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Abstract
This mix-method study aimed to investigate the conception of leadership
effectiveness at secondary school level in Sindh Pakistan. The Leadership Challenges, the
Impact of existing System Support and Leadership Coping Approaches were thoroughly
explored. The population of this study was based on 448 (both male and female from
rural and urban areas) heads of secondary schools of 9 districts of Hyderabad directorate
of schools. Data were collected through in-depth individual interviews, and then focus
group

discussions.

Thus,

box-oriented

Sindh

Leadership

Challenges

Survey

Questionnaire [SLCSQ-2013] and Impact of System Support and Leadership Coping
Approaches Survey Questionnaire [ISSLCASQ-2013) were developed on the basis of
initially collected qualitative data. These Questionnaires were then administered to a wide
randomly selected stratified sample of 90 subjects of same population to justify the
qualitative data. Major findings of this study reveal that school heads are experiencing
serious challenges in many areas of their administration: authority and power, district
school relationship, instructional leadership practice, financial management, conduct of
annual exams, staff union relationship and community relationship. They are highly
challenged by bureaucratic and political forces in performing different leadership roles.
They face lack of existing system support in face of such challenges. This study also
revealed that heads of schools use various Leadership Coping Approaches: documenting,
performing teaching role, dealing according to the professional level of the staff, adopting
flexibility in authority and power and reconciliatory approach etc to deal with challenges.

xii

Keywords: Leadership Challenges, School leaders, Context, System Supporting
Strategies, Leadership Coping Approaches (Strategies and Styles)
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CHAPTER # 1

BACKGROUND
TO THE STUDY
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1.0

Introduction
Education is very essential for socio-economic development of every society.

Social peace, security and employment opportunities are connected with education,
especially in developing countries like Pakistan. The eradication of social evils like
corruption and terrorism is directly linked with quality education provided to the citizens.
Although literacy ratio in Pakistan has increased to some extent, it has not produced
satisfactory outcomes in above indicated factors. The major reason of this adverse
situation has been low quality of education and unsatisfactory operation of educational
institutions, especially secondary school sector in Pakistan. However, without quality
education the dream of socio-economic development and eradication of corruption and
terrorism from Pakistan continues to remain distant.
The role of secondary education level in socio-economic development has been
very vital because this is the stage that is attended by the bulk of population of our
children. The main objectives of this stage are preparation of students for positive social
responsibilities and participate in higher education so that they may perform different
social roles and contribute meaningfully in economic development of country as
engineers, doctors and other professionals. Nevertheless, the success in these objectives
depends on the quality of education and training provided at this stage (National
Education Policy [NEP, 1992)
Generally, there is a wide spread perception that the quality of education is
associated with efficiency and effectiveness of an institution. Similarly, the effectiveness
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of institution is deeply related with the effectiveness of leadership. Thus, leadership is a
key factor that can make the difference in the institution.

In terms of educational

institutions, head teacher occupies central role. His / her position in school hierarchy
assigns him/her a greater role and importance. His/her effectiveness and ineffectiveness
is meant the effectiveness or in-effectiveness of the school or entire educational
organization (Sergiovanni, 1993). Therefore, in order to ensure effective functioning of
educational institutions, the promotion of quality of education, fair access to all the
students and equal opportunity to all the learners, school world needs change, innovation
and improvement.

However, this very purpose cannot be achieved without having

context based competent and knowledgeable head teacher, because school head plays a
central role in implementation and management of change and innovation (Fullan, 1991).
Throughout the world, and especially in the countries that have colonial legacy,
Educational administration is governed through hierarchal system. Under this system,
School head is assigned a critical administrative role. In this role he/she shares major
responsibilities (Katz & Kahn, 1978). Nonetheless, this does not mean that school head
has a direct role depending everything on him/her including change and creativity
(Conrad & Brown, 2007). School heads have indirect role. They only indicate to be
guide and facilitator to the teaching community (Senge, 1990).
As a matter of fact, the leadership effectiveness and ineffectiveness depends on
favorable and unfavorable situation or school setting. In other words, the situational
factors determine the effectiveness or ineffectiveness of a principal or head teacher. The
significance of situation has been addressed by many researchers. School heads in their
leadership can be successful if behave according to situation. Similarly, the leadership
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styles and behaviors have also situational effectiveness (Hersey & Blanchard, 1982;
Blanchard et al. 1987; Yulk, 1998). According to Conrad and Brown (2007), “The
unique situation and culture of any given organization greatly influence the leadership
activities and the follower’s way of dealing with the leader” (p. 181).

Situational

understanding of leadership means that no leadership behavior can be effective in all
situations and context (Rana et al, 2011).
Nevertheless, leadership is a global phenomenon. Its practice is exercised in
varied contexts and cultures according to their ground realities.

Most of the

understanding and insights about leadership theory and practice have been developed in
the context of more developed countries, especially American and European contexts,
keeping in view of the ground realities of those cultures. Researchers of these contexts
considered their local reality as global reality. The implementation of these policies and
practices can produce very effective and positive outcomes for their parent cultures but
such policy and practice can produce possible consequences for other cultures (Louisy,
2004, p. 286).
On the other hand, the global outlook of these theories and practices ignore the
local impact on these theories and practice. They do not limit or bound their wok
geographically or culturally (Dimmock & Walker 2000, p.302).

Similarly, the

implementation of these policies without understanding the local realities of the culture in
which these policies are borrowed can and does produce negative effects (Dimmock &
Walker, 2000, 228). Globally, the scholars of advanced countries attempt to convert the
school culture into a single culture of schooling. Conversely, collections of behaviors
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adopted by teachers across the cultures can and does produce different outcomes
(Katherine, 2003).
Anyway, instead of significant consequences, Policy borrowing is a common
phenomenon in this global world. This is not a new trend. It already exists in form of
colonization. Presently, this global influence of policies and practices has been further
strengthened through internet, donor agencies of world, like World Band, International
Monitoring Fund (IMF), Policy makers who studies in Western Countries (Phillips &
Ochs, 2004; Yelvington, 2000; Jungek & Boonreang, 2003; Dimmock & Walker, 2000)
Nevertheless, this does not mean that foreign policy and practice is inclusively
implemented in developing cultures, but the local culture also reflect such reforms and
professional development programs (Spreen, 2004).
The foregoing discussion draws our attention towards the context bound impact of
leadership theory and practice on the performance of school head.

Therefore,

understanding the different meanings of leadership styles and behaviors in different
societal and cultural context is critical.

This understanding will help in assessing

reforming measures and providing professional development interventions to school
heads (Conrad & Brown, 2007). Any effort of reforming and developing intuitions in
other cultures by donor agencies can meet consequences, because such institutions are
greatly affected by the specific and unique culture of which they are inseparable entity
(Connerley & Paul, 2005).
However, with changing trends in policy and practice through the world in every
sector of educational organization especially in educational administration and
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management, the situation in Pakistan is still same instead of passing sixty six years after
independence from former colonial power, the British. Although different nations follow
the trend of borrowing a successful policy from other cultures, but in the terms of
Pakistan this trend is not welcomed. Education System of Pakistan still maintains many
of the structural characteristics of the colonial period.

Most important, the system

remains anchored by a centralized hierarchy originally designed to meet needs o the
British economy and ensure dissemination of, and compliance with, the rules and
regulations emanating from the colonial offices. Policy makers are satisfied with colonial
legacy inherited by the British (Riaz, 2009). Resultantly, not any constructive change is
witnessed in Pakistan educational institution, the same formal structure of hierarchy is
continued (Simkins, 1998; Simkins et al. 2003; Fullan, 2000; Goderya Sheikh et al.,
2006). Therefore, the formal position of Principal, heads or head teachers still exists in
different departments of education. Head teacher are not provided with professional
trainings, their trainings are not need based.

Head teachers/headmistresses are held

responsible for the effective school but are often denied the authority and flexibility
needed to perform this role (Davies & Iqbal, 1997; Ministry of Education, 2005)
After the independence, Pakistan decided to continue with the reputable
educational institutions that were inherited at the time of independence in 1947 from the
former British colonial power. Thus, these institutions and their policies became the base
of the continuation of the British colonial legacy in the country. Although many efforts
were made to introduce a new indigenous system, this system was not much different
from colonial provision against which the Indian people, especially Muslims fought for
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almost half a century. This new order was boring and unpropitious combination of vision
and ideology that was totally out of local context (Joubish & Khuram, 2011).
As a matter of fact, this colonial legacy greatly influenced every part of
educational system in Pakistan including leadership and administration. Keeping in view
the negative effects of this policy and practice, the different National Educational Policies
heavily criticized this policy and practice. The current educational administrative system
of the country though encourages initiative and creative self-expression, but such
concepts can flourish in an atmosphere of freedom and responsible community
participation.

Thus, this current centralized education system must be immediately

decentralized with sufficient academic freedom and administrative and financial
autonomy which are basically required by school heads for appropriate development of
the learners (National Education Policy [NEP], 1972).
On the other hand, because of irresponsible attitude of political leaders of
Pakistan, this proposal of genuine decentralized structure with considerable academic
freedom, administrative and financial autonomy of school leaders was never taken
serious and implemented in letter and spirit (Joubish & Khuram, 2011).

The

ineffectiveness of the administrative structure has also been observed by the different
national educational policies. The main cause of deterioration of educational standards in
the country is ineffective educational administration and management (NEP, 1972, 1979,
1992, 1998 & 2009-15). All these policies including 1992, suggested a decentralization
of management, supervision and administrative structure for empowerment of school
heads. It also suggested context based professional developments of the educational
leaders. This situation indicates the need of organization and educational management
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system reforms that could help towards increasing the standards of education (Hughes,
2002).
However, the comprehensive educational administrative reforms were initiated
and implemented in 2001 under devolution of power plan initiated by Military
Government. This was a right decision towards a right direction for empower of school
heads and community. However, this system also neglected the most important element
of the system namely head teacher/headmistress. His position further weakened and
became a neglected position (Winkler & Hatfield, 2002).
However, this administrative system with district education department could not
continue and was again centralized with Directorates functioning through reviving old
Municipal corporation system after 18th amendment. The administrative structure and
professional development of educational leaders continue on the same lines with slight
difference in colonial legacy in Pakistan. Thus, the derailing colonial policy again railed
in the form of restoration of Local Municipalities of 1979. Nevertheless, for
effectiveness, the educational leader of Pakistan at school level must understand the
environment that influences all the stake holders of the school: the staff, community and
the students (Joubish & Khuram, 2011).
The real effort to understand the world of educational leaders in Pakistan has
never been seriously understood and taken. All the reforms reflect only the colonial
legacy. The indigenous conception of educational leadership styles and effectiveness has
not been explored so that such reform initiatives and professional development could
represent local vision and ideology.
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Pakistani Educational Leaders can bring innovation, change, and improvement in
system and promote quality of education at secondary and higher secondary school level
if provided with conducive working environment in their unique institutional context.
The ground realties of their work place may be understood. However, mere providing
training and structural changes without their input in terms of leadership effectiveness the
above indicated objectives cannot be achieved. Any effort to reform system must be
based on their indigenous conception of leadership effectiveness.
The foregoing discussion points out that instead of many administrative reforms,
professional trainings of the school heads at secondary school level in Sindh Pakistan, the
situations of public education system especially in terms of leadership and management is
still unsatisfactory and has not promoted quality of education.

The main cause of

deterioration of education system of Sindh is ineffective educational leadership (National
Education Policy [NEP], 2009).
This situation, especially in Sindh needs to be taken seriously. There arises very
strong need of such study that could very minutely explore all the factors that have
paralyzed the entire educational leadership and administration in Pakistan in general and
Sindh in particular. There is an urgent need of an indigenous leadership theory based on
the experiential knowledge of School heads in their naturalistic situation. The current
study has attempted to bridge this gape. This study was based on three factors to be dealt
in exploring the indigenous leadership perspective in Sindh in terms of nature and
intensity of internal and external forces, the internal forces I mean the staff, staff unions
within the school and structural factors in terms of relationship between school and
district and by external forces I mean the community and society as a whole influence the
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school. These factors have been categorized under three major themes: Organizational,
social and economical. These factors have been explored in terms of three significant
variables of the study: leadership Challenges, impact of system support in the face of
such challenges and Leadership coping approaches.
The first question of the study was based on leadership challenges and second
question was based on exploring the impact of system support so that the severity of the
Leadership situation in Sindh could be determined in the light of ground realities of the
system. The question three dealt with exploring leadership coping approaches used by
very experienced and senior Educational heads of Boys and Girls secondary schools of
both urban and rural areas in Sindh.
These three interrelated concepts of leadership challenges, impact of system
support and leadership coping approaches recapitulated the theoretical basis and context
of information appropriately related to this study. The purpose of this explanation is to
let know readers these important aspects of leadership in which this study focused. For
orientation to the readers about these concepts which were investigated in the present
study, a brief discussion of these concepts has been made.
. In public education system the entire system is governed and controlled through
this bureaucratic structure and its controlling strategies like monitoring and supervision.
Such situation always creates complexities for school heads. The challenging nature of
school Headship in terms of bureaucratic structure and its related concepts has also been
recognized by many researchers. Frustration, confusion that emerge from role ambiguity
work load are common phenomena of school Heads (Murphy & Louis, 1994). The way
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of leading and facing the challenges under specific situation or context of school
organization differentiates between successful and unsuccessful Head Teacher (Schmitt,
1990). Likewise, the first questionnaire of the study dealt with organizational leadership
issues, challenges and restrictions faced by school heads in different areas of leadership
responsibility.
The word Strategy, according to Oxford Dictionary means the art of war, or the
art of management of an army or armies in a campaign. It also means the art of changing
unfavorable conditions into favorable conditions. The use of strategy in administration
and management for putting things into right direction as an explicit tool in an
organization, especially in education is a recent phenomena (El-Hout, 1994).

The

strategy and planning is synonymous (Bell, 1989). However, the strategic thinking is key
tool in putting unfavorable conditions of the school into favorable conditions. Thus,
these assumptions of strategy and the strategic leaders make schools as strategic
rationally (Finkelstein & Ham brick, 1996).
However, this study is different from many studies in Pakistan in a way that very
authentic ground realities related with secondary school leadership system in the terms of
organizational, economical and social factors has been explored in depth. At global level
this study is different from many studies in that leadership behavioral activities in unique
context have been measured. The developed questionnaires can be helpful in measuring
leadership activities in other cultures. The insight and understanding acquired through
this study would be a valuable contribution in the leadership study literature locally,
nationally and internationally. Since the context of any society plays a significant role in
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leadership practice and effectiveness. The next point discusses the culture and society of
Sindh Pakistan.
1.1

Culture and Society
In social fabric of Pakistan, diverse cultures, beliefs, values and norms coexist.

The main occupation of majority of population is agriculture, especially in rural areas.
According to Albright (2008), “Pakistan’s rural clans practice traditional brands of
conformist Islam tied with cultural values and they have lived according to their customs
for centuries, without troubling those who do not bother them” (p.216). Pakistani society
maintains two significant factors: Islam as a dominant religion of the society; second, the
majority of population live in rural areas. These two factors heavily impact the social
values of Pakistan. Family as a unit significantly influences the social setup. This unit
also promotes togetherness and unity.

However, Pakistani society has also another

essential feature. It is the patriarchal disposition. Leadership of the family is held by a
male member who makes all the important decisions including education and marriages.
Anyway, education is religiously made compulsory and encouraged, so people of
Pakistan engage in different ways of achieving it through public, private and religious
schools (Carrasco & Graham, 1956 as cited in Khan, 2010)
As this study especially focus on unique context of Pakistan, the background
knowledge of Pakistan would help a lot, understand Pakistan’s context. The next point
will discuss the background of the Pakistan
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1.2

Background to the Study
The significance of the study compounds if it is accessed from the viewpoint of

the environment in which it is conducted. In the light of this belief the review of some
important information related to background of Pakistan is very vital to the study.
1.2.1

Geographical Location, Area and Population
The state of Pakistan is an Islamic Republic and it has four provinces: Sindh, The

Punjab, Khaber Pakhtoon Khuwan and Baluchistan. In addition to this there are the
Northern areas, federally administered Tribal Areas [FATA] and Azad Kashmir, which
come under the jurisdiction of the federally governed (Khan, 2007). Thus these areas and
four provinces constitute the federation of Pakistan. The national language of Pakistan is
Urdu, while there are the four important regional languages namely Sindhi, Punjabi,
Pashto and Balochi. The official business of the state is carried out through English
Language. The country is constitutionally governed through parliamentary democracy.
Though many times, parliamentary democracy is derailed by the military coups. The
government is divided into three layers: federal, provincial and local or district
governments (Shah, 2003). Currently, it is governed through 1973 constitution. It has
parliamentary form of government, having a parliament and a senate at federal level and
provincial assemblies at each province. President of Pakistan is a head of state, whereas
prime minister is the executive head of government. Governor at provincial level is
representative of federal government while the Chief Minister is the executive head of
government.
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The population of Pakistan is about 131 million of which about 58 million (67%) inhabit
in rural areas and 42% live in major cities of Pakistan. This population consists of 68
million (68 million (52%) of males and 63 million (84%) female. The most populous
province of Pakistan is Punjab while the least populous province is Baluchistan (5%).
Khaber Pakhtoon Khuwan (KPK) comprises of about 14% and Sindh’s population is
estimated to be 23% of the total population of Pakistan as estimated in 1998 population
Census (Shah, 2003 & Pakistan Population and Census Organization [PPCO], 1998).
There has been a considerable growth of population in the past 50 years. One
hundred and sixty one million with an annual growth of 1.9% was recorded in 2008. In
such situation, providing education with quality is certainly a big challenge.
Approximately, half of the population live in poverty and even deprived of the
basic necessities of life: Clean water, food, electricity, heath and education. This situation
indicates the lack of political vision and commitment in implementing educational
initiatives and reforms (NEP, 2009). A major part of annual budget is spent on military
expenses as compared with 2.5% on education. The ratio of expenditure of education is
also decreasing annually (Pakistan Year Book, 2008).

Unfortunately, successive

governments have paid little attention to the value of education as the development of
nation (NEP, 2009)
The education system of any country can be understood from its general structure.
Pakistan has a very large educational organization spending millions of rupees over its
functioning and maintenance. The next heading describes the education system of Sindh
and Pakistan
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1.3

General Structure of the Pakistani Educational System

1.3.1

Pre-Primary Level
The public education system in Pakistan is based on five levels: Pre Primary (3-4

years of age). This stage of schooling is managed and made functional throughout the
country.

It is generally called Kachi. This stage is recognized as Proxy for early

childhood education by National Education, EFA Action Plan of National Education
Policy 1998-2010. National Education Policy 1998 not only supported this class but also
indicated to recognize it as formal class in formal education system. The age group of
this system is 3-5. The basic purpose of this stage is providing a socialization process to
new comers in school.
1.3.2

Primary Education Level
This stage is based on I-V and enrolls the children of age 5+ years. Three Rs

namely reading writing and arithmetic skills are taught here.
1.3.3

Middle Education Level

This stage of schooling comprises of three classes namely Vi-Viii. The age groups of 1012 years children are enrolled at this stage. (Grade 6-8).
1.3.4

Secondary Education Level
This stage comprises of two years in classes (Grade 9-10). The age groups of 13-

16 years children are enrolled here for secondary school education. but Secondary
schools in Pakistan generally provide education from Middle stage (grade Vi-X) in case
of Higher Secondary School, it provides education from class vi to xii. The board of
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intermediate and secondary education conducts the annual examinations for this stage
and provides certificates to successful candidates. This last stage is sometimes regarded
as part of college education, whereas, the first three stages are considered as primary,
middle and fundamental education. Secondary School Certificate [SSC] is given to
students after qualifying in matriculation examination. Intermediate level students obtain
Higher Secondary School Certificate [HSSC] (Rahman, 2004)
1.3.5

Higher Education Level
Higher Education begins after attending 10 years of primary and secondary school

education.

Those students who reach the age of 19 years are generally awarded

Bachelors degree in arts or science. By attending another one year there, they can obtain
honors course of Bachelors’ degree.

Masters degree is also provided by Higher

Educational institutions. Those students who attend more two years can obtain masters
degree. After completing masters’ degree, students can also obtain doctoral degree by
attending more three years there. A part from it, technical and vocational education is
also part of this education system. Students reaching age of 13-15 get admission into one
to three-year diploma courses in various subjects. Professional colleges like engineering
and medical colleges receive student after intermediate level and complete their courses
within three to five years. (Shah, 2003)
A part from public schools, there are also private and religious schools. Religious
institutions called Madarssa focus only to religious education. Currently, efforts on the
part of government are underway to integrate formal schooling subjects with Madrassa
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schools to fulfill the demands of schools (United Nation’s Educational and Social
Cooperation, [UNESCO], 2010 & NEP, 2009).
1.3.6

Examinations
Generally, Summative examinations are conducted at the end of academic years

and are certificate and promotion oriented. On the basis of the annual result students are
promoted or retained in the next or same class. However, in education policy 1972 and
very recently the policy of automatic promotion without conducting examination at grade
one to three

is followed. Nevertheless, at the end of primary school stage annual

examination is conducted and promoted in the next grade. Scholarship examinations are
also conducted at middle level and at some places annual examinations are conducted by
education department for awarding of scholarship (shah, 2003)
Usually, Board of Intermediate and Secondary Education (BISE) conducts the
examinations of Secondary and Higher Secondary Education. Different universities also
conduct examination within and outside their boundaries of affiliated colleges (Ministry
of Education [MOE], 2002)
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1.4

Statement of the Problem
During my M. Phil study, I had interacted with the heads of secondary schools

(male and female) in Sindh and found them quite helpless and pressured due to many
internal and external leadership challenges. The internal challenges here mean the
challenges within school from staff unions, followers and bureaucratic structure. The
external challenges here mean the challenges from society and community.

They

expressed serious concerns about the lack of system support. However, in this situation
there were many who were making efforts to be effective through employing various
leadership coping approaches.

Instead of so many professional development

interventions and system reforms by the government of Sindh Pakistan, the leadership
situation at secondary school level is still not satisfactory.
Review of literature also indicated the same situation. Educational heads are
greatly influenced by external and internal forces emanating from political forces and
influence of district officials (Shafa, 2012). The leadership situation of school heads in
Pakistan is problematic they need context based leadership strategies to be successful
(Rana et al. 2011).

An administrator who is weak in discipline and control cannot

facilitate learning and learning process (Mehmood, 2011). Head teachers have a constant
fear of transfer in Pakistan (Khan, 2012). The review of literature indicated the dearth of
such study in Sindh that could especially explore in-depth such issues at secondary
school level in these areas. Therefore, I decided to base my PhD project to explore the
Perceived Leadership Challenges, System Support in the face of such challenges, and
Leadership Coping Approaches at secondary school level, so that context base leadership
understanding may be developed in Sindh Pakistan.
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In addition to this, since 2001, the government of Pakistan has launched massive
administrative reforms for the improvement of educational system. Under these reforms,
the critical role of school leadership in school improvement and management has been
recognized for the very first time. Under 18th amendment another major step of reforms
in which previous reforms has been abrogated, has been carried out. This continuous
reform process has placed school heads in a unique situation. However, all these reforms
are the major steps in the direction of engineering a new school leadership that could
become instrumental in preparing students and teachers for their future responsibilities.
It is expected that this research specially by providing in-depth knowledge and
information about the particular understanding of leadership challenges, impact of system
support and leadership coping approaches to secondary school heads in Sindh Pakistan
would lead to necessary reforms and context based professional development of school
heads in Sindh Pakistan. Therefore, the findings of this study would also broaden the
understanding of concerned stakeholders on those structural issues and identify the
expertise needed to foster a democratic environment, collegiality, and student centered
pedagogies, mobilize parents and communities, utilize scarce resources and most
importantly, contribute to the learning of students and teachers.
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1.5

Objectives of the Study


To explore leadership challenges as perceived by school heads (male and female)
at secondary school level in specific context of Sindh Pakistan.



To find out perceived system support in the face of such challenges at secondary
school level.



To identify the Leadership coping approaches used by the educational leaders
(male and female) to be effective in specific context of Sindh.



To identify the various urban and rural trends of level of agreement on leadership
challenges, impact of system support and leadership copying approaches



To devise some measures for improvement at secondary school administrative
systems in Pakistan



To generate the context based leadership understanding for secondary school
leadership development in Sindh Pakistan
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1.6

Questions of the Study

1.

What kinds of Leadership Challenges are perceived by secondary heads of

schools (male and female) in contemporary setting of education system in Sindh
Pakistan?
2.

How System Support is perceived by secondary heads of schools to be effective

in the face of such challenges?
3.

What kinds of Leadership Coping Approaches are perceived by heads of

secondary schools to be effective in the face of such challenges?
1.7

Justification of the Study
Research suggests that an understanding may be developed about specific social

and cultural context to weigh up and initiate reform efforts, especially in developing
countries like Pakistan. Some empirical studies confirm the influence of context on
leadership policy and practice in Pakistan. Review of literature suggests that contextual
understanding plays a major role to be effective in leadership situation (Dimmock &
walker, 2004). Keeping in view these facts, some empirical studies have been conducted
in Pakistan to advance the context base reforms and professional development of
educational leaders (Khan, 2010; Khaki, 2010; Shafa, 2011). Most of such studies were
conducted in Punjab and Gilgit Baltistan.
connection.

Sindh has been a neglected area in this

However, these studies focused on single cases and employed case study

method. Due to limited sampling size they had limited scope and generalization, and
such study have not been conducted so far at secondary school level, especially in Sindh
that could be broad enough to cover all the areas in a holistic way with a large sample
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size.
The real effort to understand the world of school heads has never been taken with
large sample size.

That is why, the school leadership and management is still

unsatisfactory because of ineffective educational leadership (MOE, 2009). This situation
especially in Sindh needed to be taken seriously. There arose very strong need of such
study that could explore all the factors that have created challenges for educational
leadership generally in Pakistan and particularly in Sindh. This study with large sample
size and mix-method design would fill this gap.
1.8

Limitations and Delimitations of the Study

1.8.1

Limitations
•

The findings of the study are appropriate only to the secondary school
administrators (both male and female) in Sindh. However, benefits from
unique experiences, perspectives and perceptions of secondary school
administrators in Sindh may be taken by educational leaders in the similar
context throughout the world

•

The non-availability of up-to-date and statically valid data relating to
contextual challenges at secondary school level in Sindh Pakistan

•

Out of financial resources, study area was limited only to Secondary
School Leaders (both male and female) of Hyderabad Division.

•

Variables related to situation are limited to (a) location of school
(rural/urban)
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•

The specific characteristics of administrators are confined to (A) at least
ten years administrative experience as high school head teacher (both male
and female) and minimum age 30 to 35

•

There are many other limitations identified through the various stages of
this report: weakness of research design, data gathering techniques and
biases in data analysis and conclusions. The researcher was also aware of
his own bias.

1.8.2

Delimitations
The major delimitation of the study included the restriction of participants to

having at least 10 years sufficient administrative experience. The study area was limited
only to secondary school head masters, headmistresses, and educational managers of
urban and rural population of Hyderabad division in Sindh. The study was restricted to
the perceptions, perspectives and experience of male and female school administrators. It
was decided that focus would be kept only on Secondary school leaders to make study
manageable. However, the researcher is confident that results are valid and study has
produced a rich relevant theory about the challenges and constraints of Leadership
effectiveness at secondary school level in Sindh. This study would help improve the
situation of school leaders in Sindh as well as Pakistan
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1.9

Definitions of Major Terms
Leadership challenges: In this study leadership challenges means the challenges

experienced by headmasters, headmistresses and educational leaders in their different
areas of responsibilities from within school and outside school when they try to be
effective at secondary school level in Sindh Pakistan.
System support: System support means the administrative help from upper level
administration, especially from district administration to the school heads for their
effectiveness such as monitoring and supervision.
Leadership coping approaches: In this study leadership coping approaches means
the context based leadership strategies (leadership behaviors and styles) adopted by the
school heads to be effective in achieving the objective of the schools and defusing the
disabling effects of leadership challenges
Public Education System:

In Pakistan Secondary schools are established to

provide education to Ninth and tenth classes. In reality, Secondary school provides
education from grade 6th to 10th. They are run by rules and regulation determined by
provincial government of Sindh, Pakistan.

In this study public education system that

consists of Boys and Girls Secondary schools in Hyderabad Division has been included.
Secondary School Head Teacher/ headmistress: A headmaster/headmistress/ is a
Chief executive of a high school. He/she represents school between district officials and
community. Their fundamental responsibility is provision of quality education to the
students of his/her school. In this study all the head teachers of secondary schools of
Hyderabad division had been included
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Leadership: It is the process of rationally and emotionally influencing the group
activities in efforts to achieve organizational goals within a given situation (Hersey &
Blanchard, 1982).

In this study, leadership means headship by headmasters,

headmistresses, and educational managers at secondary school level.
1.10

Organization of the Study
Chapter one
The chapter first laid down the basis of the study. It discussed, the focus of the

study, research problems, research questions, justification of the study, objectives of the
study, limitations and delimitations of the study, the definitions of the difficult terms and
organization of the study.
Chapter two
This chapter began with the role of context in leadership effectiveness.

In

addition to it, the history of leadership development theories and models has been
discussed. The development of educational leadership, the role of educational heads in
making school effective has been also highlighted. The historical, economical, cultural
and educational context of the study has been placed in this chapter. Pakistani education
system has been thoroughly discussed. The cultural, political, economical rationale for
quality of leadership exercise has been described. It provided the background information
on all the contextual variables of educational leadership in Pakistan
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Chapter three
This chapter discussed the research designs both qualitative and quantitative
approaches, data collection methods and procedures and data analysis techniques. It
addressed the issues of dependability and credibility. At the end, it discussed the ethical
considerations
Chapter four
This chapter reported on data collected in the conduct of the research. It addressed
the three research questions and provided a comprehensive description of all the research
findings
Chapter five
Chapter

five

discusses

the

research

findings

and

the

significance.

Recommendations arising from the study and review of literature have been presented.
Different areas for further research have been suggested.
implication of research and the conclusion of the findings.

It further discussed the
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1.11

Summary of the Chapter
This chapter started with a brief explanation of the important concepts, then

moved on to enunciates the context of the study which included an overview of the
background knowledge of Pakistan where this project was carried out.
This chapter also gave a concise sketch of the education system of Pakistan along
with a historical background of school leadership in Pakistan, especially after the
independence. It also reviewed different studies on school leadership in Pakistan. It
discusses the statement of the problem, the purpose of the study, the research questions,
justification of the study, limitations and delimitations of the study, and definitions of the
difficult terms. This chapter concluded by elaborating the organization of the whole
study.
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CHAPTER #2
REVIEW OF RELATED
LITERATURE
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2.0

Introduction
This chapter begins with the importance of the education, the historic context of

Pakistani Educational system, and the current different levels of education system of
Pakistan. It further discusses the historical context of leadership and administrative
reform efforts in Pakistan and the devolution of Pakistan education system. It also
describes the Sindh educational administrative system, the roles and responsibilities of
school heads in Pakistan, the research about leadership coping approaches, impact of
system support and the concept of leadership and leadership theories. It also discusses
the important research studies on leadership challenges in terms of organizational
structure, impact of supporting structural strategies, finance and culture, leadership
coping strategies and styles in Pakistani context.

The literature review related to

leadership styles and challenges from different local, national and international context
are also discussed in detail as to compare the findings with these contexts with other
developed and developing countries of the world.

The terms school leaders,

administrators, head teachers, principals, school heads, educational leaders are used
interchangeably in this document; each carries the same meaning.
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2.1

The role of Context in Leadership Effectiveness
The effectiveness of Leadership policy and practice varies context to context.

There is strong positive relationship between context and leadership effectiveness.
Environmental understanding influences the level of leader’s success in an institution
(Blanchard et al. 1987; Yukl, 1998; Fieldler & Gracia 1987). Leadership effectiveness is
situational like leadership characteristics, behaviors and styles (Hersey & Blanchard
1982; Blanchard et al. 1987; Yukl 1998). Leadership effectiveness is greatly shaped and
reshaped by elements and unique climate in a given organization (Conrad & Brown,
2007). However, there are some basic leadership characteristic, styles and skills that can
be helpful to a leader to be effective (Smith & Ross, 1999), but none of the behavior is
panacea of all the problematic situations and contexts ( Conrad & Brown, 2007).
According to Pear Latté (2004, 280), “Leadership policies are mostly developed
in developed countries, especially in Anglo American contexts. Then, these policies are
down loaded to the less developed countries. Research reports the varied consequences
of these borrowed policies in less developed countries”. He further argues that such
policies are developed keeping in view the global outlook in which “global means in
terms of dominant structures and characteristics of the industrialized world”. She further
maintains that the researcher of these cultures consider little difference between local and
global culture. According to Dimmock and Walker (2000, 304), “That there is AngloAmerican dominancy in formulating the leadership policy and practice. They further
posit that those formulating policy make little attempt to bound or confine their world
geographically or culturally”. Nevertheless, this attempt, that context of the entire world
may transfer into the global reality has ignored the cross- boundary influence of such
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policies and practices. Cross-boundary variation in leadership effectiveness in terms of
policy and practice are also confirmed by other studies, especially in school cultures.
“School culture cannot be global culture, and that policy and practice of educational
leadership adopted by teachers across cultures can be and often are associated with
different meanings and used to produce very different outcomes (Katharine, 2003).
Institutions are influenced by their context (Connerly & Paul, 2005)
On the other side, some researchers also deny the contextual influence on
leadership policy and practice in varied contexts. They do not recognize the influence of
local culture on leadership policy and practice. According to Anthony (2004), “The
concept of global culture suggests that conceptualization and meaning attached to
definitions and identities are same across cultures, that is, conforming to Anglo-American
dominant cultural pattern. This is Glocalization (Jungck & Boonreang, 2003). However,
this finding may be due to limited sampling and study methods. However, instead of
considerable negative consequences of these borrowed policies and practices from more
advanced countries like Anglo-American countries, borrowing of policy is a common
practice.

Thus, this shifting of policies and practices is followed through different

sources in past and present.

Colonization is the old form of policy shifting from

advanced nations to the developing nations. In this modern era, this work is done through
various funding agencies like International Monetary Fund (IMF) and World Bank (WB)
etc. this process is further intensified and strengthened by Internet and those who
graduated from modern educational institutions in western more industrialized countries
(Phillips & Kimberly, 2004; Yelvington, 2000; Jungck & Boonreang, 2003; Walker &
Dimmock, 2000).
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Nevertheless, the influence of local culture on reforms and practice of these
borrowed polices, local priorities, interests, discourses and understandings are also
greatly recognized (Spreen, 2004). Nonetheless, understanding the varied outcomes of
same behaviors in different societal and cultural context is significant to weigh up and
initiate reform efforts, especially in developing nations like Pakistan, in which most
reforms are funded by international agencies.

Some empirical studies confirm the

influence of context on leadership policy and practice in Pakistan. Shafa (2011) in his
study ‘Role of Head Teacher in managing the external forces’ conclude that “Head
Teachers world is greatly influenced by external forces that emanate from sectarian
conflicts, political interference, reticent parents, inadequate resources, and the influence
of upper level officers especially district officers. He further maintain that though these
challenges can be source of learning, yet badly influence the outside and inside school
world.

External forces emanating from social values, traditions and complexities

positively and negatively influence the school world”. He argues that instead of these
challenges school heads still adopt counter strategies to be effective. The contemporary
specific leadership situation of educational heads in Pakistan must be aware about
internal and external challenges and need adopting context based leadership strategies to
be successful especially critical thinking and critical reflection (Rana et al. 2012).
Leadership is practiced within its context. The effectiveness of leadership is context
bound. Understanding the reality of leadership concept is critical to practice it according
to the contextual reality. So the next heading discusses the very concept of leadership.
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2.2

What is Leadership?
Although, there has been countless leadership studies to reach some unanimous

agreement regarding the definition of leadership but efforts seems to be apparently failed.
“These research studies have not succeeded in coming up with a paradigm-shifting model
approach that can be equally acceptable for both scholars and practitioners to work with.
Nonetheless, different scholars have defined leadership in different ways depending on
their distinct perspective. Most of such definitions are western oriented, universal and
individualistic. The actual practical consequences of these ideas based behavior have not
been properly taken into consideration. The research reveals that very often unstable,
hybrid and evolving institutional context which may reflect specific milieu of many
developing countries has not been appropriately paid due attention( Lynedever, 2008).
According to Bass (1990)
“Leadership is a universal phenomenon. It is a social interaction
process between two or more members of a group that often
involves a structuring or restructuring of the situation, and
perception and expectation of the members, leaders are agents of
change. He, further, says that persons whose acts affect other people
more than other people’s act affect them. Leadership occurs among
group members. It modifies the motivation and competencies of the
group members. It should be clear that with this broad definition
any member of the group can exhibit some amount of leadership,
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and the members will vary in the extent to which they do so”, (p.1920).
Leadership plays a significant role in institutional effectiveness.

The

development of leadership theory and practice brought a revolution in effectiveness of
social system. Understanding the context of development of leadership theory would
help to understand the context-base effectiveness of leadership practice. The next point
discusses the leadership development thought and theoretical bases of the study.
2.2.1

Leadership Theory
The skill of leading has a prolonged history. This insight first started in 1911,

when the principles of scientific management were introduced by Tayler (Tayler, 1981 as
cited in Choulin, 1999). This beginning concept of leadership and administration focused
on two things: efficiency and output. Educational institutions were also significantly
impacted by this new insight. However, in the later research studies many questions were
raised against this machine type approach that favored only efficiency and productivity
(Mayo, 1933 as cited in Choulin, 1999). In many other studies especially Ohio State
Leadership Studies, a new dimension of administration emerged. It was human element
and human relationship. Now both human and task dimensions were collectively taken
into consideration. He adopted a quadrant of four different leadership behaviors (Stogill,
1948, as cited in Choulin, 1999). Though, this dimension of human relationship got
considerable importance. It traditionally followed human motivation. In his motivational
theory, Hierarchy of Needs, Maslow especially focused on different human needs,
ranging from physical to psychological needs of man. He connected the increase in
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productivity with satisfaction of human needs of employees (Maslow, 1954).
Nevertheless, a very fine difference was stricken between man and machine concepts by
McGregor’s in his Theory X and Theory Y. This theory was based on two extreme
assumptions about human nature. According to theory X, human beings because of their
machine type nature needs to be controlled closely so that productivity can be maximized
within workplace, while the theory Y considered human nature as motivational creature
that can be controlled through proper incentives and psychological motivation to attain
organizational goals (McGregor, 1960). Argyris (1964) amended the theory X theory Y,
by adding pattern A & B, according to this new pattern, employee enter into any
organization with maturity and immaturity, if properly dealt keeping in view these two
behavioral patterns productivity can be increased.
Similarly, another significant factor of environmental influence on leadership
practice of workplace was pointed out and emphasized by Herzberg. He termed hygiene
factors like administrative policies, working conditions, social relationship, status, and
security as that do not promote productivity but prevent losses in workers performance
(Herzberg, 1966). Recognizing the vitality of human and material resources as equally
significant Liker (1967) created four management systems. Out of these four systems, he
favored the system 4 management style as effective in achieving organizational goals
(Likert, 1967).

A very important and vital element of leadership theory was added by

Fielder 1967 and Raddin, 1967, by introducing Contingency Theory of Leadership
Model. According to this concept, leadership behavior of a leader is swinging between
task and human related dimension.
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Raddin (1967) termed situation as vital element of leadership. He suggested that
effectiveness and ineffectiveness of a leader depends on the given situation that may
range from favorable, moderate favorable to least favorable. A leader must adjust his
behavior according to the situation, if he has to be successful to achieve organizational
goals (Raddin, 1967). The two concepts developed by Ohio Leadership Studies and
Raddin’s 3-D management style theory, gave birth to a new prominent leadership Theory
“Situational Leadership Theory” proposed by Hersey and Blanchard, 1969 as cited in
Choulin, 1999). The focus of this theory was the maturity level of followers in terms of
task, efficiency and commitment. As educational administration involved human factor
the most successful theory in this domain has been recorded by research is
Transformational Leadership Theory proposed by Burn (1978). This theory emphasized
the psychological transformation of the employees to attain organization goals (Burn,
1978)
Especially, in educational administration for combining the adverse variable and
situational variables to achieve organizational goals and determine leadership
effectiveness, Yukl (1998) proposed multiple linkages Model that successfully combine
variables.

However, such insights about leadership theory and practice have been

successfully explored by researchers periodically, but the essence of all these pursuits has
always remained same: To get insights about a leader behavior. Within the framework of
educational organization there are certain bureaucratic, structural, internal restrictions and
impediments for making systematic behavioral changes.
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2.2.2

Situational Leadership Theory
The world of school heads is problematic world. They have to deal with many

challenges ranging from bureaucratic power and authority to community relationship
political influence and emerging new trends of the changing world. In such situation
only their ability to sense out the challenges of the situation and developing copying
strategies can make him/her successful in achieving organizational goals effectively.
He/she has to decide and select the best leadership coping strategies and styles that
effectively match the situations. Keeping in view the ‘Maturity’ level of the employees
as key parameter in determine leaders leadership style, effectiveness and flexibility, the
situational Leadership theory developed by Hersey and Blanchard (1982) emphasized on
for distinct leadership styles, that consists of two dimensions: Task behavior and
relationship behavior. These styles were cyclic, telling (high Task and Low relationship),
selling (high task and high relationship), participating (High Relationship and low task),
delegating (Low Relationship and low task). These styles were later transformed into
directing instead of telling, coaching instead of selling, and supporting instead of
participating by Blanchard &Zigarmi. With this transformation the terms of the theory
were also changed as directive behaviors, supportive behavior respectively (Blanchard &
Zigarmi, 1985; Blanchard et al., 1987
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2.2.3

Situational leadership Model
Currently, in every context, the Situational Leadership theory has been very

successful in achieving organizational goals, especially in educational organization. This
theory proposed that any one leadership style cannot be effective in leadership situation.
The effort that determines any single ideal style of leader behavior seems unrealistic.
head Teacher/Headmistress’s leadership styles should be varying and contingent on many
contextual factors in dividing specific jobs or task, staff maturity level, community
support an interest, school size, socio-economic status of the school relationship with the
upper level management and local conditions of the society. Leadership is the process of
influencing in order to attain organizational goals in a given situation (Hersey &
Blanchard, 1982). Therefore, they are of the view that leadership process consists of the
important variables: the leader, the followers as well as situational variables (L.F.S). in
the light of these three variables, the leaders’ behavior might be combination of task and
relationship behavior (Hersey & Blanchard, 1982). They further explained these concepts
as follows:
Task Behavior: this means the extent of explaining by leader about tasks that
what, whom when, where and how to accomplish assignments.
Relationship behavior: the extent of maintaining positive relationship with staff
by opening up communication channels, promoting socio-economic and emotional
support, Psychological strokes, and facilitating between. According to situational theory,
the effectiveness of leader is determined to what extent he /she can adopt an appropriate
behavior between in a given environment.

Both situation and environment and
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environment are interchangeable terms used in Situational Leadership Theory. That is
why; the ability of a leader to adopt him to the challenging environment is the key to an
appropriate leadership style.

Moreover, this leadership Model is widely used in

educational leadership training, teaching, and even in educational administration
(Cochran, 1995 & Helen, 1999)
2.2.4

Transformational Leadership
This concept of transformational leadership shares the similar characteristics with

an effective situational leader. Transformational leader is supposed to achieve goals
understanding of recognizing challenging areas in administration and find out effective
coping strategies. Transformational leader always vary his leadership styles according to
the demands of the situation (Lashway, 1996). Therefore, it would be useful to promote
transformational leadership concept in combination with situational leadership theory.
These concepts can be very effective in Sindh’s context as well as in Pakistan. Research
reveals a high level of flexibility and effectiveness on the part of leaders, in terms of
applying situational leadership theory in real life practice. All these leadership theories
and models brought very effective effects on educational leadership theory and practice,
especially for government oriented school leadership and administration. The next point
high lights the educational leadership theory and practice.
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2.3

What is Educational Leadership?
The original conception of educational leadership is based on various literary

concepts but by focus on instruction, knowledge construction and training of human, it
separates itself from other literature. Currently, it derives its strength in terms of practice
from political science and world of business. Most of the discussion on leadership is to
some extent related within these limits. But now with changing world, different cultures
have developed their own unique context based policies and budget for the training and
development of educational originate (Chance & Chance, 2002). An effective leader
originates its strength through using educational theories in his daily operations and
ensures that his leadership skills do good to the followers
According to Joubish & Khurram, (2011), “Educational Leadership is one of the
powerful ways to achieve Educational goals and transmit new knowledge to new
generation and to ascend the whole system of education”.

An educational leader

possesses such skills traits and characteristics that make him effective and successful in
any given situation. The nature of leadership according to given context is determined
according to the specific characteristics of leaders the next point will discuss the
characteristic of an effective principal or head teachers.
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2.3.1

Characteristics of an Effective Educational Leader or Head Teacher
An effective educational leader or head of any institution must be sharing staff in

important school policies and plans, balanced leader, believing in freedom of followers,
maintaining accountability of the staff, believe in active instructional supervision, believe
in assessing and examining school programs. He is assertive and outcome oriented
(DcRoche, 1987).
An effective head of a school adopts specific philosophy that is relevant with
specific context of his school. This specific philosophy reveals the directions that is,
could or should be or which he or she can display in solid manner within the limits of the
school. This specific policy demonstrates the picture of running the school. It’s
decoration, its gifts and punishments. This policy also indicates the style of organizing
and controlling its staff, which has authority and influence and is honored and
commented on by the followers, such arrangements of the leadership originate the
environment within which learner is forceful enough to permeate in those instruction and
learning (Bearer et al., 1994)
This is a changing world that poses very complex challenges to the educational
leaders throughout the world. Hargreaves and Fullan (1989) devise six guidelines for
heads: He must be creative in job related situation, risk taker in the headship related
situations, respecting and encouraging critical point of view of others, adventuring
through the help of others, emotional intelligent, Optimizing the resources, An effective
educational leader must be open to new ideas, respect and bear alternative point of view,
and accept his failures, he always raise questions on his/her assumptions. He/she must
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have speculative thinking. He is professionally sound and interconnectedness (Leithwood
et al., 1999)
Literature search suggests that effective leader in the early 1990, could be
depicted in the four main styles: first, they would focus on students achievement within
and outside school. Secondly they are supported to manage routine work related with
core functions of the school: teaching and learning by managing resources, time,
curriculum and followers. Thirdly, head teachers were expected to promote instructional
supervision; finally they were supposed to create a working relationship, cooperation and
staff cohesion.

In short, all the responsibilities were laden over head teacher by

considering him on ‘strong leader’ within the organization (Harris, et al., 2003)
However, in a broader perspective, he/she is supported to cherish the following
properties to be effective and successful in the schools. That is, He/she is capable enough
to maintain a balanced leadership and have firm belief in autonomy of his followers, he/
she can manage issues and confrontation, he/ she can develop fruitful parent community
connections. He/she can share positive vision for learners and followers, he/she can
solve problems effectively and have good decision making ability, and he/she can ensure
evaluation of the school and its programs. He/she can make positive and effective
relationship between the curriculum, instruction and assessment; he/she can ensure
evaluation of the school and its program. He/she has stamina and interest enough to
make regular visits to the class rooms, ensure shared governance. He/she is frequently
accessible to the learning and subordinates always welcome to innovation and creativity.
He/she is people oriented and progress oriented, creator of opportunities for the staff:
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strong guide and help for teaching staff, responsibilities to the staff, involving to staff in
decision making process for policy and plans for the benefit of the school and learner.
The review of related literature also suggests the following main characteristics
and styles of an effective educational leader. Head teacher is effective enough to manage
and deal with day to day administrative affairs expertly. He/she is crazy enough for
learning the new trends and information in professional world through publication or
collaborating with colleagues. He/she initiate decentralizing decision making authority
and encourage its use, acquiring required professional and teaching skills, considering
students learning as primary outcome of school establishment, providing necessary
facility and guidance to the teachers to examine their professional competence, permitting
professional and expert guidance for innovative practices associated with program
improvement. He/ she always remain careful of his professional development thinking
the intervention of training and workshop progress. He/she is highly optimistic for
teacher achievements. He/ she is good listener to issues and innovative input of staff and
seeking input of staff member on core issues in the school. There are many leadership
styles, but three of them are very prominent and mostly used by educational heads:
Autocratic, Laissez-faire, and Democratic leadership style.
2.3.2

Autocratic Leadership Style
In this style a leader display very crude, powerful, authentic and coercive manner

in controlling staff. He/she is very doubtful and mistrusts his staff.

He/she totally

depends on reward and punishment to other than developing relationship among the staff.
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The main defect of this style is that responsibilities are not shared; subordinates are dealt
like machine (Rue & Byars, 2000).
However, this leadership style is not panacea of all the administrative issues.
Although the entire task assigned by the leader is carried out by the other without a
questioning and enhances the quality and efficiency, it results in frustration and
suffocation among senior and committed employees.

Resultantly the entire system

collapses (Mohan, 2007).
2.3.3

Democratic Leadership Style
A leader with democratic style exhibits sharing approach. All the tasks within

workplace are carried out taking all the concerned staff on board. Decision making at the
workplace are shared between the leader and the group. Democratic leader take criticism
and praise objectively.

He/she appreciate the creativity and develop sense of

responsibility among the group, this productivity of the group and performance of the
unit increases (Chandramohan, 2007). Similar findings are concluded by Patrick (1995)
that democratic leadership style is a style that can utilize most effectively the man and
material between can serve best needs on the entire community. However, this style is
also not workable in all situations, because, there are some employees who do not want
extra interaction with this manage, because of their reserved nature. Thus this style
results in boosting of their morale.
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2.3.4 Laissez-faire Leadership Style
This leadership style promotes the tendency of a leader for non-interference in
administrative tasks. The word Laissez-faire which a French word means “Let it be” or
Leave it alone”. Laissez- faire Leadership lacks confidence. He/she does not take interest
in decision making and assigning duties. This leadership style results in low productivity
and inefficiency among the group. Employees are left with total autonomy. However,
this method can be effective with most mature committed and interested staff
(art:www.degree essay as cited in Mehmood, 2011). Generally, school heads use laissezfaire leadership style as opposite to autocratic style. They frequently ignore to assume
their proper responsibility. It promotes lack of organization. Al the tasks are carried
largely without plan or direction from the executive head (Patrick, 1995). In some
situation, this can be effective.

It creates freedom for employee to show personal

involvement, especially when followers are highly professional and expert workers
(Siama, 2007). However, many studies confirm the context based effect of leadership
styles and theories. The next point highlights various empirical research studies about
context based effectiveness of leadership styles in both developed and developing
countries.

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 46

2.4

Research in Leadership Styles at global level
Leadership style impacts the school milieu.

Sealy (1985) in his study “

Leadership styles of Principals in Secondary schools is saskatshews” argues that head
teachers see themselves as possessing restricted style range, while the followers and
colleagues or other heads of the institutions were pertained to attribute a wide “ Style
range” to school heads.

He further concluded that in terms of these variables,

demographic leadership style did not make the difference. However, he was of the view
that less professionally sound heads possessed more disciplined style than highly
professional ones. The professional training did not considerably impact their style, but
they saw themselves as having a limited “style rang”. However, followers conceived the
inexperienced heads to be more democratic than the experience ones who were seen as
autocratic or structure oriented heads. Leadership style of school heads brings direct
influence on the school milieu, and impacts teachers as well as students (Shechtman, et.
al. 1994). Leadership style impacts the school climate positively (Gardin, 2003). In his
research study on “Impact of Leadership Behavior of principal; on Elementary school
Climate” he concluded that within specific school milieu, heads and teachers can work
out a specific leadership behavior, such as acknowledging the performance of the staff,
nominating staff for rewards and asking parents to admire teachers for their good work,
sending letter of commendations and complimenting the staff personally. Thus, head
teachers can make the difference in school effectiveness. He was also expected t device
new directions from the followers (http://www Proquestion.com as cited in Mehmood,
2011).
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Research has highlighted many leadership styles, adopted by school heads to be
effective in achieving school objectives. The utility of these styles varies context to
context (Dimmock & walker, 1989) whoever, different leadership styles are pointed out
as effective by many researchers. Democratic leadership style is widely accepted as
effective in many contexts. This, leadership style is based on values of equality, freedom
and justice/ Democratic leadership style is associated with school effectiveness (Hallinger
& Murphy, 1986).

The school that promote democratic value is characterized by

collective decision making , cooperation and coordination and a sense of community ,
staff exhibits a high level self-efficacy and a high level of commitment. Such positive
climate results in developing positive self confidence, job satisfaction and warm
relationship among the staff (Lee et. al, 1991; Zak, 1975).
However, democratic leadership alone is not panacea of all administrative
challenges.

The research study by Somech (2000) concluded that directive and

participative leadership effectiveness is contingent on the specific situation of the
organization. Head teacher must identify situational demands and of selecting or
designing appropriate means of coping with them, and that school heads must have the
skills necessary to implement their choices.
In Pakistan many research studies has been done on the impact of leadership style
in school climate. Ashraf (2008) concluded in his study on “Impact of Management on
teachers Performance at Secondary Level in Punjab” that school heads should maintain
favorable atmosphere in schools as demanded by the conditions. He further concluded
that democratic style of management is more effective in Pakistan as compared to other
directive leadership style.

Din (2008) concluded that autocratic leadership style by
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school heads chides the staff and such techniques negatively affect the performance of
the staff. However, this leadership style is not effective in all situations. If adopted
according t situation it brings fruits to the school effectiveness.

Tareen (2008)

recommended that school heads may adopt the administrative style according to their
situation.
Authentic leadership style is effective in making schools effective. It can
encourage democratic leadership style (Rahman, et. al, 2010). In Pakistani scenario
democratic leadership

style is more effective for female school heads due to their

democratic nature and can show better results as compared to male counter parts who are
domineering and strict in their nature (Malik, 2008)
Dim mock and Walker (1989) maintains that most of educational leadership and
Headship research is western oriented. It is conducted keeping in view the educational
system of western world. But as a fact, the structure of education systems varies country
to country. It is structured in very different ways in the light of their specific context.
This specific social and cultural setting influences the progress of educational leadership,
management and policy (Dimmock & Walker, 2000). Popper and Slaman (2001) suggest
that “a significant potential source of variance in leadership perspective lies in the context
of pre-existing leader’s prototype, in which culture plays a significant role” (p.228).
They also credit the idea that leadership traits also vary culture to culture. Asian Leaders
leadership perspective is predominantly influence by their religion and traditional
affiliation as compared to western perspective of leadership (Hallinger, et. al, 2005). The
Asians leadership perspective is influenced by cultures and traditions (Wong, 1998). It is
very imperative to study school leadership comparatively because of differences in
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contextual and cultural settings of school (Heck, 1993). This part of literature review will
discuss and review the nature of Secondary School heads leadership especially in selected
developing countries.
Malaysia is an Islamic country. It has specific context in terms of leadership. In
different studies Bajunid et. al. as cited in Sungtong, 2007) suggest that Head Teacher, in
Malaysia should be service oriented. They must play their role as mentor and clarify
significant principles to be followed. He must strive to make community aware and
increase cooperation and collaborates with community members. They must cultivate the
love for religion and learning. They instill positive traits and characteristics in teachers
and learners. They further state that they must help community in conducting strategic
evaluation, find out strategic alternative and apprise them of strategic decisions. A part
from it, Head Teachers must acknowledge political leadership service, especially in
assigning the school community a task to accommodate the interest of stakeholders to
utilize resources and help to protect school properties.

They must strive to assist

community to identify its unique values and norms and to create a sense of culture and
promote commitment (Sungtong, 2007)
According to Aljabar, (1996), as cited in Sungtong, 2007, p.67), educational
leadership in Kuwait is needed to recover from psychological, economical and social
influences during war.

He maintains that it depends on the Head Teacher school

management and leadership conceptions. School leadership in Kuwait still has to face
with many challenges for example (a) devising and achieving educational goals (b)
maintain sufficient school climate (c) legal safety and organizational maintenance (d)
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enhance staff’s professional development (e) dealing with students issues (f) developing
school curriculum (g) healing with instruction and assessment.
The foregoing discussion indicates the huge difference in educational context of
developing countries. There is significant difference in the leadership conception of the
west and east. Leadership in east is predominantly grounded in local, social and cultural
values from those that appear in western societies (Hallenger, 2004). Such difference in
cultural values of developing countries from the west does lead to differences in
educational leadership and practices (Sungtong, 2007)
2.5

Research related to Leadership Challenges in Pakistan
In Pakistan administrative problem, style, trait and competencies at various have

been studied. Siddique, (1979) found that staff members are not involved in policy
formation and other important matters of schools such as planning, decision making and
interpreting the requirements of school.

Head Teacher prefer independent decision

making in supply of information, evaluation and grading rules to the members in order to
achieve tasks. Subordinates are not encouraged for creative solutions and strategies for
practicability of product and goal achievements.
It is observed that head teachers in Pakistan are not willing to delegating
appropriate powers to accomplish jobs. The self -respect and morality of staff members
are not cared about. Teachers are corrected only when they make mistakes.

Staff

members lack communication with heads. At secondary school level the heads that are
task oriented and behavior dimensions have no positive relationship in terms of
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productivity.

They behavior is not exclusively either task oriented or relationship

oriented (Mahmood, 1995).
Secondary school administration is facing a number of problems in the following
areas: library services, laboratory services, provision of furniture and instructional
material, activities related to curriculum, assessment quality, provision of teaching staff,
community cooperation, teacher commitment towards professional obligations, provision
of funds, grounds for play and proper physical facilities, supervisory system, motivated
and professional training of teaching staff (Khaliq, 2000). Khan in 2002 also concluded
that majority of school heads had participating (high on relationship, low on task) as
primary leadership style. A number of school head used (high on relationship, high on
task) as their secondary leadership style; whereas both heads and other teacher assumed
that telling (low on relationship, high on task and delegating (low on relationship, low on
task) were the developing leadership style of the school heads. (Khan, 2002)
Leadership development programs, according to specific context of different
countries are new phenomena. Globe project is an example of this pursuit. If we have to
develop a comprehensive and balanced understanding of leadership, it will be impressive
to study its nature, elements, strategies and practices across countries. However, such
insights about leadership theory and practice have been successfully explored by
researchers periodically. The essence of all these pursuits has always remained same: to
get insights about a leader behavior. Within the framework of educational organization
there are certain bureaucratic and structural internal restrictions and impediments for
making systematic behavioral changes. Therefore, it would be highly interesting in
unique context of Sindh to understand that how educational leaders exercise their
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leadership influence, guide, support, delegate, and control in order to accomplish the
tasks in contemporary public education system.

Since this study is conducted at

secondary school level. So understanding the importance of secondary and higher
secondary school education for Pakistan is very critical. The next point highlights the
importance of secondary education in Pakistan.
2.6

The significance of Secondary Education in Pakistan
In this ever-changing world, the importance of the secondary education in

providing the skills and the abilities that could contribute in meaningful way in national
development is manifold. It should provide scientific, technological, economical and
social skills that truly match the developing societies. According to Education Policy
(2009) “Secondary and higher secondary education must provide job-oriented skills and
prepare learners for higher education”.
Recognizing the purpose of secondary education in enhancing the productivity of
the youths, Raja, (1998), has determined the vitality of secondary education in the
following words.
The majority of more advanced countries like United States and the other
European countries have recognized the importance of the secondary education and
carried out a lot of research work to deal with its problems. This stage increases the
efficiency of the labor force. Its quality is contingent on the quality of higher education.
Social skills and leadership skills of the learners are also flourished at this level. Thus, it
is a very effective and formative stage of the system of education. (p.8)
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Every stage of education is considered important in terms of its objectivity and
purposes that could really bring a socio-economic change in the society. The next point
will highlight the aims and objectives of the secondary and higher secondary school
education in Pakistan.
2.6.1

The Aims and Objectives of the Secondary Education
Government of Pakistan has been unprecedented in introducing National

Education Policies. Generally, after ten years or some times more than ten years or short
than ten years, a new education policy is introduced but unfortunately, nor a single policy
is implemented with letter and spirit so far, neither of them achieved its ambitious targets
to satisfactory level. However, the basic objectives of every National Education Policy
always remain same to some extent. The national education policy 2009-2015, envisions
the following aims and objectives for secondary and higher secondary education:
•

Added facilities shall be made available to rural areas schools, especially to girl’s
schools

•

Efforts will be made to prevent drop out ratio.

•

School will be directed to introduce child-centered teaching methods

•

Provision of counseling and guidance to the students regarding their career
selection and stress management

•

Students will be introduced to life-skill based education (LSBE)

•

Promotion of sports activities
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•

Community participation enhancement

•

School ranking system based on performance of the school participation in extracurriculum activities and facilities provided to the learners will be introduced.

•

In order to promote quality a ‘National Merit Program” shall be introduced to
award smart learners (NEP, 2009)
None of the education system work effectively, unless governed by sophisticated

and effective administrative network and machinery. However, lofty its aims and
policy directions may be laid down. Pakistan inherited educational legacy from the
former colonial power, the British. The bases of Pakistan education system were laid
down in the past by British government.
education is significant.

Understanding the original basis of

The next point will discusses the historical context of

education system of Pakistan.
2.7

The Historical review of Educational System in Pakistan
The historical review of educational system of Pakistan highlights that before the

arrival of British in India, the indigenous education system was being run by indigenous
people on self help basis. The medium of instruction and official language in this system
was Persian. The aim of this indigenous system was the development of true Muslim and
Indian nationalists (AIOU, 2002). However, this system was systematically demolished
by the British. It was replaced with such system that was aimed just to develop lower/
middle level trained labor. This system did not develop scholarship and understanding of
the people of Indian. This system produced docile and subordinating nature of the people
of India so that their hegemonies designs can be carried out silently. English language
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became its medium of instruction (AIOU, 2002). This sudden change of education
system brought very negative consequence for the people of India. Due to alien nature of
English language, a large number of populations became illiterate. The most affected
part of the population was Muslim population who considered it against their centuries
old tradition and custom. This secular system continued up to 1947 when Pakistan and
India won freedom from the British.
The history of educational governance in subcontinent began with the
introduction of education policy by British officials in 1854 as named wood Dispatch of
1854. The dispatch criticized the performance of board and councils in administrating
educational institutions. It maintained that their performance was somewhat satisfactory
but not completely useful. With his recommendations full-fledged education department
was established in each province of India. Director of public instruction (DPI, henceforth
called DPI) was made its head. He was supported by a regiment of inspectors and clerks.
In order to enhance the quality of education, he proposed that officials should be selected
from civil service. Although, this was a merit-oriented decisions the British government
could not afford its expenses, so in later years, this condition was lifted. But, merit was
not compromised. However, it was totally inspection oriented system. It did not pay any
attention towards professional development of the teachers and head teachers (Nash,
1893 as cited in Khaki, 2010).
This foregoing discussion draw the very attention towards two important themes:
pity aims of the British education system instead of developing true scholarship among
Indian people secondly, the autocratic nature of educational bureaucracy, which instead
of independence did not liberate its minds from colonial policy and philosophy. Thus
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with these two colonial ideas the educational system was transferred to wards the new
state of Pakistan (Joubish & Khuram, 2011). The education system of any country is
governed and administered by administrative structure. It is the hierarchical system that
determines the limits of every office. The effectiveness of every system is closely linked
with smooth functioning of administration.

Pakistan also inherited administrative

network form British government. The next point discusses the historical context of
educational administrative system after independence.
2.8

The Historical Development of Educational Administrative System after
independence in Pakistan
Pakistan inherited very critical socio-economic and political situation from the

colonial power at the time of independence. It received very low economic resources.
Political issues like Kashmir issue, demarcation of frontiers and settlement of refuges
were such issues that had prevented the administration to focus on internal social and
educational issues. Nevertheless, in that very critical situation, education also received
considerable impetus. The newly created state appointed a number of commission and
committees to have a critical situational analysis of education system and find out the
ways and means to improve the system “there is now before us the opportunity to reorient
our entire education policy to correspond closely with time and to reflect the ideas for
which Pakistan as Islamic state stands” (NEP, 1947)
Pakistan received completely disorganized and deteriorated educational
administration. Initially it was inspector-based with three levels of managers: Divisional
Director, District Inspector and Talka Inspector. Under this system teacher was directly
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responsible before inspector. This system was replaced by head teacher who became
immediate boss of the teacher, but head Teacher/headmistress was responsible to the
Assistant District Officer (henceforth called, ADO) ADO was responsible to District
Education Officer who was answerable to Director Public Instruction. DPI was
responsible to the Secretary Education Department. In province secretary education was
responsible to Minster of education. This system was further improved in 1973 to solve
the problems of educational administration. This reform initiative created five levels:
Provincial minister, director of public instruction, and divisional director of education,
district education and educational institution. With this restructuring the responsibilities
and positions of different officers were also reorganized in the same year.

Further

changes were also brought in the ranks of ADO in 1975 (Illahi, 1986).

Another

administrative reform step was taken in 1995, in terms of public objectives. The
following levels were organized: federal ministry of education, provincial ministry of
education, and directorates (Channo, 1995).
Until 1980, all the provinces in Pakistan had not a similar administrative set up.
However, the major reform initiative in terms of educational administration was brought
in 2000. Under this system District educational department were given some more
powers. Directorate system was abolished. A separate Education Department at district
level was established. Executive District Officer (hence forth called, EDO) was chief
executive officer of district. Under this new system federal government was entrusted
with the responsibility for policy, planning and promotion of educational facility in the
federating unit (Shah, 2003).
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However, after independence, Pakistan devised a new way to move forward. This
new outlined vision was not much different from the colonial perspective that has been
fought against and resisted for almost half a century. The creators of this vision and
ideology did not bother to consider the far reaching consequences of this two sided
vision: to introduce the new ideology of Pakistan and uphold the colonial legacy. The
prevailing objective conditions and the century old context of Pakistani nation were not
well thought out.

Pakistan inherited very challenging situation and disorganized

infrastructure. Therefore it did not provide access to 80% population to quality schools
(Mehmood, 2011).
Since the independence, instead of realizing that School management,
administration, teaching and learning are entirely different from each other, Pakistan did
not establish an organized system of head teacher capacity building (Joubish & Khuram,
2011). Though some scattered efforts are taken to train educational leaders, but most of
them are disconnected and de-contextualized to their local conditions and are foreign
funded. Currently the Academy of Educational Planning and Management that was
founded in 1982 is working for professional development of the educational leaders.
This institute has very limited capacity to cope up with all the educational leaders in
Pakistan (Joubish & Khuram, 2011).
In the light of many administrative interventions, the education system of Pakistan
is functioning in different section at different levels. The next heading would discuss the
current structure of educations system in Sindh Pakistan.
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2.9

The Different Levels of Current Education System of Pakistan
The federal or provincial public education system in Pakistan is based on five

levels: Pre Primary (3-4 years of age) Primary (Grade 1-5) Middle (Grade 6-8) Secondary
(Grade 9-10) and intermediate or Higher secondary education (Grade 11-12). This last
stage is sometimes regarded as part of college education, whereas, the first three stages
are considered as primary, middle and fundamental education.

Secondary School

Certificate (SSC) is awarded to after qualifying in matriculation examination.
Intermediate level students obtain Higher Secondary School Certificate (HSSC).
Universities and professional colleges receive students who pass 12 years education. A
part from it, technical and vocational education is also part of this education system.
Students reaching age of 13-15 get admission into one to three-year diploma courses in
various subjects. Professional colleges like engineering and medical colleges receive
student after intermediate level and complete their courses within three to five years.
Although, Pakistan has no specific legal frame work for compulsory education, however,
all the education policy emphasis compulsory education by implementing a Compulsory
Primary Education Act. A part from public schools, there are also private and religious
schools. Religious institutions called Madarssa focus only to religious education.
Currently, efforts on the part of government are underway to integrate formal schooling
subjects with Madrassa schools to fulfill the demands of schools (United Nation’s
Educational and Social Cooperation, [UNESCO], 2010 & NEP, 2009)
Generally, Education System of Pakistan suffers from a multiple challenges and
constraints. National Education Policy 2009 also noticed the multiple issues faced by
education system such as poor resources, unqualified teachers, untrained and poor
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instructional and administrative leaders, and the system is highly bureaucratic (NEP,
2009)
2.9.1

Elementary Level (Primary and Middle stages)
The education system of Pakistan is based on different structural ingredients.

Primary cadre is called a fundamental education section. It is divided into two parts.
Some schools provide education up to Grade five run by one headmaster whereas the
others called elementary schools provide education from I-III grade under the leadership
of one head teacher (UNEISCO, 2010). The number of such schools is very small.
Generally primary education consists of grade 1 to 5. Students of age of 5+ years or
older are enrolled at this stage. The language of instruction is different from province to
province with Urdu and regional language.

At primary Grade curriculum includes

Reading, Writing, Arithmetic, General Science, Social Studies, Islamic Education, and
Physical Education (NRIC, 2006, as cited in UNEISCO, 2010)
2.9.2

Secondary School Level
The secondary school level comprises Grade 9-10. Pakistan does not have

separate secondary school like intermediate colleges. Secondary school enrolls students
from grade VI to X. One head teacher administers both the sections: middle section and
secondary section. Higher secondary Schools are also part of the system. They educate
student from grade VI to XII. Grade XI-XII is also considered the part of College
Education. However, situation is very different according to rural and urban areas in
terms of economic position most of secondary and higher secondary school level. This
view is also supported by the Education Sector Reform. According to it 35 % out of
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92000% Secondary and Higher secondary school in Pakistan lack such facilities.
(UNESCO, 2010)
2.9.3

College Level
This is very significant level of education system. It provides manpower to

professional colleges and universities. Its curriculum is divided into two sections Preengineering and Pre-medical. These colleges consists two stages as intermediate and as
degree education. Intermediate colleges enroll students from grade XI to XII and degree
colleges admit students up to XIV grades. Intermediate colleges are affiliated with Board
of Intermediate and Secondary Schools for their annual examinations.

The degree

colleges for graduate sections are affiliated with universities for annual examination and
award of degrees (UNESCO, 2010)
2.9.4

Tertiary level
Higher education in Pakistan starts from after intermediate level.

Higher

education is mostly of professional type: engineering, medical and other professional
colleges fall in the higher education and are providing higher education. Keeping in view
the significance of this stage, Government of Pakistan has paid considerable attention
towards its advancement and growth. Higher Education Commission (HEC) has been
established. This institution works day and night to ensure academic excellence in
recognized institutions. Generally, universities and other degree awarding institutions in
Pakistan provide undergraduate and postgraduate programs of studies in general and
professional in particular. Two years programs like Bachelor degree in arts (B.A) in art
and Bachelor in science are offered.

In addition to this, M. Phil and PhD degree
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programs are also offered by most of the universities in various disciplines (Mehmood,
2011)
However, instead of presence of this huge education system the output of this
remain always questionable. Generally, Literacy rate in Pakistan is 49.9% out of which
35.2% that of female and 61.7% male. This literacy rate varies province to province in
terms of urban and rural areas. (Human Development Report [HDR], 2009 as cited in
UNEISCO, 2010).

At present, the net enrollment ratio in Pakistan is only 52% if

compared to other regional countries is very low. There are wide disparities within
regional south Asian countries in terms of drop out at urban and rural and inter-regional
areas at any educational level. However, within the school environment teaching faculty
is not trained, head teachers are not prepared to take instructional or transformative
leadership role. Leaders and education system itself is very bureaucratic. In such
situation, private schools are fulfilling the gape with 26% gross enrollments. The poor
parents afford heavy fees of these profit oriented private schools. There are also some
non-profit religious and community schools like Catholic and Madarsa schools, offering
education. There is some quality education in catholic schools. These private schools are
successfully run by both teachers and administrators (Andrabi et. al, 2008).
In this section of the literature review every sector of the education system of the
country has been discussed in the detail. Every sector of the education is important in its
purpose and nature of education but the secondary school education is the most important
of all because of the age and participation rate of the learners. Since the independence
many administrative and system efforts initiated to overhaul the system and
consequently, system has also gone under many changes. Recently, in 2001, major

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 63

administrative reforms were introduced and implemented at all the stages of the
education system of Pakistan including secondary and higher secondary school. The next
point discusses major educational administrative provincial system reform efforts in form
of Devolution of Power plan in 2001.
2.10

Major Educational administrative reform in Pakistan
The performance of Education system in Pakistan has always been a matter of

serious concern by many quarters that are related with education system. For addressing
all the concerned issues of education system, devolution of education was carried out in
2001. This ingenuity was desired to make the local community powerful enough to plan,
manage, and mobilize, implement, monitor and evaluate educational policies, plans and
to improve service deliverance at Primary, Middle, secondary and college levels.
Through the various situational analyses, the following main issues of Pakistani
Education System were pointed out: Inadequate results of schools, in equality of gender,
low literacy rate, teacher absence, drop out, high repetition rates of the students, etc, all
these challenges were tried to be addressed under Devolution of Power Plan (DOP) by
empowering the local communities (Shah, 2003)
The Ordinance of August 14th, 2001, brought major structural changes in
Education System of Sindh Pakistan. It focused on efficient service deliverance and
more authority and delegation of functions at district level. Under this devolution of
power responsibilities and functions were developed for different levels. Thus through
the process of consultation and suggestions a new administrative structure at district level
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was introduced in each province at each District level except Capital city, Islamabad, in
Pakistan (Rehman, 2002). The next point will highlight the Sindh Education System.
2.10.1 Sindh Education Department after Major Administrative reforms in
Pakistan
Though in principle tasks and roles of all the education departments in Pakistan
are same, but some of roles are different due to the unique context and cultural
background of every province. Every department is divided up into different structural
positions. In 1973 constitution, a clear demarcation of federal and provincial
administrative responsibilities is laid down. Educational functions were divided into two
parts: Federal government was made responsible for policy making, while the
responsibilities of implementation were delegated to the provincial government. Federal
government would provide developmental expenditure and provincial government would
afford recurrent expenditure. Education was basically recognized as provincial subject
but some of the responsibilities related to education were placed on concurrent list (Shah,
2003). The next point of literature review discusses the different structural offices and
functions of the Sindh education department.
2.10.2 Secretary Education:
He looks after the administrative matters of the provincial education system such
as conducting special meeting with additional secretaries, paying attention to accounts,
staff performance, developments projects and policies. He also maintain to take a look at
professional matters like, holding meetings with directors of different directorates, boards
and bureaus, directors of education, heads of the boards and bureaus, principals of
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colleges, vice chancellors etc, on issues on service confronting by the institutions. His
role is also ritual and opinionated. He attends the meetings of Governor, Chief Secretary,
other secretaries and visiting faculties and he attend different programs and functions
(Sohail, 2005)
Recently the directorates of schools have again been allowed to work. All the
executive district officers of education have been renamed as District Officer of
Education (DOE) and work under the Director of Education of different divisions. The
roles and responsibilities of director schools have been revived as it were before the
decentralization. The following point will discuss the roles and responsibility of directors
of education of different levels.
2.10.3 Roles of School Directors
At present Sindh Education Department is divided into five divisions. Each
division has different directorates for schools and colleges. Each director is entrusted
with directing and ensuring the quality of education at primary, middle, secondary, higher
secondary and college level. The director schools are entrusted with the role of providing
quality instruction in his/her jurisdiction and promote staff in next grades. He makes
efforts to ensure sustainable development of all the learners and staff in the schools to
promote adult community literacy in the region. He maintains his overall control over
school education, college education and technical education. He develops a mechanism
for providing general administrative system, service and facilities to the school education.
He provides effective supervision to staff instruction and facilitate in schools and college
education (Government of Pakistan [GOP], 2001).
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2.10.4 The Functions of Directors
Under the old local government ordinance 1979, directorates are allowed to
functions. There is Director for elementary, secondary and higher secondary schools. He
is assisted by additional director, deputy director, and assistant director; the
responsibilities of the director are as follows:
• Disseminating policies, directives and decision made by ministry of
education and secretary of the department to the district level
• Making inter district transfer, posting, appointments, and retirement cases
of the officers of BPS 17
• Recommending the cases of promotion for BPS 17
• Upgrading, audit, inspection of offices and inspections under his
jurisprudence (Sohail, 2005)
2.10.5

Establishment wing
Sindh Education Department resolves the affairs related with services,

administration, transfer and posting, placements, detainment, promotions, move over,
pensions and graduation and other matters through establishment body which is led by
Additional Secretary. This body also performs as corresponding body between District,
Divisional Directorates and Provincial set up. It also performs as policy disseminator.
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2.12.6 Academic and Training Body
All the matters related with teacher’s trainings, examination and assessment,
professional training, textbooks and curriculum development are dealt by this wing of
education department. This wing also creates a connection between academic a quality
issues between districts, and province. This wing is also led by additional secretary.
2.10.7 Planning, Development and Monitoring Body
This wing as its name suggests caters to matters related with planning and
development schemes initiated at the provincial level. It also acts as a coordinating body
for development matters to be dealt with at the district level. This wing also monitors the
operation of individual educational institutions by maintaining its records. This wing is
responsible for functioning of Sindh Education Management Information System
(SEMIS) at Provincial Institution of Teacher Education (PITE) Nawabshah.
And other body called planning and monitoring cell is also operating under this
body. This body is assigned the role of regularly maintaining the summary for the
development achievements and performance. The foreign funded development schemes
for education departments are looked after by this body. It also acts as coordinating body
in between districts and the province. This body is led by additional secretary.
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2.10.8 Budget and Research Body
Sindh Education Department takes a look into the budget and account related
matters through this wing. This body also acts as coordinating body for budgets and
accounts related matters at many levels.
2.10.9 Audit Settlement Body
All the matters related with audit readjustment, re-appropriation, revalidation, and
consumption of accounts and confirmation of the settlements of expenditure and schedule
of new expenditures are looked after by this wing (Memon, 2002).

Currently,

educational institutions in Sindh and Pakistan are governed under the structure developed
under devolution of power plan in 2001, although this system has been rolled back in all
four provinces with new amendments, the basic structure developed during the
establishment of district governments and their departments remain same, especially in
Sind where a hybrid system is introduced.
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2.1 The Structure of Sindh Education Department at Provincial Level

Adopted from Shah, 2003, retrieved in 2012, WWW.google.com

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 70

Currently, the same old Centralized system that was in practice before district
government is again activated with some amendments in the administrative system at
district otherwise many positions and functions are same at district level. This district
education system at district was led by executive district officer education that was
responsible to district coordinating officer and secretary education. in order to get a clear
understanding about the current context of educational setting in Sindh Pakistan let us
examine the educational set up at district level during Devolution of Power plan that was
a real attempt to overhaul the entire system. The following point will high light the
education system under Devolution Power Plan at district level in Sindh Pakistan.
2.11

Education Department at District Level under Devolution of Power Plan
Under this ordinance, district education department was established at each

district of Sindh. Sindh province is divided into 23 administrative districts. Education
department at each district was headed by Executive District Officer Education
[henceforth called, EDOE], for elementary/ secondary and higher secondary. Initially
colleges of the district were also administered by EDO. However, due to some serious
quality and administrative issues the control of colleges was shifted to provincial
government. EDO was assisted by District Education Officers (henceforth called, DEO),
Dupty District Education Officers [DDEO], and Assistant District Education Officers
[ADEOs] at talka level. EDO enjoyed many powers at district level. He had authority of
appointing and transferring employees from BPs 1-16.

He was responsible for

inspection, monitoring, and supervision of all the public elementary, secondary and
higher secondary schools of the district. In addition to this, he was also responsible for

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 71

carrying out feasibility for upper-grading of the schools, audit and allocation of budget
for SMCs. (Shah, 2003)
Recently, the provincial government of sindh has abolished the old district
administrative system and revived the old local government system of 1979 but the
current administrative system in education at district level is same, with slight changes in
role and responsibilities. The old directorate system is allowed to function. Now district
education system is controlled by these five directorates in the province.

The

nomenclature of the executive district officer is changed as District Education Officer
[DEO], while the old district education officer is named as district officer of education
[DOE], the rest of names of the officers are same.
The roles and responsibilities of the DEO have also undergone some change. He
has the authority of transfer and posting only form grade 1-14. He is responsible for the
communicating the directives and information from directorate to schools. The next
point will highlight different roles and responsibilities of district officials under current
system at district level.
2.11.1 Responsibilities of District Education Officer (DEO)
The former executive district officer of education’s post is converted into district
offer of education after rolling back the district government system. Some of powers and
responsibilities of district officers have been transferred to director schools. However,
currently the district officer of education has the following responsibilities and functions.
He makes arrangements to implement and monitor different educational activities,
undertake policy guidelines of director schools and secretary education. He prepares
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budget and maintain its effective control through his office superintendents. All the
public or private educational institutions are maintained by his office.

He/she

recommends case of promotions, register private educational institutions, appointments
of lower grades, transfer, selection grades, and move over, leave and other service related
cases of the teachers and other staff of education department. He recommends cases of
award of scholarship to the students. He also coordinates with provincial education
department, Dupty commissioner of the district, line departments and local community,
ensuring quality and standard at all levels in the district. He writes Annual Confidence
Reports (hence forth called, ACRs) of the reporting officers of the district education
officers, head teachers. He also countersigns ACRs of district officers of education and
head teachers. He supervises and promotes sport activities in educational institutions of
the district. He also carryout other many tasks an assignments by the Government of
Sindh (Winkler & Hotfield, 2002)
2.11.2 Responsibilities of District Officer of Education (Elementary, Secondary and
Higher Secondary)
He/she fulfils need based planning and setting of sector specialized goals for
development project in the district. He/she put into practice and keeps an eye on of
Educational activities with regard to their jurisdiction. He monitors and supervises public
and private schools in their respective areas. He/she recommends different cases of
teachers and other staff to the upper level bureaucracy, for example award of scholarship
and development of staff appointments, promotion, transfer, and the posting, purchase of
goods, equipment, establishing, up grading and providing of need based facilities,
reconstructing , reporting, building additional classes, writing ACRs of Dupty district
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officers, Head Teachers and also countersigning the ACRs of circle officers, coordinating
with other district officers of education and literacy department and local community,
carrying out all the tasks assignment by district officers of education (Government of
Pakistan, 2003).
2.11.3 Responsibilities of District Officer of Education Sports
The District Officer of Sports carryout the responsibilities of planning for
improvement of sports facilities, conducting sector wise district tournaments, monitoring
and supervising of activities related to Boy Scout and Girl Guides, making
recommendations to officers of Education, maintaining and providing of sports of
facilities, coordinating with other District Officers/ counter parts (Winkler & Hatfield,
2002)
2.11.4 Responsibilities of District Officer Planning
He plans for data collection and data analysis; coordinate with other
DOP/counterparts, writing of ACRs of staff working under his supervision, carrying out
tasks assigned by district officer of education.
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2.12

Community Participation Mechanism at District Level
The DOP was aimed to provide effective service delivery at gross root level. The

Local Government Ordinance 2001 suggested the constitution of Citizen Community
Boards. The boards were proposed to found parent- teacher associations for community
involvement, so that effective service delivery can be ensured.

The provincial

government initiated to develop a citizen community board to ensure better and result
oriented participation in matters pertinent to education at each level. The body was
named as school/ college Management Committees. It was expected from that bodies that
they will be operating as non-political and non-commercial bodies. The formation of
these bodies were suggested by taking members from union councils of the area, teachers
working in the institutions, parents whose children are learning the institution, the nongovernment Organizations’ representatives, popular educationalists, community heads,
philanthropists and social activist of the locality with the consent of the Executive
committee.
All these committees were expected to perform to ensure discipline and creating
congenial atmosphere in the institutions, addressing the student’s related issues, prevent
dropout, ensure girls attendance and admission in the area institutions, monitor regularity
and performance of the staff, to ensure improvements in academic achievements, instill
consciousness among parents about the importance of education, maintain the proper
utilization of the funds, raising funds for curriculum and co-curriculum activities in the
institutions, to identify professional needs of the staff, to motivate literate persons of the
area for voluntary service, assist in protecting school property, help in preparation of
school development plans, provide monetary as well as moral support to needy students
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(Winkler & Hatfield, 2002). Schools are governed by Educational leaders, administrators
and managers. The leadership aspect of their work is the most important. Without
understanding and influencing the followers the objectives of school cannot be achieved.
Educational leaders have to play a certain role to achieve school objectives. The next
point discusses the leadership role of educational head.
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2.2 The Structure of Sindh Education Department at District Level

Adopted from Shah, 2003, retrieved from www.Google.com.2012

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 77

2.13

The leadership Role of School head in Sindh Pakistan.
An effective leader often accepts responsibility and authority. At school level

administrator performs many responsibilities such as: Planning, initiating, delegating
responsibilities, coordinating different activities of group, makes important decisions,
communicate and evaluate the work of others (Karen, 1994). The considerable time of a
head Teacher is consumed in looking after the technical core of the school. This core
responsibility performed by the Head teacher is called instructional leadership. It is
defined by many scholars. But the definition that seems very useful and comprehensive
is given by Liu (1984) “ instructional leadership consists of direct or indirect behavior as
that significantly affect teacher instruction and as a result, student learn”, (p 16). This
discussion indicates that instructional leadership is also such area where Head teachers
must demonstrate their understanding. They try to understand the classroom problems
and issues confronted by them. In this way they can enhance the performance of their
learners. A school leader has to perform in different capacities: as manager, an
administrator, instructional supervisor and as a leader of the people.
There is not any wide difference between the roles performed by Pakistani
Educational leader and other throughout the world. Heads of schools play out various
roles and the problems and challenges may be faced in all the areas. Generally, there are
three major groups of responsibilities such as interpersonal which mean dealing with
staff, informational roles which mean dealing with upper level officials and subordinates
in terms of information delivery and lastly decisional roles which mean assigning and
organizing different assignments in day to day routine of school life. The role of an
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administrator can be understood in a better way through the following model. The next
point highlights the Mintzbergz frame work of leader’s roles.
2.16

Mintzbergz Frame Works of Roles
Generally, head of any institution (Public and Private) operate in 10 distinct roles

in three broad categories. Human, informational and decisional, each of them have been
discusses as under. Interpersonal roles: As a head he/she operates to motivate, and
activate his staff and also is responsible for staffing, profession development and related
responsibilities. As a head he/she has to operate as a coordinate between different
stakeholders within and outside the institutions. He/she has to furnish with favors and
information to different levels. Information Collecting Role: As a head he/she performs
as information collector and disseminator through gaining understanding of
organizational environment. He/she performs as a nerve center for native and extrinsic
information of system. He/she also functions as spoke person by transmitting information
to outer world of organization about its Institutional plan, policies, activities and
outcomes etc. he/she also act as adept on system’s industry. Decisional Roles: He/she as
a chief executive performs as an entrepreneur who means inquiring organization and its
unique environment for possibilities and initiates “improvement projects” to bring about
innovation, supervise and design some projects.

He/she performs as conflict or

disturbance management. He/she maintains and put on right direction on all the potential
volatile issues. He/she maintains the role of resource allocator and utilizes them for
significant organizational decisions. He also performs as negotiator at various forums in
favor of organization (Mintzbergz, 1973).
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Every social organization is government through centralized or decentralized
hierarchy of bureaucracy. Heat teachers/headmistress/principal operates within this
bureaucratic structure developed by Max waber, a German philosopher. The next point
discusses this bureaucratic structure.
2.15

The Bureaucratic Structure of Max Waber
The creation of Max waber’s bureaucracy brought a revolution in the

management and development of organizations. This is the most concrete and powerful
product of the organizational process. Max weber’s product has defined the total work of
the organization into different jobs. Through division of work and responsibilities, this
division has also generated a hierarchy of offices. The defined positions maintained a
clear distinction between work, responsibility and authority on one hand and the
personnel who carry out that work on the other hand.

Mostly, the term office is used

instead of position, because office signifies a personal bound by the person holding it.
Similarly, in the entire system, the person who is assigned it enjoys a very determined
status. He carries it with specific privileges, rights and responsibilities. The capacity of
bureaucratic organizations may be limited in terms of coping up with environmental
challenges and needs. They can work properly, if external forces are stable.

It is

generally observed that government agency has very stable environment as compared to
private agencies, so they can work in better way in government organization.

The

fundamental curse of bureaucratic organization was to avoid the personal influence of the
individual employer. In running the administration and decision making, it was also
aimed to coordinate the several decisions taken within organization to achieve its
objectives (Iqbal, 2005).

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 80

There are many significant characteristics of Max waber’s bureaucracy that
defines his legalistic approach to governmental frame work.
• Work specialization means division of work into specialized tasks or
distinct units within the institution
• Hierarchy of authority means every lower office must be under command
of higher office.
• Clear chain of command means clarity in rules and responsibilities for
everyone. Everyone must know the lines of authority and accountability.
• System of Rules: There must be rules how the tasks are to be
accomplished. This will ensure the uniform performance of the job.
• Impersonality: For maximum productivity the organization must be run
impersonally.
• Employment on competency only. Weber proposed appointments on merit
basis.
• Promotions on qualifications and performance. Weber proposed that
employee should be promoted on basis of qualification and performance.
• Centralization: Due to specialization of work, there may raise the issues of
coordination. So the authority should be centralized. It will increase
power at upper level and can be used in a better way to control all the
component of the organization.
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• Written records: Weber proposed the maintenance of previous records of
decisions. This measure will ensure fair treatment with all customers.
These records can be used as part references to make current discussions.
Although Weber model of organization management proved to be very
efficient for controlling the work and life of the system, it also generated
may problems hindered the productivity of the organizations
• Higher degree of division of labor: this step can generate very narrow
specialization that can be boring and repetitive or it may lead to loss of
productivity.
• Heavy reliance on rules can bring indecision or inefficiency.
• An ideal bureaucracy has downward and upward communication in
practice, it is only downward. It results in frustration by lower tiers, as
they are not involved in decision making
• Weber advised promotion on qualification and performance. Many times,
performance is difficult to measure. The system degenerates into
promotion by seniority.
• Impersonal nature of bureaucracy ignores the human element in
management. So the bureaucracy today is seen as negative connotation
rigid, meaningless, paper work oriented ad inefficiency of the employee.
(Bannis, 1998).
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However, bureaucracy may mean a kind of system that is determined to allow the
important and large administrative tasks by creating chain in distinct works by many
employees in a systematic manner. Bureaucracy is a social system devised and tested
during the industrial revolution to organize and control the activities of the business
enterprise (Bannis, 1998). As a mater factor school seems absolutely isolated from the
large educational organization but in practice it maintain all the qualities as bureaucratic
organization.

School is a highly developed bureaucracy (Abbot, 1965).

Thus, if

minutely analyzed it holds all the characteristics of military, industrialization and
government agencies. Most of the schools head teachers resort to bureaucratic model to
analyze and control the behavior of followers in school setting (Abbot, 1965; Firestone &
Herriots, 1981; Abbot & Caracheo, 1988; Corwin & Borman, 1988 as cited in Hoy &
Miskel, 2005).
School world consists of different stake holders, the head teacher, teaching and
non-teaching staff, the students and the community. Maintaining appropriate balance
between stake holders is paramount for effective school. Creating such learning friendly
environment is only possible, when discipline is ensured in the school milieu. Thus,
discipline means a system of rules, punishment and behaviors, strategies that are
conducive to the regulation of children, and the maintaining of order in the school. An
administrator who is weak in discipline and control cannot facilitate the learning and
learning process (http://www.adprima.com as cited in Mehmood, 2011).
Literature review points out to many challenging areas faced by secondary and
higher secondary education in Pakistan. These challenges range from authority and
power, financial matters with low allocations, lack of community interest, instructional
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leadership challenges, examination related constraints, staff unions, staff lack of
competency and interest, political influence, clerical staff incompetence and lack of
cooperation with head teachers. All these key challenging areas will be discussed below
in the light of available literature review. The next point highlights the authority and
power related dimension.
2.16

Challenging Areas Faced by Secondary Heads of Schools in Sindh Pakistan.
Pakistan is considered a developing country financial matters have badly affected

the pace of socio-economic development. Since the independence, educational financing
has been insufficient.

Lack of financial aid to school has impacted the smooth

functioning of the schools in terms of administrative and management, monitoring,
supervision and teaching learning. This situation has placed the county in the list of the
countries who have the lowest literacy ratio in the world instead of similar socioeconomic status (Memon, 2007).
Constitutionally, the developmental expenditures of the education system are
afforded by federal government, while the recurring expenditure is afforded by provincial
government. Similarly, educational policies are developed by federal ministries, while its
implementation rests with the provinces (Farooq, 1993).
Time and again the Academy of Educational Planning and Management, has
recommended more funding to the educational sector to improve the facilities and quality
of teaching (Academy of Educational Planning and Management, [AEPAM, 2002].
However, the lack of financial funds has been pointed out by research, Ahmad (2006)
concluded that the same findings that at least 4% GNP must be spent on Education sector.
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He further observed that financial allocations for education are shifted to other sectors.
Bajarani, (2003) also observed the same thing that educational budget cannot be
increased due to other financial constraints and shifting to other heads such as terrorism.
The low achievement level of education sector is due to financial low allocation. It has
been 2% of GNP at present and in the past before 1984-85, but recently increased to
2.5%. Apart from it, higher education has always been a priority of the governments. This
is because of presence of upper class people in the policy making institutions. However,
this policy has not been profitable as majority of the students go abroad to study, many of
them do not return and cause a large public loss (Memon, 2007)
Low expenditure on public education has also been analyzed by Komal, (2010)
observing that if Pakistan is compared to other countries in terms of financial allocations
education sector with other south East Asian countries is very low. He, referring to
official data by Pakistan government concludes that 2.5% GNP, during financial year of
2006-2007, 2.47% in 2007-8, 2.1%, in 2008-9, and 2.0% in 2009-10. This data points out
the lack of interest by the successive government of Pakistan and it also indicates the
declining trends in education sector of the government.
However, the literature cited indicates that educational sector at every level of
education deal with major financial restrictions including secondary education. This
consequently influences the performance of the education sector in general and school
level in particular. This situation needs that it should be increased at least 4% GNP, as
suggested by UNESCO.
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Head teacher in a school setting is a leader. All the resources of the school, whether man
or material are placed at his disposal and are to be effectively managed by him/her.
According to Dessler, (1998),
As a leader, school head requires certain policies and practices
to manage the human aspects of the administration including,
recruiting, screening, training, and appraising nature of task, identifying
the required staff and assigning tem duties accordingly, picking the
right person for right job, training the new staff, timely provision of
remuneration , wages, salary, and rewards, appreciating performance,
negotiating with employees, professional development, and instill the
spirit of commitment among the staff (-.2)
Teacher competency level in secondary school of Pakistan is very essential.
Professional development of the staff is a core responsibility of a Head
Teacher/Headmistress (Davey, 1991). This purpose can be achieved by a head who
knows his followers very well and the art of motivation and recognizing the capacity of
the learners identify his creative powers. Without professional competency, he/she cannot
achieve his/her targets within school setting. National Education Policy has emphasized
for making teaching profession attractive and fascinating through offering a package of
incentives (NEP, 1998-2010).
The accountability of human resources is carried out by the head
teacher/headmistress.

Teaching staff performance is evaluated by annual board

examination for class 1X-X and XI-XII at secondary and higher secondary schools. It is
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very imperative in any organization that the employee’s performance is appraised at
every level of job. An employee’s performance is evaluated in terms of quality, quantity,
cost and time by the principal.

Through this process an employee’s professional

development and relative worth in an organization is determined.

Through this

performance appraised, an employee’s strengths, weaknesses and suitability for
promotion and further training is determined (Mehmood, 2011).
Community is a main stakeholder in secondary school context in Pakistan. Its
effective participation increases the efficiency of school and maximizes the level of
productivity of both staff and learners. School exists for social aims, therefore, the
participation of the community in school activities is very essential (Shami, et al. 2007).
Thus the cooperation and coordinating of the school and community is very important for
raising

the

quality

and

standard

of

the

students

practice

and

learning

www.enwikipedia,org,wikie/comment, as cited in Mehmood, 2011). Community
participation contributes and influences the development process and shares the just and
equitable fruits of development (Huma, 2008). Currently, community participation in
secondary school is ensured by functioning of different community bodies in Pakistan:
Parent Teacher Associations (PTAs), Citizens Community Board (CCBs), School
Management Committees and Non-Government Organizations (NGOs). School does not
operation in isolation. School can make its teaching and learning process effective by
involving all the stake holders like teacher students, environment, tearing material,
community participation etc. The concept of effective community school relationship is
also emphasized in Pakistani context by Jatoi, (2010), highlighting that “it is an important
to establish partnership between school, parents and community”. School community
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participation is an essential aspect of the society whose contribution in nation building is
beyond any doubt (AEPAM, 2002).
The DOP was aimed to provide effective service delivery at gross root level. The
Local Government Ordinance 2001 suggested the constitution of Citizen Community
Boards. The boards were proposed to found parent- teacher associations for community
involvement, so that effective service delivery can be ensured.

The provincial

government initiated to develop a citizen community board to ensure better and result
oriented participation in matters pertinent to education at each level. The body was
named as school/ college Management Committees. It was expected from that bodies
that they will be operating as non-political and non-commercial bodies. The formation of
these bodies were suggested by taking members from union councils of the area, teachers
working in the institutions, parents whose children are learning the institution, the nongovernment Organizations’ representatives, popular educationalists, community heads,
philanthropists and social activist of the locality with the consent of the Executive
committee.
All these committees were expected to perform to ensure discipline and creating
congenial atmosphere in the institutions, addressing the student’s related issues, prevent
dropout, ensure girls attendance and admission in the area institutions, monitor regularity
and performance of the staff, to ensure improvements in academic achievements, instill
consciousness among parents about the importance of education, maintain the proper
utilization of the funds, raising funds for curriculum and co-curriculum activities in the
institutions, to identify professional needs of the staff, to motivate literate persons of the
area for voluntary service, assist in protecting school property, help in preparation of
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school development plans, provide monetary as well as moral support to needy students.
(Winkler & Hatfield, 2002)
Within school boundaries for the support and help of chief executive of the
school, School Management Committee is formed with the participation of community
and staff. The formation of committee is based on chairman by the community, teachers
and other parents as its members along with head teacher as general secretary.
Practically the chairman of the committee is given many powers to even monitor the
performance of school staff but this responsibility due to low literacy rate of community
is not accomplished well. Research points out the corruption on the part of chairman due
to their involvement in financial matters. They have showed illegitimate interference in
the all matters of the school: appointments of the staff, transfer and utilization of the
funds. (Winkler & Hatfield, 2002) schools are governed by Educational leaders,
administrators and managers. The leadership aspect of their work is the most important.
Without understanding and influencing the followers the objectives of school cannot be
achieved. The next point discusses the leadership concept.
In order to support educational leaders at school level system has also provided
certain process: supervision by upper level bureaucracy, monitoring by surprise visits,
writing Annual Confidence Report (ACRs), issuing explanation calls and accountability
by the Head teacher/Headmistresses.
Supervision is a kind of professional help to teachers from their professional
development, while the administration is responsible for providing buildings, books,
instructional supplies and appointments of teachers and other staff (Sultana & Bashir,
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2005).Under this plan, in order to provide an efficient district monitoring system different
monitoring committees at different levels were formed. These bodies include: District
Monitoring committees, Union Council Monitoring Committees and the regular system
of monitoring by Department of education officials.

Currently officials from

departments, Reform Support Units and School Management Committees are monitoring
the schools. At present, Provincial government is working on developing a very effective
Monitoring system at District level to maintain transparency and accountability at all
levels. This scheme is motivated to ensure adequate checks and balances at all levels,
maintain proper finance and auditing at all levels, conducting of annual audits and
amending and strengthens Annual Confidential Report (ACR) process (Winkler &
Hatfield, 2002)
However, instead of many above indicated challenges at local, national and global
level, educational heads make their utmost efforts to use context- based leadership coping
strategies and styles to be effective the next point discusses the leadership strategies.
2.17

Leadership Coping Approaches (Strategies and Styles)
According to Senge et al (2000), “Leadership is about taking risks. Principals

always try to find out ways to be effective”. School, being social system is governed
through bureaucratic structure.

This bureaucracy can bring positive and negative

consequences for effectiveness of head teachers at any level. According to Balle (1999);
Hoy & Miskel (2001),“Bureaucracy can be facilitating and halting”. In order to counter
such challenges Head Teachers adopt context based strategies to be effective in their jobs.
Literature review points out that strategies like promoting shared leadership, building
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relationship and trust, leadership honesty and taking risks are some the strategies that can
be helpful to counter the debilitating effects of the bureaucracy (Bass et al. 1994:
Leithwood et al. 1999)
However, since bureaucratic structure is globally followed in very organization,
the strategies can be different from culture to culture. For example innovation and
initiation by head teachers to be effective in meeting the expectation of the education
system many be successful in Anglo-American cultural context (Riley & Karen, 2000).
In most cultures of the world, Head teachers are left with flexible situation. Their job
description is not properly defined. This situation expect of them to be creative and
innovative in their jobs. This situation may motivate the educational leaders to interpret
leadership in the light of concepts developed into more advanced countries like AngloAmerican concepts. This notion may create deviation or theism between role expectation
and contextual reality that motivate the head teacher to take the actions.
However, this situation is faced or not, globally teachers take risk and subverts the
roles for the benefit of the institutions. It is possible that the context based reality of every
society requires a different kind of educational leadership at school level, throughout the
world. We meet with the head teachers or principals with dual responsibilities of the
leadership: formal leadership and informal leadership practice that often follow the
official policies and rules and unofficial head teacher who break the rules for the benefit
of the learners (Conrad & Brown, 2007).
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2.18

Conclusion
Head teacher/headmistress plays a significant role in making school effective and

successful. Recently the role of school head has been in much focus as instructional
leader. Research suggests the key role of school in successful school. Multiple roles of
heads have diminished the importance of instructional role of school heads but it is still
important. Conversely, research studies do not prove any direct role of school head in
student’s academic achievement. Nevertheless, Heads plays a major role in increasing
teacher or staff efficiency and job satisfaction and over all school environments. Thus
he/she have a considerable impact in student’s academic performance.
The changing trends in public education system like reforms, reshapes, redesign
or restructure of educational organizations add much confusion and anxiety to the school
heads life. Instead of curbing principal’s authority and power, he/she still holds
responsibility for academic performance of the students. In such situations, throughout
the world, transformational leadership style can be successful (Carlsen, 1996, p.92).
Transformational leader is sensitive enough in identifying new directions and
solutions for various situations. Thus he/she can get help from situational leadership
insight that focus on both task and relationship.

A successful leader takes task,

relationship and situation into consideration, and tries to match his leadership styles to
that given situation.
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2.19

Chapter summary
The review of the most related concepts with the study has been documented

keeping in view the need of improvement of administrative system that at secondary
school level in Sindh. It discusses the role of context in leadership effectiveness at
national and global level, historical development of the educational system in Sindh
Pakistan. Various stages of educational system development before and after
independence are discussed in de-pith.

Different external and internal leadership

challenges confronted by system are also discussed.

The review of the literature

discusses the development of educational governance and reforms, especially in Sindh.
Devolution of Educational system at district level is also discussed.
The review further documents the different aspects of Educational department of
Sindh with especial focus of policy directional in Sindh. The available literature review
revealed that there are no works which addresses the challenges, strategies and
characteristics of leader, in depth, as proposed in the study.
The review of current theories of leadership shows that transfer of leadership
concepts from one context to other context does not produce similar results. They should
be practiced keeping in view the ground realities of that particular culture. It also reviews
that educational heads use variety of leadership strategies depending the ground realities
of that culture.
To summarize, research provides evidence of the significance and influence of
social context of the practice of leadership. It also provides a context based knowledge
how and why to use different leadership and styles.
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Therefore, there is a great need to explore the external and internal leadership
Challenges, the context-based Leadership Strategies and styles. This can only be done
through carrying out extensive study of leadership challenges, strategies and styles in a
unique context of Sindh. Such a study is much needed; especially in Sindh because no
such extensive study is carried out in Sindh about secondary school Leadership. At this
phase, the theoretical and conceptual understanding regarding the concepts of the study
and several studies currently discussed in this chapter make it now feasible to discuss the
research methodology for this study.
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CHAPTER #3
RESEARCH DESIGN
AND METHODOLOGY
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3.0

Introduction
This research study was aimed to explore the conception of Leadership

effectiveness in unique context of Sindh. For this purpose, the cultural, economical and
organizational factors in view of leadership challenges, the impact of system support,
leadership coping approaches in the contemporary era, especially in the aftermath of
constant experiments in structural reforms at secondary school level in Sindh were
explored in depth. This chapter explains research approaches and a critical examination
of research perspective, research designs, population, sampling, sampling procedure,
principles for inclusion and exclusion of research participants, data collection, and
validation of research instruments, data analysis, and trustworthiness of qualitative data,
delimitations and limitations of the study
3.1

Research Design
It was decided, at first, that this exploratory study would be conducted using only

quantitative research approach. A questionnaire would be adopted and administered to
the participants. But, very early, it was felt that any single approach would not bring
useful insights, and that the adopted questionnaire would not produce required data. So,
keeping in view, more than one method of investigation, a mix of qualitative and
quantitative methods was designed.
In qualitative paradigm, the researcher used in-depth individual and focus group
interviewing techniques for qualitative data collection. The data were further
supplemented by observation of relevant documents and notes regarding the problem
understudy. Through the process of qualitative research analytical technique, two
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questionnaires were developed on the basis of initial input of experienced male and
female head teachers from Hyderabad directorates of schools. The questionnaires were
tested through pilot study in the field and the triangulation of the findings was carried out
through further individual and focus group discussions with selected participants.
The major themes and their categories, in the questionnaire, were developed using
the coding technique and procedure of qualitative approach. This inquiry was aimed to
elicit the perspective, perceptions and experiences of male and female secondary school
head teachers about their leadership experience within the context of educational setting
in Sindh Pakistan, this study aimed to investigate the following main research questions
3.2

Research Questions

1.

What kinds of Leadership Challenges are perceived by secondary heads of

schools (male and female) in contemporary setting of education system in Sindh
Province?
2.

How System Support is perceived by secondary heads of schools to be effective

in the face of such challenges?
3.

What kinds of Leadership Coping Approaches are perceived by heads of

secondary schools to be effective in the face of such challenges?
Clarity of understanding about the basic principles and rationale of any inquiry
paradigm is very important for conducting any research study. Such understanding will
help a lot select other basic elements of the study such as method, questions, and the
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purpose that is relevant to that particular field of study (Heppner & Heppner, 2004). The
next heading would discuss the research approaches used in this study.
3.4

Qualitative Research Approach
In the world of research, there are two different approaches: Qualitative and

Quantitative. Each has its own specific philosophical basis. According to Heppner &
Heppner (2004), ontologically, all Qualitative paradigms take multiple realities and are
socially and individually constructed. On the basis of epistemologically, they are highly
interactive and inseparable. (p.82). Qualitative research approach provides researcher an
opportunity to be involved more and more in particular natural milieu. He can come up
with rich insights that exist in natural world of participants. Thus, quantitative research
paradigm is quite contrary to it. It focuses on reality as limited, tangible and fragment
able (Heppner & Heppner, 2004).
According to Patton, (2002, p.39)
The basic distinction between these two approaches is that qualitative
research designs are naturalistic. It means that they are conducted in
real world setting and concentrate on multiple variables, whereas, the
quantitative research approach focus on single reality and are carried
out in laboratory type conditions. Primarily, this study is based on
perceptions, opinions and interpretation of educational leaders in Sindh
Pakistan regarding their role in leadership effectiveness. According to
Lincoln (2004)
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Individuals and groups make meaning based on their own experiential
knowledge, rather than on an outsiders precise statistics, and that in
virtually any kind of social or programmatic context, individuals and
groups would act on their own, internal, sense making and meaning
making knowledge process rather than on our assertions of statistical
rigor. They always chose their own socially-constructed, context-bound
realities over our artificial and externally-imposed mathematical
models of their realities. (p.2)
Thus, In order to explore the perceptions and perspectives of male and female
school heads about the leadership effectiveness in Sindh, the methodology is primarily
exploratory with the purpose to generate a clear, accurate portrayal of the conception of
educational heads in a particular context of Sindh Pakistan. This study intended first to
understand the world of school heads and then generalize this understanding to the whole
population based on participant’s experiential knowledge. This study does not intend to
predict or control phenomena, but to achieve “some level of understanding”. This study is
value-bound because it is influenced by the values of researcher, the participants and the
context (Lincoln & Guba, 1985).
This study was based on mix-method approach: Qualitative and Quantitative. The
self-developed questionnaire was administered to wider population through stratified
random sampling process of survey design. So the following point discusses the
quantitative approach adopted to verify the responses of the research participants.
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3.4

Quantitative Research Approach
This study was based on two research approaches: Qualitative and Quantitative.

The quantitative part was based on survey type of research method. According to Gay
(2000), “the survey research involves data collection for testing hypothesis or answering
research questions about the current status of the subjects of the study”. Generally survey
studies involve the assessment of attitudes, opinions, demographic information,
conditions and procedures (Gay, 2000). Thus different data collection instruments are
used to collect data, for example, questionnaires, interviews and survey observations
(Gay, 2000). The next point will discuss the population of the study.
3.5

Population
Head teachers and Headmistresses of all the public secondary schools (Boys and

Girls) of 9 districts of Hyderabad directorates of the schools in Sindh were included in
the population of this study
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Table 3.1:

Sr.No N. Districts

1
2
3
4
5
6
7
8
9
Total

Thatta
Badin
Hyderabad
T.AllahYar
T. M.Khan
Mattairi
Jamshoro
Dadu
S.B. Abad

Details of Male and Female Heads of Schools by District wise
from Hyderabad Directorate of Schools

Secondary School Head Teachers
Rural
Urban
Male
Female SubMale
Total
24
12
36
4
49
6
55
3
11
2
13
37
10
4
14
4
16
8
24
9
30
6
36
5
17
4
21
9
37
5
42
5
45
12
57
8
239
59
298
84

(Male and Female)
Female
4
3
32
00
4
6
2
4
11
66

SubTotal
08
06
69
04
13
11
11
09
19
150

G.Total
44
61
82
18
37
47
32
51
76
448

Source: www.rsu.com and Literacy and Education Department Government of
Sindh 2011-12.

3.6

Qualitative Sampling Criteria
First of all, the participants were supposed to be having at least 10 years

experience about educational headship responsibilities.

Secondly, they must be

employed as Head Masters or headmistresses in public Secondary Boys/Girls Schools of
Hyderabad division and that all the schools must be located under jurisdiction of the
office of director of school education in Hyderabad division.
The sampling of this study was based on two stages: Initially, through the
purposive and snow ball sampling process the participants were selected for individual
and focus group discussions. The details of purposeful individual interviews and focus
group discussions are given below:
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Table 3.2:

Details of Purposive Sampling Participants for Initial Individual
Interviews.

S.NO

N. Districts

Secondary School Head Teachers (Male and Female)
Rural
Urban
Male Female Total Male Female Total G. Total

1
2
3
4
Total

Hyderabad
S. B. Abad
Dadu
Badin

2
2
2
2
8

1
1
1
1
4

3
3
3
3
12

1
1
1
1
4

1
1
1
1
4

2
2
2
2
8

5
5
4
5
20

Initially, 20 very experienced male and female heads of secondary schools from
four districts of Hyderabad directorates of schools by giving proportional representation
to all sub-groups in population were purposefully selected. In additions to this, four focus
group discussions among heads of schools of other five districts were conducted by
taking 28 head teachers. Each focus group composed of 7 participants. The participants
for focus group discussions were purposefully selected from district Jamshoro and Tando
Mohamad Khan, Thatta, Mattairi and Tando Allyar by giving proportional representation
to all subgroups: urban and rural male and female participants of the population. Thus,
initially individual and focus group interviews were based on 48 participants.
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3.7

Data Collection Instruments
In order to get a deeper understanding of complexity of leadership challenges and

to understand the nature of leadership in specific context of Sindh Pakistan in the
aftermath of education reforms in Sindh Pakistan, I obtained initial qualitative data
through these main sources namely individual and focus group interviews. All these main
sources of data collection will be described in detail below.
3.7.1

Interview Guide
Before conducting interviews, an extensive initial search of related literature was

carried out. On the basis of this literature review initial individual and focus group
interviews were conducted
All the questions asked and discussed during interviews were intended to elicit the
unique perceptions and experiences of head teachers about their leadership challenges,
leadership coping approaches to counter such challenges in specific context of

Sindh

Pakistan in the aftermath of educational reforms and improvements. By contemporary
era, I mean what is going on in the present education setting in Sindh. During interviews
some more probing questions were also asked about their leadership challenges and
strategies
Although I did not stipulate specific time period for finishing interviews, most of
the interviews lasted for more than two hours.

The participants were granted full

freedom to speak more and more on topic. The interview protocol helped a lot the
researcher to note specific variation among respondent’s perception, and perspective
about the phenomena understudy.
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3.7.2

In-depth Individual Interview
Primarily, initial individual interview was used as main source of data collection

in this study. Individual interviews were conducted in two stages.

Initially, when

questionnaire was being developed Secondly, when questionnaires were being tested
during pilot study. All the individual interviews were conducted in depth. They were unstructured and tape recorded. According to Seidman (1998) “Individual interviews are
not taken for getting simply responses to questions, nor to hypotheses, and not to
evaluate, but they are aimed to interest in understanding the experiences of other people
and the meaning they make of that experiences” (p.3)
All the individual interviews were conducted in face to face setting with high
school male and female head teachers and principals. Interviews continued for more than
hour and were conducted in Sindhi and Urdu language. To allow each participant enough
time to feel and that they are being taken seriously, a time period of 90 minutes is a good
length for an interview (Seidman, 1998).

Interviews were conducted personally in a

private and a peaceful atmosphere in the offices of the head teachers. A very reliable
audio- tape recorder was used to record all the interviews. As a precautionary measure,
the researcher also took notes along while tape recording the interviews.
According to Weiss (1994) “you may use tape recorder to record data, but taking
note is appreciable idea” (p.56). All the recorded interviews were transcribed and got
verified by respondents. In conducting qualitative research, the researchers’ main task is
to establish sufficient intimacy and rapport with research participants (Bosworth, et al.
2005). Strong relationship and intimacy can be developed to get entry into the life world
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of the participants. This relationship can help carry out the research (Gaglio, Nelson &
King, 2006)
3.7.3

Focus Group Discussions
Focus Group (FG) is a very powerful data collection technique in qualitative

research. A group of participants who share similar characteristics and share common
interests are interviewed at the same time. The researcher plays the role of facilitator and
creates a very stimulating environment within which all the participants feel free and
fully express their feelings about topic under study.
Four Focus Group Discussions were held at initial stages with both male and
female head teachers in both zones of Hyderabad division. The group was made giving
appropriate representative according to their percent in general population of the study.
Efforts were made to include participants from urban and rural areas. The Focus Group
interviews were facilitated and guided by the open ended questions outlining the themes
that were explored through initial individual interviews and related literature review.
These questions included about the challenges to the headmasters, impact of system
support to cope up with such challenges in the contemporary era of reforms and
improvements in education system of Sindh.
In collecting, analyzing and interpreting qualitative data as discussed earlier stage,
the researcher plays a very significant role. The following point will argue the role of
researcher in this study.
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3.8

The role of Researcher
Researcher occupies very crucial role in conducting qualitative research. The

literature also suggests that a researcher must understand his role in the process of
conducting a study. Therefore, it is necessary, that I clearly define point. According to
Glesne (1999) in qualitative research paradigm, the researcher is an active participant in
the process of data collection. He/she will find himself performing multiple roles due to
specific nature of research problems and procedures, unique characteristics and personal
traits of research participants. He further maintains that researcher is a key instrument and
also a learner”.

That is why I performed both these roles in collecting data and

developing questionnaires.
Keeping in view this philosophy of qualitative research, I extensively employed
my previous experience and personal background to complete this study. I basically
belong to Sindh that is partly peaceful and partly violent province.

The constant

uncertain situation in its capital city Karachi has left very formidable impacts on the
overall situation of Sindh. Sindh inhibits about 98 percent Muslim population and is
divided into different ethnic groups. I got my graduation degree from Shah Abdul Latif
University Khairpur. I got my masters degree in education from Agri Culture University
Tando Jam. I got my M.Phil degree in educaion from Iqra university Gulshan campus
Karachi.
In the middle of 1992, I started to work as junior school teacher at middle school
SaddigueBhatti District ShaheedBanazir Abad, talkaDoulatpur and then was transferred
to Government Higher Secondary School Kazi Ahmed. During my stay at this school I
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got opportunity to be librarian from where I expended my knowledge base. Here I also
got an opportunity to get different formal and informal professional trainings and
interaction with district education officer and other head teachers.
In 2001, I got promotion and became High School Teacher. In 2007, I won the
scholarship from Education & Literacy Department for M.Phil and Leading to PhD
program. In 2009 I got the degree of M.Phil from Iqra University Gulshan Campus,
Karachi. In 2010, I qualified Lecturer Examination from Sindh Public Service
Commission and was posted at Govt: Jamia Millia College of Education Mallir Karachi.
In 2012, I also qualified Head Master’s Examination with distinction and was posted at
Government Boys High School Budhal Shah in District Shaheed Banazir Abad of
Hyderabad Division. In 2013, I was again recommended by Sindh Public Service
Commission as a assistant professor at Provincial Institute of Teacher Education (PITE)
where I am working now.
At Iqra University Karachi, I also was provided with chances to work with other
scholars, researchers and officers. In 2008, during my M. Phil thesis study I went to
study the Summative Assessment process at Elementary Level in Hyderabad Division
Sindh, using Grounded Theory method of qualitative paradigm. My population area was
Hyderabad Division and I took Shaheed Banzir Abad case study district for this study.
As High Schools in Sindh also run middle sections, so I had an opportunity of interaction
with head teachers of High Schools (Male and female). During this interaction I found
that many head teachers were facing many ambiguities, challenges, stress and frustration
in making their schools effective. They were also making some efforts on their own to be
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effective. They were also adopting specific leadership styles suitable to unique context of
Sindh Pakistan.
During this time I made up my mind to highlight their unique position. Their hard
feelings and experiences related to their job, their unique leadership strategies and the
leadership characteristics should be pointed out and shared with other head teachers so
that educational leadership in Sindh could be improved.
In 2009, I got an opportunity to do PhD in the same university under the same
scholarship scheme. As a result of this interaction, my choice of research topic and
method of the study was greatly influenced by this previous experience about head
teacher. I developed my idea for my research project. In view of this, I went through
leadership theories and educational administrative policies. I developed interest in mix
qualitative and quantitative research methods.
This new district system and its premature reformation interested me a lot to study
it. As undue experimenting has become a permanent phenomenon of Pakistan so, none of
the system is allowed to take its roots. Political reconciliation policy adopted by Peoples
Party of Pakistan (PPP) is weakening our institutions. Thinking that this context may be
similar or dissimilar in other many countries of the other world, I decided to study the
specific contextual challenges to the head teachers in sindh and then compare their
context with local, national and international context through literature review so that we
may understand the nature of leadership at global level and advance the case of
leadership.
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For this study I activated my previous experiences, especially when I was high
school teacher, and performed as a researcher during M. Phil project. In 2011 and 2012,
when I began to work on my study I was fully embedded and concentrated on
participants perspectives, perceptions, and experiences relating to contemporary
challenges in their leadership effectiveness. Since qualitative data produce extensive
amount of verbal data. The analysis of such data poses very challenge to the researcher.
The following heading will discuss the procedure of data analysis.
3.9

Qualitative Data Analysis Procedure
The qualitative researcher focuses on the meanings held by research participants

about the phenomena under study. Words are the only data the researcher work with
qualitative studies focus on symbolic interaction theory which says that people interact
with each other and construct their own world (Glaser & Strauss, 1967). “Symbolic
interaction holds that human beings are acting rather than just responding beings and that
human action is purposeful and based on the meanings that individual has for them” (
Nusbaum & Chemnitz, 1990 p. 127)
As this study used mix approach of qualitative and quantitative.

So, the

qualitative data were collected through in depth individual and focus group interviews.
In qualitative method, I used coding procedure of qualitative approach to generate
different themes and their categories so that they can be quantified through survey
questionnaires. For developing themes and their sub-categories, I employed open coding
procedure of qualitative research. All the transcripts developed from interviews data
were broken down into small and discrete parts such as word, phrase or group of
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sentence. This process also included data covered from note taking and documents about
contemporary reforms and structural changes in the system.
In qualitative research study, themes and their relevant categories are generated
from the data. This is called a fracturing process. The whole data at the initial stage,
before developing into a survey questionnaire, was examined very minutely to indentify
similarities and dissimilarities in the concepts. All this process was completed manually.
“Constant Comparative method” described by Glaser & Strauss (1967) was used at this
important stage. This method states that a researcher can distinguish analytically work
and make comparison at each level (Charmaz, 2006, p. 54). This method guides through
its three important steps to develop a theory. These steps have been discussed as follows.
3.9.1

Inter Interview Comparison of Concepts
During conducting initial in-depth individual interviews, I concentrated at distinct

incidents and events indicating to leadership challenges, coping strategies, the impact of
system support in face of such challenges. During the process of reading interview
description about the core themes about the leadership challenges, strategies, I raised
some fundamental questions in my mind: what is the rationale for this perspective? Is
there any context concept relating all the issues in Sindh Pakistan? (Priest & Woods,
2002)
3.9.2

Group to Group Comparison for Interviews
As, at first, during in-depth individual interview incidents and events were

compared within some interview to identity discrete concepts, but during this second
steps, incidents, events and concepts were compared among participants from similar
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contexts, for example, I tried to compare the perspectives of male and female head
teachers from the rural areas with other rural areas from both left zone and right zone of
Hyderabad division. It means that I found that how respondents from similar background
hold common perceptions and experiences. In other words, do beliefs of respondents
whose school is located in a similar environment hold similar beliefs?

Thus, very

minutely each concept then was explained in terms of a set of discrete properties and
dimensions to add to clarity and understanding about specific context.
3.9.3

Comparison of Data from Different Focus Group Discussion
At this stage, data collected from different focus group discussions, individual

interviews and from relevant documents with regard to specific phenomena were
compared. For example, perspectives of male and female head teachers about leadership
challenges, impact of system support and leadership strategies to cope up such challenges
from urban and rural areas from both zones (LZ) and (RZ) were analyzed.
According to Strauss and Corbin 1990, a systematic, dense, explanatory and
descriptive theory is developed through this process. These three steps are not followed in
water tight way. They are not sequential. It can move between different forms of coding.
Following this procedure, decisions were made about initial codes that make the most
analytic sense to categorize data incisively and completely (Charmaz, 2006). Looking at
data through this process survey questionnaires (Appendices E & F) were developed to
administer the head teacher/ head mistress in a wider population. This process is
supported by another scholar saying that the qualitative data collected through the
individual and focus group interviews were analyzed using coding categories (Bodgan &
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Biklin, 2003). Through all this process of data collection individual interviews were used
as triangulation to support the insights.

During initial data collection ethical

consideration was maintained. The next heading will highlight the process of ensuring
ethical consideration in collecting qualitative data.
3.10

Ethical Consideration
Consent of the research participants, confidentiality and anonymity of the data

were given special preference during qualitative data collection. A consent form was
signed between researcher and the participants to remain true and in compliance with
ethical standards (Honesty and Justice). It was agreed with participants that data would
remain confidential (Creswell, 2009). Without making this whole process trustful and
valid the value of research study cannot be determined. I used very specific procedure to
determine trustworthiness of my study. The next heading will highlight the process of
ensuring trustworthiness in collecting qualitative data.
3.11

Trustworthiness for Qualitative Data
A very different procedure is followed to determine the trustworthiness of the

research study of qualitative and quantitative approaches. The issues of internal validity,
reliability, validity and objectivity are given very much prominence and focus by
qualitative researchers. The most relevant and appropriate criteria is adopted, that also
suit for the nature of naturalistic inquiries (Schwandt, 1997). According to Lincoln and
Guba (1985), the term trustworthiness is based on four criteria: credibility, transferability,
dependability, and conformability. The procedure described below helped enhances the
trustworthiness in this study.

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 112

3.11.1 Continuous Involvement in the Field
Cultural learning or developing intimacy with the respondents can be achieved
through the strategy of continuous involvement in the field of study so that certain
purposes can be achieved (Lincoln & Cuba, 1985). Following this idea, I maintained a
continuous engagement with participants by holding prolonged session. I stayed in many
schools for hours and had informal conversation and listened to the participants. My
emersion with participants enhances their confidence in me and they fully expressed their
beliefs and ideas. This helped me get a variety of the purposes of interviews.
Since, I had already served as High School Teacher in this system, my previous
experience of dealing with head teachers/head mistress helped me a lot to get access to
their life world and stay for prolonged hours in their schools. Additionally, my context of
being a head teacher himself helped build a trust between me and the participants during
the process of data collection. As I had official letter approved by the Dean of Education
Faculty of Iqra University Karachi (Appendix A) and director of schools Hyderabad
division (Appendix C) that this study was only carried out for academic purposes, it
helped me convince participants of the legitimacy of the study.
3.11.2 Peer Discussion
Discussion with professionals and with those who have some general
understanding of the study was appropriate procedure to establish credibility (Schwandt,
1997). Following this direction, for establishing trustworthiness of this study, I shared
my ideas with other professionals, peers and colleagues who include professors, scholars
and graduate students that I met with weekly at Iqra University Karachi.
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Collecting data through multiple sources is called triangulation. This is a very
credible strategy to promote credibility of data (Seale, 1999). Seeking out instances of
phenomena in multiple situations through different sources of data collection is also
called triangulation (Denzin, 1978). In other words, the study of single social reality
from more than one vantage point is such a procedure that is used to determine the
validity of research study (Schwandt, 1997, p. 163).
Thus, to determine trustworthiness and validity of my research study, I used
multiple source of data collection: individual interviews, focus group discussions,
observations of written documents and general administrative environment. Thus, point is
also supported by Glaser & Strauss (1967) saying that various kinds of data helps theory
generalization that fits and work well.
3.11.3 Participants Checking
The significance of verifying statements by respondents is recognized by scholars
(Lincoln & Guba, 1985). This is a process through which the collected data is taken back
to the respondents for further interpretation so, following this procedure I shared all the
collected ideas with participants to verify their point of view (Glesne, 1999).

This

process helps reassurance of the correctness of respondent’s beliefs (Choxtrent &Trent,
2006). In the light of above guidelines, I allowed respondents to verify their Sindhi
interview transcripts into English. All the transcripts were proofread by native speaker
and rechecked again by the advisor and co-advisor. This way helped determine credibility
of a final report
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3.11.4 Determining Translation Accuracy
To determine the translation validity all the interviews were recorded on a reliable
MP3 recorder. Then, the interview audiotapes were transcribed from spoken Sindhi to
written Sindhi by professional transcribers. When the data were transcribed, I verified it
again before translating into English. This process helped a lot to meet accuracy and
validity.
3.12

Survey Sample
The second phase of this study was based on survey research design. For this

purpose the self-developed Sindh Leadership Challenges Survey Questionnaire [SLCSQ2013] and Sindh System Support, Leadership Coping approaches Survey Questionnaire
[SSSLCASQ-2013] were administered to the wider ample of the population. This was
based on proportional stratified random sampling process. It was selected by applying
table of random numbers.

Through the process of sampling distinct units (people,

organization) are selected from the population of interest.

This process help for

generating the true representative results about the population research methods (Best &
Kahn, 1992).

There were total 448 public secondary schools in the 9 districts of

Hyderabad directorates of school. Head masters/Headmistresses of secondary schools
(Boys and Girls) were taken as sample using a random number table by applying
population allocation technique (Best & Kahn, 1992). It was based on 20% of the whole
population.
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Table 3.3:

The Details of the Sampled Government Secondary Schools (Male and
Female) from Hyderabad Division

Sr.No N. Districts

1
2
3
4
5
6
7
8
9
Total

Thatha
Badin
Hyderabad
T.AllahYar
T. M.Khan
Mattairi
Jamshoro
Dadu
S.B. Abad

1.

Secondary School head Teachers (Male and Female)
Rural
Urban
Male Female Total Male Female SubG.Total
Total
8
2
10
1
1
2
12
10
1
11
1
1
2
13
3
1
04
7
6
13
17
3
1
04
1
00
1
5
3
2
05
1
1
2
7
6
1
07
1
1
2
9
4
1
05
2
0
2
7
5
1
6
1
2
3
9
6
2
8
2
1
3
11
48
12
60
17
13
30
90

90 Headmasters and headmistresses of public secondary schools from all
nine districts of Hyderabad directorate of schools were taken as sample.
The final sample of this study was based on 90 heads of secondary
schools (Male and Female). It was determined by giving proportional
population allocation balancing gender and urban-rural divide (Best &
Kahn, 1992). It included 65 (72%) secondary male head teachers of
which 48 (53%) were rural and 17 (19%) were urban and 25 (28%)
were female heads out of which 12 (13%) were rural and 13 (15%)
were urban.
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The following procedure was adopted for Quantitative data collection
3.13

Quantitative Data Collection Instruments
This study used self-developed two Questionnaires: Sindh Leadership Challenges

Survey Questionnaire [SLCSQ-2013] and Sindh System Supporting and Leadership
Coping Approaches Survey Questionnaire [SSSLCASQ-2013].

According to Gay,

(2000, p 257), “Every question of the questionnaire should be clear, unambiguous and
simple to respond. Lengthy and unclear questions tend people to ignore them. This
attitude of ignoring questions is not a healthy practice to motivate them to answer”. In
this

study,

there

was

only

one

type

of

respondents,

namely

the

Head

Teachers/Headmistresses of the Secondary Schools of Hyderabad Directorates of Schools
in Sindh. Each questionnaire encompassed demographic information about age and
experience of the respondents and various major themes and their most relevant subcategories about leadership challenges, impact of system supporting approaches and
leadership coping approaches.

In order to get frequency of the responses on the

statements all the sub-categories were developed on five point Liker’s Scale: Strongly
Agree (SA), Agree (A), Undecided (UN), Disagree Agree (DA), Strongly Disagree (DA).
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3.14

Validation of Questionnaires
The validation of both the questionnaires was determined through expert

judgment. Research has suggested the process of improving and validating of
questionnaires. This process can be by studying another questionnaires, and submitting
the items of questionnaire for criticism to other colleagues, class mate and faculty
members, especially the experts of the field or those who have experience of constructing
questionnaires (Best & Kahn, 1992). This whole process was followed in this study for
validation of the questionnaires. For validation of the questionnaires, the researcher also
conducted pilot study. It was conducted in spring 2013 with 10 male and 8 female heads
of secondary schools from urban and rural population of the study. On the basis of
received feedback from the pilot study, and the expert opinion of many experts of the
field, the researcher discarded 5 irrelevant themes and 20 sub-categories from both the
questionnaires. All the statements were typed in clear and legible manner. In order to
estimate internal consistency reliability of the questionnaires, Cronbach’s alpha was
applied through SPSS. Most of the categories showed more than .7 estimate of measure
and over all alphas were .82 and .81 for both the instruments respectively (Gay, et al,
2000).
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3.15

Pilot Study
In September, 2013, the pilot study for this project was carried out. Ten male and

8 female head teachers from both the zones of Hyderabad division participated in pilot
study. Apart from it, the expert judgment was also sought about questionnaires from
expert of the field and from the research supervisor. On the basis of the feedback received
during pilot study, the researcher discarded 5 major irrelevant themes and 20
subcategories from both the questionnaires (Appendix-E & Appendix-F)
3.16

Data collection.
The researcher sought the letter for data collection from the Dean of faculty of

education Iqra University. On the basis of this letter, the director schools of Hyderabad
division was requested to issue letter to all the concerned officials for cooperation and he
issued instructions to the concerned officers for cooperation with the researcher. The
researcher personally delivered letter of instruction to the respondent. Some of the
respondents expressed sorry to fulfill the questionnaires on the spot, they were given a
self-addressed stamped envelope for reply.

Data collection from nine districts of

Hyderabad division of Sindh started in the October of, 2013. The researcher personally
visited all the far flung districts of Hyderabad personally and delivered the questionnaires
to the public secondary school heads for boys and girls schools. It was not possible to
collect data from many school heads on same day. Therefore each school was visited on
different days. The same activity was repeated in each school in each district. All this
process was completed in 2 months. It was made possible with the cooperation of the
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respective officers, Head teachers/Headmistress of the institutions of nine districts of
Hyderabad division.
3.17

Quantitative Data Analysis
In this study the final data were collected through Survey Questionnaires. The

data were tabulated, analyzed and interpreted category wise. According to Gay, L. R.
(2000,p 97). “The research project must include a full account of the statistical technique
or techniques or that will be used to analyze the data”. The researcher employed
percentage to calculate the proportions of various types, e.g. sampled schools to total,
male/female, urban/rural, length of service of school heads. The items on questionnaires
were formulated on Liker’s five point scale: Strongly Agree (SA), Agree (A), Undecided
(UN), Disagree Agree (DA), and Strongly Disagree (DA).
In analyzing data help was also sought from Statistical Package for Social
Sciences (SPSS) to count the frequencies of the respondents. From data analysis, results
and inferences were drawn and recommendations were made. Taking into account the
significance of single category required to be tested, the chi- Square was employed for
interpretation of the results. In order to identify the level of urban and rural difference of
opinion about leadership challenges, impact of system support and leadership approaches,
percentage was also used. The data was analyzed using the following formula of chiSquare
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3.18

Limitation of the Study
Limitation means the limits or boundaries of the study. It means the ways in

which findings may lack applicability. This study primarily focuses external and internal
challenges, impact of system support at district level and leadership approaches in face of
such challenges. The focus of this study was public secondary school of Sindh province.
I tried to determine sample balance and diversities in terms of gender, professional
experience etc. private schools and religious school head teachers/head mistresses were
deliberately excluded from this study. Sample was based on male and female participants
from urban and rural areas of Hyderabad division.
In this study 25 individual interviews of head teacher/headmistresses and four
focus group discussion were conducted throughout the study. The final sample for survey
questionnaire was based on stratified random sampling techniques. Ninety female and
male head teachers from different districts of the Hyderabad division were administered
the survey questionnaires. All the participants who participated in individual and focus
group interviews and those who participated in pilot study were not administered the final
survey questionnaires. Due to this fact results may be unequal representative; the findings
may not be generalized to other school types such as private and religious school Head
teachers. However, the generated understanding or theory many not be representative of
public school head teachers in other region of the world. This study used

qualitative

approach to study the world of educational heads in Sindh Pakistan. This data were
further verified through survey questionnaires in the same population.
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3.19

Chapter Summary
The research study procedure is described in this chapter. This study examined 25

in-depth individual interviews and four focus group discussion during the process of
questionnaire development and the verification of data after conducting survey of the
questionnaire. This chapter discussed the research design, procedure, population, and data
collection instruments, ethical considerations, and survey sample of both qualitative and
quantitative, validation of research questions, pilot testing and data collection. The data
analysis procedure and trustworthy of the data has been discussed in this chapter.
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CHAPTER # 4
RESULTS AND
ANALYSIS OF
QUANTITAVIE DATA
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4.0

Introduction
Chapter one has pointed out and delineated some of the Leadership challenges,

system supporting strategies, leadership coping approaches associated with developed
and developing countries of the world including Sindh Pakistan at secondary school
Level. The chapter two discusses the background of the study and the role of context in
leadership effectiveness. It further discusses the historical background of administrative
reforms. The chapter three explained research design and methods which has been
employed to achieve the objectives of the study and answer the research questions of the
study. It categorically delineated and debated the research design, the population, and the
sample procedure, the role of researcher, research approaches, data collection instruments
and both qualitative and quantitative data analysis process of the study.
The main objective of this chapter is to report the findings of the study that
explored various external and internal Leadership Challenges, the influence of system
support, the best Leadership approaches adopted by educational heads at secondary and
higher secondary school level in unique context of Sindh. This chapter is divided into
three parts. In the first part, the analysis of the main themes along with their most relevant
categories regarding external an internal leadership challenges are presented. In the
second part, the analysis pointed out perception about the influence of system supporting
strategies, the best leadership coping approaches adopted by head teachers in Sindh.
This study aimed to find out the challenges experienced by head teachers/head
mistresses at secondary school level in Sindh and the strategies they consider being
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effective in the context of Sindh Pakistan so that a leadership theory or understanding
may be developed about the leadership. This chapter presents the results of the study.
4.2

An Analysis of the Heads of Schools By Age

Table 4.1:

Age Group
Frequency
Percentage

AGE GROUP OF HEADS OF SCHOOLS AT SECONDARY
SCHOOL LEVEL

36-40
2
2.3

41-45
10
11.11

46-50
13
14.5

51-55
45
50.0

56-60
20
22.2

Total
90
100%

The above calculated percentage indicates that high percentage 72% (50% and
22% ) of respondents were from the age group of 51-55 and 56-60 years; whereas only
26% (2.3%, 11.1% and 14.5%) percent belonged to the age group of 36-40, 41-45 and
46-50 years. It means the most of the respondents were experienced enough to identify
and understand the leadership situation in the specific context of Sindh Pakistan.
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Table 4.2:

Age group

Total

LEADERSHIP EXPERIENCE OF HEADS OF SCHOOLS BY AGE

Leadership Experience in Years
11-15 16-20
1-5 6-10

Total

36-40
41-45
46-50
51-55
56-60

18
18

2
10
13
45
20
90

20%

100%

2
10
13
47
2

10

60

2.3% 11.11% 66.7%

The table 4.2 indicates that the majority 66.7% - 20% of participants had 11-15 to
16-20 years administrative leadership experience. It means that majority of the school
leaders were very experienced and smart enough to identify internal and external
Leadership challenges, understand the impact of system support and develop appropriate
leadership coping approaches in specific context of Sindh.
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4.3

Analysis of Questionnaire one for the Heads of Schools (Leadership

Challenges)
Table 4.3:

S.N

C1

C2

C3

I FACE CHALLENGES IN BUREAUCRATIC AUTHORITY AND
POWER IN THE TERMS OF THE FOLLOWING CATEGORIES:

Categories

Agreement
Rural
(M/F)
Freq / %
I cannot stop 40 66%
the salary of
the teaching
and
non
teaching
staff
as
punitive
action
because of
political and
bureaucratic
influence
I
cannot 45 75%
deduce the
salary of the
teaching and
non teaching
staff
as
punitive
measure
because of
political and
bureaucratic
influence
I cannot hire 44 73%
the teaching
and
non
teaching staff
to fulfill the
shortage of
staff because
of lack of
power
and

UD
Urban
(M/F)
Freq / %
10 33%

(M/F)
Freq/%
10 11%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /%
Freq/%
10 16% 20 66%

22

73%

10

11%

5

8%

8

26%

51.3

22

73%

2

2%

15

25%

7

23%

123.0

X2

17.5
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C4

C5

C6

C7

C8

authority
I cannot fire
the teaching
and
nonteaching
staff
as
punitive
measure
because of
lack
of
authority and
power
I cannot stop
the
transfer/depu
tation/detail
ment of the
staff instead
of shortage
because of
because of
political and
bureaucratic
influence
I cannot stop
staff
absenteeism
because of
political and
bureaucratic
influences
I
cannot
control
absconding
of the staff
because of
political,
union
and
bureaucratic
influences
I
cannot
easily
get
duty from the
local
staff
because of
their
local

55

91%

28

93%

0

0%

5

8%

2

6%

49.0

48

80%

25

83%

2

2%

10

16%

5

16%

79.7

48

80%

12

40%

2

2%

10

16%

18

60%

44.9

43

71%

15

50%

9

10%

10

16%

13

43%

21.2

47

78%

20

66%

5

5%

8

13%

9

30%

48.3
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C9

C10

C11

C12

C13

influential
position
I
cannot
discipline
late comers
in the staff
because of
political and
bureaucratic
influence
I
feel
difficulty to
retain
headship
because of
political and
bureaucratic
influence
I
cannot
deploy
the
staff
according to
rules
and
regulations
because of
their
incompetenc
y
I
feel
difficulty in
dealing with
senior faculty
because of
their superior
grades after
time scale
I
feel
difficulty to
maintain the
security of
school
property
because of
law
and
order
situation of

44

73%

15

50%

7

%

10

16%

14

46%

49.0

50

83%

25

83%

6

6%

4

6%

4

13%

92.1

49

81%

22

73%

0

0%

11

8%

8

26%

39.9

55

41%

24

80%

4

4%

2

3%

5

16%

112.3

36

60%

25

83%

10

11%

15

25%

4

13%

32.6
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C14

the area
I
feel 50
difficulty to
get duty from
Muslim
lower staff
because of
their
religious
beliefs

83%

22

73%

4

4%

8

13%

6

20%

The table 4.3 indicates that the calculated values of X2 for these 14 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 14 categories is statically significant. Therefore, the main
statement of the head teacher/head masters that “I face lack of authority and power in
terms of following categories”

is accepted. However, varied trends of agreement and

disagreement in terms of rural and urban respondents are noticed. Such as categories 1,
6, indicates that Urban head of school feel less difficulty in stopping salary, controlling
absenteeism, absconding and maintaining regularity of the staff, whereas, school head
from Rural areas feel much difficulty in exercising leadership in terms of these
categories. All the other categories indicate equal trends of lack of power and authority
by both rural and urban head teachers.
This finding supports Greenfield (1991) that the head teacher is quite powerless to
achieve the objectives of the school. Some other factors such as Organizational processes,
staff characteristics, and size of organization either enable or disable the daily business of
school administrators (Hellinger & Murphy, 1987). The top down model creates many
challenges for school heads in Pakistan (Kandasamay & Blaton, 2004). The findings of
the category 11 exclusively supported by the empirical research study by Khan (2012),

69.0
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“head teachers have constant fear of transfer from one school to another, that is why they
do not take interest in instructional process in the school”. School world is full of
pressure and tensions, unhappy and complaining people and students and never ending
demands for more and more reports (English, 1992). Socio-political factors do not
encourage school heads to be effective leaders (Oplatka, 2004).

The Pakistani

educational leader is highly influenced by political and bureaucratic interferences in all
areas of education in Pakistan (Retallick & Mithani, 2003).
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Table 4.4:

I FACE CHALLENGES IN RELATIONSHIP WITH DISTRICT
ADMINISTRATION IN THE TERMS OF FOLLOWING
CATEGORIES

S.N Categories

C1

District
administration
do not support
me to control
staff absenteeism
and absconding
C2 District
administration
do not support
improve
instructional
process
C3 I cannot avoid
the impact of
Additional
assignments on
school work
C4 District
administration
do not support
in coping with
critical incidents
in the school
C5 Prolonged
district official
meetings create
frustration and
waste of time
C6 Frequent demand
of information
from
district
administration
create
administrative
burden in the
school
Calculated value

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
44 73% 16 53%

UD

42

11 11% 10

7

10 16% 13 43%

7%

X2

49.2

5

16%

30 50% 25 83% 11 12% 20 33% 4

13%

24.4

45 75% 27 80% 3

3%

12 20% 3

10%

72.0

43 71% 20 66% 8

8%

10 16% 9

30%

48.4

48 80% 25 83% 4

4%

8

16%

78.3

df=

22

(M/F)
Freq/%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

p=05

13% 5

Table value= 9.448
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The table 4.4 shows that the calculated values of X2for these 5 sub-categories as
indicated against each category are greater than the tabulated value at 0.05 levels. The
difference of these 5 sub-categories is significant. Therefore, the main statement of the
head teacher/headmistress that “I face challenges in relationship with district official in
terms of the following categories” is accepted. However, there are varied trends of
agreement and disagreement pointed out by respondents. Category one indicates trend
towards disagreement by urban head of schools. This means that urban school heads feel
that they can get support from district administration in controlling absenteeism and
absconding of the staff, Whereas, all other categories indicate equal trends of agreement
towards statement by both Rural and Urban head of schools.
However, the findings are supported by a number of studies. “There is lack of
effective district monitoring by district officials and are not motivating towards more
instruction-oriented behaviors. They are limited only to administrative matters. They did
not actually observe teaching process in the class rooms. Thus they do not play an
instrumental role in maintain the quality of education in Pakistani government schools”
(Khan, 2004; Warwick & Reimers, 1995; UNESECO, 1984; & Nwankwo, 1982).
According to Komatsu (2008) “District officials are inefficient”. District officers follow
the directions from higher authorities than to initiate changes in their schools (Simkins et
al., (2003). Pakistani education system is influenced by upper level administration,
especially district officials (Shafa, 2012)
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Table 4.5:

I FACE CHALLENGES IN ORGANIZING INSTRUCTIONAL
PROCESS IN THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3

C4

C5

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
I cannot avoid the 48 80% 14 46%
impact of teacher
absenteeism on
the
students
absenteeism
in
the classes
I cannot avoid the 51 85% 23 76%
influence of lack
of
competency
and interest on
students
achievement
I cannot avoid the 47 78% 26 86%
impact
of
holidays
on
students’ learning
I feel difficulty to 40 66% 28 93%
retain students in
the school and
class
I cannot prevent 47 78% 24 80%
fake attendance of
students because
of
community
influence

Calculated value as indicated above

df= 4

UD

Disagreement
Rural
Urban
X2
(M/F)
(M/F)
(M/F)
Freq / Freq /% Freq/%
%
7 7% 6 10% 15 50% 66.0

5

5%

5

8%

6

20% 88.4

4

4%

11 18% 3

10% 76.2

10 10% 10 16% 2

6%

4

13% 67.6

4%

p=0.05

11 18% 4

53.5

Table value= 9.448

The table 4.5 depicts that the calculated values of X2 for these 5 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these categories is significant. Therefore, the main statement of the
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head teacher/head masters that “I face challenges in instructional leadership in terms of
the following categories” is accepted.
However, in category 1 in terms of urban school heads there is trend of
disagreement towards the statement. This means that urban head of schools feel less
teacher absenteeism and its impact on students absenteeism in the classes, while all the
other categories point out equal trends of agreement and disagreement towards statement.
It is a common phenomenon that school heads in developing countries face difficulty in
dealing with disciplinary measures or matters related to competencies (Westhuizen &
Legotlo, 1996 as cited in Khan, 2010).

In Pakistani school lack of interest and

competency of teachers are common phenomena (Retallick & Mithani, 2003; Ishtiaq,
2009)
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Table 4.6:

I FACE CHALLENGES IN CONDUCT OF ANNUAL
EXAMINATION
IN
THE
TERMS
OF
FOLLOWING
CATEGORIES

S.N Categories

C1

C2

C3

C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
I cannot appoint 49 81% 24 80%
invigilators freely
because
of
community
and
staff
union
influence
I cannot manage 39 65% 22 75%
proper security of
the staff during
annual
examinations
because of lack of
cooperation
of
security agencies
I cannot stop 45 75% 26 86%
external
interference in the
annual
examination
because of
the
community
influence
I feel difficulty to 48 80% 23 76%
prevent
unfair
means
and
maintain
the
secrecy of the
question
papers
because of staff
union
and
community
influence

Calculated value as indicated above

df= 4

UD

Disagreement
Rural
Urban X2
(M/F)
(M/F)
(M/F)
Freq/
Freq / Freq/
%
%
%
10 10% 2 3% 5 16% 82.3

13

13% 10 16% 5 16% 39.4

5

5%

10 16% 4 13% 67.6

3

3%

10 16% 6 20% 75.5

p=05

Table value= 9.448
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The table 4.6 reflects that the calculated values of X2 for these 4 sub-categories as
indicated above are greater than the tabulated value at 0.05 levels. The difference of
these 4 categories is significant. Therefore, the main statement of the head teacher/head
masters that “I face challenges in conduct of annual examination in terms of the
following categories” is accepted.
However, all the categories indicate similar trends of agreement and disagreement
by both urban and rural male female school heads. This means that they are equally
challenged in terms of conduct of annual examinations.
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Table: 4.7:

I FACE CHALLENGES IN FINANCIAL MANAGEMENT IN THE
TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3

C4

C5

C6

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
I feel difficulty in 45 75% 25 83%
acquiring
required financial
funds because of
difficult structural
procedure
and
political influence
I feel difficulty in 43 71% 26 86%
management of
academic
and
nonacademic
activities because
of
financial
shortage
I feel difficulty to 40 66% 22 90%
get
audit
clearance because
of corruption.
I feel difficulty in 51 88% 18 60%
developing
working
relationship with
SMC
chairman
because of lack of
cooperation
I cannot freely 39 65% 25 83%
elect SMC body
as
per
rules
because
of
political
and
community
influence
I feel difficulty in 41 68% 22 73%
use of SMC fund
because of its
difficult
procedures.

UD
R/U
(M/F)

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

5

5%

10 16% 5

16% 65.3

6

6%

11 18% 4

13% 53.3

X2

15 15% 5

8%

3

4

8%

12 40% 80.5

4%

5

10% 54.4

11 11% 11 15% 4

13% 43.4

10 10% 10 16% 7

23% 52.0

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 138

Calculated value as indicated above

df= 4

p=05

Table value= 9.448

The table 4.7 reflects that the calculated values of X2 for these 6 sub-categories as
indicated above are greater than the tabulated value at 0.05 levels. The difference of
these 4 categories is significant. Therefore, the main statement of the head teacher/head
masters that “I face challenges in managing school finance in terms of the following
categories” is accepted.
However, all the categories indicate equal trends of agreement and disagreement
towards the statement by both Rural and Urban male and female head of schools. This
means that they equally face financial challenges in the terms of calculated categories.
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Table 4.8:

I FACE CHALLENGES IN DEALING WITH STAFF UNIONS IN
THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
C1 I feel difficulty in 45 75% 24 80%
dealing with staff
union
strikes
because of their
pressure
and
influence
C2 I feel difficulty in 47 78% 22 73%
getting duties to
the office bearers
of
staff
associations
because of their
influential
position
C3 I cannot control 40 66% 23 76%
staff absenteeism
and absconding
because of staff
union influence
and pressure
C4 I cannot take 34 56% 24 80%
punitive
action
against
incalcitrant office
bearers because
of their influence
and pressure
C5 I cannot avoid 48 80% 28 93%
staff pressure in
transfer,
deputation
and
verbal orders to
work because of
union influence
and pressure
Calculated value as indicated above
df= 4

UD
R/U
(M/F)
Freq /
%
10 10%

Disagreement
X2
Rural
Urban
(M/F)
(M/F)
Freq / Freq/
%
%
7 11% 4 13% 63.5

6

10 16% 5

6%

11 11% 9

15% 7

16% 68.3

23% 42.0

7

7%

20 33% 15 16% 33.9

4

4%

8

p=05

13% 2

6%

86.2

Table value= 9.448

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 140

The table 4.8 indicates that the calculated values of X2 for these 5 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “I face challenges in dealing with staff unions in
terms of the indicated categories”

is accepted. However, trend of majority of the

respondents is towards agreement with the statement. Thus, as a whole majority of male
and female school heads of both rural and urban areas show positive response to the
categories. This means that they equally face challenges in terms of staff union influence
and pressure in the terms of calculated categories.
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Table 4.9:

I
FACE
CHALLENGES
IN
COMMUNITY IN THE TERMS
CATEGORIES

S.N Categories

UD
R/U
(M/F)

C1

10 10% 13

21% 5

16% 38.1

3

18

30% 7

23% 49.8

10 10% 25

41% 4

13% 23.2

C2

C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
I cannot easily 37 61% 25 83%
involve
the
community
in
school
matters
because of their
lack of interest
I feel difficulty in 40 66% 22 73%
maintaining
working
relationship with
community
because of lack of
interest
I
face
media 25 41% 26 86%
blackmailing for
students
scholarship
distribution

RELATIONSHIP
WITH
OF THE FOLLOWING

Calculated value as indicated above

df= 4

3%

p=05

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

Table value= 9.448

The table 4.9 indicates that the calculated values of X2for these 3 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 3 categories is significant. Therefore, the main statement
of the head teacher/head masters that “I face challenges in relationship with community
in terms of the indicated categories” is accepted. Thus, the majority of respondents are
towards agreement except category 3 in which there is varied trend among rural and
urban heads in terms of media blackmailing which means that rural school heads face low
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blackmailing by the media related individuals. Parents do not take interest in school
maters (Shafa, 2012)
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4.4

The Analysis of part one of Second Questionnaire (Impact of System
Support)

Table 4.10:

CURRENT
MONITORING
SYSTEM
DISTRICT
ADMINISTRATION CANNOT HELP ME IN THE TERMS OF
THE FOLLOWING CATEGORIES

S.N Categories

C1
C2

C3

C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
staff 40 66% 20 66%

UD
R/U
(M/F)

Control
0
absenteeism
Ensure
25 41% 10 33% 15
punctuality of the
staff
Ensure
the 30 50% 19 63% 9
accountability of
the
staff
performance
Prevent
staff 43 71% 17 56% 10
absconding

Calculated value as indicated above

df= 4

0%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

X2

20 33% 10 33% 58.3

15% 20 33% 20 66% 7.1

9%

30 50% 10 33% 16.9

10% 10 16% 10 33% 53.5

p=0.05

Table value= 9.448

The table 4.10 shows that the calculated values of X2 for these 4 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 5 categories is significant. Therefore, the main statement of the
head teacher/head masters that “Current Monitoring Process of system of Education
Department cannot help in the terms of the following categories” is accepted.
However, categories 2 and 3 indicates different trends of disagreement towards
the statement by both Rural and Urban male and female head of schools. This means that
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the current monitoring process is inefficient. It helps only check the proper utilization of
school resources and get course completed on time.
However, findings support Khan (2004); Warwick & Reimers (1992); UNESECO
(1984); & Nwankwo (1983).

That there is lack of effective district monitoring

mechanism by district officials and are not motivating towards more instruction-oriented
behaviors. They are limited only to administrative matters. They did not actually observe
teaching process in the class rooms. Thus they do not play an instrumental role in
maintain the quality of education in Pakistani government schools.

According to

Komatsu (2008).“District officials are inefficient”. District officers follow the directions
from higher authorities rather than to initiate changes in their schools (Simkins et al.,
(2003)
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Table 4.11:

CURRENT ANNUAL INSPECTION SYSTEM OF DISTRICT
EDUCATION ADMINISTRATION CANNOT HELP IN THE
TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

UD
R/U
(M/F)

C1

6

Disagreement
X2
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/
%
6% 11 18% 5 16% 59.5

6

6% 6

6

6% 40 66% 17 56% 38.8

8

8% 15 25% 5

C2

C4

C5

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Improve
the 44 73% 24 80%
achievement of the
students
Ensure
the 49 81% 26 86%
accountability
of
staff performance
Maintain
the 17 28% 12 40%
academic
and
nonacademic
school record
Improve the quality 39 65% 23 76%
of teaching and
learning

Calculated value as indicated above

df= 4

p=0.05

10% 3

10% 85.3

16% 39.4

Table value= 9.448

The table 4.11 shows that the calculated values of X2 for these 5 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 5 sub-categories is significant. Therefore, the main statement of
the head teacher/head masters that “Current annual Inspection Process of Education
Department cannot help in the terms of the pointed out categories” is accepted.
However, the majority of the respondents are towards disagreement in terms of
last category which means that this process helps only to maintain academic and
nonacademic school record, whereas the rest of the categories indicate positive
perception towards the agreement.
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Table 4.12

THE CURRENT POLICY OF LOCAL POSTING OF THE STAFF
CANNOT HELP ME IN THE TERMS OF THE FOLLOWING
CATEGORIES.

Categories

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / % Freq / %
41 68% 12 40%

C1 Maintain
punctuality of
the staff
C3 Develop
36
community and
school
relationship
C4 Prevent
the 33
staff
absenteeism

UD
R/U
(M/F)
Freq / %
7
7%

Disagreement
X2
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%
15 25% 15 50% 39.5

60% 17

56% 8

8%

55% 16

53% 10

10% 17

Calculated value as indicated above

df= 4

p=0.05

20

33% 9

30% 27.4

28% 14 49% 17.1

Table value= 9.448

The table 4.12 depicts that the calculated values of X2 for these 4 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 4 sub- categories is significant. Therefore, the main
statement of the head teacher/head masters that “Local Posting of the staff cannot help in
the terms of the pointed out categories” is accepted. However, trend of urban heads is
towards disagreement with the statement. Within overall trend of the respondents, the
majority of the respondents show positive perception to the statements
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Table 4.13

ANNUAL CONFIDENTIAL REPORTS OF THE STAFF CANNOT
HELP IN THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2

Control
performance
the staff
Prevent
misbehaving
the staff

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
the 45 75% 25 83%
of

UD
Disagreement
X2
R/U
Rural
Urban
(M/F)
(M/F)
(M/F)
Freq / Freq /% Freq/%
%
4 4%
12 20% 4 13% 61.1

the 43 71% 20 66% 8 8%
of

The calculated value as indicated above

df= 4

12

p=0.05

20% 7

23% 58.9

Table value= 9.448

The table 4.13 shows that the calculated values of X2 for these 2 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 3 categories is significant. Therefore, the main statement of the
head teacher/head masters that “Annual confidential report of the staff cannot help me in
terms of the following categories” is accepted.
This finding supports Khan, (2012), “that government school teachers and
administration do not work well, and that poor performance will lead to their dismal”.
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4.5

Analysis of second part of Second Questionnaire (Leadership Coping
Approaches)

Table 4.14:

PERSONAL CONFIDENCE AND COURAGE CAN HELP ME IN
THE TERMS OF THE FOLLOWING CATEGORIES.

S.N Categories

UD
R/U
(M/F)
Freq / %

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

C1

4

45

10 16% 3

10% 78.7

10

10% 10 10% 4

13% 60.8

5

5%

20 33% 5

16% 60.3

8

8%

11 18% 4

13% 60.0

6

6%

9

15% 7

23% 61.2

7

7%

10 16% 8

26% 53.7

0% 0%

12 16% 5

16% 54.2

8

8%

10 16% 3

10% 59.7

6

6%

6

16% 77.1

C2

C3
C4
C5

C6

C7

C8
C9

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Improve teacher 47 78% 26 86%
performance
improve
class 42 70% 24 80%
room attendance
of the teachers
.Prevent
staff 38 46% 22 73%
absenteeism
Prevent
staff 41 68% 26 86%
absconding
Defuse political 45 75% 23 76%
and bureaucratic
influence
Get cooperation 44 73% 21 70%
of the district
administration
Face
critical 48 80% 25 83%
incidents in the
school
Defuse staff union 43 71% 26 86%
pressure
Motivate
SMC 49 81% 22 78%
chairman for fair
use of funds

Calculated value as indicated above

df= 4

p=0.05

16% 5

Table value= 9.448

The table 4.14 depicts that the calculated values of X2for these 9 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 9 categories is significant. Therefore, the main statement
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of the head teacher/head masters that “My personal confidence and courage can help me
in the terms of the following categories”

is accepted. Within overall trend of the

respondents, the majority of school heads of male and females show positive perception
towards the statement.
This finding supports to Dubin (1991); Hill and Hill (1998); Brighouse and
Woods (1999) that Personal efforts of the principal make the difference in the school
world. He/she is the significant instrument in establishing appropriate cultural identity
and climate. It is the head teacher that makes excellent schools. Successful schools are
the places where individuals grow by walking the extra mile
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Table 4.15:

DOCUMENTING EVERYTHING CAN HELP ME IN THE TERMS
OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2

C4

C4
C5

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
staff 46 76% 23 76%
and

Prevent
absenteeism
absconding
Improve
the
performance of the
staff
Maintain
self
defense as an
administer
Defuse
political
influence
Face bureaucratic
anger
and
influence

UD
R/U
(M/F)

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

5

5%

10 16% 6

20% 62.2

40 66% 22 73% 8

8%

12 40

8

26% 48.3

49 81% 24 80% 9

9%

3

10% 5

16% 84.2

37 61% 19 63% 10 10% 15 25% 9

30% 29.2

39 65% 26 86% 12 12% 10 16% 3

10% 49.2

Calculated value as indicated above

df= 4

p=0.05

Table value= 9.448

The table 4.15 depicts that the calculated values of X2for these 5 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 5 categories is significant. Therefore, the main statement of the
head teacher/head masters that “Documenting everything about staff helps me in the
terms of the pointed out categories”

is accepted.

Within overall trends of the

respondents, the majority of school heads of male and females show positive perception
towards the statement
This finding supports to Shah (2012) that Effective head teachers maintain
everything in written forms so that an effective monitoring and evaluation mechanism
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could be developed within school. All the rules and schedules are managed in written
forms. Thus documenting would help for smooth implementation of the planned activities
of academic and non-academic nature.
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Table 4.16:

PERFORMING TEACHING ROLE CAN HELP IN THE TERMS
OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3

C4
C5
C6

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
the 40
73%
of
66% 22

Increase
performance
the staff
Increase the class
room attendance
of the teachers
Develop personal
relationship with
the students
Control students
absconding
avoid
teacher
absconding
Maintain personal
relationship with
teachers

UD
R/U
(M/F)

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

X2

42.5
10 10% 12 20% 6

20%

46 76% 22 73% 5

5%

10 16% 7

23% 41.2

45 75% 24 80% 7

7%

10 16% 4

13% 64.2

38 64% 18 60% 5

5%

20 305

40 66% 21 67% 9

9%

12 20% 8

26% 39.2

45 75% 25 83% 6

6%

10 16% 4

13% 65.7

Calculated value as indicated above

df= 4

p=0.05

15 50% 31.9

Table value= 9.448

The table 4.16 indicates that the calculated values of X2for

these 6 sub-

categories as indicated above against each category are greater than the tabulated value at
0.05 levels. The difference of these 7 categories is significant. Therefore, the main
statement of the head teacher/head masters that “Performing teaching role can help in the
terms of the pointed out categories”

is accepted.

Within overall trend of the

respondents, the majority of school heads of male and females show positive perception
towards the statement.
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This leadership strategy is also well supported in the leadership literature. That
Successful school heads always prefer to be in the class rooms and less in the office; their
considerable time of working hour is devoted to the teaching and learning process than on
administrative matters. They make their presence very visible. It is noted that their some
behaviors contribute affectivity such as time management, instructional management,
supervision, institutional planning (Kalra, 1997)
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Table 4.17:

DEALING ACCORDING TO THE PROFESSIONAL LEVEL OF
THE STAFF CAN HELP ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
task 38 64% 20 66%
to
the

UD
R/U
(M/F)

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

Assign
11 11% 14 23% 7
according
capacity of
staff
Increase
the 33 55% 23 76% 9 9% 20 30% 5
performance of the
staff
Create interest of 45 75% 26 86% 6 6% 10 16% 3
the staff in their
assignments

Calculated value as indicated above

df= 4

p=0.05

23% 32.6

27.8
16%
10% 67.9

Table value= 9.448

The table 4.17 shows that the calculated value of X2 for these 3 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 3 categories is significant. Therefore, the main statement of the
head teacher/head masters that “Dealing according to the capacity of the staff help me in
the terms of the pointed out categories”

is accepted. Within overall trend of the

respondents, the majority of school heads of male and females show positive perception
towards the statement
This finding supports the Patterson et al., (1997); Weller, (1999) that school
performance increase greatly due to employee commitment and positive, psychological
contact, between employer and employee. These factors are very important, head teacher
award employee with flexibility and freedom to work
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Table 4.18:

ADOPTING FLEXIBILITY IN AUTHORITY AND POWER TO
CERTAIN LEVEL TO LOCAL CONDITIONS CAN HELP ME IN
THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1
C2
C3

C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
staff 44 73% 24 80%

UD
U/R
(M/F)
Freq /
%
7 7%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

Prevent
10 16%
absenteeism
prevent
staff 40 66% 21 70% 10 10% 10 16%
absconding
avoid deputation 36 60% 19 63% 5 5% 20 30%
and transfer of the
staff
Retain the staff
33 55% 23 76% 9 9% 20 30%

Calculated value as indicated above

df= 4

p=0.05

X2

5

16% 60.8

8

26% 38.2

10 33% 31.0

5

16% 27.8

Table value= 9.448

The table 4.18 depicts that the calculated values of X2 for these 4 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Adopting flexibility to certain level in authority
and power to administrative situation help me in the terms of the pointed out categories”
is accepted. However, within overall trend of the respondents, the majority of school
heads of male and females of urban and rural show positive perception towards the
statement.
This finding supports to Armstrong (1994) that a successful school head is he who
negotiate and compromise. Head teachers maintain neutral policy focus on issues not
positions and seeking win-win outcomes can be successful (Hughes et al., 1999)
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Table 4.19:

ADOPTING
RECONCILIATORY
APPROACH
IN
THE
ADMINISTRATION CAN HELP ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1
C2

C3
C5

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
conflict 34 56% 22 73%

UD
U/R
(M/F)

Avoid
8 8%
with staff
Avoid
conflict 39 65% 18 60% 7 7%
with upper level
administration
Avoid
conflict 40 66% 19 63% 10 10%
with community
Retain staff in 36 60% 22 73% 5 5%
the school

Calculated value as indicated above

df=

p=0.05

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%
20 33% 6

X2

20% 28.9

16 26% 10 33% 34.9
30%
12 20% 9

30% 37.0

20 33% 7

23% 35.0

Table value= 9.448

The table 4.19 depicts that the calculated values of X2 for these 5 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
that “Compromising to certain level to administrative situation help me in the terms of
the following categories”

is accepted. Within overall trend of the respondents, the

majority of school heads of male and females show positive perception towards the
statement.
This finding supports to Armstrong (1994) that a successful school head is he who
negotiate and compromise. Head teachers maintain neutral policy focus on issues not
positions and seeking win-win outcomes can be successful (Hughes et al., 1999)
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Table 4.20:

MAINTAINING NEUTRAL POLICY CAN HELP ME IN THE
TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1
C3
C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
conflict 41 68% 25 83%

UD
U/R
(M/F)

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

X2

Avoid
10 10% 10 16% 4 13% 58.0
with staff
Avoid
conflict 40 66% 20 66% 9 9% 12 20% 6 26% 41.0
with community
Maintain
35 58% 19 63% 6 6% 20 33% 10 33% 37.0
discipline in the
school

The Calculated value as indicated above

df= 4

p=0.05

Table value= 9.448

The table 4.20 indicates that the calculated values of X2 for these 4 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 4 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Maintaining neutral policy can help me in the
terms of the pointed out categories” is accepted. Within overall trend of the respondents,
the majority of school heads of male and females show positive perception towards the
statement.
This finding supports to Armstrong (1994) that a successful school head is he who
understands the realities of political and economical context then negotiate and
compromise. Head teachers maintain neutral policy focus on issues not positions and
seeking win-win outcomes can be successful (Hughes et al., 1999).
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Table 4.21:

MY PARTICIPATORY ATTITUDE HELPS ME IN THE TERMS
OF THE FOLLOWING CATEGORIES:

S.N Categories

C1

C2

C5

C6

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / %
Freq /
%
Make
shared 32
53% 21 70%
decisions in the
school matters
Avoid
staff 35
58% 28 60%
resistance
to
change
Increase
the 46
76% 24 80%
interest of the
staff in work
Retain the staff 43
71% 21 70%

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

10 10% 20 33% 7

X2

23% 21.4

7

7%

20 33% 10 33% 26.9

6

6%

10 16% 4

13% 42.5

9

9%

10 16% 7

23% 27.4

p=0.05

Table value= 9.448

The table 4.21 indicates that the calculated values of X2 of these 6 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 6 categories is significant. Therefore, the main statement
of the head teacher/head masters that “My participatory attitude help in the terms of the
following categories” is accepted. Within overall trend of the respondents, the majority
of school heads of male and females show positive perception towards the statement.
This finding supports Weller (1999), the successful school heads are well aware
about the participatory role of staff in decision making and it provides them the internal
motivation necessary for sustaining the commitment needed for achieving the school
effectiveness.

Allowing staff participation in school matters especially in decision

making is an effective tool for enhancing administers knowledge and it improve the
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decisions quality (Latham & Wexley, 1981). Resistance to improvement in the school can
be effectively dealt with Participation and involvement (Rue & Byars, 2000); similarly
According to Griffin (2000), “Participation is often the most effective technique to
overcome resistance to change
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Table 4.22:

SETTING-UP DIFFERENT ACADEMIC AND CO-CURRICULAR
COMMITTEES HELPS ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3

C4

C5
C6

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
the 39 65% 21 70%

Reduce
administrative
work load
Increase
the
interest of the
staff
in
assignments
Get
help
in
resolving students
as
well
staff
affairs
Manage
curriculum
and
co-curricular
activities
effectively
Resolve
staff
conflicts
Manage
development
activities of the
school

UD
R/U
(M/F)

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

5

16 26% 9

30% 38.1

41 68% 20 66% 10 10% 10 16% 9

30% 49.2

42 67% 21 70% 9

9%

10 16% 8

26% 45.2

43 71% 24 80% 8

8%

10 16% 5

16% 22.8

5%

X2

30 50% 18 60% 12 12% 20 33% 10 33% 13.9
46 76% 25 83% 8

The Calculated value as indicated above

df= 4

8%

p=0.05

10 16% 3

10% 42.2

Table value= 9.448

The table 4.22 indicates that the calculated values of X2 for these 6 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 6 sub-categories is significant. Therefore, the main
statement of the head teacher/head masters that “Setting up different committees for
academic and non-academic activities helps in the terms of the following sub-categories”
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is accepted. Within overall trend of the respondents, the majority of school heads of male
and females show positive perception towards the statement.
This finding supports to Miles 1978; Fullan, 1992; Davis and Thomas, 1989; Dale
and illes, 1995) that it is a chief characteristic of successful school head that they share
their authority and resources to steering groups. The main agenda of effective school
leaders is empowering others.

For continued growth and development effective

principals set stage and empowers dedicated teachers to implement agenda so that school
objective could be achieved.
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Table 4.23:

KEEPING WEEKLY REPORTS, VIGILANT REPORTS AND
TEACHERS’ DIARY OF THE STUDENTS’ WORK HELP ME IN
THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2
C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
increase the class 43 71% 22 73%
room attendance
of teaching staff
improve teacher 47 78% 19 63%
performance
Increase
the 35 58% 18 60%
achievement level
of the students

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

X2

9

9% 10 16% 6

20% 29.5

5

5% 10 16% 9

30% 37.3

7

7% 20 33% 10 33% 26.4

p=0.05

Table value= 9.448

The table 4.24 depicts that the calculated values of X2 for these 3 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 3 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Getting maintained weekly reports, vigilant reports
and teachers’ diary of the students work help me in terms of the following categories is
accepted. Within overall trends of the respondents, the majority of school heads of urban
and rural show positive perception towards the statement
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Table 4.24:

KEEPING GOOD RELATIONSHIP WITH THE STUDENTS
HELPS ME IN THE TERMS OF THE FOLLOWING
CATEGORIES

S.N Categories

UD
U/R
(M/F)

C1

7

7% 9

15% 5

16% 63.0

7

7% 17 28% 5

16% 43.0

8

8% 18 30% 7

23% 31.2

C2

C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Minimize
the 45 75% 24 80%
influence of staff
unions in school
Monitor
class 40 66% 21 70%
room attendance of
the teachers
Monitor
the 37 61% 20 66%
classroom
performance of the
teachers

The Calculated value as indicated above

df= 4

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

p=0.05

Table value= 9.448

The table 4.24 reflects that the calculated values of X2for these 3 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 3 categories is significant. Therefore, the main statement of the
head teacher/head masters that “My Developing direct positive relationship with students
help in the terms of the following sub- categories” is accepted. Within overall trends of
the respondents, the majority of school heads of rural and urban show positive perception
towards the statement
This finding supports to Hill and Hill (1998); Morgan and Morris, (1999), that
successful head teachers must create space for developing dialogue relationship with the
learners. They feel pleasure in interacting with students. They must create opportunities
to hear and listen issues and hopes of students. developing good relation with students
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promote the students achievement (Khan, 2009) Similarly, quality of education can be
enhanced by creating active and negotiating environment in which close relationship can
be developing not creating distance.
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Table 4.25:

S.N

C1

C2

C3

C4

CONDUCTING PARENTS, TEACHERS, STUDENTS AND HEAD
TEACHER CONFERENCES HELP ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

Categories

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Increase
the 39 65% 21 70%
involvement of the
parents in school
matters
Improve
the 38 64% 23 76%
achievement level
of students
improve
the 31 52% 25 83%
performance of the
teachers
Retain students in 41 68% 19 63%
the school

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)
Freq/ %

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

8

8%

15 25%

7

23%

37.1

12

12% 12 20%

5

16%

41.4

10

10% 20 33%

4

13%

23.8

10

10% 10 16%

10

16%

45.6
5

p=0.05

Table value= 9.448

The table 4.25 indicates that the calculated values of X2 of 4 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 4 categories is significant. Therefore, the main statement of the
head teacher/head masters that “Managing Parents, teacher, student and head teacher
conference help me in the terms of the pointed out categories” is accepted. Within
overall trend of the respondents, the majority of school heads of male and females show
positive perception towards the statement.

X2
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Table 4.26

ADOPTING NEGOTIATING APPROACH WITH STAFF AND
COMMUNITY HELPS ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

C1

8

20 33% 8

26% 23.7

10 10% 20 33% 9

30% 17.4

12 12% 10 16% 7

23% 37.5

9

13% 42.4

C2
C3
C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Defuse staff union 33 55% 21 70%
pressure
Cope up with 31 52% 20 66%
recalcitrant staff
Avoid
staff 39 65% 22 73%
conflict
Develop
trust, 42 70% 25 83%
confidence
and
working
relationship
with staff

The Calculated value as indicated above

df= 4

8%

9%

p=0.05

10 16% 4

Table value= 9.448

The table 4.26 indicates that the calculated values of X2 for these 4 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Adopting Negotiating approach with community
and staff help me in the terms of the pointed out categories” is accepted. Within overall
trend of the respondents, the majority of school heads of rural and urban show positive
perception towards the statement
This finding support Armstrong (1994) that conflicts within leadership situation
can be appropriately faced and dealt with proper negotiating. It is an approach that helps
deal with some conflicts. It can be initiated by preparation. It helps to understand the
ground realities of the work place. According to Hughes et al., (1999), “Considerable
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time of educational leaders is spent on resolving conflicts. About 25 percent time is spent
in resolving staff conflicts and thus negotiating and resolving conflicts is an important
factor in leadership successfulness.”
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Table 4.27:

KEEPING PERSONAL RELATIONSHIP WITH STAFF HELPS IN
TERMS OF THE FOLLOWING CHALLENGE

S.N Categories

UD
U/R
(M/F)

C1

10 10% 20 33% 6

20% 31.0

5

5%

10 16% 3

10% 48.0

7

7%

13 22% 7

23% 53.0

8

8%

10 16% 5

16% 55.0

C2

C3
C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Create interest 35 58% 19 63%
for change and
innovation
among staff
Defuse
staff 47 78% 25 83%
union
and
political
influence
Avoid conflict 41 68% 22 73%
with staff
Increase
the 43 71% 24 80%
performance
of staff

The Calculated value as indicated above

df= 4 p=0.05

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

Table value= 9.448

The table 4.27 indicates that the calculated values of X2 for theses 4 subcategories as indicated above against each category are greater than the tabulated value at
0.05 levels. The difference of these 4 categories is significant. Therefore, the main
statement of the head teacher/head masters that “Developing Personal relationship with
staff help in the terms of the pointed out categories” is accepted. Within overall trend of
the respondents, the majority of school heads of male and females show positive
perception towards the statement
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Table 4.28:

KEEPING PROFESSIONAL RELATIONSHIP WITH OTHER
HEAD TEACHERS HELPS IN TERMS OF THE FOLLOWING
CATEGORIES

S.N Categories

C1

C2

C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
and 36 60% 18 60%
the

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

X2

Learning
6 6% 20 33% 10 33% 29.2
sharing
leadership
strategies
Understand
the 45 75% 25 83% 5 5% 10 16% 5 16% 65.3
administrative
complexities
Solve
critical 41 68% 23 76% 10 10% 10 16% 6 20% 53.8
incidents in the
school

The Calculated value as indicated above

df=

p=0.0

Table value= 9.448

The table 4.28 indicates that the calculated values of X2 these 3 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 3 categories is significant. Therefore, the main statement of the
head teacher/head masters that “My Networking with other colleagues help in the terms
of the following sub- categories” is accepted. Within overall trend of the respondents,
the majority of school heads of male and females show positive perception towards the
statement

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 170

Table 4.29:

GIVING EXTRA TIME OTHER THEN THE WORKING HOURS
IN THE SCHOOL HELPS ME IN TERMS OF THE FOLLOWING
CATEGORIES

S.N Categories

UD
U/R
(M/F)
Freq/%

C1

11 11% 10 16% 9

30% 37.4

4

13% 47.8

C2

C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Motivate academic 40 66% 20 66%
and non-academic
staff
for
developing
commitment with
their assignments
Lighten
the 47 78% 25 83%
administrative
word load
Develop the sense 45 75% 20 66%
of ownership with
the school

The Calculated value as indicated above

df= 4

4%

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

10 16% 4

11 11% 5

p=0.05

8%

9

30% 57.2

Table value= 9.448

The table 4.29 indicates that the calculated values of X2 for these 3 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Dedicating extra time to school other than working
hours help in the terms of the pointed out categories” is accepted. Within overall trend
of the respondents, the majority of school heads of male and females show positive
perception towards the statement.
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Table 4.30:

ADVANCE
PLANNING
RESPONSIBILITIES HELP
FOLLOWING CATEGORIES

S.N Categories

C1
C2

C4

C5

C6

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
staff 40 66% 22 73%

Develop
work plan
Manage
the
school needs with
the
available
budget
Prioritize
the
curriculum and co
curriculum
activities
Avoid the impact
of
additional
assignments on
school
Making effective
use of physical
facilities

OF
ME IN

ADMINISTRATIVE
TERMS OF THE

UD
U/R
(M/F)
Freq / %

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

8

8%

15 25% 5 16%

42.6

45 75% 20 66% 10

105

10 16% 5 16%

57.3

48 80% 23 76% 12

12% 2

40 66% 26 86% 6

49 81% 25 83% 7

The Calculated value as indicated above

df= 4

5 16%

65.3

6%

15 25% 3 10%

51.0

7%

5

82.8

p=0.05

3%

X2

8%

4 13%

Table value= 9.448

The table 4.30 indicates that the calculated values of X2 for these 6 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 7 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Advance planning of the administrative
responsibilities help in the terms of the pointed out categories”

is accepted. Within

overall trend of the respondents, the majority of school heads of male and females show
positive perception towards the statement.
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Table 4.31:

MOTIVATING RELIGIOUSLY AND MORALLY TO THE STAFF
HELP ME IN THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2
C3

C4

C5

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / % Freq / %
Improve
the 31 52% 25 83%
attendance of
the staff
Control staff 25 41% 26 86%
absenteeism
Encourage the 22 36% 23 76%
staff
to
improve their
performance
Avoid
the 27 45% 20 66%
conflict with
the staff
Control staff 25 41% 15 50%
absconding

The Calculated value as indicated above
9.448

UD
U/R
(M/F)
Freq/%
9
9%

Disagreement
Rural
Urban
X2
(M/F)
(M/F)
Freq /% Freq/%
20 33% 5 16% 26.0

15

15% 20 33% 4

13% 17.4

10

10% 30 50% 5

16% 22.9

5

5%

26% 30.5

10

10% 30 50% 10 33% 17.9

df= 4

30 50% 8

p=0.05

Table value=

The table 4.31 indicates that the calculated values of X2 for these 5 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Religious and moral motivation to the staff help in
the terms of the pointed out categories”

is accepted. However, category 5 indicates

trends towards disagreement by urban head of schools. It means city heads feel difficulty
in controlling absconding of the staff. However, within overall trend of the respondents,
the majority of school heads of rural and urban show positive perception towards the
statement. This finding supports to Armstrong (1993), “Motivate employees to achieve
high level of quality performance.
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Table 4.32:

KEEPING PERSONAL RELATIONSHIP WITH COMMUNITY
HELP ME IN THE TERMS OF THE FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3

C4

C7

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Increase
the 46 76% 24 80%
enrollment of the
students
Get
devil’s 43 71% 22 73%
advocate
for
school work
Increase
the 40 66% 20 66%
interest
of
community
in
school affairs
Take disciplinary 42 70% 21 70%
action against the
students
Protect the school 45 75% 22 73%
property

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

5

5%

10

16% 5

16% 42.1

7

7%

15

25% 3

10% 57.9

0

0%

20

33% 10 33% 48.7

9

9%

10

16% 8

26% 51.1

5

5%

10

16% 8

26% 59.6

p=0.05

X2

Table value= 9.448

The table 4.32 reflects that the calculated values of X2 for these 7 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 7 sub-categories is significant. Therefore, the main
statement of the head teacher/head masters that “Developing personal relationship with
the community help in the terms of the pointed out categories”

is accepted. Within

overall trend of the respondents, the majority of school heads of male and females show
positive perception towards the statement.
This finding supports to Tsang and Wheeler (1991) that sustained relationship
with community can improve the quality of education in educational institutions. As a
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head teacher he/she must possess skill to foster close relationship with community
(Coursen, 1981; Hoyle, et. al., 1985; McEwan, 1996; Bolman & Deal 2003).
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Table 4.33:

CONDUCTING AWARENESS PROGRAMS IN THE SCHOOL
HELPS ME IN THE TERMS OF THE FOLLOWING
CATEGORIES

S.N Categories

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

C1

6

6%

12 30% 5

16% 56.0

6

6%

8

13% 3

10% 49.2

4

4%

11 18% 5

16% 59.1

7

7%

10 16% 7

23% 55.2

5

5%

10 16% 8

2%

C2

C3

C4

C5

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Create awareness in 43 77% 24 80%
political leadership
about
potential
damage in school
performance
because of their
interference
Create awareness 47 78% 26 86%
among upper level
officials
about
potential
damage
because of their
interference
Develop personal 49 81% 23 76%
relationship
with
community
Display
students 44 73% 22 73%
work
and
performance
Encourage
46 76% 21 70%
confidence
and
interest
among
students
for
learning

The Calculated value as indicated above

df= 4

p=0.05

36.2

Table value= 9.448

The table 4.33 indicates that the calculated values of X2 for these 5 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Managing awareness programs in the school help
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in the terms of the pointed out categories”

is accepted Within overall trend of the

respondents, the majority of school heads of male and females show positive perception
towards the statement.
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Table 4.34:

TAKING PERSONAL INTEREST IN THE ADMINISTRATIVE
RESPONSIBILITIES HELPS IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1

C2
C3

C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / % Freq /
%
the 35 58% 21 70%

Prevent
staff
absenteeism
Stop the staff 39
absconding
Increase the 44
enrollment of
the students
Timely
46
completion of
official
assignments

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

6

6%

20

33% 8

26% 29.9

65% 24 80% 8

8%

15

25% 4

13% 43.0

73% 25 83% 6

6%

10

16% 5

16% 60.2

76% 22 73% 7

7%

10

16% 5

16% 37.1

The Calculated value as indicated above

df=

p=0.05

Table value= 9.448

The table 4.34 reflects that the calculated values of X2for these 4 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 4 sub-categories is significant. Therefore, the main statement of
the head teacher/head masters that “Personal interests in school matters help in the terms
of the pointed out categories” is accepted. Within overall trend of the respondents, the
majority of school heads of male and females show positive perception towards the
statement.
This finding supports to several studies (Goldring & Pasternak, 1994; Heck etal.,
1990; Silins, 1994; Harber & Davies, 1997) that school head teachers can influence the
school effectiveness directly or indirectly by determining specific goals and building
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school wide personal commitment to them. The effectiveness of the school can be
increased by the personal disposition. The presence and absence of head of school
influence the effectiveness of the administration (Green field, 1987)
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Table 4.35:

CHALLENGING ATTITUDE HELP IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1

C2

C3
C4

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / % Freq / %
Motivate
the 25 41% 24 80%
staff complete
their tasks on
time
Increase
the 31 52% 20 66%
interest of the
staff in their
tasks
Improve
the 33 55% 18 60%
quality of work
Increase
the 46 76% 25 83%
productivity of
the staff

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)
Freq/%
15 15%

Disagreement
Rural
Urban
X2
(M/F)
(M/F)
Freq /% Freq/%
20 33% 6 20% 13.1

10 10% 20 33% 9

30% 17.4

9

9%

20 33% 10 33% 20.4

8

8%

10 16% 4

p=0.05

13% 40.2

Table value= 9.448

The table 4.35 depicts that the calculated values of X2for these 4 sub-categories as
indicated above against each category are greater than the tabulated value at 0.05 levels.
The difference of these 4 categories is significant. Therefore, the main statement of the
head teacher/head masters that “Challenging attitude help in the terms of the pointed out
categories” is accepted.
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Table 4.36:

DEMOCRATIC ATTITUDES HELP ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1

C2
C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%
Avoid
the 29 485 18 60%
conflicts
with
staff on decision
making
and
work distribution
Retain the staff 26 43% 17 56%
in the school
Maximize
the 36 60% 20 66%
participation rate
of the staff in
tasks
and
performance

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

X2

12 12% 21 35% 10 33% 12.1

17 17% 20 33% 10 33% 7.0
6

65

p=0.05

20 33% 8

26% 31.9

Table value= 9.448

The table 4.36 shows that the calculated values of oX2 for these 3 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 3 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Democratic Leadership style help me face in terms
of following categories”

is accepted. Within overall trend of the respondents, the

majority of school heads of male and females show positive perception towards the
statement
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Table 4.37:

AUTOCRATIC ATTITUDE HELPS ME IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1

C2
C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq / %
%
Controlling the 33 55% 19 63%
staff
absenteeism
Prevent the staff 30 50% 21 70%
absconding
Improve
the 39 65% 20 66%
performance of
the staff

The Calculated value as indicated above

df= 4

UD
U/R
(M/F)
Freq/%

Disagreement
Rural
Urban
(M/F)
(M/F)
Freq /% Freq/%

8

8%

20 33% 10 33% 21.7

6

6%

15 25% 8

26% 21.9

5

5%

16 26% 8

26% 39.7

p=0.05

X2

Table value= 9.448

The table 4.37 indicates that the calculated values of x2 for these 3 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 5 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Autocratic attitude help in the terms of the pointed
out categories”

is accepted. Within overall trend of the respondents, the majority of

school heads of male and females show positive perception towards the statement

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 182

Table 4.38:

HONEST AND SINCERE STYLE HELP IN THE TERMS OF THE
FOLLOWING CATEGORIES

S.N Categories

C1
C2

C3

Agreement
Rural
Urban
(M/F)
(M/F)
Freq / Freq /
%
%

UD
U/R
(M/F)
Freq/%

Make fair use of 40 66% 22 73% 8
school funds
Maintain
47 78% 23 76% 5
punctuality of the
staff
Increase
the 43 71% 24 80% 3
performance of the
staff

The Calculated value as indicated above

df= 4

Disagreement
Rural
Urban X2
(M/F)
(M/F)
Freq /% Freq/%

8%

15 25% 5

16% 42.6

5%

10 16% 5

16% 43.4

3%

15 25% 5

16% 61.7

p=0.05

Table value= 9.448

The table 4.38 reflects that the calculated values of X2 for these 3 sub-categories
as indicated above against each category are greater than the tabulated value at 0.05
levels. The difference of these 3 categories is significant. Therefore, the main statement
of the head teacher/head masters that “Honest and sincere attitude help in the terms of the
pointed out categories”

is accepted. Within overall trend of the respondents, the

majority of school heads of male and females show positive perception towards the
statement
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CHAPTER FIVE # 5
DISCUSSION,
CONCLUSION AND
RECOMMENDATIONS
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5.0

Introduction
Chapter one has delineated some of the key concepts of the study as Leadership

challenges, Impact of System Supporting Strategies and Leadership Coping Strategies.
The chapter two discusses the concepts of the leadership theories related with research
concepts and the background of the study. It further discusses the historical background
of administrative reforms, development and school dynamics in the context of Sindh.
The chapter three explained the research design and methods which has been employed
to achieve the objectives of this study and answer the research questions of the study. It
categorically delineated and debated the research Design, the population, and the
sampling procedure, the role of researcher, research approaches, and data collection
instruments, trustworthiness and data analysis process of this study. The chapter four
presented the results of the study
The main purpose of this current chapter is to enter into more fully developed
discussion of what the results provided the researcher with insights and understandings
about indigenous conception of leadership effectiveness at secondary school level in
Sindh Pakistan.

The current chapter takes the data presented in chapter four for

consideration under similar headings in order to discuss the results of the research
questions.
This chapter is also divided into different sections.

It begins with a brief

summary of the purposes of the research pursuit, the design, the participants, the
questions of the study, and the data analysis. The second section of the chapter provides
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a full scale discussion of the findings in the light of the four research questions posed in
this study. The current findings are associated with and compared with previous studies
of other contexts. The discussion of this study is followed by the conclusion, limitations
of the study, and implications of the insights for educational leaders throughout the
developed, developing countries and especially for Sindh.

This chapter ends with

directions for further research.
5.1

Overview of the objectives, Design, Participants, Research Questions and
data collection of the study.
The chief aim of this study was to investigate Conception of leadership

effectiveness at the secondary school level in Sindh in terms of Leadership Challenges,
Leadership Coping Approaches and the perceived Impact of System Support in face of
such challenges; they adopted to be effective in unique context of Sindh. The design of
this study was based on mix-method approaches: Qualitative and Quantitative
approaches. As this study was based on mix approaches, so, the initial qualitative data
were collected through in-depth individual un-structured interviews and focus group
discussion. Initial sampling process was based on purposive and snowball sampling
techniques. For initial qualitative data collection, very recognized and experienced male
and female head teachers of rural and urban schools of Hyderabad directorate of schools
were selected.

Most of the participants had more than 10 years of experience in

educational leadership.

25 head teachers participated in the initial process of data

collection. The selection of participants was based on male and female heads of schools
of urban and rural areas of the population. The current study got the answer of the
following research questions with the aim of finding out leadership challenges, perceived
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system support in face of such challenges and leadership coping strategies to counter
such situation to be effective in unique context of Sindh.
5.2

Discussion of the Study
Throughout this study, the most reoccurring theme, discussed in individual and

focus group discussions and also justified by survey through questionnaires, was political
and bureaucratic influence. It appears that there is a nexus between political and
bureaucratic figures of the area. Since system is governed through bureaucratic structure,
it creates very disabling effects for school heads to be successful and effective in Sindh.
It seems that instead of providing many professional development trainings, introducing
varied reform initiatives and organizing refreshers courses, school heads still feel stifled
in this system
This study reveals that both male as well as female school heads of rural and
urban areas to some extent are equally restricted and impeded in performing their
different roles. Resultantly, it has generated very serious challenges for school heads in
many significant areas of school life: authority and power, district school relationship,
instructional

leadership

activities,

conduct

of

annual

examinations,

financial

management, school staff union relationship and community school relationship.
This study explored that research participants raised issues related with these
basic themes and the way current system of monitoring and supervision that is
theoretically designed to provide support to the school heads to be effective. All these
issues and concerns are also well explored and indicated by research in developed and
developing countries.

However, formal system can be enabling and disabling, the
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detrimental effects of bureaucratic structure for school administrators, the staff and public
are reported by many researchers (Balle, 1999; Hoy & Miskel, 2001; Wayne Hoy &
Stephen Sweet land, 2001, p 279, as cited in Conrad & Brown, 2007).
It seems that instead of constant experiments of decentralizing the educational
administrative system in Sindh at district and divisional level, head teachers still remain
locked in bureaucracy and political influence of their areas. Although, the National
Education Policy, 2009-2015, has emphasized a decentralized and greater role of school
heads (National Education Policy 2009-15). This policy has also suggested the separate
cadre for school management and instructional leadership. School heads in Sindh are
also being provided professional training through different training bodies especially
Provincial Institute of Teachers Training [PITE] Nawabshah and under the supervision of
Reform Support Unit Sindh [RSUS], yet Public education sector at secondary school
level has not produced satisfactory results or outcomes instead of spending huge amount
and school heads are still feeling pressure from different social quarters. The main cause
of these deteriorating standards of education in Sindh at this level are attributed to
ineffective educational administration and management (MOE, 2009).
Theoretically, head teachers are allowed to use authority and power to control all
these explored challenges. Head teachers are assigned key role to achieve the maximum
productivity. However, the educational heads in Sindh Pakistan reported that this intent
is not realized. Instead there are limits imposed on school heads and this situation has
generated the potent negative effect on the school leadership. This highly centralized
nature of authority and political influence has not only restricted the autonomy of school
heads, but also has negatively influenced the decision making capacity of the head
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teachers. Most of the senior and experienced teachers during the focus group discussion
were of the opinion that upper level officials are only interest in conducting meetings,
issuing directions, but they are not interested in terms of learner’s achievement and
education.
This study examined many challenges and concerns of head teachers. It also
explored the impact of system supporting strategies to make head teachers effective.
Thus the whole milieu of school was explored. It also investigated the leadership coping
strategies adopted by school heads as supporting base to be effective. This study has
pointed out many strategies of school heads in Sindh

to counter these explored

challenges like, developing personal confidence and courage and using it, documenting
every positive or negative behavior of the employee to control him/her, performing
teaching role, adopting reconciliatory approach to maintain sustainability of the post,
shared vision, developing personal relationship with staff, students and community,
dealing according to maturity of the staff, negotiating, dedicating personal time and
resources, adopting challenging, democratic, autocratic, situational and sincere attitude
etc. all these concepts are well explored in distant leadership literature (Dubin, 1991; Hill
& Hill, 1998; Brighouse & Woods, 1999; Kalra, 1997; Patterson et al. 1997; Weller,
1999; Hughes et al., 1999) Latham & Wexley, 1981; Miles, 1978; Fullan, 1992; Davis &
Thomas, 1989; and Dale & illes, 1995).
However, this should not be taken as new things, because leadership incorporates
many similar ingredients that are found in many contexts. The essence of these findings
draws our attention towards the situational and transformational leadership. These
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leadership approaches points to the effects of social and learning environment on working
motivation of the staff and students achievement (Leithwood et. al., 1999).
However, what is different about these findings in this study is the added
consideration or explanations school head teacher from Sindh Pakistan maintain about
the working of these concepts for their effectiveness as leaders. School heads in Sindh
view these concepts from more functional point of view, namely making certain a
supporting stand, as they initiate particular activities to satisfy students learning needs.
Research maintains this belief that behavior across the context may be the same but its
focus is different and it therefore produce additional results (Anderson-Levitt, as cited in
Conrad and Brown, 2007). Developing sustaining base which provides an opportunity
taking risk can be understood as an overarching approach. This approach creates a more
potent position for head teachers and provides him/her greater flexibility and freedom in
operating the institution in special context of Sindh.

For example, when they are

provided with politically appointed incompetent teaching and non-teaching staff, they
select for dame control by employing one of the few pedals of authority with their control
and authority to depute the staff in a position or assign responsibility that makes the less
negative impact of the functioning of the school and students learning.
This situation may be same in terms of authority and power assigned from
organizational control to head teachers. In other advanced context like the United States,
and Britain (Bush et al. 1998). It also proves to contrasting expectations of the role and
responsibilities of the school heads. In such cultures school heads are expected to be
innovative and use initiates in fulfilling the expectations of school system (Riley &
Karen, 2000). While in Sindh like many other developing cultural context situation is
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different. Sindh education department or Ministry of Education (MOE) talk about the
need for school heads to be creative, but actually system do not support them in their
creative initiatives, and expect to blindly follow official directions.
5.3

Leadership as Undermining Approach
Accepting the restriction and impediment by rules and regulations, political

interference and bureaucratic interference, school heads in Sindh Pakistan have embraced
a number of varied leadership coping approaches to deal with these influences on their
authority. These coping strategies range from creating and using personal confidence and
courage, documenting every positive or negative behavior of the staff, adopting
reconciliatory approach in case of political interference and conflict with staff,
maintaining neutral policy, developing personal relationship with staff, parents and
students, advance planning of the curricular and co-curricular activities, conferencing
with parents, teachers and students. However, all these approaches refer to main theme
“Leadership as undermining approach” in leadership practice.
Throughout this study subjects frequently presents the use of positive and creative
undermining. This concept underlines many responses to the challenges to be effective in
such a system that is predominantly centralized and politically marred. As such school
heads must follow the MOE directions, political figures demands and while all the same
time with the support of staff, parents and students, though currently it seems to be very
difficult, take the kind of activities essential to take the school forward for the
improvement of student’s achievement.
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No doubt, these undermining leadership activities may have been used in other cultures to
achieve the school objectives, it may be under the garbage of risk taking or leadership as
subverting activity, but in Sindh these are taken in different meaning. This kind of
leadership approach accords a sort of safety to school heads to be effective. In order to be
effective, school heads may be implementing other ideas but risk taking is same. It is
used in every culture to make their schools successful.
Pakistani school heads are not provided with particular job description like other
context, the United States and Britain. This situation depicts disconnect between role
expectation and contextual reality that motivate these head teachers to take actions that
they do. Similarly, it is so or not, but this undermining activity should be seen within the
overall context of the constraints imposed by the system. In Sindh this kind of leadership
like Trinida and Tobago, is seen as enabling tool that makes them capable to deliver
where the system fails to deliver.
This does not mean that they willingly want to follow such approaches to
leadership practice. But they are of the opinion that under the current tough circumstance
of Sindh they have to. This suggests that the entire public system of school at secondary
school level should be reformed and improved in the line of the responses of the school
heads in Sindh.
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5.4

Conclusion
It is not claimed that this research pursuit is comprehensive enough to encompass

all the aspects of leadership development or that it addresses all the leadership challenges
across Sindh Pakistan, but I do think that I have made an effort to provide a broader
perspective about the requirement and significance of leadership development based on
ground realities of school life of administrators or leaders, especially those who are
working in public sector of Sindh Pakistan.

This empirical study suggests basic

guidelines for leadership development intervention in Sindh Pakistan with some
following reservations and cautions that still more empirical investigation are needed to
attain a deeper insight about the phenomena of leadership development. It is determined
that school head plays a vital role in guiding, inspiring and motivating of all the staff.
School heads understanding about different leadership approaches that leads to the
improvement of the school and increase the achievement level of the students or learners.
Therefore, in order to enhance the quality of education and institutional effectiveness of
education system in Pakistan requires such school heads who are well cognizant of
school staff and environment so that he/she could cultivate and furnish a school culture
based on values and belief of collegiality, togetherness, mutual trust, and common goals.
School administration requires expertise in dealing with their staff in terms of
administrative and academic activities.

They should be provided with professional

development in administrative abilities and pedagogies. School heads who work in
highly centralized hierarchy of educational system like the one in Pakistan should be
provided with understanding how to effectively deal with curriculum. They should be
training to foster meaningful partnership with external stakeholders as parents and
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communities. They need to know how to maintain appropriate working relationship with
upper level management, especially district level. They need to know how to control and
diffuse political pressure and interference in administrative responsibilities. That is why,
school heads with greater understanding of their specific milieu within which they
function, and a greater availability to appropriate professional intervention programs in
organizations will be better able to initiate change in their schools. Because school world
of school heads in Sindh Pakistan is replete with multifaceted and multivariate challenges
and hurdles. In such situation the isolated role of school leaders and mere professional
development is not acceptable. Very essentially the social and bureaucratic challenges
must be cater to. The current traditional role of all the stake holders needs to be reviewed
and redefined. Resultantly, it might give birth to an educational culture in which school
heads and upper level officials, especially district level education officers could focus
more on class room activities. Due to this combination both officials and school heads
could be in a better position to defuse social and political influence to improve various
component of education in an institutional manner. If such arrangements are made, the
upper level official could better understand the challenges/problems of school heads.
Research suggests that understanding about the staff and environment within which a
school head operates plays a significant role in making leadership practice and resultantly
enhancing the quality of education. This study also compounds this finding.
Despite numerous variations in rural and urban environment of heads of schools,
they have commonalities in facing the leadership challenges except a few areas. School
heads in rural areas face more challenges in leadership situations. On the other hands,
urban heads of school enjoy some kind of relax in their responsibilities. Therefore,

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 194

Government of Sindh Pakistan must resolve the challenges of school heads and provide
them with more leadership development opportunities in order to have a more productive
impact on the redelivery and quality of educational leadership. The government first
needs to improve the upper level administrative machinery, than re-invent the roles of
school leadership. School leadership should be strengthened through a comprehensive
process of professional development. This research substantiates the other findings that
district educational officers’ monitory mechanism is inefficient to support the school
heads.

Therefore, a strong monitoring and accountability mechanism needs to be

introduced and that without such mechanism, mere administrative reforms and
professional development could not produce required outcomes. Such mechanism could
provide support to school heads and staff to make attitudes and behaviors more
compatible to vision and mission of their schools.
Literature review indicates that there is a strong and better accountability system
in private, religious and missionary schools than public schools. It is crystal clear that
without grounding an effective and sophisticated monitoring and accountability system in
education system of Sindh Pakistan, an attempt to improve the effectiveness of school
heads and the quality of educational particularly at secondary school level would be
counterproductive; in addition to this, if such setup is further delayed in establishing
could produce very disastrous results not only for the quality of education but also for the
overall, socio-economic development in Sindh Pakistan. Being an Islamic state, it is
essential that a culture of honesty and sincerity prevail in education system of Pakistan.
Therefore, the system of checks and balances in the education system should be
established as soon as possible.
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Therefore, Contextual understanding plays a major role to be effective in
leadership situation (Dimmok & walker, 2004) an understanding of one context may not
work in another context. A successful policy in one context many not work effectively in
other context because of unique socio-cultural values on time and place (Welch, 2007).
Similarly pro head teacher policy in which principal maintains single most important
position as autocratic leader is also precarious in Pakistan. That is why, school heads in
this study has pointed out multi method strategy that can be effective. This empirical
understanding about specific current situation at secondary and higher secondary school
level should be seriously taken by the Government of Sindh so that scare and precious
resources of the province may be spared.
5.5

Recommendations
This exploratory study found that educational leaders (Both male and female) at

secondary school level in Sindh faced many challenges. Most of them related to topdown system. Generally, in such organizational system, head of schools face many
bureaucratic and political influences. However, research indicated that instead of
disabling effects of such system, school heads make their best efforts to fulfill the
expectations of the parents of the students and community, although they do not
incorporate both autonomy and prescription into their leadership practices. They are
made responsible to follow certain rules and regulations determined by central authority.
In such situation, they must be strategic. They should employ different approaches, such
as effective communication patterns between head and staff. Such system operates
like‘glue’ that holds an organization together (Gamage & Pang, 2003).

Effective

communication is one of the keys to be effective leadership (Anderson, 2006). He further
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emphasized that school head must forge a bond of teamwork and partnership among its
members. Head of school must engage others in dialogue (Anderson, 2006). School
heads must engage followers in one-on one meeting to solve their specific problems
(Kouzes & Ponser, 1988). Such strategy creates a personal care and respect on part of
head for staff in different leadership practices, especially in decision making.

This

measure will enhance ownership of institution among the staff (Kouzes & Ponser, 1988).
In order to motivate staff and increase the commitment and interest of the staff in their
assignments, school head should create an environment of rewards and recognitions.
Because the recognition of success of the followers is an essential element in developing
morals; schools requires integrating praise and celebration into their culture (McEwan,
2003). Such techniques are recommended for school heads in Sindh at secondary school
level.
School heads must work to enhance trust among the others. This can be done by
involving staff in important decision making (Kouzes & Posner, 1987). Therefore, there
should be a balance in the works and actions of leaders. To secure the trust of their staff,
school heads need to fulfill their provisions, they need to support their staff and shield
them against external pressures. Research indicates that schools whether in developed or
developing countries, need constant support and involvement of parents and community.
Thus, learners’ development may be a joint enterprise of community and school (Owen,
2007). To secure such relationship, the school leaders should make efforts to build
external social capital in the schools and communicate with community (Anderson, 2006,
p, 36). Therefore, school heads and government need to understand the significant role
of parents and community in such development programs. School heads may be laced
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with such competencies and approaches that may mobilize and engage community in the
affairs of the schools. It is suggested that a special curricula for leadership development
programs, methodologies, such as school-based interventions, mentoring and couching,
the enhanced use of information technologies, and the involvement of higher educational
institutions may be increased.
A competent and powerful head teacher can face the current problematic situation
at secondary school level in Sindh, if heads of schools are not stable, strong and skillful,
‘democratic’ leadership will be incredibly vulnerable and fragile. Therefore, the current
policy of selection of school heads on seniority basis may be abolished. The appointment
of head teachers may be based on five to 7 years teaching experience with a university
degree in educational administration and management.

Suitable individuals may be

selected for leadership positions (Huber & Pashiardis, 2008). Such professional programs
should cater to internal ground realities of the school world regarding the performance of
students; this knowledge makes the role of school leaders more important. It is still
possible to make schools effective in centralized systems. This can be achieved through
comprehensive and strong recruitment and selection process. In this connection, policy
from Srilanka can be borrowed, that following multiple stages of selection: Pedagogy,
management, public relations skills and other factors (Perera, 2004). Therefore, if taken
seriously, Pakistani school heads can play important role in change and innovation in
schools. If their context based leadership development is taken serious. They must be the
focus of professional interventions. Therefore, it is essential that a transparent system of
recruitment and selection of head teachers may be implemented in Sindh Pakistan.
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In order to increase the quality of leadership and governance at school level
higher educational institutions may be involved. These institutions by developing the
capacity of leaders can supplement the government institutions. Such initiative that
involves school, training center, government and higher education is supported by
Chapman (2005). Especially, the institute of educational development, Aga Khan
University that introduced a leadership development model, could be helpful that
combines theory and practice (Memon, 2000).
Personal experience of school heads plays a significant role in their professional
learning’s (Eruat, 1994). He further suggest that educational heads may be provided
understanding of people, situations, educational knowledge, such as instructional
methods, curriculum design, staff development, conceptual knowledge, process
knowledge to carry out different tasks, such as planning, conducting purposeful meetings,
timetabling, control knowledge that may help him in self control and awareness.
Therefore, school heads may be introduced to various courses that address these above
mentioned themes. Since most of knowledge is context based, shaped and reflected in
cultural factors, so school leaders need to be familiar with cultural process (Beatty, 2008,
p, 139). Curriculum of school leadership development should be based on skills and
knowledge that are context and community specific (Champman, 2005).

For this

purpose, first of all situational assessment of school leaders may be carried out in a
centralized educational system. It would not be difficult to identify the areas for
improvement in system. In present scenarios, the use of technology has provided added
opportunities to acquire knowledge and information. It has made common the use of
internet and enhanced the quantity, quality and density of knowledge (Stromquist &
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Monkman, 2000). Keeping in view this fact, added sources of information technology
may be provided to the school heads. This initiative will provide opportunity to the head
of school to convey information to the district with much information to the district with
much difficulty and would share their experience with other counter parts.

This

knowledge will also help them understand instructional process more fully (Abdalla &
Onguko, 2008, p, 722
Pakistani educational system is a centralized system. It cannot operate effectively
without effective accountability, monitoring and evaluation system. It is very essential
that a robust formative monitoring and evaluation tool may be introduced in school
system; the basic purpose of such system may be improving institutional process,
enhancing the performance of staff and administration (Khan, 2012). Such concepts also
supported by Middlewood (2010), saying that formative evaluation acts as a tool for
future progress, while summative evaluation serve as a tool for accountability (p, 143).
School heads may be provided understanding about these concepts through instructions.
Monitoring and evaluation techniques in education system help achieve three objectives;
regulate required extent of quality of educational outcomes and process, maintain
accountability of the staff and support continues improvement in education (Scheerens,
Glas &Thomas, 2003).
A joint system of community, parents and government can play a robust role in
the accountability process of educators and administrators, especially in Western
countries (Bush, 2008). However, Pakistan lacks such vibrant participation. School
Management Committees (SMCs) are introduced at different levels of school system, the
role of these committees needs to be properly understood and defined. Such committees
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should be employed to check teacher absenteeism and absconding. Political interference
needs to be minimized in the education system in Sindh. At school level awareness
programs with political figures of the local area, district officials, parents and school
management many be organized and managed to create awareness among them in
connection with potential losses of their interference.
The whole process of Financial Management, transfer and audit may be revised
and developed on modern lines. Appointments of school heads may be made for at least 5
years on non-transfer base. The education department may be declared as subject of nonpolitical interference. In order to ensure accountability and enhance the quality of
teaching and learning the entire process of annual examination should be developed on
modern lines by introducing internal assessment system within schools
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5.6

Implications for School Leadership in Sindh Pakistan
This study, exploring systematically challenges, impact of system support in the

effectiveness of school heads, and the leadership coping approaches of school heads in
Sindh submits an indigenous conception of school leadership effectiveness in Sindh.
This conception is not found in the extent literature of Western and more industrialized
societies.
Due to large sample size I believe that these findings have implications for
leadership preparation programs in Sinh Pakistan and presumably other countries with
similar contextual realities. In Sindh, most of leadership preparation content is based on
western more industrialized world conceptualizations. Certainly, shared elements of
leadership make this literature valuable. However, the contextual realities of Sindh may
demand a different kind of educational leader and the findings of this study could help in
this connection.

Policy makers could use these findings and recommendations as

guidelines to empower and develop educational culture, which values the central and
influential role of school heads in Sindh Pakistan. Policy makers could use empirical
data from this study to develop different administrative reforms and professional
development programs. While taking data from this study the policy makers should
understand that school world is full of different ground realties. Their efforts could not
bring positive efforts until these ground realties are properly understood. In order to
achieve the objective of leadership effectiveness, school heads need to be equipped with
specialized strengths and expertise that could instill in them necessary responsibilities,
efficiency and modernity in to the students.
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Although in exploring the hard realities of school heads in Sindh Pakistan, in a
unique method is an initial effort. This document could further assist and guide to
explore many leadership approaches in context of Sindh Pakistan. It also specially
identified the lack of resources. It is expected and hoped that there leadership approaches
will be taken into account by the government of Sindh Pakistan. This research study has
expanded my knowledge about different educational dimensions in Pakistan, especially
in educational leadership. This study has also developed my commitment with the
educational system in Pakistan so that all the individuals evolved in education system
will benefit. Finally, my exposure to both qualitative and a quantitative approaches has
extended my knowledge base about research strategies and approaches. Such knowledge
could not have been possessed without involving in such kind of interventions. I hope
that my next research will be more productive than my current study.
5.7

Directions for Further Research
Due to some limitations and restrictions, I could not further investigate and

explore many challenges that could further highlight the topic in hand. In identifying the
leadership challenges, it is also important to explore the leadership challenges of district
and divisional officials at secondary and higher secondary school system. Therefore, my
future research endeavor will focus more on exploring the leadership challenges of
district and divisional educational officials.
This study establish that school heads in public schools lacked support of their
district educational administration in different areas, in conduct of exam, and institutional
support, my further research will also focus on explaining their responsibilities that fall
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under their jurisdiction. This study should help the organization and development of
future trainings of the educational leaders in Sindh Pakistan. It may inspire educational
development and implementation through international comparison.
The current study has examined very minutely and systematically the challenges
and responses to those challenges. So, such pursuits provide us an insight and unique
conceptualizations of the successful and effective school heads, not indicated by the
extent scholarship of developed and developing countries so far. Although this study was
limited by our sample size but if extended throughout Pakistan with larger sample size
could produce valid results about the contextual challenges of educational heads in
Pakistan.

This study could be extended to other public school sections to identify

leadership challenges and strategies at Primary and college level in Pakistan
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APPENDIX B
LETTER TO THE DIRECTOR OF SCHOOL (EDUCATION)
To
The Director of Schools
Hyderabad, Division
SUBJECT:

Request for permission to conduct a research study in 9 district of
Hyderabad Directorate of Schools

Dear Sir,
I am a doctoral student. I am requesting you to seek your permission to
conduct a research study in your directorate of schools. The topic of my study is
“Leadership Development in the context of Sindh at secondary school level: an
exploratory mix-method study. The research study that I am conducting will
explore the leadership challenges and the impact of system support to school
heads to be effective in face of such challenges and the leadership approaches to
counter such issues in social context of Sindh Pakistan. I hope this in-depth
exploratory study will help to improve this system at divisional and provincial
level. All the male and female school headmasters and headmistresses of
secondary school level have been included in the study as participants.
Through this study I will explore the perceptions and perspectives of
schools head teachers about leadership challenges, impact of system support in
the face of such challenges, and leadership coping approaches to cope up with
such challenges. I will apply different research tools: Individual unstructured and
focus group discussions and Survey questionnaires. The findings of the research
will be shared with education department of which this study will be conducted. I
will also consult with respective school heads to determine the better times to visit
their school
In the view of above, I request your permission to conduct this study in the
administration of your jurisdiction
With regards

Mir Hassan Dahri
Department of Education
Iqra University Gulshan Campus Karachi
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APPENDIX C: PERMISSION LETTER FROM DIRECTOR SCHOOLS
HYDERABAD DIVISION SINDH

INVITATIO LETTER TO SCHOOL ADMINISTRATORS
Dear Sir,
I am a doctoral student. I am requesting you to seek your permission to conduct a
research study in your directorate of schools. The topic of my study is “Leadership
Development in the context of Sindh at secondary and higher secondary school level: An
exploratory mix-method study. The research study that I am conducting will explore the
leadership challenges and the system support to school heads to be effective in face of
such challenges and the leadership approaches to counter such issues in social context of
sindh Pakistan. I hope this in-depth exploratory study will help to improve this system at
divisional and provincial level. All the male and female school
headmasters/headmistresses/ principals of secondary and higher secondary school level
administrators have been included in the study as participants.
Through this study I will explore the perceptions and perspectives of schools head
teachers about leadership challenges, impact of system support in face of such challenges,
and leadership coping strategies to cope up with explored challenges. I will apply
different research tools: Individual unstructured and focus group discussions, and
administer Survey questionnaires. The findings of the research will be shared with
education department of which this study will be conducted. I will also consult with res
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APPENDIX D
INVITIATION LETTER TO SCHOOL ADMINSTRATORS

Dear Sir,
I am a doctoral student. Presently I am working on my PhD project at Iqra
University Gulshan Campus Karachi. I am requesting you to participate in a research
study. The topic of my study is “Leadership Development in the context of Sindh at
secondary school level: an exploratory mix-method study. The research study that I am
conducting will explore the leadership challenges, the impact of system support to school
heads to be effective in face of such challenges and the leadership approaches to counter
such issues in social context of sindh Pakistan. I hope this in-depth exploratory study will
help to improve this system at divisional and provincial level. All the male and female
heads of secondary schools have been included in the study as participants.
Through this study I will explore the perceptions and perspectives of you about
leadership challenges, impact of system support in face of such challenges, and
leadership coping strategies to cope up with such challenges. I will apply different
research tools: individual unstructured interviews, focus group discussions and survey
questionnaires. The findings of the research will be shared with education department of
which this study will be conducted. I will also consult with you to determine the better
times to visit your school
In view of the above, I request your permission to conduct this study with you in
your school.
With regards

Mir Hassan Dahri
Department of Education
Iqra University Gulshan Campus Karachi

SECONDARY SCHOOL LEADERSHIP DEVELOPMENT IN SINDH PAKISTAN 223

APPENDIX E: LEADERSHIP DEVELOPMENT IN THE CONTEXT OF SINDH
AT SECONDARY SCHOOL LEVEL: AN EXPLORATORY STUDY
QUESTIONNAIRE ONE (Leadership Challenges)
FOR HEADS OF SCHOOLS (M/F)

1. Name of the Institution----------------------------------------------------------------------------2. Name of Head Teacher/Headmistress-----------------------------------------------------------3. Age and Experience of Head Teacher/Headmistress----------------------------------------4. Mob: -------------------------- and Email Address-----------------------------------------------Please mark ( ) the following items in the appropriate column
SA=Strongly Agree, A= Agree UD= Undecided, DA= Disagree, SDA= Strongly
Disagree
1

C1

C2

C3
C4
C5

C6
C7

C8

I face challenges in Bureaucratic Authority
and Power in the terms of the following
categories
I cannot stop the salary of staff as punitive
action because of political and bureaucratic
influences
I cannot deduce the salary of staff as
punitive action because of political and
bureaucratic influences
I cannot hire an employee to fulfill
shortage in staff because of lack of authority
I cannot fire the staff as punitive action
because of lack of authority
I cannot stop and refuse the transfer,
deputation, detailment/ of staff instead of
shortage because of bureaucratic and political
influence
I cannot stop staff absenteeism because of
political and bureaucratic influences
I cannot control absconding of the staff
because of political, union and bureaucratic
influences
I cannot easily get duty from locally

SA

A

UD

DA

SDA
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C9

C10
C11

C12

C13

C14
2

C1
C2
C3
C4
C5
C6

3

C1

C2

C3
C4

appointed staff because of their local
influential position
I cannot discipline late comers in staff
because of political and bureaucratic
influence
I feel difficulty to retain headship because of
political and bureaucratic influence
I cannot deploy the staff according to rules
and regulations because of their
incompetency
I feel difficulty in dealing with senior faculty
because of their superior grades after time
scales
I feel difficulty in maintaining the security of
the school property due to law and order
situation of the area
I feel difficulty get duty from Muslim lower
staff because of their religious beliefs
I face Challenges in relationship with
District Administration in terms of the
following categories
District administration do not support me to
control staff absenteeism and absconding
District administration do not support
improve instructional process
I cannot avoid the impact of Additional
assignments on school work
District administration do not support in
coping with critical incidents in the school
Prolonged district official meetings create
frustration and waste of time
Frequent demand of information from district
administration create administrative burden
in the school
I face Challenges in managing
Instructional process in terms of the
following categories
I cannot avoid the impact of teacher
absenteeism on the students absenteeism in
the classes
I cannot avoid the impact of lack of
competency and interest of teachers on
achievement level of students
I cannot avoid the impact of holidays on the
learning of the students
I feel difficulty to maintain the classroom
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C5
C6
4

C1
C2
C3

C4

5

C1

C2

C3
C4

C5

C6
6
C1

C2

attendance of the teachers because of lack of
interest and absconding
I feel difficulty to retain students in the class
and school
I cannot stop fake attendance of the students
because of community influence
I face challenges in Conduct of Annual
examination in terms of following
categories
I cannot appoint invigilators freely because
of staff and community influence
I cannot manage proper security because of
lack of cooperation of security agencies
I cannot stop internal and external
interferences in the annual examination
because of the community influence
I feel difficulty to prevent unfair means and
manage the secrecy of the question papers
because of community influence
I face Challenges in Financial
Management in terms of the following
categories
I feel difficulty in acquiring required financial
funds because of difficult structural
procedure and political influence
I feel difficulty in management of academic
and non-academic activities because of
financial shortage
I feel difficulty to get audit clearance because
of corruption
I feel difficulty in developing working
relationship SMC chairman because of his
lack of cooperation
I cannot freely elect SMC body as per rules
because of the political and community
influence
I feel difficulty in use of SMC fund because
of its difficult procedural rules
I face challenges in dealing with staff
unions in the terms of following categories
I feel difficulty in dealing with staff unions
strikes because of their influence and
pressure
I feel difficulty in getting duties from office
bearer because of their influence and
pressure
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C3

C4

C5

7

C1
C2
C3

I cannot control staff absenteeism and
absconding because of staff because of staff
union influence and pressure
I cannot take punitive action against the
incalcitrant office bearer because of their
influence and pressure
I cannot avoid transfer, detailment, deputation
and verbal orders to work of the staff because
of staff union influence
I face challenges in relation with
community in terms of following
categories
I cannot easily involve community in school
matters because of its lack of interest
I feel difficulty in promoting relationship with
community because of its lack of interest
I face blackmailing of the media because of
scholar ship of the students
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APPENDIX F: LEADERSHIP DEVELOPMENT IN THE CONTEXT OF SINDH
PAKISTAN: AN EXPLORATORY STUDY
QUESTIONNAIRE TWO
FOR HEADS OF SCHOOLS (M/F)
1. Name of the Institution----------------------------------------------------------------------------2. Name of the Head Teacher/Headmistress------------------------------------------------------3. Age and Experience of the Head Teacher/Headmistress-------------------------------------4. Mob: -------------------------- and Email Address-----------------------------------------------Please mark ( ) the following items in the appropriate column
SA= Strongly Agree, A= Agree, UD= Un-decided, D= Agree SDA = Strongly
Disagree
Sr. No IMPACT OF SYSTEM SUPPORTING
STRATEGIES
1
Current Monitoring system district
administration cannot Help me:
C1
Control staff absenteeism
C2
Ensure the punctuality of the staff
C3
Check the performance of staff
C4
Prevent staff absconding
2
Current Annual Inspection system cannot
help me:
C1
Improve the achievement level of the students
C2
Ensure the accountability of staff performance
C3
Maintain academic and non-academic school
record
C4
Improve the quality of teaching and learning
3
The Current Policy of Local Posting of the
Staff cannot help me:
1
Ensure punctuality of the staff
2
Promote community and school relationship
3
Prevent the staff absenteeism
4
Annual Confidential Report of the staff
cannot Help me:
C1
Control the performance of the staff
C2
Prevent the misbehaving of staff
C3
Make the accountability of the staff
LEADERSHIP STRATEGIES AND

SA A UD

DA

SDA
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5
C1
C2
C3
C4
C5
C6
C7
C8
C9
6
C1
C2
C3
C4
C5
C6
7
C1
C2
C3
C4
C5
C6
8
C1
C2
C3
9
C1
C2
C3
C4
10
C1
C2
C3
C4
11

STYLES
Personal confidence and courage can help
me:
Increase teacher performance
improve class room attendance of the teachers
Prevent staff absenteeism
Prevent staff absconding
Defuse political and bureaucratic influence
Get cooperation of the district administration
Face critical incidents in the school
Defuse staff union pressure
Motivate SMC chairman for fair use of funds
Maintaining written record can help me:
Prevent staff absenteeism
Prevent staff absconding
Control required performance of the staff
maintain self defense as an administrator
Defuse political influence
Face bureaucratic anger and influence
Performing teaching role can help me:
Increase the performance of the staff
Increase the class room attendance of teachers
Develop good relationship with the students
Control students absconding
prevent teacher absconding
Maintain personal friendship with staff
Dealing according to professional level of the
staff can help me:
Assign task according to capacity of the
employee
Increase the performance of the staff
Create interest of the staff in their assignments
Adopting flexibility in administrative
authority to certain level help me:
Prevent staff absenteeism
Prevent staff absconding
prevent deputation and transfer of staff
Retain the staff
Adopting Reconciliatory approach in the
administration can help me:
Avoid conflict with staff
Avoid conflict with upper level administration
Avoid conflict with community
Retain staff in the school
Maintaining Neutral policy can help me:
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C1
C2
C3
12
C1
C2
C3
C4
13

C1
C2
C3
C4
C5
C6
14

C1
C2
C3
15
C1
C2
C3
16

C1
C2
C3
C4
17
C1
C2
C3
C4
18

Avoid conflict with staff
Avoid conflict with community
Maintain discipline in the school
My Participatory approach Help me:
Make shared decisions in school matters
Avoid staff resistance to change
Increase the interest of the staff in work
Retain the staff
Setting-Up Different curriculum and cocurriculum committee Help Head Teacher/
Head Mistress
Reduce administrative work load
Increase the interest of staff in assignments
Get help Resolve students affairs
Manage curriculum and co curriculum activities
Resolve staff conflicts
Manage development activities of the school
Getting Maintained weekly and vigilant
reports and teacher diary of the students
work can help me:
Increase the class room attendance of teaching
staff
Improve teacher performance
Check the pause of course covered
My Developing good Relationship with
Students Help me:
Minimize the influence of teachers associations
in school
Cope up with teachers strikes effectively
Monitor class room performance of teachers
Managing Parents, Teacher, Student and
Head Teacher Conferences in the school help
me:
Increase the involvement of the parents in school
Improve the achievement level of the students
Improve the performance of the teachers
Retain students in the school
Adopting Negotiating approach can help me:
Defuse staff union pressure
Cope up with the recalcitrant staff
Avoid staff conflict
Develop trust, confidence and working
relationship with staff
Developing personal relationship with Staff
help me:
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C1
C2
C3
C4
19
C1
C2
C3
20
C1

C2
C3
21
C1
C2
C3
C4
C5
22
C1
C2
C3
C4
C5
23
C1
C2
C3
C4
C5
24
C1

Create interest for change and innovation among
staff
Defuse staff union and political influence
Avoid conflicts with staff
Increase the class room attendance of the
teachers
Professional Relationship With Other Head
Teachers Help me:
Learn and share the leadership strategies
Understand administrative complexities in the
school
Solve critical incidents in the school
Dedicating Extra Time other then the
working hours in the school can help me:
motivate academic and non-academic staff for
developing commitment and interest in their
assignments
Lighten the administrative word load
Develop the sense of ownership with the school
Advance Planning of Administrative matters
Help me:
Develop staff work plan
Manage school needs with available budget
Prioritize curricular and cocurricular activities
Avoid the impact of additional assignments on
the learning of the students
Making effective use of physical facilities
Religious And Moral Motivation to staff can
help me:
Improve the attendance of the staff
Control staff absenteeism
Encourage staff to improve their performance
Avoid conflicts with the staff
Avoid staff absconding
Developing Personal Relationship With
Community can help me:
Increase the enrollment of the students
Get devil’s advocate for school work
Increase the interest of community in school
affairs
Take disciplinary action against the students
Protect the school property
Managing awareness creating programs in
the school can help me:
Create awareness in political leadership about
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C2

C3
C4
C5
25
C1
C2
C3
26
C1
C2
C3
C4
27
C1
C2
C3
28
C1
C2
C3
29
C1
C2
C3

potential damage because of their interference in
school matters
Create awareness in upper level officials about
potential damage because of their lack of
cooperation and interference in school matters
Develop personal relationship with community
Display students work and performance
Encourage students confidence and interest in
learning
Developing Personal Interest In
Administrative matters can help me:
Prevent the staff absenteeism
avoid the staff absconding
Increase the enrollment of the students
Challenging attitude help me:
Motivate the staff complete their tasks on time
Increase the interest of the staff in tasks
Improve the quality of work
Increase the productivity of the staff
Adopting Democratic attitude of leadership
can Help me:
Avoid the conflicts with staff on decision
making and work distribution
Retain the staff in the school
Maximize participation rate of the staff in tasks
Adopting Autocratic attitude can Help me:
Control staff absenteeism
Prevent staff absconding
Improve the performance of the staff
Adopting Honest and sincere leadership style
can help me:
Make fair use of the school funds
Maintain punctuality of the staff
Increase the performance of the staff
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