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ABSTRACT 

The study attempted to bring to light principals’ interventions for school effectiveness at the 

Government Secondary School level. The objectives of the study were to explore the current 

interventional role of government girls’ high school principals for identification of their 

strengths and weaknesses and to make recommendations for improving their interventional 

role for school effectiveness. The population of the study included 18 

principals/headmistresses of government girls’ high schools, 270 senior teachers and all the 

04 district level education officers (female). Of those 18 (100%) principals/headmistresses 

and 04(100%) female district level education officers were included in the sample. Moreover, 

90 (33.3%) senior teachers were randomly selected for sampling reason being that total 

population of teachers could not be covered. The primary data were collected through 

structured interviews asked from female district level education officers. The interviews were 

based on 07 questions. An opionionnaire containing thirty-eight statements was handed over 

to principals and senior teachers. The relevant literature was reviewed, which provided 

indicators for development of tools. The data obtained were quantified and described. In 

order to measure the internal reliability of the opionionnaire, Cronbach’s Alpha Reliability 

Test was applied for estimating the reliability of the data. The value of Cronbach Alpha was 

0.89, which indicated a high level of internal reliability. The Chi-Square Test of Association 

was also applied for checking the results to show association between the categories of 

principals’ and teachers’ statements. It showed that there were no significant differences in 

the responses of both principals’ and teachers’. The results revealed that principals could play 

more effective role for school effectiveness by developing clear vision; providing 

instructional feedback to teachers; effective monitoring and supervisory mechanism; setting a 

democratic environment conducive to teaching learning process and involving the 

stakeholders in decision- making. The results of the study further indicated that school 

effectiveness owed itself to capable  principals, committed staff, non-political intervention, a 

procedure of incentives and disincentives, positive feedback to teachers and last, but not the 

least, a continuous instructional supervision to what happened in classroom.  The 

recommendations for improving interventional role of principals required instructional 

supervision, commitment of teachers to the teaching profession and improved pedagogical 

skills of teachers as well as updating their own administrative and managerial skills. 
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Definition of Terms 

Intervention for the purpose of this study can be defined as deliberate efforts of 

principals to bring about change in the behaviour of faculty and staff as well as 

school activities for school effectiveness. 

Principal/Headmistress is the head of school, who is designated as such by competent 

authority. He/ She is a person, who is committed to improving students’ learning; has 

strong determination; improve school effectiveness and ensures the holistic development 

of personalities of children.  It is clarified that heads of schools holding grade-17 with 

intake of up to 400 students are called headmaster/headmistresses while those in grade -

18,19 and 20 are called principals in whose schools the intake exceeds 400 students. 

School Improvement is a continuous endeavour for bringing about desirable changes 

in teaching learning process and in all those areas that contribute to school effectiveness. 

Excellent Schools for the purpose of this study are those educational institutions which 

have inevitable mission for the school with a view to ensure continuous commitment of 

the principals and staff to the achievement of the school policy and aims for the overall 

welfare of the students. However, excellence is multi-dimensional. 

School Effectiveness is recognized by the success of schools to the extent they meet 

the expectations of all stakeholders and meet the new challenges to education. 

NWREL North-West Regional Educational Laboratory 

NCSL National College for School Leadership 

IDB Inter-American Development Bank 

AEL Alliance or Excellence in Learning 

NCREL North Central Regional Educational Laboratory 

IEL Institute of Educational Leadership 

EDEO Executive District Education Officer 
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DEO District Education Officer 

DDEO Deputy District Education Officer 

ADEO Assistant District Education Officer 
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CHAPTER-1 

INTRODUCTION 

1.1 Background  

Principals occupy a position of central influence over the professionalization that 

concerns teaching learning process in any form that leads to educational development. 

They are responsible for all the activities that take place in schools. Their managerial and 

leadership skills provide support to working teachers through their professional work. 

 Principals are also described as threshold guardians of their schools. They are 

responsible for both formal and informal outcomes of their schools, which include 

providing leadership in curriculum; evaluating support staff; facilitating teachers for 

effective teaching learning process; communicating school’s mission to staff in the form 

of objectives and providing instructional feedback to teachers. 

Effective schools are the institutions, which show the extent or degree to which 

educational goals have been achieved. School effectiveness is ensured when schools meet 

the high expectations of society by virtue of their accomplishment that is acceptable to 

the stakeholders in education. However, school effectiveness is achieved gradually 

through the continuous efforts of the principals and staff for improving the quality and 

effectiveness of their schools by   providing a climate that ensures proper teaching 

learning process. 

Principals are considered as important contributors for school effectiveness. They 

intervene for school effectiveness by engaging themselves in school activities, promoting 

collegial environment, completion of courses and visions that focus on academics, take 

corrective measures on the spot and provide assistance and support to teachers through 

their professional feedback.  It is, therefore, of paramount importance for the principals to 

play their role effectively. That is why the interventions of principals go a long way to 

take the school to the apex of excellence. The stipulated intervention is a combination of 

programmed elements or strategies designed by the principals to produce behavioural 

changes in staff, students and school-based activities for school effectiveness. 
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1.2 Rationale of the Study 

The role of principals has been changed because of the rapid growth in technology, the 

different expectations of the stakeholders and diversity in education. The current 

education system of Pakistan assigns a routine role to school principals where they are 

not capable enough to meet all the expectations of stakeholders and the challenges posed 

to them by the global world. We can no longer keep ourselves isolated of what happens 

in the developed world. There appears timely need to modernize the education system of 

Pakistan. Today principals implement the policy of the government in whatever form it 

comes to them and have little contribution to reform education. They should be 

innovative, progressive and productive in their performance. Keeping in view the 

different dimensions of principals’ role, the current study was designed to know how they 

intervene for school effectiveness. The study was aimed at providing guide lines for all 

those who are responsible for school effectiveness at secondary level. The 

implementation of the outcome of the study will also help principals to ensure school 

effectiveness. 

1.3 Problem Statement 

The traditional school system assigns pivotal role to school principals. It is the principal’s 

vision, instructional supervision, leadership skills and managerial practices that appear 

more conducive to ensure the overall effectiveness of the school. These dimensions of 

their interventional roles were not adequately explored in research and now warrant a 

proper study to identify the areas in which principals’ interventions bring fruitful results. 

The emphasis of this study was on government girls' high schools in Peshawar city, 

Khyber Pakhtunkhwa Province of Pakistan.  

1.4 Research Questions  

The following key questions were framed for the study: 

1. How do the principals/headmistresses of government girls' high schools in 

Peshawar city currently intervene for improving schools? 

2. What are the strengths and weaknesses of their interventions? 
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3. How do their actions make a difference for school effectiveness? 

4.     What recommendations the study can make for improving the interventional role 

of principals of Government Girls’ High Schools in Peshawar City? 

1.5 Objectives of the Study 

The following were the main objectives of the study: 

 To explore the current interventional roles of principals for school effectiveness 

and identify its strength and weaknesses. 

 To find out how do principals’ actions contribute to school effectiveness.  

 To make recommendations for improving the current interventional role of 

principals’ for school effectiveness. 

1.6 Significance of the Study 

The study high- lighted different dimensions of the interventional role of girls’ high 

school principals for school effectiveness. The outcome of the study will not only be 

useful for principals but it will also benefit policy makers and administrators to overview 

their performance in the light of the changed role of principals for school effectiveness. 

1.7 Delimitation of the Study 

The scope of the study was delimited to Government Girls' High Schools in urban areas 

of Peshawar city, Khyber Pakhtunkhwa. Rural areas and Boys' High Schools both in 

Government and Private Sectors were excluded from the purview of this study. 

1.8 Limitation of the Study 

There were apprehension that study could be faced with problems like delay in receiving 

the filled up opinionnaire and non-availability of district level educational officers, 

principals and teachers to support the study. The law and order situation in Peshawar City 

as well as resource constraints may also delay the smooth process of the study. 
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1.9 Educational Leadership 

Educational leadership is important for involving other people in the social process of the 

management through influencing them to share and own the policy initiatives of the 

school manager. 

Community College Leadership Programme (2001) held in autumn at University of 

Texas documented that leadership competency moved around the twelve roles: visionary, 

task giver, motivator, figurehead, liaison, monitor disseminator, spokes person, 

entrepreneur, disturbance handler, resource allocator and negotiator. 

The High School Principals were appointed all and are still appointed either by initial 

recruitment through Public Service Commission or promoted to this position on merit-

cum seniority. A typical school principal is normally engaged in three kinds of tasks: 

academic, administrative and financial. The principals tend to spend more time on 

administrative and financial tasks and performed their roles as administrators or rather 

than as academic leaders.  This suggests that leadership is missing from most of our 

public sector schools. 

 The principals can perform their task by providing educational leadership in order to 

improve learning. Principals have a significant effect in maintaining high quality, 

improvement, school effectiveness and success of the school. They are the linking-pins 

between teachers, students, management as well as community.  

1.10 Interventional Roles of Principals 

Principals intervene in school effectiveness through their visions and actions as well as 

multi-dimensional roles. These different roles contribute to the effectiveness of the 

school. It will be pertinent here to briefly describe these roles and their utilitarian values. 

As educational leaders principals are expected to play the following different roles 

essentially needed for school effectiveness, the performance of these roles could be 

related to their interventions.  
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1.11 Pedagogical Leadership 

The foremost responsibility of the principal as a pedagogical leader is to improve and 

enhance pedagogical skills of teachers’ in order to bring improvement in students’ 

learning outcomes. They can not expect effective performance from teachers and students 

unless they set high standards of performance for them. School effectiveness owes itself 

to the joint efforts of principal and staff. 

As an effective pedagogical leader, principal has to create such environment for teachers 

and students in which better understanding and learning take place. Pedagogical 

leadership enhances students’ learning and classroom effectiveness. Principals take their 

staff with them in order to form communities, and make teaching learning process more 

effective and to take the school to the apex of excellence and make centers of excellence. 

1.12 Facilitative Leadership 

In the early years of 1970s, principals were considered effective by virtue of maintaining 

discipline, having graceful personality, setting clear expectations, maintaining high 

standards and so on. The growth of modern technologies and new expectation of the 

stakeholders demand much more from the facilitative role of the principal. 

In facilitative leadership, importance is given to the attitudes and behaviour of the whole 

staff, which increases the overall performance of the school for the solution of problems. 

Principals adapt these policies to bring improvement in school as well as in students’ 

performance. Here the main emphasis is laid on the involvement of employees at all 

levels in the process of planning and decision-making about school-based activities. 

In facilitative leadership role, principals are responsible for recognizing the talents, skills 

and potentials of all those individuals who are involved in teaching learning process. It is 

because they play pivotal role in making the conditions more conductive for sustaining 

creative effort and encouraging their staff to move forward for achieving excellence in 

schools. 
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1.13 Instructional Leader 

Instructional supervision is one of the important traits of the principals, and justifies their 

interventions for school effectiveness. Here, they observe the teaching learning process 

and provide their professional feedback to the teachers and the pupils. The most 

important questions which come in principal’s mind are what and how? The effective 

performance of this role definitely helps the teaching –learning process and ensures 

effectiveness of schools. Soni (2008:124) highlighted different  roles of instructional 

leaders that enhance learning; fix high performance and teaching targets; bring 

curriculum contents and teaching strategy up to the mark; set school climate for regular 

learning and evolve a mechanism for evaluation of learning outcomes and strengthening 

school community relationship for quality improvement. In this role, principals can bring 

about considerable improvement in learning environment.  

1.14 Leadership Role in Solving Problems 

One of the roles of an effective principal is the ability and potential to solve problems 

faced by their students. Ediger & Rao (2003:29) stated that principals should have a 

philosophy of optimism. Challenges and problems existed and they must be accepted as 

identified dilemmas. The dilemmas needed resolution. Resolutions occurred through 

effort and deliberation. A spirit of optimism on the part of the principals indicated 

courage to face difficult tasks. Difficulties could come from many sources like discipline 

problems, dissatisfied public, disgruntled parents, incompetent teachers and irresponsible 

students in schools. Principals should identify those problems and solve them, as soon as 

possible, through their interventional role and leadership skills. 

The role of principals in decision-making is to make sure that they should be the source 

of communication and action rather than confusion, frustration and disappointment. This 

can only be achieved when principals are aware of what they wish to achieve. They 

should know about the consequences of the decisions made and try to utilize the energies 

of all the stakeholders positively and in the right directions. 
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1.15 Ethical Leadership 

Educational institutions generally promote positive societal values. Here the main 

responsibility lies on the shoulders of principals because they are considered change 

agents and all the stakeholders expect from their role to ensure moral development of 

students and build their character. Moreover, schools are organized particularly for the 

well- being of children.  It is, therefore, necessary that principals play a role of an ethical 

leader in their schools. 

One way of raising ethical awareness is to form ethics committee, for educators and 

students for maintaining these norms. Great leaders not only give message through words 

but through their actions. Principals, as ethical leaders, should be honest and must accept 

the faults made by them. To be an ethical leader it is not necessary only to follow simple 

rules and social values. It is a complex and multi-dimensional role. It needs a lot of 

planning, tolerance and training. Principals can better intervene in this area for school 

effectiveness when they formulate code of ethics for teachers and students. 

1.16 Communication Skills 

Effective principals are engaged in one way or the other in the process of communication. 

It is through communication skills that they intervene in a very effective manner and keep 

their messages properly registered with the teachers, students and parents. 

They know how to make their communication effective by asking questions from the 

teachers and students and giving them feedback in a friendly manner. They let others 

know how well they are doing; take plenty of time to provide positive feedback. If 

someone deserves negative feedback, she/he is given it in privacy and in a relaxed mood. 

1.17 Multi-Dimensional Roles of Principals 

The growth of new technologies in education and modern challenges to education have 

ushered in an era of new roles for principals. Now the principals have to be exposed to 

skills and competencies that fit into the changed scenario of education. The development 

of education is possible only when quality of education is ensured at all levels. 
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1.18 Policy Development 

Policy refers to some guidelines developed by principals, which, when followed by them 

and their faculty, help achieve the goals of the school. The main purpose of school-based 

policies is to facilitate effective teaching learning. School policies are usually prepared 

for the teachers, students and parents. The policy statements should be clear, logical and 

relevant to the needs and requirements of the stakeholders. 

 Mansoor (2000:147) had spelled out the following aspects of school management policy: 

 Financial aspects, which included all those activities that were related to the 

proper allocation and  utilization of funds of the schools on different items; 

 Distribution of authority, duties of  staff and students; 

 Admission and withdrawal policy, promotion and transfer to next class; 

 Regulations for staff, students, and parents/visitors; 

 Service , disciplinary action, leaves and pension rules; 

 School timings of working hours, time table; and 

 School calendar of examination schedule, results and activities of school.  

1.19 School Plant Facilities 

School plant facilities include the physical and infrastructure of the school such as school 

building and other installations which are valuable assets of school. Principals are 

responsible to ensure proper delivery of services through better school plant facilities and 

make full use of them. 

 Reddy (2006:214) documented that principals were mostly responsible for maintaining 

school building, equipping school plant and ensuring adequate infrastructure of the 

school.  In order to improve school effectiveness, they were expected to provide clean 

environment to the school. Principals are expected to make efforts to provide all those 

basic facilities to the learners and teachers to make learning effective and bring 

improvement in school. 
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1.20 Planning and Operation of the School Plant 

Proper planning and operation of school plant also add value to school effectiveness. It is 

an activity on which the future development of the school depends. How well the 

principals and their support staff carry out the task is dependent on the quality of 

planning. Planning helps principals to think in advance and rationally about planned 

objectives of the school. However, whatever is planned it should be implemented in the 

right earnest, and reviewed from time to time for improvement. 

Planning provides a firm foundation on which other tasks are carried out. It helps the 

principals to consider alternative options and introduce change or add new elements to 

policy for better results. With the help of planning, principals can obtain maximum 

benefits from minimum resources. Planning reduces chances of over lapping and 

provides guidelines for the team efforts, cooperation and better coordination. 

Alioe, Bader & Beckford (2001:183) reported that principals were responsible to make 

sure that school environment enhanced students’ achievement. Principals should be 

knowledgeable about how to plan in advance for school activities and how to ensure their 

implementation and evaluation .They should be experienced in the safe maintenance of 

the school facilities. It covers the attention given to grounds, buildings, furniture and 

equipments. It was an activity that starts and continues till the end. 

Principals should use their professional knowledge, skills and experiences in chalking out 

a school plan. The issues and concerns should be shared with stakeholders before the plan 

is finalized. The most important aspect of effective planning is that, members of the 

organization should know their responsibilities. This is possible when job specifications 

are available in schools.  

A successful plan always lays down strategy for achievement of objectives. Good 

administration of the school is dependent upon good planning. Without proper planning, 

principals are not likely to ensure the implementation of the institutional policy. 

Shivaprakasham (2006:70-71) mentioned the following elements necessary for good 

planning: forecasting, purposes, organization, evaluation and planning with others. 
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1.21 High School Calendar 

Principals of high schools are expected to design a school calendar based on daily routine 

till the end of the academic year. This calendar contains dates for vacations, celebrations, 

examinations and other important events such as annual day, prize distribution, debates 

and other co-curricular activities. But there should be flexibility in the school calendar. 

The implementation of the activities listed in calendar largely depends on favorable 

circumstances. The school calendar helps all the stakeholders to know about the working 

days of children, teachers and co-curricular activities. It helps the teachers to complete 

their courses in the given time frame.  

1.22 School Records 

According to Afridi (2000:99) principals were responsible to maintain and preserve 

school records properly. All information contained in school records should be accurate, 

well-organized, pertinent and justified for the reasons that they contributed to the welfare 

of the students. The school record should provide relevant and useful information about 

children. If a student is transferred from one school to another, this school record is sent 

to that school. All members of the staff have a responsibility for keeping records 

according to the duties assigned to them. All the records and reports should be easily 

maintained and their entries made in proper registers. 

1.23 Organizing Meetings 

 Principals are responsible to organize and conduct meetings of teachers and Parent-

Teacher Councils. Here, principals play the role of resource persons. They provide the 

relevant information as may be needed to help reach a decision. It is the responsibility of 

the principals to develop discussion skills among the teachers so that they become 

effective leaders. According to Narayana, Krishna & Roa (2004:124) the following 

principles are important for conducting meetings with faculty members: 

 Meetings should focus on professional needs and educational problems; 

 They should be confined to problems having broad educational impact; 

 Meetings must be well-planned; the teachers should participate in the planning; 

 Principal should be clear about the agenda of the meetings and 
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 Meetings should always be held at the beginning of each school year to get off on 

the right foot. 

In these meetings different aspects of school activities such as work distribution, 

students’ discipline, scheme of study, suitable assignments to relevant teachers, 

instructional problems, curricular and co-curricular activities, teachers’ absenteeism, and 

matters related to physical facilities and such other relevant issues should be discussed in 

detail. By using professional knowledge and experience principals should be able to solve 

those problems. They also act as conflict mediators, and should promote collegiality and 

cooperation among the staff. 

Williams (2002:80) mentioned the following guidelines necessary for effective meetings: 

 Follow the agenda 

 List outcomes, not subjects 

 Invite only those who need to be at meeting to attend 

 Start and end of the meeting on time and 

 Follow up the meeting with minutes. 

1.24 Administrative Task Areas of Principals 

Principals play multi-dimensional roles in their schools. The following are some of the 

administrative task areas of principals which highlighted their interventional role for 

school effectiveness. 

1.24.1 Personnel Administration  

One of the important areas for the intervention of high school principals is  related to 

personal administration. An important part of principals’ job is to work closely with the 

teachers. If teachers fail, the principals fail, and vice versa. If the team concept is fostered 

and developed, more chances for successful operations and fewer chances for 

misunderstandings occur. Principals are responsible for developing team approach and a 

desirable attitude that goes with it. They formulate staff personal policies and assign 

duties to concerned teachers according to the school policy. They communicate the 

objectives of the school programmes to the teachers as well as parents. They supervise 

the over all programme of the school. 
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1.24.2 Effective Communication 

Williams (2002:81) documented that there was a need to establish effective 

communication chains both within the department and across the school. Schools with 

high communication indicated a much more favourable teacher attitude than in school of 

low communication. There should be proper communication between principal and staff 

to share their experiences and views for the betterment of school. 

1.24.3 Working with Staff 

Reddy (2006:148) viewed that staff personnel relations had their basis in any school 

where professional workers carried out their responsibilities to the best of their abilities 

whether working as an individuals or in groups. Principals ought to be skillful in assisting 

staff members to improve their competencies in making their individual contributions as 

well as to gain competence in working together for specific assignments related to school 

improvement. 

1.24.4 Recruitment and Selection 

There is a need to involve principals in hiring teachers. This will make the school a 

successful place for teaching. However, in the scenario of Khyber Pakhtunkhwa 

(Pakistan), powers to promote and recruit teachers are delegated to Promotion 

Committees and Public Service Commission respectively. Similarly, the transfers of 

teachers to a school or out of a school are not under the control of relevant principals.    

1.24.5 Staff Development  

According to Ediger & Rao (2003:90) high quality teachers possessing professional 

knowledge, skills and attitudes should be employed in teaching profession. After this is 

done, relevant staff development programmes must be in the offing. The greatest 

opportunity for the staff development lies under the school roof where principals should 

be powerful to assist teacher growth and career development. The need for the staff 

development is increasingly apparent in this era of progress and change, particularly in 

education. It is necessary that teachers must keep abreast of the time.  
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Principals and teachers need to determine which areas of the curriculum need 

improvement. This should be considered the starting point of staff development 

programmes. They should promote in every possible way the development of the 

individual members of their staff and should give full support and backing to their 

teachers in the performance of duties for which they have made them responsible.  

1.24.6 Staff Evaluation 

A report of the Ontario Principals’ Council (2004:20-21) reported that principals 

consulted teachers on their competencies and assigned them a rating.  Principals prepare 

summative report to provide feedback to teachers on the classroom observation and 

convey performance appraisals to the high ups in the form of personal evaluation reports 

annually. In Pakistan, these reports are known as Annual Confidential Reports or ACR.   

Principals can call an explanation from those teachers who are not performing their duties 

well and showing no interest in the school improvement policy. They should monitor 

their performance regularly and guide them to improve their input. 

1.24.7 Collegiality 

According to Khan et al. (2009:590) heads of secondary schools must persuade teachers 

to equip themselves with modern skills and competencies. They should also support them 

in case of their disappointment and acknowledge their endeavours which will help 

promote collegiality among all those in the school organization. This approach can also 

be useful for achievement of school objectives. However, these strategies are very rare in 

school organizations of Khyber PukhtunKhawa Province of Pakistan. Negative feelings 

and attitudes are prevailing among teachers which result in adversarial relationships. 

Teachers are affiliated with political parties and have little concern for their professional 

responsibilities.     

According to Fida (2011:27) principals of effective schools expected that faculty 

members should demonstrate collegiality in the school organization. They persuaded 

teachers to share their professional knowledge with each other and provide themselves as 

models. They should also appreciate their good work in the form of rewards. Their 
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positive relationships will provide them chances to have a friendly discussion on school- 

based issues.  

1.24.8 Public Relations  

 Robbins & Harvey (2003:40) reported that demonstration of human friendly relationship 

with all members of society by school principals is an attribute of the leadership style 

which goes a long way to improve school environment. Bhatnagar & Gupta (2005:53) 

found it important for the school head to try utmost for promoting human friendly 

relationship with the faculty members by ensuring the participation in school-based 

decisions. 

1.24.9 Community Involvement in Schools 

Nieto (2004) documented that students’ gains were the outcome of the effective 

participation of parents in academic decisions of schools. The more parents were 

involved in school-based decisions; the better would be performance of the schools. 

Robbins & Alvy (2009) viewed that school principals were in a better position to take 

initiative and take staff, parents and community with them. Bringing school and 

community closer would result in better learning opportunities and better school climate 

for the benefit of all concerned. 
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CHAPTER – 2 

LITERATURE REVIEW 

The purpose of literature review is to facilitate the investigator to understand the research 

that has already been done in the field of his study. The review of literature is an 

important part of the scientific methods of research. Thus the literature review found the 

basis upon which the current or future work is build. One of the purposes of literature 

review is to develop thorough understanding of the investigator about the previous 

research work and new trends that have emerged. This helps the investigator to fit the 

problem in the framework of general research.  

2.1 School Principals  

 Day et al. (2000:162) found in their study that all the heads were facilitators to ensure the 

overall success of the school. The visions and role performance of those heads were 

focused on a couple of important consideration that included the welfare and overall 

development of students and school staff. They gave much importance to collective 

decisions and involved teachers in school-based decisions. Their objectives of schools 

were not ambiguous and their communications were properly registered by the teachers 

and other stakeholders in education. 

 Donaldson (2001:13) viewed that school principals motivated teachers and students for 

performance of moral obligations by way of developing trust and positive relationship 

and commitment to achieve common goals based on shared beliefs of stakeholders. 

Hallinger (2004:66) documented that the focus of policy makers has remained on school 

principals the world over for change and reform of education. It was found that principals 

were the persons to open doors for effective change in public policy and without their 

active support it was always difficult to implement change in school system. It is on the 

basis of this reality that a trend has developed in the global world that Governments 

should give priority to enhancing the capacity building of school principals. 

Hallinger & Kantamara (2000:195) found in their study that schools principals have laid 

emphasis on effective utilization of their status while bringing change in the system. The 
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traditional reality that the faculty will support them in implementing change and reform 

had given Thai principals   the impression that it had delimited their role in their vision 

for the change processes. The Thai principals followed a uniform policy that change 

should be brought about in collaboration with teachers and for that purpose selected staff 

members should be given orientation to ensure independently the implementation of the 

innovative practices in their classrooms after involving all stakeholders in setting the 

direction for change.  

Blasé & Kirby (2000:3-4) documented that to do the job well, principals were expected to 

have the needed knowledge and expertise in instructional supervision. Mclaughline and 

Talbert (2001:110) viewed that only small number of high school principals encouraged 

professionalism in their schools. Principals with low score were generally those who did 

not provide support and guidance for teaching learning process in their schools. Those 

principals were rated high on the scale of effectiveness, who nurtured and sustained a 

professional teacher community. 

DuFour (2004:6-11) documented that principals brought changes in their schools. In 

order to achieve the target of raising student gains and ensuring accountability, principals 

were responsible to create a school culture that encouraged learning process. The changes 

could be brought about in collaboration with the pupils and relevant group of society. 

Harris, Arnold, Lowery & Croker (2000) reported that the successive waves of school 

reform had put more demands on the principals. However, they lacked the authority and 

skills they needed to make meaningful change.               

Hester and Geert (2011:1-6) suggested that, in order to have committed teachers, 

principals should provide opportunities for support staff to perform leading roles. They 

should motivate them to work in collaboration with each other in decision making. They 

should learn the art of creating and facilitating the process of distributing leadership in 

order to have committed teachers, which was a crucial determinant for school 

effectiveness and improvement .The concept of distributed leadership implies when 

different level officers perform a share responsibility and function. 

 Sergiovanni (1998) suggested that heads of schools should be committed to serve their 

purposes and act as guardians to protect the institutional integrity of schools. Horng, 

Klasik & Loeb (2009:27-28) found that principals spent much of their day on 
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administrative and organizational management tasks, and substantially less on day-to-day 

instruction and instructional programme, which contributed less to school effectiveness. 

A report by Cotton at the meeting of North-West Regional Educational Laboratory 

Association for Supervision and Curriculum Development (2003:4) documented that 

different approaches of secondary school heads promoted students’ achievements and the 

relationship among all the adults of the school. Those approaches were based on the 

criteria of better school climate; development of a vision by the principal that envisaged 

better students learning; school wishes to promote students’ achievements; interaction ; 

communication; collaborative efforts; classroom supervision and observation as well as 

correct use of opportunities and resources. 

Donaldson (2001:13) argued that capable principals always promoted school purpose and 

human relationships on the basis of shared vision, belief and teamwork. In the words of 

Thomas and Mortimore and Sammons as quoted in Harris and Nigel (2001:8) school 

improvement strategies focused on   the input and output relationship and to judge 

whether resources in processes in school organization could produce the envisaged 

outcomes. 

The paper presented by Branch et al. at American Economic Association Conference 

(2008:2) stated that research on school principals identified different factors that 

contributed to the excellence in schools. Notwithstanding; the emphasis always remained 

on quality of teaching for which school principals were considered key persons to 

improve. Fullan (2001:138) documented that the autonomy of schools required principals 

to reconcile the old tradition of stakeholders’ expectations with the new ones and meet 

the dominant demand of parents to improve test results. 

Hausman, Crow and Sperry (2000:8) documented that ideally a principal should be able 

to make the school structure de-centralized and bring it closer to the expectation of 

community and relevant to the demand of the market. According to Zepeda (2004) school 

success largely depended on students better gains. The success of the principals and 

teachers also depended on promoting student learning and increasing their scores in 

achievements. 
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Collins (2001:13) viewed that when the principals hired capable teachers, they were also 

to be provided with intrinsic incentives for motivation to work hard in the larger interest 

of the school. 

According to Gurr & Drysdale (2007:39) principals made significant contributions to 

schools particularly in the areas of capacity building and teaching learning process. Their 

findings revealed that principals’ personal traits, work behaviour, beliefs and values made 

difference in schools and on students’ out comes. 

2.2 Secondary School Principals 

According to Wanzare and Da Costas (2001:269) the secondary school principals were 

primarily responsible to ensure full utilization of their human resources. The 

responsibilities of the principals were the achievement of school objectives by involving 

other persons throughout the process. 

Rice (2010:1-2) stated that for years secondary school heads were recognized important 

to raise the school to the apex of excellence. However, strong evidence based on research 

was not available to support this statement. He further indicated that the quality of 

principals affected school outcomes. It was based on their vast experience; knowledge of 

the different responsibilities performed by them and the skills about the proper allocation 

of resources and responsibilities. 

2.3 The Interventional Role of Principals 

According to a report presented by Pont, Nusche & Moorman at the meeting of 

Organization for Economic Cooperation and Development (2008:9-10) there was 

conspicuous change in the multi-dimensional role of school principals due to 

transformation of the education system in different countries that required preparation of 

youth to function in the global world. The report identified  policy guidelines which 

sprovide for revision of the role of school principals’ making them autonomous; re-

stating their responsibilities to focus on students’ enhanced learning; attracting; 

supporting and retaining capable teachers; evolving a mechanism for evaluation and 

transparency as well as ability in financial and human resource management. 
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Portin (2000) reported that the multi-dimensional role of the principals and performance 

with the needed skills led schools to improvement according to many expectations from 

them by the school community. According to Coffin (2008:123-124) the role of principal 

is different from teachers. Teachers are largely responsible for teaching work where as 

principals perform the roles of administrator and instructional supervisor. But at the same 

time he/she also takes classes. In this way he/she he is staff but the staff is not principal.  

Linn, Sherman & Gill (2007:170-71) viewed that it was extremely evident in this era of 

standards and accountability that the principals’ role was critical in terms of the overall 

success of a school leaving no doubt that the job was extremely complex and demanding, 

requiring new skills in school leadership. 

According to Hallinger (2004:61) the changed agenda of education in Thailand required 

that the principal’s role was inherently conservation of social norms and emphasized 

management perspective of educational managers who ensured sustainability and viable 

system for change. He further revealed that secondary school heads were faced with 

challenges the world over and it was, therefore, necessary for them to integrate global 

perspectives in the school curricula. 

According to Gupton (2003) the current school system was faced with different 

expectations of the students, which were curricular and co-curricular needs and to find 

out mechanism that suited the changing role of the principals. The multi-dimensional role 

of principals received increasing importance when schools were faced with problems and 

issues which were not present in past.  

 Davis et al. (2005:1,5) documented in their research that the role of principal was 

important in leading the school to the apex of excellence. They further revealed key 

findings of their research, which included the essential elements of good relationship; 

commitment of competent teachers and implementation of school strategies.          

According to Matthews & Crow (2003:1) there were primarily six different roles of 

principals: mentor, supervisor, leader, manager, politician, and advocate. Portin, 

Schnelder, DeArmond & Gundlach (2003:8) viewed, powerless were those school 

principals who could not select capable teachers of their own choice and were not 

independent in scheduling the activities of their schools. It was because that they were 



 

40 
 

not supported by policy makers and district level education officers but they were made 

responsible for everything without lawful authority to make decision.  

According to Dipaola & Moran (2003) the interventional role of school principals has 

considerably changed and the emphasis is now on how they intervene to improve 

learning style of students by providing them effective feedback and ensuring that the 

students score high in achievement tests and meet their different learning needs. 

Simultaneously, principals were expected to take care of the discipline problems of 

students. The managerial responsibilities of principals have also increased and they are 

made responsible to meet the expectations of all stake holders in the school educational 

programmes. 

2.4 Principals as Change Agents 

Cheng and Townsend (2000:317) reported that principals performed pivotal role in 

leading the school towards change and the apex of excellence. The principals had to face 

a challenge to create and maintain quality in the school. It was a fact based on 

experimentation that given infrastructure, rules and regulations with students coming 

from the same social background it was possible for them to make achievements with 

leadership and managerial skills. 

According to a report of Alberta Education (2009:3-6) the role of the principals have 

under gone drastic change from traditional to teaching learning to greater administrative 

responsibilities. Consequently, the focus is now on the additional responsibility of 

developing a vision and school mission, identification of goals, school improvement 

strategies as well as human resource management development and school home 

relationship. In this perspective, the school improvement is brought about by the personal 

intervention of principals, who are supposed to guide, support and monitor all the school-

based activities. These interventional strategies are based on couple of leadership 

dimensions, which include fostering effective relationships, embodying visionary 

leadership, leading a learning community, providing instructional leadership, developing 

and facilitating leadership, managing school operations and resources and responding to 

the larger societal context. 
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2.5 Managerial Skills of Principals    

A paper presented by Boyd et al. at the meeting of Calder Working Paper (25) in 

Washington, D.C.(2009:1) documented  that school organization should focus on 

developing managerial skills of principals. It plays a pivotal role in increasing students’ 

gains. They further revealed that principal’s organizational and managerial competencies 

continuously predicted better achievement of student’s gains that, in turn, contributed to 

success of the school. Moreover, the other interventional areas of principals’ skill 

domains included instruction, management, internal and external relations and 

administration. 

2.6 Principals as Administrators 

Elmore (2002:23) viewed that school administrators were mainly responsible to promote 

the skills and learning of pupils and introduce a culture that is common and shared by 

those working in the organization. He also promoted human relationship among the 

individuals who jointly contributed to the productivity of organization and improvement 

of instructional practices.   

2.7 Principals’ Contribution to Quality Teaching 

Souls (2005:1) documented “Quality teaching was the school’s primary task. The 

excellence of the secondary schools should be measured against the quality of teaching 

and learning experiences the learners had in the school. The secondary school principal 

should, through the teaching staff, be geared to make   effective teaching and learning 

possible, so that the students benefit the most. The principal was also responsible for 

creating such conditions in the school in which the learner could receive quality 

instruction both inside and outside the classroom and be sure that the school had adequate 

resources to facilitate teaching learning process”. 

The analysis of the given citation indicates that principals intervene in school 

effectiveness by ensuring the quality of teaching and learning. For this purpose they were 

required to set school climate by creating conditions that were conducive to effective 

teaching learning process. 
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2.8 Principals’ Role in Setting School Climate and Culture 

According to a report of Intercultural Development Research Association (2001:1-12) 

principals were faced to a couple of challenges and required to:   

  improve school climate;  

 Establish and nurture human relationship among administrators, educators and 

students;  

 Provide opportunities for collaborative planning;  

 Ensure staff development opportunities for effective teaching; 

 Recruit competent teachers;  

 Provide guidance to new teachers;  

 Map the assets represented in the community;  

 Organize instruction in innovative ways; 

 Provide the challenging, intellectually enriching curriculum; and  

 Ensure and deliver grade-level content. 

According to Scallion (2010:92-93) positive school climate laid foundation for effective  

schools, which is effected by the interventional role of principals who take the 

responsibilities upon themselves to provide such environment to the schools that was 

conducive to proper teaching process. This is shown by the interrelationship between the 

principals’ behaviour, school climate and school effectiveness. Principals performed this 

role for improving the learning and work climate by creating conditions and use of 

different roles including, but not restricted to, the school home relationship. 

A report of a North-West Regional Educational Laboratory presented by Cotton in 

Portland (2000:6) revealed that the interventional role of the principals made school 

effective by setting orderly school climate without rigidity and strict behavior, thereby, 

providing a conducive environment for teaching learning process.   

A report presented by Thapa et al. at the meeting of National Association of School 

Psychologist in USA (2003:2-3) high-lighted the role of principals in setting positive 

school climate, which resultantly promoted a sense of order and discipline; caring 
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relationship; staff dedication to students’ learning; high academic expectations for high 

performance and respectful interaction among adults of the schools. All these could be 

possible through the interventional role of principals and their positive behaviour. 

According to Kruse & Louis (2009:147-148,160) principals played a crucial role in 

promoting better school culture. The behaviour of principals was considered an important 

factor in setting school culture, building more democratic environment, developing 

trusting relationship among teachers and community and having clear vision about school 

goals. 

2.9 Pedagogical Skills of Principals 

According to Harr (2004:20) the principals should be equipped with cognitive knowledge 

and the different skills of pedagogy and should improve those skills by working closely 

with teachers. In order to enhance excellence, they would have to depend on relevant 

information; its analysis and use of the data for the purpose of school effectiveness. They 

were also expected to interact with different stakeholders of education including teachers 

and parents for achieving the common goal of improving students’ achievement. They 

should also be equipped with leadership skills and necessary knowledge in order to 

pursue those strategies. 

2.10 Principals’ Vision and Mission 

Memon & Bana (2007:166) reported that due to clear vision head teachers had a ‘big 

picture’ of their schools. It was found that head teachers of public schools of Northern 

areas of Pakistan had taken several initiatives for transforming their schools into 

professional learning communities, but there did not seem to be any systematic school 

improvement plan and its monitoring and documentation. 

Brewer (2001:30-31) advised the principals to develop a vision and translate it into 

objectives to the faculty and parents because it was necessary that both the teacher and 

the community were kept posted to which direction the school went. Parents should be 

informed because they were important friends of the schools and could help the school a 

lot in achieving its objectives. 



 

44 
 

A report by Newmann et al. presented at the meeting of Consortium on Chicago School 

Research (2001:1) laid emphasis on developing school mission and vision for the purpose 

of school reforms. There was a positive impact of effective school system on students’ 

performance. 

2.11 Instructional Supervisory Role of Principals 

According to Yunas & Iqbal (2013:629) instructional role of principals has been 

emphasized in research. In this role principals performed their interventional role by their 

frequent visibility in classrooms and observation of teaching learning process and 

feedback to teachers and students on the issues that required improvement. School 

effectiveness owes itself to effective instructional supervision of the principals who take 

cognizance of the timely implementation of curriculum, improvement of programme and 

monitoring of the planned objectives of the schools. 

Dipaola and Moran (2003) reported that instructional supervision required expertise of 

principals in curriculum planning and evaluation without which it was difficult to 

improve teaching practices and learning styles and resultantly student’s achievement. 

This required that principals should be equipped with skills in measurement and 

evaluation, staff development and teaching strategies. 

2.12 Values and Beliefs 

Baig (2011:1) viewed that the culture of any school was composed of norms and values 

that were dear to the principals, who sought to promote them among their school staff and 

students. Begley (2001:364) documented that all value-oriented approaches were 

common feature for the teachers to guide them working in different situations and 

propose suitable remedies for solution of problems. The studies in developing countries 

have also supported the relationship of the school principals with the values and beliefs of 

the schools. 

Khaki (2005:277) also held the view that the approaches of principals based on their 

beliefs and values indicated how they exercised their managerial and leadership roles. 

These approaches were indicative of what, why and how they did in certain situations. 
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Campbell, Lunt & Gold (2003) stated that the leadership styles of the principals were 

based on the values and beliefs that were shown in theory and practice of school 

principals. They further supported the view that school principals were committed to 

follow a line of action that could promote the interest of students and encourage parents’ 

involvement in socio-based practices and decisions. 

2.13 Collegiality 

Gurr, Drysdale & Mulford (2006) explained that collegiality was held dear by all   

successful school principals for obtaining the cooperation and confidence of staff in order 

to firmly root the culture in the democratic and social beliefs of the society. Principal’s 

role is to transfer parallel and adversarial relations among adults into cooperative and 

collegial ones. There is growing evidence that principals who hold collegiality as a goal 

can help schools move toward it. A norm of collegiality in a school was related to four 

specific behaviours of principals: explicitly stating expectations for cooperation among 

teachers; providing a model for collegiality; rewarding collegiality and protecting 

teachers who engage in collegial behaviour. 

2.14 Collaborative Effort 

Day et al. (2000:162) documented that sufficient evidence was available to show that 

principals reposed confidence in teachers to perform as powerful professionals within the 

frame work of joint collaboration. There was no ambiguity in school objectives and 

communication was made possible on the basis of agreed upon mechanism, which 

resultantly met the high expectations schools.  

2.15 Principals as Leaders                              

Suraya &Yunus (2012:57) found in a study on principals’ leadership style in high 

academic performance of secondary schools that most of the teachers held positive views 

about the leadership styles of their principals who, through their interventional role, 

enhanced teacher learning process in their schools. The study also identified those 

teachers perceptions indicated that the role of principals contributed to academic 

excellence of the schools. In conclusion, the study found that school leadership was 

perceived to be one of the most important contributory factors to school effectiveness.   
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 Luo (2004) stated that teachers viewed principals as leaders and that was one of the 

angles from which the potential of school principals could be evaluated. He further 

indicated that the potential of school principals were significant because it provided 

indication for school effectiveness. Research has also documented that school climate 

largely depended on the skills, competencies and work behaviour of principals. 

The analysis of the interventional role strategy indicated the importance of the multi-

dimensional role of principals, which was no longer restricted to their routine duties but it 

was to be re-appraised on the basis of different expectations of stake holders from 

schools. 

2.16 Effective Principals 

According to Fenwick and Pierce (2001) effective principals were experienced in 

teaching and possessed considerable knowledge of subjects and pedagogy as well as 

classroom management and overall development of students. According to Grissom & 

Leob (2011:1) the importance of effective principals was undisputed. They viewed those 

leadership skills of principals were the keys to better students’ outcomes that supported 

curriculum and instruction. 

A report presented by Beteille, Kalorgridges & Loeb at the meeting of Calder Working 

Paper No.37 (2009:3) viewed that effective principals hired, supported and retained 

competent teachers and helped them to further improve their capacities. They concluded 

that school effectiveness was totally dependent on the leadership styles of principals, who 

were responsible for school level personnel practices. Effective principals took a pro-

active stand in recruitment. 

According to Fullan (2005:31) the main mark of an effective principal was not just his or 

her impact on the bottom line of student’s achievement but also on how many leaders he 

or she left behind who could go further.  Seremet, Ward & Williamson (1997:55) stated 

that effective principals were strong educators, anchoring their work on central issues of 

learning and teaching and continuous school improvement. They had identified 

performance areas which they considered critical leadership skills. 
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2.17 School Leadership 

A study conducted by  Hallinger (2003:3-4) documented that  the past two decades had 

witnessed  drastic changes in the field of leadership and now it emerged as important 

issue in educational reforms. In the past, principals’ role was limited to administrative 

and managerial task and leadership role was ignored. But it was felt that the role of 

school leadership should be made effective through proper training of principals for 

school effectiveness and improvement.           

De Grauwe (2000) stated that the intervention of school leadership certainly affected the 

quality of teaching learning process. Fullan (2002b:10) mentioned that the moral purpose 

of leadership is to maintain and accept change in schools system for the welfare of 

students and institutions. 

Hughes, Ginnett & Curphy (2002:8) conceptualized school leadership as instrument for 

taking others toward achieving the organizational goals.      Management is planning, 

organizing and controlling the available resources for bringing about change as envisaged 

in the vision. Topping (2002:9) suggested that in order to operate in effective 

organizations leaders should acquire managerial leadership skills and knowledge. 

Sharma (2011:1) viewed that the success of principals largely depends on their 

knowledge in different areas and skills as well as ability for implementation of those 

abilities in school-based decisions. It is only then that school leadership can effectively 

work in different school environment. Jantzi et al. (2004) reported that research did not 

provide evidence that schools were not successful without the interventional roles of 

competent principals. There may be other factors for school effectiveness but principals’ 

interventional role is the most important factor.   

Luo (2004) viewed that teachers considered school leadership from an angle that was 

related to the appraisal of their capabilities. The perceptions of teachers about the 

competencies of principals go a long way to provide evidence in support of effective 

school leadership.  

According to Murphy (2002:22-26) principals’ preparation programmes could hardly 

maintain the change and it was considered time-worn with the passage of time. The 
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educationists and researchers both were of the view that school leadership programmes 

were not relevant to the expectations of the modern schools.  

A research report by Christopher et al. at the meeting of National College for School 

Leadership (2009:95) identified five factors of the leadership model: setting directions; 

developing people; introducing changes in the organization; use of data and making 

classroom observation. It was concluded that classroom observation was an important 

factor for the improvement and effectiveness of secondary schools.  

Cusick (2003:1) reported that effective school leadership was necessary for effective 

schools. According to  Reynolds and Teddie (2000) eminent researchers in education 

remained concerned to the discovery of factors leading  school to effectiveness and most 

of them synonymously used the terminology of leadership for school effectiveness.  

According to Brundett, Burton and Smith (2003:16-18) it was not universally taken for 

granted that successful leadership required preparation in specified areas of schools. 

Effective school principals were expected to equip themselves with a couple of strategies 

including, but not restricted to, advanced courses and their supervision by more 

experienced persons and chances for training in managerial practices during service. 

Sharma (2011:1) stated that effective educational institutional owed itself   to the 

intervention of school leadership, which formulated objectives   for high achievements of 

students.   

2.18 Educational Leadership  

Bana, Bashiruddin & Afridi (2012:108-109) found in their case studies that educational 

leadership was not a vertical hierarchical single command under the head of institution, 

but a shared process of creating a culture where everybody was valued and added value 

to educational improvement. School could not improve without shared leadership. Two 

fundamental factors of political and bureaucratic interventions were identified in the 

management process.  

According to Robert, Marzano, Waters, Brian & MeNulty (2005) there were similarities 

in institutional leadership of different organizations. Effective schools were the outcome 

of the leadership style of principals, which could be identified with a number of 



 

49 
 

characteristics including, but not limited, to school climate, approach of teachers to 

classroom practices and a systematic development of plan based on consideration of 

opportunities for students to learn more and effectively.  

A report of the Institute of Educational Leadership, Washington, D.C, USA (2000:1) 

stated that schools nationwide were grappling with serious problems ranging from 

random outbreaks of violence and crumbling facilities to staff shortfalls and chronically 

low academic expectations for students, but many people believed that leaders rank 

among the most severe of the problems. Without strong leaders, schools had little chance 

of meeting any other challenge. 

Fullan (2002b:9-10) mentioned the attributes of wise leadership, which was fully 

conscious of its emotional capacity and took cognizance of motivating others to face 

growing problems of the school and bring about basic changes in the school culture.   

Wallace Foundation Report presented by Mitgang (2008:1) reported how to strengthen 

educational leadership. In order to increase students’ gains and improve training as well 

as environment provided to educational leaders especially in high schools needed 

effective principals to meet the growing needs of the students.   

Ediger & Rao (2003:111) stated that foresight of educational leaders was vital for 

formulation of vision. Efforts were to be made to achieve the vision. It was an on going 

process. The educational leader was expected to provide support to those working toward 

positive changes in school. Collaboration among adults in school was considered 

necessary for achieving the desired objectives. 

Baig (2011:1) stated, “The situation offers a challenging and complex scenario to the 

educational leaders of the school in terms of dealing with a variety of competing values, 

conflicts and a range of value orientations. As captain of the ship, the head teacher has to 

accommodate variety of values and stabilize the value-saturated complex environment of 

school in order to ensure maximum effectiveness and efficiency”. 

 Fullan (2002a:7) viewed that the selection of leaders should be based on their 

competence to provide an environment to the organization that ensures sustainable 

development of the organization.   
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Bana (2010:31) stated, “The role of educational leader is not only to provide shared 

vision but also to facilitate and contribute to put the vision into practice. Educational 

leadership is all about sacrifices”. It is influencing human relationship between school 

principals and faculty members who resultantly bring about changes and better outcomes 

of the agreed upon school objectives. A successful educational leader is one that 

identifies the potential of individuals and nurtures them, like a gardener. 

Retallick & Farah (2005:179-180) stated that the new millennium demanded from the 

principals who could and would act as  educational leaders for transforming schools into 

a community that believes in professionalism, better learning and development. The 

progress of any school was highly related to effective leadership provided by principals 

who could be identified as most important contributors to school effectiveness in both 

developed and under- developed countries. In Europe, Australia, North America and 

Asia, several professional development programmers were offered to principals so that 

they could improve their managerial and leadership skills, knowledge, competence and 

attitudes.  

2.19 Leadership in Decision -Making 

Decisions are usually made either to correct or to improve the situation. Therefore, the 

situation must be understood, its causes explored, and methods for decision making 

clearly chosen by effective principals. There is not a single approach to decision-making. 

Principals were expected to choose a strategy that suited to the occasion. 

Everard et al. (2004:56) identified the following key principles for effective decision 

making: implementation, planning and review as well as involvement of the right people 

at the right time through a well controlled process. 

2.20 Instructional Leadership 

An accepted aspect of instructional leadership is to provide teachers with tranquility. 

Elmore (2000) explained that school leaders were hired and retained largely on the basis 

of their capacity to buffer teachers from outside interference. Buffering consisted of 

creating structures and procedures around the technical core of teaching. Lashway 
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(2002:1) stated that although instructional supervision was needed only on the part of 

principals but they also performed the role of managers.   

According to Southworth (2002:1) effective instructional leadership needed a range of 

skills, which included classroom observation and data gathering techniques, knowledge 

about teacher’s developmental stages, the art of providing feedback to teachers, 

determination of schools, best results and accomplishment of the tasks. 

A study on school principals as instructional leaders made in the context of Philippine by 

Sindhvad (2009:2) revealed that principals supported teachers in classroom instruction 

through their supervisory interventional role, which was considered important element 

for school effectiveness. 

2.21 Pedagogical Leadership 

MacNeill and Silcox (2003) defined pedagogical leaders as those who had the  

confidence with community and other stakeholders of education as well as those who 

were in educational administration and had excellent knowledge of pedagogical skills for 

promoting learning and encouraging others to facilitate the improvement of learning 

outcomes of students. They further mentioned that pedagogical leadership status could 

not be decreed by well - intentioned educators; was a badge of honour, earned and 

bestowed by colleagues. It is about setting priorities and living with the dilemma of 

constantly needing to balance being involved in what happened in a classroom, against 

the demands of school management. 

2.22 Effective Leaders 

Reynold and Teddlie (2000) identified five elements of effective leaders, which included 

stability, commitment to involving others, being instructive providing frequent and 

personal control and recruiting and replacing suitable personnel.  

Topping (2002:9) viewed that there was difference between managers and leaders. 

Manager   wanted directions from leaders and leaders initiated the things to be achieved. 

The analysis of the school principals indicated that for effectiveness they required skills. 

No doubt principals performed as school managers, administrators and school leaders but 
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it was their leadership role by virtue of which they could take the staff with themselves to 

face challenges, to solve problems and to implement goals of school. It was, therefore, 

imperative that principals in all developing countries should be equipped with leadership 

skills and competencies for effective management of their schools. 

2.23 School Effectiveness 

According to Tomlinson (2004:56-57) most studies of effective schools stressed the 

pivotal role of the school principal. The researches showed that no school could be 

labeled effective unless its principal exerts. The connective tissue, the set of behaviours 

that principals engage into develop a school climate that supported academic 

achievement, to gain staff commitment, to engender high expectations, to supervise 

individual teachers and the entire instructional programme, while carrying on the varied 

and complex duties connected with maintaining order in the school. The literature review 

suggested that schools could become successful only with the principals, who could bring 

about improvement in school instructional progarmmes through their interventions.  

 A paper presented at the meeting of International Congress for School Effectiveness and 

Improvement (2011:1) at Cyprus by Babaliki, Lazaridou& Lordanides documented that 

there was considerable ambiguity in the literature about the particular activities 

associated with great school effectiveness. They decided to investigate one particular 

question i.e. what principals did best to promote school effectiveness? It was found that 

principals could improve school effectiveness most by engaging in activities that 

developed a good climate and ensured availability of needed resources for instruction. 

Their findings further indicated that there was a need for further investigation to know 

how principals could better contribute to school effectiveness in Greece. 

Bergseson & Heuschel (2004:2-6) identified factors that promoted school effectiveness. 

Their studies primarily focused on districts that had shown improvement especially in 

second. According to them a couple of things contributed to school effectiveness. Those 

included capable school leadership; continuous efforts for improvement; use of effective 

teaching style; holding teachers accountable for their work and curriculum that was 

relevant to professional development and effective classroom strategies. 
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 Jantzi et al. (2004) concluded that principals exercised a measurable effect on school 

effectiveness and students’ achievement. They further documented that leadership 

provided by a school principal exerted indirect influence on students’ achievement 

through the school climate they created and that they inspired trust among students and 

teachers, caring about the promotion of a climate for collaboration. Professional 

behaviour and open communication among teachers and between teachers and the school 

administrators. Principals were considered essential. 

Another perspective was advanced by Everard, Morris &Wilson (1999:1) that school 

effectiveness depended on the interventional role of a principal, the support of the 

teaching staff for implementing the clear vision and plan of activities in line with the 

school programme of curriculum implementation; regular appraisal of the work of pupils 

in order to make programme more effective and promote students achievement. This will 

require formulation of action plan and setting school climate for achieving objectives and 

efficient management of school finances improving the programme of study and students 

achievement, and having specific maintenance of students’ discipline. 

 Kirby, Stringfield & Teddlie (2008:221,234) concluded from their study that teachers in 

more effective schools scored consistently higher as compared to ineffective school. 

Principals at the effective school insisted on a clear vision focused on academics and 

were more interested in how well their students mastered basic skills. They also found 

that the classes at the effective schools began on time following proper instructional 

techniques, and had few interruptions. Most importantly principals were the central 

figures who guarded the integrity of the classrooms and were visible and aware of the 

discipline problems. They had a great influence over their teachers. 

Penuel & Riel (2007:611-615) documented that research has supported the significance 

of collaborative efforts among teachers for the importance of outcomes. Such ties 

promoted innovations in teaching strategies and ensured development of effective 

teaching practices for school effectiveness.          

Schools are meant to provide quality education to all the students, irrespective of colour, 

caste and creed. Students coming from various social backgrounds should not feel 

deprived at any stage of their educational life. They all should have an equal opportunity 

of acquiring education. To have such kind of atmosphere, proper planning is needed 
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every year. Effective schools promote the teaching learning purposes. Society demands 

quality education for their children. The system should ensure overall development of a 

child. A student should not only have a skill required for a profession but he should be 

well organized and active member of the society, so that he may be able to play his role 

effectively in the development of his country. Effective schools try their level best to 

perform according to the wishes and demands of the society. The students and teachers at 

such schools work hard to meet the desires of the parents, whereas teachers and students 

at the less effective schools do not go through such turmoil. 

A report by Patricia et al. (2005:27) at the meeting of Prichard Committee for Academic 

Excellence documented that effective schools depended largely on the commitment of 

principals and teachers, who also took the parents in confidence and maintained the 

culture for mutual respect, cooperation and excellent performance.  

According to Bergeson (2003:3-4) effective schools had clear and shared focus; 

maintained quality; had a belief that all students can perform well; the principals were 

capable and devoted to improve instruction and administrative  strategies; there was 

continuous supervision of teaching learning process by principals who persuaded 

professional development of teachers; set school climate for effective learning and 

strengthened home school relationship. 

Louis (2006) viewed that research   focused on the social conditions in the schools 

organization revealed a need to promote learning and instruction and improve students’ 

gains. This required the cooperation of the teachers and communities for school 

effectiveness. 

According to a report of International Congress for School Effectiveness and 

Improvement (2011:7) presented by Babaliki, Lazaridou & Lordanides, at Cyprus, 

principals needed to pay attention to three kinds of activities for school effectiveness. 

They were collaborative environment and development of trust among support staff; 

promoting professional behavior and developing conducive school climate.  

A guide prepared by the North Central Regional Educational Laboratory (NCREL), 

presented by Sargent (2004:3) documented the way data could be used   gradually for 

school effectiveness. For this purpose, four actions were suggested, which included 
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formulation of plan; use of a platform  for school effectiveness; implementation of the 

plan and appraisal of its impact on the school at par the given criteria, as well as 

streamlining activities to suit the laid down criteria. 

Improvement Cycle 

 

 

 

 

Source: North Central Regional Educational Laboratory (NCREL), USA 

According to Horne & Brown (2004) organizational effectiveness depended on a couple 

of activities that should take place in schools. They included a consideration of increasing 

students’ gains; focus on teaching learning process; continuous updating of the potential 

of teachers to implement changes even if scarce resources were available; assessment of 

the prevailing school and developing positive norm; addressing within school conditions 

for change and monitoring all activities for overall development of the school.    

2.24 Role of Teachers in School Effectiveness 

Southworth (2002) documented that attention had been devoted to teachers’ role in the 

improvement of school effectiveness. But the literature also included a large body of 

information about leadership skills and knowledge that principals required for supporting 

and improving education. 

2.25 Effective School Climate 

Alta Vista (2000) stated that majority of the educators focused on improving the school 

climate for teaching instead of the typical principles and practices, which separated 

teachers from one another. Schools with the norms of cooperation encouraged adults to 

collaborate with each other for school effectiveness. In such schools there was frequent 
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interaction on the part of teachers regarding teaching methods and problems as well as 

continuous observation of criticism of teachers.  

2.26 Educational Effectiveness 

According to Willie (2006:16) quality dimension of educational effectiveness is based on 

the type of instruction given to the   pupils, which effectively supported their personal 

learning and led them to higher achievement levels. He viewed that quality and equity 

could and must be interlinked and by doing so, education should not sacrifice the 

principles of equity for raising the school to the apex of excellence. The civilized society 

held dear both excellence and equity which they considered complementary. Both should 

go side by side. 

2.27 Excellent Schools 

According to Reynold & Teddlie (2000) excellent schools ensured the involvement of 

both teachers and parents in school-based decisions. They had positive expectations from 

students’ learning, who, in turn met those expectations. The school climate was helpful to 

promote learning and all the stakeholders contributed to take the schools at the apex of 

excellence.  

2.28 School Improvement 

A report by Carter, Macdonald & Martin at the first International Conference of National 

College for School Leadership in Nottingham (2002:4) documented that school 

improvement during the last of couple of years owing to the interventional role of 

effective principals by ensuring high standards and quality in school programmes. It is 

through successful leadership that continuous improvement in school system can be made 

possible.  

Khan (2012:12-13) stated that quality improvement in education has also remained the 

priority of the government of Pakistan during the last two decades. The educational goals 

could be correctly achieved by improving quality of schools to meet the expectations of 

students and other stakeholders. Educational institutions were expected to play this role 

without discrimination in students, as they were supposed to provide equal opportunities 

to all of them. Excellent schools were considered those which focused on maximum and 
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better learning of pupils. The overall development of children was the concern of 

educational system to enable them to play their effective role in socio-economic 

development of the country. Both the students and teachers are, therefore, required to 

work hard for the achievement of the goals.  

2.29 School Improvement Strategy 

The Center for Comprehensive School Reform and Improvement (2009:1-2) identified 

quality indicators and improvement strategy for highly effective schools. A 

comprehensive  school improvement plan would  use  those indicators as a guide line for 

effective teaching and high students’ gains which were aligned and rigorous curriculum; 

effective instruction; formative assessment; positive school climate; effective school 

leadership and family and community engagement. 

2.30 Different Phases of School Improvement 

Beed & Burnham (2011:41-43) mentioned different phases in their article through which 

the schools could improve their performance. These phases included quality of processes, 

finding best teachers and developing distributed leadership, focusing on performance, 

innovative and focus on global learning. There was a demonstration on cooperation and 

human relationship, which contributed to school effectiveness.  

2.31 Indicators of School Improvement  

A report by International Congress for School Effectiveness and Improvement at 

(Cyprus) (2011:2) by Healey explored the approaches made by newly recruited school 

heads, which will definitely facilitate their role with teachers for the purpose of 

motivation and outcomes. The study revealed that school improvement required due 

attention and linkages to social environment as well as awareness about what schools 

heads thought and planned to promote social conditions facilitating their faculties to 

inform principals about the development programmes for school effectiveness. 

2.32 Measures for School Improvement 

Iftikhar (2013:1-2) made some recommendations for improving education in Pakistan in 

which he suggested declaration of urgent need for educational development by involving 
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all the stakeholders in this endeavour and making utmost efforts for the eradication of 

illiteracy as well as giving top priority to the development of education by the 

government. He also suggested that curriculum should be updated and procedures should 

be adopted of licensing of teachers for improvement of quality education.  

A report of Human Development Foundation (2007:1-2) documented that a couple of 

measures could improve education system in Pakistan. They included de-centralization at 

all levels; autonomy for schools; better supervisory support; strengthening linkages of the 

school system with district and provincial levels; encouraging decision making on the 

basis of educational needs and expanding the research-base of education for improving 

educational processes, management and administrative decisions. 

Bergeson (2003:6) suggested different steps for school improvement which included 

development of a culture based on human relationship with all stakeholders in education; 

holding positive views for staff members and promoting professionalism in schools. It 

was also needed to promote consensus on decisions and adopt a procedure by involving 

all stakeholders. However, there should be focus on updating the school norms, 

curriculum and rules from time to time.   

Hall & Hord (2001:7) suggested that, for school improvement, it was necessary to 

formulate policies that encouraged mutual cooperation; clear communication; friendly 

cooperation and a sense based on community welfare. In order to bring positive change in 

any organization, it was imperative that each member of the organization accepted 

change and the leader anticipated and facilitated it at the individual level.  

2.33 Quality Education 

Quality education is the one that brings about behavioural change in students; ensure 

their overall development of   personalities and contribute to the socio-economic 

development of a country. Quality is indicated by better student’s gains and pupils’ 

performance that is acceptable to stakeholders and market. To the contrary, poor quality 

of education is the low standard of attainment and average level of students’ 

achievements measured through examination.          
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According to Imran (2008) quality of education is the result of the school performance. 

The internal performance depended on the school climate and was linked to the human 

and physical resources available to the school for better teaching learning process.  

2.34 Measures of Quality Education 

A report by Colby et al. (2000:5-20) at international meeting of Working Paper Series 

highlighted a couple of ways that could ensure quality improvement in education. Those 

included availability of physically sound learners who received support in learning from 

their parents; school climate that is safe; availability of needed resources; course content 

reflected in prescribed curricula for knowledge about gender; nutrition and peace; a 

process that is child-centered outcomes that help in acquisition of knowledge and bring 

about change in attitudes of students.  

The National Plan of Action of Pakistan (2001-15:99-100) documented that school 

effectiveness and quality improvement needed committed and potential teachers at 

different levels of education. It was suggested that entry qualification of teachers should 

be up graded, which   must ensure that the perspective teachers are trained and acquire a 

sense of devotion to the profession. In order to build the capacity of working teachers, 

intensive orientation was needed for improving their efficiency. Similarly, educational 

managers and administrators must be trained at all levels of education and hard working 

teachers be rewarded for encouragement. It was further suggested that improvement of 

quality in education is necessary in order to provide chances for competition to the 

graduates. The interventional role of the principals should focus on improving physical 

facilities and material resources. It was also recommended that incentives to needy 

students be given and regulatory system strengthened.  

According to a report presented by Auguste, Echart & Franchetti (2008:144-145) at the 

meeting  of  the Inter-American Development Bank (IDB) in Argentina for improving 

quality of education in Argentina, a couple of measures were  suggested, which included 

enhancing  qualification for teachers; improving their salary packages and maintaining 

adequate and manageable increasing student teacher ratio. 
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2.35 Problems in the Education System of Pakistan 

According to Rehman & Khan (2011:72-78) the ongoing problems in Pakistani 

educational system included:  

 Multiple system of education; 

 Secularization of education; 

 Lack of professional teachers; 

 Dropouts; 

 Poor examination system; 

 Inadequate facilities; 

 Low enrollment rate; 

 Out-dated curricula; 

 Weak administration and supervision; 

 Political interference; 

 Non- free compulsory education; 

 Educational policies; 

 Insufficient budget allocation;  

 Centralization; 

 Corruption; and 

 Gender discrimination and regional inequalities. 

Arong and Ogbadu (2010:183) found that quality deterioration in education owed itself to 

rare school inspection and supervision; non-availability of properly trained and qualified 

teachers; inadequate library facilities; non-availability of instructional material; 

inadequate chances of mobility of teachers; lack of interest of students in learning; 

corrupt practices in education system and locating school facilities without prioritizing 

them.  

According to Shakir (2008:1-6) main obstacles of low quality of education in Pakistan 

were lack of political will; the politicization of education; lack of support to education by 

religious, social and political circles, out-dated teaching methods, some of the newly 

established universities were not up to the required mark, emphasis were given to 

quantity not to quality, lack of discipline and punctuality. 

Memon (2007:47-48) documented that education system in Pakistan suffered 

considerably as due to many reasons. There is no emphasis on scientific and 
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technological education which is the basis for socio-economic development. There is 

scarcity of potential and committed teachers, lack of fully equipped laboratories and the 

curricula that do not take cognizance of the local needs, language issue for teaching and 

the flaws in the examination system. 

Saleemi (2010:1-4) stated that since inception of Pakistan in 1947 about two dozen 

educational policies were launched in Pakistan but in spite of all efforts the education 

sector did not improve. The education sector suffered because the two different sub-

systems of public and private schools caused disparity and divided people in two classes. 

The regional inequalities and gender discrimination also blocked the progress of 

education. These problems have adversely affected the quality of education. There seems 

to be little focus on technical education. The budgetary allocation for education sector is 

far below the standard maintained by other developing countries. 

2.36 Critique of Literature Review 

The study attempted to analyze the interventional role of girls’ high school principals in 

Government Girls’ High Schools of Khyber PakhtunKhwa (Pakistan) on the basis of 

review of local and global literature. The purpose was to find out relevant citations that 

reflected upon the multi-dimensional role of principals for quality improvement, school 

effectiveness and excellence, which evidently were the outcomes of the efforts of the 

principals that were not adequately highlighted at least in the research carried out in 

Pakistan.  It was, therefore, considered imperative to review vast volumes of literature for 

the identification of indicators that could be used in the instruments for collection of the 

needed data for the solution of the problem. 

The study highlighted the interventional role of the principals in different contexts. It was 

found that strong positive leadership skills of the principals and the setting of the school 

climate conducive to proper teaching learning process were essentially needed, which 

could be identified with the role of principals. The research on school effectiveness also 

indicated that successful schools and effective instructional leaders could monitor the 

implementation of teaching methods used by teachers for effective students’ learning. 

The review unfolded that it was owing to the leadership skills of principals that schools 

reached to the apex of excellence as they could foster open, trusting and affirmative 

relationship among all those related to the school including, but not restricted to, the 
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community. It was the principals who exerted direct influence on students’ achievements 

through the school environment in collaboration, of course, with teachers and the 

students. They were the principals who held collegiality as their prime goal which, in 

turn, promoted cooperation, mutual help and sharing of professional knowledge with 

each other. 

The effectiveness of schools could be attributed to the principals by virtue of their 

effective leadership and to the staff by virtue of their hard work and collegiality to whom 

the vision of the principals is translated into objectives of the school. Thus the 

interventional role of the principals was intended to provide democratic  environment,  

cooperation  and support to the staff, evaluation  and developing teacher quality; creating 

a transparent procedure for accountability and preparation of strategic plan for financial 

and resource management. 

The literature review identified the growing expectations of stake holders from the 

principals, teachers, advisors and supervisors of the schools. Based on their endeavour 

the principals could make continuous efforts to promote human relationship and create 

conducive conditions and congenial atmosphere for  better effective teaching learning 

processes and setting of overall school climate that could be a source of satisfaction for 

all stake holders.  

The literature review further indicated that school effectiveness required principals to 

focus attention on the social conditions. This required thorough understanding about how 

they should conceptualize the social element and cultivate it in teachers by enabling them 

to share their programmes with the principals for school effectiveness. The review also 

explored dimensions of “value-added leadership” that could add value to the 

interventional role of the principal which were linked to the beliefs and visions of the 

principals, effective participation of the staff in decision making, motivation and proper 

monitoring. 

The indicators of the study were, therefore, obtained from review of literature. These 
indicators were placed under different categories such as staff and students’ related 
duties; school and community relationship; instructional leadership; physical and 
financial resources; school plant facilities; leadership qualities of the principals 
themselves. The responses of participants to a number of statements under each category 
were found useful to the solution of the problem of the study.   



 

63 
 

CHAPTER – 3 

PROCEDURE OF THE STUDY 

It was a descriptive study, which explored different dimensions of principals’ 

interventional role for school effectiveness. The study used scientific method, which 

required a concise statement of the problem, framing key questions for investigation and 

development of tools for collection of data and their analysis. Data were collected from 

primary and secondary sources through similar opinionnaire personally delivered to 

principals/headmistresses and senior teachers of all the schools. Structured interviews 

(Appendix-VII) were held with female district level education officers for collection of 

primary data. The secondary data were collected from study of documents and review of 

literature.   

The data were analyzed with the help of tables and graphs and converted into 

percentages. The qualitative data were described under different categories and discussed. 

The quantitative data were obtained from the responses to the different items contained in 

opinionnaire (Appendix-VIII) and handed over to the principals/headmistresses and 

senior teachers in government girls’ high schools of Khyber PakhtunKhwa (Pakistan). 

They were also received back personally. The tools and results were made reliable by 

using statistical measures for validation.                  

3.1 Research Design 

According to Sankhala (2007:46), studies are designed in different ways in order to 

ensure that a systematic approach was made to the description of facts, persons and 

events. There are various designs which are used in research and their use depends on the 

type and nature of the study that one chooses.  

The study used meta-analysis design to integrate findings from different sources. Their 

analysis facilitated conclusions that were helpful in the solution of the problem. This type 

of approach allowed generalization across studies and revealed useful information that 

proved helpful to the study.   
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3.2 Tools of Research 

The main tools of the study were close-ended opinionnaire for principals and senior 

teachers based on 5 Likert Point Scale.  Structured interviews were held with female 

district educational officers. The rationale for selection of the tools of the study is that 

interventional role of principals adds value to school effectiveness and the efforts of the 

principals are also based on the support and co-operation of teachers. Therefore, these 

two categories of subjects were to be consulted for investigation. The female district level 

education officers are key informants and, therefore, their input was necessary to be 

obtained through structured interviews.  

The rationale for construction of closed-ended opinionnaire was that it was not possible 

to interview large number of persons. It was designed keeping in view the objectives and 

key questions of the study.  

3.3 Population and Sample 

The universe of the current study included 18 principals of 18 government girls’ high 

schools, 270 senior teachers and all the 04 education officers in Peshawar district, of 

Khyber PaktunKhwa (Pakistan). Of those 18 (100%) principals of girls high schools, 90 

out of 270 (33.3%) senior teachers and 4 (100%) district level education officers were 

included in the sample. The following table will further clarify the population and sample 

of the study. 

S.NO Category of Respondents Population Sample Percentages 

1. Government girls’ high 

schools in Peshawar city. 
18 18 100% 

2. Principals 18 18 100% 

3. Senior teachers 270 90 33.3% 

4. District level education 

officers 
4 4 100% 
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3.4 Sampling Technique 

 The study was carried out in Peshawar district. It was therefore, necessary to take the 

larger size of sample. Hence, all the 18 government girls’ high schools (100%) and their 

18 principals (100%) as well as all the four district level education officers (100%) were 

sampled. A sizeable number of senior teachers (33.3%) were randomly selected because 

their population was comparatively larger as compared to principals. Therefore, the 

sample was to be taken randomly in this case. 

3.5 Pilot Testing 

A pilot test of the tools was conducted before starting actual study. The items of 

opinionnaire were pre-tested by 02 principals and 02 senior teachers who were not part of 

the actual study. They were refined on the basis of their suggestions. 

3.6 Validity and Reliability of Instruments  

A technique of data collection is valid which is consistent and does the job that the study 

intends to do it. The accuracy of data was based on carefully designed structure and 

instruments of the study to obtain significant information. Validity of the instruments was 

ensured through pilot testing, objectivity and unbiased approach at every stage of the 

study.  

Reliability is the consistency of the measurement, or the degree to which an instrument 

measures the same way each time when it is used under the same conditions with the 

same subjects. For example, this approach is considered reliable if person’s score on the 

same test given twice is similar. In order to measure the reliability of the opinionnaire, 

Cronbach’s Alpha Reliability Test was applied to the responses of principals and 

teachers. 

3.7 Establishment of Rapport with Participants 

The rapport with participants was established with an introductory letter given by the 

research supervisor. The opinionnaire was personally delivered and explained to the 

subjects. This approach also established rapport with them. The researcher faced no 

problem to establish rapport with education officers, principal/headmistresses and senior 
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teachers of Government Girl’s High Schools, who were respondents in the study. There 

was also no difficulty in delivering the opinionnaires and the discussion with 

respondents. The significance of the study and its usefulness for policy decisions were 

explained to respondents with the assurance that their suggestions would be kept 

confidential and used only for research purpose. With these assurances the respondents 

willingly supported the study. 

3.8 Chi-Square Test Statistics 

Categorical data may be displayed in contingency tables; the chi-square statistic 

compares the observed count in each table cell to be count which would be expected 

under the assumption of no association between the row and column classifications. The 

chi-square statistic may be used for checking association between two or more groups, 

populations, attributes, categories or criteria. Observed counts are compared to expected 

counts. 

The test statistics is: 
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the degrees of freedom are: 

(r – 1) (c – 1) 

r = # of rows and c = # of columns 

Where: 

Oi = the observed frequency in the ith cell of the table  

Ei = the expected frequency in the ith cell of the table  

Chi square test is used for testing the association between qualitative variables in a study. 

Since all the variables in this study are distributed over 5 Likert scale which are 

considered as categorical variables. In this study, therefore the researcher investigated the 
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association between the perceptions of the respondents; categorical variables with 

categories “Strongly Agree” to “Strongly Disagree”, and job nature; principals or 

teachers. Both the variables are of qualitative nature so chi-square was found to be an 

appropriate test.  
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CHAPTER – 4 

DATA COLLECTION, ANALYSIS AND DISCUSSION 

Data collection is one of the most important steps in research because conclusions of the 

study are based upon the data obtained. Primary data were collected from three categories 

of respondents: principals/ headmistresses, senior teachers and district level education 

officers (female), while the secondary data were collected from a study of documents, 

records and related literature. 

The analysis facilitated the process of organizing, verifying and interpreting data, which 

provided perspective and conceptual framework to the study that supported conclusions. 

The data analysis also helped the study to reduce large volumes of data and produce 

information that was useful and meaningful for discussion. 

The data were given both qualitative and quantitative treatment. The qualitative data were 

collected through closed-ended opinionnaire from headmistresses and senior teachers and 

interviews held with district level education officers (female). To determine the internal 

consistency of the data one of the important measure is Cronbach’s Alpha. It helps in 

determining the internal consistency of the instrument and the items used in the 

instrument. 

The term internal consistency describes the extent to which all the items in an instrument 

measure the same concept or construct and it helps in the determination of inter-

relatedness of the items of instruments.  Cronbach’s Alpha is an important instrument in 

the determination of internal reliability and assessments of opinionnaires. Cronbach’s 

Alpha is a commonly used index of testing reliability of the opinionnaire and surveys. 

Tavakol & Dennick (2011:53-55) & Santos (1999:2) stated that Cronbach Alpha test was 

used for checking the consistency of the data. The quantitative data were transformed into 

tabular forms by converting them into percentages and further supported by graphs.  

The following seven questions were posed to four district level education officers of 

Peshawar district about the interventional role of the principals, for school effectiveness, 

quality education and strategy for improvement of government girls’ high schools. They 
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were also invited to give their additional suggestions for improving public sector 

education.  

Q. 1 Do you think that public sector schools provide quality education? 

Q.2   How does principal’s interventional role make difference in efforts for school 

effectiveness in Government Girls’ High Schools? 

Q.3   What kind of strategy you propose for improvement of Government Girls’ High 

Schools? 

Q.4 There appears to be growing deterioration in the quality of education at secondary 

level. What are the root causes of this deterioration? 

Q.5 Do you agree that the role of principals has considerably changed which 

necessitates capacity building in school leadership skills? 

Q.6 How do you compare the performance of public sector girls’ high schools’ with 

those of private sector? 

Q. 7 What do you suggest for bringing the performance of girls’ high schools in public 

sector at par with excellent schools in private sector? 
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4.1 Responses of District Level Education Officers to Interview Questions. 

Table-1: Public Sector Schools Provide Quality Education 

S.No. Total Number of 
Respondents 

Positive 
Responses 

Percentage Negative 
Responses 

Percentage 

      
Q. 1 4 1 25% 3 75% 

      

 

Figure-1: Public Sector Schools Provide Quality Education  

The responses of district level education officers (female) were obtained and presented in 

Table -1 which is based on question No.1 asking the respondents to indicate whether or 

not public sector schools provide quality education. The positive and negative responses 

were reflected in the table with percentages.    

The analysis of data in table and Figure-1 revealed that out of 04 (100%) respondents 03 

(75%) respondents did not support the idea that public sector school provide quality 

education while only 01 (25%) respondent stated that public sector provided quality 

education. The analysis of responses to Q. No.1 revealed that the quality of education in 

public sector was poor. The data were further illustrated with the help of Figure-1. 
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Table-2: Principal’s Interventional Role Makes Difference in Efforts for            

 School Effectiveness 

S.No Responses(Q.No.2) 
Total No. of 
Respondents

Positive 
Responses 

Percentage 
Negative 

Responses 
Percentage 

1. Through role model, 
character, proper 
distribution of duties 
among teachers & 
democratic environment 

4 1 25% 3 75% 

2. By  accepted change,  
controlling   all the 
activities and matters in 
school premises 

4 1 25% 3 75% 

3. Through supervision,  
administration & 
management, punctuality 
and strictness 

4 1 25% 3 75% 

4. Through promoting 
positive climate, 
coordination, self-respect, 
team work and positive 
feedback to teachers 

4 1 25% 3 75% 

 

 

 

 

 

 

 

 

Figure-2: Principal’s Interventional Role Makes Difference in Efforts for   

      School Effectiveness 
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The respondents were posed question No.2 asking them to indicate how principal’s 

interventional makes difference in school effectiveness in girls’ high schools. The 

responses received were different. They indicated different remedies for the effective 

interventional role of principals. These different responses were discussed in Table-2  

The analysis of data in Table-2 revealed that the interventional role of principals’ could 

be made effective only when principals performed in a manner as reflected in Table-2. 

The expectations of the respondents were found different. However, their crux was that 

principals could make difference in school effectiveness only when they provided a role 

model, behaved in a democratic manner, accepted change, controlled all the matters and 

activities in school, exercised effective supervision and management, coordinated with 

teachers, set school climate that was conducive to teaching learning process and 

developed a mechanism for feedback to the teachers and students. The graphic 

presentation of the data in Figure -2 further elaborated the data. 
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Table- 3: Proposed Strategy for Effectiveness of Government Girls’ High   
   Schools 

S.NO. Responses 
(Q.No.3) 

Total No. of 
Respondents

Positive 
Responses 

Percentage Negative 
Responses 

Percentage 

       
1. Proper check and 

balance, positive 
feed back and  
proper training for 
teachers, team 
spirit and fear of  
God among 
teachers 

4 2 50% 2 50% 

2. Strict supervision 
and proper 
monitoring  

4 1 25% 3 75% 

3. Effective 
management 
administration,  
knowledge about 
religion and child 
psychology 

4 1 25% 3 75% 

 

 

 

 

 

 

 

 

Figure-3: Proposed Strategy for Effectiveness of Government Girls’ High   
      Schools  
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To the 3rd question asking the respondents to indicate what kind of strategy they proposed 

for school improvement. Different responses were received which were reflected in 

Table-3. 

The data in Table-3 showed that all the 04 (100%) education officers suggested different 

strategies for maintaining effectiveness in government girls’ high schools. Of those 02 

(50%) respondents agreed that in order to bring effectiveness in schools there should be a 

proper check and balance system, team spirit, positive feedback and proper training for 

the teachers. Another 01 (25%) respondent stated that improvement could be possible 

through effective supervision and proper monitoring. The remaining 01(25%) education 

officer was of the opinion that through effective administration and knowledge about 

religion and child psychology, principals could play a major role in school improvement. 

The tabulated responses were further elaborated in Figure-3 
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Table-4: Root Causes of Deterioration in Quality of Education at   

 Secondary Level 

S.NO. Responses(Q.No.4) Total No. of 
respondents 

Positive 
responses 

Percentage Negative 
responses

Percentage

       
1. Dual system of education 4 2 50% 2 50% 

2. Lack of physical 

facilities 

4 4 100% Nil Nil 

3. Unattractive salary 

packages of teachers 

4 2 50% 2 50% 

4. Posting of teachers in 

remote areas 

4 2 50% 2 50% 

5. No. check and balance on 

teachers’ performance 

4 4 100% Nil Nil 

6. Lack of strong school 

community relationship   

4 3 75% 1 25% 

7. Inadequate public 

schools 

4 2 50% 2 50% 

8. No refresher courses for 

teachers  

4 4 100% Nil Nil 

9. Out-dated curricula in 

teachers training 

programme 

4 1 25% 3 75% 

10 Political intervention 4 2 50% 2 50% 

11. Health and personal 

problems of teachers 

4 3 75% 1 25% 

12. Partial implementation of 

educational policies 

4 4 100% Nil Nil 

13. No attachment with 

religion 

4 1 25% 3 75% 

14. Lack of commitment of 

teachers toward their 

profession  

4 2 50% 2 50% 
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Figure-4: Root Causes of Deterioration in Quality of Education at   

  Secondary Level 

In question No.4 the respondents were asked to identify the root causes of deterioration in 

quality of education at the secondary level. The different responses received were placed 

in Table-4. 

In responses to Q. No.4 all the 04 (100%) respondents agreed that the root causes of 

deterioration were lack of physical facilities, weak check and balance mechanism for 

teachers’ performance and partial implementation of educational policies. Another 02 

(50%) respondents stated that dual education system, posting of teachers in remote areas, 

inadequate public schools; political intervention and lack of commitment of teachers 

towards their profession were the main causes for poor quality of education. However, 03 

(75%) education officers agreed that lack of strong school community relationship and 

physical as well as personal problems of teachers proved to be the root causes of 

deterioration in quality of education at secondary level. The analysis of responses showed 

that all the 04 (100%) respondents agreed that there were a number of causes of 

deterioration which needed to be handled very realistically. The data were further 

elaborated in Figure-4 
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Table-5: Capacity Building of Principals in Leadership Skills 

S.NO. Total No. of respondents Number of responses Percentage 

1. 4 4 100% 

 

 

 

 

 

 

Figure-5: Capacity Building of Principals in Leadership Skills 

The 5th question required the respondents to indicate if capacity building in leadership 

skills of principals was needed due to their changed role. The responses were depicted in 

Table-5. 

In response to Q. No. 5 all the 04 (100%) female district education officers agreed that 

capacity building of principals in leadership skills was needed. The graphic presentation 

of data in Figure-5 further highlighted their responses. 
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Table-6: Comparison Between the Performance of Public Sector with   

 those of Private Sector. 

S.NO. 
Responses 
(Q.No.6) 

Total No. of 
respondents

Positive 
responses

Percentage
Negative 
responses 

Percentage 

1. 

Private sector 

showed better 

performance 

 

4 

 

4 

 

100% Nil Nil 

2. 

Check and balance 

mechanism on 

teachers 

 

4 

 

4 

 

100% Nil Nil 

3. One man rule 4 4 
 

100% Nil Nil 

4. 
Accountability of 

teachers 

 

4 
4 

 

100% Nil Nil 

5. 
No political 

intervention 

 

4 
4 

 

100% Nil Nil 

6. 
Active involvement 

of parents 

 

 

4 

4 
 

100% Nil Nil 

7. 

Firing system of 

teachers for poor 

performance 

 

4 

 

2 

 

50% 2 50% 

8. 
Controlled 

strengths in classes 
4 3 

 

75% 1 25%% 

9. 
Pay full attention to 

weak students 
4 2 

 

50% 2 50% 

10. 

Provision of all 

facilities to 

students 

4 4 
 

100% Nil Nil 
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Figure-6: Comparison Between the Performance of Public Sector with   
  those of Private Sector. 

 

The respondents were asked in question No.6 how they compared the performance of 

public sector schools with those of private sector. All of them supported the idea that the 

performance of private sector schools was comparatively better for several reasons as 

indicated in Table -6 

The analysis of data in Table-6 showed different reasons given by the respondents for 

better performance of private sector schools. The crux of their responses revealed that 

proper check on teachers, one man rule, accountability of teachers, non-political 

intervention and parents’ involvement in school based activities and firing system of 

teachers for poor performance as well as availability of all possible facilities for students 

will help improve the effectiveness of schools in public sector. The graphical presentation 

in table-6 further made the data meaningful. 
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Table -7: Suggestions for Improvement of Secondary Schools in Public Sector  

S.NO. Suggestions(Q.No.7) Total No. 
of 

responses 

Positive 
responses 

Percentage Negative 
responses 

Percentage 

1. 

Uniformity in 
curriculum should be 
introduced through out 
the country in both 
public and private 
schools 

4 4 100% Nil Nil 

2. 

Selection should be 
made on merit basis 
cum seniority. 4 4 100% Nil Nil 

3. 

Seminars, conferences 
and meeting should be 
arranged at district and 
provincial levels 

4 4 100% Nil Nil 

4. 

There should be fixed 
tenure for principals 
totally based on their 
performances 

4 3 75% 1 25% 

5. 

In-service training 
programmes should be 
arranged for both i.e. 
principals and teachers 

4 4 100% Nil Nil 

6. 

Introduced dynamic 
courses in teachers’ 
training programmes 4 2 50% 2 50% 

7. 
Inadequate number of 
public schools 4 3 75% 1 25% 

8. 
Posting in the same 
province of teachers 4 4 100% Nil Nil 

9. 
No political 
intervention 4 4 100% Nil Nil 
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Figure-7: Suggestions for Improvement of Secondary Schools in Public Sector  

Question No.7 required the respondents to make suggestions for school improvement in 

public sector schools at secondary level. The suggestions received were reflected as 

placed in Table-7. 

In response to question No.7 the district level education officers recorded some 

suggestions regarding school improvement in public sector at secondary level. The data 

in Table-7 reflected that all the 04 (100%) respondents were agreeable that there should 

be uniformity in curricula through out the country, selection of principals and teachers to 

be based on merit cum seniority. Workshops, seminars, meetings and training should be 

arranged at district and provincial levels for teachers. Another 03 (75%) respondents 

stated that there should be fixed tenure for principals in public sector schools. Moreover, 

02 (50%) respondents agreed that dynamic courses should be introduced in Teacher 

Training Programmes. The tabulated data were further clarified with the help of graphical 

presentation in Figure-7 
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4.2 Responses of Principals’ and Teachers’ to Opinionnaire. 

The principals and teachers of Government Girls’ High Schools Peshawar City were 

given opionionnaire that contained thirty-eight similar statements asking them to choose 

the option of their choice. Their responses to each statement were reflected in tables and 

illustrated with the help of graphs. Cronbach Alpha is the coefficient of internal 

consistency used for estimating the reliability of the data. It reflects the inter-correlation 

amongst the test items. In this study the value of Cronbach Alpha was 0.89 which 

indicated a high level of internal reliability.   

Table No. 8: Reliability of Statistics 

Cronbach's Alpha No. of Items 

0.893 38 
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Table-9: Chi-Square Test of Association 

Factors Chi-Square P-value 

Category*The Principal should have clear vision regarding the future programme of 

the school 

1.3 .50 

Category* Translate vision to the staff in the form of objectives 1.6 .60 

Category* Involve staff in decision-making regarding school matters 1.9 .75 

Category* Have clear rules for the school to be followed by the staff and students 0.83 .65 

Category* be democratic in decision making about teachers 1.2 .73 

Category* remain impartial in assignment duties to teachers 1.27 .73 

Category* facilitate teachers for their professional growth 3.7 .43 

Category* conduct classroom observation to evaluate teachers performance 8.45 .076 

Category* promote collegial and cooperative culture in school 1.88 .597 

Category* clarify the duties of schools staff & ensure that staff appropriately 

exercise their delegated responsibilities 

5.52 .06 

Category* supervise and evaluate the implementation of teaching and learning 

programmes 

2.95 .399 

Category* acknowledge and reward the teachers for their efforts .45 .928 

Category* help teachers in solving their classroom problems .91 .63 

Category* provided guidance services to the students 3.12 .37 

Category* develop and coordinate co-curricular activities for students 2.32 .50 

Category* report to parents about any neglect of duty  or violation school rules by 

pupils 

2.59 .45 

Category* encourage students for their good behaviour and performance 1.85 .39 

Category* conduct meetings with parents and discuss students’ academic 

performance and weaknesses 

1.47 .478 

Category* develop strategy for bringing improvement in students performance .188 .664 

Category* develop and review a comprehensive policy of student welfare and 

discipline with consultation of staff 

1.06 .78 

Category* provide opportunities for promoting school and community relationship 5.83 .121 

Category* inform the community and parents about school’s vision and policy 2.99 .395 

Category* arrange parents teachers meetings on quarterly basis  2.304 .68 

Category* inform parents about their children performances and involve them for 

personal, social and educational welfare of the children through active consultations 

6.83 .07 

Category* pass informal observation on classrooms activities of teachers and 

students on regular basis 

2.35 .50 

Category* provide material resources and equipment to the teachers for their 

instructional programmes 

2.31 .51 
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Category* point out the strengths and weaknesses of teachers for improvement  2.72 .43 

Category*  provide instructional feedback to teachers 1.6 .65 

Category*  ensure punctuality of teachers 3.1 .368 

Category* appreciate the outstanding students with formal incentives 1.8 .39 

Category* try to improve pedagogical skills of the teachers by organizing refresher 

courses for teachers 

1.5 .688 

Category* prepares school budget with the help of clerical staff 2.43 .487 

Category* Tries to obtain optimum use of available resources  1.61 .656 

Category* maintains proper school records for audit .329 .955 

Category* provides all the basic, physical and instructional facilities to the teachers 

and students for the smooth functioning of the school 

2.44 .295 

Category* develops a comprehensive plan for the maintenance and improvement of 

school plant facilities 

2.31 .314 

Category*  assigns duties to different staff members for proper maintenance of items 1.43 .69 

Category* Innovative, progressive, productive, problems solver, facilitator, decision 

maker, disciplinarian, coordinator, counselor, mentor, risk-taker, change agent, 

mediator etc 

1.43 .48 

 

Table-9 gave the information about association between the category of Principals, 

Teachers and asked questions.  This gave us the information regarding the difference of 

opinion of the respondents as the P Value for all questions was 0.05. In the following 

table category comprise of the two groups one of principals, second of teachers. 

There is an insignificant relationship between category and all other questions since the 

p-value for all associations are greater than > 0.05. 
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4.3 Descriptive Statistics of Principals’ and Teachers’ Responses to 
       Opinionnaire                

Table-8: Principals should have Clear Vision about the Future    
        Programmes of the School 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55% 22 24% 

Agree 8 44% 65 72% 

Undecided 0 0% 3 3% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

55%

44%

0% 0% 0%

24%

72%
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Figure-8: Principals should have Clear Vision about the Future    

 Programmes of the School 
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The responses of the principals and teachers of government girls’ high schools are 

reflected in the Table-8. The analysis of data in Table-8 indicated that out of 18 principals 

10 (55%) principals and 22 (24%) teachers ‘strongly agreed’ to the given assumption. 

However, 08 (44%) principals and out of 90 teachers 65 (72%) teachers ‘agreed’ to the 

given statement.  Another 03 (03%) teachers stayed ‘undecided’. The analysis   revealed 

that most of the principals and teachers were agreeable to the given statement that the 

principals had a clear vision regarding the future programme. The tabulated responses 

were further elaborated with the help of Figure-8. 
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Table-9: Principals should Translate Vision to the Staff in the form of   

      Objectives 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

6 33.3% 28 31.1% 

Agree 12 66.6% 53 58.8% 

Undecided 0 0% 3 3.3% 

Disagree 0 0% 6 6.6% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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66.6%

0% 0% 0%

31.1%
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Figure-9: Principals should Translate Vision to the Staff in the form of   

       Objectives 
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The analysis of data in Table No. 9 reflected that out of 18 principals 06 (33.3%) 

principals and 28 (31.1%) teachers ‘strongly agreed’. Another, 12 (66.6%) and out of 90 

teachers 53 (58.8%) ‘agreed’ to the given statement.  However, 03 (3.3%) teachers stayed 

‘undecided’. The result is that most of the principals and teachers supported the given 

statement. Figure-9 made the data further meaningful. 
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Table-10: Principals should Involve Staff in Decision-Making Related to   

 School Matters 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 46 51.1% 

Agree 7 38.8% 38 42.2% 

Undecided 0 0% 2 2.2% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 2 2.2% 

Total  18 100% 90 33.3% 

61.1%

38.8%

0% 0% 0%

51.1%

42.2%

2.2% 2.2% 2.2%
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Figure-10: Principals should Involve Staff in Decision-Making Related to   

        School Matters 
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The analysis of data in Table No.10 revealed that out of 18 principals 11(61.1%) 

principals and 46 (51.1%) teachers ‘strongly agreed. Another 07 (38.8%) principals and 

out of 90 teachers 38 (42.2%) ‘agreed’ while 02 (2.2%) teachers ‘disagreed’ to the given 

assumption. However, 02 (2.2%) teachers remained ‘undecided’. Thus most of the 

principals and teachers held the view that principals should involve staff in decision-

making related to school matters. The tabulated data were further clarified with the help 

of Figure-10. 
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Table-11: Principals should have Clear Rules for the School which are   

 Followed by the Staff and Students. 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

9 50% 40 44.4% 

Agree 9 50% 47 52.2% 

Undecided 0 0% 3 3.3% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

50% 50%
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44.4%
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Figure-11: Principals should have Clear Rules for the School which are   

  Followed by the Staff and Students. 

The data in Table-11 revealed that out of 18 principals 09 (50%) principals and 44 (44.4) 

teachers ‘strongly agreed’ to the given statement. Another 09 (50%) principals and out of 

90 teachers 47 (52.2) ‘agreed’ that principals had clear rules for the school which are 

followed by the staff and students. However, 03 (3.3%) teachers stayed ‘undecided.’ 

Figure-11 made the data further meaningful. 
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Table-12: Principals should be Democratic in Decision Making about    Teachers  
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55.5% 40 44.4% 

Agree 8 44.4% 48 53.5% 

Undecided 0 0% 0 0% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-12: Principals should be Democratic in Decision Making about   
                   Teachers 

The data in Table-12 revealed that out of 18 principals 10 (55.5) principals and 40 (44.4%) 

teachers ‘strongly agreed’ to the given statement. Another 08 (44.4%) principals and out of 90 

teachers 48 (53.5%) ‘agreed’ that principals should be democratic while making decisions 

about teachers. Another 02 (2.2%) teachers ‘disagreed’. There was 0% ‘disagreement’ on the 

part of principals to the given statement. The analysis revealed that the majority of the 

principals and teachers supported the statement. The Figure-12 further explained the data. 

 



 

93 
 

Table-13: Principals should Remain Impartial in Assigning Duties to   
         Teachers. 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55.5% 44 48.8% 

Agree 7 38.8% 40 44.4% 

Undecided 1 5.5% 4 4.4% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

55.50%

5.50%

0% 0%

44.40%
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Figure-13: Principals should Remain Impartial in Assigning Duties to   
     Teachers. 

 

The data in Table-13 showed that out of 18 principals 10 (55.5%) principals and 44 

(48.8%) teachers ‘strongly agreed’ whereas 07 (38.8%) principals and out of 90 teachers 

40 (44.4%) teachers ‘agreed’ to the given statement. Another 02 (2.2%) teachers 

‘disagreed’. However, 04 (4.4%) teachers stayed ‘undecided’. The analysis revealed that 

majority of the respondents supported the statement that principals should remain 

impartial in assigning duties to teachers. The data were further elaborated with the help of 

Figure-13. 
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Table-14: Principals should Facilitate Teachers in their Professional Growth 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

14 77.7% 42 48.8% 

Agree 3 16.6% 43 47.7% 

Undecided 1 5.5% 3 4.4% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

77.70%
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Figure-14: Principals should Facilitate Teachers in their Professional Growth 

The data in Table-14 revealed that out of 18 principals 14 (77.7%) principals and 42 

(48.8%) teachers ‘strongly agreed’ that  principals should facilitate teachers in their 

professional growth. Similarly, 03 (16.6%) principals and out of 90 teachers 43(47.7%) 

‘agreed’. A negligible number of 02 (2.2%) teachers ‘disagreed’ to the given statement. 

However, 03 (3.3) teachers remained ‘undecided’. Thus most of the principals and 

teachers were agreeable to the stated assumption. Figure- 14 further made the data 

meaningful. 
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Table.15: Principals should Conduct Classroom Observation to Evaluate Teachers’ 
Performance 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

14 77.7% 43 47.7% 

Agree 3 16.6% 39 43% 

Undecided 1 5.5% 0 0% 

Disagree 0 0% 6 6% 

Strongly 

disagree 

0 0% 2 2.2% 

Total  18 100% 90 33.3% 

77.70%
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Figure-15: Principals should Conduct Classroom Observation to Evaluate 
Teachers’ Performance 

 

The analysis of data in Table-15 highlighted that out of 18 principals 14 (77.7%) 

principals and 43 (47.7%) teachers ‘strongly agreed ’to the given statement Another 03 

(16.6%) principals and out of 90 teachers 39 (43.7%) ‘agreed’. A negligible number of 01 

(5.5%) principal stayed ‘undecided’. However, 06 (6%) teachers ‘disagreed’ and 02 

(2.2%) teachers ‘strongly disagreed’. The Figure-15 further clarified the data. 
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Table-16: Principals should Promote Collegial and Cooperative Culture   
  in Schools 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

12 66.6% 40 44.4% 

Agree 5 27.7% 45 50% 

Undecided 1 5.5% 0 0% 

Disagree 0 0% 5 5.5% 

Strongly 

disagree 

0 0% 0 20% 

Total  18 100% 90 33.3% 

66.60%
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Figure-16: Principals should Promote Collegial and Cooperative Culture in Schools 

 

The data in Table-16 highlighted that out of 18 principals 12 (66.6%) principals and 40 

(44.4%) teachers ‘strongly agreed’ to the given statement. Moreover, 05 (27.7%) 

principals and out of 90 teachers 45 (50%) ‘agreed’ that principals should promote 

collegial and cooperative culture in schools. Another 05 (5.5%) teachers stayed 

‘undecided’. The analysis revealed that the responses of principals were higher than that 

of teachers. The tabulated data were further clarified in Figure-16. 
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Table-17: Principal should Clarify the Duties of School Staff and Ensure that they 
Appropriately Exercise their Duties 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

16 88.8% 45 50% 

Agree 1 5.5% 43 47.7% 

Undecided 1 5.5% 2 2.2% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

88.80%

5.50%
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Figure-17: Principal Clarify the Duties of School Staff and Ensure that they 
Appropriately Exercise their Duties 

 

The analysis of data in Table-17 indicated that out of 18 principals 16 (88.8%) principals and 

45 (50%) teachers ‘strongly agreed’ that principals should clarify the duties of school staff and 

ensure that they appropriately exercise their duties.  A negligible number of 01 (5.5%) principal 

and out of 43 teachers (47.7%) ‘agreed’ to the given statement. However, 01 (5.5%) principal 

and 02 (2.2%) teachers stayed ‘undecided’. Thus majority of respondents supported the given 

statement. The tabulated data were further clarified with the help of Figure-17. 
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Table-18: Principals should Supervise and Evaluate the Implementation   
       of Teaching and Learning Programmes 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 30 33.3% 

Agree 7 38.8% 55 61.6% 

Undecided 0 0% 2 2.2% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

61.10%
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Figure-18: Principals should Supervise and Evaluate the Implementation   
  of Teaching and Learning Programmes 

 

 The analysis of data in Table-18 indicated that out of 18 principals 11 (61.1%) principals 

and 30 (33.3%) teachers ‘strongly agreed’ that the principal should supervise and 

evaluate the implementation of teaching and learning programmes. Another, 07 (38.8%) 

principals and out of 90 teachers 55 (61.6%) ‘agreed’ to the given statement. However, 

02 (2.2%) remained “undecided”. Figure-18 made the data further meaningful. 
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Table-19:Principals should Acknowledge and Reward the Teachers for their Efforts 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly agree 12 66.6% 45 46.6% 

Agree 5 27.7% 40 50% 

Undecided 1 5.5% 5 55% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

66.60%
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Figure-19: Principals should acknowledge and reward the teachers for their efforts 

The analysis of data in Table-19 revealed that out of 18 principals 12 (66.6%) principals 

and 45 (50%) teachers ‘strongly agreed’. However, 05 (27.7%) principals and out of 90 

teachers 40 (44.4%) ‘agreed’ to the given statement. Another 05 (5.5%) teachers stayed 

‘undecided’. Thus most of the principals and teachers were agreeable to the given 

assumption. Figure-19 further elaborated the data. 
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Table-20: Principals should Help Teachers in Solving Classrooms Problems 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

13 72.2% 49 54.4% 

Agree 5 27.7% 40 44.4.% 

Undecided 0 0% 1 1.1% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

 

Figure-20: Principals should Help Teachers in Solving Classrooms Problems 

The data in Table-20 indicated that out of 18 principals 13 (72.2%) principals and 49 

(54.4%) teachers ‘strongly agreed’ to the given statement while 05 (27.7) principals and 

out of 90 teachers 40 (44.4%) ‘agreed’. A negligible number of 01 (1.1%) teacher 

remained ‘undecided’. The result is that most of the principals and teachers supported the 

stated statement. The data is further made meaningful in Figure-20. 
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Table-21: Principals should Provide Guidance Services to the Students 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

7 38.8% 46 50% 

Agree 11 61.1% 40 44.4% 

Undecided 0 0% 3 3.3% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 1 1.1% 

Total  18 100% 90 33.3% 
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Figure-21: Principals should Provide Guidance Services to the Students 

The analysis of the data in Table-21 revealed that out of 18 principals 07 (38.8%) and out 

of 90 teachers 46(50%) ‘strongly agreed’. Another 11 (61.1%) principals and out of 90 

teachers 40 (44.4%) ‘agreed’ to the given statement that principals should provide 

guidance services to the students. A negligible number of 01 (1.1%) teacher ‘strongly 

disagreed’. However, 03 (3.3%) stayed ‘undecided’. The out come is that most of the 

principals and teachers supported the statement. Figure-21 further explained the data. 
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Table-22: Principals should Develop and Coordinate Co-curricular   
 Activities for Students. 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

13 72.2% 43 47.7% 

Agree 4 22.2% 43 47.7% 

Undecided 0 0% 2 2.2% 

Disagree 1 5.5% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Table-22: Principals should Develop and Coordinate Co-curricular   
         Activities for Students. 

 

The analysis of Table-22 indicated that out of 18 principals 13 (72.2%) principals and 43 

(47.7%) teachers ‘strongly agreed’ that principals should develop and coordinate co-

curricular activities for students. Another 04 (22.2%) principals and out of 90 teachers 43 

(47.7%)’agreed’. However, 02 (2.2%) teachers stayed ‘undecided’. A negligible number 

of 01 (5.5%) principal ‘disagreed’. The analysis revealed that majority of respondents 

was agreeable to the given statement. The tabulated responses were further elaborated in 

Figure-22. 



 

103 
 

Table-23: Principals should Report to Parents about any Neglect of Duty   
        or Violation of School Rules by Pupils 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly agree 12 66.6% 43 47.7% 

Agree 5 27.7% 38 42.2% 

Undecided 0 0% 5 5.5% 

Disagree 1 5.5% 2 2.2% 

Strongly 

disagree 

0 0% 2 2.2% 

Total  18 100% 90 33.3% 
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Figure-23: Principals should Report to Parents about any Neglect of Duty   
        or Violation of School Rules by Pupils 

 

The analysis of data in Table-23 indicated that out of 18 principals 12 (66.6%) principals and 

43 (47.7%) teachers ‘strongly agreed’ to the given statement. Another 05 (27.7%) principals 

and out of 90 teachers 38 (42.2%) ‘agreed’ to the given statement. Similarly, 05 (5.5%) 

teachers stayed ‘undecided’. However, 02 (2.2%) teachers and 01 (5.5%) principal ‘disagreed’. 

A negligible number of 01 (2.2%) of teacher ‘strongly ‘disagreed’ to the statement. Thus most 

of the principals and teachers are agreeable to the assumption. The data were further explained 

the in Figure-23. 
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Table-24: Principals should Encourage Students for their Good Behaviour and 
Performance 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

13 72.2% 58 64.4% 

Agree 4 22.2% 27 30% 

Undecided 1 5.5% 5 5.5% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-24: Principals should Encourage Students for their Good    
  Behaviour and Performance 

 

The data in Table-24 highlighted that out of 18 principals 13 (72.2%) principals and 58 

(64.4%) teachers ‘strongly agreed’ to the statement that principals should encourage 

students for their good behaviour and performance. However 04 (22.2%) principals and 

out of 90 teachers 58 (64.4%) ‘agreed’ to the given statement. Similarly 05 (5.5%) 

teachers and only 01 (5.5%) principal remained undecided. Thus majority of the 

respondents supported the statement. The tabulated data were further presented in Figure-

24. 
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Table-25: Principals should Conduct Meetings with Parents and Discuss   
      Students’ Academic Performance 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

16 88.8% 50 55.5% 

Agree 2 2.2% 39 43.3% 

Undecided 0 0% 1 1.1% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-25: Principals should Conduct Meetings with Parents and Discuss   
        Students’ Academic Performance 

 

The analysis of data in Table-25 revealed that out of 18 principals 16 (88.8%) and 50 

(55.5%) teachers ‘strongly agreed ’to the given statement while 02 (2.2%) principals and 

out of 90 teachers 39 (43.3%) ‘agreed’. Thus the majority of the respondents ‘strongly 

agreed’ that principals should conduct meetings with parents and discuss students’ 

academic performance. The responses were further elaborated in Figure-25. 
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Table-26: Principals should Develop Strategy for Bringing Improvement   
       in Students’ Performance 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 50 55.5% 

Agree 7 38.8% 37 41.1% 

Undecided 0 0% 3 3.3% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-26: Principals should Develop Strategy for Bringing Improvement   
        in Students’ Performance 

 

The analysis of data in Table-26 revealed that out of 18 principals 11 (61.1%) principals 

and 50 (55.5%) teachers ‘strongly agreed’ while 07 (38.8%) principals and out of 90 

teachers 37 (41.1%) ‘agreed’ to the given statement.  Another 03 (3.3%) teachers stayed 

‘undecided’. Thus majority of respondents supported the statement. The tabulated data 

were further supported in Figure-26. 
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Table-27: Principals should Develop and Review a Comprehensive Policy of 
Students’ Welfare 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

9 50% 41 45.5% 

Agree 9 50% 38 42.2% 

Undecided 0 0% 8 8.8% 

Disagree 0 0% 3 3.3% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-27: Principals should Develop and Review a Comprehensive Policy      
of Students’ Welfare 

 

The data in Table-27 showed that out of 18 principals 09 (50%) principals and 41 (45.5%) 

teachers ‘strongly agreed’ those principals should develop a comprehensive policy of students’ 

welfare in consultation with staff. Another 09 (50%) principals and out of 90 teachers 38 

(42.2%) ‘agreed’ to the given statement. Another 08 (8.8%) teachers stayed ‘undecided’. A 

negligible number of 03 (3.3%) teachers ‘disagreed’ to the given statement. Figure -26 further 

illustrated the data. 
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Table-28: Principals should Promote School Community Relationship 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly agree 9 50% 42 46.6% 

Agree 9 50% 42 46.6% 

Undecided 0 0% 5 5.5% 

Disagree 0 0% 1 1.1% 

Strongly disagree 0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-28: Principals should Promote School Community Relationship 

 

The analysis of data in Table-28 indicated that out of 18 principals 09 (50%) principals 

and 42 (46.6%) teachers ‘strongly agreed’ those principals should promote school 

community relationship. Another 09 (50%) principals and out of 90 teachers 42 (46.6%) 

‘agreed’ While a negligible number of 01 (1.1%) teacher ‘disagreed’ to the given 

statement. Thus the overall position was that the assumption received positive responses 

from majority of the respondents. Figure-28 made the data further meaningful. 
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Table-29: Principals should Inform the community and Parents about School’s 
Vision and Policy 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55.5% 32 35.5% 

Agree 7 38.8% 52 57.7% 

Undecided 1 5.5% 4 4.4% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-29: Inform the Community and Parents about School’s Vision and   
 Policy 

 

The data in Table-29 transpired that out of 18 principals 10 (55.5%) principals and 32 

(35.5%) teachers ‘strongly agreed ’to the given statement. Another 07 (38.8%) principals 

and out 90 teachers 52 (57.7%) ‘agreed’ to the given statement. However, 04 (2.2%) 

teachers ‘strongly disagreed’. The analysis revealed that majority of the respondents 

agreed to the assumption that principals should inform the community and parents about 

schools vision and policy. The data were further explained with the help of Figure-29. 
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Table-30: Principals should Arrange Parent Teacher Meetings on    
     Quarterly Basis 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly agree 10 55.5% 45 50% 

Agree 07 38.8% 39 43.3% 

Undecided 01 1.1% 05 5.5% 

Disagree 0 0% 01 1.1% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

55.50%

1.10% 0% 0% 0%

38.80%
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Figure-30: Principals should Arrange Parent Teacher Meetings on    
       Quarterly Basis 

 

The analysis of data in Table-30 revealed that out of 18 principals 10 (55.5%) principals 

and 45 (50%) teachers ‘strongly agreed’ those principals should arrange parent teacher 

meetings on quarterly basis. Another 07 (38.8%) principals and out of 90 teachers 39 

(43.3%) ‘agreed’ to the given statement. However,. Another 05 (5.5%) teachers and only 

01 (1.1%) principal stayed ‘undecided’. A small number of 01 (1.1%) teacher ‘strongly 

disagreed’. The crux of the analysis is that majority of the respondents ‘strongly agreed’ 

to the given statement. The data were further made meaningful in Figure-30. 
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Table-31:  Principals should Involve Parents in School-Based Activities   
       for Consultation 
sss 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 41 45.5% 

Agree 7 38.8% 41 45.5% 

Undecided 1 1.1% 8 8.8% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

61.10%
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Figure-31: Principals should Involve Parents in School-Based Activities   
       for Consultation 
 

 

The data in Table-31 highlighted that out of 18 principals 11 (61.1%) principals and 41 

(45.5%) teachers ‘strongly agreed’ to the given statement. However, 07(38.8%) 

principals and out of 90 teachers 41 (45.5%) ‘agreed’  that principals should involve 

parents in school-based activities for consultation. Another 08 (8.8%) teachers and 01 

(1.1%) principal stayed ‘undecided’. Thus majority of the respondents ‘strongly agreed’ 

to the given assumption. The tabulated data were further illustrated in Figure-31. 
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Table-32: Principal should Pass Informal Observations on Classroom     
Activities of Teachers and Students on Regular Basis 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

8 44.4% 40 44.4% 

Agree 8 44.4% 44 48.8% 

Undecided 2 2.2% 6 6.6% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-32: Principals should Pass Informal Observations on Classroom   
      Activities of Teachers and Students on Regular Basis 

 

The analysis of data in Table-32 showed that out of 18 principals, 08 (44.4%) principals 

and 40 (44.4%) teachers ‘strongly agreed’ to the given statement. However, 08 (44.4%) 

principals and out of 90 teachers 44 (48.8%) ‘agreed’ to the statement. However Another 

06 (6.6%) teachers and 02 (2.2%) principals stayed ‘undecided’. The statement received 

significant ‘agreed’ responses from majority of the respondents. The data were further 

supported in Figure-32. 
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Table.33: Principal should Provide Resources and Equipment to the             
Teachers for their Instructional Programmes 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 46 50% 

Agree 7 38.8% 40 44.4% 

Undecided 0 0% 1 1.1% 

Disagree 0 0% 3 3.3% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

61.10%

0% 0% 0%0%

38.80%

1.10%
3.30%

44.40%

50%

0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

Strongly agree Agree Undecided Disagree Strongly disagree

Public school principals Public school teachers

 

Figure-33: Principals should Provide Resources and Equipment to the   
       Teachers for their Instructional Programmes  

 

The data reflected in Table-33 indicated that out of 18 principals 11 (61.1%) principals and 46 

(50%) teachers ‘strongly agreed’ that principals should provide material resources and equipment 

to the teacher’s for their instructional programmes .However, 07 (38.8%) principals and out of 90 

teachers 40 (44.4%) ‘agreed’ to the given assumption.  A small number of 01 (1.1%) teacher 

stayed ‘undecided’. Similarly 03 (3.3%) teachers ‘disagreed’ to the given statement. Thus 

majority of the respondents ‘strongly agreed’ to the stated assumption. The data were further 

elaborated in Figure-33. 
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Table-34:  Principals should Point out the Strengths and Weaknesses of Teachers 
for Improvement 

 
Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

8 44.4% 43 47.7% 

Agree 9 50% 42 46.6% 

Undecided 1 5.5% 3 3.3% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-34: Principals should Point out the Strengths and Weaknesses   
  Teachers for Improvement 

 

The analysis of data in Table-34 indicated that out of 18 principals 08 (44.4%) principals 

and 43 (47.7%) teachers ‘strongly agreed’ to the given statement. Another 09 (50%) 

principals and out of 90 teachers 42 (46.6%) ‘agreed’ to the given statement. However, 

03 (3.3%) teachers and 01 (5.5%) principal stayed ‘undecided’. A small number of 02 

(2.2%) teachers ‘disagreed’ to the given assumption. The result is that majority of the 

respondents supported the statement. Figure-34 made the data further meaningful. 
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Table-35: Principals should Provide Instructional Feedback to Teachers 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55.5% 43 47.7% 

Agree 7 38.8% 40 44.4% 

Undecided 1 5.5% 5 5.5% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

55.50%

0% 0% 0%

5.50%
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Figure-35: Principals should Provide Instructional Feedback to Teachers 

The data reflected in Table-35 showed that out of 18 principals 10 (55.5%) principals and 

43 (47.7%) teachers ‘strongly agreed’ that principal should provide instructional 

feedback to teachers. Another 07 (38.8%) principals and out of 90 teachers 40 (44.4%) 

‘agreed’ to the given assumption.  A negligible number of 01 (5.5%) principal and only 

05 (5.5%) teachers stayed ‘undecided’. Another 02 (2.2%) teachers ‘disagreed’ to the 

given statement. The crux of the analysis is that most of the respondents ‘strongly agreed’ 

to the given assumption. The tabulated data were further reflected in Figure-35. 
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Table-36: Principals should Ensure Punctuality of Teachers  

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 42 46.6% 

Agree 6 33.3% 40 44.4% 

Undecided 1 1.1% 5 5.5% 

Disagree 0 0% 3 3.3% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

61.10%
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Figure-36: Principals should Ensure Punctuality of Teachers 

The data in Table-36 revealed and out of 18 principals 11 (61.1%) principals and 42 

(46.6%) teachers ‘strongly agreed’ to the given statement while 06 (33.3%) principals 

and out 90 teachers 40 (44.4%) ‘agreed’. Another 05 (5.5%) teachers and 01 (1.1%) 

teacher stayed ‘undecided’. Similarly 03 (3.3%) ‘disagreed’. Thus most of the principals 

and teachers held the opinion that principals should ensure punctuality of teachers. 

Figure-36 further made the data meaningful. 
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Table-37: Principals should Appreciate the Out-Standing Students with   

       Incentives 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

11 61.1% 50 55.5% 

Agree 7 38.8% 36 40% 

Undecided 0 0% 4 4.4% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-37: Principal should Appreciate the Out-Standing Students with   

        Incentives 

The analysis of data in Table-37 revealed that out of 18 principals 11 (61.1%) principals 

and 50 (55.5%) teachers ‘strongly agreed’ to the given statement while  07 (38.8%) 

principals and out of 90 teachers 36 (40 %)‘agreed’. Similarly 04 (4.4%) teachers stayed 

‘undecided’. The statement received significant ‘strongly agreed’ responses from 

majority of the respondents. Figure-37 further elaborated the data. 
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Table-38: Principals should Improve Pedagogical Skills of Teachers by   

       Organizing Refresher Courses 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

9 50% 50 55.5% 

Agree 9 50% 36 40% 

Undecided 0 0% 3 3.3% 

Disagree 0 0% 1 1.1% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-38: Principals should Improve Pedagogical Skills of Teachers by   

       Organizing Refresher Courses 

 

The analysis of data in Table-38 showed that out of 18 principals 09 (50%) principals and 

50 (55.5%) teachers ‘strongly agreed’ to the given statement whereas 09 (50%) and out 

of 90 teachers 36 (40%) ‘agreed’. Another 03 (3.3%) teachers stayed ‘undecided’. A 

negligible number of 01 (1.1%) teacher ‘disagreed’ to the given assumption. The data 

were further explained with the help of Figure-38. 
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Table.39: Principals should Prepare School Budget with the Help of   

    Support Staff 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

8 44.4% 30 33.3% 

Agree 8 44.4% 54 60% 

Undecided 2 2.2% 4 4.4% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-39: Principals should Prepare School Budget with the Help of      

Support Staff 

The analysis of data in Table-39 showed that out of 18 principals 08 (44.4%) principals 

and 30 (33.3%) teachers ‘strongly agreed’ that principal should prepare school budget 

with the help of support staff  while 08 (44.4%) principals and out of 90 teachers 54 

(60%) ‘agreed’. Another 04 (4.4%) teachers and 02 (2.2%) principals stayed ‘undecided’. 

A small number of 02 (2.2%) teachers ‘disagreed’ with the given assumption. The 

analysis revealed that majority of respondents indicated ‘agreed’ opinion. Figure-39 

further revealed the data. 
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Table-40: Principals should Make Optimum Use of Available Resources  

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55.5% 38 42.2% 

Agree 6 33.3% 49 54.4% 

Undecided 2 2.2% 3 3.3% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-40: Principals should Make Optimum Use of Available Resources 

The analysis of data in Table-40 showed that out of 18 principals 10 (55.5%) principals 

and 38 (42.2%) teachers ‘strongly agreed’ to the given statement while  06 (33.3%) 

principals and out of 90 teachers 49 (54.4) ‘agreed’.  A small number of 02 (2.2%) 

principals and 03 (3.3%) teachers stayed ‘undecided’. Consequently the statement was 

supported by majority of subjects. Figure-40 further clarified the data. 
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Table-41: Principals should Maintain Proper School Records for Audit 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

10 55.5% 53 58.8% 

Agree 7 38.8% 30 33.3% 

Undecided 1 5.5% 5 5.5% 

Disagree 0 0% 2 2.2% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

55.50%
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Figure-41: Principals should Maintain Proper School Records for Audit 

The analysis of data in Table-41 revealed that out of 18 principals 10 (55.5%) principals 

and 53 (58.8%) teachers ‘strongly agreed’ that principals should maintain proper school 

records for audit. Another 07 (38.8%) principals and out of 90 teachers 30 (33.3%) 

‘agreed’.  However, 05 (5.5%) teachers and 01 (5.5%) principal stayed ‘undecided’. 

Similarly 02 (2.2%) teachers ‘disagreed’ to the given assumption. The analysis revealed 

that majority of respondents indicated ‘strongly agreed’ opinion. The data were further 

explained in Figure-41. 
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Table-42: Principals should Provide Physical & Instructional Facilities to  

 the Teachers & Students for Smooth Functioning of the School  

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

9 50% 50 55.5% 

Agree 9 50% 38 42.2% 

Undecided 0 0% 2 2.2% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-42: Principals should Provide Physical & Instructional Facilities to              

the Teachers & Students for Smooth Functioning of the School 

 

The data in Table-42 showed that out of 18 principal 09 (50%) principals and 50 (55.5%) 

teachers ‘strongly agreed’ to the given statement while 09 (50%) principals and out of 90 

teachers 38 (42.2%) ‘agreed’. A small number of 02 (2.2%) teachers stayed ‘undecided’. 

The crux of the analysis is that ‘strongly agreed’ responses are received from majority of 

the respondents. Figure-42 further made the data meaningful. 
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Table-43: Principals should Develop a Comprehensive Plan for the              
Maintenance and Improvement of School Plant Facilities 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

9 50% 50 55.5% 

Agree 9 50% 36 40% 

Undecided 0 0% 2 2.2% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 2 2.2% 

Total  18 100% 90 33.3% 
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Figure-43: Principals should Develop a Comprehensive Plan for the   
 Maintenance and Improvement of School Pant Facilities 

The analysis of data in Table-43 revealed that out of 18 principals 09 (50%) principals 

and 50 (55.5) teachers ‘strongly agreed’ to the given statement whereas 09 (50%) 

principals and out of 90 teachers 36 (40%) ‘agreed’ . A small number of 02(2.2%) 

teachers remained ‘ undecided ‘and ‘strongly disagreed’. The result is that majority of the 

respondents ‘strongly agreed’ to the given assumption. The data were further made 

meaningful in Figure-43. 
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Table-44: Principals should Assign Duties to Staff Members for Proper 
Maintenance of Items 

 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

8 44.4% 49 54.4% 

Agree 9 50% 37 41.1% 

Undecided 1 5.5% 4 4.4% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 
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Figure-44: Principals should Assign Duties to Staff Members for Proper   
 Maintenance of Items 

 

The data in Table-44 transpired that out of 18 principals 08 (44.4%) principals and 49 

(54.4%) teachers ‘strongly agreed’ that principals should assign duties to staff members 

for proper maintenance of items. Another 09 (50%) principals and out of 90 teachers 37 

(41.1%) ‘agreed’ to the given statement.  Similarly 04 (4.4%) teachers and 01 (5.5%) 

principal stayed ‘undecided’. The given statement received extensively ‘agreed’ 

responses from majority of the respondents. The data were further depicted in Figure-44. 
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Table-45: Principals should be Innovative, Progressive, Productive and Problem 
Solver  

 

Respondents Public school principals Public school teachers 

 

 

Options 

 Responses % Responses % 

Strongly 

agree 

9 50% 60 66.6% 

Agree 8 44.4% 25 27.7% 

Undecided 1 5.5% 5 5.5% 

Disagree 0 0% 0 0% 

Strongly 

disagree 

0 0% 0 0% 

Total  18 100% 90 33.3% 

50%

0% 0% 0%

5.50%

44.40%

5.50%

0%

27.70%

66.60%

0%

10%

20%

30%

40%

50%

60%

70%

Strongly agree Agree Undecided Disagree Strongly disagree

Public school principals Public school teachers

 

Figure-45: Principals should be Innovative, Progressive, Productive and   

      Problem Solver 

 

The analysis of data in Table-45 indicated that out of 18 principals 09 (50%) principals 

and 60 (66.6%) teachers ‘strongly agreed’. Another 08 (44.4%) principals and out of 90 

teachers 25 (27.7%) ‘agreed’ to the given statement.  However, only 01 (5.5%) principal 

and 05 (5.5%) teachers stayed ‘undecided’. The analysis revealed that the given statement 

was supported by majority of subjects. The data were further reflected in Figure-45. 
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4.4    Statistical and Graphical Analysis of Principals’ and Teachers’ 

 Responses                 

In order to get a clear picture about the objectives, one method is to summarize all the 38 

statements of the opinionnaire in 08 statements as given below: 

1) The principal should have the clear vision about the school, staff and students. 

2) The principal should be knowledgeable, cooperative and decisive.  

3) The principal should be in contact with students and parents.  

4) The principal should enhance the community relationship.  

5) The principal should check the performance of teachers and point out their 

strengths and weaknesses. 

6) The principal should prepare and maintain the school record properly. 

7) The principal should have clear plans about the physical & instructional facilities. 

8) The principal should be role model. 

After summarizing all the 38 statements in 08 statements, the data were divided 

into three parts. In part-1, the overall responses of principals and teachers were discussed. 

In part-II, the analysis of principals responses were shown while the responses of teachers 

was analyzed in part-III. 
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4.5    Overall Statistical and Graphical Analysis of Principals’ and Teachers’ 

Responses (Part-1) 

An opinionnaire containing 38 statements was fielded to 18 (100%) 

principals’/headmistresses and 90 (33.3%) senior teachers of Government Girls’ High 

Schools of Peshawar City (Pakistan). Their responses were obtained and graphically 

presented with discussion by using simple method of frequency distribution. All the 108 

(18 principals+90 teachers) were given five options. In case of each option the overall 

responses of both principals and senior teachers were added collectively and then 

converted into percentages. The data were reflected in tables and figures from 46 to53.          
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Table-46: Principals should have Vision about School Staff and Students  

 (1.1 to 1.4) 

 

Statistics 

Factor  

N Valid 432 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 172 39.8 

Agree 239 55.3 

Un Decided 11 2.5 

Disagreed 8 1.9 

Strongly Disagree 2 .5 

Total 432 100.0 

 

 

 

Figure-46: Principals should have Clear Vision about School, Staff and Students  

Discussion 

The analysis of the data in Table-46 revealed that the frequency of ‘strongly 

assgreed’ responses was 178 (41.2%) while 230 (53.24%) “agreed”. The frequency of 

“undecided” responses was 14 (3.24%). Another 08 (1.85%) ‘disagreed’ and 02 (0.46%) 

“strongly disagreed”. The crux of the analysis is that the majority of the responses e.g 

more than 90% were in favour of the given assumption. This was also reflected in Figure-

46. 
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The analysis of data in Table-46 showed that the frequency of ‘strongly agreed’ 

responses was 172 (39.8%) while ‘agreed’ responses were 239 (55.3%). The frequency of 

‘undecided’ responses was 11 (2.5%). The ‘disagreed’ responses were 08 (1.9%) and 

‘strongly disagreed’ responses were 02 (.5%). Thus the statement was supported by the 

majority of the responses e.g more than 94% supported the given statement. The data 

were further depicted in Figure-46. 
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Table -47 Principals should be Knowledgeable, Cooperative and Decisive  

 (2.1 to 2.9) 

Statistics 

Factor  

N Valid 972 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 493 50.7 

Agree 437 45.0 

Un Decided 23 2.4 

Disagree 17 1.7 

Strongly Disagree 2 .2 

Total 972 100.0 

 

Figure-47:  Principals should be Knowledgeable, Cooperative and Decisive 
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The analysis of data in Table-47 showed that the frequency of ‘strongly agreed’ 

responses was 493 (50.7%) while ‘agreed’ responses were 437 (45.0%). The frequency of 

‘undecided’ responses was 23 (2.4%). The ‘disagreed’ responses were 17 (1.7%) and 

‘strongly disagreed’ responses were 02 (.2%). Thus the statement was supported by the 

majority of the responses e.g more than 95% supported the given statement. The data 

were further depicted in Figure-47. 
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Table-48:  Principal should be in Contact with Students and Parents (3.1 to 3.7) 

 

Statistics 

factor  

N Valid 756 

Missing 0 

 
 

factor 

 Options Frequency Percent 

 Strongly Agree 412 54.5 

Agree 304 40.2 

Un Decided 28 3.7 

Disagree 9 1.2 

Strongly Disagree 3 .4 

 Total 756 100.0 

 

Figure-48:  Principals should be in Contact with Students and Parents 
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The analysis of data in Table-48 indicated that the frequency of ‘strongly agreed’ 

responses was 412(54.5%) while ‘agreed’ responses were 304 (40.2%). The frequency of 

‘undecided’ responses was 28 (3.7%). The ‘disagreed’ responses were 09 (1.2%) whereas 

‘strongly disagreed’ responses were 03(.4). The analysis revealed that more than 94% 

responses supported the given statement. The data were further illustrated in Figure-48. 
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Table-49:  Principals should Enhance the Community Relationship (4.1 to 4.4) 

 

Statistics 

factor  

N Valid 432 

Missing 0

 
 

Factor 

 Options Frequency Percent 

 Strongly Agree 200 46.3 

Agree 204 47.2 

Un Decided 24 5.6 

Disagree 4 .9 

Total 432 100.0 
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Figure-49: Principals should Enhance the Community Relationship 
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The analysis of data in Table-49 reflected that the frequency of ‘strongly agreed’ 

responses was 200 (46.3%) an ‘agreed’ responses were 204 (47.2%). The frequency of 

‘undecided’ was 24 (5.6%). The ‘disagreed’ responses were 04 (.9%) while ‘strongly 

disagreed’ received zero responses. Thus the statement was supported by majority of 

responses e.g. more than 93%, were in favour of the given assumption. Figure-49 made 

the data further meaningful. 



 

136 
 

Table-50: Principals should Check the Performance of Teachers and Point Out their 

Strengths and Weaknesses (5.1 to 5.7) 

Statistics 

Factor  

N Valid 756 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 382 50.5 

Agree 331 43.8 

Un Decided 32 4.2 

Disagree 11 1.5 

Total 756 100.0 

 

Figure-50: Principals should Check the Performance of Teachers and   
 Point out their Strengths and Weaknesses 
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The analysis of data in Table-50 indicated that the frequency of ‘strongly agreed’ 

responses was 382 (50.5%) and ‘agreed’ responses was 331 (43.8%). The frequency of 

‘undecided’ responses was 32 (4.2%). The ‘disagreed’ was 11 (1.5%) and ‘strongly 

disagreed’ got zero responses. The analysis revealed that majority of the respondents 

supported the given statement e.g more than 93%. The data were further clarified in 

Figure-50. 
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Table-51: Principal should Prepare and Maintain the School Record Properly (6.1 
to 6.3) 

 

Statistics 

Factor  

N Valid 324 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 149 46.0 

Agree 154 47.5 

Un Decided 17 5.2 

Disagree 4 1.2 

Total 324 100.0 

 

Figure-51:  Principals should Prepare and Maintain the School Record   
        Properly 
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The analysis of data in Table-51 high-lighted that the frequency of ‘strongly agreed’ 

responses was 149 (46.0%) and ‘agreed’ was 154 (47.5%). While ‘undecided’ were 17 

(5.2%). The frequency of ‘disagreed’ responses was 04(1.2%). However, ‘strongly 

agreed’ received zero responses. The statement was supported by majority of 

respondents’ e.g more than 93%. The data were further elaborated in Figure-51. 
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Table-52: Principal should have Clear Plan about the Physical and  Instructional     

Facilities (7.1 to 7.3) 

 

Statistics 

Factor  

N Valid 324 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agreed 175 54.0 

Agree 138 42.6 

Un Decided 9 2.8 

Strongly Disagree 2 .6 

Total 324 100.0 

 

Figure-52: Principals should have Clear Plan about the Physical and Instructional 
Facilities 
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The analysis of data in Table-52 showed that the frequency of ‘strongly agreed’ 

responses was 175 (54.0%) while ‘agreed’ was 138 (42.6%). However, the ‘undecided’ 

responses were 09(2.8%). The frequency of responses of ‘disagreed’ was 02 (.6%) and 

‘strongly disagreed’ received zero responses. Thus majority of responses e.g more than 

96% supported the given statement. The data were further explained in Figure-52.  
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Table-53: Principals should be Role Model for Support Staff (8) 

Statistics 

Factor  

N Valid 108 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 69 63.9 

Agree 33 30.6 

Un Decided 6 5.6 

Total 108 100.0 

d 

 

Figure -53:  Principals should be Role Model for Support Staff 
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The analysis of data in Table-53 revealed that the frequency of ‘strongly agreed’ 

responses was 69 (63.9%) and ‘agreed’ responses were 33 (30.6%). The ‘undecided’ 

responses were 06 (5.6%). ‘Disagreed’ and ‘strongly disagreed’ received zero responses. 

The crux of the analysis is that the majority of responses e.g more than 93% was in 

favour of the given assumption. The data were also reflected in Figure-53. 
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4.6 Statistical and Graphical Analysis of Principals’ Responses (part-11) 

The responses obtained from 18(100%) principals/headmistresses of Government Girls 

High Schools of Peshawar City (Pakistan) were subjected to statistical analysis by using 

simple method of frequency distribution and were converted into simple percentages. The 

data were reflected in tables and figures from 54 to 61. 
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Table-54: Principals should have Clear Vision about School, Staff and Students 
(1.1 to 1.4) 

Statistics 

Factor

N Valid 72 

Missing 0 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 29 40.3 

Agree 42 58.3 

Un Decided 1 1.4 

Total 72 100.0 

 

Figure-54: Principals should have Clear Vision about School, Staff and   
       Students 

The analysis of data in Table-54 revealed that the frequency of principals responses of 

‘strongly agreed’ was 29 (40.3%) while ‘agreed’ were 42 (58.3%). The frequency of 

‘undecided’ responses was 01 (1.4%). The responses of ‘disagreed’ and ‘strongly 

disagreed’ was zero. The overall position of the analysis is that majority of responses e.g 

more than 98% supported given statement. The data were further reflected in Figure-54. 
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Table-55: Principals should be Knowledgeable, Cooperative and Decisive  

 (2.1 to 2.9) 

 

Statistics 

Factor 

N Valid 162 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 100 61.7 

Agree 57 35.2 

Un Decided 5 3.1 

Total 162 100.0 

 

Figure-55: Principals should be Knowledgeable, Cooperative and Decisive 
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The analysis of data in Table-55 indicated that frequency of ‘strongly agreed’ responses 

were 100 (61.07%) and 57 (35.2%) were ‘agreed’. The frequencies of ‘undecided’ 

responses were 05 (3.1%) while responses of ‘disagreed’ and ‘strongly disagreed’ was 

zero. The analysis revealed that the given statement was supported by majority of the 

responses e.g more than 96%. The data were also illustrated in Figure-55. 
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Table-56: Principals should be in Contact with Students and Parents  (3.1 to 3.7) 

 

Statistics 

Factor 

N Valid 126 

Missing 0

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 73 57.9 

Agree 50 39.7 

Disagree 3 2.4 

Total 126 100.0 

 

Figure-56: Principals should be in Contact with Students and Parents 



 

149 
 

The analysis of data in Table-56 showed that the frequency of ‘strongly agreed’ 

responses was 73 (57.9%) and ‘agreed’ responses were 50 (39.7%). The ‘undecided’ 

received zero response. However, the frequency of ‘disagreed’ responses was 03 (2.4%) 

and ‘strongly disagreed’ received zero response. Thus majority e.g more than 96% 

responses supported the given statement.  Figure-56 made the data further meaningful. 
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Table-57: Principals should Enhance the Community Relationship (4.1 to 4.4) 

 

Statistics 

Factor 

N Valid 72 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 36 50.0 

Agree 33 45.8 

Un Decided 2 2.8 

Disagree 1 1.4 

Total 72 100.0 

 

Figure-57: The Principals should Enhance the Community Relationship 
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The analysis of data in Table-57 revealed that frequency of ‘strongly agreed’ responses 

was 36 (50.0%) while ‘agreed’ responses were 33 (45.8%) However, ‘undecided’ 

responses were 02 (2.8%) The frequency of ‘disagreed’ response was 01(1.4%).  And 

‘strongly disagreed’ received zero response. The crux of the analysis is that majority e.g 

more than 95%, responses supported the given statement. The data were further clarified 

in Figure-57. 
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Table-58: Principals should Check the Performance of Teachers and  Point Out    
their Strengths and Weaknesses (5.1 to 5.7) 

 

 

Statistics 

Factor 

N Valid 126 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 71 56.3 

Agree 50 39.7 

Un Decided 2 1.6 

Disagree 3 2.4 

Total 126 100.0 

 

Figure-58: Principals should Check the Performance of Teachers and   
 Point Out their Strengths and Weaknesses 
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The analysis of data in Table-58 revealed that the frequency of “strongly agreed” 

responses was 71 (56.3%) and ‘agreed’ responses were 50 (39.7%).While ‘undecided’ 

responses were 2 (1.6%). The frequency of “disagreed” responses were 3 (2.4%) and 

‘strongly disagreed’ received zero response. The statement was supported by majority 

e.g. more than 95% of responses. The data were further depicted in Figure-58. 
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Table-59: Principals should Prepare and Maintain the School Record        

Properly (6.1 to 6.3) 

 

Statistics 

Factor 

N Valid 54 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 21 38.9 

Agree 27 50.0 

Un Decided 5 9.3 

Disagree 1 1.9 

Total 54 100.0 

 

Figure-59: Principals should Prepare and Maintain the School Record   
       Properly 
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The analysis of data in Table-59 highlighted the frequency of ‘strongly agreed’ responses 

was 21 (38.9%) while ‘agreed’ responses were 27 (50.0%). The ‘undecided’ responses 

were 5 (9.3%). The response of ‘disagreed’ was 01 (1.9%) and ‘strongly disagreed’ 

received zero response. Thus the overall position was that majority e.g more than 88% 

responses supported the given assumption.  The data were further showed in Figure-59. 
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Table-60: Principals should have Clear Plan about the Physical and  Instructional   

Facilities (7.1 to 7.3)  

 

Statistics 

factor 

N Valid 54 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 23 42.6 

Agree 30 55.6 

Un Decided 1 1.9 

Total 54 100.0 

 

Figure-60: Principals should have Clear Plan about the Physical and        
Instructional Facilities 
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The analysis of data in Table-60 showed that the frequency of ‘strongly agreed’ 

responses was 23 (42.6%) while ‘agreed’ responses were 30 (55.6%).However, the 

frequency of ‘undecided’ response was 01(1.9%). The responses of ‘disagreed’ and 

‘strongly agreed’ ware zero. Overall position was that the assumption was accepted by 

the majority e.g. more than 97% responses. The data were further illustrated in Figure-60. 
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Table-61:  Principals should be a Role Model (8) 

 

Statistics 

factor 

N Valid 18 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 10 55.6 

Agree 8 44.4 

Total 18 100.0 
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Figure -61: Principals should be Role Model 
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The analysis of data in Table-61 disclosed the frequency of ‘strongly agreed’ responses 

was 10 (55.6%) while ‘agreed’ responses were 08(44.4%). The ‘undecided’, ‘disagreed’ 

and ‘strongly disagreed’ received zero response. The crux of the analysis was that 

majority e.g. more than 99% responses supported the given statement. The data were 

further revealed in Figure-61. 
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4.7 Statistical and Graphical Analysis of Teachers’ Responses (part-111) 

The responses of 90(33.3%) senior teachers of Government Girls’ High School of 

Peshawar City (Pakistan) were subjected to statistical analysis by using simple method of 

frequency and percentages. The data were reflected in tables and figures from 62 to 68.  
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Table-62: Principals should have Clear Vision about School Staff and   
 Students (1.1 to 1.4) 

Statistics 

Factor

N Valid 360 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 147 40.8 

Agree 192 53.3 

Un Decided 11 3.1 

Disagree 8 2.2 

Strongly Disagree 2 .6 

Total 360 100.0 

 

Figure-62: Principals should Clear Vision about School, Staff and Students  
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The analysis of data in Table-62 indicated the frequency of ‘strongly agreed’ responses 

which was 147 (40.8) while ‘agreed’ responses were 192 (53.3%). The frequency of 

‘undecided’ responses was 11 (3.1%). The ‘disagreed’ got 08 (2.2%) responses whereas 

‘strongly disagreed’ received 02 (.6%). The analysis revealed that majority e.g. more than 

93%, responses supported the statement that principals’ should have clear vision about 

school plans and staff. Figure-62 further explained the data. 
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Table-63:  Principals should be Knowledgeable, Cooperative and Decisive  (2.1 to 

2.9) 

 

Statistics 

Factor 

N Valid 810 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 411 50.7 

Agree 349 43.1 

Un Decided 23 2.8 

Disagree 21 2.6 

Strongly Disagree 6 .7 

Total 810 100.0 

 

Figure -63: Principals should be Knowledgeable, Cooperative and Decisive  
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The analysis of data in Table-63 revealed that frequency of ‘strongly agreed’ was 411 

(50.74%) while ‘agreed’ responses were 349 (43.1%). The frequency of ‘undecided’ was 

23 (2.8%). The ‘disagreed’ got 21(2.6%) responses. Another, ‘strongly disagreed’ 

received 06 (.7%). Consequently majority e.g. more than 93%, responses supported the 

given assumption. The data were further depicted in Figure-63. 
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Table-64: Principals should be in Contact with Students and Parents (3.1 to 3.7) 

 

Statistics 

Factor 

N Valid 630 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 369 58.6 

Agree 246 39.0 

Un Decided 10 1.6 

Disagree 5 .8 

Total 630 100.0 

 

Figure-64: Principals should be in Contact with Students and Parents  
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The analysis of data in Table-64 disclosed that frequency of ‘strongly agreed’ responses 

was 369 (58.6%) while ‘agreed’ responses were 246 (39.0%). The responses of 

‘undecided’ were 10 (1.6%). The ‘disagreed’ got 05 (.8) and ‘strongly disagreed’ 

received zero responses. Thus majority e.g more than 97%, responses supported the given 

statement.  The data were further made meaningful in Figure-64. 
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Table-65: Principals should Enhance the Community Relationship (4.1 to 4.4) 

 

Statistics 

factor 

N Valid 360 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 144 40.0 

Agree 191 53.1 

Un Decided 9 2.5 

Disagree 15 4.2 

Strongly Disagree 1 .3 

Total 360 100.0 

 

Figure -65: Principals should Enhance the Community Relationship  
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The data of analysis in Table-65 revealed that frequency of ‘strongly agreed’ responses 

was 144 (40%) and ‘agreed’ responses were 191 (53.1%). The responses of ‘undecided’ 

were 09 (2.5%). ‘Disagreed’ received 15 (4.2%) responses while ‘strongly disagreed’ got 

01 (.3%). The crux of the analysis is the majority e.g more than 93% supported the 

statement. The data were further elaborated in Figure-65. 
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Table-66: Principals should Check the Performance of Teachers and Point Out their 
Strengths and Weaknesses (5.1 to 5.7) 

 

Statistics 

factor 

N Valid 630 

Missing 0 

 

Factor 

 Options Frequency Percent 

 Strongly Agree 323 51.3 

Agree 275 43.7 

Un Decided 16 2.5 

Disagree 15 2.4 

Strongly Disagree 1 .2 

Total 630 100.0 

 

Figure-66:  Principals should Check the Performance of Teachers and   
         Point Out their Strengths and Weaknesses  
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The analysis of data in Table-66 showed that frequency of ‘strongly agreed’ was 323 

(51.3%) while ‘agreed’ responses were 275 (43.7%). The responses of ‘undecided’ were 

16 (2.5%). The “disagreed’ responses received 15 (2.4%) and ‘strongly disagreed’ got 01 

(.2%) responses. Thus majority e.g more than 94% responses held the opinion that 

teachers’ performance should be checked by principals on regular basis. The data were 

further revealed in Figure-66. 
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Table-67: Principals should Prepare and Maintain the School Record       

Properly (6.1 to 6.3) 

Statistics 

factor 

N Valid 270 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 114 42.2 

Agree 123 45.6 

Un Decided 16 5.9 

Disagree 17 6.3 

Total 270 100.0 

 

Figure-67:  Principals should Prepare and Maintain the School Record   
 Properly 
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The analysis of data in Table-67 disclosed that frequency of ‘strongly agreed’ was 114 

(42.2%) while ‘agreed’ responses were 123 (45.6%). The ‘undecided’ responses were 16 

(5.9%). ‘Disagreed’ received 17 (6.3%) and “strongly disagreed’ got zero response. It 

was revealed from the analysis that majority e.g more than 87 % responses supported the 

given assumption. The data were further elaborated in Figure-67. 
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Table-68:  Principals should have Clear Plan about the Physical and       

Instructional Facilities (7.1 to 7.3) 

 

Statistics 

Factor 

N Valid 270 

Missing 0 

 

Factor  

 Options Frequency Percent 

 Strongly Agree 161 59.6 

Agree 98 36.3 

Un Decided 10 3.7 

Disagree 1 .4 

Total 270 100.0 

 

Figure-68:  Principals should have Clear Plan about the Physical and   
 Instructional Facilities 



 

174 
 

The analysis of data in Table-68 revealed that the frequency of responses of ‘strongly 

agreed’ was 161 (59.6%) while ‘agreed’ responses were 98 (36.3%). The frequency of 

‘undecided’ responses was 10 (3.7%). The ‘disagreed’ responses were 01 (.4%) and 

‘strongly disagreed’ received zero responses. The overall position was that majority e.g. 

more than 95 % responses supported the given assumption. The data were further 

depicted in Figure-68. 



 

175 
 

Table-69: Principals should be Role Model (8) 

 

Statistics 

factor 

N Valid 90 

Missing 0 

 
 

Factor  

 Options Frequency Percent 

 Strongly Agree 63 70.0 

Agree 24 26.7 

Un Decided 3 3.3 

Total 90 100.0 

 

 

Figure-69: Principals should be Role Model 
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The analysis of data in Table-69 revealed that frequency ‘strongly agreed’ was 63(70%) 

while ‘agreed’ responses were 24 (26.7%). The ‘undecided’ responses were 03 (3.3%). 

The responses ‘disagreed’ and ‘strongly disagreed’ received zero response. The crux of 

the analysis is that majority e.g more than 96%, responses supported the given statement. 

The data were further illustrated in Figure-69 
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CHAPTER - 5 

FINDINGS, CONCLUSIONS, SUMMARY AND 
RECOMMENDATIONS 

 

5.1. Findings 

The following are the findings of the study: 

 The study found that out of 04 education officers, 03 (75%) did not support the 

idea that public sector provided quality education. 

 All the 04 (100%) female education officers agreed to the given assumption that 

principals could make a difference for school effectiveness and supported the idea 

that strategy for improvement of schools effectiveness was needed. 

 According to the responses of all interviewees, causes for deterioration of quality 

of education included ineffective monitoring; poor supervisory system; lack of 

physical facilities; less effective principals and non-committed teachers. 

 The respondents unanimously supported the idea that private sector was 

performing better than public sector. 

 The respondents were also unanimous about the assumption that there should be 

merit based recruitment of principals and teachers.  

 There was 100% consensus about developing managerial and administrative skills 

of principals and pedagogical skills of teachers.  
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5.1.2 The following findings are based on the responses of principals and teachers to 

the thirty-eight statements contained in opioninnaire. 

 All the 18 (100%) principals held the view that principals should have clear vision 

about school improvement. Similarly, out of 90 teachers 67 (74%) teachers 

supported the statement. (Table-8) 

 All the 18 (100%) principals supported the statement that principals should 

translate their vision to the staff in the form of objectives. Similarly out of 90 

teachers, an over whelming majority of 81 (90%), supported this statement. 

(Table-9) 

 The principals were unanimously holding the view that they should involve staff 

in decision-making. Similarly, a majority of 84 (93.3%) teachers subscribed to 

this idea. 

 The responses of all the 18 (100%) principals supported the idea that principals 

should have clear rules for the school. This idea was also supported by 87 (96.6%) 

teachers. (Table-11) 

 The respondents unanimously supported the statement that principals should be 

democratic in decision making. Similarly 88 (97.7%) teachers endorsed this view 

of the principals. (Table-12) 

 The study found that out of 18 principals 17 (94.4%) supported the statement that 

principals should remain impartial in assigning duties. Similarly, out of 90 

teachers 84 (93.3%) teachers agreed to the given statement (Table-13). 

 Out of 18 principals 17 (94.4%) agreed that principals should facilitate teachers in 

their professional growth. Similarly, out of 90 teachers 85 (94.4%) supported the 

given statement (Table-14). 
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 Out of 18 principals 17 (94.4%) agreed that principals should conduct classroom 

observation to evaluate teachers’ performance. Similarly out of 90 teachers 82 

(91.1%) supported the given statement (Table-15) 

 Out of 18 principals 17 (94.4%) supported the statement that principals should 

promote collegial and cooperative culture in schools. Similarly, 85 (94.4%) 

teachers endorsed the view of principals. (Table-16). 

 Out of 18 principals 17 (94.4 %) supported the statement that principals should 

clarify the duties of school staff. Similarly, 88 (97.7%) teachers supported the 

idea (Table-17). 

 All the 18 (100%) principals supported the given statement that principals should 

supervise and evaluate the implementation of teaching and learning programmes. 

However, out of 90 teachers 88 (97.7 %) supported the given statement (Table-

18). 

 It was found that out of 18 principals 17 (94.4%) supported the idea that 

principals should reward teachers’ efforts. Similarly out of 90 teachers (97.7 %) 

teachers supported the given statement (Table-19). 

 All the 18 (100%) principals supported the given idea that principals should help 

teachers in solving classrooms problems. Similarly, out of 90 teachers 89 (95.5%) 

supported the given statement (Table-20). 

 All the 18 principals supported the statement that principals should provide 

guidance services to the students. Similarly, out of 90 teachers 86 (95.5%) agreed 

to the given statement (Table-21). 

 Out of 18 principals 17(94.4%) supported the statement that principals should 

develop and coordinate co-curricular activities for students. Similarly, out of 90 

teachers 86(95.5%) agreed to the given statement (Table-22). 
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 Out of 18 principals 17 (94.4%) agreed that principals should report to parents 

about any neglect of school-work or violation of school rules by their children. 

Similarly out of 90 teachers 81 (90%) supported the given idea (Table-23). 

 Out of 18 principals 17 (94.4%) supported the idea that principals should 

encourage students for their good behaviour and performance. Similarly, out of 90 

teachers 85 (94.4%) agreed to the given statement (Table-24). 

 All the 18 (100%) principals supported the given statement that principals should 

conduct meetings with parents and discuss students’ academic performance. 

Similarly, out of 90 teachers 89 (98.8%) agreed to the given idea (Table-25). 

 All the 18 principals (100%) supported the given statement that principals should 

develop strategy for bringing improvement for students’ performance. Out of 90 

teachers 87 (96.6%) agreed to the given statement. (Table-26). 

 The study transpired that all the 18 (100%) principals agreed that principals 

should develop and review a comprehensive policy of students’ welfare. 

Similarly, out of 90 teachers 79 (87.7%) supported the given statement (Table-

27). 

 All the 18 (100%) principals supported the statement that principals should 

promote school community relationship. Similarly, out of 90 teachers 84 (93.3%) 

agreed to the given statement. (Table-28) 

 Out of 18 principals 17 (94.4%) supported the given statement that principals 

should inform the community and parents about schools’ vision and policy. 

Similarly, out of 90 teachers 84 (93.3%) agreed to the given statement. (Table-29) 

 It was found that out 18 principals 17 (94.4%) supported the statement that 

principals should arrange parent teacher meetings on quarterly basis. Similarly, 

out of 90 teachers 84 (93.3%) agreed to the given statement. (Table-30) 
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 Out of 18 principals 17 (94.4%) supported the statement that principals should 

involve parents in school-based activities for consultation. Out of 90 teachers 82 

(91.1%) supported the given assumption. (Table-31) 

 The study revealed that out of 18 principals 16 (88.8%) supported the statement 

that principals should pass observations on classroom activities of teachers and 

students on regular basis. Similarly, out of 90 teachers 84 (93.3%) agreed to the 

given statement. (Table-32) 

 Analysis of data indicated that all the 18 (100%) principals supported the 

statement that principals should provide resources and equipment to the teachers 

for their instructional programmes. Similarly, out of 90 teachers 86 (95.5%) 

supported the given statement. (Table-33) 

 Out of 18 principals 17 (94.4%) agreed to the given statement that principals 

should point out the strengths and weaknesses of teachers for improvement. 

Similarly, out of 90 teachers 85 (94.4%) supported the given idea. (Table-34) 

 It was found that out of 18 principals 17 (94.4%) supported the statement that 

principals should provide instructional feedback to teachers. Similarly, out of 90 

teachers 83 (92.2%) agreed to the given statement. (Table-35) 

 It came to light that out of 18 principals 17 (94.4%) supported the statement that 

principals should ensure punctuality of teachers. Out of 90 teachers 82 (91.1%) 

supported the given statement. (Table-36) 

 The study revealed that out of 18 principals 17 (94.4%) supported the idea that 

principals should acknowledge the excellence performance of the outstanding 

students with incentives. Similarly, out of 90 teachers 86 (95.5%) supported the 

given idea (Table-37) 

 All the 18 (100%) principals held the view that principals should try to improve 

pedagogical skills of teachers by organizing refresher courses. Out of 90 teachers 

86 (95.5%) supported the given statement. (Table-38) 
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 The analysis of data revealed that out of 18 principals 16 (88.8%) supported the 

statement that principals should prepare school budget with the help of support 

staff. Out of 90 teachers 84 (93.3%) supported the given idea. (Table-39) 

 The study unfolded that out of 18 principals 16 (88.8%) supported the given 

statement that principals should make optimum use of available resources. 

Similarly, out of 90 teachers 87 (96.6%) supported the given statement. (Table-

40) 

 It came to light that out of 18 principals 17 (94.4%) supported the given statement 

that principals should maintain proper school records for audit. Similarly, out of 

90 teachers 83 (92.2%) agreed to the given statement.     (Table-41) 

 All the 18 (100%) principals supported the given statement that principals should 

provide physical and instructional facilities to the teachers and students for 

smooth functioning of the school. Similarly, out 90 teachers 88 (97.7%) supported 

the given statement. (Table-42) 

 All the 18 (100%) principals held the view that they should develop a 

comprehensive plan for the maintenance and improvement of school plant 

facilities. Similarly, out of 90 teachers 86 (95.5%) supported the given statement. 

(Table-43) 

 Out of 18 principals 17 (94.4%) supported the given statement that they should 

assign duties to staff members for proper maintenance of items. Out of 90 

teachers 86 (95.5%) supported the given idea. (Table-44) 

 Out of 18 principals 17 (94.4%) supported the given statement that principals 

should be innovative, progressive, productive and problem solver. Similarly, out 

of 90 teachers 85 (94.4%) agreed to the given statement.  (Table-45) 
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5.2 Conclusions 

Based on the findings of the study, the following conclusions were drawn. The responses 

of all the 04 (100%) female district level educational officers to the interviews indicated 

that school improvement and quality education could be maintained through the effective 

interventional role of principals. 

1. All the respondents viewed that principals’ interventional role made a difference 

in school improvement efforts through supervision; setting proper climate; just 

distribution of duties among staff; coordination and role modeling. 

2. The outcome of the interviews also revealed that school improvement largely 

owed itself to the leadership skills of principals. Those included effective 

supervision and monitoring; positive feedback to teachers and students and 

ensuring the availability of all needed resources. 

3. Different root causes of deterioration of quality of education at the secondary 

level were identified by district level education officers. Those included dual 

system of education; posting of teachers in remote areas; unattractive salary 

packages, out-dated curricula, political intervention, non - implementation of 

educational policies; lack of commitment of teachers toward their profession and 

insufficient number of government secondary schools. 

4. The factors that contributed to better quality education in private sector included 

one man control; check and balance mechanism over teachers; provision of better 

facilities to students; absence of political intervention and the presence of hiring 

and firing system of teachers. 

5. The responses of the 04 female district level education officers identified the 

factors that could lead to effectiveness of government girls’ high schools in 

Peshawar city. They included job satisfaction of teachers; holding refresher 

courses for teachers and principals for their professional development; adequate 

number of government schools; non political intervention; uniformity in curricula 
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throughout the country; fixed tenure for principals; and selection of principals on 

merit cum seniority basis. 

6. It was found that principals could help in school effectiveness by virtue of some 

traits and characteristics including clear vision; involving staff in decision-making 

about school and students; providing democratic environment to teachers; 

following clear rules and regulation about duties for teachers and discipline of 

students; arranging refresher courses for teachers; ensuring effective supervision 

and monitoring; and providing incentives to teachers and students for their good 

performance; involving parents in school-based activities; developing strategy for 

school improvement; promoting school-community relationship; ensuring the 

availability of all types of resources  for effective teaching; making optimum use 

of available resources and performing as change agent. 

7. An association between the job nature and perceptions of the respondents towards 

interventional role of the principals in school effectiveness was investigated. The 

chi-square test showed insignificant association, which suggested that both 

principals and the teaching staff agreed that principals were considered important 

contributors for school effectiveness.    
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5.2.1 Conclusive Remarks 

The study answered all the 04 key questions of research. The first question required the 

study to indicate how the principals currently intervene for school effectiveness. It was 

found that principals/headmistresses of government girls’ high schools of Peshawar city 

(Pakistan) currently intervened through their efforts for improving schools in different 

ways by ensuring effective monitoring and supervisory system of students activities; 

allocation of classes to teachers; clear vision about long and short term expectations 

about the school; providing instructional facilities to teachers and students; exercising 

administrative control for maintaining discipline; assigning duties to support staff; having 

linkages with communities; providing value leadership; coverage of courses in due time 

and coordination with staff about school decisions. 

The second question was related to the strengths and weaknesses of the current 

interventions of principals/headmistresses. It was adequately answered in the study. It 

was found that the strengths of principals included the maintenance of discipline in their 

autocratic manner with the help of ‘rod’ and punitive actions with regard to students. As 

regards teachers, they wrote their ‘Annual confidential Reports’ (ACR) which could be 

adverse. They were empowered to recommend them for supervisory duty in examination 

which enable teachers to get some remuneration. They could also suggest their transfers 

on complaint to remote stations. They could ensure timely coverage of courses and use 

time table as a powerful vehicle for monitoring. They could also promote professional 

collegiality with teachers. The status of the principals also included their administrative 

and financial powers; their influence in society and support of the local community. 

The weaknesses of interventional role of principals were lack of instructional 

supervision; classroom visits; inadequate supervision; lack of professional and technical 

know-how, mal practices in examination; lack of authority for decision making; their 

dependence on clerical staff; failure to stop political interventions in case of recruitment  

and transfer of their employees; lack of proper follow-up for acceptances of their 

proposals by the department; having no leadership skills and weak community 

relationship.  

The third question of the study asked how did the efforts of principals/headmistresses 

make difference for school effectiveness? It was found that on the basis of literature and 
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responses of the subjects that principals could make a difference for school effectiveness 

because they were the head of institutions and held central position in school hierarchy. 

They, by virtue of their knowledge of educational theories, law, past experiences and 

research, developed visions. They could take their teachers and other stakeholders into 

confidence to support their visions.  They should be strong enough to supervise 

instructional classroom practices and be able to provide model feedback to the teachers 

and students in writing. Their interventional role could be made more effective if they 

involved communities and parents in school based decisions. There should be complete 

ban on the politics of government employees which would certainly reduce political 

intervention in school. 

The fourth question required the study to make recommendations for effective 

intervention of principals. These recommendations were made under separate heading in 

chapter-5. 
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5.3 Summary 

The effectiveness of schools largely depends on the joint efforts of principals and their 

staff. The principal is a staff but every staff is not a principal. The argument is that it is 

the interventional role of principal whose efforts make a difference for school 

effectiveness. They intervene in those efforts in a number of ways. It was a descriptive 

study which made an analysis of the interventional role of principals for school 

effectiveness.  

The following research questions were formulated for the study: 

1. How do the principals/headmistresses of government girls’ high schools in 

Peshawar city (Pakistan) currently intervene for school effectiveness? 

2. What are the strengths and weaknesses of their interventions? 

3. How their actions make difference in school improvement efforts? 

4. What recommendations the study can make for more effective interventions of 

principals? 

The study framed a couple of objectives which required the collection of data regarding 

the interventional role of principals for school effectiveness and the identification of 

strengths and weaknesses of their interventions. One of the objective was to know, how 

their efforts and actions made a difference. The purpose was to make recommendations 

for more effective interventional role of principals. 

The population of the study included 18 principals/headmistresses of government girls’ 

high schools, 270 senior teachers of those schools and all the 04 district level education 

officers (female). The sample of the study was all the 18 (100%) 

principals/headmistresses, 04 (100%) female education officers of Peshawar district and 

90 (33.3%) senior teachers of government girls’ high schools, and who  were by necessity 

randomly selected as the large number of teachers could not be covered. 

The tools of the study included an opinionnaire for the principals/ headmistresses and 

senior teachers which contained thirty-eight statements under different categories and 
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interview questions for all the 04 female district level education officers which contained 

07 items. The structured interviews were scheduled on different dates and time. 

The primary data were collected with the help of tools i.e interview & opinionnaire. The 

secondary data were obtained from a study of documents and review of literature which 

included books, research studies, journals and internet sources. The analysis of data was 

given both qualitative and quantitative treatment. The results were also validated with 

statistical measures such as Cronbach Alpha, simple frequency distribution and 

percentages. The data were also presented in tables and illustrated with graphs. The 

qualitative data were placed under different categories and discussed. 

The study found that causes of deterioration of quality of education included lack of 

professional commitment of teachers; less effective principals who were not equipped 

with administrative and managerial skills; non -implementation of national education 

policies; weak monitoring and supervisory system, inadequate physical facilities and 

resources. 

The study suggested that effective principals could play effective interventional role for  

school  effectiveness when they have clear vision; long range expectations about school; 

and are able to translate their vision to staff in terms of objectives; work as a democratic 

leaders; ensure effective instructional supervision; follow a procedure for incentives and 

disincentives;  ensure punctuality of teachers and students; providing instructional 

facilities to teachers and students; provide positive feedback to teachers and pupils and 

apply of new technologies in teaching learning process. 

The current interventional role of principals is based on their efforts to improve students’ 

gains by using all possible means that included, but are not restricted, to provide all 

possible facilities to them; ensuring the regular attendance of teachers and students; 

providing complete laboratory and library facilities; arranging needed space for seating 

arrangements, timely coverage of courses and setting school climate conducive to proper 

teaching learning. 

The interventional role of principals/headmistresses could be made more effective if they 

take cognizance of the most important instructional supervisory role; teachers’ 

commitment to the profession of teaching; students’ willingness to learn for the sake of 
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learning; a consideration of orientation courses for teachers; promoting pedagogical skills 

of teachers and development of their own administrative and managerial skills. 
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5.4 Recommendations 

Based on the findings, conclusions and review of literature, this study made the following 

recommendations: 

1. Principals’ interventional role can be made more effective if they happen to be 

competent; innovative; visionary; equipped with all necessary leadership and 

managerial skills. 

2. Effective monitoring and supervision are the tools of principals to ensure smooth 

functioning of school activities. 

3. It is necessary for the interventional role of principals to set school climate 

conducive to effective teaching learning process. 

4. Principals can play better role if they are democratic in administration; supportive 

as well as corrective in supervisory role. 

5. Principals can be effective if they promote in their schools collegial and 

cooperative relationships and simultaneously discourage adversarial tendencies.  

6. Principals can intervene in school effectiveness by sharing their visions with all 

stakeholders particularly communities and parents in school-based activities. 

7. In order to promote balanced personalities of students, principals’ interventions 

should focus on the physical, moral, emotional and cognitive development of 

students, which will certainly add grace to their personalities. 

8. The government may allocate adequate funds to principals of government high 

schools to enable them to hold co-curricular activities necessary for school 

effectiveness. 

9. Principals can also bring about improvement in school effectiveness by arranging 

refresher courses and updating the pedagogical skills of their teachers in different 

subjects. 
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10. Principals in collaboration with teachers can take the school to the apex of 

excellence. It is, therefore, necessary that principals through their inter-personal 

skills make the staff to believe in them, support and follow them in order to face 

growing challenges of secondary education. 

11. Principals’ may be required to ensure proper instructional supervision and provide 

necessary feedback to teachers and students which are likely to improve school 

effectiveness through this intervention. 

12. Principals are also expected to make proper allocation of funds for different 

activities but in such cases, priority will be given to students’ welfare. 

13. Principals interventional role is also required for better students gains; proper 

school discipline; punctuality of teachers and students; providing access to 

uncovered children; making efforts to reduce dropout and repetition rate.  
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APPENDIX-II 

LIST OF SCHOOLS 

1. Government Girls High School Bashir Abad, Peshawar (Pakistan) 

2. Government Girls High School City Railway Station, Peshawar (Pakistan) 

3. Government Girls High School Civil Colony, Peshawar (Pakistan) 

4. Government Girls High School Civil Quarters, Peshawar (Pakistan) 

5. Government Girls High School Dabgari Gate, Peshawar (Pakistan) 

6. Government girls High School Gul Bahar, Peshawar (Pakistan) 

7. Government Girls High School Irrigation Colony, Peshawar (Pakistan) 

8. Government Girls High school Jogiwara, Peshawar (Pakistan) 

9. Government Girls High School Khyber Colony, Peshawar (Pakistan) 

10. Government Girls High School Landi Arbab, Peshawar (Pakistan) 

11. Government Girls High School Nishter Abad, Peshawar (Pakistan) 

12. Government Girls High School Nothia, Peshawar (Pakistan) 

13. Government Girls High School No.1 Peshawar City (Pakistan) 

14. Government Girls High School Shehgi Bala, Peshawar (Pakistan) 

15. Government Girls High School Sheikh Abad, Peshawar (Pakistan) 

16. Government Girls High School Warsak Colony, Peshawar (Pakistan) 

17. Government Girls High School Wazeer Bagh, Peshawar (Pakistan) 

18. Government Girls High School Yaka Toot, Peshawar (Pakistan) 
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APPENDIX-III  

LIST OF 18 FEMALE PRINCIPALS 

1. Anwar Sultana Government Girls High School No.1 Peshawar City, Peshawar. 

2. Arifa Kosar Government Girls High School Civil Quarter, Peshawar. 

3. Bilqees  Government Girls High School Nishtar Abad, Peshawar. 

4. Misbah Sabir Government Girls High School Nothia, Peshawar. 

5. Mussarat Bano Government Girls High School Dabgari Gate, Peshawar. 

6. Nusrat Shaheen Government Girls High School Yaka Toot, Peshawar.  

7. Nasira Parveen Government Girls High School Warsak Colony, Peshawar. 

8. Nasra Yasmeen Government Girls High School Landi Arbab, Peshawar. 

9. Rashida Bano    Government Girls High school City Railway Station, Peshawar.  

10. Razia Sultana Government Girls High School Sheghi Bala, Peshawar. 

11. Sameena  Government girls High School Gul Bahar, Peshawar. 

12. Shagufta Anjum Government Girls High School Khyber Colony,Peshawar. 

13. Shaheena Akhtar Government Girls High School Civil Colony, Peshawar. 

14. Shamim Akhtar Government Girls High school Sheikh Abad, Peshawar. 

15. Sheema Akhtar Government Girls High School Irrigation Colony, Peshawar. 

16. Tabasum Mobeen Government Girls High School Jogiwara, Peshawar. 

17. Tajwar Sultan Government Girls High School Wazeer Bagh, Peshawar. 

18. Usmeena                Government Girls High School Bashir Abad, Peshawar. 
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APPENDIX-V 

LIST OF SAMPLED TEACHERS 

 

1.    Government Girls High School Bashir Abad, Peshawar(Pakistan) 

i. Gul Samina     M.A (Urdu), M.Ed 

ii. Hamida Begum    M.A (Pashto), B.Ed 

iii. Intizar Begum     M.Sc (Maths), B.Ed 

iv. Noreen Tabassum    LLB, B.Ed 

v. Shabana     M.A (Islamiyat), M.Ed 

2. Government Girls High School City Railway Station, Peshawar (Pakistan)  

  

i. Farzana Noreen    M.Sc (Zoology), M.Ed 

ii. Munira Sultana    M.A (Islamiyat), B.Ed 

iii. Nasiha Parveen    B.A, B.Ed 

iv. Riffat Shaheen     B.A, B.Ed 

v. Shaista Jahangir    M.A (Islamiyat), B.Ed 

3. Government Girls High School Civil Colony, Peshawar (Pakistan) 

i. Afsheen Kazim   M.Sc (Computer Science), B.Ed 

ii. Mansoora Noreen   M.A (Urdu), B.Ed 

iii. Raina Qazi    M.Phil(Chemistry),B.Ed 

iv. Shoukat Ara    M.A (Economics), B.Ed 

v. Warda Zia    M.Sc (Physics), B.Ed 

4.   Government Girls High School Civil Quarters, Peshawar (Pakistan) 

i. Gul-e- Rana    M.A (Economics), B.Ed 

ii. Jawariyah Abdullah   M.A (English), B.Ed 

iii. Nighat Hussain   M.A (Economics), B.Ed 
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iv. Sadia Nawaz    M.A (Islamiyat), M.Ed 

v. Shazma    M.A (Urdu), M.Ed 

 

5.   Government Girls High School Dabgari Gate, Peshawar (Pakistan) 

i. Gulshan Ara     B.A, B.Ed 

ii. Huma Shahid     B.Sc, M.Ed 

iii. Neelam Begum    M.A (Pak Study), B.Ed 

iv. Nousheen Jamshed    M.Phil (Pak study), B.Ed 

v. Saima Sultan     M.Sc (Botany), B.Ed 

 

6.   Government Girls High School Gul Bahar, Peshawar (Pakistan) 

i. Farhat Bano     M.A (Urdu), B.Ed 

ii. Naheed Kouser    M.Phil (Urdu), M.Ed 

iii. Rashida Bibi     M.A (Islamiyat), M.Ed 

iv. Rashida Wazeer    M.A (Urdu), B.Ed 

v. Roomana Hameed    M.A (Persian), B.Ed 

 

7.   Government Girls High School Irrigation Colony, Peshawar (Pakistan) 

i. Bibi Bashira     B.A, B.Ed 

ii. Mehnaz Iqbal     M.A (Islamiyat), M.Ed 

iii. Nabat Gulzar     M.A (I.R) , B.Ed 

iv. Nighat Bibi     B.A, B.Ed 

v. Shamimara Azeem    M.A (Urdu), B.Ed 

8.   Government Girls High School Jogiwara, Peshawar (Pakistan) 

i. Nasima Bibi     M.Sc(Chemistry),M.Ed 

ii. Nusrat Shaheen    M.A(I.R) LLB, M.Ed 
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iii. Samina Jamil     M.A(Urdu), B.Ed 

iv. Shaheena      M.A(Islamiyat), B.Ed 

v. Zoo-ul-Qamar     M.A (Islamiyat), M.Ed 

 

9. Government Girls High School Khyber Colony, Peshawar (Pakistan)  

i. Qurat- ul- Ain    M.A (Anthropology), B.Ed 

ii. Rabia Qazi    M.A (English), M.Ed 

iii. Rizwana Tahir    M.A (Islamiyat), B.Ed 

iv. Samia Shaheen   M.A (Urdu), M.Ed 

v. Shoukat Qadeer   M.Sc (Maths), M.Ed 

10. Government Girls High School Landi Arbab, Peshawar (Pakistan) 

i. Asma Bano     M.A (Urdu), B.Ed 

ii. Kalsoom Qazi     M.A (I.R), B.Ed 

iii. Maher- un- Nisa    M.A (Urdu), M.Ed 

iv. Rabia Ahmed     M.Sc (Zoology), B.Ed 

v. Riffat Ali     M.A (Urdu), B.Ed 

11. Government Girls High School Nishter Abad, Peshawar (Pakistan) 

i. Khair- un- Nisa    M.A (Islamiyat), B.Ed 

ii. Noorjahan     M.A (Islamiyat) B.Ed 

iii. Rubina Shaheen    M.A (Pak Study), B.Ed 

iv. Shazia Naz     M.A (Pashto), B.Ed 

v. Tasleem Jan     B.A, B.Ed 

12. Government Girls High School No.1 Peshawar City, Peshawar (Pakistan) 

i. Aneela Noor     M.A (Urdu), M.Ed 

ii. Amina Kalsoom    M.A (Persian), M.Ed 

iii. Durdana Ali     B.A, B.Ed 

iv. Kausar Parveen    M.Sc (Zoology), M.Ed 
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v. Razia Sultana     M.A (Islamiyat), M.Ed 

13. Government Girls High School Nothia, Peshawar (Pakistan) 

i. Abida Hamid      B.A, B.Ed 

ii. Nausrat Begum    M.A (Islamiyat), M.Ed 

iii. Naheed Akhtar    M.A (Urdu), B.Ed 

iv. Tuba Mustafa     M.Sc (Statistics), B.Ed 

v. Yasmeen     M.A (Islamiyat), M.Ed 

 

14. Government Girls High School Shehgi Bala, Peshawar (Pakistan) 

i. Faima Yasmeen    M.A (Urdu), M.Ed 

ii. Kulsoom Azam    M.A (Pak Study), M.Ed 

iii. Noreen Arif     M.Sc (Botany), M.Ed 

iv. Razia Begum     M.A (Urdu), B.Ed 

v. Syeda Bano     M.Sc (Maths),B.Ed          

 

15.    Government Girls High School Sheikh Abad, Peshawar (Pakistan) 

i. Aisha Bibi     M.Phil (Urdu), M.Ed 

ii. Baseerat     M.A (Urdu), M.Ed 

iii. Mobella Bhatti    M.A (Urd), M.Ed 

iv. Parveen Hafeez    M.A (I.R), B.Ed 

v. Samina     M.A (Islamiyat), B.Ed 

 

 

16. Government Girls High School Warsak Colony, Peshawar (Pakistan)  

i. Sabeeha Yasmeen    M.A (Islamiyat), M.Ed 
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ii. Fouzia Rehman    M.A (Urdu), B.Ed 

iii. Irum Shaheen     M.A(Political Science), M.Ed 

iv. Ambareen Rafique    MBA, B.Ed 

v. Shazia Kousar     M.A (Urdu), M.Ed 

 

17. Government Girls High School Wazeer Bagh, Peshawar (Pakistan)  

i. Anjum Sitar     M.Sc (Chemistry), M.Ed 

ii. Farhat Begum     M.A (Urdu), B.Ed 

iii. Misbah Sajjad     M.A(Economics), M.Ed 

iv. Shereen Bibi     M.A(Islamihat), M.Ed 

v. Zurriat Shaheen    B.A, B.Ed 

 

18. Government Girls High School Yaka Toot, Peshawar (Pakistan) 

i. Akhtara Begum    M.A (Persian), B.Ed 

ii. Ireen Akram     B.A, B.Ed 

iii. Nasreen Abrar     B.A, B.Ed 

iv. Saima Gul     M.A (Urdu), B.Ed 

v. Shagufta Rafeeq    B.A, B.Ed 
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                                                                                                    APPENDIX-VI 

 

LIST OF DISTRICT LEVEL EDUCATION OFFICERS (FEMALE) 

DISTRICT PESHAWAR 

S.No Name  Designation  Qualification  Date  Time of 
interview 

1  Zohra Jabeen Executive District 
Education officer  

M.Ed, 
M.Phil.(Edu) 

Dec 3, 
2012 

0900-1200 
hrs.  

2 Tabasum 
Kausar 

District Education 
officer  

M.Sc(Psychology), 
M.Ed. 

Dec 4, 
2012 

0900-1200 
hrs 

3 Durr-e-
Shewar 

Deputy District 
Education officer  

M.A(Urdu), M.Ed. Dec 5, 
2012 

0900-1200 
hrs 

4 Riffat Ara Assistant District 
Education officer  

MA(Islamiat), 
M.Ed. 

Dec 6, 
2012 

0900-1200 
hrs 
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APPENDIX-VII 

AN ANALYSIS OF PRINCIPALS’ INTERVENTIONS FOR SCHOOL 

EFFECTIVENESS 

Interview Questions for 04 Female District Level Education Officers 

Q. 1. Do you think that public sector schools provide quality education? 

Q. 2 How does principals’ interventional role make difference in school effectiveness 

efforts in girls’ secondary schools? 

Q. 3 What kind of strategy you propose for improvement of girls’ high schools? 

Q. 4 There appears to be growing deterioration in the quality of education at secondary 

level. What are the root causes of this deterioration? 

Q. 5 Do you agree that the role of principals has considerably changed which 

necessitates capacity building in school leadership skills? 

Q. 6 How do you compare the performance of public sector girls’ high schools’ with 

those of private sector? 

Q. 7 What do you suggest for  bringing the performance of girls’ high schools in public 

sector at par with excellent schools in private sector?  
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APPENDIX-VIII 

AN ANALYSIS OF PRINCIPALS’ INTERVENTIONS FOR SCHOOL 

EFFECTIVENESS 

Opinionnaire for 18 Principals and 90 Teachers 

 The questionnaire consists of statements about the analysis of principals’ 

interventions’ for school effectiveness. Please spare some of your precious time for 

filling the questionnaire. I assure you that the information provided by you would be kept 

confidential and used only for the sole purpose of research. Tick (√) one of the following 

options: 

1. Strongly Agree  (SA) 

2.  Agree   (A) 

3. Undecided   (UD) 

4. Disagree   (DA) 

5. Strongly Disagree  (SDA) 

Personal Profile 

Name    _________________________ 

Name of Institution  _________________________ 

Academic Qualification _________________________ 

Professional Qualification _________________________ 

Length of Service (in years) _________________________ 

 Administrative Experience (in years) __________________ 

Teaching Experience (in years) _______________________ 
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1. Principal’s Vision  
S.NO. Statements: The principal should SA A UD DA SDA

1.1 have clear vision regarding the future programme 

of the school 

     

1.2 translate vision to the staff in the form of 

objectives 

     

1.3 involve staff in decision-making regarding school 

matters 

     

1.4 have clear rules for the school to be followed by 

the staff and students 

  

     

2.           Staff Personnel Duties 

S.NO. Statements: The principal should SA A UD DA SDA

2.1 be democratic in decision making about teachers      

2.2. remain impartial in assigning duties to  teachers      

2.3  facilitate teachers for their professional growth      

2.4  conduct classroom observation to evaluate  

teachers performance 

     

2.5  promote  collegial and cooperative culture in 

school 

     

2.6  clarify the duties of school staff & ensure that 

they appropriately exercises their duties 

     

2.7  supervise and evaluate the implementation of 

teaching and learning programmes 

     

2.8  acknowledge and reward the teachers for their 

efforts 

     

2.9  help teachers in solving classroom problems      

3.          Pupils Related Duties: The principal should 

3.1 provide guidance services to the students      

3.2  develop and coordinate co-curricular activities 

for students 

     

3.3  report to parents about any neglect of duty or      
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violation of  school rules by pupils 

3.4  encourage students for their good behaviour and 

performance 

     

3.5  conduct meetings with parents and discuss 

students’ academic performance  

     

3.6  develop strategy for bringing improvement in 

students’ performance 

     

3.7  develop and review a comprehensive policy of 

student welfare  

     

 

4.          School Community Relationship: The principal should 

4.1 provide opportunities for promoting school 

community relationship 

     

4.2. inform the community and parents about school’s 

vision and  policy 

     

4.3  arrange parent teacher meetings on quarterly 

basis 

     

4.4  involve parents in school-based activities for 

consultations 

     

 

5.          Instructional Leadership: The principal should 

5.1  pass informal observations on classrooms 

activities of teachers and students  on regular basis 

     

5.2  provide material resources and equipment to the 

teachers for their instructional programmes 

     

5.3  point out the strengths and weaknesses of 

teachers for improvement 

     

5.4  provide instructional feedback to teachers       

5.5  ensure punctuality of teachers      

5.6  appreciate the outstanding students with  

incentives 

     

5.7. try to improve pedagogical skills of the teachers 

by organizing refresher courses  
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6. Physical and Financial Resources: The principal should 

6.1  prepare school budget with the help of support 

staff 

     

6.2 make optimum use of available resources      

6.3  maintain proper  school records for audit       

 

7. School Plant Facilities Maintenance: The principal should 

7.1  provide physical and instructional facilities to the 

teachers and students for the smooth functioning 

of the school 

     

7.2  develop a comprehensive plan for the 

maintenance and improvement of school plant 

facilities 

     

7.3  assign duties  to different staff members for  

proper maintenance of items 

     

 

8. Leadership Qualities: The principal as leader should be 

8.1 innovative,  progressive, productive, problem 
solver, facilitator, decision maker, disciplinarian, 
coordinator, counselor, mentor, risk-taker, change 
agent, mediator etc 

     

 


