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Abstract 
 
 

The study determined to find out the status of English language teaching at primary level 

by focusing grade 4 in the government primary schools in Punjab, Pakistan, after the 

introduction of English as a compulsory subject from grade 1 in 2002.  To accomplish 

this, three tools were designed; questionnaire for teachers, a classroom observation 

checklist and an achievement test for grade 4 students.  5000 students of grade 4 were 

tested; classroom teaching of 200 teachers teaching English to grade 4 at 200 primary 

schools was observed, and the questionnaire was administered on the same teachers.  In 

an effort towards providing opportunities to public school students to develop 

communicative competence in all the four skills of English language in primary years, 

instead of grade 6, the Punjab government introduced English to be taught from grade 1 

and accordingly designed the curriculum in the light of this objective.  The study 

indicates that even after four years of teaching English and the in-service teacher training 

imparted to the teachers, the teaching methodology is based on the classical approach 

rather than skills-oriented one, hence the general aims and objectives of English 

curriculum for enabling primary level students to have communicative competence with 

respect to their grade level, have not been achieved so far.  The students are found 

lacking in all the language skills in general, listening and speaking skills in particular.  It 

has been also observed that much time is spent on the completion of syllabus which does 

not allow catering to the language education needs of the learners.  English is taught 

mostly without teaching aids, and teachers despite being academically and professionally 

qualified do not practise learner-centred teaching.  This occurs due to the gap between 
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teachers’ theoretical knowledge and the application of their pedagogical skills in the 

classroom which ultimately results in poor communicative competence of the students.  

Teachers do not design skills oriented class exercises and tests for assessing the 

achievement of students in English because they are not effectively motivated to 

incorporate their updated skills in their instruction.  In addition, a bit undue pressure on 

syllabus covering within the stipulated time and the absence of proper monitoring of 

teachers in the class after getting training as well as positive reinforcement from the 

administration came out to be other factors responsible for this not so encouraging status 

of English language teaching.  However, the study reflects that the textbook does provide 

for the needs related to the grade and age of the learners having sufficient practice 

exercises for the learning of English language skills.  The study concludes with a 

discussion of possible ways of bringing positive change in the present scenario.  The 

conclusion and recommendations outline more realistic efforts in revising the methods of 

teaching, having a proper monitoring and evaluation system, and enhancing teachers’ 

motivation for incorporating appropriate teaching techniques in the teaching of English to 

have better competence in students’ communication in English language.  This further 

suggests drawing connections between teaching of the textbook and the curriculum aims 

for practically consistent application of skills oriented teaching of English in government 

schools at the primary level.  
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CHAPTER 1 

 
 

INTRODUCTION 

 

The aim of the study is to highlight the status of English language teaching at 

primary level in Punjab, Pakistan, and further to find out whether or not the students have 

compatible knowledge of English language skills according to the objectives of their 

respective grade level in the government schools at primary level in the province of 

Punjab, Pakistan.  The study investigates about teachers’ qualification as well as 

application of their pedagogical skills in the teaching of English with reference to the 

textbook, and the methodology to find out as to what extent they cater to the needs of the 

students in the learning of English language at the primary level.  

Before the introduction of the recent education reforms in the province of Punjab, 

Pakistan, English had been taught from grdae-6 and onwards in the government schools. 

As majority of the parents send their children to the government run schools, this old 

practice was not fulfilling the modern day requirement of a large number of learners to 

have the communicative competence in English, it was decided by the provincial 

government in 2002 to start the teaching of English from grade-1 as a compulsory subject 

with the revised textbooks prepared in the light of the curriculum objectives set by the 



Status of English 

 

2

 

curriculum wing of the Ministry of Education, Pakistan. Hence, after the implementation 

of this decision, so far no study has been conducted in this particular area to investigate 

the status of English language teaching at the primary level.  Keeping in view the 

government’s decision regarding the introduction of English as a compulsory subject 

from grade 1 in 2002 (Appendix: A), the main area of the study is primary classes 

focusing grade 4 as it is the most senior class at the time of data collection according to 

the year wise work plan approved in the research proposal.  The study investigates to 

what extent students of the primary classes (grade 4) have compatible knowledge of 

English language skills keeping in view the following broad areas: 

 teachers’ qualification as well as application of their pedagogical skills in the 

teaching of English meet the requirements of teaching of English at the primary 

level; 

 the material presented in the textbook English Step 4 (PTB) is in accordance with 

the needs of primary level students in the context of government run schools in 

Punjab, Pakistan; and 

 the methodology used for the teaching of English at the primary level is fulfilling 

the curriculum objectives. 

The primary school teachers are refreshed through the in-service teachers’ training 

and are generally expected to provide students exposure to English language through the 

textbooks, supplementary material, interesting activities, and meaningful tests with an 

understanding of the English language teaching/learning process at the primary level.  

Barry Jones is of the opinion that these aspects may not complete all the requirements of 

English language teaching, but they do raise some questions on the teaching techniques 
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adopted by the teachers to teach English.  He further states: “In general, students may be 

expected to learn L2 by: 

(a) direct exposure to authentic use of language in L2  

(b) direct exposure to specially selected spoken utterances and texts 

(c) exposure to content and participation in activities negotiated according to 

students’ needs” (Jones,  2003,  pp.1-2). 

 In order to highlight the above areas the study focuses the randomly selected 200  

primary schools, 5000 students of grade 4,  200 teachers teaching English to grade 4  and  

the textbook, English Step 4, prescribed by the Punjab Textbook Board for the grade 4 

students. 

1.1 Objectives of the study 

 The main objectives of the study aim to observe to what extent: 

1. The teachers’ qualifications as well as application of their pedagogical skills 

fulfill the requirements of teaching of English language at the primary level. 

2. The textbook provides for the language learning needs of the students. 

3. The methodology of the teachers for teaching of English affects the learning of 

English. 

1.2 Statement of the problem 

The study intends to survey the status of English language teaching at the primary 

level with respect to the teachers’ qualification as well as the application of their 

pedagogical skills in the teaching of English, the textbooks/curriculum and the 
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methodology adopted by the teachers for the teaching of English in the government 

primary schools in Punjab, Pakistan, by focusing grade 4. 

1.3 Research questions 

The research questions of the study are as follows: 

1. Do the teachers’ qualification and the application of their pedagogical skills meet 

the need of English language teaching at the primary level? 

2. Is the subject knowledge of teachers, about the teaching of English language at 

the primary level, regularly updated through in-service training programmes 

according to the growing importance of English language? 

3. Do the textbooks for primary level aim to enhance the communicative 

competence of the students reflecting the curriculum objectives? 

4. Do the teachers use eclectic approach based methodology for the teaching of 

English language at the primary level? 

5. Do the teachers incorporate cooperative and autonomous learning strategies to 

enable the students to have competence in English language skills at the primary 

level? 

1.4 Significance of the study 

English has been enjoying importance not only in our curriculum but also in all 

the spheres of life in our society and has become more important as a result of 

globalisation.  In Pakistan, English is always in the prime focus but during the recent past 

years significance has been added by making it a compulsory subject at the primary level 

in the government primary schools, which was not in practice previously.  Keeping in 
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view its significance the study intends to investigate whether this one of the important 

international languages is taught according to the modern techniques or not.  Considering 

this, the study may be significant for: 

 Instructional Leaders/Teachers 

 Teacher Training Institutes 

 Curriculum Designers  

 Policy makers 

 Instructional Supervisors/Head Teachers 

 Students 

 Further Research  

1.4.1 Instructional Leaders/Teachers 

The study may be significant for the instructional leaders/teachers that are 

the ultimate source of imparting knowledge.  In Punjab, teachers have been given 

monitory incentives in the recent past, and there are ample on-job opportunities for 

school teachers to enhance their academic as well as professional qualification.  The 

current study may be significant for the teachers as methodology used for the teaching of 

English is one of the major concerns of the study. 

1.4.2 Teacher Training Institutes 

Teacher training institutes always play an important role in training the in-

service teachers to update and refresh them in pedagogical skills.  Their role in the 

training of public sector school teachers is further acknowledged in the sense that much 

depends now on teacher training institutes after the introduction of English as a 

compulsory subject from grade 1.  It may be to bring the pedagogical skills of the 
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government primary school teachers at par with private sector organisations which started 

the teaching of English at the primary level long ago.  Consequently, the study may be 

significant for the teacher training institutes in the light of the objectives of the study. 

1.4.3 Curriculum Designers 

The textbook/syllabus plays an important role in the achievement of educational 

objectives made after considering national educational aims.  The study may provide the 

curriculum designers required information about the actual needs of the students and 

suitable methodology required for the teaching of English language in the light of its 

findings.  Further, they may be in a better position to suggest changes to the policy 

makers, if necessary. 

1.4.4 Policy Makers 

The study may be significant for the policy makers who are to form educational 

set up.  It is hoped that the study may help the policy makers in conducting a needs 

analysis before developing and revising the syllabus, determining the qualification of the 

primary school teachers, and the planning teacher training programmes. 

1.4.5 Instructional Supervisers/Head Teachers 

Monitoring of the teaching staff at schools is vital without which the set 

educational objectives are difficult to be achieved.  The study may be significant for the 

instructional supervisors/head teachers who are the important stake holders for the 

smooth transfer of knowledge and skills to the students.  It is expected that study may be 

helpful to them because they are also responsible to guide the concerned teachers 

properly.   Further, they may be involved directly in the English language teaching and 

learning process at the primary level. 
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1.4.6 Students 

   The current study may be significant for the students of primary grades as it aims 

at finding out their compatible knowledge of English language skills.  Since the 

introduction of English at grade 1 as a compulsory subject by the government, no follow 

up study has been conducted to determine the achievement of the students in English 

language.  It may be important to examine their knowledge in English language skills, i.e. 

listening, speaking, reading and writing, so that suitable measures may be taken for the 

improvement in English language teaching/learning process, if required. 

1.4.7 Further Research 

  The study may be equally important for further research in this particular area so 

that teachers’ qualification, in respect of the application of their pedagogical skills, 

curriculum for the primary grades and the methodology for the teaching of English 

language may be researched further. 

1.5 Delimitations of the study 

Out of 35 districts of the province 10 districts are randomly selected due to time, 

and financial constraints, namely, Bahawalpur, Chakwal, Dera Ghazi Khan, Jhang, 

Kasur, Khanewal, Khushab, Mandi Bahauddin, Mianwali, and Sialkot.  Twenty male and 

female primary schools from each district, 10 urban and 10 non urban, are randomly 

chosen as well as one teacher, teaching English to grade 4  from each school is also 

randomly selected for the study. 
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1.6  Methodology and Procedure 

English language is taught as a compulsory subject since April 2002 at the 

primary schools in Punjab and approximately 10 periods, of 35 minutes, are taught in a 

week.  English is given preference to other subjects at primary level which are taught six 

periods in a week.  

The study is a descriptive research and conducted on the randomly selected two 

hundred government primary schools out of 44255 male and female primary schools.  

5000 students of grade 4 and 200 teachers teaching English to grade 4 out of 156714 

primary school teachers (Punjab EMIS Centre, 2003) through 3 tools (Appendices: B, C, 

D), namely, an achievement test for grade 4 students, a classroom observation checklist 

and a questionnaire for teachers regarding their qualification as well as application of 

their pedagogical skills in the teaching of English.  
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CHAPTER 2 
 
 

REVIEW OF LITERATURE 

 

The study has been conducted with the aim of investigating the current status of 

English language teaching at the primary level in one of the provinces of Pakistan i.e. 

Punjab.  It is going to be an exclusive study in this context as no effort, so far, has been 

made to gauge the effect of educational reforms (2002) introduced in this province 

especially regarding the teaching of English at the primary level.  Therefore, keeping in 

view the concerns of the stakeholders in the process of teaching and learning of English 

at the primary level such as: teachers, learners, policy makers, curriculum designers, 

teacher-training institutes, school administrators and researchers who can find some 

valuable information relevant to their respective fields, this review of the related 

literature has been presented that will throw light on: 

• the situation and current practices exercised in the teaching of English in 

Punjab before the introduction of the reforms, 

• qualification of teachers as well as application of their pedagogical skills 

in the teaching of English at the primary level in the province of Punjab, 

and what qualification such teachers have in other countries, 
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• textbook (grade 4) taught at the primary level in the government primary 

schools in the province of Punjab by presenting the material given in the 

textbook in the appendices as well as by giving some description of the 

type of primary English textbooks being used/taught in the English 

speaking as well as bilingual/multilingual countries),  

• the teaching methodology adopted for the teaching of English at the 

primary level in the government primary schools in the province of 

Punjab, in comparison with what is principally expected of teachers to 

adopt according to the various methods evolved so far.  Since the major 

responsibility lies on the type of methodology used in the classroom which 

may make or mar the learning of students, a large section of the literature 

review has been devoted to methodology.  There is a description of the 

methods already in practice in Punjab, along with a detailed account of the 

methods evolved so far in this context.  This is done to present that 

principally there is no dearth of methods and techniques available, still if 

teachers do not adopt them, their qualification, the textbook and other 

resources are not of much use,  

• the skills oriented approach necessary for developing competence in the 

learners, and following the techniques to teach them effectively 

• an account of the language-learning support factors like class 

environment, motivation, etc. and some of the teaching aids present in the 

immediate teaching environment to facilitate teaching and learning, and 

•  the need and ways to gauge the learning of the students of English 
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All the above mentioned areas have been supported and guided at every step by the 

information given by eminent writers, linguists and researchers the world over.  They 

have helped in knowing the required and appropriate qualification of teachers, evaluating 

the relevance of textbook with the curriculum objectives, training the research assistants 

to gather data of the present study, and interpreting the data to see the current status of 

teaching of English at the primary level in Punjab, Pakistan. 

2.1 English Language Teaching in Punjab, Pakistan 

In Pakistan, English language is considered both as a foreign and second 

language.  Officially it has the status of second language, and culturally it is taken as a 

foreign language.  Hence, in our education system, both the terms are used for the 

teaching/learning of English language.   Majority of the population of Pakistan chooses 

the government schools for primary education of their children both in rural and urban 

areas.  As Punjab is the biggest of four provinces of Pakistan in terms of population, there 

are currently 44255 male and female primary schools having 156714 primary school 

teachers (Punjab EMIS Centre, 2003).   Before the introduction of the education reforms 

in Punjab, English used to be introduced in grade-6 i.e. after the primary classes.   After 

years it was realized that the learners counted English one of the difficult subjects and 

showed poor performance while using it.  The possible reasons could be the late 

introduction of English as a compulsory subject, traditional and monotonous 

methodology adopted by teachers, dearth of qualified teachers for the purpose, lack of 

motivation both for teachers and learners, shortage or absence of basic teaching 

resources, etc.   
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Considering the sad state of this subject and the learners’ performance, the Punjab 

government revised its policy, which resulted in the introduction of English as a 

compulsory subject in grade-1, and its implementation started in April 2002.  For this 

purpose, textbooks were designed in the light of the grade-wise curriculum objectives 

(Appendix: E) prescribed by the curriculum wing of the Ministry of Education, Pakistan.  

In these objectives the incorporation of material related to the listening, speaking, reading 

and writing had been indicated.  Hence accordingly the textbooks were compiled and 

introduced in each primary grade.  The teachers hired for primary schools should have 

some certificate or degree related to teaching skills in all those subjects which are taught 

at the primary level so that they can teach all of them.  Every year the government 

arranges refresher courses for the teachers with the objective of updating them about new 

teaching techniques.   

As the primary schools have classes from grade one to five, each teacher is 

assigned the responsibility of a class who teaches them all the subjects including English.  

Ten periods (sessions) are allocated to the teaching of English every week (see the 

timetable given in appendix: F).  Each period is of 35 minutes except the first period 

which is 40 minutes long, and usually this period is used for the teaching of English.  

This shows that the teaching and learning of English is regarded as an important subject 

that is why it enjoys the greatest share in the school timetable as compared to the other 

subjects.   

In addition to these arrangements in the process of English language teaching and 

learning instructional heads/teachers, textbooks/curriculum and methodology are some of 

the most important components through which educational objectives are achieved.  The 
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current study is based on these three broad areas and status of English language teaching 

at the primary level in the province of Punjab, Pakistan is highlighted, after the 

introduction of English as a compulsory subject from grade 1 in the year 2002 by the 

present government.  

The study is a descriptive research and conducted on randomly selected two 

hundred government primary schools out of 44255 male and female primary schools.  

5000 students of grade 4 and 200 teachers teaching English to grade 4 out of 156714 

primary school teachers, through 3 tools (Appendices: B, C, D), namely, achievement test 

for grade 4 students, classroom observation checklist and questionnaire for teachers 

regarding their qualification as well as application of their pedagogical skills in the 

teaching of English.  All the expenses of this study have been borne by the humble 

researcher, hence the findings presented are based on experiences and observations made 

by the researcher during the course of research, and efforts have been made to present the 

data without any sort of bias.  So the results present what is currently happening in the 

field of teaching and learning of English at the primary level in Punjab. 

In the language education, teachers, learners, researchers and curriculum specialists 

can collaborate for a number of reasons.  They may wish to experiment with alternative 

ways of organizing teaching and learning; they may be concerned with promoting a 

philosophy of cooperation rather than competition; they may wish to create an 

environment in which learners, teachers and researchers are teaching and learning from 

each other in an equitable way (a trend which is enhanced by the growing interests in 

action research); or they may wish to experiment with ways of incorporating principles of 

learner-centeredness into their programmes (Nunan, 1992, p.1). 
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2.2 Teachers’ qualification as well as application of their pedagogical 
skills in the teaching of English at primary level 

 
Teachers at primary level in the province of Punjab, Pakistan are not inducted on 

the basis of any specialization in English Language Teaching rather by meeting the 

eligibility criteria prescribed by the government.  Their pedagogical skills and 

competency are enhanced during the job through in-service teachers’ training 

programmes.  The notion of teacher competencies originated in the definition of 

behavioral skills but has since been broadened to include aspects of knowledge and more 

complex pedagogy actions (Roberts, 1998).  A dominant trend in teacher education in the 

USA through the 1970s, CBTE, was an essentially objectives-driven approach to LTE, 

characterized by its ‘reliance on objectives specified in advance and known to the 

learner’ (Houston, 1987, p.89).  Conditions to entry to teaching are certain to affect the 

occupational culture of any group of teachers, with effects on their expectations of and 

reactions to LTE.  While Lortie’s (1975) study is specific to its time and place, it does 

suggest variables which may also apply to language teachers.  These include differing 

attractions to teaching (e.g., material or service oriented); social influences on entry (such 

as parental pressure on daughters; people entering from a first career they have found 

uncongenial; those who have taken teachers’ course as the second best after failing 

professional entrance); and the tendency for any particular group to be skewed in terms of 

gender, class, age range, or education (Roberts, 1998).  English language is taught as a 

second language in Pakistani context where it is not the first language of the teachers and 

they themselves learn it as a second language in their academic life from grade 6 to 

graduation as a compulsory subject.  In the case of ELT, the term ‘non-native speaker’ 
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(NNS) is controversial.  It could refer to a school- leaver with virtually no functional 

English who is teaching in an EFL context; or to a graduate of a five-year literature and 

philology course; or to bi-and trilingual teachers educated in the medium of English and 

teaching in bilingual culture.  NNS levels of language competence and analytic 

knowledge of the English language therefore vary greatly, as does the role of English in 

their various settings (Roberts, 1998, p.96).   

There are no specialists for English language teaching at the government primary 

schools except Graduate English Teachers who are not specialised in ELT but are simple 

graduates having at least PTC as professional qualification.  This hiring criterion is 

opposite to the impressions remained in public and grammar schools that English was 

actually better in the hands of teachers who had specialized in other subjects 

(Protherough & Atkinson,1991). 

2.2.1 Eligibility for teachers in government primary schools in Punjab 

The basic eligibility, in the past, for primary school teachers was PTC (Primary 

Teaching Certificate), after Matric (SSC) whereas presently graduation with PTC. 

Presently teachers having PTC after SSC and graduates with PTC are teaching at the 

primary schools, who can enhance their academic, i.e., Higher Secondary School 

Certificate, B.A, M.A, etc, and professional qualifications, i.e., C.T, B. Ed, M.Ed, during 

the job.  At the same time teachers are reinforced through in-service training to update 

their pedagogical skills.  
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Although English is taught as a second/foreign language in Punjab, Pakistan, 

there is no criterion which suggests that teachers of English should be qualified and 

equipped with special training in the teaching of English.  Only a general certificate in 

pedagogy is considered sufficient without realizing the fact that here in Pakistan English 

is not taught to the native speakers, so specialized English teachers are needed.  Unlike 

this teachers are inducted on their generic teaching skills certificate as is done in the 

countries where English is taught to native speakers mostly and in a monolingual 

environment as it is evident from the following examples of the technologically advanced 

countries. 

2.2.2 Eligibility criteria for school teachers in some technologically advanced 
countries 

 
i. Australia 
 

The criterion in Australia differs from state to state but as a general rule all 

teachers should have a tertiary certification, i.e., either a Bachelor of Education (BEd), 

Bachelor of Teaching (BTeach) or a graduate program after an appropriate Bachelor such 

as the Diploma of Education (DipEd) or Master of Teaching (MTeach), from an 

Australian certified University or an equivalent award from overseas plus experience in 

the classroom (Qualification Requirements, 1997). 

ii. Canada 
 

Canadian teachers have to receive certification from a provincial college of 

teachers or the provincial department responsible for teacher certification in order to be 

able to teach in elementary or secondary school. 
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iii. England and Wales 
 

In England and Wales teachers in the maintained sector must have Qualified 

Teachers Status (QTS).  One of the important ways to get QTS is to have completed first 

degree program such as a BA or BSc and then a Post-Graduate Certificate of Education 

(PGCE).  The other way includes a specific teaching degree (B.Ed) or on the job training 

at a school.  All qualified teachers in England must serve, after training, a statutory one 

year induction period that must be passed in order to remain a registered teacher whereas 

in Wales this period lasts for two years.  During this period a teacher is known as an 

NQT, Newly Qualified Teacher (Post Graduate Certificate in Education, ¶1-6).   

iv.  Scotland 

In Scotland teachers must hold a valid teaching qualification (TQ) and be 

registered with the General Teaching Council for Scotland.  Following initial teacher 

education and gaining a teaching qualification a Scottish teacher is deemed to be 

provisionally registered with the GTCS and must undergo a year of probation supported 

by the Scottish Executive’s Induction Programme (Teacher, December 2006; & Teach. 

NSW: Primary).  

v.  United States 
 

In the United States of America, each state determines the requirements for 

getting a license to teach. Normally a bachelor’s degree with a major in a certifiable area, 

languages, arts, science, etc., is a minimum requirement along with rigorous pedagogical 

methods course work and practical field experience as “student teachers” (Teacher: 

Qualification and registration, ¶1).  
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On the other hand according to ‘Teachers and Educational Quality: Monitoring 

Global Needs for 2015’ most of the non English speaking countries’ primary teachers 

meet the minimum requirement for the job at primary level (UNESCO institute for 

statistics database, 2006). 

2.2.3 Pedagogical skills in the teaching of English at primary level 

In the primary schools of Punjab, the teachers are usually responsible for a group of 

children, who spend most of their time at school with one class.  They have opportunities 

for creativity, by working on innovative activities in the classroom for their students.  The 

primary school teachers at the government schools are generally expected to teach 

different learning areas like English, Urdu, Mathematics, Science, Islamiyat, Social 

Studies, etc.  

English language teaching in primary classes is a very interesting task as the teacher 

can come across new situations in the classroom while teaching English language.   

Teachers are expected to develop, plan, implement and evaluate language in an 

integrative manner.  Nevertheless students will find it difficult to learn a second language 

in the classroom if they have neither instrumental nor integrative motivation, as is 

probably often the case in school language teaching.  Teachers have to promote the social 

and personal development of all children while teaching language and at the same time 

other subjects, working with administration, colleagues and parents.  It may be assumed 

that for primary school teachers skills in communication, both written and oral are 

essential qualifications because they are to lay the foundation of language learning habits 

of the students (Cook, 1993).  It is not the abstract concept of task but a unit of activity 
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that can be used for lesson planning and evaluation, and which will also work as a unit of 

analysis in research by teachers or by researchers coming into classrooms (Cameron, 

1997).  Nunan, (1992, p.21) suggests three areas of knowledge and awareness in 

experimental learning which supplement each other: (1) personal growth; (2) the learning 

process; and (3) the learning task (knowledge, skills, etc.). 

Language teaching to children and adults may have visible distinction as the children 

seem to be lively learners.  For them teacher is the centre of all activities because they 

like to share with the teacher whatever they create.  But it is possible that they may also 

lose interest more quickly and are less able to keep themselves motivated on tasks they 

find difficult.  However, it is obvious that they do not have the same access as older 

learners to meta-language that teachers can use to explain about grammar or discourse.  A 

child at the primary school starts learning English language at the age of 5-6 years, and 

there are advantages of teaching a foreign language in the early years (Cameron, 2001).  

The published data on the outcomes of early language learning come from the North 

American experience with immersion teaching (Harley & Swain 1984; Lightbown & 

Spada 1994; & Harley et al., 1995).  It is believed that students, who start learning 

language at primary years, develop and maintain advantages but not in all the areas of 

language skills.  It is also maintained that second language learning through immersion 

does differ from learning a foreign language (Cameron, 2001).  But in foreign language 

learning too, receptive skills are likely to remain ahead of productive skills, and 

grammatical knowledge is likely to develop more slowly for young children (Cameron, 

2001, p.17). 
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When we talk about foreign language teaching/learning in our institutions we start 

thinking about the topics which are to be taught during the academic session, like, words, 

phrases, grammatical structures, and language skills, listening, speaking, reading and 

writings, etc.  The organisational scheme for language is summarised in Figure. 1  

 

 

 

 

 

 

 

 

 

 

 

Fig. 1.  Dividing up ‘language’ for child foreign language learning (Cameron, 2001, 

p.19). 

We at the same time cannot deny the fact that teaching outcomes are encouraging 

if the language basis of what teachers teach is adequate for the primary classes’ students 

because the language basis plays important role in the evaluation of teaching content and 

methodology.  On the other hand the objectives of teachers’ training programmes and 

enhancement of the qualification are to make the teachers reflective practioners because 

being reflective practioner the teacher can connect experience and knowledge in order to 

Learning the foreign language 
 

 
learning oral skills learning the written language 
 

 
 vocabulary   discourse 
 
 

conversation   extended talk 
 

 
 grammar 
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achieve curriculum objectives.  Without reflection, teaching is guided by impulse, 

intuition, or routine (Richards, 1990) and subsequently is kept within the realm of tacit 

knowledge.  Shulman (1988) called for teacher educators to help learners make this tacit 

knowledge explicit through reflection upon practical experience and theoretical 

understanding.  

Millions of children in the province of Punjab study in primary schools belonging 

to such families in which English is not the language of the home.  This presents before 

teachers a big challenge of instructing children who have very limited exposure to 

English language.  It enjoins upon the teachers to know about how children learn a 

second language.  The general idea like second language learning is very complex and 

difficult task may be harmful for children if teachers have unrealistic and inaccurate 

understanding of the process of second/foreign language learning.  In other words a lot 

depends on teachers to know that at the early stage children perform as better learners 

than the adults if their qualities are channelised properly.  The argument is that children 

are superior to adults in learning second languages because their brains are more flexible 

(Lenneberg, 1967; & Penfield & Roberts, 1959). 

However, experimental research in which children have been compared to adults 

in second language learning has consistently demonstrated that adolescents and adults 

perform better than young children under controlled conditions.  Even when the method 

of teaching appears to favour learning in children, they perform less well than do 

adolescents and adults (Asher & Price, 1967).  One exception is in the area of 

pronunciation; even here some studies show better results for older learners.  Similarly, 
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research comparing children and adults learning second language as immigrants do not 

support the notion that younger children are more efficient at second language learning 

(e.g., Snow & Hoefnagel-Hoehle, 1978).  

But there are some researchers who think, if foreign language teaching starts at 

the age of eleven, the learners perform better than adults.  For example, a study of 17,000 

British children learning French in a school context indicated that, after five years of 

exposure, children who had begun French instruction at age eleven performed better on 

tests of second language proficiency than children who had begun at eight years of age 

(Stern, Burstall, & Harley, 1975).  The investigators in this study concluded that older 

children are better second language learners than younger ones.  Similar results have been 

found in other studies by European investigators: studies of Swedish children learning 

English (Gorosch & Axelsson, 1964) of Swiss children learning French (Buehler, 1972) 

and of Danish children learning English (Florander & Jansen, 1968).  

While teaching English language it is expected that there may be habit, on 

teacher’s part, to develop a lot of initiative and should try to use new ideas to motivate 

and involve the students in the use of English language.  The teacher should be bold 

enough not to rely entirely on the course book, but be able to adopt the course material 

and supplement it.  At the same time teacher’s lesson plans should incorporate all the four 

skills of English language through different methods.  The teacher should not unilaterally 

decide as to what is to be taught nor should s/he deny the pupil as an individual.  He 

should understand that a pupil always tries to protect himself from failure, competition, 

and punishment (Jesa, 2005).   
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Some methods are totally dependent on the teacher as a source of knowledge and 

direction; others see the teacher’s role as catalyst, consultant, guide, and model for 

learning; still others try to “teacher proof” the instructional system by limiting teacher 

initiative and by building instructional content and direction into texts or lesson plans 

(Richards & Rodgers, 1988, p.23). 

The present changes in Pakistan’s education system put great responsibility on the 

main vehicle of education namely the teachers by making them an important part of the 

national developmental enterprise.  As an agent of change, he/she has to be flexible and 

ready to change as a reflective practioner.  We believe, however, that a teacher informed 

choice is, after all, what teaching is all about (Stevick, 1982; Larsen-Freeman, 1983a, 

1983b). 

An English language teacher has to shoulder a variety of roles and is supposed to 

be careful so far as the progress of students is concerned; therefore, the teacher has to 

manage record of all students of all the activities related to grammar, vocabulary, tenses, 

and language skills, etc.  Tidyman and others (1959) have put forth certain principles of 

language learning.  They propose that training in language is training in living, in 

understanding and getting along with people.  It is this very role that can enable the 

teacher to plan lessons according to the needs of each student.  The teachers can possibly 

complete the course work in the light of the set time but the problems of the students 

shall remain unchecked if the teacher does not keep record of the requirement of different 

students. 
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Jerry G. Gebhard (2000, p.56) has given two sets of roles of the teacher: 

 Use of English language Abilities 

• Language authority 

• Cultural informant 

• Model English speaker 

Use of Ability to Create Meaningful Interaction 

• Needs assessor 

• Classroom manager 

• Text adaptor 

• Entertainer 

The teachers in the government primary schools are expected to plan before 

teaching because a good lesson plan is such a part in the teaching/learning process that 

automatically distributes different roles to an English language teacher.  For example, as 

facilitator and helper the teacher may: 

1. not utilise maximum time during the class; 

2. allow learners to participate in classroom proceedings; 

3. focus both on fluency and accuracy according to the objectives of the 

lesson; 

4. encourage students to interact with class mates; 

5. provide learners concrete items before jumping to the abstract ideas; 

6.  present foreign language in an interesting way so that learners may 

develop liking for it; 
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7. teach language with low cost supplementary material; 

8. teach English by bringing drills in the class; 

9. give positive reinforcement to learners even when they make mistakes; 

10. use English to a certain extent in the classroom  instead of mother tongue; 

and 

11. be habitual of using teaching aids (Holistic Paradigm; Considering Your 

Role; & Teacher and Facilitator). 

Three things that a teacher needs for his/her language lessons are:  knowledge of 

the best and most effective methods to use, an understanding of the purpose and aim of 

each method he/she uses, and confidence and skill in his/her handling of them, with 

perseverance and courage to carry on the work with good humour and enjoyment.  At the 

same time, the teacher is expected to have awareness of the curriculum objectives without 

which he/she, perhaps, may not be successful in ensuring students’ communicative 

competence in the language skills.  An English language teacher’s role may be classified 

in the following broad areas: 

Teacher’s Characteristics 

 His aptitude about teaching and learning 

 His perceptions of the instructional task 

 His theoretical knowledge of L2 

Planning before teaching  
 

 His understanding of the curriculum  

 His understanding and preparation for the lesson/s 

 His approach to deal with the activities in the classroom 



Status of English 

 

26

 

 His own participation in the classroom proceedings 

Execution 
 

 His approach towards language teaching/learning process 

 His own accuracy and fluency 

 His real role in the classroom 

 His consciousness of time frame regarding the course work 

 His  percent of time for teacher- centered versus student- centered  activities  

(Pufahl, Rhodes & Christian, 2001; & Methodology). 

Educational objectives are based on the formal curriculum that is to be taught at 

the schools at primary level through which different socio-cultural trends of the 

society are reflected.  Teaching/learning of English has always enjoyed importance in 

our curriculum as well as in the society and has been taught since the independence of 

Pakistan from grade 6 to graduation before  2002 when it was first time introduced as 

a compulsory subject from grade 1.  

“… English as a curriculum subject has had a particular significance throughout its 

history since the beginning of mass public education in England and Wales, the 

teaching of English has been a focus of keen political interests and political control” 

(Ball et al., 1990:47). “…English language and literature have both had to fight for 

their places in the curriculum, partly in reaction to the considerable status which 

attached to the classics” (Sealey, 1996, p.57).  
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2.3 Textbook/Curriculum 

The prescribed textbooks by Punjab Textbook Board are taught at the government 

primary schools in the light of aims and objectives (English) in national curriculum for 

grade I-V (Appendix: E).  The government of Punjab designed the current textbooks after 

introducing English as a compulsory subject from grade 1 in the year 2002.   There was 

no formal curriculum in the preliterate societies, but the formal school curriculum, 

however, has been designed to provide a separate reality from that of the home.  It 

concentrates on academic skills and knowledge that are cumulative and increasingly 

complex.  In this context the teacher must provide substance and structure.  Brandwein, 

an advocate of the formal approach, notes that the teacher provides the context and gives 

the children experience- not random experience, which is endless, but experience that is 

in search of meaning (1969). 

2.3.1 Textbook contents of grade 4 English in government schools 

English Step 4, prescribed by the Punjab Textbook Board, contains material and 

inviting activities with illustrations and pictures to engage young learners.  The 

content in each chapter is presented along with practice exercises on vocabulary, 

grammar, composition and all language skills, etc.  The instructions are given in a 

vivid manner, and the activities aim to generate creativity having sufficient word 

bank for the students.  The textbook of grade 4 is aimed to be competency based; the 

language used is simple, and according to the Standard English.  “…in Standard 

English ‘standard’ is used to express a consensual view.  It implies ‘agreed by most 

people to be…’ (Harris & Wilkinson, 1990). 
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In the English curriculum as described in English for ages 5 to 16 all kinds of 

knowledge about language occur in all sorts of places.  Frequently the word ‘discuss’ 

is used with reference to ideas and data that children should encounter in English 

lessons, for example: “Teachers should discuss a variety of works so as to bring out 

the range and effects of different types of sound patterning” (Harris & Wilkinson, 

1990, p.178). 

2.3.2 Primary grades’ English in some Non-English speaking countries 

A comparative study was done of the textbook English Step 4 with the textbook 

of other non-English speaking countries.  For example, ‘Password’ is an exciting seven-

level course for Anglophone primary schools in Cameroon.  It introduces the structures 

and functions of English through a variety of stimulating and enjoyable activities.  The 

early levels focus on building vocabulary, listening and speaking, as well as introducing 

reading and writing (Primary School Materials, 2000).  

Macmillan Education Books for primary and junior secondary levels in Gambia meet 

the criteria of the Gambia syllabus for English.  The lower levels are highly illustrated in 

colour and focused on oral work. Book 7 uses traditional methods and the new 

communicative approach to develop and improve pupils' oral, reading and writing skills 

and gives them a firm foundation in grammar.  Accompanied by supportive Teacher's 

Books, the course provides:  

• controlled conversation practice  

• integration of listening, speaking, reading and writing  
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• relevant and practical explanations of formal grammar  

• Motivation through relevance to students' real needs and interests (The Gambia 

English, ¶ 2, 2000). 

A modern course which provides a complete response to the requirements of students 

and teachers at the junior and senior secondary level in Sierra Leone includes the 

following features:  

• Regular active, communicative use of English  

• Integration of the four main language skills  

• Practice of sub skills, such as summary writing, comprehension, dictation, 

pronunciation and punctuation  

• Relevance to students' real needs and interests  

• A thorough, purposeful programme of vocabulary development  

• A systematic review, in simple terms, of students' grammar knowledge  

• Familiarisation with different types of English (Sierra Leone: New Focus English. 

¶ 3, 2000; & Schmidt, 1990). 

2.3.3  Student centered activities in English step 4 

The textbook is activity oriented and provides teachers opportunities to involve 

the students keeping in view the lesson’s objectives.  The content selection and the 

competency formulation have been done keeping in view the interests and attitudes of 

children and the need for a large number of activities to facilitate language learning.  As 

young learners work hard to make sense of what teachers ask them to do, they come to 
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tasks with their own understanding of the purposes and expectations of adults (Cameron, 

2001, p.21).  Studies of young children starting school have shown how much difference 

often there is between language use and the activities at home and at school; also how 

quickly children work out what is expected of them and how to fit into the new patterns 

of interaction (e.g. Tizard & Hughes, 1984). 

There have been different innovations in language teaching methodologies since 18th 

century.  Pakistani system of education gives special attention to the teaching of English 

and has made it rather more important by introducing it as a compulsory subject from 

grade 1 in 2002 which had been taught from grade 6 previously.  

Very little research has been done on how primary children’s language competence, 

their skills and abilities as talkers, readers and writers, are improved by learning about 

language.  Poor teaching about language may, if anything, be counter productive, but it is 

almost inevitable that if teaching encourages children to be interested in language and 

enables them to feel that it is within their conscious control when they need it to be 

(which will by no means be all the time) then their achievements as language users will 

be enhanced (Sealey, 1996, p.86).  Edwards and Mercer (1987) describe the study of 

discourse of primary classrooms in which they found that teachers have been heavily 

influenced by this perception of children needing to discover things for themselves rather 

than being told by teachers. 

Whatever is the adopted methodology for the teaching of a second language the aim 

remains the communicative competence of the learners.  The classroom work is goal-

oriented, aiming to achieve certain learning goals, and it is conducted under some goals 

structure.  A learning goal can be defined as a desired feature state of competence or 
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mastery in the subject area being studied, such as foreign language proficiency (D.W. 

Johnson & R.T. Johnson, 1987: 2-7; cf. also D. W. Johnson & R. T. Johnson 1989; D. W. 

Johnson et al., 1990). 

2.4 Teaching Methodology 

Teaching is an activity that focuses on the personal traits of teachers by allowing 

them to use whatever technique they feel best or most convenient to teach English.   It 

could be an imitation of the teaching style of a teacher they admire who is successful in 

achieving the set objectives.  Kelly (1969) and Howatt (1984) have demonstrated that 

many current issues in language teaching are not particularly new.  The most effective 

teaching style for a teacher may be one that reflects a combination of sound teaching 

techniques, knowledge of the subject, enthusiasm for teaching, and sensitivity to 

teacher’s own personal characteristics.  

2.4.1 A brief account of latest language teaching methods 

The period from 1950s to 1980s is sometimes known as "The Age of Methods," 

during which a number of detailed prescriptions for language teaching were proposed.  

Situational Language Teaching evolved in the United Kingdom while a parallel method, 

Audio-Lingualism, emerged in the United States.  In the middle-methods period, a 

variety of methods were proclaimed as successors to the then prevailing Situational 

Language Teaching and Audio-Lingual methods.  

These alternatives were promoted under such titles as Silent Way, Suggestopedia, 

Community Language Learning, and Total Physical Response.  In the 1980s, these 

methods in turn came to be overshadowed by more interactive views of language 
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teaching, which collectively came to be known as Communicative Language Teaching 

(CLT).  Communicative Language Teaching advocates a broad set of principles such as: 

• Learners learn a language through using it to communicate.  

• Authentic and meaningful communication should be the goal of classroom    

activities.  

• Fluency is an important dimension of communication.  

• Communication involves the integration of different language skills.  

• Learning is a process of creative construction and involves trial and error. 

 

SOME TEACHING METHODS AND TEACHER & LEARNER ROLES 

Method Teacher Roles Learner Roles 
Situational Language 
Teaching 

Context Setter 
Error Corrector 

Imitator 
Memoriser 

Audio lingualism Language Modeler 
Drill Leader 

Pattern Practicer 
Accuracy Enthusiast 

Communicative Language 
Teaching 

Needs Analyst 
Task Designer 

Improviser 
Negotiator 

Total Physical Response Commander 
Action Monitor 

Order Taker 
Performer 

Community Language 
Learning 

Counselor 
Paraphraser 

Collaborator 
Whole Person 

The Natural Approach Actor 
Props User 

Guesser 
Immerser 

Suggestopedia Auto-hypnotist 
Authority Figure 

Relaxer 
True Believer 

 

 Fig. 2.  Methods and Teacher and Learner Roles (Rodgers, 2001). 
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2.4.2 Approach  

An American applied linguist Edward Anthony in 1963 identified three levels of 

conceptualisation and organisation, which he termed approach, method, and technique.  

An approach to language teaching may be called a set of beliefs about language, which 

prescribes the use of a certain method.  According to Anthony’s model, approach is the 

level at which assumptions and beliefs about language and language learning are 

specified.  An approach is a set of correlative assumptions dealing with the nature of 

language teaching and learning.  An approach is axiomatic.  It describes the nature of the 

subject matter to be taught (Anthony, 1963, pp.63-67). 

2.4.3 Method 

A method of language teaching is a complete set of procedures and techniques 

that follow a systematic scheme and is often prescribed by the approach.  Method is an 

overall plan for the orderly presentation of language material; no part of which 

contradicts, and all of which is based upon, the selected approach.  An approach is 

axiomatic, a method is procedural (Anthony, 1963, pp.63-67). 

2.5.4 Technique 

This is the narrowest term of the three, and refers to specific procedures within 

the method.  A technique is implementational – that which actually takes place in a 

classroom.  It is a particular trick, stratagem, or contrivance used to accomplish as 

immediate objective.  Techniques must consist with a method, and therefore in harmony 

with an approach as well (Anthony, 1963, pp.63-67).  Within a methodology, a 

distinction is often made between methods and approaches, in which methods are held to 

be fixed teaching systems with prescribed techniques and practices, whereas approaches 
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represent language teaching philosophies that can be interpreted and applied in a variety 

of ways in the classroom.  This distinction is probably most usefully seen as defining a 

continuum of entities ranging from highly prescribed methods to loosely described 

approaches.  

2.4.5 The Grammar Translation Method 

The grammar translation method was a means to teach classical languages like 

Greek and Latin and known as classical approach which began in Germany (Prussia) at 

the end of 18th century.  Earlier in this country, this method was used for the purpose of 

helping the students read and appreciating the foreign language literature.  It was also 

hoped that, through the study of grammar of the target language, students would be more 

familiar with the grammar of their native language, and that this familiarity would help 

them speak and write their native language better (Grammar-Translation Method, ¶ 1).  

It was also thought that foreign language learning would help students grow 

intellectually; it was recognized that students would probably never use the target 

language, but the mental exercise of learning it, would be beneficial anyway (Larsen-

Freeman, 1986).  It was an extension of the approach used to teach classical languages to 

the teaching of modern languages (Marianne, 2001, p.6). 

2.4. 5.1 Principles 

 Larsen- Freeman puts forward some principles of the grammar translation method: 

(i) The goal of foreign language study is to learn a language in order to read its 

literature or in order to benefit from the mental discipline and intellectual 

development that result from foreign language study.  Grammar translation method 
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is a way of studying a language through detailed study of the grammar rules, 

followed by application of this knowledge to the task of translating sentences and 

text into and out of the target language.  

 (ii) Reading and writing are the major focus and little or no systematic attention is paid 

to speaking or listening. 

 (iii) Vocabulary selection is based solely on the reading text used, and the words are 

taught through bilingual word lists, dictionary study, and memorisation.  

 (iv) The sentence is the basic unit of teaching and language practice.  Much of the 

lesson is devoted to translating sentences into and out of the target language, and it 

is this focus on the sentences that is a distinctive feature of the method.  

 (v) Accuracy is emphasised and students are expected to attain high standards in 

translation because of the high priority attached to meticulous standards of 

accuracy. 

 (vi) Grammar is taught deductively – that is, by presentation and study of grammar 

rules, which are then practised through translation exercises.  

 (vii) The student’s native language is the medium of instruction.  It is used to explain 

new items and to enable comparisons to be made between the foreign language and 

the student’s native language. 

2.4.5.2 Limitations  

1) Modern research cavils at this method as old, outdated, fit only to the teaching of 

the classical or dead languages.  It believes that the best way to learn a living 

language is by speaking it.  All living languages are learnt by active use.  As the 
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child learns to use it in speaking he/she feels the language to be real, vital, useful 

and, thereof, interesting. 

2)  Word to word translation is unnatural because it involves the fallacy that words can 

be put together with the aid of rules like digits in arithmetic. 

3) Translation is the hindrance in the way of thinking in English.  Only when the child 

is able to speak and write without translation, can do original composition – oral or 

written. 

4) Grammar is alien to the nature of the child.  The grammatical difficulties kill his/her 

enthusiasm for the new language.  

5) Translation method kills spontaneity.  Those nurtured on translation method lack 

fluency because they think in mother tongue and then translate it. 

6)  Translation impedes rapid reading because we are continually breaking up 

sentences into words, and this impairs comprehension. 

7) A very real danger is that students translate words literally instead of idiomatically. 

8) Too frequent use of mother tongue does not let the students establish direct contact 

with the language (Grammar-Translation [Indirect] Method, ¶4) as is shown in the 

figure 3. 
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Fig. 3.  Teacher-centered teaching 

      2.4.6 Direct Method   

The direct method of teaching is also not new like grammar translation method.  

Language teachers have applied its principles for many years.  Most recently, it was 

revived as a method when the goal of instruction became learning how to use a foreign 

language to communicate.  Since the translation method was not very effective in 

preparing students to use the target language communicatively, the direct method became 

popular (Larsen-Freeman, 1988, p.18).  It was a reaction to the Grammar Translation 

Approach and its failure to produce learners who could communicate in the foreign 

languages they had been studying (Marianne, 2001, p.6). 

The basic rule, forwarded by Larsen-Freeman, of direct method is that no 

translation is allowed while using this method in language teaching and suggested the 

following principles and procedures in practice: 

1) Classroom instruction is conducted exclusively in the target language. 

2) Only every day vocabulary and sentences are taught. 

Teacher 

Student 

Student 

Student 

Student 

Student 

Student Student 

Student 

Student 
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3) Oral communication skills are built up in a carefully guarded progression 

organised around question-and-answer exchanges between teachers and students 

in small intensive classes. 

4) Grammar is taught inductively. 

5) New teaching points are introduced orally. 

6) Concrete vocabulary is taught through demonstration, objects and pictures; 

abstract vocabulary is taught by association of ideas. Both listening and speech 

comprehension are taught. 

7) Correct punctuation and grammar are emphasised. 

The chief aim of the direct method is the formation of the direct bond between 

experiences and expression.  It aims at helping the pupil to think in English and express 

his thoughts without the intervention of the mother tongue.  It helps in cultivating an 

unerring sense, which we all process in varying degrees in the mother tongue (The Direct 

Method, ¶5).  

2.4.6.1 Limitations 

  Direct method is the misnomer because there are innumerable words, which 

cannot be explained without translation.  While teaching through grammar translation 

method abstract terms can not be easily explained in simple terms in English to students 

of early classes.  Translation, in that case, is a more direct device of explaining them. 

 It violates the principles of proportion, and by over emphasising speech ability it 

ignores reading and writing, which are equally important abilities. 

 A lot of time is devoted to speech ability, which is not utilised properly by 99% of 

students. 
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 This method does not work smoothly with large classes. In an over crowded class, 

each student may get only half a minute for practice in speaking, and the learning 

of English is negligible. 

 Teachers with good pronunciation are rare in our schools and they will promote 

mispronunciation. Inductive teaching of grammar is not easily practicable.  

Direct method mistakes the end for the means.  The establishment of direct link 

between experience and expression is the eventual objective and not a means to 

master in English (Teaching Methods, ¶6). 

Possible teacher-student interaction while teaching through direct method is shown in 

Figure.4 

 

 

 

 

 

 

 

 

 

Fig. 4. Teacher-student interaction 
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Another way of student-student and teacher-student interaction while teaching 

through direct method is shown in Figure. 5 

 

 

 

 

 

 

 

 

 

 

Fig. 5.  Student-student and student-teacher interaction  

2.4.7 The Audio Lingual Method 

The Coleman Report in 1929 (The teaching of modern foreign languages in the 

United States) recommended a reading based approach to foreign language teaching for 

use in American schools and colleges.  This emphasized teaching the comprehension of 

texts.  Teachers taught from books containing short reading passages in the foreign 

language, preceded by list of vocabulary.  Rapid silent reading was the goal, but in 

practice teachers often resorted to discussing the content of the passage in English.  The 

entry of the United States in World War II had a significant effect on language teaching 

in America.  In 1939 the University of Michigan developed the first English language 
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Institute in the United States; it specialized in the training of teachers of English as a 

foreign language and in teaching English as a second or foreign language.  Those 

involved in the teaching of English as a second language in the United States between the 

two world wars used either a modified Direct Method approach, a reading-based 

approach, or a reading–oral approach (Darian, 1972). 

Charles Fries, the director of the Institute, was trained in structural linguistics, and 

he applied the principles of structural linguistics to language teaching.  Fries and his 

colleagues rejected approaches like those of the Direct Method, in which learners are 

exposed to the language, use it, and gradually absorb its grammatical patterns.  For Fries, 

grammar, or “structure”, was the starting point.  The structure of the language was 

identified with its basic sentence patterns and grammatical structure.  The language was 

taught by systematic attention to pronunciation and by intensive oral drilling of its basic 

sentence patterns.  Pattern practice was a basic classroom technique (Richards & 

Rodgers, 1988, pp.45-46). 

This scientific approach to language analysis appeared to offer the foundations for 

a scientific approach to language teaching.  In 1961 the American linguist William 

Moulton, in a report, proclaimed the linguistic principles on which language teaching 

methodology should be based: “language is speech, not writing…a language is a set of 

habits…teach the language, not about the language …a language is what its native 

speakers say, not what some one thinks they ought to say…languages are different”. 

Stimulus-Organism-Response behaviour =  

1. Reinforcement (behaviour likely to occur again and become a habit).  

2. No reinforcement/negative reinforcement ‘behaviour likely to occur again. 
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Out of the various influences, emerged a number of learning principles, which 

became the psychological foundations of Audio lingualism and came to shape its 

methodological practices.  Among the most central are the following: 

1. Foreign language learning is basically a process of mechanical habit formation. 

Good habits are formed by giving correct responses rather than by making 

mistakes.  By memorising dialogues and performing pattern drills the chances of 

producing mistakes are minimised.  

2. Language skills are learnt more effectively if the items to be learnt in the target 

language are presented in spoken form before they are seen in written form.  

3. Analogy provides a better foundation for language learning than analysis.   

Analogy involves the process of generalisation and discrimination.  Explanation 

of rules is therefore, not given until students have practised a pattern in a variety 

of contexts and are thought to have acquired a perception of the analogies 

involved.  

4. The meanings that the words of a language have for the native speakers can be 

learnt only in linguistic and cultural context and not in isolation. (Rivers, 1964:19-

22). 

2.4.7.1 Drills in Audio Lingual Method 

In the Audio-lingual Method the following drills are used: 

1. Repetition: The student repeats an utterance aloud as soon as he/she has heard it. 

He/she does this without looking at the printed text.  The utterance must be brief 

enough to be retained by the ear. Sound is as important as form and order. 

2. Inflection: One word in an utterance appears in another form when repeated. 
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3. Restatement: The student rephrases an utterance and addresses it to someone else, 

according to the instructions.  

4. Replacement: One word in an utterance is replaced by another. 

5. Completion:  The student hears an utterance that is complete except for one word, 

and then repeats the utterance in completed form. 

6. Transposition: A change in word order is necessary when a word is added. 

7. Expansion: When a word is added it takes a certain place in the sequence. 

8. Contraction: A single word stands for a phrase or clause. 

9. Transformation: A sentence is transformed by being made negative or 

interrogative or through changes in tense, mood, voice, aspect, or modality.  

10. Integration: Two separate utterances are integrated. 

11. Rejoinder: The student makes an appropriate rejoinder to a given utterance. He/ 

she is told in advance to respond in one of the following ways: 

be polite; answer the question; agree; agree emphatically; express surprise; 

express regret; disagree; disagree emphatically; question what is said; fail to 

understand. 

12. Restoration: The student is given a sequence of words that have been culled from 

a sentence but still bears its basic meaning.  He/she uses these words with a 

minimum of changes and additions to restore the sentence to its original form.  

He/she may be told whether the time is present, past or future (Brooks, 1964: 156-

61; Mora, 1999; The Audio-Lingual Method; The Audio-Lingual Method, 1999; 

Audio-Lingual Method, ¶1; The Audiolingual, ¶ 4-6; & The Audiolingual 

Method, ¶7). 
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There are, however, certain disadvantages in this method of teaching, which can be 

avoided if the teacher is aware of them and takes steps to counteract them.  They are: 

1. Students progress like well trained parrot. 

2. The techniques of memorisation and drilling can become tedious and boring, causing 

fatigue and distaste on the part of the student.  

3. The students do not understand the possibilities and limitations of the operations they 

are performing and are unable, later, to use these patterns outside the frame work of a 

particular drill.  

4. The gap between the presentation of foreign language orally and the presentation of 

the same material in printed or written form may affect the learning speed.  

The Audio-lingual method makes considerable demand upon the teachers. 

1. It demands a near native articulation and intonation if they are to model utterances 

for the students. 

2. The method calls for considerable energy if the teachers are to keep oral practice 

moving smartly.  

3. It also demands of the teachers’ useful preparation and organisation of material.   

They should introduce reading and writing activities to maintain their stamina. 

So, the audio lingual method holds that language learning is like other forms of 

learning.  Since language is a formal, rule governed system; it can be formally organised 

to maximise teaching and learning efficiency.   Audiolingualism thus stresses the 

mechanistic aspects of language learning and language use (The Audio Lingual Method, 

¶8-13). 
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 The goal (Cook, 1993) of the audiolingual style is to get the students to ‘behave’ 

in common L2 situations, such as the station or the supermarket.  In one sense it is 

practical and communication-oriented.  The audio-lingual style is not learning language 

for its own sake but learning it for actual use, either within the society or without. 

2.4.8 Communicative Language Teaching  

The British language teaching tradition/s provided origins of communicative 

language teaching (CLT) dating from the late 1960s. Before the inception of CLT, the 

situational language teaching represented the major British approach to teaching English 

as a foreign language.  Language was taught, in situational language teaching, by 

practising basic structures in meaningful situation based activities (Richards & Rodgers 

1988, p.64).  By the end of sixties it was clear that the situational approach had run its 

course.  There was no future in continuing to pursue the chimera of predicting language 

on the basis of situational events.  What was required was a closer study of the language 

itself and a return to the traditional concept that utterances carried meaning in themselves 

and expressed the meanings and in intentions of the speakers and writers who created 

them (Howatt, 1984: 280). 

A communicative approach opens a wider perspective of language.  In other 

words, we begin to look not only at language forms but also at what people do with these 

forms when they want to communicate with one another (Communicative Language 

Teaching, ¶7).  

In communicative activities, the learner has to activate and integrate his/her pre 

communicative knowledge and skills in order to use them for the communication of 

meaning.  He/she is, therefore, engaged in practising the total skills of communication.   
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In functional communication activities the learner is placed in a situation where he/she 

must perform a task by communicating as best as he/she can, with whatever resources 

he/she has available whereas in social interaction activities on the other hand, the learner 

is also encouraged to take account of the social context in which communication takes 

place.  

For every speaker, there comes a point where he/she must consciously search for 

words to express what he/she means, or consciously reflect on words in order to interpret 

what he/she has heard.  This point naturally comes sooner when the speaker is 

performing through a foreign language.  In communicative activities, the production of 

linguistic forms becomes subordinate to higher level decisions, related to the 

communication of meanings.  The learner is thus expected to increase his/her skill 

starting from an intended meaning, selecting suitable language forms from his/her total 

repertoire, and producing them fluently (Communicative Language Teaching, ¶5). 

Breen and Candlin (1980) describe three basic roles of the teacher in CLT; facilitator, 

independent participant and researcher as well as learner.  But broadly stating he/she is a 

facilitator of learning, and may need to perform a variety of specific roles, separately or 

simultaneously.  These include the following: 

1. As general overseer of his/her students’ learning, he/she must aim to coordinate 

the activities so that they form a coherent progress, leading towards greater 

communicative ability. 

2. As classroom manager, he/she is responsible for grouping activities into 

“lessons”, and for ensuring that these are satisfactorily organised at the practical 

level.  This includes deciding on his/her role within each activity.  
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3. In many activities, he/she may perform the familiar role of language instructor; 

he/she will present new language, exercise direct control over the learners’ 

performance, evaluate and correct it, and so on.   

4. In some other activities, he/she will not intervene after initiating the proceedings, 

but will let learning take place through independent activity.  This will frequently 

be communicative activity, but may also be pre communicative. 

5. He/she will sometimes wish to participate in an activity as communicator with the 

learners.  In this role, he/she can stimulate and present new language, without 

taking the initiative for learning. 

The development of communicative skills can only take place if learners have 

motivation and opportunity to express their own identity and to relate with the people 

around them.  It, therefore, requires a learning atmosphere, which gives them a sense of 

security and value as individuals.  In turn, this atmosphere depends, to a large extent on 

the existence of inter personal relationships, which do not create inhibitions, but are 

supporting and accepting.  It involves a wide range of personality factor and interpersonal 

skills.  However, the teacher is helped by a number of important aspects of the activities.  

For example: 

1. The teacher’s role in the teaching process is recognized as less dominant.  More 

emphasis is placed on the learner’s contribution through independent learning.  

2. The emphasis on communicative interaction provides more opportunities for 

cooperative relationships to emerge, both among learners and between teacher 

and learners. 



Status of English 

 

48

 

3. Communicative interaction gives learners more opportunities to express their own 

individuality in the classroom.  It also helps them to integrate the foreign language 

with their own personality and to feel emotionally more secure in the classroom. 

4. The teacher’s role as a “co- communicator” places him/her on an equal basis with 

the learners.  This helps breaking down the tension and barriers between them. 

5. The learners are not being constantly corrected.  Errors are regarded with greater 

tolerance, as a completely normal phenomenon in the development of 

communicative skill (Communicative Language Teaching, ¶1-6). 

 

     Littlewood (1981, p.86) reflects a sequence of activities in CLT: 

 

 

 

 

 

 

 

 

Fig.  6.  Activities represented in Littlewood’s procedures 

The communicative approach leaves the learner’s scope to contribute his/her own 

personality to the learning process.  It also provides the teacher with a scope to step out of 

his/her didactic role in order to be human among humans. 

 
       Structural activities 
 
  Pre- communicative activities 
       Quasi- communicative activities 
 

Functional communication      
activities 

  Communicative activities  
     Social interaction activities 
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 2.4.9 The Silent Way 
 

 "The Silent Way" method of language/learning teaching was founded by Caleb 

Gattegno in the early 70s, sharing many of the same essential principles as the cognitive 

code and making good use of the theories underlying (DL) Discovery Learning. Some of 

his basic theories were that "teaching should be subordinated to learning", and "the 

teacher works with the student; the student works on the language".  The most prominent 

characteristic of the method was that the teacher typically stayed "silent" most of the 

time, as part of his/her role as facilitator and stimulator, and thus the method's popular 

name.  Language learning is usually seen as a problem solving activity to be engaged in 

by the students both independently and as a group, and the teacher needs to stay "out of 

the way" in the process as much as possible (The Silent Way, ¶1-3).  

The Silent Way is also well known for its common use of small coloured rods of 

varying length and colour coded word charts depicting pronunciation values, vocabulary 

and grammatical paradigms.   It is a unique method and the first of its kind to really 

concentrate on cognitive principles in language learning (Mora, ¶4, 1999). 

2.4.9.1 Objectives 

An English language teacher expects his/her students to be independent learners 

when ever he/she practises silent way approach to language teaching and permits errors 

to occur naturally.  The teacher tries to "facilitate" activities whereby the students 

discover for themselves the conceptual "rules" governing the language, rather than 

imitating or memorizing them.  Brown (1994:63) expresses this as being a process 

whereby "students construct conceptual hierarchies of their own which are a product of 

the time they have invested” (The Silent Way Objectives, ¶ 4). 
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In addition to the idea that students become more autonomous learners and 

"develop their own inner criteria for correctness" (Larsen-Freeman, 1986:62), another 

key objective was to encourage students to work as a group- to try and "solve" problems 

in the target language together. 

2.4.9.2 Key Features 

Richards and Rodgers (1986:99) describe the key theories underlying the Silent Way: 
 
(1)  Learning is facilitated if the learner discovers or creates rather than remembers 

and repeats what is to be learnt. 

(2)  Learning is facilitated by accompanying (mediating) physical objects. 

(3)  Learning is facilitated by problem-solving involving the material to be learnt 

(The Silent Way Key Features, ¶1). 

Cuisinere rods (small rods of varying color and length) are typically used in this 

method to introduce vocabulary and syntax, along with colorful wall charts.  Larsen-

Freeman, in her book Techniques and Principles in Language Teaching (1986:66-68) 

provides expanded descriptions of some common/typical techniques closely 

associated with the Silent Way (The Silent Way Key Features, ¶2). 

2.4.10 Suggestopedia 

Georgi Lozanov, a Bulgarian psychologist, initiated the concept of Suggestopedia 

in 1970s by introducing the contention that students naturally set up psychological 

barriers to learning based on fears that they will be unable to perform and are limited in 

terms of their ability to learn.  Lozanov believed that learners may have been using only 5 

to 10 percent of their mental capacity, and that the brain could process and retain much 

more material if given "optimal" conditions for learning.   One of the characteristics of 
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the method was the use of soft Baroque music during the learning process.  Baroque 

music has a specific rhythm and a pattern of 60 beats per minute, and Lozanov believed it 

created a level of relaxed concentration that facilitated the intake and retention of huge 

quantities of material.  This increase in learning potential was put down to the increase in 

alpha brain waves and decrease in blood pressure and heart rate that resulted from 

listening to Baroque music. 

Other characteristics of Suggestopedia were the giving over of complete control 

and authority to the teacher who at times can appear to be some kind of "instructional 

hypnotist" and the encouragement of learners to act as "childishly" as possible, often even 

assuming names and characters in the target language.   All of these principles in 

combination were seen to make the students "suggestible", and therefore, able to utilise 

their maximum mental potential to take in and retain the new material (Suggestopedia, 

¶3-5).  

2.4.10.1 Objective 

The prime objective of Suggestopedia is to tap into more of students' mental 

potential to learn, in order to accelerate the process by which they learn to understand and 

use the target language for communication.   Four factors considered essential in this 

process were the provision of a relaxed and comfortable learning environment, the use of 

soft Baroque music to help increase alpha brain waves and decrease blood pressure and 

heart rate, "desuggestion" in terms of the pyschological barriers learners place on their 

own learning potential, and "suggestibility" through the encouragement of learners 

assuming "child-like" and/or new roles and names in the target language. 
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Larsen-Freeman, in her book Techniques and Principles in Language Teaching 

(1986:84-86) provides expanded descriptions of some common/typical techniques closely 

associated with Suggestopedia.   

2.4.11 Total Physical Response 
 

Already in the late 1800s, a French teacher of Latin by the name of Francois 

Gouin was hard at work devising a method of language teaching that capitalised on the 

way children naturally learn their first language, through the transformation of 

perceptions into conceptions and then the expression of those conceptions using 

language.   His approach became known as the Series Method, involving direct 

conceptual teaching of language using "series" of inter-connected sentences that are 

simple and easy to perceive, because the language being used can be directly related to 

whatever the speaker is doing at the immediate time of utterance, i.e., one's actions and 

language match each other (Total Physical Response, ¶1). 

The method owes a lot to some basic principles of language acquisition in young 

learners, most notably that the process involves a substantial amount of listening and 

comprehension in combination with various "physical responses" (smiling, reaching, 

grabbing, looking, etc) - well before learners begin to use the language orally.  It also 

focused on the ideas that learning should be as fun and stress-free as possible, and that it 

should be dynamic through the use of accompanying physical activity.  Asher (1977) also 

had a lot to say about the right-brain learning (the part of the brain that deals with motor 

activity), believing it should precede the "language processing" element covered by the 

left-brain (Total Physical Response, ¶3). 
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TPR is now a household name among teachers of foreign languages.  It is widely 

acclaimed as a highly effective method at the beginning levels, and a standard 

requirement in the instruction of young learners.  It is also admired as a method due to its 

inherent simplicity, making it accessible to a wide range of teachers and learning 

environments. 

2.4.11.1 Objective 

One of the primary objectives underlying Asher's TPR methodology was that 

learning needs to be more enjoyable and less stressful.  Asher thought that a natural way 

to accomplish this was to recreate the natural way children learn their native language, 

most notably through facilitating an appropriate "listening" and "comprehension" period, 

and encouraging learners to respond using the right-brain motor skills rather than the left-

brain language "processing" (Total Physical Response, ¶ 4; TPR: Still, ¶ 11, 2000). 

2.4.11.2  Important features 

Here are some of the key features of the Total Physical Response method: 

1. The teacher directs and students "act" in response.  

2. Listening and physical response skills are emphasised over the oral production. 

3. The imperative mood is the most common language function employed at the 

primary level. 

4. Humour is injected into the lessons to make them more enjoyable for learners. 

5. Students are not required to speak until they feel naturally ready or confident 

enough to do so. 

6. Grammar and vocabulary are emphasised over other language areas.  Spoken 

language is emphasised over written language (Total Physical Response, ¶5). 
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Larsen-Freeman, in her book Techniques and Principles in Language Teaching 

(1986:118-120) provides expanded descriptions of some common/typical techniques 

closely associated with TPR. 

2.4.12 Eclectic Approach 

Any teacher worth the name is not a slave to a particular method.  By the virtue of 

his/her profession, he/she must be aware of all the techniques and methods of teaching 

and then use whatever technique he/she deems fit for a particular type of student, and this  

approach may be eclectic and pragmatic. 

If the method of teaching is Grammar Translation Method, it will not follow the 

natural course of learning i.e. listening, speaking, reading and writing because it badly 

neglects the listening and speaking skills, and students are made to study literary texts 

without giving attention to the pronunciation and intonation pattern.  

The role of the students is passive, and their oral aural skills remain quite 

dormant.  Yet one of the basic aims of learning a foreign language is communication with 

other speakers of the language.  The problem is how to prepare the students so that they 

may use the language for communication purposes.  In our situation that method would 

be appropriate which may give special attention to all the language skills.  For instance 

both communicative and oral-aural method may be practiced, and the latter is good both 

for listening and speaking.  In this method learning is based on the dialogues containing 

commonly used expressions from the daily life.  

By the technique of mimicry, memorization, and pattern drilling the student is 

given thorough practice in the production and manipulation of structural elements.  
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Students’ motivation in the audio-lingual method, on the whole, is high which provides 

them confidence in speaking. 

To enhance the reading skill it is better to take the primary reading material from 

the early speech material used.  No attempt should be made to puzzle or confuse the 

learners with unfamiliar words or sentence pattern.  Let the learners gain confidence by 

learning to read those words and sentences whose meanings he/she already knows.  At 

this stage we can use the audio visual aids like flash cards and picture cards to make the 

meanings of the lexical items clearer.  

For writing skills we can use grammar translation method.  In this methodology, 

grammar plays the pivotal role.  Though prescriptive grammar is condemned in modern 

approach, but still we must have an objective criterion where the students could fall back 

upon.  The students translate from L1 to L2, and we can exploit the mother tongue for 

various purposes.  The mother tongue makes this method easy for the learner because he 

moves from known to unknown.  It helps in the rapid expansion of vocabulary of the 

students as it avoids difficult definitions or lengthy explanations.  The vocabulary is 

economically and effectively acquired.  

The decisions about program goals and objectives, whether expressed in terms of 

behavioural objectives, proficiency level, or some other form, are essential in language 

programme design.  Without clear statements of objectives, questions content, teaching 

and learning activities and experiences, materials, and evaluation can not be 

systematically addressed.  In case where a specific method is being considered for use in 

a language programme, it is necessary for the programme planner to know what the 

objectives of the method are and the kind of language proficiencies they seek to develop.  



Status of English 

 

56

 

The programme planner can then compare the degree of fitting between the method and 

the program goals (Richards & Rodgers 1988, p.157). 

The teacher’s role is of a monitor.  He/she must be imaginative and sometimes 

even a good actor so that he/she may make the atmosphere of the class life-like.  In the 

communicative approach, the use of mother tongue is totally prohibited.  But in case of 

the conditions in Pakistan, it sometimes becomes essential to use native language for the 

explanation of various lexical items. 

The fact we must keep in mind is that the use of L1 should be to a minimum level.  

Thus, this methodology tries to equip the students with better knowledge of language for 

communicative purposes whether in a foreign atmosphere or at a local level.  
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  Comparing and evaluating the methods 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 7.  Language curriculum development processes (Richards & Rodgers, 1988, p.159). 

Adequate knowledge of the subject and sufficient class preparation are critical 

factors for effective teaching.  Even the best expertise and the most careful preparation 

can be obscured by a poor presentation.  The following teacher traits and teaching 

techniques may include helpful hints for increasing both teaching effectiveness and 

rapport with the students. 
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2.4.12.1 Attentiveness  

The teacher should look at his/her students, and watch for those subtle indicators 

that they may not understand what the teacher is doing, or they may be losing interest.  If 

the teacher notes a few puzzled expressions, for instance, a casual pause at the right time 

will offer the class a chance to ask questions.  At first, the teacher may have to ask if 

there are any questions but if the teacher’s attentiveness is perceived as a genuine interest 

in his/her students, the questions should soon come voluntarily.  Attention to students 

will also help the teacher to evaluate his/her use of various teaching methods and to 

refine the overall teaching style (Attentiveness in Classroom, 2006).   

2.4.12.2 Accessibility  

Students react to teachers in many ways.  Some students in the class may hold the 

teacher in awe as a formidable expert and be reluctant to approach him/her for individual 

assistance.  Others may fear that the teacher would be annoyed by a request for help, or 

that an admission of the need for assistance may unfavorably affect his/her opinion of 

their scholastic capabilities.  Conversely, the instructor inaccessibility is interpreted by 

some students as an indication of teacher insecurity or disinterest.  Accessibility to 

students is, therefore, necessary to dispel any such misconceptions (Education: 

Classroom Accessibility).   
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2.4.12.3 The Learning Environment 

There is general agreement among educators that a comfortable, non-threatening 

atmosphere encourages individual creativity; therefore, reasonable physical comfort 

should be a continuing consideration in the conduct of a course.  Small details, such as 

making sure that the students' seats are facing the visual display you will use during the 

lecture, can be very important in reducing student fatigue and distraction.  Where 

possible, varying the seating arrangement for different teaching methodologies can also 

be effective for increasing student participation (Martinez, 1996; & A Discussion of a 

Positive Learning, ¶ 4-8). 

For instance, the lecture format may call for the seats to be arranged in rows 

facing the front, whereas a circular arrangement of the seats generally facilitates a relaxed 

and interactive discussion session.  Simply closing the door at the beginning of class can 

prevent the distractions of outside noises and movement, and closing the blinds or shades 

to prevent glare can greatly improve the visibility of a board or overhead.  In a large 

classroom it may also be necessary to use an amplification system to insure that your 

students can hear you.  Other considerations or courtesies, such as the scheduling of short 

breaks at the mid-point of long class sessions, can be great enhancers of student attitude 

(Indicator: Engaging Learning Environments, ¶ 2-3). 

2.4.13 Motivation and Teaching 

Motivation is defined as "some kind of internal drive which pushes someone to do 

things in order to achieve something" (Harmer, 2001:51).  As stated by Brown 

(1994:152), motivation is a term that is used to define the success or the failure of any 
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complex task.  Steers and Porter (1991:6) deal with three matters while discussing 

motivation:  

• What energises human behavior 

• What directs or channels such behavior and  

• How this behaviour is maintained or sustained (Suslu, January 2006). 

Motivation in teaching/learning process plays a pivotal role in the enhancement of 

language skills.  Motivation is talked about in L2 learning in terms of two types of 

favourable motivation- integrative and instrumental motivation, introduced by Lambert 

and Gardner in a series of books and papers (Gardner & Lambert, 1972; & Gardner 

1985).  The integrative motivation reflects whether the student identifies with the target 

culture and people in some sense, or rejects them and instrumental motivation on the 

other hand reflects whether the student is learning the language for an ulterior  motive 

unrelated to its use by native speakers- to pass an examination, to get a certain kind of 

job, and so on.  Nevertheless students will find it difficult to learn a second language in 

the classroom if they have neither instruments nor integrative motivation, as is probably 

often the case in the school language teaching.  The school children have no particular 

contact with the foreign culture and no particular interest in it, nor does their job prospect 

depend on it (Cook, 1993, pp.72-73).  In an ideal teacher’s world students would enter 

the classroom admiring the target culture and language, wanting to get something out of 

the second language learning for them, and thirsting for knowledge.  In practice teachers 

have to be aware of the reservations and preconceptions of their students (Cook, 1993, 

p.75). 
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Some students seem naturally enthusiastic about learning, but many need-or 

expect-their instructors to inspire, challenge, and stimulate them: "Effective learning in 

the classroom depends on the teacher's ability to maintain the interest that brought 

students to the course in the first place" (Ericksen, 1978, p.3).  Whatever level of 

motivation your students bring to the classroom will be transformed, for better or worse, 

by what happens in that classroom (Davis, 1993). 

Unfortunately, there is no single magical formula for motivating students.  Many 

factors affect a given student's motivation to work and to learn (Bligh, 1971; & Sass, 

1989): interest in the subject matter, perception of its usefulness, general desire to 

achieve, self-confidence and self-esteem, as well as patience and persistence.  And, of 

course, not all students are motivated by the same values, needs, desires, or wants.  Some 

of the students will be motivated by the approval of others, some by overcoming 

challenges (Davis, 1993). 

Researchers have begun to identify those aspects of the teaching situation that 

enhance students' self-motivation (Lowman, 1984; Lucas, 1990; Weinert & Kluwe, 1987; 

& Bligh, 1971).  To encourage students to become self-motivated independent learners, 

the instructors can do the following: 

• Give frequent, early, positive feedback that supports students' beliefs that they can 

do well.  

• Ensure opportunities for students’ success by assigning tasks that are neither too 

easy nor too difficult.  

• Help students find personal meaning and value in the material.  
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• Create an atmosphere that is open and positive.  

• Help students feel that they are valued members of a learning community (Davis, 

1993). 

Research has also shown that good everyday teaching practices can do more to 

counter student apathy than special efforts to attack motivation directly (Ericksen, 1978).  

Most students respond positively to a well-organized course taught by an enthusiastic 

instructor who has a genuine interest in students and what they learn.  Thus activities the 

teachers undertake to promote learning will also enhance students' motivation (Davis, 

1993). 

It is important to consider, while teaching a foreign language, whether the learner 

faces the same language out side the classroom what he/she learns inside the classroom, 

or there is a difference between the both.  But it is, however, perfectly natural and proper 

to ask whether target language learning is the same inside the classroom as outside.  But 

one extreme point of view sees the target language classroom as a world of its own.  

Whatever it is that the students are doing, it is quite different from the ‘natural’ ways of 

learning language (Davis, 1993; & Teaching tips index).  

The uniqueness of the second language teaching classroom is that language is 

involved in two different ways.  First of all, the organisation and the control of the 

classroom take place through language; secondly language is the actual subject matter 

that is being taught.  

 This twofold involvement of language creates a unique problem for the second 

language teaching.  The students and teachers are interacting through language in the 
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classroom, using strategies and moves that form part of their normal classroom 

behaviour.  But at the same time the second language strategies and moves are the 

behaviour the learner is aiming at, the objectives of teaching.  The teacher has to be able 

to manage the class through one type of language at the same time as getting the student 

to acquire another type (Biehler & Snowman, 1997, ¶ 18-24; & Suslu, 2006).   

There is falseness about much language teaching that does not exist in other 

school subjects because language has to fulfill its normal classroom role as well as be the 

content of the class.  Prabhu (1987) suggests dealing with this problem by treating the 

classroom solely as a classroom: ‘learners’ response arises from their role as learners, not 

from assumed roles in simulated situations or from their individual lives outside the 

classroom’; the real language of the classroom is classroom language.  Gaies (1979) 

recorded student-teacher teaching EFL in the classroom.  At each of four levels from 

beginners to advance their speech increased in syntactic complexity.  Even at the 

advanced level it was still less complicated than their speech to their fellow students.  

Chaudron (1983) compared a teacher lecturing on the same topic to native and non-native 

speakers.  He found considerable simplification and rephrasing in vocabulary – 

“clinging” became “holding in tightly”, and “ironic” became “funny”.  He felt that the 

teacher’s compulsion to express complex content simply often led to “ambiguous over- 

simplification on the one hand and confusingly redundant over- elaboration on the other’. 

2.4.14 Teaching English through teaching aids  

 Teaching at school level is always supported and enhanced through teaching aids 

without which it may be assumed that teaching/learning process does not take place in 

actual sense of the word. Pakistan, being an under developed country, is facing logistic 



Status of English 

 

64

 

facilities at the schools.  On the other hand a foreign language needs A.V. aids for the 

smooth learning of language skills.  In an ideal classroom all the basic teaching aids may 

be present, like, Computer, T.V, Radio, Writing Board/Chalk Board, Charts, Pictures, 

Flash Cards, etc.  But in reality it is the writing board/chalk board that is present at the 

government primary schools (experienced during data collection), and the teachers are 

expected to utilise this facility to the maximum extent in foreign language teaching 

(Teaching Aids, 1998).  

2.4.14.1 Chalkboard  

The importance of this humble teaching aid is sometimes obscured by the 

increasing use of sophisticated audio-visual equipment, computers, and photocopied 

handouts, but the fact remains that most primary school courses are taught in traditional 

classroom settings.  Consequently, a chalkboard is often an essential aid for creative 

flexibility in teaching.  In Punjab especially, in the government run primary schools there 

is a scarcity of teaching kits, and teachers have to rely on this humble but very important 

teaching aid.  

For the effective use of writing/chalk board the teachers are expected to: 

 (1) write clearly, 

(2) make letters large enough for the students at the rear of the room to read, 

 (3) use the chalkboard only for important information,  

 (4) repeat audibly what he/she has written to help students who may have visual 

problems,  

(5) organise the information rather than scatter it over the board,  

(6) avoid writing near the bottom of the board, and  
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(7) make sure that nothing is obstructing the students' view of the board (Staff, 

2006, ¶ 2-5; & Schmidt, 2005; & A Chalkboard).   

2.4.15 English Language Skills 

Language teachers give the concept of four basic language skills, i.e., Listening, 

Speaking, Reading and Writing, which are related to each other by two parameters: 

 The mode of communication: oral or written 

 The direct communication: receiving or producing the message 

The relationship among the four language skills may be: 

 Oral Written 

Receptive Listening Reading 

Productive Speaking Writing 
 

Fig. 8.  Relationship among the four language skills (English Language Skills). 

2.4.15.1 Listening Skill 

During the past thirty years, the theory and practice of language learning and 

language teaching have changed in some fundamental ways.  In retrospect, the four 

themes that dominated the second AILA (International Association of Applied 

Linguistics) Conference in 1969 (Cambridge, England) seem to have been prophetic in 

pointing the way toward trends in second/foreign language (S/FL) education during the 

last quarter of the twentieth century.  

They heralded new views on the importance of: 

1. individual learners and the individuality of learning; 

2. listening and reading as non-passive and very complex receptive 

processes; 
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3. listening comprehension being recognized as a fundamental skill; 

4. real language used for real communication as a viable classroom model 

(Morley, 2001, p.69). 

The importance of listening skill is obvious from the fact that oral expression and 

communication with native English speakers is not possible, if the student is unable to 

understand what is said to him/her (it is logical that listening should be taught along with 

speaking).  Listening skills are important not only for communication but also for 

learning aspects of language such as pronunciation, intonation patterns and structures, 

used preferable in real life, or contextual situations (English Listening Skills, 2006).   

Listening skill starts with mental recognition of sound.  This process of receiving 

and understanding sound is termed as listening comprehension.  Listening comprehension 

is a receptive skill.  It demands careful handling on the part of language teachers because 

it is the first and foremost of the four language skills.  

First, there are the physical aspects of listening.  Listening can mean being able to 

hear, or being able to pick out changes in pitch, rhythm, etc., or being able to discriminate 

between sounds such as the phonic sounds of letter combination.  Second, there is a 

comprehension dimension to listening.  Listening is usually distinguished from hearing in 

that it involves some understanding of, and reaction to, what is heard.  This is an area in 

which teachers ought, perhaps, to be able to have some effect in that the development of 

children’s understanding is a central part of their job (Wray & Medwell, 1993). 

Our students need a lot of practice in understanding the spoken English, in order 

to be able to communicate with speakers of English as well as to drive pleasure from the 

language through movies, television, radio, songs, music, etc.  The knowledge and 
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understanding of English alphabetic system will enable a pupil to read well, to spell well, 

and to speak clearly (English Listening Skills, 2006). 

It is important that practice be regular, in order to give students a sense of progress 

and continuity of purpose.  Frequent practice negates the feeling that they are being 

tested.  In order to be more effective the teacher should plan specifically for the 

development of listening skills, and make an occasion to go back to check whether all 

parts of methods and approaches selected and all of the teaching materials chosen and 

adopted did, in fact, fit with the principles of learning and teaching. 

Determining performance objectives plays a key role towards the effectiveness of the 

teaching-learning process.  Here are some guidelines for setting performance objectives. 

1. Express the objective in terms of the learners and the outcome, not the teacher and 

the process.  

2. Identify the desired behaviour by name and the important conditions under which 

the behaviour should occur. 

3. Try to be specific and relevant (Improve Your English, March 2000). 

In a session on teaching listening comprehension, students feel that they are on the 

line and alert. Perhaps a part of the problem lies with the passage, content, and the 

question format of traditional listening comprehension exercises.  The passage is read, as 

prescribed, two times.  The teacher asks questions, related to the content, which students 

are required to answer, sometimes in complete sentences.  Students often find it hard 

because the practice is infrequent and irregular.  They may also have difficulty because 

the exercises are not properly graded. 



Status of English 

 

68

 

1) Listening skills can and must be integrated with the other skill areas, so that they 

are mutually supportive.  

2) The first level listening is sound recognition and recognizing and identifying the 

basic stress and intonation patterns. 

3) In order to help the beginners to gain confidence in listening, the “information 

content” of words should be low (e.g. to say while holding a pencil: This is a 

pencil). 

4) Every language uses some grammatical devices simultaneously to express the 

same meaning.  To make the students understand them, it is important to repeat 

the same information, grammatical points, idioms, etc. in the dialogue (Craven).  

2.4.15.2 Speaking Skill 

From early childhood, the desire to connect emotionally and communicate with 

other people seems to drive speaking (Cameron, 2001).  As children move through 

infancy, they begin to communicate with others about things in their shared world, and 

develop their vocabulary of labels alongside their developing abilities to categories 

(Locke, 1993).  When we interact, we use words to try to capture our own and other 

people’s ‘sense’, our own particular contextualized understandings and connotations for 

events and ideas (Vygotsky, 1962).  Donaldson’s work with children taking part in 

experimental tasks showed how they use their experience of intention and purpose in 

human activity to make sense of what they are required to do so (Donaldson, 1978).  

a) The factors which influence oral fluency 

Don Byrne in his book “Teaching Oral English” explains each of these factors 

and points out that it is difficult to attain a native accent and pronunciation, nevertheless a 
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sound knowledge of phonology and all other speech factors will help a foreign language 

learner to attain a great deal of oral fluency. 

b) Stress 

It is the strength of voice placed on one particular syllable or a word.  Stress is 

compared to the beat in music.  Stress can be indicated by the stress mark on the stressed 

syllable/word, or by the beat of the hand in the air or against palm. 

c) Intonation 

While speaking the tune of the sentence is comparable to the rise and fall of the 

tune in a piece of music.  Intonation is the movement of voice, which is either high or low 

in pitch. 

d) Falling and Rising Tones 

While teaching stress and intonation, the teacher speaks at a normal speed and at 

the same time with more exaggerated expression.  The normal flat intonation is not clear 

for the student to imitate.  It is important to note that intonation depends on stress as 

much as stress can affect the intonation pattern.  Intonation helps in conveying the right 

mood whether friendliness, interest, indifference or emotion.  

e) Sound Linking 

Sometimes there are clusters of sounds, which are difficult to pronounce by our 

students. Therefore, sound linking is teaching of linking together clusters of sounds.  For 

example, str, thr, etc. 
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f) Speech Flow 

It means a correct combination of stress, intonation and sound linking.  Sentence 

should be spoken in a way that it appears as meaningful and not as a series of 

disconnected and separate sounds or words (Limited English Speaking, 2003).  

We learn to speak our mother tongue by imitating those who speak around us.  In 

a similar manner, a foreign language is learnt by imitating and reproduction.  In the 

earlier stages, parrot-like repetition is more important than understanding the various 

parts of a sentence, or formulating ideas in a desired pattern.  It is just like learning some 

skill as driving or knitting.  The rule followed is, “practice makes man perfect”.  When 

certain forms of language become automatic with the learner, s/he will be able to 

reproduce them at his/her will.  The teacher, therefore, gives drill and ample practice in 

the basic patterns of language so that they become automatic with the pupils.  The 

questions and answers also help in developing the power of expression (Speaking Skill, 

1998). 

A person learning a foreign language needs speaking for the communicative 

purpose.  To acquire communicative competence in a foreign language, we need to 

master all the four skills that are listening, speaking, reading and writing.  It is observed 

by researchers that the most important skill, which a learner requires, is the oral skill or 

the speaking skill.  An English language teacher faces a lot of constraints of syllabus 

completion, the size of the classroom, number of students, and the hours available for 

teaching, therefore it is not easy to devote all the time to practise speaking skill.  When 

children are put in a situation where they want to share understanding with other people 
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through the foreign language, they will search their previous language - using experience 

for ways to act in the foreign language.  If their language resources are not sufficient, 

then the social motivation to construct shared understanding, what Skehan has called 

‘communicative pressure’ (Skehan, 1996), is likely to lead to use of the first language or 

mixture of L1 and the foreign language. 

Barnes (1976) illustrated the importance of pupils being allowed to use spoken 

language to orientate existing knowledge to new observations, and he showed how the 

nature of tasks and audiences shaped pupil’s responses.  However, numerous studies 

(Bellach at el., 1966; Amidon & Hunter 1967; Sinclair & Coulthard 1975; Hargie 1978; 

& Edwards, 1980) have revealed the predominance of an asymmetrical discourse 

sequence in the classroom, with the teacher occupying the dominant role of expert.  The 

teacher initiates the discourse with a question, the student responds with an answer and 

the teacher provides feedback in the form of an evaluation.  It is the tendency of teachers 

to make the first and third moves in (I-R-E) exchange that makes classroom discourse so 

distinctive.  In the following example, the children’s answers are characteristically short 

as they attempt to guess what the teacher has in mind.  The dilemma faced by many 

teachers is of maintaining some notion of child-centeredness when teaching within a 

structured literacy hour, which requires them to focus their time and energy in a 

systematic way (Corden, 2000). 

For effective teaching and learning to occur, teachers need to:  

• Identify children’s current level of understanding; 

• Determine appropriate next steps in the learning process; 

• Plan suitable activities (learning experiences); 
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• Scaffold the learning through quality interaction and skilled intervention; 

• Consolidate and reinforce learning; and 

• Monitor progress. 

Although it is the pupil that occupies central position, still that does not mean it 

makes the teacher oblivious of his/her duties and responsibilities and playing an active 

role.  It is better to consider ways in which teachers can best use their expertise to 

develop that of the children.  The term ‘child centered’ has polarized opinions, aroused 

emotions and hindered rational thinking.  It has focused attention on teaching styles 

rather than effective practices and strategies.  As Edwards (1992: 240) states, ‘the 

empowering of pupils is obviously not all or nothing, but temporary and provisional 

(Cordon, 2000). 

2.4.15.2.1Teaching English through phonics to primary classes    

Phonic knowledge focuses on the relationship between print symbols and sound 

patterns.  Graphic knowledge focuses on what can be learned about word meanings and 

parts of words from consistent patterns i.e. spelling, relationship between root words and 

derivatives, prefixes and suffixes (Phonics, July 2000).  

a) Phonological Awareness 

Encouraging invented spelling is one of the main ways teachers have for helping 

children develop their understanding of how phonemes make up words (Understanding 

Phonics). 

b) Decoding by Analogy 

Research (Adams, 1990) supports the view that readers decode words by using 

spelling patterns from the words they know.  Made, fade, blade, shade, all have the same 
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spelling pattern, and the ‘a’ is pronounced the same in all four.  When we see the word, 

hade, our mind accesses that known spelling pattern, and we give the made up word the 

same pronunciation we have for other words with that spelling pattern.  Using words we 

know to decode unknown words is called decoding by analogy. 

c)  Invented Spelling 

Children who invent spelling as they write are performing the highest level of 

application of phonics.  It is believed that while dealing with invented spelling children 

go through stages from which we can clearly determine what they are learning about 

(Henderson, 1990).  A child trying to spell the word boat might first just represent it with 

a b. later that same word might be represented with a bt.  Next, a vowel appears and boat 

is written bot.  Finally you see the conventionally spelled boat or other possibilities, such 

as bote, and we know that the child is learning and using sophisticated knowledge about 

our alphabetic language (Understanding Phonics). 

d)  Work with Nursery Rhyme    

One of the best indicators of how well children will learn to read is their ability to 

recite nursery rhymes when they walk into the kindergarten! Nursery rhymes are 

appealing to children, and they should be encouraged to recite these rhymes, should sing 

the rhymes, should clap to the rhymes, act to the rhymes, act out the rhymes, and 

pantomime the rhymes.  Once the children can recite many rhymes, nursery rhymes can 

be used to teach the concept of rhyme.  The rhythm and rhyme inherent in nursery 

rhymes are important vehicles for the beginning development of phonological awareness. 
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e)  Rhymes and Riddles 

Young children are very egocentric and ‘body oriented’.  In doing rhymes and 

riddles, therefore, point to different body parts to show rhyming words.  The teacher can 

tell children that you are going to say something, which rhymes with head or feet. 

f) Rhyming with head 

On a sandwich, we put something in between the ……….?   bread 

When something is not living anymore, it is……………..?  dead 

To sew, you need a needle and …………………………...?  thread 

This is the colour of blood………………………………   ?  red 

We can ride down snowy hills on a……………………….?  tread 

g) Rhyming with feet 

Mutton and beef chops are different kinds of ……………..? meat 

On a crowded bus, it is hard to get a ………………………? seat 

You make your bed with …………………………………..? sheet 

When you are cold, you turn on the ……………………….? Heat (Phonics).  

h) Teaching the Blends 

 dr    

 d  r  dr    

 dog  raw  drive 

 duck  rat  drink   

 dish  rock  drill  
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tr 

 t  r   tr 

 ten  rip  train 

 time  ring  trick 

 toy  rash  trash (Jolly Phonics; Phonics and Word Study; Fun 

Ways; Reading and Vocabulary; & Phonics). 

2.4.15.3 The Reading Skill 

Reading can be defined as to give meaning or sense to the text, and the objective of 

reading is to achieve full understanding of the logical argument, the rhetorical 

arrangement or pattern of the text, of its symbols, emotional and social overtones, of the 

attitudes and purpose of the author, of the linguistic means that s/he employs to achieve 

his/her ends, and to enable the students to read without help unfamiliar authentic texts, at 

appropriate speed, silently and with adequate understanding (Nuttall, 1983). 

The written language is the echo of the spoken word; oral reading reproduces the 

original worded message and thus aids comprehension.  Even silent reading requires 

reproduction of the oral language. 

It is the eye reading that matters most in the formation of correct reading habits. The 

criteria of progress towards maturity of reading habits are: 

(a) a widening of the eye span 

(b) a reduction in the number of regressive movements per line 

The purpose of reading is not merely to generate the ability to convert the printed 

signs into sounds.  Its ultimate purpose is to get at the message conveyed through the 

medium of words.  This calls for concentration on the information rather than on the 
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medium of expression.  So a reader in the true sense is one who sees through the printed 

page to the message beyond, much as a person gazes through a window to the view 

outside without consciousness of the glass (Magee, 1996).  

The beginning stage is of total incomprehension.  It is a stage where even pattern 

recognition is difficult.  The beginner is unable to understand the foreign language when 

it is spoken or written unless is guided by a teacher.  Here teacher is fully responsible for 

the encouragement of the learner.  Pattern recognition is the first stage for such type of 

learner.  He/she recognises and identifies the written letters, distinguishes small and 

capital words, learns print and hand writing, punctuation, etc.  Then he establishes 

relation between speech and writing encounters with the spelling system of the language.  

Here learning to read is assisted by learning to write, and the learner learns to control the 

ironic character of language while leaning the rudiment of its linguistic character (Saad, 

August 1997; & Brooks & Byles, 2000). 

The second stage is the intermediate stage, which is the longest stage.  Here learner is 

able to get and to produce the gist of the language.  He increases his degree of 

independence explicit guidance, the rate to handle the foreign language, his accuracy of 

language – vocabulary, grammatical rules, pronunciation, acceptance of stylistic variation 

and so forth. 

The third is the advanced stage when a learner can do deciphering unconsciously, and 

his comprehension becomes faster and more fluent.  The learner becomes able to cover 

lengthy stretches of the foreign language.  He uses the foreign language at the rate with 

more precision and in the meaning of the native speaker.  The teacher has only to find 
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and supply the sufficient material and to lead him to his personal language-learning 

ability. 

This stage does not remain simply language teaching stage but also the intellectual 

development of the learner.  Since ideas and information are conveyed to him in written 

language, the range of the material is extremely wide.  Some are fascinated by literature, 

while others prefer magazines or scientific studies.  But the available material does not 

correspond to the wide range of the interests of different learners.  Downing (1973), and 

Downing and Leong (1982) asked the question: How does the child’s experience of the 

task of learning to read vary from one language to another?  They looked at fourteen 

different languages, including English, and identified some major tasks facing the young 

learner.  One critical task is to word out which unit of speech is coded by their language 

(Mercer & Swann, 1996, p.87).  

Thus we come to the conclusion that ‘Reading’ is a complex activity, and the learner 

progresses through its different stages as he advances in proficiency, achieves fluency 

and covers a wide range of the language.  These are the desired aims of this business of 

teaching ‘Reading’ (Developing Reading Skills, June 1997).  

Reading of a text is meant to provide information to the reader.  The skilled reader 

must make the use of the information to discover the architecture of a passage, the 

framework upon which it is built.  It is from this general overview that he gains an 

understanding of what the text is really about. 
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a) Styles of reading 

There are three styles of reading which we use in different situations: 

i. Scanning: for a specific focus 

The technique you use when you're looking up a name in the phone book: you move 

your eye quickly over the page to find particular words or phrases that are relevant to the 

task you're doing.  

It's useful to scan parts of texts to see if they're going to be useful to you: 

• the introduction or preface of a book  

• the first or last paragraphs of chapters  

• the concluding chapter of a book.  

ii. Skimming: for getting the gist of the text 

The technique we use when we're going through a newspaper or magazine, we read 

quickly to get the main points, and skip over the detail.  It's useful to skim: 

• to preview a passage before we read it in detail  

• to refresh our understanding of a passage after we've read it in detail.  

We use skimming when we're trying to decide if a book in the library or bookshop is 

right for us or not. 
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iii. Detailed reading: for extracting information accurately 

It is done when we read every word, and work to learn from the text. 

In this careful reading, we may find it helpful to skim first, to get a general idea, but 

then go back to read in detail.  We use a dictionary to make sure we understand all the 

words used (Reading Skills, 2003).  

b) Intensive Reading 

Silent reading is both an end and a means in reading.  While it may be practised 

exclusively at home it is the required means also in the classroom.  The practice of silent 

reading in class prepares the pupils for the modern reaction from the traditional form of 

language lesson in which oral reading predominated.  Most of the skills and strategies, we 

want our students to develop, are trained by studying short texts in detail.  But others 

must be developed by the use of longer texts, including complete books.  These two 

approaches are described traditionally as intensive and extensive reading, and we will 

retain these labels (Nuttall, 1983).  Brumfit (1977) points out that better labels might be 

reading for accuracy and reading for fluency; these are certainly more informative but 

still do not reflect all the purposes served by each type of reading. 

c) Extensive Reading 

The object of extensive reading is to cover the greatest possible amount of text in the 

shortest possible time.  A relatively low degree of understanding is perfectly adequate for 

extensive reading because the material itself is highly redundant – as in the case of 

newspapers’ reports (Prowse, 2002). 
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Extensive reading may be encouraged by having class sets of titles, by operating a 

class library system, and also by using the school library.  By pursuing the activity of 

extensive reading we can achieve the rapid and efficient reading.  Most of the skills 

(Nuttall, 1983) and strategies we want our students to develop are trained by studying 

shorter texts in detail.  But others must be developed by the use of longer texts, including 

complete books.  

d) Reading skill in the class 

Reading is a highly complicated process, and there are a number of insights and 

concepts that the successful reader must develop.  Some of the most basic concepts about 

print include the knowledge that the black marks (rather than the white spaces) are 

important, and that these are called letters.  Recognizing the letters is important, but 

initially may be difficult as some groups of letters in English orthography are very 

similar.  Small, rounded letters like a, e, o, s and c are easily confused, and some time 

most children may mix up b, d, p and q.  Recognising is further complicated by the 

existence of upper case letters, which bring the total number of shapes in English to at 

least 43, and possibly more depending on the typeface used (Wray & Medwell, 1993).  

In addition to recognising the letters, a reader becomes aware of the relationship 

between sounds and letters.  The traditional 44 sounds of English are represented by 26 

letters in a way that is certainly highly patterned but not entirely regular.  A study 

investigating the one and two syllable vocabulary of 6 to 9 year olds claimed that the 

6,092 words they knew included 211 letter-sound relationships.  Of these, 166 were 

governed by rule, and the remaining 45 were exceptions (Wray & Medwell, 1993). 



Status of English 

 

81

 

It is important that while introducing reading to children, the teacher should start with 

such material that can be grasped by the learners, or that has already been practised by 

the children while doing exercises of listening and speaking.  The selected text, based on 

stories, action series, dialogues, etc. will not only enhance the development of basic 

reading but will also enable them to practice reading of appropriate material 

recommended for them (Prowse, 2002).  

One way to increase reading time is to offer a balanced diet of reading activities.  

Children need time to flip through books and make choices; they may want to read all or 

parts of some books, write and read reviews and ask the opinion of their peers (Wray & 

Medwell, 1993, p.107).   

It is also good if reading skills is developed by presenting the items in a sequence 

such as, word recognition or comprehension, making up new sentences, conversation, 

and story telling by using familiar words.  For example, practice can be given for 

recognizing the words by using flash cards with words  which children will say and then 

match a word at the board; finding small words in longer words, etc.  At the same time 

comprehension skills can be improved by using the text and asking questions like: 

 Say the sentence that tells……… 

 Give the word which describes…, etc. 

Inverted questions can also be asked for enhancing comprehension skills.  For 

example, Aslam is a farmer. 

Inverted questions could be like this: 

 Who is Aslam? 

 What is Aslam? 
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This type of exercise can be furthered by asking the children to use, “who”, “when”, 

“where”, “how”, “what”, “how many”, while reading the material.  Later on the children 

can be exposed to new or unfamiliar words and structures.  But all this is possible when 

the teacher motivates the children and tries to create interest among the children for 

reading with a sense of curiosity.  Simple translating the material and giving meanings of 

the words in mother tongue make reading a boring and dull activity, and for this purpose 

objective of the lesson should be made clear by the teacher.  

It is possible that children may face concept difficulty so far as unfamiliar words are 

concerned, but that can also be eased down if the same word is written on the board then 

explained through gestures, pictures, etc. and by giving an English equivalent.  

The teacher can also read the material, and after completing one sentence an inverted 

question can be asked to check the comprehension of the children.  In the beginning 

children may open their books, but later this can be done in groups to get the children 

mature in reading skill by giving them a bit extensive practice in listening to and reading 

the text completely. At this stage the teacher can ask children to have their books closed.  

Not only this, but a bright student can be asked to take the start about the text or lesson 

and afterwards the other children can be involved in the entire exercise. 

It does not mean that the teacher has to restrict himself/herself to only controlled 

activities, but children can be trained to do silent reading with the passage of time.  They 

may be able to look for more information in the text themselves and can locate answers to 

the questions given at the end of the lesson.  

In any case, it is important that the reader knows that words are more than simply the 

sum of their letters, and can associate each word with its meaning.  Even this is not as 
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simple as it sounds as there are a great many words that have more than one meaning.  

Homonyms like the word ‘lead’ may be pronounced in more than one way and have more 

than one meaning.  The correct one can only be located by looking at the context of the 

word and using clues from the surrounding text.  Other words, such as the homophones 

‘tail’ and ‘tale’ sound the same but have different meanings (Prowse, 2002).  

e) Model of Reading for school children 

Wray and Medwell (1993) say that learning to read involves learning how to make 

meaning from printed symbols.  Different theoretical models make different assumptions 

about how this operates, and can be grouped according to these assumptions into three 

main categories: top down, bottom up and interactive models. 

f) Bottom up models 

Some models of the reading process assume that the process starts with the 

recognition and decoding of letter, clusters of letters and words, with the reader 

processing progressively large units of print up to the level of the sentence, paragraph, 

page and finally complete text. Such models are known as bottom-up models of reading.   

They have also been referred to as ‘outside-in’ models since they make the assumption 

that reading is a process which begins outside the reader, whose task is to transfer into his 

consciousness the meaning represented by the writer as graphic symbols.  This model can 

be represented by the following diagram (Wray & Medwell, 1993). Figure. 9 
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    Meaning 

 

Pronunciation 

 

Blending 

 

Phonemes and graphemes matched 

 

Every letter discriminated 

 

Print 

Fig.  9. A bottom-up model of reading (Wray & Medwell, 1993) 

g) Top down models 

These models propose that the reading process begins in the mind of the reader who 

hypothesizes about the meaning of the print to be read.  The reader then samples the text 

to confirm or reject these hypotheses.  Reading therefore, does not require the processing 

of every letter or even of every word, but only sufficient of the text to allow the reader to 

gain an impression of its meaning.  These models have also been referred to as ‘inside-

out’ as they assume that the most significant feature of reading is what is brought to the 

text from within the reader’s mind.  Top-down models emphasise meaning, rather than 

the code of reading, and see the clause as the most significant linguistic unit rather than 

the word or letter.  The following diagram represents this kind of model (Wray & 

Medwell, 1993).  Figure. 10 



Status of English 

 

85

 

Past experience, expectations, and language intuitions 

 

 

Selective aspects of print 

 

 

Meaning 

 

 

Sound and pronunciation if necessary 

Fig. 10.  A top-down model of reading (Wray & Medwell, 1993). 
 
 h) Interactive models of reading 

 
There are some people who would subscribe to an exclusively top-down or bottom-up 

model of reading, and attempts have been made to create models which combine the 

strengths of both of these.  These new models can be termed interactive models and 

acknowledged that reading is both a perceptual and cognitive process, in which the reader 

uses both previous experience and the ‘code’ features of the text to create meaning (Wray 

& Medwell, 1993).  Figure. 11 
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Text         Reader 
features        resources 

 
 

 

 

 

 

Construction of meaning 

Fig. 11.  An interactive model of reading (Wray & Medwell, 1993). 
 

 2.4.15.4 Writing skill 

Writing skill is called the fourth skill and it is practised and taught to a limited extent 

to the primary school children.  But at the same time primary school children spend a 

large proportion of their day writing on the direction of their teacher.  They write about 

what they have done and will do, they write about what they have been told, and they 

write to practise writing (Wray & Medwell, 1993, p.116).                                                                           

Writing as a skill can not be achieved by mere taking instructions from the 

trainer/teacher rather it is a regular activity that needs consistent practice and sound 

knowledge of sound patterns as well as orthographic knowledge.  At the primary years 

children come across sounds and orthography from the beginning, and later they are able 

to construct meaningful sentences based on the sound and orthographic relationship.  

It is also necessary to initiate with handwriting activities before actual writing in the 

beginning which can prepare the child to perform further manipulation of writing.  The 

skilled teacher finds early in his/her career that merely to correct children’s writing, in the 
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sense that marks are made upon the paper, achieves nothing of substance.  The teacher 

realizes that the correction of mistakes is a learning process, which requires care and 

attention by the teacher and the learner.  A prime objective should be to cultivate the 

emergence of an understanding of the nature of English and an instinctive feeling for its 

usage.  This implies that the teacher should try to lead the child from his/her mistakes to 

the correct or more desirable version by example, explanation and discussion, so that the 

child’s attention is drawn to grammatical English (Christopher, 1996; Lance, 2005; & 

Cotton, 1990).   

The subject knowledge of the teacher plays a vital role in the development of the 

writing skills of children and the improvement of organizational abilities.  Following the 

work of the Writing, Oracy and LLNC Projects in England and Wales (1987-93), 

Palinscar and Brown (1984), and Graves and Graves (1994) in the USA, the teaching 

strategies of modeling and demonstrating as ways of drawing children’s attention to the 

structures and organizational features of language have become more prominent.  Other 

research (Bennett & Carre, 1993; Wray, 1993; & Wragg, 1994) has indicated that for 

such support strategies to be effectively implemented, teachers need to possess a level of 

subject knowledge that will enable them to: 

• diagnose difficulties or misconceptions and areas for classification; 

• identify the teaching points and areas for development; 

• make informed choices in terms of content and the presentation of knowledge; 

• engage in a productive interactive discourse” (Cordon, 2000). 

Many years ago Hartog (1970) drew attention to the futility of writing without a 

specific purpose in mind, and Britton (1970) insists that children should use language 
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purposefully: “They must practise language in the sense which a doctor “practises” 

medicine and a lawyer “practises” law, and not in the sense in which a juggler “practices” 

a new kind of trick before he performs it’, and Britton goes on to say ‘this way of 

working does not make difficult things easy: what it does is make them worth the 

struggle”. 

It is expected that most of the writing children do at school, should come from their 

actions and experiences, and it should also be developed through speech and discussions 

among themselves or with the teacher who is supposed to impart clarity of the basic sub-

skills of writing.  For instance, story telling in narrative form is based on descriptive as 

well as imaginative nature.  Some of the stories written by the teacher afterwards can be 

used as a reading activity.  “This translation of stories into print becomes closely linked 

with other activities in learning to read; indeed this approach could become the basis of a 

very effective method of teaching children to read” (Roberts, 1970).  Fernald (1943) and 

Mackay (1970) suggested ways of linking reading with the construction of a text. 

Recent studies in writing shifted from the artifact produced by a writer to the process 

in which the writer is involved in writing (Applebee, 1984).  This shift has enabled us to 

perceive writing as a process of creating, discovering and extending meaning rather than 

a process of putting down preconceived and well- formed meaning (Raimes 1985; 

Shaughnessy 1977 & Silva 1990, Zamel, 1983).  This understanding of writing has 

important implications for the teaching of writing. Zamel (1983) points out that the 

writing teachers should provide students with opportunity to actually experience the 

process of writing and to understand that writing is ‘the making of meaning out of chaos’ 

(1983: 199).  They should provide a supportive environment in the classroom, in which 
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students are encouraged to work through their composing process collaboratively.  They 

should act, not as assessors, but as facilitators who help students to develop strategies for 

generating ideas, revising and editing them (Silva, 1990).  

  A common-sense view of writing is as a means of communicating information 

and ideas through the medium of a system of symbols.  However, on closer examination 

it is apparent that it is not quite a simple process that this description would imply.  We 

can think about the process or our own writing as writers.  For example, writing, say, an 

essay can have  several stages: discovering what we want to say, ordering our ideas, 

expressing them on paper, revising and altering the work, putting it into final form 

suitable for the intended reader.  For communication we have to compose first because 

without composing it is not possible to communicate what we want to send to our 

receiver.  Composition is a must for communication without which it is not possible to 

get the results of what one keeps in front him /her before writing (Sealey, 1996).  It 

definitely involves different stages from planning to create a final draft and has various 

steps like getting and evaluating information, and creating, and this is essentially a 

creative act involving the moulding of ideas and the creation and ordering of knowledge.   

Composition is, therefore, a means of learning rather than simply a way of presenting 

pre-formed ideas (Sealey, 1996). 

At the beginning stage it is important that the teacher should be careful while 

taking up reading and writing tasks because it is not easy for the child to cope with the 

complicated activities.  Their experience is also very limited, and they have to express 

what they primarily experience.  It means the teacher is supposed to expose before the 
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children such experiences which are required at that stage which also result in 

accomplishment of learning writing skill. 

The building blocks cannot provide sense to writing English until children are 

acquainted with the parts of speech.  These may not be taught theoretically rather through 

demonstration in the classroom.  Some knowledge of word classes is useful for teaching 

children to use the standard written form of nouns, pronouns, verbs, adjectives, adverbs, 

prepositions, conjunctions and verb tenses (Sealey, 1996, p.6). 

Writing is started by asking children to copy the given words, sentences, and 

structures or the familiar material.  Before writing the children already do exercise on 

listening and speaking of various types.  But, at the later stage children can be asked to 

substitute or use the appropriate words in the column for the words in the example 

sentence and write new sentences.  

Such as: How old is Salma? 

 ……………Saleem? 

 …………your brother? 

 …………your teacher? 

 …………your cat?  

Here the word ‘cat’ is inappropriate. 

And further: 

     I like to run. 

 ………drink. 

 ………read. 

 ………sleep. Etc. 
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This is the stage where children have already got listening – speaking training, but 

later on they can be asked to create sentences from the information/items the teacher 

provides them.  The children can be asked first to write the sentences across and then to 

use any combination, e.g., “That boy is a student”.  But it is important that whatever the 

items the teacher provides to the children should be logical so that children may not get 

confused. 

For example: 

Mr.………………is a teacher. 

 This man   cook. 

 My   doctor. 

 Asad   student. etc. 

 The importance of creating a genuine environment for writing is well documented 

in literature. For example, in Arnt’s study (1990: 58) of six ESL writers in the People’s 

Republic of China, the writers unanimously expressed hostility towards ‘school-set 

writing assignments’, but expressed the feeling that they would find writing less 

burdensome and even enjoyable if they had genuine message to communicate (Applebee, 

1984; Blanton, 1987; Raimes, 1984, 1985; & Zamel, 1985). 

For many children the teacher is the most frequent, and most important, audience 

for their writing.  There are two extremes of audience role that the teacher can adopt.  At 

one end of the continuum is the teacher in the role of a trusted adult.  Whatever the 

audience the writing is intended for, teachers will usually be the first people to read what 

is written, and their reaction to it is crucial.  The teacher must give the impression of 

being concerned about what is written, rather than the accuracy of the writing, and that 
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experimentation is encouraged (Wray & Medwell, 1993, p.125).  Donaldson stresses the 

importance of teachers being able to extend their sense of empathy and to ‘decanter’, by 

placing themselves imaginatively in the child’s position in the general experience of 

school life (Beard, 1998, p.6). 

 In supporting and developing children’s writing, the teacher plays many vital 

roles, as organiser, activity-setter, reader, assessor and fellow-practitioner.   The teacher 

creates the conditions within which children are expected to write.  The teacher must 

organise time, setting and resources to support writing.  Children’s writing will inevitably 

become increasingly independent at their own rates, and teachers need considerable 

sensitivity in judging when to encourage children to begin trying to write words from 

memory and to use classroom resources in composing what they want to write.  These 

resources can include tins of words from a child’s basic sight vocabulary, folders of 

words, or cards of words, alphabetically arranged (Beard, 1998, p.67). 

Spelling should be seen as meeting a need to communicate, and as this need will 

arise every day, spelling must be regarded as an integral part of all the work that is being 

done.  At times it will take a secondary place, but it will not be ignored for long, if at all.  

Teachers at primary schools usually accept this as part of their daily work.  They show 

the children how to spell the words they require; they call these words periodically; they 

reinforce the learning by enabling children to use these newly learnt words in other 

contexts, and they reward the learning by complimentary references to the achievement.  

It can be short-sighted to become too concerned with what is being ‘taught’ in schools 

and insufficiently concerned with what is being ‘learned’ by the children.  Children will 
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‘construct their own realities’, and with spelling, these realities will include their own 

strategy for learning to spell the words that they need to use (Beard, 1998, p.124). 

In other words it can be said that language teaching needs all language skills to be 

taught with same attention and weightage as it seems difficult to concentrate on language 

skills discretely so far as the children are concerned.  At the same time without 

integrating skills, listening, speaking, reading and writing, the improvement of children in 

all the language skills may not be an assurance.  The National Commission (UK) for 

English makes it clear that reading and writing are no longer to be the sole focus of 

concern for primary teachers.  Speaking and listening, for a long time neglected aspects 

in the teaching of language development, are given equal importance with the traditional 

first two Rs (Wray & Medwell, 1993). 

In many respects this represents a considerable challenge to the primary school 

teachers who, while generally running more speaking-oriented class than the teachers 

teaching at secondary level, have, in the main, given little real concentration to the role 

and development of oracy in these classrooms, which demands integrated tasks having 

consistency for the improvement of language skills in general and speaking/oracy in 

particular.  But for teachers to achieve these things, it will demand two things.   First, it 

will demand that they have some understanding of how oracy develops, its role in 

learning, and possible strategies for assisting this development.  Second, it demands that 

teachers provide opportunities to children to develop their speaking and listening (Wray 

& Medwell, 1993). 

The teacher must think independently and be able to weigh the value of what 

he/she is teaching and the effectiveness of the method.  The starting point of his/her 



Status of English 

 

94

 

thought should be a clear and firm understanding of his/her task: to train pupils in four 

language skills, to train them to understand the spoken and printed word, and to speak 

and write English correctly. 

2.4.16 Language Testing/Assessment 

Language testing is central to language teaching.  It provides goals for language 

teaching, and it monitors, for both teachers and learners, success in reaching those goals 

(Davies, 1990).  There are several reasons why assessments are made of children.  Six of 

these are, to maintain and improve standard, compare pupils, measure progress, evaluate 

teaching approaches, diagnose difficulties, and help match materials and methods to 

particular needs (Wray & Medwell, 1993).  Drummond (1993) has a definition of 

assessment which clearly describes the process as it takes place in the classroom. She sets 

out as three crucial questions which educators must ask themselves when they consider 

children’s learning.  

Those questions are:  

 What is there to see? 

 How best can we understand what we see? 

 How can we put our understanding to good use? (Sainsbury, 1996, p. 8). 

For English teachers, ‘assessment’, includes means of checking what students can 

do with the language.  Proper assessment gives due weight age to the positive side of 

their achievement.  The assessment is concerned with the quality of teaching as well as 

the quality of learning.  In achievement (or attainment) the concern is with measuring 

what has been learnt of what has been taught, or what is in the syllabus, text book, 
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materials, etc.  Achievement tests are, in other words, based on clear and public 

indication of the instruction that has been given (Davies, 1990). 

a) Purposes of testing 

The main purposes of language testing are those of selection, feedback, 

evaluation, and research (Davies, 1990).  

Test Purpose Test Use Test Validity 

Measure progress 

Evaluate programme 

Investigate learning 

Illumine syllabus 

Achievement 

Proficiency 

Aptitude 

Diagnostic  

Content 

Predictive/Concurrent 

Construct 

Content 

Fig. 12. Relation of Test Purpose, Use and Validity (Davies, 1990). 

Referring again, Drummond (1993) has a definition of assessment which clearly 

describes the process as it takes place in the classroom.  She sets it out as three crucial 

questions which educators must ask themselves when they consider children’s learning.  

Those questions are: 

 What is there to see? 

 How best can we understand what we see? 

 How can we put our understanding to good use? 

 
The ‘test’ is designed in two different ways.  First is a teacher made test.  It is 

generally a short and informal measure, which covers a definite limited area of work.  

The second is an ‘expert made’ test.  It may be of any length, and it is carefully planned 

through the processes of try-out, statistical analysis and refinement.  Regarding the 
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progression and assessment in learning about language, Sealey (1996) says that actual 

language in use is collaborative and dialogic, yet there is a requirement to regard pupils 

as isolated individuals for the purposes of assessment and reporting. 

Below are some of the test types and their rationale: 

(i) Achievement 

The student usually has a desire to know how much s/he has achieved and 

where he/she stands among classmates.  Test scores may urge a student to 

compete with others or with him/her.  Some students study mainly because 

of tests.  For such students tests are the sole motive for working hard. 

(ii) Self Evaluation  

The teacher needs tests to evaluate their own teaching. He/she likes to 

know how much of teaching has resulted in learning. 

(iii) Parents Information  

Tests are also necessary because parents want to know how their children 

are progressing. 

(iv) Promotion  

Tests are needed to determine which students deserve to be promoted from 

a grade to a higher one. 

(v) Grouping  

Tests are needed to classify students of the same grade into levels and 

make each classroom contain only those students who belong to a certain 

level. 
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(vi) Diagnosis  

Sometimes the test aims at diagnosing problem areas.  Such tests can show 

us which items are easy, which ones are difficult.  

(vii) Experimentation  

Tests are also used in educational experiments.  If we want to compare 

two methods and determine which teaching method leads to better 

learning, a pre test is given to the controlled group and the experimental 

group. 

(viii) Entrance 

Many educational institutes do not admit students after scoring them 

through an entrance examination if they do not get the required score. 

(ix) Remedy 

A test may be used to select those students who need special treatment so 

as to remedy their weakness at a certain area of knowledge. 

(x) Placement.  

A test is sometimes used to know the level of a student transferred from 

another country or institute of a different educational system (Types of 

Tests, 2003; Assessment, ¶2; & Angelo & Cross).  

Testing plays a major role in teaching; testing is essential for good teaching and 

good learning, especially in normal school programmes.  Experience has shown that both 

teachers and students emphasize what the test emphasises.  In consequence if there is a 

leak in the testing system, this will cause leaks in the processes of teaching and learning. 
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Assessment may be carried before, during or after a course, or it may not even be 

connected with a course.  Assessment may be of individual students, or it may be to 

check the capabilities of a whole class.  Assessment includes a whole range of activities 

from the informal short test on last night’s homework to the formal external examination 

which crowns several years of study. 

b) Subjective testing 

In ‘subjective’ procedure the examinee answers, in his/her own words, some or all 

questions at an appropriate length. Typical key words in the questions set in this kind of 

examinations are: ‘Discuss’, ‘Compare’, ‘ Contrast’, ‘ Describe’, etc.  The answers to 

which may range from a single sentence to a dozen or more paragraphs.  These answers 

are commonly called ‘essays’, the questions, essay questions’, and the whole examination 

is of the ‘ essay- type’.  The assessment of the examinee’s work is ‘subjective’ in the 

sense that its merit has to be evaluated or judged by the examiner (Assessment, ¶2). 

c) Objective type testing 

In the ‘objective’ procedure, the examinee responds to each of a large number of 

questions by selecting one or more several alternative answers provided with the 

questions; by supplying a single word; or by some other process.  Such process reflects 

the ingenuity of the examinee and indicates his knowledge or lack of knowledge of the 

predetermined correct answer.  These answers are commonly called ‘responses’.  The 

question items and the examination are of the objective type.     

The assessment of the examinee’s work is objective in the sense that evaluative 

judgment is needed on the part of the examiner.  A marking key is previously prepared, 
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and even this is redundant if the examination is compiled with machine marking or 

scoring in mind.  Through the process of testing the teachers can check pronunciation, 

grammar, vocabulary, comprehension, composition, précis, translation, punctuation and 

speaking of the language, which the student is learning. 

By giving this detailed review of the teachers’ qualification, the textbook material and 

the steps involved in the hierarchy of pedagogical choices i.e. theories, approaches, 

methods, techniques, skills practice, teaching-support considerations and the ways to 

gauge the learning of students, the researcher has tried to discuss some of the relevant but 

important areas with reference to the teaching of English at the primary level.  It has been 

tried to give a view of the teachers’ qualification required in some non English speaking 

countries having language diversity like Pakistan as well as of some English speaking 

countries including the criteria proposed by the government of the Punjab, Pakistan for 

the selection of primary school teachers.  The researcher also discussed about the material 

taught in some non English speaking countries at early grades and analysed the current 

textbook of grade 4 being taught at the government primary schools in the province of 

Punjab.  The researcher tried to analyse the roles a teacher has to play while teaching 

English in the classroom as a foreign/second language in the light of endeavours made by 

other researchers in ESL by presenting references to other researches conducted on a 

variety of methodologies used for the teaching of English which include assessment of 

English language skills and other aspects of English language teaching/learning.  The 

researcher reviewed and discussed different methods of teaching English and their 

possible outcomes without suggesting any particular or best method for the teaching of 



Status of English 

 

100

 

English language at the primary level by leaving onto the teachers  to choose whatever 

they deem fit to achieve the curriculum objectives. 

From the reviewed literature a reader can see that extensive literature is available in 

each of the areas of English language teaching and learning with a focus on primary 

classes but there is a need to pursue further research as lots of questions always remain to 

be answered.   

The current study aims to contribute to the literature on the problem areas 

mentioned in the introductory chapter regarding the status of English language teaching 

with respect to teachers’ qualification as well as application of their pedagogical skills in 

the teaching of English, textbook and methodology adopted by the teachers for the 

teaching of English language at primary level in  Punjab, Pakistan.  Mercer and Swann 

state: “Where teachers and pupils are using English as a second or other language, other 

distinctive patterns of language use in the classroom also emerge.  Teachers and pupils 

may ‘codeswitch’ between languages in class, and the content of the talk may reveal 

teachers’ concern with the learning of English as well as the learning of the curriculum 

subject being taught through English” (Mercer & Swann, 1996, p.141). 
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CHAPTER 3 

 
METHODOLOGY 

 

A methodology is the logic of scientific procedure after the selection of a 

problem, which is based on the selection of sampling and data collection to get results.  

The researcher trained 20 research assistants to assist in gathering data , after the 

departmental permission from the DPI (SE) Government of the Punjab (Appendix: G-H),  

and according to the training guidelines given in the training manual prepared by the 

researcher (Appendix: O).  The study is a descriptive research having randomly selected 

two hundred government primary schools out of 44255 male and female primary schools, 

5000 students of grade 4 and 200 teachers teaching English to grade 4 out of 156714 

primary school teachers in Punjab (Punjab Education Scenario Schools & Higher 

Education 2003, Punjab EMIS Centre). 

3.1  Population 

Out of 35 districts of the province 10 districts namely, Bahawalpur, Chakwal, 

Dera Ghazi Khan, Jhang, Kasur, Khanewal, Khushab, Mandi Bahauddin,  Mianwali, ,and 

Sialkot have been randomly selected due to time and financial constraints.  Twenty 

schools from each district, ten urban and ten non urban, randomly chosen, and out of 

twenty schools from each district ten male and ten female schools further randomly 
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selected as well as one teacher teaching English to grade 4 at each sample school, are 

included in the study.  

3.2 Pre-testing 
 

The pre testing is a source of identifying and solving problems in the 

administration of research instruments, such as phasing and sequencing the observation 

points or questions.  It may also indicate the need for eliminating some questions or 

observation points or including some others.  In other words it can be said that trying out 

a research instrument before conducting actual research is called pre testing.  A pre test is 

usually tried on a few respondents, but the subjects should be similar in characteristics to 

those who will be included in the final research.  For pre testing the researcher took the 

following steps: 

3.2.1 Achievement Test for grade 4 students (Appendix: N) 

Different tests on listening, speaking, reading and writing were pre tested by 

trying them out in 8 different schools and 80 students.  Some questions in the test were 

found beyond the understanding level of grade 4 students, consequently these questions 

were excluded.  Some other assessment items were found very easy, so these were 

replaced by some challenging tasks.  The alpha reliability of all the language skills and 

total of the tool was: listening .8084, speaking .8033, reading .9103, writing .9038 and                          

total: .8564 
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3.2.2 Classroom Observation Checklist (Appendix: M) 
 

The researcher observed the classes of 8 teachers to test the initially made 

observation checklist.  On the basis of this experience he felt the need of including some 

more observation points, and then in the actual research he used this classroom 

observation checklist.  The alpha reliability of the tool was .9565. 

3.2.3 Questionnaire for teachers regarding qualification as well as application of 
their pedagogical skills in the teaching of English (Appendix: L) 

 
For pre testing the researcher distributed the questionnaire among 8 teachers.  

After pre testing some changes were made on the basis of responses.  There were some 

questions that did not work.  These questions were modified in a manner that might work 

in the actual research.  Some other questions were felt to be repeated.  These questions 

were excluded.  Some more questions were added; the order of some questions was also 

changed to make it more logical and systematic, so that it could match the observational 

points given in the checklist, and the alpha reliability of the tool was .9583.  Finally 22 

questions were selected for the final questionnaire along with a subheading regarding 

qualification.  This made total 23 questions, and the query about qualification has been 

named as Table 1a.  

3.3 Tools for data collection and procedure of their administration 

During the course of data collection, first of all an achievement test for 25 

students of each sample school was arranged.  The research assistants used classroom 

observation checklist in the classes of the same teachers whose students were given 

achievement test, and after observing classroom teaching the same teachers filled in the 
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questionnaire.  The research assistants used the following research tools for the data 

collection.    

i. Achievement test for grade 4 students; 

ii. Classroom observation checklist; and  

iii. Questionnaire for teachers regarding qualification and implementation of 

their pedagogical skills in the teaching of English. 

The research assistants were trained for two weeks according to the guidelines 

given in the training manual (Appendix: O) prepared by the researcher under the 

supervision of his superviser.  All the research assistants were graduates of ‘M.A English 

and Teaching of English Language’ programme at the University of Education Lahore. 

These students studied the following courses, pertaining to language teaching, 

assessment, practice teaching and research, during the two years of their masters’ 

programme, and were eligible to be research assistants: 

1. Teaching of English at ‘A’ Level   (Semester II) 

2. Assessment and Evaluation of English Language  (Semester II) 

3. Teaching of English and Teaching Practice   (Semester III) 

4. Educational Research & Thesis   (Semester IV) 

Each one of research assistants is allocated 5 schools to administer the tools.  A 

two week training in the light of following research tools was imparted to administer the 

tools in the following manner:  
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3.3.1 Achievement test for grade 4 students (details are given in appendices N & O) 

An achievement test for the students of grade 4 has been prepared to be 

administered in the end of their academic year, just before their annual examination.  

Following is the procedure for the administration of achievement test.  

3.3.1.1 Objectives 

The achievement test undertakes: 

♦ To assess the level of grade 4 learner’s language competence after the 

inception of teaching of English from grade 1 in the primary schools of Punjab. 

♦ To assess language skills which are directly relevant to the range of uses for 

which learners will need the language they have learnt, and which cover the 

four language skills – listening, speaking, reading and writing –– as well as 

knowledge of language structure and use. 

♦ To provide accurate and consistent assessment of each language skill at the 

grade 4. 

Skill Overall 
Length 

Number of 
parts/tasks 

Number of 
items 

Marks 

Listening 15 mins 3 15 15 

Speaking 15 mins 3 15 15 

Reading & 
Writing 90 mins 4+4=8 32 70 

Total Time 
& Marks 2 hrs   100 

 

Fig. 13. Allocation of time and marks to all language skills 
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3.3.1.2 Test Syllabus 

English Textbook: Step 4 by Punjab Textbook Board  

3.3.1.3 Administration 

The research assistants are to randomly select 25 students from each class and brief 

them about the nature of the test.   

3.3.1.4 Marking 

All the research assistants are supposed to mark the test according to the assessment 

objectives set for each one of the skills and the answer key provided with the test. 

3.3.1.5 Listening 

There are 15 items to be done in approximately 15 minutes.  All text items are to be 

read out to the learners twice.  Learners are allowed to look at the pictures on the task 

sheets before they hear the text.  The assistants have to provide coloured pencils to the 

learners. 

3.3.1.6 Listening: Part-A  

The assistants have to make sure that the learners understand what is expected of 

them.  The learners have to know which one of the objects in the picture is being 

described and colour that accordingly.  The research assistants need to reassure them that 

this is an English language test, not a test of their colouring skills.  However, the names 

of all colours have been mentioned in the grade 4 textbook.  The idea is to assess whether 

the learners understand the use of prepositions, the names of colours and different 

objects. 
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3.3.1.7 Listening: Part-B 

The learners have to join two pictures in each item by drawing a line.  This is also a 

while listening task.  In this part students’ noun identification is to be assessed. 

3.3.1.8 Listening: Part-C (Picture courtesy: Cambridge Young Learners Examination) 

This is a while listening task.  The learners have some time to look at the pictures 

before they listen to the text.  They have to choose the picture which goes with what is 

being heard.  This part is for assessing the understanding of the use of nouns, action verbs 

and prepositions. 

3.3.1.9 Speaking 

The speaking test is a face-to-face test with one research assistant as examiner and 

one learner.  Each learner has approximately 3-5 minutes.  The examiner’s questions are 

scripted to ensure fairness to all learners.  A copy of possible responses of the learners to 

almost all the items has also been provided.  This test aims to assess whether the learners 

respond to the questions in complete sentences according to the given instructions. 

3.3.1.10 Speaking: Part-A 

In this part the learners have to answer the questions about their daily routine. 

3.3.1.11 Speaking: Part-B 

In this part the learners are supposed to look at the picture cards shown to them, and 

the examiner has to ask about the position of various objects in the pictures.  This is for 

the assessment of the correct use of prepositions and nouns. 
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3.3.1.12 Speaking: Part-C  

In this part the learners are to look at a scene card to describe what is happening in 

the picture.  This is for the assessment of the learners’ ability to use action verbs in 

sentences. 

3.3.1.13 Reading 

There are four questions in the reading section.  The first question requires the 

students to show their understanding of individual sentences and matching them with the 

pictures given in a jumbled order.  The second question demands appropriate word 

recognition which is aided by a picture.  In the next question the learners are given simple 

definitions and they have to show their comprehension by choosing the word defined.  

And in the last reading comprehension question, the learners are expected to transform 

the textual information into a tabular form. 

3.3.1.14 Writing 

In the writing part, there are again four questions which aim at assessing different 

writing skills. Among them the first question is for assessing the correct use of 

punctuation marks by putting commas, full stops and capital letters appropriately. The 

second question is to assess students’ ability to write an informative paragraph about a 

duck.  In the next question the learners are to make sentences of the given words.  Lastly 

the fourth question is for the creative writing skill.  For this, the learners are provided 

with a picture and some word prompts along with the start of the narration; they have to 

complete it, and the students also have some time to plan, write, and check their work.  
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3.3.1.15 Assessment Objectives 

The following objectives have to be kept in mind while assessing these four skills. 

The students are able to: 

3.3.1.16 Listening 

♦ Listen for words and prepositions 

♦ Listen for specific information of various kinds 

♦ Listen for the colour words 

♦ Listen and carry out instructions to locate objects and colours correctly 

3.3.1.17 Speaking  

♦ Understand and respond to personal questions in complete sentences 

♦ Express their daily routine matters in simple correct English by using the right 

structure and in a complete sentence  

♦ Respond to ‘wh’ questions by locating the asked item using correct preposition and 

elaborate the same in correct English 

♦ Locate visual information and convert in speech by using simple English 

 language 

♦ Understand and follow the spoken instructions 

♦ Understand and answer the spoken questions 

♦ Describe the picture in complete sentences 

3.3.1.18 Reading 

♦ Read short sentences and recognise words 

♦ Read sentences about pictures and match them together 

♦ Read a text and write the missing words 
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♦ Read short definitions and match them to words 

♦ Read for specific information 

♦ Read and understand a factual text and transform the information 

3.3.1.19 Writing 

♦ Write one word answers 

♦ Make sentences of the given words 

♦ Use correct punctuation 

♦ Write description in one paragraph 

♦ Write a narrative 

3.3.2 Classroom observation checklist 

Following is the procedure for the administration of the observation checklist.  

After holding the achievement test the research assistants have to use classroom 

observation checklist to observe the classroom teaching of 200 teachers teaching English 

to grade 4.  They have to observe two classes of each teacher without telling the teacher 

in advance to reduce the chances of bias in the data collection. However they are asked to 

inform them just few minutes before the class starts.  They have to see the kind of 

methodology used by the teachers, the medium of instruction used for teaching English, 

level of the element of motivation in their classes, the degree of teacher and student 

involvement in the process of teaching and learning English language, the medium which 

is used for student-student and student-teacher interaction, the activities incorporated for 

providing practice in English language, and the opportunities for cooperative and 

autonomous learning, and the teaching aids used for the purpose. 
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3.3.3 Questionnaire for teachers regarding qualification as well as application of 
their pedagogical skills in the teaching of English 

 
Finally, after the administration of the achievement test and the observation of the 

teachers, the research assistants have to administer a questionnaire on the same teachers 

to know about their qualification, application of their pedagogical skills in the teaching of 

English, their subject knowledge, the opportunities for in service training, the medium 

they use for teaching English and classroom interaction as well as the use of teaching 

resources and activities in their classes.   

The researcher and the research assistants have to spend almost two and half 

months to gather all the data.  The entire study is self financed, and the research has 

ensured to make for facilitating all the research assistants and the material needed for the 

purpose.  
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CHAPTER 4 
 
 
 

DATA ANALYSIS 
 
 

TOOL 1 
 

QUESTIONNAIRE FOR TEACHERS REGARDING 
QUALIFICATION AS WELL AS  

APPLICATION OF  
THEIR PEDAGOGICAL  

SKILLS IN THE  
TEACHING OF  

ENGLISH 
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Table 1a. Teachers’ Qualification 
 

Teachers’ Qualification 

PTC CT B.Ed. M.Ed. Graduate English Teachers 

3 4 84 6 3 
 
 
Figure 14. Almost all the primary school teachers posses pedagogical and professional 

qualification; B.Ed 84 %, M.Ed 6 %, Graduate English teachers 3 %, C.T 4 % and  PTC 3 

%. 
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Table 1.1. Did you receive in-service training for the teaching of English during your 

job? 
 

Question Yes No Sometimes 
Did you receive in-service training for the 
teaching of English during your job? 88 5 7 

 
 
Figure 15. 88 % teachers say that they have received in service training; 5 % teachers 

claim that they have not received in-service training during the career, whereas 7 % 

teachers claim that they sometimes receive in service training. 
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 Table 1.2. Do you receive training whenever the syllabus is revised? 
 

Question Yes No Sometimes 
Do you receive training whenever the 
syllabus is revised? 90 3 7 

 
 
Figure 16. 90 % teachers claim to have received training whenever syllabus is revised, or 

new syllabus is launched by the government.  Only 3 % teachers have responded in the 

negative. 
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 Table 1.3. Do you use different methods to teach English? 
 

Question Yes No Sometimes 
Do you use different methods to teach 
English? 80 5 15 

 
 
Figure 17. 80 % teachers claim that they teach English by adopting different 

methodologies; only 5 % accept that they do not adopt whereas 15 % teachers claim that 

sometimes they teach English by adopting different methodologies. 
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Table 1.4. Do you tell students the objectives / purpose of the lesson? 
 

Question Yes No Sometimes 
Do you tell students the objectives / 
purpose of the lesson? 85 5 10 

 
 
Figure 18. 85 % teachers say that they initiate the classroom proceedings by telling the 

students the objectives/purpose of the lesson whereas only 5 % have responded in the 

negative.  10 % teachers have claimed that sometimes they tell the objectives/purpose of 

the lesson. 
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Table 1.5. Do you translate everything in Urdu when you read in English? 
 

Question Yes No Sometimes 
Do you translate everything in Urdu when 
you read in English? 10 85 5 

 
 
Figure 19. 85 % teachers respond in the negative, only 10 % teachers claim that they 

teach English through Urdu, whereas 5 % teachers claim that sometimes they use Urdu 

for the teaching of English. 
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 Table 1.6. Do you use English for classroom instructions? 
 

Question Yes No Sometimes 
Do you use English for classroom 
instructions? 83 13 4 

 
 
Figure 20. 83 % teachers have responded that they utilise English as instructional 

language whereas 13 % teachers say other wise, and only 4 % claim that they sometimes 

use English for classroom instruction. 

 

Do you use English for classroom instructions?

0

10

20

30

40

50

60

70

80

90

Yes No Sometimes

Response Categories

Pe
rc

en
ta

ge Do you use
English for
classroom
instructions?

 
 
 
 
 
 
 
 
 
 
 



Status of English 

 

120

 

 
Table 1.7. Do you ask students to speak English in complete sentence/s? 
 

Question Yes No Sometimes 
Do you ask students to speak English in 
complete sentence/s? 75 8 17 

 
 
Figure 21. 75 % teachers favour the question by stating that they encourage students to 

speak English.  Only 8% do not ask students to interact in English whereas 17 % teachers 

sometimes promote English in the classroom for interaction. 
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Table 1.8. Do you start lesson with some activity, like, role play, story telling, 

interview, game? 
 

Question Yes No Sometimes 
Do you start lesson with some activity, like, 
role play, story telling, interview, game? 80 6 14 

 
 
Figure 22. 80 % teachers claim they begin lesson by generating warm up activity; 6 % do 

not use whereas 14 % teachers start with warm up activities before teaching the lesson. 
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Table 1.9. Do you use some text based activity to improve listening skill of the 
students? 

 
Question Yes No Sometimes 

Do you use some text based activity to 
improve listening skill of the students? 70 13 17 

 
 
Figure 23. 70 % teachers claim that they use authentic material to improve listening skill 

of the students; 13 % say no, whereas 17 % teachers sometimes use textbook for the 

enhancement of listening skill. 
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Table 1.10. Do only students read the lesson? 
 

Question Yes No Sometimes 

Do only students read the lesson? 78 8 14 

 
 
Figure 24. 78 % teachers give chance to students to read text; 8 % claim that they do not, 

whereas 14 % teachers sometimes allow students to read out the text in the classroom. 
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Table 1.11. Do you make your students write English without copying? 
 

Question Yes No Sometimes 
Do you make your students write English 
without copying? 75 5 20 

 
 
Figure 25. 75 % teachers have responded that they make students write English without 

extra help; 5 % claim they do not, whereas 20 % teachers sometimes promote 

independent learning of writing skill in the classroom. 
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Table 1.12. Do your students speak English in the period of English? 
 

Question Yes No Sometimes 
Do your students speak English in the 
period of English? 67 13 20 

 
 
Figure 26. 67 % teachers claim that their students speak English in the classroom; 13 % 

say no, whereas 20 % respond that their students sometimes speak English in the 

classroom. 
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Table 1.13. Do you read the text yourself? 
 

Question Yes No Sometimes 

Do you read the text yourself? 23 55 22 

 
 
Figure 27. 55 % teachers respond that they do not read the text themselves; 23 % say 

they do, whereas 22 % teachers claim that sometimes they themselves read the text in the 

classroom. 
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Table 1.14. Do you focus more on the completion of syllabus? 
 

Question Yes No Sometimes 
Do you focus more on the completion of 
syllabus? 88 8 4 

 
 
Figure 28. 88 % teachers focus on the completion of the syllabus; only 8 % say that they 

do not whereas 4 % teachers respond that they sometimes focus on the completion of the 

syllabus. 
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Table 1.15. Do you give maximum time to your students when they do not 
understand the lesson? 

 
Question Yes No Sometimes 

Do you give maximum time to your students 
when they do not understand the lesson? 68 13 19 

 
 
Figure 29. 68 % teachers claim that they give individual attention to the students to 

ensure understanding; 13 % say no, whereas 19 % teachers respond that they sometimes 

practise this technique. 
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Table 1.16. Do you teach English by making pairs and groups of the students? 
 

Question Yes No Sometimes 
Do you teach English by making pairs and 
groups of the students? 80 8 12 

 
 
Figure 30. 80 % teachers teach English through classroom variation by making pairs, and 

groups of students; only 8 % teachers never practise, whereas 12 % teachers sometimes 

make pairs and groups of the students while teaching English in the classroom. 
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Table 1.17. Do you use A.V. aids while teaching English? 
 

Question Yes No Sometimes 
Do you use A.V. aids while teaching 
English? 88 5 7 

 
 
Figure 31. 88 % teachers claim that they teach English with the help of A.V. aids, only 5 

% do not use A.V. aids, and 7 % teachers sometimes use teaching aids for the teaching of 

English. 
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Table 1.18. Do you write everything on the writing board? 
 

Question Yes No Sometimes 
Do you write everything on the writing 
board? 83 8 9 

 
 
Figure 32. 83 % teachers respond that they write all the language items on writing board; 

8 % claim no, whereas 9 % teachers say that sometimes they write everything on the 

writing board. 
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Table 1.19. Do you correct students’ mistakes in the classroom? 
 

Question Yes No Sometimes 
Do you correct students’ mistakes in the 
classroom? 78 10 12 

 
 
Figure 33. 78 % teachers correct students’ mistakes in the classroom; 10 % teachers say 

no, whereas 12 % teachers sometimes correct students’ mistakes in the classroom. 
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Table 1.20. Do you assess students’ performance during the lesson? 
 

Question Yes No Sometimes 
Do you assess students’ performance 
during the lesson? 75 10 15 

 
 
Figure 34. 75 % teachers assess students’ performance in the class; 10 % have not 

responded in the positive whereas 15 % teachers sometimes assess students’ performance 

in classroom. 
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Table 1.21. Does the textbook provide practice exercises for the enhancement of 
language skills, i.e., Listening, Speaking, Reading and Writing? 

 
Question Yes No Sometimes 

Does the textbook provide practice exercises for the 
enhancement of language skills, i.e., Listening, 
Speaking, Reading and Writing? 

88 5 7 

 
 
Figure 35. 88 % teachers favour the current syllabus that it does contain practice 

exercises for the enhancement of language skills; only 5 % claim that it does not contain 

material whereas 7 % respond that sometimes they feel it does contain material for the 

enhancement of language skills. 
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Table 1.22. Do you think the textbook contains sufficient material to promote 
interactive teaching / learning? 

 
Question Yes No Sometimes 

Do you think the textbook contains sufficient material 
to promote interactive teaching / learning? 85 9 6 

 
 

Figure 36. 85 % teachers say that the current textbook promotes interactive learning; 9 % 

respond no, whereas only 6 % claim that sometimes they find material relevant to 

promote interactive teaching/learning. 
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TOOL 2 
 

CLASSROOM OBSERVATION CHECKLIST 
 

 
Table 2.1. Teacher tells the purpose / objectives of the lesson. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher tells the purpose / 
objectives of the lesson. 15 5 80 

 
 
Figure 37. 80 % teachers are found not telling the objectives of the lesson while teaching; 

15 % shared some objectives, whereas only 5 % teachers start teaching by telling the 

purposes/objectives of the lesson. 
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Table 2.2. Teacher starts lesson with a warm up activity. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher starts lesson with a 
warm up activity. 8 2 90 

 
 

Figure 38. 90 % teachers have been found teaching English without any warm up 

activity; 8 % start lesson with the activity whereas only 2 % teachers are found using 

warm up activity to the maximum extent. 
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Table 2.3. Teacher reads the text loudly with proper speed and pronunciation. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher reads the text loudly with 
proper speed and pronunciation. 14 5 81 

 
 
Figure 39. 81 % teachers do not read text with proper speed and pronunciation; 14 % 

speak English to some extent whereas only 5 % teachers have been found reading aloud 

with proper speed and pronunciation. 
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Table 2.4. Teacher uses English as the medium of instruction. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher uses English as the medium 
of instruction. 6 4 90 

 
 
Figure 40. 90 % teachers are found not using English as medium of instruction; 6 % 

teachers do use to some extent whereas only 4 % teachers have been found using English 

for classroom instruction to the maximum extent. 

 

 

Teacher uses English as the medium of instruction.

0
10
20
30
40
50
60
70
80
90

100

To Some Extent To Maximum
Extent

Not at All

Response Categories

Pe
rc

en
ta

ge Teacher
uses English
as the
medium of
instruction.

 
 
 
 
 
 
 
 
 
 



Status of English 

 

140

 

 
 
Table 2.5. Teacher encourages students to speak English during the lesson. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher encourages students to speak 
English during the lesson. 11 9 80 

 
 

Figure 41. 80 % teachers have not been found encouraging students to speak English 

during the class; 11% encourage students to some extent whereas only 9% teachers are 

found encouraging students to the maximum extent. 
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Table 2.6. Teacher writes everything on the board. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher writes everything on 
the board. 14 11 75 

 
 
Figure 42. 75 % teachers are not found using writing board for language teaching; 14 % 

teachers do use writing board to some extent whereas only 11% teachers use writing 

board to write every thing on the board to the maximum extent. 
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Table 2.7. Teacher asks students to speak English in complete sentences. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher asks students to speak 
English in complete sentences. 7 4 89 

 
 
Figure 43. 89 % teachers are found not asking students to speak English in complete 

sentences; 7 % do ask whereas only 4 % teachers have been found asking students to 

speak English in complete sentences to the maximum extent. 
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Table 2.8. Teacher only speaks English to teach the lesson. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher only speaks English to 
teach the lesson. 5 2 93 

 
 
Figure 44. 93 % teachers have not been found using English while teaching English; 5 % 

teachers do use English to some extent whereas only 2 % teachers conduct classroom 

proceedings in English. 
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Table 2.9. Teacher corrects students’ mistakes and errors in the class. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher corrects students’ mistakes 
and errors in the class. 18 12 70 

 
 
Figure 45. 70 % teachers are found not correcting students’ mistakes in the classroom; 

18% do correct whereas only 12 % teachers have been found correcting students’ 

mistakes during teaching. 
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Table 2.10. Teacher explains difficult words with easy examples in English. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher explains difficult words 
with easy examples in English. 9 6 85 

 
 
Figure 46. 85 % teachers have not been found giving examples of difficult words in 

English; 9 % do to some extent whereas only 6% teachers have been found exemplifying 

difficult words in English. 
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Table 2.11. Teacher uses A.V. aids during the lesson. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher uses A.V. aids during 
the lesson. 11 3 86 

 
 
Figure 47. 86 % teachers have not been found using the A.V. aids while teaching 

English; 11 % do use some A.V. aids, like charts, whereas only 3 % teachers have been 

found using some other A.V. aids, like flash cards, pictures, and mud models to the 

maximum extent. 
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Table 2.12. Teacher explains difficult words in Urdu. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher explains difficult words 
in Urdu. 7 89 4 

 
 
Figure 48. 89 % teachers have been found using Urdu while teaching English; 7 % use 

Urdu to some extent whereas only 4% teachers do not use Urdu language for the teaching 

of English in the class.  
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Table 2.13. Teacher arranges speaking activities in the class. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher arranges speaking 
activities in the class. 3 3 94 

 
 
Figure 49. 94 % teachers do not arrange speaking activity in class, whereas only 3% 

teachers are found promoting speaking English activity to some and maximum extent. 
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Table 2.14. Teacher arranges listening activities in the class. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher arranges listening 
activities in the class. 35 25 40 

 
 
Figure 50. 40 % teachers do not arrange listening skill activities; 35 % do arrange to 

some extent whereas 25 % teachers have been found conducting activities for the 

enhancement of listening skill to the maximum extent. 
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Table 2.15. Teacher invites all students to participate. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher invites all students to 
participate. 20 17 63 

 
 
Figure 51. 63 % teachers do not invite all the students to participate in the classroom 

proceedings; 20 % invite to some extent whereas only 17% teachers have been found 

inviting all the students to participate in the classroom proceedings. 
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Table 2.16. Teacher only asks students to read the text. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher only asks students to 
read the text. 13 9 78 

 
 
Figure 52. 78 % teachers do not ask students to read the text; 13 % do ask to some extent 

whereas only 9 % teachers have been found asking students to read the text to the 

maximum extent. 
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Table 2.17. Teacher arranges creative writing activity in the class. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher arranges creative 
writing activity in the class. 6 6 88 

 
 
Figure 53. 88% teachers do not arrange creative writing activities; 6 % to some extent 

whereas 6 % teachers do arrange creative writing activities in the classroom while 

teaching English. 
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Table 2.18. Teacher reads the text himself / herself. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher reads the text himself / 
herself. 23 74 3 

 
 
Figure 54. 74% teachers read the text themselves, 23 % to some extent whereas only 3% 

teachers do not read the text themselves and give chance to students. 
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Table 2.19. Teacher makes students work in pairs, and groups. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher makes students work in 
pairs, and groups. 13 4 83 

 
 
Figure 55. 83% teachers do not make pairs, and groups while teaching English whereas 

13% teachers do teach English by making pairs and groups to some extent, and only 4 % 

teachers do arrange pair and group teaching/learning to the maximum extent. 
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Table 2.20. Teacher gives individual attention to students. 
 

Observation Point To some 
extent 

To maximum 
extent Not at all 

Teacher gives individual 
attention to students. 24 5 71 

 
 
Figure 56. 71% teachers do not give individual attention to the students; 24 % do give to 

some extent where as only 5% teachers give individual attention to the maximum extent. 
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TOOL 3 
 

ACHIEVEMENT TEST FOR GRADE 4 STUDENTS 

Performance of Grade 4 Students of Different Schools in Listening English 

  Table 3.1 
 

Listening 
Average Marks Number of Schools 

Total:15 (Frequency) 
3 marks 19 
4 marks 88 
5 marks 17 
6 marks 9 
7 marks 43 
8 marks  11 
9 marks 13 

Total 200 
 
Figure 57. The maximum marks in listening skills are 9 achieved by the students of 13 % 

schools, minimum marks are 3 achieved by the students of 19 % schools whereas 4 marks 

have been scored by the students of 88 % schools indicating very poor results in listening 

skill. 
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Performance of Grade 4 Students of Different Schools in Speaking English 
 
Table 3.2 
 

Speaking 
Average Marks Number of Schools 

Total:15 (Frequency) 
4 marks 198 
5 marks 2 

Total 200 
  

 
 
Figure 58. 5 marks have been scored by the students of 2 schools whereas 4 marks have 

been taken out of 15 marks by the students of 198 schools in speaking skill reflecting 

deplorable condition in the speaking skill. 
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Performance of Grade 4 Students of Different Schools in Reading English 
 

Table 3.3 
 

Reading 
Average Marks Number of Schools 

Total:35 (Frequency) 
12 marks 1 
17 marks 4 
18 marks 9 
19 marks 7 
20 marks 13 
21 marks 122 
22 marks 19 
23 marks 13 
24 marks 9 
25 marks 3 

Total 200 
 
 

Figure 59. Minimum score is 01 mark which has been scored by the students of 12 

schools where as 25  marks are the maximum achievement in reading skill that  have 

been scored by the students of 3 schools out of total 35 marks, whereas the students of 

122 schools have scored 21 marks only. 
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Performance of Students of Grade 4 of Different Schools in Writing English 
 

Table 3.4 
 

Writing 
Average Marks Number of Schools 

Total:35 Frequency 
4 marks 28 
5 marks 165 
6 marks 3 
7 marks 4 

Total 200 
 
 

Figure 60. 4 marks have been scored by the students of 28  schools  whereas 07  marks 

are the maximum achievement in writing skill that have been scored by the students of 

4 schools out of total 35 marks, whereas students of 165 schools have scored only 5 

marks in the writing skill. 
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The Overall Performance of Grade 4 Students in English 
 
Table 3.5 
 

Achievement in English 
Percentage Number of Schools (Frequency) 

24 marks 1 
30 marks 4 
31 marks 6 
32 marks 13 
33 marks 33 
34 marks 38 
35 marks 13 
36 marks 30 
37 marks 29 
38 marks 9 
39 marks 10 
40 marks 4 
41 marks 3 
42 marks 3 
43 marks 2 
44 marks 2 

Total 200 
 
Figure 61. The maximum achievement in the subject of English is 44 marks scored by 

the students of 02 schools whereas 24 marks are the minimum achievement out of total 

100 marks scored by the students of 01 school in the province.  
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CHAPTER 5 
 
 

DISCUSSION, CONCLUSION AND RECOMMENDATIONS 
 

 
 

The study was designed to survey the status of English language teaching at the 

primary level in Punjab, Pakistan, after the introduction of English as a compulsory 

subject from grade 1 in the year 2002 by the provincial government.  According to the 

year wise plan, approved in the research proposal, grade 4 was focused as it was the 

senior most class at the time of data collection.  This chapter presents discussion on the 

analysed data and contains conclusion as well as some recommendations. 

The main objectives of the study were to see whether: 

1. The teachers’ qualifications as well as application of their pedagogical 

skills fulfill the requirements of teaching of English language at the 

primary level. 

2. The textbook provides for the language learning needs of the students. 

3. The methodology of the teachers for teaching of English affects the 

learning of English. 

In light of the objectives some research questions were made to investigate the 

status of English language teaching at primary level by focusing grade 4 teachers, 

students and the textbook. 
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To test research questions standard tools like questionnaire for teachers regarding 

the qualification as well as the application of their pedagogical skills in the teaching of 

English, classroom observation checklist, and achievement test for grade 4 students based 

on the prescribed textbook by Punjab Textbook Board, were designed and after pilot 

study/pre-testing, they were administered by the researcher and the research assistants. 

 The researcher made five research questions for the current study in light of the 

objectives of study.  The tools were also developed and administered; discussion is based 

on the results of the tools pertaining to research questions. 

5.1  Do the teachers’ qualification, and the application of their  
pedagogical skills meet the need of English language teaching at 
the primary level? 

 
The first question asks about the teachers’ qualification and application of their 

pedagogical skills in the teaching of English language teaching at the primary level.  The 

results of the tool, questionnaire for teachers, show most of the teachers claim to have 

academic and professional qualification (C.T, B.Ed, and M.Ed), (Table 1a), and receive 

in-service training, (Table 1.1), during their service fulfilling all the pre requisites before 

getting job in the government primary schools (Table 1a).   The respondents also agree to 

have received training from time to time whenever curriculum is changed or revised 

(Table 1.2).  It means the government primary schools apparently do not have scarcity of 

experienced as well as trained teachers, and keeping their qualification in view it can be 

inferred that the teachers might be capable of teaching English to primary classes.  The 

teachers confessed that the government-sponsored refresher courses are also arranged 

from time to time to update the teachers with the latest trends in the teaching of English 
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and other subjects.  Their qualification includes certificates like PTC, CT, B.Ed, and 

M.Ed,  which contain pedagogy as a component of their certification courses, which 

prepares them for the real life situations of the classroom and which could enable the 

teachers to learn methods required to teach English at the primary level. 

A majority of teachers claims, as results show in the Tables 1.3 -1.18, that they 

use various techniques and strategies for the teaching of English language for the 

enhancement of English language skills of the students.  However, when we compare the 

results of the achievement test with this claim, they present a different picture as the 

maximum marks scored by the students in English are 44 by two schools (Table 3.5), and 

on the other hand marks scored in all the language skills are reflecting a poor state of 

performance.  Figure. 62 

 

Skill Maximum score Minimum score Table 

Listening 9 marks 3 marks Table 3.1 

Speaking 5 marks 4 marks Table 3.2 

Reading 25 marks 12 marks Table 3.3 

Writing 7 marks 4 marks Table 3.4 

 

Fig. 62. Overall achievement of students in language skills 

The results are discouraging keeping in view the level of achievement of the 

students in all the four language skills. The contradiction is due to the teachers’ claim that 

they are qualified and professionally trained and the actual classroom reality that reflects 

that most of the teachers do not adopt the required teaching techniques (Tables 2.1 to 
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2.20); rather the classical approach is adopted by the teachers for the teaching of English 

language which enables us to understand that teachers prefer to have a dominant role in 

the classroom by neglecting learners’ language needs.  Teachers seem to be stuck with 

the out dated teaching techniques which may not be as profiting as some latest teaching 

techniques for the teaching of English.  It can be assumed that teachers’ own exposure to 

English language is not comprehensive as they teach English mostly using the native 

language i.e. Urdu, and the foreign language teaching is considered as the completion of 

textbook/syllabus by putting aside the importance of communicative language teaching 

approach which can enhance students’ communicative competence.  Teachers think it is a 

safe side to not to involve the learners actively in the process of teaching.  They might 

think that this will involve spending extra time, energy, and resources which they are 

least motivated to do.   Among many other factors behind this lack of motivation like low 

salary, placement in distant schools, cramming habits, and lack of understanding of the 

real spirit of multiple methods approach, are the lack of exposure to English language, 

teachers’ own lack of communicative competence and the absence of subject specific 

content in their teacher certification courses that are based on generic teaching skills not 

specific to one subject only.  These are general teachers about who it is assumed that they 

are capable of teaching all the subjects like mathematics, science, Urdu, religion, social 

studies and English.  The discussion in the chapter two of this document reflects that such 

qualification that is based on general teaching skills is more suited to the teachers who 

teach English to the native speakers.  However, the trend is changing even in those 

countries and teachers having special training in the teaching of English are given more 

preference at the time of hiring. Although English has been introduced now in grade-1 
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since 2002, still no such efforts have been made to hire subject specialists in English for 

the teaching of English in this new scenario. In Punjab, we still have the same teachers 

for the teaching of English who used to teach all the subjects at the primary level 

previously, and they are now given an additional job of teaching English along with other 

subjects.  Though they might have got training before the introduction of English as an 

additional subject at the primary level, this proves to be less effective as is evident from 

the discrepancy between teacher’s claim about their qualification and the knowledge of 

pedagogical skills; and poor performance and inability of their students to use language 

for real life.  The results also show that there is lack of fluency in oral- aural skills of the 

students because of the less application of oral approach to teaching.  

English was introduced as a compulsory subject in the year 2002 by the 

government, may be to bring its teaching at par with the private sector that started 

teaching of English quite earlier at the primary level.  The government took an important 

step of introducing English as a compulsory subject from grade 1 to facilitate millions of 

public sector school students to learn English language, but regretfully speaking, the 

results show that its teaching and learning are not as encouraging as it was expected. 

We have evidence to believe that a foreign language has to be taught through 

variety of teaching techniques as it has been discussed in the chapter II that most of the 

primary school children in the public sector do not have access to English language at 

their homes.  They are less exposed to English language which leaves a lot to the teachers 

who should impart training in English language skills by using different teaching 

techniques.  Similarly at schools, teachers are expected to present English language 

before the learners in interactive, collaborative and lively ways.  In situations like ours 



Status of English 

 

166

 

eclectic approach of teaching English becomes the need of time, which provides a fair 

chance of creativity to teachers as well as invites children to cope with language learning 

difficulties.  Situational language teaching may be the right teaching technique for this 

purpose as Pittman (1963) puts forward the idea of practice of structures according to the 

situations.  

By considering the results it can be said that teachers’ qualification at the primary 

schools is according to the job requirement, but it may be added that it is subject to the 

application of the received pedagogical skills which are very important to teach a foreign 

language because outdated teaching techniques provide less opportunity for the 

enhancement of language skills.  The purpose of in-service teacher training programmes 

is to provide teachers maximum exposure to English language by orientating them in the 

use of the latest trends in English language pedagogy. 

Teachers are encouraged to enhance their qualification, and the results (Table 1a), 

show that the sample primary school teachers are professionally trained and have 

enhanced both academic and professional qualification which is more or less equal to the 

teachers teaching in technologically advanced countries, like, Australia, Canada, UK and 

USA, etc., on one hand and non English speaking countries on the other.  But the results 

(Tables 3.1 to 3.5) expose the other side of the picture; despite being well trained and 

qualified, the primary school teachers prefer Urdu language to English as the medium of 

instruction.  Almost all the professional training programmes contain English as a 

compulsory subject, and it is tried through the content to provide the teachers detailed 

theoretical and practical knowledge of English language teaching methodology, so that 

teachers may demonstrate language teaching strategies in the classroom.  When the 
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proper language teaching strategies are adopted, it is not the teacher alone who gets 

benefits, but ultimately students are the beneficiaries. 

Researchers like O’Malley and Chamot (1990), gave overall models of L2 

learning by suggesting three areas, i.e., metacognitive, cognitive and social strategies.  

These may be implemented in the classroom while teaching English language as the 

teachers pass their professional certificate and degree courses: C.T, B.Ed, M.Ed, etc, in 

which the above mentioned areas are components of the course of studies.  Also, the 

results (Tables 1a, 1.1 and 1.2) indicate that teachers do possess professional certificates 

as well as degrees which cover all the relevant matters regarding learning theories; 

however, more focus should be given on the language learning theories. 

It is imperative to create conducive environment for the learning of English 

language in the classroom because outside classroom situations do not provide students 

opportunities to have regular contact with English language.  Learners’ friendly 

classroom becomes a place where English is found omnipresent at least in the period of 

English, where teachers are expected to make the learners forget the outside world for 

some minutes by creating language learning situations through innovative teaching 

strategies and inviting activities.  

The need of the authentic material may be very important but the results (Tables 

1.21 and 1.22) show most of the teachers accept that the current textbook for grade 4 

contains sufficient material on the practice exercises for all language skills, however, the 

findings (Tables 2.2-2.18), reflect that teachers are less motivated to engage young 

learners for the enhancement of language skills.  Urdu instead of English is used as the 

medium of instruction; the teacher’s role is dominating; the students are passive learners; 
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interactive and collaborative teaching is ignored which is considered a must for the 

enhancement of language skills because language skills cannot be learnt in isolation.   

The first part of the question refers to some reservations regarding the teacher’s 

qualification to be subject specific for English language teaching, but it shows at least 

they do have some pedagogy-related qualification.  The second part expects teachers to 

apply their theoretical knowledge for the enhancement of language skills.  It further 

proves that teachers do not possess the required pedagogical skills needed to teach 

English at the early years.  Mere completion of the syllabus does not provide any help to 

students so far as their actual language learning requirements are concerned.  The 

application of teachers’ pedagogical skills does not meet the language learning needs of 

learners according to the results of the classroom observation checklist. 

It can be said that teachers’ pedagogical skills are not meeting the needs of 

English language teaching at the primary level especially after the introduction of English 

as a compulsory subject for which academically and professionally qualified teachers are 

assigned the task of enhancing the English language skills of the students at primary 

level.  The mechanism of teachers’ training needs to be reframed together with 

motivation factor without which English language teaching objectives can not be easily 

achieved. 
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5.2     Is the subject knowledge of teachers, about the teaching of English  
language at the primary level, regularly updated through in-
service training programmes according to the growing 
importance of English language? 

 
The second question investigated the perceptions about the updating of the subject 

knowledge and pedagogical skills of the teachers.  The queries put in the tool 2 regarding 

the in-service training of teachers reflect that teachers’ subject knowledge and 

pedagogical skills are regularly updated through in service training programmes.  The 

results show (Tables 1.1 and 1.2) that most of the teachers teaching English at the 

primary level in the government sector received in-service training, with the exception of 

few, but during the classroom observation they were found using Urdu while teaching a 

foreign language.  Teachers were found teaching in a typical, traditional teacher centered 

way of teaching, and there was almost no use of interactive and cooperative 

teaching/learning strategies observed.  

Subject knowledge of the teachers is determined by observing classroom 

proceedings where a teacher is supposed to conduct class according to the imparted 

training in the pedagogical skills.  For instance, it is imperative to note that the results 

(Tables 1.6 & 1.12: Do you use English for classroom instructions? and Do your students 

speak English in the period of English?) show that a majority of teachers claims to adopt 

English as the medium of instruction as well as their students also speak English but, 

(Table 2.4), the observation of their classes found teachers using only Urdu language to 

teach English.  Methods like the Direct method, Audio lingual method, communicative 

method and other modern approaches favour the idea of teaching English in English 

otherwise the language teaching objectives are rarely achieved if it is taught in L1, and 
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the use of L1 means the teachers are focusing on the classical approach suitable only to 

teach classical languages, i.e., Greek, Latin, etc, discussed in chapter 2.  The functional 

aspects of language are ignored when taught with the help of language other than the 

target one.  It can not be said with force that the entire classroom proceedings should be 

in foreign language, but the blend of both the languages, Urdu and English, may be far 

better than the use of L1 only while teaching English language.  

 It does not mean that teachers promote L1; rather in the some urban and almost 

all the rural areas of Punjab, the assistance of L1 in certain situations may be and have to 

be resorted as millions of students of government primary schools belong to such families 

where English does not have any role so far as day to day communication is concerned.  

These are the people who have meager financial resources; some hardly find enough 

money to send their kids to the schools; some do not have access to the English medium 

schools of the private sector as they are non existent in certain areas; the problem 

aggravates in case of girls as the social conditions of these areas do not allow them to get 

education from the schools situated at distant places from their homes, and certain 

families do not have educated people or siblings in the family who could provide an 

exposure to the children studying in primary classes.  So, they encounter English 

language in schools through textbooks and teachers and/or through their peers.  In this 

perspective a great deal of responsibility lies on the government sector schools and 

especially the teachers. When the teachers do not use English and encourage their 

students to do so, how can the learners get enough competence in English language to 

facilitate them in having a wider exposure to the world of knowledge and the outside 

world at large?  Hence this knowledge of the background makes it incumbent for the 



Status of English 

 

171

 

teachers to enhance their subject knowledge as well as the knowledge transfer techniques 

to present English language as a the language of knowledge and a vehicle to enter the 

world at large.  As the teachers say the education department of Punjab, does make for 

updating the in-service teachers’ knowledge through refresher courses in which 

nationally renowned educationists, some private sectors’ teacher trainers and NGO’s 

working for the same purpose, are invited to share their knowledge to keep the in-service 

teachers abreast of what is happening globally in their respective fields.  Unfortunately, 

this information given by the teachers seems to be almost a thing which is good for 

documenting but useless in implementation as the methodology of these teachers gets 

least affected by the in-service refresher courses.  Hence the researcher feels a dire need 

of a proper system of monitoring and evaluation of the teachers who attend the training 

after getting certified in these courses.  

We also find that results, presented through tables based on the classroom 

observation checklist, show that teachers primarily rely on L1 and are inclined to 

translate the matter in it whereas it is assumed that training programmes aim at refreshing 

and updating the teachers in the subject knowledge according to the growing importance 

of English language.  The achievement level of the students in listening, speaking, and 

writing skills is very low (Tables 3.1, 3.2 and 3.4). A bit encouraging achievement is in 

the ‘Reading skill’ as shown in the table 3.3, where we find the students of 122 schools 

scoring 21 marks out of total 35 marks in the reading component of the achievement test.  

We can infer that much time must have been given to the enhancement of reading skill by 

the teachers or students might have crammed the material to pass the exam.  But, so far as 

the writing skill component is concerned, the results do not present an encouraging 
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picture as the maximum achievement level of the students in the writing skill is 7 marks 

obtained by the students of only 4 schools out of 200. 

On the other hand (Tables 1.5 and 1.11) teachers claim to promote writing skill 

and arrange activities for the enhancement of creative writing and discourage copying.  

But the results the (Table 2.17) reflect that 88 % teachers do not generate creative writing 

activities in the class; however, the teachers admit (Tables 1.21 & 1.22) that the textbook 

does contain enough material for practice exercises for all language skills.  It may be said 

in this context that some ready made answers are crammed by the students which provide 

them a chance of getting through the exam on the behest of teachers as teachers’ 

performance is also associated with results they produce in an academic year.  

The idea of syllabus covering within the stipulated time becomes a hurdle in the 

learning of language skills as 88 % teachers have claimed that they focus on the 

completion of syllabus and only 8 % responded other wise (Table 1.14), which makes us 

understand that teachers consider syllabus completion as the first liability instead of 

promoting the language skills.  However, syllabus can not be completed the way it is 

imagined by the teachers because the completion stands for the enhancement of language 

skills as all the language skills are integrated and cannot be learnt discretely as they are 

inter dependent on one an other.  Teachers also responded (Table 1.16) that  they teach 

English by making pairs and groups of students in the class which definitely promotes 

language learning skills but the results (Tables 3.1- 3.4) reflect a below average 

communicative competence of students in all the language skills. 

It is important to mention that teachers claim (Tables 1.7, 1.8, &.19) they promote 

listening and speaking skills through interactive teaching whereas the results of the 
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classroom observation checklist show that most of the teachers are stuck with 

monotonous teaching of English- teacher-centered teaching.  In the light of the results, 

(Tables 1.21, 1.22) it is astonishing to know that teachers do not practise the given 

practice exercises which may also be helpful in the completion of syllabus along with 

enhancement of the language skills. 

Further it is pre supposed that our examination system is based on writing skill 

which could be one of the other reasons of neglecting aural- oral language skills but not 

the reading and writing skills.  We can infer that even while teaching writing skills, the 

students are given such language items to prepare which may be important for 

examination, like comprehension questions, some translation items, etc.  Consequently 

such language items only help students to get promoted to the next grade without 

achieving communicative competence in all language skills.  The research question finds 

out that subject knowledge of teachers is enhanced through training, but at the same time 

it is important to consider the existing conditions in the classroom in which language 

skills are imparted.  Teachers’ subject knowledge may be updated, but the application of 

the same pedagogical knowledge should be reflected in the actual classroom teaching. 

Here it is important to note that the textbook for grade 4 promotes interactive 

teaching/learning (Tables 2.21 and 2.22) and is competency based as an analysis of 

the book is given underneath the question 3.   

 The results (Tables 1.19 and 1.20) indicate that teachers correct and assess 

students in the classroom whereas the findings based on classroom observation checklist, 

present that maximum time is consumed by the teacher himself / herself.  Is it an easy 

way to complete syllabus or avoid interactive and cooperative learning? The answer to 
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this question can be had from the results (Tables 2.1- 2.4, 2.6-2.7, and 2.10-2.11), which 

show that the learnt knowledge as claimed by majority of teachers (Tables 1.3-1.14, and 

1.17) is not shared in the classroom through teaching techniques. 

 There is always a method through which students’ or teachers’ knowledge about 

the subject is determined and that could be the classroom observation because there is no 

system available which can reflect teachers’ subject knowledge, and the only yardstick 

we are left with is experiencing teachers’ application of pedagogical skills in the 

classroom.  It is already mentioned that the primary school teachers do possess (Table 1a) 

sound academic as well as professional qualification and most of them must have 

enhanced during their job because the basic criterion for induction into primary education 

was primary teaching certificate (PTC) after secondary school certificate (SSC), and 

presently graduation with primary teaching certificate (PTC), but teachers are qualified 

more than the job requirement.  It might have been the results of monitory incentives 

given in the past to the school teachers.  In totality most of the teachers do not lack 

qualification to teach English language at the primary level so far as the required 

qualification is concerned. 

 Further their professional qualification is regularly up dated through in service 

training which is obviously focused on relevant areas, but the results do not provide us a 

determined answer to the third question about the subject knowledge of the teachers.  It is 

assumed that in-service training updates their subject knowledge which should be 

reflected either in students’ performance or classroom proceedings, but the results 

(Tables 2.3, 2.4, and 2.6-2.10, 2.13, 2.14, & 2.17) enable us to determine that teachers’ 

subject knowledge is not sufficient to teach an important foreign language - English. 
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 The concept behind inservice teachers’ training is to refresh teachers’ knowledge 

as well as update them with the latest trends in the teaching of English.  On the other 

hand professional courses like, C.T, B.Ed, and M.Ed, do contain both content and 

pedagogy in the scheme of studies providing teachers ample opportunities to enhance 

their subject knowledge of English.  However, it is not reflected in the results (Tables 2.3, 

2.4, 2.6,2.7- 2.10, 2.13-2.14, & 2.17), whereas teachers claim high about their subject 

knowledge both content and pedagogy that are presented in the tables based on the 

‘questionnaire for teachers’.  The results manifest that teachers themselves claim to 

practise all the required techniques for the teaching of English with minimum 

interference of L1, Urdu, along with teaching aids necessary to support and equip 

teaching of English but the findings (Tables 2.1 – 2.20) present a different scenario where 

teachers have been found teaching English through lecture based method and dominating 

classroom proceedings which gives this idea to researcher that there is a discrepancy in 

what the teachers say and what they do actually in their classes. 

 The identified competencies in the current grade 4 textbook expect teachers to 

reflect their subject knowledge through interactive classroom teaching.  There is no other 

way through which subject knowledge of the teachers can be determined that to what 

extent they themselves have sufficient competency to teach English language.  The 

results of the Tables 2.1-2.20, and Tables 3.1 – 3.5 are closely linked because in the 

Tables 3.1- 3.5, students’ total achievement is presented whereas the Tables 2.1-2.20 

reflect the cause of the below average achievement of the students as most of the teachers 

do not teach English interactively and focus on the classical method while teaching a 

living language. 
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 It can be said that teachers hardly bring their theoretical knowledge into practice 

and take leading role while teaching foreign language which expects teachers as well as 

students to be equal partners for the achievement of communication competence. 

Teachers’ theoretical knowledge may be advanced but without its reflection in their 

teaching, it shall remain a dead wood.   

The question is answered in a sense that teachers’  subject knowledge and 

pedagogical skills are regularly updated in accordance with the language education 

demands through the in-service teacher training programmes (refresher courses) but the 

same is not materialised in the classroom as is reflected in the findings of the tools: 

‘questionnaire for teachers’ and ‘classroom observation checklist’.  It further enables the 

researcher know that in reality most of the teachers do not meet the actual standard 

(mentioned in the chapter II of this report) required for a teacher to teach English at the 

primary level. 

  We can understand that teachers do possess academic and professional 

qualifications as the results reflect, but mere degree possession cannot guarantee effective 

teaching of English.  It may be a perception that any body who possesses a diploma or a 

degree in education could teach a foreign language properly, but in the light results of the 

achievement test of the sample students, the researcher feels it pertinent to write that it is 

a wrong perception because not only the findings of achievement test but the findings of 

the classroom observation checklist also support the argument that teachers do not have 

the required pedagogical skills to teach English at the primary level in Punjab which is 

very important for the foreign language learners in our context where English has been 
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introduced  in 2002 with an aim to provide equal opportunities to the public sector school 

students. 

5.3 Do the textbooks for primary level aim to enhance the 
communicative competence of the students reflecting the 
curriculum objectives? 

 
 The third research question is about teachers’ achievement of the curriculum 

objectives (Appendix: E) that aim to enhance communicative competence of primary 

level students in the light of the research tool 3, achievement test for grade 4 students.  

The question has been tested through the achievement test, based on the textbook of 

grade 4, determining to what extent students have compatible knowledge of English 

language skills in accordance with the curriculum objectives set by the government and 

has been further tried by administering other two tools.  The results (tables 3.1-3.4) 

indicate that majority of students of grade 4 have below average understanding of 

language skills and their over all performance is also discouraging in the light of the 

results shown in Table 3.5. 

The teachers claim that they use cooperative and interactive teaching techniques 

as shown in the following tables:  1.4-1.9, 1.11-1.12, and 1.14-1.19, whereas the results  

in tables 2.1-2.17, and 2.19-2.20, provide us information that majority of the teachers 

even does not announce objectives of the lesson while teaching English in the class.  As 

shown in Tables 3.1-3.4, most of the students have performed very bad in the productive 

skills, i.e., Speaking and Writing, and the results show that the average achievement of 

the students of 198 sample schools in speaking skill is only 4 marks, and the students of 

165 sample schools scored only 5 marks in the writing skill (Tables 3.2 and 3.4).  
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We must consider the opinion of teachers who have responded that the current 

syllabus of grade 4 is activity based and does contain practice exercises to promote the 

enhancement of language skills.  When the researcher compared the curriculum 

objectives set by the national curriculum wing and the textbook, step 4, prescribed the 

Punjab Textbook Board, he did find a reflection of the objectives in the textbook.  At the 

same, however, it is justified if we say that these exercises are not practised fully to 

achieve the objectives.  For example in the curriculum objectives some language 

competencies are referred to based on all the four macro skills along with their respective 

sub skills such as: 

a) Listening and speaking skills 

 Listen to obtain answers to questions and to obtain general idea of the listening 

text  

 Compose questions and respond in simple English   

 Demonstrate an understanding of questioning techniques  

 Give an oral presentation with an awareness of audience and purpose  

 Speak simple English about objects, descriptions, etc, with the help of simple 

present, past and future tenses 

 Able to express in complete sentences in English 

 Listen to English speech sounds pronounced in simple words and expressions 

 Follow directions and give information  

 Speak to respond to the real-life situations in occasional demands 

 Role play characters from stories; dramatise stories (situational communication) 
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(English Step 4, Punjab Textbook Board, Lahore,  e.g., lessons , 2, 6, 10, 12, 14, 19, 

23, and 30 (Appendix: H). 

b) Reading skill 

 Read alphabetically and phonically simple expressions 

 Comprehend the text 

 Do the skimming and scanning of the text 

 Make inferences and predictions based on the text  

 Learn about different cultures through literature and discussion  

 Make generalisations about the content read  

 Relate reading to personal experience and other literatures 

 Distinguish theme from the topic  

English Step 4 Punjab Textbook Board, Lahore: All the lessons (Appendix: I). 

c) Writing skill: 

 Do the descriptive and narrative writing 

 Do the creative writing 

 Describe an event from different points of view  

 Analyse and respond to poems  

 Identify a theme in a poem and provide evidence form the text  

 Apply correct spelling of standard English words to writing  

 Use simple and compound sentences in writing  

 Write a descriptive paragraph  

 Write a composition with a beginning, middle and end  
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 Use simple present, past and future tenses 

 Identify and use parts of speech like, nouns, pronouns, verb, and  adjective 

prepositions and  conjunctions  

 Identify and use punctuations 

(English Step 4 Punjab Textbook Board, Lahore, e.g., lessons, 

5,8,9,13,18,19,22,242527,29,31and 32, etc., (Appendix: J). 

However, the findings reflected in tables based on tool two, classroom 

observation checklist, show that teachers do not integrate all the language skills and 

primarily focus on the completion of syllabus which, as a result, does not enable students 

to learn skills of foreign language necessary for the communicative competence.  

According to the findings it appears that the sole purpose of teachers is to complete 

syllabus within the stipulated time.  It reflects that teachers provide students some 

language items to cram, so that they may pass exams to get promoted to the next grade 

which never determines their actual achievement in English language skills. 

 The material presented in the textbook seems to be  age, grade and needs 

appropriate  in the light of the curriculum objectives and provides different types of 

language activities for grade 4 students as opined by teachers too (Tables 2.21 & 2.22), 

but the same material needs to be taught in interactively. 

It is also important to consider the results of Table 1.13 where 90 % teachers 

respond that they focus more on the completion of syllabus.  But on the other side the 

textbook presents a different picture as it focuses on all English language skills and 

contains practice exercises for the enhancement of language skills as mentioned above.  

Moreover, the results, Tables 3.1 and 3.2,  also show that students of 13 schools scored 
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maximum 9 marks and of 2 schools 5 marks in listening and speaking skills respectively 

whereas (Table 3.2) the students of 198 schools scored 4 marks in speaking skill which 

may be taken as a bleak picture.  For a foreign language teaching/learning the integration 

of all language skills is a pre requisite to achieve language learning objectives. 

Although the objectives of each and every lesson of grade 4 textbook of English 

are based on the exercises given at the end of the lesson, the overall objective seems to be 

communicative competence of the students according to the grade level.  The curriculum 

designers have tried to integrate all the language skills by giving practice exercises at the 

end of each lesson as well as illustrating the text where needed. 

 Teachers themselves claim that they receive in service training whenever the 

syllabus is changed or revised as shown in tables 1.1 and 1.2.  Such training programmes 

are organised to reinforce in-service teachers to update their pedagogical knowledge for 

the achievement of curriculum objectives.  We can say it may be because of weak 

monitoring system both at the school and district levels which does not ensure exact 

teaching of English language. 

 The current syllabus of grade 4 contains activities necessary for the enhancement 

of language skills and is designed after considering National Educational Aims & Goals 

made for the teaching of English language (Appendix: E), which focus all the language 

skills equally and expect students will have communicative competence according to 

their grade level after the complete study of the prescribed textbook.   

The question is answered in the light of the findings of all tools that there have 

been less efforts on the part of teachers to achieve the curriculum objectives despite their 

claim that the prescribed textbook for grade 4 is suitable for grade 4 students having 
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practice exercises for the enhancement of language skills, mentioned in the appendices.   

The findings of the tools enable us to understand that students seem to be passive partners 

in the classroom proceedings that automatically affect the achievement of curriculum 

objectives set by the government in true letter and spirit.  The researcher is of the opinion 

that no special efforts are made by teachers to achieve curriculum objectives set by the 

government for primary classes.  Not only the results of achievement test of students but 

also the classroom observation checklist produces enough information about the 

dominant role of teachers who prefer classical approach to the other teaching strategies, 

reviewed in detail in chapter 2, prevalent in all parts of the global village for the teaching 

of English at early years.  That is why due weight age has been given to teaching methods 

and techniques in the chapter 2 of this thesis.  

5.4 Do the teachers use eclectic approach based methodology for the  
teaching of English language at the primary level? 

 

The fourth research question investigates whether teachers use eclectic approach 

(Grammar Translation Method, Direct Method, Audio Lingual Method, Total Physical 

Response, Communicative Method, etc.) for the teaching of English language at the 

primary level.  This approach provides teachers opportunities to promote interactive 

teaching/learning of English language.  It, at the same time, also supports teachers to 

teach English by considering the needs of the students of the public sector primary 

schools who come from such families where English plays a little role at their homes. 

The results shown in the tables based on classroom observation checklist indicate 

that majority of the teachers feel comfortable with one method, i.e., grammar translation 

method.  Whereas the results of the questionnaire for teachers reflect that teachers are 
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frequent users of different teaching methods and techniques, as claimed by them, or in 

other words they prefer eclectic approach to teach English which may be comfortable to 

those who are reluctant to adopt one particular methodology.  But the results (Tables 3.1 

to 3.4) reflect otherwise as most of the students are unable to score 50% marks in 

English, and the over all achievement in all language skills, i.e., listening, speaking, 

reading and writing, is also very discouraging. 

A foreign language like English needs to be taught by adopting a variety of 

teaching techniques through which communicative competence of the students is 

enhanced.  The results show that teachers prefer classical method of teaching, i.e., 

grammar translation method, which seems to be easy for classroom instruction.  

Ultimately, the learners cannot get themselves linked with the foreign language as the 

knowledge comes to them through the medium of Urdu.  

The use of L1 does not only create hurdles but makes students cram the language 

items to vomit out in the examination resulting in poor communicative competence in 

language skills.  Results reflect (Tables 2.3 – 2.20) that techniques suitable for foreign 

language teaching are fully ignored whereas the claim of respondents (Tables 1.3 – 1.20) 

is that they teach English according to the need of the learners i.e. through the eclectic 

approach.  

The achievement level in writing skill  reflects that even this skill is not taught 

through interactive technique whereas examination system is based on written out put 

which, at least, expects that students should be able to produce an error free piece of 

writing according to the objectives of grade 4 textbook.  The respondents (Tables 1.21-

1.22) say that the textbook is helpful and does contain practice exercises on all the 
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language skills, the findings show the other side of the picture when we find majority of 

students unable to score the passing marks in English (Table 3.5).  

According to the results (Tables 1.21, 1.22) and scanning of the textbook of grade 

4, the material presented is very helpful for improving the communicative competence 

but the results show (Tables 2.7 – 2.20) teachers are found using single method of 

teaching by focusing the course content instead of practicing the exercises based on the 

same content.  This causes monotony in the classroom proceedings, and the learners take 

English as content oriented subject instead of skills oriented because skills are enhanced 

through interactive and collaborative teaching techniques by using teaching aids, 

whatsoever are available or prepared for the teaching of a foreign language.  

Unfortunately the findings reflect (Tables 2.6 & 2.11) teachers do not write much on the 

chalkboard while teaching English nor do they use any other teaching aid during 

teaching.  This converts the classroom into a dull and boring place which the learners 

take as a cage because the teachers primarily focus on the syllabus covering rather than 

teaching English through eclectic approach which amalgamates all teaching methods 

according to the needs of the learners. 

The answer to this particular study question is not justified in our case because 

majority of the teachers teaching English to primary classes do not follow the latest 

trends of language teaching and put aside communicative language teaching 

methodology.  We can further infer that the classical approach is still in vogue at the 

public sector primary schools which does not allow students to learn English actively, 

and it could be said that such situation is the outcome of outdated methodology being 

adopted by the teachers of primary schools even to date.  
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5.5 Do the teachers incorporate cooperative and autonomous learning 
strategies to enable the students to have competence in English 
language skills at the primary level? 

 
After discussing the qualification of teachers, the textbook material, the 

methodology adopted by the teachers and the ultimate performance of the students 

presented in the data tables, we come to the rest of the aspects of teaching which affect 

the other factors in this hierarchy, and these are related to the classroom environment.   

The fifth and the last question investigates whether teachers provide such an environment 

to the students in which they incorporate cooperative (pair, group & individual work) and 

autonomous learning strategies to enable the primary level students to enhance their skills 

of English language or not.  A foreign language is learnt through different teaching 

techniques which are programmed according to the needs of the learners.  Incorporation 

of cooperative and autonomous learning is an important strategy which does not only 

unburden the teacher but also makes the student independent learner as interactive 

teaching focuses the learners more.   

The results (tables on the tool 2) indicate that a number of teachers do not bring 

cooperative and interactive teaching techniques in the classroom and follow a traditional 

way of teaching which results in low achievement in all the language skills.  The results 

(tables on the tool 1) show that teachers do use all such techniques but the data in Tables 

3.1 to 3.5 indicate that low achievement in all the language skills is may be due to the 

absence of interactive teaching techniques which are not applied as they are claimed to 

have been used by the teachers. 
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The results (tables based on the tool 2) show that fewer opportunities are available 

to the students to be independent in learning as maximum time is consumed by the 

teacher himself/herself in the classroom.  The ultimate result is low score in all the 

language skills as reflected in the Tables 3.1 to 3.5. 

At government primary schools we find that English language is not taught by 

making pairs and groups of students by creating a conducive environment for the 

enhancement of language skills.  Teachers are found dominating classrooms and students 

are learning English language without any collaboration and interaction.  

The job of primary school teacher is to allocate appropriate time to all the 

language skills as time management is an important factor at schools when dealing with 

young learners.  English language teaching/learning in our set up is rather more important 

in the sense that its teaching, from grade 1, is a recent decision which makes it 

challenging for the teachers, especially in the light of national educational aims and 

objectives of English language teaching (Appendix: E).  It is indeed a handicap for 

millions of government school children that they do not find English language around 

them after the school, which leaves a great responsibility on the teachers to get them 

engaged in learning activities in the classroom.  Here classroom variations are required to 

teach foreign language and without understanding the typicality of English language 

class, skills oriented knowledge will be hard to transfer to the young learners. 

Results (Tables 2.9-2.15, 2.17 and 2.19) indicate that there is no interaction 

between the teacher and the students, and teachers adopt a sort of assumptive teaching by 

ignoring the needs of the students in communication with the teacher and peers.  It is so 

because descriptive language provides more information than the judgmental style of 
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teaching which does not meet the requirements of teaching in the primary years as the 

students need interactive and collaborative learning that should improve their English 

language skills.  Further, classroom education, to a very large degree is talk: it is the 

social use of language to enact regular activity structures and to share systems of meaning 

among teachers and students. 

In the light of the findings of this study we can say that teachers do not teach 

English in interactive and collaborative way and prefer to adopt a classical approach to 

teach English as has been reflected through  the data presented in the tables based on the 

research tools 1and 2.   At the same time, keeping in view the findings of all the tools, we 

are in a position to say that there has been a discrepancy between what the teachers claim 

and what they do in the classroom because it has been noticed that teachers’ own 

judgment about the application of their pedagogical skills is rather overestimated where 

as findings are different that enable the researcher to state that the major fault lies with 

the teaching strategies and techniques which are not in accordance with the language 

learning needs of the millions of public sector school students.   

If we see this whole scenario in the global perspective, we find that the system  of 

English language teaching in Punjab, Pakistan, is lagging far behind the other countries.  

When compared with technologically advanced countries, we find over there classes are 

equipped with relevant teaching resources; teachers are trained properly, and their 

monitoring is done on regular basis in order to enhance and maintain the standard of 

teaching and learning of a foreign language.  This is the case like with the native 

speaking countries like UK, USA, Canada and non-native countries like Sweden, France, 

Denmark, Norway, Singapore etc.  Further, when we compare our situation with the 
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developing countries Like India, Srilanka, etc. within their meager resources they manage 

to teach foreign languages especially English effectively so much so that from highly 

educated people working at key posts at the national and international levels to the least 

educated ones who work on daily wages basis, all use English fluently.  But if we look at 

our scenario we regretfully say that even the educated people like our teachers having 

PTC, CT, B.Ed, M.Ed, MA and in some cases PhD degree holders cannot use English 

effectively.  This global comparison shows that although technology and other perks and 

incentives are very important, still the need to adopt an effective teaching methodology 

based on monitoring and evaluation, is the key factor responsible for teaching of English 

because the comparison with the developing countries reflect even with the shortage or 

absence of teaching resources and perks, the teachers may teach English effectively given 

a proper education system.  

Hence, in Pakistan in general and in Punjab in particular, we need to revamp the 

education system focusing more on an effective teaching methodology, in-service 

continuous education of teachers, needs analyses and monitoring and evaluation of the 

quality of teaching and learning along with other teaching strategies with a sincere will 

and intention to improve the status of English language teaching so that the learners get 

confident enough to use English as a medium to look at and enter the world at large 

outside their immediate surroundings. 

The researcher, at the end, feels it appropriate to share some hurdles which he and 

his assistants experienced, during the course of data collection, with the prospective 

researchers who wish to conduct study in this particular area.  Some students found skills 

based achievement test a bit difficult while attempting exercises on all the fours skills of 
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English language despite being briefed about the nature of exercises whereas some 

teachers were found reluctant during the observation and responding to the questionnaire.  

It was also awful to reach some of the far distant areas of the province with meager 

financial resources.  The researcher expects that other researchers would consider these 

limitations before conducting research, like, respondents’ bias, reluctance, non 

cooperation, lack of resources and some administrative problems.  But it is hoped that 

without getting discouraged the future researchers would continue exploring problems in 

the field of English teaching and learning especially in situations like ours i.e. Punjab, 

Pakistan. 

5.6 Conclusion 
 

The study was designed to highlight the status of English language teaching at the 

primary level in Punjab, Pakistan with respect to teachers’ qualification as well as 

application of their pedagogical skills, the textbook recommended for grade 4, and the 

methodology of the teachers adopted for the teaching of English at primary level.  The 

results of the study show that teachers teaching English to grade 4 possess academic as 

well as professional qualification in accordance with the criterion set by the Punjab 

Government and have also enhanced it during the job. In addition to this, they are also 

refreshed through in-service teachers’ training programmes organised to update their 

subject knowledge and pedagogical skills.  The study further indicates that the current 

syllabus for grade 4 is appropriate for the teaching of language skills in the light of the 

curriculum objectives, and contains suitable language activities for the enhancement of 

English language skills, but the activities based textbook is not practised at the primary 

schools as it should be and interactive teaching is not in vogue to enable the students 
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learn language skills interactively.  It could be said that the practised teaching techniques 

do not match the required teaching techniques suitable for the teaching of English 

language, and the learning outcomes for the introduction of English from grade 1 in the 

year 2002 do not seem to be achieved. 

The study shows that the material presented in the textbook is appropriate for the 

learning of English language skills but an appropriate teaching methodology is absent in 

the classroom which needs to be applied to achieve communicative competence of the 

students.  The students have been found passive learners, and their performance in 

language learning is more or less a reflection of the teaching techniques applied to the 

teaching of English which might have been the result of over emphasis on the completion 

of syllabus within the stipulated time as well as less motivation on the part of teachers.  

The study indicates that teachers teaching English at the primary level need motivation to 

use various types of teaching techniques for the enhancement of language skills of the 

young learners.   

The study also claims that the textbook is helpful, teachers are trained but the 

latest teaching techniques are required in the classroom to ensure interactive and 

collaborative teaching by the teachers who are qualified enough but do not meet the 

challenges of  the second/foreign language teaching because of the disharmony between 

their theoretical knowledge and pedagogical practice in the classroom.  

It could also be said in this context that these are not only the improper teaching 

techniques that are the cause of current less encouraging status of English language 

teaching but single teacher classes, poor infrastructure, absence of teaching aids, weak 

monitoring system, bureaucratic hurdles, lack of motivation on teachers’ part, are also 
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responsible for this situation.  The researcher feels it pertinent to write that all other 

hurdles/factors could be overlooked, but in foreign language teaching orthodox teaching 

techniques cannot go without question.  Hence, there must be special focus on the latest 

and modern teaching techniques for the teaching of English language at primary level. 

5.7 Recommendations 

 The study is an informative experience for the researcher as it has 

broadened his knowledge on the topic through the study of related literature.  It is also 

felt that all the information collected through the research tools would help the researcher 

in the future undertaking.  The research could be an ordinary effort and addition to the 

existing researches as it has tried to reflect realistic picture of the classroom so far as 

English language teaching/learning is concerned at the government primary schools by 

focusing grade 4. 

The study investigated the status of English language teaching with reference to 

the introduction of English as a compulsory subject from grade 1, and four years’ of 

teaching the learners seemed to have learnt the art of getting promoted to the next grade 

without having the required language proficiency.  Despite being trained by the 

government, teachers are found less motivated to bring interactive teaching techniques in 

the classroom and ignore this crude reality that English is a living language and needs to 

be taught in accordance with the imparted training and the curriculum objectives.  On the 

basis of findings, the following recommendations are made for different concerned 

quarters who are involved in the teaching/learning process of English language at the 

primary level in Punjab, Pakistan. 
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5.7.1 Instructional Leaders/Teachers 

i. Teachers must prepare lesson plans, and daily diaries regularly on modern 

pattern in the light of the lesson objectives. 

ii. It is recommended that teachers should use English language in the classroom. 

iii. Teachers should not prefer Urdu to English as a medium of instruction for the 

teaching of English language. 

iv. Teachers should promote interactive teaching to achieve the curriculum 

objectives. 

v. Teachers should try to make students independent learners by focusing 

collaborative teaching. 

vi. There must be a habit of preparing low cost A.V. aids on the part of the 

teachers according to the requirements of lessons. 

vii. Teachers should involve parents of the students in academic activities. 

viii. Teachers’ own subject knowledge should be reflected in their teaching. 

ix. Teachers should not only teach for syllabus completion rather there must be 

an assurance of communicative competence of the students in language skills 

according to their grade level. 

x. Teachers should avoid classical method of teaching English as it promotes 

learning by rote. 

xi. Teachers should voluntarily visit government colleges for elementary teachers 

to seek guidance for English language teaching. 
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xii. It is highly recommended that teachers must teach by making pairs and groups 

of the students in the classroom to promote student-student and student-

teacher interaction. 

xiii. Teachers should try to have access to internet, which is available almost every 

where in Pakistan, to learn new teaching techniques. 

xiv. It is imperative for teachers to reflect their pedagogical skills which they learn 

during teachers’ training programmes. 

xv. It is recommended that the practice exercises should be done in the class so 

that the communicative competence of students may be enhanced. 

xvi. Teachers must promote English language outside the classroom as well to get 

the students free from psychological pressure and barriers. 

xvii. Teachers should devise creative writing exercises/activities instead of making 

students cram the written passages to pass exams. 

xviii. Teachers should discuss English language teaching problems with their 

colleagues.  

5.7.2 Teacher Training Institutes 

i. Teacher training institutes should plan training programmes according to the 

requirements of both the teacher and the taught after consultation with 

curriculum developers and the district education management.  

ii. The training programmes should be launched after thorough need assessment 

so that the objectives may be defined and achieved accordingly.  

iii. There should be a joint forum of experts from training institutes, curriculum 

designers, policy makers, primary school teachers, and English language 
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experts, which should give recommendations after thorough deliberations 

regarding the imminent teachers’ training programmes for government 

primary school teachers.  

iv. Examining bodies in the province should be involved in teacher training, and 

tests should be designed in light of the objectives of curriculum and the 

training imparted to the school teachers. 

v. Primary school teachers should be involved in the process of planning teacher 

training programmes for primary school teachers as they are the ultimate 

beneficiaries of these training programmes.  

vi. The representatives of teachers should be involved in the process of 

curriculum development so that the curriculum may be developed in the light 

of their viable recommendations and hands on experience. 

vii. Teachers’ manual should be provided to the teachers for further assistance 

during the training programmes. 

viii. Training programmes should be designed in such a way that the trainees may 

be trained in actual classroom conditions instead of being trained at training 

centres without students. 

ix. The training institutes should also include motivation as a separate component 

in teacher training programmes. 

x. Training institutes should also develop strong monitoring and evaluation 

system for the teachers after training programmes with the help of policy 

makers. 
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xi. The participation of private sector organisations in teacher training should be 

sought more which is actually required to harmonise public and private 

sectors’ pedagogical vision. 

5.7.3 Curriculum Designers 

i. The current textbook for grade 4 provides sufficient material on the practice 

exercises for enhancing English language skills, but some more activities can 

be added on listening and speaking skills.  

ii. It is recommended that curriculum designers should prepare teachers’ manual 

while finalising syllabus so that it may enable teachers to get further 

assistance. 

iii. There must be a close liaison among the policy makers, teacher training 

institutes and the curriculum designers before changing or revising curricula 

so that there may be harmony among all the concerned for the achievement of 

educational aims. 

iv. It is highly recommended that some audio material be prepared for both 

teachers and the taught.  It is intensely felt that audio material is not available 

or suggested in the textbook which is very important for the enhancement of 

listening and speaking skills. 

v. There must be talent hunt scheme by the curriculum designers, and they must 

look for the right people through advertisement who could assist or help them 

in the preparation of audio material. 

 

 



Status of English 

 

196

 

5.7.4 Policy Makers 

i. It is recommended that government should increase the status of primary 

school teachers in society by giving them handsome salaries which may 

increase their interest in the teaching at schools as they are the real builders of 

nation. 

ii. District governments should establish at least one language center at district 

level supervised by the district Nazim to ensure proper teaching of English 

language.   A monitoring cell, having experts on English language teaching, 

should be established within the same language centre to monitor all the 

academic activities pertaining to English language teaching at the primary 

schools. 

iii. It is also recommended that data of all the trained teachers should be kept at 

each district so that the trained teachers may be monitored easily, and their 

promotion may be made subject to the satisfaction of the concerned 

monitoring cell.  The teachers who receive training should take an exam, 

based on the training they receive, and their promotion should be attached 

with their classroom performance. 

iv. District governments should allocate special funds for the provision of 

teaching kits required for English language teaching at primary level. 

v. Teachers’ manual should be provided by the provincial or district government, 

and Government Colleges for Elementary Teachers should be assigned the 

task of updating the manual regularly. 
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vi. Single teacher school concept should be abolished and there must be more 

vacancies at the primary schools. 

vii. Union council Nazims should hold regular meetings with primary school 

teachers instead of paying routine visits. 

viii. Community cooperation should be sought so that students also feel a sense of 

belonging and responsibility. 

ix. Primary school teachers should be given more monetary incentives, so that 

they could fully concentrate on learning and applying latest teaching 

techniques in the teaching of English language.  

x. Monetary incentives may be linked with the classroom performance of the 

teachers instead of the annual examination results. 

xi. A vigilant monitoring system should be introduced through experts so that 

teachers’ application of pedagogical skills may be improved. 

xii. Training centres at tehsil level should be established for primary school 

teachers so that they get proper guidance and training in English language 

teaching.   

xiii. Appointment of English language experts should be made to ensure actual 

English language teaching/learning process, and the teachers should have free 

access to those language experts to solve their classroom pedagogical 

problems and queries. 

xiv. Meeting of the primary school teachers with language experts must be made 

mandatory once a month. 
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xv. Language experts must visit the schools in their respective districts, and there 

must be monthly meeting of the language expert with head teachers of the 

primary schools or head teacher of the nearest secondary school who could 

guide primary school teachers when necessary. 

xvi. There must be surprise visits of the education management, and the teachers 

found teaching English through interactive methodology should be rewarded. 

5.7.5 Instructional Supervisors/Head Teachers 

i. In case where there is only single teacher the head teacher of the closest 

secondary school should be given the responsibility of monitoring the primary 

school’s academic activities by giving them some extra monetary benefit. 

ii. The head teachers should not focus only on administrative and financial 

matters of their institutions but also the smooth transfer of knowledge and 

academic activities.  

iii. The head teachers should be involved in the process of curriculum designing 

and teacher training activities so that they may be able to guide and monitor 

the academic activities at the primary schools properly.  

iv. The head teachers should look after the task of conducting some remedial 

workshops at the school to benefit the primary school teachers for teaching 

English.  

v. There must be close liaison of head teachers with the local training institute, 

i.e., Government College for Elementary Teachers, so that senior teacher 

trainers may extend help to them. 
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vi. The head teachers must reflect the actual performance of the teachers in 

annual reports instead of taking it as a routine matter. 

5.7.6 Students 

i. Learning by rote tendency among the students should be discouraged, and 

focus should be given on the students’ creativity in English language. 

ii. Students must be given such assignments which can get them involved even 

after school hours. 

iii. Students should be asked to get their parents involved in school life which 

will encourage them when their parents are directly involved in the process. 

iv. The students should be given class assignments which could be done through 

pair and group work that can ultimately make students independent learners 

which is the primary motive of education. 

v. It is recommended that students should be exposed to English language 

according to the objectives of the course content so that they feel excitement 

while learning English language.  

vi. Students should be focused in the classroom and allowed to have easy access 

to teachers through interactive and collaborative teaching. 

5.7.7 Further Research 

i. After the introduction of English as compulsory subject from grade 1 at the 

government primary schools no study has been conducted to find out the 

status of English language teaching at primary level, hence the current study 

may be a humble effort but can pave way for other researchers who wish to 

conduct research in this particular area and can go further in this field. 
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ii. It is recommended that the actual problems in the field of primary English 

language education may be studied which are put in background before 

designing and revising of syllabus or teachers’ training programmes. 

iii. The recommendations given in the current study may be taken as further 

research areas in English language teaching at primary level 
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Appendix B 
SAMPLE SCHOOLS 

 
 BAHAWALPUR 

1 URBAN 
GPS BASTI LAR WALI 

BAHAWALPUR 
CITY PRIMARY MALE 

2 URBAN 
GPS BHATTA NO.1 

BAHAWALPUR 
CITY PRIMARY MALE 

3 URBAN 
GPS SAMLAN 

BAHAWALPUR 
CITY PRIMARY MALE 

4 URBAN 
GPS AWAMI COLONY 

BAHAWALPUR 
CITY PRIMARY MALE 

5 URBAN 
GTS ACHA MADRISSA 

BAHAWALPUR 
CITY PRIMARY MALE 

6 NONURBAN GTS KACHI MAULVIAN SAMMA SATTA PRIMARY MALE 
7 NONURBAN GPS TANZEEM SIDDIQIA QADEEM SAMMA SATTA PRIMARY MALE 
8 NONURBAN GPS TANZEEM GARWAN SAMMA SATTA PRIMARY MALE 
9 NONURBAN GPS TANZEEM SIDDIQIA JADEED SAMMA SATTA PRIMARY MALE 
10 NONURBAN GPS SAMA SATTA SAMMA SATTA PRIMARY MALE 
1 URBAN 

GGPS BASTI RIDDAN NO.1 
BAHAWALPUR 
CANTT PRIMARY FEMALE 

2 URBAN GGPS BASTI MASEETAN 
BAHAWALPUR 

BAHAWALPUR 
CANTT PRIMARY FEMALE 

3 URBAN 
GGPS BASTI HANSRA 

BAHAWALPUR 
CITY PRIMARY FEMALE 

4 URBAN GGPS NOOR MAHAL ROAD 
MUHAMMADIA COLONY 

BAHAWALPUR 
CITY PRIMARY FEMALE 

5 URBAN GGPS MC MODEL TOWN-B 
BAHAWALPUR 

BAHAWALPUR 
CITY PRIMARY FEMALE 

6 NONURBAN GGPS CHAK NO.152/M HASILPUR PRIMARY FEMALE 
7 NONURBAN GGPS CHAK NO.151/M HASILPUR PRIMARY FEMALE 
8 NONURBAN GGPS CHAK NO.150/M-A HASILPUR PRIMARY FEMALE 
9 NONURBAN GGPS CHAK NO.147/M HASILPUR PRIMARY FEMALE 
10 NONURBAN GGPS CHAK NO.149/M HASILPUR PRIMARY FEMALE 

 CHAKWAL 
1 URBAN GES MC CHAKWAL MC CHAKWAL MIDDLE MALE 
2 URBAN GMMS CHISHTIA CHAKWAL MC CHAKWAL sMOSQUE MALE 
3 URBAN GPS DHOK FEROZ MC CHAKWAL PRIMARY MALE 
4 URBAN GMMS PIR MUGHI MC CHAKWAL sMOSQUE MALE 
5 URBAN GMMS HANFIA CHAKWAL MC CHAKWAL sMOSQUE MALE 
6 NONURBAN GPS MARI BALKASSAR PRIMARY MALE 
7 NONURBAN GPS DHOK MAIKAN BALKASSAR PRIMARY MALE 
8 NONURBAN GPS PIPLI BALKASSAR PRIMARY MALE 
9 NONURBAN GPS DHOK SIAL BALKASSAR PRIMARY MALE 
10 NONURBAN GGES DHARABI BALKASSAR PRIMARY MALE 
1 URBAN GGPS MOHALLA FAROOQI 

CHAKWAL MC CHAKWAL PRIMARY FEMALE 

2 URBAN GGPS DHOK MOMAN CHAKWAL MC CHAKWAL PRIMARY FEMALE 
3 URBAN GGPS HAJI BOOTA MC CHAKWAL PRIMARY FEMALE 
4 URBAN GGPS QUAID ABAD CHAKWAL MC CHAKWAL PRIMARY FEMALE 
5 URBAN GGPS MASOOD ABAD MC CHAKWAL PRIMARY FEMALE 
6 NONURBAN

GGPS DHIBBA CHINGI 
BHILOMAR: 
TALAGANG MIDDLE FEMALE 

7 NONURBAN
GGPS BAN ELLAHI 

BHILOMAR: 
TALAGANG PRIMARY FEMALE 
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8 NONURBAN
GGPS QADAR PUR 

BHILOMAR: 
TALAGANG PRIMARY FEMALE 

9 NONURBAN
GGPS DHOK MUJTABA 

BHILOMAR: 
TALAGANG PRIMARY FEMALE 

10 NONURBAN
GGPS THATI BANGLA 

BHILOMAR: 
TALAGANG PRIMARY FEMALE 

 D.G. KHAN 
1 URBAN GPS QAIM SHAH GADAI PRIMARY MALE 
2 URBAN GPS NIJABAT WALA GADAI PRIMARY MALE 
3 URBAN GPS GADAI GADAI PRIMARY MALE 
4 URBAN GPS NEW GADAI GADAI PRIMARY MALE 
5 URBAN GMMS SOBHA GHARBI GADAI sMOSQUE MALE 
6 NONURBAN GPS SHAHO BUZDAR MUTAFARIQ 

CHAHAN PRIMARY MALE 

7 NONURBAN GPS CHAK BUZDAR PO SHAHO 
BUZDAR 

MUTAFARIQ 
CHAHAN PRIMARY MALE 

8 NONURBAN GPS MANEY WALA PO CHOTI 
ZEREEN 

MUTAFARIQ 
CHAHAN PRIMARY MALE 

9 NONURBAN GPS MUSSO TALPUR MUTAFARIQ 
CHAHAN PRIMARY MALE 

10 NONURBAN GPS CHAH BUZDAR PO SHAHO 
BUZDAR 

MUTAFARIQ 
CHAHAN PRIMARY MALE 

1 URBAN GGPS LAY WALA CHABRI BALA PRIMARY FEMALE 
2 URBAN GGPS HOOT WALA CHABRI BALA PRIMARY FEMALE 
3 URBAN GGPS CHABRI BALA NO. 2 CHABRI BALA PRIMARY FEMALE 
4 URBAN GGPS CHAH MASOORI WALA CHABRI BALA PRIMARY FEMALE 
5 URBAN GGPS HAFIZABAD CHABRI BALA PRIMARY FEMALE 
6 NONURBAN GGPS BASTI KHOSA MAMOORI PRIMARY FEMALE 
7 NONURBAN GGPS BASTI LISHARI MAMOORI PRIMARY FEMALE 
8 NONURBAN GGPS BAGAY WALA MAMOORI PRIMARY FEMALE 
9 NONURBAN GGPS DHORAY WALA NO. 1 MAMOORI PRIMARY FEMALE 
10 NONURBAN GGPS BHASHIR TALPUR MAMOORI PRIMARY FEMALE 

 JHANG 
1 URBAN 

GPS MC LAHORI GATE 
MOHALLAH 
GARH PRIMARY MALE 

2 URBAN 
GPS MC JADEED NO. 3 

MOHALLAH 
GARH PRIMARY MALE 

3 URBAN GPS RASHID ABAD MOHALAH 
LAHORI GATE 

MOHALLAH 
GARH PRIMARY MALE 

4 URBAN 
GPS AL ISLAH MODEL 

MOHALLAH 
GARH PRIMARY MALE 

5 URBAN GPS DHAGI PAR RAJAY WALI PRIMARY MALE 
6 NONURBAN GPS KOT AMEER KOT AMEER PRIMARY MALE 
7 NONURBAN GPS DOABA MARU KOT AMEER PRIMARY MALE 
8 NONURBAN GPS SARDARAY WALA KOT AMEER PRIMARY MALE 
9 NONURBAN GPS JHALLAR NATHU SHAH KOT AMEER PRIMARY MALE 
10 NONURBAN GPS ATTA ABAD KOT AMEER PRIMARY MALE 
1 URBAN 

GGPS KANJUWAL 
SATELLITE TOWN 
II PRIMARY FEMALE 

2 URBAN 
GGPS ABU WALA 

SATELLITE TOWN 
II PRIMARY FEMALE 

3 URBAN 
GGPS TAHTA THAKAR 

SATELLITE TOWN 
II PRIMARY FEMALE 

4 URBAN 
GGPS CHAH CHURA WALA 

SATELLITE TOWN 
II PRIMARY FEMALE 

5 URBAN 
GGPS SHAMS MILLS 

SATELLITE TOWN 
II PRIMARY FEMALE 

6 NONURBAN GGPS MANGANA WALA KOT AMEER PRIMARY FEMALE 
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7 NONURBAN GGPS SARDARY WALA KOT AMEER PRIMARY FEMALE 
8 NONURBAN GGPS HAJI ABAD KOT AMEER PRIMARY FEMALE 
9 NONURBAN GGPS THATTA SHAH JAAL KOT AMEER PRIMARY FEMALE 
10 NONURBAN GGPS SHADI PUR KOT AMEER PRIMARY FEMALE 

 KASUR 
1 URBAN GPS PATTO KHURD QADI WAND PRIMARY MALE 
2 URBAN GPS PEERO WALA QADI WAND PRIMARY MALE 
3 URBAN GPS PATTO KOHNA QADI WIND PRIMARY MALE 
4 URBAN GPS HAVELI NATHU WALI QADI WIND PRIMARY MALE 
5 URBAN GPS TARGA PO. QADI WIND QADI WIND PRIMARY MALE 
6 NONURBAN GPS KOT ARJAN SINGH JAND WALA PRIMARY MALE 
7 NONURBAN GPS KOT KHUSHHAL SINGH MANDEKI PRIMARY MALE 
8 NONURBAN GPS KOT DHARA SINGH MANDEKI PRIMARY MALE 
9 NONURBAN GPS KOT VEER SINGH MANDEKI PRIMARY MALE 
10 NONURBAN GPS KOT MATA SAR MANDEKI PRIMARY MALE 
1 URBAN GGPS MANZOOR COLONY BAHADAR PURA PRIMARY FEMALE 
2 URBAN GGPS BAHADAR PURA BAHADAR PURA PRIMARY FEMALE 
3 URBAN GGPS SHEIKH BHAGO BAHADAR PURA PRIMARY FEMALE 
4 URBAN GGPS BASTI SABRI KASUR BAHADAR PURA PRIMARY FEMALE 
5 URBAN GGPS TOLO WALA BAHADUR PURA PRIMARY FEMALE 
6 NONURBAN

GGPS KOT KHUSHHAL SINGH 
KOT RADHA 
KISHAN MIDDLE FEMALE 

7 NONURBAN
GGPS KOT FAZAL DIN 

KOT RADHA 
KISHAN MIDDLE FEMALE 

8 NONURBAN
GGPS DHINGRI WALA 

KOT RADHA 
KISHAN PRIMARY FEMALE 

9 NONURBAN
GGPS JHALLAR SOHAN SINGH 

KOT RADHA 
KISHAN PRIMARY FEMALE 

10 NONURBAN
GGPS NAUL OTTAR 

KOT RADHA 
KISHAN PRIMARY FEMALE 

 KHANEWAL 
1 URBAN GPS 6/AH, KHANEWAL KHANEWAL PRIMARY MALE 
2 URBAN GPS 10/AH, KHANEWAL KHANEWAL PRIMARY MALE 
3 URBAN GPS RAKH MAKHDOOM VENOI, 

P/O 11/AH, KHANEWAL KHANEWAL PRIMARY MALE 

4 URBAN GPS 18/AH, P/O 18/AH, 
KHANEWAL KHANEWAL PRIMARY MALE 

5 URBAN GPS 7/V, P/O 9/V, KHANEWAL KHANEWAL PRIMARY MALE 
6 NONURBAN GPS 4/D, P/O DARKHANA, ABDUL 

HAKIM DARKHANA PRIMARY MALE 

7 NONURBAN GPS 12/D P/O DARKHANA ABDUL 
HAKIM DARKHANA PRIMARY MALE 

8 NONURBAN GPS 13/D, P/O DARKHANA, 
ABDUL HAKIM DARKHANA PRIMARY MALE 

9 NONURBAN GPS 29 GHAGH, P/O 25 PUL, 
ABDUL HAKIM DARKHANA PRIMARY MALE 

10 NONURBAN GPS 15/D NORTH, P/O 25 PUL, 
ABDUL HAKIM DARKHANA PRIMARY MALE 

1 URBAN GGPS 1/AH, KHANEWAL KHANEWAL PRIMARY FEMALE 
2 URBAN GGCMS 11/AH KHANEWAL KHANEWAL PRIMARY FEMALE 
3 URBAN GGPS 10/AH, KHANEWAL KHANEWAL PRIMARY FEMALE 
4 URBAN GGPS 7/V, KHANEWAL KHANEWAL PRIMARY FEMALE 
5 URBAN GGPS 6/AH, KHANEWAL KHANEWAL PRIMARY FEMALE 
6 NONURBAN GGPS HUSSAIN ABAD SOM, 

ABDUL HAKIM ABDUL HAKIM PRIMARY FEMALE 

7 NONURBAN GGES KOT MALANA, ABDUL 
HAKIM ABDUL HAKIM PRIMARY FEMALE 

8 NONURBAN GGPS ALLAH HOO, ABDUL ABDUL HAKIM PRIMARY FEMALE 
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HAKIM 
9 NONURBAN GGPS KALKAN WALA, ABDUL 

HAKIM ABDUL HAKIM PRIMARY FEMALE 

10 NONURBAN GGPS KOT MALANA, ABDUL 
HAKIM ABDUL HAKIM PRIMARY FEMALE 

 KHUSHAB 
1 URBAN GPS ALI PURA MOHALLAH ARBAN KHUSHAB PRIMARY MALE 
2 URBAN 

GPS CANAL COLONY 
ARBAN KHUSHAB 
5 PRIMARY MALE 

3 URBAN GPS JAMIA NOOR UL ISLAM ARBANAREA 3 PRIMARY MALE 
4 URBAN GPS NO. 5 KHUSHAB ARBON 22 PRIMARY MALE 
5 URBAN GPS MC NO. 7 KHUSHAB 

MOHALLAH BASULABAD ARBON AREA 5 PRIMARY MALE 

6 NONURBAN GPS HADALI MITHA TIWANA PRIMARY MALE 
7 NONURBAN GPS DERA BHASEEN MITHA TIWANA PRIMARY MALE 
8 NONURBAN GPS NO. 4 SARFRAZ COLONY 

JAUHARABAD MITHA TIWANA PRIMARY MALE 

9 NONURBAN GPS ZAMAN COLONY MITHA TIWANA PRIMARY MALE 
10 NONURBAN GES BOLA MITHA TIWANA MIDDLE MALE 
1 URBAN GGPS FAREED STREET KHUSAHB PRIMARY FEMALE 
2 URBAN GGPS NAISR ABAD KHUSHAB  PRIMARY FEMALE 
3 URBAN GGPS DERA SARFRAZ KHAN KHUSHAB PRIMARY FEMALE 
4 URBAN GGPS DHUDIAL KHUSHAB PRIMARY FEMALE 
5 URBAN GGPS DILDAR HUSSAIN 

BALOUCH SYED MAARAF SHAH KHUSHAB MC PRIMARY FEMALE 

6 NONURBAN GGPS CHAK NO 13 14 MB MITHA TIWANA PRIMARY FEMALE 
7 NONURBAN GGPS CHAK NO 2 TDA MITHA TIWANA PRIMARY FEMALE 
8 NONURBAN GGPS CHAK NO 21 MB MITHA TIWANA PRIMARY FEMALE 
9 NONURBAN GGPS CHAK NO 22 MB MITHA TIWANA PRIMARY FEMALE 
10 NONURBAN GGPS CHAK NO 23 MB MITHA TIWANA PRIMARY FEMALE 

 MANDI BAHAUDDIN 
1 URBAN GES MC MANDI BAHAUDDIN MANDI BAHAUDDIN MIDDLE MALE 
2 URBAN GPS MC SUFI PURA MANDI 

BAHAUDDIN MANDI BAHAUDDIN PRIMARY MALE 

3 URBAN GPS MC CPC MANDI 
BAHAUDDIN MANDI BAHAUDDIN PRIMARY MALE 

4 URBAN GPS MC WARD NO. 5 MANDI BAHAUDDIN PRIMARY MALE 
5 URBAN GPS MC MAIN MANDI 

BAHAUDDIN MANDI BAHAUDDIN PRIMARY MALE 

6 NONURBAN GGES GOJRA GOJRA PRIMARY MALE 
7 NONURBAN GPS DERA MUHAMMAD 

ASHRAF GOJRA PRIMARY MALE 

8 NONURBAN GPS SAHIB WAL GOJRA PRIMARY MALE 
9 NONURBAN GPS BOSAL MASOOR GOJRA PRIMARY MALE 
10 NONURBAN GES BHOJOWAL GOJRA MIDDLE MALE 
1 URBAN GGES BOSAL MASOOR GOJRA PRIMARY MALE 
2 URBAN 

GGPS MC MUNSHI MOHALLAH 
MANDI BAHA UD 
DIN PRIMARY FEMALE 

3 URBAN GGPS MC INAYAT MOHALLAH MANDI BAHAUDDIN PRIMARY FEMALE 
4 URBAN GGPS MC WHEED-UD-DIN MANDI BAHAUDDIN PRIMARY FEMALE 
5 URBAN GGPS MC NO.1 MOHALLAH 

GURRHA MANDI BAHAUDDIN PRIMARY FEMALE 

6 NONURBAN GGPS MC NO.9 JUMA 
MOHALLAH MANDI BAHAUDDIN PRIMARY FEMALE 

7 NONURBAN 
GGPS GHUMNANA 

BOSAL 
SUKHA:GOJRA PRIMARY FEMALE 

8 NONURBAN 
GGPS NAKKE WAL 

BOSAL 
SUKHA:GOJRA PRIMARY FEMALE 
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9 NONURBAN 
GGPS BOSAL SUKHA 

BOSAL 
SUKHA:GOJRA PRIMARY FEMALE 

10 NONURBAN 
GGPS HAMJANA KHOO 

BOSAL 
SUKHA:GOJRA PRIMARY FEMALE 

 MIANWALI 
1 URBAN GES ZALA GULMERI MIDDLE MALE  
2 URBAN GES CHAH MIANA GULMERI MIDDLE MALE  
3 URBAN GMMS NAI ABAD GULMERI 

WALA GULMERI sMOSQUE MALE 
4 URBAN GPS NAKU KHELAN WALA GULMERI PRIMARY MALE 
5 URBAN GPS CHAH MEHR KHAN WALA GULMERI PRIMARY MALE 
6 NONURBAN GPS KAMRIAN WALA PO 

KALPOOR SHREEF KALOOR PRIMARY MALE 

7 NONURBAN GPS KACHA KAS UMER KHAN KALOOR PRIMARY MALE 
8 NONURBAN GMMS KALOO WALA KALOOR PRIMARY MALE 
9 NONURBAN GMMS ASHIQ UTTRA WALA 

CINA PORA KALOOR sMOSQUE MALE 

10 NONURBAN GMMS DERH DEEN MUHAMAD 
KALWAN WALA KALOOR sMOSQUE MALE 

1 URBAN GGPS PUNNO KHELAN WALA ABBA KHEL PRIMARY FEMALE 
2 URBAN GGPS WANDHA WAZIR WALA ABBA KHEL PRIMARY FEMALE 
3 URBAN GGPS JALANDHAR WALA ABBA KHEL PRIMARY FEMALE 
4 URBAN GGPS MANGAL WALA ABBA KHEL PRIMARY FEMALE 
5 URBAN GGPS TUBE WELL HAKIM SHAFA 

ULLAH ABBA KHEL Primary Female 
6 NONURBAN GGPS KAMRIN WALA KALLUR SHAHRIF PRIMARY FEMALE 
7 NONURBAN GGPS DIN MOHAMMAD WALA KALLUR SHAHRIF PRIMARY FEMALE 
8 NONURBAN GGPS ASHIQ WALA KALLUR SHAHRIF PRIMARY FEMALE 
9 NONURBAN GGPS KALLWAN WALA KALLUR SHAHRIF PRIMARY FEMALE 
10 NONURBAN GPS SANDANWALA KALLUR SHAHRIF PRIMARY FEMALE 

 SIALKOT 
1 URBAN GPS PAKI KOTLI CHRIND PRIMARY MALE 
2 URBAN GPS AKBAR ABAD CHRIND PRIMARY MALE 
3 URBAN GPS ANJOTAR CHRIND PRIMARY MALE 
4 URBAN GPS NAWAN PIND ARIAN CHRIND PRIMARY MALE 
5 URBAN GPS CHRIND CHRIND PRIMARY MALE 
6 NONURBAN GPS CHAK 156 GB GOJRA PRIMARY MALE 
7 NONURBAN GPS CHAK 157 GB GOJRA PRIMARY MALE 
8 NONURBAN GPS CHAK 179 GB GOJRA PRIMARY MALE 
9 NONURBAN GPS CHAK 371 JB II GOJRA PRIMARY MALE 
10 NONURBAN GPS 179 GB NEW ABADI GOJRA PRIMARY MALE 
1 URBAN GGPS CHANU MOME CHRIND PRIMARY FEMALE 
2 URBAN GGPS KOTLA AMBANWALA CHRIND PRIMARY FEMALE 
3 URBAN GGPS BAIKHO CHAHOOR CHRIND PRIMARY FEMALE 
4 URBAN GGES BHADAL CHRIND PRIMARY FEMALE 
5 URBAN GGHS NAWAN PIND ARAIAN CHRIND HIGH FEMALE 
6 NONURBAN GGPS CHAK LAKHAN GOJRA PRIMARY FEMALE 
7 NONURBAN GGPS NIKA KELA GOJRA PRIMARY FEMALE 
8 NONURBAN GGPS CHAK KAKA GOJRA PRIMARY FEMALE 
9 NONURBAN GGPS QILA TAIK SINGH GOJRA PRIMARY FEMALE 
10 NONURBAN GGPS THATH LAKHI GOJRA PRIMARY FEMALE 
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Appendix C 
 

SAMPLE STUDENTS 
 
 

Sr. No. 
Name of 
District 

Urban 
Female 

Urban 
Male 

Non-
Urban 
Female 

Non-
Urban 
Male 

Total 

1 Bahawalpur  125 125 125 125 500 

2 Chakwal  125 125 125 125 500 

3 D. G. Khan 125 125 125 125 500 

4 Jhang 125 125 125 125 500 

5 Kasur 125 125 125 125 500 

6 Khanewal  125 125 125 125 500 

7 Khushab 125 125 125 125 500 

8 Mandi 
Bahauddin 

125 125 125 125 500 

9. Mianwali 125 125 125 125 500 

10. Sialkot 125 125 125 125 500 

     Total 5000 



Status of English 

 

227

 

Appendix D 
 

SAMPLE TEACHERS 
 
 

Sr. No. 
Name of 
District 

Urban 
Female 

Urban 
Male 

Non-
Urban 
Female 

Non-
Urban 
Male 

Total 

1 Bahawalpur  5 5 5 5 20 

2 Chakwal  5 5 5 5 20 

3 D. G. Khan 5 5 5 5 20 

4 Jhang 5 5 5 5 20 

5 Kasur 5 5 5 5 20 

6 Khanewal  5 5 5 5 20 

7 Khushab 5 5 5 5 20 

8 Mandi 
Bahauddin 

5 5 5 5 20 

9. Mianwali 5 5 5 5 20 

10. Sialkot 5 5 5 5 20 

     Total 200 
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Appendix E 

NATIONAL CURRICULUM (I-V) 

GENERAL AIMS AND OBJECTIVES (ENGLISH) 
 

 
1) Recognize alphabet, vowel sounds and words. 

2) Exchange social courtesies. 

3) Follow and respond to instructions/directions both verbal and non-verbal. 

4) Use of social courtesy expressions in observance of social –cultural norms. 

5) Ask for things to meet his immediate needs. 

6) Talk about feelings/physical condition. 

7) Report about on-going activities in the classroom/immediate environment. 

8) Talk about preferences/likes and dislikes, giving reasons. 

9) Talk about possessions/belonging and introduce family members. 

10) Ask questions and give answers related to the present and the past. 

11) Make simple statements about number, weather, time, date and color. 

12) Describe objects in terms of physical features. 

13) Count money. 

14) Seek or give personal information. 

15) Describe people and their traits of personality. 

16) Talk about future actions. 

17) Talk about height and length. 

18) Talk about age. 

19) Talk about hobbies. 

20) Include matter, where possible, pertaining to Islamic civilization. 

21) Inculcate the sense of gratitude to Allah Almighty for His blessings. 

22) Inculcate the sense of national cohesion and integration. 
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Appendix F 
 
 

School Timetable 
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Appendix G 
 
 

No: .DPI (SE)/05/10804 
Director Public Instruction (SE) 
Punjab, Lahore. 
Dated Lahore, the 15th October, 2005. 

 
To, 

 
All Head Masters & Head Mistresses 
Govt. Primary, Elementary & Secondary Schools 
Punjab. 

 
Subject: 

 
COLLECTION OF DATA FOR PhD 

 
It is informed that Mr. Mubasher Nadeem, Sr. Subject Specialist English, 

presently posted at Provincial Institute of Teacher Education (PITE), Punjab, Lahore, is 

doing PhD in English. It is advised to cooperate with Mr. Mubasher Nadeem or any other 

person on his behalf to collect data both in and out side the classroom, and provide full 

facilities to the scholar or his representative/s for the cause of education. The scholar and 

his representative/s may be fully facilitated in the conduct of Research Tools. 

 
In this respect your cooperation will be highly appreciated. 

 

 

 
c.c:  
 

1. All the EDOs (Education), Punjab. 

2. All the DEOs (SE) M/F, Punjab. 

3. All the DEOs (EE) M/F, Punjab.  

4. Office file.  
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Appendix H 
 
 

The Head Master/Head Mistress 
 
Government………………………… 
 
Respected Sir/Madam (Assalam-o-Alaikum) 
 
 

I am doing PhD in English and sending my Research Assistant 

Mr.……………………………………………..  He/she is collecting data on my behalf 

after the kind approval of DPI (Secondary Education) Punjab (copy of the permission 

letter attached for the ready reference). 

In this respect your gracious office is requested to allow the ‘Research Assistant’ to 

collect data from the students of grade IV and teachers teaching English to grade IV at 

your institution. The names of the subjects will remain confidential according to the 

ethics of research. Your cooperation in this regard will be a big service to the cause of 

education. 

 

With high regards 
 
 
Sincerely 
 
 
 
Mubasher Nadeem 
PhD Student 
(Registration #: 0499015) 
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Appendix I 
 

 
EXAMPLE LESSONS/EXERCISES ON LISTENING & SPEAKING 

SKILLS 
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Describe a story you have read and liked very much. 

 

For example, 

I read a story book on Alladin and magic lamp… 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 
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Picture Exercises 
 

1. Look at the picture and read the sentences below: 

 
It is an apple. It is 
red and round. 
The girl is eating 
it. She likes it. 

 
  

 

 

 
2. Now write similar paragraphs on different fruits: 
 

 
 

green /round 
 
 
 
 
brown/oval 
 

 

______________________________

______________________________

______________________________ 

_____________________________

_____________________________

_____________________________ 
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1 Practise the dialogue with your teacher and then your partner. For example: 
See/a circus: 
 
 

Have you ever seen a circus?  
Yes, I have. Or No, I haven't. 

 
 
ride/a horse climb/a 
mountain swim/in the river 

 

 
fly/a kite drive/a 
car 
 
 
 
 

2 Below are the names of five places where you would like to go. Tell us why?   
Follow the example. 

 
Example: 
  I like to go to Murree to see the snow on mountains. 
 
 1. I like ............................................ Mecca…………………………. 

 2. I like to ........................................ Karachi ...................................... 

 3. I like ............................................ Islamabad .................................. 

 4. I like ............................................ Faisalabad.................................. 

 5. I like ............................................ Lahore ....................................... 
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Read the text and answer the questions given below. 
 

1. Where are the dolphins found? 

2. Which family do they belong to? 

3. Does a dolphin have teeth? How many?  

4. Are dolphins friendly? 

5. What do sailors think if they see dolphins during their journey in the sea? 

 
II. Fill in the blanks. Take help from the lesson. 
 
 
1 The dolphins are found in __________.  

2 They belong to the family of __________. 

3 A dolphin has a long _________. 

4. Sailors regard it _________if they see dolphins during their journey. 
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Appendix J 
 
 

EXAMPLE LESSONS/EXERCISES ON READING SKILLS 
 
 
 
1. Read the text and fill in the blank 

Fatima is putting the__________ on the table. She asks Mariam to light the stove and put 

the ____________ on it. Fatima asks Mariam to use the _____________ to dry up 

the plates. After that Fatima asks Mariam to leave the ______________ on. 
 
 

2.  Read the statements below and write a   for true and a X  for false. 
 
 

1. Fatima is putting the spoons on the table. Fatima is making tea.   

2. The matchbox is on the shelf. 

3. Mariam will wash the plates. 

4. Mariam has to boil the milk. 

 5.   Fatima leaves the stove on. 
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 1.     Look at the picture, and fill in the blanks in the sentences 
at the bottom of the page with: in, on, near, between, at.  
You can use these words more than once. 

 
 
 

 
 
 

1. The boy is standing ________________ the stall. 

2. The luggage is _________________ the stall and the train. 

3. Some people are standing _________ a queue. 

4. Women are sitting _____________ the bench. 

5. The railway guard is standing __________ the train. 

6. The coolie is carrying luggage ________________ his head. 

7. Some passengers are running ___________ the platform. 
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1 Read the following sentences and tick the suitable word 
  in each box? 

 

Faisal lives near the farm/park/seaside. 

He sees ships/fields/children from his window.  

He hears birds singing/waves crashing/ducks quacking. 

He enjoys swimming/sliding/riding. 

In the morning he collects sea shells/eggs/butterflies. 

He watches seagulls/cows/frogs. 

It is fun to live near a farm/a park/the seaside. 

 
2 Now rewrite the paragraph with the selected words: 
 

 
Faisal lives near… 

.……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………….

……………………………………………………………………………………………. 
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Appendix K 
 

 
EXAMPLE LESSONS/EXERCISES ON WRITING SKILL 

 
 

 
1 Read the table and write paragraphs about Azra, Usman, Riaz 

and Amna: 

 
Name Relationship Feelings Reasons 
Azra class fellow happy has got good mark 

Usman friend sad lost his book 
Amna neighbour tired worked all day 
Riaz cousin fresh slept well 

For example: 

Azra  is my class fellow.  She is happy today.  She has got good marks in 
her exam. 

 
Usman 
 ______________________________________________________ 

 ______________________________________________________ 

 ______________________________________________________ 

Alina 
 ______________________________________________________ 

 ______________________________________________________

 ______________________________________________________ 

Riaz 
 ______________________________________________________ 

 ______________________________________________________

 ______________________________________________________ 
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1. Answer the questions given below: 

 

  Did Nasim clean the room? 

No he didn't. He swept the floor.  

Did Rahim dust the doors? 

No, _____________________________________________________ 

Did Nasim decorate the rooms?

        __________________________________________________________ 

 
Did Uzma sweep the floor? 

  __________________________________________________________ 
 

Did Faryal decorate the gates? 

    

__________________________________________________________ 
 

2. Last Friday you went to visit your uncle. Write what you did there. Begin 
like this: 

 
 

In the morning I ……………………………………………... 

Then in the afternoon I ……………………………………… 

After that I ……………………….. ………… in the evening. 

Then at night ………………………………………………… 

 



Status of English248 

  

Read the following sentences and rewrite them in order: 

 
I took my breakfast and dressed quickly. 
Then I put all my things in a bag and rushed to my friend's house. 
My leg was broken and I could not get up. 
It was my first holiday. 
I collected my toys. 
I slipped on the doorstep. 
The doctor advised me to take a rest for the whole vacation.  
I got up at seven o'clock. 

 
Begin like this: 
 
It was my first 

_____________________________________________________________ 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 
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Appendix L 
 

QUESTIONNAIRE FOR TEACHERS 
 

      Teacher’s Name:  (Optional)   ____________________________________ 

1. Qualification: (Tick the relevant)  PTC, CT, B.Ed, M.Ed, Graduate English Teacher  

2. Teaching Experience:      ______________________________________ 

3. Name of School:              ______________________________________ 

The questionnaire is for PhD thesis. It is ensured that the name of the respondent shall remain 

confidential according to the ethics of research. Cooperation is requested. 

Sr. 
No 

Question Yes No Sometime 

1 Did you receive in-service training for the teaching of 
English during your job? 

   

2 Do you receive training whenever the syllabus is revised?    
3 Do you use different methods to teach English?    
4 Do you tell students the objectives/purpose of the lesson?    
5 Do you translate everything in Urdu when you read in 

English? 
   

6 Do you use English for classroom instructions?    
7 you ask students to speak English in complete sentence/s?    
8 Do you start lesson with some activity, like, role play, 

story telling, interview, game? 
   

9 Do you use some text based activity to improve listening 
skill of the students? 

   

10 Do only students read the lesson?    
11 Do you make your students write English without 

copying? 
   

12 Do your students speak English in the period of English?    
13 Do you read the text yourself?    
14 Do you focus more on the completion of syllabus?    
15 Do you give maximum time to your students when they 

do not understand the lesson? 
   

16 Do you teach English by making pair and groups of the 
students? 

   

17 Do you use A.V. aids while teaching English?    
18 Do you write everything on the writing board?    
19 Do you correct students’ mistakes in the classroom?    
20 Do you assess students’ performance during the lesson?    
21 Does the textbook provide practice exercises for the 

enhancement of language skills, i.e., Listening, Speaking, 
Reading and Writing? 

   

22 Do you think textbook contains sufficient material to 
promote interactive teaching/learning? 
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Appendix M 
 
 

CLASSROOM OBSERVATION CHECKLIST 
 

 
Class (grade)___________Name of teacher (Optional):_________________________ 
 
Number of students: _____Name of school:__________________________________ 
 
Lesson:_______________________________________________________________ 
 
Duration of observation: _________________________________________________ 
 
 
Sr. 
No 

Observation Point To 
some 
extent 

To 
maximum 

extent 

Not at 
all 

1 Teacher tells the purpose/objectives of the lesson.    
2 Teacher starts lesson with a warm up activity.    
3 Teacher reads the text loudly with proper speed and 

pronunciation. 
   

4 Teacher uses English as the medium of instruction.    
5 Teacher encourages students to speak English during the 

lesson. 
   

6 Teacher writes everything on the board.    
7 Teacher asks students to speak English in complete 

sentences. 
   

8 Teacher only speaks English to teach lesson.    
9 Teacher corrects students’ mistakes and errors in the class.    
10 Teacher explains difficult words with easy examples in 

English. 
 
 

  

11 Teacher uses A.V. aids during the lesson.    
12 Teacher explains difficult words in Urdu.    
13 Teacher arranges speaking activities in the class.    
14 Teacher arranges listening activities in the class.    
15 Teacher invites all students to participate.    
16 Teacher only asks students to read the text.    
17 Teacher arranges creative writing activity in the class.    

 
18 Teacher reads the text himself/herself.    
19 Teacher makes students work in pairs, and groups.    
20 Teacher gives individual attention to students.    
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Appendix N  
 

ACHIEVEMENT TEST 

Listening 
Total Marks 15 
 
Listening Scripts: 
 
Part-A 
 
Listen and colour the objects. 
 

1. Colour the camel on the kite – yellow 

2. Colour the rabbit on the boat – purple 

3. Colour the bird on the tree – green 

4. Colour the fox under the tree – red 

5. Colour the water in the pool – blue 

 
Part-B 
 
Listen and draw lines to join two pictures. 
 

1. The eggs and potatoes 

2. The sugar and tea 

3. The bangles and ring 

4. The pilot and the greengrocer 

5. The sad boy and the happy boy 
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Part-C 
 
Listen and tick the correct picture in each item. 
 

1. Asim’s favourite ice-cream is an apple ice-cream. 

2. Tariq is playing football with his friends. 

3. The doll is behind the chair. 

4. Maryam is watching television. 

5. Children are playing ludo. 
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Speaking: 
 

Total Marks 15 
 
Examiner’s copy 
 
Procedure 
 
Time allowed for each child: 5 minutes. 
 

• Each testee will be ushered in the examination room. 

 The examiner will ask the child questions given in Part-A.    Marks:    5 

• The examiner will ask questions about the picture cards given in Part-B. (Lesson:  
Prepositions)          Marks -5 

• The examiner will show a scene card given in Part-C, and ask the child to 
describe what is happening.  (Lessons: 2, 10)     Marks:  5 

Part-A    
 
 Daily Routine 
 

1. What time do you wake up in the morning? 

2. What do you do at school? 

3. What do you do in the afternoon? 

4. What do you do in the evening? 

5. When do you sleep? 

 
Part-B 
 

1. Where is the lamp?           

2. Where is the cat?                  

3. Where is the doctor?         

4. Where are the children?          

5. Where are the bananas?         
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Part-C 
 

1. What are the boys doing in the scene?  

2. What is the little girl doing?   

3. What are the two men doing?   

4. What is the big girl doing?  

5. What are the fish doing?   
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Part-C            Marks:  10 
 
 
Make sentences of the following words. 
 
1. tasty: 
 
 
________________________________________________________________________

__________________________________________________________________ 

 

2. celebrate: 

________________________________________________________________________

__________________________________________________________________ 

 

3. some: 

________________________________________________________________________

__________________________________________________________________ 

 

4. any: 

________________________________________________________________________

__________________________________________________________________ 

 

5. party: 

 

________________________________________________________________________

__________________________________________________________________ 
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Appendix O 
 

Training Manual for Research Assistants 
(For Data Collection) 

 
 
 

STATUS OF ENGLISH LANGUAGE TEACHING AT 
PRIMARY LEVEL IN PUNJAB 

 
 
 
 
 
 

 
 
 
 
 
 
Student’s Name:   MUBASHER NADEEM 

(Registration No. 0499015) 
 
 
Superviser’s Name: DR. FARHAN EBADAT YAR KHAN 
    Government College University 

Lahore 
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TRAINING MANUAL FOR RESEARCH ASSISTANTS 
 

 
This training manual has been prepared for the research assistants for the 

collection of data by the researcher under the supervision of the superviser.  

All the research assistants are graduates of ‘M.A English and Teaching of English 

Language’ programme at the University of Education Lahore. The students studied the 

following papers, pertaining to language teaching, assessment, practice teaching and 

research, in the course of studies during two years and are eligible to be research 

assistants: 

1. Teaching of English at ‘A’ Level   (Semester II) 

2. Assessment and Evaluation of English Language  (Semester II) 

3. Teaching of English and Teaching Practice   (Semester III) 

4. Educational Research & Thesis   (Semester IV) 

This is a two weeks training in the light of the following research tools:  

i. Achievement test for grade 4 students; 

ii. Classroom observation checklist; and  

iii. Questionnaire for teachers regarding qualification and 

implementation of their pedagogical skills in the teaching of 

English. 
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This document provides specifications for the grade 4 English Language 

achievement test.  

1. Achievement Test (Appendix: A) 

1.1 Objectives 

The achievement test undertakes: 

♦ To assess the level of improvement in grade 4 learner’s language competence 

after the inception of teaching of English from grade 1. 

♦ To assess language skills which are directly relevant to the range of uses for 

which learners will need the language they have learnt, and which cover the 

four language skills–listening, speaking, reading and writing––as well as 

knowledge of language structure and use. 

♦ To provide accurate and consistent assessment of each language skill at grade 

4. 

Skill Overall 
Length 

Number of 
parts/tasks 

Number of 
items 

Marks 

Listening 15 mins 3 15 15 

Speaking 15 mins 3 15 15 

Reading & 
Writing 90 mins 4+4=8 32 70 

Total Time 
& Marks 2 hrs   100 

 

Fig. 63. Allocation of time and marks to all language skills 
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1.2 Test Syllabus 

English Textbook: Step 4 by Punjab Textbook Board  

 

1.3 Administration 

The research assistants will randomly select 25 students from each class and brief 

them about the nature of test.   

1.4 Marking 

All the research assistants will mark the test according to the assessment objectives 

set for each one of the skills and the answer key provided with the test. 

1.5 Listening 

There are 15 items to be done in approximately 15 minutes.  All text items are read 

out to the learners twice.  Learners are allowed to look at the pictures on the task sheets 

before they hear the text.  The assistants have to provide coloured pencils to the learners. 

1.5.1 Listening: Part-A  

The assistants will make sure that the learners understand what is expected of them.  

They have to know which one of the objects in the picture is being described and colour 

that accordingly.  They have to reassure them that this is an English test not a test of their 

colouring skills.  However, names of all the colours have been mentioned in the grade 4 

textbook.  The idea is to assess whether the learners understand the use of prepositions, 

names of colours and names of different objects. 

1.5.2 Listening: Part-B 
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The learners have to join two pictures in each item by drawing a line.  This is also a 

while listening task.  In this part students’ noun identification will be assessed. 

1.5.3 Listening: Part-C (Picture courtesy: Cambridge Young Learners Examination) 

This is a while listening task.  The learners will be given time to look at the pictures 

before they listen to the text.  They have to choose the picture which goes with what is 

being heard.  This part will assess the understanding of the use of nouns, action verbs and 

prepositions. 

1.6 Speaking 

The speaking test is a face-to-face test with one research assistant as examiner and 

one learner.  Each learner will have approximately 3-5 minutes.  The examiner’s 

questions are scripted to ensure fairness to all learners.  A copy of the possible response 

of the learner to almost all the items has also been provided.  This test aims to assess 

whether the learners respond to the questions in complete sentences according to the 

given instructions. 

1.6.1 Speaking: Part-A 

In this part the learners will answer the questions about their daily routine. 

1.6.2 Speaking: Part-B 

In this part the learners will be shown picture cards, and the examiner will ask about 

the position of various objects in the pictures.  This will assess the correct use of 

prepositions and nouns. 

1.6.3 Speaking: Part-C  

The learners will be shown a scene card, and they will be assessed for the use of 

action verbs in sentences. 
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1.7 Reading 

There are four questions in the reading section.  The first question requires the 

students to show their understanding of individual sentences and matching them with the 

pictures given in a jumbled order.  The second question demands appropriate word 

recognition which is aided by a picture.  In the next question the learners are given simple 

definitions, and they have to show their comprehension by choosing the word defined.  

And in the last reading comprehension question the learners are expected to transcode the 

textual information into a tabular form. 

1.8 Writing 

In the writing part, there are again four questions which aim at assessing different 

writing skills.  Among them the first question is for assessing the correct use of 

punctuation marks by putting commas, full stops and capital letters appropriately.  The 

second question is to assess students’ ability to write an informative paragraph about a 

duck.  In the next question the learners will make sentences of the given words.  Lastly 

the fourth question is for creative writing skills.  For this, the learners are provided with a 

picture and some word prompts along with the start of the narration; they have to 

complete it, and the students will be given time to plan, write, and check their work.  

1.9 Assessment Objectives 

The following objectives have to be kept in mind while assessing these four skills. 

1.9.1 Listening 

♦ Listen for words and prepositions 
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♦ Listen for specific information of various kinds 

♦ Listen for the colour words 

♦ Listen and carry out instructions to locate objects and colours correctly 

1.9.2 Speaking  

♦ Understand and respond to personal questions in complete sentences 

♦ Express their daily routine matters in simple correct English by using the right 

structure and in a complete sentence  

♦ Respond to ‘wh’ questions by locating the asked item using correct preposition and 

elaborate the same in correct English 

♦ Locate visual information and convert in speech by using simple English 

 language 

♦ Understand and follow the spoken instructions 

♦ Understand and answer the spoken questions 

♦ Describe the picture in complete sentences 

1.9.3 Reading 

♦ Read short sentences and recognise words 

♦ Read sentences about pictures and match them together 

♦ Read a text and write the missing words 

♦ Read short definitions and match them to words 

♦ Read for specific information 

♦ Read and understand a factual text and transform the information 

1.9.4 Writing 

♦ Write one word answers 
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♦ Make sentences of the given words 

♦ Use correct punctuation 

♦ Write description in one paragraph 

♦ Write a narrative 
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Key 
 

2.1 Listening 
 
2.1.1 Listening Scripts: 
 
 
Part-A 
 
Listen and colour the objects. 
 

1. Colour the camel on the kite – yellow 

2. Colour the rabbit on the boat – purple 

3. Colour the bird on the tree – green 

4. Colour the fox under the tree – red 

5. Colour the water in the pool – blue 

 
Part-B 
 
Listen and draw lines to join two pictures. 
 

1. The eggs and potatoes 

2. The sugar and tea 

3. The bangles and ring 

4. The pilot and the greengrocer 

5. The sad boy and the happy boy 

 
Part-C 
 
Listen and tick the correct picture in each item. 
 

1. Asim’s favourite ice-cream is an apple ice-cream. 

2. Tariq is playing football with his friends. 

3. The doll is behind the chair. 

4. Maryam is watching television. 

5. Children are playing ludo. 
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2.2 Speaking 

 
Total Marks 15 
 
Examiner’s copy 
 
Procedure 
 
Time allowed for each child: 5 minutes. 
 

• Each testee will be ushered in the examination room. 

 The examiner will ask the child questions given in Part-A.    Marks: 5 

• The examiner will ask questions about the picture cards given in Part-B. (Lesson:  
Prepositions)          Marks: 5 

• The examiner will show a scene card given in Part-C, and ask the child to 
describe what is happening.  (Lessons: 2, 10)     Marks: 5 

Part-A    
 
Daily Routine 
 

1. What time do you wake up in the morning? 

2. What do you do at school? 

3. What do you do in the afternoon? 

4. What do you do in the evening? 

5. When do you sleep? 

Part-B 
 

1. Where is the lamp?  (Picture card: The lamp is on the table.) 

2. Where is the cat?    (Picture card:  The cat is in the lap of the girl.) 

3. Where is the doctor?  (Picture card:  The doctor is near the patient.) 

4. Where are the children? (Picture card:  The children are at the school.) 

5. Where are the bananas? (Picture card:  The bananas are between oranges  

and apples.) 
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Part-C 
 

1. What are the boys doing in the scene? (The boys are playing tennis.) 

2. What is the little girl doing?  (The little girl is standing and watching) 

3. What are the two men doing?  (The two men are riding the horses.) 

4. What is the big girl doing?  (The big girl is flying a kite.) 

5. What are the fish doing?  (The fish are swimming in the water.) 

2.3 Reading  

Part-A: Draw and join pictures with the sentences. 

1: 1 with 2 

2: 2 with 3 

3: 3 with 4 

4: 4 with 1 

5: 5 with 5 

Part-B: Look at the pictures and read the following sentences. Tick the suitable 

word in each box.  

1: sitting 

2: sad 

3: woman 

4: has 

5: broken 

Part-C: Fill in the blanks by choosing words given around the statements. 

1: chemist 

2: carpenter 

3: watchman 

4: teacher 

5: pilot 
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Part-D: Read the text and complete the table. 

 

A Dolphin: 
 

It is found in… rivers and seas. 

Its snout is… long. 

The number of its teeth is… two hundred. 

The size of teeth is … small. 

The colour of the ring round 
its eyes is… black. 

 

2.4 Writing 

Part-A: Rewrite the text putting full stops, commas and capital letters where 

necessary. 

A monkey is brown in colour. Its body is soft and hairy. Its tail is long and 

curved.  It has round face, red eyes, flat nose and big ears. From tree to tree it swings and 

likes to eat bananas. 

Part-B: Write a paragraph about duck. 

A grammatically correct paragraph of 10 sentences is acceptable. However, 01 

mark may be deducted for one mistakes, either grammatical or spelling, etc. 

Part-C: Make sentences of the following words. 

Grammatically correct sentences are acceptable. 2 marks may be given to the 

correct sentence complete in all respects whereas half mark may be deducted for one 

mistake. 
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Part-D: Look at the pictures and words, and then complete the paragraph. 

 Make sure whether the student uses all the given 12 words in the paragraph and 

which is written in simple past tense.  01 mark may be awarded for 01 correct sentence 

complete in all respects. 
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This document provides specifications for the classroom observation checklist. 

The research assistants shall observe class of each sample teacher for at least 15 to 20 

minutes. 

 

3. Directions Regarding Classroom Observation Checklist (Appendix: B) 

 

4. Teacher tells the purpose/objective of the lesson. 

 Since in learning teachers and students both are involved, this is responsibility of 

the teachers to share the lesson/learning objectives with students.  If students get an 

idea of what they are going to learn, they get more focused and receptive to their 

teachers. 

5. Teacher starts lesson with a warm up activity. 

Observe whether teacher is considering the motivation factor important for her 

teaching or not.  As motivation paves the way for better learning, it is recommended 

to have a warm up activity at the very start of the lesson, so that students acclimatise 

themselves with the classroom environment. 

6. Teacher reads the text loudly with proper speed and 

pronunciation. 

Appropriate voice projection and enunciation of the text read aloud facilitate the 

understanding of the text.  Hence we have to see how well the teacher uses this skill. 

7. Teacher uses English as the medium of instruction. 

The paradigm shift in the very purpose of teaching English language is now 

communication whereupon it becomes incumbent upon teachers to teach English in 

English because only then they will be able to fulfill the purpose of teaching.   
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3.5 Teacher encourages the students to speak English during the lesson. 

For better communicative competence it is essential that the learners also interact 

with teachers and peers in English during the lesson.  This can only be possible if the 

teacher encourages the students to do so. 

3.6 Teacher writes everything on the board. 

When the teacher explains some text from the lesson or does the lesson exercise 

with students, it is written on the board. 

3.7 Teacher asks students to speak English in complete sentences. 

For better communication ability the learners must be encouraged to speak 

English in longer utterances than a word.  Observe if the teacher is aware of this and 

asks the students to speak in complete sentences. 

3.8 Teacher only speaks English to teach lesson. 

We have to measure the time the teacher spends in using English during the 

lesson. Notice whether it is done throughout the period or only for the lesson. 

3.9 Teacher corrects students’ mistakes and errors in the class. 

For reinforcing accurate use of English, see if the teacher corrects students’ 

mistakes and errors in the class. 

3.10 Teacher explains difficult words with easy examples in English. 

We have to see what methodology teacher follows for teaching English especially 

when explaining the difficult words.  Either the teacher uses first language or directly 

associates the word with its meaning by using easy, daily life examples in English. 
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3.11 Teacher uses A.V. aids during the lesson. 

The use of A.V. aids/teaching aids facilitates the task of teaching.  Notice if the 

teacher makes use of these aids or not. 

3.12 Teacher explains difficult words in Urdu. 

Observe what strategy the teacher adopts for explaining difficult words or abstract 

terms.  Is it Urdu to which teacher resorts for the purpose or English? 

3.13 Teacher arranges speaking activities in the class. 

In order to make learners communicate in all the four language skills teachers 

must arrange activities.  Traditionally there have been exercises for reading and 

writing skills.  But we have to see if there are some activities in the teacher’s lesson 

plan for improving speaking skill of the students. 

3.14 Teacher arranges listening activities in the class. 

Just like speaking skill we will have to record whether the teachers arrange some 

activities for better listening in English or not. 

3.15 Teacher invites all the students to participate. 

Class participation of the learners helps them overcome their confidence problem.  

Teachers are to make sure whether all the students get an opportunity to participate in 

the class or not. 

3.16 Teacher only asks students to read the text. 

We have to observe if the grade-4 teacher only asks students to read or he/she 

himself/herself alternates the task of reading. 
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3.17 Teacher arranges creative writing activity in the class. 

Throughout the language instruction we shall observe if the students are given a 

chance to express their thinking in writing freely or not; whether teacher involves 

students in creative writing or not. 

3.18 Teacher reads the text himself/herself. 

Research assistants have to notice whether it is the teacher who utilises maximum 

time or also gives chance to students to read the text in the classroom. 

3.19 Teacher makes students work in pairs, and groups. 

For increased interaction and better accommodation of others’ ideas and feelings, 

the students are made to work in cooperative environment which is created either by 

arranging pair or group work.  This helps students become more sociable.  Therefore 

the assistants are to keep a track whether the teacher adopts cooperative learning 

strategies or not. 

3.20 Teacher gives individual attention to students. 

Although teachers deal with groups, they must not forget these groups are 

comprised of individuals.  Hence each one of them may have some special learning 

needs which have to be considered.  During the instruction, see if the teacher manages 

to give individual attention to students as well. 
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This document provides specifications for the questionnaire 
. 

4. Directions Regarding Questionnaire (Appendix: C) 
 

The research assistants are directed to comply with the following for the 

administration of questionnaire. 

5. Hand in the questionnaire to the teacher after observing his/her class as 

well as marking the observation checklist. 

6. Avoid influencing his/her responses. 

7. Collect the questionnaire after 20 minutes. 

5. Pictures’ courtesy: Cambridge Young Learners Examination 

i. Listening: Parts A & C 

ii. Speaking: Part C 

iii. Reading: Part B 

iv. Writing: Part D.b. (Painting wall) 
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Appendix A 
 
 

ACHIEVEMENT TEST 
Listening 

Total Marks 15 
 
Listening Scripts: 
 
Part-A 
 
Listen and colour the objects. 
 
1. Colour the camel on the kite – yellow 

2. Colour the rabbit on the boat – purple 

3. Colour the bird on the tree – green 

4. Colour the fox under the tree – red 

5. Colour the water in the pool – blue 

Part-B 
 
Listen and draw lines to join two pictures. 
 
1. The eggs and potatoes 

2. The sugar and tea 

3. The bangles and ring 

4. The pilot and the greengrocer 

5. The sad boy and the happy boy 
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Part-C 
 
Listen and tick the correct picture in each item. 
 
1. Asim’s favourite ice-cream is an apple ice-cream. 

2. Tariq is playing football with his friends. 

3. The doll is behind the chair. 

4. Maryam is watching television. 

5. Children are playing ludo. 
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Speaking: 
 

Total Marks 15 
 
Examiner’s copy 
 
Procedure 
 
Time allowed for each child: 5 minutes. 
 

• Each testee will be ushered in the examination room. 

 The examiner will ask the child questions given in Part-A.    Marks: 5 

• The examiner will ask questions about the picture cards given in Part-B. (Lesson:  
Prepositions)          Marks: 5 

• The examiner will show a scene card given in Part-C, and ask the child to 
describe what is happening.  (Lessons: 2, 10)     Marks: 5 

Part-A    
 
 Daily Routine 
 

1. What time do you wake up in the morning? 

2. What do you do at school? 

3. What do you do in the afternoon? 

4. What do you do in the evening? 

5. When do you sleep? 

 
Part-B 
 

1. Where is the lamp?           

2. Where is the cat?                  

3. Where is the doctor?         

4. Where are the children?          

5. Where are the bananas?         
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Part-C 
 

1. What are the boys doing in the scene?  

2. What is the little girl doing?   

3. What are the two men doing?   

4. What is the big girl doing?  

5. What are the fish doing?   
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Part-C            Marks:  10 
 
Make sentences of the following words. 
 
 
1. tasty: 
 
 
________________________________________________________________________

__________________________________________________________________ 

 

 

2. celebrate: 

________________________________________________________________________

__________________________________________________________________ 

 

 

3. some: 

________________________________________________________________________

__________________________________________________________________ 

 

 

4. any: 

________________________________________________________________________

__________________________________________________________________ 

 

 

5. party: 

_____________________________________________________________________ 

_____________________________________________________________________ 
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Appendix B 
 

CLASSROOM OBSERVATION CHECKLIST 
 

 
Class (grade): ___________Name of teacher (Optional):________________________ 
 
Number of students: _____Name of school: __________________________________ 
 
Lesson: _______________________________________________________________ 
 
Duration of observation: __________________________________________________ 
 
 
Sr. 
No 

Observation Point To 
some 
extent 

To 
maximum 

extent 

Not at 
all 

1 Teacher tells the purpose/objectives of the lesson.    
2 Teacher starts lesson with a warm up activity.    
3 Teacher reads the text loudly with proper speed and 

pronunciation. 
   

4 Teacher uses English as the medium of instruction.    
5 Teacher encourages students to speak English during 

the lesson. 
   

6 Teacher writes everything on the board.    
7 Teacher asks students to speak English in complete 

sentences. 
   

8 Teacher only speaks English to teach lesson.    
9 Teacher corrects students’ mistakes and errors in the 

class. 
   

10 Teacher explains difficult words with easy examples 
in English. 

 
 

  

11 Teacher uses A.V. aids during the lesson.    
12 Teacher explains difficult words in Urdu.    
13 Teacher arranges speaking activities in the class.    
14 Teacher arranges listening activities in the class.    
15 Teacher invites all students to participate.    
16 Teacher only asks students to read the text.    
17 Teacher arranges creative writing activity in the 

class. 
   

 
18 Teacher reads the text himself/herself.    
19 Teacher makes students work in pairs, and groups.    
20 Teacher gives individual attention to students.    
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Appendix C 
 

QUESTIONNAIRE FOR TEACHERS 
 

      Teacher’s Name:  (Optional)   ____________________________________ 

4. Qualification: (Tick the relevant)  PTC, CT, B.Ed, M.Ed, Graduate English Teacher  

5. Teaching Experience:      ______________________________________ 

6. Name of School:              ______________________________________ 

The questionnaire is for PhD thesis. It is ensured that the name of the respondent shall remain 

confidential according to the ethics of research. Cooperation is requested. 

Sr. 
No 

Question Yes No Some 
Time 

1 Did you receive in-service training for the teaching of English 
during your job? 

   

2 Do you receive training whenever the syllabus is revised?    
3 Do you use different methods to teach English?    
4 Do you tell students the objectives/purpose of the lesson?    
5 Do you translate everything in Urdu when you read in 

English? 
   

6 Do you use English for classroom instructions?    
7 Do you ask students to speak English in complete sentence/s?    
8 Do you start lesson with some activity, like, role play, story 

telling, interview, game? 
   

9 Do you use some text based activity to improve listening skill 
of the students? 

   

10 Do only students read the lesson?    
11 Do you make your students write English without copying?    
12 Do your students speak English in the period of English?    
13 Do you read the text yourself?    
14 Do you focus more on the completion of syllabus?    
15 Do you give maximum time to your students when they do 

not understand the lesson? 
   

16 Do you teach English by making pair and groups of the 
students? 

   

17 Do you use A.V. aids while teaching English?    
18 Do you write everything on the writing board?    
19 Do you correct students’ mistakes in the classroom?    
20 Do you assess students’ performance during the lesson?    
21 Does the textbook provide practice exercises for the 

enhancement of language skills, i.e., Listening, Speaking, 
Reading and Writing? 

   

22 Do you think textbook contains sufficient material to promote 
interactive teaching/learning? 

   

 


