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ABSTRACT 

 

Thesis Title: English Language Teaching: Implementing Collaborative Language 

Learning Approach in Federal Colleges of Pakistan  

Most of the college students in Pakistan, irrespective of their gender cannot communicate 
effectively and confidently in English. Despite the fact that they are taught English as a second 
language from an early stage of their educational life, they never develop communicative 
command on English. This incompetency of learners is largely attributed to faulty language 
teaching system in Pakistan. Keeping in view the effectiveness of sociocultural language learning 
framework, this research set out to implement collaborative language learning environment in our 
colleges. The main objective was to analyze whether collaborative language learning will help the 
learners to improve their listening and speaking skills or not. It also aimed to find out that how 
successfully collaborative language learning can be implemented within our context as well as to 
highlight the hurdles which may impede its implementation. To achieve the said purpose, this 
experimental research was divided into three phases mainly: pre-test, experimental study and 
post-test. The pre-test assessed the learners’ existing competency level at the beginning of the 
study. Subsequently, the experimental study was applied following the sociocultural paradigm to 
assist the learners towards gaining communicative competency by working collaboratively. The 
post-test, held at the end of the experimental study period, helped to critically evaluate if the 
collaborative language learning approach had actually supported the learners to enhance their 
conversational or communicative efficiency in English. As revealed by the findings of the study, 
the experimental groups performed comparatively better than the controlled groups during the 
post-test. The participants of experimental study demonstrated better understanding of the ideas, 
messages and information offered in English, as far as listening skill was concerned. The study 
also discovered that the experimental performed better in speaking skill tasks registering 
significant enhancement in their oral proficiency. These findings are quite important as they 
ascertain the fact that collaborative language learning paradigm can effectively facilitate the 
learners to enhance their communicative skills a great deal, if implemented carefully and 
systematically within our context, without bringing about major changes within the existing 
infrastructure. However, the study suggests that the teachers should be trained, textbooks be 
revised adding speaking and listening skill focused tasks and assessment system should include 
communicative skills evaluation so that the teaching of English as a collaborative endeavour can 
be facilitated and implemented effectively.             

 

 

 

 



 

v 

 

 

 

 

TABLE OF CONTENTS 

           

Chapter………………………………………………………………………………Page No. 

 
        THESIS/DISSERTATION AND DEFENCE APPROVAL FORM…             ii  
        CANDIDATE DECLARATION FORM………………………………          iii 
        ABSTRACT ……………………………………………………………         iv 
        TABLE OF CONTENTS …………………………………………........         v  
         LIST OF TABLES……………………………………………………..         vi                                          
         LIST OF FIGURES…………………………………………………....         vii 
         LIST OF ABBREVIATIONS…………………………………………          viii 
         DEDICATION…………………………………………………………         xi 
         ACKNOWLEDGEMENT…………………………………………….          x 
 
I        INTRODUCTION: INTRODUCTION AND THE STATEMENT  
         OF THE PROBLEM………………………………………………….          1 
 
          Purpose of the Study…..........................................................................         3 
         Significance of the Study.......................................................................         4 
         Research Questions................................................................................         5 
         Delimitation............................................................................................        6  
         A Brief Overview of Research Design...................................................        7 
         Organization of the Study.......................................................................        9 
 
II      LITERATURE REVIEW...........................................................................    10 
 
        Introduction……………………………………….…………………….        10 

  Prominent Educational Theories…...........................................................       12 
        Why Vygotskian Sociocultural Theory.....................................................       19   
        Basic Tenets of Sociocultural Theory......................................................        20 
        Interaction and Sociocultural Theory.......................................................        21 
        The Concept of More Knowledgeable Other……………………………       24 
        The Zone of Proximal Development…………………………………….       25 

  Implementation of Sociocultural Theory through Scaffolding.................       27 
        Features of Scaffolding………………………………………………….       32 

  Educational Implication of Sociocultural Theory.....................................       35 
  Situation of English Language Teaching in Pakistan...............................       38 

  
III     RESEARCH DESIGN............................................................................        41 
 



 

vi 

 

 

   Research Strategy....................................................................................        41 
   Research Tools........................................................................................        44 
   Pre-Test....................................................................................................       45 

         Experimental Period......................................................................………      46 
         Post-Test...................................................................................................       48 

   Rationale for the Choice of Colleges……………………………………      48 
         Participants & Duration of the Study........................................................      49 

   Pre-Test Activities.....................................................................................      50 
         Listening Skill Activities...........................................................................      52 
         Spot the Difference....................................................................................      52 
         Information Extraction...............................................................................      53 
         Picture Description.....................................................................................      53 
         Cloze Activity ............................................................................................      53  
         Speaking Skill Activities............................................................................      54 
         Group Discussion........................................................................................     54 
         Dialogue Presentation.................................................................................     54 
         Picture Description......................................................................................     55 
         Interviews...................................................................................................      55 

   Analysis of Pre-Test...................................................................................      55 
   Questionnaires……….................................................................................     58 
   T-test Application………………………….……………………………..      61 

 
IV     PRE-TEST DATA ANALYSIS ………………………............................      62 
 

   Pre-Test Data Analysis……………………………………………………     62 
         Data Analysis of Pre-Test Activities of Male Learners (Group 1)………..     63 

Listening Skill Activities……………………………..................................    63 
Spot the Difference………………...............................................................    63 
Information Extraction………………...………….......................................    65 

         Picture Description………...…………………….........................................    66 
         Cloze Activity………………………………………………………………    67 

Speaking Skill Activities...............................................................................    70 
Group Discussion…......................................................................................    70  

         Dialogue Presentation……………………...................................................    74 
         Picture Description…………........................................................................    78 
         Interviews…………………..........................................................................    81 

Data Analysis of Pre-Test Activities of Male Learners (Group 2)…………    86 
Listening Skill Activities……………………………...................................    86 

         Spot the Difference………………................................................................    87 
Information Extraction………………...………….......................................    89 
Picture Description………...…………………….........................................    90 
Cloze Activity……………………………………………….…...................    90 

         Speaking Skill Activities...............................................................................    92 
         Group Discussion….....................................................................................     92  
         Dialogue Presentation……………………...................................................    96 
         Picture Description…………...................................................... …………     99 



 

vii 

 

 

         Interviews…………………..........................................................................   103 
         Data Analysis of Pre-Test Activities of Female Learners (Group1)……….   108 
         Listening Skill Activities……………………………..................................    108             
         Spot the Difference………………...............................................................    108 
         Information Extraction………………...…………......................................      110 
         Picture Description………...…………………….........................................     111 
         Cloze Activity……………………………………………….……………...     112 
         Speaking Skill Activities...............................................................................     115 
         Group Discussion….....................................................................................      115  
         Dialogue Presentation……………………...................................................     119 
         Picture Description…………........................................................................    122 
         Interviews…………………..........................................................................    126 
         Data Analysis of Pre-Test Activities of Female Learners (Group2).………    130 
         Listening Skill Activities……………………………..................................    131 
         Spot the Difference………………...............................................................    131 
         Information Extraction………………...………….......................................    133 
         Picture Description………...……………………........................................    134 
         Cloze Activity…………………………………………...….…………… ..    139 
         Speaking Skill Activities..............................................................................    137 
         Group Discussion…......................................................................................    137  
         Dialogue Presentation……………………...................................................    141 
         Picture Description…………........................................................................   142 
         Interviews…………………..........................................................................   148 

Discussion of Deficiencies Highlighted by Learners’ Performance...…….    153 

 
 V     THE EXPERIMENTAL STUDY………………………………………....     159 
 
         Deficiencies Displayed by the Learners Regarding Listening Skill ............    160 

Deficiencies Displayed by the Learners Regarding Speaking Skill ............    161  
Designing the Activities for Experimental Study……..……….……..........    162 

         Knowledge is Essentially Social in Nature...................................................    162 
         Effective Learning and Zone of Proximal Development…………………..    163 
         Effective Learning and Role of More Knowledgeable Other……...............    164 
         Specific Features of Creating Successful L2 Learning Environment............   165 
         Challenges of Employing Collaborative/Group Work Effectively................   166 

Experimental Study………………………………………………………....   169 
 

Vl     POST-TEST AND QUESTIONNAIRE DATA ANALYSIS........................  174 
 

Post-Test Data Analysis………………………………………………….....   174 
         Data Analysis of Post-Test Activities of Male Learners (Group1)………....   175 
         Listening Skill Activities……………………………....................................   175 
         Spot the Difference………………................................................................    175 
         Information Extraction………………...…………........................................   176 
         Picture Description………...……………………..........................................   178 



 

viii 

 

 

         Cloze Activity……………………………………………….……………..     179 
         Speaking Skill Activities...............................................................................    182 
         Group Discussion….....................................................................................     183  
         Dialogue Presentation……………………..................................................     187 
         Picture Description…………......................................................................     191 
         Interviews………………….......................................................................      195 
         Data Analysis of Post-Test Activities of Male Learners (Group 2)……....     202 
         Listening Skill Activities……………………………................................      202 
         Spot the Difference………………............................................................       202 
         Information Extraction………………...…………....................................      204 
         Picture Description………...…………………….....................................       205 
         Cloze Activity…………………………………………………………....      206 
         Speaking Skill Activities...........................................................................       208 
         Group Discussion…...................................................................................      208  
         Dialogue Presentation……………………...............................................       212 
         Picture Description…………....................................................................      215 
         Interviews…………………......................................................................      218 
         Data Analysis of Post-Test Activities of Female Learners (Group1)........     223 
         Listening Skill Activities……………………………...............................     223 
         Spot the Difference……………….............................................................    223 
         Information Extraction………………...………….................................. .     224 
         Picture Description………...…………………….................................... .    226 
         Cloze Activity……………………………………………….…………...     227 
         Speaking Skill Activities............................................................................    231 
         Group Discussion…...................................................................................     231 
         Dialogue Presentation……………………...............................................      235 
         Picture Description………….....................................................................    239 
         Interviews…………………......................................................................     241 
         Data Analysis of Pre-Test Activities of Female Learners (Group2).…….    251 
         Listening Skill Activities……………………………...............................     251 
         Spot the Difference………………............................................................     251  
         Information Extraction ...…………...…………........................................     253 
         Picture Description………...…………………..........................................     254 
         Cloze Activity…………………………………………...….…………….     255 
         Speaking Skill Activities............................................................................     257 
         Group Discussion…...................................................................................      258  
         Dialogue Presentation…………………….................................................     259 
         Picture Description………….....................................................................     265 
         Interviews………………….......................................................................     269 
         Comparative Analysis of Learners’ Performance in Pre & Post-Test  .....      273 
         Control & Experimental Males Performance in Listening Skill…….......      273 
         Control & Experimental Males Performance in Speaking Skill ….…….      275 
         Control & Experimental Females Performance in Listening Skill ………     277 
         Control & Experimental Females Performance in Speaking Skill.………     280 

T-test Analysis……………………………………………………………     281 
         T-test Application on Listening Skill Data……………………….……….    282 



 

ix 

 

 

         T-test Application on Speaking Skill Data……………………….……….    283 
Data Analysis: Pre & Post Experimental Questionnaires…………………    284 
Development of Questionnaires……………………………………………   284 
Analysis of Data Collected through Questionnaires……………………….   285  
Pre Experimental Questionnaires…………………………………………..    285 
Post-Experimental Questionnaires..………………………………………..     290 

 
 Vll   FINDINGS, SUGGSETIONS AND CONCLUSION…………………........   299 
 

Findings and Reflections of the Experimental Research……………………   299                  
Pre-Test Findings of Listening Skill Competency.........................................    300                         
Pre-Test Findings of Speaking Skill Competency.........................................    301                          
Post-Test Findings of Listening Skill Competency......................................     303                         
Post-Test Findings of Speaking Skill Competency......................................     305                      
Factors that Hampered the Implementation of CLLA…………………….      308              
Suggestion for Effective Implementation of CLLA……………………….     310       
Suggestions for Policy Makers…………………………………...….. …..      311                  
Suggestions for Textbook Writers….………………………………..........      313               
Suggestions for Teachers………..….………………………………...........     314   
Conclusion…………………………………………………………………     315 
Recommendations for Future Research……………………………………     320 

 

References ..............................................................................................................    321 

 
APPENDICES.........................................................................................................    i   

 

 

 

 

 

 

 

 

 
 
 



 

x 

 

 

 
 

LIST OF FIGURES 
 

         Page No. 
4.1.1.1 Comparison Graph of Group 1 Male Learners’ Performance in Listening 

 Skill Activities..........................................................................................................69 
4.1.1.2 Comparison Graph of Group 1 Male Learners’ Performance in Speaking 

 Skill Activities..........................................................................................................84 
4.1.2.1 Comparison Graph of Group 2 Male Learners’ Performance in Listening 

 Skill Activities..........................................................................................................91 
4.1.2.2   Comparison Graph of Group 2 Male Learners’ Performance in Speaking 

 Skill Activities..........................................................................................................106 
4.1.3.1 Comparison Graph of Group 1 Female Learners’ Performance in Listening 

 Skill Activities..........................................................................................................114 
4.1.3.2 Comparison Graph of Group 1 Female Learners’ Performance in Speaking 

 Skill Activities..........................................................................................................128 
4.1.4.1 Comparison Graph of Group 2 Female Learners’ Performance in Listening 

 Skill Activities..........................................................................................................136 
4.1.4.2  Comparison Graph of Group 2 Female Learners’ Performance in Speaking 

 Skill Activities..........................................................................................................151 
6.1.1.1 Comparison Graph of Group 1 Male Learners’ Performance in Listening 

 Skill Activities..........................................................................................................180 
 Comparison Graph of Group 1 Male Learners’ Performance in Listening  
             Skill Activities in Pre & Post-Tests……………………………..………………........181 
6.1.1.2 Comparison Graph of Group 1 Male Learners’ Performance in Speaking 

 Skill Activities..........................................................................................................199 
 Comparison Graph of Group 1 Male Learners’ Performance in Speaking  
             Skill Activities in Pre & Post-Tests……………………………..……………… ......200 
6.1.2.1 Comparison Graph of Group 2 Male Learners’ Performance in Listening 

 Skill Activities.........................................................................................................207 
6.1.2.2 Comparison Graph of Group 2 Male Learners’ Performance in Speaking 

 Skill Activities........................................................................................................222 
6.1.3.1 Comparison Graph of Group 1 Female Learners’ Performance in Listening 

 Skill Activities........................................................................................................225 
 Comparison Graph of Group 1 Female Learners’ Performance in Listening  
             Skill Activities in Pre & Post-Tests……………………………..…………………..230 
6.1.3.2 Comparison Graph of Group 1 Female Learners’ Performance in Speaking 

 Skill Activities........................................................................................................247 
 Comparison Graph of Group 1 Female Learners’ Performance in Speaking 
             Skill Activities in Pre & Post-Tests……………………………..…………………..249 
6.1.4.1 Comparison Graph of Group 2 Female Learners’ Performance in Listening 

 Skill Activities........................................................................................................257 
6.1.4.2 Comparison Graph of Group 2 Female Learners’ Performance in Speaking 

 Skill Activities........................................................................................................271 



 

xi 

 

 

6.2.1 Comparison Graph of Control & Experimental Group Male Learners Performance in Pre 
& Post Listening Skill Activities...............................................................................274 

6.2.2 Comparison Graph of Control & Experimental Group Male Learners Performance in Pre 
& Post Speaking Skill Activities...............................................................................276 

6.2.3    Comparison Graph of Control & Experimental Group Female Learners Performance in Pre 
& Post Listening Skill Activities.....................................................................  ....  278 

6.2.4 Comparison Graph of Control & Experimental Group Male Learners Performance in Pre 
& Post Speaking Skill Activities.............................................................................279 

 
 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 

xii 

 

 

 
 

LIST OF TABLES 
 

4.1.1.1 Pre-Test Listening Skill Activities……Male Learners of Group 1..................63 
  (A)    Scores………in Spot the Difference………..…….…...............................64 

(B) Scores ………in Information Extraction………….....................................65 
(C)    Scores……….in Picture Description……..................................................67 
(D) Scores……….in Cloze Activity………………………….………….........68 

4.1.1.2 Speaking Skill Activities................. ................................................................70 
   (E)    Scores……….in Group Discussion…..............................................71,72,73 

(F) Scores ………in Dialogue Presentation………................................75,76,77 
(G) Scores……….in Picture Description................................................78,79,80 
(H) Scores……….in Interviews…........................................................ .81,82,83 

4.1.2.1 Listening Skill Activities………Male Learners of Group 2............................86 
(A)   Scores………in Spot the Difference………..…….…................................86 
(B) Scores ………in Information Extraction…………....................................88 
(C)    Scores……….in Picture Description…….................................................89 
(D) Scores……….in Cloze Activity………………………………………….90 

4.1.2.2 Speaking Skill Activities................................................................................. 92 
   (E)    Scores……….in Group Discussion….............................................93,94,95 

(F) Scores ………in Dialogue Presentation………...............................96,97,98 
(G) Scores……….in Picture Description...........................................99,100,101 
(H) Scores……….in Interviews…...................................................103,104,105 

4.1.3.1 Listening Skill Activities….Female Learners of Group 1.............................108 
  (A)    Scores………in Spot the Difference………..…….…............................109 

(B) Scores ………in Information Extraction………….................................110 
(C)    Scores……….in Picture Description……..............................................111 
(D) Scores……….in Cloze Activity………………………….………….....113 

4.1.3.2 Speaking Skill Activities................. ............................................................ 115 
   (E)    Scores……….in Group Discussion….......................................116,117,118 

(G) Scores ………in Dialogue Presentation……….........................119,120,121 
(H) Scores……….in Picture Description.........................................122,123,124 
(I) Scores……….in Interviews…...................................................125,126,127 

4.1.4.1 Listening Skill Activities……Female Learners of Group 2..........................130 
(A)   Scores………in Spot the Difference………..…….….............................130 
(B) Scores ………in Information Extraction………….................................132 
(C)    Scores……….in Picture Description……..............................................133 
(D) Scores……….in Cloze Activity………………………………..………134 

4.1.4.2 Speaking Skill Activities...............................................................................137 
   (E)    Scores……….in Group Discussion…......................................138,139,140 

(F) Scores ………in Dialogue Presentation………........................141,142,143 
(G) Scores……….in Picture Description........................................145,146,147 
(H) Scores……….in Interviews…..................................................148,149,150 



 

xiii 

 

 

6.1.1.1 Post-Test Listening Skill Activities……Male Learners of Group 1............175 
  (A)    Scores………in Spot the Difference………..…….…...........................176 

(B) Scores ………in Information Extraction…………................................177 
(C)    Scores……….in Picture Description…….............................................178 
(D) Scores……….in Cloze Activity………………………….…………....179 

6.1.1.2 Speaking Skill Activities................. ............................................................182 
   (E)    Scores……….in Group Discussion….....................................183,184,186 

(F) Scores ………in Dialogue Presentation……….......................188,189,190 
(G) Scores……….in Picture Description.......................................192,193,194 
(H) Scores……….in Interviews….................................................196,197,198 

6.1.2.1Listening Skill Activities………Male Learners of Group 2........................200 
(A)   Scores………in Spot the Difference………..…….…...........................203 
(B) Scores ………in Information Extraction…………...............................204 
(C)    Scores……….in Picture Description…….............................................205 
(D) Scores……….in Cloze Activity…………………………………….…206 

6.1.2.2 Speaking Skill Activities..............................................................................207 
   (E)    Scores……….in Group Discussion….....................................209,210,211 

(F) Scores ………in Dialogue Presentation……….......................212,213,214 
(G) Scores……….in Picture Description........................................215,216,217 
(H) Scores……….in Interviews…..................................................219,220,221 

6.1.3.1 Listening Skill Activities….Female Learners of Group 1............................223 
  (A)    Scores………in Spot the Difference………..…….…...........................223 

(B) Scores ………in Information Extraction…………................................225 
(C)    Scores……….in Picture Description…….............................................226 
(D) Scores……….in Cloze Activity………………………….…………....227 

6.1.3.2 Speaking Skill Activities................. ............................................................231 
   (E)    Scores……….in Group Discussion….......................................232,233,34 

(F) Scores ………in Dialogue Presentation……….......................235,237,238 
(G) Scores……….in Picture Description.......................................240,241,242 
(H) Scores……….in Interviews….................................................244,245,246 

6.1.4.1 Listening Skill Activities……Female Learners of Group 2........................251 
(A)   Scores………in Spot the Difference………..…….…...........................252 
(B) Scores ………in Information Extraction…………...............................253 
(C)    Scores……….in Picture Description……............................................255 
(D) Scores……….in Cloze Activity………………………………..…......256 

6.1.4.2 Speaking Skill Activities.............................................................................257 
   (E)    Scores……….in Group Discussion…...................................258, 259,260 

(F) Scores ………in Dialogue Presentation………....................262, 263,264 
(G) Scores……….in Picture Description......................................265,266,267 
(H) Scores……….in Interviews…................................................268,269,270 

 
 

 

 



 

xiv 

 

 

 

 

 

 

 

 

 

 

 

Dedicated to my husband,  

Arif Mehmood Khan 

& my dear daughters 

Nimra Khan & Abeera Khan 

 

 

 

 

 

 

 

 

 



 

xv 

 

 

 

 

ACKNOWLEDGEMENTS 

Although my name appears on the cover page of this dissertation, a great many 

have contributed to make it a success. I dedicate this page to thank everyone 

who had helped me to complete this dissertation successfully, for without their 

help I would not have come this far.  

 First of all, thank You My Lord, for blessing me with such an auspicious 

opportunity to explore new horizons of knowledge and erudition.   

I would like to express my deepest gratitude to my supervisor, Prof. Dr. Raja 

Nasim Akhtar, who very convincingly instilled a spirit of commitment in me 

with regard to research and scholarship, and an excitement with regard to 

implementing this experimental study. I must acknowledge that without his 

professional guidance and persistent support this dissertation would not have 

been possible. 

In addition, I am sincerely thankful to Dr. Shazra Munawar who has always 

been there to help and support me, when I needed her the most.  

I am deeply thankful to my husband Arif Mehmood Khan who persuaded me to 

have dreams and then work hard to make them come true.  Undoubtedly, his 

constant support, confidence and encouragement made this project possible. 

I am also thankful to my parents and mother-in-law for their continued 

encouragement and support during my study.  



 

xvi 

 

 

Finally, thanks to all my siblings, cousins and friends for their prayers and moral 

support.    

 



1 
 

 
 

CHAPTER 1 
 

INTRODUCTION 
 

1.1 Introduction and Statement of Problem 

 

 “When Pakistani students step out of the educational institutions into practical life, they 

are ‘confronted’ with English, the reason being that they were never taught to feel at ease 

with the language as no stress was laid on the teaching of English for functional/ 

communicative purpose.” (Ahmed, 2004, p. 55)  

 
It is a widely known fact that majority of our students are unable to communicate in 

English fluently and confidently, despite the fact that English is taught to them from an early stage 

of childhood (Kamran, 2008). The researchers have highlighted a number of factors that account 

for this lack of L2 fluency in the students including unsuccessful language policies, unproductive 

curriculum, untrained teachers, traditional teaching techniques, over-crowded classrooms, lack of 

motivation, teacher-centred activities and so on (Malik, 1996, Ahmed, 2004). But when we look 

at the teaching system from the perspective of English language teaching, one factor appears to be 

more responsible for this deficiency of communicative skills in our learners that is the lack of 

concentration on teaching English for communicative purpose.  

The methodology widely used in our classrooms is teacher centered where teachers are the 

only active participants during the whole teaching process. They explain, dictate and inform the 

learners about what to do and what not to do without giving any opportunity to the learners to 

actively engage themselves in the learning process (Ahmad & Rao, 2013). Similarly, most of the 

teaching-learning time is consumed by either reading from the textbooks or writing the answers to 
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the given exercises and seldom is any attention given towards the development of communicative 

competence which results in the inability, on the part of the learners to use English confidently 

and fluently while expressing themselves. Thus, the need to “reform and restructure the teaching 

of English in Pakistan to make it more relevant and meaningful for the Pakistani students” 

(Mansoor, 2002) as far as their communicative skills are concerned, becomes inevitable.   

In recent years, the implementation of collaborative language learning in second language 

teaching has been gaining momentum (Gibbons, 2002). This approach makes second language 

learning a shared process in which learners work collaboratively towards achieving certain goals 

and tasks. This concept of collaborative language learning and teaching is based on Lev 

Vygotsky’s (1896-1934) sociocultural theory which “combines social environment and cognition” 

(Gallagher, 1999) arguing that children learn through social interactions which lead to step-by-

step changes in children's thought and behavior that can vary greatly from culture to culture 

(Woolfolk, 1998).  

This theory of Vygotsky is supported by the modern research as well which demonstrates 

that no matter how well a teacher fronted class may be it is collaborative learning relationships 

that have the potential to facilitate L2 learning more effectively than expert/novice or other kinds 

of peer/peer interaction (Lantolf & Throne, 2006). To create collaborative language learning 

environment, many teaching techniques are employed. One such technique, which is derived from 

Vygotsky’s theory, is Scaffolding Language Learning.  

According to scaffolding language learning, such environment is created in the 

classrooms, which stimulates the learners to work collaboratively towards the completion of the 

given tasks, performing their roles actively, and engaging in discussions dynamically (Donato, 

1994, Walqui, 2006). This collaborative environment shifts the role of the learners from passive 

listeners, note takers and crammers to active participants, contributors and critical thinkers while 

attempting for different task assigned. 
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In other words, scaffolding language teaching facilitates the second language learning in 

various ways. Firstly, learners hear a more, great variety of language that increases the input to the 

learners. Secondly, it provides the learners with ample opportunities to interact with other 

speakers that increase their output. In order to be clear and understandable the learners take the 

responsibility to use different words and take turns. Thirdly, “What learners hear and what they 

learn is contextualized: language is heard and used in an appropriate context and used 

meaningfully for a particular purpose” (McGroatry, 1993, Gibbons, 2002).   

Keeping in view, the effectiveness of scaffolding language learning, this experimental 

research aimed to experiment the applicability of this collaborative learning approach in our 

colleges.  The study also focuses on the fact how far our learners can benefit from this teaching 

approach and what kind of challenges and opportunities are available for implementing this 

approach in our context and what kind of results it yields. 

 

1.2 Purpose of the Study 

 

Keeping in mind the fact that the current English language teaching system at college 

level does not lead the learners towards learning English for communicative purpose, this study 

sets out to achieve certain objectives. The main objective of the study is to implement scaffolding 

language learning at college level in Pakistan so that the learners are provided with a stimulating 

language learning environment focusing on the development of listening and speaking skills in 

the target language. The research also aims to measure/assess the effectiveness of this new 

approach within our contextual teaching-learning constraints. Similarly, another objective of this 

experimental study is to identify the hurdles and challenges which might impede the successful 

implementation of scaffolding language learning approach as well as how these problems could 

be met and resolved. Overall,  this research aims at investigating that if scaffolding language 



4 
 

learning environment is provided to learners of Intermediate level would their communicative 

ability be improved or not.  

 
1.3 Significance of the Study 

 

The study will be helpful for different stakeholders such as policy makers, writers, 

educationists and teachers in focusing English language teaching for communicative purpose in 

Pakistani colleges. The study will encourage policy makers and educationists; first, in revising the 

syllabus for Intermediate Level English books to ensure that textbooks include the activities for 

developing listening and speaking skills of the learners along with reading and writing skills. 

Secondly, the study will persuade the examiners to design such papers /exams which assess the 

communicative ability of the learners as well so that the communicative skills are better taught in 

the colleges. Most importantly, the study will motivate the teachers to incorporate such activities 

in their teaching plans which stimulate the learners to actively engage and participate in class 

discussions, presentations, role plays and dialogues etc. to improve their communicative skills. 

Moreover, the study will inspire and motivate the learners to work enthusiastically towards having 

better command on listening and speaking skills through collaborative learning. 

As far as the theoretical significance of this study is concerned, it is believed that the 

implication of sociocultural theory to teach English as second language within Pakistan context 

will give rise to a new sociocultural interpretation to literacy by focusing on socio-cultural aspect 

of L2 learning opposed to traditional methods of teaching.  The study will also encourage teaching 

of English for communicative purpose by understanding learners’ existing as well as potential 

level of learning (concept of ZPD) and assisting them systematically towards achieving the said 

goal. The significance of this study lies in the fact that it would implement this novel approach to 
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teaching English by addressing our socio-cultural constraints and highlighting the challenges and 

their remedies.       

 
1.4 Research Questions 

 

As the main focus of this study is to make English language teaching-learning process 

fruitful in our colleges by implementing collaborative language learning approach, this research 

focuses on the following specific questions:  

 

Q1: To what extent does Collaborative Language Learning Approach make difference in 

developing communicative skills? 

 

Q2: What are the hurdles, if any, which may impede the implementation of Collaborative 

Language Learning Approach in Pakistan?  

 

Q3:  Given questions 1 & 2 above, how can Collaborative Language Learning Approach be 

implemented in the colleges of Pakistan?  

 
1.5 Delimitation 

 
As explained above, the basic purpose of the experimental research is to analyze that if 

scaffolding language learning environment is created for the male and female learners of 

Intermediate Level, within our context, will it help our students to employ English more 

effectively for communicative purpose or not. However, there were a number of constraints that 

the researcher had to face while implementing collaborative language learning approach.  
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The most important factor was that of time constraint as the Intermediate teaching system 

is divided into semester system; the researcher was allowed to carry on experimental classes for 

one semester only that was constituted of three months classes with 45 minutes teaching plan for 

05 days a week.  

Similarly, during the experimental teaching the researcher was supposed to complete the 

syllabus of that semester as the learners were supposed to appear in exams at the end of the said 

semester. Thus, the time of experimental classes was divided into two parts: course completion 

according to the college plan, and the experimental lessons/exercises focusing on the 

communicative efficiency. It is important to mention that though all the four language skills i.e. 

speaking, listening, reading and writing were taught during the experimental teaching period, yet 

only listening and speaking (communicative skills) were focused during the Pre and Post-tests 

activities. The reason was that the learners within our context are generally able to perform better 

as far as reading and writing skills in English are concerned because these are the skills which are 

focused mainly not only during teaching English language but in the examinations as well. In 

contrast, listening and speaking are the skills that are mostly ignored while teaching and assessing 

English language. Moreover, the English text books for Intermediate Level are literature based 

and seldom have activities to enhance the listening and speaking skills.  

The experimental research was carried out in two Federal Colleges of Islamabad as it was 

not possible for the researcher to focus on more than two colleges and analyze the large amount of 

data produced respectively. In the two selected colleges one was Federal College For Girls, I-8/3 

and the other was Islamabad Model College For Boys, I-8/3. In each college two groups of 

students were selected further in which one group attended the traditional or routine classes and 

was regarded as control group whereas, the second group participated in scaffolding experimental 

lessons, thus the latter group was treated as experimental group. 
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1.6 A Brief Overview of Research Design 

 
As mentioned above, the main objective of this study was to implement scaffolding 

language learning at college level in Pakistan so that the learners are provided with a stimulating 

language learning environment focusing on the development of listening and speaking skills in the 

target language. To achieve this aim, the experimental research was divided into three parts: Pre-

test, Treatment Period and Post-test as well as Pre and Post-experimental Questionnaires. To 

avoid any issue of gender differences, the research was carried out in both the male and female 

colleges, selecting two groups of learners from each college.  

During the first part of the research, a pre-test of all the four- group students was 

conducted to determine students’ language proficiency/skills or, more precisely, to assess their 

spoken and listening skills, before the implementation of experimental classes. It also highlighted 

the nature of difficulties which students generally face during the listening and speaking activities 

of English language which helped the researcher to plan the activities for experimental classes.  

Similarly, a short pre-experimental questionnaire, consisting of four questions, was also 

developed to collect responses of the participants of the study regarding English language 

teaching-learning situation in Federal colleges of Pakistan at Intermediate Level.  The 

questionnaire also focused on how much effective, learners think, the current method of teaching 

English is as far as the development of listening and speaking skills is concerned.    

Second part of this study was Treatment Period during which experimental teaching was 

carried out providing the learners with a number of activities carefully planned based on 

scaffolding teaching techniques. These activities were designed using syllabus text-books of the 

learners as well as from the material developed for learning English as a second language. The 

curriculum and the general language learning activities were integrated  keeping in mind that “if 

children are following a separate ESL program, there is a risk that there will be little relationship 
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between the language being presented in the language class, and the language required for 

children to access and participate in curriculum learning” (Gibbons, 2002, p. 120). Thus, the focus 

of this study was teaching listening and speaking skills to the learners both through the text(s) as 

well as general activities. These actions turned out to be useful in the sense that they did not cause 

any hindrance in their curriculum learning as well as provided a rich-collaborative L2 learning 

environment to motivate the learners towards speaking and listening enhancement in natural 

contexts.      

 After the completion of three months research a post-test was conducted to assess the 

performance of the students as well as the validity of research design. The post-test was followed 

by a post-experimental questionnaire developed to triangulate the results produced by the post-test 

so that the findings of the study can be validated and critically evaluated.  The data produced by 

the post-test of all the four groups was critically compared to the pre-test results to see whether or 

not the experimental classes led to any improvement in the performance of the learners in 

communicative skills.  

1.7 Organization of the Study 

 
This experimental study is divided into seven chapters. 

The first chapter presents a brief introduction to the study as well as explains the issues 

addressed in this study. Similarly, it also states the objectives of the study which were supposed to 

be met at the end of the experimental research. The chapter also highlights significance of the 

study and lastly, provides with a brief sketch of the methodology applied. 

Chapter two of the study sketches the theoretical framework of the study and outlines 

ideas and thoughts presented in works on the topic of the research.  

The third chapter describes the research design implemented in this study. It highlights the 

steps and measures step taken in data collection and its analysis during research. This chapter is 
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divided into four parts namely: Pre-test, Treatment Period, Post-test and Questionnaires. All the 

four parts are explained in detail in this chapter. 

The fourth chapter presents in detail, the data produced during the pre-test and its results.  

It also analyzes the conclusions drawn, critically. This chapter presents data in tabular form along 

with the detailed discussions. The chapter also includes discussion regarding the performance of 

the learners during the pre-test.   

Fifth chapter discusses the problems and deficiencies highlighted by the data analysis of 

pre-test activities regarding the communicative skills of the participants of the study. It also 

explains how experimental research plan was designed and what the various measures were taken 

into account, thought to be essential for the successful implementation of scaffolding language 

learning.  

Chapter six deals with the presentation of the data produced in the post-test as well as 

questionnaires after the implementation of three months experimental teaching. Following the 

pattern of the pre-test, this chapter also presents data in tabular forms followed by a detailed 

discussion. Then, the overall performance of the learners in the post-test is critically discussed. 

Similarly, this chapter discusses in detail the responses of the participants produced by 

participating in questionnaires. At the end of the chapter a comparative analysis of the data 

produced in the post-test and questionnaires is presented.   

The last chapter seven presents with the summary of the findings. It also sheds light on the 

strengths and weaknesses of implementing CLLA within our colleges. Similarly, it presents the 

threats and opportunities of this new teaching-learning approach as well followed by 

recommendations made for different stakeholders. Finally, the conclusion of the study is offered. 
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CHAPTER 2 
 

 LITERATURE REVIEW 

 

Language is our cultural tool. We use it to share experience and so to collectively, jointly, 

make sense of it …. Language is therefore not just a means by which individuals can 

formulate ideas and communicate them, it is a means for people to think and to learn 

together (Gibbons, 2002, p. 14).  

 
2.1 Introduction 

 

A learner’s development and learning have long been the focus of educational 

psychology. The history of educational psychology as a field of study can be traced back to the 

works of early philosophers and psychologists such as E.L Thorndike (1903, 1910, 1913) and 

William James (1912). These psychologists laid the foundation of educational psychology on their 

findings of human cognitive development and their implementation on learning (O’Donnel, 

Angela M., et al, 2007). Though the field of educational psychology has undergone many changes 

since the last ten decades yet it mainly remains “the scientific study of psychology in education” 

(Wittrock, cited in Donnel, Angela M., et al, 2007, P.  4). In other words, educational psychology 

consists of the areas which deal with human development, individual differences, measurement, 

learning and motivation (Glover and Ronning, 1987).   

The purpose of educational philosophy is twofold: it helps to understand a learner’s 

psychological development and strives to enhance the learning process. In order to understand the 

cognitive development the psychologists devise certain theories based on their findings, 
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observations or experiences. In the light of these theories educational philosophy is proposed and 

applied so that the learning processes can be enhanced (O’Donnel, Angela M., et al, 2007).  

During the past century, a number of philosophies regarding human psychological 

development have been introduced. These philosophies include cognitive development (Piagetian 

theory), psychoanalysis, behaviorism and many others. Though the above mentioned philosophies 

have rendered a great insight to the field of education and learning yet a contemporary school of 

thought that has been getting more prominence during the past few decades, is socio cognitive 

development (Wertsch, 1990; Cole & Scribner, 1978; John-Steiner & Souberman, 1978; Van der 

Veer & Valsiner, 1991).  

 The socio cognitive theory argues that it is through social interactions that an individual 

learns and develops and not in isolation. “The essence of man is no abstraction inherent in each 

single individual. In its reality it is the ensemble of the social relations” (Spirkin, 1983). Thus 

every individual is the product of those certain social and cultural settings to which he belongs. 

This school of thought, placing social interactions at the heart of cognitive development was 

originated by a Russian psychologist Lev Vygotsky.  

 Lev Vygotsky, a philosopher, educator, psychologist and art critic (1896-1934) was 

mainly interested in the interpretation of human psychology in purely social terms (Ratner, 1998). 

“In contrast to those approaches which focused on internal or subjective experience and 

behaviorist approaches which focused on the external, Vygotsky conceptualized development as 

the transformation of socially shared activities into internalized processes” (Mahn & Holbrook, 

1996, p. 191). As Vygotsky laid great emphasis on the role of socially or culturally embedded 

activities thus, socio cognitive theory is commonly referred to as socio-cultural theory as well.  
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2.2 Prominent Educational Theories 

 
But, before the basic tenets of socio-cultural theory are discussed thoroughly, it would be 

appropriate to explore that on what grounds this theory differs from other contemporary schools 

of thought. The assumption of socio-cultural development, in fact, stems from the criticism of 

Piagetian and Psychoanalytical Approaches which believe that cognitive development is mainly 

regulated by biological and natural development and that the role of society/culture in this 

development is only of secondary nature or importance. Vygotsky also criticizes the behaviorist 

approaches which focus on the behavior only in order to comprehend cognitive development. 

While both the Piagetian and psychoanalytical approaches are fundamentally based on biological 

and natural cognitive development yet they differ in their conceptions as to how or on what 

grounds this biological development takes place or what are the different developmental stages. In 

order to understand Vygotsky’s rejection of the said approaches their comprehensive analysis is 

needed (Dhal, 2002). 

The psychoanalytical theory, developed by Sigmund Freud and his followers during the 

early 20th century looks at “personality development…that focuses on repression and unconscious 

forces and includes the concepts of infantile sexuality, resistance, transference and division of 

psyche into id, ego and superego”(The American Heritage Dictionary of the English Language). 

Fundamentally, this theory is based on three assumptions: first, mostly the intellectual operations 

are unconscious; second, the human conduct is mainly stimulated by sexuality; and the third 

significant tenet is the repression of certain human desires caused by the social constraints 

associated with sexual impulses (Harmon, 2002).  

As mentioned above, these psychic processes, according to this theory, can be divided into 

three explicit zones: the id, the ego and the superego. The id, as Freud illustrates it, is the absolute 

unconscious zone with all the characteristics that are inherited or they exist at the time of birth, in 
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other words the instincts that a human is born with (Freud, 1949). Opposite to the violent nature 

of id is ‘ego’ which basically serves as “governing agent” against id. Though, the ego is largely 

unconscious yet it becomes a bridge between the id and the social constraints, in order to limit the 

aggressive intensity of id. As Freud demonstrates, “In popular language, we may say that the ego 

stands for reason and circumspection, while the id stands for the untamed passion.” On the other 

hand there is the concept of ‘superego’ working simultaneously, as the representative of “morality 

principal”. Superego represses and subdues the pleasure instincts of id and advocates what is 

acknowledged by or is acceptable for society. Thus, forcing id to perform or to execute what is 

ethical or moral (William & Hugh, 2008).  

The theory then implies that the human actions, according to Freud, result from the 

instincts regulated by one of the three above discussed psychic regions and that these psychic 

zones possess their particular functions which are entirely biological in nature. It is argued further 

about the operations of the concerned psychic zones that “....the id would make us devils that the 

superego would have us behave as angels, and it remains for the ego to keep us healthy human 

beings by maintaining a balance between these two opposing forces”. Precisely, one might deduce 

that psycho-analytical theory is primarily, a theory of cognitive development which is biological 

or natural in essence and where society, in which an individual matures, plays no significant role 

(William & Hugh 2008). 

Beside psychoanalysis, another approach which lays eminent emphasis on natural or 

instinctive cognitive development is Piagetian Approach. Vygotsky in his book “Thought and 

Language” acknowledges the contributions of Piaget to psychology as “Psychology owes a great 

deal to Jean Piaget. It is not an exaggeration to say that he revolutionized the study of child 

language and thought” (Vygotsky, 1978, p. 9). What makes, then, Vygotsky to differ from Piaget 

and his theoretical perspective, definitely becomes of great importance, when one wants to 

understand Vygotsky’s socio-cultural perspective. 
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Jean Piaget (1896-1980), one of the most influential researchers, regarding the area of 

developmental psychology during 20th century, was mainly interested in the biological influences 

on “how we come to know” (W. Huitt & J. Hummel, 2003). According to his findings, in the 

process of human development, an individual has the primary disposition because “…infants are 

born with schemes operating at birth that he called ‘reflexes’”, and these schemes control human 

behavior through mental organizations. Individuals use these schemes to “…represent the world 

and designate action”. Explaining his stance Piaget states that children approach to the “next 

developmental stage” not overtaking rules and reasons from social settings rather conceiving them 

through their own personal experiences and self- regulation (Piaget, 1969, p. 132). Thus, 

according to him learning is not social, but it is the individual himself who by “…himself takes 

over some of the surrounding world’s knowledge” (Dhal, 2002).  

Next developmental stage refers to one of the four stages of cognitive development, Piaget 

identifies such as: Sensorimotorr, Pre-operational, Concrete Operational and Formal Operational 

Stage occurring in a “structured” sequence. As a child develops through these definite/determined 

stages, thus, for Piaget “each stage of development represents a qualitatively different level of 

cognitive growth” (O’Donnel, Angela M., et al, 2007, p. 40). He proposed certain thoughts in 

order to improve teaching and learning processes. He claimed that one should be sensitive to 

individual differences, motivate by stimulating curiosity and promote discovery-based learning 

(O’Donnel, Angela M., et al, 2007).  

Piaget, with the help of this concept clarifies that one should take individual differences 

into account is that, as “children differ in their rates of cognitive development”, so, “not all 

children are intellectually ready” to participate in learning activity. Thus, to acknowledge 

“students’ readiness to learn”, the activities should be organized for “individual learners or for a 

small group of students rather than for the whole class” (O’Donnel, Angela M., et al, 2007, p. 47). 

On the other hand, students, as Piaget claims, come to class with an instinct to learn so need to be 
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motivated to stimulate their curiosity. Similarly, learners’ should be motivated to discover 

knowledge and learn, rather to receive it passively. “Instead of being asked to watch and listen to 

the teacher, students should be encouraged to explore the objects and activities around them 

(Bruner cited in O’Donnel, Angela M., et al, 2007, p. 47).  

The brief overview, presented above, regarding Piaget’s insight into four significant and 

definite stages of cognitive development clearly shows that as individuals grow their 

understanding of the world around them also grows mainly depending upon their own reflexes 

they are born with. Thus, social interactions or setting only provide them with an environment to 

act upon. This means that during the process of cognitive development ‘development leads 

learning’, that is, children will learn the new concepts depending on their given stage of 

development or rather, depending on the ‘level’ of this given stage of development (Renner, 

Stafford.,et al, 1976 ).  

While Piaget‘s educational insight is appreciated by many (Gallagher & Easley 1999; 

Ginsburg & Opper 1988, Wadsworth, 1996), his theory has been criticized as well (Lourenco & 

Machado, Baillargeon, Bjorklund, Klahrl & Nigham, cited in Donnel, Angela M., et al, 2007, p. 

48). For instance, the very notion of Piaget’s theory that ‘an individual is born with innate ability 

to learn’ is opposed by Vygotsky who points out that environmental stimulation has the central 

position in the process of cognitive development. According to Vygotsky’s claim, firstly, the 

social and psychological processes within an individual are fundamentally formed by cultural 

tools; secondly, it is because of these social processes that higher cognitive development takes 

place. Thus, an individual cannot develop mentally in isolation nor can be understood without 

taking his cultural context into account. On the basis of this Vygotsky claims that: “Learning is a 

necessary and universal aspect of the process of developing culturally organized, specifically 

human, psychological functions” (Vygotsky, cited in Clabaugh and Rozycki, 2007).  
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The second stance of Piagetian theory opposed by Vygotsky is the concept of four definite 

stages of cognitive development. Vygotsky stated that individuals do not proceed to next 

developmental stage automatically as they get mature. They need the help of others around them 

to guide them and provide stimulus to conceive new ideas or concepts. To limit a child’s cognitive 

growth to his biological growth is to underestimate the “intellectual capacities of infants, 

preschoolers, and elementary school students” (Baillargeo, Bjorklund, cited in O’Donnel, Angela 

M., et al, 2007, p. 48). If prompted properly “even preschoolers can show signs of deductive 

reasoning” (Hawkins, 1994). Moreover, Piaget’s emphasis on the notion that cognitive 

development is qualitatively different depending on the four stages is also controversial 

(Bjorklund, 1995). For some researchers cognitive development “unfolds in small quantities, 

rather than large qualitative changes” (Case & Occamoto, cited in Donnel, Angela M., et al, 2007, 

p. 48). 

Vygotsky (1986) maintains that Piaget’s belief that individuals possess inborn ability to 

comprehend and understand the world around them and build their own knowledge , in fact, 

implies that thought development is “…gradual socialization of deeply intimate, personal, autistic 

mental state. Even social speech is represented as following, not preceding, egocentric speech” (p. 

18). Dahl, while discussing the differences between Piaget and Vygotsky remarks that according 

to Vygotsky the order of the development of thought is completely opposite to Piaget. The 

researcher quotes Vygotsky accordingly: “Thus our schema of development-first social, then 

egocentric, then inner speech-contrast both with the traditional behaviorist schema- vocal speech, 

whisper, inner speech-and with Piaget’s sequence- from nonverbal autistic thought through 

egocentric thought and speech to socialized speech and logical thinking. In our conception the 

true direction of the development of thinking, is not from the individual to the socialized but from 

the social to the individual” (2002).   
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From the above mentioned discussion, it can be concluded that where for Piaget an 

individual is the “source” of knowledge, this function is associated with the “society” by 

Vygotsky (Dhal, 2002). Vygotsky’s conviction that all the knowledge, one acquires, is socially 

embedded and that through proper social interactions a learner’s learning can be enhanced a great 

deal “…became a major influence in the field of psychology and education” (Woolfolk, 1998). 

Vygotsky based his disapproval of the above discussed philosophical thoughts on the 

assumption that biological processes though, inarguably, are involved yet the psychological 

phenomena are fundamentally structured by cultural processes and tools. Vygotsky criticized 

psychoanalytical thought for “…postulating natural, biological mechanisms as the basis of 

psychological phenomena. For instance, Freud’s psychosexual stages of development…id 

impulses are all assumed to be natural, universal processes”. Society’s role is “limited to 

regulating these natural processes”.  Thus, in opposition to Freud’s this notion, Vygotsky believed 

that “…culture does not simply regulate the natural processes; it supersedes lower elementary 

processes and forms the entire content of psychological phenomena. In other words, cultural 

processes and products constitute mental processes” (Ratner, 1998).  

Along with Psychoanalysis and Piagetian philosophy, Behaviorism was another 

significant contemporary school of thought which was disapproved by Vygotsky on account of its 

overemphasis on human behavior, when cognitive development is concerned.  

Behaviorism, as it is implicit by its name, is a philosophy which primarily focuses on the 

behavioral aspect of human cognitive development. The central conception with the behaviorist 

approach is that human psychology can only be comprehended through something which is 

observable as well as verifiable, that is, ‘human development’. In the words of Watson, the 

founder of behaviorist philosophy, “Psychology as the behaviorist views it is a purely objective 

experimental branch of natural science. Its theoretical goal is the prediction and control of 

behavior” (Watson, 1913, p. 158).  
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On the basis of theoretical perspective, behaviorism contrasts with its contemporary 

philosophies such as psychoanalysis and Piagetian philosophy for the reason that the mind is the 

focal point of their interest, whereas behaviorists’ only concern is the human behavior. What 

undergoes beyond human skin, internal processes, thinking development or mental life are not the 

concerns of behaviorism. According to Baum, behaviorism is a school of thought which 

“…maintains that behaviors as such can be described scientifically without recourse either to 

internal physiological events or to hypothetical constructs such as mind.” Thus, “the most 

important relationship is between the environment and behavior. Changes in the environment will 

result in changes in behavior” O’(Donnel, Angela M., et al, 2007, p. 207).  

Similarly, according to behavioral educational philosophy the focus of teaching should be 

on developing “skills and self-regulatory capacities”. Skills include social skills, such as sharing 

and motor skills like playing a piano etc. self-regulation, on the other hand, depicts activities like 

“goal setting, self-instruction, self-monitoring, self-evaluation and self-consequences”. To 

regulate social and self-regulatory skills among learners behaviorists propose the activities like 

reinforcement, prompts and shaping. The effectiveness of these activities can be enhanced with 

the use of incentives or sometimes with corporal punishment (O’Donnel, Angela M., et al, 2007, 

p. 208). 

But many researchers did not seem to be in agreement with the basic notion of 

behaviorism as for them human cognitive development is inseparable of or cannot be 

comprehended without acknowledging the inner/mental developmental processes which basically 

lay the foundation for human behavior (Vygotsky, 1978, O’Donnel, 2007). For Vygotsky, 

behaviorist notion is unidirectional that is focusing only on the behavior of a child during the 

cognitive development and thus, is insufficient to explain ongoing developmental processes.  

Vygotsky (1978) disapproves behaviorism by saying that “in spite of the significant advances 

attributable to behaviorist methodology, that method nevertheless is seriously limited. The 
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psychologist’s most vital challenge is that of uncovering and bringing to light the hidden 

mechanisms underlying complex human psychology. Though the behaviorist method is objective 

and adequate to the study of simple reflexive acts, it clearly fails when applied to the study of 

complex psychological processes. The inner mechanisms characteristic of these processes remain 

hidden”.    

 
2.3 Why Vygotskian Sociocultural Theory? 

 
These shortcomings and weaknesses of biological and behaviorist approaches led 

Vygotsky to propose ‘Sociocultural Theory” which focuses on the social nature of human 

cognitive development. He contends that “while both biological and experiential factors exert 

important influences on development, such factors are filtered through an individual's social and 

cultural context”. In fact, Lev Vygotsky’s approach towards the understanding of human 

psychological development was, primarily influenced by Marxism and it is claimed that Marx’s 

psychology provided theoretical background to Vygotsky (Wertsch, 1990). 

Lee as cited in Packer “(2008), points out four common or basic assumptions between 

Marx and Vygotsky. For one thing, the emphasis on practical activity is the very first and most 

important similarity between both the philosophers. Practical activity is, mainly the concept of 

“practical interaction between humans and the environment” which on the one hand creates 

objects and on the other human subjects. Secondly, they share the ‘functionalist’ view which aims 

at “showing what role or effect [an] item has in some system of which it is a part”. Thirdly, 

because of practical interaction between humans and their environment, consciousness is “viewed 

as having dialectical, developing character’. The fourth fundamental shared by these two 

philosophers is the concept of cultural (external) and natural (internal) development. Marx and 

Vygotsky believed that though natural as well as cultural developments take place simultaneously 

yet have distinctive characteristics (pp. 8-31).  
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For Vygotsky, like Marx, individuals neither can be separated nor understood without 

their particular socio-cultural environment. Moreover, human development is primarily governed 

by two lines of development; natural and social. The natural development emerges within the 

individuals whereas; the socio-cultural development is the outcome of the social structures 

existing around the individuals. Thus, this development is not fixed or predetermined rather an 

ever-changing and dynamic in its essence. Similarly, Vygotsky and Marx also share the concept 

of tools which support the human development. Where, for Marx, these tools are societal in 

nature, Vygotsky regards them as psychological tools such as language which make the cognitive 

development possible.    

 
2.4 Basic Tenets of Sociocultural Theory 

 
  Clearly, this was the fundamental relationship between the society and human 

development which led Vygotsky claim that human development results from active interaction 

between an individual and the prevailing socio-cultural forces. Thus, “Vygotsky, as no other 

psychologists in this century, succeeded in developing an approach that connects social and 

mental processes and describes the essential mechanisms of the socialization and development of 

the human being” (Psychology Applied to Education: Lev. S. Vygotsky’s Approach). This 

“essential mechanism of the socialization” helped him identify three general claims concerning 

human development within socio-cultural framework: a) human social and psychological 

processes are fundamentally shaped by cultural tools; b) higher mental functioning within 

individual results from social processes; c) and that working within the zone of proximal 

development enhances learning ability of the learners (Gibbons, 2002). Vygotsky’s insightful 

analysis of human development (social as well as educational) revolutionized the educational field 

of teaching and learning. 
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According to Davydor and Kerr (1995), it was a momentous time in the history of 

psychology when Vygotsky asserted that “…specific functions are not given to a person at birth 

but are only provided as cultural and social patterns” (p. 18).  Vygotsky described intellectual 

abilities as “being much more specific to the culture in which the child was reared” (Vasta, Haith 

et al, 1995, p. 36). In other words human development starts at the very early stage of a child 

when s/he depends on caregivers/adults. The developing individual relies on the vast pool of 

transmitted experience of others (Steiner & Mahn, 1996).  

 

2.4.1 Interaction and Sociocultural Theory 

  
It is through interactions with others that an individual starts understanding the world 

around him as well as creating his own knowledge/meaning. This development of an individual, 

according to Vygotsky, mainly applies to mental development such as thought, language and 

reasoning process. He postulates two levels of development claiming that: 

“Every function in the child’s cultural development appears twice: first, between 

people (interpsychology) and then inside the child (intrapsychology). This applies 

equally to voluntary attention, to logical memory, and to the formation of ideas. All 

the higher functions originate as actual relationships between individuals” (Vygotsky, 

1986, p. 57). 

This implies that culture provides twofold contribution to the child’s intellectual 

development. On one hand, children acquire much of their thinking or gain knowledge from it, 

and on the other hand, the tools or means of thinking are acquired from the cultural settings. 

Culture, thus, provides children with the means of ‘what to think’ and ‘how to think’. For 

example, in the beginning of any social activity, individuals/learners first depend on more 
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experienced or knowledgeable others around them. Later on, they take on increasing 

responsibility for their own learning and participation in joint activity (Lave & Wenger, 1990).  

The process of learning through tools is regarded as mediation by Vygotsky and is 

extensively discussed and highly considered by other researchers such as Van der Veer & 

Valsiner, Apple, Cole, Wertsch and Lantolf. In fact, an individual does not learn or acquire 

knowledge directly from the society around him rather he makes use of certain tools to create the 

sense of social interactions. As Vygotsky asserts (cited in Wertsch, 1990) “a hallmark of human 

consciousness is that it is associated with the use of tools, especially ‘psychological tools’ or 

‘signs’” (p. 178). “[such]… psychological tools are not invented by individuals in isolation. They 

are products of socio-cultural evolution to which individuals have access by being actively 

engaged in the practices of their communities” (Steiner & Mahn, 1996, pp. 191-206).  

These tools include: “language, different forms of numeration and counting, 

mnemotechniques, algebraic symbolism, works of art, writing schemes, diagrams, maps, 

blueprints etc.” Though all these psychological tools play their significant role in construction of 

knowledge, yet language is given more importance in Vygotskian sociocultural theory.  

Vygotsky (1978) asserts that “speech is a powerful psychological tool that lays the 

foundation for basic structures of thinking later in one’s development”, since it is the first 

psychological tool used by children to communicate with others who share environment. 

Undoubtedly, any individual in his early age (as well as later on) struggles to understand the 

world through the dialogical help provided to him by adults around him.  

 It is through this ‘dialogical’ help that the child later constructs his own meanings and 

knowledge within certain social contexts. And, it is because of this significant role played by 

language that Vygotsky (1986) maintained that “language plays critical role in cognitive 

development.” He argued that language was the tool for determining the ways a child learns how 

to think. Words are the means through which complex concepts are conveyed to the child 
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(Clabaugh & Rozycki, 2007). When these complex concepts are conceived by the child, he 

becomes able to construct knowledge and learn the world around him. “Learning” according to 

Vygotsky “always involves some type of external experience being transformed into internal 

process through the use of language” (Feden & Vogel, 1993, p. 15).  

 Thus, social interactions, mainly through the medium of conversations, lay the foundation 

for human learning which in turn makes the (cognitive) development possible, almost completely 

opposite to Piaget’s theory regarding human cognitive development which asserts that “ children 

act on their environment to learn” (Sample, 2010).  

Vygotsky’s socio-cultural approach towards cognitive development culminated into an 

educational philosophy which revolutionized the field of education. While presenting the 

background of sociocultural theory being an educational philosophy  (Steiner and Mahn, 1996) 

remark that “in the last few decades there has been increasing interest in this theory and its 

implications for research on classroom learning and teaching…first systemized and applied by L. 

S. Vygotsky and his collaborators in Russia in the nineteen-twenties and thirties.”  

As mentioned earlier, Vygotsky, first of all, addresses the central disposition of cultural 

meaning in the process of learning. Thus, social settings, according to Vygotsky (1978), “generate 

and lead development…through internalization of culture and social relationship”. New 

knowledge, among learners, develops through the meaningful interactions with adults and peers. 

Vygotsky believes that “learning is a necessary and universal aspect of the process of developing 

culturally organized, specifically human, psychological functions”. When learners engage in 

social settings they begin developing new knowledge, and this development occurs at two gradual 

levels. As it has already been discussed that knowledge first occurs at ‘interapsychological’ level 

that means it is created at social level and later, this knowledge “becomes interpsychological, 

meaning inside the child” where s/he masters this knowledge on individual level (Dahms, et al, 

2007).  



24 
 

2.4.2 The concept of More Knowledgeable Other  

 

This socially motivated learning, according to Vygotsky occurs just above the “students’ 

current level of competence” with the assistance and guidance of a “More Knowledgeable Other” 

(hence MKO). This MKO can be anyone, as defined by Vygotsky, “who has a better 

understanding or higher ability level than the learner, particularly in regards to a specific task, 

concept or process” (1986). The notion of MKO is traditionally associated with the teachers, but 

the term in fact refers to “…a peer, sibling, young person. The key to MKO, is that they must 

have more knowledge about the topic being learned, than the learner does” (Vygotsky cited in 

Dahms, et al, 2007). These MKO enhance the students’ learning competence by working in the 

Zone of Proximal Development (ZPD is discussed in detail below). In the educational theory of 

Vygotsky, the concept of MKO occupies the vital position as its role is “…of guiding and 

directing the child’s activity” by providing the proper assistance and support,” (Dahms, et al, 

2007). 

Vygotsky emphasizes that the essence of teaching and learning is in the environment 

which stimulates the learners to acquire the new body of language as every knowledge is 

ultimately/fundamentally social in nature. Vygotsky asserts that “….education in every country 

and in every epoch has always been social in nature. Indeed, by its very essence it could hardly 

exist as anti-social in anyway…it was never the teacher or tutor who did the teaching, but the 

particular social environment in the school which was created for each individual instance” 

(Vygotsky, 1978).  

The particular social environment, referred by Vygotsky, is ‘collaborative’ in nature and 

where society makes the cognitive growth of a child possible by providing him with necessary 

stimulus and inducement, this role is played by a teacher in the class environment. Thus, the ideal 

role of the teacher as Vygotsky perceives it “is that of providing scaffolding (collaborative 
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dialogue) to assist students on tasks within their zones of proximal development” (Hamilton & 

Ghatala, 1994, p. 277). 

 
2.4.3 The Zone of Proximal Development  

 

Based on the discussion above, it can be surmised that Vygotsky’s educational philosophy 

focuses on three factors mainly. First, all knowledge is essentially social in nature/origin. Second, 

the children will learn effectively when their zone of proximal development is challenged. Lastly, 

the role of an educator or a teacher is to accommodate the learners during the process of teaching 

and learning, by providing him/her proper guidance and support (in other words scaffolds) 

towards achieving a common goal. What Vygotsky means by ZPD and Scaffolding and that how 

they can prove to be constructive in the process of learning, needs a comprehensive discussion. 

Vygotsky (1978) defines ZPD as:  

“The distance between the actual developmental level as determined through independent  

problem solving and the level of potential development as determined through problem 

solving under adult guidance or in collaboration with more capable peers” (p. 86).     

In other words ZPD is a learner’s ability of solving a problem at his own or individually, 

and his ability to solve a problem with the help or assistance of a more knowledgeable other. 

Thus, the actual developmental level means child’s individual potential or capacity of 

understanding and performing certain tasks or problems. Whereas, the level of potential 

development refers to a learner’s understanding and ability which is only developed with the help 

of some other’s guidance and support.    

Similarly, the level of potential development is of main concern in the socio-cultural 

theory of Vygotsky as this is the very area where a teacher should focus in order to drive learner’s 

development towards his/her maximum potential. In fact, Vygotsky’s dissatisfaction with the 
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conventional testing methods as they “did not reveal the full range of individuals’ abilities” (Veer 

and Valsiner, 1991, p. 337) laid the foundation for the concept of ZPD. Holding the same 

conception, Poehner (2008) writes that Vygotsky’s and his colleagues’ “…research pointed to the 

fact that individuals whose independent performance is quite similar may vary considerably when 

offered assistance in the form of hints, leading questions and demonstrations, an observation that 

led to Vygotsky’s formulation of the zone of proximal development.” Originally, he further 

remarks, “Vygotsky discussed the ZPD as alternative to conventional intelligence testing, but later 

he came to see it as a new way of organizing all educational activities, including both teaching 

and assessment, in order to optimally impact learners’ development.” 

The radical concept of ZPD within a learner’s educational development has readily been 

accepted during the last three decades. For instance, Gibbons (2002) writes in “Scaffolding 

Language-Scaffolding Learning” that “The educational basis for a child’s development is 

encapsulated in what Vygotsky terms the zone of proximal development, by which he refers to the 

distance or the cognitive gap between what a child can do jointly and in coordination with a more 

skilled expert” (p. 8). She further explains the phenomenon and says, “In other words, successful 

coordination with a partner-or assisted performance-leads learners to reach beyond what they are 

able to achieve alone to participate in new situations and to tackle new tasks, or in the case of 

second language learners, to learn new ways of using language” (Gibbons, 2002, p. 8) 

What can be inferred from the above discussion is that the social interactions in a 

meaningful context play a vital role in a learner’s educational development. For example, Irina 

(2004) referring to Vygotsky remarks that “…social interactions are crucial for the development 

from the beginning of a child’s life. He asserted that any higher function necessarily goes through 

an external social stage in its development before becoming an internal, truly mental function.”  

She further elaborates that while “working in the zone of proximal development, we look at the 

way that a child’s performance is mediated socially, that how shared understanding or inter-
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subjectivity has been achieved.” This, as Irena perceives it “includes the means by which the 

educator reaches and meets the level of the child’s understanding and then leads the child from 

there to a higher, culturally mediated level of development.” (Irina, 2004, p. 167) 

Naturally, a child’s current development level cannot be assessed nor can be developed 

until unless some carefully devised tools or techniques are used for the purpose. This need of such 

tools leads to the idea of tool meditation which means to critically analyze that “what cultural 

tools have been provided for the children to appropriate and use on their own in their independent 

performance.” Not only that the identification of tools to be implied is crucial, the consideration 

of the conditions that have been created for the tools to be internalized, are of the equal 

importance too which would “ensure the transformation of assisted performance into independent 

performance” on the part of the learners (Irina, 2004, p. 168).  

 

2.5 Implementation of Sociocultural Theory through Scaffolding 

 

One of the techniques used in the English language learning class rooms is Scaffolding. 

Wood, Bruner & Ross, were the first ones to use the term Scaffolding in their examination of 

parent-child talk in the early years which according to them led the learners towards better 

language learning (Gibbons, 2002). Scaffolding, fundamentally is a “process of ‘setting up’ the 

situation to make the child’s entry easy and successful and then gradually pulling back  and 

handing the role to the child as he becomes skilled enough to manage it” (Bruner, 1983,p. 60).  

 Basically, scaffolds are temporary structures that physically support workers while they 

complete jobs—scaffolds provide workers with both a place to work and the means to reach work 

areas that they could not access on their own (Verna Leigh Lange, 2002). Instructional scaffolding 

being a teaching strategy serves the same purpose only that instead of workers it provides support 

to the learners to improve and learn the concepts that would have been impossible to accomplish 
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without the help of more knowledgeable other/s. Similarly, scaffolding within an educational 

context is generally defined in various ways. For instance, a number of researchers perceive 

scaffolding as a “process by which a teacher provides students with a temporary framework for 

learning” (Rasmussen, Jacob, Lawson, 2001). In other words scaffolding refers to a "situation 

where a knowledgeable participant can create supportive conditions in which the novice can 

participate, and extend his or her current skills and knowledge to higher levels of competence" 

(Donato cited in Yu, 2004). 

The above mentioned definitions of scaffolding limit it to a process of providing students 

with a framework for learning or confine it to "skills and knowledge." In fact, within a teaching 

learning environment, scaffolding “covers much more than skills and knowledge" (Yu, 2004). 

Similarly, Nassaji, Swain and Wood define scaffolding, in a broader sense as "the collaboration of 

both the learner and the expert operating within the learner's ZPD" (cited in Yu, 2004). It means 

that the scaffolding is not a mere process of providing the learners with a frame work for learning 

only rather it is a “tutorial behavior that is contingent, collaborative and interactive” (Wood cited 

in Walqui, 2006). 

Thus, in the light of the definitions above, scaffolding is not a mere help provided to a 

learner rather it is a complete collaborative environment “assists learners to move towards new 

skills, concepts, or levels of understanding.” Though scaffolding is temporary by nature yet it 

cannot be denied that within a class room it “…portrays essential nature of mentor’s assistance” in 

supporting the learners to carry out tasks successfully” (Gibbons, 2002, p. 10).  

 Stuyf (2002) presents a comprehensive study of what scaffolding means as a teaching 

strategy and how it works.  Scaffolding instruction according to her, a teaching strategy originates 

from Lev Vygotsky’s sociocultural theory and his concept of the zone of proximal development. 

It provides individualized support based on the learner’s ZPD, where a more knowledgeable other 

provides scaffolds or supports to facilitate learner’s development. Talking about the temporary 
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nature of scaffolds provided, she says: “As the learner’s knowledge and learning competency 

increases, the educator gradually reduces the supports provided”. According to Vygotsky the 

external scaffolds provided by the educator can be removed because the learner has developed 

“…more sophisticated cognitive systems, related to fields of learning such as mathematics or 

language, the system of knowledge itself becomes part of the scaffolds or social support for the 

new learning” (Raymond, 176).  

Scaffolding teaching strategy in fact, has two foundations both based in the sociocultural 

theory of Vygotsky. The first foundation, according to Raymond (2000), is Vygotskian concept as 

mentioned above, that “learning occurs through participation in social or culturally embedded 

experience” and secondly learning lies in the concept of ZPD as “any child could be taught any 

subject effectively using scaffolding techniques by applying the scaffolds at ZPD”  (p. 176). 

Actually, “it is only within the ZPD that scaffolding can occur” because “working in the ZPD 

means that the learner is assisted by others to be able to achieve more than he or she would be 

able to achieve alone” (Walqui, 2006).  

During the past two decades, there has been a constant increase in the number of 

researchers, philosophers and educators who employ the concept of scaffolding to describe and 

elucidate the role of adults in the process of learner’s development and learning (Stone, 1998; 

Wells, 1999; Daniels, 2001; Hammond, 2002). Scaffolding metaphor is interesting and fascinating 

for the researchers because it “resonates with their own intuitive conceptions of what it means to 

intervene successfully in students learning” as well as “offers what is lacking in much literature 

on education- an effective conceptual metaphor for the quality of teacher intervention in learning” 

(Mercer in Verenikina, 2004).    

In what follows, various features of scaffolding as an instructional strategy, in its relation 

to second language (hence L2) teaching will be explored. It will also be analyzed how scaffolding 
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facilitates the teaching learning process and enhances the prospects of achieving better command 

on English as L2, by providing a collaborative learning environment.  

Since the educational philosophy developed, the learners are treated either as empty 

vessels or black boxes, or active constructor of their own knowledge/understanding. In the first 

model, the learners are considered as merely receptors of the knowledge or rather information and 

skills the teachers transmit to them. Whereas in the second model, complete opposite to the first 

model, the learners are supposed to be “an unfolding intellect that will eventually reach its 

potential given the right environment”. However, both the models share the belief that the 

“learners are independent and self-contained” and that the learning occurs “within an individual” 

(Gibbons, 2002, p. 7).  

For Vygotsky a learner’s mind is neither a Tabula Rasa upon which all his experiences 

can be imprinted nor it is an active intellect that is capable of developing its own understanding 

and creating its own knowledge alone. What he believes about human cognition is that a learner, 

within a L2 learning framework, is basically an active constructor of his own learning but 

fundamentally this knowledge/learning is “social in nature and is constructed through a process of 

collaboration, interaction and communication among learners in social settings” (Vygotsky in Yu, 

2004).  

Interaction plays twofold role in L2 learning. First, it determines learners’ ZPD as “an act 

of negotiated discovery that should be realized through interaction between the learner(s) and the 

teacher” (Wertsch in Turuk, 2008). It is through the interactive collaboration between the 

learner(s) and the teacher that makes it possible for the teacher to discover and determine the 

learners’ existing development. Secondly, when the teacher has comprehended the learners’ 

current skills/abilities, s/he now, can design such activities which direct the learners towards their 

zone of proximal/potential development. Thus, interactions play a significant role in determining 

the ZPD as well as directing the learners’ towards mastering the target language to the extent of 
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their potential development by engaging them in meaningful activities or contexts. As Vygotsky 

points out “social interaction actually produces new, elaborate, advanced psychological processes 

that are unavailable to the organism working in isolation” (Vygotsky in Turuk, 2008). 

Advance psychological processes are not regulated by focusing on “concrete facts” only. 

Rather, Vygotsky motivates the teachers to “push their students into an abstract world” that will 

derive/enable them “to deal with complex learning tasks” (Turuk, 2008, p. 254). This implies that 

the learners will not only “come to terms with the concepts involved”, but “in fact, may construct 

their understanding on the basis of multiple clues and perspectives encountered in a variety of 

class activities” (Walqui, 2006). And this internalization of learning becomes possible and is even 

enhanced not only within an expert-novice context but through the “collective scaffolding” as 

well (Moll, 1990; Donato, 1994; Walqui, 2006).   

As far as, collective scaffolding is concerned the term refers to the context or activities 

where a group of learners works together on a shared task and the learners “collaboratively do 

more than they can individually” (Gibbons, 2002, p. 18). For example, an extract from Gibbons 

report of a small group presentation of their science experiment illustrates how collective 

scaffolding facilitates L2 learning: 

Maroun: stuck 

Milad: it stuck together because  

Maroun: and it stuck together because it was 

Emily: it was on a different side 

Gina: it was on a different side and the other one’s and 

Emily: and the poles are different 

Milad: and em when…we put on the first side it stuck together… 

Maroun: because the flat side is stronger than the thin side? 

Emily: no, because the poles are different 
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Milad: because the poles are different, alright?   

(19-20) 

 The extract clearly demonstrates the learners jointly construct their understanding of the 

language and “the wording is gradually refined towards more explicit and written like language” 

(Gibbons, 2002, p. 20).  

 Thus, collective scaffolding renders second language learning with various benefits. 

Firstly, learners hear a more, great variety of language that increases the input to the learners. 

Secondly, it provides the learners with ample opportunities to interact with other speakers that 

increase their output. In order to be clear and understandable the learners take the responsibility to 

use different words and take turns. Thirdly, “what learners hear and what they learn is 

contextualized: language is heard and used in an appropriate context and used meaningfully for a 

particular purpose” (McGroatry cited in Gibbons, 2002, p. 17).  

 
2.5.1 Features of Scaffolding 

  

But the above mentioned benefits can only be achieved, if the activities are carefully 

planned and implemented within the L2 learning context. The specific features of successful 

scaffolding are: continuity, contextual support, inter-subjectivity, contingency, handover/takeover, 

and flow (Lier, 1996, p. 196).  

 Elaborating these specific features of successful L2 learning scaffolding, Aida Walqui 

(2006) defines continuity as the repetition of the tasks with variations but interconnected which 

means the tasks are connected to one another. Contextual support, according to her, refers to a 

safe, supportive environment where exploration is encouraged. Similarly, within inter-subjectivity 

“Mutual engagement and rapport are established” through “encouragement and non-threatening 

participation in a shared community of practice”.  
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 The next defining feature of scaffolding is the contingency which represents the concept 

of adjustment of the task procedures according to the actions of learners. It means the class 

activities are not pre-designed rather they are planned according to the learners’ current needs and 

level of understanding. As the skills and confidence of the learners strengthens, they are ready to 

‘takeover’ the task responsibility. Eventually, when the “skills and challenges are in balance; 

participants are focused on the task and are ‘in tune’ with each other” the activities are performed 

in a flow (Walqui, 2006).  

 Based on the above explained features of L2 scaffolding, Walqui (2006) represents six 

main types of instructional scaffolding within L2 learning context: modeling, bridging, 

contextualization, building schema, representing text and developing meta-cognition.   

 Clear and implicit instruction or guidelines are crucial to any activity/task within L2 

teaching-learning environment. In this concern, demonstration or modeling of the tasks and 

activities can be of great help which will exemplify of what the learners are supposed to do 

perform (Walqui. 2006; Gibbons, 2002). As “such examples may serve not only to set 

performance guidelines or standards” they can also “encourage and stimulate students in the 

accomplishment of similar tasks (Walqui, 2006). 

 Bridging means “the weaving of new information into existing mental structures” (Tharp 

& Gallimore, 1988, p. 108). In other words “students will only be able to learn new concepts and 

language if these are firmly built on previous knowledge and understandings” (Walqui, 2006). 

The application of learners’ previous/everyday knowledge in the new contexts stimulates them to 

achieve more. In fact, “scaffolding is a bridge used to build upon what students already know to 

drive at something that they do not know” (Benson, 1997, p. 127).  

 The next type of instructional scaffolding contextualizing addresses one of the most 

common problems faced by L2 learners that is, the difficulty of comprehending academic 

language that is “decontextualized and situation-independent” (Cummins & Swain; Cloran qtd in 
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Walqui, 2006). This obstacle can be resolved by “using manipulatives, pictures, a few minutes of 

a film and other types of realia (authentic objects and sources of information)” (Walqui, 2006).  

 The schema building is such kind of scaffolded environment where the learners are 

provided with a variety of activities to organize knowledge and build understanding. For example, 

if an outline of the lecture is provided to the learners before the lecture is delivered, “we can lower 

the students’ apprehension and help them tolerate ambiguity” (Walqui, 2006), which “is one of 

the most important features of the good language learner” (Rubin qtd in Walqui, 2006). 

 Similarly, the learners can comprehend a second language a great deal by re-representing 

text. The appropriation of new language begins while learners are engaged in “activities that 

require the transformation of linguistic constructions they found modeled in one genre into forms 

used in another genre” (Walqui, 2006). For example, the learners can be required to “say what is 

happening (as in drama or dialogue), then what has happened (narrative, reports), then what 

happens (generalizations in exposition) and, finally, what may happen (theorizing)” (Walqui, 

2006).  

 Developing metacognition is the last salient L2 learning instruction referred by Walqui. 

Metacognition can be defined as “the ability to monitor ones current level of understanding and 

decide when it is not adequate” (Bransford et al. qtd in Walqui, 2006). Metacognition, as Walqui 

represents it, is the processes/ways in which learners organize their thinking, and there are at least 

following four aspects involved: 

 Consciously applying learned strategies while engaging in activity; 

 Knowledge and awareness of strategic options a learner has and the ability to choose the 

most effective one for the particular activity at hand; 

 Monitoring, evaluating and adjusting performance during activity; and 

 Planning for future performance based on evaluation of past performance.  
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The above discussion clearly shows that a child’s learning cannot exist in isolation rather 

in such a social context which is meaningful to a learner. In this context it must be kept in mind 

that a learner is provided with carefully designed supports to develop his own understanding and 

knowledge in order to move successfully towards next step/level of understanding. To create such 

a productive teaching- learning environment scaffolding proves to be an effective teaching 

strategy (Lawson, 2002 ; Stuyf, 2002; Gibbons, 2002). But while implementing scaffolding one 

must be aware that “…defining features of successful scaffolding” as described by MecKenzia 

and referred by Lawson (2002) in her research paper ‘Scaffolding as a Teaching Strategy’, include 

“clear direction, purpose, and expectation.” It means for successful implementation of Scaffolding 

on the one hand the teacher/educator should have clear understanding of what s/he is doing 

(techniques applied), where s/he is working ( social; context), why s/he is working (objectives to 

be achieved); and on the other hand the learners are clearly directed about the tasks to be done.   

But the question is how much scaffolding is needed. Undoubtedly, the success of any 

teaching technique depends on its careful implementation on a right level, so is the matter with 

scaffolding. The researcher addresses the same issue when she argues that too much scaffolding 

undermines a student’s sense of accomplishment; too little means frustration and discouragement.  

She further explains that the right blend of challenge, support and meaningful feedback can put 

even beginning students in the state of flow to be fully engaged in the learning process. Thus, 

right amount of assistance provided can accelerate the learning process within a second language 

learning context.  

 
2.6 Educational Implication of Sociocultural Theory 

 
The work produced in sociocultural theory, during the past few decades shows that 

because of their interactive, reciprocal and dynamic processes Vygotskian approaches to second 

language teaching and learning have been gaining momentum recently (Aljaafreh & Lantolf; 
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Donato & McCormick; Foley; John-Steiner; Lantolf; Lantolf & Appel; Schinke-Llano; Wells qtd 

in Yu, 2004). And the researchers and educators have implemented them in various ways from 

general education to specific skills such as reading or speaking. Lantolf (2000) remarks about the 

effectiveness of Vygotskian ideas as: “Researchers working on educational problems in general 

and those of us working on questions relating to second language learning in particular, have 

found Vygotsky’s ideas challenging, at times perplexing, but always stimulating and informative.”  

A study by Brooks named as: Vygotskyan Approaches to understanding Foreign 

Language Learner Discourse During Communicate Tasks analyzed a speech data produced by 

eight pairs of third- year Spanish learners participating in a two way information gap type activity. 

The intention of this research was to “investigate how speaking…..collaboratively influences and 

builds a shared social reality between the participants” (Brooks, 265). The study found various 

advantageous of Vygotskian approach towards L2 speaking tasks. First, during the verbal 

interactions learners regulate their own control over the procedures of the task. Second, when 

learners participate in “successive, analogous problem-solving tasks” they “became learning 

environments for one another”. Finally, small group process can greatly enhance cognitive 

development through learners’ engagement in L2 communicative tasks (Brooks, 1994, p. 272). 

Another study, with the similar results taken by Toro named as The role of paired 

listening in L2 listening instruction explored the effectiveness of collective scaffolding, where not 

only an expert provides assistance to the learners, but a more capable peer or even a peer of 

similar proficiency can also play a constructive role towards L2 learning. This study comprised of 

four experimental sessions in which 19 pairs of undergraduate students participated. These 

students were taking Spanish beginner course in a British university. 

The study revealed that paired listening can be a powerful research tool that helps 

researcher to observe invisible cognitive processes “such as word recognition or inferencing” 

through learners’ collaborative discussion. It also proved that learners can perform better in L2 
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listening collaboratively than they can do alone/individually. Moreover, “three types of 

relationship between task partners were identified: balanced co-operative, unbalanced co-

operative and unco-operative”. It means in the case where mostly partners helped each other 

towards meaning construction, a partner with better listening understanding/skill overtook the 

responsibility of meaning construction, and sometimes the partners did not co-operate each other 

towards task completion. Thus, a better knowledge of nature of such “social effective behaviours 

would significantly contribute to our understanding of the real function of affective variables in 

L2 listening strategies” (Toro, 2005, p. 5). 

An interesting discussion presented in Teachers as Learners: Incorporating Sociocultural 

Theory into L2 Teacher Education by Drew S. Fagan (2008) highlights the successful L2 learning 

by understanding and implementing Vygotskian concept of internalization.  By interviewing ESL 

and TESOL teachers regarding the amount of teacher talk produced during L2 class, Drew asserts 

that the teachers may have to dominate the class discussion until the learners have internalized the 

concept or skill being taught. He further comments the teachers should acknowledge that once the 

process of internalization has successfully taken place the learners then can take over the 

responsibility of discussion initiations or development. In this way Vygotskian sociocultural 

notion of L2 teaching can assist teachers in facilitating the learning process by taking leaners’ “ 

background, identities, and the specific contexts”  into account (Drew, 2008, p. 3).     

Researchers working in the field of L2 teaching and learning have particularly been 

fascinated by the effectiveness of the idea of social and collaborative interaction in the form of 

peer scaffolding.  Recently, a study conducted by Min Hue Nguyen (2013) including twelve 

Vietnamese students of graduation level reflected how these students provided collaborative-peer 

scaffolding to each other during oral presentation tasks. The study aimed at improving English 

speaking skill of the learners by making them work collaboratively and prepare for ten-minute 

oral presentation. The findings of this study revealed a range of ways in which the participants 
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benefited from each other by sharing workload, generating a variety of ideas, providing feedback 

for better language development and offering technology support etc. This collaborative effort and 

practice “enabled the students to achieve higher than they could in an individual presentation and 

progress through their ZPD” (Nguyen, 2003, p. 70).       

Similarly, the studies by other researchers such as Donato, Lee & Jacobs and Gibbons, 

Lantolf and Ziglari assert that L2 learners can be assisted effectively through Vygotskian 

collaborative scaffolding framework. These studies not only bring different effective tasks and 

activities to light but also discuss those factors comprehensively which may impede the successful 

language L2 learning. Thus this previous research has played a twofold role for the researcher 

towards implementing effective activities in L2 teaching-learning context, as well as to be aware 

of the hurdles/obstacles that might occur in this experimental research.  

 
2.7 Situation of English Language Teaching in Pakistan 

 
The history of English language existence in Pakistan dates back to the time even before 

independence of Pakistan. With the 1844 declaration by Lord Harding, the knowledge and 

acceptance of English as second language became unavoidable in the sub-continent. At the same 

time English was also declared to be the language of court as well as business. This advent laid 

the disputed foundation of teaching and learning English as the language of unwanted masters. 

However, Muslims proved to be more reluctant and resistant in learning English as compared to 

the Hindus or other minorities (Rehman). 

 After the independence of Pakistan, though Urdu was pronounced the national language 

yet English remained the language of business, official correspondence and court largely, 

obtaining the status of official language of Pakistan. Interestingly, since the independence of our 

country, the education policies announced by government or higher education commission have 

been determined to make Urdu official language of Pakistan as well by reproducing or 
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transferring text books and official documents into Urdu, but this dream has not been achieved till 

date (Mansoor, 2002, P. 18) and English continues to enjoy the status of official language of 

Pakistan.     

When the question of medium of teaching comes, English again appears to dominate the 

educational system whether it is primary level or higher level. Even in rural areas of Pakistan, 

most of the syllabus books are taught in English. However, the standard and efficiency of teaching 

of English not only in rural areas but also in urban areas of Pakistan is a big question mark 

(Nawab, 2012, P. 696).  It is an established fact now that English is taught as a subject in our 

school and colleges rather than a ‘language’.  

Thus the teaching of English as second language in Pakistani schools and colleges has not 

yielded the desired goals as majority of our learners cannot communicate satisfactorily in the 

target language. They lack confidence and feel reluctant in using English to convey themselves or 

share their ideas. Despite the fact, that the learners exhibit a high desire to communicate in 

English (Rehman), they find it difficult to express themselves fluently in the language-the 

language which they have studied for years.  

There are number of factors, as pointed out by the researchers, that account for this 

communicative deficiency of the learners such as unsuccessful language policies, unproductive 

curriculum, untrained teachers, traditional teaching techniques, over-crowded classrooms, lack of 

motivation, teacher-centred activities and so on (Malik, 1996).  However, the fact that the 

teaching of English in our schools and colleges seldom focuses on its exercise for communicative 

purpose (Ahmad, 2004) becomes the root cause for communicative inefficiency of our learners 

because they are never trained to express themselves in the said language.   

Thus, the applicability of scaffolding-collaborative language learning within our 

environment can provide the learners with the proper environment as well as essential stimulation 

and support to use English to convey themselves and understand others for positive 
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communication. Scaffolding language learning environment can also encourage the learners to 

work collaboratively towards the development of listening and speaking skills to communicate 

effectively. However all these objectives need to be established yet and this is what this study 

aims to test and verify and see if this approach is applicable or not within our teaching learning 

system/context.  

This study is primarily an experimentation of scaffolding language learning derived from 

sociocultural theory of Lev Vygotsky, with a view of finding out if this approach can bring any 

fruitful changes in outcome and what are the challenges in implementing such an approach in our 

context and what needs to be done to overcome the challenges. Similarly, this study aims to find 

out whether scaffolding language learning approach is a viable option in Pakistani 

schools/colleges. The next chapter outlines the methodology used for the research.   
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CHAPTER 3 

 

RESEARCH DESIGN 

 

 

 The objectives of this chapter are as follows: 

 To present the goals of the research conducted in this study  

 To demonstrate the research tools i.e.  pre-test, experimental study, post-test and  

        questionnaires 

 To specify the participants and duration of experimental study 

 To discuss the development of questionnaires  

 To discuss the development of pre-test activities 

 To present the discussion of the procedures of data collection and examination 

 

3.1 Research Strategy 

 
The aim of this study was to employ Lev Vygotsky’s (1978-1986) sociocultural theory 

with the perspective to provide a collaborative learning environment in Federal colleges of 

Pakistan to teach English so that the communicative competence of the learners could be 

enhanced.  To achieve this goal, the research design was based on the principles of Scaffolding 

Language Learning. The purpose of implementation of scaffolding was manifold. First, students 

were provided with a facilitating language learning environment, where clear and implicit 

instructions about the tasks and activities were given. Second, not only the instructions were 

given, but also the learners were assisted with the continuous guidance and support, they required 
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in order to carry on their learning tasks and activities within a productive socio-cultural language 

learning environment. Third, the activities designed were based on collaborative learning 

principles where the learners help one another towards the meaning construction and task 

accomplishment. 

 In order to probe the effectiveness of scaffolding language learning towards promoting 

positive learning attitudes, interests and confidence, and motivation among learners, an 

experimental research design was implemented. Identifying a research design is of the utmost 

importance for conducting any research because “a research design describes a flexible set of 

guidelines that connect theoretical paradigms to strategies inquiry and methods for collecting 

empirical materials” (Denzin and Lincoln, qtd in Palys, 1997, p. 76).  Thus, the research design 

employed in my research was experimental in disposition. An experimental research is defined as 

“a systematic and scientific approach to research in which the research manipulates one or more 

variables, and controls and measures any change in other variables” (Experiment~ Resources).  

 In other words, experimental research supports the researchers in executing controlled 

testing models to analyze its effects on various variables. Experimental research is comprised of 

independent variable(s) as well as dependent variables. In this study, scaffolding being my 

independent variable was employed to assess its effects on the spoken and listening efficiency of 

the students which in turn were treated as dependent variables.  

 An experimental research, concentrating on the relationships between independent and 

dependent variables falls in the category of quantitative research mainly for its empirical data 

generation and collection. Quantitative research is explained as a research method which 

emphasizes “on observable variables that are external to the individual; social facts” (Palys, 1997, 

p. 22). Observable variables, then, are subject to statistical analysis to understand and elaborate 

the phenomena under discussion. In other words, quantitative research primarily deals with the 

numerical and statistical representation(s) of experiments designed and structured during the 
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research process. Bogdan and Biklen (qtd in Golfishani) illustrate the meaning of quantitative 

research:  

“ Charts and graphs illustrate the results of the research, and commentators employ 

words such as ‘variables’, ‘populations’ and ‘result’ as part of their daily 

vocabulary…even if we do not always know just what all of the terms mean…[but] we 

know that this is part of the process of doing research. Research, then as it comes to be 

known publicly, is a synonym for quantitative research” (p. 4).   

 As is obvious from the definition, the quantitative research, deductive in nature explores 

the “causes and effects” of relationship(s) between various variables. And, this process of data 

exploration, collection and presentation is marked with objectivity preventing bias. Naturally, the 

validity of the research depends on the data or statistics collected objectivity. This “objectivity is 

achieved through social distance and a detached, analytical stance” (Palys, 1997, p. 22). Thus, the 

researcher, following the quantitative measures during her experimental research, implemented 

scaffolding learning environment in L2 learning classes, as well as collected the data through the 

carefully designed pre and post-tests as well as pre and post experimental study questionnaires, 

conducted at the beginning and at the end of the experimental classes.  

 Similarly, my research employed the qualitative mode of inquiry as well, to discuss and 

analyze the class procedures and learners’ performance(s) thoroughly, during the research period 

to generate verbal information. Contrary to the quantitative research, which focuses only on the 

observable phenomenon, the qualitative research embraces more humanistic stance and maintains 

that “any science of human behavior is destined to be trivial and/ or incomplete unless it takes 

peoples’ perceptions into account.” So, scrupulous discussion of the learners’ “attitudes, values, 

beliefs, perceptions, and motives” (Palys, 1997, p. 17) was realized qualitatively.  Over all, both 

quantitative as well as qualitative modes of inquiry were used, first, to perform scaffolding 
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experimental research in L2 learning classes, and, then to critically examine and scrutinize the 

outcomes of this experimental study.  

As far as the epistemological basis of this study is concerned, it is believed that the 

implementation of Vygotskian sociocultural within our context can improve the situation of 

teaching English. As a result, it is also assumed, that the communicative skills of the learners will 

improve by participating in more socially oriented situations. To achieve the said goal, 

experimental research design including pre and post-test design was applied as it supported to 

highlight the difference between the performances of the learners before and after attending 

experimental/treatment period.     

 
3.2 Research Tools 

 

A Pre-test (hence pilot-test to avoid ambiguity between the pre-test of the experimental 

research and this test) prior to the conduction of the experimental study was arranged by the 

researcher. The purpose of arranging this pilot-test was to evaluate and examine the reliability and 

consistency of the activities and the tasks planned for experimental research design. To carry out 

this pilot-test a sample of 40 students was chosen, selecting 10 students from each class randomly. 

Hence, 20 students were selected from the boys’ college and 20 from the girls’ college for the 

sample test which constituted almost one third of the total population of the research design. After 

the execution of this pilot-test the experimental research was implemented in the colleges.   

To carry out the experimental research systematically, the following research tools were 

employed: 

a. Pre-test  

b. Treatment/Experimental Study 

c. Post-test  
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d. Pre and post Experimental Study Questionnaires 

The pre and post-test research design is the most widely used evaluation design with the 

researchers in all fields for the reason that it supports the researchers to measure changes  

in participants’ knowledge, attitudes, or behaviours accurately. In the words of Cook and 

Campbell (1979), this experimental research design is “best available approximation to the truth 

or falsity of a given inference, proposition or conclusion" as it co-relates the results of both 

experimental and control group performances at two intervals- in the beginning as well as at the 

end of the experimental treatment period.  

 But this highly admired research design is not without its threats as well. The basic 

criticism against this mode of research is that the improvement reflected in the post-test after the 

treatment might be a result of maturity in the participants rather than an outcome of real learning. 

The pre-posttest research is comparatively time consuming as it involves a treatment or 

experimental period which is intended to enhance participants’ knowledge, information or 

competency of particular skills (Cook & Beckman, 2008).  

 
3.2.1 Pre-test 

 
 
To determine the students’ language proficiency/skills or more precisely to assess their 

spoken and listening skills, before the implementation of experimental classes, a pre-test of all the 

four- group students was conducted. On the one hand, the pre-test helped me to evaluate learners’ 

existing ability to communicate and listen effectively in English; on the other hand, it magnified 

the nature of difficulties which students face during the listening and speaking activities of 

English language. Once the problems were identified, it was possible for me to address the 

concerned issues, as well as design such activities that could motivate the students to develop 

better L2 skills by overcoming the hurdles that might occur during the learning process. Later, the 
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pre-test results were compared with the post-test results to critically analyze and evaluate the 

outcomes of the activities/lessons that were designed for the experimental classes (See Appendix 

A).  

 
3.2.2 Experimental Period 

 
During the teaching treatment period, the students were provided with a number of 

activities carefully planned according to the scaffolding teaching techniques. It is, however 

important to mention here that though all the four language skills i.e. reading, writing, speaking 

and listening, were taught during this experimental study, only listening and speaking skills of the 

students were focused and assessed. The reason being that, reading and writing are the two skills 

which are focused more and thus, consume most of our students’ learning time within the existing 

teaching system. By contrast, listening and speaking skills are either completely ignored or they 

are not focused sufficiently during teaching learning process. While our students can use English 

language fairly effectively when concerned with reading and writing skills, they seriously lack at 

speaking and listening English fluently. As Ahmad (2004) points out, 

“When Pakistani students step out of the educational institutions into practical life, they 

are ‘confronted’ with English, the reason being that they were never taught to feel at ease 

with the language as no stress was laid on the teaching of English for functional/ 

communicative purpose” (p. 55).  

  Though many other factors may count for this shortcoming including lack of motivation, 

learners’ affective and attitudes etc. “faulty teaching/learning approach and the literary text 

books” are regarded as the most crucial factors. In fact, the books used in our classrooms, for 

teaching English language, are literature based comprising “essays, poems and short stories” 

mainly. Therefore, such books are incapable of providing meaningful context(s) to the learners 

where they can work together towards acquiring the communicative proficiency in the target 
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language (Ahmad, 2004, p. 56). Not only are no activities for listening and speaking practice 

included, but also the contents and material provided in the books do not provide the teachers with 

much room to work for the communicative competency of the learners.   

 As the text books of the learners named as English Book I (Short Stories) and English 

Book III (Plays and Poems) did not provide the activities to practice English for communicative 

purpose, the activities for pre and post-tests as well as the experimental lesson plans were divided 

into two parts i.e. the activities taken or designed from the books (textual activities), and activities 

selected from English language teaching books (by Punjab Textbook Booard hence PTB). The 

curriculum and the general language learning activities were integrated for the reason that “if 

children are following a separate ESL program, there is a risk that there will be little relationship 

between the language being presented in the language class, and the language required for 

children to access and participate in curriculum learning” (Gibbons, 2002, p. 120). Thus, listening 

and speaking skill activities were focused through the text-books as well as general activities so 

that not only the syllabus of the learners designed by their colleges is covered, but a rich-

collaborative L2 learning environment is also provided to the learners to motivate them towards 

speaking and listening enhancement in varied situations.      

The activities designed, to be incorporated during the teaching treatment phase, 

encouraged the students to work collaboratively as well as individually towards the completion of 

common goal(s). Moreover, such activities were employed where students engaged in thorough 

discussions, to practice listening and speaking skills. The researcher, herself conducted the classes 

and provided the students with the required assistance and help to enhance their targeted skills 

within the collaborative teaching-learning framework. The whole teaching-learning process was 

carefully monitored and observed. 
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3.2.4 Post-test  
 

 After the completion of three month research, a post-test was conducted to assess the 

performance of the students as well as the validity of research design. Furthermore, the pre-test 

also helped to analyze the individual differences in the use of the targeted language, after the 

comparative study of the data produced in the pre and post-tests. This comparison also measured 

how far the experimental study helped the learners to gain listening and spoken fluency in English 

language (See Appendix A).  

 
3.3 Rationale for the Choice of Colleges  

 

The research was carried out in two Federal Colleges of Islamabad. In these colleges one 

was Islamabad Model College for Boys, I-8/3, Islamabad and the other was Federal College for 

Girls I-8/3, Islamabad. The main reason of conducting research in these colleges was that the 

administration of both these colleges was well aware of the importance of developing 

communicative skills of their learners so they facilitated the implementation of this experimental 

research in their colleges. Moreover, both these colleges were newly established and they 

accommodated those students as well who were average or even below average academically and 

teaching English to such students through collaborative language learning was more challenging 

and beneficial. Also, the administration of these two colleges allowed the researcher to carry out 

this experimental research for 03 months whereas the other colleges approached were reluctant in 

permitting the research to be carried for this long period. On the basis of this practical suitability 

the said colleges were chosen for conducting this research.  The research was carried out from 

December 2011 to February 2012 for a period of three months.    
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3.4 Participants and Duration of the Experimental Study 
 

The participants of the experimental study were Intermediate- First Year students in both 

the colleges, of almost same age levels. As both the colleges are public sector colleges, most of 

the students studying in them belonged to middle class back grounds. The students were studying 

the same English Course Books e.g. English Book I (Short Stories) and English Book III (Plays 

and Poems) of PTB, Lahore.  Similarly, the experimental research included participants of both 

the genders in order to investigate the applicability and efficiency of this new approach in 

enhancing the communicative skills of males and females learners equally to render more validity 

to this research.   

 In each college the students were divided into two groups of 35-38 students each. One 

group attended the traditional or routine classes thus, was regarded as control group. While, the 

second group participated in scaffolding experimental lessons and was treated as experimental 

group. In both the colleges, the group having larger number of learners i.e. 38 learners, was 

treated as experimental group so that the issue of large classroom teaching can be addressed, as 

the normal class rooms within our context generally have large number of learners in them.  

The duration of this study was 03 months and classes were held 05 days a week, having 

45 minutes teaching plan each day. As the academic year of the colleges generally comprised of 

three halves having three months teaching plan in each, this research was carried out for three 

months so that the applicability and effectiveness of collaborative language learning environment 

within the constraints of our educational system can be assessed. The rest of the time is spent on 

performance assessments, revision and send up exams conducted before annual board exams.  It is 

important to mention here that though the colleges had divided their academic plan of study into 

three halves internally, however the students were supposed to appear in the annual examination 
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system at the end of the academic year, as per the Federal Board standard and practice (please see 

Appendix D).  

3.5 Pre-test Activities 
 

Pre-test was based on activities, which helped to assess the students’ existing abilities 

(before the implementation of experimental classes) relating to speaking and listening skills. 

Some of the activities designed were adopted from Scaffolding Language Scaffolding Learning: 

Teaching Second Language Learners in the Mainstream Classroom by Pauline Gibbons. 

Scaffolding is the focal point of Gibbons’ second language teaching framework as she describes 

that “The theory of learning on which this book draws is based on the work of Lev Vygotsky” 

(Gibbons, 2002, p. 7). She further asserts that, 

“Vygotsky’s perspective on human development and learning, broadly termed socio-

cultural or socio-historical, offers a radically different perspective from that offered by 

dominant Western psychological theories. Socio-cultural theory sees human development 

as intrinsically social rather than individualistic” (p. 8). 

Clarifying how Vygotsky’s stance of learning language was different from his 

contemporaries Gibbons (2002) explains that, 

“This social view of teaching and learning moves away from the often polarized debate 

between teacher-centered versus student-centered learning, towards a more unified theory 

of teaching and learning, in which both teachers and students are seen as active 

participants, and learning is seen as a collaborative endeavor” (p. 8).  

To make this collaborative endeavor effective and prosperous in the field of teaching 

second language, Gibbons presents a number of activities related to the development and growth 

of all the four skills-reading, writing, speaking and listening.      
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Acknowledging the significant contribution of Gibbons in the development of effective 

second language teaching strategies and activities Jim Cummins (viii) (the writer of Gibbon’s 

book  Scaffolding Language Scaffolding Learning: Teaching Second Language Learners in 

the Mainstream Classroom) asserts that “Rich examples of classroom discourse throughout the 

book illustrate exactly how this scaffolding process works and how much it draws on teachers’ 

intuition, sensitivity, and feeling for language”. Thus, certain activities from Scaffolding 

Language Scaffolding Learning: Teaching Second Language Learners in the Mainstream 

Classroom were selected to use during the experimental classes, because of their collaborative and 

interactive nature of inquiry.  

In adopting activities, some were upgraded to meet the level of Intermediate students, as 

in the original model the activities were designed for the junior grades and were rather simple and 

easy. Hence, to ensure that the activities matched the actual potential stage of the learners, their 

complexity level was increased adequately. 

Alongside the textual activities, the general activities, as already mentioned, were also 

chosen outside the prescribed syllabus to assess students’ listening comprehension of unfamiliar 

texts. For this purpose, some of the activities were selected from the book “Insight into IELTS” as 

past experience of using this book in my ELT indicated that the activities presented in the book, 

are very effective in addressing listening comprehension and speaking skills. The tasks were 

designed to gradually increase the difficulty level of understanding. Moreover, the activities vary 

in contexts and circumstances, providing the learners with ample opportunities of learning 

different linguistics patterns. Hence, the activities were chosen from this book for using 

throughout the experimental phase i.e. in the pre and posttests as well as in treatment lesson plans. 
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3.5.1 Listening-skill Activities 
 
The test comprised four activities, as mentioned above. Two activities were based on 

textual books/syllabus and the other two were chosen randomly from “Insight into IELTS”. The 

purpose of selecting these activities from text as well as general English book was to evaluate 

learners’ ability to comprehend familiar and unfamiliar texts on the one hand, and to communicate 

well on the other. In other words, where text-based activities provide the learners with an 

opportunity to speak in and particular familiar texts extensively, their topics and conversations 

related to day to day life or social situations prepare the students to participate in such discussion 

actively and confidently. To achieve the said purpose following activities were designed:  

 
Text-based Activities 

 

Prior to listening to each task the learners were provided with the activities to go through 

them and were encouraged to ask questions if needed, in order to understand the task at hand well. 

Similarly, before attempting these activities the learners were directed to discuss the activities 

among themselves and make a list of the possible answers.  

 
3.5.1.1 Spot the Difference 
  
In this activity, the students were provided with two descriptive texts having minor 

changes of details. The students were supposed to listen to the first extract twice so that they got 

familiar with the text. Then they read the written version of the text they had just listened to. After 

that they listened to the second text with minor changes and while listening, they were advised to 

encircle the words or phrases dissimilar to those in the first text. This activity directed the listeners 

towards comprehending general information, during the flow of speech. The activity was 

designed, with a modification, on the model presented by Gibbons (2002, p. 112) to improve the 

listening skill of the learners.      
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  3.5.1.2 Information Extraction 
 

This activity required the students to listen for specific information or opinions, asked in 

the task. While listening to the task, the learners were supposed to fill in the provided blanks, 

simultaneously. The learners, during the task were supposed to focus on the spontaneous 

response(s) as the text was not repeated again. However, as Gibbons (111) suggested, the learners 

were given time to go through the material, to develop an idea about the information to be 

listened.  

Both the activities mentioned above were text-based, designed on the texts chosen from 

the students’ syllabus English Book-I. The Spot the Difference activity was selected from Lesson 

No.5 (The Piece of String, p. 32) whereas; the Information Extraction task was taken from Lesson 

No.2 (Clearing in the Sky, p. 11).  

 
General Activities 

 
3.5.1.3 Picture Description  
  
In this task students were given a page with different pictures on it. The students were 

asked to encircle the correct picture from the three alternatives based on the general information 

provided in the listening extract. The learners were given sometime to go through the given 

material, before the text was played. Similarly, the learners were given the choice to ask for the 

repetition of the text if they had any difficulty in understanding.    

 
3.5.1.4 Cloze Activity  
 
The students, in this activity, were given a blank form. While listening to a telephonic 

conversation they were required to fill in the blanks provided. This task required the students to 

listen for specific information. The task included telephonic conversation between two speakers 
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on a specific topic.  However, prior to listening the extract, the learners were directed to discuss 

the possible information or words that might be suitable to complete the task.  

 
3.5.2 Speaking-skill Activities 
 

As our students immensely lack in spoken English speaking proficiency, the activities for 

pre-test were very carefully designed to identify the nature of difficulties the learners face while 

communicating. Furthermore, efforts were made to make sure that the activities were interesting 

so that the students were provided with encouraging environment so that they were able to 

participate actively in the whole process of pre-test.  

For this purpose four activities were designed based on familiar (curriculum) and 

unfamiliar (general) texts and situations, respectively.  

 
Text-based Activities 

3.5.2.1 Group Discussion 
 
In this task the learners were divided into groups having equal number of students in each 

group. They were given poems that they had already studied, during their traditional classes, 

selected from English Book-III. The learners were instructed to thoroughly discuss the poems 

among themselves paying attention to all of their aspects, for 15 minutes. The participation of 

each learner, in the discussion, was made sure by assigning the verses to each student. Moreover, 

the researcher engaged and supported the learners individually, to take part in the discussion. 

After the thorough discussion of 15 minutes the groups presented their findings to the rest of the 

class, one after another.  

 
3.5.2.2  Dialogue Presentation    

 

For dialogue discussion, the learners were randomly divided into pairs, first. Then, they 

were given the topic Profession with a number of options to select from such as teacher and 
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students, customer and shopkeeper etc. After the learners had chosen their topics, they were 

directed to prepare a presentation on them. To prepare the presentation, the learners were given 15 

minutes so that they could discuss the topics and their specific roles. In the end, the learners 

presented dialogues, taking turns to initiate and develop the conversations.   

 
General Activities 

 
3.5.2.3 Picture Description  

  
In this activity the students were divided into equal groups. Each group was given a 

picture to describe its features after the detailed group discussion of 15 minutes. The factor that 

the pictures should present enough information to discuss and explain was taken into account, 

while selecting the pictures for this task. In the original model by Gibbons (2002, p. 29), the 

activity named as picture sequencing was designed for early learners, as they were supposed to 

arrange the given pictures in order.  However, to meet the level of Intermediate students, this 

activity was upgraded as picture description activity.  

 
3.5.2.4 Interview 

 

Interviews can be of absolute help in assessing the learners’ speaking skill because they 

provide the learners with an opportunity to interact with the researcher individually utilizing their 

previous awareness and comprehension of the English language. For this task, the questions were 

carefully planned keeping in mind the learners’ social, educational and family life in which they 

feel comfortable to speak on.  

3.6 Analysis of Pre-Test 
 

  The analysis of speaking skills was primarily designed on the scales presented in Oral 

Language Assessment in the Foreign Language Class (Planning, Conducting, Managing): The 

Positive Dream.  The focus of the book is to thoroughly discuss the oral activities and their 
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assessment and evaluation while teaching second language learning. The discussion, presented in 

the book, takes into account all the important aspects pertinent to the effective as well as valid 

analysis and assessment of speaking activities. Though a number of different assessment activities 

and test designs were offered in the said book, two assessment designs were combined to structure 

such measuring design that encompassed every possible aspect of learners’ performance. 

Similarly, listening skill was assessed through observation and activity sheets based on learners’ 

performances in multiple listening test activities (See Appendix E for sample observation and 

activity sheets).     

  The assessment design was developed based on two analytic rubrics namely, Generic 

Analytic Speaking Rubric and Analytic Rubric for Oral Performance, devised by Schultz and 

Bartz (p. 49) and Fairfox Country Public Schools (p. 50), respectively. The following variables of 

oral/speaking proficiency were taken into account from the above mentioned rubrics: 

 Effort  

0. no effort to complete task 

1. little effort to communicate  

2. some effort to communicate  

3. real effort to communicate  

4. unusually high effort to communicate  

 Amount of Communication 

0. no relevant information communicated by students 

1. very little relevant information communicated by students 

2. some relevant information communicated by students 

3. most relevant information communicated by students 

4. all relevant information communicated by students 

 Comprehensibility 

0. could not understand anything student said  

1. could understand only isolated words 
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2. could understand short sentences 

3. could understand most of what student said 

4. could understand everything student said 

 Fluency 

0. very/many unnatural pauses, halting and fragmentary delivery 

1. quite a few unnatural pauses, halting and fragmentary delivery 

2. some unnatural pauses, halting and fragmentary delivery 

3. few unnatural pauses, halting and fragmentary delivery 

4. no unnatural pauses, halting and fragmentary delivery 

 Vocabulary 

0. inadequate end/or inaccurate use of vocabulary 

1. quite a few inadequate end/or inaccurate use of vocabulary 

2. somewhat inadequate end/or inaccurate use of vocabulary 

3. adequate end/or accurate use of vocabulary 

4. rich use of vocabulary 

 Grammar 

0. inadequate end/or inaccurate use of basic language structures 

1. quite a few inadequate end/or inaccurate use of basic language structures 

2. emerging use of basic language structures 

3. emerging control of basic language structures 

4. control of basic language structures 

 

  According to this assessment design the learners were assessed and evaluated during the 

process of pre-test (as well as during treatment period and post-test). Based on their performance, 

the learners were given the points ranging from 0 to 4 in all the four speaking tasks. Similarly, the 

overall performance of the learners was determined through the points they achieved.  

While applying the pre-test, the following measures as advocated by Gibbons, were taken 

into considerations: 
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 The clear and explicit instructions were given to the students, related to all the 

activities.  

 Before attempting the activities, the students were given time to go through them first. 

  The learners were given proper time to complete their tasks comfortably. 

 The environment, provided was convenient, motivating and stimulating for the 

learners. 

 Proper equipment was employed (such as audio recordings), to facilitate the learners, 

as far as it was possible.   

As mentioned earlier, the activities designed for pre-test were mostly based on the model 

presented by Gibbons or a few on Insight into IELTS. As the researchers had already used them 

for the said purpose, they yielded reliable as well as valid results. However, to ensure their 

reliability further, the internal reliability of interview activity was checked as a sample, by 

measuring alpha co-efficient and the value was found to be 0.57 which was quite satisfactory. 

Similarly, for the face validity check, two linguists were approached and with their consultation 

the activities for pre-test were finalized.  

 
3.7 Questionnaires 

 

Along with pre and post-tests, learners’ responses were also collected through 

questionnaires administrated at the beginning as well as at the end of the experimental study, 

respectively, in the form of pre and post experimental study questionnaires. The pre-experimental 

questionnaire, having four questions, focused the fact whether the participants of the study were 

satisfied with the existing system of teaching English or not (See Appendix B). It also collected 

responses, regarding how effective, according to the learners, existing teaching method(s) was in 

enhancing their communicative skills and if they felt the need to be taught under a new teaching 

method or not.   
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Similarly, the main purpose of developing and administrating post-experimental 

questionnaire was to validate and authenticate the results and findings of the post-test (See 

Appendix C). In other words the questionnaires served the purpose of data triangulation by 

revealing the perceptions and beliefs of the participants of the study about the existing English 

language teaching system and its effectiveness in enhancing their communicative skills with 

reference to their performance in both the pre and post-tests. The questionnaires also checked 

whether or not the learners found this new teaching approach helpful in developing their 

communicative skills, as well as, in their opinion, this new teaching approach can be implemented 

effectively within our context or not. To collect the responses for the said purpose, six questions 

were designed.  

The participants of the questionnaires were the learners who were supposed to participate 

in the experimental study classes, with a total number of 76, having 38 members from each 

gender. As questionnaire is regarded as a reliable tool not only to collect data from a large number 

of participants but also to analyze the data more objectively and scientifically, this specific tool of 

research was used.  

The questionnaires had ten questions altogether with a range of possible answers to select 

from. In other words likert scale was applied to collect the responses of the participants of study 

for the reason that it is regarded as one of the “most widely used tool in survey research” as it is 

“easier to construct while yielding satisfactory reliability” (Riaz, 162). The likert scale form of the 

questions required the learners to check one option ranging from positive to negative or in other 

words from strongly agree to strongly disagree.  

As the population of the questionnaire was large (i.e. 76 participants altogether), instead 

of open-ended, this closed-ended pattern of questions was chosen so that the data can easily be 

compiled and analyzed.  Moreover, not only closed-ended questions are quicker and easier to 

answer; the encoding of such responses proves to be more objective and accurate as well.  
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The face validity of the likert-scale responses was checked by administrating the test on a 

group of selected participants who had been responding well to the activities of collaborative 

learning during the experimental research. As the responses of the participants complied with the 

expected feedback, only then the questionnaire was administrated on a larger scale.    

 While administrating the questionnaires, all the possible measures which were necessary 

to facilitate the learners to respond well and accurately to the questionnaires, were taken into 

account. Such as, the format and language of the questions was simple and clear so that the 

learners had no difficulty in understanding the questions asked plainly and thus, responding 

accurately to them, subsequently. Similarly, it was made sure that the questions were specific and 

related to the experimental study in which the learners had participated and that they focused on 

the skills which the learners had been working on throughout the experimental research.  

In other words, the questionnaire was “representative of the domain under study” 

rendering it with content validity as well (Stockton, 1999, p. 17).  The internal reliability and 

consistency of the questionnaire was maintained by asking the same question i.e. whether or not 

the scaffolding language learning be helpful in enhancing the communicative skills of the 

learners, in more than one way. The next chapter presents the detailed discussion and analysis of 

the data collected during the pre-test of male and female participants of the study.  

As discussed in the discussion above, questionnaires have been regarded as the most 

appropriate tool when it comes to investigate the beliefs, opinions, perceptions and ideas of people 

related to any particular issue or problem under study. It is estimated that “questionnaires are used 

in 85% or more of all quantitative research projects” mainly possessing descriptive design 

(McNabb, 2010, p. 109). Researchers use questionnaires as they tend to facilitate the research 

process with flexibility of meeting the objectives of vast variety of research projects, cost 

effectiveness, and possibility of engaging large population. Another major benefit of 
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questionnaires is that the data produced in them is relatively easy to interpret or analyze (McNabb, 

2010).    

Nevertheless, the questionnaires are also criticized to be inadequate in presenting changes 

in participants’ emotions, feelings and behaviours. The participants also may not realize the 

context of the questionnaires fully so their responses might not be very truthful or reliable. 

Similarly, while developing questionnaires researchers can impose their own opinions or beliefs 

in the forms of questions that might differ in the case of the participants (McNabb, 2010). 

However, these threats have been well addressed in this study as these questionnaires were 

administrated personally and the participants were well aware of the context of the questions 

asked.     

 
3.8  T-test Application 

 

Throughout the data demonstration and discussion in Chapter 4 and Chapter 6 of this 

study, the performance of the learners has been presented in percentage form. The main reason of 

using percentage representation is that the graphs and charts are depicted in percentage mostly. 

Secondly, the percentile representation of the data, demonstrated the difference between the pre-

posttest performances very clearly and prominently. However, to present the difference between 

pre-posttest statistically, T-test was applied and its discussion was included in Chapter 6. As far as 

statistical representation of collected data is concerned within social research, T-test appears to be 

the most widely used test as it is simple, straightforward and adaptable (Ademeyi, 2009). 

According to the format of this study, T-test proved to be the most suitable statistical test in order 

to highlight the difference between the learners’ performance in pre and post-test.   
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CHAPTER 4 
 
 

PRE-TEST DATA ANALYSIS 
 

 

The major objectives of this chapter are as follows: 

 To describe the process of data collection 

 To critically discuss the findings of the data collected 

 To present the comparative analysis of the learners’ performance in different  pre-test 

activities   

 To identify the problematic zones or skills  

 

 The purpose of conducting the pre-test was manifold as already discussed in the previous 

chapter of Research Design. The analysis of the data produced in the process of the pre-test, 

facilitated the researcher, to evaluate not only the “general level of language ability” of the 

learners, but, also to magnify their “particular strengths and weaknesses” as well (Nic Underhill, 

1991, p. 12-13). Moreover, the data strengthened the assumption that our students seriously lack 

in listening and speaking skills, while participating in class activities.  

 
4.1 Pre-Test Data Analysis 

 
The data was collected from two colleges i.e. Islamabad Model College for Boys, I-8/3 

and F.G. Model College for Girls, I-8/3, Islamabad. The data was analyzed separately first, to 

produce a comprehensive discussion of the language proficiency of both male and female 

learners. Next, the data gathered from both the colleges was compared, in order to indicate the 
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competence level of the students of both the genders comparatively, and to identify the 

differences (if any) exhibited by the learners.      

In each college, the data was collected from two groups or classes as explained in 

Research Design. Later, one class was dealt as controlled group whereas the other attended 

experimental lessons. The first analysis discussed below, is based on the statistics generated from 

the pretest of the male learners of group one. The statistical analysis of the female learners’ 

responses was investigated and evaluated later.  

To assess the learners’ performance properly, the digit 0 was added into the tables so that 

the number of the learners who did not attempt eve a single task or activity could be presented and 

reflected in the tables. The overall analysis of the activities was based on the model presented in 

Generic Analytic Speaking Rubric and Analytic Rubric for Oral Performance, devised by Schultz 

and Bartz (49) and Fairfox Country Public Schools (50), respectively. 

 
4.1.1 Data Analysis of Pre-Test Activities of Male Learners (Group 1) 

  

Given below is the analysis of the pre-test activities attempted by group 1 male learners. 

First, the analysis of text-based activities will be presented.  

 
               4.1.1.1 Listening Skill Activities 
  
 The pre-test has been divided into two parts: listening and speaking skill activities. 

Firstly, the analysis of listening skill activities of pre-test is given below.   

 

(A) Spot the Difference  

The first activity in which the male learners of group 1 participated was spot the 

difference. Though this activity was based on the familiar text as it was selected from the text 

book of the learners which they had already read and discussed in the class yet their performance 
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was not satisfactory. The level of learners’ listening skill is certainly evident from the statistics 

shown in the following table. 

 

Table 1 

Scores of Learners in Spot the Difference Activity  

 

Total number 
of learners 

 

Number of different words 

38   0   1   2   3    4   5   6  7   8  9 10 

 
No. of 

learners who 
performed 

the task 

  5   6   7   8    5   4   2  1   0  0  0 

Learners’ 
Percentage 

13.2
% 

15.8
% 

18.1
% 

21.1
% 

13.2
% 

10.5
% 

5.3 
% 

2.6
% 

  -  -  - 

   

  The results show that majority of the learners were not able to comprehend the extract 

appropriately. The text was read aloud by the researcher herself, taking all the measures such as 

the clarity of the sound and appropriate pronunciation, into account that could facilitate the 

learners towards the better comprehension of the task. Even then, a great number of the male 

learners showed an inability towards identifying certain words when they were changed in the 

second extract. For instance five learners out of thirty-eight, did not attempt even a single word-

identification, whereas only one of them was able to perform 70% of the given task successfully, 

which remained as the maximum score achieved. Similarly, almost fifty percent of the learners 

spotted only up to two differences whereas 44.7% of the participants achieved the percentage 

from 30 percent to 50 percent in the activity.  

  Moreover, it was also demonstrated that usually those words were recognized by the 

learners which either had an addition into them, and were quite obvious to spot, such as court and 
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courtyard, or were entirely different from each other for example wheat and rice. However, the 

words that were similar in the pronunciation to some extent were difficult for the learners to 

identify such as crops and hopes, things and swings, seats and sheets. Overall, no learner was able 

to recognize more than seven blanks and overall performance of the learners remained below 

70%.   

(B)  Information Extraction 

  Just like spot the difference, the information extraction activity was also text based and the 

learners were familiar with it. However, this task, unlike the previous one which was based on 

general information, required the learners to listen for specific information and fill in the gaps. 

Specific information means the learners have to listen for the exact words to fill in the blanks with.  

 

Table 2 

  Scores of Learners in Information Extraction Activity  

 

Total number  
Of learners 

 

Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of  

learners who 
performed  

the task 

4 5 6 6 2 2 5 5 1 2 

 

 

0 

Learners’ 
Percentage 

10.5 
%      

13.2 
% 

15.8 
% 

15.8 
% 

 5.3 
 % 

5.3 
% 

13.2 
% 

13.2 
% 

2.6 
% 

5.3
% 

- 

   

  As far as this of information extraction is concerned, though the learners tried to 

comprehend and perform the task effectively, yet majority of them remained unable to perform 

well in the task. For example, 10.5% of the participants did not recognize even a single word. 

Similarly, a great majority of 65.8% of the learners were successful to make out only half of the 
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given blanks. On the other hand, 28.9% of the boys achieved the percentage from 60% up to 80%. 

Moreover, only a minimum number of participants that is 5.3% only attempted the task well by 

achieving 90 percent of the given task.  

  Again, just those words were recognized mostly which were relatively typical in use and 

had plain and simple pronunciation such as, mile, five and eight. Opposed to it, the words that 

were rather uncommon but not unfamiliar proved difficult for the learners to grasp such as knew, 

mountain and raise. In the same way, some of the learners were baffled while differentiating 

between the homophones knew, new and raise, rays and they used the later instead of the former. 

Overall, the performance comparison between the two tasks makes it evident that the learners’ 

performance remained a little better in the information extraction activity.   

 The next analysis is focused on general based activities designed to assess learners’ ability to 

comprehend English when spoken in its native accent.  

 

(C)  Picture Description   

  Within this activity, the learners were supposed to listen to an extract chosen from the 

book Insight into IELTS. This activity provided the learners with an opportunity to listen to 

foreign accent (British) and understand the content in the natural flow of the language. It also 

offered an experience to focus on unfamiliar texts within a variety of contexts. Consequently, this 

extract picture description was consisted on a discussion between two friends (female) meeting 

together after a long period. While listening to their conversation, the students marked the correct 

picture within the three alternatives givens.   
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Table 3  

  Scores of Learners in Picture Description Activity  

 
Total number 

of learners 

 
Number of Pictures 

38    0    1   2   3   4   5 

 
No. of  

learners  who 
performed 

the task 

   4    9  10  10   3   2 

Learners’ 
Percentage 

10. 
5% 

23. 
7% 

26. 
3% 

26. 
3% 

7.9 
 % 

 5.3 
 % 

  

 The activity, in the book Insight Into IELTS, was designed for the beginners, thus the 

details provided and the vocabulary used, was easy to understand and grasp. Furthermore, though 

the extract was produced by the foreigners (native speakers), it was nevertheless simple in tone 

and nature. Regardless of all these conveniences, the statistics presented in the table above, 

exhibited that 10.5% of the learners did not recognize the correct picture at all. In the same way, 

exactly fifty percent of the learners spotted two out of the five given pictures. Similarly, only five 

students performed well by selecting the correct pictures and securing 80 % to 100% in the task. 

Thus, the overall performance of the learners remained below 50%.  

 

(D)  Cloze Activity  

 In this activity, the learners were played a telephonic conversation based on an inquiry 

about different cruises run. The task required the students to carefully listen to the task for the 

specific information and fill the provided gaps. This information included names, time, location, 

price and things. The table below displays the performance of the learners in this activity. 
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Table 4 

  Scores of Learners in Cloze Activity  

 
Total number 

of learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

- 6 5 6 5 5 4 5 2 - - 

Learners’ 
percentage 

  - 15.
8% 

13.
2% 

15.
8% 

13.
2% 

13.
2% 

10.
5% 

13. 
2% 

5.3
% 

 -  - 

   

  The table demonstrated that though 15.8% of the boys attempted at least one blank, none 

of them was able to trace all the required words and expressions or information. Similarly, only 

two learners recognized eight out of the ten given words securing 80%, the highest percentage 

achieved in this activity. However, the performance of majority of the learners remained low as 

71.1% of the participants recognized one up to five of the given blanks. 

   One of the reasons observed, for this low performance, was that the learners were not 

able to comprehend the instructions properly given at the start, to perform the task. For example, 

some of the students wrote complete sentences where only three words at maximum were 

demanded. It means that the learners did not listen to the information provided carefully while 

attempting the activity.  

  After the analysis of all the four listening skills individually, the following graph is 

presented to highlight and discuss the learners’ performance comparatively in the concerned 

skills. The graph represents the performance of the learners in overall percentage. 
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Figure 1: Comparison Graph of Group 1 Male Learners’ Performance in Listening Skill 

Activities 

 

The graph above confers the performance of the participants in the following activities: 

spot the difference, information extraction, picture description and cloze activity respectively. As 

the data demonstrates, the learners achieved the least percentage in activity 1 that was only 27.1%. 

It means that the learners lacked in the skill of listening for particulars words in the flow of 

language even though the text was taken from their textbook and they were quite familiar with the 

vocabulary used in it. Similarly, the percentage attained in the information extraction activity was 

37.9%. Though the learners performed comparatively better in this activity, yet their performance 

remained unsatisfactory as it was even below fifty-percent overall.  

 The next two activities were general-based activities and the performance of the learners 

was not much better than they demonstrated in the text-based activities. Such as, in the picture 

description activity the participants achieved the highest overall percentage of 42.6% only. 

Despite the fact that this activity was designed for the beginners and had simple and easy 
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vocabulary the learners were not able to attempt the task properly and satisfactorily. Similarly, the 

learners’ performance in the cloze activity achieved only 40.5% the second least percentage in the 

listening skill activities.      

 

4.1.1.2 Speaking Skill Activities  

 After analyzing the performance of group 1 male learners in listening skill activities, 

below is presented the discussion of  pre-test speaking skill activities.  

 

 (E) Group Discussion 

  For the analysis of speaking skill of the learners, overall six variables were designed. 

These six variables designed for assessing the spoken fluency of the learners were divided into 

three tables to analyze their data properly and thoroughly. The first table signifies effort, and 

amount of communication, the second discusses comprehensibility and fluency whereas; the last 

table presents the variables of vocabulary, and grammar. 

  The first activity included in the speaking pre-test was group discussion based on the text-

poems, which the learners not only had read previously; rather they had thorough discussions of 

all the poems as well. Thus, the learners were clearly familiar with the poems having background 

knowledge and understanding. Yet, the demonstration of the learners reveals that they were not 

able to discuss the poems thoroughly and fluently. Though the boys did not lack seriously in 

effort, their command on spoken fluency was a barrier towards a comprehensive discussion of the 

verses. 
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  Table 5 

                  Scores of Learners in Group Discussion Activity  

 
Total number  

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 10 8 8 7 5 11 10 7 5 

Learners’ 
Percentage 

13. 
2 % 

26.
3% 

21.
1% 

21.
1% 

18.
4% 

13. 
2 % 

28.
9% 

26. 
3% 

18.
4% 

13.
2% 

   

  A glance over the table above shows that though majority of the learners demonstrated an 

effort to perform the given task yet the amount of communication they presented during the group 

discussions as well as in presentations was not satisfactory. Such as, only 13.2% of the 

participants did not exhibit an interest and effort towards the completion of the task. Similarly, 

47.4% of the learners offered some or a little interest in the task. In contrast, 39.5% of the learners 

participated energetically and readily by demonstrating a real effort in the activity.  

   The amount of communication refers to the relevant information (to the task) provided by 

the learners, and as it is obvious from the data presented, 13.2% of the learners did not 

communicate a relevant information at all. Similarly, up to twenty one out of thirty-eight learners 

offered such information, which was only a little relevant to the given topic(s). The rest 31.6% of 

the learners, however, remained relevant to the topic(s).  

 The table below displays the performance of the learners in this activity as far as the 

variables of comprehensibility and fluency are concerned.  
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Table 6 

Scores of Learners in Group Discussion Activity  

 

Total number 
of learners 

Spoken skills 

Comprehensibility  Fluency 

38 0 0 1 2 3 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 10 13 9 4 10 13 9 4 2 

Learners’ 
Percentage 

7.9 
% 

26.3
% 

34.
2%

23.
7%

10.
5%

26.
3%

34.
2%

23.
7% 

10.5
% 

5.3
% 

 

  In the same way, the material provided by 7.9% of the learners during the group 

discussions was difficult to understand or to comprehend, as shown in the table above. 

Sometimes, the pronunciation of the learners made the comprehensibility of the task hard, and at 

other times, grammatical structures made it difficult to understand what the learners said. 

Similarly, a great majority of 55.3% of the participants provided such information in which only 

short sentences and isolated expression were understandable and comprehensible. In contrast, 

only 36.8% of the learners were able to convey themselves clearly and unambiguously throughout 

the task.  

 During group discussions and then in the presentations 26.3% of the learners’ utterances 

were occupied with a number of unnecessary and unnatural pauses and stumbling which made 

their communication artificial and strenuous. Similarly, more than half of the learners that is 

57.9% were not able to present themselves fluently without much hesitation and speech pauses. 

Similarly, the boys who presented a discussion with a very few unnatural halts and pauses 

numbered only six out of the total strength of thirty-eight. Thus, the overall performance of the 

class lacked natural fluency and smoothness during the conversations.  
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  The next table presents the data of the performance of the learners shown related to the 

variables of vocabulary and grammar. It can clearly be observed that in the effort, amount of 

communication, fluency and comprehensibility skills presented in the tables 6&7 above, the 

learners performed comparatively better than they did in the other two skills that are vocabulary 

and grammar. 

 

Table 7 

               Score of Learners in Group Discussion Activity  

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed  

the task 

7 10 11 8 2 11 11 7 8 1 

Learners’ 
Percentage 

18.
4% 

26.
3% 

28.
9% 

21.
1%

5.3
% 

28.
9%

28.
9%

18.
4%

21.
1%

2.6
% 

 

  The learners’ performance in the first variable present in the table 7 above, that is 

vocabulary did not vary significantly from the previous skill rather the majority of the learners 

showed lack of relevant terms expressions and words to the given topics. For instance, either 

44.7% of the students used inappropriate words or expressions or they seemed to repeat the same 

expressions and vocabulary, which made their discussions and presentations monotonous and at 

times incomprehensible. Likewise, the vocabulary used by 28.9% of the boys was somewhat 

inadequate or inaccurate as far as the task was concerned. Opposite to it, 26.3% of the learners 

demonstrated rich use of vocabulary during the task.     
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 Moreover, the grammatical structure of the utterances and sentences was mostly 

inappropriate as well. Such as, almost 28.9% of the learners presented such sentences, which were 

most of the times grammatically incorrect and inaccurate. In the same way, 47.4% of the boys 

exhibited a lack of control on the basic grammatical structures.  On the contrary, only nine out of 

thirty-eight learners were able to present well-structured and grammatically accurate sentences.         

     

(F) Dialogue Presentation      

The next speaking skill activity was dialogue presentation in which pair discussions and 

presentations were offered. For this activity, the learners were divided into pairs randomly, and 

were given the topic profession with a number of options to select. During the task, it was made 

sure that every student participated in the activity. Similarly, each pair chose one topic from the 

provided options and then presented themselves after the discussion of 15 minutes.  

For the dialogue activity, the learners were given eight topics, which included teacher and 

student, doctor and patient, businessman and worker, two engineers, principal and student, two 

farmers, two journalists and two writers. Despite the fact that the learners were given a variety of 

topics to choose from, only three topics were selected by the learners for dialogue discussion and 

presentation, which were doctor and patient, teacher and student and principal and student. The 

performance of the learners in this activity is presented in the table below. 
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Table 8 

Score of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 
The task 

6 9 8 10 5 7 10 10 7 4 

Learners’ 
percentage 

15.
8% 

23.
7% 

21.
1% 

26.
3%

13.
2%

18.
4%

26.
3%

26.
3%

18.
4%

10.
5% 

 

As it is obvious from the statistics shown in the table, the performance of the learners was 

not better than their previous performance in the group discussion activity. Rather, it seemed that 

they found dialogue discussion more difficult though the topics they selected were quite general in 

nature. For instance, almost 39.5% boys showed little or no interest in the completion or even in 

the discussion of the given task. Similarly, 21.1% of the boys offered some efforts to attempt the 

given task. On the other hand, only fifteen out of thirty-eight learners demonstrated usually high 

efforts in the activity and strived to complete the given task properly. 

 Similarly, 18.4% of the learners mostly remained irrelevant during the dialogue 

presentation activity. In the same way, 52.6% of the participants provided a very little amount of 

communication while presenting themselves because the information presented was either very 

brief and incomplete or isolated words and expressions were offered. In the same way, only 

28.9% of the learners were able to communicate rather well comparatively by presenting relevant 

information, generally.  
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During the process of the pre-test, it was observed by the researcher that while attempting 

for the dialogue activity the learners showed a lack of vocabulary and linguistic patterns relevant 

to the selected topics. As discussed previously, though boys selected the most common topics they 

were particularly familiar with yet they were not fluent and confident to present themselves 

without much hesitation and pauses. Table 9 presents the performance of the male learners in 

dialogue presentation activity regarding the variables of comprehensibility and fluency.   

 

Table 9 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 11 11 8 3 11 13 9 3 2 

Learners’ 
Percentage 

13.
2% 

28.
9% 

28.
9%

21.
1%

7.9
% 

28.
9%

34.
2%

23.
7%

7.9
% 

5.3
% 

 

The first variable illustrated in the table 9 is comprehensibility and as far as the 

comprehensibility of the learners’ presentations in this dialogue activity is concerned, it can be 

observed that only 28.9% of the presentations were mostly understandable and comprehensible. In 

contrast, 57.9% of the utterances were incomprehensible and unintelligible. Similarly, 13.2% of 

the participants remained completely incomprehensible during their dialogue discussions. 

The statistics presented in the above table show that 28.9% of the boys’ presentations 

were marked with many unnatural pauses and hesitation thus they appeared to be artificial. In the 

same way, the dialogue presentation of 57.9% of the boys had some halting and fragmentary 
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deliveries. In contrast, only five boys out of thirty-eight gave comparatively better performance 

with quite a few or even no hesitation and unnatural pauses, at times.   

 

 Table 10 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  

he task 

10 11 10 5 2 11 12 9 4 2 

Learners’ 
percentage 

26.
3% 

28.
9% 

26.
3% 

13.
2%

5.3
% 

28.
9%

31.
6%

23.
7%

10.
5%

5.3
% 

 

The vocabulary provided by the learners, as obvious by the data presented in table 10, was 

mostly either inaccurate or inadequate. Such as, 26.3% of the learners’ vocabulary was inaccurate 

as well as inadequate during the task. Likewise, 55.3% of the participants’ expressions were 

somewhat insufficient as well as incorrect in explaining and presenting the topics given. Opposite 

to it, 18.4% of the learners offered accurate and rich vocabulary most of the times during the task.    

The performance of the learners in the next variable that is grammar was not satisfactory 

as well. For instance, 28.9% of the learners presented such sentences, which were completely 

improper structurally. On the other hand, 55.3% of the participants’ sentences had a few 

grammatical mistakes. Only 21.1% learners used grammatically correct sentences by exhibiting 

emerging control on the basic language structures.  
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(G) Picture Description   

The next pre-test activity in which the learners participated was picture description. To 

perform the task the students were divided into equal groups. Then, the learners were provided 

with pictures and were given fifteen minutes to discuss the information presented in the pictures. 

After the fifteen minutes discussion the learners were asked to discuss their findings with the 

class.  However, the factor that the pictures should present enough information to discuss and 

explain was taken into account, while selecting the pictures for this task.  

While administrating this activity the researcher noticed that, the learners were more 

interested in accomplishing this task than they were in the previous tasks so their performance 

was relatively better as well. The following table shows the performance of the learners in the 

picture description activity.  

 

Table 11 

Scores of Learners in Picture Description Activity 

 
Total number  

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

4 7 10 12 5 4 7 12 9 6 

Learners’ 
Percentage 

10.
5% 

18.
4% 

26.
3%

31.
6%

13.
2%

10.
5%

18.
4%

31.
6%

23.
7%

15.
8% 

  

According to the data presented in the table, where 10.5% of the learners showed no 

significant effort towards the completion of the task there 44.7% of the participants demonstrated 

some effort to participate and perform the task well during the pre-test. In contrast, the same 
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percentage of 44.7% of the learners performed the task energetically and dynamically by 

displaying high level of efforts during the completion of the activity.  

In the same way, 39.5% of the learners offered relevant and adequate amount of 

communication mostly, while describing the details and information presented in the pictures. On 

the other hand, exactly 50% of the boys remained somewhat relevant or presented adequate 

information during their discussions. However, 10.5% of the learners were completely irrelevant 

as far as their discussions related to the given topics are concerned.  

 

Table 12 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

4 8 8 12 6 9 10 11 5 3 

Learners’ 
Percentage 

10.
5% 

21.
1% 

21.
1%

31.
6%

15.
8%

23.
7%

26.
3%

28.
9%

10.
5%

7.9
% 

 

 As far as the comprehensibility of the discussions presented is concerned, 10.5% of the 

participants were incomprehensible whereas 42.1% of the learners offered such information, 

which was sometimes difficult to comprehend and understand. More than half of the learners that 

is 47.4% presented comprehensible information during the task.    

 As the learners discussed the information presented in the pictures and later offered their 

findings to the class, the performance of the learners mostly remained average or even below 

average. During the discussions, the speeches of the majority of the boys appeared uneven and 
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strenuous. For instance, the statistical data presented in the table demonstrates that the discussion 

of 23.7% of the participants was full of unnatural pauses and halts. Similarly, 55.3% of the boys 

exhibited a few fragmentary deliveries in the discussions. On the other hand, only 21.1% of the 

learners were naturally fluent and smooth. It means that the utterances presented during this 

activity were mostly marked with unnatural pauses and halting.  

 In the next table, the performance of the learners in the task of picture description is 

discussed regarding the variables of vocabulary and grammar. As it was discussed above that, the 

learners performed rather better in this activity than they did in the previous speaking activities 

i.e. group discussion and dialogue presentation yet the learners were not naturally fluent and 

confident. The statistical data presented in the table below demonstrates that the performance of 

the majority of the learners remained average or even below average.   

 

 Table 13 

Scores of Learners in Picture Description Activity 

 

 

 

  

 

 

 

 

 

 

 

The vocabulary or expressions provided by the learners were not appropriate and adequate 

mostly. For example, 18.4% of the learners did not offer satisfactory and sufficient expressions 

and terms at all while 55.3% of the learners just remained average in their performance. On the 

 
Total number 

of learners 

Spoken skills 

         Vocabulary            Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

7 9 12 6 4 9 11 12 4 2 

Learners’ 
Percentage 

18.
4% 

23.
7% 

31.
6% 

15.
8% 

10.
5% 

23.
7% 

28.
9% 

31.
6% 

10.
5% 

5.3
% 
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other hand, 26.3% learners used comparatively adequate and sufficient language as well 

expressions.  

Similarly, the grammatical structure of the sentences and expressions offered were mostly 

incorrect and inappropriate. For instance, the language of 23.7% of the participants was marked 

with many structural mistakes and flaws. Similarly, the presentations of 60.5% of the learners 

lacked the basic grammatical structure at times. In contrast, only 15.8% of the learners showed 

emerging control on the language structures while presenting themselves. 

 

(H)  Interviews 

The last activity of the pre-test was interviews conducted to analyze the students’ language 

competency in face-to-face discussions and conversations. However, it was taken into account 

that the questions should be simple and straightforward that provide the learners with enough 

room to discuss themselves.  

 

   Table 14 

   Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  
The task 

5 9 12 9 3 5 10 12 7 4 

Learners’ 
percentage 

13.
2% 

23.
7% 

31.
6% 

23.
7%

7.9
% 

13.
2%

26.
3%

31.
6%

18.
4%

10.
5%
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In interviews, a significant number of the learners did not participate with evident effort to 

communicate and express themselves. For example, 13.2% of the boys did not respond well and 

they remained passive mostly. Likewise, 54.3% of the participants displayed some effort to 

participate in the discussion and to explain themselves. However, only 31.6% learners tried to 

communicate properly and to present themselves at length. 

 Similarly, most of the learners did not come up with the relevant information asked in the 

questions as 13.2% of the boys remained irrelevant mainly. In the same way, 57.9% of the 

learners presented very little appropriate information. On the other hand, 28.9% of the boys 

mostly remained relevant and appropriate during the task.  

 

Table 15 

   Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility Fluency  

38 0 1 2 3 4 0 1 2 3 4 
 

No. of 
learners who 
performed 

the task 

2 8 10 13 5 9 11 10 5 3 

Learners’ 
Percentage 

5.3
% 

21.
1% 

26.
3%

34.
2%

13.
2%

23.
7%

28.
9%

26.
3%

13.
2%

7.9
% 

 

Regardless, of the less amount of communication offered by the learners, whatever 

information student presented, was mostly comprehensible. As almost 47.6% of the learners 

offered understandable and logical details whereas, only 26.3% of the learners proved themselves 

incomprehensible and illogical in the task.  
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It is clearly evident that the learners did not present themselves confidently and fluently in 

the task; rather their answers to the questions were marked with a lot of unusual and unnatural 

pauses and hesitation. A glance over the above table shows that 52.6% of the learners were very 

inarticulate and mumbling during the conversations. Similarly, the performance of the 26.3% boys 

was average whereas; only 21.1% of them presented quite a few unnatural pauses in their 

discussions.  

 After the discussion of the learners’ performance in the variables of effort, amount of 

communication, comprehension and fluency the next table discusses their accomplishment in the 

variables of vocabulary and grammar.   

 

Table 16 

   Scores of Learners in Interviews Activity 

 

 

 

 

 

 

 

 

  

 

 

The vocabulary used by the learners in this task was mostly insufficient because either the 

learners offered brief answers or they presented incomplete expressions and sentences. For 

example, the vocabulary presented by 18.4% of the participants was insufficient as well as 

inaccurate. On the other hand, 52.6% of the boys performed better by using somewhat sufficient 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

7 10 10 6 5 9 11 12 4 2 

Learners’ 
Percentage 

18.
4% 

26.
3% 

26.
3% 

15.
8% 

13.
2% 

23.
7% 

28.
9% 

31.
6% 

10.
5% 

5.3
% 
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and adequate language during the task. However, only 28.9% provided adequate vocabulary and 

expressions during the task.  

 As far as the grammatical structure of the language spoken is concerned, it was mostly 

inaccurate as well. Such as, 23.7% of the learners mostly used incorrect basic language structures 

whereas; 60.5% of the boys remained rather accurate and correct grammatically. In contrast, 

15.8% of the learners demonstrated rather better comprehension of the basic language structures.  

 After discussing the learners’ performance in all the four speaking activities individually 

their comparative analysis is presented and shown in the graph below. The graph presents the 

learners’ performance in the four skills and highlights their performance in each of them 

comparatively.      
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Figure 2: Comparison Graph of Group 1 Male Learners’ Performance in Speaking Skill 

Activities 

 

 According to the data presented in the above graph, the performance of the learners was 

comparatively better in the speaking skills than they demonstrated in the listening skills. For 

example, the least percentage accomplished in the speaking skills is 40% in contrast to the least 

percentage of 25.4% attained by the learners in the listening skill activity. The participants 
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achieved this least percentage in the text-based activity that was dialogue presentation, in which 

they had to present themselves in pairs on the topic of their own choice. During this task, the 

learners found it difficult to carry on with the natural flow of discussion by taking on their turns. 

Thus, their percentage was not satisfactory in the activity. However, in the first text-based 

speaking skill activity the percentage attained by the participants was rather better with 45.1% 

overall. This activity was group discussion in which the learners discussed the poems in groups 

and then presented their findings to the class.  

 The highest percentage achieved in the speaking skill general-based activities is 48.9%, 

which is 4.9% greater than the highest percentage scored in the listening skill activities. This 

activity was picture description, which required the learners to describe the pictures they were 

given after discussing them in a group. In fact, this activity was comparatively easy to attempt 

thus, though the learners provided rather better information in it yet the overall performance of the 

participants remained below 50%. Similarly, the next activity was interviews where the learners 

responded to the questions asked from them. The percentage achieved in this activity was 46.1% 

that was unsatisfactory because the learners mostly remained passive and unsure during the task.   
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4.1.2 Data Analysis of Pre-Test Activities of Males (Group 2) 

 

This analysis is based on the data gathered from the group 2 of male students. The 

analysis helped the researcher to investigate the language competence of the learners of group 2 in 

speaking and listening skills as well as to analyze the performance of the learners of the two 

groups comparatively.   

     

              4.1.2.1 Listening Skill  

(A) Spot the Difference  

Like the learners of group 1 the students of group 2 were also quite familiar with the text 

they listened for the first activity of the listening skill in the pre-test. They also had read and 

discussed the text with their teacher already before they listened for it in the first activity of the 

pre-test. The performance of the learners in the activity is presented in table below:   

 

Table 1 

Scores of Learners in Spot the Difference Activity 

 

Total number 
  of learners 

 

Number of  different words 

        35    0    1   2    3    4    5   6   7   8   9  10 

 
No. of 

learners who 
performed 

the task 

   5    5   7    6    4    4   3   1   0   0   0 

Learners’ 
percentage 

14.3 
  % 

14.3 
  % 

 20 
 % 

17.1 
  % 

11.4 
  % 

 11.4 
  % 

 8.6 
 % 

 2.8 
 % 

  -    -    - 
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 It is obvious from the statistical data presented in the table that 14.3% of the learners were 

not able to identify even a single blank. Similarly, a great majority of 77.1% of the learners 

secured only up to 40% in the task by recognizing four of the given ten blanks whereas; only 

8.6% of the learners scored 60% in the activity. In the same way, only one student provided seven 

blanks out of the given blanks and thus, achieved 70% scores. Overall, twenty-eight out of thirty-

five of the learners’ performance remained below 50%. 

The performance of the learners showed that the boys identified mostly those words which 

were easily identifiable because either they were completely different from each other thus their 

pronunciation was different too making it possible for the learners to recognize them such as 

wheat and rice, or the words had an addition in them such as court and courtyard. Similarly, the 

words, which had similar pronunciation, roved a hard task for the boys to achieve for example 

seats and sheets things and swings. It is not surprising to find that the boys of both the groups 

faced almost the same problems and perplexities while attempting the given activity.       

 

(B) Information Extraction 

 The activity information extraction was also based on the text of the learners and was 

designed to analyze the learners’ ability to listen for specific information presented in the task. As 

the blanks were provided to the learners in this activity, so they were supposed to identify exact 

words to complete the task. 
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Table 2 

Scores of Learners in Information Extraction Activity 

 
Total number 

of learners 

 
Number of  blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed  

the task 

4 5 3 5 3 3 2 4 3 2 1 

Learners’ 
percentage 

11.
4% 

14.
3% 

 8.6 
  % 

17.
1 %   

 8.6 
 % 

 8.6 
  % 

 5.7 
  % 

11.4 
  % 

 8.6 
  % 

 5.7    
  % 

 2.8 
  %  

   

  The above table demonstrates that the majority of the learners’ performance remained 

below 50% in this task. Quite obviously, it is evident from the data presented above that 11.4% of 

the learners did not discover even a single blank in the task. On the other hand, thirteen out of 

thirty-five learners’ achievement was below 30%. Similarly, nine learners attained the percentage 

from 60% up to 80% whereas; only one student accomplished all the given blanks. Though the 

performance of the individual learners in this activity was comparatively better than the previous 

one as the learner had achieved above 60% yet the overall performance remained low.  

  A number of reasons accounted for the low achievement of the learners. For example, 

where the boys were capable of recognizing the commonly used words such as mile, five and 

eight which were rather easy to recognize because of their simple pronunciation as well, there the 

learners found those words difficult to locate which were not unfamiliar but were not as 

commonly used such as knew, mountain and raise. Moreover, the boys also became confused 

while distinguishing between the words, which had their homophones for example raise and rays, 

knew and new and without relating them with the context some of the learners chose the wrong 
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words. It was also discovered that the problems faced by the learners of group 2 did not differ 

with the difficulties confronted by the learners of group 1.   

     The group 2 learners did not only find it difficult to respond to text-based activities, their 

performance in the pre-test general-based activities, also remained very low.  

 

(C)  Picture Description   

  As already discussed, this activity was taken from the book Insight into IELTS to provide 

the learners to listen for the information presented in the foreign accent (British) and to 

understand the context in the natural flow of the language. The learners were supposed to identify 

five pictures from the three alternatives, based on the information and details provided in the 

listening extract.     

 

Table 3 

Scores of Learners in Picture Description Activity  

  
Total number 
   of learners 

 
Number of Pictures 

35 0 1 2 3 4 5 
 

No. of  
learners  who 

performed 
the task 

4 7 10 12 1 1 

Learners’ 
percentage 

11.4 
% 

20 
% 

28.5 
% 

34.3
% 

2.8 
% 

2.8 
% 

 

 The statistical data presented in the table above demonstrates that despite the fact that this 

activity was designed for early learners and was fairly simple and easy to attempt yet the overall 

performance of the learners remained below 40%. For example, 11.4% of the learners were not 
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able to recognize even a single picture and 20% of them identified only one out of the given five 

pictures. Similarly, twelve out of thirty-five learners spotted 60% of the pictures whereas; only 

two learners performed well by recognizing four and five pictures, each and thus securing 80% 

and 100% respectively. Overall, the majority of the learners such as 48.7% of the learners 

identified only 40% of the pictures.    

 

(D) Cloze Activity  

 Within this activity, the boys were supposed to listen to a telephonic inquiry about the 

different cruises. This telephonic conversation was taken place between two speakers in a 

dialogue pattern. As the learners listened for the task carefully, they fill in the blanks provided 

with the specific information such as time, location, names and things. The performance of the 

boys of group 2 in this task is given in the table below:   

 

Table 4 

Scores of Learners in Cloze Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of  

learners who 
performed  

the task 

1 5 6 6 3 5 4 2 2 1 - 

     Learners’ 
   percentage 

 2.8 
  % 

14.
3 % 

17.1 
 % 

17.1  
 % 

 8.6  
  % 

14.3 
  % 

11.4 
  % 

 5.7 
 % 

 5.7  
 % 

2.8 
 % 

   - 

 

  The table represents that no learner was able to fill all of the given blanks rather 

majority of the learners’ performance had been below 40% as it was in the previous activity. Such 

as, almost half of the learners provided answers to only two of the blanks. Similarly, only 14.3% 
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of the boys spotted the information for the half of the task that is five blanks out of ten. Likewise, 

31.4% of the learners scored above 60% in the activity in which only 5.7% and 2.8% of the boys 

achieved 80% and 90% respectively.      

   The above analysis was of the last listening activity of group 2. Now, the performance 

of the learners in all the four activities will be discussed comparatively by representing it in the 

graph below. This graph will present the learners’ performance in each activity in an elaborative 

and comprehensive manner to understand the phenomenon more easily and clearly.  

 

Figure 3: Comparison Graph of Group 2 Male Learners’ Performance in Listening Skill 

Activities 

 

  The overall performance of the learners as presented in the graph above shows that they 

were able to secure the percentage just above 40% as the highest percentage in all the four 

listening skill activities. For instance, the learners performed almost the same in the information 

extraction (text-based activity) and picture description (general-based activity) activities by 

attaining 41.4 and 41.1 percentages respectively.   Similarly, in the first text based activity that 

was spot the difference, the participants achieved 28% that was the lowest percentage attained in 

the listening skill activities. Whereas, the performance of the boys in the last general-based 
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listening skill activity that was close activity was not as remarkable as they accomplished only 

36.3% in the said activity.  

  Comparatively, the performance of the participants of group 1 was better than that of the 

participants of group 2 as the highest percentage in the listening skill activities demonstrated by 

group 1 was 44%. However, the lowest percentage achieved was also by group 1 that was 25.4% 

in spot the difference activity yet the overall performance of group 1 remained better. Over all, the 

performance of the learners reveals that the learners of both the groups found the activity one that 

was spot the difference rather difficult to perform. It means that it was not easy for them to 

differentiate as well as recognize the different words spoken even if the text was taken from their 

textbook. Similarly, the learners of both the groups found it rather easier to look for the missing 

words and fill the given blanks because their performance was better in this text-based activity. 

 

  4.1.2.2 Speaking Skill 

  

 (E) Group Discussion 

  As already discussed to assess the learners’ performance in the speaking activities six 

variables were designed: effort, amount of communication, comprehensibility, fluency, 

vocabulary, and grammar. To represent the learners’ accomplishments in the speaking activities 

more clearly and comprehensively the discussion of these six variables was divided into three 

tables for each activity as done previously as well.   

  The learners of group 2 were also familiar with the poems, they were supposed to discuss 

in the first speaking activity. They had already discussed these poems with their teacher during the 

traditional class activities. Even then, the performance of the learners was not up to the mark in 

this task of group discussion.   
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Table 5 

Scores of Learners in Group Discussion Activity 

 

 

 

  

 

 

 

 

 

 

 The table above shows that the overall performance of the learners remained low in this 

task. For example, 14.3% of the learners did not demonstrate any obvious effort to complete the 

task or to participate in the group discussion. Rather, they were quite introverted and timid to take 

part in the conversations thus, 42.8% of the learners offered little or some effort to carry on with 

the task. On the other hand, 31.4% of the boys showed real and genuine effort whereas; an 

unusual effort was presented by 11.4% of the learners during group discussion and presentation. 

 Similarly, eleven out of thirty-five learners presented no or very little information that was 

relevant to the poems given to them for group discussion. Likewise, 34.3% of the learners offered 

some related information during their conversations. On the other hand, twelve out of thirty-five 

learners remained mostly relevant and pertinent in their presentations and discussions.  

 The next table presents the group 2 performance in the speaking skill with regard to the 

variables of comprehensibility and fluency. 

 

 

 

 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

35 0 1 2 3 4 0 1 2 3 4 

No. of 
learners who 
performed 

the task 

5 7 8 11 4 3 8 12 8 4 

Learners’ 
Percentage 

14.
3%

20
% 

22.
8% 

31.
4%

11.
4%

8.6
% 

22. 
8% 

34.
3%

22.
8%

11.
4% 
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Table 6 

Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility Fluency  

35 0 1 2 3 4 0 1 2 3 4 
 

No. of 
learners who 
performed 

the task 

3 9 11 10 2 8 14 6 4 3 

Learners’ 
percentage 

8.6
% 

25. 
7% 

31.
4%

28.
6%

5.7
% 

22.
8%

40
% 

17. 
1%

11.
4%

8.6
% 

 

 As far as the comprehensibility of the discussions is concerned, it can be observed that the 

information provided by 8.6% of the learners was irrelevant and incomprehensible. Similarly, 

only isolated words or short sentences of the speeches of 57.1% of the boys were rather 

comprehensible. On the other hand, only 34.3% of the learners were mostly successful in 

conveying themselves comprehensively during the group discussions and presentations. However, 

the overall performance of the learners in these three speaking variables remained below average.  

  The statistical data presented in the table above shows that the majority of the learners did 

not perform well in the group discussion because neither they were fluent in their speeches nor the 

vocabulary employed was accurate. For example, 22.8% of the learners’ conversations and 

speeches were marked with many unnatural pauses and halts. Similarly, 57.1% of the learners 

offered such discussion, which had some unnatural pauses and fragmentary deliveries. On the 

other hand, only seven out of thirty-five of the learners were able to speak fluently and smoothly 

during the discussions and presentations. 

 

 



95 
 

Table 7 

Scores of Learners in Group Discussion Activity 

 
Total number 
 of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed 
 the task 

7 10 10 5 3 9 10 8 6 2 

Learners’ 
percentage 

20
% 

28.
6% 

28.
6%

14.
3%

8.6
% 

25.
7%

28.
6%

22.
8%

17.
1%

5.7
% 

 

  Not only that most of the learners were not confidently and naturally fluent rather the kind 

of vocabulary they provided was inadequate and inappropriate as well. For instance, the sentences 

used by 20% of the learners were mostly inaccurate as well as inadequate. Similarly, more than 

half of the learners that is 57.1% of the learners provided such language, which was somewhat 

insufficient and inexact regarding the topic and content given for the task. On the other hand, only 

22.8% of the boys employed exact and adequate vocabulary during the discussions. As mentioned 

previously though the learners were well familiar with the poems and they had already discussed 

them during their regular classes yet they could not reproduce the information properly in the task.  

  The discussions of the learners in this group task were mostly grammatically incorrect as 

well. Such as, 25.7% of the boys did not use accurate grammatical structures. Similarly, 51.4% of 

the boys hardly displayed the basic structural command on the language. On the other hand, 

22.8% of the learners provided better control on basic grammatical structures during their 

discussions and presentations.  
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(F) Dialogues      

For dialogue discussion and presentation, the learners were randomly divided into pairs 

like the learners of group 1. They were directed to choose from the given eight options under the 

heading of profession. The options included teacher and student, doctor and patient, businessman 

and worker, two engineers, principal and student, two farmers, two journalists and two writers. 

Each pair selected one option and then prepared for 15 minutes before they presented themselves 

in front of the class and the researcher 

The learners of group 2 did not differ a great deal from the learners of group 1 as far as 

their choice of the topics is concerned because majority of the boys selected the most common 

topics for dialogue discussion and presentation. The options selected included doctor and patient, 

teacher and student and principal and student. Only a few boys opted for another topic that was 

businessman and worker. The table below presents the performance of the learners in this task.  

 

Table 8 

Scores of Learners in Dialogues Activity 

 
 
 
 

 
 

 

 

 

 

  

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of   

learners who 
performed 

the task 

6 7 9 9 4 5 10 11 6 3 

Learners’ 
percentage 

17.
1% 

20
% 

25.
7% 

25.
7%

11.
4%

14. 
3%

28.
6% 

31.
4% 

17.
1% 

8.6
% 
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 The statistics presented in the table above prove that majority of the learners were not 

particularly interested in performing the task appropriately. For instance, 17.1% of the learners did 

not offer any effort to complete or even to participate in the task properly. Similarly, 45.7% of the 

learners’ efforts were of average level. On the other hand, 37.1% of the boys took interest in the 

task and showed an effort to perform it properly.  

 As far as the amount of communication is concerned the majority of the learners presented 

very brief rather incomplete information. For example, 14.3% of the boys presented isolated 

words and unfinished expressions. Similarly, the conversations of 60% of the learners remained 

insufficient and inadequate. In contrast only 25.7% of the learners offered adequate and sufficient 

information comparatively.  

 

Table 9 

Scores of Learners in Dialogues Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility Fluency  

35 0 1 2 3 4 0 1 2 3 4 
 

No. of 
learners who 
performed 

the task 

4 11 9 9 2 9 11 10 3 2 

Learners’ 
percentage 

14. 
 3% 

31.
4% 

25.
7%

25.
7%

5.7
% 

25.
7%

31.
4%

28.
6%

8.6
% 

5.7
% 

 

 The first variable presented in the table above is that of comprehensibility. The data 

presented in the table shows that discussion and presentation of 42.8% of the learners was almost 

un-understandable and incomprehensible. Likewise, only 31.4% of the boys presented themselves 

comprehensibly and understandably during the dialogue activity.  
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 The data presented in the table above proves that while presenting themselves in the 

dialogue discussions the participants were not naturally fluent and confident. Such as, the 

dialogues of 25.7% of the learners were full of many halts and fragmentary deliveries. Similarly, 

60% of the learners were not able to present themselves without unnatural pauses and halts 

whereas, 8.6% of the boys had only a few pauses and fragmentary deliveries during the dialogue 

presentation. In contrast, only, 5.7 % of the participants were naturally fluent and confident.    

 Thus, the overall performance of the learners in the dialogue activity remained 

unsatisfactory regarding the variables of effort, amount of communication, comprehensibility and 

fluency. The table below represents the learners’ performance in the dialogue activity concerning 

the variables of vocabulary and grammar.  

 

Table 10 

Scores of Learners in Dialogues Activity 

 

 

 

   

 

   

 

 

 

 

  

  As far as the vocabulary offered by the learners is concerned, it can be observed from the 

given data that it was mostly inadequate and inaccurate. For instance, 28.5% of the learners did 

not provide accurate and adequate vocabulary at all. Similarly, the expressions and words 

presented by 54.3% of the participants were to some extent insufficient and inaccurate. On the 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

10 11 8 3 3 11 13 7 2 2 

Learners’ 
percentage 

28.
6% 

31.
4% 

22.
8% 

8.6
% 

8.6
% 

31.
4% 

37.
1% 

20
% 

5.7
% 

5.7
% 
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other hand, only 17.1% of the boys presented themselves in accurate as well as adequate 

expressions and vocabulary.  

  The last variable presented in the table above is grammar and the performance of the 

participants regarding this variable was not different from their previous performances in the other 

variables discussed earlier. Such as, 31.4% of the sentences and expressions had many 

grammatical errors and faults in them. Similarly, the language of 57.1% of the learners was 

somewhat grammatically faulty. In contrast, only 11.4% of the learners offered an emerging 

control on the basic structure of grammar.  

 

 (G) Picture Description   

The next activity in which the group 2 participants took part was picture description. The 

participants formed into groups discussed the information presented in the given pictures for 

fifteen minutes. After the group discussion was over, each group presented its findings to the rest 

of the class. It is important to mention in this concern that the pictures selected for this task had 

enough information for the participants to discover and discuss. The performance of the learners 

in this task is demonstrated in the table below: 

 
Table 11 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of learners 

who 
performed  
The task 

5 7 9 10 4 5 5 12 8 5 

Learners’ 
Percentage 

14.
3% 

20
% 

25.
7% 

28.
6% 

11.
4% 

14.
3% 

14.3
% 

34.3
% 

22.
8% 

14.
3% 
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As the data presents, the majority of the learners did not perform well in the variables of 

effort and amount of communication in the picture description speaking skill. For example, 14.3% 

of the learners did not exhibit any effort to participate in the task whereas; very little effort was 

demonstrated by 20% of the participants during the activity. Similarly, 25.7% of the boys were 

rather interested in taking part in the task and completing it. On the other hand, only 40% of the 

participants participated in the task with enthusiasm and interest.  

 As far as the amount of communication is concerned, the learners most of the time 

remained irrelevant. Such as, the information provided by the 14.3% of the boys was completely 

irrelevant whereas; the communication offered by 14.3% of them was a little relevant to the given 

pictures and the details shown in them. Similarly, 34.3% of the boys demonstrated some relevant 

information during the task. In contrast, only 37.1% of the participants presented relevant and 

appropriate information.   

   

Table 12 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  
The task 

3 8 9 10 5 10 9 9 5 2 

Learners’ 
Percentage 

8.6
% 

22.
8% 

25.
7% 

28.
6%

14.
3%

28.
6% 

25.
7%

25.
7%

14.
3%

5.7
% 

 

 The first variable presented in the table above is that of comprehensibility. As the 

statistical data highlights, the information offered by 31.4% of the learners was both 
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incomprehensible completely or only isolated words and expressions were understandable. In the 

same way, 25.7% of the boys exhibited such language, which was partially comprehensible. On 

the other hand, whatever information was verbalized by the 28.5% of the participants was mostly 

understandable whereas, 14.3% of the boys were completely understandable and comprehensible 

when the described the information presented in the given pictures.  

While discussing the pictures most of the boys presented unnatural pauses, insufficient 

vocabulary and grammatically incorrect sentences. For example, 28.5% of the participants were 

not naturally fluent and confident in their conversations. Similarly, the discussions of 51.4% of 

the learners were marked with many halts and fragmentary deliveries. In contrast, only 20% of the 

learners were naturally fluent and smooth in their discourse.   

 

Table 13 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 
Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

7 8 9 6 5 8 11 9 5 2 

Learners’ 
Percentage 

20
% 

22.
8% 

25.
7% 

17.
1%

14.
3%

22.
8%

31.
4%

25.
7%

14.
3%

5.7
% 

 

 Similarly, the vocabulary offered by majority of the participants during the task was either 

inappropriate or insufficient. Such as, 20% of the learners employed such expressions, which were 

mostly inappropriate as well as insufficient at times. Likewise, 48.6% of the participants presented 
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isolated words and expressions quite often in their conversations. On the other hand, 31.4% of the 

participants offered appropriate as well as adequate vocabulary and expressions in the task.  

 As far as grammatical structure of the sentences and expressions employed during the task 

is concerned, it was also not correct and accurate mostly. The discussion of 22.8% of the 

participants, for example, was largely grammatically faulty and incoherent. In the same way, the 

language used by 57.1/% of the learners lacked the control on the basic language structures. In 

contrast, 20% of the boys mostly offered grammatically correct and appropriate language 

structures.     

        

(H)  Interviews 

Interviews were the last activity of the pre-test in which the group 2 participants 

participated. As already discussed previously the purpose of conducting the interviews’ task was 

to analyze the learners’ performance in face-to-face conversations, individually as well as 

critically. To provide the learners with enough room to participate confidently and fluently in the 

task, the questions designed were simple and easy to respond.     

 However, during the process of task conduction, it was observed by the researcher that 

that the learners were mostly hesitant and unsure about whatever they were speaking and 

producing thus, their overall performance was not impressive in the task. The following table 

presents the performance of the participants in this task.     
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Table 14 

Scores of Learners in Interviews Activity 

 
Total number  

of learners 

Spoken skills 

Effort Amount of 
communication 

35 0 1 2 3 4 0 1 2 3 4 

No. of 
 learners who 

performed  
the task 

6 9 10 6 4 5   9 11 7 3 

Learners’ 
Percentage 

17.
1% 

25. 
7% 

28.
6%

17.
1%

11.
4%

14.
3%

25.
7%

31. 
4%

20 
% 

8.6 
% 

 

As the data makes it evident, the majority of the learners did not exhibit a noticeable effort 

to perform the task. For instance, 17.1% of the boys remained passive and introverted throughout 

the task and put forward no effort in this regard. Similarly, 54.3% of the participants offered little 

effort towards the completion of the activity. On the other hand, 28.5% of the learners were quite 

interested and active in the task thus, they performed comparatively better.  

Similarly, the information provided during the task by the participants was mostly 

insufficient and inadequate as well as irrelevant. For example, the information offered by 14.3% 

of the participants was mostly irrelevant and insufficient. Likewise, 57.1% of the boys remained a 

little relevant to the questions asked, during the interviews. In contrast, only 28.5% of the boys 

presented rather sufficient as well as relevant information in the task. 
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Table 15 

Scores of Learners in Interviews Activity 

 
Total number  

of learners 

Spoken skills 

Comprehensibility  Fluency   

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed  

the task 

2 7 9 13 6 10 11 8 4 2 

Learners’ 
Percentage 

5.7 
% 

20
% 

25.
7%

37.
1%

17.
1%

28.
5%

31.
4%

22.
8%

11.
4%

5.7
% 

 

As far as the comprehensibility of the information produced by the learners is concerned, 

it was rather comprehensible overall. Such as, only 5.7% of the learners were completely 

incomprehensible whereas; the isolated words or short sentences of 45.7% of the participants were 

understandable. Similarly, 54.3% of the learners were mostly comprehensible and understandable 

during the task. Thus, though overall the learners provided rather insufficient information yet 

whatever they spoke, was mostly understandable.  

During the activity of interviews, most of the participants remained hesitant and they did 

not provide adequate vocabulary as well as accurate grammatical structures. For instance, the 

utterances of 28.5% of the learners were marked with many halts and unnatural pauses. Similarly, 

31.4% of the boys offered a number of fragmentary deliveries having unnatural pauses in them 

during the task. On the other hand, the conversation of only 17.1% of the participants had few or 

no unnatural pauses and halts. 
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Table 16 

Scores of Learners in Interviews Activity 

  

 

 

 

 

 

 

 

  

 

 Similarly, the vocabulary provided by the participants was also either incomplete or 

insufficient. Such as, 22.8% of the learners used inaccurate as well as inadequate vocabulary. 

Likewise, 51.4% of the learners offered somewhat incomplete and inaccurate expressions. In 

contrast, only 25.7% of the boys provided adequate and accurate vocabulary and expressions.  

 The performance of the learners in the variable of grammar was not different from their 

performance in the other variables such as fluency, vocabulary, effort, comprehensibility etc. The 

sentences spoken by the participants were mostly grammatically faulty and incorrect. For 

example, the sentences offered by 22.8% of the boys seriously lacked in the basic grammatical 

structures. Similarly, the language used by 62.8% participants to answer the questions during the 

activity had less control on the basic grammatical structures. In contrast, only 14.3% of the boys 

used grammatically accurate and correct language.  

 After the individual analysis of all the four speaking skills, the learners’ performance will 

be discussed comparatively. For this comparative analysis, the following graph is designed that 

shows how the learners have participated and performed in different activities and skills 

comparatively.        

 
Total number 

of learners 

Spoken skills 
Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

8 9 9 6 3 8 12 10 3 2 

Learners’ 
Percentage 

22.
8% 

25.
7% 

25.
7% 

17.
1% 

8.6
% 

22.
8% 

34.
3% 

28.
6% 

8.6
% 

5.7
% 



106 
 

  

Figure 4: Comparison Graph of Group 2 Male Learners’ Performance in Speaking Skills 

Activities  

 

 The overall percentage achieved in the speaking skill activities, presented in the above 

table demonstrates that the participants were not able to secure the percentage above 50%, as the 

highest percentage obtained was 46% that the learners achieved in the picture description task 

(that was comparatively the easiest task as discussed earlier). Similarly, the participants 

demonstrated more or less the same performance in the group discussion and interviews activities 

by achieving the overall percentage of 44.3% and 43.8% in both the activities, respectively.  In the 

same way, the least percentage scored in the speaking skill activities was in the second pre-test 

speaking skill activity, which was dialogue presentation activity. The percentage secured in this 

task was 39.4%. 

 The statistical data revealed in the speaking skills graphs demonstrates that the 

participants of both the groups achieved the highest percentage in the activity picture description. 

It means that they found themselves rather confident and fluent to talk about the information that 

was there in the pictures given to them to discuss. It proved easy for them to offer the details of 

the pictures as they were supposed to speak about the information that was present before their 
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eyes and they did not have to impart the abstract information such as extended discussion or ideas 

where a variety of expressions or multiplicity of vocabulary is generally required.    

 The activity where the learners of both the groups presented the least percentage was 

dialogue presentation. The participants were not competent enough to take on turns during the 

conversation, which hindered the natural flow of the dialogue presentation. Where they were not 

capable of developing conversations by giving extended information or ideas, there the kind of 

vocabulary they employed was either irrelevant or inadequate mostly.               
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4.1.3 Data analysis of Pre-Test Activities of Female Learners (Group 1) 

  

 The analysis presented here is gathered from girls’ college and focuses on the 

performance of female students in the pre-test. Like boys’ college the students of girls’ college 

were also divided into two groups; group 1 and group 2. The first analysis is centered on the data 

collected from group 1 of female students based on text-designed listening and speaking 

activities.    

  

              4.1.3.1 Listening Skill  

 

(A) Spot the Difference  

 The first listening skill activity in which the female learners of group 1 participated was 

spot the difference the same activity in which the male learners of both the groups and the female 

learners of group 1 had already participated. As discussed previously this activity was text-based 

and the learners had already read this particular text during their routine classes (classes attended 

with their regular teacher) so they were familiar with the language and vocabulary of the activity.    

 The activity required the learners to listen carefully to the text twice and to identify the 

words which were different from the given words. The performance of the participants in this 

activity is presented in the table given below: 
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Table 1 

Scores of Learners in Spot the Difference Activity 

 
Total number 

of learners 

 

Number of different words 

38 0    1    2    3    4   5   6   7   8   9  10 

No. of 
learners who 
performed 

the task 

6    7    6    6    3   3    3   2   1   1   0 

Learners’ 
Percentage 

15.8 
% 

18.4 
  % 

15.8 
  % 

15.8 
  % 

 7.9 
  % 

 7.9 
  % 

 7.9 
  % 

 5.3 
 % 

2.6 
 % 

2.6 
 % 

  - 

   

  The data presented in the table above demonstrates that the majority of the participants’ 

performance remained below 50%. For example, 15.8% of the learners were not able to identify 

even a single word whereas 18.4% of the participants recognized only a single word. Similarly, 

36.8% of the girls identified from two up to four words thus achieving 20% to 40% in the task. 

Likewise, a same number of three participants attempted 50 and 60 percent of the given task 

respectively. On the other hand very few learners achieved the percentage above 60%. For 

instance, only 5.3% of the learners recognized seven out of the given ten blanks. In the same way, 

80 and 90 percent of the task was attempted by only two learners in which each learner identified 

eight and nine out of the ten given blanks.      

  The performance of the girls in the first text-based listening skill activity demonstrates 

that though a few learners were successful in achieving 90% in the task yet the number of the 

participants who attempted more than 50% of the task was very less with only seven out of thirty-

eight of the female students. Thus, the overall performance of the learners remained low in this 

activity. During the task the learners exhibited a deficiency in differentiating between the words 

having rather similar pronunciation such as seats and sheets, things and swings etc. On the other 
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hand, the words which were completely different from each other were rather easy to detect for 

the learners participating in the task such as wheat and rice.      

 

(B)  Information Extraction 

  The next listening skill activity planned in the pre-test was information extraction which 

was text-based as well. In this activity the participants listened to the text provided cautiously to 

look for the words to fill in the given ten blanks. The table below displays the performance of the 

learners in this activity.    

 

Table 2 

Scores of Learners in Information Extraction Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

3 7 5 5 6 3 3 2 3 1 - 

Learners’ 
Percentage 

7.9 
 %   

18.
4% 

13.
2%

13.
2% 

15.
8%

7.9 
 %   

7.9 
 %   

5.3 
 % 

7.9 
 %   

2.6 
 %  

- 

 

 The statistical data offered by the table demonstrates that like the previous activity the 

overall performance of the learners remained below 50%. For example, where 7.9% of the 

learners were unable to make out even a single word there 18.4% of the participants recognized 

only a single blank. Similarly, 26.3% of the participants attempted only up to 30% of the task. The 

number of the learners who performed 40 and 50 percent of the activity was six and three 

respectively. It means a total of twenty-nine learners that is 76.3% of them performed 50% and 

below in the task. In contrast, only 7.9% of the female learners attempted 60% of the blanks 
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whereas this number decreases to two learners when 70% of the task was completed. The highest 

percentage achieved in the task was 90% which only one of the learners was successful to 

achieve. Similarly, 7.9% of the female learners attempted 80% of the given task.   

  Though, the words given in the blanks were rather easy in the pronunciation and common 

in usage, the performance of the learners was unsatisfactory. It was observed that the learners 

were able to recognize those words mostly which were really general and frequent in practice for 

example mile and eight. On the other hand, such words which were not common in practice or 

they had their homophones (words with the same pronunciation) were rather difficult to 

recognize. Such words included knew, new and raise, rays and a few of the learners opted for the 

incorrect words without considering the context of the words chosen.  

 After the analysis of text-based listening skill activities the following is given the 

discussion and analysis of general-based activities in which the female learners of group 1 

participated. 

 After the analysis of text-based activities has been presented above, we turn to the 

discussion and analysis of general-based activities in which the female learners of group 1 

participated during the pre-test. 

 

(C)  Picture Description   

Picture description was the first task designed in listening skill activities in which the 

learners were provided with a listening extract taken from the book Insight into IELTS. Where 

this extract offered the learners an opportunity to listen to a foreign accent there it also required 

them to understand the content of the spoken language in different contexts. The extract was 

based on two female speakers who were old friends and while listening to their conversation the 

learners were supposed to encircle the correct pictures out of the three alternatives given. The way 

the learners performed in the task is presented in the table below: 
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Table 3 

Scores of Learners in Picture Description Activity 

 

 

 Despite the fact that the information provided in the text was simple to understand with 

many clues and repetition, the learners were not able to perform the task well. The statistical data 

offered by the table above illustrates that the majority of the learners did not identify the correct 

pictures such as 15.8% of the participants were unsuccessful in making out even a single picture. 

Similarly, a great number of nine learners recognized only one picture. Likewise, 26.3% of the 

female learners attempted 20% of the task merely by identifying only two pictures out of the 

given five. The percentage of the learners who recognized three pictures was just 21.1% and this 

percentage decreases further as only 10.5% of the participants made four of the pictures out 

during the task. In the same way only one out of thirty-eight of the learners was successful to 

identify all the five pictures provided in the task.  

 

(D)  Cloze Activity  

The next general-based activity was also chosen from the same IELTS book and it was 

based on a telephonic conversation. The theme of this telephonic conversation was an inquiry 

about the different cruises offered and while listening to this extract the learners identified specific 

 
Total number 

of learners 

 
Number of pictures 

38    0     1    2    3    4    5 

 
No. of 

learners  who 
performed 

the task 

   6     9   10    8    4    1 

Learners’ 
Percentage 

15.8 
  % 

23.7 
  % 

26.3 
  % 

21.1 
  % 

10.5 
  % 

2.6 
% 
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information to fill in the blanks provided for the purpose. This specific information included 

names, time, price and things etc. The performance of the female learners in this activity is 

displayed in the table below: 

 

Table 4 

Scores of Learners in Cloze Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

- 6 7 7 6 4 4 2 1 1 - 

Learners’ 
Percentage 

   - 15.8
% 

18.4 
% 

18.4 
% 

15.8
% 

10.5 
% 

10.5 
% 

5.3 
% 

2.6 
% 

 2.6 
  % 

   - 

   

  The performance of the female learners in this activity as revealed by the statistical figures 

in the table above remains unsatisfactory as 15.8% of the participants were unable to attempt even 

a single blank whereas a great number of 36.8% of the learners identified up to three blanks only. 

In the same way, 15.8% of the girls performed just 40% of the task by making out four of the 

given ten blanks. The number of the participants who attempted the task from 50 to 60 percent 

was merely eight. This number decreases further because only 5.3% of the learners recognized 

70% of the blanks during the task whereas only two participants out of the group of thirty-eight 

learners performed 80 and 90 percent of the task. Similarly, not even a single participant 

attempted the complete task successfully. 

        The female participants of the group 2 demonstrated the same deficiency in understanding 

the spoken language as was demonstrated by the learners of the other three groups. The 
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participants found it problematic to listen carefully to the extract and identify the required 

information presented in the natural flow of the conversation. Thus, their overall performance 

remained low in this task.  

  The individual analysis of all the four listening skill activities of the pre-test is presented 

above which displays the performance of the female learners of group 1 in different tasks. Now, 

the following graph will demonstrate that how these learners have performed in the four listening 

tasks comparatively.     
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Figure1: Comparison Graph of Group 1 Female Learners’ Performance in Listening Skill 

Activities 

The performance of the female learners in the listening skill activities did not vary a great 

deal as it is obvious from the details presented in the above graph. For instance, the overall 

percentage achieved in all the four activities remained just below 30 to 40 percent. The first two 

activities shown in the graph refer to text-based tasks which were spot the differences and 

information extraction respectively. Similarly, the least percentage achieved was 29.7% which 

was achieved in spot the difference activity despite that fact that it was text-based and the learners 

were familiar with the text. In the same way, the participants attained an overall percentage of 

only 35.8% in the second text-based activity.    
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Though the participants showed comparatively better performance in the general-based 

activities by achieving rather high percentage yet the overall percentage in these activities too 

remained below 40%. For example, the highest percentage attained was 38.9% which certainly is 

unsatisfactory as it was achieved in the easiest task of picture description. Similarly, the 

percentage of the last task was 36.8%. In general, it can be assumed that the overall performance 

of the female learners remained unsatisfactory in all the four listening skill activities.    

 

4.1.3.2 Speaking Skill 

 

 (E) Group Discussion 

  As discussed earlier the assessment of pre-test of speaking skill activities is based on six 

variables which include effort, amount of communication, comprehensibility, fluency, vocabulary, 

and grammar. Moreover, for the comprehensive analysis of the data produced by the learners 

during the speaking skill activities, these six variables were further divided into two tables. 

  The first speaking skill activity in which the female learners of group 1 participated was 

group discussion which required the learners to perform collaboratively during the task. For group 

discussion the poems were selected from the syllabus book of the learners thus it was basically a 

text-based activity. Similarly, like the previous groups, the female learners of this group were also 

familiar with the content and context of the poems as they had already discussed them during their 

routine lessons.  

  The following table presents the performance of the learners in group discussion in the 

variables of effort, amount of communication, and comprehensibility.  
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 Table 5 

  Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

8 9 10 6 5 7 10 12 6 3 

Learners’ 
Percentage 

21
1% 

23.
7% 

26.
3% 

15.
8%

13.
2%

18. 
4%

26. 
3%

31. 
6%

15. 
8%

7.9
% 

 

  A glance over the data presented in the table above shows that majority of the learners did 

not offer an obvious effort to perform the task rather they remained passive and inactive. For 

example, 21.1% of the learners offered no attempt towards the participation and completion of the 

task at all. Similarly, half of the participants that are 50% exhibited a little interest in the task. In 

contrast, only 28.9% of the learners were really interested to participate in the task actively and 

energetically.  

  In the next variable that is amount of communication the learners presented such 

information which was mostly irrelevant to the task provided. For instance, the details produced 

by 18.4% of the female learners were not at all relevant to the discussion and presentation of the 

given poems whereas a great number of 57.9% of the participants offered a little relevant 

information during the activity. Opposite to it, only 23.7% of the learners remained relevant by 

presenting related and appropriate details and information in the task.  

 

 

 



117 
 

Table 6 

Scores of Learners in Group Discussion Activity 

 
Total number  

of learners 

Spoken skills 

Comprehensibility  Fluency   

38 0 1 2 3 4 0  1 2 3  4 

 
No. of 

 learners who 
performed  

the task 

5 10 10 7 6 10   9  12  5  2 

Learners’ 
percentage 

13.
2% 

26. 
3% 

26.
3%

18.
4%

15.
8%

26.
3%

23. 
7%

31. 
6%

13. 
2%

5.3 
 % 

 

  The performance of the female learners did not vary in the variable of comprehensibility 

as well. As the details and information of 13.2% of the participants which they generated during 

the task was mostly incomprehensible. Similarly, more than half of the learners whose percentage 

is 52.6% were understandable only in short sentences and isolated expressions. On the other hand, 

only 34.2% of the participants were mostly comprehensible and understandable.  

  As far as the command on the fluency of the spoken language is concerned the female 

learners lacked seriously in it. Such as, 26.3% of the learners offered such conversation which had 

many pauses and fragmentary deliveries in it. Similarly, an overall percentage of 55.3% of the 

participants had a few halts and unnatural pauses displayed in the discussion. On the other hand, 

only 18.4% of the girls were rather fluent and confident in presenting themselves during the group 

discussion about the given poems as well as presenting themselves.  

  The next table exhibits the learners’ performance in the task group discussion concerning 

the variables of vocabulary and grammar.    
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Table 7 

Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who   
  performed 
    the task 

 9 11 11  4  3  10   9 12   4   3 

   Learners’ 
  percentage 

23. 
7% 

28. 
9% 

28. 
9% 

10. 
5% 

7.9 
 % 

26. 
3% 

23. 
7% 

31. 
6% 

10. 
5% 

7.9 
 % 

 

  Similarly the vocabulary employed by majority of the female learners was inadequate and 

at the same time inaccurate as well. For example, 23.7% of the learners proved to be insufficient 

as well as incorrect in the language and expressions they used in the task. In the same way, a great 

number of the participants that is exactly 57.9% remained somewhat insufficient and inaccurate in 

the use of vocabulary. Opposite to it, 18.4% of the participants offered such conversation which 

was most of the times sufficient as well as accurate.   

  The last variable presented in the table above is that of grammar and it is clearly evident 

that they did not offer grammatically correct language during the group discussion activity. For 

instance, 26.3% of the female learners exhibited no control on the basic language structures as the 

language spoken by them had many grammatical errors in it. Likewise, the language of 55.3% of 

the learners displayed an accurate use of the grammar though it was not very often. On the other 

hand only 18.4% of the participants demonstrated an emerging control on the basic language 

structure.  

 

 



119 
 

(F) Dialogue Presentation      

The next speaking skill activity planned in the pre-test was dialogue presentation. The 

activity was basically designed for the learners to perform in pairs and for this purpose they were 

divided into pairs randomly. Then, they were provided with a number of topics to select from for 

their presentation. The topics provided included teacher and student, doctor and patient, 

businessman and worker, two engineers, principal and student, two farmers, two journalists and 

two writers. After the pairs had chosen their topics, they were given fifteen minutes to prepare for 

the dialogue presentation. The performance of the female learners in the task is presented in the 

table below:    

   

Table 8 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  
The task 

9 10   9 6 4 9 10 9 7 3 

    Learners’ 
   percentage 

23.
7% 

26.
3% 

23.
7% 

15.
8%

10.
5%

23.
7%

26.
3%

23.
7%

18.
4%

7.9
% 

 

The performance of the female learners in the dialogue presentation comparatively 

remained low as they found it difficult to maintain the natural flow and consistency of the 

conversation. For example, 23.7% of the learners stayed almost passive throughout the task and 

offered no effort to participate in the task. Likewise, 50% of the participants demonstrated only a 

partial effort and interest towards the completion of the task. However, the percentage of the 
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female learners who displayed usually a high effort in taking the turns and continue the 

conversation was only 26.3%.  

 In the same way, a majority of the female learners did not communicate relevant 

information while presenting themselves in the dialogue presentation. For instance, the 

information provided by 23.7% of the learners was more than often irrelevant to the topic chosen 

for dialogues. Similarly, 50% of the learners communicated a little relevant information during 

the task. Contrary to it, only 26.3% of the learners offered such information which was mostly 

relevant and appropriate.     

 

Table 9 

Scores of Learners in Dialogue Presentation Activity 

 
Total number  

of learners 

Spoken skills 

Comprehensibility  Fluency   

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed  

the task 

7 10 12 5 4 10 11 10 4 3 

Learners’ 
percentage 

18.
4% 

26.
3% 

31.
6%

13.
2%

10.
5%

26.
3%

28.
9%

26. 
3%

10. 
5%

7.9 
% 

  

 As we discussed above that the most of the information provided during the task was 

irrelevant, it made it difficult at times to comprehend the information which was produced by the 

learners in the task. Such as, 18.4% of the female learners were completely incomprehensible 

whereas the discussions and presentations of 57.9% of the participants were partially 

understandable. On the other hand, only 23.7% of the female participants were comprehensible 

and understandable during their dialogue presentation. 
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The statistical data of the tables 8 & 9 above shows that the performance of the female 

participants did not vary significantly in the variables of effort, amount of communication, and 

comprehensibility. For example, during the dialogue presentation 26.3% of the girls were 

unnaturally hesitant which filled their presentations with many halts and pauses. Similarly, more 

than half of the participants whose percentage was 55.3% had few fragmentary deliveries during 

the dialogue presentation. In contrast, only 18.4% of the girls were naturally fluent while they 

presented themselves in the dialogue activity.  

 The next table displays the performance of the female learners of group 2 in the dialogue 

presentation regarding the variables of fluency, vocabulary and grammar.   

 

Table 10 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

No. of 
learners who 
performed 
 The task 

8 11 11 5 3 10 10 9 6 3 

Learners’ 
percentage 

21.
1%

28.
9% 

28.
9% 

13.
2%

10.
5%

26.
3%

26.
3%

23.
7%

15.
8%

8.6
% 

 

 As far as the vocabulary offered in the task is concerned, it was mostly either inadequate 

or inaccurate. Such as, 21.1% of the participants did not present accurate or sufficient vocabulary 

at all during the task. Likewise, 57.9% of the female participants were somewhat insufficient and 

inaccurate in their usage of the vocabulary or the expressions. Opposite to it, the percentage of the 

participants who provided accurate as well as adequate vocabulary mostly was only 21.1%.      
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 The last variable presented in the table above is grammar and like other variables the 

participants were unable to perform well in this variable as well. For instance, 26.3% of the 

female participants did not exhibit any control on the basic language structures during the task.  In 

the same way, half of the female learners displayed only a little control on grammatical structures 

of the spoken language. Opposite to it, only 23.7% of the girls demonstrated an emerging control 

on the basic grammar structures. However, the overall performance of the learners remained 

unsatisfactory.  

 

(G)  Picture Description  

Picture description was the next activity in which female learners of group 1 participated. 

The activity required the learners to work in groups. The participants discussed the information 

offered in the pictures for fifteen minutes and then presented their findings to the rest of the class. 

The performance of the learners in this task is shown in the table below: 

 

Table 11 

Scores of Learners in Picture Description Activity 

           

 

 

 

 

 

 

 

 

 

As the glance over the data presented in the table above illustrates the learners did not 

perform well in the picture description activity though their effort was rather better than they had 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 9 11 10 3 7 10 11 6 4 

Learners’ 
percentage 

13.
2% 

23.
7% 

28.
9% 

26.
3% 

7.9
% 

18.
4% 

26.
3% 

28.
9% 

15.
8% 

10.
5% 
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demonstrated in the previous speaking skill tasks. For example, 13.2% of the female learners did 

not demonstrate any apparent effort to participate and perform the task. Similarly, a majority of 

52.6% of the learners offered some efforts to carry on with the task. On the other hand, 34.2% of 

the participants were obviously interested to discuss the information displayed in the pictures and 

then to present it to the rest of the class.       

As far as the amount of communication is concerned very less relevant information was 

offered during the picture description task. Such as, the details provided by 18.4% of the female 

participants was completely irrelevant to the information presented in the pictures. In the same 

way, a great percentage of 55.3% of the learners communicated some relevant information in the 

task. However, 26.3% of the female participants remained relevant and communicated appropriate 

details mostly.   

 

Table 12 

Scores of Learners in Picture Description Activity 

 
Total number  

of learners 

Spoken skills 

Comprehensibility  Fluency   

38 0 1 2 3 4 0 1 2 3  4 

 
No. of 

 learners who 
performed  

the task 

5 10 10 9 4 8 10 11  5 4 

Learners’ 
percentage 

13.
2% 

26. 
3% 

26.
3%

23.
7%

14.
3%

21.
1%

26.
3%

28.
9%

13. 
2%

10.
5% 

 

While the female learners were discussing and presenting the information offered by the 

given pictures 13.2% of them were mostly incomprehensible as presented by the data in table 11. 

Similarly, the discussions and presentations of 52.6% of the participants were partially 
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understandable as only isolated sentences and expression were clear and comprehensible. On the 

other hand, 34.2% of the learners were mostly comprehensible and understandable during the 

task.   

Though the picture description was rather an easy task for the learners yet most of the 

female learners did not appear to be naturally fluent during the task. For instance, 21.1% of the 

participants had many unnatural pauses and halts in their presentations. Similarly, 55.3% of the 

learners offered some fragmentary deliveries and pauses in their discussions. Opposite to it, only 

23.7% of the girls were naturally fluent and confident during the picture description task.    

After the discussion of the performance of the learners in the picture description activity 

in the variables of effort, amount of communication, comprehensibility and fluency the next table 

offers the participants performance regarding the variables of fluency, vocabulary and grammar.         

 

Table 13 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  

the task 

7 10 11 6 4 9 9 12 5 3 

Learners’ 
percentage 

18.
4% 

26.
3% 

28.
9% 

15.
8%

10.
5%

23.
7%

23.
7%

13.
6%

13.
2%

7.9
% 

It was observed that the vocabulary and expression employed by majority of the learners 

were inadequate as well as inaccurate. For example, 18.4% of the female learners presented such 

expression and vocabulary which was inaccurate and insufficient to the details provided in the 
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pictures. Likewise, 55.3% of the girls were somewhat inaccurate as far as the vocabulary offered 

by them is concerned. On the other hand, 26.3% of the participants demonstrated the use of a rich 

vocabulary to describe the information presented in the given pictures.  

 Similarly, the grammatical structures of the sentences spoken were more than often 

inappropriate. For instance, 23.7% of participants had no control on the basic structures of the 

language whereas 55.3% of the female learners demonstrated some command on the proper and 

appropriate use of grammar. In contrast, only 21.1% of the participants exhibited an emerging 

control on the basic grammar structures.  

 

(H) Interviews 

The last pre-test activity in which the female learners of group 1 participated was 

interviews. The activity was designed to assess the learners’ performance in the face-to-face 

situations.   

 
Table 14 
Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

No. of 
learners who 
performed 

the task 

7 10 9 8 4 6 8 11 9 4 

Learners’ 
percentage 

18.
4% 

26.
3% 

23.
7% 

21.
1%

10.
5%

15.
8%

21.
1%

28.
9%

23.
7%

10.
5% 

 

Though in interviews every participant took part in the discussion but majority of the 

learners did not perform actively nor did they demonstrate any effort to explain and discuss 

themselves at length. Such as, 18.4% of the participants hardly responded to any question asked 
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during the interviews whereas 50% of the learners remained somewhat interested in performing 

the task by giving too brief and concise answers. Opposite to it, 31.6% of the female learners 

demonstrated usually high effort towards explaining their ideas and thoughts.  

As far as the amount of information communicated is concerned most of it was almost 

irrelevant. For example, 15.8% of the participants offered such information which was irrelevant 

or unrelated to the questions asked. In the same way, 50% of the learners presented some related 

and appropriate information. On the other hand, 34.2% of the learners offered related information 

mostly.    

 

Table 15 

Scores of Learners in Interviews Activity 

 
Total number  

of learners 

Spoken skills 

Comprehensibility  Fluency   

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed  

the task 

4 7 11 11 5 8 10 10 5 5 

Learners’ 
percentage 

10.
5% 

18.
4% 

28.
9%

28.
9%

13.
2%

21.
1%

26.
3%

26.
3%

13.
2%

13.
2% 

 

The information provided during the interviews was partially comprehensible and 

understandable. For instance, 10.5% of the participants were completely incomprehensible 

whereas 47.4% of the female learners presented somewhat comprehensible information as only 

short sentences and expressions were understandable. Opposite to it, the information provided by 

42.1% of the participants was mostly comprehensible and understandable.    

A glance on the table above shows that majority of the learners were unable to present 

themselves fluently during the interviews activity.  For example, 21.1% of the female learners had 
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many halts and pauses in their discussions which made their responses unnatural and laborious. In 

the same way, 52.6% of the participants had some fragmentary deliveries and pauses while 

responding to the questions asked. Contrary to that, only 26.3% of the learners were confidently 

fluent in explaining themselves during the interviews task.     

  In the next table, the learners’ performance in interviews regarding the variables of 

fluency, vocabulary and grammar will be discussed and analyzed. 

 

Table 16 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

9 10 11 4 4 9 10 9 6 4 

Learners’ 
percentage 

23.
7% 

26.
3% 

28.
9% 

10.
5% 

10.
5%

23.
7%

26.
3%

23.
7%

15.
8%

10. 
5% 

 
 The next variable presented in the table above is that of vocabulary. The data shown 

above demonstrates that the female learners of group 2 were not only unnaturally hesitant during 

the task; they were rather inaccurate and inappropriate as well, as far as the variable of vocabulary 

is concerned. For instance, 23.7% of the learners offered inaccurate or improper expressions and 

sentences during the task whereas 55.3% of the participants were just somewhat accurate and 

appropriate in their responses. On the other hand, only 21.1% of the girls demonstrated a rich use 

of the vocabulary during expressing their point of view.    



128 
 

 As far as the variable of grammar is concerned, the majority of the learners exhibited no 

obvious control on the basic structures of the language. Such as, 23.7% of the learners displayed 

inadequate as well as inaccurate use of grammatical structures. In the same way, 50% of the 

participants demonstrated some control on the basic grammatical structure of the language. 

However, the percentage of the learners who demonstrated an emerging control on the language 

structures was only 26.3%.   

 The graph given below displays the performance of the learners in all the four speaking 

skill activities comparatively.   

 

Figure 2: Comparison Graph of Group 1 Female Learners’ Performance in Speaking Skill 

Activities  

 

  As discussed previously, the highest percentage achieved in the listening skill activities 

was 38.9% which the female learners scored in the picture description activity which was general-

based. Whereas, the highest percentage achieved in speaking skill activity was 45.3% which 

means that the learners performed comparatively better in the speaking skill activities than they 

did in the listening skill activities. But even then the overall performance of the learners remained 

below 50%.  
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 The graph above exemplifies that the female learners of group 1 did not perform well in 

the text-based speaking skill activities as they achieved 41.2% and 39.6% in the first and second 

activity respectively. Similarly, the percentage attained in the second activity which was dialogue 

presentation was the least percentage of all the four activities. Like the female learners of group 1 

the learners of group 2 found it difficult to perform in the dialogue activity where they were 

supposed to carry on the discussion maintaining the natural flow of a dialogue presentation. On 

the other hand, despite the fact that the learners already had discussed the poems given to them for 

group discussion and were well familiar with the language and content of them, they seemed to be 

lacking at the required vocabulary to discuss the poems thoroughly.    

 In the same way, the performance of the learners in the general-based speaking skill 

activities was certainly unsatisfactory as well, even though the percentage was comparatively high 

in them. Such as the highest percentage attained was in the interviews and it was 45.3% whereas 

the percentage scored in the picture description activity was 44%. The difference between the 

percentages of the two general based activities is not very significant and thus, the overall 

percentage remained below 50% though the participants found it rather easy to talk about the 

details presented in the pictures as well as to give responses to the asked questions than to discuss 

the meanings and explain the lines of the poems as well as to develop the dialogue presentation. 
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4.1.4 Data Analysis of Pre-Test Activities of Female Learners (Group 2) 

 

            After the discussion and analysis of the pre-test of the female learners of group1 

previously, following is given the analysis of the performance of the female learners of group 2 in 

the pre-test activities. 

 

4.1.4.1 Listening Skill  

 

(A) Spot the Difference  

The activity spot the difference was designed from the text that the learners had already 

read and discussed previously during their normal (before they attended experimental lessons) 

class activities. Thus, the text they listened was not unfamiliar and unknown to them. Even then, 

the performance of female learners in this activity was not satisfactory and the data presented in 

the table below evidently shows their level of competence in the listening activity.  

 

Table 1 

Scores of Learners in Spot the Difference Activity 

   
Total number 

of learners 

 
Number of different words 

          35 0 1 2 3 4   5 6 7 8 9 10 

       
No. of 

  learners who   
   performed 
     the task 

4 6 5 7 6   2 2 2 1 0 0 

    Learners’      
   Percentage 

11.
4 % 

17.
1% 

14.
3%

20 
% 

17.
1%

5.7 
 % 

5.7 
% 

5.7 
% 

2.8 
% 

- - 

 

  The statistical data presented in the table above shows that the majority of the girls were 

not the text for this activity was chosen from their text book and the learners were well 
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familiarized able to recognize the words properly as the overall performance of the learners 

remained low.  Such as, 11.4% of the girls were not able to identify even a single word given in 

the task. Similarly, only up to two words out of the given ten were recognized by 31.4% of the 

girls. Likewise, a great majority of the learners that is 51.4% attempted the task from 30% up to 

60%. As shown by the data in the above table, only two out of 35 learners were capable of 

recognizing 70% of the given task which was followed by only one learner who attained 80% in 

the task. Thus, though with it yet their performance was not satisfactory, as not a single student 

scored the percentage above 80.      

  The performance of the girls in the activity spot the difference demonstrates that the words 

which were rather similar to the words already there in the text proved difficult for the girls to 

locate such as seats and sheets, things and swings etc. Similarly, the words which were 

completely different from each other for example, wheat and rice or had an addition into them for 

example, court and courtyard were comparatively easier for the learners to identify. It means that 

the female learners were not different from the male learners as far as the nature of their difficulty 

in the test is concerned.  

 

(B) Information Extraction 

  As already discussed the information extraction activity was text based and the 

participants were well familiarized with the text as it was chosen from their syllabus book. The 

participants were supposed to listen for specific information (one exact word) to fill in the ten 

given blanks. The performance of the girls in this task is presented in the table below: 
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   Table 2 

   Scores of Learners in Information Extraction Activity 

 

 Total number 
of learners 

 

Number of the blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

4 5 3 5 3 5 4 3 2 1 - 

Learners’ 
Percentage 

11.4 
%      

14. 
3% 

8.6 
% 

14.
3% 

 8.6 
  % 

14.3
% 

11.4
% 

 8.6 
  % 

5.7 
 % 

2.8 
 %  

- 

 

The statistical data offered in the above table demonstrates that the performance of the 

majority of the learners remained 50% or below. Such as, 11.4% of the girls were not able to 

identify even a single blank whereas; 14.3% of them were able to recognize only one of the given 

blanks. Similarly, 8.6% and 14.3% of the learners made out 20% and 30% of the given task 

respectively. In the same way, 42.8% of the girls achieved the percentage from 40 up to 50 

percent. The highest percentage was 90% which was obtained by only one participant. Moreover, 

the performance of 25.7% of the learners remained between 60 to 80 percent.   

 As it is evident from the above discussion though the learners were successful in 

achieving up to 90% in the task yet the overall performance was not satisfactory because only ten 

learners out of 35 secured the percentage above 60%. In contrast, a great number of participants 

that is exactly 25 learners remained below 50% in their attempts. During the task the girls did well 

in recognizing those words which were rather common in their usage and had simple and 

identifiable pronunciation such as, mile and eight. In contrast, the participants were confused 

recognizing those words which were either not commonly used (but not unfamiliar) or they had 
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their homophones such as knew, new and raise, rays and they opted for the later instead of the 

former.  

 The following is discussed the female learners group 2 performance with reference to 

general based activities.  

 

(C)  Picture Description   

  The first task in the general activities of the pre-test was picture description in which the 

participants listened to the extract taken from the book Insight into IELTS. This text was chosen 

to provide the learners an opportunity to listen to a foreign accent and understand the content. The 

participants were supposed to listen to the extract that was based on the conversation of two old 

friends (females) and complete the task. The following table presents the performance of the 

learners in this activity.  

 

Table 3 

 Scores of Learners in Picture Description Activity 

 

 

 

 As discussed previously, this task was designed for the beginners thus despite the fact that 

the extract was produced by the native speakers, it was nevertheless based on the simple 

descriptions and details that were easy to comprehend and understand. Even then the performance 

 
Total number 

of learners 

 
Number of pictures 

35    0 1    2 3 4 5 

 
No. of 

learners who 
performed 

the task 

   4 10    9 8 3 1 

Learners’ 
Percentage 

11.4   
  % 

28.6
% 

25.7
% 

22.
8% 

8.6 
% 

 2.8 
  % 



134 
 

of the learners demonstrates that majority of the participants were not successful in identifying the 

correct pictures properly. For example, 11.4% of the participants did not recognize even a single 

picture whereas; 28.6% of the girls made out only one of the given five pictures. Similarly, a great 

number of girls that is 25.7% and 22.8% attempted 40 and 60 percent of the task, respectively. In 

contrast, only 11.4% of the participants were able to perform well by achieving better percentage 

in the task as 8.6% of the learners recognized four pictures but only one of the participants 

identified all the pictures correctly.  

 

(D)  Cloze Activity  

This general-based activity was also taken from the same IELTS book mentioned above 

and included a telephonic conversation and inquiry about different cruises run during a day. The 

participants were supposed to listen for specific information such as time, price and name 

presented in the task unlike the previous activity in which the focus was general information. The 

following table presents the performance of the learners in this activity:    

   

   Table 4 

   Scores of Learners in Cloze Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

- 5 6 5 5 3 5 3 2 1 - 

Learners’ 
Percentage 

   - 14.3
% 

17.1 
% 

14.3
% 

14.3
% 

8.6 
% 

14.3
% 

8.6 
% 

5.7
% 

 2.8 
  % 
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  The statistical data presented in the table above shows that the overall performance of the 

girls in this activity remained below 40%. For instance, 14.3% of the participants identified only 

one of the given blanks whereas 17.1% of the learners attempted two blanks only. Similarly, 

37.1% of the girls performed the task from 30% up to 50%. In other words the performance of a 

great number of students that is twenty four out of thirty remained 50% and below. In contrast, 

only 31.4% of the learners achieved the percentage of 60% and above. Such as, only three 

learners attempted the 70% of the task and this number decreased further as 80% and 90% of the 

blanks were recognized by just two and one of the participants respectively.    

  It was observed that the learners found it difficult to listen for the specific information 

during the flow of the conversation that is why their overall performance remained low in this task 

as well. Moreover, a few of the participants provided more information to some of the blanks than 

it was needed thus they missed the other blanks as the recording was played only once.    

 After this individual analysis of all the four listening skill activities, the performance of 

the girls in the said activities will be discussed comparatively. For this purpose the following 

graph is presented below:    
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Figure1: Comparison Graph of Group 2 Female Learners’ Performance in Listening Skill 

Activities 

 

The graph shows that the participants’ performance remained below 45% in all the four 

listening skill activities irrespective of their being text or general-based. For example, the 

participants did not do well in both the text-based activities as the learners attained the least 

percentage in spot the difference activity that was 31.1% even if they were well familiar with the 

text chosen.  Similarly, the percentage achieved in the second text-based activity that was 

information extraction was not as remarkable as it was 38% only. 

Whereas, the highest percentage achieved in all the four listening skill activities was 

40.9% attained in the cloze activity that was general in nature. Similarly, the performance of the 

participants in the third activity was almost the same as they accomplished 39.4% in it. It can be 

observed that though the participants attained better percentages in the general-based activities as 

they did in the text-based activities yet the overall performance of the girls was not satisfactory it 

remained just above 40%. It can be presumed, therefore that the learners’ listening skill was 

inadequate and insufficient to perform the given tasks properly. 
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After the analysis of the performance of the girls in the listening skill activities of the pre-

test, below is presented the discussion and analysis of the speaking skill activities. 

 

4.1.4.2 Speaking Skill  

 

 (E) Group Discussion 

  For the analysis of each speaking skill activities comprehensively on the whole six 

variables were designed in which the performance of the participants was discussed meticulously 

and thoroughly. In the same way, for the detailed examination of the each activity the data 

produced was divided into two tables. The first table displayed the performance of the girls in the 

following variables: effort, amount of communication, and comprehensibility whereas; the second 

table signified the variables of fluency, vocabulary, and grammar respectively. 

  As discussed previously the first activity designed for the speaking-skill pre-test was 

group discussion which included the poems chosen from the texts. Like the male students, the 

poems selected were already read and discussed by the female students as well during their 

routine class work so they were quite familiar with the language of the poems. Despite the fact 

that the learners of both the genders were well familiar with the poems their performance was not 

satisfactory.   
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Table 5 

Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 10 8 7 5 5 9 11 6 4 

Learners’ 
Percentage 

14.
3% 

28.
6% 

22.
8% 

20
% 

14.
3% 

14.
3% 

25.
7% 

31.
4% 

17.
1% 

11.
4% 

  

  The statistical data presented above demonstrates that the learners did not perform well 

during the group discussion activity in which first they were supposed to discuss the poems in a 

form of group for fifteen minutes and then to present their details to the rest of class. In the class 

of 35 students 14.3% of the participants did not exhibit any particular effort to perform the task. 

Similarly, more than one-fourth of the learners that is precisely 42.8% offered little or some effort 

towards the completion of the task. In the same way, only 20% of the girls demonstrated a real 

energy and struggle in the task whereas only 14.3% of the participants exhibited usually high 

effort to participate in the group discussion and to complete the communication.  

  As far as the amount of communication offered is concerned, it was mostly irrelevant as 

well as inappropriate. For example, the information communicated by 14.3% of the learners was 

totally irrelevant and unrelated. Similarly, 57.1% of the learners’ information was a little relevant 

to the topics and themes of the given poems. On the other hand, the information offered by 28.5% 

of the participants was mostly relevant during the group discussion and the presentation.  
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Table 6 

Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Comprehension  Fluency 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

4 9 10 7 5 11 9 9 4 2 

Learners’ 
Percentage 

11.
4% 

25.
7% 

28.
6% 

20
% 

14.
3%

31. 
4%

25. 
7% 

25. 
7% 

11. 
4%

5.7 
% 

 

  The data displayed in the able above demonstrates that the performance of the girls in the 

activity group discussion was not up to the standard as far as the variables of comprehensibility 

and fluency are concerned. The comprehensibility of the communication offered by the girls 

during the task was not satisfactory as the material produced by them was mostly 

incomprehensible. For instance, the information presented by 11.4% of the female learners was 

completely ambiguous and unclear to understand whereas 37.1% of the learners were partially 

comprehensible and understandable during the task. Similarly, 34.3% of the participants were 

mostly coherent and logical so the information which was offered by them was generally 

comprehensible.   

             Such as, 31.4% of the girls stammered unnaturally with many pauses and halts during the 

task which hampered the natural fluency of the discussion and conversation. In the same way, 

51.4% of the participants’ discussions also had fragmentary deliveries but they were a few in 

numbers. On the other hand only 17.1% of the girls presented themselves fluently without many 

pauses and halts.  
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  In the next table the variables of vocabulary and grammar are discussed according to the 

performance demonstrated by the learners in group discussion activity. 

 

    Table 7 

    Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

7 10 10 5 3 11 9 8 5 2 

Learners’ 
Percentage 

20 
% 

28. 
6% 

28. 
6% 

14. 
3%

8.6 
% 

31. 
4%

25. 
7%

22. 
8%

14. 
3%

5.7 
% 

 

 As far as the vocabulary produced and presented by the participants is concerned it was 

mostly inadequate and inaccurate. For example, 20% of the girls commonly offered inaccurate or 

inadequate vocabulary during the discussion. Likewise, the expressions and terms provided by 

57.1% of the learners were somewhat inaccurate or at times inadequate. Opposite to it, only 

22.8% of the participants presented rich vocabulary and expressions during the discussion. 

 The participants’ performance in the variable of grammar did not differ from their 

performance in the other variables thus, it was unsatisfactory too. For instance, the grammatical 

structure of the majority of the sentences uttered by 31.4% of the learners during the task was 

incorrect and faulty. Similarly, 48.6% of the participants remained somewhat incoherent 

grammatically in their application of the language. Whereas, only 20% of the girls demonstrated 

an emerging control on the basic language structures despite the fact that during their routine 

classes the major focus of the studies remains on the development of grammar.   
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(F) Dialogue Presentation      

  In the pre-test the second speaking skill activity was dialogue presentation in which the 

female learners appeared. The learners were randomly divided into pairs for this activity and then 

they were given a number of options to select from to present dialogues developed on them. For 

this purpose the learners chose the topics with their own choice, prepared themselves for the 

dialogue presentation and then performed on the selected topics. The options provided to the 

learners under the heading of profession were teacher and student, doctor and patient, 

businessman and worker, two engineers, principal and student, two farmers, two journalists and 

two writers. The performance of the female learners in the dialogue activity is presented in the 

table below:       

 

     Table 8 

    Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

7 9   8 7 4 7 10 9 6 3 

Learners’ 
Percentage 

20
% 

25.
7% 

22.
8% 

20
% 

11.
4% 

20% 28.6
% 

25.
7% 

17.
1% 

8.6
% 

 

A glance over the statistical data presented in the table above shows that the learners 

lacked not only in the effort towards the participation in the task but also in the amount of 

communication offered as well as the comprehensibility of this communication. For example, 

20% of the girls displayed no particular effort and struggle to perform the task well rather they 
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mostly remained passive. Similarly, 48.6% of the learners demonstrated a little or some effort to 

participate in the task. Contrary to that, only 31.4% of the participants performed the task well by 

mostly displaying a high effort towards presenting themselves in the dialogues by developing the 

topics naturally.  

 The amount of communication produced during the dialogue activity was most of the 

times irrelevant. For instance, 20% of the female learners did not present any relevant information 

in the task whereas 54.3% of the learners proved to be a little relevant to the topics opted for the 

dialogue presentation. In contrast, 25.7% of the participants remained relevant during the task and 

developed the dialogue well. 

  

      Table 9 

    Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 10 10 7 3 11 11 8 3 2 

Learners’ 
Percentage 

14.
3% 

28.
6% 

28.
6% 

20
% 

8.6
% 

31  
4%

31.
4%

22.
8%

8.6
% 

5.7
% 

 

 As the amount of communication presented in the task was mostly irrelevant it was 

difficult to comprehend what information was produced by the learners as well. For example, 

14.3% of the participants were completely incomprehensible in their presentation because they 

were not able to present themselves clearly and plainly. Similarly, the information of 57.1% of the 
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learners was understandable only in short sentences and expressions. Opposed to it, only 28.5% of 

the participants were able to offer comprehensible and coherent information and communication.     

The statistical data offered in the table above shows that the learners lacked seriously in 

the fluent production of the dialogue activity as the speeches of 31.4% of the participants were 

marked with a number of unnatural pauses and halts that made their presentations artificial. 

Similarly, 54.3% of the learners exhibited some fragmentary deliveries and halts during the task. 

In the same way, only 14.3% of the female learners remained naturally confident and fluent and 

presented themselves assertively. 

In the same way, the performance of the girls did not vary in the next two variables which 

were vocabulary and grammar. Rather, their performance reduced in these variables 

comparatively as it is obvious from the data displayed in the table below: 

 

     Table 10 

    Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

9 10 10 3 3 11 10 8 4 2 

Learners’ 
Percentage 

25.
7% 

28.
6% 

28.
6% 

8.6
% 

8.6
% 

31.
4%

28.
6%

22.
8%

11.
4%

2.8
% 

 

 The usage of inadequate and inaccurate vocabulary and terms is another significant reason 

for the low percentage achieved in the task dialogue presentation. Such as, 25.7% of the learners 

offered incorrect as well as inadequate vocabulary and expressions as they presented themselves 
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in the task. In the same way, 57.1% of the participants remained somewhat inaccurate in the 

language they displayed related to the topic they chose and prepared themselves for the dialogue 

presentation. In contrast, the percentage of the learners who demonstrated the usage of accurate as 

well as adequate vocabulary and expression was only 17.1%, overall.            

 As far as the grammatical structure of the sentences uttered and the language spoken is 

concerned it can be observed that most of the learners exhibited no particular control on it. For 

example, 31.4% of the participants lacked the control on the basic language structures thus their 

language had many grammatical errors. In the same way, 51.4% of the participants displayed an 

emerging control on the basic language structures whereas only 17.1% of the learners presented a 

proper control on the grammatical structures during the dialogue activity. Thus, the overall 

performance of the learners in the dialogue activity remained unsatisfactory.  

 

 (G) Picture Description   

The statistical data offered in the table above shows that the learners lacked seriously in 

the fluent production of the dialogue activity as the speeches of 31.4% of the participants were 

marked with a number of unnatural pauses and halts that made their presentations artificial. 

Similarly, 54.3% of the learners exhibited some fragmentary deliveries and halts during the task. 

In the same way, only 14.3% of the female learners remained naturally confident and fluent and 

presented themselves assertively. 

The next activity of the pre-test was picture description and to perform this activity the 

learners were divided into different groups having equal number of the participants in each group. 

Then, each group was given a different picture to discuss the information presented on it for 

fifteen minutes. After this discussion each group presented their information to the rest of the 

class. It was made sure, however, that during the task every learner should take part first, in the 
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discussion and then in the presentation. In order to realize this purpose, such pictures were 

selected which possessed enough information and details to discuss and present properly.  

 

      Table 11 

    Scores of Learners in Picture Description Activity 

 

 

 

 

 

 

 

 

 

 

 

The data presented in the table above demonstrates that the learners were particularly 

interested in performing this task than they had been in the previous speaking skill activities. Such 

as where 8.6% of the female participants were not interested in performing the task well, there, 

54.3% of them displayed an effort and interest towards the participation and completion of the 

task. Similarly, 37.1% of the participant demonstrated a real effort to participate and complete the 

communication in the task.   

However, despite the fact that the female learners demonstrated an urge to participate in 

the task, the amount of communication offered was mostly not relevant to the information 

presented in the picture. Such as, 14.3% of the girls remained irrelevant throughout the task and 

presented inappropriate details and information. Similarly, 51.4% of the participants presented the 

information which was a little relevant and appropriate to the task attempted. In contrast, 34.3% of 

the learners communicated all relevant information during the task. 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

35  0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed 

      the task 

 3 9 10 10 3 5 8 10 7 5 

Learners’ 
Percentage 

8.6 
% 

25. 
7% 

28. 
6% 

28. 
6%

8.6 
% 

14. 
3%

22. 
8%

28.
6%

20
% 

14.
3% 
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      Table 12 

    Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 7 9 11 5 9 11 10 3 2 

Learners’ 
Percentage 

8.6
% 

20
% 

25.
7% 

31.
4%

14.
3%

25.
7%

31.
4%

28.
5%

8.6
% 

5.7
% 

 

As the data presented in the table 12 above demonstrates, the information provided by the 

participants mostly remained understandable. For instance, 8.6% of the participants were 

generally incomprehensible and it was difficult to understand and comprehend what they 

produced in the activity. In the same way, 45.7% of the girls were partially understandable and 

logical. On the other hand, same percentage of the girls that is 45.7% provided the appropriate and 

comprehensible details mostly, during the group discussions and presentations.  

As far as the variable of fluency is concerned, it can be noticed that learners were not very 

fluent and smooth in describing the details they discovered in the given pictures. For example, 

25.7% of the participants’ discussions and presentations were marked with many unnatural pauses 

and breaks and they were not competent enough to explain the given pictures in detail properly. In 

the same way, 60% of the participants offered the discussions with a few pauses and fragmentary 

deliveries. Opposite to it, the conversation and discussion of only 14.3% of the learners appeared 

to be natural and fluent with no unnecessary pauses and halts.  

Following the analysis pattern, the next table presents the learners’ performance in the 

picture description task according to the variables of vocabulary and grammar. 
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      Table 13 

    Scores of Learners in Picture Description Activity 

 

 

 

  

  

 

 

 

 

 

 

Similarly, the vocabulary employed by 20% of the female learners, as presented in table 

13 above, was more than often inadequate as well as inaccurate at times because the expressions 

and terms they used were not enough to explain the details given in the pictures. Likewise, almost 

half of the girls that are 51.4% precisely provided such details and information which were only 

partially sufficient as well as accurate for the concerned task of picture description. However, 

28.5% of the girls proved themselves to be successful in presenting accurate and adequate 

expressions, terms and details during the task.  

 The other variable in which the performance of the female participants of group 2 was 

analyzed was grammar. The statistical data presented in the table above shows that 28.5% of the 

participants’ a language which lacked in the exhibition of the proper and accurate grammatical 

structures. Similarly, 51.4% of the learners demonstrated some control on the basic structures of 

the language spoken. In contrast, only 20% of the girls remained grammatically appropriate and 

accurate during the task.   

 

 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  

the task 

7 9 9 5 5 10 9 9 4 3 

Learners’ 
Percentage 

20
% 

25.
7% 

25.
7% 

14.
3% 

14.
3% 

28.
5% 

25.
7% 

25.
7% 

11.
4% 

8.6
% 
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(H)  Interviews 

The interviews were the last activity of the pre-test and they were designed to assess the 

participants’ ability to perform in the satiations where they have to participate in face-to-face 

conversations and explain their opinions. 

   

      Table 14 

    Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed 
 the task 

6 9 8 9 3 5 8 11 7 4 

Learners’ 
Percentage 

17.
1% 

25. 
7% 

22. 
8% 

25. 
7%

8.6
% 

14. 
3%

22.
8%

31.
4%

20
% 

11.
4% 

  

During the interviews task the learners mostly participated passively and inactively and 

thus did not respond to the asked questions confidently. Such as, 17.1% of the female learners 

were mostly remained reserved and did not offer any significant effort towards the participation 

and completion of the task. In the same way, 48.6% of the girls were somewhat or in other words 

partially interested to respond back during the task. In contrast, 34.3% of the girls performed 

actively in the task by displaying an obvious effort to explain their-selves. 

 In the same way, majority of the female learners did not offer relevant information during 

the task mostly. For example, 14.3% of the learners did not respond appropriately at all, to the 

questions asked during the task by not providing the relevant information. Similarly, more than 

half of the learners whose percentage was 54.3% communicated some relevant information in 
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their conversation. Opposite to it, only 31.4% of the participants offered relevant and appropriate 

information in the interviews.    

 

      Table 15 

    Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 5 11 12 4 9 10 9 4 3 

Learners’ 
Percentage 

8.6
% 

14.
3% 

31.
4% 

34.
3%

11.
4%

25.
7%

31.
4%

25.
7%

11.
4%

8.6
% 

 
 As the majority of the learners did not present relevant information during the task mostly, 

it became difficult at times to comprehend what they said. For instance, 8.6% of the female 

participants were unable to present themselves clearly and comprehensively. In the same way, 

only short and isolated sentences and expressions of 45.7% of the learners were understandable. 

On the other hand, he same percentage of 45.7% of the participants demonstrated a confidence to 

take part in the conversation and present themselves comprehensively at most of the times.  

Like their performance in the variables of effort, amount of communication, and 

comprehensibility, the learners did not perform well in the variable of fluency as well. For 

example, 25.7% of the participants did not present themselves fluently and smoothly during the 

task rather their responses had many unnatural pauses and halts in them. Similarly, the 

conversations of 54.3% of the participants also displayed the presence of fragmentary deliveries 
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and pauses but it was less comparatively. Contrary to it, the percentage of the learners who had no 

unnatural pauses and halts during the task was only 20%.  

  In the next table, the learners’ performance in interviews regarding the variables of 

vocabulary and grammar will be discussed and analyzed.    

 

      Table 16 

    Scores of Learners in Interviews Activity 

 

 

  

 

 

 

 

 

 

 

Like their performance in the variables of effort, amount of communication, and 

comprehensibility, the learners did not perform well in the variables mentioned in the above table. 

For example, 25.7% of the participants did not present themselves fluently and smoothly during 

the task rather their responses had many unnatural pauses and halts in them. Similarly, the 

conversations of 54.3% of the participants also displayed the presence of fragmentary deliveries 

and pauses but it was less comparatively. Contrary to it, the percentage of the learners who had no 

unnatural pauses and halts during the task was only 20%.  

 In the same way, the vocabulary offered by 22.8% of the girls was mostly inadequate as 

well as inaccurate for the task as they did not provide elaborative and comprehensive answers 

rather they produced short and very brief responses. Similarly, a majority of the learners that 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

8 9 11 4 3 8 10 9 4 4 

Learners’ 
Percentage 

22.
8% 

25.
7% 

31.
4% 

11.
4% 

8.6
% 

22.
8% 

31. 
4% 

25.
7% 

11.4
% 

11.
4% 
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constituted the overall percentage of 57.1% provided somewhat insufficient vocabulary and 

expressions. Contrary to it, only 20% of the girls offered the information that was not only 

sufficient but accurate as well while being asked in the task.  

 As far as the grammar of the language produced is concerned, it mostly remained 

inaccurate and incorrect. Such as, 22.8% of the girls demonstrated no control on the basic 

language structure and presented a number of lexis errors and mistakes whereas 54.3% of the 

learners had only a little control on the grammatical structures of the targeted language. Similarly, 

only 22.8% of the girls demonstrated an emerging control on the basic language structures of the 

spoken language.   

 The following table presents the performance of the learners in all the four speaking skill 

activities comparatively, to analyze in which activity or activities they have performed better 

overall. 
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Figure 2: Comparison Graph of Group 2 Female Learners’ Performance in Speaking Skill 

Activities 

 

 As discussed earlier and presented by graph 2 the highest percentage achieved in the 

listening skill activities was 40.9% whereas the highest percentage demonstrated in the graph 2 
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attained in the all the four speaking skill activities is 45.1%. This statistical data show that the 

female learners performed comparatively better in the speaking skill activities even then their 

overall performance remained unsatisfactory.  

 According to the data presented in the above graph, the performance of the learners was 

comparatively better in the speaking skills than they demonstrated in the listening skills. For 

example, the least percentage accomplished in the speaking skills is 40% in contrast to the least 

percentage of 25.4% attained by the learners in the listening skill activity. The participants 

achieved this least percentage in the text-based activity that was dialogue presentation, in which 

they had to present themselves in pairs on the topic of their own choice. During this task, the 

learners found it difficult to carry on with the natural flow of discussion by taking on their turns. 

Thus, their percentage was not satisfactory in the activity. However, in the first text-based 

speaking skill activity the percentage attained by the participants was rather better with 45.1% 

overall. This activity was group discussion in which the learners discussed the poems in groups 

and then presented their findings to the class.  

 The highest percentage achieved in the speaking skill general-based activities is 48.9%, 

which is 4.9% greater than the highest percentage scored in the listening skill activities. This 

activity was picture description, which required the learners to describe the pictures they were 

given after discussing them in a group. In fact, this activity was comparatively easy to attempt 

thus, though the learners provided rather better information in it yet the overall performance of the 

participants remained below 50%. Similarly, the next activity was interviews where the learners 

responded to the questions asked from them. The percentage achieved in this activity was 46.1% 

that was unsatisfactory because the learners mostly remained passive and unsure during the task.   
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4.2 Discussion of the Deficiencies highlighted by Male and Female Learners’ 

Performance 

 
In this subsection, those major weaknesses and limitations are discussed which the 

learners displayed while attempting the pre-test regarding the communicative skills. As already 

discussed in the previous chapters of Research Design and Pre-test Data Analysis, the focus of my 

research was improving communicative skills which include listening and speaking skills because 

these skills are the most neglected skills in the teaching and learning system within our context as 

compared with reading and writing skills (Ahmed, 2004).        

The performance of the learners in the pre-test activities demonstrated many deficiencies 

regarding the communication skills. Not only they lack in speaking fluently and confidently in 

English, but their performance in the listening comprehension of English was also marked with 

many hurdles and problems. Thus, the overall performance of the male and female learners 

remained unsatisfactory in both the skills. The reason for this poor performance of the learners of 

both the genders seemed their failure to overcome the natural barriers they faced during speaking 

and listening in English as a second language.  

Focusing the discussion on listening skill first, there were a variety of problems identified 

generally, such as the speed of utterances, lack of repetition of the utterances, limited vocabulary 

etc (Penny; Underwood). Similarly, as exhibited by the performance of the learners in the pre-test 

and the analysis of the data produced after the pre-test, our learners also demonstrated certain 

common problems and deficiencies as far as the listening skill is concerned.  

 The one prominent difficulty encountered by the learners during listening activities was 

to keep pace with the speed of the utterances occurred in the native as well as non-native flow. It 

means though the tasks selected for listening were mostly easy to comprehend yet where the 

speeches occurred rather fast in their natural flow, the learners were unsuccessful in making the 
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sense of the spoken text. As a result they either could not keep up with what was spoken partially 

or they simply missed the whole task. The basic reason behind this weakness of the learners is that 

they had rarely practiced to listen to English for such comprehension during their regular classes. 

For instance, to make each and every word clear and comprehensible for the learners the teachers 

usually speak very slowly while teaching. Not only do the teachers speak unnaturally slow but 

also repeat the spoken material many times so that there is no ambiguity left in the comprehension 

of whatever is spoken. Thus, when these learners face a situation where English is spoken in its 

natural flow without the repetition they are simply unable to comprehend it.     

 The learners’ limited command on vocabulary and expression was also a major hindrance 

in the competent listening comprehension because they were not always familiar with the context 

of the spoken information or even if they were familiar they could not relate the unknown words 

to the context. It is a fact that listening is a complex process or as Rost qtd in Gomwalk (2007) 

explains:  

 “It is a process of receiving what the speaker actually says (receptive orientation); 

constructing and representing meaning (constructive orientation); negotiating meaning 

with the speaker and responding (collaborative orientation); and, creating meaning 

through involvement, imagination and empathy (transformative orientation)” (p. 111).  

As discussed above the learners were mostly unable to fulfill the very first requisite of 

effective listening comprehension that is “receiving what the speaker actually says” thus, 

consequently they could not “construct meaning” of the spoken language or extracts. In other 

words, the learners did not recognize the words and expressions mostly, which they were already 

familiar with, when they listened to the tasks and so were incapable of responding to them. It was 

also observed that at times the learners (both male and female) got confused while listening for 

different words having similar pronunciation to some extent for instance swings/things, 

sheets/seats and they chose the wrong words without relating them to the context of the provided 



155 
 

task as it is obvious from their performance in the activity 1, spot the difference where the highest 

percentage achieved by the male and female learners was 28% and 29.7% respectively.  

Another problem encountered by the students was their inability to focus on the required 

information to perform the task. As discussed in the previous sections within listening pre-test 

activities the learners were supposed to listen for general as well as specific information and 

details. Though the performance of the learners of both the genders remained comparatively better 

in the general information extraction activity named as picture description, they proved less 

competent in recognizing the specific information such as names, numbers and dates. Such as, the 

highest percentage achieved in the activity picture description by the male learners was 42.9% 

whereas the female learners secured 39.4% in the said activity.   

Similarly, when the learners (irrespective of their gender) were required to concentrate on 

specific and accurate piece of information, they performed it rather inadequately. For example, in 

cloze activity where the learners listened to a telephonic conversation and filled the blanks 

provided with names, address, figures etc. they secured less percentage in it. For instance, the 

highest percentage acquired by the male and female learners of both the groups varied from 

40.6% to 40.9%, respectively. 

There are many reasons for the deficient and inadequate performance of the learners in the 

listening skill pre-test activities as discussed above. One of the major reasons is that during 

teaching English, the listening skill is never focused as an independent skill rather is taught in the 

shadow of speaking skill, thus no special activities are designed to promote and develop listening 

among the learners. Moreover, in order to be clearly and unambiguously comprehensive to the 

learners, the teachers usually speak in unnatural manner, focusing on each and every word, 

uttering the sentences in a very low pace, repeating them again and again and even ignoring the 

correct pronunciation of the words. This practice of the teachers does not allow the learners to 

listen to English in its natural flow and orient themselves with it, resulting in their inadequacy to 
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comprehend and understand the language when spoken in its natural pace (native as well as 

foreign).  Another major hindrance towards meaningful comprehension of spoken extracts was 

learners’ inability to ask for clarifications as in our classroom environment it is generally thought 

to be impolite if learners interrupt the instructor/ teacher.  

Similarly, as far as the performance of the learners of both the genders in the next 

communicative skill that is speaking is concerned, the learners demonstrated a variety of problems 

which affected their effective communication. For effective and successful communication many 

factors are involved such as vocabulary, grammar, effort and comprehensibility etc. Though the 

learners performed comparatively better in speaking than listening yet this performance was not 

satisfactory because most of the times they were unable to convey themselves successfully.  

It was observed during the pre-test that though the learners did not lack in effort 

sometimes, they seriously lack in appropriate and related vocabulary to develop their thoughts and 

present themselves articulately. There were a number of activities designed in the pre-test to 

evaluate the speaking performance and competence of the learners. These activities included 

group discussion, dialogue presentation, picture description and interviews and ranged from 

collaborative speaking practice to individual performance. Moreover, the activities provided the 

learners with a chance to present themselves in a variety of situations.  

  The learners’ performance was evaluated depending on six factors defined as crucial in 

English language learning by Schultz and Bartz (49). These factors included effort, amount of 

communication, comprehensibility, fluency, vocabulary, and grammar. The performance of both 

the male and female learners exhibited their inability to discuss and develop the discussions 

naturally and fluently because of many reasons. Their speeches were marked with unnatural 

pauses and grammatical errors, thus most of the times it was difficult to comprehend what they 

said. Appropriate vocabulary was yet another issue with the learners to participate actively in 
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these pre-test speaking skill activities. Similarly, the amount of communication presented during 

the speaking skill activities was also inadequate and insufficient.  

  The performance of the learners brings to light the areas where the learners were not 

competent enough to secure satisfactory percentage. For example, within the four designed pre-

test activities i.e. group discussion, dialogue presentation, picture description and interviews, the 

least percentage was gained in the dialogue presentation activity. For instance, the highest 

percentage achieved in this activity by the male learners was 40.4% whereas the female learners 

came up only with 39.6% as the highest percentage in the said activity. One of the obvious 

reasons for this low achievement was learners’ inability to develop a dialogue or discussion that 

should be natural and fluent. They, most of the times did not find suitable vocabulary to carry on 

with the discussion successfully or simply did not know how to express themselves mean what to 

speak or how to speak because they had hardly practiced to speak in the concerned language 

during their routine classes.   

  Opposite to it, the activity in which the learners achieved the highest percentage during 

performing the speaking skill pre-test was picture description. For example, the percentage 

attained in this activity by the male learners was 48.9% whereas the female learners remained 

behind with 45.1%. Nevertheless, these percentages are the highest percentages achieved in all the 

pre-test activities. The activity picture description was rather easy to attempt for the learners 

because they were supposed to present whatever information was there on the pictures. It did not 

involve extensive thinking and or the skills for developing the dialogue or discussion. The 

pictures had all the information in them which the learners presented yet not very fluently or 

confidently. Similarly, when they asked why particular person, symbol or thing they think was 

shown in the pictures, the learners mostly were unable to elaborate.   

  Another obvious factor which hampered the fluency of the learners during speaking skill 

activities was their uncertainty about the grammar they used though most of the time of their 
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routine classes is devoted to teaching the rules of grammar and this is the area where the syllabus 

books focus mainly as well. The learners were more conscious of the grammar they produced than 

the content or the information which consequently affected the quality of the spoken language 

they presented. The reason is again the same-their unavailability of practicing the language rules 

for communicative purposes which means they only learn the theory of language in the form of 

rules and never use it practically for communicative purpose.        

In a nut shell, the overall performance of the learners of both the genders remained poor 

during the pre-test.  Their inability to properly comprehend the spoken tasks occurring in their 

natural flow, limited command on the accent and pronunciation, lack of vocabulary and 

expressions and even the incapability of understanding and following the instructions accurately 

resulted in the unsatisfactory performance in listening skill activities. Similarly, the learners were 

unable to perform well in speaking skill activities because they found it difficult to extend ideas, 

develop discussions and initiate dialogues with appropriate vocabulary and expressions. Their 

discussions and speeches were marked with halts, pauses and hesitation which made them 

unnatural and monotonous.  

The pre-test activities and their analysis helped the researcher to determine the learners’ 

existing command on English as a second language, highlighting their deficiencies in using 

English for the communicative purpose. Keeping in view the learners’ current competency at the 

time of pre-test, the activities for the scaffolding language learning experimental classes were 

planned carefully so that these deficiencies can be addressed by creating a collaborative learning 

environment. The experimental classes were meant to improve the communicative skills of the 

learners that included listening and speaking skills of the concerned language i.e. English. 
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CHAPTER 5 
 

THE EXPERIMENTAL STUDY 

 

The objectives of this chapter are as follow: 

 To review the deficiencies displayed by learners regarding listening skill 

 To review the deficiencies displayed by learners regarding speaking skill 

 To discuss important factors involved in implementing SLLA 

 To explain the specific features of creating successful L2 learning environment  

 To highlight the challenges of employing collaborative work effectively 

 To discuss how experimental study was carried out  

 To discuss how these challenges were met during experimental study 

 

 The analysis of the data produced in the pre-test helped to identify deficiencies and 

problem areas as highlighted by the performance of the participants of the study regarding 

listening and speaking skills. Most importantly this analysis also helped to determine the learners’ 

current or existing competency and level of command on English for communicative purpose. 

This knowledge and understanding of the learners’ existing ability, in turn, assisted and guided the 

researcher towards designing such activities which could lead the learners towards their potential 

development, to achieve what they could not do alone, with the scaffolds provided by the teacher 

as well as effective interaction with other learners.  
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5.1 Deficiencies displayed by the learners regarding Listening Skill 

 
As discussed in detail in Section 4, the learners’ performance remained unsatisfactory 

during the pre-test activities as far as the listening comprehension of the spoken extracts or 

language is concerned. Most of the times the learners were simply unable to make out the sense of 

the spoken language so failed to perform satisfactorily. The deficiencies highlighted by the 

performance of the learners are as follow: 

 Inability to keep pace with the speed of the utterances occurred in native and non-native 

flow 

 Limited command on the vocabulary, language and expressions offered in the task 

 Incapability to construct the overall meanings of the spoken language or extracts 

  Inability to focus  on specific information  

 Failure to differentiate between two words having similar sounds 

 Inability to interpret the intended meanings or information 

 Limited ability to ask for clarifications and explanations 

 All of the above discussed deficiencies and weaknesses accounted for the poor 

performance of the learners during the pre-test conduction. Over all, the learners were unable to 

construct the meanings of the spoken extracts as they were unable to make expectations and 

predictions regarding the content and language offered. Similarly, they could not complete the 

tasks mostly as they were unable to keep pace with the utterances occurring in their natural flow. 

In the same way, limited command on vocabulary and foreign accent also proved to be a major 

hindrance for the participants as far as the successful comprehension of the spoken language is 

concerned (see section 4 for details). 
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5.2 Deficiencies displayed by the learners regarding Speaking Skill 

 
 Like listening skill, the learners’ performance remained unsatisfactory in speaking skill 

activities as well. There were a number of weaknesses displayed by the learners, while they 

attempted the tasks of the pre-test, such as: 

 Lack of appropriate and relevant vocabulary, language and expressions 

 Inability to present extended stretches of language 

 Failure to initiate and develop the discussions or dialogues 

 Incapability to work effectively in pairs and groups by taking on responsibilities 

 Limited ability to ask for clarifications and explanations 

 Limited command on pronunciation and proper accent 

 Inability to present grammatically accurate structures 

 Speeches presented were full of unnatural pauses and hesitation 

 

 Due to the weaknesses and deficiencies highlighted above, the overall performance of the 

learners proved to be ineffective and poor as far as speaking skill is concerned. The learners found 

it difficult to extend ideas, develop dialogues or discussions with appropriate grammatical 

structures and relevant vocabulary. They were only able to utter broken or incomplete sentences 

and most of the times lacked at finding suitable and relevant words and expressions to explain 

themselves or to complete the given tasks (see Section 4 for details).     

 The conduction of the pre-test and the identification of problematic areas or deficiencies 

highlighted during the pre-test data analysis determined the learners’ existing level of competency 

or command on English for communicative purpose. Similarly, it also helped to design such 

activities for experimental study which can positively lead and push the learners towards potential 

development with the help of the support and scaffolds provided during experimental study.  
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5.3 Designing the Activities for Experimental Study 

 
 In the light of the findings produced in the pre-test analysis, the activities for experimental 

study, which was constituted of three months, were carefully planned and developed. The 

experimental study aimed at improving the communicative ability and skills of the participants by 

employing collaborative learning environment created with the help of scaffolding language 

learning approach (see Section 2 for details). While designing the activities for experimental 

study, three factors regarded as crucial for L2 learning, were considered seriously i.e.: knowledge 

is essentially social in nature; effective learning occurs when learners’ zone of proximal 

development is challenged; and the role of a more knowledgeable other is critical in successful 

language learning and teaching (Hamilton & Ghatala, 1994, pp. 277-278).  

 
5.3.1 Knowledge is Essentially Social in Nature 

 
 The fundamental stance of sociocultural theory is that human development and learning is 

“intrinsically social rather than individualistic” thus a learners develops knowledge from his/her 

“social, historical and cultural experiences” (Gibbons, 2002, p. 8). In other words, a learner is able 

to perform effectively and create his/her own knowledge when s/he becomes a part of a “process 

of collaboration, interaction and communication” (Vygotsky in Yu, 2004) with other learners in a 

social setting (see section 2 for details).  

 Addressing this fundamental prerequisite to effective learning the activities for 

experimental study were designed in such a way that they required the participants to work 

collaboratively, to perform their role in a goal-directed environment. For example, the activities 

such as group discussion and picture description were structured to make the learners to discuss 

the task among themselves by seeking and presenting clarifications, explanations, and 

elaborations. Similarly, activities like information extraction and dialogue presentation made the 
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learners to hear as well as produce a variety of language so that this increased in put would result 

in an increased output on the part of the participants.      

 

5.3.2 Effective Learning and Zone of Proximal Development 

 
The concept of Zone of Proximal Development is the second most important factor in 

creating effective language learning environment. ZPD as discussed in detail earlier in Section 2 

refers to the “distance or the cognitive gap between what a child can do unaided and what a child 

can do jointly and in coordination with a more skilled expert” (Gibbons, 2002, p. 8). In other 

words, what Vygotsky believes is the fact that successful learning can only take place when 

learners’ zone of potential development is challenged by exposing them to some difficult task 

which they cannot perform without the assistance or support of someone else who has more 

knowledge about the phenomenon under practice. It is through this exposure that the learners will 

be able to learn a new thing or skill, by following the models and guidelines provided within the 

specific learning environment created for the purpose.  

The pre-test data analysis as well as the interactions with the learners during the 

conduction of the pre-test helped to evaluate the learners’ existing ability to communicate in 

English and understand the spoken language. After determining the learners’ current competency, 

the activities for the experimental classes/study were designed carefully. It was also considered 

that these activities should neither be too easy to make the learners to develop new insight in 

using English to communicate, nor they should be too difficult to be attempted by the learners 

even with the support and scaffold provided by the learners.    

 Considering the Vygotskian stance that learning is fundamentally a “collaborative 

endeavor” rather than an individualistic achievement, the activities focused on creating “social 

and linguistic frameworks” which could lead the learners towards not only learning new ways of 
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using language but more impor6tantly giving them training of how to think and create their own 

knowledge (Gibbons, 2002, p. 10).  

 

5.3.3 Effective Learning and Role of More Knowledgeable Other 

 
   As discussed above the essence of learning, according to Vygotskian teaching- learning 

framework remains in determining the learners’ actual development level or capacity of 

performing certain tasks and creating an environment which stimulates the learners to acquire new 

body of knowledge or to perform to their maximum potential level. This stimulating and 

collaborative environment, based on learners’ capacity and ability level is created and developed 

by a more knowledgeable other or in other words ‘the teacher’.  

 Basically in socio-cultural teaching-learning environment, the teacher is required to create 

such a context in which learners are pushed to “produce more comprehensible, coherent and 

grammatically improved discourse” in order to express themselves (Swain qtd in Gibbons, 2002, 

p. 15). To achieve this purpose, the learners must be provided with temporary but essential 

scaffolds by the teacher which can support the learners to produce and hear a variety of 

knowledge. Similarly, it is the continuous support and assistance of the mentor which would 

“assist the learners to move towards new skills, concepts and level of understanding” by working 

collaboratively in a goal-oriented environment.     

 Overall, before starting experimental teaching, the three factors discussed above were 

taken into account vigilantly and the activities designed for teaching English were based on these 

principles i.e. knowledge is created through social interactions; effective learning can only occur 

when learners’ zone of proximal development is challenged; and that the vibrant role of a more 

knowledge other is crucial towards successful implementation of scaffolding language learning 

environment.  
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5.4 Specific Features of Creating Successful L2 Learning Environment 

 
 Scaffolding language learning environment, created to enhance the communicative skills 

of the learners in second language, has proved to be beneficial in many ways.  First, the learners 

hear a variety of language which increases their input. Second, the learners interact more by 

taking frequent turns in order to be understandable and comprehensible-increasing their output. 

Similarly, the language produced in contextualized and used “meaningfully for a particular 

purpose” (McGroarty cited in Gibbons, 2002, p. 17). However, this successful second language 

learning is acquired when certain features of scaffolding language learning environment are 

followed by while implementing this novel approach to L2 learning.  

 These specific features of successful scaffolding are: continuity, contextual support, inter-

subjectivity, contingency, handover/takeover, and flow (Lier, 1996, p. 196).  

 Continuity refers to the repetition of the tasks with variations but interconnected which 

means the tasks are connected to one another. The more learner practice using L2 through 

participating in a variety of activities focusing on same skill development, the more they 

will learn slowly by slowly.  

 Contextual support means a supportive environment where exploration is encouraged. If 

learners learn in settings offering opportunities for frequent meaningful communication, 

definitely they would be better able to explore and produce a variety of language.   

 Similarly, within inter-subjectivity “Mutual engagement and rapport are established” 

through “encouragement and non-threatening participation in a shared community of 

practice” (Walqui). In other words, within a collaborative endeavor, the participants work 

together, making agreements and developing mutual understanding in order to achieve 

some common goals (Ellis).   
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 The next defining feature of scaffolding is the contingency which represents the concept 

of adjustment of the task procedures according to the actions of learners. It means the 

class activities are not pre-designed rather they are planned according to the learners’ 

current needs and level of understanding. 

  As the skills and confidence of the learners strengthens, they are ready to ‘takeover’ the 

task responsibility. Eventually, when the “skills and challenges are in balance; participants 

are focused on the task and are ‘in tune’ with each other” the activities are performed in a 

flow (Walqui, 2006).  

The above mentioned features of successful scaffolding clearly show that learning cannot 

exist in isolation rather it takes place in such a social context which is meaningful to the learners. 

In this context, it must be kept in mind that learners are provided with carefully designed supports 

to develop their own understanding and knowledge in order to move successfully towards next 

step/level of understanding, working collaboratively. To create such a productive teaching-

learning environment, however, the teacher/instructor should have clear understanding of what 

s/he is doing (techniques applied), where s/he is working (social; context), as well as why s/he is 

working (objectives to be achieved).  

 

5.5 Challenges of Employing Collaborative/Group Work Effectively 

 

After carefully understanding the factors and features, regarded as crucial for creating 

effective scaffolding language learning environment, the next step is to highlight the challenges 

which are necessary to address while designing the activities for collaborative learning. As most 

of the activities and tasks were planned using the models represented by Gibbons (2006), (see 

Section 3 for details), the challenges he highlighted in making the collaborative learning effective, 
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were also considered cautiously. Some important principles in carrying out group or pair work 

effectively mentioned by Gibbons (2002) are as follows:   

 Clear and Explicit Instructions:  As L2 learning depends on the effective participation of 

the learners in the activities designed for the purpose, it is very necessary that the 

participants understand well what and how they are supposed to perform in the 

particular tasks given to them. Thus, the instructions should be provided in clear and 

explicit manner using unambiguous and simple language. 

 Talk/Listening is Necessary: In second language learning class, if the learners are not 

made to take initiatives in producing the language and meaningful interactive 

discussions, or to respond actively to the spoken extracts the goal of enhancing 

communicative kills cannot be achieved. Thus, the activities designed should require 

the learners to speak up or listen actively rather than merely encouraging the 

participants to participate in the given task. In other words creating meaningful contexts 

with some “information gaps” for the need to produce a variety of language is the focal 

point in making the collaborative learning effective (Gibbons, 2002, p. 23).    

  Clear Outcome is Needed: A meaningful context created for completing a given task, 

should always followed by an explicit outcome of participating in that particular 

activity. It means that learners should be aware of creating some kind of knowledge or 

finding information at the end of the task which will indicate that the knowledge is 

internalized and created by the learners themselves by actively engaging in group or 

pair work. 

 The Task is Cognitively Appropriate to the Learners: Another challenge of successful 

scaffolding is that “ideally, the task should be at an appropriate level of cognitive 

challenges for the age of the learners”, means it should be “cognitively demanding” for 
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the learners so that they are pushed towards developing new skills and competency in 

the target language (Gibbons, 2002, p. 25).  

 The Task is Integrated with a Broader Curriculum Topic: An important principle of 

second language learning is that the targeted language should be taught as a medium of 

learning rather than as a subject as “we do not first ‘learn’ language and then later ‘use’ 

it” (Gibbons, 2002, p. 25) or “we cannot place ESL students’ academic development on 

hold while they are learning English” (Mohan qtd in Gibbons, 2002). Thus, an ideal L2 

teaching-learning situation is when English becomes the medium of learning, focusing 

on enhancement of communicative skills of the learners along with covering the 

academic curriculum by embedding both the aspects of learning in different activities.  

 All Learners in the Group are Involved: When learners are working in collaboration with 

other learners, there are chances that few students who are shy or less confident might 

be dominated by others or they will simply sit quiet and do nothing and in this case 

group work will not prove to be effective. In order to make sure that all the participants 

have equal opportunities to participate, the overall structure of the tasks can be such 

that it requires the input on the part of each member of the group or in beginning the 

learners might be assigned with individual role to play.    

 Students Know How to Work in Groups/Pairs: Making the learners to work 

collaboratively is very necessary because if they are “unable to work collaboratively, 

even best-designed teaching activities are unlikely to be successful” (Gibbons, 2002, p.  

26). It is essential that each participant takes initiatives, gives appropriate responses and 

realizes the importance of his/her own role so that the group work can positively lead 

them to gain language competency.  

The above discussion amplifies that scaffolding language learning is not a mere approach 

towards learning a second language rather it is a systematic process of making the learners to 
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develop their communicative skills by following the carefully designed scaffolds which address to 

their cognitive development through active and vibrant interactions with other learners and 

teacher. 

5.6 Experimental Study 

 
When it was clearly understood that how and what needs to be done, the initial activities for 

experimental study were planned. However, there were certain additional challenges needed to be 

met while planning for the experimental study plan, other than the ones mentioned earlier in this 

chapter (section 5.3, 5.4 & 5.5). As discussed previously (Chapter 2&3) English is mainly taught 

as a ‘subject’ in Pakistani colleges and not as a ‘language’ and its major aim is to “prepare pupil 

for passing exams” (Coleman, 2010, p. 19). These exams focus on the assessment of only two 

skills: reading and writing, thus the learners neither get an opportunity to practice using English 

for communicative purpose, nor the books have specific activities to focus on teaching speaking 

and listening skills. 

Keeping in view the fact that curriculum and ESL activities should work side by side, such 

activities were designed which could make the learners to practice using English for 

communicative purpose, as well as covered their curriculum at the same time too (which was a 

condition applied by the college administration in order to carry out experimental study). For this 

purpose, most of the activities were based on topics given in text-books such as ‘dialogue 

presentation’. After the learners had discussed dialogues given in their text-book English Book 

111 (Plays and Poems), first they were guided to produce dialogues, in pairs and then to reinforce 

the same skill, in groups.  

Similarly, the traditional classrooms in our colleges generally have no audio-visual aids or a 

language lab with proper equipment which can facilitate L2 teaching –learning. Thus, before 
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starting with the experimental study, the audio-visual equipment necessary to perform the 

activities smoothly and appropriately were arranged, first.  

Another challenge faced during the implementation of scaffolding language learning was to 

make learners familiar this new teaching strategy and to participate in collaborative activities 

actively. As the learners, irrespective of their gender, seldom have any opportunity to practice 

using English for communicative purpose, in beginning they felt it difficult to participate in group 

or collaborative activities. However, with the passage of time and constant practice, the learners 

started to understand the new teaching-learning environment and strategies and participated in the 

tasks and activities actively.  

To make collaborative work effective, the learners were constantly given clear and 

comprehensible instructions regarding the given tasks. The tasks were modeled first, wherever it 

appeared necessary so that the participants of the study had no ambiguity in understanding the 

tasks and performing them at their own later on. They were also encouraged to ask for 

clarifications when they did not understand something or some part of the activities while 

attempting them. 

In order to make sure that each participant takes part in the activities, definite roles were 

assigned to each member of the group or pair. The participants who felt shy or had no command 

on the language were given easier tasks to perform with the language hints in form of vocabulary 

list and appropriate and relevant expressions to use while discussing the tasks and then presenting 

g them.   

As interactions play the most important role in developing L2, the learners were provided 

with tasks having information gaps and were asked to discuss them among themselves and list the 

possible answers or missing information. Similarly, they were given practice to ask for 

clarifications and giving explanations by modeling the speeches and expressions in front of them. 

Such efforts led the learners towards using the targeted language for the completion of the tasks 
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and later on, taking initiatives in producing their own language with the help of the expressions 

and words learnt earlier.  

Similarly, to make learners familiar with the language spoken in foreign accent, they were 

given ample activities to listen to English produced in a variety of contexts and situations. The 

participants were made to listen effectively by focusing on the required information necessary to 

complete the tasks. Moreover, they also practiced to relate the language within its particular 

context by making speculations and assumptions prior to listening the extracts. This, practice not 

only helped the learners towards improving their listening skill but also gave them sufficient 

opportunities to develop speaking skill as well.   

Over all, throughout the three month period of experimental study, it was tried that the 

learners were provided with such activities which were not only cognitively challenging but also 

linguistically supportive. It was also kept in view that the meaningful context is created where the 

participants have number of opportunities to enhance their communicative skills. Following are 

the observations of the experimental study regarding the performance of the learners in the given 

task: 

 As the scaffolding language learning was altogether a new approach for the learners so 

they were unfamiliar with the activities and did not feel comfortable with them. However, 

after the clear instructions were given as well as the tasks were modeled in a form of 

necessary scaffolds, the learners started to understand the tasks and participated in them 

actively. 

  It was also notified that for effective group and collaborative work, teacher’s constant 

support was needed as the learners lacked at the command on targeted language thus at 

times they were unable to continue with their discussions. There the teacher has to 

intervene and initiate the thought further. 
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 In our context, the learners are directed to listen to the teacher carefully and not interrupt 

or question as it is thought to be impolite. Thus, the learners felt shy of asking for 

clarifications. In order to give them the confidence to speak up, they were constantly 

encouraged to give their feedbacks and ask whenever something was not clear to them. 

 Similarly, the learners performed better when they were asked to describe something or 

the details of given pictures as they presented concrete information. However, they felt it 

difficult to explain abstract ideas, feelings and attitudes; thus, such activities were 

designed where they have to express emotions and feelings in day to day routines or 

situations.   

 It was also observed that while having dialogues or group discussions, the learners were 

unable to develop the flow of discussions as they did not know how to initiate the 

dialogues, give response or carry on with the task by taking in turns. In such situations the 

researcher also participated in the task by giving feedback and initiators which helped the 

learners to carry on with the task.   

 Fear of making some mistake or saying something incorrect, generally proved the learners 

to be shy and timid. In this respect, the female participants were even more cautious of not 

making a mistake or speak up openly and confidently. In order to make the learners 

comfortable, they were often told that it was perfectly fine if they make a mistake or give 

incomplete answers as they were in the process of learning. 

 As the learners had no practice using the language for communicative purpose, their 

command on grammatical structures was also poor and sometimes it became difficult to 

understand what the learners meant.  However, by listening to the instructor, other 

learners and spoken extracts the learners started to gain command on the basic structure of 

the language.  
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Over all, it was observed that by the end of three month experimental study that the 

learners had shown an improvement in using English for communicative purpose. They were able 

to participate in group discussion and express themselves better than they were capable of in the 

beginning of the study. But to determine that how far the learners had improved, the post-test was 

conducted at the end of the experimental study. The next chapter explains the learners’ 

performance in the post-test and analyzes the data collected through questionnaires.   
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CHAPTER 6 
 

DATA ANALYSIS: POST-TEST AND QUESTIONNAIRES 

 

The objectives of this chapter are as follow: 

 To explain the process of post-test data collection 

 To critically discuss the findings of the data collected 

 To present the comparative analysis of  learners’ performance in pre and post tests 

 To highlight the improvement presented by the learners  

 To analyze the data collected through pre and post experimental questionnaires  

This chapter is mainly divided into three sections: post-test data analysis; comparative 

analysis of the performance of male and female learners in pre and post-tests and the data analysis 

of pre and post experimental questionnaires. Similarly, the findings of the post-test were also 

compared with the responses of the learners collected through questionnaire so that they can be 

validated and evaluated critically.  

 
6.1 Post-Test Data Analysis 

 

After conducting three months experimental classes which focused the teaching of  

English as a collaborative effort, the post test was arranged to evaluate the performance of the 

learners of both genders to analyze if the experimental classes have improved their 

communicative skills or not. Similarly, if the scaffolding language learning has improved the 

communicative competency of the learners then to what extent, and if not, then to critically enlist 

the factors that hampered the effective language learning.  
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For experimental classes the group 1 learners from each gender were selected basically for 

the reason that their number was greater (i.e. 38 learners) than the other group of the same gender 

(i.e. 35 learners) and as the classes in our context are usually large, it was more practical to 

analyze the implementation of collaborative learning in a larger classroom. The analysis 

presented below demonstrates that how the learners performed in the post-test listening and 

speaking skill activities after attending the experimental classes.     

 

6.1.1 Data Analysis of Post-Test Activities of Male Learners (Group 1) 

 

Given below is the analysis of the post-test attempted by the experimental group male 

learners after they had attended three months experimental classes. First, the analysis of text-

based activities will be presented.  

 

 6.1.1.1 Listening Skill Activities  

 

 As the test is basically divided into two parts; listening and speaking skill activities, first, 

the performance of male learners of group 1 in listening skill activities will be focused and 

analyzed.  

 

(A) Spot the Difference  

During the experimental classes the learners were made to listen to English quite 

frequently in order to comprehend effectively it and respond actively to the words and information 

spoken. These activities were designed with the help of the material taken from the learners’ text 

books. The level of learners’ listening skill after attending the experimental classes is certainly 

evident from the statistics shown in the following table: 
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Table 1 

  Scores of Learners in Spot the Difference Activity 

    
Total number 

of learners 

 
Number of different words 

          38   0   1   2   3   4   5   6   7   8   9 10 

 
No. of 

learners who 
performed 

the task 

  2   3   4   4   5   6   3   4   2   3  2 

Learners’ 
Percentage 

5.3 
 % 

 7.9 
  % 

7.9 
 % 

10.
5 % 

13.
2 % 

15.
8% 

7.9 
 % 

10.
5% 

 5.3 
 % 

7.9 
 % 

5.3 
 % 

    

  A glance over the table 1 statistics demonstrates that the learners performed better in this 

activity after attending the experimental classes. For example, the data presented in the table 

above reveals that some of the learners performed up to 100% of the task during the post-test 

whereas their highest percentage in the same activity remained as 70% as far as the pre-test is 

concerned. Similarly, in the post-test 5.3 % of the learners were not able to identify even a single 

word while this percentage was 13.2% in the pre-test.  

    Though the learners performed rather better in the post-test activities yet majority of the 

learners’ performance remained just satisfactory. For instance, 28.9% of the learners attempted up 

to 30% of the task in this particular activity. Similarly, 40 to 60 percent of the activity was 

completed by 39.5% of the male learners whereas a total number of only nine learners achieved 

the percentage ranging from 70 to 90 percent. In the same way, the highest attainment was the 

100% completion of the task which was achieved by 5.3% of the learners (as discussed above).   

 

(B) Information Extraction 

  The next post-test activity was information extraction in which the male learners of group 

1 participated. During the experimental classes the learners were provided with number of 
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activities which made them to listen to English attentively and understand the context of the 

spoken extracts. Their performance in this activity is presented below: 

 

Table 2 

Scores of Learners in Information Extraction Activity 

  
Total  number 

of  learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of  

learners who 
performed 

the task 

1 3 2 3 4 5 5 4 3 4 
 
 

2 

     Learners’     
   percentage 

2.6 
%    

7.9 
% 

5.3 
% 

7.9 
% 

10.5 
% 

13.2
% 

13.2 
% 

10.5 
% 

7.9
% 

10.
5% 

5.3
% 

   

  The data shows that the most of the learners were able to recognize the given words only 

to some extent. For example, 31.6% of the boys were able to perform the task up to 40% only 

whereas the number of the learners who achieved the percentage between 50 to 70 percent 

remained as 14 out of 38. Similarly, all the given words were recognized by 5.3% of the learners 

whereas 10.5% of the male learners attempted 90% of the given task.  On the other hand, the 

percentage of the learners who were unable to recognize any of the given words remained as 

2.6%.  

  As far as the learners’ performance in information extraction activity of both pre and post-

tests is concerned, it can be noted that though the learners performed better in the post-test than 

they did in the pre-test yet this performance was not very satisfactory. For instance, exactly half of 

the learners attempted the task up to 50 % in which the performance of 26.3% of the learners 

remained 30% or even below. Similarly, the other half of the learners secured the percentage 
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above 50 percent and up to 100% again 44.7% of these participants secured the percentage 

ranging from 50 to 80 percent.  

  The next analysis is focused on general activities designed to assess learners’ ability to 

comprehend English when spoken in its native accent.  

 

(C) Picture Description   

 After the textual activities, the next activities in which the students participated were 

general activities constituted of picture description and cloze activity. The experimental classes 

focused on the practice of such language learning activities which provided the learners with 

opportunities to work collaboratively while performing these given tasks. The table below 

represents the learners’ performance in the picture description activity. 

 

Table 3 

Scores of Learners in Picture Description Activity 

  
Total number 

of learners 

 
Number of pictures 

         38 0 1 2 3 4 5 

 
No. of 

learners who 
performed 

the task 

- 7 10 10 6 5 

     Learners’     
   percentage 

- 18.4 
% 

26.3 
% 

26.3 
% 

15.8 
% 

13.2 
% 

 
 The data presented in the table above exhibits that the male participants of group 1 

performed well in this particular activity. Though the learners have achieved the highest 

percentage in the same activity in the pre-test as well yet they performed even better in the post-

test as it is revealed by the data shown above. Such as, though 18.4% of the participants made out 

only one picture during the task, there was not even a single learner who was unable to recognize 
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any of the given pictures.  Similarly, 52.6% of the learners achieved the percentage from 40% to 

60%.  On the other hand, 15.8% of the participants attempted 80% of the given task whereas the 

percentage of the students who recognized all the pictures given in the task remained as 13.2%. 

 

(D) Cloze Activity  

 Cloze Activity was the next general activity included in both the pre and post-tests of the 

English language learners. The following table represents the learners’ performance in this 

activity.  

 

Table 4 

Scores of Learners in Cloze Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

- - 4   7 6 4 4 5 3 3 2 

Learners’ 
percentage 

   - - 10.5
% 

18.4
% 

15. 
8% 

10.5
% 

10.5
% 

13.2
% 

7.9
% 

7.9 
 % 

5.3 
 % 

   

  The overall performance of the participants, as depicted in the table above shows that 

though the least percentage acquired by the learners was 20% yet they did not perform really well 

on the whole. For example, more than half of the learners were able to attempt from 20 up to 50 

percent of the given task only. On the other hand, 31.6% of the participants achieved the 

percentage ranging between 60 to 80 percent. Similarly, only two learners recognized all the 

required words and expressions or information given in the activity. In the same way the learners 
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who attempted 90% of the task were numbered as three out of the total number of thirty-eight 

learners.  

  After the analysis of all the four listening skills individually, the following graph is 

presented to highlight and discuss the learners’ performance comparatively in the concerned 

skills. The graph represents the performance of the learners in overall percentage.  
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Figure 1: Comparison Graph of Group 1 Male Learners’ Performance in Listening Skill 

Activities 

 

 The data presented in the table above demonstrates that the learners’ overall performance 

in the listening skill activities remained better than their performance in the pre-test (the 

comparative analysis of overall performance of the learners in pre and post-tests will be given 

ahead). For instance, the least percentage achieved in all the four listening skill activities given in 

the pos-test was 47.9%. This least percentage was acquired in the activity spot the difference 

which means though the learners had a number of activities during the experimental classes to 

improve their skill to listen the targeted language for specific purpose yet they find it difficult to 

concentrate on the spoken language and to detect or identify the dissimilar words. Similarly, the 

information extraction proved to be the next difficult task for the learners to perform as they 
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attained the second least percentage of 51.3% in it as far as the listening skill activities are 

concerned. 

 Picture description had been the favourite activity with the learners as they had not 

performed rather better in this activity in the pre-test only; they also achieved the highest 

percentage of 55.8% in the same activity as far as the post is concerned. In the same way, the 

learners attempted well by recognizing 53.4% of the given task in the cloze activity and achieving 

the second highest percentage in all the four listening skill activities.  

 After discussing the performance of the learners in the post-test activities individually as 

well as the overall performance through Graph 1, the following is presented Graph 2 to 

comparatively analyze the learners’ performance in both the pre and post-tests.   
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Figure 2: Comparison Graph of Group 1 Male Learners’ Performance in Listening Skill 

Activities of Pre and Post-Tests 

 

 The graph above displays the fact that how the participants performed in the pre and 

posttests. A glance over the graph demonstrates that the learners carried out all the tasks of the 

posttest better than they had done in the pre-test. For example, the highest percentage that the 
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learners achieved in the pre-test was 42.6% which is even 6.3% less than the least percentage 

achieved by the learners in the post-test which is 48.9%. It means the overall performance of the 

learners was definitely improved (though it is not very remarkable at the same time). Similarly, 

the highest percentage attained in the post-test was 55.8% in the picture description activity 

whereas the highest percentage achieved in the same activity by the learners during they 

attempted their pre-test, was only 42.6% (as discussed already). 

 As the data in the graph above shows, the performance of the learners in the activities 2 

and 4 also remained better. For instance, the learners’ performance in the information extraction 

activity improved from 37.9% in the pre-test to 51.3% in the post-test. In the same way, where the 

learners attained only 40.6% in the cloze activity in the pre-test, there they achieved 53.4% in the 

same activity as far as the post-test is concerned. 

      
6.1.1.2 Speaking Skill Activities  

 
    Like listening skill activities the learners showed an improvement in attempting the 

speaking skill activities as well after they had participated in the experimental classes for three 

months. As the learners learn the second language more effectively when they work 

collaboratively, a number of activities were included in the experimental lessons to give the 

participants the practice to communicate in the targeted language.  

  It was observed that the speaking efficiency of the learners increased though its process 

was really slow. Similarly, the learners’ speaking efficiency was undoubtedly improved yet how 

far they improved during the experimental period is discussed and presented in the details given 

below. The way the learners performed in these activities after attending the experimental classes 

is described and discussed in details ahead.   
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(E) Group Discussion 

  For the analysis of speaking skill of the learners (as already discussed in the pre-test) 

overall six variables were designed. These six variables designed for assessing the spoken fluency 

of the learners were then divided into three separate tables to analyze the data produced, properly 

and thoroughly. The first table signified effort, and amount of communication, the second table 

presented the variables of comprehensibility and fluency, whereas; the last tables offered the data 

related to the variables of vocabulary, and grammar.  

  The first speaking activity included in the post-test was group discussion based on the 

text-poems chosen from the syllabus books of the learners. The performance of the boys in group 

discussion activity is presented in the following table:   

 

Table 5 

Scores of Learners in Group discussion Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 7 11 11 7 2 8 9 11 8 

Learners’  
percentage 

5.3
% 

18.
4% 

28.
9% 

28.
9% 

18.
4% 

5.3
% 

21.
1% 

23.
7% 

28.
9% 

21.
1% 

 

  A glance over the table above shows that not only the majority of the learners 

demonstrated an effort to perform the given task properly, the amount of communication 

presented as well as the comprehensibility of the spoken language increased also. Such as, only 

5.3% of the participants remained completely passive during the post-test activity whereas this 

percentage remained 13.2% in the pre-test.  Similarly, the percentage of the participants who 
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exhibited a little interest or some effort towards the completion of the task remained as 44.7%. In 

contrast, 47.4% of the learners participated energetically and readily by demonstrating a real 

effort in the activity whereas this percentage remained 39.5% in the pre-test.  

  The amount of communication (as already discussed) refers to the relevant information (to 

the task) provided by the learners, and as it is obvious from the data presented in the table above, 

only 5.3% of the participants did not communicate a relevant information at all during the task 

whereas this percentage was 13.2% in the pre-test. Similarly, up to seventeen out of thirty-eight 

learners offered such information, which was only a little relevant to the given topic(s). The rest 

47.4% of the learners mostly remained relevant to the topic(s) as far as the information provided 

is concerned. Comparatively, the percentage of the learners who offered relevant information 

mostly during the pre-test in the same group discussion activity remained low as 31.6% only.  

 

Table 6 
 Scores of Learners in Group discussion Activity 
 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 10 9 9 8 7 9 10 8 4 

Learners’ 
percentage 

5.3  
 % 

26. 
3% 

23.
7% 

23.
7% 

21.
1% 

18.
4% 

23.
7% 

26.
3% 

21.1
% 

10.
5% 

   

  As far as the variable of comprehensibility is concerned it can be observed that whatever 

information was produced during the group discussions it was mostly comprehensible. For 

example, there were only 5.3% of the participants who remained completely incomprehensible or 

inconceivable in his discussion in comparison to 7.9% of the participants during the pre-test. 
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However, exactly half of the learners presented such language or information which was only 

partially understandable because sometimes, the pronunciation of the learners made the 

comprehensibility of the task hard, and at other times, grammatical structures made it difficult to 

understand what the learners said. Thus, only short sentences and isolated expression were 

understandable and comprehensible as provided by these 50% of the learners. In contrast, the 

other 44.7% of the learners were able to convey themselves clearly and unambiguously 

throughout the task.  

  During the post-test conduction it was observed that though the learners were generally 

interested in participating in English language learning activities, they were not fluent in 

presenting their thoughts in the concerned language with appropriate vocabulary and grammar. A 

glance on the table above shows that the learners did not find themselves at ease while presenting 

discussions on the chosen poems. For instance, 18.4% of the participants offered such sentences 

which were full of unnatural and unnecessary pauses and halts however this percentage was less 

than the percentage produced in the pre-test that was 26.3%. Similarly, 50% of the learners were 

neither very fluent nor very stumbling and hesitant. Thus, they presented an average performance 

while attempting the group discussions and presentations. In contrast, 31.6% of the boys presented 

themselves fluently and confidently during the task whereas this percentage was only 15.8% in 

the pre-test.    
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Table 7 

Scores of Learners in Group discussion Activity 

 
Total number 

of learners 
 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  

the task 

5 10 11 9 3 8 9 9 7 5 

Learners’ 
percentage 

13.
2% 

26.
3% 

28.
9% 

23.
7%

7.9
% 

21.
1%

23.
7%

23.
7%

18.
4% 

13.
2% 

  

 One of the main reasons observed for the lack of fluency during the group discussions was 

that the learners despite attending the experimental lessons did not have considerable control on 

the relevant vocabulary and expressions to employ while expressing their ideas and thoughts. As 

the data presented in the table above demonstrates, 13.2% of the learners displayed a serious lack 

of appropriate vocabulary and expressions which made their and presentations monotonous and at 

times incomprehensible. In the same way, 55.3% of the participants remained somewhat 

inaccurate during the task. On the other hand, 31.6% of the learners demonstrated a rich use of 

vocabulary during the task. However, comparatively the learners used better vocabulary in the 

post-test as in the pre-test only 26.3% of the participants presented accurate as well as sufficient 

vocabulary and the rest either remained somewhat or completely insufficient in their usage of the 

vocabulary.    

 The last variable discussed in the table above is that of grammar and the data presented in 

the table shows that the learners’ overall usage of grammar was mostly incorrect. For example, 

21.1% of the learners’ utterances were full of inappropriate grammatical structures and usage 

however, the same learners performed even low in the pre-test with 31.6%. Similarly, 47.4% of 

the boys exhibited a lack of control on the basic grammatical structures at times. Opposite to it, 
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31.6% of the learners offered well-structured and grammatically appropriate expressions and 

sentences whereas this percentage was only 23.7% in the pre-test.  

 The discussion above signifies that the overall performance of the learners in the post-test 

group discussion activity remained better than their previous performance in the pre-test yet this 

performance was not very remarkable (the reasons will be discussed later). 

 

(F) Dialogue Presentation      

The next speaking skill activity was dialogue presentation. In this activity the learners 

first discussed the task among themselves and then presented a dialogue in front of the whole 

class. For this activity, the learners were divided into pairs randomly, and were given the topic 

profession with a number of options to select. During the task, it was made sure that every student 

participated in the activity. Similarly, each pair chose one topic from the provided options and 

then presented themselves after the discussion of 15 minutes.  

For the dialogue activity, the learners were given eight topics, which included teacher and 

student, doctor and patient, businessman and worker, two engineers, principal and student, two 

farmers, two journalists and two writers. But as experienced in the pre-test as well the learners 

focused more on the topics such as doctor and patient, teacher and student, principal and student 

and two farmers for the dialogue presentation. The performance of the learners in this activity is 

presented in the table below: 
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Table 8 

 Scores of Learners in Dialogue Presentation Activity 

 

 

 

 

 

 

 

 

 

The table above represents that the learners’ overall effort to perform the dialogue activity 

remained even lower than it was in the previous activity. For instance, where 10.5% of the 

participants did not offer any significant effort to perform the task actively there 50% of the 

learners remained only partially interested towards the participation and completion of the task. 

Opposite to it, exactly 42.1% of the learners demonstrated a real interest and effort to perform the 

task well. However, though the learners did not performed well in this post-test activity yet their 

overall performance remained better as compared with their performance in the pre-test where 

only 21.1% of the participants demonstrated usually high efforts in the activity and strived to 

complete the given task properly. 

Similarly, 13.2% of the learners provided such information which was mostly irrelevant to 

the topic chosen for dialogue presentation whereas this percentage was 18.4% in the pre-test. In 

the same way, 47.4% of the participants offered incomplete sentences or expressions which made 

their discussion irrelevant at times. On the other hand, 39.5% of the participants presented 

relevant and pertinent information and material which facilitated their discussions to flow like a 

real dialogue discussions. However, the percentage of the learners who communicated relevant 

information mostly during the dialogue activity in the pre-test remained only 28.9%. 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed  

the task 

4 9 9 8 8 5 8 10 10 5 

   Learners’ 
  percentage 

10.
5% 

23.
7% 

23.
7% 

21.
1% 

21.
1% 

13.
2% 

21.
1% 

26.
3% 

26.
3% 

13.
2% 



189 
 

 Table 9 

 Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 9 10 10 6 9 10 10 5 4 

Learners’ 
percentage 

7.9
% 

23.
7% 

26.
3% 

26.
3%

15.
8%

23.
7%

26.
3%

26.
3%

13.2
% 

10.
5% 

 

The first variable discussed in the table above is comprehensibility and it can be observed 

by the data displayed in the table that the participants were only partially understandable and 

comprehensible in this activity. Such as, 7.9% of the participants remained incomprehensible 

throughout the task whereas 50% of the learners’ utterances were comprehensible to some extent. 

However, unlike the pre-test where only 28.9% of the participants conveyed themselves 

unambiguously, this percentage increased o 42.1% in the dialogue activity as far as the post-test is 

concerned.      

The data presented in the table above demonstrates that not only the learners utterances 

were seriously stumbling they also lacked at the suitable vocabulary as well. For instance, 23.7% 

of the participants were unnaturally hesitant while playing their part in the dialogue activity which 

made their discussions artificial or non-natural. Similarly, 52.6% of the learners came up with 

such statements and expressions which were partially marked with halts and unnatural pauses. On 

the contrary, 23.7% of the learners remained fluent and confident in their conversations mostly. 

However, the performance of the learners in this post-test dialogue presentations activity 

remained comparatively better as in the pre-test only 13.2% of the participants were able to speak 

smoothly and confidently in the given task.     
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The next table illustrates the learners’ performance in the dialogue activity regarding the 

variables of vocabulary and grammar. As it is obvious from the previous table the learners found 

this activity more difficult than the group discussion thus, it can be assumed that they might not 

be able to perform well as far as the above mentioned variables are concerned.   

 

 Table 10 

 Scores of Learners in Dialogue Presentation Activity 

     
Total  number 

of  learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

8 9 9 6 6 7 10 9 6 6 

Learners’ 
percentage 

21.
1% 

23.
7% 

23.
7% 

15.
8% 

15.
8% 

18.
4% 

26.
3% 

23.
7% 

15.
8% 

15.
8% 

 

As far as the performance of the participants in the next variable is concerned, it is 

obvious that the expressions and vocabulary offered during this activity was sufficient and 

relevant only to some extent. For example, the expressions and words used by 21.1% of the 

learners were either inadequate or incorrect which hindered the natural flow of the dialogue 

presentations. Similarly, the vocabulary or expressions used by half of the learners that are 50% 

exactly were adequate and sufficient to some extent only. However, the learners who conveyed 

themselves successfully by employing rich vocabulary remained as 31.6% of the total. 

Comparatively, this percentage remained only 18.4% in the pre-test which means that the learners 

used rather better vocabulary during the post-test.       

Grammar, as it is obvious through the previous discussions, is another variable besides 

vocabulary and fluency where the learners lack seriously. As displayed by the data, the utterances 
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and sentences produced by 18.4% of the participants were rarely correct as far as their 

grammatical structure is concerned, though this percentage is less than the percentage the learners 

presented in the pre-test that was 28.9%. In the same way, 50% of the learners were the ones who 

made occasional grammatical errors while engaging in the dialogue discussions. Opposite to it, 

31.6% of the learners displayed an emerging control on the structures of the spoken language by 

committing rare grammatical mistakes or errors during their dialogue discussions.         

 On the whole, the performance of the learners in the dialogue presentation activity 

remained better than their performance in the same activity during the pre-test. It means, during 

the experimental classes, where they worked collaboratively towards the completion of the given 

tasks, the learners got themselves familiarized with actively taking turns to develop the 

discussions. However, this improvement was not very significant because the language 

development whether L1 or L2 is mainly time taking process especially within our context where 

the learners seldom use English for communication purpose during their routine classes.        

 

(G) Picture Description   

The next pre-test activity in which the learners participated was picture description. To 

perform the task the students were divided into equal groups. Then, the learners were provided 

with pictures and were given fifteen minutes to discuss the information presented in the pictures. 

After the fifteen minutes discussion the learners were asked to discuss their findings with the 

class.  However, the factor that the pictures should present enough information to discuss and 

explain was taken into account, while selecting the pictures for this task.  

The picture description activity has been the favourite activity with the learners not only 

in listening skill activities but in spoken skill activities as well. The basic reason is that this 

spoken skill activity did not require them to develop discussion using their own imagination and 

linguistic skills as deeply as in the previous activities rather they had to present whatever was 
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displayed in the pictures given to them. The following table shows the performance of the learners 

in the picture description activity.   

 

 Table 11 

 Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed  

the task 

- 7 11 10 10 2 7 10 10 9 

Learners’ 
percentage 

  - 18.
4% 

28.
9% 

26.
3%

26.
3%

5.3
% 

18.
4%

26.
3%

26.
3%

23.
7% 

 

The data given in the table above demonstrates that majority of the learners were well 

motivated and interested to participate in the activity. For example, almost all the learners showed 

an effort towards the participation and completion of the given activity unlike 10.5% of the 

participants in the pre-test who did not show any effort to play their role in the same activity. 

Similarly, 44.7% of the learners revealed a considerable effort to explain and present the 

information provided in the pictures. On the other hand, 52.6% of the participants remained 

highly motivated throughout the activity whereas this percentage was 44.7% in the pre-test. 

The next variable presented in the table is amount of communication and it is obvious that 

the learners remained mostly relevant throughout the activity. For instance, only 5.3% of the boys 

offered irrelevant information most of the times whereas 44.7% of the participants offered such 

information which was irrelevant or inappropriate to some extent as they sometimes were unable 

to figure out the overall information or idea presented in the pictures or misunderstood the minor 
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details given in them . Opposite to it, half of the learners successfully presented themselves by 

elaborating and discussing the pictures and the details shown in them in the most relevant manner. 

However, this percentage remained only 39.5% in the pre-test.   

 

Table 12 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  
38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 8 9 10 9 5 8 8 9 8 

Learners’ 
percentage 

5.3
% 

21.
1% 

23.
7% 

26.
3%

23.
7%

13.
2%

21.
1%

21.
1%

23.7
% 

21.
1% 

 

As far as the variable of comprehensibility is concerned, the information produced by the 

learners was mostly comprehensible as only 5.3% of the participants proved to be difficult to 

understand what they said while they were speaking on the given pictures. In the same way, 

44.7% of the participants were at times incomprehensible during their discussions. On the other 

hand, 50% of the learners were mostly comprehensible and logical while explaining the pictures a 

little higher than the percentage displayed in the pre-test that was 44.7%. 

  As analyzed above the learners were not only interested to perform this activity they were 

also comprehensible most of the times but, even then, they lack at the natural fluency while 

explaining the details of the given pictures. The data presented in the table above shows that 

13.2% of the learners were very hesitant and unnaturally stumbling during the discussions. 

Similarly, 42.1% of the participants had occasional pauses and halts while discussing the details 

of the pictures. On the other hand, the same percentage of 44.7% of the learners proved 
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themselves to be naturally fluent and smooth whereas this percentage was only 21.1% in the pre-

test.  

 In the next table, the performance of the learners in the task of picture description is 

discussed regarding the variables of vocabulary and grammar.  

 

Table 13 

Scores of Learners in Picture Description Activity 

 
Total number  
 of learners 

Spoken skills 

         Vocabulary            Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed  

the task 

5 9 9 8 7 5 9 9 8 7 

Learners’ 
percentage 

10.
5%

23.
7% 

23.
7% 

21.
1%

18.
4%

10.
5%

23.
7%

23.
7%

21.
1%

18.
4%

 

The vocabulary presented by the participants in this activity was sufficient and appropriate 

to some extent only. Such as, where 10.5% of the learners offered incomplete sentences and 

insufficient expressions mostly there 47.4% of the participants offered such information which 

had expressions and words that were somewhat sufficient to explain the information presented in 

the pictures. Opposite to it, 39.5% of the participants explained the pictures with sufficient and 

adequate language and information. However, this percentage remained only 26.3% during the 

pre-test.  

 Like vocabulary, the grammatical structure of the sentences and expressions offered were 

correct and appropriate to some extent only. For instance, the language of 10.5% of the 

participants was marked with many structural mistakes and flaws. Similarly, the presentations of 

47.4% of the learners lacked the basic grammatical structure at times. In contrast, 39.5% of the 
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learners showed emerging control on the language structures while presenting the details of the 

pictures and connecting the ideas. Comparatively, the learners used better grammatical structures 

in the post-test as in the pre-test only 15.8% of the learners demonstrated an emerging control on 

the grammar.   

  On the whole, the performance of the learners in this picture description activity shows an 

improvement in the overall efficiency of the learners of using the target language to explain the 

details and information presented in the pictures given to them in a comprehensible manner by 

using adequate as well as relevant expressions and sentence without making too many 

grammatical mistakes which could make their presentations difficult to understand.  

 

(H)  Interviews 

The last activity of the post-test was interviews conducted to analyze the students’ 

language competency in face-to-face discussions and conversations after they had practiced 

themselves many times by participating in the similar activities during their experimental classes. 

The way the learners performed in this activity is obvious through the data presented in the table 

below: 
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Table 14 

 Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed 
 the task 

3 7 10 9 9 2 9 9 10 8 

Learners’ 
percentage 

7.9   
 % 

18.
4% 

26.
3% 

23.
7%

23.
7%

5.3 
 % 

23.
7%

23.
7%

26.
4%

21.
1%

 

Though during the experimental lessons the learners practiced to use English for 

communicative purpose yet when it comes to explain themselves in face to face discussions, the 

learners did not appear to have such control on the language which could develop the naturally 

fluent discussion. For example, 7.9% of the learners did not demonstrate any significant effort to 

answer the questions asked during this interview activity, though in the pre-test this percentage 

was observed as 13.2%. Similarly, 44.7% of the learners demonstrated some or occasional interest 

in developing a comprehensive discussion during the activity. Contrary to that, 47.4% of the 

participants were enthusiastic to respond the questions asked in a comprehensive manner. On the 

other hand, during the pre-test only 31.6% of the learners presented themselves at length in this 

same activity.     

 As far as the learners’ performance in the variable of amount of communication is 

concerned, it remained average. For instance, 5.3% of the learners offered such responses which 

were mostly difficult to relater with the questions asked. Similarly, the information provided by 

47.4% of the participants was partially relevant whereas the same percentage of the learners 
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mostly remained relevant throughout the task thus, presented themselves comprehensively. 

Comparatively, this percentage was noted only 28.9% in the pre-test.  

 

Table 15 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  
38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

- 10 10 9 9 5 9 9 8 7 

Learners’ 
percentage 

- 26.
3% 

26.
3% 

23.
7%

23.
7%

13.
2%

23.
7%

23.
7%

21.1
% 

18.
4% 

 

The next variable presented in the table above is that of comprehensibility and it is 

important to mention here that even if the learners were not very relevant while providing the 

answers, they were at least comprehensible in whatever they spoke. For example, there was not 

even a single student who was completely incomprehensible during the task. Similarly, the 

information provided by 52.6% of the male learners was occasionally difficult to comprehend. 

However, 47.4% of the participants were mostly logical and understandable while they explained 

themselves.    

A glance over the table above shows that during interviews the learners were neither very 

fluent nor very hesitant. In other words their performance remained almost average. Such as 

though 13.2% of the participants’ discussions were full of unnatural pauses and halts, yet 47.4% 

of the learners were hesitant only at some places and overall they conveyed themselves rather 

satisfactorily. In contrast, 39.5% of the learners were successful in conveying themselves fluently 
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and confidently during this activity. However, this percentage remained only 21.1% during the 

pre-test.  

 After the discussion of the learners’ performance in the variables of effort, amount of 

communication, comprehension and fluency the next table discusses their accomplishment in the 

variables of vocabulary and grammar.    

 

Table 16 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 
38 0 1 2 3 4 0 1 2 3 4 

No. of  
learners who 
performed  

the task 

5 9 7 9 8 4 9 8 9 8 

Learners’ 
percentage 

13.
2%

23.
7% 

18.
4% 

23.
7% 

21.
1% 

10.
5% 

23.
7% 

21.
1% 

23.
7% 

21.
1% 

 

 Similarly, 13.2% of the participants offered such vocabulary which conveyed incomplete 

information or thought while the participants presented their responses. In the same way, the 

language used by 42.1% of the learners was occasionally sufficient and accurate. On the other 

hand, 44.7% of the learners used rich vocabulary or language to comprehensively and accurately 

respond to the questions asked or to develop the discussions. Comparatively, in the pre-test 18.4% 

of the participants used insufficient vocabulary mostly whereas only 28.9% of the learners 

provided adequate vocabulary or expressions while performing in the same activity.    

 As far as the last variable of the above table is concerned, it can be noticed that where the 

grammatical structure of 13.2% of the learners was mostly incorrect there, 44.7% of the 

participants’ expressions and sentences were somewhat incorrect grammatically. Opposite to it, 

the same percentage of 44.7% of the learners exhibited an emerging control on the basic structure 
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of the language. Conversely, only 15.8% of the participants demonstrated a strong hold on the 

grammatical structure of the language they produced, as far as pre-test is concerned.   

 After discussing the learners’ performance in all the four post-test speaking skill activities 

individually their comparative analysis is presented in the graph below. The graph presents the 

learners’ performance in the four skills and highlights their performance in each of them 

comparatively.   
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Figure 3: Comparison Graph of Group1 Male Learners’ Performance in Speaking Skill 

Activities 

 According to the data presented in the table above, it can be noticed that the performance 

of the learners mostly remained between 50 to 58 percent. For example, the highest percentage 

achieved was in the activity picture description as 57.9%. It was observed that most of the 

learners appeared to be confident as well as fluent while explaining the details of the given 

pictures. Similarly, the other activity in which the learners performed better was interviews where 

they secured the second highest percentage of 56.7%. The reason was that they had to focus on 

the information asked that was mostly related to their own life and experiences, so they naturally 

felt themselves at ease to speak about them.  

 In the same way, the first two activities were the ones where the participants performed 

comparatively low than the next two activities. Such as, dialogues were the activity where the 
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performance of the participants remained least effective with the percentage of 47.8% only. In 

fact, to actively engage in the dialogue activity as well as to develop the discussion extensively, a 

natural fluency and command on the language is required and despite the practice provided during 

the experimental classes the learners were not as confident as they should have been. Similarly, 

group discussion was the second activity which proved to be rather difficult to attempt as far as 

the participants performance is concerned though they achieved 52.2% in it. Like dialogues the 

group discussion also required the learners to develop the discussion through abstract ideas, rich 

vocabulary and appropriate expressions, which the learners lacked at, thus their overall 

performance remained low in this activity.  

 The next graph highlights the performance of the learners in speaking skill activities in 

both pre and posttest, so that their comparative analysis and be done.   
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Figure 4: Comparison Graph of Group 1 Male Learners’ Performance in Speaking Skill 

Activities of Pre and Post-Tests 

 

 The graph above shows that though the least percentage achieved by the learners in the 

post-test was even a little higher than the highest percentage achieved in the pre-test by the 

learners yet this improvement was not very significant. However, there was an overall 
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improvement in the communicative ability of the learners that was observed during the post-test 

conduction. For example, in the group discussion activity the learners obtained 43.3% and 52.2% 

in the pre and posttest respectively. Similarly, in the dialogue presentation activity the learners 

achieved the least percentages of 39.8% and 47.8% as far as pre and post-test speaking skill 

activities are concerned. Opposite to it, the next activity was picture description in which the 

learners attained the highest percentage of 57.9% in the post-test that was 10.8% higher than the 

percentage the participants achieved in the pre-test. Similarly, the last activity was interviews in 

which the participants attained a little less percentage of 55.7% than the previous activity. 

However, this percentage remained as 45.1% in the pre-test.  

 As presented by the whole discussion above, the learners’ overall performance was 

observed to be improved in the post-test activities after the conduction of three months 

experimental classes. The collaborative learning environment created during the experimental 

lessons provided the learners with opportunities to develop their second language communicative 

competency by participating in multiple activities. These activities were designed to stimulate the 

learners to discuss the tasks among themselves, take responsibility to participate actively in the 

given task and create knowledge collaboratively.       
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6.1.2 Data Analysis of Post-Test Activities of Males (Group 2) 

 

The following analysis is based on the data gathered from the post-test of group 2 of male 

learners. As mentioned previously (Analysis of text-based activities of males group 1) group 1 

learners attended the experimental classes whereas group 2 learners continued with their routine 

classes. The analysis given below helped to evaluate the performance of the learners of both the 

groups comparatively.  

The following analysis is based on the text-based listening-skill activities designed to 

evaluate the learners listening skill efficiency to respond to the textual tasks.   

 

 6.1.2.1 Listening Skill  

 

(A) Spot the Difference  

Unlike the learners of group 1 who practiced to listen to English for communicative 

purpose during the experimental classes, the students of group 2 did not focus particularly on 

developing their listening skill while they kept attending their routine classes. As discussed in the 

previous chapters, the teaching methods used to teaching English in our colleges did not attempt 

to enhance listening skill of the learners, the following analysis of the post-test activity helped to 

evaluate the performance of the learners after attending their routine classes for three months. The 

performance of the learners in the activity is presented in table below:   
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 Table 1 

 Scores of Learners in Spot the Difference Activity 

 
Total number 

of learners 

 
Number of different words 

        35    0    1    2   3   4    5 6   7   8    9 10 

 
No. of 

learners who 
performed 

the task 

   4    5    6   6   4    4 3   3   1    0 0 

Learners’ 
percentage 

11.4 
  % 

14.3 
  % 

17.1 
 % 

17.
1% 

11.
4% 

11.
4 % 

8.6 
% 

8.6 
 % 

2.8 
 % 

   - - 

  

 It is obvious from the statistical data presented in the table above that majority of the 

learners attempted less than half of the given activity. For example, 11.4% of the learners were 

not able to identify even a single blank. Similarly, a great majority of 48.6% of the learners 

secured the percentage from 10 to 40 percent in the task whereas; only 31.4% of the learners 

scored the percentage from 40 to 60 percent in the activity. In the same way, only 8.6% of the 

students provided seven blanks out of the ten given and thus, achieved 70% scores. In contrast, 

only one learner attempted 80% of the task that was the highest percentage achieved in this 

activity.  

The data presented in the table above shows that the learners’ performance more or less 

remained the same as in the pre-test. Except that the highest percentage during the pre-test was 

70% whereas in the post-test only one learner achieved 80%, the overall performance of the 

learners did not show any mark difference or improvement as no particular attention is generally 

given to enhancing the listening skill while English is taught in our colleges. Thus, the learners 

were neither able to discuss the possible options among themselves efficiently nor they could 

differentiate between the two words having somewhat similar sounds such as crops and hopes etc.    
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(B) Information Extraction 

 The information extraction activity required the learners to focus on particular information 

to complete the task. As they had already attempted the activity in the pre-test so the learners were 

aware how to perform the task however they were unable to perform it well because they had 

hardly practiced to listen to English for this purpose during their routine classes. Thus, they found 

it difficult to discuss the task fluently and comprehensively as well as to concentrate and identify 

the required words.   

 The following table presents the performance of the learners in this information extraction 

activity: 

 

   Table 2 

   Scores of Learners in Information Extraction Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

4 4 4 5 4 3 2 3 3 3 - 

Learners’ 
percentage 

11.
4% 

11.
4% 

11.
4% 

14.
3%   

11. 
4% 

8.6 
 % 

5.7 
 % 

8.6 
 % 

8.6 
 % 

8.6   
 % 

  -   

      

  The table above demonstrates that the majority of the learners did not attempt the task 

well. For example, 11.4% of the learners were unable to identify even a single blank. Similarly, 

the performance of 22.9% of the participants remained only up to 20%. In the same way, 34.3% 

of the learners’ achieved the percentage from 30 to 50 percent. In contrast, a total of 31.4% of the 

learners attempted the task from 60 to 90 percent. However, only 17.1% of the participants were 

able to achieve the percentage above 80%.    
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  It was observed that the learners faced almost the same problems while participating in the 

post-test that they had already faced during the pre-test. They mostly recognized the words that 

had simple pronunciation or were commonly used such as five and eight. However, as far as those 

words are concerned which were not as commonly used during their class conversations or 

lessons, proved to be difficult for them to locate. Such words included mountain and knew. Thus, 

their overall performance remained low.    

 The group 2 learners did not only find it difficult to respond to text-based activities, their 

performance in the post-test general-based activities, as analyzed below, also remained very low.  

 

(C)  Picture Description   

  Within this task the learners were supposed to listen for the information presented in the 

foreign accent (British) and to understand the context in the natural flow of the language. They 

were required to identify five pictures from the three alternatives, based on the information and 

details provided in the listening extract.     

 

Table 3 

 Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

 
Number of Pictures 

35  0     1     2     3     4    5 
 

No. of 
learners who 
performed 

the task 

    3     7    10    10     3    2 

     Learners’     
    percentage 

  8.6 
   % 

   20 
   % 

 28.5 
   % 

  28.5 
    % 

   8.6 
   % 

  5.7 
   % 
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 A glance over the table above shows that the learners did not perform well in this activity 

as 8.6% of the participants were unable to identify even a single picture given in the task. 

Similarly, 20% of the learners recognized only one picture whereas 28.5% of the learners 

attempted only 40% of the task. Opposite to it, 42.9% of the participants achieved the percentage 

of 60 percent and above. However, the percentage of the learners who identified all of the given 

pictures in this task remained only 5.7%. On the whole, the performance of majority of the 

learners remained unsatisfactory.   

 

(D)  Cloze Activity  

 As discussed previously, within this activity the boys listened to a telephonic inquiry 

taken place between two speakers in a dialogue pattern. As the learners listened for the task 

carefully, they filled in the blanks provided with the specific information such as time, location, 

names and things. The performance of the boys of group 2 in this task is given in the table below:   

 

 Table 4 

 Scores of Learners in Information Extraction Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of  

learners who 
performed  

the task 

- 3 6 5 5 5 4 3 2 2 - 

     Learners’ 
   percentage 

  -  8.6   
  % 

17.1  
 % 

14.3  
 % 

14.3 
  % 

14.3 
  % 

11.4 
  % 

 8.6 
  % 

 5.7  
  % 

 5.7 
  % 

  - 

   

  The table represents that though the learners were able to fill at least one of the given ten 

blanks yet none of them was successful in recognizing all the blanks. Thus, the performance of 
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majority of the learners remained below 40% as it was in the previous activity. Such as, 25.7% of 

the learners provided answers to only up to two of the blanks. Similarly, more than half of the 

learners that is exactly 54.9% attempted the task between 30 to 50 percent only. In contrast, only 

20% of the boys spotted the information up to 70%. The highest percentage achieved in this 

activity was 90% which was secured by 5.7% of the participants only.  

   After analyzing the performance of the learners in all the four listening skills 

independently, the performance of the learners in all the four activities will be discussed 

comparatively by representing it in the graph below. This graph will present the learners’ 

performance in each activity in an elaborative and comprehensive manner to understand the 

phenomenon more easily and clearly.  
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Figure 1: Comparison Graph of Group 2 Male Learners’ Performance in Listening Skill 

Activities 

 The graph presented above shows that the highest percentage achieved in the all the post-

test listening skill activities remained just 45.1%. The learners attained this highest percentage in 

the picture description activity where they were supposed to discuss the information provided first 

among themselves and then present their findings before the class. Similarly, 44% was the second 

highest percentage achieved by the learners in the cloze activity by providing the required 
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numbers, words or expressions. As far as the first two activities are concerned, it can be noticed 

that the learners’ performance remained low in them. For instance, the least percentage attained 

was 33.7% secured in the activity spot the difference. In the same way, the learners performed 

poorly in the information extraction activity by securing the percentage of only 40.6%.      

 
 6.1.2.2 Speaking Skill  

 
 Like listening skill activities the learners of group 2 were familiar with the pattern of 

speaking skill activities as well, as they had already attempted them during the pre-test. However, 

they were provided with all the guidelines and directions necessary to participate in the activities 

properly.   

 The following is presented the analysis of all the four speaking skill activities of the 

posttest i.e. group discussion, dialogue presentation, picture description and interviews.  

  

 (E) Group Discussion 

  Group discussion activity was the first speaking skill activity in which the learners 

participated during the post-test. While performing in this activity the learners were required to 

discuss the given task among themselves first and then to present their findings and understanding 

in front of the whole class. Their performance in the post-test speaking skill activities is given as 

follows:    
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Table 5 

Scores of Learners in Group Discussion Activity 

 

 

 

 

 

 

 

 

 

 The table above shows that the overall performance of the learners remained low in this 

task. For instance, 14.3% of the learners did not present any obvious effort to participate in the 

group discussions and then to present their findings. In the same way, 40% of the learners offered 

little or only some effort to complete the task. On the other hand, 28.5% of the boys showed a 

keen interest to perform the task whereas 17.1% of the learners offered real efforts while they 

attempted this given task. 

 As far as the variable of amount of communication is concerned, it can be observed that 

the information presented by the learners during the task was mostly irrelevant to the chosen 

poems or their topics or themes. Such as, the information offered by 8.6% of the participants was 

completely irrelevant or insufficient. In the same way, 54.3% of the learners presented such 

information which was only a little related to the task given. On the other hand, 37.1% of the 

learners remained mostly relevant and pertinent in their presentations and discussions during the 

task.  

 

 

 

 
Total number  

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed 
 the task 

  5 5 9 10 6 3 9 10 9 4 

   Learners’ 
percentage 

14.3 
% 

14.
3% 

25.
7% 

28.
8% 

17.
1% 

8.6
% 

25.
7% 

28.
6% 

25.
7% 

11.
4% 
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Table 6 

Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Comprehension  Fluency 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 9 10 10 4 7 11 8 5 4 

Learners’ 
percentage 

5.7
% 

25. 
7% 

28.
5% 

28.
6% 

11.
4% 

20
% 

31.
4% 

22.
8% 

14.
3% 

11.
4% 

 

 Similarly, a glance over the variable of comprehension presented in the table above shows 

that the language or expressions produced by the majority of the learners were mostly 

incomprehensible. For example, 5.7% of the participants offered incomplete sentences or 

expressions which made their presentation incomprehensible. Likewise, 54.3% of the learners 

were only partially understandable during their demonstrations. However, 40% of the participants 

remained mostly successful in presenting themselves comprehensibly and understandable.     

  The data presented in the table above signifies that the participants’ performance in the 

variables of fluency, vocabulary, and grammar remained even lower than the variables of effort, 

amount of communication and comprehensibility. For instance, the utterances of 20% of the 

learners were full of unnatural halts and pauses which made their presentations not only artificial 

but at times incomprehensible as well. In the same way, 54.3% of the participants offered such 

conversation which had some unnatural pauses and fragmentary deliveries. Opposite to it, only 

25.7% of the learners carried out the task with good fluency and unnecessary pauses most of the 

times.   

 The next table presents the group 2 performance in the speaking skill with regard to the 

variables of vocabulary, and grammar.    
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Table 7 

Scores of Learners in Group Discussion Activity 

 

 

 

 

 

 

 

 

 

  As far as the variable of vocabulary is concerned, it is observable that the majority of the 

learners were unable to offer appropriate as well as accurate vocabulary during the group 

discussion task. Such as, where 14.1% of the participants’ speeches offered inappropriate 

expressions and vocabulary mostly, there 48.6% of the boys remained only partially or a little 

relevant to the topic during their performance. In contrast, 37.1% of the learners employed 

adequate as well as appropriate vocabulary while they attempted the given task of group 

discussion.  

  The last variable presented in the table above is that of grammar and it is obvious through 

the data that most of the utterances produced were grammatically incorrect. For example, 20% of 

the participants did not present accurate grammatical structures at all, during their discussion. In 

the same way, 54.3% of the learners remained grammatically correct only to some extent, as far as 

their language is concerned. However, the sentences and expression offered by 25.7% of the boys 

exhibited a better control on the basic grammatical structures of the learners.  

  On the whole, the performance of the learners in this post-test speaking skill activity 

remained poor as the majority of the learners were unable to discuss the task fluently and 

confidently with appropriate as well as adequate vocabulary and grammatical errors.   

 
Total number 
 of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed 
 the task 

5 9 8 7 6 7 10 9 6 3 

Learners’ 
percentage 

14.
3% 

25.
7% 

22.
8% 

20
% 

17.
1%

20
% 

28.
5%

25.
7%

17.
1%

8.6
% 
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(F) Dialogue Presentation     

The activity dialogue presentation has proved to be difficult for the learners of both the 

groups of both the genders. Even though the experimental classes helped the learners to work 

together and develop their communicative skills yet they were not competent enough to perform 

well by extending the discussion with rich vocabulary and appropriate expression. Similarly, the 

learners of group 2 who attended their regular/routine classes found it even more difficult to 

present fluent dialogue discussions on the chosen topics. Their performance in this activity is 

given below: 

          

   Table 8 

  Scores of Learners in Dialogue Presentation Activity 

 

           

 

 

 

 

 

 

 

 A glance over the table above shows that not only that the learners were less interested in 

performing the task, the information offered by them was also irrelevant mostly. For example, 

14.3% of the learners did not exhibit any effort to develop the dialogue discussion during 

attempting the task. In the same way, a majority of 45.7% of the learners’ effort level remained 

low throughout the task. In contrast, 40% of the participants presented an interest in the task and 

showed an effort to perform it properly.  

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 6 10 9 5 5 9 10 7 4 

Learners’ 
percentage 

14. 
3% 

17.
1% 

28. 
5%

25.
7% 

14. 
3% 

14. 
3% 

25. 
7% 

28.
5% 

20 
% 

11. 
4% 
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 Similarly, as far as the amount of communication is concerned the majority of the learners 

presented very brief rather incomplete information. For instance, 14.3% of the participants 

presented unfinished expressions or sentenced mostly. Likewise, the discussions of a great 

majority of 54.3% of the learners were sufficient and adequate to some extent only. Opposite to it, 

only 31.4% of the learners offered adequate and sufficient information to develop the dialogue 

discussion.    

 

Table 9 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Comprehension  Fluency 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 10 10 9 3 8 10 10 4 3 

Learners’ 
percentage 

3.8   
 % 

28.
5% 

28.
5% 

25.
7% 

3.8 
 % 

22.
8% 

28.
5% 

28.
5% 

11.
4% 

8.6
% 

 

 The next variable presented in the table is that of comprehensibility. The data presented in 

the table shows that presentations of 3.8% of the learners was almost completely 

incomprehensible. Likewise, 57.1% of the participants were partially comprehensible during the 

task.  However, the dialogue presentations of 34.3% of the learners were comprehensible and 

understandable most of the times. 

 The data presented above demonstrates that the dialogue discussions produced by the 

participants was marked with many unnatural pauses and hesitation. Such as, the conversations of 

22.8% of the learners had many pauses and halts in them which seriously hampered the 
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development of the dialogues. In the same way, a great majority of 57.1% of the participants 

offered incomplete expressions and thoughts with frequent pauses and breaks during their 

presentations. Opposite to it, only 20% of the participants were able to carry on with the task 

without inserting many unnatural halts and breaks during the dialogue presentations.  

 The table below represents the learners’ performance in the dialogue activity concerning 

the variables of vocabulary and grammar. 

 

Table 10 

Scores of the Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
   performed 
     the task 

8 11 8 4 4 9 11 8 4 3 

Learners’ 
percentage 

22.
8% 

31.
4% 

22.
8% 

11.
4% 

11.
4% 

25.
7% 

31.
4% 

22.
8% 

11.
4% 

8.6
% 

 

    As far as the variable of vocabulary is concerned, it is evident from the data presented in 

table 10 above that most of the learners offered inaccurate and inadequate vocabulary most of the 

time while they attempted this given task. For example, 22.8% of the participants were unable to 

offer the adequate vocabulary or expressions that were necessary to develop a natural dialogical 

discussion. Similarly, 54.3% of the learners presented such expressions and words which were 

accurate and sufficient to some extent only. However, the expressions or vocabulary offered by 

22.8% of the participants was mostly sufficient as well as accurate which made the logical 

development of the task possible.  
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  Grammar is the last variable discussed in the table above. The data presented in the table 

shows that the performance of the learners remained poor as far as the variable of grammar is 

concerned. For instance, 25.7% of the learners produced such sentences which were full of 

grammatical errors making it difficult to comprehend their dialogue discussions. Similarly, a 

majority of 54.3% of the participants did not express themselves without making many 

grammatical mistakes. Opposite to it, only 20% of the learners exhibited an emerging control on 

the basic structure of grammar.  

 

(G) Picture Description   

The next post-test activity in which the group 2 participants took part was picture 

description-the activity in which the learners felt rather confident to participate and perform than 

the other speaking skill activities included in the test. As explained earlier in the pre-test, the 

pictures selected for this task had enough information for the participants to discover and discuss. 

The performance of the learners in this task is demonstrated in the table below: 

 

Table 11 

Scores of Learners in Picture Description Activity  

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed  

the task 

4 7 10 9 5 5 5 10 9 6 

Learners’ 
percentage 

11.
4% 

20
% 

28.
6% 

25.
7%

14.
3%

14.
3%

14.
3%

28.
6%

25.
7%

17.
1% 
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As the data presents, the majority of the learners did not perform well in the variables of 

effort, amount of communication and comprehensibility in the picture description speaking skill. 

For example, 11.4% of the learners did not demonstrate any effort to participate in the task 

whereas; very little effort was exhibited by a majority of 48.6% of the participants during the 

activity. On the other hand, only 40% of the participants participated in the task with enthusiasm 

and interest.  

 As far as the amount of communication is concerned, the learners most of the time 

remained irrelevant. Such as, the information provided by the 14.3% of the boys was completely 

irrelevant whereas; the information offered by 42.8% of the participants was relevant only to 

some extent to the given pictures and the details shown in them. In contrast, the percentage of the 

participants who presented relevant and appropriate information mostly during the task remained 

as 42.8% as well.     

 

Table 12 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Comprehension  Fluency 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 8 10 7 7 7 7 9 9 3 

Learners’ 
percentage 

8.6
% 

22.
8% 

28.
6% 

20
% 

20
% 

20
% 

20
% 

25.
7% 

25.
7% 

8.6
% 

 

 The first variable presented in the table above is that of comprehensibility. As the 

statistical data highlights, the information offered by 8.6% of the learners was both 

incomprehensible completely or only isolated words and expressions were understandable. In the 
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same way, 51.4% of the boys exhibited such language which was partially comprehensible only. 

On the other hand, whatever information was verbalized by 20% of the participants was mostly 

understandable and comprehensible. 

Though the learners discussed the given pictures among themselves and then presented 

their findings to the rest of class yet majority of the learners were neither fluent nor their 

vocabulary was appropriate or sufficient to present the information properly. For example, 20% 

of the participants had many unnatural pauses and fragmentary deliveries in their discussions 

which made their conversation artificial. Similarly, the discussions of 45.7% of the learners were 

also marked with many unnatural halts and pauses. In contrast, only 34.3% of the learners were 

naturally fluent and smooth in their discourse while they discussed the given pictures. 

   

Table 13 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary  Grammar   

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed  

the task 

6 9 9 7 4 6 8 9 7 5 

Learners’ 
percentage 

17.
1% 

25.
7% 

25.
7% 

20
% 

11.
4% 

17.
1% 

22.
8% 

25.
7% 

20
% 

14.
3% 

 

 As the data of table 13 presents, the vocabulary offered by majority of the participants 

during the task was either inappropriate or insufficient. Such as, 17.1% of the learners employed 

such expressions, which were mostly improper as well as insufficient at times. Likewise, 51.4% of 

the participants presented isolated words and expressions most of the times during their 
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conversations. On the other hand, 31.4% of the participants offered appropriate as well as 

adequate vocabulary and expressions for presenting their findings in an elaborative manner.  

 As far as the grammatical structure of the sentences and expressions employed during the 

task is concerned, it was also not correct mostly. The discussion of 17.1% of the participants, as is 

evident from the data presented in the table above, was grammatically faulty and incoherent 

mostly. In the same way, the language used by 48.6/% of the learners lacked the control on the 

basic language structures. In contrast, 34.3% of the boys mostly offered grammatically correct and 

appropriate language structures while explaining the given pictures.     

 

(H) Interviews 

Interviews were the last activity of the post-test in which the group 2 participants 

participated. During the process of the post-test conduction, it was observed that that the learners 

like in the pre-test were mostly hesitant and unsure about whatever they were speaking and 

producing thus, their overall performance was not impressive in the task.  

The following table presents the performance of the participants in this task regarding the 

variables of effort, amount of communication and comprehensibility. Following the pattern of the 

data analysis, the variables of fluency, vocabulary and grammar will be discussed in the next 

table.   
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Table 14 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

 learners who 
performed  

the task 

5 9 10 7 4 5 9 9 7 5 

Learners’ 
percentage 

14.
3% 

25.
7% 

28.6
% 

20
% 

11.
4% 

14.
3% 

25.
7% 

25.
7% 

20
% 

14.
3% 

 

A glance over the table shows that the learners did not respond to this activity actively as 

well as satisfactorily thus, their performance did not differ much from the one in the pre-test. For 

instance, 14.3% of the participants did not exhibit an interest to respond to the questions asked 

during this activity. Similarly, 54.3% of the learners showed an effort only to some extend in 

developing the discussion by giving comprehensive responses. Opposite to it, 31.4% of the 

participants offered a keen interest towards presenting themselves in a clear and comprehensive 

manner. 

Similarly, the information provided during the task by the participants was mostly 

insufficient and inadequate as well as irrelevant. For example, the information produced by 14.3% 

of the participants was mostly either irrelevant or insufficient to the questions asked. Similarly, 

the majority of 51.4% of the learners remained a little relevant to the questions asked, during the 

interviews. In contrast, only 34.3% of the participants presented rather sufficient as well as 

relevant information in this given task of the post-test. 
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Table 15 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Comprehension  Fluency 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 6 9 11 7 9 9 9 5 3 

Learners’ 
percentage 

5.7
% 

17.
1% 

25.
7% 

31.
4% 

20
% 

25.
7% 

25.
7% 

25.
7% 

14.
3% 

8.6
% 

 

 As far as the comprehensibility of the information produced by the learners is concerned, 

it was rather comprehensible overall. Such as, only 5.7% of the learners were completely 

incomprehensible whereas; the isolated words or short sentences of 42.8% of the participants were 

understandable. Similarly, 51.4% of the learners were mostly comprehensible and understandable 

during the task. Thus, though overall the learners provided rather insufficient information yet 

whatever they spoke, was mostly understandable.  

Like the previous variables, the performance of the learner in the variable of fluency also 

remained poor as most of the participants proved to be hesitant and they did not provide adequate 

vocabulary as well as accurate grammatical structures during the task. For instance, the utterances 

of 25.7% of the learners were marked with many halts and unnatural pauses which made it 

difficult to understand them most of the times. Similarly, 51.4% of the participants frequently 

offered a number of fragmentary deliveries having unnatural pauses in them during the task. On 

the other hand, the conversation of only 22.8% of the participants had very few or no unnatural 

pauses and halts.  

The next table illustrates the learners’ performance in the interview task regarding the 

skills and variables of vocabulary and grammar.        
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Table 16 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary  Grammar   

35 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed  

the task 

6 9 8 8 4 6 10 9 6 4 

Learners’ 
Percentage 

17.
1% 

25.
7% 

22.
8% 

22.
8% 

11.
4% 

17.
1% 

28.
6% 

25.
7% 

17.
1% 

11.
4% 

  

 Similarly, the vocabulary provided by most of the participants was also either incomplete 

or insufficient. Such as, 17.1% of the learners used inaccurate as well as inadequate vocabulary 

while they responded to the questions asked. Likewise, 48.6% of the learners offered somewhat 

incomplete and inaccurate expressions to express themselves. In contrast, only 34.3% of the 

participants provided adequate and accurate vocabulary and expressions as they explained their 

opinions and ideas.  

 The sentences spoken by the participants during this activity were mostly marked with 

many grammatical errors. Such as, 17.1% of the learners offered such expressions and sentences 

which were grammatically incorrect. In the same way, 54.3% of the participants were partially 

accurate in their usage of grammatical structures. However, the percentage of the learners who 

presented grammatically correct and accurate language remained as only 28.6%.     

 After the individual analysis of all the four speaking skills, the learners’ performance will 

be discussed comparatively. For this comparative analysis, the following graph is designed that 

shows how the learners have participated and performed in different activities and skills of the 

post-test comparatively.        
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Figure 3: Comparison Graph of Group 2 Male Learners’ Performance in Speaking Skill 

Activities   

 

 The statistical data revealed in the speaking skills graph demonstrates that like the pre-

test, the participants achieved the highest percentage of 46.3% in the activity picture description 

in the post-test as well. It means that they were comparatively comfortable to discuss and present 

the information that was there in the pictures given to them instead of imparting the abstract 

information such as extended discussions or ideas where a variety of expressions or multiplicity of 

vocabulary is generally required. In contrast, the activity where the learners presented the least 

percentage of 40.3% was dialogue presentation. The participants were not competent enough to 

take on turns during the conversation, which hindered the natural flow of the dialogue 

presentation. Similarly, in group discussion and interview activities the participants’ performance 

remained low with the percentages of 44.9 and 43.9 percent respectively.   
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6.1.3 Data analysis of Post-Test Activities of Female Learners (Group 1) 

 

Given below is the analysis of the post-test attempted by the learners of group1 after they 

had attended three months experimental classes.  

 Following the pattern of the data analysis of the pre-test, first the analysis of text-based 

activities will be presented below: 

   

 6.1.3.1 Listening Skill  

 

(A) Spot the Difference  

During the experimental classes as was done with their male counterparts, the female 

learners were exposed to listening English quite frequently through performing the tasks with a 

view to enhancing the listening skill where they responded actively to the words and information 

presented. As explained earlier, these activities were based on text books prescribed for the 

course. The level of learners’ listening skill after attending the experimental classes is presented 

the following table. 

  

Table 1 

Scores of Learners in Spot the Difference Activity 

    
Total number 

of learners 

 
Number of different words 

          38   0   1   2   3   4   5   6   7   8   9 10 

       No. of 
learners who 
performed 

the task 

  2   4   4   5   6   4   4   3   2   2  2 

    Learners’      
   percentage 

5.3 
 % 

10.5 
  % 

10.5 
% 

13.
2 % 

15.8 
% 

10.
5% 

10.
5% 

7.9 
 % 

5.3 
 % 

5.3 
 % 

5.3 
 % 
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  A glance at the Table 1 data presents that the female learners performed better in this 

activity after attending the experimental classes than they did in the pre-test. As can be seen some 

of the female learners performed up to 100% of the task whereas their highest percentage in the 

same activity was 70% during the pre-test. Similarly, in the post-test 5.3 % of the learners were 

not able to identify even a single word while this percentage was observed to be 13.2% in the pre-

test. 

    Though the learners performed rather better in the post-test activity yet the performance 

of majority of them remained just satisfactory. For instance, 34.2% of the female learners 

attempted up to 30% of the task by spotting only a few of the differences. Similarly, 40 to 50 

percent of the activity was completed by 26.3% of the participants whereas a total number of only 

nine learners achieved the percentage ranging from 60 to 80 percent. In the same way, the highest 

attainment was the 100% completion of the task which was achieved by 5.3% of the learners as 

shown in the table above.  

 

(B) Information Extraction 

  The next post-test activity was information extraction in which the female learners of 

group 1 participated. During the experimental classes the learners were provided with number of 

activities aimed at giving practice in listening to English attentively and understanding the context 

of the spoken extracts. This practice not only offered the learners the opportunity to gain mastery 

of the native accent, they were also required to respond to these activities actively.  

  The performance of the female learners after attending the experimental classes regarding 

this activity is presented in table 2 below: 
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  Table 2 

  Scores of Learners in Information Extraction Activity 

 
Total  number 

of  learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of  

learners who 
performed 

the task 

2 5 3 4 4 5 5 3 3 3 
 
 

1 

     Learners’     
    percentage 

5.3 
%   

13.2
% 

7.9 
% 

10.5 
% 

10.5 
% 

13.2
% 

13.2 
% 

7.9 
% 

7.9
% 

7.9
% 

2.6
% 

  

 The data presented in the table above indicates that, like the previous activity, the overall 

performance of the learners, though better than their performance in the pre-test, was not very 

remarkable. For example, 5.3% of the female learners were unable to make out even a single 

blank of the given task whereas 21.1% of the participants attempted up to 20% of the task only. 

Also note that the performance of the same percentage of 21.1% of the participants remained 

between 30 to 40 percent. However, 34.2% of the learners attempted the task from 50% up to 

70%. Likewise, 18.4% of the learners performed better in the activity by achieving 80% and 

above.   

 While more than half of the learners performed the task well by recognizing 50 percent 

and above of the given blanks only one learner was able to complete task successfully. This 

means that 47.4% of the participants performed below 50%.  However, it is worth mentioning that 

during pre-test a majority of 68.4% of the learners were unable to attempt half of the task or 

above. The difference between both the performances shows that the female participants of group 

2 improved their listening skill after the attending the experimental classes though this 

improvement was not very remarkable.   
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 After the analysis of text-based listening skill activities has been presented above, we 

turn to the discussion and analysis of general-based activities in which the female learners of 

group 1 participated during the post-test. 

 

(C)  Picture Description   

As explained earlier in pre and post-tests, picture description activity was adopted from 

the book Insight into IELTS. The activity offered the learners an opportunity to listen to the native 

accent in order to improve their comprehension of spoken English in different contexts. The 

performance of female learners, in this task is presented in table 3 below: 

 

Table 3 

Scores of Learners in Picture Description Activity 

 

 

 

 

 

 

 

  

 

 The data presented in the table above shows that the majority of the learners did not 

perform well as 5.3% of female learners failed to identify even a single picture successfully. 

Other, 18.4% of the participants were unsuccessful in making out one picture only. Likewise, 

28.9% of the female learners attempted 40% of the task merely by identifying only two pictures 

out of the given five. The percentage of the learners who recognized three pictures remained as 

just 21.1% and this percentage decreased further to only 15.8% for the participants who attempted 

 
Total number 

of learners 

 
Number of pictures 

38    0    1    2    3    4    5 

 
No. of 

learners  who 
performed 

the task 

   2    7   11    8    6    4 

Learners’ 
percentage 

 5.3 
  % 

18.
4 % 

28.
9 % 

21.1 
  % 

15.8 
  % 

 10.5 
   % 
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80% of the task. In contrast, the percentage of the learners who successfully completed the given 

task by recognizing all of the given pictures was 10.5% only.  

 Though participants’ performance in this activity was not very impressive yet this 

performance remained comparatively better than their previous performance, presented in the 

same activity, during the pre-test score. Remember that, during the pre-test 15.8% of the learners 

were unable to identify even a single picture whereas only one participant recognized all of the 

given pictures. 

    

(D)  Cloze Activity  

This next was also chosen from the same IELTS book and it was based on a telephonic 

conversation. The activity required the learners to listen to the extract for discovering specific 

information which included names, time, price and things etc. The performance of the female 

learners in this activity is displayed in table 4 below:  

 

Table 4 

Scores of Learners in Cloze Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

38 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

 learners who 
performed 
 the task 

- 3 5 7 6 4 3 3 3 2 2 

   Learners’ 
  percentage 

   - 7.9 
% 

13. 
2% 

18.
4% 

15. 
8% 

10.
5% 

7.9 
% 

7.9 
% 

7.9 
% 

 5.3 
  % 

5.3
% 

  

  The performance of the female learners in this activity as revealed by the statistical data in 

the table above remains unsatisfactory as more than half of the learners attempted less than 50% 
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of the given task.  For instance, 39.5% of the participants were able to recognize three blanks 

only. Similarly, 15.8% of the girls performed just 40% of the task by making out four of the given 

ten blanks. The percentage of the participants who attempted the task from 50 to 60 percent was 

merely 18.4%. In the same way, only 21.1% of the learners performed from 70% up to 90% of the 

task. In contrast, only 5.3% of the participants recognized all of the given blanks and completed 

their task successfully.       

  Even after attending the experimental classes, it was observed that the female learners 

found it problematic to listen carefully to the extract and identify the required information 

presented in the natural flow of the conversation. Thus, their overall performance remained low in 

this task.  

  The analysis of all the four listening skill activities of the post-test presented above 

indicates the performance of the female learners of group 1 in different tasks independently so 

that their performances can be discussed in length. The following graph compares the 

performance of the learners in all the four listening skills relatively.     
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Figure 1: Comparison Graph of Group 1 Female Learners’ Performance in Listening Skill 

Activities 
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  The data above clearly demonstrates that the female learner of group 1 performed better in 

the post-test listening activities than they did previously in the same activities during the pre-test 

(for the comparative analysis of overall performance of the learners in pre and post-tests see 

below). For instance, the least percentage achieved in all the four listening skill activities given in 

the post-test was 42.1%. This least percentage was acquired in the activity spot the difference 

which suggests that though the female learners had a number of activities during the experimental 

classes to improve their skill to listen to the targeted language for specific purposes they were still 

unable to identify the particular words. Similarly, the information extraction was the next difficult 

task for the learners to perform as they attained the second least percentage of 46.3% in it as far as 

the listening skill activities of the post-test are concerned. 

 As discussed earlier, picture description was the activity in which the learners of both the 

groups performed better in pre and post-test. On the same pattern, the female learners of group 

two also performed comparatively better in this activity by acquiring the highest percentage of 

51.1%. In the same way, the learners performed comparatively better by recognizing 47.1% of the 

given task in the cloze activity, thus, achieving the second highest percentage in all the four 

listening skill activities of the post-test.  

 After presenting the discussion of the performance of the learners in the post-test activities 

individually as well as the overall performance through Graph 1, the following is presented the 

Graph 2 to comparatively analyze the learners’ performance in both the pre and post-tests.  
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Figure 2: Comparison Graph of Group 1 Female Learners’ Performance in Listening Skill 

Activities in Pre and Post-Tests 

 

 As is obvious, the female learners out performed in the post test than they did in the pre-

test. This strongly suggests that the learners have definitely made improvement though this 

improvement though not to the optimum level. For example, the highest percentage attained in the 

picture description activity, during the post-test remained as 51.1% that was 12.2% higher than 

the highest percentage achieved during the pre-test, comparatively. As far as the least percentages 

are concerned, it can be observed that they appeared to be as 29.7% and 42.1% during the pre and 

post-test respectively, with a difference of 12.4% between them.  

Similarly, as the data in the graph above shows, the performance of the learners in the 

activities of information extraction and cloze activity also remained better. For instance, the 

learners’ performance in the information extraction activity improved from 35.9% in the pre-test 

to 46.3% in the post-test. In the same way, where the learners attained only 36.8% in the cloze 

activity during the pre-test, there they achieved 47.1% in the same activity as far as the post-test is 

concerned. This, points to the conclusion that the experimental lessons and activities carried out 
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during the experimental language teaching have helped the female learners in enhancing their 

English communication skills.  

 
6.1.3.2 Speaking Skill 

 
    Like listening skill the learners also demonstrated an improvement in spoken English 

activities.  This seems to be an outcome of the experimental teaching undertaken during three 

months in which the learners worked collaboratively with the aim to enhance their communicative 

skills, focusing on number of activities to practice to communicate in the targeted language.  

  It was observed that the speaking efficiency of the female learners increased though its 

process was really slow. Similarly, the learners’ speaking efficiency was undoubtedly improved 

yet how far it was improved is discussed and presented in detail below.  

 

(E) Group Discussion 

  For the analysis of speaking skill of the learners (as already discussed in the pre-test) 

overall six variables were designed (see Research Methodology Chapter for more details). The 

first table presents the variables of effort, amount of communication, and comprehensibility, 

whereas the second table discusses the variables of fluency, vocabulary, and grammar. 

  The first speaking activity included in the post-test was group discussion based on the 

text-poems chosen from the syllabus books of the learners. The performance of the female 

learners of group 1 in group discussion activity is presented in table 5 below:  
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Table 5 

Scores of Learners in Group Discussion Activity 
 

 

 

       

 

 

 

 

 

  The data presented in the table above shows that not only the majority of the learners 

demonstrated an effort to perform the given task properly, the amount of communication and the 

comprehensibility of the spoken language improved as well. Note that, only 5.3% of the 

participants remained completely passive during the post-test activity as compared to 21.1% in the 

pre-test.  Similarly, the percentage of the participants who showed a little interest or some effort 

towards the completion of the task remained as 44.7%. In contrast, 47.4% of the learners 

participated energetically and readily by demonstrating a real effort in the activity during the post-

test, whereas this percentage remained 28.9% only, in the pre-test.  

   In the next variable of amount of communication the learners presented information which 

was mostly relevant, to the task, at hand. For instance, though the details produced by 7.9% of the 

participants proved to be mostly irrelevant, 52.6% of the learners offered such discussion and 

presentation which was irrelevant only at times. Similarly, 39.5% of the participants remained 

mostly relevant, throughout the task by presenting related and appropriate details and information 

whereas this percentage appeared to be only 23.7% during the pre-test. 

  

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 8 10 12 6 3 10 10 10 5 

Learners’ 
percentage 

5.3    
 % 

21.
1% 

26.
3% 

31.
6% 

15.
8% 

7.9
% 

26. 
3% 

26.
3% 

26.
3% 

13.
2% 
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Table 6 

 Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

38 0 1 2 3 4 0  1 2 3  4 

 
No. of 

learners who 
performed 

the task 

3 10 9 9 7   8   9  10  8  3 

Learners’ 
percentage 

7.9 
 % 

26. 
3% 

23.
7% 

23.
7% 

18.
4%

21. 
1% 

23. 
7% 

26. 
3% 

21. 
1% 

7.9 
 % 

 

  As far as the variable of comprehensibility is concerned, the performance of the female 

learners improved to some extent in this regard as well. For example, unlike 13.2% of the 

participants during the pre-test, only 7.9% of the learners generated incomprehensible details and 

information during the post-test. Similarly, the percentage of the learners who were 

understandable only in short sentences and isolated expressions was seen as exactly 50%. On the 

other hand, 42.1% of the participants were mostly comprehensible and understandable during the 

post-test whereas this percentage was observed to be 34.2% during the pre-test.   

 The data presented in the table above, shows that the learners did not find themselves at 

ease while presenting discussions on the chosen poems even after they had attended the 

experimental classes. For instance, 21.1% of the participants offered such sentences which were 

full of unnatural and unnecessary pauses.  However, this percentage was less than the percentage 

produced in the pre-test which was 26.3%. Similarly, 50% of the learners were not very fluent and 

were quite hesitant. Thus, they presented an average performance while attempting the group 

discussion and presentation. In contrast, 28.9% of the female learners presented themselves 

fluently and confidently during the task whereas this percentage was only 18.4% in the pre-test. 
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  During the post-test conduction it was observed that though the female learners were 

highly interested in participating in group discussion activity, yet they were not fluent in 

presenting their thoughts in the concerned language with appropriate vocabulary and grammar as 

presented by the data given in the next table.  

 

   Table 7 

  Scores of Learners in Group Discussion Activity 
 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

No. of 
learners who 
performed 

the task 

 7 10  10  8  3  8  10 10   6  4 

Learners’ 
percentage 

18. 
4% 

26. 
3% 

26. 
3% 

21. 
1% 

7.9 
 % 

21. 
1% 

26. 
3% 

26. 
3% 

15. 
8% 

10. 
5% 

  

 The data presented above demonstrates that the female learners did not possess control 

relevant vocabulary nor did they use proper grammatical expressions while expressing their ideas 

and thoughts during the group discussion activity. For example, 18.4% of the learners displayed a 

serious lack of appropriate vocabulary and expressions which made their discussions and 

presentations monotonous at times incomprehensible. In the same way, 52.6% of the participants 

were not able to perform the task correctly. On the other hand, 28.9% of the learners demonstrated 

a rich use of vocabulary during the task. However, the learners comparatively used better 

vocabulary in the post-test as in the pre-test only 18.4% of the participants presented accurate as 

well as sufficient vocabulary  

 The last variable discussed in the table above is that of grammar and the data presented in 

the table shows that the learners’ overall usage of grammar remained mostly incorrect. For 
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example, 21.1% of the learners’ utterances were full of inappropriate grammatical structures and 

usage however; the same learners performed even lower in the pre-test with 26.3%. Similarly, 

52.6% of the participants exhibited a lack of control on the basic grammatical structures only at 

times. In contrast, 26.3% of the learners offered well-structured and grammatically appropriate 

expressions and sentences whereas this percentage appeared to be only 18.4% during the pre-test.  

 The discussion above signifies that the overall performance of the learners in the post-test 

group discussion activity was better than their previous performance in the pre-test yet this 

performance was not very remarkable (the reasons will be discussed below). 

 
(F) Dialogue Presentation      

The next speaking skill activity planned in the pre and post-test was dialogue 

presentation. As discussed already in the pre-test, this activity was basically designed for the 

learners to perform in pairs and for this purpose they were divided into pairs randomly. The 

performance of the female learners in the task is presented in the table 8 below:    

 
Table 8 
 Scores of Learners in Dialogue Presentation Activity 
 

 

Total number 

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

No. of  

learners who 

performed  

the task 

6 10  10 7 5 6 10 9 8 5 

    Learners’ 

   Percentage 

15.

8% 

26.

3% 

26.

3% 

18.
4% 

13.
2% 

15.
8% 

26.
3% 

23.
7% 

21.
1% 

13.
2% 
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The table above represents that the learners’ overall effort to perform the dialogue activity 

remained even lower than it was in the previous activity. For instance, 15.8% of the participants 

did not offer any significant effort to perform the task actively whereas 52.6% of the learners 

remained only partially interested towards the participation and completion of the task. Opposite 

to it, 31.6% of the learners demonstrated a real interest and effort to perform the task well. 

However, though the female learners did not performed well in this post-test activity yet their 

overall performance remained better as compared with their performance in the pre-test where 

only 26.3% of the participants demonstrated usually high efforts in the activity and strived to 

complete the given task properly in comparison with the 23.7% of the learners who did not 

demonstrate any effort to perform the task well. 

Similarly, during the post-test 15.8% of the learners provided such information which was 

mostly irrelevant to the topics chosen for dialogue presentations whereas this percentage was 

observed to be 23.7% in the pre-test. In the same way, the percentage of the participants who 

offered incomplete sentences or expressions which made their discussion irrelevant at times 

appeared to be 50% exactly. On the other hand, 34.2% of the participants presented relevant and 

pertinent information and material which facilitated their discussions to flow like a real dialogue 

discussions. Comparatively, the percentage of the learners who communicated relevant 

information mostly during the dialogue activity in the pre-test remained only 26.3%.   

 

 

 

 

 

 

  



237 
 

Table 9 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

5 10 11 7 6 9 10 11 5 3 

Learners’ 
percentage 

13.
2% 

26.
3% 

28.
9% 

18.
4%

15.
8%

23.
7%

26.
3%

28.
9%

13.
2%

7.9
% 

 
The first variable discussed in the table above is that of comprehensibility and it can be 

observed by the data displayed in the table that the female participants remained only partially 

understandable and comprehensible in this activity. Such as, 13.2% of the participants remained 

incomprehensible throughout the task whereas the utterances of a great majority of 55.3% of the 

learners were comprehensible to some extend only. However, unlike the pre-test where only 

23.7% of the participants conveyed themselves unambiguously, this percentage increased to be 

34.2% in the dialogue activity as far as the post-test is concerned.      

The data presented in the table above demonstrates that not only the learners utterances 

were seriously halting they also lacked at the suitable vocabulary as well. For instance, 23.7% of 

the female participants were unnaturally hesitant while presenting themselves during the dialogue 

activity which made their discussions artificial or laborious. Similarly, 55.3% of the learners came 

up with such statements and expressions which were partially marked with halts and unnatural 

pauses. On the contrary, 21.1% of the learners remained fluent and confident in their 

conversations mostly. However, the performance of the female learners in this post-test dialogue 
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presentations activity remained comparatively better as in the pre-test only 18.4% of the 

participants were able to speak smoothly and confidently in the given task.     

The next table illustrates the learners’ performance in the dialogue activity regarding the 

variables of vocabulary and grammar. As it is obvious from the previous table the female learners 

of group 1 found this activity more difficult than the group discussion thus, it can be assumed that 

they might not be able to perform well as far as the above mentioned variables are concerned.   

     

Table 10 

Scores of Learners in Dialogue Presentation Activity 

 

 

 

 

 

 

 

 

As far as the performance of the participants in the next variable is concerned, it is 

obvious that the expressions and vocabulary offered during this activity remained sufficient and 

relevant only to some extent. For example, the expressions and words used by 21.1% of the 

learners were either inadequate or incorrect which hindered the natural flow of the dialogue 

presentations. Similarly, the vocabulary or expressions used by 52.6% of the participants, during 

the post-test, were sufficient to some extent only while this percentage was observed to be 57.9% 

during the pre-test. However, the percentage of the learners who conveyed themselves 

successfully by employing rich vocabulary remained as 26.3% of the total. However, 

     
Total  number 

of  learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

8 10 10 5 5 8 10 10 6 4 

Learners’ 
percentage 

21.1
% 

26.3
% 

26.3
% 

13.2
% 

13.2
% 

21.1
% 

26.3
% 

26.3
% 

15.8
% 

10.5
% 
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comparatively, this percentage remained as 21.1% in the pre-test which means that the 

participants used rather better vocabulary during the post-test.       

Grammar, as it is obvious through the previous discussions, is another variable besides 

vocabulary and fluency where the learners lacked seriously. As displayed by the data, the 

utterances and sentences produced by 21.1% of the participants were rarely correct as far as their 

grammatical structure is concerned, though this percentage was less than the percentage the 

learners presented during the pre-test that was 26.3%. In the same way, 52.6% of the learners 

were the ones who made occasional grammatical errors while presenting the dialogue discussions. 

Opposite to it, 26.3% of the learners displayed an emerging control on the structures of the spoken 

language by committing rare grammatical mistakes or errors during their dialogue discussions.      

 On the whole, the performance of the learners in the dialogue presentation activity 

remained rather better than their performance in the same activity during the pre-test though this 

improvement is not very considerable. 

 

(G) Picture Description   

Picture description was the next activity in which female learners of group 1 participated. 

The activity required the learners to work in groups. The participants discussed the information 

offered in the pictures for fifteen minutes and then presented their findings to the rest of the class. 

The performance of the learners in this task is shown in the table below: 
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Table 11 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of  
communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  

the task 

2 8 9 11 8 4 8 10 9 7 

Learners’ 
percentage 

5.3   
 % 

21.
1% 

23.
7% 

28.
9% 

21.
1% 

10.
5% 

21.
1% 

26.
3% 

23.
7% 

18.
4% 

 

As the glance over the data presented in the table above illustrates that though the effort 

presented by the participants to perform this activity remained better than they have demonstrated 

in the previous speaking skill tasks yet their performance did not appear to be promising. For 

example, in contrast of 13.2% of the female learners who did not demonstrate any apparent effort 

to participate and perform the task during the pre-test, this percentage remained as only 5.3% 

during the post-test. However, 44.7% of the participants offered occasional interest in performing 

the task whereas this percentage appeared to be 52.6% previously. On the other hand, exactly 50% 

of the participants were obviously interested to discuss the information displayed in the pictures 

and then to present it to the rest of the class in contrast to the percentage of 34.2% observed 

during the pre-test.       

The next variable presented in the table is amount of communication and it is obvious that 

the learners remained partially relevant throughout the activity. For instance, 10.5% of the 

participants offered irrelevant information most of the times whereas 47.4% of the participants 

offered such information which was irrelevant or inappropriate to some extent as they sometimes 

were unable to figure out the overall information or idea presented in the pictures however these 
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percentage were recorded to be 18.4% and 55.3% respectively, during the pre-test. Opposite to it, 

42.1% of the learners successfully presented themselves by elaborating and discussing the 

pictures and the details shown in them in the most relevant manner. However, this percentage 

remained only 26.3% in the pre-test.   

 
 Table 12 
Scores of Learners in Picture Description Activity 
 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 10 10 9 6 6 8 10 7 7 

Learners’ 
percentage 

7.9
% 

26.
3% 

26.
3% 

23.
7%

15.
8%

15.
8%

21.
1%

26.
3%

18.
4%

18.
4% 

 

As far as the variable of comprehensibility is concerned, the information produced by the 

learners was occasionally comprehensible as 7.9% of the participants proved to be difficult to 

understand what they said while presenting the information displayed in the given pictures, 

however, this percentage was better than the percentage of 13.2% of the pre-test. In the same way, 

52.6% of the participants were at times incomprehensible during their discussions. On the other 

hand, 39.5% of the learners were mostly comprehensible and logical while explaining the 

pictures-a little higher percentage than displayed in the pre-test that was 34.2%. 

Though the picture description was rather an easy task for the learners yet the most of the 

female learners did not appear to be naturally fluent during the task. For instance, 15.8% of the 

participants had many unnatural pauses and halts in their presentations whereas this percentage 

remained as 21.1% during the pre-test. Similarly, 47.4% of the learners offered some fragmentary 
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deliveries and pauses in their discussions. Opposite to it, 36.8% of the participants were naturally 

fluent and confident during the picture description task but this percentage was observed to be 

only 23.7% during the pre-test.    

After the discussion of the performance of the female learners of group 1 in the picture 

description activity regarding the variables of effort, amount of communication, comprehensibility 

and fluency the next table offers the participants performance in the variables of vocabulary and 

grammar.         

 

Table 13 

Scores of Learners in Picture Description Activity 
 

 
Total number  
 of learners 

Spoken skills 

         Vocabulary            Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  
The task 

6 9 10 8 5 5 10 10 8 5 

Learners’ 
percentage 

15.
8% 

23.
7% 

26.
3% 

21.
1% 

13.
2% 

13.
2% 

26.
3% 

26.
3% 

21.
1% 

13.
2% 

   

  Similarly, the vocabulary and expressions employed by majority of the female learners 

were inadequate as well as inaccurate to explain the details provided in the pictures. For example, 

15.8% of the female learners presented such expressions and vocabulary which was mostly 

inaccurate and insufficient to describe the given information. Comparatively, this percentage 

remained as 18.4% in the pre-test. Likewise, 47.4% of the participants were somewhat inaccurate 

as far as the vocabulary offered by them is concerned. On the other hand, 36.8% of the 
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participants demonstrated the use of a rich vocabulary to describe the information presented in the 

given pictures opposite to 26.3% of the participants during the pre-test.  

Like vocabulary, the grammatical structure of the sentences and expressions offered, were 

correct and appropriate to some extent only. For instance, the language of 13.2% of the 

participants was marked with many structural mistakes and flaws though this percentage remained 

less than the percentage of 23.7% of the pre-test. Similarly, the presentations of 52.6% of the 

learners lacked the control on the basic grammatical structures at times. In contrast, 34.2% of the 

learners showed an emerging control on the language structures while presenting the details of the 

pictures and connecting the ideas. Comparatively, the learners used better grammatical structures 

in the post-test as in the pre-test only 21.1% of the learners demonstrated an emerging control on 

the grammar.  

  On the whole, it can be observed that the performance of the female learners in this 

picture description activity showed an improvement in the overall efficiency of using the target 

language to explain the information presented in the pictures given to them, in a comprehensible 

manner, without making too many grammatical mistakes which could have made their 

presentations difficult to understand.  

 

(H)  Interviews 

The last activity of the post-test was interviews conducted to analyze the learners’ 

language competency in face-to-face discussions and conversations after they had practiced 

themselves many times by participating in the similar activities during their experimental classes. 

The way the learners performed in this activity is obvious through the data presented in the table 

below: 
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Table 14 

Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 
 The task 

5 9 10 8 6 3 9 10 9 7 

Learners’ 
percentage 

13.
2% 

23.
7% 

26.
3% 

21.
1% 

15.
8% 

7.9   
 % 

23.
7% 

26.
3% 

23.
7% 

18.
4% 

 

Though in interviews every participant had to take part in the discussion yet majority of 

the female learners neither performed actively nor demonstrated significant efforts to explain and 

discuss themselves at length. However, like in the previous activities, the learners performed 

comparatively better than they had in the pre-test. Such as, unlike the 18.4% of the participants of 

the pre-test, who had hardly responded to any question asked during the interviews, this 

percentage remained as 13.2% in the post-test.  Similarly, 50% of the participants remained 

somewhat interested in performing the task by giving too brief and concise answers which did not 

convey them properly. Opposite to it, 36.8% of the female learners demonstrated usually high 

effort towards explaining their ideas and thoughts whereas this percentage appeared to be 31.6% 

during the pre-test.  

As far as the learners’ performance in the variable of amount of communication is 

concerned, it remained average. For instance, 7.9% of the learners offered such responses which 

were mostly difficult to relate with the questions asked during interviews but this percentage 

remained better than 15.8% of the pre-test. Similarly, the information provided by exactly 50% of 

the participants was partially relevant whereas 42.2% of the female learners mostly remained 
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relevant throughout the task presenting them-selves comprehensively. Comparatively, this 

percentage was noted to be only 34.2% in the pre-test.  

 
 Table 15 

 Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 10 9 10 7 6 10 9 7 6 

Learners’ 
percentage 

5.3 
 % 

26.
3% 

23.
7% 

26.
3%

18.
4% 

15.
8%

26.
3%

23.
7%

18.
4%

15.
8% 

 

The next variable presented in the table above is that of comprehensibility and it is 

important to mention here that even if the learners were not very relevant while providing the 

answers, they were at least comprehensible most of the times, in whatever they spoke. For 

example, only 5.3% of the female learners remained completely incomprehensible during the task 

in contrast to 10.5% of the participants of the pre-test. Similarly, the information provided by 50% 

of the female learners was occasionally difficult to comprehend. However, 42.1% of the 

participants were mostly logical and understandable while they explained themselves. However, 

this percentage appeared to be     

The information provided during the interviews was partially comprehensible and 

understandable. For instance, 10.5% of the participants were completely incomprehensible 

whereas 47.4% of the female learners presented somewhat comprehensible information as only 
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short sentences and expressions were understandable. Opposite to it, the information provided by 

44.7% of the participants was mostly comprehensible and understandable.    

 After the discussion of the female learners’ performance in the variables of effort, amount 

of communication and comprehension, and fluency the next table discusses their accomplishment 

in the variables of vocabulary and grammar.    

 
Table 16 
Scores of Learners in Interviews Activity 
 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

38 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 
 The task 

6 9 10 7 6 6 9 9 8 6 

Learners’ 
percentage 

15.
8% 

23.
7% 

26.
3% 

18.
4% 

15.
8% 

15.
8% 

23.
7% 

23.
7% 

21.
1% 

15.
8% 

 
  A glance over the table above shows that during interviews the majority of female 

learners were unable to present themselves with natural fluency and confidence. In other words 

their performance remained below average. Such as, 15.8% of the participants’ discussions were 

full of unnatural pauses and halts, whereas, 50% of the learners were hesitant only at some places 

and overall they conveyed themselves rather satisfactorily. In contrast, 44.7% of the learners were 

successful in conveying themselves fluently and confidently during this activity. However, this 

percentage remained only 26.3% during the pre-test.  

 Similarly, 15.8% of the participants offered such vocabulary which conveyed incomplete 

information or thought while the participants presented their responses; however, this percentage 

remained as 23.7% during the pre-test. In the same way, the language used by 50% of the learners 

was occasionally sufficient and accurate to the questions asked. On the other hand, 34.2% of the 
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participants used rich vocabulary or language to comprehensively and accurately respond to the 

questions asked or to develop the discussions. Comparatively, in the pre-test only 21.1% of the 

learners provided adequate vocabulary or expressions while performing in the same activity.    

As far as the variable of grammar is concerned, the majority of the learners exhibited no 

obvious control on the basic structures of the language. Such as, 18.5% of the learners displayed 

inadequate as well as inaccurate use of grammatical structures however, this percentage appeared 

to be as 23.7% during the pre-test. In the same way, 47.4% of the participants demonstrated some 

control on the basic grammatical structure of the language. However, the percentage of the 

learners who demonstrated an emerging control on the language structures 36.8% opposite the 

percentage of 21.1% of the pre-test.  The graph given below displays the performance of the 

learners in all the four speaking skill activities comparatively. 
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 Figure 3:  Comparison Graph of Group 1 Female Learners’ Performance in Speaking Skill 

Activities   

 

 The statistical data presented in the graph above, demonstrates that like the pre-test, the 

participants achieved the highest percentage in the activity picture description, during the post-
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test as well. This highest percentage remained as 52.7%. It was observed that most of the female 

learners appeared to be confident as well as fluent while explaining the details of the given 

pictures. Similarly, the other activity in which the participant performed better was interviews 

where they secured the second highest percentage of 51.2%. The reason was that they had to focus 

on the information asked that was mostly related to their own life and experiences, so they 

naturally felt themselves at ease to speak about them and discuss it in detail.  

 In the same way, the first two activities were the ones where the participants performed 

comparatively lower than the next two activities. For instance, dialogues were the activity where 

the performance of the participants remained least effective with the percentage of 43.4% only. In 

fact, to actively engage in the dialogue activity as well as to develop the discussion extensively, a 

natural fluency and command on the language is required and despite the practice provided during 

the experimental classes the female learners lacked at it. Similarly, group discussion was the 

second activity which proved to be rather difficult to attempt as far as the participants’ 

performance is concerned though they achieved 48.8% in it. Like dialogues the group discussion 

also required the learners to develop the discussion through abstract ideas, rich vocabulary and 

appropriate expressions, which the learners lacked at, thus their over all performance remained 

low in this activity as well.  

The next graph highlights the performance of female group 1 learners in speaking skill 

activities in both pre and post test, so that their comparative analysis can be done.   
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Figure 4: Comparison Graph of Group 1 Female Learners’ Performance in Speaking Skill 

Activities of Pre and Post-Tests 

 

 The graph above shows that though the learners’ performance in the post-test, appeared to 

be better than the performance in the pre-test  yet this improvement was not very significant. 

However, there was an overall improvement in the communicative ability of the learners that was 

observed during the post-test conduction. For example, in the group discussion activity the 

learners obtained 41.2% and 48.8% in the pre and post test respectively. Similarly, in the dialogue 

presentation activity the participants achieved the least percentages of 39.6% and 43.4% as far as 

pre and post-test speaking skill activities are concerned. Opposite to it, the next activity was 

picture description in which the female learners attained the highest percentage of 52.7% in the 

post-test that was 8.7% higher than the percentage achieved in the pre-test. Similarly, the last 

activity was interviews in which the participants attained a little less percentage of 51.2% than the 

previous activity. However, this percentage remained as 45.3% during the pre-test.  

 As presented by the whole discussion above, the overall performance of the female 

learners of group 1 was observed to be improved in the post-test activities after the conduction of 

three months experimental classes. The collaborative learning environment created during the 
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experimental lessons provided the learners with opportunities to develop their second language 

communicative competency by participating in multiple activities. These activities were designed 

to stimulate the learners to discuss the tasks among themselves, take responsibility to participate 

actively in the given task and create knowledge collaboratively. Thus, the participants attempted 

the post-test tasks in a better way than they had done previously, during the pre-test. 
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6.1.4 Data Analysis of Post-Test Activities of Female Learners (Group 2) 

  

 After the discussion and analysis of the post-test of the female learners of group1 

previously, following is given the analysis of the performance of the female learners of group 2 in 

the post-test activities. The data, presented below, is collected from group 2 of female learners 

based on text-designed listening and speaking activities.     

The following analysis is based on the text-based listening-skill activities designed to 

evaluate the learners’ listening skill efficiency to respond to the textual tasks.   

 

 6.1.4.1 Listening Skill  

 
(A) Spot the Difference  

Unlike the female learners of group 1 who practiced to listen to English for 

communicative purpose during the experimental classes, the participants of group 2 did not focus 

particularly on developing their listening skill while they kept attending their routine classes. As 

discussed in the previous chapters, the teaching methods used to teaching English in our colleges, 

did not attempt to enhance listening skill of the learners generally, the following analysis of the 

post-test activity helped to evaluate the performance of the learners after attending their routine 

classes for three months. The performance of the learners in the activity is presented in table 

below:   
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Table 1 

Scores of Learners in Spot the Difference Activity 

    
  Total number 
    of learners 

 
Number of the different words 

           35   0   1   2   3   4   5   6   7   8   9 10 

 
No. of 

learners who 
performed 

the task 

  4   5   4   5   5   5   3   3   1   -   - 

      Learners’      
     percentage 

11.
4% 

14.3 
  % 

11.4 
  % 

14.3
% 

14.3 
  % 

14.3
% 

8.6 
 % 

8.6 
 % 

2.8 
 % 

  -   - 

 

  The statistical data presented in the table above shows that the majority of the female 

learners were not able to recognize the required words properly as their overall performance 

remained low.  Such as, 11.4% of the participants were not able to identify even a single word 

given in the task. Similarly, only up to two words out of the given ten were recognized by 25.7% 

of the learners. Likewise, a great majority of the learners that is 51.4% attempted the task from 

30% up to 60%. As shown by the data in the above table, only 8.6% of the learners were capable 

of recognizing 70% of the given task which was followed by only one learner who attained 80% 

in the task. Thus, though the participants were not only familiar with the given text, they also had 

already attempted the activity in the pre-test, yet their performance was not satisfactory, as not a 

single learner recognized all the given words.      

The data presented in the table above shows that the learners’ performance more or less 

remained the same as in the pre-test. Except that unlike the percentage of 14.3% of the pre-test, 

the percentage of the learners who attempted the task between 60 to 80 percent remained as 20%, 

the overall performance of the learners did not show any mark difference or improvement as no 

particular attention is generally given to enhancing the listening skill while English is taught in 
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our colleges. Thus, the learners were neither able to discuss the possible options among 

themselves efficiently nor they could differentiate between the two words having somewhat 

similar sounds such as crops and hopes etc.       

 

(B) Information Extraction 

 The information extraction activity required the learners to focus on particular information 

to complete the task. As they had already attempted the activity in the pre-test so the participants 

were aware how to perform the task however they were unable to perform it well because they 

had hardly practiced to listen to English for this purpose during their routine classes. Thus, like 

the male learners, the female participants also found it difficult to discuss the task fluently and 

comprehensively as well as to concentrate and identify the required words.   

 The following table presents the performance of the learners in this information extraction 

activity: 

 

Table 2 

Scores of Learners in Information Extraction Activity 

 
 Total  number   
   of  learners 

 
Number of blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of 

learners who 
performed 

the task 

3 4 3 4 4 5 4 2 3 3 
 
 

- 

     Learners’     
    percentage 

8.6 
%   

11. 
4% 

8.6 
% 

11.4 
% 

11.4 
% 

14.3
% 

11.4 
% 

5.7 
% 

8.6
% 

8.6
% 

- 

 

The statistical data offered in the above table demonstrates that the performance of the 

majority of the female learners remained below 50%. Such as, 8.6% of the participants were not 
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able to identify even a single blank whereas; 31.4% of them were able to recognize only up to 

three of the given blanks. Similarly, 11.4% and 14.3% of the learners made out 40% and 50% of 

the given task respectively. In the same way, 25.7% of the learners achieved the percentage from 

60 up to 80 percent. The highest percentage was 90% which was obtained by only 8.6% of the 

participant.  

  It was observed that the learners faced almost the same problems while participating in the 

post-test that they had already faced during the pre-test. For example, they mostly recognized the 

words that had simple pronunciation or were commonly used such as five and eight. However, as 

far as those words are concerned which were not as commonly used during their class 

conversations or lessons, proved to be difficult for them to locate. Such words included mountain 

and knew. Thus, their overall performance remained low in the post-test as well.   

 The group 2 female learners did not only find it difficult to respond to the text-based 

activities, their performance in the post-test general-based activities also remained very low in the 

post-test, as discussed in detail below.  

 

(C)  Picture Description   

  As discussed earlier, within this task the learners were supposed to listen for the 

information presented in the foreign accent (British) and to understand the context in the natural 

flow of the language. They were required to identify five pictures from the three alternatives 

given, based on the information and details provided in the listening extract.     
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Table 3 

Scores of Learners in Picture Description Activity 

 

 

 

 

 

 

 

 

  

 

 A glance over the table above shows that like the previous activities, the learners did not 

perform well in this activity as well, as 8.6% of the participants were unable to identify even a 

single picture given in the task. Similarly, 25.7% of the learners recognized only one picture 

whereas 28.6% of the learners attempted only 40% of the task. Opposite to it, 31.4% of the 

participants achieved the percentage between 60 to 80 percent. However, the percentage of the 

learners who identified all of the given pictures in this task remained only 5.7%, however this 

percentage appeared to be 2.8% during the pre-test. On the whole, the performance of majority of 

the participants remained unsatisfactory.   

 

(D) Cloze Activity  

 As discussed previously, within this activity the participants listened to a telephonic 

inquiry taken place between two speakers in a dialogue pattern. As the learners listened for the 

task carefully, they filled in the blanks provided with the specific information such as time, 

location, names and things. The performance of the female learners of group 2 in this task is given 

in the following table:   

 
Total number 

of learners 

 
Number of pictures 

35    0    1    2    3    4    5 

 
No. of 

learners  who 
performed 

the task 

   3    9   10    6    5    2 

Learners’ 
percentage 

 8.6 
  % 

25.7 
  % 

28.6 
  % 

17.1 
  % 

14.3 
  % 

 5.7 
  % 
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Table 4 

Scores of Learners in Cloze Activity 

 
Total number 

of learners 

 
Number of blanks in the task 

35 0 1 2 3 4 5 6 7 8 9 10 

 
No. of  

learners who 
performed 

the task 

- 4 5 4 4 6 4 3 3 2 - 

Learners’ 
percentage 

   - 11.4 
% 

14.3 
% 

11.4 
% 

11.4
% 

17.
1% 

11.4 
% 

8.6 
% 

8.6 
% 

 5.7 
  % 

  - 
  

 

  The table represents that though the learners were able to fill at least one of the given ten 

blanks yet none of them was successful in recognizing all the blanks. Similarly, the performance 

of almost half of the learners remained below 40% as it was in the previous activity. Such as, 

25.7% of the learners provided answers to only up to two of the blanks. Similarly, more than half 

of the learners that is exactly 51.4% attempted the task between 30 to 60 percent only. In contrast, 

only 17.1% of the learners spotted the information up to 80%. The highest percentage achieved in 

this activity was 90% which was secured by 5.7% of the participants only.  

  It was observed that the learners found it difficult to listen for the specific information 

during the flow of the conversation that is why their overall performance remained low in this task 

as well. Moreover, a few of the participants did not focus on the instructions provided to attempt 

the task which resulted in the incompletion of the activity.  

  After analyzing the performance of the learners in all the four listening skills 

independently, the performance of the learners in all the four activities will be discussed 

comparatively by representing it in the graph below.  
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Figure 1: Comparison Graph of Group 2 Female Learners’ Performance in Listening Skill 

Activities 

 

 The graph presented above shows that the highest percentage achieved in the all the 

post-test listening skill activities remained just 41.8%, a little higher than the 40.9% during the 

pre-test. The learners attained this highest percentage in the cloze activity by providing the 

required numbers, words or expressions. Similarly, 40.5% was the second highest percentage 

achieved by the learners in the picture description activity where they were supposed to discuss 

the information provided first among themselves and then present their findings before the class. 

As far as the first two activities are concerned, it can be noticed that the learners’ performance 

remained low in them. For instance, the least percentage attained was 31.6% secured in the 

activity spot the difference. In the same way, the learners performed poorly in the information 

extraction activity by securing the percentage of 40% only.     

 
 6.1.4.2 Speaking Skill  

 
 Like listening skill activities the learners of group 2 were familiar with the pattern of the 

Speaking Skill activities as well, as they had already attempted them during the pre-test. However, 
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they were provided with all the guidelines and directions necessary to participate in these 

activities properly.   

 The following is presented the analysis of all the four speaking skill activities of the 

posttest i.e. group discussion, dialogue presentation, picture description and interviews. 

 

 (E) Group Discussion 

  Group discussion activity was the first speaking skill activity in which the learners 

participated during the pre and post-tests. While performing in this activity the learners were 

required to discuss the given task among themselves first and then to present their findings and 

understanding in front of the whole class. Their performance in this activity is given as follows:  

    

Table 5 

Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of 
 communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

3 10 8 8 6 3 9 10 8 5 

Learners’ 
percentage 

8.6   
 % 

28.
6% 

22.
8% 

22.
8% 

17.
1% 

8.6
% 

25.
7% 

28.
6% 

22.
8% 

14.
3% 

  

 The table above shows that the overall performance of the learners remained low in this 

task. For instance, 8.6% of the learners did not present any obvious effort to participate in the 

group discussions and then to present their findings. In the same way, a great majority of 51.4% of 
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the learners offered a little or only some effort to complete the task. On the other hand, exactly 

40% of the female participants offered real efforts while they attempted this given task. 

 As far as the variable of amount of communication is concerned, it can be observed that 

the information presented by the learners during the task was mostly irrelevant to the chosen 

poems or their topics or themes. Such as, the information presented by 8.6% of the participants 

was completely irrelevant or insufficient. Similarly, 54.3% of the learners presented such 

information which was only a little related to the task given. Opposite to it, 37.1% of the learners 

remained mostly relevant and pertinent in their presentations and discussions during the task.  

 

Table 6 

 Scores of Learners in Group Discussion Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3  4 

 
No. of 

learners who 
performed 

the task 

2 10 10 8 5  9  9 10  4  3 

Learners’ 
percentage 

5.7 
 % 

28.
6% 

28.
6% 

22.
8% 

14.
3%

25. 
7% 

25. 
7% 

28. 
6% 

11. 
4% 

8.6 
 % 

 

 Similarly, a glance over the variable of comprehension presented in the table above shows 

that the language or expressions produced by the majority of the learners were mostly 

incomprehensible. For example, 5.7% of the participants offered incomplete sentences or 

expressions which made their presentation incomprehensible. Likewise, 57.1% of the learners 

were only partially understandable during their demonstrations. However, 37.1% of the 
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participants remained mostly successful in presenting themselves comprehensibly and 

understandably.     

  The data presented in the table above signifies that the participants’ performance in the 

variables of fluency, vocabulary, and grammar remained even lower than the variables of effort, 

amount of communication and comprehensibility, discussed in the previous table. For instance, the 

utterances of 25.7% of the learners were full of unnatural halts and pauses which made their 

presentations not only artificial but at times incomprehensible as well. In the same way, 54.3% of 

the participants offered such conversation which had some unnatural pauses and fragmentary 

deliveries. Opposite to it, only 20% of the female learners carried out the task with good fluency 

and unnecessary pauses most of the times. 

 The next table presents the group 2 performance in the speaking skill with regard to the 

variables of vocabulary, and grammar.   

 

Table 7 

Scores of Learners in Group Discussion Activity 

 

Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

  6  10  10   5   4  10  10   7   5  3 

Learners’ 

percentage 

17. 

1% 

28. 

6% 

28. 

6% 

14. 

3% 

11. 

4% 

28. 

6% 

28. 

6% 

20 

% 

14. 

3% 

8.6 

 % 
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  As far as the variable of vocabulary is concerned, it is observable that the majority of the 

participants were unable to offer appropriate as well as accurate vocabulary during the group 

discussion task. Such as, where 17.1% of the participants’ speeches offered inappropriate 

expressions and vocabulary mostly, there 57.1% of the learners remained only partially or a little 

relevant to the topic during their performance. In contrast, 25.7% of the learners employed 

adequate as well as appropriate vocabulary while they attempted the given task of group 

discussion.   

  The last variable presented in the table above is that of grammar and it is obvious through 

the data that most of the utterances produced remained grammatically incorrect. For example, 

28.6% of the participants did not present accurate grammatical structures at all, during their 

discussion. In the same way, 48.6% of the learners remained grammatically correct only to some 

extent, as far as their language is concerned. However, the sentences and expression offered by 

20% of the female participants exhibited a better control on the basic grammatical structures of 

the learners.  

  On the whole, the performance of the female learners of group 2, in this post-test speaking 

skill activity remained poor as the majority of the learners were unable to discuss the task fluently 

and confidently with appropriate as well as adequate vocabulary and grammatical structures.    

 

(F) Dialogue Presentation     

As we have discussed previously, the activity dialogue presentation has proved to be 

difficult for the learners of both the groups of both the genders. Even though the experimental 

classes helped the male and female learners to work together and develop their communicative 

skills yet they were not competent enough to perform well by extending the discussion with rich 

vocabulary and appropriate expression. Similarly, the learners of group 2 who attended their 
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regular/routine classes found it even more difficult to present fluent dialogue discussions on the 

chosen topics. The performance of female learners group 2, in this activity is given below: 

 

Table 8 

Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of  
communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of  

learners who 
performed  

the task 

6 8   8 8 5 5 9 10 7 4 

    Learners’ 
   percentage 

17.
1% 

22.
8% 

22.
8% 

22.
8% 

14.
3% 

14.
3% 

25.
7% 

28.
6% 

20
% 

11.
4% 

 

 The data presented in the table above demonstrates that not only that the learners were less 

interested in performing the task, the information offered by them was also irrelevant mostly. For 

example, 17.1% of the learners did not exhibit any effort to develop the dialogue discussion while 

they attempted the task. In the same way, a majority of 45.7% of the learners’ effort level 

remained low throughout the task. In contrast, 37.1% of the participants presented an interest in 

the task and showed an effort to perform it properly.  

 Similarly, as far as the amount of communication is concerned the majority of the learners 

presented very brief rather incomplete information. For instance, 14.3% of the participants 

presented unfinished expressions or sentences mostly. Likewise, the discussions of a great 

majority of 54.3% of the learners were sufficient and adequate to some extent only. Opposite to it, 

only 31.4% of the learners offered adequate and sufficient information to develop the dialogue 

discussion in a comprehensible manner. 
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Table 9 

 Scores of Learners in Dialogue Presentation Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3  4 

 
No. of 

learners who 
performed 

the task 

4 10 9 7 5 9 9 10  4  3 

Learners’ 
percentage 

11.
4% 

28.
6% 

25.
7% 

20
% 

14.
3%

25.
7%

25.
7%

28.
6%

11. 
4% 

8.6 
 % 

 

 The next variable presented in the table is that of comprehensibility. The data presented in 

the table shows that presentations of 11.4% of the learners was almost completely 

incomprehensible. Likewise, 54.3% of the participants were partially comprehensible during the 

task.  However, the dialogue presentations of 34.3% of the learners were comprehensible and 

understandable most of the times during the task. 

 The data presented above demonstrates that the dialogue discussions produced by the 

majority of the female participants was marked with many unnatural pauses and hesitation. Such 

as, the conversations of 25.7% of the learners had many pauses and halts in them which seriously 

hampered the development of the dialogues. In the same way, a great majority of 57.1% of the 

participants offered incomplete expressions and thoughts with frequent pauses and breaks during 

their presentations. Opposite to it, only 20% of the participants were able to carry on with the task 

without inserting many unnatural halts and breaks during the dialogue presentations.  

 The table below represents the learners’ performance in the dialogue presentation activity 

concerning the variables of vocabulary and grammar. 
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Table 10 

Scores of Learners in Dialogue Presentation Activity 

 
Total  number 

of  learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

7 10 10 5 3 9 10 9 4 3 

Learners’ 
percentage 

20
% 

28.
6% 

28.
6% 

14.
3% 

8.6
% 

25.
7% 

28.
6% 

25.
7% 

14.
3% 

8.6  
 % 

 

    As far as the variable of vocabulary is concerned, it is evident from the data presented in 

the table above that majority of the learners offered inaccurate and inadequate vocabulary most of 

the time while they attempted this given task. For example, 25.7% of the participants were unable 

to offer the adequate vocabulary or expressions that were necessary to develop a natural dialogical 

discussion. Similarly, 54.3% of the learners presented such expressions and words which were 

accurate and sufficient to some extent only. However, the expressions or vocabulary offered by 

22.8% of the participants was mostly sufficient as well as accurate which made the logical 

development of the task possible.  

  Grammar is the last variable discussed in the table above. The data presented in the table 

shows that the performance of the learners remained poor as far as the variable of grammar is 

concerned. For instance, 25.7% of the learners produced such sentences which were full of 

grammatical errors making it difficult to comprehend their dialogue discussions. Similarly, a 

majority of 54.3% of the participants did not express themselves without making many 

grammatical mistakes. Opposite to it, only 20% of the learners exhibited an emerging control on 

the basic structure of grammar.  
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(G) Picture Description       

The next post-test activity in which the group 2 female participants took part was picture 

description-the activity in which the learners felt rather confident to participate and perform than 

the other speaking skill activities included in the test. Thus, the data collected in the previous pre 

and post-tests picture description activities reveals that the learners’ performance remained 

comparatively better in this activity.  

 The performance of the female learners in this task, during the post-test is demonstrated 

in the table below:  

 

Table 11 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed  

the task 

2 9 10 9 5 4 9 10 6 6 

Learners’ 
Percentage 

5.7   
 % 

25.
7% 

28.
6% 

25.
7%

14.
3%

11.
4% 

25.
7% 

28.
6% 

17.
1% 

17.
1% 

 

As the data presents, the majority of the female learners did not perform well in the 

variables of effort, amount of communication and comprehensibility in the picture description 

speaking skill. For example, 5.7% of the learners did not demonstrate any effort to participate in 

the task whereas; very little effort was exhibited by a majority of 54.3% of the participants during 

the activity. On the other hand, only 40% of the participants participated in the task with a keen 

interest as well as concentration.  
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 As far as the amount of communication is concerned, the participants, most of the time 

remained irrelevant. Such as, the information provided by the 11.4% of the learners was 

completely irrelevant whereas; the details offered by 54.3% of the participants were relevant only 

to some extent to the information provided in the given pictures.  In contrast, the percentage of the 

participants who presented relevant and appropriate information mostly during the task remained 

as 34.3% as well.     

 

 Table 12 

 Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

2 8 8 9 8 8 7 6 8 6 

Learners’ 
Percentage 

5.7 
% 

22.
8% 

22.
8% 

25.
7%

22.
8%

22.
8%

20
% 

17.
1%

22.
8%

17.
1% 

 

 The third variable presented in the table above is that of comprehensibility. As the 

statistical data highlights, the information offered by 5.7% of the learners remained either 

incomprehensible completely or only isolated words and expressions were understandable. In the 

same way, 45.7% of the participants exhibited such language which was partially comprehensible 

only. On the other hand, whatever information was verbalized by 48.6% of the participants was 

mostly understandable and comprehensible. 

Though the picture description was rather an easy task for the learners (as discussed 

above) yet the most of the female learners did not appear to be naturally fluent during the task. 
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For instance, 22.8% of the participants had many unnatural pauses and halts in their presentations. 

Similarly, 37.1% of the learners offered some fragmentary deliveries and pauses in their 

discussions. Opposite to it, only 40% of the girls were naturally fluent and confident during the 

picture description task.    

After the discussion of the performance of the learners in the picture description activity 

in the variables of effort, amount of communication, comprehensibility and fluency the next table 

offers the participants performance regarding the variables of vocabulary and grammar.         

 

Table 13 

Scores of Learners in Picture Description Activity 

 
Total number 

of learners 

Spoken skills 

         Vocabulary            Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

8 8 6 7 6 8 9 9 5 4 

Learners’ 
Percentage 

22.
8%

22.
8% 

17.
1% 

20
% 

17.
1% 

22.
8% 

25.
7% 

25.
7% 

14.
3% 

11.
4% 

  

  It is clearly observable from the data presented in table 13 above that the vocabulary and 

expressions employed by majority of the learners were mostly inadequate as well as inaccurate. 

For example, 22.8% of the female learners presented such expressions and vocabulary which was 

inaccurate and insufficient to the details provided in the pictures. Likewise, 40% of the 

participants were somewhat inaccurate as far as the vocabulary offered by them is concerned. On 

the other hand, 37.1% of the participants demonstrated the use of a rich vocabulary to describe the 

information presented in the given pictures.  
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 In the same way, the grammatical structures of the sentences spoken were more than often 

inappropriate. For instance, 22.8% of participants had no control on the basic structures of the 

language whereas 51.4% of the female learners demonstrated some command on the proper and 

appropriate use of grammar. In contrast, only 25.7% of the participants exhibited an emerging 

control on the basic grammar structures.  

 

(H)  Interviews      

The last post-test activity in which the female learners of group 2 participated was 

interviews. The activity was designed to assess the learners’ performance in the face-to-face 

situations.  The table presented below represents the performance of learners in this activity: 

 

 Table 14 

 Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Effort Amount of communication 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

4 9 10 7 5 3 10 10 8 4 

Learners’ 
Percentage 

11.
4% 

25.
7% 

28.
6% 

20
% 

14.
3% 

8.6 
 % 

28.
6% 

28.
6% 

22.
8% 

11.
4% 

 

Though in interviews, every participant took part in the discussion but majority of the 

learners did not perform actively nor did they demonstrate any effort to explain and discuss their 

ideas at length. Such as, 11.4% of the participants hardly responded to any question asked during 

the interviews whereas 54.3% of the learners remained somewhat interested in performing the 
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task by giving too brief and concise answers mostly. Opposite to it, 34.3% of the female learners 

demonstrated usually high effort towards explaining their ideas and thoughts.  

As far as the amount of information communicated is concerned, like in the previous 

activities, most of the information presented was irrelevant. For example, 8.6% of the participants 

offered such information which was mostly irrelevant or unrelated to the questions asked. In the 

same way, 57.1% of the learners presented some related and appropriate information. On the other 

hand, 34.3% of the learners offered relevant information mostly.    

 

 Table 15 
 Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Comprehensibility  Fluency  

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 

the task 

4 8 8 8 7 5 10 9 7 4 

Learners’ 
percentage 

11.
4% 

22.
8% 

22.
8% 

22.
8%

20
% 

14.
3%

28.
6%

25.
7%

20
% 

11.
4% 

 

Similarly, the information provided during the interviews was partially comprehensible 

and understandable, as presented by the data of table 15. For instance, 11.4% of the participants 

remained completely incomprehensible whereas 45.7% of the female learners presented 

somewhat comprehensible information as only short sentences and expressions were 

understandable. Opposite to it, the information provided by 42.9% of the participants was mostly 

comprehensible and understandable.    

Like the previous variables, the performance of the female learners of group, in the 

variables discussed in the table 15 above also remained poor as most of the participants proved to 
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be hesitant and they did not provide adequate vocabulary as well as accurate grammatical 

structures during the task. For instance, the utterances of 14.3% of the learners were marked with 

many halts and unnatural pauses which made it difficult to understand them most of the times. 

Similarly, 54.3% of the participants frequently offered a number of fragmentary deliveries having 

unnatural pauses in them during the task. On the other hand, the conversation of only 31.4% of the 

participants had very few or no unnatural pauses and halts.  

  In the next table, the learners’ performance in interviews regarding the variables of 

vocabulary and grammar will be discussed and analyzed. 

 

Table 16 

 Scores of Learners in Interviews Activity 

 
Total number 

of learners 

Spoken skills 

Vocabulary Grammar 

35 0 1 2 3 4 0 1 2 3 4 

 
No. of 

learners who 
performed 
 the task 

5 10 9 7 4 6 9 9 6 5 

Learners’ 
percentage 

14.
3%

28.
6% 

26.
3% 

20
% 

11.
4% 

17.
1% 

25.
7% 

25.
7% 

17.
1% 

14.
3% 

 

 Similarly, the vocabulary provided by most of the participants was also either incomplete 

or remained insufficient. Such as, 14.3% of the learners used inaccurate as well as inadequate 

vocabulary while they responded to the questions asked. Likewise, 54.3% of the learners offered 

somewhat incomplete and inaccurate expressions to express themselves. In contrast, only 31.4% 

of the participants provided adequate and accurate vocabulary and expressions as they explained 

their opinions and ideas. Thus, the learners performed the same in the variables of vocabulary and 

fluency.   
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 The sentences spoken by the participants during this activity were mostly marked with 

many grammatical errors. Such as, 17.1% of the learners offered such expressions and sentences 

which were, most of the times, grammatically incorrect. In the same way, 51.4% of the 

participants were partially accurate in their usage of grammatical structures. However, the 

percentage of the learners who presented grammatically correct and accurate language remained 

as only 31.4%.     

 After the individual analysis of all the four speaking skills, the learners’ performance will be 

discussed comparatively. For this comparative analysis, the following graph is designed that 

shows how the learners have participated and performed in different activities and skills of the 

post-test, comparatively.    
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Figure 3: Comparison Graph of Group 2 Female Learners’ Performance in Speaking Skill 

Activities   

 The statistical data revealed in the graph above, asserts that like the pre-test, the 

participants achieved the highest percentage of 46.1% in the activity picture description during 

the post-test as well. It means that the female learners were comparatively comfortable to discuss 

the information that was presented in the pictures given to them instead of imparting the abstract 

information such as extended discussions or ideas where a variety of expressions or multiplicity of 
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vocabulary is generally required. In contrast, the activity where the learners presented the least 

percentage of 40% only was dialogue presentation. The participants did not represent the ability 

to take on turns during the conversations, which hindered the natural flow of the dialogue 

presentation. Similarly, in group discussion and interview activities the participants’ performance 

remained low with the percentages of 42.3 and 45.3 percent respectively.  
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6.2 Comparative Analysis of Male and Female Learners’ Performance 

in Pre and Post Tests 

  

  Though above analysis, presented in complete Section 6.1, explains the performance of 

both male and female learners of control and experimental groups in detail, yet to evaluate this 

performance of the learners with reference to their performance in the pre-test a comparative 

analysis is essential. It is also important to comparatively discuss the performance of both the 

male and female group learners in the post-test to evaluate the difference (if any) in their 

performance after attending experimental and routine classes. 

   For the said purpose, the learners’ overall performance in pre and post test activities is 

comparatively presented in the graph form. Each graph highlights the difference between the 

performance of control and experimental groups of the same gender.  The first two bars indicate 

control group performance whereas the third bar highlights the performance of the experimental 

group.  

 

 6.2.1 Comparative Analysis of Control & Experimental Group Male Learners’  

  Performance in Pre & Post Listening Skill Activities   

 

  The following graph highlights the performance of group 1 (control group) male learners 

with reference to group 2 (experimental group) male learners, in listening skill activities, in the 

pre and post-tests comparatively:  
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Figure 1: Comparison Graph of Group 1 & 2 Male Learners’ Performance in Listening Skill 

Activities of Pre and Post-Tests 

 
  The graph above represents the overall percentage of control group male learners in 

listening skill activities of the pre and post-tests. The first two bars show group 2 learners’ 

percentage in the pre and post-test respectively whereas the third bar symbolizes the percentage of 

experimental group learners in the post-test. A glance over the table above demonstrates an 

obvious difference between the percentage of group 1 and group 2 learners as far as their post-test 

is concerned. But before this difference is discussed, the performance of male group 2 learners in 

pre and post-test will be discussed, first. 

  As the learners had already participated in these activities during the pre-test, they found it 

rather easy to attempt them during the post-test and performed a little better than the pre-test. For 

example, the highest percentage achieved in the pre-test was only 41.1% whereas this percentage 

remained as 45.1% in the post-test. Similarly, the least percentage secured in the pre-test was 28% 

which was observed to be 33.7% in the post-test. The cloze activity is the one in which the 

learners showed a greater difference between the percentages of the pre and post-test as they 

remained as 36.3% and 44% respectively. The only post-test activity in which the learners’ 

performance remained even lower than the pre-test was information extraction as the percentage 

attained in it was only 40.6% in comparison with the 41.4% of the pre-test. 
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   The diversity between the post-tests of both the groups i.e. group 1 and group 2, however, 

is noticeable. This diversity signifies that the experimental classes had helped the learners to 

improve their second language communicative skills. Thus the group 1 learners performed better 

than the group 2 learners who attended their routine classes. For instance, in contrast to the 

highest percentage of 45.1% of group 2 learners, the highest percentage achieved by the group 1 

participants remained as 55.8%. Similarly, as discussed above, the least percentage attained by the 

group 1 and group 2 learners in the post-test was observed to be as 33.7% and 47.9% respectively 

with a mark difference of 14.2% between the two.  

 In the same way, the performance of the participants in the second and the last activity 

also remained distinct. For example, in the second activity which was information extraction 

group 1 learners attained 52.3% whereas the group 2 participants performed up to 40.6% only. 

Similarly, in the cloze activity the performance of group 1 and 2 participants remained as 44% and 

53.4% respectively. Over all, it can be analyzed that though the performance of the learners of 

both the groups was improved in the post-test yet the learners of experimental group performed 

better than the other group who attended the routine classes.  

 

 6.2.2 Comparative Analysis of Control & Experimental Group Male Learners’  

 Performance in Pre & Post Speaking Skill Activities 

   

  Like listening skill activities, it was observed that male learners of experimental group 

performed better than the male learners of control group, as far as speaking skill activities are 

concerned. The following graph highlights the performance of the both the group learners in the 

pre and post-test speaking skill activities, comparatively:  
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Figure 2: Comparison Graph of Group 1 & 2 Male Learners’ Performance in Speaking Skill 

Activities of Pre and Post-Tests 

 

 A glance over the table above presents that the performance of group 2 male learners 

remained almost the same in pre and post-test speaking skill activities. Though the learners have 

shown an improvement in the post-test yet this improvement is really very insignificant. For 

example, the highest percentage achieved in the pre-test was 46% whereas this highest percentage 

in the post-test, with a little improvement remained as 46.3% only. Similarly, there is a very 

insignificant difference between the least percentages of pre and post-tests’ dialogue 

presentations with 39.4 and 40.3 percent respectively. As far as the activities of group discussion 

and interviews are concerned they also had very diminutive difference in the performance of the 

learners in pre and post-tests.    

 In contrast, when we compare the performance of group 1 and group 2 learners in the 

post-test, the difference is quite significant. For example, the learners of experimental group were 

able to achieve the highest percentage of 57.9% in the same activity in which the group 2 learners 

attained the highest percentage of 46.3% only. In the same way, the least percentage achieved by 

the group 1 participants was 47.8% which was even higher than the highest percentage acquired 
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by group 2 learners. Similarly, another significant difference between the performances of the 

learners of both the groups is noticeable in the activity of interviews with 56.7 and 43.9 percent. 

This difference indicates that the experimental classes provided the learners with the confidence 

to express themselves more confidently as well as impressively while participating in the task of 

interviews.     

 Over all, the performance of experimental group learners indicates that the collaborative 

language learning environment, created in the classroom, has effectively supported them in 

improving their vocabulary, fluency, grammatical structures and relevancy of expressions. This 

improvement has naturally led them towards participating in activities like group discussions and 

dialogue presentations more fluently and confidently.   

 
 

 6.2.3 Comparative Analysis of Control & Experimental Group Female Learners’  

  Performance in Pre & Post Listening Skill Activities 

 

  Not only that the male learners presented an improvement in post-test activities, the 

female learners also took advantage of the opportunities given to them during the experimental 

study classes. It was observed that they also performed listening and speaking skill activities with 

enhanced interest, confidence and fluency.  

  The following graph highlights the performance of the female participants of control 

group with reference to the performance of experimental group female learners in the pre and 

post-test listening skill activities.  
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Figure 3: Comparison Graph of Group 1 & 2 Female Learners’ Performance in Listening Skill 

Activities of Pre and Post-Tests 

 

  The graph above represents the overall percentage of female learners in listening skill 

activities of the pre and post-test. The first two bars show group 2 learners’ percentage in the pre 

and post-test respectively whereas the third bar symbolizes the percentage of group 1 learners in 

the post-test. A glance over the table above demonstrates an obvious difference between the 

percentage of control and experimental group learners as far as their post-test is concerned. But 

before this difference is discussed, the performance of female group 2 learners in pre and post-

tests will be discussed. 

  As the female learners had already participated in these activities during the pre-test, 

they found it rather easy to participate in the same activities during the post-test and performed 

comparatively better than the pre-test. For example, the highest percentage achieved in the pre-

test was only 40.9% whereas this percentage remained as 41.8% in the post-test. Similarly, the 

least percentage secured in the pre-test was 31.1% which was observed to be 31.6% in the post-

test. Likewise, information extraction was the activity in which the learners achieved the 
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percentages of 38 and 40 percent, respectively. Thus, overall there is no significant difference 

observable between the pre and post-test performances of the female learners of group 2.  

  The diversity between the performances of both the groups i.e. group 1 and group 2, 

however, is quite significant. This diversity signifies that the experimental classes had positively 

helped the female learners to improve their second language communicative skills. Thus the 

experimental group performed better than the control group who attended their routine classes. 

For instance, in contrast to the highest percentage of 51.1% of group 1 learners, the highest 

percentage achieved by the group 2s participants remained as 41.8%. Similarly, as discussed 

above, the least percentage attained by the group 1 and group 2 learners in the post-test was 

observed to be as 31.6% and 42.1% respectively with a mark difference of 10.5% between the 

two.  

  In the same way, the performance of the participants in the second activity which was 

information extraction, group 1 learners attained 46.3% whereas the group 2 participants 

performed up to 40.5%. Over all, it can be analyzed that though the performance of the learners of 

both the groups was improved in the post-test yet the learners of experimental group performed 

better than the other group who attended the routine classes.   

It was observed that the experimental group participants felt comfortable with the spoken 

language produced both in native as well as non-native accents and responded well to the tasks. 

Similarly, they were less confused in recognizing the words having similar sounds as well as 

making out the intended meaning by relating the idea and spoken extracts within their particular 

contexts. On the whole, female learners of experimental group showed a visible confidence in 

comprehending English spoken in different situations and responded well to the tasks given.        
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 6.2.4 Comparative Analysis of Control & Experimental Group Female Learners’  

  Performance in Pre & Post Speaking Skill Activities 

        

 Like listening skill activities, the performance of the female learners of experimental 

group remained better than the female participants of routine class or control group. The 

difference between the performances of both the groups is illustrated in the graph below:  
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Figure 4: Comparison Graph of Group 1 & 2 Female Learners’ Performance in Speaking Skill 

Activities of Pre and Post-Tests 

  

 A glance over the graph above presents that the performance of the group 2 female 

learners remained almost the same during the pre and post-tests speaking skill activities. Though 

the learners have shown an improvement in the post-test yet this improvement is really very 

insignificant. For example, the highest percentage achieved in the pre-test was 45.1% whereas this 

highest percentage during the post-test, with a little improvement remained as 46.1% only. 

Similarly, there is a very insignificant difference between the least percentages of pre and post-

tests’ dialogue presentations with 38.6 and 40 percent respectively. 

  As far as the activities of group discussion and interviews are concerned they also 

represent very diminutive difference in the performance of the learners during the pre and post-

tests. Such as, only 0.2% improvement is offered by the female learners of routine classes as far as 
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group discussion activity is concerned. Similarly, the performance of the participants did not vary 

a great deal during the pre and post-tests as the percentages achieved remained as 44.6% to 45.3% 

respectively.     

  In contrast, when we compare the performance of group 1 and group 2 female learners 

during the post-test, the difference is quite considerable. For example, the participants of 

experimental group were able to achieve the highest percentage of 52.7% in the same activity in 

which the group 2 learners attained the highest percentage of 46.3% only. In the same way, the 

least percentage achieved by the group 1 participants was 43.4% whereas group 2 participants 

performed as low as 40% in the same activity. Similarly, another significant difference between 

the performances of the female learners of both the groups is noticeable in the activity of 

interviews with the percentage of 51.2 and 45.3 percent. This difference indicates that the 

experimental classes provided the learners with the confidence to express themselves more 

confidently as well as impressively while participating in the task of interviews.  

 Over all, the performance of the learners in the post-test activities showed that the 

communicative skills of the learners improved after they had participated in collaborative L2 

learning activities designed and implemented under the scaffolding language learning guidelines 

and principles. However, to critically evaluate the effectiveness of this new approach to L2 

learning with the perspectives of the participants of the study a questionnaire was conducted. The 

details of the questionnaire development and implementation as well as the analysis of the data 

collected through it are given ahead. 

 
6.3 T-test Analysis 

 
  The detailed comparative analysis of the performance of the participants of the study in 

pre and posttest given above highlights the difference between the two performances clearly. 
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However, as this research involves statistical representation of the data, T-test has also been 

applied to find out the difference numerically. Basically, T-tests are used to check whether two 

sets of measure are essentially different or not. In order to measure the difference between the pre 

and posttest performance of the learners T-test was applied at the data collected. The results of T-

test analysis are presented in the tables below.   

 
6.3.1 T-test Application on Listening Skill Pre and Post-test Data  

 
The table given below represents the comparative results of pre and posttest findings 

of listening skill activities.   

 
Paired Samples Test of Listening Skill Activities  
 

  

Paired Differences 

T df 
Sig. (2-
tailed) Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

95% Confidence 
Interval of the 

Difference 
Lower Upper 

Pair 
1 

pre_test1 - 
post_test1 

.000 2.720 .820 -1.828 1.828 .000 10 1.000

Pair 
2 

pre_test2 - 
post_test2 

.182 2.523 .761 -1.513 1.877 .239 10 .816

Pair 
3 

Pre_test3 - 
Post_test3 

.000 2.757 1.125 -2.893 2.893 .000 5 1.000

Pair 
4 

Pre_test4 - 
Post_test4 

.000 2.324 .701 -1.561 1.561 .000 10 1.000

Pair 
5 

Pre_test5 - 
Post_test5 

.000 2.191 .661 -1.472 1.472 .000 10 1.000

Pair 
6 

Pre_test6 - 
Post_test6 

.000 1.673 .505 -1.124 1.124 .000 10 1.000

Pair 
7 

Pre_test7 - 
Post_test7 

.000 2.608 1.065 -2.737 2.737 .000 5 1.000

Pair 
8 

Pre_test8 - 
P0st_test8 

.000 1.549 .467 -1.041 1.041 .000 10 1.000

  

The table given on the previous page represents Significance Difference from .816 to 

1.000. As per the statistical results given, the significant difference between the two sets of 

measures though not very high yet exists and hence it can be claimed that the experimental 
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treatment proved to be effective in enhancing listening skill efficiency of the participants of the 

study.  

   

6.3.2 T-test Application on Speaking Skill Pre and Post-test Data 

  The table given below demonstrates the statistical analysis of the speaking skill data 

produced in ore and posttests.  

 

Paired Samples Test Speaking Skill Activities 
 

  

Paired Differences 

t Df 
Sig. (2-
tailed) Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

95% Confidence 
Interval of the 

Difference 
Lower Upper 

Pair 
1 

pre_test1 - 
post_test1 

.200 2.280 1.020 -2.631 3.031 .196 4 .854

Pair 
2 

pre_test2 - 
post_test2 

-.200 2.280 1.020 -3.031 2.631 -.196 4 .854

Pair 
3 

pre_test3 - 
post_test3 

.200 2.775 1.241 -3.245 3.645 .161 4 .880

Pair 
4 

pre_test4 - 
post_test4 

.000 2.915 1.304 -3.620 3.620 .000 4 1.000

Pair 
5 

pre_test5 - 
post_test5 

-.200 2.588 1.158 -3.414 3.014 -.173 4 .871

Pair 
6 

pre_test6 - 
post_test6 

.000 1.414 .632 -1.756 1.756 .000 4 1.000

Pair 
7 

pre_test7 - 
post_test7 

.000 2.449 1.095 -3.041 3.041 .000 4 1.000

Pair 
8 

pre_test8 - 
post_test8 

-.200 1.483 .663 -2.042 1.642 -.302 4 .778

 

  The T-test paired sample test table above shows Significance Difference in various ranges. 

Like listening skill activities, the difference emerged in speaking skill posttest results does not 

appear to be very significant, however, it definitely demonstrates the effectiveness of scaffolding 

English language teaching for the purpose of improving communicative competence of the 

learners. 
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  As far as the reason of less significance difference in t-test analysis is concerned, it can 

perfectly be justified. As explained earlier in this write up (See Section 3), this experimental 

research was carried out only for three months and as it is an understood fact that second language 

acquisition is takes time, the improvement reflected in the learners suggests that if scaffolding 

language teaching is implemented for longer period, the results can be even more significant and 

encouraging.  

 
6.4 Data Analysis: Pre & Post Experimental Questionnaires 

  
6.4.1 Development of Questionnaires  

The purpose of designing questionnaires was twofold. First, it aimed at collecting the 

views and opinions of the participants of the study regarding the existing system/method of 

teaching English as second language. Thus, pre-experimental questionnaire focused on the fact 

that whether or not the learners were satisfied with the existing method of teaching English at 

intermediate level, as far as the development of listening and speaking skills is concerned. It also 

asked the learners if they felt the need of a new teaching methodology which can enhance their 

communicative skills better.  

Similarly, in order to check the authenticity and validity of the results and findings 

produced in the post-test, post-experimental questionnaire was developed including questions 

related to the experimental activities, effectiveness of collaborative language learning and its 

applicability within our context. The respondents of the questionnaire were the male and female 

learners who had attended experimental study classes.  There were a total of 76 respondents 

having equal number of 38 learners from each gender.    

To collect and analyze data through questionnaires, likert scale was employed so that the 

learners’ response to the effectiveness of collaborative learning environment within our context 
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can critically be evaluated and compared to the results produced during post-test (For details see 

Section 3.6, p 55-58).  

 
6.4.2 Analysis of the Data Collected through Questionnaires 

 
The questionnaires developed to measure learners’ belief and understanding regarding, 

existing method of teaching English and its effectiveness, as well as scaffolding language learning 

approach and its implementation within our context, required the learners to check one option 

ranging from positive to negative or in other words from strongly agree to strongly disagree. This 

closed-ended pattern of questions was chosen for the fact that the population of the questionnaire 

was large (i.e. 76 participants) thus, it would have been difficult for the researcher to compile and 

handle the data in such a large amount, otherwise. Moreover, closed-ended questions are not only 

quicker and easier to answer; the encoding of such responses proves to be more objective and 

accurate as well.  

After collecting the responses of the participants of the study, the data was compiled 

statistically so that it could be compared and analyzed critically. The data analysis is divided into 

two parts: pre-experimental questionnaire and post-experimental questionnaire responses analysis. 

 

        6.4.2.1 Pre-Experimental Questionnaire  

This questionnaire was distributed before implementing the experimental study. 

Consisting of four questions, the questionnaire focused on collecting the responses of the male 

and female learners of experimental group regarding the system/method of teaching English in 

our context. The participants of the study were asked whether or not they find the existing 

approach to teaching English satisfactory as far as enhancement of the communicative skills is 
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concerned or they think that there is a need to change the method of teaching English (See 

Appendix B).  

   

 
   

 Not at All   To some 
  Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F   M    F   M    F        M    F 

Q1              No 
 
                    % 

15 12 20 18    _ 02 03 05   _    _ 

39.5 31.6 52.7 47.4  5.3 7.9 13.2   

Q2              No 
 
                    % 

28 22 10 15    _     _      _    _    _    _ 

73.7 57.9 26.3 39.5       

Q3              No 
 
                    % 

30 29 08 09    _    _    _     _   _   _ 

78.9 76.3 21.1 23.7       

Q4              No 
 
                    % 

  _    _    _   _ 02 04 10 11 26 23 

    5.3 10.5 26.3 28.9 76.3 60.5 

Table 1: Descriptive Statistics  
 
 

The responses of the learners with respect to the questions asked are presented above in 

the form of the table. The table describes the number as well as the percentage of the participants 

responding to different questions on a likert scale. Below is given the detailed discussion of male 

and female learners’ belief and perception about the way is English is taught to them at 

intermediate level in colleges of Pakistan.   

 

  Q1. Method of Teaching English at Intermediate Level 

    Not at All   To some 
   Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F   M    F   M    F        M    F 

Q1              No 
 
                    % 

15 13  20  18    _  02  03  04   _    _ 

39.5 34.2 52.7 47.4  5.3 7.9 10.5   
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  The first question asked in the questionnaire was whether the learners were satisfied with 

the method(s) applied to teach English in our colleges or not, as their performance in pre-test 

particularly was not satisfactory which made it obvious that the method of teaching English for 

communicative purpose is not effective. As far as the responses of the participants are concerned, 

it can be seen that majority of the male and female learners did not approve the way English is 

taught to them.  For example, 36.8% of the learners (both male and female) were not satisfied 

with the teaching of English at all whereas half of the participants of the study were satisfied to 

some extent only.  Opposite to it, only 7 learners out of 76 responded that they were satisfied 

with the teaching method to some extent only.  

  An important factor which is noticeable in the responses is that the male learners are more 

critical towards the English language teaching system than their counterparts. One reason for this 

difference can be that in our culture, boys are allowed to express themselves more boldly and 

straightforwardly whereas the girls are mostly advised not to argue or speak bluntly thus they 

become timid and shy in expressing themselves. However, in both the genders not a single 

participant approved that s/he was satisfied with the method of teaching English at intermediate 

level and their performance particularly in the pre-test and with little improvement in the pos-test 

as well, proved their dissatisfaction as most of the times the learners were unable to complete the 

given tasks effectively (See Section 4 & 6).  

 

Q2. Current Method of Teaching English and Enhancement of Listening Skill 

    Not at All   To some 
   Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F   M    F        M    F 

Q2              No 
 
                    % 

  28  22   10   15    _     _      _    _    _    _ 

73.7 57.9 26.3 39.5       

 



288 
 

  The next question focused on the teaching of English for the purpose of comprehending 

the spoken language both in native and non-native contexts.  As far as listening skill is 

concerned, the participants presented unanimity of views as they thought that the current English 

teaching method is ineffective in making them understand the language spoken in a variety of 

situations as well as accents. Such as, more than 73% of the male learners believed that current 

English teaching method never promote the learning of English for comprehending the language 

spoken in its natural flow whereas almost 26% of the male learners thought that it can help them 

to learn English only to some extent, for the said purpose. Similarly, majority of the female 

learners also strengthened this belief as they also thought that the current style of teaching 

English do not provide them with opportunities to enhance listening skill at all or and for some, 

only to some extent. But, all the learners were unambiguously clear that they were not provided 

with ample practice to master using the targeted language to understand it comprehensively when 

spoken in multiple situations.    

  When these responses are compared with the performance of the learners in pre-test, it 

becomes evident that our learners are generally incapable of relating the spoken information with 

its context and focus on the specific and general information conveyed in the spoken extracts. 

Such as, the collective performance of the male and female learners remained up to 42.6 and 38.9 

percent at the most, respectively as far as listening skill is concerned (For details see Section 4).     

 

  Q3. Current Method of Teaching English and Enhancement of Speaking  

         Skill 

 

   

 

    Not at All   To some 
   Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F   M    F        M    F 

Q3              No 
 
                    % 

 3 0  29  08   09    _    _    _     _   _   _ 

78.9 76.3 21.1 23.7       
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  Like listening skill, the responses of the participants of the study regarding speaking skill 

were unanimous on the fact that during the routine classes they are not provided with the 

opportunities to practice using English to communicate themselves, extend discussions and 

develop dialogues. A great percentage of 77.6 percent male and female learners were convinced 

that there were no such activities planned which can give them opportunity to reproduce the 

language they have been learning during their English classes. Similarly, 22.3% of the participants 

thought that there were very few opportunities to where they could learn to express themselves in 

English. 

  As the responses of the participants make it clear that they lacked at the practice to use 

English to convey themselves or develop discussions, their performance in the pre-test also 

fortified that our learners cannot speak fluently, without making unnatural pauses and halts. For 

example, the highest percentage achieved by the male and female learners during the pre-test 

remained as 47.1 and 45.3 percent respectively (For details see Section 4). This percentage was 

gained in the activity Interviews which included direct questions based on the personal 

information of the learners and though these questions did not include extended discussions, the 

learners were unable to perform half of the task even by giving complete answers with relevant 

expressions and vocabulary.   

  

Q4. Need of New Approach to Teach English for Communicative Purpose 

 

   

 

 

   

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F   M    F        M    F 

Q4              No 
 
                    % 

  _    _    _   _  02   04  10  11  26  23 

    5.3 10.5 26.3 28.9 76.3 60.5 
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The responses of the participants to the previous three questions made it clear that the participants 

of the study were certain of the fact that the way English is taught to them does not render them 

with opportunities to learner English for communicative purpose, thus, another important question 

rises that whether the learners find any need to be introduced with a new teaching approach which 

can focus on enhancing the communicative abilities of the learners, or not.  

  There is a variation in the responses of the participants in response to the need of a new 

approach, as can be seen in data given above. For example, 6 participants were not sure whether a 

new approach might be helpful in enhancing the communicative skills or can prove to be 

implementable in our context. The reason of this uncertainty might be that theses learners lacked 

at the knowledge of different approaches to teaching English and their implementation.   

However, 27.6% of the participants agreed that a new method/approach is needed in order to 

improve the situation of teaching and learning of English. Similarly, a greater number of 49 

learners strongly believed that there must be a new approach which can support and lead them 

towards using English confidently for communicative purpose.  

  When we compare the responses of the learners to the attitude and approach of the 

participants of this experimental study during the implementation of collaborative learning 

activities, their positive and constructive role becomes truly evident. Most of the learners were 

obviously interested in playing their positive role during the implementation of this new approach 

so that they avail the opportunity to enhance their communicative skills.  

   
  6.3.2.2 Post-Experimental Questionnaire 

The post-experimental questionnaire aimed to check male and female learners’ 

perceptions and beliefs about the effectiveness of collaborative language learning in gaining 

competency in English to understand spoken language, both in native and non-native accents, as 

well as to express themselves fluently and efficiently. 
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The table given below represents the responses of the male and female learners regarding  

particular questions asked with respect to their understanding and implementation of the activities 

designed for enhancing the communicative skills in the targeted language i.e. English. 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2: Descriptive Statistics 

It was observed that the responses of the participants of the study strengthened the 

effectiveness of collaborative language learning as most of the participants believed that 

collaborative language learning activities have helped them in improving their communicative 

ability as far as English as a second language is concerned. According to the data, the participants’ 

responses were found as follows: 

 

 

 

    Not at All   To some 
  Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F   M    F   M    F       M    F 

Q5              No 
 
                    %   

  _    _  02   03   _    _  06   09  30 26 

  5.3  7.8   15.9 23.7 78.9 68.4 

Q6             No 
 
                    % 

  _   _ 02 05   _  01  09 10 27 22 

  5.3 13.2   2.6 23.7 26.3 71.1 57.9 

Q7              No 
 
                    % 

  _    _   01   03   _     _   07   09  30  26 

   2.6   7.8   18.4 21.1 78.9 68.4 

Q8              No 
 
                    % 

  _    _   02   02   _   _  11   13  25  23 

    5.3  5.3   28.9 34.2 65.8 60.5 

Q9              No 
 
                    % 

 10   07  20   16   _  02  08  13   _    _ 

26.3 18.4 52.7 42.1  5.3 21.1 34.2   

Q10            No 
 
                    % 

  _   _  02  03  02  02   10  15  24  18 

  5.3 7.9 5.3 5.3 26.3 39.5 63.2 47.4 
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Q1. Collaborative Language Learning Approach and Enhancement of  

       Listening Skill 

 

   

 

 

 

  As far as listening skill is concerned, the performance of the learners in post-test activities 

exhibited an improvement. As discussed in detail in Section 4 & 5, the learners showed a number 

of deficiencies while comprehending the spoken extracts during the pre-test implementation. 

However, after attending collaborative language learning classes planned under the guide lines of 

scaffolding principle of L2 learning, the learners started to comprehend the listening extracts by 

relating the information to its particular context and focusing on the general and specific details 

offered in them. Thus, they showed a noticeable improvement in post-test tasks (For details see 

Section 6.1 & 6.5).  

  The responses of the participants of the study, with respect to the question asked related to 

the effectiveness of CLA in enhancing listening skill, present that majority of them believed that 

this approach has helped the in improving their English language comprehension.  Out of 76 

participants none declined the helpfulness of the activities regarding the listening skill 

improvement. Similarly, for only 6.5% of the learners, collaborative activities proved to be 

helpful to some extent only, whereas a little less than 75% of the participants found these 

activities very helpful in gaining listening proficiency in English. Overall, majority of the learners 

remained in favour of the CLA as far as understanding English, as a second language is 

concerned.       

 

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F   M    F        M   F 

Q1              No 
 
                    % 

  _    _  02   03   _    _  06   09   30  26 

   5.3  7.8   15.9 23.7 78.9 68.4 
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Q2. Collaborative Language Learning Approach and Enhancement of                         

Speaking Skill 

 

   

 

 

 

  Previously (Section 6.3.2.1, p 292-297) the learners have almost unanimously agreed that 

the current method of teaching English does not provide them with the opportunities to learn how 

to speak and communicate in English. After the learners had participated in experimental study 

and were exposed to a variety of activities in which they were supported and lead towards 

learning English to communicate in diverse situations, it became inevitable to ask the learners 

whether they found this new approach helpful in gaining communicative competency or not.   

  Interestingly, the data given above presents a variety of opinions regarding the 

effectiveness of scaffolding method of learning English. For instance, for 7 learners out of which 

5 were females, scaffolding language learning can be helpful but only to some extent. As was 

observed during the implementation of this new approach (For details see Section 5.6), for some 

learners it proved to be difficult to participate in collaborative language learning activities for 

multiple reasons e.g. lack of command on the basic structure of the language or relevant 

vocabulary etc. thus, they found it difficult to adjust themselves in group work and perform the 

roles assigned to them. Similarly, as explained earlier (Section 6.3.2.1) female learners performed 

more passively at times, thus they were more uncertain about the applicability of scaffolding 

language learning approach than their counterparts.  

  Opposite to it, a great majority of learners, however, firmly believed that their speaking 

competency can positively be enhanced by participating in collaborative learning environment. 

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F   M    F        M   F 

Q62              No
 
                    %   

  _   _   02   05   _   01   09   10   27  22 

   5.3 13.2   2.6 23.7 26.3 71.1 57.9 
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For example, an overall percentage of 25% learners shared their trust in the effectiveness of this 

new approach. Similarly, more than 64% of the participants of the questionnaire voted in the favor 

of collaborative language learning approach as they believed that it has surely supported them in 

gaining spoken competency.  

  As far as the results of post-test data analysis are concerned, the performance of the 

learners of both the genders reflected that collaborative language learning activities and tasks had 

supported them in gaining spoken proficiency.  For instance, the learners’ showed an 

improvement in all the basic components of spoken language: effort, amount of communication, 

comprehensibility, fluency, vocabulary and grammar (See Section 6.2 & 6.6). By the end of three 

months experimental study, most of the learners were able to express themselves, on a variety of 

topics as well as in diverse situations though in simple words and sentences without having full 

command on the relevant vocabulary, language structure and fluency.  It means that the post-test 

results and the responses of learners collected through questionnaire comply with each other and 

strengthen the findings of this experimental study.  

 

Q3. Group/Pair Work and Enhancement of Communicative Skills 

 

    

 

 

   Within our teaching-learning culture, the learners are seldom provided with opportunities 

to work in groups or pairs to practice learning collaboratively. They rarely have the activities 

which can lead them towards sharing the responsibilities of generating and developing discussions 

by taking turns and eventually creating meaningful situations where a shared body of knowledge 

successfully emerges.  

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F   M    F        M   F 

Q3              No 
 
                    % 

  _    _   01   03   _     _   07   09  30  26 

   2.6   7.8   18.4 21.1 78.9 68.4
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   During the pre-test, the performance of the participants of the study reflected that they 

were incapable of leading the discussions and conversations by maintaining the natural flow of the 

language. However, when their performance is compared to the results of the pos-test activities, 

the improvement becomes obvious.  For instance, in Picture Description activity, where the 

learners were supposed to discuss the details of the given pictures among themselves, in a group 

and then to present their findings in front of the class, the male and female participants presented a 

significant improvement from 47.1% to 57.9% and 44% to 52.7% respectively (See section 6). 

   The responses of the participants to the question asked regarding the efficacy of 

group/collaborative work, present that a majority of 73.7% male and female learners found that 

such activities were definitely helpful in gaining competency as far as listening and speaking 

skills are concerned. Similarly, 19.7% of the participants believed that collaborative tasks were 

effective in making them enhance their communicative skills.  Only 5.3% of the learners 

responded that these activities were of some help while they participated in experimental classes. 

Overall, most of the learners agreed that the collaborative learning tasks and activities were quite 

useful in learning how to communicate effectively in English.  

 

Q4. Collaborative Language Learning and Enhancement of Communicative  

        Skills 

 

    

 

 

 

   As the questionnaire was distributed, the questions were briefly explained to the 

participants of the study so that they had clear idea of what they were asked. Similarly, questions 

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F  M    F       M   F 

Q4             No 
 
                    % 

  _    _   02   02   _   _  11   13  25  23 

    5.3  5.3   28.9 34.2 65.8 60.5
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8 & 9 given above, were almost the same, however, the learners were explained that Collaborative 

Language Learning refers to the whole process of implementation of experimental research 

focusing on teaching English for communicative purpose, with the support and guideline of the 

instructor provided in the form of scaffolds. Whereas the group/pair work refers to the tasks and 

activities particularly. 

   The responses of the learners presented that most of them had deep belief in the 

applicability of collaborative language learning to teach and learn English as a second language.  

An overall percentage of 94.7% of the learners thought that collaborative language learning can 

perfectly be or satisfactorily suitable for enhancing communicative skills. In the same way, for 

5.6% of the participants it can be of some help in learning how to communicate effectively.  

   What is important in the belief and understanding of the participants of the study, 

regarding the group work and collaborative language learning, is that none of them had any 

ambiguity with reference to the effectiveness of this new approach towards developing the 

communicative skills.  Similarly, not a single learner thought that this way of learning English 

cannot be effective. 

 

   Q5. Were Collaborative Language Learning Activities Difficult? 

                           

    

 

 

  During the implementation of CLA, it was observed that the learners found it difficult to take 

part in the activities and tasks where a collective effort was needed to complete the tasks 

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M    F  M    F       M   F 

Q5              No 
 
                    % 

  10   07   20   16   _   02  08   13   _    _ 

26.3 18.4  52.7 4 2.1   5.3 21.1 34.2   
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successfully (See section 5 for details). Thus, it was necessary to analyze that how far the learners 

found CLA difficult to take part in.  

   A glance over the responses given in the table above shows that for 22.4% of the learners, 

these activities and tasks were not difficult at all. However, a fair number of 36 learners out of a 

total of 76 found these activities to be complicated to some extent. In the same way, 27.6% of the 

participants believed that collaborative language learning activities were quite difficult. But none 

of the learners believed that these activities were too difficult to support or facilitate them towards 

enhancing their communicative skills.    

   It can be said that the responses of learners towards the complexity of the collaborative 

learning endeavor reflected a variation in their beliefs. Depending on the prior knowledge and 

command on the language as well as individual’s strengths and weaknesses, for some student 

these activities were not difficult at all whereas, for others they became little complicated. 

Similarly, for female participants of the study, these tasks appeared to be comparatively more 

difficult than their counterparts as they are less exposed to such opportunities (For details see 

section 5).  Nevertheless, irrespective of gender, no participant regarded the activities to be 

complex enough to gain competency and fluency in English as L2.  

 

Q6. Implementation of Collaborative Language Learning Approach in Federal 

Colleges 

   

    

 

    

 

    Not at All   To some 
    Extent 

    Neutral       Fairly       Fully 

Question No.   M   F   M    F  M   F  M    F       M   F 

Q6            No 
 
                    % 

  _   _   02   03  02  02  10   15  24  18 

   5.3  7.9 5.3 5.3 26.3 39.5 63.2 47.4
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   The last question asked in questionnaire referred to the implementation of CLA in Federal 

Colleges of Pakistan. The learners were asked whether they think that CLA can be implemented 

successfully in Federal Colleges of Pakistan for teaching English as L2 or not. Once again, the 

data offered a variety of responses regarding the implementation of CLA which reflects the 

concerns of the participants. 

   An overall percentage of 11.8% of the participants either believed that it can be 

implemented to some extent only or they were not sure about the fact that CLA can be a fruitful 

and productive alternative to the current teaching method(s). One reason for this uncertainty can 

be that there are no collaborative learning or communicative skills oriented activities included in 

the text-books and the participants have been observing that the text-book activities were either 

molded or new tasks based on text-book topics were designed to make them learn how to express 

themselves in English. Similarly, the teachers, in general do not lay emphasis on teaching English 

for communicative purpose, thus they might not be able to carry out collaborative language 

learning approach successfully.  

   Opposite to it, 32.9% of the participants unanimously agreed that CLA can successfully be 

implemented in Federal Colleges of Pakistan. Similarly, a majority of 55.3% of male and female 

learners voted in the favor of CLA as an alternative to the current teaching-learning method or 

approach. In other words, more than 80% of the learners thought that CLA can be implemented in 

our colleges to make the learners improve their listening and speaking skills and communicate in 

English effectively as well as confidently.  

   To sum up, it can be said that the data collected through questionnaires did not offer any 

contradictions to the results of the post-test rather it complimented the post-test findings. Not only 

that the performance of the learners in the post-test signified a noticeable improvement, the 

learners also believed that CLA can be helpful in enhancing their communicative skills.    
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CHAPTER 7 

 
FINDINGS, SUGGESTIONS AND CONCLUSION 

 
The major objectives of this chapter are as follows: 

 To present findings and reflections of experimental research 

 To highlight the factors that hampered the implementation of CLLA 

 To present suggestions to different stake holders 

 To offer the conclusion of this experimental research   

 

This experimental study set out to implement collaborative language learning approach 

with the aim to enhance speaking and listening skills of Pakistani male and female learners of 

Intermediate Level.   For this purpose, this experimental research attempted to analyze, how far 

collaborative language learning approach can improve the communicative skills of the learners at 

college level. Similarly, the study also focused on finding out the major hurdles if any, which may 

impede the successful implementation of this new approach within a Pakistani context. Finally, 

the study critically analyzed how collaborative language learning framework can effectively be 

implemented within the constraints of existing English language teaching system at college level 

in Pakistan.   

To achieve the set goals, this experimental study was divided into three main phases. The 

first step was to evaluate the learners’ existing command on English as far as their communicative 

skills were concerned. Thus, a pre-test was conducted at the beginning of the study to determine 

the major deficiencies. The second and the most important stage was then to carefully implement 

collaborative language learning approach to provide the learners with a stimulating language 
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learning environment in which multiple activities and tasks required them to work collaboratively, 

generating a variety of language and gaining fluency and confidence, day by day. After the 

experimental group learners had attended three months experimental classes, they participated in 

the post-test which helped in analyzing the fact that whether this experimental study has helped 

them in enhancing their communicative skills or not (see section 3 for details). 

 Similarly, the participants of the study also responded to pre and post experimental 

questionnaires which focused on assessing what the learners believed about the effectiveness of 

current language teaching system with respect to gaining communicative competency and if they 

felt the need of introducing a new approach which lays more emphasis on improving the listening 

and speaking skills of the learners. In addition, the questionnaire also asked the learners about the 

usefulness of CLLA as an alternative approach towards learning English for communicative 

purpose as well as its successful implementation within our context (see section 6.3 for details).  

 
7.1 Findings and Reflections of the Experimental Research 

 
 

As already pointed out in the previous sections of the thesis (Introduction and Research 

Methodology), the focus of this research was on teaching English communicative skills including 

listening and speaking skills. The justification for doing this is that these skills are the most 

neglected ones in the teaching and learning process. As mentioned earlier, the major focus is on 

reading and writing skills in our colleges, as is done throughout the country. During the 

experimental classes the researcher observed that despite the fact that present English language 

learning environment does not provide the learners with the opportunities to learn how to 

communicate in English, the learners generally had deep interest in enhancing their 

communicative skills. Thus, they participated actively in most of the activities given to them 
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during the experimental classes which resulted in the significant improvement in their 

performance during the post-test.     

The analysis of the post-tests carried out in the previous chapter to critically assess the 

communicative ability of the learners revealed that all the learners who attended the experimental 

classes performed comparatively better than the learners who had attended the routine classes. 

Though the difference between the performances of the learners in the pre and post-tests was not 

very prominent yet it showed that if scaffolding language learning is applied in our classrooms 

over two years at Intermediate level, it can significantly develop communicative skills in the 

learners to use English more confidently and fluently.       

As depicted in the pre-test activities, the performance of the learners demonstrated many 

deficiencies regarding the communication skills. Not only did they lack at speaking fluently and 

confidently in English, but their listening comprehension of English was marked with many 

hurdles and problems also. Thus, the overall performance of the male and female learners 

remained unsatisfactory in both the skills. This unsatisfactory performance of the learners of both 

the genders is largely attributed to their failure to overcome the natural barriers such as hesitation, 

appropriate vocabulary, ability to initiate and develop discussions etc., they faced during speaking 

and listening in English as a second language. 

A brief over view of the deficiencies discovered during the pre-test regarding listening and 

speaking skills of the learners is given ahead.  

 

7.1.1 Pre-Test Findings of Listening Skill Competency 
 
 
  The pre-test data analysis revealed a number of deficiencies as far as understanding and 

comprehension of spoken English is concerned. These deficiencies and limitations made it 

difficult for the learners to understand the massages, themes, or the information presented in the 
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spoken extracts, produced both in native as well as non-native flow and accents. Some of the 

major difficulties as highlighted by the critical analysis of learners’ performance during pre-test 

activities are briefly explained as follows (see section 4 for details): 

 It was observed that the participants of the study were unable to keep pace with the 

spoken utterances occurred in native as well as non-native flow. Thus, most of the times, 

the learners missed the information required to complete the given tasks. As the learners 

were mostly unable to receive the spoken information effectively, thus they could not 

respond well to the tasks given or to construct meanings of the spoken extracts, relating 

them within their particular contexts or situations.  

 The learners’ performance also revealed that they had a very little command on the 

vocabulary and expressions of English language. Many tasks such as cloze activity, 

information extraction were left incomplete simply because the learners did not know the 

meanings of many words and phrases, even if they were taken from their own text-books. 

Thus, they were unable to accomplish the given tasks successfully, as it was difficult for 

them to make out the sense or the meaning of the spoken language.  

 Similarly, the learners were incapable of generating the overall understanding of the 

spoken extracts in order to focus on the specific information such as names, dates, 

numbers etc. for example the learners could not attempt the activities like information 

extraction successfully as they had no practice of how to focus on the specific details 

while listening to spoken extracts.  

 Another deficiency discovered through learners’ performance in pre-test activities was to 

differentiate between such words which had similar sounds or pronunciation. Spot the 

difference, activity required the learners to listen closely to the given options and then to 
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choose the one which was correct according to the given details or context. However, the 

majority of the learners, irrespective of their gender, remained unable to differentiate 

between the words like swings/things or sheets/seats. 

 As the learners were mostly unable to grasp the overall idea or information presented in 

different tasks, consequently they could not interpret the intended meanings or concepts 

as well. When asked to express and discuss what possible answers or missing information 

can be, the learners mostly remained either quiet or presented very little information 

which proved to be inadequate as well as inappropriate most of the times.   

 The above mentioned deficiencies regarding listening skill comprehension depicted that 

the learners proved to be incapable of demonstrating the fundamental prerequisites of successful 

comprehension of spoken language i.e. receptive, constructive, collaborative and transformative 

orientation (Rost qtd in Gomwalk, 2007, p. 111). In other words, the learners could not receive 

what the speaker(s) said; construct the meanings and messages conveyed; negotiate the meanings 

or understanding and built on meanings with their own imagination and active involvement in the 

listening process.   

 
7.1.2 Pre-Test Findings of Speaking Skill Competency 

 

As discussed in detail in pre-test data analysis chapter (Chapter 4), the learners’ 

performance remained very unsatisfactory as far as their ability to communicate or express 

themselves in English is concerned. Like listening skill, the pre-test analysis highlighted a number 

of deficiencies with regard to spoken fluency, accuracy, relevancy etc. it was noted that learners 

mostly remained incapable of expressing different ideas, initiating and developing the discussions 

and constructing and producing a variety of language as required in various activities given to 
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them in pre-test. Some of the main deficiencies discovered during learners’ pre-test performance 

remained as follows: 

  The major problem faced by learners was that they possessed a very little command on 

English vocabulary including relevant and appropriate expressions and language. Thus, 

they were mostly unable to participate in the given tasks actively as they did not know 

how to express their opinions and ideas confidently and fluently. 

  Similarly, in the activities like group discussions and picture description, the learners did 

not offer the sufficient amount of language which was necessary to create the flow and 

natural development of idea. 

  In addition, the learners seriously lacked at presenting extended stretches of language. It 

was observed that most of the learners and especially female participants of the study 

remained incompetent in offering long sentences or expressions to explain the details of 

given tasks such as picture description activity. In fact, the learners did not have any idea 

how to offer comparisons, contrasts, appearances of people or things or explain the 

activity going on etc. 

 Another deficiency discovered was that the learners performed even poorer when the 

question of presenting abstract ideas or developing the arguments came. For example, the 

learners could not initiate, develop and proceed on in dialogue presentation task as they 

had no prior practice of taking turns and generating natural flow of discussion.  

 Moreover, the learners appeared reluctant to ask for clarifications or explanations, 

whenever needed, which left them with little opportunity to carry on with the tasks such as 

group discussions and pair activities.   

 As the learners had very little command on the vocabulary and appropriate expressions, 

they generally produced such language which was not only insufficient or inadequate, but 
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was full of unnatural pauses and halts also making it almost incomprehensible to 

understand what the said.  

  As far as the structure of the language is concerned, most of the utterances and sentences 

offered by the learners had many grammatical and structural errors in them. Similarly, the 

learners’ pronunciation and accent remained poor throughout their participation in the pre-

test. 

Overall, the learners’ performance irrespective of their gender depicted serious deficiencies 

and weaknesses, while communicating or presenting themselves in English. They remained 

incapable of expressing their ideas, opinions or participating in the conversational tasks fluently 

and coherently.  Their unsatisfactory performance indicated that they were not provided with a 

natural stimulating language learning environment within our context. It also justified the 

learners’ dissatisfaction with respect to the existing English language teaching system and 

approval of a new approach that promises more emphasis on enhancing listening and speaking 

skills of the learners as they responded in pre-experimental questionnaire (see section 6.3 for 

details).     

 
7.1.3 Post-Test Findings of Listening Skill Competency 

 
Once the deficiencies and weaknesses of the learners, regarding listening and speaking 

skills were identified through pre-test analysis, the collaborative language learning activities were 

carefully planned and implemented for a period of three months (see section 3 for details). After 

the experimental classes, post-test was conducted to critically evaluate the performance of the 

learners. It was discovered that the experimental teaching using scaffolding teaching framework 

helped the learners to enhance listening comprehension and speaking fluency, significantly. The 

comparative analysis between the experimental and control group learners’ performance in pre 
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and post-tests brought to light a significant improvement as far as communicative competency of 

the learners is concerned (see section 6.2).  

As far as listening skill competency is concerned, it was observed that the performance of 

the experimental group learners of both the genders was enhanced a great deal after they had 

actively participated in collaborative language learning tasks created and designed to generate the 

natural language learning environment. The following is given the brief description of the specific 

improvements as revealed by the learners’ performance during the post-test activities. 

 The experimental group learners, after being exposed to extensive practice of listening to 

the language produced in native as well as non-native accent and flow, did not find it 

much difficult any more to keep pace with the flow of the language and to understand the 

presented ideas, messages or information. As a result, their overall response to the post-

test activities or tasks proved to be quite satisfactory.  

 Another noticeable improvement discovered was that the learners’ command on English 

vocabulary and expressions was also enhanced considerably. When made to listen to the 

played extracts, the learners performed well by identifying the overall messages or 

information within their respective context and situation. Moreover, they were able to 

discuss the given tasks, make interpretations, ask and give explanations or clarifications 

confidently and fluently than before.  

 Better command on expressions and vocabulary led the learners towards successfully 

identifying the specific information required to complete the tasks such as ‘information 

extraction activity’ and ‘cloze activity’. They appeared to be capable enough of 

comprehending the content and context of the spoken utterances and thus, effectively 

focused on the exact information required to complete the tasks.  
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 Similarly, the experimental group learners were found to be far less confused while 

recognizing and identifying the words having similar sounds or pronunciation than they 

appeared to be in the pre-test.  

 The performance of the learners improved as they vigorously discussed the tasks like ‘spot 

the difference’ among themselves, made the interpretations about intended meanings or 

concepts and the attempted the tasks efficiently.  

In fact, scaffolding listening skill activities, designed under the sociocultural frame work 

of learning and teaching, helped the learners in two ways: they made them to listen English in 

native as well as non-native accents regularly which enhanced their skill to understand the spoken 

messages slowly by slowly, focusing on general as well as specific information; the practice of 

discussing the spoken extracts and their possible meanings among themselves provided the 

learners with the opportunity to use and listen variety of language also. Similarly, the learners also 

practiced to understand different ideas presented in a variety of contexts covering different topics 

and situations.  

  Thus, by the end of three months experimental classes the male and female learners were 

able to perform better than they had already done during the pre-test by focusing on general and 

specific information as well as recognizing the overall ideas, presented in the task accurately and 

attempting the given tasks more confidently. In other words, they were able to receive what the 

speaker(s) said; construct the meanings and messages conveyed; negotiate the meanings or 

understanding and built on meanings with their own imagination and active involvement in the 

listening process.    

 

 

 



308 
 

7.1.4 Post-Test Findings of Speaking Skill Competency 

 The experimental study helped the learners to improve their speaking skill also. By the 

end of the experimental study, the learners’ speaking competency and fluency was improved 

considerably (see section 6.2). The major improvements observed, remained as follows:   

 One of the major hurdles in successful communication was that the learners did not 

possess good command on vocabulary and expressions, in the beginning of the study.  The 

collaborative tasks and language oriented environment supported the learners to gain 

better command on the language and relevant expressions. Thus, they started to participate 

in the given tasks actively by offering relevant and appropriate expressions and language.  

 The enhanced grasp on English vocabulary and expressions assisted majority of the 

learners to present sufficient and adequate amount of language during the collaborative 

activities. For example, the learners defined and explained the information presented in 

the tasks like picture description and croup discussions effectively, maintaining the natural 

pace or flow of discussions, most of the times, which they were unable to do at the 

beginning of the study. There were only a few occasions when the information presented 

was felt to be very short or it did not convey the full idea.   

 Similarly, the learners offered comparatively better extended stretches of language while 

attempting the post-test tasks. Both male and female learners presented long and to some 

extent complex sentences as well as comprehensive accounts of the required information 

by offering comparisons and contrasts wherever needed.  

 In addition, the learners appeared to have better command on presenting abstract ideas or 

developing arguments. Most of them, felt comfortable in initiating the discussions, 

developing the thought or proceeding with the conversation by taking turns and 

responsibilities. However, it was observed that the male participants of the study appeared 
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to be more fluent and confident than their counterparts, in the tasks such as dialogue 

presentation and pair activities.  

 The collaborative activities and language oriented environment created in the classes 

helped the learners to ask for clarifications or explanations, whenever needed, which left 

them with ample opportunities to carry on with the tasks without any difficulty or hurdle. 

It gave them confidence to participate in the tasks more actively and dynamically. 

 The number of unnatural pauses and halts occurring during the discussions and 

presentations were considerably reduced as well.  Thus, the information passed on by the 

experimental group learners mostly remained comprehensible, smooth and effortless.   

 Most of the utterances and sentences offered by the learners also had very few 

grammatical and structural errors in them. Moreover, the overall pronunciation and accent 

of the learners improved remarkably as well. 

 The analysis of the post-test activities makes it evident that the collaborative learning 

environment created with the help of scaffolding language learning instructions and guidelines 

helped the learners in many ways to improve their communicative skills. The learners, after 

practicing using English to discuss different topics among themselves, giving individual 

presentations, initiating and extending dialogues during the three month regular classes, gained 

confidence to express themselves fluently with less unnatural pauses and halts. Similarly, by the 

end of the experimental study period the learners were able to respond coherently and present 

relevant idea regarding the given task though to some extent. Not only that, the language 

produced by the learners also had less grammatical errors than before. Most of the times, the 

learners offered sufficient responses and expressions with reasonable vocabulary to answer the 

questions asked in activities like interviews.  

 It is important to mention here, however, that this experimental study though helped the 

learners to improve and develop considerable fluency in English yet the learners did not master 
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native like fluency or command on the target language. Despite the fact that the participants heard 

a great deal of English and were a part of communicatively oriented environment, the three 

months experimental period seemed to be too less to gain native like fluency and grammatical 

accuracy in English being a second language.     

 
7.2 Factors that Hampered the Implementation of Collaborative Language Learning 

Approach 

 

A number of factors were observed to be impeding the effective implementation of 

collaborative language learning environment during the experimental classes. However, it is 

important to mention here that all these hurdles can be effectively dealt with or handled, if 

necessary measures and precautions are taken. 

The major difficulty faced during the implementation of this experimental research was 

that the text books of English taught to the learners do not support teaching English for 

communicative purpose as they have no activities included to provide the learners with the 

opportunity to enhance their listening and speaking skills. Thus, the researcher had to design 

specific activities so that the learners could practice to learn English for communicative purpose. 

Similarly, the colleges allowed three months experimental study only in which the 

students were supposed to complete their syllabus along with practicing scaffolding language 

learning activities as well. Thus, there was a time constraint and this limited time did not allow the 

researcher to prolong her experimental classes further.  

Another was that the colleges (both boys as well girls’ college) had no audio-visual aids or 

supporting equipment to help conducting communicative activities, particularly relating to 

listening skill activities/tasks which needed to be played in class in order to make learners practice 

listening English in its native as well as non-native flow and accent.   
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Moreover, the participants of the study had rarely practiced to learn English for 

communicative purpose, so they were naturally very hesitant in the beginning to express 

themselves or initiate or develop the discourse. But with the passage of time, most of learners 

started to participate actively in the tasks assigned to them by presenting their ideas and taking 

responsibilities of developing and completing the tasks appropriately.   

        
7.3 Suggestions for Effective Implementation of CLLA 

 
In the light of above findings, some suggestions are presented for different stakeholders 

with the hope that these initiatives will lead to improve the situation of English language teaching 

in Pakistan so that our learners are able to communicate more effectively in English.  

 
7.3.1 Suggestions for the Policy Makers 

 
The condition of English language teaching cannot improve until and unless our policy 

makers take some concrete steps to ascertain that the syllabus books as well as English language 

teaching methods and techniques are focused towards improving the communicative skills of the 

learners. Currently no particular emphasis is given to inculcate the communicative competency in 

our learners. Thus, as discovered through learners’ performance during this experimental study, 

majority of them were not only unable to speak fluently and confidently in English, they could not 

understand/comprehend the spoken messages as well.  

The study also signified, however, that when made to work collaboratively in the activities 

like group discussions, dialogue presentations and picture description, the learners started to 

generate their own language taking initiatives, developing thoughts and explaining ideas. Thus, it 

can be said that if the following measures are taken at the part of the policy makers, the situation 

of English language learning and teaching can significantly be improved:   
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 The books designed for teaching English should be made to include exercises, tasks and 

topics which are directed towards improving the speaking and listening skills of learners, 

as no emphasis is laid on enhancing communicative skills of the learners currently.  

 The textbook publishers and authors should be provided with a comprehensive account of 

what particular language oriented tasks and activities can be included in syllabus in order 

to make English language learning teaching more effective as far as communicative skills 

are concerned.  

 Similarly, such assessment system should be devised that examines the speaking and 

listening skills rather than testing the memory of the learners only. Presently, only reading 

and writing skills are assessed which do not help learners in mastering English for 

communication purpose at all. 

 Similarly, the colleges and institutes should be advised to provide audio-visual aids to the 

learners so that the listening and speaking skill activities can be practiced more efficiently.  

 Another important step which must be taken is to provide proper training to the teachers in 

order to implement collaborative language learning effectively. Currently almost no 

proper training is required in order to teach English as a second language. If the teachers 

are professionally trained in how to motivate the learners; to create stimulating language 

learning environment; to provide the necessary scaffolds to facilitate the learning process-

the situation of English language learning can be improved a great deal.     

 Moreover, there should be regular check as well to analyze how effectively the policies 

are followed and implemented by the concerned authorities such as publishers, text-books 

authors and colleges.  
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7.3.2 Suggestions for the Textbooks Writers 

 
Within our teaching learning system teaching material i.e. textbooks occupy a central 

position as most of the teaching is focused on them. Thus, the writers of textbooks can play a 

crucial role towards creating such syllabus books which focus on the teaching of all the four 

language skills i.e. speaking, listening, reading and writing equally so that our learners do not 

confront with English when they step out of their institutions/colleges. These books should 

include exercises which require the learners to work collaboratively engaging in extensive 

discussions to complete the task so that they are provided with the opportunities to listen to a 

variety of English and practice expressing themselves in the target language. The more often they 

do so the better they will perform.   

To achieve the said purpose, the writers should design exercises, activities and tasks that 

would promote collaborative work i.e. group discussions, dialogue presentations, picture 

description etc. Similarly, to enhance learners’ listening skill, spoken extract activities focusing on 

both native as well as non-native accents can be included in textbooks. Such activities would 

support and lead the learners to listen and respond to English based on variety of situations, 

confidently. Moderate changes like this made in textbooks, can surely bring substantial 

improvement in the communicative skills of our learners, as is evident from the satisfactory and 

enhanced performance of experimental group learners in post-test activities.   

 However, the writers should be beware that the communicative activities should be 

appropriate to learners’ comprehension level, in other words the activities should neither be too 

difficult or too easy to attempt as in both the situations they will not bring any effective 

communicative development in the learners.     
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7.3.3 Suggestions for the Teachers 

 
Similarly, other important stakeholders in teaching learning process are the teachers as 

they make the learners to learn and master various skills. Until and unless, they facilitate the 

effective language learning environment and support the learners to engage in it actively, the 

learners cannot produce the desired results. Within sociocultural language learning framework the 

role of teacher becomes even more crucial as s/he will provide the learners with the fundamental 

scaffolds to learn to work collaboratively in order to accomplish the given tasks through 

meaningful discussions by supporting one another.  

Training at the part of the teachers is must so that they understand how to implement 

collaborative language learning approach within our context as well as how to provide the 

necessary scaffolds which will not only motivate the learners to learn English for communicative 

purpose, but will facilitate the acquiring of English as se second language, also. Similarly, 

properly trained teachers would be well aware of the threats for successful implementation of this 

novel approach.   

For making the teaching of English a fruitful endeavour, following guideline can help the 

teachers to create collaborative language learning environment in their classrooms with the help 

of scaffolding language learning principles: 

 Design listening and speaking skills tasks which need group work and extensive 

discussions 

 Determine learners’ ZPD and design tasks that are  appropriate to and match learners’ 

ZPD 

 As we usually have large classrooms, to determine learners’ ZPD they can be divided into 

groups and their performance can be assumed as average ZPD level for the learners 

 Give clear instructions and directions to perform the tasks 
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 Demonstrate the tasks before the learners to give them a clear picture of what to do and 

how to do 

 Motivate the learners to participate in the activities actively 

 Encourage and support the learners to ask for clarifications and explanations  

 Assign every learner with a task/role to perform so that each learners is motivated to work 

and learn  

 Keep the tasks simple in the beginning and then increase the complexity level gradually 

when the learners can perform the given tasks on their own 

 Give the learners a constant support while they engage in the tasks completion 

 Provide scaffolds whenever needed so that the learners do not get stuck up. Repetitive 

demonstration might be helpful in supporting the learners towards task completion 

 Gradually remove the support as the learners start to perform on their own 

 

7.4 Conclusion 

 
This experimental study aimed at implementing collaborative language learning approach 

in Federal Colleges of Pakistan. The main objective of implementing this approach was to create a 

collaborative language learning environment in our classrooms so that the communicative ability 

of the learners is improved. Similarly, the study set out to assess the effectiveness of this novel 

approach towards teaching English within our context as well as to analyze the hurdles which may 

obstruct the successful implementation of scaffolding language learning approach.  

To achieve the desired objectives, the research was mainly divided into three parts: pre-

test, experimental study/treatment period and post-test. The pre-test was designed to assess the 

learners’ communicative competency at the beginning of the research. It also helped in analyzing 

the specific deficiencies regarding listening and speaking skill competency of the learners, as 
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discovered through their performance. Subsequently, this identification of particular problematic 

areas, helped to design and plan such experimental study activities which focused on addressing 

and eliminating these problematic areas.   

The second and most important phase of this experimental study was the treatment or 

experimental study period. During experimental study period the participants were made to 

practice listening and speaking in the target language within a rich collaborative language learning 

environment, created for the said purpose. The constant support and scaffolds provided in the 

classrooms, motivated and facilitated the experimental group towards learning how to gain 

fluency by generating their own language and expressions through mutual and collaborative 

endeavour. In addition, the experimental study provided the learners with ample opportunities to 

listen and respond effectively to English based on variety of contexts.    

The last phase of the research was post-test conduction, held at the end of three month 

experimental study, to assess the improvement of the learners as far as their communicative 

competence was concerned. The post-test results and findings were compared to that of pre-test so 

that the difference between the pre and post experimental performances could be highlighted.  

To include learners’ beliefs and perceptions regarding the existing process of teaching 

English as L2 and its effectiveness, pre and post-experimental questionnaire were also developed. 

The responses of the learners indicated that majority of them were not satisfied with the way 

English is taught to them in our colleges as they believed that it remains ineffective in developing 

the communicative skills of the learners. Similarly, the same learners approved the effectiveness 

of collaborative language learning when they were asked if it had helped them in improving their 

listening and speaking skill competency (see section 6.3 for details). It is not only that the learners 

believed that this new approach can be successfully implemented within our context, their 

performance in post-test activities also supports and seconds their belief.    
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The comparative analysis of the pre and posttest activities attempted by the participants of 

control as well as experimental group, presented an obvious difference between the performances 

of both the groups. The learners, who had been attending traditional classes focusing on reading 

and writing skills mainly, were mostly unable to comprehend the listening skill extracts, or to 

understand the messages, meanings and ideas and spoken information presented in them. 

Similarly, their spoken presentations were full of unnatural pauses and halts, seriously lacking at 

relevant vocabulary, coherency, fluency, appropriate grammatical structures etc. (see section 6.2 

for details).  

However, the participants of experimental classes, held under the sociocultural framework 

of teaching and learning, performed comparatively better as they were able to comprehend the 

messages conveyed in listening extracts by relating them within their particular context, content 

and the structure of the language, based on multiple situations. It was also noted that the 

experimental group participants did not find it much difficult to keep pace with the natural flow of 

spoken language and were able to pick out specific details or information, by understanding 

overall ideas or opinions and responding well to the given tasks (see section 6.2).        

As far as speaking skill is concerned, most of the learners started to present themselves 

confidently by offering and asking for clarifications, explaining and elaborating their intended 

meanings, as well as initiating and developing the discussions. They were less hesitant and their 

speeches had comparatively fewer grammatical errors than before, as well. Whether it was a 

collaborative performance like group discussions, picture description; a pair activity like dialogue 

presentation; or individual task such as interviews- the learners appeared more confident, less 

confused and comparatively better users of English.  

Overall, collaborative language learning helped the learners to improve their 

communicative skills, significantly. The collaborative language learning environment created in 

the classrooms assisted the participants to interact actively listening to a variety of language 
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offered by listening extracts, researcher, and peers and consequently encouraging the learners to 

produce their own language to convey their ideas. This language learning approach helped the 

learners to use English to convey their thoughts and to communicate effectively, rather than to 

confront with this language when it comes to speak in the said language or to understand and 

comprehend the language spoken in native and non-native contexts.     

Keeping in view the present situation of English language teaching in Pakistan, it can be 

said that there is a serious need to introduce a new approach like collaborative language learning 

to teach English at college level. Within our contextual constraints, the suitability of this approach 

in enhancing communicative skills of learners is proven to be effective without making any 

substantial changes. Thus, our learners should be given opportunities to learn English for 

communicative purpose so that they do not need to rush towards language teaching 

institutes/academies in order to learn how to communicate in English even after they had studied 

the same language regularly for years. In this regard, sociocultural framework promises a remedy 

to the long standing issue of faulty English language teaching in Pakistan. This experimental 

study proves that if implemented in Pakistan, this novel approach can provide a substantial 

solution to overcome communicative skills deficiencies in our students.  

A noticeable advantage of applying collaborative language approach is that it does not 

require any substantial infrastructural changes within the existing English language teaching 

system rather it can perfectly be blended in current system by introducing moderate modifications 

only. All it needs, for instance, is creating awareness how to implement collaborative language 

learning approach within our context, training for the teachers, designing of communicative skills 

oriented activities and including listening and speaking skill assessment within our current 

examination system. By taking these perfectly viable measures, the teaching of English as L2 can 

definitely be turned into a productive endeavour. However, if text books and examination system 



319 
 

includes the language oriented activities and assessment, the implementation of collaborative 

language learning approach can become even more effective.     

Moreover, not only that the effectiveness of sociocultural framework of leaning English is 

evident through the systematic analysis of learners’ performance during this experimental study, 

the participant themselves regarded this novel approach as an effective substitute to the existing 

faulty language teaching process in Pakistan. Dissatisfied with the way English is taught top them 

currently, the learners believed that their communicative competency can be effectively enhanced 

if this new approach is applied within our context (see section 6.3 for details).   

To sum up, the above mentioned moderate changes, as already applied during this 

experimental study, have successfully proven to be very effective in providing natural language 

learning environment to the learners within our context, with an objective to enhance their 

communicative i.e. speaking and listening skills competency. If we focus on making our learners 

to master listening and speaking skills, working collaboratively and supporting and learning from 

one another, we can certainly produce such students who can communicate and express 

themselves more confidently and impressively by facing the communicative challenges positively 

as well as productively.    
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7.5 Recommendations for the Future Research 

 
As the present experimental study revealed that the learners can communicate more 

effectively in English if they are taught according to the guidelines provided by scaffolding 

language learning, this finding is quite important and needs to be researched further so that our 

learners are provided with the opportunity to learn to communicate efficiently in English.  

Furthermore, this study is conducted only for three months, if the same model of teaching is 

employed for a longer period; definitely it can yield more effective and valuable results. Similarly, 

as this research was carried out at college level, implementing collaborative language learning at 

school level would also be an interesting and practical endeavor, thriving to assess its 

effectiveness on junior learners.  
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Appendix A 
 

Pre/Post-Test Activities 
 
 

1. Listening-skill Activities 

 

Text-based Activities 

 

1.1 Spot the Difference   

 

Original version of the text 

 

There were chickens, pigeons and legs of (1) mutton in the roast and an appetizing odour 

of roast beef. Leaf and gravy dripping over the (2) browned skin, which increased the appetite 

and made (3) everybody’s mouth water. The dinner discussed the (4) crops and the weather 

which was favourable for the green (5) things but not for (6) wheat. Suddenly, at the sound of 

the drum beat in the (7) court everybody rose from the (8) seats. The drumbeater called out to 

the people who were now (9) attentive and impatiently waiting for him to call out the (10) 

public announcement. 

 

Version with minor changes (solution)  

 

There were chickens, pigeons and legs of beef in the roast and an appetizing odour of 

roast beef. Leaf and gravy dripping over the drowned skin, which increased the appetite and 

made everyone’s mouth water. The dinner discussed the hopes and the weather which was 

favourable for the green swings but not for rice. Suddenly, at the sound of the drum beat in 

the courtyard everybody rose from the sheets. The drumbeater called out to the people who 

were now attentively and impatiently waiting for him to call out the local announcement. 

 

1.2 Information Extraction 
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Text with blanks 

 

I didn’t want to go with him. I had just finished walking a half (1) _________ uphill from 

my home to his. I had carried a basket of dishes to (2) _________. There were two slips in the 

road I couldn’t (3) _________ my car. And I knew how (4) _________ it was. It was 97 in the 

shade. I knew that from January and April my father had gone to (5) _________ different 

doctors. One of the doctors had told him not walk the (6) _________ of a city block. But my 

father walked home five miles across the (7) _________ and told Mom what the doctor had 

said. (8) _________ ago a doctor had told him the same thing. And he hand lived to (9) 

_________ a family of (10) _________ children.    

 

Original version of the text 

 

I didn’t want to go with him. I had just finished walking a half mile uphill from my home 

to his. I had carried a basket of dishes to Mom. There were two slips in the road I couldn’t 

drive my car. And I knew how hot it was. It was 97 in the shade. I knew that from January 

and April my father had gone to eight different doctors. One of the doctors had told him not 

walk the length of a city block. But my father walked home five miles across the mountain 

and told Mom what the doctor had said. Forty years ago a doctor had told him the same thing. 

And he hand lived to raise a family of five children.    

 

General Activities 

 

1.3 Picture Description   

 

A set of pictures was given and by listening to the details spoken, the learners were 

supposed to identify the given pictures.  

 

1.4 Cloze Activity  
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Passage having fill in the blanks was given to the learners. While they listened to the 

spoken extracts, they identified the missing information and filled the gaps.   

  

2. Speaking-skill Activities 

 
Text-based Activities 

 

2.1 Group Discussion 

 

(i) Poem:  Night Mail 

 

This is the Night Mail crossing the Border, 

Bringing the cheque and the postal order, 

 

Letters for the rich, letters for the poor, 

The shop at the corner, the girl next door. 

 

Past cotton-grass and moorland boulder,  

Shoveling white steam over her shoulder, 

 

Birds turn their heads as she approaches, 

Stare from bushes at her blank face coaches. 

 

In the frame she passes; no one wakes, 

But a jug in a bedroom gently shakes. 

  

 (W. H. Auden) 

  

ii) Poem:  Time 

To everything there is a reason, 

And a time to every purpose under the heaven, 
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A time to be born 

         And a time to die; 

 

A time to plant, 

And a time to pluck up what is planted…. 

 

A time to get, 

And a time to lose; 

 

A time to keep silence, 

And a time to speak…. 

       

 (From Ecclesiastes, 3, 1~12)   

    

 (iii) Poem:  Leisure 

 

What is this life if, full of care 

We have no time to stand and stare. 

 

No time to stand beneath the boughs 

And stare as long as sheep or cows: 

 

No tome to see, in broad day light, 

Streams full of stars, like skies at night: 

 

No time to turn at Beauty’s glance, 

And watch her feet, how they can dance: 

 

A poor life this if, full of care, 

We have no time to stand and stare 
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  (William Henry Davies) 

 

(iv)  Poem:  Love- an Essence of All Religions 

 

Through love thorns become roses, and 

Through love vinegar becomes sweet wine, 

  

Through love the stake becomes a throne, 

Through love misfortune becomes a good fortune, 

 

Through love stone becomes soft as butter, 

Through love grief becomes a joy, 

 

Through love lions become harmless 

Through love sickness becomes health, 

 

Through love the dead rise to life, 

Through love the king becomes a slave. 

                              

  (Jalaludin Rumi)  

 

(v) Poem: A Tale of Two Cities 

 

In the storms of the shrills 

Of arms, smoke and the drills 

All were scared, burnt and afraid 

Powerless and helpless were they made. 

 

Woeful were all the hills 

Wasteful were all the grills 

None to share their moans 



 
vi 

 

None to lessen their groans. 

 

The flowers, flavours all smashed 

Burnt, crushed and all dashed 

And all passed through the grind 

Leaving there nothing behind. 

 

But how much great were they 

Who bore the pains of black day: 

“Ashes are not merely the waste 

They can really create the great.” 

 

 (John Peter) 

 

2.2  Pair Discussion/Dialogues  

 

Profession: 

 

i. Teacher 

ii. Doctor 

iii. Engineer 

iv. Businessman 

v. Principal  

vi. Farmer  

vii. Journalist 

viii. Writer 

General Activities 

 

2.3 Picture Description  
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Set of pictures was provided and the learners were supposed to discuss the information 

among themselves first, then in a form of groups presented their findings to the whole 

class.   

 

2.4 Interview  

 

Q1. What is your name? 

Q2. How old are you? 

Q3. What is your father’s name and what does he do? 

Q4. How many brothers and sisters you have? 

Q5. Is your mother a house wife or a working lady? 

Q6. In which class do you read? 

Q7. What is your subject combination? 

Q8. Which subject do you like the most? Why? 

Q9. Which subject you do not like to study? Why? 

Q10. What do you want to be in your future? 

Q11. How many friends do you have? 

Q12. Who is your best friend? Why? 

Q13. Do you like to play games? 

Q14. Which game(s) do you like the most? 

Q15. Do you think playing games is important for students? 

 
 
 
 
 
 
 
 
 
 
 



 
viii 

 

Appendix B 
 

Pre-Experimental Questionnaire 

Male & Female Learners 

Name: ________________ Gender:________________    Time:  15 Minutes  

Total No. of Participants: 76        Male Participants:   38   Female Participants:  38 

For each statement given below, please indicate the extent of your agreement or disagreement  

by placing tick in the respective box. 

The response scale is as follows: 

1. Not at All 

2. To some Extent Only 

3. Neutral 

4. Fairly 

5. Fully 

--------------------------------------------------------------------------------------------------------------------------- 

                                                                                          Not at        To some        Neutral       Fairly       Fully 

                                                                                            All              Extent              

 

1. Are you satisfied with the way English is taught  

     to you  at intermediate level? 

 

2. Does current English language teaching method  

give you opportunities to enhance Listening Skill?   

                                      

3. Does current English language teaching method  

      give you opportunities to enhance Speaking Skill? 

 

4. Do you agree that a new approach to teaching  

     English at intermediate level be introduced which focuses  

       on teaching English for communicative purpose? 
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Appendix C 
 

                 Post-Experimental Questionnaire 

                    Male & Female Learners 

 

Name: ________________ Gender:________________    Time:  30 Minutes  

Total No. of Participants: 76        Male Participants:   38   Female Participants:  38 

For each statement given below, please indicate the extent of your agreement or disagreement  

by placing tick in the respective box. 

The response scale is as follows: 

 

6. Not at All 

7. To some Extent Only 

8. Neutral 

9. Fairly 

10. Fully 

--------------------------------------------------------------------------------------------------------------------------- 

                                              

                                                                                          Not at        To some        Neutral       Fairly       Fully 

                                                                                                           All              Extent              

 

1. Do you think Collaborative Language Learning Approach  

      can be helpful in enhancing your communicative skills? 

 

2. Do you think Collaborative Language Learning Approach  

      can be helpful in enhancing your Listening Skill? 

 

3. Do you think Collaborative Language Learning Approach  

      can be helpful in enhancing your Speaking Skill? 
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4.   Do you think your Listening and Speaking skills have 

       improved after attending Collaborative Language 

       Learning classes? 

 

5.    Do you think Collaborative Language Learning activities 

       were difficult to perform?  

 

6. Do you think Collaborative Language Learning Approach  

should be continued? 
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Appendix D 
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Appendix E 
 

                 Observation and Activity Sheets  
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