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ABSTRACT 

Quality education is the most important and considered as a pivot for progress to 

uplift the lives of a nation. Quality education may be considered as main source of 

satisfaction for teachers and students. The success of the educational institutions relies 

not only on quality education but also on the satisfaction of teachers and students also. 

The objective of the study was to assess the perceptions of teachers and students 

regarding quality education, teacher satisfaction and student satisfaction, the 

relationship between quality education and teacher satisfaction, quality education and 

student satisfaction, difference regarding demographic variables and difference in 

response by students and teachers regarding quality education at college level in 

Lahore division. The study was descriptive in nature. Correlational research design 

was used. All the teachers and students from 80 government degree colleges of 

Lahore division were the population of this study. By using simple random sampling 

technique 400 teachers and 4000 students from the 40 government degree colleges 

(50% of the colleges) were selected as sample by adopting lottery method. 

Appropriate statistical analysis techniques were used on the collected data. 

Descriptive statistics, Pearson Product Moment Correlation Co-efficient were used for 

quality education, teacher satisfaction and student satisfaction. One-way ANOVA and 

independent sample t-test were used to find the difference between demographic 

variables. Self-constructed questionnaires for teachers and students “Quality 

Education Assessment Scale”, “Student Satisfaction Assessment Scale” and 

standardized questionnaire “Teachers’ Job Satisfaction Assessment Scale” were the 

instruments of the study.  Collected data were organized and analyzed by using the 

above mentioned quantitative techniques. It is found that quality education existed in 

colleges according to teachers and students. Teachers and students were satisfied. 

There was found moderate significant positive correlation between quality education 

and teacher satisfaction, quality education and student satisfaction. 

Keywords: Quality Education, Teacher Satisfaction, Student Satisfaction 
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CHAPTER I 

INTRODUCTION 

Quality education is the pivot for the progress of a country and to uplift the 

living standards of the people. Each country makes effort to produce high quality 

human beings and professionals for every walk of life (Madani, 2019). Quality in 

education is the basic goal of every institution in Pakistan; as they tried to meet the 

expectations and demands of all the stakeholders of education especially students and 

teachers. Quality education may be considered as a main source of satisfaction for 

teachers and students. The success of these institutions relies not only on quality 

education but also on the satisfaction of teachers and students also (Skapinaki & 

Salamoura, 2020). To improve quality in education, some measures are to be taken to 

assess the teachers and students performance and it is a fact that teachers and students 

performance is based on their satisfaction. 

Progress of a nation depends upon education because it plays a significant role 

in the progress of a country in the world; developed countries make good educational 

policies to participate in the service of the country. Keeping in mind the importance of 

education, standards for quality education should be there to accredit the colleges to 

judge the eligibility for giving education to the students. In this regard, in Pakistan the 

Higher Education Commission (HEC) gave guidelines for Higher Education 

Institutions (HEIs) to attain the desired aim and objectives of Higher Education 

Commission (HEC, 2011). 

HEC gave guidelines to HEIs (Higher Education Institutions) to work towards 

achieving the desired aims and objectives of HEC to improve the quality of education 

and efficacy. The major goal is to improve the educational quality and to uplift the 

standards of colleges through quality of teaching to fulfill the need of the country. To 
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ensure the raising quality of colleges to achieve excellence, quality and effectiveness 

in work through continuous improvement, the Higher Education Commission took 

initiative to improve the quality of education and the standards of colleges by 

developing the Minimum Quality Standards (MQS). These standards are to assess the 

academic affairs and physical infrastructure of these colleges. Total nine standards are 

articulated and every standard equally important as they express specific dimension in 

improving the quality of education in colleges (HEC, 2011).  

Pascarella and Terenzini (2006) said that it is a fact that colleges are 

considered nurseries to bring up the upcoming generations educationally and provide 

them a chance to set environment for the development of the nation and country. 

Thus, for the purpose to have a better nation, useful citizen are to be produced from 

these colleges. The colleges are supposed to provide supportive and conducive quality 

education to the students to gain success in their practical and real life for upcoming 

days (Pascarella & Terenzini, 2006). It is the obligation for every Muslim woman and 

man to acquire knowledge irrespective of their sex, so it is imperative for the colleges 

to disseminate and transfer the knowledge to their students. 

Improving teacher satisfaction raises institution profits and facilitates 

(Dubrovski, 2001). Previous studies have suggested that teachers are the greatest 

assets of an organization and that satisfied teachers must satisfy students’ 

requirements (Nebeker, Busso, Werenfel, Diallo, Czekajewski, & Ferdman, 2001).  

When teachers are satisfied it influences the institutional performance as much as 

student satisfaction. Teachers play an important role for the betterment of institutions 

and students’ welfare. They are ready to satisfy the working environment and to 

cooperate with the organization to achieve the set targets and goals. In educational 

institutions teachers are the employees and teaching quality may be achieved by 
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teacher satisfaction through working environment. Therefore, it is the dire need of the 

community to provide good working condition and to fulfill the teachers’ requirement 

for gaining the outstanding research work extra ordinary performance while teaching. 

According to the Comm and Mathaisel (2000), in most of the educational researches, 

the students are considered as customers. Researchers evaluated the satisfaction and 

dissatisfaction level of students with the study programmes while not considering the 

work satisfaction of teachers. Ward and Slone (1998) stated that there are several 

studies based on teacher satisfaction but few are conducted on university teachers and 

on academics in general. Oshagbemi (1997) said that satisfaction of a teacher is as 

much as important as satisfaction of a student. In higher educational institutions, 

researches have been proved that now quality has to be begun considering the 

academic satisfaction (Comm & Mathaisel, 2003). 

It is mandatory to assess the quality of education continuously that directly 

affects the students’ performance because they are considered as consumers as well as 

customers of education. Students are not only the customers but also they are the 

product of educational institutions. The perspectives of students on various features of 

higher education encounters need aid to detect the standard of education. Standards of 

education empower those administration supplier and also different stake holders to 

do evaluation on features and traits in specific institutions. (Hill, Lomas, & 

Macgregor, 2003).  

The investigation lays out the idea about the vital traits of service. And what 

components separate administration from material good. It may be essential to 

provide higher education as service, Also furthermore; it must make understand that 

the administration given by college expands academic education. (Sautar & McNeil, 

1996). Giving careful consideration of the consumers’ necessity is a vital lead of 
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giving administrations to serve. The customers incorporate the students, teachers, 

government, general population and the business commercial enterprises furthermore 

group at large 

As learners are viewed as key stakeholders in school setting, it is fundamental 

to recognize their recognitions viewing school benefits and services presented to 

them. In this regard Minimum Quality Standards (MQS) are considered for subsidiary 

colleges to guarantee their accreditation. Likewise the encountered academic issue by 

HEC that it should be the focal point to improve the nature of the instruction instead 

of amount. 

Student satisfaction related literature uncovers a developing core of 

information (Yi, 1990). As a vital particular idea of student satisfaction receives 

enormous considerations. Viewing its meaning and estimation, Yi (1990) cites three 

noted perspectives (Hunt, 1977; Oliver, 1981; Tse & Wilton, 1988) demonstrating 

fulfillment is a post consumption assessment of a product/service that happens at the 

termination of a mental transform. Recognition from claiming how product/service 

qualities perform will be not sufficient, customers’ necessity to structure a judgment 

in light of a correlation standard (Yi, 1990). Additionally, fulfillment extents on a 

continuum form discontentment to contentment since few investigations consider and 

test two components of contentment and discontentment (Yi, 1990). He finishes up 

that an exact meaning stays a paramount point. The first mode is a developing 

recollection of a metaphysical and estimation refinement between customer 

satisfaction and personal satisfaction. Oliver (I997) and Anderson, Fornell, and 

Lehmann (1994) each recommended a few theoretical contrasts between quality and 

satisfaction; however each person’s consideration is pertinent for this study. One 

distinction may be that quality is considered as product/service particular while 
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quality factors are the base of satisfaction and outside factors that are not under the 

control of management (Oliver, 1997).  

In educational context, poor qualities of facilities provided in classroom may 

influence the student satisfaction and instructor may have few resources or 

opportunities to change the environment. There is another point that quality is 

something that is the perception of present. On the other hand, satisfaction is based on 

present and past experiences and outcomes (Anderson, Fomell, & Lehmann, 1994). 

According to this study students evaluated the teaching quality what they were 

receiving at that time but their satisfaction considered also the future consequences 

and results. For instance, students may include characteristics about how well the 

course prepared them when employed to create efficient marketing choices. In this 

regard another trend is that student or customer satisfaction is measured after their 

one-time experience (e.g. after attending first class at institute, they are asked to share 

their feedback or experience) or after number of experiences (e.g. cumulative 

satisfaction that is taken after a course studied or programme) with services or 

products (Fomell, 1992; Boulding, Kalra, Staelin, & Zeithaml, 1993). The first 

feedback or review right after the experience offers diagnostic information regarding 

this specific service or product. 

The study on quality education is a fashion in Pakistan as well as in many 

other countries. A study was conducted to investigate the quality of education at 

intermediate level by Shehzad (2007). Guolla (1999) researched to find out 

relationship between quality of education and student satisfaction. Anton 2010 

conducted a research on the analysis about student satisfaction in higher education 

context. Yee, Yeung, and Cheng (2008) worked on effect of teacher satisfaction on 

quality. Another study is found on employee job satisfaction and higher education 
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service quality by Dargenidou (2009). Compared to that on customer satisfaction, the 

literature on employee satisfaction continues immature. Employee satisfaction studies, 

especially on employee satisfaction in the education industry, therefore still involve 

research (Comm & Mathaisel, 2000).The researcher found the gap that there is no 

research to find the relationship between quality education and teacher and student 

satisfaction respectively at college level in Lahore division. Past researches cater the 

school level, inter level and university level of education. Quality education, teacher 

satisfaction and student satisfaction at college level in Lahore division is not 

addressed by any researcher. Educational institutions chain is school, college and then 

university level. Without focusing at college level this chain remains incomplete. 

College level links the school level education to the university level education, which 

is the reason for researcher to select this topic to conduct this research to fill this gap. 

Statement of the Problem   

Quality is an important element of education but in current scenario quality 

education is facing some problems. Those students who do not continue their 

education after college education, they do not meet the demands of the society 

because of the poor quality of education and they become a burden on society. There 

are complaints from stake holders, teachers, parents and students about the poor 

quality of work at college level. Teacher satisfaction and student satisfaction are also 

the key factors that bring the quality on top. Teacher satisfaction is the main key 

towards the success of quality education. Teacher satisfaction is tied to the student 

satisfaction and quality education. One reason of poor quality revealed in literature is 

the poor satisfaction at the level of teachers and students. Higher education is 

essentially market driven. On one hand higher education should focus on knowledge 

building (research), and on the other hand it needs to develop students’ skill to 
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improve their chances for economic utility. Research has been done to measure 

teacher satisfaction and student satisfaction regarding quality of schools and 

university education. Fewer researches are available reporting stakeholders’ 

perception regarding minimum quality standards for affiliated colleges developed by 

HEC.  

Anton (2010) conducted research on student satisfaction analysis in the 

context of higher education. The effect of teacher satisfaction on quality was 

investigated by Yee, Yeung and Cheng (2008). Another research by Dargenidou 

(2009) on employee job satisfaction and efficiency of higher education service is 

found. The literature on employee satisfaction remains inexperienced relative to that 

on customer experience. Therefore, employee satisfaction studies, especially on 

employee satisfaction in the education sector, still include research (Comm & 

Mathaisel, 2000). The primary object of another research conducted by Pedro, 

Mendes, and Lourenco (2018) was to study the Perceived Quality (PQ) relationship 

with satisfaction in higher education and, in particular, to decide whether these 

variables could vary between groups of students who have been exposed to similar 

ways in teaching. A research conducted by Napitupulu, Rahim, Abdullah, Setiawan, 

Abdillah, Ahmar, and Pranolo (2018) aims to examine the degree to which student 

satisfaction is influenced by the quality of services. The findings indicated a 

difference between the participants' perceptions and expectations provide a negative 

value for each element. 

The school level, inter-level and university level of schooling are addressed by 

previous studies. No researcher in the Lahore division deals with quality education, 

teacher satisfaction and student satisfaction at college level. The chain of educational 

institutions is school, college and then the degree of university. This chain remains 
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incomplete without concentrating at college level. College level ties education at the 

school level to education at the university level, which is the reason for the researcher 

to choose this subject to do this study to fill this void. Moreover no research has 

explored teacher and student satisfaction in terms of their relationship with any of the 

Minimum Quality Standards. So, the problem which will be focused in this study is to 

explore the relationship among quality education, teacher satisfaction and student 

satisfaction. 

Significance of the Study 

This study will be beneficial for the college staff and management to improve 

the quality of education keeping in mind the parameters given by the Higher 

Education Commission. It is time of globalization that is why Higher Education 

Commission gave guidelines to maintain quality in colleges. The outcomes of this 

study will play a significant role in promoting the quality education, teacher 

satisfaction and student satisfaction at college level. Quality education, teacher 

satisfaction and student satisfaction is the milestone in the realm of college education. 

Student performance is most important in education system and quality education, 

teacher satisfaction and student satisfaction play a vital role in this regard. Now a days 

college education has become very competitive for students. The results of improving 

quality in education, teacher satisfaction and student satisfaction will be beneficial for 

students and teachers as well. This study is very significant since it relates to the 

quality education, teacher and student satisfaction at college level in Lahore division. 

It helps the policy makers to design a more comprehensive and structured education 

system which will improve quality education, teacher and student satisfaction. On the 

other hand it will be helpful for the administrators and teachers of college to pave the 

way for healthy relationship between students and teachers. It will be a considerable 
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contribution in literature and especially will add on new elements in theories related 

to these variables i.e Practice Theory.  This study will find out to what extent quality 

education is followed at college level in Lahore division. It will add to the knowledge 

of the college teachers to know about quality education, teacher satisfaction and 

student satisfaction. There is researcher who concerns with quality education, teacher 

satisfaction and student satisfaction at college level in Lahore division. The string of 

educational institutions is school, college and then the level of university. This string 

remains incomplete without concentrating at college level. College level ties 

education at school level to education at university level. In this way, this study will 

help to bridge this gap. There are not any big claims of utilization of this study but it 

is hoped that this research will stimulate further researchers with special focus on 

quality education at college level in Pakistan. Future researchers may get guidance 

from this study. 

Objectives of the Study 

Following were the objectives of the study: 

1. To assess the perception of teachers and students regarding quality education 

at college level in Lahore division. 

2. To assess the perception of teachers regarding their satisfaction at college 

level in Lahore division. 

3. To assess the perception of students regarding their satisfaction at college 

level in Lahore division. 

4. To explore the relationship between quality education and teacher satisfaction 

at college level in Lahore division. 

5. To explore the relationship between quality education and student satisfaction 

at college level in Lahore division. 
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6. To investigate the difference of teachers regarding quality education based on 

their demographic variables (gender, age, academic qualification, job position, 

teaching experience) at college level in Lahore division. 

7. To investigate the difference of teachers regarding teacher satisfaction based 

on their demographic variables (gender, age, academic qualification, job 

position, teaching experience) at college level in Lahore division. 

8. To investigate the difference of students regarding quality education based on 

their demographic variables (gender, age, programme and locality) at college 

level in Lahore division. 

9. To investigate the difference of students regarding their satisfaction based on 

their demographic variables (gender, age, programme and locality) at college 

level in Lahore division. 

10. To investigate the difference of quality education as assessed by teachers and 

students at college level in Lahore division. 

Research Questions 

The following research questions were posed to conduct the study: 

1. What is the perception of teachers regarding quality education at college level 

in Lahore division? 

2. What is the perception of students regarding quality education at college level 

in Lahore division? 

3. To what extent teachers are satisfied at college level in Lahore division? 

4. To what extent students are satisfied at college level in Lahore division? 
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Research 1Hypotheses 

Following were the hypotheses of the study: 

Ho1.  There is no significant relationship between quality education and teacher 

satisfaction at college level in Lahore division. 

Ho2.  There is no significant relationship between quality education and student 

satisfaction at college level in Lahore division. 

Ho3.  There is no significant mean difference of teachers regarding quality education 

based on their gender at college level in Lahore division. 

Ho4.  There is no significant mean difference of teachers regarding quality education 

based on their age at college level in Lahore division. 

Ho5.  There is no significant mean difference of teachers regarding quality education 

based on their academic qualification at college level in Lahore division. 

Ho6.  There is no significant mean difference of teachers regarding quality education 

based on their job position at college level in Lahore division. 

Ho7.  There is no significant mean difference of teachers regarding quality education 

based on their teaching experience at college level in Lahore division. 

Ho8.  There is no significant mean difference of teachers regarding their satisfaction 

based on their gender at college level in Lahore division. 

Ho9.  There is no significant mean difference of teachers regarding their satisfaction 

based on their age at college level in Lahore division. 

Ho10.  There is no significant mean difference of teachers regarding their satisfaction 

based on their academic qualification at college level in Lahore division. 

Ho11.  There is no significant mean difference of teachers regarding their satisfaction 

based on their job position at college level in Lahore division. 
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Ho12.  There is no significant mean difference of teachers regarding their satisfaction 

based on their teaching experience at college level in Lahore division. 

Ho13.  There is no significant mean difference of students regarding quality education 

based on their gender at college level in Lahore division. 

Ho14.  There is no significant mean difference of students regarding quality education 

based on their age at college level in Lahore division. 

Ho15.  There is no significant mean difference of students regarding quality education 

based on their programme at college level in Lahore division. 

Ho16.  There is no significant mean difference of students regarding quality education 

based on their locality at college level in Lahore division. 

Ho17.  There is no significant mean difference of students regarding their satisfaction 

based on their gender at college level in Lahore division. 

Ho18.  There is no significant mean difference of students regarding their satisfaction 

based on their age at college level in Lahore division. 

Ho19.  There is no significant mean difference of students regarding their satisfaction 

based on their programme at college level in Lahore division. 

Ho20.  There is no significant mean difference of students regarding their satisfaction 

based on their locality at college level in Lahore division. 

Ho21. There is no significant mean difference between teachers and students 

regarding quality education at college level in Lahore division.  

Delimitations of the Study 

 This study was confined to the to the public sector colleges at Lahore division. 

Private and semi-government colleges were not included in this study. Further 

delimitations were: 
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I. To carry out this study only degree colleges were under consideration, inter 

colleges were not included.  

II. It is confined to the students of intermediate and bachelor programme only, 

some colleges had students of master degree programmme but those students 

were not included in this study. 

III. Quality Education variable is measured only on the indicators given by Higher 

Education Commission (2011). Any other indicator found in literature was not 

included in it. 

IV. This study concentrated on: 

 The perception of teachers and students regarding quality education, 

teacher and student satisfaction  

 Relationship between quality education and teacher satisfaction 

 Relationship between quality education and student satisfaction 

Limitations of the Study 

 This study has numerous limitations that need to be considered by other 

researchers and those who are supposed to consult this study for quality education, 

student satisfaction from the quality education, and teacher satisfaction from the 

quality education. In their description, there are limitations of time period and scope 

of coverage that is limited to the geographic region of the Lahore division. Lahore 

division itself is one of the most developed or comparatively more prosperous regions 

in Pakistan. The results of a similar study in other provinces or even in the backward 

areas of the Punjab province may be different. There are limitations of quality 

measures as this study has its focus on the quality measures presented by the Higher 

Education Commission (HEC) of Pakistan. The indicators of quality education found 
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in literature and ISO could not be the part of this study. These quality measures may 

change with time or can be improved or revised any time that may have definitely 

their effects on the study results. Therefore, the quality measures for the education 

quality need to be reviewed in future. There is also a possibility that there may be 

other sections or departments that may take over the quality issues and concerns 

related to the assessment, monitoring and evaluation of public sector colleges. These 

types of structural or policy changes may have their effects on the results of this 

study. Therefore, these are also included among the limitations of this study.  

Assumptions of the Study 

It was assumed by the researcher while conducting research that all the 

respondents gave their opinion without any biasness. They gave their answer in an 

honest and candid manner as they had not any other motive like obtaining good 

marks. It was also assumed that teachers and students of colleges in Lahore division 

were very well aware about all the indicators of quality education, teacher and student 

satisfaction. The inclusion criteria of the sample were appropriate and therefore, 

assure that all the participants had experienced the same or similar phenomenon of the 

study. 

Operational Definitions of the Terms  

Quality Education  

 Quality education can be defined as a set of elements of the education system 

that provides services to completely satisfy the customers’ needs and meet their 

expectations. Indicators which are suggested by HEC to improve the quality of 

education are: vision, mission and goals, academic programmes and evaluation, 

student admission and progression, academic faculty and non-academic staff, physical 
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infrastructure and resources, financial management, research, public disclosure and 

transparency community link and outreach.  

Teacher Satisfaction 

Teacher satisfaction indicates that teachers are happy and contented with their 

jobs. Their workplace is provided all those necessary facilities which enhance their 

capacity to perform their task and all their desires and needs are successfully filled. 

Teacher satisfaction indicators are: intrinsic factors, career opportunities, professional 

development, work environment, management attributes and financial benefits. 

Student Satisfaction 

Student satisfaction measures how the institutions satisfy their students by 

providing services on those standards which institution have set. Student satisfaction 

indicators are: admission process, academic programmes, quality of teaching, student 

teacher relation, management, contact with parents and facilities.  

Ethical Consideration 

 This study does not forward any ethical issue that need to be addressed. 

Ethical guidelines given by the Higher Education Commission (HEC) of Pakistan 

were followed in their real sense and spirits. More specifically, it was observed that 

there is freedom of participation in the study. There is not any involvement of any 

authoritative direction or orders for a compulsory participation in this research or in 

responding to the research questions. Respondents were free from any stress and 

illegitimate force on them to respond any question in a particular way or even to 

response back in accordance with any potential desire or demand of the study. Other 

issues such as safety from the future threats to their identity in any way were 

addressed (Ketefian, 2015). There was informed consent for the participation in the 



16 

 

study with promises of the future usage of their responses for purely academic 

purposes. The identity of the respondents was not exposed to anyone else who is not 

related to this study. Proper letters and identity was presented while entering the 

public sector male and female colleges where there are a lot of restrictions for any 

open entry of general public or direct access to the teaching staff at any college or 

students over there. Moreover, there was proper care of time schedule of regular 

classes to avoid any disturbance for both teachers and students, and their easy access 

and comparatively free time availability for this research. In short, all the ethical 

concerns were properly addressed in due course of this dissertation for doctoral 

degree.  
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CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

This section covers various research and studies that are of particular interest 

in this study. Most of the literature review is related to the major themes and topics in 

this study. These topics include but are not limited to the quality education, teacher 

satisfaction, student satisfaction, their relationship and various issues attached to 

them. It is important to review the literature to get understanding about the whole 

concept of the study about quality education, teacher satisfaction and student 

satisfaction in colleges. In Total Quality Management, students are considered as 

customers and teachers are as employees. For a better understanding of them, there is 

need to explain them individually as well as with their various interactions and 

connections with other related issues attached to education and their satisfaction. This 

chapter is structured in such a way that it starts from the quality education then 

forwards to teacher satisfaction and student satisfaction literature. Scholarly research 

by international community of researchers and national researchers was separated for 

the purpose of convenience in understanding the literature review of these researches.  

Quality Education 

Quality is always seen from the users’ perspective. These are users or 

beneficiaries who set parameters for quality. When we talk about education then these 

are students who are ultimate users or beneficiaries of education (Masserini, Bini, & 

Pratesi, 2019). Quality of education can only be seen through lenses of students’ 

abilities or capabilities that are embodied in them due to their education and teachings 

in the education system. Students’ capabilities are a source of measuring quality of 

education. Many definitions of quality can be seen in the research and scholarly 
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literature. Geotsch and Davis (2003) defined quality in terms of a combination of 

items, people, procedures, situations and their mutual interactions that helps in 

meeting the desires and needs of users. Quality in education sector have been defined 

by Cheng (1995) that stated educational quality in a system of input, processes and 

output that are used in provision of services that are compatible to the internal and 

external strategies to meet the implicit and explicit expectations out of education 

system.  

 Harvey and Green (1993) stated five techniques that explain the fundamental 

thoughts and ideas about quality in education. Firstly, there is excellence. It implies 

that when there is excellence in performance then there is assumption of good quality 

of education. Second relates to flaws and consistency. This techniques support the 

view that educational quality is better if it is flawless to the possible extent or if 

educational quality has consistency in its exhibition. Where there are flaws and 

inconsistency then there are questions on the educational quality.  

 Third technique that is identical to the idea of quality of education is its fitness 

to the purpose. Education is given with some purpose and learning outcomes. Quality 

is acceptable only if the education serve the purpose. If there is mismatch between the 

education and purpose or if education does not fit the purpose then the quality is not 

achieved. Fourth thought behind the quality of education is its payback value. If there 

is good payback in terms of cash value then the quality of education is considered 

good otherwise not. Fifth and the last but not the least is contribution of education in 

improving the self-esteem of an educated person. A boost in self-esteem itself is a 

demonstration of quality education and is therefore included among the basic thoughts 

and ideas of measuring quality of education in research (Harvey & Green, 1993).  
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Minimum Quality Standards in Education 

 Numerous researchers focused on quality standards in their scholarly 

contributions. Skolnik (2016) presented quality assurances practices and their effect 

on the institutional diversity in different countries of the world. In this literature 

review based research article, author presented a connection between the academic 

orientation and the applied orientation in higher education system. A cross-national 

perspective has been presented by Alzafari and Ursin (2019) in which researchers 

presented quality assurance standards in some European countries. Results in their 

study are that most of the countries design and implement educational quality 

standards in accordance with their local needs. Taking this a point of departure the 

focus in this research is on special context of Pakistan. 

Higher Education Commission (HEC) of Pakistan is the quality monitoring 

independent body for higher education in Pakistan. Assurance of quality in all 

educational institutions in Pakistan is its prime responsibility. Present study has 

among its objectives to explore and elaborate the impact and influence of quality 

standards introduced by the Higher Education Commission of Pakistan for the college 

sector institutions in the geographic region of Pakistan. Quality measures of the 

Higher Education Commission in Pakistan have a broad coverage for organizations 

including the business and education sectors. It is due to the constant observations of 

the Higher Education Commission in Pakistan that most of the educational institutions 

in Pakistan are conscious about their quality and assurances of quality in accordance 

with the higher education commission guidelines (HEC, 2011).  

 Consideration of consumers’ needs and demands is one of the critical factors 

that are considered in provision of quality services. In the context of education, these 

are students, teachers on the first instance with the ultimate beneficiaries of quality 
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services and as whole larger benefits are government and other related organizing 

bodies that are performing their roles in education sector of Pakistan. 

 Students are one of the basic considerations of quality services in education 

sector. Means and effects of quality assurance initiatives are directly for the proper 

learning of students is higher education institutions. Minor negligence in teaching and 

learning of students directly affects the overall system of education. It is out of 

exaggeration that these are students who if are ignored then there are no meaning of 

teaching and learning and the education system as a whole in the society. Due to this 

and many similar reasons students are of focus in many educational initiatives by the 

government for the Minimum Quality Standards (MQS) for the college sector as part 

of their accreditation for education and teaching of the national youth. Higher 

Education Commission of Pakistan is of much focus on the quality of college 

education rather than its focus and concern on the quantity perspectives. Therefore, 

the minimum quality standards have been stated by the Higher Education 

Commission of Pakistan (HEC, 2011). These are given in the following description as 

their short details;  

Vision, Mission and Goals. It is the first standard provided by the Higher 

Education Commission of Pakistan for higher education institutions particularly 

colleges. It is mandatory for the colleges that they should have their clear and well 

defined vision, mission and the set goals. These statements of vision, mission and 

defined goals have approximately 5% weight in quality assessment and measurement 

criteria set be the Higher Education Commission of Pakistan. It is further emphasized 

by the said quality assuring national higher education body that these descriptions of 

vision, mission, and goals should be realistic rather than the mere statement of the 

imagination in its excellence as a showoff. A sequence and connectivity of these 
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vision, mission and goals is observed in such a way that vision is statement of a long 

term plan, mission should have its connections with the foundations of the educational 

institutions and the goals should have its road-map towards the achievement of quality 

education in the educational institution in accordance with the higher education 

quality requirements set by the Higher Education Commission of Pakistan (HEC, 

2011).  

Academic Programmes and Evaluation. Second standard given by the 

Higher Education Commission of Pakistan as a quality parameter for colleges is of 

their academic programmes and their evaluation system. Issues of concern in this 

stated standard are of the usability, need, and demand of the academic programme and 

its compatibility with the social and market requirements. Evaluation of the teaching 

programme refers to the feedback and reflections coming out of the teachers’ and 

students’ community regarding the specific programme in the affiliated college. It is 

emphasized in this standard that there should be internal evaluation system for any 

teaching programme in these colleges to see the growth aspects in the education 

system in the affiliated colleges. Factors involved in the academic programme and its 

evaluation have an overall 10% weight in the quality evaluation parameters set by the 

Higher Education Commission in Pakistan (HEC, 2011). 

Student Admission and Progression. Third in the list of standards given by 

the Higher Education Commission in Pakistan is the student admission and 

progression. Students have centric position in the teaching and learning system in the 

higher education. As a general perception about quality measurement, efficiency and 

working of the education system is seen through the eyes and benefits of the students. 

All the affiliated colleges have their own administration and structure of policies and 

practices. The Higher Education Commission of Pakistan has its concern to take care 
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of a lot of issues that are related to the transparency in admissions, to check the 

discrimination related issues if there are any pitfalls in the overall structure of the 

colleges. Other relevant issues in this standard are the provision of facilities to the 

enrolled students, their learning environment, and the class sizes in the affiliated 

colleges. All these issues of student admission and progression have a weightage of 

10% in the quality assurance, evaluation and measurement criteria of the highest 

education monitoring body in Pakistan: the Higher Education Commission in Pakistan 

(HEC, 2011).   

Academic Faculty and Non-Academic Staff. Fourth standard among the 

quality standards set by the higher education commission of Pakistan for the affiliated 

colleges is related to the academic faculty and the non-academic staff in these 

colleges to facilitate students in these colleges. The highest national quality assessing 

body takes care of the resources in these colleges for students such as teachers and the 

supporting non-academic staff. Issues related to these human resources includes and 

are not limited to the hiring system, transparent descriptions of job tasks and 

assignments, adequacy of the related human resources in connection with the strength 

and size of the colleges and their offered teaching programmes. Other issues of their 

qualification, their experiences and their continuous training in accordance with the 

needs and demands of the staff are also a part of this standard that has a total weight 

in the assessment and measurement system of quality as ten percent 10%. Higher 

Education Commission of Pakistan expect a ratio of MS/ M. Phil/ Ph. D to the total 

number of faculty or teaching staff as 80% with an increase of 5% over time. Non-

academic staff in these colleges has their strength and standards of job and training in 

accordance with the strength of their number of beneficiary or related students. 
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Training aspects of these non-academic staff are also considered as an important part 

of the affiliation and accreditation system (HEC, 2011).  

Physical Infrastructure, Academic Facilities and Learning Resources.  

 This is the fifth standard set for the quality of education in affiliated colleges. 

It covers a lot of issues related to the equipment and facilities and their availability to 

the standard strength of the students in the classes. Higher Education Commission in 

Pakistan aims to ensure the adequate physical, technological and informational 

resources for students in affiliated colleges to achieve the described vision, mission 

and pre-set goals of the colleges. Provision of required accessories, equipment, 

financial and teaching resources to the enrolled students is among the important parts 

of this system.  There should be good lecture halls, library building, laboratories and 

technology lab etc. to facilitate the students (HEC, 2011).  

Organization, Governance and Financial Management. Sixth standard for 

quality assurance for affiliated colleges to the Higher Education Commission of 

Pakistan deals with the aspects of organizational structure, governance related issues 

and the affairs related to financial management. A well-defined organizational 

structure to achieve the targets set in the vision and mission of the colleges and proper 

governance to facilitate this organizational structure with a well-managed structure, 

distribution of powers and division of responsibilities to make governance challenges 

achievable. Allocation of suitable resources that present the feasible situation in 

compatibility of vision and mission statements, the higher education commission of 

Pakistan quality assurance and enhancement cell give these issues a weightage of 20% 

in its quality evaluation and measurement system (HEC, 2011).  

Research. Seventh among the higher education commission quality standard 

is related to the research that is given about 3% weightage in the quality assurance 
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and measurement system. It is emphasized that colleges that have affiliation with the 

higher education commission they need to have well stated research and innovation 

policy to promote the development with time. The research environment and learning 

culture in colleges need protection for a health future therefore colleges are 

emphasized to spare resources and utilize them in research activities that could 

ultimately help in students’ growth and health grooming in a learning culture of 

colleges (HEC, 2011).  

Public Disclosure and Transparency. Eight quality standards are related to 

the information and transparency related issues in colleges. It is the responsibility of 

the colleges to provide up-to-date information that is complete and adequate in all its 

aspects as and when it is demanded by the students, teachers and other related offices 

or their personals. These issues of public disclosure and transparency have a coverage 

of 15% in the quality assessment parameters set by the higher education commission 

of Pakistan. It is further emphasized in this standard that there should be open 

declaration of the vision, mission and goals statements of the colleges for general 

public. Similar is the situation for all policies of colleges that are related to their 

admissions, recruitments and announcements of results that should be openly 

available to the general public (HEC, 2011). 

Community Link and Outreach. Ninth and the last but not the least among 

quality standards is related to the community links and outreach that covers seven 

percent 7% of the total quality evaluation and measurement parameters defined by the 

higher education commission of Pakistan. It states that colleges that are affiliated with 

the commission they must perform with an interaction with the community. A good 

collaboration of colleges with community and the outer market opens horizon for the 

students and other related to the education system such as teachers and college 
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administration. Opportunities of internships, training, workshop and seminars are a 

part of the college interaction with the community (HEC, 2011).  

Research on Quality Education 

This section is an attempt to point out various trends in quality education 

research. It is divided in two sections. First is out of the international research that has 

been published in different parts of the globe. Second is related to the national 

research and publication. As a whole all these trends whether these are in a section of 

international research or national research exist in both national and international 

perspective. It is not the case if there is presentation of a research trend in 

international research it cannot be in national research. Priority in literature review is 

to highlight the dominant trends related to quality education research whether it is 

related to national or international perspectives. Short descriptions of various studies 

of particular interest in this study of educational quality are given under various 

headings. As a whole these research present the scenario of research on quality 

education.  

International Research 

There are few of the scholarly contributions from international researchers’ 

community. For a convenience, this scholarly literature is divided into various trends 

that are given under separate heading.  

Scholarly research and literature has a considerable coverage of different 

aspects of quality education. Most of the studies focused on quality education in a 

triangular combination of educational institutions perspective, teachers’ perspective, 

and students’ perspective. Abidin (2015) focused on the perception differences among 

internal and external stakeholders regarding quality of higher education. In his study 

students are considered as external stakeholders and teachers as internal stakeholders. 



26 

 

Results of this quantitative study were found that students and teachers have entirely 

different perceptions regarding quality of education on higher education level. 

Perceptions of teachers on various dimensions of quality education are much higher in 

comparison to the perceptions of students. This study covered both the perspectives of 

students and teachers satisfaction that are major themes in this study with a population 

of colleges in Lahore division. 

A research article published by Budiharso and Tarman (2020) has its focus on 

the quality education. Researchers in their study found that there is not any significant 

effect of working condition on the quality of education. However they explored that 

are employability and faculty retention that have their significant effects on the 

quality of education in higher education institutions. Researchers have explicit 

description of the limitations of their study because they conducted their study in a 

population in the geographic circumstances of Indonesia whiles other regions of the 

world may have their different results due to specific socio, cultural and political 

circumstances.    

Belash, Popov, Ryzhov, Ryaskov, Shaposhnikov, and Shestiplalov (2015) 

published a study on the quality education at university level education. Their study is 

related to the aspects of satisfaction including the satisfaction of students and teachers 

out of the quality education. Quality constituents in their study were comprised of the 

quality of academic process, assessment of teachers by their students, students’ 

assessment of sufficiency of course knowledge and skills, course utility for students, 

quality of studies, and level of teaching. Their research is in line with the quality 

assessment parameters set by the Higher Education Commission of Pakistan as 

feedback for quality education is given specific importance for quality education. 
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Ingusci, Callea, Chirubolo, and Urbini (2016) published their study on 

teachers’ job crafting and job satisfaction in mediation of institutional role for quality 

education. Researchers tested these three variables in their triangular combination 

model. Similar to the interest in this study, researchers in Ingusci, et al. (2016) 

addressed the issues of teachers’ happiness and satisfaction on their teaching job that 

contribute to teachers’ motivation. Ultimate effects of teachers’ motivation and 

dedication on job become evident in the form of student satisfaction.  

Ingusci, et al. (2016) suggested that there are needs to take in to account the 

demographic characteristics of teachers such as of experience, age, and satisfaction 

level for healthy learning environment for students. Similarly, there can be changes of 

understanding, skills level and knowledge of teachers with the passage of time that 

may have its direct effects on student satisfaction and on the overall quality of 

education. Numerous other researchers also stressed different aspects of quality 

education on different levels as well as the value of quality education for students, 

teachers and other affiliates to the education sector in different capacities and their 

prescribed roles annexed to education and quality of education. Putting more focus on 

citation of most of such studies is of less interest in this study.  

Quality Education Models 

Researchers introduced different models for higher education. These models 

have different objectives ranging from the assurance of quality education to the 

assessment of it. These assessments also have a wide coverage on different levels in 

education: schooling to university education. A model introduced by Noaman, Amin, 

Ragab, Madbouly, Ayman, Khedra, and Fayoumi (2017) is with the objectives of 

quality assessment for higher education. Major purpose of their quality model is an 

attempt to achieve quality standards in higher education. Their model works in 
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different levels with various stated objectives and their alternatives. These researchers 

developed a questionnaire for evaluation of their model in King Abdulaziz University 

of Saudi Arabia. Developed quality assessment model has flexibility of application in 

different universities (Noaman, et al., 2017). 

A quality education framework by Badri, Al Qubaisi, Mohaidat, Al Dhaher, 

yang, Al Rashedi and Greer (2016) is about schools inspections for quality education. 

There are a pairwise comparisons and measurement scales to present the value and 

weights of different criteria in educational quality issues. This framework was named 

as the Analytic Hierarchy Process (AHP) that was tested on a sample of schools to 

check the outputs of school inspection. Badri, et al. (2016) stated the usability of their 

analytic hierarchy process as an enabler of looking into the competitive advantage of 

school system with special consideration of issues such as performance, marketing 

and results of services. Jointly these issues contribute their part in educational quality 

and improvement of education standards in schools that are of interest in this study of 

educational quality at college level.  

Constructs of Quality Education  

Scholarly literature on quality education has a well-established trend in which 

researchers in education focused on various quality constructs. An attempt of 

introducing quality constructs in higher education is by Sunder (2016) who published 

a research article that covered few quality constructs in higher education services. The 

researcher explained various applications of quality education services and their 

results on the basis of issues related to their success and failure in higher education. 

Services quality is one of the themes in quality education that has been discussed in 

this study. Sunder (2016) reviewed scholarly literature on quality constructs that 

published in a period expanding on more than twenty five years era. Major area of 
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focus in Sunder (2016) is the success and shortcomings of various quality constructs 

in higher education services that were used during the said time period. 

A research article published by Casey and DiCarlo (2018) presented constructs 

of teachers’ quality on early childhood education level. It is a quantitative study in 

which there are themes of teachers’ quality such as teachers’ perceptions of quality 

teaching, their behavioral issues and their value in quality teaching at early childhood 

education level. Casey and DiCarlo (2018) also stressed that teachers should accept 

the standards and issues stated by the National Association for the Education of the 

Young Children (NAEYC) that are one among the key documents that state the 

quality constructs for teachers at early childhood education level.  

Theoretical and Philosophical Implications 

Philosophy and theory of teaching and education has its ultimate effects on 

professional practices in education. There is a publication trend in quality education 

research in which published research highlighted areas of quality education and 

teaching in light of the theoretical implications. A study in this research trend was 

published by Langstrand, Cronemyr, and Poksinska (2015). Researchers in this study 

have an attempt to bridging the gap between theory and practice in quality 

management programme. Authors of this research publication stressed the importance 

of contents of educational programme to achieve the credibility of claims in three 

different courses of quality management programme.  

Langstrand, Cronemyr, and Poksinska (2015) presented analysis of factors that 

have their effects on students’ learning and quality education. Their research 

concluded with recommendations of well-designed courses, proper utilization of 

resources for teaching these courses, and an enhanced interaction between teachers 

and students. All these aspects are of critical importance for quality education in 
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higher education as has been stated in research by Langstrand, Cronemyr, and 

Poksinska (2015) and for education and teaching at college level as it is a focus in this 

study of quality education. 

A research article published by Thorburn (2015) has various theoretical and 

philosophical perspectives in quality education. Major stress in their research article is 

on the moral philosophy of well-being in education. Researcher presented a review of 

well-being theories in this study and illustrated a review of theories as a factor of 

utmost importance in designing and describing educational policies with their 

attention of quality issues in education. Thorburn (2015) states that the subjective and 

objective influences have their deep effects on reflective thoughts and emotional 

needs of students that have their immediate effects on their education related 

development. In broader perspectives and issues of well-being in education are linked 

to standardized and quality education that may have their proper implementation by 

means of curriculum, teaching practices and the holistic learning environment.  

Personality Characteristics 

Various researchers in research area of quality education focused on the 

human aspects and personality characteristics that may have its effects on quality of 

education. One among studies in this research trend published by Taurina (2015) who 

discussed personality characteristics of motivation as internal factors for quality 

education in this research article. Researcher in this research article emphasized the 

implementation of internal quality management system in accordance with the 

external needs of education. Themes of discussion in literature review article by 

Taurina (2015) has an overall coverage of image of institution in society, internal 

work environment, job satisfaction of teachers out of the work environment, 

programme and course contents and student satisfaction through quality education. 
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These thematic discussions are similar to the subject matter of this study of quality 

education at college level at Lahore division. 

Personality characteristics in quality education have been presented by 

Cilliers, Mostert, and Nel (2018) in their published research. Researchers in this study 

concentrated on the educational landscape with special reference to study demands 

and resources for study. Onward they presented personality issues and particular 

characteristics that are required to meet the prescribed demands in education. 

Researchers used quantitative methods in this study with a population of first year 

university students. Various relationships of personality constructs have been 

explained for study demands and resources demands.   

Studies of Demands and Expectations  

Published research and scholarly literature has wide coverage of demands and 

expectations out of quality education from different sides such as employers, parents, 

students, and all others that may have their concern to the quality of education in 

society. In this research trend, students’ expectations of quality education are the 

subject of discussion in Borghi, Mainardes, and Silva (2016). These researchers 

explored and explained educational facilities that are often expected by students in 

higher education institutions. Their research is of quantitative nature in which students 

responded on the needs of various facilities. Higher education teachers also 

commented on the same facilities through an adapted questionnaire of the same 

facilities. Researchers identified variations in students’ expectations from teachers’ 

expectations. As it has been discussed in this study, that teacher satisfaction is equally 

important to student satisfaction to achieve the objectives of quality education at 

college level in Lahore division. 



32 

 

A perspective of research article by Cilliers, Mostert, and Nel (2018) is the 

presentation of various demands and expectations for education particularly the 

demands of study, demands of resources required for study and desired human 

behaviour to meet the quality standards in education. This study by Cilliers, Mostert, 

and Nel (2018) has also found various relations of the above mentioned demands that 

explained the needs and demands in more details and clarity.   

Geographic Aspects 

Geographic perspective has been of focus in quality education research. 

Eberle, Milan, and Dorion (2016) discussed services provided in a Brazilian 

university and satisfaction of beneficiaries out of these services. Subject of their study 

is dealing with the quality issues in higher education. Researchers in this study 

explained and explored issues that are of high value for the satisfaction of students 

including the factors that effect on services to students. Empirical data in this study 

were collected by using both qualitative and the quantitative methods on forth 

different variables of quality education. Variables and attributes in their study are of 

quality indicators that somehow are in use in this study of quality education at college 

level in Lahore division. 

Eberle, Milan, and Dorion (2016) concluded with remarks that attempts of 

quality education consider preferences of all participants that serve a dual purpose. On 

one side it helps in satisfying students and all others involved in the education system 

and on the other side satisfaction of stakeholders itself is a marketing source and a 

tool for success in getting attention of potential students. 

Quality of Distance Education  

Distance education has been a trend in quality education research in which 

researchers highlighted problems, issues and affairs of distance education 
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programmes and their affiliates. One among these distance education studies related 

to quality education is a research article published by Markova, Glazkova, and 

Zaborova (2017). Researchers in this survey-based study discussed quality indicators 

in a Russian university context. These quality indicators include but are not limited to 

different interactions and collaboration in the education system, different teaching and 

instructions methods and techniques, assessment by students and services used to 

support students in their studies. 

Markova, Glazkova, and Zaborova (2017) have very optimistic results in their 

survey but they themselves presented the other side that was not very clear or some-

how hidden in survey results. These are issues in distance learning that come up as 

challenges for distance education students for their learning and development. These 

challenges are of self-organization of distance students that is often considerably low, 

lack of communication due to the distance between student and the instructors, lack of 

control from the instructor’s side, low rate of interactions, feelings of isolation in 

distance students and many similar others that may have their ultimate effect on 

student satisfaction as well as on the quality of education. 

Quality of Online Education 

Involvement of information and communication technologies in education has 

developed a strong trend of online teaching and learning in education. Many 

researchers in research area of quality education has published their research related 

to various aspects of online quality education. One among wide spread research 

literature on this trend is a research article by Horzum (2015) who published on issues 

of quality education in online programmes in Turkish higher education context. Major 

variables of quality education in this study are of different interactions, structure of 

courses and education programmes, social presence and satisfaction of students 
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during their online education. Results of this study are on a structure equation model 

that shows a negative correlation between the interaction and the course structure 

while positive correlations interaction, social presence and student satisfaction 

(Horzum, 2015). These results strengthened the assumptions of diversity of online and 

the physical existing education contexts: physical environment of education often 

support views of enhanced interactions among students and with the teacher or 

instructor that is not the case for students’ online learning in view of research by 

Horzum (2015). 

National Research 

 Pakistani researchers also published many studies that present situation of 

quality education and research in the national context of Pakistan. Few among these 

quality education trends with special reference to Pakistan are given here. 

 Few researchers from Pakistan published their articles on general issues and 

concerns of quality educations. Monazza, Rabea, Shenila, Rose, Vignoles, and 

whitaker (2019) conducted a survey to collect data related to teaching and learning in 

the contexts of India and Pakistan. Researchers explored schools difference in terms 

of students’ learning and achievement. As a whole, various recommendations related 

to teachers’ attitude, knowledge, and teaching techniques and methods for 

considerable impact of their student’s learning were suggested (Monazza, et al., 

2019). Their study in its broader perspective is a reflection of teaching and learning 

systems from the developed world and its implication for teaching practices in India 

and Pakistan.  

Comparison Studies 

 Another trend in quality education research is of comparison studies in 

different demographic contexts. It can be seen in the study of Huma, Zaira, and 
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Afrozuddin (2016) who discussed educational quality assurance mechanism. Public 

and private sector university teachers in Pakistan were the population in their study. 

They used confirmatory factor analysis technique in their research data analysis that 

put forward four factors of high importance in Pakistani university context. These 

factors of quality education for public sector universities are teacher satisfaction and a 

combination of funding and budget allocations while in private sector universities 

these quality factors are related to globalization, ranking and adequate funding 

resources (Huma, Zaira & Afrozuddin, 2016). Researchers suggested comparative 

analysis of quality differences between the public and private sector universities in 

Pakistan as a subject of future studies in the research area of quality education.  

Evaluation Studies 

Shaukat and Irfan (2018) presented the aspects of students’ evaluation of 

teachers’ attributes that is an integral part of quality education. Population in their 

quantitative research is comprised of university students from Lahore. Researchers 

included variables of teachers’ personality, teachers’ professionalism, teaching style, 

and teacher’s attributes with variables of motivation and development related to 

students. Students marked teachers’ personality as the most important variable and 

students’ development as the least important variable that is required for quality 

education according to their responses. Present study also included teachers’ 

personality items with others related to educational quality at college level in Lahore 

division.  

Teachers’ Education and Training 

In the study of Shahzad, Golamdin and Ismail (2016) the focus was on the 

situation of teacher education in Pakistan. They suggested reforms in teacher 

education on the basis of a survey of students and teachers from two universities of 
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Pakistan. Their identification of problems and presentation of reforms related to the 

quality education that was research interest of the study. Researchers suggested 

implication of various strategies in teacher education such as enhanced participation 

of students in their learning, promotion of activity-based strategies in teaching, proper 

organization of teaching activities in the learning environment of students and many 

similar others. All these suggested reforms may have their positive impact for the 

provision of quality education on different levels such as at college level that is of 

focus in this study. 

 Literature review related to research and studies on quality education has 

revealed that there are wide spread literature on quality education. Most of the studies 

focused on schools and university education. There was less work about college 

sector education and its quality related issues. Few studies in Pakistan have their focus 

on comparatively smaller geographical units but there is scarcity of literature about 

quality education at colleges sector. It is identified gap for this research on the quality 

education at college level in Lahore division.  

Teacher Satisfaction 

Many researchers defined teacher satisfaction differently. They have 

variations due to there more consideration of specific aspects in teachers’ professional 

life. Chughati and Perveen (2013) defined teacher satisfaction in terms of a person’s 

feelings or state of mind at work. Sypniewska (2013) states teacher satisfaction as 

teacher’s positive towards the institution and colleagues on work and with the job 

itself. Green (2000) considers teachers as satisfied in situations where the employer 

meets job expectations, other work along-side feel positive about the teacher, teacher 

feel satisfaction of the assigned job then there are assumptions of teacher satisfaction.  
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It is important to note that perceptions are easily changeable on the basis of 

one’s personal experiences. Therefore, it is an acceptable fact that teachers’ 

expectations always go on toward an evolution with the passage of time. Job 

performance and job satisfaction of teachers is therefore dependent on social 

experiences of teachers. Brunetto and Wharton (2002) stressed this notion in terms of 

their referring job satisfaction to the teachers’ gains and enjoyments of these gains on 

their workplace. In the words of Altuntas (2014) it is job dissatisfaction that results in 

reduction of one’s performance on job that may become reason of some causes of 

negative impacts in the form of low productivity, absenteeism from job and quitting 

their jobs. Very often it is pretty hard to prevent job dissatisfaction (Altuntas, 2014). 

Scholarly research and studies have divided job satisfaction into two major 

categories: first is general satisfaction and the second is specific satisfaction. General 

satisfaction refers to the overall satisfaction that comes out of the overall evaluation of 

the job. On the other side specific satisfaction is facet satisfaction that is the outcome 

of an evaluation of various aspects of job (Eker, Anbar, Kırbıyık, & Haider, 2007). In 

views of Zhu (2013), job satisfaction refers to employees overall attitude towards 

work that is contrary to numerous studies that project a partial assessment and 

satisfaction of teachers’ job.   

Research on Teacher Satisfaction  

 Teachers are one of the major contributors in the education system. They are 

one among the triangular combination of major pillars in educational structure: 

teachers, students and institutions. Teacher satisfaction or dissatisfaction may have 

deep effects on quality education. Following are major trends in teacher satisfaction 

research that are divided in to international and national research. 
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International Research 

 Many international researchers published their research on teacher 

satisfaction. Few of these studies that may have indication of major trends are given 

as under; 

Geographic Perspective 

 Researchers in this trend presented situation and scenarios that presents some 

geographic region. Tu, Plaisent, Bernard, and Maguiraga (2005) conducted a study on 

teacher satisfaction in Taiwanese and Chinese higher education institutions that are 

colleges in view of this research. Research method used in their study was a survey. 

One of the major objectives in their research was to explore satisfaction of faculty 

member on job with respect to their age. After educational reforms there is no 

significant difference about job satisfaction in different age groups.  

Research by Skaalvik and Skaalvik (2015) is about the Norwegian context in 

which teachers were interviewed to see their satisfaction out of their teaching job. 

Researchers included some retired teachers with the serving teachers in their 

qualitative study. Results in their study showed that Norwegian teachers had a lot of 

stress related issues on job. As a whole study results supported the views of teacher 

satisfaction out of their teaching jobs.  

Work Environment 

 Teachers’ job environment is a cluster of a lot of resources, facilities, and their 

different combinations. A study conducted by Dutta and Sahney (2016) covered an 

aspect of job satisfaction of teacher and school climate. Their study was conducted in 

Indian school context that has a survey-based empirical data of principals and 

teachers. Data analysis is through path modeling on mediated-effect model. Results in 

their study showed no direct effects of principals’ leadership behaviors with teacher 
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satisfaction on job or the student achievement while school climate has its indirect 

effects of teacher satisfaction. Their means of school climate in their study are of 

social and physical environment of school.  

Professional Development 

Continuous changes in the internal and external professional environment of 

all professions demands continuous learning. Similar is the situation for education and 

teaching. The study of Shoshani and Eldor (2016) is related to informal learning of 

teachers. This is related to this current study because of the discussions of teachers’ 

job satisfaction as a part of it with other aspects of learning climate, teachers’ and 

students’ motivation and well-being. Teachers’ job satisfaction is a mediator in an 

integrative model of teachers’ sense of work engagement, organizational commitment 

and subjective well-being of teachers. Empirical data in their study was collected 

through the sample of both students and teachers that was analyzed through multi 

level model analysis for its further interpretations.  

Motivation Studies 

Teachers’ motivation and its contribution for their satisfaction has been a 

subject of discussion in many scholarly studies. A literature review cum bibliometric 

data based research article published by Viseu, Jesus, Rus, and Canavarro (2016) that 

focused on teacher’s motivation and work satisfaction. Researchers had their focus on 

the twenty five years period (1990-2014) scholarly research on the subjects of 

teacher’s motivation and work satisfaction that was indexed on electronic databases. It 

was explored that most of the studies were published during the year of 2012. Most of 

the publications used quantitative research methods with a predominant trend of using 

self-report questionnaires. It was also explored that work motivation of teachers was 

studied in its relation with the motivation in most of the research. Researchers also 
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supported the view of studying work satisfaction in relation with the teacher’s 

motivation. Their study is of interest in this study as of its indication of trends about 

teachers’ job satisfaction research.  

Working Conditions 

Teacher satisfaction and dissatisfaction is somehow dependent on their 

working conditions. Many researchers published their studies on teachers’ working 

conditions. Burkhauser (2017) focused on the role of principals in working conditions 

of teachers. This study relates to the interest in this study because of the discussions of 

leadership role that may have both positive and negative effects in shaping the job 

environment of teachers. Burkhauser (2017) collected data in the United States of 

America during the seven years period on an instrument of different constructs of 

educational environment for the survey. This study explored and explained most of 

the factors that become a reason of dissatisfaction among teacher or that may results 

in leaving their teaching jobs.  

 Researchers in Budiharso and Tarman (2020) have their focus on work 

environment and working condition in higher education institutions in Indonesia. 

Findings in their study stated the insignificant effects of working conditions on the 

quality education. Their researched stated employability and the faculty retention as 

two major factors that have their potential effects on the quality of education. 

However, there are limitations of geographic region that researchers stated in their 

study. Other regions may have different results of the similar study.  

Personality Traits 

Researchers published on various personality traits and their role in teacher 

satisfaction in their studies. One among these studies is a research to show the 

relationship between teachers’ self-efficacy and their job satisfaction was published 
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by Turkoglu, Cansoy, and Parlar (2017). Results in this quantitative research showed 

that there is a positive relationship between the variables of teachers’ self-efficacy and 

job satisfaction. These results implies in the context of this study in a way that those 

who have better personality character regarding self-efficacy, they are more satisfied 

to the teaching job and are a useful resource for quality education and student 

satisfaction.  

National Research 

Pakistani researchers also published their research in which their focus was to 

address the teacher satisfaction related issues. Some of these trends are indicated 

below; 

Behaviour Research 

Personal behaviour is of major importance and has its critical role in a social 

system. Much of the teacher satisfaction is dependent on one’s attitude and behaviour. 

Motivation is one of the dominant traits in human behaviour. Rasheed, Humayon, 

Awan, and Ahmed (2016) discussed teachers’ motivation in higher education 

institutions working under public sector of Pakistan. Findings in their mixed method 

research highlighted various factors that may have their potential effects on teachers’ 

motivation. These factors cover various issues other than higher salaries of teachers in 

public sector higher education institutions such as teachers’ job, financial 

compensation, work environment, issues of teachers’ performance, training and 

professional development. Researchers in this study suggested that the negligence of 

factors effecting teachers’ motivation can hardly be fruitful for their satisfaction to the 

quality of education system and their job. 
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Correlation Studies 

Researchers highlighted a lot of issues, concerns, things, and notions that may 

have their direct effect on teacher satisfaction. One among these and similar studies is 

Akram, Irfan, Sarwar, Anwer, and Fayyaz (2015). These researchers conducted a 

study at school level in which they presented survey results of competence, 

professional commitment and job satisfaction of teachers. Their study included 

various items that are in use in questionnaire in this study. Results in their study 

showed significant positive correlations among these said research variable. Akram, et 

al. (2015) concluded with remarks that a lot of elements are interconnected and 

contribute their part in their mutual relationships. Decline in any aspect of these 

variables directly affect others such as decline in teacher competence may have its 

effects on teacher’s professional commitment and teacher satisfaction and vice versa. 

Dissatisfaction Studies 

Many researchers presented their results in which they drew attention of 

readers and all others including the research community on issues and concerns that 

are causes and reasons of dissatisfaction among teachers. Research by Zafarullah and 

Pertti (2017) presented teacher satisfaction in the context of universities of the Sindh 

province of Pakistan. It is a qualitative study that is based on interview data from the 

teacher educators in the said region of Pakistan. Results in their study explored and 

identified factors that become a reason of dissatisfaction among teachers. These 

factors are administrative structure, management styles, lack of trust, feelings of 

insecurity on job, low level of social interactions and lack of appreciation on 

performance and achievements on job. Though Zafarullah and Pertti (2017) has their 

more focus on factors of dissatisfaction among teachers yet elimination of these issues 

in education system may help in contributing for teachers’ job satisfaction that is the 
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focused area of research in this study at college level in a population from the Lahore 

division.  

 A review of research and scholarly literature related to teacher satisfaction has 

revealed that there is less attention on the satisfaction of college teachers. This study 

has included this aspect of teacher satisfaction as a theme of research to fill the less 

addressed research gap in geographic context of Pakistan. 

Student Satisfaction 

Students are major beneficiaries in teaching and learning initiatives in 

education system. Their development as well as satisfaction is of key importance that 

is hardly ignored in a proficient education system. There is needed to take care of 

students’ concerns, feelings, motivation for ongoing learning and development in 

accordance with their expectations. It is also believed that satisfaction can be achieved 

by the pleasure derived by one’s utilization of services and resources that put a person 

in a state or situation of happiness (Kotler & Keller, 2009). 

Student satisfaction has also a great diversity in research and scholarly 

literature. Researchers in different research areas defined students’ learning in 

accordance with their specific perspectives. One among these definitions is of Kotler, 

Armstrong, Saunders, and Wong (2002) who defined student satisfaction in terms of a 

match between the perceived performance and the employers’ demands and 

expectation. Similar is the definition by Schiffman and Karun (2004) who defined 

student satisfaction from the students’ perspective instead of employers’ side. 

Students judge themselves to see the match between their expected performance and 

their potential match to the job market and demands.  

Aspects of measuring student satisfaction are a bit complicated due to the 

involvement of human feelings. Complications in measuring student satisfaction are 
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due to various factors such as the involvement of knowledge of students’ feelings, 

their desires of inquiry and their applications in the other informal measures of 

student satisfaction (Levy, 2009; NBRI, 2009). Levy (2009) has its suggestions in 

three ways of measuring student satisfaction. First of these three ways is to conduct a 

survey of students’ feedback that can be converted into measureable quantitative data 

by means of its transformations. Second is the collection of data through focus group 

or informal discussions. It is helpful in understanding and recording the thoughts and 

mindset of students’ community. Third is an informal way in which researcher consult 

through the blogs or directly interact with students to explore their feelings. 

According to The National Business Research Institute (NBRI), there are 

numerous advantages in cases where institutions are aware of everyone’s feelings. 

There are also implied disadvantages because of the consumption of resources of 

company in collecting information from each employee (NBRI, 2009). The National 

Business Research Institute (NBRI) suggested few measures that can be of help in 

measuring student satisfaction. These measures include but are not limited to quality 

of service, innocence, speed of delivery of services, pricing, complaints or problems, 

trust in your employees, the closeness of the relationship with contacts in your firm, 

other types of services needed and your positioning in clients’ minds (NBRI, 2009).  

Research on Student Satisfaction 

Education system is designed and managed for the learning and development 

of students. Therefore, students have centric position in education system. Their 

satisfaction out of the overall working of education system is of high importance. 

There are few international and national research and studies that addressed few 

aspects of student satisfaction. 
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International Research 

Researcher in international community has published a lot on student 

satisfaction. Below details are indications of just a few trends in student satisfaction 

research on international level. 

Assessment Studies 

Many researchers published their researches with its major focus on the 

assessment of quality of various aspects of education that may have their role in 

student satisfaction. One among these research studies is a study by James and Casidy 

(2018) who published a research article on assessment in business education. Their 

study explored and investigated effects of assessment on student satisfaction and 

possibilities to promote their behaviour in business education. Researchers conducted 

their study on a population of undergraduate business students in Australia. 

A research article by Rehman, et al. (2020) is an assessment study conducted 

in a population of the public sector universities of Bangladesh. It was a quantitative 

study that explored the reliability analysis, correlation analysis and multiple 

regressions of the variables of student satisfaction from a number of services and 

facilities provided in the public sector universities.    

Service Quality 

Student satisfaction is primarily dependent on the quality of service that is 

offered to students in their educational institution. Ali, Zohu, Kashif, Nair, and 

Ragavan (2016) conducted a study on service quality that may have its effects on the 

student satisfaction their image and loyalty. Population in their study was comprised 

of international students in Malaysian public sector universities. Empirical data in this 

study was collected by using a questionnaire that was further analyzed on a structured 
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equation model. Their research forwarded a number of implications for student 

satisfaction in Malaysian universities.  

Role of quality of services and the image of institution in student satisfaction 

and loyalty has been discussed in a research article by Masserini, Bini and Pratesi 

(2018). Their study is of university students’ experiences that may have its relevance 

and implications for this study of the college student satisfaction at colleges of Lahore 

division. Researchers conducted a web-based survey on an instrument that has many 

constructs similar to the interest in this study such as teacher’s role, their teaching, 

their teaching programmes, courses, contents of their courses and many similar others. 

It was explored that the university image is of critical importance in student 

satisfaction in higher education. 

The quantitative study by Rahman, et al. (2020) has a detailed description of 

the student satisfaction from the services available to them in the public sector 

universities of Bangladesh. Range of the services discussed by these researchers 

included services such as accommodation facilities, transportation facilities, and 

recreation and sports facilities. There were similar results about the transportation 

facilities for the students as they responded positively that showed their satisfaction 

from the quality transportation to them in their universities. Findings and results in 

this study showed that students were more satisfied from the sports and excretion 

facilities provided to them while there was a strong dissatisfaction from the 

accommodation facilities available for them in the public sector universities. As a 

whole their study provided a good insight into the student satisfaction from the 

available services in public sector universities situated in Bangladesh.    

Sadeh and Garkaz (2015) used total quality management theory model 

presented by European Foundation for Quality Management in their research. They 
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emphasized the importance and application of service quality enablers in higher 

education institutions for quality education and student satisfaction. Quantitative data 

in Iranian private higher education institutions context showed that service quality 

helps as mediator for quality education and student satisfaction (Sadeh & Garkaz, 

2015) 

Demographic Studies 

Socio-political and geographic realities are different from region to region that 

have their ultimate effects on education system as well as on the satisfaction of 

students of those regions. Among many studies out of regional research on student 

satisfaction, one is Yusoff, McLeay, and Woodruffe-Burton (2015) who explored the 

effects of demographic factors on student satisfaction in Malaysian private sector 

higher education institutions. They used exploratory factor analysis to identify the 

variables that may have their significant role in student satisfaction. Research by Ali 

et el. (2016) is also from the Malaysian public sector university perspectives. 

A research article published by Liu, Mei, Tian, and Huebner (2016) showed 

the gender wise and age wise differences in student’s subjective well-being in Chinese 

schools. Though their research covered the schools education perspectives in Chinese 

geographic context even then it is of interest to this study due to its subjective 

coverage of student satisfaction. Xiao and Wilkins (2015) are about the dissatisfaction 

of students in Chinese context. 

 Ramos, Barlem, Lunardi, Barlem, Silveira, and Bordignon (2015) published a 

research article in which they checked student satisfaction in a nursing programme. 

Context of their study was of Brazil. Researchers used a survey to collect empirical 

data. Results of their research presented various demographic differences in student 

satisfaction of their professional education programme.  
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d'Souza, Karkada, Parahoo, and Vankatesaperumal (2015) published a 

research article that deals with the student satisfaction in nursing programme in 

Oman. Their study has its prime focus on the clinical learning environment that 

contributes its part in student satisfaction. Structural equation model was used in their 

study on empirical data on teacher’s evaluation by students. Results showed that 

clinical learning environment that has better leadership styles, clinical nurse 

commitments, and good relationships with students has more possibilities to satisfy 

students. Inclusions of the aspects of teachers’ evaluation are sharing interests in the 

study by d'Souza, et al. (2015) and this study of student satisfaction at college level in 

Lahore division. 

Green, Hood and Neumann (2015) published their study on student 

satisfaction in a single subject of Psychology at Australian university level. It is a 

literature review based study in which researchers collected data from the available 

databases and reference lists of relevant literature. Variables of interest in their 

research are exactly similar to the variables of this study. These cover the institutional 

aspects, issues related to teachers, and students’ perspectives that are involved in 

student satisfaction in psychology at university level in Australia. Similar to the 

interest in this study, their research discussed teaching quality, expertise in teaching 

and teacher’s interaction with students (Green, Hood, & Neumann, 2015).  

Research conducted by Zamberi (2015) is of student satisfaction in Malaysian 

context. Data in this study is based on interviews from the students who were 

studying at international campuses of Australian, Indian and Britain universities. 

Variables of university campus image, quality of teaching programme, quality of 

teachers and their teaching, environment for students’ learning, effective use of 

technological solutions, advisory and counseling support for students and facilities for 
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students’ socialization are major themes in Zamberi’s (2015) study. Few among these 

variables have been covered in this study of quality education at college level in 

Lahore division.  

Dissatisfaction Studies 

Studies related to the aspects of dissatisfaction also indicate various areas of 

concern related to student satisfaction. Douglas, Douglas, McClelland and Davies 

(2015) published their study on student satisfaction and dissatisfaction in two business 

schools in the United Kingdom. It was a quantitative study in which respondents 

marked their response on a questionnaire. Researchers also focused on issues and 

concerns of students’ loyalty with their satisfaction from different aspects of teaching 

programme. As a whole, findings in their study showed that final year students have 

more satisfaction out of the services and facilities at their educational institution as 

compared to junior students.  

Environment Issues 

Students’ environment has a broad coverage and spheres in educational 

research. Xiao and Wilkins (2015) published a research article with the objectives of 

examining effects of teachers’ commitment on student perceptions for quality 

education and student satisfaction. It is a quantitative study in which teachers and 

students of a Chinese university participated. Empirical data collected on a paper 

based questionnaire has its analysis on a structured model. Results of their research 

showed positive effects of both teachers’ commitment to students’ academic 

achievements and their commitment to students’ social integration on student 

satisfaction in the subject population that is out of a Chinese university.  

Environmental aspects for student satisfaction are a subject of discussion in 

Antohe, Riklikiene, Tichelaar, and Saarikoski (2016). Population in this study 
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comprised of student nurses from some European Union member states. Quantitative 

data collected through a web-based questionnaire showed a strong relationship of 

student satisfaction with supervisory model. Researchers in this study suggested 

individualized supervision model for student satisfaction. Teaching or supervisory 

aspect in their study has similarity to this study.  

Distance Education 

Many researchers addressed issues of student satisfaction who continue their 

studies on a distance learning and education programme. Goulimaris (2015) focused 

on student satisfaction in relation to motivation for distance education. It is a survey 

based study that used situational motivation scale and the scale of motivation in 

Greece. The researcher showed in results of study that identified regulation, intrinsic 

motivation, personal outcome and leadership are the contributing factors in student 

satisfaction. Although his research has slightly different aspects of its coverage that is 

more related to student motivation yet it is of interest to this study due to the 

overarching relations with the student satisfaction.  

Students’ Perception Studies 

Students have their own perceptions that are often different from the other 

stakeholders such as teachers. Researchers explained student satisfaction in their 

studies. Yin, Wang, and Han (2016) has their focus on undergraduate student 

satisfaction on the basis of students’ perceptions of quality teaching, study approaches 

and course satisfaction. Researchers used a combination of three questionnaires to 

collect empirical data on the said three variables. Results of their analysis had positive 

effects of good teaching while the negative effects of appropriate assessment on 

student satisfaction. Respondents in study by Yin, Wang, and Han (2016) are of 

similar students’ group as are in this study.  
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Annamdevula and Bellamkonda (2016) used structural model to show results 

of relationships among students’ perceived service quality, their satisfaction, loyalty 

and motivation in Indian universities. Results of the study had positive relations of 

student satisfaction with other variables of motivation, loyalty and perceived service 

quality. It is found that some aspects contribute in student satisfaction regarding 

quality of education that is an interest of this study.  

Role of Institution 

Students, teachers and educational institution are interlinked in a triangular 

combination. Effects of one have its consequences on others. Many researchers 

concentrated on the role of institution in presenting their research on student 

satisfaction. Discussions of involvement of institutional aspects in student satisfaction 

are also similar to this study and the parameters of quality explained by the Higher 

Education Commission of Pakistan. These institutional aspects include but are not 

limited to the institutional image, facilities, services and research related activities 

(Green, Hood, & Neumann, 2015). Other aspect of major concern in discussions by 

Green, Hood, and Neumann (2015) is of students’ side that is more related to 

student’s achievement and their attitude. Researchers forwarded their 

recommendations to improve student satisfaction in the said psychology programme 

at university level.  

National Research 

Pakistani researchers also published on student satisfaction and a lot of their 

related aspects. Few students below indicate some trends in student satisfaction 

research in national context of Pakistan.  

Language of Instruction 

Many researchers published on the language of instruction for students in 

education system of Pakistan. There is no scarcity of research that covered different 
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issues related to the language of instructions for students. Kamal and Saeed (2018) 

published their research on student satisfaction in university context of Pakistan. Their 

focus was on mutual relationship of students’ English proficiency, academic 

achievement and satisfaction on teacher feedback. Results in their survey based study 

of two public sector university students showed various comparisons of results such 

as between universities, between subjects, between disciplines and between genders. 

Researchers suggested more time for students’ presentations and proper feedback 

from teachers for their satisfaction from their academic learning and development. 

Services Quality 

Many of Pakistani researchers highlighted issues of service quality and their 

relation to student satisfaction. One among these studies is of Saima, Kamran, Abeer, 

and Rashid (2017). These researchers discussed services quality with moderating 

effects of academic culture, general repute of academic institution in society and price 

occurred on students for availing the quality services. Researchers in their survey 

based research data highlighted the importance of the role of said variables. These 

researchers suggested the quality enhancement for student satisfaction in higher 

education institutions in Pakistan.  

Arif and Khuram (2016) also published their research on services quality and 

its effects on student satisfaction. They conducted a survey of public and private 

sector universities of Pakistan in which university teachers were respondents. Their 

study presented relationships of internal marketing in education institutions, job 

satisfaction, and services quality to students.  

Teachers’ Quality 

Teachers are one of the basic triangles of education system that have their 

direct effects on student satisfaction. It has been the focused area of many researchers 
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who published issues of student satisfaction in education. Aslam, Rehman, Imran, and 

Muqadas (2016) published results of their research from the private sector universities 

in Pakistan. Many issues in their study referred to some of mage themes of teachers’ 

quality and its improvement such as social well-being of teachers, their qualifications 

and teaching experience. Details discussions in their study included other aspects in 

teachers’ professional life such as their knowledge, skills, teaching techniques, styles 

and similar others of teachers’ personality. According to Aslam, et al. (2016) these 

issues of teachers’ quality may have adverse effects on student satisfaction at private 

sector universities in Pakistan.  

Students’ Perceptions 

Few researchers in Pakistan emphasized the satisfaction of students’ 

perception for their overall satisfaction from the educational institution. Rehana, 

Ghias, Sadia, Mehwish, and Faiza (2016) published their research on students’ 

perceptions at the Aga Khan University Medical College. They used an environment 

measure scale in their survey and found results that students perceive a positive 

environment at the said educational institution. Rehana, et al. (2016) highlighted areas 

of students’ perception that have their ultimate effects on their satisfaction. These 

stated areas include but are not limited to educational programme strengths, overall 

institutional atmosphere, a continuing faculty and peers’ assistance and support.  

 Literature review on student satisfaction revealed that there are a wide spread 

literature on many aspects of student satisfaction in geographic perspective of 

Pakistan. A short view of the student satisfaction in quality education at college level 

in Lahore division has not been covered by any of the studies. Therefore it has scope 

of research for this study.  
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Theoretical Framework 

 Practice theory of Giddens (1984) is in use in this study to understand and 

explain the social and cultural aspects, knowledge and practices that are interlinked in 

the formation of social fields. More specifically, the practices of students and teachers 

are in consideration as part of social or cultural aspect and their connections regarding 

quality education is there as social field that is the area in this study. Giddens (1984) 

looks at social realities as a combination and outcome of both the structures and 

agents without giving primacy to any of them.      

 This theory presented by Giddens (1984) stated a cycle of structuration in such 

a way that there are three major aspects: interaction, routinization and explanation. 

Interactions are related to the activities of agents in the social system. These are 

inclusive of all type of roles that people perform in a social system in different 

capacities. Routinization has its more concern with the order of relationships in 

society. Admittedly, there are not always similar roles but agents in society do 

different things for one another and as a whole for the society or the social system. 

Explanation is another part of the cycle of structuration presented by Giddens. 

Explanation is more related to the relationships between the moments and the totality 

that are with respect to the specific rules and regulations. In other words these are 

description of the final results of all the activities done by agents and in their 

relationships with respect to the defined orders.     

Students and teachers in this study are social agents. They do practices on their 

respective parts. All the activities of students and teachers in this study are part of 

interaction that is first segment of the Gibben’s theory. Students get themselves 

involved in their studies. They have a lot of things that are structures for them such as 

their attendance in classrooms, their participation in classroom discussions, their 
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engagement in classroom or subject related assignments, their involvement in group 

tasks, their appearance in examination or assessment procedures of their learning and 

many similar others. All these activities are performed in defined structures that are 

regulated through particular procedures. These structures take place on the students as 

well as on the teachers’ side with reference to their particular role in teaching and 

learning process as has been discussed in this study. 

 Practices of teachers as social agents are their preparation of class lectures, 

their delivery of lecture, their maintenance of classroom discipline, their preparation 

of students’ learning assessment tasks, their conducting of students’ evaluation 

activities such as exams, and many similar activities. These activities take place in 

particular social settings or structures in compatibility with the “Practice Theory” 

used in this study. A combination or outcome of both these activities and structures of 

the students and the teachers in the teaching and learning setting is stated in 

accordance with the Practice Theory that is in use as the theoretical framework of this 

study. 

 Students and teachers interact with each other for the purpose of particular 

roles in society. Their roles combine and forward as part of routinization in light of 

the theory used here. Students’ major role is of learning through the structures that are 

managed for them in educational institutions such as in colleges of the Lahore 

division as these are the case in this study. Teachers’ major role is to teach and 

motivate their students for their continuous learning. The overarching scenario in 

combination of all the structures of learning on the part of students as social agents, 

and educating on the part of teachers as another social agent, and their combination 

and mutual interaction are explanation of the satisfaction through these structures in 

colleges of the Lahore division in this study. 
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 Summarizing the use of “Practice Theory” in this study, it is stated that this 

study has ideas of cycle of structuration presented by Giddens (1984) such that there 

are students and teachers at college level in the Lahore division who are agents or 

major actors who interact with one another. Capacity and specific role of teachers is 

of teaching in the colleges while students over there are beneficiaries and are on the 

other part of the teachers’ role. Their interactions in different capacities are for 

different purposes that refer to the social roles as routinization. Finally, there are 

prescribed orders and design of the system in accordance with the specific principles. 

Results of all these activities, roles and interaction constitute teaching and learning 

system. The analysis of outcome of this system is under question in this study in the 

form of student and teacher satisfaction from the quality of education at college level 

in the geographic region of Lahore division that is the subject matter of this study. 
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Conceptual Framework of the Study 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1 Conceptual Framework of the Study 
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CHAPTER III 

METHODS AND PROCEDURES 

This chapter contains research methodology in detail to consider: the research 

questions of this study, aims to assess the perception of quality education, teacher 

satisfaction, student satisfaction, the relationship between quality education and 

teacher satisfaction, quality education and student satisfaction, difference regarding 

demographic variables and difference in response to students and teachers regarding 

quality education at college level in Lahore division. This chapter covers: research 

design, population of the study, sample of the study, instrumentation of the study, 

Pilot study, data collection and data analysis. In given flow chart the whole procedure 

of the study is mentioned. 

 

Figure 3.1 Procedure of the Study 
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Research Design 

The study was descriptive in nature as it described a phenomena related to the 

college teachers and students. Quantitative research method and correlational research 

design was used to conduct this study. In descriptive research, characteristics of a 

phenomenon or population are studied that are used for statistical calculations. Before 

writing descriptive research, survey research is regarded the best approach (Shields & 

Rangarajan, 2013). Correlational research is part of the quantitative methods of 

research that determine the relationship between two or more variables from the same 

population group (Creswell, 2012). 

Population of the Study 

All the teachers and students in 80 government degree colleges of Lahore 

division were the population of the study. Total number of teachers was 4,118 (1,821 

male & 2,297 female) and total number of students was 1, 50,682 (60190 male & 

90492 female) in government degree colleges of Lahore division. A list of these 

colleges, total number of teachers and students in these colleges were collected from 

Higher Education Department, Govt. of the Punjab (Higher Education Department, 

2016). The reason for selecting Lahore division as population was that it is considered 

a hub of education in Pakistan. Detail of colleges is given in Appendix A. 

 

 

 

 

 

 

 

 

Figure 3.2 Population of the study 
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Sample of the Study 

Simple random sampling technique was employed in sampling the population 

of this study. One such approach is random sampling, which by chance chooses a 

sample of units from a population, usually to allow generalization from the sample to 

the population (Shadish, Cook, & Campbell, 2002). Random sampling means that the 

findings produced from the survey are approximate to what would have been 

accomplished if the whole population were measured. The simplest random sampling 

provides an equivalent probability of being chosen for all the units in the population 

(Shadish et al., 2002).  There were total 80 colleges in Lahore division. Students and 

teachers in these 80 colleges were included in the population of this study. The total 

number of these colleges was cut into half randomly as part of the sampling for this 

study. There were 40 government degree colleges (50% of these colleges) that were 

selected as sample by adopting lottery method. The bigger your sample, the more 

confident you will be that the population truly represents their responses (Denzin & 

Lincoln, 2011). Onward sampling was done randomly by adopting lottery method and 

10 teachers and 100 students were selected from each college out of the already 

sampled 40 government degree colleges situated in the demographic region of the 

Lahore division. In this way, 400 teachers, including both male and female, and 4000 

students, including both male and female from amongst these government degree 

colleges of Lahore division were taken as sample for this study. It is important to 

mention that in making selection of students for this study; only those students were 

selected who were taught by those teachers who were selected as sample for this 

study. As a whole, there were now 400 teachers and 4000 students that comprised the 

sample in this study. As it has been already mentioned, all the sampling was done by 

using the lottery methods out of the selected sample that were a result of random 
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sampling technique. In other words, random sampling technique by adopting lottery 

method was used initially for the selection of half the educational institutions and then 

it was used in making selection of the teachers and finally in selecting students out of 

the already sampled teachers. In this way there is a sample in hand in which students 

are from the classes of only those teachers who were included in this research for 

further study. A short description of the aforementioned sampling is given in the 

sampling framework as under: 

  

    

 

 

 

 

 

 

 

 

 

 

Figure 3.3 Sampling Framework 
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Following is the detail of students’ demographic variables and further 

distribution for selected sample in this study: 

Table 3.1  

Frequency Distribution of Students by Age 

Variable                                   Groups F % 

Age 16-17 350 9.9% 

18-19 1810 51.0% 

20-21 1390 39.1% 

 Table 3.1 of students’ age and its representative graph in figure 3.4 is that 

there were total 350 students of age group 16-17 years of age that are less than 10% 

(i.e., 9.9%) of total population in this study. Students of age group 18-19 years of age 

were 1810 that are more than half of the students’ population (i.e., 51%). Those 

students who were of 20-21 years of age are 1390 that were less than 40% (i.e., 

39.1%) of the total population of students in this study.  

 

Figure 3.4 Graphical Presentation of Students’ Age 
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Table 3.2 

Frequency Distribution of Students by Gender 

Variables                           Groups f % 

Gender Male 1730 48.7% 

Female 1820 51.3% 

 

Table 3.2 and its representative graph in figure 3.5 is the frequency 

distribution of gender of students. These results show that there were 1730 male 

students that were less than half (i.e., 48.7%) of the students’ total population. There 

were 1820 female students participated in this study that were more than 50% (i.e., 

51.3%). It also shows that there was almost equal representation of both gender 

groups in the sample of this study. Total number of female respondents was little 

more than the total number of male respondents in this study. 

 

 

Figure 3.5 Graphical Presentation of Students’ Gender 
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Table 3.3 

Frequency Distribution of Students by Locality 

Variables                           Group f % 

Locality Urban 2560 72.1% 

Rural 990 27.9% 

Results given in Table 3.3 and its corresponding figure 3.6 is related to the 

graphical presentation of the students’ locality states that 2560 students were from 

urban areas of the Lahore division. These were more than 72% (i.e., 72.1%) of total 

population of students in this study who were from urban areas. Students living in 

rural areas were 990 that are about 28% (i.e., 27.9%). Looking on the ratio of urban to 

rural areas, it can be said that there was ratio of about 3:1 urban to rural in this study. 

On the basis of these results, it can also be stated that results in this study that reflect 

students’ perspective have more influence of the civic regions of Lahore division. 

Influence of rural regions was comparatively much lower in making any implications 

of the research results. 

 

Figure 3.6 Graphical Presentation of Students’ Locality 

  

Locality 

Urban Rural



65 

 

Table 3.4 

Frequency Distribution of Students by Programme  

Variables                           Group f % 

Programme Inter 430 12.1% 

Bachelor 3120 87.9% 

  

Results shown in the Table 3.4 and its corresponding graphical presentation 

given in the figure 3.7 states those 430 students who responded in this study had 

intermediate as a programme of their study at college level. These were more than 

12% (i.e., 12.1%). Those responding students who had bachelor degree programme as 

a programme of study at colleges were about 88% (i.e., 88%) and their number 

approaches to 3120. It shows that a considerable majority of responding students are 

in bachelor degree programme. Any assumption on the basis of these results may have 

quite stronger reflections of those college level students who were in a bachelor 

degree programme. On the other side, intermediate students’ low participation in 

responding to this study reduces their influence in results of this study.   

 

Figure 3.7 Graphical Presentation of Students’ Programme 
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After description of results related to students’ representation in this study, 

there are teachers who were a part of sampled population in this study. Selected 

sample details according to the demographic variables of teachers are: 

Table 3.5 

Frequency Distribution of Teachers by Age 

Variables   Group f % 

Age 21-30 205 57.7% 

31-40 82 23.1% 

41-50 41 11.5% 

51-60 27 7.6% 

  

Table 3.5 and its graphical presentation in the figure 3.8 is that there were 205 

teachers of age group 21-30, they comprise more than 57% (i.e., 57.7%) of the total 

responding teachers in this study. Teachers of age group 31-40 were 82 that are more 

than 23% (i.e., 23.1%) of total responding teachers. Those, who were in age group of 

41-50, were about 12% (i.e., 11.5%) and their total number is 41. And 27 respondent 

teachers were more than 7% (i.e., 7.6%) of total responding teachers’ sample in age 

group 51-60. 

 

Figure 3.8 Graphical Presentation of Teachers’ Age 
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Table 3.6 

Frequency Distribution of Teacher by Gender  

Variable Group f % 

Gender Male 173 48.7 

 Female 182 51.3 

 

Table 3.6 and its corresponding graphical presentation of data in the figure 3.9 

is that there were 173 male responding teachers that comprise more than 48% (i.e., 

48.7%). Female teachers who responded in this study survey were 182 that were more 

than 51% (i.e., 51.3%). It also shows that there is not too much difference in a number 

of responding teachers who were male and those who were female teachers in 

colleges of the Lahore division. These results and findings out of empirical data also 

strengthen the view of no gender bias in results related to college sector teachers in 

this study. It also means that there was no gender bias in the implication of study 

results in this study regarding “Quality Education” and “Teacher Satisfaction”.  

 

Figure 3.9 Graphical Presentation of Teachers’ Gender 
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Table 3.7 

Frequency Distribution of Teachers by Academic Qualification 

Variables                            Group f % 

Academic Qualification Masters 184 51.8% 

M. Phil 155 43.7% 

Ph. D 16 4.5% 

 Table 3.7 and its related figure 3.10 that presents a graphical distribution of 

data show the academic qualifications of teachers in the sample. There were 184 

teachers with Masters Qualification that was about 52% (i.e., 51.8%). Those teachers 

who had M. Phil qualification are 155 that were about 44% (i.e., 43.7%). Teachers 

with their academic qualifications of doctoral degree were 16 that is 4.5%.  

 

Figure 3.10 Graphical Presentation of Teachers’ Academic Qualification 
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Table 3.8 

Frequency Distribution of Teachers by Teaching Experience. 

Variables                            Group f % 

Teaching Experience 1-5 233 65.6% 

6-10 41 11.5% 

11-15 32 9.0% 

16-20 16 4.5% 

More than 20 33 9.3% 

  

Teaching experience data is given in Table 3.8 and its corresponding figure 

3.11. It shows that there were 233 teachers with five years of experience (i.e., 65.6%) 

of the total responding teachers, 41 teachers had until 10 of years of experience (i.e., 

11.5%) of the total responding teachers, 32 teachers had up to 15 years of experience 

(i.e., 9%) of the total responding teachers, 16 teachers had up to 20 years of 

experience, 33 teachers had more than 30 years of experience (i.e., 9.3%) of the total 

responding teachers. From the data it is clear that most of the teachers who responded 

in this study are of lower experience whether it is until 5 years or it is until 10 years.  

 

Figure 3.11 Graphical Presentation of Teachers’ Experience 
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Table 3.9 

Frequency Distribution of Teachers by Job position 

Variables                            Group F % 

Designation Lecturer 289 81.4% 

Assistant Professor 50 14.1% 

Associate Professor 13 3.7% 

Professor 3 0.8% 

 

Data given in Table 3.9 and its representative figure 3.12 is related that there 

were 289 lecturers (i.e., 81.4%) from all responding teachers, 50 Assistant Professors 

(i.e., 14.1%) from the total number of responding teachers, 13 Associate Professors 

(i.e., 3.7%) from responding teachers in this study, and 3 Professors (i.e., 0.8%) from 

the total number of respondents selected in the sample of this study. It becomes clear 

from the given data that these are lecturers who are the majority of respondents then 

comes Assistant Professors. These both were major groups who responded the survey 

of this study. On the other side professors were the shortest group selected in sample 

of this study. It can have implications that there are more tendencies of junior teachers 

to respond that may be due to their more number as compared to others. 

 

Figure 3.12 Graphical Presentation of Teachers’ Designation 
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Instrumentation 

Four instruments were used in this study. Two instruments were used for 

teachers and two instruments were used for students. Each instrument had two parts, 

first part was consisted of demographic variables and second part consisted of 

indicators and further on their statements of each variables i.e. Quality Education for 

teachers and students, Teacher Satisfaction and Student Satisfaction. These 

instruments are consisted of 5 point-Likert type scale. 

A five dimensional scale for teacher satisfaction “Teachers’ Job Satisfaction 

Assessment Scale” was used to collect data for this study. The researcher used this 

instrument after adaptation. This instrument was developed for school teachers and 

the researcher adapted this instrument by using word “college” instead of “school”. 

This instrument was developed by Prof. Dr. Mahr Muhammad Saeed Akhtar (2014). 

The reliability of this instrument was .90. This instrument was used after taking the 

permission of author (Appendix B). Following demographic information was asked 

by the college teachers: 

1. Age 

2. Gender 

3. Academic Qualification 

4. Teaching Experience 

5. Designation 

There were 30 statements in the second part of this instrument. The indicators 

of this instrument are given below: 

1. Intrinsic Factors 

2. Career Opportunities 

3. Professional Development 
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4. Work Environment 

5. Management Attribute 

6. Financial Benefits 

Researcher developed instrument regarding quality education for teachers and 

students “Quality Education Assessment Scale” by keeping in mind the minimum 

standards of quality by Higher Education Commission and objectives of this study 

(Appendix C). The reliability of this instrument was .91. Following demographic 

information was asked by the college teachers related to this instrument: 

1. Age 

2. Gender 

3. Academic Qualification 

4. Teaching Experience 

5. Designation 

Following demographic information was asked by the college students: 

1. Age 

2. Gender 

3. Locality 

4. Programme 

There were 35 statements in the second part of this instrument. Following are 

the indicators of this “Quality Education Assessment Scale”: 

1. Vision, Mission & Goals 

2. Academic Programmes and Evaluation 

3. Student Admission and Progression 

4. Academic Faculty and Non-Academic Staff 

5. Physical Infrastructure, Academic Facilities and Learning Resources 
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6. Organization, Governance and Financial Management 

7. Research 

8. Public Disclosure and Transparency 

9. Community Link and Outreach 

Above said instrument was used both for students and teachers. 

 For student satisfaction the instrument “Student Satisfaction Assessment 

Scale” was also developed by the researcher after reading the previous studies and 

considering the research objectives (Appendix D). The indicators of this instrument 

were determined after reading literature. Reliability of this instrument is .86 after pilot 

testing. Following demographic information was asked by the college students: 

1. Age 

2. Gender 

3. Locality 

4. Programme 

There were 22 statements in the second part of this instrument. Following 

were the indicators of this self-developed instrument: 

1. Admission Process 

2. Academic Programmes 

3. Quality of Teaching 

4. Student Teacher Relation 

5. Management 

6. Contact with Parents 

7. Facilities 
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Pilot Study 

A pilot study was conducted in Lahore city prior to administer these 

instruments at macro level to find out the reliability of the instruments by selecting 50 

teachers and 100 students from public sector colleges at Lahore. The researcher 

collected the data personally. To ensure the validity of these instruments experts’ 

opinion was taken (Appendix E). The self-developed instruments were mailed to the 

experts of relevant field including practitioner and academic side. They suggested 

some necessary changes in the phraseology of items.  Some necessary changes were 

made after piloting and validating the instruments.  

Data Collection  

After pilot testing and changes in instruments the researcher collected the data 

personally and some instruments were sent through mail. A letter from the 

dissertation supervisor was used to make request from the college principals to allow 

the researcher to collect data from college teachers and students. Some colleges gave 

quick response while some delayed the process due to their official and professional 

activities.  

Data Analysis Techniques 

The following statistical analysis techniques were used on the collected data. 

Descriptive statistics was used to check the perception of teachers and students 

regarding quality education, teacher satisfaction and student satisfaction. Pearson 

Product Moment Correlation Co-efficient was applied to find out the relationship 

between “Quality Education” and “Teacher Satisfaction” as well as “Quality 

Education and Student Satisfaction”. One way ANOVA and independent sample t-test 

were used to find the difference regarding teachers and students demographic 

variables.  
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Collected data of the variables of quality education, student satisfaction and 

teacher satisfaction in this research was on 5-points Likert type scale. Research 

instruments are given as annexure in this study. Normality checks of research data 

showed that it is normally distributed data. Due to its normal distribution, these data 

sets are suitable for the application of parametric tests for its statistical analysis. 

Table 3.10 

Research Questions, Hypotheses and Statistical Techniques 

Research Questions Statistical Techniques 

Perception regarding Quality Education 

by students and teachers, Teacher 

Satisfaction and Student Satisfaction 

(Research Questions 1,2,3,4) 

Mean 

Relationship between Quality Education 

and Teacher Satisfaction, Quality 

Education and Student Satisfaction 

(Hypothesis 1,2) 

Pearson Product Moment Correlation Co-

efficient 

Teachers’ Demographic Differences 

regarding Quality Education 

(Hypothesis 3,4,5,6,7,8) 

Independent sample t-test and one way 

ANOVA 

Teachers’ Demographic Differences 

regarding Teacher Satisfaction 

(Hypothesis 9,10,11,12,13,14) 

Independent sample t-test and one way 

ANOVA 

Students’ Demographic Differences 

regarding Quality Education 

(Hypothesis 15,16,17,18) 

Independent sample t-test and one way 

ANOVA 

Students’ Demographic Differences 

regarding Student Satisfaction 

(Hypothesis 19,20,21,22) 

Independent sample t-test and one way 

ANOVA 

Difference of Quality Education as assess 

by teachers and students 

(Hypothesis 23) 

Independent sample t-test 
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CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

 In this chapter the researcher presented the data analysis and its interpretation. 

The data were collected from 400 hundred teachers and 4000 students (N=400, 4000) 

from 40 colleges of Lahore division. The major objectives of this study were to 

investigate the perception of teachers and students regarding quality education, 

teacher satisfaction, student satisfaction, difference among demographic variables, 

relationship between quality education and teacher satisfaction, quality education and 

student satisfaction and difference between the teacher and student perception 

regarding quality education. Four instruments were used in this study: Quality 

Education Assessment Scale (for teachers – 35 items), Quality Education Assessment 

Scale (for students – 35 items), Teachers’ Job Satisfaction Assessment Scale (TJSAS 

– 30 items) and Student Satisfaction Assessment Scale (SSAS – 22 items). 

 The collected data through the above mentioned questionnaires were analyzed 

by using SPSS software (Statistical Package for Social Sciences). The elaboration of 

data analysis and reporting strategies are discussed here prior to interpret the results. 

 The researcher took the following steps in respect of this scientific data.  

1. Arrangement of data  

2. Review of data 

3. Data cleaning 

4. Data coding 

5. Data entry in SPSS software 

6. Data presentation in tables 

7. Data analysis 

8. Interpretation of results 
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9. Discussion on results 

10. Findings 

11. Conclusions 

12. Recommendations   

 

Figure 4.1 Analysis and Reporting Strategy 

Data Analysis 

Collected data of the variables of quality education, student satisfaction and 

teacher satisfaction in this research were on 5-points Likert type scale. Research 

instruments are given as annexure in this study. Normality checks of research data 

showed that it is normally distributed data. Due to its normal distribution, these data 

sets are suitable for the application of parametric tests for its statistical analysis. 
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Furthers, to analyze the data the researcher used different statistical techniques and 

presented the results in tables and these tables are interpreted also. All this data was 

shown in sequence. 

Demographic Details 

 Demographic information is frequency based and is presented in tables. 

Demographics of students are: 

1. Gender 

2. Age 

3. Programme 

4. Locality  

Demographic variables of teachers are: 

1. Gender 

2. Age 

3. Academic Qualification 

4. Job Position 

5. Teaching Experience 
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Response to Research Questions 

Research Question 1 

What is the perception of teachers regarding quality education at college level in 

Lahore division? 

Table 4.1 

Responses to the Quality Education Subscale: Vision, Mission and Goals 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Vision statement reflects the short term 

and long term strategies to achieve goal of 

national education policy. 

41.13 36.06 12.68 5.92 4.23 4.04 

2. The mission statement reflects the college 

vision in line with the ambitions of the 

institution, as well as national and 

international goals.  

31.27 43.66 17.46 4.51 3.10 3.95 

3. The statements of the goals are 

unambiguous and meet the requirements 

given in the mission statement. 

24.23 34.65 29.30 8.45 3.38 3.68 

4. Overall Mean      3.89 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean 

 

Table 4.1 is about the frequency distribution of responses of the respondents 

about “Vision, Mission and Goals”. 

In response to first statement 77% respondents agreed, 13% not sure about 

their opinions and 10% disagreed with the statement. Mostly of the respondents 

agreed that vision statement reflects the short term and long term strategies to achieve 

goal of national education policy (M = 4.04). 

In response to second statement 75% respondents agreed, according to the 

results 17% respondents were not sure about their opinions and 8% disagreed with 

statement. The majority of respondents agreed that the mission statement reflects the 

college vision in line with the ambitions of the institution, as well as national and 

international goals (M = 3.95). 
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In response to third statement 59% respondents were agreed, 29% were not 

sure about their opinions and 12% were disagreed with statement. The most of 

respondents agreed that the statements of the goals are unambiguous and meet the 

requirements given in the mission statement (M = 3.68). 

Table 4.2 

Responses to the Quality Education Subscale: Academic Programmes and Evaluation 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Academic programmes and curriculum 

are approved by the affiliated 

university/HEC. 

48.45 38.59 7.89 2.54 2.54 4.28 

2. Contents are delivered by the qualified 

faculty to support the self-learning of 

the learners. 

44.51 39.15 10.14 4.51 1.69 4.20 

3. The college has introduced 

Mathematics/Science/ Computer for 

Arts students. 

29.01 41.69 13.24 11.27 4.79 3.79 

4. College has academic committee to 

select and offer the market driven and 

community need based educational 

programmes for the students. 

20.85 36.90 13.80 21.41 7.04 3.43 

5. The college has a mechanism for 

teacher appraisal/ evaluation by 

students/ peers. 

25.07 27.89 20.85 20.28 5.92 3.46 

6. Overall Mean      3.83 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  
 

Table 4.2 is related to the frequency distribution of responses of the teachers 

about “Academic Programmes and Evaluation”. 

In response to first statement 87% respondents agreed, 8% respondents were 

not sure about their opinions and 5% respondents disagreed with statement. The 

mostly agreed that academic programmes and curriculum are approved by the 

affiliated university/HEC (M = 4.28). 

In response to second statement 87% respondents were agreed, 8% 

respondents were not sure about their opinions and 5% respondents disagreed with 
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statement. They agreed that contents are delivered by the qualified faculty to support 

the self-learning of the learners (M = 4.20). 

In response to third statement 71% respondents agreed, 13% respondents were 

not sure about their opinions and 16% respondents disagreed with statement. They 

agreed that the college has introduced Mathematics/Science/ Computer for Arts 

students (M = 3.79). 

In response to fourth statement 58% respondents agreed, 14% respondents 

were not sure about their opinions and 28% respondents disagreed with statement. 

They agreed that the college has academic committee to select and offer the market 

driven and community need based educational programmes for the students (M = 

3.43). 

In response to fifth statement 53% respondents agreed, 21% respondents were 

not sure about their opinions and 26% respondents disagreed with statement. The 

mostly agreed that the college has a mechanism for teacher appraisal/ evaluation by 

students/ peers (M = 3.46). 

Table 4.3 

Responses to the Quality Education Subscale: Student Admission and Progression 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. College follows the admission policy provided 

by the affiliated university. 
38.31 45.35 7.61 6.20 2.54 4.11 

2. Admissions are announced in newspaper, 

website as per academic calendar. 
34.93 41.41 12.96 7.04 3.66 3.97 

3. Students are admitted according to college 

capacity, i.e., faculty, labs, library facilities etc. 
31.27 37.75 11.27 12.96 6.76 3.74 

4. Pass rate of the college is in accordance with the 

pass rate of the affiliated university. 
27.61 41.69 16.90 9.58 4.23 3.79 

5. College has student support services for the low 

achievers.  
17.18 32.11 21.69 20.56 8.45 3.29 

6. College has financial aid programmes and 

scholarships for needy students. 
30.70 41.69 14.65 10.99 1.97 3.88 

7. Overall Mean      3.80 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  
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Table 4.3 is related to the frequency distribution of responses of the teachers 

about “Student Admission and Progression”. 

In response to first statement 84% respondents agreed, 8% respondents were 

not sure about their opinions and 8% respondents disagreed with statement. They 

agreed that the college follows the admission policy provided by the affiliated 

university (M = 4.11). 

In response to second statement 76% respondents agreed, 13% respondents 

were not sure about their opinions and 11% respondents disagreed with statement. 

The mostly agreed that admissions are announced in newspaper, website as per 

academic calendar (M = 3.97). 

In response to third statement 69% respondents agreed, 11% respondents were 

not sure about their opinions and 20% respondents disagreed with statement. They 

agreed that students are admitted according to college capacity, i.e., faculty, labs, 

library facilities etc. (M = 3.74). 

In response to fourth statement 69% respondents agreed, 17% respondents 

were not sure about their opinions and 14% respondents disagreed with statement. 

They agreed that pass rate of the college is in accordance with the pass rate of the 

affiliated university (M = 3.79). 

In response to fifth statement 49% respondents agreed, 22% respondents were 

not sure about their opinions and 29% respondents disagreed with statement. They 

agreed that the college has student support services for the low achievers (M = 3.29). 

In response to sixth statement 72% respondents agreed, 15% respondents were 

not sure about their opinions and 13% respondents disagreed with statement. The half 

of the respondents agreed that the college has financial aid programmes and 

scholarships for needy students (M = 3.88). 
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Table 4.4 

Responses to the Quality Education Subscale: Academic Faculty and Non-Academic 

Staff 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Faculty members are appropriately 

qualified and trained. 
39.44 45.07 8.17 3.94 3.38 4.13 

2. Other professional non-Academic staff 

(e.g. finance related) are appropriately 

qualified and trained. 

19.15 42.82 20.85 11.27 5.92 3.58 

3. All the sanctioned posts are filled 18.87 31.27 23.94 15.77 10.14 3.33 

4. College has strict monitoring system 

regarding attendance, regular class teaching 

and absenteeism as laid down by 

Government 

38.59 39.44 8.73 9.86 3.38 4.00 

5. The college has formal programmes like 

short courses, training workshops, seminars 

and conferences for professional 

development. 

23.94 27.61 18.59 17.18 12.68 3.33 

6. Overall Mean      3.67 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.4 is related to the frequency distribution of responses to the teachers 

about “Academic Faculty and Non-Academic Staff”. 

In response to first statement 85% respondents agreed, 8% respondents were 

not sure about their opinions and 7% respondents disagreed with statement. They 

agreed that faculty members are appropriately qualified and trained (M = 4.13). 

In response to second statement 62% respondents agreed, 21% respondents 

were not sure about their opinions and 17% respondents disagreed with statement. 

They agreed that other professional non-Academic staff (e.g. finance related) are 

appropriately qualified and trained (M = 3.58). 

In response to third statement 50% respondents agreed, 24% respondents were 

not sure about their opinions and 36% respondents disagreed with statement. Fifty 

percent respondents agreed that all the sanctioned posts are filled (M = 3.33). 
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In response to fourth statement 78% respondents agreed, 19% respondents 

were not sure about their opinions and 13% respondents disagreed with statement. 

They agreed that the college has strict monitoring system regarding attendance, 

regular class teaching and absenteeism as laid down by Government (M = 4.00). 

In response to fifth statement 51% respondents agreed, 19% respondents were 

not sure about their opinions and 30% respondents disagreed with statement. They 

were agreed that the college has formal programmes like short courses, training 

workshops, seminars and conferences for professional development (M = 3.33). 

Table 4.5 

Responses to the Quality Education Subscale: Physical Infrastructure, Academic 

Facilities and Learning Resources 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Infrastructure, lab facilities, equipment, and 

books are available as required for the 

programmes curricula. 

24.51 38.31 12.96 17.18 7.04 3.56 

2. The library is being continuously improved 

and college is making efforts for the provision 

of E-library resource. 

21.69 34.65 18.03 17.75 7.89 3.45 

3. The computer has broad band internet for self-

learning, accessing information, and 

managing teaching and learning situations. 

17.46 37.18 18.03 18.03 9.30 3.35 

4. College is providing internet and training to 

its faculty for use of internet and ICT for their 

professional development. 

25.07 30.14 13.80 18.87 12.11 3.37 

5. Overall Mean      3.43 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.5 is related to the frequency distribution of responses to the teachers 

about “Physical Infrastructure, Academic Facilities and Learning Resources”. 

In response to first statement 63% respondents agreed, 13% respondents were 

not sure about their opinions and 24% respondents disagreed with statement. They 

agreed that infrastructure, lab facilities, equipment, and books are available as 

required for the programmes curricula (M = 3.56). 
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In response to second statement 56% respondents agreed, 18% respondents 

were not sure about their opinions and 26% respondents disagreed with statement. 

The half of the respondents were agreed that the library is being continuously 

improved and college is making efforts for the provision of E-library resource (M = 

3.45). 

In response to third statement 55% respondents agreed, 18% respondents were 

not sure about their opinions and 27% respondents disagreed with statement. The half 

of the respondents were agreed that the computer has broad band internet for self-

learning, accessing information, and managing teaching and learning situations (M = 

3.35). 

In response to fourth statement 55% respondents agreed, 14% respondents 

were not sure about their opinions and 31% respondents disagreed with statement. 

Almost half of the respondents agreed that the college is providing internet and 

training to its faculty for use of internet and ICT for their professional development 

(M = 3.37). 

Table 4.6 

Responses to the Quality Education Subscale: Organization, Governance and 

Financial Management 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Responsibilities of college 

governance/leadership are clearly documented. 
20.85 50.42 16.90 9.58 2.25 3.78 

2. College governance/leadership is regularly 

evaluated with respect to achievement of 

objective/mission or annual targets of college. 

18.03 49.86 16.90 12.68 2.54 3.68 

3. College has annual performance reports of 

academic and non-academic staff 
30.42 47.32 12.68 7.32 2.25 3.96 

4. Governance bodies/committees has 

representation from academic staff, students, 

parents and civil society/ community 

19.15 38.87 25.35 13.80 2.82 3.58 

5. College has maintained financial record. 31.55 45.35 15.77 4.79 2.54 3.99 

6. Overall Mean      3.80 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  
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Table 4.6 is related to the frequency distribution of responses to the teachers 

about “Organization, Governance and Financial Management”. 

In response to first statement 71% respondents agreed, 17% respondents were 

not sure about their opinions and 12% respondents disagreed with statement. They 

agreed that responsibilities of college governance/leadership are clearly documented” 

(M = 3.78). 

In response to second statement 68% respondents agreed, 17% respondents 

were not sure about their opinions and 15% respondents disagreed with statement. 

They agreed that the college governance/leadership is regularly evaluated with respect 

to achievement of objective/mission or annual targets of college (M = 3.68). 

In response to third statement 78% respondents agreed, 13% respondents were 

not sure about their opinions and 9% respondents disagreed with statement. They 

agreed that the college has annual performance reports of academic and non-academic 

staff (M = 3.96). 

In response to fourth statement 58% respondents agreed, 25% respondents 

were not sure about their opinions and 17% respondents disagreed with statement. 

Almost more than half of the respondents were agreed that governance 

bodies/committees has representation from academic staff, students, parents and civil 

society/ community (M = 3.58). 

In response to fifth statement 77% respondents agreed, 16% respondents were 

not sure about their opinions and 7% respondents disagreed with statement. They 

agreed that the college has maintained financial record (M = 3.99). 
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Table 4.7 

Responses to the Quality Education Subscale: Research 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Colleges are encouraged to plan an 

environment of applied research. 
16.90 25.35 21.69 23.66 12.39 3.11 

2. College disseminates and shares the research 

findings. 
14.65 23.66 27.04 23.10 11.55 3.07 

3. Overall Mean      3.09 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  
 

Table 4.7 is the frequency distribution of responses to the quality education 

subscale about “Research”. 

In response to first statement 47% respondents agreed, 22% respondents were 

not sure about their opinions and 36% respondents disagreed with statement. Less 

than half of the respondents were agreed that the colleges are encouraged to plan an 

environment of applied research (M = 3.11). 

In response to second statement 38% respondents agreed, 27% respondents 

were not sure about their opinions and 35% respondents disagreed with statement. 

They were not agree that the college disseminates and shares the research findings (M 

= 3.07). 

Table 4.8 

Responses to the Quality Education Subscale: Public Disclosure and Transparency 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Website of the college is developed, 

maintained and updated to meet the 

requirement of the public. 

23.38 37.75 17.18 14.08 7.61 3.55 

2. Use of electronic and print media for public 

disclosure and transparency e.g. budget, 

expenditures and students’ result. 

18.59 38.31 24.79 11.27 7.04 3.50 

3. College is responsive to inquiries about 

college, students, teachers, staff, facilities and 

its programmes. 

22.82 50.14 16.62 7.32 3.10 3.82 

4. Overall Mean      3.62 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  
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Table 4.8 is the frequency distribution of responses of the teachers about 

“Public Disclosure and Transparency”. 

In response to first statement 61% respondents agreed, 17% respondents were 

not sure about their opinions and 22% respondents disagreed with statement. They 

agreed that website of the college is developed, maintained and updated to meet the 

requirement of the public (M = 3.55). 

In response to second statement 57% respondents agreed, 25% respondents 

were not sure about their opinions and 18% respondents disagreed with statement. 

They agreed that use of electronic and print media for public disclosure and 

transparency e.g. budget, expenditures and students’ result (M = 3.50). 

In response to third statement 73% respondents agreed, 17% respondents were 

not sure about their opinions and 10% respondents disagreed with statement. The 

mostly agreed that the college is responsive to inquiries about college, students, 

teachers, staff, facilities and its programmes (M = 3.82). 

Table 4.9 

Responses to the Quality Education Subscale: Community Link and Outreach 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. College has participation of community 

members in planning and implementation of 

outreach programmes/projects. 

16.62 33.24 28.45 17.75 3.94 3.41 

2. College has fair, equitable and supportive 

policies and procedures regarding gender and 

minorities 

14.37 49.30 24.51 8.73 3.10 3.63 

3. Overall Mean      3.52 

4. Overall Quality Education Mean by Teachers      3.62 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean 

 

Table 4.9 is the frequency distribution of responses of the teachers about 

“Community Link and Outreach”. 
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In response to first statement 50% respondents agreed, 28% respondents were 

not sure about their opinions and 22% respondents disagreed with statement. The half 

of the respondents were agreed that the college has participation of community 

members in planning and implementation of outreach programmes/projects (M = 

3.41). 

In response to second statement 64% respondents agreed, 24% respondents 

were not sure about their opinions and 12% respondents disagreed with statement. 

They agreed that the college has fair, equitable and supportive policies and procedures 

regarding gender and minorities (M = 3.63). 

Research Question 2 

What is the perception of students regarding quality education at college level in 

Lahore division? 

Table 4.10 

Responses to the Quality Education Subscale: Vision, Mission and Goals 

Statements SA A N DA 
SD

A 
M 

 
% % % % % 

 
1. Vision statement reflects the short term and 

long term strategies to achieve goal of 

national education policy. 

23.10 53.80 12.96 5.92 4.23 3.86 

2. The mission statement reflects the college 

vision in line with the ambitions of the 

institution, as well as national and 

international goals.  

17.75 57.18 17.46 4.51 3.10 3.82 

3. The statements of the goals are unambiguous 

and meet the requirements given in the 

mission statement. 

10.70 47.89 29.30 8.73 3.38 3.54 

4. Overall Mean      3.74 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.10 is the frequency distribution of responses of the teachers about 

“Vision, Mission and Goals”. 

In response to first statement 77% respondents agreed, 13% respondents were 

not sure about their opinions and 10% respondents disagreed with statement. They 
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agreed that vision statement reflects the short term and long term strategies to achieve 

goal of national education policy (M = 3.86). 

In response to second statement 75% respondents agreed, 17% respondents 

were not sure about their opinions and 8% respondents disagreed with statement. 

They agreed that vision statement reflects the short term and long term strategies to 

achieve goal of national education policy (M = 3.82). 

In response to third statement 59% respondents agreed, 29% respondents were 

not sure about their opinions and 12% respondents disagreed with statement. They 

agreed that the statements of the goals are unambiguous and meet the requirements 

given in the mission statement (M = 3.54). 

Table 4.11 

Responses to the Quality Education Subscale: Academic Programmes and Evaluation 

Statements SA A N DA 
SD

A 
M 

 
% % % % % 

 
1. Academic programmes and curriculum are 

approved by the affiliated university/HEC. 
35.77 51.27 7.89 2.54 2.54 4.15 

2. Contents are delivered by the qualified 

faculty to support the self-learning of the 

learners. 

31.55 52.11 10.14 4.51 1.69 4.07 

3. The college has introduced 

Mathematics/Science/ Computer for Arts 

students. 

24.51 45.63 13.80 11.27 4.79 3.74 

4. College has academic committee to select 

and offer the market driven and community 

need based educational programmes for the 

students. 

15.49 42.25 13.80 21.41 7.04 3.38 

5. The college has a mechanism for teacher 

appraisal/ evaluation by students/ peers. 
21.41 31.55 20.85 20.28 5.92 3.42 

6. Overall Mean      3.75 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.11 is the frequency distribution of responses of the teachers about 

“Academic Programmes and Evaluation”. 



91 

 

In response to first statement 87% respondent agreed, 8% respondents were 

not sure about their opinions and 5% respondents disagreed with statement. They 

agreed that academic programmes and curriculum are approved by the affiliated 

university/HEC (M = 4.15). 

In response to second statement 84% respondents agreed, 10% respondents 

were not sure about their opinions and 6% respondents disagreed with statement. 

They agreed that contents are delivered by the qualified faculty to support the self-

learning of the learners (M = 4.07). 

In response to third statement 70% respondents agreed, 14% respondents were 

not sure about their opinions and 16% respondents disagreed with statement. They 

agreed that the college has introduced Mathematics/Science/ Computer for Arts 

students (M = 3.74). 

In response to fourth statement 58% respondents agreed, 14% respondents 

were not sure about their opinions and 28% respondents disagreed with statement. 

Almost half of the respondents were agreed that college has academic committee to 

select and offer the market driven and community need based educational 

programmes for the students (M = 3.38). 

In response to fifth statement 53% respondents agreed, 21% respondents were 

not sure about their opinions and 26% respondents disagreed with statement. The half 

of the respondents were agreed that the college has a mechanism for teacher appraisal/ 

evaluation by students/ peers (M = 3.42). 
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Table 4.12 

Responses to the Quality Education Subscale: Student Admission and Progression 
 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. College follows the admission policy 

provided by the affiliated university. 
33.24 50.42 7.61 6.20 2.54 4.06 

2. Admissions are announced in newspaper, 

website as per academic calendar. 
30.70 45.63 12.96 7.04 3.66 3.93 

3. Students are admitted according to college 

capacity, i.e., faculty, labs, library facilities 

etc. 

26.48 42.54 11.27 12.96 6.76 3.69 

4. Pass rate of the college is in accordance 

with the pass rate of the affiliated 

university. 

23.10 45.92 16.90 9.86 4.23 3.74 

5. College has student support services for the 

low achievers.  
10.42 37.75 22.25 21.13 8.45 3.21 

6. College has financial aid programmes and 

scholarships for needy students. 
25.63 46.76 14.65 10.99 1.97 3.83 

7. Overall Mean      3.57 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  
 

Table 4.12 is the frequency distribution of responses of the teachers about 

“Student Admission and Progression”. 

In response to first statement 83% respondents agreed, 8% respondents were 

not sure about their opinions and 9% respondents disagreed with statement. They 

agreed that the college follows the admission policy provided by the affiliated 

university (M = 4.06). 

In response to second statement 76% respondents agreed, 13% respondents 

were not sure about their opinions and 11% respondents disagreed with statement. 

They agreed that admissions are announced in newspaper, website as per academic 

calendar (M = 3.93). 

In response to third statement 69% respondents agreed, 11% respondents were 

not sure about their opinions and 20% respondents disagreed with statement. They 

agreed that students are admitted according to college capacity, i.e., faculty, labs, 

library facilities etc. (M = 3.69). 
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In response to fourth statement 69% respondents agreed, 17% respondents 

were not sure about their opinions and 14% respondents disagreed with statement. 

They agreed that pass rate of the college is in accordance with the pass rate of the 

affiliated university (M = 3.74). 

In response to fifth statement 48% respondents agreed, 22% respondents were 

not sure about their opinions and 30% respondents disagreed with statement. They 

were not agreed that college has student support services for the low achievers (M = 

3.21). 

In response to sixth statement 72% respondents agreed, 15% respondents were 

not sure about their opinions and 13% respondents disagreed with statement. They 

agreed that the college has financial aid programmes and scholarships for needy 

students (M = 3.83). 

Table 4.13 

Responses to the Quality Education subscale: Academic Faculty and Non-Academic 

Staff 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Faculty members are appropriately 

qualified and trained. 
34.37 50.14 8.17 3.94 3.38 4.08 

2. Other professional non-Academic staff 

(e.g. finance related) are appropriately 

qualified and trained. 

14.37 47.04 21.13 11.55 5.92 3.52 

3. All the sanctioned posts are filled 15.21 32.39 25.35 16.62 10.42 3.25 

4. College has strict monitoring system 

regarding attendance, regular class 

teaching and absenteeism as laid down by 

Government 

34.65 43.10 8.73 9.86 3.38 4.10 

5. The college has formal programmes like 

short courses, training workshops, 

seminars and conferences for professional 

development. 

20.00 28.73 19.72 18.59 12.96 3.24 

6. Overall Mean      3.64 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

Table 4.13 is the frequency distribution of responses of the teachers about 

“Academic Faculty and Non-Academic Staff”. 
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In response to first statement 85% respondents agreed, 8% respondents were 

not sure about their opinions and 7% respondents disagreed with statement. They 

agreed that faculty members are appropriately qualified and trained (M = 4.08). 

In response to second statement 62% respondents agreed, 21% respondents 

were not sure about their opinions and 17% respondents disagreed with statement. 

The mostly agreed that other professional non-Academic staff (e.g. finance related) 

are appropriately qualified and trained (M = 3.52). 

In response to third statement 48% respondents agreed, 25% respondents were 

not sure about their opinions and 27% respondents disagreed with statement. The half 

of the respondents were agreed that all the sanctioned posts are filled (M = 3.25). 

In response to fourth statement 78% respondents agreed, 9% respondents were 

not sure about their opinions and 13% respondents disagreed with statement. They 

agreed that the college has strict monitoring system regarding attendance, regular 

class teaching and absenteeism as laid down by Government (M = 4.10). 

In response to fifth statement 49% respondents agreed, 20% respondents were 

not sure about their opinions and 31% respondents disagreed with statement. The half 

of the respondents were agreed that the college has formal programmes like short 

courses, training workshops, seminars and conferences for professional development 

(M = 3.24). 
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Table 4.14 

Responses to the Quality Education Subscale: Physical Infrastructure, Academic 

Facilities and Learning Resources 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Infrastructure, lab facilities, equipment, 

and books are available as required for 

the programmes curricula. 

20.28 41.13 13.52 17.75 7.32 3.49 

2. The library is being continuously 

improved and college is making efforts 

for the provision of E-library resource. 

17.75 36.62 19.44 18.31 7.89 3.38 

3. The computer has broad band internet 

for self-learning, accessing information, 

and managing teaching and learning 

situations. 

14.65 38.59 18.31 18.31 10.14 3.29 

4. College is providing internet and 

training to its faculty for use of internet 

and ICT for their professional 

development. 

19.44 35.77 13.80 18.87 12.11 3.32 

5. Overall Mean      3.37 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.14 is related to the frequency distribution of responses of the teachers 

about “Physical Infrastructure, Academic Facilities and Learning Resources”. 

In response to first statement 61% respondents agreed, 14% respondents were 

not sure about their opinions and 25% respondents disagreed with statement. They 

agreed that infrastructure, lab facilities, equipment, and books are available as 

required for the programmes curricula (M = 3.49). 

In response to second statement 54% respondents agreed, 20% respondents 

were not sure about their opinions and 26% respondents disagreed with statement. 

They agreed that the library is being continuously improved and college is making 

efforts for the provision of E-library resource (M = 3.38). 

In response to third statement 54% respondents agreed, 18% respondents were 

not sure about their opinions and 28% respondents disagreed with statement. They 
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agreed that the computer has broad band internet for self-learning, accessing 

information, and managing teaching and learning situations (M = 3.29). 

In response to fourth statement 55% respondents agreed, 14% respondents 

were not sure about their opinions and 31% respondents disagreed with statement. 

Almost half of the respondents were agreed that the college is providing internet and 

training to its faculty for use of internet and ICT for their professional development 

(M = 3.32). 

Table 4.15 

Responses to the Quality Education Subscale: Organization, Governance and 

Financial Management 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Responsibilities of college 

governance/leadership are clearly 

documented. 

16.06 54.93 17.18 9.58 2.25 3.73 

2. College governance/leadership is 

regularly evaluated with respect to 

achievement of objective/mission or 

annual targets of college. 

18.03 49.86 16.90 12.68 2.54 3.68 

3. College has annual performance reports 

of academic and non-academic staff 
25.63 52.11 12.68 7.32 2.25 3.92 

4. Governance bodies/committees has 

representation from academic staff, 

students, parents and civil society/ 

community 

14.08 43.94 25.35 13.80 2.82 3.53 

5. College has maintained financial 

record. 
25.63 50.14 16.90 4.79 2.54 3.92 

6. Overall Mean      3.76 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.15 is related to the frequency distribution of responses of the teachers 

about “Organization, Governance and Financial Management”. 

In response to first statement 71% respondents agreed, 17% respondents were 

not sure about their opinions and 12% respondents disagreed with statement. They 

agreed that responsibilities of college governance/leadership are clearly documented 

(M = 3.73). 
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In response to second statement 68% respondents agreed, 17% respondents 

were not sure about their opinions and 15% respondents disagreed with statement. 

They agreed that the college governance/leadership is regularly evaluated with respect 

to achievement of objective/mission or annual targets of college (M = 3.68). 

In response to third statement 78% respondents agreed, 13% respondents were 

not sure about their opinions and 10% respondents disagreed with statement. The 

mostly agreed that the college has annual performance reports of academic and non-

academic staff (M = 3.92). 

In response to fourth statement 58% respondents agreed, 25% respondents 

were not sure about their opinions and 17% respondents disagreed with statement. 

Almost half of the respondents were agreed that governance bodies/committees has 

representation from academic staff, students, parents and civil society/ community (M 

= 3.53). 

In response to fifth statement 76% respondents agreed, 17% respondents were 

not sure about their opinions and 7% respondents disagreed with statement. The 

mostly agreed that the college has maintained financial record (M = 3.92). 

Table 4.16 

Responses to the Quality Education Subscale: Research 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Colleges are encouraged to plan an 

environment of applied research. 
12.68 27.61 22.25 25.07 12.39 3.03 

2. College disseminates and shares the 

research findings. 
9.86 27.61 27.04 23.66 11.83 3.00 

3. Overall Mean      3.02 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

Table 4.16 is related to the frequency distribution of responses of the teachers 

about “Research”. 
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In response to first statement 40% respondents agreed, 22% respondents were 

not sure about their opinions and 38% respondents disagreed with statement. Less 

than half of the respondents were agreed that the colleges are encouraged to plan an 

environment of applied research (M = 3.03). 

In response to second statement 37% respondents agreed, 27% respondents 

were not sure about their opinions and 35% respondents disagreed with statement. 

Less than half of the respondents were agreed that the college disseminates and shares 

the research findings (M = 3.00). 

Table 4.17 

Responses to the Quality Education Subscale: Public Disclosure and Transparency 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Website of the college is developed, 

maintained and updated to meet the 

requirement of the public. 

20.85 38.87 17.46 14.65 8.17 3.50 

2. Use of electronic and print media for 

public disclosure and transparency 

e.g. budget, expenditures and 

students’ result. 

14.65 40.85 25.07 11.83 7.61 3.43 

3. College is responsive to inquiries 

about college, students, teachers, 

staff, facilities and its programmes. 

18.87 52.96 17.18 7.89 3.10 3.77 

4. Overall Mean      3.57 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

Table 4.17 is related to the frequency distribution of responses of the teachers 

about “Public Disclosure and Transparency”. 

In response to first statement 60% respondents agreed, 17% respondents were 

not sure about their opinions and 23% respondents disagreed with statement. They 

agreed that website of the college is developed, maintained and updated to meet the 

requirement of the public (M = 3.50). 

In response to second statement 56% respondents agreed, 25% respondents 

were not sure about their opinions and 19% respondents disagreed with statement. 



99 

 

Almost half of the respondents were agreed that use of electronic and print media for 

public disclosure and transparency e.g. budget, expenditures and students’ result (M = 

3.43). 

In response to third statement 72% respondents agreed, 17% respondents were 

not sure about their opinions and 11% respondents disagreed with statement. They 

agreed that the college is responsive to inquiries about college, students, teachers, 

staff, facilities and its programmes (M = 3.77). 

Table 4.18 

Responses to the Quality Education Subscale: Community Link and Outreach 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. College has participation of community 

members in planning and implementation of 

outreach programmes/projects. 

12.11 37.75 28.45 17.75 3.94 3.36 

2. College has fair, equitable and supportive 

policies and procedures regarding gender 

and minorities 

11.27 51.55 24.51 9.30 3.38 3.58 

3. Overall Mean      3.47 

4. Overall Quality Education Mean by 

Students 
     3.54 

 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.18 is related to the frequency distribution of responses of the teachers 

about “Community Link and Outreach”. 

In response to first statement 50% respondents agreed, 28% respondents were 

not sure about their opinions and 22% respondents disagreed with statement. Half of 

the respondents were agreed that the college has participation of community members 

in planning and implementation of outreach programmes/projects (M = 3.36). 

In response to second statement 63% respondents agreed, 24% respondents 

were not sure about their opinions and 13% respondents disagreed with statement. 

They agreed that the college has fair, equitable and supportive policies and procedures 

regarding gender and minorities (M = 3.58). 
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Research Question 3 

To what extent teachers are satisfied at college level in Lahore division?  

Table 4.19 

Responses to the Teacher Satisfaction Subscale: Intrinsic Factors 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. My job fits to my abilities. 29.30 53.24 8.17 6.76 2.54 4.00 

2. My job fits to my knowledge. 32.68 52.96 7.61 5.07 1.69 4.10 

3. Teaching brings me mental 

satisfaction. 
41.69 46.48 8.45 1.97 1.41 4.25 

4. I am enthusiastic about my job. 35.49 46.48 12.96 3.38 1.69 4.11 

5. I have no difficulty in balancing my 

work and personal life. 
32.39 47.04 12.39 6.76 1.41 4.02 

6. Overall Mean      4.10 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.19 is related to the frequency distribution of responses of the teachers 

about “Intrinsic Factors”. 

In response to first statement 83% respondents agreed, 08% respondents were 

not sure about their opinions and 09% respondents disagreed with statement. They 

agreed that their job fitted to their abilities (M = 4.00). 

In response to second statement 85% respondents agreed, 08% respondents 

were not sure about their opinions and 07% respondents disagreed with statement. 

They agreed that their job fitted to their knowledge (M = 4.10). 

In response to third statement 88% respondents agreed, 09% respondents were 

not sure about their opinions and 03% respondents disagreed with statement. They 

agreed that teaching brought them to mental satisfaction (M = 4.25). 

In response to fourth statement 82% respondents agreed, 13% respondents 

were not sure about their opinions and 05% respondents disagreed with statement. 

They agreed that they were enthusiastic about their job (M = 4.11). 
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In response to fifth statement 80% respondents agreed, 12% respondents were 

not sure about their opinions and 08% respondents disagreed with statement. They 

agreed that they had no difficulty in balancing their work and personal life (M = 4.02). 

Table 4.20 

Responses to the Teacher Satisfaction Subscale: Career Opportunity 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. I am glad to choose college teaching 

as a profession. 
39.15 47.04 10.42 1.41 1.97 4.20 

2. Teaching is considered as a 

prestigious profession in our society. 
32.11 48.73 9.86 7.04 2.25 4.01 

3. Teaching profession is better than any 

other profession. 
39.44 42.25 10.42 5.35 2.54 4.11 

4. I would be happy to spend the rest of 

my career with teaching profession. 
37.46 45.63 9.58 5.07 2.25 4.11 

5. My future employment is completely 

secure with this college. 
29.30 35.49 20.85 9.58 4.79 3.75 

6. Overall Mean      4.04 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

Table 4.20 is related to the frequency distribution of responses of the teachers 

about “Career Opportunity”. 

In response to first statement 86% respondents agreed, 11% respondents were 

not sure about their opinions and 03% respondents disagreed with statement. They 

agreed that they were glad to choose college teaching as a profession (M = 4.20). 

In response to second statement 81% respondents agreed, 10% respondents 

were not sure about their opinions and 09% respondents disagreed with statement. 

They agreed that teaching is considered as a prestigious profession in society (M = 

4.01). 

In response to third statement 82% respondents agreed, 10% respondents were 

not sure about their opinions and 08% respondents disagreed with statement. They 

agreed that teaching profession is better than any other profession (M = 4.11). 

In response to fourth statement 83% respondents agreed, 10% respondents 

were not sure about their opinions and 07% respondents disagreed with statement. 
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They agreed that they would be happy to spend the rest of their career with teaching 

profession (M = 4.11). 

In response to fifth statement 65% respondents agreed, 21% respondents were 

not sure about their opinions and 14% respondents disagreed with statement. They 

agreed that their future employment is completely secure with this college (M = 3.75). 

Table 4.21 

Responses to the Teacher Satisfaction Subscale: Professional Development 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. My work activities enable me to learn 

new things. 
32.96 47.89 9.01 7.61 2.54 4.01 

2. I feel no difficulty while teaching. 34.37 48.17 7.32 6.76 3.38 4.03 

3. I have opportunity to attend training 

workshops. 
20.85 37.46 22.54 13.52 5.63 3.54 

4. I feel good to participate in 

professional development 

programmes. 

29.01 54.37 13.52 1.69 1.41 4.08 

5. Overall Mean      3.91 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

Table 4.21 is related to the frequency distribution of responses of the teachers 

about “Professional Development”. 

In response to first statement 81% respondents agreed, 09% respondents were 

not sure about their opinions and 10% respondents disagreed with statement. They 

agreed that their work activities enable them to learn new things (M = 4.01). 

In response to second statement 83% respondents agreed, 07% respondents 

were not sure about their opinions and 10% respondents disagreed with statement. 

They agreed that they felt no difficulty while teaching (M = 4.03). 

In response to third statement 58% respondents agreed, 23% respondents were 

not sure about their opinions and 19% respondents disagreed with statement. They 

agreed that they had opportunity to attend training workshops (M = 3.54). 

In response to fourth statement 83% respondents agreed, 14% respondents 

were not sure about their opinions and 03% respondents disagreed with statement. 
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They agreed that they felt good to participate in professional development 

programmes (M = 4.08). 

Table 4.22 

Responses to the Teacher Satisfaction Subscale: Work Environment 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Teachers are selected on the basis of 

their capabilities. 
31.27 54.37 7.32 5.07 1.69 4.23 

2. The feeling of going to college gives 

me pleasure. 
28.45 53.52 12.96 3.94 1.13 4.04 

3. Workplace violence is rarely seen at 

my college. 
15.77 43.38 17.75 18.31 4.79 3.47 

4. Teacher do not get due respect from 

staff members. 
11.27 29.01 16.62 31.55 11.55 2.97 

5. There is mutual trust in the faculty 

members. 
21.41 54.93 13.24 7.32 3.10 3.84 

6. My colleagues help me while facing 

work place problems. 
24.51 56.34 12.11 4.79 2.25 3.96 

7. We do work in a collaborative way. 29.30 51.83 9.86 6.76 2.25 3.99 

8. Overall Mean      3.74 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean  

 

Table 4.22 is related to the frequencies of responses of the teachers about 

“Work Environment”. 

In response to first statement 86% respondents agreed, 07% respondents were 

not sure about their opinions and 07% respondents disagreed with statement. They 

agreed that teachers are selected on the basis of their capabilities (M = 4.23). 

In response to second statement 82% respondents agreed, 13% respondents 

were not sure about their opinions and 05% respondents disagreed with statement. 

They agreed that the feeling of going to college gives them pleasure (M = 4.04). 

In response to third statement 59% respondents agreed, 18% respondents were 

not sure about their opinions and 23% respondents disagreed with statement. Almost 

half of the respondents were agreed that workplace violence is rarely seen at their 

college (M = 3.47). 
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In response to fourth statement 41% respondents were agreed, 17% 

respondents were not sure about their opinions and 42% respondents were disagreed 

with statement. Almost half of the respondents were agreed that “Teacher did not get 

due respect from staff members.” (M = 2.97). 

In response to fifth statement 76% respondents agreed, 13% respondents were 

not sure about their opinions and 11% respondents disagreed with statement. They 

agreed that there is mutual trust in the faculty members (M = 3.84). 

In response to sixth statement 81% respondents agreed, 12% respondents were 

not sure about their opinions and 07% respondents disagreed with statement. They 

agreed that their colleagues help them while facing work place problems (M = 3.96). 

In response to seventh statement 81% respondents agreed, 10% respondents 

were not sure about their opinions and 09% respondents disagreed with statement. 

They agreed that they do work in a collaborative way (M = 3.99). 

Table 4.23 

Responses to the Teacher Satisfaction Subscale: Management Attributes 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Teachers get due respect from 

the principal. 
27.32 50.99 10.70 7.04 3.94 3.91 

2. Principal is an impartial 

individual. 
17.75 50.14 22.82 5.63 3.38 3.75 

3. I feel free to discuss my 

workplace problems with 

Principal. 

17.75 45.92 17.46 14.65 4.23 3.58 

4. I am never appreciated by the 

Principal whether I am doing a 

good job. 

7.04 29.86 18.87 32.96 11.27 2.88 

5. Teaching aids are provided by 

the administration, whenever I 

need in the classroom. 

10.99 39.72 23.10 16.06 10.14 3.25 

6. Overall Mean      3.47 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean 
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Table 4.23 is related to the frequency distribution of responses of the teachers 

about “Management Attribute”. 

In response to first statement 78% respondents agreed, 11% respondents were 

not sure about their opinions and 11% respondents disagreed with statement. They 

agreed that teachers get due respect from the principal (M = 3.91). 

In response to second statement 68% respondents agreed, 23% respondents 

were not sure about their opinions and 09% respondents disagreed with statement. 

They agreed that principal is an impartial individual (M = 3.75). 

In response to third statement 63% respondents agreed, 18% respondents were 

not sure about their opinions and 19% respondents disagreed with statement. They 

agreed that they feel free to discuss their workplace problems with principal (M = 

3.58). 

In response to fourth statement 37% respondents agreed, 19% respondents 

were not sure about their opinions and 40% respondents disagreed with statement. 

Almost half of the respondents were not agreed that they were never appreciated by 

the Principal whether they were doing a good job (M = 2.88). 

In response to fifth statement 50% respondents agreed, 23% respondents were 

not sure about their opinions and 27% respondents disagreed with statement. Half of 

the respondents were agreed that teaching aids are provided by the administration, 

whenever I need in the classroom (M = 3.25). 
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Table 4.24 

Responses to the Teacher Satisfaction Subscale: Financial Benefits 

Statements SA A N DA SDA M 

 

% % % % % 

 1. I am fairly paid in view of my 

experience. 10.70 52.68 17.18 14.37 5.07 3.50 

2. I am fairly paid according to my 

responsibilities. 12.39 54.08 16.34 11.55 5.63 3.56 

3. I am satisfied with the current pay 

scale system at my college. 9.58 40.28 23.10 20.56 6.48 3.26 

4. My pay does not cater to the needs 

of my family. 14.93 29.86 30.14 17.75 7.04 3.27 

5. Overall Mean      3.40 

Overall Teacher Satisfaction       3.78 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SDA=Strongly Disagree, 

M=Mean 

 

Table 4.24 is related to the frequency distribution of responses of the teachers 

about “Financial Benefits”. 

In response to first statement 63% respondents agreed, 17% respondents were 

not sure about their opinions and 20% respondents disagreed with statement. Almost 

half of the respondents were agreed that they are fairly paid in view of their 

experience (M = 3.50). 

In response to second statement 63% respondents agreed, 16% respondents 

were not sure about their opinions and 17% respondents disagreed with statement. 

They agreed that they are fairly paid according to their responsibilities (M = 3.56). 

In response to third statement 50% respondents agreed, 23% respondents were 

not sure about their opinions and 27% respondents disagreed with statement. Almost 

half of the respondents were agreed that they are satisfied with the current pay scale 

system at their college (M = 3.26). 

In response to fourth statement 45% respondents agreed, 30% respondents 

were not sure about their opinions and 25% respondents disagreed with statement. 
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Almost half of the respondents were agreed that their pay do not cater the needs of 

their family (M = 3.27). 

Research Question 4 

To what extent Students are satisfied at college level in Lahore division  
 

Table 4.25 

Responses to the Student Satisfaction Subscale: Admission Process 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. I am satisfied with the admission 

process of the college. 
20.00 48.73 10.70 7.61 12.96 3.55 

2. Students are enrolled on merit 38.03 41.97 12.39 3.94 3.66 4.07 

3. Overall Mean      3.81 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  

 

Table 4.25 is related to the frequency distribution of responses of the teachers 

about “Admission Process”. 

In response to first statement 68% respondents agreed, 10% respondents were 

not sure about their opinions and 20% respondents disagreed with statement. They 

agreed that they were satisfied with the admission process of the college (M = 3.55). 

In response to second statement 80% respondents agreed, 12% respondents 

were not sure about their opinions and 08% respondents disagreed with statement. 

They agreed that students are enrolled on merit (M = 4.07). 

Table 4.26 

Responses to the Student Satisfaction Subscale: Academic Programmes 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Academic programmes and curriculum 

are according to the need of students. 
14.65 35.77 30.42 10.42 8.73 3.37 

2. The college has fair evaluation system 

for students. 
15.49 42.54 27.32 12.11 2.54 3.56 

3. Student achievement is continuously 

monitored. 
17.18 36.34 26.76 13.52 6.20 3.45 

4. Overall Mean      3.46 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  
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Table 4.26 is related to the frequency distribution of responses of the teachers 

about “Academic Programmes”. 

In response to first statement 50% respondents agreed, 31% respondents were 

not sure about their opinions and 19% respondents disagreed with statement. Almost 

half of the respondents were agreed that academic programmes and curriculum are 

according to the need of students (M = 3.37). 

In response to second statement 57% respondents agreed, 28% respondents 

were not sure about their opinions and 15% respondents disagreed with statement. 

The mostly agreed that the college has fair evaluation system for students (M = 3.56). 

In response to third statement 53% respondents agreed, 27% respondents were 

not sure about their opinions and 20% respondents disagreed with statement. Almost 

half of the respondents were agreed that student achievement is continuously 

monitored (M = 3.45). 

Table 4.27 

Responses to the Student Satisfaction Subscale: Quality of Teaching 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Teachers come well prepared 

for teaching in class. 
27.89 40.85 18.03 9.86 3.38 3.80 

2. High quality instructional 

material is utilized in this 

school. 

13.24 27.89 29.30 16.62 12.68 3.12 

3. A variety of teaching methods 

are employed by teachers. 
19.44 32.96 27.04 12.96 7.61 3.44 

4. If any student asks question 

teachers try to satisfy him/her at 

every level. 

25.92 37.18 21.13 10.14 5.63 3.68 

5. Overall Mean      3.51 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  

 

Table 4.27 is related to the frequency distribution of responses of the teachers 

about “Quality of Teaching”. 
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In response to first statement 69% respondents agreed, 18% respondents were 

not sure about their opinions and 13% respondents disagreed with statement. They 

agreed that teachers come well prepared for teaching in class (M = 3.80). 

In response to second statement 41% respondents agreed, 29% respondents 

were not sure about their opinions and 30% respondents disagreed with statement. 

Less than half of the respondents were agreed that high quality instructional material 

is utilized in this school (M = 3.12). 

In response to third statement 52% respondents agreed, 27% respondents were 

not sure about their opinions and 21% respondents disagreed with statement. Almost 

half of the respondents were agreed that a variety of teaching methods are employed 

by teachers (M = 3.44). 

In response to fourth statement 63% respondents agreed, 21% respondents 

were not sure about their opinions and 16% respondents disagreed with statement. 

They agreed that if any student asks question, teachers try to satisfy him/her at every 

level (M = 3.68). 

Table 4.28 

Responses to the Student Satisfaction Subscale: Student Teacher Relation 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Teachers welcome students’ 

constructive input. 
23.66 44.23 19.72 7.04 5.35 3.74 

2. Teachers praise their students for 

their good work. 
28.45 42.25 17.46 7.89 3.94 3.83 

3. Teachers behave in a friendly way 

with students. 
27.89 40.56 17.46 10.42 3.66 3.79 

4. Teachers have sufficient time for 

their students. 
27.04 37.46 19.72 9.01 6.76 3.69 

5. Overall Mean      3.77 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  
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Table 4.28 is related to the frequency distribution of responses of the teachers 

about “Student Teacher Relation”. 

In response to first statement 68% respondents agreed, 20% respondents were 

not sure about their opinions and 12% respondents disagreed with statement. They 

agreed that teachers welcome students’ constructive input (M = 3.74). 

In response to second statement 71% respondents agreed, 17% respondents 

were not sure about their opinions and 12% respondents disagreed with statement. 

They agreed that teachers praise their students for their good work (M = 3.82). 

In response to third statement 68% respondents agreed, 18% respondents were 

not sure about their opinions and 14% respondents disagreed with statement. The 

mostly agreed that teachers behave in a friendly way with students (M = 3.79). 

In response to fourth statement 64% respondents agreed, 20% respondents 

were not sure about their opinions and 16% respondents disagreed with statement. 

They agreed that teachers have sufficient time for their students (M = 3.69). 

Table 4.29 

Responses to the Student Satisfaction Subscale: Management 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. The college has proper and on time 

communications with students. 
12.96 31.27 23.66 18.59 13.52 3.12 

2. Students’ suggestions and 

complaints are answered properly 

and timely. 

14.08 27.61 21.97 18.59 17.75 3.02 

3. Students have easy access to the 

principal. 
14.37 24.79 26.76 12.96 21.13 2.98 

4. Overall Mean      3.04 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  

 

Table 4.29 is related to the frequency distribution of responses of the teachers 

about “Management”. 
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In response to first statement 44% respondents agreed, 24% respondents were 

not sure about their opinions and 32% respondents disagreed with statement. Almost 

half of the respondents were agreed that the college has proper and on time 

communications with students (M = 3.12). 

In response to second statement 42% respondents agreed, 22% respondents 

were not sure about their opinions and 36% respondents disagreed with statement. 

Less than half of the respondents were agreed that students’ suggestions and 

complaints are answered properly and timely (M = 3.02). 

In response to third statement 39% respondents agreed, 27% respondents were 

not sure about their opinions and 34% respondents disagreed with statement. Less 

than half of the respondents were agreed that students have easy access to the 

principal (M = 2.98). 

Table 4.30 

Responses to the Student Satisfaction Subscale: Contact with Parents 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. Parents can ask any school 

employee a question and expect to 

be directed to someone with the 

correct answer. 

12.11 29.86 34.65 12.11 11.27 3.19 

2. Parents are informed of changes in 

policy that affect their child. 
11.83 21.69 24.51 27.32 14.65 2.89 

3. Home contacts are made when a 

child is having academic problems. 
9.58 23.38 26.48 23.10 17.46 2.85 

4. Parents have easy access to the 

principal and other management 

staff. 

13.80 29.01 24.51 15.49 17.18 3.07 

5. Overall Mean      3.00 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  

 

Table 4.30 is related to the frequency distribution of responses of the teachers 

about “Contact with Parents”. 
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In response to first statement 42% respondents agreed, 35% respondents were 

not sure about their opinions and 23% respondents disagreed with statement. Almost 

half of the respondents were agreed that parents can ask any school employee a 

question and expect to be directed to someone with the correct answer (M = 3.19). 

In response to second statement 33% respondents agreed, 25% respondents 

were not sure about their opinions and 42% respondents disagreed with statement. 

Less than half of the respondents were agreed that parents are informed of changes in 

policy that affect their child (M = 2.89). 

In response to third statement 33% respondents agreed, 26% respondents were 

not sure about their opinions and 41% respondents disagreed with statement. Less 

than half of the respondents were agreed that home contacts are made when a child is 

having academic problems (M = 2.85). 

In response to fourth statement 43% respondents agreed, 24% respondents 

were not sure about their opinions and 33% respondents disagreed with statement. 

Less than half of the respondents were agreed that parents have easy access to the 

principal and other management staff (M = 3.07). 

Table 4.31 

Responses to the Student Satisfaction Subscale: Facilities 

Statements SA A N DA SDA M 

 
% % % % % 

 
1. The college building has proper 

playground and canteen. 
21.97 32.96 18.87 12.96 13.24 3.37 

2. I am satisfied with the infrastructure i.e. 

lab facilities, equipment, and books are 

available as required for students. 

19.72 33.80 18.87 13.80 13.80 3.32 

3. Overall Mean      3.34 

Overall Student Satisfaction Mean       3.42 
 

SA=Strongly Agree, A=Agree, N=Neutral, DA=Disagree, SD=Strongly Disagree, 

M=Mean  

 

Table 4.31 is related to the frequency distribution of responses of the teachers 

about “Facilities”. 
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In response to first statement 55% respondents agreed, 19% respondents were 

not sure about their opinions and 26% respondents disagreed with statement. Almost 

half of the respondents were agreed that the college building has proper playground 

and canteen (M = 3.37). 

In response to second statement 53% respondents agreed, 19% respondents 

were not sure about their opinions and 28% respondents disagreed with statement. 

Almost half of the respondents were agreed that they are satisfied with the 

infrastructure i.e. lab facilities, equipment, and books are available as required for 

students (M = 3.32). 

Response to Hypotheses 

Hypothesis Ho1 

There is no significant relationship between quality education and teacher 

satisfaction at college level in Lahore division. 

Table 4.32 

Relationship between Quality Education and Teacher Satisfaction 

Measure Mean SD 1 2 

1. Quality Education 128.79 19.57 −  

2. Teacher Satisfaction 113.83 14.86  .545* 
 

*p<=0.05 (Sig. 2-tailed) 

The relationship between quality education and teacher satisfaction was 

examined using Pearson Product Moment Correlation Co-efficient. Preliminary 

analyses were performed to ensure no validation of the assumptions of normality, 

linearity and homoscedasticity. There was moderate significant correlation between 

two variables (r = .545, p<=05). Hence, it was concluded that a moderate significant 

positive correlation was found between quality of education and teacher satisfaction. 

These results reject the hypothesis of no relation between quality education and 

teacher satisfaction at college level in Lahore (Hypothesis Ho1 rejected). The 
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significance of the positive correlation indicated that the satisfied teachers help in 

improvement of quality education and vice versa. It means if there is improvement or 

decline occurs in teacher satisfaction in colleges, the quality education will be 

automatically improved or declined. In those colleges where teacher satisfaction is on 

peak, there were quality education is up to the mark.  

Hypothesis Ho2 

There is no significant relationship between quality education and student 

satisfaction at college level in Lahore division. 

Table 4.33  

Relationship between Quality Education and Student Satisfaction 

Measure Mean SD 1 2 

1. Quality Education 126.55 20.20 −  

2. Student satisfaction 74.89 14.38  .625* 
 

*p<=0.05 (Sig. 2-tailed) 

The relationship between quality education and student satisfaction was 

examined using Pearson Product Moment Correlation (r). Preliminary analyses were 

performed to ensure no validation of the assumptions of normality, linearity and 

homoscedasticity. There was moderate significant correlation between two variables 

(r = .625, p<.05). Hence, it was concluded that a moderate significant positive 

correlation was found between quality of education and student satisfaction. These 

results reject the hypothesis of no relationship between quality education and student 

satisfaction at college level in Lahore (i.e., Hypothesis Ho2 rejected). The significance 

of the positive correlation indicated that the improvements in the quality education 

help in student satisfaction and vice versa. It means if there is improvement or decline 

occurs in quality education in colleges, the student satisfaction will be automatically 

improved or declined. In those colleges where quality education is on peak the 
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students were more satisfied than the students of those colleges where quality 

education is no up to the mark.  

Hypothesis Ho3 

There is no significant mean difference of teachers regarding quality education 

based on their gender at college level in Lahore division. 

Table 4.34 

Gender wise Differences of Teachers regarding Quality Education 

Variables Gender N M SD t Sig. 

Vision, Mission and Goals 
Male 151 11.89 2.37 1.470 .142 

Female 204 11.51 2.36   

Academic Programmes and 

Evaluation 

Male 151 18.93 3.44 1.132 .259 

Female 204 19.33 3.10   

Student Admission and 

Progression 

Male 151 22.65 4.15 .508 .612 

Female 204 22.87 3.91   

AFNAS Male 151 18.19 3.85 .793 .428 

 Female 204 18.50 3.54   

Infrastructure and Facilities 
Male 151 13.97 3.99 .944 .346 

Female 204 13.55 4.25   

Financial Management Male 151 18.73 3.52 1.243 .215 

 Female 204 19.18 3.30   

Research Male 151 6.42 2.33 1.747 .081 

 Female 204 5.99 2.30   

Transparency Male 151 10.66 2.80 1.355 .176 

 Female 204 11.03 2.36   

Community Link Male 151 6.99 1.69 .443 .658 

 Female 204 7.07 1.68   

Overall Quality Education 

by Teachers 
Male 151 128.44 20.26 .288 .774 

 Female 204 129.0490 19.09782   

*p<=0.05  
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Independent sample t-test was applied to compare gender wise teachers’ 

perception towards quality of education factors. The t-values and mean scores 

reflected that a meaningful difference was not found in the perception of male and 

female teachers regarding “Vision, Mission and Goals, Academic Programmes and 

Evaluation, Student Admission and Progression, Academic Faculty and Non 

Academic Staff (AFNAS), Infrastructure and Facilities, Financial Management, 

Research, Transparency, Community Link and overall Quality Education” 

respectively as the p>0.05. 

Both male and female teachers had perceived almost equally towards “Vision, 

Mission Goals, Academic Programmes and Evaluation, Student Admission and 

Progression, AFNAS, Infrastructure and Facilities, Financial Management, Research, 

Transparency, Community Link, overall Quality Education”. These results support the 

hypothesis of no significant difference of teachers regarding quality education based 

on their gender at college level in Lahore division (i.e., Hypothesis Ho3 accepted). 
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Hypothesis Ho4 

There is no significant mean difference of teachers regarding quality education 

based on their age at college level in Lahore division. 

Table 4.35 

Age wise Difference of Teachers regarding Quality Education 

 SS MS F Sig. 

Vision, Mission and Goals Between Groups 10.023 3.341 .595 .618 

Within Groups 1970.073 5.613   

Total 1980.096    

Academic Programmes and 

Evaluation 

Between Groups 24.090 8.030 .759 .518 

Within Groups 3715.758 10.586   

Total 3739.848    

Student Admission and Progression Between Groups 73.797 24.599 1.540 .204 

Within Groups 5608.175 15.978   

Total 5681.972    

AFNAS Between Groups 84.174 28.058 2.100 .100 

Within Groups 4688.744 13.358   

Total 4772.918    

Infrastructure and Facilities Between Groups 24.821 8.274 .481 .696 

Within Groups 6036.757 17.199   

Total 6061.577    

Financial Management Between Groups 35.938 11.979 1.039 .375 

Within Groups 4048.017 11.533   

Total 4083.955    

Research Between Groups 18.964 6.321 1.178 .318 

Within Groups 1884.208 5.368   

Total 1903.172    

Transparency Between Groups 29.295 9.765 1.496 .215 

Within Groups 2291.251 6.528   

Total 2320.546    

Community Link Between Groups 2.079 .693 .243 .866 

Within Groups 999.369 2.847   

Total 1001.448    

Overall Quality Education by 

Teachers 

Between Groups 1620.822 540.274 1.415 .238 

Within Groups 133991.752 381.743   

Total 135612.575    

*p<=0.05  

The one-way ANOVA indicated comparison of quality education factors 

based on age of teachers. The F-values reflected that with respect to age, there existed 

no significant difference in perceptions of teachers regarding “Vision Mission and 

Goals, Academic Programmes and Evaluation, Student Admission and Progression, 
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AFNAS, Infrastructure and Facilities, Financial Management, Research, 

Transparency, Community Link, overall Quality Education” respectively as the 

p>0.05. 

The teachers of different age groups had perceived almost similarly towards 

Vision, Mission and Goals, Academic Programmes and Evaluation, Student 

Admission and Progression, Academic Faculty and Non Academic Staff (AFNAS), 

Infrastructure and Facilities, Financial Management, Research, Transparency, 

Community Link and overall Quality Education”. These results are in line with the 

hypothesis in this study for no significant mean difference of teachers regarding 

quality education based on their age at college level in Lahore division (i.e., 

Hypothesis Ho4 accepted).  
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Hypothesis Ho5 

There is no significant mean difference of teachers regarding quality education 

based on their academic qualification at college level in Lahore division. 

Table 4.36  

Academic Qualification wise Difference of Teachers regarding Quality Education 

 SS MS F Sig. 

Vision, Mission and Goals Between Groups 3.490 1.745 .311 .733 

Within Groups 1976.606 5.615   

Total 1980.096    

Academic Programmes and 

Evaluation 

Between Groups 45.640 22.820 2.174 .115 

Within Groups 3694.208 10.495   

Total 3739.848    

Student Admission and 

Progression 

Between Groups 31.879 15.940 .993 .371 

Within Groups 5650.092 16.051   

Total 5681.972    

AFNAS Between Groups 68.164 34.082 2.550 .080 

Within Groups 4704.754 13.366   

Total 4772.918    

Infrastructure and Facilities Between Groups 276.364 138.182 8.408 .000* 

Within Groups 5785.214 16.435   

Total 6061.577    

Financial Management Between Groups 67.752 33.876 2.969 .053 

Within Groups 4016.203 11.410   

Total 4083.955    

Research Between Groups 27.281 13.641 2.560 .079 

Within Groups 1875.891 5.329   

Total 1903.172    

Transparency Between Groups 25.938 12.969 1.989 .138 

Within Groups 2294.609 6.519   

Total 2320.546    

Community Link Between Groups 23.310 11.655 4.194 .016* 

Within Groups 978.138 2.779   

Total 1001.448    

Overall Quality Education by 

Teachers 

Between Groups 3081.848 1540.924 4.093 .017* 

Within Groups 132530.727 376.508   

Total 135612.575    

*p<=0.05  

The one way ANOVA indicated comparison of quality education factors based 

on academic qualification of teachers. The F-values suggested that with respect to 

academic qualification, there existed significant difference in perceptions of teachers 
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regarding “Infrastructure and Facilities, Community Link, and overall Quality 

Education” respectively as the p<0.05.  

However, the one way ANOVA F-values indicated that with respect to 

academic qualification, there existed no significant difference in perceptions of 

teachers regarding “Vision, Mission and Goals, Academic Programmes and 

Evaluation, Student Admission and Progression, AFNAS, Financial Management, 

Research, Transparency” respectively as the p>0.05. The post-hoc test results are 

shown hereunder. 

Table 4.37  

Difference regarding Infrastructure and Facilities 

Dependent Variable 

(I) Acad. 

Qualification 

(J) Acad. 

Qualification 

Mean Difference 

(I-J) Sig. 

Infrastructure and 

Facilities 

Masters M. Phil 1.43447
*
 .001* 

Ph. D 3.25543
*
 .002* 

M. Phil Masters -1.43447
*
 .001* 

Ph. D 1.82097 .088 

Ph. D Masters -3.25543
*
 .002* 

M. Phil -1.82097 .088 

 

The responses of teachers, with academic qualification of Masters had 

perceived significantly better about “Infrastructure and Facilities” than all other 

teachers with academic qualification M. Phil and Ph. D as indicated by the mean 

differences (1.434*) and (3.255*) respectively with p< 0.05 respectively. Teachers 

having Masters qualification considered enough infrastructure and facilities in 

colleges than those teachers who had M. Phil and Ph. D qualification. 
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Table 4.38  

Difference regarding Community Link 

Dependent Variable 

(I) Acad. 

Qualification 

(J) Acad. 

Qualification 

Mean Difference 

(I-J) Sig. 

Community Link Masters M. Phil .51792
*
 .005* 

Ph. D .01630 .970 

M. Phil Masters -.51792
*
 .005* 

Ph. D -.50161 .253 

Ph. D Masters -.01630 .970 

M. Phil .50161 .253 

 

The responses of teachers with academic qualification of Masters had 

perceived significantly better about “Community link” than all other teachers with 

academic qualification M. Phil and Ph. D as indicated by the mean differences (.517*) 

and (.016*) respectively with p<0.05. Teachers having Masters qualification 

considered that colleges are linked with community properly than those teachers who 

had M. Phil and Ph. D qualification. 

Table 4.39  

Difference regarding Overall Quality Education 

Dependent Variable 

(I) Acad. 

Qualification 

(J) Acad. 

Qualification 

Mean Difference 

(I-J) Sig. 

Overall Quality Education Masters M. Phil 5.51157
*
 .010* 

Ph. D 8.38859 .098 

M. Phil Masters -5.51157
*
 .010* 

Ph. D 2.87702 .573 

Ph. D Masters -8.38859 .098 

M. Phil -2.87702 .573 

 

The responses of teachers with academic qualification of Masters had 

perceived significantly better about “Overall Quality Education” than all other 

teachers with academic qualification M. Phil and Ph. D as indicated by the mean 

differences (5.512*) and (8.389*) respectively with p<0.05 respectively. Teachers 

having Masters qualification considered that in colleges there occurred quality 

education enough than those teachers who had M. Phil and Ph. D qualification. As a 
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whole the results here is not supporting the hypothesis of no significant mean 

difference of teachers regarding quality education based on their academic 

qualification at college level in Lahore (i.e., Hypothesis Ho5 rejected). 

Hypothesis Ho6 

There is no significant mean difference of teachers regarding quality education 

based on their job position at college level in Lahore division. 

Table 4.40  

Job Position wise Difference of Teachers regarding Quality Education 

 SS MS F Sig. 

Vision, Mission and Goals Between Groups 21.498 7.166 1.284 .280 

Within Groups 1958.598 5.580   

Total 1980.096    

Academic Programmes and 

Evaluation 

Between Groups 61.519 20.506 1.957 .120 

Within Groups 3678.329 10.480   

Total 3739.848    

Student Admission and 

Progression 

Between Groups 243.006 81.002 5.227 .002* 

Within Groups 5438.966 15.496   

Total 5681.972    

AFNAS Between Groups 107.742 35.914 2.702 .045* 

Within Groups 4665.176 13.291   

Total 4772.918    

Infrastructure and Facilities Between Groups 59.237 19.746 1.155 .327 

Within Groups 6002.340 17.101   

Total 6061.577    

Financial Management Between Groups 21.569 7.190 .621 .602 

Within Groups 4062.386 11.574   

Total 4083.955    

Research Between Groups 17.711 5.904 1.099 .350 

Within Groups 1885.461 5.372   

Total 1903.172    

Transparency Between Groups 60.576 20.192 3.136 .026* 

Within Groups 2259.970 6.439   

Total 2320.546    

Community Link Between Groups 7.926 2.642 .933 .425 

Within Groups 993.522 2.831   

Total 1001.448    

Overall Quality Education by 

Teachers 

Between Groups 3057.822 1019.274 2.699 .046* 

Within Groups 132554.753 377.649   

Total 135612.575    

*p<=0.05  
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The one way ANOVA is related to the comparison of quality education factors 

based on job position of teachers. The F-values suggested that with respect to job 

designation, there exists significant difference in perceptions of teachers regarding 

“Vision, Mission and Goals, Academic Programmes and Evaluation, Student 

Admission and Progression, AFNAS, Transparency and overall Quality Education” 

respectively as the p<0.05. Hence, teachers perceived differently regarding “Student 

Admission and Progression, AFNAS, Transparency and overall Quality Education” 

with respect to job position. 

However, the one way ANOVA F-values suggested that with respect to job 

position, there exists no significant difference in perceptions of teachers regarding 

“Infrastructure and Facilities, Financial Management, Research, and Community 

Link” respectively as the p>0.05. The post-hoc test results are shown hereunder. 

Table 4.41  

Difference regarding Student Admission and Progression 

Dependent 

Variable (I) Designation (J) Designation 

Mean Difference (I-

J) Sig. 

Student Admission 

and Progression 

Lecturer Assistant Professor -2.41965
*
 .000* 

Associate 

Professor 

-.43812 .692 

Professor 1.10035 .627 

Assistant Professor Lecturer 2.41965
*
 .000* 

Associate 

Professor 

1.98154 .104 

Professor 3.52000 .130 

Associate 

Professor 

Lecturer .43812 .692 

Assistant Professor -1.98154 .104 

Professor 1.53846 .538 

Professor Lecturer -1.10035 .627 

Assistant Professor -3.52000 .130 

Associate 

Professor 

-1.53846 .538 
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The responses of teachers with job position of Assistant Professor had 

perceived significantly better about “Student Admission and Progression” than all 

other teachers with job position of Lecturer, Associate Professor and Professor as 

indicated by the mean differences (2.419*), (1.981*) and (3.520*) with p<0.05 

respectively. 

Table 4.42 

Difference regarding Academic Faculty and Non-Academic Staff 

Dependent 

Variable (I) Designation (J) Designation 

Mean Difference (I-

J) Sig. 

AFNAS Lecturer Assistant Professor -2.39958
*
 .001* 

Associate 

Professor 

.84349 .526 

Professor 2.58708 .343 

Assistant Professor Lecturer 2.39958
*
 .001* 

Associate 

Professor 

3.24308
*
 .027 

Professor 4.98667 .075 

Associate 

Professor 

Lecturer -.84349 .526 

Assistant Professor -3.24308
*
 .027 

Professor 1.74359 .562 

Professor Lecturer -2.58708 .343 

Assistant Professor -4.98667 .075 

Associate 

Professor 

-1.74359 .562 

 

The responses of teachers with job position of Assistant Professor had 

perceived significantly better about “Academic Faculty and Non-Academic Staff” 

than all other teachers with job position of Lecturer, Associate Professor and 

Professor as indicated by the mean differences (2.399*), (3.243*) and (4.986*) with 

p<0.05 respectively. 
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Table 4.43  

Difference regarding Transparency 

Dependent 

Variable (I) Designation (J) Designation 

Mean Difference (I-

J) Sig. 

Transparency Lecturer Assistant Professor -.76138 .058 

Associate 

Professor 

-.32446 .662 

Professor 2.93195 .054 

Assistant Professor Lecturer .76138 .058 

Associate 

Professor 

.43692 .592 

Professor 3.69333
*
 .018* 

Associate 

Professor 

Lecturer .32446 .662 

Assistant Professor -.43692 .592 

Professor 3.25641 .053 

Professor Lecturer -2.93195 .054 

Assistant Professor -3.69333
*
 .018* 

Associate 

Professor 

-3.25641 .053 

 

The responses of teachers with job position of Assistant Professor had 

perceived significantly better about “Transparency” than all other teachers with job 

position of Professor as indicated by the mean difference(3.963*) with p< 0.05. 

Table 4.44  

Difference regarding Overall Quality Education 

Dependent 

Variable (I) Designation (J) Designation 

Mean Difference (I-

J) Sig. 

Overall Quality 

Education 

Lecturer Assistant Professor -8.73785
*
 .005* 

Associate 

Professor 

.11445 .984 

Professor 11.75548 .312 

Assistant Professor Lecturer 8.73785
*
 .005* 

Associate 

Professor 

8.85231 .157 

Professor 20.49333 .086 

Associate 

Professor 

Lecturer -.11445 .984 

Assistant Professor -8.85231 .157 

Professor 11.64103 .365 

Professor Lecturer -11.75548 .312 

Assistant Professor -20.49333 .086 

Associate 

Professor 

-11.64103 .365 
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The responses of teachers with job position of Assistant Professor had 

perceived significantly better about “overall Quality Education” than all other 

teachers with job position of Lecturer as indicated by the mean difference (8.737*) 

with p<0.05.  

Results of significant difference stated in above tables support the view of 

rejecting the aforementioned hypothesis illustrated that there is no significant mean 

difference of teachers regarding their quality education based on their job position at 

college level in Lahore division (i.e., Hypothesis Ho6 rejected).       
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Hypothesis Ho9 

There is no significant mean significant mean difference of teachers regarding 

quality education based on their teaching experience at college level in Lahore 

division. 

Table 4.45  

Teaching Experience wise Difference of Teachers regarding Quality Education 

 SS MS F Sig. 

Vision, Mission and Goals Between Groups 69.889 17.472 3.201 .013* 

Within Groups 1910.207 5.458   

Total 1980.096    

Academic Programmes and 

Evaluation 

Between Groups 40.541 10.135 .959 .430 

Within Groups 3699.307 10.569   

Total 3739.848    

Student Admission and 

Progression 

Between Groups 189.763 47.441 3.023 .018* 

Within Groups 5492.209 15.692   

Total 5681.972    

AFNAS Between Groups 117.092 29.273 2.201 .069 

Within Groups 4655.826 13.302   

Total 4772.918    

Infrastructure and Facilities Between Groups 42.089 10.522 .612 .654 

Within Groups 6019.488 17.199   

Total 6061.577    

Financial Management Between Groups 70.060 17.515 1.527 .194 

Within Groups 4013.895 11.468   

Total 4083.955    

Research Between Groups 18.889 4.722 .877 .478 

Within Groups 1884.282 5.384   

Total 1903.172    

Transparency Between Groups 25.495 6.374 .972 .423 

Within Groups 2295.052 6.557   

Total 2320.546    

Community Link Between Groups 11.891 2.973 1.051 .381 

Within Groups 989.557 2.827   

Total 1001.448    

Overall Quality Education by 

Teachers 

Between Groups 3230.440 807.610 2.135 .076 

Within Groups 132382.134 378.235   

Total 135612.575    

*p<=0.05  

The one way ANOVA is related to the comparison of quality education factors 

based on teaching experience of teachers. The F-values suggested that with respect to 

teaching experience, there exists significant difference in perceptions of teachers 
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regarding “Vision, Mission and Goals, and Student Admission and Progression” 

respectively as the p<0.05. Hence, teachers perceived differently regarding, “Vision, 

Mission and Goals, and Student Admission and Progression” factors of quality 

education with respect to teaching experience.  

However, the one way ANOVA F-values suggested that with respect to 

teaching experience, there exists no significant mean difference in perceptions of 

teachers regarding “Academic Programmes and Evaluation, AFNAS, Infrastructure 

and Facilities, Financial Management, Research, Transparency, Community Link, and 

overall Quality Education” respectively as the p>0.05. The post-hoc test results are 

shown hereunder. 

Table 4.46  

Difference regarding Vision, Mission and Goals 

Dependent Variable 

(I) Teaching 

Experience 

(J) Teaching 

Experience 

Mean Difference 

(I-J) Sig. 

Vision, Mission and 

Goals 

1-5 6-10 1.00482
*
 .007* 

11-15 .13439 .744 

16-20 .57189 .310 

More than 20 -.49629 .221 

6-10 1-5 -1.00482
*
 .007* 

11-15 -.87043 .091 

16-20 -.43293 .501 

More than 20 -1.50111
*
 .003* 

11-15 1-5 -.13439 .744 

6-10 .87043 .091 

16-20 .43750 .512 

More than 20 -.63068 .244 

16-20 1-5 -.57189 .310 

6-10 .43293 .501 

11-15 -.43750 .512 

More than 20 -1.06818 .108 

More than 20 1-5 .49629 .221 

6-10 1.50111
*
 .003* 

11-15 .63068 .244 

16-20 1.06818 .108 

The responses of teachers with experience of 1-5 years had better opinion 

significantly about “Vision, Mission and Goals” than all other teachers with 

experience of 6-10 years as indicated by the mean difference (1.004*) with p< 0.05.  
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The responses of teachers with experience of more than 20 years had 

perceived significantly better about “Vision, Mission and Goals” than all other 

teachers with teaching experience of 6-10 years as indicated by the mean difference 

(1.501*) with p< 0.05. 

Table 4.47  

Difference regarding Student Admission and Progression 

Dependent 

Variable 

(I) Teaching 

Experience 

(J) Teaching 

Experience 

Mean 

Difference (I-J) Sig. 

Student 

Admission and 

Progression 

1-5 6-10 1.33047
*
 .046* 

11-15 -1.45078 .051 

16-20 -1.29453 .203 

More than 20 -.88165 .229 

6-10 1-5 -1.33047
*
 .046* 

11-15 -2.78125
*
 .003* 

16-20 -2.62500
*
 .024* 

More than 20 -2.21212
*
 .017* 

11-15 1-5 1.45078 .051 

6-10 2.78125
*
 .003* 

16-20 .15625 .897 

More than 20 .56913 .560 

16-20 1-5 1.29453 .203 

6-10 2.62500
*
 .024* 

11-15 -.15625 .897 

More than 20 .41288 .730 

More than 20 1-5 .88165 .229 

6-10 2.21212
*
 .017* 

11-15 -.56913 .560 

16-20 -.41288 .730 
 

The responses of teachers with experience of 1-5 years had better opinion 

significantly better about “Student Admission and Progression” than all other teachers 

with experience of 6-10 years as indicated by the mean difference (1.330*) with 

p<0.05. 

 The responses of teachers with experience of more than 20 years had better 

opinion significantly about “Student Admission and Progression” than all other 

teachers with experience of 6-10 years as indicated by the mean difference (2.212*) 

with p< 0.05. 
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The responses of teachers with teaching experience of 11-15 years had better 

opinion significantly about “Student Admission and Progression” than all other 

teachers with teaching experience of 6-10 years as indicated by the mean difference 

(2.781*) with p<0.05. 

 The responses of teachers with experience of 16-20 years had better opinion 

significantly about “Student Admission and Progression” than all other teachers with 

experience of 6-10 years as indicated by the mean difference (2.625*) with p<0.05. 

Results in the above tables showed that in all parameters of measuring the 

difference of teachers regarding quality education based on their teaching experience 

at college level in Lahore, there is no significant difference overall. It refers to the 

acceptance of this null hypothesis of no significant mean difference (i.e., Hypothesis 

Ho8 accepted).  

Hypothesis Ho9 

There is no significant mean difference of teachers regarding their satisfaction 

based on their gender at college level in Lahore division. 

Table 4.48 

Gender wise Difference of Teachers regarding Teacher Satisfaction 

Variables Gender N M SD t Sig. 

Intrinsic Factors Male 151 20.4305 3.69776 .232 .816 

 Female 204 20.5147 3.12069   

Career Opportunity Male 151 19.8212 4.36362 1.616 .107 

 Female 204 20.4461 2.91286   

Professional Development Male 151 15.6159 2.73949 .318 .751 

 Female 204 15.7059 2.56382   

Work Environment Male 151 26.3510 4.18123 .529 .597 

 Female 204 26.6225 5.17570   

Management Attributes Male 151 17.4570 3.58280 .354 .723 

 Female 204 17.3284 3.21710   

Financial Benefits Male 150 13.6600 3.24778 .355 .723 

 Female 204 13.5441 2.86872   

Overall Teacher Satisfaction Male 150 113.3733 16.11350 .493 .623 

 Female 204 114.1618 13.90993   

*p<=0.05  

The independent sample t-test demonstrates gender wise difference regarding 

teachers’ perception towards teacher satisfaction. The t-values and mean scores 



131 

 

depicted that a meaningful difference was not found in the perception of male and 

female teachers regarding “Intrinsic Factors, Career Opportunity, Professional 

Development, Work Environment, Management Attributes, Financial Benefits and 

overall Teacher Satisfaction” respectively as the p<0.05. 

Both male and female teachers had perceived almost same level towards 

“Intrinsic Factors, Career Opportunity, Professional Development, Work 

Environment, Management Attributes, Financial Benefits and overall Teacher 

Satisfaction”. In view of these results the hypothesis of no significant mean difference 

of teachers regarding their satisfaction based on their gender at college level in Lahore 

division is accepted (i.e., Hypothesis Ho9 accepted). 

Hypothesis Ho10 

There is no significant mean difference of teachers regarding their satisfaction 

based on their age at college level in Lahore division. 

Table 4.49  

Age wise Difference of Teachers regarding Teacher Satisfaction 

 SS MS F Sig. 

Intrinsic Factors Between Groups 15.528 5.176 .453 .716 

Within Groups 4013.064 11.433   

Total 4028.592    

Career Opportunity Between Groups 41.067 13.689 1.051 .370 

Within Groups 4571.395 13.024   

Total 4612.462    

Professional Development Between Groups 61.386 20.462 2.993 .031* 

Within Groups 2399.391 6.836   

Total 2460.777    

Work Environment Between Groups 21.471 7.157 .312 .817 

Within Groups 8045.261 22.921   

Total 8066.732    

Management Attributes Between Groups 61.705 20.568 1.820 .143 

Within Groups 3966.193 11.300   

Total 4027.899    

Financial Benefits Between Groups 44.810 14.937 1.634 .181 

Within Groups 3198.614 9.139   

Total 3243.424    

Overall Teacher Satisfaction Between Groups 1090.949 363.650 1.655 .177 

Within Groups 76927.540 219.793   

Total 78018.489    
 

*p<=0.05  



132 

 

 

The one way ANOVA was applied to examine the age wise difference of 

teachers regarding their satisfaction. The F-values indicate that with respect to age, 

there was no significant mean difference found in perception of teachers regarding 

“Intrinsic Factors, Career Opportunity, Work Environment, Management Attributes, 

Financial Benefits and overall Teacher Satisfaction” as the p> 0.05. Hence the age of 

teachers does not effect on teacher satisfaction. 

However, the teachers’ age effects the “Profession Development” factor of 

teacher satisfaction as the p<0.05. The post-hoc results are shows as follows. 

Table 4.50  

Difference regarding Professional Development  

Dependent Variable (I) Age (J) Age Mean Difference (I-J) Sig. 

Professional Development 21-30 31-40 .58293 .089 

41-50 -.64878 .148 

51-60 -.77615 .148 

31-40 21-30 -.58293 .089 

41-50 -1.23171
*
 .014* 

51-60 -1.35908
*
 .020* 

41-50 21-30 .64878 .148 

31-40 1.23171
*
 .014* 

51-60 -.12737 .844 

51-60 21-30 .77615 .148 

31-40 1.35908
*
 .020* 

41-50 .12737 .844 

 

The responses of teachers with age of 31-40 had significantly lower about 

“Professional Development” factor of teacher satisfaction than all other teachers with 

age 41-50 and 51-50 as indicated by the mean differences (-1.23171*) and (1.35908*) 

respectively with p<0.05. 

The responses of teachers with age of 41-50 had perceived significantly higher 

about “Professional Development” than all other teachers with age 31-40 as indicated 

by the mean differences (1.23171*) with p<0.05. 
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The responses of teachers with age of 51-60 had perceived significantly better 

about “Professional Development” than all other teachers with age 31-40 as indicated 

by the mean differences (1.35908*) with p<0.05. 

 Overall result of no significant difference is straightforward acceptance of the 

null hypothesis that stated no significant mean difference of teachers regarding their 

satisfaction based on their age at college level in Lahore division (i.e., Hypothesis 

Ho10 accepted).  

Hypothesis Ho11 

There is no significant mean difference of teachers regarding their satisfaction 

based on their academic qualification at college level in Lahore division. 

Table 4.51 

Academic Qualification wise Difference of Teachers regarding Teacher Satisfaction 

 SS MS F Sig. 

Intrinsic Factors Between Groups 8.010 4.005 .351 .704 

Within Groups 4020.582 11.422   

Total 4028.592    

Career Opportunity Between Groups 27.567 13.784 1.058 .348 

Within Groups 4584.895 13.025   

Total 4612.462    

Professional Development Between Groups .734 .367 .052 .949 

Within Groups 2460.044 6.989   

Total 2460.777    

Work Environment Between Groups 57.999 29.000 1.275 .281 

Within Groups 8008.733 22.752   

Total 8066.732    

Management Attributes Between Groups 84.614 42.307 3.777 .024* 

 

Within Groups 3943.284 11.203   

Total 4027.899    

Financial Benefits Between Groups 101.049 50.525 5.644 .004* 

Within Groups 3142.374 8.953   

Total 3243.424    

Overall Teacher Satisfaction Between Groups 1095.684 547.842 2.500 .084 

Within Groups 76922.805 219.153   

Total 78018.489    

*p<=0.05  
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The one way ANOVA was applied to find out the difference based on 

academic qualification of teachers regarding teacher satisfaction. The F-values with 

respect to academic qualification regarding “Management Attributes, and Financial 

Benefits” were significantly different at p<0.05.  

Further, the one way ANOAV F-values shows that there is no significant 

difference of academic qualification of teachers on “Intrinsic Factors, Career 

Opportunity, Professional Development, Work Environment and overall Teacher 

Satisfaction” as the p>0.05. The post-hoc applied and results are shown in following 

tables. 

Table 4.52   

Difference regarding Management Attribute 

Dependent Variable 

(I) Acad. 

Qualification 

(J) Acad. 

Qualification 

Mean Diff. 

(I-J) Sig. 

Management 

Attributes 

Masters M. Phil .79043
*
 .031* 

Ph. D 1.80978
*
 .039* 

M. Phil Masters -.79043
*
 .031* 

Ph. D 1.01935 .247 

Ph. D Masters -1.80978
*
 .039* 

M. Phil -1.01935 .247 

The responses of teachers with academic qualification of Masters had better 

opinion significantly about “Management Attributes” than all other teachers with 

academic qualification M. Phil and Ph. D as indicated by the mean differences 

(.79043*) and (1.80978*) respectively with p< 0.05. 

Table 4.53  

Difference regarding Financial Benefits 

Dependent Variable (I) Acad. Qualification (J) Acad. Qualification 

Mean Diff, 

(I-J) Sig. 

Financial Benefits Masters M. Phil 1.01995
*
 .002* 

Ph. D 1.41633 .070 

M. Phil Masters -1.01995
*
 .002* 

Ph. D .39637 .614 

Ph. D Masters -1.41633 .070 

M. Phil -.39637 .614 
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The responses of teachers with academic qualification of Masters had better 

opinion significantly  about “Financial Benefits” than all other teachers with academic 

qualification M. Phil and Ph. D as indicated by the mean differences (1.01995*) with 

p<0.05.  

Here the result of overall teacher satisfaction based on academic qualification 

shows no significant difference implies the acceptance of the null hypothesis that 

stated no significant mean difference of teachers regarding their satisfaction based on 

their academic qualification at college level in Lahore division (i.e., Hypothesis Ho11 

accepted).  

Hypothesis Ho12 

There is no significant mean difference of teachers regarding their satisfaction 

based on their job position at college level in Lahore division. 

Table 4.54 

Job Position wise Difference of Teachers regarding Teacher Satisfaction 

 SS MS F Sig. 

Intrinsic Factors Between Groups 24.206 8.069 .707 .548 

Within Groups 4004.386 11.409   

Total 4028.592    

Career Opportunity Between Groups 37.988 12.663 .972 .406 

Within Groups 4574.474 13.033   

Total 4612.462    

Professional Development Between Groups 107.613 35.871 5.351 .001* 

Within Groups 2353.165 6.704   

Total 2460.777    

Work Environment Between Groups 41.821 13.940 .610 .609 

Within Groups 8024.912 22.863   

Total 8066.732    

Management Attributes Between Groups 35.575 11.858 1.043 .374 

Within Groups 3992.324 11.374   

Total 4027.899    

Financial Benefits Between Groups 36.038 12.013 1.311 .271 

Within Groups 3207.386 9.164   

Total 3243.424    

Overall Teacher satisfaction Between Groups 1452.271 484.090 2.213 .086 

Within Groups 76566.218 218.761   

Total 78018.489    

*p<=0.05 
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The one way ANOVA displays comparison of teacher satisfaction factors with 

job position of teachers. The F-values suggested that with respect to job position, 

there exists significant difference in perceptions of teachers regarding “Professional 

Development” as the p<0.05.  

However, the one way ANOVA F-values suggested that with respect to job 

position, there exists no significant difference in perceptions of teachers regarding 

“Intrinsic Factors, Career Opportunity, Professional Development, Work 

Environment, Management Attributes, Financial Benefits and overall Teacher 

satisfaction” respectively as the p>0.05. The post-hoc applied and results are shown in 

table below. 

Table 4.55  

Difference regarding Professional Development 

Dependent Variable (I) Designation (J) Designation Mean Diff. (I-J) Sig. 

Professional 

Development 

Lecturer Assistant 

Professor 

-1.57785
*
 .000* 

Associate 

Professor 

-.57785 .432 

Professor -.24452 .871 

Assistant 

Professor 

Lecturer 1.57785
*
 .000* 

Associate 

Professor 

1.00000 .216 

Professor 1.33333 .387 

Associate 

Professor 

Lecturer .57785 .432 

Assistant 

Professor 

-1.00000 .216 

Professor .33333 .841 

Professor Lecturer .24452 .871 

Assistant 

Professor 

-1.33333 .387 

Associate 

Professor 

-.33333 .841 

 

The responses of teachers with job position of Assistant Professor had better 

opinion significantly about “Professional Development” than all other teachers with 

job position Lecturer as indicated by the mean differences (1.57785*) with p<0.05.
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 Result regarding overall teacher satisfaction in respect to the job position here 

about no significant difference is a direct acceptance of the null hypothesis of no 

significant mean difference of teachers regarding their satisfaction based on their job 

position at college level in Lahore division (i.e., Hypothesis Ho12 accepted). 

Hypothesis Ho14 

There is no significant mean difference of teachers regarding their satisfaction 

based on their teaching experience at college level in Lahore division. 

Table 4.56 

Teaching Experience wise Difference of Teachers regarding Teacher Satisfaction 

 SS MS F Sig. 

Intrinsic Factors Between Groups 102.876 25.719 2.293 .059 

Within Groups 3925.715 11.216   

Total 4028.592    

Career Opportunity Between Groups 95.145 23.786 1.843 .120 

Within Groups 4517.316 12.907   

Total 4612.462    

Professional Development Between Groups 121.911 30.478 4.561 .001* 

Within Groups 2338.866 6.682   

Total 2460.777    

Work Environment Between Groups 94.147 23.537 1.033 .390 

Within Groups 7972.586 22.779   

Total 8066.732    

Management Attributes Between Groups 77.064 19.266 1.707 .148 

Within Groups 3950.835 11.288   

Total 4027.899    

Financial Benefits Between Groups 42.295 10.574 1.153 .332 

Within Groups 3201.129 9.172   

Total 3243.424    

Overall Teacher Satisfaction Between Groups 2625.940 656.485 3.039 .017* 

Within Groups 75392.549 216.024   

Total 78018.489    

*p<=0.05  

The one way ANOVA is related to the comparison of teacher satisfaction 

factors based on teaching experience of teachers. The F-values suggested that with 

respect to teaching experience, there exists significant difference in perceptions of 

teachers regarding “Professional Development and overall Teacher Satisfaction” as 

the p<0.05.  
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However, the one way ANOVA F-values suggested that with respect to 

teaching experience, there exists no significant difference in perception of teachers 

regarding “Intrinsic Factors, Career Opportunity, Work Environment, Management 

Attributes, Financial Benefits” respectively as the p>0.05. The post-hoc was also 

applied and presented below: 

Table 4.57  

Difference regarding Professional Development 

Dependent Variable (I) 

Experience 

(J) 

Experience 

Mean Difference 

 (I-J) 

Sig. 

Professional 

Development 

1-5 6-10 1.42406
*
 .001* 

11-15 .09174 .851 

16-20 -.84576 .206 

More than 20 -.91963 .057 

6-10 1-5 -1.42406
*
 .001* 

11-15 -1.33232
*
 .030* 

16-20 -2.26982
*
 .003* 

More than 20 -2.34368
*
 .000* 

11-15 1-5 -.09174 .851 

6-10 1.33232
*
 .030* 

16-20 -.93750 .237 

More than 20 -1.01136 .116 

16-20 1-5 .84576 .206 

6-10 2.26982
*
 .003* 

11-15 .93750 .237 

More than 20 -.07386 .925 

More than 

20 

1-5 .91963 .057 

6-10 2.34368
*
 .000* 

11-15 1.01136 .116 

16-20 .07386 .925 

 

The responses of teachers with teaching experience of 1-5 years had perceived 

significantly better about “Professional Development” than all other teachers with 

experience of 6-10 years as indicated by the mean differences (1.424*) with p<0.05. 

The responses of teachers with teaching experience of 11-15 years had 

perceived significantly better about “Professional Development” than all other 

teachers with experience of 6-10 years as indicated by the mean differences (1.332*) 

with p<0.05. 
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The responses of teachers with teaching experience of 16-20 years had 

perceived significantly better about “Professional Development” than all other 

teachers with experience of 6-10 years as indicated by the mean differences (2.269*) 

with p< 0.05. 

The responses of teachers with teaching experience of More than 20 years had 

perceived significantly better about “Professional Development” than all other 

teachers with experience of 6-10 years as indicated by the mean differences (2.343*) 

with p<0.05. 

Table 4.58 

Difference regarding Overall Teacher Satisfaction 

Dependent Variable (I) Experience (J) Experience Mean Difference (I-J) Sig. 

Overall Teacher 

satisfaction 

1-5 6-10 5.45574
*
 .029* 

11-15 -.78664 .777 

16-20 -4.84914 .203 

More than 20 -5.56126
*
 .043* 

6-10 1-5 -5.45574
*
 .029* 

11-15 -6.24238 .073 

16-20 -10.30488
*
 .018* 

More than 20 -11.01700
*
 .001* 

11-15 1-5 .78664 .777 

6-10 6.24238 .073 

16-20 -4.06250 .367 

More than 20 -4.77462 .191 

16-20 1-5 4.84914 .203 

6-10 10.30488
*
 .018* 

11-15 4.06250 .367 

More than 20 -.71212 .874 

More than 20 1-5 5.56126
*
 .043* 

6-10 11.01700
*
 .001* 

11-15 4.77462 .191 

16-20 .71212 .874 

 

The responses of teachers with teaching experience of 1-5 years had perceived 

significantly better about overall “Teacher Satisfaction” than all other teachers with 

experience of 6-10 as indicated by the mean differences (5.455*) with p<0.05. 
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The responses of teachers with teaching experience of 16-20 years had 

perceived significantly better about overall “Teacher Satisfaction” than all other 

teachers with experience of 6-10 as indicated by the mean differences (10.304*) with 

p< 0.05. 

The responses of teachers with teaching experience of more than 20 years had 

perceived significantly better about overall “Teacher Satisfaction” than all other 

teachers with experience of 1-5 as indicated by the mean differences (4.849*) with 

p<0.05. 

The responses of teachers with teaching experience of more than 20 years had 

perceived significantly better about overall “Teacher Satisfaction” than all other 

teachers with experience of 6-10 years as indicated by the mean differences (11.017*) 

with p<0.05.  

Result of test employed for this hypothesis showed that there is significant 

difference which supports the view of rejecting the null hypothesis stating that there is 

no significant mean difference of teachers regarding their satisfaction based on their 

teaching experience at college level in Lahore division (i.e., Hypothesis Ho14 

rejected).  
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Hypothesis Ho15 

There is no significant mean difference of students regarding quality education 

based on their gender at college level in Lahore division. 

Table 4.59 

Gender wise Difference of Students regarding Quality Education 

Variables Gender N M SD  t Sig.  

Vision Mission and Goal Male 1730 11.27 1.886 .481 .015* 

Female 1820 11.16 2.463   

Academic Programmes and 

Evaluation 

Male 1730 18.81 3.210 .260 .466 

Female 1820 18.71  2.267   

Student Admission and 

Progression 

Male 1720 22.35 4.088 -.466 .639 

Female 1820 22.54 3.874   

AFNAS Male 1730 18.26 5.770 .232 .225 

 Female 1820 18.15 3.554   

Resources Male 1730 13.47 4.067 -.034 .623 

Female 1820 13.48 4.220   

Financial Management Male 1730 18.68 3.115 -.443 .258 

Female 1820 18.85 3.584   

Research Male 1730   5.99 2.342 -.345 .265 

Female 1820   6.07 2.189   

Transparency  Male 1730 10.52 2.647 -1.165 .532 

Female 1820 10.85 2.618   

Community Link Male 1730 6.93 1.521 -.079 .049 

Female 1820 6.95 1.812   

Overall Quality Education Male 1720 126 20.576 -.221 .885 

 Female 1820 126 19.902   

*p<=0.05  

Independent sample t-test was applied to compare male and female students’ 

perception towards quality education. The t-values and mean scores reflected that 

meaningful difference was not found in the perception of male and female students 

regarding all the indicators of quality education except “Vision Mission and Goal” as 

the p<0.05. 

As compared to the female, male students had perceived better towards 

“Vision Mission and Goals”. Overall results of no significant mean difference are in 

line with the acceptance of the null hypothesis stating that there is no significant mean 
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difference of students regarding quality education based on their gender at college 

level in Lahore division (i.e., Hypothesis Ho15 accepted).  

Hypothesis Ho16 

There is no significant mean difference of students regarding quality education 

based on their age at college level in Lahore division. 

Table 4.60  

Age wise Difference of Students regarding Quality Education 

 SS MS F Sig. 

Vision Mission and Goals Between Groups 81.191 40.596 8.764 .000* 

Within Groups 1630.538 4.632   

Total 1711.730    

Academic Programmes and 

Evaluation 

Between Groups 15.747 7.874 .751 .473 

Within Groups 3690.377 10.484   

Total 3706.124    

Student Admission and 

Progression 

Between Groups 20.728 10.364 .654 .520 

Within Groups 5575.058 15.838   

Total 5595.786    

AFNAS Between Groups 21.158 10.579 .466 .628 

Within Groups 7994.831 22.713   

Total 8015.989    

Resources Between Groups 22.790 11.395 .663 .516 

Within Groups 6045.841 17.176   

Total 6068.631    

Financial Management Between Groups 8.051 4.026 .355 .701 

Within Groups 3989.008 11.332   

Total 3997.059    

Research Between Groups 4.865 2.432 .474 .623 

Within Groups 1807.794 5.136   

Total 1812.659    

Transparency Between Groups 40.274 20.137 2.935 .054 

Within Groups 2415.258 6.862   

Total 2455.532    

Community Link Between Groups .129 .064 .023 .977 

Within Groups 992.744 2.820   

Total 992.873    

Overall Quality Education Between Groups 82.357 41.178 .100 .905 

Within Groups 144453.531 410.379   

Total 144535.887    

*p<=0.05  

The one way ANOVA indicates comparison of quality education based on age 

of students. The F-values reflected that with respect to age, there exists no significant 
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difference in perception of students regarding “Vision, Mission and Goals, Academic 

Programmes and Evaluation, Student Admission and Progression, AFNAS, 

Infrastructure and Facilities, Financial Management, Research, Transparency, 

Community Link and overall Quality Education” respectively as the p>0.05. 

However, the one way ANOVA F-value shows that the students of different 

age groups had perceived uniquely towards “Vision, Mission and Goals” of quality 

education. The post-hoc test results are shown hereunder. 

Table 4.61 

Difference regarding Vision Mission and Goals 

Dependent Variable (I) Age (J) Age Mean Difference (I-J) Sig. 

Vision Mission and Goals 16-17 18-19 .883
*
 .027* 

20-21 -.091 .824 

18-19 16-17 -.883
*
 .027* 

20-21 -.974
*
 .000* 

20-21 16-17 .091 .824 

18-19 .974
*
 .000* 

 

The responses of students with age of 16-17 years had perceived significantly 

better about “Vision Mission and Goals” of quality education than all other students 

with age 18-19 years as indicated by the mean differences (.883*) with p< 0.05. 

The responses of students with age of 18-19 years had perceived significantly 

lesser about “Vision, Mission and Goals” of quality education than all other students 

with age 16-17 years and 20-21 as indicated by the mean differences (-.883*) and (-

.974*) respectively with p<0.05. 

The responses of students with age of 20-21 years had perceived significantly better 

about “Vision Mission and Goals” of quality education than all other students with 

age 18-19 years as indicated by the mean differences (.974*) with p<0.05.  
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Overall result of no difference is the acceptance of null hypothesis of no 

significant mean difference of students regarding quality education based on their age 

at college level in Lahore division (i.e., Hypothesis Ho16 accepted).  

Hypothesis Ho17 

There is no significant mean difference of students regarding quality education 

based on their programme at college level in Lahore division. 

Table 4.62 

Programme wise Difference of Students regarding Quality Education 

Variables Programme N M SD t Sig. 

Vision Mission and Goals Inter 430 11.00 1.970 .582 .561 

 Bachelor 3120 11.23 2.230   

Academic Programmes and 

Evaluation 

Inter 430 18.49 3.302 .505 .614 

 Bachelor 3120 18.78 3.240   

Student Admission and Progression Inter 430 21.60 3.912 1.343 .180 

 Bachelor 3120 22.56 4.002   

AFNAS Inter 430 18.00 4.130 .283 .777 

 Bachelor 3120 18.24 4.846   

Resources Inter 430 12.34 4.601 1.802 .072 

 Bachelor 3120 13.66 4.057   

Financial Management Inter 430 18.74 3.807 .021 .983 

 Bachelor 3120 18.76 3.326   

Research Inter 430 5.89 2.483 .440 .660 

 Bachelor 3120 6.06 2.244   

Transparency Inter 430 11.31 2.471 1.468 .143 

 Bachelor 3120 10.63 2.624   

Community Link Inter 430 6.77 2.116 .693 .489 

 Bachelor 3120 6.98 1.615   

Overall Quality Education Inter 430 124.14 21.446 .761 .447 

Bachelor 3120 126.90 20.175   

*p<=0.05  

Independent sample t-test was applied to compare intermediate and bachelor 

students’ perception towards quality of education. The t-values and mean scores 

reflected that a meaningful difference was not found in the perception of intermediate 

and bachelor students’ regarding “Vision, Mission and Goals, Academic Programmes 

and Evaluation, Student Admission and Progression, AFNAS, Infrastructure and 



145 

 

Facilities, Financial Management, Research, Transparency, Community Link and 

overall Quality Education” respectively as the p>0.05. 

Both intermediate and bachelor programme students had perceived almost 

equally towards Vision, Mission and Goals, Academic Programmes and Evaluation, 

Student Admission and Progression, AFNAS, Infrastructure and Facilities, Financial 

Management, Research, Transparency, Community Link and overall Quality 

Education”. The absence of meaningful difference itself is the acceptance of the null 

hypothesis here that stated a no significant mean difference of students regarding 

quality education based on their programme at college level in Lahore division (i.e., 

Hypothesis Ho17 accepted).  

Hypothesis Ho18 

There is no significant mean difference of students regarding quality education 

based on their locality at college level in Lahore division. 

Table 4.63 

Locality wise Difference of Students regarding Quality Education 

Variables Locality N M SD t Sig. 

Vision Mission and Goals Urban 2560 11.26 2.294 .591 .555 

 Rural 990 11.10 1.943   

Academic Programmes and 

Evaluation 

Urban 2560 18.87 3.296 1.048 .295 

 Rural 990 18.45 3.071   

Students Admission and Progression Urban 2560 22.50 4.028 .125 .901 

 Rural 990 22.44 4.014   

AFNAS Urban 2560 18.50 5.029 1.546 .123 

 Rural 990 17.60 3.846   

Resources Urban 2560 13.62 4.126 .286 .775 

 Rural 990 13.47 4.126   

Financial Management Urban 2560 18.88 3.407 .588 .557 

 Rural 990 18.64 3.167   

Research Urban 2560 6.15 2.213 1.176 .240 

 Rural 990 5.82 2.419   

Transparency Urban 2560 10.74 2.582 .095 .925 

 Rural 990 10.71 2.689   

Community Link Urban 2560 6.98 1.710 -.281 .779 

 Rural 990 7.03 1.481   

Overall Quality Education Urban 2560 127.49 20.768 .896 .371 

Rural 990 125.26 18.681   

*p<=0.05  
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Independent sample t-test was applied to compare urban and rural students’ 

perception towards quality of education factors. The t-values and mean scores 

reflected that a meaningful difference was not found in the perception of urban and 

rural students regarding “Vision, Mission and Goals, Academic Programmes and 

Evaluation, Student Admission and Progression, AFNAS, Infrastructure and 

Facilities, Financial Management, Research, Transparency, Community Link and 

overall Quality Education” respectively as the p>0.05. 

Both urban and rural locale students had perceived almost equally towards 

“Vision, Mission and Goals, Academic Programmes and Evaluation, Student 

Admission and Progression, AFNAS, Infrastructure and Facilities, Financial 

Management, Research, Transparency, Community Link and overall Quality 

Education”. Results here stated that there were no reflections of meaningful 

difference. Therefore, it is acceptance of the hypothesis that stated no significant 

mean difference of students regarding quality education based on their locality at 

college level in Lahore division (i.e., Hypothesis Ho18 accepted).  
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Hypothesis Ho19 

There is no significant mean difference of students regarding their satisfaction 

based on their gender at college level in Lahore division. 

Table 4.64 

Gender wise Difference of Students regarding Student Satisfaction 

Variables Gender N M SD t Sig. 

Admission Process Male 1730 7.31 2.229 -3.081 .002* 

Female 1820 7.92 1.445   

Academic Programmes Male 1730 9.80 2.544 -4.380 .000* 

Female 1820 10.93 2.319   

Quality of Teaching Male 1720 12.97 3.274 -6.155 .000* 

Female 1820 15.06 3.113   

Student Teacher Relation Male 1730 14.40 3.573 -3.655 .000* 

 Female 1820 15.66 2.936   

Management Male 1730 8.46 2.974 -4.124 .000* 

Female 1820 9.74 2.897   

Contact with Parents Male 1730 11.07 3.841 -4.750 .000* 

 Female 1820 12.87 3.308   

Facilities Male 1730 6.71 2.367 .153 .879 

 Female 1820 6.68 1.964   

Overall Student Satisfaction Male 1720 70.69 15.432 -5.569 .000* 

 Female 1820 78.87 12.071   

*p<=0.05  

Independent sample t-test was applied to compare male and female students’ 

perception towards student satisfaction. The t-values and mean scores reflected that a 

meaningful difference was found in the perception of male and female students 

regarding “Admission Process, Academic Programmes, Quality of Teaching, Student 

Teacher Relation, Management, Contact with Parents  and overall Student 

Satisfaction” as the p <0.05. 

As compared to male students, the female students had perceived more 

satisfaction towards “Admission Process, Academic Programmes, Quality of 

Teaching, Student Teacher Relation, Management, Contact with Parents and overall 

Student Satisfaction”. However, the male and female students perceived equally 

towards “Facilities” as the p>0.05. The presence of meaningful difference of students 
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regarding their satisfaction based on their gender at college level in Lahore division is 

rejection of this hypothesis (i.e., Hypothesis Ho19 rejected). It means that female 

colleges were more focused to fulfill the student satisfaction indicators than in male 

colleges in Lahore division. While the indicator of “Facilities” was perceived same by 

male and female students which disclose that in govt. colleges same facilities were 

provided in male and female colleges. 

Hypothesis Ho20 

There is no significant mean difference of students regarding their satisfaction 

based on their age at college level in Lahore division. 

Table 4.65 

Age wise Difference of Students regarding Student Satisfaction 

 SS MS F Sig. 

Admission Process Between Groups 5.814 2.907 .812 .445 

Within Groups 1259.848 3.579   

Total 1265.662    

Academic Programmes Between Groups 17.388 8.694 1.402 .247 

Within Groups 2182.511 6.200   

Total 2199.899    

Quality of Teaching Between Groups 73.497 36.748 3.308 .038* 

Within Groups 3899.780 11.110   

Total 3973.277    

Student Teacher Relation Between Groups 12.572 6.286 .569 .566 

Within Groups 3885.614 11.039   

Total 3898.186    

Management Between Groups 9.418 4.709 .522 .594 

Within Groups 3176.847 9.025   

Total 3186.265    

Contact with Parents Between Groups 29.249 14.624 1.078 .342 

Within Groups 4776.740 13.570   

Total 4805.989    

Facilities Between Groups 10.712 5.356 1.142 .320 

Within Groups 1650.820 4.690   

Total 1661.532    

Overall Student Satisfaction Between Groups 387.940 193.970 .938 .393 

Within Groups 72621.192 206.898   

Total 73009.133    

*p<=0.05  
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The one way ANOVA indicates comparison of student satisfaction factors 

based on age of students. The F-values reflected that with respect to age, there exists 

no significant difference in perceptions of students regarding “Admission Process, 

Academic Programmes, Student Teacher Relation, Management, Contact with 

Parents, Facilities and overall Student Satisfaction” respectively as the p>0.05. 

However, the one way ANOVA F-value shows that the students of different 

age groups had perceived uniquely towards “Quality of Education” as the p>0.05. The 

post-hoc results are shown as follows. 

Table 4.66 

Difference regarding Quality of Teaching 

Dependent Variable (I) Age (J) Age Mean Difference (I-J) Sig. 

Quality of Teaching 16-17 18-19 1.147 .063 

20-21 1.605
*
 .011* 

18-19 16-17 -1.147 .063 

20-21 .458 .225 

20-21 16-17 -1.605
*
 .011* 

18-19 -.458 .225 

 

The responses of students with age of 16-17 years had perceived significantly 

better about “Quality of Education” than all other students with age 20-21 as indicated 

by the mean differences (.011*) with p<0.05. A look into the results based on the 

respondents’ age groups, there is no significant difference that is acceptance of the 

null hypothesis here that stated the no significant mean difference of students 

regarding their satisfaction based on their age at college level in Lahore division (i.e., 

Hypothesis Ho20 accepted).   
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Hypothesis Ho21 

There is no significant mean difference of students regarding their satisfaction 

based on their programme at college level in Lahore division. 

Table 4.67 

Programme wise Difference of Students regarding Student Satisfaction 

Variables Locality N M SD t Sig. 

Admission Process Inter 450 7.91 1.755 .975 .330 

Bachelor 3120 7.58 1.916   

Academic Programmes Inter 430 10.63 2.462 .648 .518 

Bachelor 3120 10.34 2.508   

Quality of Teaching Inter 430 15.43 2.821 2.640 .109 

Bachelor 3120 13.86 3.386   

Student Teacher Relation Inter 430 15.20 3.188 .342 .732 

 Bachelor 3120 15.00 3.348   

Management Inter 430 9.69 2.587 1.206 .229 

Bachelor 3120 9.04 3.025   

Contact with Parents Inter 430 12.71 3.443 1.239 .216 

 Bachelor 3120 11.90 3.690   

Facilities Inter 430 6.57 2.453 -.312 .755 

 Bachelor 3120 6.69 2.139   

Overall Student Satisfaction Inter 430 78.14 12.994 1.456 .146 

 Bachelor 3120 74.42 14.499   

*p<=0.05  

Independent sample t-test was applied to compare intermediate and bachelor 

students’ perception towards student satisfaction. The t-values and mean scores 

reflected that a meaningful difference was not found in the perception of intermediate 

and bachelor students regarding “Admission Process, Academic Programmes, Quality 

of Teaching, Student Teacher Relation, Management, Contact with Parents, Facilities 

and overall Student Satisfaction” as the p>0.05. 

Both intermediate and bachelor students had perceived almost same level 

towards “Admission Process, Academic Programmes, Quality of Teaching, Student 

Teacher Relation, Management, Contact with Parents, Facilities and overall Student 

Satisfaction”. There is the absence of significant difference so, it means that the null 

hypothesis stating a no significant mean difference of students regarding their 
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satisfaction based on their programme at college level in Lahore division is accepted 

(i.e., Hypothesis Ho21 accepted).  

It means that without discrimination of other demographics, intermediate and 

bachelor students in colleges of Lahore division perceived same regarding their 

satisfaction. Same perceptions at two different levels of programmes i.e. intermediate 

and bachelors reveal that policies and practices may be same at these both levels.  

Hypothesis Ho22 

There is no significant mean difference of students regarding their satisfaction 

based on their locality at college level in Lahore division. 

Table 4.68 

Locality wise Difference of Students regarding Student Satisfaction 

Variables Locality N M SD t Sig.  

Admission Process Urban 2560 7.73 1.894 2.021 .044* 

Rural 990 7.26 1.910   

Academic Programmes Urban 2560 10.49 2.541 1.782 .076 

Rural 990 9.94 2.308   

Quality of Teaching Urban 2550 14.18 3.492 1.432 .153 

Rural 990 13.58 3.037   

Student Teacher Relation Urban 2560 15.21 3.309 1.699 .090 

 Rural 990 14.52 3.348   

Management Urban 2560 9.27 3.089 2.215 .027* 

Rural 990 8.45 2.701   

Contact with Parents Urban 2560 12.33 3.713 3.003 .003* 

 Rural 990 10.98 3.480   

Facilities Urban 2560 6.78 2.291 1.561 .119 

 Rural 990 6.36 1.798   

Overall Student Satisfaction Urban 2550 75.98 14.686 2.773 .006* 

 Rural 990 71.09 13.231   

*p<=0.05  

Independent sample t-test was applied to compare urban and rural students’ 

perception towards satisfaction factors. The t-values and mean scores reflected that a 

meaningful difference was found in the perception of urban and rural students 

regarding “Admission Process, Management, Contact with Parents and overall 

Student Satisfaction” as the p<0.05. 
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As compared to rural, the urban students had perceived better towards 

“Admission Process, Management, Contact with Parents and overall Student 

Satisfaction”. 

However, the both urban and rural students had perceived almost identical 

towards “Academic Programmes, Quality of Teaching, Student Teacher Relation and 

Facilities” as the p>0.05.  

There are meaningful differences between the tested subject variables that is 

rejection of the null hypothesis of no significant mean difference of students regarding 

their satisfaction based on their locality at college level in Lahore division (i.e., 

Hypothesis Ho22 rejected).  

Hypothesis Ho23 

There is no significant mean difference between teachers and students regarding 

quality education at college level in Lahore division. 

Table 4.69 

Difference between Teachers and Students regarding Quality Education 

Variables Respondents N M SD t Sig. 

Quality Education Students 3550 126.5493 20.20627 -1.502 .134 

Teachers 355 128.7915 19.57259   

      

*p<=0.05  

Independent sample t-test was applied to compare students’ perception and 

teachers’ perception towards “Quality Education”. The t-values and mean scores 

reflected that a meaningful difference was not found in the perception of students and 

teachers regarding quality education as the p>0.05.  

Both students and teachers had perceived almost similarly towards quality 

education. The statement of no meaningful difference means the rejection of the null 

hypothesis stating the no significant mean difference between teachers and students 
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regarding quality education at college level in Lahore division (i.e., Hypothesis Ho5 

rejected). 

Summarizing the above hypothesis tests results it is stated that there is a 

similarity in responses of students and teachers regarding their satisfaction from the 

quality education at college level in Lahore division. It implies that both of the major 

affiliates or beneficiaries of the system think almost on the similar pattern regarding 

the quality education, their expectations and points of consideration for their 

satisfaction from the quality education at college level in the demographic region of 

Lahore division.  
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CHAPTER V 

SUMMARY, FINDINGS, DISCUSSION, CONCLUSION AND 

RECOMMENDATIONS 

 This chapter states the summary of this research that covered various 

initiatives taken for this research with a short description of research design and its 

results. Onward there are descriptions of findings of this study that there is 

comparatively more detail than the findings stated in the prior section of the summary. 

This chapter forwarded with a discussion of the results that cited various studies with 

their findings and results and a comparison of results of this study and the already 

conducted research on this topic. This chapter concludes with a conclusion of this 

research with short description of its implication for research and practice. Summary 

of this study is presented below.  

Summary 

 This study has its focus on the student and teacher satisfaction from the quality 

education at colleges situated in the Lahore division. Conceptual framework of this 

study was described in such a way that there are three major components in this study; 

quality education, student satisfaction and teacher satisfaction. All these three 

segments of the study explain the whole scenario in this research. The mutual 

relationships were explained such that teachers and students have bilateral interactions 

with the quality education. It means that students and teachers effect or play their role 

for the quality education and the quality education has a lot to do for their satisfaction. 

The theoretical framework used Giddens cycle of structuration. This cycle explained 

the interactions, routines and their relationships in practices that form the social 

realities in society as these are in case of this study where there are student and 
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teacher satisfaction, their interactions with one another and with the education system 

for their satisfaction from the quality education.  

Quality measures for quality education provided by the Higher Education 

Commission (HEC) of Pakistan were used that covered a broad range of all these 

three segments; quality education, student satisfaction and teacher satisfaction. The 

population in this study was all the teachers and students of the 80 colleges that are 

situated in the Lahore division. A sample was drawn by using the random sampling 

technique. Initially, 40 colleges were included in the sample, then 10 teachers from 

amongst each of these colleges were sampled and 100 students of each of these 

sampled teachers were selected for this study that constituted the sample of the study. 

Different research instruments, that were questionnaires, were used for the collection 

of empirical data. Most of the data were of two types; demographic data and 

quantitative data on a 5-points Likert type scale. Analysis of these data was done by 

using the Statistical Package for Social Sciences (SPSS) software. Major objectives in 

this study were to assess the perception regarding quality education by teachers and 

students, perception regarding teacher satisfaction, perception regarding student 

satisfaction, relationship between quality education with the student satisfaction and 

with the teacher satisfaction, demographic differences of satisfaction for both students 

and teachers and quality education.  

Major findings and results in this study stated; overall most of the teachers 

were of the opinion that quality education exist in colleges, overall students were of 

the opinion that most of the indicators of quality education exist in their colleges. 

Majority of the teachers were satisfied with their job, students were of the opinion that 

they are satisfied with their colleges and with the quality of education delivered in 

these colleges, there was found moderate significant positive correlation between 
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quality education and teacher satisfaction, there was found moderate significant 

positive correlation between quality education and student satisfaction. Overall there 

is no significance difference in perception of teachers regarding quality education by 

gender, age, teaching experience and there is significant difference in perception of 

teachers regarding quality education by academic qualification and job position. 

Overall there is no significance difference in perception of teachers regarding teacher 

satisfaction by gender, age, academic qualification and job position while there is 

significant difference in perception of teachers regarding teacher satisfaction by 

teaching experience. Overall there is no significance difference in perception of 

students regarding quality education by gender, age, programme and locality and 

there is no significance difference in perception of students regarding student 

satisfaction by age and programme while significant difference is found in perception 

of students regarding student satisfaction by gender and locality. There is no 

significant difference between perception of teachers and students regarding quality 

education. This research has its various potential uses and users due to its numerous 

academic and societal relevancies in the education sector that is a core segment in the 

social life in all societies. It is also hoped that this study will stimulate further research 

in areas of relevance such as quality education, student satisfaction from the quality 

education and teacher satisfaction from the quality education.   

Findings 

Findings Regarding Students’ Demographic Variables 

Overall 48.7% respondents were male and 51.3% respondents were female.  

9.9% respondents were from age group of 16-17, 51% of the respondents were from 

the age group of 18 to 19 and 39.1% respondents were from 20-21 age group. 12.1% 

students were from intermediate programme and 87.9% students were from 
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graduation programme. 2.1% respondents were belonging to urban areas and 27.9% 

students were from rural areas.  

Findings Regarding Teachers’ Demographic Variables 

Overall 48.7% respondents were male and 51.3% were female teachers. 

Overall 57.7% respondents were from age group of 21-30, 23.1% of were from age 

group of 31-40, 11.5% were from age group of 41-50 and 7.6% were from 51-60. 

51.8% respondents had Master degree, 43.7% had M. Phil degree and 4.5% had Ph. D 

degree. 81.4% respondents were lecturers by job position, 14.1% were assistant 

Professors, 3.7% were Associate Professors and 0.8% was Professors. 58.6% 

respondents were permanent employees while 40.3% were on contract. 65.6% 

respondents were with 1-5 years of teaching experience, 11.5% were with 6-10 years 

of teaching experience, 9% respondents were with 11-15 years of teaching 

experience, 4.5% respondents were with 16-20 years of teaching experience and 9.3% 

respondents were with more than 20 years of teaching experience. 

Perception of Teachers regarding Quality Education 

 The majority of respondents were agreed that vision statement is the sharp 

reflection of the short and long term educational plans to achieve the goals of national 

education policy. They were of the view that achievement of the goals of the national 

educational policy is dependent upon a distinct and clear institutional vision. They 

further agreed that the mission statement is the thoughtful mirroring of the college 

vision. College vision not only encapsulates the educational aims of the institution but 

also the national and international educational goals. So, the college vision is most 

functional and dynamic in its scope. They further opined that the statements of the 

national and international goals are explicit, univocal and clear. These goals are not 
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only in exact accordance with the requirements given in the mission statement but 

also with the national and international trends of the development. 

 The mostly agreed that all the academic programmes and curriculums are 

ratified, sanctioned and designed by the affiliated university/HEC. There is active 

participation and involvement of the experienced teachers in designing academic 

programmes and curriculum development. They were of the opinion that college has 

introduced Mathematics/Science/ Computer for Arts students. It is big step forward. 

Arts students have got opportunities for higher education. They further opined that 

Colleges have academic committees comprising of experts and professionals for the 

selection and offering of market oriented and community oriented educational 

programmes for the students. A huge number of respondents were agreed that 

contents educational curriculum is delivered by the qualified faculty to support and 

maximize the self-learning property of the learners. They were of the view that 

college has an effective mechanism for appraisal /evaluation by students/peers. It will 

ensure better teaching and learning outcomes. 

 A great number of respondents were agreed that admission policy followed by 

the colleges is provided by the affiliated university/ HEC. Most of the respondents 

were of the view that admissions are announced in newspaper, website as per 

academic calendar in order to avoid any ambiguity regarding admission criteria. They 

opined that the most important factor for the admission in colleges is the college 

capacity. The factor of college capacity encapsulates college faculty, labs, library 

facilities and other infrastructure etc. They were further of the opinion that the pass 

rate of the college and affiliated university is in accordance with each other.  They 

further agreed that the colleges have support services for the low achievers. It will 

result in good academic results and capacity building of the low achievers. The half of 
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the respondents was of the view that college has financial aid and scholarships 

programmes for needy students. It will help intelligent needy students in the 

achievement of higher education. 

 The majority agreed that the members of the college faculty are expert, 

qualified and trained in their relevant fields of profession.  Most of them were of the 

view that non-academic staff (e.g. finance related) is also ensured to be qualified, 

trained and expert in their field. They were of the view that the monitoring system of 

the colleges is very strict. College monitoring system encompasses attendance, regular 

class teaching and absenteeism of the students/teachers as laid down by Government. 

They opined that colleges offer many formal programmes including short courses, 

training workshops, seminars and conferences for the professional development and 

capacity building of the college faculty. They agreed that college ensures the 

availability of the required academic resources. Almost half of the respondents agreed 

that all the sanctioned posts in the college must be filled in order to ensure a full and 

prepared team work. 

 Most of the respondents agreed that institute ensure the availability of the 

required resources. These resources include Infrastructure, lab facilities, equipment, 

and books accordingly required for the programmes. Half of the respondents were of 

the opinion that the filling of all the sanctioned post must be ensured by the college 

management and other higher authorities. They were further agreed that college has 

the continuous improvement in the college library. Library is upgraded and up-to-

dated. College ensures that efforts are being made for the provision of E-library 

resource. The half of the respondents was agreed that college ensures that the 

computer has broad band internet. It will help in self-learning by the learners, 

accessing information, and managing teaching and learning situations in a better and 
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correct way. These respondents further opined that college faculty is getting proper 

training and internet by the college management and other related authorities for use 

of internet and ICT for their professional development and capacity building.  

 Most of the respondents were of the opinion that obligations and commitments 

of college governance/leadership are unambiguously documented and explicitly 

mentioned. It is expected that it will result in better individual performance and 

ultimately better collective outcomes. They further agreed that there is regular 

evaluation of the college governance/leadership. This evaluation is based on the 

criteria of the achievement of the objective/mission or annual targets of college. They 

opined that college ensures the availability of the annual performance reports of the 

academic and non-academic staff. It is supposed that performance accountability in 

the form of report will increase individual performance and consequently institutional 

development. They further agreed that college ensures the maintenance of the 

financial record for the accountability and budget purposes. Almost more than half of 

the respondents were agreed that there is sharp representation of the governance 

bodies/committees from the academic staff, parents, students, and civil society/ 

community. 

 Less than half of the respondents were agreed that the environment of applied 

research is encouraged to plan in colleges for the practical applications of the acquired 

knowledge. The mostly were not agree that the research findings are shared and 

promulgated by the college for the purpose of reliability. 

 The mostly agreed that college ensure that the website of the college is 

developed. It is fully maintained by the I.T professionals and upgraded in accordance 

with the requirements of the public. They are of the view that use of electronic and 

print media is encouraged. It will result in better public revelation, transparency and 
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clarity in the fields of budget, expenditures and students’ result etc. It will be 

beneficial for the good repute of the institution. They opined that college is 

accountable and amenable to the inquires. These inquiries are related to the college 

internal and external affairs, infrastructure, resourcefulness, staff, various facilities 

provided by and to the college, and its programmes. 

 The half of the respondents was agreed that college ensure the involvement of 

the community in the planning of specific programmes/projects. The implementation 

of outreach programmes/projects may also involve the active participation of the 

community members. The mostly agreed that the policies and procedures employed 

by the college are unbiased, non-discriminatory especially regarding gender and 

minorities. 

Perception of Students regarding Quality Education 

 Most of respondents were agreed that vision statement is the sharp reflection 

of the short and long term educational plans to achieve the goals of national education 

policy. They were of the view that achievement of the goals of the national 

educational policy is dependent upon a distinct and clear institutional vision. They 

further agreed that the mission statement is the thoughtful mirroring of the college 

vision. College vision not only encapsulates the educational aims of the institution but 

also the national and international educational goals. So, the college vision is most 

functional and dynamic in its scope. They further opined that the statements of the 

national and international goals are explicit, univocal and blurred. These goals are not 

only in exact accordance with the requirements given in the mission statement but 

also with the national and international trends of the development. 

 A huge number of respondents were agreed that content of educational 

curriculum is delivered by the qualified faculty to enhance, support and to maximize 
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the self-learning property of the learners. The mostly agreed that all the academic 

programmes and curriculums are ratified, sanctioned and designed by the affiliated 

university/HEC. There is active participation and involvement of the experienced 

teachers in designing academic programmes and curriculum development. They were 

of the opinion that college has introduced Mathematics/Science/ Computer for Arts 

students. It is big step forward. Arts students have got opportunities for higher 

education. Almost half of the respondents were of the view that Colleges have 

academic committees comprising of experts and professionals for the selection and 

offering of market oriented and community oriented educational programmes for the 

students. They were of the view that college has an effective mechanism for appraisal 

/evaluation by students/peers. It will ensure better teaching and learning outcomes.  

 Most of the respondents agreed that admission policy followed by the colleges 

is provided by the affiliated university/ HEC. They were of the view that admissions 

are announced in newspaper, website as per academic calendar in order to avoid any 

ambiguity regarding admission criteria. They opined that the most important factor for 

the admission in colleges is the college capacity. The factor of college capacity 

encapsulates college faculty, labs, library facilities and other infrastructure etc. They 

were further of the opinion that the pass rate of the college and affiliated university is 

in accordance with each other. They were of the view that college has financial aid 

and scholarships programmes for needy students. It will help intelligent needy 

students in the achievement of higher education. The most of the respondents were 

not agreed that the colleges have support services for the low achievers.   

 Most of the respondents agreed that the members of the college faculty are 

expert, qualified and trained in their relevant fields of profession. They were of the 

view that non-academic staff (e.g. finance related) is also ensured to be qualified, 
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trained and expert in their field. They were of the view that the monitoring system of 

the colleges is very strict. College monitoring system encompasses attendance, regular 

class teaching and absenteeism of the students/teachers as laid down by Government. 

Almost fifty percent of the respondents opined that colleges offer many formal 

programmes including short courses, training workshops, seminars and conferences 

for the professional development and capacity building of the college faculty. They 

agreed that college ensures the availability of the required academic resources. They 

were further of the view that all the sanctioned posts in the college must be filled by 

the management and other higher authorities in order to ensure a full and prepared 

team work. 

 Most of the respondents agreed that institute ensure the availability of the 

required resources. These resources include Infrastructure, lab facilities, equipment, 

and books accordingly required for the programmes. They were further agreed that 

college has the continuous improvement in the college library. Library is upgraded 

and up-to-dated. College ensures that efforts are being made for the provision of E-

library resource. The half of the respondents was agreed that college ensures that the 

computer has broad band internet. It will help in self-learning by the learners, 

accessing information, and managing teaching and learning situations in a better and 

correct way. Almost 50% of respondents opined that college faculty is getting proper 

training and internet by the college management and other related authorities for use 

of internet and ICT for their professional development and capacity building.  

 Most of the respondents were of the opinion that obligations and commitments 

of college governance/leadership are unambiguously documented and explicitly 

mentioned. It is expected that it will result in better individual performance and 

ultimately better collective outcomes. They further agreed that there is regular 
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evaluation of the college governance/leadership. This evaluation is based on the 

criteria of the achievement of the objective/mission or annual targets of college. They 

opined that college ensures the availability of the annual performance reports of the 

academic and non-academic staff. It is supposed that performance accountability in 

the form of report will increase individual performance and consequently institutional 

development. They further agreed that college ensures the maintenance of the 

financial record for the accountability and budget purposes. Almost half of the 

respondents agreed that there is sharp representation of the governance 

bodies/committees from the academic staff, parents, students, and civil society/ 

community. It will help in the identification of the personnel with respect to their 

duties. 

 Almost half of the respondents were agreed that the environment of applied 

research is encouraged to plan in colleges for the practical applications of the acquired 

knowledge. They were of the view that the research findings are shared and 

promulgated by the college for the purpose of reliability. 

 Most of the respondents agreed that college ensure that the website of the 

college is developed. It is fully maintained by the I.T professionals and upgraded in 

accordance with the requirements of the public. They opined that college is 

accountable and amenable to the inquires. These inquiries are related to the college 

internal and external affairs, infrastructure, resourcefulness, staff, various facilities 

provided by and to the college, and its programmes. Almost 50% if the respondents 

were of the view that use of electronic and print media is encouraged. It will result in 

better public revelation, transparency and clarity in the fields of budget, expenditures 

and students’ result etc. It will be beneficial for the good repute of the institution.  
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 Most of the respondents were agreed that college ensure the involvement of 

the community in the planning of specific programmes/projects. The implementation 

of outreach programmes/projects may also involve the active participation of the 

community members. They were of the view that policies and procedures employed 

by the college are unbiased, non-discriminatory especially regarding gender and 

minorities. 

Perception of Teacher regarding Teacher Satisfaction 

 Most of the respondents were of the view that first and foremost priority of the 

teachers is the correspondence of their job with their capabilities. It will result in the 

better performance of the teacher and a better usage of the duration of the duty hours. 

They ensure that their job best fits to their knowledge. It will result in best employee 

performance and high degree of satisfaction and confidence. They were of the view 

that the enthusiasm of the teacher about their job is a key factor towards the learner’s 

achievements. They ensure that there is balance in the professional and personal life 

of the teacher. It will bring satisfaction in the attitude of the teachers. 

 Most of the respondents were of the view that the teachers are proud of their 

job. They are of the view that they feel a sense of pleasure in choosing teaching as 

their profession. They agreed that teaching is regarded as the most distinguished, 

honored and esteemed profession in every society, as the teachers are the nation 

builders. They agreed that teaching, in their point of view, is the better career than any 

other walk of life. They opined that they are determined to spend rest of their career 

with teaching occupation. They are ensured that their teaching profession is 

completely secured and protected in this college. 

 Majority of the teachers that are highly satisfied to their jobs are of the view 

that their job activities provide them opportunities to learn new things and they keep 
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updating their knowledge. They are of the view that they face no trouble in delivery of 

lessons.  They are agreed that during the period of their job, they get opportunities for 

the capacity building sessions. They look forward to upgrade their knowledge and 

always proud, satisfied and well confident professionals. They feel pleasure in the 

participation of the professional development programmes. 

 Most of the respondents are of the view that the basic criteria for the selection 

of the job of the teacher is; the competencies and capabilities of the teachers that 

ensure them to be the most successful teachers. They agree that the feelings of the 

teachers at the time of the departure for the duties give them immense pleasure. They 

feel excited for their duty at the onset of their duty. They are of the view that college 

personnel and faculty have a sense of mutual trust. They agree that their teammates 

and associates cooperate and help each at if they encounter any difficulty in their task 

at their workplace. They agree that they perform their tasks in a cooperative, 

concretive and synergetic way. It results in best outcomes. Almost full of the 

respondents were agreed that there is very rare incompatibility or violence in any 

member at their workplace. Almost hundred percent of the respondents that are truly 

satisfied at their workplace agreed that teachers do not get due respect from staff 

members. 

 Most of the respondents agree that teachers get due respect from the higher 

management and the principals. They are of the view that higher management 

including principals is impartial, unbiased, unprejudiced and nondiscriminatory. It 

ensures better mutual relationship at the workplace. They are of the view that they 

trust in management and feel free in discussing problems at their workplace with the 

principals and the management.  They agree that teaching aids are provided by the 
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management whenever they need it at their workplace. Almost half of the respondents 

were agreed that there is no appreciation for them from the principals. 

 Almost half of the respondents were agreed that they fairly remunerated in 

terms of their experience. They are of the view that they are they are satisfied by the 

current pay scale systems at their college. But half of the respondents are of the view 

that their pay does not entertain the needs of their family Most of the respondents 

agreed that their pay and their responsibilities are in correspondence with each other. 

They are satisfied with the current levels of their pay. 

Perception of Students regarding Student Satisfaction 

 The most of the respondents were of the view that they are quite satisfied with 

the admission process of the college. They opined that the student’s enrollment is 

based on merit. It is the stronger feeling of satisfaction about one’s institution. 

 Almost half of the respondents were agreed that educational programmes and 

curriculum related activities are designed after keeping in view the interests, physical 

and mental capabilities of the students. They don’t feel the burden or boredom of their 

academic routine. They were of the view that students’ achievement is continuously 

observed and tracked in order to nullify the shortcomings if found. Most of them were 

agreed that students are satisfied that the college has fair student’s evaluation system.  

 Most of the respondents agreed that teachers are well planned and well 

prepared about delivering the lecture. They opined that teachers try their best to 

satisfy the students during lecture if they have any queries related their lesson. Almost 

half of the respondents were agreed that instruction and teaching material utilized in 

the school is of high quality and designed after considering academic demands of the 

students. They opined that a variety of teaching methodologies and versatile teaching 
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strategies are utilized by the teachers that result in high degree of student’ satisfaction 

high degree of students’ achievements. 

 Most of the respondents were of the opinion that students’ productive, 

effective and valuable input is encouraged and welcomed by the teachers. They 

agreed about the amiable, sociable, and affectionate behavior of the teachers towards 

students. They agreed that students are encouraged and praised for the good work in 

class. Their self-respect is kept in mind if any criticism is required. They opined that 

teachers have sufficient time to spend with students. There is plenty of time for the 

solution of their problems. It will result in positive mutual relationship and student 

satisfaction about them academics and teachers. 

 Almost half of the respondents were agreed that the communication of the 

college with the students is proper, regular and appropriate. They were of the view 

that propositions and recommendations of the students as well as their objections, 

grievance and complaints are properly responded and satisfied in time. Almost 

hundred percent of the respondents were of the view that each and every student has 

an easy access/approach to the principal. 

 Almost hundred percent of the respondents were of the opinion that parents 

are informed about the changes in policies of the college that can have an effect on 

their child’s academic and physical growth. They were agreed that the academic 

problems are discussed with the parents of the students for in time solution of the 

problems encountered by the students. It will lessen the chance of their poor 

performance. Most of the respondents were of the opinion that college ensures the 

easy access of the parents towards the principal and other management staff. Almost 

fifty percent of the respondents opined that parents have liberty to ask any question 
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with the school employees and they expect for proper guidance and correct answer 

from the staff. 

 Almost half of the respondents were agreed that college ensure the availability 

of the proper building, playground, and canteen. They were of the view that college 

ensures the satisfaction of the students and parents about the availability of its 

infrastructure. It includes lab facilities, library facilities, and books according to the 

requirement and interest of the students. 

Other Findings 

 It was found that a moderate significant positive correlation was found 

between quality of education and teacher satisfaction. It was also found that a 

moderate significant positive correlation was found between quality of education and 

student satisfaction. Both male and female teachers and belonging to different age 

groups, the teachers had perceived almost equally towards quality education. 

 With respect to academic qualification, there exists no significant difference in 

perceptions of teachers regarding “Vision, Mission and Goals, Academic Programmes 

and Evaluation, Students Admission and Progression, Academic Faculty and Non-

Academic Staff, Financial Management, Research, Transparency” respectively but the 

responses of teachers with academic qualification of Master degree had perceived 

significantly better about “Infrastructure and Facilities, Community Link and overall 

Quality Education” than other teachers with academic qualification M. Phil, and     

Ph. D. With respect to job position, there exists no significant difference in 

perceptions of teachers regarding “Infrastructure and Facilities, Financial 

Management, Research, and Community Link” respectively but Assistant Professors 

perceived better than other teachers regarding rest of the indicators and overall quality 

education. 
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 Teachers perceived differently regarding “Vision, Mission and Goals and 

Student Admission and Progression” factors of quality education with respect to the 

teaching experience. But with respect to teaching experience, there exists no 

significant difference in perceptions of teachers regarding “Academic Programmes 

and Evaluation, Academic Faculty and Non-Academic Staff, Infrastructure and 

Facilities, Financial Management, Research, Transparency, Community Link and 

overall Quality Education”.  Overall teachers having experience 6-10 years perceived 

significantly lower than all other teachers. Teachers with more than 20 years of 

experience perceived better than all other teachers. 

 Both male and female teachers had perceived almost same level towards 

“Intrinsic Factors, Career Opportunity, Professional Development, Work 

Environment, Management Attributes, Financial Benefits and overall Teacher 

Satisfaction”. With respect to age, there was no significant difference found in 

perception of teachers regarding “Intrinsic Factors, Career Opportunity, Work 

Environment, Management Attributes, Financial Benefits and overall Teacher 

Satisfaction”. Teachers with age of 31-40 had perceived significantly lower about 

“Professional Development” regarding teacher satisfaction than all other teachers with 

age 41-50 and 51-50. With age of 41-50 had perceived significantly higher about 

“Professional Development” than all other teachers with age 31-40. With age of 51-60 

had perceived significantly better about “Professional Development” than all other 

teachers with age 31-40. 

 With respect to academic qualification regarding teacher satisfaction there was 

no significant difference found in perceptions of teachers except “Management 

Attributes, and Financial Benefits”. With academic qualification of Master degree, 

teachers had perceived significantly better about “Management Attributes and 
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Financial Benefits” than all other teachers with academic qualification having M. Phil 

and Ph. D degree. With respect to job position, there exists no significant difference in 

perceptions of teachers regarding “Intrinsic Factors, Career Opportunity, Professional 

Development, Work Environment, Management Attributes, Financial Benefits and 

overall Teacher Satisfaction”. With job position of Assistant professor had perceived 

significantly better about “Professional Development” than all other teachers with job 

position of Lecturer. 

 Both permanent and contractual teachers had perceived almost identical 

towards “Intrinsic Factors, Career Opportunity, Professional Development, Work 

Environment, Management Attributes, Financial Benefits and overall Teacher 

Satisfaction”. With respect to teaching experience, there exists significant difference 

in perceptions of teachers regarding “Professional Development and overall Teacher 

Satisfaction”. There exists no significant mean difference in perceptions of teachers 

regarding “Intrinsic Factors, Career Opportunity, Work Environment, Management 

Attributes, and Financial Benefits” respectively. With teaching experience of 6-10 

years had perceived significantly lesser about “Professional Development” than all 

other teachers with different teaching experience.  

 With reference to the age, there exists no significant difference in perceptions 

of students regarding “Vision Mission and Goals, Academic Programmes and 

Evaluation, Students Admission and Progression, Academic Faculty and Non-

Academic Staff, Infrastructure and Facilities, Financial Management, Research, 

Transparency, Community Link and overall Quality Education” respectively. Students 

of different age groups had perceived uniquely towards “Vision, Mission and Goals” 

of quality education. With age of 18-19 years had perceived significantly lesser about 
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“Vision Mission and Goals” of quality education than all other students with age 16-

17 and 20-21.  

 Both intermediate and bachelor programme students had perceived almost 

equally towards “Vision, Mission and Goals, Academic Programmes and Evaluation, 

Students Admission and Progression, Academic Faculty and Non-Academic Staff, 

Infrastructure and Facilities, Financial Management, Research, Transparency, 

Community Link and overall Quality Education”. Both urban and rural locale students 

had perceived almost equally towards “Vision, Mission and Goals, Academic 

Programmes and Evaluation, Students Admission and Progression, Academic Faculty 

and Non-Academic Staff, Infrastructure and Facilities, Financial Management, 

Research, Transparency, Community Link and overall Quality Education”. 

 As compared to male students, the female students had perceived more 

satisfaction towards “Admission Process, Academic Programmes, Quality of 

Teaching, Student Teacher Relation, Management, Contact with Parents and overall 

Student Satisfaction”. However, the male and female students perceived equally 

towards “Facilities” factor. With respect to age, there exists no significant difference 

in perceptions of students regarding “Admission Process, Academic Programmes, 

Student Teacher Relation, Management, Contact with Parents, Facilities and overall 

Student Satisfaction” respectively. Students of different age groups had perceived 

uniquely towards quality education. With age of 16-17 years had perceived 

significantly better about “Quality Education” than all other students with age 20-21 

years. 

 Both intermediate and bachelor students had perceived almost same towards 

“Admission Process, Academic Programmes, Quality of Teaching, Student Teacher 
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Relation, Management, Contact with Parents, Facilities and overall Student 

Satisfaction”. 

 Meaningful difference was found in the perception of urban and rural students 

regarding “Admission Process, Management, Contact with Parents and overall 

Student Satisfaction”.  The urban students had perceived better towards “Admission 

Process, Management, Contact with Parents and overall Student Satisfaction”. Both 

students and teachers had perceived almost similarly towards quality education. 

Discussions 

Quality education is a crucial need of today higher education institutions for 

their own survival. With the rapid changes in the various fields of the world, situation 

is also different in education sector. Private sector is growing in the market therefore, 

market demands have been changed. Both public and private sectors are trying to 

sustain their position in the market and to meet the needs of customers (Marginson, 

2007). Quality education is major challenge, this study was conducted to explore the 

relationship among leadership commitment, implementation of total quality 

management practices and performance of the public sector universities of the Punjab. 

Major objective of the study was to explore the leadership commitment for 

implementation TQM practices in public sector universities of Punjab. Study came up 

with findings vary from the previous studies which indicated that leadership 

commitment has moderate positive relationship with implementation of TQM 

practices. Earlier research studies proved strong positive relationship between 

leadership commitment and implementation of TQM practices (Anurangam, Ooi, & 

Fong, 2008; Wang, Jen & Ling, 2010; Hassan, Hassan, & Nawaz, 2013).  

Previous studies explored strong positive relationship between customer and 

employee satisfaction and organizational performance (George, 1990; Wiley, 1991; 
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Ulrich, Halbrook, Meder, Stuchlik, & Thorpe, 1991; Reynierse & Harker, 1992; 

Schmitt & Allscheid, 1995; Johnson, 1996; Schneider, Ashworth, Higgs & Carr, 

1996; Schneider, White & Paul, 1998; Jing & Avery, 2008). These studies came up 

with identical findings that satisfaction of stakeholders is major indicator of 

organizational performance. Jing and Avery (2008) stated that “employee satisfaction 

and customer satisfaction lead to positive changes in organizational performance. 

Therefore, employee satisfaction and customer satisfaction remain useful measure of 

organizational performance. Asikhia (2010) and Kassim and Abdullah (2010) 

reported that customers’ satisfaction has become a vital indictor of organizational 

performance. Fotopoulos and Pssomas (2010) identified in their study that for better 

organizational performance customer satisfaction is now top priority of management. 

They explored positive relationship between customers’ satisfaction and 

organizational performance. Chen (2012) also added by stating that maximization of 

organizational performance relies on the customer satisfaction and retention. He 

recommended building strong relationship with customers’ for survival and long term 

gain. Dadfar (2013) also associated customers’ satisfaction with organizational 

performance. He discussed that establishment of healthy and strong relations with 

customers lead to desirable results.            

Furthermore, previous studies agreed that leaders behavior and their practices 

influence the motivation of employees and overall organizational culture. Wide range 

of studies in literature explored that leaders’ commitment has positive impact on 

organization wide activities (Dey, 2012; Dhammika, Ahmad, & Sam, 2012; Farjad & 

Varnous, 2013; Faloye, 2014). Leaders are persons who motivate the individuals 

towards quality work and they ensure the implementation of plans and policies which 

is positively related to organizational performance (Brigham, 1993). Pounder, Ogawa 
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and Adams (1995) conducted study in education sector they came up with findings 

that leadership bonding is significantly related to the organizational performance on 

the whole. Innovative and transformational leadership stimulate their team and boost 

their confidence which contributed significantly towards the organizational 

performance (Boerner, Eisenbeiss, & Griesser, 2007). Identical findings are reported 

by Emery and Barker (2007) in their study they explored that highest leadership 

involvement related to highest gain and also make the improvement possibilities 

higher. Further, they stated that employees greatly influenced by leadership and have 

immense care about their leadership because of monetary benefits which are dealt by 

leadership. So, for promotions and financial incentives they are more concerned about 

their leaders’ vision and try their best to fulfill the expectations of leaders. While in 

public sector mostly promotions and economic benefits are not directly under the 

jurisdiction of organizational heads may be, therefore, leaders’ commitment has 

moderate positive relationship with organizational performance.  

Similar findings reported by Rabah (2015) that stakeholders are not clear in 

education sector which is problematic for successful implementation of TQM. Studies 

conducted in this regard indicated that students are most important customer in higher 

education sector. Taylor and Hill (1993) described that universities involve mostly 

academic staff in quality enhancement process and involvement of other individuals, 

supportive staff, and students, not actively involved in this process. Stensaasen (1995) 

in his study also discussed the significant participation of students in quality 

enhancement process. Mostly in public sector universities students were not being 

involved in these activities.  

Little and Williams (2010) explored the ways to engage students to make the 

learning process more enrich. They claim that in UK students are focus of attention 
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for the organizational management in order to enhance learners’ engagement. Further, 

Comm and Mathaisel (2003) described engagement as a broad construct intended to 

encompass salient academic as well as certain non-academic aspects of the student 

experience. It can be inferred that meaningful involvement of the students is crucial in 

quality process to enhance the collective students learning experience (Little & 

Williams, 2010). Students participation in organizational activities is highly 

appreciated and encouraged in change oriented organizations which bring positive 

outcomes (Pascarella, Sefifert & Blaich, 2010).  

The results in this study are similar to the results in Skaalvik and Skaalvik 

(2015) where teachers stated various stress related issues that are a part of their 

professional life even then they were satisfied of their teaching job in Norwegian 

educational context. This study also explored that teachers are satisfied to their job 

and education system. Although there is in general a scenario of teacher satisfaction 

on job yet there is prevalence of few statements on the research instrument where 

there are negative comments of teachers.  

On the basis of the results in this study and the findings in study by Skaalvik 

and Skaalvik (2015) that satisfaction of teachers on job is not an absolute satisfaction 

where there is no situation of discomfort on job. If this is the situation then it is also 

contradictory to the human social systems where there are always the mixed feelings 

of satisfaction and dissatisfaction. Final conclusion is drawn on the basis of majority 

or the predominant opinion or responses from the respondents in a study.  

Results and findings in this study are similar to the results published by Ramos 

et al. (2015) regarding the satisfaction level of students out of their education. 

Respondents in this study are mostly of the opinion that they are satisfied to their 

education, teaching, learning and the overall educational environment at college level 
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in the Lahore division. Research by Ramos, et al. (2015) looks at the satisfaction level 

of students from three perspectives: satisfaction from the programme, satisfaction 

from the institution, and satisfaction from the opportunities for further development. 

Their results showed much better results that support the satisfaction of students with 

exception in case of nursing student satisfaction from their institution of professional 

education.  

Study results in Ingusci, et al. (2016) supported demographic results in this 

study where there are some variations in student as well as teacher satisfaction out of 

the education system. Ingusci, et al. (2016) also explored that there are possibilities of 

changes in skills level, knowledge and understanding of subject matter and variations 

in teaching with the passage of time or with the involvement of other factors such as 

age, experience and perception about satisfaction.  

It is a matter of fact that time factor changes a lot in human behaviour. This 

reality has been confirmed in the findings of this study where there are variations in 

student satisfaction with respect to age, teacher satisfaction with respect to their 

experience and age. It can further be explained by taking examples of these 

demographic variables. For instance, teachers’ expectation level may increase with 

their experience. An experienced teacher may have high expectations out of students’ 

learning and demonstration of learning as compared to a teacher who has 

comparatively less experience in terms of length of service.  

A teacher who has not a very long tenure of service as teacher or who is 

comparatively new in teaching profession, he or she may have a good theoretical 

knowledge or more professional knowledge to teach and satisfy young generations of 

students as compared to a teacher who has a well enough length of service with 

comparatively older knowledge and less understanding of the mentality of newer 
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generations of students. These implications of results in this study are in different 

demographic issues that have also been confirmed by Ingusci, et al. (2016).  

Results and findings in this study have slight variations to a research article by 

James and Casidy (2018) in Australian business education contexts. James & Casidy 

(2018) has their focus on the relationships between authentic assessment and student 

satisfaction. Their study is based on an online survey in which undergraduates of 

business education programme were respondents. Results in their study showed that 

there is a strong positive correlation between the authentic assessment and the 

variables of student’s satisfaction and promotion of behaviour in higher education. 

A look in to variation of results between this study and the results stated in the 

published research by James & Casidy (2018) shows that there is difference of 

strength of relationship: moderate relationship between quality education and student 

satisfaction in this study and a strong relationship between authentic assessment and 

student satisfaction in the study by James & Casidy (2018).  

Ali, et el. (2016) focused on five aspects of non-academic aspects, academic 

aspects, reputation, programme issues and access to see their impacts on international 

student satisfaction in the Malaysian public sector universities. Results in their 

research are similar to the findings in this study which states that quality of education 

has moderate positive correlation with the student satisfaction at college level in 

Lahore division.  

Results in this study related to the gender wise difference in student 

satisfaction from quality education at college level in Lahore division are 

contradictory to the survey results in Yusoff, McLeay, and Woodruffe-Burton (2015) 

who showed that there is no significant gender wise differences in student satisfaction 

at private sector higher education institutions in Malaysia.  
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There is a Similar in results of this study and the research conducted by Liu et 

al. (2016) in Chinese schools. Liu, et al. (2016) showed that girl students are more 

satisfied with their subjective well-being in schools. On the same parameters boy 

students in the sample included in their study showed comparatively less satisfaction. 

Similarly, the results in this study showed that girl students are more satisfied and 

there is gender wise difference in student satisfaction at college level in Lahore 

division.  

Results in this study are similar to the findings in the study conducted by Tu, 

et al. (2005). Both of these studies concluded with remarks that there is no significant 

difference with respect to teacher’s age for their satisfaction on job. Tu, et al. (2005) 

also used quantitative methods in the population of college teachers working at the 

Taiwanese and Chinese colleges. They stated that whatever the age teachers have they 

have similar pattern of their satisfaction from job. Similar are the findings in this 

study where there is no significant mean difference in teacher satisfaction of college 

teachers of different ages working at colleges of the Lahore division.  

Results and findings in this study are contradicting to the findings of Ramos, 

et al. (2015). Research by Ramos, et al. (2015) found in the survey of nursing students 

that those students who are younger they are more satisfied to their education 

programme. Reasons of their satisfaction were also explored that were primarily due 

to the leisure activities as part of their studies and education programme.  

There is a contradiction in results of this study and the findings in the study 

published by Ramos, et al. (2015). Nursing programmes in the research by Ramos et 

al. (2015)explored in their results that those programmes which have more leisure 

activities they are a source of more satisfaction for the students as compared to those 

programmes where there are less leisure activities for nursing students. Contrary to 
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these results, this study has results of no significant mean differences with respect to 

the teaching programmes at college level in Lahore division.  

Empirical results and findings in this study states that those students who are 

younger they have better quality of education at college level in Lahore division. 

These results are contrary to the results published by Ramos, et al. (2015) in which 

they found that those students who are young they are less satisfied from their 

education in professional nursing programme while those who are comparatively 

seniors, they are more satisfied. Ramos, et al. (2015) stated this satisfaction in terms 

of experience. Nursing students who are comparatively new, they are less aware of 

the professional education. They attain satisfaction level with the passage of time and 

getting experience of their professional studies.  

More satisfaction of youngsters out of their college education and studies may 

have its different assumptions. Actual situation and circumstances of more 

satisfaction of youngsters out of their college education at colleges of Lahore division 

is a subject of further research inquiry. Assumptions may be stated in the form of 

youngsters’ new entry to college life, their zeal and motivation for their higher 

learning in the new educational environment, and the shift of schooling to the college 

level in their education and career. These and similar other assumptions can be the 

initiating point of further research on college students in different contexts.  

Conclusion 

Overall most of the teachers were of the opinion that quality education exist in 

colleges and students were of the opinion that most of the indicators of quality 

education exist in their colleges. Majority of the teachers were satisfied with their job. 

Students were of the opinion that they are satisfied with their colleges and with the 

quality of education delivered in these colleges. There was found moderate significant 
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positive correlation between quality education and teacher satisfaction. There was 

found moderate significant positive correlation between quality education and student 

satisfaction. Overall there is no significance difference in perception of teachers 

regarding quality education by gender, age, teaching experience. Overall there is 

significant difference in perception of teachers regarding quality education by 

academic qualification and job position. Teachers with Master degree perceived better 

than other degree holder teachers. Assisstant Professors perceived better than other 

teachers. Overall there is no significance difference in perception of teachers 

regarding teacher satisfaction by gender, age, academic qualification and job position. 

There is significant difference in perception of teachers regarding teacher satisfaction 

by teaching experience. Teachers having more than 20 years of teaching experience 

were more satisfied than others. 

 Overall there is no significance difference in perception of students regarding 

quality education by gender, age, programme and locality. Overall there is no 

significance difference in perception of students regarding student satisfaction by age 

and programme and significant difference was found in perception of students 

regarding student satisfaction by gender and locality. Female students perceive more 

satisfaction than male students. Urban students were more satisfied than rural 

students. 

There is no significant difference between perception of teachers and students 

regarding quality education. 

Recommendations 

Keeping in view all these research findings of this study following 

recommendations are proposed. It was found that a considerable majority of students 

and teachers have no idea about the quality measures in education. There is a lot of 
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misunderstanding, unawareness, and ambiguities in their getting idea of quality 

education. To fill these perception gaps it is suggested that there is need of counseling 

sessions, seminars and conferences for both teachers and students.  

 Most of the teachers were satisfied with the quality of education and their 

delivery of quality education. However, it was observed that their responding 

behavior was not very much supportive to the research. They wanted to avoid in 

sharing information and in most of the cases there were lack of interest or an attitude 

of indifference in their discussion of quality education. Therefore, quality assurance 

cells are suggested in all colleges to have a proper quality control and checks on it.   

 A big majority of students showed an immature attitude in their responses that 

clarified that their understanding and perception of quality education is in question. 

There is need to measure education quality and student satisfaction on administrative 

level through different procedures of meetings, surveys and probing in to the 

community views. Quality standards may be reviewed periodically based on the 

feedback from the stakeholders. 

 The significant positive relationship between quality education and student 

satisfaction showed that students are well satisfied from the quality education in their 

colleges. It is recommended that the quality parameters and their assessment system 

need to be implemented. There is need of quality assessment forms to be filled by the 

students and their parents on regular basis. Moreover, quality measures may also be 

revised on regular basis to counter the emerging changes of modern age.  

 It was found that male students in the colleges at Lahore division were less 

satisfied from the quality education as compared to their counterparts (i.e., female 

students in colleges of the same region). Proper check and balance is recommended to 

fill the missing gaps and to avoid ignorance of any kind in male colleges.   
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 Students belonging to the rural areas were less satisfied. The reason behind 

this may be that they travel more rather than urban students. They consumed more 

time in travelling and feeling exhausted physically. So, these rural students may make 

satisfied by giving them more care and time. Colleges may develop student support 

services to motivate the less satisfied students. 

There were differences of teachers regarding their satisfaction from the quality 

education. Population in this study excluded other teachers such as principles, 

supervisors and head of departments. Proper investigation of demographic differences 

and their causes may be feasible by including all others in the same system. 

Therefore, it is recommended that teachers other than those who teach students may 

also be included in further research on the topic to investigate the demographic 

difference of teachers regarding their satisfaction from the quality education.   

 Mixed results were there for the differences of teachers regarding quality 

education with respect to the demographic variables in this study such as age, gender, 

academic qualifications, job position and teaching experience. Further research may 

explore in depth differences and reasons of them to ensure the quality education in its 

real sense in different colleges.  

 Future researchers may work on other demographic variables of teachers and 

students i.e. students and teachers belonging to different socio economic status etc. A 

comprehensive study with broad range may be conducted to find out the differences 

of quality education as these are assessed by teachers and students. Proper attention 

may be given to the issues of perception, understanding and the knowledge of quality 

education and its parameters.  
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It is suggested that research may be conducted to make comparison between 

private and public colleges regarding quality education, teacher and student 

satisfaction. 

Table 5.1 

Summary of the Study 

Sr. 

No. 

Research Objectives Research 

Questions/Hypotheses 

Findings 

1 To assess the perception 

of teachers and students 

regarding quality 

education at college level 

in Lahore division. 

 

What is the perception of 

teachers regarding 

quality education at 

college level in Lahore 

division? 

 

Overall most of the 

teachers were of the 

opinion that quality 

education exist in 

colleges. 

What is the perception of 

students regarding 

quality education at 

college level in Lahore 

division? 

 

Overall students were 

of the opinion that 

most of the indicators 

of quality education 

exist in their colleges. 

 

2 To assess the perception 

of teachers regarding 

their satisfaction at 

college level in Lahore 

division. 

 

To what extent teacher 

are satisfied at college 

level in Lahore division? 

 

Majority of the 

teachers were satisfied 

with their job. 

 

3 To assess the perception 

of students regarding 

their satisfaction at 

college level in Lahore 

division. 

 

To what extent students 

are satisfied at college 

level in Lahore division? 

 

Students were of the 

opinion that they are 

satisfied with their 

college education 

delivered in these 

colleges. 

4 To explore the 

relationship between 

quality education and 

teacher satisfaction at 

college level in Lahore 

division. 

 

Ho1. There is no 

significant relationship 

between quality 

education and teacher 

satisfaction at college 

level in Lahore division. 

 

There was found 

moderate significant 

positive correlation 

between quality 

education and teachers 

satisfaction. 

5 To explore the 

relationship between 

quality education and 

student satisfaction at 

college level in Lahore 

division. 

 

Ho2. There is no 

significant relationship 

between quality 

education and student 

satisfaction at college 

level in Lahore division. 

There was found 

moderate significant 

positive correlation 

between quality 

education and students 

satisfaction. 

6 To investigate the Ho3. There is no No significance 
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Sr. 

No. 

Research Objectives Research 

Questions/Hypotheses 

Findings 

difference of teachers 

regarding quality 

education based on their 

demographic variables 

(gender, age academic 

qualification, job position 

and teaching experience) 

at college level in Lahore 

division. 

significant mean 

difference of teachers 

regarding quality 

education based on their 

gender at college level in 

Lahore division. 

 

difference in 

perception of teachers 

regarding quality 

education by gender 

was found. 

  Ho4. There is no 

significant mean 

difference of teachers 

regarding quality 

education based on their 

age at college level in 

Lahore division. 

 

No significance 

difference in 

perception of teachers 

regarding quality 

education by age was 

found. 

 

  Ho5. There is no 

significant mean 

difference of teachers 

regarding quality 

education based on their 

academic qualification at 

college level in Lahore 

division. 

 

Significant difference 

in perception of 

teachers regarding 

quality education by 

academic qualification 

was found.  Teachers 

with Master degree 

perceived better than 

other degree holder 

teachers.  

 

  Ho6. There is no 

significant mean 

difference of teachers 

regarding quality 

education based on their 

job position at college 

level in Lahore division. 

 

Significant difference 

in perception of 

teachers regarding 

quality education by 

job position was found. 

Assistant Professors 

perceived better than 

other teachers 

regarding quality 

education. 

  

  Ho7. There is no 

significant mean 

difference of teachers 

regarding quality 

education based on their 

teaching experience at 

college level in Lahore 

division. 

No significance 

difference in 

perception of teachers 

regarding quality 

education by teaching 

experience. 

 

7. To investigate the Ho8. There is no No significance 
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Sr. 

No. 

Research Objectives Research 

Questions/Hypotheses 

Findings 

difference of teachers 

regarding teacher 

satisfaction based on 

their demographic 

variables (age, gender, 

academic qualification, 

job position and teaching 

experience) at college 

level in Lahore division. 

 

significant mean 

difference of teachers 

regarding their 

satisfaction based on 

their gender at college 

level in Lahore division. 

 

difference in 

perception of teachers 

regarding teacher 

satisfaction by gender 

was found. 

 

  Ho9. There is no 

significant mean 

difference of teachers 

regarding their 

satisfaction based on 

their age at college level 

in Lahore division. 

No significance 

difference was found 

in perception of 

teachers regarding 

teacher satisfaction by 

age. 

 

  Ho10. There is no 

significant mean 

difference of teachers 

regarding their 

satisfaction based on 

their academic 

qualification at college 

level in Lahore division. 

 

No significance 

difference was found 

in perception of 

teachers regarding 

teacher satisfaction by 

academic qualification. 

 

  Ho11. There is no 

significant mean 

difference of teachers 

regarding their 

satisfaction based on 

their job position at 

college level in Lahore 

division. 

There was no 

significance difference 

in perception of 

teachers regarding 

teacher satisfaction by 

job position.  

 

  

  Ho12. There is no 

significant mean 

difference of teachers 

regarding their 

satisfaction based on 

their teaching experience 

at college level in Lahore 

division. 

 

Significance difference 

in perception of 

teachers regarding 

teacher satisfaction by 

teaching experience 

was found. Teachers 

with more than 20 

years of experience 

perceived better than 

all other teachers. 

 

8 To investigate the 

difference of students 

Ho13. There is no 

significant mean 

There was no 

significant difference 
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Sr. 

No. 

Research Objectives Research 

Questions/Hypotheses 

Findings 

regarding quality 

education based on their 

demographic variables 

(age, gender, programme 

and locality) at college 

level in Lahore division 

difference of students 

regarding quality 

education based on their 

gender at college level in 

Lahore division. 

 

in perception of 

students regarding 

quality education by 

gender except one 

indicator “Vision, 

mission and Goal”. 

 

  Ho14. There is no 

significant mean 

difference of students 

regarding quality 

education based on their 

age at college level in 

Lahore division. 

No significance 

difference in 

perception was found 

of students regarding 

quality education by 

age. 

 

  Ho15. There is no 

significant mean 

difference of students 

regarding quality 

education based on their 

programme at college 

level in Lahore division. 

There was no 

significance difference 

in perception of 

students regarding 

quality education by 

program. 

 

  Ho16. There is no 

significant mean 

difference of students 

regarding quality 

education based on their 

locality at college level in 

Lahore division. 

There was no 

significance difference 

in perception of 

students regarding 

quality education by 

their locality. 

 

9 To investigate the 

difference of students 

regarding their 

satisfaction based on 

their demographic 

variables (age, gender, 

programme and locality) 

at college level in Lahore 

division. 

Ho17. There is no 

significant mean 

difference of students 

regarding their 

satisfaction based on 

their gender at college 

level in Lahore division. 

 

Significant difference 

was found in 

perception of students 

regarding student 

satisfaction by gender. 

Female students 

perceive more 

satisfaction than male 

students.  

 

  Ho18. There is no 

significant mean 

difference of students 

regarding their 

satisfaction based on 

their age at college level 

in Lahore division. 

There was no 

significance difference 

in perception of 

students regarding 

student satisfaction by 

age.  

 

  Ho19. There is no 

significant mean 

difference of students 

No significance 

difference was found 

in perception of 
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Sr. 

No. 

Research Objectives Research 

Questions/Hypotheses 

Findings 

regarding their 

satisfaction based on 

their programme at 

college level in Lahore 

division. 

 

students regarding 

student satisfaction by 

programme. 

 

  Ho20. There is no 

significant mean 

difference of students 

regarding their 

satisfaction based on 

their locality at college 

level in Lahore division. 

Significant difference 

was found in 

perception of students 

regarding student 

satisfaction by locality.  

Urban students were 

more satisfied than 

rural students. 

10 To investigate the 

difference of quality 

education as assessed by 

teachers and students at 

college level in Lahore 

division. 

Ho21. There is no 

significant mean 

difference between 

teachers and students 

regarding quality 

education at college level 

in Lahore division.  

There was no 

significant difference 

between perception of 

teachers and students 

regarding quality 

education. 
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Appendix A 

Sr. No. College Name  District 

1 Govt. Islamia College for Boys, Lahore Cantt Lahore 

2 Govt. College for Boys, Gulberg, Lahore Lahore 

3 Govt. Islamia College, Civil Lines, Lahore Lahore 

4 Govt. Islamia College, Railway Road, Lahore Lahore 

5 Govt. M.A.O. College, Lahore Lahore 

6 Govt. Dyal Singh College, Lahore Lahore 

7 Govt. Shalimar College, Lahore Lahore 

8 Govt. College Ravi Road, Shahdara, Lahore Lahore 

9 Govt. College for Boys, Model Town, Lahore Lahore 

10 Govt. College for Boys, Township, Lahore Lahore 

11 Govt. Shah Hussain College, Lahore Lahore 

12 Govt. College for Boys, Raiwind, Lahore Lahore 

13 Govt. Degree College for Boys, Shalimar Town, Lahore. Lahore 

14 Govt. Kh. Rafique Shaheed College, Lahore. Lahore 

15 Govt. Islamia College for Women, Lahore, Cantt Lahore 

16 Govt. College for Women, Mustafabad, Lahore Lahore 

17 Govt. College for Women, Gulberg, Lahore Lahore 

18 Govt. Jinnah Degree College for Women, Mozang, Lahore Lahore 

19 Govt. APWA College for Women, Lahore Lahore 

20 Govt. College for Women, Bund Road, Lahore Lahore 

21 Govt. College for Women, Bilal Gunj, Lahore Lahore 

22 Govt. Kulliyat-ul-Banat College, Lahore Lahore 

23 Govt. Degree College for Women, Gulshen-e-Ravi, Lahore Lahore 

24 Govt. College for Women, Baghbanpura, Lahore Lahore 

25 
Govt. A D College for Women, Timber Market, Ravi Road, 

Lahore 

Lahore 

26 Govt. College for Women, Shahdbagh, Lahore Lahore 

27 Govt. College for Women, Kot Khawaja Saeed, Lahore Lahore 

28 Govt. College for Women, Shahdara, Lahore Lahore 

29 Govt. College for Women, Wahdat Colony, Lahore Lahore 

30 Govt. College for Women, Model Town, Lahore Lahore 

31 Govt. College for Women, Raiwind, Lahore Lahore 

32 Govt. College for Women, Wapda Town, Lahore Lahore 

33 Govt. College for Women, Township, Lahore Lahore 

34 Govt. College for Women, Gawalmandi, Lahore Lahore 
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35 Govt. College for Women, Kot Lakhpat, Lahore Lahore 

36 Govt. College for Women, Shalimar Town, Lahore Lahore 

37 Govt. College for Women, Khana Nau, Lahore Lahore 

38 Govt. College for Women, Margzar Colony, Lahore Lahore 

39 Govt. College for Women, Salamatpura, Lahore Lahore 

40 Govt. Rabia Basri Degree College for Women, Lahore Lahore 

41 Govt. Degree College for Women, Chung, Lahore Lahore 

42 Govt. Degree College for Women, Hair Bedian, Lahore Lahore 

43 Govt. Degree College for Women, Rakh Chabeel, Lahore Lahore 

44 Govt. Degree College for Women, Islampura, Lahore Lahore 

45 Govt. Fatime Jinnah College for Women, Chuna Mandi, Lahore Lahore 

46 Queen Mary College, Lahore Lahore 

47 Govt. Islamia College Kasur. Kasur 

48 Govt. College Boys Pattoki. Kasur 

49 Govt. College Boys Chunian. Kasur 

50 Govt. College Boys Phool Nagar. Kasur 

51 Govt. College Boys Kot Radha Kishen. Kasur 

52 Govt. College Boys Mustafa Abad. Kasur 

53 Govt. College (W) Pattoki. Kasur 

54 Govt. College (W) Chunian. Kasur 

55 Govt. College (W) Phool Nagar. Kasur 

56 Govt. College (W) Kot Radha Kishen. Kasur 

57 Govt. College (W) Khudian. Kasur 

58 Govt. Chando Begum Degree College (W) Kangan Pur. Kasur 

59 Govt. Hanifan Begum Degree College (W) Kangan Pur. Kasur 

60 
Govt. Syed Chiragh Shah Degree College (W) Kot Murad Khan 

Kasur. 

Kasur 

61 Govt. Waris Shah Degree College Jandiala Sher Khan  Sheikhupura 

62 Govt. Degree College for Boys Sharaqpur Sharif Sheikhupura 

63 Govt. Degree College for Boys Narang Mandi  Sheikhupura 

64 Govt. Degree College for Boys Muridke Sheikhupura 

65 Govt. Pir Bahar Shah Degree College for Women Sheikhupura Sheikhupura 

66 Govt. Degree College for Women Bhikhi Sheikhupura 

67 Govt. Degree College for Women Sharaqpur Sharif Sheikhupura 

68 Govt. Degree College for Women Ferozewala Sheikhupura 

69 Govt. Degree College for Women Vandala Diyal Shah  Sheikhupura 

70 Govt. Degree College for Women Muridke  Sheikhupura 

71 Govt. Degree College for Women Narang Mandi  Sheikhupura 
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72 Govt. Degree College for Women Safdarabad Sheikhupura 

73 Govt. Degree College for Women Farooqabad Sheikhupura 

74 Govt. Degree College for Women Khanqa Dogran Sheikhupura 

75 
Govt. Degree College (B) Shahkot.  Nankana 

Sahib 

76 
Govt. Islamia Degree College Sangla Hill  Nankana 

Sahib 

77 
Govt. G. N. Degree College (W) Nankana Sahib. Nankana 

Sahib 

78 
Govt. Degree College (W) Shahkot  Nankana 

Sahib 

79 
Govt. Degree College (W) Sangla Hill Nankana 

Sahib 

80 
Govt. Degree College (W) Warburton Nankana 

Sahib 

 Total 80 
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Appendix C 

Questionnaire for Teachers 

Dear Respondent 

 I am Alia Sadiq, student of Doctor of Philosophy (Ph. D) in Education at 

Institute of Education and Research, University of the Punjab, Lahore. Presently I am 

working on my Ph. D dissertation entitled “A Study on Quality Education, Teacher 

and Student Satisfaction at College Level in Lahore Division” under the 

supervision of Prof. Dr. Mahr Muhammad Saeed  Akhtar. Your cooperation is 

required to complete these questionnaires. Your responses will be kept confidential. 

Thanks for your cooperation.  

 

Demographic Information 

 (Please tick the relevant option) 

College Name: ____________________________________________ 

Teacher Name (Optional): __________________________________ 

Department/Subject: _____________________________ 

1. Age: _______              2. Gender:  Male  Female 

3. Academic Qualification:  Master  M. Phil Ph. D         

4. Teaching Experience in years: 1-5      6-10          11-15         16-20        More than 20 years 

5. Designation: Lecturer Assistant Prof.         Associate Prof.       Professor 

Instructions: Please fill the questionnaires according to instruction and as your opinion about 

the statement. Strongly Disagree = (SD), Disagree = (D), Neutral = (N), Agree = (A), Strongly 

Agree= (SA) 

Quality Education Assessment Scale 

Sr. 

No. 

Statements 
SD D N A SA 

1 Vision statement reflects the short term and long term 

strategies to achieve goal of national education policy. 

     

2 The mission statement reflects the college vision in line 

with the ambitions of the institution, as well as national 

and international goals.  

     

3 The statements of the goals are unambiguous and meet 

the requirements given in the mission statement.  

     

Academic Programmes and Evaluation 
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4 Academic programmes and curriculum are approved 

by the affiliated university/HEC. 

     

5 Contents are delivered by the qualified faculty to 

support the self-learning of the learners. 

     

6 The college has introduced Mathematics/Science/ 

Computer for Arts students. 

     

7 College has academic committee to select and offer 

the market driven and community need based 

educational programmes for the students. 

     

8 The college has a mechanism for teacher appraisal/ 

evaluation by students/ peers. 

     

Student Admission and Progression 

9 College follows the admission policy provided by the 

affiliated university. 

     

10 Admissions are announced in newspaper, website as 

per academic calendar. 

     

11 Students are admitted according to college capacity, 

i.e., faculty, labs, library facilities etc. 

     

12 Pass rate of the college is in accordance with the pass 

rate of the affiliated university. 

     

13 College has student support services for the low 

achievers.  

     

14 College has financial aid programmes and 

scholarships for needy students. 

     

Academic Faculty and Non-Academic Staff 

15 Faculty members are appropriately qualified and 

trained. 

     

16 Other professional non-academic staff (e.g. finance 

related) are appropriately qualified and trained. 

     

17 All the sanctioned posts are filled      

18 College has strict monitoring system regarding 

attendance, regular class teaching and absentisam as 

laid down by Government 
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19 The college has formal programmes like short 

courses, training workshops, seminars and 

conferences for professional development. 

     

Physical Infrastructure, Academic Facilities and Learning Resources 

20 Infrastructure, lab facilities, equipments, and books 

are available as required for the programmes 

curricula. 

     

21 The library is being continuously improved and 

college is making efforts for the provision of E-

library resource. 

     

22 The computer has broad band internet for self-

learning, accessing information, and managing 

teaching and learning situations. 

     

23 College is providing internet and training to its 

faculty for use of internet and ICT for their 

professional development 

     

Organization, Governance and Financial Management 

24 Responsibilities of college governance/leadership are 

clearly documented. 

     

25 College governance/leadership is regularly evaluated 

with respect to achievement of objective/mission or 

annual targets of college. 

     

26 College has annual performance reports of academic 

and non-academic staff 

     

27 Governance bodies/committees has representation 

from academic staff, students, parents and civil 

society/ community 

     

28 College has maintained financial record      

Research 

29 Colleges are encouraged to plan an environment of 

applied research. 

     

30 College disseminates and shares the research 

findings. 
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Public Disclosure and Transparency 

31 Website of the college is developed, maintained and 

updated to meet the requirement of the public. 

     

32 Use of electronic and print media for public 

disclosure and transparency e.g. budget, expenditures 

and students’ result. 

     

33 College is responsive to inquiries about college, 

students, teachers, staff, facilities and its programmes 

     

Community Link and Outreach 

34 College has participation of community members in 

planning and implementation of outreach 

programmes/projects. 

     

35 College has fair, equitable and supportive policies 

and procedures regarding gender and minorities 
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Teachers’ Job Satisfaction Assessment Scale 

Sr. No Statements SD D N A SA 

Intrinsic Factors 

1 My job fits to my abilities.      

2 My job fits to my knowledge.      

3 Teaching brings me mental satisfaction.      

4 I am enthusiastic about my job.      

5 I have no difficulty in balancing my work and 

personal life. 

     

Career Opportunity 

6 I am glad to choose college teaching as a profession.      

7 Teaching is considered as a prestigious profession in 

our society. 

     

8 Teaching profession is better than any other 

profession. 

     

9 I would be happy to spend the rest of my career with 

teaching profession. 

     

10 My future employment is completely secure with this 

college. 

     

Professional Development 

11 My work activities enable me to learn new things.      

12 I feel no difficulty while teaching.      

13 I have opportunity to attend training workshops.      

14 I feel good to participate in professional development 

programmes 

     

Work Environment 

15 Teachers are selected on the basis of their 

capabilities. 

     

16 The feeling of going to college gives me pleasure.      

17 Workplace violence is rarely seen at my college.      

18 Teacher do not get due respect from staff members.      

19 There is mutual trust in the faculty members.      

20 My colleagues help me while facing work place      
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problems. 

21 We do work in a collaborative way.      

Management attribute 

22 Teachers get due respect from the principal.      

23 Principal is an impartial individual.      

24 I feel free to discus my workplace problems with 

Principal. 

     

25 I am never appreciated by the Principal whether I am 

doing a good job. 

     

26 Teaching aids are provided by the administration, 

whenever I need in the classroom.  

     

Financial Benefits 

27 I am fairly paid in view of my experience.       

28 I am fairly paid according to my responsibilities.      

29 I am satisfied with the current pay scale system at my 

college. 

     

30 My pay does not cater to the needs of my family.      
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Appendix D 

Questionnaire for Students 

 

Dear Respondent 

 I am Alia Sadiq, student of Doctor of Philosophy (Ph. D) in Education at 

Institute of Education and Research, University of the Punjab, Lahore. Presently I am 

working on my Ph. D dissertation entitled “A Study on of Quality Education, 

Teacher and Student Satisfaction at College Level in Lahore Division” under the 

supervision of Prof. Dr. Mahr Muhammad Saeed Akhtar. Your cooperation is 

required to complete these questionnaires. Your responses will be kept confidential. 

Thanks for your cooperation.  

 (Please tick the relevant option) 

College Name: _______________________________________ 

Teacher’s Name: ______________________________________ 

1. Age: ___________              2. Gender:   Male Female   

  

3. Locality:  Urban  Rural 

4. Programme: ________________________ 

Instructions: Please fill the questionnaire according to instruction and as your 

opinion about the statement.  Strongly Disagree = (SD)  Disagree = 

(D)          Neutral = (N) Agree = (A)    Strongly Agree = 

(SA) 

Student Satisfaction Assessment Scale 

Sr. 

No. 

Statements 
SD D N A SA 

Admission process 

1 I am satisfied with the admission process of the college.      

2 Students are enrolled on merit      

Academic programmes 

3 
Academic programmes and curriculum are according to 

the need of students. 

     

4 The college has fair evaluation system for students.      

5 Student achievement is continuously monitored.      

Quality of Teaching 

6 Teachers come well prepared for teaching in class.      
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7 
High quality instructional material is utilized in this 

school. 

     

8 A variety of teaching methods are employed by teachers.      

9 
If any student asks question teachers try to satisfy 

him/her at every level. 

     

Student Teacher Relation 

10 Teachers welcome students’ constructive input.      

11 Teachers praise their students for their good work.      

12 Teachers behave in a friendly way with students.      

13 Teachers have sufficient time for their students.      

Management 

14 
The college has proper and on time communications 

with students. 

     

 15 
Students’ suggestions and complaints are answered 

properly and timely. 

     

16 Students have easy access to the principal.      

Contact with Parents 

17 

Parents can ask any school employee a question and 

expect to be directed to someone with the correct 

answer. 

     

18 
Parents are informed of changes in policy that affect 

their child. 

     

19 
Home contacts are made when a child is having 

academic problems. 

     

20 
Parents have easy access to the principal and other 

management staff. 

     

Facilities 

21 The college building has proper playground and canteen.      

22 

I am satisfied with the infrastructure i.e. lab facilities, 

equipment, and books are available as required for 

students. 
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Quality Education Assessment Scale 

 Statements S

D 
D N A 

S

A 

Vision, Mission and Goals 

1 
Vision statement reflects the short term and long term 

strategies to achieve goal of national education policy. 

     

2 

The mission statement reflects the college vision in line 

with the ambitions of the institution, as well as national 

and international goals.  

     

3 
The statements of the goals are unambiguous and meet the 

requirements given in the mission statement.  

     

Academic Programmes and Evaluation 

4 
Academic programmes and curriculum are approved by the 

affiliated university/HEC. 

     

5 
Contents are delivered by the qualified faculty to support 

the self learning of the learners. 

     

6 
The college has introduced Mathematics/Science/ 

Computer for Arts students. 

     

7 

College has academic committee to select and offer the 

market driven and community need based educational 

programmes for the students. 

     

8 
The college has a mechanism for teacher appraisal/ 

evaluation by students/ peers. 

     

Student Admission and Progression 

9 
College follows the admission policy provided by the 

affiliated university. 

     

10 
Admissions are announced in newspaper, website as per 

academic calendar. 

     

11 
Students are admitted according to college capacity, i.e., 

faculty, labs, library facilities etc. 

     

12 
Pass rate of the college is in accordance with the pass rate 

of the affiliated university. 

     

13 College has student support services for the low achievers.       
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14 
College has financial aid programmes and scholarships for 

needy students. 

     

Academic Faculty and Non-Academic Staff 

15 Faculty members are appropriately qualified and trained.      

16 
Other professional non-Academic staff (e.g. finance 

related) are appropriately qualified and trained. 

     

17 All the sanctioned posts are filled      

18 

College has strict monitoring system regarding attendance, 

regular class teaching and absentisam as laid down by 

Government 

     

19 

The college has formal programmes like short courses, 

training workshops, seminars and conferences for 

professional development. 

     

Physical Infrastructure, Academic Facilities and Learning Resources 

20 
Infrastructure, lab facilities, equipments, and books are 

available as required for the programmes curricula. 

     

21 
The library is being continuously improved and college is 

making efforts for the provision of E-library resource. 

     

22 

The computer has broad band internet for self learning, 

accessing information, and managing teaching and learning 

situations. 

     

23 
College is providing internet and training to its faculty for 

use of internet and ICT for their professional development 

     

Organization, Governance and Financial Management 

24 
Responsibilities of college governance/leadership are 

clearly documented. 

     

25 

College governance/leadership is regularly evaluated with 

respect to achievement of objective/mission or annual 

targets of college. 

     

26 
College has annual performance reports of academic and 

non-academic staff 

     

27 
Governance bodies/committees has representation from 

academic staff, students, parents and civil society/ 
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community 

28 College has maintained financial record      

Research 

29 
Colleges are encouraged to plan an environment of applied 

research. 

     

30 College disseminates and shares the research findings.      

Public Disclosure and Transparency 

31 
Website of the college is developed, maintained and 

updated to meet the requirement of the public. 

     

32 
Use of electronic and print media for public disclosure and 

transparency e.g. budget, expenditures and students’ result. 
 

     

33 
College is responsive to inquiries about college, students, 

teachers, staff, facilities and its programmes 

     

Community Link and Outreach 

34 

College has participation of community members in 

planning and implementation of outreach 

programmes/projects. 

     

35 
College has fair, equitable and supportive policies and 

procedures regarding gender and minorities 
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Appendix E 

List of Experts 

Sr. # Name and Designation 

1 Dr Professor Retired Dr. Mahr Muhammad Saeed Akhtar 

     Institute of Education and Research,                                                                   

U  University of the Punjab, Lahore 

2 Dr. Shaheen Pasha, Assistant Professor 

Division of Education, 

University of Education, Lahore 

 

3 Dr. Qudsia Kalsoom, Assistant Professor 

School of Education  

Beaconhouse National University, Lahore 
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2
          

    Abstract                               
Quality education is the most important and considered as a pivot for progress to 

uplift the lives of a nation. The success of the educational institutions relies not 

only on quality education but also on the satisfaction of students. This study aims 

to explore the relationship between quality education and student satisfaction and 

difference regarding demographic variables at college level in Lahore Division. 

All the students from 80 government degree colleges of Lahore division were the 

population of this study. The study was descriptive in nature and has followed 

correlational research design. By using simple random sampling technique forty 

government degree colleges (50% of the population) were selected as sample by 

adopting lottery method. Self-constructed questionnaires for students “Quality 

Education Assessment Scale” and “Student Satisfaction Assessment Scale” were 

the instruments of this study. Appropriate statistical analysis techniques were 

used on the collected data. Product Moment Correlation Co-efficient were used 

for determining quality education and student satisfaction. Independent sample t-

test was applied to find the difference between demographic variables. Results of 

the study indicated that quality education exits in colleges according to students. 

There was moderate significant correlation between two variables (r=.625, 

p<.05) of the quality education and the students’ satisfaction. As compared to 

male students, the female students’ had perceived more satisfaction towards 

students’ satisfaction. Both intermediate and bachelor students’ had perceived 

almost same level regarding students’ satisfaction. 

Keywords: Quality Education, Student Satisfaction 

1. Introduction 
Colleges are considered abode to bring up the upcoming generations 

educationally and provide them a chance to set environment for the development 

of the nation and country (Pascarella & Terenzini, 2006). Colleges are supposed 

to provide supportive and conducive quality education to the students for their 
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success in practical life. According to the Comm and Mathaisel (2000) in most of 

the educational researches the students are considered as customers. Researchers 

evaluated the satisfaction and dissatisfaction level of students with the study 

programs in higher educational institutions; researches have been proved that 

now quality has to be begun considering the academic satisfaction (Comm & 

Mathaisel, 2003). 

It is mandatory to assess the quality of education continuously that 

directly affects the students’ performance because they are considered as 

consumers as well as customers of education. Students are not only the customers 

but also they are the product of educational institutions. The perspectives of 

students on various features of higher education encounters need aid to detect the 

standard of education. Standards of education empower those administration 

supplier and also different stakeholders to do evaluation on features and traits in 

specific institutions (Hill, Lomas, & Macgregor, 2003).  

 There are numerous other studies with special focus on the students’ 

satisfaction in different perspectives of education system (Fornell, 1992; 

Boulding, Kalra, Staelin & Zeithaml, 1993; Anderson, Fomell & Lehmann, 

1994). There is broad spread literature on quality education and students’ 

satisfaction out of the teaching and learning system. These international scholars 

published different aspects of the subject under discussion in this research article.  

A brief review of these researches presents a diverse picture. A study 

was conducted to investigate the quality of education at intermediate level by 

Shahzad (2007). Guolla (1999) researched to find out relationship between 

quality education and student satisfaction. Munteanu, Ceobanu, Bobâlcă and 

Anton (2010) conducted a research on the analysis on student satisfaction in 

higher education context. The researcher found the gap that there is no research 

related to the students’ satisfaction in Lahore division at college level. Past 

researches cater the school level; inter level and university level of education in 

different contexts of the similar topic. It is an attempt to fill this research gap.  

1.1 Objectives of the Study 
The objectives of this study were: 

1. To explore the relationship between quality education and student 

satisfaction at college level in Lahore division. 

2. To investigate the difference of students regarding their satisfaction 

based on their demographic variables (gender and programme) at college 

level in Lahore division. 

 1.2 Research Questions 
The following research questions were posed to conduct the study: 



International Journal of Innovation in Teaching and Learning (IJITL)  
Volume VII- Issue I (June 2021) 

65 

 

1) Is there any significant relationship between quality education and 

students’ satisfaction at college level in Lahore division? 

2) Is there any significant difference between male and female regarding 

students’ satisfaction at college level in Lahore division? 

3) Is there any significant program wise difference regarding students’ 

satisfaction at college level in Lahore division? 

1.3 Significance of the Study 
It is hoped that this study is beneficial for the college staff and 

management to improve the quality of education keeping in mind the aspects of 

students’ satisfaction. The results of improving quality in education and students’ 

satisfaction are beneficial for the coming generations of students. It added to the 

knowledge of the college education and aspects of its quality and student 

satisfaction. There are not any big claims of utilization of this study but it is 

hoped that this research is stimulation for further research with special focus on 

quality education and students’ satisfaction at college level in Pakistan. Future 

researchers in sequence of this research area may get guidance out of this study. 

2. Literature Review 
 Quality is always seen from the users’ perspective. Quality education 

plays an important role in students’ satisfaction. This study has among its 

objectives to explore and elaborate the relationship and influence of quality 

standards introduced by the Higher Education Commission of Pakistan for the 

college sector institutions in the geographic region of Pakistan. These are nine 

indicators in the following (HEC, 2011):  

 Vision, Mission and Goals 

 Academic Programmes and Evaluation 

 Student Admission and Progression 

 Academic Faculty and Non-Academic Staff 

 Physical Infrastructure, Academic Facilities and Learning Resources 

 Organization, Governance and Financial Management 

 Research 

 Public Disclosure and Transparency 

 Community Link and Outreach 

These are students who are users or beneficiaries who set parameters for 

quality. When we talk about education then these are students who are ultimate 

users or beneficiaries of education. Quality of education can only be seen through 

lenses of students’ abilities or capabilities that are embodied in them due to their 

education and teachings in the education system.  

Scholarly research and literature has a considerable coverage of different 
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aspects of quality education. Geotsch and Davis (2009) defined quality in terms 

of a combination of items, people, procedures, situations and their mutual 

interactions that helps in meeting the desires and needs of users. Quality in 

education sector have been defined by Cheng (1995) that stated educational 

quality in a system of input, processes and output that are used in provision of 

services that are compatible to the internal and external strategies to meet the 

implicit and explicit expectations out of education system.  

 Most of the studies focused on quality education in a combination of 

educational institutions perspective and students’ perspective. Abidin (2015) 

focused on the perception differences among internal and external stakeholders 

regarding quality of higher education. His study considered students as external 

stakeholders and teachers as internal stakeholders. Results of this quantitative 

study highlighted that students and teachers have entirely different perceptions 

regarding quality of education on higher education level. Perceptions of teachers 

on various dimensions of quality education are much higher in comparison to the 

perceptions of students. This study covered the perspective of students’ 

satisfaction and quality education that are the major themes in this study with a 

population of college students in Lahore division. 

 Monazza, Rabea, Shenila, Rose, Vignoles and Whitaker (2019) 

conducted a survey to collect data related to teaching and learning in the contexts 

of India and Pakistan. Researchers explored schools difference in terms of 

students’ learning and achievement. As a whole, their study suggested various 

recommendations related to teachers’ attitude, knowledge and teaching 

techniques and methods for considerable impact of their students’ learning. 

Literature review related to research and studies on quality education has 

revealed that there are wide spread literature on quality education. A research 

article published by Budiharso and Tarman (2020) has its focus on the quality 

education. Researchers in their study found that there is not any significant effect 

of working condition on the quality of education. However they explored that are 

employability and faculty retention that have their significant effects on the 

quality of education in higher education institutions. Researchers have explicit 

description of the limitations of their study because they conducted their study in 

a population in the geographic circumstances of Indonesia whiles other regions 

of the world may have their different results due to specific socio, cultural and 

political circumstances.    

Belash, Popov, Ryzhov, Ryaskov, Shaposhnikov, and Shestiplalov 

(2015) published a study on the quality education at university level education. 

Their study is related to the aspects of satisfaction including the satisfaction of 

students out of the quality education. Quality constituents in their study were 
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comprised of the quality of academic process, assessment of teachers by their 

students, students’ assessment of sufficiency of course knowledge and skills, 

course utility for students, quality of studies, and level of teaching. Their research 

is in line with the quality assessment parameters set by the Higher Education 

Commission of Pakistan as feedback for quality education is given specific 

importance for quality education. 

  Most of the studies focused on schools and university education. There 

was less work about college sector education and its quality related issues. Few 

studies in Pakistan have their focus on comparatively smaller geographical units 

but there is scarcity of literature about quality education at colleges sector. It is 

identified gap for this research on the quality education at college level in Lahore 

division.  

Students are major beneficiaries in teaching and learning initiatives in 

education system. Green, Hood and Neumann (2015) published their study on 

students’ satisfaction in a single subject of Psychology at Australian university 

level. It is a literature review based study in which researchers collected data 

from the available databases and reference lists of relevant literature. Variables of 

interest in their research are exactly similar to the variables in this research 

article. Research conducted by Zamberi (2015) is of student satisfaction in 

Malaysian context. Data in this study is based on interviews from the students 

who were studying at international campuses of Australian, Indian and Britain 

universities.  

Pakistani researchers also published on students’ satisfaction and a lot of 

their related aspects. There is no scarcity of research that covered different issues 

related to the language of instructions for students. Kamal and Saeed (2018) 

published their research on students’ satisfaction in university context of 

Pakistan. Their focus was on mutual relationship of students’ English 

proficiency, academic achievement and satisfaction on teacher feedback. Many 

of Pakistani researchers highlighted issues of service quality and their relation to 

students’ satisfaction. One among these studies is of Saima, Kamran, Abeer and 

Rashid (2017). Aslam, Rehman, Imran and Muqadas (2016) published results of 

their research from the private sector universities in Pakistan. Few researchers in 

Pakistan emphasized the satisfaction of students’ perception for their overall 

satisfaction from the educational institution. Rehana et al. (2016) published their 

research on students’ perceptions at the Aga Khan University Medical College.  

 Literature review on students’ satisfaction revealed that there are a wide 

spread literature on many aspects of students’ satisfaction in geographic 

perspective of Pakistan. A short view of the students’ satisfaction in quality 
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education at college level in Lahore division has not been covered by any of the 

studies. Therefore it has scope of research for this study.  

3. Research Methodology 

3.1       Research Design 
The study was descriptive in nature as it described a phenomena related 

to the college students. Quantitative research method and correlational research 

design was used to conduct this study. In descriptive research, characteristics of a 

phenomenon or population are studied that are used for statistical calculations. 

Before writing descriptive research, survey research is regarded the best 

approach (Shields & Rangarajan, 2013). Correlational research is part of the 

quantitative methods of research that determine the relationship between two or 

more variables from the same population group (Creswell, 2012). 

3.2 Population of the Study  
All the students in 80 government degree colleges of Lahore division 

were the population of the study. Total number of students were 1, 50,682 (60190 

male & 90492 female) in government degree colleges of Lahore division. A list 

of these colleges, total number of teachers and students in these colleges were 

collected from Higher Education Department, Govt. of the Punjab (Higher 

Education Department, 2016). The reason for selecting Lahore division as 

population was that it is considered a hub of education in Pakistan. 

3.3 Sample & Sampling Technique 
Simple random sampling technique was employed in sampling the 

population of this study. There were total 80 colleges in Lahore division. 

Students in these 80 colleges were included in the population of this study. 40 

government degree colleges (50% of total colleges) were selected through lottery 

method to choose sample. Onward sampling was done randomly by adopting 

lottery method also and 100 students were selected from each college out of the 

already selected 40 government degree colleges situated in the demographic 

region of the Lahore division. In this way, 4000 students including both male and 

female from amongst these government degree colleges of Lahore division were 

taken as sample for this study.  

3.4 Instrumentation  
Two instruments were used in this study. Researcher developed the 

instrument for quality education by keeping in mind the minimum standards of 

quality by Higher Education. The reliability of this instrument was .91. There 

were 35 statements in the second part of this instrument. Following are the 

indicators of this “Quality Education Assessment Scale”: 

1) Vision, Mission & Goals 

2) Academic Programmes and Evaluation 
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3) Student Admission and Progression 

4) Academic Faculty and Non-Academic Staff 

5) Physical Infrastructure, Academic Facilities and Learning Resources 

6) Organization, Governance and Financial Management 

7) Research 

8) Public Disclosure and Transparency 

9) Community Link and Outreach 

For student satisfaction the instrument “Student Satisfaction Assessment 

Scale” was also developed by the researcher after reading the previous studies 

and considering the research objectives. The indicators of this instrument were 

determined after reading literature. Reliability of this instrument was .86 after 

pilot testing. There were 22 statements in the second part of this instrument. 

Following were the indicators of this self-developed instrument: 

1) Admission Process 

2) Academic Programmes 

3) Quality of Teaching 

4) Student Teacher Relation 

5) Management 

6) Contact with Parents 

7) Facilities 

3.5 Collection of Data  
Data collection was done through e-mail and during personal visits to the 

colleges.  

4.  Data Analysis & Interpretation 
Product Moment Correlation Co-efficient was applied to find out the 

relationship between students’ satisfaction and quality education. Independent 

sample t-test was applied to find out gender and programme wise difference 

regarding students’ satisfaction as it is used to compare the means of two groups. 

Due to normal distribution of data, these data sets are suitable for the application 

of parametric tests for its statistical analysis. 
Research Question 1 

Is there any significant relationship between quality education and students’ 

satisfaction at college level in Lahore division?  

 To look into the relationship between quality education and students’ 

satisfaction the statistical test was Pearson Product Moment Correlation (r). It is 

the parametric test that is performed on the normally distributed data. There is 

need to check the data distribution as preliminary analysis of given data. 

Preliminary analyses were performed to ensure the issues of validation of the 

assumptions of normality, linearity and homoscedasticity. After the preliminary 
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tests of available data, Pearson correlation test was applied. The results this 

statistical test is given in the table below; 

Table 4.1  

Relationship between Quality Education and Students’ Satisfaction 

Measure Mean SD 1 2 

1. Quality Education 126.55 20.20 −  

2. Student satisfaction 74.89 14.38  .625* 

*p<0.05 (Sig. 2-tailed) 

Results given in the table 4.1 showed that there was moderate significant 

correlation between two variables (r = .625, p<.05) of the quality education and 

the students’ satisfaction. It means that there are moderate effects of the quality 

education on the students’ satisfaction in the government colleges situated in the 

Lahore division. The significance of the positive correlation indicated that the 

improvements in the quality education help in students’ satisfaction and vice 

versa. It means if there is improvement or decline occurs in quality education in 

colleges, the students’ satisfaction will be automatically improved or declined. In 

those colleges where quality education is on peak the students were more 

satisfied than the students of those colleges where quality education is no up to 

the mark.  

Research Question 2 

Is there any significant difference between male and female regarding students’ 

satisfaction at college level in Lahore division? 

Table 4.2  

Difference between Male and Female Regarding Students’ Satisfaction 
Variables Gender N M SD t Sig. 

Admission Process Male 1730 7.31 2.229 -3.081 .002* 

Female 1820 7.92 1.445   

Academic Programs Male 1730 9.80 2.544 -4.380 .000* 

Female 1820 10.93 2.319   

Quality of Teaching Male 1720 12.97 3.274 -6.155 .000* 

Female 1820 15.06 3.113   

Student Teacher Relation Male 1730 14.40 3.573 -3.655 .000* 

 Female 1820 15.66 2.936   

Management Male 1730 8.46 2.974 -4.124 .000* 

Female 1820 9.74 2.897   

Contact with Parents Male 1730 11.07 3.841 -4.750 .000* 

 Female 1820 12.87 3.308   

Facilities Male 1730 6.71 2.367 .153 .879 

 Female 1820 6.68 1.964   

Total Student Satisfaction Male 1720 70.69 15.432 -5.569 .000* 

 Female 1820 78.87 12.071   
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*. p<=0.05 

Independent sample t-test was applied to compare male and female 

students’ perception towards satisfaction factors. The t-values and mean scores 

reflected that a meaningful difference was found in the perception of male and 

female students’ regarding admission process, academic programs, quality of 

teaching, student teacher relation, management, contact with parents,  and overall 

student satisfaction as the p-values<0.05 

As compared to male students, the female students’ had perceived more 

satisfaction towards admission process, academic programs, quality of teaching, 

student teacher relation, management, contact with parents, and overall students’ 

satisfaction. However the male and female students perceived equally towards 

facilities factor as the p> .05. It means that female colleges were more focused to 

fulfill the students’ satisfaction indicators than in male colleges in Lahore 

division. While facilities indicator was perceived same by male and female 

students which disclosed that in govt. colleges same facilities were provided in 

male and female colleges. 

Research Question 3 

Is there any significant program wise difference regarding students’ 

satisfaction at college level in Lahore division? 

Differences of students’ satisfaction with respect to their program of 

education were calculated in response to this research question. Results of data 

analysis related to this research question are given in the table 3 below; 

Table 4.3  

Program wise Difference regarding Students’ Satisfaction 
Variables Locality N M SD t Sig. 

Admission Process Inter 450 7.91 1.755 .975 .330 

Bachelor 3120 7.58 1.916   

Academic Programs Inter 430 10.63 2.462 .648 .518 

Bachelor 3120 10.34 2.508   

Quality of Teaching Inter 430 15.43 2.821 2.640 .109 

Bachelor 3120 13.86 3.386   

Student Teacher Relation Inter 430 15.20 3.188 .342 .732 

 Bachelor 3120 15.00 3.348   

Management Inter 430 9.69 2.587 1.206 .229 

Bachelor 3120 9.04 3.025   

Contact with Parents Inter 430 12.71 3.443 1.239 .216 

 Bachelor 3120 11.90 3.690   

Facilities Inter 430 6.57 2.453 -.312 .755 

 Bachelor 3120 6.69 2.139   

Total Student Satisfaction Inter 430 78.14 12.994 1.456 .146 

 Bachelor 3120 74.42 14.499   
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*. p<=0.05 

Independent sample t-test was applied to compare intermediate and 

bachelor students’ perception towards satisfaction factors. The t-values and mean 

scores reflected that a meaningful difference was not found in the perception of 

intermediate and bachelor students’ regarding admission process, academic 

programs, quality of teaching, student teacher relation, management, contact with 

parents, facilities, overall student satisfaction as the p-values>0.05 

Both intermediate and bachelor students’ had perceived almost same 

level towards admission process, academic programs, quality of teaching, student 

teacher relation, management, contact with parents, facilities, overall students’ 

satisfaction. It means that without discrimination of other demographics, 

intermediate and bachelor students in colleges of Lahore division perceived same 

regarding their satisfaction. Same perceptions at two different levels of 

programmes i.e. intermediate and bachelors indicated that policies and practices 

may be same at these both levels.  

5. Discussion and Conclusion 
Quality education is a crucial need of today for survival. With the rapid 

changes in the various fields of the world, situation is also different in education 

sector. Asikhia (2010) and Kassim and Abdullah (2010) reported that customers’ 

satisfaction has become a vital indictor of organizational quality performance. 

Chen (2012) also added by stating that maximization of organizational quality 

performance relies on the students’ satisfaction and retention. He recommended 

building strong relationship with students for survival. Dadfar, Brege and Sarah 

(2013) also associated customers’ satisfaction with organizational performance. 

He discussed that establishment of healthy and strong relations with customers’ 

lead to desirable results.            

Students participation in college activities is highly appreciated and 

encouraged in change oriented organizations which bring positive outcomes 

(Pascarella, Sefifert & Blaich, 2010). Results and findings in this study are 

similar to the results published by Ramos et al. (2015) regarding the satisfaction 

level of students out of their education. Respondents in this study are mostly of 

the opinion that they are satisfied to their education, teaching, learning, and the 

overall educational environment at college level in the Lahore division. Research 

by Ramos et al. (2015) looks at the satisfaction level of students from three 

perspectives: satisfaction from the program, satisfaction from the institution, and 

satisfaction from the opportunities for further development. Their results showed 

much better results that support the satisfaction of students with exception in case 

of nursing students’ satisfaction from their institution of education.  
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Study results in Ingusci et al. (2016) supported demographic results in 

this research article where there are some variations in students’ satisfaction out 

of the education system. Ingusci et al. (2016) also explored that there are 

possibilities of changes in skills level, knowledge and understanding of subject 

matter, and variations in teaching with the passage of time or with the 

involvement of other factors such as gender and satisfaction level.  

Results and findings in this research article have slight variations to a 

research article by James and Casidy (2018) in Australian business education 

contexts. James & Casidy (2018) have their focus on the relationships between 

authentic assessment and students’ satisfaction. Their study was based on an 

online survey in which undergraduates of business education program were 

respondents. Results in their study showed that there was a strong positive 

correlation between the authentic assessment and the variables of students’ 

satisfaction and promotion of behaviour in higher education. A look in to 

variation of results between this research article and the results stated in the 

published research by James & Casidy (2018) shows that there is difference of 

strength of relationship: moderate relationship between quality education and 

student satisfaction in this study and a strong relationship between authentic 

assessment and student satisfaction in the study by James & Casidy (2018).  

Ali, Zhou, Hussain, Nair and Ragavan (2016) focused on five aspects of 

non-academic aspects, academic aspects, reputation, program issues and access 

to see their impacts on international students’ satisfaction in the Malaysian public 

sector universities. Results in their research are similar to the findings in this 

study which states that quality of education has moderate positive correlation 

with the students’ satisfaction at college level in Lahore division. Results in this 

study related to the gender-wise difference in students’ satisfaction on quality 

education at college level in Lahore division are not similar to the survey results 

in Yusoff, McLeay and Woodruffe-Burton (2015) who showed that there is no 

significant gender-wise differences in students’ satisfaction at private sector 

higher education institutions in Malaysia.  

The results of research conducted by Liu et al. (2016) in Chinese schools 

have the same results as in this study. They showed that female students are more 

satisfied with their subjective well-being in schools. On the same parameters, 

male students in the sample included in their study showed comparatively less 

satisfaction.   

Conclusions of this study about students’ satisfaction on the quality 

education presented a segregated picture. Students were satisfied from their 

colleges and with the quality of education delivered in these colleges. There was 

found moderate significant positive correlation between quality education and 
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students satisfaction. This means that if there is increase or decrease in quality 

education in colleges, the satisfaction of the students will inevitably be increased 

or declined. The students were more satisfied in those colleges where quality 

education is at its best than the students in those colleges where quality education 

is not up to the mark.  

 Female students perceived more satisfaction than male students. It 

means that female colleges have been more able to meet the satisfaction 

measures of the students than in male colleges in the division of Lahore. Male 

and female students considered that colleges offered the same facilities in male 

and female colleges. There is no significant difference in perception of students 

regarding students’ satisfaction by program wise. It means that intermediate and 

bachelor students in colleges of the Lahore division experienced the same in 

terms of their satisfaction without discrimination towards other demographics 

Similar expectations at two different levels of programmes, i.e. intermediate and 

bachelor, showed that at both levels, policies and procedures may be the same.  

6. Recommendations 
It is proposed for the review of educational policy makers and other 

stakeholders that: 

1. The positive correlation between students’ satisfaction and quality 

education means that students may be more satisfied. A proper check and 

balance on male colleges is proposed to implement the quality education 

indicators because male students were less satisfied than female students.  

2. Majority of the students were agreed that they are satisfied with the 

quality of education in their colleges. A considerable strength of students 

was unable to understand the indicators of quality education and some of 

them disagree also. So, there should be counseling sessions, seminars 

and conferences on regular basis for students.  

3. Future researchers may work on this topic with qualitative techniques.  

4. Head of the institutions may be included as population in future studies 

in this regard.  

5. This study was on divisional level. In future research and studies may be 

conducted on broader contexts such as of a province or on national level. 
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Quality education is the most significant device for the
advancement of mankind just as to create modernization in
human progress and holds entire country together and drives
the state towards extreme achievement. This study plans to
investigate the view of teachers with respect to quality
education and their satisfaction and relationship between
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through adopting lottery method. Product Moment Correlation
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Introduction

Quality education is the pivot for the progress of a country and to uplift the
living standards of the people. Each country makes effort to produce high quality
human beings and professionals for every walk of life (Madani, 2019). Quality in
education is the basic goal of every institution in Pakistan; as they tried to meet the
expectations and demands of all the stakeholders of education especially students
and teachers. Quality education may be considered as main source of satisfaction for
teachers and students. The success of these institutions relies not only on quality
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education but also on the satisfaction of teachers and students also (Skapinaki &
Salamoura, 2020). To improve quality in education, some measures are to be taken to
assess the teachers and student performance and it is a fact that teachers and student
performance is based on their satisfaction.

Keeping in mind the importance of education, standards for quality
education should be there to accredit the colleges to judge the eligibility for giving
education to the students. In this regard in Pakistan, the Higher Education
Commission (HEC) gave guidelines for Higher Education Institutions (HEIs) to
attain the desired objectives and aim of higher Education Commission (HEC, 2011).

To ensure the raising quality of colleges to achieve excellence, quality and
effectiveness in work through continuous improvement, the Higher Education
Commission took initiative to improve the quality of education and the standards of
colleges by developing the Minimum Quality Standards (MQS). These standards are
to assess the academic affairs and physical infrastructure of these colleges. Total nine
standards are articulated and every standard equally important as they express
specific dimension in improving the quality of education in colleges (HEC, 2011).

The colleges are supposed to provide supportive and conducive quality
education to the students to gain success in their practical and real life for upcoming
days (Pascarella & Terenzini, 2006). Improving teacher satisfaction raises institution
profits and facilitates institutions to develop (Dubrovski, 2001). Previous studies
have suggested that teachers are the greatest assets of an organization, and that
satisfied teachers must satisfy students’ requirements (Nebeker, Busso, Werenfel,
Diallo, Czekajewski & Ferdman, 2001).  When teachers are satisfied it influences the
institutional performance. Teachers play an important role for the betterment of
institutions and students welfare. They are ready to satisfy the working environment
and to cooperate with the organization to achieve the set targets and goals. In
educational institutions teachers are the employees and teaching quality may be
achieved by teacher satisfaction through working environment. Therefore it is the
dire need of the community to provide good working condition and to fulfill the
teachers’ requirement for gaining the outstanding research work extra ordinary
performance while teaching.

The study on quality education is a fashion in Pakistan as well as in many
other countries. A study was conducted to investigate the quality of education at
intermediate level by Shehzad (2007).  And Yee, Yeung and Cheng (2008) worked on
effect of teacher satisfaction on quality. Another study is found on employee job
satisfaction and higher education service quality by Dargenidou (2009). Employee
satisfaction studies, especially on employee satisfaction in the education industry,
therefore are still involve in  research (Comm &Mathaisel, 2000).The researcher
found the gap that there is no research to find the relationship among quality
education, teacher satisfaction at college level in Lahore Division. Past researches
cater the school level; inter level and university level of education. Quality education
and teacher satisfaction at college level is not addressed by any researcher in Lahore
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Division. Educational institutions chain is school, college and then university level.
Without focusing at college level this chain remains incomplete. College level links
the school level education to the university level education, which is the reason for
researcher to select this topic to conduct this research to fill this gap.

Material and Methods

This research is descriptive in nature. Correlational research design was used.
Two instruments were used for teachers. A five dimensional scale for teacher
satisfaction “Teachers’ Job Satisfaction- Assessment Scale” was used to collect data
for this study. The researcher used this instrument after adaptation. This instrument
was developed for school teachers and the researcher adapted this instrument by
using word “college” instead of “school”. This instrument was developed by Prof.
Dr. Mahr Muhammad Saeed Akhter (2014). The reliability of this instrument was .90.
This instrument was used after taking the permission of author. Researcher
developed instrument for quality education by keeping in mind the minimum
standards of quality by Higher Education Commission for teachers. The reliability of
this instrument is .91.All the teachers in (80) government degree colleges of Lahore
Division were the population of the study. Total number of teachers was 4,118 (1,821
male & 2,297 female). By using simple random sampling technique, teachers from
forty government degree colleges (50% of the population) were selected as sample
by using lottery method. Ten teachers from each college were selected randomly. In
this way there were four hundred (400) teachers from these government degree
colleges that comprised the sample in this study. It was tested in a pilot study with
ten teachers from Government degree colleges. To ensure the validity of the
questionnaire experts’ opinion was also consulted. Data collection was done through
contacts by e-mail and during personal visits to the colleges. Descriptive statistics
was used to check the perception of quality education and teacher satisfaction
Product Moment Correlation Co-efficient was applied to find out the relationship
between teacher satisfaction and quality education.

Literature Review

This section covers various research and studies that are of particular interest
in this study. Most of the literature review is related to the major themes and topics
in this study. These topics include but are not limited to the quality education,
teacher satisfaction, their relationship and various issues attached to them. It is
important to review the literature to get understanding about the whole concept of
the study about quality education, teacher satisfaction and student satisfaction in
colleges. In Total Quality management, students are considered as customers and
teachers are as employees. For a better understanding of them, there is need to
explain them individually as well as with their various interactions and connections
with other related issues attached to education and their satisfaction.
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Quality Education

Quality is always seen from the users’ perspective. These are users or
beneficiaries who set parameters for quality. When we talk about education then
these are students who are ultimate users or beneficiaries of education (Masserini,
Bini, &Pratesi, 2019). Quality of education can only be seen through lenses of
students’ abilities or capabilities that are embodied in them due to their education
and teachings in the education system. Students’ capabilities are a source of
measuring quality of education. Many definitions of quality can be seen in the
research and scholarly literature. Goetsch and Davis (2003) defined quality in terms
of a combination of items, people, procedures, situations and their mutual
interactions that helps in meeting the desires and needs of users. Quality in
education sector have been defined by Cheng (1995) that stated educational quality
in a system of input, processes and output that are used in provision of services that
are compatible to the internal and external strategies to meet the implicit and explicit
expectations out of education system.

Numerous researchers focused on quality standards in their scholarly
contributions. Skolnik (2016) presented quality assurances practices and their effect
on the institutional diversity in different countries of the world. In this literature
review based research article, author presented a connection between the academic
orientation and the applied orientation in higher education system. A cross-national
perspective has been presented by Alzafari and Ursin (2019) in which researchers
presented quality assurance standards in some European countries. Results in their
study states that most of the countries design and implement educational quality
standards in accordance with their local needs. Taking this a point of departure the
focus in this research is on special context of Pakistan.

Higher Education Commission (HEC) of Pakistan is the quality monitoring
independent body for higher education in Pakistan. Assurance of quality in all
educational institutions in Pakistan is its prime responsibility. Present study has
among its objectives to explore and elaborate the impact and influence of quality
standards introduced by the Higher Education Commission of Pakistan for the
college sector institutions in the geographic region of Pakistan. Quality measures of
the Higher Education Commission in Pakistan have a broad coverage for
organizations including the business and education sectors. It is due to the constant
observations of the Higher Education Commission in Pakistan that most of the
educational institutions in Pakistan are conscious about their quality and assurances
of quality in accordance with the higher education commission guidelines (HEC,
2011).

Higher Education Commission of Pakistan is of much focus on the quality of
college education rather than its focus and concern on the quantity perspectives.
Therefore, the minimum quality standards have been stated by the Higher Education
Commission of Pakistan (HEC, 2011). These are given in the following points(HEC,
2011):
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1. It is mandatory for the colleges that they should have their clear and well
defined vision, mission and the set goals.

2. Second standard given by the Higher Education Commission of Pakistan as a
quality parameter for colleges is of their academic programs and their
evaluation system. Issues of concern in this stated standard are of the
usability, need, and demand of the academic programme and its
compatibility with the social and market requirements.

3. Third in the list of standards given by the Higher Education Commission in
Pakistan is the student admission and progression. Students have centric
position in the teaching and learning system in the higher education.

4. Fourth standard among the quality standards set by the higher education
commission of Pakistan for the affiliated colleges is related to the academic
faculty and the non-academic staff in these colleges to facilitate students in
these colleges.

5. The fifth standard set for the quality of education covers a lot of issues
related to the equipment and facilities and their availability to the standard
strength of the students in the classes. Higher Education Commission in
Pakistan aims to ensure the adequate physical, technological and
informational resources for students in affiliated colleges to achieve the
described vision, mission and pre-set goals of the colleges.

6. Sixth standard for quality assurance for affiliated colleges to the higher
education commission of Pakistan deals with the aspects of organizational
structure, governance related issues and the affairs related to financial
management.

7. Seventh among the higher education commission quality standard is related
to the research. It is emphasized that colleges that have affiliation with the
higher education commission they need to have well stated research and
innovation policy to promote the development with time.

8. Eighth quality standards are related to the information and transparency
related issues in colleges. It is the responsibility of the colleges to provide up-
to-date information that is complete and adequate in all its aspects as and
when it is demanded by the students, teachers and other related offices or
their personals.

9. Ninth quality standard is related to the community links and outreach. It
states that colleges that are affiliated with the commission they must perform
with an interaction with the community. A good cooperation and
collaboration of colleges with community and the outer market opens
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horizon for the students and other related to the education system such as
teachers and college administration.

Langstrand, Cronemyr, and Poksinska(2015)presented analysis of factors that
have their effects on students’ learning and quality education. Their research
concluded with recommendations of well-designed courses, proper utilization of
resources for teaching these courses, and an enhanced interaction between teachers
and students. All these aspects are of critical importance for quality education in
higher education as has been stated in research by Langstrand, Cronemyr, and
Poksinska(2015) and for education and teaching at college level as it is a focus in this
thesis of quality education.

One among studies in this research trend published by Taurina (2015) who
discussed personality characteristics of motivation as internal factors for quality
education in this research article. Researcher in this research article emphasized the
implementation of internal quality management system in accordance with the
external needs of education. Themes of discussion in literature review article by
Taurina (2015) has an overall coverage of image of institution in society, internal
work environment, job satisfaction of teachers out of the work environment,
program and course contents, and students’ satisfaction through quality education.
These thematic discussions are similar to the subject matter of this thesis of quality
education at college level at Lahore Division.

Personality characteristics in quality education have been presented by
Cilliers, Mostert, &Nel (2018) in their published research. Researchers in this study
concentrated on the educational landscape with special reference to study demands
and resources for study. Onward they presented personality issues and particular
characteristics that are required to meet the prescribed demands in education.
Researchers used quantitative methods in this study with a population of first year
university students. Various relationships of personality constructs have been
explained for study demands and resources demands.

Teachers’ Satisfaction

Many researchers defined teachers’ satisfaction differently. They have
variations due to their more consideration of specific aspects in teachers’
professional life. Chughati and Perveen (2013) defined teachers’ satisfaction in terms
of a person’s feelings or state of mind at work. Sypniewska (2013) states teachers’
satisfaction as teacher’s positive towards the institution, colleagues on work and
with the job itself. Green (2000) considers teachers as satisfied in situations where the
employer meets job expectations, other work along-side feel positive about the
teacher, teacher feel satisfaction of the assigned job then there are assumptions of
teachers’ satisfaction.

It is important to note that perceptions are easily changeable on the basis of
one’s personal experiences. Therefore, it is an acceptable fact that teachers’
expectations always go on toward an evolution with the passage of time. Job
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performance and job satisfaction of teachers is therefore dependent on social
experiences of teachers. Brunetto and Wharton (2002) stressed this notion in terms of
their referring job satisfaction to the teachers’ gains and enjoyments of these gains on
their workplace. In the words of Altuntas (2014) it is job dissatisfaction that results in
reduction of one’s performance on job that may become reason of some causes of
negative impacts in the form of low productivity, absenteeism from job, and quitting
their jobs. Very often it is pretty hard to prevent job dissatisfaction (Altuntas, 2014).

Scholarly research and studies have divided job satisfaction into two major
categories: first is general satisfaction and the second is specific satisfaction. General
satisfaction refers to the overall satisfaction that comes out of the overall evaluation
of the job. On the other side specific satisfaction is facet satisfaction that is the
outcome of an evaluation of various aspects of job (Eker, Anbar, Kırbıyık, &Haider,
2007). In views of Zhu (2013), job satisfaction refers to employees’ overall attitude
towards work that is contrary to numerous studies that project a partial assessment
and satisfaction of teachers’ job.

Teachers are one of the major contributors in the education system.
They are one among the triangular combination of major pillars in educational
structure: teachers, students, and institutions. Teachers’ satisfaction or dissatisfaction
may have deep effects on quality education. Following are major trends in teachers’
satisfaction research that are divided in to international and national research.

Continuous changes in the internal and external professional environment of
all professions demands continuous learning. Similar is the situation for education
and teaching. The study of Shoshani and Eldor (2016) is related to informal learning
of teachers. This is related to this current study because of the discussions of
teachers’ job satisfaction as a part of it with other aspects of learning climate,
teachers’ and students’ motivation and well-being. Teachers’ job satisfaction is a
mediator in an integrative model of teachers’ sense of work engagement,
organizational commitment and subjective well-being of teachers. Empirical data in
their study was collected through the sample of both students and teachers that was
analyzed through multi-level model analysis for its further interpretations.

Researchers in Budiharso and Tarman (2020) have their focus on work
environment and working condition in higher education institutions in Indonesia.
Findings in their study stated the insignificant effects of working conditions on the
quality education. Their researched stated employability and the faculty retention as
two major factors that have their potential effects on the quality of education.
However, there are limitations of geographic region that researchers stated in their
study. Other regions may have different results of the similar study.

Research by Zafarullah and Pertti (2017) presented teacher’s satisfaction in
the context of universities of the Sindh province of Pakistan. It is a qualitative study
that is based on interview data from the teacher educators in the said region of
Pakistan. Results in their study explored and identified factors that become a reason
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of dissatisfaction among teachers. These factors are administrative structure,
management styles, lack of trust, feelings of insecurity on job, low level of social
interactions, and lack of appreciation on performance and achievements on job.
Though Zafarullah and Pertti (2017) has their more focus on factors of dissatisfaction
among teachers yet elimination of these issues in education system may help in
contributing for teacher’s job satisfaction that is the focused area of research in this
thesis at college level in a population from the Lahore Division.

Results and Discussion

After collection of data regarding variables of teacher satisfaction and quality
education, normality of data was checked that showed it is normally distributed.
These data sets are also suitable for applying parametric tests to the statistical
analysis. For the analysis of research question1 and 2 Mean score was taken and to
explore the relationship between teacher satisfaction and quality education Pearson
Product Moment Correlation (r) was applied.

To check the perception of teachers regarding quality education descriptive
statistics was applied and Mean score was taken. Results are presented in the below
table.

Table 1
Perception of Teachers regarding Quality Education

Indicators Mean
Vision And Mission 3.89

Academic Programs and Evaluation 3.83
Students Admission and Progression 3.79

AFNAS 3.67
Physical Infrastructure, Academic Facilities and Learning

Resources 3.43

Organization, Governance and Financial Management 3.79
Research 3.08

Public Disclosure and Transparency 3.62
Community Link and Outreach 3.51

In response to the first indicator “vision, mission and goal” of quality
education majority of the teachers perceived better that “vision statement reflects the
short term and long term strategies to achieve goal of national education policy,”
“The mission statement reflects the college vision in line with the ambitions of the
institution, as well as national and international goals” and “The statements of the
goals are unambiguous and meet the requirements given in the mission statement”
(M=3.89).

The teachers had better opinion about “Academic Programs and Evaluation”.
They perceived that in colleges of Lahore division all the academic programs and
curriculum are approved by their respective or affiliated university or higher
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Education commission. The trained faculty offers learning material to help the
learners self-learning. The trained faculty offers learning material to help the learners
self-learning. The college introduced students to Math / Science / Computer for
Arts. College has a committee to identify and deliver students centered educational
services that are guided by the demand and community needs. The college seems to
have a student / peer appraisal / evaluation process for teachers (M=3.83).

Most of the teachers were of the opinion that student admission and
progression are according to the quality education. They believed that the colleges
have admission policy provided by their respective universities. As per academic
colander the announcement of admissions are through websites and newspapers.
Students are enrolled according to the resources of the institution, i.e. faculties,
laboratories, library facilities etc. College pass rate is in line with affiliated university
pass rate. There are support services for low achievers in colleges. College has
programmes of financial support and grants for students in need (M=3.79).

In response to the fourth indicator “Academic Faculty and Non-Academic
Staff” of quality education majority of the teachers perceived better that “Faculty
members are appropriately qualified and trained”, “Other professional non-
Academic staff (e.g. finance related) are appropriately qualified and trained”,  “All
the sanctioned posts are filled”, “College has strict monitoring system regarding
attendance, regular class teaching and absentisam as laid down by Government”
and “The college has formal programs like short courses, training workshops,
seminars and conferences for professional development” (M=3.67).

Mostly teachers perceived better regarding “Physical Infrastructure,
Academic Facilities and Learning Resources”. They were of the opinion that for the
curricula of the programmes, infrastructure, laboratory facilities, equipment, and
books are available as needed. The library is constantly improving and the college is
making efforts to provide E-library infrastructure. Colleges have internet for self-
learning and teaching. The college provides its staff with internet and ICT
preparation for their professional skill (M=3.43).

In response to the sixth indicator “Organization, Governance and Financial
Management” of quality education majority of the teachers had perceived positively.
They agreed that “responsibilities of college governance/leadership are clearly
documented”, “college governance/leadership is regularly evaluated with respect to
achievement of objective/mission or annual targets of college”, “college has annual
performance reports of academic and non-academic staff”, “governance
bodies/committees has representation from academic staff, students, parents and
civil society/ community” and “college has maintained financial record” (M=3.79).

More than half of the teachers perceived better regarding research in colleges
according to the quality education indicator. There were of the opinion that colleges
are welcomed to organize the applied researches and they are disseminating these
research findings also (M=3.08).
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In response to the public disclosure and transparency, majority of the
teachers were of the view that college websites are updated to meet the requirements
of the public. Colleges are using print and electronic media for transparency and
responsive to all queries (M= 3.62).

Mostly teachers gave positive response towards “community link and
outreach”.  The college engages in the preparation and execution of outreach
programmes by community members. College possess fair and cooperative
policies for minorities and different genders (M=3.51)

To find out the perception of teachers regarding their satisfaction descriptive
statistics was applied and the scores are presented in terms of Mean in the below
table:

Table 2
Perception of Teachers regarding Teacher Satisfaction

Indicators Mean
Intrinsic Factors 4.09

Career Opportunity 4.03
Professional Development 3.91

Work Environment 3.78
Management Attributes 3.47

Financial Benefits 3.39

In response to the teacher satisfaction indicator “intrinsic factors”, majority of
the teachers are satisfied that this job is according to the knowledge and abilities.
They are enthusiastic and had balance their personal life with job (M=4.09).

I response to the second indicator “career opportunities” teachers are quite
satisfied also. Teachers were glad to opt this prestigious profession. They preferred
teaching on other profession and they wanted to remain attach with this profession
(M=3.91).

Majority of the teachers were satisfied with their “professional
development”. They were attracted towards learning new things and attending
professional development workshops (M=3.91).

Mostly teachers were satisfied with their work environment and they felt
pleasure to attend college. Their relationship with collogues were strong and they
were helpful for each other. Nobody got undue favour because all were selected for
their abilities. Workplace violence was rarely seen (M=3.78).

In response to the management attributes it was concluded that most of the
teachers perceived better that their principal was impartial and they got respect from
him/her. They discussed their problems with principals and whenever they wanted
teaching aids, these are provided by the administration (M=3.47).
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As concerned to the financial benefits, mostly teachers were satisfied and
perceived that they were fairly paid according to their abilities and experience
(M=3.39).

Pearson Product Moment Correlation (r) was applied to look into the
relationship between teacher satisfaction and quality education. The results are
presented in the below table

Table 3
Relationship between Teacher Satisfaction and Quality Education

Measure Mean SD 1 2
1. Teacher Satisfaction 113.83 14.86 −
2. Quality Education 128.79 19.57 .545*

*p<0.05 (Sig. 2-tailed)

By using Pearson Product Moment Correlation Co-efficient, the relationship

Between teacher satisfaction and quality education was tested. The
correlation between two variables (r=.545, p<.05) was moderate and significant.It
was therefore concluded that a moderate positive correlation between the
satisfaction of teachers and quality of education at college level in Lahore
division was found. The significance of the positive correlation suggested that
teacher satisfaction increases lead to improving quality education, and vice versa.

Conclusion and Recommendations

This study focuses on the satisfaction of teachers and quality education at
colleges located in the division of Lahore. The reciprocal relationships have been
clarified in such a way that the teachers engage with the quality education. It means
teachers are effecting or playing their part in quality education. Major findings and
results have been stated in this study; overall most teachers have been of the opinion
that there is quality education in colleges. Majority of teachers is happy with their
work. There was found moderate significant positive correlation between teacher
satisfaction and quality education. Due to its various academic and societal
relevance in the education field, which is a central segment of social life in all
societies, this research has its diverse potential uses and users. It is also hoped that,
in other ways, this study will encourage more studies in related areas such as quality
education, student satisfaction and teacher satisfaction.

Therefore, it is suggested for the review of educational policy makers and
other stakeholders to consider about enhancing the quality education asmajority of
the teachers were agreed that they are happy and satisfied with their job in their
colleges. A significant number of teachers were unable to grasp the standard
education parameters and some of them are still in disagreement.There should also
be frequent workshops and conferences for the teachers and the students.Most of the
teachers were satisfied with the quality of education and their delivery of quality
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education. However, it was observed that their responding behavior was not very
much supportive to the research. They wanted to avoid in sharing information and
in most of the cases there were lack of interest or an attitude of indifference in their
discussion of quality education. Therefore, quality assurance cells are suggested in
all colleges to have a proper quality control and checks on it.

The positive correlation between teacher satisfaction and quality education
means that quality education may be enhanced by satisfying the teachers more.The
significant positive relationship between quality education and teachers’ satisfaction
showed that teachers are well satisfied from the quality education in their colleges. It
is recommended that the quality parameters and their assessment system need to be
implemented. There is need of quality assessment forms to be filled by the students
and their parents on regular basis. Moreover, quality measures should also be
revised on regular basis to counter the emerging changes of modern age.

A comprehensive study with broad range should be conducted to find out
the differences of quality education as these are assessed by teachers and students.
Proper attention should be given to the issues of perception, understanding and the
knowledge of quality education and its parameters. Future researchers may be using
qualitative approaches to work on this topic. In future studies in this respect, head of
the institutions may be included as a population. This study was on divisional level.
Future analysis and studies may be carried out in wider contexts, such as regional or
national.
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