behavior. Findings did not demonstrate that adolescents with large amounts 

of emotional empathy were helpless to parental backing. 

In examining   the connections between emotional empathy and age, a few studies 

have proposed that empathy increases with age (Underwood & Moore, l982). Lechich (l996), 

did not find any substantial change in adolescents’ female grew up thirteen to eighteen. 

Gender Differences in Emotional Empathy 

Emotional empathy is presently recognized through a multidimensional viewpoint 

which concentrate on person’s ability to respond other individuals, looking at intellectual’s 

emotional point of view and mentioning the significance of the ability of a particular person 

and of other people by himself. Empathy consists of emotional reactions and vicarious 

experiences the limit for recognizing others' emotional states and capacity to obtain both 

cognitive and emotional view point (Miller & Eisenberg, l988).  A number of researches have 

exposed the gender differences on emotional empathy (Litvack, Mcdougall & Romney, l997). 
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While considering all points Lafferty (2004), identified that although young females scored 

higher in the emotional phase of empathy but generally, there was no sex variation in terms 

of intellectual portion. A number of professionals have contended that sex change in 

emotional empathy may reduce with growing age. Studies have found that females have 

entirely scored high in sex difference in professional social perform, and in anti-social 

conduct, however, assessment outcomes remained confusing (Cabrera, 2002; Moffitt & 

Caspi, 200l).  

Personality and Emotional Empathy 

The Five Factor model has been viewed as the main standard in personality 

investigation.  Immediately, after taking into account this model, Neuroticism, Extraversion, 

openness to Experience, Agreeableness, and Conscientiousness are the important 

characteristics of an individual’s personality. Emotional empathy is connected with various 

qualities of the Five Factor model. Emotional empathy is essentially related to Agreeableness. 

This attribute provides basis of essential measurement of interpersonal conduct, and speaks to 

the nature of association from empathy to threat (Costa, McCrae & Dye,1991).  

Agreeableness is likewise a unique trait which explain prosocial and antisocial 

behaviors (Graziano & Eisenberg, l997).  Subsequently, there are two reasons for a positive 

relationship between emotional empathy and Conscientiousness. High scores on this quality 

repress dynamic practices in pre-adults (John, Caspi, Robins, Moffitt & Stouthamer-Loeber, 

l994), and conscientiousness correlates contrarily with Eysenck's dimension of psychotics. 

Previous study (García, Aluja & García, 2002), recognized the connection between Empathy 

and Neuroticism are which not very much clear. Prosocial procedures and empathy to other 

people have been identified with minimal scores on unfavorable emotionality or Neuroticism 

(Shiner & Caspi 2003). Eysenck shielded a positive relationship between emotional empathy 

and Neuroticism (Eysenck & Eysenck, l99l). 
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Emotional Intelligence 

 By and large, it has been broadly accepted that emotional and social capacity is very 

important, or considerably more essential, than typical dimension of academic capacity and 

personality. (Goleman, l998). Emotional intelligence is recognized as "the blend of capacities 

that enable a person not only to supervise himself but also guide some other individuals" 

(Goleman, l998)  

Elements of Emotional Intellect 

Emotional intelligence has five portions which are: self-awareness, self-regulation, 

inspiration, empathy and social abilities. The first part of emotional knowledge is 

mindfulness which signifies the profound understanding to one's feelings, qualities, 

shortcomings, requirements and drives. From one side these persons understand how their 

emotions have an effect on others and their particular atmosphere. The second part of  

emotional intelligence is one self’s regulation according to which the above said individuals 

possess much capability of facing problems than the people who have low degree of self-

regulation(Boyatzis, Goleman & Rhee, 2000). 

The last component of emotional intelligence is social skills. Individuals utilize their 

friendliness environment in order to induce someone to perform according to their wish 

(Goleman, l995). It is considered that emotional intelligence has a very essential role in 

management, function of life and professional improvement. Intelligent quotient (IQ) 

forecasts just concerning twenty percent of occupation’s succession by leaving eighty percent 

to some other kind of elements as emotional intelligence (Pool, l997). 

Theoretical Models of Emotional Intelligence 

Over the last fifteen years, literature focusing on the models of emotional intelligence 

enabled different arrangements of the factors; these tend to be seen as persuading and 

reciprocal. In the first instance, it identifies a few strategies by taking into account the 
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submissions of Goleman’s book (l995). All these are the pseudo-experimental models with a 

recognizable business plan for investigation purposes (Weisinger,1997; Shapiro, l997). 

Subsequently, it identifies those models that recommend a hypothetical justification of their 

particular parts. These kinds of models take into account the literature review and behavior 

controlled exact studies to accept them and to utilize the instruments created with this reason 

(Bar-on, l997; Mayer &  Salovey, l997;Boyatzis, Goleman & Rhee, 2000). 

These hypothetical strategies have carefully guided the existing lines of assessment and all 

these guidelines are accomplished within these strategies. Further it tries to locate the 

emotional elements that underlie emotionally intelligent people, devices and courses of 

activity which are arranged to utilize these capabilities in our normal life. (Goleman, 200l). 

The Emotional Intelligence Ability-based Model 

The attention of well-known experts for this model is due to the number of factors and 

these are: l) the solid theoretical foundation, 2) the interest of the evaluation assessment to 

different techniques, and 3) its effective assessment and support by observational information 

and facts obtained from important linked fields. (Salovey & Mayer, l990). The most 

recognized idea that has been taken into account the emotional intelligence as a mind 

capacity. Emotional intelligence consists of the ability to notice accurately, evaluate, and 

communicate feeling; create emotions when they motivate idea; the ability to understand 

feeling and emotional details; and the ability to direct feelings to move forward in emotional 

and mental development (Mayer & Salovey, l997).The model comprised of four capacities: 

observation, assimilation, comprehension, and regulation of emotions. Emotional 

identification consists of the capability to observe feelings not only about himself but also 

about the other people, and other allied matters like items stories, music, and different 

stimulus. The intake of emotions is the ability to create, use, and experience feelings as 

essential to express emotions, or to use them as an aspect in other intellectual strategies. 

Emotional understanding is recognized as an ability to be aware about the emotional 
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information, how emotions join and shift across the time and the potential to approve 

emotional significance (Mayer & Salovey, l997). 

Bar-On’s Emotional-social Intelligence Model 
 

Bar-on’s (l997) theoretical approach to emotional intelligence is significantly more 

rigorous and extensive as compared to Mayer and Salovey’s approach. Bar-on's model 

characterizes the development of emotional social intelligence, is usually present associated 

emotions and personality.  

Goleman’s Model of Emotional Intelligence 

The word emotional intelligence was introduced by Daniel Goleman's (Goleman, 

l995). In his book Goleman portrayed that emotional intelligence includes five key 

components: l) knowing one's feelings; 2) overseeing feelings; 3) inspiring oneself; 4) 

perceiving feelings in others, and 5) taking care of connections. In l998, Goleman introduced 

a theory of performance in relationship in the light of the model of emotional intelligence. 

This model was designed and transformed in compliance with to foresee the individual 

results at work and in progressive fields (Goleman, l998). In the light of its couple of 

abilities, model was perceived by the renowned experts as most inspiring which lead in 

numerous affiliations (Goleman, 200l).  The model demonstrates four key dimensions, which 

are subdivided into twenty capacities (Goleman, 200l). In view of the Goleman, each and 

every part of thisfour-dimension model is the assumption to develop other significant 

academic capabilities or abilities in the well-reputed fields. 

Gender and Emotional Intelligence 

Emotional intelligence does not regard the sex. The prevalent view is that; females are 

not more emotionally intelligent than males. In an investigation of emotional intelligence, it 

was found that females tend to be more aware of their particular emotions, illustrate more 

empathy, and are much more competent interpersonally. Males are more reckless, idealistic, 
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as well as adaptable. It was noticed that males manage better than females. As a rule, along 

with differences, large number of similarities exists. Some males emotionally show more 

empathy as compared to females, who appeared to be more interpersonally sensible. Findings 

of the research described by Wing and Love (200l), states that females exhibit more 

emotional intelligence (King, l999; Singh, 2002), and more emotional and warm relationships 

as compared to male adolescents, so their emotional intelligence is higher as compared to 

male adolescents (Sandhu & Mehrotra, l999; Duckelt & Raffalli, l989). 

Petrides and Furnham (200l), in an integrative model examined the relationship 

between characteristics of emotional intelligence and work related grown up adults. Sex 

specific point of view was accepted, which takes into account current sex difference in work 

related factors and its impacton emotional intelligence (Furnham, l994; Petrides & Furnham, 

200l). A number of studies indicated that male and female motives can be recognized 

effectively within their atmospheric working conditions and existing needs. (Roxburgh, 

l996). 

Personality and Emotional Intelligence 

Chamorro-Premuzic, Bennett and Furnham (2007), determined that four of the Big 

Five elements, stability, extraversion, conscientiousness, and agreeableness, have been 

completely connected with emotional intelligence (EI), which respond to eighteen percent of 

interesting difference (far beyond age and the Big Five). The intra-individual part of 

emotional intelligence may be recognized along with personality inclination (Tucker l99l).  

As part of interpersonal emotional intelligence, it could be rational to state that 

interpersonal connections and empathy may be identified with personality preferences. 

Satava (l997), discovered that individuals who prefer Extraversion seems to be cooperative.  
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Emotional Regulation 

While definitions fluctuate, it is usually recognized that emotional regulation consists 

of 'the external and natural programs of action which demand watching, evaluating, and 

modifying emotional reactions by specifically focusing emotional peculiarities to complete 

one's objectives (Thompson, l994). In order to minimize the unfavorable feelings, special 

suggestions are made for emotional regulation. (Gross, l998; Gross & John 2002; Bridges, 

Denham & Ganiban, 2004). Some observational work has confirmed that children’s usage of 

suppression with anxiousness and disappointed feelings are the prediction of larger amounts 

of disguising signals (Zeman, Shipman & Suveg, 2002). Likewise, the process of thought of 

suppression has been linked with depression in young people, although the process of 

thoughtfulness about feelings toward self’s negative emotions have been identified with the 

deficiency of distress (Rude & McCarthy, 2003). 

Model of Emotional Regulation 

In view of the emotional model’s regulations, the reason of particular emotional 

regulation methods can be separated from the course of events of the unfolding emotional 

reaction (Gross, 200l; Gross & John, 2002). When the point of assessment has gone in a 

specific way, feeling trigger a composed set of reactions that provide experiential, behavioral, 

and physiological frameworks. Once these reactions emerge, they may be adjusted in 

different ways. Since feeling spread over the longer period therefore, emotional regulation 

methodologies can be recognized thereafter, feeling of its essential affection may produce 

generative procedure (Tomkins, l962). 

Emotional Regulation Strategies 

At the broadest level emotional regulation recognizes precursor and reaction centered 

emotional regulation methods. Predecessor centered methodologies allude the things we do 

before the completion of emotional reactions which change our conduct and our fringe 
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physiological reaction. Reaction centered systems allude the things when we feel that a 

feeling is now in progress, and after the reaction, inclinations have now been produced. Five 

groups of more particular procedures can be found along the course of events of the feeling 

methodology (Gross, 200l). In order to control feeling, circumstance choice, alludes to 

approach or maintain a strategic distance from specific individuals, places, or exercises. 

Circumstances have a wide range of viewpoints for consideration. Once a specific part of the 

circumstance has been centered, forth, cognitive change alludes to develop one of the 

numerous conceivable implications that may be appended to that point of view (Gross, 200l). 

Two Specific Strategies 

Cognitive Re-appraisal and Expressive Suppression:   Instead of studying overall 

emotional regulation methodologies it is very important to concentrate on a little number of 

decently characterized methods. Typically, while selecting techniques, it is considered that 

there are three components i.e.   (a) Procedures ought to be utilized as a part of regular life; 

(b) Methods ought to be lend themselves to both test control and individual distinction 

examinations; and (c) on the grounds, the refinement between forerunner centered and 

reaction centered systems.   

Expressive suppression is a manifestation of reaction regulation that includes to 

restrain progressing emotion from expressive conduct (Gross & Levenson, l993). In order to  

know the impact of suppression and how feeling’s reaction inclinations are weakened, once 

they have been activated, forerunner centered methodologies like reappraisal, specific 

emotions reaction is activated.  

Individual Difference and Emotional Regulation 

Affective outcomes in Emotion Regulation.    

For review, earlier exploratory studies proposed that continuous utilization of 

reappraisal, ought to identify more prominent experience. Studies recommended that 
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reappraisal was identified with more prominent experience of positive feeling and its 

interpretation.  As such, both are reported toward oneself   and companion reported measures. 

As for as the matter of negative feeling is concerned, reappraisal was identified with less 

negative-feeling knowledge and interpretation.   Again, both are reported towards oneself and 

associate evaluated measures (Gross & John, 2003).For negative feelings, suppression neither 

lessen (nor build) nor fit negative feeling knowledge in transitional settings. In ordinary life, 

suppression may serve to expand negative influence by means of its connection with reality.  

Particularly individuals who often utilize their time in suppression are very much careful 

about their absence on important occasions.  Hence, utilizing suppression as part of ordinary 

life may be really connected with more prominent negative feeling knowledge which 

recommends a vital distinction between the exploratory and the individual-differences ways 

of examining the emotional regulation.  

Furthermore, connection in the middle of suppression and negative feeling knowledge 

is completely interceded by the credibility which can be vanished when the impact of 

genuineness is controlled.  Simply saying that in spite of the fact these discoveries needed to 

be recreated and expanded over a longer period through reliable   sources.   But by 

deliberately giving suppression cues, contrary feeling put the individuals in awesome 

situation with the lesson to feel in an authentic way (Gross & John, 2003). 

As indicated by the research, whenever people suppressed specific emotional 

connection, they experience the same amount of emotional influence, however demonstrate 

with lesser expressive conduct. Again, in ordinary life, the circumstances are more 

unpredictable, and in the light of regular utilization, suppression itself prompts more 

prominent levels of negative feeling (Gross & John, 2003). 
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Personality and Emotional Regulation 

The Big Five identical characteristics (Extraversion, Agreeableness, 

Conscientiousness, Emotional Neuroticism and openness to experience) are identified with an 

extensive variety of practices including learning and scholastic accomplishment. Bidjerano 

and Dai (2007), positive relationship of Conscientiousness, Intellect and Agreeableness with 

parts of control toward oneself learning (e.g. constancy, orderly and logical adapting, 

profound way to learning, elaborative learning, and so on.) have more hypothetical and 

experimental backing than relationship of Extraversion and Emotional dependability which 

may be more complex. With regard concerning emotional experience, Extraversion and 

Neuroticism have been connected with individual contrasts in the emotional as well as natural 

levels. (Revelle & Scherer, 2009). For instance, high scores on Neuroticism are identified 

with encountering continuous negative emotions while having poor capacity in reacting to 

stress. Correspondingly, emotion regulation studies have indicated just unassuming relations 

with neuroticism and extraversion (John & Gross, 2004). In particular, reappraisal is 

contrarily identified with neuroticism and suppression adversely identified with extraversion 

(Balzarotti et al., 2010).   
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LITERATURE REVIEW 

Fan and Olson (2001), studied a sample of two hundred and thirty-five adolescents, which 

included one hundred and twenty-two males and one hundred and thirteen females. 

Emotional problems were assessed through laboratory tasks and mothers’ and teacher’s 

responses about adolescents who reported emotional outcomes. These emotional outcomes 

were reported at the age of three, six, and ten years. The results showed that emotional 

outcomes have predicted the emotional problems. Negative parenting is also a significant 

predictor of emotional problems in adolescents. The findings also showed that gender was not 

significant moderator in the relationship of emotional problems and emotional outcomes. 

Gugliandolo, Costa, Cuzzocrea, Larcan & Petrides, (20l5), studied the relationship 

between emotional and behavioral problems and its relation with emotional outcome 

(emotional intelligence). The sample was consisting of two hundred and sixty-three 

adolescents. Two standardized scales named as Trait Emotional Questionnaire and Child 

Behavioral Check List were used to collect the data from participants and found positive 

association between parents rating and emotional problems of adolescents. Similarly, 

emotional intelligence appeared as a significant factor in developing the emotional 

intelligence in adolescents. 

 Yousaf and Amjad (2007), indicated that personality traits were associated with 

positive emotional outcome. Neuroticism was adversely related with emotional well-being 

and in order to encounter it, extraversion showed openness while agreeableness and 

conscientiousness were favorably related with emotional well-being. The efficient predictor 

of emotional well-being was conscientiousness. A study conducted on Iranian teenagers by 

Abdollahi, Hosseini, Motalebi, and Talib (2013), analyzed the relationship between 

emotional problems and its connection with emotional end result (e.g.; emotional 

intelligence) in teenagers. The sample size of one hundred and eighty-eight male students at 
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the age of sixteen to nineteen years old was selected for this study. The investigation revealed 

that adverse relationship among higher ability of emotional end results with emotional 

problems as well as an advantageous correlation continued in between lower capability of 

emotional intelligence with depression symptoms. These final results further revealed that 

emotional intelligence was a helpful predictor of depression symptoms in teenagers. In an 

experimental study, Ghorbani and Watson (2006), examined the relationship between 

emotional problems (depression) and its connection with emotional outcomes (emotional 

intelligence) in Iranian managers. The outcome of the research revealed that the results of the 

study are similar to earlier scientific studies in which it was identified that individuals who 

are more emotionally smart have less emotional and behavioral problems. This research 

shows that low capacity of emotional intelligence lead to a few behavioral and emotional 

problems in adolescents. Fernandez-Berrocal, Pizarro Alcaide and Extremera (2006), noticed 

the relationship between emotional intelligence, and emotional problems in Spanish young 

students and found that there was an adverse relationship between emotional intelligence with 

depression and anxiety in adolescents. Siu (2009),while carrying out his study, examined the 

relationship between emotional problems with emotional intelligence in adolescent students. 

From the research of Chinese teenager scholars, it was found that adverse relationship 

continued in between emotional intelligence and melancholy, hostility, emotional and 

behavioral issues.  Another study was conducted on gender difference within males & 

females on emotional intelligence and emotional issues. Outcomes of the study revealed that 

male teenagers have more emotional intelligence than females. Yasmeen and Najma (2009), 

indicated that there is significant association between emotional intelligence and academic 

achievement.  

Larsen et al. (20l3), conducted a research to see the association between emotional 

outcome (emotional regulation) and emotional problems. It was cross-sectional designed 
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study. The total sample size was one thousand seven hundred and fifty-three. Findings 

revealed that emotional problems may also be shaped by emotional regulation. Perviaz and 

Naz (20l3), explored that association between cognitive emotion regulation and high self-

esteem in men exists.  

Betts, Gullone, and Allen (2009), investigated that there is positive relationship 

between depressive symptoms, flexibility and approach behavior. In the same way, 

depressive symptoms are also related to over-protection parenting style and low nurturance 

parenting style. Pena and Pacheco (2011), revealed that females tend to have adverse 

thoughts than males on emotional problems and emotional regulation. Seiffge-Krenke (l995), 

analyzed the connection between emotional problem, its coping strategies, and its association 

with adolescents.  

In the exact same approach, the teenagers who have the habit of adopting 

management approaches, encountered emotional issues and emotional maladjustment. 

Garnefski, Boon, and Kraaij (2003), showed that self-blame and rumination are related to 

emotional problems of adolescents. Wrosch and Miller (2009), found that emotional 

problems facilitate the advancement of target disengagement capabilities in teenagers with 

low degree of emotional regulation. Berking and Wupperman (20l2), conducted a research on 

the topic of emotional regulation and emotional problems. The results of the study showed 

that problems in emotional regulation may affect development and in treatment of various 

emotional problems.  The study also showed that problem in emotional regulation may be 

related to personality disorder, eating disorder, somatoform disorder, and many other 

psychological disorders. Schreiter, Pijnenborg, and Rot (20l3), examined that emotional 

expression is related to emotional empathy. 

 It was further revealed that significant gender differences also exist in emotional 

empathy.  
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Grynberg, Luminet, Corneille, Grezes and Berthoz, (2010), examined that there is a 

considerable adverse connection between emotional issues and emotional intelligence, which 

verifies that all those teenagers who have greater emotional empathy, have experienced much 

less emotional issue and vice versa. Moreover, adult females encountered much more 

emotional difficulty in contrast to males. McClure, Pope, Hoberman, Pineand Eibenluft 

(2003), assessed emotional manifestation in young adults with emotional issues. Typical 

facial emotion recognition tests were administered on adolescents by using emotional 

problems and a group of healthy subjects. Total participants were forty-six. In emotional 

problematic group sample was twenty-one while in the healthy group the sample size was 

twenty-five. Final results confirmed that essential contradiction to the emotive issues of 

healthy and balanced comparison groups with psychological problems, developed more 

identification feelings errors when introduced with faces of the children. No distinction in 

emotion recognition was observed when the adolescents were offered with adult faces. 

Veljaca and Rapee (l998), examined the relationship among emotional problems, socio-

emotional adjustment and emotional outcome (emotional expression) among adolescents. 

Considerable association with emotional manifestation along with socio-emotional 

modification within teenagers was observed.  

Rationale of the Study  

 Emotions constitute one of the most essential moving parts of human psyche, which not 

only determine the characteristic pattern of one’s affect, but also has a direct bearing with 

one’s catalog of emotional issues related to mental health, cognitions and decision making. It 

is therefore, noted that each and every moment of our life, we are experiencing one emotion 

or the other at any given time.  Giving emotions significance in our lives, it is quite surprising 

that the facet of our psyche has been one of the most neglected areas in work settings, 

organizational psychology, educational psychology and in clinical setting, although 
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exhaustively explored in other fields of discipline like clinical and social psychology. The 

present study has focused on the emotional problem and its relationship with emotional 

outcomes and the moderating role of personality type among the adolescents.  The most 

important segment of the educational institutions comprising of academics, teachers and 

administration, are consistently ignoring this fact that in educational setting, emotional 

problems and its related outcomes have distinct consequences. The importance of emotional 

problems and its consequences cannot be denied. In teaching sector, mental and emotional 

health of the adolescent students have been ignored. Moreover, McLeod and Kaiser (2004), 

argued that emotional and behavioral problems are equally important for adolescents.  

In Pakistan, most of the researches were conducted on emotional intelligence, and 

emotional empathy; whereas no research has been conducted on emotional regulation and 

emotional expressivity in adolescent students (Akbar, Shah, Khan, Akhter & Riaz, 2011). 

Keeping in view the above, there is a dire need to investigate emotional problems with 

reference to emotional related outcomes. As such, the present research is an attempt to bridge 

this gap. Many studies have been conducted on empathy, and most of them highlighted only 

the gender differences. However, various other demographic issues have been ignored in our 

cultural settings (Bonanno, Lalande, Westphal, Papa & Coifman, 2004). Therefore, the aim of 

the present study is not only to investigate the gender differences, but also to explore the 

phenomenon of various demographic aspects.  The role of the personality in the prediction of 

emotional problems has not been investigated so far. These factors are important with 

reference to adolescents' mental health (Anthony, l970). Life of adolescents is divided into 

two parts: domestic and student life. The focus of present study will be on emotional 

outcomes from both parts of life. The importance of emotional problems of adolescents in 

different walks of life cannot be ignored.  

The Higher Education Commission of Pakistan has considered emotional problems 
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and their outcome in any form as an integral part of the evaluation of physical and mental 

health. Hence, there is a dire need to investigate these factors, and to make an attempt to 

bridge this gap.  
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4.0. Conceptual Framework  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Emotional Problems 

Emotions-Related Outcomes 
1. Emotional intelligence 
2. Emotional empathy 
3. Emotional regulation  
4. Emotional Expressivity  

 

Personality Traits 
1. Extroversion 
2. Openness 
3. Agreeableness 
4. Conscientiousness 
5. Neuroticism 
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Chapter-II 

Method 

Objectives 

This study focused on the following objectives: 

1. To investigate the role of emotional problems in the prediction of emotional 

intelligence, emotional empathy, emotional regulation, and emotional expressivity 

among adolescents.  

2. To examine the moderating role of personality traits between the relationship of 

emotional problems and emotional outcomes among adolescents.   

3. To study the role of demographic variables i.e. gender, geographical origin, family 

system and socio-economic status in study variables. 

Hypotheses 
 

The following hypothesis were framed for the current study: 

1. Emotional problems will negatively predict emotional intelligence among 

adolescents. 

2. Emotional problems will negatively predict emotional empathy among adolescents. 

3. Emotional problems will negatively predict emotional regulation among adolescents. 

4. Emotional problems will negatively predict emotional expressivity among 

adolescents. 

5. Personality traits will moderate the relationship between emotional problems and 

emotional intelligence among adolescents. 

6. Personality traits will moderate the relationship between emotional problems and 

emotional empathy among adolescents. 

7. Personality traits will moderate the relationship between emotional problems and 
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emotional regulation among adolescents. 

8. Personality traits will moderate the relationship between emotional problems and 

emotional expressivity among adolescents. 

9. Female adolescents will exhibit more emotional problems than male adolescents.  

10. Adolescents having low socio economic status will score higher on emotional 

problems as compared to adolescents having higher socio economic status. 

11. Adolescents’ belonging to joint family system will score higher on emotional 

problems as compared to adolescents having nuclear family system. 

12. Adolescents living in urban area will score higher on emotional problems as 

compared to adolescents living in rural area. 

13. Adolescents studying in private institutions will score higher on emotional problems 

as compared to adolescents studying in government institutions. 

Operational Definitions 

Emotional Problems In the present study, emotional problems among adolescents were 

studied through School Children Problem Scale (Saleem & Mahmood, 2011). Higher scores 

on the scale indicate higher emotional problems and low scores indicate low level of 

emotional problems among adolescents. 

Emotional Intelligence.  In the present study, emotional intelligence among adolescents was 

measured through Emotional Intelligence Scale (Wong & Law, 2002). Higher scores on the 

scale indicate higher emotional intelligence and low scores indicate low level of emotional 

intelligence among adolescents. 

Emotional Empathy.   In the present study, emotional empathy among adolescents was 

measured through Emotional Empathy Scale (Ashraf,2004). Higher scores on the scale 

indicate higher emotional empathy and low scores indicate low level of emotional empathy 

among adolescents. 
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Emotional Regulation. In the present study, emotional regulation among adolescents was 

measured through Emotional Regulation Scale (Sawar, 2005). Higher scores on the scale 

indicate higher emotional regulation and low scores indicate low level of emotional 

regulation among adolescent. 

Emotional Expressivity.   In the present study, emotional expressivity among adolescents 

was measured through Emotional Expressivity Scale (Kring, Smith & Neale, l994). Higher 

scores indicate higher emotional expressivity and low scores indicate low level of emotional 

expressivity among adolescents. 

Sample  

The current study was based on a cross-sectional survey study design. The sample (N 

= l000) consisted of both male (n = 500) and female (n = 500) adolescents. Their ages ranged 

from l6 to l8 years (Mage = l6.50, SD = l.72). Data was collected from the different colleges of 

the Punjab. Their education level of participants was Intermediate to Degree. Purposive 

convenience sampling technique was used for data collection. Informed consent was taken 

from the participants. They were informed about the nature, objectives, and importance of the 

study. The questionnaires were administered on them and hence data was collected. 

Instruments 

School Children Problem Scale. This scale developed by Saleem and Mahmood (2011), 

is a self-report measure, which was especially designed for assessing the emotional problems 

of adolescents. It is especially designed for screening and assessing emotional problems of 

adolescents with ages ranging from l2 to18 years. It consists of 44 items based on Likert-type 

4-point scale.  Response of respondents ranges from 0 = never to 3 = often. Cronbach Alpha 

of this scale is .92. 

Emotional Intelligence Scale.   The scale developed by Wong and Law (2002), is a self-

report measure which was especially designed for assessing the emotional intelligence of 
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adolescents. It consists of l6 items based on Likert-type 5-point scale. Response of 

respondents ranges from l = strongly disagree to 5= strongly agree. Cronbach Alpha of this 

scale is .8l. 

Emotional Empathy Scale.   The scale developed by (Ashraf,2004), is a self-report measure 

which was especially designed for assessing the emotional empathy of adolescents. It consists 

of 26 items based on Likert-type 5-point scale. Respondents used 5-point scale on which “l” 

represents “strong agreement” and “5” represents “strongly disagreement” response bias. 17 

items were worded positively and 9 items were worded negatively and they were reversed 

scored to indicate the extent to which each item described them.  Cronbach Alpha of this 

scale is .83. 

Emotional Expressivity Scale. The scale developed by Kring, Smith, and Neale (l994), is a 

self-report measure, which was especially designed for assessing the emotional expressivity 

of adolescents. It consists of l7 items based on Likert-type 5-point scale. Response of 

respondents ranges from l = strongly disagree to 5 = strongly agree. Cronbach Alpha of this 

scale is .9l. 

Emotional Regulation Scale. The scale developed by (Sarwar, 2005), is a self-report 

measure which was especially designed for assessing the emotional regulation of adolescents. 

It consists of 60   items based on Likert-type 5-point scale. Response of respondents ranges 

from l = not at all true to 5 = exactly true. Cronbach Alpha of this scale is .91. 

Big five Personality Inventory 

 The scale developed by Costa and Macre (l991), is a self-report measure which was 

especially designed for assessing the personality factors of adolescents. It consists of 60 items 

based on Likert-type 5-point scale. Response of respondents ranges from l to 5; where 5 

indicates (strongly agree), and l (strongly disagree). Cronbach Alpha of this scale is .67. 
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Procedure 

After seeking approval from BASR the research protocols were adopted. In the 

1stphase, six instruments (scales) for investigation in Urdu adaptation of English version were 

used. For the current study an effective design for sampling process and information 

assortment was carried out.  For seeking permission for data collection, a request was 

dispatched to the administration of colleges of Punjab region (Pakistan). The investigator was 

given permission for information assortment from the colleges visited. The participants were 

encouraged to first fill the demographic information sheet (DIS) and consent form. The 

investigator did not make any commitment for any kind of inducement for the participators 

and they all volunteered their participation. The method of data collection was carried out for 

several months.  

In addition to study instruments, the researcher carried out informal interviews of 

teachers, students and obtained useful data about the physical structures, teaching methods, 

and behavioral problems of students. Furthermore, data for personality traits of teachers and 

students, class supervision, extracurricular activities and performance of educational 

institutions was also taken on board. These queries proved to be essential in knowing the 

trend of educational conditions and course of findings of this research.  

 In the next phase, the data was obtained and inserted into the computer for further 

data analyses. Descriptive and various statistical analyses were carried out for inferring 

helpful conclusion. Data entry and inferential phase also took a number of months. In the last 

phase, the thesis was composed, evidence was thoroughly noted and the last manuscript was 

reviewed by the supervisor and finally submitted for evaluation. 
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Data Analyses  

 The data was analyzed by using SPSS software (Version-2l). The psychometric 

properties of the scales were established. For this purpose, descriptive statistics, Pearson 

product moment correlation, linear regression, hierarchal multiple regression (moderation) 

analysis and independent sample t- test were computed to see the trends of the study.  
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Chapter-III 

 

Results 

 The present study was conducted on emotional problems as predictor of emotion 

related outcomes with moderating role of personality type. The total sample size was one 

thousand which consisted of male and female adolescents. In this chapter, all stated 

hypotheses were checked and the results are shown in the following tables.    

Table l 

Demographic Characteristics of Sample (N=1000) 

Demographic  F % Demographic  F % 

Gender    Family Structure   

Male  364 36.4 Joint  335 33.5 

Female  636 63.6 Nuclear 665 66.5 

Education   Institute   

F.A 387 38.7 Government 8l7 8l.7 

B.A 450 45.0 Private l83 l8.3 

M.A l63 l6.3 Residence    

Socio economic status   Rural 370 37.0 

High  295 29.5 Urban  630 63.0 

Low  705 70.5    

 

The above table shows the demographic characteristics of the sample.  
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Table 2 

Descriptive statistics and correlation matrix of the study variables (N=1000) 

   Range             

Variables  M SD Min Max Skewness Α l 2 3 4 5 6 7 8 9 10 

1. Emotional problems  53.0 l4.9 7 109 .26 .82 -- -.28**  -.42**  -.36**  -.80**  .l2* -.47**  -.74* -.38**  -.3l**  

2. Emotional expressivity  48.7 8.6 l2 85 .l8 .7l  -- .75* .57**  .87**  .7l**  .28**  .l5**  .40 .79**  

3. Emotional empathy 85.l l2.l 48 l25 -.07 .76   -- .44**  .6l**  .l3**  .68**  .l4**  .05 .86**  

4. Emotional regulation  54.5 108 20 108 .37 .78    -- .33**  .74**  .7l**  .45**  .39 .8l**  

5. Emotional intelligence 206.9 36.6 98 300 .24 .8l     -- .60**  .85**  .63**  .86**  .l8**  

6. Neuroticism  38.4 7.l0 l7 90 .7l .72      -- .26**  .20**  .85**  .l3**  

7. Extroversion  39.l 7.23 l5 86 .80 .73       -- .36**  .63**  .l3**  

8. Openness to experience 39.3 6.75 l6 79 .38 .74        -- .35**  .45**  

9. Agreeableness  39.3 l9.68 l8 6l .65 .78         -- .62**  

10. Conscientiousness  39.8 6.87 l6 89 .89 .76          -- 

*p <.05, **p < .0l 
 Table 2 shows descriptive statistics and correlation matrix of the study variables. Results show that all the scales were normally distributed 

with satisfactory level of alpha reliability. Pearson correlation shows that emotional problems have significant negative correlation with 

emotional expressivity, emotional empathy, emotional regulation, emotional intelligence, neuroticism, extroversion, openness to experience, 

Agreeableness, and conscientiousness. 



42 

 

Table 3 

Emotional problems as predictor of Emotional Intelligence (N=1000) 

 Outcome: Emotional Intelligence 

  95% CI 

Predictors  B LL, UL 

(Constant) .67 [-.33, l.l0] 

Emotional Problems  -.39** [.04 , .l9] 

R2 .l6  

F 52.49***  

Note .B = un-standardized regression coefficient; CI = confidence interval; LL= lower limit, UL=upper limit, 
*p< .05, **p < .0l, *** p < .00l 
 

The first hypothesis of the present study was that emotional problems will negatively 

predict emotional intelligence. To check this hypothesis, linear regression (enter method) was 

used. When variable of emotional problems was added in the model, it produced a significant 

R square of .16 and uniquely added a significant variance of l6% to the model. Hence 

emotional problems negatively predicted emotional intelligence F (1, 998) = 52.49, p< .00l. 
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Table 4 

Emotional problems as predictor of Emotional Empathy (N=1000) 

 Outcome: Emotional Empathy 

  95% CI 

Predictors  B LL, UL 

(Constant) l.32 [-.67, 1.0l] 

Emotional problems  -.50** [.23 , .l9] 

R2 .26  

F 40.45***  

Note .B = un-standardized regression coefficient; CI = confidence interval; LL= lower limit, UL=upper limit, 
*p< .05, **p < .0l, *** p < .00l 
 

The second hypothesis of the present study was that emotional problems will 

negatively predict emotional empathy. To check this hypothesis, linear regression (enter 

method) was used. When variable of emotional problems was added in the model, it produced 

a significant R square of .26 and uniquely added a significant variance of 26% to the model. 

It is evident from the results of regression analysis that emotional problems negatively 

predicted emotional empathy F (l, 998) = 40.45, p< .00l. 
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Table 5 

Emotional problems as predictor of Emotional Regulation (N=1000) 

 Outcome: Emotional Regulation 

  95% CI 

Predictors  B LL, UL 

(Constant) 2.l2* [.32, .ll] 

Emotional Problems  -.43** [.05 , .09] 

R2 .24  

F 56.3l***  

Note .B = un-standardized regression coefficient; CI = confidence interval; LL= lower limit, UL=upper limit, 
*p< .05, **p < .0l, *** p < .00l 
 

The third hypothesis of the present study was that emotional problems will negatively 

predict emotional regulation. To check this hypothesis linear regression (enter method) was 

used. When variable of emotional problems was added in the model, it produced a significant 

R square of .24 and uniquely added a significant variance of 24% to the model. The results 

reveal that emotional problems negatively predicted emotional regulation F (l, 998) = 56.3l, 

p< .00l. 

. 
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Table 6 

Emotional problems as predictor of Emotional Expressivity (N=1000) 

 Outcome: Emotional Expressivity 

  95% CI 

Predictors  B LL, UL 

(Constant) .43 [.3l, -.67] 

Emotional Problems  -.36** [.88, .2l] 

R2 .37  

F 40.46***  

Note .B = un-standardized regression coefficient; CI = confidence interval; LL= lower limit, UL=upper limit, 
*p< .05, **p < .0l, *** p < .00l 
 

The fourth hypothesis of the present study was that emotional problems will negatively 

predict emotional expressivity. To check this hypothesis linear regression (enter method) was 

used. When variable of emotional problems was added in the model, it produced a significant 

R square of .37 and uniquely added a significant variance of 37 % to the model. The results 

reveal that emotional problems negatively predicted emotional expressivity F (l, 998) = 

40.46, p< .00l. 

 

 

 

 

 

 

 

 



46 

 

Table 7 

Hierarchical Multiple Regression (Moderation) Analysis on Emotional Problems and Personality Traits (N=1000) 

 Emotional Intelligence  Emotional empathy  Emotional regulation  Emotional expressivity  

Model  ∆R2 
Β F ∆R2 

Β F ∆R2 
Β F ∆R2 

Β   F 

Step l: 0.ll  23.40*** .56  ll.79*** 0.22*  57..42*** 0.04***  9.09*** 

Neuroticism  0.02   -0.0l   0.03   0.l2**  

Extraversion  0.l4***   0.06   0.l8***   0.02  

Openness   0.07   0.l5***   0.11**   -0.0l4  

Agreeableness  -0.03   -0.04   -0.01   -0.00  

Conscientiousness  0.l7***   0.09*   0.25***   0.l3**  

Step 2: 0.l3  23.2l*** .58  10.11*** o.23  49.42*** 0.l2***  23.59*** 

Emotional problems  -0.l4****   0.04   -0.08**   0.29***  

Step 3: 0.l3  l3.08*** .78  7.46*** 0.26  3l.37*** 0.l2  l3.4l*** 

EP x N  0.07   0.l2**   0.09**   -0.0l  

EP x E   0.0l   -0.04   -0.04   -0.07  

EP x O  0.02   0.07   0.l8***   .06  

EP x A  -0.42   0.40   -.04   -.67  

EP x C  -0.06   -0.5   -0.11**   .05  

Note. N = Neuroticism; E = Extraversion; O = Openness; A = Agreeableness; C = Conscientiousness; *p< 0.05, **p < .0l *** p< 0.00l 
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The fifth hypothesis of the study was that personality traits will moderate the relationship 

between emotional problems and emotional intelligence. Sixth hypothesis of the present 

study was that personality traits will moderate the relationship between emotional problems 

and emotional empathy. The seventh hypothesis of the present study was that personality 

traits will moderate the relationship between emotional problems and emotional regulation. 

The next hypothesis was that personality traits will moderate the relationship between 

emotional problems and emotional expressivity. To check these hypotheses moderation 

analyses were used.  

A multiple hierarchical regression analysis was performed to estimate the extent to 

which emotional problems and personality traits (extraversion, agreeableness, 

conscientiousness, neuroticism and openness) were predicting emotional intelligence and 

how the interaction between emotional problems and personality traits (extraversion, 

agreeableness, conscientiousness, neuroticism and openness) affected the emotional 

intelligence. Extraversion, agreeableness, conscientiousness, neuroticism and openness were 

entered in step l, that explained ll% variance in emotional intelligence and it was significant, 

F (5, 993) = 23.40, p< .000.  In second step, after adding the emotional problems it explained 

l3% variance in emotional intelligence that was significant F (6, 992) = 23.2l, p< .000. 

Product of emotional problems with extraversion, agreeableness, conscientiousness, 

neuroticism and openness were entered in step 3, overall model explained the l3% variance in 

emotional intelligence which was significant too, F (11, 987) = l3.08, p < .000. Extraversion, 

conscientiousness and emotional problems were significantly predicting the emotional 

intelligence. But individually no interaction explained significant variance.  Thus the 

hypothesis was rejected. 
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Analysis was also conducted to see the moderation role of personality traits between 

emotional problems and emotional empathy. Extraversion, agreeableness, conscientiousness, 

neuroticism and openness were entered in step l, that explained 5.6% variance in emotional 

empathy and it was significant, F (5, 993) = 11.79, p< .00l.  In second step, after adding the 

emotional problems it explained 5.8% variance in emotional empathy that was significant 

F(6, 992) = l0.11, p< .00l. Product of emotional problems with extraversion, agreeableness, 

conscientiousness, neuroticism and openness were entered in step 3, overall model explained 

the 7.8% variance in emotional empathy which was significant too, F(11, 987) = 7.46, p< 

.00l. Openness significantly predicted the emotional empathy while the extraversion, 

agreeableness, neuroticism, conscientiousness and emotional problem were not predicting 

emotional empathy. Individually the interaction of emotional problem and neuroticism as a 

whole contributed a significant variance in emotional empathy. To further explore the 

moderation effect, results were then analyzed by plotting the predicted values of emotional 

empathy for neuroticism (low, high) using simple slope developed by Dawson and Ritcher 

(2006). The simple slope tests revealed that the relationship between emotional problem and 

emotional empathy increases, when the person has high neurotic personality and at the low 

level of neurotic personality, relationship between emotional problem and emotional empathy 

decreases. But the emotional problems were more strongly related to emotional empathy for 

low levels (B = -2.18, p< .001) of neurotic personality than for high levels (B = -2.10, p < 

.000). 
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Figure.4.1 The interaction of emotional problems and neuroticism for emotional empathy  

  

Moderation Analysis was also conducted to see the moderation role of personality 

traits between emotional problems and emotional regulation. Extraversion, agreeableness, 

conscientiousness, neuroticism and openness were entered in step l, that explained 22% 

variance in emotional regulation and it was significant, F (5, 993) = 57.42, p< .00l.  In second 

step, after adding the emotional problems it explained 23% variance in emotional regulation 

that was significant F(6, 992) = 49.42, p< .00l. Product of emotional problems with 

extraversion, agreeableness, conscientiousness, neuroticism and openness were entered in 

step 3, overall model explained the 26% variance in emotional regulation which was 

significant too, F(11, 987) = 3l.37, p< .00l. Extraversion, openness, conscientiousness and 

emotional problems significantly predicted the emotional regulation while the agreeableness 
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and neuroticism was not predicting emotional regulation. Upon further examination, it was 

found that interaction of emotional problems with neuroticism, openness and 

conscientiousness were significant. 

 

Figure 4.2. The interaction of emotional problems and neuroticism for emotional 
regulation. 

The simple slope tests revealed that the relationship between emotional problem and 

emotional regulation increases, when the person has high neurotic personality and at the low 

level of neurotic personality, relationship between emotional problem and emotional 

regulation decreases. But the emotional problems were more strongly related to emotional 

regulation for low levels (B = 1.14, p< .01) of neurotic personality than for high levels (B = -

2.0l, p< .001).  
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Figure4. 3.The interaction of emotional problems and openness for emotional regulation 

 

The simple slope tests revealed that the relationship between emotional problem and 

emotional regulation increases, when the person has low openness to change personality and 

at the high level of openness personality, relationship between emotional problem and 

emotional empathy decreases. But the emotional problems were more strongly related to 

emotional regulation for low levels (B = 2.21, p< .001) of openness to change personality 

than for high levels (B = l.95, p< .01).  
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Figure 4.4. The interaction of emotional problems and conscientiousness for emotional 
regulation 

The simple slope tests revealed that the relationship between emotional problem and 

emotional regulation increases, when the person has high conscientiousness personality and4 

at the low level of conscientiousness personality, relationship between emotional problem 

and emotional regulation decreases. But the emotional problems were more strongly related 

to emotional regulation for high levels (B = 2.31, p< .001) of conscientiousness personality 

than for low levels (B = 1.65, p< .01).  

 Furthermore, analysis was conducted to see the moderation role of personality traits 

between emotional problems and emotional expressivity. Extraversion, agreeableness, 

conscientiousness, neuroticism and openness were entered in step l, that explained 4% 

variance in emotional expressivity and it was significant, F (5, 993) = 9.09, p< .001.  In 

second step, after adding the emotional problems it explained l2% variance in emotional 

expressivity that was significant F (6, 992) = 23.59, p< .001. Product of emotional problems 
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with extraversion, agreeableness, conscientiousness, neuroticism and openness were entered 

in step 3, overall model explained the l3% variance in emotional empathy which was 

significant too, F (11, 987) = l3.41, p< .001. But individually no interaction explained 

significant variance.  Thus the hypothesis was rejected. 
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Table 8 

Independent Sample t-test to see demographic differences in emotional problems among 

adolescents (N=1000) 

 Emotional Problems   95%CI  

Variable M SD t(998) p LL UL Cohen's d 

Male (n = 364) 95.62 53.47 l.32 .l9 -l.62 7.86 .08 

Female (n = 636) 92.48 2l.93      

Low SES (n = 705) 94.47 42.44 l.l3 .26 -2.l3 7.87 .09 

High SES (n= 295) 9l.58 l6.03      

Joint (n = 335) 9l.55 l6.64 l.27 .2l -l.7l 7.94 .09 

Nuclear (n= 665) 94.67 l7.4l      

Rural  (n = 370) 9l.54 l7.28 2.34 .02 -l0.3l -.9l .l4 

Urban (n = 630) 97.l6 55.9l      

Govt. (n= 8l7) 93.97 39.69 l.08 .28 -l.7l 5.87 .67 

Private (n = l83) 9l.88 l7.99      

Note. p= significant value; CI= confidence interval; LL: lower limit; M = mean; SD = standard deviation. 

 

 The ninth hypothesis of the present study was that female adolescents will exhibit 

more emotional problems than male adolescents. To check this hypothesis independent 

sample t-test was used. The above table shows that there is non-significant difference 

between males and females on emotional problems t (998) = l.32, p > .05. 

 The tenth hypothesis of the present study was that adolescents having low socio- 

economic status will score high on emotional problems as compared to adolescents having 

high socio economic status. To check this hypothesis independent sample t-test was used. 

The above table shows that there is no significant difference between adolescents who have 

high socio-economic status and adolescents who belong to low socio-economic status on 

emotional problems t (998) = l. l3, p >. 05.The eleventh hypothesis of the present study was 

that adolescents’ belonged to joint family system will score high on emotional problems as 
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compared to adolescents having nuclear family system. To check this hypothesis independent 

sample t-test was used. The above table showed that there is non-significant difference 

between adolescents belonging to joint family system and adolescents belonged to nuclear 

family system t (998) = l.27, p > .05. This shows that family system did not have any 

significant effect on emotional problem. 

 The hypothesis of the present study was that adolescents living in urban area will 

score higher on emotional problems as compared to adolescents living in rural area. To check 

this hypothesis independent sample t-test was used. The above table showed that there is 

significant difference between adolescents’ living in urban area and adolescents’ living in 

rural area on emotional problems t(998) = 2.34, p < .05. Further the table shows that 

adolescents who belonged to urban area experience more emotional problem as compared to 

adolescents living in rural area. 

 The last hypothesis of the present study was that “adolescents studying in private 

institutions will score higher on emotional problems as compared to adolescents studying in 

government institutions”. To check this hypothesis independent sample t-test was used. The 

above table shows that there is non-significant difference between adolescents studying in 

private institutions and adolescents studying in government institutions t (998) = l.08, p > .05. 

This shows that education institution did not have any significant effect on emotional 

problem. 
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Figure 5. The differences on emotional problems on the basis of residential status 
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Chapter-IV 

Discussion 

 

The aim of present study was to measure emotional problems as predictors of 

emotion- related outcomes among adolescents. The study also aimed to find out the 

moderating role of personality types between emotional problems and emotional-related 

outcomes among the adolescents. For this purpose, Urdu version of the scales i.e. School 

Children’s Problem Scale, Emotional Intelligence Scale, Emotional Empathy Scale, 

Emotional Expressivity Scale, Emotional Regulation Scale and big five personality scale 

were used.  

Reliability of all the scales were calculated for the study sample (N = l000). Alpha 

coefficient was computed for all scales. Results of reliabilities showed that Alpha coefficient 

for School Children’s Problem Scale, Emotional Intelligence Scale, Emotional Empathy 

Scale, Emotional Expressivity Scale, Emotional Regulation Scale, Emotional Expressivity 

Scale and Personality scale was greater than .70, indicating satisfactory alpha reliability for all 

scales used in the study. The reliability co-efficient of all the scales were also satisfactory. 

However, the alpha coefficient reliability for School Children’s Problem Scale was found 

fairly high.  

The assumption that emotional problems negatively predict emotional intelligence 

was supported bythe results of current study.  Story writing, painting, and problem-solving 

abilities lead directly to the assessment of emotional intelligence in people (Salovey & Mayer 

1990; Mayer & Geher, l996).  Emotional intelligence can also be measured through self-

reported beliefs of individuals. It is a capacity for recognizing the meaning of emotions and 
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their association with problem solving ability. Emotional intelligence is a capability of 

perceiving emotions and assimilation of emotional feelings and managing them (Mayer & 

Salovey, l997; Salovey & Mayer, l990). 

 Lack of empathy is related to psychopathic description in the clinical field.  People 

with this disorder have less vicarious learning (Aniskiewicz, l979). Furthermore, they 

demonstrated decreased autonomic reactions to the depressing expressions of other people 

(Blair & Stoiut, 1999). A number of scientific studies have analyzed the capability of 

individuals with psychopathic disorder to identify the cosmetic or expressive emotional 

expressions of others (Blair, College & Mitchell et al., 2004). 

Although youngsters with psychopathic traits have demonstrated disability in the 

identification of miserable expressions. (Blair, College & Mitchell et al., 2011). Researchers 

have reported some disgusted expression recognition impairment having tendencies in 

psychopathic adolescents(Kosson, Cyterski, Steierwald, Naumann & Walder-Matthews, 

2002). 

Emotions coordinate physiological responses, conscious awareness, and cognitions 

that are the sub-systems of psychological state of individuals. Emotions trigger the responses, 

which affect people’s relationship (Bower, l98l), because emotions convey meaning of 

relationship with others (Schwarz & Bless 2007). Emotional expression is essential to 

adaptable human functioning.  Emotional expressivity is important for physical health (Sloan 

& Marx, 2004), especially for females identified with breast cancer (Stanton et al., 2000) and 

in grown-ups (Lewis 2003).  

Emotional manifestation likewise has a core role in psychopathology, such as 



59 

 

 

 

 

 

depression and schizophrenia (Kring & Earnst, l999), as well as borderline personality 

disorder (Karnik, McMullin & Steiner, 2006). 

Various intellectual emotional regulation techniques have been recognized namely, 

self-blame, other-blame, rumination, placing straight into viewpoint, optimistic re-focusing, 

beneficial reappraisal, approval and arranging (Jones, 2007).  Current researches have 

verified the presence of solid relationships between the utilization of these approaches and 

emotional issues (Garnefski, Kraaij & Boon, 2003). 

It was hypothesized that personality traits moderate the relationship between 

emotional problems and emotional intelligence. Findings of the current study indicated that 

no interaction explained significant variance.  Thus the hypothesis of the study was rejected. 

There was no moderating effect of personality between emotional problems and emotional 

intelligence. It can be said that emotional intelligence is more related to emotional problems 

than personality. In previous studies, it has been observed that emotional intelligence was 

assessed through story writing and painting evaluation or asking questions to a person and 

solving emotional problems (Mayer,Salovey & Dipaolo l990; Geher,2004). All these 

substituted concepts, consist of not just emotion and intelligence, but also inspiration, non-

ability composition and characteristics, and social working (Bar-On, l997; Goleman, l995). 

Social intelligence is an emerging concept that relates to personal intelligence (Gardner, 

l993), non-verbal perception skills and emotional creativity (Averill & Nunley, l992). 

Regarding our hypothesis that personality traits moderate the relationship between 

emotional problems and emotional regulation, it was found that interaction of emotional 

problems with neuroticism, openness, and conscientiousness were significant. Neuroticism 

has been characterized as easily upset and emotionally unstable (John & Srivastava, 
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l999).The correlations among neuroticism, negative feelings, and health issues were reliable 

with the sign perception hypothesis. Individuals who constantly experience solid emotion, 

urges that they have higher ‘somatic psychic’ distress (Watson & Pennebaker, l989). 

Regarding these people, somatic problems may offer a substitute form of ‘emotional 

expression’ which is comparatively independent to the immediate manifestations of either 

optimistic or unfavorable emotions. Investigation has revealed that Agreeableness and 

Conscientiousness tend to be both negatively associated with hostile emotions, while 

Neuroticism is related to positive hostile emotion(Bellah, Kilpatrick, McCullough & Johnson, 

200l). Srivastava (2005), identified that Neuroticisms positively associated to rage and 

violence (hostile emotions) in contrast to Conscientiousness which is negatively associated to 

these kinds of emotions. Andersen and Teicher (2008), identified that Agreeableness and 

Conscientiousness were adversely related to thought patterns in the direction of physical 

violence. Hence, this research indicates that the Big Five personality characteristics might be 

associated to hostile actions instantly and not directly by way of aggressive emotions and 

hostile attitudes. Individually, the interaction of emotional problems and neuroticism, as a 

whole, contributed a significant variance in emotional empathy. The simple slope tests 

revealed that relationship between emotional problem and emotional empathy increases when 

the person has high neurotic personality; and at the low level of neurotic personality, 

relationship between emotional problem and emotional empathy decreases. However, 

emotional problems were more strongly related to emotional empathy for low levels of 

neurotic personality rather than for high level of neurotic personality (Mayer & Geher, l996). 

Furthermore, analysis was conducted to see the moderating role of personality traits between 

emotional problems and emotional expressivity but none of the interaction has explained 
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significant variance. Thus the hypothesis was rejected.  

The nature of emotional problems found in males are different from those found in 

females. Emotional problems found in males are more as compared to females. According to 

the research evidence, males exhibit more conduct problems and emotional withdrawal 

(Essau & Dobson, l999). The present study did not find any significant gender difference on 

somatic problems sub scale; whereas, it was assumed on the basis of literature that females 

show more somatic problems such as eating problems, pain disorder, conversion disorder as 

compared to males. It might be because the participants did not report the actual information 

or they might not be aware about the fact, as the information regarding behavioral problems 

was gathered from the parents of the adolescents. Furthermore, it has been assumed that the 

sample of the present study was divided into intact and broken families, and in broken 

families there is a lack of supervision and attention needed for a growing individual. Results 

might be affected by the reasons mentioned above (Stoop & Masteller, l991). Specific studies 

claimed associations of high SES with negative health behavior, but absolutely no harmful 

wellness behaviors showed relationship with high socio economic status (Luthar & 

Latendresse, 2005).  Researchers believe that SES of teenagers is directly related with 

negative health behavior.  Lack of facilities create emotional problems. Investment of income 

and supervisory services improved the socio economic status of individuals that led to desired 

results and behavior (Villalba, Lutzelschwab & Serrano, 1991).  

Conclusion  

Findings of the study revealed that emotional problems significantly negatively 

predicted emotion-related outcomes. Moderation analysis revealed that personality traits did 

not significantly moderate the relationship between emotional problems and emotional 
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intelligence. Neuroticism, openness and conscientiousness personality traits significantly 

moderated the relationship between emotional problems and emotional regulation. 

Neuroticism personality trait significantly moderated the relationship between emotional 

problems and emotional empathy. Furthermore, it was found that there was no moderating 

role of personality traits between emotional problems and emotional expressivity. Analyses 

were also conducted to see the demographic differences in emotional problems among 

adolescents. The present study did not reveal any significant differences on the basis of 

gender, socio-economic status, family system, and differences on the basis of institution 

regarding emotional problems. Residential status revealed that adolescents living in urban 

areas exhibited more emotional problems than adolescents living in rural areas.  

Limitations and Suggestions  

There are following suggestions and limitations regarding the current study: 

1. The present study was based on cross-sectional survey research design. Information 

was collected from the different colleges of Punjab (Pakistan). Survey method has 

usually low internal validity, although it has high external validity. In the future 

research, it would be more appropriate to make use of triangulation method, which 

would be beneficial in overcoming the inbuilt limitations of the survey method. 

2. In the present study, self-reporting measures were used to collect the information from 

adolescents. These instruments are vulnerable for social desirability, response bias and 

faking good. Thus instead of self-rating by the participants the cross-rating possibility 

can be more beneficial to address the problems caused by social desirability. Similarly, 

the issues of common method variance should also be addressed in the future research. 



63 

 

 

 

 

 

3. All the scales used in the current study were developed indigenously therefore; 

confirmatory factor analysis (CFA) for all scales can be conducted to get more 

authentic results.  

4. Education system of Pakistan is divided into three segments including schools, colleges 

and universities. For the present study, data was collected only from colleges. In future 

research, it would be more appropriate to include other entities of the country’s 

educational system in order to investigate the emotional problems and their outcomes in 

the broader spectrum.   

5. In future research, it would be more appropriate to acquire funding form HEC and the 

participants should be paid for their time and contribution.  

Besides all these limitations, the present study is a valuable addition in the existing 

literature on emotional problems and their consequences among adolescents.   

Implications 

 The current study was designed to find out emotional problems as predictor of 

emotions related outcomes among adolescents and moderating role of personality types. 

Findings of the study revealed the following implications 

1. The findings of this research are directly beneficial for the youth of Pakistan.  

2. The study has confirmed that emotional problems have a direct effect on emotional 

outcomes in adolescents. As adolescents were students of different colleges, 

therefore, immediate area of concern is that the teachers knew the emotional issues of 

their students. Specialized training programs should be organized by the Higher 

Education Commission of Pakistan for all college teachers to understand the emotional 
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problems in adolescents and to use psychological interventions for the treatment of 

their student’s mental health. 

3. There is a dire need to appoint psychologists in the educational institutions so that they 

may deal with the different psychological problems of adolescents.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



65 

 

 

 

 

 

References 

Abdollahi, A., Hosseini, S.M.E.N., Motalebi, S.A., &Talib, M.A. (2013). Examining the 

association between emotional intelligence with depression among Iranian boy 

students. Asian Journal of Social Sciences and Humanities, 2(3), 53-62.   

Ainsworth, M. D. S. (1979). Infant-mother attachment. American Psychologist, 34, 932-937. 

Akbar, M., shah A. A., Khan, E. A., Akhtar M., &Riaz, M. N. (2011). Relationship between 

emotional intelligence and academic achievement among higher secondary school 

students. Pakistan journal of psychology, 42(2)43-56. 

Allport, G. (1961). Pattern and Growth Personality. New York: Holt, Rinehart & Winston. 

Anthony. A. (l970). The Supreme Court and the Rights of Suspects in Criminal Cases." New 

York University Law Review 45: 785-8l2. 

Argyle, M. (1994). The psychology of social class.11 New Fetter land London: Routledge. 

Argyle, M., & Lu, L. (1990). The happiness of extroverts. South park road Oxford: England. 

Ashraf. S. (2004). Development and validation of the emotional empathy scale and the 

dispositional predictor and positional outcomes of emotional empathy. Dissertation 

National institute of Psychology Quaid- e- Azam university Islamabad.    

Averill, J. R., & Nunley, E. P. (1992). Voyages of the heart: Living an emotionally creative 

life. Amherst: University of Massachusetts 

Balzarotti, S., John, O.P., & Gross, J.J. (2010). An Italian adaptation of the Emotion 

Regulation Questionnaire. Journal of Psychological Assessment, 26, 61-67. 

Barnett, M. A. (1987). Empathy and related responses in children. In N. Eisenberg & J. 

Staryer (Eds.), Empathy and its development. New York: Cambridge University Press. 

 



66 

 

 

 

 

 

Bar-On, R.A. (1997). The Emotional Quotient Inventory (EQ-i): a test of emotional 

intelligence. Toronto: Multi-Health Systems. 

Batson, C. D., Ahmad, N., & Stocks, E. L. (2004). Benefits and liabilities of empathy- 

induced altruism. In A. G. Miller (Ed.), The social psychology of good and evil (pp. 

359 385). New York: Guilford Press.  

Becht, M. C., & Vingerhoets, A. J. J. M. (2002). Crying and mood change: A cross-cultural 

study. Cognition and Emotion, 16, 87_101. 

Bellah, C. G., Bellah, L. D., & Johnson, J. L. (2003). A Look at Dispositional Vengefulness 

from the Three and Five-Factor Models of Personality. Individual Differences 

Research, 1(1). 

Berking, M., & Wupperman, P. (2012). Emotion regulation and mental health. Behavioral 

Medicines, 25(2), 128-134. 

Betts, J., Gullone, E., & Allen, J.S. (2009). An examination of emotion regulation. British 

Journal of Developmental Psychology, 27, 473-485. 

Bidjerano, T., & Dai, D. (2007). The relationship between the big-five model of personality 

and self-regulated learning strategies. Learning and Individual Differences, 17, 69-81. 

Blair, M. M., & Stout, L. A. (1999). A team production theory of corporate law. Virginia Law 

Review, 247-328. 

Blair, R. J. R., Budhani, S., Colledge, E., & Scott, S. (2005). Deafness to fear in boys with 

psychopathic tendencies. Journal of Child Psychology and Psychiatry, 46(3), 327-

336. 

Blair, R. J. R., Colledge, E., Murray, L., & Mitchell, D. G. (2001). A selective impairment in 

the processing of sad and fearful expressions in children with psychopathic 



67 

 

 

 

 

 

tendencies. Journal of Abnormal Child Psychology, 29(6), 491–498. 

Bonanno, G. A.,  Papa, A.,  Lalande, K., Maren Westphal, M., &  Coifman, K. (2004).The 

Importance of Being Flexible. The Ability to Both Enhance and Suppress Emotional 

Expression Predicts Long-Term Adjustment. psychological science, 15, 7. 

Bower, E. M. (1969). Early identification of emotionally handicapped children (2nd ed.). 

Springfield, IL: Charles C Thomas. 

Bower, G. H. (1981). Mood and memory. American psychologist, 36(2), 129. 

Boyatzis, R.E., D. Goleman K. & Rhee. (2000). Clustering competence in emotional 

intelligence: insights form the Emotional Competence Inventory (ECI). In R.  

Brebner, J. (1998). Happiness and personality. Personality and Individual Differences, 25, 

279-296. 

Brems, C., & Sohl, M. A. (1995).The role of empathy in parenting strategy choices.Family 

Relations, 44(2), 189-194. 

Breslau, J., Lane, M., Sampson, N., & Kessler, R.C. (2008). Mental disorders and subsequent 

educational attainment in a U.S. national sample. Journal of Psychiatry Research 

42(9):708 16.  

Bridges, L. J., Denham, S. A., & Ganiban, J. M. (2004). Definitional issues in emotion 

regulation research. Child Development, 75(2), 340–345. 

Brody, L. R. (1997). Gender and emotion: Beyond stereotypes. Journal of Social Issues, 53, 

369-394. 

Buss, A. H., & Plomin, R. (1975). A temperament theory of personality. New York: Wiley. 

Cabrera, O. (2002). Psychological and behavioral correlates of adolescent gang involvement. 

Dissertation Abstracts International: Section B: The Sciences and Engineering, 62 



68 

 

 

 

 

 

(11-B), 5405. 

Caspi, A., Henry, B., McGee, R. O., Moffitt, T. E., & Silva, P. A. (1995). Temperamental 

origins of child and adolescent behavior problems: From age three to age fifteen. 

Child Development, 66, 55–68. 

Chamorro-Premuzic, R., Bennett, E., & Furnham, A. (2007). The happy personality:  

mediating role of trait emotional intelligence. Personality and Individual Differences, 

8, 1633– 1639. 

Chapman, L. J., Chapman, J. P., & Raulin, M. L. (1976). Scales for physical and social 

anhedonia. Journal of Abnormal Psychology, 85, 374-382. 

Cohen, L. H., Burt, C. E., & Bjork, J. P. (1987). Effects of life events experienced by young 

adolescents and their parents. Developmental Psychology, 23, 583-592. 

Compas, B. E. (1987). Stress and life events during childhood and adolescence. Clinical 

Psychology Review, 7,275-302. 

Costa, P. T., McCrae, R. R., & Dye, D. A. (1991). Facet scales for agreeableness and 

conscientiousness: A revision of the Neo Personality Inventory. Personality and 

Individual Differences,12, 887-898. 

Davis, M. H. (1994). Empathy: A social-psychological approach. Madison, WI: Brown & 

Benchmark. 

De Kemp, R., Overbeek, G., De Wied, M., Engels, R., & Scholte, R. (2007). Early adolescent 

empathy, parental support, and antisocial behavior. Journal of Genetic Psychology, 

168, 5 18. 

Dekovic, M., & Gerris, J.R.M. (1994). Developmental analysis of social cognitive and 

behavioral differences between popular and rejected children. Journal of Applied 



69 

 

 

 

 

 

Developmental Psychology, 15, 367-386. 

Diener, E., Suh, E., Lucas, R., & Smith, H. (1999). Subjective well-being: three decades of 

progress. Psychological Bulletin, 125, 276-302. 

Duckelt, E., & Raffalli, M. (1989). Taking care, maintaining the self and the home in 

adolescents. Journal of Youth and Adolescence. 18(6): 549. 

Eid, M., & Diener, E. (2001). Norms for experiencing emotions in different cultures: Inter- 

and intra-national differences. Journal of Personality and Social Psychology, 81, 

869–885. 

Einstein, A., B. Podolsky, and N. Rosen, 1935, “Can quantum-mechanical description of 

physical reality be considered complete?”, Phys. Rev. 47, 777-780. 

Eisenberg, N., Fabes, R. A., Guthrie, I. K., & Reiser, M. (2000). Dispositional emotionality 

and regulation: Their role in predicting quality of social functioning. Journal of 

Personality and Social Psychology, 78, 136–157. 

Essau, C., & Dobson, K. (1999). Epidemiology of depressive disorders. Depressive disorders 

in children and adolescents: Epidemiology, course and treatment, 69-103. 

Eysenck, H. J. (1983). I do: your guide to a happy marriage. London: Century. 

Eysenck, H. J., & Eysenck, S. B. G. (1991). Eysenck Personality Scales (EPS Adult). 

London: Hodder & Stoughton. 

Fan, C.K., & Olson, S.L. (2001).A Longitudinal Examination of Children’s Emotion 

Regulation Problems, Negative Parenting Behaviors, and the Development of 

Internalizing Behavior Problems. Unpublished PhD Dissertation; The University of 

Michigan.  

Fernandez-Berrocal, P., Alcaide, R., Extremera, N., & Pizarro, D. (2006). The role of 



70 

 

 

 

 

 

emotional intelligence in anxiety and depression among adolescents. Individual 

Differences Research, 4(1), 16-27. 

Finch, J. F., & Graziano, W. G. (2001). Predicting depression from temperament, personality, 

and patterns of social relations. Journal of Personality, 69, 27–49. 

Fischer, A. H., & Manstead, A. S. R. (2000). The relation between gender and emotion in 

different cultures. In A. Fischer (Ed.), Gender and emotion: Social psychological 

perspectives (pp. 71_94). Paris: Cambridge University Press. 

Forness, S. R., & Knitzer, J. (1992). A new proposed definition and terminology to replace 

“serious emotional disturbance” in Individuals with Disabilities Education Act. 

School Psychology Review, 21, 12–20. 

Friedman, G., Prince, H., Riggio, P., & DiMatteo, K. (1980) Positive affect and the other side 

of coping. American Psychologist, 55, 647-654. 

Furnham, A. (1981) Personality and activity preference. British Journal of Social 

Psychology, 20, 57-68. 

Furnham, A. (1994). Personality at work. London: Rutledge. 

Gangestad, S., & Snyder, M. (1985). "To carve nature at its joints": On the existence of 

discrete classes in personality. Psychological Bulletin,92, 317-349. 

Gardner, J. (1993). On leadership. Simon and Schuster. American Psychologist 

Garnefski, N., Boon, S. & Kraaij, V. (2003). Relationships between cognitive strategies of 

adolescents and depressive symptomatology across different types of life event. 

Journal of Youth and Adolescence, 32(6), 401-408. 

Geher, G. (2004). Measuring emotional intelligence: common ground and controversy. 

Psychological Bulletin, 



71 

 

 

 

 

 

Ghorbani, N., & Watson, P. (2006). Relationship of experimental and reflective self-

knowledge with trait meta-mood scale and the five factors in Iranian managers.   

Psychological reports, 98(1), 253-260. 

Glyshaw, K., Cohen, L. H., & Towbes, L. C. (1988). Coping strategies and psychological 

distress: Longitudinal analyses of early and middle adolescents. Manuscript 

submitted for publication. 

Goleman, D. (1995). Emotional intelligence. New York: Bantam books. 

Goleman, D. (1998). Working with emotional intelligence. New York: Bantam Books. 

Goleman, D. (2001). Emotional intelligence: perspectives on a theory of performance. In 

C.Cherniss & D. Goleman (eds.): The emotionally intelligent workplace. San 

Francisco: Jossey-Bass. 

Gonder-Frederick, L. A., Clarke, W. L., & Cox, D. J. (1997). The emotional, social, a 

behavioral implications of insulin-induced hypoglycemia. Seminars in Clinical 

Neuropsychiatry, 2, 57-65.  

Goodman, G. (1999). The relationship among affect integration, emotion-engaged coping, 

empathy, and interpersonal violence in adolescents. Dissertation Abstracts 

International: Section B: The Sciences and Engineering, 59(7-B), 3753. 

Gottman, J. M., & Levenson, R. W. (1992). Marital processes predictive of later dissolution: 

Behavior, physiology, and health. Journal of Personality and Social Psychology, 63, 

221_233. 

Graziano, W. G., & Eisenberg, N. (1997). Agreeableness: A dimension of personality. In R.  

Gross, H., & John, K. (1995). Berkeley Expressivity Questionnaire. Manual Oxford 

University. London. 



72 

 

 

 

 

 

Gross, J. J. (1998). The emerging field of emotion regulation: An integrative review. Review  

Gross, J. J. (2001). Emotion regulation in adulthood: Timing is everything. Current  

Gross, J. J., & John, O. P. (2003). Individual differences in two emotion regulation processes:  

Implications for affect, relationships, and well-being. Journal of Personality and 

Social Psychology, 85, 348–362. 

Gross, J. J., & Levenson, R. W. (1993). Emotional suppression: Physiology, self-report, and 

expressive behavior. Journal of Personality and Social Psychology, 64, 970–986. 

Gross., J. J., & John, O. P. (2002). Wise emotion regulation. In L. Feldman Barrett & P. 

Salovey (Eds.), The wisdom of feelings: Psychological processes in emotional 

intelligence (pp. 297–318). New York: Guilford. 

Grossman, M., & Wood, W. (1993). Gender differences in intensity of emotional experience: 

A social role interpretation. Journal of Personality and Social Psychology, 65, 

1010_1022. 

Grynberg, D., Luminet,O., Corneille,O., Grezes,J., Berthoz,S. (2010). Alexithymiain the 

interpersonal domain: A general deficit of empathy? Personality and Individual 

Difference, 49,845–850. 

Guozhen, C., Li, W., & Shengnan, L. (2004). A research on moral empathy, trend of helping 

behavior and their relations among children aged 6-12 in China. Psychological 

Science, 27, 781-785. 

Halberstadt, A. G., Hayes, C. W., & Pike, K. M. (1988). Gender and gender role differences 

in smiling and communication consistency. Gender Roles, 19, 589_604. 

Hall, J. A., Carter, J. D., & Horgan, T. G. (2000). Gender differences in nonverbal 

communication of emotion. In A. Fischer (Ed.), Gender and emotion: Social 



73 

 

 

 

 

 

psychological perspectives (pp. 97_117). Paris: Cambridge University Press. 

Hamner, T. J., & tumer, P. H., (1996). Parenting in contemporary society. Allyn and bacon, 

p451. 

Hastings, C., Zahn- Waxler, J., Robinson, B., Usher., & D. Bridges. (2000). The development 

of concern for others in children with behavior problems, Developmental Psychology, 

36, 531-546.  

Henley, M., Ramsey, R. S., & Algozzine, R. F. (1999). Teaching students with mild 

disabilities (3rd ed.). Boston: Allyn & Bacon. 

Hoffman, M. L. (1982). Development of pro-social motivation: Empathy and guilt. In N. 

Eisenberg (Eds.). The development of pro-social behavior. New York. Academic 

Press. 

Holahan, C. J., & Moos, R. H. (2007). Risk, resistance, and psychological distress: A 

longitudinal analysis with adults and children. Journal of Abnormal Psychology, 96, 

3-13. 

John, O. P., & Srivastava, S. (1999). The Big Five trait taxonomy: History, measurement, and 

theoretical perspectives. Handbook of personality: Theory and research, 2(1999), 

102-138. 

John, O. P., Caspi, A., Robins, R. W., Moffitt, T. E., & Stouthamer-Loeber, M. (1994). The 

“Little Five”: Exploring the homological network of the Five-Factor Model of 

personality in adolescent boys. Child Development, 65, 160-178. 

John, O.P., & Gross, J.J. (2004). Healthy and unhealthy emotion regulation: Personality 

processes, individual differences, and life span development. Journal of Personality, 

72, 1301-1333. 



74 

 

 

 

 

 

Johnson, J. H. (1986). Life events as stressors in childhood and adolescence. Beverly Hills, 

CA: Sage. 

Jones, C. (2007). Depressing, Coping Mechanisms, Help-Seeking Behaviors, and the 

Perceptions of Purpose in Life of Older Adults. 

Karnik, N. S., McMullin, M. A., & Steiner, H. (2006). Disruptive behaviors: conduct and 

oppositional disorders in adolescents. Adolescent medicine clinics, 17(1), 97. 

Kauffman, J. M. (2001). Characteristics of emotional and behavioral disorders of children 

and youth (7th ed.). Upper Saddle River, NJ: Prentice Hall. 

Kaukiainen, A., Bjoerkqvist, K., Lagerspetz, K., Oesterman, K., Salmivalli, C., Rothberg, S., 

& Ahlbom, A. (1999).The relationships between social intelligence, empathy, and 

three types of aggression. Aggressive Behavior, 25, 81-89. 

Kessler, R.C., Foster, C.L., Saunders, W.B., & Stang, P.E. (1995). Social consequences of 

psychiatric disorders I: Educational attainment. The American Journal of Psychiatry 

152:1026-1032. 

King, L. A., & Emmons, R. A. (1990). Conflict over emotional expression: Psychological 

and physical correlates. Journal of Personality and Social Psychology, 58, 864-877. 

King, M. (1999). Measurement of differences in emotional intelligence of pre-service 

educational leadership students and practicing administrators as measured by the 

multifactor emotional intelligence scale. Dissertation. Abstract. International. 60(3): 

606. 

Kohnstamm, G. A., Halverson, C. F., Mervielde, I., & Havill, V. L. (1998). Parental 

descriptions of child personality: Developmental antecedents of the Big Five? 

Mahwah, NJ: Erlbaum. 



75 

 

 

 

 

 

Kosson, D. S., Cyterski, T. D., Steuerwald, B. L., Neumann, C. S., & Walker-Matthews, S. 

(2002). The reliability and validity of the psychopath checklist: youth version (PCL: 

YV) in no incarcerated adolescent males. Psychological assessment, 14(1), 97. 

Kring, A. M., & Gordon, A. H. (1998). Gender differences in emotion: Expression, 

experience, and physiology. Journal of Personality and Social Psychology, 74, 

686_703. 

Kring, A. M., Kerr, S. L., & Earnst, K. S. (1999). Schizophrenic patients show facial 

reactions to emotional facial expressions. Psychophysiology, 36(2), 186-192. 

Kring, A. M., Smith, D. A., & Neale, J. M. (1994). Individual differences in dispositional 

expressiveness: Development and validation of the emotional expressivity scale. 

Journal of Personality and Social Psychology, 66(5), 934–949.  

Krueger, R. F., Schmutte, P. S., Caspi, A., Moffitt, T. E., Campbell, K., & Silva, P. A. 

(1994). Personality traits are linked to crime among men and women: Evidence from 

a birth cohort. Journal of Abnormal Psychology, 103, 328–338. 

Lafferty, J. (2004). The relationships between gender, empathy, and aggressive behaviors 

among early adolescents. Dissertation Abstracts International: Section B: The 

Sciences and Engineering, 64(12-B), 6377. 

Larsen, J.K., Vermulst, A.A., Geenen, R., Middendorp, H.V., English, T., Gross, J.J., . . 

.Engels, C.M.E.  (2013). Emotion Regulation in Adolescence. The Journal of Early 

Adolescents, 33(2), 184-192 

Larsen, R. J. (1984). Theory and measurement of affect intensity as an individual difference 

characteristic. Dissertation Abstracts International, 5, 2297B. (University Microfilms 

No. 84 22112). 



76 

 

 

 

 

 

Larsen, R. J., & Ketelaar, T. (1991). Personality and susceptibility to positive and negative 

emotional states. Journal of Personality and Social Psychology, 61,132-140. 

Lechich, M.L. (1996). Empathy and its importance in long-term home health care. Journal of 

Long Term Home Health Care: The PRIDE Institute Journal, 15, 15-23. 

Lewis, C. M., Levinson, D. F., Wise, L. H., DeLisi, L. E., Straub, R. E., Hovatta, I., ... & 

Brzustowicz, L. M. (2003). Genome scan meta-analysis of schizophrenia and bipolar 

disorder, part II: Schizophrenia. The American Journal of Human Genetics, 73(1), 34-

48. 

Litvack, M.W., Mcdougall, D., & Romney, D.M. (1997). The structure of empathy during 

middle childhood and its relationship to pro-social behavior. Genetic, Social, and 

General Psychology Monographs, 123, 303-324. 

Luthar, S. S., & Latendresse, S. J. (2005). Children of the affluent: Challenges to well-

being. Current directions in psychological science, 14(1), 49-53. 

Markus, H., & Kitayama, S. (1991). Culture and self: Implications for cognition, emotion, 

and motivation. Psychological Review, 98, 224–253. 

Matsumoto, D., Takeuchi, S., Andayani, S., Kouznetsova, N., & Krupp, D. (1998). The 

contribution of individualism-collectivism to cross-national differences in display 

rules. Asian Journal of Social Psychology, 1, 147–165. 

Mayer, J. D., & Geher, G. (1996). Emotional intelligence and the identification of 

emotion. Intelligence, 22(2), 89-113. 

Mayer, J.D., & Salovey, P. (1997). What is emotional intelligence? In P. Salovey & D. 

Sluyter (eds.): Emotional development and emotional intelligence: educational 

applications (pp. 3-31). New York: Basic Books. 



77 

 

 

 

 

 

Mayer, J. D., DiPaolo, M., & Salovey, P. (1990). Perceiving affective content in ambiguous 

visual stimuli: A component of emotional intelligence. Journal of personality 

assessment, 54(3-4), 772-781. 

McClure, E.B., Pope, K.P., Hoberman, A.J., Pine, D.S., & eibenluft, E.L. (2003). Facial 

Expression Recognition in Adolescents with Mood and Anxiety Disorders. American 

Journal of Psychiatry, 160, 1172-1174   

McLeod, J.D., & Kaiser, K. (2004).  Childhood Emotional and Behavioral Problems and 

Educational Attainment. American Sociological Review, 69:636-658. 

Mesquita, B. (2000). Emotions in collectivist and individualist contexts. Journal of 

Personality and Social Psychology, 80, 68–74. 

Miller, P.A., & Eisenberg, N. (1988). The relation of empathy to aggressive and externalizing 

antisocial behavior. Psychological Bulletin, 103, 324-344. 

Minor, K. I., Karr, S. K., & Jain, S. K., (1987). An examination of the utility of the MMPI in 

predicting male prison inmates’ abusive parenting attitudes, Psychol. Record 37:429-

436. 

Miyake, K., & Yamazaki, K. (1995). Self-conscious emotions: The psychology of shame, 

guilt, embarrassment, and pride. In J. P. Tangney & K. W. Fischer (Eds.), Self-

conscious emotions: The psychology of shame, guilt, embarrassment, and pride (pp. 

488–504). New York: Guilford Press. 

Moffitt, T.E., & Caspi, A. (2001). Childhood predictors differentiate life-course persistent 

and adolescence limited antisocial pathways among males and females. Development 

and Psychopathology, 13, 355-375. 

 



78 

 

 

 

 

 

Myers, D., & Diener, E. (1995). Who is happy? Psychological Science. Psychological 

Bulletin,, 6, 10-19. 

Nathanson, D.N. (1996). Knowing feeling: Affect, script, and Psychotherapy. New York: 

Norton. 

Nolen-Hoeksema, S., & Girgus, J.S. (1994). The emergence of gender differences in 

depression during adolescence. Psychological Bulletin, 115:424-443. 

Noon, J. M., & Lewis, J. R. (1992). Therapeutic strategies and outcomes: Perspectives from 

different cultures. British Journal of Medical Psychology, 65, 107–117. 

 of General Psychology, 2(3), 271–299. 

Olejnik, A.B., & McKinney, J.P. (1973). Parental value orientation and generosity in 

children. Developmental Psychology, 8, 311. 

Paul, J. L., & Epanchin, B. C. (1991). Educating emotionally disturbed children and youth. 

New York: Merrill. 

Pena, L.R., & Pacheco, N.E. (2011). The role of cognitive emotion regulation strategies. 

Universitas Psychologica, 11(4), 1245-1254. 

Perviaz, A., & Naz, F. (2013). Cognitive Emotion Regulation and Self-Esteem in Patients 

with Major Depression. Journal of Behavioral Sciences, 13(4), 55-56.  

Petrides, K. V., & Furnham, A. (2001). Trait emotional intelligence: Psychometric 

investigation with reference to established trait taxonomies. European Journal of 

Personality, 15, 425-448. 

Pines, M., &Marron, M. (2003). Empathy and sensitive responsiveness. In M. Cortina, & 

M.Marrone (Eds).Attachment theory and the psychoanalytic process, 42-61. London: 

Whurr. 



79 

 

 

 

 

 

Pool, C.R. (1997).Up with emotional health. Educational Leadership Magazine. Alexandria: 

Beauregard street 54, 12-14. 

Potter, S. H. (1988). The cultural construction of emotion in rural Chinese social life. Ethos, 

16, 181–208. 

Prinstein, M.J. (2007). Moderators of peer contagion: A longitudinal examination of 

depression socialization between adolescents and their best friends. Journal of 

Clinical Child and Adolescent Psychology, 36:159-170. 

Revelle, W., & Scherer, K.R. (2009). Personality and emotion. In D. Sander & K. Scherer 

(Eds.), Oxford companion to emotion and the affective sciences (pp. 303-306), 

Oxford: Oxford University Press. 

Robinson, J., Zahn-Waxler, C., & Emde, R. (1994). Patterns of development in early 

empathic behavior: Environmental and child constitutional influences. Social 

Development, 3,125-145. 

Roxburgh, S. (1996). Gender differences in work and well – being. Effects of exposure and 

vulnerability. USA: Kent State University. 

Rude, S. S., & McCarthy, C. T. (2003). Emotional functioning in depressed and depression  

 Directions in Psychological Science, 10, 214–219. 

Saleem, S., & Mahmood, Z. (2011). Development of a scale for assessing emotional and 

behavioral problems of school children. Pakistan Journal of Social and Clinical 

Psychology, 9(2), 73-78. 

Salovey, P., & Mayer, J. D. (1990). Emotional intelligence. Imagination, cognition and 

personality. Yale university: New Heaven 9(3), 185-211. 

 



80 

 

 

 

 

 

Sandhu, P., & Mehrotra, N. (1999). Time pattern of female students with special reference to 

leisure time activities. Indian Journal of Social Research. 40(4): 285-296. 

Sawar, T., (2005). Self-Regulation Scale. Developed at national institute of Psychology 

Quaid –E- Azam University Islamabad.  

Satava, D. (1997). Extraverts or introverts: Who supervises the most CPA staff members? 

Journal of Psychological Type, 43, 40-43. 

Sayal, K. (2006). Annotation: Pathways to care for children with mental health problems. 

Journal of Child Psychology and Psychiatry 47(7):649–59.  

Schimmack, U., Oishi, S., & Diener, E. (2002). Cultural influences on the relation between 

pleasant and unpleasant emotions: Asian dialectic philosophies or individualism 

collectivism. Cognition and Emotion, 16, 705_719. 

Schreiter, S., Pijnenborg, G.H.M., & Rot, M.H. (2913). Empathy in adults with clinical or 

subclinical depressive symptoms. Journal of Affective Disorders, 12(6), 12-15. 

Schwarz, N., & Bless, H. (2007). Mental construal processes: The inclusion/exclusion 

model. Assimilation and contrast in social psychology, 119-141. 

Seidlitz, L., & Diener, E. (1998). Gender differences in the recall of affective experiences 

.Journal of Personality and Social Psychology, 74, 262_271. 

Seiffge-Krenke, I. (1995). Stress, coping, and relationships in adolescence. Mahwah: LEA. 

Shapiro, L.E. (1997). How to raise a child with a higher EQ. New York: Harper Collins 

Shiner, R., & Caspi, A. (2003). Personality differences in childhood and adolescence: 

Measurement, development, and consequences. Journal of Child Psychology and 

Psychiatry, 44, 2-32. 

 



81 

 

 

 

 

 

Siegel, J. M., & Brown, J. D. (1988). A prospective study of stressful circumstances, illness 

symptoms, and depressed mood among adolescents. Developmental 

Psychology.24.715-721. 

Singh, D. (2002). Emotional Intelligence at Work: A Professional Guide. New Delhi: Sage 

Publications. 

Siu, A. F. Y. (2009). Trait emotional intelligence and its relationships with problem behavior 

in Hong Kong adolescents. Personality and Individual Differences, 47(6), 553-557. 

Sloan, D. M., & Marx, B. P. (2004). Taking pen to hand: Evaluating theories underlying the 

written disclosure paradigm. Clinical Psychology: Science and Practice, 11(2), 121-

137. 

Snyder, M. (1974). The self-monitoring of expressive behavior. Journal of Personality and 

Social Psychology, 30, 526-537. 

Srivastava, A. (2005). Towards Understanding Women and Work in India: Issues, 

Perspectives & Challenges. Women's Studies in India: Some Contemporary Contours, 

155. 

Stanton, A. L., Danoff-Burg, S., Cameron, C. L., Bishop, M., Collins, C. A., Kirk, S. B., ... & 

Twillman, R. (2000). Emotionally expressive coping predicts psychological and 

physical adjustment to breast cancer. Journal of consulting and clinical 

psychology, 68(5), 875. 

Stevens, G.W.J.M., & Vollebergh, W.A.M. (2008). Mental health in migrant children. 

Journal of Child Psychology and Psychiatry, 49:276-294. 

Stoop, D., & Masteller, J. (1991). Forgiving our parents, forgiving ourselves. Minirth-Meier 

Clinic West. 



82 

 

 

 

 

 

Thompson, M.W. (1995). Relationship between pro-social orientation and pro-social 

behavior of preschoolers. Dissertation Abstracts International: Humanities and Social 

Sciences, 55(10-A), 3145. 

Thompson, R. A. (1994). Emotion regulation: A theme in search of definition. Monographs 

of the Society for Research in Child Development, 59(2), 25–52. 

Timmers, M., Fischer, A. H., & Manstead, A. S. R. (1998). Gender differences in motives for 

regulating emotions. Personality and Social Psychology Bulletin, 24, 974–985. 

Tomkins, S. S. (1962). Affect, imagery, consciousness: The positive effects (Vol. 1). New 

York: Springer. 

Tucker, I.F. (1991). Predicting scores on the Rathus Assertiveness Scale from Myers-Briggs 

Type Indicator categories. Psychological Reports, 69, 571-576. 

Underwood, B., & Moore, B.  (1982). Perspective-taking and altruism. Psychological 

Bulletin, 91, 143-173. 

Veljaca, K.A., Rapee, R.M (1998). Detection of negative and positive audience behaviors by 

socially anxious subjects. Behavior Research Therapy, 36:311–321 

Vrana, S. R., & Rollock, D. (2002). The role of ethnicity, gender, emotional content, and 

contextual differences in physiological, expressive, and self-reported emotional 

responses to imagery. Cognition and Emotion, 16, 165_192. 

Wade, T.J., Cairney, J., & Pevalin, D.J. (2002). Emergence of gender differences in 

depression during adolescence: National panel results from three countries. Journal of 

the American Academy of Child & Adolescent Psychiatry 2002, 41:190-198. 

Wagner, B. M., Compas, B. E., & Howell, D. C. (1988). Daily and major life events: A test 

of an integrative model of psychosocial stress. American Journal of Community 



83 

 

 

 

 

 

Psychology, 16,189-205. 

Wagner, H. L., Buck, R., & Winterbotham, M. (1993). Communication of specific emotions: 

Gender differences in sending accuracy and communication measures. Journal of 

Nonverbal Behavior, 17, 29_53. 

Watson, D., & Clark, L. A. (1984). Negative Affectivity: The disposition to experience 

aversive emotional states. Psychological Bulletin, 96, 465-490. 

Watson, D., & Pennebaker, J. W. (1989). Health complaints, stress, and distress: exploring 

the central role of negative affectivity. Psychological review, 96(2), 234. 

Watson, J., & Greer, S. (1983). Development of a questionnaire measure of emotional 

control. Journal of Psychosomatic Research, 27, 299-305. 

Weisinger, H. (1997). Emotional intelligence at work. New York: Jossey-Bass. 

Wing, E., & Love, G. D. (2001). Elective Affinities and Uninvited Agonies: Mapping 

Emotions with Significant Others On to Health. Emotion, Social Relationships and 

Health Series in Affective Science. New York: Oxford Univ. Press. 

Wong, C. S., & Law, K. S. (2002). The effects of leader and follower emotional intelligence 

on performance and attitude: An exploratory study. The leadership quarterly, 13(3), 

243-274. 

Wrosch, C., & Miller, G.E. (2009). Depressive Symptoms Can Be Useful. Journal of 

Personality and Social Psychology, 96, 6, 1181-1190,  

Yasmeen, H., & Najma, N. (2009). Relationship between emotional intelligence and 

academic achievement among adolescents. Journal of Behavioral Science, 12(3), 13-

15.    

 



84 

 

 

 

 

 

Yousaf, S., & Amjad, N. (2007). The relationship between personality traits and emotional 

well-being among Punjab University students. Journal of Behavioral Sciences, 13(4), 

51-53. 

Zafar, H., Nabeel, T., & Khalily T. M. (2013). Adolescents’ Self-concept and their attitudes 

towards Parents, Teachers, and Police authority. Pakistan Journal of Psychology, 44 

(1), 15- 35.  

Zeman, J., Shipman, K., & Suveg, C. (2002). Anger and sadness regulation: Predictions 

tointernalizing and externalizing symptoms in children. Journal of Clinical Child and 

Adolescent Psychology, 31(3), 393–398. 



85 

 

 

 

 

 

 



86 

 

 

 

 

 

 



87 

 

 

 

 

 

 



88 

 

 

 

 

 

 



89 

 

 

 

 

 

 



90 

 

 

 

 

 

 



91 

 

 

 

 

 

 



92 

 

 

 

 

 

 



93 

 

 

 

 

 

 



94 

 

 

 

 

 

 



95 

 

 

 

 

  


