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ABSTRACT 

A descriptive study was conducted to find out the feasibility of introducing Pashto 

language as a medium of instruction in government primary schools of Khyber 

Pakhunkhwa. Pashto is a provincial language of Pakistan. Due to its importance in our 

daily life and particularly in education, it was felt necessary to conduct a study on its 

feasibility. The main objectives of the study were: (1) To get information about available 

human resources for adopting Pashto as a medium of instruction with regard to trained 

teachers, translators for text books, curriculum developers, reviewers and authors; (2) To 

find out the tendency of teachers, parents and students towards Pashto medium of 

instruction regarding teachers, students and parents literacy skills (reading, writing and 

speaking ability) in Pashto; teachers knowledge of the contents of various primary school 

subjects in Pashto; teachers’ qualification in Pashto and teachers, students and parents’ 

preferences for Pashto medium of instruction; (3) To find out barriers in adopting Pashto 

as a medium of instruction; and (4) To explore the advantages and disadvantages of 

adopting Pashto as a medium of instruction.  

A representative sample of 1200 students, 600 teachers of government primary 

schools and 600 parents (of government school students) was selected through cluster 

sampling technique from six sampled districts i.e. Swat, Malakand, Nowshera, Peshawar, 

Kohat and Bannu. Two research instruments i.e. questionnaires and structured interviews 

were used for data collection. Questionnaires for teachers and parents (based on 2 & 3 

points scale) while structured interview for students (based on 2 points scale) were used 

as the main research tools for data collection. The two data collecting instruments 

(questionnaires and interviews) were pilot tested on limited size of the sample (twenty 

teachers, forty students and twenty parents) and was improved prior to data collection. 

The researcher carried out extensive visits for data collection to the sample districts. The 
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obtained data was tabulated, analyzed and interpreted using t - test and chi - square 

through SPSS version 19 software.  

No significance of difference was found between the mean scores of the sample 

with respect to the use of Pashto as medium of instruction. Majority of parents opposed 

Pashto medium of instruction, because they were thinking about the future of their 

children in respect of higher education and competitive examinations. Parents also 

pointed out that their children will be relegated to the provincial boundaries only. 

It was concluded that the use of Pashto language in teaching-learning process was 

helpful but was not considered feasible in the light of maximum respondents opined 

against its use as a medium of instruction.  
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    Chapter 1 

INTRODUCTION 

The medium of instruction has remained a burning issue in the Khyber 

Pakhtunkhwa province since independence of the country, 1947. It is very sad to say that 

every government has developed and implemented policies of their own, without any 

prior research since 1947 to 1983. Consequently, all of their efforts ended in smoke and 

did not benefit the school going children (Ahmad, 2011). 

According to the National Educational Policy (1979), four provinces were 

allowed to adopt Urdu or local languages as the medium of instruction in the elementary 

classes. Prior to that UNESCO was invited by the Government of Pakistan to identify 

various causes of low standard of education, the country faced. Consequently, a survey 

was conducted by UNESCO throughout the country. UNESCO put forward its collected 

data with findings, problems and recommendations to the government. It stated that since 

1947 in Pakistan the basic education has never been imparted in mother tongue, it was the 

main cause of low standard of education throughout the country. Hence, the National 

Education Policy 1979 was based largely on the recommendations of the UNESCO.  

In 1979 government of Pakistan’s education policy recommended that all 

provincial governments should be empowered to implement national or regional 

languages for teaching at elementary schools level. Earlier to that UNESCO (United 

Nations Educational, Scientific, Cultural Organization) was invited by the Pakistani 

government to find out different reasons of poor quality of educational process, the 

country was confronting with. Therefore, unprejudiced data was collected by this 

organization from all over Pakistan. It stated that since 1947 the education at grass roots 

level has never been implemented in home language. 
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Consequently, after long efforts in 1984 the government of Khyber Pakhtunkhwa 

(NWFP) declared Pashto as a language of instruction at primary level in Pashto speaking 

regions and for this purpose two projects i.e. Primary text book Pashto translation project 

and Pashto dictionary project were launched simultaneously (Daud, 2006a).  

The implementation of Pashto language of instruction was a hard task to the 

provincial government of Khyber Pakhtunkhwa, because there were many obstacles in its 

way of implementation. Students and teachers having Pashto language background both 

favored Pashto language of instruction, because they found it very useful to comprehend 

a subject in minimum time. A good teacher conceptually clear in a subject can always 

teach and clarifies the concept of students, if he adopts the local language as a medium of 

instruction (Khattak, 1998).    

Hence, the above mentioned projects achieved its most of objectives, but were 

closed down and there was no follow up by the education department to enhance the 

process of implementation of national education policy about Pashto medium of 

instruction (Daud, 2006a). 

To cope with the situation of the medium of instruction in the province researches 

on the regional languages and particularly on the Pashto medium of instruction were 

found to be very rare. For instance, in the ‘1998 Census Report’ the mother tongue of 

73.9% people of the province was Pashto (Government of Pakistan, 2000). 

Therefore, researcher decided to conduct a ‘feasibility study of introducing Pashto 

language as a medium of instruction in the government primary schools of Khyber 

Pakhtunkhwa.  

1.1  STATEMENT OF THE PROBLEM 

The study was aimed at studying the feasibility of introducing Pashto language as 

medium of instruction in the government primary schools of Khyber Pakhtunkhwa. 
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1.2  OBJECTIVES OF THE STUDY 

The study was based on the following Objectives:                             

i. To get information about available human resources such as trained  

teachers, translators for textbooks, curriculum developers, and authors for  

adopting Pashto as a medium of instruction. 

ii.   To find out the tendency of teachers, parents and students towards Pashto  

medium of instruction with respect to teachers, students and parents 

literacy skills (reading, writing and speaking ability) in Pashto; teachers’ 

qualification in Pashto; teachers’ knowledge of the contents of various 

primary school subjects in Pashto and teachers, students and parents’ 

preference for Pashto medium of instruction. 

iii.  To find out barriers in adopting Pashto as a medium of instruction. 

iv.    To explore the advantages and disadvantages of adopting Pashto as a 

medium of instruction. 

1.3     HYPOTHESES OF THE STUDY 

  As such no hypotheses were developed. Captions of the tables were converted 

into null hypotheses. Each hypothesis was accepted or rejected on the basis of analysis of 

data of that particular table. 

1.4 SIGNIFICANCE OF THE STUDY 

It is hoped that the study would be of immense significance to the teachers, parents 

students, directorate of curriculum and teachers education, text book boards, translators, 

teachers training institutions and future researchers. 

This study will provide a clear picture of teachers, students and parents’ 

tendencies about Pashto medium of instruction. This information would provide basic 
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ingredients for developing a desirable primary school curriculum, which would 

consequently improve the teaching-learning process. 

Future researchers may also be able to use this study as a base line to investigate 

the quality and provision for (Pashto) medium of instruction in (government) primary 

schools of the province. 

Finally, keeping under consideration this study, government would have no 

confusion in implementing a desirable education policy regarding medium of instruction 

in the best interest of primary school students. 

1.5       DELIMITATION OF THE STUDY 

The researcher delimited his study by concentrating on feasibility of introducing 

Pashto language as a medium of instruction in government boys primary schools (grade I 

to V) of six sampled districts of Khyber Pakhtunkhwa. Other grammatical categories and 

detailed history of Pashto have not been taken into consideration for this study. 

1.6     METHOD AND PROCEDURE 

1.6.1    Population 

Population of this study included all the 2838847 (2.84 million) students and 

71992 teachers of 22760 government primary schools (Govt. of Khyber Pakhtunkhwa, 

2012), including all the parents of government school students in Khyber Pakhtunkhwa. 

1.6.2  Sample 

Researcher selected 1200 students, 600 teachers of government primary schools 

and 600 parents (of government school students) from six sampled districts i.e. Swat, 

Malakand, Nowshera, Peshawar, Kohat and Bannu. 

In order to make the sample representative, 100 teachers, 100 parents and 200  
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students were selected randomly from each sampled district. 

1.6.3    Research Instruments 

Questionnaires for teachers and parents (based on 2 & 3 points scale) while 

structured interview for students (based on 2 points scale) were used as the main research 

tools for data collection. 

1.6.4  Data Collection 

Data was collected by the researcher from 1200 students of 5th class and 600 

teachers of government primary schools, including the parents of government school 

students. Researcher personally travelled to distribute the questionnaires and conducted 

interviews. 

1.6.5 Analysis of Data                                                                                                       

The data was collected by the researcher from teachers, parents and students on 

three points and two points scale. The collected data was analyzed by using t-test and chi-

square. Chi-square and t-test were calculated through SPSS (Statistical Package for 

Social Sciences) version 19 software. 
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                                                   Chapter 2 

REVIEW OF RELATED LITERATURE 

In 2010, Parliament of Pakistan unanimously approved the 18th amendment bill in 

the constitution of 1973 and the NWFP (North, West, Frontier, Province) was renamed 

officially as Khyber Paktunkhwa (Termizi, 2010). Now word “Pakhtun” has become part 

of the official name of the province (Khyber Pakhtunkhwa). 

Khyber Pakhtunkhwa is surrounded by internationally known mountainous ranges 

of Himalayas, Karakoram, Hindu Kush and Sulaiman. The province stretched between 

the Durand line (Pak-Afghan border) on the west and Indus River on the eastern side. It 

can be searched on the world globe between the coordinates of 340 to 360 North latitudes 

and 700 to 740 East longitudes (Baig, 2009 & Spain, 1963). The area of Khyber 

Pakhtunkhwa is 74521 Km2 and population according to the Khyber Pakhtunkhwa 

(NWFP) census report 1998 was 17735912 (Government of Pakistan, 2000). The 

following languages are found to be spoken in the province: 

   (1) Pashto  (2) Hindko  (3) Seraiki  (4) Khowar ( or Chetrali) (5) Indus Kohistani 

(6)  Kalami (also known as Gawri) (7) Domaki(8) Baateri (9) Chelisso (10) Domeli (11) 

Kashmiri(12) Gorbeti (13) Gawro(14) Kalasha (15) Kalkoti (16) Kamviri (17) Katawiri 

(18) Maddaklashi (19) Paharri (20) Palola (21) Pashaai (22) Persian (23) Sirikuli (24) 

Wanesi (25) Ishreeti (26) Torwali (27) Urmurri (28) Oshujo (or Ushoji) (29) Wakhi (30) 

Yidgha (31)Urchuni (32) Kundal Shahi. Five languages Goujri, Badeshi, Balti, Sheena 

and Broshuski are spoken in Gilgit Baltistan (Ali, 2010).  

Pashto is being spoken in the districts of Mardan, Charsadda, Swabi, Swat, Dir 

Upper, Dir Lower, Karak, Hangu, Tank, Lakki Marwat, Battagram, Kala Dhaka, 

Peshawar, Nowshera, Kohat and Bannu (excluding city and Cantt regions) and Malakand. 
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The non- Pashto speaking regions included districts of Abbotabad, Chitral, 

Mansehra, Dera Ismail Khan, City and Cantonment of Nowshera, Peshawar, Kohat and 

Bannu (Khattak, 1998). 

In nine districts of Khyber Pakhtunkhwa Swat, Malakand, Dir upper, Dir lower, 

Charsadda, Mardan, Shangla and Buner, Pashto subject is being taught as a compulsory 

subject since 1984, at primary level. The government has also included in its future plan 

(2011-2012) to implement Pashto as a compulsory subject in the remaining Pashto 

speaking districts- Nowshera, Hangu, Lakki Marwat, Karak, Kohat, Bannu, Tank and 

Battagram - from session 2011-2012. Other mother tongues (Hindko, Khowar, Kohistani, 

Seriki) having most speakers in the province were also included in the future plan for  

implementation as compulsory subjects in the districts  of Abbotabad, Haripur, Mansehra, 

Chitral and Dera Ismail Khan at primary level (Shinwari, 2010). 

Khyber Pakhtunkhwa has a diverse linguistic background with the above 

mentioned languages.  

2.1  ALL CREATURES OF THE UNIVERSE COMMUNICATE 

All creatures of this universe communicate through diverse and wonderful means. 

These living organisms during communication exhibit and influence the behavior of each 

other. Honey-bees perform different forms of movements in particular situations to 

inform their community about the danger and place of food source. Dogs communicate 

through sound, body movements and powerful sense of smell. Even unicellular 

organisms like euglena emit chemical material from their body to help in finding mating 

specie. Many living organisms besides human being use sound at the time of their mutual 

contact, which is obviously an important quality of communication. Birds communicate 

with each other through physical actions and sounds to inform community members    

about danger of enemy or threat to their living place, to locate and attract a mate as well. 
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Living organisms can communicate through various means like sounds, body 

movements, sense of smell, touch, sight, or in some cases use chemical for their safety 

and other needs (Neilson, 2004). 

2.2    LANGUAGE ESTABLISHES THE SUPERIORITY OF HUMAN BEINGS 

OVER OTHER SPECIES OF THE WORLD 

Human being’s superiority over other species of the world is due to their use of 

language along with the three language skills; reading writing and speaking, which is a 

magnificent and unique endowment by Almighty Allah (Pal, 2004 & Bose, 2004).  

Human beings communicate through various means, however the most effective 

and flexible one is ‘speech faculty’. Communication process takes place successfully, if 

the sounds produced by the speaker (sender) are also recognized and understood by the 

receiver. The language of human beings has dual nature as compared to other species of 

the world i.e. (a) The phonological aspect (b) the innovative and unlimited nature. Every 

human being communicates through language using old and so many new sentences 

which he may have heard never before (Neilson, 2004). In the words of American 

anthropologist-linguist Edward Sapir, ‘Language is a primarily human phenomenon and 

not an instinctive process to communicate thoughts, wishes, and feelings through 

willingly generated words and symbols’ (Dadabhai 2007). 

Language facilitates human beings in communication, and in dealing with issues, 

complications, obstacles that they face in life, and makes them able to achieve successes 

in their lives. There would be numerous difficulties in communication for human beings 

without use of language.  

Educational activities (like reading, writing, speaking, reciting, lecturing), 

legislation process, preaching and singing would not be possible without use of language. 

Therefore, language learning is very important for every human being. Though, language 
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learning is not a simple task due to its multifaceted nature but needs a lot of efforts and 

time to learn it (Bose, 2004). 

2.3 DEFINITIONS: 

2.3.1 Mother Tongue/ First Language (L1)  

Frequently used language by the children with their parents is known as first 

language (L1), home language, mother tongue or native language (SEAMEO, 2009).                        

UNESCO defined ‘mother tongue’ with the following criteria;  

The language that a child becomes able to speak first in his/her life, a language 

when used by a person reflects his identity as a native speaker, the language that a person 

has much familiarity with and frequently uses in his communication (Murray, 2007). 

Mother tongue, home language and first language are different terms but have the 

same meanings (Heugh et al., 2007). Skutnabb Kangas defined the language first (L1) or 

mother tongue in her words:  

i. Mother tongue is that language in which a person thinks. 

ii. It is the only language uses by all of the people in their dreams. 

iii. It should be fraught with extensive vocabulary. 

iv. The language first or mother tongue is uses to count in (Sipra, 2007). 

Language first is that language which is used first for communication by the 

children after birth with their immediate community members and particularly parents. 

Every one experiences more secure and relaxed in using mother tongue. It is a universal 

fact that all children have intrinsic language learning mechanism, therefore they learn 

mother tongue informally (Bose, 2004). 

2.3.2 Second Language (L2) 

Whenever a person learns a language after his mother tongue is known as 

language second (Dadabhai, 2007). It is not the home language of a child; however s/he 
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needs to learn it for some specific purposes. It may be extensively used outside of the 

community of a child (SEAMEO, 2009). Locally or countrywide to link various ethno 

linguistic groups and utilized also in public institutions, health departments, markets, 

print as well as electronic media and  as a medium of instruction (Heugh et al., 2007). 

2.3.3  Foreign Language 

It is a language through which people communicate globally. English   is one of 

the foreign languages and is highly valuable in those countries where English is not the 

national language. English is extensively used in administrative process of the country, 

business, researches, in legislation process, medical, engineering and in many other fields 

of universities (Heugh et al., 2007).      

2.3.4      Medium of Instruction 

Medium of instruction means, a language that is used for the instructional process 

of the school curriculum (UNESCO, 2007a). It is the language of instruction 

implemented for the subject matter of the school curriculum (Thirumalai, 2002). 

2.3.5  Mother Tongue as Medium of Instruction 

Use of mother tongue for the teaching-learning process (UNESCO, 2007a). 

Education provided in the home language of the students (UNESCO, 2003). 

2.4  HOW CHILDREN LEARN THEIR MOTHER TONGUE 

A child learns and speaks the language of his parents, after his arrival in this 

world. He gets information with the help of this language to know his surroundings and 

anything related to him.  

It is the psychology of the children that in class ‘I’ and ‘II’ they have full attention 

for learning (to read and write) a language particularly their own. 

Now, in class ‘III’ they are prepared to start learning in their mother tongues. 

Students of the class ‘V’ all over the world around have familiarity with the structure of 
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their language. All school going children required to learn the socially supported setup 

for oral communication, remarks, correspondence through letters, electronic messages 

and phone calls (Corcoran, 1970). 

2.5  IMPORTANT CHARACTERISTICS FOR A LANGUAGE ADOPTED AS 

MEDIUM OF INSTRUCTION 

According to Farani the important characteristics for language of instruction were 

as under;  

v. It should be clear and comprehensible for both educators and learners. 

vi. Conduction of research should be feasible through it. 

vii. Its grammatical arrangement should be easy and understandable. 

viii. It should be fraught with extensive vocabulary. 

ix. The related language should be used for communication and also 

understandable countrywide. 

Zubair suggested and gave his arguments in favor of home language of students 

as the medium of instruction because it provides home like environment in teaching-

learning process for primary school students. He further added that education should be 

provided in mother language of the students and language second (L2) should be 

implemented as a subject only from class one (Gillani et al., 2010). 

2.6       CONDITIONS FOR THE SELECTION OF DESIRABLE TEXT FOR 

LANGUAGE  

              Malone suggested below some favorable conditions in the selection of manuscript 

for language: 

i. It is favored by most of the people for their communication. 

ii. It is effective in state affairs. 
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iii. An effective writing system perfectly symbolizes the sounds of a 

particular language and a person faces minimum difficulties in its 

learning.  

iv. A valuable manuscript of a language is easily transferable to other 

languages. 

v. A desirable writing system is printable and can be replicable easily 

(SEAMEO, 2009). 

2.7       THEORIES ABOUT LEARNING (MOTHER) LANGUAGE 

Different theories presented by psychologist and researchers about language 

learning were as under: 

i. The Behaviorist Theory 

According to this theory change in the behavior through language occurs if a 

responded act is associated to a stimulating force. Then conditioning of this responded 

behavior takes place through continuous reinforcement.  

ii.  The Nativist Theory 

According to Nativists every child has innate language acquiring device, which is 

very useful beside other forces of language learning.  

iii.  The Functional Approach 

Children can learn a language quickly, if they use it in their daily life. For 

example the functions carried out through oral communication are: to speak, to ask 

questions, to reply, to warn someone, to invite, to apologize and to regret (Hussain, 

2005). 

2.8  ORIGIN OF PAKHTUN PEOPLE 

               The most familiar word in the west is Pathan, an Indian variant that was given by  
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the British to the people originally known as Pashtuns or Pakhtuns (the soft and hard sounds 

are variants used in the north and south respectively) (Babar , 2007). 

The origin of Pakhtuns is based on theories. The most popular theories concerning 

the origin of the Pakhtuns are as under: 

2.8.1   Pakhtuns were of Jewish Descent 

In the light of this theory, the Pakhtuns’ (or Pathans’) origin has been traced back 

to Syria. They descended from ‘Afghana’ the commander-in-chief of Holy Prophet 

Sulaiman (P.B.U.H). There were twelve Jewish tribes. All of those were captured by the 

King Nebuchadnezzar (Bakht-un-Nasar) who ruled (605 BC- 562 BC) the Babylonian 

Empire. He conquered Jerusalem and destroyed the city as well as the temple. The King 

sent into exiled most of the captive Jewish tribes including the sons of Afghana. Two of 

these tribes returned home, while the remaining ten tribes migrated towards Arabia, 

Persia (present day north-west Iran) and the mountainous areas of Ghor (now a province 

in central Afghanistan). These migrated tribes were known as “Bani Israel” and “Bani 

Afghan”. This theory as an evidence was further supported by the Prophet Uzair (Esdras) 

P.B.U.H. that the ten exiled tribes of Israel found refuge in the kingdom of Arsareth, 

which has much similarity with the present day Hazarah located in the Ghor province of 

Afghanistan but the Hazarah people have spread in the areas of Afghanistan, Pakistan, 

Iran and Turkey (Babar, 2007). Qais Abdul Rashid (or Imraul Qais Khan) was considered 

the founding father of the Pakhtun nation, because he was the 37th descendent of the 

grandfather (King Talut or Saul) of Afghana (Masood, 2004). 

Imraul Qais Khan with his companions travelled to Saudia Arabia, where they 

met Khalid - bin - Walid, who introduced them to the Holy Prophet Hazrat Muhammad 

(P.B.U.H), where they accepted Islam. Imraul Qais and his companions fought for Islam 

so bravely that Prophet Muhammad (P.B.U.H) was well pleased by them and gave to Qais 
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the title of “Pathan”, which in Syrian language means rudder of a ship (Babar, 2007). 

2.8.2 Pakhtuns were of Greek Descent                                                                                                    

Greek historian Herodotus clearly mentioned Pashtuns in his writings. He used 

the words Pakhtaves, Pakhtayans for Pashtuns and their land was Paktika, Paktikay.                  

He mentioned also their customs, habits, dresses and weapons in such a way; 

i. Those people used to wear leather clothing. 

ii. They had knives, bow and arrows. 

iii. Their dresses, ways of life and social setup were quite similar to Bactrian’s 

(Khattak, 2005). 

2.8.3 Pakhtuns were of Aryan Descent  

The supporters of this theory were Abdul Hai Habibi from Afghanistan and Syed 

Bahadur Shah Zafar Kaka Khel from Pakistan. They claimed that the word ‘Pakhtun’ has 

been mentioned in Rigveda (1700- 1100 B.C) as Pakhat and Pakhta, one of the tribes 

among Aryans) inhibiting Khyber Pakhtunkhwa. Later on that word Pakhat changed into 

Pakhtun (Khalil, 2007). In an ancient book Avesta (1000 B.C) it was mentioned as 

Bakhat and Bakhd (Khattak, 2005). Khan Roshan Khan after his entire research work 

concluded that Pakhtun, Pashtun, Rohela, Salmani, Pathan and Afghani all are the names 

of the same race. Pakhtuns descended from one of the exiled ten lost tribes to east 

(Afghanistan) by Assyrian and Babylonian rulers consecutively. 

That nation was the followers of Prophet Moses (P.B.U.H), Prophet Abraham 

(P.B.U.H), Prophet Jesus (P.B.U.H) and they also accepted the teachings of the last 

Prophet Muhammad (P.B.U.H) (Khattak, 2005). 

2.8.4 Theory of Pareshan Khattak about Pakhtuns’ Origin  

According to the theory of Khattak (2005), before the advent of Islam, the area  
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where the Pakhtuns nowadays are living, was once the centre of Hinduism and 

Buddhism. But there were the true followers of Buddhism. There are evident relics and 

remains of Buddhism in the present area of Pakhtuns. Pakhtuns exhibit great reverence 

for graveyards and religion. He believes that it was rightly borrowed from the followers 

of Buddhism for it seems that they were somewhat in contact with them. 

Pareshan Khattak further added that an original Pakhtun nation was living from 

Bulkh to the Mount Sulaiman in the prehistoric age. Later on, this nation extended into 

tribes. The explanation given in Pashtun wali (Pakhtun code of conduct) proved that, 

there were prevalent different aspects of most of the Prophets’ teachings such as respect 

for religion, grave yards, hospitality and belief in life after death, which existed before 

the advent of Prophet Muhammad (P.B.U.H). The level of similarities of Pakhtun nation 

with the ancient nations differs. The views with regard to Pakhtun (Pathan) origin 

convince us that Pakhtun is originally an exclusive nation.  

2.9      HISTORY OF PASHTO LANGUAGE 

The popular theories about Pashto language are as under; 

2.9.1  Pashto Belongs to Semitic Family of Languages 

                    Those linguists and anthropologists, who hold that Pakhtuns are the descendents 

of Israelites; they think that Pashto belongs to Semitic family of languages. Dr. Khalid 

Khan Khattak in his PhD thesis, “Sindhi, Pashto, Urdu k Lisani Rawabit”, has described 

afore mentioned experts’ views in the following words. 

‘Those ancient historians, who considered Pashto to be a Semitic language, think 

of Pakhtuns to be a part of Israelites, because several Prophets have been chosen 

from this nation’. 

In favor of this theory, some common vocabulary of Pashto and Semitic language 

particularly of Arabic has been presented (Khalil, 2008). 
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2.9.2 Pashto Belongs to Aryan Family of Languages 

Some scholars have considered Pashto to be Semitic but recent research deems 

Pashto to be Aryan on account of morphology, lexicon and grammar. Dr. Dorn in his 

book published in 1847 says that Pashto has no relation to Hebrew but it is Aryan with 

reference to sound (phonology) and structure (syntax). 

Though there is great controversy regarding the origin of Pashto language. 

However, western researchers who have conducted adequate research on this language 

are almost agreed that Pashto is Aryan. Elphinstone carried over research on 218 words 

of Pashto language and came to the conclusion that not a single word bears resemblance 

to the vocabulary of Semitic languages. Probably Prof. Dorn was the first person who 

forwarded Elphinstone’s view by saying that Pashto belongs to Aryan family and put an 

end to the misconception of Pashto as Semitic language, which was prevalent in the 

historians and masses. Henry Walter Bellew in his book on Pashto Grammar in 1867 

wrote about the origin of Pashto. Pashto is originally a sibling of Sanskrit. As this 

language has been spoken between India and Iran that is why it has been influenced by 

Persian. It has assimilated quite a number of Persian words side by side. Pashto 

maintained its individuality. Bellew’s theory is near reality. He felt resemblance between 

Pashto, Persian and Sanskrit. He has come to know that these languages have descended 

from a common source language, which is the language of ancient Aryans known as 

Arick in history. 

Encyclopedia Britannica has discussed the origin of Pashto language in the 

following words; 

‘Pashto is an East Iranian language with strong Indian influence, contains many 

Persian, Arabic loanwords and many Archaic Iranian features. It is written with a 

modified Arabic alphabet from right to left’ (Khalil, 2008). 
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2.9.3 Pashto as an Independent Language 

Pashto is a separate, independent and one of the oldest languages of the world. 

Pashto in the views of Khalil (2008): 

i. If in Rigveda, Pashto has been mentioned by the name of Pakhtian, a tribe 

among the ancient Aryan tribes and their language as Pakhta, and then 

there is no harm in calling it by that name. 

ii. Before the Vedic literature and the existence of Sanskrit and Zind  

languages, if the existence of Pashto languages and its speech community 

is historically proved, then Pashto should be acknowledged as the mother  

           of those languages and as an effective language per se. 

iii. The French Dr. Gosta has mentioned Arik language as the mother of 

Indian languages and Prof. Habibi has described the nature of Arik 

language and proximity between Pashto and Arik language. 

iv. Those who lived in the centre of Arya were Pashtuns. As Greek historian 

Herodotus (400 B.C) called those Pashtuns as Pakhtan or Pakhtawais, 

whose people were very brave and fearless. They used to wear leather 

dresses, having arrows and knives. 

Herodotus wrote about Pashto language; 

‘The ancient Indian and Persian civilizations have left no conspicuous effect on 

Pakhtuns. However, their language remained free and secured from any ancient 

political and religious domination. It was the Pashto language spoken in Aryana. 

The entire Aryan nation used to speak Pashto language. Now that it is crystal 

clear that Pashto was the language of the Aryans and the Aryans in the words of 

Herodotus 400 BC had been Pakhtuns for 2500 years’. 

This language is rich in vocabulary and possesses a full-fledged grammar. It is also 
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clear that it had never been subjected to religious and political influences. It is 

undoubtedly the same Aryan language which gave birth to Sanskrit and Persian, which 

shares common grounds with Sanskrit and Persian regarding words and names. In words 

of Abdul Ali Ghor Ghusti; 

‘Pashto language has remained in communication for 5000 years. In this context 

one of sources is the Hindus’ religious scripture Rig-Veda (1700-1100 BC), 

which has the honor of oldest book in the world. Rig-Veda is the combination of 

two Pashto words i.e. Rig and Veda. Rig means vein or different types of layers in 

the earth or mountains and Veda means to tell. So both these words mean to tell 

or to preach the fundamentals of religion. There are thousands of words in Rig-

Veda, which have similarities to the language of the Pakhtun tribes. In this book, 

the names of the rivers, places, tribes and Pashto words proved the 5000 years old 

analogy about the origin of Pashto and Pakhtuns’. 

Another oldest source is Zoroastrian religious scripture Avesta, which has also 

mentioned Pashto language, Pakhtun tribes and verifies their 5000 years old history. 

Avesta is an old Pashto word, with a little bit variation in modern Pashto; it is ‘Staena’ 

means ‘praise’, which still exists in Pashto language. Sanskrit word was originally 

composed of two Pashto words (Sama+ Krata), which means “to give right shape to 

something” or to make something correct”. According to Grerison in his Linguistic 

Survey of India; 

‘Dr. Trump in his Pashto Grammar, written in 1873, strongly maintained that 

the Pashto language did not properly belong to the Iranian, but was a member 

of the Indo-Arian family. He added however that Pashto was not a true 

member of the Indian family, but that it was rather an old independent 

language.’ 
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Pashto is one of the oldest languages of the world, which has been spoken from 

Hindukush Mountain (Afghanistan) to Indus River (Pakistan) for thousands of years by a 

brave courageous nation Pakhtun (Khalil, 2008). 

2.10 ROLE OF PASHTO PROJECTS IN THE PROMOTION OF PASHTO 

LANGUAGE, MEDIUM OF INSTRUCTION AND PRODUCTION OF 

MATERIAL 

 

          After the creation of Pakistan, it was hoped that the fundamental right of the 

people of Khyber Pakhtunkhwa, about Pashto medium of instruction would be accepted. 

But no government gave attention to this pure teaching learning issue of Pashto since 

1947 to 1983 (Daud, 2006b). At last the government of Khyber Pakhtunkhwa launched 

the following projects for Pashto medium of instruction.  

2.10.1 Primary Text Books Pashto Translation Project 

It was further sub-divided into the following objectives;  

i. To translate the existing primary level textbooks into Pashto. 

ii. To train the primary school teachers of Pashto speaking areas in approved    

Pashto script as well as orthography. 

iii. To promote the social standing of Pashto language of instruction through 

conduction of seminars for primary school teachers. 

iv. To monitor and report to the provincial secretary of education regarding 

the implementation of Pashto language as medium of instruction at 

primary school level in Pashto speaking regions (Daud, 2006a).   

 
2.10.2 Pashto Dictionary Project 

The Director of the first project was Syed Taqwim-ul-Haq Kaka Khel, and the 

second one’s was Qalandar Momand. A meeting was presided by the provincial 
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education secretary Azam Khan, in which Pashto Academy Peshawar (University of 

Peshawar) , education department, Text Book Board representatives, famous Pashto 

poets, scholars, intellectuals participated and agreed with those decisions , which they 

had taken earlier in a meeting presided by Maulana Abdul Qadir. 

In this way, in 1984 provincial government started work on, “Pashto Translation 

Project” and “Pashto Dictionary Project” according to the newly approved script. In 1989 

Pashto Translation Project prepared a guide book for Pashto (primary schools) teachers. 

Three days training was also provided by the project to the concerned primary school 

teachers in the standardized/ modern/ provincial Pashto script and orthography. They also 

provided guidance and resolved the complications in schools. In 1993, Qalandar 

Mommand director of Pashto Dictionary Project compiled a dictionary with the name of 

“Daryab” and handed over to text Book Board Khyber Pakhtunkhwa (NWFP) (Daud, 

2006c). 

2.10.3   Pak-German Project  

Pakistan and Germany both jointly started a project in 1984 to publish text books 

for twenty four government primary schools of district Peshawar (Khattak, 1998). The 

purpose of this project was to provide education for Pashtun children according to the 

new methodologies in their mother tongue. This project not only prepared text books in 

Pashto for children but also provided training to teachers from time to time (Daud, 2005). 

A survey was carried out to observe the tendencies of teachers and students about Pashto 

as language of instruction. Hence, it was concluded that the efforts of the government 

were booming in implementing Pashto as a language of instruction. It was also proposed 

that teachers should adopt the method of “stories or events” for teaching of various 

concepts of morality like “honesty or kindness”. Thus, Pak-German project carried out its 

task efficiently under the support of Khyber Pakhtunkhwa government (Khattak, 1998). 
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2.10.4  Instructional Material Development Cell (IMDC) 

In 1991 with the patronage of World Bank in primary education department, a 

project with the name of, “Instructional Material Development Cell “was established. The 

purpose of this project was also the preparation of teaching material in Pashto as well as 

providing teachers training in concerned schools. 

Education secretary Ajaz Rahim was surprised to see that there were three 

different projects working for the same purpose but they had no coordination among each 

other. He considered it to be the wastage of money and time (Daud, 2005). 

2.10.5 Primary Education Programme- Improvement of the Learning Environment 

(PEP-ILE) 

In 1996, the Pashto translation project, Pak-German project and Text Book Board 

were merged into a single institution with the name of Primary Education Programme-

Improvement of the Learning Environment (PEP-ILE). 

The aim was the same i.e. to develop text books for all grades of Pakhtun children 

from K.G to 5th class and to write a guide book for teachers as well (Daud, 2005). 

2.10.6 A Survey Report on Base Line Data for Curriculum Reforms in District 

Malakand (Khyber Pakhtunkhwa, Pakistan)   

A survey study was conducted in Malakand district by Farooq et al. (1991) on 

behalf of “Primary Education Curriculum Reform Project Bureau of Curriculum 

Development and Education Extension Services, Abbottabad,  

Pakistan”.  The main findings of the survey study were as under: 

a. It was found that 97.2% (171 out of 176) of the parents used Pashto 

language at home. 

b. 78 out of 80 (97.5%) of the male and 37 out of 39 (94.9%) of the female 
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teachers have Pashto as their mother tongue. 

c. All of the students (boys and girls) were found to speak Pashto language at 

home and school. 

d. Pashto medium institutions were found in majority with 78.4 % (138 out 

of 176) and Urdu medium second most with 14.2% (25 out of 176) and 

English medium  with 5.7 % (10 out of 176) as reported by parents. 

e. 80 out of 122 (65.6%) of the male parents were found satisfied over 

Pashto medium of instruction, however 42 out of 54 (77.8%) of the female 

parents were found dissatisfied. 

f. It was found that in 122 male parents, 44 (36.1%) suggested Urdu, 24 

(19.7%) suggested Pashto and only 5(4.1%) suggested English medium of 

instruction. While among the 54 female parents, 46(85.2%) proposed 

Urdu, 3(5.5%) proposed Pashto and only 3(5.5%) proposed English 

medium of instruction. 

g. According to the responses of the teachers on the prevailing medium of 

instruction in their schools, in 80 male teachers 76 (95%) responded 

Pashto and 3 (3.75%) responded Urdu. While in 39 female teachers, 38 

(97.4%) responded Pashto and 1(2.6%) responded Urdu.  

h. 57 out of 80 (71.25%) of male teachers were found satisfied,  however  29 

out of 39 (74.3%) of female teachers were not satisfied over Pashto 

medium of instruction. 

i. In 80 male teachers, an average of 49.4 (61.75%) proposed Urdu, 29 

(36.5%) proposed Pashto and only 1.6 (2%) proposed English medium of 

instruction for all subjects. While among 39 female teachers, an average of 

34 (87.1%) proposed Urdu and only 5(12.8%) proposed Pashto medium of 
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instruction for all subjects. 

2.11 MEDIUM OF INSTRUCTION UNDER THE RECOMMENDATIONS OF 

GOVERNMENT OF PAKISTAN’S EDUCATION CONFERENCE, 

COMMISSION AND POLICIES 

2.11.1 Founder of Pakistan Muhammad Ali Jinnah’s Message to Pakistan 

Education Conference (27 Nov- 1st Dec 1947) 

Quaid-i-Azam Muhammad Ali Jinnah’s message was read by Education Minister 

Fazlur Rahman in the following words: 

The Indian language situation was very complicated due to its multilingual nature 

as compared to other countries. Russian example was the practical solution for 

our country’s language problem, because Education in Russia (former Soviet 

Union) was provided in more than ninety languages with Russian as compulsory 

language in all non- Russian institutions. So, Russian strategy not only promoted 

the variety of languages but the unity as well.  

Recommendations of the Conference 

Following were the recommendations of the conference:  

 In education conference the national language (Urdu) was recommended as 

compulsory subject for all schools, but its level of introduction in primary 

institutions was left to the decision of provincial governments. The concerned 

provincial and state governments were being allowed to determine the 

language of instruction at primary school level. Urdu was considered as 

second language of instruction, if approved provincial language introduced as 

medium of instruction (Govt. of Pakistan, 1947). 

2.11.2 The Recommendations of National Education Commission 1959 

The Recommendations of national education commission (1959) were as under: 
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In a multilingual country like Pakistan students would face minimum 

difficulties in lesson comprehension and learning, if the home language of the 

students implemented as a language of instruction at primary school level. The 

national language (Urdu) of the country should be introduced as subject from 

class three and as a medium of instruction from class 6th onward.  The national 

language (Urdu) was recommended as a language of instruction in western 

Pakistani schools except in Khyber Pakhtunkhwa (former N.W.F.P) and Sindh 

provinces. Urdu was suggested to be introduced as compulsory language in 

these two provinces from class 3rd onwards (Govt. of Pakistan, 1959).      

2.11.3 The New Education Policy 1970 

The New Education Policy (1970) laid down the following criteria in selecting the 

right language of instruction:   

i. A language which could assist learners to get knowledge easily. 

ii. It could make communication more clearly and to the point. 

iii. It encourages students’ innovative and reasoning abilities. 

In 1970s, the national languages and to some extent the main provincially used  

languages have replaced English medium of instruction at primary and secondary school 

levels. The absolute use of English as a medium of instruction cannot of course be 

defended because it fails in achieving the above mentioned objectives. Particularly at 

higher level of education it promotes cramming and discourages the innovative and 

critical thinking capabilities in students (Govt. of Pakistan, 1970).  

2.11.4 The National Education Policy 1979 

The National Education Policy (1979) declared that the four provinces of the 

country will take measure to adopt national language (Urdu) or major provincial 

language(s) as the medium of instruction in schools. Mother tongue of student was 
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considered best for communication at primary level. The main purpose of the use of 

mother tongue, regional or provincial language(s) as medium of instruction was to switch 

over to national language Urdu (Govt. of Pakistan, 1979).        

2.11.5 National Education Policy 2009 

The recommendations of National Education Policy (2009) about the medium of 

instruction were as under: 

i. The world has become a global village and English language not only bridges 

people but also leads them towards progress in this competitive world order. Urdu 

(national) language links people and keeps them unite throughout the country. 

Besides these (English and Urdu) languages many provincially approved regional 

languages are the symbol of cultural identity. So the main purpose was not only to   

prepare students to compete nationally and internationally but also to move 

forward with their culture. 

ii. Subjects indicated in the policy for students of grade ‘I’ at primary level and 

above were English, Urdu, one provincially approved regional language and one 

subject comprised of integrated courses.  

iii. All the “provinces” as well as the respective “Area Education Departments” will 

decide the language of instruction up to grade five. 

iv. Provincial  governments were declared autonomous in the selection of English, 

Urdu or approved provincial language(s) as medium of instruction to teach 

mathematics as well as science at primary level, while onward (primary level) 

English would be the sole medium of instruction.  

v. A strategy was determined for the school language policy that it will be decided 

with the suggestions of provincial governments, area governments and all the 

related bodies (teachers, parents & students) (Govt. of Pakistan, 2009). 



26 
 

 
 

2.11.6 Constitution of Pakistan 1973 

The constitution of Pakistan 1973, Article 251 unanimously approved and 

declared that all the provincial assemblies take steps for the promotion and 

implementation of mostly used provincial languages as medium of instruction 

simultaneously with Urdu. Now many words of Urdu as well as English language have 

adulterated with Pashto language and people particularly educated people mix Urdu and 

English words in Pashto during conversation (Rahman, 2005). According to the Census 

(1998) Report total population of Pakhtuns by mother tongue in Pakistan were 15.4% and 

at provincial level 73.9% (Government of Pakistan, 2001 and Government of Pakistan, 

2000). 

2.12 ARGUMENTS IN FAVOR OF MOTHER TONGUE MEDIUM OF 

INSTRUCTION 

1. According to the South African (Noble Prize holder) Nelson Mandela , if a 

teacher discusses something with their students in the only language they knows, 

the information reaches to their heads only, if a teacher discusses something with 

their students in their mother tongues, then the information permeates their hearts  

(Ahmed, 2011). 

2. UNESCO, a specialized agency of United Nations favored home language of the 

children as a medium of instruction. A committee was organized by UNESCO to 

collect information world over about the suitable medium of instruction and 

recommended that a language in which students have fluency should be 

implemented as a language of instruction (Assefa, 2002). 

3. California State Department of Education (1991) favored the use of learners 

language as medium of instruction: 

i. Lambart and Gardnar argued that every student who get education in his    

own language did better in second language learning than those students  
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who did not use their home language.  

ii. Chumbow favored home language as a medium of instruction because 

home language reinforces the thinking and curiosity process in children’s 

early life. Socially as well as culturally an important language of 

instruction is home language, which represents common cultural identity 

of a community. Implementation of home language of students as a 

medium of instruction would increase their learning performance, which  

consequently promote their intellectual development.  

iii. When students switch over to second language or to a globally used 

language from first language at primary school level would inculcate the 

habits of rote memorization, inferiority complex in them and they would 

be unable to freely express their acquired knowledge. Hence, their 

thinking power of creativity becomes depressed and they experience a 

strong aversion to subject, teacher and finally to the school (Assefa, 2002). 

4. According to Akinbote and Ogunsanwo the implementation of first language (L1) 

as a medium of instruction at junior primary level assist the concerned language’s 

lexical growth and safety of the culture. They added further that the 

implementation of English as a medium of instruction at junior primary school 

level made difficult for mediocre learners, because they were unable to get 

adequate literacy in English or in their first language. Students’ literacy in first 

language will be enough to meet the basic requirements of their lives in the 

developing world. First language as a medium of instruction should be supported 

in the early years of the teaching learning process for achieving everlasting 

literacy results. So, a majority of the experts agreed upon the importance of first 

language in education. Children’s first language is also spoken in their 

community, which provides foundation for acquiring verbal proficiency naturally 
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(Maniam, 2009).  

5. Use of first language in teaching-learning process not only enhances the 

performance of learners in educational success but they soon get perfection in 

medium of instruction as well. To ignore a student’s mother tongue in teaching-

learning process is to ignore the student. It plays an important role in learners’ 

identity. If students feel that they are not allowed to use their mother tongue in 

teaching-learning process, so due to ignoring their identity, feelings of inferiority 

will be created. First language as a medium of instruction will motivate students 

to revise their school work at home, so parents can easily encourage their children 

to study at home (Shukurova, 2009). 

6. In educational success the use of first language is indispensible for students, 

assisted by rich vocabulary which they have acquired and developed since their 

birth (Linde & Lofgren, 1988). 

7. One of the most vital factors about the identity and survival of a community 

depends on use of their own language. Culture of a community can be expressed 

and preserved in a better way, if the concerned community uses their language in 

 different domains of life (Tarhan, 2003). 

8. According to Professor Mujib of Jamia Millia (Delhi) that most of the students 

translate a word from non-native language into their home language in 17 seconds 

and then retranslate into the non-native language in 17 seconds. It means an 

average student will take 34 seconds in this translate and retranslate process 

(Mustafa, 2005). 

9. Education provided to students at primary level through first language enhances 

their mental development. Children communicate in first language with their 

community and very soon they develop fluency in it. So, they acquire a large data 

bank of words in first language like names, use of various things and sense of 
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expression during their communication with community (Iyamu & Ogiegbaen, 

2005). 

10. All children at the time of entering into schools have vocabulary of five hundred 

fundamental words of their daily life; this data bank of words is of no use if they 

are taught in a medium other than their home language (Khattak, 1998). 

11. Parents are the earliest teachers of children, and the home environment performs a 

supportive and most effective role in their development at elementary level. The 

formal learning of students at school is dependent on continuous natural process 

of acquiring information informally in community (Govt. of Ireland, 1999). 

12. Mother tongue as medium of instruction allows students to learn successfully and 

enhance their enrollment as well. It makes possible and easier for parents to take 

part in their children’s learning. First language as medium of instruction can be 

advantageous to the learners of (far-flung) rural areas (Ball, 2010). 

13. Zubair argued that the ideal medium of instruction for those primary school 

students living and being educated in their own environment should be their first 

language. Undoubtedly, the medium of instruction is still a matter of confusion 

and no one  (among educationists, teachers and parents) is clear about which 

language should be the medium of instruction at primary level, while all were 

agreed that English should be taught as a subject from the grade one but not as a 

medium of instruction (Gillani et al., 2010).  

14.   Language is an exclusive device used in education, which can be supported by   

having a vast vocabulary related to the language being used as the medium of 

instruction. Learners having mother tongue other than English tried hard in 

learning their lessons taught in English medium; consequently their maximum 

time is spent in rote learning to get succeed in examination only and the real 

purpose of education is ignored. Hence, it becomes very difficult for most of the 
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children to discuss learning problems and get guidance from their parents. 

Furthermore, children as well as parents both have no expertise in English 

language to comprehend the scope of curriculum. The problem was not children’s 

cognitive ability, but in fact the heterogeneity exists between their own mother 

tongue and the imposed language of instruction in school. Parents can support 

their children best by providing (most of the) practical based valuable information 

related to education. In South African Black schools, education was provided in 

first language of the students up to grade 4 and onward the language of instruction 

was English. Hence, this untimely shift of the language of instruction from first 

language to English language created many adjustment problems for students due 

to their insufficient background of the English language, consequently the ratio of 

failure and dropout also increased. The national language of the millions of 

students in Germany is their mother tongue and medium of instruction as well. So 

those students whose mother tongue is used as medium of instruction performed 

better as compared to those whose mother tongue is other than (German) medium 

of instruction. Most of the parents, learners, teachers and education experts in 

Hong Kong protested against the growing use of English at secondary and 

university level, while they were in favor of Cantonese language. The relevant 

study carried out by Kocakulah et al.(2005) described that the concept of 

“energy” taught in the learners mother tongue (Turkish) had less confusion than 

those who were taught in English (Olugbara, 2008). Most of the primary school 

teachers observed that the reading, writing, speaking and listening skills take 

some time in development and can only be facilitated through use of mother 

tongue in teaching learning process (Benson, 2004).  

15. First language is acquired naturally and used by the native speakers for their daily 

communication purposes. The familiarity and fluency in first language enhances 
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the intellectual abilities of students. Children speak in first language with their 

parents and community members, soon they become able to comprehend as well 

as grasp their first language. Children communicate in their immediate 

environment and get knowledge through the naming of objects, feelings, norms 

and customs because they have acquired fluency in first language; hence they 

built up a large corpus of words. A huge difference between the school and 

community emerges due to using a language as a medium of instruction, which is 

neither the mother tongue nor the language used in the immediate environment of 

the children. If the implemented contents and instructional methodology of the 

curriculum is not related to the community of children, then learning difficulties 

emerge which affect negatively on the learning performance of the children. 

Therefore, the use of first language as medium of instruction is beneficent in 

learning, because the acquired vocabulary in home environment bridges to the 

school learning, which balances the cognitive development. Many studies have 

shown that the continuation of home experiences is only possible through use of 

mother tongue (of students) in schools; otherwise they would feel very distressed 

in school environment. The imposition of English as a medium of instruction at 

junior primary school level causes to create learning barriers for students and 

reverses their success ratio; as a result most of students drop out from the school. 

Parents and teachers both have same point of view that most of the parents would 

be able to support their children in studies at home if the pre-primary and primary 

education is provided in the first language of the students (Iyamu et al., 2007). 

16.  The use of Mother tongue as a medium of instruction can create in children the 

skills like self- reliance, critical thinking, reasoning, curiosity and develop the 

important innovative skill in them for learning (Bibi, 2009). 

17.   Education provided in first language of the students not only reduces the problems 
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faced by the students in studies but also enhances their better comprehension and 

collaboration between the school and community. Most of the children when start 

going to school, they find its environment, learning activities and relations (of 

student- teacher, student-student) quite different from home, hence they confront 

difficulties in adjustment. If the imposed medium of instruction is other than their 

first language, then the difference of students’ adjustment (between home and 

school) becomes more widened, and consequently their learning progress slow 

down. As the main objective of education is maximum learning, which is only 

possible through first language of students because they can freely express their 

ideas and any queries if they have in class. Parent- teacher association will boost 

up, if language and culture belong to children included in the school curriculum 

(SEAMEO, 2009).  

18. Many studies reported that most of the children’s learning is not satisfactory, 

because  they have inadequate ability to learn through the medium of English. In 

many countries of Europe like Spain, Sweden, France, Norway, Italy, Denmark 

and Netherland etc., primary education is provided in mother tongue but foreign 

languages and particularly English is taught as a subject. In Hong Kong a strange 

situation got developed, when schools authorities were allowed to choose a 

medium of instruction for their students’ nine years basic education. Hence, the 

majority of schools opted to use English language as the medium of instruction 

for students but many of them came across problems in learning. Due to this 

situation many institutions adopted bilingual programs as a remedy. The language 

of text books and all written work was English, while lessons were delivered 

simultaneously in two mixed languages i.e. Chinese and English. Consequently, 

many pupils were unable to promote their English competency and their learning 

efficiency of different subjects also got affected. It is the nature of children that 
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they feel more secure and trouble free, if education is provided in their mother 

tongue. Their desire to work, self-reliance and sense of achievement also build up. 

It is the mother tongue instruction through which teachers could create depth in 

their lectures, develop teaching skills and assist students in their studies. It is also 

possible for most of the teachers to bring desirable changes in curriculum 

(Education Commission of Hong Kong, 2005). 

19. It is easier for students to become literate, if a familiar language is used as a 

medium of instruction. Children can relate the sounds of the script (written words) 

of the books with the sounds of a language which they have heard all the time in 

their environment. It is the nature of the students that they relate everything of 

their school with their home and surroundings (Coleman, 2010). 

20.  Nyquist wrote her observation about change in children behavior, when the 

teacher switched over to first language from English. During English medium 

instruction most of the students remained silent, withdrawn and anxious. But as 

the instructor switched over to mother tongue, the behavior of students changed 

significantly. Students, calm and shy previously, were now active participants and 

every one of them was trying his/her best to come in front of the teacher and 

answer the questions (Brock-Utne, 2000). 

21. Many advanced nations of the world like America, Norway, France, Russia, 

Germany, China, Denmark, Japan, Italy, Canada, Spain and so many other 

countries use mother tongue of students as a medium of instruction at elementary, 

secondary and higher education level (Iyamu & Ogiebaen, 2005). 

22.  Mustafa (2005) pointed out in her article the findings of researchers about psycho-

-linguistic development of a child that language and mental development are 

interrelated. Home language of the children is the best medium for their 
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education. They do not need to waste their time in learning another language, not 

their own and therefore, they give their full attention to the ultimate aim of 

education in learning, i.e. reading, writing, and speaking. 

23. Holy Quran was revealed to the (last) Holy Prophet Hazrat Muhammad (Sallalahu 

Alaihe Wasallam) by the Almighty Allah in Arabic ‘the mother tongue of the 

Arabs’, to understand the message of Allah without any difficulty (Ahmed, 2011). 

24. Nearly all of the children acquire their first language (along with languages of 

immediate community) and familiarity about the environment where they have 

been living since birth. Hence, teaching in the first language easily improves the 

literacy capabilities of children. Undoubtedly, their informal acquired data bank 

of approximately five hundred (500) words would have no use in their beginning 

education, if provided in other than their first language (Daud, 2006a). 

25.  In a restricted English class, learners were not allowed to speak any language  

other than English; as a result they remained silent although they had bulk of 

knowledge and thoughts. 

Cummins and Skutnabb Kangas pointed out those children who had proficiency 

in their  home language, easily achieved literacy skills in school language. if 

parents, grandparents or uncles of a child share some moments with him by 

narrating stories, or conducting discussion on important issues will promote his 

first language vocabulary i.e. proficiency and the intellectual skill of conceptual 

understanding, as now this child is mentally prepared in advance to go to school, 

consequently both his rate of attendance and performance will enhance in school 

(Sipra, 2007). 

26. Students, who have learnt concept of time in the first language, can easily transfer   

it to the second language without learning the concept again; they would require 
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learning the surface structures of that language only. The extensive use of 

students’ first language in the immediate environment outside the school 

boundary would minimize the language loss among them. According to the 

cultural anthropologist, if the school administration neither allows students to use 

their mother tongue nor permit them to expose their cultural identity in the school 

premises, it is equivalent to ignore the students’ linguistic identity and existence 

in their community. This rejection makes students passive and creates in them the 

feelings of dislikeness towards their studies. It was more natural, easier and 

effective for students to use language first as compared to language second, 

because most of the shy students become embarrassed when they use language 

second in their studies. Social and cultural identity of learners would be in danger, 

if the second language is imposed in teaching learning process. The under 

developed countries of the world, losing their colorful indigenous culture and 

particularly languages, due to the globalization forces (Sipra, 2007). 

27. The ultimate objectives of education are to inculcate the innovative, productive 

and reasoning skills in learners, which can best be achieved through mother 

tongue as medium of instruction. English medium of instruction obstructs the 

development of students’ innovative skill; as a result they memorize their lessons  

without understanding like a machine (Tarhan, 2003). 

28. Students would become more proficient if all of their activities pertaining to 

reading, writing, speaking or listening take place in their local languages (Abbasi 

et al., 2011). 

29. Krashen indicated that eighty seven percent (87%) of the academic published 

material between 1984 to 1994 was in favor to use mother tongue as the medium 

of instruction (Yan, 2001). 
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30. Most of the children learnt their reading and writing very soon, when home 

language was used in teaching learning process of the learners as compare to 

those who did not use it (Heugh et al., 2007). 

31. The implementation of students’ home language as medium of instruction for 

teaching-learning process can enhance the association of community with school 

and eradicate the language barriers in learning. Students can share their views and 

communicate freely, if their home languages used in all domains of the class 

(Govt. of Nepal, 2005). 

32. Akinnaso proposed mother tongue for Nigerian educational system because it 

keeps people free from the foreign language dominancy, links community with 

school, and reinforces the cognitive development of children as well as their all 

round adjustment in teaching learning process according to Piaget, Vygotsky and 

Bruner theories. All over the world psychologists as well as educationists have 

declared and favored only mother tongue as medium of instruction because it 

makes learning (to read, write and speak) easier (Tarhan, 2003). 

2.13 BRITISH COUNCIL IN FAVOR OF MOTHER TONGUE MEDIUM OF 

INSTRUCTION 

The British Council report regarding “Language in Education” was launched on 

24 Oct, 2010 at Karachi. The media responded enthusiastically by publishing the report 

in some of the renowned news papers of Pakistan. “The News International” published a 

report on Thursday on behalf of the British Council (Pakistan) in the favor of mother 

tongue and against English language for teaching-learning process at primary school 

level. Because, it promotes the interest of the students in studies, and decreases the 

dropout rate. Most of the parents can participate and support their children in education,   

if provided in the home language of children, otherwise in second or in foreign language,  
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it is difficult for parents to assist their children. 

A child learns reading and writing with minimum difficulties, if education 

provided in its first language. In Pakistan only five percent (5%) of the population is 

receiving education in their mother tongue, while eighty five percent (85%) of the school 

going children speak their regional languages. Worldwide research has indicated that the 

implementation of mother tongue medium of instruction at primary school level, build up 

the loyalty of different indigenous groups to the country. The tension of the ethnic groups 

can be changed into a violent behavior any time, if these issues not tackled in time by 

giving due consideration to minority languages in different domains of life. 

According to an article “Mother tongue first” by Umar Farooq published in 

Dawn.com that the British Council (Pakistan) has issued a report on the importance of 

mother tongue as medium of instruction for better education of the children. If languages 

spoken at home and school are same, then: 

i. The first language of a child promotes the learning, which also facilitates 

parents to guide, assist, and participate in the education process of their 

children. 

ii. They can easily associate formally learned education in school with the 

informally acquired knowledge in home and in its immediate surroundings 

i.e. physical activities they take part in, television videos they watch, and 

their communication with community members (British Council, 2010). 

2.14  UN AND ITS AGENCIES ROLE FOR THE PROTECTION AND 

PROMOTION OF MOTHER TONGUE AND MOTHER TONGUE AS AN 

INSTRUCTIONAL MEDIUM 
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2.14.1 Recommendations of UNESCO in Favor of Mother Tongue Medium of 

Instruction 

a. A nominated committee by UNESCO in 1953 reported that education can 

best be provided in the first language of the students, because it is the only 

language in which most of the students can comprehend, learn, and 

express rapidly without any hesitation (Ndamba, 2008). 

b. Education provided in first language of the students can enhance the 

enrollment of girls (students) as well. Female students and their parents 

would have less reluctance for adopting the first language medium of 

instruction, because it has commonalities with their culture. As a result, 

these types of curriculum may be more relevant and according to the local 

needs for girls. Education provided in the first language of students 

develops the process of transition between home and school, which 

enhances and facilitates their learning performance. Female students are 

more likely to take pleasure in their school environment and observe that 

teaching-learning process is relevant to their lives, which make them 

competent to carry their school studies; consequently decreasing the 

percentage of repetition, failure and dropout from the school (UNESCO, 

2005).  

c. Mother  tongue  makes  visible  the  culture  of  the  community;  it  assists  

children to use their previous knowledge in addition to experience and 

associate them to new knowledge. Use of mother tongue in education also 

increases the collaboration between home and school. It encourages 

students to ask and answer the questions in the class. It promotes the self-

respect and cultural identity of students. If students have acquired 
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proficiency in their mother tongue, then they can learn successfully other 

languages as well. Children spend the first twelve years of their life to get 

competency in their first language and also develop their thinking skill, 

because they continuously remain in contact with people around them 

during this period. It is most advantageous for students to get education in 

their own language at primary school level. When students become 

proficient and confident in learning through language first, then they can 

easily learn to read and write in language second (UNESCO, 2008). 

d. For designing policies, educational planners recommend native languages  

for early education and globally used languages for higher education. If 

education provided in national, or regional language(s) is different from 

the first language of the students or provided in the foreign language, then 

they would be considered disadvantaged students (UNESCO, 2003). 

e. The most essential tool used for communication and acquiring information 

is language. Language helps in the students’ empowerment and protects 

their cultural identity. If political setup gets changed in a country, then one 

of the most important demands is the linguistic rights of the minority or 

indigenous people, which they put forward to the new government. These 

minority or indigenous people demand from the government that their 

languages should be given approved official status and recommend these 

languages to be used in teaching learning process in school or in higher 

education. The linguistic rights framed in the agreement for indigenous 

and minority communities were as under: 

i. Education should be provided in their own language. 

ii. Students should be allowed to get education in national and in  
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globally used languages. 

iii. An atmosphere should be provided for students to learn their own 

language and culture.  

If approved national language is different from the language of the 

children, then education provided in two or more languages can increase 

the possibilities of the mother tongue instruction, whereas providing 

simultaneously the learning of approved national or international language 

(UNESCO, 2003). 

2.14.2 United Nations International Convention on the Prevention and Punishment 

of the Crime of Genocide (1948) 

Original draft included:  Article III (a) was as under:                                                      

Prohibiting the use of community languages in different domains of life (in daily 

communication with people, in publishing or in the distribution of published material) 

particularly in school. Article II (b) ‘to harm physically or intellectually members of a 

community and  Article II (c)  mentioned,  ‘Intentionally imposing on the  members  of  a  

community conditions of life intended to cause its physical damage in part or in whole’. 

Article II (e) stated, ‘By force moving children from their own environment to another, 

where language of instruction and environment both are different’ (Nicholas, 2009). 

2.14.3 UNESCO Conference in (Paris) 1972 

In 1972, UNESCO declared in the conference held in Paris that first language of 

the students is most ideal for teaching learning process, if the implemented education is 

in their own language (Opoku, 1994).  

2.14.4 UNESCO’s Declaration on Race and Racial Prejudice (1978) 

Article 9 of UNESCO’s declaration has clearly mentioned that education of 

indigenous and foreign students should be in their first language (UNESCO, 2003). 



41 
 

 
 

2.14.5 The Convention (C169) Concerning Indigenous and Tribal Peoples in 

Independent Countries (1989) 

A 169th convention of the United Nations specialized agency, ‘International Labor 

Organization’ was held in 1989. The linguistic rights of the native students in education 

were also mentioned in Article 28 of this convention that education should be provided to 

these students in their own first language or the language used in their immediate 

environment (UNESCO, 2003).  

2.14.6 Delhi Declaration and Framework for Action (1993) 

This declaration was approved in the Education for All Summit of UNESCO, 

where they supported the use of first language at the early stage of education, however in 

later stages the use of approved national language and an international language (use in 

global communication) for effective education was also supported. UNESCO has taken 

steps for the promotion of first language instruction, which is the ultimate source for  

bringing improvement in the teaching learning process at the early school level and its 

use should be extended in the later stages of education as well. The second language of 

the students should be adopted as the medium of instruction at a later stage when they 

have acquired competency in the first language (UNESCO, 2003). 

2.14.7  Universal Declaration of UNESCO on Cultural Diversity (2001) 

In Article 6 of the Universal Declaration of UNESCO stated that the languages 

should play their ultimate role in education process including respect for the first 

language of the students and the encouragement of multilingual education from the 

primary school level without any discrimination (UNESCO, 2003).  

2.14.8 The Director General of UNESCO Message on the Celebration of 11th 

Annual Mother Language Day (2010)  

 A message from Director-General (Ms. Irina Bokova) was as under:  
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Every child learns the language of his mother slowly and gradually from a small 

word to lengthy sentences and soon his language develops into an authentic 

foundation to receive and provide information about the history and culture 

around him. Furthermore, it has been verified by most of the researchers in the 

world that a child’s learning performance develops if s/he is instructed in her/his 

first language at early primary school years. The complementary languages for 

multilingualism are also the mother tongues of students and UNESCO tries hard 

to develop this concept by promoting the formula for acquiring at least three 

languages: (a) First language of the children, which they use in their immediate 

environment. (b) National language which is used for country wide 

communication. (c) and a language used for international communication. In a 

multilingual education program more than two languages are harmoniously 

adjusted in education of every student, which forms an important constituent of 

education and the environment in which a person lives; so this aspect must be 

kept under consideration. As learning of mother tongue, national and foreign 

languages promote the openness of an individual towards observation and 

understanding of different facets of cultures. In the last, she appealed to all 

member countries of the world to give the first language, in the three levels 

language formula, a justified place, resulting in feeling of love, honor, and sense 

of loyalty and forbearance, which helps in bringing peace (UNESCO, 2010).  

2.14.9 The Director General of UNESCO Message on the 12th International Mother   

Language Day 

The 12th International Mother Language Day was celebrated on February 21, 

2011 by UNESCO. The message from the Director-General, Ms. Irina Bokova on this 

occasion was as under:    
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First languages have extraordinary status in supplying the material with which the 

world comes in contact first. So it is an occasion to recognize their use and 

importance. As linguistic variation exists (minimum or maximum) in most 

countries of the world, but first language provides identity of people as well. 

Education provided in first language of the children enhances their learning 

performance on the one hand and minimizes the class differences on the other. 

First language provides a friendly support for learning other languages. The main 

purpose of this conference was related to the use of modern technology for 

protection and development of mother tongues and dialects. UNESCO has firm 

commitment and dedication for the promotion of multilingualism on the 

worldwide computer network as well. Because, modern information technologies 

can contribute to a greater extent in the promotion of first languages (UNESCO, 

2011). 

2.14.10 UNESCO’s Director-General Message on the Celebration of 13th Annual 

Mother Language Day 

         The 13th International Mother Language Day was celebrated on February 21, 

2012 by UNESCO. The message of the Director-General, Ms. Irina Bokova on this 

special occasion was as under: 

According to Nelson Mandela, ‘If you want to deliver a message to a person in his 

mother tongue and in the language he knows only, he may understand the 

delivered message through both languages but the most satisfied one is the mother 

tongue which would touch to his heart’.  Mother tongue is used in the human 

beings’ thinking process and in the expression of emotions. Education provided in 

mother tongue can promote the quality of education and also minimize 

discrimination between the different groups of people living in a society. If people 
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want to safeguard their identity, then they should protect their languages. 

Education provided in first language of the students can successfully remove 

illiteracy from society. Social inculcation can promote equality in education by 

allowing indigenous students to get early education in their first languages and 

then in officially approved national language (UNESCO, 2012). 

2.15 ARGUMENTS IN DISFAVOR OF MOTHER TONGUE MEDIUM OF 

INSTRUCTION 

i. The objections of Fasold regarding UNESCO’s recommendations on 

implementation of first language (L1) as a medium of instruction were as under:  

a. It is worthless to use first language (L1) of the students as a medium of 

instruction because they have familiarity in advance about their language.  

b. Using first language (L1) as a medium of instruction will create 

difficulties for students in learning language second (L2) later on.  

c. The national integration (of a country) would be in danger, if native 

languages are adopted for teaching learning process. 

d. There is deficiency of course books prepared in mother tongue (with cultural      

touch). 

e. There is also shortage of teachers particularly trained ones, in mother 

tongue medium of instruction (Assefa, 2002). 

ii. Bull presented his arguments against the mother tongue as a medium instruction 

in the following words: 

‘Manuscripts of many languages do not (fully or partially) support the 

modern world typing system, hence reasonably priced and speedy 

preparation of teaching- learning items become very complicated’ (Assefa, 

2002). 
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iii. Chumbow’s views in favor of foreign language and against language first (L1) 

were as under: 

a. The local languages of Africa have deficiency of scientific terms. 

b. African countries needed a language for successful global communication 

and this was only possible through use of English, French or Arabic 

language. 

c. As compare to mother tongue English language should be adopted as a 

medium of instruction at early school level because it enhances the 

cognitive development, otherwise the result will be the reverse. 

d. The preparation of text books, work books, helping materials and teachers 

training is very costly in various mother tongues of a country (Assefa, 

2002). 

iv. Mother tongue medium of instruction was considered harmful for national 

integration of a country. Variation in the medium of instruction under different   

education systems in the country may confuse parents (Ahmed, 2011).  

v. The heterogeneous nature of the society was highlighted by Bambose (1977) in 

his study that first language as instructional medium would only be implemented 

in rural areas, where the people linguistically homogenous. On the other side due 

to multi-ethnic nature of the urban regions the situation has become more 

complex, hence this obstacle acted against the implementation of first language as 

medium of instruction (Iyamu et al., 2007).  

vi. It has been observed that majority of native speakers may use variants of their 

languages to which they are first exposed in their community, the same languages 

in some cases have little or large difference from their formal school version of 

language (UNESCO, 2003). 

vii. Students  use  their  mother  tongue  in  learning language second (L2), though the   
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rules of their mother tongue are quite different from the language second (L2), 

which slows down the learning process (Maniam, 2009).  

viii. In Hong Kong some of the parents were in favor of English medium instruction 

and they were of the view that English language proficiency would lead their 

children towards better career. Employers in Hong Kong prefer work related 

knowledge and expertise in dealing with people, however for this purpose fluency 

in English language is considered an additional quality (Education Commission of 

Hong Kong, 2005). 

ix. As compared to mother tongue, English language is extremely valuable, which 

may lead a person to higher education and to avail worldwide opportunities 

(Heugh et al., 2007). 

x. As compared to mother tongue, use of English as a foreign language was favored 

due to its numerous advantages nationally and internationally like to get world 

wide information about financial systems, researches in different fields and latest   

development in modern technology (Tarhan, 2003).  

2.16 RECOMMENDATIONS OF BRITISH COUNCIL FOR THE FUTURE   

EDUCATION (UP TO 2020) OF PAKISTAN  

Recommendations for the future education of Pakistan are as under: 

i. Nursery: Students should learn to speak their first language. 

ii. First 3 years Education: Alphabets should be introduced at this stage but 

they should learn to read and write in their first language (the script of the  

books should be same for all students). 

iii. Education from Class 3rd to 5th : Now the national language (Urdu)  

should be introduced and replaced with provincially approved languages 

as the medium of instruction step by step upto class fifth (5th). However 
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the provincially approved language(s) should be taught as a subject only, 

but not as a language of instruction. 

iv. Education from Class 6th to 9th: Now in this stage students should be 

proficient in national language (Urdu). English as a compulsory subject 

should be introduced and studied upto class ninth (9th).  

v. Education for Class 10th: At this level the English language should be 

introduced as a language of instruction; Urdu as well as provincially 

approved language(s) should be taught as a subject only. 

vi. It was recommended for civil services, for various lower as well as high 

caliber jobs and for university education that every candidate should be 

proficient in English, Urdu and at least in one of the provincially approved 

languages. They will also be able to communicate as well as serve the 

people of their region, country and the world around (British Council, 

2010). 

 
2.17 MEDIUM OF INSTRUCTION UNDER THE REPORTS OF BRITISH 

COUNCIL PAKISTAN 

According to the article, “ Educate Children in Mother tongue” published in 

“Daily Times”, by Dr. Tariq Rehman was of the view that the real beauty of educating a 

child would be lost, if language other than first language is imposed as a medium of 

instruction. He further added that a child should be taught in his first language at the 

primary school level and English should be introduced as a subject but not as a medium 

of instruction. Prof. Fauzia Shamim serving in English department was of the view that 

bilingual education cannot be promoted, due to insufficient related materials available in 

indigenous languages, which cannot provide full support to medium of instruction and 

their wavering approach about the importance of indigenous languages.  
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Prof. Shamim indicated that there are more than seventy (70) languages spoken in 

the country and it would be difficult to choose and recommend the main languages to use 

them as the medium of instruction. A device used for an individual and national progress 

is English language, which can be learnt better; if it is introduced from class one at 

primary school level. She put forward the example of India and South Africa in favor of 

her argument, where this type of policy has failed. 

Dr. Hena Kazmi was in favor of using English language as the medium of 

instruction and opposed with arguments that regional as well as national language (Urdu) 

has no rich literature, have no alternate scientific terminologies and research area of these 

languages is also very weak. 

Coleman pointed out that Urdu is the mother tongue of 7% people in Pakistan; 

however the number of its speakers is in majority as compared to any other language of 

the country. He mentioned that there are four kinds of schools which exist in the country: 

i. Private English medium institutes for children of elite class.  

ii. Nominal private English medium institutes for children of non-elite class. 

iii. Government Urdu medium institutes. 

iv. Madrassas providing education through Urdu or local languages. 

Coleman described that approximately 95% of students have no opportunities to 

study in their mother tongue; hence their education performance was also not good, 

except students of private English medium institutes. Coleman indicated in his conclusion 

that awareness should be created about the importance and use of first language at 

primary school level (British Council, 2010). 

British Council’s Language Breakdown in Pakistan by First language 

(i) Punjabi__ 49.3% (ii) Pashto__ 12 %   (iii) Sindhi__ 11.7% (iv) Urdu_ 6.8% (v) 

Baluchi__3.6%  (vi) Brahvi__ 1.3%   (vii) Farsi__0.6%  
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Pakistan is included among the 11 countries having most fragile situation of the 

language and 19 countries having high linguistic division in the world (British Council, 

2010). 

2.18  BARRIERS IN ADOPTING MOTHER TONGUE AS MEDIUM OF 

INSTRUCTION 

i. The current training courses taught to teachers were not satisfactory to deal with 

the situation of home language as medium of instruction. Actually these trainings 

were not valuable in teaching-learning process. Hence, the prevailing teachers 

training programs should be modified by including home language of the children 

as medium of instruction and parents should also be taken into confidence about 

the use of mother tongue in education (Govt. of Nepal, 2005). 

ii. Deficiency of teaching material is a major obstacle in the implementation of 

mother tongue medium of instruction. 

a. It has been found that some local languages are not available in written form 

and it is not possible to adopt these languages as medium of instruction. 

b. Some indigenous languages may not even be officially acknowledged. 

c. Various scientific terms of different languages have no exact alternate  

words in local languages. 

d. As our society is multilingual in nature, therefore it may create difficulties 

in providing education in home language of children. 

e. The un-availability of trained teaching staff may also be a vital problem. 

f. Parents, teaching staff and learners may not want to get education through 

home language. Hence, their unwillingness may also be an obstacle 

(UNESCO, 2003). 

iii. There is deficiency of teaching faculty, who have native like accent for 

implementation of (students) home language as medium of instruction (Heugh et  
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al., 2007). 

iv.  Many Hindko speaking teachers were also a cause of problem because they were 

confused and worried in use of Pashto as medium of instruction (Rahman, 1995).  

v. Regional sensitivities are also creating problems in implementation of 

provincially approved language(s) as medium of instruction. There are no pre-

service training facilities available for teachers to use mother tongue as medium 

of instruction (Government of Pakistan, 1979). 

vi. One of the most vital and unavoidable obstacle was the opposition of parents in 

using first language as medium of instruction. Because parents were of the view 

that teaching in (students) first language is the responsibility of parents and not 

the school. They further added that learning in English is considered superior than 

first language. Likewise, most of the teachers were also not in favor of using 

mother tongue as instructional language due to fear of losing their prestige among 

fellow teachers (Iyamu et al., 2007). 

 

2.19 MEDIUM OF INSTRUCTION IN VARIOUS COUNTRIES 

1. Afghanistan 

Pashto and Dari both were used as languages of instruction at all levels of 

education for students. The Constitution of Afghanistan also affirmed the first 

language as medium of instruction at primary school level. English medium 

institutions were growing day by day particularly in urban areas.  

2. Bangladesh 

The Government of Bangladesh had approved and implemented Bangla (the 

language of 98% people) as an official, national language and the medium of 

instruction at all levels of education in both government and private schools.  
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3. Bhutan 

Bhutan’s national language was Dzongkha. The main implemented 

language of instruction was English, while Dzongka was also used as medium of 

instruction in some government schools (UNESCO, 2007a). 

4. Brunei Darussalam 

It was observed that the vast majority of Brunei population spoke Brunei 

Malay. According to the state language policy standard Malay and English were 

declared as the instructional mediums; however Standard Malay was used at pre-

primary and primary level.  

5. Cambodia  

The Cambodian constitution of 1993 affirmed Khmer as the official 

language of the country. The language of instruction at all levels of education was 

national language Khmer until 1990s. Provincial education authorities and local 

communities with cooperation of various NGOs initiated education programs 

based on language first for children. They were using first language as well as 

Khmer in these programs to teach reading, and writing for further learning as well 

(SEAMEO, 2009). 

6. Ethiopia 

According to the Ethiopian constitution of 1994, every nation has the right 

to get education in their language. The government of Ethiopia recommended in 

the new Education and training policy announced in 1994 that first language 

should be used for the teaching-learning process at primary school level up to 

grade 8 (Heught et al., 2007). 

7. Ghana                                                                                                                               

The Government of Ghana recommended first language of the children as  
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medium of instruction only at the first three years of primary school level. English 

was introduced after the third year of primary school level (Opoku, 1994). 

8. Hong Kong 

The medium of instruction of the majority schools was mother tongue 

(Cantonese) at primary level in Hong Kong. Primary as well as secondary English 

medium institutions were also growing day by day in Hong Kong (Lao et al., 

1999 & Yan, 2010). 

9. India 

             The Government of India has adopted three - language formula i.e. home  

           language/ native languages, Hindi and English as medium of instruction for school  

students. Such distribution was not only in favor of students’ better learning and 

good future but also tackled the linguistic situation of the country. First language 

or the language used in the immediate environment, Hindi and English were 

introduced as medium of instruction between Grade I and IV. Hindi medium of 

instruction was continued up to Grade VIII, which was the end of the elementary 

school level and English was medium of instruction at high school level. 

According to the Indian Constitution Article 350a, local authorities in every state 

must provide satisfactory facilities to adopt home language of the child as 

medium of instruction at primary level (UNESCO, 2007a & UNESCO, 2007b). 

10. Indonesia 

Some of recommendations about use of language in the constitution of 

1945 were as under: 

a. It was affirmed that Indonesian Bahasa would be the national as well as 

official language of the country. 

b. The immediate communities of the native languages would be supported  
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to promote and protect their native languages from decaying by using them in 

different domains of life. 

In most of educational institutes education is provided in the Indonesian 

Bahasa. It has been mentioned in Law No. 20 of 2003 (Article 33, Section II) that 

primary level of education would be provided at least in first language of the 

students, if it is not similar to the national language of the country (SEAMEO, 

2009). 

11. Japan 

Government has declared “Japanese” (the language of 99% people) as 

national language of the country, which was also used as the main language of 

instruction. 

12. Kazakhstan 

 The government of Kazakhstan’s national language was Kazakh, while 

Russian (language) has the status of an officially used language in the country. 

Government education department has implemented the languages of majority 

population as the media of instructions i.e. Kazakh language for Kazakh, Russian 

for Russian population and both Russian as well as Kazakh for mixed settled 

population. Besides these, other native languages were also used as medium of 

instruction for minority population, i.e. Tajiks, Ukrainians, Uighur, Uzbek, 

Germans, and Tatars. 

13. Kyrgyzstan 

The government elected body affirmed in 2001 Russian as well as Kyrgyz 

as official languages of the country and the main instructional mediums in the 

relevant language speaking regions. Other minority languages (Uzbek, Ukrainian, 

and Kyrgyz plus Russian) were also used as medium of instruction in the regions 

of the relevant speakers (UNESCO, 2007a). 
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14. Malaysia 

 According to the Constitution of 1957 standard Malay (Bhasa Mealayu or 

Bhasa Malasia) was affirmed as the official and national language of the country. 

The Constitution has delegated the rights (to all citizens) to develop as well as 

preserve their local languages and use in teaching learning process as well. The 

medium of instruction in government formal education system were as under: 

a. National primary schools 

Education was provided in Standard Malay, while English was 

used for science and mathematics only.  

b. National - type primary schools 

Education was provided through Mandarin, Tamil or an alternative 

Indian language; however English language was adopted for mathematics 

and science only.  

15. Myanmar 

According to the Constitution of 2008 the official language was Myanmar 

or Burmese and it was also declared as the medium of instruction in government 

schools. In the light of 1974 constitution the children had the right to get primary 

education in their respective first languages. However, most of the children 

acquired primary education in their native languages, up to 1980 (SEAMEO, 

2009). 

16. Namibia 

The Namibian National Language Policy declared mother tongue as 

medium of instruction in junior primary school level (Grades 1 to 3) (Wofaardth, 

2005). If a school, school board and parents desire to use English medium of 

instruction from Grade I; first they must get ministerial approval (Murray, 2007). 
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17. Nepal  

Constitution of 1990 Article No. 1, 2, 3 and 18 affirmed the right of every 

citizen to use and preserve their mother tongue. The contents for primary school 

students were developed by Basic and Primary Education Project I and II (1991-

2001) in seven mother tongues: Maithali, Newari, Abhadhi, Tamang, Tharu, 

Limbu and Bhojpuri. The same contents were also prepared in additional six 

languages i.e. Bantawa, Rai, Magar, Gurung, Champling and Sherpa. So, the 

contents for primary school students were developed and used in these above 

languages. A three-language formula i.e. mother tongue, Nepali and English was 

recommended by the “National Commission Language Policy Report” to the 

formal education (UNESCO, 2007b). 

18. Nigeria 

    National Policy on Education (NPE. 1981) had determined home language 

or the language used in the immediate environment of the children’s home as the 

medium of instruction at junior primary school level, while English at upper 

levels (Muslimi, 1999).  

19. Pakistan  

Urdu is the national language of Pakistan and the majority of people use it   

as a second language. It is also the language of instruction in most of the 

government schools.  Regional languages were also employed to teach children 

particularly at primary school level. English was the official and the language of 

the elite class, who were 2% of the population. English was the medium of 

instruction in non government schools/cadet colleges and it has been considered 

the language of success, therefore the trend to get education through English 

medium institutions was increasing day bay day in people to achieve higher 

education as well as superior jobs.  
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20. Papua New Guinea 

The mediums of instruction at junior primary school level were in 350 to 

400 native languages, which was the highest number of languages used as 

medium of  instruction all over the world. Education at pre-primary level 

(beginning three years) was provided in first language or the language used in the 

immediate environment of the children, and above this level, English was used.  

21. People’s Republic of China 

Mandarin Chinese has the status as an official language and the main 

medium of instruction at all levels of education in China. In many geographically 

scattered areas, local languages were used as medium of instruction, while 

Mandarin was treated as second language (UNESCO, 2007a). 

22. Philippines     

  The Constitution of 1987 has declared Filipino as the national language, 

while Filipino and English as official languages. According to the revised 

education policy in 1987, English and Filipino were recommended as the medium 

of instruction. The Constitution stated that native languages should be placed at a 

definite position as auxiliary languages in the particular regions to assist the 

education provided in the official languages. In government institutes of 

Philippines education was provided in native languages at pre-primary level (up 

to class 3) (SEAMEO, 2009). 

23. Russia 

In Russia as well as in all its federation, primary education was imparted 

in Russian with ninety local languages (Daud, 2006a). 

24. Singapore 

The Constitution of 1965 affirmed four official languages i.e. Malay, 

Tamil, Mandarin Chinese and English. English was considered the major medium 
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of instruction at all stages of education, while for some subjects one of the official 

mother tongues, i.e. Mandarin Chinese, Malay or Tamil was used (SEAMEO, 

2009). 

25. Tajikistan 

     The national language of the country was Tajik; however Russian 

(language) chiefly used throughout the country between the different ethnic 

groups. Tajik and Russian languages were used as the main languages of 

instruction in relevant populated regions. Some minority groups were educating 

children in their regional languages Kazakh, Uzbek and Turkmen (UNESCO, 

2007a). 

26. Tanzania                                                                                                            

  Kishwali or Swahili was the first as well as national language of Tanzania, 

which was also used as the medium of instruction at primary level of education. 

While the medium of instruction at secondary and university level was English 

(Barrett, 1994).  

27. Thailand    

Standard Thai was the national as well official language and was the 

language of the teaching-learning process as well (SEAMEO, 2009). 

28.       Turkey 

A study conducted by the Directorate of (secondary) education in Turkey 

and find out that eighty five percent (85%) of the medium of instruction in math 

and science subjects was in Turkish language. However English was also the 

medium of instruction in many schools (Tarhan, 2003). 

29. United Kingdom 

English was the main language of instruction in all schools, while Gaelic, 
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Welsh and Cornish languages were also adopted as medium of instruction in 

different regions (Ghaffar & Afridi, 1999). 

30. Uzbekistan 

According to the provision of the constitution article 18, every citizen has 

equal rights and freedom of opportunity to use language in education without any 

discrimination. The government of Uzbekistan had considered the above article 

and declared the seven national languages i.e. Uzbek, Russian, Tajik, Turkmen, 

Kara Kalpak, and Kazakh, as instructional mediums at primary level of education 

(UNESCO, 2007a). 

31. Vietnam 

  Vietnamese was the national as well as official language of the country 

and spoken by approximately ninety percent (90%) of the population. The 

Education Law of 2005 affirmed the Vietnamese as the major official medium of 

instruction at all levels in education. However, the Constitution 1992 and 

Education Law of 2005 recommended that education should be provided in the 

local languages of the children (SEAMEO, 2009). 

32. Zimbabwe 

The government language policy of the Education Act 1987 was revised in 

2004 and it recommended mother tongue of the students as the medium of 

instruction at junior primary school level up to grade 3; however English would 

be introduced as a subject in these classes and as a medium of instruction from 

class 4 and onward (Ndamba, 2008). 
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    Chapter 3 

 

RESEARCH METHODOLOGY 

 

This study was descriptive in nature. There was lack of research studies on the 

topic nationally and internationally. The Researcher collected the views of teachers and 

parents through questionnaires and from students through interviews. This chapter 

included a description of the population, sample, sampling method, instruments used in 

the collection of data, their construction and refinement, pilot testing procedure that 

involved checking the validity and reliability of instruments used, the method of data 

collection and analysis of data. 

3.1   POPULATION 

Population of this study included all the 2838847 (2.84 million) students and 

71992 teachers of 22760 government primary schools (Govt: of Khyber Pakhtunkhwa, 

2012), including all the parents of government school students in Khyber Pakhtunkhwa. 

3.2      SAMPLE 

If the population of the study is large and geographically scattered, then the 

cluster sampling technique is the most appropriate one to select a representative sample   

(Farooq, 2001 and Kumar, 2012). 

As the population defined for the study is scattered over 25 districts of Khyber 

Pakhtunkhwa. Therefore, care was taken to select a representative sample through 

multistage sampling technique from two upper districts (Swat, Malakand), two central 

(Nowshera, Peshawar) and two lower district (Kohat, Bannu) of the province.                   

Teachers, students and parents were included in the study because they were directly or 
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indirectly involved in primary school education. Following were the categorization of the 

research sample; 

Table 1: Sample of teachers and students 

The description of government primary school teachers and students included in 

the   sample were as under: 

   

No. 

 

Districts 

 

Govt. 

Primary 

Schools 

 

Teachers 

 

Students 

Per 

School 

 

Total 

Per 

School 

 

Total 

1. Swat 20 5 5x20= 100 10 10x20= 200 

2. Malakand 20 5 5x20= 100 10 10x20= 200 

3. Nowshera 20 5 5x20= 100 10 10x20= 200 

4. Peshawar 20 5 5x20= 100 10 10x20= 200 

5. Kohat 20 5 5x20= 100 10 10x20= 200 

6. Bannu 20 5 5x20= 100 10 10x20= 200 

Total 120  600  1200 

Table 1 shows the name of six selected sampled districts for the study. Twenty 

government primary schools were selected from each sampled district and from each 

school five teachers and ten students were selected randomly. Thus the total number of 

sampled teachers was six hundred and students were twelve hundred. 

Table 2: Sample of parents 

The description of parents in the sample was as under; 

Districts Swat Malakand Nowshera Peshawar Kohat Bannu Total 

Total  100 100 100 100 100 100 600 

Table 2 shows a sample of six hundred selected parents (of government school 

students) from six districts. One hundred parents were selected randomly from each 

sampled district.  
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3.3       RESEARCH INSTRUMENTS 

A researcher requires data gathering tools, which are suitable for the collection of 

relevant data. Since the intention of this study was to find out the tendencies and 

reactions towards the feasibility of introducing Pashto as a medium of instruction in 

government primary schools of Khyber Pakhtunkhwa. Questionnaires and structured 

interviews were used as the main research tools. These questionnaires and structured 

interviews were designed in accord with the research objectives and developed in 

consultation with the research supervisor to make them more reliable instruments for data 

collection.  

The data was collected by the researcher with the help of the following 

instruments for this research; 

3.3.1   Questionnaires 

Questionnaires are most appropriate and widely used instruments by the 

researchers to collect information about past, present and future events (Farooq, 2001), 

because these are less time consuming and convenient in administration. Therefore, the 

data was collected by the researcher from sampled teachers and parents through 

questionnaires to know their tendencies about Pashto medium of instruction. 

3.3.1.1 Questionnaires for teachers  

    Three questionnaires were developed for government primary school teachers. 

These were; 

i. Questionnaire ‘i’ for teachers 

This questionnaire was based on three points rating scale i.e. mostly, to some 

extent, not at all. It included 62 items; out of which 59 items were based on three 

points rating scale and 3 items were open ended. The items were arranged in the 

following sequence; 
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 Table 3: Arrangement of teachers’ questionnaire ‘i’ items 

No. Items Number 

1. Reading  5 

2. Writing 7 

3. Speaking 4 

4. Listening 1 

5. Teachers Tendencies 25 

6. Students Tendencies 10 

7. Transfer of Cultural Heritage 1 

8. Instructional Material and Sources of Mass Media 2 

9. English and Urdu Languages 2 

10. Examination 2 

Three open ended items about the advantages, disadvantages and barriers in 

implementation of Pashto medium of instruction were also included.  

ii. Questionnaire ‘ii’ for teachers  

A second questionnaire based on two points scale (Yes, No) was also 

distributed among the teachers to get information, which was not possible with three 

points rating scale. It included 10 items. The items were arranged in the following 

sequence; 

a. Mother tongue  -----------------------------------------  2  items. 

b. Pashto subject  ------------------------------------------- 6 items. 

c. Examination  --------------------------------------------  2 items. 

iii. Questionnaire ‘iii’ for teachers 

A third additional questionnaire based on two points scale (Yes, No) was 

distributed among the teachers to collect information. It included 9 items, which were 

arranged in the following sequence; 

a. Pashto in Future Education………………………….3 items. 
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b. Pashto in Competitive Examinations………………...1 item. 

c. Class adjustment later on……………………….…....2 items. 

d. Preferable Medium of Instruction …………………...1 item. 

e. Pashto in Jobs……………………………………..…2 items. 

3.3.1.2. Questionnaire for parents  

  Two questionnaires were developed to collect data from parents. These were; 

i. Questionnaire ‘i’ for parents 

This questionnaire wad based on three points rating scale i.e. mostly, to some  

extent, not at all. It included 32 items. The items were arranged in the following   

sequence; 

Table 4: Arrangement of parents questionnaire ‘i’ items 

No. Items Number 

1. Reading 4 

2. Writing 6 

3. Speaking 4 

4. Teaching and Text Books 6 

5. Students Tendencies  6 

6. Parents Tendencies 2 

7. Home and Society 2 

8. Transfer of Cultural Heritage 1 

9. Pashto in Future Education 1 

  
ii. Questionnaire ‘ii’ for parents 

A second questionnaire based on two points scale (Yes, No) was distributed 

among the parents to collect information. It included 9 items, which were arranged in 

the following sequence;      

a. Pashto in Future Education………………3 items. 

b. Pashto in Competitive Examinations…….1 item. 

c. Class adjustment later on………………...2 Items. 
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d.  Preferable Medium of Instruction……....1 item. 

e.  Pashto in Jobs…………………………...2 items. 

3.3.2     Students Interview 

An interview is an appropriate tool for gathering information, particularly from 

children, because, the researcher as an interviewer can encourage and clarify them, if they 

have any confusion. So, the respondents are able to provide complete desired information 

on it, as compared to questionnaires (Farooq, 2001). 

Therefore, structured interviews were conducted with students of 5th class to find 

out their views about Pashto medium of instruction. These students, more or less, came 

up with almost the same kinds of reasons for justifying their answers. The interviews of 

these various students were recorded in written form. Students’ interviews proved quite 

helpful and effective in many different ways. Firstly, it helped to know students’ 

responses to the use of Pashto language in teaching learning process. Then it aimed to 

testify students’ data. And finally its purpose was to determine the use of Pashto language 

in the teaching learning process particularly in those areas, where they felt the use of 

Pashto language to be effective. 

It included 24 questions, which were based on Yes, No pattern. The sequence of 

questions was as under; 

Table 5: Arrangement of students’ interview questions 

No. Questions Number 

1. Reading 1 

2. Writing 1 

3. Speaking 2 

4. Examination 2 

5. Language Related  2 

6. Teachers Tendencies 7 

7. Students Tendencies 9 
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3.4       PILOT TESTING OF INSTRUMENTS 

The instruments of data collection should be first pilot tested to increase its 

validity and reliability (O’Connor, 2005). Therefore the two data collecting instruments 

(questionnaires and structured interviews) applied in this study were pilot tested and 

improved prior to data collection as under; 

3.4.1    Structured Interviews 

Structured interviews were conducted with forty students of four 

government primary schools in district Nowshera. All the interviews were 

recorded in written form. Necessary modifications in the instrument were made. 

i. Validity and reliability 

The interview instrument was validated by supervisor and members of 

supervisory committee who offered their expert opinions and judgments. To find 

out reliability, Cronbach’s alpha coefficient was computed for these interviews by 

using SPSS (version 19) software. 

Cronbach alpha value for students’ interview 

 Questions                             Value 

              29…………………..…   0.977 

Cronbach’s alpha value indicated that the questions of structure interviews 

of students had higher reliability. 

3.4.2    Questionnaires 

  Survey questionnaires were pilot tested in four government boys primary 

schools and among the parents in district Nowshera. Forty subjects answered the 

survey questionnaires. 20 of them were teachers and 20 parents. The 

administration of these questionnaires was made by the researcher himself. 

Necessary modifications in each instrument were made.  
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i. Validity and reliability 

       The content validity of (teachers and parents) questionnaires was 

examined by supervisor and members of the supervisory committee. Cronbach’s 

alpha coefficient was used to find out reliability of questionnaires. Cronbach’s 

alpha was found one of the standard ways of expressing questionnaire’s 

reliability. Alpha coefficient values range from 0 to 1, higher score showed higher 

reliability of instrument, such as; ≥ 0.9 ….. Excellent, ≥ 0.8 ..…. Good, ≥ 0.7…. 

Acceptable,  = 0.5 …..Poor, and < 0.5 ……. Unacceptable (Fritschi, 2008). 

Cronbach’s alpha coefficient was computed for these questionnaires by 

using SPSS (version 19) software. Cronbach’s alpha values for teachers and 

parents questionnaires were as under; 

Cronbach’s alpha reliability value for teachers’ questionnaire   no. i 

           Items               Value 

                        59….……… 0.971   

It shows that the teachers’ questionnaire was highly reliable. 

        Cronbach’s alpha reliability value for teachers’ questionnaire no. ii 

          Items               Value 

              10………..... 0.928 

          Questionnaire no. ii was found highly reliable. 

         Cronbach’s alpha reliability value for teachers’ questionnaire no.iii 

          Items               Value 

              9     ……..     0.905 

         It was also found highly reliable. 

        Cronbach’s alpha value for parents’ questionnaire no. i 

           Items               Value 

                       32 ………...  0.992 
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Cronbach’s alpha value shows that the parents’ questionnaire was highly   

reliable. 

         Cronbach’s alpha value for parents’ questionnaire no. ii 

            Items              Value 

                          9 ……….… 0.884 

3.5       DATA COLLECTION 

  Two instruments were used by the researcher for data collection in this study. The 

sample included 1200 students of 5th class, 600 teachers of government primary schools, 

600 parents of (government school) students, Since the sampled districts (two upper, two 

central and two lower) included in the study were located in scattered geographical areas 

across the province, the researcher did extensive visits for data collection. According to 

Julie O’Connor (2006) the instruments of data collection should be first pilot tested to 

increase its validity and reliability. Therefore, questionnaires and structure interviews 

were pilot tested and improved. The purpose of selecting government primary schools 

was to study the feasibility of introducing Pashto as a medium of instruction at this level. 

  Data collection through structured interviews and questionnaires were as under; 

3.5.1    Structured Interviews 

The researcher conducted interviews with 1200 students of 5th class. The students 

were informed in advance about this interview. The researcher conducted interviews with 

students personally in sample districts to ensure reliability of data. The interviews of all 

these students were recorded in written form. 

3.5.2    Questionnaires 

Questionnaires were handed over personally by the researcher to collect data from 

the sampled teachers and parents. For in time return envelops were also attached with 

questionnaires. Researcher started follow up after one week of the distribution of 

questionnaires to non respondents of the questionnaires. To get the views of illiterate  
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parents, every statement of the questionnaire was read out by the researcher to them.   

3.6       ANALYSIS OF DATA 

The data was collected by the researcher from teachers, parents and students on 

three points and two points scale. The collected data was analyzed by using t-test and 

Chi-square. 

The data obtained on similar items was analyzed through t-test for finding the 

significance of difference between the means of the teachers-parents and teachers - 

students’ responses, because it is one of the most widely used tests (Garette & 

Woodworth, 1997). However, for dissimilar items Chi-square was used, which is one of 

the most appropriate and widely used statistics for analyzing the nominal (categorical) 

data (Gay, 2000). 

Chi-square and t-test were calculated through SPSS (Statistical Package for Social 

Sciences) version 19 software.  

3.6.1 Acceptance and Rejection of Null Hypothesis 

Researchers take decisions on the basis of significance of tests in order to reject or 

retain a null hypothesis (Gay, 2000). 

            According to Seltman (2012), the null hypothesis should be rejected, if the p- 

value is found less than or equal to significant level (α = 0.05) and retain it otherwise. 

The tabulated value of t-test is 1.96 at 0.05 level of significance, where the degree 

of freedom is from 1000 up to infinity (∞.) (Garrett & Woodworth, 1997). Therefore, the 

null hypothesis was rejected by the researcher, where the t-value was 1.96 or more, 

otherwise he retained it. 

However, the tabulated values of chi-square at 0.05 level of significance for 

degree of freedom one (1) is 3.841 and for two (2) is 5.991 (Garrett & Woodworth, 

1997). Hence, the null hypothesis was rejected by the researcher, where the chi-square 

value was found equal or more than the table value, otherwise he retained it.
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          Chapter 4 

 

ANALYSIS AND INTERPRETATION OF DATA 

4.1 Comparison of Teachers and Parents Responses 

H0: There is no significant difference between teachers and parents’ ability to read Pashto 

text. 

Table 6: Teachers and parents have the ability to read Pashto text 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.57 0.668 0.04 0.000 27.8 

Parents 600 1.45 0.716 

 Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 6 shows the calculations for t-test, where t-value was found to be greater than 

the table-value, while p-value was less than the pre-specified level of significance (0.05). 

Hence, the null hypothesis, “There is no significant difference between teachers and 

parents’ ability to read Pashto text” was rejected. 

 

H0: There is no significant difference between teachers and parents’ responses that 

Pashto medium of instruction would make learning to read easier for primary 

school students. 

Table 7: Pashto medium of instruction would make learning to read easier for    

students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.30 0.853 0.049 0.000 4.3 

Parents 600 2.09 0.841 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  
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Table 7 indicates that the calculated t-value was found greater than the table value, 

while p-value < 0.05 level. Hence, the null hypothesis, “There is no significant difference 

between teachers and parents’ responses that Pashto medium of instruction would make 

learning to read easier for primary school students” was rejected. 

 

H0: There is no significant difference between teachers and parents responses that 

students are making satisfactory progress in learning to read in Pashto subject. 

Table 8: Students’ learning to read progress is satisfactory in Pashto subject 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.52 0.737 0.046 0.000 8.2 

Parents 600 2.15 0.836 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 8 displays the calculations for t-test, where t-value was found greater than the 

table-value and the value of p < 0.05. Hence, the null hypothesis, “There is no significant 

difference between teachers and parents’ responses that students are making satisfactory 

progress in learning to read in Pashto subject” was rejected. 

 

H0: There is no significant difference between teachers and parents’ responses that 

foreign language as a medium of instruction will pose learning difficulties in 

developing the reading skill of primary school students. 

Table 9: Foreign language as a medium of instruction poses learning difficulties in 

developing reading skill of students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.42 0.656 0.042 0.000 4.9 

Parents 600 2.21 0.808 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  
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In  table  9,  the  calculated  t-value  was  found  to  be  greater  than  the table-

value, however p-value < 0.05. Hence, the null hypothesis, “There is no significant 

difference between teachers and parents’ responses that foreign language as a medium of 

instruction will pose learning difficulties in developing the reading skill of primary 

school students” was rejected. 

 

H0: There is no significant difference between teachers and parents’ ability to write  

Pashto text. 

Table 10: Teachers and parents have the ability to write Pashto text 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.46 0.725 0.035 0.000 25.3 

Parents 600 1.42 0.698 

Significant at (α) 0.05 level                                                            table value (0.05) =1.96  

Table 10 shows the calculations for t-test, where t-value was found greater than 

the table-value; however p-value < 0.05 level of significance. Hence, the null hypothesis, 

“There is no significant difference between teachers and parents’ ability to write Pashto” 

was rejected. 

 

H0: There is no significance of difference between teachers and parents’ responses that 

students are making satisfactory progress in learning to write in Pashto subject. 

Table 11: Students’ learning to write progress is satisfactory in Pashto subject 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.43 0.77 0.047 0.000 6.93 

Parents 600 2.11 0.84 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  
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Above table 11 indicates the calculated values of t-test, where t-value > 1.96, 

while p-value < 0.05. Hence, the null hypothesis, “There is no significance of difference  

between the teachers and parents’ responses that students are making satisfactory 

progress in learning to write in Pashto subject” was rejected.  

 

H0: There is no significant difference between teachers and parents’ responses that Pashto 

language is used by most of the people for written communication in their 

community. 

Table 12: Most of your community people use Pashto language for written 

communication 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.46 0.626 0.038 0.000 -11.3 

Parents 600 1.94 0.829 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 12 illustrates the calculations for t-test, where t-value was found greater than 

the table-value and p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significant difference between the teachers and parents’ responses that Pashto language is 

used by most of the people for written communication in their community” was rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that 

Pashto medium of instruction will make learning to write easier for primary school 

students. 

Table 13: Pashto medium of instruction would make learning to write easier for 

students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.99 0.810 0.048 0.083 -1.7 

Parents 600 2.08 0.853 

Not Significant at (α) 0.05 level                                                   table value (0.05) = 1.96  
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Table 13 points out the calculated values, wherein t-value was found less than the 

table-value, however p-value > 0.05 level of significance. Hence, the null hypothesis, 

“There is no significant difference between the teachers and parents’ responses that 

Pashto medium of instruction will make learning to write easier for primary school 

students” was accepted. 

 

H0: There is no significant difference between teachers and parents’ preference of using 

Pashto language for written communication in their community. 

Table 14: Teachers and parents prefer Pashto language for written communication 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.87 0.816 0.043 0.000 11.5 

Parents 600 1.38 0.670 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 14 specifies the calculations for t-test, where t-value was found greater than 

the table-value, while p-value < 0.05. Hence, the null hypothesis, “There is no significant 

difference  between  the teachers  and parents’  preference  of  using Pashto language for  

for written communication in their community” was rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that 

foreign language as a medium of instruction will pose learning difficulties in 

developing the writing skill of primary school students. 

Table 15: Foreign language as a medium of instruction poses learning difficulties in 

developing writing skill of students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.37 0.620 0.035 0.000 21.9 

Parents 600 1.62 0.575 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  
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In the above table 15, the calculated t-value > 1.96, wherein p-value < 0.05. Hence, 

the null hypothesis, “There is no significant difference between teachers and parents’ 

responses that foreign language as a medium of instruction will pose learning difficulties 

in developing the writing skill of primary school students” was rejected. 

 

H0:  There is no significant difference between teachers and parents’ fluency in speaking 

of Pashto. 

Table 16: Teachers and parents both have fluency in Pashto speaking 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.78 0.46 0.029 0.56 -0.58 

Parents 600 2.79 0.53 

Not Significant at (α) 0.05 level                                                    table value (0.05) =1.96  

Table 16 shows the calculations for t-test, where t-value was found less than the 

table-value, however p-value > 0.05 level of significance (α). Hence, the null hypothesis, 

“There is no significant difference between teachers and parents’ fluency in speaking of  

Pashto” was accepted. 

 

H0 : There is no significant difference between teachers and parents’ preference of using 

Pashto language for oral communication in their community. 

Table 17: Teachers and parents prefer Pashto language for oral communication 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.63 0.717 0.044 0.001 3.3 

Parents 600 2.49 0.803 

Significant at (α) 0.05 level                                                       table value (0.05) =1.96         

         Above table 17 indicates the calculated values of t-test, in which t-value was found 

greater than the table value, however p-value < 0.05. Hence, the null hypothesis, “There  
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is  no  significant difference  between  teachers  and  parents’ preference of  using Pashto 

language for oral communication in their community” was rejected. 

 

H0 :  There is no significant difference between teachers and parents’ responses that 

foreign language as a medium of instruction will pose learning difficulties in 

speaking for primary school students. 

Table 18: Foreign language as a medium of instruction poses difficulties in speaking 

for students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.46 0.588 0.041 0.000 22.04 

Parents 600 1.56 0.800 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 18 points out the t-test calculations, in which t-value was found greater than 

the table value, wherein p-value < 0.05. Hence, the null hypothesis “There is no 

significant difference between teachers and parents’ responses that foreign language as a 

medium of instruction will pose learning difficulties in speaking for primary school 

students” was rejected. 

 

H0: There is no significant difference between teachers and parents’ responses that people 

prefer to use Pashto language for oral communication in their community. 

Table 19: People prefer to use Pashto language for oral communication 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.50 0.823 0.047 0.916 0.11 

Parents 600 2.50 0.819 

Not Significant at (α) 0.05 level                                                    table value (0.05) =1.96  

Table 19 shows the calculations for t-test, in which t-value was found less than the  
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 table value, while p-value > 0.05 level of significance. Hence, the null hypothesis, 

“There is no significant difference between teachers and parents’ responses that people 

prefer to use Pashto for oral communication in their community” was accepted.  

 

H0: There is no significant difference between the teachers and parents’ responses that 

learning will be easier for students, if both their text books and teaching are in 

Pashto language. 

Table 20: Text books printed and taught in Pashto make learning easier for students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.20 0.890 0.051 0.000 3.75 

Parents 600 2.01 0.879 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 20 exhibits that the calculated t-value was found to be greater than the 

table-value, while p-value < 0.05. Hence, the null hypothesis, “There is no significant 

difference  between  the teachers  and parents’  responses  that learning will be  easier for  

students, if both their text books and teaching are in Pashto language” was rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that 

learning will be easier for students, if both their text books and teaching are in Urdu 

language. 

Table 21: Text books printed and taught in Urdu make learning easier for students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.33 0.806 0.050 0.000 6.01 

Parents 600 2.03 0.928 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 21 shows the calculated values of t-test, in which t-value was found greater 

than the table-value, while p-value < 0.05. Hence, the null hypothesis, “There is no 
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significant difference between the teachers and parents’ responses that learning will be 

easier for students,  if  both  their  text  books  and  teaching are  in Urdu language”  was  

rejected.  

 

H0: There is no significant difference between teachers and parents’ responses that 

learning will be easier for students, if both their text books and teaching are in 

English language. 

Table 22: Text books printed and taught in English make learning easier for   

students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.44 0.700 0.046 0.000 -14.04 

Parents 600 2.08 0.874 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 22 indicates that the calculated t-value was found greater than the table 

value; however p-value < 0.05 level of significance. Hence, the null hypothesis, “There is 

no significant difference between teachers and parents’ responses that learning will be 

easier for students, if both their text books and teaching are in English language” was 

rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that 

learning will be easier for students, if their text books are printed in Urdu language 

but taught in Pashto medium. 

Table 23: Text books printed in Urdu but taught in Pashto language make learning 

easier for students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.33 0.888 0.052 0.000 5.82 

Parents 600 2.03 0.908 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  
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 Table 23 points out the  calculations for t-test, where t-value > 1.96 and p-value <   

0.05 level of significance. Hence, the null hypothesis, “There is no significant difference 

between teachers and parents’ responses that learning will be easier for students, if their 

text books are printed in Urdu language but taught in Pashto medium” was rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that 

learning will be easier for students, if their text books are printed in English language 

but taught in Pashto medium. 

Table 24: Text books printed in English but taught in Pashto language make 

learning easier for students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.09 0.884 0.050 0.013 -2.5 

Parents 600 2.21 0.862 

Significant at (α) 0.05 level                                                           table value (0.05) =1.96  

Table 24 shows the calculations for t-test, in which t-value was found greater than 

the table-value, while p-value < 0.05. Hence, the null hypothesis, “There is no significant 

difference between the teachers and parents’ responses that learning will be easier for 

students, if their text books are printed in English language but taught in Pashto medium”  

was rejected. 

 

H0 : There is no significant difference between the teachers and parents’ responses that 

learning will be easier for students, if their text books are printed in English language 

but taught in Urdu medium. 
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Table 25: Text books printed in English but taught in Urdu language make learning  

easier for students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.07 0.869 0.05 0.002 -3.12 

Parents 600 2.22 0.853 

Significant at (α) 0.05 level                                                         table value (0.05) = 1.96  

Table 25 indicates that the calculated t-value was found to be greater than the t-

table value, while p-value < 0.05. Hence, the null hypothesis, “There is no significant 

difference between the teachers and parents’ responses that learning will be easier for 

students, if their text books are printed in English language but taught in Urdu medium” 

was rejected. 

 

H0:  There is no significant difference between the teachers and parents’ responses that 

Pashto medium of instruction would increase the students’ interest and motivation 

in study. 

Table 26: Pashto medium of instruction would increase students’ interest and 

motivation in study 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.92 0.862 0.05 0.137 1.49 

Parents 600 1.85 0.886 

Not Significant at (α) 0.05 level                                                     table value (0.05) =1.96  

Table 26 shows the calculations for t-test, wherein t-value was found less than the 

table-value, however p-value > 0.05. Hence, the null hypothesis, “There is no significant 

difference between the teachers and parents’ responses that Pashto medium of instruction 

would increase the students interest and motivation in study” was accepted.  

 

H0: There is no significant difference between the teachers and parents’ responses that 

students acquiring literacy skills in second or foreign language face double burden. 
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Table 27: Students acquiring literacy skills in second or foreign language face  

double burden  

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.77 0.504 0.039 0.000 10.8 

Parents 600 2.34 0.820 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

          In table 27 the calculated values of t-test have been shown, in which t-value > 1.96, 

while p-value < 0.05 level. Hence, the null hypothesis, “There is no significant difference 

between the teachers and parents’ responses that students acquiring literary skills in 

second or foreign language face double burden” was rejected.  

 

H0: There is no significant difference between the teachers and parents’ responses that 

students will feel pride among colleagues, while acquiring education in Pashto 

language. 

Table 28: Students feel pride while acquiring education in Pashto 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.59 0.775 0.047 0.004 -2.89 

Parents 600 1.72 0.844 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 28 indicates that the calculated t-value was found greater than the table-

value, while p-value < 0.05 level of significance. Hence, the null hypothesis, “There is no 

significant difference between the teachers and parents’ responses that students will feel 

pride among colleagues, while acquiring education in Pashto language” was rejected. 

 

H0: There is no significant difference between teachers and parents’ responses that 

students can learn faster in their own language than second or foreign language. 
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Table 29: Students can learn faster in their own language 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.62 0.699 0.044 0.000 5.82 

Parents 600 2.37 0.815 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 29 shows the calculated t-value, which was found greater than the table-

value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no significant 

difference between teachers and parents’ responses that students can learn faster in their 

own language than second or foreign language” was rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that if 

the regional or national ministries of education require suggestions for the 

recommendation of medium of instruction, both will prefer Pashto language. 

Table 30: Teachers and parents’ suggestions to government in favor of Pashto  

medium of instruction 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.73 0.848 0.050 0.246 -1.16 

Parents 600 1.79 0.892 

Not Significant at (α) 0.05 level                                                    table value (0.05) =1.96  

Table 30 shows the statistical values, in which t-value < 1.96, while p-value > 

0.05 were found. Hence, the null hypothesis, “There is no significance of difference 

among the teachers and parents’ responses that if the regional or national ministries of 

education require suggestions for the recommendation of medium of instruction, both 

will prefer Pashto language” was accepted.    

 

H0 : There is no significant difference between the teachers and parents’ responses that 

early education in the Pashto language helps to bridge home and school experiences. 
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Table 31: Early education in Pashto helps to bridge home and school experiences  

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.32 0.826 0.049 0.000 4.1 

Parents 600 2.12 0.862 

Significant at (α) 0.05 level                                                            table value (0.05) =1.96  

Above table 31 indicates the calculations for t-test, in which t-value was found 

greater than the table-value, while p-value < 0.05 level. Hence, the null hypothesis, 

“There is no significant difference between the teachers and parents’ responses that early 

education in the Pashto language helps to bridge home and school experiences” was 

rejected. 

 

H0: There is no significant difference between the teachers and parents responses’ that 

Pashto language as a medium of instruction helps to lay solid foundation for social 

development of children. 

Table 32: Pashto lay solid foundation for social development of children 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.18 0.803 0.048 0.000 7.4 

Parents 600 2.83 0.848 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 32 shows the calculations for t-test, wherein t-value was found greater than 

the table-value, while p-value < 0.05. Hence, the null hypothesis,“ There is no significant 

difference among the teachers and parents’ responses that  Pashto language as a medium 

of instruction helps to lay solid foundation for social development of children” was 

rejected. 

H0: There is no significant difference between the teachers and parents’ responses that    

learning will be easier for students through Pashto medium of instruction, if the basic  
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       terms are used without any changes in all text books. 

Table 33: Use of basic terms without any changes make learning easier through 

Pashto medium 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.15 0.833 0.047 0.034 2.13 

Parents 600 2.05 0.794 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 33 points out that the calculated t-value was found greater than table-value, 

while p-value < 0.05 level. Hence, the null hypothesis, “There is no difference among the 

teachers and parents’ responses that learning will be easier for students through Pashto 

medium of instruction, if the basic terms are used without any changes in all text books” 

was rejected. 

 

H0: There is no significant difference between the teachers and parents’ responses that 

Pashto medium of instruction at primary school level is a way of promoting our 

cultural heritage. 

Table 34: Pashto Medium of Instruction Promotes Cultural Heritage 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.31 0.806 0.049 0.001 3.4 

Parents 600 2.14 0.875 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96    

Table 34 shows that the calculated t-value was found greater than t-table value, 

while p-value < 0.05 level of significance (α). Hence, the null hypothesis, “There is no 

significant difference between the teachers and parents’ responses that  Pashto medium of 

instruction at primary school level is a way of promoting our cultural heritage “ was 

rejected. 

H0: There is no significant difference among the teachers and parents’ responses that   
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      Pashto medium of instruction at primary school level makes school less distressing 

for the child. 

Table 35: Pashto medium of instruction makes school less distressing for the child 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.23 0.858 0.049 0.813 0.24 

Parents 600 2.21 0.848 

Not Significant at (α) 0.05 level                                                    table value (0.05) =1.96  

Above table 35 shows the calculations for t-test, wherein t-value was found less 

than the table-value, while p-value > 0.05 level. Hence, the null hypothesis, “There is no 

sig significant difference among the teachers and parents’ responses that Pashto medium 

of  instruction at primary school level makes school less distressing for the child” was  

accepted.  

 

H0: There is no significant difference between the teachers and parents’ responses that 

early education in Pashto language makes it possible for literate and illiterate parents 

to support their children’s learning at home. 

Table 36: Education in Pashto makes it possible for literate and illiterate parents to  

support their children in studies 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.28 0.843 0.046 0.000 16.4 

Parents 600 1.53 0.730 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96    

Table 36 points out the calculated t-value, which was found greater than the table 

value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no significant 

difference between the teachers and parents’ responses that early education in Pashto 

language makes it possible for literate and illiterate parents to support their children’s 

learning at home” was rejected. 
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H0: There is no significant difference between the teachers and parents’ responses that 

Pashto medium of instruction will assist the child in understanding his environment 

more readily. 

Table 37: Pashto medium of instruction assists the child to understand his   

environment more readily 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 2.16 0.878 0.05 0.000 6.4 

Parents 600 2.84 0.849 

Significant at (α) 0.05 level                                                          table value (0.05) =1.96  

Table 37 shows the values of t-test, wherein t-value was found greater than the 

table-value, while p-value < 0.05 level of significance. Hence, the null hypothesis, “There 

is no significant difference between the teachers and parents responses that Pashto 

medium of instruction will assist the child in understanding his environment more 

readily” was rejected. 

 

Ho: Parents and teachers both did not agree that use of Pashto as a medium of instruction 

at primary school level would be harmful for future education provided in 

English/Urdu. 

Table 38: Pashto medium of instruction at primary school level will be harmful for 

future education provided in English/Urdu 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.91 0.289 0.018 0.034 2.12 

Parents 600 1.87 0.337 

Significant at (α) 0.05 level                                                           table value (0.05) =1.96  

Table 38 shows the calculations for t-test, wherein p-value was found less than the 

pre-specified level of significance (α ). Hence, the null hypothesis “ Parents and teachers 

both did not agree that use of Pashto as a medium of instruction at primary school level 

would be harmful for future education provided in English / Urdu”  was rejected. 
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Ho: Parents and teachers both did not agree that use of Pashto as a medium of instruction 

at primary school level would deteriorate students’ performance in competitive  

examination later on. 

Table 39: Pashto medium of instruction at primary school level will deteriorate 

students’ performance in competitive examination later on 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.95 0.218 0.017 0.000 6.4 

Parents 600 1.84 0.368 

Significant at (α) 0.05 level                                                            table value (0.05) =1.96  

Table 39 shows the calculations for t-test, wherein t-value was found to be greater 

than the table-value, while p-value < 0.05 level of significance  (α). Hence, the null 

hypothesis “Parents and teachers both did not agree that use of Pashto as a medium of 

instruction at primary school level would deteriorate students performance in competitive 

examination later on” was rejected.  

 

Ho: Parents and teachers both did not favor that students would be easily adjusted in 

class, if they switch over to English from Pashto medium of instruction. 

Table 40: Class adjustment will be easy for students, if they switch over to English 

from Pashto medium of instruction 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.06 0.231 0.012 0.230 1.2 

Parents 600 1.04 0.200 

Not Significant at (α) 0.05 level                                                table value (0.05) =1.96  

Table 40 points out the calculated values of t-test, wherein t-value was found less 

than the table value, while p-value > 0.05 level of significance. Hence, the null 

hypothesis “Parents and teachers both did not favor that students would be easily adjusted 

in class, if they switch over to English from Pashto medium of instruction” was accepted. 
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Ho: Parents and teachers both did not favor that students would face problems in class 

adjustment, if they switch over to Urdu from Pashto medium of instruction. 

Table 41: Students will face problems in class adjustment, if they switch over to 

Urdu from Pashto medium of instruction 

Respondents X df Mean Std. Deviation S.ED p-value  t-value 

Teachers 600 1198 1.74 0.440 0.026 0.003 3.03 

Parents 600 1.66 0.475 

Significant at (α) 0.05 level                                                       table value (0.05) =1.96  

Table 41 indicates the calculated values of t-test, in which t-value was found 

greater than table-value, while p-value < 0.05 level. Hence, the null hypothesis “Parents 

and teachers both did not favor that students would face problems in class adjustment, if 

they switch over to Urdu from Pashto medium of instruction” was rejected.  

 

Ho: Teachers and parents both were not reluctant to prefer Pashto (provincially 

understood in specific areas) as a medium of instruction at primary school level, as 

compared to English (International) and Urdu (National) language. 

Table 42: Teachers and parents reluctant to prefer Pashto medium of instruction at 

primary school level, as compared to English and Urdu languages 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.85 0.354 0.022 0.015 2.4 

Parents 600 1.80 0.400 

Significant at (α) 0.05 level                                                        table value (0.05) =1.96                       

Table 42 shows the calculations for t-test, where t-value was found greater than 

the table-value, while p-value < 0.05. Hence, the null hypothesis “Teachers and parents 

both were not reluctant to prefer Pashto (provincially understood in specific areas) as a 

medium of instruction at primary school level, as compared to English (International) and 

Urdu (National) language” was rejected. 
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Ho: Teachers and parents both did not favor that Pashto medium of instruction benefits 

students in their jobs, if they are appointed in Pashto speaking areas. 

Table 43: Pashto medium of instruction benefit students in their jobs, if they 

appointed in Pashto speaking areas 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.88 0.327 0.017 0.007 2.7 

Parents 600 1.93 0.267 

Significant at (α) 0.05 level                                                       table value (0.05) =1.96  

In table 43, the calculated t-value was found greater than the table-value, while p-

value < 0.05 level of significance. Hence, the null hypothesis “Teachers and parents both 

did not favor that Pashto medium of instruction benefits students in their jobs, if they are 

appointed in Pashto speaking areas “ was rejected.  

 

Ho: Teachers and parents both did not agree that Pashto medium of instruction benefit 

students in their jobs, if they are appointed in non- Pashto speaking areas. 

Table 44: Pashto medium of instruction benefit students in their jobs, if they 

appointed in non-Pashto speaking areas 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.02 0.140 0.008 0.667 0.43 

Parents 600 1.02 0.128 

Not Significant at (α) 0.05 level                                                 table value (0.05) =1.96  

Above table 44 indicates the calculated values of t-test, in which t-value was 

found less than the table-value, while p-value > 0.05 level. Hence, the null hypothesis 

“Teachers and parents both did not agree that Pashto medium of instruction benefit 

students in their jobs, if they are appointed in non- Pashto speaking areas” was accepted. 

 

Ho: Teachers and parents both did not agree that Pashto medium of instruction at primary 
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school level would be harmful in medical education provided in English medium. 

Table 45: Pashto medium of instruction at primary school level will be harmful in 

medical education provided in English medium 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.89 0.315 0.017 0.038 -2.1 

Parents 600 1.92 0.266 

Significant at (α) 0.05 level                                                       table value (0.05) =1.96  

Table 45 points out the calculations for t-test, in which t-value was found greater 

than the table-value, while p-value < 0.05 level. Hence, the null hypothesis “Teachers and 

parents both did not agree that Pashto medium of instruction at primary school level 

would be harmful in medical education provided in English medium” was rejected. 

 

Ho: Teachers and parents both did not agree that Pashto medium of instruction at primary 

school level would be harmful in education of Engineering provided in English. 

Table 46: Pashto medium of instruction at primary school level will be harmful in 

education of engineering provided in English 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1198 1.90 0.296 0.014 0.000 -5.2 

Parents 600 1.98 0.156 

Significant at (α) 0.05 level                                                            table value (0.05) =1.96  

Table 46 shows the calculations for t-test, where t-value was found greater than 

table-value, however p-value < 0.05 significant level (α). Hence, the null hypothesis 

“Teachers and parents both did not agree that Pashto medium of instruction at primary 

school level would be harmful in education of Engineering provided in English” was 

rejected. 
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4.2 COMPARISON OF TEACHERS AND STUDENTS RESPONSES 

H0: There is no significant difference between teachers and students responses that 

teachers give their students written examination in Pashto. 

Table 47: Teachers give their students written examination in Pashto 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1798 1.33 0.472 0.024 1.000 0.000 

Students 1200 1.33 0.472 

Not Significant at (α) 0.05 level                                                  table value (0.05) =1.96 

Table 47 shows the calculations for t-test, wherein t-value was found to be less 

than the table-value, while p-value was greater than the pre-specified level of significance 

(0.05). Hence, the null hypothesis “There is no significant difference between teachers 

and students responses that teachers give their students written examination in Pashto” 

was accepted. 

 

H0: There is no significance of difference between teachers and students that teachers 

give their students oral examination in Pashto. 

Table 48:  Teachers give their students oral examination in Pashto language 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1798 1.53 0.499 0.025 0.002 -3.05 

Students 1200 1.61 0.489 

Significant at (α) 0.05 level                                                         table value (0.05) =1.96    

Table 48 points out the calculated values of t-test, in which t-value was found 

greater than the table-value, while p-value < 0.05 level of significance (α). Hence, the 

null hypothesis “There is no significance of difference between teachers and students that 

teachers give their students oral examination in Pashto” was rejected. 
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H0: There is no significant difference between teachers and students responses that their 

mother tongue is Pashto. 

Table 49: Pashto is the mother tongue of teachers and students 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1798 1.72 0.449 0.023 0.168 1.38 

Students 1200 1.69 0.463 

Not Significant at (α) 0.05 level                                                  table value (0.05) =1.96 

Table 49 displays the calculations for t-test, where t-value was found less than the 

table-value and the value of ‘p’ > 0.05 level. Hence the null hypothesis “There is no 

significant difference between teachers and students responses that their mother tongue is 

Pashto” was accepted. 

 

H0: There is no significant difference between teachers and students responses that their 

mother tongues as well as medium of instruction at primary school level same. 

Table 50: Teachers and students mother tongue as well as medium of instruction 

both are same 

Respondents X df Mean Std. Deviation S.ED p-value t-value 

Teachers 600 1798 1.35 0.477 0.024 0.368 -0.9 

Students 1200 1.37 0.483 

Not Significant at (α) 0.05 level                                                   table value (0.05) =1.96 

In table 50, the calculated values of t-test have shown, wherein t-value < 1.96 and 

p-value > 0.05 level. Hence, the null hypothesis, “There is no significant difference 

between teachers and students’ responses that their mother tongues as well as medium of 

instruction at primary school levels same” was accepted. 
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4.3 ANALYSIS OF TEACHERS RESPONSES 

 

H0: There is no difference among responses of the teachers that students, whose mother 

     tongue is other than Pashto, are making satisfactory progress in learning to read in 

Pashto. 

Table 51: Responses of teachers about students’ progress in learning to read Pashto   

having mother tongue other than Pashto 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

153 183 264 600  
 
 
 
 
 
32.97 

 
 
     
 
 
 
0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -47 -17 64  
(fo- fe)2 2209 289 4096  

(fo – fe)2 /fe 11.045 1.445 20.48 32.97 
Significant at (α) 0.05 level                    df=2                                table value (0.05) = 5.99  

Table 51, shows the calculated value of chi-square (X2), which was found greater 

than the table value (5.99), while p-value < 0.05 level. Hence, the null hypothesis, “There 

is no difference among responses of the teachers that students, whose mother tongue is 

other than Pashto, are making satisfactory progress in learning to read in Pashto”  was 

rejected. 

 

H0: There is no significant difference among the responses of teachers that students, 

whose  mother tongue is other than Pashto, are making satisfactory progress in learning to 

write in Pashto. 
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Table 52: Responses of teachers about students’ progress in learning to write Pashto 

having mother tongue other than Pashto 

 Mostly To some 
extent 

Not at 
all 

Total X2 p- value 

Observed frequency 
(fo) 

131 167 302 600  
 
 
 
 
 

81.3 

 
 
     
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -69 -33 102  
(fo- fe)2 4761 1089 10404  

(fo – fe)2 /fe 23.8 5.445 52.02 81.3 
Significant at (α) 0.05 level                    df=2                               table value (0.05) = 5.99 

Table 52 indicates the calculated ‘X2’  value, which was found greater than the 

table value, wherein p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significant difference among the responses of teachers that students, whose mother 

tongue is other than Pashto, are making satisfactory progress in learning to write in 

Pashto” was rejected. 

 

H0: There is no significance of difference among the responded teachers that students 

will be active listeners during teaching, if Pashto medium of instruction is adopted. 

Table 53: Teaching in Pashto will make students active listeners 

  Mostly To some 

extent 

Not at 

all 

Total X2  p-value 

Observed frequency 
(fo) 

311 139 150 600  
 
 
 
 
 
92.71 

 
 
     
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 111 -61 -50  
(fo- fe)2 12321 3721 2500  

(fo – fe)2 /fe 61.605 18.605 12.5 92.71 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 53 points out the calculations for chi-square, wherein ‘X2’ was found greater 

than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 
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significance of difference among the responded teachers that students will be active 

listeners during teaching, if Pashto medium of instruction is adopted” was rejected. 

 

H0: There is no significant difference among the responses of primary school teachers 

that their training should be provided in Pashto medium. 

Table 54: Primary schools’ teachers training should be in Pashto medium 

  Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

159 121 320 600  
 
 
 
 
 
111.6 

 
 
     
 
 
 
0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -41 -79 120  
(fo- fe)2 1681 6241 14400  

(fo – fe)2 /fe 8.405 31.205 72 111.61 
Significant at (α) 0.05 level                    df = 2                             table value (0.05) = 5.99 

Table 54 indicates the calculated values, in which ‘X2’ was found greater than the  

table value, however p-value < 0.05 level (α). Hence, the null hypothesis, “There is no 

significant difference among the responses of primary school teachers that their training 

should be provided in Pashto medium” was rejected. 

 

H0: There is no significant difference among responded teachers that their teachers taught 

them in Pashto at primary school level. 

Table 55: Your teachers taught you in Pashto at primary school level 

  Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

342 89 169 600  
 
 
 
 
 
167.23 

 
 
     
 
 
 
0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 142 -111 -31  
(fo- fe)2 20164 12321 961  

(fo – fe)2 /fe 100.82 61.605 4.805 167.23 
Significant at (α) 0.05 level                    df = 2                             table value (0.05) = 5.99 

In table 55, the calculated chi-square (X2) value was found to be greater than the 
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table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no significant 

difference among responded teachers that their teachers taught them in Pashto at primary 

school level” was rejected. 

 

H0: There is no significant difference among the responded teachers that their teachers 

taught them in Pashto at middle school level. 

Table 56: Your teachers taught you in Pashto at middle school level 

  Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

287 104 209 600  
 
 
 
 
 
84.33 

 
 
     
 
 
 
0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 87 -96 9  
(fo- fe)2 7569 9216 81  

(fo – fe)2 /fe 37.845 46.08 0.405 84.33 
Significant at (α) 0.05 level                    df=2                                table value (0.05) = 5.99 

Table 56 illustrates the calculated chi-square (X2) value, which was found greater 

than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significant difference among the responded teachers that their teachers taught them in 

Pashto at middle school level” was rejected.  

 

H0: There is no significant difference among the responded teachers that their teachers 

taught them in Pashto at secondary school level. 

Table 57: Your teachers taught you in Pashto at secondary school level 

  Mostly To some 
extent 

Not at 
all 

Total X2  p-value 

Observed frequency 
(fo) 

157 127 316 600  
 
 
 
 
 
103.17 

 
 
     
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -43 -73 116  
(fo- fe)2 1849 5329 13456  

(fo – fe)2 /fe 9.245 26.645 67.28 103.17 
 Significant at (α) 0.05 level                    df=2                               table value (0.05) = 5.99 
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  Above table 57 indicates the calculated values of chi-square, where ‘X2’ > 5.99,  

while p-value < 0.05 level. Hence, the null hypothesis, “There is no significant difference 

difference among  the  responded  teachers  that  their teachers  taught  them  in  Pashto at 

secondary level” was rejected.   

H0: There is no significant difference among the responded teachers that their teachers 

taught to them in Pashto at intermediate level. 

Table 58: Your teachers taught you in Pashto at intermediate level 

  Mostly To some 
extent 

Not at 
all 

Total X2  p-value 

Observed frequency 
(fo) 

39 128 433 600  
 
 
 
 
 
426.97 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -161 -72 233  
(fo- fe)2 25921 5184 54289  

(fo – fe)2 /fe 129.605 25.92 271.445 426.97 
 Significant at (α) 0.05 level                    df=2                               table value (0.05) = 5.99 

Table 58 illustrates the calculations for chi-square, wherein ‘X2’ value was found 

greater than the table value, while p-value < 0.05. Hence, the null hypothesis, “There is 

no significant difference among the responded teachers that their teachers taught them in 

Pashto at intermediate level” was rejected. 

H0: There is no significant difference among the responded teachers that their teachers 

taught them in Pashto at graduation (BA/ BSc) level. 

Table 59: Your teachers taught you in Pashto at graduation level 

  Mostly To some 
extent 

Not at 
all 

Total X2  p-value 

Observed frequency 
(fo) 

3 64 533 600  
 
 
 
 
 
840.97 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -197 -136 333  
(fo- fe)2 38809 18496 110889  

(fo – fe)2 /fe 194.045 92.48 554.445 840.97 
 Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 
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             Table 59 points out the statistical calculations, in which chi-square (X2) value was  

found greater than the table value, wherein p-value < 0.05 level of significance. Hence, the 

found greater than the table value, wherein p-value < 0.05 level of significance. Hence, 

the null hypothesis, “There is no significant difference among the responded teachers that 

their teachers taught them in Pashto at graduation (BA/ BSc) level” was rejected. 

 

H0: There is no significant difference among the responded teachers that their teachers 

taught them in Pashto at your post graduate (MA/ MSc) level. 

Table 60: Your teachers taught you in Pashto at post graduate level 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

5 14 581 600  
 
    
 
 
 
1088.9 

 
 
  
 
 
 
0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -195 -186 381  
(fo- fe)2 38025 34596 145161  

(fo – fe)2 /fe 190.125 172.98 725.805 1088.91 
 Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 60 indicates that the calculated chi-square (X2) was found to be greater than 

the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significant difference among the responded teachers that their teachers taught them in 

Pashto at your post graduate (MA/ MSc) level” was rejected. 

  

H0: There is no significant difference among teachers’ responses that teaching in Pashto 

makes teachers and students feel more relaxed and better adjusted in class. 
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Table 61: Teaching in Pashto makes teachers as well as students feel more relaxed 

and better adjusted in class 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

265 125 210 600  
 
 
 
 
 
49.75 

 
 
 
 
 
 
0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 65 -75 10  
(fo- fe)2 4225 5625 100  

(fo – fe)2 /fe 21.125 28.125 0.5 49.75 
Significant at (α) 0.05 level                    df=2                                table value (0.05) = 5.99 

In the above table 61 the calculated value of chi-square (X2)  has been shown, 

which was found greater than the table value, however p-value < 0.05. Hence, the null 

hypothesis, “There is no significant difference among teachers’ responses that teaching in 

Pashto makes teachers and students more relaxed and better adjusted in class” was 

rejected. 

 

H0: There is no difference among the responses of teachers that they are enthusiastic to 

use Pashto as a medium of instruction. 

Table 62: Teachers have enthusiasm for using Pashto as a medium of instruction 

 Mostly To some 
extent 

Not at 
all 

Total X2  p-value 

Observed frequency 
(fo) 

202 83 315 600  
 
 
   
 
 
134.59 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 2 -117 115  
(fo- fe)2 4 13689 13225  

(fo – fe)2 /fe 0.02 68.445 66.125 134.59 
 Significant at (α) 0.05 level                    df=2                               table value (0.05) = 5.99 

Table 62 shows the calculations for chi-square, where it was found greater than the 

table value, while p-value < 0.05. Hence, the null hypothesis, “There is no difference 

among the response of teachers that they are enthusiastic to use Pashto as a medium of   
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instruction” was rejected. 

 

H0: There is no significant difference among the responded teachers that early use of 

foreign or second language as a medium of instruction causes drop outs. 

Table 63: Early use of foreign/second language causes dropout 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

134 149 317 600  
 
 
 
 
 

103.23 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -66 -51 117  
(fo- fe)2 4356 2601 13689  

(fo – fe)2 /fe 21.78 13.005 68.445 103.23 
Significant at (α) 0.05 level                    df=2                                table value (0.05) = 5.99 

Above table 63 indicates the calculated value of chi-square (X2), which was found 

greater than the table value, however p-value < 0.05 level. Hence, the null hypothesis, 

“There is no significant difference among the responded teachers that early use of foreign 

or second language as a medium of instruction causes drop outs” was rejected. 

 

H0: There is no difference among the responses of teachers that they can use Pashto 

language better than Urdu as a medium of instruction. 

Table 64: Teachers can use Pashto language better than Urdu as medium of 

instruction 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

286 169 145 600  
 
 
 
 
 

56.91 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 86 -31 -55  
(fo- fe)2 7396 961 3025  

(fo – fe)2 /fe 36.98 4.805 15.125 56.91 
Significant at (α) 0.05 level                    d =2                             table value (0.05) = 5.99 
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Table 64 points out the chi-square calculations and ‘X2’ value was found greater than 

the table value, wherein p-value < 0.05 level. Hence, the null hypothesis, “There is no 

difference among the responses of teachers that they can use Pashto language better than 

Urdu as a medium of instruction” was rejected. 

 

H0: There is no difference among the responded teachers that they can use Pashto 

language better than English as a medium of instruction. 

Table 65: Teachers can use Pashto better than English as a medium of instruction 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

397 125 78 600  
 
 
 
 
 

296.59 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 197 -75 -122  
(fo- fe)2 38809 5625 14884  

(fo – fe)2 /fe 194.045 28.125 74.42 296.59 
Significant at (α) 0.05 level                    df =2                             table value (0.05) = 5.99 

Table 65 points out the calculations for chi-square, wherein ‘(X2)’ value was 

found greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis, 

“There is no difference among the responded teachers that they can use Pashto language 

better than English as a medium of instruction” was rejected.  

 

H0: There is no difference among the responses of teachers that early education in Pashto 

language expands the verbal facility and cognitive development of the child. 
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Table 66: Early education in Pashto expands child verbal and cognitive 

development 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

249 117 234 600  
 
 
 
 
 

52.23 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 49 -83 34  
(fo- fe)2 2401 6889 1156  

(fo – fe)2 /fe 12.005 34.445 5.78 52.23 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

        Table 66 indicates the calculated chi-square (X2)  value, which was found to be 

greater than the table value, while p-value < 0.05. Hence, the null hypothesis, “There is no 

difference among the responses of teachers that early education in Pashto language 

expands the verbal facility and cognitive development of the child” was rejected. 

 

H0: There is no difference among the responded teachers that they have sufficient 

knowledge of the contents of primary school General Science in Pashto language. 

Table 67: Teachers have sufficient knowledge of the contents of general science in 

Pashto  

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

281 126 193 600  
 
 
 
 
 

60.43 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 81 -74 -7  
(fo- fe)2 6561 5476 49  

(fo – fe)2 /fe 32.805 27.38 0.245 60.43 
 Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 67 displays the calculation of chi-square and it was found greater than the 

table value, wherein p-value < 0.05. Hence, the null hypothesis, “There is no difference 

among the responded teachers that they have sufficient knowledge of the contents of 

primary school General Science in Pashto language” was rejected. 
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H0: There is no significant difference among the responded teachers that they have 

sufficient knowledge of the contents of primary school Social Studies in Pashto. 

Table 68: Teachers have sufficient knowledge of the contents of social studies in 

Pashto language 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

302 124 174 600  
 
 
 
 
 

84.28 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 102 -76 -26  
(fo- fe)2 10404 5776 676  

(fo – fe)2 /fe 52.02 28.88 3.38 84.28 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 68 shows the calculations for chi-square (X2) and it was found greater than  

the table value, wherein p - value < 0.05 level.  Hence, the null hypothesis, “There is no 

significant difference among the responded teachers that they have sufficient knowledge 

of the contents of primary school Social Studies in Pashto language” was rejected. 

 

H0: There is no difference between the responses of teachers that they have sufficient 

knowledge of the contents of primary school Islamic Studies in Pashto language. 

Table 69: Teachers have sufficient knowledge of the contents of Islamic Studies in 

Pashto language 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

313 126 161 600  
 
 
 
 
 

98.83 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 113 -74 -39  
(fo- fe)2 12769 5476 1521  

(fo – fe)2 /fe 63.845 27.38 7.605 98.83 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 69 indicates the calculations for ‘X2’, which was found greater than the 

table value, while p-value < 0.05. Hence, the null hypothesis, “There is no difference 
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among the responses of teachers that they have sufficient knowledge of the contents of 

primary school Islamic Studies in Pashto language” was rejected. 

 

H0: There is not significance of difference among the teachers that they have sufficient 

knowledge of the contents of primary school Mathematics in Pashto language. 

Table 70: Teachers have sufficient knowledge of the contents of mathematics in 

Pashto language 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

250 125 225 600  
 
 
 
 
 

43.75 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 50 -75 25  
(fo- fe)2 2500 5625 625  

(fo – fe)2 /fe 12.5 28.125 3.125 43.75 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99               

 Table 70 displays the calculations for chi-square (X2)  and was found to be 

greater than the table value, while p-value < 0.05. Hence, the null hypothesis, “There is 

not significance of difference among the teachers that they have sufficient knowledge of 

the contents of primary school Mathematics in Pashto language” was rejected. 

 

H0: There is no difference among the respondents that schools have adequate number of 

trained teachers for Pashto medium of instruction. 

Table 71:  Schools have adequate number of trained teachers for Pashto medium  

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

37 69 494 600  
 
 
 
 
 

65.83 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -163 -131 294  
(fo- fe)2 26569 17161 86436  

(fo – fe)2 /fe 132.845 85.805 432.18 650.83 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 
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Table 71 indicates the calculated value of chi-square (X2) and it was found greater 

than the table value, wherein p-value < 0.05 level. Hence, the null hypothesis, “There is 

no difference among the respondents that schools have adequate number of trained 

teachers for Pashto medium of instruction” was rejected. 

 

H0: There is no difference among the respondents that the required instructional materials 

are available in Pashto language for all subjects i.e. text books, work books, 

dictionaries, audio visual aids and so on. 

Table 72: Instructional materials for Pashto medium of instruction are available 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

456 68 76 600  
 
 
 
 
 

491.68 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 256 -132 -124  
(fo- fe)2 65536 17424 15376  

(fo – fe)2 /fe 327.68 87.12 76.88 491.68 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99                             

Table 72 shows the calculations for ‘X2’, which was found greater than table 

value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no difference 

among the respondents that the required instructional materials are available in Pashto 

language for all subjects i.e. text books, work books, dictionaries, audio visual aids and 

so on” was rejected.  

 

H0: There is no difference among the responses of teachers that the main sources of mass 

media (radio, television, newspapers, and books) are available in Pashto language in 

their society. 
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Table 73: Mass media in Pashto available  

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

324 175 101 600  
 
 
 
 
 

129.01 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 124 -25 -99  
(fo- fe)2 15376 625 9801  

(fo – fe)2 /fe 76.88 3.125 49.005 129.01 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

   In table 73 the calculated chi-square (X2) value was found greater than the table 

value, wherein p-value < 0.05 level of significance. Hence, the null hypothesis, “There is 

no difference among the responses of teachers that the main sources of mass media 

(radio, television, newspapers, books)  are available in Pashto language in their society” 

was rejected. 

 

H0: There is no difference among respondents that most of government primary school 

students come from different linguistic background; however common language for 

teaching is practicable. 

Table 74: Common language for teaching is practicable for students having 

different linguistic background 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

229 138 233 600  
 
 
 
 
 

28.87 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 29 -62 33  
(fo- fe)2 841 3844 1089  

(fo – fe)2 /fe 4.205 19.22 5.445 28.87 
Significant at (α) 0.05 level                    df=2                                table value (0.05) = 5.99 

Table 74 points out the value of chi-square (X2), where it was found greater than 

the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 
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difference among respondents that most of government primary school students come 

from different linguistic background, however common language for teaching is 

practicable” was rejected. 

 

H0: There is no significant difference among the responses of teachers that the push for   

languages of wider communication such as English and Urdu discourage the promotion 

of Pashto medium of instruction. 

Table 75: Wider communication languages (English and Urdu) discourage the 

promotion of Pashto medium of instruction 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

257 225 118 600  
 
 
 
 
 

52.99 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 57 25 -82  
(fo- fe)2 3249 625 6724  

(fo – fe)2 /fe 16.245 3.125 33.62 52.99 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 75 indicates the calculated values of ‘X2’, wherein chi-square value was 

found greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis, 

“There is no significant difference among the responses of teachers that the push for 

languages of wider communication such as English and Urdu discourage the promotion 

of Pashto medium of instruction” was rejected. 

 

H0: There is no difference among the responses of teachers that they should give their 

students written examination in Pashto language. 
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Table 76:  Teachers should give their students written examination in Pashto 

language 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value 

Observed frequency 
(fo) 

173 113 314 600  
 
 
 
 
 

106.47 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe -27 -87 114  
(fo- fe)2 729 7569 12996  

(fo – fe)2 /fe 3.645 37.845 64.98 106.47 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

Table 76 shows the values of chi-square (X2), in which chi-square value was 

found greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis, 

“There is no difference among the responses of teachers that they should give their 

students written examination in Pashto language” was rejected. 

 

H0: There is no significant difference among the responses of teachers that they should 

give their students oral examination in Pashto language.  

Table 77: Teachers should give their students oral examination in Pashto language 

 Mostly To some 
extent 

Not at 
all 

Total X2 p-value

Observed frequency 
(fo) 

272 129 199 600  
 
 
 
 
 

51.13 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

200 200 200 600 

fo- fe 72 -71 -1  
(fo- fe)2 5184 5041 1  

(fo – fe)2 /fe 25.92 25.205 0.005 51.13 
Significant at (α) 0.05 level                    df=2                             table value (0.05) = 5.99 

In above table 77 the value of chi-square (X2) has been shown, which was found 

greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis, 

“There is no significant difference among the responses of teachers that they should give 

their students oral examination in Pashto language” was rejected. 
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H0: There is no significant difference among the responses of teachers that they have 

studied Pashto as an optional subject at primary school level. 

Table 78: Teachers have studied Pashto as an optional subject at primary school 

level 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
396 204 600  

 
 
 
 
 

61.44 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   300   300   600 

fo- fe 96 -96  
(fo- fe)2 9216 9216  

(fo – fe)2 /fe 30.72 30.72 61.44 
Significant at (α) 0.05 level                    df=1                table value (0.05) = 3.841 

 Table 78 shows the calculations for chi-square (X2), which was found greater than  

the table value (3.841), while p-value < 0.05 level of significance. Hence, the null 

hypothesis, “There is no significant difference among the responses of teachers that they 

have studied Pashto as an optional subject at primary school level” was rejected. 

 

H0: There is no difference among the teachers’ responses that they have studied Pashto as 

an optional subject at middle school level.                                                                                             

Table 79: Teachers have studied Pashto as an optional subject at middle school level 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
318 282 600  

 
 
 
 
 

2.16 

 
 
 
 
 
 

0.142 

Expected frequency 
(fe) 

   300   300   600 

fo- fe 18 -18  
(fo- fe)2 324 324  

(fo – fe)2 /fe 1.08 1.08 2.16 
Significant at (α) 0.05 level                    df=1                 table value (0.05) = 3.841 

Table 79 indicates the calculated values of chi-square, which was found greater   

than the table value, wherein p-value < 0.05 level. Hence, the null hypothesis,“ There is 

no difference between the teachers’ responses that they have studied Pashto as an optional 

subject at middle school level” was accepted. 
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H0: There is no significance of difference among the teachers’ responses that they have 

studied Pashto as an optional subject at secondary school level.                                                            

Table 80: Teachers have studied Pashto as an optional subject at secondary Level  

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
199 401 600  

 
 
 
 
 
68.01 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   300   300   600 

fo- fe -101 101  
(fo- fe)2 10201 10201  

(fo – fe)2 /fe 34.0033 34.0033 68.01 
Significant at (α) 0.05 level                    df=1                 table value (0.05) = 3.841 

Table 80 shows the calculations for chi-square, wherein ‘X2’ was found greater  

than the table value, while p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

significance of difference among the responded teachers that they have studied Pashto as 

an optional subject at secondary school level” was rejected. 

 

H0: There is no difference among teachers’ responses that they have studied Pashto as an 

optional subject at intermediate level. 

Table 81: Teachers have studied Pashto as an optional subject at intermediate level 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
209 391 600  

 
 
 
 
 
55.21 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   300   300   600 

fo- fe -91 91  
(fo- fe)2 8281 8281  

(fo – fe)2 /fe 27.603 27.603 55.21 
Significant at (α) 0.05 level                    df=1                 table value (0.05) = 3.841 

Table 81 points out the calculated values for Chi-square, in which ‘X2’ was found 

greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis,“ 

There is no difference among the teachers’ responses that they have studied Pashto as an 

optional subject at intermediate level” was rejected. 
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H0: There is no significant difference among the responded teachers that they have studied  

Pashto as an optional subject at graduation (BA) level.  

Table 82: Teachers have studied Pashto as an optional subject at graduation level 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
111 489 600  

 
 
 
 
 
238.14 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   300   300   600 

fo- fe -189 189  
(fo- fe)2 35721 35721  

(fo – fe)2 /fe 119.07 119.07 238.14 
Significant at (α) 0.05 level                    df=1                table value (0.05) = 3.841 

In table 82, the calculated chi-square (X2) value was found to be greater than the 

table value, while p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

significant difference among the responded teachers that they have studied Pashto as an 

optional subject at graduation (BA) level” was rejected. 

 

H0: There is no difference among the responses of teachers that they have done their 

master in Pashto language. 

Table 83: Teachers have done their master in Pashto language 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
83 517 600  

 
 
 
 
 
313.93 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   300   300   600 

fo- fe -217 217  
(fo- fe)2 47089 47089  

(fo – fe)2 /fe 156.96 156.96 313.93 
Significant at (α) 0.05 level                    df=1                 table value (0.05) = 3.841 

Table 83 shows the calculated chi-square (X2) value, which was found greater than 

the table value, while p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

difference among the responses of teachers that they have done their master in Pashto 

language” was rejected. 
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4.4 ANALYSIS OF STUDENTS RESPONSES 

H0 : There is no significant difference among students’ ability to read Pashto text.  

Table 84: Students have the ability to read Pashto text 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
759 441 1200  

 
 
 
 
 
84.27 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 159 -159  
(fo- fe)2 25281 25281  

(fo – fe)2 /fe 42.135 42.135 84.27 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 84 shows the calculated value of chi-square (X2), which was found greater 

than the table value (3.841), wherein p-value < 0.05 level of significance. Hence, the null 

hypothesis,“ There is no significant difference among students’ ability to read Pashto 

text” was rejected. 

 

H0: There is no significance of difference among the respondent students’ ability to write 

Pashto text. 

Table 85: Students have the ability to write Pashto text  

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
666 534 1200  

 
 
 
 
 
14.52 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 66 -66  
(fo- fe)2 4356 4356  

(fo – fe)2 /fe 7.26 7.26 14.52 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 85 points out the calculated chi-square (X2) value, which was found greater 

than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significance of difference among the respondent students’ ability to write Pashto text”  

was rejected. 
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H0 : There is no difference among the students’ ability to speak Pashto language. 

Table 86: Students have the ability to speak Pashto language 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
1112 88 1200  

 
 
 
 
 
873.8 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 512 -512  
(fo- fe)2 262144 262144  

(fo – fe)2 /fe 436.91 436.91 873.8 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 86 displays the calculations for chi-square, wherein ‘X2’ was found greater 

than the table value, while p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

difference among the students’ ability to speak Pashto Language” was rejected. 

 

H0: There is no significant difference among the students’ responses that they can speak 

Pashto language better than Urdu. 

Table 87: Students have the ability to speak Pashto language better than Urdu 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
1185 15 1200  

 
 
 
 
 
1140.7 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 585 -585  
(fo- fe)2 342225 342225  

(fo – fe)2 /fe 570.375 570.375 1140.75 
Significant at (α) 0.05 level                    df=1                table value (0.05) = 3.841 

Table 87 indicates the calculated values, in which chi-square (X2) was found 

greater than the table value, however p-value < 0.05 level. Hence, the null hypothesis,“ 

There is no significant difference among the students’ responses that they can speak 

Pashto language better than Urdu” was rejected. 

 

H0: There is no significant difference among the students’ preference of using Pashto 

language for oral communication in their community. 
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Table 88: Students prefer to use Pashto language for oral communication in their 

community 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
806 394 1200  

 
 
 
 
 
141.44 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 206 -206  
(fo- fe)2 24436 24436  

(fo – fe)2 /fe 70.73 70.73 141.44 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

 Table 88 shows the calculated chi-square value was found greater  than the table 

value, wherein p-value < 0.05 level. Hence, the null hypothesis,“ There is no significant 

difference among the students’ preference of using Pashto language for oral 

communication in their community” was rejected. 

 

H0: There is no significant difference among students’ responses that people prefer to use 

Pashto language for oral communication in their community. 

Table 89: People prefer to use Pashto language for oral communication  

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
1183 17 1200  

 
 
 
 
 
1132.9 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 583 -583  
(fo- fe)2 339889 339889  

(fo – fe)2 /fe 566.48 566.48 1132.96 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 89 indicates the calculated values of chi-square, wherein ‘X2’ > 3.841, while 

p-value < 0.05 level. Hence, the null hypothesis,“ There is no significant difference 

among students’ responses that people prefer to use Pashto language for oral 

communication in their community” was rejected. 

 

H0: There is no difference among the respondent students that their teachers use Pashto 

language during the teaching and explanation of English subject. 
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Table 90: Your teachers use Pashto language during teaching and explanation of 

English subject  

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
450 750 1200  

 
 
 
 
 

75 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe -150 150  
(fo- fe)2 22500 22500  

(fo – fe)2 /fe 37.5 37.5 75 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

 Table 90 points out the calculations for chi-square, wherein ‘X2’ value was found 

greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis,“ 

There is no difference among the respondent students that their teachers use Pashto 

language during the teaching and explanation of English subject ” was rejected. 

 

H0: There is no significant difference among the respondent students that their teachers 

use Pashto language during the teaching and explanation of Mathematics. 

Table 91: Your teachers use Pashto language during teaching and explanation of 

mathematics 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
780 420 1200  

 
 
 
 
 

108 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 180 -180  
(fo- fe)2 32400 32400  

(fo – fe)2 /fe 54 54 108 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 91 specifies the calculated chi-square (X2) value, which was found greater 

than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significant difference among the respondent students that their teachers use Pashto 

language during the teaching and explanation of Mathematics” was rejected. 
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H0: There is no difference among the responses of students that their teachers use Pashto 

language during the teaching and explanation of Urdu subject.  

Table 92: Your teachers use Pashto language during teaching and explanation of 

Urdu subject 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
380 820 1200  

 
 
 
 
 
161.33 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe -220 220  
(fo- fe)2 48400 48400  

(fo – fe)2 /fe 80.67 80.67 161.33 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 92 shows the calculations for chi-square, wherein ‘X2’ value was found 

greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis,“ 

There is no difference among the responses of students that their teachers use Pashto 

language during the teaching and explanation of Urdu subject” was rejected. 

 

H0 : There is no significance of difference among the respondents that their teachers use 

Pashto language during the teaching and explanation of General Science. 

Table 93: Your teachers use Pashto language during teaching and explanation of 

general science 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
750 450 1200  

 
 
 
 
 

75 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 150 -150  
(fo- fe)2 22500 22500  

(fo – fe)2 /fe 37.5 37.5 75 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

   Table 93 indicates the statistical calculations, in which chi-square(X2) value,  

was found greater than the table value, wherein p-value < 0.05 level. Hence, the null 

hypothesis, “There is no significance of difference among the respondents that their  
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teachers use Pashto language during the teaching and explanation of General Science” 

was rejected. 

 

H0: There is no significant difference among the respondent students that their teachers 

use Pashto language during the teaching and explanation of Social Studies. 

Table 94: Your teachers use Pashto language during teaching and explanation of 

social studies 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
770 430 1200  

 
 
 
 
 
96.33 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 170 -170  
(fo- fe)2 28900 28900  

(fo – fe)2 /fe 48.17 48.17 96.33 
Significant at (α) 0.05 level                    df=1                table value (0.05) = 3.841 

Table 94 shows the computed value of ‘X2’ and it was found greater than the table 

value, wherein p-value < 0.05 level. Hence, the null hypothesis “There is no significant 

difference among the respondent students that their teachers use Pashto language during 

teaching and explanation of Social Studies” was rejected. 

 

H0: There is no difference among the responses of students that their teachers use Pashto 

language during the teaching and explanation of Islamic Studies. 

Table 95: Your teachers use Pashto language during teaching and explanation of 

Islamic Studies 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
800 400 1200  

 
 
 
 
 
133.3 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 200 -200  
(fo- fe)2 40000 40000  

(fo – fe)2 /fe 66.67 66.67 133.3 
Significant at (α) 0.05 level                    df=1                table value (0.05) = 3.841 
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Table 95 points out the calculations for ‘X2’, where it was found greater than the 

table value, while p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

difference among the responses of students that their teachers use Pashto language during 

the teaching and explanation of Islamic Studies” was rejected.  

 

H0: There is no significant difference among the responses of students that teaching in  

Pashto language make students feel more relaxed and better adjusted in class. 

Table 96: Teaching in Pashto makes students feel more relaxed and better adjusted 

in class 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
674 526 1200  

 
 
 
 
 
18.25 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 74 -74  
(fo- fe)2 5476 5476  

(fo – fe)2 /fe 9.13 9.13 18.25 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Above table 96, shows the calculated values of chi-square, where ‘X2’ > 3.841, 

while p-value < 0.05 level. Hence, the null hypothesis,“ There is no significant difference 

among the responses of  students that teaching in Pashto language make students feel 

more relaxed and better adjusted in class” was rejected. 

H0: There is no significant difference among the students’ responses that learning will be 

easier for them, if both their text books and teaching are in Pashto language. 

Table 97: Text books printed and taught in Pashto make learning easier for students 

 Yes No Total X2 p-Value 
Observed frequency 

(fo) 
487 713 1200  

 
 
 
 
 
42.56 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe -113 113  
(fo- fe)2 12769 12769  

(fo – fe)2 /fe 21.28 21.28 42.56 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 
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Table 97 indicates the calculations for chi-square, wherein ‘X2’ value was found 

greater than the table value, while p-value < 0.05. Hence, the null hypothesis,“ There is  

no  significant difference  among the  students’  responses  that learning will be  easier for 

them, if both their text books and teaching are in Pashto language” was rejected. 

 

H0: There is no difference among the responses of students that learning will be easier for 

them, if both their text books and teaching are in Urdu language. 

Table 98: Text books printed and taught in Urdu make learning easier for students 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
910 290 1200  

 
 
 
 
 
320.33 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 310 -310  
(fo- fe)2 96100 96100  

(fo – fe)2 /fe 160.17 160.17 320.33 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

In table 98, the calculated value of (X2) has been shown, which was found greater 

than the table value, however p-value < 0.05 level. Hence, the null hypothesis, “There is 

no difference among the responses of students that learning will be easier for them, if 

both their text books and teaching are in Urdu language” was rejected. 

 

H0: There is no significant difference among the responded students that learning will be 

easier for students, if their text books are printed in Urdu language but taught in 

Pashto medium. 
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Table 99: Text books printed in Urdu but taught in Pashto language make learning 

easier for students 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
864 336 1200  

 
 
 
 
 
232.32 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 264 -264  
(fo- fe)2 69696 69696  

(fo – fe)2 /fe 116.16 116.16 232.32 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

 Table 99 displays  the calculations for  chi-square, where  it  was  found  greater 

than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is no 

significant difference among the responded students that learning will be easier for 

students,  if their text books are printed in Urdu language but taught in Pashto medium” 

was rejected. 

 

H0: There is no significance of difference among the responses of students that Pashto 

medium of instruction at primary school level makes school less distressing. 

Table 100: Pashto medium of instruction makes school less distressing for students 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
787 413 1200  

 
 
 
 
 
116.56 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 187 -187  
(fo- fe)2 34969 34969  

(fo – fe)2 /fe 58.28 58.28 116.56 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 100 indicates the chi-square calculations and ‘X2’ value was found greater than 

the table value, wherein p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

significance of  difference among the responses of students that  Pashto medium of 

instruction at primary school level makes school less distressing”  was rejected. 
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H0: There is no significant difference among the responded students that their teachers 

use Pashto language during discussion with them.  

Table 101: Teachers use Pashto language during discussion with students  

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
817 383 1200  

 
 
 
 
 
156.96 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 217 -217  
(fo- fe)2 47089 47089  

(fo – fe)2 /fe 48.48 48.48 156.96 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 101 displays the calculations for chi-square, wherein ‘X2’  value was found 

greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There is  

 greater than the table value, while p-value < 0.05 level. Hence, the null hypothesis, “There 

is no significant difference among the responded students that their teachers use Pashto 

language during discussion with them” was rejected. 

 

H0: Most of the responded students have no difference on using Pashto language during 

discussion with each other in class.  

Table 102: Most of the students in class use Pashto language during discussion with 

each other 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
876 324 1200  

 
 
 
 
 
253.92 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe 276 -276  
(fo- fe)2 76176 76176  

(fo – fe)2 /fe 126.96 126.96 253.92 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

         Table 102 specifies the calculated chi-square value, which was found to be greater 

than the table value, while p-value < 0.05 level of significance. Hence, the null 

hypothesis,“ most of the responded students have no difference on using Pashto language 
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during discussion with each other in class” was rejected.  

 

H0: There is no significant difference in students’ preferences for Pashto language, if 

their teachers ask for getting their opinion for medium of instruction. 

Table 103: Students will prefer Pashto language, if their teachers ask for getting 

their opinion for medium of instruction 

 Yes No Total X2 p-value 
Observed frequency 

(fo) 
426 774 1200  

 
 
 
 
 
100.92 

 
 
 
 
 
 

0.000 

Expected frequency 
(fe) 

   600   600   1200 

fo- fe -174 174  
(fo- fe)2 30276 30276  

(fo – fe)2 /fe 50.46 50.46 100.92 
Significant at (α) 0.05 level                    df=1               table value (0.05) = 3.841 

Table 103 shows the calculations for chi-square(X2) and it was found greater than 

the table value, wherein p-value < 0.05 level. Hence, the null hypothesis,“ There is no 

significant difference in students’ preferences for Pashto language, if their teachers ask for 

getting their opinion for medium of instruction” was rejected.  
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4.5 ANALYSIS OF OPEN ENDED ITEMS 

Table 104: What can be the advantages of Pashto medium of instruction? 

No. Statement Frequency % 

1. Familiarity of Pashto language in advance would 

provide ease in teaching- learning process. 

344 57.3 

2. Students will need no tution (private coaching). 78 13 

3. It will discourage learning by rote to get through 

examination. 

144 24 

4. Failure ratio will decrease. 71 11.83 

5. It will promote creativity in students. 54 9 

 

              Table 104 shows the advantages of Pashto medium of instruction, in which 57.3 

percent of teachers accepted that familiarity of Pashto language in advance would provide 

ease in teaching- learning process, 13 percent teachers reported that students will need no 

tution, 24 percent teachers pointed out that Pashto medium of instruction discourages 

learning by rote to get through examination, 11.83 percent teachers indicated that the 

failure ratio of students will decrease, 9 percent teachers pointed out that Pashto medium 

of instruction will promote creativity in students. 

Table 105: What can be the disadvantages of Pashto medium of instruction?  

No. Statement Frequency  % 

1. Pashto is not the language of modern science and 

technology. 

299 49.8 

2. Pashto language has no capability to bridge a person 

with non - Pashto speaking areas and particularly in 

foreign countries. 

112 18.7 

3. All the superior jobs and higher education can only be 

achieved with good knowledge of English. 

204 34 

Table 105 indicates the disadvantages of Pashto medium of instruction, wherein 



123 
 

 
 

 49.8 percent of teachers pointed out that Pashto is not the language of modern science 

and technology, 18.7 percent teachers reported that Pashto language has no capability to 

bridge a person with non-Pashto speaking areas and particularly in foreign countries, 34 

percent teachers showed that all the superior jobs and higher education can only be 

achieved with good knowledge of English. 

Table 106: What can be the barriers in implementation of Pashto medium of 

instruction? 

No. Statement Frequency % 

1. The growing use of English. 325 54.2 

2. Most of scientific terms are in English and other 

foreign languages. 

129 21.5 

3. Students, whose mother tongue is other than Pashto are 

also a barrier in its implementation.   

143 23.8 

4. Most of the parents are not in favor of Pashto medium 

of instruction for their children. 

262 43.7 

5. Political will is also a big obstacle. 195 32.5 

6. Education in the regional languages will be costly. 28 4.7 

7. Most of the Hindko and other non Pashto speaking 

teachers are not in favor of Pashto medium of 

instruction. 

109 18.2 

8. Various dialects of Pashto are spoken in province; non 

uniformity of language is also an obstacle. 

79 13.2 

9. Language sensitivities in the province are also a big 

hurdle in its implementation. 

111 18.5 

Table 106 shows the barriers in implementation of Pashto medium of instruction, 

wherein 54.2 percent of teaches reported that the growing use of English, 21.5 percent 

teachers pointed out that most of the scientific terms are in English and other foreign 

languages, 23.8 percent teachers indicated that students, whose mother tongue is other 
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than Pashto are also a barrier in its implementation, 43.7 percent teachers pointed out that 

most of the parents are not in favor of Pashto medium of instruction for their children, 

32.5 percent teachers reported that political will is also a big obstacle, 4.7 percent 

teachers responded that education in the regional languages will be costly, 18.2 percent 

teachers mentioned that most of the Hindko and other non- Pashto speaking teachers are 

not in favor of Pashto medium of instruction, 13.2 percent teachers reported that various 

dialects of Pashto are spoken in province; non uniformity of language is also an obstacle 

and 18.5 percent teachers pointed out that language sensitivities in the province are also a 

big hurdle in its implementation. 
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4.6                                            DISCUSSION 

Medium of instruction plays an important role in the teaching-learning process at 

primary school level. As it has remained a debatable issue since the creation of Pakistan.  

It was therefore, felt necessary to conduct a study for finding out the feasibility of Pashto 

medium of instruction at primary school level. Researcher kept under consideration the 

main aspects of respondents in discussion, which are as under: 

A high percent (90%) of teachers and low percent (32.2%) of parents were found 

on the reading ability of Pashto text. The t-value (27.8) was calculated to find out the 

difference between teachers and parents’ responses which was greater than the table 

value. As a very high percent (86.2 %) of teachers and low percent (29.5%) of parents 

were able to write in Pashto, however this difference was also affirmed by the t-value 

which was found greater than the table value. An overwhelming majority (98.2%) of 

teachers and (94.2 %) of parents were able to speak Pashto fluently which was also 

endorsed by t-value < table value. But the findings of the study conducted by Farooq et 

al.,(1991) in district Malakand showed that a majority (63.9 %) of  male parents were 

found literate. 

A high percentage (85.3%) of teachers and (71.3%) of parents were of the view 

that students are making satisfactory progress in learning to read in Pashto subject 

wherein t-value > table value. These results were supported by the findings of Ramasamy 

(2001) who said that the mother tongue medium group achieved higher score in verbal 

creativity. Farooq (2010) was also of the view that students can learn to read quickly and 

easily, if education provided to them in a familiar language.  

56% of the teachers responded that students whose mother tongue is other than 

Pashto, are making satisfactory progress in learning to read in Pashto. The ‘X2’ value 
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(32.9) was calculated to find out the difference between respondents which was greater 

than the table value.  

The value of ‘t’ was found greater than table value because 82.7% of teachers and 

69.3% of parents were of the view that students are making satisfactory progress in 

learning to write in Pashto subject. British Council Report was in line with these results 

that the sounds of a familiar language like mother tongue can easily be recognized by the 

students which reinforces learning to write (Farooq, 2010).  

49.7% of teachers responded that students, whose mother tongue is other than 

Pashto, are making satisfactory progress in learning to write in Pashto while the ‘X2’ 

value was found greater than the table value.  

It was supported by 73 % of students that most of the students use Pashto 

language during class discussion which was also endorsed by ‘X2’ value > table value. 

Heugh et al., (2007) findings showed greater consistency with these results because class 

observation showed that use of mother tongue instruction increased the students’ 

participation in written and spoken communication which is very important for learning. 

An overwhelming majority (85.3 %) of teachers and (80 %) of parents were 

reluctant to prefer Pashto (provincially understood in specific areas) as a medium of 

instruction at primary school level, as compared to English (International) and Urdu 

(National) language wherein the difference was also affirmed by t-value > table value. 

These results were found similar to the findings of Farooq et al., (1991) where an 

overwhelming majority of teachers, parents and students proposed Urdu as medium of 

instruction but opposed Pashto. Iyamu and Ogiegbaen (2005) pointed out the reason of 

parents opposition who were of the view that education in mother tongue was the 

responsibility of home but not the school.  
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A high percentage (75%) of teachers were of the view that students will be active 

listeners during teaching if Pashto medium of instruction is adopted wherein ‘X2’ value > 

table value. 

Teachers with a high percentage (67.8%) were of the view that they have 

sufficient knowledge of the contents of primary school General Science in Pashto 

language wherein ‘X2’ value  > table value. The value of ‘X2’ was found greater than table 

value because 71 % of teachers responded that they have sufficient knowledge of the 

contents of primary school Social Studies in Pashto language. A high percent (73.2%) of 

teachers responded that they have sufficient knowledge of the contents of primary school 

Islamic Studies in Pashto language wherein ‘X2’ value > table value. Teachers have 

sufficient knowledge of the contents of primary school Mathematics in Pashto language. 

This statement was responded by a high percentage (62.5%) of teachers while the 

difference was affirmed by ‘X2’ value greater than the table value. 

A very low percent (17.7%) of teachers were agreed that schools have adequate 

number of trained teachers for Pashto medium of instruction which was also supported by 

‘X2’ value > table value. Iyamu and Ogiegbaen (2005) pointed out that the shortage of 

trained mother tongue teachers were due to limited human and physical resources. It was 

further supported by Farooq et al.,(1991) that in-service courses at primary school level 

were rarely attended by the teachers.  

66 % of teachers responded that they have studied Pashto as an optional subject at 

primary school level while the ‘X2’ value was found greater than the table value. The 

value of ‘X2’ was found less than table value because 53 % of teachers were of the view 

that they have studied Pashto as an optional subject at middle school level. A low 

percentage (33.2%) of teachers were of the view that they have studied Pashto as an 
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optional subject at secondary school level while the ‘X2’ value > table value. 34.8 % of 

teachers responded that they have studied Pashto as an optional subject at intermediate 

level while the difference among the teachers was affirmed by ‘X2’ value > table value. A 

very low percentage (18.5%) of teachers were of the view that they have studied Pashto 

as an optional subject at graduation (BA) level while the ‘X2’ value > table value. A very 

low percentage (13.8 %) of teachers were of the view that they have done their masters in 

Pashto language while the ‘X2’ value > table value. A majority of teachers had secondary 

school certificate and F.A/F.Sc qualification while the same had studied upto SSC 

through Pashto medium and the Pashto subject as well (Farooq et al., (1991). 

A high percentage (72%) of teachers and (68.8%) of students responded that their 

mother tongue is Pashto which was also supported by t-value > table value. These results 

have greater consistency with the findings of Farooq et al., (1991) that all of teachers 

(except 2) and students had Pashto as their mother tongue.  

A low percent (35%) of teachers and (37.2%) of students were of the same view 

that their mother tongues as well as medium of instruction at primary school levels were 

the same which was also endorsed by t-value < table value. It was argued by Farooq 

(2010) that only five percent (5%) of students had access to primary education in their 

mother tongues due to high level of fragility and linguistic fractionalization. But the 

findings of Farooq et al., (1991) were contradictory because the medium of instruction 

and students’ home language in Malakand were found same. 

An overwhelming majority (80.3 %) of teachers were agreed that the push for 

languages of wider communication such as English and Urdu discourage the promotion 

of Pashto medium of instruction, wherein this difference was affirmed by the ‘X2’ value 

which was found greater than the table value. Iyamu and Ogiegbaen (2005) argued that 

the languages of wider communication discourage the promotion of mother tongue  
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medium of instruction. 

Students, whose mother tongue is other than Pashto, are also a barrier in its 

implementation. Political well was also considered a big obstacle. Most of the Hindko 

and other non Pashto speaking teachers are not in favor of Pashto medium of instruction. 

The same barriers were also pointed out by Iyamu and Ogiegbaen (2005) who argued that 

in a linguistically heterogeneous society, implementation of mother tongue medium of 

instruction would be very difficult. 

Various dialects of Pashto are spoken in province; non uniformity of language is  

also an obstacle. Language sensitivities in the province are also a big hurdle in its 

implementation. Farooq (2010) argued that students would feel equally respected if their 

mother tongues implemented as medium of instruction otherwise inferiority would be 

created in them which would lead to political and social instability. 

It was supported by 76.8% of teachers and 68.2 % of parents that early education 

in the Pashto language helps to bridge home and school experiences wherein this 

difference was also endorsed by t-value > table value. The findings of Iyamu and 

Ogiegbaen (2005) were also in line with these results because the vocabulary build 

informally and formally in mother tongue could be utilized in home and school. 

An overwhelming majority (90.8%) of teachers and (87 %) of parents were of the 

view that Pashto as a medium of instruction at primary school level will be harmful for 

future education provided in English/ Urdu wherein the difference was also affirmed by t-

value > table value. These results contradicted with the findings of Iyamu and Ogiegbaen 

(2005) that use of mother tongue medium of instruction at primary level would reinforce 

learning through English in future but parents opposed mother tongue medium of 

instruction for their children due to its limited scope as compared to English. 

A high percentage (95%) of teachers and (83.8%) of parents were of the view that  
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use of Pashto as a medium of instruction at primary school level would deteriorate 

students’ performance in competitive examinations (for achieving superior jobs) later on 

which was also supported by t-value > table value. Ramasamy (2001) and Heugh et al., 

(2007) also supported these results with their findings that English medium right from the 

primary level would lead students in achieving future education and desirable 

employment successfully. 

5.7 % of teachers and 4.2% of parents were agreed that students would be easily 

adjusted in class if they switch over to English from Pashto medium of instruction which 

was also affirmed by t-value < table value. It was supported by 73.8 % of teachers and 

65.8 % of parents that students would face problems in class adjustment if they switch 

over to Urdu from Pashto medium of instruction wherein the difference was also 

endorsed by t-value which was greater than the table value. Farooq (2010) argued that 

students would achieve high grades through English medium if early education provided 

through mother tongue. But the findings of Heugh et al., (2007) were contradictory with 

these results because the high failure rate of students at senior level made parents worried 

so they suggested English medium should be used right from the primary level. Hence, 

students would have more time to practice in English medium. 

Most of the teachers pointed out that Pashto is not the language of modern science 

and technology. Majority of the teachers indicated that Pashto language has no capability 

to bridge a person with non- Pashto speaking areas and particularly in foreign countries.  

These results were consistent with the findings of Heugh et al., (2007) who were of the 

view that maximum knowledge of modern science and technology is in English. 

Secondly English is a globally used language which can connect students with the world 

around. 
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 Chapter 5 

 

SUMMARY CONCLUSION AND RECOMMENDATIONS 

 

5.1      SUMMARY   

 A descriptive study was conducted to find out the feasibility of introducing 

Pashto language as a medium of instruction in government primary schools of Khyber 

Pakhunkhwa. Pashto is a provincial language of Pakistan. Due to its importance in our 

daily life and particularly in education, it was felt necessary to conduct a study on its 

feasibility. The main objectives of the study were: (1) To get information about available 

human resources for adopting Pashto as a medium of instruction with regard to trained 

teachers, translators for text books, curriculum developers, reviewers and authors; (2) To 

find out the tendency of teachers, parents and students towards Pashto medium of 

instruction regarding teachers, students and parents literacy skills (reading, writing and 

speaking ability) in Pashto; teachers’ knowledge of the contents of various primary 

school subjects in Pashto; teachers’ qualification in Pashto and teachers, students and 

parents’ preferences for Pashto medium of instruction; (3) To find out barriers in 

adopting Pashto as a medium of instruction; and (4) To explore the advantages and 

disadvantages of adopting Pashto as a medium of instruction.  

A representative sample of 1200 students, 600 teachers of government primary 

schools and 600 parents (of government school students) was selected through cluster 

sampling technique from six sampled districts i.e. Swat, Malakand, Nowshera, Peshawar, 

Kohat and Bannu. Two research instruments i.e. questionnaires and structured interviews 

were used for data collection. Questionnaires for teachers and parents (based on 2 & 3 

points scale) while structured interview for students (based on 2 points scale) were used 
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as the main research tools for data collection. The two data collecting instruments 

(questionnaires and interviews) were pilot tested on limited size of the sample (twenty 

teachers, forty students and twenty parents) and was improved prior to data collection. 

The researcher carried out extensive visits for data collection to the sample districts. The 

obtained data was tabulated, analyzed and interpreted using chi-square and t-test through 

SPSS version 19 software.  

5.2    CONCLUSION 

Following conclusions were drawn on the basis of analysis, interpretation and 

discussion of collected data.  

1. Majority of teachers and small number of parents were able to read and write 

Pashto text. A significant number  of students had made great progress in learning 

to read and write in Pashto, but those who had mother tongue other than Pashto 

were not making satisfactory progress in learning to read and write in Pashto. 

2. An overwhelming majority of teachers, students and parents’ mother tongue was 

Pashto and they also preferred to use Pashto for oral communication in their 

communities. 

3. Pashto as a preferred language in the class was used by most of the teachers and 

students. It was responded by the majority of teachers that students would be 

active listeners during teaching, if Pashto medium of instruction was adopted. 

Majority of the teachers favored oral examination in Pashto, while they disfavored 

written examination in Pashto.  

4. Slightly more than half of the sampled teachers had studied Pashto as an optional 

subject at primary school level. Nearly half of them had studied Pashto at middle 

level. A small number of teachers had Pashto as an optional subject at secondary, 
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intermediate and graduation level. An extremely small number of teachers had 

done their masters in Pashto language as well. 

5. Most of the teachers were of the view that they had sufficient knowledge of the 

contents of primary school subjects in Pashto. 

6. An overwhelming majority of teachers, parents and students were reluctant to 

prefer Pashto (provincially understood in specific areas) as a medium of 

instruction at primary school level, as compared to English (International) and 

Urdu (National) language. 

7. Majority of teachers were of the view that teachers training should not be 

provided in Pashto medium. 

8. Most of the students were of the view that their teachers used Pashto language 

during the teaching and explanation of Mathematics, General Science, Social 

Studies and Islamic Studies, were being made in English and Urdu frequently. 

9. There was no deficiency of curriculum developers, reviewers, authors and 

translators for adopting Pashto as a medium of instruction. However, an 

extremely small number of trained teachers (for Pashto medium of instruction) 

were available. 

10. Majority  of  parents opposed  Pashto  medium  of  instruction, because they were 

thinking about the future of their children in respect of higher education and 

competitive examinations. Parents also pointed out that their children will be 

relegated to the provincial boundaries only. 

11. Majority of teachers were not fluent, however, had the ability to (some extent) 

read and write Pashto text. They were using Pashto as a facilitator language in 

teaching for explaining contents of primary school subjects. However, majority of 

the teachers responded that they will feel inferior in Pashto medium of instruction. 

12. Therefore, in addition to the regional sensitivities of the languages, the disfavor of  
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non - Pashto speakers, the will of teachers, parents, students and particularly 

provincial government were the main barriers in implementation of Pashto medium   

of instruction.    

13. It was concluded that the use of Pashto language in teaching-learning process was 

helpful but was not considered feasible in the light of maximum respondents 

opined against its use as a medium of instruction. However, researcher augmented 

that Pashto language should neither be banned nor be used as a medium of 

instruction but it should be allowed to use as a facilitator language in teaching-

learning process wherever needed.  

5.3   RECOMMENDATIONS 

On the basis of conclusions following recommendations were made; 

1. An overwhelming majority of teachers, students and parents’ mother tongue was 

found to be Pashto. The ministry of education should come up to remove the 

barriers in the implementation of mother tongue medium policy by providing the 

required trained teaching staff, instructional materials, production of relevant 

curriculum and an acceptable orthography. 

2. Those students who had mother tongue other than Pashto were not making 

satisfactory progress in learning to read and write in Pashto. So, it was 

recommended that government should provide teachers training and guide books 

for understanding the script of the language. Those students who had mother 

tongue other than Pashto should be encouraged to learn Pashto and speakers of 

Pashto language should be encouraged to learn Urdu as a second language.  

3. Majority of parents opposed Pashto medium of instruction because they were 

thinking about the future of their children in respect of higher education and 

competitive examinations. Pashto should be implemented as a medium of 
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instruction upto higher education level and in competitive examinations; then the 

community would consider it important. However, the three main languages, 

which have importance due to their scope of use are English (international), Urdu 

(national) and Pashto (regional) language should be introduced as subject at 

primary school level with qualified teaching staff.  

4. It was found out that an extremely small number of trained teachers were 

available for Pashto medium of instruction. So, it was recommended that 

government should provide trained teaching staff for Pashto medium of 

instruction. From each district five representative teachers should be selected for 

training and then these master trainers would provide training to the remaining 

concerned teachers of the district. In this way they would be equipped with the 

maximum knowledge regarding topics to teach, both content and methodology 

wise. 

5. According to the findings of research most of the teachers had no proper 

qualification in Pashto. So, government should facilitate and encourage them to 

study Pashto as subject in their further education. For this purpose workshops 

should be arranged for coaching these teachers to minimize their difficulties, if 

any. 

6. It was found from the responses of teachers and parents that students acquiring 

literacy skills in second or foreign language face double burden. Therefore, 

teachers and public should be informed and updated in a mass orientation 

program arranged throughout the country regarding the advantages of mother 

tongue medium policy. 

7. An overwhelming majority of teachers responded that students would face 

problems in class adjustment, if they switch over to Urdu or English from Pashto 

medium of instruction. It was recommended that government should introduce 
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English and Urdu as subjects from the beginning of primary education with well 

qualified teaching staff. These subjects should be taught with the help of modern  

methodologies and maximum use of visual aids. 

8. It was found out from the responses of majority teachers that push for languages 

of wider communication such as English and Urdu discourage the promotion of 

Pashto medium of instruction. So, it was recommended that language research 

projects, seminars, workshops, speeches, articles, essay competitions, books 

writing and conferences should be organized and funded by the government and 

non-government agencies for the production of necessary feedback into the 

education system, development of Pashto language and Pashto medium of 

instruction. The government should give awards and cash prizes on the annual 

basis to the best authors of Pashto.  
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COVERING LETTERS 

          Appendix A – 1 

                                    Covering Letter for Teachers 

 
 

 

                 ______________________ 

      ______________________ 

Dear :______________________ 

          Assalam-o-Alaikum ! 

 The undersigned is working on a Doctoral Research thesis entitled 

“Feasibility Study of Introducing Pashto language as a Medium of Instruction in 

Government Primary Schools of Khyber Pakhtunkhwa”. It shall be appreciated if 

the enclosed questionnaires are filled in by teachers. It is assured that the 

information so collected will be kept in secret and only be used for research 

purposes. Pre-paid self addressed envelope is attached for early return of 

questionnaires. 

 Your co-operation in this regard shall enable the researcher to complete 

his study well in time. 

 Thanking You. 

                                                                                                     Yours truly, 

 

                                                                                            (Abdul Basit Siddiqui) 

                                                                                       Northern University Nowshera  

                                                                                         Khyber Pakhtunkhwa 
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           Appendix A - 2 

Covering Letter for Parents 

 

           ____________________                                           

           ______________________ 

________________________ 

Assalam-o-Alaikum ! 

     The undersigned is working on a Doctoral Research thesis entitled “Feasibility 

Study of Introducing Pashto Language as a Medium of Instruction in Government 

Primary Schools of Khyber Pakhtunkhwa”. It shall be appreciated if the enclosed 

questionnaires are filled in by parents. It is assured that the information so collected 

will be kept in secret and only be used for research purposes. 

      Your co-operation in this regard shall enable the researcher to complete his 

study well in time. 

 Thanking You. 

                                                                                 Yours truly, 

 

                                                                                   (Abdul Basit Siddiqui) 

                                                                                 Northern University Nowshera  

                                                                                         Khyber Pakhtunkhwa 

 

 

 

 

 



150 
 

 
 

Appendix B 

QUESTIONNAIRES             

           Appendix B - 1 

Questionnaires for Teachers 

 
  Name: (optional)_______________________________ 

Qualification:________________ 

Designation: _________________________________    

District:____________________ 

          School:_______________________________________ 

 

  Directions: Following are some statements relating to the Feasibility study of 

Introducing Pashto language as a medium of instruction in Government Primary 

schools of Khyber Pakhtunkhwa .Part (A), questionnaire is based on three points 

rating scale (Mostly, To some extent, Not at all) has been used to obtain responses 

to each statement.  

Part (B), a questionnaire is based on two points rating scale (Yes, No) has also been 

given to fill the gaps, which cannot be covered through three points questionnaire. 

Part (C), an additional questionnaire is based on two points rating scale (Yes, No) 

has also been attached to get the related data. 

   In Part (D) you can openly give your comments. 

 You may rate your own choice by putting tick mark against each statement in the 

proper columns. 

Part (A): 

          Questionnaire for Teachers Based on Three Points Rating Scale 

No Statements Mostly To some 
Extent 

Not 
at all 

1. You have the ability to read Pashto text fluently.    

2. Reading of text will be easier to learn for    
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students, if Pashto as a medium of instruction is 
adopted at primary school level. 

3. Students are making satisfactory progress in 
learning to read in Pashto subject. 

   

 4. Students, whose mother tongue is other than 
Pashto, are making satisfactory progress in 
learning to read in Pashto subject. 

   

5. In primary level of education use of foreign 
language as a medium of instruction will pose 
learning difficulties in developing the reading 
skill of students. 

   

6. You can write in Pashto language 
accurately/precisely. 

   

7. Students are making satisfactory progress in 
learning to write in Pashto subject. 

   

8. Students, whose mother tongue is other than 
Pashto, are making satisfactory progress in 
learning to write in Pashto. 

   

9. The language used by most of the people for 
written communication in your community is 
Pashto. 

   

10. Writing will be easier to learn for students, if 
Pashto as a medium of instruction is adopted at 
primary school level. 

   

11. You prefer to use Pashto for written 
communication in your community. 

   

12 In primary level of education, use of foreign 
language as a medium of instruction will pose 
learning difficulties in developing the writing 
skill of students. 

   

13 You prefer to use Pashto for oral communication 
in your community. 

   

14 You can speak Pashto fluently.    

15 In primary level of education use of foreign 
language as a medium of instruction will pose 
learning difficulties in developing the speaking 
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skill of students. 

16 The language used by most of people for oral 
communication in your community is Pashto. 

   

17 Students will be active listeners during teaching, 
if Pashto medium of instruction is adopted. 

   

18. Learning will be easier for students, if both their 
text books and teaching are in Pashto language. 

   

19 Learning will be easier for students, if both their 
text books and teaching are in Urdu language. 

   

20 Learning will be easier for students, if both their 
text books and teaching are in English language. 

   

21 Learning will be easier for students, if their text 
books are printed in Urdu language but taught in 
Pashto medium. 

   

22 Learning will be easier for students, if their text 
books are printed in English language but taught 
in Pashto medium. 

   

23 Learning will be easier for students, if their text 
books are printed in English language but taught 
in Urdu medium. 

   

24 Teachers training should be provided in Pashto 
medium for primary school teachers. 

   

25 Your teachers taught you in Pashto at primary 
school level. 

   

26 Your teachers taught you in Pashto at middle 
school level. 

   

27 Your teachers taught you in Pashto at secondary 
school level. 

   

28 Your teachers taught you in Pashto at 
intermediate level. 

   

29 Your teachers taught you in Pashto at graduation 
(BA/ BSc) level.  

   

30 Your teachers taught you in Pashto at your post 
graduate (MA/ MSc) level. 
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31 Teaching in Pashto language make teachers and 
students feel more relaxed and better adjusted in 
class. 

   

32 Teachers are enthusiastic to use Pashto as a 
medium of instruction. 

   

33 Students will be more interested and motivated 
in study, if Pashto is adopted as a medium of 
instruction. 

   

34 There is double burden on primary school 
students acquiring literacy skills simultaneously 
with learning second or foreign language. 

   

35 Early use of foreign or second language as 
medium of instruction causes drop out. 

   

36 You think that students will feel pride among 
colleagues, while acquiring education in Pashto 
language. 

   

37 Students can learn faster in their own language 
than second or foreign language. 

   

38 If the regional or national ministries of education 
require suggestions for the recommendation of 
medium of instruction, you will prefer Pashto 
language. 

   

39 You can use Pashto language better than Urdu as 
a medium of instruction. 

   

40 You can use Pashto language better than English 
as a medium of instruction. 

   

41 Early education in the Pashto language helps to 
bridge home and school experiences. 

   

42 Early education in Pashto language expands the 
verbal facility and cognitive development of the 
child. 

   

43 Pashto language as a medium of instruction 
helps to lay solid foundation for social 
development of children. 

   

44 You have sufficient knowledge of the contents 
of primary school general science in Pashto 
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language. 

45 You have sufficient knowledge of the contents 
of social studies in Pashto language. 

   

46 You have sufficient knowledge of the contents 
of Islamic studies in Pashto language. 

   

47 You have sufficient knowledge of the contents 
of mathematics in Pashto language. 

   

48 Learning will be easier for students through 
Pashto medium of instruction, if the basic terms 
are used without any changes in all text books. 

   

49 Pashto medium of instruction at primary school 
level is a way of promoting our cultural heritage. 

   

50 Pashto medium of instruction at primary school 
level will make school less distressing for the 
students. 

   

51 Early education in Pashto language makes it 
possible for literate and illiterate parents to 
support their children’s learning at home. 

   

52 Pashto medium of instruction will assist the 
child in understanding his environment more 
readily. 

   

53 Schools have adequate number of trained 
teachers for Pashto medium of instruction. 

   

54 The required instructional materials are available 
in Pashto language for all subjects i.e. text 
books, work books, dictionaries, audio visual 
aids and so on. 

   

55 The main sources of mass media (radio, 
television, newspapers and books) are available 
in Pashto language in your society. 

   

56 In primary schools of Khyber Pakhtunkhwa 
province, most of pupils come from different 
linguistic backgrounds; however common 
language is practicable for teaching. 

   

57 The push for languages of wider communication 
such as English and Urdu discourage the 
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promotion of Pashto medium of instruction. 

58 Teachers should give their students written 
examination in Pashto language. 

   

59 Teachers should give their students oral 
examination in Pashto language. 

   

 

Part (B): 

           Questionnaire for Teachers Based on Two Points (Yes, No) Rating Scale 

No. Statements Yes No 

1. Is Pashto your mother tongue?   

2 Are your mother tongue and medium of instruction at primary 
school level same? 

  

3. Have you studied Pashto as an optional subject at primary 
school level? 

  

4. Have you studied Pashto as an optional subject at middle school 
level? 

  

5. Have you studied Pashto as an optional subject at secondary 
school level? 

  

6. Have you studied Pashto as an optional subject at intermediate 
level? 

  

7. Have you studied Pashto as an optional subject at graduation 
(BA) level? 

  

8. Have you done your master (MA) in Pashto language?   

9. Do you give your students written examination in Pashto 
language? 

  

10. Do you give your students oral examination in Pashto language?   
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Part (C): 

           Additional Questionnaire for Teachers  

            Name (optional):_________________                                 District:__________ 

           School:_________________________ 

No. Statements Yes No

1 Will Pashto as a medium of instruction at primary school level be 

harmful for future education provided in English/ Urdu.? 

  

2 Will Pashto medium of instruction at primary school level 

deteriorate students’ performance in competitive examination later 

on? 

  

3 Will students be easily adjusted in class, if they switch over to 

English from Pashto medium of instruction?  

  

4 Will students face problems in class adjustment, if they switch 

over to Urdu from Pashto medium of instruction? 

  

5 Are you reluctant to prefer Pashto (provincially understood in 

specific areas) as a medium of instruction at primary school level, 

as compared to English (International) and Urdu (National) 

language? 

  

6 Do you think Pashto medium of instruction benefits students in 

their jobs, if they are appointed in Pashto speaking areas? 

  

7 Do you think Pashto medium of instruction benefits students in 

their jobs, if they are appointed in non- Pashto speaking areas? 

  

8 Will Pashto medium of instruction at primary school level be 

harmful in medical education provided in English medium? 

  

9 Will Pashto medium of instruction at primary school level be 

harmful in education of Engineering provided in English? 

  

 

Part (D): 

Open Statements:  

(Give your comments, you may use extra sheets.) 

(1) What can be the merits of adopting Pashto as a medium of instruction at Primary 
school level? 
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………………………………………………………………………………………
………………………………………………………………………………………
………………………………………………………………………………………
……………… 

(2) What can be the demerits of adopting Pashto as a medium of instruction at 
Primary school level? 

..................……………………………………………………………………………
…...….………………………………………………………………………………
………… 

………………………………………………………………………………………
……. 

(3) What can be the barriers in adopting Pashto as medium of instruction at Primary 
school level? 

………………………………………………………………………………………
…….    

………………………………………………………………………………………
……...…………………………………………………………………………………
………...………………………………………………………………………………
…………… 

                           Thank you for taking the time to complete these questionnaires.  
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             Appendix B - 2 

Questionnaires for Parents 

Name: (optional)______________________________   Male/Female:________ 

Qualification:________________________________    

District:__________________ 

Add:__________________________________________________________ 

Part A: 

         Questionnaire for Parents Based on Three Points Rating Scale 

No. Statements Mostly To 
some 
extent

Not 
at 
all 

1. You can read Pashto text.    

2. Reading of text will be easier to learn for your 
child, if Pashto as a medium of instruction is 
adopted at primary school level. 

   

3. Your child is making satisfactory progress in 
learning to read in Pashto subject. 

   

4. In primary level of education use of foreign 
language as a medium of instruction will pose 
learning difficulties in developing the reading skill 
of your child. 

   

5. You can write in Pashto language.     

6. Your child is making satisfactory progress in 
learning to write in Pashto subject. 

   

7. The language used by most of the people for 
written communication in your region is Pashto. 

   

8. Writing will be easier to learn for your child, if 
Pashto as a medium of instruction is adopted at 
primary school level. 

   

9. You prefer to use Pashto for written 
communication in your region. 
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10. In primary level of education, use of foreign 
language as a medium of instruction will pose 
learning difficulties in developing the writing skill 
of your child. 

 

 

  

11. You can speak Pashto fluently.    

12. In primary level of education, use of foreign 
language as a medium of instruction will pose 
learning difficulties in developing the speaking 
skill of your child. 

   

13. The language used by most of the people for oral 
communication in your region is Pashto. 

   

14. You prefer to use Pashto for oral communication 
in your region. 

   

15. Learning will be easier for students, if both their 
text books and teaching are in Pashto language. 

   

16. Learning will be easier for students, if both their 
text books and teaching are in Urdu language. 

   

17. Learning will be easier for students, if both their 
text books and teaching are in English language. 

   

18. Learning will be easier for students, if their text 
books are printed in Urdu language but taught in 
Pashto medium. 

   

19. Learning will be easier for students, if their text 
books are printed in English language but taught 
in Pashto medium. 

   

20. Learning will be easier for students, if their text 
books are printed in English language but taught 
in Urdu medium. 

   

21. Students will be more interested and motivated in 
study, if Pashto is adopted as a medium of 
instruction. 

   

22. If the regional or national ministries of education 
require suggestions for the recommendation of 
medium of instruction, you will prefer Pashto 
language. 
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23. Early education in the Pashto language helps to 
bridge home and school experiences. 

   

24. Pashto language as a medium of instruction helps 
to lay solid foundation for social development of 
children. 

   

25. Learning will be easier for students through 
Pashto medium of instruction, if the basic terms 
are used without any change in all text books. 

   

26. Primary level of education in Pashto language is a 
way of promoting our cultural heritage. 

   

27. Pashto medium of instruction at primary schools 
make school less distressing for the child. 

   

28. Early education in Pashto language makes it 
possible for literate and illiterate parents to 
support their children’s learning at home. 

   

29. Pashto medium of instruction will assist the child 
in understanding his environment more readily. 

   

30. There is double burden on primary school students 
acquiring literacy skills simultaneously with 
learning second or foreign language. 

 

 

  

31. You think that students will feel pride among 
colleagues, while acquiring education in Pashto 
language. 

   

32. Students can learn faster in their own language 
than second or foreign language. 

   

          Part B: 

         Additional Questionnaire for Parents 

         Name (optional):_________________                                  District: __________ 

No. Statements Yes No

1. Will Pashto as a medium of instruction at primary school level 

be harmful for future education provided in English/ Urdu? 

  

2. Will Pashto medium of instruction at primary school level 

deteriorate students’ performance in competitive examination 
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later on? 

3. Will students be easily adjusted in class, if they switch over to 

English from Pashto medium of instruction?  

  

4. Will students face problems in class adjustment, if they switch 

over to Urdu from Pashto medium of instruction? 

  

5. Do you reluctant to prefer Pashto (provincially understood in 

specific areas) as a medium of instruction at primary school 

level, as compare to English (International) and Urdu (National) 

language? 

  

6. Do you think Pashto medium of instruction benefit students in 

their jobs, if they are appointed in Pashto speaking areas? 

  

7. Do you think Pashto medium of instruction benefit students in 

their jobs, if they are appointed in non- Pashto speaking areas? 

  

8. Will Pashto medium of instruction at primary school level be 

harmful in medical education provided in English medium? 

  

9. Will Pashto medium of instruction at primary school level be 

harmful in education of Engineering provided in English? 

  

 

Thank you for completing these questionnaires. 
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                                    Appendix C 

STRUCTURE INTERVIEW OF STUDENTS 

         Name: (optional)_______________________________  

Govt. Primary School: _________________________     

District:__________________ 

No. Statements Yes No 

1. Can you read Pashto text?   

2. Can you write in Pashto language?   

3. Does your teacher give you written examination in Pashto 
language? 

  

4. Can you speak Pashto language?   

5. Is Pashto language used by the most of people for oral 
communication in your community? 

  

6. Does your teacher give you oral examination in Pashto 
language? 

  

7. Can you speak Pashto language better than Urdu?   

8. Do you prefer to use Pashto language for oral communication 
in your community? 

  

9. Is Pashto your mother tongue?   

10. Are your mother tongue and medium of instruction same at 
primary school level? 

  

11. Does your teacher use Pashto language during the teaching and 
explanation of English subject? 

  

12. Does your teacher use Pashto language during the teaching and 
explanation of Mathematics? 

  

13. Does your teacher use Pashto language during the teaching and 
explanation of Urdu subject? 
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14. Does your teacher use Pashto language during the teaching and 
explanation of General Science? 

  

15. Does your teacher use Pashto language during the teaching and 
explanation of Social studies? 

  

16. Does your teacher use Pashto language during the teaching and 
explanation of Islamic studies? 

  

17. Do you think that teaching in Pashto language makes you more 
relaxed and better adjusted in class? 

  

18. Will learning be easier for you, if both your text books and 
teaching are in Pashto language? 

  

19. Will learning be easier for you, if both your text books and 
teaching are in Urdu language?  

  

20. Will learning be easier for you, if your text books are printed in 
Urdu language but taught in Pashto language? 

  

21. Do you think that early education in Pashto as a medium of 
instruction make school less distressing for you? 

  

22. Does your teacher use Pashto language during discussion with 
you? 

  

23. Do most of your class fellows use Pashto language during 
discussion with each other? 

  

24. Will you prefer Pashto language, if your teacher asks for 
getting your opinion for medium of instruction? 

  

 

                           Thank you for taking the time to answer the questions of this interview. 
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             Appendix D 

 

AVAILABLE HUMAN RESOURCES FOR PASHTO MEDIUM OF 

INSTRUCTION 

Researcher collected the following latest and most authentic data of available 

human resources of curriculum developers, writers, reviewers, translators, poets for 

Pashto medium of instruction from Pashto department university of Peshawar, Pashto 

Professors of government colleges, Text Book Board Khyber Pakhtunkhwa and 

Directorate of Curriculum and Teacher Education Khyber Pakhtunkhwa. All work of text 

books completed in the kind chairmanship of Professor Dr. Fazal-ur-Rahim Marwat. 

1. Human Resources for Prep Class 
 

1.1. Pashto subject 

1.1.1 Authors 

1.1.1.1 Dawar Khan Daud 

1.1.1.2 Faizul Wahab Faiz 

1.1.1.3 Mushtaq Ahmad Majrooh Yousufzai 

1.1.2 Reviewers 

1.1.2.1 Dr. Abdullah Jan Abid 

1.1.2.2 Dr. Shafqat Ali Janjooa 

1.1.2.3 Farhad Muhammad Ghalib Tareen 

1.1.2.4 Muhammad Farooq Ahmad 

1.1.2.5 Muhammad Javed Khalid 

1.1.2.6 Prof. Dr. Khalid Khan Khattak 

1.1.2.7 Prof. Dr. Salma Shaheen 

1.1.2.8 Prof. Dr. Yar Muhammad Maghmoom Khattak 
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1.1.3 Subject specialist (Pashto) Text Book Board Khyber Pakhtunkhwa  

1.1.3.1 Dr. Muhammad Zubair Hasrat 

(Daud et al., 2012) 

1.2 Practical math 

1.2.1 Authors 

1.2.1.1 Engineer Muhammad Azam Khan 

1.2.1.2 Nisar Muhammad Khan Berki 

1.2.1.3 Qazi Fazle Haq 

1.2.1.4 Siraj Muhammad 

1.2.2 Coordinator material development 

1.2.2.1 Nighat Lown 

1.2.3 Subject specialist (math) Text Book Board Khyber Pakhtunkhwa 

1.2.3.1 Prof. Bashir Muhammad 

            (Khan et al., 2012) 

2. Human Resources for Class One 
1.1 Pashto subject 

1.1.1 Authors 

1.1.1.1 Faizul Wahab Faiz 

1.1.1.2 Mushtaq Ahmad Majrooh Yousufzai 

1.1.1.3 Prof. Dawar Khan Daud 

1.1.2 Subject specialist (Pashto) Text Book Board Khyber Pakhtunkhwa 

1.1.2.1 Dr. Muhammad Zubair Hasrat 

1.1.2.2 Noureen Aman Shama  (Faiz et al., 2012) 

1.2 Math for class one 

1.2.1 Author 

1.2.1.1 Abdur Rauf Jamil 
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1.2.2 Editor and reviewer 

1.2.2.1 Prof. Bashir Muhammad 

1.2.3 Translator 

1.2.3.1 Farmanullah   

(Jamil, 2012) 

1.3 General knowledge for class one 

1.3.1 Authors 

1.3.1.1 Akhtar Hassan 

1.3.1.2 Shahid Aziz 

1.3.2 Editor 

1.3.2.1 Syed Rifaqat Ali Shah 

1.3.3 Translator 

2.3.3.1 Faizul Wahab Faiz 

( Hassan & Aziz, 2012) 

3. Human Resources for Class Two 

3.1 Pashto subject 

3.1.1 Authors 

3.1.1.1 Faizul Wahab Faiz 

3.1.1.2 Farhad Muhammad Ghalib Tareen 

3.1.1.3 Prof. Assam-ud-Din (Aseer Mengal) 

3.1.1.4 Prof. Syed Mahmood Zafar 

3.1.2 Reviewers 

3.1.2.1 Abdullah Jan Abid 

3.1.2.2 Bakhtiar Ahmad 

3.1.2.3 Dr. Javed Khalil 

3.1.2.4 Dr. Khalid Khan Khattak 
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3.1.2.5 Dr. Shafqat Ali Janjooa 

3.1.2.6 Dr. Syed Tajamul Hussain Shah 

3.1.3 Subject specialist (Pashto) Text Book Board Khyber Pakhtunkhwa 

3.1.3.1 Dr. Muhammad Zubair Hasrat 

(Tareen et al., 2012) 

3.2 Math for class two 

3.2.1 Authors 

3.2.1.1 Imtiaz Ahmad 

3.2.1.2 Muhammad Azam Khan 

3.2.1.3 Qazi Fazlul Haq 

3.2.1.4 Zobia Tabassum 

3.2.2 Reviewers 

3.2.2.1 Abdur Rauf Jamil 

3.2.2.2 Lubna Nawaz 

3.2.2.3 Niaz Muhammad Ajiz 

3.2.2.4 Prof. Bashir Muhammad 

3.2.2.5 Prof. Mumtaz 

3.2.3 Editor 

3.2.3.1 Farzana Mauroof 

(Ahmad et al., 2012) 

3.3 General knowledge for class two 

3.3.1 Authors 

3.3.1.1 Ali Raza Shah Gilani 

3.3.1.2 Faryal Jehangir 

3.3.1.3 Farzana Mauroof 

3.3.1.4 Fozia Syed 
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3.3.1.5 Syed Rafia Bukhari 

3.3.2 Reviewer 

3.3.2.1 Prof. Muhammad Iqbal 

(Gilani et al., 2012) 

4. Human Resources For Class Three 

4.1 Pashto subject 

4.1.1 Authors 

4.1.1.1 Prof. Muhammad Iqbal 

4.1.1.2 Assistant Prof. Asam-ud-Din (Aseer Mangal) 

4.1.1.3 Faizul Wahab Faiz 

4.1.1.4 Farhad Muhammad Ghalib Tareen 

4.1.1.5 Professor Syed Mahmood Zafar 

4.1.2 Reviewer 

4.1.2.1 Prof. Naseer-ud-din 

4.1.3 Subject specialists (Pashto)Text Book Board Khyber Pakhtunkhwa 

4.1.3.1 Dr. Muhammad Zubair Hasrat 

4.1.3.2 Noureen Aman Shama 

(Zaffar et al., 2012) 

4.2 Islamiayat for class three 

4.2.1 Authors 

4.2.1.1 Muhammad Ishaq 

4.2.1.2 Mian Amir Nawab Kaka Khail 

4.2.1.3 Qari Ghulam Nabi 

4.2.1.4 Tariq Ghauri 

4.2.2 Translator 

4.2.2.1 Dr. Khalid Khan 
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4.2.3 Editor 

4.2.3.1 Fazal Wahab 

4.2.4 Proof Reader 

4.2.4.1 Siraj Muhammad 

(Nabi et al., 2012) 

4.3 Math for class three 

4.3.1 Author 

4.3.1.1 Abdur Rauf Jamil 

4.3.2 Translator 

4.3.2.1 Mushtaq Majrooh Yousufzai 

4.3.3 Editor 

4.3.3.1 Prof. Bashir Muhammad 

(Jamil et al., 2012b) 

4.4 Practical science for class three 

4.4.1 Authors 

4.4.1.1 Dr. Tayyab Rahman 

4.4.1.2 Farzana Nazli 

4.4.2 Reviewer 

4.4.2.1 Muhammad Amin 

4.4.3 Coordinator for material development 

4.4.3.1 Nighat Lown 

(Rahman & Nazli, 2012) 

5. Human Resources For Class Four 

5.1   Pashto for class four 

5.1.1 Authors 

5.1.1.1 Arif Ali Khan Ghauri 
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5.1.1.2 Farzana Mauroof 

5.1.1.3 Niaz Muhammad Ajiz 

5.1.2 Reviewers and subject specialist (Pashto) Text Book Board Khyber 

Pakhtunkhwa 

5.1.2.1 Dr. Muhammad Zubair Hasrat  

5.1.2.2 Noureen Aman Shama 

5.1.3 Coordinator material development 

5.1.3.1 Nighat Lown 

(Ghauri, Ajiz & Maruf, 2012) 

5.2   Islamiyat for fourth class 

5.2.1 Authors 

5.2.1.1 Dr. Hafiz Muhammad Tariq 

5.2.1.2 Hafiz Muhammad Zulfiqar 

5.2.2 Reviewers 

5.2.2.1 Dr. Muhammad Zubair Hasrat  Subject Specialist(Pashto) Text Book Board 

Khyber Pakhtunkhwa 

5.2.2.2 Fakhrul Islam 

5.2.2.3 Prof. Fazal Wahab 

5.2.3 Technical advisor 

5.2.3.1 Farzana Mauroof 

5.2.4 Editor 

5.2.4.1 Fakhrul Islam 

5.2.5 Translator 

5.2.5.1 Muhammad Islam 

(Tariq & Zulfiqar, 2012) 

5.3   Social studies for fourth class 
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5.3.1 Authors 

5.3.1.1 Dr. Zahid Anwar 

5.3.1.2 Mrs. Iffat Tabassum 

5.3.1.3 Mr. Shahid Aziz 

5.3.1.4 Mrs. Shehla Gul 

5.3.1.5 Prof. Bakhtiyar 

5.3.2 Translator 

5.3.2.1 Farhad Muhammad Ghalib Tareen 

(Bakhtiar et al., 2012) 

5.4   Science for fourth class 

5.4.1 Authors 

5.4.1.1 Prof. Dr. Mukhtiar 

5.4.1.2 Prof. Naseeruddin 

5.4.1.3 Ummar Farooq 

5.4.1.4 Zaigham Hassan 

5.4.2 Reviewer 

5.4.2.1 Dr. Muhammad Zubair Hasrat 

5.4.3 Editors 

5.4.3.1 Waqar Ahmad 

5.4.3.2 Nasir Kamal 

5.4.4 Subject specialist (science) Text Book Board Khyber Pakhtunkhwa 

5.4.4.1 Muhammad Amin 

(Mukhtiar et al., 2012) 

6. Human Resources For Fifth Class 

6.1 Pashto for class fifth 

6.1.1 Authors 
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6.1.1.1 Arif Ali Khan Ghauri 

6.1.1.2 Farzana Mauroof 

6.1.1.3 Niaz Muhammad Ajiz 

6.1.2 Reviewer 

6.1.2.1 Dr. Muhammad Zubair Hasrat Subject Specialist(Pashto) Text Book Board 

Khyber Pakhtunkhwa 

6.1.3 Coordinator material development 

6.1.3.1 Nighat Lown 

(Mauruf et al., 2012) 

6.2 Science for class fifth 

6.2.1 Authors 

6.2.1.1 Dr. Tayyabur Rahman 

6.2.1.2 Rabia Abbasi 

6.2.1.3 Sajjeda Majeed 

6.2.1.4 Shakeel Ahmad 

6.2.1.5 Surayya Yousufzai 

6.2.1.6 Zaigham Hassan 

6.2.2 Reviewers 

6.2.2.1 Muhammad Amin 

6.2.2.2 Nasir Ahamd 

6.2.2.3 Ummar Farooq 

6.2.2.4 Waqar Ahmad 

6.2.3 Technical advisor 

6.2.3.1 Farzana Mauroof 

(Abbasi et al., 2012) 

6.3 Social studies for class fifth 
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6.3.1 Authors 

6.3.1.1 Asma Khatoon 

6.3.1.2 Humera Murad 

6.3.1.3 Sania Murad 

6.3.2 Reviewers 

6.3.2.1 Muhammad Ilyas 

6.3.2.2 Syed Rifaqat Ali Shah 

6.3.3 Translator 

6.3.3.1 Prof. Bakhtiyar 

6.3.4 Compilator 

6.3.4.1 Prof. Hameedullah Khan 

(Khatoon et al., 2012) 

6.4 Islamiayat for class fifth 

6.4.1 Authors 

6.4.1.1 Abdul Sattar Ghauri 

6.4.1.2 Imtiaz Khan 

6.4.1.3 Prof. Dr. Ihsanul Haq 

6.4.1.4 Prof. Dr. Saeedullah Qazi 

6.4.1.5 Prof. Dr. Shabeer Ahmad Mansuri 

6.4.1.6 Dr. Muhammad Haneef 

6.4.1.7 Prof. Iftikhar Ahmad Bhutta 

6.4.1.8 Prof. Dr. Zahoor Ahmad  

6.4.2 Reviewers 

6.4.2.1 Prof. Abdul Hameed Afghani 

6.4.2.2 Azra Riaz 

6.4.2.3 Imtiaz Khan 
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6.4.2.4 Prof. Dr. Zahoor Ahmad Abdul Hakeem Pathan 

6.4.2.5 Dr. Ali Anwar 

6.4.2.6 Dr. Khalid Muhammad Anwar 

6.4.2.7 Dr. Maqbool Hussain Tahir 

6.4.2.8 Dr. Muhammad Haneef 

6.4.2.9 Dr. Qazi Masoomur Rahman 

6.4.2.10 Hafiz Muhammad Iqbal 

6.4.2.11 Mrs. Qudsiya Rehan 

6.4.2.12 Prof. Muhammad Ishaq Jalalpuri 

6.4.2.13 Syed  Abdul Majeed Shah 

6.4.2.14 Taj Muhammad 

6.4.3 Editors 

6.4.3.1 Dr. Muhammad Haneef 

6.4.3.2 Muhammad Ishaq Jalalpuri 

6.4.3.3 Muhammad Saeed 

(Jalalpuri et al., 2012) 

6.5 Practical math for class fifth 

6.5.1 Authors 

6.5.1.1 Engineer Muhammad Azam Khan 

6.5.1.2 Nisar Muhammad Khan Burki 

6.5.1.3 Qazi Fazlul Haq 

6.5.1.4 Siraj Muhammad 

6.5.2 Reviewers 

6.5.2.1 Nighat Lown 

6.5.2.2 Prof. Bashir Muhammad 

(Burki et al., 2012) 
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7. MEMBERS OF CURRICULUM COMMITTEE FOR CLASS ONE TO FIVE 

(PASHTO) 2002 

7.1    Subject Specialist Pashtu Text Book Board Peshawar Khyber Pakhtunkhwa 

7.1.1    Farmanullah 

7.2    Subject Specialists Directorate of Curriculum Teacher Education Khyber    

Pakhtunkhwa 

7.2.1    Miss. Naseeb Ansa Alvi 

7.2.2 Munir Ahmad 

7.3 Subject Specialist Coordinator Directorate of Curriculum and Teacher    

Education Khyber Pakhtunkhwa 

7.3.1 Kamal-Ud-Din 

7.4 Proof Reader Pashto Text Book Board Peshawar 

7.4.1 Mrs. Nighat Yasmeen 

7.5 Instructional Material Specialist Text Book Board Peshawar 

7.5.1 Niaz Muhammad Ajiz 

            (Federal Ministry of Education, 2002) 

7.6 MEMBERS OF CURRICULUM COMMITTEE FOR CLASS ONE TO 

FIVE (2006-2009) 

7.6.1 Curriculum Developers 

7.6.1.1 Dr. Muhammad Zubair Hasrat 

7.6.1.2 Prof. Dr. Muhammad Hamayun Huma 

7.6.1.3 Prof. Dr. Pervez Mahjoor Khweshgi 

7.6.1.4 Prof. Dr. Yar Muhammad Maghmum Khattak 

7.6.1.5 Prof. Dawar Khan Dawood 

7.6.2 Reviewers 
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7.6.2.1 Dr. Abdullah Jan Abid 

7.6.2.2 Dr. Muhammad Zubair Hasrat 

7.6.2.3 Prof. Dr. Salma Shaheen 

7.6.2.4 Prof Nasrullah Wazir 

7.6.2.5 Habib Nawaz Habeeb 

                   (Federal Ministry of Education, 2009) 

8.  LIST OF AVAILABLE HUMAN RESOURCES CONTRIBUTED AS 

CURRICULUM DEVELOPERS, TRANSLATORS, WRITERS, POETS AND 

REVIEWERS  

No.  Name                                                        Contribution  

1. Abasin Yousafzai      ---------------------      Prose Writer, Poet 

2.      Abdullah Jan Maghmoom  ---------------     Poet 

3. Abdullah Bakhtaney (Afghan) ----------      Poet, Prose Writer 

4.  Azmat Huma  -----------------------------      Prose Writer, Poet 

5. Azeez Qureshi -----------------------------      Prose Writer, Poet 

6.  Brigadeer ® Gul Maan Sher Afriday  -----  Prose Writer 

7.  Dost Muhammad Khan Kamel -------------  Poet, Prose Writer, Critic 

8.  Dr. Abdul Rauf Rafiqi (Afghan) -----------   Prose Writer, Poet 

9.  Dr. Abdul Waheed  --------------------------    Prose Writer 

10.  Dr. Ali Khel Daryab ------------------------     Poet, Prose Writer 

  (Malakand University) 

11.  Dr. Aneela Zeb Baber ----------------------- Prose Writer 

12.  Dr. Ali Qumail Qazalbash ------------------ Poet, Prose Writer 

13.  Dr. Bibi Maryam ---------------------------- Prose Writer, Poet 

14.  Dr.Hakeemullah Jan ------------------------  Prose Writer 

15. Dr Hanif Khalil ----------------------------- Prose Writer, Poet 
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(Qauid-e- Azam University Islamabad) 

16.  Dr Hidayatullah Naeem --------------------- Prose Writer 

 (Peshawar University) 

17.  Dr. Iqbal Naseem Khattak ------------------- Prose Writer, Poet, Critic 

18.  Dr. Irfan Khattak------------------------------  Poet, Prose Writer 

19.  Dr. Miss Salma Shaheen---------------------  Prose Writer, Poet 

20.  Dr. Mrs. Yasmeen Pervez Ahmad  Khan  Prose Writer, Editor 

21.  Dr. M. Islam Gouhar-------------------------  Prose Writer, Poet 

22.  Dr. Muhammad Hamayun Huma----------  Prose Writer, Poet, Translator, Critic 

23.  Dr Pervez Mahjoor Khweshgi -------------  Prose Writer, Poet 

24.  Dr. Qabil Khan  ------------------------------  Prose Writer, Poet 

25.  Dr. Raj Wali Shah Khattak  ----------------  Prose Writer, Poet 

26.  Dr. Shazia Baber    ---------------------------  Prose Writer 

27.  Dr. Shah Jehan    -----------------------------     Prose Writer 

28.  Dr. Syed Charagh Hussain Shah  ----------- Prose Writer, Poet 

(Medical Doctor) 

29.  Dr. Tariq Rahman ------------------------------ Prose Writer, Critic 

30.  Dr. Yar Muhammad Maghmoom ----------- Prose Writer, Poet 

31.  Farzana Rasool -------------------------------- Reviewer 

32.  Fatima-Tuz- Zuhra ---------------------------- Prose Writer 

33.  Habibullah Rafi ------------------------------- Prose Writer, Poet 

34.  Hamesh Khalil --------------------------------- Prose Writer, Poet 

35.  Khwaja Muhammad Sael -------------------- Poet, Prose Writer 

36.  M.Abid Khan  ---------------------------------- Prose Writer 

37.  Mian Haseeb Gul Kaka Khel ----------------- Prose Writer, Translator 

38.  Mian Muhammad Yousuf Kaka Khel  ------ Prose Writer, Translator 

39.  Muhammad Din Muqayyad ------------------- Poet 
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40.  Maulana Abdul Qadir    ------------------------ Prose Writer 

41.  Muhammad Hashim Khan Gham Shareek -- Poet,Prose Writer 

(Afghanistan Director Information & Culture) 

42.  Noor ul Amin Yousuf Zai  --------------------- Poet,Prose Writer 

43.  Prof. Dawar Khan dawood -------------------- Poet,Prose Writer, Translator 

44.  Prof. Fozia Anjum(America) ------------ Poet,Prose Writer 

45.  Prof. Hidayatullah  ----------------------------- Prose Writer 

(Government Post Graduate College Peshawar) 

46.  Prof. Mian Unwanuddin Kaka Khel ---------- Prose Writer 

47.  Prof.  Muhammad Nawaz Taer ---------------- Poet, Prose Writer 

48.  Prof. Naseer-ud-Din (Talib Tajik) ------------ Prose Writer 

49.  Prof. Qayyum Manzar Khattak --------------- Poet, Prose Writer 

50.  Prof. Rahmatullah dard   ----------------------- Poet 

51.  Qamar Rahi   ------------------------------------- Poet 

52.  Qazi Haneefullah Haneef  --------------------- Poet,Prose writer 

53.  Rehmat Shah Sail  ------------------------------- Poet 

54.  Rokhan Yousafzai  (Diyar Khan) ------------- Poet,Prose writer 

55.  Saadudin Shapoon  ----------------------------- Poet,Prose writer 

(Eminent US-based Afghan novelist and broadcaster) 

56.  Sadullah Jan Berq  ------------------------------ Prose writer 

57.  Said Alam Masood  ----------------------------- Poet,Prose writer 

58.  Salim Bangash  --------------------------------- Poet,Prose writer 

59.  Salim Raz   --------------------------------------- Poet,Prose writer 

60.  Sayed Rasool Rasa   ---------------------------- Poet, Prose Writer 

61.  Sher zaman Seemab  --------------------------- Poet 

62.  Sher Zaman Taezai  ---------------------------- Poet, Prose Writer 

63.  Shujat Ali Khan   ------------------------------- Reviewer 
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64.  Tahir Afriday  ----------------------------------- Prose Writer 

65.  Zalan Mehmand  -------------------------------- Poet, Prose Writer, Editor 

(Joint Director Bacha Khan Research Center) 

66.  Zalmay Haiwad mal (Afghan)  --------------- Poet, Prose Writer 

67.  Zaytun Banu   ---------------------------------- Poet, Prose Writer 

 

9. EMINENT PASHTO WRITERS, POETS, RESEARCHERS, CRITICS 

The list of the available human resources would be incomplete without 

mentioning the names of the following eminent Pashto writers, Poets, researchers 

and critics, who are not present in this world, but their contributions in text books, 

are still in use.  

No.     Name       Contribution 

1.     Abdul Rahman Baba  ------------------------- Pashto national Sufi Poet 

2.           Abdul Khaliq Khaleeq  ‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐‐  Poet, Prose Writer 

3.         Abdul Qadir Khan Khattak  ------------------- Prose Writer, Poet 

4.         Ajmal Khattak  ---------------------------------- Poet, Critic, Prose Writer 

5.         Bahadur Shah Zafar  ---------------------------- Prose Writer 

6.         Dr. Afzal Raza  ---------------------------------- Prose Writer, Poet, Critic 

7.         Dr Arif Naseem --------------------------------- Poet 

8.           Dr Muhammad Azam Azam ------------------ Prose Writer, Poet, Critic 

9.         Dr. Pareshan Khattak  ------------------------- Prose Writer,Poet, Translator, Critic 

10.         Dr. Sahib Shah Sabir --------------------------- Prose Writer, Poet 

11.        Ghani Khan  ------------------------------------- Poet, Prose Writer 

12.  Gul Afzal Khan  -------------------------------- Prose Writer, Poet, Educationist 

13.   Hamza Sheenwari ------------------------------ Poet, Prose Writer 

14.        Khushal Khan Khattak  -------------------- He was the man of Pen and Sword. 
He is the national Peot of Pashto and 



192 
 

 
 

the number of his verses is in 
thousands. 

15.       Mualana Abdul Qadir  ------------------------ Prose Writer 

16.       Qalander Momend ---------------------------- Poet, First Pashto Dictionary ‘ 
Daryab’ 

17.       Samandar Khan Samandar ------------------- Poet, Prose Writer, Translator 

18.         Sher Zaman Taizay  -------------------------- Poet, Prose Writer 

19.       Siraj ul Islam Siraj ---------------------------  Poet, Prose Writer,Educationist 

20.       Taqweemul Haq Kaka Khel  ----------------- Prose Writer, Poet, Critic 
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         Appendix  E 

LIST OF VISITED SCHOOLS 

1. Sampled schools in district Swat 

i. GPS Amankot 

ii. GPS Barikot 

iii. GPS Banr 1 

iv. GPS Banr 2 

v. GPS Charbagh 

vi. GPS Chamtalai 

vii. GPS Ghaligay 

viii. GPS Gulabad 

ix. GPS Gulibagh 

x. GPS Haji Baba 

xi. GPS Islampur 

xii. GPS Kanju 

xiii. GPS Karakar 

xiv. GPS Khawaza khela 

xv. GPS Kota 

xvi. GPS Mingora No. 2 

xvii. GPS Mingora No.4 

xviii. GPS Mulla Baba 

xix. GPS Rahim Abad 

xx. GPS Saidu Baba 

 
2. Sampled schools in district Malakand 

i. GPS No.1 Batkhela 

ii. GPS No.2 Batkhela 

iii. GPS No.3 Bathela 

iv. GPS  Bhakhta Thana 

v. GPS Upper Batkhela Mohalla Amin abad 

vi. GPS Bazdara Bala 
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vii. GPS Bazdara Payan 

viii. GPS Faizghai 

ix. GPS Gandero Sharif 

x. GPS Gulshan abad 

xi. GPS Gunyar 

xii. GPS Jai kot 

xiii. GPS Jalal kot 

xiv. GPS Jalalpur 

xv. GPS Karim abad 

xvi. GPS Khogdara 

xvii. GPS Khar 

xviii. GPS Mora Banda 

xix. GPS No.1 Palai 

xx. GPS No.2 Palai 

 
3. Sampled schools in district Peshawar 

i. GPS Gulbahar No. 1 

ii.  GPS Gulbahar No.2 

iii. GPS Gulbahar No.3 

iv. GPS Gulbahar No.4 

v. GPS Gulbahar No.5 

vi. GPS Nothia Qadeem No.1 

vii. GPS Nothia Qadeem No.2 

viii. GPS Nothia Qadeem No.3 

ix. GPS Tehkal Bala No.1 

x. GPS Tehkal Bala No.2 

xi. GPS Tehkal Bala No.3 

xii. GPS Tehkal Payan No.1 

xiii. GPS Tehkal Payan No.2 

xiv. GPS Lahori Gate Peshawar 

xv. GPS Nanak Pura 

xvi. GPS Taj abad 

xvii. GPS Chughal Pura 

xviii. GPS Faqir Abad No.1 



195 
 

 
 

xix. GPS Faqir Abad No.2 

xx. GPS Sikandar Pura 

4. Sampled schools in district Nowshera 

i. GPS No.1 Mallahan Akora Khattak 

ii. GPS Baghban Pura No.1 Akora Khattak 

iii. GPS Baghban  Pura No.2 Akora Khattak 

iv. GPS Risal garh Akora Khattak 

v. GPS Aligarh Akora Khattak 

vi. GPS Khyer Abad 

vii. GPS Jehangira 

viii. GPS Watar 

ix. GPS Hakim Abad 

x. GPS Nowshera Cantt No.1 

xi. GPS Nowhsera Cantt No.2 

xii. GPS Nowhsera Cantt Dhobi Ghat 

xiii. GPS Zkks No. 1 

xiv. GPS Nowshera Kalan No.1 

xv. GPS Nowshera Kalan No.2 

xvi. GPs Nowshera Kalan No.3 

xvii. GPS Nowhera Kalan No.4 

xviii. GPS Nowhera Kalan No.5 

xix. GPS Nowshera Kalan No.6 

xx. GPS Pabbi 

5. Sampled schools in district Kohat 

i. GPS Bahadur Kot  

ii. GPS No. 1 Jerma 

iii. GPS No. 4 Jerma 

iv. GPS No.5 Jerma 

v. GPS No.1 Zara Mela 

vi. GPS No.1 Tappi Kohat 

vii. GPS No.2 Tappi Kohat 

viii. GPS No.3 Tappi Kohat 

ix. GPS No.1 Muslim Abad  
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x. GPS No.2 Muslim Abad  

xi. GPS No.1 Jungle Khel 

xii. GPS No.2 Jungle Khel  

xiii. GPS Sheikhan 

xiv. GPS Kohat textile mills 

xv. GPS No.1 Kohat city 

xvi. GPS Sleeper Colony Kohat City 

xvii. GPS Spring Valley Kohat City 

xviii. GPS Garhi Nawaz Khan Kohat City 

xix. GPS Sangerh Moh; Sikander Khan Shaheed Kohat City 

xx. GPS Mir Ahmad Khel 

6. Sampled schools in district Bannu 

i. GPS No.1 Bazar Ahmed Khan 

ii. GPS No. 2 Bazar Ahmed Khan 

iii. GPS No.1 Bannu City 

iv. GPS No.2 Bannu City 

v. GPS No.3 Bannu City 

vi. GPS No.4 Bannu City 

vii. GPS No.5 Bannu City 

viii. GPS No.6 Bannu City 

ix. GPS No.7 Bannu City 

x. GPS No.8 Bannu City 

xi. GPS No.9 Bannu City 

xii. GPS No.10 Bannu City 

xiii. GPS Fatma Khel Kalan 

xiv. GPS Bannu Wollen Mills 

xv. GPS Kotka Jumma Khan 

xvi. GPS Gharib Abad 

xvii. GPS Kot Beli 

xviii. GPS Kachkot Asad Khan 

xix. GPS Hassani 

xx. GPS Ismail Khel 


