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Abstract  

The current investigation focused on the Leadership Behavior of Principals and Attitudes 

of Teachers as related to the Academic Environment in Private Secondary Schools of District 

Dera Ismail Khan. The main aims and objectives were to identify the impact of leadership 

behavior of principals on the academic environment of private schools in District Dera Ismail 

Khan. To know about the impact of attitudes of teachers on the academic environment of private 

secondary schools in District Dera Ismail Khan. To identify the relationship of leadership 

behavior of principals with job related attitudes of the teachers. The tested hypotheses of the 

study were that the private secondary school principal(s) posse’s effective leadership behavior. 

Private school teachers possess positive attitudes toward teaching. Private school students have 

the conducive academic environment in their schools. Effective leadership of principals leads 

towards a suitable academic environment in private schools of District Dera Ismail Khan. The 

attitude and leadership behavior are correlated. There is no significant difference between rural 

and urban respondents in an academic environment. There is no significant difference between 

rural and urban respondents in teacher’s attitude towards teaching. There is no significant 

difference between rural and urban respondents in Leadership behavior of principals. There is no 

significant mean difference between the perception of Head of the department, Male teachers and 

Female teachers regarding the academic environment at secondary school level. There is no 

significant mean difference between the perception of Head of the department, Male teachers and 

Female teachers regarding teacher’s attitude towards teaching at secondary school level. There is 

no significant mean difference between the perception of Head of the department, Male teachers 

and Female teachers regarding Leadership behavior of principals. The quantitative methods were 

used for the collection and analysis of data. The nature of the study was descriptive, Cross 
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Sectional and normative survey method were used to collect the data from the respondents. All 

the School heads and teachers working in Private Secondary Schools of District Dera Ismail 

khan under BISE Dera Ismail Khan was the targeted population of the study. Total private 

Secondary schools were 147, similarly, total heads of the department of private secondary 

schools were 147, in the same way total male teachers in these private Secondary schools were 

950, female teachers were 520 and total teachers in private secondary school were 1470. The 

Total population of the study was 1617. The present research focuses on the Leadership behavior 

of Principals and attitudes of teachers toward teaching as related to the academic environment in 

private secondary schools of district Dera Ismail Khan. There are three main variables leadership 

behavior, attitudes of teachers and academic environment. Therefore researcher developed three 

questionnaires,  one for each variable. The researcher used different statistical techniques to test 

the hypothesis which are, one sample t-test, independent sample t-test, single factor analysis of 

variance (ANOVA), simple linear regression, multiple regression and Pearson’s Correlation 

coefficients. The alpha level for t-test and ANOVA was 0.05 and for regression and Pearson’s 

Correlation coefficients the alpha level was 0.01. The findings of the study indicated that 

effective leadership of principals leads towards a suitable academic environment in private 

schools. Moreover, The researcher found that positive attitudes of teachers may contribute in 

inculcating better academic environment in private schools. As the research implication, the 

research can be implemented in all private secondary schools of district Dera Ismail Khan.  
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CHAPTER 1 

INTRODUCTION 

1.1 BACKGROUND OF THE STUDY 

Education is the systematic metSchool heads   of development of an individual. This process 

develops the different potentials, including but are not limited to the knowledge, experience, 

values and the behavioral capabilities. The teachers are the core actor of this educational 

process which help to develop the capabilities of the students, their thoughts and behavior 

patterns. The teachers are responsible for character building of the students. The teachers 

make the students good citizen, which can lead the peaceful life in the society.   

The word attitude has been defined as the mental character of the individual. It is also defined 

as the feeling which may be in favor or against someone or against something (Remmers, 

Gage, & Rummel, 1960).  According to Thurstone (1946), the attitude is the measure of 

degree of positive or negative feelings towards something. The attitude of the teacher means 

the feeling of the teachers towards the school, students and the overall school environment. 

The better the attitude of the teacher, the better will be the learning environment. The positive 

attitude, teacher always leads towards the better performance of the students.  

According to Richardson (2003) the education is the most important and fruitful activity of 

any nation, which strengthens the national roots. In, the same manner the leadership is an 

important factor which makes the learning environment better and fruitful for the learners 

(Kelley,Thornton, & Daughtery, 2005) 

Leadership is the sum total of many characteristics of a leader. The leader in the educational 

environment is the person which makes the learning environment conducive for the learning, 

the leader improves the overall condition of the school, makes the school climate objective 
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oriented, supervises and guides the school personnel in the way that they contribute 

effectively in the overall educational process. (Grift & Houtveen, 1999).  

The principal as a leader plays an important role in the school improvement. The role of the 

school principals is to make the school environment conducive for the learning so that the 

academic achievement of the students could be improved. The leaders of the day have the 

great responsibility of boosting the  better learning of the students and to stramline the 

educational process which is in accordance with the needs and demands of the students. 

According to Maehr (1991) the environment of the school is of many types, among them is 

the "psychological environment" which greatly affects the overall learning process. Many 

others also defined the environment as the team work activity which leads towards the better 

results of the students. According to experts in the field the leader can play an important role 

for the betterment of the school environment. A leader can make the self-paced learning 

possible. The leadership style of the leader also affects the overall organizational goals 

(Collins, 2001). 

There are many views and theories about the leadership. Some consider it as the behavior or 

the attribute while the other take it as the rational point of view while some others take it as 

granted (Northouse, 2010). Many researchers studied the leadership in a different way. The 

present study in line with the different other researchers of the world explores the Leadership 

behavior of Principals and attitudes of Teachers toward teaching as related to the academic 

environment in Private secondary schools of district Dera Ismail Khan 

1.2 STATEMENT OF THE PROBLEM 

  It has been observed that leadership behavior has a positive impact on the 

performance and the establishment of the institutions. Most Private Secondary Schools are 

profit earning institutions. It seems that the rights of the teachers are ignored and the labor of 

the teachers is increasing in the privately managed Secondary Schools. The academic 
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environment of private secondary schools might fall down due to this practice. This study is 

related to Leadership behavior of Principals and attitudes of Teachers toward teaching as 

related to the academic environment in Private secondary schools of district Dera Ismail 

Khan. It will assess the behaviors of both leaders and teachers through survey and will 

suggest reasonable grounds for their conduct. The study will be conducted in the vicinity of 

District Dera Ismail Khan.  

1.3 OBJECTIVES OF THE STUDY 

1. To probe into the leadership behavior of private secondary school principals in district 

Dera Ismail Khan. 

2. To determine the attitudes of teachers of private secondary schools in District Dera 

Ismail Khan. 

3. To explore the academic environment for students of private secondary schools in 

district Dera Ismail Khan. 

4. To identify the impact of leadership behavior of principals on the academic 

environment of private schools in District Dera Ismail Khan. 

5. To know about the impact of attitudes of teachers on the academic environment of 

private secondary schools in District Dera Ismail Khan. 

6. To identify the relationship of leadership behavior of principals with job related 

attitudes of the teachers. 

1.4 SIGNIFICANCE OF THE STUDY 

A large number of studies have been conducted in relation to government institutions and a 

large portion of the education department is neglected with special reference to leadership 

behavior in private secondary schools. Private institutions are mostly profit earning 
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organizations and the rights of the employees are mostly neglected. The following was  

Significance of the study: 

This study may help in exploring the behavior, attitudes and beliefs of the private secondary 

schools heads. The study may also assess the level of satisfaction of the teachers as to what 

extent they are satisfied with the behavior of their heads. The study also Highlights and focus 

on the attitudes of private secondary school teachers toward teaching learning process. The 

more positive job related attitudes of the teachers will help better results in the achievement 

of the students. The study has explored and focused on the educational environment of the 

private secondary schools and its impact on the academic achievement of the students.  

The study may help in amendments of the labor laws for the welfare of the teachers of private 

secondary schools in Khyber Pakhtunkhwa. The study will highlight and explore The impact 

of the behavior of the leadership in private secondary schools will represent the positive 

/negative aspect of the academic achievement of the secondary schools in Dera Isamil Khan.  

It may also asses the level of satisfaction of the teachers as to what extent they are satisfied 

with the behavior of their heads 

1.5 RESEARCH HYPOTHESES 

The Hypotheses are given below: 

HA1: Private secondary school principal(s) posses  effective leadership behavior. 

HA2: Private school teachers possess positive attitudes toward teaching. 

HA3: Private school students have the conducive academic environment in their schools. 

HA4: Effective leadership of principals leads towards a suitable academic environment in 

private schools of District Dera Ismail Khan. 
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HA5: Positive attitudes of teachers may contribute in inculcating better academic environment 

in private schools of District Dera Ismail Khan. 

HA6: There is a significant relationship between leadership behavior of principals and job 

related attitude of teachers in private schools of District Dera Ismail Khan. 

H07: No huge difference is forecasted between the urban and rural respondents in an 

 academic environment 

H08: No huge difference is estimated between the urban and rural respondents in teacher’s 

 attitude towards teaching 

Ho9: No huge difference is estimated between the urban and rural respondents in 

 Leadership behavior of principals 

Ho10: No big mean difference is  foretold between the perception of Head of the 

 department, Male teachers and Female teachers regarding the academic environment 

 at secondary school level 

Ho11: No big mean difference is  foretold between the perception of Head of the 

 department, Male teachers and Female teachers regarding teacher’s attitude towards 

 teaching at secondary school level 

Ho12: There is no big mean difference between the perception of Head of the 

 department, Male teachers and Female teachers regarding Leadership behavior of 

 principals 
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1.6 The Conceptual framework 

 

The conceptual model illustrated that the independent variables were the teachers attitude and 

leadership behavior of the principals, while the dependent variables was the academic 

environment. The demographic information of the respondents was Locality (Rural & 

Urban), category (Head of the Department, Male Teachers, Female Teachers), qualification 

(B. A and below, Master, M.Phil/Ph.D ) , age (30 Years and below, 31 to 40 years, 41-50 

years, 51 years & above ) and experience (10 years and below, 11 to 20 years and 21 years & 

above).  

1.7 LIMITATION OF THE STUDY 

The following were the curbs in the investigation: 

1. The time limit was one of the major limitation of the study 

2. The research studies take much more finance, being a student it was beyond the 

control, therefore the study was conducted within the available financial resources 
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3. The sufficient research studies on the current topics were not available, therefore the 

researcher focused on the few research studies which were available for reference and 

guidelines 

4. The private school owners and the participants were not willing to allow the 

researcher for the purpose of data collection, therefore official and situational 

limitations were there for the collection of data. 

5. The researcher being a male person, was not allowed in some female schools for the 

collection of data, therefore, the difficulties and weaknesses in the data collection 

stand one of the major limitation of the study 

1.8 DELIMITATIONS OF THE STUDY 

The boundaries of the investigation are discussed as under:  

1. The study was delimited to the Leadership Behavior of Principals, Attitudes of 

Teachers and the Academic Environment 

2. The study was delimited to the private secondary schools only 

3. The study was also delimited to the perceptions of the different personnels like the 

teachers and the heads, which are the real actors of the educational process. 

4. The study focusses on the schools which are under the jurisdiction of  the Board of 

intermediate of Secondary education (BISE) Dera Ismail Khan.  

5. The researcher delimited the collection and analysis of data to the quantitative 

metSchool heads  s and the corresponding statistics for the analysis of data  

6. The study design was delimited to only quantitative and survey metSchool heads  s 

were used for the collection of data from the respondents 

1.9 STRUCTURE OF THESIS 

The structure of the thesis as approved by the university is as under: 
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Behavior: The overall action and reactions of an individual is called his or her behavior 
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Attitude: The favorable or unfavorable inclination towards the individual, place or the 

activity or point of view (Anastasi, 1968) 

Academic Achievement: It is the overall result or the progress o the students in the 

educational process (Kudar, 2014). 

KP  Khyber Pakhtunkhwa 

DIK  Dera Ismail Khan 

BISE  Board of intermediate and Secondary Education 

OFSTED Office for Standard in Education  

SCHOOL HEADS    Head of the Department 

SS  Secondary School 

 

 

 

 

 

CHAPTER 2 

LITERATURE REVIEW 

2.1 Introduction 
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 This chapter discusses the main variables of the study. The focus of the present 

investigation was on the Leadership Behavior of Principals and Attitudes of Teachers as 

related to the Academic Environment in Private Secondary Schools of District Dera Ismail 

Khan. Therefore, the initially the three main variables leadership and leadership behavior, 

attitude and attitude of teachers, and the theories of attitude, which formed the basis and 

theoretical framework of the research. The academic environment and its related elements 

have been discussed in detail. The discussion of the variables and their relevant literature 

helped the researcher for the development of the instruments. The review of the related 

studies has been covered at the end of the chapter. This review of related studies provided the 

footprint for the researcher that how the other researcher tackled the problem. What different 

instruments exist in the literature and how they worked, and what areas were remain 

untouched. Moreover, the techniques of data collection and data analysis discussed in the 

previous investigations were helpful for the researcher.   

2.2 Definitions of Leadership 

 Employees or workers of any company or organization are always in need of a person 

more learned, skilled and experienced; to whom they can refer to in case of any need or in 

dire need of a guiding hand. No matter what the style and strategy of a leader is, his body and 

his presence are crucial for the survival of the organization. Though the qualities vary from 

person to person, yet all of them share one common goal of lifting up the organization. 

 There are quite a large number of definitions for the term “leadership” among which, 

some worth mentioning ones are as under: 

“The Leadership Guy” Peter Economy, enumerated leadership qualities as: inspiration, 

honesty, optimism, confidence, empathy, focus, awareness, accountability and decisiveness. 
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A “Mind Tools” article enlists the major leadership styles as: Coercive (demand for 

compliance), authoritative (mobility towards vision), affiliative (creating emotional bonds), 

democratic (active participation), pacesetting (expecting excellence), coaching (future 

development), bureaucratic (following rules), charismatic (driving motivation and 

enthusiasm), servant (meeting needs) and transactional (want for perfection). 

 Moreover, leaders abide by the same set of standards and common goals. The 

following four roles guarantees leaders’ success and pave a smooth way towards it. 

Initiators: Leaders are not just meant for passing on orders to the rest of his workers but to 

take the first step towards anything or any job and to motivate their employees to function 

efficiently. Randy Stocklin, the CEO of “One Click Ventures”; debated that leaders should 

always act as coaches to develop the skills of their workers overtime and to make them better 

players, to give them a common goal and a shared vision and to design a workplace worth 

value. He also added that goals setting, supporting, innovating, motivating and energizing are 

some of the major responsibilities of a leader. These plus points add to the confidence level 

of the employees. Richard Kissane, the ECO of “Premium Franchise Brands”; also said that 

leaders the only tone setters of their teams. 

Understandability: Leaders should always try their level best to make a better understanding 

of their workers and acquire thorough knowledge about their skills so they can assist them 

achieve the shared and common goals and succeed in general. Andor Kovacs, the CEO of the 

brand “Restoration 1”; said that a leader should always take his workers with him to get an 

in-depth understanding of their career goals and their needs and wants which can help at large 

to motivate them. Only then can an organization be able to get success by leaps and bounds. 

In the same way, Jordan French the CMO of “BeeHex Inc. 3D Food Printing”; talked about 

the element of reward and punishment as essential items for the success of an organization. 
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Positivity: Admitting failure, accepting mistakes and facing the ups and downs with an 

optimistic approach and an open heart, can help the leaders tackle the chaotic situation. David 

Moore, the regional vice president of “Addison Group”; gave an example of a good leader by 

saying that sometimes people face problematic situation such as losing experienced 

employees, facing constant failure or going into a complete loss yet a good leader is always 

able to keep his nerves in control and keeps his workers calm and confident. Darcy 

Eikenberg, the founder of “RedCapeRevolution.com” and Andrea Walker-Leidy, Owner of 

“Walker Publicity Consulting” also talked about the same fact of showing confidence to 

move past a mistake and to formulate a better solution to a problem is the abilities of a great 

leader. Because it’s easy to locate a problem, but to provide it with a suitable solution, is a 

real hard business indeed. 

Continuous Development: Great leaders always try to keep the process of development on the 

run and to provide the organization with several skillful leaders so if a situation arises, they 

can replace them with a more efficient option. J. Kelly Hoey, the author of “Build your 

Dream Network”,  said that leaders always play the role of a mentor to guarantee the success 

of each and every single worker of their organization. 

2.3 Transformational Leadership 

 Talking about transformational leadership, one must know the following roles as 

played by an effective leader: 

Developing a motivating and inspiring vision for the future 

Engaging people into that vision 

Delivering it wide enough 

Formulating ways and techniques to get to that vision, i.e. coaching a team 

2.3.1 Vision for the Future 
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 Vision is the soul of any business because it brings the ideas into reality and provides 

with directions to pave a new pathway to the future by reaching to the goals set. 

Vision can be created, analyzed and evolved by making use of the tools, i.e. SWOT Analysis, 

USP Analysis, PEST Analysis, Core Competence Analysis, Scenario Analysis and Porter’s 

Five Forces. All of these can trigger the success of a business by bringing innovation into it 

and by testing and researching the key risks. This simply means that leadership is always 

proactive; a person is never satisfied to stop enhancing more and more because only vision 

development isn’t enough, but to make them more desirable, compelling and inspiring is the 

major aim. It is just like telling stories and let the workers picture the future for them. Only 

then they are able to make it meaningful. 

2.3.2 Engaging People 

 Once a vision is designed, the need for engaging people into it arises. Inspiration and 

motivation are the two basic tools needed for it. For instance, commencing a new project is 

easy enough to get support because of the enthusiasm and curiosity of human nature, but once 

the curiosity and enthusiasm vanishes, several difficulties pops-up. So, for minimizing this 

situation; a leader must use their brains and work constantly on bounding the needs and goals 

of the workers to their vision. This may be termed as the expectancy theory because it always 

link together two different expectations, i.e. good results are bound to hard work and hard 

work showers rewards or incentives. As a result, the workers try their level best to work hard. 

As a matter of fact, people always believe in expertise on the part of their leaders because it 

ensures their physical and material success. They also feel safe and motivated to follow such 

leaders and to listen carefully to what they say. Natural Charisma and appeal also helps a lot 
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in this regard, but one should not always depend upon these rather to go for the former 

option. 

2.3.3 Delivery of the Vision 

 Delivery of the vision needs proper and effective management. It could be managed 

by a single manager or a whole team of them. Its sole purpose is to make sure whether or not 

the responsibilities are properly handled to bring the vision into action. Common and shared 

goals are essential for this purpose. 

 The two articles which explain it in detail are the “Performance Management and 

KPIs” and “Project Management”. “Management by Wandering around” also enumerates the 

same facts. Any novelty or change if brought in the process of vision delivery must be 

managed properly to make it smooth enough to harmonize the whole process thoroughly. 

2.3.4 Coaching a Team 

 Developing a coaching a team is a technical thing to be carried out effectively by the 

transformational leaders. A thorough understanding of the skills and ensuring the abilities of 

the workers is the essential step of this process which is modeled by several well-known 

approaches, i.e. Belbin’s Team Roles approach, Bruce Tuckman’s Forming, Storming, 

Norming and Performing theory. The information or knowledge regarding the workers’ skills 

and abilities can also be gained by getting feedback on a regular basis and by providing the 

workers with training to enhance their skills and maximize team performance. It is 

synonymous to rooting out the hidden potentialities of the workers and bring them into 

function. 

2.4 Leadership Skills 
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 There is quite a large no. of leadership skills and traits, but the most major and the 

most appreciated ones are the following: 

2.4.1 Fixed Purpose: The leaders who guide their workers and lead them towards their target 

goals, visions, aims and targets and their decisions are always shaped accordingly. Fixed 

purpose is the key to success. 

2.4.2 Well Defined Tasks: Great leaders always define their tasks in a clear, coherent and 

well defined manner and hire the best, skillful and talented crew for bringing those tasks into 

practice. Once the leaders put their belief in such workers, they pave a way towards success. 

2.4.3 Focusing Goals: Focusing and prioritizing the goals and visions should be the first and 

foremost concern of the leaders. Thorough commitment and due attention can bring 

perfection in the work. 

2.4.3 Motivation and Inspiration: These are the two key factors responsible for keeping the 

crew on work with zeal and zest.  

2.4.5 Trust and Confidence: The great leaders always have faith in the skills of their 

workers and they guide them with a confident behavior. They always like to go for innovative 

and adventurous tasks and projects. 

2.4.6 Optimism: Optimistic approach on the part of both the leaders and the workers bring 

forth positive results. Though sometimes the decision making process is tough enough yet 

positivity connects to more positive events while the pessimistic approach brings negativity 

in each and everything around. 

2.4.7 Focused on Solutions: Problematic and chaotic situations challenge each and every 

person and organization, the real matter of concern is how to deal with them. Focusing the 

solutions to the problems and not putting the blame on others, is the great quality of good 

leaders. This quality helps them all move forward. 
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2.4.8 Responsible Behavior: The leaders should not only use and show their power but they 

should also show some concern and responsible behavior. They should always face failure 

with an open heart and as a token of success. 

2.4.9 Welcome Feedback: The great leaders always welcome feedback from their workers 

and don’t let them down by rejecting their views and ideas. They let their workers contribute 

and add something new to their existing body of plans. 

2.4.10 Effective Communication: Effective communication among the workers and 

communication between the workers and the leader is essential and mandatory for proper 

management and reaching for the goals. 

2.4.11 Taking Risks: Fear of failure should not mess up with the innovative, experimenting 

and creativity approach. Taking risks and following the visions and dreams can make them 

true. When the leaders take risks and move towards the unknown, they are able to meet the 

rare results in bounty. 

2.4.12 Positive Reinforcement: Positive reinforcement, praising the hard working workers 

in front of others, applauding the performance, acknowledging their positive roles, 

announcing and offering novel opportunities for them, show care and regard which lit a fire 

of hope and zeal in the workers and they start to adore their leader. 

2.4.13 Encourage Speaking: The great leaders are always the best listeners. They let their 

workers state their views freely and encourage their speaking. Paying attention to the 

information provided by the workers helps to a great extent in reshaping the visions. 

2.4.14 Equal Engagement: Leaders should always give equal opportunities of engagement 

and they should justify the work load. So that no single worker remains behind free and lazy 

or none of them feel over-looked, neglected or burdened. 

2.4.15 Role Modeling: The leaders should always act as role models for their workers and 

provide them with an exemplary and ideal character to follow. They should be the one and 
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only person for their workers to be motivated and inspired by. Role modeling brings 

creativity and innovation in the work and it makes the environment lively and hearty as well. 

2.5 Theoretical framework of the study 

The following major five theories are presented as the theoretical framework of the study 

regarding the leadership behavior: 

2.5.1 "Great Man" Theories 

This theory stated that the leaders are born with the characteristics that are possessed by the 

great leaders. The focus of theory was that the leadersgip characteristics are inherited and 

they can not be cultivated from outside. 

2.5.2 Trait Theories 

Although this theory is similar in some way, however it is different in other aspects of the 

geatman theory. This theory ascertain that there are certain characteristics (traits) which make 

a person leader. These may include the  self-confidence, extroversion, and courage, etc. 

2.5.3 Contingency Theories 

The theory prefers the environment. The leadership style depeneds upon the environment. 

The leadership style changes according to the changing environment. 

2.5.4 Situational Theories 

This theory ascertain that the leadership style changes according to the situation. Different 

leadership styles can be adopted keeping in view the leader. For example the most 

knowledgeable and experienced member administrator adopt the authoritarian style, etc. 

2.5.5 Behavioral Theories 

This theory confirms that leaders are made by the people and they are not inborn leaders. 

This theory prefers the qualities, intelligence and the actions of leaders that make him a great 

one. 

2.5.6 Participative Theories 
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This theory states that the leaders take help from the group members and work with them to 

achieve the goal. 

2.5.7 Management Theories 

This theory depends upon the different variables for the successful leader such as the 

supervision, group performance , etc. This theory also prefers the system which is based on 

punishment and rewards. 

2.6 Attitude Formation 

 As far as the word “attitude” is concerned, social psychology defines it in various sets 

of words where the baseline concepts are taken from the theories of Gordon Allport. Arbic 

(2002) defines it as the state of human mind shaped by his experiences which always directs 

his further actions in the light of the acquired experiences. McGuire (1989) and Wood (2002) 

are of the view that human behavior, cognition and affection forms his attitude where 

behavior consists of his intentions, cognition consists of assumptions, beliefs and perceptions 

while affection consists of emotions towards various objects and events. Anderson (1980) put 

forth his views that getting various types of information regarding the people or events 

around us, through variety of sources; shapes and forms our attitude. So it always depends on 

the individual to give due attention and importance to information gained and to categorize 

that information. Pratkanis and Greenwald (1989) completed Anderson’s theory and 

suggested that social cognition forms our attitude. They developed the socio-cognitive model 

which formulated three elements i.e. label and its application rules, assessment or 

appreciation and cognitive structures; which are responsible for attitude representation. This 

theory tells us that attitude is the whole and soul of the teaching profession because it 

motivates teaching skills and enhances knowledge in a positive and effective manner. Parry 

(1996), Mirabile (1997), Bocou (2008) and Potolea & Toma (2010) also hold the same views 
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regarding attitude formation. In short, we can rightly formulate the view that for motivating 

the students and for effective communication throughout the whole learning process, it’s 

mandatory for the teachers to keep a positive attitude towards teaching. 

2.7 Views about Attitude 

 Attitude is a component which helps an individual to behave in a specific way in a 

particular condition. Anastasi (1982) was of the view that when we react positively or 

negatively towards an event, group, person, custom or an institution, it promotes our attitude. 

Young (1951) proposed that attitude assist us learn positive and negative behavior while to 

generate it effectively towards any person, group, idea, custom, object, class, religion, nation 

etc. In fact, attitude is developed after gaining knowledge and experience regarding 

something or someone. Feelings and emotions are the one of the major aspect of attitude 

formation process. We respond to various stimuli on the basis of our feelings and emotions 

which in turn shape our attitude. So, it turns to be the most essential object to understand 

human behavior, mental tendency and beliefs. Gupta (1996), talks about role of teacher and 

education process. He formulates that one of the major task every teacher should fulfill is to 

assist their students to be able to adjust to their surrounding and to be able to face any 

revolution or change around them. For this purpose, transmitting the necessary knowledge 

regarding cultural heritage, customs, rituals, beliefs and ethnicities; is mandatory. Acquiring 

professional behavior is a must for this process because teachers’ personal behavior, views 

and beliefs can affect the whole thing both negatively and positively. 

 Attitude can be termed as the mirror of human mind. It is through his behavior 

towards certain stimuli that we are able to read his mind and to get some information 

regarding his views and beliefs. Environment train us in various ways and we are able to 

experience it to gain favorable or unfavorable knowledge. Now talking about the students’ 
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attitude and the classroom environment; no matter how honest a teacher’s efforts are, it 

proves fruitless and ineffective if a students’ attitude is negative. 

2.8 Teaching as a Profession 

 Though teaching is also known as a profession yet it’s a kind of profession more 

intent on service of mankind rather than commerce. But the major reason why it is termed as 

profession is its role played for developing itself as well which is essential for its life. At the 

same time this profession also plays its role for teachers’ development by combining their 

aptitude, skills and competencies and by motivating them. In return, these teachers make true 

and honest efforts throughout their life to enhance their students knowledge, hidden 

intellectual abilities, skills, at the same time to make them desirable citizens and assist them 

in social adjustment. They help and guide their students through the journey of their practical 

lives. This is the very reason this whole process requires responsible behavior, co-operation, 

good will, commitment and devotion. It’s a kind of profession which is responsible for 

harmony and mutual between school and community where both can be able to discuss 

certain controversial issues and to pave a resolving way towards it. This grave responsibility 

makes the teaching task more complex and challenging. 

2.9 Attitude towards Teaching Profession 

 Talking about positive attitude towards any profession, is the soul aspect which makes 

a worker work hard enough as needed by his respective profession. Teaching profession as 

intent on service of mankind requires more positive and favorable attitude to bring harmony 

in teacher student relationship. These roles make the teacher and teaching profession more 

respectable and noble. But nowadays, most of the people get into this profession not by their 

passion or their aim but by chance or by luck because they have no other option and they are 



21 

 

 

not able to get into some other field. This is a matter of real concern because such teachers 

are unable to render their services to humanity as needed by this profession. No matter how 

hard they try, they cannot change their attitude towards their profession and they just look 

upon it as a burden. This is the reason they are unable to justify their role and to add 

something positive to their organization. It wasn’t the case in the past rather the teachers in 

the past were more capable of justifying the needs of the profession and their students. In the 

same way the students of the past were not like those we are witnessing nowadays. They 

were quite opposite to modern students, sober and serious, honest to their studies and used to 

owe their teachers. Those students were not even able to think about disrespecting their 

teachers. Today the teacher is in trouble. His heart and mind is full of fear, a fear of 

disrespect on the part of both the students and their parents. Let there be a small mistake on 

his part, he becomes the headline of the news and protest march are set against him. He is 

fearful all the time and he is unable to take any step any decision for his students. He feels 

like a puppet all the time. One of the major reasons of their lack of interest is the case as 

discussed above. Sudhakar and Dayakara Reddy (2017) are of the view that teachers should 

be provided with respect as much as any doctor, engineer, lawyer or any other government 

officer. 

2.10 Attitude and Psychology 

 Psychology studies attitude as a set of those specific emotions, feelings and beliefs 

which an individual directs towards various events, objects or people and the major reason 

behind them are their experiences whether negative or positive, they shape the attitude 

accordingly. Psychology formulates various theories of attitude among which the following 

three are at the top. 

2.11 Theoretical framework regarding Attitude 
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The theories are discussed as below: 

2.11.1 Cognitive-Consistency Theories 

 Quite a large number of researches are present on this topic, promoting the idea of 

harmony between attitude and human behavior which simply means that people always try to 

seek rationality and consistency between their attitude and behavior and if they are 

confronted with any inconsistent situation, they fuel up their struggles to gain balance once 

again. For vanishing this disparity or contrast, they just have to rationalize their behavior and 

attitudes. This is the base knowledge behind the cognitive consistency theories. Though the 

theories possess various aspects yet they formulate the one and only common objective i.e. to 

gain consistency by minimizing the inconsistency and to get back to a balanced state. This 

group of theories can be further divided into four well-known theories which are as follows: 

2.11.2 Balance Theory 

The major and basic model of this theory was formulated and designed by F. Heider. It states 

that the consistency between people’s judgments and the issues is of major concern and they 

are interconnected to a large extent. It further states that the following three elements are 

responsible for attitude formation: 

 The person 

 The other person 

 The impersonal entity 

These three elements occur in two generic relationships, i.e. sentiment or linking relations 

and unit relations where the linking relations consist of all the human sentiments while the 

unit relations consist of interlinking elements, occurring in belongings. These both could be 

either negative or positive. The below given illustration sums up all the elements and their 

relations. 
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After considering the above provided figure one can conclude that if all the three elements 

occur either negative or if two occur as negative while one is positive, then it will be termed 

as imbalanced one but if all the three elements occur as positive or if two occur as negative 

while one as positive, then it will be termed as the balanced one. Now we can understand the 

fact of stability and instability between them. If a person is confronted with imbalanced state, 

person tries to shun the psychological tension by changing the relations which translates his 

attitude towards the stimuli. 

For example: An individual is in favor of the laptops designed by Western countries, not the 

ones designed by Indian laptop companies yet his father-in-law surprises him with a more 

celebrated model of Lenovo laptop. Now he confronts with three major elements i.e. himself, 

his father-in-law and the gift. At this point, the imbalance situation arises for which either he 

have to make his attitude positive or to return the gift back to his father-in-law but if he 

http://cdn.yourarticlelibrary.com/wp-content/uploads/2015/08/image20.png
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chooses the first option i.e. changing his views about Indian laptops; it means he have gained 

balance. 

Criticism: Heider’s model has faced criticism for two reasons: 

The theory lacks element perceiver relevancy and doesn’t provide us with the information 

regarding degree of relationship. 

The theory is unable to be worked out for quantitative predictions. 

Extension of Balance Model: After minimizing the loop holes of the model, Abelson 

proposed four ways for the resolution of imbalance by designing an extension for the said 

theory. These are as follows: 

Denial: To deny a relationship in case of any imbalance 

Bolstering: To add further elements into the present situation 

Differentiation: To split the elements oppositely 

Transcendence: To combine or group the smaller units one bigger one 

All the above discussed elements must be brought into action in a sequential manner to form 

a proper order but the ordering metSchool heads   depends upon person’s personal views. 

This can assist a lot to understand interpersonal communication and to bring a positive 

change in attitude. 

2.11.3 Congruity Theory 

This theory is same as the first one, formulated by C. E. Os Good and P. H. Tannenbaum. 

This theory tells us how to point out the changes and to make evaluation regarding the 

sources and concepts which are interlinked by some type of assertion. If both the source and 

concept are either positively or negatively interlinked then they will have the same or 
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opposite evaluations respectively. This factor is called congruity. But if the situation is an 

incongruent one then it leads to behavior change which move further towards resolution. 

2.11.4 Affective Cognitive Consistency Theory 

M. I. Rosenberg’s theory promotes the idea of consistency among an individual’s attitude, 

views, beliefs, values or his relationship with the issue oriented object. Rosenberg formulates 

that if a change in attitude is brought forward then the cognitive components change as well. 

Major points of this theory are as follows: 

A consistency between effect and evaluation of the object is mandatory. 

An individual tries to change either one or both the elements if he is unable to bear the level 

of inconsistency. 

Consistency can be easily gained by changing both the affective and cognitive components. 

For changing an attitude, one can make use of persuasive communication. 

2.11.5 Cognitive Dissonance Theory 

This theory was formulated in 1950s by Leon Festinger which talks about the incompatible 

behavior of an individual regarding one or more attitudes. Leon was of the view that such 

chaotic situation urges the individual to minimize the chaos to get mental comfort and 

stability. The following major factors can help minimize dissonance or inconsistency: 

Level of necessity of the elements responsible for the major dissonance 

An individual’s influence over the elements 

Rewards or aftermaths related to dissonance 

The imbalance can be easily balanced if the level of necessity of the element is less rather 

than the necessary ones because in the later cases, the individual will have to try to change his 

behavior and attitude. 
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As far as influence is concerned, it plays a due role in case of dissonance. If it’s easy for an 

individual to control the elements than he will be able to correct the imbalance but if the 

elements are far beyond his control, he will never try to change his attitude. 

Furthermore, if the rewards are compelling enough to motivate an individual, he will try to 

minimize the dissonance for getting consistency. So, these factors let us know that an 

individual will try to bring a change in his attitude or behavior if its needed and required 

enough to motivate him to do so. 

2.11.6 Functional Theories 

 These theories suggest that attitudes and efforts are related to individual’s 

motivational level and an individual make use of variety of metSchool heads  s to achieve his 

goals. For this purpose, understanding the functions played by certain attitudes is essential 

because this type of understanding assists a lot in the process of changing ones attitude. Two 

prominent figures who visualized this theory are Katz and Kelman. Katz formulated four 

major functions of attitude while Kelman talked about three types of processes for attitude 

formation and its change if needed. These are as follows: 

Compliance: for getting a favorable impression from any other person the attitude is changed 

or modified. 

Identification: for establishing a positive relationship with the motivating component an 

attitude is changed or formed. 

Internalization: for adopting a more congruent attitude 

These factors help us understand the modification or change of attitude and enhance our 

knowledge regarding various types of social relationships. 

2.11.7 Social Judgment Theory 
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 Sherif and Hoveland suggested reasons of the disturbance between attitude and 

objects and explained the attitude change after proper judgment. When an individual is 

confronted with such stimuli where he initiates an attitude towards an issue, it paves a way 

for judgment and further evaluation of others’ opinions. 

In other words, one can say that in such cases, attitude formation or change depends upon 

others’ opinions. The individual tries to change the behavior if a majority of the people 

around are of the opinion against it, but if most of them are in favor of the respective 

behavior or attitude then it is motivated further. The whole process revolves around the social 

acceptability or no acceptability. 

2.12 Educational Environment 

 According to Roopnarinesingh, Students’ learning and achievement along with 

skillful healthcare professionals is always based upon educational environment. The Genn J. 

Amee proposed that curriculum determine the behavior of students, teachers and the overall 

environment of medical schools. The Plucker JA. defined educational environment as an 

entity affecting the well-being and summative achievement of the students. 

 Teaching goals, objectives and learning experiences can be enhanced, modified and 

perfectly operated in an educational environment with the help of the perceptions of major 

stakeholders of medical school curriculum i.e. medical students. In this regard constant check 

and balance should be kept in the areas of major concern while the areas of excellence should 

be modified and perfected even more. 

2.13 Learning Environments 

 For comprehending a healthy, protective, resourceful and discrimination free 

environment which is capable of fulfilling the emotional and physical needs of both the 
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learners and the teachers; one must understand the importance of providing quality education. 

Some of the basic and major needs are as follows: 

Infrastructure of school building such as classrooms, washrooms, staff rooms, furniture, 

office, boundary wall, and other facilities such as drinking water, writing boards, computer 

labs, stationery etc 

Qualified and skillful teaching staff plus non-teaching staff: To avoid any kind of 

disturbance, violence or misbehave on the part of both the staff and the students and to create 

a peaceful, safe and sound environment; proper rules and regulations should be set. 

An environment should be promoted which is free of any kind of discrimination, whether 

social, religious, gender, economic, ethnic or any other and students should be provided with 

due care, attention and affection. 

Proper goals should be set and the staff should be monitored and evaluated and regular basis. 

Taking their feedback on certain issues and listening to their views is also very beneficial. 

A proper and balanced communication should be kept by the community and the parents of 

the students to enhance positive attitude, to solve major problems as faced by the students, to 

maximize enrollment and to minimize the dropout rate. 

2.14 Students Achievement and School’s Learning Environment 

 A research was conducted by “The Research Alliance for New York City Schools” 

which formulated the idea that a school’s learning environment can play a major role in 

students’ achievement and for shaping their attitudes. Though majority of the educators were 

against this idea, but with the passage of time and with constant study as brought up this 

topic, evidenced the fact and made them think positively. 

 Meanwhile, the rest of the masses also believed and perceived the fact of how better 

environments can bring a positive change in students’ behavior and how much they are 
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responsible for their enhanced learning and extraordinary performance. It is obvious that 

peaceful environment always enhances our mental capabilities because our attention is not 

diverted but if the environment will be a chaotic and noisy one, we will be distracted for sure. 

 Now keeping in mind the above mentioned points, the policy makers and the 

administrators must take pains to enhance the fruitful components while to minimize the 

negative ones. Their first and foremost duty is to assist students reach their goals and learn 

something positive and beneficial. Chances of success are also doubled in this way both for 

the students and the administrators. 

 The above mentioned research also showed that teachers always prefer to get job in 

the schools where the environment is peaceful and they tend to spend more duration in such 

schools. In fact, they never feel a need for turnover. 

2.15 Factors Supporting Students’ Success 

 There are quite a large number of factors which support and enhance students’ 

success. Some of the major factors are as follows: 

 Order, Peace and safety 

 Student teacher relationships and cooperation 

 Academic achievement 

 Professional development 

 Chances of leadership and equal opportunities of success 

Keeping in view the above given points, one can note that all of the above factors are 

interrelated one way or the other. If these factors are provided to the students, their success is 

determined and obvious. Now if the policymakers ponder over these factors and take steps 

towards acquiring them to a possible extent, the major objective of the research will be 
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fulfilled. Solving all the major problems in one day is impossible, but taking steps towards 

searching for the better and near most solutions is easy and beneficial. 

2.15.1 Parents’ Role 

 The discussed factors are not just confined to the schools environment, parents can 

also make use of these and can adopt these for modifying their home environment because it 

also play a due role in students better performance. If parents assist their children in their 

studies or provide them with opportunities to gain access to online learning, it can enhance 

their skills and minimize the loopholes of the school’s environment. Meanwhile, such 

students are able to understand whatever they learn at school. 

 K12 is one of the major examples of online learning which provides students with 

variety of courses and online classes. It is always good for the students who are unable to 

attend their schools because of various reasons. 

2.16 Issues Regarding Schools’ Physical Environment 

 Some of the following major issues need to resolved on urgent basis if witnessed in a 

schools’ physical environment: 

To enhance students’ enrollment and attendance rate and to ensure their safety and well-

being, schools must be located on short distances from local residence areas. Schools must 

also be built in safe and peaceful zone with complete and suitable boundary walls. 

To make the schools’ buildings durable and long-lasting, quality building material should be 

used and the contracts of building schools must be handed over to honest contractors. At the 

same time disaster prone areas must be kept in mind to build the schools’ buildings 

accordingly. 
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Classrooms should be airy and not congested while these should not be overcrowded with 

students to suffocate them or make it messy for them. These should be designed in a way to 

be easily evacuated during any kind of disaster or emergency. Minimum 40-45 students can 

be adjusted in a classroom and not more than this. 

All the students must be provided with appropriate number and best quality of furniture. A 

constant check and balance must be kept on the damaged furniture and cupboards or desks 

must also be made available to the students so they can store their items more easily and 

safely. 

Classrooms should be properly illuminated or the windows must face an open area where 

light and air can easily pass into the class. Light colors must be used for coloring the class 

walls and ceilings. 

Classroom temperature must be kept normal, provided with fans and proper ventilation 

systems in hot areas while heaters etc, in cold regions. The roofs of the classes always need 

due care and proper check and balance, especially in the regions with heavy rain or snow fall. 

Schools must build away from commercial areas, bus or railway stations and airports to avoid 

noise because noise is the major reason of distraction and fatigue of mind. 

Schools’ sanitation system must be in proper order to minimize health issues. Washrooms 

must be kept clean and tidy and students must be provided with clean water, soap and towel, 

etc. Group latrines are good enough if build away from eating area or canteen. First aid boxes 

are also mandatory to be kept in school which could be used in case of any emergency. 

Staff rooms, offices, storerooms, hall, well-equipped science rooms, IT labs and libraries are 

also important for teaching learning process. Maps, charts, pen flex, flower pots, vases and 

small gardens can also add to the beauty of schools and it puts good impression on the 

visitors as well. 
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2.17 Characteristics of Effective Learning Environment 

 Some of the major and the most important characteristics of effective learning 

environment can be discussed as under: 

Curiosity the first step towards learning and it’s a major motivational factor. If a student is 

not curious, nothing can motivate him. Students must be provided with objects of study 

which are more adventurous and their questions must be welcomed with an open heart and 

mind. Providing their questions with appropriate answers and if a question is irrelevant, then 

saving it for the next time, helps the students a lot. Students should never be rebuked for 

questioning because teacher’s anger can nip his confidence and interest. Teachers can also 

teach them various ways of questioning. 

Answers are not as much important as questions so to enhance this ability of the students, 

teachers must use praising words, ask the rest of the class for clapping, offering small prizes 

to the students. 

Credibility is also an essential factor which, though not gained to a satisfactory level, yet one 

must try to gain it to some extent. Professionals, community members, experts and even 

teachers and students can help gain credibility. 

Teachers must use various models of learning to bring innovation in the learning environment 

and to enhance students’ interest. There is quite a large number of such models, i.e. project-

based learning, use of AV aids, inquiry-based learning, direct or indirect instruction 

metSchool heads  s, peer-peer learning, online browsing, PC Tablet learning, use of smart 

boards or various puzzle games etc. If teachers stick to one typical and common teaching 

metSchool heads  , students lose interest. 
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The syllabus taught in schools must be in harmony and rhythm with the society and the day-

to-day happening so it may help the students to experience what they learn, in their practical 

lives. 

Learning must be kept in pace with the needs of the students and the environment. It is a kind 

of personalization process which can turn very useful later on. 

Students must be assessed not evaluated. Assessment is a bit more polite term to be used in 

this case because evaluation seems awful and threatening. Assessment helps teachers root out 

the good thinkers. In this way teachers are able to cover and fill up the loopholes where 

needed. At the same time, it also assists the teachers to comprehend the hidden capabilities of 

their students. 

The teachers must try to drag their students out of the cocoon by telling them the real and 

more practical meaning of success. Their success may not be attached with typical things like 

assessment results, participation level, behavior or other such factors. The real success is 

something else which molds the shape of a productive citizen. 

Students always learn from what they watch and observe around them so the teachers must 

always play the role of model for them. One thing is crystal clear here and that is the  

teacher’s attitude, if it will be a positive one, the students will be able to adopt it so and if it’s 

negative then the impact on the students will be the same as well. 

Students learn best through practice and experiments. It is the one and only way through 

which they can bring perfection into their learning and this is how their attitudes are formed 

and modified. They must be provided with opportunities to test what they learn and to bring 

their learning into practice. 
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2.18 Creating Positive Learning Environment 

 It is essential and beneficial to create a positive learning environment in school as 

well as in classrooms. There are several metSchool heads  s of how to bring this thing into 

action and these metSchool heads  s differ from person to person yet some of the points can 

be seen in common. “Classroom Instruction that Works, 2
nd

 Edition” proposes six tips of how 

to tackle the issue of creating a positive learning environment which can assist the students 

enhance their potentialities and reach their desired goals. 

Setting some rules and regulations for classroom must be the first and foremost step and 

those rules must be abided by all the students, teachers and visitors equally. Once the students 

witness any rule broken or neglected, they stop caring about it anymore. For example, if rule 

no.1 is not to talk in the class then even the teachers must not talk to any other teacher in the 

class rather they should leave the class for a minute if it’s necessary. 

Teachers must make use of the language with due care and attention when they talk to their 

students because each and every single word of a teacher put a direct impact on the students. 

At the same time a teacher must believe in the skills of their students. He or she must put all 

their faith in their students and they must tell their students that they are capable of doing it 

and getting to the success. Teachers should avoid negative comments and punishment. 

Rather, they must make use of positive reinforcement. 

Teachers must always do self-reflection. It’s an essential factor which can assist a lot in the 

matter of personality development. They can make use of self-reflection diary for this 

purpose. It’s like keeping records of one’s positive and negative points and make 

modifications where needed. 

Teachers should tell their students the benefits of learning and they should take out any 

ambiguity of the minds of their students. They should tell their students that getting an 
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education and learning various things will benefit them in their practical lives ahead and that 

they are not doing this for favoring their parents or teachers. 

Getting and giving feedback is also essential and mandatory in this regard because it helps 

the teachers and the students to know what they have done right and they have done wrong. 

Feedback assists students in minimizing their mistakes and to try to bring accuracy in their 

work. For example, marking a paper with grades won’t help the student point out his 

mistakes but providing feedback on his work will do this favor to him and he will be able to 

bring correction into his work. For the next time he will not repeat those mistakes. 

In case of any kind of conflict or any problematic case on the part of any student, teacher 

should not be subjective or accusative. They must go through the whole problem situation by 

acquiring the desired information from all of the concerned students and after that they 

should plunge to the conclusion using polite words which must not hurt anyone’s ego or self-

respect rather it should prove a perfect lesson for those who did wrong or even those who are 

wronged one way or the other. Teachers should avoid making use of words like “why” rather 

they should make use of the words like “how”. 

In short, peaceful and positive environment acts like soul for the whole learning situation. 

Teachers should always make use of the strategies which are more practical and beneficial for 

their students. 

2.19 Reviews of Related Studies 

Blatt (2002) examined the connection between Transformational leadership, Laizzez-faire 

leadership and school environment as seen by educators. The example was 345 educators in 

Ohio auxiliary joint professional schools. A Multifactor Leadership Questionnaire and CFK 

Ltd., School Climate Profile were the devices utilized for gathering the essential information. 

The specialist found a huge positive connection between Transformational leadership and 
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school environments. The examiner found a negative and a huge connection between Laizzez 

faire leadership and the school environment. The investigation demonstrated no huge 

connection between Value-based leadership and school environment 

Cheaupalakit (2002) analyzed the diverse leadership styles existing among 558 overseers in 

Thailand. The Bass and Avoilo‟s Multifactor Leadership Questionnaire was utilized for the 

accumulation of information. The investigation demonstrated that Unexpected reward was 

the most transcendent leadership style over the leaders, pursued by all out transformational 

system and all out administration by exception. Free enterprise metSchool heads  ologies 

were discovered just on uncommon events. 

Dereli (2003) investigated the leadership styles of the Principals as seen by themselves and 

instructors. The examination was led to 350 principals and 700 instructors of open primary 

schools in Turkey. To accumulate the data, a Leadership Orientations Questionnaire created 

by Lee G. Bolman and Terrence E. Arrangement (1990) was utilized. The outcome 

uncovered that the greater part of the principal too, as the instructors think about their 

principals as compelling pioneers and managers 

Dillon (2003) led an examination on the distinctions in the recognitions among principals and 

educators with respect to the school environment and the principal‟s leadership style. The 

examination was led to seven schools. The information was gathered with the assistance of 

Questionnaires. The specialist found that there was an absence of durable observations 

among instructors and principals to a huge degree. There were no critical fluctuations existed 

among male and female instructors just as White and Non-white educators in their impression 

of school environment and the principal‟s leadership style. 
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Kent (2003) directed an investigation on the style and sort of leadership displayed by 

important and its contribution on instructor participation and the understudy accomplishment. 

The research was conducted on 28 Chicago secondary school principals. For the examination 

a Leadership Behavior Descriptive Questionnaire (LBDQ), Teacher participation record from 

schools, Achievement test and proficiency importance were utilized. The information was 

examined by Pearson Product Moment Correlation, Mean, S.D. What's more, t-test. One of 

the discoveries was that a relationship exists between the leadership behavior of the essence, 

instructor participation and understudy accomplishment. There was a huge connection 

between principals‟ leadership style and instructor participation. In any case, they think about 

uncovered no critical connection between vital leadership behavior what's more, understudy 

accomplishment. 

In 2003, Lesniewski made an endeavor to discover the connection between the leadership 

style of directors and the hierarchical environment. The research contained 183 educators 

from little rustic school regions in Western Pennsylvania. A Multifactor Leadership 

Questionnaire (MLQ) for leadership style and Authoritative Climate Description 

Questionnaire (OCDQ) were utilized as instruments for the investigation. The analyst 

detailed that there was a connection between's school superintendents‟ transformational 

leadership style and school environment. It further demonstrated that a school administrator 

can affect the learning conditions of the school structures in his/her area. 

Rejas, Emilio, Juan (2006) broke down the connection between leadership styles and attitude 

of the managers of the few firms in the Tarapaca northernmost area of Chile. The example 

comprised of 126 best and medium dimension managers. A poll was regulated. The analyst 

discovered leadership style noticeably in relation with the attitude.  
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Saleem (2008) recognized the current Leadership Style among the Heads of Elementary 

Schools in Kerala. The example of the examination involved Heads, Teachers what's more, 

Parents of Primary Schools arranged at the different income locale in Kerala. A Leadership 

Survey Questionnaire (Kelu and Saleem, 2007) and another Leadership Behavior Descriptive 

Questionnaire were utilized. The analyst found that Female Heads were more dictator than 

Male Heads. Lion's share of the Heads was popularity based. The creator couldn't discover 

any distinction with respect to the capability of the Heads. 

In 2009, Abgoli examined the leadership styles of Head Masters in connection to school 

viability at the Secondary Stage in India and Iran. The example of the examine were, the 

Head Teachers, educators, students and their folks from Mysore city, India and Shiraz City, 

Iran. To quantify the leadership styles of Head educators, a Multifaceted Leadership 

Questionnaire (MLQ – 5X) was utilized. The examination uncovered a critical distinction 

between leadership styles of auxiliary school head instructors. Lion's share of the Head 

educators of Shiraz City had transformational leadership style while the lion's share of the 

Head educators in Mysore City had value-based leadership style. 

Hasan (2011) analyzed the leadership styles, basic leadership styles and educator work 

fulfillment with regards to Indonesian school. The example involved of 36 principals and 475 

educators from 36 open Junior auxiliary schools from six locale in Lampung Province of 

Indonesia. The specialist, announced that the Principals of the Junior auxiliary school showed 

for the most part transformational leadership style and sane basic leadership style. The 

principals saw themselves to be more transformational, most value-based and less free 

enterprise than as their instructors saw. 

Lai, Luen, Chai and Ling (2014) led an investigation of the impacts of  principals‟ leadership 

styles on instructor attitude towards teaching. The example involved 240 instructors from 19 
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performing schools in the territory of Perak, Malaysia. By utilizing a settled elective survey 

the information was gathered from the instructors. The agents announced that 

transformational leadership style was the most powerful leadership style affecting the attitude 

towards the positive direction. 
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CHAPTER 3 

 

RESEARCH METSCHOOL HEADS  OLOGY 

The metSchool heads  ology section of the research indicates the overall procedure and 

proceedings of the research study. From where the data was collected, how it was collected 

and the instrument for the collection of data and the overall strategies and the analysis 

procedures. The following is the detailed discussion. 

 

3.1 RESEARCH DESIGN 

The current research is descriptive in nature. Survey metSchool heads  s were used for the 

collection of data from the respondents regarding leadership behavior and teachers attitude 

towards teaching as related to academic environment in private secondary schools of District 

Dera Ismail Khan.  

3.2 POPULATION OF THE STUDY 

All the School heads and teachers working in Private Secondary Schools of District Dera 

Ismail khan under BISE Dera Ismail Khan was the targeted population of the study.   

Table No. 3.1 Detail Description of Population of the study 

Total 

Private S.S 

Total 

SCHOOL 

HEADS   of 

the Private 

S.S 

Total Male 

Teachers in 

Private S.S. 

Total Female 

Teachers in 

Private S.S 

Total Teachers 

In Private S.S 
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147 147 950 520 1470 

Total  147 + 950 + 520 = 1617 

 Source: Official gateway of Khyber Pakhtunkhwa, 2016, Board of intermediate and 

secondary education Dera Ismail Khan.  

3.3 SAMPLING 

A small portion of whole population having same characteristics is called Sample. There are 

total 147 private secondary schools, and 147 Heads of the Department. The total number of 

male teachers working in private secondary school are 950, female teachers are 520. The total 

numbers of teacher in private school are 1470. It is very difficult for the researcher to collect 

data from all the teachers and head due to some official and situational limitations. To 

overcome this difficulty the researcher followed the suggestion by Gay (1987) and took 20% 

sample from the population. Gay (1987) suggested that 10% sample from a large population 

and a 20% sample of small population. The participants with the characteristics that they 

were teachers of only private schools and lies in the jurisdiction of the board of intermediate 

and secondary education Dera Ismail Khan were included in the study. Whereas, the 

participants, which were unwilling to respond to the questionnaire, which have no motivation 

towards the research, which were very busy in the school affairs, and were not allowed  by 

their heads were excluded from the study. Keeping in view these criteria, the researcher used 

the stratified random sampling technique and took 30 Heads (20% 147), 190 Male teachers 

(20% of 950) and 104 female teachers (20% of 520) from all the private secondary schools of 

District Dera Ismail Khan. The total number sample size of the whole population was 324 

(20% of 1617). The detail of sampling is as under in the table.  
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Table No. 3.2 Detail Description of sampling procedure 

Total 

Private 

S.S 

Total 

SCHOOL 

HEADS    

20% 

Sample  

Total 

Male 

Teachers  

20% 

Sample 

Total 

Female 

Teachers  

20% 

Sample 

Total 20% 

Sample  

147 147 30 950 190 520 104 324 

Total  30 + 190 + 104 = 324 

 

3.4 RESEARCH INSTRUMENT 

The present research focuses on the Leadership behavior of Principals and attitudes of 

teachers toward teaching as related to the academic environment in private secondary schools 

of district Dera Ismail Khan. There are three main variables leadership behavior, attitudes of 

teachers and academic environment. Therefore researcher developed three questionnaires,  

one for each variable. These items were on the 5-point Likert scale having the options 

Strongly Agree, Agree, Undecided, Disagree, and Strongly Disagree. The codes of the 

options were SA, A, UD, DA, and SDA respectively. The weight of the options were 5, 4, 3, 

2, and 1 respectively. The questionnaires contain the positive and negative aspect of 

leadership behavior. Different aspect of teachers attitude and attributes of academic 

environment.  

The questionnaires, their subparts and the number of questions in each part are elaborated in 

the tables below: 
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Academic Environment Questionnaire (See Appendix-A) 

Sections Parts of Instrument No of Questions 

Section-1 Classroom Environment 14 

Section-2 Organizational Environment 15 

Section-3 Disciplinary Environment 16 

Section-4 Social Environment 08 

   

Leadership behavior of the principals Questionnaire (See Appendix-B) 

Sections Parts of Instrument No of Questions 

Leadership behavior of the principals Questionnaire 60 

 

Attitude of Teacher towards Teaching questionnaire (See Appendix-C) 

Sections Parts of Instrument No of Questions 

Section-1 Teaching as profession 32 

Section-2 Human Relations 08 

Section-3 Classroom Management 16 
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3.5 VALIDITY OF RESEARCH INSTRUMENTS 

The validity means, whether the instrument fulfills the objectives for which it is made. There 

are different metSchool heads  s for finding the validity of the instrument. The researcher 

used the content and face validity metSchool heads  s. The content and face validity of the 

instrument was found through the experts of the social sciences. The questionnaires were 

distributed among the experts with clear instructions. The experts deleted some of the 

statements, few statements were rephrased, the grammatical mistakes were corrected and the 

final versions of the questionnaires were used for data collection.  

3.6 RELIABILITY OF THE RESEARCH INSTRUMENTS 

The reliability means the internal consistency of the instrument. The reliability of the 

instrument was made sure through the experts of the field. The experts checked the tools for 

its reliability and showed their judgement through the options. The instructions for finding 

the reliability were clear. The filled questionnaires were put to SPSS (versus 21.0). The 

reliability of the instruments was found through the reliability options (reliability when item 

deleted) metSchool heads  .  

Reliability of the Academic Environment Questionnaire 

Sections Parts of Instrument No of Questions Reliability 

Section-1 Classroom Environment 14 0.78 

Section-2 Organizational Environment 15 0.81 

Section-3 Disciplinary Environment 16 0.87 
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Section-4 Social Environment 08 0.83 

Reliability of the overall Questionnaire 53 0.84 

 

Leadership behavior of principals Questionnaire 

Sections Parts of Instrument No of Questions Reliability 

Reliability of the overall Questionnaire 60 0.79 

   

Attitude of Teacher towards Teaching questionnaire 

Sections Parts of Instrument No of Questions Reliability 

Section-1 Teaching as profession 32 0.82 

Section-2 Human Relations 08 0.76 

Section-3 Classroom Management 16 0.79 

Reliability of the overall Questionnaire 53 0.78 

 

3.7 ETHICAL CONSIDERATION 

The ethical consideration means that no one should be harmed due to this research. The 

dignity of people should be preferred.  Full consent should be obtained from the participants 

prior to the study. In the present investigation all the ethical considerations were kept in mind 

during the selection of the sample and collection of data. The respondents were not 
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compelled to respond to the questionnaire and only those participants were included in the 

study, which were willing to participate and fill the questionnaires by the will and autonomy. 

Moreover, the confidentiality of the information supplied by research subjects and the 

anonymity of respondents was respected. No, participants were put to risk and they were 

allowed to complete their school task and spare few moments for filling in the questionnaire 

at their own will and happiness. No psychological pressure or harm was put on the 

participants and they were given the choice whether they want to participate in the study or 

not. In case the participants were not willing to research the alternate participants were 

consulted.  

3.8 DATA ANALYSIS  

As, the quantitative metSchool heads  s of data collection were used and the data were 

collected through the instrument (Questionnaires). The data collected in this way was put to 

SPSS data matrix for analysis. The Mean, Median, SD, Charts and graphs as well as the T-

test, correlation and regression were used for the analysis of data.  

3.9 PROCEDURE OF DATA COLLECTION 

The researcher used three different types of questionnaire to collect information about 

SCHOOL HEADS   leadership styles, teacher’s attitude and academic environment of private 

secondary schools of District Dera Ismail Khan. The items on the questionnaire were 

developed with the help of the research supervisor and related literature. In the initial stage of 

questionnaires, there were 50 items in each questionnaire. The researcher putted these 

questionnaires to the experts of the filed for the purpose of reliability (internal consistency of 

the item). The Croambach’s alpha reliability metSchool heads   and validity (face validity and 

Content validity were used for the purpose of validation. The researcher deleted some of the 
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items of the questionnaire after the suggestions of the experts. The final version of the 

questionnaire was distributed among the sample of the private secondary school respondents 

by the researcher himself. The researcher took care about all research ethics. The researcher 

given the clear instructions to the respondents that this research work and data collection is 

only for the  academic purpose. The collected data were arranged in the form of the data 

matrix. Statistical Package for Social Sciences (SPSS) Version 24 and M.S Excel 2013 were 

used as statistical software for further analysis. 

3.10 ORGANIZATION OF THESIS    

3.10.1 Front Matters  

Front matter includes, Cover and Title Page, Certificate from supervisor, Abstract, Table of 

content, list of tables/Figures,  

3.10.2 Chapter No. 1: Introduction  

The chapter first introduction consists of the Background of the study, Statement of the 

problem, Objectives of the study, Significance of the study, Hypotheses of the study, 

Limitations of the study, Delimitations of the study , Definitions of terms and Abbreviations. 

3.10.3 Chapter No. 2: Review of Related Literature 

Review of related literature contains the definitions of objectives, Critical discussion of 

existing and previous researches, existing theories, conceptual framework of the study, list of 

extract variables with operational definitions and codes.  

3.10.4 Chapter No. 3: Research MetSchool heads  ology  

 Research metSchool heads  ology consists of Research design of the study, Research 

approach, Population of the study, Sample and Sampling procedure, Research instrument, 
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Data collection sources, Data analysis, Procedure of data collection, organization of the 

thesis.  

3.10.5 Chapter No. 4: Presentation and Analysis of data 

 This chapter consists of descriptive statistics of the sample, Descriptive analysis of the 

data and with charts and graphs.  Section B was about the testing of hypotheses. 

3.10.6 Chapter No. 5   Summary, Findings, Discussion, Conclusions and 

Recommendations 

 This chapter contains a summary of the first 4 chapters, Findings which were floated 

as the result of the chapter 4 data analysis, Discussion, Conclusions which restrict to the 

objectives of the study.  Recommendation on the basis of findings of the study. The 

researcher suggested some recommendation for future researcher on the basis of limitations 

and delimitations of the study.  

 

 

 

 

 

 

 

CHAPTER 4 
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PRESENTATION AND DATA ANALYSIS 

Introduction 

This chapter discusses the overall analysis of data. This chapter is divided into section, the 

first section is about the Demographic information of the sample, then item wise frequencies 

and finally the testing of hypotheses. 

Section A: Demographic information of the sample 

Table 4.1 

Category of the respondents Frequency Percent 

 

Head of the Department 30 2.9 

Male Teachers 905 87.5 

Female Teachers 99 9.6 

Total 1034 100.0 

 

The Table and graph show the categories, frequencies and percentages of respondents such as 

head of the department, male teachers and female teachers 30 (2.9%), 905 (87.4%) and 99 

(9.6%) respectively. The total numbers of respondents are 1034 (100%).  

 

Table 4.2 
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Qualification of the Respondents Frequency Percent 

 

B.A and below 423 40.9 

Master 494 47.8 

M.Phil 103 10.0 

Ph.D 14 1.4 

Total 1034 100.0 

 

 

The above Table and graph show the qualification of the respondents i.e. B.A & below, 

Master, M.Phil and Ph.D 423 (40.9%), 494 (47.8%), 103 (10.0%) and 14 (1.4%) individually. 

The total numbers of respondents are 1034 (100%).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 4.3 
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Age of the respondents Frequency Percent 

 

30 Years and below 339 32.8 

31 to 40 years 432 41.8 

41-50 years 247 23.9 

51 years and above 16 1.5 

Total 1034 100.0 

 

 
 

The Table and graph depicts the age of the respondents like 30 years & below, 31 to 40 years, 

41 to 50 years and 51 and above years. The frequency and percentage of the age of each 

category are 339 (32.8%), 432 (41.8%), 247 (23.9%) and 16 (1.5%). The total numbers of 

respondents are 1034 (100%).  

 

 

 

 

 

 

 

 

 

 

Table 4.4 
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Experience of the respondents Frequency Percent 

 

10 years and below 379 36.7 

11 to 20 years 443 42.8 

21 years and above 212 20.5 

Total 1034 100.0 

 

 

 

The Table and graph represents the experience of the respondents such as 10 years & below, 

11 to 20 years and 21 and above years. The frequency and percentage of the age of each 

group are 379 (36.7%), 443 (42.8%) and 211 (20.5%). The total numbers of respondents are 

1034 (100%).  

 

 

 

 

 

 

 

 

 

 

Table 4.5 
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Locality of the resondents Frequency Percent 

 

Rural 577 55.8 

Urban 457 44.2 

Total 1034 100.0 

 

 

 

The Table and graph denotes the locality of the respondents i.e. rural and urban. The 

frequency and percentage of the age of each set are 577 (55.8%) and 457 (44.2%) 

respectively. The total numbers of respondents are 1034 (100%).  
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Section B: Item-wise frequencies and percentages against the Academic Environment 

Questionnaire 

Table 4.6 

SNO Classroom Environment  SA A U D SD 

1 Classroom environment is conducive during 

teaching 

541 

(52.3%) 

119 

(11.5%) 

80 

(7.7%) 

146 

(14.1%) 

148 

(14.3%) 

2 Teachers gives individual attention to the 

students 
484 

(46.8%) 

172 

(16.6%) 

56 

(5.4%) 

143 

(13.8%) 

179 

(17.3%) 

3 Teacher listen to the students questions 

carefully 

419 

(40.5%) 

120 

(11.6%) 

93 

(9%) 

173 

(16.7%) 

229 

(22.1%) 

4 Teacher answer the student questions 

sympathetically 
296 

(28.6%) 

164 

(15.9%) 

135 

(13.1%) 

251 

(24.3%) 

188 

(18.2%) 

5 Teacher responds to helps the students in 

completion of assignments 

411 

(39.7%) 

129 

(12.5%) 

85 

(8.2%) 

88 

(8.5%) 

321 

(31%) 

6 Teacher gives the homework to the students 553 

(53.5%) 

 

89 

98.6%) 

25 

(2.4%) 

142 

(13.7%) 

225 

(21.8%) 

7 teacher treats every student fairly 407 

(39.4%) 

112 

(10.8%) 

25 

(2.4%) 

147 

(14.2%) 

343 

(33.2%) 

8 Teacher’s rules for class behavior are fair. 525 

(50.8%) 

84 

(8.1%) 

113 

(10.9%) 

255 

(24.7%) 

57 

(5.5%) 

9 Teacher starts class on time. 486 

(47%) 

97 

(9.4%) 

228 

(22.1%) 

192 

(18.6%) 

31 

(3%) 

10 Teacher explains the things in an 

understandable manner 
448 

(43.3%) 

113 

(10.9%) 

203 

(19.6%) 

155 

(15%) 

115 

(11.1%) 

11 Teacher teaches the students with zeal and 

devotion 
483 

(46.7%) 

91 

(8.8%) 

163 

(15.8%) 

145 

(14%) 

152 

(14.7%) 

12 Teacher keeps eye contact with the students 485 

(46.9%) 

76 

(7.4%) 

158 

(15.3%) 

131 

(12.7%) 

184 

(17.8%) 

13  Teachers check the homework of the students 406 

(39.3%) 

159 

(15.4%) 

196 

(19%) 

221 

(21.4%) 

52 

(5%) 

14 Sometimes teacher creates the humor in the 

class 

494 

(47.8%) 

110 

(10.6%) 

176 

(17%) 

173 

(16.7%) 

81 

(7.8%) 

 Organizational Environment       

15 Coping strategies are used for aggressive 

behavior of the students 

463 

(44.8%) 

155 

(15%) 

212 

(20.5%) 

98 

(9.5%) 

106 

(10.3%) 

16 The student problems are solved in the school 425 

(41.1%) 

151 

(14.6%) 

272 

(26.3%) 

114 

(11%) 

72 

(7%) 

17 Teachers respect the students in the school 461 

(44.6%) 

165 

(16%) 

135 

(13.1%) 

241 

(23.3%) 

32 

(3.1%) 

18 Teachers help the students when they face 

learning difficulty 

349 

(38.1%) 

149 

(14.4%) 

211 

(20.4%) 

115 

(11.1%) 

165 

(16%) 

19 The teachers provide guidance and 

counselling in the school 

402 

(38.9%) 

227 

(22%) 

153 

(14.8%) 

162 

(15.7%) 

90 

(8.7%) 

20 Teachers Guide during misbehavior of the 

students 

408 

(39.5%) 

253 

(24.5%) 

141 

(13.6%) 

81 

(7.8%) 

151 

(14.6%) 

21 Teaching facilities are available in the school 536 

(51.8%) 

148 

(14.3%) 

148 

(14.3%) 

75 

(7.3%) 

127 

(12.3%) 

22 The Library facility is available 570 

(55.1%) 

205 

(19.8%) 

63 

(6.1%) 

66 

(6.4%) 

130 

(12.6%) 

23 The basic health unit is available in the school 512 138 100 67 217 
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(49.5%) (13.3%) (9.7%) (6.7%) (21%) 

24 The Grounds are available in the school for 

games 

417 

(40.3%) 

187 

(18.1%) 

63 

(6.1%) 

121 

(11.7%) 

146 

(23.8%) 

25 The Mosque is available in the school 473 

(45.7%) 

107 

(10.3%) 

194 

(18.8%) 

150 

(14.5%) 

110 

(10.6%) 

26 The healthy cafeteria/canteen facility is 

available in the school 
510 

(49.3%) 

87 

(8.4%) 

155 

(15%) 

139 

(13.4%) 

143 

(13.8%) 

27 The Classrooms are airy 534 

(51.6%) 

69 

(6.7%) 

149 

(14.4%) 

115 

(11.1%) 

167 

(16.2%) 

28 The lighting facility is available in the school 456 

(44.1%) 

149 

(14.4%) 

170 

(16.4%) 

210 

(20.3%) 

49 

(4.7%) 

29 The Computer laboratory is available in the 

school 

522 

(50.5%) 

102 

(9.9%) 

167 

(16.2%) 

167 

(16.2%) 

76 

(7.4%) 

 Disciplinary Environment      

30 Teachers maintain discipline in the school 379 

(36.7%) 

344 

(33.3%) 

166 

(16.1%) 

69 

(6.7%) 

76 

(7.4%) 

31 Students obey the rules of the school 348 

(33.7%) 

334 

(32.3%) 

205 

(19.8%) 

88 

(8.5%) 

59 

(5.7%) 

32 The rules and regulations are followed with 

zeal and zest 

373 

(36.1%) 

353 

(34.1%) 

103 

(10%) 

174 

(16.8%) 

31 

(3%) 

33 The positive behaviors are rewarded 366 

(35.4%) 

343 

(23.5%) 

176 

(17%) 

102 

(9.9%) 

147 

(14.2%) 

34 School uses Use Time Out (Time Away to 

calm down) for aggressive behavior 

332 

(32.1%) 

400 

(38.7%) 

112 

(10.8%) 

119 

(11.5%) 

79 

(7.9%) 

35 Teachers Warn or threaten to send child out of 

classroom if s/he doesn’t behave 

339 

(32.8%) 

414 

(40%) 

98 

(9.5%) 

70 

(6.8%) 

113 

(10.9%) 

36 Teachers Ignore misbehavior that is non-

disruptive to class 

431 

(41.7%) 

336 

(32.5%) 

113 

(10.9%) 

59 

(5.7%) 

95 

(9.2%) 

37 Teachers call parents during misconduct of the 

children’s 

450 

(43.5%) 

378 

(36.6%) 

51 

(4.9%) 

58 

(5.6%) 

97 

(9.4%) 

38 Students are Warned for consequences for 

misbehavior  

383 

(37%) 

373 

(36.1%) 

78 

(7.5%) 

55 

(5.3%) 

145 

(14%) 

39 School uses clear classroom discipline plan 

and hierarchy 

372 

(36%) 

 

276 

(26.7%) 

60 

(5.8%) 

110 

(10.6%) 

216 

(20.9%) 

40 The children’s are Sent home for aggressive or 

destructive misbehavior  

413 

(39.9%) 

204 

(19.7%) 

180 

(17.4%) 

133 

(12.9%) 

104 

(10.1%) 

41 Teachers parents meeting are conducted for 

improvement in students behavior 

444 

(42.9%) 

194 

(18.8%) 

142 

(13.7%) 

125 

(12.1%) 

129 

(12.5%) 

42 positive behavior is awarded by the school 462 

(44.7%) 

171 

(16.5%) 

138 

(13.3%) 

107 

(10.3%) 

156 

(15.1%) 

43 School uses self-regulation strategies for 

students 
403 

(39%) 

246 

(23.8%) 

151 

(14.6%) 

190 

(18.4%) 

44 

(4.3%) 

44 School Teach children anger management 

strategies 

460 

(44.5%) 

201 

(19.4%) 

153 

(14.8%) 

152 

(14.7%) 

68 

(6.6%) 

45 Sometimes disruptive behavior of the students 

is ignored by the teachers 

387 

(37.4%) 

203 

(19.6%) 

85 

(8.2%) 

156 

(15.1%) 

203 

(19.6%) 

 D) Social Environment      

46 Students help each other in the classroom 465 

(45%) 

303 

(29.3%) 

84 

(8.1%) 

46 

(4.4%) 

136 

(13.2%) 

47 There is cooperative environment between the 

teachers and students 

432 

(41.8%) 

291 

(28.1%) 

55 

(5.3%) 

87 

(8.4%) 

169 

(16.3%) 

48 Positive human relations exist among the 

teachers  

419 

(40.5%) 

223 

(22.5%) 

165 

(16%) 

119 

(11.5%) 

98 

(9.5%) 

49 School Hold extra parent conferences for 

particular problems  

454 

(43.9%) 

215 

(20.8%) 

132 

(12.8%) 

118 

(11.4%) 

115 

(11.1%) 
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50 School sends letters to parents about their 

students 

454 

(43.9%) 

199 

(19.2%) 

133 

(12.9%) 

101 

(10.4%) 

140 

(13.5%) 

51 The community members are invited to visit 

the school from to time 

411 

(39.7%) 

272 

(26.3%) 

149 

(14.4%) 

163 

(15.8%) 

39 

(3.8%) 

52 The school has good relations with high 

officials 

482 

(46.6%) 

212 

(20.5%) 

140 

(13.5%) 

134 

(13%) 

66 

(6.4%) 

53 The school promotes healthy environment in 

the school 

412 

(39.8%) 

244 

(23.6%) 

77 

(7.4%) 

128 

(12.4%) 

173 

(16.7%) 

 

In this table 4.2 we asaked questions from head of the department male teachers and female 

teachers from which 541 (52.3%) strongly agreed with the statement that Classroom 

environment is conducive during teaching .similarly majority of head of school male and 

female teacher 484 (46.8%) strongly agreed with the statement that Teachers gives individual 

attention to the students. int same way most of the head of schools male and female teachers 

419 (40.5%) strongly agreed with the statement that Teacher listen to the students questions 

carefully. In the same way large bunch of school teachers and head of schools 296 (28.6%) 

strongly agreed with the statement that Teacher answer the student questions sympathetically. 

Similarly majority of head of school male teachers and female teachers 411 (39.7%) strongly 

agreed with the statement that teacher responds to helps the students in completion of 

assignments. similarly Large number of head of school male and female teachers 553 

(53.5%) strongly agreed with the statement that teacher gives the homework to the students. 

in the same way most of the head of schools male and female teachers 407 (39.4%) strongly 

agreed with the statement that teacher treat every student fairly. Despite that majority of head 

of dept. male and female teachers 525 (50.8%) strongly agreed with the statement that 

teachers rule for class behavior are fair. similarly majority of hed of schools male and female 

teacher 486 (47%) strongly agreed with the statement that teachers start class on time. in the 

same way most of the head of schools male and female teachers 448 (43.3%) agreed with the 

statement that teacher explain the thing in an understandable manner. despite that large 

number of head of schools male and female teachers 483 (46.7%) strongly agreed with the 
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statement that teachers teach the student with zeal and devotion. Similarly majority of head of 

schools male and female teachers 485 (46.9%) strongly agreed with the statement that teacher 

keep eye contact with students. in the same manner large number of head of schools male and 

female teachers 406 (39.3%) strongly agreed with the statement that teacher check the home 

work of students. similarly majority of head of schools male and female teachers 494 (47.8%) 

strongly agreed with the statement that sometimes teachers create humor in the class.  

4.2 Organizational Environment 

Now in respect of organizational environment question were asked from the same members 

from which we concluded that majority of schools head male and female teacher 463 (44.8%) 

strongly agreed with the statement that copying strategies are used for aggressive behavior of 

the students. similarly majority of head of schools male and female teachers 425 (41.1%) 

strongly agreed with the statement that the student problems are solved in the school. 

Similarly most of the head of schools male and female teachers 461 (44.6%) agreed with the 

in the statement that teachers respect the students in the school. In the same way large 

number of head of schools male and female teachers 349 (38.1%) strongly agreed with the 

statement that teachers help the students when they face learning difficulties. In the same 

manner large number of head of schools male and female teachers 402 (38.9%) strongly 

agreed with the statement that teacher provide guidance and counselling in the school. 

Similarly majority of head of schools male and female teachers 408 (39.5%) strongly agreed 

with the statement that teachers guide during misbehavior of the students. in the same manner 

most of head of schools female and male teachers 536 (51.8%) strongly agreed with te 

statement that teaching facilities are available in the school. Despite that large number of 

male and female teachers and head of schools 570 (55.1%) strongly agreed with the statement 

that the library facility is available in the school. In the same way large number of head of 
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schools male and female teachers 512 (49.5%) strongly agreed with the statement that basic 

health unit is available in the school. Similarly majority of head of dept. male and female 

teachers 417 (40.3%) strongly agreed with the statement that grounds are available in the 

school. Similarly in the same manner majority of head of dept. Male and female teachers 

473(45.3%) strongly agreed with the statement that mosque is available in the school. In the 

same manner large number of head of dept. male and female teachers 510 (49.3%) strongly 

agreed with the statement that healthy cafeteria is available in the school. In the same manner 

majority of head of school male and female teacher 534 (51.6%) strongly agreed with the 

statement that the classroom are airy. Similarly most of the head of dept. male and female 

teachers 456 (44.1%) strongly agreed with the statement that lightning facility is available in 

the school. In the same way majority of heads of schools male and female teachers 522 

(50.5%) strongly agreed with the statement that the computer laboratory is available in the 

school.  

4.3 Disciplinary Environment 

In respect of Disciplinary Environment some question were asked from the same number of 

people head of dept. male and female teacher from which we concluded that large number of 

head of schools male and female teachers 379 (36.7%) strongly agreed with the statement 

that teachers maintain discipline in the schools. Similarly large number of head of schools 

male and female teachers 348 (33.7%) strongly agreed with the statement that students obey 

the rules of school. Similarly majority of head of schools male and female teachers 373 

(36.1%) strongly agreed with the statement that rules and regulation are followed with zeal 

and zest. In the Same manner large number of head of schools male and female teachers 366 

(35.4%) strongly agreed with the statement that the positive behaviors are rewarded. 

Similarly majority of head of schools male and female teachers332 (32.1%) strongly agreed 
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with the statement that schools uses use time out for aggressive behavior. Despite that 

majority of head of schools male and female teachers 339 (32.8%) strongly agreed with the 

statement that teachers send and warn students out of classroom if they misbehave. In the 

same manner most of head of schools male and female teachers 431 (41.7%) strongly agreed 

with the statement that teachers ignore misbehaviors that is non-disruptive to the class. in the 

same way major part of head of schools male and female teachers 450 (43.5%) strongly 

agreed with the statement that teacher caal parents during mis conduct of the children. in the 

same way large number of head of schools male and female teachers 383 (37%) strongly 

agreed with the statement that students are warned for consequences for misbehavior. 

Similarly majority of head of schools male and female teachers 372 (36%) strongly agreed 

with the statement that school uses clear classroom discipline plan and hierarchy. In the same 

manner large number of head of schools male and female teachers 413 (39.9%) strongly 

agreed with the statement that the children are send home for misbehavior. In the same 

manner large number of head of schools male and female teachers 444 (42.9%) strongly 

agreed with the statement that teachers parents meetings are conducted for improvement in 

students behavior. In the same manner large number of head of schools male and female 

teachers 462 (44.7%) strongly agreed with the statement that positive behavior is awarded by 

school. Similarly majority of head of schools male and female teachers 403 (39%) strongly 

agreed with the statement that school uses self regulations strategies for students. in the same 

manner large number of head of schools male and female teachers 460 (44.5%) strongly 

agreed with the statement that school teach children anger management strategies. In the 

same manner large number of head of schools male and female teachers 545 (43.9%) strongly 

agreed with the statement that school send letters to parents about their students. in the same 

manner large number of head of schools male and female teachers 411 (39.7%) strongly 

agreed with the statement that the community members are invited to visit school from time. 
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similarly majority of   head of schools and male and female teachers 482 (46.6%) strongly 

agreed with the statement that the school has good relations with high officials. In the same 

way large number of head of dept. male and female teachers 412 (39.8%) strongly agreed 

with the statement that the school promote healthy environment in the school. 
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Section C: Item-wise frequencies and percentages against the Attitude of Teacher 

towards Teaching Questionnaire 

Table 4.7 

SNO Statement SA A U D SD 

Teaching as profession 

1 I like teaching profession very much 465 

(45%) 

303 

(29.3%) 

84 

(8.1%) 

46 

(4.4%) 

136 

(13.2%) 

2 I am happy with my Job 532 

(51.5%) 

266 

(25.7%) 

79 

(7.6%) 

55 

(5.3%) 

102 

(9.9%) 

3 Teaching is considered as a noble 

profession 

536 

(51.8%) 

219 

(21.2%) 

142 

(13.7%) 

72 

(7%) 

65 

(6.3%) 

4 Teaching is an interesting job 557 

(53.9%) 

180 

(17.4%) 

126 

(12.2%) 

83 

(8%) 

88 

(8.5%) 

5 Teachers avail many holidays 439 

(47.7%) 

186 

(18%) 

126 

(12.2%) 

114 

(11%) 

115 

(11.1%) 

6 Teachers get respect from the 

students 

394 

(38.1%) 

323 

(31.2%) 

156 

(15.1%) 

133 

(12.9%) 

28 

(2.7%) 

7 Teaching is less attractive 

profession 

488 

(47.2%) 

199 

(19.2%) 

104 

(10.1%) 

123 

(11.9%) 

120 

(11.6%) 

8 Society respect the teachers 323 

(31.2%) 

435 

(42.1%) 

48 

(4.6%) 

106 

(10.3%) 

122 

(11.8%) 

9 Teachers are the nobles of the 

society 

304 

(29.4%) 

303 

(29.3%) 

217 

(21%) 

87 

(8.4%) 

123 

(11.9%) 

10 Teaching is an easy and relaxed 

profession 
356 

(34.4%) 

280 

(27.1%) 

193 

(18.7%) 

96 

(9.3%) 

109 

(10.5%) 

 

11 I will advise others to become a 

teachers 

386 

(37.3%) 

259 

(25%) 

208 

(20.1%) 

101 

(9.8%) 

80 

(7.7%) 

12 Teaching profession makes a person 

productive 
337 

(32.6%) 

259 

(25%) 

230 

(22.2%) 

121 

(11.7%) 

87 

(8.4%) 

13 Mostly mediocre join teaching 

profession 

302 

(29.2%) 

262 

(25.3%) 

238 

(23%) 

119 

(11.5%) 

118 

(10.9%) 

14 Teaching professional works for the 

service of mankind 
268 

(25.9%) 

321 

(31%) 

246 

(23.8%) 

 

140 

(13.5%) 

59 

(5.7%) 

15 Teachers are the ideals of the 

society 

318 

(30.8%) 

272 

(26.3%) 

225 

(21.8%) 

123 

(11.9%) 

96 

(9.3%) 

16 Teachers gain respect in reward 234 

(23.5%) 

365 

(35.3%) 

194 

(18.8%) 

116 

(11.2%) 

116 

(11.2%) 

17 The role of teachers is central in the 

society 

369 

(35.7%) 

319 

(30.9%) 

163 

(15.8%) 

85 

(8.2%) 

98 

(9.5%) 

18 Teaching profession is the service of 

the nation 

388 

(37.5%) 

323 

(31.2%) 

139 

(13.4%) 

92 

(8.9%) 

92 

(8.9%) 

19 The expenditure on teaching must 

be increased 
356 

(34.4%) 

307 

(29.7%) 

189 

(18.3%) 

112 

(10.8%) 

70 

(6.8%) 

20 The government should focus on 

teaching profession 

396 

(38.3%) 

290 

(28%) 

167 

(16.2%) 

110 

(10.6%) 

71 

(6.9%) 

21 I don’t feel fatigue in teaching 359 

(34.7%) 

281 

(27.2%) 

182 

(17.6%) 

119 

(11.5%) 

93 

(9%) 
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22 I enjoy the classroom teaching 331 

(32%) 

337 

(32.6%) 

186 

(18%) 

137 

(13.2%) 

43 

(4.2%) 

23 I enjoy the teaching after the school 

time 

366 

(35.4%) 

306 

(29.6%) 

177 

(17.1%) 

123 

(11.9%) 

62 

(6%) 

24 Teaching is a real fun 319 

(30.9%) 

353 

(34.1%) 

145 

(14%) 

116 

(11.2%) 

110 

(9.8%) 

25 I teach with great zeal and zest 304 

(29.4%) 

303 

(29.3%) 

217 

(21%) 

87 

(8.4%) 

123 

(11.9%) 

26  Teaching gives me motivation 356 

(34.4%) 

280 

(27.1%) 

193 

(18.7%) 

96 

(9.3%) 

109 

(10.5%) 

27 Teaching gives me pleasure 386 

(37.3%) 

259 

(25%) 

208 

(20.1%) 

101 

(9.8%) 

80 

(7.7%) 

28  Teaching others is really a hectic 

job 

337 

(32.6%) 

 

259 

(25%) 

230 

(22.2%) 

121 

(11.7%) 

87 

(8.4%) 

29 The salary of teachers remain 

always low 

302 

(29.2%) 

262 

(25.5%) 

238 

(23%) 

119 

(11.5%) 

113 

(10.9%) 

30 Teachers have no regard in the 

society 

268 

(25.9%) 

321 

(31%) 

246 

(23.8%) 

140 

(13.5%) 

59 

(5.7%) 

31 I am interested in fair marking 
318 

(30.8%) 

272 

(26.3%) 

225 

(21.8%) 

123 

(11.9%) 

96 

(9.3%) 

32 I feel pleasure when my students are 

selected for attractive jobs 

243 

(23.5%) 

365 

(35.3%) 

194 

(18.8%) 

116 

(11.2%) 

116 

(11.2%) 

Human Relations 

33 I enjoy the meetings of the teachers 

and participate actively 

296 

(28.6%) 

106 

(10.3%) 

203 

(19.6%) 

283 

(27.4%) 

146 

(14%) 

34 I have good relations with fellow 

teachers 

287 

(27.8%) 

121 

(11.7%) 

187 

(18.1%) 

291 

(28.1%) 

148 

(14.3%) 

35 I take participation in games 265 

(25.6%) 

101 

(9.8%) 

228 

(22.1%) 

305 

(29.5%) 

135 

(13.1%) 

36 I take participation in sports 296 

(28.6%) 

95 

(9.7%) 

211 

(20.4%) 

303 

(29.3%) 

129 

(12.5%) 

37 I have good relations with the Head 297 

(28.7%) 

94 

(8.1%) 

211 

(20.4%) 

302 

(29.2%) 

140 

(13.5%) 

38 I have good relations with the 

students 

254 

(24.6%) 

134 

(13%) 

209 

(20.2%) 

330 

(31.9%) 

107 

(10.3%) 

39 I have healthy relations with the 

social members 

300 

(29%) 

101 

(9.8%) 

212 

(20.5%) 

304 

(29.4%) 

117 

(11.3%) 

40 I am the member of PTC 
281 

(27.2%) 

102 

(9.9%) 

 

190 

(18.4%) 

 

308 

(29.8%) 

 

153 

(14.8%) 

Classroom Management 

41 I really enjoy when my students ask 

questions 

201 

(20.3%) 

288 

(27.9%) 

292 

(28.2%) 

142 

(13.7%) 

102 

(9.9%) 

42 I enjoy when I have proper 

preparation of the class 

215 

(20.8%) 

258 

(25%) 

301 

(29.1%) 

145 

(14%) 

115 

(11.5%) 

43 I am regular in the classroom 185 

(17.9%) 

301 

(29.1%) 

313 

(30.3%) 

166 

(16.1%) 

69 

(6.7%) 

44 I try to maintain Discipline in the 

classroom 

218 

(21.1%) 

286 

(27.7%) 

315 

(30.5%) 

146 

(14.1%) 

69 

(6.7%) 

45 I follow the rules regulations of the 

classroom 

202 

(19.5%) 

292 

(28.2%) 

273 

(26.4%) 

146 

(14.1%) 

121 

(11.7%) 

46 I give the homework to the students 217 

(21%) 

280 

(27.1%) 

270 

(26.1%) 

113 

(10.9%) 

154 

(14.9%) 

47 I check the homework of the 

students regularly 

299 

(28.9%) 

280 

(27.1%) 

241 

(23.3%) 

115 

(11.1%) 

99 

(9.6%) 

48 I make the seating arrangement in 251 257 296 135 95 



63 

 

 

the classroom flexible (24.3%) (24.9%) (28.6%) (13.1%) (9.2%) 

49 I decorate the classroom with the 

help of students 
255 

(24.7%) 

268 

(25.9%) 

289 

(27.9%) 

133 

(12.9%) 

89 

(8.6%) 

50 I maintain the attendance register of 

the students 

211 

(20.4%) 

248 

(24%) 

292 

(28.2%) 

133 

(12.9%) 

150 

(14.5%) 

In the table 4.3 we asked questions about attitude of teacher towards teaching from teacher’s 

head of dept. and female teachers we conclude that majority  

I like teaching profession very much 465 (45%). I am happy with my Job 532 (51.5%). 

Teaching is considered as a noble profession 536 (51.8%). Teaching is an interesting job 557 

(53.9%). Teachers avail many holidays 439 (47.7%). Teachers get respect from the students 

394 (38.1%). Teaching is less attractive profession 488 (47.2%). Society respect the teachers 

323 (31.2%). Teachers are the nobles of the society 304 (29.4%). Teaching is an easy and 

relaxed profession 356 (34.4%). I will advise others to become a teacher’s 386 (37.3%). 

Teaching profession makes a person productive 337 (32.6%). Mostly mediocre join teaching 

profession 302 (29.2%). Teaching professional works for the service of mankind 321(31%) 

“Agree”. Teachers are the ideals of the society 318 (30.8%). Teachers gain respect in reward 

365 (35.3%) “Agree”. The role of teachers is central in the society 369 (35.7%). Teaching 

profession is the service of the nation 388 (37.5%). The expenditure on teaching must be 

increased 356 (34.4%). The government should focus on teaching profession 396 (38.3%). I 

don’t feel fatigue in teaching 359 (34.7%). I enjoy the classroom teaching 337 (32.6%) 

“Agree”. I enjoy the teaching after the school time 366 (35.4%). Teaching is a real fun 353 

(34.1%) “Agree”. I teach with great zeal and zest 304 (29.4%). Teaching gives me motivation 

356 (34.4%). Teaching gives me pleasure 386 (37.3%). Teaching others is really a hectic job 

337 (32.6%). The salary of teachers remain always low 302 (29.2%). Teachers have no 

regard in the society 321 (31%) “Agree”. I am interested in fair marking 318 (30.8%). I feel 

pleasure when my students are selected for attractive jobs 365 (35.3%) “Agree”. I enjoy the 

meetings of the teachers and participate actively 296 (28.6%). I have good relations with 
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fellow teachers 291 (28.1%) “Disagree”. I take participation in games 305 (29.5%). I take 

participation in sports 303 (29.3%). I have good relations with the Head 302 (29.2%). I have 

good relations with the students 330 (31.9%). I have healthy relations with the social 

members 304 (29.4%). I am the member of PTC 308 (29.8%) “all above disagree”. I really 

enjoy when my students ask questions 292 (28.2%). I enjoy when I have proper preparation 

of the class 301 (29.1%). I am regular in the classroom 313 (30.3%). I try to maintain 

Discipline in the classroom 315 (30.5%) “all above Undecided”. I follow the rules regulations 

of the classroom 292 (28.2%). I give the homework to the students 280 (27.1%) “agree”. I 

check the homework of the students regularly 299 (28.9%) “strongly agree”. I make the 

seating arrangement in the classroom flexible 296 (28.6%). I decorate the classroom with the 

help of students 289 (27.9%). I maintain the attendance register of the students 292 (28.2%) 

“undecided”.  
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Section D: Item-wise frequencies and percentages against the Leadership behavior of 

principals Questionnaire 

Table 4.8 

# Statement  
SA A u D SD 

1. Earns personal favors  for group  members 288 

(27.9%) 

355 

(34.3%) 

232 

(22.4%) 

96 

(9.3%) 

63 

(6.1%) 

2. Makes his/her attitudes clear to the group. 293 

(28.3%) 

327 

(31.6%) 

231 

(22.3%) 

102 

(9.9%) 

81 

(7.8%) 

3. 

 

Does little  things  to  make  it  pleasant to  be  a  

member of the  group. 
257 

(24.9%) 

365 

(35.3%) 

229 

(22.1%) 

134 

(13%) 

49 

(4.7%) 

4.  Tries out his/her new ideas with  the  group. 297 

(28.3%) 

337 

(32.6%) 

224 

(21.7%) 

118 

(11.4%) 

58 

(5.6%) 

5. Acts as the real leader of the group. 276 

(26.7%) 

347 

(33.6%) 

206 

(19.9%) 

111 

(10.7%) 

94 

(9.1%) 

6. Rules with an iron’ ham. 288 

(27.9%) 

352 

(34%) 

219 

(21.2%) 

75 

(7.3%) 

100 

(9.7%) 

7. Finds time to listen to group members. 314 

(30.4%) 

342 

(33.1%) 

206 

(19.9%) 

88 

(8.5%) 

84 

(8.1%) 

8. Criticizes poor work. 301 

(29.1%) 

331 

(32%) 

233 

(22.5%) 

100 

(9.7%) 

96 

(6.7%) 

9 Gives advance notice of changes. 292 

(28.2%) 

340 

(32.9%) 

241 

(23.3%) 

98 

(9.5%) 

63 

(6.1%) 

10.   Speaks in  a  manner  not  to be  questioned. 273 

(26.4%) 

320 

(30.9%) 

245 

(23.7%) 

97 

(9.4%) 

99 

(9.6%) 

11.   Looks out  for the   personal welfare of individual  

group   members 

274 

(26.5%) 

354 

(34.2%) 

247 

(23.9%) 

96 

(9.3%) 

63 

(6.1%) 

12. Assigns group members to   particular tasks. 259 

(31.9%) 

319 

(30.9%) 

277 

(26.8%) 

100 

(9.7%) 

79 

(7.6%) 

I3. Is the spokesperson of the group. 224 

(21.7%) 

350 

(33.8%) 

281 

(27.2%) 

132 

(12.8%) 

47 

(4.5%) 

14. Schedules the work to be done.   ' 264 

(25.5%) 

335 

(32.4%) 

263 

(25.4%) 

116 

(11.2%) 

56 

(5.4%) 

15. Maintains definite standards of performance. 223 

(21.6%) 

308 

(29.8%) 

254 

(24.6%) 

157 

(15.2%) 

92 

(8.9%) 

I6. Refuses to explain his/her actions. 233 

(22.5%) 

283 

(27.5%) 

239 

(23.1%) 

119 

(11.5%) 

160 

(15.5%) 

17. Keeps the group informed. 264 

(25.5%) 

295 

(28.5%) 

224 

(21.7%) 

132 

(12.8%) 

119 

(11.5%) 

18. Acts without consulting the group. 268 

(25.9%) 

229 

(22.1%) 

253 

(24.5%) 

161 

(15.6%0 

123 

(11.9%) 

19. Backs up the members in their actions. 287 

(27.8%) 

235 

(22.7%) 

236 

(22.8%) 

159 

(15.4%) 

117 

(11.3%) 

20. Emphasizes the meeting of deadlines. 266 

(21.9%) 

254 

(24.6%) 

255 

(24.7%) 

140 

(13.5%) 

159 

(15.4%) 

21. Treats all group members as his/her equals. 256 

(24.8%) 

256 

(24.8%) 

246 

(23.8%) 

154 

(15.3%) 

118 

(11.4%) 

22. Encourages the use of uniform procedures. 265 

(25.6%) 

243 

(23.5%) 

249 

(24.1%) 

150 

(14.5%) 

127 

(12.3%) 
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23. Gets what he/she asks from his/her superiors. 216 

(20.9%) 

282 

(27.3%) 

266 

(25.7%) 

181 

(17.5%) 

89 

(8.6%) 

24. Is willing to make changes. 246 

(23.8%) 

260 

(25.1%) 

267 

(25.8%) 

161 

(15.6%) 

100 

(9.7%) 

25.  Makes sure that his/her  part in the organization  

is understood by group  members. 

240 

(23.2%) 

268 

(25.9%) 

232 

(22.4%) 

159 

(15.4%) 

135 

(13.1%) 

26. Is friendly and approachable. 255 

(24.7%) 

273 

(26.4%) 

238 

(23%) 

124 

(12%) 

144 

(13.9%) 

27.   Asks  that group members  follow  standard rules  

and  regulations 

301 

(29.1%) 

264 

(25.5%) 

215 

(20.8%) 

128 

(12.4%) 

126 

(12.2%) 

28. Fails to take necessary action. 294 

(28.4%) 

243 

(23.5%) 

249 

(24.1%) 

137 

(13.2%) 

111 

(10.7%) 

29.   Makes group members feel at ease when talking 

with them. 

277 

(26.8 

259 

(25%) 

258 

(25%) 

135 

(13.1%) 

105 

(10.2%) 

30. Let’s group members know what is expected of 

them. 

248 

(24%) 

 

244 

(23.6%) 

255 

(24.7%) 

134 

(13%) 

153 

(14.8%) 

31. Speaks as the representative of the group. 252 

(24.4%) 

286 

(27.7%) 

258 

(25%) 

133 

(12.9%) 

105 

(10.2%) 

32. Puts  suggestions  made by  the group into 

operation 
258 

(25%) 

256 

(24.8%) 

254 

(24.6%) 

141 

(13.6%) 

125 

(12.1%) 

33.  Sees to it that group members are working up to 

capacity. 

223 

(21.6%) 

273 

(26.4%) 

272 

(26.3%) 

173 

(16.7%) 

93 

(9%) 

34.   Let’s other people take away his/her leadership in 

the group. 

248 

(24%) 

252 

(24.4%) 

275 

(26.6%) 

157 

(15.2%) 

102 

(9.9%) 

35.   Gets his/her superiors to act for the welfare of the 

group members. 

242 

(23.4%) 

284 

(27.5%) 

241 

(23.3%) 

139 

(13.4%) 

128 

(12.4%) 

36.   Gets group approval in important matters before 

going ahead. 

253 

(24.5%) 

288 

(27.9%) 

243 

(23.5%) 

100 

(9.7%) 

150 

(14.5%) 

37.   Sees to it that the work of group members is 

coordinated. 

231 

(31%) 

266 

(25.7%) 

208 

(20.1%) 

117 

(11.3%) 

122 

(11.8%) 

38. Keeps the group  working  together as a  team 292 

(28.2%) 

255 

(24.7%) 

263 

(25.4%) 

125 

(12.1%) 

99 

(9.6%) 

39 Sets a personal example of what he/she expects 

from  others 

285 

(27.6%) 

265 

(25.6%) 

268 

(25.9%) 

123 

(11.9%) 

93 

(9%) 

40 Talks about future trends that will influence how 

our work gets done 
246 

(23.8%) 

251 

(24.3%) 

266 

(25.7%) 

122 

(11.8%) 

149 

(14.4%) 

 

41 Seeks out challenging opportunities that test 

his/her own skills and abilities.  
250 

(24.2%) 

299 

(28.9%) 

269 

(26%) 

122 

(11.8%) 

94 

(9.1%) 

 

42 Develops cooperative relationships among the 

people he/she works with. 

256 

(24.8%) 

268 

(25.9%) 

268 

(25.9%) 

129 

(12.5%) 

113 

(10.9%) 

43 Praises people for a job well done. 221 

(21.4%) 

291 

(28.1%) 

280 

(27.1%) 

261 

(15.6%) 

81 

(7.8%) 

44 Describes a compelling image of what our future 

could be like 

246 

(23.8%) 

269 

(26%) 

284 

(27.5%) 

145 

(14%) 

90 

(8.7%) 

45 Challenges people to try out new and innovative 

ways to do their work. 

241 

(23.3%) 

289 

(27.9%) 

240 

(23.2%) 

138 

(13.3%) 

126 

(12.2%) 

46 Actively listens to diverse points of view. 253 

(24.5%) 

288 

(27.9%) 

243 

(23.5%) 

100 

(9.7%) 

150 

(14.5%) 

47 Makes it a point to let people know about his/her 

confidence in their abilities. 

319 

(30.9%) 

267 

(25.8%) 

221 

(21.4%) 

113 

(10.9%) 

114 

(11%) 

48 Follows through on promises and commitments 

he/she makes 

292 

(28.2%) 

255 

(24.7%) 

263 

(25.4%) 

125 

(12.1%) 

99 

(9.6%) 

49 Appeals to others to share an exciting dream of 285 265 268 123 93 
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the future. (27.6%) (25.6%) (25.9%) (11.9%) (9%) 

50 Searches outside the formal boundaries of his/her 

organization for innovative ways to improve 

what we do 

246 

(23.8%) 

251 

(24.3%) 

266 

(25.7%) 

122 

(11.8%) 

149 

(14.4%) 

51 Treats other with dignity and respect. 250 

(24.2%) 

298 

(28.8%) 

272 

(26.3%) 

121 

(11.7%) 

93 

(9%) 

52 Makes sure that people are creatively rewarded 

for their contributions to the success of  School 

256 

(24.8%) 

268 

(25.9%) 

268 

(25.9%) 

129 

(12.5%) 

113 

(10.9%) 

53 Asks for feedback on how his/her actions affect 

other people’s performance 

221 

(21.4%) 

291 

(28.1%) 

280 

(27.1%) 

161 

(15.6%) 

81 

(7.8%) 

54 Builds consensus around a common set of values 

for running our School 

246 

(23.8%) 

269 

(26%) 

284 

(27.5%) 

145 

(14%) 

90 

(8.7%) 

55 Supports the decisions that people make on their 

own. 

241 

(23.3%) 

289 

(27.9%) 

240 

(23.2%) 

138 

(13.3%) 

126 

(12.2%) 

56 Gives peoples a great deal of freedom and choice 

in deciding how to do their work. 

253 

(24.5%) 

288 

(27.9%) 

243 

(23.5%) 

100 

(9.7%) 

150 

(14.5%) 

57 Finds ways to celebrate accomplishments 319 

(30.9%) 

267 

(25.8%) 

221 

(21.4%) 

113 

(10.9%) 

114 

(11%) 

58 Is clear about his/her philosophy of leadership 292 

(28.2%) 

255 

(24.7%) 

263 

(25.4%) 

125 

(12.1%) 

99 

(9.6%) 

59 Experiments and takes risks, even when there is a 

chance of failure. 

286 

(27.7%) 

261 

(25.2%) 

269 

(26%) 

124 

(12%) 

94 

(9.1%) 

60 Ensures that people grow in their jobs by learning 

new skills and developing themselves. 

246 

(23.8%) 

251 

(24.3%) 

266 

(25.7%) 

122 

(11.8%) 

149 

(14.4%) 

 

From the analysis of the leadership behavior of the principal , it is clear that group’s attitude 

is clear; the new ideas are shared, the participants act as the leaders, rules and regulations are 

strictly followed, the work which is not according to demands is made better, the members 

are assigned different tasks according to abilities, principal is friendly and approachable, the 

group suggestions are incorporated in the work, the team work prevails here in the institution, 

the principal takes the challenges which promotes his/her potentials, the new ideas and 

challenges are accepted, the views of different persons are listened with patience, the 

principal searches for the ideas and view points of the others that promote the organization, 

the hardworking individuals are rewarded for the better contributions in the workplace, the 

head also support the decisions of the staff, the staff has been given due freedom of their 

choice. 
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Section E: Testing of Hypotheses  

Table 4.9 

HA1: Private secondary school principals’ posses  effective leadership behavior. 

One-Sample Statistics N Mean 
Std. 

Deviation 
df 

Testing 

value 
t Sig. 

Leadership behavior 

of principals 
1034 3.4575 .81880 1033 

 

3.00 
17.967 .000 

 

The results of One-Sample t-test represent that respondent agreed M= 3.45, SD= .81 and n= 

1034 that Private secondary school principals’ posses  effective leadership behavior. The 

score of mean (3.4) is greater than testing value (3.00), while the sig= .000 is less than alpha 

level (0.05). The hypothesis that Private secondary school principals’ posses  effective 

leadership behavior is accepted t(1033)=17.967, sig=.000< a=0.05. 

Table 4.10 

HA2: Private school teachers possess positive attitudes toward teaching.  

One-Sample Statistics N Mean Std. Deviation df t Sig. 

Attitude of Teacher 

towards Teaching 
1034 3.3897 .75721 1033 16.548 .000 

 

The results of One-Sample t-test indicates that populace perceived M= 3.38, SD= .75 and n= 

1034 that Private secondary school teachers possess positive attitudes toward teaching. The 

score of mean (3.38) is greater than testing value (3.00), while the sig= .000 is less than alpha 

level (0.05). The hypothesis that Private school teachers possess positive attitudes toward 

teaching is accepted t (1033) =16.548, sig=.000< a=0.05. 
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Table 4.11 

HA3: Private school students have the conducive academic environment in their schools. 

One-Sample Statistics N Mean Std. Deviation df t Sig. 

Academic Environment 1034 3.7015 .79870 1033 28.243 .000 

 

The results of One-Sample t-test displays that population perceived M= 3.70, SD= .79 and n= 

1034 that Private school students have the conducive academic environment in their schools. 

The score of mean (3.70) is greater than testing value (3.00), while the sig= .000 is less than 

alpha level (0.05). The hypothesis that Private school students have the conducive academic 

environment in their schools is accepted t (1033) =28.24, sig=.000< a=0.05. 

H04: Effective leadership of principals leads towards suitable academic environment in 

private schools of District Dera Ismail Khan. 

Table # 4.12 

Regression showing the effect of leadership of principals upon academic environment in 

private schools at District Dera Ismail Khan. . 

Predictor 
Dependent 

variable 
R 

R 

Square 

Adjusted R 

Square 
F T Un-stand- β Sig. 

Leadership 

of Principals 

Academic 

Environment  
.322 .103 .103 118.976 10.908 .314 .000 
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Table 4.16 showing the result of regression (10%) that effective leadership of principals lead 

towards suitable academic environment in private schools. The sig .000 is less than alpha 

level 0.05, which indicated by t score (10.908) that effective leadership of principals lead 

towards suitable academic environment in private schools. The B (.314) shows the 

relationship between leadership of principals and academic environment. The results also 

highlight the adjusted R square and R square (.103) variation in dependent variable in a shape 

of percentage and ratio by independent variable. In addition, the result also indicates the 

collective responses of respondents F (118.976). Hence, the hypothesis is here by accepted. 

 

HA5: Positive attitudes of teachers may contribute in inculcating better academic 

environment in private schools of District Dera Ismail Khan.  

Table # 4.13 

Regression showing the effect of teacher’s attitude upon academic environment in private 

schools at District Dera Ismail Khan. 

Predictor 
Dependent 

variable 
R 

R 

Square 

Adjusted R 

Square 
F T Un-stand- β Sig. 

Attitude of 

Teachers  

Academic 

Environment  
.442

a
 .195 .194 250.128 15.815 .466 .000 

(1,1032), (1032) 
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Table 4.17 depicts the result of regression (19%) that positive attitudes of teachers may 

contribute in inculcating better academic environment in private schools. The sig .000 is less 

than alpha level 0.05, which indicated by t score (15.81) that Positive attitudes of teachers 

may contribute in inculcating better academic environment in private schools. The B (.466) 

shows the relationship between attitude of teachers and academic environment. The results 

also highlight the adjusted R square and R square (.194) and (.195) variation in dependent 

variable in a shape of percentage and ratio by independent variable. In addition, the result 

also indicates the collective responses of respondents F (250.128). Hence, the hypothesis is 

here by accepted. 
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H06: There is significant relationship between leadership behavior of principals and job 

related attitude of teachers in private schools of District Dera Ismail Khan. 

Table # 4.14 

Descriptive of leadership behavior of principals and attitude of teachers towards teaching 

Testing Variables 
Mean Std. Deviation N 

Leadership behavior of principals 3.4575 .81880 1034 

Attitude of Teacher towards Teaching 3.3897 .75721 1034 

The Pearson’s correlation result portray the mean score of leadership behavior of principals 

(3.45) and attitude of teachers towards teaching (3.38) and SD = (.81) and (.71) respectively, 

while the total n= 1034. 

 

Table # 4.15 

Pearson’s correlation coefficient showing the relationship between leadership behavior of 

principals and job related attitude of teachers in private schools. 
Correlations 

Variables          Tests Leadership 

behavior of 

principals 

Attitude of Teacher 

towards Teaching 

Leadership behavior of principals 

Pearson Correlation 1 .659
**

 

Sig. (2-tailed)  .000 

Sum of Squares and Cross-

products 
692.558 422.158 

Covariance .670 .409 

N 1034 1034 

Attitude of Teacher towards 

Teaching 

Pearson Correlation .659
**

 1 

Sig. (2-tailed) .000  

Sum of Squares and Cross-

products 
422.158 592.291 

Covariance .409 .573 

N 1034 1034 

**. Correlation is significant at the 0.01 level (2-tailed). 
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The Pearson’s correlation coefficient illustrates the relationship, direction and strength 

between the leadership behavior of principals and attitude of teacher towards teaching. The 

result of Pearson’s correlation indicates the positive direction and strongly strength r
2  

.659 

(66%) , while the  P-value is .000 which is significant 0.01.  

 

 

H07: There is no significant difference between rural and urban respondents in academic 

environment 

 

Table # 4.16 

T-test showing the difference between rural and urban respondents in academic environment 

 

Testing Variables 
Locality  N Mean Std. 

Deviation 

df t Sig.  

Classroom Environment 
Rural 577 3.5099 1.26117 

1032 
-.313 

 

.754 

 Urban 457 3.5345 1.24854 

Organizational Environment 
Rural 577 3.6728 .88397 1032 -.900 

 

.369 

 Urban 457 3.7224 .87622 

Disciplinary Environment 
Rural 577 3.7133 .73561 1032 -.822 

 

.411 

 Urban 457 3.7514 .74465 

Social Environment 
Rural 577 3.8549 .93097 1032 -.210 

 

.833 

 Urban 457 3.8673 .96974 

Academic Environment 
Rural 577 3.6877 .79338 1032 

-.624 .533 
Urban 457 3.7189 .80589 
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 The Table showing the mean difference between the responses of rural and urban 

respondents in respect of classroom environment questionnaire. The researcher reached at the 

fact the rural (M= 3.50, SD= 1.26, n= 577) and urban (M= 3.53, SD= 1.24, n= 457) 

respondents respond same against the classroom environment questionnaire. However the 

researcher concluded that there is no significant difference between rural and urban 

respondents in classroom environment t(1032)= -.313, Sig.= .754 > a= 0.05. The results of 

organizational environment of rural and urban respondents such as (M= 3.67, SD= .88, n= 

577) and urban (M= 3.72, SD= .87, n= 457). It indicates that there are no significant 

differences in the responses of urban and rural population in regard of organizational 

environment t (1032)= -900, sig=.369 > 0.05. The results of Disciplinary Environment of 

rural and urban respondents such as (M= 3.71, SD= .73, n= 577) and urban (M= 3.75, SD= 

.74, n= 457). It shows that there are no significant differences in the responses of urban and 

rural population in regard of Disciplinary Environment t (1032)= -822, sig=.411 > 0.05.  

The results of Social Environment of rural and urban respondents such as (M= 3.85, SD= .93, 

n= 577) and urban (M= 3.86, SD= .96, n= 457). It displays that there are no significant 

differences in the responses of urban and rural population in respect of Social Environment t 

(1032)= -210, sig=.833 > 0.05. 

The results of academic Environment of rural and urban respondents such as (M= 3.68, SD= 

.79, n= 577) and urban (M= 3.71, SD= .80, n= 457). It exhibits that there are no significant 

differences in the responses of urban and rural population in respect of academic 

Environment t (1032)= -624, sig=.533 > 0.05. 

 

H08: There is no significant difference between rural and urban respondents in teacher’s 

attitude towards teaching 

Table # 4.17 

T-test showing the difference between rural and urban respondents in teacher’s attitude 

towards teaching 

 

Testing Variables 
Locality  N Mean Std. 

Deviation 

df t Sig.  

Teaching as profession 
Rural 577 3.6931 .68622 1032 -.572 

 

.567 

 Urban 457 3.7177 .68154 

Human Relations 
Rural 577 3.0227 1.25344 1032 -2.226 

 

.026 

 Urban 457 3.1956 1.22215 
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Classroom Management 
Rural 577 3.3672 .93075 1032 .050 

 

.960 

 Urban 457 3.3643 .91875 

Attitude of Teacher towards Teaching 
Rural 577 3.3610 .77545 1032 

-1.367 .172 
Urban 457 3.4259 .73278 

  Table indicates the mean difference between the responses of rural and urban respondents in 

respect in teacher’s attitude towards teaching. The results depicts (M= 3.69, SD= .68, n= 577) 

and urban (M= 3.71, SD= .68, n= 457) the responses of sample in regard of teaching 

profession. The table portrays that there is no significant difference between rural and urban 

respondents in teaching profession t(1032)= -.572, Sig.= .567 > a= 0.05. The results depicts 

(M= 3.02, SD= 1.25, n= 577) and urban (M= 3.19, SD= 1.22, n= 457) the responses of sample 

in respect of human relation. The table represents that there is no significant difference 

between rural and urban respondents in human relation t(1032)= -2.226, Sig.= .026 > a= 0.05. 

The results describes (M= 3.36, SD=.93, n= 577) and urban (M= 3.36, SD= .91, n= 457) the 

responses of sample in detail of classroom management. The table denotes that there is no 

significant difference between rural and urban respondents in classroom management 

t(1032)= -.050, Sig.= .960 > a= 0.05. The results designates (M= 3.36, SD=.77, n= 577) and 

urban (M= 3.42, SD= .73, n= 457) the responses of sample in part of Attitude of Teacher 

towards Teaching. The table denotes that there is no significant difference between rural and 

urban respondents in Attitude of Teacher towards Teaching t(1032)= -1.367, Sig.= .172 > a= 

0.05.  

  

Ho9: There is no significant difference between rural and urban respondents in Leadership 

behavior of principals 

Table # 4.18 

T-test showing the difference between rural and urban respondents in Leadership behavior of 

principals 

 

Testing Variable  Locality  N Mean Std. Deviation df t Sig.  

Leadership behavior of principals 
Rural 577 3.4500 .82843 

1032 -.332 .740 
Urban 457 3.4670 .80728 

Table shows the mean difference between the responses of rural and urban respondents in 

respect in Leadership behavior of principals. The results depicts (M= 3.45, SD= .82, n= 577) 

and urban (M= 3.46, SD= .80, n= 457) the responses of sample in regard of in Leadership 

behavior of principals. The table represents that there is no significant difference between 
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rural and urban respondents in Leadership behavior of principals t(1032)= -.332, Sig.= .740 > 

a= 0.05.  

 

H010: There is no significant mean difference between the perception of Head of the 

department, Male teachers and Female teachers regarding academic environment at 

secondary school level 

Table # 4.19 

ANOVA showing the mean difference between the perception of Head of the department, 

Male teachers and Female teachers regarding academic environment at secondary school 

level.  

 

Testing Variables    Category N Mean Std. 

Deviation 

Df F Sig.  

Classroom 

Environment 

Head of the Department 30 3.3714 1.24997 

(2,1031) 3.514 .030 
Male Teachers 905 3.4917 1.26437 

Female Teachers 99 3.8319 1.13235 

Total 1034 3.5208 1.25506 

Organizational 

Environment 

Head of the Department 30 3.4667 .88996 

(2,1031) 
6.218 .002 

Male Teachers 905 3.6721 .88785 

Female Teachers 99 3.9704 .75390 

Total 1034 3.6947 .88047 

Disciplinary 

Environment 

Head of the Department 30 3.3417 .57721 

(2,1031) 
8.726 .000 

Male Teachers 905 3.7190 .73986 

Female Teachers 99 3.9495 .72143 

Total 1034 3.7301 .73950 

Academic 

Environment 

Head of the Department 30 3.7366 .65589 

(2,1031) 
3.498 .031 

Male Teachers 905 3.6785 .80383 

Female Teachers 99 3.9007 .76890 

Total 1034 3.7015 .79870 

 

 The Table showing the mean difference between the perceptions of head of the 

department, male teachers, and female teachers regarding the academic environment at 

secondary school level. The results shows that significantly head of the department (M= 3.37, 

SD= 1.24, n= 30), Male Teachers (M= 3.49, SD= 1.26, n= 905) and female teachers (M=3.83, 

SD= 1.13, n= 99) were difference of perceptions regarding the class environment at 

secondary school level the mean of female teachers were greater the mean of male teachers 
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and head of the departments F(2,1031)= 3.514, Sig.= .030 < a= 0.05. The results shows 

significantly the responses of head of the department (M= 3.46, SD= .88 n= 30), Male 

Teachers (M= 3.67, SD= .88, n= 905) and female teachers (M=3.97, SD= .75, n= 99) were 

difference of perceptions regarding the organizational environment at secondary school level. 

The mean of female teachers were greater than mean of male teachers and head of the 

departments F(2,1031)= 6.218, Sig.= .002 < a= 0.05. The results illustrates significantly the 

responses of head of the department (M= 3.34, SD= .57, n= 30), Male Teachers (M= 3.71, 

SD= .73, n= 905) and female teachers (M=3.94, SD= .72, n= 99) were difference of 

perceptions regarding the disciplinary environment at secondary school level. The mean of 

female teachers were greater than mean of male teachers and head of the departments 

F(2,1031)= 8.726, Sig.= .000 < a= 0.05. The results proves significantly the responses of 

head of the department (M= 3.73, SD= .65, n= 30), Male Teachers (M= 3.67, SD= .80, n= 

905) and female teachers (M=3.90, SD= .76, n= 99) were difference of perceptions regarding 

the academic environment at secondary school level. The mean of female teachers were 

greater than mean of male teachers and head of the departments F(2,1031)= 3.498, Sig.= .031 

< a= 0.05.   

  

H011: There is no significant mean difference between the perception of Head of the 

department, Male teachers and Female teachers regarding teacher’s attitude towards teaching 

at secondary school level 

Table # 4.20 

ANOVA showing the mean difference between the perception of Head of the department, 

Male teachers and Female teachers regarding teacher’s attitude towards teaching at 

secondary school level. 

 

Testing Variables    Category N Mean Std. 

Deviation 

df F Sig.  

Teaching as 

profession  

Head of the Department 30 3.4531 .37128 

(2,1031) 4.393 .013 
Male Teachers 905 3.6962 .67176 

Female Teachers 99 3.8510 .82794 

Total 1034 3.7040 .68393 

Human Relations 

Head of the Department 30 3.6750 1.20057 
(2,1031) 

25.533 .000 Male Teachers 905 2.9978 1.24867 

Female Teachers 99 3.8510 .82794 
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Total 1034 3.0991 1.24208 

Classroom 

Management  

Head of the Department 30 3.5167 .26792 

(2,1031) 
16.974 .000 

Male Teachers 905 3.3067 .92758 

Female Teachers 99 3.8616 .87967 

Total 1034 3.3660 .92502 

Attitude of 

Teachers towards 

Teaching 

Head of the Department 30 3.5483 .32215 

(2,1031) 
22.715 .000 

Male Teachers 905 3.3336 .73971 

Female Teachers 99 3.8545 .84299 

Total 1034 3.3897 .75721 

Table indicates the mean difference between the perceptions of head of the department, male 

teachers, and female teachers regarding teacher’s attitude towards teaching at secondary 

school level. The results shows significantly the responses of head of the department (M= 

3.45, SD= .37, n= 30), Male Teachers (M= 3.69, SD= .67, n= 905) and female teachers 

(M=3.85, SD=.82, n= 99) were difference of perceptions regarding Teaching as a profession 

at secondary school level. The mean of female teachers were greater than mean of male 

teachers and head of the departments F(2,1031)= 4.393, Sig.= .013 < a= 0.05. The results 

indicates significantly the responses of head of the department (M= 3.67, SD= 1.20, n= 30), 

Male Teachers (M= 2.99, SD= 1.24, n= 905) and female teachers (M=3.85, SD=.82, n= 99) 

were difference of perceptions regarding Human Relations at secondary school level. The 

mean of female teachers were greater than mean of male teachers and head of the 

departments F(2,1031)= 25.533, Sig.= .000 < a= 0.05. The results directs significantly the 

responses of head of the department (M= 3.51, SD= .26, n= 30), Male Teachers (M= 3.30, 

SD= .92, n= 905) and female teachers (M=3.86, SD=.87, n= 99) were difference of 

perceptions regarding Classroom Management at secondary school level. The mean of female 

teachers were greater than mean of male teachers and head of the departments F(2,1031)= 

16.974, Sig.= .000 < a= 0.05. The results highlight significantly the responses of head of the 

department (M= 3.54, SD= .32, n= 30), Male Teachers (M= 3.33, SD= .73, n= 905) and 

female teachers (M=3.85, SD=.84, n= 99) were difference of perceptions regarding Attitude 

of Teachers towards Teaching at secondary school level. The mean of female teachers were 

greater than mean of male teachers and head of the departments F(2,1031)= 22.715, Sig.= 

.000 < a= 0.05.  

   

H012: There is no significant mean difference between the perception of Head of the 

department, Male teachers and Female teachers regarding Leadership behavior of principals 

Table # 4.21 
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ANOVA showing the mean difference between the perception of Head of the department, 

Male teachers and Female teachers regarding Leadership behavior of principals 

 

Category  N Mean Std. Deviation df F Sig.  

Head of the Department 30 3.3811 .23512 

(2, 1031) 13.689 .000 
Male Teachers 905 3.4158 .81279 

Female Teachers 99 3.8616 .87967 

Total 1034 3.4575 .81880 

 

 

Table describes the mean difference between the perceptions of head of the department, male 

teachers, and female teachers regarding Leadership behavior of principals. The results 

displays significantly the responses of head of the department (M= 3.38, SD= .23, n= 30), 

Male Teachers (M= 3.41, SD= .81, n= 905) and female teachers (M=3.86, SD=.81, n= 99) 

were difference of perceptions regarding Leadership behavior of principals. The mean of 

female teachers were greater than mean of male teachers and head of the departments 

F(2,1031)= 13.686, Sig.= .000 < a= 0.05. 

 

Table # 4.22 

Tucky HSD showing the multiple comparison between the head of the department, Male 

teachers and female teachers regarding Leadership behavior at secondary school level.   

(I) Category of the 

respondents 

(J) Category of the 

respondents 

Mean 

Difference (I-

J) 

Std. Error Sig. 95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

Head of the 

Department 

Male Teachers -.03471 .15012 .971 -.3870 .3176 

Female Teachers -.48051
*
 .16859 .012 -.8762 -.0848 
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Male Teachers 

Head of the 

Department 
.03471 .15012 .971 -.3176 .3870 

Female Teachers -.44580
*
 .08563 .000 -.6468 -.2448 

Female Teachers 

Head of the 

Department 
.48051

*
 .16859 .012 .0848 .8762 

Male Teachers .44580
*
 .08563 .000 .2448 .6468 

*. The mean difference is significant at the 0.05 level. 

Table indicates the multiple comparison of between the head of the department, Male 

teachers and female teachers regarding Leadership behavior at secondary school level. The 

results shows that there is no significant difference between head of the department (-.3471) 

with male teachers, while the female teacher is significantly different (-.48051*). The results 

also highlight the significant difference of male teachers with female teachers (-.44580*). The 

results also shows that there is significant differences of female teachers with reference to 

head of the department (.48051*) and male teachers (44580*) in regard leadership behavior at 

secondary school level.  
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CHAPTER 5 

 SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS AND 

RECOMMENDATIONS 

5.1 SUMMARY 

The main purpose of the study was Leadership Behavior of Principals and Attitudes 

of Teachers as related to the Academic Environment in Private Secondary Schools of District 

Dera Ismail Khan. The objectives the study were. To probe into the leadership behavior of 

private secondary school principals in district Dera Ismail Khan. To determine the attitudes of 

teachers of private secondary schools in district Dera Ismail Khan. To explore the academic 

environment of students of private secondary schools in district Dera Ismail Khan. To 

identify the impact of leadership behavior of principals on the academic environment of 

private schools in District Dera Ismail Khan. To know about the impact of attitudes of 

teachers on the academic environment of private secondary schools in District Dera Ismail 

Khan. To identify the relationship of leadership behavior of principals with job related 

attitudes of the teachers. The main hypothesis of the study were HA1: Private secondary 

school principal(s) posses  effective leadership behavior. HA2: Private school teachers 
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possess positive attitudes toward teaching. HA3: Private school students have the conducive 

academic environment in their schools. HA4: Effective leadership of principals does not lead 

towards a suitable academic environment in private schools of District Dera Ismail Khan. 

HA5: Positive attitudes of teachers may contribute in inculcating better academic 

environment in private schools of District Dera Ismail Khan. HA6: There is a significant 

relationship between leadership behavior of principals and job related attitude of teachers in 

private schools of District Dera Ismail Khan.  

On the other hand, in respect of an instrument of the study the standardized and 

marketed instrument to collect the data regarding the Leadership Behavior of Principals and 

Attitudes of Teachers as related to the Academic Environment in Private Secondary Schools 

of District Dera Ismail Khan was the limitation of the researcher however the researcher 

made-up its own questionnaire according the environment of the vicinity where the data 

being collected.  The questionnaire was validated and make reliable this self-made 

questionnaire through experts.  The scope of the study was private Secondary Schools of 

District Dera Ismail Khan and the results not generalize on the other districts of Khyber 

Pakhtunkhwa. Due to official limitations the researcher contacted limited members of the 

population. Application of appropriate statistical techniques to analyze the data was the 

limitation of the researcher, however hired expert analyst for the application of statistical 

techniques in the testing of hypothesis in chapter four “presentation and analysis of the data” 

for expert suggestion and guidance. The researcher entertained only two independent variable 

“Leadership behavior and Attitude of teachers” and one dependent variable “Academic 

achievement” which were found missing links in the literature with special reference to 

Pakistani environment. The nature of the study was descriptive, Cross Sectional and 

normative survey metSchool heads   was used to collect the data from the respondents.  
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In the same way in respect of the subjects of the study all the Schools heads and 

teachers working in Private Secondary Schools of District Dera Ismail khan under BISE Dera 

Ismail Khan was the targeted population of the study. Total private Secondary schools were 

147, similarly, total head of the department of private secondary schools were 147, in the 

same way total male teachers in theses private Secondary schools were 950, similarly, total 

female teachers in private Secondary school were 520 and total teachers in private secondary 

school were 1470. The total population of the study was 147 + 950 + 520 = 1617.  

Due to time limitations, officials regularities and financial limitations it was very 

difficult for the researcher to collect data from all the teachers and head. To overcome this 

difficulty the researcher got help from the suggestions of Gay (1987) about sampling and  by 

applying simple random sampling technique the researcher took 30 Heads (20% 147) 190 

Male teachers (20% of 950) and 104 female teachers (20% of 520) from all the private 

secondary schools of District Dera Ismail Khan. The sample of the whole population was 324 

(20% of 1617).  

The present research focuses on the Leadership behavior of Principals and attitudes of 

teachers toward teaching as related to the academic environment in private secondary schools 

of district Dera Ismail Khan. There are three main variables leadership behavior, attitudes of 

teachers and academic environment. Therefore researcher developed three questionnaires, 

one for each variable. The 5-point Likert scale having the options Strongly Agree, Agree, 

Undecided, Strongly Disagree, and Disagree were entertained to get their desirable response 

against the each statement. The codes of the options were SA, A, UD, DA, and SDA 

respectively. The weight of the options was (5, 4, 3, 2, 1) respectively.  

Furthermore, the instrumentation process very technical and time consuming as 

discussed above that the researcher used three questionnaires to collect the data from the 
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respondents in this regard the items of the questionnaires were arranged and made-up from 

literature review and valuable guidance of the research supervisor. With reference to the 

academic environment questionnaire there were total 65 items in the questionnaire after the 

validation and reliability of the questionnaire there were 53 items remain in academic 

environment questionnaire the division of valid and reliable items in the sub portions were 

classroom environment questionnaire (14 valid and reliable items), Organizational 

environment (15 valid and reliable items), Disciplinary environment (16 valid and reliable 

items) and social environment (8 valid and reliable items). The researcher used content and 

face validity and Cronbach’s alpha reliability metSchool heads   to measure the validity and 

reliability of the classroom environment questionnaire. The Cronbach’s alpha reliability for 

classroom environment questionnaire appeared as .987. As well as with a connection to the 

second questionnaire Attitude of Teacher towards Teaching there were total 60 items were in 

initial draft the questionnaire which was sent to the 40 experts of the field (See Appendix D), 

content and face validity and Cronbach’s alpha reliability was measured the Cronbach’s alpha 

appeared as .786 and 10 items were deleted after the validation and reliability process. The 

total items remain in the final draft were 50. The sub portion of the questionnaires was 

teaching profession (32 valid and reliable items), human relation (8 valid and reliable items) 

and Classroom management (10 valid and reliable items). Leadership behavior of principals 

Questionnaire had 70 items in initial draft having no sub portions after the validity and 

reliability process total 10 items were and deleted and 60 valid and reliable items were 

remained in the final draft. The Cronbach’s Alpha reliability for leadership behavior of 

principal’s appeared as .764.  After the completion of validity and reliability of the 

questionnaires the researcher focused upon the ethical consideration of data collection, in this 

respect first of all the researcher got permission from the parent department to collect the data 

form all Secondary school (See appendix E) the researcher also got volunteer consents form 
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the respondents and took them in the confidence about their confidentiality, privacy and 

secrecy (See Appendix F “Consents Performa) after that the researcher took permission from 

the principals of secondary schools where the data being collected (See Appendix G).  

Furthermore after fulfil the all ethical consideration the researcher took final draft of 

the questionnaire to the respondents and gave them one week to fill the questionnaire the 

researcher put their maximum efforts to collect the questionnaire after the completion of the 

course of work. The return ratio of the questionnaire was 100% because the population of the 

study was very thoughtful and responsible.  The researcher putted this collected data into the 

SPSS (Version-24) for further process in data analysis. The researcher divided this data 

analysis portion into three different portions for the better understanding of readers. Section 

A and B deals with the responses and frequencies of the sample the frequencies, percentages 

was used to analyze the in data in section A and Section B the B section elaborates that where 

the majority group stand on the specific options of the scale. The section C deals with the 

application of inferential statistics to test the null hypotheses. The researcher used different 

statistical techniques to test the hypothesis that is one sample t-test, independent sample t-

test, single factor analysis of variance (ANOVA), simple linear regression, multiple 

regression and Pearson’s Correlation coefficients. The alpha level for t-test and ANOVA was 

0.05 and for regression and Pearson’s Correlation coefficients the alpha level was 0.01. In 

result of completion of data analysis following results appears.  

5.2 FINDINGS  

Following were the major findings of this investigation: 

5.2.1 Findings concerning HA1: Private secondary school principal(s) posses  effective 

leadership behavior.  
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The researcher found that the results of One-Sample t-test represented that respondent 

agreed that Private secondary school principals’ posses  effective leadership behavior. The 

hypothesis that Private secondary school principals’ posses  effective leadership behavior is 

accepted (See Table 4.9). 

5.2.2 Findings concerning HA2: Private school teachers possess positive attitudes toward 

teaching.  

The researcher found that the private secondary school teachers possess positive 

attitudes toward teaching. Hence the hypothesis that Private school teachers possess positive 

attitudes toward teaching is accepted (See Table 4.10). 

5.2.3 Findings concerning HA3: Private school students have the conducive academic 

environment in their schools.  

The researcher found that Private school students have the conducive academic environment 

in their schools (p < .05). Hence the researcher concluded that the hypothesis that Private 

school students have the conducive academic environment in their schools is hereby accepted 

(See Table 4.11). 

5.2.4 Findings concerning HA4: Effective leadership of principals leads towards a 

suitable academic environment in private schools of District Dera Ismail Khan. 

The researcher found that effective leadership of principals leads towards a suitable academic 

environment in private schools (p < .05). The researcher also assumed that if one unit 

increase in independent variable (effective leadership of Principal) than .314 unit increase in 

dependent variable (suitable academic environment) In addition, the result also indicates the 

collective responses of respondents F (118.976). Hence, the hypothesis HA4: Effective 
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leadership of principals lead towards a suitable academic environment in private schools of 

District Dera Ismail Khan is hereby accepted (See Table 4.12) 

5.2.5 Findings concerning HA5: Positive attitudes of teachers may contribute in 

inculcating better academic environment in private schools of District Dera Ismail 

Khan.  

The researcher found that positive attitudes of teachers may contribute in inculcating 

better academic environment in private schools. The researcher found that if one unit increase 

in positive attitudes of teachers than .466 unit increase in dependent variable (academic 

environment). In addition, the result also indicates the collective responses of respondents F 

(250.128). Hence, the hypothesis HA5: Positive attitudes of teachers may contribute in 

inculcating better academic environment in private schools of District Dera Ismail Khan is 

here by accepted (See Table 4.13). 

5.2.5 Findings concerning HA6: There is a significant relationship between leadership 

behavior of principals and job related attitude of teachers in private schools of District 

Dera Ismail Khan. 

The researcher found that leadership behavior of the principals and attitude of the 

teacher towards teaching is highly correlated (p < .01). The result of Pearson’s correlation 

indicates the positive direction and strongly strength r
2 

=
 
.659 (66%) , while the  Hence the 

hypothesis HA6: There is a significant relationship between leadership behavior of principals 

and job related attitude of teachers in private schools of District Dera Ismail Khan is hereby 

accepted (See Table 4.14).  

5.2.6 Findings regarding demographic variables 

The researcher reached at the fact the rural and urban respondents respond same 

against the classroom environment questionnaire. However the researcher concluded that 
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there is no significant difference between rural and urban respondents in a classroom 

environment. The results of organizational environment of rural and urban respondents It 

indicates that there are no significant differences in the responses of urban and rural 

population in regard of organizational environments. The results of Disciplinary Environment 

of rural and urban respondents show that there are no significant differences in the responses 

of urban and rural population in regard of Disciplinary Environment. The results of Social 

Environment of rural and urban respondents such as displays that there are no significant 

differences in the responses of urban and rural population in respect of Social Environment. 

The results of academic Environment of rural and urban respondents exhibits that there are no 

significant differences in the responses of urban and rural population in respect of academic 

Environment. The result  shows the mean difference between the responses of rural and urban 

respondents in respect in Leadership behavior of principals. The researcher found that there is 

no significant difference between rural and urban respondents in Leadership behavior of 

principals. 

The researcher found that there is no significant difference between rural and urban 

respondents in the teaching profession. The results depict the responses of sample in respect 

of human relation. The researcher concluded that there is no significant difference between 

rural and urban respondents in human relation. The researcher found that there is no 

significant difference between rural and urban respondents in classroom management the 

researcher found that there is no significant difference between rural and urban respondents 

in the Attitude of Teacher towards Teaching. 

The researcher found that there is no significant difference between rural and urban 

respondents in Leadership behavior of the principals at private secondary schools of District 

Dera Ismail Khan.  
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In respect of mean difference between the perceptions of the head of the department, 

male teachers, and female teachers regarding the academic environment at secondary school 

level. The researcher found that significantly head of the department, Male Teachers and 

female teachers were difference of perceptions regarding the class environment at secondary 

school level the mean of the female teachers were greater the mean of male teachers and head 

of the departments. The researcher also observed that significantly the responses of the head 

of the department, Male Teachers and female teachers were difference of perceptions 

regarding the organizational environment at secondary school level. The mean of the female 

teachers were greater than Mean of male teachers and head of the departments. The 

researcher found that significantly the responses of the head of the department, Male 

Teachers and female teachers (M=3.94, were difference of perceptions regarding the 

disciplinary environment at secondary school level. The mean of the female teachers were 

greater than Mean of male teachers and head of the departments.  

The researcher found that significantly the responses of the head of the department, 

Male Teachers and female teachers were difference of perceptions regarding the academic 

environment at secondary school level. The mean of the female teachers were greater than 

Mean of male teachers and head of the departments.   

In respect of mean difference between the perceptions of the head of the department, 

male teachers, and female teachers regarding teacher’s attitude towards teaching at secondary 

school level. The researcher found that significantly the responses of the head of the 

department, Male Teachers and female teachers were difference of perceptions regarding 

Teaching as a profession at secondary school level. The mean of the female teachers were 

greater than Mean of male teachers and head of the departments. The researcher found that 

significantly the responses of the head of the department, Male Teachers and female teachers 
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were difference of perceptions regarding the Human Relations at secondary school level. The 

mean of the female teachers were greater than Mean of male teachers and head of the 

departments.  

The researcher reached at the fact that significantly the responses of the head of the 

department, Male Teachers and female teachers were difference of perceptions regarding 

Classroom Management at secondary school level. The mean of the female teachers were 

greater than Mean of male teachers and head of the departments. The researcher assumed that 

significantly the responses of the head of the department, Male Teachers and female teachers 

were difference of perceptions regarding Attitude of Teachers towards Teaching at secondary 

school level. The mean of the female teachers were greater than Mean of male teachers and 

head of the departments.  

In respect of mean difference between the perceptions of the head of the department, 

male teachers, and female teachers regarding Leadership behavior of principals. The 

researcher assumed that significantly the responses of the head of the department, Male 

Teachers and female teachers were difference of perceptions regarding Leadership behavior 

of principals. The mean of the female teachers were greater than Mean of male teachers and 

head of the departments.  

5.3 DISCUSSION   

The main purpose of the discussion section is to in link and inline the results of study in hand 

with the findings of previous studies (Hussian, 2014). The researcher also needs to write the 

reasons behind the results of the study in hand in this section. Multiple relationship of 

variables, effect and differences were evaluated in the shape of hypotheses testing the 

researcher reached at the fact that Private secondary school principals’ posses  effective 

leadership behavior and the effect of leadership of principals upon academic environment in 
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private schools The principal acts as the real leader of the group and rules in the plied 

manners. The respondents respond that the principal gives appropriate time to the group 

member for listening and observing. The Principal as a leader assess the quality of teachers’ 

work and after the observation of mistakes and errors gives advance notice of change. The 

principals expresses in a way not to be interrogated. In the same way the principals in 

selected private secondary school refuse to explain his/her actions, keeps the group informed, 

acts without consulting the group, backs up the members in their actions, and emphasizes the 

meeting of deadlines. The same types of results are reported by  Mehdinezhad and Sardarzahi 

(2016) which investigated the Leadership Behaviors and Its Relation with Principals’ 

Management Experience . The results are also supported by the study of Avci (2016) which 

shows that citizen behavior and leadership are strongly correlated. The Literature shows that 

the Rahman (2017) in his article also described the characteristics of a leader, which support 

the findings of the present study. These characteristics are summed up as : 

1. An effective principal must be a visionary 

2. An effective principal must exhibit leadership qualities. 

3.  A principal must be an excellent listener.  

4. An effective principal must be fair and consistent. 

5. An effective principal must be a bridge builder 

In the same way the researcher found that private school teachers possess positive 

attitudes toward teaching. The effect of teacher’s attitude upon the academic environment in 

private schools at District Dera Ismail Khan was significant (P < .05). The researcher has 

tried to explore in depth information about the attitude of teachers towards teaching in private 

secondary schools since, the majority of the respondents respond that they like their teaching 
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profession very much and happy with Job. The respond that how they feel about teaching as a 

profession and express that teaching is considered as a noble profession, teaching is an 

interesting job, teachers avail many holidays, teachers get respect from the students, teaching 

is less attractive profession, society respect the teachers, teachers are the nobles of the 

society, teaching is an easy and relaxed profession, I will advise others to become a teachers,, 

teaching profession makes a person productive, mostly mediocre join teaching profession, 

teaching professional works for the service of mankind, teachers are the ideals of the society, 

teachers gain respect in reward, the role of teachers is central in the society, teaching 

profession is the service of the nation, the expenditure on teaching must be increased, the 

government should focus on teaching profession, I don’t feel fatigue in teaching, I enjoy the 

classroom teaching, I enjoy the teaching after the school time, teaching is a real fun, I teach 

with great zeal and zest, teaching gives me motivation, Teaching gives me pleasure, Teaching 

others is really a hectic job, The salary of teachers remain always low, Teachers have no 

regard in the society, I am interested in fair marking and I feel pleasure when my students are 

selected for attractive jobs. The above results are backed up by the study of Gourneau (2005) 

which reported that following five are the attitudes and actions: 

1. The kindness of teacher and his carring attitude 

2. Taking the responsibility 

3. The sincerity with his colleagues and students 

4. The motivation of the students 

5. The inculcating the creativity in the pupils 
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The results of the present investigation are also backed by the study of Ualesi 

(2018) which reported attitude is positively correlated. Aalderen-Smeets et al.’s 

(2012) framework, study also reported the positive attitude. 

The researcher also observed in respect of the teacher’s human relationship the 

researcher observed that the teachers enjoy the meetings of the teachers and participate 

actively, they have good relations with fellow teachers, and take participation in games as 

well as the teacher take participation in sports, have good relations with the Head, have good 

relations with the students, have healthy relations with the social members and most of the 

teacher members of parent teachers counseling’s.  

The researcher reached at the fact regarding the teachers attitude towards classroom 

management in their vicinity that teachers respond that I really enjoy when my students ask 

questions, I enjoy when I have proper preparation of the class, I am regular in the classroom, 

I try to maintain Discipline in the classroom, I follow the rules regulations of the classroom, I 

give the homework to the students, I check the homework of the students regularly, I make 

the seating arrangement in the classroom flexible, I decorate the classroom with the help of 

students and I maintain the attendance register of the students.  

The researcher found that Academic Environment of private secondary school was 

found conducive since, Classroom environment is conducive during teaching, Teachers gives 

individual attention to the students, Teacher listen to the students questions carefully, Teacher 

answer the student questions sympathetically, Teacher responds to helps the students in 

completion of assignments, Teacher gives the homework to the students, teacher treats every 

student fairly, Teacher’s rules for class behavior are fair. As well as the responses of the 

respondents indicates that Teacher starts class on time, Teacher explains the things in an 

understandable manner, Teacher teaches the students with zeal and devotion, Teacher keeps 
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eye contact with the students, Teachers check the homework of the students, and Sometimes 

teacher creates the humor in the class. in the same way the researcher found in respect of 

organizational environment coping strategies are used for aggressive behavior of the students, 

student problems are solved in the school, teachers respect the students in the school, teachers 

help the students when they face learning difficulty, the teachers provide guidance and 

counselling in the school, teachers Guide during misbehavior of the students, teaching 

facilities are available in the school, the Library facility is available, the basic health unit is 

available in the school, the Grounds are available in the school for games, the Mosque is 

available in the school, the healthy cafeteria/canteen facility is available in the school. The 

researcher also observed during the data analysis that the Classrooms are airy, the lighting 

facility is available in the school and the Computer laboratory is available in the school.  

The researcher found that the disciplinary environment was satisfactory at the private 

secondary schools. Since, teachers maintain discipline in the school, students obey the rules 

of the school, the rules and regulations are followed with zeal and zest, the positive behaviors 

are rewarded, school uses Use Time Out (Time Away to calm down) for aggressive behavior, 

teachers Warn or threaten to send child out of classroom if s/he doesn’t behave, teachers 

Ignore misbehavior that is non-disruptive to class, teachers call parents during misconduct of 

the children’s, students are Warned for consequences for misbehavior, school uses clear 

classroom discipline plan and hierarchy, the children’s are Sent home for aggressive or 

destructive misbehavior, teachers parents meeting are conducted for improvement in students 

behavior, positive behavior is awarded by the school, school uses self-regulation strategies 

for students, school Teach children anger management strategies, sometimes disruptive 

behavior of the students is ignored by the teachers.  
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During the presentation of the data the researcher analyzed that Social Environment of 

the private school was up to mark. Since, students help each other in the classroom, there is 

cooperative environment between the teachers and students, positive human relations exist 

among the teachers, school Hold extra parent conferences for particular problems, school 

sends letters to parents about their students, the community members are invited to visit the 

school from to time, the school has good relations with high officials and the school promotes 

a healthy environment in the school.  

The researcher assumed that positive attitudes of teachers may contribute in 

inculcating better academic environment in private schools of District Dera Ismail Khan. The 

results of the study are supported by the study of  Lesniewski (2003). The researcher found 

that there is a significant relationship between leadership behavior of principals and job 

related attitude of teachers in private schools of District Dera Ismail Khan. These results are 

supported by the study of Rejas, Emilio, Juan (2006). The study is also in line with the study 

conducted by (Lai, Luen, Chai & Ling , 2014) who, led an investigation of the impacts of  

principals‟ leadership styles on instructor attitude towards teaching. The example involved 

240 instructors from 19 performing schools in the territory of Perak, Malaysia. By utilizing a 

settled elective survey the information was gathered from the instructors. The agents 

announced that transformational leadership style was the most powerful leadership style 

affecting the attitude towards the positive direction.  

The results of the present study are backed by the study of Cohen (2015) which 

demonstrated that there were three Laissez-Faire, transformational and transactional styles 

(Bass & Avolio, 1997). The investigation of Chenon (2017) found no difference in teaching 

of public and private. 
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5.4 CONCLUSIONS  

The main purpose of the study was Leadership Behavior of Principals and Attitudes 

of Teachers as related to the Academic Environment in Private Secondary Schools of District 

Dera Ismail Khan. The objectives the study were. To probe into the leadership behavior of 

private secondary school principals in district Dera Ismail Khan. To determine the attitudes of 

teachers of private secondary schools in district Dera Ismail Khan. To explore the academic 

environment of students of private secondary schools in district Dera Ismail Khan. To 

identify the impact of leadership behavior of principals on the academic environment of 

private schools in District Dera Ismail Khan. To know about the impact of attitudes of 

teachers on the academic environment of private secondary schools in District Dera Ismail 

Khan. To identify the relationship of leadership behavior of principals with job related 

attitudes of the teachers. The independent variable of the study was leadership behavior or 

SCHOOL HEADS   and teacher’s attitude towards teaching and dependent variable was the 

academic environment of private secondary schools district Dera Ismail Khan. On the basis 

of findings and discussion the researcher assumed private secondary school principal(s) 

posses  effective leadership behavior. The researcher concluded that private school teachers 

possess positive attitudes toward teaching. The researcher also concluded that private school 

students have the conducive academic environment in their schools as well as Effective 

leadership of principals lead towards a suitable academic environment in private schools of 

District Dera Ismail Khan. The researcher reached at the fact that positive attitudes of 

teachers may contribute in inculcating better academic environment in private schools of 

District Dera Ismail Khan. The researcher also concluded that is a significant relationship 

between leadership behavior of principals and job related attitude of teachers in private 



97 

 

 

schools of District Dera Ismail Khan. The researcher concluded that in female private 

secondary schools were significantly different in behavior of heads, teaching attitude towards 

teaching and academic environment. Whereas the behavior of rural and urban heads of the 

respondents were assumed to be same, in the same way the teacher’s attitude towards 

teaching and academic environment of rural and urban private secondary schools were same 

and found no significant difference.    

5.5 RECOMMENDATIONS 

The main purpose of the study was Leadership Behavior of Principals and Attitudes 

of Teachers as related to the Academic Environment in Private Secondary Schools of District 

Dera Ismail Khan. The researcher found that there is a significant effect of leadership 

behavior on the academic environment of private secondary school district Dera Ismail Khan. 

The researcher also assumed that leadership behavior of heads of private secondary school 

highly correlated with the academic environment of private secondary schools. However the 

researcher recommended that  

1. The SCHOOL HEADS  s should earn personal favors for group members and make 

his/her attitudes clear to the group that what he/she wants to do and what he/she wants 

to need, the principals should try out his/her new ideas with  the  group and should act 

the real leader of the group. The principal should find time to listen to group members 

to encourage them and to motivate them towards an effective teaching learning 

environment. The SCHOOL HEADS  s should criticize poor work in polite and 

constructive manners. The principal should speak in a manner not to be questioned to 

make the teaching learning environment conducive. The principal should look out for 

the personal welfare of an individual, group members to prove them that all the 

teachers have equal importance in the organization which leads towards the effective 
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teaching learning process. The principal should assign particular tasks to the each 

member of the group to involve each teacher of the group into the organizational 

environment. The principal should do regular visit to the classes during lectures to 

maintain definite standards of school teacher’s performance and also should keep the 

group informed. The SCHOOL HEADS  s may Treat all group members as his/her 

equals and used them according to their abilities and capabilities.  The principal 

makes sure that his/her part in the organization is understood by group members to 

develop the self-esteem of teachers at secondary school level. The principal should 

support the decisions that people make on their own to develop the self-esteem of 

teachers and make teaching learning process effective.  The government may provide 

innovative teaching facilities and should provide conducive environment for teaching 

learning process.  

2. The researcher found that private school teachers possess positive attitudes toward 

teaching and researcher also observed that teachers attitude towards teaching and 

academic environment of private secondary schools at the District Dera Ismail Khan 

were highly correlated with each other however the researcher recommended that, the 

teacher should pay special attention to teaching learning process and choose their 

teaching as a profession. The teachers should explore new ideas and search innovative 

teaching strategies to make teaching learning process effective. I like teaching 

profession very much. The principal should stimulate the teacher towards teaching. 

The government may provide special bonus for hardworking and successful teachers 

to motivate them towards the teaching learning process. The teachers should make 

human relations strong and should regularly participate in parents, teacher’s meeting, 

the principals may provide an enjoyable environment during parents teachers meeting. 

The teacher should give maximum chances to the students to ask the questions, should 



99 

 

 

properly prepare for the class and should be punctual in the class. The teacher should 

keep a keen eye upon the discipline, regulations, homework’s, and should maintain an 

attendance register of the students make appropriate academic environment.   

3. The researcher found that academic environment of the private secondary schools at 

the District Dera Ismail Khan was conducive and up to the mark. The government, 

teachers and principals put their cumulative efforts to make classroom environment, 

organizational environment, disciplinary environment and social environment 

according to the needs. The owners of the private schools should take an interest in 

teaching learning process rather than just earning.   

Assumptions  

The present study was conducted upon the private secondary schools in future further 

studies may be conducted upon private colleges, private universities and private primary 

schools to investigate the relationships between leadership behavior and academic 

environment. The present study was conducted to investigate the perceptions of teachers and 

principals regarding the phenomena in future further studies may be conducted on student, 

civil servant and other relevant masses get in depth information regarding the phenomena. 

The further studies may be conducted upon the comparisons of leadership behaviors, 

teacher’s attitude towards teaching and academic environment between public and private 

secondary schools. The sample size of the study may be increased to meet the actual findings 

of the study. The preset study was quantitative in nature in future further studies may be 

conducted upon the qualitative metSchool heads  s or mixed metSchool heads  s (literature 

review, interviews, Meta-analysis) to get in-depth and qualitative information regarding the 

phenomena. The present study was conducted in the vicinity of District Dera Ismail Khan, in 
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future further studies may be conducted on provincial level to investigate the problem and 

large area.       
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          Appendix A 

Attitude of Teacher towards Teaching 

Name: __________________________ 
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School: _________________________ 

Gender:   Male  / Female 

Locality: Rural / Urban 

Qualification: a) BA/BSC  b)MA/MSc  C) MPhil/PhD 

Teaching Experience: ____________ years 

Designation: ____________ 

 

SNO Statement SA A U D SD 

Teaching as profession 

1 I like teaching profession very much      

2 I am happy with my Job      

3 Teaching is considered as a noble profession      

4 Teaching is an interesting job      

5 Teachers avail many holidays      

6 Teachers get respect from the students      

7 Teaching is less attractive profession      

8 Society respect the teachers      

9 Teachers are the nobles of the society      
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10 Teaching is an easy and relaxed profession      

11 I will advise others to become a teachers      

12 Teaching profession makes a person productive      

13 Mostly mediocre join teaching profession      

14 Teaching professional works for the service of mankind      

15 Teachers are the ideals of the society      

16 Teachers gain respect in reward      

17 The role of teachers is central in the society      

18 Teaching profession is the service of the nation      

19 The expenditure on teaching must be increased      

20 The government should focus on teaching profession      

21 I don’t feel fatigue in teaching      

22 I enjoy the classroom teaching      

23 I enjoy the teaching after the school time      

24 Teaching is a real fun      

25 I teach with great zeal and zest      

26  Teaching gives me motivation      
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27 Teaching gives me pleasure      

28  Teaching others is really a hectic job      

29 The salary of teachers remain always low      

30 Teachers have no regard in the society      

31 I am interested in fair marking      

32 I feel pleasure when my students are selected for 

attractive jobs 

     

Human Relations 

33 I enjoy the meetings of the teachers and participate 

actively 

     

34 I have good relations with fellow teachers      

35 I take participation in games      

36 I take participation in sports      

37 I have good relations with the Head      

38 I have good relations with the students      

39 I have healthy relations with the social members      

40 I am the member of PTC      

Classroom Management 
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41 I really enjoy when my students ask questions      

42 I enjoy when I have proper preparation of the class      

43 I am regular in the classroom      

44 I try to maintain Discipline in the classroom      

45 I follow the rules regulations of the classroom      

46 I give the homework to the students      

47 I check the homework of the students regularly      

48 I make the seating arrangement in the classroom flexible      

49 I decorate the classroom with the help of students      

50 I maintain the attendance register of the students      

 

 

 

 

 

          Appendix B 

 

Academic Environment Questionnaire 
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Name: _________________________ 

Gender:  Male / Female 

School: ________________________________ 

District: _______________________________ 

 

============================================================ 

 

SNO A) Classroom Environment  SA A U D SD 

1 Classroom environment is conducive during teaching      

2 Teachers gives individual attention to the students      

3 Teacher listen to the students questions carefully      

4 Teacher answer the student questions sympathetically      

5 Teacher responds to helps the students in completion of 

assignments 

     

6 Teacher gives the homework to the students      

7 teacher treats every student fairly      

8 Teacher’s rules for class behavior are fair.      

9 Teacher starts class on time.      

10 Teacher explains the things in an understandable manner      

11 Teacher teaches the students with zeal and devotion      

12 Teacher keeps eye contact with the students      

13  Teachers check the homework of the students      

14 Sometimes teacher creates the humor in the class      

 B) Organizational Environment       

15 Coping strategies are used for aggressive behavior of the 

students 

     

16 The student problems are solved in the school      

17 Teachers respect the students in the school      
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18 Teachers help the students when they face learning difficulty      

19 The teachers provide guidance and counselling in the school      

20 Teachers Guide during misbehavior of the students      

21 Teaching facilities are available in the school      

22 The Library facility is available      

23 The basic health unit is available in the school      

24 The Grounds are available in the school for games      

25 The Mosque is available in the school      

26 The healthy cafeteria/canteen facility is available in the school      

27 The Classrooms are airy      

28 The lighting facility is available in the school      

29 The Computer laboratory is available in the school      

 C) Disciplinary Environment      

30 Teachers maintain discipline in the school      

31 Students obey the rules of the school      

32 The rules and regulations are followed with zeal and zest      

33 The positive behaviors are rewarded      

34 School uses Use Time Out (Time Away to calm down) for 

aggressive behavior 

     

35 Teachers Warn or threaten to send child out of classroom if 

s/he doesn’t behave 

     

36 Teachers Ignore misbehavior that is non-disruptive to class      

37 Teachers call parents during misconduct of the children’s      

38 Students are Warned for consequences for misbehavior       

39 School uses clear classroom discipline plan and hierarchy      

40 The children’s are Sent home for aggressive or destructive 

misbehavior  

     

41 Teachers parents meeting are conducted for improvement in 

students behavior 
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42 positive behavior is awarded by the school      

43 School uses self-regulation strategies for students      

44 School Teach children anger management strategies      

45 Sometimes disruptive behavior of the students is ignored by 

the teachers 

     

 D) Social Environment      

46 Students help each other in the classroom      

47 There is cooperative environment between the teachers and 

students 

     

48 Positive human relations exist among the teachers       

49 School Hold extra parent conferences for particular problems       

50 School sends letters to parents about their students      

51 The community members are invited to visit the school from 

to time 

     

52 The school has good relations with high officials      

53 The school promotes healthy environment in the school      

 
 

 

 

 

 

 

          Appendix C 

Leadership behavior of principals Questionnaire 
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Below is a list of items that may be used to describe the behavior of your principal.  Each 

item describes a specific kind of behavior, but does not ask you to judge whether the behavior 

1s desirable or undesirable.  It simply asks you to describe, as accurately as you can the 

behavior of your principal 

Name: _________________________ 

Gender:  Male / Female 

School: ________________________________ 

District: _______________________________ 

 

DIRECTIONS: 

a. READ each item carefully. 

b. THINK about how frequently the leader engages in the behavior described by the item. 

c. Tick one of the five letters following the item to show the answer you have selected. 

 

1. Earns personal favors  for group  members SA A U D SD 

2. Makes his/her attitudes clear to the group.      

3. 

 

Does little  things  to  make  it  pleasant to  be  a  

member of the  group. 
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4.  Tries out his/her new ideas with  the  group.      

5. Acts as the real leader of the group.      

6. Rules with an iron’ ham.      

7. Finds time to listen to group members.      

8. Criticizes poor work.      

9 Gives advance notice of changes.      

10.   Speaks in  a  manner  not  to be  questioned.      

11.   Looks out  for the   personal welfare of individual  

group   members 

     

12. Assigns group members to   particular tasks.      

I3. Is the spokesperson of the group.      

14. Schedules the work to be done.   '      

15. Maintains definite standards of performance.      

I6. Refuses to explain his/her actions.      

17. Keeps the group informed.      

18. Acts without consulting the group.      

19. Backs up the members in their actions.      

20. Emphasizes the meeting of deadlines.      
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21. Treats all group members as his/her equals.      

22. Encourages the use of uniform procedures.      

23. Gets what he/she asks from his/her superiors.      

24. Is willing to make changes.      

25.  Makes sure that his/her  part in the organization  is 

understood by group  members. 

     

26. Is friendly and approachable.      

27.   Asks  that group members  follow  standard rules  

and  regulations 

     

28. Fails to take necessary action.      

29.   Makes group members feel at ease when talking 

with them. 

     

30. Let’s group members know what is expected of 

them. 

     

31. Speaks as the representative of the group.      

32. Puts  suggestions  made by  the group into 

operation 

     

33.  Sees to it that group members are working up to 

capacity. 
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34.   Let’s other people take away his/her leadership in 

the group. 

     

35.   Gets his/her superiors to act for the welfare of the 

group members. 

     

36.   Gets group approval in important matters before 

going ahead. 

     

37.   Sees to it that the work of group members is 

coordinated. 

     

38. Keeps the group  working  together as a  team      

39 Sets a personal example of what he/she expects 

from  others 

     

40 Talks about future trends that will influence how 

our work gets done 

     

41 Seeks out challenging opportunities that test 

his/her own skills and abilities.  

     

42 Develops cooperative relationships among the 

people he/she works with. 

     

43 Praises people for a job well done.      

44 Describes a compelling image of what our future 

could be like 
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45 Challenges people to try out new and innovative 

ways to do their work. 

     

46 Actively listens to diverse points of view.      

47 Makes it a point to let people know about his/her 

confidence in their abilities. 

     

48 Follows through on promises and commitments 

he/she makes 

     

49 Appeals to others to share an exciting dream of 

the future. 

     

50 Searches outside the formal boundaries of his/her 

organization for innovative ways to improve what 

we do 

     

51 Treats other with dignity and respect.      

52 Makes sure that people are creatively rewarded for 

their contributions to the success of  School 

     

53 Asks for feedback on how his/her actions affect 

other people’s performance 

     

54 Builds consensus around a common set of values 

for running our School 

     

55 Supports the decisions that people make on their      
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own. 

56 Gives peoples a great deal of freedom and choice 

in deciding how to do their work. 

     

57 Finds ways to celebrate accomplishments      

58 Is clear about his/her philosophy of leadership      

59 Experiments and takes risks, even when there is a 

chance of failure. 

     

60 Ensures that people grow in their jobs by learning 

new skills and developing themselves. 

     

. 

 

 

 

 

 


