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ABSTRACT 

 The study was designed to explore the current academic decision making 

practices in high schools of public sector in Punjab and Khyber Pakhtunkhwa. The 

research objectives were developed (i) To explore current academic decision making 

practices in public high schools of Punjab ; (ii) To find out current academic decision 

making practices in public high schools of  Khyber Pakhtunkhwa; (iii) To compare 

current academic decision making practices in public high schools of Punjab and  

Khyber Pakhtunkhwa; (iv) To examine similarities and dissimilarities regarding 

academic decision making practices in public high schools of Punjab and Khyber 

Pakhtunkhwa.  Hypotheses were developed: H0  There may not have any significant 

difference in academic decision making practices in public high schools of Punjab and 

Khyber Pakhtunkhwa.H1 There may be a significant difference in academic decision 

making practices in public high schools of Punjab and Khyber Pakhtunkhwa . HO 

There may not have differences regarding academic decision making practices in 

public high schools of Punjab and Khyber Pakhtunkhwa. H1 There may be differences 

regarding academic decision making practices in public high schools of Punjab and 

Khyber Pakhtunkhwa . 

Two research instruments were self designed: semi structured interview guide 

was designed for data collection from school heads whereas close ended questionnaire 

was developed for data collection from the school teachers. The research instruments 

were found to be reliable and valid. The semi structured interview guide covered same 

broader areas which were covered in questionnaire so that comparison could be made. 

Survey method was used to collect data from respondents. The study was descriptive 

in nature which compared location wise academic decision making practices in high 

schools of Punjab and Khyber Pakhtunkhwa. The population of the study consisted of 
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663 heads masters/mistresses of public high schools from three districts of Punjab and  

10, 953 male and female teachers of public high schools  from three districts of 

Punjab .311 head masters/mistresses  of public high schools  from three districts of  

Khyber Pakhtunkhwa and 3,997 male and female teachers from three districts of  

Khyber Pakhtunkhwa . A sample of 192 respondents, including 48 head masters and 

48 head mistresses and 96 teachers (48 male and 48 female) of public high schools 

were selected on the basis of simple random sampling technique from three districts 

of Punjab and three districts of Khyber Pakhtunkhwa. The data was analyzed by using 

Statistical Package for Social Sciences (SPSS) two- dimensional chi square was 

applied to find out difference of opinion of the head masters/mistresses of both 

provinces. Sample independent t test was applied to find opinion of teachers of both 

provinces. 

It appears from the data, that academic decision making practices in Punjab 

and Khyber Pakhtunkhwa are almost the same. This includes decision making 

practices regarding overall management of school, student supervision, teacher 

supervision, role of School Council/PTA, demonstration of lessons and experiments, 

and community participation. The head masters/mistresses being over all management 

incharges of the schools have to plan the objectives for the academic year and design 

the strategy to achieve the objectives. It was found that head masters/mistresses 

supervised students, organized and coordinated (internal and external) examinations. 

They are responsible to make decisions for developing skills, interest and aptitudes 

among students in classroom activities. Head masters/mistresses have to supervise the 

teachers and provide them professional guidance. Academic decision making 

practices are used regarding supervision of curricular, co-curricular activities, 

evaluation and assessment of student achievement, assessing the performance of 

teachers as well as students. Head masters/mistresses have to make decisions 

regarding community participation in problem solving at school.  
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CHAPTER 1 

  

INTRODUCTION 

 

Educational institutions are established to provide educational facilities to the 

masses. Heads of schools, teachers, community members, parents and students, all are 

important stakeholders for educational development. Head masters/mistresses of high 

schools have to take important steps for improving quality of education in schools. 

Therefore, academic management is important for achieving the set objectives of 

education at school level. Head masters/mistresses are supposed to manage all 

available resources of high schools and impart education to the students because the 

present era of advancement in science and technology has changed the role of head 

masters/mistresses of high schools regarding managing the resources of the schools to 

achieve the maximum output. At present, the head masters/mistresses have to face the 

challenges of constantly changing scenario of the world in general education and in 

particular in secondary education.    

Head masters/mistresses of high schools perform an important role by 

producing middle class skillful workers for the productive sector or by producing 

students to achieve higher education in the universities. In this way, head 

masters/mistresses of high schools are important for the economic growth of the 

country. The National Educational Policy 1998 emphasized that the quality of higher 

education hinges on the quality of secondary education…secondary education  is a 

stage, where a student enters adolescence which is the most crucial stage of life.  
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 Furthermore, secondary education is the stage of selecting the future line of 

education depending upon which discipline a student wants to get education. Head 

masters/mistresses of high schools cater for various needs of the students at high 

school level, so that they would be able to make the right decision regarding their 

education.  In addition, diverse of a human needs and importance of secondary 

education has enhanced the importance of heads of high schools. They are supposed 

to provide specialists who are required in different sectors of the economy. The 

management of high schools unites the resources to increase the internal and external 

efficiency of educational institutions to achieve the desired output. Bateman  (2002)  

states that the management of high schools has to look after the process of working 

with teaching and non-teaching staff and utilization of available resources to 

accomplish goals. Therefore, head masters/mistresses of high schools as education 

managers have to establish a strong monitoring and evaluation system to ensure 

optimal utilization of available resources at school level. 

Heads of high schools have to manage the administrative and academic 

matters of the school in order to bring change in behavior of the students, and 

transform their skills for over all personality development. Therefore, academic 

management is the prime responsibility of heads of high schools to make academic 

decisions while performing managerial tasks. According to Shami (2007) “Academic 

management is a process which deals with the academic matters i.e. development and 

delivery of curriculum, monitoring classroom activities, appraising teacher’s 

performance and providing adequate feedback to teachers”. 

The academic management leads the heads towards academic decision making 

to enhance the performance of the students as well as teaching staff. Rashid, (2009) 

states that academic decision making practices in high school deal with planning, 



 

3 

coordinating, leading and controlling the resources of an institution, in order to 

achieve some pre-determined goals. Different mechanisms are needed to achieve 

goals of the school.  These may include managing admissions process, supervising 

instruction in classrooms, and arranging curricular and co-curricular activities for 

proper implementation of curriculum, and conducting internal and external 

examination for student evaluation. The heads of high schools have to manage all 

these activities to achieve the desired results. Recognizing the importance of the 

decision making skills of the heads of institutions it was emphasized that in-service 

training of heads in various policies should be implemented. The heads of schools are 

to be trained in good governance, institutional management and supervision for 

rational decision making to handle institutional matters (GOP, NEP, 1998- 2010 .46).  

Academic decisions making practices are very important for institutional 

process. It comprises of decisions of admissions of the students, about their academic 

performance, examinations and co-curricular activities. Academic decision making 

also deals with the delivery of curriculum and performance of the teachers. In other 

words, it can be said that academic decision making practices are pivotal in the 

school. Mukhopadhyay (2005) states that “decisions are based on impressions and 

perceptions, sometimes on facts and information. The scientific decision-making is 

identifying the alternatives, and picking the right one”. It can be said that the basis of 

rational decision-making are laid on two parameters i.e. alternatives and conditions 

that the decision must satisfy.  

Hussain (2011) found that the head of the high school plays a decisional role 

by taking various decisions while assigning various tasks to teaching and non-

teaching staff in order to achieve the desired objectives. The academic decision 
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making is the prime responsibility of the head of high school for imparting knowledge 

and skills to the student. Therefore, supervision of teachers as well as students and 

curriculum management is the responsibility of the head of the high school. Khan 

(2003) states that, “there is a dire need for intensive management training for the head 

masters/ mistresses. Unfortunately, the existing B.Ed or M.Ed curricula do not 

provide management training to student teachers” (p.18). Academic decision making 

is a very important component of management and supervision which can be made 

more effective and rational by providing training in management. Similarly, the 

National Education Policy (2009) proposed that “ a management cadre for education 

with specific training and qualification requirement shall be introduced” (p.21). These 

provisions of management training in the national education policies indicate that 

managerial training of heads and education managers, is a pre-requisite for taking 

rational decisions. 

1.1      STAEMENT OF THE PROBLEM  

 High schools are established to enroll students of elementary schools, who 

want to continue their further education i.e. secondary education. The Head 

masters/mistresses of high schools are responsible to manage activities in the schools 

by utilizing available resources to enhance performance of teachers and students. 

Therefore, head masters/mistresses play a vital role in the quantitative expansion and 

qualitative improvement of an educational institution.  Being heads of schools, they 

are supposed to handle administrative and academic matters of the schools. These 

managerial tasks include planning, organizing, leading and controlling the resources 

of the schools. The purpose of school is to impart knowledge and skills to the 

students. Therefore, these academic decisions are very important task of head 

masters/mistresses. Because all curricular and co-curricular activities are affected by 
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these decisions. This research was designed to compare the current academic decision 

making practices in high schools of public sector in Punjab and Khyber Pakhtunkhwa. 

1.2      RATIONALE OF THE STUDY 

 Pakistan is comprised of four provinces; unfortunately all provinces have 

different education system, different text book board and teacher training style. On the 

basis of simple random sampling technique the researcher chooses two provinces 

Punjab and Khyber Pakhtunkhwa. The researcher wanted to compare current 

academic decision making practices used in  public high schools  of these two 

provinces. 

1.3       OBJECTIVES OF THE STUDY 

 The following were the objectives of the study:  

1. To explore current academic decision making practices in public high schools 

of  Punjab . 

2. To   find out current academic decision making practices in public high 

schools of  Khyber Pakhtunkhwa. 

3. To compare current academic decision making practices in public high schools 

of Punjab and Khyber Pakhtunkhwa. 

4. To examine similarities and dissimilarities regarding academic decision 

making practices in public high schools of Punjab and Khyber Pakhtunkhwa. 
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1.4      HYPOTHESES 

            The following null hypotheses were developed: H0  There may not have any 

significant difference in academic decision making practices in public high schools of 

Punjab and Khyber Pakhtunkhwa. 

H1 There may be a significant difference in academic decision making practices in 

public high schools of Punjab and Khyber Pakhtunkhwa . 

HO 2 There may not have differences regarding academic decision making practices in 

public high schools of Punjab and Khyber Pakhtunkhwa . 

H2 There may be differences regarding academic decision making practices in public 

high schools of Punjab and Khyber Pakhtunkhwa . 

1.5 SIGNIFICANCE OF THE STUDY 

The heads of high schools have to manage academic activities of the school 

being head of school. Therefore, heads of high schools have to take decisions 

regarding admissions, curriculum implementation, instructions to the students and 

teachers, conducting examinations and arranging curricular and co-curricular 

activities in the institution. This study would have significance for the heads of high 

schools as this  study explored  practices of academic decision making in public high 

schools, which may help the heads of school in developing an insight for taking 

rational decisions to handle academic as well as administrative  affairs of the school. 

Academic decision making is required in both curricular and co-curricular activities 

so as to fulfill the requirements of the curriculum within the academic year. Heads of 

high schools have to assign tasks to teaching and non-teaching staff. Being heads, 

they are supposed to organize and supervise assigned tasks. Therefore, head 
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masters/mistresses of high schools may get help while making academic decisions. 

This research investigated problems which are being faced by the head 

masters/mistresses, while taking academic decisions. Therefore heads of high school 

may be able to develop understanding of there problems and solutions may be sought 

out. 

 The Head masters/mistresses are usually promoted among secondary school 

teachers cadre. Therefore, findings of the study may provide them an insight in 

understanding their expected future roles in decision making.  High schools are 

functioning under the supervision of the district government. Therefore; the findings 

may also be significant for educational planners, and policy-makers, for policy 

formulation regarding high schools. Since academic performance regarding various 

aspects are investigated in this study, such as teacher’s supervision, student guidance, 

general management, lesson demonstration, evaluation and assessment of the 

students, therefore on the basis of findings of this study, future policies may be 

designed for the improvement of academic performance of the schools.  

1.6     METHOD OF THE STUDY 

 Survey method was used to collect data from the respondents. Sampath 

(1995), defined survey method as a method which attempts to collect data from 

members of a population in order to determine the current status of that population 

with respect to one or more variables . The researcher personally visited to the sample 

schools of both provinces to collect data. Semi structured interview guide and 

questionnaire were conducted by the researcher personally. The study was descriptive 

in nature which compared the academic decision making practices in high schools of 

Punjab and Khyber Pakhtunkhwa. The detail of methodology is as follows:- 
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1.6.1 Population of the study 

According to National Education Management Report 2010-2011, there were 

total 663 public high schools in three districts of  Punjab and 311 public high schools 

in three districts of Khyber Pakhtunkhwa and there were total 10,953 teachers in three 

districts of Punjab and total 3,997 teachers in three districts of  Khyber Pakhtunkhwa. 

1.6.2 Sample of the Study 

 Simple random sampling technique was used for the selection of sample. 96 

heads .(48 head masters and 48 head mistresses) and 96 teachers (48 male and 48 

female) of public high schools were selected from three districts of Punjab, and three 

districts of Khyber Pakhtunkhwa for this study. The sample size was thus 192. Further 

detailed description of the sample has been explained in chapter three of the study. 

1.6.3 Research Instruments 

 The review of related literature provided the strong foundation of developing 

research instruments. A semi structured interview guide was self designed to collect 

data from head masters/mistresses and questionnaire was self designed for data 

collection from teachers to explore their opinion about academic decision making 

practices. These two instruments were validated through opinion of experts who were 

PhD in relevant field. Reliability of research instrument was statistically determined 

by Cron bach’s alpha. The research instrument after being valid and reliable; they 

were administered to the selected sample. Further detailed description of the research 

instruments has been explained in chapter three. 
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1.6.4 Data collection  

      The data was collected by the researcher by administering a self designed semi 

structured interview guide for heads of high schools and self designed questionnaire 

that solicit the teachers to response on 5-point likert-type scale  of public high 

schools. The researcher personally visited the sample schools of three districts of 

Punjab and three districts of Khyber Pakhtunkhwa. 

1.6.5 Data Analysis  

The data was analyzed by using Statistical Package for Social Sciences (SPSS)    

two- dimensional chi square was applied to find out difference of opinion of the head 

masters/mistresses of both the provinces. Sample independent t test was applied to 

find location wise differences of teacher of two provinces. 

1.6.6 Delimitation of the study 

           The scope of the study was narrowed down due to resources and time 

constraints to: 

i)       Three districts Rawalpindi, Attock and Chakwal in Punjab province and 

three districts   Abbottabad, Mansehra and Haripur in Khyber 

Pakhtunkhwa . 

ii)        Public sector high schools only. 

iii) Only head masters/ mistresses and teachers of public high schools were  

            included as respondents of the study. 

 

 



 

10 

CHAPTER 2 

REVIEW OF RELATED LITERATURE 

 A review of related literature was carried out to explore available literature 

and the previous work of the other researchers, so that a strong foundation for this 

research may be made. The review of related literature includes education, education 

system in Pakistan, concept of educational management, concept of school 

administration, educational administration, functions of head masters/mistresses of 

high schools, school management include staff management, curriculum management, 

financial management,  management of material and resources, academic 

management, concept of supervision, trend in supervision,  academic decision 

making,  academic decisions taken by heads, decision making process, type and 

classification of decisions, decision making styles, decision making theories, role of 

community in academic decision making, role of school council/PTA in academic 

decision making and related previous researches. 

2.1 EDUCATION  

 According to Mehndiratta (2005) “Education is a process, formal or informal, 

that helps develop the potential behavior of human beings, including their knowledge, 

capabilities, behavior patterns, and values, the developmental process provided by a 

school or other institutions that is organized chiefly for instruction and 

learning”(p.191). Encyclopedia Americana (1985) states “Education in its broader 

meaning is a process by which an individual gains knowledge or insight, or develops 

attitudes or skills” (p.642).  
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 On the basis of the aforesaid definitions, education is a comprehensive term. It 

can be said that it is a process, by which positive change in an individual’s behavior 

can be brought. One can say that education is a social process, which encompasses the 

total nourishment of a human life and enables an individual to understand oneself, as 

well as the universe, and the creator of this universe. As quoted by Shami (2005. 

p.2).Aristotle explains, “Education is a process necessary for the creation of a sound 

mind, in a sound body” (p.2). Whereas, Brown defined education as, “the process that 

begins at birth, and continues throughout life. Education is life, and all of life is 

education.” Whereas, Sampath (1995), defined education as, “bringing up, or leading 

out, or making manifest the inherent potentialities in a pupil” (p.1). It is the process by 

which and through which the experience of the race, i.e., knowledge, skills and 

attitudes, are transmitted to the members of the community.” 

 It is concluded from the description of education in the above paragraphs that 

education is the only social process which reshapes the potential of the individual, so 

that one can live with dignity and honor in society.  

2.2 EDUCATION SYSTEM IN PAKISTAN 

2. 2.1 Elementary Education 

 According to Shami & Hussain (2005), the elementary education cycle is of 

eight years, and comprises of two separate stages such as Primary and Middle. (a) 

Primary Stage is started from grade one to five, this stage usually covers five to ten 

year old children (b) Middle Stage begins from grade six to eight, which are offered in 

schools either having primary or secondary classes.  
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2. 2.2 Secondary Education 

           According to the National Education policy (1998-2010), Secondary Education 

consists of two stages such as Secondary Education and Higher Secondary.  The 

secondary stage is of two years duration and covers Grades: IX-X and Higher 

Secondary Stage covers (Grades XI-XII). This secondary education is usually 

imparted at both Intermediate Colleges and Higher Secondary Schools, (pp.31-34). 

2. 2.3 Higher Education  

 According to Shami & Hussain (2005), “Higher education comes under the 

preview of university that offers undergraduate, graduate and postgraduate programs 

of studies in general and professional education”. Higher education includes 

professional education i.e. agriculture education, engineering education, health 

education, commerce and business education, legal education (Govt. of Pakistan, 

NEP, 1998-2010, pp.61-66). 

2.3 CONCEPT OF EDUCATIONAL MANAGEMENT 

        Educational management means to extend the cooperation, participation of the 

individuals in the process of achieving the objectives of the organization in an 

efficient and effective manner, by involving  all the concerned. It can be said that 

educational management is a process of allocating resources, to achieve certain 

objectives, and control of these resources, in order to achieve the maximum output for 

the organization.  

 Management is a technique for working with the others or through people. A 

shorter way of saying the same thing perhaps is that management is getting work done 

through others. The elements involved in the process of management were identified 
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as to forecast and plan to organize, to command, to co-ordinate and to control     

(Rees, 1991). 

2.4  CONCEPT OF SCHOOL  ADMINISTRATION 

         Stoops (1981) states that, “School administration is a social process of involving 

problem-solving and right decision-making." The purpose of school administration is 

to make possible better education. It provides the classrooms, instructional supplies 

and teachers. School administration primarily is a social process, as it is concerned to 

socialize human beings. School administration ensures to design pragmatic strategies, 

in order to improve the instructional skills of the teachers in the classroom, so that 

educational problems could be solved, and rational decisions could be made for 

improving the teaching-learning process. 

 It is argued that educational administration is the same as in all other 

organizations. Whether one looks at administration from a different point of view 

such as purpose, and task, its situational milieu or its process (Shami & Hussain, 

2005). The administration would be the same, irrespective of education, health, 

business, and industrial organizations. Because the administration has to perform 

general administrative functions such as appraisal of the organizational purposes and 

coordination of all the forces i.e. staffing, training, public relations, community 

service, and raising funds for the institution. Moreover, all kinds of administration 

have to accomplish the organizational objectives by executing the policy of that 

specific organization. Despite the common element, educational administration is 

different from general administration of other organizations.  
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2.5  EDUCATIONAL ADMINISTRATION 

        According to Gupta (1992), “Educational administration includes most of the 

general administrative functions such as appraisal of the organizational purposes, and 

coordination of all the forces-staffing, training, public relations, community service, 

rising funds for institutions, maintenance of accounts, and a scope of other things to 

achieve the objectives”(p.3). It can be concluded that educational administration is 

concerned with the whole function of the educational institutions, which includes 

administrative as well as academic matters of the school. 

2.6   ROLES AND RESPOSIBILITIES OF HEADS OF HIGH SCHOOLS 

          The head of high school are responsible to arrange the human and material 

resources to accomplish the task which needs to be done under a certain 

administrative structure, principles, rules and regulations. Heads of high schools take 

decisions for smooth functioning of the institutions. These decisions are concerned 

with administrative controls regarding discipline, financial allocation and academic 

supervision, etc. The heads of high school is overall in-charge and responsible to 

manage the resources for achieving pre-determined objectives of the institution. 

Therefore, being an education manager he/she has to perform various functions i.e. 

planning, organizing, directing and controlling the resources for optimal utilization, 

(Hussain, 2011). Therefore, head masters/mistresses play complex managerial 

functions. Kandasamy, & Blanton, (2004)  did an analysis of the functions of high 

schools of various countries, to analyze who is  responsible for making decisions 

regarding their major functions, which they are supposed to perform in schools. 

According to them, the main functions of head masters/mistresses as such are 

personnel management, student management, finance management, general 

management, teaching responsibilities and logistics (pp.63-76).  
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The detail of these roles and responsibilities of head masters/mistresses is as follows:  

2.7 SCHOOL MANAGEMENT  

 Head masters/mistresses of high schools being incharge of the school have to 

play a managerial role to handle the matters of the schools. Management refers to 

effective use of physical and human resources for attainment of predefined goals and 

objectives. It is the head of an institution that is vested with the responsibility of 

making the optimum use of these resources. Hussain, (2011) stated that, “A head 

masters/mistresses is responsible for planning, organizing, assigning jobs and using 

resources of the school to enhance efficiency of the teaching and non-teaching staff. 

The head masters/mistresses are supposed to manage the school effectively provided 

the authority, power and responsibility are well defined. Apart from these, the 

leadership role is dependent on some personal factors, like the professional 

competency of the head masters/mistresses, his understanding of the basics of 

planning and management, his/her desire to learn and to carry others along with them” 

2.7.1 Staff Management 

 A high school's function is to impart education in various classes, therefore 

many teachers are appointed. In order to run the high school, different class timetables 

are prepared by teachers as per direction of the head masters/mistresses. The periods 

are given as per the qualification and status of the teacher. Jatoi & Hussain (2010) 

found that many times due to the shortage of teachers in the school, the timetable is 

adjusted for smooth functioning of the school; consequently around 30% of the work 

load is increased on the teachers present on a particular day in the school.  

 The head masters/ mistresses of high schools have to supervise the teachers 

while teaching in the classrooms, and provide professional guidance for their 



 

16 

professional development so that their teaching skills can be improved. However, it is 

very difficult in the government schools, due to many reasons at school level, 

particularly political interference. All the heads of government high schools have to 

look after the affairs of the teachers at school level, in order to report to the 

department when it is required.  

2.7.2 Curriculum Management 

 According to Hussain, (2011), “Curriculum management is a preparation of 

curricular, co-curricular activities, and development of a plan of curriculum 

implementation.” It is usually said, that the calendar indicates the date of beginning 

and closing of academic sessions. Head masters/mistresses usually prepare the 

schedule for the activities, which are to be implemented during the academic year, 

with the consultation of the teaching staff. 

 It is the responsibility of head masters/mistresses to make sure that the courses 

have been completed by the teachers, in order to ensure that complete courses are 

being taught by the teachers or not, because curriculum implementation is the 

responsibility of the head masters/mistresses  being head of the institutions. 

2.7.3 Financial Management  

 Financial management is usually the responsibility of the head 

masters/mistresses to manage the resources for the activities. Budget of the high 

school is prepared under the supervision of the head masters/mistresses by the 

concerned clerk of the school.  Shami & Bashir (2007) state that “financial 

management deals with the financial matters” (p.3).  This can include all the needs 

educational development require, including the resources such as budgetary 
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allocations to achieve the desired plan at school level. In the school budget, monthly 

salaries of the teaching and non-teaching staff, along with other allowances as per 

rules are included at the time of preparing the budget of the school.   

2.7.4 Management of Material Resources  

 The teaching learning process involves the use of material which includes 

chalks and dusters, which are used in the classrooms for teaching, and laboratories for 

practical purpose of the students. All these resources are to be managed by the head 

masters/mistresses but these items are purchased according to the rules. The heads of 

high schools have to cater to the needs of the teachers and students within the 

available resource. Therefore, these items are to be managed for smooth functioning 

of the school, so that proper teaching-learning process can take place. Keeping in 

view of the literature (Hussain 2011,; Mohanty, 1990:, Shami & Bashir, 2007), it can 

be concluded that heads of high schools have to perform the following major 

responsibilities: 

Personnel management  

Curriculum management  

Financial management  

Material resource management  

Academic management  

Supervision of teaching  

Decision making  
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Normally, school head masters/ mistresses conducts staff meetings, for taking 

decisions with respect to celebrations of important days, conduction of tests, and 

examination schedule. However, it has been observed by the researcher during a field 

visit that the head of the high school usually takes decision with the consultation of 

teaching staff. Hence heads are facing a lot of problems while performing their basic 

functions.  

2.8 ACADEMIC MANAGEMENT 

 Academic management is in fact the process of planning, organizing, leading 

and controlling all the activities in the schools, which are related with the academic 

matters of the schools. This includes curriculum implementation, instruction for 

proper implementation of curricular and co-curricular activities. The head of a high 

school has to manage academic activities of the school, because he/she is considered 

to be the academic leader of the high school.  “Academic decisions are taken as a 

process. It comprises of decisions of admissions, curriculum, instruction, 

examinations and co-curricular activities” (UNESCO, 1993). Hence, academic 

decision making is a process to consider academic matters for the development and 

implementation of curriculum, monitoring classroom activities, and organization of 

examination providing adequate feedback to teachers and students. Furthermore, to 

create a conducive teaching-learning environment, to impart quality education at 

student level (Shami, 2007, p. 24). 

 The head of a school as a manager has to organize and control institutional 

resources, so that optimal utilization of the resources can be made. In practice, such 

matters fall under the umbrella of academic decision making.  Mohanty, (1998) 

defines the academic decision making as under:  
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i. Supervision of instruction. 

ii. Maintenance of students’ records. 

iii. Guidance for demonstration of lessons and experiments. 

iv. Evaluation and assessment of students’ achievement. 

v. Verifying the proper maintenance of school records, like cumulative 

records, examination register, progress records etc. 

vi. Preparation of instructional material like handbooks, guide books, 

lesson notes, scheme of lessons, etc. 

vii. Supervising the organization of co-curricular activities (p. 193). 

2.9     CONCEPT OF SUPERVISION 

         So far as the meaning of supervision is concerned, it includes “super” – “vision” 

for one who supervises. But it actually implies a “forward look” for the professional 

growth of teachers. It means that the activities of the teachers are so guided and 

stimulated, that it ensures improvement of their efficiency in the teaching-learning 

process. Supervision is rather an old concept with new meanings. By these new 

meanings, supervision has always been insistence for sound instruction (Mohanty, 

1990). 

 Supervision of instruction may be defined as efforts to stimulate, coordinate 

and guide the continuous development of teachers in a school, both individually and 

collectively, in better understanding and enrichment of all the functions of the 

institution, so that they may be able to stimulate and inspire every pupil towards the 

richest and the most intelligent participation in a modern democratic society, and to 
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develop a better education for the children and the youth of the country. It is also a 

process of manipulating the elements to produce better learning, and providing the 

leadership necessary to effect improvement in work of the teachers. (Hohanty,1990).  

 Supervision is also considered to be particularly concerned with aspect of 

observing and analyzing the teaching-learning process either in classroom or outside 

classroom and assessing, evaluating and recording the performance of the teachers 

and students. (Wilkin & Sankey, 1994).  

 Therefore, it is concluded that supervision is fairly a complex activity. The 

role of the administrator or head as a supervisor is more complex. A good supervisor 

helps the teacher to perform the duties in a better manner, so as to enhance the 

performance within available circumstances.  

 With the expansion of educational facilities and increasing enrollment at the 

high school level, teacher competencies need to be developed adequately, and the 

demand for an improved educational standard requires that educational administrators 

and supervisors update their knowledge and techniques in providing instructional 

guidance and improving an institution's standards (UNESCO, 1989). 

2.10  PROBLEMS IN ADMINISTRATION AND SUPERVISION 

   The problems that have been identified in administration and supervision 

include:- 

a. Over crowding in urban schools due to natural increase in the 

population and parental preferences for particular or prestigious 

schools.  

b. Good teachers are not rewarded adequately.  
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c. Administrators and supervisors do not take the time to visit schools, 

nor do they have an interest in improving schools and staff members.  

d. Such inspections are infrequent, and moreover they are usually 

infective.  

(UNESCO, 1989)  

2.11 TRENDS IN SUPERVISION  

 Modern society now makes wide and extending demands upon the head 

masters/ mistresses of educational institutions, to face the complex problems of 

supervision at school level. The over expanding horizon of human knowledge 

staggers the imagination and leads to tremendous increase in intellectual and 

vocational specialization in a highly complex society. It is almost humanly impossible 

for one to master a significant amount of this accumulated knowledge of mankind. 

Modern trends in supervision emphasize on the following:  

a. Modern supervision is centered in service to teachers, and not evaluation 

of the teachers.  

b. Modern supervision no longer carries the connotation of inquisition to see 

that prescribed regulations are faithfully carried out. Innovations and novel 

experiments are not only encouraged, but also commended by modern 

supervisors.  

c. There is significant change even in the techniques of supervision from 

directing, telling, demonstrating teaching, and surprise visits. We are 

heading to informal class room visits, workshops, faculty meetings, study 



 

22 

groups, conferences and action research, in which education officers act as 

consultants and advisors.  

d. Modern supervision seeks to bring about co-ordination and integration of 

all educational offers. The education officer has to coordinate the school 

with other schools and community.  

e. Modern supervision is experimental in nature, and scientific in method. 

One of the foundation stones emerging is the philosophy and practice of 

supervision, and the belief that current practices should be questioned, 

examined, evaluated, and placed under the searching light of critical 

analysis, and such analysis should be applied to supervisory practice itself 

(Shami & Waqar, 2007).  

 Whereas, Mohanty (1990) has chalked out some of the functional aspects of 

supervision as follows: - 

 The primary aim of supervision is to aid teachers to become self – directive.  

 Through supervision, the teachers learn to isolate and analyze their problems.  

 Supervision gives teachers security, and develops confidence in their ability to 

solve problems.  

 Through supervision, teachers become acquainted with source of aid in 

solving their problems.  

 Supervision helps in interpreting the school programs to community.  

 It strives to develop in the teacher, a sound education philosophy. 
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2.12 ACADEMIC DECISION MAKING   

  Decision making can be regarded as an outcome of mental processes 

(cognitive process), leading to the selection of a course of action among several 

alternatives. Every decision making process produces a final choice. Decision making 

is referred to as the heart of management / administration process and the head 

masters/ mistresses of high schools have to take various academic decisions, in order 

to enhance academic performance of the schools and to achieve the desired outputs.  

Shami  & Bashir (2007) state  that “ Academic decision making involves  analyzing 

the current situation, identifying goals of the schools, deriving objectives from goals, 

formulating policies, developing effective  strategies or course of action; and 

allocating resources for the school.”(p.11). Govinda (2002) highlighted that, “head 

masters/ mistresses take  academic decisions for maintaining school education 

programs, student support, school council functioning, parent communication and 

involvement, school organization, planning, review and accountability, personnel, 

finance, facilities, community representation of the school”( p.10). (Mann, 1999) 

“Academic decision making is in fact psycho-technical: the psychological use of 

information incorporated into the head masters/mistresses decision making style often 

is combined with the practical and technical existence of information. Thus head 

masters/ mistresses may enhance their decision making capabilities by learning, 

understanding and using various management techniques” (p.18). 

 Science and technology advancement has turned the world into globalization, 

and changed scenario of the world. Knowledge explosion has created competitive 

environment in the every field of life and particularly in the field of education, 

consequently the competitors with their capability, have made progress in the 

respective fields. In education, the private sector has tremendous contribution in 
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quantitative expansion and qualitative improvement in education in Pakistan. This 

challenging task is also for heads of public sector education institutions, which cannot 

be accomplished until and unless required academic managerial skills are provided to 

the heads of high schools. Govinda, (2002) stated that  “the head masters/ mistresses 

play a key role in creating an effective school environment by maintaining  working 

environment and  establishing a uniform discipline policy, involving teachers at the 

planning level, and being supportive to staff and ideas” (p.20). 

 Reddy (2006) stated that head masters/ mistresses can affect attitude of the 

students and teachers. Furthermore, they can also affect morale, progress of the 

students and teachers climate of the schools (p 127). Head masters/ mistresses of high 

schools are promoted from  teachers on the basis of seniority cum-fitness. Hence, 

professional training facility is not provided to enhance their capabilities immediately 

after promotion in the country. Khan (2003) states that, “there is a dire need for 

intensive management training for the head master/ mistress. Unfortunately, the 

existing B.Ed or M.Ed curricula do not provide management training to student 

teachers” (p.18). Whereas, management skills are required to handle management 

tasks i.e. planning ,organizing , leading, reporting and controlling the resources of 

high schools. Being the head of the high school he/she will have to face management 

challenges. They need management training to handle manifold managerial matters 

i.e. institutional, personnel, financial, informational, teachers’ supervision, and 

students’ supervision, arrangement of curricula and co-curricular activities, and even 

classroom management.  

 A head of high a school, is the overall Incharge, and responsible to manage the 

resources for achieving pre-determined objectives of the institution. Therefore, being 
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an education manager, he/she has to perform various functions i.e. planning, 

organizing, directing and controlling the resources for optimal utilization.  

2.13 DECISION MAKING RELATED WITH OVERALL MANAGEMENT 

OF THE SCHOOLS 

           Head masters/ mistresses of the high school are responsible to use the 

resources for the development of the schools. The head masters/ mistresses are 

supposed to plan, organize, lead and control resources to the maximum output. 

Therefore, controlling and supervising all the activities at the school level. The role of 

the head masters/ mistresses is affected by the policy of the government regarding 

school management. Therefore, head masters/ mistresses being head of the institutions 

have to make various decisions for the smooth function of the schools. Professional 

managerial decision making capabilities are required to take the decisions for 

managing the schools.  

2.13.1 Decision making related with staff  

 In high schools, many teachers are posted to teach various disciplines. 

Teachers are assigned a subject to teach, and the timetable is prepared to implement 

the curricula. The periods are given as per the qualification and status of the teachers 

so that they would be able to teach as per requirement of the students. It is a fact that 

head masters/ mistresses usually supervise the teachers while teaching in the 

classroom. Head masters/ mistresses provide professional guidance for development.  

2.13.2 Decision making related with curriculum  

 Curriculum implementation is the main responsibility of the head 

masters/mistresses; therefore, they have to make various decisions regarding 

allocation of the subjects to the teachers. Curriculum related decisions are made, to 
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consider the teaching environment as well as requirements of the students. The 

beneficiaries of the academic decisions are the students.  

 Coverage of all courses is the responsibility of the concerned teachers, and the 

head masters/mistresses ensure that the courses are to be completed by the teachers. In 

case of difficulties, guidelines are provided to complete the courses in time. Most of 

the teachers try to follow the schedules, which are designed in the academic year.  

2.13.3 Decision making related with financial  matter 

 Financial management decisions are made regarding budgetary allocations for 

the development of schools. At high school level, the budget is prepared under the 

direct supervision of the head masters/mistresses. Therefore, decisions are made for 

proper preparation and utilization at school level.  

2.13.4 Decision making related with material resources  

 Teaching at school level also takes place by using various physical resources. 

For example, in the classroom, chalks and dusters are used; proper decisions are to be 

made at an appropriate time is a pre-requisite for the development of the schools.   

2.13.5 Decision making related with co-curricular activities  

 Heads of high schools are responsible to plan the co-curricular activities in the 

school for an academic year so that proper implementation of the curricula can be 

made. Therefore, they have to take several decisions in this regard. 

2.13.6 Decision making for students evaluation and assessment 

 The performance of the students is to be evaluated for their promotion from 

the lower grade to the upper grade. Therefore, heads of high schools have to take 

various decisions so that right decisions could be made.  
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2.13.7 Decision making for special events 

 The heads of high schools have to arrange co-curricula activities for the proper 

implementation of curricula. Therefore, they take decision regarding trips, debates 

competitions, games, celebration of Independence Day, and celebration of Eid melad-

un- Nabi etc. All these decisions are concerned with academic activities. 

2.13.8 Decision making for  maintaining discipline in school  

 According to the International Encyclopedia of Education (1985) “discipline 

means that an individual is able to select which appropriate needs will be met in a 

given time”. Whereas, Stoop (1981) cited that Webster defined discipline as “to 

develop by instruction and exercise, to train in self-control or obedience to a given 

standard." The school administrator must take leadership in setting up a needed 

standard for the school, and in making the standard known to all concerned”. The 

head of the institution takes responsibility for helping teachers and students in 

growing and improving in self-control. This process is developed by the given 

instruction for achieving greater learning.  

2.14 DECISION MAKING PROCESS 

 The solution of every problem that can be related with students, teachers or 

other routine matter needs a process for decision making. Hence, appropriate 

alternatives are to be considered for taking decisions. Decision making is a process 

management function, which consists of various steps. 
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 Decision making process can be understood from the following figure. 

 

 

 

 

 

Source: Adapted from (Daft, 2003, p.281) 

Decision making is, in fact, a selection of best solutions among various available 

alternatives. Decision making is a process of steps that include identifying the 

problem, selecting an alternative, and evaluating the decision's effectiveness. Shami & 

Waqar (2007) defined the process of decision making as under:  

 Identifying a problem 

 Identifying decision criteria 

 Allocating weights to the criteria 

 Developing alternatives 

 Analyzing alternatives 

 Selecting best suitable alternative 

 Implementing the alternatives 

 Evaluating decision effectiveness 

Recognition of 

Decision 

Diagnosis and 

Analysis of Causes 

Development of 

Alternatives 

Evaluation and 

Feedback 

Implementation of 

Chosen Alternative 

Selection of Desired 

Alternative 



 

29 

Whereas Daft (2003) stated that decision making process involves the following six 

steps:  

i) Define the problem 

  The process of decision making is started with definition of the problem. What 

is the problem that has to be solved? Clear identification of the specific problem is the 

first process, so that the exact problem can be solved, in order to provide a proper 

solution of the felt difficulties.  

ii) Analyze the problem 

 The next stage is collection of information about the problem, so that analysis 

of the problem can be done on the basis of reliable data or facts. On the basis of 

empirical evidence, rational decisions are made.  

iii) Develop alternatives 

 It is also a fact that every problem can be solved by developing alternatives so 

that best alternative can be selected. Hence pros and cons of these alternatives are 

considered.  

iv) Evaluate alternatives 

 The alternatives are evaluated; consider the available resources, times and 

urgency of the problem. The risks and advantages are to be evaluated by analyzing the 

alternatives, so that aftereffects can be considered.  

v) Select an alternative 

 After evaluation of the alternatives, the best alternative can be selected. Hence 

in this regard, experiences are invaluable for taking a rational decision.  It is also 
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important to compare current conditions, with the past conditions, for developing an 

intelligent guess which must be considered for valid decision.  

 The process of elimination must review alternatives against certain criteria in 

order to formulate: (a) policy and procedure which need to be implemented (b) logic 

and common sense, and creative alternatives must meet these criteria which have been 

selected for decision. Think about how a decision will be received by others 

concerned  they should see the sense of choice. (c) time, cost, and budget limits. If the 

alternative does not fit into these limitations, the choice will be a poor one. After 

processing and evaluation of various alternatives, the manager has to make the 

decision based on the best information available for the solution of the problem.  

vi) Implementation of decision  

 When a decision has taken place, it must be implemented in the proper 

manner. Decision must be executed in a manner that promotes the success of the 

decision which will depend on clarity of objectives and tasks assigned in this regard. 

  Effective communication is important for the implementation with proper 

communication immediately with concerned stakeholders: first, those responsible for 

implementation; second, those affected by the decision.  Continued communication is 

crucial to answer questions, and solve problems that arise from the decision. Make 

sure you are available when problems arise that need answers. Efforts maybe made to 

involve all concerned in the implementation of the decisions. 
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vii) Follow up and check results 

 The proper follow-up must be utilized to monitor the results and 

consequences. This follow-up will provide feedback, and demonstrate the continuing 

cycle of the decision-making process.  

2.15 IMPORTANCE OF  DECISION MAKING 

 It is usually accepted that decisions must have some conclusion, which needs 

to be drawn in a proper manner, so that one point ended will give a start to another 

point.  

 Everybody decides about his affairs as to which type of school should be 

selected, what to choose as a profession, what sort of job is to take. Everyone wishes 

to make good decisions, and a good decision is a major concern of ethics, because 

without being aware of goodness, one can not conceive a good decision.  

 A decision may be measured by the extent to which its results satisfy the 

decision maker’s major objectives. It also solves the problem that why a decision is 

taken. It is obvious that the decision makers wish to achieve pre determined objectives 

or there is some state of affairs, which decision makers want to achieve within 

available resources. The decision maker will choose an action that one believes will 

help to obtain his objectives. (Daft, 2003) 

 This is also fact that decision makers always do not achieve objectives despite 

the best effort. The reason is obvious that certain factors that affect the achievement 

of objectives are either out of control of decision makers or the course of action has 

been wrongly chosen in this effect.  
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 As a matter of fact, decisions can not be isolated from the activities. As Ficher 

& Thomas put it, “they are the part of the Warp and Woof of life, and we lift one out 

here and there in an artificial manner for the purpose of analysis”. Decisions rise out 

of many different circumstances. Some decisions are prompted by the performance of 

daily routine work, some come from the need to change or make more effective the 

objectives or strategies. All these factors must be considered while taking a rational 

decision.  

 Making an effective decision depends on determining good alternatives and 

selecting the best course of action. Shami & Hussain (2005) stated some common 

barriers to make good decisions which are: 

i) Lack of understanding about the real problem. 

ii) Unwillingness to accept the situation as it is and set the priorities of 

task. 

iii) Open discussion on issues is not made. 

iv) Delay in analyzing the situation and decision making. 

v) Consensus on matters cannot be developed. 

vi) Lack of participation of pressure groups like unions and associations. 

vii) Lack of predicting the outcomes of various alternatives. 

viii) Incapability to understand the problem in the perspective of objectives. 
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2.16 TYPES  AND CLASSIFICATIONS OF DECISIONS 

 There are many types of decisions in an educational institution which are 

taken by decision makers. Shami and Waqar (2007) stated that, “some decisions are 

of routine nature; decisions which affect several areas, decisions where uncertainty is 

a factor, decisions where uncertainty is a dominant factor, decisions about policies 

and strategies. All these need to be addressed in the proper perspective and guidelines 

of the current and past in this regard (p.48). Dale and Iles (1995) classified decisions 

under five headings: 

1. Decisions which are routine 

2. Decisions which affect several areas 

3. Decisions where uncertainty is a factor 

4. Decisions where uncertainty is a dominant factor 

5. Decisions policies and strategies 

2.17 DECISION MAKING STYLES 

There are various decision making styles such as: 

i) Intuitive style  

 Some policy makers or decision makers are spontaneous by nature and like to 

decide immediately. It is also a fact that experience and circumstances may 

sometimes support this type of problem solving approach. However, there are many 

chances of errors in such type of approach for decision making.  
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ii) Systematic style 

 Some decision makers identify and evaluate each possible course of action 

before taking a decision. This decision making style, is obviously the most likely 

computer based decision making tool which must be taken by analyzing all the 

alternatives.  

iii) Individualistic style 

 Some decision makers prefer to research and arrive at a decision on their own, 

without any active input from other people. This is individual style of decision 

making. 

iv) By consensus style 

 Consensus style, applies to decisions that have to or should preferably be 

arrived at as a group. All, except the more “spontaneous” decision making styles, can 

advantageously make use of time tested decision making techniques and tools. 

v) Directive style  

 Daft (2003) elaborated that, “the directive style is used by decision makers 

who prefer simple, clear cut solutions of the problems. Decision makers, who prefer 

the directive style generally are considered to be efficient and rational, because they 

prefer to remain on existing rules for making decisions” (p.287).  

vi) Analytic style  

 Daft (2003) explained that, “some managers have an analytical style and they 

like to consider complex solutions based on as much data as they can gather” (p.287). 
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vii) Conceptual style 

 Daft (2003) stated that, “some managers adopt the conceptual style in which 

they like to consider a broad amount of information. They are more socially oriented 

than those with an analytical style, and like to talk to others about the problem and 

find possible alternatives for solving it” (p.287). 

viii) Behavioral style 

 Samon and Daft (2003) state that, “behavior style is usually adopted by 

managers who have deep concern for others as individuals. They like to use this style 

to talk to people and prefer to talk with the individual for understanding the feelings 

of others and the effect of a given decision upon all concerned”( p.291). 

2.18 DECISION MAKING MODELS 

i) Classical model 

 This decision-making model has been developed on the assumption that 

managers must make logical decisions considering the best economic interests of the 

organization. 

ii) Administrative model 

 This decision making model describes the procedure of the managers in which 

they make decisions in the situations considered as non-programmed decisions under 

uncertainty and ambiguity. 

iii) Political model 

 The third model of decision making is useful for making non-programmed 

decisions when conditions are uncertain, information based on inadequate courses and 
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there is disagreement among managers about what goals to pursue or what actions are 

to be taken to solve the issue.  

There are four basic assumptions of the political model: 

a. Organizations consist of some groups with diverse interests, goals, and values; 

they disagree about problem priorities, and may not understand the goals and 

interests of other people. 

b. Information is not complete. The attempt to be rational is limited by the 

complexity of many problems, as well as personal and organizational 

constraints. 

c. Inadequate time, resources, or mental capacity of the manager to identify all 

aspects of the problem and process all related information. Managers talk to 

each other and exchange viewpoints to gather information and reduce 

ambiguity. 

d. Managers involve the push and pull of debate for decision regarding goals and 

discuss some alternatives. Decisions are the output of bargaining and discussion 

among all concerned stakeholders. 

2.19 DECISION MAKING THEORIES  

 There are various decision making theories which can be divided into four 

general groups such as organizational process model, normative decision making 

theory, rational actor, pluralistic / group politics; and personality process model. 

(Khan, 1993) 
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2.19.1 Organizational process theory  

             This theory is based on standard operating process, which suggests that 

government can be seen as a collection of quasi – feudal, and loosely allied 

organizations. Thus, the government equals the output of a multiplicity of 

organizational units functioning according to a standard. As Max Weber stated, that 

the transformation of society into an industrial mode resulted in the development of a 

bureaucracy, which functioned as per a set of process and the interaction among all 

concerned. There are a number of budgetary strategies characteristic of most 

organizations, which may be understood when budgetary decisions are made (Lynch, 

1983). 

 Fiedler relates the effectiveness of the leader to aspects of the group situation. 

Fred Fiedler's contingency model also forecasts that the effectiveness of the leader 

may depend on both the features of the leader and the preference of the situation.  

2.19.2 Normative decision making theory 

 Normative decision making theory describes those conditions which leaders 

adopt either autocratically, or in consultation with the group members, or with 

involvement of others. 

Normative decision making theory assumes: 

i) Individual decisions are time-effective than group decisions  

ii) Subordinates are more committed with the decision if they have 

opportunities to participate in it 
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iii) Complex and ambiguous problems require more information and 

consultation for reaching high-quality decisions making at the right 

time.  

2.19.3 Rational actor theory    

            This theory is based on the assumption that an organizational leader must be 

directing his efforts towards a goal or set of goals. The approach is adopted by 

rigorous methodological background, considering techniques used in game theory 

quantitative decision making.  

2.19.4 Pluralistic/Group polities theory 

 This theory suggests that decision makers are integral part of a system of 

multiple power centers, in which they interact with a particular decision for a specific 

purpose. The interaction of these centers usually prevents decisions from being taken. 

These decisions are typically made in group with individuals to cater to the interest of 

all groups. (Lynch, 1983)  

 Dahl (1974) said that there are various patterns of decision making. These are 

covert, integrated, grand coalitions, coalition of chieftains, independent sovereignties 

and rival sovereignties. Heady (1979) suggests that the same functions are performed 

in all kinds of structure. These functions include the interest articulation, interest 

aggregation, rule making, rule application, rule adjudication and communication.  

2.19.5  Personality process theory  

 This approach suggests the importance of review point of both cognitive and 

effective elements of minds, and information processing components, which unite 

these two elements into a conscious decision making. The decision making pattern is 
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associated with the analytical work which needs to be done by decision makers on 

developing their initiative and emotional capabilities.  

 The rational decision making model is considered to be the best among the all 

models. Rational and wise decisions are always welcome by the decision-makers. 

However, complete rationality is an unattainable goal for administrative decision 

makers. But the simplest kinds of problems can only be solved. Most of the decisions 

may be disciplined, and made after an assessment of several important issues related 

with the problems.  

2.20 MANAGEMENT DECISION MAKING TECHNIQUES  

 Effective decision making is required to perform the managerial functions of 

heads. Therefore, it is not surprising that decisions are becoming the focal point of 

school’s management. The heads of schools have to struggle for the improvement of 

organizational effectiveness, by increasing management capabilities to take objective 

decisions in complex situations through models and decision making techniques. 

 Decision making is definitely the most difficult and most essential task the 

heads of schools have to perform. Executive decision making capabilities are the most 

important skill, which are to be learned by providing training facility to heads of 

schools.  

 According to Cornell (1989), there are various techniques which are used in 

management for making a decision by selecting one course of action from among 

alternatives. Decision making is hard, and some decisions had conflicts or 

dissatisfaction for some people. Therefore, the difficult part is not to be taken as a 

solution, only the positive can be selected. Avoiding decisions often seems easier. 

Yet, making decisions and the acceptance of the result is the only way to stay in 
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control of time, success and life. A significant part of decision making skills is 

knowing and using good decision making techniques.  

 The head masters/mistresses decision-making techniques in the school 

permitted an objective, comparison of alternatives in terms of specific goals. The 

heads of the school have to face the pressure of growing enrollments, curriculum 

modernization and shortage of funds. The heads of schools have to make more 

rational decisions in conflict, uncertainty and unfavorable circumstances.    

2.20.1 Management by objective (MBO) 

 The management by objective techniques considers the head masters/ 

mistresses and staff members follow common goals, which had already been defined. 

This demands focus on the measurable contribution of the all members in the school.  

 Reddin (1971) stated that as the establishment of effectiveness and standards 

for managerial positions are to be defined, the periodic conversions regarding these 

measurable and time bounded objectives are linked vertically and horizontally with 

planning and future of the organization. Matheshwari (1980) rightly says that MBO is 

a effective decision making technique used in identifying the goals, and should be 

integrated with key activities of the management process, e.g. planning, organizing, 

directing and controlling.  

2.20.2 Time management  

 Choudhury (2001) says with ‘time’, many of us are pound wise but penny 

foolish. But “time” isn’t really money. The activity in a head masters/ mistresses life 

in an educational organization has four categories:  

Urgent and important: relates to our core values and needs immediate attention;  
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Important but not urgent: no sense of immediacy;  

Urgent but not important: don’t touch core values; 

Neither important not urgent: all other things in life.  

 Unless we take conscious control of our decision making, we will respond to 

the ‘urgent’ even if it is relatively unimportant, and shun the ‘important’ unless it 

carries a sense of urgency. The ‘Satisfaction Scale’ is the only one way to rate the 

value of the way a head masters/ mistresses are spending their time. A good way to 

spend time might mean it (a) enhances your financial security, (b) helps to spread 

your value – system, (c) aids your advancement up the career ladder (d) promotes 

physical fitness.  

 The management of any organization adopts the strategy as time which is the 

equivalent of money, productivity, innovation for enhancing the capability.  

Managing time had enabled the companies to offer a broad product and to cover 

market segments, for upgrading the technological advancement for the products. The 

resource available to a head of a school, time is the most personal, and the most 

common resource which can be utilized or wasted. The effective use of time, 

therefore, starts with exactly how time is spent at present and how it will be spent in 

the future. The objective must be not to waste time, but also to allow time to rest and 

to think. Management plays a vital role in this regard. 

2.20.3 Brainstorming   

 This technique provides opportunities to share new ideas and innovations 

which can be used as a source of information for the organization. This approach is 

simple but with few rules and is comparatively unstructured. A small group of 
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managers who want to share a common problem meet sharing their ideas. All 

proposed suggestions, are recorded in detail, and then voted upon for further, more 

detailed analysis. After the brainstorming session, the proposals emerge and are 

passed with high level decision making in the organization for the development of the 

organization. (Bloor, 1987). 

 Verma (1990) says that brainstorming is the group decision making technique 

and is more appropriate in situations where creativity is required. In brainstorming, 

participants are encouraged to generate as many ideas as possible.  

 No Criticism: Adverse judgments about your own or others ideas are to be 

withheld. Freewheeling is invited: No idea is too wild. The more far out the idea, the 

better it is. Quantity is desired: Generate as many ideas as possible one might just 

work.  Participants should build upon the suggestions of others and combine them 

with their own.      

2.20.4  Benchmarking  

 This Benchmarking technique helps in finding better ideas and ways for the 

improvement of the existing policy, by looking at the operational manner of the 

organizations. This process may be used to compare good practice and knowledge in 

different schools. In focusing upon a competitor’s school, questions such as the 

following may be relevant:  

 Are they better? If so, how much? 

 If they are better, why are they better? 

 What can we learn from them? How can we apply what we have 

learned to our school? 
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 Benchmarking is a survey technique, conducted to investigate how an 

organization compares with other organizations. Internal benchmarking is a form of 

collaborative effort to improve that many organizations use to identify best in – house 

practice, and to disseminate the good experiences among other groups in the 

organization.  

 Internal benchmarking is usually practiced by big organizations as the first 

step for outward and focused study of the problems. There are two main reasons, 

firstly, this enables the benchmarking team to catch the learning curve, i.e. develop or 

enhance its fundamental base of knowledge about the issue being considered with the 

assistance of colleagues, who must have reservations about sharing them with 

counterparts at other organizations. Secondly, it provides offers to managers regarding 

external target organizations, and seeking cooperation or collaboration in a study of 

the organization (Boxwell, 1994).  

2.21  ROLE OF COMMUNITY IN ACADEMIC DECISION MAKING AT 

SCHOOL LEVEL    

 In fact, school is a social institution, which is established for providing 

educational facilities to general masses. Ultimately, it includes the pupils and 

teachers, sometimes the non-teaching staff; however, management of these 

institutions is to be organized so that desired objectives could be achieved. Hence, 

only a head masters/ mistresses can not handle matters. Therefore, the school 

management committees, including parents of children, are also included in this 

committee.   

 Saleem (2003) found that, “Schools can not exist in isolation, because their 

function is to educate the children of the community. The community may be small or 



 

44 

large. The primary school is established to serve a village or it may be geographically 

larger and less clearly delineated” (p.14). The school building is an asset used for a 

range of activities in and out of school hours by other people and community 

members for welfare of the community.  

 The head of a school must maintain a relationship with the community. He 

stands on the boundary and has the task of creating and maintaining many of the 

outside relationships. However, the head of a school must consider available 

resources for maintaining good working relationship with the local community.  

 (Sayidain, 1991) defined: School community co-operation is really something 

more basic than the parent teacher and student community relationship. The 

objectives and purposes of the school, its methods of teaching, the shape of its 

curriculum, the techniques of teaching and discipline are all ultimately desired from 

the community in which it functions (p. 363).  

 Therefore, the dynamic relationship may be established between schools and 

community so that socialization of the children can be made in consonance of culture 

that deepens the life of community. In this way, educational facilities can be enhanced 

in the society.  

2.22  ROLE OF SCHOOL COUNCIL/SCHOOL MANAGEMENT 

COMMITTEE IN ACADEMIC DECISION MAKING AT SCHOOL 

LEVEL IN PAKISTAN  

 With the goal of improving quality through increasing access and efficiency, 

the Government of Pakistan accorded priority to establishing and activating school 

committees in all schools. The process was required to include transfer of some 
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decision-making powers to these committees so that parents have a voice and choice 

in the management of schools.  

 A core social action program strategy in the education sector involves 

community mobilization and participation in implementing sector programs. Building 

on initial progress, the government has taken significant steps to institutionalize, 

support and strengthen the involvement of communities especially through social 

mobilization, financial empowerment, and management training of school 

committees. This initiative will enable parents and community members to play a key 

role in the management of schools.  

 Although varying to some degree in design, naming and procedure, the areas 

of work for these committees were more or less standard in all the provinces. This 

initiative was a step towards decentralization and active involvement of the 

community. School management committees and parent/teacher associations were 

established in 1994 in each province of Pakistan.  

In order to strengthen the role of the SMC, the support of the supervisory staff was 

considered essential. As such, the functions of these committees were declared to be 

officially assigned and binding on the teachers, as well as the supervisory staff. 

Training of SMC’s in matters such as financial management, accounting, roles and 

functions of the committees was undertaken by the department of staff development 

and UNICEF. To completely functionalize the committees, the government relaxed 

the financial rules, and started releasing the funds for school management directly to 

the committees. 
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2.22.1 Objectives of school council/school management committee (SMC)  

i) To monitor the attendance of teachers and other staff and to report to 

AEO/MEA in case of continuous and long absence. 

ii) To enhance enrolment in the school and decrease the trend of dropouts. 

iii) To highlight the importance of education before parents so that they 

could enroll their children in school. 

iv) To motivate and assist the school administration for conducting co-

curricular activities, such as Parents-Teachers Meeting, Cleanliness Day, 

Literacy Day, Awareness Campaign for Education etc. 

v) To take such steps and initiatives, they can safeguard the rights of 

students and teachers, and the trend of corporal punishment maybe eliminated. 

vi) To assist and monitor the provision of text books and quarterly 

scholarships for students. 

vii) To takes necessary steps for proper use of school building/ land also 

vacated from occupants. 

viii) To conduct at least one meeting every month, so that at least ten 

meetings of the School Council/School Management Committee can be 

conducted (except summer vacations). 

ix) To monitor the preparation and completion of development projects of 

school. 
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x) To use funds (School Council Fund and Ferogh-e-Taleem Fund) which 

were gained from government sources or any other sources (for instance 

donations etc). 

xi) To maintain the record of the School Council’s/SMC’s financial 

matters (such as receipts, cashbook, stock register, bank account statement etc) 

and managerial activities (such as the notification of School Council, register 

of meeting’s proceedings, development projects of school/copy of projects. 

(Govt. of the Punjab, 2007, pp.9-10). 

2.23 RELATED RESEARCHES  

Harms (2000) explored effective educational leadership through examining the 

management and leadership styles of a group of primary and secondary school 

principals in Australia. The results of the study generally support the importance 

placed by principals on human relation skills of educational leaders. Authenticity, 

respect, empathy and communication skills have roles to play for educational 

administration and management. Both experienced and less experienced educationists 

believe in the significance of human relation for effective school management. 

However, only the more experienced principals appear to be able to manage their 

time, to focus primarily on their priorities. Less experienced principals are often 

overloaded and constrained by their paper work, and technical management of their 

institutions. Nevertheless, all principals involved in the structured interviews 

understand that the vitality of their human relation and counseling can help to create 

an atmosphere that fosters effective education leadership. 

Cranston (2001) conducted a research on collaborative decision making and 

school based management: challenges of rhetoric and reality. The study concluded 
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that principals need to demonstrate sound leadership and particularly interpersonal 

skills to create welcoming inclusive and trusting collaborative cultures in their 

schools. Principals dominated decision making and teachers tended to keep parents at 

arms length. 

Anwar (2005) conducted an evaluative study on management techniques used 

in administrative and academic decision-making in universities. The study concluded 

that decision-making techniques that the members of university bodies used in 

administrative and academic matters were brainstorming, forecasting, and 

management by objectives, total quality managements, committee formation, cost 

benefit analysis, PERT job enrichment and checklists. 

It was revealed that decisions were not helpful in academic improvement, 

curriculum enrichment, promotion of research and advance studies and staff 

development. Most of the funds and grants were utilized on non-academic matters. 

There is a dire need to understand and apply decision-making techniques in 

administrative and academic matters of the university. Nevertheless, it was concluded 

that due to the lack of discretion, and freedom in decision-making and training in 

decision making techniques, university bodies were found unable to apply the 

management techniques in decision-making. 

Ayaz (2011) Conducted a study on Opinions and Perceptions of Head 

Teachers (HTs) towards Devolution in Education in Pakistan concluded that  Head 

teachers’ role in schools is very pivotal in sustaining the change. If a head teacher is a 

part of the process of change, the chances of the success of any system become great. 

Similarly the quality and efficiency of school depends to a large extent on the 

effective school leadership 
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 Head teachers felt that they had high influence on academic and administrative 

matters. Majority of them wished to decentralize the power center regarding academic 

and administrative matters . 

Siddique (1979) conducted a study on evaluation of the leadership style, traits 

and competencies of secondary school heads in Punjab and concluded that school 

heads do not involved the staff in planning, developing and assessing the 

requirements of schools at the time of policy formulation. 

Khan (2002) conducted a study on leadership style and performance of 

teachers according to situational leadership model approach and concluded  that 

majority of the school heads used leadership style  (high on relationships, low on task) 

as their primary leadership style, which had been assessed either by them or other 

teachers posted at school level. Majority of the school heads used high relationship 

about the task as their secondary leadership style. This was assessed either by them or 

other teachers. Both school heads and other teachers had assessed that telling (low on 

relationship, high on task) and delegating (low on relationship, low on task) was the 

developing leadership style of the school heads. 

 Nadeem (2008) conducted a study on Decision Making Practices in 

universities of Pakistan. The study concluded that decision-making practices in 

universities were found unsatisfactory due to centralization of powers, and 

exploitation of rules and regulations. Decisions are not made on the basis of specific 

technique, because of bureaucratic culture and political interference of the ruling 

party. 

 Olorunsola, E. O. & Olayemi, A.O (2011) “Head Teachers participation in 

decision making process in secondary schools in Ekiti State, Nigeria” This study 
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examined head teachers' involvement in decision making process in secondary 

schools in Ekiti state, and also investigated whether  head teachers' involvement in 

decision making process is related to their personal characteristics. An instrument 

titled  head teachers decision making questionnaire (HTDMQ) was used to collect the 

data. The instrument was administered in five local government areas of the state out 

of the sixteen local government areas in the state. The schools were randomly selected 

through multistage technique. The descriptive analysis of the data was done using 

frequencies, percentage; t test ANOVA, Scheffe post hoc were used for data analysis. 

It was found that secondary school  head teachers in Ekiti State are significantly 

involved in decision making processes. Some recommendations were given among 

which is the inclusion of continuous seminars, talk and workshops for school 

principals on management of human resources in schools for effective and quality 

management of the schools. 

            Aslam (2005) conducted a Research Study on “Need Assessment and 

Designing a Model for Professional Development of Education Administration in 

Pakistan”. The study concluded that training received by the educational 

administrators had no significant effect on their performance in the field. Educational 

administrators were found deficient in some skills of management. They were not 

properly trained in planning, decision-making, time management, conflict 

management, human relations, motivational skills and instructional leadership. (p. 

206). 

Ayub (2000) conducted a study on “Assessment of Training Needs of Head 

masters/mistresses in Schools of Islamabad’.  According to this study head 
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masters/mistresses required training for academic decision making in the following 

areas: 

i) Procedures for obtaining the budget from AGPR & maintenance of their 

record, and preparation of different kinds of bills (i.e. arrears and conveyance bill) and 

different kinds of letters for AGPR, PWD and Estate office etc.  

ii) Need of training in financial rules about receipts, loans, arrears, advances and 

maintenance of service books and their verification from AGPR, in the procedure of 

claim and to draw house rent, motorcar allowance loan, and preparation of monthly 

expenditure. It was further found that training is needed in the maintenance of cash 

book, fees, staff register, admission register, and procedure to computerize the pay of 

their staff, knowledge about basic pay and allowances with respect to different scales. 

iii) Need of training about the disciplinary rules, leave rules, and handing over and 

taking over the charges of different nature. 

iv) Training is required in the development of timetable, daily report writing and 

utilization of A.V aids, as well as in maintaining discipline and drop-out related issues 

(pp. 50-53). 

 
 Mustaffa, W.S,  Shokory, S.M & Kasmis ,H (2004) Conducted study on “ The 

Analytical Hierarchy Process: Multi  Criteria Decision  Making For Promoting 

Academic  Staff In Higher Education” The study identified that there is a need to 

consider a variety of criteria or multi criteria consistent with globalization 

requirement in decision making for promoting staff in higher education. It is 

important to enhance local higher education standard to international higher education 

standard. The ability to do so will result in raising the quality of academic staff that 
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are responsive to global changes. Hence, the purpose of this study was to produce an 

instrument for deciding on staff academic promotion opportunities in higher education 

institutions taking into consideration global standards. Analytical Hierarchy Process 

technique is utilized to identify and prioritize the criteria for promoting academic 

staff.  

Khan (2007) conducted a study on, “Devolution Plan and Capacity Building of 

Educational Managers in Rawalpindi district”. The study identified the following 

training needs of for heads of secondary schools for decision making regarding: 

i) Evaluation and assessment procedures 

ii) Use of computers in planning and management 

iii) Daily reports, development of timetable 

iv) Maintenance and utilization of A.V aids 

v) Development and revision of curriculum (pp. 101-103) 

 Sahar (2006) conducted a study on, “Training needs of Educational 

Administrators at Secondary level and Developing a Model for their training”.  The 

relevant findings indicated that training is not provided to the heads of schools.  

Consequently they have to face following problems   

i) Assigning the duty to staff for preparation of question papers. 

ii) Preparing budget estimates and solve problems in the allotment of budget.  

iii) Difficulty in utilizing insufficient grants under various heads. 

iv) Proper utilization of funds and grants. 
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v)  Preparing cash book.  

vi) Preparing replies of audit observations.  

vii)  Preparing expenditure statements.  

 Shami & Hussain (2005) conducted a study on “Professional requirements of 

education managers under devolution plan”. The findings of the study were that 

education managers required professional training in the following areas: 

i) Management  

ii) Planning  

iii) Financial Management  

iv) Supervision  

v) Community Participation (pp. 36-37) 

 On the basis of  the above empirical literature review, it can be concluded that 

head masters/mistresses of high schools have to take  academic decisions, as well as 

administrative decisions for smooth functions of their institutions. The academic 

decision making includes:-  

i) Academic management  

ii) Supervision of students and teachers 

iii) Supervision of curricular and co-curricular activities 

iv) Demonstration of lessons and experiments 

v) Evaluation and assessment of student achievement 
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 It is very important that academic decision making should not affect the 

academic performance of students and teachers, and also overall performance of the 

schools. As mentioned earlier in the literature review, head masters/mistresses have to 

interact with all teaching, and non-teaching staff, for taking rational decisions for 

academic output of the school. 

2.24 SUMMARY OF THE CHAPTER  

 Review of literature was done under the captions of education system in 

Pakistan so as to understand the concept about secondary education (high school) 

concept of educational management, school administration and supervision, academic 

decision making, management style, decision making models and decision making 

process were also included in the literature review. The findings of previous research 

have also been discussed in this chapter. 

 It can be concluded that this review of literature led the researcher to identify 

the problems, to develop research instruments and to design methodology for 

conducting this research. 
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CHAPTER 3 

METHODOLOGY 

 

 This chapter describes the method of the study which was adopted to 

undertake this research. The methodology included population of the study, sample of 

the study, research instruments, method of data collection and data analysis. The 

study was designed to compare the academic decision making practices in high 

schools of Punjab and Khyber Pakhtunkhwa. Survey method was used to collect data 

from the respondents.  Sampath (1995), defined survey method as a method which 

attempts to collect data from members of a population in order to determine the 

current status of that population with respect to one or more variables .The study was 

descriptive in nature which explored the academic decision making practices in high 

schools of Punjab and Khyber Pakhtunkhwa. Therefore, instruments i.e. a 

questionnaire was self designed to collect information from teachers, and a semi-

structured interview guide was self designed to get data from head masters/ mistresses 

of high schools. The detail of methodology is as under:- 

3.1 POPULATION OF THE STUDY 

 According to National Education Management Report 2010-2011, there were 

total 663 public high schools in three districts of  Punjab and 311 public high schools 

in three districts of Khyber Pakhtunkhwa and there were total 10,953 teachers in three 

districts of Punjab and total 3,997 teachers in three districts of  Khyber Pakhtunkhwa 

Detail is as follows:- 
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Population  of the study 

          National Education Management Report 2010-2011 

3.2 SAMPLE OF THE STUDY 

            Simple random  sampling was used for selection of sample. Total 96 heads 

masters/mistresses, 24 (6.1 %) head masters of Punjab and 24  (11.7 %) head masters 

of Khyber Pakhtunkhwa.24 (8.8 %) head mistresses of Punjab and 24 (22.6 %) head 

mistresses of Khyber Pakhtunkhwa and 96 teachers of public high schools 24( 0.3 %) 

male teachers of Punjab and 24 (0.8 %)  male teachers of Khyber Pakhtunkhwa and 

24 (0.4 %) female  teachers of  Punjab and 24 (1.8 %) female teachers of Khyber 

Pakhtunkhwa  were selected from three districts of Punjab and three districts of 

Khyber Pakhtunkhwa for this study. The sample size was thus 192. The distribution 

of sample was as follows: 

 

PUNJAB       Heads Teachers 

 Masters Mistresses Total Male Female Total 

Chakwal 96 72 168 1,554 1,202 2,756 

Attock 172 128 300 2,838 2,559 5,397 

Rawalpindi 123 72 195 1,685 1,115 2,800 

Grand Total 391 272 663 6,077 4,876 10,953 

KPK Heads Teachers 

 Masters Mistresses Total Male Female Total 

Haripur 66 37 103 834 464 1,298 

Manshera 80 34 114 1,039 400 1,439 

Abbottabad 59 35 94 835 425 1,260 

Grand Total 205 106 311 2,708 1,289 3,997 
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Distribution of sample: 

Punjab                 Heads  Teachers 

 Masters  Mistresses Total Male  Female Total 

Chakwal 8 (8.3%) 8 (11.1%) 16 (9.5%) 8 (0.5%) 8 (0.6%) 16 (0.5%) 

Rawalpindi 8  (4.6%) 8 (6.2%) 16 (5.3%) 8 (0.2%) 8 (0.3%) 16 (0.2%) 

Attock 8 (6.5%) 8 (6.6%) 16 (8.2%) 8 (0.4%) 8 (0.7%) 16 (0.5%) 

Total 24 (6.1%) 24 (8.8 %) 48 (7.2%) 24 (0.3%) 24 (0.4%) 48 (0.4%) 

KPK                 Heads  Teachers 

 Masters  Mistresses Total Male  Female Total 

Abbottabad 8 (13.5%) 8 (22.8%) 16(17.0%) 8 (0.9%) 8 (1.8%) 16 (1.2%) 

Haripur 8 (12.1%) 8 21.6%) 16(15.5%) 8 (0.9%) 8 ( 1.7%) 16 (1.2%) 

Mansehra 8 (10%) 8 (23.5%) 16(14.0%) 8 (0.7%) 8 (2%) 16 (1.1%) 

Total 24(11.7%) 24(22.6%) 48(15.4%) 24(0.8%) 24 (1.8%) 48(1.2%) 

Grand Total      192 

 

3.3 SELECTION OF SAMLE DISTRICTS 

            Pakistan is comprised of four provinces; unfortunately all provinces have 

different education system, different text book board and teacher training style. On the 

basis of simple random sampling technique the researcher chooses two provinces 

Punjab and Khyber Pakhtunkhwa.  Three  districts of KPK i.e. Abbottabad, Haripur 

and Mansehra and three districts of Punjab i.e Chakwal, Rawalpindi and Attock were 

selected.  

3.4 RESEARCH INSTRUMENTS 

            The review of the related literature provided the strong foundation for 

developing research instruments. Heads of schools did not have time to fill up the 
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questionnaire therefore it was appropriate to get verbal information from the heads.  

Semi structured interview guide was self designed for heads.  The semi-structure 

interview guide was developed on the response pattern of Yes and No. The researcher 

tried to cover the following broader areas in both the instruments i.e. questionnaire 

and semi-structured interview guide:  

i. Overall management. 

ii. Supervision of students . 

iii. Supervision of teachers. 

iv. Planning co curricular activities 

v. Community participation. 

vi. Role of School Council. 

vii.       Current academic decision making practices. 

viii.      Scope of work of heads. 

      A questionnaire was self designed to explore teachers’ opinion about 

academic decision making practices. The questionnaire was designed on the response 

pattern of Likert scale such as: strongly agree,   agree undecided, disagree and   

strongly disagree. The researcher developed questionnaire for data collection from the 

teachers because through questionnaire reliable data could be collected from the 

teachers.  
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3.5 PILOT TESTING 

The research instrument is important for data collection from the field. The 

research instruments (semi structured interview guide for heads and questionnaire for 

teachers) were pilot tested on 10 head masters, 10 head mistresses and 20 teachers (10 

male and 10 female) in Rawalpindi district, who were not included in the sample. 

3.6 IMPROVEMENT AND RELIABILITY OF RESEARCH INSTRUMENTS 

 The improvement in research instruments were done by discussion  with 5 

experts from Academy of Educational Planning and Management, Islamabad. Who 

was Ph.D in relevant field and 3 experts of Allama Iqbal Open University, Islamabad. 

Who was Ph.D in relevant field. In the light of the expert's opinion, the semi 

structured interview guide and questionnaire was improved and discussed with the 

supervisor  . Reliability of pilot tested research instruments was calculated by  

Cronbach’s Alpha using Statistical Package for Social Sciences (SPSS). 

Reliability Statistics 

 
Cronbach’s Alpha

Cronbach’s Alpha Based on 
Standarized Items 

No. of Items 

Semi structure 
interview 

0.98 0.8 48 

Questionnaire 0.98 0.7 31 

 It was found that the research instruments were quite reliable. Moreover, 

statistically correlation among the items was found after deletion of four items from 

semi structure interview and three items from questionnaire as suggested by the 

experts. On the basis of the advice of experts and supervisor, the research instruments 

were finalized.  
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 The details of the statements with covered areas are given: 

 

3.7 DATA COLLECTION 

      The data was collected by administering semi structured interview guide from the 

heads and questionnaire from teachers of public high schools of  three districts of 

Punjab and three districts of Khyber Pakhtunkhwa . The researcher personally visited 

the sample schools for data collection. The researcher, first after getting permission 

from each head master/mistress entered in their offices and the interview was 

S.No  Areas to be covered No. of statements 
in semi structure 
interview 

No. of statements 
in questionnaire 

1. Overall management 5 4 

2. Supervision of students 3 4 

3. Supervision of teachers 6 3 

4. Demonstration of lessons 
and experiments 

- 4 

5. Supervision of curricular 
and co-curricular activities 

6 5 

6. Evaluation and assessment 
of student achievement 

5 4 

7 Decision making for 
community participation 

2 3 

8 Role of school 
Council/PTA in academic 
decision making at school 
level 

10 4 

9 Current  academic decision 
making practices 

8 - 

10 Scope of work of heads of 
schools 

8 - 

Total statements 48 31 
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conducted. Simultaneously, a teacher from the same school were explained the 

purpose of the research. After explaining the purpose of the research, the 

questionnaires were administered to the teachers; with request to fill it up .Total 96 

heads (48 head masters and 48 head mistresses) and 96 teachers (48 male and 48 

female) were approached and collected back the filled up research instruments on the 

spot.  

3.8 DATA ANALYSIS  

The value allotted to each response in semi structure interview was  

Yes   = 1         No =  2 

And the value allotted to each response in questionnaire was: 

Strongly agree   =  5 

Agree    =  4 

Undecided   =  3 

Disagree   =  2 

         Strongly disagree  =  1  

         Analysis of the data was done by using Statistical Package for Social Sciences 

(SPSS).  Two- dimensional chi square was applied to find out location wise difference 

of opinion of the head masters/mistresses of both provinces as chi square compare 

proportions actually observed in a study with proportions to see if they are 

significantly different. Sample independent t test was calculated to compare teacher’s 

opinion of two location wise different groups. The level of significance selected for 

testing null hypothesis was 0.05. 
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CHAPTER 4 

DATA ANALYSIS AND INTERPRETATION 

 This chapter presents data analysis and its interpretation. The study was 

designed to compare the academic decision making practices in high schools of 

Punjab, and Khyber Pakhtunkhwa. One questionnaire was self developed for getting 

information from teachers, and a semi-structured interview guide was also self 

designed to collect the information from heads of high schools from Punjab and 

Khyber Pakhtunkhwa. The information collected was analyzed by applying two 

dimensional chi square and  sample independent t-test in order to find out the 

differences of opinion of heads and teachers of public high schools of  both  

provinces.  

Section I 

Analysis of heads responses on semi structured interview guide 

4.1 SAMPLE CHARACTERISTICS OF HEADS  

         Sample characteristics help in creating insight about the academic decision 

making practices of heads of high school. These characteristics included their gender, 

academic qualifications and professional qualifications. 
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Table  4.1.1: Genders 

 Male Female Total 

Punjab 24 24 48 

KPK 24 24 48 

Grand total   96 

 

 Table 4.1.1 indicates that there were total 96 heads. 48 head masters and 48 

head mistresses were included in the sample.     

 

 Table 4.1.2: Academic Qualification and Professional Qualification 

 PhD M.Phil M.A/ M.Ed B.A/ B.Ed 

 Male  Female Male  Female Male Female Male Female

Punjab 3 4 9 10 18 4 6 3 

KPK 1 2 3 8 5 4 3 3 

 

 Table 4.1.2 Despite the fact that 3 male heads and 4 female heads of Punjab 

and  1 male head and 2 female heads of KPK  included in the sample had PhD degree, 

while, 9 male heads and 10 female heads of Punjab and 3 male heads and 8 female 

heads of KPK high schools had M.Phil degree, 18 male heads and 4 female heads of 

Punjab and 5 male heads and 4 female heads of KPK high schools had M.A degree 

along with M.Ed  as professional qualification. However 6 male heads and 3 female 

heads of Punjab and 3 male heads and 3 female heads of KPK high schools had B.A  

degree along with B.Ed degree as professional qualification.  
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4.2 Head masters/mistresses opinion regarding overall management of the 

school: 

Table 4.2.1 Planning objectives of the school  

Province Yes No 2 

Frequency Percentage Frequency Percentage 

Punjab 42 87 6 13 0.33 

KPK 40 83 8 17 

Non-significant  df = 1   Table value at 0.05= 3.8 

 Table 4.2.1 indicates that 87% head masters/mistresses of Punjab province 

were of the opinion that they planned objectives for their school, while 83% heads of 

KPK had similar opinion. The calculated value of 2 was 0.33 which was non-

significant, which means that there is no statistically significant difference of opinion 

of heads masters/mistresses of both provinces. 

Table 4.2.2    Targets for academic year 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.09 

Punjab 40 8 8 17 

KPK 42 85 6 13 

Non-significant df=1   Table value at 0.05=3.8 

          Table 4.2.2 indicates that 83% head masters/mistresses of Punjab province were 

of the opinion that they set targets for academic year, and 87% heads of KPK had 

similar opinion. The calculated value of 2 0.09 which was non-significant, which 

means, that there is no statistically significant difference of opinion of head 

masters/mistresses of both provinces. 
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Table 4.2.3      Strategy to achieve the objectives 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.09 

Punjab 42 87 6 13 

KPK 41 85 7 15 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.2.3 indicates that 87% head masters/mistresses of Punjab province 

was of the opinion that they designed strategy to achieve the objectives, while 85% 

head masters/mistresses of KPK had similar opinion. The calculated value of 2 was 

0.09which was non-significant, which means that there is no statistically significant 

difference of head masters/mistresses of high schools of both  provinces. 

Table 4.2.4     Distribution of work  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.70 

Punjab 32 67 16 33 

KPK 28 58 20 42 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.2.4 indicates that 67% head masters/mistresses of Punjab province 

was of the opinion that they had equal distribution of work among staff members, 

while 58% head masters/mistresses of KPK had similar opinion. The calculated value 

of 2 was 0.70 which was non-significant, which means that there is no statistically 

significant difference of opinion of head masters/mistresses of high schools of both 

provinces. 
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Table 4.2.5   Performance appraisal of the school staff members 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.18 

Punjab 29 60 19 40 

KPK 31 65 17 35 

Non-significant   df = 1   Table value at 0.05=3.8 

 Table 4.2.5 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that the performance appraisal of the school staff as per assigned 

tasks, while 65% head masters/mistresses of KPK had a similar opinion. The 

calculated value of 2 was 0.18 which was non-significant which means that there is 

no statistically significant difference of opinion of head masters/mistresses of both 

provinces. 

4.3 Head masters/mistresses views regarding academic decision making for 

supervision of students 

Table 4.3.1 Access of the students to head masters/mistresses  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.55 

Punjab 39 81 9 19 

KPK 36 75 12 25 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.3.1 indicates that 81% head masters/mistresses of Punjab province 

were of the opinion that the students had direct access to heads in case of problems, 

while 75% head masters/mistresses of KPK had similar opinion. The calculated value 
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of 2 was 0.55 which was non-significant, which means that there is no statistically 

significant difference of views of head masters/mistresses of both provinces. 

Table 4.3.2 Violation of rules and students punishment  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

4.00 

Punjab 29 60 19 40 

KPK 38 79 10 21 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.3.2 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that in case of violation of rules, students were punished, while 

79% head masters/mistresses of KPK had similar opinion. The calculated value of 2 

was 4.00 which were significant, which means that there is statistically significant 

difference of views of head masters/mistresses of both provinces. According to head 

masters/mistresses, physical punishment is prohibited but incase of violation of rules 

& regulations the headmasters/mistresses use stick, hand or they verbally stop the 

student from violation. 

4.4 Head masters/mistresses views regarding academic decision making for 

supervision of teachers 

The head masters/mistresses were asked which academic decision making 

practices were used for the supervision of teachers to enhance their performance. The 

responses of school heads were as follows. 
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4.4.1 Vacant posts  

             In Punjab  most of the post are filled  few were lying vacant but in KPK  due 

to appointment  in far flung areas and inaccessible areas  due to lack of transport 

facility there fore it is difficult for appointed teachers  to reach appointed  positions 

therefore most post were lying vacant in KPK than Punjab. 

4.4.2 Manage vacant posts 

          The posts were filled by the government. Head masters/mistresses do not have 

authority to fill the vacant posts. So the heads being overall authority of school have 

to manage the vacant post by distribution of work among other staff members. 

Table 4.4.1   Assign subjects to teachers 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

1.64 

Punjab 34 71 14 29 

KPK 28 58 20 42 

Non-significant  df = 1   Table value at 0.05=3.8 

  Table 4.4.1 indicates that 71% head masters/mistresses of Punjab province 

were of the opinion that they assigned subjects to teachers according to their 

professional skills, while 58% head masters/mistresses of KPK had a similar opinion. 

The calculated value of 2 was 1.64 which was non-significant, which means that 

there is no statistically significant difference of opinion of head masters/mistresses of 

high schools of both provinces. 
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Table 4.4.2     Guidance to teachers  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.24 

Punjab 38 79 10 21 

KPK 36 75 12 25 

Non-Significant   df = 1   Table value at 0.05=3.8 

 Table 4.4.2 indicates that 79% head masters/mistresses of Punjab province 

were of the opinion that they provided guidance to teachers in selecting relevant 

material, while 75% head masters/mistresses of KPK had a similar opinion. The 

calculated value of 2 was 0.24 which was non-significant, which means that there is 

no statistically significant difference of opinion of head masters/mistresses of both 

provinces. 

Table 4.4.3 Checking of teachers during classroom  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.18 

Punjab 32 67 16 33 

KPK 30 62 18 38 

Non -Significant   df = 1   Table value at 0.05=3.8 

 Table 4.4.3 indicates that 67% head masters/mistresses of Punjab province 

were of the opinion that they checked teachers during classroom session, while 62% 

head masters/mistresses of KPK had similar opinion. The calculated value of 2 was 

0.18 which was non-significant, which means that there is no statistically significant 

difference of opinion of head masters/mistresses of high schools of both provinces. 
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Table 4.4.4   Approval of teachers' performance 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.17 

Punjab 29 60 19 40 

KPK 27 56 21 44 

Non-significant  df = 1   Table value at 0.05=3.8 

 Table 4.4.4 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that appraisal of teachers on showing good performance was 

done, while 56% head masters/mistresses of KPK had similar opinion. The calculated 

value of 2 was 0.17 which was non-significant, which means that there is no 

statistically significant difference of opinion of head masters/mistresses of both 

provinces. 

4.5 Head masters/mistresses views regarding academic decision making for 

co-curricular activities 

The head masters/mistresses were asked what academic decision making 

practices are used for planning co-curricular activities in the school. Their responses 

were as following:-   

Heads of schools have to follow co-curricular activities schedule planned by 

the authority .The heads manage time and resources to conduct co curricular activities 

as directed by the authority. 
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Table 4.5.1     Availability of playground  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

4.6 

Punjab 41 85 7 15 

KPK 32 67 16 48 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.5.1 indicates that 85% head masters/mistresses of Punjab province 

were of the opinion that there is playground in school, while 67% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 4.6 

which was significant, which means that there is statistically significant difference of 

opinion of head masters/mistresses of high schools of both provinces this difference 

indicates more available resources in Punjab province. 

Table 4.5.2      Availability of PTI in the school 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

4.00 

Punjab 29 60 19 40 

KPK 38 79 10 21 

Significant   df = 1   Table value at 0.05 =3.8 

 Table 4.5.2 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that PTI was available in the schools, while 79% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 4.00 

which were significant, which means that there is statistically significant difference of 

opinion of head masters/mistresses of high schools of both provinces this difference is 

due to the distribution of work according to their professional skills. 
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Table 4.5.3    Involvement of teachers in co-curricular activities 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.33 

Punjab 40 83 8 17 

KPK 42 87 6 13 

Non-significant   df = 1  Table value at 0.05= 3.8 

 Table 4.5.3 indicates that 83% head masters/mistresses of Punjab province 

were of the opinion that they involved the teacher in co-curricular activities, while 

87% head masters/mistresses of KPK had similar opinion. The calculated value of 2 

was 0.33 which was non-significant, which means that there is no statistically 

significant difference of opinion of head masters/mistresses of high schools of both 

provinces. 

Table 4.5.4   Timetable of co-curricular activities 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.30 

Punjab 39 92 9 19 

KPK 41 85 7 15 

Non-significant   df = 1  Table value at 0.05= 3.8 

 Table 4.5.4 indicates that 92% head masters/mistresses of Punjab province 

were of the opinion that they followed the timetable of co-curricular activities given 

by the authority, while 85% head masters/mistresses of KPK had similar opinion. The 

calculated value of 2 was 0.30 which was non-significant, which means that there is 

no statistically significant difference of opinion of head masters/mistresses of both 

provinces. 
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Table 4.5.5     Parents co-operate in co-curricular activities 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

4.63 

Punjab 41 85 7 15 

KPK 32 67 16 33 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.5.5 indicates that 85% head masters/mistresses of Punjab province 

were of the opinion that the parents cooperated in co-curricular activities, while 67% 

head masters/mistresses of KPK had similar opinion. The calculated value of 2 was 

4.63 which was  significant, which means that there is statistically significant 

difference of opinion of  head masters/mistresses of both  provinces this difference 

indicates positive response of parents in academic decision making more frequent 

visit shows interest of parents in Punjab province. 

        The head masters/mistresses were further requested to provide detailed 

information regarding  co-curricular activities, their responses are presented in the 

following tables:- 

Table 4.5.6   Naat competition  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.24 

Punjab 38 79 10 21 

KPK 36 75 12 25 

Non-Significant   df = 1  Table value at 0.05=3.8 

  Table 4.5.6 indicates that 79% head masters/mistresses of Punjab province 

were of the opinion that Naat competitions were arranged in school annually, while 
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75% head masters/mistresses of KPK had similar opinion. The calculated value of 2 

was 0.24 which was non-significant, which means that there is no statistically 

significant difference of opinion of head masters/mistresses of both provinces. 

Table 4.5.7        Quiz competitions   

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

1.24 

Punjab 36 75 12 25 

KPK 31 65 17 35 

  Non Significant   df = 1   Table value at 0.05=3. 

 Table 4.5.7 indicates that 75% head masters/mistresses of Punjab province 

were of the opinion that co-curricular activity such as quizzes were arranged in 

schools, while 65% head masters/mistresses of KPK had  similar opinion. The 

calculated value of 2 was 1.24 which was non-significant, which means that there is 

no statistically significant difference of opinion of head masters/mistresses of both 

provinces. 

Table 4.5.8       Story writing  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

12.09 

Punjab 31 65 17 35 

KPK 14 29 34 71 

Significant   df = 1   Table value at 0.05=3.8 

  Table 4.5.8 indicates that 65% head masters/mistresses of Punjab province 

were of the opinion that co-curricular activity of story writing was arranged in 

schools, while 29% head masters/mistresses of KPK had similar opinion. The 
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calculated value of 2 was12.09 which was  significant, which means that there is 

statistically significant difference of opinion of  head masters/mistresses of both  

provinces this difference is due to preference given by Punjab province to co-

curricular activities than KPK. 

Table 4.5.9       Independence Day  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

1.52 

Punjab 40 83 8 17 

KPK 44 92 4 08 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.5.9 indicates that 83% head masters/mistresses of Punjab province 

were of the opinion that co-curricular activity such as celebration of Independence 

Day was arranged in schools, while 92% head masters/mistresses of KPK had similar 

opinion. The calculated value of 2 was 1.52 which was non-significant, which means 

that there is no statistically significant difference of view of head masters/mistresses 

of both provinces. 
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Games are arranged for the students  

Table 4.5.10   Cricket for students  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

4.00 

Punjab 29 60 19 40 

KPK 38 79 10 21 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.5.10 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that cricket is arranged for students, while 79% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 4.00 

which were significant, which means that there is statistically significant difference of 

opinion of head masters/mistresses of both provinces. This difference is due to 

availability of playground for students 

Table 4.5.11       Basketball   

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

10.12 

Punjab 38 79 10 21 

KPK 23 48 25 52 

Significant   df = 1  Table value at 0.05=3.8 

 Table 4.5.11 indicates that 79% head masters/mistresses of Punjab province 

were of the opinion that basketball was arranged for students, while 48% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 10.12 

which were significant which means that there is statistically significant difference of 

opinion of head masters/mistresses of high schools of both provinces. This difference 
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is due to more preference given by Punjab province to co-curricular activities than in 

KPK. 

Table 4.5.12  Tennis   

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

10.12 

Punjab 38 79 10 21 

KPK 23 48 25 52 

Significant   df = 1  Table value at 0.05=3.8 

 Table 4.5.12 indicates that 79% head masters/mistresses of Punjab province 

were of the opinion that tennis was arranged for students, while 48% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 10.12 

which were significant, which means that there is statistically significant difference of 

opinion of head masters/mistresses of high schools of both provinces. This difference 

is due to more preference given to variety of co-curricular activities such as 

basketball, tennis   etc.  in Punjab province than KPK. The other games arranged at 

school are walliball ,football e.t.c. 
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4.6   Head masters/mistresses’ opinion regarding academic decision             

making for community participation 

Table 4.6.1       Parent’s involvement in academic decision making  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

12.09 

Punjab 31 65 17 35 

KPK 14 29 34 71 

Significant    df = 1   Table value at 0.05=3.8 

 Table 4.6.1 indicates that 65% head masters/mistresses of Punjab province 

were of the opinion that parents were involved in academic decision making, while 

29% head masters/mistresses of KPK had similar opinion. The calculated value of 2 

was 12.09 which were significant, which means that there is statistically significant 

difference of opinion of head masters/mistresses of high schools of both provinces. 

This difference shows interest and participation of parents of Punjab province is more. 

Table 4.6.2     Response of parents in academic decision making  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

4.00 

Punjab 29 60 19 40 

KPK 38 79 10 21 

Significant   df = 1  Table value at 0.05=3.8 

 Table 4.6.2 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that parents responded positively while academic decision 

making, 79% head masters/mistresses of KPK had similar opinion. The calculated 

value of 2 was 4.00 which were significant, which means that there is statistically 
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significant difference of opinion of head masters/mistresses of high schools of both 

provinces. 

Table 4.6.3     Parents appreciation   

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

10.74 

Punjab 30 62 18 38 

KPK 14 29 34 71 

  Significant   df = 1   Table value at 0.05=3.8 

 Table 4.6.3 indicates that 62% head masters/mistresses of Punjab province 

were of the opinion that parents show appreciation, while 29% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 10.74 

which were significant, which means that there is statistically significant difference in 

the opinion of head masters/mistresses of high schools of both provinces. This 

difference shows interest of parents by frequent visit and involvement. 

Table 4.6.4   Frequent visit of parents  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

20.20 

Punjab 36 75 12 25 

KPK 25 29 34 71 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.6.4 indicates that 75% head masters/mistresses of Punjab province 

were of the opinion that parents visited frequently, while 29% head masters/mistresses 

of KPK had similar opinion. The calculated value of 2 was 20.20 which were 

significant, which means that there is statistically significant difference of opinion of 
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both head masters/mistresses of high schools of both provinces. This difference shows 

interest of parents by frequent visits and involvement in curricular and co curricular 

activities. 

Table 4.6.5     Parental complaints   

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

3.00 

Punjab 28 58 20 42 

KPK 36 75 12 25 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.6.5 indicates that 58% head masters/mistresses of Punjab province 

were of the opinion that parents complained, while 75% head masters/mistresses of 

KPK had similar opinion. The calculated value of 2 was 3.00 which were significant, 

which means that there is statistically significant difference of head 

masters/mistresses of both provinces. This difference is due to parent’s involvement 

and  parents frequent visit to school. This difference is due frequent visit of parents 

and awareness of parents of Punjab province is more than KPK. 

Table 4.6.6 Parental criticism   

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

6.40 

Punjab 24 50 25 50 

KPK 36 75 12 25 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.6.6 indicates that 50% head masters/mistresses of Punjab province 

were of the opinion that parents criticized while academic decision making, while 



 

81 

75% head masters/mistresses of KPK had similar opinion. The calculated value of 2 

was 6.40 which were significant, which means that there is statistically significant 

difference in the opinion of head masters/mistresses of high schools of both  

provinces. This difference is due to less attention given to school activities in  KPK 

province. 

4.7 Head masters/mistresses views regarding role of School Council/PTA in 

the academic decision making at school level 

            The role of school council/PTA is to look after the activities of the school 

there are 12 members or less in school council. These members are also responsible   

for different activities going on in school. The responsibilities of members of school 

council are as follows: 

Table 4.7.1 Monitor attendance of teachers and other staff members  

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.04 

Punjab 29 60 19 40 

KPK 28 58 20 42 

Non-significant   df = 1   Table value at 0.05=3.8 

 Table 4.7.1 indicates that 60% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA monitored the attendance of teachers 

and other staff members , while 58% head masters/mistresses of KPK had  similar 

opinion. The calculated value of 2 was 0.04 which was non-significant, which means 

that there is no statistically significant difference in the opinion of head 

masters/mistresses of high schools of both provinces. 
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Table 4.7.2   Enrolment enhancement 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.67 

Punjab 25 52 23 48 

KPK 21 44 27 56 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.7.2 indicates that 52% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA help to enhance enrolment in the 

schools, while 44% head masters/mistresses of KPK had similar opinion. The 

calculated value of 2 was 0.67 which was non-significant, which means that there is 

no statistically significant difference in the opinion of   head masters/mistresses of 

high schools of both provinces. 

Table 4.7.3   Importance of education for parents 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.04 

Punjab 20 42 28 58 

KPK 21 44 27 56 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.7.3 indicates that 42% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA highlighted the importance of 

education for parents so that they could enroll their children in school, while 44% 

head masters/mistresses of KPK had similar opinion. The calculated value of 2 was 

0.04 which was non-significant, which means that there is no statistically significant 
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difference in the opinion of head masters/mistresses of high schools of both 

provinces. 

Table 4.7.4 Motivation and assistance of the school administration 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.17 

Punjab 24 50 24 50 

KPK 22 46 26 54 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.7.4 indicates that 50% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA motivated and assisted the school 

administration for conducting co-curricular activities, while 46% head 

masters/mistresses of KPK had  similar opinion. The calculated value of 2 was 0.17 

which was non-significant, which means that there is no statistically significant 

difference in the opinion of head masters/mistresses of high schools of both  

provinces. 

Table 4.7.5   Safeguarding the rights of students and teachers 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

9.27 

Punjab 36 75 12 25 

KPK 21 44 27 56 

Significant   df = 1   Table value at 0.05=3.8 

 Table 4.7.5 indicates that 75% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA took steps and initiatives so they 

could safeguarding the rights of students and teachers, while 44% head 
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masters/mistresses of KPK had similar opinion. The calculated value of 2 was 9.27 

which was non-significant, which means that there is statistically significant 

difference in the opinion of head masters/mistresses of high schools of both 

provinces. This difference is due to less preference given to school council/PTA in 

KPK. 

 Table 4.7.6   Monitoring the provision of text books and quarterly scholarships 

for students 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.71 

Punjab 42 87 6 13 

KPK 39 81 9 19 

Non-significant   df = 1   Table value at 0.05=3.8 

 Table 4.7.6 indicates that 87% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA assisted and monitored the provision 

of text books and quarterly scholarships for students, whereas 81% head 

masters/mistresses of KPK had the similar opinion. The calculated value of 2 was 

0.71 which was non-significant, which means that there is no statistically significant 

difference in the opinion of head masters/mistresses of high schools of both 

provinces. 
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Table 4.7.7 Proper use of school building 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

0.30 

Punjab 41 85 7 15 

KPK 39 81 9 19 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.7.7 indicates that 85% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA took necessary steps for proper use 

of school building/ land and also vacated it from occupants, while 81% head 

masters/mistresses of KPK had similar opinion. The calculated value of 2 was 0.30 

which was non-significant, which means that there is no statistically significant 

difference in opinion of head masters/mistresses of high schools of both provinces. 

Table 4.7.8   Monitoring the projects of the school 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

1.34 

Punjab 43 90 5 10 

KPK 39 81 9 19 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.7.8 indicates that 90% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA monitored the preparation and 

completion of development projects of schools, whereas 81% head masters/mistresses 

of KPK had similar opinion. The calculated value of 2 was 1.34 which was non-

significant, which means that there is no statistically significant difference in  opinion 

of head masters/mistresses of high schools of both  provinces. 
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Table 4.7.9 Ferogh-e-Taleem Fund 

Province  Yes No 2 

 Frequency Percentage Frequency Percentage 

2.57 

Punjab 45 94 3 6 

KPK 40 83 8 17 

Non-significant   df = 1  Table value at 0.05=3.8 

 Table 4.7.9 indicates that 94% head masters/mistresses of Punjab province 

were of the opinion that the School Council/PTA used funds (School Council Fund 

and Ferogh-e-Taleem Fund) which were gained from government sources or any 

other source (for instance donations etc), while 83% head masters/mistresses of KPK 

had  similar opinion. The calculated value of 2 was 2.57 which was non-significant, 

which means that there is no statistically significant difference in opinion of   head 

masters/mistresses of high schools of both provinces. 

4.8 The explore current  academic decision making practices of  Punjab and 

Khyber Pakhtunkhwa 

      The  first and second objective of the study was: 

The explore current  academic decision making of  Punjab and Khyber 

Pakhtunkhwa. 
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Table 4.8.1 To explore current academic decision making practices of Punjab 

and Khyber Pakhtunkhwa. 

S#  Punjab Khyber Pakhtunkhwa 2 

Yes 
F  

% No    
F 

% Yes 
F  

% No  
F 

% 

1 Overall 
management 

96 100 0 0 96 100 0 0 0.00 

2 Student 
supervision   

86 89 10 11 82 85 14 15 0.76 

3 Teacher 
supervision  

78 81 18 19 69 71 27 29 2.35 

4 Demonstration of 
lessons and 
experiments 

77 80 19 20 67 69 29 31 2.78 

5 Supervision of 
curricular and co- 
curricula 
activities 

84 87 12 13 73 76 23 24 4.23 

6 Evaluation and 
assessment of 
student 
achievement 

64 66 32 34 69 71 27 29 0.61 

7 Decision making 
for  community 
participation 

72 75 24 25 79 82 17 18 1.52 

8 Academic 
making regarding 
role of School 
Council/PTAs 

82 85 14 15 79 82 17 18 0.35 

 Table 4.8.1 shows that 100% respondents of both the provinces were of the 

view that they managed overall management of their institutions The calculated value 

of 2 was 0.00 which was non-significant, which means that there is no statistically 

significant difference in opinion of   head masters/mistresses of high schools of both 

provinces. 89% head masters/mistresses of Punjab and 85% head masters/mistresses 

of Khyber Pakhtunkhwa supervised the students The calculated value of 2 was 0.76 
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which was non-significant, which means that there is no statistically significant 

difference in opinion of   head masters/mistresses of high schools of both provinces. 

81% head masters/mistresses of Punjab and 71% of Khyber Pakhtunkhwa supervised 

teachers The calculated value of 2 was 2.35 which was non-significant, which means 

that there is no statistically significant difference in opinion of   head 

masters/mistresses of high schools of both provinces.80% head masters/mistresses of 

Punjab and 69% of Khyber Pakhtunkhwa demonstrated the lessons and experiments 

The calculated value of 2 was 2.78 which was non-significant, which means that 

there is no statistically significant difference in opinion of   head masters/mistresses of 

high schools of both provinces. 87% head masters/mistresses of Punjab and 76% head 

masters/mistresses of Khyber Pakhtunkhwa supervised the curricular and co-

curricular activities in their schools The calculated value of 2 was 4.23 which was 

significant, which means that there is statistically significant difference in opinion of   

head masters/mistresses of high schools of both provinces. 66% head 

masters/mistresses of Punjab and 71% of Khyber Pakhtunkhwa evaluated and 

assessed student achievement The calculated value of 2 was 0.61 which was non-

significant, which means that there is no statistically significant difference in opinion 

of   head masters/mistresses of high schools of both provinces. 75% head 

masters/mistresses of Punjab 82% head masters/mistresses of Khyber Pakhtunkhwa 

make decisions for community participation The calculated value of 2 was 1.52 

which was non-significant, which means that there is no statistically significant 

difference in opinion of   head masters/mistresses of high schools of both provinces. 

85% head masters/mistresses of Punjab and 82% head masters/mistresses of Khyber 

Pakhtunkhwa made academic decisions regarding role of the School Council and 

Parent Teachers Association The calculated value of 2 was 0.35 which was non-
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significant, which means that there is no statistically significant difference in opinion 

of   head masters/mistresses of high schools of both provinces. 

4.9 Compare current academic decision making practices in both the  

provinces 

The  Third objective of the research was: 

To compare current academic decision making practices in public high schools of 

Punjab and Khyber Pakhtunkhwa. 

Table 4.9.1 Compare current academic decision making practices 

S# Decision making 
practices 

Punjab Khyber Pakhtunkhwa 2 

Yes 
F  

% No    
F 

% Yes 
F  

% No  
F 

% 

1 Academic 
decision making 
regarding overall 
management 

61 63 35 37 62 64 34 36 0.02 

2 Academic 
decision making 
practices 
regarding 
supervision of 
students 

90 94 6 6 86 90 8 10 0.36 

3 Academic 
decision making 
practices 
regarding 
supervision of 
teachers 

85 88 11 15 86 90 10 10 0.05 

4 Academic 
decision 
regarding 
demonstration of 
lessons and 
experiments 

56 58 40 42 62 64 34 36 0.79 

5 Supervision of 
curricular and co- 
curricula 

52 54 44 48 58 60 38 40 0.77 
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activities 

6 Evaluation and 
assessment of 
students 
achievement 

56 58 40 42 56 58 40 42 0.02 

7 Decision making 
for community 
participation 

85 88 11 15 88 92 8 8 0.53 

8 Academic 
making regarding 
role of School 
Council/PTAs 

55 57 41 43 58 60 38 40 0.19 

Total 96 heads of schools (48 head masters/ mistresses of Punjab and 48 head masters 

/ mistresses of Khyber Pakhtunkhwa) 

 Table 4.9.1 indicates that 63% head masters/mistresses of Punjab, and 64% 

head masters/mistresses of Khyber Pakhtunkhwa, were of the view that academic 

decision making practice was used for over all management in high schools. The 

calculated value of 2 was 0.02 which was non-significant, which means that there is 

no statistically significant difference in opinion of  head masters/mistresses of high 

schools of both provinces. 94% head masters/mistresses of Punjab, and 90% head 

masters/mistresses of Khyber Pakhtunkhwa, used academic decision making 

regarding supervision of the students The calculated value of 2 was 0.36 which was 

non-significant, which means that there is no statistically significant difference in 

opinion of   head masters/mistresses of high schools of both provinces. 88% head 

masters/mistresses of Punjab, and 90% head masters/mistresses of Khyber 

Pakhtunkhwa used academic decision making practices for supervision of teachers 

The calculated value of 2 was 0.05 which was non-significant, which means that 

there is no statistically significant difference in opinion of   head masters/mistresses of 

high schools of both provinces. 58% head masters/mistresses and 64% head 

masters/mistresses of Punjab and Khyber Pakhtunkhwa used academic decision 
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making, regarding demonstration of lessons and experiments respectively The 

calculated value of 2 was 0.79 which was non-significant, which means that there is 

no statistically significant difference in opinion of head masters/mistresses of high 

schools of both provinces.54% head masters/mistresses of Punjab, and 60% head 

masters/mistresses of Khyber Pakhtunkhwa, used academic decision for supervision 

of curricular and co-curricular activities The calculated value of 2 was 0.77 which 

was non-significant, which means that there is no statistically significant difference in 

opinion of   head masters/mistresses of high schools of both provinces.58% head 

masters/mistresses of both provinces used academic decision making for the 

evaluation and assessment of students achievement The calculated value of 2 was 

0.02 which was non-significant, which means that there is no statistically significant 

difference in opinion of   head masters/mistresses of high schools of both provinces.  

88% head masters/mistresses of Punjab and 92% head masters/mistresses of Khyber 

Pakhtunkhwa, used academic decision making for community participation at school 

level The calculated value of 2 was 0.53 which was non-significant, which means 

that there is no statistically significant difference in opinion of   head 

masters/mistresses of high schools of both provinces. 57% head masters/mistresses of 

Punjab and 60% head masters/mistresses of Khyber Pakhtunkhwa used academic 

decision making regarding role of the School Council in the development of high 

schools The calculated value of 2 was 0.19 which was non-significant, which means 

that there is no statistically significant difference in opinion of   head 

masters/mistresses of high schools of both provinces. 

 It is appears from the data, that similar academic decision making practices 

were used in both the provinces in high schools. 
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Section II 

Analysis of teachers’ responses on the questionnaire regarding academic 

decision making practices 

4.10 Sample characteristics of teachers  

              Sample characteristics help in creating insight about the academic decision 

making practices of teachers of high school. These characteristics included gender, 

academic qualification and professional qualification. 

 4.10.1 Gender 

Gender of the respondents is presented in the following table. 

Table 4.10.1 Gender 

S.# Male  Female Total 

Punjab 24 24 48 

KPK 24 24 48 

Grand total   96 

 Table 4.10.1.1 indicates that there were 48 male and 48 female teachers total 

96 teachers were included in the sample.  
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Table 4.10.2 Academic Qualification and professional Qualification 

 PhD M.Phil M.A/M.Ed B.A/B.Ed 

 Male  Female Male  Female Male Female Male Female

Punjab - - 8 6 18 20 8 10 

KPK - - 4 2 6 2 4 8 

  

 Table 4.10.2 Indicates that 8 male  6 female teachers  Punjab and 4 male and 2 

female teachers of KPK  high schools  had M.Phil degree whereas 18 male and 20 

female teachers of Punjab 6 male and 2 female teachers of KPK high schools had 

M.A degree  along with M.Ed  as professional qualification. Hence 8 male teachers 

and 10 female teachers of Punjab and 4 male and 8 female teachers of KPK high 

schools had B.A  degree along with B.Ed degree as professional qualification.  

4.11 Teachers’ opinion regarding overall management 

Table 4.11.1 Setting targets for academic year  

Group N   SD t  

Punjab 48 3.63 1.04 
0.663 

KPK 48 3.48 1.11 

Significance level = p > 0.05  df = 94 

 Table 4.11.1 indicates that the calculated t value 0.663 is less than table value 

of  1.98 at 0.05  level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Punjab, and Khyber Pakhtunkhwa, regarding 

academic decision making for setting targets for  academic year.  
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Table 4.11.2   Designing strategy to achieve objectives 

Group N   SD t  

Punjab 48 4.00 0.62 
1.27 

KPK 48 3.17 0.66 

Significance level = p > 0.05  df = 94    

 Table 4.11.2 indicates that calculated t value 1.27 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Punjab and Khyber Pakhtunkhwa regarding 

academic decision making for designing strategy to achieve objectives in their 

schools.  

Table 4.11.3   Equal distribution of work among staff members 

Group N   SD t  

Punjab 48 3.25 0.98 
0.276 

KPK 48 3.31 1.22 

Significance level = p > 0.05  df = 94 

 Table 4.11.3 indicates that t value is 0.276 which is less, than tabulation value 

of 1.98 at 0.05  level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Punjab and Khyber Pakhtunkhwa regarding 

academic decision making for equal distribution of work among staff members.  
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Table 4.11.4     Performance appraisal of staff members 

Group N   SD t  

Punjab 48 3.19 0.98 
0.288 

KPK 48 3.25 1.14 

Significance level = p > 0.05  df = 94    

 Table 4.11.4 indicates that t value is 0.288 which is less than tabulation value 

of  1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools of Punjab and Khyber Pakhtunkhwa regarding 

academic decision making for performance appraisal of staff members.  

 

4.12 Teachers’ opinion regarding supervision of students 

Table 4.12.1 Organizing and coordinating (internal and external) examinations 

Group N   SD t  

Punjab 48 3.46 0.82 
2.04 

KPK 48 3.83 0.98 

Significance level = p < 0.05  df = 94    

 Table 4.12.1 indicates that calculated t value 2.04 is greater than table value of 

1.98 at 0.05    level. This shows that there is statistically significant difference in  

opinion of teachers of high schools of both provinces regarding academic decision for 

organizing and coordinating (internal and external) examination. This difference is 

because in Punjab more weekly tests, quizzes and monthly tests are held but in KPK 

in most schools only external evaluation take place. 

 



 

96 

 Table 4.12.2 Developing skill, interest & aptitude among students  

Group N   SD t  

Punjab 48 3.63 1.04 
0.663 

KPK 48 3.48 1.11 

Significance level = p > 0.05  df = 94 

 Table 4.12.2 indicates that calculated t value 0.663 is less than table value  of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in the 

opinion of teachers of high schools of Punjab and Khyber Pakhtunkhwa regarding 

academic decision for developing skills, interest and aptitude among students in 

classroom activities. 

 

Table 4.12.3   Monitoring student activities  

Group N   SD t  

Punjab 48 3.35 1.21 
1.809 

KPK 48 3.75 0.91 

Significance level   = p > 0.05  df = 94 

 Table 4.12.3 indicates that calculated t value 1.809 is less than table value of  

1.98 at 0.05 levels. This shows that there is no statistically significant difference in 

opinion of teachers of high schools of Punjab, and Khyber Pakhtunkhwa, regarding 

academic decision making for monitoring student activities as per curriculum 

requirements.  
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 Table 4.12.4 Physical punishment to students  

Group N   SD t  

Punjab 48 3.92 0.85 
2.87 

KPK 48 3.35 1.06 

Significance level = p < 0.05  df = 94 

 Table 4.12.4 indicates that calculated t value 2.87 is greater than table value  

of 1.98 at 0.05 level. This shows that there is statistically significant difference in  

opinion of teachers of high schools regarding academic decision making for physical 

punishment to students in case of violation of rules in both  provinces. This difference 

is due to strict rules & regulations in Punjab to maintain standard and competition 

among schools as compared to KPK. 

4.13 Teachers’ opinion regarding supervision of teachers by head 

masters/mistresses 

Table 4.13.1 Guidance in selecting relevant material 

Group N   SD t  

Punjab 48 3.31 1.12 
0.35 

KPK 48 3.39 1.23 

Significance level = p > 0.05  df = 94 

 Table 4.13.1 indicates that calculated t value 0.35 is less, than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for providing guidance to teachers in selecting relevant 

material.  
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Table 4.13.2   Providing professional guidance in solving identified problems 

Group N   SD t  

Punjab 48 3.38 1.00 
0.102 

KPK 48 3.40 1.01 

Significance level = p > 0.05  df = 94 

 Table 4.13.2 indicates that calculated t value 0.102 is less than table value  of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab, regarding 

academic decision making for providing professional guidance in solving identified 

problems in both  provinces.  

Table 4.13.3 Evaluation and supervision of teachers 

Group N   SD t  

Punjab 48 3.63 0.73 
0.215 

KPK 48 3.58 1.13 

Significance level = p > 0.05  df = 94 

 Table 4.13.3 indicates that calculated t value 0.215 is less than table value  of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa, and Punjab regarding 

academic decision making for evaluating and supervising  teaching methods of 

teachers. 
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4.14 Teachers’ opinion regarding demonstration of lessons and experiments 

Table 4.14.1 Maintaining productive educational environment 

Group N   SD t  

Punjab 48 3.46 1.15 
0.538 

KPK 48 3.58 1.13 

Significance level = p > 0.05  df = 94 

 Table 4.14.1 indicates that calculated t value 0.538 is less than table value of 

1.98 at 0.05 levels. This shows that there is no statistically significant difference in 

opinion of teachers of high schools of Khyber Pakhtunkhwa, and Punjab, regarding 

academic decision making for maintaining productive educational environment.  

Table 4.14.2 Demonstration of lessons 

Group N   SD t  

Punjab 48 3.54 0.85 
0.519 

KPK 48 3.65 1.10 

Significance level = p > 0.05  df = 94 

 Table 4.14.2 indicates that t value is 0.519 which is less than tabulation value 

of 1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools of Khyber Pakhtunkhwa, and Punjab regarding 

academic decision making for demonstration of lessons in the classroom.  
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Table 4.14.3 Monitoring a teacher’s experimental demonstration  

Group N   SD t  

Punjab 48 3.52 0.83 
0.317 

KPK 48 3.58 1.09 

Significance level = p > 0.05  df = 94 

 Table 4.14.3 indicates that calculated t value 0.317 is less than table value  of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision regarding  for monitoring  teacher’s experimental demonstration in 

labs.  

Table 4.14.4 Demonstration of lessons and experiments  

Group N   SD t  

Punjab 48 3.54 0.85 
1.06 

KPK 48 3.33 1.06 

Significance level = p > 0.05  df = 94 

 Table 4.14.4 indicates that calculated t value 1.06 is less than table value of  

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for attractive demonstration of lessons and experiments in 

imparting educational activities.  
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4.15 Teachers’ opinion regarding supervision of curricular and co-curricular 

activities 

Table 4.15.1 Curricular and co-curricular activities  

Group N   SD t  

Punjab 48 3.60 0.84 
0562 

KPK 48 3.50 0.97 

Significance level = p > 0.05  df = 94 

 Table 4.15.1 indicates that calculated t value 0.562 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for planning curricular and co-curricular activities to 

implement curricula. 

Table 4.15.2 Designing techniques for effective timetable for co-curricular 

activities 

Group N   SD t  

Punjab 48 3.42 0.92 
0.438 

KPK 48 3.50 0.94 

Significance level = p > 0.05  df = 94 

 Table 4.15.2 indicates that calculated t value 0.438 is less than table value of 

1.98 at 0.05 levels. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for designing techniques to draw up an effective timetable 

for these activities. 
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Table 4.15.3 Designing curricular activities 

Group N   SD t  

Punjab 48 3.73 0.89 
0.686 

KPK 48 3.60 0.89 

Significance level = p > 0.05  df = 94 

 Table 4.15.3 indicates that calculated t value 0.686 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for curricular activities that is designed to enhance 

academic performance of the students. 

 

Table 4.15.4  Review of academic program  

Group N   SD t  

Punjab 48 4.02 1.03 
2.5 

KPK 48 3.58 0.58 

Significance level = p < 0.05  df = 94 

 Table 4.15.4 indicates that calculated t value 2.5 is greater than table value of 

1.98 at 0.05 level. This shows that there is statistically significant difference in 

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for review of the academic program about various 

activities. This difference is due to shortage of time and lengthy courses to cover. 
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Table 4.15.5   Curriculum evaluation 

Group N   SD t  

Punjab 48 4.08 0.58 
4.2 

KPK 48 3.33 1.08 

Significance level = p < 0.05  df = 94 

 Table 4.15.5 indicates that t value is 4.2 which is  greater than tabulation value 

of 1.98 at 0.05 level. This shows that there is statistically significant difference in the 

opinion of teachers of high schools regarding academic decision making used in  

method of curriculum evaluation in both provinces. This difference is due different 

techniques used in Punjab such as weekly test, monthly test, quizzes  e.t.c as 

compared to KPK. 

4.16 Teachers’ opinion regarding evaluation and assessment of students’ 

achievements 

Table 4.16.1 Effective evaluation of the students’ performance 

Group N   SD t  

Punjab 48 3.67 0.81 
0.613 

KPK 48 3.77 0.86 

Significance level = p > 0.05  df = 94 

 Table 4.16.1 indicates that calculated t value 0.613 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making for effective 

evaluation of  students in both  provinces.  
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Table 4.16.2 Assessing performance of teachers 

Group N   SD t  

Punjab 48 3.69 0.93 
0.307 

KPK 48 3.63 1.06 

Significance level = p > 0.05  df = 94 

 Table 4.16.2 indicates that calculated t value 0.307 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making used in 

assessing the performance of teachers in both provinces.  

Table 4.16.3 Enhance students’ achievement 

Group N   SD t  

Punjab 48 3.85 0.85 
0.36 

KPK 48 3.79 0.85 

Significance level = p > 0.05  df = 94 

 Table 4.16.3 indicates that calculated t value 0.36 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making to enhance 

student achievement in both provinces.  
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Table 4.16.4 Methods for curriculum evaluation 

Group N   SD t  

Punjab 48 3.83 0.56 
0.42 

KPK 48 3.77 0.86 

Significance level = p > 0.05  df = 94 

 Table 4.16.4 indicates that calculated t value 0.42 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools regarding academic decision making used to 

design method for curriculum evaluation in both  provinces.  

4.17 Teachers’ opinion regarding decision making for community 

participation  

Table 4.17.1 Establishing good relations with parents and the community 

Group N   SD t  

Punjab 48 3.19 1.02 
2.51 

KPK 48 3.69 0.93 

Significance level = p < 0.05  df = 94 

 Table 4.17.1 indicates that calculated t value 2.51 is greater than tabulation 

value of 1.98 at 0.05  level. This shows that there is statistically significant difference 

in  opinion of teachers of high schools regarding academic decision making for 

establishing good relations with parents and the community in both the provinces. 

This difference is because the teachers of KPK were more parents oriented than 

teachers of Punjab. 
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Table 4.17.2 Involvement of parents in academic decision making 

Group N   SD t  

Punjab 48 4.02 1.03 
2.5 

KPK 48 3.58 0.58 

Significance level = p < 0.05  df = 94 

 Table 4.17.2 indicates that calculated t value 2.5 is greater than table value   of 

1.98 at 0.05  level. This shows that there is statistically significant difference  the 

opinion of teachers of high schools regarding involvement of parents while academic 

decision making in both  provinces. This difference is due to positive response and 

participation of parents in Punjab. 

Table 4.17.3 Positive attitude of parents 

Group N   SD t  

Punjab 48 4.08 0.58 
4.2 

KPK 48 3.33 1.08 

Significance level = p < 0.05  df = 94 

 Table 4.17.3 indicates that calculated t value 4.2 is greater, than table value 

1.98 at 0.05  level. This shows that there is statistically significant difference in the 

opinion of teachers of high schools regarding academic decision making for positive 

attitude of parents towards educational institutions in both the provinces. This 

difference is due to parents’ participation in Punjab.  
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4.18 Teachers’ opinion regarding role of School Council/PTA in academic 

decision making at school level  

Table 4.18.1 Role of School Council for the identification needs of community 

Group N   SD t  

Punjab 48 3.58 0.82 
1.39 

KPK 48 3.31 1.08 

Significance level = p > 0.05  df = 94 

 Table 4.18.1 indicates that calculated t value 1.39 is less than table value 1.98 

at 0.05  level. This shows that there is no statistically significant difference in  opinion 

of teachers of high schools regarding academic decision making role of the School 

Council to help in identification of educational needs of community in both provinces.  

 

Table 4.18.2 Monitoring the preparation and completion of development projects 

Group N   SD t  

Punjab 48 3.56 0.79 
0.82 

KPK 48 3.39 1.14 

Significance level = p > 0.05  df = 94 

 Table 4.18.2 indicates that calculated t value 0.82 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making role of the 

School Council to monitor the preparation and completion of development projects in 

both provinces.  
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Table 4.18.3 Role of School Council in improving the academic performance of 

the students 

Group N   SD t  

Punjab 48 3.77 0.86 
1.44 

KPK 48 3.48 1.11 

Significance level = p > 0.05  df = 94 

 Table 4.18.3 indicates that calculated t value 1.44 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making. The role of 

School Council/PTA  is to assist the head of school in improving the academic 

performance of the students in both  provinces. 

Table 4.18.4 Use of school fund  

Group N   SD t  

Punjab 48 3.67 0.75 
0.256 

KPK 48 3.63 0.84 

Significance level = p > 0.05  df = 94 

 Table 4.18.4 indicates that calculated t value 0.256 is less than table value  of  

1.98 at 0.05 level. This shows that there is no statistically significant difference in the 

opinion of teachers of high schools regarding academic decision making role of the 

School Council to help the head of school in use of funds (FTF or any other) in both 

provinces. 
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4.19 Significant mean score differences of two provinces 

Table 4.19 Significant mean score differences of two provinces 

 Punjab 

  

KPK 

  

Setting targets for academic year 3.63 3.48 

Designing strategy to achieve objectives 4.00 3.17 

Equal distribution of work among staff members 3.25 3.31 

Performance appraisal of staff members 3.19 3.25 

Organizing and coordinating (internal and external) 

examinations 

3.46 3.83 

Developing skill, interest & aptitude among students 3.63 3.48 

Monitoring student activities 3.35 3.75 

Physical punishment to students 3.92 3.35 

Guidance to teachers in selecting relevant material 3.31 3.39 

Providing professional guidance to teachers in solving 

identified problems 

3.38 3.40 

Evaluation and supervision of teachers 3.63 3.58 

Maintaining productive educational environment 3.46 3.58 
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Monitoring a teacher’s experimental demonstration 3.52 3.58 

Demonstration of lessons and experiments 3.54 3.33 

Curricular and co-curricular activities 3.60 3.50 

Designing techniques for effective timetable for co-

curricular activities 

3.42 3.50 

Designing curricular activities 3.73 3.60 

Review of academic program 4.02 3.58 

Curriculum evaluation 4.08 3.33 

Effective evaluation of the students’ performance 3.67 3.77 

Assessing performance of teachers 3.69 3.63 

Enhance students’ achievement 3.85 3.79 

Methods for curriculum evaluation 3.83 3.77 

Establishing good relations with parents and the community 3.19 3.69 

Involvement of parents in academic decision making 4.02 3.58 

Positive attitude of parents 4.08 3.33 

Role of School Council for the identification needs of 

community 

3.58 3.31 

Monitoring the preparation and completion of development 

projects 

3.56 3.39 
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Role of School Council in improving the academic 

performance of the students 

3.77 3.48 

Use of school fund 3.67 3.63 

 

 Table 4.19 Indicates that mean score  for setting targets for academic year of  

Punjab is 3.63  and KPK is 3.48. Designing strategy to achieve objectives mean score 

of Punjab is  4.00 and KPK is 3.17. Equal distribution of work among staff members 

mean score of Punjab is 3.25 and KPK is 3.31. Performance appraisal of staff 

members mean score of Punjab is 3.19 and KPK is 3.25. Organizing and coordinating 

(internal and external) examinations mean score of Punjab is 3.46 and KPK is 3.83. 

Developing skill, interest & aptitude among students mean scores of Punjab is 3.63 

and KPK is 3.48. Monitoring student activities mean score of Punjab is 3.35 and KPK 

is 3.57. Physical punishment to students mean score of Punjab is 3.92 and KPK  is 

3.35. Guidance to teachers in selecting relevant material mean score of Punjab is 3.31 

and KPK is 3.39. Providing professional guidance to teachers in solving identified 

problems mean score of Punjab is 3.38 and KPK is 3.40. Evaluation and supervision 

of teachers mean score of Punjab is 3.63 and KPK is 3.58. Maintaining productive 

educational environment mean score of Punjab is 3.46 and KPK is 3.58. Monitoring a 

teacher’s experimental demonstration mean score of Punjab is 3.52 and KPK is 3.58. 

Demonstration of lessons and experiments mean score of Punjab is 3.54 and KPK is 

3.33. Curricular and co-curricular activities mean score of Punjab is  3.60 and KPK is 

3.50. Designing techniques for effective timetable for co-curricular activities  mean 

score of Punjab is 3.42 and KPK is 3.50 . Designing curricular activities mean score 

of Punjab is 3.73 and KPK is 3.60 . Review of academic program mean score of 
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Punjab is 4.02 and KPK is 3.58 . Curriculum evaluation mean score of Punjab is 4.08 

and KPK is 3.33. Effective evaluation of the students’ performance mean score of 

Punjab is 3.67 and KPK is 3.77. Assessing performance of teachers mean score of 

Punjab is 3.69 and KPK is 3.63. Enhance students’ achievement mean score of Punjab 

is 3.85 and KPK is 3.79. Establishing good relations with parents and the community 

mean score of Punjab is 3.19 and KPK is 3.69. Involvement of parents in academic 

decision making mean score of Punjab is 4.02 and KPK is 3.58 . Role of School 

Council for the identification needs of community mean score of Punjab is 3.58 and 

KPK is 3.31. Monitoring the preparation and completion of development projects 

mean score of Punjab is 3.56 and KPK is 3.39. Role of School Council in improving 

the academic performance of the students mean score of Punjab is 3.77 and KPK is 

3.48 . Use of school fund mean score of Punjab is 3.67 and KPK is 3.63. 

4.20 Similarities and dissimilarities in academic decision making 

The fourth objective was designed: 

To examine similarities and dissimilarities in public high schools regarding academic 

decision making practices of Punjab and Khyber Pakhtunkhwa. 

          The above objective was addressed through the hypothesis: 

 

Test of the hypothesis  

Ho1: There may not be  significant difference in the mean academic decision 

making practices scores in public high schools of Punjab and Khyber Pakhtunkhwa. 

Table 4.20.1 Current academic decision making practices 
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Group N   SD t  

Punjab 48 4.00 0.58 
0.37 

KPK 48 1.86 1.05 

Significance level = p > 0.05  df = 94  

 Table 4.20.1 indicates that calculated t value is 0.37 which is less than table 

value of 1.98 at 0.05 level . This shows that there is no statistically significant 

difference in the mean academic decision making practices scores in high schools of 

Punjab and Khyber Pakhtunkhwa. Therefore Ho:1 is accepted.  

H1: There is  significant difference in the mean academic decision making 

practices scores in public high schools of Punjab and Khyber Pakhtunkhwa. 

Table 4.20.2 Current academic decision making practice 

Group N   SD t  

Punjab 48 4.08 0.58 
4.2 

KPK 48 3.33 1.08 

Significance level = p < 0.05  df = 94 

 Table 4.20.2 indicates that calculated t value 4.2 is greater, than table value 

1.98 at 0.05  level. This shows that there is  statistically significant difference in the 

mean academic decision making practices scores in high schools of Punjab and 

Khyber Pakhtunkhwa. Therefore H1 is rejected.  

H02 : There may  be no differences  regarding  academic decision making practices 

scores in public high schools of Punjab and Khyber Pakhtunkhwa 

Table 4.20.3 Differences regarding academic decision making practices 
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Group N   SD t  

Punjab 48 3.83 0.56 
0.42 

KPK 48 3.77 0.86 

Significance level = p > 0.05  df = 94 

 Table 4.20.3 indicates that calculated t value 0.42 is less than table value of 

1.98 at 0.05 level. This shows that there is no difference in the mean academic 

decision making practices scores in high schools of Punjab and Khyber Pakhtunkhwa. 

Therefore Ho:2 is accepted. 

H2 : There may be  differences  regarding  academic decision making practices scores 

in public high schools of Punjab and Khyber Pakhtunkhwa. 

Table 4.20.4 differences regarding academic decision making practices 

Group N   SD t  

Punjab 48 4.08 0.58 
4.2 

KPK 48 3.33 1.08 

Significance level = p < 0.05  df = 94 

 Table 4.20.4 indicates that t value is 4.2 which is  greater than tabulation value 

of 1.98 at 0.05 level. This shows that there is statistically significant  difference in the 

mean academic decision making practices scores in high schools of Punjab and 

Khyber Pakhtunkhwa. Therefore H2 is rejected. 
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CHAPTER 5 

 

SUMMARY FINDINGS CONCLUSIONS DISCUSSION 

AND RECOMMENDATIONS 

 

5.1 SUMMARY 

         The study was designed to  compare the current academic decision making 

practices in high schools of public sector in the Punjab, and Khyber Pakhtunkhwa. To 

materialize, research objectives were developed (i) to explore current academic 

decision making practices in public high schools of Punjab.  (ii) to find out current 

academic decision making practices in public high schools of  Khyber Pakhtunkhwa. 

(iii) to compare  current academic decision making practices in public high schools of 

Punjab and  Khyber Pakhtunkhwa. (iv) to examine similarities and dissimilarities in 

public high schools regarding academic decision making of Punjab and Khyber 

Pakhtunkhwa. The hypothesis was also designed (i) there may not be  significant 

difference in  academic decision making practices in public highs schools of Punjab 

and Khyber Pakhtunkhwa . (ii) there may be significant difference in  academic 

decision making practices in public highs schools of Punjab and Khyber Pakhtunkhwa  

(iii) there may not be difference in academic decision making in public highs schools 

of Punjab and Khyber Pakhtunkhwa .(iv) there may be differences in academic 

decision making in public highs schools of Punjab and Khyber Pakhtunkhwa . 
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             The population comprised of  663 public high schools in three districts of  

Punjab and 311 public high schools in three districts of Khyber Pakhtunkhwa and 

there were total 10,953 teachers in three districts of Punjab and total 3,997 teachers in 

three districts of  Khyber Pakhtunkhwa. Simple random  sampling technique was used 

to select sample of the study. Total 96 heads masters/mistresses, 24 (6.1 %) head 

masters of Punjab and 24  (11.7 %) head masters of Khyber Pakhtunkhwa.24 (8.8 %) 

head mistresses of Punjab and 24 (22.6 %) head mistresses of Khyber Pakhtunkhwa 

and 96 teachers of public high schools 24( 0.3 %) male teachers of Punjab and 24 (0.8 

%)  male teachers of Khyber Pakhtunkhwa and 24 (0.4 %) female  teachers of  Punjab 

and 24 (1.8 %) female teachers of Khyber Pakhtunkhwa  were selected from three 

districts of Punjab and three districts of Khyber Pakhtunkhwa for this study. The 

sample size was thus 192. The analysis of the data was made by calculating  sample 

independent t test and  two dimensional chi-square for drawing findings and 

conclusions. 

 

5.2 FINDINGS 

5.2.1 Overall management of the school 

i) Planning of objectives of the school the calculated value of 2 was 

0.33 which was non-significant, which means that there is no statistically 

significant difference of opinion of heads masters/mistresses of both provinces 

(Table 4.2.1) 

ii) Setting target for academic year the calculated value of 2 0.09 which 

was non-significant, which means, that there is no statistically significant 
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difference of opinion of head masters/mistresses of both provinces. (Table 

4.2.2) 

iii) Design strategy to achieve objectives the calculated value of 2 was 

0.09which was non-significant, which means that there is no statistically 

significant difference of head masters/mistresses of high schools of both 

provinces. (Table 4.2.3) 

iv) Equal distribution of work among staff members the calculated value 

of 2 was 0.70 which was non-significant, which means that there is no 

statistically significant difference of opinion of head masters/mistresses of 

high schools of both provinces.  (Table 4.2.4) 

v) Performance approval of staff members the calculated value of 2 was 

0.18 which was non-significant which means that there is no statistically 

significant difference of opinion of head masters/mistresses of both provinces. 

(Table 4.2.5) 

vi) Data indicates that the calculated t value 0.663 is less than table value 

of  1.98 at 0.05  level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Punjab, and 

KhyberPakhtunkhwa, regarding academic decision making for setting targets 

for academic year. (Table 4.11.1) 

vii) Data indicates that calculated t value 1.27 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Punjab and Khyber 
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Pakhtunkhwa regarding academic decision making for designing strategy to 

achieve objectives in their schools. . (Table 4.11.2) 

viii) Data indicates that t value is 0.276 which is less, than tabulation value 

of 1.98 at 0.05  level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Punjab and Khyber 

Pakhtunkhwa regarding academic decision making for equal distribution of 

work among staff members. (Table 4.11.3) 

ix) It was found that t value is 0.288 which is less than tabulation value of  

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Punjab and Khyber 

Pakhtunkhwa regarding academic decision making for performance appraisal 

of staff members. (Table 4.11.4) 

5.2.2 Supervision of students 

i) The students had direct access to heads incase of problem the 

calculated value of 2 was 0.55 which was non-significant, which means that 

there is no statistically significant difference of views of head 

masters/mistresses of both provinces. (Table 4.3.1) 

ii) Incase of violation of rules and regulations students are punished the 

calculated value of 2 was 4.00 which were significant, which means that 

there is statistically significant difference of views of head masters/mistresses 

of both provinces. According to head masters/mistresses, physical punishment 

is prohibited but incase of violation of rules & regulations the 
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headmasters/mistresses use stick, hand or they verbally stop the student from 

violation. (Table 4.3.2) 

iii) Data indicates that calculated t value 2.04 is greater than table value of 

1.98 at 0.05    level. This shows that there is statistically significant difference 

in opinion of teachers of high schools of both provinces regarding academic 

decision for organizing and coordinating (internal and external) examination. 

This difference is because in Punjab more weekly tests, quizzes and monthly 

tests are held but in KPK in most schools only external evaluation take place. 

(Table 4.12.1) 

iv) It was found that calculated t value 0.663 is less than table value  of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in the opinion of teachers of high schools of Punjab and Khyber 

Pakhtunkhwa regarding academic decision for developing skills, interest and 

aptitude among students in classroom activities .(Table 4.12.2) 

v) Data indicates that  calculated t value 1.809 is less than table value of  

1.98 at 0.05 levels. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Punjab, and Khyber 

Pakhtunkhwa regarding academic decision making for monitoring student 

activities as per curriculum requirements. (Table 4.12.3) 

vi) It was found that calculated t value 2.87 is greater than table value of 

1.98 at 0.05 level. This shows that there is statistically significant difference in 

opinion of teachers of high schools regarding academic decision making for 

physical punishment to students in case of violation of rules in both provinces. 
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This difference is due to strict rules & regulations in Punjab to maintain 

standard and competition among schools as compared to KPK. (Table 4.12.4) 

5.2.3 Supervision of teachers 

i) Assign subject to teachers according  to professional skills the 

calculated value of 2 was 1.64 which was non-significant, which means that 

there is no statistically significant difference of opinion of head 

masters/mistresses of high schools of both provinces. (Table 4.4.3) 

ii) Provide guidance to teachers in selecting relevant material the 

calculated value of 2 was 0.24 which was non-significant, which means that 

there is no statistically significant difference of opinion of head 

masters/mistresses of both provinces. (Table 4.4.4) 

iii) Check teachers during classroom session the calculated value of 2 

was 0.18 which was non-significant, which means that there is no statistically 

significant difference of opinion of head masters/mistresses of high schools of 

both provinces.(Table 4.4.5) 

iv) Appraisal of teachers on showing good performance the calculated 

value of 2 was 0.17 which was non-significant, which means that there is no 

statistically significant difference of opinion of head masters/mistresses of 

both provinces. (Table 4.4.6) 

v) It was found that calculated t value 0.35 is less, than table value of 1.98 

at 0.05 level . This shows that there is no statistically significant difference in 

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab 
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regarding academic decision making for providing guidance to teachers in 

selecting relevant material. (Table 4.13.1) 

vi) Data shows that calculated t value 0.102 is less than table value of 1.98 

at 0.05 level. This shows that there is no statistically significant difference in  

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab, 

regarding academic decision making for providing professional guidance in 

solving identified problems in both  provinces.  (Table 4.13.2) 

vii) It was found that calculated t value 0.215 is less than table value  of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Khyber Pakhtunkhwa, and 

Punjab regarding academic decision making for evaluating and supervising 

teaching methods of teachers. (Table 4.13.3) 

5.2.4 Academic decision making for co-curricular activities 

i) Availability of playground the calculated value of 2 was 4.6 which 

was significant, which means that there is statistically significant difference of 

opinion of head masters/mistresses of high schools of both provinces this 

difference indicates more available resources in Punjab province. (Table 4.5.1) 

ii) Availability of PTI the calculated value of 2 was 4.00 which were 

significant, which means that there is statistically significant difference of 

opinion of head masters/mistresses of high schools of both provinces this 

difference is due to the distribution of work according to their professional 

skills. (Table 4.5.2) 
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iii) Involvement of teachers in co curricular activities the calculated value 

of 2 was 0.33 which was non-significant, which means that there is no 

statistically significant difference of opinion of head masters/mistresses of 

high schools of both provinces . (Table 4.5.3) 

iv) Follow time table of co curricular activities given by authority the 

calculated value of 2 was 0.30 which was non-significant, which means that 

there is no statistically significant difference of opinion of head 

masters/mistresses of both provinces. (Table 4.5.4) 

v) Parents co operation in co curricular activities the calculated value of 

2 was 4.63 which was  significant, which means that there is statistically 

significant difference of opinion of  head masters/mistresses of both  provinces 

this difference indicates positive response of parents in academic decision 

making more frequent visit shows interest of parents in Punjab province. 

(Table 4.5.5) 

vi) Naat competition the calculated value of 2 was 0.24 which was non-

significant, which means that there is no statistically significant difference of 

opinion of head masters/mistresses of both provinces. (Table 4.5.6) 

vii) Quizzes arranged in school the calculated value of 2 was 1.24 which 

was non-significant, which means that there is no statistically significant 

difference of opinion of head masters/mistresses of both provinces. (Table 

4.5.7) 

viii) Story writing  arranged in school the calculated value of 2 was12.09 

which was  significant, which means that there is statistically significant 
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difference of opinion of  head masters/mistresses of both  provinces this 

difference is due to preference given by Punjab province to co-curricular 

activities than KPK.  (Table 4.5.8) 

ix) Celebration of Independence day the calculated value of 2 was 1.52 

which was non-significant, which means that there is no statistically 

significant difference of view of head masters/mistresses of both provinces. 

(Table 4.5.9) 

x) Cricket game arranged for students the calculated value of 2 was 4.00 

which were significant, which means that there is statistically significant 

difference of opinion of head masters/mistresses of both provinces. This 

difference is due to availability of playground for students. (Table 4.5.10) 

xi) Basket ball arrange for students the calculated value of 2 was 10.12 

which were significant which means that there is statistically significant 

difference of opinion of head masters/mistresses of high schools of both 

provinces. This difference is due to more preference given by Punjab province 

to co-curricular activities than in KPK. (Table 4.5.11) 

xii) Tennis game arrange for students the calculated value of 2 was 10.12 

which were significant, which means that there is statistically significant 

difference of opinion of head masters/mistresses of high schools of both 

provinces. This difference is due to more preference given to variety of co-

curricular activities such as basketball, tennis   etc in Punjab province than 

KPK. The other games arranged at school are walliball , football e.t.c.( Table 

4.5.12) 
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xiii) It was found that calculated t value 0.562 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools of Khyber Pakhtunkhwa and 

Punjab regarding academic decision making for planning curricular and co-

curricular activities to implement curricula.(Table 4.15.1) 

xiv) Data indicates that calculated t value 0.438 is less than table value of 

1.98 at 0.05 levels. This shows that there is no statistically significant 

difference in  opinion of teachers of high schools of Khyber Pakhtunkhwa and 

Punjab regarding academic decision making for designing techniques to draw 

up an effective timetable for these activities. (Table 4.15.2) 

xv) It was also found that calculated t value 0.686 is less than table value 

of 1.98 at 0.05 level. This shows that there is no statistically significant 

difference in  opinion of teachers of high schools of Khyber Pakhtunkhwa and 

Punjab regarding academic decision making for curricular activities that is 

designed to enhance academic performance of the students. (Table 4.15.3) 

xvi) Data shows that calculated t value 2.5 is greater than table value of 

1.98 at 0.05 level. This shows that there is statistically significant difference in 

opinion of teachers of high schools of Khyber Pakhtunkhwa and Punjab 

regarding academic decision making for review of the academic program 

about various activities. This difference is due to shortage of time and lengthy 

courses to cover. (Table 4.15.4) 

xvii) It was found that t value is 4.2 which is  greater than tabulation value 

of 1.98 at 0.05 level. This shows that there is statistically significant difference 

in the opinion of teachers of high schools regarding academic decision making 



 

125 

used in method of curriculum evaluation in both provinces. This difference is 

due different techniques used in Punjab such as weekly test, monthly test, 

quizzes  e.t.c as compared to KPK. (Table 4.15.5) 

5.2.5 Demonstration of lessons and experiments 

i) It was found that  t value 0.538 is less than table value of 1.98 at 0.05 

levels. This shows that there is no statistically significant difference in opinion 

of teachers of high schools of Khyber Pakhtunkhwa, and Punjab, regarding 

academic decision making for maintaining productive educational 

environment. (Table 4.14.1) 

ii) Data shows that that t value is 0.519 which is less than tabulation value 

of 1.98 at 0.05 level. This shows that there is no statistically significant 

difference in  opinion of teachers of high schools of Khyber Pakhtunkhwa, and 

Punjab regarding academic decision making for demonstration of lessons in 

the classroom. (Table 4.14.2) 

iii) It was found that t value 0.317 is less than table value  of 1.98 at 0.05 

level. This shows that there is no statistically significant difference in  opinion 

of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision regarding  for monitoring  teacher’s experimental 

demonstration in labs.  (Table 4.14.3) 

iv) Data indicates that t value 1.06 is less than table value of  1.98 at 0.05 

level. This shows that there is no statistically significant difference in  opinion 

of teachers of high schools of Khyber Pakhtunkhwa and Punjab regarding 

academic decision making for attractive demonstration of lessons and 

experiments in imparting educational activities. (Table 4.14.4) 
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5.2.6 Evaluation and assessment of student achievement 

i) It was found that calculated t value 0.613 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools regarding academic decision 

making for effective evaluation of students in both provinces.  (Table 4.16.1) 

ii) Data indicates that calculated t value 0.307 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools regarding academic decision 

making used in assessing the performance of teachers in both provinces.  

(Table 4.16.2).  

iii) It was found that calculated t value 0.36 is less than table value of 1.98 

at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making to 

enhance student achievement in both provinces.  (Table 4.16.3) 

iv) It was also found that calculated t value 0.42 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant 

difference in opinion of teachers of high schools regarding academic decision 

making used to design method for curriculum evaluation in both provinces. 

(Table 4.16.4) 

5.2.7 Academic decision making for community participation 

i) Parents involvement in academic decision making the calculated value 

of 2 was 12.09 which were significant, which means that there is statistically 

significant difference of opinion of head masters/mistresses of high schools of 
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both provinces. This difference shows interest and participation of parents of 

Punjab province is more. (Table 4.6.1) 

ii) Parents respond positively while academic decision making the 

calculated value of 2 was 4.00 which were significant, which means that 

there is statistically significant difference of opinion of head 

masters/mistresses of high schools of both provinces. (Table 4.6.2) 

iii) Parents show appreciation the calculated value of 2 was 10.74 which 

were significant, which means that there is statistically significant difference 

in the opinion of head masters/mistresses of high schools of both provinces. 

This difference shows interest of parents by frequent visit and involvement. 

(Table 4.6.3) 

iv) Frequent visit of parents the calculated value of 2 was 20.20 which 

were significant, which means that there is statistically significant difference 

of opinion of both head masters/mistresses of high schools of both provinces. 

This difference shows interest of parents by frequent visits and involvement in 

curricular and co curricular activities.  (Table 4.6.4) 

v) Parental complaints the calculated value of 2 was 3.00 which were 

significant, which means that there is statistically significant difference of 

head masters/mistresses of both provinces. This difference is due to parent’s 

involvement and parent’s frequent visit to school. This difference is due 

frequent visit of parents and awareness of parents of Punjab province is more 

than KPK. (Table 4.6.5) 
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vi) Criticism of Parents  the calculated value of 2 was 6.40 which were 

significant, which means that there is statistically significant difference in the 

opinion of head masters/mistresses of high schools of both provinces. This 

difference is due to less attention given to school activities in KPK province. 

(Table 4.6.6) 

vii) Data indicates that calculated t value 2.51 is greater than tabulation 

value of 1.98 at 0.05  level. This shows that there is statistically significant 

difference in  opinion of teachers of high schools regarding academic decision 

making for establishing good relations with parents and the community in both 

the provinces. This difference is because the teachers of KPK were more 

parent oriented than teachers of Punjab.  (Table 4.17.1) 

viii) It was found that calculated t value 2.5 is greater than table value   of 

1.98 at 0.05  level. This shows that there is statistically significant difference 

in opinion of teachers of high schools regarding involvement of parents while 

academic decision making in both provinces. This difference is due to positive 

response and participation of parents in Punjab. (Table 4.17.2) 

ix) It was found that calculated t value 4.2 is greater, than table value 1.98 

at 0.05  level. This shows that there is statistically significant difference in the 

opinion of teachers of high schools regarding academic decision making for 

positive attitude of parents towards educational institutions in both the 

provinces. This difference is due to parents’ participation in Punjab.  (Table 

4.17.3) 
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5.2.8 Role of School Council/PTA in the academic decision making at school 

level 

i) Monitor attendance of teachers and other staff members the calculated 

value of 2 was 0.04 which was non-significant, which means that there is no 

statistically significant difference in the opinion of head masters/mistresses of 

high schools of both  provinces.  (Table 4.7.1) 

ii) Enhance enrollment of students the calculated value of 2 was 0.67 

which was non-significant, which means that there is no statistically 

significant difference in the opinion of   head masters/mistresses of high 

schools of both provinces. (Table 4.7.2) 

iii) High light importance of education  for parents the calculated value of 

2 was 0.04 which was non-significant, which means that there is no 

statistically significant difference in the opinion of head masters/mistresses of 

high schools of both provinces. (Table 4.7.3) 

iv) Motivate and assist school administration for conducting co curricular 

activities the calculated value of 2 was 0.17 which was non-significant, 

which means that there is no statistically significant difference in the opinion 

of head masters/mistresses of high schools of both provinces. (Table 4.7.4) 

v) Take steps for safe guarding rights of students and teachers the 

calculated value of 2 was 9.27 which was non-significant, which means that 

there is statistically significant difference in the opinion of head 

masters/mistresses of high schools of both provinces. This difference is due to 

less preference given to school council/PTA in KPK. (Table 4.7.5) 
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vi) Monitor Books and scholarships for students the calculated value of 2 

was 0.71 which was non-significant, which means that there is no statistically 

significant difference in the opinion of head masters/mistresses of high schools 

of both provinces. (Table 4.7.6) 

vii) Proper use of school building and vacant places the calculated value of 

2 was 0.30 which was non-significant, which means that there is no 

statistically significant difference in opinion of head masters/mistresses of 

high schools of both provinces. (Table 4.7.7) 

viii) Monitor the preparation and completion of  development projects the 

calculated value of 2 was 1.34 which was non-significant, which means that 

there is no statistically significant difference in opinion of head 

masters/mistresses of high schools of both provinces. (Table 4.7.8) 

ix) Use of funds the calculated value of 2 was 2.57 which was non-

significant, which means that there is no statistically significant difference in 

opinion of head masters/mistresses of high schools of both provinces.  (Table 

4.7.9) 

x) It was found that t value 1.39 is less than table value 1.98 at 0.05  level. 

This shows that there is no statistically significant difference in  opinion of 

teachers of high schools regarding academic decision making role of the 

School Council to help in identification of educational needs of community in 

both provinces. (Table 4.18.1) 

xi) Data indicates that calculated t value 0.82 is less than table value of 

1.98 at 0.05 level. This shows that there is no statistically significant 
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difference in opinion of teachers of high schools regarding academic decision 

making role of the School Council to monitor the preparation and completion 

of development projects in both provinces. (Table 4.18.2) 

xii) It was found that calculated t value 1.44 is less than table value of 1.98 

at 0.05 level. This shows that there is no statistically significant difference in 

opinion of teachers of high schools regarding academic decision making. The 

role of School Council/PTA  is to assist the head of school in improving the 

academic performance of the students in both  provinces. (Table 4.18.3) 

xiii) Data show that calculated t value 0.256 is less than table value  of  1.98 

at 0.05 level. This shows that there is no statistically significant difference in 

the opinion of teachers of high schools regarding academic decision making 

role of the School Council to help the head of school in use of funds (FTF or 

any other) in both provinces.  (Table 4.18.4) 

5.2.9 The  current academic decision making practices of Punjab  and Khyber 

Pakhtunkhwa 

             Overall management of their institutions The calculated value of 2 was 0.00 

which was non-significant, which means that there is no statistically significant 

difference in opinion of   head masters/mistresses of high schools of both provinces. 

Supervised the students the calculated value of 2 was 0.76 which was non-

significant, which means that there is no statistically significant difference in opinion 

of head masters/mistresses of high schools of both provinces. Supervised teachers the 

calculated value of 2 was 2.35 which was non-significant, which means that there is 

no statistically significant difference in opinion of   head masters/mistresses of high 

schools of both provinces. Demonstrated the lessons and experiments the calculated 
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value of 2 was 2.78 which was non-significant, which means that there is no 

statistically significant difference in opinion of   head masters/mistresses of high 

schools of both provinces. Supervised the curricular and co-curricular activities in 

their schools the calculated value of 2 was 4.23 which was significant, which means 

that there is statistically significant difference in opinion of   head masters/mistresses 

of high schools of both provinces .Evaluated and assessed student achievement the 

calculated value of 2 was 0.61 which was non-significant, which means that there is 

no statistically significant difference in opinion of head masters/mistresses of high 

schools of both provinces. Academic decision making  for community participation 

the calculated value of 2 was 1.52 which was non-significant, which means that 

there is no statistically significant difference in opinion of   head masters/mistresses of 

high schools of both provinces. Academic decisions regarding role of the School 

Council and Parent Teachers Association the calculated value of 2 was 0.35 which 

was non-significant, which means that there is no statistically significant difference in 

opinion of   head masters/mistresses of high schools of both provinces. (Table 4.9.1) 

5.2.10 Compare current academic decision making practices 

           The view that academic decision making practice was used for over all 

management in high schools. The calculated value of 2 was 0.02 which was non-

significant, which means that there is no statistically significant difference in opinion 

of   head masters/mistresses of high schools of both provinces. Academic decision 

making regarding supervision of the students The calculated value of 2 was 0.36 

which was non-significant, which means that there is no statistically significant 

difference in opinion of   head masters/mistresses of high schools of both provinces. 

Academic decision making practices for supervision of teachers The calculated value 
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of 2 was 0.05 which was non-significant, which means that there is no statistically 

significant difference in opinion of   head masters/mistresses of high schools of both 

provinces. Academic decision making, regarding demonstration of lessons and 

experiments respectively The calculated value of 2 was 0.79 which was non-

significant, which means that there is no statistically significant difference in opinion 

of   head masters/mistresses of high schools of both provinces. Academic decision for 

supervision of curricular and co-curricular activities the calculated value of 2 was 

0.77 which was non-significant, which means that there is no statistically significant 

difference in opinion of head masters/mistresses of high schools of both provinces. 

The evaluation and assessment of students achievement The calculated value of 2 

was 0.02 which was non-significant, which means that there is no statistically 

significant difference in opinion of head masters/mistresses of high schools of both 

provinces. Academic decision making for community participation at school level the 

calculated value of 2 was 0.53 which was non-significant, which means that there is 

no statistically significant difference in opinion of   head masters/mistresses of high 

schools of both provinces. Academic decision making regarding role of the School 

Council in the development of high schools The calculated value of 2 was 0.19 

which was non-significant, which means that there is no statistically significant 

difference in opinion of   head masters/mistresses of high schools of both provinces. 

                It is appears from the data, that similar academic decision making practices 

were used in both the provinces in high schools. (Table 4.8.1) 

5.2.11 Significance  mean score differences of two provinces 

 Mean score  for setting targets for academic year of  Punjab is 3.63  and KPK 

is 3.48. Designing strategy to achieve objectives mean score of Punjab is  4.00 and 
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KPK is 3.17. Equal distribution of work among staff members mean score of Punjab 

is 3.25 and KPK is 3.31. Performance appraisal of staff members mean score of 

Punjab is 3.19 and KPK is 3.25. Organizing and coordinating (internal and external) 

examinations mean score of Punjab is 3.46 and KPK is 3.83. Developing skill, interest 

& aptitude among students mean scores of Punjab is 3.63 and KPK is 3.48. 

Monitoring student activities mean score of Punjab is 3.35 and KPK is 3.57. Physical 

punishment to students mean score of Punjab is 3.92 and KPK  is 3.35. Guidance to 

teachers in selecting relevant material mean score of Punjab is 3.31 and KPK is 3.39. 

Providing professional guidance to teachers in solving identified problems mean score 

of Punjab is 3.38 and KPK is 3.40. Evaluation and supervision of teachers mean score 

of Punjab is 3.63 and KPK is 3.58. Maintaining productive educational environment 

mean score of Punjab is 3.46 and KPK is 3.58. Monitoring a teacher’s experimental 

demonstration mean score of Punjab is 3.52 and KPK is 3.58. Demonstration of 

lessons and experiments mean score of Punjab is 3.54 and KPK is 3.33. Curricular 

and co-curricular activities mean score of Punjab is  3.60 and KPK is 3.50. Designing 

techniques for effective timetable for co-curricular activities  mean score of Punjab is 

3.42 and KPK is 3.50 . Designing curricular activities mean score of Punjab is 3.73 

and KPK is 3.60 . Review of academic program mean score of Punjab is 4.02 and 

KPK is 3.58 . Curriculum evaluation mean score of Punjab is 4.08 and KPK is 3.33. 

Effective evaluation of the students’ performance mean score of Punjab is 3.67 and 

KPK is 3.77. Assessing performance of teachers mean score of Punjab is 3.69 and 

KPK is 3.63. Enhance students’ achievement mean score of Punjab is 3.85 and KPK 

is 3.79. Establishing good relations with parents and the community mean score of 

Punjab is 3.19 and KPK is 3.69. Involvement of parents in academic decision making 

mean score of Punjab is 4.02 and KPK is 3.58 . Role of School Council for the 
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identification needs of community mean score of Punjab is 3.58 and KPK is 3.31. 

Monitoring the preparation and completion of development projects mean score of 

Punjab is 3.56 and KPK is 3.39. Role of School Council in improving the academic 

performance of the students mean score of Punjab is 3.77 and KPK is 3.48 . Use of 

school fund mean score of Punjab is 3.67 and KPK is 3.63. 

5.2.12 Similarities and dissimilarities in academic decision making 

i) Calculated t value is 0.37 which is less than table value of 1.98 at 0.05 level . 

This shows that there is no statistically significant difference in the mean 

academic decision making practices scores in high schools of Punjab and 

Khyber Pakhtunkhwa. Therefore Ho:1 is accepted. (Table 4.19.1) 

ii) Calculated t value 4.2 is greater, than table value 1.98 at 0.05  level. This 

shows that there is  statistically significant difference in the mean academic 

decision making practices scores in high schools of Punjab and Khyber 

Pakhtunkhwa. Therefore H1 is rejected. (Table 4.19.2) 

iii) Calculated t value 0.42 is less than table value of 1.98 at 0.05 level. This 

shows that there is no difference in the mean academic decision making 

practices scores in high schools of Punjab and Khyber Pakhtunkhwa. 

Therefore Ho:2 is accepted. (Table 4..19.3) 

iv)     Calculated  t value is 4.2 which is  greater than tabulation value of 1.98 at 0.05 

level. This shows that there is statistically significant  difference in the mean 

academic decision making practices scores in high schools of Punjab and 

Khyber Pakhtunkhwa. Therefore H2 is rejected. (Table 4.19.4) 
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5.3 CONCLUSIONS 

On the basis of findings of the study the following conclusions were drawn:- 

Objective 1 and 2:  To explore current academic decision making practices of 

public high schools of Punjab and Khyber Pakhtunkhwa.  

x) Overall management of their institutions. 

xi) Supervision of the students. 

xii) Supervisions of teachers. 

xiii) Demonstration of the lessons and experiments. 

xiv) Supervision of the curricular and co-curricular activities. 

xv) Assessment of student achievement. 

xvi) Decision making for community participation. 

xvii)  Academic decisions regarding role of the School Council and Parent 

 Teachers Association. 

Objective 3: Compare current academic decision making practices in Punjab 

and Khyber Pakhtunkhwa. 

 Current academic decision making practices in Punjab and KPK are almost 

same. The current academic decision making practices include planning  objectives 

for the institution , setting a target for academic year, equal distribution of work 

among staff members, student supervision, teacher supervision, role of School 

Council/PTA, demonstration of lessons and experiments, and community 

participation 
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5.3.1 Over all management of the schools 

 The head masters/mistresses, being over all management Incharge of the 

schools, planned objectives and fixed targets for the academic year. They also 

designed strategy to achieve objectives in their schools. Academic decisions were 

made for equal distribution of work among staff members, and for performance 

appraisal of the staff members. 

5.3.2 Supervision of the students 

 Academic decisions were made for supervision of the students; therefore, head 

masters/mistresses organized, and coordinated (internal and external) examinations. 

They also made decisions for developing skill, interest and aptitude among students in 

classroom activities. Moreover, decisions are made for physical punishment to 

students in case of violation of rules. Head masters/mistresses provided direct access 

to the students in case of problems. 

5.3.3 Supervision of teachers 

 Head masters/mistresses supervised the teachers in academic decision making, 

by providing guidance in selecting relevant material and by providing professional 

guidance in solving identified problems. Academic decisions were made for 

evaluating and supervising the teaching methods of teachers. Head masters/mistresses 

assigned subjects to teachers according to their professional skills. Head 

masters/mistresses also provided guidance to teachers, in selecting relevant material. 

Head masters/mistresses checked teachers during classroom sessions. Head 

masters/mistresses made decisions regarding performance appraisal of the teachers.  
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5.3.4 Academic decision making practices regarding supervision of curricular 

and co-curricular activities 

 Academic decision making practices are made regarding supervision of 

curricular and co-curricular activities in the both the provinces. Academic decisions 

are made regarding planning curricular and co-curricular activities to implement 

curricula, designing techniques to draw up an effective timetable for these activities, 

academic decisions for curricular activities are designed to enhance academic 

performance of the students, review the academic program about various activities, 

academic decision making are used in method of curriculum evaluation, and 

playgrounds were available in the schools. The School Council in Punjab and Parents 

Teachers Association were available in the schools. Head masters/mistresses involved 

the teachers in co-curricular activities. Head masters/mistresses followed the timetable 

of co-curricular activities given by the authority. Parents cooperated in co-curricular 

activities. Naat competitions were arranged in schools annually, co-curricular activity 

such as quizzes were arranged in schools.  Co-curricular activity of story writing was 

arranged in schools, co-curricular activity such as celebration of Independence Day 

was arranged in schools. Cricket game, basketball game and tennis were arranged for 

students. 

5.3.5 Academic decisions are made regarding demonstration of lessons and 

experiments. 

 Academic decisions are made regarding demonstration of lessons, and 

experiments. This includes maintaining productive educational environment, 

demonstration of lesson in the classroom, monitoring a teacher’s experimental 

demonstration in labs. 
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5.3.6 Evaluation and assessment of student achievement 

 Evaluation and assessment of student achievement were made. Academic 

decisions are made for assessing the performance of teachers as well as students, 

academic decisions enhances student achievement, academic decision making  is also 

used to design method for curriculum evaluation. Head masters/mistresses made 

decisions regarding weekly tests, monthly tests , quizzes  and annual examinations for 

evaluation and assessment of student achievements were taken.  

5.3.7 Academic decisions are made regarding community participation 

 Head masters/mistresses made decisions regarding community participation. 

This included, academic decisions for establishing good relations with parents and  

community, however, there was statistically significant difference in the opinion of 

heads of high schools of Punjab and KPK, as listed below: 

i) Regarding involvement of parents while academic decision making. 

ii) Academic decision making for positive attitude of parents towards 

 educational institutions. 

iii) Establishing good relations with parents and community. 

iv) Parents were involved while academic decision making. 

v) Parents responded positively while academic decision making.  

vi) Parents appreciated academic decision making. 

vii) Parents visited frequently regarding academic decision making.  

viii) Parents complained regarding academic decision making. 

ix) Parents criticized while academic decision making.  
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5.3.8 Academic decisions are made regarding role of School Council 

 Academic decisions are made regarding role of School Council to help in 

identification of educational needs of the community, role of school council is to  

monitor the preparation and completion of development projects, to assists the heads 

of schools in improving the academic performance of the students, role of School 

Council  is to help the heads of schools in use of funds (FTF or any other). 

Objective 4: To examine similarities and dissimilarities regarding academic 

decision making practices in public high schools of Punjab and Khyber 

Pakhtunkhwa. 

 Almost similar academic decisions making practices were used in both the 

provinces but there was statistically significant difference in the opinion of heads of 

high schools of Punjab and KPK, as listed below: 

i) Violation of rules and regulations and students punishment. 

ii) Availability of playground. 

iii) Availability of PTI. 

iv) Parents cooperation in co-curricular activities. 

v) Story writing. 

vi) Cricket. 

vii) Basketball. 

viii) Tennis. 
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  Statistically significant difference in the opinion of teachers of high schools of 

Punjab and KPK, as listed below: 

i) Organizing and coordination (internal and external) examination. 

ii) Physical punishment to students. 

iii) Review of academic programs. 

iv) Curriculum evaluation. 

v) Regarding involvement of parents while academic decision making. 

vi) Academic decision making for positive attitude of parents towards 

 educational institutions. 

vii) Establishing good relations with parents and community. 

viii) Parents were involved while academic decision making. 

ix) Parents responded positively while academic decision making.  

x) Parents appreciated academic decision making. 

xi) Parents visited frequently regarding academic decision making.  

xii)  Parents complained regarding academic decision making. 

xiii) Parents criticized while academic decision making.  

xiv) Safe guarding the rights of students and teachers. 

5.4 DISCUSSION 

  It was found that head masters/mistresses of Punjab and Khyber Pakhtunkhwa, 

used academic decision making practices regarding student supervision, and teacher 
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supervision,  demonstration of lessons and experiments and community participation 

at school level . This finding is also in line with the findings of Siddique (1979) and 

Khan (2000). Both researchers found that head masters/mistresses had to take many 

decisions for enhancing performance of the students and teachers.  

 It was further found that head masters/mistresses of high schools of Punjab 

and Khyber Pakhtunkhwa being Incharge of the schools, had to make decisions 

regarding setting targets for the academic year, designing strategy to achieve 

objectives, equal distribution of work among staff members, and performance 

appraisal of staff members. This finding is in line with the findings of Aslam (2005). 

This researcher found that head masters/mistresses have to set targets and design 

strategies to achieve their objectives. 

 It was found that head masters/mistresses of high schools of Khyber 

Pakhtunkhwa and Punjab made  academic decisions for providing guidance in 

selecting relevant material, professional guidance in solving identified problems, 

evaluation and supervision of teaching methods of the teachers, check teachers during 

classroom sessions, and performance appraisal of teachers.  

  Provision quality of education remained very crucial issue in almost all 

national education policies. This is in fact very critical at high school level, because at 

this stage students have to choose their future line of action for further education. At 

the same time, secondary education is designed either to produce middle level 

workforce for the economy, or provide a crop for higher education. Consequently, 

head teaches have to take academic decisions for maintaining the productive 

environment at school level. Demonstration of lesson in the classroom is examined. 
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Monitoring teacher’s experimental demonstration in labs is also the responsibility  of   

head masters/mistresses. 

 In schools, curricular and co-curricular activities are designed for the 

development of various aspects of the students Therefore,  head  teachers of high 

schools of Khyber Pakhtunkhwa and Punjab have to take decisions for planning 

curricular and co-curricular activities to implement curricula, designing techniques to 

draw up an effective timetable for these activities . Strategies are designed to enhance 

academic performance of the students, review the academic program about various 

activities, method of curriculum evaluation, involve teachers in co-curricular 

activities, follow the timetable of co-curricular activities given by the authority. It was 

also found that head masters/mistresses of both the provinces made academic 

decisions for effective evaluation of the students, assessing  performance of teachers 

as well as students, enhancing student achievement, design method for curriculum 

evaluation, weekly test, quizzes and  annual examination for evaluation and 

assessment of student achievement. 

                The participation of the community in school is very important for 

education development of the schools. Therefore, head masters/mistresses of high 

schools have to take academic decisions regarding establishing good relationship with 

parents, and the community. However, it is important to involve parents in 

administrative matters of  schools in order to maintain the smooth functioning of the 

schools. The head masters/mistresses have to decide about the involvement of parents, 

considering their attitude towards educational institutions and their frequent visit to 

schools. The organized way of parental involvement in school is role of the School 

council and Parent Teachers Association. In this regard, head masters/mistresses 
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involve the members of the council in  schools. The school heads have to monitor the 

attendance of teachers and other staff members , and enhancing enrolment  of students 

in the school, to motivate and assist the school administration for conducting co-

curricular activities, monitoring the provision of textbooks and quarterly scholarships 

for students. The finding   support to the study conducted by (Jatoi & Hussain, 2010).  

 The scope of work of the head masters/mistresses indicates the load of work 

on the head of the institution. It was found that head masters/mistresses managed 

overall management of the institutions, supervised the academic performance of the 

students and teachers, demonstration of the lessons and experiments and supervised 

curricular and co-curricular activities in the schools. Being heads of the schools, they 

also assess students’ academic achievement and try to develop good relationship with 

local community so that educational needs can be met. 

5.5 RECOMMENDATIOS 

 On the basis of findings and conclusions of the study, the following 

recommendations are made:- 

1. Co-curricular activities play vital role in mental and physical 

development of a student. Less emphasis is given to variety of co-curricular 

activities due to lack of funds and resources, so more funds may be generated 

so that variety of co-curricular activities could be arranged for mental and 

physical development of a student. 

2. Parent’s involvement in decision making could be ensured by 

conducting timely meetings in which parent’s complaints and suggestion 

could be noted and improvement could be made accordingly. 
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3. Keeping in view National educational policy 1998-2010 p.g 46. The 

heads  of schools  are to be trained in good governance, institutional 

management and supervision for rational decision making to handle 

institutional  matters  as academic decision making  is very important 

component  of management and supervision  which can be made  more 

effective  and rational  by providing training in management. 

.  

4. Head masters/mistresses of high schools of both provinces have to take 

academic decisions such as setting the targets, and designing strategies to 

achieve these targets. This is a complex process which needs involvement of 

teachers. Therefore, it is recommended that all concerned teachers may be 

involved in the decision making process so that effective implementation on 

these decisions may be made and academic performance of students may be 

enhanced. Consequently, out put of the schools would be enhanced as per 

requirements of the society. 

5. In future, research may be conducted by increasing the target area and 

sample size as well. 
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         Annexure I 

SEMI STRUCTURED INTERVIEW GUIDE  

FOR HEAD MASTERS/MISTRESSES 

 

Name of Head masters/mistresses:______________________________________  

      Name and address of school:_______________________________________ 

 

   1.Characteristics: Gender: i)-Male ii)-Female 
 

      1.1 Academic Qualification:         i)-M.A/ MS.c 
1.2  Professional Qualification:    i)-Ph.D 
                                                      ii)-M.Phil 
                                                      iii)-M.Ed 
                                                      iv)-B.Ed 

1 How academic decision making practices are used for overall management of 
the school: 

i)-Do you plan objectives for your institution                          Yes      No 

ii)-Do you set targets for academic year                Yes  No 

iii)-Do you design strategy to achieve the objectives                             Yes      No 

iv)-Is there equal distribution of work among staff members               Yes  No 

v)-Is there performance appraisal of the school staff as per assigned tasks Yes No 

2   How academic decision making practices are used for the supervision of  

          students: 

i)-Do you  check student’s activities during classroom sessions?                     Yes No 

ii)-Do students have direct access to you in case of problem/query?                Yes No 

iii)-In case of violation of rules, are student’s punished?                Yes No 

       If yes, then what type of punishment_____________________________? 



 

 

3 Which academic decision making practices are used for the supervision of 
teachers to enhance their performance: 

i)-How many posts are vacant of teachers?___________________________ 

ii)-How do you manage and take decisions for vacant 

posts?________________________________________________________ 

iii)-Do you assign subjects to teachers according to their professional skills?  Yes  No 

iv)-Do you provide guidance to teachers in selecting relevant material?          Yes No 

v)-Do you check teachers during classroom sessions?                       Yes No 

vi)-Is there approval of teachers on showing good performance?                     Yes No 

If yes, what form of approval____________________________________________ 

4. What academic decision making practices are used for planning co-curricular  
     activities in the school:   

i)-Is there playground in your school?                           Yes No  

ii)- Do you have PTI in your school ?                                      Yes No 

iii)- Is there involvement of teachers in co-curricular activities?                   Yes No 

    iv)-Do you follow timetable of co-curricular activities given by authorities?  

                                                                                                                           Yes       No 

v)-Do parents co-operate in co-curricular activities?                          Yes No 

5. What co-curricular activities are arranged in your school annually? 

i)-Naat competitions                                 Yes No 

ii)-Quizes                      Yes No 

iii)-Story writing                     Yes No 

iv)-Celebration of Independence Day                   Yes No 

  

 



 

 

Which games are arranged for the students? 

i)-Cricket              Yes  No 

ii)-Basket ball                         Yes   No 

iii)-Tennis              Yes   No 

iv)-Any other__________________________________________________ 

6 What management practices are used for decision making for community 

participation? 

i)- Parents are involved  while academic decision making?         Yes    No 

ii)- Do parents respond positively?            Yes    No 

if yes,  do they 

(a)- Appreciate?                         Yes     No 

(b)-Visit frequently?                         Yes     No 

(c)-Complain?                         Yes     No 

(d)-Criticize?                         Yes     No 

7 What is the role of school council/PTA in the academic decision making at 

school level? 

i)-How many members are there in school council?___________________________? 

ii)-Do school council/PTA monitor the attendance of teachers and other staff 

members?                   Yes No 

iii)-Do school council/PTA help to enhance enrolment in the school? Yes No 

iv)-Do school council/PTA highlight the importance of education to parents so that 

they could enroll their children in school?                Yes No 

v)-Do school council/PTA motivate and assist the school administration for 

conducting co-curricular activities?                 Yes No 



 

 

vi)-Do school council/PTA take steps and initiatives that can safeguard the rights of 

students and teachers?          Yes No 

vii)-Do school council/PTA assist and monitor the provision of text books and 

quarterly scholarships for students?                  Yes  No 

viii)-Do school council/PTA takes necessary steps for proper use of school building/ 

land and also vacated from occupants?                            Yes No 

ix)-Do school council/PTA monitor the preparation and completion of development 

projects of school?                                                       Yes No 

 x)- Do school council/PTA use funds (School Council Fund and Ferogh-e-Taleem 

Fund) which were gained from government sources or any other sources (for instance 

donations etc) ?                                           Yes  No 

 8       Current academic decision making practices 

 

S#  Decision making practices  Yes  No 

1  Academic decision making regarding overall management  

2  Academic  decision  making  practices  regarding  supervision  of 

students 

 

3  Academic  decision  making  practices  regarding  supervision  of 

teachers 

 

4  Academic  decision  regarding  demonstration  of  lessons  and 

experiments 

 

5  Supervision of curricular and co‐ curricula activities  

6  Evaluation and assessment of students achievement  

7  Decision making for community participation  

8  Academic decision making regarding role of School Council/PTAs   



 

 

 10    Please give suggestions for the improvement of academic decision making 

at        

        school level? 

i)-____________________________________________________________________ 

ii)-___________________________________________________________________ 

iii)-__________________________________________________________________ 

 

 

Thank you for Cooperation 



 

 

       Annexure  II 

QUESTIONNAIRE FOR TEACHERS 

 

Name of  Teacher:_________________________________________________ 
 
Name and address of  school:____________________________________________ 
 
  Characteristics:   Gender:             i)-Male ii)-Female 
 
   Academic  Qualification:        i)-M.A/ MS.c 
                 ii)-B.A/B.Sc 
Professional Qualification              i)-Ph.D 
                ii)-M.Phil 
                 iii)-M.Ed 
                 iv)-B.Ed 
                 v)-Any other_________________________ 
 
 Academic decision making practices are used in the schools for their smooth 
 functioning. Some statements have been designed in this regard. Please tick 
() the relevant statement which seems to be appropriate in your opinion? 
 
 
11 Academic decision making regarding overall management  
 

S.
# 

Statements Strongl
y Agree 

Agree Un 
decided 

Disagree Strongly 
disagree 

1. Academic decisions are 
made for setting targets 
for academic year 

     

2. Academic decisions are 
used for designing  
strategy to achieve the 
objectives 

     

3. Academic decision 
making is  used  for 
equal distribution of 
work among staff 
members 

     

4. Academic decisions are 
made for performance 
approval of the staff as 
per assigned tasks 

     



 

 

12  Academic decision practices regarding supervision of students 

S.# Statements Strongly 
Agree 

Agree Undecided Disagree Strongly 
disagree 

1. Academic decision 
making is used for 
organizing and 
coordinating (internal 
and external) 
examinations. 

     

2. Academic decision 
making is used for 
developing skills, 
interest & aptitudes 
among students in 
classroom activities. 

     

3. Academic decisions 
are made for 
monitoring students’ 
activities as per 
curriculum 
requirements. 

     

4 Decisions are made for 
physical punishment to 
students in case of 
violation of rules. 

     

13 Academic decision practices regarding supervision of teachers. 

S.# Statements Strongly 
Agree  

Agree Undecided Disagree Strongly 
disagree 

1. Academic decisions are 
made for providing 
guidance in selecting 
relevant material. 

     

2. Academic decisions are 
made for providing 
professional guidance for 
solving identified 
problems. 

     

3. Academic decisions are 
made for evaluating and 
supervising the teaching 
methods of teachers. 

     



 

 

14  Demonstration of lessons and experiments 
 

S.# Statements Strongly 
Agree 

Agree Undecided Disagree Strongly 
disagree 

1. Academic decisions are 
made for maintaining 
productive educational 
environment. 

     

2. Academic decisions are 
made  for demonstration 
of lesson in the 
classroom   

     

3. Academic decisions are 
made regarding 
monitoring teacher’s 
experimental 
demonstration in labs. 

     

4. Decisions are made for 
attractive demonstration 
of lessons and 
experiments in imparting 
educational activities. 

     

 

15     Supervision of curricular and co-curricular activities. 

S. 
# 

Statements Strongly 
Agree 

Agree Undecided Disagree Strongly 
disagree 

1. Academic decisions are made 
for planning curricular and co-
curricular activities to 
implement curricula. 

     

2. Academic decisions are made 
for designing techniques to 
draw up an effective timetable 
for co- curricular activities. 

     

3. Curricular activities are 
designed to enhance academic 
performance of the students. 

     

4. Academic decisions are made to 
review the academic program 
about various activities. 

     

5. Academic decisions are used in 
method of curriculum 
evaluation. 

     

 



 

 

16 . Evaluation and assessment of student’s achievements 

S# Statements Strongly 
Agree  

Agree Undecided Disagree Strongly 
disagree 

1 Academic decisions are 
made for effective 
evaluation of the students 
achievement. 

     

2 Academic decisions are 
used to assess the 
performance of teachers as 
well as students. 

     

3 Decisions are made to 
enhance students’ 
achievement. 

     

4 Academic decisions are 
used to design methods for 
curriculum evaluation. 

     

 

 

17     Decision making for community participation  

S. # Statements Strongly 
Agree  

Agree Undecided Disagree Strongly 
disagree 

1. Academic decisions are 
made for establishing 
good relations with 
parents and the 
community. 

     

2 Parents  are involved  
while academic decision 
making. 

     

3 Parents have positive 
attitude towards 
educational institution 

     

 

 

 



 

 

18    Role of school council/PTA in academic decision making at school level  

S. # Statements Strongly 
Agree  

Agree Undecided Disagree Strongly 
disagree 

1 School council help in 
identification of 
educational needs of 
community. 

     

2 School council monitor 
the preparation and 
completion of 
development projects 

     

3 School council/PTA 
assists the head of school 
in improving the 
academic performance of 
the students 

     

4. School council help the  
head of school in use of 
funds(FTF or any other) 

     

 

 

19 Please provide some suggestion for the improvement of academic decision 

making at school level. 

1.  _______________________________________________________________________________ 

2.  ________________________________________________________________________________ 

3.  _______________________________________________________________________________ 

 

 

 

Thank you for Cooperation 

 

 



 

 

                                    

Annexure III 

List of schools 

Punjab 

Boys        Girls 

GHS, Hanesar       GGHS,Garib abad 

GHS, Kahuta       GGHS, Balria 

GHS, Doberan Khurd      GGHS,Beor   

GHS, Sore       GGHS, Kahuta 

GHS, Beor       GGHS, Nara 

GHS, Nara       GGHS, Matore 

GHS, Arazi       GGHS,Arazi 

GHS, Sehr       GGHS,PakistanMilad  

                                                                                                Nagar 

GHS, Matore       GGHS, M C Ratta Amral 

GHS, Hothla Kahuta      GGHS, Nara syedah 

GHS, Narar       GGHS, Doberan Khurd 

Govt.Dennis High School Rawalpindi   GGHS, Lalkurti 

GHS, Toba Domel      GGHS, Gareebabad 

GHS,Bhatiot       GGHS No2. Chaklala 

GHS, Basal       GGHS,Gagri 

GHS, Salamber                 GGHS, Pakistan  Sarafa 

        Bazar 

GHS, Khunda       GGHS, Khunda 

GHS No2,Chakwal      GGHS, Pind sultani 

GHS, Muhammad Ali      GGHS, Mathial 

GHS No1, Chakwal      GGHS, Domel 

GHS, Jethal Chakwal      GGHS, Mangwal   

GHS Sir Syed, Mona      GGHS, Dhudial 

Govt.Islamia High School for boys, Chakwal  GGHS, Jabirpur 

GHS,  Magwal      GGHS, Bhoun 



 

 

KHYBER PAKHTUNKHWA 

Boys        Girls 

GHS, K.T.S No2      GGHS No1, Haripur  

GHS, K.T.S No3      GGHS K.T.S No 3 

GHS, K.T.S No 4      GGHS,   K.T.S No 1 

GHS No 2 , Haripur       GGHS No 2, Haripur  

GHS, Kahal       GGHS,  K.T.S No4 

GHS, Bail       GGHS,  Kahal 

GHS, Bait Gali      GGHS,  Jabri 

GHS, Barakot       GGHS, Hattar 

GHS, Afzalabad      GGHS, Afzalabad 

GHS, Chitta batta      GGHS, Chitta batta  

GHS, Khawri       GGHS Khawri  

GHS, Kagan       GGHS, Kaghan 

GHS, Mangloor      GGHS, Mangloor 

GHS  No2, Mansehra      GGHS No2, Mansehra 

GHS  No 1, A/Abad      GGHS,Khuthial 

GHS, Kuthiala       GGHS, Kuthwal 

GHS, Bakote       GGHS, A/AbadNo 1 

GHS Jhangi       GGHS, KerRaiki 

GHS No2, Havelian      GGHS, Jhangi 

GHS No 1, Havelian      GGHS, Khunj 

GHS No 4, A/Abad      GGHS, Havelia village 

GHS No 3, A/Abad      GGHS, Bakote 

GCMH S No 2, Abbottabad for boys    GGHS,Beerote 

GHS, Kharagate      GGHS, No 2 A/Abad  


