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ABSTRACT 

Teaching is process linked with cognition. Both teachers and students go through 

cognitive process while engaged in learning activity. In Pakistan students learn English up to 

graduation but most of the students are unable to write or speak English in correct and proper 

way. What is the reason behind this? Is it difficult to learn or there is a fault in our approach 

and method of teaching? What are the beliefs that language teachers hold in mind while 

teaching? Do their own learning experiences affect their teaching? What type of knowledge 

do they have regarding language learning and teaching? These are the questions that the 

researcher wants to address in this study. The basic aim of this study was to examine 

Language teachers’ beliefs and practices in relation to teaching grammar. Therefore, 

following objectives guided the aim of the study.  

To examine the background factors that hinder or promote enforcement of beliefs 

about teaching and learning English grammar into teaching practices, to investigate teachers’ 

instructive beliefs about teaching and learning English grammar and to compare the beliefs of 

secondary school English language teachers who are categorized with respect to certain 

demographic variables such as gender, qualification, local, and experience. The questions 

focused in the study were regarding teachers’ beliefs about grammar, relationship between 

beliefs and practice, difference between groups on the bases of gender, locale, academic and 

professional qualifications and experience. The study used survey method primarily to collect 

information from a bigger sample. A questionnaire-based survey was used to easily obtain 

information from a large number of participants in order to understand the beliefs of teachers 

in the context being studied. Multi stage sampling technique was used for this study. There 

are 36 districts in the province of Punjab. 8 districts were selected conveniently. At the 

second stage, keeping in view the demographic variables stratified sampling technique was 

adopted. In each district 20 schools were selected. 10 were urban and ten from rural area. 
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Further stratum was made on the basis of gender.  So 5 girls schools from urban area and 5 

from rural areas were selected. Same selection criterion was applied for boys’ schools.  All 

English language teachers teaching in selected schools were included in the sample. So it 

could be said that at the last stage of sampling census technique was adopted to ensure 

validity, reliability and generalizabillity of the results.  

The beliefs questionnaire used for the study was adopted. It was first used by 

Muhammad (2006) after taking permission from the author of the instrument slight 

adaptations were made in instrument. The Cronbach Alpha reliability coefficient of TBQ was 

0.812. The data were collected from 160 schools from 8 districts from the Punjab province of 

Pakistan. All English language teachers teaching at secondary level in randomly selected 

schools from these districts were the participants of the study. The data gathered through 

questionnaire provided answers to the research questions of the study. After data entry, data 

were cleaned and made ready for analysis. The possible responses on each statement of the 

TBQ were assigned credence as: “Strongly agree” 5, “Agree” 4, “Neutral” 3, “Disagree” 2 

and “Strongly disagree” 1. For data analysis through computer, data was re-coded and 

entered in SPSS 16.0 grid sheet. Conclusion could be made on the bases of results that no 

significant difference was found between groups belonging to both genders, locales, age, 

experience academic and professional qualification. Based on the findings of the study, it 

could be concluded that in general, teachers’ beliefs and practices were positively and 

significantly correlated. The values of Pearson r for almost all correlation analysis were 

positively high.  
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Chapter 1 

Introduction 

Teaching is process linked with cognition. Both teachers and students go 

through cognitive process while engaged in learning activity. Tillema, (2000) said that 

Teaching is a cognitive activity and teachers’ beliefs influence their decisions in the 

classroom. Borg (2003) said that 2
nd

 language teaching and learning is a complex 

mental process. Borg (2003) also suggests that teachers are active, thinking decision-

makers who make instructional choices by drawing on compound, practically-oriented, 

personalized, and context-sensitive networks of knowledge, thoughts, and beliefs. To be 

sure, teachers’ possession of a wide ranged complicated beliefs about didactic concerns 

including beliefs related to learners and learning. These beliefs are said to form a 

structured set of principles and are derived from a teacher's prior experiences, school 

practices, and a teacher's individual personality (Borg, 2003).  

In Pakistan students learn English up to graduation but most of the students 

are unable to write or speak English in correct and proper way. What is the reason 

behind this? Is it difficult to learn or there is a fault in our approach and method of 

teaching? What are the beliefs that language teachers hold in mind while teaching? 

Do their own learning experiences affect their teaching? What type of knowledge do 

they have regarding language learning and teaching? These are the questions that the 

researcher wants to address in this study. “A belief is always accepted as a fact 

whether it is held intentionally or is “imbued with emotive commitment” (Borg, 2001, 

p.186), Beliefs play a pivotal role in guiding thinking process of teachers and their 

behavior. Education and experience has significant place in making and establishing 

beliefs in earlier life and during study period of a person’s well-built beliefs about the 
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process of learning and teaching are conventional and Institute of education in the 

United States published a report in which it is considered also that the teachers’ 

thinking process is completed more deeply in the earlier years. The report stated “It is 

obvious that what teachers do is directed in no small measure by what they think. 

Moreover, it will be necessary for any innovations in the context, practices, and 

technology of teaching to be mediated through the minds and motives of teachers. It is 

a known fact that it is difficult to monitor one’s beliefs and thoughts but we can make 

interpretations from one’s self-reported beliefs– and these things have predictably 

been investigated by Thurstone, Guttmann and Likert type scales and questionnaires. 

After the invention of such measurements and scales, a wide range of research 

in the regard of Thinking process has long been conceded out, and a variety of tools 

has been in use – to study variety of, repertoire of knowledge, conviction, diversified 

concepts, suppositions, values, norms, factors affecting decisions etc. Teachers’ 

beliefs consciously or unconsciously affect their professional attitudes and practices. 

So research in the context of teachers’ beliefs should be a fine combination of 

background factor. Their own teaching and learning experience, working 

environment, classroom activities play the role of changing factors behind the held 

beliefs.  

Teachers’ personal knowledge always helps them to create monopoly and give 

personal touch to their teaching. If it is said that belief is a personal knowledge then it is 

also true that teachers’ professional knowledge work as foundation for beliefs. Kagan 

(1992) believes and says “teacher’s experience in the profession increases. This 

knowledge grows richer and more coherent and forms a highly personalized pedagogy or 

belief system that constrains the teacher’s perception, judgment and behavior. Beliefs are 

built up gradually over time. Kagan (1992) argues that beliefs consist of both subjective 
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as well as objective dimensions, and serve as the background to much of the teachers’ 

decision making and classroom actions.” 

Beliefs exist in connection with other beliefs and may in fact contradict one 

another (Breen, Hird et al., 2001) People hold beliefs in clusters, with several belief 

clusters existing within a belief system of a person. He argues that there is little cross-

fertilization between clusters, with incompatible beliefs remaining side by side, unless 

these are examined for consistency. 

Teachers are considered to be playing an important role for learners’ language 

acquisition because they educate and familiarize the students with knowledge of 

language rules (Magno, 2010). As such, what impacts teachers’ beliefs is also an 

important issue for researchers to consider. Borg (2003) explained that the 

personality, educational background, and professional experiences in the teacher’s life 

usually have a powerful influence on the development of their teaching styles. Graves 

(2000) suggested that teachers’ beliefs are based on their learning experiences, 

working experiences and places, and their ongoing professional development. 

Moreover, a widely held belief in SLA perspective by linguists is that meaning should 

have more importance specifically in communicative settings (Ellis, 2006). However, 

"the inability of communicative ESL teaching alone to promote high levels of 

accuracy in learners is now clear" (Fotos, 2004). Hence, over the past decade there 

has been a re-focus on research into, and the practice of, grammar teaching (Nassaji & 

Fotos, 2004). 

Statement of the Problem 

 Without any doubt teachers personal knowledge and prior beliefs come in 

practice when there is any deficiency in the provision of well-established and well 

defined instructions and guidelines related to grammar teaching. The most important 
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element in this self-centered and self-created knowledge is teachers own belief 

regarding teaching and learning. Without any doubt it can be said that Teachers’ 

decisions are influenced by their prior knowledge and beliefs system. What materials 

they choose to teach, what method and technique they select to teach is justified by 

their own held beliefs relevant to grammar teaching. At a certain stage these beliefs 

become personal knowledge or personal theory. Therefore present study will 

investigate the relationship between teachers’ beliefs regarding grammar teaching and 

their classroom practices. 

Justification of the Study 

Teaching is a complex activity, which needs analysis, explanation and vision 

to take steps for determining teaching procedures. But social Environment in teaching 

and learning process plays an active role and most of the time; teachers have to make 

quick decisions to address emerging learners’ needs. How teachers’ own experiences 

and prior knowledge gets reflected in their teaching? These were the basic 

observations which depicted researcher’s attention to design a study on the topic 

related to teachers’ beliefs and knowledge. It appears that the present methods totally 

conceptualize teachers’ knowledge- base as their only professional motive thereby 

giving less importance, if there is any, to teachers’ private beliefs. The study explored 

the impact of personal beliefs in the process of teaching and learning. 

Objectives of the Study 

The basic aim of this study was to examine Language teachers’ beliefs and 

practices in relation to teaching grammar. Therefore, following objectives guided the 

aim of the study.  

i) To examine the background factors that hinder or promote enforcement of 
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beliefs about teaching and learning English grammar into teaching practices  

ii) To investigate teachers’ instructive beliefs about teaching and learning English 

grammar. 

iii) To compare the beliefs of secondary school English language teachers who are 

categorized with respect to certain demographic variables such as gender, 

qualification, local, and experience. 

Research Questions 

A common conception is that research questions serve as a guide to the study. 

Therefore, it was thought that the following research questions would be very 

important to conduct a research because these questions guide the researcher to focus 

on objectives. Questions given below are formed to discover and examine the 

phenomenon researched. 

1. What beliefs do English Language teachers have and how Grammar should be 

taught in their opinion? 

2. What are the actual classroom practices in a grammar class in Pakistani context? 

3. Does any relationship exist between teachers’ beliefs and their classroom 

practices?  

4. Do male and female teachers possess the same beliefs regarding teaching and 

learning grammar? 

5. Do the teachers of rural and urban areas possess the same beliefs regarding 

grammar? (t test) 

6. Does any relationship exist between teachers’ academic and Professional 

qualification and their beliefs regarding teaching and learning grammar?  
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7. Does any relationship exist between teachers’ experience and their beliefs 

regarding teaching and learning grammar? 

8. Does any relationship exist between teachers’ Age, experience academic and 

professional qualification and their beliefs regarding sub scales of teachers’ 

beliefs questionnaire? 

9. Do with different age groups teachers have significant difference between 

their beliefs and their teaching approach? 

Significance of the Study 

The study is expected to be useful and beneficial in various spheres of 

teaching and learning. Experience of reflection will be beneficial for the contributors 

of the study instantaneously. The results of the study are expected to contribute 

information to the language teachers to determine the nature of 2
nd

 language teaching 

and learning. Borg (1998) asserted that, in the context of grammar teaching, studies 

on teachers’ beliefs are not conducted widely. Thus, this study will provide additional 

information in the pedagogy of grammar teaching. Nespor (1987) and Pajares (1992)  

said that it is a proven fact through a number of researches that beliefs influence each 

and every aspect of learning including task selection, activity design and classroom 

environment. It is expected that study will contribute to make it clear that how 

teachers’ own learning beliefs, prior knowledge and their belief system influence their 

classroom practices, the selection of materials and design of activities. Findings of the 

study are expected to support the role of teachers’ beliefs in their classroom practices. 

Last but not the least the study will be able to raise some important questions for 

further studies in the field.  
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Delimitations of the Study 

1 The study focused on teachers’ beliefs with regard to teaching and learning of 

grammar in Pakistan, the foundations of their beliefs and the relationship of 

their beliefs with classroom practices. While examining their beliefs and its 

relationship with teaching practices, the limitations of this study is delimited to 

the following:  

2 a) This study is delimited to academic beliefs regarding teaching and learning 

grammar at secondary level.  

3 b) This study is delimited to Secondary school English teachers of the districts 

included in the sample. 

Operational Definitions 

Beliefs 

Represented as individual personal knowledge, which are constructed from 

experience acquired through cultural transmission and serves as implicit theories to 

guide thoughts and actions 

Teaching 

An activity consciously undertaken in order that somebody should learn 

something 

Grammar 

Study of structures and rules that govern a language and are necessary for 

accuracy 
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Implicit 

Covert behavior in language teaching It means that grammar is being taught in 

context and rules are derived from examples 

Explicit 

Overt behavior, in language teaching it means that rule are explained first and 

after it examples are provided separately and without using authentic materials and 

situations. 

Grammar instructions 

Grammar instruction is a combination of two components: (1) focus on form, 

and (2) presentation of the rule. Also, teachers can focus on form without presetting the 

rule. But when teachers present a rule, they are focusing on form. 

Teacher’s practice 

In this study, teachers’ practice involves what English teachers recall and what 

they actually do in their grammar instruction. 

Organization of the Study  

The study is organized into five chapters. Chapter one provides the 

introduction, background and context of the research. It discusses the statement of the 

problem, significance, research questions, objectives, delimitations, definitions of 

major terms and theoretical framework. Chapter two provides a literature review 

focused on teachers held beliefs, background factors affecting held beliefs, different 

approaches of grammar teaching, the effective and ineffectiveness of those 

approaches and research conducted in field understudy. Chapter three presents a 

description of the research design and methodology.  Chapter four presents the data, 
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descriptive and inferential statistics along with their interpretation. Chapter five 

comprises the summary, conclusions, discussion, implications, and recommendations. 
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Chapter 2 

Review of the Related Literature 

While reviewing related literature, first we will talk about approaches of 

teaching grammar and then teachers’ beliefs, factors influencing those beliefs, and the 

effect of the beliefs on classroom practices will be discussed. With the advancement 

of language teaching, the role of explicit grammar teaching in the development of 

learners’ bilingual systems and target language proficiency has been continuously 

discussed in language learning research.  

Batstone and Ellis (2009) say that Grammar is considered a most important 

element in the field of language teaching because without knowing grammar 

proficiency and accuracy in target language can’t be gained. 

Grammar is part of meaningful communication and now it is not being 

considered useless set of isolated rules (Ellis, 2006).  

Dekeyesr (1995) argues that grammar teaching is a difficult task and many 

complications occur while teaching and learning grammar. Bog (1999) asserts that 

due to investigation of new methods of language teaching, grammar becomes a 

popular topic of study but failure of those methods and approaches considers the 

failure of grammar.  

Teachers’ beliefs play a pivotal role to establish importance or unimportance 

of any component of language. So the study of teachers’ beliefs in the context of 

grammar teaching has gained popularity among researchers. Kagan (1992) believes 

that “teacher cognition is an amalgamation of teachers` assumptions about instruction, 

students, learning, and interactions in the classrooms.” 
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In this chapter we will study different methods of grammar teaching, teachers’ 

beliefs, factors effecting those beliefs and the influence of held beliefs in a language 

classroom in the light of past researches. 

Grammar Teaching and Learning 

New trends in language suggest that overt knowledge of grammar is 

necessary. This kind of knowledge provides opportunity to the learners to examine the 

production of language and activates the fundamental process of understanding new 

elements of language input. The experts of 2
nd

 language acquisition have opinion that 

two types of distinctions are required to be noticed. 

1. Learners should have some type of input which has potential to convert in to 

input. 

2. They have to understand existing gap between their mother tongue and target 

language. 

In this way learners’ implicit knowledge plays desired role to apply rules in 

daily life communication. 

Ellis (2000) says, “The benefits of explicit grammar instruction have been 

reported in a number of research studies over the past two decades.”  Meta-analysis 

on the studies conducted between the Three decades of 1980 and 2000 was done by 

two researchers Norris and Ortega (2000) found that explicit grammar teaching is 

more effective than implicit grammar. 

Ellis in his study conducted in 2003 says that to achieve the goal of 

communicative competence, grammar and communication need to be integrated. He 

recommends that form-focused instruction and meaningful communication should be 

combined through a task based communicative curriculum. 
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It is still a debatable question among linguists that instructions in a grammar 

class are necessary or not and studies are being conducted to answer such type of 

questions. 

A number of theoretical suggestions have come forward to integrate this type 

of instruction in 2
nd

 language curriculum. Deductive and inductive approaches of 

grammar teaching are distinctively different from each other. In deductive approach 

teacher explains grammatical rules explicitly and then learners use these rules 

practically in isolated sentences. While in inductive approach learners are indulged 

with real life conversation and examples are given in a context and then they discover 

rules and patterns and formulate target rules and required structures by themselves. 

This is the reason that inductive approach is called rule discovery, in contrast 

deductive approach is rule driven.  

Orange (2002) finds its roots in Gestalt’s theory of psychology, he said that 

hands on activities are important for such approach and the role of the learner in this 

regard is active and he or she experiences new dimensions by focusing on his or her 

own cognition. Mohamed (2004) says that self-discovery of the rules is more 

favorable for the learners and Syalberg (2005) says that learners work autonomously 

without teachers’ interruption. Rule discovery can bring a learner to the point which 

can be never discovered or as if it never existed in any book about grammar rules and 

obviously this kind of thing is more significant. 

The advantages of inductive approach are many but the following are 

comparatively more important than others: 

1. Learners’ autonomy in the discovery and investigation of grammar rules. 

2. Task based teaching and learning purposeful communication in target 
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language focusing on form. 

Ellis (2006) asserts in his study that almost all linguists agree upon the point 

that meaning should be given primary importance in communicative language 

teaching. In accordance with this point an example can be given from Foto (1994) as 

he urges that communicative teaching of grammar in isolation is not successful to 

achieve accuracy. So to answer the questions, research is being widely conducted in 

the field of grammar teaching (Nassaji & Foto, 2004). There is a controversial debate 

between two groups of linguists regarding focus on form. 

Focus on form is not a teacher led instruction rather it is a context based 

approach which provides opportunity to the learners to learn grammar in authentic 

way. Basically classroom activities should focus on communicative activities and 

attention to the form should be given when grammatical complications arise, which 

hamper communication. The only remedy for this type of difficulty is corrective 

feedback and if the requirement is more extensive teaching then task based grammar 

teaching should be used rather than form focused teaching and learning (Ellis, 2001). 

Form focused instructions in a more planned way are a bit different from usual 

form focused delivery because it is the kind of instruction that is required when a 

learner has to pay attention on meaning. This can be taken as intervening point 

between the approaches of grammar teaching. 

A number of experimental studies are being conducted to explore impacts of 

form focused instructions on second language learning. Ellis (2006) and his 

companions consistently conducted studies in respect of modern theories of second 

language acquisition. Knowledge about language plays important role in regard to 

second language learning. Teachers’ prior beliefs are significant in SLA. Teachers’ 
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knowledge about language, notions about language learning and thoughts about 

students’ ability of learning a language influences practices. 

The developments in the field of Grammar Teaching 

 GTM 

Richards & Rodgers (2001) says, since the 18
th

 century, people in the West 

commonly studied Latin or classical Greek as a foreign language in schools. While 

Chastain (1988) says, The Classical Method was developed for understanding these 

classical languages. Because this method began in the German Kingdom of Prussia 

during the late 18th century, it is also called the Prussian Method. 

The Grammar Translation Method is simple and easy to use. It requires 

limited number of professional skills so it became popular and widely implemented 

method of language learning. GTM is primarily a rule driven approach and pupils 

learn grammar rules by heart but other language skills like reading, pronunciation, 

listening and speaking are totally neglected. So these skills remain undeveloped. 

Mostly communication skills can’t be developed by this method. 

Argument against Teaching Grammar 

Cowan (2008) said that Krashen developed a new theory of language learning 

and said that grammar teaching is a useless activity in communication settings. 

Prabhu (1987) has described earlier, “It would encourage learners to imitate the 

grammar rules consciously, thus preventing them from developing and integrating 

them into their inter language.” Ellis (2001) said that the purpose of Teaching of 

grammar is only knowledge of grammar structures but it does not create ability to use 

structures of grammar correctly. Some grammarians like Nassaji & Fotos (2004) say 

that grammar instruction can prove to be harmful for language learning. 
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Teaching of grammar is a dubious and divisive issue (Richards, Gallo & 

Renandya, 2001) Linguists specifically Nassaji and Fotos (2004) argue that it should 

be illuminated from language learning classrooms. 

Language Teaching in Communicative perspective 

Effective and active classroom interaction and meaningful language learning 

is the main component of communicative language teaching. Brown (2000) said the 

big difference between grammar translation method and communicative language 

teaching is that communicative language teaching encourages learners to use target 

language in meaningful context. 

Task based language teaching is the main feature of communicative language 

teaching. Task based activities have great resemblance with communicative language 

teaching. Most of the task based activities are presented in real life context and in 

communicative setting. Experts are rethinking about grammar teaching because the 

evidence taken from research is not promoting grammar teaching. 

Reasons for Grammar Teaching 

Above mentioned argument were presented against teaching of grammar. Now 

we see why grammar should be taught because there are a number of researchers who 

advocate grammar teaching. Ellis (2000 and 2001), Nassaji and Foto (2004) argue that 

grammar teaching is important because it enhances learners’ abilities to express their 

ideas effectively in target language. Some other studies as Hinkel and Fotos (2002) 

and Richards, Gallo and Renandya (2001) also found that knowledge of grammar 

facilitates learners to communicate effectively and eloquently. 

Grammar should not be neglected in any context of language learning but the 

point which teachers should keep in mind is that grammar should be taught by using 
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communicative approach. Focus on form in a more communicative setting is 

suggested (Ellis, 2002). 

Form-Focused Instruction 

Ellis (2001) defines forms focused instruction as a planned activity to 

encourage learners to learn language.  Grammatical rules and language learning takes 

place separately in form focused instructions. Language is a tool and language 

learning is a methodical process so in this way students learn and practice language 

side by side. It can be said that form focused instructions and meaningful practice of 

grammatical rules is deeply rooted in language teaching. Brown (2007) says that in 

this way rules are learnt to use language more fluently and accurately so learners 

would be able to use target language outside the class as well. 

Ellis, (2002), Since form-focused instruction is highly recommended, there are 

different grammar approaches provided as explicit versus implicit teaching and 

deductive versus inductive teaching. 

Teaching Grammar: Explicit or Implicit  

Explicit or implicit both methods could be used for grammar teaching. Implicit 

method means that students have to discover rules from given examples while in 

explicit teaching rules are explained before examples. Explicit and implicit methods 

are used for different purposes. If teachers want to teach grammar in context they will 

use implicit grammar teaching and if they want to enhance competence they will 

obviously use explicit method of teaching grammar. 

It was explained by Doughty (2003) that in explicit method, only rules are 

taught. In this method of teaching rules are taught first and then examples are 

provided in isolated sentences. The major themes of explicit grammar teaching are 
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presentation of rules, tasks that create awareness and instructions based on input. 

Ellis (2005) says, Research suggests that consciousness, attention, or noticing 

towards form is a necessary condition for language learning. He also agreed that 

language acquisition is rapidly growing through explicit teaching because students 

can overcome grammar problems by using grammar consciousness-raising or noticing 

tasks. Correct forms of grammatical structures can be learnt and used better in a 

communicative settings because they will notice it in a meaningful way, so it will be 

easy to learn new forms and structures. 

Nassaji and Fotos (2004) agree that awareness of target forms plays 

significance part in 2
nd

 language learning and acquisition.  Teacher taught and 

explained grammatical structures also help learners to practice grammar in more 

accurate way. 

In contrast exposure is more important in implicit teaching of grammar. Ellis 

(2005) and Cowan (2008) are giving same opinion that in implicit teaching students 

can promptly understand rules from given examples. “The main features of implicit 

teaching and learning are, unfocused exposure to input, input flood, input 

enhancement the emphasis that learning is implicit and unconscious.” 

Language can be acquired by practicing in an implicit grammar class. 

Communicative language teaching promotes fluency and comprehension based 

production of language (Ellis, 2005). If we are providing context based reading and 

listening to the learners they will understand structures without paying conscious 

attention to linguistic structures. Implicit learning can actually be defined as learning 

without conscious attention or awareness. And it happens without knowing that we 

are learning or have learnt. 



 

18 

Some researchers like Norris and Ortega (2000) favored that explicit teaching 

is better than implicit. They express the opinion that implicit teaching does not 

provide sufficient instructions to enhance accuracy and fluency so explicit teaching 

promotes more accurate mode of learning. 

Language acquisition and learning could be possible only if students have 

awareness regarding target language. So the grammar teaching should be combination 

of both approaches explicit and implicit (Ellis, 2001). 

Ellis, (2005) says, “In SLA research, learners are encouraged to learn 

grammatical patterns first through explicit learning and then fine-tune those patterns 

and integrate them into their linguistic system by implicit learning.” 

Deductive and Inductive Teaching 

The Difference between deductive and inductive method is that first one 

emphasizes rule based teaching while second one advocates example based delivery. 

In rule based teaching teachers present and explain rules before telling the students 

that how rules are utilized in a language so it can be said that deductive approach is 

derived from explicit teaching style. On the other hand inductive approach is known 

as rule identification and rule discovery from the given examples (Robinson, 1996; 

Ellis, 2002; Cowan, 2008). 

Cowan (2008) says that deductive approach is widely used in second or 

foreign language learning. Learners find ease in learning a new language if it is being 

taught by deductive approach (Erlam, 2003). Ellis (2002) does not agree with this 

opinion and says inductive approach is more advantageous in ESL. The fact is that 

both approaches could be feasible in language learning and grammar teaching. So the 

best way to teach grammar in a language classroom is a mix and match or the blend of 
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two approaches according to the needs and demands of situation. 

Teachers’ Beliefs 

In Simple words Beliefs are considered as background knowledge which 

drives our behavior in a particular dimension. But defining teachers’ beliefs is not an 

easy task. It is a confused and cluttered construct which is always found covertly. The 

elements that Schulz (2001) finds necessary in this respect are personal teaching and 

learning experience, personal opinions, suppositions and insights. 

We face difficulty in defining beliefs due to description of similar terms in 

different ways and in contrast with using dissimilar terms to explain identical notions. 

It is difficult to make distinction between knowledge and beliefs. Knowledge can be 

described as a fact which can be given and taken and can be shared as well, whereas 

beliefs are subjective and varied. These two elements are significantly different from 

each other. Divergence between the two is apparent and obvious but it can be said that 

beliefs are some kind of knowledge. Researchers as Nespor (1987) argue that 

knowledge with the passage of time and experience changes and it is cognizant but 

beliefs are mostly unconscious, implicit and do not change. Research conducted in the 

field of teachers’ beliefs holds a wide range of knowledge and claims that every 

teacher has his or her own inside world and that personal and professional knowledge 

helps him or her to play role in a given situation. 

Teachers’ personal teaching and learning experience and beliefs affect their 

attitudes, behaviors and decisions regarding grammar and grammar teaching, this is 

the result of their professional experience. Teachers’ beliefs develop and gain shape 

with the passage of time. Beliefs play pivotal role in respect of teachers’ classroom 

behavior and decisions. While talking about beliefs we see that beliefs are twofold, 
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subjective and objective. Breen, Hird et al. (2001) asserted that beliefs are correlated 

with other beliefs but sometime conflict can be seen in different beliefs and beliefs 

system. Some person’s beliefs can be categorized in clusters and groups. Beliefs 

interrupt each other with in existing belief system.  

Teachers’ beliefs are distinctively important because teachers’ role in 

language learning and acquisition for teacher as a resource person presents all 

possible structures of target language and create familiarity among students regarding 

rules (Mango, 2010). 

Language teachers’ teaching style is developed distinguishingly different from 

each other with the help of background factors like personal traits, their own learning 

and professional experience (Borg, 2003).  

Graves (2000) agrees with Borg and says, “teachers’ beliefs are based on their 

learning experiences, working experiences and places, and their ongoing professional 

development.”  All researchers in second language acquisition hold same belief that 

language should be taught meaningfully in communicative context (Ellis, 2006). But 

in contrast Fotos (1998) argues that if accuracy is target then only communicative 

language teaching will not be sufficient. So extensive research is being conducted in 

grammar and grammar teaching (Nassaji & Fotos, 2004) 

Farrell and Lim (2005) claimed in their study that teachers’ actions attitudes, 

behaviors and decisions are totally influenced by their held beliefs and their practices 

truly mirror their beliefs. Beliefs play the role of strainer in selecting required action in 

class. From last three decades this powerful role of language teachers’ beliefs is being 

discussed in research conducted in the field of education (Meijer, Van & Verloop, 

2001). Research on teachers’ beliefs is much in fashion from the decade of 1990.  
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This type of research has high relevance with teacher training and 

development so it is and will remain important in future as well (Viera, 2006; 

Barcelos, 2007; Borg & Burns, 2008; Lee, 2009; Phipps & Borg, 2009) 

Historical Perspective in Teachers’ Beliefs and Practices 

Research on teachers’ beliefs in general education is proven fruitful and same 

results could be gained through research on language teachers’ beliefs and practices. 

If understanding of language teachers’ cognitive development, particular dimensions 

of planning and background of held decisions is necessary then research should be 

conducted and promoted in this field as Johnson (1994) advocates in his study. 

Freeman (1996) asserts, there has been a shift in research perspective from 

examining actions to examining the perceptions on which those actions are based. 

The reasons for such change were discussed by Calderhead (1996). He says, 

first, there is growing dissatisfaction with the narrow focus of behaviorist studies, 

because attempts to study classroom activities and learning outcomes have come to 

contradictory conclusions. The second factor is cognitive psychology. The roles of 

both teachers’ and students’ beliefs are acknowledged in a process of interpreting and 

making sense of classroom life. The third factor is the increasing recognition of the 

major roles of teachers in educational processes. In other words, teachers’ thinking and 

decision-making contribute a lot to classroom practices. 

Clark and Peterson (1986) also advocated research on teachers’ beliefs and 

said, through the study of teachers’ thought processes, or beliefs, we may increase our 

understanding of how and why the process of teaching looks and works as it does. 

The decade of 1990s was the most productive period of research on 2
nd

 

language teachers’ beliefs. The fact can be established and understand by looking at 
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the large number of studies conducted in this span of time (Almarza, 1996; Borg, 

1998; Breen et al., 2001; Freeman, 1996; Gatbonton, 1999; Golombek, 1988; Johnson, 

1994). Research in the same field was conducted by Burns (1996) in which he 

conducted interviews and observed classroom practices of second language teachers in 

natural settings to investigate teachers’ thought process and its effect on their practices. 

A wide range of studies conducted in this field were qualitative in nature 

because interviews and observations were the best tool to understand beliefs and 

application of held beliefs in actual classroom practices. To understand that how a 

teachers’ own teaching and learning experience affects his or her practices in a 

language classroom a study was carried out by Borg (1998). A similar research was 

done by Johnson (1994) and the subjects were pre-service teachers. The tools he used 

in the study were observations and interviews, and he studied research journals to 

understand that what beliefs they have and how these beliefs are translated in 

practicum. Studies have been conducted to explore different dimensions of beliefs e.g. 

how beliefs gain shape, the change process and the impact of held beliefs on actual 

behavior of the teacher towards grammar and grammar teaching. 

Burns’ (1996) says, Teachers’ beliefs in relation to classroom practice, is by 

far the most researched theme in L2 teacher cognition research. Several studies have 

highlighted the impact of social, psychological and environmental factors such as 

school requirements, society’s expectations, state policies, mandated curriculum, and 

the practice of peers, workload and the availability of resources that have affected 

teachers’ practice in the classroom. Such external factors were seen to play a key role 

in teachers’ decisions, planning and instructional content for the six ESL teachers of 

beginning adult migrants in study. 

Conflict between teachers’ beliefs and practices is an evergreen and much 
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studied topic. Spada and Messey (1992) found that the knowledge teachers acquire 

through their professional development and training interferes during classroom 

practices.  

Working conditions, difficulty of content, students’ attitude and teachers’ 

personal problems affect decision making process (Crookes & Arakaki, 1999). They 

also found that if teachers working hours were longer than usual they would make 

decisions against their beliefs due to current pressures and circumstances. 

A pre service teacher’s decision while working on practicum was against her 

own beliefs and mind set (Johnson, 1996). A study was conducted on first year 

teachers in Hong Kong and it was found that they were unable to apply the basic rules 

of communicative teaching due to unwilling students to learn  and change old 

strategies, larger classes, fear of examination and time constraints. Wood (1996) 

presents the opinion that teachers beliefs change overtime.  

Current studies conducted in the field by Basturkmen, Loewen, and Ellis 

(2004) evidenced that a wide gap exists between teachers’ beliefs and practices. They 

say, these inconsistencies related mainly to when it was appropriate to focus on form 

during a meaning-focused lesson and the type of error correction techniques to be 

employed. Basturkmen et al.(2004), indicate that it may be better to view the stated 

beliefs of teachers to be “potentially conflictual rather than inherently inconsistent (p. 

268), suggesting that the differences between beliefs and practices are challenges that 

teachers need to resolve. 

Fang (1996) confirms this notion and says that teachers stated beliefs are 

different from their actual practices. He further asserts that such type of gap is up to 

expectations because we know the evolving nature of classroom life. Real classroom 
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settings are complex, demanding and it is difficult for teachers to implement their 

beliefs in full stance. 

Kagan (1992) forcefully disagrees with the view that teachers’ professional 

training has any positive impact in the development of teachers’ beliefs. Opposite to 

this point of view there is a strong opinion regarding 2
nd

 language teachers cognition 

that teachers training has positive influence in this respect. Some other researchers as 

Sendan and Roberts (1998) provide evidence of positive impact of teachers training. 

They say that trainees’ views regarding effective teaching were changed after training. 

But it does not mean that beliefs change all together, instead new beliefs blend with 

old beliefs by reorganization. Cabaroglu and Roberts (2000) stand with this point of 

view They used qualitative method to explore teachers held beliefs and came to 

conclusion that mostly teachers altered their beliefs as a result of training while one 

trainee did not change beliefs. So it can be said that program was successful to alter 

trainees’ beliefs. In contrast results of longitudinal study conducted by Peacock 

(2001) established the fact that three year pre service training failed to change 

teachers’ fundamental beliefs. He asserted as a conclusion that negative beliefs are 

difficult to change.  

According to Ebsworth and Schweers, (1997) another strong element which 

influences teachers’ beliefs are societal and cultural norms. They came to the 

conclusion that mostly teachers are in favor of explicit grammar instruction in second 

language learning classroom. The subjects of their study were university teachers in 

USA and Puerto Rico and they found difference in the beliefs hold by teachers from 

both backgrounds. The confounding factors in this regard are expectations, demands 

of students, curriculum and environment, experience of early learning and teaching.  

University teachers teaching English for academic purpose” also express their 
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feelings in favor of explicit teaching of grammar because according to their opinion it 

was the most welcomed approach by students. These findings are not in line with 

other studies. A study was conducted on 607 students and their teachers from 

Columbia and their teachers and 824 foreign language students and their teachers. 

Contradictions between teachers and students were found.  Mostly teacher favored 

that grammar should be taught covertly while a larger number of students expressed 

their views in favor of explicit grammar for the sake of mastery of target language 

(Schulz, 2001). 

Studies conducted in private institutions of Malta explored the affect of 

teachers’ beliefs on their teaching. Gap was found in their beliefs and practices. 

Teachers disliked explicit teaching grammar while expressing their held beliefs, but it 

was widely in practice (Borg, 1998). Teachers were not sure about the selection of 

teaching approach rather they were selecting contradictory teaching methods and 

approaches while teaching grammar (Borg, 1999). 

Difference between beliefs and practice is apparent through this extensive 

literature review. Cognitive domain is difficult to study and understand because it is 

complex and multidimensional. In-depth understanding of this domain helps to 

understand the role of beliefs, knowledge, culture, society, personal mind set and 

complex interaction of all these elements in teaching and learning. 

According to Ebsworth and Schweers, (1997) another strong element which 

influences teachers’ beliefs is societal and cultural norms. They came to the 

conclusion that mostly teachers are in favor of explicit grammar instruction in second 

language learning classroom. The subjects of his study were Puerto Rican and USA 

teachers. Difference between the opinions of groups was found. Former group was in 

favor of explicit teaching. Different factors like students needs, societal norms, 
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requirements of certain syllabus and materials, teachers own personal and 

professional knowledge had strong impact on beliefs.  

There are numerous factors that justify the relevance of investigating teacher 

are beliefs. First, it offers insights to teacher education programs in that it enables the 

researcher to go beyond classroom practice and descriptions towards understanding of 

teacher action. Second, it can inform curriculum policy in relation to any innovation 

plausible to particular situations. Third, “it can generate grounded alternatives to the 

‘accepted wisdom’ originated from academic traditions and institutions (Breen, Hird, 

Milton, Oliver & Thwaite, 2001, p. 472) say that data come directly from classroom 

work in different contexts. Fourth, it contributes to the notion of reflection on teacher 

action and helps teachers make their beliefs more explicit at institutional and societal 

level.” Richards, Gallo and Renandya (2001) expressed same opinion and said that 

Teachers’ perception of their responsibility could be understood in this way.  

Beliefs about Teaching and Learning 

Language learning and teaching approaches are based on two psychological 

theories; behaviorism and constructivism. Behaviorists argue that learning takes place 

as a result of stimulus and response. On the other hand constructivists express that 

learning occurs through a meaningful interaction between an individual and 

environment. The idea behind  theory of constructivism is that learning is a construct 

and previous learning becomes a base for new knowledge, it mean it is just like 

building blocks that one block strengthen  the other. In contrast behaviorism sees an 

individual as a passive receptor and learning become simply a habit formation. 

In most language learning classes, teachers blend both approaches as per 

requirement but it is difficult to say that these classes do not have any particular shape in 
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respect of theory, every teacher must have prominent favor for and application of any one 

approach.   

Lawrence (2000) feels that it is teachers’ duty to merge positive elements of 

different theories in their classes to make teaching and learning effective. Burgess and 

Etherington (2002) assert that decisions regarding selection of grammatical structures 

and methods of grammar teaching are the basic responsibility of teachers. So teachers 

are to select what and how of a language classroom. 

Grammar is believed as an essential and fundamental element of language 

learning. Corrective feedback, rules instruction and practice of isolated sentences was 

dominating approach. They were in favor of explicit grammar teaching because they 

believed that it provides rich exposure and enhance accuracy (Burgess & Ehterington, 

(2002).  

Literature in the field of grammar teaching teachers’ beliefs was reviewed by 

Borg (2006). He categorized all available literature in five categories and these are as 

follow: 

 Teachers learning experience 

 Professional training 

 Actual practices 

 Grammar teaching and instructions 

Thirty eight studies which were included in Borg (2006) review, focused on 

teachers’ subject knowledge, beliefs regarding teaching of grammar and connection 

between beliefs and practices.  

The conclusion made as a result of above findings was that every teacher has 
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his or her own set of beliefs but those beliefs are being reflected due to certain 

reasons. 

In line with above findings Burgess and Etherington conducted survey on EAP 

teachers and asserted, "It appear to see grammar as important for their students and to 

have a sophisticated understanding of the problems and issues involved in its 

teaching" (Burgess & Etherington, 2002, p. 450). 

Contrary to earlier findings it was found that teachers favor contextualized 

practice instead of isolated sentences. Now teachers like to use authentic materials 

and tasks based language teaching because they feel that this type of practice is more 

affective (Borg & Burns, 2008). 

Teachers’ Knowledge  

Borg (2006) claims that knowledge of effective teaching is mandatory for 

successful teaching because only mastery in content will not be sufficient. 

Communication and delivery skills, interpersonal relation with students, managerial 

competence and psychology of learning is also required in this respect. 

Knowledge of pedagogy was the most neglected aspect in language teaching. 

Only mastery over content was considered sufficient but research has proved that 

teachers will be successful if they know that how students learn, what is the role of 

awareness regarding structures, what are the certain stages that students go through 

while learning a new language and what relation exists between L1 and L2 language 

learning (Freeman, 2001).  

Freeman (2001) writes that research in the field of second language learning 

has two dimensions. On the one hand we have to analyze teachers’ beliefs and 

philosophy of teaching, components of effective teaching because these are elements 
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which play significant role in shaping certain behavior. On the other hand teachers’ 

content mastery, opinion related to issues of curriculum and affective delivery of 

content is as important as the first one. 

Due to difficult and complex nature of a classroom it cannot be predicted that 

what type of situations is going to occurred and it is not necessary that teacher would 

be able to address those situations according to his or her knowledge and decisions 

would be in line with their beliefs (Freeman, 2001). Intuition works as base for such 

decisions and this intuitive skill is gained and polished through practice and reflection 

upon what is being practiced but decisions are not always made accordingly. 

Freeman (2001) pronounces that teachers experience becomes their learnt 

attitude and behavior because it is a result of automatically occurred actions and the 

background of those actions is so complex that no one can predict. The decisions 

made by teachers while teaching are based on implicit knowledge which is difficult to 

explain. Prabhu (1991) has previously described it as mechanical behavior which 

occurred with unconscious understanding.  

There is huge difference between theories held by teachers and theories in use, 

and this is the main reason of teachers’ unawareness of their behavior as a teacher. 

When teachers are asked to describe their behavior and attitude in any given situation 

they talk about the belief they hold but when their actual practices are observed they 

are practicing their theory in use. It is not necessary that teachers are aware of the 

inaptness of their held belief or espoused theory and their theory in action.  

Factors Influencing Teachers’ Beliefs and Practices 

Teachers’ personal experience, their schooling, understanding, social and 

cultural norms, the status of language learnt and the things which a person as a student 
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feels important from his or her previous experience.  In line with notions Breen et al. 

(2001) found the roots of teachers’ beliefs in their professional training, experience as 

a learner and as a growing professional. 

Findings of Barcelos (2006) revealed same results and compared public 

schools with private language learning institutions in Brazil. He asserted that teachers’ 

beliefs got shape with experience. Teachers expressed their feelings that private 

language learning institutions were better than public schools. 

Teachers training programs are another important factor in constructing 

teachers’ beliefs. Borg says that investigation of teachers understanding, background 

knowledge and belief system uncovered the fact that professional development 

courses help to shape beliefs of both experienced and inexperienced teachers (Borg, 

2006). A common conception and finding explored by Pessoa and Sebba (2006) on 

teachers beliefs’ is that when an innovative theory is presented and floated for 

implementation teachers go through a mental process and reflect upon their old beliefs 

to make comparison with newer ones. 

Teachers’ beliefs may gain shape under the influence of their understanding as 

a teacher, as a student, and as a trainee of teachers training programs. Students needs 

and desires can be satisfactorily fulfilled only if teachers roots of beliefs have gone 

deep down after experience. Teachers’ experience is reflected in their practices for 

example if traditional method proves successful according to their experience they 

will never try out any innovation while teaching. Teachers believe that traditional 

method is better because it helps to improve discipline in class because through 

traditional method class can be driven as teacher centered and this rule based 

approach is preferred by both teachers and students (Phipps & Borg, 2009) 
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Figure 2.1: Teacher cognition, schooling, professional education,  

and classroom practice (Borg 1997) 

Since teachers own background has significant importance in forming beliefs 

so in-depth study of those beliefs will be fruitful in this regard. Crandall (2000) 

discusses a number of factors which are responsible to form certain beliefs and those 

are: learning and teaching experience, professional training, peers and fellow 

teachers’ suggestions, needs of students, students’ performance, milieu of teaching 

and competence in language etc. Three factors; teachers’ own learning experience, 

professional training and experience as a teacher from given list and supported by a 

respectable number of studies were considered most important and influencing. 

Teaching techniques adopted by language teachers may have influence of age 

factor, teachers’ academic qualification, experience, learners, their listening skills, 

reception and interpretation of information. Teachers’ knowledge related to 
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profession, gender, experience, affects significantly (Feng, 2000). 

These core beliefs become more important because teachers feel that 

fulfillment of the needs and expectations of students is necessary, so the traditional 

method is best to address those needs. This thought works as background factor to 

form and strengthen teachers’ pedagogical beliefs and practices. Teachers own 

experience as a student play a pivotal role in shaping their beliefs and then defining 

their as a teacher (Phipps & Borg, 2009). 

A longitudinal study conducted by Vieira (2006) established the fact that pupil 

teachers’ beliefs were changed during studies. So he argued that teachers training 

programs have positive effect on beliefs. To strengthen her point of view she wrote 

that pupils teachers views about learning were explored and in the beginning teachers 

sought learning as incorporation of new knowledge and understanding, while at the 

end of course pupil teachers were asked to express their views on the same question 

and this time they said that learning is a creative and critical activity. 

Relationship between Teachers’ and Students’ Beliefs 

The students’ beliefs are usually important for their learning motivation. This 

is because the students’ preferences determine their learning strategies in second or 

foreign language teaching. Nevertheless, students’ beliefs are easily influenced 

because language teachers are seen as an authoritative resource in the classroom. 

In fact, they are usually viewed as experts by students. Some studies have 

explained that the outcome of the learning process could be powerfully influenced by 

teachers’ beliefs. This influence could be even more substantial than learners’ beliefs 

from the cognitive aspect. Teachers’ beliefs about students’ ability and learning 

greatly influence their instructional practices. 
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As a result, understanding the teachers’ and students’ beliefs and how they 

interact is critical for language teaching. Mismatched beliefs between teachers and 

students could negatively affect student’s learning motivation. Gardner (2001) also 

showed that students’ learning could be affected by the teacher, the course, the course 

materials, or the classroom activities. 

In sum, there are various methods for grammar teaching in the second or 

foreign language classrooms. However, none of them claim to include the best way to 

teach grammar. Since teachers have more authority to decide on a suitable method to 

teach based on their beliefs, they can observe the consequences of their teaching 

methods with regard to classroom practice and learners’ beliefs. 

Teacher Belief Regarding Grammar Error Correction 

One aspect of grammar teaching relates to grammar-based error correction. As 

errors are usually unwanted because they are interpreted as evidence of language use 

ineptitude, grammar instruction methodology is often questioned in terms of how 

grammatical errors are dealt with (Schulz, 2001). There seems to be a strong 

relationship between traditional grammar teaching and grammatical error feedback 

provision. Some teachers tend to think that students become aware of grammar rules 

when they receive grammar-based error feedback (Borg, 1999). Research findings 

have indicated that teachers and students agree that grammatical errors should be 

corrected by teachers and reported to students (Farrell & Lim, 2005; Schulz, 2001). 

Sometimes teachers’ choice for this practice is reinforced by their willingness to 

fulfill learners’ expectations. 

For instance, Schulz (2001) indicates that student’s feel cheated when teachers 

do not correct their errors on written assignments and teachers agreed that students’ 



 

34 

written errors should be corrected before returning students’ assignments. Corrective 

feedback research has revealed tensions between teachers’ stated beliefs regarding 

error feedback provision and their classroom practice. Lee (2009) identified numerous 

mismatches between teacher stated beliefs and classroom practice of providing 

feedback on L2 writing. 

The results of Lee’s (2003, 2004, 2007, 2009) studies, conducted with 

secondary teachers in Hong Kong, revealed conflicts between beliefs and practices 

with regards to attention to language form, use of comprehensive versus selective 

error feedback, and provision of error codes on students’ texts. Lee concluded that 

whereas teachers’ stated beliefs embedded innovative theories with regards to L2 

writing feedback, their examined feedback revealed traditional tendencies which 

focused on students’ errors which were used as instrument of summative assessment. 

Such discrepancies between belief and practice have been explained by the 

fact that contextual factors can become influential tools in teachers’ instructional 

decisions. Lee (2003) suggests that despite the fact that her Chinese participant 

teachers provided comprehensive feedback on students’ writing, for example, they did 

not seem to be convinced that their effort paid off in terms of students’ improvement. 

Their teaching approach choice was justified by institutional contexts such as exam 

pressure and school policy. Lee’s findings indicate that teachers’ beliefs and 

classroom practice are constantly in tension due to a range of influential factors. 

Except for Lee’s findings, not much is known about teacher beliefs about error 

feedback in L2 writing classes. Yet there is abundant research interest in the role of 

corrective feedback in language writing classes by itself. 
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Corrective Feedback  

Error feedback is a central aspect of L2 writing programs across the world; 

however, research has not been plainly positive about its role in writing development, 

and teachers often have a sense that they are not making use of its full potential 

(Hyland & Hyland, 2006). The efficacy of grammar correction1 in L2 writing has 

long been debated. Such controversy lies in the fact that many questions relating to 

written feedback remain unanswered. These questions refer to which error should be 

corrected, how this correction should be displayed, who should provide feedback, and 

even whether or not such practice should be recommended. 

Simply providing grammar correction does not necessarily help learners to 

acquire this knowledge. Another claim that Truscott makes is the developmental 

sequence which suggests that when learners are corrected on a point for which they 

are not ready yet, the correction is not likely to be valid. For this reason, even 1 Even 

though the meaning may be interpreted differently elsewhere, the words “corrective 

feedback, grammar correction” and “grammar-based feedback” will be used 

interchangeably in this paper; in addition, all will refer to “writing” unless additional 

specification is mentioned in the text. Selective correction is not effective unless it 

focuses on students’ individual stages of development, a hard or even impossible task 

for teachers. 

Truscott (2004)says that grammar correction is not only ineffective but also 

harmful. He suggests that researchers have paid insufficient attention to the side 

effects of grammar correction on learners’ writing. 

Finally, Truscott opposes various arguments in favor of corrective feedback. 

One argument assumes that teachers should provide grammar correction because 
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students like it. Truscott argues that students want corrections because teachers 

encourage learners to believe that they are helpful when they provide grammar 

corrections on their writing. Truscott points out that although students say they like 

corrections, they tend to be reluctant to work seriously with the corrections they 

receive. 

Effectiveness of Corrective Feedback  

Truscott’s first article and subsequent papers (2004, 2007, 2009) generated a 

long-term debate with Ferris (2001, 2003, 2004, 2006) and her supporters (Ashwell, 

2000; Bitchener, 2008; Chandler, 2004; Ellis, Sheen, Murakami, & Takashima, 2008). 

First, Ferris and her supporters believe it is important to consider students’ 

expectations because research on students’ preferences about corrective feedback has 

found that they feel frustrated when their expectations are not fulfilled and they can 

lose confidence in the writing classes when it happens (Chandler, 2004; Ferris & 

Roberts, 2001). Second, they argue that error correction in L2 writing, in fact, works 

for language acquisition. They claim that clear and consistent correction in learners’ 

writing can improve accuracy at least on a long-term basis (Chandler, 2003). They 

appeal to findings which suggest learners’ accuracy improved after target structure 

corrective feedback (Ellis, Sheen, Murakami, & Takashima, 2008; Bitchener, 2008; 

Sheen, 2007). For instance, Bitchener (2008) found that accuracy improvement 

occurred two months after provision of corrective feedback on “the” and “a” articles 

as anaphoric referentials. 

Third, Ferris and her supporters argue that error feedback practice can enhance 

learners’ editing skills and may prevent learners from fossilizing wrong structures; 

once it is abandoned, it can inhibit learners’ editing capacity and facilitate 
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fossilization of grammatical errors (Ashwell, 2000; Chandler, 2004; Ferris, 2006). 

Ferris (2006) discovered that about 80 percent of students in her L2 sample were able 

to successfully edit errors marked by teachers in subsequent drafts, with only 10 

percent making incorrect changes. 

Finally, it has been argued that even though feedback alone may not be 

responsible for improvement in language accuracy, it is likely to be one important 

factor (Hyland & Hyland, 2006). Nonetheless, Truscott insists that grammar 

correction is not an important factor. In his 2007 article, Truscott evaluates and 

synthesizes research which focuses on error correction impact on learners’ ability to 

write accurately. His concluding thoughts are that “the best estimate is that correction 

has a small negative effect on learners’ ability to write accurately, and that there 

should be 95% confidence that if it has any actual benefits, they are very small.” (p. 

255). Truscott and Hsu (2008) discuss the role of corrective feedback on revision 

stages as an indicator of learning. 

In sum, two fundamentally opposed views of the role of corrective feedback 

on L2 writing have been put forward. On the one side, there is the claim that 

correcting learners’ errors in a written composition may enable them to eliminate the 

errors in a subsequent draft but has no effect on grammatical accuracy in a new piece 

of writing. 

The other side argues that there are different types of correction, which can be 

appropriate as written feedback, so simply dismissing correction in general is not 

recommendable. Hence, if the correction is clear and consistent it may promote 

language acquisition.” “In agreement with this, recent studies have suggested that 

corrective feedback would work for acquisition (e.g., Ellis, Sheen, Murakami, & 

Takashima, 2008; Sheen, 2007). Still, this controversy remains open; as Hyland and 
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Hyland (2006) point out it is difficult to draw any clear conclusions and 

generalizations from the literature as a result of   varied populations, treatments and 

research designs” (p. 84), which suggests the extent to which contextual factors can 

influence the efficacy of corrective feedback (Ellis, 2009).” “The goal of this 

literature review has been to report on the studies relevant to the issues covered in this 

thesis, namely teacher beliefs, grammar teaching, and corrective feedback. The 

conflict described above shows the relevance of investigating teachers’ beliefs 

because they impact teachers’ pedagogical decisions. Findings suggest that language 

teachers’ classroom practice reflects traditional theories of grammar teaching 

including grammar-based error correction which focuses on students’ weaknesses 

rather than their strengths. In returning to the two research questions for this thesis, 

one addressing Brazilian teacher beliefs about corrective feedback and the other 

addressing the relationship between their beliefs and their perception of their 

classroom practice, it is apparent that studies have discussed the efficiency of 

corrective feedback approach per se; however, not much is discussed about teachers’ 

beliefs about corrective feedback in L2 writing. In Brazil, particularly, teacher belief 

research has most often focused on the impact of teacher education on teachers’ 

beliefs; however, it seems that no research has been conducted to investigate teachers’ 

beliefs regarding grammar-based feedback on learners’ writing. 
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Chapter 3 

Research Methodology 

Quantitative method of research was applied in the present study. The study 

used survey method primarily to collect information from a bigger sample. A 

questionnaire-based survey was used to easily obtain information from a large number 

of participants in order to understand the beliefs of teachers in the context being 

studied.  

Population 

All English language teachers teaching at secondary level in the province of 

Punjab were the population of this study 

Sample and Sampling Technique 

Multi stage sampling technique was used for this study. There are 36 districts 

in the province of Punjab. 8 districts were selected conveniently. At the second stage, 

keeping in view the demographic variables stratified sampling technique was adopted. 

In each district 20 schools were selected. 10 were urban and ten from rural area. 

Further stratum was made on the basis of gender.  So 5 girls schools from urban area 

and 5 from rural areas were selected. Same selection criterion was applied for boys’ 

schools.  All English language teachers teaching in selected schools were included in 

the sample. So it could be said that at the last stage of sampling census technique was 

adopted to ensure validity, reliability and generalizabillity of the results. Following is 

the flow chart of sampling process. 
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Table 3.1  

Summary of the Selected Schools 

District Gender Government Schools Total 

Schools Urban  Rural  

Lahore 
Male 5 5 10 

Female 5 5 10 

Khushab 
Male 5 5 10 

Female 5 5 10 

Narowal 

Male 5 5 10 

Female 5 5 10 

Gujranwala 

Male 5 5 10 

Female 5 5 10 

Bahawalnagar 

Male 5 5 10 

Female 5 5 10 

Jehlum 
Male 5 5 10 

Female 5 5 10 

Chakwal 

Male 5 5 10 

Female 5 5 10 

Multan 
Male 5 5 10 

Female 5 5 10 

Total Schools  80 80 160 

 

In district Lahore 106 teachers of 20 secondary schools participated in this 

study. Out of these 53 teachers were male from 10schools (5 urban high schools and5 

rural high schools) and 53 teachers were female from 10 schools (5 urban high 

schools and5 rural high schools). 

 In district Khushab 93 teachers took part in the study. Out of these 44 were 

male and 42 were female teachers from both the urban and rural areas. The number of 

teachers included in the sample from district Narowal was 94, comprised of 49 males 

and 45 females. From district Gujranwala total number of selected teachers was 96. In 
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which 48 were male teachers and 48 were female teachers from both the urban and 

rural areas. 

Table 3.2  

Summary of the Sample by gender and locale 

 

District 

 

Gender 

Government Schools  

Total 

Respondents 
Urban Rural 

Lahore 

Male 34 19 63 

Female 23 20 43 

Khushab 
Male 20 24 44 

Female 24 18 49 

Narowal 
Male 26 23 49 

Female 25 20 45 

Gujranwala 

Male 24 24 48 

Female 23 25 48 

Bahawalnagar 

Male 25 17 42 

Female 31 23 54 

Jehlam 

Male 27 15 42 

Female 22 16 38 

Chakwal 

Male 22 29 51 

Female 27 7 34 

Multan 
Male 29 14 43 

Female 22 30 50 

Total 

Respondents 

 408 324 733 

 
 In the same there were 96 teachers (42 male and 54 female) from district 

Bahawalnagar, 80 teachers (38 male and 52 female) from district Jehlum, 85 teachers 

(51 male and3 4 female) from district chakwal and 93 teachers (43 male and 

50female) from district Multan included in the sample. 
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Figure 3.1: Sample of the study 

Instrument of the Study 

Questionnaire is a multipurpose tool of research, through which we can collect 

data in both paradigms, quantitative and qualitative. Open ended questions can be 

included in questionnaire; on the other hand likert type scale is also a common form of 

questionnaires.  

The beliefs questionnaire used for the study was adopted. It was first used by 

Muhammad (2006) after taking permission from the author of the instrument slight 

adaptations were made in instrument. 

 Two main aims could be fulfilled by using questionnaire. First and foremost, it 

could help to explore teachers’ held beliefs and their importance in a classroom. Second, 

it could help to find out teachers self-reported classroom practices. The seven page 
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questionnaire had four separate parts. 

Part A revealed demographic information about participants. Four open ended 

statements were included in Part B of the questionnaire. After analyzing common 

responses given by the participants, statements were coded and analyzed statistically. 

Part C had four sections with different nature and purpose. Section 1 and 2consisted a 

table with six types of activities to check their frequency and effectiveness. To test 

occurring frequency of activities the statements were rated as Never 1, Rarely 2, 

Occasionally 3, Frequently 4 and to test effectiveness of activities same statements 

were rated as not at all effective 1, fairly effective 2, effective 3 and very effective 4. 

Section 3 of part C asked about change in teaching over time and the sources 

responsible for that change. Section 4 of part C asked about the most important factor 

while making decision regarding what to teach and how to teach.  

There were 35 statements included in part D of the questionnaire. Every respondent 

was assigned the same code on the teachers’ belief questionnaire (TBQ).  

The 35 statements which reflected some of the key issues in the field were categorized 

according to the following: 

� Teaching Approach in a grammar class 

� Argument against teaching grammar 

� Feedback and error-correction 

� Importance of grammar 

� Role of the learner 

Validity and Reliability of the Questionnaire 

To ensure content validity the instrument was reviewed by the panel of four 

experts. All the experts were experienced ELT teachers and researchers. The criterion 

to establish and assure content validity was simplicity, usability and validity of 
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questionnaire.  The panel of experts reported that the content of instrument was clear, 

useful and valid for the situation under study. The questionnaire was pilot tested in 40 

schools, on 225 teachers. Teachers were asked to report if they faced any difficulty or 

ambiguity while filling the questionnaire. But no difficulty and ambiguity was 

reported so it could be said that questionnaire had content validity. 

Questioner was pilot tested using a sample of 225 teachers from 40 schools. 

Cranach’s alpha for belief questionnaire was found 0.812. 

Table 3.3 

Mean, Standard Deviation and Reliability Coefficient for TBQ 

Respondents Mean Std. Deviation Alpha Cronbach 

Reliability 

225 12.20 13.834 .812 

 

The Cronbach Alpha reliability coefficient of TBQ was 0.812. The reliability 

of the sub-scales is as given in the following table, 

Table 3.4 

Reliability Level Value for Factors of Teachers’ beliefs questionnaire’s  

TOSRA Factors Number of 

Items 

Serial Number in Scale Alpha Cronbach 

Reliability 

Teaching Approach 

Argument against teaching 

grammar 

Feedback and error correction 

Importance of grammar 

Role of the learner 

9 

6 

 

5 

6 

7 

5, 11, 13, 15, 18, 20, 30, 

31,33 

1, 7, 8, 9, 37, 24 

16, 17, 19, 25, 26 

10, 12, 21, 34, 35, 30 

2, 14, 22, 23, 25, 27 

0.501 

0.441 

 

0.523 

0.348 

0.426 

 

Although the sub scale ‘Importance of grammar produced a smaller reliability 

(Cronbach’s alpha of 0.348) but it was used because of its content validity and 

importance as a variable in the study.  
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Confirmatory factor analysis 

The confirmatory factor analysis of the 35 items in the Teachers’ belief 

questionnaire demonstrated a strong factor structure. Most of the items had factor 

loading of at least .40. as revealed by the table 3.5 below. 

Table 3.5 

Factor Loadings for the Test Teachers’ Belief Questionnaire 

Statement 

No. 

1. Teaching 

Approach 

2. Argument 

against 

teaching 

grammar 

3. Feedback 

and error 

correction 

4. 

Importance 

of grammar 

5. Role of 

the learner 

St. 33 .730     

St. 28 .706     

St. 11 .706     

St. 18 

St. 29 

.676 

.674 

    

St. 5 

St. 13 

St. 20 

St.32 

.595 

.565 

.493 

.467 

    

St. 8 

St.7 

St.1 

St.9 

St.29 

 .832 

.801 

.589 

.567 

.493 

   

St.17 

St.19 

St.16 

St.26 

St.31 

St.12 

St.21 

St.3 

St.4 

St.34 

St.10 

St.30 

St.15 

St.14 

St.22 

St.24 

St.25 

St.2 

St.23 

St.27 

St. 13 

  .689 

.677 

.586 

.587 

.563 

 

 

 

 

 

.582 

.571 

.553 

.501 

.489 

.446 

.432 

 

 

 

 

 

 

 

 

 

 

 

 

.692 

.678 

.654 

.535 

.523 

.487 

.476 

.452 

 

As it can be seen that all the items have loading above .3 so it could be said 

that the scale was valid and reliable for the problem under study.  
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Stevens (1992) made a critical value table to determine the statistical 

significance of the loadings depending on the sample size. 

Table 3.6 

Critical Value Table for Statistical Significance 

Sample Size 50 100 200 300 600 1000 

Loading 0.722 0.512 0.384 0.298 0.210 0.162 

 

Evidence of reliability is supported by the values of the above table. Hair, 

Anderson, Tatham and Black (1998) who recommended that minimum value for 

practical significance is plus/minus 0.3 and for more important significance 

plus/minus 0.4. 

Scoring Procedure 

The instrument Teachers’ belief questionnaire (TBQ) used in the study 

consisted of Likert type statements, open ended questions, and multiple choice 

questions. For likert type portion the possible responses on each statement were 

assigned weightage as Strongly Agree 5, Agree 4, Nuetral 3, Disagree 2 and Strongly 

Disagree 1. The data was coded and every student was assigned a code. The negative 

statements were reversed coded after the entry of all data. The sum of all statements 

of each respondent shows his/her total score on the Teachers’ Belief Questionnaire. 

Open ended questions were also converted to MCQs. and were analyzed statistically 

Data Collection 

The data were collected from 160 schools from 8 districts from the Punjab 

province of Pakistan. All English language teachers teaching at secondary level in 

randomly selected schools from these districts were the participants of the study. The 

data gathered through questionnaire provided answers to the research questions of the 



 

47 

study. 

Data Analysis 

After data entry, data were cleaned and made ready for analysis. The possible 

responses on each statement of the TBQ were assigned credence as: “Strongly agree” 

5, “Agree” 4, “Neutral” 3, “Disagree” 2 and “Strongly disagree” 1. For data analysis 

through computer, data was re-coded and entered in SPSS 16.0 grid sheet.  
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Chapter 4 

Data Analysis and Interpretations 

This chapter deals with data analysis and interpretations of the results. The 

data were collected from 160 schools of 8 districts of Punjab. All English language 

teachers teaching at secondary level in randomly selected schools were the 

participants of the study. The data obtained from the questionnaire would give 

answers to the research questions of the study. 

Questionnaire had four parts. Part A reveals demographic information about 

participants. Four open ended statement were included in Part B of the questionnaire. 

After analyzing common responses given by the participants, statements were coded 

and analyzed statistically. Part C had four sections of different nature. Section 1 and 

2consists a table with six types of activities to check their frequency and 

effectiveness. To detain the frequency activities were rated as Never 1, Rarely 2, 

Occasionally 3, Frequently 4 and activities are rated to test effectiveness as not at all 

effect five 1, fairly effective 2, effective 3 and very effective 4. Section 3 of part C 

asked the change in teaching over time and the sources responsible for that change. 

Section 4 of part C asks about the most important factor about making decision 

regarding what to teach and how to teach.  

There were 35 statements included in part D of the questionnaire. Every 

respondent was assigned the same code on the teachers’ belief questionnaire (TBQ). 

After data entry, data was cleaned and made ready for analysis. The possible 

responses on each statement of the TBQ were assigned credence as: Strongly agree 5, 

Agree 4, Neutral 3, Disagree 2 and Strongly disagree 1. For data analysis through 

computer, data were re-coded and entered in SPSS 16.0 grid sheet.  
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Part A 

Section 1: Demographic Characteristics 

This section deals with demographic information about respondents related to 

their gender, locale, district, age, teaching experience, academic and Professional 

qualifications  

Table 4.1 

Showing gender distribution of the respondents 

 Gender  N Percentage 

 Male  353 48.2 

 Female 

Total 

 379 

732 

51.8 

100.0 

 

Table 4.1 is representing the distribution of respondents by gender. The 

highest number is of female respondents, the percentage is 51.8% as a whole.  

Distribution of male and female respondents shows that the percentage of all male 

respondents was 48.2%, 

Table 4.2 

Showing distribution of respondents by age 

Age  N Percentage 

<30 

31-35                                                    

36-40 

 108 

120 

122 

14.8 

16.4 

16.7 

41-45 

>60 

 192 

190 

26.2 

26.0 

Total  732 100.0 
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The table 4.2 presents the distribution of respondents among their age groups. 

It illustrates that out of 732 respondents 108(14.8%) had age less than 30 years while 

120(16.4%) were between 31 to 35years, 122 (16.7%) were between 36 to 40 year, 

192(26.2%) were between 41 to 45year and 190(26.0%) were above 45 and less than 

60. It was also evident by the table that larger number of respondents was in the age 

group of 41-55 (26.2%) while least number of respondents was in age group of 

>30(14.8%). 

Table 4.3  

Showing distribution of respondents by academic qualification 

Academic 

Qualification 

 N Percentage 

Intermediate 

BA                                                   

MA 

 3 

153 

570 

.4 

20.9 

77.9 

M.Phil/Ph.D  6 

 

.6 

Total  732 100.0 

 

This table gives an idea about the distribution of respondents according to 

their qualification. It presents that out of 570respondents (77.9%) possessed M.A 

degree, 153(20.9%) respondents were B.A, 6(.6%) respondents were Ph.D. 3(.4%) 

participants’ qualification was only Intermediate. i.e. 12 year qualification. 

Table 4.4 explains the distribution of respondents according to their 

professional qualification. It shows that bigger number 287(39.2%) of respondents’ 

professional qualification was B.Ed., 175(23.9%) were possessing M.Ed. while 
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270(36.9%) respondents didn’t not have any professional qualification 

Table 4.4  

Showing distribution of respondents with respect to professional qualification 

Professional 

Qualification 

 N Percentage 

None 

B.Ed. 

M.Ed. 

 270 

287 

175 

36.9 

39.2 

23.9 

Total  732 100.0 

 

Table 4.5  

Showing teaching experience of teachers 

Experience  N Percentage 

1-5 years 

5-10 years                                                    

10-15years 

15 or above 

 94 

106 

149 

383 

12.8 

14.5 

20.4 

52.3 

Total  732 100.0 

 

This table presents the categorization of respondents regarding their teaching 

experiences. 94(12.8%) respondents had 1 to 5 year experience, while 106 (14.55) had 

5to 10 year experience 106(14.55) respondent, 149(20.4%) respondents were with 10 

to 15 years experience while the greater number of respondents  was in the  category 

of 15 years or above 383(52.3%) respondents. 

Table 4.6 reveals that 324(44.3%) out of 732 participants were rural and 

408(55.7%) were from urban areas.  
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Table 4.6  

Showing distribution of respondents by locale 

Locale  N Percentage 

Rural  324 44.3 

Urban 

Total 

 408 

732 

55.7 

100.0 

 

Part B 

Views regarding grammar 

Part B of the questionnaire deals with the meaning, role of grammar, 

conception of grammar teaching, issues and difficulties while teaching. There were 6 

open ended questions given in this part. Questions were re-coded according to the 

opinion given by the teachers. Strong similarities were found in the given responses. 

It showed that teachers were not having diversified opinion in this regard. 

Table 4.7 

Meaning of Grammar 

Responses N Percentage 

The study of rules and structure 324 44.3 

A set of rules governing the structure  

Total 

408 

732 

55.7 

100.0 

 

This table reveals teachers’ given meaning to grammar and as it is apparent 

that 324(44.3%) respondents said that grammar means the study of rules and 

structures while 408(55.7%) participants said grammar was a set of rules governing 

the structure. 
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Table 4.8 

The role of grammar in language learning 

Statements N Percentage 

Necessary for accurate communication 

It makes language perfect  

It hinders fluency 

It tells us the functions of language 

211 

37 

446 

38 

28.8 

5.1 

60.4 

5.2 

Total 732 100.0 

 

This table provides information regarding the role of grammar in language 

learning. As it is evident from the table that 211(28.8%) respondents said that 

grammar was necessary for accurate communication, 37(5.1%) said it made language 

perfect, 446(60.1%) gave the opinion that it hindered fluency while 38(5.2%) 

respondents opined that it told us the functions of language.  

It is clear from the table given below that 170(23.2%) say that grammar should 

be taught extensively. Majority of respondents562 (76.8%) had different opinion and 

said that grammar should not be taught extensively. 

Table 4.9   

 Opinion regarding extensive grammar teaching 

Response  N Percentage 

Yes  170 23.2 

No  

Total 

 562 

732 

76.8 

100.0 

 

Table 4.10  
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Necessity of grammar teaching 

Statements N Percentage 

1. Teaching grammar is essential at all stages  53 7.2 

2. It help us to write correctly  93 12.7 

3. Accuracy Can be gained through proper 

exposure of grammar  

402 54.9 

4. It is a proper guide to language learning 184 25.1 

Total 732 100.0 

 

This table throws light upon the reason for grammar teaching. 53(7.2%) 

respondents said that teaching grammar is essential at all stages, 93(12.7%) said that it 

helps us to write correctly, the majority of respondents 402(54.9%) showed the 

opinion that accuracy could be gained through proper exposure of grammar while 184 

(25.1%) having opinion that it is a proper guide to language learning. 

Table 4.11    

Showing response to the question; Do you face any issues or difficulties while 

teaching grammar? 

Response  N Percentage 

Yes  170 23.2 

No  

Total 

 562 

732 

76.8 

100.0 

 

This table illustrates the information regarding difficulties faced by teachers 

while teaching grammar. 170(23.2%) contributors of the study said they face 

difficulty while teaching. In contrast to this 562(76.8%) respondents said that they 

were not having any difficulty during teaching grammar. 

Following table explains the reasons for the issues and difficulties teachers 
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face while teaching grammar. 87(11.9%) partakers believed that lack of resources was 

the reason while students’ inability was another reason according to 252(34.4%) 

respondents , 235(32.1%) participants alleged that teachers inability to teach grammar 

was the main reason and 148(21.6%) opined  that gap between 1
st
 and 2

nd
 language 

grammatical structure is the main cause in this regard. 

Table 4.12  

Reasons for Issues/difficulties in teaching grammar 

Statements N Percentage 

Lack of resources  

students inability  

Teachers' inability 

Gap between 1
st
 and 2

nd
 language grammatical 

structure 

87 

252 

235 

148 

11.9 

34.4 

32.1 

21.6 

Total 732 100.0 

 

Part C 

 Frequency and Effectiveness of Activities 

Part C of the questionnaire explores information regarding the frequency and 

effectiveness of certain activities in a language classroom.  

Activity 1 

The table given below presents information related to the use of gap fill 

activities in the classroom. As it is evident from the table, 53(7.2%) respondents said 

that they never used such type of activities while 93(12.7%) indicated rarely use of 

this activity, the greater number of respondent 402(54.9%) said that they occasionally 

use this activity while 184(25.1%) claimed that this activity was frequently in their 

use. 
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Table 4.13 

Frequency of activities 

 

S. 

# 

 

Activities 

Frequency 

Never Rarely Occasionally Frequently Total 

1 Do you use some types of 

written grammar 

exercises? e.g. a fill in the 

gap 

7.2% 12.7% 54.9% 25..1% 100% 

2 Do you explain 

grammatical points? I.e. 

teacher explains the 

structure to the whole 

class 

2.5% 11.7% 45.6% 40.2% 100% 

3 Do you use 

communicative grammar 

tasks i.e. tasks which 

require the use of the 

target form in purposeful 

communication 

11.9% 34.4% 32.1% 21.6% 100% 

4 Do you Discuss  errors 

with class i.e. Discussing 

common errors that 

students make; suggesting 

ways to avoid them 

3.8% 13.0% 35.9% 47.3% 100% 

5 Do you Compare  English 

language grammar with 

mother tongue grammar, 

e.g. comparing how the 

passive is used in English 

and Urdu, Punjabi  

grammars 

18.0% 24.7% 30.6% 26.6% 100% 

6 Comprehension based 

grammar task 4, i.e. tasks 

that require learners to 

comprehend a grammar 

structure but not produce 

it. 

6.8% 31.3% 42.2% 19.2% 100% 
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Activity 2 

The table shows teachers’ opinion concerning grammatical explanation given 

by the teacher while teaching. Out of 732 teachers only 18(2.5%) admitted that they 

never explained grammatical structures in class, 86(11.7 %) were rarely using the 

explanation of grammatical structures to the whole class, 334(45.6%) respondents 

used this activity occasionally while 294(40.2%) respondent said that they frequently 

used to gave explanation of grammatical structures to the class. 

Activity 3 

The statistics given in the above table above point out clear picture that 

87(11.9%) respondents never use communicative grammar tasks, 252(34.4%) 

rarely,234(32.1%) occasionally whereas 158(21.6%) claimed to frequently utilize 

such tasks. 

Activity 4 

Quantitative information presented in the table above reveals that 28(3.8%) 

never, 95(13.0%) rarely, 263(35.9%) occasionally discussed errors with the students 

in the classes while the greater number of respondents 436(47.3%) divulged that they 

discussed grammatical errors with the students suggesting ways to avoid them.. 

Activity 5 

It is clearly seen from the table that 132(18.0%) respondents never compared 

English grammar with that of Urdu or Punjabi, 181(24.7%) rarely and 224(30.6%) 

occasionally did such comprison195 (26.0%) respondent frequently compared the 

grammatical structures of the Target language with Urdu or Punjabi 

Activity 6 

The table indicates that 50(6.8%) respondents said that they never use 

comprehension based grammar tasks, 229(31.3%) said rarely and 309(42.2%) said 
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they occasionally used comprehension based grammar tasks 144(19.7%) frequently 

applied such tasks. 

Effectiveness of activities 

Occurring frequency of given activities has mentioned. Now in this part results 

pertaining to effectiveness of such activities will be presented. 

Table 4.14  

Effectiveness of activities 

S. 

No. 

Activities Effectiveness 

Not at 

all 

effect. 

Fairly 

Effect. 

Effect. Very 

Effect. 

Total 

1 Do you use some types of written 

grammar exercises? E.g. a fill in the 

gap 

2.0% 21.0% 51.1% 25.8% 100% 

2 Do you explain grammatical 

points? i.e. teacher explains the 

structure to the whole class 

1.0% 19.5% 46.4% 33.1% 100% 

3 Do you use communicative 

grammar tasks, i.e. tasks which 

require the use of the target form in 

purposeful communication 

10.8% 25.1% 37.8% 26.2% 100% 

4 Do you Discuss  errors with class 

i.e. Discussing common errors that 

students make; suggesting ways to 

avoid them 

3.0% 16.1% 36.3% 44.5% 100% 

5 Do you Compare  English language 

grammar with mother tongue 

grammar e.g. comparing how the 

passive is used in English and Urdu, 

Punjabi  grammars 

15.6% 25.5% 29.4% 29.5% 100% 

6 Comprehension based grammar 

task 4 i.e. tasks that require learners 

to comprehend a grammar structure 

but not produce it. 

5.6% 24.9% 47.4% 22.1% 100% 
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Activity 1  

Taking in to account the above results, it appears that 15(2.0%) out of 732 

respondents say that written grammar exercises are not at all effective, 154(21.0%) 

were of the view that these were fairly effective and 374(51.1%) thought such 

exercises to be effective and 189(25.8%) found the activities very effective in 

teaching grammar. 

Activity 2 

The response regarding the effectiveness of grammatical explanation given by 

the teacher show that 7(1.050 participants considered the activity not at all effective, 

143(19.5%) found fairly effective, 340(46.4%) acknowledged as effective whereas 

192(26.2%) regarded as very effective. The conclusion is that most of the teachers 

have positive opinion about the effectiveness of this activity in teaching English 

grammar. 

Activity 3 

Above table presents a vivid picture of teachers’ viewpoint on the subject of 

communicative grammar tasks and it is apparent that 79(10.8%) considered 

ineffective, 184(25.1%) fairly effective, 277(37.8%) effective and 192(26.2%) very 

effective. Overall opinion of teachers goes in favor of the activity. 

Activity 4  

The results shown in the table above reflect that majority of the teachers 

326(44.5%) felt that discussion of errors with class is very effective, 266(36.3%) 

found effective, 118(161%) fairly effective but the minority of respondents 22(3.0%) 

regard as not at all effective. This shows that most of the teachers are in favor of this 

activity. 
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Activity 5  

Comparison of the grammar rules of mother tong, 1
st
 language and target 

language was found very effective by 216(29.%%) respondents, effective by 

215(29.4%), fairly effective by 187(25.5%) not effectively and 114(15.6%) marked as 

not at all effective. In the opinion of most of the teachers this activity is considered as 

effective and useful in teaching grammar. 

Activity 6 

The figures shown in the table describes that 347 (47.4%) participants 

regarded comprehension based grammar tasks as effective way of teaching grammar, 

162(22.1%) considered very effective and182(24.9%) fairly effective, while a small 

number of respondents considered it not at all effective. 

Part D: Inferential Statistics 

This section consists of inferential statistics applied in the analysis of data 

including t-test, one way ANOVA, and Pearson correlation coefficient. 

Table 4.15 

t-test applied on Total of teachers beliefs questionnaire by Gender 

Gender N Mean SD df t p Effect size 

Male 353 123.25 12.858 

730 -.166
*
 0.8680 0.011 

Female 379 123.09 14.069 

*
p>0.05  

 t test was conducted to compare mean scores on total of teachers’ beliefs 

questionnaire. By applying t test on the mean scores of male and female respondents 

it was found that t value (-.166) with df (730) was not significant at p<0.05, and the 

difference in means is also negligible due to small (0.011) effect size. This means that 
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male and female teachers are not different in their beliefs regarding grammar 

teaching. 

Table 4.16 

t-test applied on total of teacherTs’ beliefs questionnaire by locale 

locale N Mean SD df t p Effect size 

Rural 324 123.09 13.341 

730 -.143
*
 0.886 -0.010 

Urban 408 123.23 13.623 

  
*
p>0.05  

The table 4.16 given below presents the results of t test for rural and urban 

respondents on total of teachers’ belief questionnaire  it was found that t value (-.143) 

with df (730) was not significant at p<0.05, and the difference in means is negligible 

due to small (0.010) effect size. 

Telling thereby that difference in locale has no effect on teachers’ beliefs 

regarding grammar. 

Table 4.17 

t-test applied on subscale “teaching Approach” by Gender 

Gender N Mean SD df t p Effect size 

Female 379 31.92 4.243 

730 -.949
*
 0.342 -0.034 

Male 353 32.24 4.897 

  
*
p>0.05  

It can be observed from the statistical figures given in table 4.18 that by 

applying t test on the mean scores of male and female respondents it was found that 

mean (31.92, 32. 24) and t value (-.949) with df (730) was not significant at p<0.05 

and the difference in means was negligible due to small  (-0.034) effect size. It means 

that teaching approaches of male and female teachers were not different. 
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Table 4.18 

t-test applied on the subscale “Teaching approach” by locale 

Locale N Mean SD df t p Effect size 

Rural 324 32.06 4.942 

730 -.62
*
 .950 -0.002 

Urban 408 32.08 4.957 

  
*
p>0.05  

Table 4.18 presents statistics relevant to test on rural and urban participants to 

find out the difference in mean scores and fact can be established by looking at t value 

(-.62) with df (730) that there was not significant divergence at p<0.05, and the 

difference in means is negligible due to small (-0.002) effect size. 

Table 4.19 

t-test on subscale “argument against teaching grammar” by Gender 

Gender N Mean SD df t p Effect size 

Female 379 9.98 2.279 

730 .348
*
 728 0.013 

Male 353 9.92 2.240 

  
*
p>0.05  

The table indicates application of t test to compare scores on subscale of 

argument against teaching grammar. It was clear that the mean scores (9.98, 10.00) of 

male and female respondents and t value (.348
*
) with df (730) was significant at 

p<0.05 and the effect size was (0.013). This means that argument against teaching 

grammar given by the male and female teachers are significantly different. 

The table 4.20 indicates that the mean scores (9.89, 10.00) of rural and urban 

respondents were not noteworthy as t value (-.623) with df (730) was not significant at 

p<0.05, and the difference in mean score is negligible due to small (-0.002) effect 

size. 
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Table 4.20 

t-test applied on Subscale “Argument against teaching grammar” by locale 

locale N Mean SD df t p Effect size 

Rural 324 9.89 2.344 

730 -.623
*
 .534 -0.024 

Urban 408 10.00 2.191 

  
*
p>0.05  

Table 4.21 

t-test applied on subscale “Feedback and Error Correction” by Gender 

Gender N Mean SD df t p Effect size 

Female 379 15.27 2.437 

730 .113
*
 .910 0.004 

Male 353 15.25 2.280 

  
*
p>0.05  

 A casual look of the table 4.21 evidently indicates that the mean scores of 

male and female respondents (15.27, 15.25) and t value (.113
*
) with df (730) was not 

significant at p<0.05 and the effect size was (0.004). 

Table 4.22 

t-test applied on subscale “Feedback and Error Correction” by locale 

Locale N Mean SD df t p 

Rural 324 15.08 2.363 

730 -1.893
*
 .534 

Urban 408 15.41 2.353 

  
*
p>0.05  

The t test results for the mean scores of rural and urban respondents are shown 

in table 4.23. it is apparent from the table taken that mean difference in score of both 

groups (15.08, 15.41) and t value (-1.893) with df (730) was not significant at p<0.05, 

telling thereby that locale is not a variable impacting on the subscale “feedback and 

error Correction.” 
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Table 4.23 

t-test on subscale “Importance of Grammar” by Gender 

Gender N Mean SD df t p Effect size 

Female 379 18.61 3.131 

730 -.754 ..451 -0.029 

Male 353 18.79 3.065 

  
*
p>0.05  

 Table 4.23 shows that application of  independent sample t test was applied to 

compare mean score on subscales of Importance of Grammar. It can be clearly 

depicted that mean score (18.61, 18.79) and t value (-.754
*
) with df (730) of male and 

female respondents was not significant at p<0.05 and due to small (-0.029) effect size 

the difference in means is also negligible. 

Table 4.24 

t-test on applied subscale “Importance of Grammar” by locale 

Locale N Mean SD df t p Effect size 

Rural 324 18.65 3.055 

730 -.365
*
 .715 -0.014 

Urban 408 18.74 3.136 

  
*
p>0.05  

Table 4.25 reflects that the t value (-.365) with df (730) was not significant at 

p<0.05, and the difference in means is also negligible due to small (-0.014) effect size. 

Table 4.25 

t-test applied on subscale “Role of the learner” by Gender 

Gender N Mean SD df t p Effect size 

Female 379 10.82 1.962 

730 1.352 1.77 0.051 

Male 353 10.62 1.936 

  
*
p>0.05  

 The table reveals the fact that respondents’ mean scores (10.82, 10.62) and t 
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value (1.77
*
) with df (730) was not significant at p<0.05 and the effect size is 0.051) 

which has no importance to report. 

Table 4.26 

t-test applied on subscale “Role of the Learner” by locale 

Locale N Mean SD df t p Effect size 

Rural 324 10.94 1.923 

730 2.738
*
 .006 0.100 

Urban 408 10.55 1.957 

  
*
p>0.05  

There is significant difference between the mean scores (10.94, 1055) with SD 

(1.923, 1.957) of rural and urban respondents and t value (2.738) with df (730) was 

significant at p<0.05, and the effect size is (-0.014). 

ANOVA 

Table 4.27 

One way ANOVA on teachers’ beliefs questionnaire among different age groups  

 df 
Sum of 

Squares 

Mean 

Square 
f Sig. 

Between groups 7 583.578 145.894   

Within Groups 724 132439.417 182.173 .801 .525 

Total 731 133022.995    

p<0.01 

 Table shows the fact that F value (.801) for all respondents on teacher’s belief 

scale was not significant at p<0.01 means that respondents from different age groups 

were not significantly different on teachers’ belief scale. 
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Table 4.28 

One way ANOVA on teachers’ beliefs questionnaire among groups based on 

academic qualification 

 df 
Sum of 

Squares 

Mean 

Square 
f Sig. 

Between groups 7 309.063 103.021   

Within Groups 724 132713.932 182.299 .656 .638 

Total 731 133022.995    

p<0.01 

 Table indicates that F value (.656) for all respondents on teacher’s belief 

questionnaire was not significant at p<0.01. It is apparent from the table above that 

respondents with different academic groups were not significantly different as 

indicated by teachers’ belief questionnaire. 

The following table illustrates that F value 2.810 for all respondents on teachers belief 

questionnaire was not significant at p<0.05. It is clearly observed from table that  

Table 4.29 

One way ANOVA on teachers’ beliefs questionnaire among groups (professional 

qualification) 

 df 
Sum of 

Squares 

Mean 

Square 
f Sig. 

Between groups 2 1017.702 508.851   

Within Groups 729 132005.293 181.077 2.810 .061 

Total 731 133022.995    

p<0.05 

that participants having varied professional qualification, were not 

significantly different from each other on teachers’ belief questionnaire. For in-depth 

analysis results of the post hoc test is given below. 
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Post hoc Test (LSD) 

The table 4.30 presents that the mean difference (2.676) between respondents 

having professional qualification of B.Ed. and respondents having no professional 

qualification was significant at *p<0.05 respectively. This shows that professional 

qualification makes a difference in teachers’ beliefs system regarding grammar. 

Table 4.30 

Professional 

Qualification 

Professional 

Qualification 

Mean  

Difference  

p 

None B.Ed. 2.676* 0.019 

*p<0.05 

The table 4.31 denotes that F value (5.460) was significant at p<0.01, which mirrors 

that respondents with different level of experience on teachers’ belief questionnaire 

vary significantly in their beliefs towards teaching grammar and classroom practices. 

For in-depth analysis, Least Significant Difference (LSD) was used as a post hoc test. 

Table 4.31 

One way ANOVA on teachers’ beliefs questionnaire among groups (Experience) 

 Df Sum of 

Squares 

f Sig. 

Between groups 3 2927.110   

Within Groups 728 130095.885 5.460 .001 

Total 731 133022.995   

p<0.01 

The post hoc statistics given below confirm that the mean difference (4.344) 

between respondents at the level of experienc1-5 to 5-10, and the mean difference 

(6.453) between respondents at the level of experience 5-10 to 10-15was same. The 

mean difference (3.683) of the respondents having the level of experience 10-15 or 15 

above was significant at p<0.05.  
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Table 4.32 

Post hoc Test (LSD) 

Experience Experience Mean Difference p 

1-5 

5-10 

10-15 

5-10 

10-15 

15 or above 

4.344(*) 

6.453(*) 

3.863(*) 

1.894 

1.699 

.003 

*p<0.05 

The statistical evidence in table 4.33 offers comparison among secondary 

school teachers of different age groups. The table indicates that F value (.306) was not 

significant at p<0.01, so it could be concluded that respondents’ beliefs regarding 

Teaching Approach in a grammar class did not differ significantly. 

Teachers’ opinion regarding Argument Against Teaching Grammar was 

significantly poles apart as was obvious from table  that F value (4.422) was 

significant at p<0.01, as a consequence, it can be derived that respondents’ beliefs 

regarding teaching grammar in a class with different age groups diverged 

significantly. 

The table shows that F value (.260) was not significant at p<0.05, for feedback 

and error correction in the classroom as a result, it could be said that respondents’ 

beliefs regarding Feedback and error correction in a class with varied age groups were 

not diversified significantly. 

Similarly the F value (1.798) was not significant at p<0.05 in the context of 

importance of grammar. So it could be said that respondents belonging to various age 

levels were not possessing significantly different beliefs regarding Importance of 

grammar. 
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Table 4.33 

One way ANOVA on subscales of teachers’ beliefs questionnaire regarding age  

Source Variable Df Sum of 

Squares 
Mean 

Square 
f Sig. 

Teaching Approach      

Between Groups 4 25.685 6.421 .306* .874 

Within Groups 727 15240.332 20.963 

Total 

 

731 15266.016    

Argument against teach. G.      

Between Groups 4 88.598 22.149 4.422* .002 

Within Groups 727 3641.632 5.009 

Total 

 

731 3730.230    

Feedback and Error Correct.      

Between Groups 4 5.824 1.456 .260* .904 

Within Groups 727 4069.815 5.598 

Total 

 

731 4075.639    

Importance of Grammar      

Between Groups 4 68.756 17.189 1.798* .127 

Within Groups 727 6949.521 9.559   

Total 

 

731 7018.277    

Role of the Learner      

Between Groups 4 20..501 5.125 1.350* .250 

Within Groups 727 2760.646 3.797   

Total 731 2781.148    

 

As for as the role of the learner is concerned the table also indicates that F value 

(1.350) was not significant at p<0.05, and it could be inferred that respondents’ beliefs 

regarding role of the learner with different age groups were not different significantly.  
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Table 4.34 

Post hoc Test (LSD) 

Age Age Mean Difference  p 

>30 

31-35 

36-40 

41-45 

<46. 

41-45 

41-45 

<46 

.767* 

.657* 

.523 

-.842 

.005 

.012 

.044 

.000 

*p<0.05 

               It can be seen from the table 4.35 that F value (1.653*) was indicative of no 

significant difference at p<0.01. So, it can be deduce that respondents’ beliefs 

regarding Teaching Approach in a grammar class did not differ significantly. 

The mean difference (.767) between respondents of age groups of >30 and 

<46, mean difference (-4.007).between age groups of 31-35 and 41-45, mean 

difference (.523) between the age groups of 36-40 and 41-45 and the mean difference 

(-.842) between the age groups of 41-45 and <46 was significant at *p<0.05, showing 

thereby that age not a factor in determining teachers’ beliefs regarding grammar. 

A Precise look at the table gives clear indication that ANOVA results irrespective of 

broader levels of academic qualification related to all subscales of teachers’ belief 

questionnaire were not significant at p<0.05. It can be viewed that respondents’ 

beliefs regarding argument against teaching grammar with F value (.312), 

feedback and Error Correction with F value (.694*), Importance of grammar 

with F value (.589) and The role of the Learner F value (1.160) were not significant at  
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Table 4.35 

One way ANOVA on subscales of teachers’ beliefs questionnaire considering 

Academic Qualification 

 
Source Variable Df Sum of 

Squares 
Mean 

Square 
f Sig. 

Teaching Approach      

Between Groups 3 103.206 34.420 1.653* .176 

Within Groups 728 15162.756 20.828 

Total 

 

731 15266.016    

Argument against teach. G.      

Between Groups 3 4.789 1.596 .312* .817 

Within Groups 728 3725.440 5.117 

Total 

 

731 3730.230    

Feedback and Error Correct.      

Between Groups 4 11.628 3.876 .694* .556 

Within Groups 727 4064.011 5.582 

Total 

 

731 4075.639    

Importance of Grammar      

Between Groups 3 17.005 5.668   

Within Groups 728 7001.272 9.617 .589* .622 

Total 

 

731 7018.277    

Role of the Learner      

Between Groups 4 13.237 4.412   

Within Groups 727 2767.911 3.802 1.160* .324 

Total 731 2781.148    

p<0.05.   

 

Post hoc statistics given in the table below show The mean differences (3.804) 

between respondents of having qualification of B.A and M.A (-4.007).respondents 

having qualification of M. Phill were significant at *p<0.05 respectively.  
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Table 3.36 

Post hoc Test (LSD) 

Professional 

Qualification 

Professional 

Qualification 

Mean Difference p 

BA 

MA 

M.Phill. 

M.Phil. 

3.804* 

-4.007* 

.046 

.033 

*p<0.05 

Table 4.37 

One way ANOVA on subscales of Teachers’ beliefs questionnaire concerning 

Professional qualification 
Source Variable Df Sum of 

Squares 
Mean 

Square 
f Sig. 

Teaching Approach      

Between Groups 29 34.383 1.186 2.090* .001 

Within Groups 702 398.288 .567 

Total 

 

731 432.671    

Argument against teach. G.      

Between Groups 2 10.866 5.433 1.065* .345 

Within Groups 729 3719.364 5.102 

Total 

 

731 3730.230    

Feedback and Error Correct.      

Between Groups 2 32.837 16.419 2.961* .052 

Within Groups 729 4042.802 5.546 

Total 

 

731 4075.639    

Importance of Grammar      

Between Groups 2 55.970 27.985 2.930* .054 

Within Groups 729 6962.308 9.550   

Total 

 

731 70.18.277    

Role of the Learner      

Between Groups 2 6.347 3.173 .834* .435 

Within Groups 729 2774.801 3.806   

Total 731 2781.148    
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It is shown  in the table 4.37 given above that by applying one way ANOVA 

on subscales of belief questionnaire regarding professional qualification F value 

(2.090) was significant at p<0.01, hence, it could be deduced that respondents’ beliefs 

as regard to Teaching Approach in a grammar class vary significantly with wide-

ranging professional qualification. 

Whereas the table clearly reflects that F value (1.065) was not significant at 

p<0.01, for respondents beliefs related to argument against teaching grammar, as a 

consequence, it could be surmised that respondents’ beliefs regarding teaching 

grammar in a class with diverse Professional qualification did not change 

significantly. 

Same is the case with the subscales of Feedback and Error Correction, 

importance of Grammar, and The Role of the Learner, as it can be observed that F 

value (2.961) for Feedback and Error Correction, F value (2.930) for Importance of 

Grammar, and F value (.834) for The Role of the Learner were not significant at 

p<0.01, therefore it can be interpreted that respondents’ beliefs about these three 

subscales with different Professional qualification did not differ significantly. 

Table 4.38   Post hoc Test (LSD) 

Professional 

Qualification 

Professional 

Qualification 

Mean Difference p 

None B.Ed. .623 * .018 

*p<0.05 

The mean difference (.6230) between respondents having no professional 

qualification and B.Ed. was significant at *p<0.05 meaning that professional 

qualification makes the difference. 
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Table 4.39 

One way ANOVA on subscales of Teachers’ beliefs questionnaire relating to 

Experience 

 
Source Variable Df Sum of 

Squares 
Mean 

Square 
f Sig. 

Teaching Approach      

Between Groups 29 151.757 50.586 2.437* .064 

Within Groups 702 15114.259 20.761 

Total 

 

731 15266.016    

Argument against teach. G.      

Between Groups 3 38.850 12.950 2.554* .054 

Within Groups 728 3691.380 5.071 

Total 

 

731 3730.230    

Feedback and Error Correct.      

Between Groups 3 32.867 10.956 1.973* .117 

Within Groups 728 4042.772 5.553 

Total 

 

731 4075.639    

Importance of Grammar      

Between Groups 3 168.641 56.214 5.975* .001 

Within Groups 728 6849.636 9.409   

Total 

 

731 7018.277    

Role of the Learner      

Between Groups 3 2.778 .926   

Within Groups 728 2778.369 3.816 .243* .867 

Total 731 2781.148    

 

The statistical analysis in table 4.40 illustrates comparison among secondary 

school teachers having different length of experience regarding subscales of teachers’ 

beliefs questionnaire. The table gives clear evidence that F value (2.437) was not 

significant at p<0.01in the context of teaching approach, hence the inference can be 

made that respondents’ beliefs regarding Teaching Approach in a grammar class were 
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not significantly different for the teachers with varied Experience. 

Same evidence could be observed for three other subscales and these are; 

argument against teaching grammar with F value is (2.554), Feedback and Error 

correction with the F Value (1.973), The Role of the Learner with (.243*). Therefore 

it could be interpreted that teachers having different range of experience were not 

holding significantly different beliefs and practices. 

The table also clearly indicates that F value (5.975*) for importance of 

grammar was significant at p<0.01, thus, it could be said that respondents’ beliefs 

regarding Importance of grammar in a class with different range of Experience were 

significantly swerved and different.  

Table 4.40 

Post hoc Test (LSD) (Feedback and Error Correction) 

Experience Experience Mean Difference  p 

5-10 years 

10-15 

1-5 

 

10-15 years 

15 or above 

5-10 

15 or above 

-.610 * 

-.572* 

1.548 

1.304 

.033 

.009 

.000 

.000 

*p<0.05 

The mean difference (-.610) between respondents having 5-10 and 10-15 year 

experience and mean difference (-.572), between participants having 10-15 year and 

15 year or above experience was significant. The mean difference (1.548) between 

respondents having 1-5 and 5-10 year experience (1.304) and mean difference (.806) 

was significant at *p<0.05. 
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Analyzing Relationships 

Table 4.41 

Relationship between subscales of belief questionnaire 

Subscales N Mean SD 

Teaching Approach 

Argument against Grammar 

732 

732 

32.07 

9.95 

4.570 

2.259 

Feedback and error correction 732 15.26 2361 

Importance of Grammar 

Role of the leaner 

732 

732 

18.70 

10.72 

3.099 

1.951 

 

The table presented above illustrates information regarding relationship 

between different subscales of teachers’ belief questionnaire. It can be depicted from 

the table that Teaching Approach have mean score 32.07 and argument against 

grammar teaching have mean score 9.95 while feedback and error correction have 

mean score of 15.26. Whereas the mean scores of importance of grammar and role of 

the learner are 18.70 and 10.72 respectively. 

 The following table demonstrates that positive and significant correlation 

exists between all Sub-Scales of teachers’ belief questionnaire. Significant correlation 

at the level of 0.01 exists between all Sub-Scales of teachers’ belief questionnaire. 

The table4.43 given below demonstrates relationship between frequency and 

effectiveness of activities used in the class. It can be deduced from the table that 

frequency of activities used in classroom have mean score 17.7309 and argument 

effectiveness of activities used in classroom have mean score 17.5205. 
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Table 4.42 

Relationship between subscales of belief questionnaire 
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Teaching Approach ---       

Argument against Grammar  .227** ---      

Feedback and error correction .537** .206** ---     

Importance of grammar .545** .177** .518** ---    

Role of the learner .315** .219** .218** .229** ---   

**Correlation is significant at 0.01 level (2-tailed) 

Table 4.43 

Relationship between frequency and effectiveness of activities used in the classroom  

Subscales N Mean SD 

Total of frequency of activities used in class  732 17.7309 3.10993 

Total of effectiveness of activities used in class 732 17.5205 2.90636 

 

Table 4.44 

Relationship between frequency and effectiveness of activities used in class  

Subscales 1 2 

Frequency of activities used in class  - - 

Effectiveness of activities used in class .522** - 

**Correlation is significant at the 0.01 level 

As it can be observed from the table above that strong and positive correlation 

exists between two variables. Significant correlation at the level of 0.01 exists 
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between Frequency and effectiveness Scale of activities used by the teachers in a 

language classroom. 
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Chapter 5 

Summary, Findings, Conclusions, Discussion  

and Recommendations 

Summary 

English Language teaching is considered as a lingua franca all over the world. 

This is a widely learnt language in a variety of settings, cultures, societies and in 

parallel with a number of languages. There are a lot of theories in the field of 

Language learning and language acquisition. Debate about the effectiveness of these 

theories has long history. Communicative language teaching is most favored theory 

now a days. Researches on the techniques and methods like inductive and deductive, 

explicit and implicit methods are being conducted widely. 

Another field of study in educational settings is teachers’ beliefs. Beliefs are 

considered as personal knowledge which is constructed through academic and 

professional experience. The researcher in this study combined both fields and tried to 

find out the impact of those beliefs on their practices. All English language teachers 

teaching at secondary level in the province of Punjab were the population of this 

study.  

Out of 36 districts of Punjab. 8 districts were selected conveniently. At the 

second stage, keeping in view the demographic variables stratified sampling 

technique was adopted. In each district 20 schools were selected. 10 were urban and 

ten rural. Further strata was made on the basis of gender. So 5 girls schools from 

urban area and 5 schools from rural area were selected. Same selection criterion was 

applied for boys schools.  All English language teachers teaching in selected schools 
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were included in the as sample. So it could be said that at the last stage of sampling 

census technique was adopted to assure validity, reliability and generalizabillity of the 

results.  

The data obtained from the questionnaire answered the research questions of 

the study. Questionnaire used in this study had four parts. Part A consisted of 

demographic information about participants. Four open ended statements were 

included in Part B of the questionnaire. After analyzing common responses given by 

the participants, statements were coded an analyzed statistically. Part C has four 

sections of different nature. While part D consisted of Likert type scale. 

Reliability of the questionnaire was checked and Cranach’s alpha for belief 

questionnaire was found 0.812 which is considered very high on statistical measures. 

It is noteworthy that teachers’ beliefs with different variables like gender, locale, 

Academic and professional qualification and Experience were in some aspects 

of beliefs and practices totally swerved and different. While in some aspects no 

significant difference was found. 

Conclusion could be derived that beliefs and practices among groups having 

miscellaneous variables in regard to total of belief questionnaire and all subscales 

were mostly similar and in line. It was found that there was a moderate, positive and 

significant relationship between factors of scale. Relationship was also moderate, 

positive and significant in teachers’ beliefs and practices. 

Summary of the Results and Findings 

The following findings of this study are constituted on the basis of survey data 

obtained from the application of descriptive and inferential statistics: 
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Section 1: Demographic Characteristics 

This section deals with demographic information about respondents related to 

their gender, locale, age, teaching experience, qualification. The results of the study 

lead to the following Conclusions 

1. Distribution of male and female respondents shows that the percentage of all 

male respondents was 48.2%. While female respondents51.8%, were slightly 

in majority. 

2. Out of 732 respondents 14% were less than 30 while 16 % were from 31 to 35, 

16% were from age 36 to 40, 41 to 45 and above 45 and less than 60 were 

2.6% separately. So it could be concluded that most of the teachers were 

middle aged 

3. It was concluded that most of the respondents (77.9%) were M.A, only 3 were 

holding Ph.D (.4%). 

4.  After a scanning a distribution of respondents according to their professional 

qualification it can be concluded that (36.9%) respondents didn’t not have any 

professional qualification.  

5. The classification of respondents regarding their teaching experiences shows 

that12.8% respondents were there with 1 to 5 year experience; between 5to 10 

year experience 14.55 respondent, 20.4% respondents with 10 to 15 years 

experience while the greater number of respondents were in the category of 15 

years or above 52.3%.  

Part B 

Part B of the questionnaire deals with the meaning, role of grammar, 
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conception of grammar teaching of grammar, issues and difficulties while teaching. 

There were 6 open ended questions given in this part. Questions were recoded 

according to the opinion given by the teachers. Strong similarities were found in the 

given responses. It showed that teachers were not having diversified opinion in this 

regard. 

This table reveals teachers’ given meaning to grammar and as it is apparent 

that 324(44.3%) respondents said that grammar means the study of rules and 

structures while 408(55.7%) participants said grammar is a set of rules governing the 

structure. 

The role of grammar in language learning 

After getting evidence from the findings it could be concluded that 60.1% 

respondents gave the opinion that grammar hinders fluency while 38(5.2%) 

respondents uttered that it clarifies the functions of language.  

1. Opinion regarding extensive grammar teaching 

It was concluded that greater number of respondents76.8% had the opinion 

that grammar should not be taught extensively. 

2. Necessity of grammar teaching 

54.9% respondents showed the opinion that accuracy could be gained through 

proper exposure of grammar while 25.1% having opinion that it is a proper guide to 

language learning. 

3. Do you face any issues or difficulties while teaching grammar? 

76.8% contributors of the study said they were not facing any difficulty during 

teaching grammar. So conclusion could be made that grammar teaching was an easy 
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task for teachers. 

4. Reasons for such Issues/difficulties 

After scanning the figures obtained regarding Issues and difficulties it can be 

concluded that opinion of respondents was divided.  As it could be seen that11.9% 

partakers believed that lack of resources was the reason while students’ inability was 

another reason according to 34.4% respondents, 32.1% participants alleged that 

teachers inability to teach grammar was the main reason and 21.6% had opinion that 

gap between 1
st
 and 2

nd
 language grammatical structure was the main cause in this 

regard. 

Part C 

Part C of the questionnaire explores information regarding the frequency and 

effectiveness of certain activities in a language classroom.  

Frequency of activities 

1. As it is evident 54.9% respondent uttered that they occasionally used activities 

to teach grammar while 25.1% claimed that those activities were frequently in 

their use. The conclusion is that teachers just explained rules in grammar class. 

2. The evidences regarding teachers’ opinion concerning grammatical 

explanation given by the teacher while teaching were found that45.6%) 

occasionally while 40.2% respondent were frequently giving such structure 

explanation to the class. Conclusion is clear that grammar class was rule 

driven. 

3. The statistics paint clear picture that 34% respondents rarely used 

communicative grammar tasks, while 32.1% claimed to occasionally utilized 
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such tasks. 

4. Quantitative information reveals that 47% respondents divulged that they 

employed the tasks which require the use of the target form in purposeful 

communication. 

5. It could be vividly sighted that opinion regarding comparison of target 

structure with mother tong or first language was divided evenly. So it could 

not be concluded that in any category respondents were not in majority or 

minority. 

6. 42% respondents said that they never used comprehension based grammar 

tasks, whereas 31% rarely frequently applied such tasks so it could be 

concluded that teachers were not aware of the importance comprehension 

based activities. 

Effectiveness of activities 

Occurring frequency of given activities has mentioned. Now in this part, 

conclusions pertaining to effectiveness of such activities will be presented.  

1. The fact can be established that 51% respondents asserted that written 

grammar exercises are not at all effective and 25% found the activities very 

effective. So majority of teachers’ opinion could be considered against written 

exercises. 

2. The response towards the effectiveness of grammatical explanation given by 

the teacher 46.4% acknowledged as effective whereas 192(26.2%) regarded as 

very effective. The conclusion is that teacher’s given explanation was the most 

favorable activity of a language classroom. 

3. A vivid snapshot of teachers’ viewpoint on the subject of communicative 
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grammar tasks strengthen the conclusion that almost all teachers found these 

tasks fairly effective, effective or very effective. 

4. Majority of the teachers 44.5% felt that discussion of errors with class is very 

effective, though 36.3% found effective. So a sharp conclusion is evident that 

discussion of error with class was found useful. 

5. verdict about Comparison of the grammar rules of mother tong, 1
st
 language 

and target language gave clear Conclusion that less than one fourth participant 

found it ineffective and for rest of the teachers it was fairly effective, effective 

and very effective. 

6. Finding of the study portray that 47.4% participants regarded comprehension 

based grammar tasks effective, and 22% very effective. So it could be 

concluded that teachers are aware of the importance of comprehension based 

grammar activities and the activities are in their use. 

Section 4: Inferential Statistics 

This section is consisted of inferential statistics including t-test, one way 

ANOVA, and Pearson correlation.  

1. It was found that t value (-.166) of male and female respondents on total of 

teachers’ belief questionnaire was not significant at p<0.05, so the fact could 

be established that male and female respondents possessed same beliefs and 

practices. 

2.  t value (-.143) for urban and rural respondents on total of teachers’ beliefs 

questionnaire was not significant at p<0.05. So it could be said that vicinity 

had no impact on the respondents and they had same beliefs and practices. 

3. Teachers’ had divers opinion on subscale of argument against teaching 
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grammar was an obvious conclusion to be derived because the mean scores of 

male and female respondents and t value (.348
*
) was significant at p<0.05. 

4. Quantitative measures on subscales; Teaching approach, Feedback and Error 

Correction, Importance of the Grammar and Role of the learner could be 

clearly depicted and the fact is that respondents mean scores were not 

significant at p<0.05. So it can be said that teachers were not varying by 

gender and possess same beliefs and practices in these aspects. 

5. Slightly different mean scores (9.89, 10.00) of rural and urban respondents 

were not noteworthy on subscale of Teachers’ belief questionnaire. So it could 

be derived that local has no importance in the context of beliefs and practices 

related to argument against grammar teaching. 

6. Respondents from different age groups were not drastically different in belief 

and practices. 

7. Teachers with different qualifications had same beliefs and practices 

8. Participants having varied qualification were contrasting with each other in 

their beliefs and practices.  

9. Teachers with and without professional qualification were showing same 

beliefs and practices. 

10. The verdict reflected that respondents with different level of experience on 

teachers’ belief questionnaire vary significantly in their beliefs towards 

teaching grammar and classroom practices.  

11. Evidence proved that respondents belonging from different districts vary 

considerably different on teachers’ belief questionnaire in their beliefs towards 

teaching grammar and classroom practices.  
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12. The statistical comparison among secondary school teachers having different 

age groups indicated that respondents’ beliefs regarding Teaching Approach in 

a grammar class did not differ a lot. 

13. While teachers’ opinion regarding Argument Against Teaching Grammar was 

significantly pole apart as a consequence, it could be derived that respondents’ 

beliefs regarding teaching grammar in a class with different age groups 

diverged drastically. 

14. It could be depicted that respondents’ beliefs regarding Feedback and error 

correction in a class with varied age groups were not diversified extensively. 

15. Respondents belonging to various age levels possessed almost identical beliefs 

regarding Importance of grammar and the role of the learner. 

16. Verdict could be provided that respondents’ beliefs regarding Teaching 

Approach in a grammar class did not fluctuate radically were alike. Beliefs 

regarding argument against teaching grammar, feedback and Error Correction, 

Importance of grammar and The Role of the learner were also identical among 

different qualifications. 

17. Professional qualification had significant effect in regard to teaching approach. 

With various professional qualification teachers possess extensively unlike 

beliefs. 

18. In consequence it could be surmised that teachers’ beliefs related to argument 

against teaching grammar, with diverse Professional qualification did not 

change significantly. 

19. Same is the case with the subscales of Feedback and Error Correction, 

importance of Grammar, and The Role of the Learner. 
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20. The statistical support illustrates comparison among secondary school teachers 

having different length of experience regarding subscales of teachers’ beliefs 

questionnaire, hence the inference can be made that respondents’ beliefs 

regarding Teaching Approach in a grammar class were not notably diverse 

with varied Experience.  Same proof could be observed for rest of the three 

subscales and these are argument against teaching grammar, Feedback and 

Error correction, The Role of the Learner. Therefore it could be deduced that 

teachers having broader range of experience were not holding considerably 

revolutionized beliefs and practices. 

21. It is noteworthy that teachers’ beliefs regarding Importance of grammar in a 

class with different range of Experience were totally swerved and different.  

22. The conclusion could be derived that beliefs and practices among groups 

having miscellaneous variables in regard to all subscales were similar and in 

line. 

23. From the correlation analysis it was found that there was a moderate, positive 

and significant relationship between the mean scores on teaching approach 

scale and mean scores on argument against teaching scale as well as mean 

scores on feedback and error correction and importance of grammar were 

leading to the fact that teachers beliefs correlate with each other.  

24. Mean scores on frequency scale of activities was positively, significant and 

strongly correlated with mean scores on effectiveness scale, exposing that 

frequent use of activity had propensity towards effectiveness.  

Discussion 

Grammar teaching is always a controversial topic in the subject of English 
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language teaching. What is the role of grammar in currently popular communicative 

perspective? What type of grammar should be taught and how it should be taught is 

always a burning question in research. On the other side debate about the role of 

teachers’ belief is also in limelight. Present research focused on these two aspects of 

research. Firstly it endeavored to deal with teachers’ beliefs and the background 

factors which impede or extend such beliefs. Secondly it threw light on positive or 

negative role of these beliefs in a language classroom. Implicit or explicit grammar 

teaching has its own strengths or weaknesses as Present research tried to find out 

teachers’ opinion regarding both paradigms. 

Change in classroom practices is a slow process and occurs with the passage 

of time. Instructional decisions are influenced by gradual change in teachers’ 

cognition which gains shape through beliefs system, teachers’ understanding, and 

their thought processes (Borg, 2006). 

 

Contextual factors some time hamper teachers’ beliefs to be translated in to 

practice. Findings of present study strengthened Nishino (2012) in respect that if there 

was any controversy between beliefs and practices it was due to lack of resources and 

materials or incompetent learners etc.  

Contextual factors like Curriculum, time and examination system can hinder 

teachers’ beliefs (Phipps & Borg, 2009). Borg (2003) said that Experience worked as 

a powerful factor in shaping teachers’ beliefs. He derived such conclusion because he 

found significant difference between experienced and inexperienced teachers’ beliefs  

This research on teachers’ beliefs about grammar and its teaching shed light 

on factors that interact in the processes of teaching. ESL teachers’ beliefs gain shape 
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from many years’ learning experience. Their beliefs may change in the process of 

education and that they affect their teaching. This study has focused on English 

teachers’ beliefs about grammar and its teaching. Hence, this study is not based on the 

direct study of grammar teaching; the results are based on the teachers’ said beliefs 

about grammar application of those beliefs in a language classroom.   

The findings of the present study are in line with Borg, & Burns (2008). 

Before trying to understand belies one should know that what does instructive and 

pedagogical belief mean? Teachers’ beliefs are developed during their educational 

career: experience of learning and teaching and knowledge of grammar. Present study 

confirms that teachers’ pedagogical knowledge affects teachers’ beliefs with respect 

to the grammar teaching. Teachers’ beliefs about grammar teaching are said to be 

different. Teacher pedagogical belief system is not easy to understand rather they 

have a complex set of beliefs. Talking about beliefs in the context of grammar 

teaching, it depends on teachers’ teaching abilities. 

“Teachers’ theoretical beliefs have positive impact on their instructional 

beliefs and practices”, is a conclusion that we are justified to derive and same result 

was concluded by Johnson (1992). 

Veira (2006) in her study discovered the fact that teachers pedagogical 

knowledge is extremely influenced by their belief system and it is not always in line 

with theoretical knowledge of grammar. 

Teachers’ beliefs regarding argument against grammar teaching were found 

significantly diverged and this finding had similarity with the findings of Alijanian 

(2012) who found positive impact of experience on teachers’ beliefs.  
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Answers to the research questions of the study 

Question No. 1 

The exploration of present study regarding question no. 1 revealed teachers’ 

beliefs about grammar teaching and the way grammar should be taught in a language 

class. Majority of the   participants said grammar was a set of rules governing the 

structure.  

Grammar is the body of rules which underlie a language. Rule means specific 

set of principles which are used to form words, sentences and clauses to teach a 

language to its native speakers. Burgess and Etherington (2002) said that grammar is 

an unavoidable component of a language. If we want to teach language to our students 

to express themselves in any social setting then grammar will be “an indispensable 

element of language teaching. 

The results revealed a positive significant relationship between instructors’ 

beliefs about language teaching and their real practices in classrooms (Mellati, Fatemi 

& Motallubzadeh, 2013). 

On the question as to how grammar should be taught a number of researches 

have been conducted. Teaching grammar is debatable issue among language experts 

and teachers (Borg & Burns, 2008) Researchers widely take interest on the topic of 

grammar teaching.  Beliefs are mental constructs which help us to learn and guide in 

certain situations (Borg, 1999). With Special reference to teachers’ beliefs, Borg 

(1999) particularly says, that it is a special understanding regarding their role as 

teacher. Decisions regarding teaching and learning, use of language and way of 

teaching are greatly influenced by the beliefs that teachers hold and practice. So it 

could be concluded that teachers’ teaching approach would be influenced by their 
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insights, old beliefs, and knowledge about language.  

Students show a discrepancy in their views for grammar teaching and what 

type of grammar and how much grammar should be taught is another controversy 

among respondents (Ganjabi, 2011). 

Question No. 2   

Second question was related to actual classroom practices in Pakistani context. 

While considering self reported actual classroom practices the results of his study 

showed that majority of teachers used gap fill activities occasionally to teach 

grammar. The evidences regarding teachers’ opinion concerning grammatical 

explanation given by the teacher while teaching was found that mostly teachers 

explained rules first and then provided example. So it could be said that grammar 

class was rule driven. A small number of teachers said that they used communicative 

activities but most of the teachers claimed that they used target form in purposeful 

communication. Teachers’ opinion was evenly divided in respect of comparing target 

structure with mother tongue. Mostly teachers were not using comprehension based 

activities. 

Most of the teachers claimed that they believed in communicative approach 

and they taught grammar implicitly but the actual practice revolved through their self 

reported questionnaire was that grammar was being taught explicitly. Grammar 

classes were extremely rule driven. Examples were given without providing context 

and in isolation. The theoretical beliefs were clear but not in practice.  

Teachers were not sure that when corrective feedback should be provided on 

students’ grammatical errors (Jodai, Farrokhi & Zoghi, 2001) and this finding 

strengthens Halimi (2008) who arrived on the same conclusion. 
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Teaching grammar and corrective feedback is a controversial issue and study 

conducted in this perspective by Sarab and Naim (year not found)  express similar 

results as given above and assert that teachers’ opinion regarding grammar teaching 

and error correction is same and no contradiction is found. 

Teachers favored language drills for language learning but communicative 

activities were also supported to enhance speaking skill. 

Explicit teaching was an ultimate choice of the respondents of present study 

and same results were found by another research done in Pakistani context by Jabeen 

and Mahmood (year not known). Burgess and Etherington (2002), also reached the 

same conclusions in their study. 

Question No. 3   

Relationship between teachers’ beliefs and practices was found positive in the 

this study confirmed Borg (2006) who found a strong relationship between teachers’ 

beliefs and classroom practices. Tillema’s (2000) findings provide evidence that 

teaching is a complete cognitive activity and teachers’ beliefs strongly affect teachers 

behavior while teaching.  

Burgess and Etherington (2002) said that a wide range of techniques and 

methods could be used while teaching including implicit and explicit methods. They 

also found that students as well as teachers of advance level also preferred explicit 

instructions in a grammar class. Explicit approach is an easy way for teachers so it 

could be one reason for their preference. In contrast Swan (2006) says that the 

selection of explicit or implicit method depends upon context as well. Students’ needs 

and requirements should be taken in to account before the selection of teaching 

method. The result of this study  reflect that teachers’ beliefs and practices were not in 
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line and this finding is similar with the findings of Richards, Gallo, and Renandya 

(2001). Farrell and Lim (2005) also agreed with above results. Farahain (2011) 

conducted study university level in a narrow perspective and found that four out five 

teachers favored explicit method while one did not agree with this opinion.  

Findings of Al-Siyabi (2009) confirm the results of present study that positive 

relationship exists between teachers’ beliefs and practices in terms of explicit teaching 

of grammar. He further says, “Beliefs form a structured set of principles that are 

derived from school practices, teacher’s prior experiences, and teacher’s individual 

personality.” 

Above quoted study indicated that mostly teachers favored formal rule driven 

grammatical structures in isolated examples and this is confirmed by the results of 

Baleghizadeh and Farshchi (2010) as they wrote, “formal instruction still holds weight 

among them and there seems to be a greater agreement with the view that instruction-

based teaching of grammar helps students produce grammatically correct language.” 

In contrast studies conducted by Barnard and Scampton in New Zealand, (2008) and 

by Burgess and Etherington (2002) in England, found that teachers favored grammar 

exercises in context. 

Pavia (2011) Investigated Brazilian EFL teachers’ beliefs about grammar-

based corrective feedback, she also explored teachers views related to classroom 

practices. Following beliefs were discovered in the study 

Belief 1: Corrective feedback should be provided in 2
nd

 language learning 

class. 

Belief 2: Although it is time consuming activity but it pays a lot 

Belief 3: it develops accuracy but not a guaranty to write well  
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Belief 4: Students expect to be corrected by teachers 

Question No. 4, 5 

Question number four and five deal with demographic variable related to 

gender and locale. Do male and female teachers possess the same beliefs regarding 

teaching and learning grammar was one of the important question of this study and 

the results with the study conducted by Bernat and Lloyd (2007) about gender and 

both the studies found that gender play no significant role in the development of 

beliefs and classroom practices. 

The results of present study agreed Aljohani (2012) also reached on the same 

conclusion and said Gender has no importance and significance in the beliefs 

construction and plays no role in this regard. Another finding of their study was that 

meaning and form should be taught in context and simultaneously. 

The impact of above mentioned variables on teachers’ beliefs was not 

confirmed positively by Moini (2009) and Lockhart (2008). They concluded that 

gender plays no major role. 

Moini (2009).,had similar point of view in the context of gender that this 

variable had less importance to find out any dissimilarity in teachers’ beliefs and 

practices in general. In contrast Alijanian (2012) found that female teachers had 

different beliefs about grammar and its teaching. 

A doctoral study done by Brown (2006) exposed that teachers’ beliefs in 

respect of error correction were not significant irrespective of demographical 

variables such as gender and these results confirm the findings of present research.   

Gender differences are not significant in regard to language teaching.  There is 

long list of factors that play role in effecting and influencing teacher’s beliefs 
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specifically when a centeral education system is in practice. The influencing factors 

are as state education policy. Curriculum, text books, scheme of studies students 

learning abilities etc. 

Present study found no difference between the beliefs and practices of rural 

and urban teachers so It could be stated that the findings about English teachers’ 

beliefs about grammar may not vary geographically from one country to another. 

Q. No. 6 and 7 

Does any relationship exist between teachers’ age, academic and professional 

qualification and their beliefs regarding teaching and learning grammar?  

The evidence of this study clearly revealed that there is a significant role of 

individual personal profile like academic and professional qualification, and 

experience in the hindrance or growth of some beliefs but not all set of beliefs. These 

results are strengthened by the findings of Moini (2009). 

Professional qualification and training has positive influence on teachers 

beliefs is the findings confirmed by Petitte (2011) and this conclusion is aligned with 

present research. 

The findings of Berliner, 1987; Burns, 1992 ; Borg 2003, 2006 match with the 

findings of  present research. The findings vividly signify that teachers teaching at 

secondary level in the province of Punjab have a wide range of multifarious beliefs 

about grammar teaching. 

Teachers’ beliefs regarding argument against grammar teaching were found 

significantly diverged and this finding had similarity with the findings of Alijanian 

(2012) who found positive impact of academic qualification on teachers’ beliefs. 

The impact of above mentioned variables on teachers’ beliefs was confirmed 
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positively by Moini (2009) and Lackhart (2008). Their studies unveiled that with 

different levels of qualification teachers’ beliefs vary considerably. 

Question No. 8      

The impact of experience on teachers’ beliefs was studied under the question 

number 8 and it was found teachers’ beliefs were not significantly different with 

varying experience. Identical results with the present study were also determined by 

Karaata (20011). Who Says, “ it was seen that independent variables such as gender, 

experience, and type of graduation do not play a significant role for the way they hold 

assumptions and pedagogical knowledge in foreign language learning.” 

It is notable that teachers’ beliefs regarding Importance of grammar in a class 

with different range of Experience were totally veered and different in present study 

and same evidence could be found in the study done by Khanalizadeh and Hamid 

Alami (2012), they claimed that obtained differences in regard to academic 

qualification and experience were radically significant but they found no positive 

effect of gender in this regard.  

A study was conducted by Shinde & Karekatti (2012) in Indian context and 

they disclosed through their findings that teachers have same set of consistent and 

connected beliefs regarding nature of language and language learning. It also revealed 

that source of these beliefs is their own learning experience. Present study found 

similar results which confirm the old adage that we teach the way we were taught. 

This study also reveals that the derivational source of such beliefs can be the’ 

teachers’ own learning experience,  as they learnt the language in the same kind of 

situation. As Borg (2003) has suggested teaching experience can be another source for 

such type of beliefs because they have taught English for 10-15 years. The findings of  
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Richards, Gallo, and Renandya's (2001) and Farrell and Lim (2005) have 

recommended earlier but disagree with It is revealed by the study  that teachers' 

beliefs are not translated in the classroom practices. Teachers’ behavior in the 

classrooms is governed by their beliefs is the phenomenon that is strengthened and 

suggested by number of studies and researchers. 

Teachers’ beliefs regarding argument against grammar teaching were found 

significantly diverged and this finding had similarity with the findings of Alijanian 

(2012) who found positive impact of experience on teachers’ beliefs. The reason can 

be the fact that for experienced teachers what is important is knowledge and mental 

preparation not a pre-determined lesson plan. Experienced teachers focus on students` 

learning styles and techniques that suit their students while inexperienced teachers are 

more concerned about knowledge delivery, classroom management, and classroom 

control.” 

The study made clear that teachers participating in current study were 

qualified, experienced and had strong beliefs regarding teaching grammar but their 

exposed beliefs were not being practiced in actual classroom situation. Teachers had 

clear and concise thinking related to meaning and role of grammar. They knew the 

difficulties and hurdles they face while teaching grammar but they had negative 

notion about their students’ abilities.  

Conclusions 

The findings of the study rendered the following conclusions: 

1. The male and female respondents reflected similar beliefs towards grammar 

and grammar teaching for the entire sample.  

2. The rural and urban area respondents showed similar beliefs towards grammar 
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and grammar teaching for the entire sample.  

3. It is evident from the findings that rural and urban students had similar attitude 

towards all sub scales of Teachers’ belief questionnaire. 

4. Teachers with various levels of academic qualification were not significantly 

different and same was the case with professional qualification that teachers 

were possessing same beliefs on teachers belief questionnaire 

5. It could be concluded from the findings of the study that teachers from both 

genders and locales had same beliefs towards all sub scales of teachers beliefs 

questionnaire 

6. Teachers with different range of age, and experience and varying levels of 

academic and professional qualification had same beliefs towards all subscales 

of teachers’ belief questionnaire except importance of grammar in regard with 

that teachers with different experience owned significantly diversified beliefs. 

7. Keeping in view the findings of the study it could be said that strong and 

positive relationship existed between teachers’ beliefs on frequency and 

effectiveness of activities scale.  

8. Based on the findings of the study, it could be concluded that in general, 

teachers’ beliefs and practices were positively and significantly correlated. 

The values of Pearson r for almost all correlation analysis were positively 

high.  

9. For the entire sample, Pearson r was computed to find if there was a 

relationship between teachers’ beliefs about grammar and grammar teaching 

and their actual classroom practices. The analysis yielded a significantly 

positive coefficient. It could be concluded from the findings that significant 
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and positive correlation existed between all sub scales of teachers’ belief 

questionnaire  

10. Conclusion could be derived from the findings of the study that teachers’ 

opinion given in response to open ended questions was in favor of explicit 

method of grammar teaching. 

Recommendations 

1. On the basis of findings of the study it is suggested that arrangements should 

be made for the continuous professional development to enable teachers De-

learn old beliefs and relearn new ones. 

2. To translate teachers’ beliefs in to practice it is suggested that resources should 

be made available according to the needs of the learners. 

3. Availability of new researches in the shape of books and research journals is 

suggested as it is a requirement of time. 

4. Authentic materials should be provided and used to teach language in a 

communicative perspective. 

5. Beliefs are not easy to explore only by self reported scales. In future 

observations, interviews and document analysis should be the part of this type 

of study. 

6. In this study, the sample was restricted to Secondary school teachers. Futures 

studies should be conducted by including teachers from all levels of school 

education for in depth understanding, students should also be the part of this 

kind of study. 

7. Case study is the most appropriate research method to study one’s beliefs and 
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it is very much in fashion in other part of the world. This method should be 

used purposefully in Pakistani perspective as well. 

8. Factors affecting teacher’ beliefs and classroom practices should be carefully 

examined and on the basis of findings of research efforts should be done to 

make practices better. 

9. This type of research should be replicated in Private sector  shoolswith 

different variables. 

10. A comparative study should be conducted to find the difference in practices 

between two parallel systems of the country. 

11. Beliefs should be studied in others aspects of language by using same 

variables in variety of settings. 

12. Scio-cultural and socio-economic factors also play an important role in 

beliefs’ construction and attitude towards language teaching and learning, 

these should also be used as variables in future researches.  
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Appendixes 1  

Beliefs Questionnaire 

Questionnaire for English Language Teacher 

The intention of this questionnaire is to obtain information about your views 

of the role of grammar in the language classroom. It is NOT an evaluation of you as a 

teacher. It is NOT test. There is no right or wrong answers. All your responses are 

confidential  

Part A 

Please answer the following questions about yourself 

1) Name: ------------------------------------------------ 

2) District: ---------------------------------------------- 

3)     

4) Age:  25-30       30-35-        35-40     40-45     45 above 

5) Academic qualification (Please tick and complete) 

 A teachers’ certificate in ------------------------------ 

 A diploma in ------------------------------------------- 

 A bachelor’s degree in ------------------------------- 

 A master’s degree in ---------------------------------- 

 A doctorate degree in ---------------------------------- 

 Other (Please specify)------------------------------------ 

6) Experience: 

1. 1 to 5 year 2. 5 to 10 years 3.10 to 15 years 4. 15 above 

7) School that you currently teach in ------------------------------ 

8)  

9)  Mother tongue    

second/Foreign language 



 

117 

10) Age that you began learning English---------------------------------------------- 

11) Other languages that you speak (if applicable)----------------------------------- 

12) Please describe your own language learning experiences  

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

Part B 

1) Please describe what the word grammar means to you? 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

2) What role do you think grammar plays in language learning and teaching? 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

3)  

 b. Please explain why you think so. 

-------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

4. a. Have you ever experienced any difficulties in teaching grammar? (Please 

tick) 

Yes    No 

b. If yes. Please describe them briefly 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 
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Part C 

The following table shows the frequency of some activities in your teaching, by 

circling the appropriate number in the first column (“Frequency”) Please use the 

following scale to answer this question: 

 

a) 1. Never 2. Rarely 3.  Occasionally 4. Frequently 

For effectiveness circle the most appropriate number for each activity in column two  

b) 1 Not At All Effective 2 Fairly Effective  3 Effective   4 Very Effective 

Activities Frequency Effectiveness 

Do you use some types of written grammar exercises? 

E.g. a fill in the  

1   2    3    4 1   2    3    4 

Do you explain grammatical points? 

i.e. teacher explains the structure to the whole class 

1   2    3    4 1   2    3    4 

Do you use communicative grammar tasks. 

i.e. tasks which require the use of the target form in 

purposeful communication 

1   2    3    4 1   2    3    4 

Do you Discuss  errors with class 

i.e. Discussing common errors that students make; 

suggesting ways to avoid them 

1   2    3    4 1   2    3    4 

Do you Compare  English language grammar with 

mother tongue grammar 

e.g. comparing how the passive is used in English and 

Urdu, Punjabi  grammars 

1   2    3    4 1   2    3    4 

Comprehension based grammar tasks 

i.e. tasks that require learners to comprehend a 

grammar structure but not produce it. 

1   2    3    4 1   2    3    4 

c)   a. Over the years, have you changed your teaching approach? (Please tick) 

Yes  No 

d) If you think that your teaching approach has changed, which of the following 

sources have been most responsible for that change?  

 

  Student feedback  

 Trial and error    Collaboration from colleagues 

 Self discovery    In-Service Training 

 Textbooks          Professional teaching journals 

 Modern research   Experimenting with new ideas 

 Other (please specify)----------------------------------------------------- 
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e) While making decisions how to teach and what to teach which the following 

factors is for YOU personally Very Important:   

5=Very Important 

a. The interests of my student 

b. What I learned from teacher training 

c. Current research in the field 

d. The availability of materials 

e. Whether I think it will work 

f. What feels right at the moment  

g. My school’s goals and policies 

h. My personal goals and beliefs 

i. The way my peer operate 

j. The level of my students 

 

Part D 

Rate each of the following statements by circling the most appropriate answer on 

the given scale.  

1. Strongly disagree     2. Disagree 3. Neutral 4. Agree           5. Strongly agree 

S. 

No 

Statements Scale 

1 A learner can obtain a second or foreign language without grammar 

instruction 

1      2     3      4      5 

2 All students will learn the different structures of English in the 

same way. 

1      2     3      4      5 

3 Extensive grammar teaching shows that students become aware of 

how the language works. 

1      2     3      4      5 

4 Explicit knowledge of grammatical rules is essential for the mastery 

of language. 

1      2     3      4      5 

5 Grammar can be successfully taught without extensive use of 

grammatical terminology. 

1      2     3      4      5 

6 Grammar instruction may not offer immediate results. 1      2     3      4      5 

7 Grammar is best acquired unconsciously through meaningful 

communication. 

1      2     3      4      5 

8 Grammar is best learned naturally through trying to communicate 1      2     3      4      5 

9 Grammar is best taught incidentally (i.e. there is no need to pre-plan 

grammar lessons). 

1      2     3      4      5 

10 Grammar should be taught to all learners (i.e. beginner, 

intermediate and advanced). 

1      2     3      4      5 

11 Grammar should be the main component of any teaching syllabus. 1      2     3      4      5 

12 If learners receive grammar instruction, they are more likely to be 

able to correct their errors. 

1      2     3      4      5 

13 It is best to teach grammar intensively (i.e. concentrate teaching 

grammar into a few weeks of a term) rather than extensively (i.e. 

1      2     3      4      5 
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over the whole school year) 

14 It is better for student to figure out for themselves why their 

previous answer was wrong. 

1      2     3      4      5 

15 Students should familiar with the correct grammatical terminology. 1      2     3      4      5 

16 It is important for students to be given the right answers after a 

written exercise or test. 

1      2     3      4      5 

17 It is import to correct all grammatical errors in students’ oral work. 1      2     3      4      5 

18 Is important to focus on grammar in all English lessons. 1      2     3      4      5 

19 It is important to identify all grammatical errors in student written 

work. 

1      2     3      4      5 

20 It is more important to each grammar to beginners than to 

intermediate advanced 

1      2     3      4      5 

21 Regular practice exercises ensure that grammar is quickly and 

successfully acquired.  

1      2     3      4      5 

22 Students generally do not learn the grammatical structures they are 

taught. 

1      2     3      4      5 

23 Students learn grammar at different rates. 1      2     3      4      5 

24 Students rarely become error-free because English grammar is very 

complex. 

1      2     3      4      5 

25 Students should be given the opportunity to work out grammar 

rules from examples. 

1      2     3      4      5 

26 Students will be able to learn from their errors if teachers just say 

the correct sentence after a student has made an error (i.e. without 

explaining the error) 

 

1      2     3      4      5 

27 Students will learn a grammar point only if they are 

developmentally ready for it. 

1      2     3      4      5 

28 Students will learn grammar better if they understand grammatical 

terminology. 

1      2     3      4      5 

29 Teachers should begin a grammar lesson by explaining how a 

particular structure works. 

1      2     3      4      5 

30 The effects of grammar instruction are not long lasting. 1      2     3      4      5 

31 The major part of a grammar lesson should involve students in 

practicing the grammar. 

1      2     3      4      5 

32 The major part of a language course should focus on teaching and 

practicing grammar. 

1      2     3      4      5 

33 The primary role of the teacher in a grammar lesson is to explain 

the grammar point. 

1      2     3      4      5 

34 The teaching of grammar enables students to produce more 

complex sentences. 

1      2     3      4      5 

35 Your do not need to speak grammatically in order to communicate 

well. 

1      2     3      4      5 
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Part E 

Any additional comments or suggestions about teaching/learning grammar 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------- 
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Appendix 2 

Original message sent to Naashia Mohamed for permission 

 From: Tahira Kalsoom 

[mailto:tahira.kalsoom@yahoo.com]  
Sent: Friday, May 06, 2011 10:41 AM 
To: naashia@hotmail.com; naashia@edc.edu.mv 
Subject: 
 Dear Dr. Naashia, 

Hope you will be fine. I am Tahira Kalsoom From Pakistan. I 

am a Ph. D Scholar. now a days I am starting to work on my 

dissertation. The Topic of my study is Teaching Grammar: 

Relationship between Teachers beliefs and practices. I want to 

use your Tool that you have used in your Ph. D dissertation. I 

need your permission.  Waiting for reply. 

Regards, 

Tahira kalsoom  

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Delete
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Appendix 3 
 
 
 
 

Reply from Naashia Mohamed 
 

 Flag this message 

RE: 

Sunday, 8 May, 2011, 2:48 AM 

From: 

"naashia" <naashia@edc.edu.mv> 

Add sender to Contacts 

To: 

"'Tahira Kalsoom'" <tahira.kalsoom@yahoo.com>, 

naashia@hotmail.com 
 
That is fine, as long as you give me due acknowledgement in 
any reporting of the study. 
  
Best wishes, 
Naashia 

  Dr. Naashia Mohamed 

Deputy Director General 
Head, Curriculum Division 
Educational Development Centre 
Male' 
Maldives 
 Tel: +960 3313010 
Mob: +960 7628022 
Fax: +960 3343016 

http://aa.mc1612.mail.yahoo.com/mc/showMessage;_ylc=X3oDMTBrYm1vYjdvBF9TAzM5ODMzMzAyNwRhYwNGbGFn?sMid=326&filterBy=&.rand=143659325&midIndex=3&mid=2_0_0_1_212384_AI%2FHtEQAASFJTcYGPwjxHCBml3E&fromId=&m=2_0_0_1_216384_AJXHtEQAAL5GTbeemAl2HgSuiIU%2C2_0_0_1_214735_AJzHtEQAACpcTbjTgQFxUEUacCk%2C2_0_0_1_213588_AI7HtEQAAWKVTb%2FCIwHmsUEEW%2F0%2C2_0_0_1_212384_AI%2FHtEQAASFJTcYGPwjxHCBml3E%2C2_0_0_1_211575_AJTHtEQAAMSgTdy0Sw73zm3HwCg%2C2_0_0_1_210344_AJjHtEQAAMDNTdzsxwUP60geKPk%2C2_0_0_1_208988_AJTHtEQAAVqiTd5iqQoSvwASG%2FE%2C2_0_0_1_207597_AI%2FHtEQAAGZ0TeEXWQ8EwVabKVA%2C2_0_0_1_206751_AI7HtEQAAVy%2FTeSQXwL8wgPKbeM%2C&sort=date&order=up&startMid=323&hash=59e8f1b278ac00cb20ba01f168f17542&.jsrand=8207869&acrumb=0wTT.U1COvm&mcrumb=PSZrIJzgtEk&enc=auto&cmd=msg.flag
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