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ABSTRACT 

 “Classroom Environment Leading to Democracy and Social Responsibility at 

Secondary Level in Khyber Pakhtunkhwa” was quite a new study in this region. Since, the 

study was descriptive, the objectives of the study were: (1) to explore the social environment 

of the classroom at secondary level in Khyber Pakhtunkhwa; (2) to investigate the 

organizational environment of the classroom at secondary level in Khyber Pakhtunkhwa; (3) 

to analyze classroom environment leading to democracy at secondary level in Khyber 

Pakhtunkhwa, and (4) to find out the classroom environment leading to social responsibility 

at secondary level in Khyber Pakhtunkhwa. All 302,170 Secondary School Heads, Secondary 

School Teachers and Secondary School Students constituted the population for this study. A 

stratified sample of 1260 was selected through random sampling technique. Questionnaires 

were used as research instrument for the collection of data. The collected data were tabulated, 

analyzed and interpreted category wise by comparing responses of the three groups, 

Principals/Head Masters, Secondary School Teachers and Secondary School Students. To 

analyze the data, Chi-Square test was used as a contingency test and percentages were used. 

The responses were tested at significance level of 0.05. 

 On the basis of analysis it was discovered that majority of the respondents were of the 

opinion that they had interaction with the teachers/students and they expressed themselves 

freely. The classrooms environment was co-operative and competitive. Teachers’ behavior 

was friendly. Teachers shared the classroom responsibility. Physical structure of class was 

attractive. Classes were ventilated and lighted. Schools were providing productive students. 

Students were the active participants of the community. Students were given opportunities to 

participate in the major and the minor issues of the classrooms. Classroom curriculum 

instilled democratic values. 
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 It was recommended that level of interaction may be increased. Teachers should be 

provided co-operative and competitive environment for the promotion of democracy and 

social responsibility. Teachers should plan properly in the classroom for promoting 

democracy. Teachers should be given proper training for teaching democracy. Curriculum 

must be shaped to inculcate democratic values in students, so that the students become the 

democratic agents of positive change in the society. 
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Chapter 1 

INTRODUCTION  

 Classroom environment is the atmosphere in which communication takes places 

between teachers and their students. Classroom environment depends substantially on the 

approach and extent to which a teacher casts influence, shows kindness and readiness to help, 

encourages competitiveness and cooperation, and allows for confident decision-making and 

choice. Even though rarely acknowledged, the environment of classroom is teacher’s choice, 

just as are the teacher’s instructional methods. 

 There are two major environments of the classroom.  The social environment which 

means the mode of interaction the teacher promotes in the classroom, and the organizational 

environment which means the physical appearance of the classroom. Both are teacher 

choice, and teacher can change them to produce just the right environment for the proper 

objective. 

 The social environment of a classroom may range from demanding, in which the 

teacher is the most important conveyer of information, data, and training, to laissez faire, in 

which the learners become the pivotal contributors of information, inputs, and knowledge. 

Between these two poles lies the grey area where the teachers and their students interact in 

terms of sharing responsibilities: students are provided with freedom of choice and operation 

of learning activities under the teachers’ supervision. Many variations are possible, and the 

variation teachers choose will have obvious effects on the objectives in the classroom. 

 A group discussion might be a massive failure in a rigid demanding environment, 

because the environment clues students that their opinions are less important than teacher, 

that teacher’s talk and not student’s talk should take up most of the instructional time, and 

that the freedom to express one spontaneously is teacher right but not theirs. In a more open 

environment this same attempt at discussion might well be a smashing success, because all 
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the ingredients of a good discussion—freedom to express one’s opinion, high degree of 

student talk, and naturalness —have been provided by the classroom environment. 

 The social environment the teacher creates, whether authoritarian, laissez faire, or 

somewhere in-between, is determined by how a teacher sees himself: a teacher is a leader 

who skillfully guides and moulds the students’ behavior by coordinating and integrating the 

entire process of learning, or a teacher is an interpreter who provides rationale of the ideas 

shared by students. Or, a teacher is on parity with his or her students in generating ideas and 

solutions to problems. It very important to note the impact a teacher holds on each 

environment and the way (s) he creates it. 

 The effective teacher not only uses a mixture of teaching strategies but also creates a 

mixture of classroom environments. However, teacher ability to create a certain environment 

is less important than teacher ability to change the environment when the objectives and 

situation demand. Although early research in social psychology tried to identify the type of 

environment most contributing to the individual behavior, the results suggest that different 

environments have both their advantages and disadvantages, depending on the intended goal 

(Lippitt and Gold, 1959). 

Because goals change from lesson to lesson and week to week, so too must your 

classroom environment that supports the goals. When the goals change but your classroom 

environment does not, the stage is set for off-task, disruptive, and even antagonistic behavior 

among your students. 

 These variations correspond not only with how much a teacher turns down towards 

authority and control of the learning process, but also how a teacher manages the interactions 

among different learners of the classroom i.e. competitively, cooperatively, or 

individualistically. 
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 A teacher can see that when a teacher shift classroom environment from competitive 

to cooperative to individualistic, he turn down control over the learning process until, in the 

individualistic mode, and students have almost sole responsibility for judging their own work. 

Note also that an individualistic mode all but eliminates student’s expressions of opinion, 

student talk, and spontaneity of responses, all of which are encouraged and promoted in a 

cooperative environment. 

 Each of the three environments has characteristics activities: the competitive mode 

features drill and practice in which students respond to the teacher question; the cooperative 

mode has group discussions in which both teacher and the  students pose questions and 

answers; and the individualistic mode uses detailed seatwork assignments in which students 

practice independently.  

  In addition to encouraging the proper environments for a given instructional activity 

(e.g., drill and practice, group discussion, or seatwork), a teacher must decide to which 

segments of the class each environment applies. Some time each environment can be applied 

to the full class, to groups, and to individuals with equal effectiveness. For example, it is not 

necessary that all group discussions be conducted in a cooperative environment. 

A teacher can form subgroups to compete against each other in a game like 

atmospheres, or individuals can work in a cooperative arrangement by exchanging papers and 

correcting each other’s errors. Similarly, the entire class can perform seatwork in lockstep 

approach as though the classes were a single individual, and subgroups a teacher can asked to 

work as independent teams and individuals can be teamed in pairs to compete with each 

other. 

 Although some environments may be more popular than others, various arrangements 

of students and environments are possible, depending on the instructional goals. A teacher’s 

job is to ensure that the degree of authority he imposes matches the instructional goals (e.g.  
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the expression of student’s opinion a teacher allows the amount of time he/she devotes to the 

learner’s talk, and the spontaneity with which the teacher wants his/her students to react). 

 A teacher should not only organize the environment of the classroom from social 

point of view but should pay due attention to the physical aspect of the environment as well. 

It is generally understood that a classroom should be appealing, well-lit, relaxed, and brightly 

colored. But, apart from a colorful bulletin board and cleanliness, he/she may have very little 

impact over the outer aspects of the classroom (e.g. paint, lighting, windows, and even such 

things as the availability of book shelves and a file cabinet). Attempts to improve these 

external conditions always are worth a try, but do not be surprised if the repeated requests are 

in ineffective. It is not remarkable for teachers to bring their own necessary items, such as a 

clock bookcase, file cabinet, rug, or pedestal stool to the classroom at the beginning of the 

year and take them home again for the summer.  

 What may be more important than these items, however, is the way the inside features 

of the classroom (desks, chairs, and tables) are arranged. Learners readily and easily get 

accustomed to and accept the external aspect of a classroom, whether good or bad. But the 

internal arrangement of the classroom will definitely cast a deep impact on the students every 

single day of the academic year. 

 The supplest arrangement of furniture usually puts the desk at the front of the 

classroom and arranges the students’ desks in rows. Even though it may seem unusual to link 

the traditional set-up with suppleness, it is highly supple because a teacher can utilize it to 

create an environment of competitiveness, cooperation, or individualism, even though not 

always with equal effectiveness. Because of this reason and the difficulty of rearrangement of 

furniture in classroom every single time a change in social environment is intended, renders 

the traditional arrangement in the classroom as readily acceptable today as it was in the 

bygone days. 
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 There are times, however, when a teacher should change the arrangement to promote 

a more cooperative, interactive, and group sharing environment. Such a classroom 

arrangement has many variations that depend on the outside features of the classroom and 

available furniture. 

 The important feature to note in this arrangement is the intentional attempt to get 

people together. The barriers to interpersonal sharing in communication that sometimes result 

from the inflexible alignment of desks are avoided in these settings by the more informal, but 

still systematic, furniture arrangement. As the inside features of the classroom turn from 

traditional to this less formal arrangement, so too will the social environment of the 

classroom change. Because this arrangement suggests that interpersonal communication in 

sharing is permitted, increased interpersonal communication and sharing will undoubtedly 

occur, whether a teacher desires it or not. 

 Such an arrangement is expected to provide more chances of expression to students’ 

opinions, high ratio student talk, and more spontaneity in learners’ responses. This 

emphasizes the important impression that the social environment organized by a teacher’s 

preaching and practice should invariably bi in harmony with the organizational environment 

rendered  by the physical appearance of the classroom. It also explains why the traditional or 

formal classroom actually is quite flexible and has remained so popular. A cooperative 

environment (e.g. for conducting a group discussion) always can occur in a formal classroom, 

but a competitive environment (e.g. for drill and practice) becomes very difficult in a less 

formal arrangement. This is not a reason to throw out the appeal of a less rigid classroom 

arrangement, but only to use it with a firm take hold of the student behavior it is likely to 

promote. 

 Of course, it always is energizing to change the inside arrangement of a classroom 

from time to time for the sake of diversity. This can be a successful psychological increase 
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for both teacher and students in the middle of a long and demanding school year. Keep in 

mind, however, that time and attempt allow for only so much back-and-forth switching. A 

teacher might compromise by marinating the basic nature of the formal classroom but, space 

permitting, setting aside one or two less formal areas (e.g. a learning center or group 

discussion table) for times when instructional goals call for interpersonal communication and 

sharing (Lippitt and Gold, 1959). 

 According to Glasser (1990) many people have expressed concern that schools in the 

United States are not preparing students to be responsible citizens who produce quality 

products in the workplace or who actively participate in their communities. These critics 

believe that what goes on in the classroom should mirror the needs of our democratic society. 

 Glasser (1990) echoed the concerns of these critics in his book The Quality School. 

He notes the decline in the quality of U.S education as compared to that of other industrial 

nations and argues that the primary goal of our schools should be quality. Glasser contends 

that quality can be achieved only through a democratic and participatory approach to 

education. He argues that coercive methods of managing students are doomed to failure. 

 Glasser (1990) has looked to the ideas of business leaders, such as Edward Deming, 

for successful models to education that we, too, can turn our quality “products”---

knowledgeable students. His book therefore details how teachers can “manage” students 

without coercion to produce citizens who are able and eager to participate in their Workplace 

and community. 

 Glasser (1990) makes a distinction between teachers who are “boss-managers” and 

“lead-managers”. Boss-managers, he explains, want to be in charge. He notes that “boss-

management” involves four basic behaviors: 
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1) The boss determines the task and the standards without input from the 

students. Students must adjust to the task and the standers as the boss has defined 

them. 

2) The boss tells the students how the work should be done and does not ask for 

input regarding how it could be done better. 

3) The boss inspects the work. However, because students have no role in 

evaluating the work, they tend to settle for just enough quality to pass inspection. 

4) When students resist the boss’s rules, the boss coerces them to conform; thus, 

the students and teachers are adversaries. 

 One of the great ironies of U.S. education is that, while we hope to prepare students 

for their adult roles in our democratic society (Boyer, 1990). 

 As Wood (1990) is of the view that  it is taken for granted that our educational 

institutions are communities are in fact, mere institutions. They can turn into communities 

only after students and teachers work at it. But, with due attention to the whole lot of students 

within the institution, we can afford our students the opportunity to learn and demonstrate 

compassion and be a good and responsible citizen. It is the community alone and not mere 

institution, that affords us a chance to acquire highly cherished principles like selflessness, 

equality, collectivism and self-esteem. 

According to Farooq (2001), in the classroom there is always an interaction between 

teacher and pupil, pupil and pupil, and between pupil and materials. This interaction raises 

many questions to be solved through educational research. Classroom lectures and 

discussions suggest many stimulating problems to be solved. The pupil behavior may be 

analyzed in terms of his achievement, interest, attitude, intelligence, aptitudes, motivation and 

personality. He may study the effectiveness of a particular method of teaching so as to base 

classroom instruction upon empirical evidence rather than upon his based impressions. In the 
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paper under discussion, I render the point that a well balanced approach to teaching will act 

as a stimulus for many learners to get engaged in the learning environment. Recent researches 

have also demonstrated that a balanced approach actually enhances the cognitive models that 

students produce (Nadkarni, 2003). Concrete-cooperative learning will be particularly 

striking for learners who like working with others learners and are engendered by the help 

and support others extend to them while they learn. Also, learners who are encouraged to 

learn and work are expected to participate in cooperative learning activities that are both 

cooperative as well as concrete. On the other hand, students who are not encouraged may not 

actively participate and learners who wish to learn alone may not connect in a cooperative 

environment. Social interaction may be a big problem in these type of learning activities 

(Dineen, 2005).  

1.1 STATEMENT OF THE PROBLEM 

            “Classroom Environment Leading to Democracy and Social Responsibility at 

Secondary Level in Khyber Pakhtunkhwa” was quite a new study. Mostly researchers have 

worked on the classroom environment. But here in this study the researcher worked on the 

new aspect that was “environment leading to democracy and social responsibility at 

secondary level in Khyber Pakhtunkhwa”. In fact Educational institution is a place where a 

nation is built in true sense. 

1.2 OBJECTIVES OF THE STUDY 

The study was based on the following objectives:  

1. To explore the social environment of the classroom at secondary level schools 

in Khyber Pakhtunkhwa. 

2. To investigate the organizational environment of the classroom at secondary 

level schools in Khyber Pakhtunkhwa.  
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 3. To analyze classroom environment leading to Democracy at secondary level 

             schools in Khyber Pakhtunkhwa.  

 4. To find out the classroom environment leading to Social responsibility at      

             secondary level schools in Khyber Pakhtunkhwa. 

1.3 ASSUMPTIONS 

The study was based on the following assumptions:  

1. There is no competitive environment in the classroom environment leading to 

  Democracy and Social Responsibility. 

 2. There is no cooperative environment in the classroom environment leading to 

  Democracy and Social Responsibility. 

 3. There is no individualistic environment in the classroom environment leading 

  to Democracy and Social Responsibility. 

 4. There is no organizational environment of the classroom environment leading 

  to Democracy and Social Responsibility. 

1.4 SIGNIFICANCE OF THE STUDY 

This study might be very significant because the researcher studied the new aspect of 

classroom environment that was leading to democracy and social responsibility. This study 

has opened new vistas in the field of education in Khyber Pakhtunkhwa as students might be 

in a better position to learn and apply democratic values which will ultimately lead to a 

democratic society. For Administrators and teachers the study may prove to be instrumental 

for inculcating democratic values and social responsibility in their students.    

1.5 DELIMITATION OF THE STUDY      

                                                                                  

This study was delimited only to Boys at Secondary Schools in the Public Sector of 

Khyber Pakhtunkhwa. 
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1.6 METHOD AND PROCEDURE 

1.6.1 Population 

All the 302,170 Secondary School Heads, Secondary School Teachers, and Secondary 

Schools Students of Khyber Pakhtunkhwa constituted the population of this study. 

1.6.2 Sample 

A sample of 1260 from Seven Districts was selected randomly. The districts included 

were: Peshawar, Nowshera, Mardan, Haripur, Dera Ismail Khan, Kohat and Abbotabad.   The 

sample included 70 Heads of the Secondary Schools, 210 Secondary School Teachers 

(Science and Arts), and 980 Secondary School Students of (Science and Arts) of Class 9th & 

Class 10th.  

1.6.3 Research Instrument             

The researcher  used questionnaire interviews as a research instrument for this study 

using two options ‘Yes’ and ‘No’. Research instrument was developed after having gone 

through the related literature, including books, journals, articles, reports and magazines with 

the co-operation of respectable supervisor and the members of supervisory board. There were 

thirty two items in each and every questionnaire; items (1 to 5) were general, items (6 to 14) 

were related to social environment, items (15 to 19) were related to organizational 

environment, items (20 to 27) were related to classroom as a model of democratic society and 

items (28 to 32) were related to democracy and social responsibility. Their kind and co-

operative instructions were incorporated in the questionnaires. Three questionnaires 

interviews were developed for this study. 

 Questionnaire for the Principals of Govt. High Schools. 

 Questionnaire for the Secondary School Teachers of Govt. High Schools. 

 Questionnaire for the Secondary School Students of Govt. High Schools.  
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1.6.4 Collection of Data 

The researcher visited most of the Govt. High Schools in the selected Districts. While 

in some Districts data were collected with the co-operation of three research assistants. 

Hundred percent data were collected from the seven districts. 

1.6.5 Analysis of Data 

Data were collected through research instruments. Data were fed in the Statistical 

Package for Social Sciences (SPSS) programme for analysis. To analyze the data and to get 

the percentage of every option, frequencies were applied. Chi-square was also used as a 

contingency test. For the sake of statistical treatment, Chi-square as a contingency test was 

applied for getting the results. Chi-square formula is mentioned as under: 

Oi   =  Frequency Observed  

Ei  =  Frequency Expected 

df   =  Degree of Freedom 

P  =  Probability of Exceeding the tabulated value of 2 

       = Oi _ Ei 

  = (Oi _ Ei)2  

  = (Oi ___ Ei)2   

    Ei 

 2  = ∑ (Oi __ Ei)2   

     E 

 
 



12 
 

           Chapter 2 

REVIEW OF THE RELATED LITERATURE 

2.1 WHAT IS EDUCATION? 

  Education in general terms is a form of learning in which habits, knowledge, and 

skills   of a set of individuals are passed on from one age group to the next with the medium 

of teaching, and training etc. Education usually occurs, under the patronage of others, but 

may also be independent. Any substantial experience that has the potential of influencing the 

thoughts, feelings or acts may be reckoned as education. Education in Pakistan is run by the 

government's Ministry of Education and the provincial governments while the federal 

government frequently supports in curriculum development, official sanction and in the 

financing of educational research and training. The article (25-A) of  the Constitution of the 

Islamic Republic of Pakistan binds the state to provide free - mandatory education to children 

of the age group from five to sixteen. “The State shall provide free and compulsory education 

to all children of the age of five to sixteen years in such a manner as may be determined by 

law”. The education system in Pakistan is divided into five categories: Elementary/Primary, 

i.e. Class-1 to Class-5; Middle, i.e. Class-6 to Class-8; High, i.e. class-9 to Class-10. After 

high level, school examinations are conducted by Boards of Intermediate & Secondary 

Education; intermediate, i.e. Class-9 to Class-10, and university programs leading to higher 

degree (Blood, 1994). 

 2.1.1 Elementary Education 

 

 Elementary/Primary school is usually, the first level of compulsory education, taking 

place between early childhoods. A primary school is an environment in which students 

receive the first level of mandatory  education known as primary/elementary education. It can 

be further divided into public and private institutions. Primary school is the preferred term in 
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the U.K, and most of the Commonwealth countries, and in majority of printed literature of the 

United Nations Educational, Scientific, and Cultural Organization (UNESCO). In a few 

countries, and especially in North America, the term elementary school is preferred. Kids 

normally attend primary school from the age of 4 or 5 until the age of 11 or 12. In some 

countries, primary schooling has previously been divided further between minor primary 

schools, which were the elementary schools, and Higher primary schools, which were 

established to provide a more sensible instruction to poorer classes than what was provided in 

the secondary schools. In many countries, it is essential for kids to get primary education 

though it is easy for parents to provide. The main goals of primary education are to be able to 

read and write, and to count, along with providing the foundations of numerical as well as 

social sciences. Usually, primary education is imparted in schools, where the children are 

supposed to stay in gradually advancing grades until they accomplish it and pass on to the 

level of  high school or secondary school. Children are usually put in classes with one teacher 

who will be mainly responsible for their education as well as wellbeing for a period of one 

year. This teacher may be helped to vary by experienced and trained teachers in many 

subjects. The case of one fulltime teacher and the possibility to have a close relationship with 

the whole class, is a prominent feature of the primary education. Different forms of physical 

punishment have been an important part of Primary education. Of late, this form of discipline 

has come under very harsh criticism, and in many cases been banned, particularly in Western 

countries (Wang, 2013). 

 Elementary and Secondary Education Department is one of the biggest of all sections 

of Khyber Pakhtunkhwa with more than 1, 62,000 members of staffs which is 55.50% of the 

total employees of Khyber Pakhtunkhwa. There are 3.93 million learners in more than 28000 

Government schools and more than 119,000 teachers. 20% of the total financial plan of 
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Khyber Pakhtunkhwa is approximately Rs. 85 billion including current financial plan and 

Developmental is being spent on Elementary & Secondary Education Sector (EMIS, 2013). 

  

2.1.2 Secondary Education 

  

 Secondary education in Pakistan starts from class 9th; basically it is based on two 

classes that are 9th & 10th, after the completion of each school year the student is bound to 

take and pass an examination conducted by a Board of Intermediate and Secondary 

Education. At secondary level, there are two major areas; Science and Arts. In science 

subjects, students need to study Physics, Chemistry and Biology along with compulsory 

subjects: while in Arts students besides compulsory subjects, students can opt for optional 

subjects; History, Art & Model Drawing, Education etc. After the success in  these two 

examinations, the students are qualified for receiving a Secondary School Certificate (or 

SSC). In the vernacular system, it is termed as Matriculation Certificate or Matric.  

 ‘Substitute education’ in the Islamic Republic of Pakistan is also imparted but is 

conducted by other examination boards instead BISE’s. Most common substitute is 

the General Certificate of Education or ‘O’ Levels and ‘A’ Levels instead of SSC (Wang, 

2013). 

 2.1.3 Higher Education 

 Higher Education or post-secondary Education, 3rd level education is the level of 

learning that is imparted at colleges, universities and institutes of technology and sciences. 

Apart from these, Higher education also consists of certain institutions at the college level, 

such as vocational training centers, career colleges and trade schools,  that authorized to 

award academic certificates and professional degrees. 
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The right to achieve higher education is recognized in a number of international 

human rights organizations. The UN International Covenant on Economic, Social and 

Cultural Rights of 1966 proclaims, in Article No. 13, that "higher education shall be made 

equally accessible to all, on the basis of capacity, by every appropriate means, and in 

particular by the progressive introduction of free education". In Europe, Article No. 2 of 

the First Protocol to the European Convention on Human Rights, adopted in 1950, binds all 

the member parties to guarantee the right to education (Wang, 2013). 

 Higher education is a level of education that necessitates a completion of a school 

imparting a secondary education, such as a high school, secondary school. Tertiary education 

normally consists of education at undergraduate and postgraduate levels, as well 

as vocational training  and training. Colleges, universities, and institutes of science and 

technology are the major institutions that impart tertiary education. Instances of institutions 

that impart Higher education are vocational colleges, community schools, independent 

colleges, i.e. institutes of technology, and universities in the United States, the institutes 

of technical and further education in Australia, They are sometimes, as a whole, known as 

tertiary institutions. After the completion of tertiary education, the results are declared and 

certificates, diplomas, or academic degrees are awarded to the successful students. 

 Higher education consists of teaching, research, applied work, i.e. in medical 

schools and dental schools, and ‘‘social services’’ activities of universities in the learning. 

Regarding the gamut of teaching; it comprises both the undergraduate level, and beyond 

that, graduate-level. The graduate level of education is often termed as graduate school, 

particularly in North America. 

 In majority of the developed nations, a high percentage of the population, enter get 

higher education at some time in their careers. Higher education is hence very important for 

national economy, both as an important industry in its own right and as a foundation of 
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trained and educated workers for the break of the economy. College educated workers 

command important net premium and are much less similarly to become jobless than less 

educated workers.  

 There are two kinds of higher education in the United Kingdom, one is higher 

academic education and the other is higher vocational education. Higher education in 

the United States of America and Canada particularly concerns post-secondary institutions 

that award Associate's, Bachelor's, Master's, Education Specialist degrees or Doctor of 

Philosophy (Ph.D.) degrees, or their equivalents, and also higher professional degrees in the 

areas such as law, medicine and dentistry etc. Such educational institutions may also award 

non-degree certificates, which consist of the completion of some courses comprising a body 

of knowledge on a particular area, but the awarding of such degrees/certificates is not the 

basis purpose of the educational institutions. Education at the Tertiary level is not usually 

supposed to refer to post-secondary institutions in the US and Canada. 

 In Pakistan, the higher education in Pakistan is the systematic process of students 

continuing their education further than high schools, learned societies, and two-year colleges. 

The governance of higher education is support under the Higher Education 

Commission (HEC) which oversees the financial funding, research outputs, and teaching 

quality in the country. In Pakistan, the higher education system includes both the public, 

military, and private universities; all attributed by the HEC. 

 Since its independence from the British Indian Empire, the universities have expanded 

throughout the country with the carry provided by the University Grants Commission (UGC) 

which had been an autonomous institution of recognizing the universities till 2002, when it 

was preceded by the HEC. Pakistan, in an academic year, usually, brings forth nearly 445,000 

university graduates and 10,000 computer science graduates. There are numbers of 

institutions of higher learning active in the country but the HEC recognizes 203 institutions. 
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This article provides a comprehensive list of higher education institutions operational and 

active in Pakistan (Wang, 2013). 

 

2.2 CLASSROOM ENVIRONMENT  

 Classroom environment consists on a broad diversity of educational concepts, 

counting the physical surroundings, the mental environment shaped through social 

perspectives, and different instructional parts related to teacher features and behaviors. The 

study of classroom environment has been universal across nearly all sub regions of education. 

Investigators are noticed in relationships between environment raises and several outcomes, 

counting learning, meeting, interest, social relationships, and group energetic. Investigators 

agreed that behavior is a purpose of people's personal personality to their environment. 

 In the educational environment, Bronfenbrenner's work on environmental frameworks 

saved a place in educational research for the studies of classroom environment. 

Bronfenbrenner's Ecological Systems Theory: includes the covered environmental organism 

of microcosms in which human beings growth takes place and highlights the significance of 

family, teachers, institutions, and the higher ‘‘socio cultural’’ environment on the 

developmental procedure. Over the times, this research work has developed from examining 

purely physical fundamentals of the environment to most complex models of psychosocial 

relationships among students in the classrooms as well as among the teacher and learners. 

 Research work beginning in the mid-1990s has paying attention on one or more of 

these dimensions and has connected classroom environment variables with many positive and 

negative learner outcomes. In addition to high ratio of outcomes investigated in connection to 

classroom environment, this region of study has also been of anxiety to methodologists as the 
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data structure creates a unit of analysis predicament; in words of examining classroom 

variables in combination with learner outcomes, investigators have had to make a decision if 

the data would be analyzed at the classroom point or at the learner point. In the arrival in the 

1990s of mathematical methodologies able of handling data collected from equally, studies 

have been superior capable to include variables collected at mutually levels. A diversity of 

methodologies, including analysis, observations, and interviews have been worn to detain 

features of the classroom environment from learner, teacher, and spectator perspectives. The 

early Childhood group stand at University of Virginia has a broad body of work that 

examines classroom environment as a proved observation scheme of numerous factors of the 

classroom environment (Bronfenbrenner, 1977). 

 2.2.1 The Physical Environment  

 Further, a focus in the earlier researches pertaining to the environment of classroom, 

the physical environment has continued to appear in present studies and manipulate the 

behavioral and academic output. The present day studies regarding the physical environment 

have looked into the aspects such as the constitution, dimension, and management of 

classroom. 

 The composition of studies considers classroom grouping methods, including 

capability grouping of the learners, single-gender classrooms and co-operative learning 

groups. Studies show that classrooms with high level of co-operative groups happen to have 

students with more positive perceptions in terms of justice in grading, firmer class-structure, 

and higher degree of social support, as well as higher achievement scores. The elementary 

school environment is prone to use mutual strategies more frequently and have higher levels 

of teacher participation and support than is found in secondary level institutions. Studies on 

single-gender classrooms have been more divided in terms of educational output research.  
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 Researches about classroom dimension have examined how classroom dimension 

manipulates learner, and teacher behaviors. In common, small classes are related with 

students who are fewer stressed and are more frequently on-task with fewer reported behavior 

problems than learners in bigger classes. Though, ‘teachers’ lean to use the same instructional 

methods whether teaching large/small classrooms, there are some signs to suggest that more 

class time is useless on administrative assignments for bigger classrooms, leaving less time 

obtainable for teaching. Some studies have shown that differences in educational outputs 

based on classroom aspects are due to differences in learner behaviors. 

 Extraordinary facilities, a large number of students in classrooms, and lack of 

teaching assistants are three main issues reported as potentially creating problems due to 

improved stress levels of learners and improved teacher-reported occurrences of behavioral 

problems. These increased stress levels and behavior problems found in bigger classrooms 

are frequently accompanied by lower levels of academic completion. 

Teacher-to-child relations are also of attention to many investigators because the 

number of reported behavioral problems shows to increase as classroom size increases. 

Several investigators have practice that big classrooms, with thirty learners or more learners, 

tend to have a larger number of learners off task more often with fewer learners engaged with 

the teacher than kids in small classroom of twenty learners or less. Though there may be a 

social outlay for learners in small classrooms; other investigators found that smaller classes 

also had high ratios of students engaging in a social and exclusive behavior. Whether learners 

are attractive in on-task or disrupting behavior can also be moved by effective classroom 

management directions and stability in enforcement of teacher (Miller and Cunningham, 

2011). 
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2.2.2 Classroom Climate  

 Part of the larger focus on institution improvement is Climate or Educational 

environment, which defines, how instructors relate with one another and with administrative 

Heads. This is different from Classroom environment, which identifies relationships among 

learners with one another, the teacher and how this understands into learning. 

 There are various apparatus available to finish Classroom environment and then to use 

the results as part of the whole plan for institution growth. However the most complex 

measurement instruments rely greatly on view, and awareness. Observation is produced from 

information; figures on student and teacher presentation, while observation is stand on the 

behaviors in the class and the institution. 

In determining Classroom environment, it is necessary to apply information assemble 

from both view and observation to shape a complete picture of student success. Hence create 

a meaningful institution development sketch. 

 View is produced by reviewing student test numbers, grades achieved, attendance, 

mental, health and family. View is formed by observation and by paper, pencil tools that 

estimate Classroom environment based on association of the class, the approach to student 

achievement, the attitudes toward institution, the attitudes to classroom fellows, the degree of 

democracy experienced in the classroom, the recognition of variety, the range of learning 

experiences, the independence of the instructor, the competitiveness among learners, the 

regularity of interpretation of rule and regulation infractions and their penalty. Helpful 

manager, when learners have been asked to explain successful classroom managers, 

investigators report that these are teachers who set clear chance and consequences early in the 

past. They also explain teachers who consistently follow throughout with consequences, as 
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opposed to purely intimidating consequences. These characteristics show important in 

establishing good classroom environment in terms of social sustain and common respect. In 

adding, the amount of time an instructor uses in teaching organizational behaviors, contacts 

the classroom environment. Investigators have found that learners in classrooms that used up 

extra-time early in the institution year on organizational instruction significantly increased 

the amount of time learners spend in student-managed performance later in the educational 

year. Deliberately, providing organizational instruction at the start of the educational session 

is a quality of a helpful classroom environment manager (Miller and Cunningham, 2011). 

 2.2.3 The Psychological Environment  

 More than the physical arrangement of a classroom a psychological environment is 

also formed, based on the communication of input individuals in the classroom, namely 

learners and teachers. Study in this area has many greatly and propagated during the early 

twenty-first century. Researchers have been particularly showed on student classroom 

participation ratios, teacher support, and communication of learning in the classroom 

environment. 

 Most teachers, connect student engagement and on-task behavior with classroom 

contribution, characteristically a peak concern for teachers. Many studies have found that 

learners speak out in classroom about three times as regularly. Although replies vary when 

learners are asked what contribution consists of, the mainly common response, and one 

frequently examined by researchers, is that participation is defined as answering questions 

when specially asked. Boys are not fruitful in replying quickly. The idea of feeling supported 

as learners has also been widely examined in the classroom environment literature. Helen 

Patrick and colleagues (Patrick and Kaplan, 2007) found that there is a stripping, optimistic 

relationship stuck between learners' level of inspiration and meeting and their perceptions of 
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the classroom environment as being within society supportive. The awareness of an 

environment of shared respect is required in order for learners to increase their use of 

booming study approaches and increase feelings of guarantee about their aptitude to 

effectively complete assignments. Moreover, when learners identify that they get emotional 

support and carry from their teachers and academic maintain from their peers they are further 

likely to be on-task in the classroom and use self-regulated plans. 

 An extra, huge body of educational study has focused on the statement of learning 

goals to learners in grouping with the learner goals and probabilities of learners. Several 

learners and classrooms are extra paying attention on obtaining levels than on mastery of 

objectives; these learners and classrooms are said to be performance bowing slightly than 

mastery leaning. A bulk number of researches have examined this social-cognitive feature of 

classrooms and found that the classroom-level learning goal can be attached to both 

behavioral and academic outputs. Learners in classrooms where presentation is highlighted 

are more likely to connect in cheating, pass up help-seeking, and show lower grades of 

academic meeting. In differentiate learners who are in a classroom where the focal point is on 

learning and improvement demonstrates higher grades of self-efficacy and meeting as well as 

more positive affect. At the personal goal level investigators have found that, whereas 

learners who are more focused on levels tend to have higher levels, those learners who are 

further paying attention on mastering objectives lean to connect in more academically 

claiming tasks and maintain information learned for a long period of time (Patrick and 

Kaplan, 2007). 

2.3 THE ROLE TEACHER IN CLASSROOM ENVIRONMENT 



23 
 

The 3rd focal point of many assessments of classroom environment has been on 

instructor behaviors; particularly instructor development, and institution development and 

how these components change classroom environment. Some studies propose that due to the 

difficulty of cultivating a successful classroom environment, it can be extra than the 

developmental variety of the newly graduated instructor. Some researchers suggested that 

experienced development for novel teachers should include passionate mentoring and 

teaching organizations that decrease separation and form fruitful and important relationships 

with other matures in the institution population. 

 Following the studies by investigators on material and mental environment many 

suggestions for teachers have been available in the literature, including management of 

classroom plans and recommendations for building good relations with learners. Classroom 

rules and regulations, measures should be established early in the institutional year and 

punishment should be enforced continually, across learners, and throughout the institutional 

year. Study has shown that usual and equality has a helpful impact on behavior as well as 

academic worth. It has been found that learners who run respectful classrooms are in twist 

more respected by their learners, and learners believe that these teachers also grip higher 

learning vision. Teachers are convinced to focus more on the learning task: than on the output 

or level assigned at the end of the task, even though this becomes much more complicated if 

the importance in education is placed on responsibility and high-stakes difficult. 

 Even though, many classroom environment researches are by description limited to 

classrooms, a slight study has investigated the collapse of the institution culture on classroom 

environment. Ending has suggested that institutions with a respected culture (e.g., clear 

course, allocation of responsibilities, accountability etc) incline to be judged by learners and 

teachers as being victorious. Institutions that require leadership or have a culture of multiple 
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micro-conflicts incline to be supposed by learners and teachers as undermining educational 

gets (Miller and Cunningham, 2011). 

 

2.3.1 Measuring Classroom Environment  

 In the researches of classroom environment a superfluity of measurement tools have 

been engaged, including direct, objective observational measures as well as extra subjective 

views of the classroom environment. The kinds of items that have been used diversity from 

low inference (e.g., frequency counts of behavior etc) to high deduction (e.g., classroom 

components' perceptions about meaning of behaviors etc). There has been a solemn 

dependence on perceptual measures in an enormous deal of the literature, supported by the 

squabble that observational measures be responsible to be low-inference based and are of a 

restricted time period, whereas imminent measures better incarcerate high-inference creates, 

and consequently better characterize day to day familiarity in the environment. Additionally, 

advances in arithmetical analyses have allowed for good incorporation of multiple student 

study in one classroom to be mutual as a measure of classroom environment. In difference, a 

purpose study tool is restricted to a single view or a conformity statistics between two or 

three self-determining eyewitness. 

 A number of the most far-reaching work on measuring classroom environment was 

satisfied in the 1970s by Rudolf Moos, resultant in the widely used Classroom Environment 

level (Moos, 1979). Moos's work, which has flooded the literature on environment of 

classroom, is based on three important areas of classroom environment: (1) Relationship 

measurement, which focuses on the interpersonal relationships among learners and learners 

and the teacher in a class; (2) Personal improvement measurement, which centers on 
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individual personality of the classroom member; and (3) System management and Change 

measurement which includes attributes: such as classroom control and order as well as 

approachability to change. As discussed in the above lines, much of the studies on classroom 

environment have also been adjusted to these three directions (Moos, 1979). 

 The mid-1990s was noticeable by a budge to more high-inference measures such as 

the What Is Happening In this Class (WIHIC) Questionnaire formed by Barry Fraser and 

colleagues (Fraser, 2002). This equilibrium focuses totally on student perceptions of a broad 

range of proportions of the classroom, including student/learner cohesiveness, instructor 

support, involvement, investigation, task orientation, co-operation, and equity. Each of the 

amounts in the WIHIC can be mapped to three major directions. 

 Though ,these two events maintain to appear in the research literature, there are 

several other ways to measure the environment of classroom. As theories of learning, bring 

on developing the need to create and approve more measures of classroom environment 

continues to produce. Just as it is difficult to provide a brief definition of what classroom 

environment is, it is also problematic to define a measure of the construct, resulting in an 

enormous number of varieties  in the literature of classroom environment (Moos, 1979). 

 2.3.2 Implications and Considerations  

 ‘‘Classroom environment’’ is a broad term and the study in this area is far reaching 

and defined, in many dissimilar ways according to theory as well as put into practice. Apart 

from the definition, there are many importance findings from the study as a whole that can 

contact learners' learning and behavior in the classroom environment. This is also an area of 

continued growth in study as changes in technology and social culture modify the dynamics 

of what is calculated classroom environment. 
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 One of these areas to consider is the environment outside the classroom. There has 

been discussion on the collision of institution-wide environment on classroom environment in 

the learning situations. By resources of an increased development placed on institution-wide 

presentation in order to demonstrate institution success in terms of annual academic progress 

of learners in the classrooms, there is unquestionably pressure on teachers to produce high 

scores on homogeneous state examinations. This institution-wide command filters to the 

classroom and is corresponded in many ways to learners, straight impacting their experiences 

in the classroom environment. There is enduring study to examine the implications of the 

high-stakes testing for the psychosocial measurement of the classroom environment as well 

as how this move toward has influenced instructional methodologies used by 

teachers/instructors in classrooms environment. 

Moreover, the definition of classroom environment maintains to develop with the 

significant of online courses and augmented use of technology in learning situations. 

Classrooms are now net-worked, expanding the environment forward of physical walls, 

enabling learners to interact via e-mail, audio, video conferencing, and blogs etc. The 

calculation of technology to the classroom environment has changed the environment of 

classes, and study is only beginning to believe these new features and their impacts on 

classroom environment conclusions. 

 Information increased from ongoing researches of classroom environment continues 

to impact teachers' information. Learning about aspects that may shape learners' perceptions 

of their learning in the classroom environment, how teachers' actions emerge to learners, and 

how changes made to the learning classroom environment may inspire and encourage 

learning carry on to be of the utmost importance to classroom teachers (Miller and 

Cunningham, 2011). 
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On the commencement of the institution year, teachers administered a form of the 

WIHIC that had been modified for use with primary institution learners and analyzed the pre-

test results for their classes. Based on the commentary provided by their learners' perceptions 

of the classroom environment, every teacher planned and implemented a curriculum to 

address their concerns. The WIHIC was re-administered at the last of the institution year so 

that any pre-test, post-test changes in learners' observations of the learning environment 

might be identified. Little improvements among pre-test and post-test scores were noted for 

some WIHIC levels in the classroom environment. The commencement teachers also were 

asked to comment on their use of the WIHIC. One of the teachers’ statements: "The 

classroom environment questionnaire was really helpful to me, because it helped me to think 

more about what I do every day." A second teacher/instructor commented: "The 

questionnaire really made me look at my classroom through the learners' eyes. I put myself in 

their chairs and re-examined what I do". Another teacher/instructor collects the following 

example, of how using the WIHIC helped her/him improve her/him classroom environment. 

The classroom environment questionnaire completed me study what I do, and I made adjusts 

based on the learners' response. For example, several learners supposed that I did not talk 

with them. When we discussed their replies, learners explained that I did not come to their 

desks and chairs to talk with them. They said that they did not like me talking to them or 

giving them instructions from across the classroom. I did not know that they feel like that, 

because I made an eye contact with them and talked with them on daily basis in the 

classroom environment. So, I changed my closeness to the learners and made sure that I went 

to each learner and talked personally with him/her some time during the day in the classroom. 

Who would have consideration that this could have made such dissimilarities in my 

classroom? A fourth instructor was troubled with student cohesiveness in his classroom 

environment. In attempting to judgment of individual student perceptions, he asked learners 
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to use their names on their responses. The learners reported only positive perceptions, and the 

teacher knew this was not a true mirror image of the learners' feelings. When he re-

administered the WIHIC, he requisite the learners to respond namelessly and thus received 

extra honest student feedback. In response, he made changes to the classroom seating 

arrangements, used a diversity of groupings for different activities throughout the day in the 

classroom, and allowed time for learners to work individually. In the mid-year assessment of 

the learning environment, again using unidentified student responses, gives way much more 

optimistic feedback. This instructor/teacher continued to use different student groupings for 

the rest of the institutional year. When he re-administered the WIHIC at the end of the 

institutional year, data in the form of learners' perceptions of cohesiveness in the classroom 

provided hold up for the transforms he had made. Another teacher remarked on how feedback 

from the WIHIC affected her instruction: "The information/questions about equity motivated 

me to change my questioning strategies. The information/questions on the survey repeated 

me to include everyone in my questioning. I also had the learners start responding to many of 

my questions by using their dry-erase boards. This helped me include all of the learners in 

our discussions." These examples demonstrate how classroom teachers can use feedback 

from the WIHIC to improve accurate aspects of their classroom environments. This learning 

environment questionnaire can give teachers with a means, other than high-stakes testing, to 

quantify the outcomes of their hard work and efforts in the classroom environment. Using the 

data to text changes in learners' perceptions of the learning environment of classroom may be 

quite empowering to teachers, thus helping them to create more "friendly" classroom 

environments (Pickett and Fraser, 2009). 

 2.3.3 Design of the Classroom 

 According to Arthur et al., (2006), blueprint of the classroom environment, may 

stability of teacher teaching approach and help learners learn, teach well, and develop social 
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skills (Everston and Harris, 1999). You can declare learners and the worth of education by 

creating an aesthetically pleasing, happy, and inviting classroom environment that is dirt free, 

well-lit; smell free, colorful, and respectful of your learners’ restricted identities and 

challenges. For example, Surroundings music in chosen locations and at selected times, 

variety and comfortable furniture, and silence areas for indication can set up a classroom 

environment those values learning and individuality (Nielsen et al., 2005). Your classroom 

environment can also be calculated to make sure student well-being if you check to make 

sure that high-traffic locations are nearby to all of your learners and free of overcrowding, 

electrical wires are anchored and enclosed, unsteady materials and apparatus are locked in 

classroom cabinets, sharp edges and broken down furniture are uninvolved, and walls, floors, 

and equipment are in good situation. To view examples of effectual uses of classroom space, 

go to “Case 1: complex Behavior” on the comprehensive Classrooms CD-ROM, and snap on 

the “Materials and Space” video clip; also go to the “Participating in an IEP Meeting” 

segment of the Developing effectual IEPs CD-ROM, and indicate on the video clip “Mrs. 

Maheady.” How the classrooms environment do designs promote learning, optimistic 

behavior, friendships, and self-determination? 

 2.3.4 Seating Arrangements 

 Frequently, learners are seated in areas that authorize them to see clearly all 

appearances and displays Biddulph and Allott (2006), these positions also permit you to see 

and reach your learners. When small-group teacher-directed teaching is used, learners may be 

seated in a semi-circle facing you. In a huge-group teacher-directed association, it may be 

better for all learners to face you sitting in a row, rounded, or amulet understanding. When 

learners effort in groups, they can arrangement their desks so that they face one another, 

allowing them to share information professionally and silently. You also can give assurance 

learners to personalize their work area. Each learner’s desk should be of the correct size and 
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should be placed so as to include the student in all classroom behavior and sustain good 

bearing and body association. The gap approximately learners’ desks should be wide enough 

to give you easy access to learners in order to observe performance and deal out papers. 

Learners also acquire a place to store their resources so that they are readily accessible to 

learners when they require them. If learners’ desks are not huge enough, trays may be used to 

store their provisions in the classrooms. 

 2.3.5 Teacher’s Desk 

 The direction of teacher desk allows him to oversee behavior and progress and to 

move rapidly if a problematic situation occurs in the classroom. For monitoring learners, 

teacher desk may be placed in an area that provides a view of the entire classroom 

environment. Any barriers that stop teacher from scanning different parts of the classroom 

may be removed. When teacher are working with learners in other parts of the classroom, 

teacher can be seated facing the other learners in the classroom (Melissa, 2011). 

 2.3.6 Bulletin Boards and Walls 

 According to Miriam (2012), Bulletin boards in the classrooms may help you generate 

a good pleasant, beautiful environment that promotes learning and classroom self-importance. 

Enhancing bulletin boards make the classroom attractive and interesting to the learners and 

frequently relate to a theme. Bulletin boards persuade motivation to learners by showing 

development and publicly displaying their efforts, in the learning. Instructional bulletin 

boards frequently include an attainment wall, which introduces new ideas, material, and 

preservation wall, which reviews before, learned concepts of the learners. Calculating bulletin 

boards use materials that learners can manipulate to learn new skills in the learning 

environment. Bulletin boards should be planned that they are at the learners’ eye level. Each 

time possible, engage learners in decorating areas of the classroom so that the walls and 

maximum of the classroom are colorful and attractive towards learners. You also can include 
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a space for displaying student/learner obligations, as well as pictures, portrait, posters, and art 

forms that reproduce the learners’ families, homes, neighborhoods, and other cultural groups 

that may not be represented in the classroom environment. Redistribution the daily 

assignment program and examples of products on part of the bulletin board or wall can help 

learners keep in the mind to perform all assigned tasks. Wall shows can comprise a clock, a 

list of class laws, and calendar huge enough to be seen from all divisions of the classroom. 

2.3.7 The Small Changes in Classroom Environment that can 

improve learning 

 According to Barrett (2013), we all classify the liberties we live and work in involve 

us. We are likely to find soft colors soothing, confusion distracting and high temperatures 

sleep-inducing. But this idea may not be fully acceptable when it comes to institutions. 

Newly, stated: "There is no convincing proof that spending massive sums of money on 

institution buildings leads to increased attainment. A brilliant curriculum, great leadership 

and inspirational teaching are the keys to driving up standards." Of course teaching is middle 

– but what if spending small quantities of money, or just doing things a bit differently at no 

extra cost, could make a real difference to students' attainment? I led as express study of 751 

elementary institution learners in seven Black pool institutions, which documented that, all 

other things being equivalent, a learner in the best environment might be expected to make 

two sub-levels more progress during an institutional year than an equal child in the "poorest" 

classroom environment. That associates to a whole year's standard improvement for a student 

in reading, writing and maths. The Head Project (Holistic Evidence and Design), a research 

study of the impacts of the built atmosphere of UK primary schools (4 years to 11 years) on 

the learning rates of students, is the first study to identify the impact of the built surroundings 

on children's learning. Six factors came out as principally influential: light, choice for the 
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user, suppleness, relations (such as corridors and the way different areas fit together etc), 

complexity (for instance having different kinds of learning areas) and color. There were 

surprises. It shows easier to over-stimulate students with vibrant colors and busy displays, 

than to create peaceful but interesting environments suitable for learning. Daylight is 

significant, but it also needs to be linked to successful glare control and users need to 

remember not to block the light with furniture or by leaving blinds down. Many significant 

features that impact learning ratio are not costly to modify and can be organized by teachers 

and learners, such as the layout of the room, the choice of display or the color of the walls. Of 

course teaching is key – but intellectual choices about spaces are very significant too. They 

need not be costly. And, they can be put into effect with existing schools as well as in new 

designs. We are going to keep on investigating this further, but the initial evidence is there – 

why not notice if it can make a positive collision on the learning of our children? 

2.4 DEMOCRACY IN EDUCATION 

According to Dewey (1961), majority element, save by the way, we have up till now 

been focused with education as it may sustain in any social group. We have now to lay bare 

the differences in the strength, source, and procedure of education as it plays its role in 

different sorts of collective life. To suppose that education is a social aim, securing direction 

and progress in the under-developed through their indulgence in the life of the group to which 

they go, is to say in effect that education will differ with the excellence of life which prevails 

in a collection. Mainly is it true that a community which not only modifies but-which has the 

perfect model of such change as will develop it, will have different standards and strategies of 

education from one which focuses simply on the maintaining of its own customs. To make 

the general ideas set forth appropriate to our own educational perform, it is necessary to come 

very close to the nature of nearby social life.  
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 The propositions of Human experiences, Society are one word, but many important 

things. Human beings relate to each other in all sorts of ways and for all types of reasons. 

One man is divided into many diverse groups, in which his relations may be very different. It 

mostly seems as if they had nothing in common except that they are forms of life that is well 

connected. Inside every larger social group, there are many small groups: not only following 

subgroups, but also the associations based on industry, science, religions. There are 

supporting parties with diverse aims, social sets, cliques, teams, corporations, partnerships, 

groups held closely, jointly by relations of blood, and so on in an unlimited variety. In most 

of the modern countries and in a few very old ones, there is great difference of populations, 

of languages, religions, social codes, moral standards and traditions. From this viewpoint, 

many small political units, one of our large cities, for example, is a collection of insecurely 

related societies, rather than a comprehensive and permeating society of thought and deed. 

As opposed to stagnant institutions, which tend to adopt short-term conflict-resolution 

intervention plans, progressive institutions covertly and overtly motivate conflict-resolution 

and social cum emotional development within their environment. By inducing autonomy and 

individual responsibility among learners, progressive institutions afford learners the space to 

investigate what is appropriate pro-social behaviour (Ainsa, 2011).   

 Dewey (1961) is of the view that the conditions, societies, community, are thus 

ambiguous. They have two senses, i. e. normative sense, and an expressive sense; a meaning 

de jure and a meaning de facto. In social philosophy, the previous implication is nearly 

always highest. Society is thought of as one by its very natural world. The behaviors which 

accompany this unity, admirable community of purpose and wellbeing, faithfulness to 

community ends, mutual sympathy, are highlighted. But when we look at the facts which the 

term shows instead of confining our focus on its inherent implication, we find not concord, 
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but a plurality of communities, good and bad. People grouped together in criminal plotting, 

business groupings that prey upon the public while delivering it, political machineries held 

together by the interest of stealth, are included. If it is said that such associations are not 

societies because they do not meet the ideal responsibilities of the idea of society, the answer, 

in part, is that the start of society is then made so "ideal" as to be useless, having no 

inclination to facts; and in part, that each of these associations, no matter how opposed to the 

interests of other groups, has something of the admirable qualities of "Society" which hold it 

together. There is honor among shoplifts, and a gang of robbers has a common interest as 

respects its members. Bands are marked by brotherly feeling and narrow groups by high level 

of faithfulness to their own codes. Family unit life may be marked by exclusivity, suspicion, 

and jealousy as to those without, and yet be a model of goodwill and mutual aid within. Any 

education given by a group is inclined to socialize its members, but the quality and value of 

the socialization is based upon the habits and objectives of the group. Hence, once more, the 

need of quantify for the worth of any given mode of social life. In seeking this quantify, we 

must abstain from two tremendous. We cannot establish, out of our heads, something we 

deem as an ideal society. We must base our conception upon communities which actually 

exist, in order to have any surety that our ideal is a possible one. But, as we have just 

observed, the supreme cannot simply imitate the quality which have in fact found. The 

problem is to take out the attractive qualities of forms of social life which really exist, and 

employ them to questionable aspects and suggest improvement. Presently, in any social 

collection whatever, even in a gang of robbers, we find some attention held in common, and 

we find a certain amount of interaction and co-operative communication with other groups. 

From these two qualities, we obtain our standard. How frequent and different are the interests 

who are intentionally shared? How full and free is our interaction with other ways of 

association? If we apply these reflections to, say, a criminal gang, we find that the bonds 
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which deliberately connect the members together are fewer in number, shrinkable almost to 

an ordinary interest in robbery; and that they are of such a nature as to break up the group 

from other groups with honor to give and take of the values of life. Therefore, the education 

such a society imparts is incomplete and unclear. If we look to another side, the type of 

family life which typify the standard, we find that there are material, intellectual, visual 

interests in which all indulge and that the development of one individual member has worth 

for the experience of other members—it is willingly transmissible—and that the family is not 

an deserted whole, but enters closely into associations with business groups, with institutions, 

with all the groups of culture, as well as with other similar groups, and that it plays a due part 

in the political knitting and in return receives support from it. In short, there are many 

interests deliberately shared; and there are different and free points of contact with other 

modes of association.  

 Institutions that take on progressive values may use the Democratic Pedagogy 

Model, an approach to social cum emotional learning that permits learners the right to free 

speech, precise to intellectual and physical properties, and precise to change the classroom 

activities and policies based on majority (Basu & Barton, 2010). 

Dewey (1961), Let us be relevant the first component in this standard to a despotically 

governed state. It is not really true that there is no common interest in such an association 

between the governed and the governors. The authorities in command must lodge some 

request to the native activities of the subjects, must call some of their potential powers to play 

their role.  

 This is apt to say that there is no wide number of common interests; there is no free 

play back and forth among the partners of the social group. Motivation and response are 

highly one-sided. In order to have a respectable number of values in universal, all the 
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individuals of the group must have a composed opportunity to receive and to take from 

others. There must be a large variety of common tasks and experiences, otherwise, the 

influences which instruct and train some into masters and some others into slaves. And the 

understanding of every party loses in meaning, when the free inter-change of different modes 

of life-experience is arrested. Disconnection into a privileged and a subject class averts social 

endosmosis. The evils thereby affecting the better class are less substance and less 

perceptible, but evenly real. Their culture is inclined to be sterilized, to be turned back to 

nourish on itself; their art becomes a brassy display and false; their wealth luxurious; their 

learning overspecialized; their behavior difficult rather than humane.  

 Lack of the free and proper intercourse which arises from a variety of shared 

wellbeing makes intellectual inducements unbalanced. Variety of inducement means 

newness, and newness means deal with thought. The more activity is categorized to a few 

clear-cut lines—as it is when there are no supple class lines hindering sufficient interaction of 

experiences—the more action has a tendency to become scheduled on the part of the class at 

a disadvantage, and unpredictable, purposeless, and unstable on the part of the class having 

the materially beneficial position. Plato defined a slave as one who accepts from another the 

purposes which control his conduct. This situation gets even where slavery is missing in the 

legal implication. It is found wherever men are busy in activity which is socially functional, 

but whose service they do not know and have no personal interest in. Much is said about 

systematic organization of work. It is a narrow viewpoint which confines the science which 

wins competence of operation to movements of the muscles. The main opportunity for 

science is to find out the relations of a man to his business—including his relationships to 

others who take part—which will enlist his intelligent interest in what he is doing. 

Effectiveness in production often requires distribution of labor. But it is reduced to a 

mechanical routine unless laborers see the technical, intellectual, and social relations 
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involved in what they do, and busy in their task because of the motivation provided by such 

sort of perceptions. The inclination to curtail such things as capability of activity and 

scientific management to simply scientific externals is evidence of the one-sided inducement 

of thought given to those who are in charge  of industry—those who supply its aims. Because 

of their lack of all-round and well-balanced social deliberation, there are not enough stimuli 

for attention to the human factors and relationships in manufacturing industries. Intelligence 

is tapering to the factors afraid with technical production and marketing of goods. No 

uncertainty, a very acute and intense intelligence in these slight lines can be developed, but 

the failure to take into account the important social factors means none the less an non-

attendance of mind, and a corresponding deformation of emotional life. This example 

transports us to our second point of view. The separation and exclusiveness of a team or 

clique brings its anti-social spirit into release. But this very spirit is found wherever one 

group has interests "of its own" which shut it out from full communication with other objects, 

so that its prevailing aim is the protection of what it has gotten, instead of re-organization and 

progress through wider relationships. It marks nations in their separation from one another; 

families which seclude their internal concerns as if they had no connection with a better life; 

institutions when separated from the interest of home and society; the divisions of wealthy 

and poor; learned and unlearned. The significant point of view is that separation makes for 

rigidity and formal institutionalizing of life, for motionless and self-centered ideals within the 

group. That savage tribes observe aliens and enemies as matching is not unintentional. It 

springs from the information that they have recognized their information with rigid adherence 

to their earlier period customs. On such a basis it is totally reason to fear interaction with each 

other, for such contact may soften custom. It would absolutely occasion rebuilding. It is a 

commonplace that an attentive and expanding psychological life depends upon an enlarging 

range of contact with the material surroundings. But the rule and regulation applies even 
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more significantly to the field where we are suitable to ignore it—the specialty of social 

contacts. Each expansive time in the past of human being has coincided with the operation of 

facts which have been likely to reduce distance among peoples and classes previously 

hemmed off from each other. Still the alleged advantages of war, so far as additional than 

alleged, spring from the factor that conflict of individuals at least enforces communication 

among them and thus unintentionally enables them to learn from each other, and thereby to 

increase their horizons. Travel, economic and commercial tendency have at present gone far 

to break down outside barriers; to bring individuals and classrooms into closer and more 

visible connection with one another. It stays for the most part to protect the logical and 

emotional result of this physical elimination of space (Dewey, 1961).  

When learners have the time and physical room in the classroom to connect in 

reflective communication, they have the occasion to collaborate to attain a better goal (e.g., 

learn why it hurts if a student says bad words to other student, learn to respect each other 

learners’ models etc). Significance on classroom collaboration also develops learners express 

their feelings, actively listen, and value others’ perspectives in the situations (Jennings & 

Mills, 2009). 

According to Dewey (1961) The Democratic representation, the two factors in our 

standard both point to democracy. The first signifies not only more normal and more varied 

points of shared general interest, but superior dependence upon the gratitude of common 

interests as a feature in social organization. The second means not only free communication 

among social groups but change in social custom—its permanent re-adjustment through 

gathering the new situations formed by varied intercourse. And these two traits are precisely 

what characterize the democratically generated society. Further on the educational side, we 

note first that the understanding of a shape of social life in which interests are equally 
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interpenetrating, and where development, or re-adjustment, is a development consideration, 

creates a democratic society more interested than other societies have reason to be in 

intentional and organized education. The attachment of democracy to education is a 

recognizable factor. The external clarification is that a government resting upon accepted 

suffrage cannot be winning unless those who return and who examine their governors are 

educated. Since a democratic society rejects the principle of outside ability, it should find a 

alternate in intentional character and interest; these can be generated only by education. But 

there is a deeper explanation. A democracy is more than a shape of government; it is 

principally a form of connected living, of communicated experience. The adding in space of 

the numeral of individuals who participate in an interest so that each has to present his own 

action to that of one another, and to believe the action of others to give point of view and 

course to his own, is corresponding to the breaking down of those obstructions of classroom, 

race, and national subject which reserved men from perceiving the full introduce of their 

activity. These additional recurrent and more varied points of contact indicate a greater 

multiplicity of stimuli to which an individual has to reply; they therefore put a premium on 

difference in his action. They protected freedom of powers which remain concealed as long 

as the incitation’s to action are unfinished, as they must be in a come together which in its 

exclusiveness shuts out much happiness. 

They require for more opportunities to teach democratic standards may be conditional 

from Hahn’s report in 2001 that stated, “Sizable numbers of young people are not supportive 

of democratic principles in particular contexts” when evaluated to their peers internationally. 

Hahn believes that this is because American learners are not given sufficient instruction in 

democracy (Hahn, 2001). 
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 Dewey (1961) is of the view that the increasing of the area of universal concerns, and 

the liberation of a superior variety of individual capacities which describe a democracy, are 

not of course the creation of deliberation and conscious attempt. Untruthful on the contrary, 

they were caused by the significant of modes of produce and commerce, travel, colonization, 

and inter-communication which flowed from the control of science over natural power. But 

after greater individualization on one hand, and a broader society of attention on the other 

have come into prolongation, it is a matter of purposeful attempt to maintain and extend 

them. Detectably a society, to which stratification into disconnect classes would be fatal, 

must see to it that rational opportunities are accessible to all on composed and easy terms. A 

society perceptible off into classes needs him particularly attentive only to the education of its 

own ruling rudiments. The religious Educational Philosophy. We will be faithful to making 

open the implications of the democratic thoughts in education. We shall believe the 

educational theories which have been involved in three periods when the social introduce of 

education were especially noticeable. The first one to be cautious is that of Plato point of 

view. No one could improved express than did he the fact that a society is firmly organized 

when each individual is doing that for which he has propensity by nature in such a way as to 

be helpful to others; and that it is the business of education to ascertain these aptitudes and 

increasingly to train them for social use. Much which has been said so far is rented from what 

Plato first deliberately educated the world. But environment which he could not 

psychologically control led him to control these ideas in their submission. He never got any 

conception of the imprecise plurality of activities which may distinguish an individual and a 

social group, and therefore limited his view to a limited numeral of classes of abilities and of 

social preparations. Plato's beginning point of view is that the association of society depends 

ultimately upon knowledge of the end of survival. If we do not identify its end, we shall be at 

the compassion of accident and caprice. Excepting we know the end, the excellent, we shall 
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have no principle for rationally deciding what the potential are which should be promoted, 

nor how social arrangements are to be prearranged. We shall have no commencement of the 

proper limits and allocation of activities—what he called honesty—as a trait of both 

individual and social relationship but how is the knowledge of the final and enduring 

excellent to be achieved? In dealing with this question, we come upon the apparently 

undefeatable obstacle that such knowledge is not probable save in a just and melodious social 

order. Everywhere besides the mind is diverted and misled by sham valuations and bogus 

perspectives. An ineffectual and factional society sets up a numeral of different models and 

standards. Underneath such conditions it is not possible for the individual to achieve 

uniformity of mentality. Only an absolute whole is fully self-consistent. A society which rests 

upon the incomparability of some aspect over another irrespective of its balanced claims, 

unavoidably leads thought astray. It puts a premium on certain things and slurs over others, 

and creates a mind whose seeming unity is obligatory and distorted. Education proceeds 

eventually from the models furnished by institutions, civilizations, customs and laws. Only in 

a just state will these be such as to give the right education; and only those who have rightly 

skilled minds will be able to discriminate the end, and ordering average of things. We seem to 

be fascinated in a hopeless circle. Though, Plato suggested a way out. A small numeral of 

men, philosophers or lovers of good judgment may by study learn at least in outline the 

proper patterns of true prolongation. If an influential ruler should form a situation after these 

patterns, then its directives could be conserved. An education could be given which would 

sift individuals, discovering what they were good excellence for, and supplying a technique 

of communication each to the work in life for which his environment fits of laughter him. 

Everyone doing his own measurement, and in no way transgressing, the order and unity of 

the entire would be support.  
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 The International Association for the Evaluation of Education Achievement (IAEEA) 

established in 2001 that most fourteen-year-olds in America were not liable to have had a 

detailed course in American government. In adding, the IAEEA study noticed that learners’ 

socio-economic position and race/ethnicity mattered in what they knew about democracy; 

with African American and Latino learners scoring inferior (Baldi et al., 2001). 

 Dewey (1961) holds the view that it would be not probable to find in any system of 

philosophic consideration a more sufficient approval on one hand of the educational 

importance of social arrangements and, on the other, of the self-confidence of those 

agreements upon the means used to educate the adolescent. It would be not possible to find a 

deeper sense of the purpose of education in discovering and mounting own capacities, and 

training them so that they would connect with the behavior of others. Up till now the culture 

in which the theory was submitted was so autocratic that Plato could not work out an 

explanation for the difficulty whose terms he undoubtedly saw.  

 While he affirmed with significance that the place of the individual in society should 

not be strong-minded by origin or prosperity or any conformist status, but by his own nature 

as exposed in the procedure of education, he had no approaching of the uniqueness of 

individuals. For him they drop by nature into classes, and into a very little figure of classes at 

that. As a result the testing and sifting point of view of education only indicates to which one 

of three classes a human being fit in. There being no appreciation that each individual 

comprises his own class, there could be no acknowledgment of the unlimited variety of active 

tendencies and combinations of tendencies of which an individual is talented. There were 

only three types of talent in the individual's constitution. As a result education would soon 

reach a motionless limit in each class, for only assortment makes change and progress.  
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 Democracy in the class can indicate many things. At this time it means creating a 

learning environment at the classroom in which learners are the active participants, in which 

all positions are consistently respected without necessarily being regularly valued, and where 

the evaluation of varying positions gets place from side to side critical, informed and 

knowledgeable discussion etc. Moreover all participants in the conversation should be willing 

to transform. This needs good listening skills, some ability to understand and see things 

commencing another's point of view as well as open-mindedness. The task of the teacher is 

three dimensions: (1) to bring applicable information and knowledge into the classroom as 

well as the instruments by which learners can acquire their possess information, (2) to set the 

ground rules and regulations for equally respectful discussion, and (3) to provoke critical 

thinking between participants in the conversation (Wilmer, 2008). 

 Dewey (1961) opines that in some individuals, appetites perceptibly dominate; they 

are assigned to the working and trading lessons group, which expresses and supplies human 

being requirements. Additional make known, in the lead of education, that over and on top of 

appetites, they have a munificent, outgoing, powerfully spirited nature. They become the 

citizen-subjects of the environment; its defenders in war; its internal guardians in peace. But 

their border is fixed by their lack of motivation, which is an aptitude to grasp the universal. 

Those who possess this are knowledgeable of the highest kind of education, and become in 

time the legislature of the state—for laws are the universals which control the conscientious 

of experience. Thus it is not true that in intention, Plato subordinated the individual to the 

social complete. But it is factual that lacking the approaching of the uniqueness of every 

individual, his incommensurability with promotes, and accordingly not recognizing that 

humankind might change and yet be steady, his policy of inadequate powers and classes 

came in net effect to the plan of the subordination of individualism. We cannot better Plato's 

confidence that an individual is happy and society well organized when each individual 
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appoints in those activities for which he has a normal tackle, or his confidence that it is the 

primary office of education to establish this apparatus to its carrier and train him for its 

capable use. But development in knowledge has made us cognizant of the glitter of Plato's 

lumping of individuals and their unique authorities into a few shrilly marked-off classes; it 

has taught us that original capacities are for the foreseeable future frequent and variable. It is 

but the other side of this reason to say that in the measure in which society has become 

democratic, social association means consumption of the specific and variable qualities of 

individuals, not stratification through classes. Even though his educational philosophy was 

essential, it was none the less in repression to static ideals. His consideration that changes 

was evidence of rule less fluctuation; that true realism was unchanged. Consequently while 

he would fundamentally change the existing state of civilization, his aim was to assemble a 

state in which transform would then have no place. The concluding end of life is fixed; given 

a state framed with this end in prospect, not even minor factors are to be distorted. Even 

though they might not be intrinsically important, up till now if acceptable they would 

indemnify the minds of men to the idea of change, and consequently be dissolving and 

revolutionary. The stop operational of his philosophy is made noticeable in the fact that he 

could not trust to stable developments in education to bring about a superior society which 

should then progress education, and so on until additional notice. Perfect education could not 

come into authenticity until an ultimate state existed, and after that education would be 

devoted basically to its conservation. For the continuation of this state he was enthusiastic to 

faith to a few happy accidents by which philosophic wisdom should happen to correspond 

with manage of ruling authority in the state. The "Individualistic" wonderful of the, eighteen 

Century, in the eighteen Century philosophy we find ourselves in a very contradictory circle 

of ideas. "Nature" still means amazing adversative to existing social organization; Plato 

movements a great influence ahead Rousseau. But the pronunciation of nature now speaks for 
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the variety of individual aptitude and for the need of free development of individuality in all 

its diversity. Education in harmony with nature furnishes the aspiration and the proposal of 

instruction and authority. In addition, the resident or original donation was conceived, in 

tremendous cases, as non-social or even as rebellious. Social understandings were 

consideration of as mere external measures by which these non-social individuals might 

protect a greater quantity of private happiness for themselves. However, these reports 

communicate only an insufficient idea of the true insinuation of the pressure group. In 

realism its central interest was in advancement and in social progress. The apparent antisocial 

philosophy was a somewhat obvious mask for energy toward a wider and freer society—

toward cosmopolitanism. The optimistic ideal was humanity. In relationship in humankind, as 

different from a state, man's capacities would be unconventional; while in existing political 

society his powers were disadvantaged and indistinct to meet the necessities and self-

interested interests of the rulers and regulations of the state. The strategy of tremendous 

distinctiveness was but the complement, the frontage, of ideals of the imprecise perfectibility 

of man and of a social association having a scope as wide as humanity. The unconventional 

individual was to become the appendage and agent of a complete and progressive society.  

 There’s a quotation from Kurt Lewin that says “if you want to truly understand 

something, try to change it”. As teachers we must apply some changes in our current 

instruction, encourage democracy in the classroom, and teach our students the beauty of 

becoming responsible citizens (Whitehead, 2009). 

Dewey (1961) expounds that the indications of this gospel were intensely conscious 

of the harms of the social domains in which they found themselves. They accredited these 

harms to the constraints compulsory upon the free powers of man. Such constraint was both 

distorting and humiliating. Their passionate dedication to unrestraint of life from outside 

constraints which operated to the restricted benefit of the class to whom a past feudal system 
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dispatched power, found logical formulation in a veneration of nature. To give "nature" full 

roll was to restore an artificial, corrupt, and unbalanced social order by a new and improved 

kingdom of human being. Neglected faith in Nature as both a representation and a working 

power was strengthening by the proceeds of natural science. Investigation freed from 

favoritism and artificial restraints of church and state had exposed that the world is a 

prospect of law. The Newtonian solar constitution, which articulated the time in power of 

natural law, was a scene of magnificent agreement, where every force impartial with every 

further. Natural law would absolute the same result in human being relations, if men would 

only get liberate of the duplicate man-imposed coercive boundaries.  

 Education in harmony with nature was consideration to be the first step in insuring 

this extra social civilization. It was obviously seen that monetary and political limitations 

were eventually dependent upon restrictions of thought and sensitivity. The first step in 

freeing men from outside shackles was to release them from the internal successions of fake 

beliefs and ideals. What was named social life, obtainable institutions, was also faked and 

dishonest to be in trusted with this effort. How could it be conventional to assume it when the 

enterprising meant its own obliteration? "Nature" must then be the authority to which the 

venture was to be left. Even the marvelous sensationalistic assumption of knowledge which 

was current derived itself from this commencement. To persist that mind is initially inactive 

and unfilled was one way of worshipping the possibilities of education. If the mentality was a 

excel tablet to be written winning by objects, there were no restrictions to the opportunity of 

education by means of the accepted environment. And since the natural world of objects is a 

scene of pleasant-sounding "truth," this education would unfailingly produce minds filled 

with the reality.  
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Dewey (1961) explains that education as Social and countrywide, As soon as the first 

attention for autonomy waned, the weakness of the theory upon the beneficial side became 

understandable. Just to leave everything to nature was, after all, but to withdraw out the very 

idea of education; it was to belief to the accidents of condition. Not only was some technique 

necessary but also some positive appendage, some administrative organization for carrying 

on the procedure of training. The "complete and pleasant-sounding development of all 

powers," having as its social corresponding item is a progressive and progressive human 

being, required explicit organization for its comprehension. Secret individuals here and there 

could announce the gospel; they could not complete the effort. A Pestalozzi could struggle 

experiments and recommend philanthropically tending persons having riches and power to 

follow his paradigm. But even Pestalozzi saw that any flourishing detection of the new 

educational perfect required the sustained of the state. The sympathetic of the new education 

intended to produce a new society was, after all, needy upon the activities of obtainable 

states. The movement for the democratic thought inescapably became a movement for 

publicly conducted and administered institutions.  

So far as European are concerned, the past circumstances identified the association for 

a state-supported education with the nationalistic movement in political life—a fact of 

immeasurable importance for succeeding movements. Beneath the authority of German 

deliberation in particular, education became a civic purpose and the civic purpose was 

identified with the understanding of the perfect of the national state. The "state" was 

substituted for human being; cosmopolitanism gave way to patriotism. To shape the citizen, 

not the "man," became the objective of education. The past circumstance to which orientation 

is made is the after-effects of the Napoleonic take-over’s, particularly in Germany. The 

German states felt that organized concentration to education was the premium means of 

recovering and maintaining their political certainty and power. Externally they were pathetic 
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and divided. Under the management of Prussian statesmen they made this circumstance a 

stimulus to the development of a pervasive and painstakingly grounded system of public 

education.  

 Dewey (1961) sets forth that change in practice necessarily brought about a transform 

in theory. The idiosyncratic theory receded into the environment. The state furnishes not only 

the instrumentalities of communal education but also its objective. When the genuine practice 

was such that the institution system, from the elementary/primary levels through the 

institutions of the higher education faculties, complete the nationalistic citizen and soldier 

and the future state official and supervisor and furnished the means for military, industrial, 

and political defense and development, it was not possible for assumptions not to highlight 

the aim of social efficiency. And with the enormous importance attached to the nationalistic 

state, surrounded by other competing and more or less aggressive states, it was uniformly not 

possible to interpret social effectiveness in terms of an indistinguishable cosmopolitan 

humanitarianism. Since the prolongation of a particular national authority required 

subordination of individuals to the greater interests of the state both in armed forces defense 

and in struggles for international dominance in commerce, social competence was unspoken 

to involve a like subordination. The educational progression was taken to be one of 

counteractive training rather than of personal improvement. Since, nevertheless, the ideal of 

culture as complete development of behavior persisted; educational philosophy view point 

attempted a declaration of the two ideas. The understanding took the form of the 

commencement of the "organic" character of the state. The individual in his segregation is 

nothing; only in and through incorporation of the aims and meaning of controlled institutions 

does he attain factual character. What appears to be his subordination to political capability 

and the demand for surrender of himself to the commands of his superiors is in pragmatism 

but making his own the objective motivation manifested in the state—the only way in which 
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he can become truly balanced. The notion of enlargement which we have seen to be quality 

of institutional impracticality was just such a determined effort to come together the two 

ideas of complete awareness of traits and thorough "disciplinary" subordination to existing 

institutions. The amount of the modification of educational philosophy which occurred in 

Germany in the production occupied by the resist against Napoleon for nationwide freedom 

may be gathered from Kant, who well expresses the previous individual-cosmopolitan 

perfect. In his dissertation on educational, consisting of lectures given in the abruptly years of 

the eighteenth century, he defines education as the procedure by which man becomes man. 

Mankind starts its narration submerged in nature—not as Man who is a individual of motive, 

while nature supplies only character and appetite. Nature offers minimally the bacteria’s 

which education is to increase and perfect. The custom of truly person life is that man has to 

generate himself by his own unpaid efforts; he has to make himself a truly honest, rational, 

and liberated being. This original endeavor is carried on by the educational activities of 

deliberate age groups. Its speeding up depends upon men intentionally striving to educate 

their successors not for the existing state of relationships but so as to make talented a future 

better human being. But there is the huge difficulty. Every age group is inclined to instruct 

it’s young so as to get along in the nearby world instead of with a view to the good quality 

end of education: the encouragement of the best probable realization of humanity as 

humankind. Parents educate their kids so that they may acquire on; princes educate their 

subjects as tools of their own purposes.  

 Dewey (1961) writes that education means to improve the human being. We have to 

depend upon the hard work of progressive men in their private ability. "All culture begins 

with confidential men and spreads outward from them. Simply through the efforts of persons 

of enlarged inclinations, who are capable of grasping the ideal of a future better condition, is 

the gradual approximation of human being nature to its end possible. Rulers are simply 
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interested in such training as will generate their subjects’ better tools for their own 

intentions." still the financial support by rulers of privately conducted institutions must be 

suspiciously secured. For the rulers' interest in the well-being of their own homeland instead 

of in what is best for humanity, will make them, if they give money for the institutions, wish 

to sketch their plans. We have in this view a put across declaration of the point’s 

characteristic of the 18th unusual cosmopolitanism. The full expansion of private personality 

is recognized with the aims of humankind as a whole and with the idea of expansion. In 

addition we have a clear fear of the hampering influence of a state-conducted and state-

regulated education upon the achievement of these ideas. But in less than two decades after 

this time, Kant's philosophic descendants, Fichte and Hegel, complicated the idea that the 

boss purpose of the state is educational; that in meticulous the renewal of Germany is to be 

proficient by an education approved on in the interests of the state, and that the confidential 

individual is of necessity a self-centered, irrational being, incarcerated to his appetites and to 

circumstances unless he submits willingly to the educative directive of state institutions and 

laws. In this strength, Germany was the first country to assume a public, universal, and 

necessary system of education extending from the elementary/primary institution during the 

university, and to suggest to jealous state regulation and management all private educational 

enterprises. Two results should position out from this concise past survey. The first is those 

terms as the individual and the social beginnings of education are fairly meaningless taken at 

large or separately from their context. Plato had the perfect of an education which should 

associate individual understanding and social coherency and constancy. His condition forced 

his ideal into the concept of a civilization structured in stratified classes, behind the 

individual in the classroom. The eighteenth century educational approach was highly 

individualistic in appearance, but this form was stimulated by a dignified and generous social 

ideal: that of a society pre-arranged to include humankind, and providing for the imprecise 
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perfectibility of mankind. The un-realistic philosophy of Germany in the early nineteen 

century endeavored once more to associate the ideals of a free and complete growth of 

cultured personality with social directive and political subordination. It made the national 

state and go-between between the realization of private character on one side and of 

humankind on the other. As a result, it is frequently possible to state its animating standard 

with equivalent truth moreover in the typical terms of "harmonious improvement of all the 

powers of personality" or in the more modern terminology of "social efficiency." All this 

reinforces the declaration which opens: The commencement of education as a social process 

and purpose has no definite suggestion until we define the kind of society we have in mind. 

These considerations cover the way for our second stop. One of the essential problems of 

education in and for a democratic civilization is set by the disagreement of a nationalistic and 

a wider social aim. The previous international and "humanitarian" beginning suffered both 

from indistinctness and from lack of definite organs of implementation and agencies of 

administration. In Europe, in the Continental states predominantly, the novel idea of the 

significance of education for human being welfare and progress was captured by national 

interests and tie mutually to do a work whose social aim was definitely contracted and 

exclusive. The social aim of education and its countrywide aim were identified, and the result 

was an obvious obscuring of the meaning of a social aim.  

 This incomprehension corresponds to the existing situation of human being 

intercourse. On the one side, science, commerce, and art transcend countrywide boundaries. 

They are largely international in supremacy and method. They engage interdependencies and 

co-operation among the peoples inhabiting unlike countries. At the same time, the idea of 

countrywide sovereignty has never been as accentuated in politics as it is at the nearby time. 

Every nation lives in a state of suppressed animosity and just beginning war with its 

neighbors. Everyone is supposed to be the supreme judge of its own interests, and it is 



52 
 

undetermined as matter of course that each has interests which are completely its own. To 

query this is to question the very idea of national dominion which is assumed to be basic to 

political complete and political science. This disagreement between the wider sphere of 

associated and equally obliging social life and the narrower sphere of restricted and hence 

potentially hostile pursuits and purposes, exacts of educational assumption a clearer 

commencement of the meaning of "social" as a meaning and test of education than has yet 

been attained. Is it probable for an educational classification to be conducted by a national 

state and up till now the full social ends of the educative process not are limited, constrained, 

and corrupted? On the inside, the question has to tolerate the tendencies, due to present 

financial conditions, which split development into classes some of which are made just tools 

for the higher civilization of others. Externally, the question is worried with the 

understanding of national loyalty, of loyalty, with greater attachment to the things which 

unite men in ordinary ends, irrespective of nationwide political limits. Neither segment of the 

difficulty can be worked out by merely unhelpful means. It is not satisfactory to see to it that 

education is not vigorously used as an instrument to make easier the operation of one class by 

another. Institution facilities must be tenable of such amplitude and capability as will in fact 

and not simply in name lessening the effects of monetary inequalities, and protected to all the 

wards of the nation impartiality of equipment for their potential careers. accomplishment of 

this end anxiety not only adequate administrative condition of institution facilities, and such 

supplementation of relations resources as will facilitate youth to take improvement of them, 

but also such alteration of conventional ideals of culture, conventional subjects of study and 

conventional methods of teaching and regulation as will keep all the youth under enlightening 

powers until they are equipped to be masters of their own financial and social careers. The 

ideal may seem far-away of execution, but the democratic just right of education is a 

ridiculous yet tragic illusion except as the supreme more and more controls our public system 
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of education. The similar principle has request on the side of the negotiations which concern 

the relations of one nation to one another. It is not sufficient to teach the horrors of war and to 

avoid the whole thing which would encourage international jealousy and hostility. The 

importance must be put upon what on earth binds people together in co-operative human 

being pursuits and results, apart from environmental limitations. The secondary and 

conditional nature of national sovereignty in respect to the fuller, freer, and more industrious 

organization and communication of all human beings with one another must be instilled as a 

working nature of mind. If these applications give the impression to be remote from a 

consideration of the philosophy of education, the impression illustrates that the meaning of 

the idea of education previously developed has not been adequately seized. This meandering 

up is bound up with the very idea of education as a discharge of individual capacity in a 

progressive growth directed to social aims. Or else a democratic principle of education can 

only be disconnectedly functional (Dewey, 1961). 

 2.4.1 The Democratic Differentiated Classroom 

 Through raised consciousness of these power struggles, research stimulated me to 

develop a new way of education that allows the distribution of power with students. I have 

written a book about this new way of education called The Democratic Differentiated 

Classroom. I have been working on these thoughts for some time and have used them with a 

diversity of middle school students from corrective reading classes to honors classes, and, for 

me, this representation has worked remarkably well. When learners share authority with me, 

they “buy in” to the classroom rules and regulations and to the work they will do to show 

learning; as a result, very few of them are disobedient and very few if any of them be 

unsuccessful to do the work of the class. When I begin using this representation, I stopped 

symbols referrals, apart from on rare occasions. And extremely, no one fails my classroom; I 
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developed this reproduction following wide-ranging research on teaching and learning. By 

my philosophy of learning and from what I consider to be the best technique of curriculum 

blueprint, I have constructed a method I call “Student-Led Unit Planning.” (Waterman, 

2006). 

 

 2.4.2 How to enhance participation, citizenship, and leadership  

 According to Beaudoin, (2005) who is the head of the Kennebunk High School in 

Kennebunk, Maine, is using same ideas about sharing power at the school level .Beaudoin is 

the writer of Elevating Student Voice: How to Enhance Participation, Citizenship, and 

Leadership in which he reveals what schools can do to make students observable and relevant 

so that they might follow democracy and civic responsibility. He offers both anecdotal 

evidence and hard data that demonstrate how schools can implement student-directed events, 

tune learning, and extra-curricular activities with outstanding results. If we are appearing for 

educational change, I know these thoughts are on the right track. If our goal as a homeland is 

to uphold democracy around the globe, why not struggle for those values right here in our 

own institutions? educationalists like are persuaded that to defend our valuable democracy, 

we must present our youthful people a institution understanding that assembles them not only 

to be knowledgeable worldwide nations for the future, but that also puts the accuses of 

democracy to effort in their in attendance. The old power-over authoritarian hierarchical 

methods of doing things are already being dismantle, particularly in the corporate world, to 

make way for more progressive methods that allow power and conclusion making to be 

shared amongst all constituents. These types of democratic educational models can be 

challenging and complicated, but they do not involve adults to give all their control to the 

students. These representations only ask that teachers and supervisors respect and trust their 
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students enough to suppose they can actually share the power of learning. They supply a 

better way to educate than the old-fashioned incentive and stick approach of remunerations 

and chastisements those only inducement students. If we prepare learners the way we prepare 

cattle’s, they will perform similar to the animals. If we instruct learners to deference one 

another and contribute to preeminence fairly, we strength all have a more educated institution 

knowledge. 

 2.4.3 Democracy and school 

 Institution in preparing learners for democracy in the society, in all impartiality I 

necessity believe whether the learning method of most institutions is even calculated for that 

reason. The history of American institutions’ almost complete center on children/students 

acquiring abilities and in succession is familiarly tied to the definitions of enlargement 

accepted by most American psychologists and educationalists in the twentieth century. The 

birthright of human development as an unfolding of stages lingers to this day, as supported by 

the small of focus on improvement in most public sector institutions. Improvement, in this 

brainpower, is a maturational process that sets the stage for the acquiring of abilities and 

information, and it is therefore not considered the field of public sector institutions. Though 

there have always been academics that have calculated this division and have disagreed for 

consideration to be paid to the whole this situation has not dangerously influenced public 

institutions. If whatsoever thing, they have become narrower in their midpoint, as 

Instructors/teachers feel improved demands to focus their efforts on the learning of skills and 

in progression. Education in America has not at all had improvement as elementary/primary 

function and, as many educators bemoan, we are instituting performs that shift further and 

further away from it. There focal point almost completely on the products of learning. There 

are oversights, the hundreds of institution-based syllabus and curriculum that proffer young 
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people with opportunities to be active contributors, but they are in the different minority. 

Further, still such programs are un-natural by evaluation and outcome molds that make it 

complicated for their practitioners and contributors to fully hold in your arms improvement. 

While institutions may play a compulsory role in providing children/students with 

acquaintance and skills that they need to be purposeful adults, they do not assemble the kinds 

of flexible, creative, and unsafe citizens that we need if we are going to unremittingly create 

and restructure democracy (Ladwig, 2010). 

 

 2.4.4 Differentiating classroom environment 

 

According to Ian et al., (2009), Classroom environment is an important construct for 

schooling. Although some uncertainty about the direction of motivation and result, the well-

established associations among classroom environment and many other directions of the 

educational experience makes classroom environment an essential directorial principle for 

examining teaching and learning process. However, the construct is made up of a great 

serious of elements, which can be compact to facets in a diversity of ways. We have 

suggested that the most significant ones are instructional method and classroom organization, 

mutually a function of the meaningful relationship among teacher and learners. The 

communicative environment of the classroom is a direct purpose of these relationships, since 

relationships, by definition, involves meaningful communicative elements. In our model, we 

see associations as the fundamental element of meaningful transactions that take place among 

teacher and student in the learning environment. Thus, expressive environment is not a 

specific section of general classroom environment and instead aggregates communications 

that engage expressive exchange among teacher and student. It is improbable that expressive 

environment can be summarized by the learner themselves. Learners will normally be 
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innocent of how a particular sentimental state has been addressed by a teacher 

communication, although some learners do report that certain teachers are able to address 

influence in a way that results in learners feeling superior about a situation. The confront for 

future research on expressive environment is how to distinguish its directions from the 

general attributes of skillful and talented teaching—to be able to see instances of significant 

expressive learning taking place regardless of the overall environment of the classroom. It 

will be significant to determine whether a positive overall environment is a prerequisite 

condition for the specifics of the expressive communications that are of advantage to learners 

and their expressive improvement. To do so requires sustained close attention to the 

definition and explication of the isolated expressive communications between learners and 

teachers. 

It was realized that one person’s reproductions of a classroom environment would not 

fundamentally be shared by another viewer, thus giving authority to Moos’s imaginative 

focus on shared perceptions of those fundamentally in the setting. There also tend to be 

dissimilarities among learners’ and teachers’ sensitivities, with teachers normally perceiving 

the classroom environment more completely than their learners do (Fraser and Walberg 

2006). 

A transactional approach underscores some restrictions to the conservative classroom 

environment perception and the study that supports it. Initially, the conventional perception 

tends to suppose that classroom environment is comparatively regular for a given class and 

teacher, probably for the period of the institution year. Although, it is realistic to presuppose 

that the environment emerges over time as the teacher gets to know the classroom and vice 

versa. The wisdom of constancy of a given classroom environment arises partly because the 

techniques of capacity rely principally on aggregated ideas from student reports or other 

observers. In distinction, emotional classroom environment would be predictable to vary 
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significantly according to emotional events that transpire and as the emotional competency of 

the learners develops. The invariable in the emotional classroom environment is the 

consistency of the teacher’s emotional capability, although the truthful manner whereby he 

retorts to emotion-laden occurrences and conditions will without an uncertainty vary from 

day to day. 

Secondly, our scrutiny suggests that classroom environment is in-completely 

independent of the way in which the learning understanding is arranged by the teacher or the 

way in which the class is managed. These qualities interrelate with the individuality of the 

teacher and the relationship among teacher and learners. Emotional classroom environment 

examines the substitution of feelings among teacher and student occurring regardless of 

corrective method or degree of control exercised in the classroom environment. If academic 

learning approaches donate heavily to classroom environment, these are most probably 

teaching skills that can be learned by teachers during training and perfected with 

understanding. But what is little well known is how the relationship among teacher and 

learners is a function of their respective personalities and the expressive variables they bring 

to the classroom environment. Expressive environment constructs attempt to investigate the 

way the teacher’s feelings and the student’s feelings boundary. The relationship among 

teacher and learner in the classroom is the essence of the classroom emotional environment. 

But can we assume that this association—made up of a series of personality associations—is 

consistent and consistent? It is predictable that teachers will like some learners more than 

others, have a style that suits student’s personalities differentially, and be quicker in 

civilization, values, and family surroundings to some and not other student (Newberry and 

Davis 2008). To sustain a positive emotional environment it is significant for teachers to 

identify and understand this variability, so that even though these differences, teacher 

communications with each student of the class will be perceived as appropriate, fair, and non-



59 
 

prejudiced. Emotional environment of the classroom is needy on the social and emotional 

competence of the teacher in managing the diversity of complex communications compulsory 

with each student of the classroom in a practical fashion (Jennings and Greenberg 2009). 

2.5 SOCIAL CHANGE AGENT 

 According to Edward (2006), Alexander Graham Bell first experienced his early 

theories about speech and hearing on his hard of hearing mother. From that early moment on, 

Bell would believe himself a man committed to human statement. At the age of twenty-one, 

while in London, Bell began teaching students with hearing loss. He continued his teaching 

career in Canada and New England, and in 1872, he established a school. Through this, Bell 

met and finally married Mabel Hubbard, whose father provided financial support and support 

for Bell’s early inventions. Bell’s attraction with the telegraph led to his own research in 

sound and voice travel. Bell was enthused by ideas rather than by mechanics. 

 2.5.1 Social Responsibility  

According to British (2001), in classes, students are probable to demonstrate social 

responsibility in an increasing diversity of situations, such as: 

 brainstorming and producing thoughts 

 discussing and making selections 

 creating items such as posters, collages, charts, etc 

 friend reading or other activities with younger classes 

 role-playing  

Whole-class activities: 

 classroom conversations 

 classroom meetings 

 listening to stories 
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 music and substantial education activities 

 seeming after equipment, materials, and physical space 

Conduct in the school: 

 hallway protocol 

 informal communications 

 formal and informal games  

Students also contribute in specific activities designed by their teachers to improve 

social responsibility. In classroom, these activities most frequently focus on the instant 

community of the classroom and school, though students are also predictable to expand their 

perspectives to consider some community and worldwide issues.  

 According to Soumya (2011), in Indian democracy, responsibility is extremely 

associated with the socio economic situations. The present circumstances are not fairly 

cheering and certain areas need to be addressed. Media relations, whether in print, audio 

visual, radio to be more accountable to the general public. It should be observe that 

professional reliability and moral standards are not sacrificed for amazing practices. The 

independence of press in the country is a blessing for the people. Though, this blessing can go 

offensively incorrect when treatments set in. The self dictatorial mechanism across media 

relations need to be strong adequate to stop anomalies whenever they happen. Agencies like 

Press Council of India need to be attentive to shoot the rot. Big media multinationals are a 

severe threat. To answer this difficulty pluralistic media relations which are economically 

possible need to be encouraged? 

  

2.5.2 Social relationships, and competence beliefs 
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 According to Urban and Erin (2006), the vision of inspiration as an individual-

difference unpredictable, as something that resides totally within the student, is erroneous. As 

psychologists have re-discovered, motivated performance in institution results from a 

grouping of learner and situational characteristics. In fact “unmotivated” learners can become 

willing contributors in academic tasks if the tasks are tailored to their interests, or if learners 

are given the circumstance to accomplish social needs by working with friends on the task. 

The individual-difference view of stimulation takes power away from teachers. When 

educators believe that motivation lies entirely within individual learners, there is no reason to 

alter the motivational structure of the institution or classroom. It is also significant to 

recognize that the currently embraced social-cognitive view of student inspiration poses a 

double-edged sword for educators. Educators can directly improve student motivation by 

altering suitable factors such as teaching method, curriculum, and institution or classroom 

policies. On the other hand, this view holds educators more responsible for motivating 

learners. Stated differently, if the student could be more provoked if the environmental 

conditions were correct, then educators must presume some personal responsibility for the 

student's motivation and, by addition, for the student's palpable lack of enthusiasm. 

 We understand that academic enthusiasm is reproduce strong-minded and reflects a 

complex communication of recurrent personal and situational features. Obviously, many of 

these aspects are away from the manager of educators. In this article we have incomplete our 

concentration to an only some of the situational features in institutions and classrooms over 

which educators have some control: helping learners to consider capable, viewing learning as 

a process quite than an end, and meeting the social-relational needs of student and young 

persons. Attractive learner motivation in institutions needs attention to the features of the 

learning environment, mutually social and academic, that authority motivation and an 

enthusiasm to view motivation as more than an individual-difference unpredictable. 
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2.6 MOTIVATION OF PARENT INVOLVEMENT IN SECONDARY 

 LEVEL 

 According to Rollande and Bertrand (2005), the consequences of this study highlight 

the significance of investigators considering parent contribution at home and parent 

involvement at institution unconnectedly as divergent to their examining parent contribution 

in terms of global contribution. For example, parents’ awareness of student aggravations in 

the academic field made an important compensation to the calculation of parent contribution 

at home but did not emerge as a forecaster of parent contribution at institution. In addition, 

parents’ perceived teacher provocations were correlated with parent contribution at 

institution, but not with parent participation at house. Consequently, the results would have 

been missed had parent contribution been assessed in universal terms. Clearly, the dissimilar 

models acquired in this study necessitate more study that examines the influences on parent 

contribution at house and at institution individually. In terms of realistic implications, our 

study proposes that use of one of the psychosomatic builds should depend on whether parent 

participation at house at institution is the objective. To progress parent contribution at house, 

institution authorities and teachers should work with adolescents. To recover parent 

contribution at institution, the results propose the significance of sensitizing parents to their 

duties and responsibilities and of regarding the role of the institution and the teachers when 

motivating parents to become occupied.  

 Research provides confirmation of grade-level differences in the questioning models 

of parent participation at house and at institution. For example, at Grade Seven, the parent 

participation at house predictive demonstration included three constructs: (a) supposed 

student requests, (b) parents’ role construction, and (c) parents’ self-efficacy. At Grade Nine, 

only one construct made an important payment—professed student invitations. About parent 
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contribution at institution, the extrapolative power of parents’ role building at Grade Nine 

was nearly twice as significant as that at Grade Seven. In general, the pattern of effects 

fluctuates to some scope by grade levels. Comparable to those results, one might focal point 

on the specific influences of each grade level that appear to be used in parents’ contribution 

conclusions.  

2.7 WHAT IS MODEL UNITED NATIONS? 

 

  According to Ryan (2007), Model United Nations, also recognized as Model UN or 

MUN, is an extra-curricular association in which learners role participate surpass on to the 

United Nations and reproduce UN committees. This association takes position at MUN 

consultations, which is frequently prearranged by a high institution or college or university 

MUN society. At the end of the majority conferences, exceptional pass on in each 

commission are documented and given a remuneration certificate; the Best entrust in each 

committee, though, accepts a gavel. Thousands of tertiary level institution, high institution, 

and college learners across the country and approximately the world contribute in Model 

United Nations, which connects considerable researching, communal speaking, debating, and 

writing skills, as well as stern thinking, teamwork, and management abilities. 

 For example, my superior year of high institution, I am here at the 2004 National 

High level Institution MUN Conference, detained at the Hilton Towers Hotel in New York 

City. My companion, Shebli, and I co-place for the Syrian Arab Republic on the United 

Nations Security Council. Learners from additional high level institutions such as Stuyvesant 

High level Institution, Horace Mann Institution, and University of Chicago Preparatory 

Institution symbolized the United States, China, and the supplementary member countries of 

the Security Council. For four days, we communicated the security condition in the Republic 
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of Georgia. Frequently student gave speeches detailing their country’s condition on the given 

topic and offering solutions. Our chair, Dave, reasonable our debate; he was a student from 

the University of Pennsylvania. By the 4th Day, we had written a statement, a text that 

explained the Security Council’s stance on the condition in Georgia and the acts that the 

committee had determined to take. The committee voted in task of adopting the declaration. 

At the end of the meeting, Dave recognized Shebli’s and my management in committee by 

awarding us Best Delegate. 

 Ingredient of what makes Model UN immense, although, is that it is speedily re-

inventing itself. Today, many MUN consultations hold imitations that are not UN 

committees. In adding to simulations of the Security Council and General Assembly, 

numerous conferences are running imitations of the US National Security Council, where 

delegates symbolize President Bush and Condoleezza Rice. Many conferences superiority a 

Joint Cabinet Crisis, where two or more committees of delegates are linked jointly and the 

acts taken in one committee involve the other. For example, my conference, the Security 

Council Simulation at Yale (SCSY), held a imitation of the Korean War, where hand over’s 

position played the ministers of the American, Soviet, and Chinese cabinets in 1950. 

Princeton’s college conference has taken this propose to an entirely new level; each 

committee at their conference is part of the same Joint Cabinet emergency. By means of so 

many changes, to Model United Nations over the years, there’s a need to not only describe 

MUN but to keep path of its modifies 

 2.7.1 LUMS MODEL UNITED NATIONS SOCIETY  

The LUMS Model United Nations Society (LUMUN) generated its process in 

October, 2002. It is stand on the Model UN inspiration, which is a suitable replication of the 
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proceedings and workings of the United Nations and other dedicated agencies. Its purpose is 

to generate campus wide wakefulness of national/international problems: regarding to 

politics, society and the financial system. 

 While its start, the LUMS Model United Nations Society has accomplished a lot of 

actions such as "Speak your mind", a bimonthly event, where people get a possibility to 

expressive their views on worldwide issues; and the first intra LUMS conference, a 

replication of the actual United Nations session where learners, as ambassadors of disparate 

countries, discussed on subjects such as weapons expansion, drug trafficking and 

globalization, (Lums, 2002). 

 2.7.2 LUMS holds model UN summit to ‘solve’ real-world problems 

 According to Zaidi (2004), The Lahore University of Management Sciences (LUMS) 

kicks off its Model United Nations Conference. Teams from 29 institutions from all over 

Pakistan here in Lahore to attend the four-day conference, designed to imitate the workings 

of various organs, of the United Nations.  

The LUMUN conference, the first of its type in Pakistan, aims to uphold cultural 

understanding among people from a variety of parts of the country and inculcate knowledge 

about the numerous cultures which inhabit the global village, said LUMS vice chancellor Dr 

Zahoor Hassan. In his opening comments at the inaugural session of the conference, he said 

that LUMS aims to brush its students, and shine their academic skills and develop leadership 

qualities in them. “The LUMUN is a perfect example of what we have put out to do,” he said. 

He hoped that the delegates would expand and maintain friendships that would last beyond 

these four days. Speaking at the occurrence, chief guest Mr Razzaq Daud, former minister for 

Commerce and rector of LUMS, said that Pakistan had come a long way since independence, 

and the opportunities available to the youths of today were not available to their predecessors. 
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He praised the administration for holding such an intellectual meeting, where students from 

around the country could interact and learn about one another. He further that in the age of 

globalization, Pakistani students should be prepared with information that will enable them to 

compete with students from other countries of the world. Mr Hassaan Khan Sherwani and 

president LUMUN Fahad Tanvir welcomed delegates and outlined the plans and objectives 

of the MUN conference. Mr Sherwani welcomed the delegates and valued the international 

achievements of LUMUN members, winning 3 ‘best delegate’ awards while on behalf of 

Pakistan, and finish 5th in the world in the team event. He said that a LUMUN team was on 

its way to Delhi to contribute in the DPSMUN to be held from December 3rd to December 5th. 

Mr Tanvir outlined the rationale behind the LUMUN, stating that they envisaged a stage 

where “people can celebrate their diversity and learn to solve problems peacefully”.  Mr 

Zaeem Jafri, patron of the LUMUN, thanked the delegates for coming and hoped that they 

would like their stay at LUMS.  

 After the opening ceremony, a ‘global village’ was held, where delegates interacted 

with each other and set up booths decorated with cultural artifacts from their respective 

countries. The colorful ceremony was attended by delegates and LUMS students, who 

enjoyed the unusual food and sights vastly. The first official session, of the LUMUN 

conference begins tomorrow, where delegates are rutted together in the politically charged 

world of the UN. Participants will participate in conversations in UN committees such as the 

Security Council, World Health Organization, UN Development Programme and the 

Disarmament and Decolonization committees. Ridicule sessions were held today to brief 

delegates about the procedures and objectives. 

2.8 PREVIOUS RESEARCHES  
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 Muntner (2008) said that each day, teachers made innumerable choices and facilitated 

countless of interactions between teachers and the students. Golash (2010) has focused on the 

three questions. According to him “why do we value freedom of speech and expression?”, 

“How does freedom balance multicultural understanding, underground rights and anticipation 

of aggression?”, “Can traditional justifications of freedom of speech translate to other 

cultures?” Slavin (2008) has suggested a hypothetical model intended to acknowledge the 

contributions of each of the major hypothetical viewpoints ,and the similar role that each 

plays in co-operative learning processes. He describes, situation under which each may 

function. Competitive environment can be achieved diagonally through a broad collection of 

curricular content. Economic planning, occasion management, and skill management, are a 

few instances. While this specific activity was in a commercial recreation course of upper 

level, the exercise in question is appropriate for various classes at different educational 

institutions. In addition to the course content choices, differences in class level, topic liking, 

and the engagement of external organizations can further improve the many classified forms 

that co-operative learning in a competitive environment can acquire in professionally 

designed training, (Attle, 2007). According to the States News Service report (2010), some-

times, students agree with the teachers’ views in the classroom interaction, and some-times 

teachers do not agree with the students’ views, but it depends upon the situation, but in the 

majority of the classroom environment mostly students agree with the teachers’ views in the 

classroom. The results show that the students often agree with the teachers’ views in the 

classroom. Ellie et al., (2012), that friendly behavior in the classroom environment 

encourages the abilities of the learners and students feel motivated to face challenges. 

Waterman (2006) says that teachers need to give students more responsibilities in the 

classroom. If we give more responsibilities to the students then they will be more responsible. 

If we observe the classroom, most of the problems in the classroom result from not sharing 
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responsibilities between teachers and students, as it is essential for creating a democratic 

classroom environment. Marano (2004), Learners’ activities provide more than one occasion 

to apply their learning in the classroom environment. Learners develop social skills and 

uphold the values of caring and responsibility in the institution and in the society. Activity 

programs, provide chances for learners to participate significantly in various associations and 

groups. Well-built, well balanced activities/programs can help learners grow self-confidence, 

create meaningful relationship, and develop a sense of responsibility and citizenship. 

According to Dawes (2012), Discussion tricks in the Classroom give confidence and support 

to the students; it generates the abilities of the students in day-to-day life. Those students who 

cannot explain themselves freely in the classroom, through discussion they show their hidden 

potentialities and can show their presence in the classroom environment. In some subjects, 

discussion brings fruitful results. According to Brookfield (2006), the teachers must know the 

mentality of their students in the classroom environment. He must be aware of them. 

According to the situation he must give importance the views of the students, and the students 

will achieve the goal of education. According to Spiegel (2005), communication is the most 

important part of teaching learning process. But when discussion is added in the classroom 

environment, it provides good results. Discussion as an instrument, leads to commitment, 

expression etc. Group discussion, in the form of small groups and big groups provides 

positive change in learners’ behavior. According to Hunniford (2009), competitive 

environment is always liked by the students. In fact in this environment every student wants 

to show his efficiency. Competitive environment is need for today’s classroom environment. 

Active learning environment for students is positive reinforcement. According to Lubienski 

(2005), students respond in competition. In the classroom there should be many activities 

essential for promotion of competition among the students. Other aspects of school activities; 

are used as elements of the general promotional efforts, things like performances, field trips. 
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According to Dean and Hubbell (2012), classroom instruction is the mechanism that 

transforms teaching by linking classroom strategies to confirmation of increased student 

learning. Now this instruction guide has been reenergized and reorganized for today's 

classroom. Because, for achieving the educational goal, teachers, must changed the classroom 

environment for getting the proper objectives. According to Stevenson (2007), students like 

the physical attraction of the school. In fact schools need clearly expressed vision when 

considering design. That is the reason that parents and learners now have a greater choice 

about the schools’ physical structure. Institutions are placed in a position where they can 

offer exact learning opportunity for the students. According to Bergin and Bergin (2012), for 

the students’ knowledge development the physical environment is very important, because an 

easy environment can facilitate the students. According to Brandi (2011), colorful bulletin 

boards are really good time savers. Visual attention is the explanation to keep students busy 

in interactive bulletin boards. Plain, boring boards with small color or visual demand will not 

hold students’ interest. Coordinated colors and visual appeal to bulletin board presentation is 

very essential for the students’ development. According to Simon (2008), in present 

educational settings, not all classrooms are the same. The traditional classroom is now one of 

a variety of reproductions used in institutions of education; other reproductions include online 

and mixture classrooms, the latter incorporating characteristic of both traditional and online 

classrooms. Traditional classrooms, typically show a number of universal features. According 

to Colao (2010), classroom with the aim of developing students’ participation via promoting 

student involvement and cooperation both mentally and socially, utilize greeting, sharing, 

morning message, and group activity. Welcoming involves communication of the whole class 

through shaking hands, saying hello by name, or a cry. Group activity builds society by 

working together to a universal goal. According to, Cheema (2011), in the today’s present 

society, making of a good nationwide is a main problem. Basic accountability for preparing 
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good superiority citizens rests with our educational arrangement, teachers and parents. Our 

educational system places more emphasis on teaching the Battle of Panipat rather than on the 

prerequisites of citizenship, which the learners will expect when they leave educational 

institutions. At secondary institution level, separately from the core subjects, syllabus for all 

torrents must include courses in civics, government, economics, management, current events 

etc. According to Brown (2008), competition and class have acknowledged some amount of 

attention but are typically examined through the lenses of students. Learning centers are the 

major sources, because institutions are providing the active participants of the society. 

According to Ellen et al., (2011), school is a place where students come and learn different 

subjects; different subjects have different impact on the students. Classroom is a place where 

teachers use to prepare productions for the society. According to Wattleton (2011), Teacher-

leaders place their learners’ learning as their chief objective and work inside their own 

classrooms to progress learners’ achievement. This is and should be one of the most 

necessary practices of teacher leadership. Furthermore, teacher-leaders work jointly with 

other educators to expand their own learning, advance institution improvement efforts 

through professional improvement, and maintain cooperative vision and values. According to 

Duplass (2006), Teacher supervision—the teacher should always confirm group association 

to guarantee that learners are not swerving too far off task. The teacher should also be 

obtainable to answer his learners’ questions and direct discussion if compulsory. 

Heterogeneous collections—the teacher creates groups of varied ability levels and 

environments. Positive interdependence—by setting level objectives and working towards a 

reward or final learning outcome. Face-to-face communication—learners are convinced to 

use spoken and non-verbal interaction to solve problems and clarify learning material. 

Personality responsibility—learners are responsible for their tasks and for support. According 

to MacGregor and Taswell (2007) every individual can be a leader. Leader involves big and 
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small leadership. Leadership means how to work with the other people, team building, 

communication skills, creative thinking, etc. Students learn what's necessary to do 

impressive, even if that something is just communication. In the classroom teachers must 

present/teacher’s themselves as leaders like teachers. According to Susan et al., (2012), 

classroom environment explains much of the visible relationship between teachers/students 

satisfaction. The situations in which instructors’ work materials a great deal to them and, 

ultimately, to their learners. Instructors are more contented and diagram to stay longer in 

institutions that have a optimistic work, self-determining of the institution’s student. Students 

are not with in accord with what good citizenship denotes than are teachers, policy makers, or 

officials. When a student in focus group asked; what he meant to be a good citizen was to be 

active and stand up for what one believed in. If a student  from a different city California 

school told that to be a good citizen, one needed to follow the rules as hard as one could, even 

though one wanted to break them sometimes like cattle, (Kahne et al., 2003). According to 

Jeff  (2013), school environment is providing multiples types of facilities, in which, formal 

and informal teaching, use of library, laboratory, co-curricular activities, etc are included. In 

that way, institution is providing productive students towards society. According to Melissa 

(2013), in the classroom environment involves different types of problems, a teacher must 

look towards the students at the start of the class. And if there is some major problem, then he 

must solve it, students’ views or participation regarding major issues can solve problem 

effectively. According to Bridgett (2008), effective classroom strategies are necessary to the 

achievement of any teacher. Teachers must know how they handle the minor issues of the 

classroom While there are some major problems that can explode in the classroom, such as 

fighting, there are also minor distractions such as chatting, students getting out of their seats 

without authorization and gum-chewing  that if not held properly could take the entire class 

in problematic situation. When handled properly, with the help of students minor problems 
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can be extinguished rapidly. According to the Sheldon (2013), students like to learn about 

social responsibility, that is why they have the sense of society and the social responsibility, 

the teacher’s role in this is very important, because teacher is the key personality who uses to 

inject. According to Bayview (2013), Curriculum Compacting is a program designed to meet 

the requirements of the student. It ensures that students who have mastered concepts in 

precise subject areas or units of study are receiving training and assignments. Students’ 

mastery of concepts is determined by investigative assessments. Parents will be advised: 

when a student demonstrates a need for Curriculum Compacting and the adaptation necessary 

to the normal program. Curriculum must inject democratic values in the student. 
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           Chapter 3 
METHODS AND PROCIDURE 

 Research is an intellectual activity and is considered as the application of scientific 

methods for problem solving process. In fact, research demands investigation of problems to 

find out some feasible resolution. The chief function of this study was to examine the 

“Classroom Environment Leading to Democracy and Social Responsibility at Secondary 

Level Schools in Khyber Pakhtunkhwa”. For this study, a survey was conducted to obtain the 

view of the respondents.   

3.1 POPULATION 

All 302,170 respondents constituted the population of this study. These respondents 

were divided into following three categories: 

 All 1,546 Principals/Head Masters of Govt. High Schools in Khyber 

Pakhtunkhwa. 

 All 8,898 Secondary School Teachers of Govt. High Schools in Khyber 

Pakhtunkhwa. 

 All 291,726 Secondary School Students of Govt. High Schools in Khyber 

Pakhtunkhwa. 

3.2 SAMPLE 

A sample of 1260 from Seven Districts was selected randomly. These districts 

included Peshawar, Nowshera, Mardan, Haripur, Dera Ismail Khan, Kohat and Abbotabad.   

The stratified sample comprised 70 Heads of the Secondary Schools, 210 Secondary School 

Teachers (Science and Arts), and 980 Secondary School Students of (Science and Arts) of 

Class 9th & 10th.  

Table 1  Showing the detail of sample: 
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District 

Principal/ 

Head 

Master 

SST SSS (9th) SSS (10th) 

G.Total 
SST 

(Science) 

SST 

(General)

SSS 

(Science)

SSS 

(Arts) 

SSS 

(Science) 

SSS 

(Arts) 

Peshawar 10 10 20 30 40 30 40 180 

Nowshera 10 10 20 30 40 30 40 180 

Mardan 10 10 20 30 40 30 40 180 

Haripur 10 10 20 30 40 30 40 180 

D.I. Khan 10 10 20 30 40 30 40 180 

Kohat 10 10 20 30 40 30 40 180 

Abbotabad 10 10 20 30 40 30 40 180 

G.Total 70 70 140 210 280 210 280 1260 

 

3.3 RESEARCH INSTRUMENT 

The researcher used questionnaire as a research instrument for this study using two 

options of ‘Yes’ and ‘No’. Research instrument was developed after reading the related 

literature, consisting of books, journals, articles, reports and magazines etc with the co-

operation of respectable supervisor and the members of supervisory committee. There were 

thirty-two items in every questionnaire; items (1 to 5) were general, items (6 to 14) were 

related to social environment, items (15 to 19) were related to organizational environment, 

items (20 to 27) were related to classroom as a model of democratic society and items (28 to 

32) were related to democracy and social responsibility. Their kind and co-operative 

instructions were incorporated in the questionnaires. Three questionnaires/structured 

interviews were developed for this study. 

 Questionnaire for the Principals of Govt. High Schools. 
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 Questionnaire for the Secondary School Teachers of Govt. High Schools. 

 Questionnaire for the Secondary School Students of Govt. High Schools.  

 3.3.1 Pilot Testing 

 In the Research process pilot testing plays a very vital role. For pilot testing five 

schools from District Peshawar and District Nowshera were selected. The Researcher 

personally visited and administered the questionnaires to the ten Heads of the Govt. 

institutions, thirty Secondary School Teachers (Science and General), seventy, Secondary 

School Students of 9th class (Science & Arts) and seventy Secondary School Students of 10th 

class (Science & Arts). They were requested to give their suggestions liberally for the 

development of the said questionnaires. They were also requested to make modification in the 

questions. According to suggestions, the questionnaires revised. Then the final version of the 

questionnaires was developed. Also the students’ questionnaire was translated into native 

language i.e. is Urdu for better understanding of the readers.   

3.4 COLLECTION OF DATA 

 The researcher visited most of the Govt. High Schools in the selected Districts. While 

in some Districts data were collected with the co-operation of three research assistants. 

Hundred percent data were collected from the Seven District 

3.5 ANALYSIS OF DATA 

Data were collected through research instruments. Data were fed in the Statistical 

Package for Social Sciences (SPSS) programme for analysis. To analyze the data and for 

getting the percentage of every option, frequencies were applied. Chi-square was also used as 

a contingency test. For statistical treatment, Chi-square as a contingency test was 

administered for the results.  
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Chi-square formula is as under: 

Oi  =  Frequency Observed  

Ei  =  Frequency Expected 

df   =  Degree of Freedom 

P  =  Probability of Exceeding the tabulated value of 2 

       = Oi _ Ei 

  = (Oi _ Ei)2  

  = (Oi --- Ei)2   

    Ei 

 2  = ∑ (Oi --- Ei)2   

     Ei 
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Chapter 4 

ANALYSIS AND INTERPRETATION OF DATA 

 In research analysis, interpretation of data plays a pivotal role, because at this stage 

the researcher in a position to draw results from the data. This chapter deals with the analysis 

of the collected data. The chief purpose of the study was to analyze classroom environment 

leading to democracy and social responsibility at secondary level in Khyber Pakhtunkhwa.  

 In this study the collected data has been analyzed through Chi-square as a 

contingency test and interpreted. The Chi-square test is the most important test extensively 

used for statistical data operated by non-parametric analysis. The Chi-square test frequently is 

used in analysis of data for the comparison of two groups, where two groups or variables are 

compared. In the results and discussion section the data has been interpreted and analyzed in 

two different ways. The opinions of principals, teachers and students have been listed in 

separate tables, whereas the (Frequencies) percentage, Chi-square (2), Degree of freedom 

(df) and Probability of exceeding the tabulated value of 2 P-value at 0.05 level have been 

listed against the respondents’ categories. In this chapter the comparison has been made 

between students, teachers and principals. 

Compared Responses of the Three Groups: 

 Students’ 

 Teachers’ 

 Principals’ 
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Characteristic of the Principals/Secondary School Teachers 

Table 2 Heads Respondents Qualifications and Experience 
 

Heads 
Academic 

Qualifications 
Professional 

Qualifications 
Experience (Years) 

Principal’ 
Head 

Masters’ 
B.A/B.Sc M.A/M.Sc B.Ed M.Ed 

Up to 10 
years 

More 
than10 
years 

17 53 56 14 15 55 37 33 
 

Table 2 shows the characteristics of Principals and Head Masters regarding their 

posts, their academic qualifications, professional qualifications and experiences. Out of 70 

Heads of High schools, 17 were Principals and 53 were Head Masters, while 56 Heads were 

B.A/B.Sc and 14 were M.A/M.Sc. According to their professional qualifications, 15 were 

B.Ed and 55 were M.Ed. among them thirty seven out of 70 Heads had 10 years experience 

and 33 out of 70 had more than 10 years experiences.  

Table 3  Characteristic of the Secondary School Teachers 

SST 
Academic 

Qualifications 
Professional 

Qualifications 
Experience (Years) 

 S.S.T (G) S.S.T (Sc) B.A/B.Sc M.A/M.Sc B.Ed M.Ed 
Up to 10 

years 
More than 
10 years 

140 70 17/05 123/65 35 175 55 155 
 

Table 3 indicates that out of 210, Secondary School Teachers, 140 were Secondary 

School Teachers (General) and 70 Secondary School Teachers (Science). Among them 17 

were BA and 123 were MA, while 05 were B.Sc and 65 were M.Sc. In connection with their 

professional qualifications 35 were B.Ed. and 175 were M.Ed. fifty five teachers had their 

experiences up to 10 years and 155 had more than 10 years experiences. 
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Students’ Data Analysis  

Table 4  There is interaction between students and their teachers in the 

classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 834 146 85.10% 14.90% 483.004 1 0.000* 

* shows 0.05 % level of significance 

 

Table 4 shows the views of the respondents regarding interaction between students 

and teacher in the classroom. The students were asked whether they had any interaction with 

their teachers in the classroom. Out of total 980 students, 834 replied that they had interaction 

while 145 did not have any interaction with their teachers. This shows the satisfaction of the 

students from their teachers in their classroom. When 2 (Chi-Squares) test was applied, the 

results supported the view that there was interaction between the students and teachers in the 

classroom. The 2 value was found 483.004 while the tabulated value at 0.05 level is 3.841. 

Hence, the statement was supported.  

 
Table 5  Students have freedom of expression in the classrooms. 
 
Respondents Yes No Yes % No % 2 df P-value 

Students 628 352 64.10% 35.90% 77.731 1 0.000* 
* shows 0.05 % level of significance 
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Table 5 indicates that the students were asked, “Do you have the freedom to express 

yourself in the classroom?” Majority of the students 64.10 % agreed and 35.90 % disagreed. 

Results showed that students’ had complete freedom to express their views in the classroom 

which showed the existence of democratic values in the classroom. The 2 test result was 

found 77.731 while the tabulated value at 0.05 level is 3.841. Hence, the statement was 

supported.  

Table 6  There is environment of cooperation in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 612 368 62.40% 37.60% 60.751 1 0.000* 

* shows 0.05 % level of significance 

 

Table 6 shows that the environment of cooperation between students and teacher is 

really very important in learning process, because with the cooperative environment we can 

develop the social and democratic values among the students. The students were asked, “Do 

you feel that there is the environment of cooperation in your classroom?” 612 out of 980 

responded in ‘Yes’, while 368 responded in ‘No’. It shows that the majority responded in 

‘Yes’. The 2 value was found 60.751 while the tabulated value at 0.05 level is 3.841.  

Hence, the statement was supported. 

Table 7 There is competitive environment in the classrooms.  

Respondents Yes No Yes % No % 2 df P-value 
Students 609 371 62.10% 37.90% 57.800 1 0.000* 

* shows 0.05 % level of significance
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Table 7 indicates that the competitive environment question was asked from the 

students. Out of 980 students, 609 accepted and 371 rejected. It shows that 62.10 % agreed 

and 37.90 % disagreed to the statement. The 2Value was found 57.800 while the tabulated 

value at 0.05 level is 3.841. It showed that the calculated value is greater than the tabulated 

value. Hence, the statement was supported. 

Table 8  Students often agree with the teachers’ views in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 585 395 59.70% 40.30% 36.837 1 0.000* 

* shows 0.05 % level of significance 

 

Table 8 indicates the views of the respondents regarding often agreement to the 

teachers’ views in the classroom. The students were inquired whether they had often agreed 

to the teachers’ views in the classroom. Out of total 980 students, 585 replied ‘Yes’ while 395 

said ‘No’. This shows the satisfaction of the students from their teachers in their classroom. 

When 2 (Chi-Square) test was applied. The 2 value was 36.837 while the tabulated value at 

0.05 level is 3.841.  Hence, the statement was supported. 

Table 9 There is friendly behavior of students with their teachers. 

Respondents Yes No Yes % No % 2 df P-value 
Students 647 333 66.00% 34.00% 100.608 1 0.000* 

* shows 0.05 % level of significance 
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Table 9 shows that the question was asked from the students, “Has your teacher 

friendly behavior with you in the classroom?” In response to this question 647 out of 980 

with the percentage of 66.00 accepted that their teacher had friendly behavior in the 

classroom, while 333 out of 980 with the percentage of 34.00 rejected. The 2 value was 

100.608 while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is 

greater than the tabulated value. Hence, the statement was supported. 

Table 10  Teachers share classroom responsibilities with their students. 

Respondents Yes No Yes % No % 2 df P-value 
Students 726 254 74.10% 25.90% 227.331 1 0.000* 

* shows 0.05 % level of significance 

 

Table 10 indicates that the teachers share classroom responsibilities with the students 

in the classroom. The question was asked from the students. As a result  of this question 726 

out of 980 replied in ‘Yes’ and 254 out of 980 replied in ‘No’ while the percentage of ‘Yes’ 

was 74.10 % and 25.90 % was ‘No’. The 2 was 227.331 while the tabulated value at 0.05 

level is 3.841. It showed that the calculated value is greater than the tabulated value. Hence, 

the statement was supported. 

Table 11  Teachers involve their students in the classroom activities. 

Respondents Yes No Yes % No % 2 df P-value 
Students 653 327 66.60% 33.40% 108.445 1 0.000* 

* shows 0.05 % level of significance 
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Table 11 shows that the involvement of students in the classroom activities develops 

the democratic and social values in the students. The question was asked from the students 

about classroom activities. In response to this question 653 out of 980 responded positively 

and 327 out of 980 responded negatively, the positive response percentage was 66.60 and 

negative response percentage was 33.40 about classroom activities. The statistical test was 

applied. The 2 (Chi-Square) value was calculated 108.445 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 12 There is group discussion in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 659 321 67.20 % 32.80 % 116.576 1 0.000* 

* shows 0.05 % level of significance 

 

Table 12 indicates that the group discussion is very important factor for injecting 

democratic and social values among the students. A question of group discussion was 

administered to the students. In reply to this, 659 students out of 980 showed their response 

positively and 321 out of 980 students showed their response negatively. The test was applied 

on the data for the results; the 2value was 116.576 while the tabulated value at 0.05 level is 

3.841.  Hence, the statement was supported. 

Table 13  Teachers value the views of their students in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 592 388 60.40 % 39.60 % 42.465 1 0.000* 

* shows 0.05 % level of significance 
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Table 13 shows that the students were asked whether their teachers valued their views 

in the classroom. In response to this question, out of 980 students 592 said ‘Yes’ and 388 

students said ‘No’. After the application of statistical test the Chi-Square results 2 was 

42.465 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 14  Discussion leads to fruitful atmosphere of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 533 447 54.40 % 45.60 % 7.547 1 0.006* 

* shows 0.05 % level of significance 

 

Table 14 indicates that the question, “Do you think that discussion leads to fruitful 

atmosphere of the classroom?” was asked from 980 students, 533 responded in positive and 

447 responded in negative. After the application of Chi-Square test, the 2value was 

calculated 7.547 while the tabulated value at 0.05 level is 3.841. It showed that the calculated 

value is greater than the tabulated value. Hence, the statement was supported. 

Table 15  There is competitive classroom environment. 

Respondents Yes No Yes % No % 2 df P-value 
Students 728 252 74.30 % 25.70 % 231.200 1 0.000* 

* shows 0.05 % level of significance 
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Table 15 shows that the question was asked from the students whether they liked 

competitive classroom environment. In response to this question 728 secondary school 

students responded in ‘Yes’ and 252 secondary school students responded in ‘No’, 2 result 

was 231.200 while the tabulated value at 0.05 level is 3.841. It showed that the calculated 

value is greater than the tabulated value. Hence, the statement was supported. 

Table 16  Students respond in competitive classroom environment. 

 

Respondents Yes No Yes % No % 2 df P-value 
Students 620 360 63.30 % 36.70 % 68.980 1 0.000* 

* shows 0.05 % level of significance 

 

Table 16 indicates that the students were asked whether they responded in the 

competitive classroom environment. 620 students opted for ‘Yes’ and 360 students opted for 

‘No’, Chi-Square test result was 68.980 while the tabulated value at 0.05 level is 3.841.  

Hence, the statement was supported. 

Table 17 Teachers change the environment of classroom for getting proper 

objectives. 

Respondents Yes No Yes % No % 2 df P-value 
Students 856 124 87.30 % 12.70 % 546.759 1 0.000* 

* shows 0.05 % level of significance 

0 20 40 60 80 100

Yes

No

Students

Students

0 20 40 60 80 100

Yes

No

Students

Students



86 
 

 

Table 17 shows that the question about changing the environment of classroom for 

getting proper objectives was asked from the students. Out of 980 students, 856 with the 

percentage of 87.30 % said ‘Yes’ and 124 students with the percentage of 12.70 % said ‘No’. 

The statistical test was applied on the data, the Chi-Square value was 546.759 while the 

tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater than the 

tabulated value. Hence, the statement was supported. 

 Table 18 Classrooms attract students by its physical structure. 

Respondents Yes No Yes % No % 2 df P-value 
Students 644 336 65.70 % 34.30 % 96.800 1 0.000* 

* shows 0.05 % level of significance 

 

Table 18 indicates that the question was asked from 980 students and as a result of 

these 644 students replied positively and 336 students replied negatively. Test was applied, 

Chi-Square value was calculated 96.800 while the tabulated value at 0.05 level is 3.841.  

Hence, the statement was supported. 

Table 19  Classrooms are well-ventilated and well-lighted. 

Respondents Yes No Yes % No % 2 df P-value 
Students 597 383 60.90 % 39.10 % 46.731 1 0.000* 

* shows 0.05 % level of significance 
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Table 19 shows that the students were asked, “Is your classroom well-ventilated and 

well-lighted?” In response to this question out of 980 students, 597 with the percentage of 

60.90 % agreed that their classroom was well-ventilated and well-lighted, while 383 students 

with the percentage of 39.10 % disagreed. Statistical test was applied; results showed that the 

2value was 46.731 while the tabulated value at 0.05 level is 3.841. It showed that the 

calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 20  There are colorful bulletin boards in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 674 306 68.80 % 31.20 % 138.188 1 0.000* 

* shows 0.05 % level of significance 

 

Table 20 indicates that the students were asked, “Is there a colorful bulletin board in 

your classroom?” Out of 980 student 674 opted for ‘Yes’ with the percentage of 68.80 % and 

306 students with the percentage of 31.20 % opted for ‘No’. The Chi-Square result was 

calculated 138.188 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 

Table 21 There is traditional arrangement of the desks and chairs in the 

classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 628 352 64.10 % 35.90 % 77.731 1 0.000* 

* shows 0.05 % level of significance 
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Table 21 shows that the students were asked, “Do you have a traditional arrangement 

of the desks and chairs in your classroom?”  Out of 980 students 628 said ‘Yes’ while 352 

said ‘No’, the Chi-Square results was found 77.731 while the tabulated value at 0.05 level is 

3.841. It showed that the calculated value is greater than the tabulated value. Hence, the 

statement was supported. 

Table 22  Informal setting of the classrooms develops sharing of interpersonal skills 

and communication. 

Respondents Yes No Yes % No % 2 df P-value 
Students 522 458 53.30 % 46.70 % 4.180 1 0.041* 

* shows 0.05 % level of significance 

 

Table 22 indicates that the students were asked, “Does informal setting of the 

classroom develop sharing of interpersonal skills and communication?” Out of 980 students, 

522 responded in positive while 458 students responded in negative. The test was applied, the 

Chi-Square value was calculated 4.180 while the tabulated value at 0.05 level is 3.841.  

Hence, the statement was supported. 

Table 23  Our schools produce good citizens. 

Respondents Yes No Yes % No % 2 df P-value 
Students 626 354 63.90 % 36.10 % 75.494 1 0.000* 

* shows 0.05 % level of significance 
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Table 23 shows that the responses to this question, 626 students out of 980 responded 

in ‘Yes’ and 354 students  responded in  ‘No’, after the application of Chi-Square the value 

was calculated 75.494 while the tabulated value at 0.05 level is 3.841.  Hence, the statement 

was supported. 

Table 24  Our students are active participants in the activities of the community. 

Respondents Yes No Yes % No % 2 df P-value 
Students 561 419 57.20 % 42.80 % 20.576 1 0.000* 

* shows 0.05 % level of significance 

 

Table 24 indicates that the question was asked from the students. In response to this 

question 561 students opted for ‘Yes’ and 419 students opted for ‘No’, after the application of 

Chi-Square, the  2 value was 20.576 while the tabulated value at 0.05 level is 3.841. It 

showed that the calculated value is greater than the tabulated value. Hence, the statement was 

supported. 

Table 25  Our classrooms are the representatives of the society. 

Respondents Yes No Yes % No % 2 df P-value 
Students 740 240 75.50 % 24.50 % 255.102 1 0.000* 

* shows 0.05 % level of significance 

0 20 40 60 80 100

Yes

No

Students

Students

0 20 40 60 80 100

Yes

No

Students

Students



90 
 

 

Table 25 shows that the question was asked from the students, 740 students out of 980 

students 75.50 % agreed that our classrooms are the representatives of our society while 240 

students out of 980 students 24.50 % disagreed. The statistical tool of Chi-Square applied on 

the data. The 2value was 255.102 while the tabulated value at 0.05 level is 3.841.  Hence, 

the statement was supported. 

Table 26  Teachers are leaders. 

Respondents Yes No Yes % No % 2 df P-value 
Students 582 398 59.40 % 40.60 % 34.547 1 0.000* 

* shows 0.05 % level of significance 

 

Table 26 indicates that Out of 980 students, 582 secondary school students opted for 

‘Yes’ and 398 students opted for ‘No’, the test was applied on the said data, the result of Chi-

Square was calculated 34.547 while the tabulated value at 0.05 level is 3.841. It showed that 

the calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 27 In Cooperative learning, teaching gives students the power of 

responsibility. 

Respondents Yes No Yes % No % 2 df P-value 
Students 901 79 91.90 % 8.10 % 689.473 1 0.000* 

* shows 0.05 % level of significance 
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Table 27 shows that a question was asked from the students. In response to this 

question, 901 students out of 980 agreed, while 79 out of 980 disagreed, the Chi-Square test 

was applied on the data, the Chi-Square value was 689.473 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 28  Leader-like teachers are good motivators. 

Respondents Yes No Yes % No % 2 df P-value 
Students 968 12 98.80 % 1.20 % 932.588 1 0.000* 

* shows 0.05 % level of significance 

 

Table 28 indicates that the question was asked from the students. In response to this 

question, out of 980 students, 968 agreed while 12 disagreed, the Chi-Square result was 

932.588 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 29  Students work hard if they are satisfied with the teachers work. 

Respondents Yes No Yes % No % 2 df P-value 
Students 612 368 62.40 % 37.60 % 60.751 1 0.000* 

* shows 0.05 % level of significance 
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Table 29 shows that the question was administered to the students. Total participants 

were 980 students, 612 students agreed and 368 students disagreed. The statistical test was 

applied on the data, the Chi-square result was 60.751 while the tabulated value at 0.05 level is 

3.841.  Hence, the statement was supported. 

Table 30  Students are focused on behaving like good citizens.  

Respondents Yes No Yes % No % 2 df P-value 
Students 651 329 66.40 % 33.60 % 105.800 1 0.000* 

* shows 0.05 % level of significance 

 

Table 30 indicates that the question was administered to the secondary school 

students, out of 980 students, 651 replied ‘Yes’ and 329 replied ‘No’. The test was applied on 

the said data, the Chi-Square value was calculated 105.800 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 31  Our schools are producing productive students. 

Respondents Yes No Yes % No % 2 df P-value 
Students 634 346 64.70 % 35.30 % 84.637 1 0.000* 

* shows 0.05 % level of significance 
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Table 31 shows that the question was asked from the students. Out of 980 students, 

634 accepted and 346 rejected. The Chi-Square value was 84.637 while the tabulated value at 

0.05 level is 3.841. It showed that the calculated value is greater than the tabulated value. 

Hence, the statement was supported. 

Table 32 Students given opportunities to participate in deciding major issues  

of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 556 424 56.70 % 43.30 % 17.780 1 0.000* 

* shows 0.05 % level of significance 

 

Table 32 indicates that the question was asked from the students. Out of 980 students, 

556 responded in positive and 424 responded in negative, the test was applied. The Chi-

Square value was calculated 17.780 while the tabulated value at 0.05 level is 3.841. It showed 

that the calculated value is greater than the tabulated value. Hence, the statement was 

supported. 

Table 33  Students are allowed to participate in minor issues of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Students 601 379 61.30 % 38.70 % 50.290 1 0.000* 

* shows 0.05 % level of significance 

0 20 40 60 80 100

Yes

No

Students

Students

0 20 40 60 80 100

Yes

No

Students

Students



94 
 

 

Table 33 shows that the question was asked from the students. Total participants were 

980 students, 601 students replied ‘Yes’ and 379 replied ‘No’,  the Chi-Square value was 

calculated 50.290 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 

Table 34 Students have the sense of social responsibilities. 

Respondents Yes No Yes % No % 2 df P-value 
Students 727 253 74.20 % 25.80 % 229.261 1 0.000* 

* shows 0.05 % level of significance 

 

Table 34 indicates that the question was asked from the secondary school students. 

727 out of 980 students accepted and 253 out of 980 students rejected. The test was applied 

for getting the results. The Chi-square value was calculated 229.261 while the tabulated value 

at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 35  Our classroom curriculum instills democratic values in students. 

Respondents Yes No Yes % No % 2 df P-value 
Students 684 296 69.80 % 30.20 % 153.616 1 0.000* 

* shows 0.05 % level of significance 
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Table 35 shows that the question was asked from the students. Out of 980 students, 

684 secondary school students responded in ‘Yes’ and 296 secondary school students 

responded in ‘No’. The Chi-Square value was calculated 153.616 while the tabulated value at 

0.05 level is 3.841.  Hence, the statement was supported. 

Teachers’ Data Analysis  

Table 36  There is interaction between students and their teachers in the 

classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 203 07 96.66 % 3.34 % 182.933 1 0.000* 

* shows 0.05 % level of significance 

 

Table 36 indicates that the question was asked from the Secondary School Teachers, 

out 210 teachers, majority of the teachers 203/210 supported the view that they had 

interaction with their students in the classroom. The 2 test result calculated 182.933 while 

the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 37  There is freedom of expression in the classrooms. 
 
Respondents Yes No Yes % No % 2 df P-value 

Teachers 157 53 74.76 % 25.24 % 51.505 1 0.000* 
* shows 0.05 % level of significance 
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Table 37 shows that the question was asked from the teachers. Their response was 

also satisfactory as 74.76 % of the teachers agreed to the fact that the students were allowed 

freedom to express their views in the classroom. The 2value was found 51.505 while the 

tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater than the 

tabulated value. Hence, the statement was supported. 

Table 38  There is environment of cooperation in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 200 10 95.23 % 4.77 % 171.905 1 0.000* 

* shows 0.05 % level of significance 

 

Table 38 indicates that the question was asked from the teachers, 95.23 % replied in 

‘Yes’ while 4.77 % replied in ‘No’. The 2value was 171.905 while the tabulated value at 

0.05 level is 3.841.  Hence, the statement was supported. 

Table 39 There is competitive environment in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 121 89 57.61 % 42.39 % 4.876 1 0.027* 

* shows 0.05 % level of significance 
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Table 39 shows that the question was asked from the teachers; in connection to this 

question 121 teachers responded in positive while 89 teachers responded in negative. 57.61 % 

of the teachers responded in positive and 42.39 % responded in negative. The 2value was 

calculated 4.876 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 

Table 40  Teachers often agree to the students’ views in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 188 22 89.52 % 10.48 % 131.219 1 0.000* 

* shows 0.05 % level of significance 

 

Table 40 indicates that the question was asked from 210 teachers. Majority of the 

teachers 188/210 supported the view while 22 rejected. The 2 was found 131.219 while the 

tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater than the 

tabulated value. Hence, the statement was supported. 

Table 41  There is friendly behavior of teachers with their students. 

 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 188 22 89.52 % 10.48 % 131.219 1 0.000* 

* shows 0.05 % level of significance 
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Table 41 shows that the question was asked from the teachers, 188 with percentage of 

89.52 agreed that they had friendly behavior towards the students in the classroom and only 

22 with the percentage of 10.48, out of 210 disagreed to the statement. The Chi-Square 2 

value was 131.219 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 

Table 42  Teachers share classroom responsibilities with their students. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 191 19 90.95 % 9.05 % 140.876 1 0.000* 

* shows 0.05 % level of significance 

 

Table 42 indicates that the question was asked from the teachers whether they shared 

classroom responsibilities with their students. In response to this question, 191 out of 210 

with the percentage of 90.95 % agreed that they shared classroom responsibilities and 19 out 

of 210 with the percentage of 9.05 % disagreed to the statement. The Chi-Square value was 

40.876 while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is 

greater than the tabulated value. Hence, the statement was supported. 

Table 43  Teachers involve students in the classroom activities. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 173 37 82.38 % 17.62 % 88.076 1 0.000* 

* shows 0.05 % level of significance 

0 20 40 60 80 100

Yes

No

Teachers

Teachers

0 20 40 60 80 100

Yes

No

Teachers

Teachers



99 
 

 

Table 43 shows that the question was administered to the secondary school teachers. 

As a results of this question 173 teachers out of 210 opted for ‘Yes’ and only 37 out of 210 

teachers opted for ‘No’. After the application of 2 the calculated value was 88.076 while the 

tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 44 There is group discussion in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 170 40 80.95 % 19.05 % 80.476 1 0.000* 

* shows 0.05 % level of significance 

 

Table 44 indicates that the question was asked from secondary school teachers. In 

response to group discussion question, 170 teachers out of 210 said ‘Yes’ and 40 out of 210 

teachers said ‘No’. After the application of 2 test on the data, value was calculated 80.476 

while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater 

than the tabulated value. Hence, the statement was supported. 

Table 45  Teachers value the views of students in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 203 07 96.66 % 3.34 % 182.933 1 0.000* 

* shows 0.05 % level of significance 
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Table 45 shows that the question was asked from the teachers and as a result of this 

question out of 210 secondary school teachers 203 opted ‘Yes’ and 07 opted ‘No’. The 

2result was 182.933 while the tabulated value at 0.05 level is 3.841.  Hence, the statement 

was supported. 

Table 46  Discussion leads to fruitful atmosphere of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 158 52 75.23 % 24.77 % 53.505 1 0.000* 

* shows 0.05 % level of significance 

 

Table 46 indicates that the question was asked from the teachers and out of 210 

secondary school teachers 158 responded in positive and 52 out of 210 responded in negative. 

Chi-Square result was 53.505 while the tabulated value at 0.05 level is 3.841. It showed that 

the calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 47  There is competitive classroom environment. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 179 31 85.23 % 14.77 % 104.305 1 0.000* 

* shows 0.05 % level of significance 
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Table 47 shows that the question was asked from the secondary school teachers and 

out of 210 secondary school teachers, 179 responded in positive and only 31 secondary 

school teachers responded in negative. After the application of statistical test, the Chi-Square 

result was calculated 104.305 while the tabulated value at 0.05 level is 3.841. It showed that 

the calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 48  Students respond in competitive classroom environment. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 143 67 68.09 % 31.91 % 27.505 1 0.000* 

* shows 0.05 % level of significance 

 

Table 48 indicates that the question was asked from the teachers and in response to 

these question 143 teachers out of 210 opted for ‘Yes’ and 67 out of 210 teachers opted for 

‘No’. Chi-Square result was 27.505 while the tabulated value at 0.05 level is 3.841.  Hence, 

the statement was supported. 

Table 49 Teachers change the environment of classroom for getting proper 

objectives. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 160 50 76.19 % 23.81 % 57.619 1 0.000* 

* shows 0.05 % level of significance 
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Table 49 shows that the question was asked whether teachers changed the classroom 

environment for getting proper objectives. In response to this question out of 210 teachers 

160 replied ‘Yes’ and 50 out of 210 teachers replied ‘No’, the 2value was calculated 57.619 

while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater 

than the tabulated value. Hence, the statement was supported. 

Table 50 Classrooms attract teachers by their physical structure. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 130 80 61.90 % 38.10 % 11.905 1 0.001* 

* shows 0.05 % level of significance 

 

Table 50 indicates that the question was administered to the teachers and out of 210 

teachers 130 responded in positive and 80 teachers responded in negative. The 2value was 

calculated 11.905 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 

Table 51  Classrooms are well-ventilated and well-lighted. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 177 33 84.28 % 15.71 % 98.743 1 0.000* 

* shows 0.05 % level of significance 
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Table 51 shows that the question was administered to the teachers and 177 teachers 

with the percentage of 84.28 % agreed and 33 teachers with the percentage of 15.71 % 

disagreed. 2 value was calculated 98.743 while the tabulated value at 0.05 level is 3.841. It 

showed that the calculated value is greater than the tabulated value. Hence, the statement was 

supported. 

Table 52  There are colorful bulletin boards in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 168 42 80 % 20 % 75.600 1 0.000* 

* shows 0.05 % level of significance 

 

Table 52 indicates that the question was asked from the teachers and 168 teachers out 

of 210 agreed while 42 teachers out of 210 teachers disagreed. The Chi-Square value was 

calculated 75.600 while the tabulated value at 0.05 level is 3.841. It showed that the 

calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 53 There is traditional arrangement of the desks and chairs in the 

classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 126 84 60 % 40 % 8.400 1 0.004* 

* shows 0.05 % level of significance 
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Table 53 shows that the question was asked from the teachers. 126 teachers out of 210 

opted for ‘Yes’ and 84 teachers out of 70 opted for ‘No’. The test was applied on the data; the 

2 value was found 8.400 while the tabulated value at 0.05 level is 3.841.  Hence, the 

statement was supported. 

Table 54  There is traditional arrangement of the desks and chairs in the 

classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 177 33 84.28 % 15.72 % 98.743 1 0.004* 

* shows 0.05 % level of significance 

 

Table 54 indicates that the question was asked from the teachers and out of 210 

teachers 177 responded in ‘Yes’ and 33 out of 210 responded in ‘No’. The 2 calculation was 

98.743 while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is 

greater than the tabulated value. Hence, the statement was supported. 

Table 55  Our schools produce good citizens. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 144 66 68.57 % 31.43 % 28.971 1 0.000* 

* shows 0.05 % level of significance 
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Table 55 shows that the question was asked from the teachers and 144 teachers out of 

210 opted for ‘Yes’ and 66 teachers out of 210 opted for ‘No’. The 2 value was 28.971 while 

the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 56  Our students are active participants in the activities of the community. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 179 31 85.23 % 14.77 % 104.305 1 0.000* 

* shows 0.05 % level of significance 

 

Table 56 indicates that the question was administered to the secondary school 

teachers, 179 out of 210 teachers opted for ‘Yes’ and 31 teachers opted for ‘No’. After the 

application of Chi-Square test the 2 value was 104.305 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 57  Our classrooms are the representatives of the society. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 189 21 90 % 10 % 134.400 1 0.000* 

* shows 0.05 % level of significance 
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Table 57 shows that the question was asked from the teachers and 189 out of 210 

teachers, 90 % had accepted and 21 out of 210 teachers 10 % had rejected the idea, after the 

application of 2value was calculated 134.400 while the tabulated value at 0.05 level is 3.841.  

Hence, the statement was supported. 

Table 58 Teachers are leaders. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 196 14 93.33 % 6.67 % 157.733 1 0.000* 

* shows 0.05 % level of significance 

 

Table 58 indicates that the question was administered to the secondary school 

teachers. The number of participants was 210, and out of 210 teachers 196 opted for ‘Yes’ 

and 14 out 210 opted for ‘No’. After the application of Ch-Square test, the value was 

calculated 157.733 while the tabulated value at 0.05 level is 3.841. It showed that the 

calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 59 In cooperative learning, teaching gives students the power of 

responsibility. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 195 15 92.85 % 7.15 % 154.286 1 0.000* 

* shows 0.05 % level of significance 
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Table 59 shows that the question was asked from the teachers and 195 out of 210 

teachers agreed and 15 out of 210 teachers disagreed to the question, the 2 value was found 

154.286 while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is 

greater than the tabulated value. Hence, the statement was supported. 

Table 60  Leader-like teachers are good motivators. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 175 35 83.33 % 16.66 % 93.333 1 0.000* 

* shows 0.05 % level of significance 

 

Table 60 indicates that the question was asked from the teachers and among the 

teachers 175 out of 210 agreed and 35 teachers out of 70 disagreed to the idea. The test was 

administered on the data; the 2 value was found 93.333 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 61 Students work hard if they are satisfied with the teachers work. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 170 40 80.95 % 19.05 % 80.476 1 0.000* 

* shows 0.05 % level of significance 
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Table 61 shows that the question was administered to the secondary school teachers 

and total participants were 210 secondary school teachers and among them 170 accepted and 

40 rejected the notion. The 2value was calculated 80.476 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 62  Students are focused on behaving like good citizens. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 183 27 87.14 % 12.86 % 115.886 1 0.000* 

* shows 0.05 % level of significance 

 

Table 62 indicates that the question was asked from the secondary school teachers and 

out of 210 secondary school teachers, 183 replied ‘Yes’ and 27 teachers replied ‘No’. The 

statistical test was applied; the Chi-Square value was 115.886 while the tabulated value at 

0.05 level is 3.841.  Hence, the statement was supported. 

Table 63 Our schools are producing productive students. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 183 27 87.14 % 12.86 % 115.886 1 0.000* 

* shows 0.05 % level of significance 
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Table 63 shows that the question was asked from the teachers and out of 210 teachers, 

183 teachers accepted and 27 rejected the idea. The 2 value was 115.886 while the tabulated 

value at 0.05 level is 3.841. It showed that the calculated value is greater than the tabulated 

value. Hence, the statement was supported. 

Table 64 Students given opportunities to participate in deciding major issues  

of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 177 33 84.28 % 15.72 % 98.743 1 0.000* 

* shows 0.05 % level of significance 

 

Table 64 indicates that the question was administered to the teachers and out of 210 

teachers, 177 agreed and 33 disagreed to the idea. The test was applied on the data for 

obtaining the statistical results; the 2 value was calculated 98.743 while the tabulated value 

at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 65  Students are allowed to participate in minor issues of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 171 39 81.42 % 18.58 % 82.971 1 0.000* 

* shows 0.05 % level of significance 
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Table 65 shows that the question was administered to the teachers and out of 210 

teachers, 171 agreed and 39 disagreed to the idea. The Chi-Square result was found 82.971 

while the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 66 Students have the sense of social responsibilities. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 125 85 59.52 % 40.48 % 7.619 1 0.006* 

* shows 0.05 % level of significance 

 

Table 66 indicates that the question was asked from the teachers and total participants 

were 210. 125 teachers replied in positive and 85 teachers replied in negative. The Chi-square 

value was calculated 7.619 while the tabulated value at 0.05 level is 3.841.  Hence, the 

statement was supported. 

Table 67  Our classroom curriculum instills democratic values in the students. 

Respondents Yes No Yes % No % 2 df P-value 
Teachers 152 58 72.38 % 27.62 % 42.076 1 0.000* 

* shows 0.05 % level of significance 
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Table 67 shows that the question was administered to the secondary school teachers 

and out of 210 secondary school teachers, 152 replied in ‘Yes’ and 58 out of 210 secondary 

school teachers replied in ‘No’.  The statistical test was applied for the obtaining the results. 

The 2 value was found 42.076 while the tabulated value at 0.05 level is 3.841.  Hence, the 

statement was supported. 

Principals’/Head Masters’ Data Analysis 

Table 68  There is interaction between students and teachers in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 64 06 91.43 % 8.57 % 48.057 1 0.000* 

* shows 0.05 % level of significance 

 

Table 68 indicates that the Heads are considered keen observers in the school. 

Therefore, they were asked about the interaction between students and teachers in the 

classroom. 64 Out of 70 principals replied that there was interaction between the students and 

teachers in the classroom, while only 6 rejected the point. P-value was found 0.0000. The 

2value was found 48.056 while the tabulated value at 0.05 level is 3.841. It showed that the 

calculated value is greater than the tabulated value. Hence, the statement was supported. 
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Table 69  There is freedom of expression in the classrooms. 
 
Respondents Yes No Yes % No % 2 df P-value 

Principals 64 06 91.43 % 8.57 % 48.057 1 0.000* 
* shows 0.05 % level of significance 

 

Table 69 shows that the Principals/Head Masters of the schools were also asked 

whether the students have freedom of expression in the classroom. Interestingly, majority of 

the principals/Head Masters agreed. The results showed that 91.43% percent of the 

Principals/Head Masters supported the views of the students and teachers. The 2 test was 

found 48.057 while the tabulated value at 0.05 level is 3.841. It showed that the calculated 

value is greater than the tabulated value. Hence, the statement was supported. 

Table 70  There is environment of cooperation in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 61 09 87.14 % 12.86 % 38.629 1 0.000* 

* shows 0.05 % level of significance 

 

Table 70 indicates that the question was asked from Principals/Head Masters and out 

of 70 Heads 87.14 % responded in positive and the 12.86 % responded in negative. 2value 

was 38.629 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 
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Table 71 There is competitive environment in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 63 07 90 % 10 % 44.800 1 0.000* 

* shows 0.05 % level of significance 

 

Table 71 shows that the Principals/Head Masters were asked to this question and 63 

out of 70 responded in ‘Yes’ and 07 out of 70 responded in ‘No’.  The Chi-Square 2 value 

was 44.800 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was 

supported. 

Table 72  Students often agree with the teachers’ views in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 53 17 75.71 % 24.29 % 18.514 1 0.000* 

* shows 0.05 % level of significance 

 

Table 72 indicates that the Principals are measured keen observers in the school. 

Therefore, they were asked about this question. 53 Out of 70 principals replied ‘Yes’ and 17 

out of 70 replied ‘No’.  The 2 value was found 18.514 while the tabulated value at 0.05 level 

is 3.841.  Hence, the statement was supported. 
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Table 73  There is friendly behavior of students with their teachers. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 45 25 64.28 % 35.72 % 5.714 1 0.017* 

* shows 0.05 % level of significance 

 

Table 73 shows that the question was asked from the Heads for their opinion. In 

response to this question 45 out of 70 accepted and 25 rejected the idea. The Chi-square 2 

value was found 5.714 while the tabulated value at 0.05 level is 3.841. It showed that the 

calculated value is greater than the tabulated value. Hence, the statement was supported. 

Table 74  Teachers share classroom responsibilities with their students. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 47 23 67.14 % 32.86 % 8.229 1 0.004* 

* shows 0.05 % level of significance 

 

Table 74 indicates that the question was asked from Principals/Head Masters. Forty 

seven out of 70 accepted that teachers shared classroom responsibilities with their students 

and 23 heads out of 70 rejected this statement. The Chi-Square test was applied on the data. 

The 2 value was found 8.229 while the tabulated value at 0.05 level is 3.841. It showed that 

the calculated value is greater than the tabulated value. Hence, the statement was supported. 
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Table 75  Teachers involve their students in the classrooms activities. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 60 10 85.71 % 14.29 % 35.714 1 0.000* 

* shows 0.05 % level of significance 

 

Table 75 shows that the Heads’ views are very important in this regard so they were 

asked whether their teachers involved students in the classroom activities. In response to this 

question 60 heads out of 70 responded positively and 10 out of 70 responded negatively. 

After the application of Chi-Square on the said data, the 2 value was found 35.417 while the 

tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 76 There is group discussion in the classrooms.  

Respondents Yes No Yes % No % 2 df P-value 
Principals 59 11 84.28 % 15.72 % 32.914 1 0.000*

* shows 0.05 % level of significance 

 

Table 76 indicates that the Principals/Head Masters responded to this question and 59 

out of 70 heads responded in ‘Yes’ and 11 Heads out of 70 responded in ‘No’. The Chi-

Square result was 32.914 while the tabulated value at 0.05 level is 3.841.  Hence, the 

statement was supported. 
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Table 77  Teachers value the views of students in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 59 11 84.28 % 15.72 % 32.914 1 0.000* 

* shows 0.05 % level of significance 

 

Table 77 shows that the question was asked from the heads of the secondary schools. 

Fifty nine heads out of 70 responded ‘Yes’ and 11 out of 70 heads responded ‘No. The Chi-

Square result 2 was calculated 32.914 while the tabulated value at 0.05 level is 3.841. It 

showed that the calculated value is greater than the tabulated value. Hence, the statement was 

supported. 

Table 78  Discussion leads to fruitful atmosphere of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 61 09 87.14 % 12.86 % 38.629 1 0.000*

* shows 0.05 % level of significance 

 

Table 78 indicates that the Heads were asked whether discussion led to the fruitful 

atmosphere of the classroom. In response to this question, 61 out of 70 responded in positive 

and 09 out of 70 responded in negative, Chi-Square results was found 38.629 while the 

tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater than the 

tabulated value. Hence, the statement was supported. 
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Table 79  There is competitive classroom environment. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 63 07 90 % 10 % 44.800 1 0.000* 

* shows 0.05 % level of significance 

 

Table 79 shows that the question was administered to the Heads. In response to this 

question 63 secondary school heads out of 70 replied ‘Yes’ and only 07 secondary school 

heads replied ‘No’. Chi-Square result was found 44.800 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 80  Students respond in competitive classroom environment. 

 

Respondents Yes No Yes % No % 2 df P-value 
Principals 46 24 65.71 % 34.29 % 6.914 1 0.009* 

* shows 0.05 % level of significance 

 

Table 80 indicates that the question was asked from the Heads and Forty six heads out 

of 70 opted for ‘Yes’ and 24 heads out of 70 opted for ‘No’. After the application of Chi-

Square test, value was calculated 6.914 while the tabulated value at 0.05 level is 3.841. It 

showed that the calculated value is greater than the tabulated value. Hence, the statement was 

supported. 
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Table 81 Teachers change the environment of classrooms for getting proper 

objectives. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 46 24 65.71 % 34.29 % 6.914 1 0.009* 

* shows 0.05 % level of significance 

 

Table 81 shows that the Principals/Head Masters were asked to this question.  In 

response to this question, 46 heads out of 70 replied ‘Yes’ and 24 heads out of 70 replied 

‘No’. After the application of Chi-Square test value was found 6.914 while the tabulated 

value at 0.05 level is 3.841. It showed that the calculated value is greater than the tabulated 

value. Hence, the statement was supported. 

Table 82 Classrooms attract the students by their physical structure. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 66 04 94.28 % 5.72 % 54.914 1 0.000* 

* shows 0.05 % level of significance 

 

Table 82 indicates that the opinion of the Heads was also calculated in this regard. In 

response to this question, 66 Heads out of 70 responded positively, and only 04 out of 70 

responded negatively. After the application of 2test, the value was observed 54.914 while 

the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 
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Table 83  Classrooms are well-ventilated and well-lighted. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 56 14 80 % 20 % 25.200 1 0.000* 

* shows 0.05 % level of significance 

 

Table 83 shows that the Heads of the secondary school were asked this question and 

56 heads out of 70 agreed that the classroom were well-ventilated and well-lighted and 14 

heads out of 70 did not agree. After the application of Chi-Square test on the data, result 

showed that 2 value was 25.200 while the tabulated value at 0.05 level is 3.841. It showed 

that the calculated value is greater than the tabulated value. Hence, the statement was 

supported. 

Table 84  There are colorful bulletin boards in the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 63 7 90 % 10 % 44.800 1 0.000* 

* shows 0.05 % level of significance 

 

Table 84 indicates that the question was asked from the Heads and 63 Heads out of 70 

said ‘Yes’ and 07 Heads said ‘No’. Chi-Square result was 44.800 while the tabulated value at 

0.05 level is 3.841.  Hence, the statement was supported. 
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Table 85 There is traditional arrangement of the desks and chairs in the 

classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 52 18 74.28 % 25.72 % 16.514 1 0.000* 

* shows 0.05 % level of significance 

 

Table 85 shows that the question was asked from Principals/Head Masters. Out of 70 

with the percentage of 74.28 % opted for ‘Yes’ and 18 principals/Head Masters with the 

percentage of 25.72 % opted for ‘No’. The Chi-Square value was calculated 16.514 while the 

tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 86  Informal setting of the classrooms develop sharing of interpersonal skills  

and communication. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 66 04 94.28 % 5.72 % 54.914 1 0.000* 

* shows 0.05 % level of significance 

 

Table 86 indicates that the question was asked Principals/Head Masters. Sixty six 

Principals/Head Masters with the percentage of 94.28 % responded in positive and only 04 

with the percentage of 5.72 % responded in negative. The Chi-Square value was calculated 

54.914 while the tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

 

0 20 40 60 80 100

Yes

No

Principals/Head Masters

Principals/Head Masters

0 20 40 60 80 100

Yes

No

Principals/Head Masters

Principals/Head Masters



121 
 

Table 87  Our schools produce good citizens. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 46 24 65.71 % 34.29 % 6.914 1 0.009* 

* shows 0.05 % level of significance 

 

Table 87 shows that the question was asked from the Heads, 46/70 opted for ‘Yes’ 

and 24/70 opted for ‘No’. The Chi-Square value was 6.914 while the tabulated value at 0.05 

level is 3.841.  Hence, the statement was supported. 

Table 88  Our students are active participants in the activities of the community. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 62 08 88.57 % 11.43 % 41.657 1 0.000*

* shows 0.05 % level of significance 

 

Table 88 indicates that response to this question, 62 out of 70 Heads opted for ‘Yes’ 

and 08 out of 70 Heads opted for ‘No’. The Chi-Square result was 41.657 while the tabulated 

value at 0.05 level is 3.841. It showed that the calculated value is greater than the tabulated 

value. Hence, the statement was supported. 

Table 89  Our classrooms are the representatives of the society. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 62 08 88.57 % 11.43 % 41.657 1 0.000* 

* shows 0.05 % level of significance 
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Table 89 shows that the opinion of the Heads regarding this question was sought. 62 

out of 70 Heads 88.57 % agreed and 08 out of 70 Heads 11.43 % disagreed. The Chi-Square 

result was found 41.657 while the tabulated value at 0.05 level is 3.841.  Hence, the statement 

was supported. 

Table 90  Teachers are leaders. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 57 13 81.42 % 18.58 % 27.657 1 0.000* 

* shows 0.05 % level of significance 

 

Table 90 indicates that the question was administered to the Heads of the secondary 

schools, 57/70 opted for ‘Yes’ and 13/70 opted for ‘No’. The statistical test was applied on 

the data, the Chi-square value was calculated 27.657 while the tabulated value at 0.05 level is 

3.841.  Hence, the statement was supported. 

Table 91 In Cooperative learning, teaching gives the students the power of 

responsibility. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 63 07 90 % 10 % 44.800 1 0.000* 

* shows 0.05 % level of significance 
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Table 91 shows that the secondary school Heads were asked this question and 63 out 

of 70 Heads agreed and 07 out of 70 Heads disagreed. The 2 value was 44.800 while the 

tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater than the 

tabulated value. Hence, the statement was supported. 

Table 92  Leader-like teachers are good motivators. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 59 11 84.28 % 15.72 % 32.914 1 0.000* 

* shows 0.05 % level of significance 

 

Table 92 indicates that the opinion of the principals at secondary level was sought and 

59 heads out of with the percentage of 84.28 % accepted and 11 heads with the percentage of 

15.72 % rejected the notion.  The Chi-Square value was calculated 32.914 while the tabulated 

value at 0.05 level is 3.841. It showed that the calculated value is greater than the tabulated 

value. Hence, the statement was supported. 

Table 93  Students work hard if they are satisfied with the teachers work. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 66 04 94.28 % 5.72 % 54.914 1 0.000* 

* shows 0.05 % level of significance 
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Table 93 shows that the question was asked from the Heads of the secondary 

institutions. Total participants were 70, 66 accepted and only 04 rejected the idea. The 

2value was calculated 54.914 while the tabulated value at 0.05 level is 3.841.  Hence, the 

statement was supported. 

Table 94  Students are focused on behaving like good citizens. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 60 10 85.71 % 14.29 % 35.714 1 0.000* 

* shows 0.05 % level of significance 

 

Table 94 indicates that the question was also administered to the secondary school 

heads, out of 70,60 replied ‘Yes’ and 10 replied ‘No’.  The 2value was calculated 35.714 

while the tabulated value at 0.05 level is 3.841. It showed that the calculated value is greater 

than the tabulated value. Hence, the statement was supported. 

Table 95 Our schools are producing productive students. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 58 12 82.85 % 17.15 % 30.229 1 0.000* 

* shows 0.05 % level of significance 
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Table 95 shows that the question was asked from the secondary school Heads, out of 

70 Heads, 58 accepted and 12 rejected the idea.  The Chi-Square value was 30.229 while the 

tabulated value at 0.05 level is 3.841.  Hence, the statement was supported. 

Table 96 Students given opportunities to participate in deciding major issues  

of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 47 23 60 % 40 % 8.229 1 0.004* 

* shows 0.05 % level of significance 

 

Table 96 indicates that the question was administered to the Heads and out of 70 

Heads, 47 Heads responded in positive and 23 responded in negative. The statistical test was 

applied on the data. The Chi-Square value was calculated 8.229 while the tabulated value at 

0.05 level is 3.841. It showed that the calculated value is greater than the tabulated value. 

Hence, the statement was supported. 

Table 97  Students are allowed to participate in minor issues of the classrooms. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 65 05 92.85 %  7.15 % 51.429 1 0.000* 

* shows 0.05 % level of significance 
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Table 97 shows that the question was administered to the heads and out of 70,65 

Heads with the percentage of 92.85 said ‘Yes’ and 05 Heads with the percentage of 7.15 said 

‘No’. The 2 value was calculated 51.429 while the tabulated value at 0.05 level is 3.841.  

Hence, the statement was supported. 

Table 98 Students have the sense of social responsibilities. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 46 24 65.71 % 34.29 % 6.914 1 0.009* 

* shows 0.05 % level of significance 

 

Table 98 indicates that the question was asked from the secondary school heads and 

46 out of 70 replied in positive and 24 out of 70 replied in negative. The statistical test was 

applied for the result. The Chi-Square value was calculated 6.914 while the tabulated value at 

0.05 level is 3.841. It showed that the calculated value is greater than the tabulated value. 

Hence, the statement was supported. 

Table 99  Our classroom curriculum instills democratic values in students. 

Respondents Yes No Yes % No % 2 df P-value 
Principals 44 26 62.85 % 37.15 % 4.629 1 0.031* 

* shows 0.05 % level of significance 
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Table 99 shows that the question was asked from Principals/Head Masters. Total 

participants were 70, 44 responded in ‘Yes’ and 26 out of 70 responded in ‘No’. The test was 

applied on the data. The Chi-Square value was found 4.629 while the tabulated value at 0.05 

level is 3.841. It showed that the calculated value is greater than the tabulated value. Hence, 

the statement was supported. 
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DISCUSSION 

The study identified the existence of interaction between teachers and students in their 

classroom. The same idea is supported by Muntner (2008) said that each day, teachers made 

innumerable choices and facilitated countless of interactions between teachers and the 

students.  

The results of the study revealed that teachers, students and Heads were in favor of 

freedom of expression in the class. Golash (2010) has also focused on traditional 

justifications.  

The results of the study revealed that there was cooperative environment in the class. 

Slavin (2008) has also suggested a hypothetical model intended to acknowledge the 

contributions of each of the major hypothetical viewpoints and the similar role that each plays 

in co-operative learning processes. He describes situation under which each may function. 

The result of the researcher is in harmony to Slavin (2008). 

The results indicated that students felt competition in their classrooms. The course 

contented options, distinctions in classroom level, topic liking, and the participation of 

outside organizations could improve the many various forms that co-operative learning in a 

competitive environment might assume in specialized training, (Attle, 2007). The result of 

the study is in consistency with the Attle (2007) views. 

The results indicated that mostly students agreed to the teachers’ views in the 

classroom. According to the States News Service report, (2010), in the majority of the 

classroom environment mostly students agree with the teachers’ views in the classroom. The 

results show that the students often agreed with the teachers’ views in the classroom.  

The results of the study revealed that there was friendly behavior of the teachers with 

their students. According to Young et al., (2012) that friendly behavior in the classroom 
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environment encourages the abilities of the learners and students feel motivated to face 

challenges. The result obtained from the data was also supporting the views of the author. 

The results of study revealed that teachers shared the classroom responsibilities with 

their students. Waterman (2006) says that teachers need to give students more responsibilities 

in the classroom. More responsibilities to the students will make them responsible. After the 

calculation and application of statistical test on the data, results agreed to the views of 

Waterman (2006). 

The study identified that teachers involved their students in the classroom activities. 

According to Marano (2004), Learners develop social skills and uphold the values of caring 

and responsibility in the institution and in the society. Activity programs provide chances for 

learners to participate significantly in various associations and groups. Well-built, well 

balanced activities/programs can help learners grow self-confidence, create meaningful 

relationship, and develop a sense of responsibility and citizenship. The results are supported 

by Marino’s (2004) views. 

The study identified that there was group discussion between teachers and students. 

According to Dawes (2012), Discussion tricks in the Classroom give confidence and support 

to the students. In some subjects, discussion brings fruitful results. The results of the 

researcher were in considerably the views of the author. 

The results of study revealed that teachers valued the views of their students. 

According to Brookfield (2006), teachers must give importance the views of the students. 

The results showed consisting with the given idea. 

The results of the study revealed that discussion led to fruitful atmosphere of the 

classroom. According to Spiegel (2005) communication is the most important part of 
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teaching learning process. But when discussion is added in the classroom environment, it 

provides good results. Discussion as an instrument, leads to commitment, expression etc. The 

result is supported. 

The results of the study revealed that students liked the competitive environment of 

their classroom. According to Hunniford (2009), competitive environment is always liked by 

the students. In fact in this environment every student wants to show his efficiency. 

Competitive environment is need for today’s classroom environment. The results of the 

investigator are significant according to the idea of the authors. 

The results indicated that most of the students responded in the competitive classroom 

environment. According to Lubienski (2005), students respond in competition. In the 

classroom there should be many activities essential for promotion of competition among the 

students. Other aspects of school activities are used as elements of the general promotional 

efforts, things like performances, field trips, etc. The result of the researcher is significant 

according to the views of the Lubienski (2005). 

The results indicated that the teachers changed the classroom environment for getting 

proper objectives. According to Dean and Hubbell (2012) for achieving the educational goal, 

teachers must change it for getting the proper objectives; the view-point of the Dean and 

Hubbell is also supported by the results of the researcher. 

The results showed that students were attracted by the physical structure of their 

classrooms. According to Stevenson (2007), students like the physical attraction of the 

school. In fact schools need clearly expressed vision when considering design. The results of 

the collected data are supporting the views of Stevenson. 

The results raveled that the classrooms were well-ventilated and well-lighted. 

According to Bergin & Bergin (2012), for the students’ knowledge development the physical 

environment is very important, because an easy environment can facilitate the students. 
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Psychologically, through ample light and air. The results of the study were supporting the 

views of Bergin & Bergin (2012). 

The results showed that the classrooms were facilitated with colorful bulletin boards. 

According to Brandi (2011), colorful bulletin boards are really good time savers. Visual 

attention is the explanation to keep students busy in interactive bulletin boards. Plain, boring 

boards with small color or visual demand will not hold students’ interest. Coordinated colors 

and visual appeal to bulletin board presentation is very essential for the students’ 

development. The results are significance and supporting. 

The study revealed that the students had the traditional arrangement of desks and 

chairs in their classrooms. According to Simon (2008) in present educational settings, not all 

classrooms are the same. The traditional classroom is now one of a variety of reproductions 

used in institutions of education; other reproductions include online and mixture classrooms, 

the latter incorporating characteristic of both traditional and online classrooms. Traditional 

classrooms typically show a number of universal features. The result of the data is also 

supporting the views of the researcher. 

The results indicated that informal setting of the classroom developed interpersonal 

skills and communication in the students. According to Colao (2010), classroom with the aim 

of developing students’ participation via promoting student involvement, cooperation both 

mentally and socially, group activity builds society by working together to a universal goal. 

The views of the Colao (2010) are accepted by the results of the data. 

The results showed that our schools produced good citizens. According to Cheema 

(2011), in the present society, making of a good citizen is a main problem. Basic 

accountability for preparing good superiority citizens rests with our educational organization, 

teachers and parents. At secondary school level, separately from the core subjects, syllabus 

for all torrents must include courses in civics, government, economics, management, current 
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events, etc. The result of the researcher is significance as the views of the Cheema (2011) are 

in harmony. 

The results of the study indicated that students were active participants of the 

community. According to Brown (2008), Learning centers are the major sources, because 

institutions are providing the active participants of the society. The researcher’ views are 

supported by Brown (2008). 

The study indicated that our classrooms were the representatives of the society. 

According to Ellen et al., (2011), school and classroom are places where teachers use to 

prepare productions for the society. The results of the researchers are also supporting. 

The study indicated that teachers were leaders. According to Wattleton (2011), 

Teacher-leaders place their learners’ learning as their chief objective and work within their 

own classrooms to recover students’ accomplishment. This is and should be one of the 

mainly necessary performs of teacher leadership. Moreover, teacher-leaders work jointly with 

other educators to expand their own learning, progress school improvement efforts through 

professional improvement, and support communal dream and values. The results are showing 

support to the views of Wattleton (2011). 

The study revealed that in cooperative learning, teaching gave the power of 

responsibility to the students. Duplass (2006), Teacher supervision—the teacher should 

always check group society to ensure that students are not veering too far off task. The 

teacher should also be obtainable to answer his students’ questions and guide conversation if 

essential. Heterogeneous groups—the teacher creates groups of different ability levels and 

backgrounds. Positive interdependence—by setting group goals and working towards a 

incentive or final learning outcome, face-to-face communication—students are convinced to 

use spoken and nonverbal interaction to explain problems and explain learning material. 
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Individuality accountability—students are responsible for their tasks and for maintain. The 

results are also supporting the Duplass (2006) views. 

The results indicated that leader-like teachers were good motivators. According to 

MacGregor and Taswell (2007), every individual can be a leader. Leader involves big and 

small leadership. Leadership means how to work with the other people, team building, 

communication skills, creative thinking, etc. Students learn what's necessary to do 

impressive, even if that something is just communication. In the classroom teachers must 

present/teacher’s themselves as leaders like teachers. The same idea is supported by 

MacGregor and Taswell (2007). 

The results of the study showed that students worked hard if they are satisfied with 

the teachers’ work. According to Ellie et al., (2012), classroom environment explains much 

of the visible relationship between teachers/students satisfaction. The situations in which 

instructors’ work matters is enormous deal to them and, ultimately, to their students. 

Instructors are more pleased and plan to stay longer in schools that have a constructive work, 

self-determining of the school’s learner. The same idea is supported. 

The results revealed that students should be focused on behaving as good citizens. 

Students are not with in accord with what good citizenship denotes than are teachers, policy 

makers, or officials. When a student in focus group asked said what he meant to be a good 

citizen was to be  active and stand up for what one believed in. If a student  from a different 

city California school told that to be a good citizen, one needed to follow the rules as hard as 

one could, even though one wanted to break them sometimes like cattle, (Kahne et al., 2003). 

The views of Kahne (2003) are supporting the results of the researcher. 

The results proved that our schools produced productive students. According to Dunn 

(2013), school environment is providing multiples types of facilities, in which, formal and 

informal teaching, use of library, laboratory, co-curricular activities, etc are included. In that 
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way, institution is providing productive students towards society. The results are supported 

by author’s views. 

The results indicated that students were given opportunities to participate in major 

issues of their classrooms. According to Melissa (2013), in the classroom environment 

involves different types of problems, a teacher must look towards the students at the start of 

the class. And if there is some major problem, then he must solve it, students’ views or 

participation regarding major issues can solve problem effectively. The same idea is 

supported. 

The results indicated that students were also allowed to participate in the minor issues 

of the classroom. According to Bridgett (2008), effective classroom strategies are necessary 

to the achievement of any teacher. Teachers must know how they handle the minor issues of 

the classroom While there are some major problems that can explode in the classroom, such 

as fighting, there are also minor distractions -- such as chatting, students getting out of their 

seats without authorization and gum-chewing -- that if not held properly could take the entire 

class in problematic situation. When handled properly, with the help of students minor 

problems can be extinguished rapidly. The results are significant. 

The results indicated that students had the sense of social responsibility. According to 

the Sheldon (2013), students like to learn about social responsibility, that is why they have 

the sense of society and the social responsibility, the teacher’s role in this is very important, 

because teacher is the key personality who uses to inject. The results from the data are in 

support of the views of Sheldon (2013). 

The results indicated that curriculum instilled democratic values in the students. 

According to Bayview (2013), Curriculum Compacting is a program designed to meet the 

requirements of the student. It ensures that students who have mastered concepts in precise 

subject areas or units of study are receiving training and assignments. Students’ mastery of 
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concepts is determined by investigative assessments. Parents will be advised when a student 

demonstrates a need for Curriculum Compacting and the adaptation necessary to the normal 

program. Curriculum must inject democratic values in the students. The results support the 

views of the Bayview (2013). 
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Chapter 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
 

5.1 SUMMARY 
 

 “Classroom Environment Leading to Democracy and Social Responsibility at 

Secondary Level in Khyber Pakhtunkhwa” was quite a new study in this region. Since, the 

researcher found the study very interesting as it had direct bearing on classroom environment 

and its impact on the students’ behavior.  

The objectives of the study were: (1) to explore the social environment of the 

classroom at secondary level in Khyber Pakhtunkhwa; (2) to investigate the organizational 

environment of the classroom at secondary level in Khyber Pakhtunkhwa; (3) to analyze 

classroom environment leading to Democracy at secondary level in Khyber Pakhtunkhwa, 

and (4) to find out the classroom environment leading to Social responsibility at secondary 

level in Khyber Pakhtunkhwa. 

 All 302, 170 secondary school heads, secondary school teachers and secondary 

school students were the population for this study. The researcher visited most of the Govt. 

High Schools in the selected Districts. While in some Districts data were collected with the 

co-operation of three research assistants. Hundred percent data were collected from the Seven 

Districts. 

 A sample of 1260 was selected through stratified random sampling technique. 

Questionnaires were used as research instrument for the collection of data. The collected data 

were tabulated, analyzed and interpreted category-wise responses of the three groups, 

Principals/Head Masters, Secondary School Teachers and Secondary School Students were 

compared. To analyze the data, Chi-Square test was used as a contingency test and 

percentages were used. 
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5.2 CONCLUSIONS 

The findings of the study revealed the following conclusions: 

1. Majority of the respondents were of the view that there was interaction between 

students and teachers, interaction between the students and teachers created a positive 

classroom environment in the learning situations. 

2. Most of the respondents were of the view that there was expression of freedom in 

their classrooms, which showed the social and democratic environment in the 

classroom. 

3. Majority of the respondents were of the view that there was co-operative environment 

in the classroom between the students and teacher; co-operative environment 

generated the ability of the learners towards learning. 

4. Most of the respondents opined that there was competitive environment in their 

classroom. In a competitive environment, the students were found ready for action. In 

a competitive classroom environment the students were active participants in the 

process of learning. 

5. Majority of the respondents were of the view that the students often agreed with the 

teachers’ views in the classroom environment, it showed the sense of responsibility in 

the learning environment. 

6. Majority of the respondents were of the opinion that the teacher had friendly behavior 

with their students in the classroom environment. The friendly behavior of the teacher 

showed co-operative learning environment. 

7. A lot of the respondents were of the view that teachers used to share classroom 

responsibilities with their students. Sharing responsibilities in the classroom 

environment could motivate the students in the social life. 
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8. Majority of the respondents were of the view that teachers involved their students in 

the classroom activities. By involving the students in the classroom activities the 

students could be responsible in the society. 

9. Most of the respondents were of the view that there was group discussion in the 

classroom environment. Group discussion led the students towards the social and 

democratic environment in their life. 

10. Most of the respondents were of the opinion that their teachers valued the views of the 

students in the classroom environment. Valuing the views of students in the classroom 

showed democratic environment in the learning. 

11. Majority of the respondents were of the view that discussion led to fruitful 

atmosphere and discussion provided opportunity to gain new ideas in the learning 

process. 

12. A lot of the respondents were of the view that they liked the competitive classroom 

environment in the learning situations; competitive environment produced quick 

response in the classroom. 

13. Majority of the respondents were of the view that learners responded very well in the 

competitive classroom environment. Competitions in the classroom reflected social 

and democratic signal in the learning environment. 

14. Majority of the respondents were of the view that teachers used to change the 

classroom environment for getting proper objectives. By changing the classroom 

environment teachers could easily achieve the objectives according to the nature of 

the lesson in the classroom. 

15. Many of the respondents were of the view that classroom attracted them by its 

physical structure. Satisfaction in learning environment was a key to success in the 

classroom. 
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16. Majority of the respondents were of the opinion that the classrooms were well-

ventilated and well-lighted, which showed the satisfaction from the respondents in the 

teaching learning process. 

17. Numerous respondents were of the view that there were colorful bulletin boards in 

their classroom. Visual boards in the learning environment played an effective role in 

the teaching learning process. 

18. Majority of the respondents were of the view that there was traditional arrangement of 

the desks and chairs in the classroom. Traditional arrangements of the furniture 

developed the social aspect in the learning. 

19. Majority of the respondents were of the view that informal setting of the classroom 

developed interpersonal skills and communication. Interpersonal skills and 

communication were the basic components of social and democratic environment. 

20. Majority of the respondents were of the opinion that schools produced good citizens; 

it showed the positive aspect of learning in the society. 

21. Most of the respondents were of the opinion that students were active participants in 

the community; participation in the classroom activities encouraged the students’ 

participations in the society. 

22. Majority of the respondents were of the view that their classrooms were the 

representatives of the society, participation in the classroom activities enhanced the 

ability of the students to participate in the society. 

23. Majority of the respondents were of the view that teachers were leaders, leader-like 

teachers promoted the social and democratic values in the students in the classroom 

environment. 
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24. Majority of the respondents were of the view that co-operative learning and teaching 

gave students the power of responsibility, in co-operation and instruction of teachers, 

students learnt to bear responsibility and answerability. 

25. Most of the respondents were of the opinion that leader like teachers were good 

motivators. Teaching through motivational factors was the social and democratic 

feature of the learning environment. 

26. Majority of the respondents were of the view that students worked hard if they are 

satisfied with the teachers’ work. It showed that teacher played a very important role 

in the learning environment. 

27. Majority of the respondents were of the view that students should be focused on 

behaving like good citizens; the learners’ environment provided these opportunities to 

them in classroom. 

28. Majority of the respondents were of the view that schools were producing productive 

students. Productive learners were the outgrowth of society. 

29. Most of the respondents were of the opinion that students were given opportunities to 

participate in the major issues. Participating in major problems usually led to social 

and democratic environment. 

30. Majority of the respondents were of the view that students participated in the minor 

issues. Involving the students in minor issues was making them social and democratic. 

31. Majority of the respondents were of the view that students had the sense of social 

responsibility. It showed that the learners were moving in positive direction. 

32. Many of the respondents were of the view that classroom curriculum instilled 

democratic values. Curriculum was a set of activities for the learners, through which a 

learner improved his abilities in the society. 
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5.3 RECOMMENDATIONS 

On the basis of conclusions, the following recommendations are made. 

1. The present study revealed that there was interaction between the students and 

teachers in the classroom.  The students were given opportunities to express 

themselves in cooperative environment. It is recommended that the level of 

participation and interaction be increased. The level of participation and interaction 

can be increased by creating opportunities of team work assignments. 

2. The study revealed that there was co-operative and competitive environment in the 

classroom, so, it is recommended that teachers should promote co-operative and 

competitive environment in the classroom instructions in order to promote democracy 

and social responsibility. The objectives can be achieved through incentives for 

highest achievers of group performance instead of individual one. 

3. The study results showed that behavior of teachers was friendly and they shared 

classroom responsibilities by involving the students. It is recommended that teachers 

should plan properly all activities of the classroom to promote democracy. Students 

should be given ample opportunities to make group decisions about significant matter 

of the class. 

4. The study revealed that physical structure and classroom management played a vital 

role in the promotion of democracy and social responsibility. It is recommended, 

modern structures for classroom management should be adopted. The physical 

structure and arrangement of the classroom should be conducive for teamwork and 

group activities. 

5. The study showed that good citizens were the product of school and students 

participated in the activities of the community. It is suggested to assign every 

individual a single task in community and properly report it to the school for the 
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promotion of democratic values and thus the activities inside and outside the school 

should be bridged. 

6. The study revealed that the role of the teachers in properly democratic and social 

values was pivotal. So, it is recommended that proper and target-oriented training 

should be given to the teachers in order to develop for democracy and social 

responsibility among the students. The objectives can be achieved through donor 

agencies. 

7. The study results showed that students were given opportunities to resolve major and 

minor problems. It is recommended that the curriculum may be shaped to inculcate 

democratic values in the students in the teaching/learning environment, So that the 

students can become democratic agents of positive change in the society by the 

teacher’s guidance. 

8. On the basis of the critical analysis of the study procedures in the discussion section 

of the work, the following recommendations are made for future research in this area: 

The present study was conducted at secondary school level in Khyber Pakhtunkhwa.  

The future studies may, therefore, be conducted at College and University levels; in 

such a case the results may be different. The method of the study was descriptive. In 

future, observational studies may be conducted. The present study was conducted at 

secondary school level (Male). In future, the study may be conducted in schools 

meant for females. 
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          Annexure-A 

CLASSROOM ENVIRONMENT LEADING TO DEMOCRACY AND SOCIAL 
RESPONSIBILITY AT SECONDARY LEVEL 

IN KHYBER PAKHTUNKHWA   
 
Assalam-o-alikum!  
 Dear Student, the above mentioned statement is the research study, through which the 
researcher wants to analyze “Classroom environment leading to Democracy and Social 
Responsibility at Secondary level in Khyber Pakhtunkhwa”. Your response to this 
questionnaire will develop new knowledge in the field of Education for the best interest of 
the society. 
             

      Muhammad Irshad Ullah, 
            Scholar of Ph. D. (Education), 
                             Northern University Nowshera 
 
Name:  ____________________________________________________________ 

Class:  ____________________________________________________________ 

School Name: ____________________________________________________________ 

 
Note: Kindly tick (  ) in suitable option. 
 

1: Yes  2: No   
 

Questionnaire for Student 
GENERAL 
 
S
# 

Questions Yes No 

1 
Is there any interaction between you and your teacher in the 
classroom? 

  

2 Do you have the freedom to express yourself in the classroom?    

3 
Do you feel that there is the environment of cooperation in your 
classroom? 

  

4 Do you feel that there is a competitive environment in your classroom?   

5 
Do you think that you often agree to the teacher views in the 
classroom? 
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SOCIAL ENVIORNMENT 
S
# 

Questions Yes No 

6 Has your teacher friendly behavior with you in the classroom?   
7 Is your teacher sharing classroom responsibilities with you?   
8 Does your teacher involve you in the classroom activities?   
9 Is there a group discussion in your classroom?   
10 Does your teacher value your views in the classroom?   

11 
Do you think that discussion leads to fruitful atmosphere of the 
classroom? 

  

12 Do you like competitive classroom environment?   

13 Do the students respond in competitive classroom environment?   

14 
Does your teacher change the environment of classroom for getting 
proper objectives? 

  

 
ORGANIZATIONAL ENVIRONMENT 
S
# 

Questions Yes No 

15 Does your classroom attract you by its physical structure?   
16 Is your classroom well-ventilated and Well lighted?   
17 Is there a colorful bulletin board in your classroom?   

18 
Do you have a traditional arrangement of the desks and chairs in your 
classroom? 

  

19 
Does informal setting of the classroom develop sharing of 
interpersonal skills and communication? 

  

 
CLASSROOM AS A MODEL OF DEMOCRATIC SOCIETY 

S
# 

Questions Yes No 

20 Are our schools producing good citizens?   

21 
Do you think that our students are active participants in the activities 
of the community? 

  

22 
Do you think that our classrooms are the representatives of our 
society? 

  

23 Are teachers’ leaders?   

24 
Do you think that in cooperative learning, teaching gives students the 
power of responsibility? 

  

25 Are leader-like teachers good motivators?   

26 
Do you think that students work hard if they are satisfied with the 
teachers’ work? 

  

27 
Do you think that students should be focused on behaving like good 
citizens? 
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DEMOCRACY AND SOCIAL RESPONSIBILITY 
 
S
# 
 

Questions Yes No 

28 Do you think that our schools are producing productive students?   

29 
Are the students given opportunities to participate in deciding major 
issues of the classroom? 

  

30 
Do you think that students are allowed only to participate in minor 
issues of the classroom? 

  

31 Do students have the sense of social responsibilities?   

32 
Do you think that our classroom curriculum instills democratic values 
in students? 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



152 
 

           Annexure-B 
 

CLASSROOM ENVIRONMENT LEADING TO DEMOCRACY AND SOCIAL  
RESPONSIBILITY AT SECONDARY LEVEL 

IN KHYBER PAKHTUNKHWA 
 
Assalam-o-alikum! 
 Dear Teacher, the above mentioned statement is the research study, through which the 
researcher wants to analyze “Classroom environment leading to Democracy and Social 
Responsibility at Secondary level in Khyber Pukhtunkhwa”. Your response to this 
questionnaire will develop new knowledge in the field of Education for the best interest of 
the society. 
 
 
            Muhammad Irshad Ullah, 
            Scholar of Ph. D. (Education), 
                             Northern University Nowshera 
 
 
Name:  ________________________________________ Post: ______________________ 

Academic Qualification: _____________ Professional Qualification: __________________ 

Experience in years: _________ School Name: ___________________________________ 

 
 
Note: Kindly tick (  ) in suitable option. 

 
1: Yes  2: No 

 
Questionnaire for SST 

GENERAL 
 
S
# 

Questions Yes No 

1 
Is there any interaction between you and your students in the 
classroom? 

  

2 
Do your students have the freedom to express themselves in the 
classroom?  

  

3 
Do you feel that there is the environment of cooperation in your 
classroom? 

  

4 
Do you feel that there is a competitive environment in your 
classroom? 

  

5 
Do you think that you often agree to the students views in the 
classroom? 
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SOCIAL ENVIORNMENT 
 
S
# 

Questions Yes No 

6 Do you have friendly behavior with your students in the classroom?   
7 Do you share classroom responsibilities with your students?   
8 Do you involve your students in the classroom activities?   
9 Is there a group discussion in your classroom?   
10 Do you value the views of your students in the classroom?   

11 
Do you think that discussion leads to fruitful atmosphere of the 
classroom? 

  

12 Do you like competitive classroom environment?   

13 Do the students respond in competitive classroom environment?   

14 
Do you change the environment of classroom for getting proper 
objectives? 

  

 
ORGANIZATIONAL ENVIORNMENT 
 
S
# 

Questions Yes No 

15 Does your classroom attract you by its physical structure?   

16 Is your classroom well-ventilated and Well lighted? 
  

17 Is there a colorful bulletin board in your classroom?   

18 
Do you have a traditional arrangement of the desks and chairs in your 
classroom? 

  

19 
Does informal setting of the classroom develop sharing of 
interpersonal skills and communication? 
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CLASSROOM AS A MODEL OF DEMOCRATIC SOCIETY 
 
S
# 

Questions Yes No 

20 Are our schools producing good citizens? 
  

21 
Do you think that our students are active participants in the activities 
of the community? 

  

22 
Do you think that our classrooms are the representatives of our 
society? 

  

23 Are teachers’ leaders? 
  

24 
Do you think that in cooperative learning, teaching gives students the 
power of responsibility? 

  

25 Are leader-like teachers’ good motivators? 
  

26 
Do you think that students work hard if they are satisfied with the 
teachers’ work? 

  

27 
Do you think that students should be focused on behaving like good 
citizens? 

  

 
DEMOCRACY AND SOCIAL RESPONSIBILITY 
 
S
# 

Questions Yes No 

28 Do you think that our schools are producing productive students? 
  

29 
Are the students given opportunities to participate in deciding major 
issues of the classroom? 

  

30 
Do you think that students are allowed only to participate in minor 
issues of the classroom? 

  

31 Do think that students have the sense of social responsibilities? 
  

32 
Do you think that our classroom curriculum instills democratic values 
in students? 
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           Annexure-C 
 

CLASSROOM ENVIRONMENT LEADING TO DEMOCRACY AND SOCIAL 
RESPONSIBILITY AT SECONDARY LEVEL 

IN KHYBER PAKHTUNKHWA 
 
Assalam-o-alikum! 
 Dear Principal/Head Master, the above mentioned statement is the research study, 
through which the researcher wants to analyze “Classroom environment leading to 
Democracy and Social Responsibility at Secondary level in Khyber Pukhtunkhwa”. Your 
response to this questionnaire will develop new knowledge in the field of Education for the 
best interest of the society. 
 
            Muhammad Irshad Ullah, 
            Scholar of Ph. D. (Education), 
                             Northern University Nowshera 
 
 
Name: _________________________________________ Post: ______________________ 

Academic Qualification: _____________ Professional Qualification: __________________ 

Experience in years: _________ School Name: ___________________________________ 

 
 
Note: Kindly tick (  ) in suitable option. 

 
1: Yes  2: No   

 
 

Questionnaire for Principal/Head Master 
GENERAL 
 
S
# 

Questions Yes No 

1 
Is there any interaction between your students and your teachers in the 
classroom? 

  

2 
Do your students have the freedom to express themselves in the 
classroom?  

  

3 
Do you feel that there is the environment of cooperation in your 
classroom? 

  

4 
Do you feel that there is a competitive environment in your 
classrooms? 

  

5 
Do you think that your students often agree to the teacher views in the 
classroom? 
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SOCIAL ENVIORNMENT 
 
S
# 

Questions Yes No 

6 
Have your teachers’ friendly behavior with the students in the 
classroom? 

  

7 
Are your teacher share classroom responsibilities with the students in 
the classroom? 

  

8 
Do you think that your teacher involve students in the classroom 
activities? 

  

9 Is there a group discussion in your classroom?   
10 Do you think that your students’ views are valued in the classrooms?   

11 
Do you think that discussion leads to fruitful atmosphere of the 
classroom? 

  

12 Do you like competitive classroom environment?   

13 Do the students respond in competitive classroom environment?   

14 
Do your teachers change the environment of classroom for getting 
proper objectives? 

  

 
ORGANIZATIONAL ENVIRONMENT 
 
S
# 

Questions Yes No 

15 Do your classrooms attract the students by its physical structure?   
16 Are your classrooms well-ventilated and Well-lighted?   
17 Are there colorful bulletin boards in your classrooms?   

18 
Do you have a traditional arrangement of the desks and chairs in your 
classrooms? 

  

19 
Does informal setting of the classroom develop sharing of 
interpersonal skills and communication? 
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CLASSROOM AS A MODEL OF DEMOCRATIC SOCIETY 
 

S
# 

Questions Yes No 

20 Are our schools producing good citizens?   

21 
Do you think that our students are active participants in the activities 
of the community? 

  

22 
Do you think that our classrooms are the representatives of our 
society? 

  

23 Are teachers’ leaders?   

24 
Do you think that in cooperative learning, teaching gives students the 
power of responsibility? 

  

25 Are Leader-like teachers good motivators?   

26 
Do you think that students work hard if they are satisfied with their 
teacher’s work? 

  

27 
Do you think that students should be focused on behaving like good 
citizens? 

  

 
DEMOCRACY AND SOCIAL RESPONSIBILITY 
 
S
# 
 

Questions Yes No 

28 Do you think that our schools are producing productive students?   

29 
Are the students given opportunities to participate in deciding major 
issues of the classroom? 

  

30 
Do you think that students are allowed only to participate in minor 
issues of the classroom? 

  

31 Do you think that students have the sense of social responsibilities?   

32 
Do you think that our classroom curriculum instills democratic values 
in students? 
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         Annexure-D 
 

List of Visited Schools in District Peshawar 
 

 Govt. High School Watpaga Peshawar.    (Rural) 

 Govt. High School Nanak Pura Peshawar.    (Urban) 

 Govt. High School Jogiwara Peshawar.    (Urban) 

 Govt. High School Nauthia Peshawar.    (Urban) 

 Govt. High School Civil Quarters Peshawar.   (Urban) 

 Govt. High School Gulozai Peshawar.    (Rural) 

 Govt. High School Surezai Bala Peshawar.    (Rural) 

 Govt. High School Beri Bagh Peshawar.    (Urban) 

 Govt. Centennial Model High School No, 4 Peshawar.  (Urban) 

 Govt. Higher Secondary School Musa Zai Peshawar.  (Rural)  
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         Annexure-E 

List of Visited Schools in District Kohat 
 

 Govt. High School Lachi Kohat.     (Urban) 

 Govt. High School Ziarat Sheikh Alladad Kohat.   (Rural) 

 Govt. High School No, 2 Kohat.     (Urban) 

 Govt. High School Muslim Abad Kohat.    (Urban) 

 Govt. Comprehensive High School Kohat.    (Urban) 

 Govt. Higher Secondary School No, 1 Kohat.   (Urban) 

 Govt. High School Gumbat Kohat.     (Rural) 

 Govt. High School Pershi, Kohat.     (Rural) 

 Govt. Model High School No, 3 Kohat.    (Urban) 

 Govt. Higher Secondary School Chorlaki Kohat.   (Rural)  
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         Annexure-F 

List of Visited Schools in District Mardan 

 
 Govt. High School Fathma Mardan.     (Rural) 

 Govt. High School Katlang Mardan.     (Rural) 

 Govt. High School Jamal Garhi Mardan.    (Rural) 

 Govt. High School Badar Banda Mardan.    (Rural) 

 Govt. High School Gadar Mardan.     (Rural) 

 Govt. High School Farman Koroona Mardan.   (Rural) 

 Govt. High School Bisket Gunj Mardan.    (Urban) 

 Govt. High School Sawal Dher Mardan.    (Urban) 

 Govt. Centennial Model High School Bank Road Mardan.  (Urban) 

 Govt. High School Babozia Katlang Mardan.   (Rural) 
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         Annexure-G 

List of Visited Schools in District Haripur 
 

 Govt. High School Bhera Haripur.     (Rural) 

 Govt. High School Bp Dehri Haripur.    (Urban) 

 Govt. High School C. Jail Haripur.     (Urban) 

 Govt. High School Chantri Haripur.     (Urban) 

 Govt. High School Chhajjian Haripur.    (Urban) 

 Govt. High School Dartian Haripur.     (Rural) 

 Govt. High School Darwesh Haripur.    (Rural) 

 Govt. High School Dingi Haripur.     (Urban) 

 Govt. High School Dobandi Haripur.    (Rural) 

 Govt. High School Ghalam Haripur.     (Rural) 
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         Annexure-H 

List of Visited Schools in District Dera Ismail Khan 
 

 Govt. High School Haji Mora, Dera Ismail Khan.   (Rural) 

 Govt. High School Hassa, Dera Ismail Khan.   (Urban) 

 Govt. High School Himmat, Dera Ismail Khan.   (Rural) 

 Govt. High School Kachi Paind Khan, Dera Ismail Khan.  (Rural) 

 Govt. High School Kech, Dera Ismail Khan.   (Urban) 

 Govt. High School Kiri Shamozai, Dera Ismail Khan.  (Urban) 

 Govt. High School Kurai, Dera Ismail Khan.   (Rural) 

 Govt. High School Mahra, Dera Ismail Khan.   (Urban) 

 Govt. High School Malana, Dera Ismail Khan.   (Rural) 

 Govt. High School Mandhran Kalan, Dera Ismail Khan.  (Rural) 
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         Annexure-I 

List of Visited Schools in District Abbotabad 
 

 Govt. High School No, 3 Abbotabad.    (Urban) 

 Govt. High School No, 2 Abbotabad.    (Urban) 

 Govt. High School Harno Aziza bad Abbotabad.   (Urban) 

 Govt. High School No, 2 Havelian Abbotabad.   (Urban) 

 Govt. High School Mirpur Abbotabad.    (Rural) 

 Govt. High School No, 1 Abbotabad.    (Urban) 

 Govt. High School Samunda Uatha Abbotabad.   (Rural) 

 Govt. High School Kothiala Abbotabad.    (Rural) 

 Govt. High School No, 4 Abbotabad.    (Urban) 

 Govt. High School Chamiali, Abbotabad.    (Rural) 
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         Annexure-J 

List of Visited Schools in District Nowshera 
 

 Govt. High School No, 1 Nowshera.    (Urban) 

 Govt. High School No, 2 Nowshera Cantt .    (Urban) 

 Govt. High School No, 1 Kalan, Nowshera.    (Urban) 

 Govt. High School No, 2 Kalan, Nowshera.    (Urban) 

 Govt. High School Pirpai, Nowshera.    (Rural) 

 Govt. High School No, 2 Pirpai, Nowshera.    (Rural) 

 Govt. High School Aza Khel, Payan, Nowshera.   (Rural) 

 Govt. High School A.C. Centre, Nowshera.    (Urban) 

 Govt. High School Taru, Nowshera.     (Rural) 

 Govt. High School Tarkha, Nowshera.    (Rural) 
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Annexure-K 
 

List of Abbreviations 
 
SPSS   Statistical Package for Social Sciences 

SSC   Secondary School Certificate 

GCE   General Certificate of Education 

WIHIC   What Is Happening In this Class 

CD-ROM   Computer Device 

SST (G)   Secondary School Teacher (General) 

SST (Sc)   Secondary School Teacher (Science) 

SSS   Secondary School Students 

B.A.   Bachelor of Arts 

B.Sc.   Bachelor of Science 

M.A.   Master of Arts 

M.Sc.   Masters of Science 

B.Ed.   Bachelor of Education 

M.Ed.   Master of Education 

BISE   Board of intermediate & Secondary Education 

UGC   University Grant Commission  

IAEEA  International Association for the Evaluation of Education 

Achievement 
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Annexure-L 

df 2 
χ.995 

2 
χ.990 

2 
χ.975 

2 
χ.950 

2 
χ.900 

2 
χ.100 

2 
χ.050 

2 
χ.025 

2 
χ.010 

2 
χ.005 

1 
2 
3 
4 
5 

0.000 
0.010 
0.072 
0.207 
0.412 

0.000 
0.020 
0.115 
0.297 
0.554 

0.001 
0.051 
0.216 
0.484 
0.831 

0.004 
0.103 
0.352 
0.711 
1.145 

0.016 
0.211 
0.584 
1.064 
1.610 

2.706 
4.605 
6.251 
7.779 
9.236 

3.841 
5.991 
7.815 
9.488 
11.070 

5.024 
7.378 
9.348 
11.143 
12.833 

6.635 
9.210 
11.345 
13.277 
15.086 

7.879 
10.597 
12.838 
14.860 
16.750 

6 
7 
8 
9 

10 

0.676 
0.989 
1.344 
1.735 
2.156 

0.872 
1.239 
1.646 
2.088 
2.558 

1.237 
1.690 
2.180 
2.700 
3.247 

1.635
2.167 
2.733 
3.325 
3.940 

2.204
2.833 
3.490 
4.168 
4.865 

10.645
12.017 
13.362 
14.684 
15.987 

12.592
14.067 
15.507 
16.919 
18.307 

14.449
16.013 
17.535 
19.023 
20.483 

16.812 
18.475 
20.090 
21.666 
23.209 

18.548 
20.278 
21.955 
23.589 
25.188 

11 
12 
13 
14 
15 

2.603 
3.074 
3.565 
4.075 
4.601 

3.053 
3.571 
4.107 
4.660 
5.229 

3.816 
4.404 
5.009 
5.629 
6.262 

4.575
5.226 
5.892 
6.571 
7.261 

5.578
6.304 
7.042 
7.790 
8.547 

17.275
18.549 
19.812 
21.064 
22.307 

19.675
21.026 
22.362 
23.685 
24.996 

21.920
23.337 
24.736 
26.119 
27.488 

24.725 
26.217 
27.688 
29.141 
30.578 

26.757 
28.300 
29.819 
31.319 
32.801 

16 
17 
18 
19 
20 

5.142 
5.697 
6.265 
6.844 
7.434 

5.812 
6.408 
7.015 
7.633 
8.260 

6.908 
7.564 
8.231 
8.907 
9.591 

7.962
8.672 
9.390 
10.117 
10.851 

9.312
10.085 
10.865 
11.651 
12.443 

23.542
24.769 
25.989 
27.204 
28.412 

26.296
27.587 
28.869 
30.144 
31.410 

28.845
30.191 
31.526 
32.852 
34.170 

32.000 
33.409 
34.805 
36.191 
37.566 

34.267 
35.718 
37.156 
38.582 
39.997 

21 
22 
23 
24 
25 

8.034 
8.643 
9.260 
9.886 
10.520 

8.897 
9.542 
10.196 
10.856 
11.524 

10.283 
10.982 
11.689 
12.401 
13.120 

11.591
12.338 
13.091 
13.848 
14.611 

13.240
14.041 
14.848 
15.659 
16.473 

29.615
30.813 
32.007 
33.196 
34.382 

32.671
33.924 
35.172 
36.415 
37.652 

35.479
36.781 
38.076 
39.364 
40.646 

38.932 
40.289 
41.638 
42.980 
44.314 

41.401 
42.796 
44.181 
45.559 
46.928 

26 
27 
28 
29 
30 

11.160 
11.808 
12.461 
13.121 
13.787 

12.198 
12.879 
13.565 
14.256 
14.953 

13.844 
14.573 
15.308 
16.047 
16.791 

15.379
16.151 
16.928 
17.708 
18.493 

17.292
18.114 
18.939 
19.768 
20.599 

35.563
36.741 
37.916 
39.087 
40.256 

38.885
40.113 
41.337 
42.557 
43.773 

41.923
43.195 
44.461 
45.722 
46.979 

45.642 
46.963 
48.278 
49.588 
50.892 

48.290 
49.645 
50.993 
52.336 
53.672 

40 
50 
60 
70 

20.707 
27.991 
35.534 
43.275 

22.164 
29.707 
37.485 
45.442 

24.433 
32.357 
40.482 
48.758 

26.509
34.764 
43.188 
51.739 

29.051
37.689 
46.459 
55.329 

51.805
63.167 
74.397 
85.527 

55.758
67.505 
79.082 
90.531 

59.342
71.420 
83.298 
95.023 

63.691 
76.154 
88.379 

100.425 

66.766 
79.490 
91.952 

104.215 
80 
90 
100 

51.172 
59.196 
67.328 

53.540 
61.754 
70.065 

57.153 
65.647 
74.222 

60.391
69.126 
77.929 

64.278
73.291 
82.358 

96.578
107.565 
118.498 

101.879
113.145 
124.342 

106.629
118.136 
129.561 

112.329 
124.116 
135.807 

116.321 
128.299 
140.169 

 
 
 
 
 
 
 

Chi-Square Distribution Table 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 


 
 
 

The shaded area is equal to α for χ2 = χ2α . 

 
 


	1
	2
	3

