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ABSTRACT 

Professional self-esteem of teachers is not a simple concept; in fact it has 

several dimensions in the field of education. Teachers have the supremacist place in 

the whole educational process. Their worth demands the extraordinary achievements 

regarding their profession that may fetch a very positive and challenging turn in the 

lives of their pupils. 

 This study is thematically based on Professional Self-Esteem of Teachers at 

secondary level in Pakistan. The major objective was to find out the level of 

professional self-esteem of secondary school teachers. The variables like age, gender, 

marital status, qualification level (academic/professional), experience, teaching 

subjects (arts/science), nature of job (permanent/contract) and locality were also 

considered. 

 The population of the study was all secondary school teachers from Islamabad 

capital territory and from the province of Punjab. Six districts of Punjab were selected 

on the basis of its geographical distribution. The twenty schools were selected from 

each district, including Islamabad. Thus the total number of schools was 140. The 

total number of questionnaires sent was 1680.  Whereas the validly filed questionnaire 

returned to the researcher were 1126, achieving 67% response rate.  

 There were nine research questions addressed by the study. Aricak 

Professional Self-esteem Scale (1999) was selected as an instrument for this study. 

The origin of scale was in Turkish though the questionnaire was in English; it was 

translated in Urdu before administering to the respondents. Moreover, some items 

were added to the scale keeping in view the local perspective and teaching 

environment. The revised version of Aricak (1999) Professional Self-esteem Scale 

was used to collect information from the respondents, along with a self-developed 



 

 

demographic information sheet. The data was collected through the personal visits of 

researcher and through mail, after getting permission and information from District 

Education Officers (DEO‘s), Executive District Officers (EDO‘s) and Assistant 

Education Officers (AEO‘s).   

 The collected data was analysed by SPSS 16 evaluation version. According to 

the nature of the data and to address the research questions, different statistical 

techniques were applied. 

 The major findings of the study are: a) All the secondary school teachers 

exhibit high professional self-esteem, b) Male and female teachers have the same 

level of professional self-esteem, c) Married teachers exhibit comparatively high level 

of professional self-esteem, d) No statistically significant difference is found in the 

level of professional self-esteem of teachers of different age, e) Higher education 

level adds to the professional self-esteem of teachers, f) Greater experience also adds 

to the level of professional self-esteem, g) Science teachers exhibit higher level of 

professional self-esteem, h) Those teachers exhibit comparatively high level of 

professional self-esteem who are working on permanent basis, i) Rural and urban 

teachers exhibit the same level of professional self-esteem.  

 On the basis of these findings some recommendations are made. It is 

recommended to facilitate novice teachers and provide them proper guidance in 

practical situation and to encourage teachers‘ appointments on permanent basis. It is 

also recommended for future researchers to explore the effects of other factors such as 

family background, economic level, freedom in professional choice and personal 

religious beliefs on professional self-esteem. 
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Chapter 1 

Introduction 

Professional self-esteem is a complicated and multidimensional aspect of an 

individual‘s life. It is not only allied with the personal life of individuals but also with 

their social lives. Hence it provides a new facet to the professional‘s life. Being a 

social veracity, every profession necessitates its members to analyze their potentials 

and to value their professional self-esteem in order to do full justice to their profession 

but the demand of the self-esteem is higher in teaching profession as teachers are the 

nation builders. They, therefore, must be very sensitive about their profession so that 

they have got to develop a sense of ownership with their profession and realize their 

capabilities that are relevant to the teaching profession. 

Self-esteem 

The concept of self-esteem has been discussed in literature, in various forms 

and by different experts. This is not a newly emerged concept rather it has its roots 

long ago as Cooley (1902) explains the self and according to him social context is 

important to develop the self.  Likewise, Mead (1934) focuses on social experience. 

According to him a person's self grows out of social interactions and the perceptions 

of others and also that self appears as an individual takes on the role of others through 

his own actions. The early stages of role-taking and role-playing are contributing to 

the self; occur within the context of social interactions which also determine the level 

of self-esteem. It shows if others have appreciable views about the person, then his 

self-esteem will be elevated; otherwise he will fall a prey to the lower self-esteem. In 

the same way Purkey and Schmidt (1987) have defined self as the complex and 

dynamic system of learned beliefs that a person develops and holds about his or her 

personal existence and that give consistency to his or her personality. This definition 
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gives social and cognitive glimpse of self. Similarly Sedikidies & Gregg (2007) 

describe self as, ―the totally of interrelated yet distinct psychological phenomena that 

underlie, causally interact with, or depend upon reflexive consciousness (p.931)‖. 

This definition also explains self as the outcome of an individual‘s perception and 

consciousness.  

Self-esteem is the broader representation of self that includes cognitive and 

behavioral aspects as well as evaluative and affective ones (Blascorich and Tomaka 

1991). When individuals start thinking about them-selves it relates with cognitive 

aspect, but when they develop positive or negative attitude towards their existence, it 

relates with affective aspect and when they start acting and behaving under their own 

perception it becomes behavioral aspect. All these show personal evaluation of an 

individual‘s self. 

There are disparate experts and generalists who earnestly worked on the 

specific concept of self-esteem and elucidate its divergent dimensions. The concept of 

self-esteem has been under discussion in different eras through time. Beginning the 

views from James (1890), he explains the self-esteem as the ratio of one‘s actual 

capabilities to one‘s supposed potentials. 

After James, Maslow‘s literature on self-esteem has been found prominent in 

the years to follow. Maslow (1943) defined self-esteem in detail in his theory which 

is taken to be the major step to understand the very concept of self-esteem in depth. 

He explains self-esteem in an unrivaled manner. He gives the hierarchal view of 

human needs and describes self-esteem as the basic human need that dispose towards 

self-actualization, the highest trait of humanity. He initiates his theory with 

physiological needs, ensues through safety and belongingness and reaches on self-

esteem that leads towards self actualization.  
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 He has also explained the two levels of self-esteem; the lower level and the 

higher level. The lower level contains the need for status, fame, glory, attention, 

reputation, dominance, and recognition etc. The higher level involves the needs for 

confidence, competence, achievement, mastery and independence etc. The lower level 

is privy to vainglory and vanity, whereas the higher level has sophisticated feelings 

that endorse self and require contentment in competence, achievement and 

independence etc. 

 The same concept of self-esteem as a psychodynamic process that has 

developmental attributes in it has been explained by White (1963). Self-esteem 

develops gradually and greatly affected by the experience and behavior. He promotes 

introspective approach regarding self- esteem. From his description of self-esteem it is 

clear that he is actually providing two major sources of self-esteem that are internal 

and external, both are important in this developmental approach. Earlier Maslow has 

given the behavioural and humanistic approach to self-esteem whereas White has 

explained it in another manner as a psychodynamic process. Both experts provide not 

only the existence and nature of self-esteem but also unfold its strength in human 

personality. 

Another approach to self-esteem that reflects socio-cultural aspect has been 

described by Rosenburg (1965); according to him self-esteem is the outcome of 

culture, society, family and interpersonal relationships. He explains the three types of 

self: the extant-self, the desired-self, and the presenting-self. The extant-self shows 

the maximum abilities and capabilities of individual whereas the desired-self depends 

upon the ideal for which a person wishes or tries. But the presenting-self is that aspect 

of personality which is known to others. This concept has been presented again after a 

long period of time and in a different form but with the same essence by Higgins 



 

4 

 

(1983). According to him there is an actual-self and ought-self and any discrepancy 

between them to evolve conflict and discomfort. There should be harmony between 

the two, or a person must try to explore the hidden potentials of personality and to be 

whatever he wants. 

 Again behaviorist dimension is found in Coopersmith (1967) ideas about self- 

esteem. He gives a behavioral perspective to self-esteem. He explains that self-esteem 

is an attitude and expression of value and worthiness that is reflected through 

behavior. Similar theme is found in Bednar (1989) perceptions. According to them, 

―feelings of personal worth are highly responsive to authentic, consistent feedback 

from either the social environment or self evaluation. Favorable internal feedback is 

more potent, with longer-lasting benefits than is social approval (p.117)‖. This view 

focuses mainly on self evaluation and then positive responses from the environment. 

 Branden (1969) also considers self-esteem as the basic human need and 

defines it as the competency to cope with the challenges of life and being worthy of 

happiness. He has also defined two components of self-esteem: self- efficacy and self-

respect. Self-efficacy may be defined as the person‘s actual efficacies and beliefs in 

their abilities. Bandura (1995) has defined the same concept as: ―the belief in one‘s 

capabilities to organize and execute the courses of action required managing 

prospective situations‖ (p.2). Self-respect is greatly attaches with persons‘ self-

appraisal. When they find themselves worthy their level of self-esteem grows higher 

and this sense is developed not only from their self-appraisal but also from the 

responses of the society.  

There are some innovative ways to explain the same concept that actually 

removes the homogeneity of ideas. Barkow (1989) provides the ethological 

perspective and states that self-esteem is actually an adjustment that is developed to 
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maintain dominance in relationships. Dominance brings attention and favourable 

attitude that promotes self-satisfaction and makes individual to feel proud about their 

existence. Here is another attempt to define self-esteem as Reasoner (1982) who 

develops a model of self-esteem and gives five basic components of it that are 

security, identity, belongingness, purpose and competence. All these components are 

essential for building up a personality as everyone needs a cultural, social, economic 

and ethical security. Likewise every individual wants self-assertion, self-acceptance 

and self-expression in terms of identity. The third component of belongingness makes 

an individual convivial and social. Purpose specifies the aim of an individual‘s life 

that one avails by practising one‘s competence. 

A blend of cognition and a sentiment is found to explain the same theme of 

self-esteem in the writings of Epstein (1985). He explains self-esteem as cognitive 

phenomena and a source of motivation. He explains its three levels as global, 

intermediate and situational. He also considers self-esteem as basic human need. 

 Mruk (1994) presents a phenomenological perspective of self-esteem. Self-

esteem is developed by the interaction of competency and worthiness. According to 

him the positive experiences promotes self-worth which leads towards high self-

esteem. Persons with high self-esteem are more capable to accept the challenges of 

life. The Sociometric theory by Leary (1999) also explains the role of self-esteem. 

This theory describes self-esteem as a measure of how desirable one would be to 

others. The social acceptance of one‘s strengthened the value of self and raises the 

esteem level. This is a source of promoting social acceptance.  

 After doing intensive study of the literature it becomes evident that self-

esteem is a complex phenomenon but a very influential construct of self that strongly 

influences the whole personality. There is no consensus on any one definition of self-
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esteem but there are some elements which are common in almost all of its definitions 

such as cognition, behavior, attitude, competence, worth, and evaluation. These 

common elements show that self-esteem is related not only with emotions but also 

with cognition. This is an evaluative component of an individual‘s personality that 

evaluates self-worthiness and develops favourable and unfavourable attitude towards 

the self (Rosenberg 1965).  

Professional Self-esteem 

Professional self-esteem is an evaluative component of professional self. With 

reference to teaching profession professional self-esteem represents the manners, 

beliefs, rationality and sentimental adhesion in which the teachers evaluate their own 

worthiness, dignity, strengths and weaknesses in their profession. Profession is a 

social terminology but it is also linked to sentimental and rational aspects of 

personality. The love and natural tendency to any profession evolves rationality for its 

ownership and the individual feels proud of being with that profession. In the same 

way, self-esteem gives rise to reconciliation and allows a person to take on the most 

challenging job joyfully, and to be satisfied with the work.  

It is important to mention here that the term of professional, vocational and 

occupational self-esteem have been used in literature for the same denomination. 

Thus, all the definitions have been taken into consideration during the research study. 

Super (1969) provides the theory of professional self-concept but he uses the 

term vocational in his writings. According to him the vocational development is 

actually the process of implementing the vocational self-concept. Self-esteem and 

self-efficacy are its important dimensions.  The focal point of Super‘s theory is 

vocational self-concept that evolves preferences for any occupation. Professional 

developments are based on the development of those characteristics of self-concept 



 

7 

 

that are related to a profession. In the same way measurement of professional 

development is done through the description of self-concept with all its related 

constructs in which self-esteem is one. This is based on an evaluation of the self with 

relation to perceptions about competency in interpersonal relationships in working 

environment and ability to achieve own role expectations. Professional self-esteem is 

developed when an individual gets competency in professional relationships and 

social skills and perform assigned roles successfully that needs high level of 

motivation and competency. So, self-esteem also plays an important role in the 

development of a profession. 

Yeung (1997) specified the professional self-esteem of teachers as it is based 

on the manner in which they perceived their teaching efficacy, teacher student 

relationship and commitment to teaching. Tinsley (2002) descries the same concept in 

these wordings ―Professional self-esteem is an individual‘s self-esteem specifically in 

regard to his or her professional position and acceptance in that professional role 

(p.16).‖ 

These definitions delineate the conjoint elements of vocation and professional 

roles. Individuals should know about their professional responsibilities and vocational 

demands and then determinate their personality attributes which are more relevant to 

those responsibilities and demands. Then they will rack up and attain high 

competency and aspirations for their profession. This develops their sense of self-

worth within the profession. Professional self-esteem not only fortifies and entrenches 

the value of professionalism but also the personal attributes of individuals. Constant 

evaluation of teaching self is a way to improvement. Only in this way the ownership 

with profession and the credence and acknowledgement of professional status can be 

obtained. 
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Teachers are directly interacting with the personalities of human beings. The 

height of personality traits and personal characteristics are many requisites especially 

in teaching profession. Socket (1993) also writes on teachers‘ excellence and their 

roles. He says that the central condition of teacher excellence is to strength 

professional development and to increase professional dignity. This view highlights 

two important factors: Professional development and dignity and both necessitate 

strong personality traits and professionally relevant attributes. Only in this way 

teachers do conscious effort to develop themselves and to gain the worth regarding 

their profession. This sense of worthiness makes them professionally strong and 

develops their eagerness within the profession.  Strong and constant professional self 

not only makes them to evaluate their relevant personality traits but also arouse the 

passion of commitment, competition and presentation of their talent. The strong 

personality of teachers affects positively the whole personality of their students. Due 

to this immense importance of the concept this study is an attempt to arouse the sense 

of professional self-esteem in teachers by exploring their level of professional self-

esteem so that they may evaluate their personality traits for the continuous 

development of their professional life. This will definitely improve the standard of 

education and uplift the system of education. Clandinin and Connelly (1995) describe 

the vision of teachers as: 

 Teachers become active agents, pulling themselves into the future with their 

own inevitable social agendas, rather than passive agents pushed into the 

future by other‘s social agendas…..knowledge becomes the embodied form 

(e.g. subject matter, children and instructional knowledge) that teachers need 

to fulfill their social functions (p.26) 
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This statement shows that teachers should be inviolable enough in their vision 

and decision making. They are very vigorous agents of society who are more sensitive 

about their current situations and about the ways to progress. Their strong insight 

helps them to move on right direction and to have well-defined plans, aims and 

agendas that are for the upward mobility of the whole nation. The vision, decision 

power and progressive moments are directly linked with stratum of credence and 

competence which are the conducive and furnishing factors of self-esteem. 

Brock (1999) provides another comprehensive idea that elucidates the role of 

teaching and it becomes very easy to extricate the need of self-esteem from this 

thought. The common attributes of teaching professions are highlighted as 

understanding and fulfilling the needs, considering the interests and work accordingly 

and maximizing the capacities of each individual student in a very effective way. The 

real virtue of teaching profession is to make sure all round development of students by 

maximizing their excellence through providing them effective and suitable learning 

opportunities. Only with sound cognitive abilities, strong and civilized attitude, 

competence, confidence, worth, contentment of being a teacher and ability to evaluate 

their teaching self, teachers can perform this challenging job. And all these 

characteristics are the part and parcel of professional self-esteem. 

Keeping in view that teachers are the most ardent agents not only for inflating 

and magnifying the realms of knowledge but also for reshaping the minds and souls of 

their students, this research study spotlights the professional self-esteem of the 

teachers at the secondary level. Here, the researcher emphasizes that it is due upon the 

teachers to assess their personality traits on the professional grounds in order to 

accelerate their acuity and discernment about their worth within the profession that is 

the contributing factor of their professional life; thus, it is the central theme of the 
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professional self-esteem which is the evaluation of the professional self with all its 

strengths and weaknesses. 

Statement of the Problem 

Profession is an important facet of human life. It is also a mark of dignity in 

society. Successful professional life not only initiates but also develops a strong sense 

of ownership for its members. But it requires several personality characteristics that 

improve harmony in professional life and make them confident and raise the level of 

self-esteem. Here the researcher is concerned with teaching profession. So this 

research study is specially designed to explore the level of professional self-esteem of 

teachers at secondary level in Pakistan. Age, gender, marital status, experience, 

qualification level (academic/professional), nature of job (contract/permanent), 

teaching faculty (arts/science) and locality (rural/urban) are the variables for this 

research study. 

Purpose of the Study 

Teaching is a valued profession of our society and teachers are professionals 

who have a strong sense of being human masons due to which they are honoured. No 

doubt in our system many efforts are being made and many programs and policies are 

being implemented to improve the quality of education and to empower teachers but 

some crucial aspects may be ignored. Among these the most important factor is to 

assess the capabilities and characteristics of teachers that are important to their 

profession along with their knowledge base. There should also be a strong sense of 

self-appraisal that must be directed towards improvement. This may be a source of 

initiating and glorifying their professional self or professional self-esteem.  This 

research study will be an effort to highlight this major factor of teachers‘ life so that 
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they may enhance their capabilities and develop true ownership with their profession 

in an enthusiastic way.  

There are various research studies on self-esteem in the domain of education 

but no significant work is to be found to inspect the level of professional self-esteem 

of secondary school teachers in Pakistan.  The major focal area of this research study 

is to explore the level of professional self-esteem of teachers with its strength or weak 

position. This research study will also check what effects different demographic 

variables such as age, gender, marital status, and qualification level, nature of job, 

experience and locality have on the professional self-esteem of secondary school 

teacher.  

Research Questions 

This research study is going to answer the following questions: 

1. What is the level of professional self-esteem of secondary school teachers? 

2. Is the level of professional self-esteem same among the male and female 

teachers? 

3. Is there any difference of professional self-esteem between the married and 

unmarried teachers? 

4. Do young and old teachers possess the same level of professional self-esteem? 

5. What is the difference between more or less academically and professionally 

qualified teachers‘ level of professional self-esteem? 

6. Is the level of less and more experienced teachers‘ professional self-esteem 

same?  

7. Is there any difference in the professional self-esteem of those teachers who 

are teaching science subjects and those who are concerned with arts? 
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8. Is the level of professional self-esteem same among permanent and contractual 

teachers? 

9. Does the locality, rural and urban affect the level of professional self-esteem 

of teachers? 

Significance of the Study 

 Professional self-esteem is a multi-dimensional concept which has several 

implications in the field of education. Teachers occupy a special place in the whole 

education system. Strong and consistent professional self not only makes them to 

evaluate their personality traits but also arouse the passion and commitment for their 

profession. 

 In this perspective, this research study will be very fruitful for all the 

stakeholders of education. For teachers it will dispense the better insight of their 

professional roles, significance of their sentimental adherence with their profession 

and their teaching selves. Teachers‘ awareness will bring enlightenments in their 

perception, performance and behavior that will unequivocally ameliorate their 

students learning, achievements and self-esteem.  

This research study will be very helpful for teachers training institutions that 

can add new dimensions in their studies. These institutions help teachers in becoming 

professional teachers but their major focus is not on the development of professional 

self- esteem. After the findings of this study the teachers training institutions will get 

the insight of this concept and may include this as the more focal area of 

development. Professional self-esteem will bring multidimensional development in 

them: as teachers may be professionally strong, strengthen their attributes related to 

their profession, adopt teaching behavior after getting conviction in their abilities and 

will be proud of being teachers. 
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This study will be propitious for curriculum planners who may get specialized 

knowledge and researches on the same concept and publish them into the curricula of 

every profession. They may subsume it as the major subject area in scheme of studies 

and may also get insight from the global analytical perspective. Professional self-

esteem is not a subject of teaching rather it is the admirable attribute of every 

profession that should be developed and acknowledged. This research will not only 

beneficial for the field of teaching but also for all other fields of life. 

 This research study will also beneficial for the policy makers and higher 

authorities that may become conscious about the professional-self of teachers. They 

may start training to empower teachers with professional self-esteem or there may be 

distinct courses that will be aimed specifically on improving teachers with 

professional commitments and raising their self-esteem level. This study will redirect 

the allocation of resources and their utilizations for teachers‘ development and 

empowerment. 

 This study will bring changes in parents‘ orientations. Parents will give more 

regard to the teachers and will transmit this value into the minds of their children. 

This will be aiding and propitious in rejuvenating teachers‘ social acceptance, social 

and psychological adjustment and sense of security. These feelings gradually will 

precede them towards higher level of humanity that is self-actualization, where a 

teacher becomes the real teacher from soul and heart, and devote him/her for others.  

 The findings of this research study will provide future researchers with insight 

into areas that still need to be studied. This will open the doors for new directions, and 

will provide better orientations. Further researches on the basis of this research work 

will bring into light the much broader canvas to fill with the new shades of the fact. 

And society may learn much more from them. 
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Delimitations of the Study 

Keeping in view the financial aspects, allowed time, and setout objectives of 

the study, this study is delimited to:  

1. The survey of secondary school teachers male and female of six districts of 

Punjab province that are Rawalpindi, Chakwal, Gujranwala, Sahiwal, 

Bhawalnagar and Rahimyarkhan and the capital territory of Islamabad,   
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Chapter 2 

Review of Related Literature 

This chapter is thematically based on the Professional Self-esteem of the 

Secondary School Teachers but before, it attempts to analyze the meaning of the self-

esteem, its importance and status amongst the life of the individuals. It also highlights 

the value of the self-esteem as a psychological need with all its internally and 

externally motivating factors.   

Here, the very idea of the self-esteem is conceived such as to encourage the 

readers to analyze its meanings and inculcate it with its effective usage which would 

surely help them to adopt a positive attitude towards themselves, towards others, 

towards their professions and towards life as a whole and become useful professionals 

and citizens with all their humbleness and a developed sense of self-regard. This is 

how the researcher has tried to delineate the concept of ―Professional Self-esteem‖. 

This research work intends to prove itself to be an ingenious experiment in order to 

give a sheer glimpse of ―Professional Self-esteem‖ which would undoubtedly fascinate 

the reader‘s mind. 

Self-esteem 

In order to comprehend the essence of Self-esteem, it would be more 

appropriate to come across the basic concept of ―Self‖ first. Self is commonly 

perceived in terms of ―individuality‖ while the word ―Esteem‖ is a Latin word that 

means ―to estimate‖ (oxford dictionary). So, the psychologists adjoined this word 

with ―self‖ in order to reflect an individual‘s overall evaluation or appraisal of his or 

her worth by himself or herself. It is a particular way of experiencing the ―Self‖. 

Harter (1985) has defined self-esteem as ―the level of global regard that one has for 

the self as a person (p.88)‖. Thus, self-esteem can be taken as an enduring personality 
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trait or as a temporary psychological condition. The California State Task Force on 

self-esteem (1990) defines self-esteem as ―appreciating my own worth and 

importance and having the character to be accountable for myself and to act 

responsibly towards others (p.1)‖.  Schiraldi (2001) describes self-esteem as a realistic 

and appreciative opinion of oneself.  In which realistic shows the high level of 

accuracy and the honest opinion whereas appreciative implies positive feelings and 

liking.  It encompasses convictions and emotions and also includes dianoetic and 

behavioral perspectives of an individual‘s personality. Similarly Greenberg et al. 

(2008) explains self-esteem as a source of human motivation that directs human 

behaviour and thoughts.  In simple words self-esteem is the ―value or worth‖ that one 

attaches to one‘s ―self‖. This fact is described by Lightfoot, Cole & Cole (2009) who 

consider it as a self-assessment of one‘s own worth. Self-assessment actually involves 

both self-relevant beliefs and associated emotions: When individuals start thinking 

about them and evaluate their conformity with their ambience, they are inclined 

towards mentation but when their sense of self-worth germinates in the light of the 

opinion of others about themselves then this is more affirmed with sentiments. 

Likewise, when they start acting accordingly, it shows behavioral aspects. This means 

that the only one dimension should not be considered complementary to the self-

esteem of an individual. 

Historical Background of Self-esteem 

The literature review shows that self-esteem has a long and varied history and 

it is one of the oldest concepts in psychology and the third most frequently occurring 

theme in psychological literature (Rodewalt & Tragakis 2003). The psychologists 

have construed this concept as a universal phenomenon in order to inculcate its 

importance amongst the individuals. It is the subjective measure of a person‘s value 
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but the psychologists have attempted to define this self-appraisal in such as way as to 

measure it objectively. It is not surprising to find that many theoretical perspectives 

have their own definitions of self-esteem and there are several explanations of the 

concept as well and each of which has generated its own research, findings, and 

practical application.  

This literature review starts from the views of James who manipulated the 

term self-esteem for the first time in 1890 and proceeds through different eras 

chronologically. An attempt is made here to provide a comparative analysis of the 

views of different experts and generalists regarding self-esteem. James claimed that 

augmented self-esteem can be achieved and retained by adopting less ambitious 

goals. Self-esteem was, therefore, conceived as potentiality-oriented which varies 

amongst the individuals.  According to him self-esteem is being determined by the 

ratio of our actualities to supposed potentialities.  

The concept of self-esteem has been presented again differently by Rogers 

(1951). He synthesized self with its states and there are some other experts in later 

years who also follow the same conception though they have different eras. Corel 

Rogers describes three states of self as: real self, ideal self and perceived self. Real 

self as the term implies the real strengths and weaknesses of an individual, whereas 

ideal self with which a person wants to be identified himself and the perceived self is 

the personal judgment of an individual that may be right and wrong and that depends 

on the cognitive ability of that individual. Several other experts also give almost the 

similar views about the same concept but in a different form such as Rosenberg 

(1965) conceived the concept as the outcome of culture, society, family and personal 

relationships. He also explains the three types of self: the extent self, the desired self, 

and the presenting self. The extent self is actual self of a person‘s potentialities, 
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abilities, capabilities, strengths and weaknesses whereas the desired self is the ideal 

one, a person tries and wants to inculcate. This type of self represents an individual‘s 

ambitions and desires regarding his/her personality. Contrary to both of these forms 

the presenting self is an individual‘s socially recognized personality that he portrays 

before others. This type of self is greatly affected by the other two types of self.  

He also provides the views about high and low self-esteem. According to him 

a person with high self-esteem feels good about himself, whereas a person with low 

self-esteem is the victims of self-rejection. To him self-esteem is a stable sense of 

personal worth or worthiness. He describes self-esteem as ―a positive or negative 

attitude towards a particular object, namely, the self (p.30)‖. Thus, it is the favourable 

or unfavourable attitude towards the self. Here, he values a person‘s evaluation and 

judgment by his own self 

Rosenberg presented almost the same thought as Corel Rogers has presented 

earlier in 1951. Both have presented the three types of self initiate from the actual 

capabilities, moving through the ideals and desired and final destination is somehow 

different in both views. The earlier is reaching on perception and personal judgment 

whereas the later reaches on presentation of one‘s self. Whereas it may be said that 

the two thoughts are presenting the two steps of thinking process, what is perceived 

and judged the actual behaviour appears accordingly.   

 The Adler‘s conception (1979) also falls in the same category. He introduces 

another term to explain self as ―creative self‖. He states that the creative-self is 

distinguished in a sense that it chooses the life style, maintains and develops it 

according to its own creativity and interprets life events and moves in the light of his 

own perceptions and tries to attain the final goal. He describes his ideas by providing 

a glimpse from the early life of an individual. In the early period of life it is the 
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creative self of one‘s that chooses a life style, and he calls it a window, a way of 

interpreting events throughout the life period in order to reach its final destination. 

The same idea with some extension is found later in Higgins (1983) views. According 

to him there is an actual-self and ought-self and any disagreement between them 

causes uneasiness and distress for the individuals. Actual self represents the innermost 

strengths and weaknesses, whereas the ought-self appears as an ideal for which a 

person has a strong desire to be like that. 

On the basis of the comparative analysis of Adler and Higgins on self-esteem 

we found that Adler has a more philosophical approach and chooses self-esteem as an 

element of life whereas, Higgins has chosen a more scientific and realistic approach. 

He conceives self-esteem as two different parts of self. 

Self-esteem has not been discussed only in one way; there are several other 

innovative explanations of the same concept. Such as Maslow (1954) describes self-

esteem as a basic human need that is necessary to be fulfilled to attain the level of 

self-actualization.  His concept of self-esteem can be construed as ―Individual‘s Self-

Satisfaction‖ Here he perceives the idea as an urge to attain a degree of self-

satisfaction by exercising one‘s sense of self-importance and self-worthiness. As it is 

an undeniable fact that man is not devoid of needs. Air, water, food, sleep and sex are 

considered to be the primary needs, man has to stand. These can be taken as tangible 

or physiological needs with some clarity of their existence and it is also a fact that 

these primary needs must be satisfied before a person can act unselfishly. Maslow has 

called these needs ―deficiency needs‖. To him, as long as the individuals are  

motivated to satisfy these needs, they are moving towards growth and self-

actualization; thus, adopting a healthy attitude towards life while preventing the 

gratifications of these cravings make them sick or act evilly. However, there are also 
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certain needs which are thought to be intangible, they are called psychological needs. 

These are of equal importance in man‘s life and their role in the well-being of an 

individual‘s life can never be denied.  Desire for the companionship, belonging to a 

group, giving and receiving love are all social needs of a person which none can 

negate as everyone is more or less convivial in his attitude towards the society or 

social set up. If a person is seen to be a cynic or he loves to live in a nook, still there 

comes a time when he is coerced by the longing for a comrade. What is that? 

Obviously this is his social need that demands him to live with someone. Likewise, 

once physiological needs are met, one's attention turns to safety and security in order 

to be free from the threat of physical and emotional harm. These needs can be fulfilled 

by living in a protected place and by being able to ensure one‘s utmost wellbeing in 

its all possible aspect. Maslow has underscored these cravings and longings in his 

hierarchy of needs. 

 He also includes self-esteem in his hierarchy of needs. He claims that no 

mental and emotional growth is workable unless the necessary substance of the 

person is essentially recognized, cherished and honoured by others and by his self.  

He elucidates two different forms of esteem: the need for respect and regard from 

others and the need for self-regard, or inner self-esteem. The former involves 

admiration, acknowledgement, eminence, and recognition. He refers it as the 

externally motivating esteem need. The latter involves self-regard and self-

acceptance and it was called the internally motivating need. He also suggests the 

former to be frailer and easily vanished than the latter. Maslow emphasized the 

importance of the accomplishment of the self-esteem need for the acquisition and 

grooming of the self-actualization.  
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 Branden (1969) also considers self-esteem as the basic human need. In this 

connection he states,  

 Man experiences his desire for self-esteem as an urgent imperative, as a basic 

need. Whether he identifies the issue explicitly or not, he cannot escape the 

feeling that the estimate of him is of life and death importance. No one can be 

indifferent to the question of how he judges of himself; his nature does not 

allow man this option (p.110).   

 Here Branden seems to be of the view that the sense of self-esteem is innate 

and instinctive amongst human. Man‘s intuition involuntarily clicks and alerts him 

about this sense and whether he knows the tactics to express his worth or not but he 

nurtures his significance somewhere within his heart. He also perceives self-esteem as 

the competency to cope with the challenges of life and being worthy of happiness. He 

has also defined two components of self-esteem: Self- efficacy and Self-respect. 

Thus, he not only gives the concept of self-worth but also explains the effectiveness 

of one‘s being in terms of self-efficacy. 

Several other experts also give their views about the same concept but in a 

different form such as a behavioral perspective of self-esteem are found in the views 

of Coopersmith (1967). He explains that self-esteem is an attitude and expression of 

value and worthiness that is reflected through one‘s behaviour. He states self-esteem 

as: 

―a personal judgment of worthiness that expresses itself in the attitude the 

individual holds towards himself. It is a subjective experience which the 

individual conveys to others by verbal reports and other expressive behavior 

(p.45)‖ 
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Earlier the similar views were discussed as inner most feelings of regard, 

respect and efficacy whereas this idea shows its outer reflections in term of behaviour. 

In both views self-esteem proves a person‘s individuality, instills awareness in him 

and affects his behaviour negatively or positively.  Again similar theme is found in 

Bednar and Carlock (1989) perceptions. According to them, ―feelings of personal 

worth are highly responsive to authentic, consistent feedback from either the social 

environment or self evaluation. Favourable internal feedback is more potent, with 

longer-lasting benefits than is social approval (p.117)‖.  Bednar (1995) accentuated 

the value of self-perception that is one must be sure of one‘s potentialities and 

competence to the extent that he should never be in need of anybody else‘ clue in this 

regard.   

There are some innovative ways to explain the same concept that actually 

avoids the monotony of the ideas. Barkow (1980) elucidates that self-esteem is 

actually a settlement that is evolved to retain influence in relationships and it 

ultimately gives rise to the interest and positive approach which in turn results in the 

self-fulfillment; thus, enables people to be proud of them. 

Self-esteem has been defined again very scholarly and differently by Reasoner 

(1982). He develops a model of self-esteem and gives five basic components of it that 

are security, identity, belongingness, purpose and competence. All of these perceived 

components may authenticate one thing that the developed sense of self-esteem is the 

source and reason of the sustenance and survival of man as it enables him to 

recognize himself in the perspectives of the effectiveness of his being for others as 

well as for himself; thus he directs his competencies to the right and constructive way 

and enjoys the sense of worthiness and honour. Whereas Epstein (1985) explains self-

esteem as cognitive and emotional phenomenon and a source of motivation. He 
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stresses upon the value of human behaviour under the natural circumstances and 

particularly when one has to confront some personal or social strain that involves 

one‘s emotional response which one takes as an indicator to measure one‘s self-

esteem; the more one keeps oneself composed and organized in a nervous tension, the 

greater one shows one‘s level of self-esteem. He explains its three levels as global, 

intermediate and situational. He considers self-esteem as the basic human need. He 

states:  

self-esteem has profound effects on behaviour and emotions. Accordingly, the 

regulations of self-esteem are of critical importance to the individual. 

However, a person‘s reaction to events that have the potential to influence 

self-esteem is determined not only by the person‘s need for enhancement but 

also by the person‘s need to maintain the stability of his or her conceptual 

system. That is, the combined effects of both variables must be taken into 

account (p.303)  

  

 Self-esteem is developed by the interaction of the qualitative or quantitative 

consequences of the capability and value by Mruk (1994) who presents another 

perspective of self-esteem. According to him the experiences of success in life 

promotes self –worth which leads towards high self-esteem. Persons with high self-

esteem are more capable to accept the challenges of life. There is similarity in his 

views with Branden (1969) and White (1963). White builds up self-esteem on self-

efficacy. He provides a developmental approach to self-esteem. According to him 

self-esteem is an ability, and competence to confront the realities of life and to cope 

with the anxiety and distress. These views of White (1963) are inclined towards the 

clinical psychology. 
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The Socio-meter theory by Leary (1999) also explains the role of self-esteem. 

This theory describes self-esteem as a measure of how desirable one would be to 

others. This is a source of promoting social acceptance, similar theme is found in the 

earlier presented theories of Cooley (1902) and Mead (1934). The former explains the 

social context that develops the self. According to him the social interactions and 

perceptions lead to the growth of an individual‘s self; appreciation leads to elevated 

self-esteem and vice versa. The later focuses on ―social experience,‖ According to 

Mead self is influenced through the individual‘s roles towards others through his 

personal gestures. Social interaction is a part of role-playing and contributes to the 

self and determination of its levels.  

Taken together, all these prior theories and contemporary views reflect that 

self-esteem can be taken as a motive for the sustenance and success of the 

individuals. In the view of Coatsworth & Conroy (2006) self-esteem reflects the 

attitude of individual about his own skills, abilities and social relationships. So, until 

and unless an individual realizes his or her worth as a useful being he can never prove 

his status or place in his ambience or life as a whole. These propositions and ideas 

may also be used to strengthen the reality that it is not only human to be loved by 

others but even a dog or a cat wants to be caressed by its owner.  Amongst humans 

this desire is stirred up by the sense of self-realization and self-expression and it is an 

understood thing that one way or the other this self-realization leads them to the 

inculcation of their self-esteem as when one knows to adhere some value or worth to 

oneself, he or she automatically wants others to realize his or her importance in their 

life; however, in some cases individuals are seen to be aggressively striving or 

craving for love and care from others that imply their utmost  attachment with their 

worthiness that  reveals two aspects of the self-esteem. These aspects may be termed 
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as: Positive or healthy sense of self-esteem and negative sense of self-esteem. A 

careful study of these two aspects would reveal that how our behavior, our attitude 

towards ourselves as well as towards others changes the whole meaning of the self-

esteem. 

   The positive aspect of self-esteem promotes self-regard, self-respect along 

with the sense of self-perception amongst the human beings which is undoubtedly 

very important for a sensible person to inculcate in order to develop a social poise in 

his personality. It would be right to say that it helps in building confidence, accepting 

challenges and striving for success in life. It instills self-belief in individuals to the 

extent that they dare to win laurels to their life. It is an undisputed fact that self-

confidence and self-appraisal make man realize his full potential. As it is a proverb, 

‗Self-confidence is the key to all successes‘.  

In brief, the positive self-esteem is a developed and a healthy sense of self-

esteem that contributes to one‘s overall sense of well-being in ways that extend far 

beyond simply ―feeling good‖ about oneself.  

On contrary to the positive self-esteem, the negative self-esteem is a distorted 

form of self-esteem because it proclaims an inflated concern for oneself to the extent 

that it even crosses the limits of exaggeration. Unlike self-esteem, it emphasizes the 

undue self-interest without any evaluation and self-appraisal. It may be taken as a 

psychologically abnormal condition of mind or megalomania in which one has an 

exaggerated belief in one‘s own importance or power. Thus he shows a compulsive 

attachment with one's self
 
and is always preoccupied by a delusion of his superiority 

over others while in reality he is threatened by a lack of appreciation. This extreme 

egocentric hub is called egomania or a narcissistic personality disorder which makes a 

man intolerably self-conceited and egomaniac for others. The very concept of 
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egomania is also related with the alcoholism which governs the groundless and 

pretentious fantasies of endless success or power or perfect love which cannot be 

gained.  

On the basis of positive and negative self-esteem there may be inferred the 

levels of self-esteem as: 

Levels of Self-esteem 

The very concept of self-esteem is graduated into three main degrees or levels. 

These are: High level self-esteem, lower level self-esteem, middle ground self-

esteem. 

 High level Self-esteem 

The high level of self-esteem portrays life as a challenging job. People 

exhibiting the high degree self-esteem are bold enough to confront the difficulties 

evenly. They find themselves fully-equipped with a sense of consolidated form of 

self-belief so that they are ready to cope with trouble that arises in their career or in 

their personal life; they steadily pick themselves up after a fall as they are energetic 

and vigorous to retrieve their loss. As different experts also explain the role of high 

self-esteem which causes stronger initiative and adaptive self-regulatory strategies 

(Alicke & Sedikides, 2009; Di Paula & Combell, 2002; Donnellan et al., 2005). They 

lay trust on their prudence and do not feel guilty if others do not appreciate them for 

their choice. They are not the victims of any inferiority or superiority complex as they 

admit the differences in certain abilities, individual prestige or financial status.   
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Rosenberg (1965) states:  

High self-esteem expresses the feeling that one is good enough. The 

individual simply feels that he is a person of worth; he respects himself for 

what he is, but does not stand in awe of him. He does not necessarily consider 

himself superior to others. (p. 31)  

  They also accept the value of their inner-self governing their feelings and 

derives, either positive or negative; they expose these derives to others only when 

they opt. They are useful for their friends and fellows. They respect the feelings of 

others; obey social rules, and do not desire to proceed in life at others' expense. The 

robust manifestation of self-esteem, according to Maslow (1943), is the one that 

manifests in respect we deserve for others, more than renown, fame and flattery. They 

are diligent and watchful; they are capable of enjoying a variety of activities. They 

get a lesson from their past, live in their present cautiously and sketch their future 

accordingly. The higher self-esteem inspires people emotionally, tenderly, rationally, 

artistically and spiritually. Thus they are ambitious, motivated and determined 

towards their goals.  

 Low Level Self-esteem 

Contrary to the high self-esteem, the individuals with the low self-esteem 

exhibit a psychosomatic approach towards life.  They are dissatisfied with themselves; 

they are victim of an intense self-criticism and depression; they are pessimistic and 

unhappy with everything that is why they just burst out even for the trivial things. 

Such type of people want to be appreciated by others so that to suppress their 

inferiority complex for this they inculcate an excessive will to please and delight 

others even at their own expense which is impossible and it may sometimes hurt them 

very badly. Rosenberg (1965) elucidates the low level self-esteem as: 
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―low self-esteem; on the other hand, implies self-rejection, self-

dissatisfaction, self-contempt. The individual lacks the respect for the 

self he observes. The picture is disagreeable, and he wishes it were 

other (p.31).‖ 

 These sort of individuals tend to be excellent, flawless and perfectionists; try 

to do anything without a single mistake which may result in to nuisance and 

annoyance when the desired excellence is not attained. This diminished level of self-

esteem spoils the whole decorum of a society. As Mecca, Smelser, and Vasconcellos 

(1989) said, 

The well-being of a society depends upon the well-being of its citizenry…the 

more particular proposition that forms our enterprise here is that many, if not 

most, of the problems plaguing society have roots in the low self-esteem of 

many of the people who make up society (p.1). 

 Middle level of Self-esteem  

It has distinctive characteristics to their owners but the individuals with the 

middle level self-esteem show mediocre approach towards their life. They are neither 

ambitious nor pessimistic.  In simple words, they are not extremists to either level of 

self-esteem. 

Self-esteem influences the individuals both mentally and physically; it shows 

an apparent effect upon their attitudes, aptitudes, skills and competence. Thus, they 

develop a positive or negative approach towards themselves, towards their fellow-

beings and towards their professions.  
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Factors Affecting Self-esteem 

It is improbable to find all the factors affecting the self-esteem together in 

literature. Therefore studies are comprised of a wide range of personal views and 

deductions. The following factors are observed to affect the level of self-esteem:  

 Nature and Nurture 

One‘s nature and upbringing do influence the level of self-esteem. The 

company of parents is just like an academe for a child which it attends prior to its 

formal entrance into the outer world where it gets a vast exposure to the experiences 

of life that materializes its nature that is a permanent factor of one‘s personality.  

That‘s why it is said that the parents should attach a particular value to the nurture of 

their child because the better rearing implants confidence, self-reliance and a sense of 

self-regard into the child and grants it the qualities of a best assessor. Moreover, it is 

also a fact that individuality and instincts collectively formulate man‘s nature but the 

element of individuality adorns his nature with the colour of uniqueness which is only 

the product of his inheritance and nurture that is the result of parenthood. Along these 

lines, the best parenthood can plant the sapling of grand self-esteem only. 

The support and advocacy of one‘s family influences the level of self-esteem 

as it musters up his courage to confront the challenges of life. Moreover, their 

expectations about their child also make the child affix some goal for himself and put 

in efforts to achieve that goal. However, there lies a responsibility upon the shoulders 

of the members of one‘s family to guide him to some fruitful objectivity. They should 

not propose him an aim which does not suit either to his age or caliber because when 

one finds it difficult or impossible to attain the lofty aims, he loses his her heart which 

leads him to the pessimism; one of the causes of low self-esteem. Moreover, the 

elders of one‘s family, particularly the parents, ought to render themselves as a role-
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model for their children in order to train them ‗how to be worthy of pride‘ for others. 

In this connection the education level of parents also matters. But in adolescents‘ self-

esteem, according to Wiltfang and Scarbecz (1990) the educational level of father has 

a small positive relationship. However it is observed that mostly children think it to be 

laudable to come of some prestigious family because at their earlier age this is the 

first sense of worthiness perhaps they develop about their family background; they 

satiate their sense of being proud of themselves and in return they inculcate 

confidence and assertion in their habits. Thus, family is considered to be the part and 

parcel of one‘s sense of worthiness.   

 Social Behaviour 

Human behavior does have a prominent impact on the self-esteem as per the 

above-mentioned theories; Leary (1999), Cooley (1902) Mead (1934) and Barkow 

(1980) self-esteem may be taken as the interpretation of the social interpersonal 

interactions and the perception of others. Branden (1994) is of the view that human 

behaviour is a very eminent factor affecting self-esteem. He says that as our self-

esteem level influences how we act and behave in the same way our action directly 

affects self-esteem level too. This relation moves in both directions.  

Smelser (1989) observed the same as: ―We have a fairly firm grasp of what is 

meant by self-esteem, as revealed by our own introspection and observation of the 

behaviour of others (p.9)‖.  It is true that man‘s behaviour is the outcome of his 

background, environment and the natural instincts. Some individuals have a particular 

control over their impulses while understanding the motives behind them; thus, they 

present themselves as a composed personality with a moulded behaviour and they 

inculcate an optimistic attitude towards life; as a result, they have a high level self-

esteem. However, some others can not develop this tactics and exhibit an unrefined 
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behaviour in the attire of their expressions; their behaviour is beyond their control, 

consequently they fall a victim to the pessimism and show a low level self-esteem. 

Thus, it is very important to develop the power of governing oneself that is ‗be the 

king of one‘s own self‘.  

 Competence and Learning 

Competence and learning are also important factors affecting the level of self-

esteem. Mruk (1999) defines self-esteem in terms of competence in dealing with the 

challenges of living in a worthy way.  And Nathaniel Branden in 1969 defined self-

esteem as the experience of being competent to cope with the basic challenges of life 

and being worthy of happiness. Here, Branden gives a composed definition of self-

esteem basically in the terminology of competence or worthiness only. He also seems 

to be describing the ultimate depth of self-esteem with reference to the value of 

competence. Similarly, the connection of competence and self-esteem is established 

as, ―Competence, of course, balances worthiness by requiring more of an individual 

than simply being loved or appreciated (Mruk p.80).  

Hence, it would be correct to infer that it is inherent to human nature to 

develop reliance and esteem for one‘s own self as well as for others in order to be able 

to pull off happiness in life. In consequence, the human nature should respond to a 

high level of self-esteem only but it is also an undeniable fact that while passing 

through the process of life man has to confront with the number of external agents 

[responsible for his survival] that compel him to develop self-conceit, self-

centeredness and negativeness; in this way, he inculcates low self-esteem in his 

habits; here starts the role of education and learning that polishes one‘s personality 

and accelerates the imprints of  self- assessment and self-discernment that teaches him 

to nourish and cherish his sense of self-esteem by valuing others‘ self-esteem and thus 



 

32 

 

to live harmoniously. In this way, one is not only able to develop the sense of high 

self-esteem through the proper learning and education but he is also capable of getting 

to know-how of retaining this level throughout his life.  

 Success and Failure  

The factors of success and failure also have a positive and a negative impact 

upon the level of self-esteem respectively. Success instills the sense of triumph and 

optimism which builds up one‘s confidence and a high level of self-esteem while 

failure takes one away from his life and results in disappointment and negativity of 

thought; thus, lowers the level of self-esteem. Several studies such as Brown & Dutton 

(1995) and Crocker, Sommers, & Luhtanen ( 2002) show that self-esteem can be affected 

by success and failure of an individual. That is why sometimes people tend to pay lame 

excuses about their failure as they blame external environment and talk about the weak, 

unstable and illogical causes (Feather, 1987) 

 Physical appearance and body image 

Physical appearance and intelligence influence the self-esteem eminently. It is 

also noticed that the good physical appearance and intelligence complement the self-

esteem as both of them infuse confidence and self-reliance amongst the brilliant and 

good-looking individuals. That is why people usually want to improve their physical 

appearance and they try to remove any difference between their present physical 

condition and the ideal one. And perhaps this is the reason which motivates them to 

do exercise and physical activities. It is reported that there is a positive relationship 

between exercise and self-esteem (Vealey, 1992).  

 Gender , Age and Marital Status 

Gender, age and marital status also affect the self-esteem. It is observed that 

men feel puffed up with a sense of self-importance more than the women especially in 
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the male dominating society of Pakistan where a woman is considered to be a 

worthless being in spite of all her services to him and his family. In fact, from the 

very childhood she is trained to bow to the highness of a man while ignoring her own 

well-being. Thus, she is coerced to live without her sense of self-esteem. The factor of 

age is also worth-mentioning here as Pop, Mc Hall, and Craighead (1988) and Harter 

(1999) highlighted the same fact and Mruk (1994) mentions it as: 

the developmental age is a factor that needs to be included in normalizing a 

self-esteem test, especially in regard to younger people. For instance, it is 

likely that a 6-year old has different self-esteem issues from a 12-year old and 

using the same set of norms to evaluate both individuals is simply 

inappropriate (p.39) 

Besides, the marital status of the individuals is also a noticeable factor which 

may affect the level of self-esteem because it diverts the attention of the individuals 

from the self-centeredness to the other responsibilities connected with the married 

life. It is observed that the married female finds it more difficult to continue with 

some studies or aims than that of the male because the former is considered to be 

whole and sole responsible for all households and the latter is given the utmost 

freedom for doing his will at any time of his age or life. Hence, the female smothers 

her sense of worthiness and is restricted to explore herself as a useful being for the 

society.            

 Economic and Social Status 

The economic status is considered to be responsible for the social status 

particularly in the developing countries. Here the rich exert their praiseworthiness 

more than the poor for the reason that the wealthy people indulge themselves with a 

sense of superiority because of their strong economic and social status while the poor 
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have to stifle their feeling of self-appreciation for the sake of their needs. Hence, both 

the categories are exhibiting the low level self-esteem as the rich are inflated with 

arrogance, self-conceit and egotism while the poor are coerced to fall a victim to the 

inferiority complex; thus, they are not allowed to appraise their worth as a useful 

being. In the Pakistani society where feudal idols are all-in-all, the wealth and riches 

is adored. The position of a feudal lord is, therefore, more influential than an honest 

and a highly qualified poor teacher. 

Usually profession and job matter a lot in promoting the economic and social 

status.  But the other side of this is worst as the condition of joblessness damages self-

esteem because it generates the feelings of depression (Goldsmith et al., 1996). The same 

fact has been explained by Jahoda (1981) in these words ―unemployment is 

psychologically destructive to the unemployed individual as they lack the benefits of 

these latent functions that normally provide a psychological supportive role (p. 188)‖. An 

Here, an exigency is felt for doing some remedial measures in order to eradicate this 

phenomena that promotes negative attitude towards humanity and to develop a 

compact and appreciable society with a healthy sense of self-esteem of her citizenry. 

In brief, all these elements play a very vital role in the constitution of one‘s 

individuality. So, as stronger and effective are these element as greater would be the 

level of self-esteem of a person. 

Elements / Components of Self-esteem 

There are many elements or components of self-esteem which constitute its 

structure but Smelser (1989) rendered only three of them as, 

There is first, a cognitive element; self-esteem means characterizing same 

parts of the self in descriptive terms: power, confidence and energy. It means 

asking what kind of person one is. Second there is an effective element, a 
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valence or degree of positiveness or negativeness attached to those facets 

identified; we call this high or low self-esteem. Third, and related to the 

second, there is an evaluative element, an attribution of some level of 

worthiness according to some ideally held standard (p.10)‖    

Smelser (1989) seems to be of the view that the cognitive element is 

responsible for inculcating valour, self-assurance and vigour. It means that this 

component of the self-esteem builds up one‘s personality as a whole. That‘s why he 

places it at the top of his hierarchy.  Similarly, the effective element makes one 

develop the positiveness or negativeness that results in the high or low self-esteem. 

Likewise, he suggests an evaluative element that enables one to appraise his / her 

worthiness as a constructive being for the society. Here, Smelser (1989) has pointed 

out the basic elements of the self-esteem.  

Professional Self-esteem 

Profession is an incipience of inspiration for its members. Everyone assays to 

espouse and assimilate well reputed and more required profession may be to 

ameliorate their self-worth and to corroborate themselves as accomplished 

professionals. But a thriving and substantial professional life demands several duties 

to be perpetrated in more authentic way. Successful professional life also necessitates 

several qualities of human personality that may enhance their role performance and 

enrich their experiences. There should be complete harmony of personality attributes 

with professional requirements that is the key to successful professional life. This 

harmony sustains professional self of individuals that distinguishes them from others 

and form their specified patterns of life. Here the researcher is concerned with 

teaching profession. So this research study is specially designed to explore the 
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professional self-esteem of teachers with its intensity towards moderate, high or low 

levels. 

 The term profession is a cardinal dimension of human life. Before inscribing 

into any profession the individual have to keep an eye on their personal attributes and 

to effectuate a self analysis. The individuals can live a successful professional life 

only when they have the peremptory capabilities and aptitude which prorate leading 

steps toward their better future settlement and adjustment into the profession. If they 

have the required professional attributes and the courage for their proper 

implementation in practical field only then they may develop and sustain their 

professional self in glorious way. This prodigious professional self evokes the urge to 

be remaining concerned with their profession and to develop their professional 

identity. 

Teaching is a substantial profession of our society and teachers are 

professionals who are living with the sense of being human masons. Many efforts are 

made and many programs and policies are being developed and implemented to 

ameliorate the rendition of teachers but the ground realities are being ignored. It is the 

most prominent factor to assess the capabilities and required characteristics‘ of those 

who are there to join teaching profession along with their knowledge base. The 

existence, sustenance and continued development of at least those personality 

attributes which are professionally required with constant appraisal must be in 

teachers‘ personality. This may not only establish their professional self but will also 

glorify it. This research study is an endeavor to highlight this major factor of teachers‘ 

life and to bring into light their professional self and its strength so that they may 

conduct their self appraisal and refurbish their performance. 



 

37 

 

 Teachers are being employed in teaching profession and they remained busy 

throughout their active professional life to pass on knowledge and information that 

they possess. But teaching is not merely the transmission of information as the 

computers do; rather it is the construction of human mind, thinking and the whole 

personality. All this may be done if the teachers have the consistent and confident 

personality and feel pride in their profession. If they own their profession and want to 

adjust and sustain their identity with their profession they shall definitely try to 

revamp their attributes which the profession necessitates. It will show that they have 

the true professional self that not only makes them sound but also fortifies their 

performance which eventually affects positively the personalities of their students. 

Professional self-esteem is the focused area of this research study. An effort is made 

to delineate the underlined topic so that it may add something useful, practical and 

nifty to the information and domain of a reader.  As far as the very idea of the 

professional self-esteem is concerned, it is taken to be the most sensitive issue by the 

researcher because the perception of the profession itself is a wonderful thing and has 

a lot of respect and worth as its attributes; but when self-esteem is considered to be 

the hub of the profession, it would undoubtedly make a great difference and would 

ascribe a great importance to the very impression of the profession as it is indicated 

by Braden (1994) that ―Self-esteem has profound consequences for every aspect of 

our existence (p.5).‖ Here, the idea of self-esteem is not only the sense of one‘s 

worthiness but also the appraisal of one‘s own self as a useful being; thus, the 

professional self-esteem is one‘s opinion about one‘s competencies as a professional. 

It is all about the professional worth which one has got to develop in order to be a 

paragon in one‘s field of work. Here, it would be more suitable to point out that the 

aim of this study is to explore the professional self-esteem of the teachers at 



 

38 

 

secondary level. This would certainly give a new air to the study because people 

always look up to the teachers as they accept the intrinsic value of education. The 

importance of teachers‘ personality attributes are discussed in literature in different 

forms.  

 The importance of teachers is perceived by Huberman (1992) as,    

teachers are artisans working primarily alone, with a variety of new and 

cobbled together materials, in a personally designed work environment. They 

gradually develop repertoire of instructional skills and strategies, 

corresponding to a progressively denser, more differentiated and well-

integrated set of mental schemata; they come to read the instructional situation 

better and faster, and respond to it with a greater variety of tools. They 

develop their repertoire through a somewhat haphazard process of trial and 

error, usually one or another segment of the repertoire does not work 

repeatedly. Somewhere in that cycle they may reach out to peers or even to 

professional trainers, but they will typically transforms those inputs into a 

more private, personally congenial forms (P. 136). 

Besides, imparting knowledge and education to their students, teachers also 

play the role of a mason as they build up the whole personality of their students and 

influence their character as well. As said by Sockett (1993), ―Every learner is of 

fundamental importance in every teaching situation (p.13).‖ Thus, in the interest of 

their students, teachers communicate with their parents and discuss their leisure 

pursuits. In this way, they study their habits so that they may evaluate their 

potentialities and orient them to a particular future. It is rightly said by Baker, Grant, 

& Morlock (2008) teachers play an important role in the formal schooling of their 

students. They also articulate the particular class behaviour of their students with their 
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colleagues so that they may bring about improvement in the attitudes of their students.  

As pointed out by Silva et al (2000) about the teachers,  

Collaborate with other teachers, discuss common problems, share approaches 

to various learning situations explore ways to overcome the natural constraints 

of limited time, space, resources, and restrictive practices, or investigate 

motivational strategies to bring students to a deeper engagement with their 

learning  (p.781). 

Hence, they treat them with consistency, respect and concern and develop a 

strong relationship with them which induces their students to walk on the trodden path 

of their teachers. Thus, they become a source of inspiration for their students. The 

same context is mentioned by Brock (1999) as, 

Through addressing the needs, taking account of the interest, and challenging 

the capacities, of each individual student- the essential ‗social good‘ pursued 

by the profession of teaching is to maximize the learning opportunities to help 

enable each individual student to achieve personal excellence in the 

intellectual, personal, social, cultural, emotional, physical, moral, spiritual and 

other aspects of human development (p.16). 

As a nation-builder, teachers come up with the versatility of their character: 

they are equally thinkers, planners and schemers; they devise, carve and forecast a 

wholesome construct for the betterment of their students. Coulter and Orne (2000) 

declared that worthy teachers make ―the right decisions in the right circumstance for 

the right reasons (p.6).‖  

Keeping this role in view, the teachers know that there lies a great 

responsibility upon their shoulders as they do not have to teach the positivity to their 

students only but also inculcate and practise it first as constructiveness. Positivity 
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develops constructive ideas that improve the feelings of self-worth. According to 

Ryan et al. (1994) and again in the views of Wentzel (2003) Students with high self-

esteem are more ambitious; they set higher goals and are more self-efficacious. 

Similarly Orth et al. (2012) explains that such students exhibit positive relationships 

with their fellows and with adults.  

Lovat et al (2002) also present the responsibility of teachers in this way, ―A 

particularly strong responsibility on a profession charged with the teaching of 

morality to be seen as practising it as well (p.128).‖ In this manner, the teachers are 

not the producers of the degree-holders only but also the sculptors of the paragons in 

respect of ethics, honesty, goodness, integrity and skills. They give the country a big 

lot of capable, trained and civilized citizens like doctors, engineers, architects, 

ethicists, educationists, planners, scholars and patriotic above all and thus adorn the 

boundaries of their country with the enthusiastic, zealous and brave army to safeguard 

their motherland.  Hence, they implant a sense of security and self-reliance to their 

students as they introduce them to the feelings of self-respect and self-efficacy. 

Clandinin and Connelly (1995) described the role of teachers as active agents who 

pull themselves into the future with their own agendas rather than to be the passive 

agents, they actually interact with the world rather to interact with the mere the 

knowledge of things. 

Hence, the teachers being the best example of the professionals are honest to 

their profession; so they are also co-operative and sympathetic with their colleagues in 

the best interest of their school / academe with the aim of seeking social good as 

pointed out by Davis and Elliston (1996). 

One of the tasks of the professional is to seek the social good. It follows from 

this that one cannot be professional unless one has some sense of what the 
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social good is. Accordingly, one‘s very status as a professional requires that 

one possesses this moral truth. But it requires more, for each profession seeks 

the social good in a different form without such knowledge, professionals 

cannot perform their social roles (p.18).  

Wasley (1991) declared the goodness about teachers as,  

Those who enable colleagues to improve professional practice by doing things 

that they would not ordinarily do on their own…[they] help redesign schools, 

mentor their colleagues, engage in problem solving at the school level and 

provide professional growth activities for their colleague (p.5). 

 Likewise, Fipzgerald (2002) mentioned the same thought as, 

The best of teachers lead share and inspire. They do not regard good ideas, 

practices and methodologies as private property to be shielded from public 

gaze but rather as an asset to be shared around, analyzed, adapted and 

improved upon (p.33) 

However, it is also the ideal of the teachers to keep abreast of time as it would 

―Strengthen professional development and increasing professional dignity as a basis 

for wiser, more skilled activity and is the central condition of teacher excellence 

(Socket, 1993, p.25).‖                

Consequently, the teachers have got to continue with the process of their own 

learning for the sake of their professional growth and development; for which, they 

study books, discuss and exchange their information with their colleagues, seek 

guidance from their seniors in order to flourish themselves as a modern and up-to-date 

professional. This is how the teachers have got to effort for sculpturing their image as 

prestigious professionals. Fullan (2002) states, ―Increase in teacher learning in the 

school context is a function of five components: individual teacher knowledge, skills 
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and dispositions, professional learning community, program coherence, technical 

resources and the leadership of the principal (p.6).‖   

This is how teachers pave their way to the prestige of their profession and also 

the authenticity of their self-esteem. With these perspectives, it can be predicted that 

there is always a positive link between the self-esteem and the esteem or prestige of 

one‘s profession; as greater is the self- esteem as stronger is the professional-esteem. 

It is particularly true for those who would prefer their profession to any other valuable 

thing in the world and would take their profession as their identity. The same thought 

is advocated by Hogg and Terry (2000) as, ―For many people, their professional 

and/or organizational identity may be more pervasive and important than ascribed 

identities based on gender, age, ethnicity, race, or nationality‖ (p. 121). And when this 

perception of prestige and self-regard is specifically connected with the profession of 

teaching, it becomes more than a mere perception but a paradigm of self-esteem for 

reasons of the loftiness of the teachers‘ image in a society. Here, the above-mentioned 

qualities of the teachers present them to be the ideals of high level of professional 

self-esteem as they are caring, co-operative, confident and constructive-minded 

people. They are able to scrutinize their competencies and adjust themselves with 

their workplace with their utmost talent and ability. They are a type of healthy self-

esteem when they strive for the safety of their own regard and honour in the society 

and also at the same time they are ready to shun their rest and personal leisure for the 

betterment of their students; here they behave as real parents. Along these lines, 

teachers are a real depiction of the crude and innocent human nature that is 

organically and purely inclined towards the high level self-esteem. 

Super (1969) gave the idea of a professional maturity which is not only 

because of the age of the professional but  it also involves many other factors 
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affecting the choice of profession. He calls it a transitory stage in the career 

development. While choosing a profession, the individuals exhibit their self-

perception or the comprehension of self. They tend to get a career fulfillment through 

the jobs in which they are able to realize their potentialities, analyze and groom their 

self-esteem.  Here, he is also of the view that professional priorities and skills of a 

professional change with the passage of time along with the experiences of his / her 

life.  The same context is highlighted by Wolfe and Kolb (1980) as, 

 Career development involves one‘s whole life, not just occupation. As such, it 

concerns the whole person…more than that; it concerns him or her in the ever-

changing context of his or her life. The environmental pressures and 

constraints, the bonds that tie him or her to significant others, responsibilities 

to children and aging parents, the total structure of one‘s circumstances are 

also factors that must be understood and reckoned with. In these terms, career 

development and personal development converge. Self and circumstances—

evolving, changing, unfolding in mutual interaction- constitute the focus and 

the drama of career development. (pp1-2)  

Thus, it is also natural to the teachers to show a certain tilt or slant in their 

professional self-esteem.  All aforesaid is the one side of the picture, exhibiting the 

ideal situation with all its possibility of chance and opportunity where teachers have 

no other concern except their professional interests and priorities but when seen on 

the realistic grounds, it is a fact that teachers live in the same world of hue and cry. 

They have to confront with their personal problems and social constraints and all the 

above-mentioned factors affecting the level of one‘s self-esteem as well. Thus, they 

(the factors) all may coerce them (the teachers) to keep their interest first and 

foremost; in consequence, they can be self-centered like any other layman. Here, they 
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cannot restrain themselves from being selfish at the expense of their students and 

lower the level their professional self-esteem. Let‘s assume that a teacher has to take 

care of his / her sick child at home or in the hospital while he / she is supposed to be 

present in the examination hall. What will he / she do? Who should be at prior in this 

condition? Obviously, the sick child. Here comes again two situations: the teacher‘s 

absence for one day from the school or it is for a prolong period…in the second 

situation he / she would least be co-operated and sympathized by the administration. 

In result, he / she would nurture a misgiving for his / her profession within his / her 

heart which would give rise to either the feelings of revenge or regret. In both the 

cases the outcome would be the sapling of negative attitude towards the profession. 

As said by Hargeraves (1998), ―Without attention to the emotions, educational reform 

efforts may ignore and even damage some of the most fundamental aspects of what 

teachers do (p. 850)‖ Almost the same idea is conveyed by Mc Cullough et al (2000) 

as, ―Enjoyment, satisfaction, belief in the value of the work, that can produce feelings 

of fulfillment about teachers‘ satisfaction and dissatisfaction (pp82, 83).‖  Thus, it is 

concluded in the word of Boston (2002) that, 

The quality of teachers matters, but is hard to predict who is going to be a 

good teacher just by considering observable characteristics. Unobserved or 

unmeasured factors, such as verbal ability, pedagogical skills, ability to 

convey ideas in clear and convincing ways, ability to work in teams, ability to 

use a wide range of teaching strategies, enthusiasm and motivation are all 

extremely important. (p.11)  

In short teachers must be given due respect and honour by the society; they 

ought be protected and supported at every stage so that they may groom themselves 

fully and become the role-models for their students. It is indeed the success of a 
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nation to nurture such paragons and in return spawn a youth as a perfect example of 

high self-esteem.  
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Chapter 3 

Research Design and Methodology 

Self-esteem is a pivotal imperative cornerstone, the fundament of a positively 

affirmative disposition en route for one‘s identity. It is exceptionally vital because it 

influences perspective of mind, action and the connection with other people. Self-

esteem is more emphasized and elevated in teaching profession as teachers are 

articulating human personalities. The positive thinking of teachers about their self-

worth regarding their profession is a contributing factor of their professional lives and 

the essence of professional self-esteem. It is economically worthwhile to develop the 

realization of professional self-worth in teachers so that they may transform their 

personality traits which are positively related to the direct and indirect concerns of 

their profession.  

This research study is principally fixated to scrutinize the level of professional 

self-esteem of teachers at secondary level in Pakistan. This chapter constitutes design 

and methodology of research used in the study. The description of population, sample, 

details of tool used, reliability of instrument, details of method which was used to 

collect the data and method of analysis of data is presented in this chapter.  

Research Design  

This is a descriptive and an explorative study using survey technique to collect 

data from the respondents. Descriptive research involves data collection in order to 

answer the research questions and also tells about the true nature of existing 

conditions. The major objective of descriptive research is to obtain relevant 

information regarding the current status of situations and to draw general conclusion 

from the facts observed and discovered.  
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Population 

All the government secondary school teachers of Punjab and of Islamabad are 

the population of the study. 

Sample 

Stratified random sampling was used to select respondents from schools of 

selected districts.  Sample was drawn from the population of all Government 

secondary school teachers in Islamabad and in the jurisdiction of Punjab province. To 

ensure the true representation of the population, thirty-six districts of Punjab were 

divided into three broader categories on the basis of its geographical distribution.  

Two districts were selected randomly from each geographical part of the 

Punjab province that is southern, northern and central Punjab. The total number of 

selected districts was six. The addition of Islamabad makes the total those seven in 

number. Twenty schools were taken randomly from each district. Schools in each 

selected district were divided into two strata that were urban and rural.  

Each stratum was further divided into two sub strata that were male and 

female. Five male and five female Government secondary schools were selected 

randomly for data collection from each stratum of rural and urban. All the secondary 

school teachers in selected schools were the sample of the study. 

The average number of teachers in one school was twelve but this is varied. 

Total number of schools was one hundred forty. The sample size was two hundred 

forty in each district. Total number of questionnaire sent was 1680 and the authentic 

responses were 1126 which shows 67% response rate. 
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Demographic Information about the sample 

3.1  Response Rate by District  

District Total Percentage 

(%) 

Rawalpindi 205 85 

Chakwal 180 75 

Gujranwala 148 62 

Sahiwal 123 51 

Bahawalnagar 92 38 

Rahimyar Khan 140 58 

Islamabad 238 99 

Total 1126  
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3.2 Variables distribution of sample 
 

Variables Total % 

Gender   

Male 569 50.5 

Female 557 49.5 

Marital status   

Married 981 87.1 

Unmarried 145 12.9 

Age   

20-30 198 17.6 

31-40 350 31.1 

41-50 413 36.7 

>51  165 14.7 

Academic qualification   

B.A. 290 25. 

B.Sc. 261 23.1 

M.A. 434 38.5 

M.Sc. 114 10.1 

M.Phil 023 2.0 

MS 002 .17 

Ph.D. 002 .17 

Professional qualification   

B.Ed 613 54.4 

B.SEd 143 12.6 

M.Ed 332 29.4 

M.SEd 38 3.3 

Experience (years)   

0-5 229 20.3 

6-10 165 14.7 

11-15 134 11.9 

16-20 182 16.2 

21-25 269 23.9 

26-30 86 7.6 

31-35 31 2.8 

>36 30 2.7 

Teaching subjects   

Science 348 30.9 

Arts 777 69.0 

Nature of job   

Contract 126 11.2 

Permanent 1000 88.8 

Locality   

Rural 362 32.1 

Urban 764 67.9 
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Instrument of the study  

This was a descriptive and elaborative study used survey technique to cover a 

large population and the results of which can be generalized. The research was 

focused to explore the level of professional self-esteem of secondary school teachers 

in Pakistan. According to the nature of the research study the researcher has selected 

Aricak (1999) professional Self-esteem Scale to measure the level of professional 

self-esteem of secondary school teachers. The scale used in the research study has 

been availed through e-mail, from the author (Aricak) with prior permission. It was 

likert five point‘s scale having 30 items. It had two categories of positive and negative 

items. There were 14 positive and 16 negative items. Positive items were 

2,5,7,9,11,13,14,16,18,20,24,26,28, and 30, whereas negative items were 

1,3,4,6,8,10,12,15,17,19,21,22,23,25,27 and 29. Total score of scale was obtained by 

adding all marks given to the points. The reliability coefficient of the original scale 

was obtained as 0.93 and test repeated test reliability coefficient has been obtained as 

0.90 by Aricak (1999).  

The origin of the scale was in Turkish and the questionnaire was in English 

language. As a first attempt the original version of scale was administered at 

secondary school level. The reliability of scale was obtained as .86. The researcher 

obtained all the responses by herself while using its English version. Due to lack of 

understanding of foreign language, it was difficult for concerned teachers to 

understand and respond well. During this procedure it was strongly felt that it became 

too difficult for secondary school teachers to fill the questionnaire effectively and to 

comprehend the meaning of its statements especially for those traditional teachers 

who were working in rural areas. After discussing the issue of language with the 

respondents, it was strongly recommended by the supervisor to get the authentic 
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translation of the questionnaire to make it more feasible for the teachers. Translation 

was made by department of Urdu in National University of Modern Languages 

Islamabad which have faculty of professional translators. Certificate of the 

authenticity of the translation is issued and attached in appendix. After getting the 

translated version of the questionnaire, it was again administered and obtained the 

reliability as .89. 

As the scale was adopted from Turkish, it was felt to make it more reliable 

according to our own environment. In the consultation with supervisor it was 

advised to add some items to make this instrument more feasible and valid in our 

social conditions. Seven items were added under the focused concept of the research 

study ―professional self-esteem of teachers‖. Then the total number of items became 

37, in which 31, 32, 35 and 36 are positive and 33, 34 and 37 are negative items. The 

coefficient of reliability was determined through administration of the instrument 

and obtained reliability as .92 in pilot testing.  

To make the modified instrument more authentic and reliable, the 

researcher applied inferential statistics to check the reliability of each item. The 

results of which are presented in the following table. 
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3.3 Reliability of each item 

Sr.#   Statements M  S
2
  r α 

1 I deserve better professions than my current one. 147.9 299 .34 .91 

2 My profession is very important for me. 146.7 304 .418 .91 

3 I don‘t find my profession to be suitable for my personality. 147.3 300 .391 .91 

4 I cannot respond proudly when my profession is asked. 147.3 295 .47 .91 

5 I think I can be productive and efficient in my profession. 146.8 305 .425 .91 

6 I chose my profession reluctantly. 147.2 297 .548 .91 

7 My profession is a part of my self. 147.0 297 .523 .91 

8 cannot concentrate on the intellectual activities that my profession 

requires. 
147.4 302 .37 .91 

9 I respect my profession a lot. 146.6 302 .534 .91 

10 Because of a preference error, currently I hold a profession that I do not 

want.    
147.0 295 .654 .91 

11 I think my profession is a preferred and desired profession. 146.8 299 .569 .91 

12 I could not yet adopt the values of my profession. 147.4 295 .538 .91 

13 I am happy with my profession. 146.7 296 .666 .91 

14 My profession has the attributes to affect people. 146.7 304 .456 .91 

15 I despise my profession. 146.7 299 .578 .91 

16 I can give myself emotionally to my profession. 146.8 298 .64 .91 

17 There are times I live conflict in myself because I chose this profession. 147.2 295 .617 .91 

18 I can succeed important and beneficial things for humanity by means of 

my profession. 
146.7 302 .563 .91 

19 I think that my abilities are not suitable for my profession.   147.1 300 .554 .91 

20 I think that my profession has a brilliant future. 147.0 297 .505 .91 

21 I consider changing my profession. 147.1 298 .557 .91 

22 I believe that my profession cannot meet my needs. 147.6 302 .339 .91 

23 I wish I had a profession that I can proudly tell. 147.7 302 .256 .92 

24 I will pursue my profession because I want to. 146.8 301 .562 .91 

25 When I receive a negative critique about my profession, I have the 

tendency to perceive it worthless. 
148.1 312 .059 .92 

26 I can advocate my profession easily if needed. 146.8 301 .6 .91 

27 I think my interests are not suitable to my profession. 147.3 299 .497 .91 

28 I think my profession is prestigious. 147.1 296 .543 .91 

29 I look as if I enjoy my profession, although I do not.  147.6 300 .374 .91 

30 My profession has the attributes that my ideal profession would have. 147.0 295 .656 .91 

31 I can perform well my professional responsibilities 146.8 304 .506 .91 

32 I think my standards of life is better than other professionals  147.4 301 .341 .91 

33 I think I have some professional deficiencies   147.3 307 .265 .91 

34 I think people do not want to meet me  147.0 303 .431 .91 

35 I think I am a reasonably good teacher  147.0 304 .448 .91 

36 In my opinion I can bring about a  positive change in students‘ 

life 
146.8 305 .465 .91 

37 People do not value me as a teacher 147.1 305 .34 .91 

 

The mentioned above table shows the Mean value, Variance and reliability of 

the statements if item deleted and the item total correlation. Each item of the scale is 

highly reliable and obtained reliability as .90 or above.    
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As it was modified version of scale factor-analysis technique was applied 

on the attained data. All the statements have been loaded at .32 and above and 5 

factors that have been emerged. Whereas the author has applied the same 

technique on original scale of 30 items and 3 factors have been emerged. However 

due to the change perspective and population three more factors have been 

emerged. So this research study added two more factors. 
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3.4 Factor Analysis 

 
Questions A B C D E 

Q:1 I deserve better professions than my current one. .452     
Q:4 I cannot respond proudly when my profession is asked. .382     
Q:6 I chose my profession reluctantly. .443     
Q:10 Because of a preference error, currently I hold a profession that 

I do not want. 

.508     

Q:12 I could not yet adopt the values of my profession .494     
Q:15 I despise my profession. .406     
Q:17 There are times I live conflict in myself because I chose this 

profession. 

.509     

Q:19 I think that my abilities are not suitable for my profession. .480     
Q:21 I consider changing my profession. .675     
Q:22 I believe that my profession cannot meet my needs. .418     
Q:27 I think my interests are not suitable to my profession. .605     
Q:29 I look as if I enjoy my profession, although I do not. .381     
Q:2 My profession is very important for me.  .659    
Q:5 I think I can be productive and efficient in my profession.  .798    
Q:9 I respect my profession a lot.  .786    
Q:11 I think my profession is a preferred and desired profession.  .697    
Q:13 I am happy with my profession.  .657    
Q:16 I can give myself emotionally to my profession.   0.51   
Q:18 I can succeed important and beneficial things for humanity by 

means of my profession. 

  0.718   

Q:20 I think that my profession has a brilliant future.   0.503   
Q:24 I will pursue my profession because I want to.   0.707   
Q:26 I can advocate my profession easily if needed.   0.742   
Q:28 I think my profession is prestigious.   0.644   
Q:30 My profession has the attributes that my ideal profession would 

have. 

  0.686   

Q:31 I can perform well my professional responsibilities   0.702   
Q:32 I think my standards of life is better than other professionals   0.361   
Q:35 I think I am a reasonably good teacher   0.559   
Q:36 In my opinion I can bring about a  positive change in students‘ 

life 

  0.613   

Q:8 I cannot concentrate on the intellectual activities that my 

profession requires. 

   .367  

Q:33 I think I have some professional deficiencies    .770  
Q:34 I think people do not want to meet me    .573  
Q:37 People do not value me as a teacher    .504  
Q:3 I don‘t find my profession to be suitable for my personality.     .693 

Q:7 My profession is a part of my self.     .617 

Q:14 My profession has the attributes to affect people.     .649 

Q:23 I wish I had a profession that I can proudly tell.     .479 

Q:25 When I receive a negative critique about my profession, I have 

the tendency to perceive it worthless. 

    .428 

A= Acceptance of profession, B= Pride in the profession, C=value of the profession, D= Belief in 

professional capabilities, E= Belief in functionality of profession 
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Finally 37 items were retained. The Kaiser-Meyer-Olkin (KMO) measure of 

sampling adequacy was .934, above the commonly recommended value of .6, and 

Bartlett‘s test of sphericity was significant (χ2 (666) = 13783.93, p < .05). The 

diagonals of the anti image correlation matrix were also over .5. Finally, the 

commonalities were all above .3 Principal components analysis was used because the 

primary purpose was to identify and compute composite scores for the factors 

underlying the professional self-esteem of teachers at secondary level. Initial eigen 

values indicated that the first five factors explained 11%, 10%, 9%, 6%, 5% of the 

variance respectively. The sixth and seventh factors had eigen values just over one, 

and each explained 4% of the variance. Solutions for six and seventh factors were 

each examined using varimax and oblimin rotations of the factor loading matrix. The 

five factor solution, which explained 43% of the variance, was preferred because of: 

(a) its previous theoretical support; (b) the ‗leveling off‘ of eigen values on the scree 

plot after five factors; and (c) the insufficient number of primary loadings and 

difficulty of interpreting the sixth factor and subsequent factors. There was little 

difference between the five factor varimax and oblimin solutions, thus both solutions 

were examined in subsequent analyses before deciding to use an oblimin rotation for 

the final solution. 

After frequent discussion with experts and intensive study of the literature the 

researcher labeled the factors as factor 1: Acceptance of profession, factor 2: Pride in 

the profession, factor 3: value of the profession, factor 4: Belief in professional 

capabilities, factor 5: Belief in functionality of profession. 
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3.5 Reliability of the instrument 

 

Factors Item# Mean SD Reliability Mean Correlation 

Acceptance of profession 12 46.89 7.40 .830 0.53 

Pride in the profession 5 22.29 3.20 .851 0.42 

Value of the profession 11 46.91 6.40 .878 0.45 

Belief in professional capabilities 4 15.99 2.54 .587 0.34 

Belief in functionality of profession 5 19.09 3.64 .613 0.31 

Overall 37 151.19 17.79 .914  

 

The reliability of the instrument regarding each factor is mentioned above. The 

mean correlation of each factor is also mentioned in the table with shows the 

correlation of one factor with the other. Mean correlation exhibits positive 

relationship between all the factors.  

Data Collection Procedure  

  After receiving the permission to use this scale in this research study by the 

author, sample was approached through the department of education Government of 

the Punjab. Lists of secondary schools were obtained from DEOs (SEC-M&F) of six 

selected districts of Punjab the list of Islamabad, capital of Pakistan (ICT) was also 

attained. Help was also taken from them for data collection.  

Two ways of getting responses were used in this research study, mailing and 

the personal visits. Researcher personally visited and distributed questionnaires in the 

five districts; Rawalpindi, Chakwal, Gujranwala and Sahiwal and Islamabad (ICT) the 

capital of Pakistan. Personal visits help the researcher to explain purpose of research 

to the respondents.  In the same way District Education Officers were approached in 

two further districts of Bahawalnagar and Rahimyar khan. All the survey 

questionnaires were mailed to the selected schools of these two districts after 
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approaching and getting assistance from DEOs.  Questionnaires were sent to them 

along with covering letter assuring the anonymity. Frequent reminding calls were 

made to the selected schools to discuss with them and to get quick and authentic 

responses. The rate of return from Bahawalnagar is 8.2 whereas from Rahimyar Khan 

is 12.4.  

 Data Analysis 

Help from computer was sought to analyze the data. SPSS-16 data files were 

used to enter the responded questionnaires. Along with different suitable statistical 

applications (Comparison of Mean, Std. Deviation, Chi-square, and ANOVA) Factor 

analysis was also conducted. 5 factors were extracted from the data. Whereas the 

author has extracted 3 factors in his research labeling these as acceptance of 

profession, value of profession, and belief in functionality of profession but that 

research was in different environment with different population characteristics. A 

difference is found in the categorization of items under each factor but the similarity 

is also there.  
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Chapter 4 

Data Analysis and Interpretation 

This chapter deals with data analysis and its interpretation. After data 

collection most critical stage starts where statistical treatment is applied on the data. 

Data analysis appears most crucial because it answers the research questions which 

add to the knowledge.  

           For the purpose of data analysis of this research study SPSS-16 was used. 

Different suitable techniques and tests were applied to analyze data properly so that 

results may be drawn exactly. ANOVA, Chi-square, Std. Deviation and Mean were 

applied along with other suitable statistical treatment.   

It is very important to mention here that Aricak professional self-esteem scale, 

and its revised version too, has positive and negative items. Five points likert type 

weightage for positive items is as ―I strongly agree‖ 5, ―I agree‖ 4, ―undecided‖ 3, ―I 

disagree‖ 2, ―I strongly disagree‖ 1, and for negative items the weightage is in reverse 

order. Total score of scale was obtained by adding all marks given to the points. For 

data analysis, the data was entered in SPSS-16 data sheet according to the given 

instruction and reverse coding was also applied. So, the total score was obtained by 

adding all marks, and the highest points show the high professional self-esteem and 

the lower points show the low professional self-esteem.  

This chapter is divided into 9 sections according to the research questions and 

each section answers one research question separately for the ease of the reader. 

Professional self-esteem is explored through its factors or subscales that have been 

emerged in factor analysis, the detail of which has been mentioned in chapter 3.           
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 Section 1: Exploration of Professional Self-esteem of Secondary School Teachers  

 

Table 4.1 

 

Teachers’ Perceptions about acceptance of their profession: Factor 1 

S. 
No. 

Items 
Frequency of Responses (%) Mean Std. 

Deviation SD DA UD A SA 

1 
I deserve better professions 

than my current one. 
12 20 4 48 16 3.36 1.30 

4 
I cannot respond proudly when 

my profession is asked. 
4 15 5 47 30 3.83 1.13 

6 
I chose my profession 

reluctantly. 
4 12 9 52 24 3.80 1.05 

10 
Because of a preference error, 

currently I hold a profession 

that I do not want. 
4 9 7 49 31 3.96 1.03 

12 
I could not yet adopt the values 

of my profession 
4 17 8 51 20 3.67 1.09 

15 I despise my profession. 1 3 6 47 44 4.31 0.74 

17 
There are times I live conflict in 

myself because I chose this 

profession. 
3 13 9 51 24 3.80 1.05 

19 
I think that my abilities are not 

suitable for my profession. 
4 9 7 54 26 3.89 1.02 

21 
I consider changing my 

profession. 
5 10 6 48 31 3.89 1.10 

22 
I believe that my profession 

cannot meet my needs. 
9 20 8 44 19 3.45 1.26 

27 
I think my interests are not 

suitable to my profession. 
:3 12 7 57 21 3.79 1.01 

29 
I look as if I enjoy my 

profession, although I do not. 
7 25 10 44 15 3.36 1.20 

Overall Mean 3.76 0.67 

 

This table shows the responses of teachers about factor 1; perception about 

acceptance of profession. This factor includes 12 items of questionnaire and all the 

items include negative statements. The total score of negative item shows the 

weightage for acceptance of profession regarding professional self-esteem. Due to the 

reverse coding the high score of negative items also shows the high professional self-

esteem and high degree of their acceptance for their profession. The results show that 

the mean score of all the items is above 3, that shows their strong acceptance of their 
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profession. The overall mean score is 3.76 that show their strong acceptance of 

profession and high professional self-esteem. 

Table 4.2 

 

Teachers’ feelings of pride in the profession: Factor 2 
 

S. 
No. 

Items 
Frequency of Responses (%) Mean Std. 

Deviation SD DA UD A SA 

2 
My profession is very important 

for me. 
2 3 3 42 51 4.37 0.81 

5 
I think I can be productive and 

efficient in my profession. 
1 4 3 51 41 4.26 0.79 

9 I respect my profession a lot. 2 3 2 38 56 4.44 0.80 

11 
I think my profession is a 

preferred and desired 

profession. 
2 5 4 43 46 4.27 0.88 

13 I am happy with my profession. 3 5 4 40 49 4.28 0.94 

Overall Mean 4.32 0.60 

 

This table shows the responses of teachers about factor 2; Pride in the 

profession.  This factor includes 5 items of questionnaire and all the items have 

positive statements. The results show that the mean score of all the items is 4 which 

show their high pride in their profession. The overall mean score is 4.32 that show 

their high degree of pride in their profession that definitely exhibits high professional 

self-esteem. 
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Table 4.3 

 

Teachers’ perceptions about value of the profession: Factor 3 

 
S. 

No. 
Items 

Frequency of Responses (%) Mean Std. 
Deviation SD DA UD A SA 

16 
I can give myself emotionally 

to my profession. 
2 6 6 48 38 4.14 .91 

18 
I can succeed important and 

beneficial things for humanity 

by means of my profession. 
2 4 2 45 47 4.32 0.84 

20 
I think that my profession has a 

brilliant future. 
3 8 6 44 38 4.06 1.03 

24 
I will pursue my profession 

because I want to. 
2 6 7 47 38 4.12 0.94 

26 
I can advocate my profession 

easily if needed. 
1 4 5 52 38 4.21 0.81 

28 
I think my profession is 

prestigious. 
3 11 9 46 32 3.92 1.05 

30 
My profession has the attributes 

that my ideal profession would 

have. 
2 6 5 50 38 4.16 0.88 

31 
I can perform well my 

professional responsibilities 
0 2 3 53 42 4.35 0.64 

32 
I think my standards of life is 

better than other 

professionals 

5 13 11 47 24 3.74 1.10 

35 
I think I am a reasonably 

good teacher 
1 5 12 56 27 4.03 0.81 

36 
In my opinion I can bring 

about a  positive change in 

students‘ life 

1 3 4 55 37 4.23 .77 

Overall Mean 4.12 0.54 

 

 

This table shows the responses of teachers about factor 3; perception about 

value of the profession. This factor includes 11 items of questionnaire and all the 

statements are positive. The results show that the mean score of all the items is above 

3 which show that teachers value their profession. The overall mean score is 4.12 

shows that teachers strongly value their profession and this exhibits high level of 

professional self-esteem. 
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Table 4.4 

 

Teachers’ belief in their professional capabilities: Factor 4 

 
S. 

No. 
Items 

Frequency of Responses (%) Mean Std. 
Deviation SD DA UD A SA 

8 
I cannot concentrate on the 

intellectual activities that my 

profession requires. 
3 17 10 50 20 3.65 1.08 

33 
I think I have some 

professional deficiencies 
2 14 12 53 19 3.72 1.00 

34 
I think people do not want to 

meet me 
2 4 11 56 27 4.02 0.86 

37 
People do not value me as a 

teacher 
5 10 10 51 24 3.79 1.06 

Overall Mean 3.79 0.66 

 

This table shows the responses of teachers about factor 4; teachers‘ belief in 

their professional capabilities. This factor includes 4 items of questionnaire and all the 

items include negative statements. Due to the reverse coding the high score of 

negative items also shows the high professional self-esteem and high degree of their 

belief in professional capabilities. The results show that the mean score of all the 

items is above 3, that shows their strong belief in their professional capabilities. The 

overall mean score is 3.79 that show their strong belief in their professional 

capabilities and high professional self-esteem. 
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Table 4.5 

 

Teachers’ belief in functionality of their profession: Factor 5 

 
S. 

No. 
Items 

Frequency of Responses (%) Mean Std. 
Deviation SD DA UD A SA 

3 
I don‘t find my profession to be 

suitable for my personality. 
5 9 6 53 26 3.85 1.08 

7 
My profession is a part of 

myself. 
2 7 7 49 35 4.06 0.95 

14 
My profession has the attributes 

to affect people. 
1 2 3 49 45 4.36 0.71 

23 
I wish I had a profession that I 

can proudly tell. 
13 15 5 47 20 3.47 1.32 

25 

When I receive a negative 

critique about my profession, I 

have the tendency to perceive it 

worthless. 

13 29 8 37 12 3.05 1.30 

Overall Mean 3.76 0.62 

 

This table shows the responses of teachers about factor 5; teachers‘ belief in 

functionality of their profession. This factor includes 5 items of questionnaire from 

which 3 statements are negative and 2 statements are positive. The results show that 

the mean score of all the items is above 3, that shows their strong belief in 

functionality of their profession. The overall mean score is 3.76 that show that 

teachers strongly believe that their profession is functional and contribute to the 

betterment of the society. This mean score exhibits high professional self-esteem. 

Table 4.6 

 

Comparison of Mean Scores of all factors of professional self-esteem 

 
S. 

No. 
Subscales Mean SD SE t-value p 

1 Acceptance of Profession 3.76 0.67 0.02 38.24 <.001 

2 Pride in the Profession 4.32 0.60 0.02 73.47 <.001 

3 Value of Profession 4.12 0.54 0.02 68.99 <.001 

4 Beliefs in Professional Capabilities of teachers 3.79 0.66 0.02 40.25 <.001 

5 Beliefs in Functionality of profession 3.76 0.62 0.02 41.11 <.001 

 Overall Scale 3.95 0.49 0.01 64.46 <.001 

α=.001 

This table shows that all factors of professional self-esteem are significantly 

different from each other and the mean value of all factors is above 3 whereas the 
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overall mean score is 3.95 which show that they all tend towards high professional 

self-esteem. It is, therefore clear from the above mentioned table that on the whole 

secondary school teachers exhibit high professional self-esteem. The results also show 

that; 1) the teachers have high degree of acceptance for their profession, 2) they feel 

pride in their profession, 3) they strongly value their profession, 4) they believe in 

their professional capabilities, and 5) they strongly believe in functionality of their 

profession.   
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Section 2: Effects of Gender on Professional Self-esteem of Teachers  

 

Table 4.7 

 

Effects of gender on acceptance of profession: factor1 

 

S. 

No 
Items 

G
en

d
er

 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

1 

I deserve better 

professions than my 

current one. 

M 13 22 4 47 14 3.27 1.30 
5.61 0.23 

F 11 18 3 49 18 3.44 1.28 

4 

I cannot respond proudly 

when my profession is 

asked. 

M 4 13 5 44 33 3.89 1.13 

9.86 0.04* 
F 4 17 4 49 26 3.76 1.13 

6 
I chose my profession 

reluctantly. 
M 4 13 8 53 22 3.77 1.05 

3.83 0.43 
F 4 10 9 51 25 3.83 1.05 

10 

Because of a preference 

error, currently I hold a 

profession that I do not 

want. 

M 4 12 6 45 33 3.89 1.13 

24.52 0.00* 
F 3 6 8 54 30 4.03 0.92 

12 
I could not yet adopt the 

values of my profession 
M 4 20 8 50 17 3.56 1.12 

12.57 0.01* 
F 3 14 8 52 23 3.79 1.04 

15 
I despise my profession. M 1 3 6 43 47 4.34 0.76  

7.89 

 

0.09 F 1 3 5 52 40 4.28 0.73 

17 

There are times I live 

conflict in myself because 

I chose this profession. 

M 3 14 9 50 24 3.77 1.07  

1.39 

 

0.84 
F 3 12 9 52 24 3.83 1.02 

19 

I think that my abilities are 

not suitable for my 

profession. 

M 4 9 7 55 25 3.87 1.03  

1.63 

 

0.80 
F 3 10 7 53 27 3.92 1.00 

21 
I consider changing my 

profession. 
M 7 10 6 48 30 3.84 1.15  

5.76 

 

0.14 F 3 11 6 48 32 3.95 1.05 

22 

I believe that my 

profession cannot meet my 

needs. 

M 8 21 7 45 19 3.45 1.25   

3.88 

 

0.42 
F 10 18 9 43 20 3.44 1.27 

27 
I think my interests are not 

suitable to my profession. 
M 4 13 7 56 20 3.75 1.04  

3.00 

 

0.56 F 3 11 8 58 21 3.84 0.97 

29 

I look as if I enjoy my 

profession, although I do 

not. 

M 7 23 12 43 15 3.36 1.19  

5.45 

 

0.24 

 F 6 26 8 44 16 3.36 
1.20 

 

 
Overall mean  M 

F 
3.73 

3.78 
        

 

This table shows the effects of gender‘s perception on the acceptance of their 

profession. This factor includes 12 items of questionnaire and all the items include 

negative statements. Due to the reverse coding the high score of negative items also 

shows the high professional self-esteem and high degree of their acceptance for their 
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profession. The results show that the significant difference is found in item no 4, 10, 

and 12. In item no 4 the mean score of male is high, in item 10 the mean score of 

female is high and in item 12 again the mean score of female is high. This exhibits 

that 1) males declare their profession more proudly than females, 2) female hold this 

profession more willingly than male, and 3) female adopt the values of their 

profession than males. On the other hand the mean score of all the items is above 3 

regarding gender that shows both male and female accept their profession willingly, 

that contributes in their professional self-esteem positively and raises its level. 
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Table 4.8 

 

Effects of gender on the feelings of pride in the profession: factor2  

 

S. 

No 
Items 

G
en

d
er

 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
Χ

2
 Sig. 

SD DA UD A SA 

2 
My profession is very 

important for me. 
M 1 2 3 40 54 4.43 0.77 

6.59 .159 

F 2 4 2 45 47 4.32 0.84 

5 

I think I can be productive 

and efficient in my 

profession. 

M 1 4 3 50 43 4.30 0.77 

5.07 .280 
F 1 4 4 53 38 4.22 0.81 

9 
I respect my profession a 

lot. 

M 2 3 2 34 59 4.46 0.83 

8.43 .077 
F 1 2 2 42 52 4.41 0.76 

11 

I think my profession is a 

preferred and desired 

profession. 

M 2 5 4 41 48 4.27 0.93 

5.83 .250 
F 1 5 4 46 44 4.27 0.84 

13 
I am happy with my 

profession. 

M 3 5 4 36 52 4.29 0.99 

10.21 .037* 
F 2 5 3 44 45 4.26 0.89 

 Overall mean M 4.35       
  

  F  4.29       
  

 

This table shows the effects of gender‘s feelings of pride in their profession. 

This factor includes 5 positive statements. Statistically there is significant difference 

is found only in the item no 13 which shows; 1) males are comparatively happier with 

their profession than females. On the other hand this table also highlights the mean 

score of all the items that is above 4 for both, male and female which exhibits their 

strong feelings of pride in their profession. This is another indicator of high 

professional self-esteem. 
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Table 4.9 

Effects of gender on the perception of value of the profession: factor3 

S. 

No 
Items 

G
en

d
er

 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

16 

I can give myself 

emotionally to my 

profession. 

 

M 2 6 7 47 38 4.14 0.91 

.65 .96 
F 2 6 6 48 38 4.14 0.92 

18 

I can succeed 

important and 

beneficial things for 

humanity by means of 

my profession. 

 

M 2 4 2 40 51 4.34 0.88 

12.54 .01* 
F 1 4 1 50 44 4.30 0.80 

20 

I think that my 

profession has a 

brilliant future. 

M 3 7 7 41 41 4.12 1.01 
11.28 .02* 

F 4 10 5 47 35 4.00 1.06 

24 

I will pursue my 

profession because I 

want to. 

M 3 7 7 41 41 4.10 0.96 

7.66 .17 
F 4 10 5 47 35 4.13 0.93 

26 

I can advocate my 

profession easily if 

needed. 

 

M 1 4 5 49 40 4.23 0.82 

5.54 .23 
F 1 5 4 55 36 4.20 0.79 

28 

I think my profession 

is prestigious. 

 

M 3 14 8 44 31 3.85 1.11 
9.482 .05 

F 3 7 10 48 33 4.01 0.98 

30 

My profession has the 

attributes that my 

ideal profession would 

have. 

M 2 7 7 47 38 4.12 

 

0.95 

 9.48 .05 

F 1 5 4 53 37 4.20 0.81 

31 

I can perform well my 

professional 

responsibilities. 

 

M 0 2 3 49 45 4.37 0.67  

 

7.316 

 

 

.12 F 0 1 3 56 39 4.34 0.61 

32 

I think my standards 

of life is better than 

other professionals 

 

M 5 13 10 48 24 3.72 1.12  

 

1.843 

 

 

.76 F 4 13 12 47 25 3.75 1.08 

35 

I think I am a 

reasonably good 

teacher 

M 1 5 16 50 28 3.99 0.84  

 

29.23 

 

 

.00* F 1 5 7 61 27 4.08 0.78 

36 

In my opinion I can 

bring about a  positive 

change in students‘ 

life 

M 1 2 4 53 40 4.28 0.75  

 

8.64 

 

 

.07 F 1 4 4 57 33 4.17 0.80 

 Overall mean M 4.11         

  F 4.12       
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This table shows the effects of gender‘s perception about the value of their 

profession. This factor includes all the positive statements. Statistically there is 

significant difference is found in item no 18, 20, and 35. In item no 18 and 20 the 

mean score of males is high whereas in item no 35 the mean score of female is high. 

This analysis shows that 1) male perceive themselves more beneficial in their 

profession and according to their perception they can succeed important and 

beneficial things for humanity by means of their profession than female, 2) male 

consider the future of their profession brilliant than female, and 3) female consider 

themselves reasonably good teacher than male. On the other hand the mean value of 

all the items is above 3 which mean that both male and female strongly value their 

profession which exhibits high professional self-esteem. 
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Table 4.10 

 

Effects of gender on the belief in their professional capabilities: factor4 

 

S. 

No 
Items 

G
en

d
er

 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

8 

I cannot concentrate on the 

intellectual activities that 

my profession requires. 

M 4 19 11 48 18 3.57 1.11 
7.28 .12 

F 3 15 9 52 21 3.73 1.05 

33 
I think I have some 

professional deficiencies 

M 3 17 12 52 17 3.63 1.03 
11.19 .02* 

F 2 11 11 54 21 3.81 .96 

34 
I think people do not want 

to meet me 

M 3 3 9 59 26 4.01 .87 
7.76 .10 

F 2 4 13 53 28 4.03 .85 

37 
People do not value me as a 

teacher 

M 5 12 9 53 21 3.75 1.07 

10.47 .03* 
F 5 8 12 49 26 3.84 1.05 

 

Overall mean  

 

M 

F 
3.74 

3.85 
        

 

This table shows the responses of teachers about factor 4; teachers‘ belief in their 

professional capabilities. This factor includes 4 items of questionnaire and all the 

items include negative statements. Due to the reverse coding the high score of 

negative items also shows the high professional self-esteem and high degree of their 

belief in their professional capabilities. The results show that the statistically 

significant difference is found only in item 33 and 37. In both the items female 

exhibits comparatively high mean score. The results show that 1) female consider 

themselves professionally more capable than male, and 2) and female consider their 

worth as a teacher than male. On the other hand the mean score of all the items is 

above 3 that show their strong belief in their professional capabilities which enhances 

their professional self-esteem. 
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Table 4.11 

Effects of gender on their belief in functionality of profession: factor5 

 

S. 

No 
Items 

G
en

d
er

 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

3 

I don‘t find my 

profession to be 

suitable for my 

personality. 

M 6 10 8 46 30 3.84 1.15 

25.45 .00* 

F 4 9 5 60 22 3.86 1.00 

7 
My profession is a part 

of myself. 

M 2 7 7 46 38 4.11 .97 
8.54 .07 

F 2 8 7 53 31 4.02 .93 

14 

My profession has the 

attributes to affect 

people 

M 1 2 3 44 51 4.43 .68 

16.09 .00* 
F 1 3 3 53 39 4.28 .73 

23 

I wish I had a 

profession that I can 

proudly tell. 

M 14 17 5 46 18 3.38 1.33 

7.19 .12 
F 12 13 5 48 22 3.55 1.30 

25 

When I receive a 

negative critique about 

my profession, I have 

the tendency to 

perceive it worthless. 

M 12 31 8 35 15 3.09 1.31 

9.38 .05 

F 15 28 9 39 10 3.01 1.28 

 
Overall mean 

 

M 

F 

3.77 

3.74 

        

  

This table shows the responses of teachers about factor 5; teachers‘ belief in 

functionality of their profession. This factor includes 5 items of questionnaire from 

which 3 statements are negative and 2 statements are positive. The results show that 

there is statistically significant difference is found only in item 3 and 14. These items 

show respectively; 1) female exhibits comparatively high belief in suitability of their 

profession for them than males and, 2) males exhibit comparatively high mean score 

and have firm belief in the effectiveness of their profession than females. On the other 

hand this data shows a general view that the mean score of all the items is above 3 

which exhibits their male and female‘s strong belief in the functionality of their 

profession. This belief adds to their professional self-esteem. 
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Section 3: Effects of Marital Status on Professional Self-esteem of Teachers 

Table 4.12 

Effects of marital status on acceptance of profession: factor1 

S. 

No 
Items 

M
ar

it
al

 

st
at

u
s 

Frequency of Responses 

(%) Mea

n 

Std. 

Dev. 
χ

2
 Sig. 

SD 
D

A 

U

D 
A SA 

1 

I deserve better 

professions than my 

current one. 

   M 11 20 3 49 17 3.40 1.27 
13.57 .00* 

UM. 19 21 6 41 12 3.05 1.37 

4 

I cannot respond 

proudly when my 

profession is asked. 

M 4 15 4 46 30 3.83 1.13 

1.39 .84 
UM. 4 14 6 48 28 3.81 1.11 

6 
I chose my profession 

reluctantly. 
M 4 11 8 53 24 3.82 1.04 

4.81 .30 
UM. 4 15 12 48 21 3.67 1.10 

10 

Because of a 

preference error, 

currently I hold a 

profession that I do 

not want. 

M 4 9 6 49 33 3.98 1.03 

10.89 .02* 

UM. 2 12 11 51 23 3.81 1.00 

12 

I could not yet adopt 

the values of my 

profession 
I despise my 

profession. 

M 3 17 8 50 21 3.69 1.09 

5.14 .27 

UM. 5 17 10 55 14 3.57 1.07 

15 
I despise my 

profession. 
M 1 2 6 47 44 4.32 .74 2.78 

 

.59 

 UM. 0 4 6 49 41 4.26 .75 

17 

There are times I live 

conflict in myself 

because I chose this 

profession. 

M 3 13 8 51 25 3.83 1.04 

8.65 .07 
UM. 4 17 12 50 17 3.59 1.07 

19 

I think that my 

abilities are not 

suitable for my 

profession. 

M 4 9 7 54 27 3.92 1.01 

4.90 

 

.29 

 UM. 5 12 8 57 19 3.74 1.05 

21 

I consider changing 

my profession. 
M 5 9 6 49 32 3.95 1.07 

22.58 .00* 

UM. 6 20 8 44 21 3.54 1.20 

22 

I believe that my 

profession cannot 

meet my needs. 

M 9 19 7 45 20 3.48 1.25 

20.14 .00* 
UM. 10 21 17 39 13 3.23 1.22 

27 

I think my interests 

are not suitable to my 

profession. 

M 3 11 6 57 22 3.82 1.01 

19.82 .00* 

UM. 3 14 14 57 11 3.57 .98 

29 

I look as if I enjoy my 

profession, although I 

do not. 

M 7 25 9 44 15 3.37 1.19 
1.39 .84 

UM. 7 24 12 43 14 3.32 1.18 

 
Overall mean  M 

UM 
3.78 
3.59 
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This table shows the effects of marital status on the acceptance of profession. 

This factor includes 12 items of questionnaire and all the items include negative 

statements. Due to the reverse coding the high score of negative items also shows the 

high professional self-esteem and high degree of their acceptance for the profession. 

The results show that statistically significant difference is found in item no 1, 10, 21, 

22 and 27. In all these items the mean score of married teachers high. This high mean 

score interprets that; 1) married teachers are more satisfied with their profession, 2) 

they choose their profession willingly, 3) they do not think to change their profession, 

4) according to them their profession fulfill their needs, and 5) their interests are 

suitable for their profession. On the other hand the mean score of all the items is 

above 3 that show both married and unmarried teachers accept their profession 

willingly, that enhances their level of professional self-esteem that is why both of 

them exhibits high level of professional self-esteem. 
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Table 4.13 

Effects of marital status on the feelings of pride in the profession: factor2 

S. 

No 
Items 

M
ar

it
al

 

st
at

u
s Frequency of Responses (%) 

Mean 
Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

2 

My profession is very 

important for me. 
 

M 1 3 2 42 52 4.39 .79 
21.37 .00* 

U M. 3 1 8 45 43 4.25 .87 

5 

I think I can be 

productive and efficient 

in my profession. 
 

M 1 4 3 51 41 4.27 .79 

2.90 .57 
U M. 0 6 3 51 40 4.26 .77 

9 
I respect my profession a 

lot. 

M 2 3 2 37 56 4.45 .79 

3.51 .47 
U M. 1 3 4 40 52 4.38 .80 

11 

I think my profession is a 

preferred and desired 

profession. 
 

M 2 5 4 42 48 4.29 .88 

8.58 .07 
U M. 1 6 4 53 35 4.14 .86 

13 

I am happy with my 

profession. 
 

M 3 5 3 39 50 4.30 .93 

18.18 .00* 
U M. 2 6 9 45 38 4.10 .94 

 Overall mean 
M 

UM 
4.34 
4.22 

      
  

 

This table shows the effects of marital status of teachers on the feelings of 

pride in their profession. This factor includes 5 positive statements. Statistically there 

is significant difference is found only in the item 2 and 13. In both the items the mean 

score of married is high which shows that; 1) married teachers give more importance 

to their profession than the unmarried teacher and, 2) married teachers are happier 

with their profession than the unmarried teachers. On the other hand this table also 

highlights the mean score of all the items that is above 4 for both, married and 

unmarried teachers which exhibits their strong feelings of pride in their profession. 

This definitely accelerates their professional self-esteem. 
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Table 4.14 

Effects of marital status on the perception of value of the profession: factor3 

S. 

No 
Items 

M
ar

it
al

 

st
at

u
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD 
D

A 

U

D 
A SA 

16 

I can give myself 

emotionally to my 

profession. 
 

M 2 5 6 48 39 4.18 .88 

16.66 .00* 

UM. 3 9 12 44 31 3.90 1.05 

18 

I can succeed important 

and beneficial things 

for humanity by means 

of my profession. 
 

M 2 4 2 44 48 4.33 .84 

2.92 .57 
UM. 2 3 2 51 42 4.28 .81 

20 

I think that my 

profession has a 

brilliant future. 
 

M 3 8 6 44 38 4.07 1.02 

1.90 .75 
UM. 5 8 8 41 38 3.99 1.10 

24 

I will pursue my 

profession because I 

want to. 

M 2 6 6 47 39 4.14 .93 

14.09 .01* 

UM. 2 8 14 46 30 3.93 .97 

26 

I can advocate my 

profession easily if 

needed. 
 

M 1 4 4 52 38 4.22 .80 

1.70 .79 

UM. 1 5 6 53 35 4.17 .80 

28 

I think my profession is 

prestigious. 
 

M 3 11 9 46 31 3.90 1.06 
6.13 .18 

UM. 1 8 7 46 39 4.12 .93 

30 

My profession has the 

attributes that my ideal 

profession would have. 
 

M 2 5 5 49 39 4.18 .88 

3.98 .40 

UM. 1 7 8 52 32 4.06 .89 

31 

I can perform well my 

professional 

responsibilities. 
 

M 0 2 3 53 43 4.36 .63 

 

6.81 

 

.14 UM. 1 1 6 54 38 4.28 .69 

32 

I think my standards of 

life is better than other 

professionals 
 

M 5 13 11 46 25 3.74 1.11 

 

3.88 

 

.42 
UM. 5 12 9 54 20 3.73 1.06 

35 

I think I am a 

reasonably good 

teacher 
 

M 1 5 11 55 28 4.04 .82 
 

7.47 

 

.11 
UM. 1 2 15 61 21 4.00 .71 

36 

In my opinion I can 

bring about a  positive 

change in students‘ life 
 

M 2 3 3 56 37 4.23 .77 
 

4.79 

 

.30 
UM. 1 4 6 54 35 4.19 

.78 

 

 Overall mean M 

UM 

4.12 

4.05 
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This table shows the effects of marital status of teachers on the perception of 

the value of their profession. This factor includes all the positive statements. 

Statistically there is significant difference is found in item no 16, and 24. In both the 

items married teachers exhibit high mean score. This analysis describes that 1) 

married teachers have more emotional attachment with their profession than the 

unmarried teachers and 2) married teachers want to proceed in their profession. On 

the other hand the mean value of all the items is above 3 which means that both 

married and unmarried teachers value their profession and exhibits high professional 

self-esteem. 

 



 

77 

 

Table 4.15 

Effects of marital status on the belief in professional capabilities of teachers: factor4 

 

S. 

No 
Items 

M
ar

it
al

 

st
at

u
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

8 

I cannot concentrate on the 

intellectual activities that 

my profession requires. 

M 4 18 10 49 20 3.64 1.09 
.77 .94 

UM. 3 16 10 52 19 3.68 1.03 

33 
I think I have some 

professional deficiencies 

M 3 14 12 52 19 3.71 1.01 
2.86 .58 

UM. 1 12 10 59 17 3.77 .91 

34 
I think people do not 

want to meet me 

M 3 4 11 56 26 4.00 .87 
5.19 .26 

UM. 1 2 8 58 31 4.17 .71 

37 
People do not value me 

as a teacher 

M 5 10 11 51 23 3.76 1.07 

6.77 .14 
UM. 1 9 8 52 29 3.99 .92 

 
Overall mean M 

UM 

3.77 

3.90 

 

       

 

This table shows the responses of married and unmarried teachers about factor 

4; teachers‘ belief in their professional capabilities. This factor includes 4 items of 

questionnaire and all the items include negative statements. Due to the reverse coding 

the high score of negative items also shows the high professional self-esteem and high 

degree of their belief in their professional capabilities. The results show that no 

statistically significant difference is found in any item. Married and unmarried 

teachers both have strong belief in their professional capabilities. On the other hand 

the mean score of all the items is above 3 that show their strong belief in their 

professional capabilities which determines their high level of professional self-esteem. 
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Table 4.16 

Effects of marital status on belief in functionality of profession: factor5 

S. 

No 
Items 

M
ar

it
al

 

st
at

u
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

3 

I don‘t find my 

profession to be 

suitable for my 

personality. 

M 5 9 6 53 27 3.87 1.06 

4.80 .30 

UM. 6 14 7 51 22 3.69 1.14 

7 
My profession is a part 

of myself. 

M 2 7 6 49 36 4.08 .95 
6.39 .17 

UM. 2 8 10 52 28 3.94 .94 

14 

My profession has the 

attributes to affect 

people 

M 0 2 2 49 46 4.38 .68 

12.81 .01* 
UM. 1 3 7 50 39 4.21 .82 

23 

I wish I had a 

profession that I can 

proudly tell. 

M 13 14 5 46 21 3.47 1.32 

4.70 .31 
UM. 10 20 4 48 19 3.46 1.26 

25 

When I receive a 

negative critique about 

my profession, I have 

the tendency to 

perceive it worthless. 

M 13 28 8 38 13 3.09 1.30 

12.22 .01* 

UM. 13 41 9 28 9 2.79 1.24 

 Overall mean  
M 

UM 
3.77 

3.61 
        

 

This table shows the responses of married and unmarried teachers about factor 

5; teachers‘ belief in functionality of their profession. This factor includes 5 items of 

questionnaire from which 3 statements are negative and 2 statements are positive. The 

results show that there is statistically significant difference is found only in item 14 

and 25. In both of the items married teachers have high mean score than unmarried 

teachers. These items show respectively; 1) married teachers are more positive 

regarding their profession than unmarried teachers and they think that their profession 

has the attributes to affect people and, 2) married teachers take into consideration the 

comments and critique to bring improvement in their profession. But in general view 

of the data it is clear that in statement 25 the unmarried teachers have the mean score 

2.79 that shows their tendency from low towards average regarding their seriousness 

about negative comments. Otherwise the remaining data shows that the mean score of 
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all the items is above 3 which exhibits married and unmarried teachers‘ strong belief 

in the functionality of their profession. This belief adds to their professional self-

esteem. 
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Section 4: Effects of Age on Professional Self-esteem of Teachers 

 

Table 4.17 

 

Effects of age on professional self-esteem of teachers  

 

 

This table explains the effects of age on professional self-esteem of teachers.  

The above mentioned results show that there is no statistically significant difference 

found in any of age group. The overall mean score shows that teachers with the age 

group fifty and above exhibit comparatively high mean value. However, all the groups 

show high mean score that exhibits high professional self-esteem. 

 

  

  F1 
Acceptance 

of Profession 

F2 
Pride in 

Profession 

F3 
Value of 

Profession 

F4 
Belief in 

Professional 

Capabilities 

of Teachers 

F5 
Belief in 

Functionality 

of Profession 

Overall 

Age 

(years) 

N Mean 

  

SD Mean 

 

SD Mean 

  

SD Mean 

  

SD Mean 

  

SD Mean 

  

SD 

20-30 198 43.89 8.15 21.58 2.71 45.50 5.96 15.42 2.45 18.45 3.07 144.86 18.27 

31-40 350 45.17 8.14 21.45 3.01 45.12 6.00 15.34 2.78 18.69 3.25 145.78 18.50 

41-50 413 45.30 7.88 21.59 3.22 45.09 5.91 14.93 2.66 18.93 2.98 145.85 18.09 

>51  165 45.94 7.62 22.10 2.86 45.88 6.09 15.10 2.49 19.00 3.00 148.04 17.79 

F.value  2.20 1.78 .86 2.23 1.46 .97 

df  3 

1125 

3 

1125 

3 

1125 

3 

1125 

3 

1125 

3 

1125 

p.value  .08 .14 .45 .08 .22 .40 



 

81 

 

Section 5: Effects of Qualification on Professional Self-esteem of Teachers 

 

Table 4.18 

 

Effects of academic qualification on professional self-esteem of teachers 

 

  F1  F2 F3 F4 F5 Overall 

 N M SD M SD M SD M SD M SD M SD 

BA 290 44.79 7.70 21.57 2.73 45.16 5.68 15.07 2.47 18.56 2.97 145.17 17.34 

B.Sc. 261 45.27 7.81 21.37 2.80 44.54 5.70 15.10 2.62 18.41 3.17 144.71 16.67 

M.A 434 45.21 7.84 22.00 3.13 45.97 6.00 15.15 2.73 19.15 2.97 147.50 18.21 

M.Sc& 

Higher 

141 45.12 9.31 20.99 3.47 44.83 6.78 15.56 2.77 18.79 3.41   

F  .21 5.11 3.59 1.19 3.83 1.699 

df.  3 

1125 

3 

1125 

3 

1125 

3 

1125 

3 

1125 

3 

1125 

p  .89 .002* .013 .312 .010 .166 

 

This table explains the effects of academic qualification on professional self-

esteem of teachers.  The above mentioned results show that there is statistically 

significant difference is found in factor 2, 3 & 5. In all these factors and in overall 

result the mean score of M.A. is higher which shows comparatively higher 

professional self-esteem of teachers.   
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Table 4.19 

Effects of professional qualification on professional self-esteem of teachers 

 

This table explains the effects of professional qualification on professional 

self-esteem of teachers.  The above mentioned results show that there is statistically 

significant difference is found in factor 1, 5, and overall. The analysis shows that teachers 

with M.SEd accept their profession more profoundly and teachers with M.Ed and M.SEd 

find themselves more functional in their profession. In the same way the overall analysis 

shows M.SEd teachers exhibit comparatively high professional self-esteem. 

Professional   F1 
Acceptance 

of Profession 

F2 
Pride in 

Profession 

F3 
Value of 

Profession 

F4 
Belief in 

Professional 

Capabilities 

of Teachers 

F5 
Belief in 

Functionality 

of Profession 

overall 

Qualification N M SD M SD M SD M SD M SD M SD 

B.Ed 613 44.77 8.07 21.61 3.03 45.23 5.85 15.11 2.66 18.61 3.15 145.36 18.16 

B.SEd 143 44.11 8.40 21.05 3.31 44.82 6.40 15.10 2.88 18.43 2.82 143.53 19.56 

M.Ed 332 45.96 7.61 21.89 2.74 45.47 5.98 15.19 2.55 19.18 3.05 147.71 17.46 

M.SEd 38 46.71 7.63 21.52 3.83 46.28 6.27 16.18 1.91 19.42 2.95 150.13 18.71 

Total 1126 45.10 7.99 21.62 3.02 45.29 5.97 15.17 2.64 18.78 3.08 145.98 18.21 

F.value   2.89  2.59 

 

 .76 

 

 1.97 

 

 3.62 

 

 2.76 

 

Df  3 

1125 

3 

1125 

3 

1125 

3 

1125 

3 

1125 

3 

1125 

P.value  .03* 

 

.05 

 

.51 

 

.11 

 

.01* 

 

.04* 
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Section 6: Effects of Teaching Experience and Professional Self-esteem of Teachers 

Table 4.20 

 

Effects of teaching experience on professional self-esteem of teachers 

 

This table explains the effects of teaching experience on professional self-

esteem of teachers.  The above mentioned results show that there is statistically 

significant difference is found only in factor 5. In this factor the mean score of those 

teachers is comparatively high who have more than 35 years of teaching experience. 

Perhaps with their teaching experiences they exactly know the true nature of their 

profession and have clear vision about its functionality.  

  

Teaching  F1 
Acceptance of 

Profession 

F2 
Pride in 

Profession 

F3 
Value of 

Profession 

F4 
Belief in 

Professional 

Capabilities 

of Teachers 

F5 
Belief in 

Functionality 

of Profession 

overall 

Experience 

(years) 
N M SD M SD M SD M SD M SD M SD 

0-5  229 44.25 8.14 21.31 2.72 44.80 5.94 15.38 2.39 18.13 3.29 143.89 18.09 

6-10  165 45.32 8.10 21.38 3.09 44.81 5.87 15.22 2.72 18.81 3.14 145.55 18.41 

11-15  134 44.91 7.85 21.38 3.23 45.44 5.71 15.28 2.58 18.79 2.82 145.82 16.71 

16-20  182 45.90 7.89 21.93 2.98 45.65 6.23 15.22 2.92 19.17 3.07 147.89 18.55 

21-25  269 44.60 8.01 21.72 3.19 45.10 6.20 14.85 2.74 18.81 2.99 145.12 18.78 

26-30  86 45.89 8.25 21.87 3.35 46.40 5.99 15.26 2.53 19.11 2.98 148.55 19.42 

31-35  31 46.58 6.80 22.03 2.08 45.87 4.97 15.03 2.02 19.22 3.31 148.74 15.39 

≥36  30 47.20 7.08 22.33 2.02 46.60 4.90 15.23 2.54 19.53 2.77 150.90 14.51 

Total 1126 45.10 7.99 21.62 3.02 45.29 5.97 15.17 2.64 18.78 3.08 145.98 18.21 

F-value   1.37  1.33  1.18  .84  2.36  1.47 

Df   7 

1125 

 7 

1125 

 7 

1125 

 7 

1125 

 7 

1125 

 7 

1125 

p.value   .21  .23  .30  .55  .02*  .17 
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Section7: Effects of Teaching Subjects on Professional Self-esteem of Teachers 

Table 4.21 

Effects of teaching subjects on acceptance of profession: factor1 

 

S. 

No 
Items 

T
ea

ch
in

g
 

S
u

b
je

ct
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

1 

I deserve better professions 

than my current one. 
Sci. 12 19 3 49 16 3.28 1.30 

3.48 .48 

Arts 13 22 5 46 15 3.39 1.29 

4 

I cannot respond proudly 

when my profession is 

asked. 

Sci. 4 14 5 48 30 3.78 1.18 

2.05 .72 

Arts 5 16 5 44 30 3.85 1.11 

6 

I chose my profession 

reluctantly. 
Sci. 4 11 8 52 24 3.75 1.05 

1.27 .86 

Arts 4 12 9 53 22 3.82 1.04 

10 

Because of a preference 

error, currently I hold a 

profession that I do not 

want. 

Sci. 4 8 6 50 32 3.89 1.05 

6.23 .18 

Arts 3 12 8 48 30 3.99 1.01 

12 

I could not yet adopt the 

values of my profession 
 

Sci. 4 16 7 52 21 3.61 1.08 
6.59 .15 

Arts 3 19 11 49 19 3.70 1.08 

15 

I despise my profession. Sci. 1 2 6 48 44 4.28 .79 

3.78 .43 
Arts 1 4 6 45 44 4.32 .71 

17 

There are times I live 

conflict in myself because I 

chose this profession. 
 

Sci. 3 14 8 49 26 3.76 1.04 

7.07 .13 

Arts 4 11 9 54 21 3.81 1.05 

19 

I think that my abilities are 

not suitable for my 

profession. 
 

Sci. 4 9 6 53 27 3.87 .99 

1.87 .76 

Arts 3 10 7 56 24 3.90 1.02 

21 

I consider changing my 

profession. 
 

Sci. 4 10 6 49 31 3.83 1.15 

2.84 .58 
Arts 6 11 7 46 30 3.93 1.07 

22 

I believe that my profession 

cannot meet my needs. 
 

Sci. 8 21 8 45 19 3.44 1.30 
4.91 .29 

Arts 11 17 8 43 21 3.45 1.23 

27 

I think my interests are not 

suitable to my profession. 
 

Sci. 3 12 7 57 21 3.74 1.04 
2.39 .66 

Arts 5 12 8 57 19 3.81 .99 

29 

I look as if I enjoy my 

profession, although I do 

not. 

Sci. 6 24 9 46 15 3.31 1.22 

6.53 .16 
Arts 7 26 12 39 16 3.39 1.18 

 
Overall mean Sci 

Arts 
3.71 

3.78 
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This table shows the effects of teaching subjects on the acceptance of 

profession. This factor includes 12 items of questionnaire and all the items include 

negative statements. Due to the reverse coding the high score of negative items also 

shows the high professional self-esteem and high degree of their acceptance for the 

profession. The results show that there is no statistically significant difference is 

found in any item or in any factor. On the other hand the mean score of all the items is 

above 3 that show that those teachers who are teaching science subjects and those 

who are teaching arts subjects accept their profession willingly and have the high 

professional self-esteem with almost the same strength. 
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Table 4.22 

Effects of teaching subjects on the feelings of pride in the profession: factor2 

S. 

No 

Items 

 

 

T
ea

ch
in

g
  

S
u

b
je

ct
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

2 
My profession is very 

important for me. 
Sci. 1 3 2 42 51 4.35 .85 

5.31 .25 

Arts 3 2 3 42 50 4.39 .78 

5 

I think I can be productive 

and efficient in my 

profession. 

Sci. 1 3 4 52 40 4.27 .81 

3.35 .50 
Arts 1 5 2 49 42 4.26 .77 

9 
I respect my profession a 

lot. 

Sci. 2 2 2 38 56 4.44 .79 

1.64 .80 
Arts 1 3 2 37 56 4.44 .79 

11 

I think my profession is a 

preferred and desired 

profession. 

Sci. 2 5 4 44 46 4.23 .93 

1.89 .75 
Arts 2 6 4 42 46 4.29 .86 

13 
I am happy with my 

profession. 

Sci. 2 4 3 39 51 4.14 1.03 

12.37 .01* 
Arts 3 7 5 41 43 4.34 .88 

 Overall mean 
Sci 

Arts 
4.28 

4.34 
      

  

 

This table shows the effects of teaching subjects science and arts on the 

feelings of pride in profession. This factor includes 5 positive statements. Statistically 

there is significant difference is found only in the item 13. In this item the mean score 

of arts teachers is high. This shows that arts teachers are comparatively happier with 

their profession than the science teachers. On the other hand this table also highlights 

the mean score of all the items that is above 4 for both, science and arts subject 

teachers which exhibits their strong feelings of pride in their profession. This 

definitely accelerates their professional self-esteem. 

 



 

87 

 

Table 4.23 

Effects of teaching subjects on the perception of value of the profession: factor3 

S. 

No 
Items 

T
ea

ch
in

g
  

S
u

b
je

ct
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

16 

I can give myself 

emotionally to my 

profession. 

Sci. 2 5 5 49 38 4.06 .997 9.02 

.06 
Arts 3 8 9 44 37 4.18 .872 

18 

I can succeed important 

and beneficial things for 

humanity by means of 

my profession. 

Sci. 2 3 1 47 46 4.31 .904 13.44 

.00* 

Arts 2 5 4 39 50 4.33 .81 

20 

I think that my 

profession has a brilliant 

future. 

Sci. 3 9 5 44 39 4.07 1.00 3.27 

.51 
Arts 3 7 8 45 38 4.06 1.04 

24 

I will pursue my 

profession because I 

want to. 

Sci. 3 6 6 48 37 4.12 .91 5.83 

.32 Arts 1 6 9 45 38 4.11 .95 

26 

I can advocate my 

profession easily if 

needed. 

Sci. 1 4 4 55 36 4.24 .81 14.20 

.00* 
Arts 0 5 6 46 42 4.20 .80 

28 
I think my profession 

is prestigious. 

Sci. 3 11 9 46 32 3.93 1.05 .05 

1.00 Arts. 3 11 9 45 32 3.92 1.05 

30 

My profession has the 

attributes that my ideal 

profession would have. 

Sci. 2 5 5 51 37 4.14 .91 2.76 

.59 Arts 2 6 7 47 39 4.17 .86 

31 

I can perform well my 

professional 

responsibilities. 

Sci. 0 2 2 54 42 4.35 .64 5.15 

.27 
Arts 0 2 5 51 43 4.36 .63 

32 

I think my standards 

of life is better than 

other professionals 

Sci. 5 12 11 49 23 3.74 1.14 4.94 

.29 
Arts 5 14 11 43 28 3.74 1.08 

35 

I think I am a 

reasonably good 

teacher 

Sci. 1 5 11 56 28 4.01 .82 2.22 

.69 Arts 1 5 14 54 26 4.05 .80 

36 

In my opinion I can 

bring about a  positive 

change in students‘ 

life 

Sci 

 

 

Arts. 

2 

 

 

3 

3 

 

 

7 

3 

 

 

5 

57 

 

 

41 

35 

 

 

43 

 

4.29 

 

 

4.34 

.71 

 

.88 

12.02 

.01* 

 

 Overall mean 
Sci 

Arts 
4.11 

4.13 
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This table shows the effects of teaching subjects science or arts on the 

perception regarding the value of their profession. This factor includes all the positive 

statements. Statistically there is significant difference is found in item no 18, 26 and 

36. In firstly mentioned item the mean value of arts subjects teachers is high whereas 

in the other 2 the mean value of science subject teachers is high. This analysis shows 

that 1) arts subjects teachers give more worth to their profession than science teachers 

and they believe that they can do important and beneficial things for humanity by 

means of their profession, 2) the science subject teachers advocate their profession 

more easily than arts teachers, and 3) science teachers are more hopeful than the arts 

teachers as they believe that they can bring positive change in their students life. On 

the other hand the mean value of all the items is above 3 which exhibits that both 

science and arts subject teachers give high value to their profession and exhibits high 

professional self-esteem. 
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Table 4.24 

Effects of teaching Subjects on the belief in professional capabilities of Teachers: 

factor4 

 

S. 

No 
Items 

T
ea

ch
in

g
  

S
u

b
je

ct
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

8 

I cannot concentrate on 

the intellectual activities 

that my profession 

requires. 

Sci. 
69 4 19 8 50 

3.72 1.03 

10.55 .03* 

Arts 
31 3 13 13 50 

3.61 1.10 

33 
I think I have some 

professional deficiencies 

Sci. 69 2 14 12 54 3.71 1.04 
2.30 .68 

Arts 31 3 15 11 51 3.72 .98 

34 
I think people do not 

want to meet me 

Sci. 69 2 3 12 57 4.04 .89 
3.17 .52 

Arts 31 3 4 9 55 4.01 .84 

37 
People do not value me 

as a teacher 

Sci. 69 5 9 10 52 3.72 1.08 

5.02 .28 
Arts 31 5 13 10 50 3.82 1.04 

 Overall mean 
Sci 

Arts 
3.79 

3.79 
        

 

This table shows the responses of science subject teachers and art subject 

teachers regarding their belief in their professional capabilities. This factor includes 4 

items of questionnaire and all the items include negative statements. Due to the 

reverse coding the high score of negative items also shows the high professional self-

esteem and high degree of their belief in their professional capabilities. The results 

show that statistically significant difference is found in only one item 8. In this 

science subject teachers have high mean value. This shows that science teachers can 

concentrate more successfully on the intellectual activities that their profession 

requires than the arts subject teachers. On the other hand the mean score of all the 

items is above 3 that show their strong belief in their professional capabilities which 

determines their high level of professional self-esteem. 

 



 

90 

 

Table 4.25 

Effects of teaching subjects on belief in functionality of profession: factor5 

S. 

No 
Items 

T
ea

ch
in

g
  

S
u

b
je

ct
s 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

3 

I don‘t find my 

profession to be suitable 

for my personality. 

Sci. 26 5 9 6 54 3.80 1.15 
4.72 .31 

Arts 28 7 9 7 49 3.87 1.04 

7 
My profession is a part 

of myself. 

Sci. 36 2 7 6 49 4.03 .95 
2.06 .72 

Arts 33 2 8 8 49 4.08 .95 

14 

My profession has the 

attributes to affect 

people 

Sci. 46 0 2 3 49 4.35 .74 

1.40 .84 
Arts 45 1 3 3 48 4.36 .69 

23 

I wish I had a 

profession that I can 

proudly tell. 

Sci. 21 12 15 4 48 3.38 1.36 

4.83 .30 
Arts 20 15 15 6 44 3.51 1.29 

25 

When I receive a 

negative critique about 

my profession, I have 

the tendency to perceive 

it worthless. 

Sci. 12 12 29 9 38 2.96 1.31 

2.99 .55 

Arts 11 16 30 8 35 3.09 1.28 

 Overall mean 
Sci 

Arts 
3.70 

3.78 
        

 

This table shows the responses of science and arts teachers about their belief 

in functionality of their profession. This factor includes 5 items of questionnaire from 

which 3 statements are negative and 2 statements are positive. The results show that 

there is no statistically significant difference is found in items. But the data shows that 

all the statements have mean score above 3 except item 25 in which the mean score of 

science teachers is 2.96 that indicates their tendency towards low to moderate 

regarding their perception about negative critique of their profession but in the same 

statement the arts teachers have mean score 3.09 that exhibits its moderate level. The 

overall factor shows teachers strong belief in functionality of their profession that 

contributes to high professional self-esteem. 
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Section8: Effects of Nature of Job on Professional Self-esteem of Teachers 

 

Table 4.26 

 

Effects of nature of job on acceptance of profession: factor1 

 

S. 

No 
Items 

N
at

u
re

 o
f 

jo
b
 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

1 

I deserve better 

professions than 

my current one. 

 

Cont. 16 26 7 37 14 3.07 1.36 13.29 .01* 

Pernt. 12 19 3 50 16 3.39 1.28 

4 

I cannot respond 

proudly when my 

profession is asked. 

Cont. 4 16 10 42 28 3.74 1.15 10.88 .02* 

Pernt. 4 15 4 47 30 3.84 1.13 

6 

I chose my 

profession 

reluctantly. 

Cont. 4 15 9 46 26 3.75 1.12 3.03 .55 

Pernt. 4 11 9 53 23 3.80 1.04 

10 

Because of a 

preference error, 

currently I hold a 

profession that I do 

not want. 

Cont. 2 12 16 48 23 3.79 .98 23.01 .00* 

Pernt. 4 9 6 49 33 3.98 1.04 

12 

I could not yet 

adopt the values of 

my profession 

I despise my 

profession. 

Cont. 4 17 13 52 14 3.56 1.05 7.68 .10 

Pernt. 4 17 7 51 21 3.69 1.09 

15 
I despise my 

profession. 

Cont. 1 3 8 50 38 4.21 .79 2.84 .58 

Pernt. 1 3 5 47 45 4.32 .74 

17 

There are times I 

live conflict in 

myself because I 

chose this 

profession. 

Cont. 3 13 20 48 16 3.60 1.01 24.60 .00* 

Pernt. 3 13 7 51 25 3.82 1.05 

19 

I think that my 

abilities are not 

suitable for my 

profession. 

Cont. 4 18 7 48 22 3.67 1.13 13.86 .00* 

Pernt. 4 8 7 55 27 3.92 1.00 

21 
I consider changing 

my profession. 

Cont. 7 16 14 41 21 3.54 1.20 26.10 .00* 

Pernt. 5 10 5 49 32 3.94 1.08 

22 

I believe that my 

profession cannot 

meet my needs. 

Cont. 10 18 20 37 16 3.31 1.22 27.72 .00* 

Pernt. 9 20 7 45 20 3.46 1.26 

27 

I think my interests 

are not suitable to 

my profession. 

Cont. 5 11 13 59 12 3.62 .99 13.26 .01* 

Pernt. 3 12 7 57 22 3.81 1.01 

29 

I look as if I enjoy 

my profession, 

although I do not. 

Cont. 5 26 11 42 16 3.38 1.17 1.22 .87 

Pernt. 7 25 10 44 15 3.36 1.20 

 
Overall mean Pernt. 

Cont. 

3.77 

3.60 
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This table shows the responses of permanent and contractual teachers about 

factor 1; perception about acceptance of profession. This factor includes 12 items of 

questionnaire and all the items include negative statements. The total score of 

negative item shows the weight age for acceptance of profession regarding 

professional self-esteem. Due to the reverse coding the high score of negative items 

also shows the high professional self-esteem and high degree of their acceptance for 

their profession. The results show that the mean score of all the items is above 3, that 

shows their strong acceptance of their profession. Whereas there are significant 

difference is found in item no1, 4, 10, 17, 19, 21, 22 and 27. The mean score of 

permanent teachers in all these items is high that shows permanent teachers are 1) 

more satisfied with their profession, 2) respond proudly when someone ask about 

their profession, 3) selected their profession consciously and preferably, 4) do not 

have any conflict regarding their choice of their profession, 5) consider themselves 

able to this profession, 6) they do not consider to change the profession, 7) believe 

that their profession meet their needs, 8) believe that their profession is according to 

their interest.   



 

93 

 

Table 4.27 

 

Effects of nature of Job on the feelings of pride in the profession: factor2 

S. 

No 
Items 

N
at

u
re

 

o
f 

 j
o

b
 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

2 
My profession is very 

important for me. 

cont. 
1 2 6 48 43 4.30 .75 8.52 .07 

Pernt. 2 3 2 42 52 4.38 .81 

5 

I think I can be 

productive and efficient 

in my profession. 

cont. 1 4 7 51 37 4.20 .80 6.92 .14 

Pernt. 1 4 3 51 41 4.27 .79 

9 
I respect my profession a 

lot. 

cont. 1 5 6 40 48 4.30 .85 15.26 .00* 

Pernt. 
2 2 2 38 57 4.46 .79 

11 

I think my profession is a 

preferred and desired 

profession. 

cont. 1 6 6 49 38 4.18 .84 6.03 .19 

Pernt. 2 5 4 43 47 4.28 .89 

13 
I am happy with my 

profession. 

cont. 1 5 6 51 37 4.19 .82 12.50 .01* 

Pernt. 
3 5 3 39 50 4.29 .95 

 Overall mean  
Pernt. 

Cont. 

4.25 

4.23 

        

 

This table shows the responses of permanent and contractual teachers about 

factor 2; Pride in the profession.  This factor includes 5 items of questionnaire and all 

the items have positive statements. The results show that the mean score of all the 

items is 4 which show their high pride in their profession. There is significant 

difference is found in item no 9 and 13 in which the professional self-esteem of 

permanent teachers is high. According to this statement that 1) permanent teachers 

give more respect to their profession and 2) they are happier with their profession. 
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Table 4.28 

Effects of the nature of job on the perception of value of the profession: factor3 

S. 

No 
Items 

N
at

u
re

 

o
f 

jo
b
 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

16 

I can give myself 

emotionally to my 

profession. 

 

cont. 
3 10 13 45 29 3.87 1.04 19.02 .00* 

Pernt. 
2 5 6 48 39 4.17 .89 

18 

I can succeed important 

and beneficial things for 

humanity by means of my 

profession. 

 

cont. 5 3 0 57 35 4.14 .94 18.69 .00* 

Pernt. 

2 4 2 43 49 4.35 .83 

20 
I think that my profession 

has a brilliant future. 

cont. 3 10 6 43 38 4.03 1.06 .44 .97 

Pernt. 3 8 6 44 38 4.06 1.03 

24 

I will pursue my 

profession because I want 

to. 

cont. 0 10 14 42 34 4.01 .93 16.91 .00* 

Pernt. 
3 6 6 47 38 4.13 .94 

26 

I can advocate my 

profession easily if 

needed. 

cont. 0 6 6 52 37 4.20 .78 2.39 .66 

Pernt. 
1 4 4 52 38 4.22 .81 

28 
I think my profession is 

prestigious. 

cont. 1 6 7 46 40 4.20 .86 9.67 .04* 

Pernt. 3 11 9 46 31 3.89 1.07 

30 

My profession has the 

attributes that my ideal 

profession would have. 

cont. 2 6 9 51 33 4.06 .92 4.50 .34 

Pernt. 
2 6 5 50 38 4.17 .88 

31 

I can perform well my 

professional 

responsibilities. 

cont. 0 0 4 60 36 4.32 .55 6.01 .19 

Pernt. 
0 2 3 52 43 4.36 .65 

32 

I think my standards of 

life is better than other 

professionals 

cont. 2 15 13 44 26 3.76 1.08 3.07 .54 

Pernt. 
5 13 11 48 24 3.73 1.11 

35 
I think I am a reasonably 

good teacher 

cont. 0 6 10 61 23 4.02 .75 3.35 .50 

Pernt. 
1 5 12 55 28 4.04 .82 

36 

In my opinion I can bring 

about a  positive change in 

students‘ life 

 

cont. 
0 5 2 58 35 4.23 .72 4.28 .36 

Pernt. 2 3 4 55 37 4.23 .78 

 
Overall mean Pernt. 

Cont. 

4.12 

4.07 

        

 

This table shows the effects of perception about the value of profession. This 

factor includes all the positive statements. Statistically there is significant difference is 

found in item no 16, 18, 24 and 28. In all these items the professional self-esteem of 

permanent teachers is high which show 1) they have more emotional attachment with 
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their profession, 2) they can do many beneficial things for humanity by means of their 

profession, 3) they continue their profession, and 4) they perceive their profession 

prestigious. 
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Table 4.29 

Effects of the nature of job on the belief in professional capabilities: factor4 

S. 

No 
Items 

N
at

u
re

 

o
f 

jo
b
 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

8 

I cannot concentrate on the 

intellectual activities that 

my profession requires. 

cont. 2 13 12 55 17 3.71 .99 3.29 .51 

Pernt. 4 18 10 49 20 3.64 1.10 

33 
I think I have some 

professional deficiencies 

cont. 2 17 10 56 14 3.63 1.00 2.70 .60 

Pernt. 2 14 12 53 19 3.73 1.00 

34 
I think people do not want 

to meet me 

cont. 1 6 11 53 29 4.05 .84 3.49 .47 

Pernt. 3 3 11 57 27 4.01 .86 

37 
People do not value me as a 

teacher 

cont. 2 7 10 56 25 3.94 .92 3.66 .45 

Pernt. 5 11 11 51 24 3.77 1.07 

 Overall mean 
Pernt. 

Cont. 

3.78 

3.83 

        

 

This table shows the responses of permanent and contractual teachers about 

factor 4; teachers‘ belief in their professional capabilities. This factor includes 4 items 

of questionnaire and all the items include negative statements. Due to the reverse 

coding the high score of negative items also shows the high professional self-esteem 

and high degree of their belief in professional capabilities. The results show that the 

mean score of all the items is above 3, that shows their strong belief in their 

professional capabilities of both permanent and contractual teachers.  
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Table 4.30 

Effects of the nature of job on the belief in functionality of profession: factor5 

S. 

No 
Items 

N
at

u
re

 

o
f 

 j
o

b
 

Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

3 

I don‘t find my 

profession to be suitable 

for my personality. 

cont. 7 10 8 56 19 
3.71 1.10 

4.43 .35 
Pernt. 5 9 6 52 27 3.87 1.08 

7 
My profession is a part 

of myself. 

cont. 1 5 10 58 27 4.06 .79 
9.21 .05 

Pernt. 2 8 6 48 36 4.07 .97 

14 

My profession has the 

attributes to affect 

people 

cont. 1 1 8 51 40 4.28 .71 

14.29 .00* 
Pernt. 1 3 2 48 46 4.37 .71 

23 

I wish I had a 

profession that I can 

proudly tell. 

cont. 10 21 6 49 14 3.37 1.24 

8.11 .08 
Pernt. 13 14 5 46 21 

3.48 1.33 

25 

When I receive a 

negative critique about 

my profession, I have 

the tendency to perceive 

it worthless. 

cont. 13 35 13 30 9 
2.86 1.24 

7.69 .10 
Pernt. 13 29 8 38 13 

3.08 1.30 

 Overall mean 
Pernt. 

Cont. 

3.77 

3.65 
    

  
  

 

This table shows the responses of both teachers about factor 5; teachers‘ belief 

in functionality of their profession. This factor includes 5 items of questionnaire from 

which 3 statements are negative and 2 statements are positive. The results show that 

there is statistically significant difference is found only in item 14. The result shows 

that permanent teachers perceive their profession affective for others. On the other 

hand this data shows a general view that the mean score of all the items is above 3 

which exhibit their strong belief in the functionality of their profession. This belief 

adds to their professional self-esteem. 
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Section9: Effects of Place of Serving on Professional Self-esteem of Teachers 

Table 4.31 

Effects of the place of serving on the acceptance of profession: factor1 

S. 

No 
Items 

L
o

ca
li

ty
 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

1 

I deserve better 

professions than my 

current one. 

 

urban 
13 20 4 47 17 3.34 1.316 2.75 .60 

rural 
11 20 4 51 14 3.39 1.254 

4 

I cannot respond 

proudly when my 

profession is asked. 

urban 4 17 5 46 28 3.78 1.149 12.29 .01* 

rural 5 10 5 48 32 3.93 1.097 

6 
I chose my profession 

reluctantly. 
urban 4 12 9 52 23 3.78 1.049 1.87 .75 

rural 4 10 7 53 25 3.83 1.054 

10 

Because of a 

preference error, 

currently I hold a 

profession that I do 

not want. 

urban 3 10 8 49 31 3.93 1.036 3.73 .44 

rural 

4 8 5 50 33 4.01 1.022 

12 

I could not yet adopt 

the values of my 

profession 

I despise my 

profession. 

urban 4 16 9 50 21 3.68 1.089 3.80 .43 

rural 

4 18 6 53 19 3.65 1.087 

15 
I despise my 

profession. 

urban 1 3 5 49 42 4.29 .753 4.22 .37 

rural 0 2 6 44 48 4.36 .721 

17 

There are times I live 

conflict in myself 

because I chose this 

profession. 

urban 3 12 8 50 26 3.84 1.040 4.69 .32 

rural 

3 15 9 51 21 3.71 1.061 

19 

I think that my 

abilities are not 

suitable for my 

profession. 

urban 4 9 7 55 26 3.89 1.009 1.86 .76 

rural 

4 10 6 52 28 3.90 1.036 

21 
I consider changing 

my profession. 

urban 5 10 6 50 30 3.90 1.081 3.18 .52 

rural 5 12 6 44 33 3.89 1.137 

22 

I believe that my 

profession cannot 

meet my needs. 

urban 10 19 8 43 21 3.46 1.278 5.33 .25 

rural 
7 22 9 46 17 3.43 1.208 

27 

I think my interests are 

not suitable to my 

profession. 

urban 4 12 7 56 21 3.78 1.036 3.33 .50 

rural 
2 12 8 58 20 3.82 .956 

29 

I look as if I enjoy my 

profession, although I 

do not. 

urban 7 26 10 41 15 3.33 1.204 5.53 .23 

rural 
7 21 9 48 15 3.43 1.178 

 
Overall mean Rural 

Urban  

3.75 

3.77 
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This table shows the responses of those teachers who are serving in urban 

areas and those who are serving in rural area regarding factor 1; perception about 

acceptance of profession. This factor includes 12 items of questionnaire and all the 

items include negative statements. The total score of negative item shows the weight 

age for acceptance of profession regarding professional self-esteem. Due to the 

reverse coding the high score of negative items also shows the high professional self-

esteem and high degree of their acceptance for their profession. The results show that 

the mean score of all the items is above 3, that shows their strong acceptance of their 

profession. The statistically significant difference is found only in item no 4 that 

shows that the professional self-esteem of rural teachers is comparatively high than 

the urban teachers. Rural teachers more proudly tell about their profession. 
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Table 4.32 

Effects of place of serving on the feelings of pride in the profession: factor2 

S. 

No 
Items 

L
o

ca
li

ty
 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

2 
My profession is very 

important for me. 

urban 
1 3 2 42 51 

4.39 .777 
2.05 .72 

rural 2 3 3 42 50 4.34 .863 

5 

I think I can be productive 

and efficient in my 

profession. 

urban 1 5 3 49 42 
4.26 .831 

9.79 .04* 
rural 1 2 4 56 38 

4.27 .694 

9 
I respect my profession a 

lot. 

urban 2 2 2 38 55 
4.43 .806 

1.68 .79 
rural 

1 3 2 38 57 

4.46 .773 

11 

I think my profession is a 

preferred and desired 

profession. 

urban 2 5 4 44 45 
4.26 .876 

1.78 .77 
rural 2 5 3 42 48 

4.28 .902 

13 
I am happy with my 

profession. 

urban 3 5 4 41 47 4.24 .957 

4.96 .29 
rural 

2 4 4 37 53 
4.35 .897 

 Overall mean 
Urban 

Rural 

4.31 

4.34     

    

 

This table shows the responses of urban and rural serving teachers about factor 

2; Pride in the profession.  This factor includes 5 items of questionnaire and all the 

items have positive statements. The results show that the mean score of all the items is 

4 which show their high pride in their profession. Item no 5 has statistical significant 

difference. The mean score of this item show a slight difference in the professional 

self-esteem of urban and rural teachers in which rural serving teachers exhibit a slight 

high trend. They think that they may be more productive in their profession. The 

mean score of each item in this factor is 4 that exhibit their high professional self-

esteem. 
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Table 4.33 

 

Effects of the place of service on the perception of value of the profession: factor3 

 

S. 

No 
Items 

L
o

ca
li

ty
 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

16 

I can give myself 

emotionally to my 

profession. 

 

urban 
2 6 7 47 37 4.10 .950 7.00 .13 

rural 
1 5 5 49 40 4.22 .827 

18 

I can succeed 

important and 

beneficial things for 

humanity by means 

of my profession. 

 

urban 2 5 1 44 47 4.29 .907 15.07 .00* 

rural 

1 2 3 47 48 4.40 .684 

20 

I think that my 

profession has a 

brilliant future. 

urban 3 8 6 43 40 4.09 1.015 5.76 .21 

rural 5 7 7 46 35 3.99 1.071 

24 

I will pursue my 

profession because I 

want to. 

urban 2 7 6 47 38 4.13 .940 5.34 .37 

rural 
3 5 9 46 37 4.09 .951 

26 

I can advocate my 

profession easily if 

needed. 

urban 1 4 4 50 40 4.24 .810 5.32 .25 

 
1 4 5 57 33 4.16 .794 

28 

I think my 

profession is 

prestigious. 

urban 2 11 11 44 32 3.91 1.043 19.18 .00* 

rural 
5 9 4 50 31 3.95 1.071 

30 

My profession has 

the attributes that 

my ideal profession 

would have. 

urban 2 5 6 49 39 4.18 .874 5.47 .24 

rural 

2 7 4 52 36 4.13 .904 

31 

I can perform well 

my professional 

responsibilities. 

urban 0 2 2 53 43 4.36 .638 3.47 .48 

rural 
0 2 4 52 41 4.33 .650 

32 

I think my standards 

of life is better than 

other professionals 

urban 3 13 13 46 25 3.76 1.065 18.67 .00* 

rural 
7 13 7 49 24 3.69 1.180 

35 

I think I am a 

reasonably good 

teacher 

urban 1 5 11 55 27 4.02 .844 7.72 .10 

rural 
0 4 13 56 27 4.07 .739 

36 

In my opinion I can 

bring about a  

positive change in 

students‘ life 

 

urban 
2 4 4 54 37 4.20 .813 7.84 .09 

rural 
1 1 2 59 36 4.28 .684 

 
Overall mean Urban 

Rural  

4.11 

4.11 
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This table shows the effects of place of serving on the value of profession. 

This factor includes all the positive statements. Statistically there is significant 

difference is found in item no 18, 28, and 32. In item no 18 and 28 the mean score of 

rural teachers is high whereas in item no 32 the mean score of urban teachers is high. 

This analysis shows that teacher who are serving in rural areas think that they can do 

many beneficial things in this profession and they also think that their profession is 

prestigious. Whereas teachers who are serving in urban areas think that their standards 

of life are better than the others than rural teachers. 
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Table 4.34 

Effects of the place of service on the belief in professional capabilities: factor4 

S. 

No 
Items 

L
o

ca
li

ty
 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

8 

I cannot concentrate on 

the intellectual activities 

that my profession 

requires. 

urban 3 18 10 49 20 3.63 1.09 

2.59 .62 
rural 4 15 10 52 19 3.69 1.05 

33 
I think I have some 

professional deficiencies 

urban 3 13 12 51 21 3.74 1.01 
8.11 .08 

rural 2 16 10 57 15 3.68 .97 

34 
I think people do not 

want to meet me 

urban 1 4 11 56 28 4.06 .80 
13.13 .01* 

rural 5 4 10 57 25 3.93 .96 

37 
People do not value me as 

a teacher 

urban 3 10 12 51 23 3.82 1.01 

14.09 .00* 
rural 7 11 7 51 24 3.74 1.15 

 Overall mean 
Urban 

Rural 

3.81 

3.76 
        

 

This table shows the responses of urban and rural teachers about factor 4; 

teachers‘ belief in their professional capabilities. This factor includes 4 items of 

questionnaire and all the items include negative statements. Due to the reverse coding 

the high score of negative items also shows the high professional self-esteem and high 

degree of their belief in professional capabilities. There is significant difference is 

found in item no 34 and 37. Both the items show that urban teachers exhibit high 

professional self-esteem. They think that people want to meet them and value them. 

They are comparatively stronger in their feelings of professional capabilities. 
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Table 4.35 

Effects of the place of service or locality on the belief in functionality of profession: 

factor5 

S. 

No 
Items   

L
o

ca
li

ty
 Frequency of Responses 

(%) 
Mean 

Std. 

Dev. 
χ

2
 Sig. 

SD DA UD A SA 

3 

I don‘t find my 

profession to be 

suitable for my 

personality. 

Urban 6 9 6 53 26 3.85 1.078 

1.17 .88 
Rural 5 10 7 51 27 3.84 1.085 

7 
My profession is a 

part of myself. 

Urban 2 7 7 48 35 4.08 .936 
4.22 .37 

Rural 3 9 5 51 33 4.03 .987 

14 

My profession has 

the attributes to 

affect people 

Urban 0 3 3 47 48 4.38 .708 
7.22 .12 

Rural 1 2 4 53 41 4.30 .711 

23 

I wish I had a 

profession that I 

can proudly tell. 

Urban 14 13 6 45 22 3.48 1.334 

13.33 .01* 
Rural 12 18 3 50 17 3.43 1.283 

25 

When I receive a 

negative critique 

about my 

profession, I have 

the tendency to 

perceive it 

worthless. 

Urban 14 31 9 34 12 2.98 1.305 

10.12 .03* 
Rural 11 25 8 43 13 3.20 1.268 

 Overall mean 
Urban 

Rural 

3.75 

3.76 
        

 
This table shows the responses of urban and rural teachers regarding their belief in 

functionality of their profession. This factor includes 5 items of questionnaire from 

which 3 statements are negative and 2 statements are positive. The results show that 

there is statistically significant difference is found in items 23 and 25. Urban teachers 

do not wish to have any other profession; they have much strong feelings in this 

regard comparatively. The rural teachers do not believe on negativity regarding their 

profession and they have much stronger feelings comparatively in this regard. 
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Chapter 5 

Summary, Findings, Conclusions, Discussion and Recommendations 

Summary 
 

This section describes the summary, findings, discussion and conclusions 

made on the basis of analysis of attained data. The drawn results answer the research 

questions of the study. 

The purpose of the study was to explore the level of professional self-esteem 

of secondary school teachers of Pakistan. The relating objectives under this broader 

canvas were to explore the level of professional self-esteem of secondary school 

teachers with reference to their: 1) age; 2) gender ; 3) marital status ; 4) qualification 

level both academic and professional; 5) professional experience ; 6) teaching 

subjects; 7) nature of job; and 8) place of serving. 

 Broadly there were 9 research questions addressed by the study.  Aricak 

professional self-esteem (1999) scale was used according to the need of the study. The 

permission of its use has already been obtained by the Author. The scale was adopted 

and modified by the researcher by using the whole procedure of adaptation and 

modification the detail of which has been described in chapter 3. The data has been 

collected through personal visits and through postage. For data collection DEOs, 

EDOs, and AEOs have been approached.  

 The collected data was analysed by SPSS version XVI. According to the 

nature of the data and to address the research questions comparisons of means, Std. 

Deviation, ANOVA, and Chi square were applied. On the basis of the statistical 

analysis by using the above tests, following findings were drawn. 
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Findings 

Findings about the descriptive analysis are: 

1. The response rate of male and female is almost the same. A slight difference 

is found which shows that the response rate of male (50.5 %) is higher than 

female (49.5 %).  

2. The percentage of married participants (87.1 %) is greater than the unmarried 

(12.9%) 

3. The greater percentage (36.7%) is of those participants who belong to age 

group 41 to 50. The lower percentage (14.7%) is of those who belong to age 

group 51 and above.  

4. The greater percentage (54.4 %) is of B.Ed and the lower percentage (3.3 %) 

is of those who are M.SEd. 

5. There are 290 (25.7 %) participants who have initial academic qualification of 

B.A, 261 (23.1%) are B.Sc, 434 (38.5 %) have M.A, 114 (10.1%) have M.Sc, 

23 (2 %) have M.Phil, only 2 (.17 %) are MS and the same 2 (.17%) are Ph.D. 

the greater percentage (38.5 %) is of those who are M.A and the lower 

percentage (.17 %) is of MS and Ph.D. 

6. The greater percentage (23.9 %) is of those who have 21 to 25 years of 

teaching experience, whereas the lower percentage (2.8 %) of those who have 

31 to 35 years of teaching experience. 

7. The greater percentage (69%) is of those teachers who are teaching art 

subjects than science teachers (30.9%).  

8.  The percentage of those teachers who are working on permanent basis is 

higher (88.8%) basis whereas (11.2 %) are working on contract basis.  
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9.  A higher percentage of teachers is working in urban community (67.9 %) 

whereas (32.1 %) are serving in rural community. 

10. Teachers exhibit high professional self-esteem in all the factors of the scale. 

The mean value of all the factors is above 3 which show their high level of 

professional self-esteem. Though the level of professional self-esteem of all 

the secondary school teachers is high but this research study also analysis 

their level regarding different variables the details of which has been provided 

in the previous section. In the following points an analysis of the professional 

self-esteem is provided regarding different variables to get the clear and 

authentic view in this perspective. 

11. The overall mean value regarding gender is almost the same (male3.94: 

female3.95). This mean value show their similar level of professional self-

esteem. But the factor-wise analysis is also presenting statistical evidences in 

this connection. The analysis of professional self-esteem regarding gender in 

factor 1: acceptance of profession show; 

a) Male with the mean value (3.89) respond more proudly about their 

profession than females. 

b) Female with the mean value (4.03) choose their profession more willingly 

than males.  

c) Female with the mean value (3.79) adopt the values of their profession 

more easily and willingly. 

12.  An analysis of professional self-esteem regarding gender in factor 2: feelings 

of pride in the profession, the results show that; 

a) Male with the mean value (4.29) are happier with their profession. 



 

108 

 

13. An analysis of professional self-esteem regarding gender in factor 3: Values 

of the profession, the results show that; 

a) Male with the mean value (4.34) perceive that they may do very beneficial 

tasks for the sake of humanity by means of their profession.  

b) Male with the mean value (4.12) perceive their future more brilliant in this 

profession than female. 

c) Female with the mean value (4.08) consider themselves comparatively 

good teachers than males.  

14. An analysis of professional self-esteem regarding gender in factor 4: Beliefs 

in professional capabilities, the results show that; 

a) Female with the mean value (3.81) think that they are professionally more 

capable than males. 

b) Female with the mean value (3.84) consider them worthwhile teachers and 

believe that people value them as a teacher. Females have these stronger 

feelings than males.  

15. An analysis of professional self-esteem regarding gender in factor 5: Beliefs 

in functionality of profession, the results show that; 

a) Female with the mean value (3.86) find their profession suitable to their 

personality than males. 

b) Male with the mean value (4.43) find those attributes in their profession 

which can affect people. Males are stronger in their feelings than females. 

16. An analysis of professional self-esteem regarding marital status also shows 

the level of professional self-esteem of married and unmarried teachers. 

Married teachers show comparatively high mean value (3.95) whereas 

unmarried teachers exhibit comparatively low mean value (3.87). Factor-wise 
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analysis exhibits the following results. In factor 1: Acceptances of profession, 

the results show; 

a) Married teachers with the mean value (3.40) feel more comfortable with 

their profession and satisfied with it. 

b) Married teachers with the mean value (3.98) choose their profession more 

willingly. 

c) Married teachers with the mean value (3.95) do not want to change their 

profession. They have comparatively strong feelings regarding this. 

d) Married teachers with the mean value (3.48) believe that their profession 

meets all their needs. 

e) Married teachers with the mean value (3.82) think more strongly that their 

profession is according to their interest. 

17. An analysis of professional self-esteem regarding marital status in factor 2: 

feelings of pride in the profession, the results show that; 

a) Married teachers with the mean value (4.39) consider their profession 

important than unmarried teachers. 

b) Married teachers with the mean value (4.30) are happier with their 

profession than unmarried teachers. 

18. An analysis of professional self-esteem regarding marital status in factor 3: 

Values of the profession, the results show that; 

a) Married teachers with the mean value (4.18) have stronger emotional 

attachment with their profession than unmarried teachers. 

b) Married teachers with the mean value (4.14) want to continue their 

profession willingly. 
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19. Professional self-esteem of married and unmarried teachers is almost the same 

in factor 4 which show their belief in their professional capabilities. The mean 

score of this factor is above 3 which show their high level of professional self-

esteem. 

20. An analysis of professional self-esteem regarding marital status in factor 5: 

belief in functionality of profession, the results show that; 

a) Married teachers with the mean value (4.38) more strongly believe that 

their profession has the attributes to affect people positively. 

b) Married teachers with the mean value (3.09) do not believe on the 

negativity regarding their profession. 

21. An analysis of professional self-esteem of teachers regarding their age shows  

there is no statistically significant difference is found in any of age group. 

However the overall high mean score is of the age group 51 and above that 

shows teachers in this age group have comparatively high professional self-

esteem than the other teachers. Whereas the teachers of age group from 20 to 

30 have comparatively low Mean value. Even though independently it is not 

low in this period but in comparison with other stages of professional life it 

shows a slight low mean value.  

22.  An analysis of professional self-esteem of teachers regarding their academic 

qualification shows that: 

a) The statistically significant difference is found in factor 2: pride in the 

profession in which the mean value of Ph.Ds is high that is (25.00). 

b) In factor 3: value of the profession significant difference is also found that 

show the high mean value of Ph.Ds that is (54.00). 
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c) The statistically significant difference is also found in factor 5: belief in 

functionality of profession in which the high mean score is of Ph.Ds that 

is (173.00). There is statistically significant difference is found in overall 

analysis.  

23.  An analysis of professional self-esteem of teachers regarding their 

professional qualification, results shows that: 

a) There is statistically significant difference is found in factor 1: acceptance 

of profession in which the high mean score is of B.SEd that is (46.71). 

b) Belief in functionality of profession factor 5 also shows statistically 

significant difference in which the high mean score is of B.SEd that is 

(19.42). The overall analysis also shows statistically significant difference.  

24.  An analysis of professional self-esteem of teachers regarding their teaching 

experiences:  

a) There is statistically significant difference is found in factor 5: belief in 

functionality of profession in which the high mean score is those teachers 

who have experience more than 36 years.  

25.  An analysis of professional self-esteem of teachers regarding teaching 

subjects shows a clear difference in the level of professional self-esteem of 

science and arts teachers. In this connection the overall mean value of science 

teachers is high (4.11) whereas arts teachers exhibit comparatively low mean 

value (3.96). The analysis of factor 1 acceptance of profession show there is 

no statistically significant difference is found in any item of factor 1. In 

general view the mean value of both the science and arts teachers is more than 

3 that show their trend towards high professional self-esteem.  
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26.  An analysis of professional self-esteem of teachers regarding teaching 

subjects in factor 2: feelings of pride in the profession, the results show that 

statistically significant is found only in the statement in which result shows 

that the arts teachers exhibit high mean value (4.34). It means that arts 

teachers are happier with their profession than the science teachers.   

27. An analysis of professional self-esteem of teachers regarding teaching 

subjects in factor 3: value of the profession, the results show that; 

a) Arts teachers exhibit high mean value (4.33) that shows that they think 

strongly than the science teachers that they can do beneficial things for 

society by means of their profession. 

b) Science teachers with the mean value (4.24) advocate easily their 

profession than the arts teachers. 

c) Arts teachers with the mean value (4.34) strongly believe that they can 

bring positive change in students‘ life. 

28. An analysis of professional self-esteem regarding teaching subjects in factor 

4: belief in professional capabilities of teachers, the results show that; 

a) Science teachers with the mean value (3.72) are more focused on the 

intellectual activities that the profession requires than the arts teachers.  

29.  An analysis of professional self-esteem regarding teaching subjects in factor 

5: belief in functionality of professional capabilities. The results show that 

there is no significant difference is found in any statement of this factor.  

30.  An analysis of professional self-esteem regarding nature of job show a 

difference in the level of permanent and contract teachers. Permanent teachers 

show comparatively higher mean value (3.93) whereas contractual teachers 

exhibit comparatively low mean value (3.87). Overall analysis exhibits that 
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the permanent teachers enjoy higher level of professional self-esteem. 

Whereas in factor 1: Acceptances of profession, the results show that; 

a) Permanent teachers with the mean value (3.39) show that their profession 

is suitable for them than the contractual teachers. 

b) Permanent teachers with the mean value (3.84) exhibit high professional 

self-esteem by admitting that they respond proudly when their profession 

is asked. 

c) Permanent teachers with the mean value (3.98) admit that they have 

selected their profession willingly than the contract based teachers.  

d) There is no conflict regarding the selection of this profession in the mind 

of permanent teachers with the mean value (3.82). 

e) Permanent teachers with the mean value (3.92) thing strongly that their 

abilities are suitable for their profession than the contract teachers. 

f) Permanent teachers with the mean value (3.94) do not want to change 

their profession. 

g) Permanent teachers with the mean value (3.81) believe that their 

profession meets their needs sufficiently. 

h)  Permanent teachers with the mean value (3.81) believe that their 

profession is according to their interest. 

31. An analysis of professional self-esteem of teachers regarding their nature of 

job in factor 2: feelings of pride in the profession, the results show that: 

a) Permanent teachers with the mean value (4.46) do respect their profession 

a lot than the contractual teachers. 

b) Permanent teachers with the mean value (4.29) are happier with their 

profession than the contractual teachers. 
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32. An analysis of professional self-esteem of teachers regarding their nature of 

job in factor 3: Value of the profession, the results show that: 

a) Permanent teachers with the mean value (4.17) have stronger emotional 

attachment with their profession than the contractual teachers. 

b) Permanent teachers with the mean value (4.35) can do beneficial things for 

humanity by means of their profession. 

c) Permanent teachers with the mean value (4.13) want to continue their 

profession more willingly than the contractual teachers. 

d) Contractual teachers with the mean value (4.20) think that their profession 

is more prestigious than the permanent teachers. 

33. There is no significant difference is found in the analysis of professional self-

esteem of teachers regarding their nature of job in factor 4: belief in the 

professional capabilities. In this factor the professional self-esteem level of 

both contractual and permanent teachers is the same and moves from 

moderate to high. 

34. An analysis of professional self-esteem of teachers regarding their nature of 

job in factor 5: belief in functionality of profession, the results show that 

statistical significant difference is found in only statement no 14 which show 

that permanent teachers with the mean value (4.37) think strongly than the 

contractual teachers that their profession has the attributes to affect people 

positively. 

35. This research study also explores the level of professional self-esteem in 

connection with the place of serving which show almost the same mean value 

for both urban teachers and rural based teachers (3.94). It exhibits their overall 

same level of professional self-esteem. The factor 1: acceptance of profession 
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shows that those teachers who are serving in rural areas with the mean value 

(3.93) exhibit high professional self-esteem and respond proudly when their 

profession is asked than the urban teachers. 

36. An analysis of professional self-esteem of teachers regarding their place of 

serving in factor 2: feelings of pride in the profession. The analysis of which 

shows that rural teachers have comparatively stronger feelings of being 

productive and efficient in their profession. 

37. An analysis of professional self-esteem of teachers regarding their place of 

serving in factor 3: value of the profession. The analysis of which shows: 

a) Rural teachers with the mean value (4.40) think more positively that they 

can do important and beneficial things for humanity by means of their 

profession. 

b) Rural teachers with the mean value (3.95) think that their profession is 

prestigious. Their feelings are stronger than the urban teachers. 

c) Urban teachers with the mean value (3.76) are more positive by thinking 

that their standard of life is better than others. 

38. An analysis of professional self-esteem of teachers regarding their place of 

serving in factor 4: belief in professional capabilities. The analysis of which 

shows: 

a) Urban teachers with the mean value (4.06) think that people want to meet 

them. They are comparatively more positive in their thinking than the 

rural teachers. 

b) Urban teachers with the mean value (3.82) are positive by thinking that 

people do value them. 
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39. An analysis of professional self-esteem of teachers regarding their place of 

serving in factor 5: belief in functionality of profession. The analysis of which 

shows: 

a) Urban teachers with the mean value (3.48) have the view that they may tell 

proudly about their profession than the rural teachers. 

b) Rural teachers with the mean value (3.20) do not believe on the negativity 

about their profession. 

Conclusions 

On the basis of the finding following conclusions are drawn: 

1) Response rate of both male and female teacher is almost the same.  

2) The researcher got the responses from both married and unmarried 

teachers but the response rate of married teacher is high. 

3) The secondary school teachers have all the levels of education from B.Ed 

to Ph.D but the number of Ph.D is lower at this stage. 

4) All the relevant professional qualifications are found at the secondary 

level. 

5) From novice teachers to highly experienced teachers, all the categories are 

found in the secondary school levels. Their age and experience add to their 

level of professional self-esteem. 

6) There is high number of art teachers and science teachers are 

comparatively low in their number. 

7) Most of the teachers are working on permanent basis, there is a less 

number of contract based teachers. 

8) Greater number of teachers is serving in urban community whereas less 

number of teachers is serving in rural community. 



 

117 

 

9) All the secondary school teachers exhibit high professional self-esteem.  

10) This research study also did the gender wise analysis.  On the basis of the 

finding in this regard the major conclusions are the following: 

a) The overall level of professional self-esteem of male and female is 

almost the same.  

b) Female accept their profession more willingly than male.  

c) Male have comparatively strong feelings of pride in their profession. 

d) Male and female both value their profession. But females are slightly 

stronger in this regard than male. 

e) Female comparatively have stronger belief in their professional 

capabilities. 

f) Male comparatively have stronger belief in the functionality of their 

profession. 

11) An analysis on the basis of marital status is also conducted in this research 

study. The conclusions in this perspective are drawn on the basis of 

finding which are: 

a) Married teachers exhibit comparatively high level of professional self-

esteem. 

b) Married teachers accept their profession more willingly. 

c) The feelings of pride in the profession are found more strongly in 

married teachers. 

d) Married teachers give comparatively high value to their profession 

than unmarried teachers. 

e) The belief in professional capabilities is stronger in unmarried 

teachers. 
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f) Married teachers believe strongly in the functionality of their 

profession. 

12) The analysis of professional self-esteem regarding age of teachers show 

somehow fluctuation in the level of professional self-esteem at different 

age levels. It is important to mention that all the teachers exhibit high 

professional self-esteem at all levels of their age. But it is higher at the age 

of 51 and above and comparatively low at the entrance of the profession 

that is between 20 to 30 of their age. Even though independently it is not 

low in this period but in comparison with other stages of professional life 

it shows a slight low mean value. But between these two extremes the 

professional self-esteem remains constant that is high. 

13) The effects of academic qualification on professional self-esteem show 

that all the teachers from the initial requirement of academic qualification 

B.A to the higher level of Ph.D. exhibit high professional self-esteem. But 

there is some fluctuation in their level of professional self-esteem. M.A. 

shows higher mean value than others.  

14) Professional qualification affects the level of professional self-esteem 

positively. Though teachers exhibit high level of professional self-esteem 

but with the qualification level a slight fluctuation is seen. This is reflected 

through the analysis which shows that those teachers who have done 

M.SEd show comparatively higher level of professional self-esteem than 

B.Ed teachers. It means that higher professional qualification gives 

strength to teachers and they become more confident. When they enter into 

the profession with the minimum criterion of B.Ed they perceive 
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themselves professionally strong, and as they improve their professional 

qualification their professional esteem level also improves. 

15) Experience adds to the professional self-esteem of teachers, this is also 

shown through the research study. It is evidently proved in this research 

study that teachers exhibit high professional self-esteem from beginning 

till end of their professional carrier but a difference is also seen with 

different levels of experience. Novice teachers who join the field exhibit 

somehow low mean value but it rises and remains constant till the 15 years 

of their job. Some fluctuation is seen till 25 years of their experience but 

after that it constantly rises. Their professional self-esteem becomes higher 

and remains constant till 35 years. After that it boosts and this is the top 

level of their whole professional carrier. This explanation leads to the 

conclusion that professional experience raises the level of professional 

self-esteem of teachers. 

16) To check the effects of teaching subjects on professional self-esteem of 

teachers was also a research question that was to be answered. On the basis 

of the finding the following conclusion may be drawn : 

a) Science teachers exhibit comparatively high level of professional self-

esteem. 

b) Arts teachers accept their profession more willingly. 

c) Arts teachers have stronger feeling of pride in the profession. 

d) Arts teachers comparatively give more value to their profession. 

e) Both science and arts teachers have the same belief in the professional 

capabilities of the profession. 
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f) There is stronger belief of arts teachers in the functionality of their 

profession. 

17) How professional self-esteem is affected through the nature of job is also 

explored in this research study. The findings lead the following 

conclusions: 

a) The level of professional self-esteem of permanent teachers is high. 

b) Permanent teachers strongly accept their profession. 

c) Permanent teachers comparatively have stronger feelings of pride 

regarding their profession. 

d) Permanent teachers value their profession more strongly. 

e) Contractual teacher comparatively have strong belief in their 

professional capabilities. 

f) Permanent teachers strongly belief in the functionality of their 

profession than the contractual teachers. 

18)  Place of serving is also important in the life of a teacher. This 

phenomenon also affects the level of their professional self-esteem. On the 

basis of the analysis following conclusion are drawn: 

a) Both rural and urban teachers exhibit the same level of professional 

self-esteem. 

b) Rural teachers join their profession and accept its values more 

willingly and preferably. 

c) Rural teachers are more proud on their profession. 

d) Urban and rural teachers both value their profession.  

e) Urban teachers have stronger belief in their professional capabilities. 
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f) Both teachers have almost the same perception about the functionality 

of the profession but a slight difference is seen in which rural teachers 

have somehow stronger belief in the functionality of the profession. 

Discussion 

 The aim of the study was to explore the level of professional self-esteem of 

secondary school teachers in Pakistan. This relationship was explored with reference 

to their gender, marital status, age, academic and professional qualification, 

experience, nature of job, teaching subjects and their place of serving. Aricak (1999) 

professional self-esteem scale was used which was adapted and modified for this 

research study. Along with this, demographic information form was also developed 

and used. The results will be discussed in the following section. 

An exploration of the level of Professional Self-esteem of Teachers at secondary 

level in Pakistan  

As the major objective of the study was to explore the level of professional 

self-esteem of secondary school teachers, the research findings show that the level of 

professional self-esteem of all the secondary school teachers is high. The reason of 

this may be that they have to get basic qualification of 14 years and at least 1 year of 

professional qualification before their job. When they formally enter into the 

profession they already fulfill all the requirements and train well in this perspective 

which raise their confidence level and sustain them in their profession. Another 

phenomenon is also found there which may help them out that is mentoring. Although 

there is no formally established system of mentoring, even then the senior teachers 

take the responsibility to guide the other ones. It is observed during the research work 

that every teacher in this system of education feels the responsibility to guide and 

facilitate their fellows. They learn this norm to help others during their professional 
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life and act upon this that is very helpful and ethical. This research study was 

conducted in Pakistani environment the base of which is Islam. Islam prefers learning 

and giving knowledge. The members of this society prefer to be a teacher as it is their 

moral obligation. They enjoy the status of teaching because the whole society gives 

respect to their teachers and they become prestigious.  This fact also enhances their 

level of professional self-esteem.     

There were eight other variables to be measured in relation with professional 

self-esteem, the results of which are discussed below. 

Effects of Gender on Professional self-esteem of Teachers 

The first research question was about the professional self-esteem of male and 

female teachers. The research findings show that the professional self-esteem of male 

and female is almost the same. Both of them enjoy high level of professional self-

esteem.  This finding is similar to the findings of Smith (2002) who investigated the 

effects of self-esteem on gender differences and no significant difference was found 

between male and female. But the same finding is contradicts to the findings of the 

study in which Male have higher self-esteem than female (Major, Barr, Zubek, & 

Bebey 1999).  The possible reason for this finding may be that in the society male and 

female take their profession as a moral obligation and get inspiration from their 

religion. They may get satisfaction by raising their prestige as a teacher. So, both of 

them value their profession. Another possible reason may be that this study is based 

on the government secondary schools which provide the same facilities to both of 

them and they enjoy the same status without any discrimination of gender. The 

modern era is also a contributing factor to this. As the time changes and brings several 

new challenges for both of them, so they have to face the new situations and handle 

them successfully. They are trained and directed in the similar way, so male and 
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female exhibit the same level of professional self-esteem during their professional 

life. There are some other relevant findings relating to this objective because the scale 

of professional self-esteem is based on five factors. Each factor has its own findings 

under the broader perspective of each research question.  

Under the gender difference there is another research finding which shows that 

female accept their profession more willingly than male. And female have 

comparatively stronger belief in their professional capabilities. There are some 

research work that show females view themselves more positively than do males 

(Thornberg & Jones, 1982; Whiteside, 1976;Lackovic-Girgin & Dekovic, 1990). The 

possible reason for this result may be that in spite of several changes and the demands 

of new era, this society is still male dominating where women have to struggle hard 

for their survival and especially those women who are in any profession have to face 

several challenges. They are trained to perform several duties and surely they set their 

mind accordingly. In this society it is generally observed that most families and 

women by themselves prefer to adopt teaching profession may be due to their 

motherly nature. So they feel more comfortable with this profession and are 

comparatively more committed to do their job successfully. This may enhance their 

self-esteem as they are confident to do any job successfully and this may surely 

enhance their level of professional self-esteem to be acknowledged as successful 

professionals who may perform well not only for themselves but also for the society.  

There are some other research findings that show the stronger feeling of pride 

on the part of the male members, and they strongly believe in the functionality of their 

profession. As males are the dominating members of the society and they are 

empowered by the society so they already enjoy higher status and their feelings of 

pride develop when they reach an honorable status of being a teacher where people 
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recognize them and they become a well known personality of the society. As males 

have stronger physic and are free to do even difficult tasks. So they are more practical 

and functional and they have comparatively stronger belief in the functionality of their 

profession. 

Effects of Marital status on Professional Self-esteem of Teachers 

 The results of the study show that professional self-esteem of married teachers 

is higher than that of unmarried teachers. This finding acknowledged by some studies 

that have documented a positive relationship between global marital satisfaction and 

self-esteem (Luteijn, 1994; Roberts & Donahue, 1994; Wiggins & Lederer, 1984). 

This finding uncovers several social and psychological aspects of our society. Being a 

Muslim state marriage is a religious obligation of our life, and it is a source of 

authentication of character. Married person is considered more reliable and consistent. 

This is a general perception that by performing duties a married person is more 

experienced to deal with others successfully and to perform one‘s tasks in an 

appreciated way. Marriage also satisfies basic human needs that make a person 

satisfied. This satisfaction may enhance consistency in behaviour and actions and 

develops a sense of worthiness and responsibility that improves self-esteem. And this 

ultimately improves professional self-esteem and a married person evaluates 

himself/herself professionally strong and worthwhile and may perform challenging 

jobs successfully. 

Under this broader canvas there are some relevant findings to be discussed 

here. The research study also acknowledges that married teachers accept teaching 

profession more willingly. The reason may be that they find a positive and motherly 

change in their behaviour after marriage that is natural. Teaching is the suitable way 

to satisfy their psychological needs and improves their personality characteristics. 
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They are proud of being a teacher and value their profession. By being practical they 

find their profession a source of betterment for the society and perceive their 

profession functional.  

 The research study also explores the fact that unmarried teachers have 

comparatively stronger belief in their professional capabilities. The possible reason 

may be that they enjoy free life and are not a victim of different responsibilities 

regarding their personal life. They may spend more time in their work environment, 

focus with a freer mind on different tasks and move freely for multiple developmental 

tasks. They can accept different challenges and work for them.  

Effects of Age on Professional Self-esteem of Teachers 

Professional self-esteem rises with the growing age. It is comparatively low at 

the age of 21 to 30 or at the beginning of a job and then raises and remains almost 

constant from 31 to 50 years but it moves upward after 50 years of age. This finding is 

consistent with the findings of the studies by Erdwins, Mellinger & Tyer 1981; Gove, 

Ortega & Style 1989. Theses research studies show that self-esteem rises in old age. It 

is also consistent with Kearney-Cooke (1999) who stated that self-esteem declines 

during adolescence. There are several other studies that oppose the finding (Orth 

Robins & Widaman, 2012; Ranzijin, Keeves, Luszez, & Feather, 1998) which show 

that there is decline in self-esteem during the old age. In the same way some studies 

show that self-esteem rises during adolescent period (Orth Robins & Widaman, 2012; 

Marsh, 1990:O‘Malley & Bachman, 1983). This research study is about professional 

self-esteem of teachers. With the growing age, teachers gain more experience, learn to 

overcome difficulties and develop a consistent behaviour that may enhance their 

professional self-esteem and they evaluate themselves as useful and productive 

members of the society. 
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Effects of Qualification Level on Professional Self-esteem of Teachers 

The finding of the research study shows that those teachers who are more 

academically qualified have comparatively higher professional self-esteem. Similarly 

the professional self-esteem is higher in case of those who are more qualified 

professionally in science education, that is MSEd but on the other side BSEds show 

comparatively low professional self-esteem. This shows that as the education level 

increases the level of professional self-esteem also increases. Education is a source of 

inspiration in the society and it is itself a confidence. There are studies that show a 

positive relationship between global self-evaluation and academic achievement 

(Marsh,1992; Shunk, 1990; Hattie, 1992; Eccles, 1993; Bryne, 1996). In relation with 

teaching profession there are some criteria of academic and professional qualifications 

for adopting the profession. Those teachers who are above the minimum criterion 

exhibit comparatively higher professional self-esteem as they are above the 

requirement that make them confident and they feel well adjusted and satisfied with 

their jobs.    

Effects of Teaching Experience on Professional Self-esteem of Teachers 

The overall analysis shows that as the age grows, the professional experience also 

improves that adds to the level of professional self-esteem. The novice teachers who 

enter formally into the profession, somehow feels reluctant during the initial period 

feels difficulty in doing any new job and feels a challenge in performing any new 

task. This shakes their level of professional self-esteem. But as the time passes they 

feel gradual improvement in their conduct and performing tasks. They learn how to 

make sudden decisions and perform different duties at different level. They get 

guidance from other fellows and act upon their advice.  They feel happy by getting 

relaxation in their jobs after some time. Then their level of professional self-esteem 
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raises and they sustain it. This is a natural process of getting professional maturity and 

being more useful for others. 

Effects of Teaching Subjects on Professional Self-esteem of Teachers 

The overall analysis of the research study shows that science teachers exhibit 

comparatively higher level of professional self-esteem. The reason may be that 

science teachers occupy important place in the institution. They are less in numbers 

and specialized in science subjects that are of greater importance and institutions take 

them on priority basis. This is a general perception. This positive attitude of 

institutions may raise their level of professional self-esteem and they feel more 

comfortable after getting reward in terms of a rise in their importance. The research 

study also shows that both science and arts teachers have stronger feelings on their 

professional capabilities. Both perceive them professionally strong and functional.  

Under this objective there are several other findings which show some other realities 

of the same concept. 

 The findings of the research studies show that arts teachers accept their 

profession more willingly and easily, they value their profession, they have stronger 

belief in the functionality of their profession. The reasons of these findings may be 

that arts teachers find themselves more comfortable in teaching profession. The nature 

of their subjects is descriptive; it means they are more expressive and communicative. 

They transfer the ideas and knowledge more easily and can transform the thinking and 

views of others easily. That‘s why they value their profession and perceive their 

profession more functional as they may do beneficial tasks due to their job. 
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Effects of Nature of Job on Professional Self-esteem of Teachers 

The result of the study shows that permanent teachers exhibit high 

professional self-esteem. Permanent job ensures job security and financial stability. 

This may enhances the standard of life and provides psychological satisfaction of 

being a worthy member of an institution. They are not in threat of their jobs so they 

develop a sense of ownership with their profession and work with devotion. Some 

other findings of this research study are also consistent with this fact as they uncover 

the fact that permanent teachers accept their profession more strongly as being the 

permanent members of this profession. They develop a sense of ownership with their 

profession that improvers the feelings of pride in them as they are the active and 

useful members of the society. Due to these feelings of satisfaction they value their 

profession and consider it most suitable for them. They believe that they can do 

important tasks for humanity by means of their profession. Another research finding 

sustains the place of contractual teachers by exploring that they perceive themselves 

more capable. They believe in their professional capabilities and can do even the 

challenging tasks.  Perhaps they want to ensure their professional place in the 

organization and secure their job by performing difficult tasks. This is a psychological 

factor that every individual focuses on the deficiency and remains in constant struggle 

to fulfill it. 

Effects of place of serving on Professional Self-esteem of Teachers 

The findings of the research show that rural and urban teachers both enjoy the 

same level of professional self-esteem. The possible reasons for which may be that 

both are working in the same education department. They enjoy the same facilities 

and similar opportunities are provided to both of them. They have the same training 

and education level and are teaching the same curricula. Under this research objective 
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there are some other findings to be discussed. Rural teachers join their profession 

willingly and are proud of their profession. They are actually working in the less 

developed community with several additional problems. So in this working areas it is 

more convenient to have stronger relation with the community for which teaching is 

the most authentic and easier way. They get respect from the community by 

expressing themselves as loyal teachers. Due to which they want to identify them with 

their profession and develop an ownership and sensitive feelings of attachment with 

the profession. On the other hand urban teachers value their profession strongly and 

they have stronger belief in their professional capabilities than the rural teachers. 

They can do even difficult tasks easily and can prove themselves as the productive 

members of the society.  

Recommendations 

 It is recommended to encourage teachers‘ appointments on permanent basis. 

As contract teachers are victim of job insecurity that badly affects their psyche 

and they may not be able to develop their identity as teachers with confidence 

and to develop ownership with the profession. 

 It is recommended to sustain and raise the professional self-esteem level of 

those teachers who just enter into the teaching profession. They are new in the 

profession and they need consistent moral support and guidance to cope with 

the situation in better way. They are young teachers and do not have much 

teaching experience so every hurdle and issue can shake their level of 

professional attachment and professional self-esteem. 

 It is recommended for future researchers to explore the effects of other factors 

such as family background, economic level, community environment, political 
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stability, freedom in professional choice, and personal religious beliefs on 

professional self-esteem. 

 It is also recommended for future researchers to explore the level of self-

esteem first and then the level of professional self-esteem to highlight the gaps 

between the two. 

 It is also recommended for the future researchers to explore the hurdles and 

difficulties faced by the teachers during their professional carrier and check 

their effects on their professional self-esteem. 
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