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ABSTRACT 

 

 

The purpose of the research would be two-fold: 1). to find out the use of experiential 

learning in Marketing, Human Resources Management and Finance courses of five leading 

business schools in Karachi, 2). to measure the effectiveness of using experiential teaching 

methodology in teaching HR, finance and marketing courses in the business schools of 

Karachi. Following hypotheses were formulated: H1. There would be a gender difference 

in effectiveness of experiential learning, H2. There would be age differences in effectiveness 

of experiential learning, H3. Experiential learning in Finance course is more effective than 

in HRM and Marketing, H4. There would be difference in use of experiential learning 

between universities, H5. Experiential learning enhances different skills in students. A 

quantitative survey research design was employed to answer the research questions of the 

study. The study was conducted in two phases. In phase one, Indigenous Use of Experiential 

Learning Scale (UELS) was developed in compliance with the Guidelines of International 

Testing Commission (International Testing Commission, 2013), and Experiential Learning 

Scale (ELS; Driscoll, 2011) was adapted from the survey used in a study titled, “Graduates’ 

perspectives regarding the impact of the integration of experiential learning in academic 

program” by Bridget Anastasia Driscoll at Iowa State University in 2011 (Driscoll, 2011). 

In Phase Two, the  data was collected using Indigenous Use of Experiential Learning Scale 

(UELS) and adapted Experiential Learning Scale (ELS; Driscoll, 2011) in order to test 

hypotheses. According to the results of hypothesis one no gender difference was found in 

the variable of experiential leaning (t=-1.110, df =84, p >.05). Second hypothesis results 

depict that experiential learning differed among the age of students, (F (2,384) = 9.567, p < 

.01).Third hypothesis findings shows that experiential learning differed among the courses, 

(df (2,384) =10,340, p < .01). Fourth hypothesis outcome suggests that the use of 

experiential learning differed, (df (4,82) =15.565, p < .01) among business schools. The 



 

x 

 

results of fifth hypothesis demonstrate that overall fourteen skills with Eigen values greater 

than 0.5. i.e.  1. formulation of ideas (.820), 2. independent thinking (.758), 3. analytical 

thinking (.686), 4. Problem solving (.712), 5. effective communication (.746), 6. writing 

skills (.686), 7. technical skills (.631), 9. research skill (.627), 10. responsibility (.623), 11. 

integration of knowledge from multiple disciplines (.606), 12. self-confidence (.594), 13. 

organization (.540), 14. listening skills (.515), and 15.time management (.504). From the 

research that has been undertaken, it is possible to conclude that there was no significant 

relationship between the gender of students and the impact of experiential learning and 

males and females equally developed their skills as a result of experiential learning.  It was 

further found out that experiential learning differed significantly from 18 to 20 years than 

in 21 to 23 years, and 24 years and above age. However, these results are not conclusive and 

the factors contributing to such differences in learning need to be investigated on. In 

addition, the study demonstrated that experiential learning in Finance was  more effective 

than in HRM and Marketing which could be attributed to students motivation and interest 

associated with the use of experiential learning. Furthermore, it is possible to conclude that 

experiential learning is used in all five business schools that were part of the study. The 

findings indicate that experiential learning, though comparatively a new concept in business 

education in Pakistan has found its way to business education.  Last but not the least, all 

students who were taught using experiential learning improved their skills as a result of their 

experience. The skills comprised  formulation of ideas, independent and analytical thinking,  

effective communication,  writing, and technical skills, sense of  responsibility,  integration 

of knowledge from multiple disciplines, self-confidence, organization , and time 

management . Hence the study clearly shows that experiential learning leads to skill 

development which is the most needed trait in business graduates when it comes to 

employability. 
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Chapter One 

   Introduction 

 

Background 

The value and significance of business education besides sciences were fully realized 

across the globe after the World War II as that era was marked by an unparalleled advancement 

in trade and industry (Geiger, 2004). As a result, business education emerged as an essential 

sector of the Human Resource Development field, adding value to the world’s economy and 

hence resulting in improvements in the life style of common man (Poornima, 2001).  In Pakistan 

and India, business education has been developed gradually since independence and dates back 

to the 17th Century when East India was formulated and hence, a basis for formal businesses 

was laid. As a result, business education institutions were also created to train students to run 

such businesses (Patil & Popker, 2001). 

   Business education in Pakistan is comparatively a new field and has only been 

formalized almost a decade back.  After the independence, Pakistan neither had a strong 

industrial base nor had sufficient funds. Gradually, as she started developing her various sectors, 

the value of business education was realized. Since the independence of Pakistan, there has 

been a steady growth of commerce and industry in the country. This continuous development 

led the educationists to think that formal training in the respective area is paramount and, 

therefore, in 1959, the National Commission on Education (1959) and in the second educational 

plan(1960-65) there was a formal emphasis on business education (Afzal, 2005 cited in (Khan, 

Shah, & Azam, 2011). Some of the factors that contributed to this realization were the 

reconstitution of the former University Grant Commission as Higher Education Commission of 
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Pakistan in 2002 and allocation of sufficient funds to the education sector of country (Kolachi 

& Wajidi, 2008;  Universities Building Pakistan, 2011 cited in Khan, Shah, & Azam, 2011). 

Further emphasis was given as a result of the Higher Education Commission’s formalization of 

the list of business schools in Pakistan, development of course as well as selection criterion of 

faculty (Higher Education Commission, 2012). Since then, it has now attracted the attention of 

educationists as well as the student body. 

Although business education has now become a formalized sector of education in 

Pakistan, the issues and challenges faced by this sector are manifold. Lack of relevant research 

into the industry and significant industry background of faculty contribute to ineffective 

methods of teaching and absence of relevant examples that give a touch of practicality to 

business teaching. Absence of linkages between academia and industry is yet another factor 

that thwarts practical exposure to the skills required by business students. Research on part of 

students in practical aspects of business education is also not encouraged in business schools. 

Lack of local cases leads to use of business cases relevant to other parts of the world than 

Pakistan. The challenges of business education in Pakistan have their effects on the quality we 

provide to its students. Besides the said challenges, lack of competent and qualified faculty in 

the business schools of Pakistan is a hindrance to the provision of quality teaching to students. 

Hence, the system of imparting business education does not meet the expectations of the 

competitive business scenario of the country (Kolachi & Wajidi, 2008).   

Provision of quality education depends a great deal on teaching methods employed by 

faculty. The teaching of business education differs with that of sciences, humanities and other 

disciplines to a great extent since the objectives of these different areas are different and so are 

the expectations of the employers of graduates of each discipline.  The nature of business 



3 

 

education is professional as its purpose is to empower business graduates with the necessary 

knowledge and skills they would need when faced by the obstacles of the competitive business 

world. Business organizations strive for excellence and an edge over the other organizations 

(Kolachi & Wajidi, 2008). Therefore, business graduates need to excel in all areas of business 

administration and mastering the art of Business administration is a skill that is best taught 

through practice.  

 While, on one hand, the objectives of business education demand mastery of business 

administration skills, on the other, teaching in higher education lacks effective use of pedagogy 

and relies on a traditional teacher-centered approach. The traditional methods of teaching also 

known as Teacher Centered Approach to teaching relies heavily on transmission of information 

to pupils and acquisition of theoretical concept  without focusing on the application of that 

knowledge and information (Khan, 2005). 

Consequently, the teacher centered approach has made the Higher Education in Pakistan 

prove ineffective in enhancing creative and critical thinking in students. Students Cumulative 

Grades Point Averages (CGPAs) have very little significant relationship with employability 

skills (Syed, Abiodullah, & Yousaf, 2014). 

Furthermore, owing to the teacher centered approach, the higher education institutions 

fail to equip students to handle the future issues of the society and expand on their knowledge 

(Khan, 2005). Therefore, The role of higher education institutions has been perceived by the 

students as unsuccessful  in terms of improving skills owing to lack of competence level of 

faculty in teaching methodology (Raza & Naqvi, 2011). 

In business education across the globe, recently, there has been a gradual shift from 

teacher-centered approach towards experiential learning. Simply put, experiential learning is 
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defined as learning by doing and making meaning from direct experiences. Learning from 

experience by yourself might be called “nature’s way of learning” and “education that occurs 

as a direct participation in the events of life” (Houle, 1980 cited in Smith, 2001, p. 221). 

Experiential learning, also known as informal education, emphasizes on the nature of 

participants’ subjective experiences and includes learning that comes about through reflection 

on everyday experience. An experiential educator’s role is to organize and facilitate direct 

experiences of phenomenon under the assumption that this will lead to genuine, meaningful, 

and long-lasting learning. This often requires preparatory and reflective exercises and can be 

traced back to scholars like Dewey (1933), Kolb (1984), Lewin (1951) and Piaget (1952). 

Lewin (1951), an American German psychologist, laid emphasis on learning as an integrated 

process of concrete experience so as to test abstract concepts, observation as well as reflection 

leading to creation of more abstract concepts and new experience. Dewey (1933), who was an 

American educational Psychologist, presented a concept of learning that was very similar to 

Levin’s. However, the former emphasizes on the developmental nature of learning and on how 

feedback changes learning into a meaningful action. For him, learning is a dialectic process 

integrating experience, concepts, observations and action. In the same vein, Swiss Psychologist, 

Piaget (1952), presented a model of learning and cognitive development that describes learning 

as a reflective process including stages such as experiences, active experimentation, and an 

association between stimulus and responses. For him, learning is a process of deducing and 

constructing meaning from experiences.  

Kolb (1984) has extracted the concept of experiential learning from the works of Dewey, 

and Lewin (1946). His concept was based on four elements namely, concrete experience, 

observation and reflection, the formation of abstract concepts and testing in new situations.  For 
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Kolb (1984),  experiential learning is an activity that takes place when, a) a person is involved 

in a task, b) he looks back and evaluates it, c) determines what was useful or important to 

remember and d) uses this information to perform another activity or task. 

Over the last many years, the concept of experiential learning has gained strength in the 

area of teaching and learning as educators have observed that experiential methods in teaching 

are more effective than other conventional methods in terms of students’ deeper levels of 

understanding of the concepts, their active involvement in classes, and improvement in their 

skills. Experiential learning is a great way for learning opportunities to take place that goes 

beyond traditional lectures and reading and writing assignments (Shapiro, Nancy & Levine, 

1999). Teaching in business administration is no exception to the above mentioned fact as focus 

on experiential learning is now considered an important teaching method in the discipline. The 

emphasis on experiential learning in MBA program is gaining strength as the faculty, deans, 

and executives recognize that the most important and critical aspects of leading and managing 

are learned through practice rather than through traditional classroom based pedagogy. The 

business graduates are required to use critical thinking in business decisions and managerial 

tasks which is only acquired through instructional methods used by the faculty. Business 

students trained to think critically and effectively develop other skills such as analytical and 

organizational skills (Smith, 2001). 

Experiential learning in business management has become the focus of educators in the 

United States because they have observed declining trends in enrollments in full time MBA 

program over the last few years across the globe. Datar, Garvin & Cullen (2010) in their 

research, probed into this decline using interviews with the Deans of business schools and 

recruiters in United States, Europe and some parts of Asia (2008). The study identified the need 



6 

 

to bridge the gap between the academic research carried out by business schools and 

competencies and skills needed by the practicing managers. The findings indicated that too little 

emphasis is laid on a change in the curriculum- a shift to real world management issues. The 

students are taught analytical frameworks and qualitative techniques and not organizational 

skills. The schools that use the case method help the students learn to assess and weigh different 

approaches to problem solving and do not train students to implement solutions to the problems 

posed by the practical scenarios. The research asserts that despite the fact that the faculty 

members are research oriented and excel in their respective fields, the focus is on analytical 

courses that include outdated concepts and theories. In addition, there is a need to focus on 

relevant research. As reported, there has also been a lack of student engagement and a need to 

train the graduates in the areas of business administration that have a global perspective (Datar, 

Garvin & Cullen, 2010). 

   Leading business schools in the US, Europe and some parts of Asia are engaged in 

innovative examples of experiential learning. Some of these examples are from courses in 

business education at Stanford that reflect experiential learning put into practice particularly in 

Stanford’s Critical Analytical Thinking Course (CAT). Another example is Creating Infectious 

Action: Stanford Design School that emphasizes on learning by doing and focuses on preparing 

future innovators to be breakthrough thinkers and doers. There has been a substantial evidence 

of the effectiveness of experiential learning in teaching marketing (Voccaro, 2008; Dyer & 

Schumann,1993; Benbunan-Fich et al., 201; Forman, 206; Klebba & Hamilton, 2007; Siegel, 

2000 cited in Kaplan, Piskin, & Bol, 2010) financial management (Koehler, Lawroski & 

Bischoff ,1965) and Human Resources (Burke, n.d. ;  Pysarchik & Huddleston, 1994;  Gusdorf 

& Leonard, 2009).             
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The teaching of business administration in Pakistan is also undergoing a change in 

methodology and many business schools are constantly striving towards the case method 

following Harvard Business School. Business schools face many issues that include lack of 

trained faculty, a dire need of linkages with the industry, and lack of locally relevant research 

and scarce job opportunities for business graduates (Kolachi & Wajidi, 2008). Since theoretical 

knowledge is emphasized on more than hands-on learning during their academic program, the 

employers complain of the graduates not having the required set of skills needed in the business 

world today. This gap is sometimes addressed by executive training once the graduates are hired 

by the corporate sector. 

Based on the impact of experiential learning in other parts of the world, employing 

experiential learning in teaching business education in Pakistan can also contribute to a solution 

of the said challenges. However, there needs to be a change in the mind set as well as decisions 

on the policy level by the Higher Education Commission to implement such a change. 

Considerable evidence is needed in that respect before assuming that what is workable in the 

west will also be beneficial for graduates and employers at the local level.  

The research in the past indicates the effectiveness of experiential learning in different 

areas of business education. However, the researcher has not come across any studies that 

identify the extent of experiential component in business education program. In addition, the 

concept of experiential learning, though not new for educators in many parts of the world, is 

still not being implemented in its basic principles and practices in many business programs in 

Pakistan.  

Since the different stages of Kolb’s experiential learning cycle have an impact on 

students skills and abilities (Mcleod, 2010), to help business education meet the needs of 
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employers, it is important to determine the impact of experiential learning on the skills and 

attributes demanded by the local business scenario. Furthermore, the study will identify which 

skills in specific were improved as a result of experiential learning and what areas can be further 

worked on. 

Experiential learning is commonly used in the top notch business schools in the 

developed countries of the world. Since the local context of teaching in Pakistan  is teacher 

centered and the students are also attuned to the traditional approach of teaching since their 

early years of education , it is really important to determine whether the experiential approach 

gaining strength elsewhere has the same value in the county or not.  

            Synonymous with the business schools in the developed countries, accreditation from 

the Association of Advance Collegiate of Schools of Business (AACSB) is something the top 

rated business schools of Pakistan are aiming for in near future. The accreditation requires the 

business schools to focus primarily on leadership and management skills (Furutan, 2014;  Payne 

& Tanner, 2011; Association to Advance Collegiate Schools of Business, 2015) and is one of 

the reasons for the schools to give a serious consideration to revisit their curriculum. In this 

respect, it is important to measure the extent to which Pakistani business graduates are 

developing the required skills as a result of experiential learning. 

Although business education in Pakistan shows the shift towards the learner entered and 

experiential approach in its use of projects, activity based sessions and case studies, no research 

has been carried out to figure out the extent to which experiential learning is used in various 

disciplines. In addition, the impact of the use of experiential approach on those who are taught 

using such approach is yet another area to be explored.  
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As per the entries in (1999) bibliography, research on experiential learning has been 

conducted from different parts of the world including the U. S., Canada, Brazil, the U. K., 

China, India, Australia, Japan, Norway, Finland, Sweden, the Netherlands, and Thailand (A. Y. 

Kolb & Kolb, 2008). However, no research from Pakistan has been entered in the same. In 

addition, the researcher has not come across any research study that investigated experiential 

learning in business education in Pakistan. 

Scope of Study 

The study was focused on the use of experiential learning in Marketing, Human 

Resources Management and Finance courses of BBA and MBA in five leading business schools 

in Karachi.  The aspects looked into were the use of experiential learning and gender, age and 

institution. In addition, the study was aimed to measure the effectiveness of using experiential 

teaching methodology in teaching HR, finance and marketing courses in the business schools 

of Karachi. The study was particularly focused on the difference in effectiveness of these three 

disciplines as well as in the skills that were developed as a result of the use of experiential 

learning. The business schools included in the study were the top rated as per the Higher 

Education Commission’s 2013 ranking and teachers and students from only said business 

schools were a part of the study. The said business schools were all based in Karachi. The 

teachers and students both were from Bachelor of Business Administration and Master of 

Business Administration programs. 

  The impact of experiential methodology was measured only in HR, finance and 

marketing courses in the business schools of Karachi. Hence, the study limits its investigation 

to the disciplines of Human Resources, Finance and Marketing and does not include other 

courses in business administration such as Management, Communication skills and 
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Accounting. The findings of this study are applicable to all teachers of Marketing, Human 

Resources Management and Finance at BBA and MBA level in the business school of Karachi 

and other similar settings in Pakistan. Furthermore, the impact of experiential methods was 

measured in terms of skills development only and not in terms of other types of learning, for 

example, mastery of content, retention of concepts, and explanation of theory, etc.  

Furthermore, the impact of experiential methods was measured only in students taught 

through experiential learning in their classrooms.  Again, the students were limited to the ones 

studying HR, finance and marketing courses only. The findings of this study are applicable to 

all students of Marketing, Human Resources Management and Finance at BBA and MBA level 

in the business schools of Karachi and other similar settings in Pakistan. 

The research focused only on experiential learning as its topic and included games, role-

plays, simulations, guest speakers from the industry sessions, field work  and management films 

as experiential teaching methods and lectures and case studies as non-experiential methods. In 

terms of skills development,  the impact of experiential was measured only on analytical 

thinking, problem solving, independent thinking, formulation of ideas, effective 

communication, integration of knowledge from multiple disciplines, time management, 

responsibility, organization, self-confidence, listening skills, research skills and technical skills 

and writing skills.  
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Research Method and Data Collection 

The study was empirical in nature and made use of primary data to draw answers for 

the raised questions. A quantitative survey research design employing descriptive survey 

method was used to answer the research questions of the study. The study was conducted in 

two phases. In Phase One, Indigenous Use of Experiential Learning Scale (UELS) was 

developed in compliance with the Guidelines of International Testing Commission 

(International Testing Commission, 2013), and Experiential Learning Scale (ELS; Driscoll, 

2011) was adapted from the survey used in a study titled, “Graduates’ perspectives regarding 

the impact of the integration of experiential learning in academic program” by Bridget 

Anastasia Driscoll at Iowa State University in 2011 (Driscoll, 2011) in order to test the 

hypotheses 

  Data Analysis 

Statistical Packaging for Social Sciences (SPSS) Version17 was used to record, 

calculate and analyze the data of the research.  Responses to the questions were assigned codes 

for the purpose of recording. The demographic variables of the participants were analyzed using 

descriptive statistics. 

To test the first hypothesis, t-test was employed. Analysis of Variance, one way 

(ANOVA) was administered to verify Hypotheses 2, 3 & 4. Furthermore, Factor loading was 

used in order to assess hypothesis 5. The reliability of the ELS was estimated using Cronbach's 

alpha estimates (Santos, 1999 and validity of the same was estimated by using Pearson r after 

it had been administered to the sample.  
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  Limitations of the Study 

The limitations of the study are disused at length in the final chapter, titled, 

“Conclusion” in the study. 

  Benefits of the Study 

The results of the study will contribute to the solutions to the challenges faced by 

business education in Pakistan in the following ways: 

1. Looking at the impact of the experiential learning, the experiential approach can 

be advocated across the country in a formal way by making it a necessary part of the business 

education curriculum. Recommendations of the study may help decision makers at the policy 

level as well as faculty and senior management of business schools to employ experiential 

teaching methods to be able to achieve the aims they set for their students and make business 

education more meaningful and effective for them. 

2. This study will provide a new dimension by throwing light on the general patterns 

of teaching methods used in business education and reconfirm some of the findings of previous 

studies. 

3. The significance of this study lies in its measurement of the learning outcomes of 

experiential learning on students’ skill development and career growth. The study may identify 

areas the students have improved on as a result of experiential learning as well as identify those 

areas that still need to be worked on. 

4. Absence of linkages between academia and industry is yet another challenge that 

thwarts the progress of business education in Pakistan. Findings of the study can be used to 

convince both academia and the industry to work together for a mutually beneficial situation 
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where the students of business schools can be encouraged to work in the real business setting 

and the industry can get support from the academia to solve its business issues. 

5. Recommendations of the study will convince decision makers at the policy level 

as well as faculty and senior management of business schools to employ experiential teaching 

methods which may in turn change the perceptions of students seeing higher education as a 

failure to hone their skills leading to students increased motivation and their own level of 

interest during their course of study at business schools in Karachi. 

6. Experiential teaching methods, if employed by business schools, will provide an 

opportunity for the corporate sector in Pakistan to engage the consultancy services of the 

business schools to resolve the business issues and challenges it encounters. In return, the 

faculty and students of the business school will get an opportunity to work on real life cases of 

the corporate sector. Hence, the linkages between the academia and the industry can be 

strengthened by such a collaborative venture. 

Objectives of the Study 

The purpose of the research would be two-fold: 1). to find out the use of experiential 

learning in Marketing, Human Resources Management and Finance courses of five leading 

business schools in Karachi, 2). to measure the effectiveness of using experiential teaching 

methodology in teaching HR, finance and marketing courses in the business schools of Karachi. 

Hypotheses 

H1 There would be a gender difference in effectiveness of experiential learning 

H2 There would be age differences in effectiveness of experiential learning 

H3 Experiential learning in Finance course is more effective than in HRM and  

Marketing 
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H4 There would be difference in use of experiential learning between universities 

H5 Experiential learning enhances different skills in students. 

Operational Definition of Terms 

Impact – Having an impression on a person, place, or thing (Impact, 2015) 

Learning – Knowledge or skill acquired by instruction or study (Learning, 2015) 

Experiential Learning – “In its simplest form, experiential learning means learning 

from experience or learning by doing. Experiential education first immerses learners in an 

experience and then encourages reflection about the experience to develop new skills, new 

attitudes, or new ways of thinking” (Lewis & Williams, 1994, p. 5) 

Marketing - the science and art of exploring, creating, and delivering value to satisfy 

the needs of a target market at a profit (Armstrong & Kotler, 2015). 

Human Resource Management-Managing people as assets that is fundamental to the 

competitive edge of the organization (Caldwell, 2004). 

Finance-  the science or study of the management of funds (Finance, 2015) 
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Chapter Two 

 Literature Review 

 

This chapter details the theoretical background of the study and includes research 

studies that reveal the nature of experiential learning and the emergence of Experiential 

Learning Theory (ELT). The concept of Experiential Learning is defined and explained quoting 

its explanation by its majors proponents like David A Kolb and his associate Roger Fry (1975). 

The research studies described in this section delineate the holistic cycle of Experiential 

Learning called ‘experiential learning cycle’ entailing fours elements namely action, reflection, 

experience and abstraction and focusing on earning as a process that involves whole person.  

The major tenets of Experiential Learning theory are also described. 

The chapter goes on to report how the traditional pedagogy has made the Higher 

Education in Pakistan perceived as unsuccessful in enhancing creative and critical thinking in 

students and how integration of experiential learning will not only engage the students in 

meaningful ownership of their learning but also help them rethink of the role of the higher 

education. Furthermore, the existing scenario of business education in Pakistan calling for the 

emphasis on Experiential Learning to help graduates develop the much needed skills of the 

challenging business environment is also described. 

Kolb’s research on Learning Style Inventory, a self-assessment exercise and a tool to 

construct validation of ELT that identifies four learning styles: diverging (with CE and RO as 

preferred learning abilities), assimilating (AC and RO as preferred learning abilities), 

converging (AC and AE as preferred learning abilities), and accommodating (CE and AE as 

preferred learning abilities) is delineated. 
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The section further outlines the implementation of Experiential Learning in business 

education across the globe and explains how experiential learning has been reported to be 

effective in skills development in various disciplines of business education particularly Finance, 

Human Resources and Marketing as reflected in the review of literature that discusses subject 

wise initiatives in this respect. 

Emergence of Experiential Learning Theory (ELT) 

The concept of Experiential Learning is best explained by a quote of Confucius: I hear 

and I forget, I see and I remember, I do and I understand and  Sophocles’ quote from 400 B.C., 

“One must learn by doing the thing, for though you think you know it-you have no certainty, 

until you try” (Gentry, Stoltman, & Mehihoff, 1992). The AACSB Memorandum (Carter et al., 

1986 cited in Gentry, 1988) used a somewhat diverse description of experiential learning as 

follows: “Tell me and I’ll forget. Show me and I’ll remember. Involve me and I’ll understand.” 

Experiential learning can be defined as a process a learner undergoes to create meaning from 

actual experience (Dewey, 1933).  It is also defined as “….a sequence of events with more or 

one identified learning objectives, requiring active involvement by participants at one or more 

points in the sequence” (Waltes & Marks, 1981, p.1 cited in Graf & Kellogg, 1998).  Smith 

(2001) defined experiential learning as the type of learning acquired by learners who get to 

apply knowledge and skills in a direct and appropriate situation (Smith, 2001 p. 1 cited in Clark, 

Threeton, & Ewing, 2010). It is important to note that it entails a direct experiential engagement 

with the learning experience instead of a thought process connected with the learning (Borzak, 

1981). 

The experiential learning theory originates from the work of David A Kolb and his 

associate Roger Fry (1975). Kolb has extracted the concept of experiential learning from the 
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works of Dewey, who emphasized upon the part played by experience in the learning process 

(Rudowski, 1996) and Lewin (1946) whose research discovered that learning is aided the most 

when there is a struggle between what is a learner’s instantaneous tangible experience and an 

isolated analysis of it by the individual. Lewin’s model that demonstrates an individual acting, 

reflecting, generalizing, and testing characterizes experiential learning. 

Kolb (1984) is considered the pioneer of the theory of experiential learning which he initiated 

around 20 years ago. His theory has now been recognized as a well-organized model of learning 

grounded in the theoretical framework of personal experience (Ausburn & Brown, 2007). It 

proposes a constructivist theory of learning and defines learning as "the process whereby 

knowledge is created through the transformation of experience. Knowledge results from the 

combination of grasping and transforming experience (Kolb, 1984, P. 41). 

There has been an extensive research on his theory with around 1,000 articles written 

on that since its inception (D. A. Kolb, Boyatzis, & Mainemelis, 2000). Kolb, A & Kolb, D 

(2006) report reviewing around 300 journals, articles and books that describe the application of 

ELT. These can be classified into research studies that identify students learning styles and the 

ones that describe the plan and execution of courses that follow experiential learning design 

(Kolb, & Kolb, 2006). 

The shift to Experiential Learning theory had been brought about by thirty five years of 

research on the same which has proven the theory as a holistic and dynamic of the process of 

learning from experience. Based on a holistic cycle of action, reflection, experience and 

abstraction, it focuses on earning as a process that involves whole person.  Increased emphasis 

on teaching based on Experiential Learning Theory was laid lately owing to the much needed 

change in learning of higher education. In the United States, such change was called for by the 
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National Research Council (Bransford, Brown, and Cocking, 2000, cited in Kolb 2006), the 

American Psychological Association (1997) and by other leading scholars who emphasized on 

creating changes in educational endeavors to improve students learning. In addition, a good 

amount of research studies pointed to the weaknesses of traditional teacher centered teaching 

methods in encouraging learning that helps students take the ownership of learning and learn 

independently (Freire, 1973; Komives, Woodard & Associates, 2003; Palmer, 1998;Terenzini, 

1994 cited in Kolb, 2008) 

Model of Experiential Learning 

Kolb’s model called ‘experiential learning cycle’ as shown in the figure 1 below 

consists of four elements namely, concrete experience, observation and reflection, the 

formation of abstract concepts and testing in new situations. 

 

 

Figure 1 Kolb’s Model(1984) 

For Kolb (1984)  experiential learning is an activity that takes place when, a) a person 

is involved in a task, b) he looks back and evaluates it, c) determines what was useful or 
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important to remember and d) uses this information to perform another activity or task. There 

are three stages of the ELT Model (Kolb, 1984). Its first stage is acquisition which is from birth 

to adolescence when an individual develops his/her basic abilities and cognitive structure. The 

second stage of the Model is defined as specialization when the individual develops a particular 

learning style on the basis of education, personal and societal experiences. The third stage is 

integration which comes later in life during mid-career and where the individual’s non dominant 

learning style are also reflected in his/her personal and work life. Hence an individual keeps on 

developing oneself through the said stages while adapting oneself to the exposure to experience 

as well as one’s preferred learning style (Kolb, 2011). 

(Chavan, 2011) adds  a similar four-stage cycle of learning as proposed by Kolb involving 

experiential activities followed by questionnaires that made students reflect and the knowledge 

acquired was measured through the tests/assignments.  The study reflected how Kolb’s model 

could be applied and implemented by providing students hands on experiences in classroom 

(Chavan, 2011). Hence, experiential learning engages learners in an activity and provides an 

opportunity to reflect and place value on the experience. The model of experiential learning is 

defined by Borzak (1981) as “an instructional model with four cyclic stages beginning with the 

learner’s direct involvement in an experience, his/her  reflection, discussion, analysis, and 

evaluation on that experience” (as  cited in  Brookfield, 1983, p. 9). 

The model of experiential learning presents two approaches each of grasping (Concrete 

Experience (CE) and Abstract Conceptualization (AC) and transforming experience Reflective 

Observation (RO) and Active Experimentation (AE). 

The learner "touches all the bases" – he/ she experiences, reflects, thinks, and acts - in 

a repeated process in response to the learning situation.  James Zull (2002), a biologist and 
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founding director of CWRU's University Center for Innovation in Teaching and Education 

(UCITE), suggests a connection between experiential learning and brain functioning which 

further suggests that the sensory cortex creates tangible experiences, the integrative cortex is 

responsible for reflective observation, the frontal integrative cortex creates new abstract 

concepts, and the motor brain generates active testing. Therefore, the structure of the brain 

creates the entire learning cycle (Zull, 2004). 

According to ELT, observations and reflections arise from direct or tangible experiences. In the 

next step, these reflections are integrated into abstract concepts with implications for action. 

These abstract concepts can be tested and experimented with and can create new experiences. 

The learning process can begin at any stage (Chavan, 2011). Then comes the role of real 

experiences that result in a learner acquiring advanced abstract concepts.  The learner gets 

engaged in real experiences and keeps collecting information. His/her own critical thinking and 

reflection further may polish what he learns as well as help considering other prospects. Each 

stage of the entire process leads to another and builds upon the former. 

Another perspective of experiential learning involves students’ reflection on their engagement 

with the learning experience that takes place throughout their life time (Houle, 1980). Smith 

(2001) asserts that this kind of experiential learning is supported by the learner himself and not 

schools and institutions. Although this perspective of experiential learning entails the concept 

of learning based on real life experiences, the teaching strategies in a classroom or as part of a 

course also provide learners with experiences that are synonymous with real life experiences. 

Armstrong and Hobson (1975) contend that traditional teacher centered learning is the goal for 

teaching content whereas an experiential and learner centered approach, where the 

responsibility of learning shifts from teacher to learner, works best in teaching skills. He breaks 
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the experiential learning design into three stages: Unfreezing, Change, and refreezing. 

Unfreezing focuses on learner’s past experiences and analyzes them. This stage is different 

from the traditional teaching in the sense that it presents the problem before the techniques of 

handling as opposed by the former. This stage requires the learner to attain disconfirming 

evidence. During the change stage, the learner is given an opportunity to experience a new 

behavior. In the refreezing phase the learner reports what is learned and makes a written promise 

to himself how to apply what he has learned. 

Description of Major Tenets of ELT 

Educational experts of 20th century (John Dewey, Kurt Lewin, Jean Piaget, William 

James, Carl Jung, Paulo Freire, Carl Rogers and others) have emphasized on the value of 

experience in learning hence providing a basis of the theory of experiential learning. These 

experts share the following six tenets: 

1. Learning is a process students need to be engaged in. This process also includes 

feedback to the learners on the effectiveness of his/her learning efforts. As Dewey notes, 

"[E]ducation must be conceived as a continuing reconstruction of experience: . . . the process 

and goal of education are one and the same thing" (Dewey, 1897, p. 79). 

2. Learning occurs best when students are engaged in a process that squeezes out 

their opinions and ideas on a topic. These ideas can be integrated with new/ refined ideas. This 

learning will then lead to re learning 

3. The process of learning should be the outcome of differences of opinion and 

disagreements. It should be such that encourages the learner to move back and forth between 

opposing modes of reflection and action and feeling and thinking. 
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4. Learning is an integrated and holistic process the learner is engaged in while 

adapting to the world. It involves the total person and his/ her thinking, feeling, perceiving, and 

behaving. 

5. Learning occurs as a result of the learner’s interaction with his/her environment. 

A learner builds on his experiences integrating new ones into the previously acquired 

knowledge existing and accommodates current concepts to new experiences. 

6. As opposed to the traditional teacher centered approach, where learning is simply 

transmission of knowledge from the instructor to student, learning is a process that allows the 

learners to create knowledge. 

Higher Education in Pakistan 

Higher Education in Pakistan has had a humble beginning since only one teaching 

university was part of the portion given to Pakistan at the time of partition of the subcontinent 

in 1947.  It took years to have an increase in the number of universities in the country. Scarce 

of qualified faculty, lack of quality teaching and research and lack of motivated students have 

been threating the higher education institutions of Pakistan ever since its inception (Hoodbhoy, 

2009). 

Years of educational reforms and efforts after the partition have also not succeeded in making 

a difference in terms of the reputation and quality of the seats of higher education in Pakistan 

which are still not considered up to the mark (Mehmood & Rehman, 2011). 

None of Pakistan’s higher education universities is ranked in the first 500 universities 

in the world except for one in a certain discipline. Although the need to train the workforce of 

the country is pushing the higher education to emphasize on quality education through skill 

development, lack of responsibility and leadership in the faculty as well as senior management, 
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lack of competent as well as qualified faculty and the challenges posed by lack of governance 

and quality of teaching and learning methods call for a reformation in the educational system 

of Pakistan (Karim, 2007).  As discussed earlier on, the traditional pedagogy has made the 

Higher Education in Pakistan perceived as unsuccessful in enhancing creative and critical 

thinking in students (Syed, Abiodullah, & Yousaf, 2014). Furthermore, owing to the teacher 

centered approach, the higher education institutions fail to equip students to handle the future 

issues of the society and expand on their knowledge (Khan, 2005). Integration of experiential 

learning will not only engage the students in meaningful ownership of their learning but also 

help them rethink of the role of the higher education. 

Business Education in Pakistan 

Business education has challenges to face similar to the ones faced by other disciplines 

in the Higher Education. Despite the emphasis on quality education by the relevant authorities, 

the business schools have not succeeded yet in bringing about the expected level of quality and 

excellence. The employers in the industry expect the business graduates to be independent and 

critical thinkers and analysts with the ability to solve problem and synthesize knowledge. These 

employers place trust in those business schools which provide them students with the 

aforementioned skills and abilities. To be able to train business students to think critically and 

independently, we need faculty who are trained themselves along those lines and have the 

exposure of modern learner centered methods of teaching. Teachers following a traditional 

teaching approach limit their teaching to books only. There is a dire need to take initiatives at 

a level larger than the existing one to follow the learner centered approach in teaching business 

students (Kolachi & Wajidi, 2008) . 
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To be able to maintain quality standards of business education in the country, the Higher 

Education Commission of Pakistan established the National Business Education Accreditation 

Council in 2007. The latest version of business education curriculum places a huge value on 

training students to think critically, communicate effectively, analyze and synthesize 

information, reflect effective decision making and weigh different options to problem solving 

( National Business Education Accreditation Council , 2013). Hence, the existing scenario of 

business education in Pakistan calls for the emphasis on Experiential Learning to help graduates 

develop the much needed skills of the challenging business environment. 

Experiential Learning in Pakistan 

Although the need for students to hone their skills through hands on activities is as much 

required globally, the scenario of business education in Pakistan does not offer much room for 

students to engage in experiential learning. Kolachi and Wajidi (2008) share the reasons for the 

dismal picture of job market in Pakistan: one is that business schools are not teaching 

marketable skills to their graduates and the other is emphasis on bookish knowledge that lacks 

practical exposure. Also, there is a lack of research in business schools in Pakistan (Kolachi & 

Wajidi, 2008).  It is suggested that business schools should develop industry linkages to benefit 

students and that although leading business schools in Pakistan have industry linkages, there is 

a need to accelerate the process. In addition, the teaching pedagogy needs to be updated as most 

of the teachers are untrained. 

Higher and Business Education across the Globe 

Gap of skills between the higher education and the private sector is grounded in the 

absence of learning by doing all around the world (Erselcan, 2015). A report for the World 

Bank by the Economic Policy Research Foundation of Turkey shows that such gap influences 
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the decisions of the firms when employing graduates (World Bank, 2007). As per the changing 

paradigms, students of higher education are job oriented and place huge value on their future 

after graduation. Considering that, the higher education institutions face threats to the long 

established teaching methods following the traditional approach towards teaching and need to 

move toward an active and engaging approach that can cater to the employability needs of 

training and retraining for their graduates (Economist, 2014). 

Recent research in the higher education reports a discrepancy between the perceived 

and the real needs of employers. Educators perceive that the employers expect the graduates to 

have college majors that has provided them with job knowledge and skills, access to up to the 

mark means of knowledge transfer and high CGPA (Syed, Abiodullah, & Yousaf, 2014). On 

the other hand, majority of them expect "a demonstrated capacity to think critically, 

communicate clearly, and solve complex problems” which is only developed through 

experiential learning and not through the traditional teacher centered approach (Sternberg & 

Baron, 1985) 

 

 

Experiential Learning Theory and Learning styles 

Kolb developed Learning Style Inventory, a self assessment exercise and a tool to 

construct validation of ELT (Kolb 2005). Research with the instrument identified four learning 

styles: diverging (with CE and RO as preferred learning abilities), assimilating (AC and RO as 

preferred learning abilities), converging (AC and AE as preferred learning abilities), and 

accommodating (CE and AE as preferred learning abilities).These are different learning styles 

that learners adopt based on the phase of learning cycle they prefer. This preference depends 
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on heredity, experiences, and the needs of their environment. ELT is a holistic theory that 

identifies different learning styles in learners as well as in disciplines. 

Research by David Hunt and his associates (Abby, Hunt, & Weiser, 1985; Hunt 1987 

cited in Kolb, A & Kolb, D (2006) identify that these original styles can be expanded to show 

additional learning styles.  They identified four addition styles: Northerners, Southerner, 

Easterners and westerners. Though the basis is the combination of two out of four learning 

phases identified in Kolb’s cycle. 

ELT introduces the concept of learning space. According to ELT is that learning is a 

map of learning territories within which many different ways of learning can flourish and 

interrelate. An individual’s learning space is formed through transactions between the learner 

and the environment and is the preferred space in the different styles of learning the individual 

would like to stay in. Kolb, A & Kolb, D (2006)  state that learners enter the process of learning 

through their preferred learning style but  they move towards other styles as well when they 

respond to diverse requirement s of learning. 

There are variations in students’ learning styles and they choose careers that match their 

learning styles (Kolb, 1981). ELT is an all-inclusive framework that familiarizes the 
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Learning Styles 

Learning style Learning characteristic Description 

Converger Abstract conceptualization 

+ active experimentation 

Strong in practical application of ideas 

Can focus on hypo-deductive reasoning 

on specific problems 

Unemotional 

Has narrow interests 

 

Diverger Concrete experience + 

reflective observation 

Strong in imaginative ability 

Good at generating ideas and seeing 

things from different perspectives 

Interested in people 

Broad cultural interests 

 

Assimilator Abstract conceptualization 

+ reflective observation 

Strong ability to create theoretical 

models excels in inductive reasoning 

Concerned with abstract concepts rather 

than people 

 

Accommodator Concrete experience + 

active experimentation 

Greatest strength is doing things·    more 

of a risk taker 

Performs well when required to react to 

immediate circumstances 

Solves problems intuitively 

 

   



28 

 

Experiential Learning in Higher Education 

The theory furnishes an explanation for a variety of learning methods, including 

independent learning, learning by doing, work-based learning, and problem-based learning 

(Gibbs & Jenkins, 1992; Henry, 1989 in Healey & Jenkins, 2000). Educators, managers and 

instructors today realize the value of ELT and Kolb’s learning styles model in understanding 

and explaining human learning behavior and therefore, suggest how to teach better (Cowan, 

1998, in Healey & Jenkins, 2000). 

To prepare the higher education graduates ready for practical work, the application of 

experiential leaning theory has become an economic necessity. In addition, the ever increasing 

demands on the higher education push us to know more about the different learning styles of 

learners (Healey & Jenkins, 2000). 

Application of this theory is seen in diverse fields such as education (Cassidy, 2004; 

Jones,Reichard, & Mokhtari, 2003; Loo, 2004; Pedrosa de Jesus, Almeida, & Watts, 2004), 

business (Paul & Mukhopadhyay, 2004 cited in Azerdo, 2010), psychology (Desmedt & 

Valcke, 2004 cited in Azerdo, 2010), business(Sims, 1983; Swailes & Senior, 2001 cited in 

Azerdo, 2010), and medicine (Grace, 2001; Reese, 1998, cited in Azerdo, 2010). Students have 

been helped in their self-awareness  (Bradbeer, 1999 cited in Healey & Jenkins, 2000)), teachers 

in their reflective practices (Burkill et al., 2000  cited in Healey & Jenkins, 2000) and students  

in reflective learning (Birnie & Mason O’Connor, 1998 cited in (Healey & Jenkins, 2000). 

When learners apply the theory to real life situations, they improve on their problem solving 

skills (Henshaws and Jackson, 1984). 

There has been a substantial evidence by researchers (Mok, 1999); (Paul & Mukhopadhyay, 

2005;  Koehler,  Lawroski and  Bischoff, 1995;  P. R. McCarthy & McCarthy, 2006) that 

experiential learning turns classroom learning into a meaningful and focused activity that helps 
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learners develop skills that are required by the hiring market. Mok (1999) proposed 10 

functional attributes that could frame a model of experiential learning. The study tested the 

appropriateness of these attributes with education students by placing the attributes against key 

indicators and the respondents' perceptions regarding the effectiveness of experiential activities 

by comparing their effect with that of study journal learning (maintaining a record of learning). 

The respondents gave a high rating to the former activity in experiential attributes as compared 

to the latter. 

Seibert, Hart and Sypher (1989) and Baker (1991) cited in Cantor (1995) have maintained the 

above mentioned application of Experiential Learning. In addition, they recognized the 

advantages of experiential learning in career decision making. Experiential learning activities 

also comprise cooperative education placements, practicum experiences, and classroom-based 

hands-on laboratory activities which are suitable for providing hands on experience that 

prepares them for real time work environment (Cantor, 1995; Nguyen & Trimarchi, 2010) . 

Integration of experiential learning activities has been reported to have improved 

students academic performance in the higher education (Reitmeier, 2000 cited in Chavan, 

2011), attitudes towards challenging material (Pugsley & Clayton, 2003 cited in Chavan, 2011) 

and has increased their level of motivation (Briers, 2005 cited in Chavan, 2011). 

There is a gap seen in the learning that takes place at the academic level and its 

application in the real world. (Turnbull & Madsen, 2006) describe the gap between academic 

learning and real world application by a beautiful example of a gymnast who cannot learn to 

perform gymnastics through lectures, reading assignments and written tests. The higher 

education is struggling to cope up with the challenging needs of technological and economic 

issues. Needless to say, a gap such as this can only be filled by incorporating experiential 
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activities where students can apply the concepts they have acquired to deal with real business 

world issues (Turnbull & Madsen, 2006). 

Experiential Learning in Business Education across the Globe 

Use of experiential learning has been reported to be effective in various disciplines of 

business education as reflected in the review of literature that discusses subject wise initiatives 

in this respect.  The use of the instructional models of experiential learning in business 

education has gained currency replacing case method which has been the focus of instructors 

and educators in the teaching of business administration concluding that case method alone 

cannot be sufficient in business education. In spite of the fact that case method has been popular 

for many years, it cannot take place of learning that business students acquire when engaged in 

activities that help them give a direct experience to assimilate their academic concepts with 

direct work experiences in their choice of careers or majors  (P. R. McCarthy & McCarthy, 

2006). Instead of simply imagining a situation or a scenario, students are given real business 

world scenarios to ponder on so as to exercise their decision making skills. In addition, students 

are provided with opportunities to look at the available career choices, engage in networking, 

and get to work with both academic and professional mentors (P. R. McCarthy & McCarthy, 

2006). 

Experiential learning in business management has become the focus of educators in the 

United States because educators had observed declining trends in enrollments in full time MBA 

program over the last few years across the globe. A probe into this decline led to interviews 

with the Deans of business schools and recruiters in United States, Europe and some parts of 

Asia in 2008. This research identified the need of bridging the gap between the academic 

research carried out by business schools and competencies and skills needed by the practicing 
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managers and that too little emphasis is laid on a change in the curriculum- a shift to real world 

management issues. The students are taught analytical frameworks and qualitative techniques 

and not the organizational skills. The schools that use the case method help the students learn 

to assess and weigh different approaches to problem solving and do not train students to 

implement solutions to the problems posed by the practical scenarios (Datar, Garvin & Cullen, 

2010). 

Despite the fact that the faculty members are research oriented and excel in their 

respective fields, the focus is on analytical courses that include outdated concepts and theories. 

In addition, there is a need to focus on relevant research. As reported, there has also been a lack 

of student engagement and need to train the graduates in areas in business administration that 

have a global perspective. 

The schools that use the case method help the students learn to assess and weigh 

different approaches to problem solving and do not train students to implement solutions to the 

problems posed by the practical scenarios. To quote a Dean, “We are training people to do what 

we faculty know how to do. We are analysts. We are weak in equipping people to run 

something------ motivating, building teams, or building consensus. Most of our faculty have 

never tried to do something through a team outside academia.” A need to train the graduates in 

areas in business administration that have a global perspective was also highlighted (Datar, 

2010). 

Leadership development is a broadly recognized need as identified by the executives. 

Although the missions of most of the business schools include the goal of developing leaders, 

the trait is still not seen in the graduates. The executives also identified the need of encouraging 

students to develop an accurate self awareness that leads to good leadership skills. It was quoted 
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as the “starting point’ of leadership development. Other traits that are required by the executives 

are interpersonal skills, critical thinking skills, decision making, communication skills, 

innovative thinking, ability to work under complex situations, adaptability to cope with change, 

global thinking, learning to work in a team and ethical behavior. 

To quote a Dean, “What executives want from students is about how to execute. A good 

decision well executed will always beat a perfect decision poorly executed. Students analyze 

too much and don’t pull the trigger when they should. Unfortunately nobody teaches them 

well.” 

The discussion suggests that the graduates will become more valuable in the true sense 

of the word if they get hands on knowledge of introducing initiative at work, solving problems 

and motivating team, etc. 

In terms of pedagogy, lectures were cited as passive and case studies though active but 

bounded and already narrowed down by the instructors.  The cases make students describe 

issues and suggest solutions but do not train in applying as does experiential learning. 

The goals identified in the above discussion can be further categorized as three 

components of leadership: knowing, doing and being. Knowing involves understanding 

theories, approaches and challenges. Doing means working effectively as a team member and 

being means the awareness of personal strengths and weaknesses, the preferred treatment of 

others and the purpose and goals of organizations. 

Some business schools have started offering leadership laboratories to develop 

leadership skills that involve practice, feedback and reflection on the part of students, exercises 

and situations that push the participants to come out of their comfort zones and reflect. 

Assessment tools before they join the laboratories give information on participants’ style and 
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approaches to problem solving. Leadership Laboratories train in “doing” and “being” 

capabilities more than the traditional classrooms. Self awareness helps them provide pitfalls as 

they enter the practical scenarios (Datar, 2010). 

Need for Skill Development in Business Graduates 

Kolb ‘s model of experiential learning (1984) can be applied to skill development of 

business graduates. Each stage of the cycle can be applied to the skills required by business 

environment. The stage of concrete experience corresponds to the practical applicability 

involving skills and abilities needed at workplace. Active experimentation and Abstract 

conceptualization are related to social applicability of business students addressing 

interpersonal skills, relationship building and application of knowledge acquired by business 

graduates. In the same vein, reflective experimentation reflects in self-evaluation, self-

awareness and introspection business graduate needs to be engaged in when trying to realize 

his strengths and weaknesses and improve his skills and abilities (Hodge, Proudford, & Jr., 

2014). 

1. Skills are further divided into two types: hard and soft skills. Hard skills include 

financial, analytical and technical skills and are very much needed by the employers and soft 

skills refer to communication, leadership and interpersonal skills. A research done by Graduate 

Management Admission Council in 2006 yielded results that the majority of recruiters place 

more value on soft skills. But it has been noted that the business schools focus less on 

communication and interpersonal skills and more on technical and quantitative skills (Louis, 

1990; O’Reilly 1994 cited in Wright, Bitner, & Zeithaml, 1994). Although the need for the 

latter cannot be denied at organization’s level, the former are considered to be additional skills 

needed at workplace. Research argues that the issue of deterioration of soft skills in graduates 
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is because the existing generation of students, though good at IT skills, lack good soft skills. 

The reason of such lack is “because they have grown up in front of the tranquilizing images of 

televisions, computers, and other electronic devices (Weiler, 2005 cited in Kaplan, Piskin, & 

Bol, 2010).  Also, preference of text messages over face to face communication leads to poor 

writing skills (Riper 2006; Fries, 2003 cited in Kaplan, Piskin, & Bol, 2010). 

In addition, business schools have been criticized on the basis of being ineffective in 

training the graduates to respond to the ever changing demands of the recruiters by developing 

the skills demanded. (Smart, Kelly, & Conant, 1999) Responding to the ever increasing 

demands of the recruiters, the Association to Advance Collegiate Schools of Business 

International (AACSB) places value of development of soft skills in students to contribute to 

their organization and the larger society and to grow personally and professionally throughout 

their careers (Association to Advance Collegiate Schools of Business, 2015). This engagement 

with the learning experience calls for a learner centered approach in learning rather than the 

traditional passive teacher centered one. Learner centered and collaborative teaching approach 

is needed to teach the above mentioned competencies. 

Skill Development Using Experiential Case Studies 

Published case studies do not reflect the issues faced in real life organization because of 

variation in culture and setting. In order to resolve this issue,  Kralj ( 2005)introduces the 

concept of live case. Cases labeled as live in business and management is up to date and future 

oriented. Furthermore, they can be developed in collaboration of instructors and   individuals 

from organizations. Focusing on real life problems of organizations and requiring decision 

making, they lead to participative learning techniques such as team work, role playing, 

simulation or consulting. 
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The duration of each live case varies from a couple of hours to 5/6 weeks. A longer case 

presents real life issues of an actual organization and can be resolved by role plays and 

managerial meetings in classes. A representative of the former can brief students about the 

issue. Roles of managing director, functional managers and experts are assumed by students. 

Students also meet the actual mangers and visit the firm. Students present their 

recommendations on the case and they are given feedback by the teacher and the firm. A short 

case can have plenary sessions by the experts from the organization whose suggestions are 

extremely helpful. 

A more advanced form of cases is the entrepreneurial creative case. Participants develop 

an entrepreneurial idea and then create the plan on how to implement it. They devise a fictitious 

enterprise in which they will develop and market the idea. They consider enterprise’s policy 

(i.e. concept, mission, vision, objectives, goals, strategy, and structure) and planning. The 

outcome must be a feasible entrepreneurial idea. 

In order to support the case, students are asked to make a physical prototype of the 

product (using Lego blocks or plastics) that could be produced and sold, and to prepare a poster 

to present it to the market. Costs and prices needed to be generated to create a business plan for 

the venture. 

An entrepreneurial creative case can be simple, (e.g. a team brainstorming for 90 

minutes), or can be further elaborated to encompass a more complex entrepreneurial project. In 

the latter instance, it can be undertaken over the course of a full semester. 

The objective of the study conducted by Kralj (2005) was that learning must be changed 

in a proactive way with engagement of students. Cases from abroad were of little use because 

of entirely different social system and political control over teachers who were not allowed to 
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promote capitalistic thinking. It was readily realized that expediency was the name of the game 

if we were to move ahead with this new wave of proactive thinking. Special methods were 

developed to focus proactively and include: improvised cases, the “Harvard” model, live and 

creative cases. The basic idea was to find any newspaper article describing business problems 

of an enterprise, usually in the section of economy and business. There is always something of 

interest, even a very short notice. For instance, there was a pharmaceutical enterprise that had 

grown a special form of rye as raw material for a soporific product. The cows from the nearby 

farms had eaten the rye and, as a result, were lulled to sleep, with consequent effects on the 

milk supply. Introduction of the case to the classroom involved role playing among four parties: 

representatives of the enterprise, farmers, local authorities, and lawyers. At the conclusion, also 

minutes of the procedure were recorded. It was a great success. For the rest of the term, similar 

improvised cases were introduced, resulting in the first indigenous series of proactive, case 

sessions at the University of Maribor (Kralj, 2005). 

Experiential Classroom Activities/Projects 

Paul and Mukhopadhyay (2005) focus on activities related to cases including role 

playing, class project including negotiation, website development, guest speaker sessions and 

videos that make students enhance their understanding of issues in international business (Paul 

& Mukhopadhyay, 2005). 

Similarly, the effectiveness of simulation games in economics has been reported in a 

study that developed an experimental design to test whether simulation in teaching economics 

supports the experiential learning model proposed by Kolb (Hertz & Merz, 1998). A simulation 

game MACRO was used in the research which represented four groups of economic agents 

(business, union, government and central bank) in a country trying to achieve their targets by 
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controlling specific decision parameters. The game helped the students evaluate the economic 

policies of different players and the results of the study indicated that the steps of Kolb’s model 

were supported by the game in a better way than a traditional lecture based methodology.  The 

findings suggested that the main challenge was to find a game that was flexible to be tailored 

to the needs of the learners and their environment and at the same time it should have good 

economic foundations. 

Paul and Mukhopadhyay (2008) conducted a similar exploratory study to observe the 

effect of experiential learning in teaching business management courses that reported how the 

university implemented few new experiential techniques.  Results of the study reported that 

introducing experiential pedagogy facilitated meaningful learning for the students. 

Leading business schools in the US, Europe and some parts of Asia are engaged in 

innovative examples of experiential learning. Some of these examples are from courses in 

business education at Stanford that reflect experiential learning put into practice particularly in 

Stanford’s Critical Analytical Thinking Course (CAT). Students are taught in the seminar 

format. The course helps students infer, ask questions, be critical, and use logic and reasoning. 

A writing coach grades on style whereas the faculty member on content.  Another example is 

Creating Infectious Action: Stanford Design School that emphasizes on learning by doing and 

focuses on preparing future innovators to be breakthrough thinkers and doers. Gaining a Global 

Perspective: Stanford’s Global Context of Management course is yet another example that 

covers political, economic, financial, and cultural drivers of global marketplace. It helps 

students understand global and individual markets, prepares students to ask questions and take 

action when entering a new market. It develops experiences around location or industry (Datar, 

2010). 

http://www.tandfonline.com/action/doSearch?action=runSearch&type=advanced&result=true&prevSearch=%2Bauthorsfield%3A(Mukhopadhyay%2C+Kausiki)
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Courses in leadership skills have also been transformed into the experiential concept of 

leadership in action. A review of the websites of leading business schools in Europe and Asia 

show how leadership labs are set up in these universities to engage students in activities that 

make them exercise their leadership skills as well as provide ample opportunities to reflect on 

them. In addition, courses in leadership skills also give them opportunities to apply their 

leadership potential to real life business scenarios. To give examples of a few programs in 

leadership, Leadership Development in China Europe International Business School (CEIBS), 

MBA Program has made students work on more than 60 projects that deal with sustainability 

in China as part of the Responsible Leadership Project (RLP) over the last two years (Price, 

2011). Leadership Development Programs at S.P. Jain Institute of Management and Research 

(SPJIMR), India offers Post Graduate Program in Management (PGPM), an eleven month, full-

time, residential program in leadership development. The mission of the program is to create 

and nurture value-based future leaders taking on higher management roles in transforming 

organizations (Gabula, 2011). 

Your First Hundred Days at INSEAD, Singapore, presents the epitome of Experiential 

Learning by providing a taste of what it is like to assume managerial control of a company a 

student and his/her team of fellow managers have just bought. After a preliminary session 

during which students will sign all the contracts, covenants, etc. associated with their 

acquisition, the course really gets under way as they walk into their new company to take over 

the reins. It then takes them through a series of events and crises simulating what they might 

well experience in the real world. This is not a ‘simulation exercise’ involving the taking of 

decisions and the feeding of those decisions into a computer program. It is more in the nature 

of a ‘reality show’, attempting to give participants the sensation that they actually are living 
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through the first hundred days in their newly acquired company (Turner, 2011). Hence, the 

examples of innovative teaching methodology affirm that a revamp in business education 

curriculum, though requiring a considerable amount of time and efforts, can endorse practical 

and meaningful exposure to business students resulting in skill building needed by the industry. 

A good number of experiential projects and class activities are used in business 

education. Kralj (2005) presents games as a particular form of simulation. Role playing is an 

essential constituent of games where participants assume certain roles and play a part. Actors` 

(students’) activities are directed by sets of rules in a given scene (starting organizational 

environment) and by a prepared scenario (game plan), which together represented a 

(re)constructed reality. There are rigid rule games characterized by computer supported 

simulations of dynamic organizational processes in a competitive environment that assess 

operations with the achieved results. Also, there are free-form games directed by a scenario 

representing a self organizing, learning environment; participants are given extensive freedom 

in .their actions, and they get a feed-back on managerial problem solving and decisions. In some 

free-form game experiences valuable materials may be used for case writing. 

In games, conflict situations are created in which the interaction and the 

interdependence of the opponents` decisions are reflected. Theories derived from gaming have 

laid the foundations of new quantitative methods and operational research, giving a further 

impetus to the development of war games and of business games. Real business games began 

to develop in the USA by 1956 with “The Top Management Simulation” sponsored by the 

American Management Association. The game contained elements of market, production, 

research, development activities, etc. This, later, became the starting point for many subsequent 

models that inspired the author to design an own game in form of a business model to support 
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organizational policy coursework and for use in executive seminars. The first draft of the game 

was very simple: one product with changing quality and sales promotion, one focused on 

marketing issues. It was meant for three teams to be played over four periods in a few hours. 

While the manual version of the game permits immediate changes, we were able to design a 

computerized version of the game. This game has been employed on 44 occasions in its manual 

version (with up to 18 teams) and on 9 times when computer supported (with up to 8 teams). 

The game variations permit the simulation of live firms and it is also possible to plot the scene 

of a realistic environment with probable scenarios based on actual suppositions. Resemblance 

to a real life firm allows the continuation of live cases with responsibility for results and 

consideration of other consequences. The game can also be used to test the policies of a firm 

(Kralj, 2005) . 

Business games can also be a continuation of a live case. A business game should not 

be designed and played just by following a model and respecting rules (like Monopoly). The 

game has to be animated through realistic situations. A realistic business game is more than a 

training device. By means of dynamic simulation it enables to test organization policies and its 

operations in a competitive environment and in a mixed economy mode. Faculty should use 

business games to increase participants understanding of business problems at the functional 

level, the interrelations of the functions and parts of an organization, and relations with the 

environment. Therefore, an extended grading system should be developed to be consistent with 

these expected outcomes (Kralj, 2005). 

Turnbull & Madsen (2006) contend that it is a huge challenge for business educationists 

to develop class activities that help students hone the competencies and skills required by the 

complex workplace in today’s world. Their paper aims at giving an in-depth understanding of 
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the concept of academic service learning and its applicability to teaching business education. 

Academic service learning is described as pedagogy that makes students “do” what is taught in 

classrooms. It involves linking doing with thinking, activity that is personally meaningful for 

learners (Arnold and Kiosoglous, 2003 cited in Turnbull &Madsen, 2006), active engagement 

and critical reflection, integration of community service within the curriculum (Godfrey, 2000 

cited in Turnbull &Madsen, 2006). Turnbull & Madsen ( 2006) give possible projects and class 

activities that come under academic service learning in Human Resources, Accounts and 

Finance, and Marketing in the table as follows. The author suggests that services like these can 

be offered to non-profit organization or to low strata individuals from the community. 
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Projects/class activities in Human Resources, Accounts and Finance, and Marketing 

 

Turnbull & Madsen ( 2006) 

 

  

Course Academic Service Learning projects 

Accounting  Redesigning of billing procedures 

 Tutoring accounts to junior level students 

 Provision of  accounting services to the low strata 

community 

 

Finance  Conduct of training programs in finance 

 Provision of training and material in budget planning 

 Tutoring personal finance to junior level students 

 

Marketing  Promotion of events 

 Research on marketing 

 Development of a marketing plan 

 

Human Resources  Revision of and suggestion on performance appraisal 

 Develop communication plans within a firm 

 Creation of job review videos to job candidates 

 Development of training programs for newly inducted employees 

 Creation of job descriptions 

 Provision of suggestions on interview procedure of a company 
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Experiential Learning in Marketing 

Effectiveness of experiential learning has also been discussed in teaching marketing. 

The seven principles of Leaner Centered approach, which are: 1. Student faculty contact, 2. 

Cooperation among students, 3. Active learning, 4. Prompt feedback, 5. Tasks on time,  6. High 

expectations from students,  and 7. respect for diverse talents and ways of learning, can be 

incorporated into teaching of marketing through experiential learning and hence represent a 

shift from traditional marketing teaching  a more participative approach (Chickering and 

Gamson, 1987  cited in Gremler, Hoffman, Keaveney, & Wright, 2000). In addition, 

experiential exercises are considered to work well in teaching services marketing classes 

(Hoffman and Bateson 1997; Lovelock and Wright 1999; Wright, Bitner and Ziethaml,  1994 

cited in Gremler, et.al. ,2000) 

A research study conducted by Vaccaro (2008) reports effective use of experiential 

activities used in teaching advertising, i.e., advertising campaign, which helped the students get 

a flavor of real life experience of managing and running an advertising agency without being 

faced by the cost that would have incurred in a real advertising scenario as a result of the 

experience (Vaccaro, 2008). Similarly, Dyer and Schumann (1993) created a laboratory 

classroom in their Marketing Advertising class. First, they developed students’ insight of 

experiential learning deign and then focused on the recursive cycle of lecture, discussion, 

feedback, and hands on experiences. Students improved their critical thinking and application 

of real life business. 

A pilot course in Marketing at Loyola College in Maryland, designed to address the 

need for students’ interaction with local business leaders, students’ indecision of selection of 

career path included field side visits. The course was designed to address the need for students’ 

interaction with local business leaders and students’ indecision of selection of career path. The 
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course was thoroughly planned with its objectives identified and duly approved by the 

Marketing department well in advance.  A variety of teaching methodologies were used 

including lectures, reading and writing assignments, video cases, electronic discussion boards 

and in-class exercises that contributed to the preparation of students for filed visits. They were 

provided with articles that contained information about the company. Students were required 

to post questions that they planned to ask during the field visits on e- discussion boards.  In 

class exercises included questions that pushed the students to analyze various functions of the 

company. Videos, besides the text book ones, included company’s corporate videos. The course 

also included a Site Visit Journal that the students used for their reflection on the learning that 

took place during the site visit. Students perceptions of the pilot course were measured at the 

end of the semester resulted in positive responses. Students found it a better learning experience 

and less challenging than lecture and case methods traditionally used for the course. In addition, 

they felt that got an in-depth understanding of marketing skills in a professional business setting 

(Doren & Corrigan, 2008) . 

The use of Information technology  integrated into marketing education is also considered an 

important factor that can contribute to active students learning, foster communication and 

interaction, and help in terms of faculty availability beyond teaching hours (Peltier, Drago, & 

Schibrowsky, 2003; Peterson, Balasubramanian, & Bronnenberg, 1997 cited in Levin & Davis, 

2007). Enhanced expertise in the use of information technologies leading to effective 

communication and decision making is yet another skill needed in the highly complex business 

world (Benbunan -Fich, Lozada, Pirog, Priluck, &Wisebblit, 2001;McCorkle, Alexander, & 

Reardon, 2001 cited in (Kaplan, Piskin, & Bol, 2010). It has been observed that the use of IT and 
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particularly internet as a medium of instruction helps the educators in marketing (Kaynama 

&Keesling, 2000; Lincoln, 2001 cited in Kaplan, Piskin, & Bol, 2010). 

Gremler,  Hoffman, Keaveney & Wright  (2000) summarize experiential activities in teaching 

Services Marketing courses as follows: 

Students are asked to: 

1. Choose a service and evaluate it against the continuum of evaluation. 

2. Choose an article on service marketing from a leading business journal and write 

a short paper on their understanding of service marketing concepts. 

3. Produce a services cape video with a focus on customer services experience 

4. Compare two local service providers through physical evidence field trips 

5. Write a complaint letter to a company that has provided marginal or bad services 

to them and analyze the company’s response 

6. Identify a service that  requires a considerable level of participation of customers 

and analyze the role of customers in service delivery 

7. Select a not for profit organization, carry out its services marketing audit and 

recommend changes 

8. Provide consultancy to a client firm to analyze its SERVAQUAL gaps 

9. Prepare a blueprint on any of the service provider’s operations 

10. Explore leading firms and comprehend their best practices 

11. Participate in a simulation called Building services, Driving Profits: RGP 

Financial Services 

Craciun and Corrigan (2010) introduced a semester long project that expected students 

to design a brochure for the marketing department. The project aimed at integrating the 
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knowledge acquired in three different marketing courses (Consumer Behaviour, Marketing 

Research and Branding) and applying it to an experiential project. Students, responding to a 

client’s request, collected consumers’ data, wrote reports, created a brochure prototype and 

presented it to an actual client. The project helped students integrate the knowledge gained in 

previously taught courses to the new one enhancing learning experience (Barber et al., 2001; 

Bobbit et al., 2000; Bacon & Stewart, 2006 cited in Craciun, 2010). 

Gruca (2000) presented an interesting and one of its kind experiential exercises in 

marketing. Students developed a forecast to predict the success of movies using internet sources 

and invested financially in the Iowa electronics market  as they made at least one trade in the 

market  before the movies opened and at least another after that. Students proceeded to real life 

profit and loss decision making and developed marketing, financial and technological skills for 

their future business ventures. The experiential exercises integrated finance and marketing in 

one single course. It motivated students to take decisions as managers and act strategically 

putting their personal likes or dislikes for the movies aside. They also got an opportunity to earn 

profits from their business skills (Gruca, 2000). 

Lack of critical thinking and problem solving skills is another issue faced by marketing 

educators as these two skills help decision making in marketing (Kelbba & Hamilton, 2007 

cited in  Kaplan, Piskin, & Bol, 2010). In this vein, a variety of experiential activities including 

technology based learning activities are employed to perk up critical thinking skills of students 

(Benbunan-Fich et al., 2001; Forman, 206; Klebba & Hamilton, 2007; Siegel, 2000 cited in 

(Kaplan, Piskin, & Bol, 2010). Moreover, the use of blogging, Kaplan , Piskin, & B.Bol ( 2010) 

justify, is used to serve the same objectives. The project they introduced (contributing to 15 % 

of the grade) required the students to create a blog as part of Marketing Management course. 
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The posts on the blog could be anything that was relevant to marketing, for example, marketing 

campaigns, TV advertisements, new products, etc. Students were expected to post one to two 

paragraphs each at least five post in the semester. The assessment of the project was on 

individual basis. Each student was assessed on argumentative skills, clarity in writing, and 

presentation of the posts and relevancy of the post to marketing concepts. The outcomes of the 

project , that were assessed qualitatively and quantitatively, entailed students immense 

involvement in the topic that extended beyond class timings, a significant increase in students’ 

performance, development of soft skills, particularly written communication and critical and 

thinking skills. 

Marketing on social media has been gaining strength over the past few years as 

transmission of information over the internet shapes consumers’ expectation (Anderson & 

Salisbury, 2003; Shukla, 2010; Zeithmal & Bitner, 1996 cited in Payne, Campbell, Bal, & 

Piercy, 2011) and perceptions (Bone, 1995; Burzynski & Bayer, 1977; De Bruyn 7 Lilien, 2008; 

Venkatesh, Smith, &  Rangaswamy, 2003; Herr, Kardes, & Kim, 1991 cited in Payne, 

Campbell, Bal, & Piercy, 2011). The ever changing world of media has its own challenges and 

managers today need to keep themselves updated with the strategies to handle the challenges 

of consumer generated advertising and viral marketing (De Bruyn & Lilien, 2008 cited in 

Payne, Campbell, Bal, & Piercy, 2011) In order to meet such challenges, business schools have 

started introducing teaching methodologies which can train business graduates in the theory 

and practice of social marketing. However, in spite of successful implementation of ‘hands-on” 

teaching methods in many disciplines in business education, there are very few marketing 

courses that address consumer-generated advertisements and viral marketing (Duan, Gu, & 

Whinsston, 2008 cited in Payne, Campbell, Bal, & Piercy, 2011). The study by Payne, 
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Campbell, Bal, & Piercy (2011) reported the effectiveness of an experiential learning media 

course which was part of a graduate marketing class. The project required students to create 

and market a spoof video on You Tube. The project was reported as extremely effective in 

terms of in-depth knowledge of the subject matter, development of decision making, group time 

and project management skills. In addition, the students were able to improve on 

communication and presentation skills. 

The experiential project reported in a study by Morgan & McCabe (2012)  involved a 

retail audit project  in Consumer Behavior course that addressed pedagogical  outcomes based 

on cognitive domain of Bloom’s Taxonomy (Anderson & Krathwohl, 2001; Bloom Krathwohl 

cited in  Morgan & McCabe, 2012) as well as enhancement of work skills. Based on the 

concepts from the book, “Why We Buy” by Paco Underhill (2000), the project required students 

to be engaged in observation of a live research setting .Students were required to choose a 

retailer to audit. The assignment is focused on the three key areas of consumers’ behavior as 

described in Why We Buy as follows: consumers’ reaction to physical aspects of the retail shop, 

consumers’ psychological reaction to the features of the shop and the distinct behavior of gender 

and generation.  The project not only familiarized the taught students how to apply the strategies 

and concepts of the subject but also helped them gain an insight into consumption behavior. 

Learning that takes place in sponsored research projects in Marketing Research Course, 

according to Burns (2005) has its own limitations in terms of a balanced learning for all students 

involved. To smooth out this disparity, the Madeline Hunter Method was adopted. All eight 

stages of the method including anticipatory set, objectives, teaching and modeling, guided 

practice, check for understanding, independence practice and closure were followed in 

designing the questionnaire. This method allowed student teams to select different topics, using 
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the same research objectives. The research carried out by students resulted in a more balanced 

learning in an easier way. In addition, it enhanced the efficiency of the teacher. The author 

applied this three stage design air travel marketing exercise which was a role -play of 

management in the US Federal Aviation Agency. Using the mini-Delphi procedure, the learners 

ranked the forecasting proposal from four consulting firms and compared the ranking with their 

own. Comparisons were not only made among these four proposals but also with the proposals 

given by firms in the past. Empirical research was used to provide disconfirming evidence. In 

the changing stage, new approaches of ranking were suggested to learners. Learners went 

through a self administered evaluation to see whether they understood the new approaches. 

Research studies were provided to further reinforce the new change. In the third stage, i.e., 

refreezing involved application of what learner had learned in a new situation (Burns, 2005). 

Experiential Learning in Finance 

There have been examples of the use of experiential exercises in the teaching of finance 

courses.  The discussion below describes some of these examples of implementation of 

experiential learning in the said field. 

Hays & DeLurgio (2010) contend that the financial crunch that has hit the world 

presents a challenging scenario to the finance students. But, they argue that at the same time, it 

presents a myriad of opportunities that the educators can use in finance courses. The authors 

presented financial autopsies as an experiential activity that utilized data of banks that failed. 

They presented an illustration on one such project that could be given to students. Students were 

required to use the data to determine the cause of banks’ failure. The illustration chose Douglass 

National bank in the US that was closed down in 2008. This autopsy was aimed at an 

undergraduate course in commercial bank management and a graduate course, Management of 
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Financial Intermediaries. The learning outcomes expected out of this exercise were exploration 

of banks as complex operational systems prone to financial shocks, investigation of the 

relationship between management actions and financial consequences, development of students 

problem solving and analytical skills using data that was publically available. Students were 

required to collect data from the Federal Deposit Insurance Corporation (FDIC) website that 

maintained updated data which was free to access.  Using the statistics on Depository 

Institutions (SDI) interface available on FDIC website, students accessed the banks data. They 

could also compare the bank with peer group and therefore, identified main factors explaining 

the failure of the bank. They used the CAMEL rating system focusing on capital adequacy, 

asset adequacy, asset quality, management, earning and liquidity. The illustration revealed that 

Douglass National Bank appeared to have failed because of poor decisions of its management, 

poor lending decisions and lack of control of overhead expenses leading to uncontrollable losses 

and unobtainable capital. 

To give an example in accounting and finance, a study by Siegel, Omer, and Agrawal 

(1997) compared the performance of two classes of students; the experimental class was 

provided with a series of videotapes of an audit experience and  the controlled group was not 

provided with any. The students in the experimental group performed significantly better as 

compared to the controlled group. The videos provided concrete experience of auditing which 

would have been missing in traditional classroom pedagogy (Siegel, Omer, & Agrawal, 1997). 

In the same vein, Specht and Sandlin (1991) conclude that the students participating in 

experiential activity in accounting retained knowledge more successfully than their peers taught 

by traditional lecture.  Simulation of a lending decision was used and students were required to 

engage in a role play. The steps followed in this exercise were the main steps of experiential 
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learning model (Specht & Sandlin, 1991). In addition, the use of games in financial 

management in order to make learning more meaningful, interesting and relevant has been 

discussed by Koehler, Lawroski & Bischoff (1965). The three games comprised a) an 

investment game where a student was given $2000 to invest in different ways, b) a credit card 

comparison activity that taught the risks involved in the market as well as the economic needs 

of customers and c) Perils Activity to teach risk management. 

Peters (1997) reports in his research that financial literacy is found to be costly both to 

individuals and society. Affluent teenagers and young adults are particularly vulnerable because 

they are most likely to make significant purchasing decisions soon after they graduate and are 

not well prepared to make these purchases wisely (National Endowment for Financial 

Education, 1991 cited in Koehler, 1995). This fact is of special concern for teenagers who move 

out of their family home and those who work full- time. These teenagers will increase their 

purchases of food, housing, utilities, furnishings, appliances, and insurance. 

On a national test of teenage consumer knowledge, sponsored by the Consumer 

Federation of America and the American Express Company, high school seniors received a 

failing grade. They answered correctly only 42% of 52 questions about banking, auto insurance, 

housing, cars, credit, and food. This fact is especially frightening because 25% of the questions 

could be answered by guessing, alone (Consumer Federation of America, 1991 cited in Koehler, 

1995). 

Koehler (1995) narrates how a videoconference titled, “Enhancing Financial Literacy 

of Older Youth” in US highlighted the use of games to teach finance, and reading interest rates 

from newspapers advertisements. He further describes that games and experiential exercises 

should be carefully structured and planned to meet the objectives of each course. These games 
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motivate students, help them retain otherwise boring financial concepts and push learners to do 

better than their peers. 

Peters (1997) asserts that students doing courses on Public Budgeting and Finance faced 

either a fear of budget theory, mathematics or computers and tend to face issues in completing 

courses assignments as well as understanding the content. Experiential learning can help 

students deal with these phobias by creating a link between information they already have and 

the new concepts in budgeting. Peters (1997) further describes the personal finance issues, 

analogies and prior work experience to build that connection. He contends that students could 

grasp the concept of public budgeting theory when they used examples of issues related to their 

personal finances, for example, issues they encountered in changing automobiles and home 

improvement budgets could be used to make them understand the issues of a capital project. In 

addition, they could also relate the concepts of public budgeting theory to manage personal 

financial issues. The analogy “camel in the tent” helped communication that it was difficult to 

initiate a policy and that with each expansion came opposition. In the same vein, an analogy 

was used teach budget reforms to Finance students (Anderson, 1975) which was based on the 

observation about pigeons changing their behavior when they felt electrical impulses in the 

wires attached to a building’s outcropping. Resultantly, they flew off but they returned back too 

and resumed their behavior only with some minor changes. The analogy communicated that 

when the enforcement of a directive was relaxed, the bureaucracy returned to its old behavior. 

Students understood the demise of program and zero-base budgeting easier when presented 

with this analogy preceding a study of budget reforms. They were also able to understand the 

impact of the remnants of reforms. 
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Experiential Learning in Human Resource 

The teaching of Human Resources also implements experiential learning, as shown in 

the examples given below: 

Groenewald, Bushney, Odendhaal, and Pieters (2004) present a case study on the use of 

experiential learning portfolio in National Diploma in Human Resources Management. The 

portfolio  required students to develop a personal development program(PDP) and compile a 

portfolio of evidence focusing on a career focused component of HR. Students were expected 

to complete the PDP before moving on to the latter. The PDP entailed compilation of CV and 

a cover letter, selection of a job advertisement, completion of job application form, preparation 

for interview, reflection of personality profile of the student as well as of the person with whom 

the student has had issues in getting along, determination of his/ her own decision making style 

an exercise focusing of diversity awareness. Those students who were employed were to choose 

their own organization and those who were not employed were to request (an) organization/s to 

either let them observe an aspect of HR or ask for written policies and procedures. The 

component of portfolio of evidence required the students to submit evidence of his/ her 

exposure to HR aspects and attainment of certain skills/experiences. The exercised focused on 

18 main areas of HRM categorized under Planning and Organization, People Acquisition, 

Development and Utilization, Labour and Employee Relations and Maintenance and 

Administration. There were 59 sub areas and students were expected to provide evidence for 

all.  In addition, they were to reflect on their exposure.  However, the authors assert that the 

value of this exercise in terms of learning needed to be ascertained (Groenewald, Bushney, 

Odendaal, & Pieters, 2004). 

An experiential learning training project by Burke (n.d.) has been used as a course 

project in a senior-level training and development course to provide training assistance to 
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university staff in an AACSB accredited business school -University of Tennessee at 

Chattanooga. The objective of the project was to groom job skills of administrative assistants. 

The project helped the students meet the learning objectives of the course, i.e., assessment, 

design, development, delivery, and evaluation of a training intervention. Learning took place 

both at the level of students as well as the employees. The project was very well planned. At 

the initial stages, the Human Resource department, the trainees and the senior management of 

the university were informed of the project. Students of the course were also mentally prepared 

by requesting their concerns and responding to those concerns by informing them of the 

communication with the stake holders. The task was broken down into deliverables. Class 

lectures were given on learning theory at the beginning of the course. The first deliverable of 

the project was that the students were asked to prepare a need assessment report that expected 

them to identify the data collection methods as well as sources that identified gaps in employees. 

The second deliverable was to identify the learning goals of training and develop a lesson plan. 

The third deliverable was the development of training material and the fourth was description 

of its evaluation plan. The fifth deliverable was the execution of training and the last was 

measuring the effectiveness of the intervention. Each step of the task was guided as well as 

evaluated by the instructor. At the end of the term students were asked to share what they had 

learned. Their responses reflected that they were able to gain course-specific as well as general 

knowledge, such as delegating group work from the project. 

Turnbull and Madsen ( 2006) describe the example of provision of students’ services to 

a state government agency on the revision of employee manual. It was a semester long project 

that required students to review current laws and evaluate the manual whether it complied with 
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the laws or not. The project focused on the application of HR laws and legal repercussions of 

failure of compliance (Turnbull & Madsen, 2006). 

According to Pysarchik and Huddleston (1994) performance appraisal is the area that 

needs the use of experiential learning more than any other area of human resources management 

as it is really important for employees to gain an in depth understanding of their roles and 

responsibilities at work. Knowledge and comprehension of the criterion used on appraisals 

contribute to their productivity at work (Pysarchik & Huddleston, 1994). 

There is a lack of experiential learning material available for human resource 

management as compared to other areas of business management. According to Kuzmits (1986) 

cited in Pysarchik & Huddleston, 1994) very few texts are available for the same as compared 

to more than 30 texts that focus on theory of personnel/ human resources. Therefore, there is 

all the more need for HRM educators to develop experiential activities and projects on their 

own. 

At Michigan State University, an experiential activity was used in a Retail HRM course. 

Students developed a system of performance appraisal that included the instrument as well as 

the process for either a retail employee or an officer in a student organization. The exercise was 

aimed at reinforcing the theoretical concepts in HR and extending of the process of learning 

through skill development. Before developing performance appraisal, students were required to 

research on job analysis of each office they had selected entailing organizations by laws, 

structure, job descriptions of respective offices and interviews of employees, different 

approaches to performance review. Students were expected to prepare both written and oral 

presentation of the project focusing on a justification of the approach they had chosen, its pros 

and cons and applicability in each system. They developed different kinds and combinations of 
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performance evaluations such as graphic rating scale, Management by Objectives (MBO), 

Behaviorally Anchored rating scale (BARS) (Pysarchik, 1991). The students reported that the 

project helped them enforce the theoretical concepts of the course and feel motivated. In 

addition, they found the experiential approach better than abrupt application of text books 

concepts and enjoyed it thoroughly(Pysarchik & Huddleston, 1994). 

Yaghi ( 2008) uses a simulation titled Petra Simulation Project ( PSP) in the course 

entitled, “Human Resource Management in the Public Sector.” The activities in the project 

included i) class discussions on the theory, ii) analysis of personnel systems in the public sector, 

and iii) development and recommendation of a personnel system for a mythical city, Petra. The 

project also involved two take home examinations. There were six groups of students, each one 

specializing in one of the sections of any personnel system including “job classification, 

recruitment, examination, and selection;  employee training and development; performance 

appraisal, promotion, and discipline; labor relations and collective bargaining; and equal 

employment opportunity and diversity”. The PSP was aimed at three learning outcomes: i) 

curricular objectives the attainment of which was utilized using discussions, class lectures, 

exams and course presentations, ii) professional objectives including practical skills that are 

attained through assigning students the roles of, team leaders, presenters and discussants. 

iii)  Interdependency objectives that included interconnectedness of HR functions and 

personal interdependence among students (Dede, 2002 cited in Yaghi, 2008). The third 

objective was attained by students working in groups and teams. Clear and precise instructions 

were given by the instructor in terms of various steps of the project. The project satisfied the 

learning needs of students, motivated them, helped them exercise their leadership and decision 

making skill, time management skills. 
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A study was conducted in a business school in Karachi, Pakistan, to identify the 

experiential component in the core business administration courses of MBA program, using 

multi-mode qualitative research design employing documentary analysis and individual 

interviews. First, the course outlines and teaching plans of core business administration in 

Finance, Marketing, Human Resources, Management, Business Law and Management 

Information System were analyzed to conclude the extent to which each used experiential 

teaching methods. In the second step, four faculty members were interviewed to obtain more 

information on the teaching methods they used. The documentary analysis concluded that only 

a minor part (12 %) of teaching methodology employed in MBA courses was experiential. The 

experiential components were seen only in class projects and assignments that included field 

work and simulations. In addition, the interviews revealed that though the teachers wanted 

students to learn skills that would help them to enter the corporate world and realized the 

significance of experiential learning to achieve their aims, their teaching methodology was 

mainly non experiential (Javed, Hussain & Karim, 2014). 

The research in the past indicates the effectiveness of experiential learning in different 

areas of business education.  In addition, the concept of experiential learning, though not new 

for educators in many parts of the world, is still not being implemented in its basic principles 

and practices in business programs in Pakistan. Furthermore, no research has so far been 

conducted in the country to measure the impact of experiential learning in terms of skill 

development of students. 
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Chapter Three 

   Methodology 

 

The chapter describes the research design, sampling method used in the study, 

development of tools for data collection and methodology developed for data collection and 

analysis.  

Research Design 

The study was empirical in nature and made use of primary data to draw answers for 

the raised questions. A quantitative survey research design was employed to answer the research 

questions of the study and this particular design was best suited to serve the objectives of the 

study for the following reasons: 1) Since the objectives of the research were (i) to find out how 

much experiential learning is being used in Marketing, Human Resources Management and 

Finance MBA courses in leading business schools in Karachi and ii) to measure the 

effectiveness of using experiential teaching methodology in teaching HR, finance and 

marketing courses in the business schools of Karachi, a quantitative research design could 

enable the researcher to generalize the findings to a larger situation making use of a larger 

sample size as compared to the smaller sample used in a qualitative approach (Fielding &  

Pillinger, 2008).  2) The research was aimed at finding answers to specific research questions. 

Therefore, hypotheses were used to narrow down the research problem and focus on the desired 

outcomes of the study (Joyner, Rouse & Glatthorn, 2013). In addition, to be able to confirm or 

refute the hypotheses formulated to serve the research questions, the deductive attribute of 

quantitative research was best suited to the study.  In other words, it was important to determine 

the confirmation of the hypotheses through precise measures, i.e., numbers (Edmonds & 
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Kennedy, 2013). 3) Furthermore, a quantitative design was best suited to address the 

relationship between different variables of the study (Bryman & Bell, 2011; Creswell, 2014). 

The study involved descriptive survey method as it was aimed at applying scientific 

method of critical analysis of an existing situation to be able to generalize and predict (Salaria, 

2012). Survey method, which is generally employed in Social Sciences research (Malhotra & 

Grover, 1998)  is used to gather information about population groups, “learn about their 

characteristics, opinions, attitudes, or previous experiences” (Leedy & Ormrod, 2005, p. 183) 

and “to explore or describe what humans are thinking or doing” (Kays, Gathercoal, & Buhrow, 

2012) . To be able to gauge the effectiveness of experiential learning in terms of skills 

development, a follow up survey was well suited according to Wentling (1980) who noted that 

follow-up surveys are designed to evaluate the graduate, the product of a program, and that 

graduates are in a position to judge the strength and weakness of a program (Wentling , 1980 

cited  in Miller, Williams, Bekkuml, & Steffenz, 1998). 

The data were collected using the traditional Paper and Pencil Survey ( Poetschke, 2004) 

as it was convenient for the researcher to approach the participants through personal visits to the 

business schools and faculty offices to collect data and request them to fill out the questionnaire 

by handing the questionnaires over.  The researcher felt that the participants will more readily 

respond to a self-administered Paper and Pencil survey as compared to the Online Survey. 

The questionnaires used in the study employed closed ended questions (Ballou, 2008) 

and the Likert scale which is frequently used in scholarly and business research for  its 

usefulness in seeking beliefs, opinions  and affects and when the responses sought is considered 

are sensitive in nature and can be more conveniently answered in large ranges of category 

(Chimi & Russell, 2009). 
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The study was conducted in two phases. In Phase One, Indigenous Use of Experiential 

Learning Scale (UELS) was developed in compliance with the Guidelines of International 

Testing Commission (International Testing Commission, 2013), and Experiential Learning 

Scale (ELS; Driscoll, 2011) was adapted from the survey used in a study titled, “Graduates’ 

perspectives regarding the impact of the integration of experiential learning in academic 

program” by Bridget Anastasia Driscoll  at Iowa State University in 2011 (Driscoll, 2011). In 

Phase Two, the data was collected from Indigenous Use of Experiential Learning Scale (UELS) 

and adapted Experiential Learning Scale (ELS; Driscoll, 2011) in order to test the hypotheses.  

Phase one 

As discussed earlier on, the objective of Phase One of the study was to construct and 

adapt two different scales that were used in the study. The details entailing the number and 

types of questions and the procedure followed in the development and adaptation of the scales 

are as follows: 

Development of indigenous use of experiential learning scale (UELS).  

Indigenous Use of Experiential Learning Scale (UELS) was developed in compliance 

with the Guidelines of International Testing Commission (International Testing Commission, 

2013) as well as Hinkin’s model of scale development (Hinkin, 1998).  

As discussed under the heading of ethical considerations, the ethical and professional 

standards were effectively maintained while developing the scale. The researcher tried to 

maintain a personal level of professionalism by keeping in mind the theory and practice of 

experiential learning and its implementation in business education through a detailed analysis 

of relevant literature. 
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Item generation (UELS). 

“The first stage of the scale development is the creation of items to assess the constructs 

under examination” (Hinkin, 1998 p 106). The researcher followed a deductive approach to 

generate the items of the scale. To ensure content adequacy, the theoretical foundations of the 

constructs served as the basis of the items generation. An extensive literature review on the use 

of experiential learning in business education was carried out. Special emphasis was laid on the 

types of experiential methods used in Marketing, Human Resources and Finance discussed in 

published research studies which gave the researcher an insight into theory and practice of 

experiential methodology used in business education classrooms. 

While developing the items, double barreled items, that were negatively worded or 

entailed two constructs, were omitted after careful review. Each item was carefully reviewed to 

make sure it conveyed the meaning intended by the researcher.  Furthermore, items were kept 

relatively short and simple and leading as well as reverse scored items were avoided. 

It was ensured that the measure should be kept relatively small including minimum 

possible number of questions that adequately answered the research questions (Thurstone, 1947 

cited in Hinkin, 1998). Originally nine questions were generated for the administration of the 

pilot study and out of which seven questions were retained in the final scale. To ensure 

“sufficient variance among respondents for subsequent data analysis” (Stone, 1978 cited in 

Hinkin 1998 p 110) likert scale was used in the questionnaire. The items were reviewed by 

language experts, faculty members and other senior researchers for content adequacy and 

conceptually inconsistent items were deleted after the review (International Testing 

Commission, 2001). 
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Initial item reduction (UELS).  

 To refine the scale and reduce the set of variables, descriptive statistics (including mean 

and standard deviation), and item total correlations was calculated.  After the initial construct 

was ready, the experts, i.e., Heads of Marketing, Human Resource and Finance were asked to 

review the scale and give their suggestions on that. Changes were duly made in the scale after 

the experts' review. The reliability of the scale was estimated using Cronbach's alpha after it 

had been administered to the sample.  

Final questionnaire (UELS). 

 Part one of the questionnaire comprised six demographic questions  requesting their 

gender, age, specialization, numbers of years of experience, the highest qualification they have 

received and the institution they belonged to. The second part of the questionnaire included 

seven questions entailing a likert scale ranging from zero to 100 percent and asking them to 

give the percentage of each teaching method they used in their courses. The choice of answers 

entailed lectures, case studies, games, simulations, role plays, field work and management 

films. Participants could choose more than one answers.  

               Experiential learning scale (ELS; Driscoll, 2011. 

Experiential Learning Scale (ELS; Driscoll, 2011) was adapted from the survey used in 

a study titled, “Graduates’ perspectives regarding the impact of the integration of experiential 

learning in academic program” by Bridget Anastasia Driscoll  at Iowa State University in 2011 

(Driscoll, 2011). The said scale measured the impact of two experiential learning courses taught 

at the university in terms of skills improvement, career development, and career preparation. 

To ensure content adequacy, a deductive approach, based on the theoretical foundations 

of the subject, is used in the adaptation of the questionnaire. All items related to skills 
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improvement were used in ELS as the extensive literature review carried out by the researcher 

focused on the impact of the use of experiential learning programs in terms of skill development 

of students/graduates. Furthermore, the said items measured the impact of experiential learning 

on skill development of students which was one major objectives of the study. 

In the same vein, all items related to career development, and career preparations were 

omitted as they were not meant to serve the objectives of the study. In other words, the study 

did not aim to measure the impact on career development and career preparation of students/ 

graduates. 

After the initial construct was ready, the experts i.e., Heads of Marketing, Human 

Resource and Finance were asked to review the scale and give their suggestions on that. 

Changes were duly made in the scale after the experts' review. The consistency and reliability 

of the scale was estimated using Cronbach's alpha estimates (Santos, 1999).  

                Final questionnaire (ELS). 

 The questionnaire included two parts. Part one of the questionnaire comprised five 

demographic questions requesting their gender, age group, their program, academic majors and 

the course title of which the experiential methodology was a part of. Part two of the 

questionnaire comprised 14 questions requesting the participants to respond as to what extent 

they agreed that their skills and abilities improved as a result of the experiential learning 

program/project. The choices given in terms of their skills and abilities included  analytical 

thinking, problem solving, independent thinking, formulation of ideas, effective 

communication, integration of knowledge from multiple disciplines, time management, 

responsibility, organization, self-confidence, listening skills, research skills and technical skills 
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and writing skills. A five point Likert-type scale was used ranging from Strongly Disagree to 

Strongly Agree. In addition, they were given the option of not applicable/prefer not to answer. 

Sample.  

Convenience sampling was used as the sampling method for UELS  of the research 

owing to the researcher’s ease and convenient accessibility of participants (Ross, 2005). For 

Phase One, the target population comprised faculty members teaching Marketing, Human 

Resources Management and Finance courses at undergraduate and graduate level of business 

schools in Karachi. (N=87)  faculty members teaching the same MBA courses of business 

schools in Karachi were taken as a sample making up to 10 percent of the population.            

For ELS, Purposeful and Criterion Sampling was used which includes searching for 

cases or individuals who meet a certain criterion. This research was particularly focused on 

individuals with particular characteristics, e.g., Marketing, Human Resources Management and 

Finance MBA courses of five leading business schools in Karachi and students attending the 

course where these teachers employed experiential teaching approach. In addition, such 

purposive sampling was able to help ensure reliability and accuracy of the results within the 

study. All students (N=387) who attended the courses where the above mentioned faculty used 

experiential learning were taken as a sample making up to 10 percent of the population.   

 

Pilot study. Both questionnaires were administered on the sample, i.e., 10 faculty 

members and 50 students. After the data collection of the pilot study was completed, descriptive 

statistics (including mean and standard deviation), and item total correlations was calculated.  

The pilot study also helped the researcher try out the survey administration and to identify ways 

to overcome the potential issues during the administration of the survey 
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Phase two 

As discussed, the objective of Phase Two was the administration of the two scales to 

test the hypotheses formulated for the study.  To administer UELS, the researcher made a list 

of business schools in Karachi that are rated among the first five in terms of the year 2013 

ranking of the Higher Education Commission of Pakistan, which is  an independent, 

autonomous, and constitutionally established institution formulated to facilitate institutions of 

higher learning to serve as an engine of socio-economic development of Pakistan. The said 

institution is also responsible for primary funding, overseeing, regulating, and accrediting the 

higher education efforts in Pakistan.  

The list was finalized looking at the objectives of the study. Since experiential approach 

is comparatively a new methodology, the researcher thought there were more chances to come 

across experiential approach being employed in top business schools. 

Either letters seeking approval were sent to the authorities of the universities or they 

were contacted through telephone.  Permission was sought at the level of Vice Chancellors, 

Heads of Departments, Academic Coordinators and faculty members. The researcher had to 

personally visit the Heads of relevant departments in some universities. They were requested to 

provide a list of HR, Marketing and Finance courses taught, under which semester each course 

was taught and the teachers who taught these at each university. The Use of Experiential 

Learning Scale (UELS) was administered to a sample to 87 teachers from five leading business 

schools in Karachi assuming that since experiential teaching method is a modern and 

comparatively new approach, it was more likely to find the use of experiential learning in the 

schools that are considered as top schools as per the Higher Education Commission of Pakistan.                                                                                                                                                                                                                                                                                        

To administer ELS, the researcher analyzed the questionnaires completed by the faculty 

and identified faculty members who employed experiential teaching methods. As discussed, 

http://en.wikipedia.org/wiki/Category:Pakistan_federal_departments_and_agencies
http://en.wikipedia.org/wiki/Constitution_of_Pakistan
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ELS were administered only to the students of those faculty members who employed 

experiential teaching methods. 

The researcher made a list of the courses taught by the faculty members who employed 

experiential teaching methods in classrooms. List of students attending those courses was 

obtained through the academic departments of the respective universities. The researcher visited 

the classrooms to administer the scale. The students were apprised of the objectives of the 

research. Confidentiality on their names was ensured by the researcher. It was further ensured 

that the faculty members were not present while the students filled out the questionnaires. ELS 

were administered to a sample to 387 students.  

Data analysis. 

Statistical Packaging for Social Sciences (SPSS) Version17 was used to record, 

calculate and analyze the data of the research.  Responses to the questions were assigned codes 

for the purpose of recording. The demographic variables of the participants were analyzed using 

descriptive statistics. 

To test the first hypothesis, t-test was employed. Analysis of Variance, one way 

(ANOVA) was administered to verify Hypotheses 2, 3 & 4. Furthermore, Factor loading was 

used in order to assess hypothesis 5. The reliability of the ELS was estimated using Cronbach's 

alpha estimates (Santos, 1999 and validity of the same was estimated by using Pearson r after 

it had been administered to the sample.  

Inclusion/Exclusion Criterion 

Only those business schools were chosen to be included in the study that were rated 

among top five business schools in Karachi as per the ranking of the Higher Education 

Commission (HEC ) of Pakistan. Business schools not rated as top five schools by the HEC 

were excluded from the research.  
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Similarly, only those faculty members teaching courses in Marketing, Human 

Resources Management and Finance courses were included and those teaching other courses 

like Communication, Management, Social Sciences, etc. were excluded from the study.  

In the same vein, students not been taught using experiential methodology by these 

faculty members were not included in the study and only those who had been part of experiential 

projects/methods employed by the teachers who were part of phase one of the study were 

included.  

Ethical Consideration 

The study very consciously adhered to the standard ethical norms in research (Drew et 

al., 2008). 

Data were collected after formal consent and approval of the administration, teachers 

and students.  The consent of the participants ensured that they did not experience any anxiety 

or negative feelings that could affect their general responses.  

Informed consent ensured that the participants were apprised of the purpose of the study, 

the expectations of the study, the benefits foreseen and the time required to complete it. In 

addition, they were informed that the study involved no risks. They were also ensured that their 

participation in the study was voluntary and that they can withdraw anytime from the study 

(International Testing Commission, 2013; Drew et al., 2008).  

The academic routine of the business schools part of the study was not disturbed. 

Students’ academic time or the teaching learning routine was not affected in any way. The 

identity of the institutes and teachers that participated in the study was kept strictly confidential 

(Drew et al., 2008). 
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Chapter Four 

Results 

This chapter focuses on detailed statistical analysis of the research data. The data were 

analyzed using the Statistical Package for Social Sciences (SPSS, Version 17.0). Significance level 

of 0.05 was used for the analysis. 

The purpose of the research was two-fold: 1). to find out the use of experiential learning 

in Marketing, Human Resources Management and Finance courses of five leading business 

schools in Karachi, 2). to measure the effectiveness of using experiential teaching methodology 

in teaching HR, finance and marketing courses in the business schools of Karachi. After a 

detailed literature review, it was hypothesized that (1) There would be a gender difference in 

experiential learning. (2). There would be age differences in experiential learning of students. 

(3) Experiential learning in Finance course is more effective than in HRM and Marketing. (4). 

There would be difference in use of experiential learning between University. (5). Experiential 

learning enhances different skills in students. 

The Demographic Information of both teachers and students were presented in Table 1 & 

2 respectively. Teachers’ demographic information includes gender, age, qualification, 

specialization, affiliation, and the length of service. Student’s demographic information consists 

of gender, age, program, academic majors, and course studying. To test first hypothesis t-test was 

employed. Analysis of Variance, one way (ANOVA) was administered to verify Hypotheses 2, 3 

& 4. Furthermore, Factor Loading was used in order to assess hypothesis 5. 

An Indigenous Experiential Learning Scale (ELS) was developed in this study. The item 

total correlation of Experiential Learning Scale (ELS) was calculated. Each items of the scale is 

followed by five point rating scale.   Correlation range of item total was from .581 to .794 which 

reveals high correlation (See Table 3). To measure internal consistency of the Experiential 
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Learning Scale (ELS), Cronbach alpha was calculated for each factor. An internal consistency of 

Experiential Learning Scale was 0.768(p< .001; n = 87), which reveals a highly significant score 

(Table 4). To measure the effect use of Experiential learning by the teachers, a scale was 

developed. Mean, Standard Deviation, and Item Total Correlations of 14 Items adopted Scale 

Measuring Use of Experiential Learning was calculated (See table 5). Each items of the scale is 

followed by five point rating scale according to the following values: strongly agree = 5, agree=4, 

neutral=3, disagree=2, strongly disagree=1. Item 5 (r=.761; p< 0.01, n=387) reveals high 

correlation.  Correlation range of item total was from .426 to .761. An internal consistency of the 

scale was 0.847(p< .001; n = 387) in this sample, which reveals a highly significant score (Table 

6). 

Table 7 shows the mean difference between male and female students on the variable 

experiential learning. According to the results, no gender difference was found the variable of 

experiential leaning (t=-1.110, df =84, p >.05). Analysis of Variance (ANOVA, One Way) was 

calculated to test second hypothesis, i.e., there would be age differences in experiential learning of 

students (See Table 8). The results depict that the effectiveness of experiential learning differed 

among the age groups of students, (F (2,384) = 9.567, p < .01). Effectiveness of experiential 

learning as a result of students experience was higher in 21 to 23 years age (M=52.67) as compared 

to 23 years and above (M=49.35), and 18 to 20 years (M=47.89). Therefore, it as per the Tukey 

post hoc tests, it has been found out that the effectiveness of  experiential learning differed 

significantly from 18 to 20 years as compared to 21 to 23 years, and 24 years and above age (p < 

.05)(Table 9).  

Analysis of Variance (ANOVA, One Way) result of Hypothesis 3, i.e., experiential 

learning in Finance course is more effective than in HRM and Marketing depicts that the 
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effectiveness of experiential learning differed among the courses, df (2,384) =10,340, p < .01(See 

Table 10). Effectiveness of experiential learning was higher in Finance (M=54.32), as compared 

to Marketing (M=50.91), and HRM (M=49.11) courses. Therefore, the results obtained by the 

Tukey post hoc tests indicated that the effectiveness of experiential learning was higher in Finance 

courses as compared to Marketing and HRM courses (p < .05)(Table 11).  

The findings of Analysis of Variance (ANOVA, One Way) for Hypothesis 4, i.e., there 

would be difference in the use of experiential learning between business schools suggest that the 

use of experiential learning differed [df (4,82) =15.565, p < .01 (Table 12)] in the same. Use of 

Experiential learning was the highest in University A (M=10.33), then in University B (M=8.50), 

University C (M=5.73), University D (M= 4.31), and E (M= 3.83), respectively. The Tukey post 

hoc tests indicated that the use of experiential learning differed significantly among the business 

schools included in the study(p < .05) (Table 13). 

The factor analysis used the extraction method of maximum likelihood and varimax 

rotation. The results of the factor analysis indicated that there were overall fourteen factors with 

eigen values greater than 0.5. After inspection of the scree plot, a fourteen-factor solution was 

deemed appropriate (See Table 14).  
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Table 1 

Frequency Table for Teachers’ Demographic Information 

 

 

Table 1 indicates demographic information of teachers which includes gender, age, qualification, specialization, 

affiliation, and the length of service. 

 

 

  

 
Demographic Variables 

 

 
Frequency 

 
Percentage 

Gender  Male 

 61 70.1% 

 Female 
26 29.9% 

    

Age 
26 to 30 years 

47 54.0% 

 
31 to 35 years 

15 17.2% 

 
36 to 40 years 

8 9.3% 

 
41 years and above 

17 19.5% 

    

Qualification Masters 58 66.7% 

 MPhil/MS 29 33.3% 

    

Specialization Finance 40 46.0% 

 HRM 25 28.7% 

 Marketing 22 25.3% 

    

Affiliation 
IBA 15 17.2% 

 
IoBM 16 18.4% 

 
IQRA 11 12.6% 

 
PAF KIET 36 41.4% 

 

 

 

SZABIST 9 10.4% 

Length of Service 0-5 yrs 50 57.5% 

 6-10 yrs 21 24.2% 

 11-15 yrs 5 5.7% 

 16-above 11 12.6% 
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Table 2 Frequency Table for Students’ Demographic Information 

 

Table 2 indicates frequencies and percentages for students’ demographic information i.e. gender, 

age, program, academic majors, and course studying. 

 

  

 

Demographic Variables 

 

 

Frequency 

 

Percentage 

Gender  Male 

 

123 31.8% 

 Female 264 68.2% 

    

Age 18-20 yrs 72 18% 
 21-23 yrs 224 56.2% 
 24 yrs and above 91 25.8% 
    

Program BBA 203 51.4% 
 

 

 

MBA 184 48.6% 

Academic Majors Finance 99 25.6% 
 HRM 168 43.4% 
 Marketing 120 31.0% 
    
Course Studying   Marketing 7 1.9% 
 Finance 81 21% 
 HR 154 39.7% 
 Marketing 121 31.2% 
 Marketing Management 18 4.7% 
 Strategic Marketing 6 1.5% 
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Table 3 

Mean, Standard Deviation, Item Total Correlations of Seven Items Use of Experiential Learning 

Scale (UELS) 

 

 

ITEM NO. 

 

MEAN 

 

ST.D 

 

ITEM-TOTAL 

PEARSON r 

 

 

SIG 

1 3.28 1.117 .642** .000 

 

2 1.90 1.000 .623** .000 

 

3 1.17 1.163 .764** .000 

 

4 1.22 1.166 .794** .000 

 

5 .87 1.129 .581** .000 

 

6 1.38 1.305 .729** .000 

 

7 1.05 1.247 .728** 

 

.000 

** Correlation is significant at the 0.01 level 

 

Table 3 presents descriptive statistics and item total correlation for the 87 participants. Each items 

of the scale is followed by five point rating scale. Item 4 (r=.794; p< 0.01, n=87) reveals high 

correlation. 
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Table 4 

Reliability Analysis (Alpha) for Use of Experiential Learning Scale (UELS) 

 

Reliability Coefficients 

 

 

 

No of Cases  = 87   

 

No of Items = 7 

 

Cronbach alpha  = .768 

 

 

Table 4 presents internal consistency of Use of Experiential Learning Scale (UELS). To measure 

internal consistency of the Use of Experiential Learning Scale Cronbach’s alpha was calculated 

for each factor. An internal consistency of Use of Experiential Learning Scale was 0.768(p< .001; 

n = 87), which reveals a highly significant correlation. 
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Table 5  

Mean, Standard Deviation, Item Total Correlations of 14 Items Experiential Learning Scale (ELS) 

** Correlation is significant at the 0.01 level 

 

Table 5 presents descriptive statistics and item total correlation for the 387 participants. Each items 

of the scale is followed by five point rating scale according to the following values: strongly agree 

= 5, agree=4, neutral=3, disagree=2, strongly disagree=1. Item 5 (r=.761; p< 0.01, n=387) reveals 

high correlation. 

  

ITEM NO. MEAN ST.D ITEM-TOTAL 

PEARSON r 

SIG 

Item 1 3.43 1.059 .682** .000 

 

Item 2 3.49 1.116 .682** .000 

 

Item 3 3.48 1.260 .657** .000 

 

Item 4 3.52 1.310 .740** .000 

 

Item 5 3.74 1.182 .761** .000 

 

Item 6 3.66 .980 .558** .000 

 

Item 7 3.73 .969 .625** .000 

 

Item 8 3.92 .848 .426** .000 

 

Item 9 3.82 1.097 .430** .000 

 

Item10 4.19 .931 .509** .000 

 

Item 11 3.86 1.048 .543** .000 

 

Item 12 3.84 1.172 .490** .000 

 

Item 13 2.91 1.551 .571** .000 

 

Item 14 3.42 1.298 .457** .000 
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Table 6 

Reliability Analysis (Alpha) for Experiential Learning Scale (ELS) 

 

Reliability Coefficients 

 

 

 

No of Cases  = 387    

 

No of Items = 14 

 

Cronbach alpha  = .847 

  

 

 

Table 6 presents internal consistency of scale measuring Experiential Learning. To measure 

internal consistency of the scale Cronbach alpha was calculated for each factor. An internal 

consistency of the scale was 0.847(p< .001; n = 387), which reveals a highly significant correlation. 
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Table 7 

 

 

The Mean Difference between Male and Female on the Variable Experiential Learning 

 

 

Note.  According to the results no gender difference was found on the variable of experiential 

leaning (t=-1.110, df =84, p >.05).  

  

 Gender N Mean Std. Dev t Df Sig 

Experiential 

Learning 

Male 60 10.45 4.511  

-1.110 

 

84 

 

.270 

 

 

 

Female 

 

26 

 

11.65 

 

4.858 
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Table 8 

 

 

Summary of Analysis of Variance for the Variables between Age of Students and Experiential 

Learning (N = 387) 

 

 Age M SD Df F Sig 

 

Experiential 

Learning 
18 to 20 years 

 

47.89 6.670  

2,384  

 

 

9.567 

 

 

.000 
21 to 23 years 

 

52.67 9.628 

23 years and above 49.35 9.260 

 

 

 

Table 8.Experiential learning differed among the age of students, F(2,384) = 9.567, p < .01. 

Students Experiential learning was higher in 21 to 23 years age (M=52.67), as compared to 23 

years and above (M=49.35), and 18 to 20 years (M=47.89). 
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Table 9  

 

 

Post Hoc Tukey’s HSD analysis between Age of Students and Experiential Learning (N = 387) 

 

Age M SE Sig. 

18 to 20 years 

 

 

 

21  to 23 years 

21  to 23 years -4.785* 1.228 .000 

 

24 years and above -1.463 1.430 .563 

 

24 years and above 3.322* 1.127 .009 

 

 
 

Table 9. The Tukey post hoc tests indicated that experiential learning differed significantly from 

18 to 20 years then in 21 to 23 years, and 24 years and above age (p < .05).  
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Figure 1. Mean Differences of Age on the Variable of Experiential Learning 
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Table 10 

 

 

Summary of Analysis of Variance for the Variables between Courses and Experiential Learning 

(N = 387) 

 

 

 Courses M SD Df F Sig 

 

Experiential 

Learning 

Finance 54.32 7.705 

 

 

2, 384 

 

10.340 

 

.000 
HRM 49.11 7.458 

 
Marketing 50.91 11.711 

 

 

Experiential learning differed among the courses, df (2,384) =10,340, p < .01. Students 

Experiential learning was high in Finance (M=54.32), Marketing (M=50.91), and HRM 

(M=49.11). 
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Table 11 

 

 

Post Hoc Tukey’s HSD Analysis between Academic Majors and Experiential Learning (N = 387) 

 

Academic Majors MD SE Sig. 

 

Finance 

 

 

 

HRM 

HRM 5.210* 1.146 .000 

 

Marketing 3.415* 1.228 .016 

 

Marketing -1.545 1.081 .003 

 

 
 The Tukey post hoc tests indicated that experiential learning differed significantly from Finance 

course then Marketing and HRM course (p < .05).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



83 

 

 

 

 
 

Figure 2.  Mean Differences of Academic Majors on the Variable of Experiential Learning  
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Table 12 

 

Summary of Analysis of Variance for the Variables between Business Schools and Use Experiential 

Teaching Method (N = 87) 

 

 Business Schools M SD df F Sig 

 

Use Experiential 

Teaching Method 
Business School 1 10.33 1.589 

 

 

 

4,82 

 

 

 

 

15.565 

 

 

 

 

.000 

Business School 2 8.50 2.608 

 
Business School 3 3.83 3.714 

 
 Business School 4 4.31 2.330 

 

   

 Business School 5 5.73 3.135 

 

   

 

 

Use of experiential learning differed among business schools, df (4,82) =15.565, p < .01. Use 

Experiential learning was higher in BS 1 (M=10.33), then BS 2 (M=8.50), BS 3 (M=5.73), BS 4 

(M= 4.31), and BS 5 (M= 3.83). 
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Table 13 

 

Post Hoc Tukey’s HSD Analysis between Business Schools and Use Experiential Teaching Method 

(N = 87) 

 

Business Schools MD SE Sig. 

 

Business School 1 

 

 

 

 

 

 

Business School 2 

 

 

Business School 3 

 

 

 

 

Business School 4 

Business School 2 1.833 1.019 .381 

 

Business School 3 6.500* .992 .000 

 

Business School 4 6.021* 1.019 .000 

 

Business School 5 4.606* .950 .000 

 

Business School 4 4.188* 1.003 .001 

 

Business School 5 2.773* .932 .031 

 

Business School 2 -4.667* .975 .000 

 

Business School 3 -.479 .975 .988 

 

Business School 4 -1.894 .901 .230 

 

Business School 5 -1.415 .932 .554 

 

*. The mean difference is significant at the 0.05 level. 

 

The Tukey post hoc tests indicated that use of experiential learning differed significantly among 

business schools (p < .05)  
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Figure 3. Mean Differences of Business Schools on the Variable of Using Experien00000tial 

Teaching Method (N = 87) 
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Table 14 

 

 Factor Loadings for the learning Skills Enhanced through Experiential Leaning 

 

Factors Initial Extraction 

 

1 Formulation of Ideas 1.000 .820 

 

2 Independent Thinking 1.000 .758 

 

3 Effective Communication 1.000 .746 

 

4 Problem Solving 1.000 .712 

 

5 Writing Skills 1.000 .686 

 

6 Analytical Thinking 1.000 .686 

 

7 Technical Skills 1.000 .631 

 

8 Research Skills 1.000 .627 

 

9 Responsibility 1.000 .623 

 

10 Integration of Knowledge from Multiple Disciplines 1.000 .606 

 

11 Self-Confidence 1.000 .594 

 

12 Organization 1.000 .540 

 

13 Listening Skills 1.000 .515 

 

14 Time Management 1.000 .504 

 

 Table 14 shows the factor loadings for the 14 learning skills enhanced through experiential 

learning.  
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Figure 4.The Scree Plot Graphs of the Eigenvalue against the Factor Numbers 
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Discussion 

 

The research was aimed at finding out the use of Experiential Learning in Marketing, Human 

Resources Management and Finance courses of five leading business schools in Karachi as well 

as measuring the effectiveness of using experiential teaching methodology in the same. The 

research hypotheses were particularly aimed at finding out whether there would be i) a gender 

difference in effectiveness of experiential learning in students ii) age differences in effectiveness 

of experiential learning in students ii) differences in the use of Experiential Learning in Finance, 

HRM and Marketing courses iv) difference in use of experiential learning among universities 

and v) different skills that are enhanced in students as a result of Experiential Learning. 

Hypothesis 1 

             There would be a gender difference in effectiveness of experiential learning 

The results show that P value is greater than 0.5 and hence, there is no significant relationship 

between the gender of students and the effectiveness of experiential learning. Therefore, the 

findings indicate that males and females developed skills equally as a result of experiential 

learning and that perhaps experiential learning is equally beneficial to both genders. 

Although the number of research studies on differences in learning through experiential 

learning between genders is small, the findings are broadly consistent with the major trends of 

few researches in the past. A research that surveyed genders perceptions of experiential learning 

projects undertaken in class concluded that there were no differences in genders in the overall 

evaluation of the experience. Only a few differences were noted in terms of genders perceptions 

of their teachers (Rolls, 1997). In the same vein, Hyde (2005) reports that research on gender 

based learning does not indicate any major differences between the effectiveness of learning of 

males and females (Hyde, 2005). Results of another research by Farazmand and Green (2012), 
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that evaluated the learning outcomes of business education experiential projects, established 

that the experiential projects captured the interest of both males and females equally and 

significantly. However, there were differences between both genders in terms of females doing 

better in project scores and better preparation of careers, whereas males realized more benefit 

from the experience and were more forward looking to teamwork than females.  

On the other hand, the findings are inconsistent with quite a few number of research 

studies in the past which report females to be more motivated when they undertook experiential. 

A study on simulation reports that female students had more positive attitudes towards 

experiential learning than the male students (Batz, et al., 2010; Tanggaard, 2006 cited in 

Farazmand & Green, 2012).  Furthermore, females are reported to have acquired higher levels 

of learning than males (Simpson & Ituma, 2009 cited in Farazmand & Green, 2012; Koponen, 

2012). In the same vein, Evans, Whigham, and Wang (1995) found that experiential activities 

promote a more female friendly learning environment in the sciences (Evans, Whigham, and 

Wang ,1995; Lashaw, Lambert, & DBA, 2013) whereas LaShaw and  Lambert (2013) contend 

that experiential learning is a positive experience especially for males within the classroom.              

When it comes to gender differences in experiential learning, minor difference in the 

way males and females respond to learning in an experiential and learner centered approach 

have also been reported ( Logan & Johnston, 2010; Hanna, 2000; Sanchez & Wiley, 2010; 

Khairulanuar, Nazre, Jamilah, Sairabanu and Norasikin, 2010; Batz, Wittler  & Wilde, 2010, 

cited in Farazmand & Green, 2012).  LaShaw and Lambert (2013) reported differences in the 

perceptions of experiential learning between males and females and that the genders learned 

using different learning and attention style (LaShaw & Lambert, 2013). Furthermore, King and 

Gurian (2006) found that the academic success of male students improved when the teacher 
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introduced discussion, interaction and movement into the class lessons (King & Gurian, 2006 

cited in (Lashaw & Lambert, 2013). 

The findings of the study can be attributed to the fact that gender responsive teaching, 

that caters to the learning needs of both genders by planning and teaching considering these 

difference, leads to improved learning. An explanation of the difference between the brains of 

males and females in terms of structure and development is associated with the way each of 

them learns through experiential learning. There are other biological differences like in the 

structure of ear resulting in listening differences, etc. Then there are differences in terms of 

exposure to language and how they are treated by the environment and people around them. It 

is on the basis of the environment and culture that the academic needs of both genders are met 

differently (Whitehead, 2006). Learner centered approach is grounded in the concept of 

cognitive gender differences that encourages pupils to utilize their cognitive ability and hence 

complement on their academic strengths than on any weaknesses based on developmental, 

environmental and cultural differences.  

The findings further demonstrate that experiential learning may result in improved 

gender equity and lessened gender preferences as it allows  equal opportunities to learners of 

both genders to undergo learning experiences that suit their own needs and competency level. 

Experiential learning offers a variety of experiences to different learning styles and hence, 

learners adjust their ways of acquiring information in the best possible way (Koulouris, 2012). 

Experiential learning, as defined by the Association for Experiential Education, is a “philosophy 

that informs many methodologies in which educators purposefully engage with learners in 

direct experience and focused reflection in order to increase knowledge, develop skills, clarify 

values, and develop people’s capacity to contribute to their communities” (Association for 

Experiential Education, 2014 cited in Ducat, 2014). Although, we believe that there are 
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differences in the ways genders learn, the aptitude and competence level of both genders are 

equally good. Hence, experiential learning is one of the solutions to maximize potential of both 

genders (Dudat, 2014). A research study concluded that minorities, e.g., females and 

international students, benefited more than other students from the experiential intervention 

(Green & Farazmand, 2012). 

The proponents of Experiential Learning Theory contend that it is an all-inclusive 

framework that familiarizes the diverse ways of learning with one another and that it posits that 

in order to meet the demands of careers, the experiential educators need to develop and integrate 

all phases of learning and acquisition of skills related to all four phase of the learning cycle 

(Kolb & Kolb, 2011). The learner "touches all the bases" – he/ she experiences, reflects, thinks, 

and acts - in a repeated process in response to the learning situation.  James Zull (2002), a 

biologist and founding director of CWRU's University Center for Innovation in Teaching and 

Education (UCITE), suggests a connection between experiential learning and brain functioning 

which further suggests that the sensory cortex creates tangible experiences, the integrative 

cortex is responsible for reflective observation, the frontal integrative cortex creates new 

abstract concepts, and the motor brain generates active testing. Therefore, the structure of the 

brain creates the entire learning cycle (Zull, 2004). 

Hence, the findings imply that males and females benefit equally from experiential 

learning in terms of skill development and the opportunity of learned centered approach offered 

to them. This may be attributed to the fact that since experiential learning is designed to cater 

to the diverse learning styles, the learning needs of both genders are met. Furthermore, 

experiential learning involves cognitive development that both males and females are more 

responsive to. The findings further imply that the use of experiential learning might not have 

required any peculiar traits of either gender which could be the reason for all students improving 
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their skills regardless of the possible differences in their biological, cultural and psychological 

build up.  

Placing the findings within the cultural context of Pakistan, it is indicated that females 

are equally motivated, focused and career oriented as compared to males and given an 

opportunity, they aim for higher academic gains as compared to female students of the past who 

considered university life as a passing phase before they get married and take on the 

responsibilities of a household. The findings further reflect that teaching in business schools in 

Pakistan is gender responsive and provide equal opportunities to both genders to learn and 

hence excel professionally. 

  Hypothesis 2 

There would be age differences in effectiveness of experiential learning 

The Tukey post hoc tests indicated that experiential learning differed significantly from 18 to 

20 years than in 21 to 23 years, and 24 years and above age (p < .05). Hence, the results implied 

that students of 21 to 23 years of age developed their skills more effectively than the other two 

age groups. 

The difference in effectiveness of experiential learning between the two age groups is 

somewhat consistent with a number of research studies that report such differences in learning. 

A research study, carried out to ascertain a balance between learning and students’ age, 

concluded that there was a significant association between the two. It was concluded that the 

younger students preferred to engage in participatory approach whereas the older ones were 

more inclined towards passive learning approach entailing lecture videos (Simonds & Brocks, 

2014). On the contrary, quite a number of researchers have concluded that the older learners 

dedicate a considerable amount of time to the learning experience as compared to the younger 

ones because they prefer to learn beyond just an academic grade and are keen to explore the 
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learning opportunities (Raidal & Volet, 2009 ; Vermunt & Vermetten, 2004). According to 

these researchers, older students are more likely to go beyond what is required for a grade and 

explore new materials and ideas and their learning flexibility does not decrease with age 

(Rayner, 2011). Other studies support such findings and conclude that older learners rely more 

on experiential learning and utilize their cognitive skills when they need to complete a tough 

learning task (Baltes, et al. 1999 cited in Goerke, Eisenstein, & Ruvio, 2010; Hedden, 

Lautenschlager, & Park, 2005).  

Contrary to that, other research done on aging contends that cognitive ability declines 

with age (Hedden & Gabrieli, 2004) and hence the older learners do not perform well on 

experiential learning tasks (Goerke, Eisenstein, & Ruvio, 2010). It is also concluded that as age 

increases, the ability to process information decreases (e.g., Salthouse, 1996; Zacks, Hasher, & 

Li, 2000). In addition, the older learners lose the ability to perform two tasks simultaneously 

(Salthouse, 1996). 

 Research studies also show that older people use their prior knowledge and experience 

to do better in memory-involved tasks. In that way they make up for the decline in processing 

knowledge (Hedden, et al. 2005). 

However, the proponents of experiential learning, on the basis of the research studies in 

the developed parts of the world, report that the curricula is no longer demographics specific as 

needs of students  from a diverse background, sex and age are catered to particularly in an 

experiential classroom (Hodge, Proudford, & Holt, 2014). Kolb contends that cognitive 

structure, qualification and social and environmental factors shape up a learner’s learning style. 

Hence, educators should make sure to engage the learners in a variety of way so that it is 

possible for each pupil to learn using the ways suits him/her best. In addition, experiential 



95 

 

learning can also help the learners strengthened their less preferred style since the EL cycle 

‘touches the base” (McLeod, 2010). 

Experiential learning encourages inclusion of all types of learning and promotes “the 

value of diversity… and bring together people of different social, ethnic, and economic classes,” 

preparing students for entry into the world at large (Cantor, 1995, p. 81). Its process is all 

inclusive and integrative and hence, involves the person as a whole including his intellectual 

and physical self (Baden and Parkes, 2013). 

Although there are differences in the findings of the research studies carried out on the 

relationship between age and learning, no research study reviewed for that purpose supports the 

findings that a certain age group of students benefitted more from experiential learning than the 

others. Hence, so far, the significance of this finding is not clear. The most likely explanation 

of such finding could be that the students aged between 21 to 23 found the experiential learning 

more motivating than others. Furthermore, there could be other factors contributing to such 

differences in learning that need to be investigated on.  

Hypothesis 3  

Experiential learning in Finance course is more effective than in HRM and Marketing 

The results demonstrate that experiential learning was more effective in Finance (M=54.32), 

than in Marketing (M=50.91), and HRM (M=49.11) courses. Since the comparison among the 

effectiveness of experiential learning in the three said discipline has not been drawn in any 

study reviewed by the researcher, a direct relationship between our findings and that of previous 

studies cannot be determined.  However, the findings of experiential learning being effective in 

finance are consistent with the research studies carried out in the past that report experiential 

intervention in finance and its outcomes. Employability skills comprising cognitive capabilities 

needed to manage finance at work and acknowledged as “communication skills, teamwork, 
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problem solving, initiative and enterprise, planning and organization, self-management, 

learning and technology” have been reported to improve as a result of experiential learning used 

in finance (Department of Education and Training, 2002, p.54).  

Like medicine and law, Finance is also a practical field that needs application of theory 

to real business scenarios (Houterman 2009 ; Investopedia, 2012 cited in Teale, 2011). Hence 

it requires an array of transferrable skills like leadership, motivation and marketing (Goetz, et 

al., 2005 cited in Teale, 2011) as well as analysis and synthesis of information (Financial 

Planning Standards board, 2007 cited in Teale, 2011). Experiential learning in finance assesses 

students’ technical skills as well as their oral and communication skills (Jackling & Sullivan, 

2007 cited in Teale, 2011). Furthermore, experiential learning that takes students beyond 

traditional classroom setting resulted in extremely beneficial lifelong financial skills and 

improved confidence (Hallows & Murphy, 2010) . 

Similarly, a study by Rossetto and Murphy (2010) that imbedded financial planning 

with communication skills concluded that students not only acquired knowledge of the subject 

but also developed profession skills as well as confidence as a result of the experience (Rossetto 

& Murphy, 2010). It is further contended that experiential  learning initiatives in finance 

improve students  decision making skills and reflection on their decision,  confidence, analytical 

and critical thinking, interactive problem solving and presentation skills (Kobliner, Wurtzel,  

Kelleher, Page,  Rosenkrans,  2013). Another research study reported an initiative of including 

use of technology in a Finance course employing experiential learning. Not only the course 

improved their technical skills, but it also enhanced their exposure to real work in a firm and 

prepared them for their careers (Payne, Campbell, Bal, & Piercy, 2011). 

Hence, the findings may be attributed to the fact that the students of finance found the 

use of experiential learning in teaching finance engaging, motivating and interesting as 
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compared to the traditional teaching of finance which is conventionally a passive and hence 

boring way of teaching such a potentially experiential subject. The findings further indicate that 

finance is a practical yet difficult subject and experiential learning could be the most suited 

methodology of teaching finance. Therefore, when practical aspects of finance were associated 

with the subject, the students improved their technical, soft and thinking skills as a result of the 

experience. 

   Hypothesis 4 

There would be difference in the use of experiential learning between universities. 

 The Tukey post hoc tests indicated that use of experiential learning differed significantly 

among business schools (p < .05) The findings of Analysis of Variance (ANOVA, One Way) 

for Hypothesis 4, i.e., there would be difference in the use of experiential learning between 

business schools suggest that the use of experiential learning differed [df (4,82) =15.565, p < 

.01 (Table 12)] in the same. Use of Experiential learning was the highest in University A 

(M=10.33), then in University B (M=8.50), University C (M=5.73), University D (M= 4.31), 

and E (M= 3.83), respectively. Therefore, it has been found that experiential learning is used in 

all five business schools that were part of the study.  

The findings indicate that experiential learning, though comparatively a new concept in 

business education as compared to Medicine, Engineering and Science in Pakistan, has recently 

found its way to the discipline (Ranganath, 2012). However, the extent to which it is 

implemented as compared to the traditional teacher centered approach is yet to be ascertained.  

The five universities in the research are rated as top five business schools in Karachi by 

the Higher Education Commission (HEC).  HEC’s evaluation criteria include research, 

professional development programs, resources, qualification and accomplishments of teachers, 

and certain other factors (Higher Education Commission, 2014). It is important to note that 
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HEC does not include the teaching methodology as a factor in the evaluation criteria of 

universities. Therefore, the findings might be attributed to the fact that the said factors perhaps 

have a relationship on the teaching methodology of a business school. 

An important implication of the findings are that there are attempts by the teachers to 

cater to the growing needs of the employers and experiential learning is being implemented in 

all five universities of Karachi included in the study. However, as the findings indicate, some 

of the universities are using it more than the others but the factors supporting the said 

implementation need to be ascertained. 

The findings further indicate that the teachers have the required resources to implement 

experiential learning similar to the findings of a recent research conducted in Pakistan which 

demonstrates that not only the college teachers are motivated to improve the existing practices 

of teaching, but the required resources for such change are available within the academic set up 

(Sultana & Zaki,  215). 

  Hypothesis 5 

 Experiential learning enhances different skills in students. 

The findings demonstrate a significant improvement in all skills (.05 or greater). More 

specifically, students who were taught using experiential learning improved their skills as a 

result of their experience. 

The results demonstrate that formulation of ideas was the most significant skill that the 

students improved in as a result of experiential learning (.820).  Similar to that, the second most 

significant skill was independent thinking (.758) Analytical thinking was also one of the skills 

(.686) that were significantly improved because of the use of experiential learning. Moreover, 

problem solving skills were also enhanced significantly (.712) as a result of students experience 

of experiential learning. Findings of the study can be linked to many research studies in the past 
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that confirm development of analytical skills and independent thinking as a result of 

experiential engagement.  One such research by Healy, Taran, and Betts (2011) reported 

enhancement of marketable and analytical skills in a sales course that used experiential learning 

principles and Bloom's Taxonomy (Healy, Taran, & Betts, 2011). Lack of critical thinking and 

problem solving skills has always been an issue faced by educators as these two skills help 

decision making in business (Kelbba & Hamilton, 2007 cited in Kaplan, Piskin, & Bol., 2010). 

A variety of experiential activities including technology based learning activities were 

employed to perk up critical thinking skills of students (Benbunan-Fich et al., 201; Forman, 

206; Klebba & Hamilton, 2007; Siegel, 2000 cited in Hodge, Proudford, & Holt, 2014). 

Moreover, blogging was used to serve the same objectives, i.e., development of soft skills, 

particularly written communication and critical and thinking skills (Hodge, Proudford, & Holt, 

2014). In addition, the research by Yaghi (2008) also reported development of decision making 

in students when experiential teaching methods were implemented. Furthermore, students 

improved their critical thinking and application of real life business in a study carried out by 

Dyer and Schumann (1993). 

Hence, the results indicate a considerable improvement in the thinking skills of students 

as a result of experiential learning as the cycle of experiential learning engages the learners 

through their five physical senses which tap into their cognitive psychology, creative and 

critical thinking and problem solving.  

The results of the study further demonstrate a significant improvement in student’s 

effective communication (.746) which was the third most significant skill that students 

improved in. Writing skills and listening skill were also improved significantly (.686 and .515, 

respectively) as a result of their experience. The results are consistent with the findings of other 

research studies as experiential learning has resulted in improved student’s exposure to English 
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as a means for communication, both written and oral, while developing self-awareness of own 

approach to learning as the stages of experiential learning cycle made them go through the entire 

process of learning a language (Komalasari, 2013).  

Technical Skills were also reported to have enhanced as per the results of the findings 

(.631). These findings can be linked to the use of information technology integrated into 

marketing education that fostered communication and interaction, and helped in terms of 

faculty availability beyond teaching hours (Peltier, Schibrowsky & Schibrowsky, 2003; 

Peterson, Balasubramanian, & Bronnenberg, 1997).  Enhanced expertise in the use of 

information technologies leading to effective communication and decision making is yet 

another skill needed in the highly complex business world ( McCorkle, Alexander, & Reardon, 

2001  cited in Hodge, Proudford, & Holt, 2014).  

The results also show a significant improvement in research skills (.627) of students as 

a result of experiential learning.  The findings confirm the results of a graduate course that used 

experiential learning to explore students’ development of research skills. The said research 

demonstrated a significant improvement not only in students’ research skills but also increased 

their level of comfort in research.  Furthermore, the students also changed their perceptions 

towards research and its value (Kiener, Zelinske, & Green, 2015). 

Consistent with the findings of an experiential project that reported increased 

ownership, enthusiasm, initiative, volunteerism and sense of responsibility in participants 

(Dick, 2011), the results of the study demonstrated a significant improvement in students’ sense 

of responsibility (.623). Other studies also reports similar findings  study  (Baden and 

Parkes,2013; Khaled, Gulikers, Biemans, van der Wel, & Mulder, 2014). A research that 

demonstrated improvement in problem solving skills and critical thinking and reflection when 

experiential learning was used, also increased social responsibility and citizenship skills 
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(Hesser, 1995). Another study (Sekerka, Godwin & Charnigo, 2011 cited in Hodge, Proudford, 

& Holt, 2014)) contends that experiential learning encourages ethical decision making 

emphasizing on self-regulation and self-efficacy.  

Integration of Knowledge from multiple disciplines was another skill that was  improved 

due to experiential learning intervention (.606). Consistent with these results are the findings 

of a  project  that helped students integrate the knowledge gained in previously taught courses 

to the new one enhancing learning experience ( Barber et al., 2001; Bobbit et al., 2000; Bacon 

& Stewart, 2006 cited in (Craciun, & Corrigan 2010). Such integration was also reported by 

another research study (Gruca, 2000). 

In addition, self-confidence (.594) organization (.540) and time management (.504) 

were also significantly improved as a result of student’s engagement in experiential learning. 

Consistent with these results are the findings of Kickul et al. (2010) that the personal 

applicability of the cycle of experiential learning helps learners reflect on themselves and hence 

gain an insight into their own personality and improve their self respect and confidence (Kickul 

et. A l., 2010 cited in Hodge, Proudford, & Holt, 2014). 

Another study showed a significant improvement in students time management which 

is another much needed skill at workplace and is not taught rigorously in an academic setting 

(Bruton & Bradley 1994). Similar to the findings, experiential assignment was given to students 

to enhance their time management skills. The assignments emphasized on handling time 

constraints and pressures and the study demonstrated improvement in students’ performance on 

the same (Bruton & Bradley, 1994). 

Results of the research study by Driscoll (2011 ) have reported similar findings and 

showed that students of an experiential project improved their research skills, communication 

skills, self-confidence, technical skills, organization, writing skills, responsibility, and listening 
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skills and problem-solving abilities, independent thinking, formulation of ideas,  integration  

and synthesis of  knowledge from multiple disciplines (Driscoll, 2011). 

Similarly, a research study that explored the possibility of improvement in enthusiasm 

for self-directed learning through an experiential intervention concluded that the students 

improved their life-long skills and self-directed learning significantly as a result of their 

experience (Jiusto & DiBiasio, 2006 cited in Koulouris, 2012). Dick (2011) also contended that 

experiential learning was consistent with the development of expected competencies in 

business. In a recent literature review, Leonard and Marquardt (2010) concluded that action 

learning does develop skills similar to those they had wished to strengthen (Leonard and 

Marquardt, 2010 cited in Dick, 2011). 

The enhancement of skills as a result of experiential learning can be attributed to the 

theory of Experiential Learning according to which learning incorporates specialized 

management processes that emphasize on particular phases of learning cycle. The 

accommodating phase relates to entrepreneurial learning while the assimilating phase is linked 

with strategy formulation. In the same way, the diverging phase tends to associate with 

creativity and converging touches upon problem solving and decision making (McLeod, 2010). 

Hence, experiential learning is an all-inclusive teaching method that caters to a variety of 

individual needs at the same time. 

To sum up, the results of the study enable us to determine that learning is a means to 

skill development, a much needed skill for employability in Pakistan as much as in the 

developed parts of the world. Furthermore, experiential learning, which is amply as well as 

effectively used in business education in the developed parts of the world, is not only used in 

the business schools in Karachi but it is also effective in terms of developing skills in business 

students. 
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Conclusion & Recommendations 

 

The purpose of the research was two-fold: 1). to find out the use of experiential in 

Marketing, Human Resources Management and Finance courses of five leading business 

schools in Karachi, 2). to measure the effectiveness of using experiential teaching methodology 

in teaching HR, finance and marketing courses in the business schools of Karachi. After a 

detailed literature review, it was hypothesized that (1) There would be a gender difference in 

effectiveness of experiential learning in students. (2). There would be age differences in 

effectiveness of experiential learning in students. (3) Experiential learning in Finance course is 

more effective than in HRM and Marketing. (4). There would be difference in use of 

experiential learning between Universities. (5). Experiential learning enhances different skills 

in students. 

From the research that has been undertaken, it is possible to conclude that there was no 

significant relationship between the gender of students and the impact of experiential learning 

and males and females equally developed their skills as a result of experiential learning. The 

results indicated that experiential learning is an all-encompassing theory that caters to the 

diverse needs of learners as it is supported by the structure of the brain (Zull, 2002) and involves 

cognitive development that both males and females are more responsive to.  

It was further found out that experiential learning differed significantly from 18 to 20 

years than in 21 to 23 years, and 24 years and above age. Although there are differences in the 

findings of the research studies carried out on the relationship between age and learning, no 

research study supports the findings that a certain age group of students benefitted more from 

experiential learning than the others. Therefore, these results are not conclusive and the factors 

contributing to such differences in learning need to be investigated on.  
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In addition, the study demonstrated that experiential learning was more effective in 

Finance than in HRM and Marketing which could be attributed to students motivation and 

interest associated with the use of experiential learning. 

From the outcome of the investigation it is possible to conclude that experiential 

learning is used in all five business schools that were part of the study. However, the said used 

varied among the schools. The findings indicate that experiential learning, though 

comparatively a new concept in the field of business education in Pakistan has found its way to 

the discipline.   

Last but not the least, all students who were taught using experiential learning improved 

their skills as a result of their experience. The skills comprised formulation of ideas, 

independent and analytical thinking, effective communication, writing, and technical skills, 

sense of responsibility, integration of knowledge from multiple disciplines, self-confidence, 

organization, and time management. Hence, the study clearly shows that experiential learning 

leads to skill development which is the most needed trait in business graduates when it comes 

to employability.  

  Implications & Recommendation 

Previous studies in Pakistan have not probed into the use and effectiveness of 

experiential learning in business education, therefore, in this respect, this study was first of its 

kind, provided a new and practical dimension by throwing light on the general patterns and 

effectiveness of experiential learning in BBA and MBA teaching and reconfirmed some of the 

findings of previous studies outside Pakistan. This study also provided implications that other 

business schools in Pakistan may be following similar trends in terms of experiential learning 

and its effectiveness. The significance of this study lies in its measurement of the learning 
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outcomes of experiential learning on students’ skill development and career growth. The study 

identified areas the students have improved in as a result of experiential learning hence, 

supported the initiatives taken by faculty and management of the business schools to implement 

experiential learning in the disciplines of finance, marketing and HRM. It is concluded  that the 

results of the study will contribute to the solutions to the challenges faced by business education 

in Pakistan in the following ways: 

1. As discussed, experiential learning is commonly used in the top notch business 

schools in the developed countries of the world. Since the local context of teaching in Pakistan 

is teacher centered and the students are also attuned to the traditional approach of teaching since 

their early years of education, the study has contextualized the value of experiential learning 

and has asserted that it is as valuable as in any developed part of the world since Pakistani 

students are as responsive to an experiential interventions in business education as a student of 

any other developed part of the world could be.  

2. Looking at the significant effectiveness of experiential learning in the three 

disciplines of business education, the experiential approach can be advocated across the country 

in a formal way by making it a necessary part of not only the business education curriculum but 

also the ranking and accreditation criteria of business schools governing bodies in Pakistan like 

the Higher Education Commission and National Business Education Accreditation Council. 

Business education in Pakistan, in that case, can be aligned with the requirements of 

accreditation from the Association of Advance Collegiate of Schools of Business (AACSB). It 

is important to note that AACSB accreditation is a difficult task and one of the reasons for the 

schools to give a serious consideration to revisit their curriculum. 
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3. It is strongly recommended that rigorous faculty development programs on the 

use and assessment of experiential learning in business education should be initiated under the 

Learning Innovation Division of the HEC.  

4. Moreover, working on ways to develop a close collaboration with the industry 

needs to be worked out. One of the strengths of these business schools is their excellent job 

placement. Most of the graduates are working in the leading firms of the country so the schools 

can capitalize on this strength and use its alumni network to strengthen the ties with the industry. 

The faculty, Internship and Placement Department, administration of business schools, the 

corporate sector, the government, the Higher Education Commission of Pakistan and the 

Ministry of Education, Pakistan can play a significant role in developing a stronger and more 

effective liaison for a mutually beneficial situation where the students of business schools can 

be encouraged to work in the real business setting and the industry can get support from the 

academia to solve its business issues. Experiential teaching methods employed by business 

schools will provide an opportunity for the corporate sector in Pakistan to engage the 

consultancy services of the business schools to resolve the business issues and challenges it 

encounters. In return, the faculty and students of the business school will get an opportunity to 

work on real life cases of the corporate sector. 

5. Recommendations of the study should convince decision makers at the policy 

level as well as faculty and senior management of business schools to employ experiential 

teaching methods which will in turn change the perceptions of students seeing higher education 

as a failure to hone their skills leading to students increased motivation and their own level of 

interest during their course of study at business schools in Karachi. In this respect, it is strongly 

recommended that Experiential Learning Cells are formed in all business schools to help 
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formalize the implementation as well as assessment of experiential learning in various courses. 

Such cells can also work in collaboration with the HEC and NBEAC. 

6.  Lastly, improved thinking skills in business graduates of Pakistan as a result of 

the use of experiential teaching methods in business schools can lead to improved critical 

thinking and cognitive development and hence, improved business decisions and performance 

of graduates giving a boost to the business sector of Pakistan and the economy of the country 

as well as its reputation and image in the global market. 

  Limitations of the study 

The main limitation of the study is that due to the small sample of respondents of the 

study, the extent to which this study could reach any generalization may be questioned. The 

focused questionnaires were also not adequate to give room to other issues such as perceptions 

and challenges of experiential learning. 

Another question still unanswered is what factors affected the difference in the 

effectiveness of experiential learning among different age groups of students. Hence, these 

results are not conclusive as the analysis does not enable us to determine those factors and 

further exploration of the issue is still required. 

The study was only focused on the use of experiential learning in Marketing, Human 

Resources Management and Finance courses of BBA and MBA in five leading business schools 

in Karachi.  Thus, the study limits its investigation to the disciplines of Human Resources, 

Finance and Marketing and does not include other courses in business administration such as 

Management, Communication skills and Accounting.  
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Furthermore, the impact of experiential methods was measured in terms of skills 

development only and not in terms of other types of learning, for example, mastery of content, 

retention of concepts, and explanation of theory, etc.  

The major challenges faced by the researcher that hindered taking a larger sample size 

during the study were delays in permission by the faculty and management of business schools 

to collect data. Majority of the faculty were approached through personal contacts.  Moreover, 

the busy schedule of faculty and the business schools did not allow the researcher to collect 

data as per expectations.  

Since the concept of experiential learning is still in its infancy in Pakistan, absence of 

local research studies left very little room for the researcher to contextualize the study and 

provide opportunities to compare and contrast the findings with relevant examples.   

Last but not the least, the response bias of participants could be one of the factors that 

might have influenced their responses and hence the results of the study. 

  Further research directions 

In-depth research on how each experiential learning activity or project in business 

education confirms to the cycle of learning and its different stages could be conducted to further 

endorse the findings of the study. 

Further research into the use and effectiveness of other disciplines in business education 

such as accounting, management, business strategy, economics, etc. is still necessary before 

obtaining a definitive answer to the effectiveness of experiential learning in business education 

in Pakistan. 
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Qualitative research focusing on how experiential projects and activities are assessed 

and evaluated including documentary analysis of curriculum documents and focus group 

interviews could be included to make the findings of the future research more meaningful. 

A longitudinal research should be carried out in collaboration with the corporate sector 

to compare the learning outcomes of various teaching methods in terms of skill development in 

business graduates by measuring their on the job performance.  A study with experimental 

design with control and experimental groups can be conducted so as to identify the difference 

in skill development between the two.  

 At the national level, the study should be expanded further to include more business 

schools in the country and compare their respective teaching methods.  At the international 

level, a consortium of experiential learning could be formed comprising experts in business 

education from some of the leading business schools of the world to recommend ways the shift 

from teacher centered to experiential pedagogy could be made gradual, smooth and therefore, 

more successful.  Lastly, case studies were considered non experiential by the researcher. 

Further research needs to be carried out to determine whether or not they should be considered 

so.  
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. 

Appendix A 

Consent Form (Teachers) 
 

Instructions: Please read this consent document carefully before you decide to participate in this 

study. 

 

Title: A Shift from Teacher Centered to Experiential Teaching Method 

 

Purpose of the research study: The intent of the study is to identify the experiential component 

in three core business administration disciplines of business management program in five leading 

business schools in Pakistan. Simply put, experiential learning is defined as learning by doing, 

making meaning from direct experiences, and learning from experience.  Experiential teaching 

methods include hands-on activities in the classroom. 

 
What you will be asked to do in the study: You are required to kindly fill in the questionnaire 

as per the given instructions.  

 

Time required: 20 minutes. 

  

Risks and Benefits: There are no risks to the participant. The benefits are numerous. Throwing 

light on the experiential component in Marketing, Human Resources Management and Finance, 

the study will recommend ways the administration / decision makers/ curriculum review 

committee of the business schools in Pakistan can revisit business education curriculum, increase 

experiential component and thus making it at par with the curricula of benchmark universities. In 

addition, the faculty members teaching in the business schools will gain an insight into the latest 

methodology of business education. 

 
Compensation: No compensation 

 

Confidentiality: Your identity and other details will be kept highly confidential and your name 

will not be used in any report. 

 

Voluntary participation: Your participation in this study is completely voluntary. There is no 

penalty for not participating. 

 

Right to withdraw from the study: You have the right to withdraw from the study at anytime 

without consequences. 

 

Agreement: I have read the procedure described above, I voluntarily agree to participate in the 

procedure and I have received a copy of this description. 

 

 

Participant: ________________________________ Date: _______________________ 

 

Principal Investigator: ______________________ Date: _________________________ 
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Appendix B 

 

Demographic Information Form (Teachers) 

 

 

1. Gender 

 

a. ❏ Male    

b. ❏ Female 

 

2. Age  

 

a. ❏26 to 30 years 

b. ❏31 to 35 years 

c. ❏36 to 40 years 

d. ❏41 years and above 

 

  

 

3. Length of Service 

 

a. ❏0-5 years     

b. ❏6-10 years     

c. ❏11-15years     

d. ❏16-20 and above 

 

 

4. Qualification 

 

a. ❏Masters   

b. ❏MPhil    

c. ❏PhD     

 

Area of Specialization: __________________________________________ 

 

 

5. Affiliation: __________________________________________________ 
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Appendix C 

Scale Measuring Use of Experiential Learning 

(Seven Item Scale) 
Instructions: Please tick the appropriate answer that the best represents the percentage of each 

teaching methodology in the courses you teach? 

                                   

                                  

1. Lectures      

          

      1......................2....................3.....................4......................5 

 0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           

 

2. Case Study    

 

      1......................2....................3.....................4......................5 

0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           

 

3. Games    

 

      1......................2....................3.....................4......................5 

 0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           

 

4. Simulations    

 

      1......................2....................3.....................4......................5 

 0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           

 

 

5. Role Plays 

 

      1......................2....................3.....................4......................5 

 0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           

     

6. Field work   

 

      1......................2....................3.....................4......................5 

 0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           

 

7. Management films/videos  

 

                    1......................2....................3.....................4......................5 

 0-20%            ❏ 21-40%        ❏ 41-60%     ❏ 61-80%      ❏  81-100%           
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Appendix D 

 

Consent Form (Students) 

Instructions: Please read this consent document carefully before you decide to participate in this 

study. 

 

Title: A Shift from Teacher Centered to Experiential Teaching Method 

 

Purpose of the research study: The purpose of this study is to explore the impact of your 

participation in one of the experiential learning programs/projects. You are being asked to 

participate because you have completed the above mentioned program/project. (Simply put, 

experiential learning is defined as learning by doing, making meaning from direct experiences, 

and learning from experience.  Experiential teaching methods include hands-on activities in the 

classroom.) 

 
What you will be asked to do in the study: You are required to kindly fill in the questionnaire as 

per the given instructions.  

 

Time required: 20 minutes. 

  

Risks and Benefits: There are no risks to the participant. The benefits are numerous. Throwing 

light on the experiential component in Marketing, Human Resources Management and Finance, 

the study will recommend ways the administration / decision makers/ curriculum review 

committee of the business schools in Pakistan can revisit business education curriculum, increase 

experiential component and thus making it at par with the curricula of benchmark universities. In 

addition, the faculty members teaching in the business school will gain an insight into the latest 

methodology of business education teaching. 

 

Compensation: No compensation 

 

Confidentiality: Your identity and other details will be kept highly confidential and your name 

will not be used in any report. 

 

Voluntary participation: Your participation in this study is completely voluntary. There is no 

penalty for not participating. 

 

Right to withdraw from the study: You have the right to withdraw from the study at anytime 

without consequences. 

 

Agreement: I have read the procedure described above, I voluntarily agree to participate in the 

procedure and I have received a copy of this description. 

 

 

Participant: ________________________________ Date: _______________________ 

 

Principal Investigator: ______________________ Date: _________________________ 
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Appendix E 

 

Demographic Information Form (Students) 

 

 

1. Gender  

  

a. ❏Male     

b. ❏Female 

 

 

2. Age   

 

a. ❏18-20 years     

b. ❏21-23 years     

c. ❏24 years and above  

 

 

3. Program 

 

a. ❏BBA    

b. ❏MBA    

 

 

4. Academic Major/s 

 

a. ❏Finance     

b. ❏Human Resource Management     

c. ❏ Marketing 

 

 

5. Course Title:___________________________________ 
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Appendix F 

Experiential Learning Scale (ELS) 

(Fourteen Item Scale) 
Instructions: Please circle the number that best represents your response based on the 

improvement in your skills and ability because of experiential learning.  

 

 

1. Analytical Thinking 

 

   Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

 

2. Problem Solving 

 

           Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

3. Independent Thinking 

 

           Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

 

4. Formulation of Ideas 

 

           Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

5. Effective Communication 

 

   Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

 

6. Integration of knowledge from multiple disciplines 

 

   Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

 

7. Time management 

 

           Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

 

8.  Responsibility 

 

           Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

9. Organization 
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           Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

10. Self confidence 

 

    Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

11.  Listening skills 

 

    Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree  

 

12. Research skills 

 

          Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

13. Technical skills  

 

      Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

14.  Writing skills 

 

    Strongly disagree--------1---------2---------3-------4--------5--------Strongly agree 

 

 

 

 


