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ABSTRACT 

 

The history of the rise, progress and development of advanced countries shows 

that they have given due consideration and importance to higher education and all their 

progress owes a lot to the advancement and priority given to higher education. Higher 

education plays leadership role in all aspects of life. By providing the quality education 

we can produce quality products. “Behaviour” is defined as the action or activities of an 

organism that is anything that an organism does, including physical action, internal 

physiological and emotional processes and implicit mental activity. The focus on 

behaviour is important in the teaching process for no one has complete control over his 

feelings or his personality. He does have control, however, over most of his actions and it 

is those actions and the decisions which generate them that contribute to successful 

teaching. Teaching can in fact, be defined as conscious behaviour that makes learning 

more probable and more efficient than it would have been without that behaviour. 

Teaching behaviour can range from a simple smile or pat that encourages the learner to a 

superbly designed, programmed presentation of a complex process that results in 

predictable, efficient and effective learning. Teacher behaviour and learner behaviour, it 

is obvious that a complex interaction occurs in teaching. The decisions and actions of a 

teacher affect the learning process. The teacher’s observation of the learner or previous 

knowledge about him affects the teaching process.   

The major purpose of the study was to investigate the impact of teacher’s 

behaviour on the academic achievement of the university students in Pakistan. The main 

objectives of the study were (i) to highlight the present status of universities in Pakistan, 

(ii) to investigate the behaviour of the university teachers in Pakistan (iii) to examine the 

academic achievement of the university students as a result of teacher’s behaviour (iv) to 

xvi 
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highlight the causes which affect academic achievement of the university students (v) to 

sort out the relationship between the teacher’s behaviour and academic achievement (vi) 

to recommend strategies for the improvement of teachers behaviour. All the working 

university teachers along with the students of universities were the population of this 

study. A random sampling technique was used for selection of the sample. Fifteen Public 

universities were included in the sample, further twenty-five teachers and hundred 

students form each university were also randomly selected as the sample of the study. 

Two questionnaires, one for university teachers and other for university students were 

developed for the collection of data.  Further information regarding present status of 

universities in Pakistan were collected from Higher Education Commission website.  

Collected data were tabulated analyzed and interpreted in the light of objectives 

of the study by applying statistical tools of chi-square and Pearson’s Product – Moment 

coefficient of correlation(r). The level of significance was 0.05.  Main conclusions of the 

study were, expansion of the universities was financed properly; highly qualified 

teachers ratio was very low. Teachers used different motivational techniques. Teachers 

guided students properly by using different teaching techniques. Teacher’s behaviour 

towards students was conducive for learning. Teachers treated discriminately, students 

did not complaint against teachers to the head of institutions. Teachers were friendly, 

approachable, cooperative competent, well prepared. There was significantly positive 

correlation between teacher’s behaviour and students academic achievement scores. 

Major recommendations of the study were, highly qualified teachers be appointed and 

their salaries be increased to enhance their performance. Students be encouraged to point 

out reasonable shortcomings of their teachers before the heads of institution. Teachers 

undue favouritism to some students be discouraged. Positive behaviour of the teachers be 

ensured at the time of their recruitment.  

xvii 

 



Chapter 1 
INTRODUCTION 

 

Behaviour is a description of observable outcome of teacher and student 

performance in different activities of institutions. Behaviour may be positive or 

negative and effective or ineffective. Effective behaviour produces the requisite 

results. Behaviour is an action, which is different at different time. There are three 

types of behaviour, thinking, feeling and doing. Mostly behaviour is also known as 

cognitive, affective and psychomotor. Cognitive behaviour involves the learner in 

thinking process, remembering, evaluating and problem solving. Affective behaviour 

values the learner’s feelings and attitudes. Psychomotor behaviours are those 

involving the learner, in some kind of muscular activity.  

The way in which the teacher allocates time to spend on academic content 

affects student achievement.  Good classroom management is a skill that can lead to 

high student achievement. It involves planning effectively, establishing rules that are 

reasonable and not excessive in number, and arranging the classroom so that 

instruction goes smoothly.  Skills that are necessary for maintaining a well-managed 

classroom include group alerting, wittiness, overlapping, using the principle of least 

intervention, and creating smooth transitions.  

A good teacher is expected to be committed to his work, would have the ability 

to take the initiative. Teacher’s personality in the attitudinal sense is a significant 

factor in teacher’s behaviour and it has great impact on student’s achievement. The 

teachers as a professional must know the art of communication, understanding others 

and ability to learn from the experiences. They should be able to facilitate learning 
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effectively. The main purpose of this study was to investigate the impact of teacher’s 

behaviour on the academic achievement of university students. 

Education is now universally recognized to be prime key of moral, cultural, 

political and socio-economic development of a nation. The nations, which have been 

taken major initiatives, made revolutionary advances and performed miracles in the 

last two decades. No doubt, this great achievement is based on their effective 

educational system (Ahmad, 2001).  It is stated “educational system of any country 

can provide the guarantee of success and prosperity for their nations”. The 

achievement of a comprehensive and effective educational system is necessary for the 

survival of nation (Saeed, 2001). 

Govt. of Punjab (1998) research study concluded that the educational system 

particularly, teachers bring the qualitative change and raise the standards of education 

which ensures the welfare, progress and prosperity of the nation. For this purpose, 

teachers are prepared professionally and develop these competencies in teacher 

training institutions.  

No system of education is better than his personnel and no system of education 

above the standard of its teacher. It means, the quality of any system depends upon the 

standard of its personnel. If the personnel are well qualified, well trained and have 

effective behavior, the organization will achieve its objectives successfully. 

Particularly the leader of the institution can improve the quality of their teachers and 

students with his effective behavior (Anwar, 1998). 
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Hayon (1989) says that the teachers who possess professional and 

interpersonal skills are more effective in their classrooms in terms of students 

behavior, attitude and achievement. Every individual has a variety of attitudes, which 

might be positive or negative and can vary according to their favorability and un-

favorability for various attitudinal objects. Luthans (1993) says that professional 

attitude serves in many valuable ways and knowing these attitudes can also serve a lot. 

Behaviour is a response which an individual shows to his environment at different 

times. Various authors have defined it in different words: 

Taneja (1989) stated that “the meaning of behaviour is conduct or carry one 

self or behaviour is what we do, especially in response to outside stimuli”. 

UNESCO (1986) documented that “any thing that an organism does that 

involves action and response to stimulation”.  

Joyce (1980) also defined that “behaviour is lawful and subject to variables in 

the environment”. He further defined that “behaviour is an observable, identifiable 

phenomenon”.  

The pedagogical cycle describes the interaction between the teacher and 

students. The four steps of the cycle are (a) structure, (b) question, (c) respond (d) 

react. The structure must give students a clear understanding of what they are expected 

to learn. Both higher- order and lower -order questions should be asked by the teacher. 

Teachers need to remember to wait 3 to 5 second after asking a question (wait time 1) 

and before reacting to a student answer (wait time 2). Teachers also need to be 

thoughtful in the way in which they react to student comments. Generally teachers 
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react by using either praise, acceptance, remediation, or criticism in responding to the 

student (Derk, 1974).  

Four models of instruction that can lead to high student achievement include 

(i) direct teaching (ii) cooperative learning (iii) mastery learning, and (iv) project 

based instruction 

The principles of direct teaching include daily review, presentation of new 

material in a clear manner, guided practice, teacher feedback, independent practice, 

and weekly and monthly review.  In a cooperative learning classroom, students work 

in small groups and rewards are based on the entire group’s performance. Mastery 

learning programmes involve a specific objectives that must be met, as indicated by 

assessment. Typically students work at their own pace, going on to new material only 

when mastery previous work has been demonstrated. Teachers often play a central role 

in content and skill mastery.  Project based instruction stimulates students to explore 

authentic issues. Individually and in small groups, student cross-traditional subject 

boundaries as they investigate real-life problems and demonstrate what they have 

learned.   

Teaching involves two distinct sets of skills. The first is speaking ability. The 

second is interpersonal skills. Such skills allow one to create the sort of warm, close 

relationships with one’s students that motivate them to work independently. To 

become an excellent instructor, one must be outstanding in one of these sets of skills 

and at least competent in the other.   
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It is very important to find the characteristics of teacher’s behaviour, attitudes, 

knowledge, skills and its impact on the academic achievement of the university 

students in Pakistan. Therefore, at university level teacher’s positive behaviour, 

interaction with students, professional competencies, teaching skills, parental 

involvement, students own capabilities and university environment, all play critical 

role for strengthening the potential required for better academic achievement of 

university students.  

So present study was designed to sort out the relationship between teacher’s 

behaviour and academic achievement of university students. The study has 

significance for both future professional practice and further research for other levels. 

The results of this study explore information that would enable university 

administrators and helping the teachers to achieve skills, needed to succeed in 

universities. University students may use the results to increase their understanding of 

what types of study habits and organizational skills are important for university 

academic achievement. This research may provide a pavement for future research 

studies in the same field.  

Following objectives are kept forth for the study: 

1. To highlight the present status of universities in Pakistan.  

2. To investigate the behaviour of university teachers in Pakistan.  

3. To examine the academic achievement of the university students as a result 

of teacher’s behaviour.  
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4. To find out the causes which affect on the academic achievement of 

university students.  

5. To sort out the relationship between the teacher’s behaviour and academic 

achievement.  

6. To recommend strategies for improvement of teacher’s behaviour.   
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Chapter 2 
 

REVIEW OF LITERATURE 

 

 The study was designed to identify, appraise and analyze the impact of 

teacher’s behaviour on the academic achievement of university students. The teacher’s 

behavoiur was seen in the light of his role as an effective teacher.  

 Iqbal (1996) stated that teaching is an arrangement and manipulation of 

situation in which there are gaps or obstructions and individual tries to overcome the 

problem from where he learns. Teaching is an intimate contact between a more mature 

personality and a less mature one. The more mature one is a teacher and less mature is 

a student and it is designed to further the education of the latter. He further stated that 

the teaching might be characterized as an activity aimed at the achievement of bearing 

and practiced in such names as to respect the student's intellectual integrity and 

capacity for independent judgment.  He described the roles and behaviours of a 

teacher who is mainly responsible for instruction. The teacher is engaged more and 

more today in the implementation of new educational procedures taking advantage of 

all the resources of modern educational devices and methods. He is an educator and a 

counsellor who tries to develop his pupils' abilities and interests.  

• The teacher should find more time for involving the pupil's instructional 

activities as well as his extra - curricular activities.  

• Teacher should be aware of the important role they are called upon to play in 

the local community as professionals and citizens, as agents of development 

and changes and should be given the opportunity of practicing that role.  
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• Teacher is an initiator, a designer of curriculum, a creator of the learning 

context, engaged in a sustained and deliberate effort to modify the tastes of his 

students. 

 UNESCO (1975) recommended the role of teacher as well as supervisor: 

Teachers and administrators of all categories and levels should be aware of the roles 

played by them in the present context of education. They should understand that their 

roles and behaviours are not fixed but are revolving under the influence of changes 

taking place in a society and in the educational system itself.  

2.1 BEHAVIOUR  

 Behaviour is a response, which an individual shows to his environment at 

different times. Various authors have defined it in different words: 

 Taneja (1989) stated that "the meaning of behaviour is conduct or carry one 

self or behaviour is what we do, especially in response to outside stimuli". 

 UNESCO (1986) documented that “any thing that an organism does that 

involves action and response to stimulation.” 

 Joyce (1980) also defined that “behaviour is lawful and subject to variables in 

the environment”. He further defined that “behaviour is an observable, identifiable 

phenomenon”. 

2.1.1 Categories of Behaviour   

 Das (1993) has suggested seven categories of behaviour, which are as under: 

 1.  Response behaviour  
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 2.  Association behaviour  

 3.  Multiple-discrimination  

 4.  Behaviour chains  

 5.  Class concepts behaviour  

 6.  Principles  

 7. Strategies  

 He further highlighted the school characteristics that positively affect the 

students, behaviour and their academic achievements. Both good standards set by the 

institution and good behaviour models provided by the teachers had positive effects.  

2.1.2 Approaches for Effective Behaviour       

Sybouts (1994) stated that there are three approaches, which are used for 

effective behaviour or effective institution.  

a. Goal Attainment Approach: The goal attainment approach bases the 

effectiveness of institution, on its achievement of goals and purposes. Learning 

objectives, subject content, standardized tests, and national norms are all 

considered being important. Another concern with using the goal attainment 

approach is the question of goal ownership and one final consideration is goal 

expectations.  

b. Process Approach: The process approach emphasizes the processes and 

means that administrations and teachers use to heightened student out-comes. 

Principal focus on process seems to be instructional leaders. They take an 

active part in classroom instructional programmes and curriculum development 
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and have a clear view of goals to be achieved. Too much important can be 

placed on process.  

c. Environment Response Approach: This approach is linked with perception. 

Principals work to illustrate to members of the school board, parents, and 

numerous other interest groups that their colleges are successful. This approach 

is a type of environmental selling programme.  

2.1.3 Criteria for Effective Behaviour 

 Sybouts (1994) gave criteria for an effective behaviour of the teachers after 

reviewing of more that seventy-four research studies, which are as under:  

 i)  Demonstrating a commitment to academic goals.  

 ii)  Creating a climate of high expectation.  

 iii) Functioning as an instructional leader.  

 iv) Being a forceful and dynamic leader.  

 v) Consulting effectively with others.  

 vi) Creating order and discipline.  

 vii) Marshalling resources.  

 viii) Using time well.  

ix) Evaluating results.  

Smith (1977) has claimed that teacher’s personality in the attitudinal sense is 

significant factor in teacher behavior and it has great impact on students achievement. 

Throughout the history of social psychology: attitude is usually defined as a 

disposition to respond favourably or unfavourably to an object, person, institution or 

event. Allport (1960) states that attitude is a mental and neural state of readiness, 
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organized through experience, exerting a directive influence upon the individual’s 

response to all objects and situation with which it is related. Attitude towards study 

has great contribution in academic achievement and good study pattern.  

2.1.4 Five Key Behaviours Contribution to Effective Teaching  

Approximately 10 teachers show promising relationship to desirable student 

performance, primarily as measured by classroom assessments and standardized tests. 

Five of these behaviors have been consistently supported by research studies over the 

past two decades (Brophy, 1989). Another five have had some support and appear 

logically related to effective teaching. The first five we will call key behaviors, 

because they are considered essential for effective teaching. The second five we will 

call helping behaviors that can be used in combinations to implement the key 

behaviors. The key behaviors are the following.  

1. Lesson clarity  

2. Instructional variety 

3. Teacher task orientation  

4. Engagement in the learning process 

5. Student success rate  

According to Mouly (1988) the totality of teachers role and functions can be 

categorized in three parts; Academic Functions, Professional Functions, Social 

Functions. According to Ogwezi and Wolomsky (1985) the teacher improves 

conditions for effective learning when he.  

 helps the students to become aware of his or her problem areas in the 

learning process.  
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 helps him or her to establish the self-confidence necessary for the 

student.  

 explores new interests and special aptitudes of the students.  

 increases the understanding of his students.  

 uses concrete material from localities to support or illustrate what he 

teaches. 

Gupta (1996) describes that the task of teachers is central to education. 

Teachers must transmit to new generation the cultural heritage of society the 

knowledge, skills, customs, and attitudes acquired over the years. They must also try 

to develop in their students the ability to adjust to a rapidly changing world. 

The effective teacher is capable of creating a desire to learn. He must be able 

to sense the interests of students, recognize their needs, and make learning purposeful 

not only in relation to course objectives but in the minds of his students (Conant, 

1993). 

Wright (1987) describes that the primary function of teacher’s management 

role is to motivate the learners who are de-motivated and to nature those who are 

already well motivated to the task of learning. There are several ways in which 

teachers can achieve this. 

 

 adopting a positive attitude towards the learners.  

 giving pupils meaningful, relevant, and interesting task to do.  

 being motivated and interested themselves.  
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 involving the learners more actively in the classroom process in 

activities. 

 encouraging pride in achievement.  

2.2 ATTITUDE 

Attitudes are functions of what we think and what we feel. That is, attitudes are 

the product of related beliefs and values. If one believes that his teacher is 

consultative, and he values consultation, you might have a favourable attitude towards 

the teacher. We can represent this relationship in the form of simple syllogism. For 

example: 

If the teacher is consultative, (belief) 

And consultation is good, (value) 

Then the teacher is good. (Attitude) 

Belief + value       attitude        behaviour  

Parents, peers, media and teachers play a very important role in the 

development of attitudes. Beliefs and values are learned from the above-mentioned 

agents of change. At present, education is not only a matter to be solved by experts but 

we all are involved in it. Parent’s attitude can play much prominent role in the study of 

their children.  

Ansari (1983) states that study problems of the students and their attitudes 

towards teachers, school and education are important variables needing further 

investigation.  
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Ansari and Chowdhri (1990) have shown that study habits and attitudes of 

students are important variables, which are closely related with the success of students 

in their academic work.  

Sarwar (2002) concludes that high academic achievers have better study habits 

and more positive study attitudes than low academic achievers. Shah (2002) explores 

that teacher attitudes are one of the major factors affecting students learning. 

Additional teacher training may improve not only teacher attitudes, but also student 

performance.  

The teacher who is real pivot of the whole education system and the success of 

the whole system directly hinges upon the teaching-learning activities, including the 

formulation of instructional aims and objectives, identification and rearrangement of 

the teaching-learning materials in order to stimulate curiosity to encourage students 

participation in learning activities and ensuring better learning process (Kaplan, 1982). 

Throughout the history of social psychology; attitudes have played central role 

in the explanation of social behaviour. An attitude in usually defined as a disposition 

to respond  favourably or ‘unfavourably to an object,  person,  institution or  event.  

Allport (1960) states that attitude is a mental and neural state of readiness, organized 

through experience, exerting a directive influence upon the individual’s response to all 

objects and situations with which it is related. Attitude towards study has great 

contribution in academic achievement and good study pattern.  

Attitude can be defined as an enduring organization of motivational, 

emotional, perceptional and cognitive processor with respect to some accepts of 
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individual’s world. It has often been observed that the object of an attitude is 

frequently perceived as having a good character, which gives attitudes dynamiting 

character. For example, a person having an anti-American attitude perceives the 

American as bad while a pro-American will not perceive him as ‘bad’. Attitudes are a 

system, which can either have positive or negative involving emotions and feelings 

with reference to social objects and issues. Krech and Crutchfield (1948) view that 

people can hold attitudes for varying degrees of favourability towards themselves, and 

towards any indiscriminate aspect of their environment. There is a wide range of 

attitudes towards relatively abstract goals like courage, freedom, and honesty.  

Choudhry (1995) states that attitude is a particular cognitive, emotional or 

behavioural reaction to an object, individual, group, situation or action. Johns (1996) 

thinks that an attitude is a fairly stable emotional tendency to respond consistently to 

some specific object, situation, person, or category of people. Attitudes are also much 

more specific than values, which dictate only broad preferences. Besides, it is so 

commonly used in daily conversation that probably all of us have a good common 

sense notion of the term. Attitude serves as an index of how we think and feel about 

people, objects and issues in our environment. In addition, they can provide clues to 

future behaviour, predicting how we will act when encounter the objects of our beliefs.  

Attitude is a state of readiness that arises from motives. Attitudes are an 

enduring organization of motivational, perceptual, and cognitive process with respect 

to some aspect of the individual’s world. Attitude is characterized as a learnt implicit 

response that varies in intensity and tends to guide an individual’s responses to an 

object. People have attitudes towards all objects and in varying intensity, which may 
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be positive, negative or neutral, Attitude is regarded as organization of inter-related 

beliefs around a common object. Bem (1970) very simply defines “Attitudes are 

simply likes and dislikes”. Oskamp (1977) describes that an attitude is generally seen 

as disposition to respond in a favorable or unfavorable manner to given objects.  

Eiser (1987) describes that attitude is a subjective experience involving an 

evaluation of something or somebody. That something or somebody is represented 

within the experiences. From the moment of birth onward, we are exposed to both 

direct and indirect experiences, which can teach us to hold particular attitudes toward 

an attitudinal object. Parents, siblings, peers, significant others, media, press, and 

teachers, all provide attitudinal socialization experiences by which people come to 

learn appropriate attitudes and behaviour. 

2.2.1 Attitude towards Self 

Gutkin (1990) describes that the study of attitudes has long held a major 

position in the field of social psychology. Indeed at one time attitude issues virtually 

defined the field. Although this is no longer the case, attitude research remains a 

popular topic of study. McGuire (1985) estimated that studies of attitude change have 

been accumulating at the rate of over 13200 per year, with over 7000 publications 

appearing in the applied literature in the decade preceding his review.  

2.2.2 Attitude towards Teacher 

An attitude is a person’s point of view. It’s his way of looking at something. 

But even more important, an attitude is a person’s readiness to react and to react in a 

predetermined way. A teacher and his student learn from his experience to assume a 

readiness to react when faced with a situation. 
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A student’s attitude towards lateness determines how conscientiously he tries 

to get work on time. Ones’ attitude towards lateness will determine how much 

emphasis he places on tardiness as a measure of student’s performance.  

Hamachek (1998) states that a teacher’s expectation of any student’s academic 

performance can have a powerful affect on how students feel about themselves and 

how they perform academically. The academic reputation of older siblings gets passed 

on to their younger brothers and sisters and becomes a good predictor of the younger 

sibling’s performance. Teachers unwittingly tend to interact more positively and 

favourably with children they perceive to be “brighter.” Students, who receive positive 

expectation messages, tend to live up to these expectations and perform well. The 

reverse is also true. Teachers can develop positive expectations by creating a warm, 

inviting classroom climate and given all students more positive feedback and 

opportunities to respond to questions, while at the same time teaching more.  

A student just has many teachers. His own parents, his peers, his institutions 

teachers, his union representatives have always been teaching him how to react to 

things for a long time. These other peoples may have shown him hundreds of times 

that he could get away with anything just by giving lip service to what the teacher 

says. So he keeps on doing what he pleases. If that is the case, as it often is, you’ll 

have to try hard to build up new different experiences with these students. You’ll have 

to ‘show him that his old attitude won’t be a good one in his relationship with you 

(Borich, 1977). 
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2.2.3 Attitude towards Pupils 

Teacher’s attitude toward the pupil is also important in determining classroom 

atmosphere. Learning climates are subjective, and we were all adepts’ children in 

determining whether a teacher “likes kids.” The feeling is readily apparent. Does the 

teacher feel we are competent? Does she or he expect use to do well? Do we feel that 

the teacher really wants us to be successful? 

2.2.4 Institutions and Student Study Attitudes 

Student attitudes are shaped to some extent by the structures (facilities) 

through which they are mediated In fact, building conditions can directly affect the 

attitudes of students or the attitudes of teachers and parents which in turn affect 

student attitudes.  

Proshansky (1975) referred to physical settings and attitudes as follows: 

Physical settings simple or complex-evoke complex human responses in the form of 

feelings, attitudes, values, expectancies, and desires, and it is in this sense as well as 

their known physical properties that their relationships to human experiences and 

behavior must be understood.  

Stockard and Mayberry (1992) found that the quality of a physical 

environment is related to attitudes toward school. These outcomes may eventually 

relate to higher academic achievement. Christopher (1998) concluded that human 

nature makes people feel better about them when their surroundings are pleasant. 

Students who have better attitudes usually learn more and work harder.  
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Christopher (1998) studied student attitudes in “ugly, neutral and beautiful” 

rooms finding significant differences corresponding to room quality in the responses. 

These researchers revealed that the mean rating given by the subjects in the beautiful 

room was in the range defined as “energy” and “well-being” while the mean of the 

ratings given by subjects in both the average and ugly rooms was in the range defined 

as “fatigued” and “displeased” Furthermore, the students placed in the beautiful room 

expressed feelings of “comfort, pleasure, enjoyment, importance, energy and a desire 

to continue their activity”. Thus, if children have positive attitudes and look forward to 

attending institution, it stands to reason they will do better in their classes.  

2.2.5 Self esteem in Students Development 

Talib (2003) says that self –esteem plays a major role in lying a solid 

foundation for student’s development. Self-esteem is a good opinion, self-importance, 

and conception of oneself.  

It can also be expressed as 

• How we see ourselves.  

• How we feel ourselves.  

• How we value ourselves.  

• How we assert ourselves.  

• How we adjust ourselves.  

Student’s need acceptance to develop positive attitude toward self, which is 

positive self-esteem.  
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2.3     ACADEMIC ACHIEVEMENT 

Academic achievement has been variously defined: as level of proficiency 

attained in academic work or as formally acquired knowledge in school subjects which 

is often represented by percentage of marks obtained by students in examinations 

(Kohli, 1975). Researches have shown that besides being the criteria of promotion into 

the next class, academic achievement is an index of all future success in life. Superior 

achievers in the academic world generally tend to maintain their level, of achievement 

in the occupational field also. Moreover, Reis et al. (1984) reported that academic 

achievement also has a significant effect on self evaluation of learners. To reach the 

goal of excellence in the academic sphere, and to optimize academic achievement to a 

maximum, a review of correlates of academic achievement and its implications for 

educationists and policy makers would be meaningful.  

A formal beginning to explore the determinants of academic achievement as 

made with Binet’s attempts to predict children’s academic achievement from their 

intelligence scores. There is an overwhelming evidence establishing intelligence as the 

most significant predictor of academic achievement (Karnes et al., 1984). Thorndike 

(1963) pointed out, an exact correspondence between intelligence and achievement.  

Some studies have been done to relate cognitive style with academic 

achievement. Field independent subjects were found to be higher on achievement, than 

field dependent subjects (Holper and Helen, 1986). 

Generalized expectancies developed by students also play a crucial role in their 

achievement. Internality (belief in Internal Control) is positively related with academic 

achievement (Tesiny et al., 1980). 
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The teacher’s personality and style of interaction with the students has been 

reported to be a very crucial variable in student’s achievement. Pupils like non-

authoritarian teachers better, feel free in expressing their difficulties with them, and 

achieve higher results in their classes. Hsu (1983) found similar results. Teachers who 

are successful in creating a climate of warmth and support can extract greater pupil 

achievement. Adjustment in school, at home and with peers generates greater 

classroom trust.  

Murray and Staebler (1974) reported that teachers score on Locus of control 

was directly related with students achievements. Stake and Norman (1985) reported 

that teacher attraction was positively associated with academic growth, confidence and 

motivation. But this was true only for students with same sex teacher models. Among 

students with opposite sex models, teacher attraction was not related to student 

growth. Marshall and Weinstein (1986) reported that teacher’s communication 

patterns, and his differential treatment to students as perceived by students was very 

important determiners of student’s achievement.    

Review of personality characteristics with academic success reveals that, there 

is not simple straightforward relationship between personality and achievement as 

there are other relevant intervening variables like teaching strategies, age, sex and 

arousal level of the learner etc. When teachers, and researchers wanted to discover the 

reasons for the superior achievement of introverts, a few facts emerged which can be 

useful in enhancing the academic achievement of extroverts also. It was felt that the 

low achievement of extroverts could be due to their low arousal, which makes it 

difficult for them to maintain concentration for long periods required for successful 
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academic study. Campbell and Hawley (1982) carried out a study among students in 

the university library, with extroverts taking more breaks than introverts, and more 

concerned about selecting a study location that offered greater socializing 

opportunities. This need of the extroverts for social stimulation may clash with the 

need to spend time on studies and thus may being to disrupt their academic pursuits 

after adolescence. This may be a reason why introversion is associated positively with 

achievement after 13 years or so only.   

Teaching strategy has also been found to be very important in determining the 

achievement of extroverts It was found that extroverts benefit more from informal, 

unstructured teaching methods, while introverts learn better in a structured learning 

environment with traditional teaching approach. When extroverts were taught by the 

method they preferred, they were higher in achievement than introverts, again which 

was evident even a month later (Leith, 1974 and Shadbolt, 1978). Until recently our 

educational system has been highly structured and formal therefore the reported 

academic superiority of introverts may be due to the fact that our educational system 

in geared to the needs of introverts rather than extroverts, who require a different 

teaching strategy, one which stresses individuality, personal interaction, flexibility and 

spontaneity in teaching. Teachers may be keen on knowing about certain intervention 

strategies which can improve the achievement of students. In this context, findings of 

several researches are very relevant.  

Gauthier et al. (1984) reported that academic achievement was enhanced that 

most by use of three socializing agents viz peers, teachers and parents to by use of 

three socializing agents viz peers, teachers and parents to reinforce academic behavior. 
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Reinforcement using all three agents was the most effective way to improve 

achievement. 

2.3.1 Academic Self Concept 

It is the students’s perception of their own position in academics. This fact of 

self-concept has been called academic self-concept. It is considered as a function of 

the student’s attitudes and feelings with regards to their abilities and academic 

potential. In the present study, academic self-concept of the university students has 

been measured with the help of modified version of Academic Self –Concept Scale 

(ASCS) originally developed by Ahmed (1986). 

2.3.2 Academic Self Concept and Achievement 

In education, the importance of non-cognitive variable to achievement has 

been well documented (Bloom, 1976). Self-concept whether used as an outcome or as 

a mediating variable that helps explain achievement outcome is a critical factor in 

education and educational research. A growing body of literature indicates that 

academic self-concept is clearly differentiable from general self-concept and that 

academic self–concept is more highly correlated with academic achievement than is 

general self-concept. The relationship between self-concept and achievement has been 

well-documented and measures of academic self-concept are more relevant to the 

academic setting than the measures of general self-concept (Marsh, 1992). 

Academic self-concept is one of the facets of general self-concept. It is the 

students’ attitude and feelings with regards to their abilities and academic potential 

(Ahmed, 1986).  
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Achievement has been defined in Spence (1983) as “a task oriented behaviour 

that allows the individual’s performance to be evaluated according to some internally 

or externally imposed criterion, that involves the individual in competing with others, 

or that otherwise involves some standard of excellence”. Academic achievement is 

measured in different ways, e.g. with the help of achievement test, teacher’s ratings, 

and grade point averages. The idea that there is a relationship between academic self-

concept and academic performance is not a new one.  

Lecky (1945) was one of the early theorists who pointed out that low academic 

achievement might be related to a student’s self –perception of being unable to learn 

academic material. Lecky’s pioneering research although simplistic and uncontrolled 

by today’s standards opened the door to a mind-boggling possibility; How students 

feel about their ability may, for better or worse, consciously or unconsciously, after 

their academic performance Thus, the idea was suggested that academic achievement 

may not be simply an expression of students’ intelligence, but of students’ perception 

of their intelligence, which when positive helps them feel confident and able, but when 

negative makes them feel hesitant and uncertain. Once a student’s self concept of 

ability has evolved in a certain direction, the tendency seems to be to make choices 

that work to reinforce the validity of that self-concept.  

There is also available some evidence showing that doing well academically is 

preceded by a high self-concept for school students.  

Ahmad (1986) worked upon the initial development and validation of 

Academic Self-concept Scale (ASCS) to explore this area of research in Pakistan. He 



 

 

25

found out that there is moderate positive relationship between academic self-concept 

and academic achievement. Anis-ul-Haq and Khan (1998) conducted a study using 

ASCS to investigate age, gender, and achievement effects on academic self-concept 

and to provide additional evidence concerning the reliability and validity of the scale. 

The results indicated that there was a strong positive relationship between 

achievement and academic self-concept. The findings also indicated a promising 

evidence for validity and reliability of the scale.  

Aziz (1991) has used modified version of ASCS in her study with university 

students and has found it to be a reliable and valid measure of academic self-concept 

of students. 

2.3.3 Academic Performance 

Student’s performance in institution is a topic of great practical concern to 

teachers and parents, and of great theoretical concern to researchers. Achievement 

outcomes have been regarded as a function of two characteristics, “skill” and “will” 

and these must be considered separately because possessing the will alone may not 

insure success if the skill is lacking (McCombs and Marzano, 1990). 

2.3.4   Self Image and Achievement 

Self-image is an individual’s self-concept. It is both a belief in self and a 

respect for self. In children, self-image is formed largely by how they link significant 

adults in their lives perceive them. Individuals need a high self-image to cope 

effectively with the demands of life. Embedded in each child’s self-image is our hope 

for the future (Kelman, 1974). 
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Praise and acceptance strengthen self-image, while criticism and disapproval 

lower it. Although older children and teenagers base their self-image primarily on the 

perceptions of their peers, they often do so because peer groups substitute for a 

perceived lack of adult affection. Students who feel good about themselves and who 

score high on self-esteem are also the highest achievers. Thus, the development of a 

child’s self-image is perhaps the most important barometer of future success. 

2.3.5 Attitude of Self Efficacy and Achievement 

The attitude that is often used to achieve self-efficacy, or how capable people 

judge themselves to be a perform a task successfully. Bandura (1997) provides 

extensive evidence and documentation for the conclusion that self-efficacy is a key 

factor in the extent to which people can bring about significant outcomes in their lives.  

Specifically, there is considerable evidence to support the contention that self-

efficacy beliefs contribute to academic achievement by enhancing the motivation to 

achieve.    

2.4 ACADEMIC FAILURE 

Academic failure is relative concept. According to Good (1973), “failure pupil 

implies lack of success on the part of pupil in accomplishment of school work”. 

Naturally, it differs as the schoolwork varies; curricula change and the standards of 

assessment stand apart. The meaning of academic failure varies in various countries, 

stages, media and institutions. A system of ungraded schools is also in vogue where 

there cannot be any academic failure in its popular sense. So, failures do not form a 

homogeneous group conceptually.  
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Many factors contribute to academic failure and under-achievement, the major 

ones being intelligence, personality including motivation and adjustment, home 

background and school background. One of the most obvious findings of the Plowden 

(1967) who reported that home environment is more influential, as a determinant of 

attainment, than school. In the home background, socio-economic status, parent-child 

relations number of siblings, order of birth, home adjustment and encouragement by 

the parents are the variables which are most frequently studied. Academic 

achievement and its correlates is a popular filed of research. Numerous western as 

well as Indian psychologists have worked on many of its correlates. 

2.5 TEACHER BEHAVIOUR AND TEACHER EFFECTIVENESS 

Some educators emphasize the idea that schools should be child-centered, but 

probably none will question the statement that the success of our educational 

endeavours depends, to a very great extent, on the teachers who are responsible for 

implementing the educational programmes. To be a teacher is to be a member of a 

special profession. A teacher has to display exceptional empathy, persistence, 

diligence, sincerity, research orientation, honesty and flexibility as a person. Teachers 

are the models in the classroom whose attitudes are imitated by the students 

consciously or unconsciously. Teachers provide direction to the students and are 

sources of inspiration to them. Thus, the crucial role of teachers in achieving the goals 

of education is self-evident.  

Knowledge of the desirable qualities required in a teacher can help the teacher 

become an effective professional person. He can develop the qualities of mind and 

personality which predispose him to success in teaching and establish report with 
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students which are prerequisite for learning. According to Bhatia (1977), “Effective 

teaching has no meaning if it does not lead to effective learning”. In school, students 

spend a lot of time in association with the teacher and teacher’s behaviour affects the 

learning situation in the classroom. It would be important to know what is that teacher 

behaviour which is effective in instilling a love of learning in students.  

2.5.1 Teacher’s Personality and Teacher Effectiveness 

Researchers have been trying to identify the personality characteristics 

associated with superior teachers, e.g. those who have won many distinguished awards 

etc. Ryans (1960) identified the following characteristics among superior teachers on 

the basis of his research: 

• They frequently mention liking for children and interest in their development 

as reasons for teaching.  

• They express admiration of such qualities as friendliness, permissiveness, 

definiteness and fairness in teachers.  

• They dislike in teachers such qualities as arrogance, intolerance, sarcasm, and 

partiality.  

• They typically appear to be accepting and generous in their appraisals of other 

persons and to see the good points of a person rather than the bad.  

• They express satisfaction with teaching (and also with teacher salaries) and 

intend  to continue teaching indefinitely.  

• They frequently engaged in teaching activity as a child (for example, taking 

charge of the class in the absence of the teacher). 
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• They frequently made their decision to become teachers even before enrolling 

in college.  

• They enjoyed school when they were students.  

• They showed superior accomplishment in school   

• The report large numbers of teachers among parents and relatives.  

• They report participation in religious activities.  

• The enjoy activities with friends but prefer small groups.  

• The frequently are members and officers of clubs.  

• They are married (85% of Group). 

• They are interested and active in literacy affairs, such as writing poetry or 

books.  

• They are more emotionally stable than the average adult.  

• They are more friendly than the average adult.  

• They are more cooperative and agreeable than the average adult.  

• They are more restrained than the average adult.  

• They are more inclined to “try to give a good impression” than the average 

adult.  

• They are more interested in social service than the average adult.  

• They are less interested than the average adult in computational and clerical 

activities.  

Hamachek (1969) summarized his thoughts on teacher effectiveness in the 

following manner; “A good teacher is a good person. Simple and true. A good teacher 

rather likes life, is reasonability at peace with him, has a sense of humour, and enjoys 
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other people. The good teacher is flexible. By far, the single most repeated adjective 

used to describe good teachers is “flexible”. Either implicitly or explicitly (most often 

the latter) this characteristic emerges time and again over all others when good 

teaching is discussed in the research. In other words, the good teacher does not seem 

to be overwhelmed by a single point of view or approach to the point of intellectual 

myopia. A good teacher knows that the cannot be just one sort of person and use just 

one kind of approach if he intends to meet the multiple needs of his students. Good 

teachers are, in a sense, “total” teachers, That is, they seem able to be what they have a 

to be to meet the demands of the moment. They seem able to move with the shifting 

tides of their own needs the students and do what has to be done to handle the 

situation. A total teacher can be firm when necessary (say “no” and mean it) or 

permissive (say “why not try it your way” and mean that, too) when appropriate. It 

depends on many things, and good teachers seem to know the difference. 

According to Bhatia (1977), it is not difficult to list the qualities of teachers, 

which make them not only popular but also effective with pupils, and some of the 

surveys available confirm these qualities. They are:  

1. Pleasant, kindly disposition, with a sense of humour, cheerful and inclined to 

keep the class cheerful.  

2. Interested in pupils, eager to render help in difficulties, keen to encourage them 

in their enthusiasm and interests.  

3. Ready to clarify things whenever approached, tolerant of pupils faults, willing 

to repeat and simplify parts of lessons not understood.  
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4. Alert, active and full of enthusiasm for the task and the company of pupils.  

5. Has no favorites and is not prejudiced against any.  

6. Maintains discipline, is firm but not harsh.  

7. Is presentable in health, appearance and dress.  

Rosenshine and Furst (1973) reviewed a lot of studies, which had correlated 

teacher’s behaviour with students learning gains. Their conclusions were that teaching 

was better when the following teacher characteristics were present, viz. 

 Clarity (in teaching presentations, assignments, etc.) variability (used different 

instructional, methods, enthusiasm (teachers were involved): Indirectness (questioning 

rather than lecturing, use of student ideas): Task orientation, businesslike behaviour 

(there is a purpose to activities and assignments): student opportunity to learn 

material: teachers use of structuring comments multiple levels of cognitive. 

Maslow’s (1979) reported that the characteristics of maladjusted teachers, 

which deserve most attention, are the ones that prevent children from meeting their 

basic needs. 

Table 1:  Maslow’s hierarchy 

Maslow’s hierarchy Mal-adjusted teacher behaviour 

1. Physiological needs 1. The teacher has rigid, non compromising times during 

which students may use the restroom and drinking 

facilities and leaves their assigned seats.  

2. Safety needs 2. The teacher’s overzealous attempts to have students 

undertake physical education activities beyond their 

individual abilities, jeopardize their safety.  
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3. Need for belonging and love 3. The teacher rejects students, is un accepting and 

unfriendly. 

4. Need for importance 

respect, self esteem, and 

independence 

4. The teacher is hostile and contemptuous towards 

students and creates guilt in them by blaming and 

shaming them in the presence of peers, principals and / or 

parents.  

5. Need for information 5. The teacher discourages any questioning or critical 

thinking in students and appears personally threatened or 

offend.  

6. Need for understating 6. The teacher is unsympathetic to students personal 

concerns and maintains an impersonal, aloof manner.   

7. Need for beauty 7. The teacher neglects to foster and encourage 

individual creativity and appreciation for the aesthetic. 

8. Need for self-actualization 8. The teacher hinders the student’s development of a 

realistic orientation to the world, acceptance of self and 

others, appreciativeness, humor and non-conformism as a 

result of his/ her inhibitions.  
 

Trendall (1989) found many teachers under physical and menial strain, and 

reported that most frequent sources of stress were viz. lack of time, large classes, 

teaching workload and pupil misbehavior; but the existing relationship between 

teacher stress and teacher effectiveness was not a simple one according to him. Some 

of the major causes of dissatisfaction, low morale, inefficiency in the teaching 

profession which are identified.      

2.5.2 Teacher’s Expectations 

Importance of teacher’s expectations, attitudes and feelings about children has 

been demonstrated dramatically in a series of studies by Robert Rosenthal, Social 

Psychologist (Rosenthal and Jacobson, 1968). He has shown that the teacher’s 
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expectations determine to a considerable extent how much pupils, or for that matter 

almost any animal, will learn. His studies have demonstrated, for example, that if 

experimental psychologists are told that the rates in their study are especially bred for 

intelligence, those rats will learn the mazes more quickly than the “control” rats, even 

though no such special breeding was carried out. In other words, Rosentbal has shown 

that when experimenters expect their rats to do well, those rats outperform their rivals. 

If the experimenters expect a good performance, they encourage the rats, handle them 

more carefully, pat them frequently, root for them in short, and treat them with 

concern and great care because they are expected to do well. If that is so for rats, what 

about pupils? 

2.5.3 Transmission of Expectancy Messages  

Since teacher expectations are not for the most part conscious intentions, how 

are the messages conveyed? So far it seems as if the nonverbal communication 

channels are a main mode of transmission pointed out the importance of nonverbal 

behavior (Rosenthal, 1970). The work on teacher expectations clearly indicates that 

people can’t really hide their true attitudes. Perhaps highly skilled actors, after 

disciplined practice can, successfully mask their real feelings, but most teachers, like 

everyone else, cannot do so: most students can read their teachers almost like a book. 

Yet “most teachers believed that their students would not know at all about the 

existence (and identity) of their pets and favorites”. Tone of voice, facial expression, 

body stance, eye contact and similar aspects of body language act as channels, 

sounding clear messages about our real expectations. From research findings we 

know, that our expectations represent a self-fulfilling prophecy, and second, that our 
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body language sends the message, either in a positive or negative mode. Thus, the 

findings help us understand how the process works.  

2.5.4 Factors Affecting Teaching 

 There are various factors which affect teaching. Some of these are: 

1. Type and size of the institution 

2. Size of the classroom 

3. Learning level of students 

4. Field of knowledge 

5. Instructional aids available  

6. Teacher-students ratio. 

7. Climate of the institution. 

8. Socio-economic background of students. 

9. Aptitude of students 

10. Personality of the teacher 

11. Experience in teaching 

12. Work load of the teacher 

13. Health condition of the teacher 

14. Variability and verbalization of teaching 

2.5.5 Teacher Student Interaction 

Everstan (1978) have also attempted to identify more and less effective 

teachers. 

1. More successful teachers emphasized class discussion, lectures, and drill, and 

spent less time using individualized instructional techniques.  
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2. More successful teachers were highly task oriented in their instruction 

(although there were indications that personal interesting students and 

tolerance of some distractions were effective in low ability classes). 

3. More successful teachers were more active (e.g; they had more interaction with 

students and tended to dominate patterns of interaction).   

4. More successful teacher made more extensive use of praise during class 

discussions, and treated student contributions with respect. 

Mohanty and Pani (1979) reported that healthy teacher-student interaction has 

a significant positive effect on the academic performance of students.    

(a) Unmatched salaries  

(b) Workload 

(c) Individual difference  

(d) Large classes 

(e) Lack of equipment  

(f) Promotion policy  

(g) Lack of in-service training facilities 

Trendall (1989) wrote in detail about these sources of dissatisfaction: 

a) Unmatched Salaries 

There is considerable correlation between teacher’s salaries and teaching 

efficiency. The teachers who receive lower salaries are less likely to remain in the 

profession. The existing pay scales of school and college teachers do not match 

properly.  
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b) Workload  

The nervous strain involved in teaching is greater than that involved in most 

professions. In addition to classroom teaching, assignment checking and extra-

curricular activates, etc, the teachers devote much time in preparing assignments and 

reading. The teachers have to work for excessively long hours in order to finish their 

work.  

c) Individual Difference  

There are great individual differences in capacity for doing prolonged mental 

work. The existing system of education fails almost entirely to take this factor into 

account at the time of placement training and promotion of teaches.  

d) Large Classes 

Large classes are frequently responsible for teacher’s fatigue. Discipline is 

harder to maintain in a large class. The teacher must speak with force, there are more 

individual problems to be dealt with, and the workload also increases directly in 

proportion to the size of the class.     

e) Lack of Equipment  

Another factor that increases the difficulties of the teacher is lack of proper 

equipment. Our institutions lack of laboratory equipment, technological aids etc. To 

overcome this difficulty, a phased drive, symbolically called “Operation Blackboard” 

is being undertaken with a view to improve essential facilities in primary schools all 

over the country.  
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f) Promotion Policy   

The existing policy for promoting schoolteachers is based on date of 

appointment i.e. length of service and quotas are fixed for different categories of 

teachers. New entrants to the profession lack enthusiasm because of lesser chances of 

being promoted. This policy, by not taking professional competence into account, 

makes the senior teaches lethargic and uninterested in their profession and strangles 

the enthusiasm of new entrants.  

f) Lack of In-service Training Facilities  
Since teaching is not solely based adequately on established, fixed, scientific 

principles, there is obviously room for improvement. This makes it necessary for 

teachers to be progressive and to be ready to change their ideas and teaching 

procedures as newer and better methods are developed. Teacher education is a 

continuous process and its pre-service and in-service components are inseparable. The 

existing facilities are too meager to reach all the under-training and in-service 

teachers.  

Teachers have little or no voice in determining either the content of the 

curriculum or the methods of teaching. The teacher is expected to put into execution 

the plans that have been made by administrators and school officials. In such cases, 

little chances of giving a fair trial to teachers own an idea generates frustration among 

them. 

g) The Interactive Stage of Planning  

According to Thomas et al. (1997), teachers make hundreds of decisions 

during their teaching day, as often as once every two minutes. Their most frequent 
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thoughts are about students, followed by instructional procedures and learning 

objectives. Teachers improvise and make major changes if continual fine-tuning and 

adjusting their teaching fail to preserve the flow of a lesson. During the interactive 

stage, teachers move back and forth between implementing what they had planned in 

the pre-active stage and modifying their teaching on the basis of feedback they receive 

while they are teaching.  

2.6 CRITERIA FOR AN EFFECTIVE TEACHER 

 Sybouts (1994) stated that effective Teachers focus upon five key areas, which 

are based on the criteria of effectiveness.  

 These areas are as under: 

 1.  Defining the institution mission.  

 2.  Managing curriculum and instruction. 

 3.  Promoting supervision of instruction.  

 4.  Providing supervision of instruction. 

 5.  Assessing instructional programs.  

Sybouts (1994) suggested following criteria for effective institution based 

research: 

• In effective institution, there is a safe and orderly environment. The climate of 

institution is conductive to teaching and learning.  

• There is a climate of high expectations of success. The staff believes that all 

students can learn, and the staff also believes that they have the capability to help 

all students to learn.  
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• In effective institution the Principal acts as instructional leader and continually 

communicates that leadership role to staff, parents, and students.  

• In effective institutions, there is a clear and focused mission. The staff shares an 

understanding and accepts the responsibility to achieve this mission. Student's 

acquisition of basic skills is stressed.  

• In effective institutions there is an opportunity to learn, and students have a 

significant amount of classroom time for instruction.  

• In effective institution, student's academic progress is measured frequently through 

a variety of assessment procedures. These assessments are used to improve 

individual student's progress and instructional programmes.  

• In effective institution there are good home relations. Parents understand and 

support the institutions mission and are given the opportunity to help the 

institution to achieve its mission.  

 The ineffective behaviour is the least interested behaviour to achieve the 

desired results. This behaviour is as like as laissez fair supervision or administration, 

in which the leader is not ready to take some pain to achieve the objectives of an 

organization. They are not ready to take some risks for the improvement of 

organization and not ready to give or adopt some new ideas for variety of change in 

the organization. When the production of the institution is not up to the mark and 

students are not satisfied with teachers. They are dissatisfied with the expectation of 

institution, at this stage in - effective behaviour is there in the institution. Neither 

Principal, nor teachers and other staff member's are ready to take some pain for the 
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achievement of the objectives of the institution. Irresponsible attitude of the personnel 

towards their organization may be called in-effective behaviour. In this situation, 

performance is not appreciable. So when the objectives of the organization are not 

achieved the organization itself is affected due to this in effective behaviour. If this 

situation prevails constantly for a long time, all staff members, including leader will 

become lazy and irresponsible. This attitude is not sincere with organizational 

objectives. Hopelessness and disappointments are the production of ineffective 

behaviour in the organization (Sadker, 1997). 

2.6.1 Characteristics of an Effective Teacher 

Characteristics of an Effective Teacher may be: 

1. Master of the subject centered  

2. Highly student centered. 

3. Responsible  

4. Democratic 

5. Well organized 

6. Extremely warm 

7. Well interested in the subject 

8. Lifelong learner 

9. Helpful 

10. Systematic 

11. Interested in welfare of the students. 

12. Effective communicator. 

13. Enthusiastic 
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14. Expert in clear presentation 

15. Punctual  

16. Regular in returning valued assignment and tests 

17. Generally available for consultation 

18. Respected and trusted by the student  

19. Able to speak clearly with a reasonable speed. 

20. Able to hold the attention of the students during his/her class 

21. Considerate. 

22. Pleased with questions from students 

23. Sensitive to subtle messages from students 

24. Able to perceive classroom climate without the help of five sense 

organs. 

25. Intellectually strong 

26. Well dressed and mannered 

27. Able to give equal attention to all students 

28. Confident 

29. Lover of the subject 

30. Committed to the teaching profession 

31. Master of communication skill 

32. Innovative 

33. Creative 

34. Humorous 

35. Undisturbed by personal criticisms 

36. Emotionally stable  
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37. Honest 

38. Sincere 

39. Spiritual 

40. Able to give more information than given in textbooks 

41. Able to arouse interest of the gifted as well slow learners. 

42. Dedicated 

43. Friendly 

44. Open 

2.6.2 Aspects of Good Teaching 

A few important aspects of good teaching are as follow: 

1. Adequate spacing in presentation 

2. Attention to individual difference among students. 

3. Audibility of voice to last bench 

4. Collection of suitable of A.V aids. 

5. Continuous monitoring of progress of learners. 

6. Creativity of the teacher 

7. Non-dogmatic presentation 

8. Encouragement for feed back from students and peers for improvement of 

 teaching 

9. Effective 

 (a) explaining. 

 (b) motivating techniques 

 (c) questioning  

 (d) reinforcement  
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 (e) student improvement, 

 (f) utilization of chalk board and other A.V aids 

10. Encouragement for discussion and questions from students. 

11. Enthusiasm of the teacher. 

12. Innovation 

13. Lively and striking examples 

14. Matching of instruction with styles of students 

15. Report with students 

16. Passionate argument in lecture 

17. Planning for teaching 

18. Promotion of abundant give and take 

19. Scholarly explanation 

20. Sensuous teaching  

21. Stress on learning process 

22. Sympathetic treatment of learners 

23. Use of : 

 (a) appropriate examples for illustration 

 (b) methods of teaching 

 (c) teaching aids 

 (d) question answer  

 (e) real life situation 

24. Varieties in presentation style of teachers and work of students 

25. Warmth 

26. Witty expression 
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2.7 PROFESSIONAL DEVELOPMENT 

Professional development of teachers is essential for qualitative improvement 

of any system of higher education. Professional development is concerned with 

development of knowledge and skill of the teachers. The individual is the main agency 

for professional development. The teacher can update his/her knowledge and improve 

his/her skill if he/she is sincere in effort and gets opportunity of development. The 

individual cannot be able to provide necessary facilities for skill improvement. With 

the price of books having escalated in recent years, it is beyond the reach of a teacher 

to have even a few books every month. The institution is in a better position and takes 

up the responsibility. All good institutions have good libraries. These also run 

occasional programmes for skill development bodies also work professional 

development of teachers. The institutions and other agencies undertake professional 

development activities because of the reasons such as (a) concern to improve the 

quality, (b) initiative by teachers to do research on teaching,(c) competition among 

institutions compelling the old to look for alternative and innovative methods of 

instruction and (d) diversified student population which is not satisfied by the uniform 

teaching methods and styles. 

 "No teacher who is not a master of the field who is not in touch with the latest 

developments in his subject and who does not bring to bear upon his duties a free and 

untrammelled mind will ever succeed in inspiring youth with that love of truth which 

is the principal object of higher education." 

 Nor is the mastery of a subject possible with out seeking for more knowledge 

for knowledge is never complete and is always advancing. And a teacher who is not a 
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fellow traveller in this exciting pursuit and who stands merely watching others misses 

the thrill of adventure, which is so potent a stimulus of thought. Research of quest for 

new knowledge is not merely an additional casual activity of a university teacher, 

which he may if he so chooses, omits; it is an essential part of his function and may be 

neglected only at the peril of intellectual stagnation. Research implies an enquiring 

attitude of mind. In the university which is the laboratory of thought no one is fitted to 

work whose mind has ceased to wonder and whose intellect has stopped from 

questioning (Radhakrishnan, 1949). 

 Pace (1954) reported about an internship programme for college teachers of 

USA. The intern teachers were given reduced workload and full and independent 

responsibility for at least one class. They observed teaching of senior colleagues. 

There teaching activities were observed and feedbacks were given. 

 Ahmed (2001) viewed professional development as follows: 

 "The survey data reveal that with respect to the performance in their research 

function a fairly large percentage of teachers rate quite low particularly at the college 

level. Hardly a quarter of the college teachers have published any article and hardly 

ten per cent any book. Even among university teachers the situation is highly 

unsatisfactory: one third of them have not published any article and about three-

fourths no book. Lecturers had the least publications to their credit, but even a 

considerable percentage of Readers and Professors also did not publish any thing at 

all. Similarly, in terms of research guidance, a very small percentage of teachers (less 

than 10 percent in colleges and less than 20 percent in universities) performed this 



 

 

46

function. However, in terms of university positions, professors showed better 

performance than readers who in turn showed better performance than lecturers. In the 

case of colleges, however, there is hardly any difference between the different 

categories of teachers in this regard. 

2.7.1 Academic Staff Development Units 

 UNESCO Asia (1989) stated in Report on Academic Staff Development Units 

on different aspects of the academic staff development staff programmes as given 

below: 

2.7.1.1  Need and justification 

(a) Repaid and profound changes in higher education throughout the region have 

created need for improved strategies of teaching and learning. 

(b) Staff development programmes can make positive contributions toward 

improved teaching, research and other services in higher education institutions. 

(c) While the need for and importance of staff development programmes is widely 

 recognized, clearly stated policies and distinct institutional arrangements are  

             often  lacking in this connection. 

(d) Where staff development units do exist, these are not always properly 

organized and these operate on an ad-hoc basis; and  

(e) The establishment of a permanent staff development unit is justified on the 

following grounds. 

(i) Staff development is a continuous process which requires careful 

planning; 
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(ii) Continuous support should be provided to teachers who want assistance 

in specific areas. 

(iii) There is need for adopting innovative methods in improving higher 

education instruction and research. 

(iv) Various services for professional development of faculty members 

could be provided in a cost effective manner; and 

(v) Systematic staff development programmes can be developed in 

consonance with the needs of each particular higher education 

institution 

2.7.1.2  Functions and activities 

The major function of the academic staff development unit is to act as a service 

and resource center which serves as a catalyst in facilitating professional development 

of academic staff members. 

The specific functions of academic staff development units are to: 

(a) facilitate improvement in teaching by providing training consulting and 

other  services to academic staff. 

(b) facilitate wider participation and improvement in the quality of  

            research. 

 (c) promote and assist with evaluation of teaching effectiveness. 

 (d) enhance learning competencies of teachers and students. 

 (e) undertake and promote institutional research and investigation; and  

(f) raise awareness and disseminate information about teaching and 

learning in higher education. 
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 Academic staff development unit is an innovation in the field of higher 

education. The functions of the Unit may be categorized as (a) improvement of 

teaching, (b) improvement of research performance, (c) evaluation of teaching 

effectiveness, (d) enhancement of learning competence of students, (e) institutional 

research and investigation, (f) awareness raising and dissemination of information, (g) 

maintenance of a resource center, (h) mobilization of resources, (i) curriculum 

development, (j) development of academic knowledge and understanding and (k) 

community service. 

(a) Improvement of Teaching  

The activities that may be carried out by the Unit to promote improvement of 

teaching may be as follow. 

 (i) Pre-service and induction programmes; 

 (ii) Courses and workshop on teaching techniques; 

 (iii) Workshop on assessment techniques; 

 (iv) Consultancy services to individual staff; 

 (v) Conducting distinguishing teaching award schemes; 

 (vi) Identifying effective classroom teachers and providing opportunity for  

  other teachers to observe them in action. 

(b) Improvement of Research Performance 

The activities to be carried out for evaluating effectiveness may be as follow. 

 (i)  workshops on identification of thrust areas and topics for research; 

 (ii)  workshops on techniques of conducting research; 

 (iii)  workshops on guidance and management of research;  
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 (iv)  consultancy service for research management;  

 (v)  dissemination of information about research findings.  

 Every good teacher is a researcher. In fact, good teaching is the outcome of 

research. Research helps teachers to develop habits of remaining in constant touch 

with developments in the concerned subject. It helps develop the expertise of the 

teacher in certain area (s) of the concerned subject.  

(c) Evaluation of Teaching Effectiveness  

 The activities to be carried out for evaluating effectiveness may be  

 (i) Workshop/Seminar on techniques of evaluating teaching effectiveness; 

 (ii) Evaluation of teaching of peers; 

 (iii) Assistance to faculty members for assessment of their own teaching  

efficiency; 

 (vi) Follow up studies etc. 

(d) Enhancement of Learning Competence of Students 

The Unit may undertake various activities for developing the skills of teachers 

for enhancement of learning competence of students such as:  

(i) skills of learning, problem solving. Critical thinking planning one's 

own learning time management and goal setting; 

 (ii) skills of library work---reading, note taking  

 (iii) skills of listening in class and questioning. 
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(e) Institutional Research and Investigation 

The activities to be carried out for promotion of institutional research and 

investigation may be as follows; 

 (i) identification of areas of research; 

 (ii) formulation of research proposals; 

 (iii) funding for research; 

 (iv) carrying out research; 

 (v) reviewing research findings ; 

 (vi) experimentation on teaching methods and strategies through action  

research. 

(f) Awareness Raising and Dissemination of Information 

The activities that may be taken up by the Unit for raising awareness of the 

academic staff members and parents and for dissemination of information may be as 

follows;  

(i) dissemination of research findings related to improvement of teaching 

strategies and methods; 

(ii) conference of teachers and parents on learning environment at home  

            and institutional problems; 

 (iii) seminars on various issues of education. 

(g) Maintenance of a Resource Center 

 The Resource Center may have following functions; 

 (i) library facilities; 

 (ii) audio-visual facilities; 
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 (iii) reprographic facilities 

 (vi) mobile collection/delivery facilities 

(h) Mobilization of Resources 

 The activities for mobilization of resources may be as follows; 

 (i)  awareness of source and schemes of assistance for research;  

 (ii)  contact various sources for funds for research;  

(iii) contact with sister Units for their research publications.  

(i) Curriculum Development  

The activities that may be undertaken for curriculum development are: 

 (i) review of the curriculum from time of time; 

 (ii) development of curriculum-courses of studies and strategies; 

 (iii) experimentation on curriculum, text-books courses, methods, etc. 

 (iv) development of handbooks, manuals and other instructional materials. 

(j) Development of Academic Knowledge and Understanding 

The activities that may be undertaken for development of academic knowledge 

and understanding may be as follows: 

(i) organization of seminars, workshops, conferences etc, on various  

            subjects;  

 (ii) incentives to teachers to purchase own books; 

 (iii) incentives to teachers to write books; 

 (iv) publication of books written by teachers. 
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(k) Community Service 

The activities that may be undertaken for community service may be as 

follows; 

 (i) identification of community needs; 

 (ii) programmes for fulfillment of community needs. 

 (iii) relating research to community needs; 

These are some of the functions of the Academic Staff Development Unit. 

Each Unit has to decide the priority areas according to the need of the environment in 

which it functions. 

2.8 TEACHER’S BEHAVIOURAL RESPONSES ON LOW ACHIEVERS.  

Teacher’s behavior in class differs according to his perception of students as 

low achievers or as high achievers. The most recent summary by Good and Brophy 

(1991) identifies eighteen responses for low achievers.      

1. Less wait-time 

2. Fewer cues or rephrased questions 

3. Inappropriate reinforcement 

4. Greater criticism 

5. Less praise for correct responses 

6. Less public feedback  

7. Less interaction in instruction  

8. Fewer opportunities to answer questions  

9. Seating further away from the teacher 

10. Less demanding experiences  
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11. Less Interaction in private 

12. Less benefit of the doubt in grading 

13. Less friendly interaction 

14. Briefer feedback 

15. Less eye contact and less generally responsive nonverbal behaviour 

16. Less use of effective, but time-consuming in instructional methods.  

17. Less acceptance of ideas 

18. More emphasis on repetition, facts and drill and practice 

2.9 CLASSROOM MANAGEMENT IN HIGHER EDUCATION 

“Classroom management is concerned with a set of teacher's behaviour and 

activities that are primarily intended to foster student co-operation and involvement in 

classroom”. Emmer (1987) An effective teacher is not only master of the subject 

knowledge but also master of classroom situation. He/She knows how to handle the 

class for effective learning of the students. An effective teacher possesses certain 

essential information and skills. 

 An effective teacher knows well about the learners. Different information 

necessary for the teacher are (a) reasons for getting enrolled, (b) motivation, (c) 

intellectual ability, (d) reactions to the personality of the teacher, (f) sense of 

confidence and independence and (g) physical and emotional health conditions, etc. 

Gage and Berliner (1984) referred to two groups of students who require attention of 

the teacher. These are (a) students exhibiting too little behaviours of desirable kind 

and (b) students exhibiting too much behaviour of undesirable kind. The former group 

exhibits characteristics such as failing to pay attention, failing to show interest in 
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work, inappropriate interaction, truancy, lethargy and too much dependency. The later 

group exhibits characteristics such as physical aggression, inappropriate movement 

around the classroom, making inappropriate noise, inappropriate challenge to 

authority, and making destructive criticism and complaints. Undesirable behaviour 

exhibited by the students in the classroom may be also due to home conditions, social 

factors, political factors and previous school experience. A student who is punished at 

home may show undesirable behaviour at college as part of displacement mechanism.  

2.9.1 Useful Strategies 

 The classroom management techniques are varied in nature. Various 

approaches of classroom management techniques need to be carefully considered by 

the teacher and used only in appropriate places. A technique found effective in one 

situation may not be effective to the same extent in another situation.  

(a) Knowledge of Students and Their Backgrounds 

 An effective teacher knows the names of students, their parents, their home 

conditions, their previous academic abilities and their expertise in various curricular 

and co-curricular activities. The knowledge of the name of the student is helpful in 

controlling the students. In case of student found un-attentive in the classroom, 

announcement of his/ her name by the teacher my make him/her restrain himself / 

herself from making disturbance. The mischief-makers are afraid of the teacher who 

has acquaintance with their family members. Hence knowing the names of students 

and keeping contact with their family members help classroom management.  
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(b) Mastery Over Content Area 

 All good classroom teachers have mastery over the content taught by them. 

The students are experts in knowing the level of knowledge a teacher possesses. 

Generally, they respect the knowledge. The students are found to create no problems 

in classes of eminent scholars. All teachers should strive to become eminent scholars 

as a necessity for effective classroom management.  

(c) Appropriate Methods of Teaching 

 An effective classroom management involves use of appropriate methods. The 

participatory methods are found to be very much effective in making all students 

interested in the lesson. A method suitable for one topic may not be so for another. A 

good teacher knows the suitability of a method for a topic. Some times, students create 

problems due to inappropriate methods. The teachers need to take stock of the level of 

the students and the material resources available at their disposal and decide the best 

method suitable for teaching a topic that can elicit maximum student participation. The 

best methods make the teacher take the role of guide and a helper.  

 (d) Wittiness of the Teacher 

 The term, "wittiness' was used by Kounin (1970) to indicate promptness of the 

teacher in observing students. Such an action could take stock of the classroom 

situation when the teacher is not looking, at the students, as if he/she has an eye at the 

back of the head. All teachers need to possess this ability, so that even while writing 

on the blackboard, they can have a grasp of what is going on in the classroom. All 

teachers do not bother about classroom happenings in few classroom situations in 

college. The University Education Commission suggested audience to have an 
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estimation of the extent to which the students are following the classroom teaching. 

There are some teachers who do not look at the students. Mohanty (1989) reported 

about a teacher taking a language class, reading a poem and explaining it for 40 

minutes without having any dialogue with students, without looking at them and 

without making any physical movement and all the while standing like a statue at a 

place. In such a situation, obviously students were found not interested in lesson and 

some of them had a free time. Hence; all teachers need to develop the habit of 

developing wittiness and immediate tackling of disruptive behaviour.  

(e) Purposeful Withholding and Focusing of Attention 

 Wittiness referred to promptness in identifying behaviour. But the teacher has 

to decide whether to pay attention to such as disruptive behaviour or not. Tanner 

(1978) reported that extinction approach; purposeful withholding of attention could be 

helpful in case of the undesirable behaviour that was momentary, not serious, not 

dangerous and found in case of students, who are generally well behaved. Too much 

of focusing of attention disruptive behaviours may hamper progress in teaching. For 

instance, chance talking among grown up girls may be due to certain physical 

happenings such as menstruation, etc, about which they may not say even if asked by 

the teacher. The teacher has to decide when to interfere or not to interfere. They 

should give negative attention to disruptive behaviours and positive attention to 

desirable ones keeping in mind the progress in teaching to be achieved. When a 

disruptive behaviour affects a large number of students, the teacher is bound to halt, 

look into the problem, and take appropriate measures and then progress. The teacher 
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need to be tactful in making students re-interested in the lesson, after a pause for 

controlling disruptive behaviour in the classroom. 

(f) Appropriate use of Reward and Punishment 

 Good behaviours are reinforced by reward and bad behaviours are expected to 

be removed by punishments. But the later does not work in many cases. Punishment 

may not be given unless it is absolutely necessary. In case of college students, 

punishment may generate reaction that may lead to physical assaults. It may develop 

in student a negative attitude towards the teacher. Soft re-primands along with praise 

for the qualities that a mischief-maker student possesses may be helpful. Some times, 

teacher gives early rewards so that some students may exhibit better behaviours in 

classrooms. Before taking recourse to penalty measures, good teachers try to find time 

to contact parents or guardians of concerned students and make them help in 

developing desirable behaviour in students. Thus, rewards and punishments need to be 

used judiciously and punishment to be given only when no other avenue is available.  

(g)  Use of Humour  

 Use of humour in appropriate places has been found to help develop better 

climate in the classrooms. It has been reported that use of humour helped development 

of positive teacher-student relationship, provided motivation to learn creatively and 

helped in reducing tension. Fontana (1985) also reported about usefulness of humour 

in reducing the barriers between teacher and class. However, humour should not be 

overdone. All effective teachers use humour appropriately.  
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(h) Use of Questions 

 Questions are very much effective in making class attentive. The teacher may 

also invite questions from students. Questions are of various types. The effective 

teachers vary their questioning styles to make the class lesson interesting and make the 

students, attentive. Sometimes, the questions are put to the class, and then a student is 

pointed out to answer. Some teachers, first point out the student and then put the 

questions. The teacher has to decide which type of questioning will be suitable at that 

classroom situation. Inviting questions from students as well as student answers 

provide feedback to teachers. 

(i) Sensitiveness to Student Responses 

 The effective teacher should be sensitive to answers given by students to 

teacher's questions. Correct answer should be reinforced by praise. Both verbal and 

non-verbal techniques are used to make the student know the teacher's approval and 

praise. If the class is not in a mood to proceed in the manner previously planned by the 

teacher, the teacher should change the manner of presentation of the subject matter 

accordingly. He should be flexible.  

(ii) Fairness in Dealing 

 Good teachers are fair in their dealing with students. They avoid any bias. If by 

chance, do not have control over any bias, for instance giving more attention to bright 

students, they may write it on their desks so that in course of teaching, whenever their 

eyes fall on the writing, they can make correction. 
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(k) Democratic Approach 

 Democratic approach is an essential tool for effective classroom management. 

The authoritarian teachers are bound to fail in handling classroom situations. Good 

teachers discuss their scheme of work with students. They also discuss the methods of 

teaching they may utilize for teaching various topics. They assign roles to students for 

effective teaching. They take the view of the class in maintaining classroom 

atmosphere. Brown and Thornton Jr. (1963) pointed out that good teachers are 

permissive and relatively undemanding. They are relaxed, have self-control and 

patience in handling classroom situations.  

2.10 TEACHING TECHNIQUES IN HIGHER EDUCATION 

 Teaching is an important aspect of the educational system. There have been 

various approaches to teaching. Educationists have differed on concepts of teaching. 

There have been varieties of viewpoints. Plato was of the opinion that teachers could 

help students by making them exposed to their questions. Socrates found teaching as 

an act of helping students construct solutions to problems. Aristotle viewed teaching 

as an act of helping learners in creating and storing images in memory and recollecting 

and retrieving experiences, from the storehouse at the time of necessity. Dewey gave 

stress on role of experience, continuity and interactions in teaching learning process. 

He gave more stress on free and self-directed activities. Freire criticized banking 

concept of traditional education and suggested strategies such as concretization, 

autonomy and self-development. 

 The modern concept of teaching gives more stress on student. It covers 

learning and interaction of students with teachers, peers and parents. It covers also 
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academic aspects of human development. Modern concept of teaching provides 

knowledge and understanding of the subject. There have been various Reports and 

research findings on different aspects of teaching.  

Radhakrishnan Commission (1949) suggested a few strategies for better 

teaching. Some of these were keeping an eye on the audience of study the response of 

the students, putting questions to students, mentioning important points on the black 

board, and using familiar languages. Commission also pointed out various factors that 

led to poor quality of teaching. Some of these were poor technique of presentation, 

little knowledge of the learning of process, wrong estimation of the level of the 

students, etc. Stern (1963) referred to six environmental factors that affected teaching 

at college level. 

2.10.1 Lecture Method 

 Lecture method is the most popular method. Brown (1987) stated that lecture 

method has generally three steps introduction, presentation and closure. Introduction 

stage may consist of question-answer on previous knowledge and linkage of the 

previous knowledge with the new knowledge, description of an event, etc. The 

purpose of this stage is to make the learners feel comfortable with the new topic and 

arouse certain previous experiences so that the reception of the new experience is 

better. Presentation refers to main body of the lecture. It takes help of various skills 

such as narration, explaining, stimulus variations, illustrating with examples, 

questioning, reinforcement, use of A.V. aids, etc. At the time of narrating or 

explaining, the lecturer has to capitalize on the arousal value of suspense, discovery, 

curiosity and exploration. If the lecture does not base on these elements, it becomes 
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boring. There should be an effort to introduce element of humor. The narration need 

not be continuous. There should be pauses. Besides pausing, there are also other forms 

of stimulus variation such as body movements, facial expressions, modulation of 

voice, focusing, etc. These help focus attention of students. Illustration with examples 

makes the content of the lecture better understood. The examples should be suitable to 

the cultural background of the learners. These need to be from situation familiar to 

learners. Use of too much of examples may be distracting and may make the lesson 

unnecessarily long. Questioning helps draw attention of the students. The answers 

from students help. The teachers get feed back about the extent to which students have 

understood the content of the lecture. The response of the teacher to the answer of the 

students is known as reinforcement. The teachers need to give appropriate response. 

The reinforces may be positive, negative or neutral. The lecture may also put questions 

to make the students develop divergent thinking. These may be open-ended questions. 

Such questions are purposefully used at appropriate places. Use of suitable A.V. aids 

help deliver the lecture effectively. All students may not be listening with attention. 

Writing of teaching points on the blackboard makes many students get appropriate 

experiences. Besides use of blackboard, there may be use of other types of boards and 

other types of teaching aids. Closure refers to closing of the lecture. As part of closing, 

one has to summaries the content convert during presentation. If possible, the 

blackboard summary may be given. Summary may also be followed by assignments 

for homework or class work. 

 There have been studies reporting drawbacks of lecture method. Lecture 

method was found ineffective in providing feedback from students and encouraging 
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interactions with them (Brown et al. (1973). The students were found to be passive 

learners. Gage (1976) also found lecture method ineffective. 

(a) Reasons for Liking by Students 

 The reasons for the popularity of lecture method among students are as 

follows: 

(i) It does not require any thing except paying attention; 

(ii) If a student is compelled to listen to a lecture because of a compulsory 

attendance rule, he or she while pretending to listen may sleep, day dream, do 

crosswords and puzzles, write letters, discuss with peers matters not related to 

the topic taught by the teacher in a whisper tone and throw  papers or stones at 

peers as part of mischief, etc. 

(iii) It is traditionally accepted method; 

(iv) It is interesting to listen to a lecture having good dramatic talent; 

(v) It provides opportunity to take notes; 

(vi) It can provide information to students in new areas on which books are  

 beyond the purchasing ability of the students; 

(vii) It provides a summary of topic, suitable for memorization; 

(b) Advantages 

 The advantages for which lecture method is popular among college teachers 

are as follow: 

(i) It does not normally require any material for the classrooms; 
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(ii) It provides the college teachers opportunity to exhibit their skills of (a)  

 memorization (b) sequential presentation of facts and (c) oratory; 

(iii) It provides enjoyment to many teachers; 

(iv) It has gained stature since old time- it is the method used by the teachers of 

teachers; 

(v) If symbolizes scholarship; 

(vi) It is very helpful for- 

(a) Conveying information (b) providing framework for a detailed study to be 

undertaken by students;(c) managing large sized classes; (d) quick  coverage of 

the course; (e) greater content coverage; (f) stimulating interest of the students; 

(g) introducing a topic or giving a summary/ synopsis, (h) generating 

understanding of students; 

(vii) It can be used along with other techniques such as films, film strips,

 transparencies, slides, tapes, video, and presentation; 

(viii) It is economical; 

(ix) It is the only method available for college and university teachers of the

 institutions, which do not provide facilities for use of other methods, found to 

 be more effective but requiring utilization of materials and money; 

(x) It can help an unprepared college or university teacher to hide his or her 

 weaknesses by giving uninterrupted lecture and not allowing students to 

 question. 
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(c)  Limitations 

 The lecture method has, however, many limitations. Lecturing is not teaching 

in the true sense of the term. Postman and Weingartner (1969) pointed out that lecture 

method does not bother about the amount of reception of lecture by the students. 

Normally the lecturer gives the blame to the learner saying that"Oh , I thought them 

that but they didn’t learn it”. Such a statement according to Postman and Weingartner 

amounts to a salesman remarking that I sold it to him but he didn’t buy it. But a good 

salesman has to ensure that the customers buy his products. Similarly a good teacher 

has to see that his / her lectures are properly received by the students. Rogers (1977) 

remarked that lecturing is like a drug; some get addicted to lecturing. The limitations 

of the lecture method may be listed as follow; 

 (i)  is often boring for students; 

 (ii)  is not useful in case of training of skills. 

 (iii)  is generally one way communication, learner may be passive; 

 (iv)  does not cater to individual differences among students; 

 (v)  is a poor method of stimulating thought process; 

(vi)  does not ensure effective participation of the student in the teaching 

learning process  

 (vii)  encourages students to become passive and dependent; 

 (viii)  is not related in important ways to student learning; 

 (ix)  in case of repetition of lecture; enthusiasm is reduced. 
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2.10.1.1    Effective strategies for lecturing 

 A few effective strategies for lecturing are as follow: 

a.   Preparation 

 (a)   Selection of appropriate amount of content. 

 (b)  Taking stock of A.V. aids available for teaching. 

 (c)  Specifying instructional objectives. 

 (d)  Appropriate pacing. 

 (e)  Budgeting time for different areas of the lecture. 

 (f)  Preparing synopsis of lecture and reading lists and getting it cyclostyled 

  and distributed to students. 

(g)  Ensuring that the lecture content is better than that given in the 

textbooks. 

b.  Introduction 

 (a)  Creating proper physical setting. 

 (b)  Putting questions on previous learning experiences. 

 (c)  Clarifying doubts, if any 

 (d)  Establishing rapport with students. 

 (e)  Generating student interest. 

 

c.   Presentation 

 (a)  Presenting style logical and clear. 

 (b)  Narrating fluently but not hastily. 

 (c)  Using suitable A.V. aids such as blacked board, OHP etc. 

 (d)  Explaining effectively. 
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 (e)  Comparing and contrasting. 

 (f)  Illustrating with examples. 

 (g)  Demonstrating 

 (h)  Giving real life examples. 

 (i)  Using varieties of communication channels. 

 (j)  Avoiding mannerisms. 

 (k)  Modulating voice suitably variation in tempo, pitch and amplitude. 

 (l)  Providing non-verbal cues such as gestures, body movements. 

 (m)  Maintaining eye contact to have a sixth sense of the reaction of the  

  students to the lecture. 

 (n)  Questioning reinforcements. 

 (o)  Opportunity to students to put questions. 

 (p)  Repetition of lecture if necessary. 

 (q)  Varieties in activities for students. 

 (r)  Scanning the whole group of students instead of focusing attention on a   

                 section. 

 (s)  Creating occasions for humor. 

 (t)  Providing pauses at intervals-wait time. 

 (u)  Reinforcement                                       

d.  Summarizing  

 Giving a summary of the lecture and giving summary, if time permits.  

e.  Giving Assignments  

 Giving assignments for class work and homework.  
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2.10.2  Discussion Method  

 Discussion method is a method of question and answer punctuated by short 

narration. Discussion was reported to be useful in learning difficult tasks Costin, 

1972). Students were found giving more preference to discussion than to lecture 

method Eble (1972). Discussion method was helpful in the development of desirable 

attitudes, beliefs and preferences (Flynn and Lafasso, 1972). It helped in the 

development of skills of speaking, listening and group leadership (Gage, 1976). It was 

found helpful in development of critical thinking (Smith, 1977).  

 The discussion method may not be useful in large sized classes because of the 

possibility of indiscipline. It is easier to point out troublemakers in case of a lecture 

being conducted in silence, but not in case of discussion method. It is a more time 

taking and difficult method. It exposes teachers to more questions from students and a 

few questions may be from areas in which the teacher is ill prepared. This does not 

happen in case of lecture.  

Discussion method is a group teaching method. Bales (1970) identified 12 

categories of behaviour useful in-group teaching. These were friendliness, 

dramatization, agreement, giving suggestions, giving opinions, giving information, 

asking for information, asking for opinion, asking for suggestions, disagreement, 

showing tension and appearing unfriendly.  

 The factors that affect group learning may be aims of the group, clarity of aims 

to the participants, sharing of activities by the group, number of students in the group, 

encouragement given by the teacher for participation of students in group activities, 

level of communication, skill of the tutor, summarizing, etc.  
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There are various forms of group teaching activities. Some of these are as 

follows: 

2.10.2.1 Controlled discussion 

Teacher organizes these techniques by providing opportunities to students to 

put questions and make comments on various aspects of the deliberations made by the 

teacher.  

2.10.2.2 Step-by-step discussion 

In this strategy, the students are taught through audio-visual equipment such as 

VCR, audiocassettes, films, television, etc. Sometimes, cyclostyled notes are also 

provided. At times, the teacher intervenes and explains a concept. Opportunities are 

provided to students to express their doubts, which are clarified by the teacher.  

2.10.2.3 Associative discussion 

In this strategy, the students assume leadership in deciding the topic and 

steering the discussions. The teacher intervenes only when it becomes essential so as 

to help students "see them - selves as capable of change" (Abercombie, 1979).  

2.10.2.4 Case discussion 

In this approach, in a group session, the teacher for discussion by the students 

presents a case history or problem. Various  aspects of the problem are discussed and 

solutions suggested (Easton, 1982).  

2.10.2.5 Snow - ball groups 

In these techniques, various aspects of the problem are noted by the students in 

course of the lecture session. During the break, the students discuss the problem with 

their neighbours. The results of these discussions are presented in larger sessions.  
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2.10.2.6 Cross - cover group 

A class is formed into several groups. Each member of the group is given an 

identity mark. After each group meeting, taking in each group one member from the 

earlier groups reforms the groups.  

2.10.2.7 Horse-shoe group 

Horseshoe is the shape of the sitting arrangement for the group discussion. In 

this strategy, the students change their positions. At the end, the outcomes are 

discussed and a teacher or a student gives a lecture.  

2.10.2.8  T-Group 

 In this technique, attempts are made to develop self - awareness abilities and 

interpersonal relations. The here and now relationship are discussed with each other 

(Smith, 1980). 

2.10.2.9   Syndicate 

A class is dividend into nearly six groups. Each group is given assignments to 

be completed cooperatively within a specified period of time Collier (1980). 

2.10.2.10   Brain Storm  

  In this technique, helping generally solves problems generation of free ideas. 

Different aspects of this strategy include (i) no attempt at criticism or evaluation, (ii) 

encouragement to every participant to 'free wheel' his or her ideas, (iii) preference for 

quality of discussion than quantity, and (iv) combining and building up of idea. It 

keeps the participants more alert and active. 
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2.10.2.11  Buzz Group 

 In this case, a lecturer sets a problem or a discussion topic and invites the 

students to form groups of three or four who try to solve the problem.  

2.10.2.12 Syntactic 

 This strategy is an improvement upon brainstorming technique. It utilizes 

devices such as metaphors, making the strange familiar or vice versa and utilizing 

fantasies to extend imagination (Stein, 1975). 

2.10.2.13 Fish Bowl 

 In this technique, the students are made to sit in two circles. While inner circle 

students participate in discussion, the outer circle students observe the pattern of 

argument style of interaction, etc.  

2.10.2.14  Interactive teaching 

 This technique has four components, response, reaction, challenge and 

modification. It is used in case of tutorials; Preceptorials group’s discussions and 

seminars (Raza and  Fernades, 1988).  

2.10.3 Project Method  

 Project method is one of the effective methods for teaching. It is widely used to 

enrich the classroom teaching and even as a part of classroom teaching. In some 

institutions, even some days are set apart of project work. According to Stevenson “A 

project is a problematic act carried to its completion in its natural setting." Kilpatric 

viewed project as wholehearted purposeful activity proceeding in a social environment 

or more briefly the hearty purposeful act. According to Bossing it is a significant 

practical unit of activity of a problematic nature, planned and carried to completion by 
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the student in a natural, manner and involving the use of physical materials to 

complete the unit of experience. A project has a problem or task as a theme. It aims at 

solving the problem or acquiring mastery of the task. In project method a scheme is 

formulated for the purpose. The scheme is continuously evaluated and changed as and 

when necessity arises, as per the feedback received from the evaluation. This goes on 

till the conclusion of the project. 

 Projects are based on principles of purposefulness activity, reality experience 

freedom utility life experience cooperation flexibility democratic approach resources, 

development of individuality and enrichment of areas of learning. A project work goes 

beyond the scope of classroom teaching. 

 There can be various types of projects. These can be taken up through 

observation library study, practical work etc. These can be undertaken during college 

hours or outside. Generally, the students devote time outside college hours for the 

purpose. 

2.10.3.1 Steps in a project method 

 The steps in a project method cannot to fixed. It varies from the project to 

project and participant to participant. However, some common steps are given below; 

(a) Providing a situation 

 The teachers provide a situation to the learners so that they may come across a 

problem or a task. The learners observe various factors concerned with a situation. 
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(b) Specifying a problem or a task 

 Out of the observations made, the learners arrive at a problem to be solved or a 

task to be performed. They define the purpose of the task to be done or activities to 

perform. 

(c) Planning 

 The definition of the project gives rise to the need for planning various 

activities to be undertaken. 

(d) Executing  

 The activities planned are executed. While executing activities planned earlier, 

evaluation of the results being obtained is continued simultaneously and if need arises, 

necessary correction in the planning is undertaken. 

(e) Evaluating 

 When the project is completed the whole group sits down to evaluate the 

process of undertaking the project as well as the production. This is very crucial from 

learning point of view. Each participant is assigned different tasks. Hence, by realizing 

activities of his/her peers he/she learns much. 

2.10.3.2 Different aspects of project methods 

 The project method has various aspects, which has to be taken care of while 

organizing a project. 

2.10.4 Assignment Method 

 Assignment refers to the work to be done by students either at college or at 

home. Often this is confused with homework. It is more than homework. In an 
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assignment method, the teacher gives some assignments and along with amount of 

work to be done, he/she points out the scope of the work and methods to be used and 

materials necessary for the purpose. An assignment cannot be arbitrarily applicable for 

the whole class. It has to vary from learner to learner so that it does not become too 

much for one or too less for another. Each assignment has to be graded and fitted to 

the requirements of each student. 

2.10.4.1 Characteristic of an assignment 

 The teacher, while providing an assignment has to see that it satisfies the 

characteristics given below. An assignment should be: 

 (a)  specific in its aims and objectives; 

 (b)  based on previous experience of the learner; 

 (c)  able to arouse the interest of the learner; 

 (d)  able to have flexibility so as to cater to individual needs of the students; 

 (e)  able to provide necessary directions in respect of the books to be 

referred or tasks to be done; 

 (f)  part of a graded system of assignments going from simple to complex; 

(g)   simple in its language so that its aims and objectives are clearly 

understood; 

 In some cases, graded assignment sheets are prepared previously and the 

students are asked to take up them one after another, starting from the easiest and 

gradually entering into more and more difficult areas.  
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 Daily assignments are to be part of a larger scheme of learning. There should 

be a purpose behind the assignment. It makes learner aware of the work done, and the 

amount remaining to be done. This is also true in case of unit assignments.  

 The assignment method is very much useful as a teaching tool. It helps the 

teacher to plan earlier, provides opportunities to each learner to learn at his / her own 

pace of progress. It decides the aims of learning and sets up target needs of each 

individual learner and contains the appropriate directions concerning procedures to be 

adopted and processes involved in the study. Besides, each assignment is a part of the 

total programme of learning. It develops desirable study habits in students. It 

supplements the classroom teaching. It encourages the students to work in groups or 

individually, and thus develops a conducive atmosphere of learning.    

2.10.5   Tutorial Method 

 Tutorial is a student-centered method. The teacher initiates discussion. It may 

consist of assignments to be done in classroom or at home. The assignments are 

evaluated on the spot and the outcomes are discussed with individual student. It gives 

stress on individual development which is neglected in normal classroom lecture. The 

tutorial also provides opportunities for individual student to clear doubts, if any. The 

individual differences among the students are taken care of in tutorials while the slow 

learners get compensatory treatment the gifted ones get enrichment treatment. 

Generally a tutorial class consists of 15-20 students. Tutorial method is not popular 

Joshi (1986). This happens, perhaps, as it requires more work from the teachers. It 

aims at formative evaluation of learning. 
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2.10.6  Role Play Method 

 Role Play method bases on a prepared scenario. This method is very much 

effective in subjects like history, sociology, anthropology, etc. It is very much helpful 

in arousing emotions and developing interests and attitudes. It provides a 

psychological understanding of a problem. In role-play technique an individual acts 

out a given situation and role. There is an element of improvisation. It helps remove 

prejudices, opinions role constraints potential conflicts, etc. Role-play may be carried 

out in simulated situation. For instance, the colleges have mock assemblies; Gaming is 

a method consisting of features of role-play case study life situations and experiences. 

Role-play helps in analysis of roles, and in creation and anticipation of role. 

Psychodrama, socio-drama, etc, are part of this method. 

2.10.7 Seminar Method 

 Seminar is a subject-centered method. It provides incentives to students to 

prepare certain topics well. Generally 8 to 20 students participate in a seminar. It 

provides more interaction among students. A problem of common interest is specified. 

Participation in seminar helps in development of central thinking, higher cognitive 

powers, formulation of hypothesis, analysis, synthesis and evolution skills. 

2.10.8  Individualized Instruction 

 There have been many individualized instruction strategies some of which are-

computer assisted instruction, learning modules, personalized self-instruction or Keller 

plan, learning contract, etc. Computer assisted instruction has been proved effective in 

case of students who have gained certain hold over the subject. Effective utilization of 

this strategy has been referred to in studies conducted by Edwareds et al. (1975). 
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Learning modules are Self-contained independent units of a planned series of learning 

activities designed to help students accomplish certain well-defined objectives. The 

audio-tutorial system referred to a special learning module. The teacher before hand 

for use of the students prepares these modules. Personalized self-instruction or Keller 

plan is a student-paced programme substantiated by lectures, demonstrations and 

utilizes peers as proctors. 

 Fred S. Keller developed Keller Plan in 1960s. It involves following aspects. 

 (a)  Distribution of the course into small unit  

 (b)  Specification of mastery requirements 

 (c)  Provision of quizzes to provide immediate feedback 

 (d)  Periodical lecture to motivate and stimulate etc. 

 Utilization of these types of individualized instruction strategies requires more 

of the teacher's time than required in normal lecture method. For this reason, many 

teachers do not like to utilize these strategies. Use of these strategies also requires 

more knowledge of the subject matter from the teachers. Similarly, these strategies do 

not help slow learners. Hence a normal classroom teacher may do injustice to slow 

learners by introducing these strategies for all students. These strategies may be used 

for learning of gifted students. 

2.10.9  Laboratory Method 

 Laboratory is used for teaching strategies involving experiments, 

demonstrations, computer assisted instruction, audio tutorial (Postlethwait) etc. It is 

useful for development of manual skills, and process of scientific inquiry. Problem 

solving method Barnard, (1942) in science is very good method for developing 
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process of inquiry. The steps of this method are sensing a problem collecting data, 

formulating hypotheses, testing hypotheses, arriving at solution and generalizing and 

applying. Laboratory can be used for computer-assisted instruction. 

2.10.10  Peer Teaching Method 

 Goldschmid and Goldschmid (1976) reported about five types of peer 

teaching-discussion groups seminars, tutorials, proctor model as in Keller plan self-

directed and instructorless student learning groups, learning cell and senior students 

counselling entering students.  

2.10.11 Discovery Method 

 Discovery Method gives more stress on learner initiative. The teacher 

ascertains the needs of the learner, prepares the instructional modules or progrmmes, 

sets the directives and organizes materials and situations for attainment of objectives. 

Although this method is time consuming, learning is more lasting and relevant. 

2.10.12  Team Teaching Method 

 Team Teaching refers to teaching by more than one person in a classroom 

situation. One person remains silent. While another person talks. One person may use 

the black board or show a picture or operate a silent film, while another goes on 

lecturing. 

2.10.13  Field Trip Method 

 Field trip method provides direct experiences to the learners. Higher education 

has much to do with direct experiences. Generally Geography, Botany, Zoology and 

Geology students go for field trips. But such necessity also exists in cases like 
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Education, Psychology etc. Field trips are fruitful only when planned and executed 

with proper care. The observations need to be pin pointed. What is to be observed 

need to be discussed in a simulated situation. There should be pre and post-visit 

conferences. 

2.10.14 Audio Visual Aids for Effective Teaching  

 Modern methods of teaching utilize audio visual aids to improve the standard 

of teaching" Educational technology with its recording tapes, copying machines film 

and television seems increasingly able to carry the burden of didactics “Brubacher, 

(1977). Educational technology includes use of computers, television, radio, films, 

video and charts, maps, graphs, etc. Utilization of educational technology has given 

rise to open universities in different parts of the world. Use of television may or may 

not be more effective than lecture, but it can cover larger audience. Use of educational 

technology requires possession of hardware and software’s by the institutions and 

possession of necessary skills and sparing of adequate time by the teachers. Some 

teachers feel that use of television may not be very much effective. Mackenzie, (1970) 

found no difference between teaching through television and lecture. In spite of such 

findings television has certain advantages which lecture does not have such as better 

explaining about techniques of space travel, working of the human body or small 

machines, etc. In case where small experiment or operation cannot be shown to a 

group of students its video film can be shown with the facilities of reviewing etc. 

Inadequate utilization of educational technology countries but also in developed 

countries. 
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 Various types of teaching aids are used in higher education. These aids can be 

broadly divided into three categories activity aids, projected aid and non-projected 

aids. Activity aids include field trips visits demonstrations and dramatics. Projected 

aids include film projectors for 16mm and 8mm films. VCR, VCP slide projector film 

strip projector over head projector aids include audio cassette / tape recorded, radio, 

recorded players, photographs, posters, groups, maps, charts, boards chalk boards 

(black boards) bulletin boards flannel boards, marker boards, models, specimens 

language laboratories, telephones etc. Various techniques are used in chalkboards; 

some of these are hidden drawing, template, pattern, grid, projection, etc. Use of films 

requires pre-screening and post screening discussions. The teaching aids are also 

categorized as audio aids, visual aids and both audio and visual aids. 

2.11 ROLE OF THE UNIVERSITY TEACHER 

 A University teacher plays many roles. Some of the roles are Guide, 

Counsellor, Disciplinarian, Custodian, Evaluator, Curriculum developer, Lifelong, 

learner, Extension worker, Researcher / Innovator, Organizer of co-curricular 

activities, Administrator, etc. 

2.11.1 Guide 

 An effective teacher is an effective guide. The role of the guide is concerned 

with providing guidance to the students for learning. Such a teacher knows the level of 

the students, their academic backgrounds and abilities and suggests suitable methods 

and materials for their learning. 
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2.11.2 Counsellor 

 An effective teacher works as counsellor. He/She knows about different types 

of educational programmes and suggests students as per their aptitude, interest and 

abilities. 

2.11.3 Disciplinarian 

 An effective teacher plays the role of disciplinarian. He/she maintains 

discipline not only in his/her classroom but also in the institution campus. 

2.11.4 Custodian 

 The teacher is the custodian of the students. When a teacher is appointed as 

warden of a hostel, the custodian role becomes more prominent. Otherwise, the 

teacher is also responsible for care of the students during their stay in the institutes.  

2.11.5 Evaluator  

 An effective teacher plays the role of evaluator. An ideal evaluator knows the 

techniques of evaluation and the objectivity, reliability, validity and usability of test 

items. He/she knows the modern techniques of preparing test items and is skilled in 

preparing such items. He/she is well aware of tests available in his/her undertakes 

formative evaluation of the learning of the students for their improvement. He/she also 

undertakes summative evaluation of the learning of the students for the purpose of 

awarding scholarship, placement, etc and also acts as evaluators on behalf of the 

universities.  
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2.11.6 Curriculum Developer 

 Senior teachers act as members of the Board of Studies of the Universities. 

They take part in development of courses of studies and in prescribing text books for 

different subjects. They also decide the principles and regulations for various 

examinations. They suggest panels of examiners. 

2.11.7 Lifelong Learner 

 An effective teacher is a researcher. He/she continuously updates his/her 

knowledge and skill. Rabindranath said that a lamp cannot light another lamp unless it 

continues to burn its own flame. An effective teacher is never satisfied about the 

extent of knowledge and skill acquired by him/her. He/she is always ready to improve. 

2.11.8 Extension Worker 

 An effective teacher plays the role of extension worker. He/she tries to utilize 

his/her knowledge and skill in helping the community. The extension provides 

feedback to him/her. The extension work brings the community and institution closer. 

2.11.9 Researcher/Innovator 

 An effective teacher is a researcher and innovator. He/she utilizes his/her 

classroom situations for carrying and research. He/she is well aware of the fact that 

innovation is teaching methodologies contribute to better student learning. The teacher 

is aware of the fact that because of the change in the nature of the student population, 

there has to be corresponding changes in the teaching methodologies. There has to be 

continuous efforts to match the teaching styles to the learning styles of the students. 
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2.11.10  Organizer of Co-curricular Activities 

 All teachers are assigned co-curricular activities. Generally, the teachers who 

are efficient in managing co-curricular activities are assigned more duties. During 

organization of co-curricular activities, the teacher and students get to know each other 

better. This is helpful in establishing rapport between the two, useful at the time 

classroom instruction. 

2.11.11 Administrator 

 Every teacher is an administrator. The universities prescribe minimum 

attendance percentage. The teacher has to take the attendance. The principal assigns 

various administrative duties to the lecturers, readers and professors of his/her 

institution. The administrative duties include office supervision, hostel supervision, 

conduct and supervision of elections, etc. 

2.12 ROLE OF UNIVERSITIES  

 In our conviction universities in Pakistan have something central and special to 

contribute as distinct from universities in the industrialized countries. This is 

demonstrated in the nation of a 'development countries', specifying the role of the 

University is serving society in a way that could lead to enlarging people's choices and 

results in human development. The role of Pakistani universities, however, should go 

beyond these traditional functions to incorporate and expand sense of social 

responsibility. Universities cannot remain aloof to the problems of society; to extreme 

poverty and underdevelopment. The new touchstones of university quality are not only 

its human resource development but also social commitment ass well. A university has 

a heavy investment of its society, and hence it has an obligation to serve society; it 
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must be committed to its people and concentrate on issue of immediate concern. It is 

now university recognized that universities should remain responsive to national need 

(Khan, 2002).  

2.12.1  Role of Universities in 21st Century  

 According to UNESCO (1998), a major achievement of UNESCO was the 

world conference on Higher Education. It noted that there is an unprecedented demand 

for and a great diversification in higher education, as well as increased awareness of 

its vital importance for socio-culture and economic development. The quality of 

higher education is a multidimensional concept, which should embrace all its 

functions, and activities, teaching and academic programmers, research and 

scholarship, staffing, students, buildings facilities, equipment, services to the 

community and the academic environment. Internal self-evaluation and external 

review, conducted openly by independent specialists, if possible with international 

expertise, are vital for enhancing quality. Stakeholders should be an integral part of the 

institutional evaluation process.  

 Quality must require that its international dimension, interactive networking 

mobility of teachers and students, and international research projects, while taking into 

account the national cultural values and circumstances, should characterize higher 

education. UNESCO has noted that globalization is consolidated by the extraordinary 

invasion of higher education by new technology, specially the Internet. In the words of 

UNESCO declaration on higher education "for citizenship and active participation in 

society, with a world wide vision, for endogenous capacity building, for the 

consolidation of human rights, sustainable development, democracy and peace, in a 
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context of justice. Meaningful social change, even in an institution that is relatively 

small, can only be achieved if the people in the institution can be persuaded that it is in 

their interest to embrace change and have some idea of what it means to do so. 

Universities in the 21st century shall play major roles not only in national but also in 

regional socio-economic development, through life long learning and developing the 

civic culture. The traditional teaching institute of higher learning is facing challenge of 

providing more opportunities within the same budget. Most of the existing universities 

and institutions of higher learning are still operating on the traditional classroom 

teaching though teachers. However, due to number of socio-economic factors, it has 

become necessary to educate the total population at an affordable cost. Including those 

who are constrained by time, distance or are physically handicapped. All these must be 

reached wherever they are at their time and convenience. This is possible by adopting 

the information technology, using computer as a tool.  

2.12.2  University Education as the Prime Factor of Development 

 There is worldwide recognition that the universities as centers of higher 

learning are considered as potent agents of development in nation building. They are 

important in terms of dissemination of knowledge, generation of knowledge and 

utilization of knowledge. They are a primary contributor to economic growth by being 

a source of new scientific knowledge, its technology application, and by rising 

scientific and technicians. The capacity of a nation develops economically, socially, 

politically and culturally derives largely from the power to develop and utilize the 

capabilities of its people. Higher education thus is considered the since qua of national 

development, for it produces the highest level of manpower. In all advanced countries, 
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the universities constitute the main spring of science. The most successful discharge of 

the university's role as change agent is in the area of the science and technology (Govt. 

of Pakistan, 1997). 

2.12.3 University Teachers  

 University teaching staffs enjoy long tenures. Seniority and availability of post 

governs the principle of promotion for college teachers, while university teaches have 

to compete for appointment at each stage for openly advertised posts. The system 

provides little incentive for hard work. Qualified manpower is a pre-requisite for 

advancement of knowledge, promotion of socio-economic development of the 

country. The availability of such manpower is possible only through institutions of 

higher learning having well equipped laborites, properly maintained libraries, 

conducive environment in scientific knowledge which could provide leadership and 

guidance. Advancement in scientific knowledge has made research a very 

sophisticated team activity. In view of this to enter into a research career, a Ph.D. 

degree is a minimum requirement. We lack qualified manpower, lack such institutions 

of higher learning where we could trained our scientists and teachers. The shortage of 

qualified manpower can be realized from the fact that 33% of university staff holds a 

Ph.D. degree. 

 The present and future shortfall in qualified manpower is not sudden. It is 

rather a logical consequence of our past polices of attitudes towards development of 

science and technology. For the training of our manpower, we have depended heavily 

on foreign training. Foreign training has really failed to achieve the desired objectives 

in making the country self sufficient in trained personnel. The fact that it is expensive 
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has limited the scope for expansion in a poor country like Pakistan as only a few 

scientists can be trained in this manner (Govt. of Pakistan, 1997). 

2.13 TEACHERS AND THEIR RESPONSIBILITIES  

 Teachers can shape the views of the people more directly than they can of the 

public in general. They can attain earned status by performing in a way that commands 

the respect of people who see them in action every day. Although teacher's status and 

pay are not likely to increase enough to become significant satisfiers, they need to be 

dissatisfies. Anyone who seeks challenging what that offers opportunities for personal 

growth along with social significance would do well to consider a career in education 

(Smith, 1994). 

Whoever adopts teaching as a profession assumes that obligation to conduct 

him in accordance with the ideals of the profession. A teacher is constantly under the 

scrutiny of his students and the society at large. Therefore, every teacher should see 

that there is no incompatibility between his precepts and practice. The national ideals 

of education which have already been set forth and which he/she should seek to 

inculcate among students must be his her own ideals. The profession further requires 

that the teachers should be calm, patient and communicative by temperament and 

amiable in disposition.  

Teachers should: 

• Seek to make professional growth continuous through study and research; 

• Express free and frank opinion by participation at professional meetings, 

seminars, and conferences towards the contribution of knowledge.  
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• Maintain active membership of professional organization and strive to improve 

education and  profession through them.  

• Perform their duties in the form of teaching, tutorial, practical and seminar 

work conscientiously and with dedication.    

• Participate in extension, co-curricular and extra-curricular activities including 

community services.    

Teachers should: 

• Respect the right and dignity of the student in expressing his/her opinion, 

• Recognize the differences in aptitude and capabilities among students and 

strive to meet their individual needs.  

• Encourage students to improve their attainments, develop their personalities 

and at the same time contribute to community welfare.  

• Be affectionate to the students and not behave in vindictive manner towards 

any of them for any reason.  

• Make themselves available to the students even beyond their class hours and 

help and guide students without any remuneration or reward. 

Teachers should: 

• Treat other members of the profession in the same manner as they themselves 

wish to be treated, 

• Speak respectfully of other teachers and render assistance for professional 

betterment.  
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 Effective teachers (a) use clear and varied method of presentation, (b) provide 

corrective feedback, (c) emphasize academic instruction, (d) maintain students' tasks 

engagement in academic activities for most of the classroom time, (e) manage and 

organize classrooms as efficient learning environments, (f) implement classroom rules 

and procedures, (g) keep the pace of instruction moving smoothly (Crowl et al., 1997). 

2.14 THE FUNCTIONS OF TEACHERS AND TEACHIHNG 

 Teaching is organized, as are other professions that have set consistent 

licensing requirements, standards of practice, and assessment methods, the 

advancement can be tied to professional growth and development (Dushkin, 1998). 

 Dr. Asa Hilliard asserts that teaching is essentially a human endeavor, 

involving actual human contacts between a teacher and student (Brown et al., 1973) 

 Everyone is teacher in one sense, at one time or another. Almost every time we 

communicate with anyone we are trying to impart information, and we all find 

ourselves at some time in the position of trying to transmit a skill or persuade someone 

to particular belief. The sense in which the word 'teacher' applies in these informal 

situations is that of someone who, in his or her own person, possesses or embodies 

some knowledge, a skill or a belief, and who is usually making the judgment that it is 

a good thing to try to share it. This exercise of the role of teacher, however, is a matter 

of time, place and circumstance. The individual can make no claim to the permanent 

title of 'teacher' since a change of circumstances, an encounter with someone else, may 

at any moment reverse the roles. No very great change occurs in this concept of the 

teaching faction when it is first formalized in the institution of the school. The 

essential difference is that the community has decided that there are particular kinds of 
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knowledge or skill that have to be continuously maintained, the learning of which can 

not therefore be left to the hazard of random encounter. People who posses the 

knowledge or skill in question are identified and isolated, so that the process of 

transfer of that knowledge or skill to those who need to acquire it can be reliably 

organized and repeated (Goble and James, 1997). 

 Good teaching can open new life possibilities for young people, but good 

teaching is not likely to solve problems of drugs, violence, poverty, economic 

recession and other social conditions. He tends to be held accountable by a great many 

different segments of the public, parents, local government, state Govt., the business 

community and others. 

 Teaching is not an insignificant, paper shuffling kind of a job. It has meaning, 

worth, and value. It gives the opportunities to touch a young and impressionable life of 

and make it better. Today's teachers like doctors and lawyers are generally considered 

to be professionals. They are credited with having professional knowledge, are given 

considerable autonomy in their work, and have developed a code of ethics. Like other 

professionals, they supply a social service that is largely dependent on intellectual 

abilities. In short, when you become a teacher, society will accord you respect because 

it values the worth of what you do. You will be considered a professional, someone 

with specialized training and skills that can be used to benefit others (Sadkar, 1997). 

2.15 ROLE OF TEACHER IN CULTURAL AND ACADEMIC CONTEXT 
OF PAKISTAN  

 
The quality of education is directly related to the quality of instruction in the 

classrooms. The teacher is considered the most crucial factor in implementing all 

educational reforms at the grassroots level. It is a fact that the academic qualifications, 
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knowledge of the subject matter, competence and skills of teaching and the 

commitment  of the teacher have effective impact on the teaching-learning process: 

Recognizing the deteriorating quality of education at various levels, efforts need to be 

intensified to accord adequate priority to the effectiveness of teacher education 

programs in the country. With our recent focus on ensure massive access to 

"Education for All", the teacher education system has quantitatively expanded’, to 

keep a reasonable equilibrium in the demand and supply. On the contrary, the 

qualitative dimension of teacher education program has received only marginal 

attention resulting in mass production of teachers with shallow understanding of both 

the content and methodology of education.  

Much of the strength of the graduate study programs and the quality of 

research is determined by the quality of the teachers. The teacher is the central figure' 

of the whole process. It is, therefore, important that his position is strengthened so that 

this profession could attract the best of society's brains. Advanced level training of the 

teachers is, .therefore  vital for quality higher education. 

Qualified manpower is a prerequisite for advancement of knowledge, 

promotion of research and socio-economic development of the country. The 

availability of such manpower is possible only through institutions of higher learning 

having well-equipped- laboratories, properly maintained libraries, conducive 

environment and necessary expertise which could provide leadership and guidance. 

Since advancement in scientific knowledge has made research a very sophisticated 

team-activity, a Ph.D degree is the minimum requirement to enter a research career 

(Govt. of Pakistan., 1998). 
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2.16 PRESENT STATUS OF UNIVERSITIES IN PAKISTAN 
 
Table 2   Enrollment at public sector universities/degree awarding institutions  

    plus constituent college. 
 
Years Distance 

learning 
%age of 
distance 
learning 

Public %age of 
Public 

Total 

2001-02 89749 38.62 142652 61.38 232401 

2002-03 108709 39.32 167775 60.68 276484 

2003-04 159257 43.98 202871 56.02 362128 
Source: HEC (2005) 

Table 3.  Expenditure per student during 2003-04. 
 

Year Total expenditure 
(Rs) 

Total No. of 
students 

Expenditure per 
student (Rs.) 

2001-02 3801912000 232401 16359 

2002-03 8375523000 276484 30293 

2003-04 10281288000 362128 28391 
Source: HEC (2005) 

Table 4.  Enrollment and number of students produced by public sector  
    universities during the year 2001-04. 

 2001-02 2002-03 Increase 
percentage 

2003-04 Increase 
percentage 

Enrollment of 
students 

322401 276484 18.97 322128 30.98 

No. of students 
produced 

83998 98296 17.02 106214 8.06 

Source: HEC (2005) 

Table 5.  Total Budget, Expenditure on Research and Library From Recurring  
     Budget, Recurring and Non-Recurring Expenditure and Income generated  

    through own Sources by Public Sector during 2003-04 (million Rs.,) 
 

Total Budget Research 
Expenditure* 

Library 
Expenditure* 

Non-Development 
Expenditure* 

Development 
Expenditure* 

Income From 
Own Sources* 

13356.032 202.078 139.454 11312.062 1568.248 5801.324 
Percentage of 
Total Budget 

1.51 1.04 84.7 11.74 43.44 

*= Excluding the amount of projects     Source: HEC, 2005 
Note: Percentages are self calculated  
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Table 6.  Funds provided by higher education commission to the public sector  
    universities for non-development and development expenditure for the  
    period 2001-05 (Rs. Million). 

 
Budget 2001-02 2002-03 %age 

increase 
2003-04 %age 

increase 
2004-05 %age 

increase 
Non 

development 

3377.985 4110.514 21.09 5312.838 29.25 5379.470 1.25 

Development 423.927 4265.009 906.07 4968.450 16.49 8940.076 79.94 

Total 3801.912 8375.523 120.29 10281.288 22.76 14319.546 39.28 

Source:   HEC (2005) 

Table 7.  Number of students produced by public sector during 2001-04. 
 

2001-02 2002-03 2003-04 

Male Female Total Male Female Total Male Female Total 

47293 36705 83998 52659 45637 98296 5364 53150 106214 

%age increase supposing 
2001-02 as chain base year 

11.35 27.06 17.02 0.77 16.46 8.06 

Source:   HEC (2005) 
 
Table 8. Full time faculty members classified by their highest qualification during  

   2003-04. 
 
 Distance 

learning 
%age of 

total 
Public %age of 

total 
Total 

Bachelors 9 4.95 1059 10.11 1068 

Masters 110 60.43 4525 43.21 4635 

Master (Hons.) 0 0.00 1319 12.60 1319 

M. Phil. 22 12.09 1019 9.73 1041 

Ph.D. 41 22.53 2549 24.34 2590 

TOTAL 182  10471  10653 
Source:   HEC (2005) 
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Chapter 3 

RESEARCH METHODOLOGY 
 
 
 This chapter addresses the research methodology and procedure used in this 

study to investigate the research problem. The main purpose of the study was 

examining the impact of teacher’s behaviour on the academic achievement of the 

university students in Pakistan. Following procedure was adopted for this study. The 

study was descriptive in nature.  

 

3.1    POPULATION  

 Population of the study was comprised of all the teachers and students of 

public sector universities /degree awarding institutions. According to Higher 

Education Commission website directory, in public sector fifty-five universities 

/degree awarding institutions were imparting higher education in Pakistan (HEC, 

2005).  

 The teachers and students of these universities were the target population.  

 

3.2    DELIMITATIONS OF THE STUDY 

 Due to limited time and available resources with the researcher, the study was 

delimited to the following: 

1. Public sector universities.  

2. Students enrolled in session 2004-05 and semesters during same session.  

3. Relevant teachers in session 2004-05 and semesters during the same 

session.  
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3.3 SAMPLE  

 The sample of the study was 1875, consisted of 375 teachers and 1500 students 

from fifteen public universities randomly selected out of 55 universities.  

 Cluster sampling type was used for sampling. The sampling procedure used 

was as follows: 

i) Fifteen universities with five departments from each were selected through 

simple random sampling  

ii) From each cluster, 25 teachers and 100 students were randomly chosen.  

iii) A sample of 375  teachers and 1500 students was drawn in such a way that 

five teachers and twenty students from each department of sample 

university were selected randomly for collection of data.  

Table 9:  List of sample universities  

S.No. Name of Universities Teachers Students 
1 Bahauddin Zakariya University, Multan 25 100 
2 Govt. College University, Lahore 25 100 
3 Hazara University, Dodhial, Mansehra 25 100 
4 International Islamic University Islamabad.  25 100 
5 Islamic University, Bahawalpur 25 100 
6 NWFP Agriculture University, Peshawar 25 100 
7 University of Agriculture, Faisalabad 25 100 
8 University of Arid Agriculture, Rawalpindi.  25 100 
9 University of Balochistan, Quetta.  25 100 
10 University of Education, Lahore 25 100 
11 University of Karachi, Karachi 25 100 
12 University of Peshawar, Peshawar.  25 100 
13 University of Sargodha, Sargodha 25 100 
14 University of Sindh, Jamshoro 25 100 
15 University of the Punjab, Lahore.  25 100 
Total  375 1500 
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3.4 RESEARCH INSTRUMENTS 

 As the study was descriptive in nature therefore two questionnaires were used 

to collect data, one questionnaire for teachers and the other for students. Further 

information regarding present status of universities of Pakistan were collected from 

Higher Education Commission website. Researcher developed these questionnaires by 

using five-point Likert scale on the basis of literature, related studies and under the 

guidance of supervisor.  

 

3.5   PILOT TESTING  

 The next important step was to test the validity and reliability of the 

questionnaires. In order to validate items, it was requested to the panel of experts to 

refine the items, in format and language in order to make the questionnaires simple 

and understandable. In the light of feedback received from the experts, the 

questionnaires were finalized. The questionnaire of teacher was administered on 150 

teachers and the second questionnaire of students was administered on 120 students in 

five universities i.e. University of the Punjab Lahore, Govt. College University 

Lahore, University of Education Lahore, University of Arid Agriculture Rawalpindi 

and International Islamic University Islamabad.  

 The researcher personally visited and administered relevant questionnaires and 

respondents were requested to give their suggestions freely for the improvement of the 

questionnaires. For determining the validity of questionnaires item analysis to total 

Pearson Product–Moment Coefficient of Correlation (r) was computed. The validity 

coefficients of the questionnaires were tabulated (Table 10 and 11).   
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For determining the reliability of these instruments, Cronbach’s Alpha was 

applied to calculate internal consistency of items. These results of the pretest were 

analyzed by using the Software Package for Social Sciences (SPSS) version 11.0 

(Table 12a and 12b).  

Table 10.  Item analysis to total correlation of teacher’s behaviour viewed by  
      teachers themselves  (N = 150) 

Items r Items r Items r 

1 0.385** 18 0.344* 35 0.280** 

2 0.410** 19 0.290** 36 0.396** 

3 0.195* 20 0.293** 37 0.390** 

4 0.446** 21 0.348** 38 0.350** 

5 0.379** 22 0.354** 39 0.332** 

6 0.342** 23 0.195* 40 0.351** 

7 0.260** 24 0.396** 41 0.441** 

8 0.285** 25 0.385** 42 0.396** 

9 0.329** 26 0.195* 43 0.445** 

10 0.323** 27 0.326** 44 0.374** 

11 0.317** 28 0.390** 45 0.423** 

12 0.305** 29 0.259** 46 0.329** 

13 0.195* 30 0.343** 47 0.299** 

14 0.362** 31 0.343** 48 0.301** 

15 0.302** 32 0.384** 49 0.396** 

16 0.231** 33 0.355**   

17 0.342** 34 0.390**   

*  p < 0.05,   **  p  <  0.01     

 The above table shows the item analysis to total correlation, all the items are 

highly correlated with the total score of teacher behaviour. All items are significantly 
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correlated. This shows that all items measures the same dimension i.e. teacher’s 

behaviour.  

Table 11. Item analysis to total correlation of teacher’s behaviour viewed by students  
    (N=120) 

Items  r Items  r 

1  0.408** 21  0.395** 

2  0.381** 22  0.446** 

3  0.407** 23  0.416** 

4  0.411** 24  0.306** 

5  0.357** 25  0.371** 

6  0.462** 26  0.412** 

7  0.387** 27  0.388** 

8  0.420** 28  0.376** 

9  0.331** 29  0.390** 

10  0.457** 30  0.416** 

11  0.362** 31  0.363** 

12  0.378** 32  0.311** 

13  0.446** 33  0.326** 

14  0.451** 34  0.425** 

15  0.387** 35  0.366** 

16  0.408** 36  0.285** 

17  0.428** 37  0.457** 

18  0.335** 38  0.405** 

19  0.436**    

20  0.395**    

**  p  <  0.01 

 The above table shows the item analysis to total correlation, all the items are 

highly correlated with the total score of teacher behaviour. All items are significantly 

correlated. This shows that all items measures the same dimension i.e. teacher 

behaviour.  
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Table 12a.  Reliability of teacher’s behaviour scale viewed by teachers themselves  

No. of items Alpha 

49 0.838 
 

Table 12b.  Reliability of teacher’s behaviour scale viewed by students   

No. of items Alpha 

38 0.847 
 

 On the basis of pilot testing of questionnaires, 49 items of teacher’s 

questionnaire and 38 items of student’s questionnaire were finalized. Moreover, three 

open-ended items in teacher’s questionnaire and two open-ended items in student’s 

questionnaire were included.  
 

3.6 DATA COLLECTION  

 In order to get data from the respondents through the above instruments, the 

researcher visited the sample universities personally and administered the 

questionnaires to the sample teachers and students. They were thoroughly briefed 

about the procedure of filling the questionnaire. The roll numbers of the sample 

students were noted and the results of the students were taken from controller 

examination of each sample university. Those statements that were responded disagree 

and strongly disagree by majority of the respondents were considered as  negatively 

accepted, although these were accepted. There was another type of statements that 

were accepted but these were considered reverse or negative due to negative meaning 

hidden in it (see statements of Tables 14, 27, 28, 40, 42, 58, 72, 76, 80, 83  and 97). 

3.7 SCORING  

 Rating the responses on the basis of following scoring procedure items of the 

questionnaires were scored: 
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 Strongly Agree as  5 

 Agree   as 4 

 Un-decided  as 3 

 Disagree  as 2 

 Strongly disagree as 1 

 However, the scoring was reversed for the negatively stated teacher 

questionnaire items nos. 2, 15, 16, 28, 30 and 46 and students questionnaires items 

nos. 8, 12, 16, 19 and 33 by using following scoring procedure:  

 Strongly Agree as  1 

 Agree   as 2 

 Undecided  as 3 

 Disagree   as 4 

 Strongly disagree as 5 

 After scoring the items, the scores of the individual items were added to get the 

teacher’s behaviour scores.    

3.8 DATA ANALYSIS  

 Data collected through the above-mentioned research instruments were 

tabulated analyzed and interpreted in the light of the objectives of the study. All 

negatively accepted statements were elaborated and discussed under the tables 14, 27, 

28, 40, 42, 58, 72, 76, 80, 83 and 97 to draw the wise conclusions. Open comments of 

both the teachers and students were prioritized from 1 to 6 or 1 to 7 stages. The first 

priority was included in the conclusion. The most suitable statistical tools like chi-

square and Pearson’s Product- Moment Coefficient of Correlation(r) were used for 

getting the results.  
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For statistical treatment chi-square was applied using the following formula.  

fo = Frequency observed 

fe = Frequency estimated / expected  

df = Degree of freedom.  

p = Probability of exceeding the tabulated value of x2) 

   ( fo – fe) 
 
   ( fo- fe)2 

 
   (fo-fe)2 

      fe 

fe
fefox

2
2 )( −

Σ=  

 Formula for Pearson’s Product- Moment Coefficient of Correlation(r) is as: 

    N∑XY      (∑X) (∑Y) 
 r  =  
    N ∑X2     (∑X)2              N ∑ Y2     (∑Y)2 
 
 
Where 

 ∑X   = sum of the X scores  

 ∑Y = sum of the Y scores  

 ∑X2 = sum of the squared X scores  

 ∑Y2 = sum of the squared Y scores  

 ∑XY = sum of the products of paired X and Y scores  

 N = number of paired scores  
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Chapter 4 
RESULTS AND DISCUSSION 

 
 

The study was aimed at investigating the impact of teacher’s behaviour on the 

academic achievement of university students. The data collected through research 

instruments were tabulated, analyzed and interpreted in the light of the objectives of 

the study. Results are being presented in the following lines.  

4.1 RESPONSES OF TEACHERS 

Table 13:   Teachers feel proud to be called as teacher. 

 SA A UD DA SDA Total  x2 

Responses  313 62 - - - 375 982.5*

Percentage  83.46 16.53    100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 13 shows that the calculated x2 value was found to be 982.5, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers feel proud to 

be called as teacher,” is accepted.  

Table 14:   Teachers consider that teaching job is their last choice. 

 SA A UD DA SDA Total  x2 

Responses  19 81 - 153 122 375 227.86*

Percentage  5.06 21.6 - 40.8 32.53 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 14 shows that the calculated x2 value was found to be 227.86, which is 

greater than the table value at 0.05 level. Since the trend of responses was found 

towards negative, the statement, “Teachers consider that teaching job is the last 

choice,” is negatively accepted. In Pakistani context teaching is considered as a 
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prophetic profession. The general trend shows that teaching profession is adopted if a 

person does not acquire any other job easily. The negative acceptance of the teachers 

responses elaborate that the respondents (teachers) have  adopted this job as a honour. 

It can be concluded that they preferred to become a teacher rather than acquire job in 

any other profession.  

Table 15:   Teachers  prefer this profession for their children and other family  
        members. 
 

 SA A UD DA SDA Total  x2 

Responses  28 254 47 46 - 28 553.32*

Percentage  7.46 67.73 12.53 12.26 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 15 shows that the calculated x2 value was found to be 553.32, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers prefer this 

profession for their children and other family members, ” is accepted. 

Table 16:   Teachers adjust him/her self with the prevailing situation and  
      circumstances of the university. 
 

 SA A UD DA SDA Total  x2 

Responses  156 194 25 - - 375 459.62*

Percentage  41.6 51.73 6.66 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 16 shows that the calculated x2 value was found to be 459.62, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers adjust 

him/her self with the prevailing situation and circumstances of the university, ” is 

accepted. 
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Table 17:  Teachers strive for continuous improvement in their knowledge and  
      skills 
 

 SA A UD DA SDA Total  x2 

Responses  233 142 - - - 375 617.7*

Percentage  62.1 37.86 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 17 shows that the calculated x2 value was found to be 617.7, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers strive for 

continuous improvement in their knowledge and skills, ” is accepted. 

 

Table 18:   Teachers adequately prepare their lesson before going to class daily. 

 SA A UD DA SDA Total  x2 

Responses  185 190 - - - 375 562.66*

Percentage  49.33 50.66 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 18 shows that the calculated x2 value was found to be 562.66, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers adequately 

prepare their lesson before going to class daily, ” is accepted. 
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Table 19:  Teachers use different teaching aids other than white/ Black -board  
     properly 
 

 SA A UD DA SDA Total  x2 

Responses  129 246 - - - 375 653.76*

Percentage  34.4 65.6 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 19 shows that the calculated x2 value was found to be 653.76, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use different 

teaching aids other than white/ Black -board properly, ” is accepted. 

 

Table 20: Teachers make the teaching effective with different teaching techniques. 

 SA A UD DA SDA Total  x2 

Responses  171 204 - - - 375 569.76*

Percentage  45.6 54.4 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 20 shows that the calculated x2 value was found to be 569.76, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers make the 

teaching effective with different teaching techniques, ” is accepted. 
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Table 21:   Teachers consult latest researches in relevant field of teaching. 

 SA A UD DA SDA Total  x2 

Responses  99 184 - 32 60 375 268.74*

Percentage  26.6 49.06 - 8.53 16 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 21 shows that the calculated x2 value was found to be 268.74, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers consult 

latest researches in relevant field of teaching,” is accepted. 

 

 
Table 22:  Teachers listen to the students with patience and tolerance and   

       guide students in spare time. 
 

 SA A UD DA SDA Total  x2 

Responses  269 106 - - - 375 739.62*

Percentage  71.73 28.26 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 22 shows that the calculated x2 value was found to be 739.62, which is 

greater than the table value at 0.05 level.  Hence,  the statement, “Teachers listen to 

the students with patience and tolerance and guide  students in spare time,” is 

accepted. 
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Table 23:  Teachers enjoy friendly relation with students. 

 SA A UD DA SDA Total  x2 

Responses  251 124 - - - 375 670.06*

Percentage  66.93 33.06 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 23 shows that the calculated x2 value was found to be 670.06, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers enjoy 

friendly relation with students,” is accepted. 

 

 

Table 24:   Teachers  use the library and also encourage to the students. 

 SA A UD DA SDA Total  x2 

Responses  222 120 - 33 - 375 540.12*

Percentage  59.2 32 - 8.8 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 24 shows that the calculated x2 value was found to be 540.12, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use the 

library and also encourage to the students,” is accepted. 
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Table 25:  Teachers solve teaching learning problems through action research. 

 SA A UD DA SDA Total  x2 

Responses  100 143 36 82 14 375 140.52*

Percentage  26.67 38.13 9.6 21.86 3.73 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 25 shows that the calculated x2 value was found to be 140.52, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers solve 

teaching learning problems through action research,” is accepted. 

 

 

Table 26:  Teachers use question answer technique properly. 

 SA A UD DA SDA Total  x2 

Responses  188 187 - - - 375 337.5*

Percentage  50.13 49.86 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 26 shows that the calculated x2 value was found to be 337.5, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use question 

answer technique properly,” is accepted. 
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Table 27:   It’s easy for teachers to make effective eye contact and pass smile to  
                   students in the class. 
 

 SA A UD DA SDA Total  x2 

Responses  - - 5 207 163 375 

Percentage  - - 1.33 55.2 43.46 100 
550.91*

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 27 shows that the calculated x2 value was found to be 550.91, which is 

greater than the table value at 0.05 level. Since the trend of responses was found 

towards negative, the statement, “It’s easy for teachers to make effective eye contact 

and pass smile to students in the class,” is negatively accepted.  Effective eye contact 

and smile of the teachers in class is very helpful to increase the academic achievement 

of the students. Hamachek (1998) suggested that teachers can develop positive 

expectation by creating a warm, inviting classroom climate and given students more 

positive  feedback and opportunity to respond to questions, while at the same time 

teaching more. The negative acceptance of the statement shows that the teachers in the 

universities feel difficulties to make eye contact and passing of smile to each and 

every  students due to large size of class and mood of teacher.  They feel that in this 

way they will be unable to manage the class. It can be  concluded that the teachers are 

hesitant  to create friendly atmosphere in the class. 
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Table 28:  White–board left unclean by the previous teacher upset teaching mood. 
 

 SA A UD DA SDA Total  x2 

Responses  70 160 23 21 101 375 181.30*

Percentage  18.66 42.66 6.13 5.6 26.93 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 28 shows that the calculated x2 value was found to be 181.30, which is 

greater than the table value at 0.05 level. Hence, the statement, “White–board left 

unclean by the previous teacher upset teaching mood,” is negatively accepted.    The 

human behavour is affected by change of environment. Conducive environment of 

learning is very helpful for the academic achievement of students. This type of 

environment influence both teachers and students. Any thing which disturb the teacher 

in classroom effects teacher mood. If the teacher mood is off. Then he will not pay full 

attention to his students. Time factor is very important in the class. Unclean white 

board will take a time to clean it. Unclean white board disturbs the teacher. It is 

concluded that unclean white board irritate the teacher in this way. The teachers do not 

start his lecture happily. The teacher tries to pass the time.  

 

Table 29:  Teachers show interest and respect to all the students. 

 SA A UD DA SDA Total  x2 

Responses  221 154 - - - 375 592.42*

Percentage  58.93 41.06 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 
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  Table 29 shows that the calculated x2 value was found to be 592.42, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers show 

interest and respect to all the students,” is accepted. 

 

Table 30:   Teachers use different evaluation techniques during teaching. 

 SA A UD DA SDA Total  x2 

Responses  188 150 - 37 - 375 414.5*

Percentage  50.13 40 - 9.86 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 30 shows that the calculated x2 value was found to be 414.5, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers  use 

different evaluation techniques during teaching,” is accepted. 

 

Table 31:  Teachers maintain freedom and security in the classroom.  

 SA A UD DA SDA Total  x2 

Responses  102 273 - - - 375 757.47*

Percentage  27.2 72.8 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 31 shows that the calculated x2 value was found to be 757.47, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers maintain 

freedom and security in the classroom,” is accepted. 
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Table 32: Teachers maintain student’s attention and interest during the lesson. 

 SA A UD DA SDA Total  x2 

Responses  129 246 - - - 375 653.76*

Percentage  34.4 65.6 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 32 shows that the calculated x2 value was found to be 653.76, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers maintain 

student’s attention and interest during the lesson,” is accepted. 

 

Table 33:  Teachers use different motivational techniques. 

 SA A UD DA SDA Total  x2 

Responses  125 210 - 34 6 375 396.3*

Percentage  33.33 56 - 9.06 1.6 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 33 shows that the calculated x2 value was found to be 396.3, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use different 

motivational techniques,” is accepted. 
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Table 34:   Teachers value the facial and bodily postures of students to judge  
        whether they are interested in learning or not. 
 

 SA A UD DA SDA Total  x2 

Responses  133 195 47 - - 375 397.3*

Percentage  35.46 52 12.53 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 34 shows that the calculated x2 value was found to be 397.3, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers value the 

facial and bodily postures of students to judge whether they are interested in learning 

or not,” is accepted. 

 

Table 35:  Teachers award marks in the examination fairly to all the students. 

 SA A UD DA SDA Total  x2 

Responses  248 127 - - - 375 660.1*

Percentage  66.13 33.86 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 35 shows that the calculated x2 value was found to be 660.1, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers award marks 

in the examination fairly to all the students,” is accepted. 
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Table 36:  Teachers like to engage their income-generating activities after duty  
      timing. 

 
 SA A UD DA SDA Total  x2 

Responses  77 123 81 94 - 375 111.063*

Percentage  20.53 32.8 21.6 25.06 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 36 shows that the calculated x2 value was found to be 111.063, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers like to 

engage their income-generating activities after duty timing,” is accepted. 

 

 

Table 37:  The result of the students are most important factor in determing the  
       competence of teachers. 
 

 SA A UD DA SDA Total  x2 

Responses  73 144 77 58 23 375 103.486*

Percentage  19.46 38.4 20.53 15.46 6.13 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 37 shows that the calculated x2 value was found to be 103.486, which is 

greater than the table value at 0.05 level. Hence, the statement, “The result of the 

students are most important factor in determing the competence of teachers,” is 

accepted. 
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Table 38:  Teachers participate in co-curricular activities of the university. 

 SA A UD DA SDA Total  x2 

Responses  53 297 25 - - 375 813.57*

Percentage  14.13 79.2 6.66 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 38 shows that the calculated x2 value was found to be 813.57, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers participate 

in co-curricular activities of the university,” is accepted. 

 

Table 39:  Teachers relate the subject matter with lives of the students. 

 SA A UD DA SDA Total  x2 

Responses  141 193 41 - - 375 409.14*

Percentage  37.6 51.46 10.93 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 39 shows that the calculated x2 value was found to be 409.14, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers relate the 

subject matter with lives of the students,” is accepted. 
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Table 40:  Private tuition is professional dishonesty. 

 SA A UD DA SDA Total  x2 

Responses  97 143 - 110 25 375 192.76*

Percentage  25.86 38.13 - 29.33 6.66 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 40 shows that the calculated x2 value was found to be 192.76, which is 

greater than the table value at 0.05 level. Hence, the statement, “Private tuition is 

professional dishonesty,” is negatively accepted. 

 In public sector universities, the teachers were given ample chance to increase 

their income. Teachers are not allowed to teach the private students in university 

timing. That was why teachers considered private tuition a professional dishonesty. 

Those teachers who spared time for students other than their institution, created 

education loss of their own students. It can be concluded that majority of university 

teachers were engaged in private tuition intentionally due to their dishonesty to their 

profession.  

Table 41:  Teachers are respected more than others. 

 SA A UD DA SDA Total  x2 

Responses  49 144 - 153 29 375 256.82*

Percentage  13.06 38.4 - 40.8 7.73 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 41 shows that the calculated x2 value was found to be 256.82, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers are 

respected more than others,” is accepted. 
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Table 42:  Teachers are responsible for the declining standard of education. 

 SA A UD DA SDA Total  x2 

Responses  33 142 41 104 55 375 115.32*

Percentage  8.8 37.86 10.93 27.73 14.66 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 42 shows that the calculated x2 value was found to be 115.32, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers are 

responsible for the declining standard of education,” is negatively accepted. 

 Standard of education depend largely on teachers, motivated and qualified 

teacher enhance the performance of their students. If teachers are less motivated and 

less qualified the standard of education will decline. HEC (2005) indicated that 

teaching faculty in public sector universities (excluding distance learning) have only 

9.73% M. Phil and 24.34% Ph.D. member. This number is quite low. Majority of 

teachers in public sector university teachers view that they were responsible for the 

declining standard of education. It can be concluded that although teachers were 

responsible for declining standard of education but there were many other factors that 

caused decline in education.  

Table 43:  Teachers stick to the time table. 

 SA A UD DA SDA Total  x2 

Responses  99 237 39 - - 375 524.88*

Percentage  26.4 63.2 10.4 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 43 shows that the calculated x2 value was found to be 524.88, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers stick to the 

time table,” is accepted. 
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Table 44:  Teachers insist on cleanlines and orderliness in the classroom. 

 SA A UD DA SDA Total  x2 

Responses  120 229 26 - - 375 554.55*

Percentage  32 61.06 6.93 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 44 shows that the calculated x2 value was found to be 554.55, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers insist on 

cleanlines and orderliness in the classroom,” is accepted. 

 

Table 45:  Teachers treat students without discrimination..  

 SA A UD DA SDA Total  x2 

Responses  175 127 45 28 - 375 285.83*

Percentage  46.66 33.86 12 7.46 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 45 shows that the calculated x2 value was found to be 285.83, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers treat 

students without discrimination,” is accepted. 

 



 

 

118

Table 46:  Teachers guide and appreciate the students to develop sense of humour. 

 SA A UD DA SDA Total  x2 

Responses  126 211 38 - - 375 449.54*

Percentage  33.6 56.26 10.13 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 46 shows that the calculated x2 value was found to be 449.54, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers guide and 

appreciate the students to develop sense of humour,” is accepted. 

 

 

Table 47:  Teachers help students to acquire good manners and habits. 

 SA A UD DA SDA Total  x2 

Responses  149 226 - - - 375 602.02*

Percentage  39.73 60.26 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 47 shows that the calculated x2 value was found to be 602.02, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers help 

students to acquire good manners and habits,” is accepted. 
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Table 48:  Teachers write articles / books on topic related to their subjects.  

 SA A UD DA SDA Total  x2 

Responses  122 169 9 75 - 375 280.34*

Percentage  32.53 45.06 2.4 20 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 48 shows that the calculated x2 value was found to be 280.34, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers write 

articles / books on topic related to their subjects,” is accepted. 

 

 
Table 49: Teachers participate in professional development activities provided  

      by different organizations.  
 

 SA A UD DA SDA Total  x2 

Responses  119 223 19 14 - 375 484.27*

Percentage  31.73 59.46 5.06 3.73 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 49 shows that the calculated x2 value was found to be 484.27, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers participate 

in professional development activities provided by different organizations,” is 

accepted. 
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Table 50:  Teachers establish healthy relationship with parents of the students. 

 SA A UD DA SDA Total  x2 

Responses  47 191 27 110 - 375 311.91*

Percentage  12.53 50.93 7.2 29.33 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 50 shows that the calculated x2 value was found to be 311.91, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers establish 

healthy relationship with parents of the students,” is accepted. 

 

 

Table 51:  Teachers perform their duty regularly and punctually. 

 SA A UD DA SDA Total  x2 

Responses  225 150 - - - 375 600* 

Percentage  60 40 - - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 51 shows that the calculated x2 value was found to be 600, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers perform 

their duty regularly and punctually,” is accepted. 
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Table 52:   Teachers give feedback to the students with constructive criticism. 

 SA A UD DA SDA Total  x2 

Responses  117 216 24 18 - 375 441.16*

Percentage  31.2 57.6 6.4 4.8 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 52 shows that the calculated x2 value was found to be 441.16, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers give 

feedback to the students with constructive criticism,” is accepted. 

 

 

Table 53:  Teachers give individual attention to the students, in spare time,  
      and suggest something nice to them. 
 

 SA A UD DA SDA Total  x2 

Responses  167 190 18 - - 375 482.25*

Percentage  44.53 50.66 4.8 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 53 shows that the calculated x2 value was found to be 482.25, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers give 

individual attention to the students, in spare time, and suggest something nice to 

them,” is accepted. 
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Table 54:  Teachers focus on character building of the students. 

 SA A UD DA SDA Total  x2 

Responses  141 215 19 - - 375 511.22*

Percentage  37.6 57.33 5.06 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 54 shows that the calculated x2 value was found to be 511.22, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers focus on 

character building of the students,” is accepted. 

 

 
Table 55:  Teachers use different techniques such as observation, rating scale,  

       peer appraisal and check list for assessing the students. 
 

 SA A UD DA SDA Total  x2 

Responses  110 131 74 60 - 375 136.153*

Percentage  29.33 34.93 19.73 16 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 55 shows that the calculated x2 value was found to be 136.153, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use different 

techniques such as observation, rating scale, peer appraisal and check list for assessing 

the students,” is accepted. 
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Table 56:  Teachers use tests only for promoting the students. 

 SA A UD DA SDA Total  x2 

Responses  42 144 25 131 33 375 176.66*

Percentage  11.2 38.4 6.66 34.93 8.8 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 56 shows that the calculated x2 value was found to be 176.66, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use tests 

only for promoting the students,” is accepted. 

 

 

Table 57:  Teachers give proper time to get reply from students. 

 SA A UD DA SDA Total  x2 

Responses  161 163 23 - 28 375 342.36*

Percentage  42.93 43.46 6.13 - 7.46 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 57 shows that the calculated x2 value was found to be 342.36, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers give proper 

time to get reply from students,” is accepted. 
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Table 58   Students make complaints against teachers to the head of the  
      institutions. 
 

 SA A UD DA SDA Total  x2 

Responses  - 74 69 123 109 375 121.62*

Percentage  - 19.73 18.4 32.8 29.06 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 58 shows that the calculated x2 value was found to be 121.62, which is 

greater than the table value at 0.05 level. Since the trend of responses was found 

towards negative, thus the statement, “Students make complaints against teachers to 

the head of the institutions,” is negatively accepted.  

 

 In universities, students respect their teachers. They think that their religion 

and ethics have taught them to respect their teachers at any cost. Teachers are 

countable to their heads. The heads of institution can take a severe action against 

faulty teachers. The negative acceptance of the statement shows that students did not 

complain their teachers to the heads of the institution. In this way they increase their 

learning difficulties. Resultantly their academic achievement is not upto the mark. It 

can be concluded that no complaint against teacher hindrance in the way of academic 

achievement of the students.  
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Table 59  Teachers provide opportunity to students to increase participation  
     through asking questions. 
 

 SA A UD DA SDA Total  x2 

Responses  200 149 10 16 - 375 459.08*

Percentage  53.33 39.73 2.66 4.26 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 59 shows that the calculated x2 value was found to be 459.08, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers provide 

opportunity to students to increase participation through asking questions,” is 

accepted. 

 

Table 60:  Teachers summarize, establishing link between present learning with  
       earlier as well as future learning, creating a sense of achievement  
       in students.  
 

 SA A UD DA SDA Total  X2 

Responses  93 252 6 24 - 375 595.2* 

Percentage  24.8 67.2 1.6 6.4 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 60 shows that the calculated x2 value was found to be 595.2, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers summarize, 

establishing link between present learning with earlier as well as future learning, 

creating a sense of achievement in students,” is accepted. 
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Table 61:  Teachers check the given assignments of the students in time. 

 SA A UD DA SDA Total  X2 

Responses  99 246 22 8 - 375 569.86*

Percentage  26.4 65.6 5.86 2.13 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 61 shows that the calculated x2 value was found to be 569.86, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers check the 

given assignments of the students in time,” is accepted. 

 

Table 62:  Important qualities of teacher’s behaviour 

Three most important qualities of teacher’s behaviour Responses Percentage

Punctuality, Honesty, Hardworking   180 48.00 

Friendly, Sympathetic, Committed  98 26.13 

Cooperative, Kind, Caring.  40 10.66 

Polite, Patience, dedication 36 9.60 

Frank questioning from students, Facilitating Students in 

their learning process, Disciplining the students in their 

normal and academic life.  

21 5.60 
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Table 63:  Causes, which affect the academic achievement of the university students  
 

Causes which affect the academic achievement    Responses Percentage

Frankness with students, helping students at any rate, 

disorganized in record keeping.  

189 50.40 

Lenient, Little tolerance, no undue submission.  85 22.66 

Strict, Moody, Aggressive 65 17.33 

Not punctual, lack of will power, lack of confidence.   20 5.33 

Anger, confusion, lack of communication  16 4.26 

 
Table 64:  Measures to improve the impact of teachers’ behaviour on the  
                  academic achievement of the university s students. 
 

Proposed measures  Responses Percentage

 Policy of all students should be maintained, no 

discrimination.  

150 40.00 

 Justice should be maintained in all matters.  105 28.00 

 Work should be for the advancement of academies. 58 15.46 

 Teachers should be regular, punctual and honest  35 9.33 

 Teachers should always encourage the students in 

every filed of life.  

19 5.06 

 Teachers must be provided a relaxed and easy 

environment to work with full attention, this can 

improve their efficiency.  

8 2.13 
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4.2 RESPONSES OF STUDENTS 

 

Table 65:  Teachers have command on their subjects. 

 SA A UD DA SDA Total  x2 

Responses  560 850 40 40 10 1500 1964.65*

Percentage  37.33 56.66 2.66 2.66 0.66 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 65 shows that the calculated x2 value was found to be 1964.65, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers have 

command on their subjects,” is accepted. 

 

Table 66:  Teachers come and leave the class on time.  

 SA A UD DA SDA Total  x2 

Responses  730 620 40 100 10 1500 1596.65*

Percentage  48.66 41.33 2.66 6.66 0.66 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 66 shows that the calculated x2 value was found to be 1596.65, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers come and 

leave the class on time,” is accepted. 
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Table 67:  Teachers are friendly and approachable for you. 

 SA A UD DA SDA Total  x2 

Responses  450 940 35 67 08 1500 2139.58*

Percentage  30 62.66 2.33 4.46 0.53 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 67 shows that the calculated x2 value was found to be 2139.58, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers are friendly 

and approachable for you,” is accepted. 

 

 

Table 68:  Teachers come in class well prepared for teaching. 

 SA A UD DA SDA Total  x2 

Responses  480 753 157 20 90 1500 1268.52*

Percentage  32 50.2 10.46 1.33 6 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 68 shows that the calculated x2 value was found to be 1268.52, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers come in 

class well prepared for teaching,” is accepted. 
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Table 69:  Teachers start the lesson in an appropriate manner and finish  
       it in a planned way. 
 

 SA A UD DA SDA Total  x2 

Responses  375 900 225 0 0 1500 1837.5*

Percentage  25 60 15 - - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 69 shows that the calculated x2 value was found to be 1837.5, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers start the 

lesson in an appropriate manner and finish it in a planned way,” is accepted. 

 

 

Table 70:  Teachers check students assignments in time. 

 SA A UD DA SDA Total  x2 

Responses  825 600 - 75 - 1500 1987.5*

Percentage  55 40 - 5 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 70 shows that the calculated x2 value was found to be 1987.5, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers check 

students assignments in time,” is accepted. 
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Table 71:  Teachers share their personal experience with students. 

 SA A UD DA SDA Total  x2 

Responses  409 693 130 225 43 1500 889.51* 

Percentage  27.26 46.2 8.66 15 2.86 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 71 shows that the calculated x2 value was found to be 889.51, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers share their 

personal experience with students,” is accepted. 

 

Table 72:  Teachers discourage and insult students in front of the whole class. 

 SA A UD DA SDA Total  x2 

Responses  221 451 72 377 379 1500 310.64* 

Percentage  14.73 30.06 4.8 25.13 25.26 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 72 shows that the calculated x2 value was found to be 310.64, which is 

greater than the table value at 0.05 level. Since, the trend of responses was found 

towards negative, thus the statement, “Teachers discourage and insult students in front 

of the whole class,” is negatively accepted. 

 Everyone wishes his respect. The students in the class want their respect by the 

teacher. Due respect and encouragement motivate the students to increase their 

learning capabilities. The negative acceptance of the statement shows that fifty percent 

teachers did not insult and discourage the students in front of class. It can be 
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concluded that forty five percent teachers discourage and insult the students in front of 

class. The students are not motivated to ask questions. This may be concluded that 

teachers insult the students in the class on their misbehaves.  

 

Table 73: Teachers give students individual attention in their spare time, and  
      suggest something nice. 
 

 SA A UD DA SDA Total  x2 

Responses  408 691 130 09 262 1500 931.89* 

Percentage  27.2 46.06 8.66 0.6 17.46 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 73 shows that the calculated x2 value was found to be 931.89, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers give 

students individual attention in their spare time, and suggest something nice,” is 

accepted. 

Table 74:  Students enjoy friendly and mutual trust with teachers. 

 SA A UD DA SDA Total  x2 

Responses  525 820 63 92 - 1500 1701.52*

Percentage  35 54.66 4.2 6.13 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 74 shows that the calculated x2 value was found to be 1701.52, which is 

greater than the table value at 0.05 level. Hence, the statement, “Students enjoy 

friendly and mutual trust with teachers,” is accepted. 
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Table 75: Teachers provide relevant information to explain the points  
      of subject matter to the students.  
 

 SA A UD DA SDA Total  x2 

Responses  333 984 59 36 88 1500 2194.21*

Percentage  22.2 65.6 3.93 2.4 5.86 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 75 shows that the calculated x2 value was found to be 2194.21, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers provides 

relevant information to explain the points of subjects matter to the students,” is 

accepted. 

Table 76:   Teachers behave more nicely to some students.  

 SA A UD DA SDA Total  x2 

Responses  299 447 450 78 226 1500 329.56* 

Percentage  19.93 29.8 30 5.2 15.06 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 76 shows that the calculated x2 value was found to be 329.56, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers behave more 

nicely to some students,” is negatively accepted. 

 A good teacher behaves nicely to all his students. Sometime teachers give 

more attention to the students that are academically strong and they neglect the student 

that are weak in their academics. It can be concluded that teachers discriminated the 

students.  

 



 

 

134

Table 77:  Teachers give emphases on completion of course in time. 

 SA A UD DA SDA Total  x2 

Responses  391 740 179 69 121 1500 10064.4*

Percentage  26.06 49.33 11.93 4.6 8.06 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 77 shows that the calculated x2 value was found to be 10064.4, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers give 

emphases on completion of course in time,” is accepted. 

 

Table 78:  Teachers appreciate students with good words, when they perform  
       well in the class. 
 

 SA A UD DA SDA Total  x2 

Responses  739 528 78 122 33 1500 1323.2* 

Percentage  49.22 35.2 5.2 8.13 2.2 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 78 shows that the calculated x2 value was found to be 1323.2, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers appreciate 

students with good words, when they perform well in the class,” is accepted. 
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Table 79: Teachers appear confident and competent during lecture. 

 SA A UD DA SDA Total  x2 

Responses  639 642 95 124 - 1500 1316.28*

Percentage  42.6 42.8 6.33 8.26 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 79 shows that the calculated x2 value was found to be 1316.28, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers appear 

confident and competent during lecture,” is accepted. 

Table 80:  Teachers like some students and favour them unduly. 

 SA A UD DA SDA Total  x2 

Responses  330 510 283 225 152 1500 298.97* 

Percentage  22 34 18.86 15 10.13 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

Table 80 shows that the calculated x2 value was found to be 298.97, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers like some 

students and favour them unduly,” is negatively accepted. 

 Liking and favour of the students increase their performance. But undue favour 

and liking are harmful for learning achievement of a student. In the class a teacher use 

this type of motivation carefully. Teachers who give undue favour and liking to some 

students actually de-motivate other students in the class. The negative acceptance of 

the statement shows that teacher undue liking and favour to some students resulted the 

low performance of majority of the students.  
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Table 81:  Teachers dress-up formally, neatly and soberly. 

 SA A UD DA SDA Total  x2 

Responses  688 606 56 42 108 1500 1357.14*

Percentage  45.86 40.4 3.73 2.8 7.2 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 81 shows that the calculated x2 value was found to be 1357.14, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers dress-up 

formally, neatly and soberly,” is accepted. 

 

Table 82:  During teaching teachers use reference books and prepared notes. 

 SA A UD DA SDA Total  x2 

Responses  305 794 151 143 107 1500 1093.853*

Percentage  20.33 52.93 10.06 9.53 7.13 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 82 shows that the calculated x2 value was found to be 1093.853, which 

is greater than the table value at 0.05 level. Hence, the statement, “During teaching 

teachers use reference books and prepared notes,” is accepted. 
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Table 83: Teachers become nervous on asking questions during teaching 

 SA A UD DA SDA Total  x2 

Responses  97 102 301 700 300 1500 801.373* 

Percentage  6.46 6.8 2.06 46.66 20 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 83 shows that the calculated x2 value was found to be 801.373, which is 

greater than the table value at 0.05 level. Since the trend of responses was found to 

give negative, the statement, “Teachers become nervous on asking questions during 

teaching,” is negatively accepted. 

 Confidence and competency of a teacher is very helpful for delivering his 

lecture in the class. A competent teacher can answer the questions of the students 

raised in the class to decrease their learning difficulties. After questioning students feel 

easy and they become satisfied with the answer of their teacher. The negative answer 

of the students showed that their teachers are very competent, they answer their 

questions in the class confidently.  

Table 84:  Teachers encourage students for co- curricular activities. 

 SA A UD DA SDA Total  x2 

Responses  543 407 197 153 200 1500 651.71* 

Percentage  36.2 27.13 13.13 10.2 13.33 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

  Table 84 shows that the calculated x2 value was found to be 651.71, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers encourage 

students for co- curricular activities,” is accepted. 
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Table 85:   Students are satisfied with teacher’s methodology. 

 SA A UD DA SDA Total  x2 

Responses  450 588 300 162 - 1500 714.96* 

Percentage  30 39.2 20 10.8 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 85 shows that the calculated x2 value was found to be 714.96, which is 

greater than the table value at 0.05 level. Hence, the statement, “Students are satisfied 

with teacher’s methodology,” is accepted. 

 

 

Table 86:   Teachers take extra time to explain difficult points. 

 SA A UD DA SDA Total  x2 

Responses  600 549 101 250 - 1500 947* 

Percentage  40 36.6 6.73 16.66 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 86 shows that the calculated x2 value was found to be 947, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers take extra 

time to explain difficult points,” is accepted. 
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Table 87:  Teachers relate the topic with real life through different examples. 

 SA A UD DA SDA Total  x2 

Responses  486 864 78 72 - 1500 1813.2* 

Percentage  32.4 57.6 5.2 4.8 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 87 shows that the calculated x2 value was found to be 1813.2, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers relate the 

topic with real life through different examples,” is accepted. 

 

 

Table 88:  Teachers use different teaching techniques. 

 SA A UD DA SDA Total  x2 

Responses  411 695 289 - 105 1500 988.3* 

Percentage  27.4 46.33 19.26 - 7 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 88 shows that the calculated x2 value was found to be 988.3, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use different 

teaching techniques,” is accepted. 
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Table 89: Teachers listened patiently responses of the students. 

 SA A UD DA SDA Total  x2 

Responses  243 857 180 100 120 1500 1334.32* 

Percentage  16.2 57.13 12 6.66 8 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 89 shows that the calculated x2 value was found to be 1334.32, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers listened 

patiently responses of the students,” is accepted. 

 

Table 90:  Teachers are punctual in their duties. 

 SA A UD DA SDA Total  x2 

Responses  638 512 183 50 117 1500 896.21* 

Percentage  42.53 34.13 12.2 3.33 7.8 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 90 shows that the calculated x2 value was found to be 896.21, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers are punctual 

in their duties,” is accepted. 
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Table 91: Teachers use their voice effectively, during teaching. 

 SA A UD DA SDA Total  x2 

Responses  500 680 300 20 - 1500 1175.9* 

Percentage  33.33 45.33 20 1.33 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 91 shows that the calculated x2 value was found to be 1175.9, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers use their 

voice effectively during the teaching,” is accepted. 

 

 

Table 92: Teachers motivate the students through different techniques. 

 SA A UD DA SDA Total  x2 

Responses  445 749 144 112 50 1500 1149.26* 

Percentage  29.66 49.93 9.6 7.46 3.33 100  

* Significant     df = 4       Table value x2 at 0.05 level =  

 

  Table 92 shows that the calculated x2 value was found to be 1149.26, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers motivate the 

students through different techniques,” is accepted. 
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Table 93:   Teachers come in class with happy mood. 

 SA A UD DA SDA Total  x2 

Responses  450 633 227 117 73 1500 745.78* 

Percentage  30 42.2 15.13 7.8 4.86 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 93 shows that the calculated x2 value was found to be 745.78, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers come in 

class with happy mood,” is accepted. 

 

 

Table 94:  Teachers make classroom environment conducive for the learning. 

 SA A UD DA SDA Total  x2 

Responses  200 813 437 26 24 1500 1477.29* 

Percentage  13.33 54.2 29.13 1.73 1.6 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 94 shows that the calculated x2 value was found to be 1477.29, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers make 

classroom environment conducive for the learning,” is accepted. 
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Table 95:   Teachers focus on character building of the students. 

 SA A UD DA SDA Total  x2 

Responses  296 509 418 221 56 1500 411.313* 

Percentage  19.73 33.93 27.86 14.73 3.73 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 95 shows that the calculated x2 value was found to be 411.313, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers focus on 

character building of the students,” is accepted. 

 

 

Table 96:  Teachers create democratic environment for over all developments  
                  of students. 
 

 SA A UD DA SDA Total  x2 

Responses  44 606 290 303 257 1500 537.09* 

Percentage  2..93 40.4 19.33 20.2 17.3 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 96 shows that the calculated x2 value was found to be 537.09, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers create 

democratic environment for over all developments of students,” is accepted. 
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Table 97: Teachers are involved in different indiscipline activities in institutions 
 

 SA A UD DA SDA Total  x2 

Responses  33 415 202 434 416 1500 418.42* 

Percentage  2.2 27.66 13.46 28.93 27.73 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 97 shows that the calculated x2 value was found to be 418.42, which is 

greater than the table value at 0.05 level. Since the trend of responses was found 

toward negative, the statement, “Teachers are involved in different indiscipline 

activities in institutions,” is negatively accepted. 

 Teacher is a role model for the students. It is against the teacher personality to 

involve himself in the activities which are harmful for he discipline of the institution. 

It can be concluded from students responses that teachers are not involved in anti 

discipline activities.  

Table 98:  Teachers give feed back to the students with constructive criticism 

 SA A UD DA SDA Total  x2 

Responses  209 540 501 250 - 1500 662.6* 

Percentage  13.93 36 33.4 16.66 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

Table 98 shows that the calculated x2 value was found to be 662.6, which is 

greater than the table value at 0.05 level. Hence, the statement, “Teachers give feed 

back to the students with constructive criticism,” is accepted. 
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Table 99:  Different assessment techniques such as observation, rating scale, peer  
       appraisal and checklist are used for assessing the students. 
 

 SA A UD DA SDA Total  x2 

Responses  223 777 350 56 94 1500 1126.42* 

Percentage  14.86 51.8 23.33 3.73 6.26 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 99 shows that the calculated x2 value was found to be 1126.42, which is 

greater than the table value at 0.05 level. Hence, the statement, “Different assessment 

techniques such as observation, rating scale, peer appraisal and checklist are used for 

assessing the students,” is accepted. 

 

 

Table 100:  Only tests are used for promoting the students. 

 SA A UD DA SDA Total  x2 

Responses  147 753 150 244 206 1500 976.96* 

Percentage  9.8 50.2 10 16.26 13.33 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 100 shows that the calculated x2 value was found to be 976.96, which is 

greater than the table value at 0.05 level. Hence, the statement, “Only tests are used for 

promoting the students,” is accepted. 
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Table 101: Teachers provide opportunity to increase participation through  
        asking questions. 

 
 SA A UD DA SDA Total  x2 

Responses  755 544 101 58 52 1500 1437.22* 

Percentage  50.33 36.26 6.73 3.2 3.46 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 101 shows that the calculated x2 value was found to be 1437.22, which 

is greater than the table value at 0.05 level. Hence, the statement, “Teachers provide 

opportunity to increase participation through asking questions,” is accepted. 

 

 

Table 102: Teachers summarize establishing link between the present learning  
      with earlier as well as future learning, creating a sense of achievement. 
 

 SA A UD DA SDA Total  x2 

Responses  290 810 300 100 - 1500 1300.66* 

Percentage  19.33 54 20 6.66 - 100  

* Significant     df = 4       Table value x2 at 0.05 level = 9.488 

 

  Table 102 shows that the calculated x2 value was found to be 1300.66, which 

is greater than the table value at 0.05 level. Hence, the statement, “Teachers 

summarize establishing link between the present learning with earlier as well as future 

learning, creating a sense of achievement,” is accepted. 
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Table 103:  Suggestions and important qualities in the behaviour of a good  
        teacher. 
 

Suggestions and important qualities in the behaviour of a 

good teacher. 

Responses  Percentage

 Friendly, confident, competent.  740 49.33% 

 Regular, Punctual, command on relevant subjects 335 22.33% 

 Humble, Polite, simple but well dressed.  160 10.66% 

 Having good communication skills, focus on relevant 

topics, apply all modern techniques when necessary.   

128 8.53% 

 Encouraging, Entertaining, give individual attention.  71 4.73% 

 Democratic , constructive critic, Positive behaviour 

and good sense of humour.  

66 4.4% 
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Table 104:   Suggestions to improve the impact of teacher’s behaviour on  
            the academic achievement of university students. 
 

Steps for improvement of teacher’s behaviour on the 

academic achievement of university students. 

Responses  Percentage

 Teachers should come in class with well prepared.  590 39.33% 

 Teachers should behave equally to the opposite sex.  450 30% 

 Teachers come in class in time and finish it when the 

period over.  

226 15.06% 

 Teachers should keep a little bit distance between a 

students and himself and do not share his personal 

problems with the students, especially opposite sex.  

139 9.26% 

 Teachers must possess a strong character. 55 3.66% 

 Teachers should not discouraged in whole class and 

give more attention to weak students.  

40 2.66% 
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Table 105.  Summary table of accepted or rejected (negatively accepted) items  
       of teachers questionnaire  

 
S.No. Statement Status Remarks 

1 Teachers feel proud to be called as teacher Accepted  

2 
Teachers consider that teaching job is the last 
choice. 

Negatively 
Accepted 

Majority of respondents 
disagree and strongly 

disagree it. 

3 Teachers prefer this profession for their children 
and other family members. 

Accepted  

4 Teachers adjust their self with the prevailing 
situation and circumstances of the university. 

Accepted  

5 Teachers strive for continuous improvement in 
their knowledge and skills 

Accepted  

6 Teachers adequately prepare their lesson before 
going to class daily. 

Accepted  

7 Teachers use different teaching aids other than 
white/ Black -board properly 

Accepted  

8 Teachers make the teaching effective with 
different teaching techniques.  

Accepted  

9 Teachers consult latest researches in relevant 
field of teaching. 

Accepted  

10 Teachers listen to the students with patience and 
tolerance and you guide them in their spare time. 

Accepted  

11 Teachers enjoy friendly relation with students. Accepted  

12  Teachers use the library and also encourage to 
the students. 

Accepted  

13 Teachers solve teaching learning problems 
through action research. 

Accepted  

14 Teachers use question answer techniques 
properly. 

Accepted  

15 
It’s easy for you to make effective eye contact 
and pass smile to students in the class. 

Negatively 
Accepted 

Majority of respondents 
disagree and strongly 

disagree it. 

16 

The white –board left unclean by the previous 
teacher upset their teaching mood. 

Negatively 
Accepted 

The statement in itself 
shows negative trend 

that’s why its 
acceptance is negative. 

17 Teachers show interest and respect to all the 
students. 

Accepted  

18 Teachers use different evaluation techniques 
during teaching. 

Accepted  

19 Teachers maintain freedom and security in the 
classroom. 

Accepted  
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20 Teachers maintain student’s attention and interest 
during the lesson. 

Accepted  

21 Teachers use different motivational techniques. Accepted  

22 
Teachers value the facial and bodily postures of 
students to judge whether they are interested in 
learning or not. 

Accepted  

23 Teachers award marks in the examination fairly 
to all the students. 

Accepted  

24 Teachers like to engage you income-generating 
activities after duty timing. 

Accepted  

25 The result of the student are most important 
factor in determing the competence of teacher. 

Accepted  

26 Teachers participate in co-curricular activities of 
the university. 

Accepted  

27 Teachers relate the subject matter with lives of 
the students. 

Accepted  

28 

Private tuition is professional dishonesty. Negatively 
Accepted 

The statement in itself 
shows negative trend 

that’s why its 
acceptance is negative. 

29 Teachers are respected more than others. Accepted  

30 

Teachers are responsible for the declining 
standard of education. 

Negatively 
Accepted 

The statement in itself 
shows negative trend 

that’s why its 
acceptance is negative. 

31 Teachers stick to the time table. Accepted  

32 Teachers insist on cleanlines and orderliness in 
the classroom. 

Accepted  

33 Teachers treat students without discrimination..  Accepted  

34 Teachers guide and appreciate the students to 
develop sense of humour.  

Accepted  

35 Teachers help students to acquire good manners 
and habits. 

Accepted  

36 Teachers write articles / books on topic related to 
their subject. 

Accepted  

37 Teachers participate in professional development 
activities provided by different organizations.  

Accepted  

38 Teachers establish healthy relationship with 
parents of the students. 

Accepted  

39 Teachers perform their duty regularly and 
punctually. 

Accepted  

40 Teachers give feedback to the students with 
constructive criticism. 

Accepted  

41 Teachers give individual attention to the 
students, in their spare time, and suggest 

Accepted  



 

 

151

something nice to them. 

42 Teachers focuses on character building of the 
students. 

Accepted  

43 
Teachers use different techniques such as 
observation, rating scale, peer appraisal and 
check list for assessing the students.. 

Accepted  

44 Teachers use tests only for promoting the 
students. 

Accepted  

45 Teachers give proper time to get reply from 
students. 

Accepted  

46 

Students make complaints against you to the 
head of the institutions. 

Negatively 
Accepted 

Majority of respondents 
disagree and strongly 

disagree it. 
 

47 Teachers provide opportunity to students to 
increase participation through asking questions. 

Accepted  

48 

Teachers summarize, establishing link between 
present learning with earlier as well as future 
learning, creating a sense of achievement in 
students. 

Accepted  

49 Teachers check the given assignments of the 
students in time.  

Accepted  

 
 The summary table shows that 43 items were accepted out of 49 and only six 

items were rejected. It means that the generally behaviour of teachers was positive and 

its impact on the students was also noted as positive.  

 Only 6 items were rejected which showed that teaching job was not the last 

choice of the teachers and majority of the teachers opined against private tuition. 

Majority of teachers responded that the university teachers feel difficulties to make 

eye contact and passing of smile to each to each and every students due to large size of 

class and mood of teacher. A majority of teachers opined that white board left unclean 

by the previous teacher upset their teaching mood.  

 Majority of teachers opined that they are responsible for declining the standard 

of education and a majority of teachers also opined that their students did not 

complain their teachers to the heads of the institution.  
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Table 106.  Summary table of accepted or rejected (negatively accepted) items  
       of students questionnaire  
 

S.No. Statement  Status Remarks 
1 Your teachers have command on their subjects. Accepted  
2 Your teachers come and leave the class on time.  Accepted  

3 Your teachers are friendly and approachable for 
you. 

Accepted  

4 Your teachers come in class well prepared for 
teaching. 

Accepted  

5 Your teachers start the lesson in an appropriate 
manner and finish it in a planned way.. 

Accepted  

6 Your teachers check your assignments in time. Accepted  

7 Your teachers share their personal experience with 
you. 

Accepted  

8 
Your teachers discourage and insult you in front of 
the whole class. 

Negatively  
Accepted 

Majority of respondents 
disagree and strongly 

disagree it. 

9 Your teachers give you individual attention in their 
spare time, and suggest something nice to you. 

Accepted  

10 You enjoy friendly and mutual trust with teachers. Accepted  

11 Your teachers provide you relevant information to 
explain the points of subjects matter. 

Accepted  

12 

Your teachers behave more nicely to some 
students. 

Negatively 
Accepted 

The statement in itself 
shows negative trend 

that’s why its 
acceptance is negative. 

13 Your teachers give emphases on completion of 
course in time. 

Accepted  

14 Your teachers appreciate you with good words, 
when you perform well in the class. 

Accepted  

15 Your teachers appear confident and competent 
during lectures. 

Accepted  

16 

Your teachers like some students and favour them 
unduly. 

Negatively  
Accepted 

The statement in itself 
shows negative trend 

that’s why its 
acceptance is negative. 

17 Your teachers dress-up formally, neatly and 
soberly. 

Accepted  

18 During teaching your teachers use reference books 
and prepared notes. 

Accepted  

19 
Your teachers become nervous on asking questions 
during teaching.   

Negatively  
Accepted 

Majority of respondents 
disagree and strongly 

disagree it. 
20 Your teachers encourage you for co- curricular 

activities. 
Accepted  

21 Your teachers are satisfied with your teacher’s 
methodology. 

Accepted  

22 Your teachers take extra time to explain difficult 
points. 

Accepted  
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23 Your teachers relate the topic with real life through 
different examples. 

Accepted  

24 Your teachers use different teaching techniques. Accepted  
25 Responses of the students are listened patiently Accepted  
26 Your teachers are punctual in their duties. Accepted  

27 Your teachers use their voice effectively during the 
teaching. 

Accepted  

28 Teachers motivate the students through different 
techniques. 

Accepted  

29 Your teachers come in class with happy mood. Accepted  

30 Your teachers make classroom environment 
conducive for the learning. 

Accepted  

31 Your teachers focuses on character building of the 
students. 

Accepted  

32 Your teachers create democratic environment for 
over all developments of students. 

Accepted  

33 
Your teachers are involved in different indiscipline 
activities in institutions. 

Negatively  
Accepted 

Majority of respondents 
disagree and strongly 

disagree it. 

34 Your teachers give feed back to the students with 
constructive criticism 

Accepted  

35 
Different assessment techniques such as 
observation, rating scale, peer appraisal and 
checklist are used for assessing the students. 

Accepted  

36 Only tests are used for promoting the students. Accepted  

37 Your teachers provide opportunity to increase 
participation through asking questions 

Accepted  

38 
Your teachers summarize establishing link 
between the present learning with earlier as well as 
future learning, creating a sense of achievement. 

Accepted  

 
 The summary table shows that in the opinions of students 33 items were accepted out 

of 38 and only 5 items were rejected. It means that the generally behaviour of teachers was 

positive and its impact on the academic achievement of university students was also noted as 

positive. Only 5 items were rejected which showed that fifty percent teachers did not insult 

and discourage the students in front of the whole class but forty five percent teachers 

discourage and insult the students in front of whole class. Majority of the students opined that 

their teachers behaved more nicely to some students and they gave them  undue favour. A 

majority of the students opined that their teachers did not become nervous on asking 

questions during teaching. Majority of the students opined that their teachers were not 

involved in different indiscipline activities in institutions.  
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DISCUSSION 

 The teacher who is real pivot of the whole education system and the success of 

the whole system directly hinges upon the teaching-learning activities including the 

formulation of the instructional aims and objectives. The teacher’s personality and 

style of interaction with the students has been reported to be a very crucial variable in 

students achievement.  

The statistics regarding Higher Education in Pakistan showed that number of 

universities and enrolment of students increased. Higher Education got substantial 

finances to run their institutions. The students – teacher ratio was reported to be 

appropriate while it was indicated that qualified teachers (M.Phil., Ph.D.) were quite 

low in numbers, as a result quality of Higher Education in public sector universities of 

Pakistan was quite low.  In view of this to enter into a research career, a Ph.D. degree 

is a minimum requirement. Due to lack of qualified manpower, lack of such 

institutions of higher learning where we could train our scientists and teachers. This 

idea supported Govt. of Pakistan (1997) that qualified manpower is a pre-requisite for 

advancement of knowledge, promotion of socio-economic development of the 

country. The availability of such manpower is possible only through institutions of 

higher learning having well equipped laborites, properly maintained libraries, 

conducive environment in scientific knowledge which could provide leadership and 

guidance. The idea also supported UNESCO (1998) that the quality of higher 

education is a multi dimensional concept, which should embrace all its functions and 

activities, teaching and academic programmes, research and scholarship, staffing, 
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students, buildings, facilities, equipment services to the community and academic 

environment.  

 The study results in the light of teachers attitude showed that teachers used 

question answer technique properly, dealt with students fairly in examinations, 

maintained freedom security and attention in the classroom and judged students 

interest through their facial and bodily postures. This idea supported Ahmad (2001) 

who viewed that questions are much effective in making class attractive. The teacher 

has to decide which type of questioning is suitable in the classroom to provide 

feedback to teachers. This idea also supported Iqbal (1996) he expressed that good 

teachers are fair in their dealing with students. Reddy (1992) also supported by this 

idea he expressed that the most important duty of a teacher is character building. He 

should be a model of unity, faith and discipline. In order to inculcate the sense of 

integrity, cooperation, patriotism and self-respected, he has a display in the form of 

students attitude.  

 Teachers expressed that they like to increase their income after duty time but 

not from tuition. They admitted that non-competency of teachers were the causes for 

declining standard of education. Majority of the teachers held that they treated their 

students without discrimination, they guided and appreciated students to adopt good 

manners and habits. They wrote articles/books for the convenience of their students. 

They gave feed back to the students with constructive criticism and guided students 

how to use spare time. They focused their attention on character building of students.  

The study results showed that teachers performed their duties regularly. They 

established link between previous learning with present learning and check 
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assignments in time, encourage the students in co-curricular activities and increased 

participation after getting proper time to answer the required questions 

This idea supported Smith and Smith (1994) that teachers can shape the views 

of the people more directly than they can of the public in general. They can attain 

earned status by performing in a way that commands the respect of people who see 

them in action every day. Although teacher's status and pay are not likely to increase 

enough to become significant satisfiers, they need to be dissatisfies. Anyone who 

seeks challenging what that offers opportunities for personal growth along with social 

significance would do well to consider a career in education. Trendall (1989) also 

supported by this idea, he reported that there is considerable correlation between 

teachers’ salaries and teaching efficiency. The teachers who receive lower salaries are 

less likely to remain in the profession. This idea not supported Ahmad (2001) he 

revealed in his study that hardly a quarter of the college teachers have published any 

article and hardly ten percent any book. Even among university teachers the situation 

is highly unsatisfactory. One third of them have not published any article and about 

three fourth did not publish any book.   

 The teachers expressed that they were more respected than others. Their 

students did not complaint against to the head of the institution.  Majority of students 

opined that their teachers were competent, friendly, approachable, well prepared to 

deliver the lesson, provided relevant information, confident and well dressed. These 

qualities of teacher’s behaviour, increased the performance of students. When anyone 

become a teacher, society will accord him respect because it values the worth of what 
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he do. He will be considered a professional, someone with specialized training and 

skills that can be used to benefit others. 

This ideas supported Evans (1965) he stated that pupils appreciate others 

qualities more, and they like teachers to be patient, friendly and fair with a sense of 

humour and willing to answer questions. These are qualities, which affect the 

atmosphere of the life in the classroom and make it comfortable place in which to 

work. This idea also supported Sadkar (1997) that teaching is not an insignificant, 

paper shuffling kind of a job. It has meaning, worth, and value. It gives the 

opportunities to touch a young and impressionable life of and make it better. Today's 

teachers like doctors and lawyers are generally considered to be professionals. They 

are credited with having professional knowledge, are given considerable autonomy in 

their work, and have developed a code of ethics. Like other professionals, they supply 

a social service that is largely dependent on intellectual abilities. This idea supported 

Smith and Smith (1994) they reported that who ever adopt teaching as a profession 

assumes that obligation to conduct him in accordance with the ideals of the profession. 

A teacher is constantly under the scrutiny of his students and the society at large. 

Therefore, every teacher should see that there is no incompatibility between his 

precepts and practice. The national ideals of education which have already been set 

forth and which he/she should seek to inculcate among students must be his/her own 

ideals. The profession further requires that the teachers should be calm, patient and 

communicative by temperament and amiable in disposition. 

 The study results in the light of student’s attitude showed tat their teacher did 

not discourage and insult students in front of the whole class. They answered the 



 

 

158

students questions confidently and their positive behaviour increased the academic 

achievement of the students. But the students complained that their teachers behave 

more nicely to some students. Their teaching mood became upset to clean the white- 

board, which was left unclean by the previous teacher.  

This idea supported Bhatia (1977) he presented the list of qualities of teachers 

which made them not only popular but also effective with pupils. They are: pleasant, 

kindly disposition, with a sense of humour, cheerful and inclined to keep the class 

cheerful; interested in pupils, eager to render help in difficulties, keen to encourage 

them in their enthusiasm and interests;  ready to clarify things whenever approached, 

tolerant of pupils faults, willing to repeat and simplify parts of lessons not understood; 

alert, active and full of enthusiasm for the task and the company of pupils; has no 

favorites and is not prejudiced against any; maintains discipline, is firm but not harsh; 

is presentable in health, appearance and dress. 

 The study results showed that for improving the impact of teacher’s behaviour 

on the academic achievement of university students, no discrimination in students 

should be maintained. This idea supported Murray and Stabler (1974) who reported 

that teacher’s behaviour was directly related with students achievement. This idea also 

supported Stake and Norman (1985) they viewed that teacher’s behaviour was 

positively associated with academic achievement. This idea supported Lecky (1945) 

he reported that low academic achievement might be related to a student’s self – 

perception of being unable to learn academic material. The idea was suggested that 

academic achievement may not be simply an expression of students’ intelligence, but 

of students’ perception of their intelligence, which when positive helps them feel 
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confident and able, but when negative makes them feel hesitant and uncertain. Once a 

student’s self concept of ability has evolved in a certain direction, the tendency seems 

to be to make choices that work to reinforce the validity of that self-concept. This idea 

also supported by Mohanty (1979), he reported that healthy teacher –students 

interaction has a significant positive effect on the academic performance on the 

students. This idea supported Spence (1983), he reported that achievement has been 

defined as “a task oriented behaviour that allows the individual’s performance to be 

evaluated. Academic achievement is measured in different ways, e.g. with the help of 

achievement test, teacher’s ratings, and grade point averages.  

 Teachers expressed that priority wise, punctuality, honesty and hard work are 

important qualities of teachers while students viewed that friendship, confidence and 

competency are important qualities in the behaviour of good teachers. Students 

suggested in their preference that teachers should come in the class well prepared. 

Teachers suggested in their preference that indiscriminately behaviour of the teacher 

increase the academic achievement of the students. Teacher expressed that major 

causes which affected the academic achievement of the students were frankness with 

students helping students at any rate and disorganization in record keeping.  
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SUMMARY 
 
 

 The main purpose of the study was to examine the impact of teacher’s 

behaviour on the academic achievement of university students. Population of this 

study consisted of all public sector university teachers and students of Pakistan 

enrolled in higher education programmes. Due to limited time and available resources 

with the researcher, study was delimited to the students enrolled in session 2004-2005 

and semesters during same session of public sector universities. Fifteen public sector 

universities with five departments were selected randomly, further five teachers and 

twenty students from each department were selected randomly comprising 375 

teachers and 1500 students.  

 As the study was descriptive in nature therefore, two questionnaires one for 

teachers and one for students were used for data collection. Researcher developed 

these questionnaires using five point Likert scale on the basis of literature, related 

researches and with the help of supervisor. Questionnaire of teachers was consisted of 

49 items and three open-ended items. The other questionnaire of students was 

consisted of 38 items and two open ended item. Open-ended items were kept in both 

questionnaires to inquire some related factors and collect suggestions for improvement 

of teacher’s behaviour.  

 To validate questionnaires, items were reviewed by the panel of experts. It was 

requested to amend the items, in format and language to make the questionnaires 

simple and understandable and then finalized the questionnaires. So initially 

questionnaire of teachers was administered on 150 teachers and the second 
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questionnaire of students was administered on 120 students in five universities i.e. 

University of the Punjab Lahore; Government College University Lahore; University 

of Education Lahore; University of Arid Agriculture Rawalpindi and International 

Islamic University Islamabad.  

 The researcher personally visited and administered relevant questionnaire and 

respondents were requested to give their suggestions freely for the improvement of 

questionnaires. For determining the validity of teacher behaviour questionnaires 

viewed by teachers and students, item analysis to total Pearson correlation was 

computed. For determining the reliability of these questionnaires, Cronbach’s Alpha 

was applied to calculate internal consistency of items. Results of the pilot testing were 

analyzed using the Software Package for Social Sciences (SPSS) version 11.0.  
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CONCLUSIONS 
 

 In the light of objectives of the study the statistical analysis and findings of the 

study, the following conclusions were drawn: 

1. The statistics provided by HEC (2005) showed that at present there are 55 

universities/degree awarding institutions in Pakistan. There were 232,401, 

276,484 and 362,128 students enrolled in these institutions during the year 

2001-02, 2002-03 and 2003-04 respectively. Total numbers of students 

produced (passed) during the same years were 83998, 98296 and 106214. 

Supposing 2001-02 as a base year students (pass percentage) decreased from 

17.02 to 8.06 during the year 2002-03 and 2003-04, respectively. There were 

10,471 faculty members in the year 2003-04 for teaching 20,2871 students, 

which showed that student-teacher ratio, remained appropriate. The ratio of 

M.Phil. and Ph.D. faculty members in public sector universities other than 

distance learning were 9.73 and 24.34 during the year 2003-04 which showed 

that the ratio of highly qualified teachers were very low to enhance the quality 

of higher education in public sector universities of Pakistan.  

2. Expenditure per students during the year 2001-02, 2002-03 and 2003-04 was 

Rs.16359, 30293 and 28391 respectively. Funds provision by Higher 

Education Commission to the public sector universities showed an increasing 

trend. Funds provided during the years 2001-02, 2002-03 and 2004-05 were (in 

million) 3801.912, 8375.523, 10281.288 and 14319.546, respectively. Both 

development and non-development funds were recorded an increasing trend 
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which showed that increasing number of universities was financed properly. 

Universities were generating 43 to 44 percent of total budget from their own 

resources.  

3. Majority of teachers opined that they felt proud and preferred teaching 

profession than any other profession, for themselves, their children and for 

their family members. They adjusted themselves within prevailing situation 

and circumstances by striving for continuous improvement of knowledge and 

skills. They prepared their lesson adequately by using different teaching aids. 

Majority of the both teachers and students held that teachers used different 

motivational techniques such as observation, rating scale, peer appraisal and 

check list for assessing the students. They consulted latest researches, guided 

students friendly, used library and also encouraged the students to use it.  

4. Majority of the teachers expressed that they solved their teaching learning 

problems through action research, they used question answer technique 

properly and different evaluating techniques and awarded marks in 

examinations fairly. The also opined that they showed interest and respect for 

the students, maintained freedom, security, attention in the classroom during 

the lesson and valued the facial and bodily postures of students to judge the 

interest of the students in learning. Majority of teacher respondents viewed that 

they liked to increase their income after duty time. They considered that 

private tuition as a professional dishonesty. They also expressed that the results 

of the students determined the competency of teacher. They also admitted that 
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teachers were responsible for declining standard of education. They related the 

subject matter with real lives of the students.  

5. Majority of the teachers attitude showed that they were respected more than 

others. They viewed that students were treated without discrimination, students 

were guided and appreciated to develop the sense of humour, students were 

helped to acquire good manners and habits. Majority of the teachers expressed 

that they wrote articles/books related to their subjects. They participated in 

professional development activities. They established healthy relationship with 

parents of the students. They gave feedback to the students with constructive 

criticisms, suggested students to use spare time nicely and focused on character 

building of the students.  

6. Majority of the both teachers and students opined that teachers followed time 

table strictly and performed their duty regularly. They established link between 

previous learning with present learning and check assignments in time. They 

viewed that they participated in co-curricular activities and encouraged the 

students and they used tests only for promoting students. They gave proper 

time to get answer from students to increase their participation.  Majority of 

the teachers expressed that their students did not complaint against them to the 

head of the institution. Majority of the students expressed that their teachers 

had command on their subjects, they come and left the class on time they were 

friendly and approachable, they came in class well prepared by starting lesson 

in an appropriate manner and finishing it in a planned way.  
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7. Majority of the students opined that their teachers provided relevant 

information, but behaved more nicely to some students and favoured unduly. 

Majority of the students held that their teachers were confident, competent and 

well dressed. They viewed that their teachers used reference books to prepare 

notes, used satisfactory teaching methodology. The students also expressed 

that their teachers listened them patiently, used their voice effectively, came in 

class with happy mood and made classroom environment conducive for 

learning.  Majority of the teachers expressed that it was easy for teachers to 

make eye contact and passed smile in the class. They held that white board left 

unclean by the previous teacher upset their teaching mood.  

8. Majority of the students opined that their teachers did not discourage and insult 

students in front of whole class. They did not became nervous on asking 

questions during teaching, students also viewed that their teachers were not 

involved in different indiscipline activities. The study revealed that teacher’s 

behaviour towards their students affects’ the academic achievement. Higher 

positive teacher behaviour towards the students led to higher students 

academic achievement.   

9. Majority of the both teachers and students indicated that important qualities of 

teacher’s behaviour were punctuality, honesty, hardworking, friendly, 

confident and competency. Majority of the teachers indicated that frankness 

with students, helping students at any rate, lenient treatment, little tolerance, 

strict, moody, aggressive attitude, non punctuality, lack of will power, lack of 
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confidence, anger confusion and lack of communications were causes which 

affected academic achievement of university students.  

10. Majority of the respondents expressed that for improving the impact of 

teacher’s behaviour on the academic achievement of the university students, no 

discrimination in students should be maintained.  
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RECOMMENDATIONS 
 

In the light of findings and conclusions of the study, following 

recommendations were made: 

1. The study results reveal that there was lack of M. Phil. and Ph.D. teachers 

in the public sector universities of Pakistan, resultantly there was low level 

of pass percentage of students. So it is recommended that to increase the 

pass parentage of students, highly qualified teachers in public sector 

universities of Pakistan be appointed.  

2. The study results show that teachers are responsible for declining standard 

of education. The main reason is that teachers income level is very low that 

is why they want to increase their income but not from tuition which they 

considered a professional dishonesty. It is therefore recommended that 

teacher’s salaries be increased at the level where they need not to take 

interest in income generating activities. The universities may increase their 

income by conducting research projects with the collaboration of industries 

and other departments. In this way, the generated income be used to 

enhance the salaries of teachers. Financial compensation may change 

teacher’s behaviour and their performance. Resultantly, they be motivated 

to use their extra time to guide their students.  

3. The study result found that students do not complaint against their teachers 

to the heads of department. It is therefore recommended that students be 

encouraged to point out reasonable shortcomings of their teacher’s 
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behaviour before the heads of the departments so that heads of departments 

may take steps to remove the deficiency of teachers. In this way undesired 

behaviour of teachers may be minimized resultantly the academic 

achievement of the students can be increased.  

4. The study results revealed that white board left unclean by the previous 

teacher upset their teaching mood. It is recommended that heads of 

department be issued instructions to the teachers teaching under their 

control, not left white board unclean. In this way the teacher’s time can be 

saved and their behaviour can make classroom atmosphere pleasant which 

is indispensable to increase the performance.  

5. The study results as viewed by the students showed that their teachers 

behave more nicely to some students and favour them unduly. It is, 

therefore, recommended that teachers undue favouritism be discouraged. 

There should be a check by the heads of departments to make it possible 

that some students may not be favoured without merit.  

6. Study results revealed that punctuality, honesty, hardworking, friendly, 

confident and competence are more important qualities of teacher’s 

behaviour like wise frankness of teachers with students and helping 

students at any rate, lenient treatment, little tolerance, strict, moody and 

aggressive attitude, non punctuality, lack of will power, lack of confidence, 

anger, confusion and lack of communications are causes which affect 

academic achievement of the university students. It is therefore, 
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recommended that teacher’s behaviour be changed in such a way that the 

causes which affect the academic achievement can be overcome.  These 

causes can be improved by introducing the subjects (Ethics and 

Behaviourism) in teacher’s training.  

7. Correlation between teacher’s behaviour and students academic 

achievement showed that they were highly positive correlated. So positive 

teacher’s behaviour development should be emphasized in teacher training. 

The training should be based on psychological guidance for which can 

improve the teacher’s behaviour. Before recruitment the teacher should go 

through a rigorous behaviour measurement process, resultantly teacher can 

create positive behaviour towards students, which is better for their 

academic achievement.  
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APPENDIX -1 
IMPACT OF TEACHERS’S BEHAVIOUR ON THE ACADEMIC  

ACHIEVEMENT OF THE UNIVERSITY STUDENTS 
QUESTIONNAIRE FOR TEACHERS  

Name:  ____________________________________________________________ 

Name of University: ______________________________________________________ 

Qualification:   __________________________ Department _____________________ 

Teaching Experience (years) _______________________________________________ 

Note:   SA = Strongly agree,  A = Agree,   UD = Undecided,  DA =Disagree  
 SDA =  Strongly disagree  
Please ( √  ) tick the most appropriate answer  
S.No. Statement  SA A UD DA SDA 

1 Teachers feel proud to be called as teacher      

2 
Teachers consider that teaching job is the last 
choice. 

     

3 
Teachers prefer this profession for their children 
and other family members. 

     

4 
Teachers adjust their self with the prevailing 
situation and circumstances of the university. 

     

5 
Teachers strive for continuous improvement in their 
knowledge and skills 

     

6 
Teachers adequately prepare their lesson before 
going to class daily. 

     

7 
Teachers use different teaching aids other than 
white/ Black -board properly 

     

8 
Teachers make the teaching effective with different 
teaching techniques.  

     

9 
Teachers consult latest researches in relevant field 
of teaching. 

     

10 
Teachers listen to the students with patience and 
tolerance and you guide them in their spare time. 

     

11 Teachers enjoy friendly relation with students.      

12 
 Teachers use the library and also encourage to the 
students. 
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13 
Teachers solve teaching learning problems through 
action research. 

     

14 Teachers use question answer techniques properly.      

15 
It’s easy for you to make effective eye contact and 
pass smile to students in the class. 

     

16 
The white –board left unclean by the previous 
teacher upset their teaching mood. 

     

17 
Teachers show interest and respect to all the 
students. 

     

18 
Teachers use different evaluation techniques during 
teaching. 

     

19 
Teachers maintain freedom and security in the 
classroom.  

     

20 
Teachers maintain student’s attention and interest 
during the lesson. 

     

21 Teachers use different motivational techniques.      

22 

Teachers value the facial and bodily postures of 
students to judge whether they are interested in 
learning or not. 

     

23 
Teachers award marks in the examination fairly to 
all the students.  

     

24 
Teachers like to engage you income-generating 
activities after duty timing. 

     

25 
The result of the student are most important factor 
in determing the competence of teacher. 

     

26 
Teachers participate in co-curricular activities of 
the university. 

     

27 
Teachers relate the subject matter with lives of the 
students. 

     

28 Private tuition is professional dishonesty.      

29 Teachers are respected more than others.      

30 
Teachers are responsible for the declining standard 
of education. 

     

31 Teachers stick to the time table.      
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32 
Teachers insist on cleanlines and orderliness in 
the classroom. 

     

33 
Teachers treat students without discrimination..
  

     

34 
Teachers guide and appreciate the students to 
develop sense of humour.  

     

35 
Teachers help students to acquire good manners 
and habits. 

     

36 
Teachers write articles / books on topic related to 
their subject. 

     

37 

Teachers participate in professional development 
activities provided by different organizations.
  

     

38 
Teachers establish healthy relationship with 
parents of the students. 

     

39 
Teachers perform their duty regularly and 
punctually. 

     

40 
Teachers give feedback to the students with 
constructive criticism. 

     

41 

Teachers give individual attention to the students, 
in their spare time, and suggest something nice to 
them. 

     

42 
Teachers focuses on character building of the 
students. 

     

43 

Teachers use different techniques such as 
observation, rating scale, peer appraisal and 
check list for assessing the students.. 

     

44 
Teachers use tests only for promoting the 
students. 

     

45 
Teachers give proper time to get reply from 
students. 

     

46 
Students make complaints against you to the head 
of the institutions. 

     

47 
Teachers provide opportunity to students to 
increase participation through asking questions. 
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48 

Teachers summarize, establishing link between 
present learning with earlier as well as future 
learning, creating a sense of achievement in 
students. 

     

49 
Teachers check the given assignments of the 
students in time.  

     

 
 
50. Please indicate three most important qualities of your behaviour. 

 __________________________________________________________________ 

__________________________________________________________________ 

 __________________________________________________________________ 

__________________________________________________________________ 

51. Please indicate causes which affect academic achievements of university students. 
 __________________________________________________________________ 

__________________________________________________________________ 

 __________________________________________________________________ 

__________________________________________________________________ 

52. Please propose some measures to improve the impact of teachers’ behaviour on the 
academic achievement of the university students. 

 
 __________________________________________________________________ 

__________________________________________________________________ 

 __________________________________________________________________ 

__________________________________________________________________ 
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APPENDIX -2 
IMPACT OF TEACHERS’S BEHAVIOUR ON THE ACADEMIC 

ACHIEVEMENT OF THE UNIVERSITY STUDENTS 
QUESTIONNAIRE  FOR  STUDENTS  

 
Name (Optional): ______________________________________________________ 
Name of University: ______________________________________________________ 
In which class you are studying now:  ___________________________________  
Department ____________________________________________________________ 
Note:   SA = Strongly agree,  A = Agree,   UD = Undecided,  DA =Disagree  
 SDA =  Strongly disagree  
Please ( √  ) tick the most appropriate answer  
S.No. Statement  SA A UD DA SDA 

1 Your teachers have command on their subjects.      

2 Your teachers come and leave the class on time.
  

     

3 Your teachers are friendly and approachable for 
you. 

     

4 Your teachers come in class well prepared for 
teaching. 

     

5 Your teachers start the lesson in an appropriate 
manner and finish it in a planned way.. 

     

6 Your teachers check your assignments in time.      

7 Your teachers share their personal experience 
with you. 

     

8 Your teachers discourage and insult you in front 
of the whole class. 

     

9 
Your teachers give you individual attention in 
their spare time, and suggest something nice to 
you. 

     

10 You enjoy friendly and mutual trust with 
teachers. 

     

11 Your teachers provide you relevant information 
to explain the points of subjects matter. 

     

12 Your teachers behave more nicely to some 
students. 

     

13 Your teachers give emphases on completion of 
course in time. 
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14 Your teachers appreciate you with good words, 
when you perform well in the class. 

     

15 Your teachers appear confident and competent 
during lectures. 

     

16 Your teachers like some students and favour them 
unduly. 

     

17 Your teachers dress-up formally, neatly and 
soberly. 

     

18 During teaching your teachers use reference 
books and prepared notes. 

     

19 Your teachers become nervous on asking 
questions during teaching.   

     

20 Your teachers encourage you for co- curricular 
activities. 

     

21 Your teachers are satisfied with your teacher’s 
methodology. 

     

22 Your teachers take extra time to explain difficult 
points. 

     

23 Your teachers relate the topic with real life 
through different examples. 

     

24 Your teachers use different teaching techniques.      

25 Responses of the students are listened patiently      

26 Your teachers are punctual in their duties.      

27 Your teachers use their voice effectively during 
the teaching. 

     

28 Teachers motivate the students through different 
techniques. 

     

29 Your teachers come in class with happy mood.      

30 Your teachers make classroom environment 
conducive for the learning. 

     

31 Your teachers focuses on character building of 
the students. 

     

32 Your teachers create democratic environment for 
over all developments of students. 
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33 Your teachers are involved in different 
indiscipline activities in institutions. 

     

34 Your teachers give feed back to the students with 
constructive criticism 

     

35 
Different assessment techniques such as 
observation, rating scale, peer appraisal and 
checklist are used for assessing the students. 

     

36 Only tests are used for promoting the students.      

37 Your teachers provide opportunity to increase 
participation through asking questions 

     

38 

Your teachers summarize establishing link 
between the present learning with earlier as well 
as future learning, creating a sense of 
achievement. 

     

 
39. Please suggest three most important qualities in the behaviour of a good teacher 

 __________________________________________________________________ 

__________________________________________________________________ 

 __________________________________________________________________ 

__________________________________________________________________ 

 
40. Please suggest some steps to improve the impact of teachers behaviour on the academic 

achievement of the university students. 
 
 __________________________________________________________________ 

__________________________________________________________________ 

 __________________________________________________________________ 

__________________________________________________________________ 
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APPENDIX  3 
LIST OF UNIVERSITIES 

 
 

1. Air University, Islamabad 

2. Allama Iqbal Open University (AIOU), Islamabad 

3. Bahauddin Zakariya University (BZU), Multan 

4. Bahria University (BU) E-8, Islamabad 

5. Balochistan University of Engineering and Technology Khuzdar, Quetta 

6. Balochistan University of Information Technology & Management Sciences, 

Quetta. 

7. COMSATS Institute of Information Technology, Islamabad 

8. Dow University of Health Sciences, Karachi 

9. Fatima Jinnah Women University (FJWU), Rawalpindi 

10. Federal Urdu University of Arts, Sciences and Technology, Islamabad 

11. Gomal University (GU), D.I. Khan 

12. Government College Lahore University, Lahore 

13. Government College University, Faisalabad 

14. Hazara University (HU) Dhodial, Mansehra 

15. Institute of Business Administration (IBA), Karachi 

16. Institute of Management Sciences, Peshawar 

17. International Islamic University (IIU), Islamabad 

18. Islamia University (IU), Bahawalpur 

19. Karakurram International University (KIU), Gilgit 

20. Kinnaird College for Women, Lahore 

21. Kohat University of Science and Technology (KUST) 

22. Lahore College for Women University (LCWU), Lahore 

23. Liaquat University of Medical and Health Sciences 

24. Mehran University of Engg. & Technology (MUET), Sindh 

25. National College of Arts (NCA), Lahore 

26. National University of Modern Languages (NUML), Islamabad 

27. National University of Sciences & Technology (NUST) 

28. NED University of Engg. & Technology (NEDUET) Karachi 
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29. NWFP University of Agriculture (NWFPAU), Peshawar 

30. NWFP University of Engg. & Technology, Peshawar 

31. Pakistan Institute of Engineering and Applied Sciences, Islamabad 

32. Pakistan Military Academy (PMA), Kakul, Abbottabad 

33. Pakistan Navel Academy (PNA), Karachi 

34. Quaid-e-Awan University 

35. Quaid-i-Azam University (QAU), Islamabad 

36. Sardar Bahadur Khan University, Brewery Road, Quetta 

37. Shah Abdul Latif University (SALU), Khairpur, Sindh 

38. Sindh Agriculture University (SAU), Tandojam 

39. University of Agriculture (UAF), Faisalabad 

40. University of Arid Agriculture (UAAR), Rawalpindi 

41. University of Azad Jammu & Kashmir (AJKU), Muzaffarabad 

42. University of Balochistan (BUQ), Sariab Road, Quetta 

43. University of Education (UE), Lahore 

44. University of Engg. & Technology (UET), Taxila 

45. University of Engg. & Technology (UET), Lahore 

46. University of Gujrat, Gujrat 

47. University of Health Sciences, Lahore 

48. University of Karachi (KU), Karachi 

49. University of Malakand (UM), Chakdara, Dir, Malakand 

50. University of Peshawar (PUP), Peshawar 

51. University of Sargodha, Sargodha 

52. University of Sindh (SU), Jamshoro 

53. University of the Punjab (PUL), New Campus, Lahore 

54. University of Veterinary and Animal Sciences (UVAS), Lahore 

55. Virtual University (VU), Lahore. 
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APPENDIX –4 

DEPARTMENT WISE SAMPLE UNIVERSITIES 

S.No. Name of university Department  
1. Bahauddin Zakariya University, Multan  Department of Economics  

Department of Computer Sciences  

Department of Statistics  

Department of Mathematics  

Department of Physics  

 

2. Government College University, Lahore  Department of Urdu  

Department of Mathematics  

Department of Physics  

Department of English  

Department of Biology  

 

3. Hazara University, Dodhial Mansehra Department of Education  

Department of English  

Department of Computer Sciences  

Department of Administration  

Department of Urdu  

 

4. International Islamic University, 

Islamabad 

Department of Economics 

Department of Business Administration 

Department of Computer Sciences  

Department of Fiqa  Hadith  

Department of Law 

 

5. Islamic University Bahawalpur  Department of Economics  

Department of Islamic Studies  

Department of English  

Department of Physics  

Department of Education  

6. NWFP Agriculture University, Department of Computer Sciences 
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Peshawar Department of Veterinary Sciences 

Department of Statistics  

Department of Soil Sciences 

Department of Agriculture Engineering 

 

7. University of Agriculture, Faisalabad Department of Computer Sciences 

Department of Veterinary Sciences 

Department of Statistics  

Department of Soil Sciences 

Department of Agriculture Engineering 

 

8. University of Arid Agriculture, 

Rawalpindi  

Department of Administrative Sciences  

Department of Chemistry  

Department of Education  

Department of Forestry  

Department of Botany  

 

9. University of Balochistan, Quetta Department of Economics  

Department of Engineering  

Department of Library Sciences  

Department of Computer Sciences  

Department of Mass Communication  

 

10. University of Education, Lahore  Department of Engineering  

Department of Education  

Department of Economics  

Department of Computer Sciences  

Department of Biology  

11. University of Karachi Department of Economics  

Department of Statistics  

Department of Mathematics  
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Department of Chemistry  

Department of  Biological Sciences  

 

12 University of Peshawar, Peshawar Department of Education  

Department of Information Technology  

Department of Economics  

Department of Physics  

Department of Engineering  

 

13. University of Sargodha  Department of Education  

Department of Physics  

Department of Chemistry  

Department of Computer Sciences  

Department of Engineering  

 

14. University of Sindh, Jamshoro  Department of Engineering  

Department of Economics  

Department of Computer Sciences  

Department of Business Education  

Department of Islamic Education  

 

15 University of the Punjab, Lahore  Department of Mathematics  

Department of Education  

Department of Engineering 

Department of Botany  

Department of Economics  
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APPENDIX 5 

LIST OF EDUCATIONAL EXPERTS 

 
 

1. Prof. Dr. M. Ibrahim Khalid, Director Education Division, University of 

Education, Lahore.  Pakistan. 

2. Dr. Rabia Tabassum, Associate Professor, UIER, University of Arid 

Agriculture, Rawalpindi Pakistan. 

3. Dr. Muhammad Bashir, Director Academic, University of Sargodha, 

Pakisan. 

4. Dr. Mian Muhammad Sarwar, Lecturer, University of Sargodha, Pakistan.  

5. Dr. Muhammad Imran Yousaf, Lecturer, University of Arid Agriculture, 

Rawalpindi.  Pakistan. 

6. Dr. Naeem Ullah Khan, University College of Education, Gakhar Pakistan. 

7. Dr. Faisal Rehman, Lecturer, F.C. College Lahore. Pakistan. 

8. Dr. Hukam Dad, National University of Modern Languages, Islamabad. 

Pakistan. 

9. Mr. Muhammad Usman, Data Analyst, NIPS, Quaid-e-Azam University, 

Islamabad, Pakistan.  

10. Dr. Riasat Ali, Bannu University of Science & Technology, NWFP 

Pakistan 

11. Dr. Muhammad Nadeem Anwar, University of Sargodha, Pakistan.  

12. Dr. Muhammad Naeemullah Bajwa, Asstt. Professor International  

Islamic University, Islamabad Pakistan.  

  



 
 
 
 
 
 
 
 
 



 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 



 



 


