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ABSTRACT 

 

This research looks into the interplay between gender and student classroom 

participation and identities in higher education. Research literature demonstrates that 

variance is found in students‘ classroom participation. While some researchers 

attribute these differences to student gender, others are of the opinion that other 

contextual factors are responsible for students‘ differential classroom participation.  

Moreover, diverse research findings also confirm that universities are unfriendly 

places for females, where they are discriminated against in a host of ways. In the 

recent past, the number of universities in Khyber Pakhtunkhwa has substantially 

increased, as part of the government resolve for increasing access to higher education 

for all, regardless of religion, class, gender and race. Therefore, it was imperative to 

look into gender-based disparities that female students might face while endeavoring 

for getting higher education. Using a qualitative case study design, nine universities 

were purposively selected as sample for data collection, out of the total nineteen (19) 

public sector universities in Khyber Pakhtunkhwa. Representations to the all 

culturally diverse areas have been given while selecting the sample of the study. Data 

were gathered through semi structured interviews and observations from students and 

teachers of the given sample universities. Two (2) male and two (2) female students 

from a departments each in a university were interviewed, while two (2) male and two 

(2) female teachers from the selected departments were also interviewed. Similarly, 

two classrooms observations were done in the sampled departments of the 

universities. The results show that universities in Khyber Pakhtunkhwa present highly 

unfriendly environments for female students; male students disproportionately 

dominate classroom activities. The findings also show that teachers and students tend 

to endorse and practice culturally appropriate practices, which serve to disadvantage 

and deny female students equal learning opportunities. Moreover, female students 

were found to be facing discrimination from male students as well as from male 

faculty members. Female students are expected to adhere to the established cultural 

beliefs and expectations of Pakhtun patriarchal society; otherwise, they are considered 

and branded to be violating established social rules and codes. Cultural inequalities 

and discrimination are visible not only in classrooms but also outside classroom 

within universities.  Female students also face harassment from both faculty members 

and male students to the level where even females themselves have internalized such 

behaviors as something normal and expected. So strong are the beliefs of male 

dominance in the minds of both male and female faculty members and students that 

females are considered inferior not only physically but also mentally and 

consequently their better than males‘ academic performance is branded as based on 

rote memorization. 
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CHAPTER 1 

INTRODUCTION 

This chapter introduces the topic and discusses relevant key themes regarding 

the current research. The chapter also presents research objectives, research questions 

and discusses significance of the study. 

1.1 Introduction 

A number of studies show that differences are found in students‘ classroom 

participation. Some studies attribute these differences to the role gender plays in 

classroom participation and conclude that owing to the more active participation of 

male students, female students are at a disadvantage. Other research suggests that the 

instructor‘s gender is a factor affecting students‘ classroom participation. These 

factors along with other micro inequities create an environment dubbed by feminist 

researchers as ‗a chilly climate‘. Chilly climate researchers are of the view that the 

classroom climate at university presents a less friendly environment for the female 

students. 

Among these studies include a project carried out in 1982 on the Status and 

Education of Women of the Association of American Colleges entitled ―the classroom 

climate; a chilly one for women?‖ authored by Hall and Sandler. The findings of the 

report were that university classes do not present a friendly environment for women. 

Among a number of reasons given for the unfriendly environment, Brooks (1982, in 

Drew, 1998) found that male students disproportionately dominant behavior, while 

participation in female professors‘ classes is also one of the reasons for female 

students low classroom participation. Drew (1998) is also of the opinion that male 

students are dominant participants in the mixed classroom participation.  Hall (in 
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Constantinople, 1982) claims that past ‗socialization and everyday inequalities‘ are 

responsible for the unequal classroom participation. Fassinger (1995) suggests that the 

way instructors design their courses do not elicit interaction among students. 

Moreover, the interplay between student traits in the classroom and their stereotypical 

attitudes towards gender determines and influences female students‘ participation. 

Constantinople et al.‟s (1988) research findings indicate that though male students 

participate more compared to female students, the main factor affecting students‘ 

participation and classroom interaction was the instructor‘s gender. 

The above-cited studies mostly revolve around gender issues in education, 

especially higher education in developed countries or western parts of the world. The 

level of awareness and education in developed countries is relatively high. Gender has 

also been explored over the years from diverse perspectives although there are still 

areas that need to be explored.  However, the situation in Pakistan appears troubling, 

given cultural practices, especially in the rural areas of the country, where women are 

being discriminated against ranging from their day-to-day affairs to the most 

important decisions concerning their lives like education and marriage. Qureshi 

(2003/4, p. 14) portrays this thinking of the subcontinent, which discriminates girls 

and favors boys, in these words:    

Despite achievements, primitive thinking still prevails and is more 

pronounced in rural parts of the country…Birth of a son is celebrated 

as a festivity and that of a daughter a source of disappointment. It is a 

common thinking that men are stronger and intellectually superior, a 

view that many women themselves hold…. Girlhood is culturally 

mute. She has limited or no choice to education, employment, choice 

of a husband and participation in general in public life. This limits 

girl‘s decision-making power, keeps the level of awareness of her 

rights low, develops a poor self-concept and limits her aspirations. 

Spender (1980) (as cited by Julie (2004), 'Silence gives the proper grace to 

women,') wrote Sophocles in Ajax and his sentiments are still echoed in today's image 
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of the desirable woman (p. 24). The desire of the desirable women may satisfy the 

desires of a patriarchal mind-set. However, in order to fulfill this desire of the men 

driven society, women pay a price that seems simply too high. The process of being 

mute to adhere to model of desirable women still appears to be in practice in areas in 

Pakistan. 

Pakistan falls within the ‗belt of classic patriarchy where there is a culture 

against women‘ (Moghadam, 1992). For example, Sanauddin (2015) reporting a 

respondent who quotes a proverb that ―…if women had no noses, they would eat shit‖ 

(p. 172). Given such contextual mindset, when women and men enter the University 

classrooms, they will tend to exhibit the roles that they have known and learned in 

their cultural backgrounds. The resultant gender interplay enacted in the classroom 

can be imagined. Similarly, according to Morley (2013) women, not only in Pakistan, 

but generally even in developed countries, have a legitimacy or credibility problem. 

Studies cited above and my own research interest motivated me to look into the role 

that gender plays in classroom interaction and explore the various dimensions – 

social, cultural and academic – that underpin these interactions, which have an 

important role in students‘ learning, personal and social lives. 

This research was carried out in nine (9) public sector universities out of the 

total nineteen (19) universities selected through purposive sampling technique, both 

from rural and urban parts of Khyber Pakhtunkhwa province of Pakistan. The data 

were gathered from students and teachers through interviews and classroom 

observations from the selected sample.  
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1.2 Statement of the Problem 

 Students‘ gender, their identities and classroom participation are interrelated 

and interdependent and structure the quality of classroom participation. Social 

interactions in Pakistan and especially in Khyber Pakhtunkhwa are patriarchal and 

male dominated, women roles are limited only to their houses and whatever role they 

play outside their houses requires men‘s approval. According to Naz and Waqar 

(2012, p. 2):  

In Pakhtun society gender has been a major source of division along 

with socio-cultural, religious, economic and political lines… the fact is 

that…male dominance, lack of economic emancipation and religious 

misconceptions are the factor [responsible for women disadvantageous 

position]. 

Therefore, charting student classroom participation and exploring classroom 

environment in universities of Khyber Pakhtunkhwa is high significant, for finding 

whether the roles that are being practiced widely in the society are re-enacted in the 

classrooms in higher education institutions. Further, if these roles are re-enacted it is 

equally important to discover all different ways that affect female students‘ learning 

opportunities in classrooms in higher educational institutes. Furthermore, teachers‘ 

possible differential treatment and low expectation of the female students may affect 

not only their (females) academic achievement but also result in students‘ low self-

esteem and low self-confidence.  

Moreover, female students‘ differential treatment in higher education 

institutions may also affect their quest for rights through education. Rights through 

education mean equal rights and employment opportunities for an individual in 

various public and private sectors after attaining certain level of education.  In this 

sense, proper opportunities mean opportunities that are available to the male 

population of a society, which should equally be available to female population 
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because of their fulfilling job criteria in terms of qualification and necessary skills. 

According to Myers and Harvey (2011, cited by Salik and Zhiyong (2014):  

―In many societies a young woman‘s place is seen as in the home after 

minimum education. Yet, she is doubly disadvantaged because her youth 

reduces her status within her household and community. Because she does 

not have the same standing as her male peers, she is not perceived to have 

the same skills or capabilities, higher studies, and so there is less value in 

educating her for higher studies‖ (p. 3). 

 

Thus, looking to the employment aspect of education and consequent 

economic independence for female population, getting education in Khyber 

Pakhtunkhwa could be considered as emancipatory for female population. However, 

if female students face differential treatment even in universities, which are 

considered the seats of intellectual freedom, seeking and expecting other opportunities 

like jobs, self-employment and equal status as that of male population would not be 

possible. Therefore, this study is an effort to investigate the effects that gender might 

have on students‘ classroom participation in universities in Khyber Pakhtunkhwa 

province of Pakistan. 

1.3 Objectives of the Study 

The study aimed to: 

1. Explore the relationship between students‘ gender and their classroom 

participation. 

2.  Document whether female students face differential treatment in Universities 

in Khyber Pakhtunkhwa. 

3.  Explore the influence of teacher‘s gender and student‘s gender on their 

relationship. 

4.  Describe how far teacher‘s gender has an effect on students‘ classroom 

participation. 
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5.   Identify and explore how the gender concepts practiced in society are enacted 

in classrooms in universities in Khyber Pakhtunkhwa through different gender 

roles of teacher and students. 

1.4 Significance of the Study 

The study is important not only due to its learning implications that have been 

explored but also because it will be helpful in finding out the numerous beliefs and 

practices that are consciously and unconsciously imported to universities or to 

educational institutions and then govern the classroom climate, having negative 

impact on the learning conditions for students. In the Pakistani culture, where 

discrimination against women mostly goes unnoticed, sometimes due to dearth of 

awareness and sometimes due to the established cultural beliefs around superiority of 

men over women, it is important to explore these uncharted territories in order to find 

the level of discrimination against female students studying in universities.  

This study is also important for helping discovering the gender sensitiveness 

of university teachers and for exploring whether teachers challenge status-quo or have 

any awareness about established gendered beliefs of society. The study is significant 

for exploring whether the training/awareness teachers have is practiced in classrooms. 

According to Alam (2011, p. 8) ―Traditional gender roles in Pakistan define the 

woman‘s place as in the home and not in the workplace, and define the man as the 

breadwinner.‖ This belief of man as a breadwinner is tied to traditional roles 

distribution where women are considered as someone fit for the hearth only. Based on 

this belief, the presence of women in the classroom or in a work place may not be 

welcomed, consequently used as a discriminatory tool against them in various 

personal, social and academic spheres.  
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Another important aspect of this study is that the research has been carried out 

in the Pakhtun dominated province of the country i.e., Khyber Pakhtunkhwa where 

gender discrimination is even deeper (Alam, 2011). In this regard, Kakar (2003) 

argues, ―The Pashtun society is inherently one of homo-social order, where for the 

most part men do not have access to most women‘s space, and women do not have 

access to most men‘s space‖ (p. 6).  According to Khan (2012, p. ii), ―Pakhtun society 

is patriarchal. It is patriarchal in the sense that men are the tribal and familial heads; 

the decision-makers; and occupy sociocultural positions of power.‖ Unlike the 

defined traditional roles, universities offer education in co-education environment – 

where both male and female students sit and work together in a classroom and 

similarly are taught by either male or female teachers. Apparently, it seems that all is 

well because a large population of female students is present in universities and they 

sit in the classrooms along with male students, taught by male or female teachers. 

However, having mentioned that, the experiences of female students are of prime 

importance; they face a number of inequalities in their everyday life in universities. 

These disparities may be due to male students but male teachers may also 

unknowingly be responsible for these. Zhiyong and Salik‘s (2014, p. 1) research 

conducted in higher education institutes confirms that gender related discrimination 

towards female students and staff members is practiced through the opinion making 

tool of education. Moreover, cultural practices and dogmas that are reenacted within 

the micro-social settings of the classroom are also playing part in divesting female 

students of equal learning opportunities within universities in Khyber Pakhtunkhwa. 

Efforts have been made to provide more opportunities to women in higher 

education. For instance, according to Khan (2007, p. 7): 
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There has been a clear change in the opportunities available to and 

availed by young women in higher education. But when I look at it 

from another angle, what I see is a pattern of unequal human 

achievements that relates to gender issues and equity. I am uneasy with 

the pattern of progress which appears to be tilted to the dominance of 

one group at the expense of the other. Question arises as to where will 

this lead us. If not addressed, it will lead to rather distressing 

consequences; as gender issues are about beliefs, assumptions, 

presuppositions, philosophies and teacher skills and can cripple the 

educational process.  

Given the preceding discussion and the excerpt above, it is important to study 

the interplay between gender and student classroom participation, which have 

significant educational and research implications. 

1.5 Research Questions 

1) What role does gender play in student classroom participation in public sector 

universities in Khyber Pakhtunkhwa, Pakistan? 

2) What are the possible negative impacts of gender on students‘ classroom 

participation? 

3) How do male and female students see their gendered role enacted in classroom 

experiences at universities? 

4) How do culture and social practices structure and influence gendered roles of 

teachers and students in their classroom participation? 

5) Besides gender, what other factors have an impact on student classroom 

participation?  

1.6. Structure of Thesis 

The thesis consists of five chapters. The first introductory chapter introduces 

the research topic, research objectives and research questions, followed by Chapter 

two, which is review of the related literature. Third chapter of the research explains 

methods and material used for data collection along with research sample and findings 
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of the pilot study. Fourth chapter provides analysis of the data and discussion about 

the different themes while fifth and last chapter consists of summary, conclusion and 

recommendations. 
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CHAPTER 2 

LITERATURE REVIEW 

This chapter presents literature on some of the important aspects of this 

research. The chapter first discusses Gender from a number of perspectives. 

Thereafter, some of the important insights of gender from sociologists, conflict 

theorists, symbolic interactionists, feminists, and perspectives on class, gender and 

race have been explained. Finally, the chapter discusses literature on gender in the 

context of classroom participation along with students and teacher/instructor gender. 

2.1 Gender 

The difference between sex and gender was first developed in the 1950's and 

1960's by psychiatrists working with intersex and transsexual patients. Since then, the 

term gender has been increasingly used to distinguish between sex as biological and 

gender as socially and culturally constructed.  

We reside in a world, which is organised around the notions that men and 

women have different body structures, different needs, different potentials and wishes 

and wants. We, however, very rarely inquire into the ideas and concepts that underpin 

such gender differences. For example, almost every known society in the world has 

different categories assigned to its members according to the socially constructed 

statuses. These statuses are assigned different values or ranks resulting in social 

classes or divides. Similarly, according to Lindsey (2011, p. 2) ―To date there is no 

known society in the world in which the status of female is consistently higher than 

male.‖ In such societies, once a certain status or label is allocated or given to a person 

or group, they automatically start playing their role according to those given statuses 

or ranks. However, while trying to fulfil social expectations by playing the expected 

role, a point comes ―when [these] normative role behaviour becomes too rigidly 
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defined and our freedom of action is often compromised‖ (Lindsey, 2011, p. 3). 

Similarly, the society expectation from certain group or minority results into 

stereotypes against groups collectively or against members of the group resulting into 

sexism. In such cases, the groups with less power and authority are believed to be the 

victims of such sexism; females in the patriarchal and male dominated social system 

are mostly believed to become the oppressed group through discrimination and sexist 

behaviour. They are discriminated against, for example, through beliefs like ‗biology 

is destiny,‘ while at other times females are differentiated through cultural relativism 

and religion.  Therefore, gender needs to be defined here for understanding the 

difference between gender and sex and to see whether sex is biological entirely, given 

the ―Biology is Destiny‖ argument. 

While sex refers to biological differences between male and female, the term 

gender is used in an array of contexts. It is a word acquired from social interaction. In 

the pre-feminist period, women‘s subordinate position was accepted due to the 

supposedly superior intellectual capabilities and body structure of men and their 

greater exposure to the outside world compared to women. According to de Beavor, 

(1988/1949, cited by Holmes, 2007), ―[o]ne is not born, but rather becomes, a 

woman‖ (p. 7). Holmes here establishes the basis for the efforts to understand and 

explain that the way certain role division that has been apportioned to different 

genders on the basis of their biology are in fact given - given by society and culture 

that all of us are part of.  In addition, it was the beginning to understand that it is not 

nature or biology but our respective societies that made men and women where and 

what they are today in their differentiated positions. 

Connell and Messerschmidt (2005) are also of the similar opinion. According 

to Connell and Messerschmidt (2005), sex is the biological difference between male 
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and female, human and animals, while gender is sociological difference between 

males and females‘ roles or men‘s and women‘s personalities. Smith et al. (2004) also 

go on to say that according to binary definition of gender and sex, sex is believed to 

be ascribed status because person is born with it while gender is achieved status 

because it must be learned. Similarly, Leach and Mitchel (2003) also explain gender 

in terms of social and biological differences. 

In the above definition, as discussed by Leach & Mitchel (2003), the role of 

gender has been tied with society and culture, and the kind of role that an individual 

plays in a particular society. Therefore, in society the role that has been specified to a 

certain sex may not necessarily be the same as in other cultures or societies and thus 

changeable or reversible. However, there are certain risks involved with the role 

reversals; the role reversal may be desirable but not possible due to cultural and social 

pressures. This can result in marginalisation and subsequent rejection of the individual 

seeking to go against the tide or social expectations. The common argument used 

against an individual‘s desire of not going according to the socially attributed roles 

and responsibilities is that, a particular individual has failed at gender. As has been 

pointed out by Foucault (1977), ―the judges of normality are present everywhere‖ (p. 

304) who continuously try to monitor that socially expected codes are adhered to and 

taken care of. In this sense, punitive aspect of not behaving according to the socially 

expected ways manifest itself through social exclusion, coercion, repression or 

sometimes even physical or symbolic violence. In such instances, Morley (2013:10) 

asserts that women have to pay the toll for crossing the boundary. Nevertheless, one 

can always argue that exactly as the social expectations about gender roles are 

changeable so is the social reaction that results in an individual choice to either adopt 

or reject the socially attributed roles. Societies and individuals currently extending 
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discriminative behavior towards females‘ may change with proper education, 

guidance and awareness. In a similar vein, Pavlenka and Piller (2008) argue that 

‗women and men are no longer seen as uniform natural categories where all members 

have common behavioral traits‘. Rather, these labels function as discursive categories 

imposed by society on individuals through a variety of gendering practices and 

accompanying ideologies about normative ways of being men and women. It is these 

practices and ways, which individuals adopt or resist them. 

In short, gender identities are socially constructed and are imposed by society. 

These practices jeopardize women‘s access to education and employment. Another 

important aspect of the discriminative gender beliefs in society is that even if certain 

individuals do get a chance to go to educational institutions, they are made point of 

discrimination and a glass ceiling is imposed on them so that their ability to see 

through different lenses ‗against the one allotted by the society‘ is significantly 

reduced. In this regard, Fine (2010) rightly points:  

the social context influences who you are, how you think, and what do you do. 

And these thoughts and attitudes, and behaviors of yours, in turn, become part 

of the social context. It‘s intimate. It‘s messy. And it demands a different way 

of thinking about gender (p.28). 

According to these binary definitions the only difference between gender and 

sex is that first is related with socially attributed traits and characteristics given by 

members of a social group to another group or members of a group. The second i.e., 

sex is biological where male and female have some primary bodily differences and 

functions which are not changeable and are natural. In the above definitions, although 

gender as a social construct has been mentioned, more recently gender has begun to 

be seen as structuring process rather than to be seen as identity. As mentioned by 

Richardson, (2001, cited by Beasley (2005):  
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In recent times it has, for example, been variously extended to denote 

personality attributes associated with men and women, social constructions 

broadly linked to the male/female distinction, the existence of social groups 

(men and women) produced in hierarchical relationship to one another, and 

social practices enacted through reiteration rather than derived from any 

natural distinction (p. 12) 

 

Similarly, according to Pilcher & Whelehan (2004): 

Recent writings on sex and gender suggest that feminism has relied upon too 

great a polarization of the sex/gender distinction, observing that the meaning 

attached to sex differences are themselves socially constructed and 

changeable, in that we understand them and attach different consequences to 

these biological facts within our own cultural historical context (p. 57). 

 

Modern feminists are of the belief that bodily differences do not always fit 

easily into two (biology and culture) sex theory, and that, even from biological point 

of view men and women cannot be understood in terms of only two distinct groups 

that can be easily juxtaposed. Feminists have also rejected ideas of biological 

differences thereby supporting the ideas of Simone de Beauvoir‘s (1972, 1949) much 

famous claim that ―one is not born rather becomes woman‖ (p. 297). Although there 

may indeed have been differences in the roles that women and men play at different 

times in different cultures, this must be understood as cultural roles, not due to their 

biological make up. This belief also supports the idea of role reversal, where men can 

do most of the duties and roles, and responsibilities that women are supposed to do 

and that this should not be considered as going against the idea of nature. Moreover, 

the simple difference between sex and gender also hide many problems that also need 

to be explored. For instance, according to Smith (2004) ―some people believe that 

they are born with wrong body and are willing to undergo major surgery to make their 

gender identity consistent with their biological sex‖ (p. 5). Similarly, people also vary 

in their sexual orientation and some of them like to have partners of the same sex 

where they, according to role they play in their relationships with each other, consider 
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themselves either masculine or feminine. Yet, another group of people may have 

different bodily structure at the time of birth but later develop different gender 

identity. Therefore, to stick with the idea of ‗biology is destiny‘ is not appropriate. 

The reason for this argument as held by many feminist is that sex is equally cultural, 

psychological and given or learned as is gender. This point has also been endorsed by 

Haslanger (2000) and Stoljar (1995) as cited by Taiwo (n.d). Taiwo argues that 

―Distinguishing sex and gender, however, also enables the two to come apart: they 

are separable in that one can be sexed male and yet be gendered a woman, or vice 

versa‖ (p. 3). 

Moreover, such beliefs that are based on biology are usually the product of 

androcentrism under which male dominant norms become the standards, which all 

members of the society are required to observe. For instance according to Dvorsky & 

Hughes (2008) ―Biological gender dimorphism is the most basic power dynamic in 

society, allowing men to coerce women with their stronger bodies and dominance-

driven behavior‖ (p.2) Because of such social practices, sexism in a society is 

strengthened where patriarchalism and andocentrism together propagate beliefs that 

gender roles are biologically determined and thus unchangeable. For example in most 

of the developing world and South Asia, beliefs that women‘s body structure do not 

allow them to do most of the jobs that men do and that women are fit for domestic and 

home based jobs only, are very common. Such beliefs and restrictions compel female 

population to remain within their houses and thus they are denied the opportunities 

that they otherwise could have availed, which could have led them to better life 

standards. Such dominant thinking in some of the societies has led to the belief that 

patriarchy is unavoidable and that idea and struggle for bringing women at equal 

position with that of men and giving them equal opportunities is destined to fail. 
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Therefore, in order to explore further the concept of biology, we need to discuss body 

from biological as well as sociological perspective. 

2.1.1 Body 

Feminists as pointed out by Lindsey (2011) since long have accepted the 

prominence of body as natural and its place in everyday life, but with the passage of 

time, a shift has been observed in their stand about body in terms of culture and 

biology. The body has extensively been debated in gender studies and feminism; 

therefore, as a result, three distinctive aspects of body have emerged: 

i) The body as biology 

ii) The body as socially assigned phenomenon 

iii) Body as personified or perceived. 

i) Under the body as a result of biological aspect, it is believed that body is 

something natural, endowed by nature and that it is due to this natural 

body make up that men and women are considered unequal. It is due to 

their natural body function that women have to be dependent on men. 

However, Firestone (1970, cited by Pilcher & Whelehan, 2004) believes 

that ‗with the passage of time the body differences evolved into 

differences based on culture (p. 8). She further goes on to say that in order 

to bring women equal to men, bodily differences and reproductive 

functions have to be done away with through scientific measures so that 

egg can be fertilized outside the women‘s womb in order to liberate 

women from nature‘s restrictions. However, other feminist writers are of 

the view that women sexual and reproductive roles make women superior 

to men. Pilcher & Whelehan (2008, quoting Alic Rossi, 1970) advocate 

that ‗women biological functions put women in a better position to 
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perform functions like child care, than men‖ (p. 8). Therefore, equality 

should not be sought in the quest to liberate women from their natural 

biological functions. Equality should be achieved through social 

recognition for women‘s biological abilities.  

ii) Social constructionists understand the importance of body as natural but 

subject to social interpretation through socially constructed meanings. For 

instance, sex role theorists are of the view that certain sex-oriented 

behavior in an individual is a result of social interaction. Men and boys, 

girls and women learn the role appropriate to their behavior through social 

interaction with other members of the society. Social attitudes and cultural 

practices limit biological differences between men and women, giving 

birth to masculinities and femininities within a society. 

iii) Within ‗embodiment perspective‘ ―the body is conceptualized 

simultaneously both as natural, physical entity and produced through, 

cultural discursive practices‖ (Pilcher & Welehan, 2004, p. 9). It is through 

cultural practices that differences between men and women, at times 

through dress codes, for certain sex is established. This does not mean that 

biology is not responsible for differentiating men from women but culture 

also along with biology assigns traits of masculinities and femininities. 

However, the body as natural or ‗real‘ and the body result of cultural or 

discursive practices is still a debatable topic within gender studies. 

2.2 Gender in terms of sociology 

Early sociologists focused their attention on gender and related roles, most of 

the time, from the point of view of family. Their concern mostly was about the 

unequal distribution of work within the family setting, and how it affected the lives of 
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females, socially and economically. Functionalism in this regard played a major role 

as it provides a macro sociological perspective. According to the functionalist school 

of thought, society is made of parts, which are interdependent of each other for the 

smooth functioning of the society. Functionalists are of the opinion that societies are 

facing disruption due to the feminist quest for equality and that equilibrium can only 

be restored, as long as built-in units in the society work, according to the roles they 

have been assigned. In other words, whatever social structure is prevailing in a 

society, it is the result of years of evolutionary process after which different roles and 

responsibilities to different members of the societies are assigned. However, 

according to feminist researchers, the functionalists have offered a theory which can 

be used only for the reinforcement of social stratification and that their argument of 

social equilibrium is at the cost of female liberty. Feminists argue that functionalism 

is used for maintaining male dominance. Moreover, feminists‘ researchers are also of 

the belief that assigning household chores based on gender is more dysfunctional 

instead of functional. Confining women to house-based tasks is restrictive and causing 

social dissatisfaction among females, thus disrupting social harmony. Furthermore, 

the roles assigned to different members for maintaining equilibrium was important 

than looking at the needs of societies in the past and that, present-day needs are 

different; therefore, continuing with same social structure would result in social 

disequilibrium. 

2.2.1 Conflict theorists on gender 

 

Conflict theory originated from the writing of Karl Marx. Conflict theorists are 

of the view that society is a place in which continuous struggle for power is going on.  

The struggle is usually between the classes for greater control on resources and means 

of production and for better distribution of all resources. This struggle for power is 
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also visible in a family unit of society between husband and wife. Lindsey (2011), in 

citing Friedrich Engels (1820–1895) a close associate of Karl Marx,  

applied these assumptions to the family and by extension to the gender roles. 

He suggested that the master–slave or exploiter–exploited relationships 

occurring in broader society between the bourgeoisie and the proletariat are 

translated into the household (p.7). 

 

Where women might be suppressed and discriminated against even in their 

everyday needs. Such discriminative practices are usually evident in the developing 

countries such as different countries in South Asia for example, Pakistan, India and 

Bangladesh. One of the dominant beliefs in such cultures is that women are supposed 

to be at home and basic opportunities on the pretext of cultural relativism are denied 

to them. For instance according to Naz, Ibrahim and Ahmad (2012) ―women are 

compelled to live miserable lives under the strictly defined rules of Pakhtunwali 

(Code of conduct in Pakhtun society) and centuries old conservative conception of 

[male dominance in Pakhtun society] (p.2)‖.  Women in such societies are forced into 

early marriages and are denied access to education using religion as a tool.  

Engels is of the view that due to the ownership of property concept, man‘s 

labor is given much value while that of women is given no value and considered as 

unimportant and in his words (Lindsey 2011) ―The household is an autocracy, and the 

supremacy of the husband is unquestioned‖ (p. 8). It is usually the husband who 

decides the fate of the family in important decisions and rest of the family members 

especially women have to obey or risk greater difficulties and life-long sufferings. 

According to conflict theorists, different people are placed right from birth into a 

certain family setting and possess varying degree of economic wealth. Those who are 

born into wealthier families will work to defend their position and thus work towards 

maintaining existing social inequalities. As has been pointed out by Haris (n.d) 

―Inequality results from a system of domination and subordination where those with 
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the most resources exploit and control others‖ (p.6) similarly, social class and the law 

of inheritance ensure the possession of wealth into the hands of few. Through this 

process inequalities within families and societies are institutionalized and accepted 

both by the suppressed and oppressors. Moreover according to Elizabeth and Leanne 

(n.d) these inequalities are not of a singular nature neither concerned with economy 

only as has also been pointed out by Weber (1904–1905/1958), and ―contemporary 

conflict theory [also] tends to favor Weber‘s multidimensional perspective, calling 

attention to a confluence of social, economic, and political structures in the creation of 

inequality‖. (p.10) 

When such social process with all embedded inequalities, works through 

patriarchal system, wealth is even further accumulated into the hands of males, to the 

dismay of females resulting in their neglect, ignorance and poverty not only in terms 

of wealth but also in terms of opportunities. Keeping such different statuses and 

treatment of women, conflict theorists are of the same opinion as that of Engels 

suggesting that women coming into economic mainstream and becoming wage 

workers, they will gain more power in home and be seen as important and equal. 

However, conflict theory has been criticized for its undue stress on the idea 

that social inequalities are the result of economic inequalities and that there is 

unavoidable struggle for economic resources between the family members. It also 

dismisses the consensus among husbands and wives about task allocation. Also paid 

amount or just payments in return of work was not the kind of solution thought by 

Engels or the classical conflict theorists because even in countries where gender 

equality has increased over the years, women perform double house related tasks as 

compared to that of men. Therefore, at the theoretical level, conflict theory has been 



 

 

 21 

used to present a solution for economic disparity, but this cannot be equal to gender 

equality in the true meaning of the word.   

2.2.2 Symbolic interactionism on Gender 

 

Symbolic interactionists focus on people‘s behavior in face-to-face setting, 

where people modify their behavior because of the interaction that they come across 

with each other in everyday life. Herbert Blumer (1900–1987), cited by Lindsey 

(2011, p. 9), asserted that, ―people do not respond directly to the world around them, 

but to the meaning they bring to it.‖ Social structure of the society has been made 

possible only through its members and that reality is that on which the humans within 

a given society agree upon. Another important aspect of the interaction is that how 

people, part of the interaction, consider the encounter in terms of understanding. 

Social interaction is also mainly determined by the social norms prevalent in certain 

societies. Context of interaction is also a main determinant of the interaction and is 

seen as appropriate or otherwise according to the cultural background and setting of 

the interaction where it is taking place. Similarly, people modify their behavior 

according to the cultural context, and meaning to an interaction encounter is assigned 

based on the cultural norms. In a similar vein, symbolic interactionists believe that 

meaning such as race, ethnicity and gender are assigned through socially evolved 

processes and people considered as females or males have certain traits, which 

according to the social norms are considered as feminine and masculine. Therefore, 

concepts such as gender must be recognized in the way people assign meaning to 

them. However, in an instance of cross gender social interaction, it will be very 

unlikely for the women to be treated equally as compared to that of men and the 

reason would be socially assigned meaning to gender and the related or resulting 

social status. However, since socially assigned meaning, roles and responsibilities are 
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not given because of equality, males will be assigned high status as compared to that 

of women. 

Symbolic integrationist‘s approach to gender is criticized on the basis that 

since it encourages people into acting out gendered behavior, it curtails people‘s 

choice of doing gender according to their wishes. Furthermore, it also endangers the 

fluid nature of gender to the disadvantage of men and women and rather stresses the 

stance that inequality is inevitable. Furthermore social difference results into social 

privilege.  

2.2.3 Feminist Sociological Theory 

As has pointed out by Ferree, Khan and Morimoto (2006), Feminists have 

collaborated with sociologists and have adopted theoretical perspectives, especially 

conflict theory and symbolic interactionism. The feminist point of view is in 

accordance with the conflict theory in that structured social differences are maintained 

by ideologies that are mostly accepted by men, the oppressors and females the 

oppressed and that these ideologies could be challenged only when the oppressed 

group has gained enough financial resources and freedom. Besides, feminists also 

focus on women and their competence to gather resources from sundry sources in 

their individual lives and through social and political means. Feminists work through 

a variety of ways helps to empower women and enables women to take control of 

their destiny. Similarly, feminists and symbolic interactionists have their meeting 

point in areas of research concerned with unequal power relations between women 

and men. 

2.2.4 Feminist perspective; gender, class and race 

One of the meaningful contributions of feminists perspective to sociology is 

bringing attention towards multiple oppressions encountered by people and according 
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to Lindsey (2011) whose status sets are ―disadvantaged due to distinctive combination 

based on gender, race  and social class‖ (p. 12).  

2.2.4.1 Class 

The class, argues Pilcher and Whelehan (2004), has for a long time been used 

in the investigation of social stratification, which has its roots in the differential and 

unjust distribution of economic resources. It is this unequal distribution of resources, 

which results into class system and in which people are placed into different positions 

according to the economic and social status in social hierarchy. For instance, under 

Marxist theory of class system, classes are based on the idea of people contribution to 

the means of production. Even in present day analysis of class, profession of a person 

is used for evaluating an individual‘s position in the social hierarchy. Apart from what 

definition best suits class, or class system, extensive literature has also been written 

on the role of class as the basis of social inequalities. Furthermore, the relationship 

between class and gender has also remained the topic for debate for quite some time 

now. In sociology also, inequalities resulting from class have long remained concern 

of sociologists. On the other hand, feminists have found themselves at crossroads with 

the traditional class analysis because of ignoring the role of gender and its role in 

forming class.  

In order to theorize on gender inequalities, feminists in the beginning used 

Marxist based class concept. For instance, it was argued that men and women form 

different classes based on their differential contribution to the mode of production, 

which is dominated by men. However, such efforts of conceptualizing gender to 

separate it from economic concern have been criticized by feminists. It was in 1980's 

that feminists responded to the economic class analysis where gender had been 

ignored. Goldthrope in 1983, in responding to the feminists‘ criticism argued that men 
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fulfill most of the family demands; therefore, males should be considered the head of 

the household. However, such traditional class analysis also faced criticism because it 

ignored women in paid employment. Even, classification based on the occupational 

structure shows the influence of gender differentiation in paid labor. This means that 

―occupational scheme of classification‖ has embedded in it not only gender 

inequalities but also economic inequalities. Thus, class also emerged as one of the 

intersecting sources of social inequalities. However, this does not mean to say gender 

and race are just accompanying inequalities beside class but rather class along with 

gender and race are the basic sources of inequalities. Class, therefore, is realized not 

merely as an economic relation of individual in a social set up as has been advocated 

by Goldthrope (1983) but it is increasingly being looked upon as much broader 

concepts, which have many dimensions of inequalities just like gender, race and 

citizenship. 

The interplay between gender, class, and race in determining social behavior 

started with the work of African American feminists in the 1960s. African American 

feminists recognized that analysis of the links between multiple oppression is 

important to understand how ‗women are alike and how they are different‘. With the 

idea of linking gender, race, and class, a new form of discussion came into 

sociological circles in the 1960s and early 1970s, which is known as intersectionality. 

Shield (2008, p. 1) suggests that intersectionality ―[is] the mutually 

constitutive relations among social identities.‖ Similarly, according to Torren (2009, 

p. 2): 

 Intersection theory postulates that minority group members are 

discriminated against on the basis of more than one characteristic, 

namely being black or being a woman, or being poor, thus producing 

composite forms of inequality across various social domains, such as 

human rights, educational and economic opportunities, political 

representation, and so on.  
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Shield (2008) adds that  

 

feminist researchers have come to understand that the individual‘s social 

location as reflected in intersecting identities must be at the forefront in 

any investigation of gender (p. 2). 

 

Gender, ethnicity and class are some of the aspects of social inequalities and 

have been widely studied resulting into a large literature concerned with each of the 

above-mentioned areas. Taking into account gender, race and class as the sources of 

social stratification and inequalities, intersectionality theory asserts that minority 

groups are discriminated against on the basis of more than one characteristics 

resulting into multiple inequalities in different social domains. Intersectionality is an 

important aspect of sociology. According to Choo and Ferree (2009) ‗intersectionality 

has become a key concern for sociologists‘.  In intersectionality, knowing a woman 

living in sexist society is just not sufficient to describe all her experiences; rather in 

order to fully understand her position it is important to know her race, ethnicity, class 

and sexual orientation as well. Furthermore, intersectionality also involves society‘s 

attitude towards each of these factors, which must also be taken into account for fully 

comprehending an individual‘s position within a given culture. The term 

intersectionality came to prominence through the writings of Patricia Hill Collins in 

1990 where she refloated the topic of black feminism. Later on, her ideas of black 

feminism about African women were applied to all women. Collins also advocated 

that different kinds of oppression are not only interrelated but bound together to each 

other and are affected by factors such as race, gender, class and ethnicity. However, 

these different categories initially were the exclusive domain of different schools of 

thought. For example, in the words of Crenshaw (1993):  

… feminists efforts to politicize experiences of women and anti-racist efforts 

to politicize experiences of people of color have frequently proceeded as 
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though the issue, they each detail, occur on mutually exclusive terrains. 

Although racism and sexism readily intersect in the lives of the people, they 

seldom do in the feminist and anti-racist practices. And so, when the practices 

expound identity as a women or person of color as an either/or proposition, 

they relegate the identity of women of color to a location that resist telling. 

(p.3) 

 

Although, intersectionality has been extensively explored and discussed by 

researchers in the developed world, not much has been written by feminists in the 

context of South Asia, especially Pakistan. This is of course not to say that writers on 

intersectionality have excluded this particular context and off course those writings 

are equally applicable and speak for the suppressed and marginalized groups in South 

Asia and Pakistan. Women in Pakistan and especially in Khyber Pakhtunkhwa and 

adjoining tribal areas seem victims of gender disparity. Moreover, beside gender 

discrimination and other multiple kinds of oppression, their identity has also been 

relegated; they are referred to as the daughters, sisters, wives and mothers of male 

family members and identified in reference to them only. Referring to females state of 

Otherness or identity loss in patriarchal societies, McDonald writes(2013) that ―She is 

defined and differentiated with reference to man and not he with reference to her; she 

is the incidental, the inessential as opposed to the essential‖ (p.9). Further their access 

to education, labor market, high or low paid jobs has been restricted and wishing for 

such luxuries of  course have to be screened by the male family members resulting not 

only in their marginalization as a group but add to their economic dependence making 

them not only deprived females but as deprived social class. Sanauddin (2015, p. 59, 

referring to Walby, 1990) who argues that ‗system of patriarchy restrict women‘s 

access to paid employment and also discriminate them in terms of equal pay, nature of 

job and job opportunities etc.‘ 
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Similarly, another interlocking concept with gender, race and class, is the concept of 

citizenship. 

2.2.4.2 Citizenship 

Citizenship is an important concept in gender studies because of the ideas of 

exclusion and inclusion. According to Meer & Sever (2004), people from different 

schools of thought, working on equal rights for women, have drawn on the ideas of 

citizenship for greater gender equality. Similarly, Lister (2008) lists four different 

values that are attached with citizenship. These are justice, recognition, self-

determination and solidarity.  Justice means justice for all citizens in the public and 

private spheres of people‘s lives; similarly, recognition has to be extended to all 

citizens including men and women. The right of freedom and autonomy is equally 

important for all citizens, and that no differentiation based on gender and class is to 

distort citizens‘ right of self-determination and solidarity. Marshal (1950), as cited by 

Pilcher & Whelehan (2004, p. 10) attaches four values to citizenship. These are civil 

rights, political rights and rights to economic welfare and security. Civil rights include 

equal rights to justice, to freedom of speech, thought and religious belief and the 

rights to owning property. 

The study of gender and citizenship throughout their journey of struggle for 

equality has pass through number of upheavals.  Nevertheless, it is believed that 

citizenship is universal but to the dismay of feminists, universal citizenship is limited 

to certain social groups, excluding other minorities such as women. In practice, 

citizenship is practiced in ways serving only the interests of men and other privileged 

groups, thus failing the claim of universal citizenship. In practice, women are 

excluded from enjoying full benefits of citizenship. Exclusion of women happens at 

two levels. On the one hand, women‘s full participation in public sphere is restricted 
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because of  their domestic responsibilities while their entry to the labour force, on the 

other hand has been limited through gendered division of labor which benefits men 

and define them as ‗head of household.‘  

Furthermore, exclusion can be seen as happening through division of women 

and men abilities and capacities in connection with their certain jobs suitability. 

However, equal rights activists are of the belief that the idea of citizenship should be 

gender neutral where women should be given equal rights of participation in public 

sphere and their participation in private sphere should at the same time be recognized. 

2.3 Feminism and branches of Feminism 

It was with the democratic revolution in Europe that inspired the early feminist 

movements in parts of Europe and America. Similarly, in the Philippines the rise of 

women‘s movement started with the women joining the Peasant movement in the 

1930s. In a similar vein, Chilean women started a movement under the slogan 

‗Democracy in the country and in the home‘. In Taiwan, women insisted that they had 

to be humans before they can be women. According to Freedman (2002), Molyneux 

labelled these goals as ―strategic gender interests‖ (p. 358). These movements were 

rightly of strategic interests because later on it served towards global awareness of 

women rights.  

Today due to international communication and different internationally 

recognised fora provided by United Nations decade of women right, feminists‘ 

movement or the struggle for women‘s rights can be seen even in the developing 

democracies. Many of the organizations that used to work under different names came 

together in a network under the umbrella of feminism. It was made possible in parts 

by the United Nations through organizing different conferences on women‘s rights to 

bridge the gap between these organizations. Since worldwide changes pose new 
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challenges, therefore, the feminists efforts in order to address pressing needs about 

women‘s rights and the challenges they face is also a continuous process. Feminists 

are striving to make equal status possible for women and to end discrimination against 

them but they are not on one page about how to achieve their common goal. Although 

it is appropriate to have disagreement because out of disagreement, unique and 

creative ideas are born for the empowerment and benefits of women and long term 

goals are determined. However, till complete agreement is reached about achieving 

common strategic goals among different branches of feminism, individuals according 

to their thinking have affiliated themselves with one or the other branches of 

feminism. Following are some of the branches of feminism. 

2.3.1 Liberal Feminism 

Liberal feminism is believed to be one of the most moderate branches of 

feminism. It is predicated on the belief that men and women are created equally and 

deserve to be treated equally so and that both men and women benefit equally, from 

giving equal opportunities to females. This branch of feminism is also known as 

egalitarian feminism. Mills (1869/2002) in Lindsey (2011) says that ―what is now 

called the nature of women is an eminently artificial thing—the result of forced 

oppression in some directions, unnatural stimulation in others‖ (p. 14).  

Liberal feminists are also of the belief that society does not have to be 

completely overhauled for incorporating women into the system with equal roles and 

opportunities. They believe that targeted social changes need to be made in the social 

setup and that because of such environment women will have access to equal 

economic status. Liberal feminism is thus popular among mainstream women who 

otherwise have no reservation about the overall social structure except that of its 

discriminatory aspect. 
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2.3.2 Cultural Feminism 

 

Cultural feminism as such is not a different branch of feminism. Rather, due to 

its flexible nature, it is in synergy with all the branches of feminism at one point or 

other. For instance according to Ghodsee (2004) ―Cultural feminism refers to a 

specific package of discourses and practices that promote the idea that women and 

men are essentially different— either because of inherent biological differences or 

because of gendered socialization so deeply ingrained as to be irreversible‖ (p.728). 

However, despite cultural feminists taking part on different forums in the debate 

about women‘s differential treatment, cultural feminism at the same time emphasize 

the positive qualities of different social and family roles of women like nurturing, 

connectedness and cooperation. Cultural feminism does not interfere in the existing 

social order for working on ending discrimination against women. As has been 

pointed out by Ghodsee (2004) ―In other words, cultural feminism looks to find 

solutions for how the worst offenses of patriarchy can be mitigated, while never 

challenging the social or economic relations within which the patriarchy thrives‖ 

(p.728).  

Liberal feminists, on the other hand, are more vocal regarding women‘s rights 

and their struggle for ending differential treatment of women across all cultures and 

domains. Liberal feminists are of the opinion that biology can-not be claimed as the 

basis for differences against women. They are of the belief that women and men 

should first and foremost be looked upon as human being rather than on the basis of 

their biological make-up. However, their struggle for equal rights for women has been 

to the great extant, a success. For instance according to Lorber (1997) ―Their activist 

focus has been concerned with visible sources of gender discrimination, such as 
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gendered job markets and inequitable wage scales, and with getting women into 

positions of authority in the professions, government, and cultural institutions‖ (p.9).  

2.3.3 Socialist feminism 

Socialist feminism is also known as Marxist feminism. They see class based 

capitalist system and its linkages with patriarchal society as the basis for women 

dependence and deprived position. Socialist feminists are of the view that capitalism 

is responsible for sexism and assert that unpaid labour of women serve patriarchal 

capitalism. Socialist feminists in the words of MacKenzie (1984) ―focuses on the 

institutions and social practices of capitalism (or other modes of production) as these 

affect women, and attempts to understand the relations of gender and class in the 

course of social change‖ (p.186). Furthermore, socialist feminists are of the opinion 

that emotional dependence and economic deprivation go side by side in denying 

women equal rights and equal social position. According to socialist feminists, 

capitalist system needs to be demolished so that socialist system can replace it both at 

home and work place, and that in order to do away with sexism and economic 

dependency socialist system is the only choice for ensuring equal rights and equal 

access to economic resources. Socialist feminism proved to be quite appealing to 

working class women and to women who have been side lined from the economic 

opportunities available to them under capitalist economic and patriarchal system. 

Although the benefits of socialist system can also be seen in Latin America, socialism 

in its true sense exhibited itself only in the former Soviet Union. However, it does not 

mean to say that women in the former Soviet Union did not do their unpaid domestic 

labour but that they were provided with equal economic opportunities and paid labour 

equally with that provided to men. 
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However, one of the objections against socialist feminists is that whether their 

struggle under new socialist system is for both men and women and whether me men 

as men would agree to shun their privileges and how the social structure under the 

new social system would be? 

2.3.4 Radical feminism 

The birth of Radical Feminism is traced back to the women who were denied 

to express their views during civil rights and anti-Vietnam movements. Similarly, the 

re-birth of feminism in America can also be traced back to the time when women 

were barred from floating their views during the anti-slavery movement. Such 

patronizing attitude of men during the above-mentioned events pushed women into 

forming a common front against discrimination. 

Freedman (2001) is of the opinion that ―radical feminists see men‘s 

domination of women as the result of the system of patriarchy, which is independent 

of all other social structures – that is, it is not a product of capitalism‖ (p.6). 

Similarly, contemporary radical feminists believe that sexism exists in all 

social institutions and that patriarchal system is at the core of unequal social system. 

The difference between radical and liberal feminists is that whereas the former 

emphasizes change in work place and legal system, the later believes that patriarchal 

family system is the hot bed for women oppression and male‘s domination. They are 

of the opinion that all kind of oppression is the result of male dominance. Therefore it 

is impossible to solve the problem of male dominance and female suppression through 

any other system.  Sarachild (1975) as cited by Nachescu (2009:29) argues that ―The 

dictionary says radical means root, coming from the Latin word for root. And that is 

what we meant by calling ourselves radical. We were interested in getting to the roots 

of problems in society."Therefore, the only solution possible, they assert, is the 
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making of separate system, which is women centred. In order to work towards 

realization of their goal, radical feminists have developed, in local communities, 

institutions, like business centres, non-profit organization and shelters run by women 

for women who are sceptical of male dominant system or have fled from different 

forms of domestic violence. They believe in a society identified by women and the 

blue print of such society can be found in their activities carried out in different local 

communities through different business and non-profit organizations. 

2.3.5 Multicultural and Global Feminism 

Although different feminist organizations are working on diverse, 

multicultural and global issues, global feminists include, with gender, other forms of 

discrimination like race, class, ethnicity and colonization and other issues related with 

the suppression of women. The world has become a global village and is becoming 

interdependent. With such focus in view, global feminists are working across frontiers 

in different parts of the world. They are against all kinds of discriminations against 

women and believe that no woman is independent unless the conditions that oppress 

women internationally are changed. Along with other issues, they also work on 

cultural aspects that are becoming or playing their role in the deprivation of women 

and restricting their access to such basic needs as health, education and employment. 

They are also against the easy to use tool of cultural relativism, when it is used to 

violate women‘s rights such as denying access to education on pretext of religion. 

Pakistan is a developing country with a number of variants of patriarchal 

cultures in different parts of the country. Therefore, in order to see whether it is Islam 

or culture responsible for gender discrimination, a short overview of gender 

discrepancies found in education in Islamic countries‘ is presented in the lines below.  



 

 

 34 

2.4 Gender discrimination in Islamic countries 

Gender discrimination is a global phenomenon with different degrees of 

severity in different countries and regions. Although the degree of gender 

discrimination in different forms is found in the developed countries of the world, as 

has been pointed out by Morley (2003), ―Inequalities in higher education are 

globalized‖ (p. 153). However, the problem in some of the developing Islamic world 

has significantly caught international attention. A host of factors is responsible for 

gender gaps in developing countries. However, such differences in Islamic countries 

are erroneously attributed with Islam and Islamic laws while in fact mostly it is the 

social structure and culture of these societies that happened to be Muslims, which are 

responsible for discrimination against women. For example, according to a report by 

GTZ (2008), in Yemen, an Arab Islamic country, ―it is the deep-seated patriarchal 

traditions and attitudes of the Yemeni population that deeply affect women‘s lives and 

often even contradict the teachings of Islam‖. (p. 2) 

Similarly, in the Pakhtun belt of Pakistan, for example, certain proverbs about 

females are derogatory, having no connection with Islam whatsoever. For instance, 

one proverb goes as such, “If women had no noses, they would eat shit‖ Sanauddin 

(2015, p. 172). While according to Islam, for example, the Holy Quran has accorded 

equal status to both men and women, while addressing them: 

For men who submit themselves wholly to Allah, and women who submit 

themselves wholly to Him and men who believe and women who believe, and 

men who obey Allah and women who obey Him, and men who are truthful and 

women who are truthful, and men who are steadfast and women who are 

steadfast, and men who are humble and women who are humble, and men who 

give alms and women who give alms, and men who fast and women who fast, 

and men who guard their chastity and women who guard their chastity, and 

men who remember Allah much and women who remember Him, Allah has 

prepared forgiveness and a great reward. (33:36) 
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Regarding higher education, Murtaza (2012), points out that ―Women in 

Pakistan do not form a homogeneous group and their opportunities for education 

varies greatly, depending on the social system of which they are a part‖ (p. 5). In a 

similar vein, Maqsood et al. (2012) explain that females in Pakistan face a difficult 

situation while overcoming the cultural barriers for getting admissions in higher 

educational Institutions. 

Likewise, in other Arab countries, social structure and tribal traditions are 

responsible for discrimination against women. According to Iravani and Arvaneh 

(2012, p. 218), ―This factor [interpreting Islam according to traditions] is still strong 

in Muslim society, particularly in Arab society, and it influences government policy 

on educational options and opportunities for women. Saudi Arabia presents a clear 

example where Islam has been used first to deny and then to discourage women's 

education‖. On the other hand, Malaysia, a country with majority Muslim population, 

has made considerable improvement in reducing the gender gap. In this regard, Yusof, 

Alias and Habil (2012, p. 6) note, ―In 2010, 64.8 per cent of the population of new 

registration for graduate education is dominated by female students.‖ Yet, 

discrimination still exists on micro level, though constitution provision is that of equal 

opportunities for both men and women.  

According to Sultana and Zulkifli (2012, p. 4): 

in Malaysia, although there is no discrimination between men and women in 

constitution, gender inequalities have often been manifested by the visible 

forms of differentiation in terms of economic, political and social position 

relative to men…In education government of Malaysia has given equal 

opportunity between men and women, gender differences can be observed in 

the field of education. A higher proportion of male students preferred 

technical field while female students are heavily represented in management 

and arts field. This situation indicates gender based inequality and 

discrimination are in the selection of the area of the study. 

Bangladesh – despite its commendable achievements in reducing gender gaps 

in education – has still the social structure where spending on female education is 
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considered a second priority. According to Shonchoy and Rabbani (2015), female 

students get less attention in the classroom as compared to male students. The annual 

increase in education in Bangladesh is 3.67, 3.91 and 2.2 % between 2000 and 2010 

respectively. In case of higher education in Bangladesh as mentioned by Ferdaush and 

Rehman (2011, p. 11) ―Gender disparity is significantly high in higher education 

(university level). In 2001, among the total student at public universities, only 24.3 

percent were female students whereas, male enrollment comprises almost 3 times 

higher (75.7 percent) than that of the female.‖   

Indonesia is yet another Islamic country, but since the interpretation of Islamic 

laws is different from that of the Pakhtun and Arab societies it has little gender 

inequality in education at least in the areas of access and participation (OECD, 2011). 

In a nutshell, there are countries with a majority of Muslim population that 

have made considerable improvement in reducing gender gaps in education like 

Bangladesh, Indonesia, and Malaysia. Yet, there are Islamic countries where gender 

gaps are significantly wider such in Pakistan.  

Moreover, since gender was an important variable in the current study, gender 

along with the relevant concept was discussed in the above sections. However, 

another important concept that relates to the current study is classroom participation, 

therefore in the following section classroom participation as a variable will be 

explored from a number of perspectives. 

2.5 Classroom Participation 

Researchers have recognised the importance of classroom participation in 

different contexts. Classroom participation allows students to express their views and 

in doing so allows others to evaluate their views critically, thus bringing life to the 

classroom environment. Cohan & Morrison (1991) argue that classroom 



 

 

 37 

―participation brings students actively into the educational process, helps in enhancing 

teaching and bringing life to the classroom‖ (p. 699). Smith (1977), cited by  Rocca 

(2010), believes that ―The more they participate, the less memorization they do, and 

the more they engage in higher levels of thinking, including interpretation, analysis, 

and synthesis‖ (p. 4); thus classroom participation has numerous advantages for 

students as well as for teachers. Furthermore, the idea behind classroom participation 

is that students know that they are required to take part in the activities taking place in 

the classroom and thus they try not to let anything unnoticed and remain involved in 

the subject matter for most of the classroom duration. Furthermore, this also helps 

other students to engage in classroom beside those few who usually take it on them to 

be talking and engaging with the teacher in conversation during the classroom. For 

trying to engage all students, the teacher is sending message to the inactive as well as 

over active students that it is for all to take part in the classroom activities, not only 

the selected few. According to Tatar (2005) ―Active participation of students with 

discussions in the classroom is important for the purpose of achieving effective 

learning and plays an important role in the success of education and personal 

development of students in the future‖( p. 10).  

Classroom participation is defined by Fassinger (1995) as ―any comments 

offered or questions raised in the classroom‖ (p. 27). This definition includes all kinds 

of verbal interaction whether made by teachers, male students or female students. 

Cadzen (1988) in Jones (2008) also mentions ―I-R-E‖ (p. 2) initiate, respond 

and evaluate as one of the types of classroom participation. Similarly, according to 

Jones (2008) ―Initiate, respond and evaluate is a pattern for most classroom 

discussions‖ (p. 60). Criticism of this kind of participation is that for most of the time 

it remains teacher centred and controlled by teacher with only those students getting a 
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chance for interaction that are called upon by teacher for doing so. Students who are 

not asked for participation by teachers are mostly ignored. Similarly, Cold Calling as 

described by Bean and Peterson (1998) in Jones (2008) is also a method of classroom 

participation, (p. 6). Through this method, the teacher calls on students randomly for 

answering a teacher initiated question. However, this method is believed to focus on 

one student at a time and while the teacher is engaged with a particular student, other 

students may not necessarily be listening to the conversation or may be distracted. In 

addition, once the student is called upon he/she considers him/herself relieved from 

the responsibility until by some chance targeted again by the teacher for clarification 

of a question or comment. 

According to Liu (2001) in Abdullah et al. (2012) ―there are four forms of 

students involvement in the classroom namely, full participation, participation in 

circumstances, marginal interaction and silent observation‖ (p. 2). It can be concluded 

from the above definition that participation of students in classroom cannot be termed 

as something static. For example, students‘ full integration in the classroom 

participation occurs when the students understand the topic and know what he/she 

wants to say. Participation in circumstance, according to Abdullah et al. (2012), is the 

scenario where the student is being influenced by socio-cultural, cognitive, affective 

and other environmental factors. In marginal classroom participation, students, 

however, acts more as a listener and speak out only when he/she is asked to do so or 

when it is highly important to speak, otherwise student is a silent listener for most part 

of the classroom activities or discussion. In silent observation, student/s tries to avoid 

participation and tend to remain silent to the extent of oral comments or participation 

but depend mostly on note taking. Bippus and Young (2000), as cited by Maziha et al 
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(2010), argue, ―classroom participation is participating in the class discussion and 

refraining from negative behaviour‖ (p. 113). 

Fritchner (2000) gives a more detailed definition of classroom interaction. She 

divides it into four broad categories, i.e., teacher initiated, student initiated, direct 

questions and off-hand comments. In the first category, the teacher asks the entire 

class a question or makes a general comment eliciting response from the students. 

While in the second category, student initiated responses include any question asked 

or comments made by the student. The third category includes direct questions asked 

by the instructor targeting a particular student. Off-hand comments, however, are any 

comments made by a student, which are not related to the topic but are loud enough to 

be heard by other students.  

Dividing classroom activities into these four different categories are helpful in 

analysing overall classroom participation. Teacher initiated comments are important 

in order to assess the instructor helpfulness‘ in engaging students in classroom 

activities and facilitating interaction between the students. Questions or comments 

from students determine their level of participation and non-participation, which can 

further be associated with the dynamics that affect the level of participation of the 

different groups within the classroom. Off-hand comments are important in 

distinguishing not only between formal and non-formal participation but in also 

analysing the factors that are causing students to be distracted during class. Petress 

(2006) in Mustapha and Suryani et al. (2010, p. 1) defines ―participation as consisting 

of three evaluative dimensions which are quantity, dependability and quality.‖ By 

quantity, Petress means the number of opportunities provided to a student for 

constructive participation while dependability is opportunity for contribution, which is 

relevant, clear and communicated respectfully whenever a student is required to do so. 
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Quality of classroom participation however, means student showing evidence of 

personal awareness of concepts discussed in class and that this requires some 

interaction frequency as well. 

2.5.1 Gender in the Context of Classroom Participation 

Hall and Sandler (1982) used the phrase ‗Chilly Climate‘ to refer to a ‗host of 

micro inequities and forms of systemic discrimination that disadvantage women in 

academic environments‘. These micro inequities are, for example, male students‘ 

dominant behaviour, faculty‘s different expectations of male and female students, 

instructors and male students‘ stereotypical attitudes, and sexism within the 

educational environment. These inequities may not be necessarily intentionally 

directed towards female students but as mentioned by Prentice (2000) ―discrimination 

can exist without intent and that differential treatment can occur without conscious 

design‖ (p. 199). For example, teacher may pass comments on a female student in a 

friendly manner without knowing its consequence on student in the long term.  

Moreover, these micro inequities as mentioned above are compounded by 

everyday references that affect woman‘s full participation in universities. These views 

were taken up later by many other researchers like Canada and Pringle (1995), Janz 

and Pyke (2000), and Pyke (1997). Pyke (1997) explains the various factors that 

affect women academically, resulting in their high attrition rate. If they do continue 

with their higher education, it takes them longer than men to complete their degrees. 

Pyke (1997) argues that one factor is the social mind-set framing the roles of men and 

women; and the consequences of this mind-set is that although women have been 

admitted gradually into mainstream higher education, they have been ‗made 

participants in a system which prepares men to take a leading role in the man-centred 

society‘. This may be true in the South Asia and Pakistani contexts where female 
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students first take admissions in the subjects like education and medicines secondly if 

they do take admissions in Engineering and subjects that are usually considered men 

centred, it is difficult for them to get jobs in related fields. Also in the cultural setting 

of Khyber Pakhtunkhwa province with the dominant patriarchal culture, families, if 

they allow females, allow them for job mostly in teaching and medical professions. 

The reason for adopting teaching as a profession, is that it is mostly done in the single 

sex institutes where only female students study. Further on the other hand in the field 

of medicines, a large number of female students choose gynaecology as specialization 

as it deals only with females. For instance, according to Khan (2014) ―there is always 

a demand of women in particular occupations like teaching and medicine to maintain 

the segregation in the society…[and also because] in the health and education females 

only interact with that of their gender‖ (p. 4). 

Among the micro inequities, Pyke (1997) includes, ―sexist humour, 

stereotypical attitudes, neglect of women in the curriculum and more attention given 

to male students.‖ Sands (1998), Stalker and Prentice 1998, and the Chilly 

Collective‘s (1995) research and others have arrived at similar findings. Fassinger 

(1995) in his research administered a survey questionnaire to students and professors 

of 51 classes. His findings are that male students are more likely to participate in 

female professors‘ classes than in male professors‘ classes and that the participation 

of the female students and their level of confidence is affected by the emotional 

climate of the classroom and the dominant behaviour of the male students.  Similarly, 

Canada and Pringle (1995) observed classroom interaction of students and faculty and 

concluded at the end of their 5-year research that, both the gender of students and the 

gender of professors were strongly interrelated. They found that male professors 
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initiated fewer comments in mixed students classes while female professors initiated 

more comments when teaching mixed classes as compared to single sex classes. 

In one of the studies on students‘ attitude towards participation in a single sex 

class, Baker and Jackob (1999, p. 5) quoting summary of participants interviews say, 

―Girls said they were more willing to participate in the single-sex classroom and were 

less embarrassed without the boys.‖ 

In a similar vein, Constantinople et al. (1988) in their research study found male 

students to be more active in classroom participation than female students. However, 

they also attributed students‘ classroom participation to the instructor‘s sex. Their 

study shows that participation of female students in the male taught classes is far less 

than in the female instructor taught classes, which led them to look into the class size 

as a variable that affects students classroom participation and they found that male 

instructors tend to teach large classes using mostly a lecture format. However, in none 

of the classes did males constitute the majority but they still tended to participate 

more than the females. In the Pakistani context, research suggests that social patterns 

enacted in the male dominated Pakistani society are such that the right to lead and 

speak is given only to males and the girlhood by default is considered as mute and 

withdrawn, Qureshi (2003/4, p. 14). As has been pointed out by Fine (2010, p. 28):  

there‘s the less subtle, consciously performed discrimination against women, 

the wide-ranging forms of exclusion, the harassment, and the various 

injustices both at work and at home. These stem from not-all-that-old, and still 

powerful, ideas about men and women‘s proper roles and places in the world.  

The discrimination is not limited to only one particular area of our life. It is almost 

in all spheres and particularly noticeable in almost all spheres of life in Pakistan. 

While in the educational context, Spender (cited by Jule, 2004) portrays a good 

picture of female students‘ silence in the classroom. She says that:  
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Both sexes bring to the classroom the understanding that it is males who 

should 'have the floor' and females who should be dutiful and attentive 

listeners. . . Within educational institutions girls, are quickly made aware that 

their talk is evaluated differently from the boys (p. 24). 

According to Jule (2004):   

The message delivered in educational institutions is loud and clear; it simply 

doesn't do for girls to talk like boys. Girls must be more refined, more discreet 

in their verbal behavior if they want approval from either the teacher, or the 

boys, in the classroom (p.25). 

 

Those especially who believe that classroom management is of vital importance, 

appreciate and expect from female students‘ to be silent, to which most of the female 

students‘ in Pakistani context may try to adhere to established norms in order to win 

approval from the teacher as well as from their male colleagues. 

Moreover, according to Richard and Armstrong (2008, p. 54) ―social and 

political attitudes are reflected in education,‖ which means that whatever attitudes or 

discriminations are being faced by female students in educational institutions, is in 

fact the reflection of the societies that we live in and the culture that we are part of. 

These are those attitudes that have been internalized during the life span of 

socialization of an individual in a particular society. Therefore, in a nutshell silence 

on the part of female students‘ may be a strategy for survival in hostile and male 

dominated situations but this silence may be at the cost of their future opportunities 

may it be job related or education related.   

2.5.2 Contextual Factors Affecting Classroom Participation 

The context in which classroom participation occurs is an important factor due 

to which researchers do not always come up with similar findings. The contextual 

factors that can affect students‘ classroom participation are, for instance, class size, 

class composition in terms of gender and the kind of discipline. Nunn (1996) found a 

consistent correlation between class size and the level of student participation. A 
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number of researchers have found correlation between classroom size and students 

classroom participation. In larger classes, students have the chance of avoiding 

participation and they usually leave participation responsibility to others. 

Communication and putting their point across for some students is also a problem in 

large classrooms. Biddle and Berliner (2002) as quoted by Kkornfeld (2010, p. 30) 

argue, ―Long-term exposure to small classes had substantially higher levels of 

achievement; and the extra gains…were greater the longer students were exposed to 

those classes.‖ Howard et al. (1996) cited by Rocca (2010) believe that ―class size to 

be more predictive of participation than sex‖ (p. 5). It is believed that  discussion in 

the large classes is difficult to conduct and also difficult to control not only from the 

point of view of giving most of the students chance of participation but also from the 

perspective of giving feedback in limited class time. Moreover, it is also difficult to 

guarantee that all students who are not involved in discussion will take interest in the 

ongoing discussion. If otherwise, it is usually difficult for the teacher in large class to 

take on board all the students and involve some other in participation at the same 

time. Group activities and ensuring that all groups maintain focus is also difficult to 

handle due to the large number of students, and thus participation is affected. 

Similarly, Karp and Yoels (1976) in Rocca (2010) ―found that while the 

number of students who participate in any given classroom is often the same, courses 

which have more than 40 students have fewer overall interactions per class period‖ (p. 

5). Students of small class size usually have the feeling of ownership and 

responsibility for participating in the classroom activities, while those in larger classes 

always see someone else to take the responsibility of participating in activities. In 

addition, in large classes students can easily go unnoticed if they do not participate. 

Further, sometimes due to the large number of students‘ teachers are not able to 
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appreciate students in case they do participate resulting in low motivation for taking 

part in the classroom activities. A number of researchers have found seating 

arrangement as an important factor influencing student classroom participation. 

Brown and Pruis (1958), McCroskey & Mcvetta (1978), Bowers (1986), Fassinger 

(1995) and Ferguson (1986) are some of the researchers who have found classroom 

seating arrangement impacting students‘ participation‘ Rocca (2010:6).  Meeks et al. 

(2013, p. 376) also support these findings and found that ―Seating proximity to the 

instructor can encourage attentive behavior, classroom engagement, and discussion 

participation.‖ The closer a student sits near the instructor/teacher, more direct 

attention and focus of the student on the activities can be ensured, which leads to the 

active participation of students in the classroom discussions and learning 

opportunities. According to Montello (1988, p. 2), ―students sitting toward the front 

and center participate most. Participation decreases as one moves back or to the 

sides.‖ Further, Montello (1988, p. 2) cites Sommer (1967) and reports that ―61% of 

the students volunteer statement from the front and center location but only 31% 

made statement from the back and side locations.‖  

From the research studies mentioned above, it is clear that classroom seating 

arrangement and students‘ preference for sitting in a certain location can also affect 

students‘ classroom participation. It is usually hard for the teacher to focus on the 

students sitting at the back rows and engage them in classroom activities. Students‘ 

preference for the seats at the back of the classroom could also be due to the reason of 

preparation for the topic under discussion and students who are less prepared prefer 

seats where there are minimum chances of teacher asking them a question. Being in 

the back seats help avoid attention of the teacher in cases when a student is less 

prepared or have less interest in the topic under discussion in the classroom.  
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However, of interest to researchers is also class composition in terms of 

gender balance influencing student participation. Crawford and MacLeod's (1990) 

research at both a large university and small college concludes that class size is one of 

the major factors in determining student-teacher interactions, not student and teacher 

gender. Moreover, ―class size is significantly related to students' experience of 

whether a particular course allows participation, whether … they can participate or 

assert their opinions, and whether the teacher uses humour and language positively or 

offensively‖ (Crawford and MacLeod 1990, p. 120). It has also been observed that 

certain subjects do not allow participation and the students need only to listen to 

whatever the teacher is teaching. For instance, in mathematics class group discussions 

or open classroom discussion for a teacher is not possible. At the most, a teacher can 

ask a question, general or directed, and the students who understand the topic will be 

able to answer. This does not mean that rest of the students are not interested or the 

teacher is not able to elicit participation from students, rather it is the nature of the 

subject which for most of the time require silent listening or passive participation. 

However, it does not mean to say that students do not ask questions but discussion 

and participation on the patterns of social sciences would be difficult to conduct and 

administer. On the other hand, in their study, Crombie et al. (2003) insist there is no 

relationship between class size and participation rates among students. 

Likewise, Krupnick (1985) found that participation from male students was 

higher when there was a male professor teaching or the number of male students was 

greater in the class. Therefore, classroom composition, in these cases, also seems to 

be a factor affecting students‘ classroom participation in addition to students‘ sex. 

This seems especially true in the patriarchal settings of Khyber Pakhtunkhwa, where 

it is difficult for female students to talk to a male teacher. The reason being the 
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restrictive brought up of female students in segregated society, due to which females 

do not talk unrelated males other than family members. With such cultural and 

familial background, taking active part in classroom is not always easy for every 

female student. In case a female student do try to actively engage in a classroom 

discussion she is looked down upon because she is not adhering to the concept of 

model female role expected in Pakhtun society. For instance according to Khan, 

Ahmad and Ahmad (2014) ―constant fear of being commented on from male side 

mostly left female students perplexed about the role that they otherwise needed to 

play in the classroom environment‖(p.44) 

In a study, Crombie et al. (2003) found that female students are more 

influenced by the composition of the university class. It has been sometimes 

conceived that female students speak more than the male students in the classroom; 

but Dempsey‘s (2011) qualitative data show that  

(female students) responses do not necessarily indicate [that] female students 

are more assertive and demanding in the classroom, but rather that the 

disproportionate number of female students in classrooms creates a space 

where female students are perceived as speaking more often simply because 

there are more female than male students in many classes (p. 12).  

Moreover, in the female dominated classrooms sometimes more interaction 

from female students could mean they are feeling more confident because of the 

larger presence of the female sex. This kind of interaction is only context bound and 

does not necessarily ensuring equal participation. 

Similarly, the kind of discipline has also been found to have an effect on 

student classroom participation. Cornelius et al. (1990) also found that a ‗higher rate 

of participation can be found in arts and social sciences than in the natural sciences 

disciplines.‘ They reported that natural sciences courses tend to slip into lecture 
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format while humanities courses most often use discussion format. Social sciences, on 

the other hand, have a nearly equal distribution of both modes of teaching. 

Students‘ perceptions about teachers, their teaching styles and the way they 

cooperate with students also influence their classroom participation. Students‘ over 

the years of their educational careers have developed understanding of teaching and 

can share their perceptions about teachers and when teachers fail to get to those 

expected ideals it results in disconnection and low participation.  

Balli (2009) says that 

Students, as the people most closely associated with teachers, fashion their 

own set of nuanced beliefs based on year after year of interactions with 

teachers. So then, when teachers exceed student expectations…it creates an 

intriguing sense of dissonance when they compare those exceptional teachers 

with the more ordinary or mediocre teachers they have encountered. (p. 152) 

 

Balli (2009) clarifies further that the intentional and unintentional behavior of 

the teacher could have lasting effects on students, classroom participation and 

learning.  The author concludes, ―Nothing is more humiliating for students than when 

a teacher makes them feel dumb, whether or not the derision is deliberate‖ (p. 166).  

Sometimes even teachers pass comments only in continuation of a student 

question or remarks, but it is attributed by the rest of students as directed toward that 

particular student and deeply effects students‘ behavior and their perception of the 

teacher and sometimes even towards that particular subject. Even teachers‘ 

unintended attention to one sex instead of equal attention to both males and females 

also affects students‘ perceptions about teacher without the teacher even noticing 

his/her own unintended inclination during lecture, towards either males or females or 

towards certain other groups of students. According to Stromquest (2007) as cited in 

Suberat (1994), sexist attitudes are mostly the reason of discrimination and result in 

creating inequalities.  
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In a nutshell, a variety of researches gave been done on classroom 

participation but the gender of the instructor and that of the students have always been 

suggested as the two main factors affecting classroom participation. Therefore, it is of 

interest to look into these factors, especially in the context of male dominated 

Pakistani society. 

2.5.3 Instructor Gender and Classroom Participation 

In many researches and research findings, instructor‘s role is one of the main 

factors having strong effects on students‘ classroom participation. Studies have 

attributed differential participation of both male and female students to the sex of 

teacher. In this regard, Crawford and Macleod (1990) in Crombie et al. (2003) found 

that female professors are generally good at creating and encouraging participatory 

approaches in the classroom and are skilled in ensuring participation from both male 

and female students. However, Fassinger (1991) concluded that teacher‘s sex has a 

significant impact not only on the students‘ rate of participation but also on their self-

esteem and confidence level. According to Fassinger‘s  (1991, p. 89) research, 

―students with female professors perceived their professor to make fewer offensive 

comments, be more approachable, provide more clear and positive feedback, and be 

more supportive than did students in male professors' classes.‖ Similarly, for 

Fassinger (1991) female students more openly interact in an environment, generated 

in the female teacher classes. Krunpic (1985) obtained almost similar results from his 

studies and found that there is a positive relationship between teacher sex and its 

impact on student classroom participation. 

Researchers argue that both male and female students considered professors of 

the classes they liked as less sexist than those of disliked classes and that female 

professors were less sexist than the male professors (Arbuckle and Williams, 2003; 
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Karp and Yoels, 1976; Sterenglanz and Lyberger-Ficek, 1977; Rosanfeld and Jarred, 

1985). Brooks (1982) [as cited in Drew and Work (1998)] did an observational study 

of 15,960 college students. Most students observed in the sample were traditional 

students, that is 82% were reported as being 22 years old or younger, 11% were 

between 23 and 27 years and the remaining 8% were 28 years or older. The data used 

in this study was collected in 1994 by various higher educational institutions for the 

purpose of institutional assessment. She found that male students took greater part in 

classroom participation and exhibited greater than expected speech frequency and 

longer speech duration. On the other hand, in classes run by male instructors, no 

differences in speech frequency or length were found between male and female 

students. However, Sadker and Sadker (1992) found that teachers of both genders 

give more attention to male students than female students.  

Although, in many studies, instructor gender effects have been found, as cited 

above, on student classroom interaction, there are a number of other contextual factors 

involved that also contribute and determine the extent of students‘ willingness to 

participate in certain classes. As students and instructors are the main players in 

classroom activities, it is of equal importance to discuss the effects that students‘ 

gender can possibly have on their classroom participation. 

2.5.4. Students’ Gender and Classroom Participation 

According to Allred and Swenson, (2006) and Howe and Strauss (2000) 

classroom participation is becoming an increasingly important factor in modern day 

education. Kelly (2010, p. 10) argues that, ―In-class participation has become 

increasingly important with Millennial generation students who demand more 

interaction from their classroom experience.‖ However, in the context of classroom 

participation, a number of studies have found that students‘ gender and instructors‘ 
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gender are interrelated and as a result determine the level of students‘ classroom 

participation of students. Sterenglanz and Lyberger Facek (1977) cited by Howard et 

al. (1998) are of the view that male students may actively participate in female taught 

classes but remain inactive in male taught classes. Similarly, female students were 

found to be less active in male dominated classes and active in female dominated and 

taught classes. Pearson and West (1991) ‗found few differences when assessing 

biological sex, but when looking at gender, the psychological construct, they found 

that students who were masculine-oriented, regardless of biological sex, were more 

likely to ask questions in class.‘ On the other hand, Fassinger (1995) concluded that 

while instructors‘ gender had no effect on male students‘ participation, female 

students‘ participation increased considerably in female taught classes. 

Among other research studies, which endorse positive relationship between 

gender and students classroom participation is one carried out by Baker & Jacobs 

(1999). Their findings are that, ―Girls said they were more willing to participate in the 

single sex classrooms and were less embarrassed without the boys‖ (p. 5). There 

could be multiple reasons for students‘ more or less participation in the classroom but 

male students dominant behaviour has also been found to be one of the reasons of 

female students‘ low/inactive classroom participation. This may be particularly true in 

the patriarchal society of Khyber Pakhtunkhwa where females are not encouraged to 

mix with male students because of the cultural restrictions. Therefore, active 

participation in classroom discussion in front of male students may create difficulties 

for female students while participating in classroom activities. Similarly, in front of 

male teachers teaching, it may equally be difficult for female students to ask questions 

and clarification.  
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2.6 Theoretical Framework 

Classifying all theories under one heading, having male dominance as their 

undercurrent, is a difficult task. Although, some feminists‘ school of thought has 

propounded some of these theories, other theories have come from the camps who are 

not feminists even. Moreover, all these theories do have the element of male 

dominance and women dependency but as a complete theory, it does not necessarily 

agree with other theories or school of thoughts or feminists group. Therefore, instead 

of discussing all these theories in detail individually, the component of male 

dominance will be discussed here so that they can be adjusted into the frame of 

theoretical framework for research purposes. 

2.5.1 Male Dominance Theories  

Women generally are labeled as a weak and powerless group as compared to 

men who are considered powerful in almost all fields of life. These fields include, 

among others, financial, political and social. According to this male dominant 

mentality, it is believed that whatever men may do or speak is considered appropriate 

due to their dominant social position. However, if a female member of the social 

group goes or speaks against the established rules developed and approved by men, 

she is considered to be deviating from the established social norms of male dominant 

society. According to Graddol and Swan (1989, p. 53) ―This status-based model 

might predict that what men do and speak is ‗normal‘, and when women‘s and men‘s 

behavior differs, women‘s behavior is treated as deviant and in need of explanation.‖ 

These inequalities are visible in our everyday life in multiple ways ranging from our 

everyday behavior in public to the individual behavior in private spheres. 

Similarly, the way people behave and converse may reflect inequalities and at 

the same time may look appropriate and according to the established social rules. In a 
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similar vein, different research findings show that during mixed-sex conversation, 

men tend to use certain techniques that are associated with male dominance. Example 

of such techniques could be using loud voice and interruption to speak more and 

speak out of turn. On the other hand, female speakers speak with subdued voice and 

wait for their turn to speak. Moreover, the points that are floated during conversation 

by women speaker may not be taken as seriously as that of men. Male dominance 

theory, according to Thomas and Wareing (1999) says that, on the one hand ―women 

are powerless victims and on the other hand it casts men as undermining, excluding 

and demeaning women‖ (p.79). 

2.6.2 Gender difference theories 

According to Thomas and Wareing (1999) as cited by Zhang (2010) ―Women and 

men are said to come from separate ‗subcultures‘ and each group have their own ‗sub-

cultural norms‘, that is, rules for behavior, in particular, talking‖ (p.9).  Tannen (1992) 

as cited by Zhang (2010, p. 9) believes that ―women see themselves as individuals in 

a network of connection and desire for intimacy, equality, understanding, support and 

solidarity. Men, on the other hand, are inclined to view themselves as individuals in a 

hierarchical social order, perusing social status and independence.‖ These different 

sub cultural strategies influence the different talking styles of men and women. For 

example, according to Graddol and Swann (1989) 

to women minimal responses signal an interest in what the current speaker is 

saying as well as an invitation to continuing speaking, however, for men 

minimal responses have a stronger meaning that amounts to agreement with 

the speaker (p. 90). 

 

Similarly, since there are differences in the way men and women see themselves, it is 

important to find out whether these differential views of male and female students and 

of male and female teachers in relations with students they are teaching have any 

effects on their classroom participation and learning opportunities. 
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2.6.2.1 Identity and Gender Identity 

 

As mentioned by Hogg, Terry, and White (1995) social identity or social 

psychological theory of the intergroup relations, group processes and social self was 

initially developed by Henri Tajfel and John Turner. According to Social Identity 

Theory, the process of social identities for the individual is based on the desire of 

relating one‘s self to a certain group and over the time, this identification gives birth 

to the idea of self-concept.  As noted by Hogg et al. (1995) this identification is 

dependent upon complex personal beliefs about the recognition of group status and 

about the expectation or an individual‘s social mobility. Therefore, people‘s beliefs 

about adhering to the norms of certain group, depends on their perceptions of the 

group as legitimate or otherwise. Moreover, adherence to the norms of certain groups 

also depends on the out-groups ability or potentiality about the extent of freedom and 

recognition that it can provide to an individual. However, Hogg (2006) is of the belief 

that individual liking for social identity is also based on one‘s craving for bringing 

stability and reducing uncertainty in one‘s life, as established groups have the 

potential to give norms of behavior to the people who are identifying themselves with 

it. Yet, another aspect of social identity theory is self-categorization theory. Turner et 

al. (1987) explain that categorization is the fountain source for group behavior, , and 

it is mainly the process of categorization that is responsible for emphasizing group 

differences. This, as a result allows group members to see each other as more similar 

and to see member of other groups as different from group members of their own. 

This process also helps start depersonalization as personal differences are forsaken for 

the collective or group identity resulting into what has been termed by Hogg (2006), 

as prototypicality. Most of the time prototypes are developed before the process of de-
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personalization. The process of de-personalization is responsible for identity 

formation.  

Similarly, in the context of this research, the way different tasks are performed 

and appropriate behaviors acquired, for male or female sex is, the way a person 

acquires gender identity in accordance with the social expectation of their sex. We are 

born with ascribed (physical) identity as male or female but we learn masculinity and 

femininity in a certain social set up according to the varying social expectations of a 

particular community. Similarly, some researchers are of the belief that right from the 

early age males are encouraged to dominate conversation while females are preferred 

to remain withdrawn and submissive in their conversation. They are supported to be 

like a woman and converse like one by the family and community. For example, 

according to Coats (2004, p. 157):  

Parents try to control the conversations with their daughters more than those 

with sons, which indicate that the daughters are more interruptible and less 

entitled to speak.   

 

Such differential social expectations and parental control over their sibling behavior 

might also affect male and female students‘ classroom learning opportunities. 

Moreover, in the context of Khyber Pakhtunkhwa where owing to dominant 

patriarchal culture, gender awareness among the teacher community might also be a 

lacking component. Therefore, it is highly important that differential classroom 

participation based on gender expectation may be explored. 

2.6.3 Communication ability and gender 

Women and men over the time develop different communication styles and 

ability. According to their differentiated communication abilities and competence, 

women and men have different approaches to a particular setting, where they, 

according to their understanding of the context, decide to talk, interrupt, remain silent 
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or put their share in the form of feedback. This communication ability has been 

termed ―communicative competence‖ (Coats, 2004). According to Coats (2004, p. 85-

86) ―Communicative competence in a broad sense refers to incorporation of the social 

and cultural factors into linguistic description In other words, it is an ability to 

recognize when to speak, when to remain silent, what to talk about, and how to talk 

about in different circumstances.‖ 

In the classroom setting, communicative competence of female students in 

presence of male students is becoming a reason of inequalities towards female 

students. According to Hall and Sandler (1982) ‗modes of participation and 

communication used in the classroom systematically disadvantage and silence female 

students; thus resulting in the differential academic opportunities for them‘. For 

example, female students before speaking would consider whether it is appropriate to 

interrupt and may wait for their turn but male students would simply speak and 

interrupt without waiting for anyone. According to Coats (2004, p. 190) male 

students‘ ―communicative competence enables them to dominate in the classroom 

context.‖ Furthermore, communication is also an important component for ensuring 

effective classroom participation. However, as suggested in the above mentioned 

studies, mostly carried out in the developed countries, men may try to grab the floor 

by being dominant and may do so without considering the appropriateness of their act. 

Nevertheless, in Khyber Pakhtunkhwa with strong patriarchal culture in practice, 

exploration of the essence of classroom participation and possible differences among 

male and female students classroom participation needed to be researched. 
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CHAPTER 3 

METHODOLOGY 

This chapter discusses methodology and methods used for conducting the 

research. Selecting a qualitative case study research design for the study, the chapter 

throws light on sampling procedure adopted for gathering data from the field. 

Moreover, details of research tools used for data collection from teachers and students 

and procedures adopted for data collection from nine (9) sampled universities, are 

discussed. 

3.1 Research Design 

Qualitative case study research design was used for the study.  The study 

aimed at looking into student-teacher and student-student relations and their impact 

on classroom participation in various universities; the study can be called as 

instrumental-collective case study. The methodology used for this study was 

qualitative and my approach towards interpretation of the different phenomena was 

etic (researcher point of view) as I was looking at, in the words of Kane (1977) ―what 

I see these people doing‖ (p.50). However, using etic approach does not mean that I 

was subjective; rather I made every effort that the interpretation is from the 

perspectives of the participants, and ensuring and maintaining maximum objectivity. 

Moreover, during the data collection process, classroom observations were 

used and the data collected from those observations was interpreted according to the 

respondents‘ perspectives. This observation also helped in determining the objectivity 

of interviewees‘ responses. Sometimes students out of fear of teachers and sometimes 

teachers out of the fear of going against the institutional policies would provide 

permissive answers to the questions asked from them (some teachers actually were 
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very careful rather avoided questions about teachers involvement in female students 

harassment and this was the case with female students). The kind of observations 

selected were non participatory where the observer did not take part in the classroom 

activities not to influence the scene of observation and allow the different gender 

patterns to emerge, without being influenced by the outsider (observer) influence to 

the best possible extent. Moreover, during observation, apart from noting down the 

dominant participants and the teacher attention given to either male or female 

students, gender critical incidents were also recorded. According to Sunderland 

(2001) gender critical incident are those which sounds gender biased either in 

exaggerating or support gender roles. 

3.2 Population of the study 

Population of the study consisted of 19 public sector universities of the 

Khyber Pakhtunkhwa province, located in different areas of the Province. 

Table 3.1 List of Public Sector Universities in Khyber Pakhtunkhwa 

S.No University Name Location Charter 

    

01 Shaheed Benazir Bhutto Women 

University  

Peshawar Government of 

Khyber 

Pakhtunkhwa 

02 Gomal University D.I. Khan Government of KP 

03 Hazara University Dodhial, Mansehra Government of KP 

04 Institute of Management 

Sciences 

Peshawar Government of KP 

05 Indus  University KP Government of KP 

06 Khyber Medical University Peshawar Government of KP 

07 Ibn e Khaldoon University  KP Government of KP 

08 Attock University  KP Government of KP 

09 University of Engineering and 

Technology 

Peshawar Government of KP 

10 Shaheed Benazir Bhutto 

University 

Sheringal Dir Government of KP 

11 University of Education  KP Government of KP 

12 Kehkashan University  KP Government of KP 

13 Malala University  KP Government of KP 

14 Sajjad Hussain memorial KP Government of KP 
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University  

15 Pakistan Military academy  Abbottabad Federal 

Government 

16 Knowledge House University  KP Government of KP 

17 Ghazali University  KP Government of KP 

18 Abdul Wali Khan University 

Mardan 

Mardan Government of KP 

19 Khushal Khan University Karak Karak Government of KP. 

 

3.3 Sample 

Out of the total 19 Universities, nine (9) universities were selected for the 

purpose of data collection. The sample universities were located in both urban and 

rural areas. The reasons behind selection of nine universities for data collection 

mainly, were cultural variations in these areas. Some universities are located in rural 

areas with strong and obvious traces of tribal traditions and beliefs while others are 

located in different areas with different cultural practices and beliefs. Similarly, there 

are universities in the sample that are situated in urban areas with relatively faded 

traditional practices and cultural restrictions. Out the selected universities, five (5) 

universities were in urban areas while four (4) universities were located in rural set-

ups. The universities selected have been given pseudonyms for anonymity and 

confidentiality of both the sample and respondents.  

Following are the universities selected for data collection. 

Table 3.1 List of Sample of Public Sector Universities in Khyber Pakhtunkhwa 

S.No Name of University Location 

01 Sajjad Hussain Memorial University KP 

02 University of Education KP 

03 Kehkashan University  KP 

04 Attock University  KP 
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05 Indus University  KP 

06 Ibn e Khaldoon University KP 

07 Malala University  KP 

08 Knowledge House University  KP 

09 Ghazali University  KP 

Two departments, one each from science and social science, from each 

university were selected through purposive sampling technique with the permission of 

the Head of Department for classroom observation and interviews with teachers and 

students. Sample selection from sciences and social sciences was due to the popular 

belief that science students are different from students of social sciences as their 

interpersonal communication and social engagements are limited compared to the 

students from the field of social sciences and humanities. Moreover, selection of 

students from science included both natural and applied sciences with no selection of 

specific areas/subject.  Two interviews, one with male teacher and one with female 

teacher, were conducted through convenience sampling technique, in each 

department.  Four (4) semi structured interviews with teachers were conducted in each 

university bringing the total number of teacher interviews in all the sample nine 

universities to 36. Similarly, four (4) interviews 2 each with students from science and 

social science departments were conducted in each university. This resulted in 36 

interviews in all the selected universities. Students were also interviewed through 

convenience sampling technique. In all, 72 students and teachers were interviewed, 

while 18 observations were done in all of the selected universities. 

3.4 Data collection tools 

Observation, semi structured interviews (with students and teachers) and 

secondary sources (document analysis) as tools for data collection were used for this 
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research study. In selecting classrooms and research participants, convenience-

sampling approach was used. Furthermore, in order to address subjectivity issues 

classroom observations were augmented with semi-structured interviews for data 

collection, as mentioned above. Hence, the data was triangulated through classroom 

observations and semi-structured interviews.  

3.4.1 Semi-structured interviews and observation 

Semi-structured interviews were conducted with participants for exploring 

their perspectives on the topic. In a semi-structured interview, the interviewer has an 

agenda that is used as a reminder to ensure that he/she eventually covers all the basic 

points (Bell, 1999). Conducting interviews are considered important as according to 

Boyce and Neale (2006, p. 3) interviews ―may provide a more relaxed atmosphere in 

which to collect information. People may feel more comfortable having a 

conversation with you about their program as opposed to filling out a survey.‖ 

Moreover, semi-structured interview has also the advantage of adjusting your focus as 

a researcher, especially when things do not go according to the plan, chalked out 

before conducting interviews. Therefore, as Bryman (2004, p. 332) puts it, 

―Flexibility is important in such areas as varying the order of questions, following up 

leads and clearing up inconsistencies in the answers‖. Since it is easy for the 

researcher to adjust focus with the flow of the interview, therefore semi-structured 

interview as a tool was adopted.  

The interviews are also important for finding out what the participants thought 

about the impact of gender on students‘ classroom interaction. Moreover, allowing 

students to express their views freely and in detail was an important aspect of 

exploring gender specific views and experiences of the respondents, which is why 

semi-structured interviews were arranged with the interviewees while gathering data. 
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Also in semi-structured interviews, the interviewer/researcher does not presuppose the 

response. The response might be the opposite of or according to what the interviewer 

is looking for. Thus, instead of relying on ‗yes or no‘ responses, the interviewer 

allows the respondents more time and freedom by using semi-structured interviews. 

Before the data collection actually started, it was decided to use open 

observation sheet so as to record and take notes of everything relevant happening in 

the classroom and later on scrutinize it so as to find out gender wise participation of 

students in the classroom activities along with gender critical incidents as mentioned 

above. I adopted non-participatory observation technique for the sake of minimizing 

outside interference in classroom observation. Permission for classroom observation 

had been taken in every university from every class teacher and head of department. 

Similarly, before conducting the interviews prior permission from the respondent and 

head of department was taken and the purpose of interview clearly stated to the 

interviewee. In case of interviews, consent of interviewees for audio recording 

interview was taken and only those who agreed to record were interviewed. 

 

3.5 Recording of interviews  

A digital voice recorder was used for recording interviews of the respondents. 

Through this technique, the researcher was not only able to save time of the 

interviewees but also tried to make sure to capture ‗thick description‘ of the context 

under focus. Later on when the data collection process in a certain University would 

end, the researcher would transcribe every interview under different headings. 

Moreover, the interviews were recorded in Urdu or Pashto language, whichever the 

respondents were preferred. However, with teachers the medium of communication 

was Urdu and English. Later on, the interviews were transcribed and translated to 

English. 



 

 

 63 

3.6 Validation of the Instrument 

Pilot testing of the study was done for authenticating the research instruments. 

Sajjad Hussain Memorial University (pseudonym) situated in the north of the Khyber 

Pakhtunkhwa Province was selected for pilot testing. Since the interview was to be 

conducted through semi-structured interview, a draft thematic structure having 

interview questions (Table 3.3) was developed. Following were some of the themes 

that emerged out of observations and interviews with teachers and students from the 

Department of Psychology and Department of Zoology of Sajjad Hussain Memorial 

University. 

According to pilot study findings, participation of female students influenced due 

to; 

 Female students fear of talking in front of male students. 

 Lack of confidence in female students. 

 Male students‘ dominant behaviour. 

 Fear of male students passing comments on female students. 

 Fear of being talked after. 

 Shyness. 

 Cultural expectations of females in Pakhtun society. 

 Cultural restrictions and social mind-set. 

 Perception of male students‘ general dominance in society and subsequent 

dominance in classroom. 

 Fear of female students‘ of wrong answer in front of male students. 

 Classroom composition in terms of gender 

 Perception of both male and female students about female being less 

intelligent and depending on rote memory. 

 Female students should be reserved and withdrawn as part of appropriate 

social behaviour. 

 Up front and bold female students‘ are of bad character. 

 Social roles and expectations affect female students‘ classroom participation. 

 University environment is not conducive for female students in Khyber 

Pakhtunkhwa province. 

 Teachers pay more attention to female students out of sympathy. 

Data from some of the sample population showed female students as active 

participants in the classroom activities. Reasons for active female students‘ 

participation are categorized into the following main themes; 
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 Home environment and parents‘ education. 

 Classroom composition in terms of gender. 

 Urban-rural divides. 

Results of the pilot testing along with the main questions were discussed with 

supervisor who formed a committee of experts in order to approve or recommend 

changes in the questions asked from the students and teachers. The committee 

comprised the following (See Appendix C for details); 

a) Dr Syed Munir Ahmad 

b) Dr Nasir Ahmad 

c) Dr Asif Nawaz Satti 

d) Dr Abdul Ghaffar 

The committee after analysing the responses and the questions asked, 

recommended the following changes 

Table 3.3 Revised list of questions asked from male students  

Before After 

Q1: How would you compare male 

students and female students‘ 

classroom participation? 

Q1: How would you differentiate terms 

gender and sex? 

Q2: What perception male students carry 

about female students academically? 

Q2: How would you compare male 

students and female students 

academically? 

Q3: What are the reasons of male 

students giving less space to female 

students in classroom participation? 

Q3: How would you explain female 

students low classroom participation? 

 

Q4: It is generally believed that male 

teachers are soft on female students, 

how would you comment on this? 

Q4: It is generally believed that male 

teachers are soft on female students, 

how would you comment on this? 

Q5: How would you comment on female 

students coming into 

University/higher education? 

Q5: How would you comment on female 

students coming into 

University/higher education? 

Q6: It is generally believed that female 

students chip in with male teachers 

for the sake of favour, how would 

you comment on this? 

Q6: It is generally believed that female 

students chip in with male teachers 

for the sake of favour, how would 

you comment on this? 

Q7: if not gender what other factor could 

be responsible for female students 

low classroom participation? 

Q7: Besides gender what other possible 

factors could be responsible for 

either male or female low/active 

classroom participation? 

Q8: How independent a female could 

become as a result of university 

education? 

Q8: How independent a female could 

become as a result of university 

education? 
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Table 3.4 Revised list of questions asked of female students 

Before After 

Q1: Out of males and females who is 

your favourite teacher? 

Q1: How would you differentiate 

between terms gender and sex? 

Q2: How would you compare male 

students and female students‘ 

classroom participation? 

Q2: How would you compare male 

students and female students‘ 

classroom participation? 

Q3: what perceptions male students carry 

about female students academically? 

Q3: How would you compare male 

students and female students 

academically? 

Q4: what is the stereotypical behaviour 

you face from opposite gender 

because of your being female? 

Q4: Can you tell me the nature of 

stereotypical comments, behaviour 

you come across in university? 

Q5: How would your performance be any 

different if you were a male? 

Q5: How would your performance be any 

different if you were of male gender? 

Q6: what are some cultural constraints 

that you face in University 

environment? 

Q6: In what different ways culture affects 

your activities in University 

environment? 

Q7: Beside gender what other factors 

could be responsible for female 

students low classroom 

participation? 

Q7: Beside gender what other factors 

could be responsible for female 

students low classroom 

participation? 

Q8: How independent a female could 

become as a result of University 

education? 

Q8: How independent a female could 

become as a result of University 

education? 

 

Table 3.5 Revised list of questions asked from teachers (Male and female) 

Before After 

 Q1: How long you have been teaching in 

this institute? 

 Q2: Do you teach to mixed sex classes? 

 Q3: How would you differentiate 

between terms gender and sex? 

Q1:How would you compare male 

students and female students 

classroom participation? 

Q4: How would you compare male 

students and female students 

classroom participation? 

Q2: How would you compare male 

students and female students 

academically? 

Q5: How would you compare male 

students and female students 

academically? 

Q3: It is general believed that female 

students chip in with male teachers 

for the sake of favour. How would 

you comment on this? 

Q6: It is generally believed that female 

students chip in with male teachers 

for the sake of favour. How would 

you comment on this? 

Q4: What are the different reasons in Q7: What are the different reasons in 
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your opinion of female students low 

classroom participation? 

your opinion of female students low 

classroom participation? 

Q5: It is generally believed that male 

teachers give more attention to 

female students. How would you 

comment on this? 

Q8: It is generally believed that male 

teachers give more attention to 

female students. How would you 

comment on this? 

Q6: How independent a female student 

could become as a result of 

university education? 

Q9): How independent a female student 

could become as a result of 

university education in your 

opinion? 

 10) Beside gender what other factors 

could be responsible for female 

students low classroom 

participation? 

 

It is worth noting that the above-mentioned questions provided a broader 

framework for interviewing the respondents. During the interviews, follow-up 

questions were also asked for probing the shared insights and experiences of the 

respondents.  

3.7 Research Ethics 

During data collection process, observance of research ethics had been of 

prime importance for the researcher. The respondents in case of interviews were 

clearly told that interviews were to be used only for research purposes and if they 

(respondents) felt to withdraw at any stage of the interview, they could do so. 

Moreover, before starting the interviews, respondents were told about voice recording 

of the interviews and they were also asked about their consent for it. Considering 

cultural and religious sensitivities, interviewing female students would always be 

done in the presence of other female students, so that the respondents felt comfortable 

in sharing their views and experiences. Moreover, for maintaining confidentiality and 

secrecy of the data, pseudonyms were used for the respondents and research sites.  

It was ensured that students‘ and teachers‘ classroom engagement/timing were 

not affected due to the data collection. The interviews were conducted only when the 
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respondents agreed to it and when they were free from academic or any other personal 

engagements. Interview respondents were also clearly communicated that if they felt 

that commenting on some issue would be going against the institutional policy, they 

could skip the question. Prior permission of the head of every department/institute 

was taken before carrying out any of the research related activities.  

 

3.8 Difficulties 

While collecting data it was not always easy to get permission for entering 

into a classroom for observation. The teachers in the classroom were sometimes 

suspicious of my motives and for the fact that I might share the flaws in their teaching 

methodology with the head of department or University. In some cases, after 

assurances, the teacher would agree to allow me for classroom observation while in 

other the researcher had to go to other departments or different classrooms within the 

same department. Similar was the case with recording interviews of the respondents. 

Female teachers would out rightly in some cases refuse to be interviewed while in 

other cases, they had objection on recording their responses. Even male teachers had 

to be assured not to respond to certain questions if they considered it as going against 

their institutional policies or if their responses would have negative repercussions on 

their institutional or professional life. However, in some cases, students as well as 

teachers were felt to be responding with permissive responses and answers instead of 

actual responses and facts based information. For example, it was felt that some of the 

female students from their gestures in response to question about ‗male teachers‘ 

treatment of female students would convey that the male teachers harass female 

students in a variety of ways, but they were not open and confident enough to say this 

openly. Gender bias was also felt in responses of some of the female teachers and 

students as well as male teachers and students. For instance, the respondents would 
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say that female students participate more as compared to male students in the 

classroom activities but when their responses were compared with the classroom 

observations, results were the other way round. Not only respondents but also most of 

female students‘ classroom participation would be very low as compared to that of 

female students. 

Moreover, travelling to areas considered as hotbeds of militants and militancy 

was not easy for me; therefore, the researcher had to look for a local guide or contact 

so as to be able to get the relevant data. 

Furthermore, during classroom observations it was found that some classes 

had only one or two female students. In such classes, it was understood and clear that 

more responses had to come from male students, because of their numbers as 

compared to female students. In that case, the nature/quality of female students‘ 

responses was observed instead of number. Pitch of voice, confidence, and 

engagement time with teacher or length of answer or comments along with gender 

critical incidents, which were observed in such cases. In addition, since female 

students, in universities located in rural areas, usually find it difficult to talk to male 

and especially a male researcher as an ‗outsider‘, I found it very difficult to elicit open 

discussion from the respondents for the sake of fair and factual answers. In order to 

overcome this difficulty I most of the time would request for a female colleague of the 

female interviewee to sit to allow female interviewee to be in her comfort zone. 

However, this would further risk our confidentiality, as the interviewee would not 

disclose about very sensitive issues in front of even her friend/colleague. 

3.8.1 Fieldwork experiences and problems encountered 

a) In one of the universities, the chairperson of the department was requested for 

observation of the classroom with mixed students in it. The chairperson asked 
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a teacher to accompany the researcher to such classrooms. However, to the 

surprise of the researcher the classroom where the researcher was allowed for 

observation had only one female student present in it. Although she was 

clearly told that, the class should have nearly equal number of female and 

male students. 

b) In one of the universities adjacent to tribal areas, an interviewee, in order to 

present good picture of his area, rejected any kind of inequality. He said there 

is 100% education of female students in the area, and that not only female 

students are more than the male students, they take active part in the classroom 

activities than male students. Therefore, the researcher had to request for 

another male respondent whose answers were more realistic. 

c) In order to visit a newly established university situated in an area considered 

as a hotbed for militants and almost full with IDPs (Internally Displaced 

Persons), the researcher faced the following problems; 

i) The area was around 300 km away from the home station of the researcher 

and by the time, the researcher reached the area it was already evening 

time. 

ii) The researcher had no friend or relative or any other contact person in that 

area. 

iii) The University guesthouse was situated in area which was difficult to 

locate. 

iv) Whatever hotels were available were occupied by IDPs but at the same 

time were high risk places (hotels) for night for a person unacquainted 

with the area and local population. In short, it was not till late night when a 

friend of friend was contacted who was kind enough to agree for 
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accommodating the researcher for a night. This local guide later on helped 

in findings different campuses of the university located around in the town.  

3.9 Data Collection 

For gathering data from the sample universities, the researcher personally 

visited the research sites. Prior permission for interview and classroom observation 

was taken from the head of department and once permitted was granted the 

respondents were requested for interviews. Interviews were conducted individually 

and each interview lasted for 30 to 40 minutes. For classroom observations, beside 

head of the concerned department, permission from the classroom teacher was also 

taken. The teachers would also be informed about the purpose of the observation 

before starting classroom observation. Time of the observation in most cases was 50-

60 minutes. 

3.10 Data Analysis 

The recorded data collected through interviews was translated and transcribed 

simultaneously from Pashto to English language. It was ensured that all minute details 

are transcribed by listening to the interviews repeatedly. The data gathered through 

interviews and observations was analysed manually and cross-checked with the data 

collected through observations. The information gathered from analysing the data was 

categorized under various themes in accordance with the questions asked during 

interviews. The responses of the respondents, which were conflicting with the 

researcher personal observations of the research scene (classroom), were identified. 

Respondents‘ validation about students‘ participation would be validated by matching 

it with observer (researcher) data of classroom observation. In addition, only that 

information was given weightage, which frequently surfaced during the data analysis 

process. Actual names of students and teachers respondents were replaced with the 
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first few letters of their names so that confidentiality can be maintained. Moreover, 

since the researcher is aware of the actual names of the students‘ taking letters from 

the names made it convenient for the researcher to revisit the exact interview in case 

clarification is needed. Information which was not of any use in the current research, 

was also screened out.  
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CHAPTER 4 

DATA ANALYSIS AND DISCUSSION 

This chapter presents the empirical data gathered from the field and discusses 

it under various themes. The chapter discusses a number of aspects of classroom 

participation experiences, which include the effects of gender on students‘ classroom 

participation, experiences of gender roles enacted in classrooms by female and male 

students and differential treatment of female students in and outside classrooms.  

4.1 Gender and students’ classroom participation 

For gathering data on the effects of gender on students‘ classroom 

participation, the interviewees‘ were asked to relate their experiences about male 

students‘ and female students‘ classroom participation. The findings indicate that 

male students occupy most of the classroom participation. 

4.1.1 Comparing male and female students’ classroom participation 

Students and teachers were asked to share their experiences as to who out of 

the male and female students participate more in the activities taking place in the 

classroom and why? The responses below show the dominant participants as well as 

the reasons as to why certain students are active and others passive participants in 

classroom activities. Reasons given below range from personal attributes of being shy 

or withdrawn to social factors of being dominant and outgoing, extending to the 

culturally appropriate or otherwise factors. 

Table 4.1 Who dominate classroom participation 

Statements No of 

Responses 

Percentage  

Male students' dominate classroom participation. 51 71.83 

Female students dominate classroom participation. 21 29.16 

Total 72 100 
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Table 4.1 shows respondents‘ beliefs about dominant role that a certain gender 

plays in classroom activities. Of the total seventy two (72) respondents, fifty one (51) 

(71.83%) interviewees‘ believed that most classroom activities are dominated by male 

students, while twenty one (21) respondents (29.16%) were of the opinion that it is 

mainly female students who take active part in classroom participation as compared to 

male students. Moreover, during classroom observation it was observed that out of the 

total 12 questions asked by teacher, male students addressed 10 questions. However, 

for the rest of the two questions that were directed towards female students, a female 

student in a classroom in University of Education (16/04/2015) answered only one 

question. Similarly, during an observation in an English Communication Skills 

lecture, I observed that during the whole duration of the lecture, the teacher did not 

ask even a single question from female students. Exactly as the number of female 

students was 6 as compared to 24 male students so was the number of questions zero 

for female students. (Field notes during observation Notes: University of Education 

16/04/2015). Furthermore, it appeared evident from the classroom observation in the 

University of Education that ―Female students felt submissive and restrictive to/ in 

their respective seats.‖ The female students therefore seemed very uncomfortable and 

showed least interest in classroom participation. In another classroom observation 

carried out at Sajad Hussain Memorial University, the female students were more 

outgoing and expressive in their classroom participation mainly because they were 

more in number (F 19: M 7). I observed that female students were active while 

responding to questions. They were actively involved inside the classroom and 

actively communicated with one another and with the male teacher (29/5/2015).  

During classroom observation, the classroom discourse was also noted in terms of 

gender critical incidents. The reason was to avoid recording lengthy discourse without 
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anything significant and relevant with the current topic. For example, during one of 

the classroom observations in Indus University, discrimination against female 

students was noted from the comments of a female teacher in the following words; 

the girls [women] are good only for talking, they say, but ours are not even 

good for that because talking is all I want them to do 16/10/2014.  

 

Comments like these are endorsing gender stereotypes and labels, which are 

becoming the source of discrimination against female students, especially when such 

comments come from the class teacher who is usually considered an ideal by students. 

Such comments are more significant and critical when a female teacher expresses 

these. 

However, despite some instances of active participation from female students, 

the overall observation results show that in universities in Khyber Pakhtunkhwa male 

students significantly dominate classroom activities and that it is male students who 

are mainly taking active part in the classroom activities while female students are 

passive observers of the events taking place in the classroom.  

Most of the male dominated classrooms were of the universities situated in 

rural areas of the Khyber Pakhtunkhwa. The reason of low female participation and 

interaction was that cultural factors underpinned classroom participation patterns, 

which hampered with female students‘ classroom participation. A female teacher 

from one of the universities located in rural area said: 

…reasons for [female students‟ lack of participation] are that they are not 

allowed from home and even if they are allowed, they would not participate 

and even if they do, they do it on much lower scale”.  

A female student showed similar concerns and recorded: 

…reason for this is that female students are usually quiet. They do not speak 

or take part in the activities at the classroom, thinking that what if they said 

anything wrong.   
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So strong rooted are the cultural beliefs and practices within the high seats of 

learning that female students are happy to have the opportunity of access to university 

education instead of protesting in the least visible manners about it. In order to 

safeguard their honor, they prefer sitting silent in the classroom. Further, in case they 

do indulge into discussion with teacher and shows themselves as active participant 

and active member of classroom community, the male students look down upon them 

and talk negative things after them, thus upsetting them even further. However, they 

still seem happy and appear to bear all these inequalities, lest they might lose 

whatever opportunity they have availed in the form of access to university education. 

Although, it does not feel pleasant to be forced and confined to secondary position in 

the classroom, but keeping in mind their position and family honor these female 

students endure this differential treatment and unequal position. For instance ―it 

[males passing comments] feels bad” noted a female student respondent. She further 

said: 

This is how our society is. Males are given importance and priority and this is 

what they carry in their minds that they are dominant and it is because of the 

society.  

This situation is also seconded by the gender critical incident of classroom 

discourse. For example, in a classroom observation in Knowledge House University 

when the teacher tried to give detailed reply to a female student, a male student 

commented ―Oh I wish‖. After the class, I followed the students to ask him the 

meaning of his comments: 

When I saw him in the veranda I asked him permission for a question and he 

allowed me. I said what did you mean when you said “Oh I wish…” because 

among the sitting male students I felt that I am the only one to have not 

understood it.  He laughed initially and said it was just nothing more than a 

joke. But I insisted and he said that male students (without mentioning 

himself) sometimes say this when they find a male teacher or any male giving 

too much/ undue attention to a female student or a female student speaking too 
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much. It means that I wish if I were a female then I would have been equally 

the center of attention” 12/30/2014.  

In such classroom environment, participation for female students is not only 

difficult but also almost impossible because the female students do not want to 

highlight such problems due to the fear that family members may get involved and 

they may stop her from attending university for the sake of safeguarding her honor. 

Even if the matter is handled within University premises, any female student in the 

Pakhtun culture would not want to get attention in such matters and thus remain 

silent.  

Another student, when inquired about the cultural influences in university, 

believed: 

 …its different [from general treatment of society] here in university but they 

[males students] think that they are males and they can do anything and 

everything. 

Such disadvantageous position compels female students to be quiet and 

reserved rather than take active part in the activities taking place in the classrooms. 

Although she did say that if compared with the world outside university, the treatment 

they meet is far better. 

A gender critical incident was also recorded in the classroom discourse during 

classroom observation in Attock University when a teacher in marketing class praised 

a female student that; 

very good it is called attentive listening and smart thinking like the one you 

need in marketing. 

To this, a group of male students sitting behind the female students in the 2
nd

 

last row exchanged smiles and one of them commented loud enough to be heard that 

―yes she is very good and smart”. Almost all the students smiled and looked at the 
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commenting students who tried to look away in order to escape teacher attention. The 

teacher seemed to ignore him and continued lecturing (25/09/2014). 

About unequal treatment, a female teacher pointed out: 

Reasons are like this is the general environment of the area. Even if you see at 

home female would not come in front of the male family members much, so 

then here [in university] for them standing in the classroom during activities 

or speaking up, you see.  

Not only that female students are made disadvantaged by cornering them 

through males' dominant treatment but verbal comments are also made about their 

socially and culturally appropriate behavior. They are constantly reminded what is 

appropriate for them: 

They [male students] would say that female should behave like this and that 

female students should wear hijab, stay at home and not interact with males. 

A female student voiced her concerns about the beliefs male students hold 

about female students studying in universities. She noted that  

They [male students] think that those female students who come here to 

the university they do not have any respect/honor because in their view 

only those students who stay back at home are honorable and respected 

because they are in Hijab from males. Those who are educated their 

character is not good in their (male students) view.  

A female teacher also reported such comments from male students. She 

reported that:  

Like one of examples that I can give you about the general mindset is 

that once there was argument between a male and a female students of 

my class and when I inquire about it the female student told me that 

the male students accused her saying that “if I [female student] was a 

good girl [character wise] I would be sitting at home instead of 

coming to University and that my [male student] sister sits at home.   

Such comments not only affect their confidence but also extremely limit their 

classroom participation. Echoes of such concerns were also heard from the students‘ 

especially female students during the interviews. For instance, a female student said, 
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“female students‟ are happy being silent instead of facing embarrassing comments‟ 

from male students”. Nature of the comments passed on female students from 

comments within the classroom to comments outside the class in university, varied. 

For instance, comments like ―shut up‟ don‟t be smart, and she is a smart stuff” while 

outside the classroom comments are like “looking beautiful‟ nice dress‟ sometimes 

about height and the other time about eyes”.  Furthermore, following is an excerpt 

from the classroom discourse noted down during a classroom observation in Sajad 

Hussain Memorial University: 

When the class was about to end, the teacher floated a general question, a 

female student answered the question exactly at the same time when a male 

student was about to answer it. On her answering the question the teacher 

smiled while the male student openly expressed his resentment by saying that 

―do you have plastic tap sir?‖ employing that he wanted to shut her mouth up. 

Surprisingly the teacher instead of disapproving the male student comment, 

smiled and said that ―you just happened to be in wrong class‖ and the back 

bencher female student said ―no sir, the plastic tap sounds good idea‖ 

06/02/2014.  

 

The last comment from female student was meant for getting male student 

approval to show her as a part of the lads group. Moreover, while female students did 

not take active part in the activities in the classroom, almost all of them focused their 

energies on studies at home to surpass male students‘ grades wise: “Academically 

female [students] are hardworking with clear focus on their studies” recorded a 

female teacher respondent. A female teacher and Head of the Department recorded 

almost similar observations. She added: 

academically it is not like this. If you look at some of the position holders they 

are females or if you give an activity [homework] to students, good response 

would come mostly from female students”.  

In a similar vein, a female student expresses her belief about female students‘ 

academics. She said: 
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Academically female students are better than male students because they come 

only for studies here [to university]. 

The reason for difference in grades as pointed out by a male teacher was this: 

Reason for this (female students‟ higher grades and seriousness about studies) 

could be that they know the worth of education. It is a privilege for them to 

come out of home for getting education. So it is because they know it‟s a 

privilege therefore, they take more interest in it. 

Surprisingly, all the 18 male student respondents believed that female students 

are academically better than male students, but at the same time added that it is 

because they depend on rote memorization. Male students‘ perception about female 

students in terms of academics could be reflected in the following chart. 

Chart 4.1 Male students’ perceptions about female students’ academic work 

 

 Bias against females in general is so deep rooted that some of the teachers 

would even say that although grades wise female students are better than male 

students but conceptually male students are ahead of female students. A male teacher 

said that: 

 According to my observation and belief that male students are more 

analytical while female students are less analytical. Female students can‟t 

think in diversified way. 

Students responses 

Femle stdudents are better
than male students
academically

female students depend on
rote memorization.
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Almost similar concerns are recorded by a male teacher from the science 

department in a university located in rural area. He said: 

according to my observation female students are hard-working but 

conceptually they are not as clear and good as male students”. Similarly a 

senior professor also was of the opinion that “In terms of marks female 

students are better than male students but due to the social exposure, male 

students are conceptually better than female students.  

Graphic representation of male and female teachers about students‘ academic 

performance is as follows; 

Chart 4.2 Male and female teachers’ perceptions of students’ academic 

performance 

 

According to Table 4.2, most of the male students are of the opinion that 

female students are academically less competent than male students‘. However, what 

is more worrying, is that even some female students, have internalized such concepts 

where they think that male students are better than them (female students); the ratio of 

the responses of female students thinking that female students are incompetent is quite 

significant i.e. out of thirty six (36) responses twenty four (24) are of the opinion that 

male students are intelligent as compare to female students while eleven (11) 

Teachers perceptions about male and female students' academic 
performance 

female students are better
than male students.

Male students are better than
female students.

They are similar

Other
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responses are in favor of female students. For example, one female student shared 

that: 

We don‟t know about things. They [male students] have more knowledge and 

understanding about things in a clear and better way”. 

 

Another female student commented: 

Although male students don‟t work hard very much but don‟t know, they still 

do better, don‟t know whether they are genius or what. 

 

A female student shared similar feelings. She was studying in an urban 

environment, yet, could not separate her rural cultural background and beliefs and 

shared these views: 

Male students are conceptually very strong but they just don‟t work hard 

enough while female students‟ are only hard working otherwise they are not 

as intelligent as male students. 

 

According to the field notes when a student of Sajad Hussain Memorial 

University was approached for clarification of his comments on a female student 

during classroom discourse, he recorded his views in the following words; 

the problem with female students is that if they happened to know something 

they would want to speak it whether they are asked to do so or not. And 

especially when they study in university they behave as if they are someone 

very special, they start dreaming of becoming prime ministers till they are 

married which place their thoughts on ground. (06/02/2014) 

 

Moreover, the theme that kept on surfacing repeatedly during the data 

analysis, was that women generally and female students‘ in this specific context were 

referred to as inferior to male. Not only male students expressed such feelings but 

female students in some cases were also of the view that females are inferior to males. 

In the words of male student, “we as males do not consider female as a part of the 

society even”. A male student respondent also expressed his views in similar words. 

He said, “Males are even mentally more apt and sound as compare to female”. Yet, 
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another student recorded belief in almost similar words that ―female students consider 

themselves inferior to male students in our society”. The predominant cultural 

practices were intricately embedded in people‘s understanding and practices that a 

female student respondent said that, ―females cannot become independent as males 

would. It‟s like the man is to order and the woman is to obey”. 

A male student also noted that ―female students consider themselves inferior 

to male and added that some of them are in fact inferior‖. Furthermore, a female 

teacher records her observation about the status of women in our society in such 

words ―in our society females are considered inferior. People don‟t give much 

weightage to whatever they say and dismiss them by saying that they are female[s]”. 

During the data collection process and later on after data analysis it was 

revealed that most of the respondents termed cultural practices responsible for female 

students‘ differential treatment and resultant disadvantageous academic treatment of 

female students in universities in Khyber Pakhtunkhwa. In the words of a male 

teacher: 

 “The way we brought up our kids and the way we teach them (females) to be 

reserved in front of males and hijab etc. These are few things which make 

female students shy and males‟ students dominant”.  

 

Similarly according to a female teacher: 

 Might be in their homes they are not allowed to talk openly, participate in 

decision making or to express their ideas. Female students I would say face 

too many problems in the classroom as they do in the society. 

Sixty-Two (62) out of total seventy-two (72) respondents believed that gender 

is the only factor responsible for female students‘ differential classroom participation 

and the differential treatment faced by female students in universities in Khyber 

Pakhtunkhwa. Two (2) respondents believed that factor of shyness in female students 
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while two (2) respondents termed the ‗fear of being wrong‘ as responsible factors for 

female students low classroom participation. A male university teacher said, “the 

biggest difficulty for female students‟ is that they are females” where they are 

recognized only as optional not substantial part of the society. So to conclude there is 

no other reason for female students‘ low classroom participation in universities in 

Khyber Pakhtunkhwa culture but that they are females and not equal to males in 

society outside university and male students within university. Similarly, male 

teachers‘ treatment of female students also carries the influences of social set-up.  

4.1.2 Gender role experiences in classroom  

For getting the respondents‘ views about gender roles in classroom, the 

researcher tried to explore all possible gender role experiences and strands. During the 

interviews, discussion would usually lead to such aspects where the enacted gender 

roles would be talked about. However, some of the themes that emerged while 

probing female and male students‘ about their gender roles, it was found that mostly 

both male and female students looked upon themselves playing the traditional gender 

roles. For instance, in adhering to the socially expected gender role, female students 

were withdrawn and submissive. Male students, on the other hand, were seen both by 

female as well as male students as outgoing, bold and dominating in the classroom 

activities and outside the classroom within general academic environment, as well as 

in society generally. Female students were seen as inferior not only by male students 

but female students themselves seemed to have internalized the concept of females 

being inferior, physically as well mentally and subsequently, academically too. 
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Table 4.2 Males and female students’ perception about their gender roles 

 Total number of 

interviews 

Traditional Modern 

Gender role perceptions of female 

students 

18 16 2 

Gender role perceptions of male 

students 

18 18 - 

Teachers beliefs 36 30 6 

 

Some of the major themes where students have described their roles are as 

follows; 

4.2 Withdrawn and submissive is appropriate  

Most of the female students (also male students) see (16 out 18 female 

students while 18 out 18 male students) their role appropriate if it is in accordance 

with the social expectations; otherwise, the students‘ are looked down upon and 

commented on by male students‘ in their private circles. For instance, if a female 

student is actively taking part in the classroom activities. According to one of the 

female respondent:  

They (male students) say she is very talkative and upfront [which] 

feels very bad. 

She further added that: 

male students think that they are the dominant and prominent 

character in our society; I would rather add that males are actually 

considered dominant and prominent character in our society.  

With such a mindset of classmates, it is difficult for the female students to 

participate actively in classroom activities and even if a female student tries to break 

the rules, then, as mentioned by one of the female teachers, she is labeled as having 

bad character. She said that: 
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I have a female student in the class who I think is bold but then out of the 

classroom students talk after her.  

She further added that 

 …not only male students but also faculty members, both male and female, 

talk after her.  

In such a predominantly hostile environment, ensuring that female students get 

equal attention and equal chances of pursuing their academic interests appears almost 

impossible. Furthermore, it is not only in academics and academic environments that 

such views are held and practiced but society generally is highly patriarchal where 

women are treated differently, dependent for their needs and wants on their male 

counterparts. 

A female teacher for example commented: 

―Aaa, well in my view you can attribute it to the general views of people in our 

society that female should try to remain withdrawn and not to present 

themselves dominantly in front of the male members” 

Universities and other higher educational institutions cannot be completely 

free from the social influences but deliberate efforts against such negative social 

influences in the academic circles can hardly be seen. In some cases, even senior 

faculty members proudly endorse that giving more attention to male students is 

appropriate as they are going to be the breadwinner, and have economic burden of the 

entire family on their shoulders. For instance, a senior professor at a university 

bordering tribal area proudly said that; 

I usually try during the class to ask questions from male students only and 

keep on encouraging them for participation. 

The point that needs attention here is that such views and efforts on the part of 

faculty members appear to lead towards engineered deprivation of female students of 

their rights of availing equal learning opportunities. At the same time female students 
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in most of the cases have been brought up in environment where challenging the 

established norms is not an easy choice. 

4.2.1 Inferior to male 

One of the themes that emerged during the data collection process is the 

female students‘ perceptions of being inferior to males. 51 respondents out of the total 

72, believed that females are inferior to males. When I inquired about the reasons for 

such perceptions or beliefs‘; the students and teachers‘ held culture responsible for 

such discrimination. Moreover, in some cases some students linked it with religion 

too. One of the male students noted that ―female students consider themselves inferior 

to male and [added that] some of them are in fact rightly inferior‖. Similarly, a 

female teacher expressed her opinion about the social standing of females that  

in our society females are considered inferior. People don‟t give much 

weightage to whatever they say and dismiss them by saying that they are 

female[s].  

With such perceptions about gender role of females in general and female 

students‘ in particular in society, low or less classroom participation from female 

students is not difficult to understand. A male student comments can further explain 

the prevalent social concepts that male members of society hold about females. He 

noted that, “No matter how hard they study, female students will be inferior to us and 

scared of us”. More upsetting is the situation where female students have internalized 

such views and social concepts about their social status.  

Following is an excerpt from discussion with a female student: 

Interviewee: some people say that female should stay at home in parda (Hijab) 

while others think that they should not get education. 

Interviewer: tell me about academic perceptions? 

Interviewee: They think that females are good only in rote memorization. 

Interviewer: what do you think? Is it so? 
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Interviewee: I believe male students are conceptually very strong but they just 

don‟t work hard enough while female students are only hard working 

otherwise they are not as intelligent as male students. It is also in the Holy 

Quran that females are ignorant (Naqisul Ilm) means that females are not as 

knowing as males are. 

Interviewer: where is it in Quran? 

Interviewee: I don‟t know 

Interviewer: Then why are you saying this? Who told you? 

Interviewee: A mulvi (religious scholar) in our village says this. 

Even females themselves attribute such views to religion erroneously. In fact, 

status of men and women and their duties towards one another in Islam are based on 

equal rights. According to the saying of Holy Prophet Mohammad (PBUH), as 

reported in Musnad by Hunmbal (2001) ―Whoever has three daughters or three sisters 

and he feared God about them and brought them up well, he will be in Paradise with 

me like this and showed up his ‗SWA‘ four fingers together.‖ (p.20)   

Similarly, about the equal economic position of women the Holy Quran 

admonishes: 

Covet not that whereby Allah has made some of you excel others. Men shall 

have a portion of that which they earn and women shall have a portion of that 

which they earn. Ask Allah alone of His bounty. Surely Allah has perfect 

knowledge of all things. (4:32) 

Furthermore, about the equal educational opportunities for knowledge 

according to a Hadith of the Holy Prophet Mohammad (PBUH) in Sahih Ibn.e.Maja 

by Ibn.e.Maja Mohammad ―Seeking Knowledge is obligation upon every Muslim‖ 

(p81).  

At the same time, a male teacher‘s comments are worth mentioning here. For 

instance, a teacher recorded his views about females in the following words: 
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They can neither make a state nor can they run one because they are neither 

analytical nor independent thinker. They are neither physically strong nor 

mentally strong and also that they easily forget things. 

The above views of a faculty member definitely are not based on scientific 

research. However, it does give a glimpse into the established views and social beliefs 

that are held about women in the Pakhtun culture. With such beliefs and views about 

women, ensuring equal learning opportunities for female students appears to be an 

uphill task. Although the situation in universities might not be as discouraging, but it 

may appear from the above comments that it is all about males, not only in society but 

also in universities. However, the aim of education should have been to dispel such 

concepts; it appears to be intensifying it. Similarly, while a male student was 

recording his views about the gender roles he said that; 

Male don‟t care about gender differences much, they are confident and female 

always think that what if I say or do something wrong in front of male 

students. They don‟t feel safe in front of male students. They don‟t want to 

come in front of male students. 

A female student studying in a university situated in rural setting with strong 

cultural influence, when asked about the reason for low classroom participation 

answered in the following words; 

Reason for this is that female students are very scared in presence of male 

students. They kind of feel depressed and tensed.  

In some cases especially, where the universities are situated in rural areas, 

where cultural influence is stronger as compared to universities situated in urban 

areas, the discrimination sometimes can be seen even in academics. For example, 

male students are allowed for academic trips to other universities, but female students 

are rarely given such opportunities. Such differential treatment is causing mental 

stress to female students and they have strong resentment about such differential 
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dealing from faculty and administration and believe it as unjustified. According to one 

female student: 

We have been given access to education in the form of getting university 

education but not all the facilities that are available to a university student. So 

the result is that we do not understand and know what equipment are used in 

industries. We are not allowed for medicinal plant collection tour. 

According to the researcher understanding in order to get equal classroom 

participation from female students and have them equal access to education, they need 

to be looked upon as equal members of society having equal rights and privileges. 

Unfortunately the true picture appears to be the revers. In university female students 

in fact, appears to be the victims of discriminative treatment. This discriminative 

comportment may be seen in diverse spheres; ranging from subject selection, to 

discriminative environment and different forms of harassment.  Harassment is visible 

inside as well as outside classrooms in Universities.  A male teacher recorded his 

concerns in the following words: 

We take women for granted.  They have to just work for us. We treat them as 

servants not like daughter, sister or mother and this is what is seen in the 

classroom participation as well. 

During participation in classroom activities where the researcher was present 

as an observer, female students have to take part in the discussion where they would 

sometime have to disagree with male students and present counter arguments in 

support of their argument. However, in such cases it is just not acceptable for a male 

student brought up in Pakhtun culture to accept a female presenting better arguments 

or taking the lead. It is considered equal to challenging his authority and power. In 

such case, it was observed that male students would laugh off the matter so as to 

devalue the comments made by a female student. The reason being that, male 

students‘ have seen females as mothers, sisters and other relatives in submissive roles, 
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supporting males and submitting to their authority. Resultantly those females, who are 

not abiding by the culturally expected role model, are labeled as upfront, bold and of 

bad character. It is hard for male students to accept female students in the roles 

independent of males‘ influence. The reason being such female students do not adhere 

to the dominant female role model expected in Pakhtun culture. 

4.3 Social practices structuring and influencing gender roles of students 

and teachers in their classroom participation 

For female and male students, it is imperative to know that education in true 

sense is liberating. It liberates the minds of individuals and enables them to question 

the beliefs and practices that are disadvantaging and outdated. The question here is 

that whether teachers in the universities in Khyber Pakhtunkhwa Pakistan, understand 

this role of education and whether they are prepared and have the knowledge to be 

free of negative cultural influences. In the context of this research, all the teachers 

included in the sample were asked the following question in order to gauge their level 

of understanding of the concept of gender, the difference between gender and sex and 

changing nature of gender as a social construct. 

4.3.1 Knowledge of the terms gender and sex 

All the teachers and students included in the sample, except one female 

teacher, answered that it means the same as sex, which shows that not only students, 

teachers were not aware about the gender differences. For all of the respondents 

gender and sex had similar meanings and they had no knowledge of the changing or 

fluid nature of the gender roles. Therefore, teachers with such level of knowledge and 

awareness, if teaching to the students‘, coming from male dominated society with 

strong cultural influences on them, would find it rather difficult to teach in a way so 
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as to ensure equal participation from students. Further, the teacher may also find it 

equally difficult to give equal status and attention to both male and female students. 

Chart 4.3 Respondents' understanding of the term gender 

 

Similarly, most of the teachers were of the view that culture is responsible for 

the differential treatment of female students. A teacher noted his views as follows: 

Our culture predominantly is that of Pakhtun so we do have problem in female 

participation. They (Students) do bring along those [cultural] things and we 

being teachers try to make them put those beliefs aside because classroom is a 

classroom but again it is not always that we are successful. Students just 

spend few hours with us. 

This is not only true about students but teachers equally held established 

cultural beliefs and are the part of environment where such beliefs are intensified. 

According to a female teacher:  

Because some of the male teachers do not motivate female students and what I 

have observed being a female is, that since a teacher as you said, come from 

the same culture as students, they don‟t encourage female students to 

participate. Rather some of the teachers themselves feel shy in front of the 

female students. They would not bother asking whether you understand or not 

what I am teaching”. She further added that “females in Pakhtun culture are 

not supposed to participate; they are supposed to wear hijab. They are 

suppressed and cannot express themselves. Similarly they bring in the same 

Teachers' understanding of the term gender 

Knowing the difference.

Thinking it same as sex.
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culture with them to the classroom where it becomes difficult for them to 

participate in the classroom activities. 

Not only cultural effects can be seen in teachers‘ differential treatment of 

students in classroom participation but their comments on students also exhibit the 

practices they follow in the classroom. One female student complained about her 

teachers‘ behavior and shared that such comments only discourage them from further 

studies. She noted that: 

And also whenever discussion about further studies comes up most of them 

even our teacher would say that you don‟t need to study further. Even in the 

farewell party our teachers were saying to outgoing students that get married 

as soon as possible because after this you would not be able to get suitable 

husband for marriage or not get anyone at all. I mean this should not be like 

this like I want to enroll in PhD and to me marriage is not that important. 

With such cultural restraints and stereotypical behavior that exhibit differential 

cultural practices, it is hard for female students to participate in the classroom 

activities and enjoy equally the benefits of education. In such an environment, normal 

participation for female students in most of the universities in Khyber Pakhtunkhwa 

appears almost to be a dream. According to a male teacher: 

Since female students‟ have so many constraints from their parent and from 

families‟ side on them. They cannot participate in so many academic 

activities‟; they do not even go on academic trips. 

A female teacher from another university recorded her concerns in such 

words: 

Might be in their homes they are not allowed to talk openly, participate in 

decision making or to express their ideas. Female students I would say face 

too many problems in the classroom as they do in the society. 

Yet another teacher from a university situated in urban setting voiced similar 

concerns when he said: 

it‟s part of our culture. This shyness this sense of insecurity is part of our 

culture. We define culture as share things within society. So it is cultural thing 
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that they should be a bit shy and not talkative etc etc. They learn this from the 

culture. Culture is born of common practices of society. On average males are 

active participant than female students I would say. 

However, practicing culture at the cost of education or learning opportunities 

presented in universities or in the classroom is too big a price for female students to 

pay. Moreover, it is also convenient to have female population in universities as mute 

for patriarchal mind-set or if they start asking and arguing for their rights, the 

patriarchal mind-set would not be at ease with such demands. Although, as mentioned 

above due to this reason when females in our society do try to break the shell of 

discriminative cultural practices, they are seen as having bad character. 

One senior professor clearly and openly expressed his opinion in these words:  

I usually try during the class to ask questions from male students and keep on 

encouraging them for participation [and] say this openly in the class that 

since I am male I will give more preference to male students. 

Teachers with such beliefs can only endorse patriarchal agenda and the 

students listening propagation of such beliefs, have only one option available to them 

i.e. to internalize whatever the teacher in classroom is saying and society practicing.  

4.4 Harassment 

One of the important aspects of unfriendly university environment in 

universities in Khyber Pakhtunkhwa is that, female students are being harassed. 

Female students while coming to departments and going back to their homes and 

hostels, face harassment from students. Even within their respective departments and 

institutes outside the classroom, they face depressive situations. They are treated by 

most of the male students‘ as someone who simply has to be treated as an object to be 

admired for beauty and elegance rather than a human being. A female student refers 

to the outside class harassment in such words 
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comments outside classroom are like „looking beautiful‟ nice dress‟ sometimes 

about height and the other time about eyes. If I tell you, female students are 

continuously under depression here in this environment.  

She went on to say further that  

female students‟ feel that they do not come here for fashion, show off or 

dressing. They come here for studies while comments like these also hurt their 

ego and self-esteem. Also if a male student likes a girl, he would tell the rest of 

them (male students) that she is your Bhabi (brother‟s wife). 

The connotation that Bhabi (brother‘s wife) in this context carries is that, this 

specific girl has been regarded by a certain male student as his property. Another 

painful aspect to such harassment is that the victim (female student) cannot complain 

to anyone out of the fear of bringing bad name to herself and to her family. The only 

way to cope with such harassment is to bear it and be mentally stressed and disturbed.  

Yet another female student commented on outside classroom harassment in 

the following words:  

female students here do face problems. If you are walking on the road, male 

students would be commenting on you which is quite irritating and the worst 

thing is that it is considered normal here” when asked that what do you mean 

by normal she said “This is not something unusual. I mean every female 

student generally faces this. [These male students] would try to make pass on 

you one way or the other as if that is the only way a female has to be treated. 

Moreover, a worrying aspect of female students‘ harassment is that they face 

this not only from male students‘ but also from male teachers. However, to make 

female students disclose such actions had ethical and conduct implications, which 

would usually be avoided because of honor and dignity concerns. As an instance that 

such harassment do exist in universities in Khyber Pakhtunkhwa the following 

excerpt of interview with a female student is presented here; 

“Interviewer: As a female student could you tell how do male teachers treat 

you? 
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Interviewee: Our teachers are very good and till now I have not noticed 

anything to complain about but sometimes things are heard as well ( laughs 

and looks at her friend who stop her from saying anything). 

Interviewer: Please talk openly I have assured you of confidentiality. 

Interviewee: I don‟t know but you are recording everything? 

Interviewer: You need to trust me for keeping everything you say as 

confidential. 

Interviewee: you should not disclose my name right? 

Interviewer: Never. Don‟t even mention this. 

Interviewee: Ok so I will say that female students do face problem from young 

faculty members but it‟s not only them. Female students also themselves want 

to make affairs with teachers. But not all female students‟. Not all of them 

would want to indulge in this kind of things. But since some of the female 

students themselves want to start affairs with the teachers so teachers also 

respond them positively. Those teachers especially who are not married and I 

would rather say that those who are even married. They would try attracting 

female students or getting them by other means you know what I mean”. 

Although she mentioned that female students also use their sex in order to take 

advantage of male teachers. However, for a teacher to be morally so weak as not to be 

able to restrain from indulging into such activities is a point of concern for policy 

makers. Such behavior of teachers violates the sanctity of teaching profession and 

also strengthens female students and parents beliefs that universities are not safer 

places. Another aspect of female students‘ indulgence into affairs with male faculty 

members is the predominant belief of looking at females as a sex object. 

Consequently females unconsciously also internalize this belief over the years. In a 

similar vein, some of the female students try to use this belief to their advantage in 

order to get favors in unfriendly and hostile environment. While on the other hand, in 

some cases teachers also try to use their power and authority for luring female 

students. 

For example in the words of a female student: 
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“Interviewee:  Yes there are students like that and students doing this do get 

favors in terms of marks etc but in future when they get job on the basis of that 

degree their earnings are not pure and legitimate. 

Interviewer: whatever you are saying is it based on hearsay or is it your 

observation? 

Interviewee: It has happened and I have heard it too. There have been cases in 

this university and the teacher has been expelled from university and I believe 

both the teacher and student are responsible for this kind of happenings”. 

 

4.5 Factors other than gender that have impact on students’ classroom 

participation 

All the participants in the sample were asked the above mentioned question 

during the interview. The responses given by different participants are illustrated in 

the graph given below; 

Chart 4.4 Factors other than gender responsible for classroom participation 

 

Chart 4.4 shows that only one respondent out of the total seventy two (72) 

respondents was of the opinion that teachers teaching style is responsible for students‘ 

differential classroom participation. The respondent believed that teacher should 

Factors other than gender responsible for classroom 
participation 

Teaching style

Communication

English language

Pre-service training

Fear of being wrong

shyness

Class timing (40 minutes)

Gender
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adopt such a teaching style where equal focus on all students and equal participation 

from all students could be ensured.  

Similarly, one respondent each considered communication, expression in 

English language, pre-service training and short duration of the classroom as factors 

responsible for students‘ low classroom participation. Moreover, ‗fear of being 

wrong‘ and ‗shyness‘ were mentioned as factors having impact on students‘ 

classroom participation by two different respondents. However, as has been 

mentioned above, ‗the fear of being wrong and the element of shyness‘ cannot be 

considered ‗other than gender‘ factors. These are, rather the factors that are closely 

relevant and related with gender discrimination and with the way females as a class or 

race or a group is treated in Pakhtun society. 

All of the remaining sixty three (63) interviewees believed that gender is the 

only responsible factor having impact on students‘ differential classroom 

participation. For instance, one interviewee believed that ―there is no other factor 

except gender‖ that affects students‘ participation. Similarly, a female respondent 

noted that ―gender is the only factor that influences students‟ classroom participation 

in one way or the other”. Whether you held culture responsible or our patriarchal 

mindset, the target is female population, who are deprived of availing learning 

opportunities otherwise available in the classrooms and in the general university 

environment. 

4.6 Identity and Identity Change 

Identity theory and social identity theory postulate that identity is the result of 

social factors. In other words self-concept and identity is strongly influenced by the 

social factors, form the basis for the both the above mentioned theories. In the context 
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of current research, after data analysis, it was felt that the desire to conform to the 

expectations of dominant (men) group for the sake of social acceptance was strong 

among the female students. As has been mentioned by Curtis, (2009), ―people are not 

independent of the world around them but are rather shaped by the experiences and 

relationships they have‖ (p. 13).  This was therefore, the reason that significant 

portion of the female students, during the classroom observation was found to adhere 

to the group prototype (the process of de-personalization and prototypicality in a 

group according to Social Identity Approach) of shy and silent females who are to be 

obedient in front of men in the patriarchal society of Khyber Pakhtunkhwa. Moreover, 

the female students in universities in Khyber Pakhtunkhwa have accepted to play 

submissive role of acceptable female in Pakhtun society. The reason is not that they 

(female students) like to play such roles, but it helps in the ―reduction of uncertainty 

in life‖ (Flanders, 2014, p. 15). 

In order to understand the status of female students and teachers identity in the 

context of higher education institutions and universities a question was asked from the 

female students and teachers. The question was how independent a female can 

become after going through higher education. This question was asked in order to see 

the development or change in the self or identity perspective of such female students. 

Based on the analysis of data, it was found that after completing university education, 

all female students (18) saw themselves as more independent and responsible for 

decision making concerning their lives. On the other hand, however, significant 

number (33 out of 36) of female students and teachers still believed to obey and be a 

part and sub group, of the culturally formed men dominated social set up. Male 

members of their respective families, in fact, also give the independence that the 

female students foresee that they will enjoy after getting higher education. In true 
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sense, it cannot be called independence rather it is permission from family head (male 

in most cases) for relative release or ease in the social boundaries inflected from 

patriarchal society. A female teacher recorded that owing to the cooperative behavior 

of a family elder (father-male) she is independent in taking decisions regarding her 

life matters. However, at the same time she also complained about the ―other‖ status 

given to females in men dominated culture in Khyber Pakhtunkhwa. She recorded that 

if I go to hospital or any other place I am called and referred to by ―daughter of abc, 

wife of such-and-such, and sister of xyz. I do not have any identity of my own‖ (post 

interview discussion, Ibn e Khaldoon University).  

Similarly, a different perspective of a desire for achieving different identity 

was noted in a female student who was the only child of her parents. Although she 

had a  different motive behind her desire for identity change. She noted that, ―I wish if 

I were a man, then I would have helped my father in a better way in his old age‖ 

(Attock University 25/09/2014). This is a typical example of the feelings of instability 

created mostly through ‗other‘ status given by powerful and authoritative men 

dominated group. Her desire also reflected the craving for more freedom associated 

male members of the group. Hogg (2006) is of the belief that individual liking for 

social identity is also based on one‘s craving for bringing stability and reducing 

uncertainty in one‘s life as established groups have the potential to give norms of 

behavior to the people who are identifying themselves with it. Out of the total 36 

female students and teachers‘ interviewed, 35 were found to be unhappy because of 

their experiences, as a minority group within the larger men dominated population. 

Yet, another aspect that surfaced during interviews and which I understand as an 

insider in the cultural practices of the research scene, is that I felt that except two of 

the above mentioned respondents, rest of the respondents were rather unwilling to talk 
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about their desire for identity change. The reason behind such indecisiveness is social 

pressures. As a minority or sub group, treading or stepping into such restricted area 

could result in dire consequences. 

 

4.8 Discussion 

Findings of the study suggest that female students‘ classroom participation is 

low as compared to that of male students in universities in Khyber Pakhtunkhwa 

Pakistan, consequently making the classroom environment not only unfriendly for 

female students but it also negatively affects their learning opportunities. Brooks 

(1982) in Drew (1998) have also supported such findings; male students 

disproportionately dominate classroom discussion. Similarly Constantinople et al.‟s 

(1988) research findings also show that male students participate more than female 

students in the classroom discussion. Wade (1994. 237) as cited in Rocca (2010) also 

found that ―males were more likely to participate and saw their own participation and 

participation in general as more important than females did‖. Similarly, according to 

Jule (2004, p. 21), ―the girls were learning to lose at the game of education, 

undemanding of teacher time, passive, observer of boys‘ active learning‖. Bashi and 

Iskander (2006, p. 406) as cited by Roseanne Russella & Rachel Cahill (2015) 

findings also support this research's findings. Their findings show that ―male students 

dominated classroom discussions and were 40% more likely to volunteer a response 

than a female student‖ (p.9).  

One of the reasons that were found responsible for female students low 

classroom participation during data analysis was male students‘ dominant behavior in 

the classrooms. During most of the classroom observations it was found that male 

students spoke more as compared to that of female students and that female students 
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would comment or answer only when asked by teacher. However, even in doing so, 

female students would answer or make comments in very low, subdued and shy tone. 

Fassinger (1995) in his research administered a survey questionnaire to students and 

professors of 51 classes. The author found that male students are more likely to 

participate in female professors‘ classes than in male professors‘ classes and that the 

participation of the female students and their level of confidence is affected by the 

dominant behavior of the male students. It was also observed during classroom 

observation that female students‘ would be all sitting together mostly in a corner of 

the classroom while male students on the other hand, were found sitting all across the 

classroom. According to a female student, who believed that male students‘ dominant 

behavior is one of the reasons of female students low classroom participation, “male 

students think that they are the dominant and prominent character in our society”. 

Coats (2004) also supported the belief dominant behavior of the males is the reason 

for female students low classroom participation.  He is also of the opinion that men 

are believed to be more prone to interrupting others to grasp the floor (p. 9). Zhange 

(2010)   goes on to say that  

There is evidence that men are more likely to use certain strategies being 

associated with male dominance in mix-sex conversations, for instance, 

interruption, a way to deprive others of the right to speak. (p. 5)  

 

This tendency of male students talking and participating more to the 

disadvantage of female students in the classroom participation was seen throughout 

the data analysis process and was also reported by students and teachers respondents 

of both the sexes. Even if a female student did try to break the shell for participation 

in the classroom, then as was reported by a female teacher, ―and even if they do 

participate later on, male students discuss these female students between themselves 

negatively. So due to this fear they do not participate at all‖. Such findings of male 
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students‘ dominant behavior have also been reported by Brooks, 1982; Constantinople 

et al., 1988; Crawford & MacLeod, 1990; Karp & Yoels 1976; Sternglanz & 

Lyberger-Ficek, 1977) as cited by Crombie ( 2003). These studies report that, ―males 

have been found to participate more frequently and more assertively than do females‖ 

(p.55). The study conducted by Patchen (2006) also supports the above findings. Her 

study findings show that ―over half of the boys said definitively that they participated 

in their classes, but participation was not so assured among the girls‖ (p. 14). 

Female students‘ low classroom participation, according to the data analyzed 

was also attributed to the female students‘ fear of being talked after by male students 

and to the comments that male students pass on them. According to a female 

respondent ―we (female students) do have difficulty that what will male students say 

if I say something wrong;‖ she added that ― female students say that they (male 

students) pass comments although it has not happened to me though‖. Patchen (2006, 

p. 12) further reported that  ―the girls who said that that girls do not participate as 

much as boys, said that the girls are language (English language) dependent, shy; not 

smart; and/or afraid of humiliations/embarrassment‖. The difference in Patchen 

(2006) findings is that fear of humiliation is not from teachers but of male students 

who pass negative comments on female students. The reason of female students‘ fear 

of male students passing comments on them is that they are worried that lest the 

comments male students pass on them might reach to their family member or relative 

and consequently could result in discontinuation of their education and losing of much 

privileged chance of getting education. A female student respondent expressed her 

opinion about the comments that male students pass on them and noted “Like they 

would say wow beautiful (Masha Allah) and that her eyes are pretty, her height is 

good. Things like these which irritate us”. Moreover, in case of female student taking 
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active part in the classroom discussion and other activities, male students believe such 

students as bold upfront and not submissive and withdrawn as a traditionally 

acceptable model of female would be in the dominant patriarchal Pakhtun culture.  In 

such environment where female students are faced with two dilemmas i.e. whether to 

safeguard their honor or take part in the classroom participation, they prefer the first 

option. The reason being that in the Pakhtun culture, females are regarded as family 

honor; such comments if reached a family member would have dire consequences. 

This could result even in loosing much valued and rare opportunity of a female 

student‗s access to education. Therefore, silence is the only option for them instead of 

facing peer students evaluation and resultant embarrassment. Also according to 

Martinez (2008, p. 7) ―[patriarchal] structure directly or indirectly reinforces the 

ideology and reality of men authority over women.‖  

Another factor that according to the data affects students‘ classroom 

participation is female students‘ shyness. It was found from data analysis that most of 

the female students and teachers‘ believed that female students feel shy to participate 

in the mixed sex classroom. Hirschy and Wilson (2002) are also of the belief that 

students shyness can contribute to their avoiding classroom participation; ―Students 

may be frustrated with domineering peers, fear appearing stupid, have low confidence 

levels, [and] be shy…‖ (p.93). Besides the fact that shyness may be intrinsic and 

personal attribute and may not have anything to do with gender but when taken into 

the larger context this factor of shyness is related with gender and the way gender is 

practiced in certain societies. In a similar vein, in terms of female students, shyness 

may be a personal attribute but at the same time shyness is also related with the way 

females are expected to behave. According to Martines (2008) as cited by Azher 

(2009, p. 9) ―the core aspect of this [patriarchal] theory is that the private patriarchal 
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structure of the family is reproduced in the public sphere, thus reproducing and 

reinforcing the inequality between men and women.‖ Also according to Mohanty 

(1988, p. 43), ―colonial rulers through gender biased land reforms….reinforced 

patriarchy in pre-independence India and Pakistan. In addition the colonizer through 

reengineering the formal system of education further strengthened patriarchy.‖  

In the Pakhtun culture, females are expected to be shy and withdrawn to 

follow socially accepted and appropriate model of a women. A male teacher also 

voiced similar concerns: 

“Our cultural predominantly is that of Pakhtun so we do have problem in 

female participation and main participants in the class room are mostly male 

students. They are more dominant because of cultural restrictions on females. 

The way we brought up our kids and the way we teach them (females) to be 

reserved in front of males and hijab etc. These are few things which make 

female students shy and males dominant”. 

Zhang‘s (2010) findings of research data on gender differences in upper 

secondary school also shows that a female teacher would give more attention to 

female students because ― she thinks that girls are shy to speak up‖ (p.29). According 

to Borg (2015) findings of a study conducted in the school context in order to see how 

classroom behavior relate to gender ―The negative effect of self-perceived withdrawn 

behavior might be that the withdrawn students‘ shy and anxious behaviour were 

holding them back from participating actively in class, which might interfere with 

learning in school‖ (p.17). Although the above mentioned study was conducted in 

school setting but its findings are supportive of this study which was conducted in 

universities in KP Pakistan. In a study conducted by Roseanne & Cahill (2015) in 

Cardiff University, students low classroom participation was attributed to the female 

students‘ shyness and lack of confidence. According to the findings of Roseanne & 
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Cahill study ―The biggest barrier to oral participation was a reported lack of 

confidence, notably within the female student cohort‖ (p.4). 

One of the main reasons of female students‘ lack of confidence while 

participating in the classroom activities is the prevalent patriarchal culture of KP 

province in Pakistan. The predominant expected behavior of female population is 

through exhibiting feminine traits by being shy, remain withdrawn and not coming in 

front of males‘ counterpart and be silent and submissive. Such traits are highly visible 

in the sample population of female students in the context of this study.  

Restrictions from parents were also found as one of the variables that 

influence students‘ classroom participation. A number of female students‘ 

respondents as well as teacher respondent believed that female students‘ lack of 

participation is due to parental permission. Their parents do not want them to take part 

in the classroom activities because they do not want them to give this expression to 

male students that they (female students) are open to mixing up and thus easy to 

communicate to or make friendship with. Such parental restrictions are becoming the 

reason of female students‘ deprivation of learning opportunities. According to UN 

(2001) as cited by Ahmad & Nauman (2013):  

in addition to carrying the „burden of family protection and honour,‟ girls and 

women have a deferential role in family and society; leading to exacerbating 

consequences, not knowing about their rights, girls and women are subject to 

various forms of exploitation and thus remain inferior in status to that of boys 

and men (p.6).  

 

Although Ahmad and Nauman (2013) have cited this in a different context, 

female students in Pakistani culture generally and in the culture of Khyber 

Pakhtunkhwa particularly have the burden of the family honor on them. Thus, they 

are discouraged to mix up with male students whether it is in educational context 

generally or in the context of classroom participation specifically. According to Azher 
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(2009, p. 43) ―Women in Pakistan have come to be regarded as purveyors of chastity 

and symbols of honor for the family.‖ One female teacher commented on students‘ 

parental permission influencing classroom participation: ―they say that they are not 

allowed from home (Parents) and also they want to observe veil (parda) so they 

would not participate.‖ When further inquired that how does classroom participation 

affects female students parda, her response was that standing in front of male students 

and talking and doing presentations is not possible without forsaking your parda. 

According to Lakshmi and Arora (2006, p. 5):  

parents who understand and allow their children to express their feelings 

openly shows greater academic performance as compared to those adolescents 

whose parents always give adverse remarks on whatever they do and they are 

not allowed to express their ideas. Therefore, they are more concerned with 

their parents say, rather than what they want.  

 

The above mentioned research has been conducted with school adolescents but 

is supportive of the present research where almost all of the female student 

respondents who were under the strong cultural and parental influence, were found 

not participating in the classroom activities because they were found worrying about 

the appropriate social behavior and parents‘ permission than their academics.  

Although not all the female students showed such traits and some female 

students were found taking active part in classroom activities. Such female did adhere 

to the expected cultural norms of acceptable behavior by observing parda (hijab). 

However, during the classroom observation it was found beside observing parda, they 

also took part in classroom participation and that their gender did not hinder them 

from availing learning opportunities in the classroom.  

Positioning, a term introduced in research on subjectivities and identities 

endorse such findings where people create identities for themselves and others in 

different context. Similarly, although some students‘ mainly from universities located 
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in rural areas of the research sample or from family background with rural traditions, 

showed identities traits which were against the dominant culture of Khyber 

Pakhtunkhwa.  Such students were found bold and expressive not only during 

interviews but also during the classroom observation. According to Butler 2006; Lyng 

2009; Mac and Ghaill 1994 as cited in Borg (2015, p. 5) that ―such positions are 

constructed within particular social situations with specific people.‖ However, this 

should be noted that students with such identity positions were either from urban area 

as mentioned above or were not identifying with the cultural norms of the research 

area and were trying to contribute to the classroom activities. 

Classroom composition in terms of gender was also found to be one of the 

factors affecting students‘ classroom participation. Krupnick (1985) conducted a 

study where classroom activities were video tapped. His research findings show that 

female students participate less in the classroom with a majority of the male students. 

Another study conducted by Cornelius et al. (1990, p. 54) also shows that ‗female 

students, participation is affected in the classroom where more males students are 

present as compare to the classrooms with majority of female students.‘  One of the 

reasons of classroom composition in terms of gender influencing students‘ 

participation is that classrooms become community setting with students bringing 

along cultural influences with them. Furthermore, in the context of this particular 

study the cultural influence showed its effects in the form of male dominance and 

female students‘ submissiveness where they are only silent participants. A male 

teacher respondent commenting on students bringing along cultural influences with 

them to classroom said, ―they do bring these cultural beliefs along and we being 

teacher try to make them put those beliefs aside because classroom is a classroom but 

again it‟s not always that we are successful. Students just spend few hours with us”. 
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Heirschy and Willimason (2002) have also termed the ―classroom environment as a 

community setting‖ (p.85) too where students belief can influence their classroom 

participation. Canada and Pringle (1995) also concluded that ‗increased proportion of 

male students in the mixed-sex classroom is associated with overall decrease of 

female students initiated follow up interaction‘. 

Moreover, beside the fact that female students‘ classroom participation is 

affected by male students‘ dominant and differential behavior, female students also 

complained about the male students and in some cases even teachers harassing them. 

Although in Pakistan Harassment Act, known as The Protection Against Harassment 

of Women at the Workplace (2010) has been passed by the National Assembly and 

imposed through Presidential orders, practical implementation of the act doesn‘t seem 

to have taken place in true spirit. Harassment according to the above mentioned act (p. 

3) means:  

any unwelcome sexual advance, request for sexual favors or other verbal or 

written communication or physical conduct of a sexual nature or sexually 

demeaning attitudes, causing interference with work performance or creating 

an intimidating, hostile or offensive work environment, or the attempt to 

punish the complainant for refusal to comply to such a request or is made a 

condition for employment. 

According to Yale university definition of harassment, (n.d, p. 3), ―Sexual 

harassment is a form of illegal discrimination on the basis of an individual‘s gender.‖ 

Moreover, in order to further elaborate it, Yale University has also given two types of 

harassment i.e. quid pro quo and hostile environment. The first type is related with 

asking for sexual favors in return of favor in job, assignment or grades/marks etc. The 

later says that, ―Hostile environment is unwelcome conduct of a sexual nature that 

creates an intimidating, hostile or offensive working or academic environment and has 

the purpose or effect of substantially interfering with the victim‘s work or study‖.  
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On the parameter of harassment as discussed in the above given definitions, 

female students are continuously and on daily basis facing harassment from male 

students by facing comments of sexual nature. Also what is more worrying is that 

male faculty members, only in some cases, are also responsible and involve in 

harassment of female students not only by providing unfriendly environment but also 

by asking for favors in return of good grades and other related benefits. However, it is 

important to mention here that during the present study only two respondents reported 

such behavior of faculty members, and that further research need to be done in this 

connection. On the other hand, faculty and administration both are indirectly 

responsible for not ensuring safe and friendly environment to the female university 

students. 

Moreover, care was taken during data collection to take sample of students 

from both science subjects as well as from social sciences and humanities for finding 

differences between the level of participation of both male and female students of 

both subjects areas. However, lack of participation on behalf of female students on the 

basis of data collected was found to be the same for students of both subject areas, 

after analyzing the data. 
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CHAPTER 5 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Summary 

The study was designed to investigate the interplay between student gender 

and classroom participation and identities in the universities in Khyber Pakhtunkhwa. 

The objectives of the study were to; 

1) Explore the relationship between students‘ gender and their classroom 

participation. 

2) To document whether female students face differential treatment in 

Universities in Khyber Pakhtunkhwa. 

3) Explore the influence of teacher‘s gender and student‘s gender on their 

relationship. 

4) Describe how far teacher‘s gender has an effect on students‘ classroom 

participation. 

5) Identify and explore the gender concepts practiced in society are being re-

enacted in universities classrooms. 

6) Study the ways culture and social practices shape gender roles of teacher and 

students in their classroom participation. 

Population of the study comprised of all 19 public sectors universities  in 

Khyber Pakhtunkhwa. Of the total population, nine (9) were selected through 

purposive sampling technique. Seventy two (72) semi structured interviews and 

eighteen (18) observations were carried for gathering data about the relationship of 

gender and student classroom participation and identities. 
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The findings show that female students face differential treatment and 

unfriendly environment within universities.  The results show that male students‘ 

dominant behavior and patriarchal cultural practices and beliefs are depriving female 

students of availing learning opportunities in the classroom and universities, and that 

female students‘ classroom participation as compared to that of male students‘, is low. 

Moreover, cultural beliefs and practices are also playing a role in depriving female 

students of availing equal learning opportunities. Female and male students believed 

that, it is appropriate according to the established beliefs of acceptable role model, for 

female students to be withdrawn and submissive. Also the data showed the 

respondents‘ believed that going against the acceptable and socially appropriate 

female role model, would bring female students bad reputation and resultantly they 

may labeled as having bad character. 

Parental control and restrictions are also making female students to remain 

withdrawn and be passive observers compared to the male students‘ active learning in 

the classroom. Moreover, unequal classroom composition in terms of gender is also 

affecting female students‘ classroom participation; female students actively 

participate in the classrooms with more number of female students and remain 

withdrawn where the number of male students is greater. However, students coming 

from urban environment were found to be taking active part in the classroom 

activities. This also included students‘ who do not share the predominant beliefs of 

Pakhtun culture or belong to different cultural settings (for example students from the 

Punjab province). As a result, classroom composition in terms of male dominance did 

not exhibit negative effects on such students and they were as active as male students 

in the classroom. 
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5.2 Conclusion 

In light of the findings of this study, it isconcluded that male students 

disproportionately dominate classroom participation and that participation of female 

students is mainly affected due to male students‘ dominant behavior thus denying 

equal learning opportunities to female students. Furthermore, female students‘ 

participation is also curtailed by male students‘ passing unwanted comments on them; 

female students out of the fear of bringing bad name to their families adopt 

submissive behavior and remain silent instead of actively participating in the 

classroom activities, and silently bear discrimination and harassment. Female students 

face such discriminatory behavior and comments not only within the classroom but 

also out of the classroom within the university, which results in overall unfriendly 

university environment for female students. Moreover, dominant patriarchal culture 

and cultural expectations are also affecting female students‘ classroom participation 

and they try to remain within the bounds of socially appropriate and acceptable 

feminine identity thus denying themselves the learning opportunities offered in the 

context of the classroom. Female students are happy to avail much valued opportunity 

of being able to get university education in the least conducive environment or in the 

least desirable form.  

Social mindsets and cultural influences are clearly visible in the university 

environment and within the classroom in universities the Khyber Pakhtunkhwa. 

Findings have shown that education, instead of becoming a tool for emancipation of 

females and female students studying in universities and higher educational 

institutions in particular, is rather played upon in such a way to further endorse those 

culturally accepted beliefs of patriarchal society. Furthermore, restrictions from 

parents and propagation of culturally acceptable beliefs within home and society also 
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compel female students to be least visible and withdrawn within the classroom to 

fulfill social and parental expectations at the expense of denying themselves learning 

opportunities offered in the classroom. 

Classroom composition in terms of gender is also a determining factor 

affecting students‘ classroom participation. Female students believed that they feel 

more at home and confident when there are more female students in the classroom as 

compared to a male dominated classroom. It is important to mention that classroom 

composition in terms of gender as a variable that strongly affects female students‘ 

classroom participation was mentioned by most of the respondents. However, some of 

the female students were found to be active participants in the classroom activities 

even if they were less in number. Female students who exhibited relatively more 

freedom from the influence of male students‘ presence (five students) belonged to 

urban areas of Khyber Pakhtunkhwa. Similarly, some other students‘ belonged to 

different parts of the country with different cultural identities (Punjabi culture and 

cultural identity for example) were not practicing the strict patriarchal cultural 

practices prevalent in the sample area of the present research. Furthermore, some 

students besides being from rural areas with strong patriarchal cultural practices, 

showed changed identity positions due to studying in remote urban areas, away from 

their hometowns, where parental influence and social control was minimum. 

5.3 Recommendations 

Differential treatment and gender discrimination is a deep-rooted phenomenon 

in South Asia in general and in Pakistan in particular. Steps are needed to be taken in 

this regard although different developmental agencies are working hard on this issue 

in Pakistan and in the region. However, what is more worrying that universities in the 

Khyber Pakhtunkhwa, Pakistan, the high seats of learning, due to discriminatory 
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practices against female students are becoming the source for endorsing such 

practices while in true sense it should work towards ensuring conducive environment 

for female students. Furthermore, such practices are becoming the tools for depriving 

female students learning opportunities offered within the classroom in universities in 

the Khyber Pakhtunkhwa. However, in some cases, the discrimination may be the 

result of lack of awareness. In either case, in order to make universities sensitive to 

addressing such issues, the following recommendations are offered to policy makers 

and practitioners: 

 Since none of the university teachers, except one, interviewed, had the 

necessary knowledge about gender differences, therefore, Pre-service training 

may be made compulsory for newly recruited teachers with the help of Staff 

Training Institutes before they join the duty. Furthermore, in these pre-service 

teacher trainings gender and its allied issues should form a mandatory 

component. 

 In-service training for teachers may underpin gender issues so that teachers 

gain understanding of gender concepts and are ready to ensure equal treatment 

of female students and teachers studying and working within universities. 

Moreover, during such trainings, trainers should not only impart necessary 

knowledge about gender but should also practice different ways and means for 

ensuring gender equal treatment using examples from local socio-cultural 

contexts, for the benefit and guidance of newly recruited teachers. 

 Since it was found in the interviews and during observation that most of the 

students were unaware of the gender as a social construct, gender studies as a 

compulsory subject may also be made part of the curriculum taught within 



 

 

 115 

higher educational institutes and universities, for creating awareness among 

the students about gender related issues. 

 Since training and educating students and creating awareness is a slow and 

lengthy process, every university should ensure the availability of teacher and 

student guidebook, which may contain relevant literature for students‘ and 

teachers‘ awareness. Such guides may be given to students at the time of 

admission, packs along with prospectus and other relevant documents. 

 The results showed that students were afraid of filing gender harassment 

complaints due to bringing bad name to themselves and their families. They 

were also scared of the teachers‘ revenge through assignments and 

examinations. Therefore, in order to make the process of harassment related 

complaints easy and confidential it may also be ensured that easy access to 

offices or contact persons for addressing harassment related issues may be 

established within universities and that such complaints and processes may be 

kept discreet. 

 Establishing more universities in rural areas of the country will not only help 

students to get used to mixed gender environment but will also help female 

students to overcome their fear of male students and ensure equal classroom 

participation. Furthermore, establishing universities in such areas will also 

have positive impact on the local culture and will be of help in dispelling 

negative cultural beliefs. 

  The results have shown that students and teachers having cultural beliefs and 

practices became the source of strengthening gender biases. Therefore, 

awareness regarding gender equality and trainings on gender issue in the 

newly established universities will not only have impact on the internal 
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environment in these universities but will show its impact on the society and 

population outside universities. This will help bring change with the passage 

of time in the public perceptions about women, their status and rights.  

 Establishing universities in rural areas will help in providing more chances of 

education to otherwise deprived female population of the area. 

 Once established such high seats of learning will help female students 

understand the world outside their homes and they will no more require to 

look at the realities outside home through someone else‘s lenses. It will also 

help the patriarchal mind set to understand the problems of female population 

and enable them to solve problems related to the education of their siblings 

within their local settings. 
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APPENDICES 

APPENDIX A 

LIST OF SAMPLE UNIVERSITIES IN KHYBER PAKHTUNKHWA 

  

S.No Name of University Location 

   

01 Sajjad Hussain Memorial University  KP 

02 University of Education KP 

03 Kehkashan University  KP 

04 Attock University  KP 

05 Indus University  KP  

6 Ibn e Khaldoon University  KP 

7 Malala University  KP  

08 Knowledge House University  KP 

09 Ghazali University  KP 
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APPENDIX B 

Teacher 

Institute: Institute of Education and Research (IER) 

Interviewee: Female 

Name: P.I (PhD) 

University: Kehkashan University. 

Date: 18/09/2014 

Interviewer How do you compare male and female students classroom 

participation? 

Interviewee female students‘ classroom participation is much more better than mal 

students. They are more competent, confident and more committed. 

They listen carefully, ask questions, participate and interact with me in 

different ways. 

Interviewer what do you thing could be the possible reasons for this because what 

we have seen and heard is that the male students are more active, 

confident and active participator. 

Interviewee may b it depends on the teacher and his/her leadership qualities as well 

that how he/she motivate students. So here my observation is that 

female students are much better than male students. May be sometimes 

male students participate too but whenever I gave them an assignment 

or test I have found that performance of female students‘ is much more 

better than male students. 

Interviewer what is the extent and quality of participation of female students‘ in 

front of male teachers and students‘. Do they still participate in their 

presence as effectively? 

Interviewee yes some of the female students feel shy. They cover their faces 

because of our culture problem and also from Islamic point of view, so 

these students feel shy. But only some of them not all of them. 

Interviewer is this shyness specific to those students who are wearing hijab? 

Interviewee some of those who are wearing hijab not all of them while some other 

despite wearing hijab are very confident. It I think depends on the 

environment and also on their genetic make up which is also very 

important aspect and also the family background etc these are the 

major factors. 

Interviewer what could be the potential effects of the family background? 

Interviewee actually the students whose parents are much more educated and they 

have open environment so I have observed that those students are 

much more confident. Actually whenever I ask questions from them 

those students and even if they do not know what is the correct answer 
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they would still come up with some answer, they do not sit like dumb 

students staring at me without participation, they would not sit just like 

dumb students, they would interact, reply ask question and try to 

somehow register their participation instead saying that madam we do 

not know. And let me add that may be one of the reason of female 

students participation is that I have got more number of female 

students than male students. 

Interviewer ok so do you think being more in number could be one of the reasons 

of  female students active participation in your class? 

Interviewee yes because I think I have got male students sitting in a corner feeling 

very shy not interacting with female students. Female students also not 

interact with male students and culture is one of the major hindrance in 

this. So now I think of making groups of students so that they can 

openly participate with each other. You see beside male students some 

of the female students would also be sitting on one side biting their 

nails busy in their own world. 

Interviewer you mean to say some of the female students? 

Interviewee yes some of the female lot. So by making groups I want them to 

become more confident. Because in practical life may be one day they 

are sitting here in my place so their confidence level should be 

increased.  

Interviewer M,am you have been in the teaching for some time now so how would 

you compare male students and female students general academic 

performance/ 

Interviewee actually I used to teach to only female students for most of my career 

so I cannot comment. 

Interviewer It is generally believed that female students chip in with male teachers 

for the sake of favour. What is your experience? 

Interviewee ahhh I would not agree with this point because I have not seen or 

experienced such action from female students or teachers. Actually 

teacher is like parent, they are our spiritual parents so I have not 

observed anything like this. 

Interviewer what could be the possible reasons for female students low classroom 

participation? 

Interviewee one of the major reason for female low participation is that they can,t 

speak English, they can,t express themselves, they are not able to 

express their views, their attitude etc. and when they cant they feel shy 

and stay behind instead of being embarrassed. 

Interviewer Is it that they feel shy from the male students or because of their 

inability to speak English? 

Interviewee they feel shy from male students you know mainly because male 

students are very naughty although I can control beside on language 

side also if you are thinking whether I should use ―have‖ or ―has‖ or 

―had‖ then it becomes difficult to speak. 

Interviewer it is also generally believed that male teachers pay more attention to 

female students. What is your experience? 

Interviewee again I do  not agree with this point. Like I am a teacher myself, I have 

got male and female students in my class, I pay them equal importance 

because they are all my students. I call them my kids and give them 

equal importance. So I do not agree with this point. 
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Interviewee what do you think could be the possible reason of male students more 

confidence and confident behavior? 

Interviewee because they do not care for the consequence. 

Interviewer why would they not care for the consequences. Reasons for this? 

Interviewee because it is male dominated society and because of the culture and 

taboos, the  tradition. Here more importance is given to the male so 

they know no body can say anything to them. They think nothing 

could be said to them, they are above many things. And they think they 

are superior. 

Interviewer why would they think they are superior? 

Interviewee It is also because of us, I mean because of female I think so. Even in 

our houses we pay more attention to the male and consequently they 

think yes we have something special in them. 

Interviewer why would parents pay more attention to male kids? 

Interviewee again it is our culture. Because they think that daughter would leave us 

once they are married. 

Interviewer but in this case I think daughter should be given special treatment 

because they are guest, they are for short duration in this house. 

Interviewee I think I depends on the thinking of the female specially, like the 

mother and wife. 

Interviewer do you think that university education is contributing to the 

emancipation of female in our society? 

Interviewee yes I feel university education does so. Many of the female students 

enjoy life in university and do have this dream of becoming 

something. Although some female students do cross the limits. 

Interviewer fine but I would again repeat again the same question that how does 

university education contribute to the freedom of female population? 

Interviewee For example if some female after Masters join job I would say it is 

kind of freedom for her. 

Interviewer how would you compare male students and female students 

academically? 

Interviewee well I think its male whose academic performance is better than female 

students. 

Interviewer what culture and social reasons do you see behind different rate of 

male and female students‘ classroom participation? 

Interviewee as we have already said that like some students who observe parda. 

They do not like to come and stand in front of the male students. They 

do not even want to talk to male because they are also very much 

afraid of their family lest someone known might tell this to their 

parents. Even if someone call me I just watch here and there to see if 

there is anyone known to me who might tell this to my family. 

 

Thanks 
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Teacher 

Institute: IER 

Interviewee: Male 

Name: A.A 

University: Kehkashan University. 

Date: 18/09/2014 

 

Interviewer  How long you have been teaching here in this institute? 

Interviewee:  for Five years. 

Interviewer:  How would you differentiate between term gender and sex? 

Interviewee:  For me both the terms are the same which being male or female? 

Interviewer:  Do you teach to mix gender classes? 

Interviewee:  yes to both male and female. 

Interviewer:  How would compare the academic performance of male and female 

students? 

Interviewee:  as for the difference is concerned I have found that girls are more 

attentive and punctual than male students but although in certain 

classes male students are doing well. So its some times female students 

and sometimes it male students. But over all its female students who 

outperform male students. 

Interviewer:  so in other words you want to say that male students are not as serious 

as female students? 

Interviewee:  yes 

Interviewer:  what could possibly be the reason of this? 

Interviewee:  May be the environment may be the school or college they were in. I 

would tell you that the students who come here in B.Ed. honors or 

B.Ed. one year program. 

Interviewer:  So you were saying that even teacher have this soft cornor for female 

students. We call this privileged femininity like why would some treat 

a person softly just because they think she is a fair sex? Could you 

please explain this? 

Interviewee:  Many things are there. I would tell you that we have proper system of 

assessment here. Students in BS in IER are not mature. They have 

different problems like hostel accommodation so they have a lot 

excuses with them and the teachers usually trust them. I would say 

they would not submit their assignments and sometime they would not 
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even submit assignment at all with lots of excuses to give. Sometimes 

they would as the teacher with soft cornor for them to go to other 

teacher to wave off or exclude them from the requirement of 

submitting an assignment. 

Interviewer:  do you think its easy for a female students to get favor from male 

teacher than female teacher? 

Interviewee:  yes 

Interviewer:  would you please elaborate on this?\ 

Interviewee:  They are assessing teachers. I would like to name Ma,m shafqat, most 

of the female students hate her but the case is different with male 

teacher because the male students praise her but the female don‘t like 

her. If I tell you, female students call me rude and the reason is that I 

treat them equally. Not inclination towards anyone. So this time I am 

not taking class with them and they are celebrating it. The reason is 

that I treat all of them just like students not like female and male 

students. Democratice but equal treatment in my class and they don‘t 

like it. 

Interviewer:  do you think that the behavior of the male and female students is the 

reflective of the social mindset. If yes how? 

Interviewee:  yes. They reperesent their culture, home, and society. There are people 

who are very good and respected among students while there are those 

who are kind of rude like their selection of words while talking while 

others are very decent, docile and the way they talk is shows their 

upbringing. Also students we are having are left out from other 

departments so they are just chance students here. Their behavior is not 

serious one. Students have been found smoking. 

Interviewer:  By students you mean???? 

Interviewee:  female students are found smoking and it was reported to the then 

Director but not action was taken. 

Interviewer:  So why is it different if female students are found smoking? Because 

you are saying it like this is something very big if female students are 

found smoking. 

Interviewee:  Yes because it‘s a SIN for a female students to be found smoking 

because we just see female smoking only in television and only those 

who are from western cultural. These things are not allowed here. But 

when I heard this I was shocked. Even I have heard stories which 

involves inappropriate sexual behavior. 

Interviewer:  I would want to look at it this way. Like what if a male student is 

smoking? 

Interviewee:  That is also prohibited but acceptable. 

Interviewer: why is it acceptable? 
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Interviewee: They have problems , they have tensions, they responsibilities, theycould 

have enmities or family feuds any ways so I would call that an outlet 

for their pent up emotions. But girls or female students they have been 

provided everything. They have been facilitated in all respect by 

families and societies. 

Interviewer:  Ok let me comment on. DO you want to say that if a bird is caged will 

be happy to be caged and would not wish to fly in the open sky 

because the cage is very beautiful? 

Interviewee:  NO. Man is born free but in chain everywhere. 

Interviewer:  In whose view a girl smoking is bad thing? 

Interviewer:  In society‘s view. 

Interviewer:  But if a female want to push the boundaries of the society a bit farther 

in order to breath a fresh air. Who is in problem with this? 

Interviewee:  What I told you is that a girl was found smoking in this Institute and 

this is not acceptable here in our institute. 

Interviewer:  But you said male is Ok if smoking? 

Interviewee:  Vice Chancellor has banned cigarettes in shops on the campus even for 

male students and any male for that matter. 

Interviewer:  Despite that male students smoke but if the girls found smoking it‘s a 

sin? 

Interviewee:  laughs 

OK Sir Thank You Very Much for Your Time. 
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Teacher 

Institute:  Department of Chemical Sciences. 

Interviewee:  Male (Assistant Professor) 

Name :  A.T.R 

University:  Kehkashan University. 

Date:   19/09/2014 

Interviewer:  How long you have been working in this institute? 

Intervewee:  almost 3 years now. 

Interviewer:  How would you differentiat between the terms sex and gender? 

Interviewee:  Well sex is scientific and gender is literal but both means gender but 

gender is kind of polite and appropriate word. 

Interviewer:  Could you kindly tell me about the general academic performance of 

male and female students? 

Interviewee:   female students are performing better than male students and the 

reasons for this I would say that most of the female students are more 

committed and they are more dedicated towards their studies. They 

work hard. But the same thing is missing with the male students 

because the scientific data also shows that if a male and female are of 

the same age female would be more mature and smarter than the male 

counter part. Ahh like in MSc final students male and female are equal 

number wise but female students when I see their performance is lot 

better than male students. Male students I don‘t know, probably its 

information age, they are using face book and other social sites. They 

have lost the balance. But female students can keep the balance. To me 

this weired thing and a lot of research needs to be done in this regard. 

Interviewer:  This is lovely. But taking it a bit further I would want to ask what are 

the cultural reasons for male students losing their balance? 

Interviewee: It‘s a male dominated society. Female you know from the very 

beginning when they are in class 8
th

 or 9
th

, they start thinking about the 

future you know more sensibly and more prudently because in this 

society they have so many constraints so probably this premature 

thinking ahead of time somewhat ahead of time make them more 

curious and more careful than the male students in my opinion. 

Interviewer:  what is the furture of female students in our society? 

Interviewee: Ya we have so many problems in our society just there are few 

organization which work for the women rights you know. And as I told 

you it‘s a man dominated society. We need to provide them equal 

opportunity and once done they will definitely perform than the male 

counter part. We are obsessed we are preoccupied with so many things 
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like we say that they say intrinsically female are weaker than the male 

students but I totally disagree with it. Because you might have heard 

the name of Marie Curie, she won two Noble prizes one in physics and 

one in chemistry at the time when Europe was a male dominant 

society. Women rights didn‘t exist but she somehow got the 

opportunity. The same thing is true now. If you give female equal 

opportunity there is no such thing like weak intellect or mental ability 

only if you eradicate the hindering factors where only male have 

privileges. 

Interviewer:  Is it because of the privileges that male students have lost the balance. 

Interviewee:  Exactly, I will give you one example I have two cousin one of them 

had done MBBS from King Edwards Medical College, one is 

gynecologist while the other one is a simple house wife only because 

of her husband because the environment at home is total adversarial, 

her husband is very conservative while the husband of her sister is very 

cooperative and she has done even specialization in her field while the 

first sister who is probably more talented than her sister is at home just 

taking care of the kids. 

Interviewer:  The kind of male dominant society that you just mentioned, do you 

think this kind of society is reflected here in our higher educational 

institute as well? 

Interviewee: Ya sure it is. Because female students‘ have so many constraints from 

their parent and from families‘ side. They can not participate in so 

many social activities‘; they do not even go on excursions academic 

trips. 

Interviewer:  Because of …? 

Interviewee: because of as I told you so many dos and donts. Parents are worried 

about their security; they probably think that they are so much 

vulnerable. 

Interviewer:  are they not worried about male students? 

Interviewee:  No, they are not worried about male students at all. 

Interviewer:  why? 

Interviewee:  Probably because they have confidence over them and because we 

have so many taboos when it comes to female but for male you know 

we have very soft corner; things are not that much serious but for 

female it‘s a huge headache. 

Interviewer:  Right. So when it comes to the classroom participation, taking clue 

from whatever you just say, do you think that male and female students 

participate equally in the classroom activities? 
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Interviewee:  No. In my class I teach students from this whole spectrum like BS, 

Msc, PhD and most of the time like 70% of the time male students 

participate. 

Interviewer:  and the reason would be….? 

Interviewee:  The reason is because they are female. It‘s the way they been brought 

up. Had they been brought up in a family which is liberal and 

enlightened then they would participate more confidently. Normally 

the female students who ask questions normally belong to very 

enlightened family. I have some students who participate and they are 

very vocal. But then there are some other students who belong to far 

flung areas and they will never ask a question. So it‘s always this 

shadow which they have over them. 

Interviewer:  Apart from the classroom participation what do you think of the female 

and male students‘ academically? 

Interviewee:  Academically female students are much sounder than male students. I 

am talking about the whole Center if we have 50 female and 50 male, 

the female usually. It is as I told you when they give go home they 

have few options available with them and the only thing that can lead 

them towards emancipation is studying. 

Interviewer:  It is generally believed that female students chip in with male teachers 

for the sake offavor? What is your experience? 

Interviewee:  it‘s a very case specific issue. Not all of the female students. I would 

say its human psyche. Out of 300 to 400 students 3 or 4 students if 

doing this I would say its very normal. All around the world some of 

the students, they will definitely ask for the favor. Its not something 

extra ordinary 

Interviewer:  Is it that the male teachers are soft on female students than the male 

students? 

Interviewee:  It‘s a perception. Individually people are different every where we are 

not the same because of individual differences so it will be hard to pass 

a comment on. Some of us might be in this category and some of us 

not. 

Interviewer:  generally is it easy for the female students to get favor from the male 

teachers. 

Interviewer:  I would say all of us should stick to highest moral standard. 

Interviewer: How is the role of male and female students within the classroom 

reflective of the prevalent structure or norms of the society? 

Interviewee: I would say when we have group discussion than most of the female 

students always complain about the society. The ill treatment they get 

from the family side, from society and within the academics. They say 

that it‘s a male dominant society and that we don‘t have equal 
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opportunities. And so many students would say that after I get married 

I would not be able to continue my studies. So from their family side 

and from their In-laws they always have these kind of problems. And 

our society is passing through a transitionary period and I guess every 

developed society has passed  throuogh this transititionary period if 

you look at all the developed countries. So I guess our society is 

passing through transititionary period. So within few decades will get 

rid of this radicalism that is in our society. So if we get rid of this and 

educate people in the true sense as John dewey says that it is a positive 

change in the behavior than it will be fine but things going to take 

some time. And the things will be somehow if not equal very close to 

equal. 

Interviewer: apart from gender what other possible reason could be responsible for 

female students low classroom participation? 

Interviewee: It depends on teacher. Some teacher they are very strict harsh. They 

always terrify students and when students ask them question, teacher 

will screw ( as in original) them and then they are very careful next 

time. So I guess its very basic right of students and we need o 

encourage them. Question is always beneficial, useful for the other 

students. There is always something in a question I would say. The 

teacher need to patient and very cooperative and believe in the 

students‘ rights so that students can get rid of the confusion. For that 

we need to educate our faculty members. A matter of grave concern is 

that we do not have proper training mechanism for faculty members. 

Teachers should be taught about educational psychology, about 

curriculum, about teaching methods. 

Interviewer: how do you think female students become more independent as a result 

of university education? 

Interviewee: knowledge empower an individual so once they get knowledge and 

skills then they become independent because they can apply for a job 

and you know independence in every sense. I mean most of the people 

feel gloomy about the future because they are not independent. I would 

say if they are at home they are dependent on their parents, husbands. 

Once educated they can get a job which financial security and 

independence. The stories about domestic violence are due to female 

being dependent and 90% female in these cases have very low 

educational background. They are at the disposal of their husbands in 

most of the cases. But if theses female are educated to masters level 

then they can at least find themselves job and they will accept only 

some reasonable restrictions which are humanly possible. They wont 

care that much. 

Thank you very much Mr ATA 
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Teacher  

Institute: Department of Chemical Sciences. 

Interviewee: Female (Lecturer) 

Name: F.S 

University: Kehkashan University. 

Date: 19/09/2014 

Interviewer:  How long you have been teaching here? 

Interviewee:  since 2006 which makes it 8 years now. 

Interviewer:  How would you differentiate the term gender and sex? 

Interviewee:  well I don‘t the exact definition but I feel that gender is used for male 

and female while sex is also used in other terms also apart from male 

and female. It I think is bad term. 

Interviewer:  Do  you teach to mix gender classes? 

Interviewee:  yes to both male and female. 

Interviewer: How would you compare male and female students classroom 

participation? 

Interviewee: I think its actually the whole grooming process. Here I have 70% of 

girls and 30% male students in my classes. I don‘t know why is this 

ratio changing in fact we sometimes says that one day we will have to 

reserve some seats for the boys because in chemistry we are getting 

more female students and I think the rest of the departments are getting 

the same ratio more or less. I think the female education is increasing 

and we are getting  70% of the girls, so if I comment from the point of 

viewe of my classes I would say that most of the participation come 

from female students now. They more expressive as compare to the 

male students. It might be different in social sciences in guess but in 

my case my students the female are coming as a dominanet group not 

only in classroom participation but also in extra curricular activities as 

well. This might be different else where but what I am seeing is like 

this. 

Interviewer: Do you think this low participation is due to their being in minority in 

the classroom or can it possible be linked to some social phenomenon? 

Interviewee: I think its more the grooming. Earlier female students were not given 

such opportunities to express themselves easily. I think the media has 

played a lot of positive role. The social brought up of  the female and 

society is giving them more space to them and I think this is the major 

reason? 

Interviewer: who is giving them more space? 
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Interviewee: The whole society, the parents and the teachers of course. Parents are 

grooming their kids now equally while earlier the only the male kids 

would be given more priority but now a days they are treated equally 

and I think this equal treatment is supporting female more and they are 

now coming up with more responses rather the female are getting more 

out of it. Because the females are more easily adopted to the situation. 

Plus female students coming here are usually on the top in the merit 

and majority of them are female students and since they can see that 

they are on merit it gives them more confidence. 

Interviewer: what are the reasons of male students are not coming on the top or their 

academic pursuits are decreasing? 

Interviewee: As I told you male students have more chances of involving in other 

social activities as well but the female are usually brought up in their 

home environment where they do not have access to the social 

availabilities that much. I guess if they are given that much social 

freedom the situation on their part could also change. They have more 

choices to get involved in other things while female do not have such 

choices. 

Interviewer: So its not about their mental capabilities but its because they do not 

have any other choice? 

Interviewee: Yes I am pretty much sure about this that males are more intelligent 

than female students but why are not they coming on merit, its because 

of the choices that they have got. 

But female students are more focused on their studies as compared to 

male students. There could be vice versa examples of this but we are 

talking of the majority. Males have other responsibilities as well 

sometimes they have to get into earnings like if they don‘t have father 

or elder brother. 

Interviewer: so you mean to say that if society is giving them choices at the same 

time its also giving them responsibilities? 

Interviewee:  Exactly that is true.  

Interviewer: It is generally believed that female students chip in with the male 

teacher for the sake of favor. What is your experience? 

Interviewee: Ok this might be so in some cases I do agree but why is it not the other 

way round. Why dont the male students do the same with the female 

teacher? 

Interviewer: well I think it works either way? 

Interviewee: well I don‘t think so. And usually the male teacher and female students 

interaction is looked as more notorious as compared to female teacher 

and male students. 

Interviewer: why is it so? 
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Interviewee: This is what we have experienced. The other reason is that female are 

more stubborn because of the social restrictions and problems. They 

can not easily engage or easily attracted towards male as compare to 

the females. The female student when approach male teacher she 

usually finds the doors open. Because they have this freedom and in 

worst case they would not be accused of anything but on the other 

hand if female teacher only spare a bit extra time for her male students 

everyone would look at it as suspicious. But the male would not care. 

Interviewer:  why is that the male would not care? 

Interviewee:  ahhh if he is not married. I think the society permits him. 

Interviewer:  Does the society include female population as well? 

Interviewee:  yes including their mother and sisters. 

Interviewer:  But if the same practice is done by a female? 

Interviewee: Then the society will blame her. Even her father, mother, even her 

brother who could himself indulge in anything. So I feel if the society 

was as relaxed about female they would have done the same as male 

are doing. 

Interviewer:  you mean to say that female students do chip in with male teacher? 

Interviewee: Not always. Most of female secure marks out of their hard work. Its 

their own efforts. 

Interviewer:   Have you experienced a male student chipping in with a female 

teacher? 

Interviewee:  I told you the male students are not that expressive. That might want it 

but they cannot go for it. Majority of the female teacher I would say a 

bit hard in teaching their students as compare to the male teacher who 

are more interactive and easy on students. Specially if the female 

teacher is unmarried then her attitude is absloutly different. Personal 

experience. Because if you are unmarried you have more social 

pressure from your father and from your mother, from you whole 

family. Like they would say don‘t do this and that. 

Interviewer:  Why? 

Interviewee:  because it is not allowed in our society and religion. But if you are 

married and your husband allows you can interact with them because 

they are just your students. Then I think that female teacher is released 

of the other social pressures. 

Interviewer:  Is it that male teachers are soft and female students in terms of class 

work? 

Interviewee:  It again might be the case with some teacher but some other teacher 

look upon his students equally, the female students rather complaint 

more of them. Also most of the teacher treat female students politely 
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rather than the male. For a male teacher a male student committing a 

mistake is given more grilling as compared to a female student. 

Interviewer:  The roles of male and female students in classroom are reflective of the 

social structure. What is your experience? 

Interviewee:  also of society but mostly of the way a students is brought up in a 

family. I would say family brought have more effects on students 

academics. If a students is brought up in a conservative family her 

classroom participation will also be very weak. But if the case is 

otherwise, in the university class, her participation will also be 

positively good. 

Interviewer:  If not gender what other factors could be the reason of students more 

or less participation? 

Interviewee:   I would say family background and schooling could also be the one of 

the main factors. English language expression also is one of the reason. 

So grooming. 

Interviewer:  How do you think female students become more independent as a 

result of university education? 

Interviewee:  Overall education background matters and education gives everyone 

not only female, liberty. Like in terms of economics, in terms of 

expression. Good education is the first step towards economic 

independence. It makes you independent even socially. It expends your 

mental capabilities at the same time.  

Great.   Thank you very much M,am. 
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Male student 

Interviewee Name. S.A 

M.Sc. 

Institute: Department Chemical Sciences 

Kehkashan University. 

Interviewer:  Who is your favorite Teacher? 

Interviewee:  Male Dr X. 

Interviewer:  who among male and female teacher is friendlier? 

Interviewee:  I cant say because I have not spend time with female teacher. There is 

a female teacher who have very good reputation among students but I 

don‘t have direct contact with a female teacher. 

Interviewer:  How would you differentiate between terms gender and sex/ 

Interviewee:  These are the same terms according to my understanding. 

Interviewer:  Did you study in mix classrooms? 

Interviewee:  Yes but we would sit in separate rows. 

Interviewer:  why? 

Interviewee:  Its because our culture has deep effect on our education system. So 

mixing up is not liked here. Even our teacher would discourage such 

practices. The teacher would clearly tell you not to interact with female 

students. They don‘t like students of both gender mixing up. Here in 

our department female students are usually more in number than male 

students. In our class out of 75 female were 50 students. 

Interviewer:  how would you compare male and female students classroom 

participation? 

Interviewee:  I think its male students who participate more in the classroom. 

Usually 90% female according to my estimate do not participate 

throughout the year. They sit silently while out of remaining 10% only 

2-3 female students participation is active. 

Interviewer:  what is the reason in your opinion of male students‘ active 

participation? 

Interviewee:  Its because male are dominant in out society. Most of them ( female 

students) coming here have internalized male dominancy despite their 

education. And this is the reason of their silence in the classroom. 

Interviewer:  Is this male dominancy ever being expressed by female students? 

Interviewee:  No. They never talk of this. 
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Interviewer:   what perception do you think female students carry about male 

students academically? 

Interviewee:  Its basically female students who are more hardworking even most of 

them are class toppers. This is not true that male students are by nature 

intelligent. It is sometimes male students who are ahead of female 

students and sometimes female students who are ahead of male 

students. But one predominant concept here in the university is that 

teacher usually support female students more than the male students.  

Male students believe that female students are given lenient marking in 

practicum and assignments etc. 

Interviewer:  how do you look at this teachers support to female students. Why is it 

done. What is usually the background motive behind this/ 

Interviewee:  I think, male by nature have a soft corner for female students so they 

are marked leniently. May be it has in some cases other negative 

motives behind it but this is how it is. 

Interviewer:  It  is believed that female students try to attract male teachers for 

the sake of favour. What is your experience? 

Interviewee:  May be that only 1-2% female students may try of get favor through 

this way but generally it is not the case. 

Interviewer: In case of female students advances with negative motive, what is 

usually teachers response? 

Interviewee:  Overall teacher I believe discourage such advances but then there are 

good and bad people everywhere so one cant be sure of everyone. 

Interviewer:  As you mentioned earlier why usually male teachers have soft cornor 

for female students? 

Interviewee:  It is because male consider themselves dominant in society, so they are 

soft on female students out of sympathy because they consider female 

kind of weak. 

Interviewer:  It is generally believed that male teachers are soft on female students in 

terms of class assignments and projects. What is your experience? 

Interviewee:  No I believe all the students in that sense are treated equally. 

Interviewer:  do you believe that female students should get higher education. Or are 

you in favor of female students coming into university education? 

Interviewee: I think this is very important. I believe that the only reason for 

extremism in our society is dearth of educated female. Once a mother 

is educated how will she let her kids fell into the wrong hands. The 

future of our generation is linked with the female education. It is 

usually who has more hand in the upbringing of her children. So if they 

are educated they will try to lead their kids in right direction. 

Interviewer:  whose responsibility is this to do children brought up? 
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Interviewee:  It is not that only female should do this but I feel that female can do 

this in a better way. 

Interviewer:  what is the reason of this? 

Interviewee:  Father I believe are a bit hard and harsh by nature so I believe mothers 

can do handle their kids in a better way. Apart from this I do not have 

any other reason. 

Okkkk Thank you very much. 
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Interview Female 

Name of Student: Miss S. 

Program of study: MSc Physical Chemistry 

Department: Chemistry. 

Kehkashan University  

Dated: 19/09/2014. 

Interviewer:  Who is your favorite teacher? 

Interviewee:  A male teacher Mr K. 

Interviewer:  who do you think is friendlier out of male and female teachers? 

Interviewee:  In our department female teachers are friendlier but Mr Khursheed is 

friendlier to me because he treats every one just like his kids. No 

discrimination on the basis of gender. 

Interviewer:   how would you differentiate between terms gender and sex? 

Interviewee:  I believe these are used interchangeably and the same terms. 

Interviewer:  what are the reasons of female students low classroom participation in 

your opinion? 

Interviewee:   participation is usually according to a person ability not sex. Its not 

that male students participate more and female students participate 

less. Both participate. But in our class some female students are a bit 

more reserved but similar is the case with male students too. Some of 

them are reserved too. I think it depends on indviduls, if a person is 

confident he/she participate more and the reverse. 

Interviewer:  why is a person confident or less. What reason do you see behind this? 

Interviewee:   It is inborn but then it polishes as a person gets favorable environment. 

If a teacher is strict and keep students suppressed then no one would 

ask questions or participate out of fear. 

Interviewer: What perception male students carry about female students in your 

opinion? 

Interviewee:  Our class students they are very cooperative but overall in university, 

and this may be due to Pakhtun culture, female students here do face 

problems. If you are walking on the road, male students would be 

commenting on you which is quite irritating and its considered normal 

here. 

Interviewer:  what do you mean its normal? 

Interviewee:  This not something unusual I mean every female student generally face   

this. 
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Interviewer;  could you explain the nature of their comments? 

Interviewee:  Its like they would appreciate your beauty etc. Like sometimes they 

would pass comments on your eyes or dress. They would try to make 

pass on you one way or the other. 

Interviewer:  As a female student could you tell male how male teachers treat you? 

Interviewee:  Our teachers are very good and till now I have not noticed anything to 

complain about but sometimes things are heard as well ( laughs and 

looks at her friend who stop her from saying anything). 

Interviewer:  Please talk openly I have assure you of confidentiality. 

Interviewee:  I don‘t know but you are recording everything. 

Interviewer:  You need to trust me for keeping everything you say as confidential. 

Interviewee:  you should not disclose my name right? 

Interviewer:  Never. Don‘t even mention this. 

Interviewee:  Ok so I will say that female students do face problem from young 

faculty members but its not only them. Female students also 

themselves want to make affairs with teachers. But not all female 

students. Not all of them want would want to indulge in this kind of 

things. But since some of female students themselves want to start 

affairs with the teachers so teachers also respond them positively. 

Those teachers specially who are not married and I would rather say 

that those who are even married. They would try attract female 

students or get them by other means you know what I mean. 

Interviewer:  No I cant write this that a female correspondent said that ― you know 

what I mean. You will  need to talk openly and clearly. This is 

important. 

Interviewee:  I mean flirting like boys in order to get her ( female student) is very 

common or may be not common but some teachers does this. 

Interviewer:  so what do you want to say this kind of affairs or happening is one 

sided or two sided? Sometimes even female students try to lure a 

teacher into this just for the sake of good marks? 

Interviewee:  exactly this also happen that students‘ initiate usually the process. 

Because teachers‘ on their own would not do this. 

Interviewer:  If I ask you to tell me who is responsible? 

Interviewee: Both of them. Like if teacher shows interest and the students stop him 

then I believe that there is no question of their relations getting into 

any wrong direction because teachers are grown up. They understand 

these things. I mean even teacher would target only those female 

students who show interest into making affairs with teachers. 

Otherwise it is impossible, so I think both of them are responsible. 
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Interviewer: do you think male and female students are given equal importance in 

the classroom activities. Share your experience please. 

Interviewee:  Yes all the students are given equal importance. 

Interviewer:  From both male and female teacgers. 

Interviewee.  Yes. 

Interviewer:  In terms of academic performance how would you compare male and 

female students? 

Interviewee:  I think on Msc level female students are very hard working and 

competent which does not mean that male are not competent but 

majority of male students are not interested in studies as female 

students are. 

Interviewer:  what are the reason of this in your opinion? 

Interviewee: Its because female students are very competitive. They believe in 

competition. But again its not tha all of male students do not care about 

their studies but male are not usually interested because male students 

coming here are those have failed to come on merit for medical college 

or engineering. So when they come here they are kind of disappointed 

because of not being able to go into the field of their choice. 

Interviewer :  Tell me generally about male and female students from academic point 

of view/ 

Interviewee:  Female students are very hard working but I think most of the male 

students are intelligent. 

Interviewer:  could you explain this that female are hardworking and male students 

are intelligent? 

Interviewee:  It means that generally it is believed that male students normally would 

study only for examination and still secure good marks so female 

students say that they are intelligent by nature while female students 

study throughout and then secure good marks. 

Interviewer:  Do you mean that male students are naturally intelligent? 

Interviewee:  I think it may be like this and believed like this. But intelligence is not 

upto male or female students but whatever I have heard female student 

generally believe like this. 

Interviewer:  tell me do you see the reflection of social mindset in university 

environment? 

Interviewee:  actually female are passed comments on which is very irritating and 

the social mind set is not much reflected around in society, everyone 

here is treated equally but one thing is there that when we would ask 

for advice from our teachers about research, almost everyon of them 
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would say that if you are marrying soon then don‘t opt for research but 

if otherwise then no problem in research. 

Interviewer:  Does marriage means no more of academic pursuits? 

Interviewee:  People here think like this. And also whenever discussion about further 

studies comes up. Most of them even our teacher would say that you 

don‘t need to study further. Even in the farewell party of our seniors 

our teachers were saying to outgoing students that get married as soon 

as possible because after this you would not be able to get suitable 

husband for marriage or not get anyone at all. I mean this should not be 

like this like I want myself to do PhD and to me marriage is not that 

important or may be it is important. 

 

Interviewer:  when you say ― that may be marriage is important too, is it you or you 

are talking of people beliefs? 

Interviewee:  I feel it is important because may be my mind is career oriented. 

Because I want that once education is completed then nothing is wrong 

with the marriage but people believe that if a girl is not married in 

early age then it is difficult for her to find husband may be. 

Interviewer:  so if a female could not find husband what will happen? I mean is 

marriage everything? 

Interviewee:  people, brother and even parents think that since parents will not be 

alive so a girl need someone for protection? 

Interviewer:  After higher studies I think a female could sustain herslf financially so 

why husband? 

Interviewee:  as I understand this it is not only this that one should be financially 

protected, this is about security, life alone is not easy? 

Interviewer:  who is providing security? 

Interviewee:  husband of course? 

Interviewer:  Like if you don‘t have husband you will not be secured? 

Interviewee:  its not like that but parents are very much worried that if you don‘t get 

married your brother might not want to take care of you. 

Interviewer:  Why do you need people to take care of you? 

Interviewee:  Personally I don‘t need any one to take care of me. And I think my 

family can support me. 

Interviewer:  For example if parents even don‘t support you why do you need people 

to support you? 

Interviewee: Because of society. I am living in such society where it is difficult to 

live alone. Like how difficult is to walk alone for a girl so imagine if a 
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female is living alone how many probems will she have to face in this 

society. 

Interviewer:  as a female do you face or hear of different kinds of  stereotypical 

lables? 

Interviewee:  Yes it happens but not that much. It happens in a fun way not for the 

sake of torturing someone. 

Interviewer:  how would your classroom participation be different if you were a 

male gender|? 

Interviewee:  I think my classroom participation would have been very good if I 

were a male gender. Sometimes even I think that if I were a male that I 

would have done so many things that I cant do now. I wanted to take 

part in different societies and campaigns but only if I were male 

gender. Now I cant do this. 

Interviewer:  How would your performance be if you were in different society where 

male and female are treated differently? 

Interviewee:  I think my performance would have been very good. Like sometimes I 

think if I were born in America, or England my success rate compare 

to the present one would have been very good. I could have gone very 

far and high but here girls face different problems. 

Interviewer:  It is generally believed that male teachers are soft on female students in 

terms of class work. What is your experience ? 

Interviewee:  No it is not like this in my opinion. I would say that female rather work 

harder as compare to male students on their assignments and projects. 

Even the way female students draw different shapes on their 

assignments shows the level of their interest in doing class work. Male 

students just seem to have completed their assignment in rather hurry. 

Female students are expected to bring quality work. 

Interviewer:  How is the treatment here in University different from the treatment 

you get back in home environment? 

Interviewee:  there is a difference. Like I at home get equal treatment from the 

people, like brothers and parents. My father has always supported me. 

Even I have very good understanding with my brothers, we share 

different experiences with each other. About the university people at 

home think that I am going only for studies but here in the department 

you can not talk to a male students even for something that is strictly 

related with work or studies. Environment here and the way people 

think here is weird. You would have to have a friend with you if you 

need to talk to a male colleague. Like even you can see that I have a 

friend here with me for having this interview session with you. 

Interviewer:  How would you differentiate the treatment you get from your male 

teachers or male class mate, from the treatment you experience back in 

society? 
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Interviewee:  There is a lot of difference between the two. Society out of this 

environment is extremely igmorant while people in here are educated 

and even if there is someone who is a bit rough, he/she gains the sense 

over the time. People who come from backward areas, in the beginning 

they are very conservative but over some period of time, their attitude 

changes, they adjust themselves with the established ways here. 

Similarly most of the teachers in here are different from the general 

male population in society. They are very supportive and that is the 

reason that our parents have this assurance that our daughters are in 

safe environment. 

Interviewer:  what is general belief of the people in society about female education? 

Interviewee:  The general trends have changed but if we talk of the backward areas 

we still have resistance about female education. Even in some of the 

developed areas, the belief is that female should get education only till 

higher secondary level or if they can secure seat in medical college 

than its fine for them to get higher education. I mean this is very 

negative thinking that if a female can get admission in medical college 

so fine or no more education. 

Interviewer:  whom do you think contribute to the well being of society after getting 

education? 

Interviewee:  Study wise female students secure good position but when it comes to 

the practical life its male who pay back to the society. 

Interviewer:  The number of questions asked in the classroom from female students 

is different from the questions asked from male students? Tell me your 

experience. 

Interviewee:  No that is equal. 

Interviewer:  whom would you feel comfortable with, male teacher teaching or 

female teacher teaching? 

Interviewee:  with all of them generally but if its only female teachers I would say 

that asking questions would be much easier than it is from male 

teachers. Reason for this is that we have previously studied in only 

female environment and although we have got used to the mixed 

environment but it was difficult to communicate with in this 

environment initially. 

Ok Thank you very much for your time. 
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Female student 

Interviewee Name:  Am 

B.Ed (Honors) 

Institute: IER 

Kehkashan University  

Date: 18/09/2014 

Interviewer:  What difference have you seen in female students and male students‘ 

classroom participation? 

Interviewee:  In our class female students participate more than male students do. In 

male students some of the male students participate more but over all 

female students participate actively. Female students try to answer, 

they take part in activities but male students on the other hand do not 

participate as actively as female students do. 

Interviewer:  what do you think is the reason of female active participation? 

Interviewee:   May be if I talk only of my class, it may be because of teachers. 

Interviewer:  So do you mean to say teachers encourage you? 

Interviewee:  yes they encourage us. 

Interviewer:  do you have male teachers? 

Interviewee:  Not all of them but most of the are male teachers. 

Interviewer:  don‘t they encourage male students? 

Interviewee: they encourage male students too. Like for example in last week we 

had female teacher who used to encourage male students mostly and 

they would respond most of the time. But overall, only those few 

students who usually participate only they participate actively. 

Interviewer:  who is your favorite teacher? 

Interviewee:  my favorite teacher is male. 

Interviewer:  who among male and female teacher is friendlier among male and 

female teachers? 

Interviewee:  Both but male teachers are friendlier than female teacher. 

Interviewer:  how do you feel male students treat female students. What is their 

perception of female students? 

Interviewee:  Mostly male students are reserved and they kind of try to avoid female 

students. 

Interviewer:  why do you think they are reserved and avoid female students? 
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Interviewee Its not only male but most of female students are also reserved they 

would not want to interact with male students. Or may be boys do not 

want to interact with students. 

Interviewer:  But what could be the possible reason for this in your opinion? 

Interviewee:  I don‘t know. 

Interviewer: How would you compare male and female students academic 

performance? 

Interviewee:  They think that female students participate more and they understand 

more as compare to male students. They would also ask for help every 

now and then although when it comes to presentation or assignments 

their assignments and presentations are far better than ours. But the 

other day we were working in group and when we presented our ideas 

they appreciated our ideas and work. 

Interviewer:  How do male teacher treat you as female students in your opinion? 

Interviewee:  most of the teacher treat us equally except one teacher whose treatment 

of female students is not likable. 

Interviewer:  who is that one teacher and how is his treatment different/ 

Interviewee;  It is sir x. with him my experience is very bad. He usually insults 

female students in front of male students. He found some paper related 

material with me in my cell phone during examination which was sent 

earlier. He insulted me and even used abusive language. But today he 

even suggested to you that I should be one of the interviewee. 

Interviewer:  why is this change in his attitude? 

Interviewee:  May be he has seen my over all results which was good. Also he talked 

to one of my other male teacher who gave him positive feedback about 

my academics. But that single experience was not very good. 

Interviewer: Do you think that the social mindset is reflected in university in 

environment. What is your experience? 

Interviewee:  yes it can be felt here in university environment, one of the reasons of 

male students not talking or interacting with female students‘ is that 

mindset. Last week there was some discussion and the male students 

clearly said that female should not study with the male students in the 

same environment. 

Interviewer:  what is the reason of them saying this? 

Interviewee:  This is their mindset and the pakthoon culture they have been brought 

up in. Even in their home environment they observe Parda. So they 

bring along the same mentality here to university too. And it‘s the 

same about pakhtoon male as well as female students. 
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Interviewer:  Have you ever experienced the same treatment in other way from 

anyone else too. 

Interviewee:   yes we do face that. 

Interviewer:  How ? can you explain? 

Interviewee:  In the administration of our institute we have not faced anything like 

that. But once we, a group of female students were entering into 

Central Library in order to search some topic. But they would not 

allow us to get into library. They said you could be terrorist despite the 

fact that we should them our ID,s. But they did not allow us. Weather 

was also very hot but we had to return. 

Interviewer :  Do you think male students talk after female students? 

Interviewee:   Yes they do. 

Interviewer:  tell me about the nature of their talk? 

Interviewee:  They comment about our dress. Some of our class mates labels us as 

talkative. Also once I was wearing tights walking towards hostel, a 

male students‘ commented on me and I stared at him. But he said don‘t 

stare you should be ashamed of the way you are dressed. And after that 

I stopped wearing that dress at all. And other comments include 

comments like ― oh beautiful, nice dress and your cell number please‖ 

etc. 

Interviewer:  Ok. What methods should teachers adopt so that they can ensure equal 

treatment of both male and female students? 

Interviewee:  I believe teachers should look at them as students not as either male or 

female. I have noticed that male teachers usually give more attention to 

female students but this is not good. Male students are also their 

students and should be looked upon only as students. 

Interviewer:  How would you compare the treatment you get here in university with 

the treatment you get back home? 

Interviewee:  Back home I have not noticed any discrepancy in the treatment of my 

parents. They treat us the same whether male or female? But here in 

university people are soft on females even if they commit some 

mistake. But the same mistake if committed by a male students they 

are grilled and sometimes given punishment even. 

Interviewer:  It is believed that male teachers are usually soft on female students in 

terms of classwork and assignments etc. 

Interviewee:  No it is not like that. 

Interviewer:  how would your performance be any different if you were in different 

cultural setting? 
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Interviewee:  My performance could have been very good. Like before this I was not 

even able to talk to a male. But now due to university environment I 

have gained enough confidence that at least I can talk to male students 

and with any male for that matter. 

Interviewer:  Ok how would your performance be if you were a male gender? 

Interviewee:  My performance would have been very good. 

Thanks a lot 

  



 

 

 155 

 Female student 

Interviewee Name.  Resh 

BEd (Honors) 

Institute: IER 

Kehkashan University  

Date: 18/09/2014 

Interviewer: How would you compare male and female students‘ classroom 

participation? 

Interviewee: Male students participation is better because of their exposure. They 

have access to many things which we do not have access to, therefore, 

male students‘ participation is usually good in my opinion. 

Interviewer:  why? 

Interviewer:  Its because we have people (female students) who have come from the 

environment where they can not communicate even with the males in 

their own house, like brothers and father, so how can one expect them 

to be communicating with the male teacher in the classroom. 

Interviewer:  what is the reason? 

Interviewee:  sir even at home with the females, father would be keeping distance at 

one hand while brothers and other male members would show their 

dominance over female on the other hand. A son can discuss his 

problem with father but a daughter would feel so suppressed that she 

can never talk openly with male members of family openly. Males in 

family are given much importance than female. Its not only male who 

do this but whole family is like that towards females in our culture. 

Interviewer:  Right. This is about the family or social treatment of female but how 

would you compare male and female students‘ classroom 

participation? 

Interviewee:  Although teachers are the same with everyone but since male are used 

to communicating with male and generally in society with both the 

genders so they do not have any problem in the class and participate 

actively. 

Interviewer: what perception males‘ students carry about female students 

academically? 

Interviewee:  It depends on individual thinking. But for example one of the female 

students is talking more and is on front in discussion everywhere so 

males students call her Radio. So their views change about us from 

person to person. Like there are those who are very reserved so male 

students‘ think they don‘t talk with them and look down upon her. 
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Interviewer:  what is their perception about females students academic performance? 

Interviewee:  It is generally believed that in today‘s society female students work 

harder and they are good academically as compare to male students. 

Interviewer:  and how do male students look/perceive this thinking? 

Interviewee:  I don‘t know and cant comment on their point of view. 

Interviewer:  How do you feel participating in different topics as a female students? 

Interviewee:  sir for example in literature there are certain topics which when comes 

up during lecture or classroom discussions, even the teacher who is 

teaching it, skips it, may be because he thinks this is not appropriate to 

discuss in front of female students. So when he does that students 

especially female students laughs at him. So when things are not 

discussed openly we can not take part in discussion about it. But when 

it is skipped we cannot take part in it. But then we have Urdu literature 

teacher who discuss everything openly and do not care about 

appropriateness of something for female or in front of female students, 

so there also female students do not like him for being open and 

discussing everything.  

Interviewer:   do you see the social mindset in university environment? 

Interviewee:  to some extent sir. 

Interviewer:  how would you have been different if you were a male gender? 

Interviewee:  I would have been better in a sense that I would have got all that 

special attention that s given to male students and my performance 

would have been better. 

Interviewer:  How would your performance have been any different if you were in 

different culture? 

Interviewee:  No sir about certain things but from the point of view of equality I feel 

my academic performance would have been different. 

Interviewer:  It is generally believed that male teachers are soft on female students. 

What is your experience in this regard? 

Interviewee:  It is not like this. 

Interviewer:  It is generally believed that female students chip in with male teachers 

for the sake of favor? What is your experience? 

Interviewee:  Yes in our batch it happens. But I have heard this only and this 

chipping in is not usually deep or serious but in senior batches I have 

heard they (senior female students) are quite expert in this. 

Ok Thank you very much Resh. 
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Male student 

Interviewee Name.  Mr Shub 

BEd (Honors) 

Institute: IER 

University of Peshawar 

Date: 18/09/2014 

Interviewer:  who is your favorite teacher among male and female teacher? 

Interviewee:  male  

Interviewer:   Out of male and female teacher who do you think is friendlier? 

Interviewer:  Females teachers are friendlier as compare to male teachers. 

Interviewer:  Than why is male you favorite teacher? 

Interviewee:  Its because its natural that male teachers can make you understand in a 

better way as compare to female students. They have tendency of 

coming straight forward to the point. 

Interviewer: how would you compare male and female students classroom 

participation? 

Interviewee:  female students are lot more better than male students. They work hard 

while male students can easily understand things without even working 

hard. 

Interviewer:  What is the reason for this in your opinion? 

Interviewee:  Its natural while female are also good in cramming? 

Interviewer:  Who usually participate actively in classroom out of male and female 

students‘. 

Interviewee:  Female students participate actively in classroom activities. 

Interviewer:  why? What is the reason of this? 

Interviewee:  Because female students try to fulfill the dreams/ expectations of their 

parents. 

Interviewer:  explain the social link of this? 

Interviewee:  Male… because they have more options available to them so they take 

less interest in study or don‘t have the feeling of fulfilling expectations 

of their parents. 

Interviewee:  I would again ask what are the social reasons for this behavior of male 

students? 
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Interviewee: Its because they are male and they have been given free hands. 

Culturally male and female are being treated differently in our society. 

And the reason for this is that parents have this idea in mind that their 

son will be source of earning for them in their old age. 

Interviewer: But daughters can also earn for their parents if they are given 

appropriate education. 

Interviewee:  But it is believed that daughters usually go to/ or join other family after 

marriage while son will always be with them. This is how culturally 

people think. 

Interviewer:  it is generally believed that male teachers treat female students 

differentially. What is your experience? 

Interviewee:  Male teachers treatment with female students is not as harsh as their 

treatment with male students? 

Interviewer:  why? 

Interviewee:  because they think that they are female and they try to ignore their 

mistakes as a token of respect which is a part of Pakhtun society. Like 

if female students could not complete her assignment on time then its 

fine with the male teachers but if  male students do not complete his 

assignment or project on time then they are insulted and grilled. 

Interviewer:  It is generally believed that female students are given easy job in 

terms of homework? 

Interviewee:  No. rather female students are given difficult assignment instead of 

doing them any favor. 

Interviewer:   It is believed that female students study hard but when it comes to 

classroom participation they do not participate as actively as male 

students. What is your experience? 

Interviewee:  No male students usually participate more than female students. 

Interviewer:  If female students are more in number who will then participate more/ 

Interviewee:  Boys even then will participate more than female students. 

Interviewer:  female students try to take favor from male teachers. What is your 

opinon? 

Interviewee:  Yes but its because I think its easy for them to talk to teachers while 

male students cant talk as easily to them as they do. 

Interviewer:  Do you think higher education environment is conducive for female 

students and they should come to universities? 

Interviewee:  Yes they should come definitely. 

Interviewer:  What will be the outcome in terms of some kind of benefits? 
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Interviewee:  Because they are quite a big part of our society and more education for 

them means more awareness. 

Ok Thank you very much Shu. 
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APPENDIX C 

CLASSROOM OBSERVATION 

CLASS: B.ED HONORS 

TEACHER: MALE 

NUMBER OF FEMALE STUDENTS PRESENT: 18 

NUMBER OF MALE STUDENTS PRESENT: 09 

Seating arrangement: seats are arranged on two separate sides of the room with a 

passage in the middle. Male and female students are sitting on two separate sides of 

the class, although there is not written directives for students to be sitting on either 

one or other side of the classroom. 

Apparently both male and female students seem confident and relaxed. Some of the 

students already know the researcher as phd research scholar, therefore, for them the 

researcher was not kind of stranger or totally outsider. 

The teacher started discussing course outlines. The teacher is standing on the male 

side of the classroom and started the discussion addressing male side of the 

classroom. While female students since do not feel involved, whispering with each 

other. Their voice is audible but not understandable. The teacher asked a question 

from a male student sitting right at the end of classroom. Before the male student had 

answered the question female students in the classroom also seem to be interested and 

their body language shows they wanted to answer/contribute too. They are not given 

chance. 

It has been 10 minutes but the teacher has not asked a question or looked even a 

single time towards female students‘ side of the classroom. The teacher is trying to 

keep the class active by throwing humorous  comments every now and then. Since the 

teacher is relying mostly on lecture format, therefore, no activity has been given to 

students yet. The teacher again asked a question from male student while two female 

back benchers are talking to each other. The teacher for the first time made a passing 

eye contact to the female side of the classroom but did not ask question or addressed 

them generally. He is most of the time may be unconsciously addressing and making 

eye contact with only male students and male side of the classroom when he is not 

looking to anyone in particular. The two female back benchers are still talking. One of 

the two female back benchers imitated the teacher who is busy talking with male 

students. It is almost the end of the class time when teacher for the first time asked a 

question from female student sitting in the middle rows of the female students side of 

the class. Since the teacher is engaged with male students, female students are busy 

talking to each other every now and then while male students are more attentive 

listening whatever the teacher is saying. One of the important point that the researcher 

noticed was that the teacher would usually ask only male students by addressing them, 

that whether they should incorporate a certain activity in teaching this subject. While 

the teacher is preparing to show some documentary through multi-media to students, 

female back benchers are again busy talking to each other. Teacher looked at the 

female side of the classroom when the documentary started playing. While students 
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are watching documentary, the teacher is silently standing by the male students‘ side 

of the classroom. Video documentary has not finished but the class time finished. 

Teacher announced the class dismissed. 

 

MAIN POINTS 

 The teacher engaged only male students almost throughout the class time. 

 The teacher gave most of his attention and time to male students. 

 The teacher asked almost all questions from male students except one. 

 Male students answered all the questions asked except one. 

 Female students did not own the class and showed least interest in the class 

proceedings. 

 Female students kept talking to each other instead of listening to teacher. 

 Throughout the class time, the teacher only kept moving on male students‘ 

side of the classroom. 

 Beside being more in number female students participated less and got less 

attention from the teacher. 

 Beside being less in number male students participated more and got more 

attention from the teacher. 

 Almost no efforts were shown on the part of the teacher to make female 

students participate in the classroom proceedings. 

 


