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ABSTRACT 

Emotional intelligence is an important psychological construct whose thorough 

understanding is very necessary to enhance teachers’ effectiveness. This important aspect 

failed to get attention of researchers in Pakistan. Present teacher preparation and 

recruitment policy primarily focused on content expertise. There is no formal mechanism 

of assessing and considering development of emotional intelligence during teacher 

education or at the time of recruitment. Affective or emotional face of teaching is still 

being overlooked. This study was conducted to explore the teachers’ emotional 

intelligence level.  Since EI is affected by some other personal variables, the study also 

identified the differences in teachers’ EI scores with regard to some categorical/ 

background variables. The ultimate goal was to investigate the relationship between 

university teachers’ emotional intelligence and their teaching effectiveness in the Punjab. 

Selection of the sample of study took place in two stages. At first stage, 879 

teachers were conveniently selected as sample from seven public and six private 

universities. On the basis of their raw mean EI score, 170 teachers were selected at 

second stage. Students of these 170 teachers (n= 3551) provided data related to their 

teachers’ teaching effectiveness.  

The instruments used for data collection were Bar-On EQ-i: Short and teaching 

effectiveness scale.  Bar-On (2002) EQ-i: short was used to measure the university 

teachers’ emotional intelligence level at first stage of the study. It is a standardized 

measure of EI. It is a 51 items self report measure. Its’ reliability on present sample was 

ensured for different age and gender groups. It comprises five sub scales i.e. (a) 

intrapersonal, (b) interpersonal, (c) stress management, (d) adaptability and (e) general 
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mood. Teaching effectiveness scale (TES) was used to evaluate teachers’ teaching 

effectiveness. It was developed by researcher herself.  Its content validity was ensured 

through expert judgment. Its construct validity was ensured through confirmatory factor 

analysis (CFA) using LISREL 8.8.  The reliability coefficient of the final test was 0.87. 

Final version of TES consisted of four sub factors i.e. (a) student teacher relationship 

(STR), (b) facilitative classroom environment (FCE), (c) content and pedagogical skills, 

and (d) classroom management (CM). It was administered on students of 170 teachers on 

second stage. 

Data were analyzed with the help of SPSS-15 software package. Mean score of 

respondents on BarOn EQ-i: Short and TES was calculated. Data were analyzed through 

application of independent sample t test, ANOVA and Pearson correlation according to 

the research questions.  

Results of the study revealed that the university teachers in the Punjab have got a 

low and underdeveloped emotional and social capacity, with room for improvement. 

Female teachers scored significantly higher than male teachers only on interpersonal 

skills. The teachers from private sector universities scored significantly higher than the 

teachers from public sector universities on two of the five sub scales i.e. (a) interpersonal 

skills and (b) adaptability skills in addition to overall EI. The married teachers scored 

significantly higher than the single teachers on two of the five scales i.e. (a) adaptability 

skills and (b) general mood in addition to overall EI. All four age groups were neither 

significantly different from one another on any of the sub scales nor on overall EI. 

Qualification did not affect teachers’ EI score. The teaching experience originates a 

difference in teachers’ stress management skills and their overall EI. The teachers’ rank 
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causes difference in teachers’ interpersonal skills. The teaching discipline is a main 

source of variability in teachers’ intrapersonal, interpersonal and adaptability skills, their 

general mood and their overall EI. Finally, with regard to major objective, teachers’ 

emotional intelligence is moderately positively correlated with their teaching 

effectiveness. All the aspects of teachers’ emotional intelligence such as intrapersonal, 

interpersonal, stress management, adaptability, general mood and overall EI are 

positively correlated with all the sub factors of their teaching effectiveness such as 

student teachers relationship, classroom management, classroom environment, content 

and pedagogical skill and overall teaching effectiveness.  

This study has provided an empirical evidence for contribution of EI skills in 

teaching effectiveness. Still, it is only IQ which is considered important in prospective 

teachers’ admission policy and teachers’ hiring, firing and training mechanism. The 

findings of this study may attract the attention of concerned authorities towards emotional 

intelligence as a prerequisite of effective teaching. It will help shift their overemphasis on 

IQ to EQ. The study has provided an evidence for incorporation of EI skills in pre-service 

and in-service teacher training programs. It may also support the notion of 

acknowledging teachers’ EI skills in prospective teachers’ admission and universities 

HRM policies. This study may also affect teacher evaluation system which assesses only 

content related issues and entirely ignores the emotional component of teaching. It may 

also bring an impetus for future experimental studies regarding the effects of EI 

intervention on teaching effectiveness. 
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Chapter 1 

Introduction 

According to Goleman (1995) “the rules for work are changing” (p. 1) and performance 

is not judge only by one’s ability to complete a task given but also by the ability to handle 

one self and others. Inevitably, academic excellence does not equate to excellence in job 

performance, and employers must look beyond academic excellence to get employees 

who can be top performers at their workplace. For that reason, it is not cognitive 

intelligence or intelligence quotient (IQ) which matters most when it comes to successful 

life but something other than IQ also determines success. What is more important is 

emotional intelligence (EI) or emotional quotient (EQ) (Bar On, 2007; Goleman, 1995a, 

1998). 

Coetzee and Jansen (2007) and Stein and Book (2000) believe that IQ can predict 

only between 1-20% of workplace success where EQ predicts between 27-45% of 

success. This should not lead to the misconception that EQ alone can claim to be 

responsible for life success. IQ and EQ are complimentary and can co-exist safely and 

effectively. IQ plays the role of foundation without which EQ cannot show what a person 

can do as compared to others in the field. Goleman (2000b) explains this fact in terms of 

workplace success. IQ will be a more powerful predictor than EI in sorting people to 

determine which fields or professions they can join. But EI should prove to be a more 

powerful predictor of success than IQ when researchers study a job or profession to learn 

which individuals elevate to the top and which plateau or fail. 

Teachers are employees of educational organization. Universities are their 

workplace where professionalism, at the moment, not only demands them to be 
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innovative in their attitudes, flexible in their approach, always refreshing themselves with 

day-to-day developments in their respective subject area but also at the same time they 

should be capable of recognizing the value of human potentials, understanding the 

diverse needs of learners and enrich the environment for their growth. In essence, they 

can be successful when they are well equipped with intellectual, professional, and socio-

emotional skills (Chechi, 2012) and use their skills as the result of their duty and social 

statute (Adilogullari, 2011). 

The term “Emotional Intelligence” was first coined in 1990 by Peter Salovey and 

John Mayer and became popularized by Daniel Goleman in his 1995 book, Emotional 

Intelligence. “Emotional Quotient,” or EQ, was first termed by Dr. Reuven Bar-On in 

1985. According to BarOn (2006), “emotional-social intelligence is a cross-section of 

interrelated emotional and social competencies, skills and facilitators that determine how 

effectively we understand and express ourselves, understand others and relate with them, 

and cope with daily demands”. 

Teachers’ emotional intelligence is supposed to enhance teachers’ effectiveness. 

Teaching effectiveness involves excellent student teacher relationship, supportive 

classroom environment, content and pedagogical skills and effective classroom 

management as an outcome of teachers’ emotional intelligence. 

Emotional intelligence has emerged as a positive contributor of personal and   

professional success in all fields of life (Bar On, 2007; Goleman, 1995a, 1998). That’s 

why at the time of entry in some important professions such as armed forces, 

psychological tests are used to measure different aspects of candidates’ intelligence 

which helps authorities select the individuals with strong nerves who can handle most 
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difficult situations, can adapt themselves according to the demand of situation and can 

manage the stress well. Contrarily, when we intend to select the teachers to whom we 

handover our prospective nation builders and to whom we set responsible for their overall 

development, we do not keep the complete requirements in mind and select only those 

teacher who come up with highest qualification and highest achievement level among the 

applicants. Their recruitment test conducted by national testing service (NTS) is also 

based on their IQ. We forget that teaching is an emotional endeavor and “good teaching 

is charged with positive emotion. It is not just a matter of knowing one’s subject, being 

efficient, having the correct competences or learning all the right techniques” 

(Hargreaves, 1998, p. 835).  It should also be kept in mind that “good teachers are not 

just well-oiled machines. They are emotional passionate beings who connect with their 

students and fill their work and their classes with pleasure, creativity, challenge and joy” 

(p. 835).  

University teachers’ emotional intelligence is of foremost importance as they are 

exposed to semester system in universities. It has its own strengths and weaknesses. A 

teacher in this system has got maximum power and he enjoys complete authority. 

Especially, internal evaluation system has empowered him to decide about students’ 

future in terms of grades. His emotional intelligence may help him maintain a balance 

between his authority and responsibility. EQ skills can help him/her accept his/her limits 

and work towards his/her potentials (Fer, 2004).  

As EI contributes to teacher’s success in different aspects of professional life, we 

get theoretical reasons to believe that EI may contribute towards overall teaching 

effectiveness. The existing literature is encouraging and provides a platform to get 
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empirical evidence for the relationship between teachers’ emotional intelligence and their 

teaching effectiveness.  

Teachers’ EI is not a much researched area in Pakistan. Still, many researchers, in 

here, have studied the variables which constitute emotional intelligence such as teachers’ 

interpersonal relationship (Bhatti, 2009), reliability, responsiveness and empathy (Naqvi, 

2011) self efficacy, job stress and job performance (Hanif, n.d.), conflict management 

(Basit, Fazalur Rahman, Jumani, Chishti & Malik, 2010; Siraj ud Din, Khan, Rehman & 

Bibi, 2011), organizational commitment (Chughtai & Zafar, 2006; Malik, Nawab, Naeem 

& Danish, 2010), collegiality and commitment (Shah, 2012), communication (Butt, 2011) 

leadership (Baig, 2011) and self esteem (Mustaq,  Shakoor, Azeem & Zia, 2012; 

Tabassum & Ali, 2012; Tabassum, Ali & Bibi, 2012).  

No doubt, the researchers in Pakistan have worked on emotional intelligence but 

their target population is professionals other than teachers. Research on emotional 

intelligence in Pakistan is focused on call centre employees (Raja, Mohsin, Ehsan, Mirza, 

Saud, 2010), virtual project managers (Nauman, Elahi, Bhatti & Khalid, n.d), nurses 

(Ranjha &  Shujja, 2010) managers from telecommunication organizations (Fatima, 

Imran & Zaheer, 2010), software professionals (Zahid, Waseem & Raziq, n.d.), bank 

managers (Naeem, Saif & Khalil, 2008), employees in private sector organization (Ali, 

2009) and students (Farooq, 2003). However, the construct of EI is still unexplored in 

Pakistan among teachers especially at higher education level and its relationship with 

their teaching effectiveness is also unknown. Therefore, this study is aimed at measuring 

relationship between university teachers’ emotional intelligence level and their teaching 

effectiveness in the Punjab, Pakistan. 
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Statement of the Problem 

Emotional intelligence is an important psychological construct whose thorough 

understanding is very necessary to enhance teachers’ effectiveness. But this aspect is 

neglected badly in Pakistan especially in teaching profession. Presently teachers are 

expected to enter the classroom with content expertise and pedagogical skills only. 

Affective or emotional face of teaching is still being overlooked. This study is conducted 

to explore the emotional side of teachers’ lives.  Since EI is affected by some other 

personal variables, the study also identifies the differences in teachers’ EI scores with 

regard to some categorical/background variables. The ultimate goal is to investigate the 

relationship between university teachers’ emotional intelligence and their teaching 

effectiveness in the Punjab. 

Objectives of the Study 

 The study aims to:  

1.  measure emotional intelligence level of the university teachers,  

2.  identify the differences in their EI scores with regard to some categorical variables, 

3.  measure the teachers’ teaching effectiveness, and 

4.  investigate the relationship between teachers’ emotional intelligence and their       

teaching effectiveness. 

Research Questions 

1.1. What is the Emotional Intelligence level of the university teachers? 

1.2. What is their score on composite scales of Emotional Intelligence: intrapersonal, 

interpersonal, stress management, adaptability, and general mood? 
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2.1. Do the background/ demographic variables (e.g. gender, university sector, marital 

status, age, qualification and teaching discipline,) affect teachers’ EI skills? 

3.1. How do students rate their teachers on teaching effectiveness scale? 

4.1. What is the relationship between teachers’ EI skills and their teaching effectiveness? 

4.2. What is the relationship between teachers’ EI and student teacher relationship? 

4.3. What is the relationship between teachers’ EI and classroom management? 

4.4. What is the relationship between teachers’ EI and their content and pedagogical 

skills? 

4.5. What is the relationship between teachers’ EI and classroom environment?  

4.6. What is the relationship between teachers’ interpersonal skills and their teaching 

effectiveness? 

4.7. What is the relationship between teachers’ intrapersonal skills and their teaching 

effectiveness? 

4.8. What is the relationship between teachers’ adaptability skills and their teaching 

effectiveness? 

4.9. What is the relationship between teachers’ stress management skills and their 

teaching effectiveness? 

4.10. What is the relationship between teachers’ general mood and their teaching 

effectiveness? 

Significance of the Study 

Emotional intelligence is relatively a new concept which was popularized in late 

20
th

 century. Its positive contributions are acknowledged in almost all types of workplace 

where people and their emotions are involved. Since teaching is a highly emotional 
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endeavor, EI is a prerequisite of teachers’ effective performance. This study will provide 

an empirical evidence for contribution of EI skills in teaching effectiveness.  

Still, it is only IQ which is considered important in prospective teachers’ 

admission policy and teachers’ hiring, firing and training mechanism. The findings of this 

study will change the mindset of concerned authorities about prerequisites of effective 

teaching. It will help shift the overemphasis on IQ to EQ. This should not lead to the 

misconception that EQ alone can claim to be responsible for teachers’ success. Both IQ 

and EQ are complimentary. However, this shift is important because IQ can predict only 

between 1 to 20% of workplace success where EQ predicts between 27 to 45% of success 

(Coetzee & Jansen, 2007; Stein & Book, 2000). The study will provide an evidence for 

incorporation of EI skills in pre-service and in-service teacher training programs. It may 

also support the notion of acknowledging teachers’ EI skills in prospective teachers’ 

admission and teachers’ recruitment policies. 

This study may also affect teacher evaluation system which assesses only content 

related issues and their research orientation but entirely ignores the emotional component 

of teaching. It may also bring an impetus for future experimental studies regarding the 

effects of EI intervention on teaching effectiveness.  

Operational Definitions of the Variables 

            Emotional intelligence. “An array of non-cognitive capabilities, competencies, 

and skills that influence one's ability to succeed in coping with environmental demands 

and pressures”.  



8 

 

 Intrapersonal realm. “The intrapersonal realm concerns your ability to know and 

manage yourself. It includes emotional self-awareness, assertiveness, independence, self-

regard and self-actualization”. 

Interpersonal realm. “The interpersonal realm concerns your “people skills” – 

your ability to interact and get along with others. It includes empathy, social 

responsibility, and interpersonal relationships”. 

Adaptability realm. “The adaptability realm involves your ability to be flexible 

and realistic, and to solve a range of problems as they arise. It includes reality testing, 

flexibility, and problem solving”.  

Stress management realm. “The stress management realm concerns your ability 

to tolerate stress and control impulses. Success in this area means that you are usually 

calm, rarely impulsive, and cope well under pressure. It includes stress tolerance and 

impulse control”. 

General mood realm. “The general mood realm concerns your outlook on life, 

your ability to enjoy yourself and others and your overall feeling of contentment or 

dissatisfaction. It includes optimism and happiness”. 

Teaching effectiveness. Teaching effectiveness involves excellent student teacher 

relationship, supportive classroom environment, content and pedagogical skills and 

effective classroom management as an outcome of teachers’ emotional intelligence. 

 Student teacher relationship. A state of association between teacher and student 

as a result of care, help and fairness on teacher’s part 

Supportive classroom environment. Emotional safety, encouragement and 

motivation for students to support their learning. 
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Content and pedagogical skills. Command on content and how it should be 

delivered to students. 

Classroom management. Ability to manage the classroom while using the class 

time efficiently and effectively.  

Delimitations 

Only HEC recognized universities in the Punjab were selected as sample. It was 

so because the policies and practices over there are almost similar as they are working 

under the umbrella of a single national institution (HEC).  
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Chapter 2 

Review of Related Literature 

This part of the dissertation presents a conceptual framework of the study which 

aims at exploring the relationship between teachers’ emotional intelligence and their 

teaching effectiveness. Both of the variables of the study are discussed in detail in order 

to help understand the phenomenon as it presently exists.  

Emotions versus Rationality 

Traditionally, the two approaches of thinking i.e. rationality “that which is 

characterized by conformity with reason, adhering to qualities of thought such as 

intelligibility, coherence, consistency, order, logical structure, completeness, testability, 

and simplicity” (Australian Theological Forum, 2006) and emotions “organized 

responses, crossing the boundaries of many psychological subsystems, including the 

physiological, cognitive, motivational, and experiential systems” (Humphrey, Curran, 

Morris, Farrell & Woods, 2007) have been considered to be poles apart (Brackett, Rivers, 

& Salovey, 2011). There has been no place for emotions in a rational mind. Whenever the 

emotions are allowed to interrupt the rationality, the ultimate outcome is an irrational 

decision.  That is why emotions are usually construed as not only distorting but also 

dangerous (McPhail, 2004). Emotional dynamics powerfully influence the "direction" 

and "fruitfulness" of intelligence. Even then we are persistently taking intelligence as a 

distant object (Mackaye, 1928, p.451).  Brackett, Mayer and Warner (2004) are also of 

the view that an emotionally intelligent individual entails the capability to execute 

reasoning with reference to emotions and at that time emotions are supportive for 

rationality.  Professional organizations (for example teaching profession) have also 
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traditionally been associated with being site of instrumental rationality (Hanoch, 2002a, 

2002b) overlooking the fact that “emotions constitute important building blocks of our 

mental architecture” (Muramatsu & Hanoch, 2005, p. 218). Polarization between 

emotions and cognition has ranked emotions to be inferior to cognition in the field of 

education (McPhail, 2004). Hanoch (2002a, 2002b) has challenged this polarization, 

introduced an emotional ingredient in the “bounded rationality” (p.131) and has argued 

for recognition of the emotional requirements of workplace. 

Emotional Intelligence 

Intelligence and emotion, two psychological concepts, constitute the construct of 

Emotional Intelligence (EI).  Most of the psychologists agree upon the meanings of 

intelligence and emotion. “Intelligences involve abilities to understand information; 

emotions are coordinated responses to the environment. EI is the ability to reason about 

emotions as well as the capacity to use emotions and emotional information to assist 

reasoning” (Mayer, Roberts & Barsade, 2008, p.C-1). 

History of Emotional Intelligence  

The formal history of emotional intelligence starts from 1872 with Darwin’s work 

on the importance of emotional expression for survival (Hess & Thibault, 2009). In the 

later century, although cognitive aspects of intelligence were emphasized, yet quite a few 

leading researchers recognized the significance of non-cognitive aspects as well. For 

example, in 1920, Thorndike employed the term social intelligence (Thorndike, 1936) as 

an ability to manage and understand people (Thorndike & Stein, 1937). 

Likewise, in 1940, David Wechsler, using the term non-intellective factors argued 

that the models of intelligence would be incomplete without these factors (Bar-On, 2006). 
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Later on in 1975, Howard Gardner introduced the concept of multiple intelligences which 

included both interpersonal intelligence; the capacity to understand the intentions, 

motivations and desires of other people and intrapersonal intelligence; the capacity to 

understand oneself, to appreciate one's feelings, fears and motivations. He believed that 

cognitive aspects of the intelligence excluding two types of personal intelligences do not 

give complete picture (Smith, 2008). Although different researchers gave different names 

to the same concept, there was a prevalent conviction that conventional definition of 

“intelligence” lacks in ability to fully explain the phenomenon. It was need of the hour to 

have a consensual term to clarify the missing half of “intelligence”.    

It was Wayne Payne who first introduced the term emotional intelligence in his 

doctoral dissertation entitled “A study of emotion: developing emotional intelligence; 

self-integration; relating to fear, pain and desire (theory, structure of reality, problem-

solving, contraction/expansion, tuning in/coming out/letting go)” (Payne, 1985).  As far 

as the first use of the term “emotional quotient” is concerned, Keith Beasley did it in an 

article published in Mensa Magazine (Beasley, 1987). Soon after, Reuven Bar-0n used 

the term emotional quotient ("EQ") in his doctoral dissertation titled as “The 

development of a concept of psychological well-being” in 1988 (Bar-On, 2006). After 

that, Peter Salovey and John Mayer published their milestone article “Emotional 

Intelligence” (Salovey & Mayer, 1990).   

The concept of emotional intelligence touched the climax of fame after 

publication of Daniel Goleman’s bestselling books “Emotional Intelligence: Why it can 

matter more than IQ” in 1995 and forth coming book, “working with Emotional 

Intelligence” in 1998 (Goleman, 2000b). These were just a small number of instances 
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from where the literature took an emotional twist. The notion of uniting intelligence and 

emotions was pretty novel when at first originated in theoretical form approximately 

couple of decades ago (Salovey & Mayer, 1990). Consequently, the concept of emotional 

intelligence which commenced earlier accelerated astoundingly in the subsequent 

century.  

Models of Emotional Intelligence. 

A number of definitions and models have emerged since the history of emotional 

intelligence started on. This upsurge of knowledge created a substantial disagreement and 

confusion regarding the accurate connotation of this construct. To add to this confusion, 

the researchers continued to amend their own terminology, definitions and models. For 

example, Reuven Bar On referred to the construct as emotional and social intelligence in 

1997 but abbreviated it to emotional - social intelligence in 2006 (Bar On, 1997; Bar On 

2006). Mayer and Salovey originally defined emotional intelligence in 1990 along with 

presenting a model and improved both of them in 1997 (Salovey & Mayer, 1990; Mayer 

& Salovey, 1997).  Denial Goleman also revised his model in 2000 which he presented 

formerly in 1998 (Goleman, 1998; Goleman, 2000a).  Many other researchers also 

presented models of emotional intelligence for example education model of emotional 

intelligence (Nelson, Low & Nelson, 2005). Romanelli, Frank, Cain and Smith (2006) 

have also highlighted the need of  ascertaining  clear-cut definition of EI and establishing 

the reliability and validity of current instruments.  To help find the way out of this 

puzzlement and get the clear picture of situation, the Encyclopedia of Applied 

Psychology (Spielberger, 2004 as cited in Bar On, 2006) has recommended that 

presently, there are three major theoretical models: the Salovey-Mayer model (Mayer & 
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Salovey, 1997), the Goleman model (Goleman, 1998; Goleman, 2000a) and the Bar-On 

model (1997).   

The Salovey-Mayer model. Mayer, Caruso and Salovey (1999) summarized 

three criteria for an intelligence to be considered as scientifically valid (conceptual, 

correlational and developmental) and claimed that emotional intelligence meets the 

mentioned criteria. Their model is called ability model (Mayer, Salovey & Caruso, 2000).  

Emotional intelligence was originally defined by Salovey and Mayer as “subset of 

social intelligence that involves the ability to monitor one’s own and others’ feelings and 

emotions, to discriminate among them and to use this information to guide one’s thinking 

and action” (Salovey & Mayer, 1990, p. 5).   

Salovey and Mayer (1990) initially affirmed that the mental processes include 

appraisal and expression of emotions in the self and others, regulation of emotions in the 

self and others and use of emotions in adaptive manner including flexible planning, 

creative thinking, redirected attention and motivation. They also mentioned that every 

individual is different in processing styles and abilities.  

The earlier definition did not include “thinking about feelings”. That’s why the 

authors had to amend it. The revised definition is as follows:   

Emotional intelligence involves the ability to perceive accurately, appraise, and 

express emotion; the ability to access and/or generate feelings when they facilitate 

thought; the ability to understand emotion and emotional knowledge; and the 

ability to regulate emotions to promote emotional and intellectual growth (Mayer 

& Salovey, 1997, p. 10). 

The revised EI model has four branches which are arranged hierarchically from 

basic psychological processes to more psychologically integrated processes. Highly 

emotionally intelligent people are assumed to advance more quickly through the 

nominated abilities and master more of them earlier. 
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Figure 2.1: Revised Salovey- Mayer EI model 

 

The lowest branch in revised model concerns the accuracy with which individuals 

can identify emotions and emotional content. The next branch up describes emotional 

events that assist intellectual processing. The third branch up concerns the ability to 

understand emotions and to use emotional knowledge. The highest branch concerns 

conscious regulation of emotions to enhance emotional and intellectual growth (Mayer & 

Salovey, 1997). 

Salovey and Grewal (2005) regard the role of emotional intelligence in 

personality as similar to that played by conventional intelligence. In particular, emotional 

intelligence is a set of interconnected skills that permits people to process information 

related to emotions competently and correctly (Mayer et al., 1999). Bradberry and Su 

(2006) criticized the ability-based model for lacking face and predictive validity in the 

workplace. 

Measurement of the ability-based model.  Salovey and Mayer (1990) developed 

Trait Meta Mood Scale (TMMS) on the basis of their earliest model of EI.  TMMS was 

the 30-item self report instrument. According to Salovey, Mayer, Goldman, Turvey and 

Reflective regulation  of  emotions to promote 
emotional and intellectual growth 

Understanding and analysing emotions; 
employing emotional knowledge 

Emotional facilitation of thinking 

Perception, appraisal and expression of emotion 
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Palfai (1995) the TMMS measures the degree of attention that individuals devote to their 

feelings, the clarity of their experiences of these feelings, and their beliefs about 

terminating negative mood states or prolonging positive ones.  

To overcome its limitation of being a self report measure, a performance-based 

measure of EI the 402-item Multifactor Emotional Intelligence Scale (MEIS, Mayer, 

Salovey and Caruso 2002 as cited in Gardner, 2005) was developed in accordance with 

Mayer and Salovey’s (1997) model of EI. Soon after, its revised version appeared as 294- 

item Mayer, Salovey and Caruso Emotional Intelligence Test (MSCEIT) (Mayer, Salovey 

& Caruso, 1999 as cited in Gardner, 2005). The test contains a series of emotion-based 

problem-solving items for which there are more and less correct answers based on 

consensual responses. Therefore, the MSCEIT can be consensually or expert scored 

(Salovey & Grewal, 2005). MSCEIT and MEIS are found to be reliable and have high 

convergent and discriminant validity (Ciarrochi, Chan & Caputi, 2000; Brackett & 

Mayer, 2003). Caruso, Mayer and Salovey (2002) explored the relationship between 

ability based emotional intelligence and personality traits. These two constructs are 

generally blamed to be overlapping.  EI scale proved to be highly reliable and was fairly 

independent of personality traits. The study, in addition, supported the discriminant 

validity of the EI measure. Despite these facts, these EI tests are often criticized for the 

scoring methodology employed (Conte, 2005).  

Danial Goleman’s model. Danial Goleman’s model is called mixed model 

(Mayer et al., 2000). He proposed a “theory of performance” to “predict personal 

effectiveness at work and in leadership” (Goleman, 2000b). He articulated his EI based 

theory in his world celebrated book Working with Emotional Intelligence in 1998. He 
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defined EI as “the capacity for recognizing our own feelings and those of others, for 

motivating ourselves, and for managing emotions well in ourselves and our relationships” 

(Goleman, 1998, p.317). The old version of his model consisted of five dimensions of EI 

and twenty-five emotional competencies see table 2.1. 

Hein (1999) depicts these capabilities very beautifully. 

The emotional intelligence capabilities are Independent (each contributes to job 

performance); Interdependent (each draws to some extent on certain others with 

strong interactions); Hierarchical (the emotional intelligence capabilities build 

upon one another); Necessary, but not sufficient (having an emotional intelligence 

doesn't guarantee the competencies will be demonstrated); Generic (different jobs 

make differing competence demands (p.2).  

 

Goleman notes that “At best, IQ contributes about 20% to the factors that 

determine life success, which leaves 80% to other factors” (Goleman, 1995a, p.34). In his 

early works, he emphasized emotional quotient (EQ) to be a better predictor of success 

than intelligence quotient (IQ). However after being criticized by Mayer et al. (2000), he 

affirmed that IQ will be a more powerful predictor than EI in sorting people to determine 

which fields or professions they can join. But EI should prove to be a more powerful 

predictor of success than IQ when researchers study a job or profession to learn which 

individuals elevate to the top and which plateau or fail (Goleman, 2000b).  
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Table 2.1 

The Old Version of Goleman Model 

Dimensions   Emotional Competencies 

Personal Competence 

1. Self-

awareness 

1. Emotional Awareness: recognizing one's emotions and their effect  

2. Accurate Self-assessment: knowing one's strengths and limits  

3. Self-confidence: A strong sense of one's self-worth and capabilities  

2. Self-

regulation 

4. Self-control: Keeping disruptive emotions and impulses in check  

5. Trustworthiness: Maintaining standards of honesty and integrity  

6. Conscientiousness: Taking responsibility for personal performance  

7. Adaptability: Flexibility in handling change  

8. Innovation: Being comfortable with novel ideas, approaches and new 

information  

3. Motivation 

9. Achievement drive: Striving to improve or meet a standard of excellence  

10. Commitment: Aligning with the goals of the group or organization  

11. Initiative: Readiness to act on opportunities  

12. Optimism: Persistence in pursuing goals despite obstacles and setbacks  

Social Competence 

4. Empathy 

13. Understanding others: sensing others' feelings and perspectives, taking an 

active interest in their concerns  

14. Developing others: Sensing others development needs and bolstering their 

abilities  

15. Service orientation: Anticipating, recognizing, and meeting customers' 

needs  

16. Leveraging diversity: Cultivating opportunities through different kinds of 

people  

17. Political Awareness: Reading a group's emotional currents and power 

relationships  

5. Social skills  

18. Influence: Wielding effective tactics for persuasion  

19. Communication: Listening openly and sending convincing messages  

20. Conflict management: Negotiating and resolving disagreements  

21. Leadership: Inspiring and guiding individuals and groups  

22. Change Catalyst: Initiating or managing change  

23. Building bonds: Nurturing instrumental relationships  

24. Collaboration and cooperation: Working with others toward shared goals  

25. Team capabilities: creating group synergy in pursuing collective goals  

Source: Goleman, D. (1998). Working with emotional intelligence. New York: Bantam Books. 

Goleman describes EI as a learned capability which results in outstanding 

performance at work (Goleman, 1998; Goleman, 2000a). Although an innate EI ability is 

a prerequisite, yet not sufficient, to manifest competence in the field (Goleman, 2000a). 

He revised his model in 2000 (Goleman, 2000b) because statistical analyses by Richard 

Boyatzis supported collapsing the twenty-five competencies into twenty, and the five 

domains into the four mentioned in table 2.2 (Boyatzis, Goleman & Rhee, 2000).  
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Table 2.2 

Revised Model by Goleman 

 Self 
Personal Competence 

Other 
Social competence 

Recognition Self-Awareness 

- Emotional self-awareness 

- Accurate self-assessment 

- Self-confidence 

Social Awareness 

- Empathy 

- Service orientation 

- Organizational  

awareness 

Regulation  
  

Self-Management 
· Self-control 

· Trustworthiness 

· Conscientiousness 

· Adaptability 

· Achievement drive 

· Initiative 

  

  

Relationship Management 
· Developing others 

· Influence 

· Communication 

· Conflict management 

· Leadership 

· Change catalyst 

· Building bonds 

· Teamwork & collaboration 

Source: (Goleman, 2000b) 

This model seems to be the combination of Thorndike’s social intelligence and 

Gardner’s personal intelligence. Mayer et al. (2000) criticize the Goleman Model for 

having a large “family of overlapping concepts” especially in the field of personality and 

intelligence.  

Measurement of the emotional competencies (Goleman) model. Goleman’s 

partaking to the field of EI has mostly been speculative (Gardner, 2005). Goleman 

(1995b) published his first measure of EI based upon his original theoretical model in the 

Utne Reader. This 10-item EI test measures all aspects of EI including: knowing one’s 

emotions, managing emotions, motivating oneself, recognizing emotions in others and 

handling relationships. Boyatzis et al. (2000), with association of the Hay Group, 

produced the 110-item Emotional Competence Inventory (ECI). The ECI is a 360-degree 

measure designed to assess Goleman's (1998) model of EI. This test asks respondents to 

describe themselves, or another person by responding to declarative statements (Gardner, 

2005).  
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The Bar-On model. This model is also called mixed model as it mixes up mental 

abilities like emotional self awareness with other abilities which are not mental like 

personal independence, self regard and mood (Mayer et al., 2000).  

Bar On (2006) defines emotional-social intelligence as “a cross-section of 

interrelated emotional and social competencies, skills and facilitators that determine how 

effectively we understand and express ourselves, understand others and relate with them, 

and cope with daily demands”(p. 14) and in 2010, he states “emotional-social intelligence 

is an array of interrelated emotional and social competencies and skills that determine 

how effectively individuals understand and express themselves, understand others and 

relate with them, and cope with daily demands, challenges and pressures” (p.57). 

Depending on this model, “to be emotionally and socially intelligent is to effectively 

understand and express oneself, to understand and relate well with others, and to 

successfully cope with daily demands, challenges and pressures”(p.14).  The model 

consists of five key components and fifteen closely related competencies, skills and 

facilitators which are described in table 2.3.  

It is well established fact that EI can be developed over time, is both teachable 

and learnable and that it can be augmented through training, programming, and therapy 

(Bar-On, 2006; Dulewicz &  Higgsdeclares, 2004; Franco, n.d.;  Jaeger, 2004; Matthews, 

Zeidner & Roberts, 2002; Nelis, Quoidbach, Mikolajczak & Hansenne, 2009). Bar-On 

assumes that highly emotionally intelligent individuals are commonly more successful in 

life. Bar-On also considers that both emotional and cognitive intelligence contribute 

equally to one’s overall/general intelligence and ultimately lead to success in life (Bar 

On, 2006). 
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Table 2.3 

Bar On Model of Emotional- Social Intelligence 

EQ-i Scales  The EI Competencies and Skills Assessed by Each Scale  

Intrapersonal 

Self-awareness and 

self-expression 

Self-Regard: To accurately perceive, understand and accept oneself.  

Emotional Self-Awareness: To be aware of and understand one’s emotions.  

Assertiveness: To effectively and constructively express one’s emotions and 

oneself. 

Independence: To strive to achieve personal goals and actualize one’s potential.  

Self-Actualization: To be self-reliant and free of emotional dependency on others.  

Interpersonal 

Social awareness 

and interpersonal 

relationship 

Empathy: To be aware of and understand how others feel.  

Social Responsibility: To identify with one’s social group and cooperate with 

others.  

Interpersonal Relationship: To establish mutually satisfying relationships and 

relate well with others.  

Stress Management 

Emotional 

management and 

regulation 

Stress Tolerance: To effectively and constructively manage emotions. 

Impulse Control: To effectively and constructively control emotions.  

Adaptability 

Change management 

Reality-Testing: To objectively validate one’s feelings and thinking with external 

reality.  

Flexibility: To effectively solve problems of a personal and interpersonal nature. 

Problem-Solving: To adapt and adjust one’s feelings and thinking to new 

situations.  

General Mood 

Self-motivation 

Optimism: To be positive and look at the brighter side of life.  

Happiness: To feel content with oneself, others and life in general.  

Source: (Bar On, 2006) 

The Goleman and Bar-On models share many similar conceptions (Drew, 2007; 

Gardner, 2005). Doubts are there in the research literature about this model. The Bar On 

model has been criticized for being theoretically mapped like personality (Brackett & 

Mayer, 2003; Mayer et al., 1999; Mayer et al., 2000).  

Measurement of the ESI model. It is imperative to explain the Bar-On Emotion 

Quotient Inventory (EQ-i) to fully comprehend the Bar-On model as it is operationalized 

by the EQ-i which is a self-report measure of emotionally and socially intelligent 

behavior. The EQ-i consists of 133 items which assess 15 sub-scales related to five 

specific factors of emotional and social intelligence. The items are in the form of small 

sentences and employ a 5-point Likert scale. The individual’s raw scores are tabulated 

and converted into standard scores based on a mean of 100 and standard deviation of 15 
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like IQ (Intelligence Quotient) scores (Bar On, 2006).  It has been criticized for its lack of 

divergent validity with personality measures (Newsome, Day & Catano, 2000) and its 

fakability (Grubb III & McDaniel, 2007). The MSCEIT also showed minimal relations to 

the EQ-i (Brackett & Mayer, 2003). 

The reliability of the Bar-On EQ-i. A number of researchers have assessed 

reliability of the EQ-i since its development in 1997. They all are evident of its 

consistency, stability and reliability. More specifically, the overall internal consistency 

coefficient of the EQ-i is .97 based on the North American normative sample (Bar-On, 

1997 as cited in Bar On, 2006). An overall retest reliability examination of the EQ-i is .72 

for males (n=73) and .80 for females (n=279) at six months (Bar-On, 2004 as cited in Bar 

On, 2006). Other researchers around the world have found similar results about the 

reliability of the EQ-i (e.g., Matthews et al., 2002; Newsome et al., 2000; Petrides & 

Furnham, 2000).  

The construct validity of the EQ-i. The findings confirm that the EQ-i has the least 

amount of overlap with cognitive tests. This is followed by findings indicating a greater 

degree of overlap with personality tests. And the greatest degree of domain overlap exists 

between the EQ-i and other ESI measures (Bar On, 2006). 

The predictive validity of Bar-On model of ESI. Bar On (2006) has analyzed 20 

predictive validity studies conducted on a sample of 22,971 individuals living in seven 

countries. These publications authenticate its ability to predict performance in social 

interactions, at school and in the workplace as well as its impact on physical health, 

psychological health, self-actualization and subjective well-being. The following factors 

contribute to the occupational performance:  
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(a) the ability to be aware of and accept oneself; (b) the ability to be aware of 

others’ feelings, concerns and needs; (c) the ability to manage emotions; (d) 

the ability to be realistic and put things in correct perspective; and (e) the 

ability to have a positive disposition (p.20). 

 

Contrarily, Yen, Hovey, Hodwitz and Zhang (2011) investigated the correlation 

between Multiple Mini-Interview (MMI) (recently being used for admissions process in 

the institute) and Bar-On EQ-i among 196 health science candidates. The major purpose 

was to examine whether or not EQ-i could serve as substitute measure to the MMI. Both 

the variables were not significantly correlated to each other. In addition, EQ-i could not 

prove to be able to differentiate between accepted and rejected candidates appropriately. 

Reviewing all the models of emotional intelligence, it can safely be concluded 

that overall emotional intelligence has two parts. On one hand, it entails recognition of 

individual’s own emotions and then managing them to facilitate emotional competence. 

On the other hand, it includes their capabilities to handle other persons’ emotions to 

create healthy social relations.  Teaching is the field that needs both the competences. 

Teachers not only have to manage their own emotions but they also have to manage their 

relations with students, parents, colleagues and administrators. To become successful in 

this field, they need to enhance their emotional intelligence (Viin, Juust & Tooman, 

2010). 

Emotional Intelligence in Everyday Life 

Ever since, emotional intelligence has been a well researched area and it has 

emerged as a well established reality that emotions play a fundamental role in every walk 

of life (Bar On, 2007). It is a fact, universally acknowledged, that positive emotions help 

a person succeed across numerous domains of life, including friendship, marriage, work 

performance, health, income (Lyubomirsky, King & Diener, 2005), interpersonal 
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relationships (Lopes, Grewal, Kadis, Gall & Salovey, 2006; Lopes, Salovey & Straus, 

2003; Lyubomirsky et al., 2005; Summerfeldt, Kloosterman, Antony & Parker, 2006),  

commitment to organization, greater satisfaction in job, improved performance in team 

work, leadership effectiveness, citizenship in organization (Zeidner, Matthews & 

Roberts, 2009), ethical behavior (Deshpande & Joseph, 2009; Joseph, Berry & 

Deshpande, 2009), healthy peer relationships and adaptive and pro-social interactions 

(Mayer, Perkins, Caruso & Salovey, 2001) happy personality (Hafen, Singh & Laursen, 

2010) emotional regulation, clarity  and psychological well-being (Augusto-Landa, 

Pulido-Martos & Lopez-Zafra, 2010; Schutte, Malouff, Simunek, McKenley & 

Hollander, 2002), social coping (Chan, 2003, 2005, 2006b), social skills, cooperation, 

interpersonal relations, marital satisfaction and preference for emotionally intelligent 

partners (Schutte et al., 2001) and life satisfaction in general (Extremera & Fernández-

Berrocal, 2005; Extremera & Fernández-Berrocal, 2006; Law, Wong, Huang & Li, 2008; 

Palmer, Donaldson & Stough, 2002) whereas negative emotions correlate positively with 

excessive use of alcohol, illegitimate drug utilization, and demonstrating deviant behavior 

(Brackett et. al, 2004; Stein & Book, 2000), high level of exams related stress (Austin, 

Saklofs & Mastoraske, 2010)  anxiety disorders (Summerfeldt, Kloosterman, Antony, 

McCabe & Parker, 2011), work stress (Chang & Chang, 2010), domestic abuse (Winters, 

Clift & Dutton,  2004), worry and depression (Berenbaum, Bredemeier, Thompson & 

Boden, 2010), difficulties in career decision (Fabio & Palazzeschi, 2009) and burn out 

(Hakanen, Bakker & Schaufeli, 2006).  
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Emotions in Teachers’ Life 

All the organizations including educational ones are full of emotions as they 

involve people (Hargreaves, 1998). Teachers, in educational organizations, come up with 

not only “the head (cognition)” but also with “the heart (emotion)” (Day & Qing, 2009, 

p.17). Therefore, the educational organizations are no more thought to be rigorously 

cognitively-directed settings. There is an emergent recognition of emotions in teachers’ 

life.  

Sutton (2007) and Sutton and Wheatley (2003) mention love, passion, care, hope, 

satisfaction, joy, pleasure, pride and excitement as the emotions which positively affect 

teachers’ work and which are the result of healthy student teacher relationship, students’ 

achievement, their struggle, positive response, time spent with them in and out of school, 

meetings with former students, supportive colleagues and responsible and respecting 

parents. They also report negative emotions like anger, helplessness, sadness, guilt, 

anxiety and frustration faced by teachers due to unachieved goals, misbehaving and 

deviant students, uncooperative colleagues,  students’ poor achievement and irresponsible 

parents. 

In addition, Hargreaves (2000) interviewed school teachers and explored that 

teachers’ unhealthy relation with their student, their being misunderstood and being 

irrationally and unjustly blamed by employers make them feel awful. Soon after, 

Hargreaves (2002) ascertained that disloyalty in relationships with administrators or 

colleagues also caused obnoxious emotions for several teachers. The former positive 

influence contributes to a better and facilitative learning climate whereas those mentioned 

later hinder their work efficiency.  
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The aforementioned emotions, united with the enormous capability of intellectual 

and mental energy, considered necessary to deal with intricate social relations, compel 

teachers to utilize not only their intellectual but also emotional resources effectively 

(Day, Sammons, Stobart, Kington, & Gu, 2007; Woolfolk  & Davis, 2005). Effective or 

ineffective management and regulation of these emotions can have positive or negative 

effects on their work respectively (Palomera, Fernandez-Berrocal & Brackett, 2008). This 

is where emotional intelligence comes forth.   

Why Teachers Need to Be Emotionally Intelligent? 

In this era of industrialization and globalization, society needs to inculcate soft 

skills in its individuals, in addition to rationality, to produce balanced personalities.  The 

changing expectations of the society from education in Pakistan are evident in National 

Education Policy (2009) which states that higher education is considered as a significant 

contributor of “attainment of social goals of developing civic responsibility, social 

cohesion and a more tolerant society” (p.55). Now, higher education does not only have 

to focus on (a) production of skilled labor and (b) generation of new knowledge but also 

on (c) service of society.   

It is teachers’ responsibility to achieve these goals as they hold central position 

education system. Currently, they are challenged to educate students at an ever higher 

level of literacy to meet the increased expectations of society from higher education. 

They are not only required to focus on students’ cognitive development to address 

traditional educational functions of production of skilled labor and generation of new 

knowledge but also they are required to prepare them for service of society and social 

cohesion through inculcating socio emotional skills in them (National Education Policy, 
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2009). If they themselves do not occupy these skills how they can inculcate these in 

students. They are the role models for students whom students observe and follow. In 

essence, the dream of social cohesion can become real only when the teachers are well 

equipped with intellectual, professional, and socio-emotional skills (Chechi, 2012) and 

use their social and emotional intelligence as the result of their duty and social statute 

(Adilogullari, 2011).  

Chang (2009), reviewing the literature on emotional aspect of teachers’ work, 

argues that emotional labor, needs and work essential for a teacher are more important 

when compared to other professions. Therefore, being emotionally intelligent may help 

him batter adjust in his workplace. Hargreaves (1998) and Liljestrom, Roulston and 

deMarrais (2007) declared teaching to be full of intense emotional work which covers the 

experiences ranging from joyfulness to wrath. At the same time, “teachers wear many 

hats such as friend, protector, mentor, disciplinarian, and gatekeeper to academic 

success” (Davis, 2001, p. 431). They have to perform a number of roles in their 

professional lives which makes their lives difficult to handle with. If they are emotionally 

intelligent they can perform all their roles effectively.  

Finally, teachers are engaged in a stressful job where they are to deal with people, 

highly intricate aspirations, and insufficient time which may cause burn out. If they 

demonstrate the EI skills they can better deal with these stressors (Popworth, 2003). 

Pugh (2008), highlighting the need of emotional intelligence in teaching, inquires, 

“If emotionally intelligent teaching isn’t on our standards agenda, is our ladder leaning 

against the wrong wall?” (p.3).  
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Background Variables Affecting EI. 

Since EI is affected by some personal variables, the study also identifies the 

differences in teachers’ EI scores with regard to their background variables such as 

gender, age, level of education, teaching discipline, university type and marital status. 

Literature related to these variables is reviewed on by one.    

Gender. In Pakistan, with industrialization, urbanization, globalization and 

changing demands of the society, women role is also getting changed. They are no more 

house hold ladies only. They have stepped out into the outside world to become a 

considerable part of work force.  At higher education level, the number of female 

teachers is also increasing day by day. A few of them have gained eminent posts as well. 

Due to their inclusion in teaching workforce, it becomes important to recognize which 

gender group is more emotionally intelligent and adjusts better in the university 

environment. It is also important to realize which group makes others (students, 

colleagues) feel comfortable working with it and which group better solves the work 

place problems. It will ultimately let us know whether this changing scenario in the 

university environment (inclusion of female teachers in university workforce) will lead us 

to a positive outcome or not.     Conventionally, some typical emotional states are 

attached with both the gender groups i.e. females are considered to be emotionally more 

expressive whereas males to be emotionally cool and stable.  Is this difference evident 

even when they are at their workplace? Although an immense body of research subsists 

there which aimed at exploring the gender differences concerning EI yet it is unable to 

provide the reader with a lucid picture of the situation.   
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Females’ profile of strength in different areas of EI. A greater part of research 

affirms that females score significantly higher than males on a number of emotional 

intelligence sub factors for instance  interpersonal EQ, emotional self-awareness and 

overall emotional intelligence (Palmer, Manocha, Gignac & Stough, 2003), emotion 

perception and the experiential area (Kafetsios, 2004), intrapersonal and interpersonal 

skills (Parker, et al., 2004), interpersonal scale (Alnabhan, 2008; Wessell, et al., 2008), 

overall EI, perception, and understanding and managing emotions (Ciarrochi et al., 2000), 

expressing their emotions and predicting consent feelings (Mayer & Geher, 1996), 

perceiving emotions (Mayer et al., 1999), sensitive to the emotions of others, have better 

recall of emotion-laden information regarding others and have a more extensive 

vocabulary for emotions  (McIntyre, 2010) interpersonal scale of EQ-i and managing 

emotions branch of the MSCEIT (Austin, Farrelly, Black & Moore, 2007), interpersonal 

and stress management (Esturgo-Deu & Sala-Roca, 2010), perceiving emotions, 

facilitating thoughts and managing emotions (Bay & McKeage, 2006), experiencing EI 

and strategic EI sub scores on the MSCEIT (Brackett et al., 2004), understanding 

emotions (Gardner, 2005), empathy (Tapia & Marsh, 2006), assimilation, understanding 

and  regulation (Zeidner & Olnick-Shemesh, 2010) and overall emotional intelligence 

(Grubb III & McDaniel, 2007; McIntyre, 2010; Penrose, Perry & Ball, 2007).  

Males’ profile of strength in different areas of EI. In opposition to it, men have 

been found to be better than their counterparts on adaptability and emotions regulation 

components (Alnabhan, 2008), Self-control (Sánchez-Ruiz, Pérez-González & Petrides, 

2010), stress tolerance, impulse control (Bar-On, Brown, Kirkcaldy & Thome, 2000) 

intrapersonal and stress management scale (Wessell, et al., 2008). 
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Similarities in male and females’ EI profiles. There subsists another slice of 

research which declares that both the gender groups are similar regarding emotional 

intelligence (e.g. Castro-Schilo & Kee, 2010; Gurol, Ozercan, & Yalçin, 2010; Ngah, 

Jusoff & Abdul Rahman, 2009; Rastegar & Memarpour, 2009).  

Gender differences in EI are extensively documented. A major portion of research 

pronounces that females are better than males as compared to a minor portion which 

declares males to be better than females or equal to them. Still they do not reach a certain 

conclusion. Use of different research instruments to measure EI may be one of the causes 

of different findings. But cultural difference also matters. Findings of those studies are 

also not very similar which are using the same EI measure.  That is why; the findings of a 

study conducted in one culture cannot be generalized to any other culture. Keeping this in 

view, one of the objectives of this study is to compare the gender specific profiles of 

university teachers’ emotional intelligence in Punjab, Pakistan. 

University sector. Pakistan is one of the developing countries whose education 

system especially at higher education level has been neglected since long. There were 

only two public sector universities in Pakistan and no private university in 1947. 

Government did establish new colleges and universities but the government alone was 

not in a position to provide adequate financial and physical resources to undertake the 

restructuring of the educational system and also its expansion to meet the demands of the 

society. So private sector came forward to meet the formidable demand of the time. The 

very first university in private sector was established in 1982 when the number of public 

sector universities over here was 19. The ratio dramatically changed from 1:19 to 34:47 
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with the establishment of HEC in 2002. It grew into 42:60 in 2010 (higher Education 

Commission, 2010).  

Either type of universities functions under the umbrella of Higher Education 

Commission and are bound to observe the rules and regulations framed by the higher 

education commission. Despite many similarities, considerable differences also stand 

there. The private sector universities are managed by the Board of Governor or Board of 

Management constituted for the purpose. The public sector universities get funds from 

government whereas private sector universities generate funds through tuition fee, 

endowment funds or donations by the local or international agencies. Coffman (1997) 

declared that private sector universities tend to respond to the public demand for modern, 

hands-on practical training in business and technology. They are free to offer innovative 

curricula, unconstrained by bureaucratic demands, to adhere to an outdated, set program. 

They usually offer more appealing learning environments that are free of political conflict 

and physical decay. And they have caused public universities to take a closer look at their 

own responsiveness to the needs of students and the market. 

These differences demand and also bring distinct attributes in all the stakeholders 

i.e. teachers, students, parents and administrators. The literature reveals differences in 

public and private sector university cultures only but its impact on teachers’ EI is still 

unknown. It was only Birol, Atamtürk, Silman, Atamtürk and Sensoy (2009) and Birol, 

Atamtürk, Silman and Sensoy (2009) who studied the difference between EI and that also 

of secondary school teachers teaching in public and private sector. They implied that 

there is no significant difference between emotional intelligence level of those working 

either in public or private sector. Research in this area is very limited. Therefore, this 
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study aims to find out how the work environment and work demands in both the sectors 

affect teachers’ emotional intelligence.   

Marital status. Teachers at university level come up with different marital status. 

Their personal experiences of marital status may have an effect on their socio emotional 

skills. Emotional intelligence is, no doubt, related to successful married life but whether 

being married guarantees being emotionally intelligent is controversial.  

EI is found to be positively and significantly related to marital adjustment and 

satisfaction (e.g., Cordova, Gee, & Warren, 2005; Joshi & Thingujam, 2009; Moshe & 

Iris, 2008; Ortese & Tor-Anyiin, 2008; Smith, Heaven, & Ciarrochi, 2008; Wachs & 

Cordova, 2007).  The findings are similar in Pakistani perspective as well (e.g., Batool & 

Khalid, 2012; Dildar, Bashir, Shoaib, Sultan & Saeed, 2012).  

Literature is uncontroversial in the conclusion that the more emotionally 

intelligent an individual is the more satisfied s/he is with her/his marriage.  On its basis, it 

can logically be presumed that married individuals tend to be more emotionally 

intelligent.  Not enough literature is available in this regard. Landa, Lopez-Zafra, Martos 

& Aguilar-Luzon, 2008 (2008) exposed that there was no significant difference in 

individuals’ EI pertaining to marital status. Contrary to this, Birol, et al. (2009) revealed 

that married teachers are less aware of their emotions, are not as much empathetic as 

single teachers are and lack other social skills. The literature on effect on marriage on EI 

is very little and inconclusive. Neither the target population of these studies is teachers 

nor are these conducted in Pakistani perspective. That’s why, one of the aims of this 

study is to find out the differences between married and unmarried teachers’ emotional 

intelligence.  
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Age. Teachers join universities in Pakistan at a young age (minimum 21 years) 

after completing at least their Masters degree. They get retired at the age of 65. Even after 

that, they have provision of serving university in different capacities e.g. on contract. A 

great variety of age groups is serving as university workforce. It is an everyday 

observation that some teachers are better able to understand and express themselves, 

understand others and relate with them, cope with daily demands and adjust in campus 

environment as compared to others. They all do not belong to a certain age group. They 

all are neither young teachers nor old ones. The more efforts one puts for his personal and 

professional development, the more successful he tends to be in related skills. Although 

wisdom does not come with growing age yet resultantly multiply experiences may 

contribute towards development of emotional capacities. An ample research addresses 

this issue of which a big slice of research is evident that emotional intelligence boosts up 

with the increasing age (Bar-On et al., 2000; Benson, Ploeg & Brown, 2010; Ghanizadeh 

& Moafian, 2010; Kafetsios, 2004; Liang, 2007; Parker, Duffy, Wood, Bond & Hogan,  

2005; Penrose et al., 2007; Van Rooy, Alexander & Viswesvaran, 2005). An equally big 

pile of research also exists against these findings with the claim that there is no 

significant association between age and EI (e.g. Birol, et al., 2009, 2009; Chan, 2004; 

Gardner, 2005; Hwang, 2007; Kafetsios & Zampetakis, 2008;  Landa et al., 2008; 

Rastegar & Memarpour, 2009). Day and Carroll (2004) discovered an entirely converse 

verdict. They found a significant negative correlation between age and perceiving 

emotions in faces and artistic designs: a sub factor of EI. The research in this regard is 

inconclusive. Therefore, one of the objectives of this study is to find out whether 

teachers’ emotional intelligence is affected by their age.   



34 

 

Qualification.  University is the institution where teachers get many chances to 

enhance their qualification level. As a result, not only their ranks elevate but also their 

monitory benefits. Whether increasing qualification helps them enhance their emotional- 

social skills as well still bears a question mark. Pertaining to the impact of qualification, 

Bar-On et al. (2000) and Birol, et al. (2009a, 2009b) agree that it is not significantly 

related to EI.  

 Subject areas/ Disciplines. It has been empirically supported that some factors 

can be manipulated to enhance emotional intelligence of students and it is being 

successfully practiced (Riemer, 2003) such as education or training (Bar-On, 2006; Nelis 

et al., 2009). All the teachers enter their profession with an almost equally high 

educational background but that in different subject areas. Some belong to social 

sciences, a few to administrative sciences and others to natural sciences. Whether their 

content area can influence their EI or not bears a question mark.  Literature bears little 

evidence on it. Most of the work on effect of academic discipline on EI is done on 

students.   

In his study, Csikszentmihalyi (1973) determined that students of art are much 

more outgoing in comparison to the students of other faculties as well as being self-

confident and more sociable. Their personality profile is described with being highly 

sensitive and imagery, low emotional stillness, conforming to norms, subjectivity and 

powerful ego. 

Erdogdu (2008) conducted a study on students of different university faculties and 

found out that field of study has a significant impact on students’ EI. The students of Fine 

Arts department scored higher emotional intelligence scale points than students of other 
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faculties whereas emotional intelligence scores of natural sciences students were 

significantly lower than the students of other departments.  

Kaur, singh & Singh (2012) found that academic subjects of choice have a 

significant effect on students’ EI. It is evident in the results that individuals who are 

studying Psychology are more emotionally intelligent as compared to those from other 

disciplines. 

 Sánchez-Ruiz,  Pérez-González & Petrides (2010) compared the trait emotional 

Intelligence profiles of students from different university faculties. They found that social 

sciences students scored higher than their technical studies peers in emotionality.  The 

former are more agreeable, cooperative, and empathic than the latter.  

Similarly, Yelkikalan, et al. (n.d) found that there is a significant difference in 

students’ EI only in terms of sociability. The students attending to the Faculties of Fine 

Arts and Science & Letters have higher averages in terms of sociability and students of 

Economics & Administrative Sciences and Tourism have the lowest average.  

Reviewing the literature, it is evident that students enrolled in social sciences 

display more emotionally intelligent behavior as compared to those enrolled in both 

natural and administrative sciences. Whether this difference survives when they enter 

teaching profession is not given due attention in literature. The few studies available are 

those of Birol, et al. (2009a, 2009b), Chan (2004) and Hwang (2007) entailed that there 

was no considerable difference between teachers’ emotional intelligence level. Quite the 

opposite, research also confirmed that teachers from social sciences setting surpass the 

teachers with science backgrounds in sensitivity towards emotional intelligence (Kuzgun, 

2000 as cited in Birol, et al., 2009). The studies are insufficient and inconclusive. 
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Therefore, one of the aims of this study is to find out the differences in EI of three groups 

of teachers teaching in different disciplines such as social, natural and administrative 

sciences.     

Teaching Effectiveness 

According to Day and Qing (2009), “teaching effectiveness is the product of the 

preparation and continuing support of both the head (cognition) and the heart (emotion)” 

(p.17). Doyle (2008) states it in another way that effective teaching is “the amount of 

student learning that occurs” (p.2). An effective teacher has got many characteristics such 

as s/he has content clarity and pedagogical skills (Borich, 1996; Bosshardt & Watts, 

2001; Day & Leitch, 2007; Hargreaves, 1998; Mortiboys, 2005; Powell & Kusuma-

Powell, 2010), good relationships with students (Hargreaves, 1998; Leaman, 2008; 

Thomas, 2008) and good communication skills (Leaman, 2008; Thomas, 2008). He is 

caring (Kremenitzer & Miller, 2008), warm, flexible, dynamic, attentive, reliable, firm, 

ready for experiment (Mortiboys, 2005), respectful, empathetic, supportive and aware of 

students’ emotions and acknowledges students learning (Coetzee & Jansen, 2007; Erguer, 

2009). He makes his learning place pleasing, creative, challenging, joyous, interesting 

(Hargreaves, 1998; Powell & Kusuma-Powell, 2010) and enthusiastic (Bosshardt & 

Watts, 2001; Hargreaves, 1998; Mortiboys, 2005). He actively takes part in students’ 

work and life activities (Nelson et al., 2005), supports students’ original ideas, manages 

classroom skillfully(Powell & Kusuma-Powell, 2010; Wilson & Corbett, 2007), uses 

humor (Coetzee & Jansen, 2007; Mortiboys, 2005) expects from students accordingly 

(Kremenitzer et al., 2008; Powell & Kusuma-Powell, 2010) and makes students’ good 

grades possible (Borich, 1996; Powell & Kusuma-Powell, 2010) by helping them explain 
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the assignment until every student understands it and help them accomplish their tasks 

(Wilson & Corbett, 2007).  

In addition, his personality,  assertiveness, self confidence, self esteem, 

relationship with other stakeholders (parents, colleagues) and pupils’ motivation make 

him the perfect teacher (Leaman, 2008). Becoming this kind of teacher is an ongoing 

activity which has no end point (Nelson et al., 2005).   

Regarding higher education, Tigelaar, Dolmans, Wolfhagen and Vleuten (2004) 

developed a structure of teaching expertise which included teachers’ personal 

characteristics, their content expertise, their intellectual interest and how they facilitate 

learning along with their intellectual work.  

Laursen (2005) conducted an empirical study to discover the skills “authentic 

teacher” possesses (p.199). He observed 30 Danish secondary school teachers and 

interviewed them. He explored that authentic teachers have “personal intentions” (p.206) 

for teaching which are realistic, they “embody their intentions”(p. 207), consider students 

to be  equally respectable, work for the fulfillment of the intentions, have healthy 

relations with colleagues, and are engaged in their own personal and professional 

development.  

Feldman (1976) explored the characteristics of college students’ favorite teachers. 

The students mentioned that the best teachers are aware of teaching objectives, have a 

good command on content, can stimulate their students’ interest, possess good 

communication skills, teach students according to their age and mental level, duly own 

their subject, use supplementary material tactfully, manage their classrooms well, give 

their students timely feedback, encourage the discussion, create challenging classroom 
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environment, respect their students and are enthusiastic, highly intellectual, well prepared 

and organized, clear and understandable, fair in students’ assessment, helpful and 

available when needed.  

Sources of Data Collection for Teacher Evaluation 

Berk (2005) reviewed twelve strategies that are used for teacher evaluation: 

student ratings, self-evaluation, peer ratings, student interviews, videos, employer ratings, 

alumni ratings, administrator ratings, teaching awards, teaching scholarship, teaching 

portfolios and learning outcome measures. Among them, student and alumni ratings are 

the only strategies which server all three types of decisions: formative, summative and 

program. Still he recommended their triangulation to get valid results. Therefore, 

Bollington, Hopkins and West (1993) suggest that what counts more is not the mode of 

teacher evaluation itself but what purpose it can serve and no measure singly used can 

serve any purpose.  

Student ratings. Observation is generally assumed as preferred means of 

measuring teaching effectiveness but Bollington et al. (1993) declare student ratings to be 

equivalent of classroom observation which is from pupils’ viewpoint. In educational 

setting, students are apt to opine for teacher evaluation as teachers are on giving and 

students are on receiving end (Leaman, 2008) and they are the only who are “quick to 

recognize and appreciate teachers whose enthusiasm shines through their work” 

(Bollington et al., 1993, p.2). Sutton and Wheatley (2003) are also of the view that 

students are the best source of evidence especially for emotional aspect of teachers’ lives 

as they are the only who spend most of working hours with their teachers.  Student rating 

is economical, valid and highly reliable (ranging from 0.8 to 0.9) mode of assessing 
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teaching effectiveness (Doyle, 2008; Bollington et al., 1993). Whichever mode of 

evaluation the researchers may use, the research maintains that teachers’ EI plays 

supportive role in their workplace success.  

Relationship between EI and Different Aspects of Teachers’ Life 

To highlight the relationship between EI and different aspects of teaching, Birol et 

al. (2009) analyzed the correlation between emotional intelligence and performance 

management perceptions among 253 SSTs using a self developed EI measure. They 

claimed that total performance management was positively related to adaptation of 

change and self-motivation and empathy. They believed that teachers’ EI levels are 

important in effective teacher- student communication, in reducing stress and conflict and 

in achieving a positive work atmosphere and academic success. 

Modupe (2010) investigated the relative contribution of emotional intelligence 

and self-esteem to success in teaching practice exercise (TPE). The subjects used for the 

study were 826 students randomly selected from four universities. Both Emotional 

intelligence and self-esteem were very important predictors of success in teaching 

practice. 

In addition, Landa, Lopez-Zafra, Martinez de Antonana and Polido (2006) 

elaborated the association between Perceived emotional intelligence and life satisfaction 

among 52 university teachers administering TMMS to measure EI. A strong correlation 

was explored between the two variables.  

To assess teachers’ EI level, a study was conducted using an instrument based on 

the Bar-On model of emotional social intelligence (Jacobs, Kemp & Mitchell, 2008). 

They found that teachers exhibited low social and self awareness together with 
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unsatisfactory self-management skills. Rather, their general mood was not that positive to 

help them rise as effective teachers. Results of the study signify a need of creating the 

mechanism of teachers’ training regarding EI.  

Teachers’ emotional intelligence is frequently studied in combination with their 

self efficacy (e.g. Annamaria & Letizia, 2008; Chan, 2004, 2008; Gurol et al., 2010; 

Moafian & Ghanizadeh, 2009; Penrose et al., 2007; Rastegar & Memarpour, 2009).  

Annamaria and Letizia (2008) analyzed the relationship of 169 Italian teachers’ 

EI level with their occupational self efficacy. They administered Bar-On Emotional 

Quotient Inventory: Short to measure the construct of EI. They asserted that intrapersonal 

skills best predicted the occupational efficacy.  

Chan (2004) assessed how strongly 158 secondary school teachers’ perceived 

emotional intelligence (PEI) predicted their self-efficacy in general and to helping others. 

Self-efficacy in general was predicted by positive regulation when empathic sensitivity 

was proved to be a significant predictor of self efficacy to helping others.  

Viewing the phenomenon from another angle, Chan (2008) conducted a study to 

assess the role emotional intelligence and self efficacy play in adoption of coping 

strategies among 273 in service and prospective teachers in China. He found 

interpersonal and intrapersonal emotional intelligence to be significant predictors of 

active coping strategies.  

Gurol et al., (2010) studied the association between teachers’ emotional 

intelligence (EI) and their self-efficacy in a sample of 248 pre-service teachers. They use 

‘‘Emotional Intelligence Questionnaire (Schutte et al., 1998)” and Teachers’ Sense of 
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Efficacy Scale (Tschannen-Moran and Woolfolk Hoy, 2001)”. Both the variables were 

confirmed to be positively correlated.  

Moafian and Ghanizadeh (2009) investigated the correlation between emotional 

intelligence and self efficacy among 89 EFL teachers in Iran using EQ-i and “Teachers’ 

Sense of Efficacy Scale”.  Interpersonal relationship, emotional self-awareness, and 

problem solving came forward as good predictors of their self-efficacy. Penrose et al., 

(2007) studied the relationship between emotional intelligence and self efficacy among 

211teachers and principals. They administered The Reactions to Teaching Situations 

(RTS) (Perry, Ball & Stacey, 2004; Perry & Ball, 2005) and Teaching Efficacy Scale 

(TES) to assess EI and self efficacy. Overall emotional intelligence was positively related 

to teachers’ self efficacy.  

Rastegar and Memarpour (2009) also assessed EI and its relationship to self-

efficacy among 72 Iranian EFL teachers employing Emotional Intelligence Scale (EIS) 

and Teacher Sense of Efficacy Scale (TSES). They also found a positive significant 

correlation between perceived EI and self-efficacy.  

Relationship between teachers’ and principals’ emotional intelligence and their 

leadership abilities is also a well investigated theme (e.g. Iordanoglou, 2007; Reed, 2005; 

Singh & Manser, 2008; Wong, Wong & Peng, 2011).  

Iordanoglou (2007) observed the correlations among emotional intelligence, 

commitment, satisfaction and leadership effectiveness among 210 primary school 

teachers using Bar-On Emotional Quotient Inventory (EQ-i: s). Overall emotional 

intelligence and the interpersonal and intrapersonal skills were corroborated to be 
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strongly interconnected to the teachers’ commitment, their leadership roles and their 

teaching effectiveness.  

Reed (2005) examined the relationships among teachers’ perceptions of principal 

emotional intelligence, principal leadership behavior, and principal openness in 67 

principals & 1598 elementary school teachers all over Ohio. The Emotional Competence 

Inventory (ECI-2) was used to measure their EI. Principals’ EI as perceived by teachers 

was significantly linked to principal openness and their leadership style.  

Singh and Manser (2008) investigated the principals’ characteristics which their 

subordinates think essential for them to be effective leaders from the sample of 53 

principles’ subordinates. The educators expected their principals to exhibit intrapersonal 

and interpersonal skills in order to satisfy their subordinates’ needs. The educators 

wanted to see confidence, adaptability, self-control, flexibility and optimism in their 

leaders. Similarly, Wong et al., (2011) in two of their studies substantiate the effect of 

middle-level leader and teachers’ emotional intelligence on job outcomes of later. 

Job satisfaction among teachers in combination with their principals’ emotional 

intelligence is also a well studied area (e.g. Kafetsios & Zampetakis, 2008; Singh & 

Manser, 2008). Kafetsios and Zampetakis (2008) examined the association of 523 

educators’ emotional intelligence with job satisfaction and affect at work. They reported 

that EI played important role in job satisfaction and work affect. Emotion regulation and 

use of emotion were strong predictors of negative and positive affect at work whereas 

perceiving others’ emotions was distinctively related to job satisfaction. Singh and 

Manser (2008) also validated a considerable relationship between principals’ perceived 

EI and subsequent job satisfaction among educators working as their subordinates. 
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There is an added portion of research which is evident of correlation between 

teachers’ emotional intelligence and burnout among them (e.g. Brackett, Palomera, 

Mojsa-Kaja, Reyes & Salovey, 2010; Chan, 2006a). Brackett et al., (2010) studied the 

association of emotion regulation ability (ERA) with burnout and job satisfaction among 

123 secondary school teachers. ERA was discovered to be positively correlated with 

teachers’ personal accomplishment (an element of burnout), principal support, positive 

affect and job satisfaction. Chan (2006a) also investigated the correlation between 

emotional intelligence and burnout administering EI Scale (Schutte et al., 1998) on 167 

secondary school teachers in China. He uncovered the fact that emotional exhaustion can 

increase depersonalization and decrease personal accomplishment.  

Relationship between EI and Teaching Effectiveness  

Teaching effectiveness in relation to teachers’ EI has emerged as a workable 

premise of knowledge. It caught the attention of researchers few years back and now it is 

growing as a wells researched area. Several researchers have studied it from diverse 

perspectives throughout the years (e.g. Drew, 2007; Ghanizadeh & Moafian, 2010; 

Haskett, n.d., 2003; Hwang, 2007; Mohamadkhani, 2011; Todd, 2006).  

Drew (2007), in his dissertation, employed mixed methods to verify whether 

Student Teacher Performance (STP), is related to Emotional Intelligence (EI) measured 

through EQ-i. He found that interpersonal skills, intrapersonal skills, general mood and 

overall EI were significantly related to STP whereas adaptability and stress management 

scales were not related to the STP.  

Looking at the same scenario from somewhat different angle, Ghanizadeh and 

Moafian (2010) studied the relationship between teachers’ emotional quotient (EQ) and 
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their success in pedagogical skills. 89 EFL teachers from Iran were selected as sample of 

the study. Bar-On's EQ-i was used to measure their EI. Concurrently, students of those 

teachers filled the questionnaire entitled ‘Characteristics of successful EFL teachers’ to 

assess their teachers’ performance. Subsequently, a considerable correlation between 

teachers’ EQ and their success was ascertained.  

Haskett (n.d.) also posed the question regarding the probable relationship between 

emotional-social intelligence and teaching performance among 286 university teachers. 

She employed EQ-i short to measure teachers’ EI skills and “seven principles for good 

practice in undergraduate education” to assess their teaching performance.  The findings 

revealed that intrapersonal and interpersonal skills were extremely linked with teaching 

effectiveness.  

In one more study, Haskett (2003) attempted to explore the emotions that 

discriminated the faculties in higher education institutions. He compared 86 winners of 

teaching award to 200 randomly selected non-award winners at a higher education 

institution. She employed EQ-i short to measure teachers’ EI skills and “seven principles 

for good practice in undergraduate education” to assess their teaching effectiveness.  

Based on the results of the study a significant link was found between specific EQ 

competencies and behaviors of effective teaching measured by the “Seven Principles.” 

Two groups were not different in their teaching behaviors “seven principles”. Rather they 

differed in their EI skills. Therefore, it can be concluded that it is not only the adopted 

behaviors that are important but also the fundamental approaches at the back of these 

actions have a considerable effect on teaching performance. Moreover, general mood 
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emerged as the most significant determinant which discriminated between the two sub 

groups.  

Aiming to this end, Hwang (2007) investigated the relationships between the 

teachers’ EI and their teaching effectiveness among 94 full-time teachers at technological 

Institute in Taiwan selected through the convenience sampling. The researcher used The 

Exploring and Developing Emotional Intelligence Skills developed by Nelson and Low, 

in 1998 to measure EI. There was a significant relationship of leadership EI skills and 

overall emotional intelligence with overall teaching effectiveness. No significant 

relationship was found between intrapersonal skills, interpersonal EI skills, self-

management EI skills and overall teaching effectiveness.    

 Mohamadkhani (2011) designed a study to identify the role that emotional 

intelligence (EI) plays in progressing teaching effectiveness. Sample of the study 

consisted of 351 faculty members. He explored 10 components of EI which contributed 

towards the improvement in faculty members’ effectiveness. They were moral, self-

leadership, conscientiousness, trust, participation, flexibility, capacity building 

empowerment, motivation and communication.  

Todd (2006) also carried out a similar study on a sample of prospective teachers 

to authenticate the relationship between student teachers’ emotional intelligence (EI) and 

their performance during their teaching practice assessed by their supervisors. The results 

pointed toward a strong relationship between teachers’ EI and their teaching 

performance.  

In short, findings of these studies reveal that teachers’ (whether from school or 

university) overall EI or a few of its sub skills are correlated with teaching effectiveness.    
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Contribution of Teachers’ EI in Sub Components of Teaching Effectiveness  

Relationship between EI and different aspects of teachers’ life is discussed in 

previous section. There are many researchers who have not studied teachers’ EI directly 

in combination with their teaching effectiveness; still many of constituting parts of 

teaching effectiveness are studied as they positively correlate with teachers’ EI.   

 Positive outcomes of teachers’ high EI. Teachers’ emotional intelligence may 

help them maintain a balance between their authority and responsibility. EQ skills can 

help them accept their limits and work towards their potentials (Fer, 2004).  

Positive outcomes of teachers’ high EQ reflect in form of healthy relations with 

students (Adilogullari, 2011; Bay & McKeage, 2006; Brackett & Katulak, 2007; Fer, 

2004; Brackett & Salovey, 2004; Kremenitzer & Miller, 2008; Nelson et al., 2005; Sutton 

& Harper, 2009; Wilson, 2004), effective Classroom management (Bay & McKeage, 

2006; Chechi, 2012; Kremenitzer & Miller, 2008; Nelson et al., 2005; Sutton & Harper, 

2009), effective communication (Brackett & Katulak, 2007; Nelson et al., 2005), teacher 

retention (Chechi, 2012; Nelson et al., 2005), stress and conflict management (Brackett & 

Katulak, 2007), problem solving and good decision making (Bar On, 2006; Bay & 

McKeage, 2006; Fer, 2004; Mayer & Salovey, 1997; Nelson et al., 2005; Salovey & 

Mayer, 1990), adaptability, optimism and hopefulness (Bar On, 2006; Nelson et al., 

2005), responsible behaviour, time management, management of self in achieving goals, 

Job satisfaction (Nelson et al., 2005), listening and acknowledging to individual learners, 

better dealing with their expectations, (Mortiboys, 2005) and high motivation and energy 

(Brackett & Katulak, 2007; Fer, 2004).  
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When students perceive their teachers’ motivation as a sincere interest in helping 

them to succeed, the motivational and emotional impact of the feedback tends to be more 

positive.  In addition, an emotionally healthy teacher is better able to create an 

emotionally healthy and safe learning environment which is characterized by trust and 

respect (Nelson et al., 2005)  one that encourages positive social interaction, active 

engagement, and academic achievement among students (Brackett & Katulak, 2007; Fer, 

2004; Mayer, Salovey & Caruso, 2004; Nelson et al., 2005).  

Negative outcomes of teachers’ low EI. Contrarily, if he is not emotionally 

stable and intelligent, he can misuse his authority. He may lose his impulse control and 

punish students in terms of insulting remarks and of marks deduction, may exhibit verbal 

aggression and may become revengeful towards students. Low EQ leads teacher towards 

unjust behaviour, conflict between teacher and student (Fer, 2004), burnout (Bono & 

Vey, 2005), difficulty in handling student behaviour problem and leaving job (Tye & 

O’Brien, 2002). Students of these teachers reciprocally learn and exhibit negative 

behaviors, show low motivation and disrespectful and uncooperative behaviour (Fer, 

2004; Kremenitzer & Miller, 2008).  

As EI contributes to teacher’s success in different aspects of professional life, we 

get theoretical reasons to believe that EI may contribute towards overall teaching 

effectiveness. The existing literature is encouraging and provides a platform to get 

empirical evidence for the relationship between teachers’ emotional intelligence and their 

teaching effectiveness in Pakistan as well.  
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Literature on Emotional Intelligence in Pakistan 

Many researchers, in Pakistan, have studied the variables which constitute 

emotional intelligence such as teachers’ interpersonal relationship (Bhatti, 2009), 

reliability, responsiveness and empathy (Naqvi, 2011) self efficacy, job stress and job 

performance (Hanif, n.d.), conflict management (Basit, Fazalur Rahman, Jumani, Chishti & 

Malik, 2010; Siraj ud Din, Khan, Rehman & Bibi, 2011), organizational commitment 

(Chughtai & Zafar, 2006; Malik, Nawab, Naeem & Danish, 2010), collegiality and 

commitment (Shah, 2012), communication (Butt, 2011) leadership (Baig, 2011) and self 

esteem (Mustaq,  Shakoor, Azeem & Zia, 2012; Tabassum & Ali, 2012; Tabassum, Ali & 

Bibi, 2012).  

No doubt, the researchers in Pakistan have worked on emotional intelligence but 

their target population is professionals other than teachers. Research on emotional 

intelligence in Pakistan is focused on call centre employees (Raja, Mohsin, Ehsan, Mirza, 

Saud, 2010), virtual project managers (Nauman, Elahi, Bhatti & Khalid, n.d), nurses 

(Ranjha &  Shujja, 2010) managers from telecommunication organizations (Fatima, 

Imran & Zaheer, 2010), software professionals (Zahid, Waseem & Raziq, n.d.), bank 

managers (Naeem, Saif & Khalil, 2008), employees in private sector organization (Ali, 

2009) and students (Farooq, 2003). However, the construct of EI is still unexplored in 

Pakistan among teachers especially at higher education level and its relationship with 

their teaching effectiveness is also unknown. Therefore, this study is aimed at measuring 

relationship between university teachers’ emotional intelligence level and their teaching 

effectiveness in the Punjab, Pakistan. 
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Chapter 3 

Method and Procedure 

This chapter describes the research design, selection of sample, instruments used to 

collect data and procedure of the study.  

Research Design 

The study is aimed to explore the relationship between teachers’ emotional intelligence 

and their teaching effectiveness. Hence, the most suitable design for the study is correlational 

research.  

Population  

Population of the study consists of all the university teachers teaching in the Punjab 

province in Pakistan. There are totally 38 universities in the Punjab out of which 17 are working 

in private sector when 21 in public sector. 

Sample of the Study on 1
st
 Stage 

From 38 universities, 13 (33%) universities were selected as sample of the study. Seven 

(33%) universities from public and six (33%) from private sector were conveniently selected. 

Population of the selected universities consists of 2941 teachers in total. Information related to 

number of teachers was collected from web sites of the respective universities which may 

contradict with the actual information. Selection of the sample of study took place in two stages.  

At first stage, 879 teachers (30%) were conveniently selected as sample. Convenience, 

here, can be explained in terms of researcher’s access to them and in terms of teachers’ 

availability.  Even within the domain of convenience sampling, it is ensured that the sample 

represents a whole range of teachers. Table 3.1shows the distribution of sample on the basis of 

background variables. Regarding sample size, Gay (1995) is of the view that if the population 

exceeds about 5000 individuals then a sample size of 400 is adequate. In the present study 
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teachers’ population is approximately 3000. Hence, sample size of 30% of the population deems 

appropriate. 

Table 3.1 

Distribution of Sample on The Basis Of Background Variables/ Characteristics of Sample 

Background variable/Characteristics  n= 879 

Disciplines 

 Social Sciences 

 Natural Sciences  

 Administrative Sciences 

 

455 (54%) 

274 (32%) 

117 (14%) 

Teaching experience 

 1-5 years 

6-10 years 

11-15 years 

16-20 years 

more than 21 

 

435 (50%) 

211 (24%) 

100 (11%) 

41 (5%) 

92 (10%) 

Qualification  

MA/MSc 

M. Phil 

PhD/Post doc 

 

345 (40%) 

313 (36%) 

202 (24%) 

University type 

 Public 

 Private 

 

591 (67%) 

288 (33%) 

Gender 

 Female 

Male 

 

399 (45%) 

480 (55%) 

Age 

 16-29 

30-39 

40-49 

50+ 

 

298 (34%) 

376 (43%) 

114 (13%) 

91 (10%) 

Marital status 

 single 

married 

 

323 (38%) 

532 (62%) 

Rank 

 lecturer 

assistant professor 

associate professor 

professor 

 

543 (63%) 

222 (26%) 

66 (8%) 

31 (3%) 

 

Sample of the Study on 2
nd

 Stage 

Before moving forward to second stage, teachers’ mean EI score was calculated. 

Teachers’ (n=879) raw mean EI score (M= 161.37, SD= 22.211) ranged from 85.00-221.00. Their 

mean EI score could potentially range from 45 to 225 (table 4.1). On the basis of their raw mean 

EI score, 170 teachers were selected for further data collection and analysis. Frequency 
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distribution of EI score is given in table 3.2. Table 3.2 shows that there are 105 categories of 

mean EI score. One teacher from each of the category was included in sample in second phase of 

data collection. Additionally, it can be seen that in some categories, especially in the middle range 

of score, frequency increases up to five or even more. There are 71 such instances. In that case, 

two teachers instead of one were contacted from each category for collecting data for teaching 

effectiveness. In this way, 176 out of 879 teachers constituted sample for second phase. The 

researcher had to face some challenges in collecting data from the teachers who were single on 

their category of mean EI score as a few of them did not give their consent for collecting data 

from their students. Even in the face of these circumstances, 170 teachers participated in the 

study. Their students (n=3551) provided data related to their teachers’ teaching effectiveness. 

Among the students, there were 1946 (55%) males and 1605 (45%) females. Their mean age was 

20.7 years which ranged from 20 to 25 years. They were studying either in final year of BS 

Honors (4 year program) or in final year of Masters (2 years program).       
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Table 3.2 

Mean Score and Frequency Distribution of Teachers’ EI Level   

Sr. #  M Frequency Sr. #  M Frequency 

1 85 1 54 164 8 

2 87 1 55 165 11 

3 89 1 56 166 12 

4 92 1 57 167 12 

5 110 1 58 168 16 

6 112 1 59 169 23 

7 114 2 60 170 11 

8 115 1 61 171 15 

9 117 1 62 172 11 

10 119 2 63 173 13 

11 121 2 64 174 10 

12 122 1 65 175 9 

13 123 3 66 176 16 

14 124 2 67 177 7 

15 125 6 68 178 7 

16 126 2 69 179 11 

17 127 6 70 180 10 

18 128 5 71 181 11 

19 129 9 72 182 9 

20 130 7 73 183 14 

21 131 6 74 184 6 

22 132 9 75 185 8 

23 133 12 76 186 15 

24 134 10 77 187 8 

25 135 10 78 188 10 

26 136 17 79 189 3 

27 137 8 80 190 9 

28 138 9 81 191 8 

29 139 12 82 192 4 

30 140 21 83 193 10 

31 141 9 84 194 6 

32 142 11 85 195 4 

33 143 16 86 196 5 

34 144 16 87 197 6 

35 145 16 88 198 4 

36 146 11 89 199 4 

37 147 17 90 200 5 

38 148 12 91 201 4 

39 149 14 92 202 3 

40 150 7 93 203 3 

41 151 13 94 204 4 

42 152 21 95 205 7 

43 153 19 96 206 2 

44 154 17 97 207 4 

45 155 17 98 208 4 

46 156 20 99 209 1 

47 157 12 100 210 2 

48 158 7 101 211 2 

49 159 15 102 212 1 

50 160 14 103 218 1 

51 161 11 104 220 2 
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52 162 13 105 221 1 

53 163 10  Total 879 

 

Instruments of the Study 

Keeping in view the nature of survey, following three instruments were used in this 

study: 

Background variables questionnaire. A questionnaire developed by the  

researcher to obtain information about teachers’ demographic characteristics such as gender,  

university sector (public or private), marital status, age, qualification and teaching disciplines. 

Bar-On (2002) EQ-i: short. It is used to measure the university teachers’  

emotional intelligence level. It is a 51 items self report measure which assesses total EQ in 

addition to five constituting factors: intrapersonal, interpersonal, stress management, adaptability 

and general mood. It includes a positive impression scale and an inconsistency index as validity 

measures. The former is meant for determining if respondents are attempting to provide an 

exaggerated impression of them. The latter is used to detect contradicting or careless responses. 

The EQ-i was the earliest EI measuring instrument which was published by Multi-Health 

Systems, Inc. It was the foremost to be peer-reviewed in the Buros Mental Measurement 

Yearbook. Above all it is the most extensively employed measure of emotional-social intelligence 

thus far. Its reliability and validity are well established. It has a large normative database, and is 

the product of over 17 years of extensive use and fairly detailed psychometric research (Bar On, 

2006). It is a self report measure which makes it easy to administer. Its short version consists of 

51 items which seems to be of proper length and less time consuming .Therefore, teachers can 

respond against it conveniently. Being a self report measure, its scoring is also easier than ability 

based tests which are consensually and expert scored. Bar On (2006) and Hindes et al. (2008) 

have scientifically proved that the constituting factors of Bar On model can be taught as well as 

learnt. Therefore, Bar On model can be easily employed/ implicated in educational setting. 
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Description of subscales, their scope, serial number in final scale, number of items, example 

items are presented in table 3.3.  

 

Table 3.3  

Description of Subscales, Their Scope, Number of Items and Example Items of Bar-On EQ-i: 

Short 

 

Subscale Scope  Serial Number in final 

Scale 

No. of 

items  

Example items*  

Intrapersonal    ability to know and 

manage yourself 

3,9,15,21,27,33,39,44,48,50 10 It’s hard for me to make 

decisions on my own. 

Interpersonal  ability to interact and 

get along with others 

2,8,14,20,25,32,38,43,47,51 10 I have good relations 

with others. 

Stress 

management             

ability to tolerate 

stress and control 

impulses 

4,10,16,22,28,34,40,45 8 I’m impatient (reverse 

item).   

Adaptability ability to be flexible 

and realistic, and to 

solve a range of 

problems as they arise 

5,11,17,23,29,35,41 7 When trying to solve a  

problem, I look at each 

possibility and decide on 

the best way.  

General 

mood 

concerns your outlook 

on life, your ability to 

enjoy yourself and 

others and your 

overall feeling of 

contentment or 

dissatisfaction 

1,7,13,19,26,31,37,42,46,49 10 I am satisfied with my 

life.  

Positive 

impression  

A validity measure 6,12,18,24,30,36 6 I have not told a lie in 

my life. 

Total EQ An array of non-

cognitive capabilities, 

competencies, and 

skills that influence 

one's ability to 

succeed in coping 

with environmental 

demands and 

pressures 

All the items except those 

in positive impression scale 

51 I believe in my ability to 

handle most upsetting 

problems. 

* Example items are selected on the basis of highest correlation with total scale 

Note. Source : BarOn, R. (2002). Technical Manual BarOn Emotional Quotient Inventory: Short. 

Canada: Multi-Health Systems Inc.  

 

Reliability of BarOn EQ-i: S scales (by gender and age). BarOn EQ-i: Short is a reliable 

measure of EI. Reliability reported in technical manual of BarOn EQ-i: Short is compared with 

that calculated in the current study in table 3.4. A little difference between the reliability 
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coefficients of the scale administered on two samples in two different cultures makes it a highly 

reliable EI measure.  

 

 

Table 3.4 

Internal Reliability Coefficients for Baron EQ-I: S Scales (By Gender and Age) 

Gender/EQ-i Scales <30 years 30-39 years 40-49 years 50+ years 

Males α¹ α² α¹ α² α¹ α² α¹ α² 

Intrapersonal     .83 .82 .85 .78 .76 .75 .80 .73 

Interpersonal  .84 .79 .84 .80 .81 .77 .81 .85 

stress management  .82 .82 .83 .70 .78 .77 .81 .80 

Adaptability   .77 .80 .79 .70 .79 .70 .81 .80 

General mood  .81 .69 .85 .61 .84 .67 .77 .75 

positive impression  .71 .65 .71 .65 .72 .67 .72 .76 

total EQ .93 .92 .93 .90 .91 .91 .91 .92 

Females         

Intrapersonal     .81 .70 .82 .79 .84 .74 .81 .67 

Interpersonal  .82 .80 .79 .81 .79 .88 .76 .72 

stress management  .82 .75 .79 .77 .81 .79 .77 .61 

Adaptability   .81 .71 .79 .78 .81 .80 .84 .74 

General mood  .85 .65 .85 .73 .85 .80 .85 .57 

positive impression  .76 .59 .65 .56 .68 .56 .51 .70 

total EQ .92 .88 .92 .91 .92 .93 .92 .85 

α¹= reliability reported in technical manual of BarOn EQ i: S 

α²= reliability in present study 

Scoring and interpretation of BarOn EQ-i: Short. BarOn EQ-i: Short is a self report EI 

measure which consists of 51 items on 5 point Likert type scale. BarOn EQ-i: Short is comprised 

of five subscales and a positive impression scale described in table3.3. The raw score for each 

item can possibly range from 1-5. Description of this range is given in table3.5.   

Table 3.5 

Description of Likert Type Scale for BarOn EQ-i: Short 

Range of score Description  

1  Very seldom or not true of me 

2  Seldom true of me 

3  Sometimes true of me  

4  Often true of me 

5  Very often true of me or true of me 
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The scale also carries 22 negative items i.e. item numbers 3, 4, 8, 9, 10, 15, 16, 21, 22, 

26, 27, 28, 33, 34, 37, 39, 40, 44, 45, 48, 49, 50 which were reverse coded after entering all the 

data in SPSS 15 version. Sum of the raw score on certain items of a particular subscale presented 

in table 3.3 gives an individuals’ total score on that subscale.  Similarly, Sum of all the statements 

except of those in positive impression scale shows total EQ score. In this way, the EQ score can 

possibly range from 45-225. A potential and actual range of score on all the subscales and overall 

EI is given in detail in table 4.1.  The higher the EQ score the better the socio emotional 

intelligence and vice versa. According to BarOn (2007), after tabulation of raw scores on EQ-i: 

short, these scores can be compared with normative data which was obtained by converting raw 

scores into standard scores based on a mean of 100 and standard deviations of 15 to get an EQ 

score. This scoring system resembles that which is used by cognitive intelligence tests that 

generate an IQ (or Intelligence Quotient. A brief interpretation of EQ score is given in table 3.6 

whereby it is given in detail in table 3.7.   

Table 3.6 

Brief Interpretive Guidelines for Baron EQ-i:S Standard Scores 

Range Guideline 

 

115 and above Enhanced skills  

85-114 Effective functioning 

84 and below Area for enrichment  

Note. Source : BarOn, R. (2002). Technical Manual BarOn Emotional Quotient Inventory: Short. 

Canada: Multi-Health Systems Inc.  

Table 3.7 

Detailed Interpretive Guidelines for Baron EQ-i:S Standard Scores 

Range Guideline 

 

130+ Markedly High - atypically well-developed emotional and social 

capacity 

120-129 Very High - extremely well-developed emotional and social capacity 

110-119 High - well-developed emotional and social capacity 

90-119 Average - adequate emotional and social capacity 

80-89 Low - underdeveloped emotional and social capacity, with room for 
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improvement 

70-79 Very Low - extremely underdeveloped emotional and social capacity, 

with considerable room for improvement 

Under 70 Markedly Low - atypically impaired emotional and social capacity, with 

extensive room for improvement 

Note. Source : BarOn, R. (2002). Technical Manual BarOn Emotional Quotient Inventory: Short. 

Canada: Multi-Health Systems Inc.  

 

Teaching effectiveness scale (TES). A teaching effectiveness scale was developed by 

the researcher herself to measure teachers’ teaching effectiveness. There are many scales and 

evaluation forms available in literature which deal with teaching effectiveness in general 

perspective. Sometimes, on the other hand, they are used for some special evaluation purposes 

determined by the institute or researchers using them. They all vary when it comes to purpose of 

their utilization. This study aims to find out the relationship between teachers’ emotional 

intelligence and their teaching effectiveness. So, teaching effectiveness scale includes only those 

areas of teaching which are related to emotional intelligence or which could be evident in 

teachers as a result of being emotionally intelligent e.g., being empathetic, socially responsible 

and having good and healthy relations with students.. Final version of Teaching Effectiveness 

Scale (TES) consisted of four sub factors i.e. (a) Student Teacher Relationship (STR), (b) 

Facilitative Classroom Environment (FCE), (c) Content And Pedagogical Skills, and (d) 

Classroom Management (CM).  

Development of TES. The construction of most of teaching effectiveness scales, as 

Marsh and Dunkin (1997) point out, is based on “a logical analysis of the content of effective 

teaching and the purposes the ratings are intended to serve, supplemented by reviews of previous 

research and feedback” (p. 146). They supplement the same view in further studies (e.g. Marsh, 

2007; Marsh & Dunkin, 1997). 

Development of item pool. Following the same track, initially, a large item pool of 65 

items was developed after reviewing the literature on characteristics of effective and emotionally 

intelligent teacher, from the teacher evaluation scales which are currently being used, and from 

open discussions and informal interviews with students and teachers about how they perceive 
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teaching effectiveness. In this regard, ten university teachers and three intact groups of graduate 

degree program students were selected conveniently from a teacher education institute in the 

Punjab. Students shared the qualities of their most liked and least liked teachers.  Acquired list of 

teacher competences helped researcher assess the areas in which students were best in a position 

to evaluate their teachers.  

Content validity of TES. After the development of content domain to determine which 

items should be written and selected for inclusion in the test, content validity was measured. It 

was also made certain that the content of TES factors is accorded with general principles of 

teaching and is most relevant to higher education settings. To ensure the content validity, the first 

draft of the teaching effectiveness scale (TES) consisting 65 items was given to a panel of 16 

subject matter experts (SMEs) (Appendix) for assessing content validity. They all were 

researchers as well as working as teachers at different levels. They were asked to consider the 

quality and relevance of the items. They were, at first, requested to check the relevance of scope 

with the sub themes mentioned in table 3.12. They were further asked to check the statements for 

relevance ratings i.e. to rate whether the statements are ‘essential, ‘useful,’ or ‘not necessary’ for 

measuring the sub themes. On the basis of the raters’ judgment, item wise content validity ration 

(CVR) and the content validity index (CVI) based on average score of CVR of the overall scale 

were determined. Finally, 43 content valid items were retained. Item wise content validity ratio 

and cumulative CVI are given in the table 3.8.  

 The remaining 22 items, having CVR below the acceptable size i.e. 0.51(Shultz & 

Whitney, 2005), were deleted.  
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Table 3.8 

CVI and CVR of Teaching Effectiveness Scale 

Sr. # CVR Sr. # CVR 

1 0.86 23 0.75 

2 0.62 24 0.75 

3 0.75 25 0.75 

4 1.00 26 0.62 

5 0.86 27 0.75 

6 1.00 28 0.86 

7 0.62 29 0.62 

8 0.86 30 0.75 

9 0.86 31 0.86 

10 0.75 32 1.00 

11 0.62 33 0.75 

12 1.00 34 0.62 

13 0.86 35 1.00 

14 0.62 36 0.86 

15 0.75 37 0.62 

16 0.75 38 0.62 

17 0.62 39 0.86 

18 0.62 40 0.75 

19 1.00 41 0.62 

20 0.86 42 0.86 

21 0.86 43 0.86 

22 0.86 CVI 0.78 

 

Construct validity of TES. On second stage, these 43 content valid items were 

administered to 698 university students who were not included in the sample of study. To ensure 

the construct validity, confirmatory factor analysis was performed on LISREL 8.8.  A model of 
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TES is given in figure 3.1. 

 

Figure 3.1. Confirmatory factor analysis of Teaching Effectiveness Scale 
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Factor loadings of Teaching Effectiveness Scale (TES). Confirmatory Factor Analysis 

(CFA) was performed on 43 content valid items. The items with almost equal loadings on more 

than one subscale and items out of acceptable range in factor loading were deleted from the test 

before final administration of the TES. Finally, 32 items were selected with factor loading of 

more than 0.40 as recommended by Hair, Anderson, Tatham and Black (1998). Factor loadings of 

the finally selected items related to four sub themes are given in table 3.9.  

Table 3.9 

Factor Loadings of TES 

Sr # in final 

TES 

Statement # STR FCE CPS CM 

1 St1 0.48 ---- ---- ---- 

2 St2 0.50 ---- ---- ---- 

3 St3 ---- 0.71 ---- ---- 

4 St4  ---- 0.66 ---- ---- 

5 St5 ---- 0.55 ---- ---- 

6 St6 ---- 0.48 ---- ---- 

7 St7  ---- ---- 0.49 ---- 

8 St8 ---- 0.50 ---- ---- 

9 St10  0.52 ---- ---- ---- 

10 St11 0.49 ---- ---- ---- 

11 St13 0.49 ---- ---- ---- 

12 St14 ---- ---- 0.63 ---- 

13 St15 ---- ---- 0.50 ---- 

14 St17 ---- 0.58 ---- ---- 

15 St18 0.57 ---- ---- ---- 

16 St19 ---- ---- 0.65 ---- 

17 St21 ---- ---- 0.68 ---- 

18 St22 0.52 ---- ---- ---- 

19 St24 ---- ---- ---- 0.64 

20 St25 0.56 ---- ---- ---- 

21 St26 0.44 ---- ---- ---- 

22 St27 0.42 ---- ---- ---- 

23 St30 0.42 ---- ---- ---- 

24 St31 ---- ---- ---- 0.65 

25 St32 ---- ---- ---- 0.53 

26 St33 ---- ---- ---- 0.54 

27 St36 ---- ---- ---- 0.46 

28 St37 ---- ---- ---- 0.40 

29 St38 ---- ---- 0.47 ---- 

30 St40 ---- ---- 0.50 ---- 

31 St41 0.44 ---- ---- ---- 

32 St42 ---- 0.52 ---- ---- 

Note. Student teacher relationship (STR), Facilitative classroom environment (FCE), Content & 

pedagogical skills (CPS), Classroom management (CM), Teaching effectiveness (TE) 
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 Correlation among TES sub factors. After ensuring the construct validity, correlation 

among TES sub factors was calculated. Table 3.10 presents correlation among latent variables.  

This weak and moderate correlation among variables shows their independence.       

Table 3.10 

Correlation among TES Sub Factors 

 STR FCE CPS CM 

STR 1.00    

FCE 0.66 1.00   

CPS 0.53 0.39 1.00  

CM 0.36 0.27 0.48 1.00 
Note. Student teacher relationship (STR), Facilitative classroom environment (FCE), Content & 

pedagogical skills (CPS), Classroom management (CM), Teaching effectiveness (TE) 

 

 Fit Indices for TES. Model fit is an important consideration in CFA models. Amongst 

the abundance of fit indices, a few more relevant, recommended and important are mentioned in 

table 3.11. According to McDonald and Hu (2002) GFI, CFI, NFI and NNFI are the most 

frequently reported fit indices while Klin (2005) strongly recommends reporting RMSEA, CFI 

and SRMR. Hooper, Coughlan and Mullen (2008) have determined the cut off values for each of 

the above mentioned fit indices which are mentioned in table 3.11. Even then, Hu and Bentler 

(1999) warn that these values are to be considered only as rule of thumb not as rigid standards. 

All the fit indices indicated in table 3.11 are evident of adequate model fit.  

Table 3.11 

Fit Indices for TES 

Fit Index  Value  Cut off value 

NFI 0.87 0.90 

NNFI  0.90  >0.85 

CFI  0.90 0.90 

GFI  0.86  0.90 

RMSEA  0.064  <0.07 

SRMR 0.06 >0.05 & <0.08 

 

 Reliability. Items with low reliability in all the sub factors were deleted to maintain high 

factor loadings of finally selected items on TES in CFA model. The reliability coefficient of the 

final test was 0.87. Description of sub factors in TES, their scope, number of items in each sub 
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factor, serial numbers of items in final scale, their reliability and sample items are mentioned in 

table 3.12.  

Table 3.12 

Scope, Number of items, Sr. # in final scale, Reliability and Sample items in TES 

 

Sub 

Factors  

Scope  No. of 

items 

Sr. # in final scale  α  Sample items 

 STR A state of association between 

teacher and student as a result of  

care, help and fairness on teacher’s 

part 

12 1,2,9,10,11,15,18,20

,21,22,23,31 

.79 My teacher tries 

to resolve my 

problems 

FCE Encouragement and motivation for 

students  to support their learning 

7 3,4,5,6,8,14,32 .77 Encourages me 

for classroom 

participation  

CPS Command on content and how it 

should be delivered to students 

7 7,12,13,16,17,29,30 .76 Uses related 

examples to 

explain the 

content 

CM Ability to manage the classroom 

while using the class time 

efficiently and effectively  

6 19,24,25,26,27,28 .71 Knows what 

every student is 

doing in the 

classroom  

TE   Teaching effectiveness involves 

excellent student teacher 

relationship, supportive classroom 

environment, content and 

pedagogical skills and effective 

classroom management as an 

outcome of teachers’ emotional 

intelligence. 

32 1-32 .87  

Note. Student teacher relationship (STR), Facilitative classroom environment (FCE), Content & 

pedagogical skills (CPS), Classroom management (CM), Teaching effectiveness (TE) 

 

Reliability of the scale on finally collected data is given in table 3.13.  It 

increased, to some extent, due to increase in sample size.    
 

Table 3.13 

Reliability Analysis of TES  

Variable  n α  

STR 3551 0.92  

FCE 3551 0.88  

CPS 3551 00.89  

CM 3551 0.87  

TES  3551 0.96  

Note. Student teacher relationship (STR), Facilitative classroom environment (FCE), Content & 

pedagogical skills (CPS), Classroom management (CM), Teaching effectiveness (TE) 
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Scoring and interpretation of TES. TES is a student report measure of their 

teachers’ teaching effectiveness which comprises 32 items on 6 point Likert type scale. It 

consists of four subscales described in table 3.12. The raw score for each item can 

possibly range from 1-6. Description of this range is given in table3.14.  

Table 3.14 

Description of Likert Type Scale for TES  

Range of score  Description 

1 Strongly disagree  

2 Disagree  

3 Disagree slightly more than agree 

4 Agree slightly more than disagree   

5 Agree  

6 Strongly agree  

 

 Sum of the raw score on certain items of a particular subscale presented in table 

3.12 gives an individuals’ total score on that subscale.  Similarly, Sum of all the 

statements of TES shows total TES score. In this way, the TES score can possibly range 

from 32-192. A potential and actual range of score on all the subscales and overall TES is 

given in detail in table 4.14.  The higher the TES score the more effective the teacher and 

vice versa. Interpretative guidelines for TES are given in table 3.15. As all the scales 

differ in number of items, therefore, their potential range and interpretation guideline are 

also different accordingly.   

Table 3.15 

Interpretive Guidelines for TES Scores 

Scales No. of items Potential range Interpretation Guideline 

   Need improvement   Satisfactory  Effective  

STR 12 12-72 12-35 36-59 60-72 

FCE 7 7-42 7-20 21-34 35-42 

CPS 7 7-42 7-20 21-34 35-42 

CM 6 6-36 6-17 18-29 30-36 

TES 32 32-192 32-95 96-159 160-192 
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Rationale for using student ratings. Observation is generally assumed as 

preferred means of measuring teaching effectiveness but Bollington et al., (1993) declare 

student ratings to be equivalent of classroom observation which is from pupils’ 

viewpoint. In educational setting, students are apt to opine for teacher evaluation as 

teachers are on giving and students are on receiving end (Leaman, 2008) and they are the 

only who are “quick to recognize and appreciate teachers whose enthusiasm shines 

through their work” (Bollington et al., 1993, p.2). Sutton and Wheatley (2003) are also of 

the view that students are the best source of evidence especially for emotional aspect of 

teachers’ lives as they are the only who spend most of working hours with their teachers.  

Student rating is economical, valid and highly reliable (ranging from 0.8 to 0.9) mode of 

assessing teaching effectiveness (Doyle, 2008; Bollington et al., 1993).  

Data Collection 

The researcher herself visited the universities for data collection along with some 

research assistants (PhD scholars and MA Education students) who were debriefed 

regarding the administration of research tools. Data wer collected in two stages. In the 

first stage, data were collected from university teachers on BarOn EQ-i: Short. The data 

were collected with the permission of heads of the departments in public sector 

universities and registrars and rectors in private sector universities. Even after permission 

from concerned authorities, consent from the teachers themselves was also sought. The 

BarOn EQ-i: Short was distributed to almost 1200 teachers across 13 universities. 882 

teachers returned the forms back. Return rate was 74%. The forms from three teachers 

were discarded as they did not mention their demographic information. After collecting 

data regarding teachers’ Emotional intelligence, 170 teachers with a variety of EI score 



66 

 

were selected for data collection in 2
nd

 phase. They were contacted once again and their 

consent was sought. In this stage, their students were required to fill out the TES forms. 

Data in 2
nd

 stage were collected by the end of semester so that students could be able to 

rate their teachers for teaching effectiveness. Data collection process was started one 

month before examination so as to avoid students’ test anxiety. TES was administered to 

students during their class time. It helped them work in a congenial environment. After 

distributing TES to students, they were asked not to write their names on it. The 

assumption behind this approach is that students can opine for their teacher best and 

fairly when they are doing it anonymously.    To minimize the missing data, it was 

ensured that students have filled the required background information and all the 

statement in TES clearly and completely. 

Data Analysis 

Data were analyzed with the help of SPSS-15 software package. Mean score of 

respondents on BarOn EQ-i: Short and TES was calculated. Data were analyzed through 

application of independent sample t test, ANOVA and Pearson correlation according to 

the research questions. Details are given in the table 3.16.  
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Table 3.16 

Alignment of Data Analysis with Research Objectives and Questions  

Objectives  Research Questions  Instrument  Probable Analyses  

1. To measure 

emotional intelligence 

level of the university 

teachers  

1.1 What is the EI level of the 

university teachers? 

1.2. What is their score on composite 

scales of Emotional Intelligence: 

intrapersonal, interpersonal, stress 

management, adaptability, and general 

mood? 

Bar On 

Emotional 

Quotient 

Inventory 

Short form 

1.1 Mean Score 

compared to norm score 

given by Bar On in 

users’ manual of EQ i: s  

1.2 same as above  

 

2.To identify the 

differences in their EI 

scores with regard to 

some categorical 

variables 

 

 

2.1. Do the background/ demographic 

variables (e.g. gender, university 

sector, marital status, age, qualification 

and teaching discipline,) affect 

teachers’ EI skills? 

Bar On 

Emotional 

Quotient 

Inventory 

Short form 

Independent sample t-

test for the variables of 

gender, university type 

and marital status and 

ANOVA for the 

variables of age, level of 

education and discipline 

3. To measure the 

teachers’ teaching 

effectiveness  

3.1. How do students rate their teachers 

on teaching effectiveness scale? 

 

Teaching 

Effectiveness 

Scale 

3.2 Mean score of 

the students’ ratings of 

their teachers 

4. To investigate the 

relationship between 

teachers’ emotional 

intelligence and their 

teaching effectiveness. 

4.1. What is the relationship between 

teachers’ EI skills and their teaching 

effectiveness? 

4.2. What is the relationship between 

teachers’ EI and student teacher 

relationship? 

4.3. What is the relationship between 

teachers’ EI and classroom 

management? 

4.4. What is the relationship between 

teachers’ EI and their content and 

pedagogical skills? 

4.5. What is the relationship between 

teachers’ EI and classroom 

environment?  

4.6. What is the relationship between 

teachers’ interpersonal skills and their 

teaching effectiveness? 

4.7. What is the relationship between 

teachers’ intrapersonal skills and their 

teaching effectiveness? 

4.8. What is the relationship between 

teachers’ adaptability skills and their 

teaching effectiveness? 

4.9. What is the relationship between 

teachers’ stress management skills and 

their teaching effectiveness? 

4.10. What is the relationship between 

teachers’ general mood and their 

teaching effectiveness? 

 

1.Bar On 

Emotional 

Quotient 

Inventory 

Short form 

 

2. Teaching 

Effectiveness 

Scale 

4.1 Pearson correlation 

coefficient 

4.2. Same  

4.3. Same 

4.4. Same 

4.5 Same 

4.6 Same 
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Chapter 4 

Analysis and Interpretation of Data 

This section presents answers to the research questions in a precise manner. Each of the research 

questions is addressed separately/ individually using relevant statistical technique described in 

table 3.16.  

Overview of the EI Subscales  

  First of all, a brief but comprehensive descriptive overview of all of the major study 

variables is presented for a better understanding of the data. The frequency distributions, range 

(potential as well as actual), skewness and kurtosis for each factor are given in Table 4.1. 

Skewness and kurtosis were examined for normality of data. All the skew values fell within the 

range of -1 to +1.The continuous data met the assumption of normality. 

Table 4.1 

Psychometric Properties of the EI Sub Factors 

     Range    

Variable  n M SD Potential Actual Skew kurtosis 

Intrapersonal skills      879 33.58 6.858 10-50 12.00-50.00 -0.132 -0.274 

Interpersonal skills  879 38.86 6.574 10-50 10.00-50.00 -0.922 1.153 

Stress management  879 26.69 5.882 8-40 08.00-40.00 0.043 -0.301 

Adaptability skills  879 26.10 4.707 7-35 10.00-35.00 -0.490 0.274 

General mood  879 36.12 5.629 10-50 16.00-50.00 -0.143 0.202 

positive impression scale 879 17.19 4.326 6-30 06.00-30.00 -0.103 -0.260 

Total EQ score 879 161.37 22.211 45-225 85.00-221.0 0.120 -0.278 

total EQ 879 32.27 4.442 9-45 17.00-44.20 0.120 -0.278 

 

Mean Score of Teachers’ EI by Gender and Age 

To further elaborate the mean score of teachers on different sub factors of EI, their score 

is separately given for different gender and age groups in table 4.2.  

 

 

 

 



69 

 

Table 4.2 

Mean Score of Teachers’ EI by Gender and Age 

Gender/EQ-i Scales <30 years 30-39 years 40-49 years 50+ years Total  

Males M SD M SD M SD M SD M SD 

Intrapersonal     33 7.24 34 6.97 34 6.34 34 6.54 34 6.87 

Interpersonal  39 6.43 39 6.21 38 5.91 38 7.21 38 6.38 

stress management  27 6.48 27 5.30 27 5.77 26 6.34 26 5.83 

Adaptability   26 4.89 26 4.41 26 4.06 26 4.96 26 4.56 

General mood  36 5.72 36 5.08 36 5.10 36 6.25 36 5.42 

positive impression  17 4.14 17 4.42 18 4.54 18 4.82 17 4.45 

total EQ 32 4.68 32 4.16 32 4.41 32 4.72 32 4.41 

 

Females 

          

Intrapersonal     33 6.46 34 7.29 32 6.93 35 6.00 33 6.83 

Interpersonal  40 6.60 39 6.63 39 8.45 42 4.66 39 6.75 

stress management  26 5.94 27 5.87 26 6.52 28 5.03 27 5.94 

Adaptability   26 4.45 27 5.07 25 5.56 28 5.01 26 4.88 

General mood  36 5.44 36 6.11 36 7.08 38 5.08 36 5.87 

positive impression  17 4.15 18 4.05 17 4.07 17 5.33 17 4.16 

total EQ 32 4.11 33 4.67 32 5.53 34 3.58 32 4.48 

 

Standard Score of Teachers’ EI by Gender and Age 

BarOn (2002), in his Technical Manual of BarOn EQ-i: Short, has converted raw EI score 

into standard score based on norm group. In addition to the conversion of score, he also offers 

interpretative guidelines (see Table 3.6 and 3.7) to assess where an individual or a group stands in 

comparison to the norm group on which this tool was administered and then standardized. Table 

4.3 presents a comparison of our sample teachers with norm group.   It can be seen that the 

university teachers in the Punjab have got a low and underdeveloped emotional and social 

capacity, with room for improvement in most of the instances (range of standard score = 80-89). 

In a few cases, particularly in case of the group of age <29 years (n=117 males and 181 females), 

they possess an average level of EI with an adequate emotional and social capacity (range of 

standard score = 90-119). 
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Table 4.3 

 

Mean Standard Score of Teachers’ EI by Gender and Age 

 

Age group/ 

EQ-i: S scales  

Male  Female  

 M SD Standard score M SD Standard 

score 

 

<29 years (n=117 males and 181 females) 

Intrapersonal     32.90 7.24 88 33.17 6.46 89 

Interpersonal   38.58 6.43 96 39.65 6.60 91 

Stress management  26.91 6.48 92 25.97 5.94 88 

Adaptability  26.27 4.89 96 25.75 4.45 97 

General mood  36.24 5.72 91 36.13 5.44 94 

positive impression  17.23 4.14 114 16.66 4.15 113 

total EQ 32.18 4.68 90 32.13 4.11 88 

 

30-39 years (n= 210 males and 166 females) 

Intrapersonal     34.01 6.97 86 33.59 7.29 86 

Interpersonal   38.79 6.21 93 39.07 6.63 85 

Stress management  26.84 5.30 89 27.18 5.87 87 

Adaptability  25.82 4.41 89 26.72 5.07 94 

General mood  36.03 5.08 86 36.10 6.11 88 

positive impression  16.73 4.42 110 17.68 4.05 113 

total EQ 32.30 4.16 84 32.53 4.67 85 

 

40-49 years (n= 79 males and 35 females) 

Intrapersonal     34.37 6.34 81 32.42 6.93 83 

Interpersonal   37.87 5.91 88 38.85 8.45 81 

Stress management  26.51 5.77 85 26.31 6.52 83 

Adaptability  26.32 4.06 88 24.80 5.56 85 

General mood  36.21 5.10 82 35.62 7.08 87 

positive impression  17.67 4.54 113 17.00 4.00 108 

total EQ 32.26 4.41 77 31.60 5.53 80 

 

50+ years (n = 74 males and 17 females) 

Intrapersonal     33.82 6.54 86 35.05 6.00 93 

Interpersonal   37.31 7.21 86 42.82 4.66 93 

Stress management  26.70 6.34 85 27.58 5.03 89 

Adaptability  26.01 4.96 88 27.82 5.01 97 

General mood  35.85 6.25 82 38.23 5.08 93 

positive impression  18.16 4.82 112 17.35 5.33 112 

total EQ 31.94 4.72 80 34.30 3.58 90 

 

Total (n= 480 males and 399 females) 

Intrapersonal     33.77 6.87 NA 33.36 6.83 NA 

Interpersonal   38.36 6.38 NA 39.47 6.75 NA 

Stress management  26.78 5.83 NA 26.57 5.94 NA 

Adaptability  26.04 4.56 NA 26.16 4.88 NA 

General mood  36.08 5.42 NA 36.16 5.87 NA 

positive impression  17.23 4.45 NA 17.15 4.16 NA 

total EQ 32.21 4.41 NA 32.35 4.48 NA 

Note. Teachers’ raw mean emotional intelligence score is compared with standard score given in technical 

manual of BarOn EQ-i: S.  

Standard score for total sample is not given in the manual to compare the raw score with.   
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Overall position of the whole sample is not satisfactory. They could hardly reach the average EI 

level but could not surpass the average level of EI to meet the criterion for high level of EI with 

well-developed emotional and social capacity.  

Gender Wise Comparison of University Teachers’ EI Score 

Independent sample t test was applied to compare the mean EI score of male and female 

university teachers. Table 4.4 shows that female teachers’ mean score (M= 39.47, SD= 6.75) is 

significantly higher than that of males (M=38.36, SD=6.38) only on interpersonal skills t (879) = 

2.518, p= .012, with small effect size (0.084/0.017) whereas male teachers could not surpass their 

counterparts in any of the EI sub skills. The groups did not differ significantly on rest of the four 

skills and overall EI.  

Table 4.4   

Gender Wise Comparison of University Teachers’ EI Score 

EQ-i: S Scales Gender      M SD  df            t value Effect size r 

/Cohn’s d 

Intrapersonal 

Skills 

Female 33.3634 6.83589 877 -.886 0.029/0.059 

Male 33.7750 6.87795  

Interpersonal 

Skills 

Female 39.4787 6.75032 877 2.518* 0.084/0.017 

Male 38.3604 6.38805  

Stress 

Management  

Female 26.5789 5.94262 877 -.518 0.017/0.035 

Male 26.7854 5.83612  

Adaptability 

Skills 

Female 26.1654 4.88127 877 .375 0.012/0.025 

Male 26.0458 4.56248  

General Mood Female 36.1654 5.87155 877 .204 0.007/0.141 

Male 36.0875 5.42559  

Total EQ Female 32.3504 4.48379 877 .463 0.014/0.029 

Male 32.2108 4.41126  

Note. * p < .05, Cohn’s d=effect size 

 

 

 

 

 

 



72 

 

University Sector Wise Comparison of University Teachers’ EI Score 

Independent sample t test was applied to compare the mean EI score of teachers teaching 

either in public or in private sector universities. Table 4.5 shows that mean score of teachers from 

private sector universities is significantly higher than that of teachers from public sector 

universities on two of the five sub scales in addition to overall EI. On interpersonal skills, this 

difference was significant, t (879) = -2.544, p=.011, with small effect size (-.09/-0.180). Teachers 

in private sector universities (M= 39.67, SD= 6.83) scored higher than those in public sector 

universities (M= 38.47, SD= 6.41). The mean difference was significant, t (879) = 3.552, p< .001, 

with small effect size (-0.12/ -0.255) for adaptability skills as well. Teachers in private sector 

universities (M= 26.90, SD=4.64) scored higher than those in public sector universities (M= 

25.70, SD= 4.69). Additionally, teachers working in private sector universities (M= 32.69, 

SD=4.59) scored higher than their counterparts (M= 32.06, SD= 4.35) on overall EI. This 

difference was significant, t (879) = -1.981, p=.048, with small effect size (-0.07/ -0.141). Both 

the groups did not differ significantly on intrapersonal skills, stress management and general 

mood realms.  

Table 4.5   

University Sector Wise Comparison of University Teachers’ EI Score 

EQ-i: S Scales Type of 

University    

  M    SD    df           t value Cohn’s d 

Intrapersonal 

Skills 

Public 33.5821 6.79179 877 -.038 0.001/0.002 

Private  33.6007 7.00400   

Interpersonal 

Skills 

Public 38.4755 6.41177 877 -2.544* -.09/-0.180 

Private  39.6736 6.83843   

Stress 

Management  

Public 26.6396 5.75580 877 -.376 0.013/0.026 

Private  26.7986 6.14242   

Adaptability 

Skills 

Public 25.7090 4.69221 877 -3.552** -0.12/ -0.255 

Private  26.9028 4.64461   

General Mood Public 35.9306 5.58208 877 -1.451 0.051/0.10 

Private  36.5174 5.71443   

Total EQ Public 32.0673 4.35506 877 -1.981* -0.07/ -0.141 

Private  32.6986 4.59486   

Note. **p < .01, * p < .05, Cohn’s d=effect size 
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Marital Status Wise Comparison of University Teachers’ EI Score 

Independent sample t test was applied to compare the mean EI score of university 

teachers who are either married or single. Table 4.6 shows that mean score of married teachers is 

significantly higher than that of single teachers on two of the five scales in addition to overall EI. 

On adaptability skills, this difference was significant, t (879) =2.083, p= .038, with small effect 

size (-0.07/-0.147). Married teachers (M=26.40, SD=5.72) scored higher than single teachers (M= 

38.47, SD= 6.41). The mean difference was significant, t (879) = 2.215, p= .027, with small effect 

size (-0.07/ -0.157) for general mood as well. Married teachers (M= 36.48, SD=4.64) scored 

higher than those in public sector universities (M= 35.60, SD=5.48). Additionally, married 

teachers (M=32.59, SD=4.55) scored higher than their counterparts (M= 31.88, SD=4.17) on 

overall EI. This difference was significant, t (879) = 2.290, p=.022, with small effect size (-0.08/-

0.163). The groups did not differ significantly on intrapersonal, interpersonal and stress 

management realms.  

Table 4.6   

Marital Status Wise Comparison of University Teachers’ EI Score 

EQ-i: S Scales Marital 

status     

 M SD  df            t value Cohn’s d 

Intrapersonal 

Skills 

Single  33.1146 6.72041 853 -1.747 0.061/0.123 

Married 33.9530 6.85357  

Interpersonal 

Skills 

Single  38.6440 6.41186 853 -1.014 0.035/0.071 

Married 39.1147 6.67880  

Stress 

Management  

Single  26.3375 5.88508 853 -1.656 0.058/0.117 

Married 27.0226 5.85154  

Adaptability 

Skills 

Single  25.7121 4.61103 853 -2.083* -0.07/-0.147 

Married 26.4041 4.76967  

General Mood Single  35.6006 5.48727 853 -2.215* -0.07/ -0.157 

Married 36.4812 5.72285  

Total EQ Single  31.8817 4.17901 853 -2.290* -0.08/-0.163 

Married 32.5951 4.55340  

Note. * p < .05, Cohn’s d=effect size 
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Age Wise Comparison of University Teachers’ Emotional Intelligence Score 

Mean EI score of teachers in various age groups is given in table 4.7 ANOVA was 

applied to find out the differences between mean EI score of different age groups. Table 4.8 

shows that all four age groups were neither significantly different from one another on any of the 

sub scales nor on overall EI. Therefore it can be said that emotional intelligence is not 

significantly associated with age.  

Table 4.7  

Mean EI Score of Teachers in Different Age Groups 

EQ-i: S Scales Age      N  M SD 

Intrapersonal 

skills  

16-29 298 33.0671 6.76957 

30-39 376 33.8298 7.11189 

40-49 114 33.7807 6.56453 

50+ 91 34.0549 6.42973 

interpersonal 

skills 

 

16-29 298 39.2349 6.54885 

30-39 376 38.9149 6.39818 

40-49 114 38.1754 6.77090 

50+ 91 38.3407 7.12152 

stress 

management 

skills 

 

16-29 298 26.3456 6.17189 

30-39 376 26.9947 5.55458 

40-49 114 26.4561 5.99135 

50+ 91 26.8681 6.11048 

adaptability skills 

 

16-29 298 25.9597 4.63464 

30-39 376 26.2234 4.73377 

40-49 114 25.8596 4.61026 

50+ 91 26.3516 4.99861 

general mood 16-29 298 36.1779 5.54795 

30-39 376 36.0638 5.55757 

40-49 114 36.0351 5.75753 

50+ 91 36.2967 6.09826 

Total EQ 16-29 298 32.1570 4.33612 

30-39 376 32.4053 4.39374 

40-49 114 32.0614 4.76975 

50+ 91 32.3824 4.61357 
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Table 4.8 

Age Wise Comparison of University Teachers’ Emotional Intelligence Score 

Variable and source df SS MS F η² 

Intrapersonal skills  

Between groups 

Within groups 

 

3 

875 

 

126.910 

41168.007 

 

42.303 

47.049 

.899 0.003 

Interpersonal skills 

Between groups 

Within groups 

 

3 

875 

 

120.927 

37833.764 

 

40.309 

43.239 

.932 0.003 

Stress management  

Between groups 

Within groups 

 

3 

875 

 

79.362 

30300.087 

 

26.454 

34.629 

.764  0.0026 

Adaptability skills  

Between groups 

Within groups  

 

3 

875 

 

79.362 

30300.087 

 

7.979 

22.209 

.359 0.004 

General mood 

Between groups 

Within groups 

 

3 

875 

 

5.840 

27816.891 

 

1.947 

31.791 

.061  0.002 

Total EQ 

Between groups 

Within groups 

 

3 

875 

 

16.782 

17309.982 

 

5.594 

19.783 

.238 0.0009 

 

Qualification Wise Comparison of University Teachers’ Emotional Intelligence Score 

Mean EI score of teachers with various qualification levels is given in table 4.9  

ANOVA was applied to find out the differences between mean EI score of different groups.  

Table 4.10 shows that qualification did not affect teachers’ EI score. Three of the sub groups 

gained equal mean score on the subscales as well as on overall EI.  
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Table 4.9 

Mean EI Score of Teachers with Different Qualification Levels 

EQ-i: S Scales Qualification    N   M SD 

Intrapersonal 

skills  

MA/MSc 345 33.1391 6.93184 

M. Phil 313 33.7636 6.81874 

PhD/Post doc 202 34.0545 6.95844 

interpersonal 

skills 

 

MA/MSc 345 39.1652 6.26581 

M. Phil 313 39.3163 6.87566 

PhD/Post doc 202 38.1386 6.22070 

stress 

management 

skills 

MA/Msc 345 26.3768 6.11494 

M. Phil 313 27.0671 5.82204 

PhD/Post doc 202 26.6931 5.67133 

adaptability skills 

 

MA/Msc 345 26.1449 4.51121 

M. Phil 313 26.2971 4.96248 

PhD/Post doc 202 25.9455 4.68426 

general mood MA/Msc 345 36.2406 5.80072 

M. Phil 313 36.2684 5.52368 

PhD/Post doc 202 35.9851 5.44760 

Total EQ MA/Msc 345 32.2133 4.33774 

M. Phil 313 32.5425 4.58881 

PhD/Post doc 202 32.1634 4.39462 

 

Table 4.10 

Qualification Wise Comparison of University Teachers’ EI Score 

Variable and source df SS MS F η² 

Intrapersonal skills  

Between groups 

Within groups 

 

2 

857 

 

123.075 

40768.228 

 

61.537 

47.571 

1.294 0.003 

Interpersonal skills 

Between groups 

Within groups 

 

2 

857 

 

190.235 

36033.388 

 

95.117 

42.046 

2.262 0.005 

Stress management  

Between groups 

Within groups 

 

2 

857 

 

78.220 

29903.576 

 

39.110 

34.893 

1.121 0.0026 

Adaptability skills  

Between groups 

Within groups  

 

2 

857 

 

15.218 

19094.522 

 

7.609 

22.281 

.341 0.0007 

General mood 

Between groups 

Within groups 

 

2 

857 

 

11.281 

27059.444 

 

5.641 

31.575 

.179 0.0004 

Total EQ 

Between groups 

Within groups 

 

2 

857 

 

24.374 

16924.392 

 

12.187 

19.748 

.617 0.0014 
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Discipline Wise Comparison of University Teachers’ EI Score 

Mean EI score of teachers teaching in various disciplines is given in table 4.11. ANOVA 

was applied to find out the differences between different groups. Table 4.12 depicts that teaching 

discipline is a main source of variability in teachers’ intrapersonal, interpersonal and adaptability 

skills, their general mood and their overall EI. It is determined that this difference is significant 

among mean score on intrapersonal skills F (2, 843) = 3.951, p= .020 with small effect size 

(0.0092), on interpersonal skills F (2, 843) = 7.305, p= .001 with small effect size (0.0170), on 

adaptability skills F (2, 843) = 3.522, p=  .03with small effect size (0.0082), on general mood F 

(2, 843) = 4.687, p= .009 with small effect size (0.011) and overall EI F (2, 843) = 6.610, p = 

.001 with small effect size (0.015).Their score is not significantly different from one another on 

stress management skills. 

Table 4.11 

Mean EI Score of Teachers Teaching in Different Disciplines  

EQ-i: S Scales Qualification    N  M SD 

Intrapersonal 

skills  

Social Sciences 455 34.1363 6.87003 

Natural Sciences 274 32.9635 6.44720 

Administrative Sciences 117 32.5556 7.36657 

interpersonal 

skills 

 

Social Sciences 455 39.6505 6.49524 

Natural Sciences 274 38.2920 6.08145 

Administrative Sciences 117 37.4188 7.30758 

stress 

management 

skills 

Social Sciences 455 26.9033 6.04093 

Natural Sciences 274 26.5547 5.57391 

Administrative Sciences 117 26.1880 5.85151 

adaptability skills 

 

Social Sciences 455 26.4110 4.66219 

Natural Sciences 274 25.8686 4.83170 

Administrative Sciences 117 25.1795 4.66390 

general mood Social Sciences 455 36.6637 5.47553 

Natural Sciences 274 35.5109 5.67123 

Administrative Sciences 117 35.3932 6.15876 

Total EQ Social Sciences 455 32.7530 4.43977 

Natural Sciences 274 31.8380 4.16083 

Administrative Sciences 117 31.3470 4.82961 
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Table 4.12 

Discipline Wise Comparison of University Teachers’ EI Score 

Variable and source df  SS MS F η² 

Intrapersonal skills  

Between groups 

Within groups 

 

2 

843 

 

366.214 

39070.076 

 

183.10 

46.34 

3.951* 0.0092 

Interpersonal skills 

Between groups 

Within groups 

 

2 

843 

 

614.299 

35444.558 

 

307.19 

42.04 

7.305* 0.0170 

Stress management  

Between groups 

Within groups 

 

2 

843 

 

55.192 

29021.287 

 

27.59 

34.42 

.802 0.0018 

Adaptability skills  

Between groups 

Within groups  

 

2 

843 

 

156.778 

18764.646 

 

78.38 

22.25 

3.522* 0.0082 

General mood 

Between groups 

Within groups 

 

2 

843 

 

297.945 

26791.933 

 

148.97 

31.78 

4.687* 0.011 

Total EQ 

Between groups 

Within groups 

 

2 

843 

 

256.899 

16381.070 

 

128.45 

19.43 

6.610* 0.015 

Note. * p < .05 

 

Table 4.13 

Post hoc Test Table for Differences in EI due to different Teaching Disciplines  

Dependent Variables discipline discipline Mean Difference p 

intrapersonal skills Social Sciences Natural Sciences 1.17(*) .025 

  Social Sciences Administrative Sciences 1.58(*) .025 

 

interpersonal skills Social Sciences Natural Sciences 1.35(*) .006 

  Social Sciences  Administrative Sciences 2.23(*) .001 

 

adaptability skills Social Sciences Administrative Sciences 1.23(*) .012 

 

general mood Social Sciences Natural Sciences 1.15(*) .008 

  Social Sciences  Administrative Sciences 1.27(*) .030 

 

total EQ Social Sciences Natural Sciences .91(*) .007 

  Social Sciences Administrative Sciences 1.40(*) .002 

Note .*The mean difference is significant at the .05 level. 

 

Table 4.13 depicts that teachers from social sciences are better than those from both the 

natural sciences and administrative sciences as far as intrapersonal, interpersonal, adaptability, 

general mood and total EQ are concerned.    
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Teaching Effectiveness of University Teachers 

Mean score of teachers on TES and the potential and actual range of the score are given 

in table 4.14. Teachers’ mean TES score can be interpreted against table 3.15. 

Table 4.14 

Psychometric Properties of TES Sub Scales  

     Range    

Variable  n M SD Potential Actual Skew kurtosis 

STR 3551 50.6764 9.296 12-72 26.67-65.38 -0.525 -0.716 

FCE 3551 29.9642 5.513 7-42 16.50-39.00 -0.483 -0.570 

CPS 3551 30.5940 5.996 7-42 15.24-39.92 -0.705 -0.323 

CM 3551 26.4535 4.777 6-36 13.76-34.27 -0.774 0.013 

TES  3551 137.688 24.56 32-192 78.00-177.5 -0.606 -0.477 

 

Table 4.14 depicts that the university teachers in the Punjab fall in the medium range of 

TES score in addition to its sub factors. Their score on student teacher relationship (50. .67) falls 

in medium category of teachers (36-59). Their score on facilitative classroom environment 

(29.96) falls in medium category of teachers (21-34). Their score on content and pedagogical 

skills (30.59) also falls in medium category of teachers (21-34). Their score on classroom 

management (26.45) falls in medium category of teachers too (18-29).  Their score on overall 

teaching effectiveness scale (137.68) also falls in medium category of teachers (96-159).               

Relationship between Teachers’ EI and their Teaching Effectiveness  

Pearson correlation coefficient was applied to find out the relationship between teachers’ 

emotional intelligence and their teaching effectiveness. Relationship between all the subfactors of 

EI with all the sub factors of TES is statistically significant on either 0.01 level (2-tailed) or 0.05 

level (2-tailed).  
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Table 4.15 

Correlations among the Sub Factors of EI and TES 

  STR FCE CPS CM TES 

interpersonal skills  .295(**) .326(**) .332(**) .289(**) .322(**) 

intrapersonal skills  .275(**) .257(**) .304(**) .280(**) .290(**) 

stress management skills  .178(*) .220(**) .190(*) .169(*) .196(*) 

adaptability skills  .268(**) .302(**) .290(**) .252(**) .289(**) 

general mood  .248(**) .290(**) .293(**) .248(**) .279(**) 

overall emotional intelligence  .315(**) .347(**) .353(**) .310(**) .344(**) 

Note.  **  Correlation is significant at the 0.01 level (2-tailed). 

*  Correlation is significant at the 0.05 level (2-tailed). 
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CHAPTER 5 

Conclusions, Discussion and Recommendations 

Conclusion 

Level of teachers’ EI. It can be seen that the university teachers in the Punjab fall 

in the effective functioning area of emotional intelligence but on its bottom level. They 

have got a low and underdeveloped emotional and social capacity, with room for 

improvement in most of the instances. Overall position of the whole sample is not 

satisfactory. They could hardly reach the average EI level but could not surpass the 

average level of EI to meet the criterion for high level of EI with well-developed 

emotional and social capacity. In short, they are unable to effectively relate with 

themselves i.e. they are not well aware of their own emotional state and that of others i.e. 

they cannot maintain healthy relations with others. They cannot manage to do with daily 

demands and stresses either.  

Effect of gender on teachers’ EI score. The results lead us to the conclusion that 

female teachers are more aware of and they better understand how others feel. They 

consider themselves an important part of our social group as they are successfully 

working in social setup of the universities. In addition, they are better able to establish 

mutually satisfying relations with others around them i.e. students, their colleagues and 

people on administrative posts etc. Contrarily, gender is not a source of variation as far as 

self awareness and self expression, emotional management and regulation, change 

management, self motivation and overall emotional intelligence are concerned.      

Effect of university type on teachers’ EI score. It is concluded that the teachers 

from private sector universities are more aware of other people’s (students, colleagues 
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and administration) feelings, emotions and needs and can better establish and sustain 

constructive and satisfying interpersonal relations than the teachers from public sector 

universities. The former can tackle the emerging situation more flexibly and realistically 

and can effectively solve the personal and social problems to manage the change as 

compared to the latter. University sector is not a source of variability for rest of the socio 

emotional skills.    

Effect of marital status on teachers’ EI score. The married teachers are more 

adaptive and have better general temperament as compared to single teachers. The former 

can better cope up with the changing situation and can solve their personal and social 

problems more effectively. They are also more positive, optimistic and full of life.    

Effect of age and qualification on teachers’ EI score. It is concluded that 

ascending age and elevating qualification level do not guarantee enrichment of socio-

emotional intelligence. Those in younger ages and with less qualification can also be 

more emotionally intelligent.  

Effect of discipline on teachers’ EI score. The teaching discipline is a main 

source of variability in teachers’ EI skills other than stress management. The teachers 

from social sciences are more self aware and expressive, have more social awareness and 

interpersonal relationships, can better manage change, are more self motivated and 

demonstrate more socially and emotionally intelligent behavior when compared to the 

teachers from both physical and administrative sciences.  

Teaching effectiveness of university teachers. Teachers’ teaching effectiveness 

was measured through student report. According to their students, teachers in the 

universities of the Punjab are performing their duties satisfactorily. The students are 
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satisfied as far as their relationship with their teachers, their classroom environment, their 

teachers’ classroom management abilities and content and pedagogical skills are 

concerned. An important thing to be noted here is, neither in any of these abilities nor in 

overall teaching, could the teachers reach the level of effectiveness.         

Relationship between teachers’ EI and their teaching effectiveness. 

Relationship between all the sub factors of EI with all the sub factors of TES is 

statistically significant on either 0.01 level (2-tailed) or 0.05 level (2-tailed). Teachers’ 

emotional intelligence is moderately positively correlated with their teaching 

effectiveness. All the aspects of teachers’ emotional intelligence such as intrapersonal, 

interpersonal, stress management, adaptability, general mood and overall EI are 

positively correlated with all the sub factors of their teaching effectiveness such as 

student teachers relationship, classroom management, classroom environment, content 

and pedagogical skill and overall teaching effectiveness. The least related was stress 

management skill and most related was overall EI with all the sub factors of TES.  

Discussion 

Level of teachers’ EI. Although university teachers in the Punjab, Pakistan fall in 

the category of effective functioning as far as their emotional intelligence is concerned, 

yet they are at the bottom stage of effective functioning group. In none of the EI skills 

they could reach at the above average level. Many of them lack in intrapersonal, 

interpersonal, stress management, adaptability, general mood and overall socio emotional 

skills. This is evident in their classroom behaviors as well.     

Teachers’ emotional intelligence level on total EQ scale and its sub scales is 

discussed one by one.   
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Intrapersonal Skill. Overall, teachers’ intrapersonal functioning seems to be 

somewhat effective. Teachers are likely in touch with their own feelings and emotions, 

and usually know what they are feeling and why. They are usually able to express their 

opinions and beliefs, and are capable of standing up for personal rights and acting 

independently. 

It is our everyday observation that although a great number of teachers are aware 

of their emotional state and can express their emotions effectively yet many others 

demonstrate low self awareness and also lack emotional expression. Aristotle’s saying is 

very true about those teachers “Anybody can become angry - that is easy, but to be angry 

with the right person and to the right degree and at the right time and for the right 

purpose, and in the right way - that is not within everybody's power and is not easy”. 

Those who do not have command on subject matter show their authority even more. They 

do not allow their students to ask any questions. Instead of being assertive communicator, 

they become authoritative and even more aggressive. They face certain limitations in the 

areas of assertiveness, leadership and expression of intimate and tender feeling to others.  

Interpersonal Skill. Overall, teachers’ interpersonal functioning seems to be at a 

satisfactory level. The teachers have good awareness, understanding, and appreciation of 

the feelings of others most of the time. Most social interactions are handled with ease and 

confidence; however, some may be experienced as difficult. 

At higher education level, teachers, formally, are good with others. Officially, 

they show affection towards one another even when actually their concerns are different.  

They try to maintain the relationships which give them benefit. This relationship is only 

professional in nature not emotional. True affection, to some extent, can be seen in their 
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relationship with their students. Teachers’ deficiency in interpersonal skills is evident in 

their workplace relationships. They are never satisfied with their colleagues and 

administrators and are always blaming them for one thing or other. They believe in leg 

pulling so as to hinder others’ success. They are also prey of negative politics which does 

not allow them to maintain healthy interpersonal relationship. Their ego and pride of 

authority sometimes, prevents them from making good relations even with their students. 

Their inability to understand the way other people feel is their major limitation.  

Stress Management Skills. Overall, teachers’ management seems to be 

satisfactory in general. They display a reasonable ability to handle stressful situations and 

are usually able to control their impulses. They are moderately able to withstand stress 

and are reasonably good at emotional management. 

As teachers possess an average ability to manage their stress, therefore, 

sometimes, they find it difficult to manage their time as work load is very high. In 

addition to class work, they have to work as researchers and have to perform extra duties 

like examination duty and admission duty etc.  These are time consuming activities as 

well. Semester system not only engages students in their studies for whole duration but 

teachers also do not get sufficient time for enjoying their personal lives. They lose their 

impulse control easily and conflicts emerge resultantly which they find difficult to handle 

later on. Their impulsiveness, anger and anxiety are their major limitations in this area.  

Adaptability Skills. Overall, teachers’ score is satisfactory in terms of adaptability. They 

use somewhat effective approaches to problem solving, and are able to adapt to change 

and demands. They may solve problems by examining problems systematically 

considering all the relevant possibilities before deciding what to do. In short, they 
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demonstrate intermediate level of adaptability skill. They are not willing to accept change 

but they have to cope up with the changing situation to some extent when they are forced 

by government or by funding agencies. Teachers’ insufficiency in adaptability is evident 

in their behavior during workshops and training sessions where they go and also listen to 

speakers but do not change their behavior accordingly. Teachers resist to change; be it in 

teaching strategies, be it in curriculum, be it in teaching aids or be it in use of technology 

for routine work such as attendance and examination reports. They only feel comfortable 

with routine practices. 

General Mood. The results indicate a fairly typical and adaptive degree of 

optimism and a positive attitude among teachers Sometimes, they feel a little down or a 

little pessimistic, but on the other times; they are likely to keep their expectations 

balanced and realistic. Their major limitation is their depression which overcomes their 

strengths.   

Emotional intelligence. Results show that the teachers’ EI level falls in the bottom line 

of effective functioning area which indicates that there are likely areas of relative strength 

as well as areas that could be developed for improved emotional and social functioning.   

Taken as a whole, Hoodbhoy (2009) has sketched out the scene of work 

environment in universities in Pakistan with regard to teachers’ activities. He asserts that 

the teaching environment is authoritarian and reflects the experience of teachers when 

they were students in public schools. Teachers wield enormous power, and the right of 

students to appeal unfair marking is highly restricted. A few teachers take lectures 

regularly and complete their courses by the end of the teaching period, but these are 

exceptions rather than the rule. Incompetent and insecure teachers discourage students 
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from asking questions in class. Most teachers never consult a textbook, choosing to 

dictate from notes they saved from the time when they were students in the same 

department.  His observation is very true and reflects the accurate position of university 

teachers.   

Joseph and Brown (2001), in their study, asked students to name the 

characteristics of low emotionally intelligent teachers. They mentioned that teachers do 

not listen to all sides before deciding for them, have class favorites, do not explain things 

to them appropriately, are scared to deal with tough situations, are not caring, threaten 

them, call students’ names, throw things at students, are engaged in bullying, use too 

much power, give unfair reports no feedback, use sarcasm, do not understand their 

feelings and even more, sometimes, hurt their feelings. These all behaviors are seen in 

our classroom as well which authenticate the findings of this study.  

Teachers’ low socio emotional intelligence has long lasting implications for 

students as well. If the teacher herself/himself is not emotionally stable and intelligent, 

s/he can misuse her/his authority. S/He may lose her/his impulse control and punish 

students in terms of insulting remarks and of marks deduction, may exhibit verbal 

aggression and may become revengeful towards students. Low EQ leads teacher towards 

unjust behaviour, conflict between teacher and student (Fer, 2004), burnout (Bono & 

Vey, 2005), difficulty in handling student behaviour problem and leaving job (Tye & 

O’Brien, 2002). Students of these teachers reciprocally learn and exhibit negative 

behaviors, show low motivation and disrespectful and uncooperative behaviour (Fer, 

2004; Kremenitzer & Miller, 2008).   
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The situation is alarming and worrisome. Therefore, knowing what causes 

teachers’ low score in emotional intelligence becomes imperative. It is a fact that with the 

establishment of HEC, universities and university education have flourished in Pakistan. 

The universities are enjoying the highest ever budget in their history. Yet, it is also a fact 

that the budget spent on all Pakistani universities is even less than that allocated to a 

single top ranked university in the world. In this pathetic condition, how it is possible to 

provide all the facilities to a university which it needs/deserves to run successfully.  

So, universities in Pakistan are characterized by extreme poverty of scholarship, 

intellectual timidity, irrelevance to societal needs, and frequent physical violence 

(Hoodbhoy, 2009).   Pakistani universities lack appropriate infrastructure and physical 

facilities as mentioned in National education Policy (2009). It reports that, “Provision of 

adequate resources to provide infrastructure including libraries, laboratories, scientific 

equipment, teaching aids, and high speed internet connection remains a challenge” (p.55). 

In addition, teachers face financial, social and psychological problems which make them 

uncomfortable and dissatisfied in profession.  

Secondly, other than work place, there are certain factors in teachers’ lives as 

Pakistanis that might cause low EI among them such as power shortage, social injustice, 

economic problems, terrorism, and political instability. 

Thirdly, their low EI can be attributed to few chances they get for developing 

their emotional intelligence and related skills. In advanced countries, these days, the 

construct of EI is getting more and more popular. All the organizations are arranging EI 

training sessions, seminars and conferences for its promotion. According to Goleman 

(1995) “the rules for work are changing” (p. 1) and performance is not judge only by 
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one’s ability to complete a task given but also by the ability to handle one self and others. 

In Pakistan, not a single training session, seminar, workshop or conference has ever been 

arranged for development of teachers’ emotional intelligence.  

Effect of gender on teachers’ EI score.  Findings of the study revealed that 

females are better than male teachers in interpersonal skills. Female teachers are more 

emotionally self aware, are more empathic, and are better in interpersonal skills. These 

findings are in accordance with those of BarOn (2002). 

Roots of these differences can be sought out in socialization, societal expectations 

(Naghavi & Redzuan, 2011) and teaching of emotions (Sanchez-Nunez, Fernandez-

Berrocal, Montanes & Latorre, 2008) as parents share emotional talk and use more 

emotional terminology with their daughters than with their sons (e.g., Adams, Kuebli, 

Boyle, & Fivush, 1995; Fivush, 1991, 1998; Fivush, Brotman, Buckner, & Goodman, 

2000) . Brody (1997) also affirms social process including (a) power and status 

imbalances, (b) dissimilar gender roles, and (c) different socialization history of both the 

groups to be responsible for gender differences in EI.  

Females’ motherly nature may also cause their better relations with others 

especially with their students. In Pakistan, joint family system is part of her culture. 

Parents start preparing their daughters mentally since their adulthood that they have to 

cope up with joint family after their marriage. They are trained to build relations and 

show patience all through their life.  

On the other hand, male and female teachers are proved to be equally well on rest 

of the EI skills and overall EI. Both of them are equally aware of their emotional state, 

are equally adept in managing their stress, can adapt to the changing environment equally 
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well and have the similar general mood. These findings correspond with the views of 

Goleman (1998) who argues that neither females nor males surpass each other as far as 

their emotional intelligence is concerned. Every individual has a personal EI profile with 

one’s own strengths and weaknesses. He further argues that both the gender groups share 

more similarities than dissimilarities. Some females may be as adaptive as are males and 

similarly, some males may be as sensitive and expressive as are females. When their 

profiles are averaged out, there remain no sex differences in overall EI. That is why, no 

gender differences appeared in overall EI in this study as well as in that of BarOn (2002).  

 It may be so because both the gender groups are in the same profession and their 

professional requirements make them equally emotionally intelligent.  

Findings of the study are encouraging for females in teaching profession in higher 

education. In a male dominating society like Pakistan, they do not lag behind their male 

counterparts as far as their emotional intelligence is concerned. They can meet the 

demands of teaching profession equally well and can handle all the difficulties 

successfully they have to face during their job. It is an everyday observation that females 

are considered to be frail and they have to face gender discrimination while getting job.  

Now there remains no reason to stop female teachers to enter professional life as they are 

equally well to get adjusted in teaching profession.   

Effect of university sector on teachers’ EI score. The findings reveal that 

teachers from private sector universities are significantly better than those from public 

sector universities on interpersonal skills, adaptability skills and overall EI. This is 

contrary to the findings of Birol, et al. (2009a, 2009b) who implied that there is no 

significant difference between emotional intelligence level of those working either in 
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public or private sector. This difference in teachers’ EI may be attributed to differences in 

human resource management (HRM) policies and practices of both sectors. Recruitment 

policy in public sector demands teachers to be cognitively intelligent only. Only top 

scores get selected and once they are selected, there is no chance of their termination if 

they demonstrate any socio emotional deficiency. Contrarily, teachers’ socio emotional 

skills are judged during recruitment process in private sector universities.   During this 

process, not only their cognitive intelligence is considered but their socio emotional skills 

are also tested through different processes e.g making novice teacher present in front of a 

class or giving him/her a certain situation or problem and asking him to get through it and 

etc. In private sector, students are considered to be the clients and their satisfaction is 

imperative. To a great extent, teachers’ jobs depend on students’ evaluation of their 

teaching. Iqbal, Arif and Abbas (2011) decree that performance appraisal practices were 

found better in the private universities than public sector universities. In private sector, 

teachers have to struggle more to meet the standards of performance appraisal.    That is 

why teachers have to be more interactive, adaptive and patient to maintain healthy 

relations with others and especially with their students. Hoodbhoy (1998) also affirms 

that there is less wastage, more accountability, greater attention to the quality of services 

provided, and more responsiveness to the demand of the consumer (i.e., the student) in 

private sector universities. Other than this, student-teacher ratio for full time faculty and 

part time faculty in private sector universities were 15.42 and 27.56 while in public sector 

these ratios were 19.37 and 68.20. In private sector student-teacher ratio was quite less 

than public sector universities (HEC). Lower number of students attached with a teacher 
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may also lead him/her to perform better, maintain healthy interpersonal relations and 

adapt easily according to the needs of students.   

These teachers are more adaptive because private sector universities find their 

survival possible among other competing universities only if they adopt innovative and 

up-to-date practices. Coffman (1997) declares that private sector universities tend to 

respond to the public demand for modern, hands-on practical training in business and 

technology. They are free to offer innovative curricula, unconstrained by bureaucratic 

demands, to adhere to an outdated, set program. The teachers have to adopt new practices 

and have to accept and cope up with rapid changes that take place around them to attract 

their clients towards them whereas public sector teachers are somewhat resistant towards 

change.  

Overall EI level of private university teachers is better because of the nature of 

their job. Public sector teachers are permanent employees of government. They are not 

directly answerable to their employer for most of the conducts whereas private university 

teachers are directly answerable to their employers. This feeling/obligation makes them 

put intentional effort to become emotionally intelligent as it is the only way which makes 

their survival possible and can lead them to success in their professional life. Higher 

Education Commission (HEC) has the right of charter withdrawals from private 

universities which deem unqualified. The HEC cancels the license of the university 

which does not meet its criteria.  That’s why, owners of the private universities compel 

their teachers to work efficiently and effectively and satisfy their clients. The situation is 

alarming for public sector universities. Due to their own HRM policies and neglecting  

socio emotional skills as a part of teachers’ intelligence, public sector universities are to 
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recruit and retain low emotionally intelligent teachers which ultimately may produce low 

emotionally intelligent students.    

Effect of marital status on teachers’ EI score.  Findings of the present study 

suggest that married teachers are better than single ones in adaptability skills, general 

mood and overall EI.  The married teachers show better general mood as they see the 

brighter aspects of circumstances and don’t lose hope even in the face of adversities. 

They are better able to resolve the conflicts and handle the matter constructively. They 

can effectively solve problems of a personal and interpersonal nature. They feel content 

with oneself, others and life in general. 

These findings are contrary to the findings of others studies. For instance, Landa 

et al., (2008) found that there was no significant difference in EI pertaining to marital 

status. Contrary to this, Birol, et al. (2009) revealed that married teachers are less aware 

of their emotions, are not as much empathetic as single teachers are and lack other social 

skills. 

Results of this study can be explained in terms of cultural differences. In Pakistani 

culture, both males and females are taught throughout their life how to manage their 

married life, how to share their responsibilities and how to behave with other partner to 

make a happy home as each of them cannot live with other partner with one’s own and 

distinct identity. No two married partners are alike, even though there are mutual interest, 

shared likes and dislikes, and common taste between the couples. They have to 

compromise with each other to make their relationship strong. These responsibilities 

make them tolerant, patient, persistent and emotionally stable. Marriage demands 

interpersonal skill, assertiveness, patience, regard, stress tolerance, optimistic outlook, 
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and impulse control from marital partners. When a teacher is married and displays these 

socio-emotional skills in domestic affairs, s/he is more probable to possess more 

emotional intelligence.  That’s why they are more emotionally intelligent than those who 

are unmarried.  

These attributes also help married teachers control their moods and adapt 

accordingly. They are more settled and satisfied than single ones which contribute a lot 

towards their good general mood and ultimately to their adjustment in society. Married 

teachers usually have to deal with their own children and this dealing can be helpful in 

diagnosing and solving their students’ problems and in adjusting with daily demands 

accordingly.   Research supports the notion that increase in married teachers’ number of 

children causes increase in their social skills also (Birol, et al., 2009).  

Another reason may be found in Maslow’s hierarchy of need (1954). He 

presented these needs in five hierarchies such as biological and physiological needs, 

safety needs, belongingness and love needs, esteem needs and self-actualization needs. 

Once the lower level physiological and safety needs are met, higher level motivators 

arouse.  The first among higher level needs is that of love and belongingness or social 

needs. They may satisfy this need through belonging to a group, family, affection, 

relationships, friendship and giving and receiving love. All the teachers in this sample are 

at a stage where they are in service and are economically stable, and have got first two 

basic needs fulfilled. Now it is time for them to get their third need satisfied. Those who 

are married feel themselves more satisfied in this regard and this satisfaction is reflected 

in the form of better adaptability skills, general mood and overall EI. 
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Effect of age on teachers’ EI score. There is no significant difference among 

four age groups. It indicates that EI does not increase with an increase in age. A big slice 

of research is evident that there is no significant association between age and EI (e.g. 

Birol, et al., 2009, 2009; Chan, 2004; Gardner, 2005; Hwang, 2007; Kafetsios & 

Zampetakis, 2008;  Landa et al., 2008; Rastegar & Memarpour, 2009). An equally big 

pile of research also exists against these findings with the claim that emotional 

intelligence boosts with the increasing age (Bar-On et al., 2000; Benson et al., 2010; 

Ghanizadeh & Moafian, 2010; Kafetsios, 2004; Liang, 2007; Parker, et al., 2005; 

Penroseet al., 2007; Van Rooy et al., 2005). Day and Carroll (2004) discovered an 

entirely converse verdict. They found a significant negative correlation between age and 

perceiving emotions in faces and artistic designs: a sub factor of EI.  

As far as relationship of age and EI is concerned, literature presents mix findings. 

Dissimilar findings may be due to inclusion of different age groups in samples. For 

instance, BarOn (2002) studied the EI level of age groups ranging from 16-50+.  He 

found that the individuals in lowest age group scored least on EI and all its sub factors 

and the next three groups are similar to one another. Sample in the present study ranges 

from 23-50+ which indicates that at this stage, individuals are already grown up 

emotionally and they do not change significantly afterwards throughout their life. They 

are mature enough when they enter teaching profession. They bring emotional stability 

with them. They lack training at every stage of life afterwards. It is also reflected in a 

great saying that “age does not touch the stone of wisdom”. If one is not formally trained 

to be emotionally intelligent, EI cannot increase with an increase in age alone.   In the 

nutshell, it is safe to say that EI is not as much affected by age as it is affected by 
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training.  Fariselli, Ghini and Freedman (2008) also suggest that it is not amazing to 

accept that there are many young people with higher EQ scores than their older 

counterparts and the young people committed to their own development have an edge. So 

age is no guarantee for vision and wisdom.  

Effect of qualification on teachers’ EI score. Findings of the present study 

suggest that qualification does not affect EI significantly. Pertaining to the impact of 

qualification, Bar-On (2002), Bar On et al., (2000) and Birol, et al. (2009a, 2009b) also 

agree that it is not significantly related to EI. Education system in Pakistan is examination 

driven. It does not focus on students’ civic and emotional training at any stage of 

education. That is why teachers with different academic backgrounds in this study have 

shown similar profiles of EI.  

Effect of discipline on teachers’ EI score. The findings reveal that teachers in 

social science disciplines are more aware of their emotions and those of others. They can 

better adapt to the changing environment and show more optimistic approach in general 

life. Even more, they are well adjusted in society as compared to their counterparts. 

These findings are in line with those of others but in students’ context (Csikszentmihalyi, 

1973; Erdogdu, 2008; Kaur, singh & Singh, 2012; Sánchez-Ruiz et al., 2010; Yelkikalan, 

et al., n.d). They support the notion that students studying in social sciences are more 

emotionally intelligent.  

In the same way, social science teachers are also more emotionally intelligent. 

Similarity in findings for both students as well as teachers can be attributed to subject 

matter. Social sciences deal with affective, social and emotional domains of life. Nature 

of the content boosts social science teachers’ EI. In social sciences curriculum, all its 
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fields lead to ultimate goals of achieving positive mental health.  Social sciences sensitize 

and train readers to gain insight, achieve positive self-perceptions, and enhance self-

esteem so that they can become psychologically healthy enough to motivate others to 

reach similar standards of personal well-being and productive expressions of their 

potentialities to promote mental health.  They learn how to behave in an emotionally 

intelligent manner intentionally or unintentionally.  Such kind of awareness or knowledge 

is not available to readers other than those in social sciences (whether natural or 

administrative sciences) as is indicated by the results of the current study. Literature 

exposes that EI can be learnt and taught and that it can be augmented through training, 

programming, and therapy (Bar-On, 2006; Dulewicz & Higgsdeclares, 2004; Franco, 

n.d.;  Jaeger, 2004; Matthews et al., 2002; Nelis et al., 2009).  

Secondly, they have to interact with people not with matter as physical sciences 

teachers have to. Research in their field is also focused on people. Their continuous 

dealing with people makes them able to maintain healthy relations with others. Even 

more, the teaching methods applied in social sciences are more interactive such as 

discussion, lecture with question and answer sessions, etc whereas those applied in other 

sciences are intended to communication certain facts and figures which are to be 

transferred without accepting students’ opinion who themselves generally dare not 

challenge them.  

Teaching effectiveness of university teachers. The university teachers in the Punjab 

fall in the medium range of TES score in addition to its sub factors. According to their 

students, teachers in the universities of the Punjab are performing their duties 

satisfactorily. The students are somewhat satisfied as far as their relationship with their 
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teachers, their classroom environment, their teachers’ classroom management abilities 

and content and pedagogical skills are concerned. An important thing to be noted here is, 

neither in any of these abilities nor in overall teaching, could the teachers reach the level 

of effectiveness. All these variables are discussed below one by one.  

Student teacher relationship. As far as student teacher relationship is concerned, 

students feel themselves comfortable with university teachers. First of all, when students 

compare their teachers with those in schools and colleges, they find their current teachers 

friendlier and more cooperative who avoid physical punishment which is common in our 

schools and colleges. Secondly, with the induction of new and young teachers at 

university level, age gap between teacher and student is also reduced which has enhanced 

better student teacher relationship. Thirdly, HEC has given students a provision to 

evaluate their teachers.  Teachers willingly or unwillingly have to maintain good relations 

with their students to create a good image of them.  

Although, there are many teachers who are trying to maintain healthy student teacher 

relationship yet others lack this ability. They face limitations in certain areas. For 

instance, firstly, they are not very fair in their dealing with all the students. Some teachers 

have their favorites in class and others dislike certain students.  These inequalities 

weaken student teacher relationship.   

Secondly, they do not bother if students face some problems. Most of the teachers do 

not even console and guide the students when they discuss their personal problems with 

them.   Not to speak of personal problems, they are not even concerned about students’ 

learning. They do not care whether students understand what they delivered to them or 

not; they only come, deliver their lecture and think that responsibility of teaching on their 
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part is fulfilled.  They do not accept student learning as their own responsibility but only 

blame students for their in competencies. This indifferent attitude also makes their 

relationship with students weak.   

Finally, teachers are not optimistic about students’ performance. They often complain 

about students’ passive and unmotivated behavior towards learning. They are not ready to 

accept the fact that teachers’ indifferent or negative attitude towards students is one of the 

major reasons of students’ disinterest in their studies. Lack of energy in class and 

emotional detachment between student and teacher also fades their relationship.   

Classroom environment. Findings of the study revealed that students are somewhat 

satisfied with their classroom environment. They find it physically and emotionally safe 

where they can communicate their feelings and share their knowledge effectively. This 

can also be attributed to the comparison made between their current and ex teachers. In 

their pre university student life, they were bound to text book reading.  

Still, the students have indicated that teachers have certain areas of weakness 

which need enhancement to make classroom environment more facilitative for students.  

Firstly, the teachers’ attitude is not very much encouraging towards students. They do not 

motivate their students to do their best. The only acceptable source of knowledge for 

students is teacher notes. Rote memorization of them guarantees academic success. If a 

student presents some unique interpretation, s/he is not welcomed. Lack of appropriate 

and thorough feedback process also de motivates and discourages students. 

Secondly, teachers think that they are perfect in knowledge and none of the students 

should dare challenge their ideas. They consider it a challenge to their authority. 

Therefore they do not allow discussion and cross argumentation in the classroom.  
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Thirdly, teachers avoid appreciating their students in front of others in the class. 

They tend more to highlight their weaknesses than their strengths. These all factors may 

hinder learning environment which is conducive.   

Classroom management. Teachers possess an average ability of classroom 

management. Classroom culture in Pakistani universities is authoritative. Apparently, all 

the students are well disciplined. They are not allowed to speak and make a noise in the 

classroom. Yet, they have some limitations. Firstly, they are unable to involve students in 

a variety of classroom activities. They teach all the students in a similar way and do not 

adapt their teaching methodology accordingly. When individual differences are not 

addressed and the teachers are unable to keep their students attentive throughout the class 

time, most of the students cannot maintain interest in classroom and create disruption.   

Secondly, they do not make their expectations clear to students. Students remain 

confused about what they have to do and what they do not have to do. Classroom rules 

and regulations are not clear either. These confusions lead to classroom mismanagement.  

Content and pedagogical skills. Students stated that their teachers possess 

medium level of command on content and are exposed to medium range of pedagogical 

skills. Many teachers come in the class well prepared but side by side many others do not 

bother to study the content which they have to teach. They heavily rely on their own 

notes when they themselves were students. A few try to update their knowledge. The 

teachers who are teaching some particular course since long think that their knowledge is 

perfect and they need not read any more. Most of the teachers at university level are not 

exposed to learners’ psychology and a range of pedagogical skills needed to cater their 

individual needs because professional knowledge is not a prerequisite for university 
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teachers’ recruitment. They have limitations in adapting their teaching strategies 

according to students' needs. Rather, they find it convenient to teach in the way they 

themselves were taught when they were students.        

Relationship between teachers’ EI and their teaching effectiveness. All the 

aspects of teachers’ emotional intelligence such as intrapersonal, interpersonal, stress 

management, adaptability, general mood and overall EI are moderately and positively 

correlated with all the sub factors of their teaching effectiveness such as student teachers 

relationship, classroom management, classroom environment, content and pedagogical 

skill and overall teaching effectiveness.  The relationship is discussed in two parts/phases. 

First of all, relationship of overall EI with subscales of teaching effectiveness and overall 

teaching effectiveness will be discussed.  Finally, the relationship of overall teaching 

effectiveness with subscales of EI and overall EI will be discussed.    

It is found that teachers’ EI is positively correlated with student-teacher relationship. It is 

supported by many other studies as well (Adilogullari, 2011; Brackett & Katulak, 2007; 

Fer, 2004; Brackett & Salovey, 2004; Crescent, 2007; Kremenitzer & Miller, 2008; 

Nelson et al., 2005; Wilson, 2004). Lopes, Salovey, Cote and Beers (2005) stated that 

Emotion regulation abilities are related to the quality of individuals’ social interactions. 

Lopes (2011) declared that the ability to evaluate emotional situations and identify 

effective response strategies to manage these situations is related to the quality of 

interpersonal relationships and social interaction. In a formal educational setting like 

universities, there is a constant interaction of students and teacher. Not only in classroom 

setting but also outside the classroom, students bring forward their educational and 

personal problems to teachers. But it is only those teachers whom they trust in and 
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believe to get support from; not every teacher. These are the teachers who respect their 

students’ individuality, who care for them and solve their problems when asked to. This 

all ends up in emotional attachment between a teacher and a student. Crescent (2007) 

states that an emotionally intelligent teacher values to and responds to students’ 

emotional and learning needs. It, consequently, results in healthy student-teacher 

relationship.  

Teachers’ EI was also found to be positively associated with effective classroom 

management. Many other researchers also have similar findings (Chechi, 2012; 

Kremenitzer & Miller, 2008; Nelson et al., 2005). Jeloudar, Yunus, Roslan & Nor (2011) 

declared positive relationship between teachers’ emotional intelligence and five 

approaches of classroom discipline (a) recognition or reward, (b) discussion, (c) 

aggression, (d) hinting and (e) involvement. It was not associated with only one strategy 

i.e. punishment. In university setting, students show disruptive behaviors only when their 

minds are set free to wonder here and there; when there is no well-to-do activity in the 

classroom to catch their attraction and attention. Their free minds allow them to disturb 

teacher and other students. If teacher involves them in instructional process and values 

their presence in the classroom, they may also prove to be active and productive members 

of this process.  Crescent (2007) asserts that an emotionally intelligent teacher engages 

students in learning process through different classroom activities so as to avoid 

disciplinary problems. S/he maximizes students’ instructional experiences to minimize 

classroom disruption .S/he sets physically and emotionally safe but clearly defined 

boundaries for students which s/he consistently upholds. S/he is the one who knows well 

how to deal with unmotivated and undisciplined students.     



103 

 

EI in teachers also has positive relationship with supportive classroom 

environment. Similarly other researchers have argued that an emotionally healthy teacher 

is better able to create an emotionally healthy and safe learning environment which is 

characterized by trust and respect (Fernandez-Berrocal & Ruiz, 2008; Nelson et al., 2005) 

one that encourages positive social interaction, active engagement, and academic 

achievement among students (Brackett & Katulak, 2007; Fer, 2004; Mayer et al., 2004; 

Nelson et al., 2005). According to a survey conducted by a famous local website, bunking 

a class is ranked at second number in top ten habits of students in higher education 

institutes (ilm ki dunya, 2012). The very first of its major reasons is teachers’ attitude 

which is either very lenient or very strict (). In contrast, students rush to only those 

classes where they feel themselves physically and emotionally safe; where their 

accomplishments are affirmed noncompetitively; where their self-confidence is 

encouraged; where they are given opportunities to take risk and accept challenges without 

penalty; where they are given thoughtful feedback; where they find something valuable to 

do; where they are respected and where their uniqueness is valued. Crescent (2007) states 

that an emotionally intelligent teacher demonstrates patience, focuses on students’ 

strength instead of ever blaming them for their weaknesses, motivates them to exert their 

efforts on productive tasks for which s/he her/himself provides opportunities in the 

classroom and does not use abusive language when addressing them.  

Teachers’ EI is relevant to their content and pedagogical skills as well. Not many 

studies are there to affirm this finding. It is only Ghanizadeh and Moafian (2010) who 

studied the relationship between teachers’ emotional quotient (EQ) and their success in 

pedagogical skills and found it significantly positive. At the time of recruitment, all the 
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university teachers come up with similarly high academic qualification and content 

knowledge and with almost equal knowledge of pedagogical skills but those excel who 

are aware of their strengths and limitations; who do not stick with the content knowledge 

and pedagogical skills they learnt during their studentship but strive for knowledge up 

gradation and extended range of pedagogical skills to meet their students’ needs; who are 

willing to learn new things and skills and time to time adjust their behaviors to meet the 

professional demands. Crescent (2007) also enunciates that an emotionally intelligent 

teacher values the students’ individual differences which they have in their pace and 

abilities of learning. S/he, intelligently, selects instructional objectives and learning 

material and then, accordingly, plans and structures learning activities. To maximize the 

students’ didactic experiences and motivate them, s/he develops innovative and creative 

teaching methods. Whenever, s/he faces any problem regarding her/his teaching 

experiences, s/he is ready to learn new things and adapt the existing ones accordingly.           

Looking at the other side of this correlation, the study indicates that all the sub skills of 

EI have significantly positive relationship with overall teaching effectiveness.  

Teachers’ intrapersonal skills ensure their teaching effectiveness.  Drew (2007) 

and Hasket (n.d) also augment these findings. Contrarily, Hwang (2007) asserts that these 

two variables are not interrelated.  Aristotle’s saying is very true about teachers that 

getting angry is very easy “but to be angry with the right person and to the right degree 

and at the right time and for the right purpose, and in the right way - that is not within 

everybody's power and is not easy”. The teachers who recognize their own emotions, 

who know how their emotions can affect others, who know their strengths and 

limitations, who are self-reliant and free of emotional dependency on others, who strive 
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to achieve personal goals and actualize their potential and who effectively and 

constructively express their emotions can better get along with their professional 

demands. Crescent (2007) asserts that the teachers who are self aware are more willing to 

examine their own behavior objectively and are always willing to learn new things. 

According to Fer (2004), accurate self awareness can help teachers accept their limits and 

work towards their potentials.  

Teachers’ interpersonal skills are positively associated with their teaching 

effectiveness. Drew (2007) and Hasket (n.d) also supplement these findings. Contrarily, 

Hwang (2007) affirms that these two variables are not interrelated. Generally, the 

teachers who are aware of how their students feel, who cooperate with their students, who 

establish mutually satisfying relationships and relate well with their students are declared 

more effective teachers.   

The teachers who manage their stress well are found to be effective teachers. 

Drew (2007) and Haskett (n.d.) declared that there is no significant relationship between 

these two variables. Teaching is considered to be a stressful profession. The secret of 

effective teaching is not the absence of stressors; but how a teacher manages them and copes up 

with the stressful situation is the key to success. It is teachers’ skill of effectively and 

constructively managing and controlling their emotions while performing instructional 

duties which makes them effective teachers.  

  The teachers who demonstrate the skill of adaptability are declared effective 

teachers. Mohamadkhani (2011) also found that teachers’ flexibility contributed towards 

the improvement in faculty members’ effectiveness. Contrarily, Drew (2007) and Haskett 

(n.d.) found dissimilar results. Ishak (n.d.) is of the view that flexible teachers are more 

confident. They are able to adjust their responses quickly. The teachers who are good at 
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managing themselves with changing demands of the profession and who effectively solve 

their personal and interpersonal problems can better cope up with the changing demands 

of teaching profession.   

Teachers’ general mood also significantly correlates with their teaching 

effectiveness. Drew (2007) and Haskett (2003) affirm these findings. Mohamadkhani 

(2011) also declared that motivation, an essential component of general mood, is 

significantly related to teaching effectiveness. It is a general observation in universities 

that students are interested in those teachers’ classes who themselves are enthusiastic and 

motivated and who value active teaching learning process. Students are unwilling to enter 

those teachers’ classes who themselves are pessimists. Ignoring their own responsibility, 

these teachers frequently complain their students’ areas of weakness, their lack of 

attention, their lack of effort, their disobedience, and their undisciplined and unmotivated 

manners. In brief, an unmotivated and unsatisfied teacher cannot introduce active and 

effective instruction in her/his classroom.    

In conclusion, the correlation between teachers’ overall EI and overall teaching 

effectiveness is also significant. Other researchers have found the parallel results 

(Fernandez-Berrocal & Ruiz, 2008; Drew, 2007; Hwang, 2007; Sutton & Wheatley, 

2003; Todd, 2006; Wilson, 2004). In conclusion, the teachers who understand and 

express themselves effectively, who understand their students and relate well with them 

and who cope with daily demands of teaching profession have better relations with their 

students, can better manage their classrooms, provide more facilitative classroom 

environment to their students, can update their content knowledge, can extend the range 

of their pedagogical skills and ultimately prove to be effective teachers.  



107 

 

Recommendations 

University teachers lack sufficient socio emotional skills. Therefore, during 

recruitment process, teachers’ EQ should also be considered in addition to their IQ and 

qualification.  

Those who are already selected must be given a chance to overcome their 

weaknesses and enhance these skills. Literature is evident that EI skills can be bettered 

through training. So, training sessions, seminars, workshops and conferences should be 

arranged where their individual socio emotional needs could also be addressed. 

HEC faculty development program may be restricted to include social skills 

development. Right now, HEC is not catering private sector universities in this regard. 

Their better EQ level is due to their Human Resource Management Practices (HRM). If 

they are also included in HEC faculty development program, they can better benefit from 

it.      

EI and related skills should be made a part of teachers’ in-service and pre-service 

education.   

Although a moderate yet positive relationship between teachers’ emotional 

intelligence and their teaching effectiveness is evident. Therefore, an overemphasis on 

qualification and achievement level alone should be shifted towards the combination of 

IQ and EQ. A due place should be given to teachers’ EQ while making all the HRM 

decisions related to them e.g. staffing, professional development through trainings, 

employee maintenance, rewards and benefits, appraisal and even termination.   

A proper appraisal system and accountability in private sector universities force 

teachers to demonstrate socio emotionally intelligent behavior. Accountability system 
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should be regulated in public sector universities as well to regulate teachers’ emotions.    

Teachers’ appraisal should not only demand teachers to be good researchers but equal 

importance should also be given to their socio emotional skills and classroom behaviors.   

There is a common misconception among higher authorities that female teachers 

cannot cope up with the demands of teaching profession at higher education level. But 

they have proved that they are equally well adjusted in teaching profession when 

compared with their male counterparts. They are even better than male teachers in 

interpersonal skills. That’s why they can maintain better relations with their students. So, 

female teachers must be given equal chance to show their potential in universities as well.  

Age is not found to be correlated with EI. Therefore, age does not guarantee 

wisdom. Although age and experience of life are not direct measures of one’s EI but they 

can be used as catalyst in designing training to improve EI. A rich repository collected 

over years by any individual provides contextually relevant material in shaping 

relationship. Therefore a well articulated course in EI banks upon experiences of 

individuals participating and relates EI skills to their known situations. 

Teachers who are teaching in the discipline of social sciences are better than those 

teaching in physical and administrative sciences. This indicates that the teaching of the 

content directly or indirectly related to socio emotional skills helps enhance these skills. 

So, formal training of socio emotional skills can have a positive impact on teachers’ EI.  

Recommendations for future research 

An ability based evaluation of teachers’ EI should be made instead of using self 

report measure for clearer understanding of their strengths and weaknesses. 
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Determination of teachers’ teaching effectiveness based solely on students’ report 

may be biased. Data must be validated through triangulation. Teachers’ classroom 

observations and their self report must be added in students’ report for a complete 

picture.   

A mix method research should be conducted to point out to the relationship 

between these two constructs i.e. teachers’ EI and their teaching effectiveness. At first, 

teachers’ EI abilities should be measured. Then, classroom practices of teachers with 

extremely high and low emotional intelligence should be observed so as to highlight the 

differences between them. This will indicate more clearly how teachers’ EI level affects 

their teaching effectiveness.    

Goleman (1998) also suggested that emotional intelligence capacities or 

competencies build upon one another. The question is, at what stage this building occurs 

and how it occurs? Therefore, a longitudinal study that examines the developmental stage 

of the emotional intelligence among new teachers should also be conducted, and these 

could help teacher educators develop interventions to increase emotional intelligence 

among teachers throughout their teaching career.  

This study argues about quality teachers that lead to quality students, therefore, a 

study should also be conducted to examine emotional intelligence of the students and 

explore if the emotional intelligence of these students mirrors that of their teachers. 
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Annexure ‘B’ 

BarOn EQ-i: Short 

Dear Sir/ Madam, 

I am a PhD scholar at IER, University of the Punjab, Lahore. Advanced Studies and Research 

Board has approved the topic of my dissertation “Relationship between teachers’ emotional 

intelligence and their teaching effectiveness”. The BarOn EQ-i: S is being used to measure 

teachers’ emotional intelligence level. You are included in sample of the study. Your precious 

views related to your EQ will be highly valuable for me and will serve my purpose. The data 

provided by you will be kept confidential and will be used only for research purpose.  

 

Thanking you in anticipation.  

 

Best regards, 

 

 

 

 

 

Shumaila Shahzad 

PhD Scholar 

IER, University of the Punjab, Lahore. 

Lecturer, 

GC University, Faisalabad. 

 

 

 

 

 

 

 

Dr Nasir Mehmood 

Supervisor,  

Associate Professor, 

IER, University of the Punjab 

Pakistan 

 

 

 

 

 

 

 

 



BarOn EQ-i: Short 

The BarOn EQ-i: S consists of statements that provide you with an opportunity to describe 

yourself by indicating the degree to which each statement is true of the way you feel, think or act 

most of the time and in most situations. There are five possible responses to each sentence.  

1- Very seldom or not true of me;  

2- Seldom true of me;  

3- Sometimes true of me;  

4- Often true of me;  

5- Very often true of me or true of me 

 

Read each statement and decide which one of the five possible responses best describes you. 

Mark your choices on the answer sheet by encircling the number that corresponds to your 

answer. If a statement does not apply to you, respond in such a way that will give the best 

indication of how you would possibly feel, think or act.  

 

Please start from here: 

 

Form no. …………. Name: ………….……………            Department:……………………. 

University name: ……………………… ………      University type: 1- public, 2- private  

Gender:  M F Level of education: 1- MA/MSc, 2- M Phil, 3- PhD, 4- Post Doctorate   

Teaching experience: ……………years      Age:   …………years 

Marital status: 1- single, 2- married, 3- separated  

Rank or designation: 1- lecturer, 2- assistant professor, 3- associate professor, 4- professor 

St # Statements       

1 I am a fairly cheerful person. 1 2 3 4 5 

2 I like helping people.  1 2 3 4 5 

3 I am unable to express my ideas to others. 1 2 3 4 5 

4 It is a problem controlling my anger. 1 2 3 4 5 

5 My approach in overcoming difficulties is to move step by step. 1 2 3 4 5 

6 I don’t do anything bad in my life.  1 2 3 4 5 

7 I feel sure of myself in most situations.  1 2 3 4 5 

8 I am unable to understand the way other people feel.  1 2 3 4 5 

9 I prefer others to make decisions for me. 1 2 3 4 5 

10 My impulsiveness (hastiness) creates problems. 1 2 3 4 5 

11 I try to see things as they really are, without fantasizing and daydreaming  

about them. 

1 2 3 4 5 

12 Nothing disturbs me. 1 2 3 4 5 

13 I believe that I can stay on top of tough situations. 1 2 3 4 5 

14 I am good at understanding the way other people feel. 1 2 3 4 5 

15 It’s hard for me to understand the way I feel.  1 2 3 4 5 

16 I feel that it’s hard for me to control my anxiety.  1 2 3 4 5 

17 When faced with a difficult situation, I like to collect all the information 

 about it that I can. 

1 2 3 4 5 



18 I have not told a lie in my life. 1 2 3 4 5 

19 I’m optimistic about most things I do. 1 2 3 4 5 

20 My friends can tell me intimate (personal) things about themselves. 1 2 3 4 5 

21 In the past few years, I’ve accomplished little (nothing). 1 2 3 4 5 

22 I tend to explode with anger easily. 1 2 3 4 5 

23 I like to get an overview of a problem before trying to solve it. 1 2 3 4 5 

24 I have not broken a law of any kind. 1 2 3 4 5 

25 I care what happens to other people. 1 2 3 4 5 

26 It’s hard for me to enjoy life.  1 2 3 4 5 

27 It’s hard for me to make decisions on my own. 1 2 3 4 5 

28 I have strong impulses that are hard to control. 1 2 3 4 5 

29 When facing a problem, the first thing I do is stop and think. 1 2 3 4 5 

30 I don’t have bad days. 1 2 3 4 5 

31 I am satisfied with my life. 1 2 3 4 5 

32 My close relationships mean a lot to me and to my friends. 1 2 3 4 5 

33 It’s hard to express my intimate feelings. 1 2 3 4 5 

34 I am impulsive (hasty). 1 2 3 4 5 

35 When trying to solve a problem, I look at each possibility and decide on the  

best way. 

1 2 3 4 5 

36 I have not been embarrassed for anything that I’ve done.  1 2 3 4 5 

37 I get depressed. 1 2 3 4 5 

38 I’m able to respect others. 1 2 3 4 5 

39 I’m more a follower than a leader. 1 2 3 4 5 

40 I’ve got a bad temper. 1 2 3 4 5 

41 In handling situations that arise, I try to think of as many approaches as I can. 1 2 3 4 5 

42 I generally expect things will turn out all right, despite set backs from time  

to time.  

1 2 3 4 5 

43 I’m sensitive to the feeling of others.  1 2 3 4 5 

44 Others think that I lack assertiveness. 1 2 3 4 5 

45 I’m impatient.  1 2 3 4 5 

46 I believe in my ability to handle most upsetting problems.  1 2 3 4 5 

47 I have good relations with others. 1 2 3 4 5 

48 It’s hard for me to describe my feelings.  1 2 3 4 5 

49 Before beginning something new, I usually feel that I’ll fail.   1 2 3 4 5 

50 It’s difficult for me to stand up for my rights.  1 2 3 4 5 

51 People think that I’m sociable.   1 2 3 4 5 

Best regards 

   



 

Annexure ‘C’ 

Teaching Effectiveness Scale 

Dear students,  

 

I am a PhD scholar at IER, University of the Punjab, Lahore. Advanced Studies and Research Board has 

approved the topic of my dissertation “Relationship between teachers’ emotional intelligence and their 

teaching effectiveness”. The Teaching Effectiveness Scale (TES) is being used to measure your teachers’ 

teaching effectiveness level.  You are the best source to serve the purpose. Keep in mind only the teacher you 

are going to opine for. Recall your experience with the teacher and reply against the statements.  Each 

statement starts with the phrase ‘my teacher’. Please answer by putting a circle around the number that best 

shows how much you agree or disagree with each statement below. If you strongly disagree with a statement, 

encircle 1 but if you strongly agree, encircle 6. Take care of the scale given below to answer. The information 

will be used only for research purpose and will be kept confidential.  

 

Best of luck. 

 

 

 

 

 

 

Shumaila Shahzad 

PhD Scholar 

IER, University of the Punjab, Lahore. 

Lecturer, 

GC University, Faisalabad. 

 

 

 

 

 

 

 

Dr Nasir Mehmood 

Supervisor,  

Associate Professor, 

IER, University of the Punjab 

Pakistan. 

 

 

 

 

 

 

 

 

 

 



 

Teaching Effectiveness Scale 

Teacher’s name: ………………………University name …………………………...  

Teacher’s Gender ………………….. Student’s gender.…………………………..  

Number of students in the class …….… No. of courses taught to me by this teacher............ 

Department ……………………………Semester  # ………….. 

Program: (1) BS Hons. (2) MA/MSc    

 

Please follow this scale: 

1. Strongly disagree  

2. Disagree  

3. Disagree slightly more than agree 

4. Agree slightly more than disagree   

5. Agree  

6. Strongly agree  

 

item 

# 

Statements  

 My teacher:______________________ 

1 understands my feelings and problems. 1 2 3 4 5 6 

2 is fair in his/her dealing with me. 1 2 3 4 5 6 

3 encourages me to challenge his/her ideas and those of other class mates. 1 2 3 4 5 6 

4 appreciates me in front of others. 1 2 3 4 5 6 

5 encourages me for classroom participation. 1 2 3 4 5 6 

6 involves students in classroom activities. 1 2 3 4 5 6 

7 states lesson objectives before starting every lesson. 1 2 3 4 5 6 

8 facilitates me when I am trying to answer the question. 1 2 3 4 5 6 

9 helps me in studies whenever I go to him/her. 1 2 3 4 5 6 

10 is always optimistic about my performance. 1 2 3 4 5 6 

11 has good relations with students. 1 2 3 4 5 6 

12 uses related examples to explain concepts. 1 2 3 4 5 6 

13 adapts (changes his/her teaching strategies according) to students' needs. 1 2 3 4 5 6 

14 encourages me for better performance. 1 2 3 4 5 6 

15 

makes me feel inspired and encouraged after I have discussed my problem with 

him/her. 

1 2 3 4 5 6 

16 is able to explain material clearly. 1 2 3 4 5 6 

17 communicates the subject matter effectively. 1 2 3 4 5 6 

18 motivates me to do my best. 1 2 3 4 5 6 

19 knows which student is attentive and which is not during class. 1 2 3 4 5 6 

20 is kind and caring. 1 2 3 4 5 6 

21 is concerned about my learning. 1 2 3 4 5 6 



 

22 makes it clear what I am expected to do and not to do. 1 2 3 4 5 6 

23 tries to resolve my problems. 1 2 3 4 5 6 

24 knows what every student is doing in the class. 1 2 3 4 5 6 

25 is self confident. 1 2 3 4 5 6 

26 keeps me attentive throughout the class time. 1 2 3 4 5 6 

27 controls the students well when they are creating disturbance. 1 2 3 4 5 6 

28  involves students in establishment of classroom rules. 1 2 3 4 5 6 

29 is knowledgeable about subject matter. 1 2 3 4 5 6 

30 is well prepared for each class. 1 2 3 4 5 6 

31 cares for me if I do not understand something. 1 2 3 4 5 6 

32  accepts differences of opinions. 1 2 3 4 5 6 

 Thank you for your cooperation. 
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