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Abstract 
 

The study aimed to analyze the effectiveness of inductive approach on developing 

grammar teaching competence of prospective teachers. Grammar was taught through 

inductive approach and traditional teaching to prospective teachers enrolled in BS 

Education programme. Objectives of the study were to; (i) explore the effect of inductive 

approach for grammar teaching on grammatical knowledge of prospective teachers, (ii) 

find out the effect of inductive approach for grammar teaching on teaching competence 

of prospective teachers, and (iii) to determine the effect of inductive approach for 

grammar teaching on grammatical knowledge of secondary level students. Prospective 

teachers studying in all the public sector universities situated in Punjab were included in 

the population. The study was delimited to the prospective teachers who were enrolled in 

BS Education programme in University of Sargodha, Pakistan. Two sections of BS 

Education semester V were conveniently selected as sample of the study; one section (A) 

was randomly selected as treatment group and section (B) as control group. Quasi 

experimental randomized pretest-posttest control group design was adopted with one 

independent and one dependent variable. First research tool, test of grammatical 

competence, was developed and used as pre-test and post-test. Treatment lasted for 

twelve weeks during which, treatment group was taught grammar through inductive 

approach whereas control group was taught through traditional teaching. Halliday‘s 

Systemic Functional grammar was applied through inductive approach in treatment 

group. After the treatment, the prospective teachers were sent to teaching practice as part 

of their scheme of studies. Second research tool; observation schedule developed for 

classroom observation was applied. Grammar teaching competence of the prospective 

teachers from the treatment group was assessed through classroom observation. Third 

research tool, test of grammatical knowledge for secondary school students, was 

developed and used as pre-test and post-test on the secondary school students to assess 

the effectiveness of grammar teaching of the prospective teachers during their teaching 

practice in actual classroom. Results indicated better performance of the prospective 

teachers taught grammar through inductive approach in grammatical competence, 

grammar teaching competence during classroom observation, (p-value < 0.05) and 

effectiveness of their teaching on the grammatical knowledge of secondary school 

students. It was recommended that inductive approach should be applied in teaching 

grammar at school and higher education level as it was student centered and instrumental 

in using English for day to day communication. Research implication may be that 

Inductive approach for teaching grammar is proved to be a successful approach. So, it 

may be incorporated and highlighted in the teacher education curriculum of English. 
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Chapter 1 

 

Introduction 

 

English language teaching is in the process of change throughout its history. 

Started with classical grammar translation method, it turned towards direct method as a 

reaction. This was followed by the audio lingual method as a short term solution for 

language learning (Thanasoulas, 2002). But these methods did not cater for the need of 

day to day connected speech. According to Brown (2000), Chomsky‘s concept of 

Cognitive Language Learning and Krashen‘s theory of Second Language Acquisition 

also played a significant role in 1980s in the field of language teaching. But no method 

and approach was proved to be flawless to teach English Language. Linguists saw the 

solution for this problem in Communicative Language Teaching. 

After learning English language for many years in Pakistan, the majority of the 

students do not feel very comfortable with English language communication (Mahmood 

& Ghani, 2012). Despite learning the grammatical rules and sometimes successfully 

attempting test items related to grammatical rules, students feel difficulty in functional 

use of grammar. Therefore, it becomes necessary to teach grammar to enable the students 

to apply grammar appropriately through inductive approach as it proceeds the teaching 

learning process from examples to grammatical rules (Nagaratnam & Al-Mekhlafi, 2012; 

Thornbury, 2001).    

Grammar is purely the study of forms in a sentence. It occupies a central place in 

language learning. It is also considered as one of the difficult areas of language to teach. 

Grammar is taken as a set of forms and rules by many experts including language 

teachers. Good grammar is associated with the standard forms of the language 
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(Shashirekha, 2014; Thornbury, 2001). These forms are mostly those that are utilized in 

formal oral presentations and writing. No grammar or incorrect grammar is associated 

with use of language in everyday informal conversation (Mukminatien, 2011). This is the 

belief of language teachers who are inclined towards taking grammar as a set of rules and 

forms. Their focus is on explaining the rules and conducting language drills in the class. 

The product of this method are the students who are bored and dissatisfied individuals 

having the ability of producing correct forms of language structures in exercises and 

tests. But when faced with real life situation, they make a lot of errors in language usage 

(Mahmood & Jabeen, 2011).  

The language teachers, who are influenced by contemporary theoretical works of 

linguists on the difference between learning of language and acquisition of language, 

tend towards no grammar teaching at all (Mukminatien, 2011). According to their belief, 

the first language is acquired by children without explicit grammar instruction and 

students are also expected to learn their second language following the same pattern. It is 

their assumption that grammar rules will be absorbed by the students as they hear, read 

and use the language in activities related to communication (Ahmad, Shah, & Faisal, 

2013). Due to this belief, students are not allowed to use one of the major tools they have 

as learners: their active understanding of grammar and the way it works in the language 

they already know (Halliday & Matthiessen, 2004). The deficit in English teaching 

methods carries the students towards lack of reading and verbal communication by using 

appropriate grammar. While in today‘s world, English language skills of a large 

proportion of population of a country is seen as a significant indicator for its 

participation in the global economy. It is also instrumental to have access to the 

knowledge and information necessary for social as well as economic development. 

English language teaching and teachers are central to this enterprise. Competent English 
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teachers are increasingly in demand and effective approaches to the preparation of these 

teachers have become all the more important (Burns & Richards, 2009).   

Pakistan has almost 70 living languages which make it a multilingual country. 

Though not a first language, English occupies a central place in academia and official 

circles in Pakistan. Hence English language learning and teaching are becoming all the 

more important. In the majority of the institutions, traditional grammar teaching method 

is used in classes for teaching English as a second language which is not compatible with 

the demands of globalization of the world as it does not produce desired results (Ahmad 

& Rao, 2013). While the demand of the coming generation is expertise in oral and 

written communication, it is critical that English be taught from an applied linguistic 

point of view (Warsi, 2004) .   

The question of which instructional approaches can be most effective in foreign 

language learning in the classroom environment has been under discussion for decades 

(Wilhelm, 2018). The question which is most commonly debated is concerned with the 

issue of whether students should be taught focusing on the rule before using the 

structural forms (the deductive/traditional approach) or to use the grammatical structures 

in a functional practice session before the presentation of rule (the inductive approach). 

By doing this, the teacher can encourage the students to practice grammatical use in 

communicating meaning to the listeners. Whereas most of the school teachers teach 

grammar through the traditional deductive approach in this part of the world, the learners 

are not adept in applying grammar in real life situation where meaning is communicated 

(Zamani & Mohammadi, 2014; Nagaratnam & Al-Mekhlafi, 2012; Haight, Herron & 

Cole, 2007). It is necessary to see what effects grammar teaching methodology makes on 

the teaching competence of prospective teachers when they will teach grammar in their 
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future teaching assignments (Charernwiwatthanasri, 2012; Cho, 2012; Henry, Evelyn & 

Terence, 2009; Lin, 2007).  

Since the inception of Communicative Language Teaching in Language 

padagogy, the inductive deductive debate can be seen among linguists (Warford, 2010: 

Maehara, 2008; Mohammed & Jaber, 2008). Many studies conducted in the countries 

where English is spoken as second language, placed the inductive approach as superior 

to the traditional deductive grammar teaching. Studies conducted in Iran, Japan, Oman, 

and Taiwan indicate that inductive approach was more successful and beneficial than 

deductive approach (Zamani & Mohammadi, 2014; Nagaratnam & Al-Mekhlafi, 2012; 

Maehara, 2008; Lin, 2007).     

In a research conducted in Pakistan, Bibi (2002) found out that the inductive 

approach to teach grammar played a positive role in academic achievement of the 

students studying English at elementary and secondary levels. Glaser (2013) and Badilla 

and Chacón (2013) suggested the solution to the problem of the lack of linguistic 

competence among students was to use an inductive approach to teach grammar. 

Charernwiwatthanasri (2012) and Henry, Evelyn, and Terence (2009) suggested that the 

inductive approach in teaching grammar must be applied in the schools as well as in 

language courses because it is likely to give more benefits for students through the 

learning process. The Inductive method is helpful for the prospective teachers as higher 

rate of knowledge was indicated among the students trained through inductive approach 

(Charernwiwatthanasri 2012). It is highly needed in the teacher education program, in 

the subject Teaching of English/Second Language Acquisition, new methods like 

inductive grammar teaching may be appropriate. 

In the light of the studies discussed above, it is necessary to conduct a study in 

Pakistan where effectiveness of inductive approach can be observed. It can be carried out 
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by comparing it with traditional deductive methodology on prospective teachers through 

experiment. It will assess their teaching in real teaching situation during internship.  

1.1 Statement of the Problem  

In today‘s world of rapid communication dominated by internet and computer, 

the importance of English communication through appropriate use of grammar is 

significant. Grammar is an essential part of language teaching and communication 

(Shashirekha, 2014; Glaser, 2013; Cho, 2012; Hurst, 2010). Where there is second 

language teaching, there is grammar (Zamani & Mohammadi, 2014). The issue is how 

grammar is taught in classrooms. Research reveals that in majority of the situations 

around the world, grammar is taught through traditional deductive method in second 

language class. The situation in Pakistan, where English is taught as a second language, 

is not different. It is apparent that a vast majority of the graduates are not able to write or 

speak even a single sentence in English in their own expression with correct grammar 

(Kalsoom & Akhtar, 2013; Peha, 2003). English teachers and their methodology of 

teaching grammar seem to be directly responsible for this flaw (Chalipa, 2013; Hussain, 

2005; Ágnes, 2000). Keeping in view the deficiency in teaching of English grammar and 

students‘ lack of communicative ability at secondary level, it raises the need of 

addressing English teaching competences with respect to grammar among prospective 

teachers. The study aimed to see how inductive approach is effective in teaching 

grammar to the prospective teachers and their secondary school students. 

1.2 Objectives of the Study   

 Objectives of the study were to; 

i- Investigate the effect of the inductive approach for grammar teaching on the 

grammatical knowledge of prospective teachers. 
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ii- Find out the effect of the inductive approach for grammar teaching on the 

teaching competence of prospective teachers. 

iii- Determine the effect of the inductive approach for grammar teaching on the 

grammatical knowledge of secondary level students. 

1.3 Hypotheses of the Study 

 Following were the main and sub-hypotheses of the study; 

H01:  There is no significant difference between mean scores of pre-test in test of 

grammatical competence of the prospective teachers of treatment and control 

group.   

H02:  There is no significant difference between the achievement score in test of 

grammatical competence of the prospective teachers taught grammar through 

inductive approach and the prospective teachers taught grammar through 

traditional approach. 

 Sub-hypotheses to H02 were; 

i- There is no significant difference between the achievement score about the 

concept of verbs in test of grammatical competence of the prospective teachers 

taught grammar through inductive approach and the prospective teachers taught 

grammar through traditional approach. 

ii- There is no significant difference between the achievement score about the 

concept of noun in test of grammatical competence of the prospective teachers 

taught grammar through inductive approach and the prospective teachers taught 

grammar through traditional approach. 

iii- There is no significant difference between the achievement score about the 

concept of adjectives in test of grammatical competence of the prospective 
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teachers taught grammar through inductive approach and the prospective teachers 

taught grammar through traditional approach. 

iv- There is no significant difference between the achievement score about the 

concept of adverbs in test of grammatical competence of the prospective teachers 

taught grammar through inductive approach and the prospective teachers taught 

grammar through traditional approach. 

v- There is no significant difference among achievement scores of high, average and 

low achiever prospective teachers taught grammar through inductive approach. 

H03 There is no significant difference among mean scores of High, Average and Low 

Achiever prospective teachers taught grammar through inductive approach in 

their observed grammar teaching competence. 

H04 There is no significant difference between mean scores of pre-test and post-test 

in test of grammatical knowledge of secondary school students taught by the 

prospective teachers through inductive approach for teaching grammar. 

H05 There is no significant difference among the mean achievement scores of high, 

average and low achiever students of the secondary school students taught by the 

prospective teachers through inductive approach for teaching grammar.         

1.4 Significance of the Study 

The study is significant in the following ways; 

In-service teachers are trained through Quaid-e-Azam Academy for Educational 

Development, Lahore in Punjab province (Pakistan). Through this study, methodology 

proposed in the curriculum of English language teaching in the academy can be aligned 

according to the strategies and techniques of inductive approach for teaching grammar. 

Currently, the main focus of in-service teachers‘ training is on functional aspect of 

English language. Grammar is, therefore, eclipsed behind the communicative aspect of 
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English language. This study focuses on the effectiveness of inductive approach in 

grammar teaching by incorporating theoretical perspective of Michael Halliday‘s 

systemic functional grammar in classroom teaching. Systemic functional grammar 

emphasizes on the use of grammar for communicating meaning. Therefore, the study 

would be helpful for the teacher trainers in the academy to formulate their curriculum in 

which grammar might be focused to be taught as a tool for communication instead of 

being ignored for functional aspect of English.       

As far as the master trainers of teacher educators are concerned, the study is 

significant for them to improve their training programs by making their teaching 

modules in line with inductive methodology to train teacher educators. In this way, 

teacher educators can be trained to teach grammar for communication to prospective 

teachers through inductive approach. 

The study is significant for curriculum developers of English language at all 

levels as they can suggest the activities of grammar teaching according to the functional 

utility of grammar taught through inductive approach.    

The study is helpful for textbook writers as they can improve the textbooks by 

incorporating the changes suggested by the study which would lead towards the 

improvement of grammar teaching and learning in schools.  

Findings and recommendations of the study are helpful for the prospective 

teachers to choose effective grammar teaching approach i.e. inductive/deductive 

approach for producing students capable of using correct grammar in real life situation 

that is the requirement of daily life situation.  

Students get benefit from the study because when they will be taught through a 

proven effective grammar teaching approach, they will be able to apply grammar to 
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convey their meaning in the target language in day to day communication that is the 

demand of today‘s market of English Language Teaching (ELT). 

1.5 Theoretical Framework     

Communication language teaching (CLT) was initially influenced by linguists 

who were inclined towards a notional/ functional view of language. With Hymes, Austin, 

and especially Halliday‘s theories, grammar was considered semantic as well as 

functional (Bloor & Bloor, 2004), or it was taken as the study of linguistic forms 

realizing meanings, as in the so-called Systemic-Functional Grammar (SFG). According 

to Bloor & Bloor (2004), this concept of grammar by Halliday which was emerged in 

1970s and later was consolidated with his introduction of functional grammar in the 80s, 

meaning and function were included within the study of grammar and linguists started 

focusing on the use of language instead of form itself. Thus, grammatical knowledge was 

taken as performance, rather than competence, and grammar was considered as doing 

rather than just knowing; a sub-skill to be learned as procedural knowledge (Halliday & 

Matthiessen, 2004). In fact, the prevalent belief about CLT is only partly true that it 

eclipsed attention to grammar. Although CLT syllabuses are organized according to 

categories of meaning or functions (Dornyei, 2013), they still have a strong grammar 

basis; that is to say, the functions into which CLT syllabuses are organized, are 

connected with their relevant grammatical points (Rama & Agulló, 2012).  

When the role of grammar  are explained specifically in CLT, the controversy 

concerning form and function may be resolved if we do not talk about one single type of 

CLT but about two main types, the shallow-end approach and the deep-end approach to 

CLT (Thornbury, 2000). In the shallow-end approach to CLT, grammar is taught in a 

way that we can define the process as inductive: a list of grammatical rules is not 

presented to the learners (Ting, 2007) that they have to learn by heart, but rather, the 

examples are provided to them by the teacher from which the learners will have to infer 
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erthe rules by themselves (Halliday & Matthiessen, 2004). In this study, Halliday‘s 

theory of functional grammar has been applied in the classroom teaching through 

inductive approach as ideational function of verb transitivity, nominal groups, adjectives 

and adverbials have been incorporated in the material for treatment.   

1.6 Delimitations 

 Due to administrative, time and financial restraints, the study was delimited to: 

1. The researcher carried out a test of grammar in different schools of Sargodha 

(Pakistan) prior to this study in which it was observed that majority of the errors 

was related to noun, verb, adjectives and adverbs. Hence, it was decided by the 

researcher to delimit the study to the four parts of speech; noun, verb, adjective, 

and adverb. 

2. Only the prospective teachers enrolled in Department of Education, University of 

Sargodha (Pakistan) were included in the study. As all the public sector 

universities, Department of Education follows the guidelines of Higher Education 

Commission and get accreditation from National Accreditation Council for 

Teacher Education (NACTE). So, the results would be generalizable to all public 

sector universities. 

1.7 Operational Definitions of the Terms 

1. Grammatical Competence. Ability of a prospective teacher to know and apply 

grammar in practical situation while teaching the school students. 

2. Grammatical Knowledge. Existing awareness of students about grammar and 

appropriate use in written communication. 

3. Achievement Levels. Categorization fixed according to the criterion of the 

semester system evaluation in University of Sargodha where experiment was 

conducted on the basis of marks obtained in pretest. The criterion is mentioned 

below.  
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i) High achievers: 65% or above. 

ii) Average achievers: 50% to 64%. 

iii) Low achievers: below 50%. 

4. Prospective Teachers. Students who are enrolled in pre-service teacher training 

program in a university and opted for Teaching of English.      

5. Secondary School Students. Means students enrolled either in 9
th

 or in 10
th

 grade 

in public schools. 
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Chapter 2 

 

Review of Related Literature 

 

Language teaching and learning have been subject to transition over the period of 

the last one and a half-century. Since the revival of Greek learning in the Renaissance 

and expansion of trade beyond European boundaries in the fifteenth century onward, 

Europeans realized the need for learning the languages of fellow nations in the continent. 

First, they started with the classical method of translation. Then with the changing needs, 

methods for teaching foreign languages continued to be evolved. With the expansion of 

the British Empire around the globe, English began to be used as the language of written 

and oral communication among elites of the subjected communities. Indian sub-continent 

was also included in the British Empire. Previously, Persian was an official language of 

the ruling elite in the Indian sub-continent as it was the language of Muslims who ruled 

over this part of the world for about a thousand years. In 1832, Persian was replaced by 

English as an official language by the British colonial rulers (Khansir & Mozafari, 2014; 

Steger, 2008). As a result, the educated class started to learn English to get a prominent 

position in the circles of civil and military service in British India (Amir, 2008). 

 Till the end of the 19
th

 century, it was fashioned in Europe to learn foreign 

languages through the grammar translation method (McLelland, 2018). Therefore, 

following the set tradition of Europe, Indians also started learning English through 

grammar and translation into their first language as it was only needed in the usage for 

official written communication. Christian missionary schools played a significant role in 

spreading education in English medium in India. During the initial East India Company 

period, the missionary schools were banned to operate for fear of being against the local 

cultural and religious traditions but they were later allowed to be established in 1843 as a 
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parallel system of education. English was taught in missionary schools on the tradition of 

teaching of Latin language in European schools, i.e., learning grammar and translation of 

Latin into local European languages (Farooq, 2014; Bellenoit, 2007). Hence, the 

traditional Grammar Translation Method became the main way of teaching English in 

the Anglo-Indian Vernacular schools of the sub-continent.  In the majority of the schools, 

this traditional method lingered on even after the partition and it is still in vogue in 

majority of the Pakistani schools (Steger, 2008). To better understand the suitability of 

the method for teaching English, the difference between method and approach and 

methods in vogue should be seen in the existing literature.    

2.1 Approach and Method  

 Many approaches and methods were suggested by the experts after thorough 

experimentations for the academic process (Larsen-Freeman & Anderson, 2011). First, it 

is necessary to know what an approach is.   

2.1.1 Approach 

  According to Richards & Rodgers (2001), the approach is taken as an entity that 

is used to define the beliefs, theories, or assumptions which form the basis of language 

teaching and learning. It provides the theoretical foundations for what a teacher should 

do in a language class. Antony provided for the first time a framework for language 

teaching in 1963 when he proposed "Approach, Method and Technique" sequence. 

Though it was welcomed in the early days, yet after a decade or two, Antony's 

framework was challenged with many drawbacks pointed out by Richards and Rodgers 

in 1982 (Kumaravadivelu, 2006 & Benesch, 2001).  

 Richards and Rogers (2001) attempted to rectify the limitations of the framework 

suggested by Rogers. They proposed new terms to the refinements as under; 
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 The approach attempts to define assumptions, beliefs, and theories which are 

related to the nature of language learning and provides a theoretical framework for the 

acquisition of language. The second level is taken as Design which explains the 

relationship of the theories of language and learning; the learning is related to both form 

and function in the instructional material and settings. Procedure is the third level which 

contains classroom practices and techniques which are the outcomes of approaches and 

designs (Kumaravadivelu, 2006). 

 Balboni (2006) suggested that Approach can help us in defining four aspects of 

language teaching and learning;  

a. concept of language  

b. concepts of culture  

c. model of the learners   

d. aim of language education.  

2.1.2 Method 

 A method is a plan for the presentation of material of the language to be learned. 

Usually, a selected approach forms its basis. To transform an approach into a method, it 

is necessary to formulate an instructional system based on the objectives of teaching and 

a description of the selection and organization of the content, activities, and role of 

students and teacher (Ducate, 2009; Richards & Rogers, 2001). 

 If 20
th

 century Language Teaching Methodology is explored, almost all the 

methods, i.e., Grammar Translation Method, Direct Method, Reading Method, and 

Audio Lingual Method are approaches in the actual sense of the term as they can fully be 

taken as theories of language education (Balboni, 2006). The humanistic and constructive 

approaches are in essence methodologies as they consist of the neuro-psychological 

component of language teaching methodology (Khatib, Sarem, & Hamidi, 2013). As 
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methods and approaches are closely related, it is significant to have a look at the 

categories of language teaching methods. 

2.2 Categories of Language Teaching Methods 

 According to Kumaravadivelu (2006), due to the overlapping of the theoretical 

and practical orientation of second language teaching and learning, it is not simple to 

distinguish different language teaching methods. In order to make things simple, 

established methods can be categorized into;  

a. language-centered methods,  

b. learner-centered methods   

c. learning-centered methods.  

This categorization is based on pedagogical and theoretical considerations of language 

learning. 

2.2.1 Language-Centered Methods  

 These methods are principally concerned with traditional form-focused methods, 

such as the Grammar Translation Method and Audio-Lingual Method. These methods 

aim to make students practice preselected and pre-sequenced form-focused exercises 

aiming that after mastering the form-focused activities the students will be able to use the 

language correctly in the communication outside the classroom (Balboni, 2006). The 

activities are focused on the pre-formulated grammatical structures according to their 

level of difficulty and usability (Pietrzykowska, 2008). One linguistic item is separately 

introduced at a time which is followed by a lot of practice through written exercises or 

language drills, as in the case of the Audio Lingual Method. Language-centered methods 

are supported due to the explicit introduction, analysis, and explanation of linguistic 

systems they provide (Howatt & Smith, 2014). For the teaching of second languages, 

where teachers are not trained to make their students practice language and its grammar 
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for communication and opportunity for the learners to use target language outside the 

classroom is little, language-centered methods are preferred as the teaching-learning 

process is easy to be handled through these methods.   

2.2.2 Learner-Centered Methods 

 These are concerned with learner needs and situations, such as Communicative 

Language Teaching. These methods aim to provide practice in pre-sequenced and 

preselected linguistic structures and communicative functions/notions necessary for daily 

usage of language through meaning-focused activities (Massouleh & Jooneghani, 2012). 

Learner-centered linguists emphasize making the learners communicatively competent 

and grammatically accurate (Matukhin & Bolgova, 2015). The difference between the 

proponents of language-centered methods and learner-centered methods is that the 

former emphasizes linguistic structures and later on structures plus notions or functions.  

2.2.3 Learning-Centered Methods 

 In principle, these are concerned with cognitive processes of language learning, 

such as the Natural Approach. Learning-centered methods focus on open-ended 

meaningful interactions through problem-solving tasks which ultimately lead to mastery 

in the target language. In these processes, according to proponents, grammatical 

construction emerges incidentally from the meaning-making process (Matukhin & 

Gorkaltseva, 2015). Its advocates claim that language development is a non-linear 

process that is based on the conditions in which learners are engaged in meaningful 

activities in the classroom (Rodríguez-Bonces & Rodríguez-Bonces, 2010). As it is 

discussed, the focus of language teaching methods is language-centered, learner-

centered, or learning-centered; the question arises, what is the purpose of a language. 

One of the basic purposes of learning a language is to interact socially with the help of 
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the language learnt. Therefore, it is needful to discuss language learning to be used as a 

tool for social interaction. 

2.3 Language as Social Interaction  

The use of language as a tool for social interaction occurs in multiple situations. 

The engagement of language users in social interaction makes it alive. If the activity of 

social interaction is supported by tools and other determining factors, then it can be more 

successful (Tahir, 2015). Language behaviour and attitude are closely related. The 

relationship of form and meaning is also connected with language behaviour and attitude. 

In a multilingual community like Pakistan where English is considered as a second 

language of interaction among the educated elite, debate on form and meaning becomes 

all the more relevant (Ahmed, 2013). This debate further guides the linguists to decide in 

which way language is to be taught to the learners. 

With the passage of time, the needs of the hour kept on changing and English 

became more and more the language of day to day communication than merely a tool for 

written discourse. For this, new and practical ways of teaching needed to be devised and 

applied to cater to the needs of the learners. Language skills started to be emphasized in 

the domain of English Language Teaching (Amir, 2008). In this scenario, grammar 

somewhat went in the backdrop. To many linguists, grammar was considered to be a 

hindrance in the process of acquiring English as a tool for communicating meaning. But 

with the passage of time, the linguists had to appreciate the role of grammar in second 

language learning and communication of meaning in the target language. As a result, the 

teaching of grammar also got a significant place among English Language Teaching 

experts. For further understanding, first, a glimpse of the history to see the development 

of grammar teaching from the Greek Era to the present time will be stated. 
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2.4 Historical Development of Grammar Teaching 

The known history for all the fields of knowledge starts from the era of Greek 

learning; the history of grammar teaching is also traced back to the ancient Greek era of 

learning.   

2.4.1 Grammar during the Greek Era  

Treatment of grammar in language teaching can be traced back to the Greek era 

4000 years back with the expansion of the Greek Empire in Asia Minor and some parts 

of the Middle East. Non-Greek speaking subjects of Greek states used to learn Greek as a 

second language through home tutors and slaves (Robins, 1997). The purpose was to 

develop both oral and literary skills in Greek. Pronunciation was given emphasis and 

Phonology was taught through syllables, words, and phrases. Plato was considered to 

have examined the relationship between the form and meaning of words for 

distinguishing the grammatical categories of nouns and verbs for the first time. Grammar 

was referred to as the term Grammatikos which meant a person who could read and write 

(Hanganu, 2015). Later on, the concept of conjunction, articles adjectives, and the idea 

of the word as the smallest meaningful unit was added by Aristotle in his famous book, 

"The Poetics‖ (Swiggers & Wouters, 2002). Verb tenses were also identified by Aristotle 

as units of expressing time (Hudson, 2000).  

 Former study of grammar was started in the Greek colony of Alexandria, Egypt 

in the third century B.C. (Chica, 2016) when the scholars began to study some great 

Greek literary works such as the works of Homer as the scholars intended to sort out the 

correct version of a given text (Giannakis, 2013). A scholar in Alexandria, named 

Donysius, produced the first standard textbook of Greek grammar influence of which 

lasted till the 18
th

 century (Fotos, 2005). As Greek grammar was derived from literature 
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and not from colloquial language, it was difficult to make a line of demarcation between 

descriptive and prescriptive grammar in the Greek language. 

2.4.2 Language Teaching Pedagogy and Grammar during Roman Empire  

 After the conquest of Greece by the Romans in the second century B.C., Latin 

replaced Greek as the major language of the West (Clackson & Rochette, 2012). Roman 

also inherited Greek learning with the conquest (Rasul, 2009).  Due to various 

similarities between the two languages, most of the Greek grammatical categories fit into 

the sphere of Latin Grammatical categories (Janson, 2007; Mullen, 2012). Pedagogy 

emphasized on reading aloud and paraphrasing the passages. Grammar was defined 

during this period as an art in which skills and structures of reading the classics were 

taught (Law, 2003). Previously, the letter was considered to be the basis of grammar 

followed by the syllable, the word, and the phrase (Gomez, Gerken, & Schvaneveldt, 

2000). But now the grammar was started to be taken as a mean to teach the correct 

combination of all these components (Fotos, 2005). The core of the classical view was 

correctness.   

2.4.3 The middle Ages and Grammar Teaching (300 AD to the late 1400s)    

 The early middle ages are marked with reliance on theories, approaches, and 

pedagogy from the classical period. Grammar study during this period was centered to 

Latin grammar as it was taught in schools as a medium of instruction at school though 

English and French were spoken by the students as vernacular (Petrova, 2014). The main 

contribution of this era is the shift of grammar from the grammars of antiquity to 

descriptive grammars of Latin-centered textbooks (Reynolds, 2004). Besides the 

emphasis on grammatical correctness, the use of eight parts of speech became 

problematic as English expresses syntactic relations by word order while Latin 

expression indicates word relationship (Rijkhoff, 2007). The inaptness resulted in the 
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teaching technique where students were assigned parallel sentences in English and Latin 

with intentional mistakes in Latin sentences and students were asked to correct them. 

Relationships among sentences in Middle English were marked by the word order 

whereas, in Latin, they were expresses by inflections (Fotos, 2002). As a result, the 

learners had to memorize inflections and depend on glosses that indicated parts of speech 

to learn Latin syntax in connected speech (Fotos, 2005). A brief account of the 

Renaissance, which is considered to be the most significant period of learning, is stated 

in the following section. 

2.4.4 The Renaissance 

 The Renaissance in Europe is marked by the widespread interaction of European 

nations within Europe and outside with the rest of the world (Hunt, Martin, Rosenwein, 

Hsia, & Smith, 2009). Access to Greek and other ancient learning was an outcome of the 

invention of the printing press. For grammar teaching and learning, it was for the first 

time that grammar was separated from the study of literature (Frazier & Nold, 2015). 

According to Fotos (2005), Lamy (1645-1751) recommended an approach that led to the 

idea that languages could be learnt on the pattern of learning first languages. It, later on, 

proved to be the basis of natural methodology in the 19
th

 century. The theory was revived 

in the 1980s in the form of works of Krashen as he presented the theory of Second 

Language Acquisition. 

2.4.5 Grammar Translation Method  

Although Grammar Translation Method (GTM) was informally in practice, its 

official use can be traced to the time of the Renaissance (Danesi, 2003). In the 1700s, 

Latin grammar was taught independently of Latin literature with an explanation of rules 

in L1 of the learners. It was based on the rote learning of grammatical rules and syntax of 
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the target language through L1. It was a custom to translate the target language into the 

learners' first language by the end of the 18
th

 century (Howatt & Smith, 2014).  

 In the 19
th

 century, traces of reaction against the monotony of GTM can be 

observed from the proposed methods put forward by the experts (Danesi, 2003). For 

example, Francois Gouin (1831-1896) recommended a method that stressed-out 

sentences, visualization for new vocabulary, and relating new vocabulary to the activities 

done in the classroom. All these activities were based on the interest of the learners. The 

proposed methods were based on the fact that language was first introduced through ears 

and then came out through the tongue (Richards & Rogers, 2001). These methods paved 

the way for the 1980's Natural Approach and communicative language teaching which 

encouraged grammar teaching inductively (Richards & Rodgers, 2014).  

 In the 20
th

 century, development in GTM occurred due to the reaction movements 

and need of the hour as translation had become a major field in academia. Now the 

grammar was designed to promote communicative competence. According to Richards 

and Rogers (2001), grammar translation is a way to analyse the grammatical rules in 

detail which is then applied for the translation of sentences and texts. Further discussion 

on the development of grammar teaching methodology is stated in the following section.  

2.4.6 Methods of Late and Middle 20
th

 Century 

 Celce-Murica (2001) categorizes approach, method, and technique: as first being 

the broadest concept; a theory or a philosophy, the second is a set of procedures, and the 

last one as a specific activity.  The approaches lead to different methods in the 20
th

 

century as Behaviourism and Structural Approach paved the way for the Audio-lingual 

method which was devised to train the soldiers to communicate in various regions of the 

world where they were posted for fighting (Mallick & Bhushan, 2016). This method was 

very effective to learn a foreign language within the shortest period. The functional 
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approaches were continued in the text-based works of Halliday (Halliday & Matthiessen, 

2004). As Hawkins (2001) argues, Chomsky‘s impact of Universal Grammar is also 

visible which can be observed in Natural Approach proposed by Krashen and Tarrel in 

the 1980s; a natural outcome of the failure of the purely communicative approaches.  

Other humanistic-based approaches which arose after the shortcomings of 

communicative approaches were lexical-based, the recent interaction-based approaches, 

and focus-on-form approaches that allow for explicit or implicit grammar instruction 

during meaning-focused interaction and input (Farshi & Baghbani, 2015; El-Dakhs, 

2014). This creates an interface between form-focused instruction and language 

acquisition; a middle position between the structural representation of grammar and a 

purely communicative approach. This makes room for formal instruction in language 

instruction.    

2.4.7 Grammar Translation Method and Communicative Language Teaching 

 Besides all the reactions and opposition against GTM in the 19
th

 and 20
th

 

centuries, it has been observed that English is still practiced as a Foreign Language 

(EFL) in non-native English speaking countries through the involvement of GTM 

(Ahmad & Rao, 2013). The main reason behind this is that EFL is taught by non-native 

English speaking teachers. For instance, in EFL class, all the grammar points after 

reading a passage are presented in L1 of the learners (Ellis, 2006). Mostly the teacher 

reads the L2 passage aloud to make students follow his pronunciation and style (Fotos, 

2001). This is followed by a translation of the passage in L1 word by word or sentences. 

Hence, no significant output as well as input which are suggested to be a necessary 

component of EFL learning (Ahmad & Rao, 2013). In other cases, the teacher presents a 

new structure to the class explaining it in L1 along with an audio playing device that 
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contains dialogues related to that structure. Here, the Audio-lingual method is partially 

applied (Fotos, 2001).  

 For CLT in EFL class, there are several issues related to the process (Rao, 2002; 

Yu, 2001; Lamie, 2000). As in CLT, the use of target language for communicative use is 

vital in the form of output where students get grammatical knowledge inductively; the 

use of target language within the classroom is quite limited particularly where the teacher 

uses grammar, vocabulary, and stylistics of the text in L1 (Yu, 2001; Lamie, 2000).  

 For the solution to the problem regarding GTM and CLT in the context of EFL, 

an eclectic combination of methods and techniques with the retention of grammar, 

vocabulary, and translation activities and addition of the communicative activities with 

abundant use of L2 (Asl, 2015) within the classroom and outside (Ellis, 2003). 

Considerable research has been done on the activities where students practice the target 

language communication (Chaudhury & Karim, 2014) by responding to the questions 

from the peers and the use of interactive tasks for grammar study has been proposed 

(Ellis, 2003; Ellis, 2002). Hence, instead of arguing against or in favour of GTM and 

CLT that was the characteristic of the past, now the time has come to have a combination 

of the use of grammar instruction and the use of communicative activities for optimizing 

the effect of L2 learning (Fotos, 2005). After a comprehensive look at the evolution of 

grammatical teaching methodology, theoretical argumentation on grammar teaching 

method is stated below. This argumentation paved the way for communicative 

methodologies during the later years.   
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2.5 Theoretical Argumentation on Grammar Teaching during 20
th

 

Century 

 During the 20
th

 century, intellectual differences in how to teach grammar to the 

students of foreign and second language became all the more vital among the experts and 

philosophers (Wang, 2010). The vibrancy in the debate gave way to the experimentation 

of several methods related to grammar teaching. The direct method (DM) almost ignored 

the value of grammar in teaching a foreign or second language as the complete emphasis 

was focused on the practical application of the language (Richards & Rodgers, 2001). As 

it was a reaction to the monotony of GTM, the teaching of grammar was almost 

eliminated from the teaching process (Larsen-Freeman & Anderson, 2011). As DM 

required a lot of enthusiasm and competence on the part of the instructor and also took a 

large span of time to enable the learners to learn a new language, experts beginning to 

turn towards different psychological theories to devise a suitable method for language 

teaching. Behaviourism was one of the significant theories upon which structural 

approach and, subsequently, Audio Lingual Method (ALM) was based (Lefebvre, 2003). 

It is, therefore, needed to have a brief overview of behaviourism and its subsequent 

structural approach. 

2.5.1 Behaviourism and Structural Approach 

 Theory of Behaviourism deals with animal and human learning. It focuses on the 

behaviour change when learning takes place. In the context of learning, behaviourism 

can be defined as change or modification or learning of new behaviour as a result of 

training, teaching, or mentoring. Behaviour of the learner and his reactions to further 

stimulus is the indicator of learning (Woollard, 2010). Behaviourism remains the major 

influential force in Education in general and language teaching in particular from the 

start of twentieth century up to 1970s. Behaviourism is based on the principle of 
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stimulus-response with no consideration of the internal mental states of the learner 

(Rosnow & Rosenthal, 2013).  

2.5.2 B. F. Skinner’s theory of Operant Conditioning  

 Burrhus Frederic Skinner, commonly known as B.F. Skinner was an American 

Psychologist.  He based his theory on operant conditioning by conducting many 

experiments on animals (Guilherme, Guerra, & Silva, 2010). The special box, he used 

for his experiments on rats, was known as the "Skinner Box". Firstly, he placed a rat, 

which was hungry, inside the Skinner Box. Initially being inactive, the rat began to 

explore around the box as soon as it adapted to the environment. Eventually, the rat 

discovered a lever-pressing, the food was released. After its hunger was fulfilled, the rat 

once again began to further explore the box. When it again felt hungry, it pressed the 

lever again and got the food. The process was repeated third, fourth, and fifth time as its 

hunger grew again and again. Eventually, the rat readily pressed the button to fulfill its 

hunger and the food was there. In this way, conditioning was complete (Omomia & 

Omomia, 2014; Baron & Galizio, 2005).   

 In the experiment, Skinner observed a change in the behaviour of the rat. 

Conditioning and behaviour modification are the essence of behaviourist movement 

(Woollard, 2010). Skinner brought his experiment on a rat in the domain of language 

learning. He proposed that a learner could learn a second language through stimulus and 

response supported by positive reinforcement (McLeod, 2015). Language learning, for 

Skinner, occurred in a way similar to learning all other skills of life by the children 

(Weiten, 2012). Skinner was concerned with the behaviour of organisms which was 

observable and guided by the theory of Operant Conditioning. According to Skinner, 

there is an association between the stimulus, environmental conditions, and response. 

Positive reinforcement in language learning is taken as a reward for correct responses. 
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As a result of positive reinforcement of correct responses, the child realizes the 

importance of words and phrases uttered (Ambridge & Lieven, 2011). Skinner believes 

that conditioning has a significant role in learning and acquisition of language as a result 

of the reward of the behaviour. Children learn new syntax and sentence construction as a 

result of imitation of adults and older children (Samkange, 2015). Children acquire 

language through imitation by making the language of their elders and teachers their 

own. Training of teachers regarding planning his or her teaching material and students' 

activities becomes significant. The teacher should be well trained in language teaching 

and related areas of child development (Edwards, 2000). The major outcome of Skinner's 

operant conditioning in language pedagogy was the Audio Lingual Method.  

2.5.3 Audio-lingual Method   

 An audio-lingual method is considered to be the first method of language 

teaching which is derived from linguistics as well as psychology. This method claimed 

its basis in behaviourism and the theory of operant conditioning. Language learning in 

this method is reflected in terms of stimulus, response, and reinforcement (Qing-xue & 

Jin-fang, 2007). It is assumed that language can be learnt through mastering the language 

structures through language drills carried out on the principle of stimulus, response, and 

reinforcement. The structures were learnt and practice through language drills with a lot 

of repetition (Xia, 2014). Then structures were combined to practice using language in 

natural settings of daily life. This method was considered to be the most suitable one for 

learning a foreign language within the shortest possible time. For this reason, the audio-

lingual method was applied by the American Army to teach each their troops to learn the 

language of the region where they were sent to fight during the Second World War 

(Richards & Rodgers, 2014).  
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 Due to the monotony of language drills and lack of success on part of the learners 

in using the target language in a real-life situation, the method faced a lot of criticism by 

the linguists and it was overshadowed in the 1970s by more communicative approaches 

in language teaching (Tambunan & Gintings, 2012).   

2.5.4 Chomsky's criticism of Skinner's theory 

 Skinner‘s behaviourist theory saw human linguistic learning as a skill just any 

other skill common in human beings and other animals. On the other hand, Chomsky 

severely criticised this concept of a human being as a language learning machine 

(Yaacob, 2016). Chomsky believes that human beings are different from animals in 

intelligence and ability to think and, above all, in linguistic ability. It is not fair to relate 

this complex linguistic ability of human beings with mechanical stimulus, response, and 

repetition of operant conditioning. Chomsky sees linguistic ability as a facilitator in 

understanding human nature (Yaacob, 2013). He believes that there are many values 

common in all the human languages which are related to biology and, ultimately, part of 

human nature (Yaacob, 2016; Mehrpour & Forutan, 2015). Chomsky realizes the 

indispensability of philosophy and psychology in the concepts of language learning but 

asserts the need for a linguistic theory that plays its role in the understanding of human 

nature based on scientific principles. In this sense, Chomsky is also called a mentalist 

who sees a vital role of thought and mind in language acquisition (Mehrpour & Forutan, 

2015). His concept of universal grammar was followed by various linguists among them 

the most significant is Stephen Krashen‘s theory of Second Language Acquisition which 

he presented in the 1980s (Ahmad, Shah, & Faisal, 2013).  
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2.6 Chomsky’s Universal Grammar and Second Language Acquisition   

 Keeping in view the role of thought and mind as well as linguistic ability in first 

and second language acquisition, Chomsky proposed the theory of Universal Grammar 

(UG) (Hulin & Na, 2014). The concept of UG is applicable for both first and second 

language acquisition (White, 2003). Initially, the theory of Universal Grammar was 

emerged to explain the process of first language acquisition. All children acquire 

language at the time of their early cognitive development when other kinds of knowledge 

which are far less complex than language are difficult to be grasped by the child (Spada 

& Lightbown, 2010). Chomsky asserts that children must have an innate language 

learning faculty which he labels as Language Acquisition Device (Spada & Lightbown, 

2010; Saville-Troike, 2006). The language acquisition device (LED) is the natural ability 

to learn a language that is inborn in every human child.   This Language Acquisition 

Device (LED) was later referred to as Universal Grammar (UG) (Spada & Lightbown, 

2010). UG was supposed to be the pre-programmed module of the brain specialized to 

process the language. UG was said to contain all the essential components of all 

languages. The task of children is to make use of those principles according to their 

environment (Spada & Lightbown, 2006; Mitchell & Myles, 2004). 

  Chomsky‘s UG was initially proposed for first language acquisition. Its 

application in second language acquisition is under debate. The silent period (or critical 

period), a child has during his L1 acquisition, is apparently not available to the adult L2 

learners. Hence they have to rely on the general learning processes (Spada & Lightbown, 

2010). While others commentators argue that though L2 learning can't be the same as 

that of L1, once the first language has been learnt, UG rules can be generalized on the 

grammar of the second language, i.e., these rules are shaped on the principles on which 

L1 is acquired (White, 2003; Mitchell & Myles, 2004; Saville-Troike, 2006; Spada & 
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Lightbown, 2010). If UG rules are applied universally, then how grammar can be 

instrumental in producing language? The answer to this question is given in the section 

to follow.  

2.7 Grammar and Language Production   

There is no doubt about the obvious influence of Chomsky‘s views on the 

teaching of grammar. Putting forward the view of natives, who believe in the negation of 

formal grammar teaching, Bourke (2005) argues that second language learners can 

acquire language naturally in their own way without indulging in a formal syllabus. 

Universal principles of grammar are built into the mind of a learner; these are not learnt 

consciously. Hence they need not be taught (Ellis, 2005).  

Asserting the controversy in the relationship between grammar and the analysis 

of language production, the writers suggested three positions related to the autonomy of 

syntax stated by Jackendoff cited in Mackenzie (2005). According to Jackendoff, there 

are three possible stances: 

1. No relationship exists;  

2. Process of language production can be separated from grammar, but former can be 

permitted to consult the latter;  

3. There is no distinction between language production and grammar; grammar is a part 

of the process of language production.  

These days, functionalists adopt third stance which suggests that the language 

system is not autonomous or separated from external factors (Haspelmath, 2006). The 

structure is a part and parcel of discourse as well as it shapes discourse (Maftoon & 

Shakouri, 2012). Halliday (2004) also states that grammar is functional in three distinct 

senses;  

i. in its interpretation of texts,  
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ii. of the system,  

iii. of the elements of linguistic structure.  

In many countries of the world, English is mostly used as a foreign language. It is 

used as a medium of learning from an early level to advance research (Astuti, 2013). 

Even though English is a foreign language, it must be in congruence with the functional 

aspect as language in its essence is communication both in written and oral form (Astuti, 

2013). Grammar is an essential component of language, but the issue is how grammar is 

taught in English Language Teaching. Whether is it taught to make the learners 

competent in using English in day to day communication? Unfortunately, the answer is 

not positive in most of the cases (Astuti, 2013). Therefore it is necessary to have a look 

at the situation in the field of grammar teaching.  

2.8 Grammar Teaching  

Teaching grammar in a foreign language has been an issue of hot debate within 

the circles of language teachers and experts for over the last fifty years (Newby, 2003). 

Reading the related literature, many theorists and methodologists can be seen addressing 

the issue of grammar teaching in foreign language instruction (Asl, 2015; Ahmed, 2013; 

Widodo, 2006; Fotos, 2005; Halliday & Mattheissen, 2004). Grammar has been assigned 

different roles in a language classroom from awareness about what items to be taught 

and how those items to be taught and used (Rama & Agulló, 2012). The question, ‗How 

should grammar be taught?‘ has been asked by many teachers and resultantly, several 

methods have been devised and applied to answer it (Rose & Kasper 2001; Thornbury, 

2000). According to Silvia (2014), Lock has discussed some of the paradoxes related to 

the teaching of grammar. These paradoxes are form versus function, form versus 

meaning, fluency versus accuracy, meaning-based instruction versus form-based 

instruction, and the most debated; communication versus Grammar. These paradoxes 
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have been dealt with in three ways; traditional grammar teaching, communicative 

grammar teaching, and post communicative grammar teaching (Newby, 2003).  

Hughes and McCarthy (1998) and Purpura (2004), discussed the suitability of 

some grammars and vice versa. Hughes and McCarthy (1998) argued that traditional 

grammar was not well suited to deal with articles, ellipsis, and patterns of tenses. Purpura 

(2004) discussed the development of functional grammar in the light of work done by 

Halliday. He discussed the value of approaching cohesion and coherence from a systemic 

functional grammar perspective. Ellis (2006) elaborates that issue of the choice of 

grammar is not a matter of debate as descriptive grammar detailing form meaning 

relationship is on the rise and Systemic Functional Grammar (SFG) is extremely 

influential in the Australian English language teaching context (Macken-Horarik, 2005; 

Derewianka, 2001; Butt, Fahey, Feez, Spinks, & Yallop, 2000). One of the arguments by 

the supporters of SFG is that it primarily focuses on meaning. Hence it is best suited to 

language learning particularly when the communicative approach is being followed 

(Petraki & Hill, 2010). Therefore, SFG can be best applied in teaching situations through 

communicative language teaching as later focuses on the functional aspect of a target in 

teaching.   

2.9 Communicative Approach to Language Teaching  

The non-prescriptive approach, which is commonly known as Communicative 

Language Teaching (CLT), can be separated from general teaching.  CLT appeared and 

became popular in the 1980s (Fotos, 2005). Then emerged the approaches and methods 

from Communicative Language Teaching such as: focus on form, task-based language 

teaching, content-based instructions, and cooperative language teaching. These are 

considered post-communicative approaches (Newby, 2006). 
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There is a misconception in the prevalent belief that Communicative Language 

Teaching (CLT) does not accommodate any grammar (Spada, 2007). Although CLT 

courses focus more on meaning and function, they still have a strong grammatical basis 

(Thornbury, 2000). In other words, the functions of communication included in the 

syllabuses are based on the corresponding grammatical points. To discuss the role of 

English grammar within Communicative Language Teaching (CLT) can be controversial 

as natural approaches negate the role of grammar, but CLT still has grammar if only a 

single type of CLT is not discussed (Azar, 2007). In two types of CLT: the Shallow-end 

Approach and the Deep-end Approach, the controversy about grammar is solved 

(Thornbury, 2000). The shallow-end approach takes grammar as a necessary component 

of communication. Grammar is taught inductively as students are not exposed explicitly 

to the set of rules. The shallow-end approach is further discussed in the next section. The 

deep-end approach focuses on the unconscious acquisition of grammar in the 

communicative situation. It became popular among the acquisition-oriented models of 

language learning. The deep-end approach strongly negates learning of grammar 

consciously in any form. The learner, according to the deep-end approach, unconsciously 

learns grammar as he acquires a second language in a natural way (Rama & Agulló, 

2012). To further discuss the relationship of grammar and the functional paradigm of 

second language learning, a brief overview of grammar concerning functions of language 

is stated as follows.  

2.9.1 Grammar and Function  

According to the Shallow-end approach, it is necessary to learn grammatical rules 

before applying them in a communicative situation (Poongodi, 2014). So, CLT deals 

with grammar in the Shallow-end approach. It incorporates the grammatical structures in 

language communication. Though grammar is not present explicitly, it is there to assist 
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communication (Bloor & Bloor, 2004). Halliday (2004) takes grammar as the study of 

linguistic forms which, realizing meanings or functions; both words, as well as forms, 

are studied based on grammar. So, the explicit teaching of functions can still be taken as 

grammar teaching. An experimental study was carried out by Ahmad and Rao (2013) to 

assess the effectiveness of Communicative Language Teaching (CLT) on Pakistani 

students. They also conducted a survey to get the views of Pakistani teachers on CLT. 

The result of their study indicated the effectiveness of CLT over the traditional method. 

The teachers were also willing to follow CLT in the Pakistani classrooms (Ahmad & 

Rao, 2013). Hence, it is feasible to teach grammar through the teaching of function and 

meaning.  

According to a study conducted by Horan (2003) in Australia, traditional 

grammar still has an influential role in grammar teaching. SFG is dominant in teacher 

training and teacher reference material (AlHamdany, 2012). But awareness of structural 

linguistics is very little. Before discussing the role of SFG in grammar teaching, it is 

needful to have a brief look at grammar teaching methodology in practice worldwide.   

2.9.2 Grammar Teaching Methodology  

As far as the methodology of teaching English Grammar is concerned, two 

approaches are in vogue. One is the traditional deductive approach and inductive 

approach to teaching grammar (Mallia, 2014; Proshyanta, 2011). A deductive approach 

to teach English grammar (e.g. pattern drills, rule memorization, etc.) has proved to be 

unproductive and uninteresting because the grammar of a language is acquired not 

through reproduction but an abstraction of a set of grammatical rules from language data 

(Chomsky, 2002). According to Chomsky, as is already mentioned, every human child 

has a language acquisition device (LAD), an unseen psychological instrument in the 

brain. This device enables a child to acquire his mother tongue and a second language in 
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a natural way (Wen, 2013). As discussed earlier, all the languages of the world share 

some common rules of grammar which is called universal grammar (Chomsky, 2002; 

Saville-Troike, 2006). The purpose of grammar teaching is to enable the student to 

associate the new patterns of grammar in a second language with the rules already stored 

in the subconscious (Ke, 2008).  

This important characteristic of language speakers indicates that the grammar of a 

natural language is acquired by its speakers through abstraction of its grammatical rules 

from limited data available and not through imitation (Ahmed, 2013). Different 

grammatical patterns are specified by this set of rules (Ferrero, 2012; Pinker, 2000). 

These patterns indicate how sentences are built out of clauses, how clauses are built out 

of phrases, how phrases are built out of words and how words are built out of 

morphemes etc. Formulation of a finite set of grammatical rules which can generate a 

number of infinite sentences is denoted by the acquisition of grammar of a natural 

language as language is governed by rules (Ferrero, 2012). This analysis is established 

by many studies on child language acquisition (Ligbtbown & Spada, 2006).  

Teachers‘ lack of grammatical knowledge has been brought forth by Brinton and 

Holten (2001). They assessed the role of grammar teaching in content-based language 

instructions. One of the main reasons behind the failure of teachers in integrating 

grammar in a content-based instructional framework is the lack of training (Alhabahba, 

Pandian, & Mahfoodh, 2016; Hassan, 2013). ―How to mine a content-area text for 

potential grammatical and lexico-grammatical items to teach? How to explain and 

practice structures within the rich context in which they were found? Or how to achieve a 

proper balance between letting content or letting student error patterns drive the selection 

of grammar structures to be taught?‖ (Brinton & Holten, 2001). To answer these issues, 

the inductive and deductive approaches are further discussed in the following section.  
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2.10 Inductive and Deductive Approach to Language Teaching  

 Two approaches have been suggested for grammar teaching in ESL/EFL context. 

These are Inductive Approach and Deductive Approach (Mallia, 2014). The Inductive 

Approach, by essence, is a bottom-up approach in which grammar rules are discovered 

by the students themselves from day to day speech and text. The Deductive Approach 

stands as the opposite of Inductive Approach. It is a top-down approach by its essence 

(Mallia, 2014; Nagaratnam & Al-Mekhlafi, 2012). According to this approach, the rules 

are to be explained by the teacher. Though the Inductive Approach is advocated by the 

majority of the language experts, there still exists a debate over the effectiveness of 

Inductive and Deductive approaches in grammar teaching classes (Mallia, 2014; Badilla 

& Chacón, 2013; Nagaratnam & Al-Mekhlafi, 2012). It is necessary to have a look at the 

studies carried out on the effectiveness of inductive approach to teach grammar.  

2.10.1 Effectiveness of Inductive Approach  

 In this section, different studies carried out on the effectiveness of the inductive 

approach are discussed for further clarity. Zamani and Mohammadi (2014) found out in 

their study in Iran that mean of the groups taught through the inductive method appeared 

to be higher than that of the group taught through the deductive method, though the 

difference was not statistically significant. The study by Nagaratnam and Al-Mekhlafi 

(2012) indicates that student teachers have a positive attitude towards the inductive 

method of teaching grammar. But no significant difference is observed in the attitude of 

male and female pre-service teachers towards grammar teaching methodology.  

 Glaser (2013) discusses explicit/deductive and implicit/inductive approaches to 

language teaching. She argues that teachers are reluctant to use the inductive approach in 

their language teaching situation. While discussing the reasons for this reservation, she 

argues that teachers are reluctant about the inductive approach because;  
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i. Additional time needed for preparation,  

ii. As the inductive approach is more student-centered, teachers fear of losing control 

over the class and resultantly prolonged teaching process,  

iii. Teachers are sure about the success of the inductive approach in the teaching-

learning process.  

Badilla and Chacón (2013) discussed grammar teaching methodologies according 

to students‘ views. The students viewed that teachers ought to see teaching strategies to 

implement grammar teaching through implementing communicative activities in the 

class. It was emphasized that instead of considering traditional teaching and 

communicative activities as separate entities, they could be combined to make grammar 

teaching more attractive.  

 Cho (2012) conducted his study on early level Korean university students on the 

acquisition of English relative pronouns learning English as a Foreign Language. Groups 

were assigned either to inductive or deductive grammar teaching. Findings revealed that 

both approaches were equally effective. The deductive approach showed better results in 

short-term learning for low-level English learners. While findings indicated that the 

inductive approach might have delayed learning effects especially for the students with 

low English proficiency. Haight, Herron & Cole (2007) favoured a guided inductive 

approach. His study supports the use of guided inductive instruction to teach grammar in 

the beginning-level foreign language classroom. Henry, Evelyn, and Terence (2009) 

investigated the effectiveness of adopting an inductive approach to English Grammar 

teaching to Secondary students in Hong Kong. The subjects learnt to use Wh-question 

words. Then, they were given a test to examine the effectiveness of the Inductive 

Approach. A group interview was conducted to know the feelings of the students 

towards the Inductive Approach. The findings indicated that the brighter students 



37 
 

 
 

benefitted more from the inductive approach than the average and below-average 

students. Five out of six students in the interview preferred the inductive approach in 

learning English grammar. 

 Charernwiwatthanasri (2012) conducted a study on prospective teachers in 

Thailand. The experimental study revealed that the students trained through inductive 

grammar teaching showed significantly better results than the student teachers who were 

trained through the traditional deductive approach. The findings of the study also 

indicated that the student teachers showed a better attitude towards the inductive 

approach.  

 The majority of the aforementioned studies conducted in Asia, where English is 

spoken as a second language, clearly indicate that inductive methodology is preferred 

and has given significantly better results than the deductive approach to language 

teaching. Now the question arises, what grammatical theory should be followed while 

applying the inductive approach to teach grammar? Following section deals with the 

debate of contemporary theories of grammar.   

2.11 Functional / Systemic Grammar  

 A language is considered to be a ‗system of meanings‘ in Halliday‘s theory of 

Systemic Functional Linguistics (SFL) (Motta-Roth, 2009). It implies that when a 

language is used by its speakers, it constructs meaning (Haratyan, 2011; Bloor & Bloor, 

2004). Grammar then becomes a study that highlights the process of meanings built up 

through the choice of words and other grammatical resources. A functional grammar 

aims to infer syntactic structures from the functions which a language is expected to 

perform (Eggins, 2004). There are functional categories that all syntactic analyses seek 

to perform. Functional grammar links these functional categories to the semantic 

possibilities within the language such as subject and object (Finch, 2000). In Halliday‘s 
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systemic grammar, a series of choices are offered to the user which is syntactic as well as 

semantic (Bilal, 2012). The context consists of three overreaching functions fulfilled by a 

language. These are; 

i. The ideational function: language is used to conceptualize the world. 

ii. The interpersonal function: language is applied as a personal medium. 

iii. The textual function: language is used for text formation, both spoken and 

written (Haratyan, 2011).  

As ideational function is related to conceptualizing the world which ultimately 

results in communication when an individual interacts with society, it is further applied 

in the experiment of the present study. Therefore, its components of verb transitivity are 

further elaborated in the following section. 

2.11.1 Ideational Function  

 As stated above, the language is used to conceptualize the world experience 

around and within us. Transitivity analysis is the focus of analysis in this meta-function. 

Transitivity analysis is the choice between six processes and the participants and 

circumstances associated with these processes (Bavali & Sadighi, 2008). The patterns of 

experience are represented by the clause in its ideational function. These patterns of 

experience build a mental picture of reality (Alaei & Ahangari, 2016). The system 

working out the types of the process with participants in the process and circumstances 

associated with the process is called Transitivity. In English, Halliday in 1985 

categorized the processes into six types. These are material process, mental process, 

relational process, behavioural process, verbal process, and existential process. Details of 

these processes are given as follows (Yuli & Yushan, 2012; Bavali & Sadighi, 2008). 

a) Material Process, also called the process of doing, depicts happenings, doings or 

actions, activities, and events involving physical activities (Motta-Roth, 2009). A 
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clause with the material process has structural configurations as "Process+ 

Actor+ Goal (+Recipient)". There is always an actor represented by a nominal 

group or even a non-finite clause. Further options given determine whether the 

process is directed towards a Goal. If the process is directed, then there may be a 

goal, such as,  

The player kicked the ball.   

In the above clause, the player is the actor, kicked is the process and the ball is 

the goal or recipient.  

b) Mental Process is interpreted as a process involving sensing, perception, 

cognition, intention, and emotion; representation of a process of consciousness of 

a participant gifted with the consciousness (Yuli & Yushan, 2012; Halliday & 

Matthiessen, 2004). The process is configured as "Process + Censor + 

Phenomenon". In the mental process, there is always a sensor endowed with 

consciousness. This sensor is realized by a nominal group, such as, 

―Amina saw her friend crossing the road‖. 

In the above clause, Amina is the sensor, "saw" is the process and her friend 

crossing the road is a non-finite clause depicting the phenomenon.  

c) The relational Process serves to identify and characterize. The mental process is 

related to our experience of the material world and the mental process is 

concerned with the experience of our consciousness, these are related to the outer 

of the world (ARÚS & LAVID, 2001). The relational process is concerned with 

the inner experience of the world, such as "Adeel is clever‖., "Sara is a doctor". 

Relational processes are expressed in two modes: "attributive" and "identifying". 

Attributive mode expresses an attribute to some entity or carrier, e.g., in the first 

sentence, Adeel has an attribute (clever). In the second sentence, Sara has an 
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identity (doctor). In both, the sentences, “is” represents an attributive and 

identifying relational process. 

d) Behavioural Processes are the processes of psychological behaviour e.g., 

smiling, coughing, laughing, breathing, etc (Yuli & Yushan, 2012). They often 

have only one participant – the Behavor; such as, "Ali smiles gently". 

Behavioural process stands in between material and mental processes. Behavor is 

a conscious being, like sensor in the mental process but the process functions 

more like the one who is doing.  

e) Verbal Processes represent 'saying' of any kind. Any kind of symbolic exchange 

of meaning is represented by the verbal process (Yujie & Fengjie, 2018). Such as, 

―my watch tells the exact time‖, ―she told me a story‖, ―the teacher warned us to 

keep quiet‖. For example, in ―She told me a story‖, ―she‖ is the Sayer, the verb 

"told" represents a Verbal Process, "me" is the Receiver of the message, and "a 

story" is the Verbiage. 

f) The Existential Process is the representation of the existence or happening of 

something (Stojičić & Momčilović, 2016). The clauses with existential process 

start with the word "there" but it has no identified meaning in the process. The 

verbs typically used in the existential process are, exist, arise, and other verbs 

expressing existence. The nominal group following the verb process is called 

'Existent'. For example, in "There was no option", is the "Existent" and was the 

―Existential Process‖ (Yujie & Fengjie, 2018; Bavali & Sadighi, 2008).          

Halliday categorizes language in its three compositional structures known as 

constituencies. These constituencies are phonological, graphological, and 

lexicogrammatical (Halliday & Matthiessen, 2004). The phonological constituency is 

related to the oral side of the language. It is concerned with the rise and fall of the pitch, 
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syllable stresses, intonation patterns, etc. Graphological constituency deals with the 

graphic representation of the components of sentences. The lexicogrammatical 

constituency is concerned with the working of clauses in grammar. The written sentence 

is termed as clause complex with clauses as sub-sentences (Halliday & Matthiessen, 

2004; Rukmini, 2010).  According to Halliday & Matthiessen (2004), in lexicogrammar, 

the central processing unit is a clause. In a clause, the meanings of different kinds are 

mapped into an integrated grammatical structure.  

As native speakers and advanced learners of a language have already acquired a 

subconscious knowledge of grammar, the question is how these rules to be brought to the 

conscious knowledge of the non-native learners? This is a question related to teaching 

methodology and leads towards the introduction of the Inductive Approach in the 

teaching of English Grammar (Puchta, Gerngross, & Thornbury, 2006). This approach is 

based on the property of language, its speaker, and acquisition of language (Putthasupa 

& Karavi, 2010). The learners formulate grammatical rules by themselves and then test, 

check and revise these rules rather than passively receiving from their teachers without 

understanding (Ke, 2008).  

2.11.2 Systemic Functional Grammar and Language Teaching 

 The communicative language teaching was originated in the decade of 1970. The 

context has taken the central place of interest among the linguists concerned with the 

teaching of foreign language (Richards and Rodgers, 2001). Communication context is 

the base for many complex choices which opens up a large range of choices with the 

completion of a word or a phrase or a clause (Jennings, 2009).  

As Stephen Jennings (2009) says, Systemic Functional Grammar (SFG) was a 

theory-based approach that emphasized the communication of meaning through effective 

use of grammar. He further argues that SFG can be used in classroom activities for 
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communication provided that the tasks are arranged appropriately according to the 

principles of SFG. He further gives a systematic explanation of the complex set of 

proposed variables to be useful in EFL lessons in the Japanese tertiary settings. These 

variables are; i. Themes- to aware the students of EFL about the way the native speakers 

answer questions which are part of the sort of daily expressions.  

ii. SFG principles- the goal is to raise the awareness of learners to communicate meaning 

using grammar rather than learning specific points of grammar.  

iii. Text-based communicative activities to train the students in communicating meaning. 

iv. Use of interactive activities by the learners. Here, the major issue is the lack of 

knowledge of students about how and what to say about a topic; how to pick the 

appropriate phrases and clauses for the purpose.  

v. Content-based communicative curriculum that makes the students focus on learner-

focused classroom activities. The goal is to expose the students to authentic content of 

responses to questions that a learner may face in his daily life (Jennings, 2009).  

It is not feasible to analyze the language used to convey the meaning strictly on 

SFG patterns as this would be inappropriate for the learners but main ideas laid down by 

SFG may be applied which suit the needs of the particular learning context (Jennings, 

2009). After having a look at Systemic Functional Grammar (SFG), a comparison 

between SFG and Chomsky‘s TGG is stated in the coming session.     

2.12 Chomsky’s Transformational Generative Grammar and 

Halliday’s Systemic Functional Grammar 

 After discussing the fundamentals of Noam Chomsky's theory of 

Transformational Generative Grammar (TGG); his criticism on the mechanical process 

of language acquisition put forward by B. F. Skinner in his theory of Operant 

Conditioning, it is needful to discuss Transformational Generative Grammar (TGG) with 
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its other counterpart; Michael Halliday‘s Systemic Functional Grammar (SFG). Both 

TGG and SFG are widely taken as theories of grammar standing against each other 

(Mwinlaaru & Xuan, 2016). But recent years have witnessed the developments in 

language studies that lead towards the various points of similarity between the two 

theories of modern grammar (Ezekulie & Julde-Adura, 2017, Xiao, 2017). Rather, 

modern theorists argue that both TGG and SFG contribute in the same direction towards 

the development of language.  Many of the scholars now focus on the side of the two 

theories which is non-contradictory and see how these two approaches supplement each 

other to portray a picture of English that is more comprehensive (Xiao, 2017). For 

analyzing the points of similarities and differences, it is needed to see each approach 

separately before indulging in further details. 

2.12.1 Transformational Generative Grammar (TGG) 

 According to Noam Chomsky, language is an innate system of rules which a 

native speaker possesses as linguistic competence (Barman, 2012; Smith, 2006). When a 

child is born, he possesses knowledge of linguistic universals, these linguistic universals 

distinguish him from the offspring of other creatures. Chomsky's theory originates from 

three main questions:  

i. What constitutes knowledge of a language?  

ii. How such language is acquired?  

iii. How such language is put to use?  

 Chomsky focuses himself on sentence. Therefore, his theory is based on two 

major components; phrase structure rules and transformational rules (Lin, 2017; Xiao, 

2017).  

 Phrase structure rules are concerned with the generalizations about the 

possibilities in which categories like noun, adjective, verb, etc. can be combined to make 
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phrase and sentence in a language (Kim & Sells, 2008). As Mubaideen (2015) says, 

according to transformational rules, Chomsky believes that a sentence has two structures, 

these are; a surface structure and a deep structure. A surface structure is an ordinary 

sentence that people utter and a deep structure is a syntactic representation of a sentence 

that is abstract and generates the surface structure of a sentence. Meanings and categories 

are specified by the deep structure. It can be called a skeleton of a sentence with all the 

necessary information to do three things: to construct a well-formed sentence, to give it a 

phonological representation, and to give it a semantic representation (Nordquist, 2018).  

 Language is, in Chomskyan tradition, an account of the grammatical competence 

of the native speakers of the language. Grammatical competence is believed to be the 

tacit knowledge of a native speaker of a language (Hulstijn, 2011).  

2.12.2 Systemic Functional Grammar (SFG)   

 Contrary to Chomsky‘s transformational generative grammar (TGG), Halliday‘s 

Systemic Functional Grammar (SFG) gives great significance to the sociological aspect 

of language (LaPolla, 2013). Halliday takes language as a form of ―doing‖ rather than 

―knowing‖ (Almurashi, 2016). SFG focuses on two questions;  

i. What are the particular functions of a language?  

ii. How a linguistic system reflects these functions?  

Three functions of language were recognized by Halliday in the communication of 

human society. These functions are;  

i. ideational function 

ii. interpersonal function  

iii. textual function  

Language functions as a means ideational function to convey and interpret the 

experience of the world. The ideational function is further divided into experiential and 
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logical sub-functions. In interpersonal function, language functions as an expression of 

the attitude of the speaker and influence of the attitude upon the attitude and behaviour of 

the listener. The textual function is concerned with the language as a means of text 

construction, in other words, instantiation of a written or spoken language (Haratyan, 

2011; Finch, 2000).  

2.12.3 How TGG and SFG Support Each Other        

 Chomsky takes language as a psychological phenomenon when he calls language 

a set of rules present in the human brain as every human child is born with a language 

acquisition device gifted by Nature (Molai, 2016; Crain & Pietroski, 2001). Therefore, 

for Chomsky, the mode preferable for the interpretation of language is psychological in 

which the appropriate way of explaining a language is through the processes of the 

human brain (Bavali & Sadighi, 2008).  

Some linguists attempt to relate language to one particular aspect, namely the 

social structure (Bavali & Sadighi, 2008). Halliday focuses on the social aspect of a 

language when he defines language as a means to perform different social functions. In 

this sense, we can claim that both TGG and SFG see language from two different angles; 

one from the psychological perspective inside the language and the other from a 

sociological perspective outside the language (Xiao, 2017). But the focus of both 

approaches is the same; that is, language. One cannot deny the fact that a language is 

connected to both perspectives; psychological and social (Slobin, 2003). A wholesome 

understanding can effectively be gained through taking both psychological and social 

perspectives together. Without a language acquisition device, one cannot perform any 

social function. Similarly, if we leave social and functional aspects of a language aside, 

any reason for the existence of a language becomes insignificant. For a wholesome 
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understanding of a language, its social features must be understood thoroughly (Xiao, 

2017). 

2.12.4 Application of TGG and SFG in Second Language Acquisition and Teaching 

 Although Chomsky claims that his theory deals with native speakers of a 

language, many second language teachers and researchers have adopted many features of 

his theory in second language acquisition. TGG presents grammar as a set of finite rules 

having the capability of generating an infinite number of sentences (Mubaideen, 2015). 

If a teacher gets command over this limited set of rules, he/she can guide students in 

making infinitive sentences thus making the procedure of second language acquisition 

easy and smooth (Nordquist, 2018). 

 Since its beginning, Halliday‘s SFG is a model useful in a pedagogically applied 

sense. The ultimate aim of knowing a language is to communicate. In this sense, 

language teaching aims at producing language users rather than flawless grammarians 

(Andrews, 2007). Therefore, SFG is much useful in communicative approaches to 

teaching a second language where function occupies the central place (Jennings, 2009). 

SFG directly leads towards the development of functional or notional syllabuses (Chen, 

2008). After the comprehensive discussion on the theoretical foundations of grammar 

and grammar teaching, the situation in teacher education related to grammar needs to be 

reviewed in light of some relevant studies carried out in recent times.              

2.13 Grammar Teaching and Teacher Education   

 So far, language learning and teaching concerning grammar have been discussed 

in the light of various theories, studies, and in the perspective of the historical 

development of grammar teaching. But the question arises of how to train the personnel 

who are likely to be teaching grammar to the school students in second language courses. 

The choice of methodology to teach English in the countries where English is learned 
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and used as a foreign language is very critical for the teachers as well as the experts of 

language and curriculum design. The professionalism of a much higher level in English 

Language Teaching (ELT) is observed as it existed in previous eras (Burns & Richards, 

2009). The field of Teaching English to Speakers of Other Languages (TESOL) is 

comparatively new and dates from the 1960s. The origin of the approaches specific to 

TESOL which provided guideline to the prospective teachers to apply the acquired skills 

in the practical teaching situations also dates back to this time (Burns & Richards, 2009). 

The relationship between knowledge and practical skills in the field of knowledge has 

been debatable ever since (Johnson, 2009). But the issue was somewhat resolved by 

differentiating teacher training from teacher development as the former was considered 

to be the entry-level requirement for the teacher and later as longitudinal development of 

the individual teacher. The teacher training certificates in the UK were offered by the 

teacher training colleges whereas teacher development degrees, such as a master's degree 

in Applied Linguistics, were offered by the universities. Hence, teacher training 

programs were usually undervalued (Burns & Richards, 2009). But now, this contrast has 

been minimized by the modification of the nature of teacher training, which is now taken 

as the form of socialization into the realm of practices of the community of practice and 

professional thinking (Tsui, 2009).  

The significance of ELT is threefold; it is adopted as a career in the field of 

Educational specialization; as a specialized knowledge obtained through academics and 

application of academic study; as a work field where membership is dependent on the 

standards and entry requirements (Barduhn & Johnson, 2009; Hernández-Gant & Blank, 

2009; Katz & Snow, 2009). The professionalism in English teaching is now considered 

as a source of providing training and qualifications to language teachers along with 

endeavors to develop standards for English Language Teaching. Professional research 

journals are published to enlighten the teaching community with recent researches 

(Leung, 2009). In this way, their professional skills are likely to be improved. It is 
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somewhere requirement for non-native English Language teachers for demonstration of 

proficiency in English as a requirement of certification (Kamhi-Stein, 2009). 

The question arises what is the status of current teaching practices of the teachers 

teaching grammar at the secondary and elementary level. In a multi-case study conducted 

in Portugal on the teachers teaching grammar to 5
th

 and 6
th

-grade students, Ferreira 

(2014) concludes that current practices of grammar teaching are connected to the 

traditional perspective approaches which are outdated and mostly disconnected from 

linguistic theory. These techniques are also least effective at improving communicative 

skills.  

In a qualitative study, Samad & Nurusus (2015) opine that teachers' pedagogical 

systems are of great significance in the study of grammar instructions. So research on 

teacher pedagogical systems can be helpful in the understanding of second language 

grammar instructions. Personal pedagogical systems include theories, knowledge, stores 

of beliefs, assumptions, and attitudes. These pedagogical systems have a role that is 

significant in the shaping of teachers' instructional decisions (Uysal & Bardakci, 2014).       

Smagorinsky, Wilson, & Moore (2011) conducted a longitudinal study in the 

south-eastern United States. An English teacher‘s conceptual development over a period 

of two years was studied on the socio-cultural theoretical framework of Vygotsky. The 

focus was on the construction of activity settings and the way these settings help in the 

shaping of concept development. It was observed that the teacher under research quickly 

began to be seen as similar to the teachers she used to criticise during her training period.      

Badilla & Chacón (2013) discuss grammar teaching methodologies according to 

students‘ views. Teachers must see teaching strategies to implement grammar teaching 

through implementing communicative activities in the class. It is emphasized that instead 

of considering traditional teaching and communicative activities as separate entities, they 

can be combined to make grammar teaching more attractive. 
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In a survey research conducted on the teachers of Punjab, Pakistan, it was found 

out that the widely used method of grammar teaching was deductive. It was also found 

out that teachers did not discuss problems related to grammar teaching widely with their 

colleagues (Kalsoom & Akhtar, 2013).  

Another study was based on the following research questions:  

i. For EFL learners, from deductive or guided inductive, which instructional 

approach will be more effective on short-term learning of grammatical 

structures?  

ii. On long-term learning of grammatical structures for EFL learners, which 

instructional approach; deductive or guided inductive, will be more effective?  

Forty students were experimented in treatment and control groups. The 

experiment constituted long-term learning of 6 weeks. The result indicated that deductive 

learning was more effective in short learning of grammar structure whereas the deductive 

approach and guided inductive approach were similar for EFL learners on long term 

learning grammar (Chalipa, 2013).  

In an experimental study conducted in China, two experiments on two different 

levels of students were conducted employing three different methods;  

i) multimedia assisted inductive approach,  

ii) multimedia assisted deductive approach,  

iii) both inductive and deductive approach having multimedia assistance.  

Results revealed that evaluation tests, which were administered to collect data, 

the score of the grammatical points taught by applying method iii was much higher than 

those taught with the other two methods (Xin, 2012). 

According to Prince and Felder (2013), the traditional method of instruction is 

deductive which begins with theory and proceeds to practice. Its alternative in modern 

teaching is inductive teaching. It includes, "inquiry learning, problem-based learning, 

project-based learning, case-based teaching, discovery learning, and just-in-time 
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teaching". The study defines each method by highlighting differences and commonalities 

also has a review of the researches on the effectiveness of each method. Overall, the 

inductive method is found to be better than or, in some cases, at least equal to the 

traditional deductive method for a broad range of learning outcomes. For assessing 

teachers' competence based on their performance, it is necessary to observe the teachers 

in their classrooms. Therefore a brief discussion based on the related literature is 

mentioned below. 

2.14 Classroom Observation in Language Teaching Competence 

2.14.1 Competence  

 Pukelis (2009) calls competence as skill which has formally been confirmed by 

some document and is utilized to perform some function of an occupation that is valid, 

concrete and reliable. Competence is a component of an already described professional 

standard (Moon, 2002). Competence is ability of a person to cope with the problems 

faced in a profession.  

2.14.2 Classroom Observation and Language Teaching Competence 

 Observation through an observation scheme is an effective method for 

documenting classroom observation in the communicative classroom as well as in a 

second language teaching and learning. Milanowski, Prince, & Koppich (2007) 

suggested the following points of strength in classroom observation. 

i) It is appropriate in institutions where performance is not measured through outcome. 

ii) Through observation, those aspects which cannot be measured through outcomes can 

be focused on. 

iii) The performance of a teacher can be focused on through observation. Performance is 

directly linked with employee's behaviour. The connection between performance and 

pay can be understood by the teacher observed. 
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iv) It provides credit to employees when situations are beyond their control, such as 

performance is associated with the outcomes. 

v) It is a significant source of formative feedback to employees hence paves the way for 

their improvement.  

Observation is instrumental in observing the classroom activities and how far 

objectives of the lesson are fulfilled (Dodiya, Kapadiya, & Malvaniya, 2014). Zaare 

(2013) carried out a study on classroom observation and its effect on the improvement of 

trainee teachers. The findings indicated the positive results of observation on the 

prospective teachers (Zaare, 2013). Blease (2006) studied the effect of classroom 

observer on teacher and the pupils. He suggests that the effect of the observer has been 

neglected in the researches on Education. After observation in one class of twenty four, it 

was suggested that the presence of an observer does affect the classroom procedure 

depending on the personality of the observer. If the observer is a senior and experienced 

fellow, the effect will be maximum whereas if the observer is a junior and peer of the 

researcher, the effect will be minimum (Blease, 2006). 

2.15 Review of Previous Resrearches 

Yoon and Lee (2020) carried out an experimental study in Korea to investigate 

the effects of two approaches for teaching grammar in the development of grammar 

knowledge of EFL learners. The study was carried out on 88 students divided into two 

groups. Low level students showed better performance in deductive approach whereas no 

significant difference in performance was shown by the high achiever students in both 

the approaches. The difference in verbs was evealed to be the most significant in pre and 

post-tests.  

Obeidat and Alomari (2020) saw the impact of inductive and deductive approach 

on the undergraduate EFL learners in an experimental study carried out in Jordan. The 

study attempted to see the effect of inductive and deductive approach on some 
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grammatical issues from a prescribed book of grammar. inductive approach was applied 

in the experimental group. The results of the study indicate the significant difference in 

the favour of inductive approach.   

In a quasi experimental study, Faisal and Misdi (2016) investigated the effect of 

inductive approach on classroom instruction in grammar class. The findings indicated 

that the inductive approach was instrumental for making the classroom atmosphere 

interesting and increasing the enthusiam of the students for their active participation in 

the class activity. 

To summarize the literature review, it can therefore be concluded that the 

inductive approach is an effective way of teaching grammar to learners at almost all 

levels. In today's world of globalization, languages are learnt to be used in day to day 

communication. Therefore it is a need of the hour to teach grammar in such a way that it 

might be helpful for the students to communicate in the target language. Halliday's 

theory of Systemic Functional Grammar (SFG) focuses on the role of grammar in social 

communication. Though it is primarily a theory, a part of it; ideational functions, 

nominal groups, adjectives, and adverbials were applied in the material developed to 

teach grammar to the prospective teachers so that they might be trained to teach grammar 

inductively to their students focussing on the communication of meaning. Detail of the 

process and analysis of data is stated in the coming chapters.    
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Chapter 3 

 

Methodology of the Study 
 

In today's global community, the need for learning the English language is mostly 

related to its communicative usage in day to day scenarios. Hence language teaching 

methodology is shifted towards the communicative paradigm during the last decade or so 

(Richards & Rodgers, 2001). It has been accepted that understanding grammar is an 

integral part of the language being learnt as a second or foreign language. For teaching 

students a language for communication, grammar must be taught to make it a tool to 

convey meaning to others. To fulfill this purpose, the inductive approach is the 

appropriate teaching approach to teach grammar. The inductive approach leads students 

towards the development of their own examples of the concept under study. Therefore it 

demands active participation on part of the students. To verify this notion, the purpose of 

this study was to determine the effectiveness of the inductive approach on the grammar 

teaching competence of the prospective teachers studying in the public sector universities 

of Punjab.  

3.1 Research Design 

 Unless a method is practically applied in a real-life situation, its effectiveness 

cannot be determined. The effect of independent variable, ‗inductive approach for 

teaching grammar‘, on the dependent variable i.e., grammar teaching competence of 

prospective teachers was to be checked. That is why, this study was experimental in 

nature. The experimental research helps in establishing cause and effect relationship 

between independent and dependent variables. In the universities, the semester system is 

followed. Due to the complexity of the timetable, semester rules, and other 

administrative issues, it was not possible to take equivalent groups. That is why; quasi-
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experimental randomized pretest-posttest control group design was adopted with one 

independent and one dependent variable as recommended by Creswell (2012), Ary, 

Jacobs, & Sorensen (2010), and Best & Kahn (2006).  

3.1.1 Population 

 Students enrolled in the Department of Education are likely to become school 

teachers. That is why they are also called prospective teachers or student teachers. Due to 

the law and order situation, visiting provinces other than Punjab was not possible. Hence, 

all public sector universities situated in Punjab were included in the population of the 

study. Since B.Ed one-year program has been closed by HEC all over Pakistan and MA 

Education program is going to be closed in 2020 (HEC Deliberates Teacher Education 

Roadmap, 2016). Moreover, B. Ed Honors was launched in 2013 and is comparatively a 

newer program. B. Ed Honors is not offered in the majority of the public sector 

universities in Punjab whereas BS Education is available in the majority of the public 

sector universities where Departments of Education are established. That is why; all the 

prospective teachers studying in the BS program in the public sector universities of 

Punjab were taken as the population of the study. 

3.1.2 Sampling  

University of Sargodha is located in a region that is considered to be the center of 

Punjab province. Due to the affordable boarding facilities and fee package, students from 

most parts of Punjab with similar backgrounds (e.g., socio-economic status, parental 

education etc.)  come to get admission. Therefore, University of Sargodha can be taken 

as a representative of public sector universities of Punjab. Moreover, the researcher 

himself works here as a lecturer. So, it was convenient to conduct the treatment in the 

Department of Education, University of Sargodha.      
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In the Department of Education, University of Sargodha, students enrolled in two 

sections of BS Education semester V were randomly taken as intact groups for the 

experiment. A semester before teaching practice, prospective teachers are given the 

option to select a subject from English language, Social Studies, and General Science as 

a teaching subject at the secondary level. The prospective teachers, who opted for 

English language, were 45 in total in which, 30 students were from the morning and 15 

students were from the evening class. Both the sections were separate and it was not 

possible to merge them or equate them according to number due to time table and 

unavailability of classrooms in the department. Therefore quasi-experimental design was 

adopted and class sections were taken as intact groups for the study. From these two 

intact groups, one group was randomly selected as the control group and the other group 

was selected as the treatment group. Out of these two, the group randomly selected as the 

treatment group was labeled as Group 'A' and the other group selected as the control 

group, labeled as group 'B', after flipping the coin. Group A, taken as the treatment 

group, consisted of 30 students who received treatment during the quasi-experiment. Out 

of 30, six students were male and twenty-four were female students. Group B, taken as 

the control group, consisted of 15 students. Out of 15, six were male students and nine 

were female students.   

3.2 Research Instruments of the Study  

Following three research instruments were used to address objectives of the 

study; Test of Grammatical Competence for the Students of BS Education for 

grammatical knowledge (quantitative measure), Observation Schedule for Evaluation of 

Prospective Teachers for grammar teaching competence (qualitative measure), and Test 

of Grammatical Knowledge for Secondary School Students for effectiveness of teaching 

of the prospective teachers (quantitative measure). For need analysis, a test of English 
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essay was administered by the researcher in three secondary schools of Sargodha. The 

students were asked to write the essay on the topic of their own choice. Error analysis of 

students‘ essays was carried out which provided the weaknesses of the students in the 

areas of verbs, nouns, adjectives, and adverbs which were addressed in the instrument 

development. Detail about the development, validation, and pilot testing of each research 

instrument is stated separately as under. 

3.2.1 Test of Grammatical Competence for the Students of BS Education 

 A test of grammatical competence was developed for BS Education students 

(Annexure D) to be applied as pretest and posttest in this study because the available 

tests in the literature did not fulfill the research purpose in the real sense as the study 

intended to see the effectiveness of the inductive approach in developing grammar 

teaching competence. Items were constructed by the researcher himself after taking help 

from various sources after an extensive review of related literature (Swan & Baker, 

2012; Swan & Walter, 2011; Swan, 1995). The books were consulted as these books are 

recommended and suggested in the curriculum of English in BS at University of 

Sargodha. 

i) Grammar Scan, Diagnostic Tests for Practical English Usage (2012) 

Third Edition 

Michael Swan & David Baker 

Oxford University Press 

ii) Oxford English Grammar Course – Intermediate (2011) 

Michael Swan & Catherine Walter 

Oxford University Press 

iii) Basic English Usage (1995) 

Michael Swan 
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Oxford University Press 

Test of Grammatical Competence for the Students of BS Education was 

developed to assess four levels of the domain. These are; 

i. Comprehension of parts of speech which is also considered as basic level  

ii. Comprehension of phrase structure which is also considered as intermediate 

level  

iii.  Comprehension of clause structure which is also named as advance level iv.   

Composition abilities; also considered as expert level.  

The total number of items was 28. The last item (28
th

) was of Composition which 

carried 10 marks. The remaining 27 items were objective in nature. Out of 27 items, 23 

items contained sub-items and 04 items had one item each. Each sub-item contained one 

mark each. The total number of objective-type items was 90. Grammatical knowledge of 

prospective teachers was assessed on four levels of Cognitive Domain i.e., 

Comprehension, Application, Analysis, and Synthesis as the course objectives of BS 

Education address these four levels of Cognitive Domain. The two-way table of 

specification was formulated to ensure the content validity of the instrument. The 

distribution of items in the test is given in the table below.  
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Table 3.1 

Two Way Table of Specification for Test of Grammatical Competence for the Students of 

BS Education 

Indicators Levels Comp Application Analysis Synthesis Total 

 

Verb 

Basic - 02 - - 02 

Intermediate - 01 03 - 04 

Advance 01 01 01 - 03 

 

Noun 

Basic 01 01  - 02 

Intermediate 01 - 01 - 02 

Advance 01 - 01 - 02 

 

Adjective 

Basic 01 - 01 - 02 

Intermediate 02 - - - 02 

Advance - 02 - - 02 

 

Adverb 

Basic 01 - 01 - 02 

Intermediate 01 01 - - 02 

Advance 02 - - - 02 

Composition  - - - 01 01 

Total  11 08 08 01 28 

  

In Table 3.1, two-way specifications for the Test of Grammatical Competence for 

the students of BS Education are stated according to the four-level of Cognitive Domain 

in Bloom's Taxonomy i.e., Comprehension, Application, Analysis, and Synthesis. Item-

wise distribution of all the four indicators; Verb, Noun, Adjective, and Adverb are stated 

on three levels, i.e., basic, intermediate, and advance as recommended by Swan & Baker 

(2012).    
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3.2.1.1 Validation of Test of Grammatical Competence for the Students of BS 

Education 

 Test of Grammatical Competence for the Students of BS Education was validated 

through expert opinion and pilot testing. Details are stated as under; 

a) Expert Opinion 

Face and content validity of Test of Grammatical Competence was ensured 

through the opinion of 5 experts from the field of Education and English Language 

(Annexure A). The experts suggested improvements concerning the format, suitability of 

the items according to three levels of difficulty (basic, intermediate, and advance level). 

The experts also suggested changes in distractors of the items. Some modifications in the 

format were made according to the suggestions of the experts. Then the instrument was 

administered to BS students for pilot testing.    

b) Pilot Testing  

Test of Grammatical Competence was first pilot tested on 50 students of BS 

Semester VII. These students were not included in the actual sample. Item Difficulty and 

Item Discrimination were calculated. Item difficulty index has an acceptable range from 

p=0.3 to p=0.7 and Item discrimination index ranges from D=-1.00 to D=+1.00 but the 

good item has a discrimination index of 0.30 or above as recommended by Gajjar, 

Sharma, Kumar, & Rana (2014) and Boopathiraj & Chellamani (2013). Some items were 

modified after calculating item difficulty and discrimination of the test items.  Twenty-

two (22) sub-items were removed and 44 sub-items were modified. After the 

improvement, the Test of Grammatical Competence was pilot tested again on 50 students 

of BS Education Semester III. The reliability of the instrument was calculated by 

applying Cronbach Alpha. Cronbach Alpha Coefficient was .782 and it falls within the 

range recommended by Tavakol & Dennick (2011) and Namdeo & Rout (2016). Item-
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wise difficulty and discrimination level of Test of Grammatical Competence for the 

Students of BS Education is given in the table below.  

Table 3.2  

Item wise Difficulty Index and Item Discrimination in Test of Grammatical Competence 

for the Students of BS Education  

Items  Sub-items Difficulty Discrimination Remarks 

Item 1 

A 0.73 0.38 Acceptable 

B 0.76 0.30 Acceptable  

C 0.73 0.23 Acceptable 

D 0.68 0.42 Acceptable 

Item 2 

A 0.69 0.46 Acceptable 

B 0.54 0.62 Acceptable 

C 0.5 0.69 Acceptable 

D 0.73 0.38 Acceptable 

Item 3 

A 0.85 0.31 Acceptable 

B 0.81 0.38 Acceptable 

C 0.85 0.31 Acceptable 

Item 4 

A 0.65 0.54 Acceptable 

B 0.54 0.31 Acceptable 

C 0.71 0.33 Acceptable 

D 0.75 0.45 Acceptable 

Item 5 

A 0.69 0.62 Acceptable 

B 0.77 0.31 Acceptable 

C 0.46 0.77 Acceptable 

D 0.62 0.62 Acceptable 

Item 6 

A 0.62 .25 Acceptable 

B 0.54 0.31 Acceptable 

C 0.71 0.33 Acceptable 

D 0.58 .34 Acceptable 

Item 7 
A 0.65 0.25 Acceptable 

B 0.69 0.62 Acceptable 
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Items 

 Sub-

items Difficulty Discrimination 

Remarks 

Item 8 

A 0.65 0.38 Acceptable 

B 0.35 0.38 Acceptable 

C .45 0.31 Acceptable 

D 0.62 0.46 Acceptable 

Item 9   0.45 0.28 Acceptable 

Item 10   0.41 0.25 Acceptable 

Item 11   0.45 0.25 Acceptable 

Item 12 

A 0.62 0.31 Acceptable 

B 0.33 0.30 Acceptable 

C 0.73 0.33 Acceptable 

D 0.71 0.28 Acceptable 

Item 13 

A 0.62 0.77 Acceptable 

B 0.58 0.85 Acceptable 

C 0.5 0.54 Acceptable 

D 0.58 0.85 Acceptable 

Item 14 

A 0.48 0.35 Acceptable 

B 0.48 0.25 Acceptable 

C 0.5 0.23 Acceptable 

D 0.77 0.31 Acceptable 

Item 15 

A 0.77 0.46 Acceptable 

B 0.54 0.77 Acceptable 

C 0.58 0.54 Acceptable 

D 0.44 0.28 Acceptable 

Item 16 

A 0.54 0.31 Acceptable 

B 0.35 0.28 Acceptable 

C 0.65 0.28 Acceptable 

D 0.5 0.38 Acceptable 

Item 17 

A 0.88 0.23 Acceptable 

B 0.45 0.25 Acceptable 

C 0.38 0.35 Acceptable 

D 0.69 0.35 Acceptable 

Item 18 

A 0.65 0.38 Acceptable 

B 0.58 0.38 Acceptable 

C 0.42 0.38 Acceptable 

D 0.43 0.46 Acceptable 

Item 19   0.5 0.23 Acceptable 

Item 20 

A 0.62 0.46 Acceptable 

B 0.82 0.45 Acceptable 

C 0.66 0.38 Acceptable 

D 0.5 0.38 Acceptable 

E 0.81 0.38 Acceptable 

F 0.75 0.31 Acceptable 

Item 21   0.43 0.46 Acceptable 
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Items 

 Sub-

items Difficulty Discrimination 

Remarks 

Item 22 

A 0.69 0.31 Acceptable 

B 0.48 0.35 Acceptable 

C 0.45 0.25 Acceptable 

D 0.43 0.35 Acceptable 

Item 23 

A 0.63 0.28 Acceptable 

B 0.47 0.28 Acceptable 

C 0.68 0.30 Acceptable 

D 0.69 0.38 Acceptable 

Item 24 

A 0.54 0.35 Acceptable 

B 0.46 0.35 Acceptable 

C 0.46 0.25 Acceptable 

D 0.62 0.35 Acceptable 

Item 25 

A 0.65 0.38 Acceptable 

B 0.54 0.62 Acceptable 

C 0.73 0.38 Acceptable 

D 0.5 0.38 Acceptable 

Item 26 
A 0.73 0.38 Acceptable 

B 0.58 0.38 Acceptable 

Item 27 

A 0.62 0.31 Acceptable 

B 0.62 0.35 Acceptable 

C 0.47 0.28 Acceptable 

D 0.62 0.31 Acceptable 

        

3.2.2 Observation Schedule for Evaluation of Prospective Teachers 

 The purpose of the study was to assess the grammatical knowledge of the 

prospective teachers and the development of their grammar teaching competence. To 

observe the teaching competence of prospective teachers during their teaching practice 

after the experiment, an observation schedule was developed. Prospective teachers from 

treatment group were included. The observation schedule included general teaching 

attributes along with the focus on grammar teaching and communication in the target 

language. The observation schedule was quantified through a five-point rating scale 

starting from 1 being "Poor" to 5 being "Excellent" (Annexure F). The factors included 

in the observation schedule are stated as under; 

1- Beginning of the Lesson 

2- Selection of Activities and Teaching Techniques 
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3- Student-Teacher Interaction 

4- Grammatical Rules and Examples 

5- Students‘ Response 

6- Communication 

3.2.2.1 Validation of Observation Schedule for Evaluation of Prospective Teachers 

Opinion was taken from 5 experts of the fields of Education and English 

language for content and face validity of the schedule (Annexure B). The experts 

suggested format changes, components of factors, and suitability of the components 

according to the level of secondary school students on whom the observation schedule 

was going to be applied. To ensure the objectivity of the results, three peers of the 

researcher, who were PhD scholars and working as teachers in different secondary 

schools and universities, were requested to observe the lesson presentations of student 

teachers. Observation of prospective teachers (BS Education students) was conducted in 

the secondary schools of Sargodha where the prospective teachers were sent for teaching 

practice. 

3.2.3 Test of Grammatical Knowledge for Secondary School Students    

To check the effectiveness of the Inductive Approach in teaching grammar of the 

prospective teachers after the experiment, a Test of Grammatical Knowledge for 

Secondary School Students (TGKSSS) was developed (Annexure G). The test was to be 

applied to the secondary school students where prospective teachers were sent for 

teaching practice. The test comprised 20 items. The majority of the items contained sub-

items as well. Hence the total number of items, including sub-items, was 50. These were 

objective type items of various formats which intended to asses four factors; i) verb, ii) 

noun, iii) adjective, and iv) adverb.  
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In developing the Items for the test, guidelines of Federal Board of Intermediate 

and Secondary Education and Boards of Intermediate and Secondary Education in 

Punjab, Pakistan were followed. To make items more communicative in nature, help 

from various grammatical sources was taken. The sources were Swan & Baker (2012), 

Swan & Walter (2011), Swan (1995), and English Grammar and Composition prescribed 

by Punjab Textbook Board, Lahore (Pakistan). The items were distributed as under; 

Table 3.3 

Two Way Table of Specification for Test of Grammatical Knowledge for Secondary 

School Students 

Indicators Comprehension Application Total 

 

Verb 

 

09 

 

05 

 

14 

 

Noun 

 

11 

 

01 

 

12 

 

Adjective 

 

09 

 

04 

 

13 

 

Adverb 

 

09 

 

02 

 

11 

Total 38 12 50 

 

Table 3.3 shows the two-way table of specifications for "Test of Grammatical 

Knowledge for Secondary School Students‖ according to comprehension and application 

levels of the cognitive domain. The two-way table of specification was formulated to 

ensure the content validity of the instrument. Only comprehension and application levels 

were selected because the curriculum of English for secondary school level in the public 

sector schools in Punjab does not allow much space to test the students in analysis and 

above levels.     
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3.2.3.1 Validation of Test of Grammatical Knowledge for Secondary School 

Students 

 Test of Grammatical Knowledge for Secondary School Students was validated 

through the expert opinion of 07 experts and pilot testing. The detail is stated as under; 

a) Expert Opinion 

Opinions of 07 experts from Education and English Language were obtained for 

the face and content validity of the instrument (Annexure C). The experts suggested 

improvements concerning format, suitability of the instrument according to the level of 

the secondary school students on whom it was likely to be administered, and distractors 

of the items No. 7, 11, 13, 15, 18 in the instrument. After the expert opinion, the test was 

administered to 100 secondary school students for pilot testing. 

b) Pilot Testing  

Test of Grammatical Knowledge was administered to 100 students (40 male and 

60 female) of secondary school students in Sargodha city (Pakistan) for pilot testing. 

These students were not included in the sample on which pretest and posttest were 

conducted to observe the effectiveness of prospective teachers. The initial test was 

comprised of 25 items and 90 sub-items. Items were modified and reduced after 

calculating item difficulty and discrimination index. 5 items and 40 sub items were 

eliminated. Twenty items and 50 sub-items were finalized for pretest and posttest which 

included i) Nouns = 12 items, ii) Verbs = 14 items, iii) Adjectives = 13 items, and         

iv) Adverbs =11 items. The reliability of the instrument was calculated by applying 

Cronbach Alpha Coefficient which was .946. Cronbach‘s alpha value of all the items 

ranged from .945 to .947. Item Difficulty and Item Discrimination Index were analysed 

as recommended in the literature; p=.50 and D=.30 (Gajjar, Sharma, Kumar, & Rana, 

2014).  Item difficulty and discrimination level of the test are given in the table below. 
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Table 3.4 

Item wise Difficulty Index and Item Discrimination in Test of Grammatical Knowledge 

for Secondary School Students 

Item   No. Sub-items Difficulty Discrimination Remarks 

 

Item 1 

A 0.82 0.36 Acceptable 

B 0.68 0.34 Acceptable 

 

Item 2 

A 0.7 0.36 Acceptable 

B 0.62 0.26 Acceptable 

 

Item 3 

A 0.74 0.34 Acceptable 

B 0.72 0.4 Acceptable 

C 0.64 0.26 Acceptable 

Item 4 
 

0.52 0.34 Acceptable 

Item 5 

A 0.68 0.34 Acceptable 

B 0.72 0.48 Acceptable 

C 0.72 0.56 Acceptable 

D 0.68 0.64 Acceptable 

 

Item 6 

A 0.54 0.76 Acceptable 

B 0.6 0.28 Acceptable 

C 0.62 0.6 Acceptable 

Item 7 
 

0.68 0.56 Acceptable 

Item 8 
 

0.66 0.6 Acceptable 

Item 9 

A 0.56 0.64 Acceptable 

B 0.44 0.64 Acceptable 

C 0.44 0.56 Acceptable 

D 0.42 0.52 Acceptable 

Item 10 

A 0.68 0.64 Acceptable 

B 0.52 0.8 Acceptable 

C 0.68 0.62 Acceptable 

Item 11 

A 0.6 0.64 Acceptable 

B 0.64 0.64 Acceptable 

C 0.42 0.52 Acceptable 

D 0.7 0.52 Acceptable 

Item 12 

A 0.5 0.36 Acceptable 

B 0.6 0.52 Acceptable 

C 0.46 0.53 Acceptable 

 

Item 13 

A 0.62 0.52 Acceptable 

B 0.64 0.64 Acceptable 

 

Item 14 

A 0.74 0.52 Acceptable 

B 0.68 0.56 Acceptable 

Item 15 
 

0.84 0.32 Acceptable 

Item 16 
A 0.78 0.44 Acceptable 

B 0.74 0.44 Acceptable 
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Item   No. Sub-items Difficulty Discrimination Remarks 

Item 17 
A 0.62 0.6 Acceptable 

B 0.38 0.76 Acceptable 

Item 18 

A 0.7 0.36 Acceptable 

B 0.56 0.48 Acceptable 

C 0.56 0.33 Acceptable 

D 0.66 0.68 Acceptable 

Item 19 

A 0.64 0.48 Acceptable 

B 0.74 0.36 Acceptable 

C 0.54 0.24 Acceptable 

D 0.62 0.44 Acceptable 

Item 20 
I 0.66 0.52 Acceptable 

II 0.66 0.52 Acceptable 

 

3.3 Development of Material for the Experiment 

 To apply the inductive approach to teach grammar in the class, twenty-four 

lesson plans were developed to be applied for the teaching to the treatment group as a 

treatment (Annexure I). There are sixteen (16) weeks in a semester which include two 

weeks of mid-term and final term exams. Two weeks were allocated for pretest and 

posttest and introductory sessions on the course to be taught in the treatment. There were 

two sessions per week during the semester. Therefore, the experiment was confined to 

twelve weeks with two lessons per week which count as twenty-four. 

An essay type test of English was administered by the researcher in three 

secondary schools of Sargodha before the commencement of this research. It was 

observed that students committed the majority of errors in nouns, adjectives, and 

adverbs. Moreover, verbs were not appropriately used by students in natural 

communication. Therefore, it was decided by the researcher to delimit the experiment on 

noun, adjective, verb, and adverb. Pronouns, usually being bracketed with nouns as a 

part of the nominal group in SFG, were also included at the basic level of teaching 

material.    

The simple to complex sequence was followed (Rezapour & Taghipour, 2013). 

Lesson plans comprised of three levels; basic level, intermediate level, and advance level 
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(Swan & Baker, 2012). Four lessons were related to the Basic level, eight were of 

Intermediate level and the last twelve lessons were related to the Advance level. The 

advance level was allocated more space because the experiment was based on the 

Inductive Approach to enhance grammatical knowledge and develop grammar teaching 

competence in prospective teachers so that they can apply grammar to communicate the 

meaning in context and be able to teach their students to use grammar for 

communication during their prospective teaching job. As the advance level was related to 

the use of grammar in communication, twelve lessons were developed which were 

related to the Advance level. The level-wise division of the lessons is stated as under; 

Table 3.5 

Level wise division of lessons in Lesson Plans 

Basic Level 

1 Noun 

 

examples and definition 

2 Adjective 

 

examples and definition 

3 Verb example and definition 

4 Adverb example and definition 

Intermediate Level 

1 Noun 

 

kinds with examples and definition 

2 Adjective 

 

kinds with examples and definition 

3 Verb kinds with examples and definition 

4 Adverb kinds with examples and definition 

Advance Level 

1 Verb 

 

Verb processes: transitivity analysis 

2 Nouns 

 

Nominal groups 

3 Adjectivals 

 

Adjective phrases and clauses 

4 Adverbials 

 

Adverb phrases and clauses 
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Halliday‘s theory of Systemic Functional Grammar in inductive approach was 

followed in advance level to teach grammar,  transitivity analysis of verb processes, 

analysis of nominal groups, adjective phrases and clauses and adverbials; the 

components of Halliday‘s Systemic Functional Grammar were included as part of the 

lessons (Halliday & Matthiessen, 2004). Though the inductive approach is older than 

Halliday‘s Systemic Functional Grammar (SFG), it was assumed by the researcher after 

reading the related literature that Halliday's theory can effectively be applied through the 

inductive approach in the classroom (Xiao, 2017; Bavali & Sadighi, 2008). To fulfill this 

purpose, the above-mentioned four components i.e., transitivity analysis of verb 

processes, analysis of nominal groups, adjective phrases, and clauses and adverbials, 

were inculcated in the lesson material for the experiment (Shayegh, Hassanzadeh, & 

Hoseini, 2011). The experiment comprised twelve weeks.  

After the completion of the experiment, ―Test of Grammatical Competence for 

the Students of BS Education" was administered as a post-test on the treatment and 

control group. The results indicated that the inclusion of SFG components in the lessons 

was quite successful as it made a significant difference in comparison between the 

achievement of the treatment and control group. 

3.3.1 Format of Lesson Plans   

 The lessons were developed following the format of 3Ps i.e., Presentation, 

Practice, and Production (Maftoon & Sarem, 2012). The 3Ps format is common in 

practice in the Teaching of English Language as proposed by Jeremy Harmer (2001). 

The format of the lessons is stated as under; 

i. Objectives: General and Specific. 

ii. PK Test 

iii. Presentation: Examples with the help of activity  
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iv. Practice: Activities (Group/Pair work) 

v. Recapitulation: Definitions of grammatical terms taught in the lesson by the 

students and finalization of the definition. 

vi. Assessment: Activity-based on the content from books of grammar or books 

related to other courses (Group/Pair/Individual activities). 

vii. Production: Paragraph taken from National English newspapers (Dawn, The 

News, and The Nation) (Group Activity). 

After the pre-test, the prepared lesson plans were used to apply treatment in the 

treatment group during the experiment. 

3.4 Administration of Research Tools  

 Three research tools were administered during the study. Details of the 

administration of each tool are given as follow; 

1- After formulation of the treatment and control group, before starting the 

treatment, "Test of grammatical Competence for the Students of BS Education" 

was administered as a pre-test to the prospective teachers of control and treatment 

groups. The marking and scoring of the tests were kept confidential to keep 

students safe from any feeling of inferiority or competition among themselves. 

After the twelve weeks of treatment, "Test of grammatical Competence for the 

Students of BS Education" was administered as a post-test to the students of both 

treatment and control groups.  

2- After the experiment, ―Observation Schedule for Evaluation of Prospective 

Teachers‖ was used for classroom observation of the prospective teachers of 

treatment group during their teaching practice. The prospective teachers were 

informed about the observation prior to their class so that they can prepare 

themselves accordingly. For observation, prior permission from school 
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administrators was obtained. To ensure the objectivity of the process, the 

observation was carried out by three peers of the researcher who were PhD 

scholars and working as teachers in different secondary schools and universities.  

3- a) After the experiment, during teaching practice of the prospective teachers of 

the treatment group, "Test of Grammatical Knowledge for Secondary School 

Students" (TGKSSS) was administered as a pre-test to the secondary school 

students who were taught grammar by the randomly selected prospective teachers 

of treatment group.  

b) The number of students in the secondary schools, where prospective teachers were 

sent for teaching practice, was very large. Each prospective teacher was assigned a 

class of 50 students on average. There were 30 prospective teachers in the 

treatment group. Therefore, the number of students assigned to all the prospective 

teachers was around 1500. Hence, it was not possible to take students of all the 

prospective teachers to conduct pre-test and post-test due to time and management 

issues. Therefore, 426 students of 13 prospective teachers which make 40% of the 

treatment group were taken randomly for the administration of pre-test and post-

test. 

c) The pre-test (Test of Grammatical Knowledge for Secondary School Students) 

was marked, scored and the result was kept secret from the students so that they 

do not feel any kind of complexity or competition among themselves. After six 

weeks, ―Test of Grammatical Knowledge for Secondary School Students" 

(TGKSSS) was administered as a post-test to the same secondary school students 

who were taught grammar by the same randomly selected prospective teachers. 

For the administration of the test, prior permission was obtained from head 

teachers of the respective schools.   
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3.5 Procedure of the Experiment  

The following procedure was adopted for the experiment to apply Inductive 

Approach in Teaching Grammar as a treatment to the prospective teachers.   

1. The experiment lasted for a period of five months. After the selection of two 

sections of BS Education semester V, one section was taken randomly as an 

treatment group and the other was taken as a control group of the study. Both the 

sections comprising treatment and control groups were housed in the same 

building of the Department of Education at University of Sargodha.  

2. The treatment started in the last week of September 2016 and concluded in the 

first week of January 2017. 

3. Test of Grammatical Competence was administered in both treatment and control 

groups as a pretest on the first day. 

4. During the treatment, the lessons were taught through inductive approach to the 

treatment group by the researcher himself. The students of the treatment group 

were asked not to disclose the activities of the treatment to the students of the 

other sections; they would be explained these things after completion of the 

treatment in this section. The teachers available were not willing to teach the 

classes as the inductive approach was a new way of teaching for them and they 

were not trained to teach following the inductive approach.  The Control group 

was taught through traditional approach also by the researcher as there was a 

shortage of English teachers in the Department of Education. Timetable issue was 

another factor behind the unavailability of teachers to teach the control group. 

Hence, the researcher had to teach the control group himself. 

5. Material prepared for the treatment was comprised of 3P format (Presentation, 

practice, and production). The lessons were activity-based. The activities 
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designed for the lessons were based on the principles of the inductive approach to 

teaching grammar. Prospective teachers were exposed to the grammatical item 

through activities and then they were assigned to do the activities through group 

discussion. They were not told about the rules and definitions of that particular 

grammar concept. Rather they were asked to discuss with their peers the function 

performed by the given grammar item in the sentences given in the activity. After 

comprehensive brainstorming with one another, the prospective teachers were 

asked to do the activity and define the particular grammar item or concept on 

which the lesson was based. This was a novel way of teaching for the prospective 

teachers. In this way, the prospective teachers were not only able to learn 

grammar but also learnt about the way of teaching grammar through inductive 

approach. In the last 12 lessons, the ideational function of SFG was incorporated 

in the lesson material through the transitivity analysis of verbs. Nominal groups, 

adjective phrases, and clauses, and adverbials were also incorporated in the 

lessons.   

First, the verb processes were practiced, such as material process, mental process, 

relational process, verbal process, and behavioural process. Then the nominal groups 

with all the components, such as head noun, pre-modifier, and post-modifier were 

followed. Then adjective phrases and clauses were added followed by adverbials. These 

components of SFG were incorporated through the process of the inductive approach; 

first, the prospective teachers were exposed to the grammatical concept through 

examples given in the activities. Then the prospective teachers discussed the examples, 

solved them, and in the end, they were encouraged to define the concepts according to 

their understanding. In the end, the teacher finalized the definition after discussion with 

the class. The production stage was comprised of the activity based on the text taken 
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from current news items in the national English newspapers of Pakistan. In this way, the 

prospective teachers were exposed to the grammar concept under discussion used in the 

real-life text. Through the concept of SFG, the prospective teachers were able to 

understand the notion of grammar used for communication and in real-life texts.         

6. Each session of the treatment consisted of one hour.  

7. After the completion of the treatment, a post-test was administered in the 

treatment and control groups.  

8. Threats to the Internal Validity: The study was quasi-experimental in nature, 

the control and treatment groups were randomly taken as intact groups. 

Therefore, the two groups taken were not equal in the number of subjects. This 

non-equivalence might cause a threat to the internal validity. To explore and 

control any possible initial difference in the non-equivalent groups, univariate 

analysis of covariance (ANCOVA) was applied. It was also used to minimize the 

threat to internal validity. Moreover, multivariate analysis of covariance 

(MANCOVA) was applied to see the statistically simultaneous significant 

difference between the knowledge of verb, noun, adjective and adverb among the 

prospective teachers of the control and treatment groups having control for the 

effect of non-equivalence between the intact groups as covariate. 

3.6 Ethical Considerations in Research Study    

 In an experimental study, ethical issues occupy a significant position. The major 

ethical apprehensions reported by Cohen, Manion, & Morrison (2007) and Dawson 

(2007) are: 

1- Protecting the participants from any kind of damage 

2- Assurance of the secrecy of data 

3- No deceit to the participants 
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Protection of the participants from any kind of physical and psychological harm 

is the most important consideration in experimental research during or after the treatment 

due to the manipulation of variables. The present study was aimed to see the 

effectiveness of the inductive approach to teach grammar which is a novel method for 

prospective teachers in Pakistan and involved a variety of activities, students were 

briefed about the nature of the treatment before the experiment and were briefed about 

the activities they were going to come across during the coming sessions. Cultural issues 

of the subjects were also taken into consideration during the development of the material 

and during the treatment to protect them from any psychological harm. Procedures 

involved in the inductive approach to teaching grammar contain no harm whatsoever for 

the learners, so no such issue was raised during the study.  

While planning and implementation, keeping in view the ethical concerns, the 

following measures were taken; 

1- Keeping in view the ethical concerns, the language of the content was the focus 

of attention so that it might not adversely affect the religious, cultural views, and 

emotional issues of the subjects. 

2- Prospective teachers, who were the subjects, were informed about the purpose 

and duration of the study and their role in making the research successful. They 

were also encouraged to discuss with the researcher any possible emotional 

disturbance caused by the study. They were also given the choice of leaving the 

class if they felt uneasy during the research. 

3- Data obtained during the study was kept confidential to protect the subjects from 

any mental and emotional disturbance. 

4- Parents of the subjects were informed about the research and their consent was 

taken before the start of the treatment.  
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5- Administrative permission to conduct the treatment was obtained from the 

Chairman, Department of Education, University of Sargodha prior to the start of 

the treatment.       

To avoid any deprivation, prospective teachers from the control group were also 

exposed to inductive approach to teaching grammar after the treatment.  

3.5 Data Analysis 

 After the experiment and post-experiment data collection, data were analyzed to 

find the results of the research by using SPSS. The data of observation schedule which 

was in categorical qualitative form was given weights and converted into quantitative 

form for analysis. Following statistical techniques were applied for data analysis. 

i) Independent Sample t-test 

 t-test was used to find out;  

a) The difference between achievement scores of the prospective teachers of the 

control and treatment groups.  

b) The difference in achievement scores of the prospective teachers from the 

control and treatment groups about the concepts of noun, verb, adjective, and 

adverb.                         

ii) One Sample t-test 

One sample t-test was used to compare the mean scores of pre-test and post-

test of secondary school students taught grammar by the prospective teachers 

within the treatment group during teaching practice.    

iii) One Way ANOVA 

One Way ANOVA was used to find out; 
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a) The difference in achievement scores (post-test score minus pre-test score) of 

low, average, and high achievers (Quartiles Q1, Q2, Q3) prospective teachers 

within treatment group. 

b) The difference in mean scores in classroom observation, of low, average, and 

high achievers (Quartiles Q1, Q2, Q3) prospective teachers within treatment 

group.  

c) The difference in achievement scores (post-test score minus pre-test score) of 

the high, average, and low achiever (Quartiles Q1, Q2, Q3) students of 

secondary schools taught by a prospective teacher from the treatment group. 

iv) Effect Size   

To measure the strength of the difference, effect size Cohen‗s d was calculated to 

examine: 

a) Size of difference between achievement score of the prospective teachers of 

control and treatment group after the treatment.  

b) Size of difference in mean scores in pre-test and post-test of secondary schools 

students taught grammar by the prospective teachers within the treatment group.  

v) Univariate Analysis of Covariance (ANCOVA) 

Univariate analysis of covariance was applied to see; 

a) The effect of non-equivalence of control and treatment groups was taken as a 

covariate to minimize the threat to internal validity. 

vi) Multivariate Analysis of Covariance (MANCOVA)   

MANCOVA was used to examine; 

Whether there was any statistically significant difference between the knowledge of 

verbs, noun, adjective, and adverb among the prospective teachers of control and 

treatment groups having control for the effect of non-equivalence between the intact 

groups which was taken as a continuous covariate.  
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Chapter 4 

 

Analysis of Data 
 

This chapter consists of data analysis executed for hypotheses testing and 

interpretation of results. The effect of independent variable, ‗inductive approach for 

teaching grammar‘, was to be checked on the dependent variable i.e., grammar teaching 

competence of prospective teachers. This study was experimental in nature as helps in 

establishing cause and effect relationship between independent and dependent variables. 

The data analysis was done by using SPSS 21 version. Independent sample t-test was 

applied to see the difference in achievement of the prospective teachers included in 

Treatment and Control Groups; one way ANOVA was applied to analyze the difference 

among high, average and low achievers within treatment group. Similarly, Independent 

sample t-test was applied for the analysis of difference in teaching competence of the 

prospective teachers of control and treatment groups through observation schedule. One 

way ANOVA was applied to see the difference in teaching competence of high, average 

and low achiever prospective teachers from treatment group. To see the difference 

between the effectiveness of teaching of the prospective teachers from Treatment and 

Control groups on secondary school students during their teaching practice, Independent 

sample t-test was applied. Effect size Cohen‗s d for t-test and ANOVA was also 

calculated and interpreted as suggested by Fritz, Morris, & Richler (2012).  

< 0.1 = trivial effect 

0.1 - 0.3 = small effect 

0.3 - 0.5 = moderate effect 

> 0.5 = large difference effect 
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Results of analysis of the achievement scores of the control and treatment group 

are presented in the tables as follows. 

4.1 Analysis of Pretest Achievement Score of Prospective Teachers 

Hypothesis wise analysis of achievement of prospective teachers of treatment 

group who were taught by applying inductive approach to grammar teaching and control 

group who were taught by applying traditional / routine teaching is presented as follows.  

H01: There is no significant difference between mean scores of pre-test in test of 

grammatical competence of the prospective teachers of treatment and control group. 

Table: 4.1 

Difference in mean score between treatment and control groups in pretest 

Groups N Mean SD t Df Sig.(p-value) 

Control Group 15 38.53 7.180 

-2.425 43 .020* Treatment group 

30 44.70 8.425 

*< 0.05 

Table 4.1 shows the difference in total pretest score of the prospective teachers of 

control group and treatment group. There was difference significant in mean scores in 

pretest and posttest of the prospective teachers in control and treatment groups as ―t‖=-

2.425 with df=43 and ―p‖=0.020<0.05. Hence the null hypothesis which stated; ―There is 

no significant difference between mean scores of pre-test in test of grammatical 

competence of the prospective teachers of treatment and control group‖ was rejected.  

 The greater mean (44.70) indicates that the prospective teachers from treatment 

group were better in performance than the prospective teachers from control group with 

mean (38.53). Due to this difference, further analyses will be carried out by analyzing the 

difference in achievement score, calculated by subtracting pretest score from posttest 

score. Moreover, ANCOVA and MANCOVA were carried out to meet the variation of 
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the number of participants in the groups. 

H02: Difference between the achievement score in test of grammatical competence of the 

prospective teachers taught grammar through inductive approach and the prospective 

teachers taught grammar through traditional approach is not significant. 

4.1.1 Analysis of Mean Gain Achievement Score of Prospective Teachers  

Table 4.2 

Difference between the achievement scores (Posttest minus Pretest) in grammar 

achievement of control and treatment groups  

 
Groups N Achievement 

score 

SD t df Sig. 

(p-value) 

Effect 

size 

Control Group 15 2.80 4.601 

-4.120 43 .000 1.494* 

Treatment group 30 12.77 8.748 

* < 0.05 

Table 4.2 shows the difference in achievement score (posttest minus pretest) of 

the prospective teachers of control and treatment groups. The difference was significant 

in achievement scores of the prospective teachers from control and treatment groups as 

reflected by ―t‖ value=-4.120 with df=43 and ―p‖-value=0.000. Hence null hypothesis 

stating, ―Difference between the achievement score in test of grammatical competence of 

the prospective teachers taught grammar through inductive approach and the prospective 

teachers taught grammar through traditional approach is not significant‖ was rejected. 

The greater achievement score (post minus pretest) 12.77, indicates that the prospective 

teachers who belong to treatment group were better in performance than the prospective 

teachers who belong to control group with mean 2.80. Effect size 1.494 shows that the 

difference in performance is quite large.  
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It is reflected from the analysis that performance of the prospective teachers of 

treatment group taught through inductive approach of grammar teaching was much better 

than the prospective teachers of control group who were taught through routine teaching.  

Further to clarify the difference between the unequal groups, ANCOVA was run 

and results are presented in table 4.8. 

Analysis of sub-hypotheses to H02 

i) Difference between the achievement score about the concept of verbs in test of 

grammatical competence of the prospective teachers taught grammar through inductive 

approach and the prospective teachers taught grammar through traditional approach is 

not significant. 

Table 4.3 

Achievement score difference (posttest minus pretest) between control and treatment 

groups about the concept of verbs.  

 
Groups N Achievement 

score 

SD T Df Sig. 

(p-value) 

Control Group 15 -.33 3.086 

-.716 43       .478* 

Treatment group 30 .43 3.520 

* >0.05 

Table 4.3 shows the difference in achievement score (posttest minus pretest) of 

the prospective teachers of control and treatment groups about the concept of  verb. The 

difference was not significant in achievement scores of the prospective teachers in 

control and treatment groups as indicated by ―t‖ value=-.716 with df=43 and ―p‖-value = 

0.478. Hence the null hypothesis stating, ―Difference between the achievement score 

about the concept of verbs in test of grammatical competence of the prospective teachers 

taught grammar through inductive approach and the prospective teachers taught grammar 

through traditional approach is not significant‖ was accepted. Control group has 
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achievement score=-.33 and treatment group has achievement score=.43 which indicate 

the difference in performance about the concept of verbs was equivalent.  

ii) Difference between the achievement score about the concept of noun in test of 

grammatical competence of the prospective teachers taught grammar through inductive 

approach and the prospective teachers taught grammar through traditional approach is 

not significant. 

Table 4.4 

Achievement score difference (posttest minus pretest) between control and treatment 

groups about the concept of noun. 

Groups N Achievement 

score 

SD t df Sig. 

(p-value) 

Effect 

size 

Control Group 15 1.20 2.396 

-2.657 43 .011* 0.826 

Treatment group 30 3.07 2.132 

* <0.05 

Table 4.4 shows the difference in achievement score (posttest minus pretest) of 

control and treatment groups about the concept of noun. The difference was significant 

in achievement scores by the prospective teachers in control and treatment groups as 

indicated by ―t‖ value=-2.657 with df=43 and ―p‖-value=0.01. Hence the null hypothesis 

stating, ―Difference between the achievement score about the concept of noun in test of 

grammatical competence of the prospective teachers taught grammar through inductive 

approach and the prospective teachers taught grammar through traditional approach is 

not significant‖ was rejected. The greater achievement score (post minus pretest) 3.07, 

indicates that the prospective teachers who belong to treatment group were better in 

performance than the prospective teachers of control group with mean 1.20. Effect size 

0.826 shows that the difference in performance is quite large.  
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It is reflected from the analysis that performance of the prospective teachers of 

treatment group taught through inductive approach of grammar teaching was better about 

the concept of noun than the prospective teachers from control group who were taught by 

applying traditional teaching. 

iii) Difference between the achievement score about the concept of adjectives in test of 

grammatical competence of the prospective teachers taught grammar through inductive 

approach and the prospective teachers taught grammar through traditional approach is 

not significant. 

Table 4.5 

 

Difference between the achievement scores (posttest minus pretest) of control and 

treatment group about the concept of adjectives. 

Groups N Achievement 

score 

SD t df Sig. 

(p-value) 

Effect 

size 

Control Group 15 .87 2.167 

-4.903 43 .000* 1.711 

Treatment group 30 5.73 3.513 

* <0.05 

Table 4.5 shows the difference in achievement score (posttest minus pretest) of 

control and treatment groups about the concept of adjectives. The difference was 

significant in achievement scores of the prospective teachers in control and treatment 

groups as indicated by ―t‖ value=-4.903 with df=43 and ―p‖-value=0.000. Hence the null 

hypothesis stating, ―Difference between the achievement score about the concept of 

adjectives in test of grammatical competence of the prospective teachers taught grammar 

through inductive approach and the prospective teachers taught grammar through 

traditional approach is not significant‖ was rejected. The greater achievement score (post 

minus pretest) 5.73, indicates that the prospective teachers from treatment group were 
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better in performance than the prospective teachers of control group with mean .87. 

Effect size 1.711 shows that the difference in performance is quite large.  

It is apparent from the analysis that the prospective teachers of treatment group 

taught through inductive approach of grammar teaching performed a lot better about the 

concept of adjectives than the prospective teachers of control group who were taught 

through traditional teaching. 

iv) Difference between the achievement score about the concept of adverbs in test of 

grammatical competence of the prospective teachers taught grammar through inductive 

approach and the prospective teachers taught grammar through traditional approach is 

not significant. 

Table 4.6 

 

Difference between the achievement scores (posttest minus pretest) of control and 

treatment group about the concept of adverbs. 

Groups N Achievement 

score 

S. D. t df Sig. 

(p-value) 

Effect 

size 

Control Group 15 1.67 2.743 

-2.637 43 .012* 

 

0.808 

 

Treatment group 30 3.70 2.277 

* <0.05 

Table 4.6 shows the difference in achievement score (posttest minus pretest) of 

control and treatment groups about the concept of adverb. The difference was significant 

in achievement scores by the prospective teachers in control and treatment groups as 

indicated by ―t‖ value=-2.637 with df=43 and ―p‖-value=0.012. Hence the null 

hypothesis stating, ―Difference between the achievement score about the concept of 

adverbs in test of grammatical competence of the prospective teachers taught grammar 

through inductive approach and the prospective teachers taught grammar through 
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traditional approach is not significant‖ was rejected. The greater achievement score 3.70, 

indicates that the prospective teachers who belong to treatment group were better in 

performance than the prospective teachers of control group with mean 1.67. Effect size 

0.808 shows that the difference in performance is quite large.  

It is evident from the analysis that the prospective teachers from treatment group 

who were taught through inductive approach of grammar teaching performed far better 

about the concept of adverbs than the prospective teachers of control group who were 

taught through traditional teaching. 

v) Difference among achievement scores of high, average and low achiever prospective 

teachers taught grammar through inductive approach is not significant. 

Table: 4.7 

Difference among achievement scores of high, average and low achievers of treatment 

group in pre and post test 

Posttest minus Pretest Sum of Squares Df Mean Square F Sig. 

 

Between Groups 
      284.850 2 142.425 1.988 .157 

Within Groups 1934.517 27 71.649   

Total 2219.367 29    

 

 A one-way analysis of variance (ANOVA) was conducted to explore the 

difference in achievement scores of High, Average and Low achievers (Quartiles Q1, 

Q2, Q3) of Treatment group in pre and post-test. No significant difference was found 

among the three levels of prospective teachers as indicated by F value= 1.988 and p 

value= .157 which is greater than 0.05. Hence the null hypothesis stating, ―Difference 

among achievement scores of high, average and low achiever prospective teachers taught 

grammar through inductive approach is not significant‖ was not rejected.  
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Univariate Analysis of Covariance   

Total number of prospective teachers in both the groups was unequal. So, control 

and treatment groups were taken as intact groups. Therefore, the study was quasi 

experimental. To control the effect of non-equivalence in the groups which is a 

covariate; univariate analysis of covariance was applied on the pretest score (in Test of 

Grammatical Competence for the Students of BS Education). In order to find out the 

effect of the treatment on students‘ learning ANCOVA (Analysis of Co-variance) was 

used, since it gives the pre-test as true co-variant. Analysis is presented in the tables are 

given below.   

Table 4.8  

Analysis of Dependent Variable Posttest scores taking pretest as covariate. 

Source 

Type III Sum 

of Squares Df Mean Square F Sig. 

Partial Eta 

Squared 

Corrected Model 8460.662
b
 2 4230.331 36.368 .000 .634 

Intercept 1041.073 1 1041.073 8.950 .005 .176 

Pretest Score 2503.314 1 2503.314 21.521 .000 .339 

Group 3151.877 1 3151.877 27.096 .000 .392 

Error 4885.498 42 116.321    

Total 256198.000 45     

Corrected Total 13346.160 44     

a. Weighted Least Squares Regression - Weighted by Level;  b. R Squared = .634 (Adjusted R Squared = .617) 

 

Table 4.8 revealed that one way between-groups analysis of covariance was 

applied to see the effect of mean square of pretest of control and treatment group. The 

independent variable was inductive approach and the dependent variable was scores of 

post-test administered after the intervention was completed. Participants‘ scores on the 

pre-test were used as the covariate in this analysis. As it was quasi experimental study, 

both the sections included in control and treatment groups were taken as intact groups. 

There was significant difference between the achievement of two groups (i.e. control and 

treatment group) on post-test scores as indicated by F (2, 42) = 27.096, p= .000 < 0.05, 
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with support of partial eta squared= .392. Further, between subjects analysis also gave 

the same result. 

Multivariate Analysis of Covariance (MANCOVA)  

MANCOVA was used to see statistically significant difference between the 

knowledge of verbs, noun, adjective and adverb among the prospective teachers of 

control and treatment groups having control for the effect of non-equivalence between 

the intact groups. Analysis is presented in the table below.  

Table  4.9 

MANCOVA Analysis with respect to verb, noun, adjective and adverb sections of 

achievement test 

Effect Value F Hypothesis df Error df Sig. 

Intercept Pillai's Trace .361 5.499b 4.000 39.000 .001 

Wilks' Lambda .639 5.499b 4.000 39.000 .001 

Hotelling's Trace .564 5.499b 4.000 39.000 .001 

Roy's Largest Root .564 5.499b 4.000 39.000 .001 

Total pretest Pillai's Trace .447 7.896b 4.000 39.000 .000 

Wilks' Lambda .553 7.896b 4.000 39.000 .000 

Hotelling's Trace .810 7.896b 4.000 39.000 .000 

Roy's Largest Root .810 7.896b 4.000 39.000 .000 

Group Pillai's Trace .393 6.322b 4.000 39.000 .001 

Wilks' Lambda .607 6.322b 4.000 39.000 .001 

Hotelling's Trace .648 6.322b 4.000 39.000 .001 

Roy's Largest Root .648 6.322b 4.000 39.000 .001 

a. Design: Intercept + Total pretest + Group  

b. Exact statistic Tests of Between-Subjects Effects 

Table 4.9 depicts that one way MANCOVA was conducted to determine a 

statistically difference between Inductive Approach to teaching grammar on Verbs, 

Nouns, Adjectives and Adverbs controlling for performance in pre-test. As there was 

significant difference between mean score of pre-test of control and treatment group in 
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verb, noun, adjective and adverbs, therefore, Wilks‘ Lambda was appropriate for the 

analysis. 

Group wise Wilks‘ Lamba analysis revealed that there was significant difference 

between the academic performance of two groups (i.e. control and treatment) in verbs, 

nouns, adjectives and adverbs as indicated F= 6.322, p= .001 < .05, Wilks Λ= .607. 

Table 4.10 

Tests of Between-Subjects Effects 

Source 

Dependent 

Variable 

Type III Sum 

of Squares df 

Mean 

Square F Sig. 

Corrected Model VERB2 193.472
a
 2 96.736 11.888 .000 

NOUN2 124.207
b
 2 62.103 12.771 .000 

ADJECTIVE2 396.633
c
 2 198.317 21.485 .000 

ADVERB2 239.183
d
 2 119.592 14.327 .000 

Intercept VERB2 27.956 1 27.956 3.435 .071 

NOUN2 107.334 1 107.334 22.072 .000 

ADJECTIVE2 23.792 1 23.792 2.578 .116 

ADVERB2 3.902 1 3.902 .467 .498 

Total pretest VERB2 124.127 1 124.127 15.254 .000 

NOUN2 26.029 1 26.029 5.353 .026 

ADJECTIVE2 90.455 1 90.455 9.800 .003 

ADVERB2 157.005 1 157.005 18.809 .000 

Group VERB2 15.567 1 15.567 1.913 .174 

NOUN2 56.603 1 56.603 11.640 .001 

ADJECTIVE2 171.932 1 171.932 18.627 .000 

ADVERB2 17.271 1 17.271 2.069 .158 

Errora VERB2 341.773 42 8.137   

NOUN2 204.238 42 4.863   

ADJECTIVE2 387.678 42 9.230   

ADVERB2 350.595 42 8.347   

Total VERB2 8723.000 45    

NOUN2 7804.000 45    

ADJECTIVE2 7654.000 45    

ADVERB2 4057.000 45    

Corrected Total VERB2 535.244 44    

NOUN2 328.444 44    

ADJECTIVE2 784.311 44    

ADVERB2 589.778 44    

a. R Squared = .361 (Adjusted R Squared = .331); b. R Squared = .378 (Adjusted R Squared = 

.349); c. R Squared = .506 (Adjusted R Squared = .482); d. R Squared = .406 (Adjusted R 

Squared = .377) 

Table 4.10 shows that Further within the achievement test, section wise analysis 
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revealed that there was significant difference between the achievement of groups (control 

and treatment groups) in post test scores with respect to noun (F= 11.64, p= 0.001) while 

control and treatment groups had significant difference in pre-test scores with respect to 

noun as indicated by F = 5.353 and p-value = .026.  

A significance difference also exists with respect to adjective in post test scores 

(F=18.627, p= 0.000) while control and treatment groups had also significant difference 

in pre-test scores with respect to adjective as indicated by F = 9.800 and p-value = .003.  

But there was no significant difference of the groups (control and treatment 

groups) with respect to sections verb (F= 1.913, p= .174) while control and treatment 

groups had significant difference in pre-test scores with respect to verb as indicated by F 

= 15.254 and p-value = .000.; Similarly no significant different also exist with respect to 

adverb (F= 2.069, p= .158) while control and treatment groups had significant difference 

in pre-test scores with respect to adverb as indicated by F = 18.809 and p-value = .000. 

4.2 Analysis of Observation Schedule for Grammar Teaching Competence 

 Observation of the prospective teachers from treatment group was carried out in 

two secondary schools after the completion of the experiment.  

Observed Teaching Performance of the Prospective Teachers of Treatment group 

in Actual Classroom    

 Knowledge of the prospective teachers from treatment group was proved better 

than the control group. To further explore, if the impact of difference in content 

knowledge is reflected in real classroom situation, observation of the teachers from 

treatment group was carried out during their teaching practice in the secondary schools. 

To analyze overall teaching competence of the prospective teachers form treatment 

group during classroom observation, five levels were determined for frequency 

distribution according to the score on observation schedule during classroom 
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observation. The score ranged from minimum 25 to maximum 125. These levels were;   

1- poor (25 to 45), 2- satisfactory (46 to 65), 3- average (66 to 85), 4- good (86 to 105) 

and 5- excellent (106 to 125). The frequency of the scores and percentage is presented in 

the table as under; 

Table 4.11 

Teaching competence levels of treatment group 

Treatment Group 

 Frequency Percent 

Poor 0 00% 

Satisfactory 2 6.7% 

Average 9 30.0% 

Good 15 50.0% 

Excellent 4 13.3% 

Total 30 100% 

 

Table 4.11 presents level wise frequency and percentage of scores in the overall 

teaching competence of the prospective teachers from treatment group. 63.3% of the 

prospective teachers fell in good and excellent level, 30% were in average level and only 

6.7% were in satisfactory level. No prospective teacher was in the poor level of teaching 

competence.  

H03 Difference is not significant among observation mean scores of Low, Average and 

High Achiever prospective teachers taught grammar through inductive approach in their 

observed grammar teaching competence. 
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Table 4.12 

Difference in the mean score of High, Average and Low Achiever prospective teachers 

from Treatment group in their grammar teaching competence 

One Way ANOVA 

 

Sum of 

Squares Df Mean Square F 

Sig.       

(p-value) 

Effect Size 

Between Groups 
4291.400 2 2145.700 24.219 .000 

0.642 

Within Groups 
2392.067 27 88.595    

Total 
6683.467 29     

 

In Table 4.12, a one-way analysis of variance (ANOVA) was applied to explore 

the grammar teaching competence on levels of achievement of prospective teachers as 

High, Average and Low Achievers (Quartiles Q1, Q2, Q3) from treatment group.  

 There was a statistically significant difference for the three achievement levels: F 

= 24.219, p = .000. Hence the null hypothesis stating; ―Difference is not significant 

among mean scores of Low, Average and High Achiever prospective teachers taught 

grammar through inductive approach in their observed grammar teaching competence‖ 

was rejected. The effect size, calculated using eta squared, was 0.642 which was medium 

in strength. To further find out the magnitude of the difference, Post Hoc Tukey HSD 

(Highest Significant difference) was applied and significant results are presented in table 

4.13 below. 
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Table 4.13 

Multiple Comparisons (Post Hoc) Tukey HSD 

(I) Level (J) Level Mean Difference (I-J) Std. Error Sig. 

High Average 11.833
* 

4.296 .027 

  Low 30.400
*
 4.465 .000 

Average Low 18.567
*
 4.030 .000 

 

In Table 4.13, Post-hoc comparisons using the Tukey HSD test indicated that 

there was significant difference in the mean scores of low, average and high achievers. 

Mean differences 11.833 and 30.400 show that the performance of high achievers 

in overall teaching competence was better than the average and low achievers as t value 

.027 and .000 is less than .05. Moreover, mean difference 18.567 shows that average 

achievers performed better in overall grammar teaching competence than the low 

achievers as indicated by p value= 0.000.   

4.3 Analysis of Data from Test of Grammatical Knowledge for 

Secondary School Students 

 Test of grammatical knowledge was administered to the secondary school 

students taught by the prospective teachers of treatment group during their teaching 

practice. The test was administered as pre-test in the beginning of teaching practice, and 

then after six weeks of teaching practice again it was administered as post-test.   

4.3.1 Analyzing Effectiveness of Inductive Approach to Teaching Grammar within 

Treatment Group 

H04 Difference between mean scores of pre-test and post-test in test of grammatical 

knowledge of secondary school students taught by the prospective teachers through 

inductive approach for teaching grammar is not significant. 
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Table 4.14 

Difference in mean scores of pre-test and post-test of secondary school students taught 

grammar by the prospective teachers within treatment group 

 N     Mean SD T df Sig. 

(p-value) 

Effect 

Size 

Pre-test scores 426 23.29 10.286 46.733 

 

425 

 

.000* 

 

0.366 

Post-test scores 426 26.97 9.828 

 

 Table 4.14 shows the results of one sample t-test used to see the difference in 

mean scores of pre-test and post-test of secondary school students taught grammar by the 

prospective teacher within treatment group in test of grammatical knowledge during 

teaching practice. There was significant difference in mean scores of pre-test and post-

test as indicated by ―t‖ value=46.733 with df=425 and ―p‖-value=0.000. Hence the null 

hypothesis stating; ―Difference between mean scores of pre-test and post-test in test of 

grammatical knowledge of secondary school students taught by the prospective teachers 

through inductive approach for teaching grammar is not significant‖ was rejected. The 

greater mean score 26.97, indicates that the performance of secondary school students 

taught grammar by the prospective teachers within treatment group was better in post-

test than their performance in pre-test with mean score 23.29. Effect size 0.366 shows 

that the difference in performance was moderate. 

 It is reflected from the analysis that inductive approach was effective in teaching 

grammar to secondary school students during teaching practice of prospective teachers.  

H05 Difference is not significant among the mean achievement scores of high, average 

and low achiever students of the secondary school taught by the prospective teachers 

through inductive approach for teaching grammar. 
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Table 4.15 

One Way ANOVA for difference in achievement scores of high, average and low 

achievers 

 

Sum of 

Squares Df Mean Square F 

Sig.       

(p-value) 

Effect Size 

Between Groups 2187.242 2 1093.621 

24.641 .000 0.104 Within Groups 18773.340 423 44.381 

Total 20960.582 425  

 

In Table 4.15, a one-way analysis of variance (ANOVA) was applied to explore 

the effect of teaching on levels of achievement, as measured by Test of Grammatical 

Knowledge for Secondary School Students (TGKSSS).  

Students were divided into three groups according to their achievement in pretest 

as per criteria of Boards of Intermediate and Secondary Education in Punjab, Pakistan; 

1: High Achievers, scoring 70% or more marks; Group 2: Average Achievers, scoring 

marks between 50% and 69.9%; Group 3: Low Achievers, scoring less than 50% marks).  

There was a statistically significant difference at the p < .05 level in TGKSSS 

scores for the three achievement levels: F = 24.641, p = .000. The effect size, calculated 

using eta squared, was 0.104 which was quite strong. Hence the null hypothesis stating; 

―There is no significant difference among the mean achievement scores of high, average 

and low achiever students of the secondary school students taught by the prospective 

teachers through inductive approach for teaching grammar‖ was rejected. To further find 

out the magnitude of the difference, Post Hoc Tukey HSD (highest significant 

difference) was applied and significant results are presented in table 4.32 below.  
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Table 4.16 

Multiple Comparisons (Post Hoc) Tukey HSD 

(I) Level (J) Level Mean Difference (I-J) Std. Error Sig. 

High     Low -5.467(*) .882 .000 

Average     Low -3.738(*) .780 .000 

 

In Table 4.16, Post-hoc comparisons using the Tukey HSD test indicated that the 

mean score for low achievers is significantly different from high achievers and average 

achievers (Quartiles Q1, Q2, Q3). Low achiever secondary school students performed 

better than average and high achievers as indicated by the mean difference -5.467 and p 

value 0.000. Similarly, low achievers also performed better than average achievers as 

reflected by the mean difference -3.738 and p value 0.000. 

 It is apparent that inductive approach to grammar teaching is more effective on 

low achievers than high and average achiever students.    
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Chapter 5 

 

 

Summary, Findings, Conclusions, Discussion and 

Recommendations 

 
The purpose of this study was to determine the effectiveness of the inductive 

approach on the grammar teaching competence of the prospective teachers studying in 

the public sector universities of Punjab. For fulfilling this purpose, the inductive 

approach is the appropriate teaching approach to teach grammar. The inductive approach 

is instrumental in leading the students towards the development of their own examples of 

the concept under study. Hence, active participation on part of the students is demanded.  

5.1 Summary 

  The development of grammar teaching competence in the teachers of secondary 

schools is an important aspect of language teaching in Pakistan where the English 

language is learnt and used as a second language. The study was aimed at analyzing the 

"Effectiveness of inductive approach in developing grammar teaching competence 

among prospective teachers‖. Major objectives of the study were to; (i) explore the effect 

of inductive approach for grammar teaching on grammatical knowledge of prospective 

teachers, (ii) find out the effect of inductive approach for grammar teaching on grammar 

teaching competence of prospective teachers, and (iii) to determine the effect of 

inductive approach for grammar teaching on grammatical knowledge of secondary level 

students. Major hypotheses of the study were; (i) there is no significant difference 

between the achievement score in the test of grammatical competence of the prospective 

teachers taught grammar through inductive approach and the prospective teachers taught 

grammar through traditional approach, (ii) There is no significant difference among 

mean scores of High, Average and Low Achiever prospective teachers taught grammar 
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through inductive approach in their observed grammar teaching competence, and  (iii) 

There is no significant difference between mean scores of pre-test and post-test in test of 

grammatical knowledge of secondary school students taught by the prospective teachers 

through inductive approach for teaching grammar. The study was delimited to the 

prospective teachers studying in the Department of Education, University of Sargodha 

(Pakistan). The quasi-experimental design was adopted for the study. The prospective 

teachers studying in public sector universities in Punjab (Pakistan) were the population 

of the study. The sample was taken from the Department of Education, University of 

Sargodha where the researcher himself works as a lecturer. Students from two sections of 

BS Education semester V were taken conveniently as a sample of the study. One section 

A was randomly selected as the treatment group and the other section B was selected as a 

control group. The experiment lasted for twelve weeks. An instrument "Test of 

Grammatical Competence for the Students of BS Education" was developed and 

administered as a pre-test and post-test on the students/prospective teachers of the 

control and treatment group before and after the experiment. Then the prospective 

teachers of the treatment group were sent to teaching practice, which is a necessary 

component of the BS Education scheme of studies, in different public sector schools of 

Sargodha city. To assess the grammar teaching competence of the prospective teachers 

of the treatment group, classroom observation was conducted in two secondary schools 

of Sargodha during their teaching practice. To assess the effectiveness of teaching of 

prospective teachers, "test of grammatical knowledge for secondary school students" was 

administered to the students taught by male and female prospective teachers of the 

treatment group who were deputed for teaching practice in secondary schools. The test 

was first administered as a pre-test and, after six weeks, as a post-test. Overall data were 

analyzed by using SPSS. T-test was applied on the mean score of pre-test and post-test 
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and achievement scores of male and female prospective teachers of both the groups. One 

way ANOVA was applied to see the difference among low, average, and high achievers 

of the treatment group in the post-treatment analysis. 

5.2 Findings           

Findings of the study drawn after the analysis of data were;  

5.2.1 Findings of Grammatical Competence of Prospective Teachers   

1. There was a significant difference in mean scores of the prospective teachers of 

treatment and control groups in pre-test as indicated by t-value = -2.425, df = 43 

and p-value = 0.020. The greater mean of 44.70 indicates that the prospective 

teachers included in the treatment group were better in performance than the 

prospective teachers included in the control group with a mean of 38.53. (Table 

4.1) 

2. The difference in achievement scores of the prospective teachers of the control 

and treatment groups was significant as reflected by t value = -4.120 with df = 43 

and p-value = 0.000. Large effect size 1.494 with a greater achievement score of 

12.77 indicates better performance by the prospective teachers of the treatment 

group taught grammar through inductive approach than the prospective teachers 

included in the control group taught grammar through traditional teaching with an 

achievement score of 2.80. (Table 4.2)  

3. The difference was not significant in achievement scores of the prospective 

teachers of control and treatment groups about the concept of the verb as 

indicated by t-value = -.716 with df = 43 and p-value = 0.478. (Table 4.3) 

4. The difference was significant in achievement scores of the prospective teachers 

of control and treatment groups about the concept of the noun as reflected by t-

value = -2.657 with df = 43 and p-value = 0.011. A large effect size of 0.826 with 
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a greater achievement score of 3.07 indicates better performance about the 

concept of a noun by the prospective teachers of the treatment group who were 

taught grammar through inductive approach than the prospective teachers of the 

control group taught grammar through traditional teaching with achievement 

score 1.20. (Table 4.4) 

5. There was a significant difference in achievement scores of the prospective 

teachers of control and treatment groups about the concept of adjectives as 

indicated by t=value = -4.903 with df = 43 and p-value = 0.000. Large effect size 

1.711 with a greater achievement score of 5.73 indicates better performance 

about the concept of adjectives by the prospective teachers of the treatment group 

taught grammar through inductive approach than the prospective teachers 

included in the control group taught grammar through traditional teaching with 

achievement score .87. (Table 4.5) 

6. The difference was significant in achievement scores of the prospective teachers 

of control and treatment groups about the concept of adverbs as reflected by t-

value = -2.637 with df = 43 and p-value = 0.012. A large effect size of 0.808 with 

a greater achievement score of 3.70 indicates better performance about the 

concept of adverbs by the prospective teachers of the treatment group taught 

through inductive approach for grammar teaching than the prospective teachers 

of the control group taught through traditional grammar teaching with 

achievement score 1.67. (Table 4.6) 

7. Within the treatment group, no significant difference in achievement score was 

found among low, average, and high achiever prospective teachers as indicated 

by F-value = 1.988 and p-value = .157. (Table 4.7) 
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8. In the one-way between-groups analysis of covariance (ANCOVA), there was a 

significant difference between the achievement of two groups (i.e. control and 

treatment group) on post-test scores as indicated by F= 27.096, p= .000, with 

support of partial eta squared= .392. Further, the between-subjects analysis also 

gave the same result. (Table 4.8) 

9. In one way MANCOVA, Group wise Wilks‘ Lamba analysis revealed that there 

was significant difference between the academic performance of two groups (i.e. 

control and treatment) in verbs, nouns, adjectives and adverbs as indicated F= 

6.322, p= .001, Wilks Λ= .607. Further, there was significant difference between 

the achievement of groups with respect to noun (F= 11.64, p= 0.001); 

significance difference also exist with respect to adjective (F=18.627, p= 0.000). 

But there was no significant difference of the groups with respect to sections verb 

(F= 1.913, p= .174); no significant different also exist with respect to adverb (F= 

2.069, p= .158). (Table 4.9 & 4.10) 

 

5.2.2 Findings from Classroom Observation of Grammar Teaching Competence  

 

10. Prospective teachers from the treatment group gave overall better performance in 

classroom observation for grammar teaching competence. 63.3% of the 

prospective teachers from the treatment group fell in good and excellent level, 

30% were in average level and only 6.7% were in satisfactory level. No 

prospective teacher of the treatment group was in poor level of teaching 

competence. (Table 4.11) 

11. Within the treatment group, there was a significant difference among low, 

average, and high achiever prospective teachers in overall observation of 

grammar teaching competence as indicated by F-value = 24.219, p-value = 0.000. 

The mean differences 11.833 and 30.400 show that the performance of high 
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achievers in overall teaching competence was better than the average and low 

achievers as reflected by t-value = .027 and p-value=.000 is less than .05. 

Moreover, a mean difference of 18.567 shows that average achievers performed 

better in overall grammar teaching competence than the low achievers. The effect 

size of 0.642 shows that the difference was medium. (Tables 4.12 & 4.13) 

5.2.3 Findings from the test of Grammatical Knowledge of Secondary School 

Students 

12. A significant difference was found in mean scores of pre-test and post-test of the 

students of secondary school students taught grammar by the prospective teacher 

s of the treatment group in test of grammatical knowledge during teaching 

practice as indicated by t value   = 46.733 with df = 425 and p-value = 0.000. 

Moderate effect size 0.366 with a post-test mean score of 26.97 indicates the 

effectiveness of the inductive approach to teach grammar during teaching 

practice of the prospective teachers within the treatment group as the pre-test 

mean score was 23.29 which is less than the mean score of post-test. (Table 4.14) 

13. Within the treatment group, there was a statistically significant difference among 

low, average, and high achiever secondary school students taught by prospective 

teachers from the treatment group in the overall grammar achievement test as 

indicated by F-value = 24.641, p-value = 0.000. Low achiever secondary school 

students performed better than average and high achievers as indicated by the 

mean differences -5.467 and -3.738 with p-value = 0.000. (Tables 4.15 & 4.16) 

5.3 Conclusions 

From the findings and analysis of data, the following conclusions were drawn: 

1. It was concluded that the performance of the prospective teachers of the 

treatment group taught through the inductive approach of grammar teaching was 
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better with a large difference in the test of grammatical competence than the 

prospective teachers of the control group taught through traditional teaching. 

2. The performance of prospective teachers of the treatment group taught through 

the inductive approach of grammar teaching was better with a large difference 

about the concept of nouns, adjectives, and adverbs than the prospective teachers 

of the control group taught through traditional teaching in the test of grammatical 

competence. Whereas the performance of prospective teachers from the control 

and treatment group was equivalent about the concept of a verb. 

3. The performance of low, average, and high achiever prospective teachers within 

treatment group in the test of grammatical competence was equivalent. 

4. The level of observed performance of prospective teachers of the treatment group 

was significantly good in teaching competence during classroom observation. 

The majority of the prospective teachers of the treatment group fell in the "good" 

level. 

5. The performance of high achievers was better with a large difference than 

average and low achiever prospective teachers in overall grammar teaching 

competence during a classroom observation. 

6. The inductive approach proved to be better in teaching grammar when it was 

applied by the prospective teachers of the treatment group on the secondary 

school students during their teaching practice.  

7. Low achiever secondary school students taught grammar by the prospective 

teachers of the treatment group using inductive approach performed better than 

average and high achievers in the test of grammatical knowledge for secondary 

school students. This reflects that low achiever secondary school students showed 
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more improvement than average and high achiever secondary school students 

when taught grammar using inductive approach.  

5.4 Discussion 

Discussion regarding conclusions of the study about the effectiveness of the 

inductive approach in developing grammar teaching competence among prospective 

teachers is presented as follows.  

 The conclusion, prospective teachers taught through an inductive approach to 

teaching grammar performed better than the prospective teacher taught through 

traditional teaching, is in line with the findings of Charernwiwatthanasri (2012) who 

conducted a study in Thailand on prospective teachers. He found that prospective 

teachers trained through the inductive approach performed significantly better than the 

prospective teacher trained through the traditional deductive approach. 

 The prospective teacher taught grammar through the inductive approach of 

grammar teaching performed better in nouns, adjectives, and adverbs which is aligned 

with Chalipa (2013) and Zhen (2011). Chalipa found the inductive approach effective in 

teaching long-term grammar to learners. In a quasi experimental study, the effect of 

inductive approach on classroom instruction in grammar class was investigated by Faisal 

and Misdi (2016). The findings indicated that the inductive approach was instrumental 

for making the classroom atmosphere interesting and increasing the enthusiam of the 

students for their active participation in the class activity. 

 The difference was not significant among the achievement scores of low, 

average, and high achiever prospective teachers within the treatment group after the 

experiment. The difference among low, average, and high achievers prospective teachers 

within the treatment group was significant in classroom observation. In classroom 

observation, high achievers prospective teachers of the treatment group performed better 



104 
 

 
 

than average achievers and low achievers. Average achiever prospective teachers showed 

better performance than the low achievers in classroom observation. It was aligned with 

Putthasupa & Karavi (2010) who studied on the first semester university students 

applying the inductive approach to teaching grammar. They concluded that students 

significantly improved in their errors in nouns, adjectives, and verbs when they were 

taught through inductive approach. Their study concluded that the inductive approach 

was more effective on brighter students than average and below-average students. The 

difference among low, average, and high achievers prospective teachers within the 

treatment group was again significant when they were assessed through the achievement 

of secondary school students whom they taught during their teaching practice in the test 

of grammatical knowledge. Similar results were found by Henry, Evelyn, and Terence 

(2009), their study was on secondary school students teaching them wh-questions words 

through inductive approach. They suggested that the inductive approach to teaching 

grammar was more effective than traditional teaching in providing learning benefits to 

the learners. Cho (2012), in his study conducted in Korea on low-level university 

students, concluded that the inductive approach may have delayed learning effectiveness 

on the student with low English proficiency.  

 Prospective teachers taught grammar through inductive approach performed 

significantly better during classroom observation conducted for assessing grammar 

teaching competence through their teaching performance. An experimental study on 

prospective teachers conducted in Thailand showed the results which were in line with 

this study; the inductive approach for teaching grammar was instrumental in improving 

the performance of prospective teachers in teaching grammar (Charernwiwatthanasri, 

2012). 
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 Yoon and Lee (2020) carried out an experimental study in Korea to investigate 

the effects of two approaches for teaching grammar in the development of grammar 

knowledge of EFL learners. The study was conducted on 88 students divided into two 

groups. Low level students perofrmed better in deductive approach whereas no 

significant difference in performance was shown by the high achiever students in both 

the approaches. The difference in verbs was revealed to be the most significant in pre 

and post-tests. 

The effect of the inductive approach in grammar teaching on secondary school 

students taught by the prospective teachers of the treatment group during teaching 

practice was significant. The students taught grammar by the prospective teachers of the 

treatment group showed significant improvement when they were compared with pre-test 

and post-test scores. This indicates that the inductive approach for teaching grammar was 

effective in improving the grammatical knowledge of secondary school students when it 

was applied to them by the prospective teachers of the treatment group during teaching 

practice. The result was aligned with an experimental study done by Alzu'bi (2015) on 

elementary school students who taught grammar to the treatment group using the 

inductive approach and concluded that the inductive approach made a significant 

difference in performance regarding the grammatical achievement of university students 

as well as elementary level students. In the same study, a parallel experiment was carried 

out on university students using an inductive approach on the treatment group. The 

inductive approach had a significant effect on the grammatical achievement of university 

students as well (Alzu‘bi, 2015).       

 

 

 



106 
 

 
 

4.5 Recommendations    

 In the light of the findings and conclusions of the study, the following 

recommendations were made: 

1. It is apparent from the findings that the prospective teachers taught through 

inductive grammar teaching approach performed better than the prospective 

teachers taught by the traditional teaching which is mostly dominated by 

deductive approach. Hence, it is recommended that the curriculum revision 

committees in the departments of teacher education of universities may 

incorporate grammar teaching through the inductive approach in the teaching of 

English for pre-service teachers, and provide them practice of using this approach 

in detail. 

2. The inductive approach is student-centered and demands a lot of activity from the 

students, it is instrumental in using grammar in day to day communication. 

Therefore, it is recommended that teachers of English may teach grammar using 

the inductive approach in the schools.  

3. To ensure the teaching of grammar through inductive approach, the Directorate 

of Staff Development may design training courses for in-service English teachers 

to train them to use the inductive grammar teaching approach.   

4. All examination agencies; boards of intermediate and secondary education, 

Punjab Examination Commission should formulate paper patterns of elementary 

and secondary exams in the subject of English in such a manner that grammar 

items be made to assess the communicative ability of the students as it is evident 

from the study that grammar taught through inductive approach is instrumental in 

communicating meaning.  
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Research Implications  

 On the basis of the results of the study, the following implications may be 

applied. 

1. Inductive approach for teaching grammar is proved to be a successful approach. 

So, it may be incorporated and highlighted in the teacher education curriculum of 

English. 

2. Prospective teachers may be given practice of teaching through inductive 

approach and develop lesson plan and assessment tests following this approach. 

Suggestions for Further Studies 

1. As the present study was delimited to four parts of speech; noun, verb, adjective, 

and adverb, it is suggested that further studies on the application of the inductive 

approach on other parts of speech such as pronouns, articles and prepositions and 

tenses may be studied through experimental research using an inductive 

approach. 

2. The present study was delimited to prospective teachers studying in a public 

sector university; further studies can be carried out on in-service teachers to find 

out the effectiveness of the inductive approach for grammar teaching.  

3.  Further experimental studies on the inductive approach can be carried out on the 

students of elementary and secondary level studying in public sector schools of 

Pakistan as students of public sector schools can prove to be a real potential for 

the future of this nation.  
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  Annexure A 

 

List of Experts for Test of Grammatical Competence for the Students                   

of BS Education 

1- Dr. Muhammad Bashir Gondal, PhD Education 

Associate Professor, Chairman Department of Education 

University of Gujrat (Pakistan). 

2- Dr. Riffat-un-Nisa, PhD Education 

Associate Professor, Department of Education 

University of Sargodha (Pakistan). 

3- Dr. Ahmad Bilal Cheema, PhD Education 

Assistant Professor, University of Sargodha  

Bhakkar Campus (Pakistan). 

4- Dr. Ghulam Ali, PhD English   

Assistant Professor, Department of Translation Studies 

University of Gujrat (Pakistan). 

5- Dr. Sahibzada Ahmad Nadeem, PhD English 

Assistant Professor, Government Ambala Muslim College, Sargodha (Pakistan). 
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       Annexure B 

 

List of Experts for Observation Schedule for Evaluation of Student Teachers 

1- Prof. Dr. Pervez Aslam Shami, (Izaz-e-Fazeelat) PhD Education 

Chairman, Department of Education, Sarhad University, 

Peshawar (Pakistan). 

2- Dr. Zubair Ahmad Shah, PhD Education 

Vice Principal, Quaid-e-Azam Academy of Educational Development,  

Sargodha (Pakistan). 

3- Dr. Shaista Khalid, PhD Education 

Assistant Professor, Department of Education, University of Sargodha (Pakistan). 

4- Dr. Kanwal Zahra, PhD English 

Assistant Professor, Department of Translation Studies 

University of Gujrat (Pakistan). 

5- Dr. Sahibzada Ahmad Nadeem, PhD English 

Assistant Professor, Government Ambala Muslim College, Sargodha (Pakistan). 
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Annexure C 

 

List of Experts for Test of Grammatical Knowledge for Secondary School Students 

1- Dr. Zubair Ahmad Shah, PhD Education 

Vice Principal, Quaid-e-Azam Academy of Educational Development,  

Sargodha (Pakistan). 

2- Dr. Ahmad Bilal Cheema, PhD Education 

Assistant Professor, University of Sargodha,  

Bhakkar Campus (Pakistan). 

3- Dr. Ghulam Ali, PhD English 

Assistant Professor, Department of Translation Studies 

University of Gujrat (Pakistan). 

4- Dr. Sahibzada Ahmad Nadeem, PhD English 

Assistant Professor, Government Ambala Muslim College, Sargodha (Pakistan). 

5- Dr. Muhammad Nadeem Anwar, PhD Education 

Assistant Professor, Department of Education, University of Sargodha (Pakistan). 

6- Dr. Kanwal Zahra, PhD English 

Assistant Professor, Department of Translation Studies 

University of Gujrat (Pakistan). 

7- Dr. Shaista Khalid, PhD Education 

Assistant Professor, Department of Education, University of Sargodha (Pakistan). 
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 Annexure D 

 

Test of Grammatical Competence for the Students of BS Education 

                                 

 Name: _______________________________________ Roll No. _________ 

Sr. 

No. 

Items Column for Answers 

1 Are these passive forms right or wrong? Tick the 

right choice.       

a) Lunch is prepared now.                  

b) Lunch is being prepared now.   

c) Lunch is preparing now.                 

d) Lunch prepares now.              
 

 

 

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

2 Which verbs from the following sentences can be 

changed into passive forms? (Tick on possible or 

impossible)     

a) The company has promoted Zaheer.    

b) Students are talking to each other in the 

classroom.     

c) Javed is sleeping.   

d) Sana writes essay.      
  

 

 

 

a) possible/impossible 

b) possible/impossible 

 

c) possible/impossible 

d) possible/impossible 

3 Underline nouns from the following sentences.      

a) Sadia is an intelligent girl.          

b) There was a crowd gathered in the garden.                                         

c) They went to Peshawar by bus.  

 

4 Which of these questions are correct and which 

are incorrect? Tick on correct or incorrect. 

  

a) Is there a shoes shop near here?       

b) Are there any shoe shops near here?    

c) Is there a ticket office near here? 

d) Is there a tickets office near here?   
     

 

 

 

a) Correct/Incorrect 

b) Correct/Incorrect 

c) Correct/Incorrect 

d) Correct/Incorrect 

5 Underline the adjectives from the following 

sentences.  

a) It‘s a daily newspaper. 

b) My father brought a black cat for me. 

c) Family was having a lunch around a glass table. 

d) She has bought a new car. 
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6 Which adjectives are in the right order?   

a) A green juice bottle.     

b) A political old idea.    

c) The latest educational reform. 

d) Green beautiful mountains.   

 

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

7 Put adverb in the blank space from the list given 

below.   

      slightly, unbelievably, scientifically, even  

a) He can‘t write _____________ his own name. 

b) One leg of the chair was ____________ 

damaged. 

 

 

 

a) 

b)  

8 Underline the Adverbs in the following 

sentences.       

a) Listen to me carefully.                           

b) They were flying kites on the top of hill.  

c) He got up early in the morning.           

d) The employees are paid monthly.     

 

9 We breathed hard due to altitude.   

The verb in above sentence cannot be transformed 

into passive form because; (tick the correct choice) 

a) The verb process has adverb phrase 

b) The verb process has prepositional phrase as a 

complement 

c) The verb process relates to behavior  

d) The verb process has adjective phrase in the end 

 

10 She argues too much.     
The verb in above sentence cannot be transformed 

into passive form because; (tick the correct choice) 

a) The verb process doesn‘t have any word or 

phrase to receive action. 

b) The phrase ―too much‖ is an adverb phrase. 

c) The phrase ―too much‖ is object of the verb 

process. 

d) ―too much‖ is a prepositional phrase. 

 

11 Jaleel is General Secretary of this firm.   

The verb in the above sentence can‘t be transformed 

into passive form because; (tick the correct choice) 

a) The verb process has an object. 

b) ―General Secretary of this firm‖ is adjective 

phrase. 

c) The sentence has relational process without 

transitivity. 

d) ―General Secretary of this firm‖ is a noun 

phrase. 
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12 Which of these structures is/are normally 

correct? Tick the appropriate choice.  

     

a) I have met her before she started working here.   

b) I am sure we have met before.     

c) I have not been abroad recently.     

d) I have bought a new car recently.    

 

 

 

a) Correct/Incorrect 

b) Correct/Incorrect 

c) Correct/Incorrect 

d) Correct/Incorrect 

13 Underline Noun Phrases in the following 

sentences.    

a) The new red soft top jeep is for sale. 

b) The smart tall athlete ready for the race 

seems fit. 

c) The young looking Ahmad plays cricket 

well.  

d) My new black horse is mix breed. 

 

14 Which of these phrases are right and which are 

wrong? Tick the correct choice.  

a) Prisoners always look forward to receiving 

home letters.     

b) He has kept all the warning letters his boss sent 

to him.      

c) He had a disappointment feeling at not getting 

the job.      

d) I ate camel meat for the first time last month.  
                

 

 

a) Wrong/Right 

 

b) Wrong/Right 

 

c) Wrong/Right 

 

d) Wrong/Right 

15 Underline Adjective Phrases in the following 

sentences.   
a) This car is extremely expensive. 

b) Faster than a speeding bullet, Superman was 

finished in no time. 

c) That complex has quite small but cheap 

apartments. 

d) Students upset about the rising cost of tuition 

staged a rally. 

 

16 Which of the following adjectives are right or 

wrong?   

a) She is a person too polite to refuse.      

b) She is too polite a person to refuse.    

c) Those girls are too kind to refuse.     

d) Those are too kind girls to refuse.    

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

17 Which of these adverb positions are usual? 

   

a) Usually I get up early.         

b) I usually get up early.         

c) I get up early usually.         

d) I get up usually early.         
 
 
 
 

 

 

a) Usual/Unusual 

b) Usual/Unusual 

c) Usual/Unusual 

d) Usual/Unusual 
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18 Underline Adverb Phrase in the following 

sentences.   

a) The detective arrived at the crime scene.  

b) I use a stopwatch to track my running speed. 

c) I awaken very early. 

d) We moved the furniture to get the room ready 

for painting. 

 

19 Three of these sentences mean more or less the 

same. Which one is different? Underline the 

different sentence only.     

a) Are you doing the shopping tomorrow?   

b) Are you going to do the shopping tomorrow? 

c) Will you do the shopping tomorrow?   

d) Will you be doing the shopping tomorrow?  
 

 

20 Point the verb in the sentences as physical, 

mental and verbal action.   

a) Asghar is arguing with the opposition leader.   

b) I think the issue will be resolved soon.    

c) The boxer is punching hard.     

d) I can foresee the danger.      

e) You speak too loud.      

f) He turned round to see the stranger.    

 

a) Physical/Mental/Verbal 

b) Physical/Mental/Verbal 

c) Physical/Mental/Verbal 

d) Physical/Mental/Verbal 

e) Physical/Mental/Verbal 

f) Physical/Mental/Verbal 

21 Choose the correct verb form from the given 

options.   
I _______ some clothes to be cleaned. Are they 

ready? 

 

a) Left 

b) Was leaving 

c) Have left 

22 Underline Noun Clauses in the following 

sentences.    
a) I like what I see. 

b) Ahmad knows that tide is turning.   

c) You can choose a gift for whomever you want. 

d) Whichever restaurant you pick is fine with me. 

 

23 Which of the following sentences are correct and 

which are incorrect? Tick the right choice. 

     

a) All documents must be accompanied by a 

translation of the original.    

b) All documents must be accompanied by 

translations of the originals.   

c) We usually go and see my mother on Saturday.   

                                                 

d) We usually go and see my mother on Saturdays. 
                                                  

 

 

a) Wrong/Right 

 

b) Wrong/Right 

 

c) Wrong/Right 

 

d) Wrong/Right 
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24 Are these adjectives in the sentences right or 

wrong? 

a) The body of the deceased was found in the river. 

b) The arrested was held at the police station. 

c) The accused was charged with the crime today. 

d) The verdicts on Evans and Riley were announced: 

the former was found guilty, the latter not 

guilty. 

 

 

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

25 Underline Adjective Clauses in the following 

sentences.   

a) I do not like people who are cruel to animals.  

b) Did you go to the school where my friend Ali 

goes?  

c) The lady, who lives across the street, is my aunt. 

d) Fruit that is grown organically is expensive. 

 

26 Are the following Adverbs right or wrong? Tick 

the correct choice.   

a) She didn‘t play fair.    

b) They didn‘t fight fair.               

 

 

a) Wrong/Right 

b) Wrong/Right 

27 Underline Adverb Clauses in the following 

sentences.   

a) She likes the black car more than her husband 

does. 

b) You have to go to bed now whether you like it or 

not. 

c) Although she has a language degree, she is 

working as a retail clerk. 

d) You must keep practicing the composition until 

you get it right. 

 

28 Develop a story of your choice in which following 

verbs must be used at least for once. (one verb 

from each underlined group of verbs) 

 

run/fly/walk, was/were, decide, think, say/speak, 

prepare/make/collect, has/had, saw.    
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   Annexure E 

 

Answer Key 

Test of Grammatical Competence for the Students of BS Education 

Correct answers are underlined and typed in bold. 

Sr. 

No. 

Items Column for Answers 

1 Are these passive forms right or wrong? Tick the 

right choice.       

a) Lunch is prepared now.                  

b) Lunch is being prepared now.   

c) Lunch is preparing now.                 

d) Lunch prepares now.              
 

 

 

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

2 Which verbs from the following sentences can be 

changed into passive forms? (Tick on possible or 

impossible)     

a) The company has promoted Zaheer.    

b) Students are talking to each other in the 

classroom.     

c) Javed is sleeping.   

d) Sana writes essay.      
  

 

 

 

a) possible/impossible 

b) possible/impossible 

 

c) possible/impossible 

d) possible/impossible 

3 Encircle nouns from the following sentences.     

a) Sadia is an intelligent girl.          

b) There was a crowd gathered in the garden.                                         

c) They went to Peshawar by bus.  

 

 

4 Which of these questions are correct and which 

are incorrect? Tick on correct or incorrect.  

a) Is there a shoes shop near here?       

b) Are there any shoe shops near here?    

c) Is there a ticket office near here?   

d) Is there a tickets office near here?    

 

 

a) Correct/Incorrect 

b) Correct/Incorrect 

c) Correct/Incorrect 

d) Correct/Incorrect 

5 Encircle the adjectives from the following 

sentences.  

a) It‘s a daily newspaper. 

b) My father brought a black cat for me. 

c) Family was having a lunch around a glass table. 

d) She has bought a new car. 
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6 Which adjectives are in the right order?    

a) A green juice bottle.     

b) A political old idea.    

c) The latest educational reform. 

d) Green beautiful mountains.   

 

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right.  

7 Put adverb in the blank space from the list given 

below.   

slightly, unbelievably, scientifically, even     

a) He can‘t write _____________ his own name. 

b) One leg of the chair was ____________ 

damaged. 

 

 

 

a) even 

b) slightly  

8 Encircle the Adverbs in the following sentences.  

a) Listen to me carefully.                           

b) They were flying kites on the top of hill.  

c) He got up early in the morning.           

d) The employees are paid monthly.     

 

a) Manner 

b) Place 

c) Time  

d) Frequency 

9 We breathed hard due to altitude.   

The verb in above sentence cannot be transformed 

into passive form because; (tick the correct choice) 

a) The verb process has adverb phrase 

b) The verb process has prepositional phrase as a 

complement 

c) The verb process relates to behavior  

d) The verb process has adjective phrase in the end 

 

10 She argues too much.     
The verb in above sentence cannot be transformed 

into passive form because; (tick the correct choice) 

a) The verb process doesn’t have any word or 

phrase to receive action. 

b) The phrase ―too much‖ is an adverb phrase. 

c) The phrase ―too much‖ is object of the verb 

process. 

d) ―too much‖ is a prepositional phrase. 

 

11 Jaleel is General Secretary of this firm.   

The verb in the above sentence can‘t be transformed 

into passive form because; (tick the correct choice) 

a) The verb process has an object. 

b) ―General Secretary of this firm‖ is adjective 

phrase. 

c) The sentence has relational process without 

transitivity. 

d) ―General Secretary of this firm‖ is a noun 

phrase. 
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12 Which of these structures is/are normally 

correct? Tick the appropriate choice. 

      

a) I‘ve met her before she started working here.  

b) I‘m sure we‘ve met before.  

c) I haven‘t been abroad recently.    

d) I‘ve bought a new car recently.    

 

 

 

a) Correct/Incorrect 

b) Correct/Incorrect 

c) Correct/Incorrect 

d) Correct/Incorrect 

13 Encircle Noun Phrases in the following 

sentences.    

a) The new red soft top jeep is for sale. 

b) The smart tall athlete seems fit. 

c) The young looking Ahmad plays cricket 

well.  

d) My new black horse is mix breed. 

 

14 Which of these phrases are right and which are 

wrong? Tick the correct choice.  

a) Prisoners always look forward to receiving 

home letters. (Should be “letters from home”) 

b) He has kept all the warning letters his boss sent 

to him.      

c) He had a disappointment feeling at not getting 

the job. (Should be “feeling of disappointment”)  

d) I ate camel meat for the first time last month. 

 

 

a) Wrong/Right 

 

b) Wrong/Right 

 

c) Wrong/Right 

 

d) Wrong/Right 

15 Underline Adjective Phrases in the following 

sentences.   
a) This car is extremely expensive. 

b) Faster than a speeding bullet, Superman was 

finished in no time. 

c) That complex has quite small but cheap 

apartments. 

d) Students upset about the rising cost of tuition 

staged a rally. 

 

16 Which of the following adjectives are right or 

wrong?   

a) She is a person too polite to refuse.     

b) She is too polite a person to refuse.   

c) Those girls are too kind to refuse.    

d) Those are too kind girls to refuse.   

 

 

a) Wrong/Right 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

17 Which of these adverb positions are usual? 

a) Usually I get up early.         

b) I usually get up early.         

c) I get up early usually.         

d) I get up usually early.         

 

a) Usual/Unusual 

b) Usual/Unusual 

c) Usual/Unusual 

d) Usual/Unusual 

18 Underline Adverb Phrase in the following 

sentences.   

a) The detective arrived at the crime scene.  

b) I use a stopwatch to track my running speed. 

c) I awaken very early. 

d) We moved the furniture to get the room ready 

for painting. 
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19 Three of these sentences mean more or less the 

same. Which one is different? Underline the 

different sentence only.   

a) Are you doing the shopping tomorrow?  

b) Are you going to do the shopping tomorrow? 

c) Will you do the shopping tomorrow?  

d) Will you be doing the shopping tomorrow? 

 

 

 

a to c are asking for 

information. 

d is a request to do 

shopping.  

20 Point the verb in the sentences as physical, 

mental and verbal action.   

a) Asghar is arguing with the opposition leader.  

b) I think the issue will be resolved soon.   

c) The boxer is punching hard.    

d) I can foresee the danger.     

e) You speak too loud.     

f) He turned round to see the stranger.   

 

 

a) Physical/Mental/Verbal 

b) Physical/Mental/Verbal 

c) Physical/Mental/Verbal 

d) Physical/Mental/Verbal 

e) Physical/Mental/Verbal 

f) Physical/Mental/Verbal 

21 Choose the correct verb form from the given 

options.   
I _____ some clothes to be cleaned. Are they ready? 

 

a) Left 

b) Was leaving 

c) Had left 

22 Encircle Noun Clauses in the following 

sentences.    
a) I like what I see. 

b) Ahmad knows that tide is turning.   

c) You can choose a gift for whomever you want. 
d) Whichever restaurant you pick is fine with me. 

 

23 Which of the following sentences are correct and 

which are incorrect? Tick the right choice  

a) All documents must be accompanied by a 

translation of the original.    

b) All documents must be accompanied by 

translations of the originals.   

c) We usually go and see my mother on Saturday.                                       

d) We usually go and see my mother on Saturdays 

 

 

a) Wrong/Right 

 

b) Wrong/Right 

 

c) Wrong/Right 

d) Wrong/Right 

24 Are these adjectives in the sentences right or 

wrong? 

a) The body of the deceased was found in the 

river. 

b) The arrested was held at the police station. 

c) The accused was charged with the crime today. 

d) The verdicts on Evans and Riley were 

announced: the former was found guilty, the 

latter not guilty. 

 

 

a) Wrong/Right 

 

b) Wrong/Right 

c) Wrong/Right 

d) Wrong/Right 

 

25 Encircle Adjective Clauses in the following 

sentences.   

a) I do not like people who are cruel to animals.  

b) Did you go to the school where my friend Ali 

goes?  

c) The lady, who lives across the street, is my 

aunt. 

d) Fruit that is grown organically is expensive. 

 



147 
 

 
 

26 Are the following Adverbs right or wrong? Tick 

the correct choice.   

a) She didn‘t play fair.    

b) They didn‘t fight fair.               

 

 

a) Wrong/Right 

b) Wrong/Right 

27 Encircle Adverb Clauses in the following 

sentences.   

a) She likes the black car more than her husband 

does. 

b) You have to go to bed now whether you like it 

or not. 

c) Although she has a language degree, she is 

working as a retail clerk. 

d) You must keep practicing the composition until 

you get it right. 

 

28 Rubric for Item 28 

One mark was allocated for the correct usage of 

verb from each group of verbs. Students were not 

awarded mark for using the verb from the same 

group more than once. There were eight verb 

groups in total. 2 marks were allocated for overall 

correct expression.    

10 marks 
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 Annexure F 

 

Observation Schedule for Evaluation of Student Teachers 

                 Low ------------------------------------------------------------ High 

Sr# Observation 1 2 3 4 5 

Starting of the Lesson 

1 Confidence & 

Appearance 

     

2 Teacher‘s 

Communication with 

the students 

     

3 P. K. Testing      

4 Announcement of 

Topic 

     

5 Presentation of the 

Topic 

     

Selection of Activities and Teaching Techniques 

6 Selection of suitable 

Activities regarding 

grammar 

     

7 Conduct of the 

grammatical activities  

     

8 Examples of grammar 

from daily life 

     

9 Suitability of examples 

related to grammar 

 

     

Student Teacher Interaction 

10 Students participation 

in defining terms of 

grammar 

     

11 Interactive 

communication 

between teacher and 

students   

     

12 Response on students‘ 

questions 

     

Grammatical Rules and Examples 

13 Emphasis on 

grammatical rules 

     

14 Emphasis on contextual 

meaning 
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Students‘ Response 

15 Is Students interest 

being developed in 

grammar lesson? 

     

16 Questioning for 

assessment of the 

students regarding 

grammar 

     

17 Assessment of the topic 

through activities 

regarding noun, 

adjective, verb, adverb 

etc. 

     

18 Enrichment Activities 

for Production of 

sentences about noun, 

adjective, verb, adverb 

etc.  

     

Communication 

19 Use of first language 

during teaching 

     

20 Pronunciation in 

English 

 

     

21 Stress and intonation      

22 Fluency of speech in 

English 

     

23 Clarity of expression in 

English 

     

24 Grammatically correct 

use of English in 

speech 

     

25 Appropriate use of 

vocabulary in English 
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  Annexure G 

 

Test of Grammatical Knowledge for Secondary School Students 

Name: ________________________________ School: 

_____________________________ 

Class: _________Section: __________ Roll No. ___________ 

1- Which of the following sentences are correct and which are incorrect with 

respect to nouns?        (2) 

a) Group of students are gathered there.    (Correct/Incorrect) 

b) There is a lot of furnitures in the showroom.   (Correct/Incorrect) 

 

2- Underline Adjectives in the following sentences.    (2) 

 

a) Rida is an active girl. 

b) Rabbit is a fast animal. 

 

3- Identify correct degrees of Adjectives in the following sentences. (3)

  

a) He is the most good student of the class.   (Correct/Incorrect) 

b) The most young boy was absent.    (Correct/Incorrect) 

c) The fastest athlete won the race.    (Correct/Incorrect) 

 

4- Put adverbs in the blank spaces from the list given below.  (1) 

slightly, scientifically, even 

He can‘t write _____________ his own name. 

 

5- Underline Adverb in the following sentences.              (4) 

a) They were listening to me carefully. b) The car was moving slowly. 

c)   Shahid is running fast.   d)  The students are working eagerly. 

6- Use correct forms of Verb according to the tenses given against each 

sentence.          (3) 

a) The fielder (throw) _______ the ball. (Past Indefinite Tense) 

b) I (go) ________ to my school. (Present Continuous Tense) 

c) A group of boys (Stand) ______________ before me. (Past Continuous 

Tense) 
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7- Pick out the correct Passive Voice of sentence given in the choices. (1) 

Sentence:    They are playing the match. 

a) The match has been played by them.   b) The match is played by them.      

c) The match is being played by them.       d) The match played by them. 

8- Choose the correct option to complete the blank in the following sentence. (1) 

I ______ him before. 

a) will meet b) have met  c) will be meeting d) meet   

 

9- Underline Adverbs in the following sentences.    (4) 

a)  He comes here daily. 

b) I hurt my knee yesterday. 

c) I have spoken to him already. 

d) Mr. Ali lives here. 

10- Underline Common Nouns in the sentences below.   (3) 

a) Ali works in a factory. 

b) Javed jumped over the hurdle. 

c) Sana sat under a tree. 

 

11- Use correct degree of adjectives.      (4)  

a) She is (young/younger/youngest) among her brothers and sisters. 

b) Ahmad is (tall/taller/tallest) than his friend. 

c) Sadia is a/an (intelligent/more intelligent/most intelligent) girl. 

d) Sana is (happy/happier/happiest) than her sister. 

12- Which of the following sentences are correct according to the use of 

adjectives?         (3) 

a) The house is extremely expensive.   (Correct/Incorrect) 

b) The answer is the most difficult than the next one.   (Correct/Incorrect) 

c) This room is smaller than all the other rooms.   (Correct/Incorrect) 

13- Which of the following sentences are correct according to Past Continuous 

Tense?         (2) 

a) Saeed was my friend.    (Correct/Incorrect) 

b) Pilots were flying the aircrafts.  (Correct/Incorrect) 

 

14- Underline Abstract Nouns from the following sentences.     (2) 

a) We all love honesty. 

b) The elephant has great strength. 

 

 



152 
 

 
 

15- Choose the correct verb;       (1) 

I _______ some clothes to be cleaned. Are they ready? 

a) will have left    b) left      c) would have left     d) would be leaving 

16- Are the underlined words Adjectives or Adverbs?              (2) 

a) Even after one year of practice, Zahid plays cricket badly.  (Adjective/Adverb)  

b) Library is always a quiet place.              (Adjective/Adverb) 

 

17- Are the following sentences in Indefinite tense? Tick Yes or No against each 

sentence.         (2) 

 

a) The director will visit the department next week.        (Yes/No) 

b) He went to Lahore last week.     (Yes/No) 

18- Are the following sentences in Perfect tense? Tick Yes or No against each 

sentence.         (4) 

a) He finished his assignment in time.    (Yes/No) 

b) I never said this.      (Yes/No) 

c) You will have done it by the time we visit you.  (Yes/No) 

d) I have already warned you not to do it again.   (Yes/No) 

 

19- Choose the underlined nouns in the following sentences as Common, Proper, 

Collective or Abstract noun.       (4) 

a) We saw a fleet of ships in the harbour.    (Common/Proper/Collective/Abstract) 

b) He gave me a bunch of grapes.               (Common/Proper/Collective/Abstract)

  

c) Without health there is no happiness.     (Common/Proper/Collective/Abstract) 

d) London is the biggest city of England.   (Common/Proper/Collective/Abstract)

  

20- Do as directed.        (2) 

i) I have told you twice. The underlined word is an 

a) Adverb of Manner     b) Adverb of Frequency                                                          

c) Adverb of Time         d) Adverb of Place 

ii) He saw a pack of wolves coming towards him. The underlined word is a 

a) Common noun   b) Abstract noun    c) Collective noun    d) Uncountable noun  
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          Annexure H 

 
Answer Key 

Test of Grammatical Knowledge for Secondary School Students 

Correct answers are underlined and typed in bold. 

1- Which of the following sentences are correct and which are incorrect with 

respect to nouns?        (2)

  

a) Group of students are gathered there.    (Correct/Incorrect) 

b) There is a lot of furnitures in the showroom.   (Correct/Incorrect) 

 

2- Underline Adjectives in the following sentences.    (2) 

 

a) Rida is an active girl. 

b) Rabbit is a fast animal. 

 

3- Identify correct degrees of Adjectives in the following sentences. (3)

  

a) He is the most good student of the class.   (Correct/Incorrect) 

b) The most young boy was absent.    (Correct/Incorrect) 

c) The fastest athlete won the race.    (Correct/Incorrect) 

 

4- Put adverbs in the blank spaces from the list given below.  (1) 

slightly, scientifically, even 

He can‘t write even his own name. 

 

5- Underline Adverb in the following sentences.              (4) 

a)  They were listening to me carefully. b) The car was moving slowly. 

c)   Shahid is running fast.   d)  The students are working eagerly. 

6- Use correct forms of Verb according to the tenses given against each 

sentence.          (3) 

a)  The fielder (throw) threw the ball. (Past Indefinite Tense) 

b) I (go) was going to my school. (Present Continuous Tense) 

c) A group of boys (Stand) was standing before me. (Past Continuous Tense) 

7- Pick out the correct Passive Voice of sentence given in the choices. (1) 

Sentence:    They are playing the match. 

      a) The match has been played by them.   b) The match is played by them.      

c) The match is being played by them.       d) The match played by them. 
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8- Choose the correct option to complete the blank in the following sentence. (1) 

I ______ him before. 

     a)  will meet b) have met  c) will be meeting d) meet   

 

9- Underline Adverbs in the following sentences.    (4) 

a)  He comes here daily. 

b)   I hurt my knee yesterday. 

c) I have spoken to him already. 

d) Mr. Ali lives here. 

 

10- Underline Common Nouns in the sentences below.   (3) 

a) Ali works in a factory. 

b) Javed jumped over the hurdle. 

c) Sana sat under a tree. 

 

11- Use correct degree of adjectives.      (4)  

a) She is (young/younger/youngest) among her brothers and sisters. 

b) Ahmad is (tall/taller/tallest) than his friend. 

c) Sadia is a/an (intelligent/more intelligent/most intelligent) girl. 

d) Sana is (happy/happier/happiest) than her sister. 

 

12- Which of the following sentences are correct according to the use of 

adjectives?         (3) 

a) The house is extremely expensive.   (Correct/Incorrect) 

      b) The answer is the most difficult than the next one.   (Correct/Incorrect) 

c) This room is smaller than all the other rooms.   (Correct/Incorrect) 

13- Which of the following sentences are correct according to Past Continuous 

Tense?                    (2) 

a) Saeed was my friend.   (Correct/Incorrect) 

      b) Pilots were flying the aircrafts.  (Correct/Incorrect) 

 

14- Underline Abstract Nouns from the following sentences.     (2) 

a) We all love honesty. 

b) The elephant has great strength. 

15- Choose the correct verb;       (1) 

I _______ some clothes to be cleaned. Are they ready? 

a) will have left    b) left      c) would have left     d) would be leaving 

16- Are the underlined words Adjectives or Adverbs?              (2) 

a) Even after one year of practice, Zahid plays cricket badly.  (Adjective/Adverb)  

b) Library is always a quiet place   (Adjective/Adverb) 
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17- Are the following sentences in Indefinite tense? Tick Yes or No against each 

sentence.         (2) 

 

a) The director will visit the department next week.        (Yes/No) 

b) He went to Lahore last week.     (Yes/No) 

18- Are the following sentences in Perfect tense? Tick Yes or No against each 

sentence.         (4) 

a) He finished his assignment in time.    (Yes/No) 

b) I never said this.      (Yes/No) 

c) You will have done it by the time we visit you.  (Yes/No) 

d) I have already warned you not to do it again.   (Yes/No) 

 

19- Choose the underlined nouns in the following sentences as Common, Proper, 

Collective or Abstract noun.       (4) 

a) We saw a fleet of ships in the harbour.    (Common/Proper/Collective/Abstract) 

b) He gave me a bunch of grapes.               (Common/Proper/Collective/Abstract)

  

c) Without health there is no happiness.     (Common/Proper/Collective/Abstract) 

d) London is the biggest city of England.   (Common/Proper/Collective/Abstract)

  

      20-Do as directed.        (2) 

i- I have told you twice. The underlined word is an 

a) Adverb of Manner     b) Adverb of Frequency                                                          

c) Adverb of Time         d) Adverb of Place 

ii- He saw a pack of wolves coming towards him. The underlined word is a 

a) Common noun   b) Abstract noun    c) Collective noun    d) Uncountable noun  
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    Annexure I 

 

Material for the Experiment 

 

Lesson Plan 1 

Subject: English  

Topic:  Noun                   Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives: Students will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how teach and apply grammar in real life. 

Specific Objectives: After the lesson, students will be able to; 

i) Recognize the naming words from a written text.  

ii) Give examples of noun 

ii)   Extract their own definition of noun.  

Pre-requisite  Students should know the difference between clause and a sentence. 

Pk Test i) Point out clause and sentence in the following 

a) We went to the market. 

b) We went to the market but it was closed. 

ii) What is the name of your school? 

iii) What is the thing placed on the table? 

iv) What is the name of your native place? 

v) Where were you born? 

5 mins 

 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. Students will be 

told that today‘s lesson will be about the naming words.  

 

Stage of the lesson-----  

 presentation  

 practice,  

 production. 

 

Details of each stage:  

 Presentation: Short introduction on nouns without 

naming the term will be given through examples. 

Then ten sentences will be presented containing 

underlined nouns.  

 Practice: Students will be divided into 8 groups 

with five students in each group making one as 

i) Presentation: 15 m 

ii) Practice: 20 

minutes. 

iii) Production: 15 

minutes. 
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leader. They will be asked to discuss the underlined 

words and their functions in the sentences. Teacher 

will supervise them.  

 Production: Each group leader will give its 

definition of noun derived by the group.  

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second.  

Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Content will be displayed before the class through a 

chart or multimedia. The content will be as under: 

i) Ali knows the answer to the question. 

ii) When Anna looked round the door, the baby was 

sleeping quietly.  

iii) Robert is still in hospital. 

iv) Which team won the game? 

v) A thing of beauty is a joy forever. 

vi) Martin took his car out for a drive. 

vii) We had a party last night. 

viii) This car is for sale. 

ix) Shall we go for a walk? 

x) Tom was ready for the last run. 

Students will be asked about the function of the 

underlined words. 

15 m 

Practice 

(Activities) 

 The students will discuss the element of similarity in 

the groups. 

  After the given time, one student from each group 

will be asked to come forward and present the 

summary of group‘s discussion on the point of 

similarity. 

 After the representation of all the groups and 

necessary discussion, each group will be asked to 

formulate its own definition of noun. 

 Again one student from each group (who will be 

another student) will come and present his groups 

definition of noun. 

 One student from each group will be asked to come 

and he will be questioned by the teacher about the 

definition of noun by the group whom the student is 

representing. 

 After presentation by all the groups and 

comprehensive discussion, teacher will summarize 

the lesson and a final definition will be written. 

20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation 

 

Teacher: Students, we have defined noun as a name 

given to any person, place, object, animal or idea.  

5 mins 
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Assessment Pick out nouns from the following sentences. 

i) Who will bell the cat? 

ii) Kashif, where do you intend to go? 

iii) Akbar was a wise king. 

iv) Students are making noise in the class. 

v) Rabbits are faster than dogs.  

 

Production Pick out nouns from the following passage. 

 

Last week, we went to visit Lahore. First we visited zoo. 

There were animals of various species. There were lions, 

zebras, deer and different birds. Then we went to the 

fort. We also visited Badshahi Mosque. In the end, we 

saw Lahore Museum.  

 

Home work After students have understood the definition, they will 

be assigned a paragraph to indentify and underline the 

nouns. 
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Lesson Plan 2 

Subject: English  

Topic:  Kinds of Noun     Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives: Teacher students (TSs) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, TSs will be able to; 

iii) Recognize four kinds of noun 

iv) Give examples of each kind of noun 

ii)   Extract their own definition of each kind.  

Pre-requisite  TSs should know the concept of noun 

Pk Test vi) Where were you born? 

vii) Can you see or make picture of the term love, 

happiness, anger? 

viii) Does our class have a cricket team? 

ix) How many chairs and tables your class has? 

x) What is the definition of noun? 

5 mins 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told that 

today‘s lesson will be about the kinds of noun.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

 

Details of each stage:  

 Presentation: Short introduction on kinds of nouns 

will be given through examples.  
 Practice: Students will be divided into 8 groups with five 

students in each group making one as leader. They will be 

asked to discuss the underlined nouns and their functions 

in the sentences. Teacher will supervise them.  

 Production: Each group leader will give definition 

of each kind of noun derived by the group.  

iv) Presentation: 15 m 

v) Practice: 20 

minutes. 

vi) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group presentations 

(1 student from each 

group) 5 mins for 

first and second.  
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Content will be displayed before the class through a chart 

or multimedia. Class will be told that there were four kinds 

of noun, Proper noun, Abstract noun, Collective noun and 

Common noun. The content will be as under: 

i) Ahmad wrote to Ali. 

ii) Justice need not exclude mercy. 

iii) A crowd gathered to watch the fleet sail. 

iv) His father bought him a bicycle. 

Students will be asked about the function of the underlined 

nouns and also the category of noun they fall in. 

 

15 m 

Practice 

 

(Activities) 

 Point out the nouns in the following sentences. 

a) Always speak the truth. 

b) Honesty is the best policy. 

c) King Solomon was famous for his wisdom. 

d) A committee of five was appointed. 

e) We saw a fleet of ships in the harbour. 

f) He gave me a bunch of grapes. 

g) London is on the river Thames. 

h) Cleanliness is next to godliness. 

i) Wisdom is better than riches. 

j) Winston Churchill was one of the greatest Prime 

Ministers of England. 

 

 Ss will pick out the nouns from the sentences. 

 The students will discuss the function of the nouns 

in groups. 

  After the given time, one student from each group 

will be asked to come forward and present the 

summary of group‘s discussion on the point of 

functions of nouns. 

 The student will also tell the class the kind each 

noun falls in.   

 After the representation of all the groups and 

necessary discussion, each group will be asked to 

formulate its own definition of each kind of noun. 

 Again one student from each group (who will be 

another student) will come and present his groups 

definition of each kind of noun. 

 One student from each group will be asked to 

come and he will be questioned by the teacher 

about the definition of kinds of noun by the group 

whom the student is representing. 

 After presentation by all the groups and 

comprehensive discussion, teacher will summarize 

the lesson and final definitions of all four kinds 

will be written. 

20 mins 

 

 

 

 

 

 

15 mins 
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Recapitulation 

 

Teacher: Students we have learnt that there are four kinds 

of noun; Common Noun, Proper Noun, Abstract Noun and 

Collective Noun. 

5 mins 

Assessment Pick out kinds of nouns from the following sentences. 
i) I recognized his voice at once. 

ii) Our team is better than theirs. 

iii) Luqman was a wise man. 

iv) They ran for their life when the lion roared. 

 

Production Pick out Common, Proper, Collective and Abstract nouns 

from the following passage. 

Ali is very happy. His team has won the final for the second 

consecutive time. He knows that hard work brings success. 

Now he is looking for a top university in Pakistan for 

admission on sports base. 

 

Home work i) After students have understood the definition, they 

will be assigned a paragraph to identify and underline 

the kinds of noun. 

ii) Students will be asked to categorize the names of 

persons, pets and objects at their home in four kinds 

of noun. 
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Lesson Plan 3 

Subject: English  

Topic:  Nouns (Countable and Uncountable)            Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives  
Teacher students (TSs) will be able to: 

i) Learn English Grammar as a medium of communication of meaning. 

ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, TSs will be able to; 

i) Recognize countable and uncountable nouns 

ii) Use singular and plural forms of countable and uncountable nouns 

appropriately 

ii)   Exemplify countable and uncountable nouns.   

Pre-requisite  TSs should know the concept of noun and have clarity on its kinds. 

Pk Test i) Where were you born? (villagae/city)  

ii) Do you have white ____ on your head? (hair/hairs) 

iii) Will you take ____ on your trip? 

(baggage/baggages) 

Can the correct options in the above items be counted or 

not?   

5 mins 

 

 

 

 

 

Motivation and 

Maintenance of 

Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told 

that today‘s lesson will be about the appropriate use of 

singular and plural noun.  

Stages of the lesson-----  

 Presentation  

 Practice,  

 Production. 

Details of each stage:  

 Presentation: Short introduction on countable 

and uncountable nouns will be given through an 

activity.  

 Practice: Students will be divided into 8 groups with 

five students in each group making one as leader. 

They will be asked to do the given activity. Teacher 

will supervise them.  

 Production: Each group leader will give definition 

of countable and uncountable nouns derived by the 

group.  

 

 

 

vii) Presentation: 15 m 

viii) Practice: 20 

minutes. 

ix) Production: 15 

minutes. 
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Timing of each activity   First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second.  

Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Content will be displayed before the class through a 

chart or multimedia. They will be asked to solve it. 

 Which option from the following statement can 

complete the sentence correctly?  

My _______ been lost. 

i) Baggage has 

ii) Baggages have 

iii) Suitcase has  

iv) Suitcases have  

The teacher will explain that option i, iii & iv are correct 

for the given statement. Option ii is incorrect because 

baggage cannot be counted. Hence it cannot be stated as 

plural.  

 Pick out singular and plural forms from the 

following statements. Please explain why the 

plural forms are used in the particular statement. 

Also state whether we can count the given plural 

forms. 

i) The Children rode donkeys on the beach.  

ii) I want to go to the party instead of staying at 

home.  

iii) A cat is said to have nine lives.  

iv) Are we having sandwiches for lunch?  

v) The roof of the building was covered in snow.  

vi) They all wore football scarves with their team 

colours.  

 Pick out singular and plural from the following 

words. Also indicate the words which can be 

used both as singular and plural form. 

Children, fish, millet, kid, sand. 

15 m 

Practice 

 

(Activities) 

Following activity will be given to all groups of Ss; 

 Choose which word(s) can complete the 

sentences: the first option, the second option or 

both. Please fill in the blanks with the right 

option. 

i) I have some important _______________ for you. 

(information, informations) 
ii) They are buying _____________ for their new 

flat. (furniture, furnitures) 

20 mins 

 

 

 

 

 

 

15 mins 
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iii) ‗Buck‘ is _______________ for ‗dollar‘. (a slang, 

slang) 
iv) Did you bring all your gardening _____________ 

with you? (tool, tools) 

v) We‘ve made some important ________________ 

with the building work. (progress, progresses) 

vi) You need breathing _______________ if you‘re 

going diving. (equipment, equipments) 

vii) John, who is the police‘s main suspect, has black 

_______. (hair, hairs) 

viii) If you‘re going to the shops, please buy some 

_______________. (spaghetti, spaghettis) 

 

i) Ss will discuss and solve the activity in the 

group. 

ii) One student from each group will come forward 

to present the group‘s solution. 

iii) Each item will be discussed in the class after the 

presentation by all groups.  

 

After presentation by all the groups and comprehensive 

discussion, teacher will summarize the lesson and final 

definition of countable and uncountable nouns will be 

synthesized.  

Recapitulation 

 

Teacher: Students, we have gone through activity 

regarding singular and plural application of countable 

nouns. We have seen that countable nouns are not used 

as plural with writing them as plural forms. 

5 mins 

Assessment Are these plural forms Right or Wrong? Please correct 

the wrong ones. 

i) The children rode donkeys on the beach. 

ii) I love going to parties and hate staying at home. 

iii) A cat is said to have nine lifes. 

iv) Are we having sandwiches for lunch? 

v) The rooves of the buildings were covered in snow. 

vi) They all wore football scarfs with their team colours.  

 

Production Pick out Countable and Uncountable nouns from the 

following passage. 

I bought some vegetables and went to a coffee shop for 

some coffee. There were a few chairs vacant there. I sat 

there and ordered a glass of milk. 

 

Home work i) Divide the following words into countable and 

uncountable nouns. 

Book, cup, dust, happiness, knowledge, table, wall, 

song, river, rain, flower, flour. 

ii) Students will be asked to categorize different items 

at home as countable and uncountable nouns and 

also reason behind the categorization. 
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Lesson Plan 4 

Subject: English  

Topic:  Pronoun                   Programme: BS 

(Education) 
 

Objectives of 

lesson 

General Objectives: Teacher students (TSs) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, TSs will be able to; 

i) Recognize Pronoun 

ii) Give examples of Pronoun 

ii)   Extract own definition of pronoun.  

Pre-requisite  TSs should know the concept of noun and its kinds 

Pk Test i) What is noun? 

ii) What is common noun? 

iii) How will you define proper noun? 

iv) Give an example of abstract noun? 

v) How will you exemplify collective noun? 

vi) How will you differentiate between countable 

and uncountable noun. 

5 mins 

 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told 

that today‘s lesson will be about Pronouns.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

 

Details of each stage:  

 Presentation: Short introduction on Pronouns will 

be given through examples.  

 Practice: Students will be divided into 8 groups 

with five students in each group making one as 

leader. They will be asked to discuss the underlined 

words and their functions in the sentences. Teacher 

will supervise them.  

 Production: Each group leader will give definition 

of Pronoun derived by the group.  

 

 

 

i) Presentation: 15 m 

ii) Practice: 20 

minutes. 

iii) Production: 15 

minutes. 
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Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second.  

Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Content will be displayed before the class through a 

chart or multimedia. The content will be as under: 

 

Ali Hassan is playing for the team tomorrow. The 

selectors have included Ali Hassan in the team because 

the selectors think that Ali Hassan will score quickly. 

The selectors told Ali Hassan that Ali Hassan impressed 

the selectors when Ali Hassan played in the trials.  

 

Teacher will ask the TSs to look anything looking 

clumsy in the displayed passage, especially in the 

underlined nouns. TSs will also be asked to suggest 

alternative for the underlined nouns. 

 

15 m 

Practice 

 

(Activities) 

 The students will discuss the function of 

underlined words in the groups with special 

reference to the clumsiness in the underlined 

nouns. 

  After the given time, one student from each 

group will be asked to come forward and present 

the summary of group‘s discussion on the 

underlined nouns and suggest alternatives for 

them. If the alternative is appropriate pronoun, 

teacher will clarify that the alternatives are 

called Pronouns.  

 After the representation of all the groups and 

necessary discussion, each group will be asked 

to formulate its own definition of Pronoun. 

 Again one student from each group (who will be 

another student) will come and present his 

groups definition of Pronoun. 

 One student from each group will be asked to 

come and he will be questioned by the teacher 

about the definition of Pronoun by the group 

whom the student is representing. 

 Teacher will synthesize the definitions in the end 

to formulate a comprehensive definition. 

 

 

20 mins 

 

 

 

 

 

 

15 mins 
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Recapitulation 

 

After presentation by all the groups and comprehensive 

discussion, teacher will summarize the lesson and final 

definition of Pronoun will be written. 

5 mins 

Assessment 

 

Put in pronouns in the following sentences. 

i) I don‘t like ____ and he doesn‘t like ____. 

ii) I can‘t find ___ keys. Can I borrow ____? 

iii) That girl keeps losing _____ shoes. 

iv) How far is _____ to Lahore from here? 

v) ______ is five o‘clock. 

 

Production Are these sentences correct or incorrect? Correct the 

incorrect sentences. 

i) He hated ties because reminded him of his school 

uniform. 

ii) I picked up the coins and put in my pockets. 

iii) Have some olives. – No, thanks I don‘t like. 

 

Home work After students have understood the definition, they will 

be assigned a paragraph to indentify and underline the 

Pronouns.. 
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Lesson Plan 5 

Subject: English  

Topic:  Kinds of Pronouns     Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives: Teacher students (TSs) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, TSs will be able to; 

iii) Recognize five kinds of Pronoun 

iv) Give examples of each kind of Pronoun 

ii)   Extract their own definition of each kind.  

Pre-requisite  TSs should know the concept of Pronoun 

Pk Test iv) The tourists hired a guide who showed them 

round the town.  

v) What the words in italics stand for? 

vi) What is the definition of Pronouns? 

5 mins 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told 

that today‘s lesson will be about the kinds of noun.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

 

Details of each stage:  

 Presentation: Short introduction on kinds of 

pronouns will be given through examples.  

 Practice: Students will be divided into 8 groups 

with five students in each group making one as 

leader. They will be asked to discuss the underlined 

pronouns and their functions in the sentences. 

Teacher will supervise them.  

 Production: Each group leader will give definition 

of each kind of pronoun derived by the group.  

iv) Presentation: 15 m 

v) Practice: 20 

minutes. 

vi) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group presentations 

(1 student from each 

group) 5 mins for 

first and second.  
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Content will be displayed before the class through a 

chart or multimedia. Class will be told that there were 

five kinds of pronoun, Personal pronoun, Reflexive 

pronoun, Demonstrative pronoun, Interrogative pronoun 

and Relative pronoun. The content will be as under: 

v) a) Ali invited me to a party. 

b) You asked for this file. 

c) All the players are ready for the match. 

They are in high spirits.  

vi) After saving the first swimmer, the lifeguards 

themselves got into danger. 

vii) Amina made a great name for herself. 

viii) That is the mistake. 

ix) Who designed this building? 

x) Ali is the only person who knows about the 

story. 

Students will be asked about the function of the 

underlined pronouns and also the noun they fall in. 

15 m 

Practice 

 

(Activities) 

Students are given cloze sentences with a choice of 

pronouns for filling the gaps. 

a)  Who drove the car? Ali drove .______ (them, it, his, 

we) 

b) Who gave Sana the chewing gum? ______ did. (him, 

those, he, this) 

c) We saw ______ at the show. (I, they, him, us) 

d) Ahmad bought ______ ice-creams. (he, they, us, this) 

e) Madiha was at the show. Did _______ see ______ 

(them, her, we, you)  

 The students will discuss the function of 

pronouns in the groups. 

 After the given time, one student from each 

group will be asked to come forward and present 

the summary of group‘s discussion on the point 

of functions of pronouns. 

 The student will also tell the class the kind of 

pronoun each word falls in and why.   

 After the representation of all the groups and 

necessary discussion, each group will be asked 

to formulate its own definition of each kind of 

pronoun. 

 Again one student from each group (who will be 

another student) will come and present his 

group‘s definition of each kind of pronoun. 

 One student from each group will be asked to 

come and he will be questioned by the teacher 

about the definition of kinds of pronoun by the 

group whom the student is representing. 

 

 

20 mins 

 

 

 

 

 

 

15 mins 
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Recapitulation 

 

Teacher: ―We have seen that there are five kinds of 

pronouns, i.e., Personal pronoun, Reflexive pronoun, 

Demonstrative pronoun, Interrogative pronoun and 

Relative pronoun.‖  

5 mins 

Assessment Put in its, it’s, whose or who’s.  

i) I like your dog. What‘s ______ name? 

ii) _____ is that car? ______ parked in front of 

my garage. 

iii) Do you know the woman ______ talking to 

Sana? 

iv) The company‘s in trouble _____ closing 

three of ______ factories. 

 

Production Pakistan has a mediocre hockey team. It was world‘s 

best team in the past. Many players who stand alone in 

the history of the game belonged to Pakistan. Hassan 

Sardar, whose records are still intact, is considered the 

best forward in the world. He was top goal scorer of his 

time. We are proud that the team which was best in the 

world is ours.  

 

Home work After students have understood the definition, they will 

be assigned a paragraph to identify and underline the 

kinds of pronoun. 
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Lesson Plan 6 

Subject: English  

Topic:  Pronouns (Personal and Possessive)     Programme: BS 

(Education)
 

Objectives of 

lesson 

General Objectives: Teacher students (TSs) will be able to: 

i) Learn English Grammar as a medium for communication of meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, TSs will be able to; 

v) Give examples of personal and possessive pronouns 

vi) Differentiate and appropriately use personal and possessive pronouns 

Pre-requisite  TSs should know the concept of Pronoun and its kinds 

Pk Test Correct the mistakes in the following sentences. 

i) I her haven‘t phoned yet. 

ii) I told they to go home. 

iii) Is that yours bike? 

iv) Our house is a lot older than their. 

Teacher will randomly ask students to correct the 

sentences and also mention the reason for the errors. 

5 mins 

 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told 

that today‘s lesson will be about personal and possessive 

pronouns.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production.  

vii) Presentation: 15 m 

viii) Practice: 20 

minutes. 

ix) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second.  
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

An Activity will be presented before the class through a 

chart or multimedia. 

 Put in (me, you, it, he, him, her, my, mine, your, 

yours, his, her etc). 

i) I don‘t like ____ and he doesn‘t like ____. 

ii) I can‘t find ____ keys. Can I borrow ____. 

iii) That girl keeps losing ____ shoes. 

iv) How far is ___ to Paris from here? 

v) Peter‘s coming this evening with ____ three sisters. 

 

 Choose the right words. 

i) ‗Is this Huma‘s book or your/yours, do you know? 

It‘s her/hers.‘ 

ii) ‗Who’s/Whose car is that in the drive?‘ ‗I don‘t 

know – not our/ours.‘ 

iii) Take your/yours feet off the table. It’s/Its legs 

aren‘t very strong. 

iv) Saeed‘s coming with his/her sister and Rida‘s 

bringing his/her brother. 

v) Fareed and Aimen never cut the grass in 

their/theirs garden. 

 

SS will randomly be asked to solve the activity. 

Teacher will also ask to indicate which pronouns used 

in the above activity show possession and which of 

them indicate persons.  

15 m 

Practice 

 

(Activities) 

 Complete these sentences with suitable pronouns. 

i) ‗Who knows where the key is?‘ ‗Only _____, and 

I‘m not telling you.‘ 

ii) ‗I haven‘t met Javed yet – is ___ here?‘ ‗That‘s ___ 

over there.‘ 

iii) ‗I‘ve had enough of this party.‘ ‗____ too.‘ 

iv) ‗Who said that?‘ ‗It was ____ - the man in glasses.‘ 

v) ‗You may be older than ____, but I don‘t have to 

do what you say.‘ 

 

 Use the given structure to join the ideas. 

Example: that + your smelly dog  that smelly dog 

of yours 

i) these + our silly cats ___________ 

ii) that + her unemployed brother ___________ 

iii) another + my good friend _____________ 

iv) a + my brilliant idea _____________ 

 

iv) Ss will discuss and solve the activities in groups. 

v) One student from each group will come forward to 

present the group‘s solution. The student will also 

write the main point on the writing board. 

 

25 mins 
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vi) Each item will be discussed in the class after the 

presentation by all groups. Teacher will write worth 

mentioning points on the writing board.  

vii) TSs will discuss the use of pronouns in the above 

activities.  

viii) Difference in the use of pronouns in all the three 

activities will be considered while using the 

writing board to clarify the difference.  

ix) Teacher will urge the students to observe where 

pronouns are showing possession and where they 

are indicating persons.   

x) After thorough discussion, the difference between 

personal and possessive pronouns will finally be 

synthesized and written on the board by the 

teacher and. 

Recapitulation 

 

Teacher: ―Now we have seen the difference between 

personal and possessive pronouns. Personal Pronouns 

are used to indicate a person, animal or object. Whereas 

Possessive Pronoun is used to show possession. We have 

also seen difference in the possessive pronouns 

according to their placement in the sentences.‖     

3 mins 

Assessment Fill in the blanks with the words from the list. 

Me, I, its, it, you, mine, our, he, us, we, she. 

 

i) That is my sister‘s cup and this is _____. My 

uncle gave it to _____. 

ii) Ah, there‘s Ali‘s watch. Could ____ pass it to 

____? I‘ll keep it safe. 

iii) Good morning. Can ____ help ____? 

iv) That poor dog has lost one of _____ legs. 

v) ____ don‘t mind where to go but ____ doesn‘t like 

the zoo.  

 

Production  Put in one of the word in the given list with a 

suitable pronoun. 

            foot, sweater, coats, raincoat  

i) It‘s cold. I‘m going to put ___ ____ on.  

ii) Look at the weather – and I‘ve forgotten ___ ___ 

again. 

iii) Hina dropped a heavy bag on ___ ___ yesterday, 

and she can‘t walk. 

iv) They took off ___ ___ and gave them to the waiter. 

 

Home work  After students have understood the difference 

between personal and possessive pronouns, they 

will be assigned a paragraph to indentify and 

underline personal and possessive pronouns. 

 Students will be assigned to mention the objects 

at their homes with whom personal and 

possessive pronouns can be used. 

 

5 mins 
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Lesson Plan 7 

Subject: English  

Topic:  Adjective      Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives: Teacher students (TSs) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in daily life communication. 

Specific Objectives: After the lesson, TSs will be able to; 

iii) Recognize adjectives 

iv) Give examples of adjectives 

ii)   Extract own definition of adjective.  

Pre-requisite  TSs should know the concept of noun and pronoun. 

Pk Test vii) What is noun? 

viii) What are the kinds of noun? 

ix) Give examples of each kind of noun. 

x) What is a pronoun? 

xi) Give an example of pronoun? 

5 mins 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told 

that today‘s lesson will be about adjectives.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

 

Details of each stage:  

 Presentation: Short introduction on adjectives will be 

given through examples.  

 Practice: Students will be divided into 8 groups with 

five students in each group making one as leader. They 

will be asked to discuss the underlined words and their 

functions in the sentences. Teacher will supervise them.  

 Production: Each group leader will give definition of 

adjective derived by the group.  

x) Presentation: 15 m 

xi) Practice: 20 

minutes. 

xii) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group presentations 

(1 student from each 

group) 5 mins for 

first and second.  
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

Content will be displayed before the class through a 

chart or multimedia. The content will be as under: 

 

My father bought a large house. But it was not a friendly 

place. Weird noises disturbed us throughout night. Few 

rooms were in good conditions and several doors needed 

repair.   

 Students will be asked to discuss the function of 

underlined words in the sentences and their relationships 

with the nouns they are attached with. 

15 m 

Practice 

 

(Activities) 

Sadia was my class fellow. She was a brilliant student. 

She also got a melodious voice. In spite of good 

relations, we had no contact for a long time. Once I saw 

her in a concert. She gave me a friendly smile.  

 The students will discuss the function of underlined 

words in the groups with special reference to their 

relationship with the attached nouns. 

  After the given time, one student from each group 

will be asked to come forward and present the 

results of group‘s discussion on the underlined 

words and their relationship with the attached 

nouns. 

 Then the teacher will indicate that the underlined 

words are called adjectives.  

 After the representation of all the groups and 

necessary discussion, each group will be asked to 

formulate its own definition of adjective. 

 Again one student from each group (who will be 

another student) will be asked to come and present 

his groups definition of adjective. 

 One student from each group will be asked to come 

and he will be questioned by the teacher about the 

definition of adjective by the group whom the 

student is representing. 

 Teacher will synthesize the definitions in the end to 

formulate a comprehensive definition. 

20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation 

 

After presentation by all the groups and comprehensive 

discussion, teacher will summarize the lesson and final 

definition of adjective will be written on the board. 

5 mins 

Assessment Put in the adjectives from the list. 

        full, interesting, late, far, poor 
i) Sorry, we can‘t have a picnic today; it‘s too ____. 

ii) Some people are so ____ they have no money to 

buy food. 

iii) My binder is____; I can‘t put any more papers in it. 

iv) How ____ is it from here to Karachi? 

v) Science is _____. We are always doing fun 

experiments. 
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Production 

 

Underline adjectives in the following paragraph. 

 

Praising the country‟s economy as capable of absorbing 

and capitalizing the direct foreign investment, the 

Chinese investors have expressed their interest in 

launching a new airline in Pakistan for which they 

would be discussing modalities with the Government of 

Pakistan. 

 

Home work After students have understood the definition, they will 

be assigned to identify and underline the adjectives from 

a paragraph of their own choice. 
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Lesson Plan 8 

Subject: English  

Topic:  Kinds of Adjective     Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives: Student teachers will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, TSs will be able to; 

i) Recognize six kinds of adjectives 

ii) Give examples of each kind of adjectives 

iii) Extract their own definition of each kind.  

Pre-requisite  TSs should know the concept of noun, pronoun and adjective. 

Pk Test i) What is an adjective? 

ii) We are watching an interesting match. 

iii) I bought five mangoes yesterday. 

iv) Pick out adjectives from the above mentioned 

sentences. 

5 mins 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. TSs will be told 

that today‘s lesson will be about adjectives.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

 

Details of each stage:  

 Presentation: Short introduction on the kinds of 

adjectives will be given through examples.  

 Practice: Students will be divided into 8 groups with 

five students in each group making one as leader. They 

will be asked to discuss the underlined words and their 

functions in the sentences. Teacher will supervise them.  

 Production: Each group leader will give definition of 

each kind of adjective derived by the group.  

xiii) Presentation: 15 m 

xiv) Practice: 20 

minutes. 

xv) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group presentations 

(1 student from each 

group) 5 mins for 

first and second.  
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

Content will be displayed before the class through a 

chart or multimedia. The content will be as under: 

Last week, we had a prize distribution ceremony in our 

secondary school. That was the annual function. Though 

several candidates excelled in their respective 

categories, but few prizes were awarded.  

Students will be asked to discuss the function of 

underlined words in the sentences and their relationships 

with the nouns they are attached with. 

15 m 

Practice 

 

(Activities) 

Content will be displayed before the class through 

multimedia or charts. 

We went to a nearby cinema to watch movie. The movie 

was last year‟s box office hit. We bought six tickets. We 

realized why the movie was a success. 

 

 The students will discuss the function of 

underlined words in the groups with special 

reference to their relationship with the attached 

nouns. 

 After the given time, one student from each 

group will be asked to come forward and present 

the summary of group‘s discussion on the 

underlined words and their relationship with the 

attached nouns. 

 Then the teacher will indicate that the underlined 

words are called adjectives.  

 After the representation of all the groups and 

necessary discussion, each group will be asked 

to formulate its own definition of adjective. 

 Again one student from each group (who will be 

another student) will come and present his 

groups definition of adjective. 

 One student from each group will be asked to 

come and he will be questioned by the teacher 

about the definition of adjective by the group 

whom the student is representing. 

 Teacher will synthesize the definitions in the end 

to formulate a comprehensive definition. 

20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation 

 

After presentation by all the groups and comprehensive 

discussion, teacher will summarize the lesson and final 

definitions of each kind of adjectives will be written. 

5 mins 

Assessment Pick out all the adjectives in the following sentences and 

say to which class each of them belongs 

i) The car sustained heavy damage in the accident. 

ii) Every man has his duties. 

iii) I have not seen him in two weeks. 

iv) He died a glorious death. 
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Production Underline the adjectives in the following paragraph. 

Also mention their kinds. 

 

Prime Minister Nawaz Sharif went to the Nur Khan 

Airbase along with his cabinet members and senior 

officials to receive him. The presence of first lady 

Kulsoom Nawaz, prime minister‟s daughter Maryam 

Nawaz and his younger brother Punjab Chief Minister 

Shahbaz Sharif at the airbase gave a personal touch to 

the reception. Mr Erdogan‟s first visit to Pakistan as 

president is taking place four months after he survived a 

botched coup. He responded to the coup by heavy-

handed actions against the supporters of coup and has 

reportedly suspended, dismissed or detained at least 

110,000 people, including soldiers, judges and teachers. 

 

Home work After students have understood the definition, they will 

be assigned a lesson from 9
th

 class textbook to indentify 

and underline the adjectives and identify their kinds. 
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Lesson Plan 9 

Subject: English  

Topic:  Adjectives (Comparison)      Programme: BS 

(Education)
 

Objectives of 

lesson 

General Objectives: Students (Ss) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

i) Recognize adjectives of comparison 

ii) Appropriately use adjectives of comparison  

Pre-requisite  TSs should know the concept of adjective and its kinds. 

Pk Test Complete the sentences with the words from the list. 

         terrible, unhappy, slow, beautiful 

i) I suppose I should be nervous, but I‘ve never felt so 

___ in my life. 

ii) This soup tastes _____. 

iii) This is a ___ house, I enjoy looking at it every time I 

walk past. 

iv) The train was very ____, perhaps they were working 

on the line. 

5 mins 

 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about adjectives of comparison.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xvi) Presentation: 15 m 

xvii) Practice: 20 

minutes. 

xviii) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second. 
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

 Complete the following comparatives and 

superlatives as it is done in the example. 

Example: a) young younger youngest  

b) expensive more expensive most expensive 

i) boring _____ _____ 

ii) cheap _____ _____ 

iii) fine _____ _____ 

iv) interesting _____ _____ 

v) handsome _____ _____ 

vi) good _____ _____ 

Teacher will ask the student to do the activity. Then 

Ss will write the correct answers on the board and 

difference in the manner comparisons behave in all 

the items will be highlighted. 

15 m 

Practice 

 

(Activities) 

 

 Correct the mistakes or write Correct. 

 The weather‘s gooder today. better 

 I feel much happier now. Correct  

 You‘re the strangest man of the world. _____ 

 Ayesha is more late than usual. ______ 

 It‘s getting more warm and more warm. ______ 

 Islamabad is the nicest in April. ______ 

 The work‘s getting more and more boring. ______ 

 

 Complete the sentences with irregular comparatives. 

i) ‗My computer keeps crashing.‘ ‗Get a ______ 

computer.‘ 

ii) ‗Why did your song win the competition?‘ ‗It was the 

_____.‘ 

iii) My cold was getting _____, so I went home.‘ 

iv) Ali and Ahmad were born in 1991 and 1994. So Ali 

is Ahmad‘s ______ brother. 

v) We‘ve got _____ money than Andy and Tara, but 

we‘re happier. Maybe. 

 

 Choose the right words. 

i) I‘ve got three sisters. Jane‘s the older/elder/eldest. 

ii) Do you feel better that/than/as yesterday? 

iii) Your dress is same as/the same as/the same like 

mine. 

iv) The doctors are going to do 

further/farther/furthest/farthest tests. 

v) I‘ve got a more easy/an easier job this week. 

 After each activity, one student from each group 

will be asked to come forward and present the 

summary of group‘s discussion. 

 TSs will discuss how irregular comparatives 

behave. 

20 mins 

 

 

 

 

 

 

15 mins 
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 TSs will discuss where to use comparatives and 

where superlatives in the light of third activity. 

 After discussion and activities, TSs will formulate 

the definition of comparative and superlative 

adjectives. 

Recapitulation 

 

Teacher: ―We have seen that comparative adjectives are 

used to show difference between two persons, animals or 

objects whereas superlatives are used to differentiate 

persons, animals or objects among all of their group.‖ 

5 mins 

Assessment Fill in the blanks with appropriate adjectives. 

i) Rizwan is ____ than Faheem. (short) 

ii) Saeed is the ____. (short) 

iii) Sara has the _______ clothes. (colourful) 

iv) Saima is ____ than Sana. (thin) 

v) Sadia is the ____. (light) 

 

Production Correct the mistakes. 

i) Ann is more late than usual. 

ii) The older I get, the less I know. 

iii) Ahmad is more young than Ali. 

 

Home work Ss will be assigned to comparisons among their siblings, 

relatives, pets, plants and other objects at their home. 
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Lesson Plan 10 

Subject: English  

Topic:  Verb (Transitive & Intransitive)   Programme: BS (Education)
 

Objectives of 

lesson 

General Objectives: Students (Ss) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

i) Recognize verbs. 

ii) Appropriately use verb in given activities.  

.  

Pre-requisite  TSs should know the concept of nouns, pronouns, adjectives and their kinds. 

Pk Test What do the underlined words stand for? 

i) Here's my report, I have finished it at last.  

ii) We went to Nathiagali for our holidays last year. 

iii) I'll tell Sana all the news when I see her. 

iv) I do like that coat. It's really nice. 

v) Where did you park the car?  

 Students will be asked to discuss the nature of action in the 

above sentences.  

 What does of an action is called? (subject) 

 What receiver of an action is called? (object) 

 

5 mins 

 

 

 

 

 

 

Motivation and 

Maintenance of 

Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about adjectives of comparison.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xix) Presentation: 15 m 

xx) Practice: 20 

minutes. 

xxi) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group presentations 

(1 student from each 

group) 5 mins for 

first and second.  

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

In the following sentences underline the verbs and direct 

object. 

Mr. Ahmad‟s cat watched the birds in the trees. The cat all 

the time hunts the birds in the garden. Mr. Ahmad will buy a 

new cat home for her. His young daughter always plays with 

the cat. She often gives the cat food her mother makes for her.   

 Underline the verb and object, if there‘s any, of the verbs.  

15 m 

Practice 

 

(Activities) 

Underline the verbs in the following sentences. Encircle the 

verbs having objects. 

i)  Kashif is watching a movie.  

ii)  Rabia paints.  

iii) The ballerinas dance wonderfully.  

iv) We will eat our ice cream in the car.  

v) I am reading Aag ka Darya.  

vi) The students were laughing.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s discussion. 

 TSs will discuss how action is transferred to objects in 

some sentences and how it‘s not transferred in other 

sentences. 

 Teacher will tell the students that verbs with objects are 

Transitive verbs and verbs without objects are 

Intransitive verbs. 

 After discussion and activity, TSs will formulate the 

definition of Transitive and Intransitive verbs.. 

20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation 

 

Teacher: ―We have seen that verbs which contain the action 

transferred from subject to object are called Transitive verbs 

and verbs with no transfer of action are called Intransitive 

verbs.‖ 

5 mins 

Assessment Decide whether the verbs in bold are transitive or intransitive. 

i) She was crying all day long. 

ii) We showed her the photo album. 

iii) I ate the cherries. 

iv) My father doesn't drink coffee. 

v) He always keeps his money in a wallet. 

 

Production Pick out transitive and intransitive verbs from the following 

sentences. 

i) Ali hit the ball. 

ii)  The little girl sat quietly in the chair. 

iii)  Margaret walked slowly down the street. 

iv) Sana eats the breakfast every morning. 

 

Home work Ss will be assigned to pick out ten sentences having transitive 

verbs and ten sentences having intransitive verbs from 

different lessons given in their English textbooks at their 

home. 
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Lesson Plan 11 

Subject: English  

Topic:  Adverbs                     BS (Education) 

Objectives of 

lesson 

General Objectives: Students (Ss) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

i) Recognize adverbs. 

ii) Appropriately use adverb in connected speech.  

Pre-requisite  TSs should know the concept of nouns, pronouns, adjectives, verbs and their kinds. 

Pk Test Explain the function of the underlined words. 

i) Madiha is amazingly good with animals. 

ii) One leg of the chair was slightly damaged. 

iii) Ali often goes to Gujranwala. 

iv) I‘ve never seen a rhinoceros.  

v) You are probably right. 

 Students will be asked to discuss the underlined words 

in the above sentences.  

 Students will discuss what kind of words come after 

the underlined words. 

 The underlined words are qualifying verbs, adjectives 

and adverbs. 

 

5 mins 

 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about adjectives of comparison.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xxii) Presentation: 15 

m 

xxiii) Practice: 20 

minutes. 

xxiv) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second.  
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Complete the following sentences with the words from 

the list. 

calmly, always, slowly, amazingly, surprisingly  

i) He spoke very _________, but she heard every word 

like a shout. 

ii) The team played _______ well last Saturday. 

iii) Time seemed to go so _______. When would he 

arrive? 

iv) Maria is _______ good with animals. 

v) He is _______ wrong in his decisions. 

 Teacher: The words in the list are qualifying verbs, 

adverbs and adjectives in the sentences.  

15 m 

Practice 

 

(Activities) 

 Write the sentences with the adverbs in the correct 

positions. 

 

i) That girl spends hours in the bathroom. (always) 

ii) I have been to Jamaica. (never) 

iii) We got home very late. (last night) 

iv) Life is hard. (sometimes) 

v) I know some French, and I speak Russian. (very 

badly) 

 

 Put in even or only. 

He ____ sings in his sleep. He is singing addict. He is 

____ doing this because he loves music. On the 

contrary, his sister doesn‟t talk much. She ____ talks to 

her brother. She is a disciplined girl. She is an early 

riser and gets up at six ____ on Sundays. She ____ gets 

up late, when she doesn‟t feel well.  

 

 Students will be divided into groups. 

 Ss will do the activities in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 TSs will discuss how the adverbs are used in the 

activities and they have qualified verbs, adjectives 

and other adverbs. 

 After discussion and activity, TSs will formulate 

the definition of adverb. 

20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation 

 

Teacher: ―We have seen that adverbs qualify verbs, 

adjectives or other adverbs.‖ 

 

 

5 mins 
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Assessment Fill in the blanks with suitable adverbs from the list. 

        once, rarely, usually, always, never 

 

i) I ____ go to bed at 10 o‘clock. 

ii) I have ____ been to the USA. 

iii) I have been to Australia just ____ 

iv) I____. take a bath before I go to bed.  

v) My grandparents live in Gujrat. I visit them ____. 

 

Production 

 

Read the following passage and point out the adverbs. 

 

There is a considerable irony in this, given how often we 

have wistfully asked when Pakistani democracy will 

become like US democracy, with its safeguarding 

traditions checks and balances. While that day may 

never come, it does increasingly seem like America is 

taking a page out of our playbook. 

 

 

Home work Ss will be assigned to pick out fifteen sentences five 

having adverbs qualifying verbs, five having adverbs 

qualifying adjectives and five having adverbs qualifying 

other adverbs.. 
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Lesson Plan 12 

Subject: English  

Topic:  Adverbs (Kinds)     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Students (Ss) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Classify adverbs. 

Appropriately use kinds of adverb in given activities.  

.  

Pre-requisite  TSs should know the concept of nouns, pronouns, adjectives, verbs and adverbs. 

Pk Test Underline the adverbs in the following sentences. 

i) We can stop here for lunch. 

ii) The brothers were badly injured in the fight. 

iii) Her daughter is quite fat for her age. 

iv) Peter seldom reads the Bible. 

 

 Students will discuss and do the exercise.  

5 mins 

 

 

 

 

 

 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker,  

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about adjectives of comparison.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xxv) Presentation: 15 m 

xxvi) Practice: 20 

minutes. 

xxvii) Production: 15 

minutes. 

Timing of each activity  First Group 

Discussion: 5 mins  

 Second Group 

Discussion: 5 mins 

 Group 

presentations (1 

student from each 

group) 5 mins for 

first and second.  

 



189 
 

 
 

Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

 

Underline the Adverbs in the following short passage and also 

tell their function. 

He was running fast but his friend was standing near the wall. 

Both had got up early in the morning. They always came in 

time for exercise.  

 Students will do the exercise in the groups. 

 Ss will underline the adverbs. 

 Students will discuss the functions of the underlined 

adverbs in the sentences. 

 Teacher: The adverbs in the sentences show manner, place 

of action, time and frequency of action.   

15 m 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

 

Underline the following adverbs. 

i) We can stop here for lunch. 

ii) The brothers were badly injured in the fight. 

iii) Her daughter is quite fat for her age. 

iv)  Last week, we were stuck in the lift for an hour. 

v) While overseas, he frequently phoned home. 

 

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s discussion. 

 TSs will discuss how the adverbs are used in the 

activity. 

 After discussion and activity, TSs will formulate the 

definition of the kinds of adverb. 

20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation Teacher: ―Students, you have seen that adverb of time tells us 

when something is done or happens, an adverb of place tells 

us where something is done or happens an adverb of manner 

tells us how something is done or happens, an adverb of 

degree tells us the level or extent that something is done or 

happens and an adverb of frequency tells us how often 

something is done or happens.‖ 

 

Assessment Write kinds of Adverb (Time, Place, Manner, Frequency) 

against each sentence. 

i) The guest came yesterday. (                 ) 

ii) The children are playing outside. (              ) 

iii)  He never smokes. (                ) 

iv) You replied correctly. (                 ) 

 

Production 

 

Pick out adverbs from the following passage and mention 

their kinds. 

 

Last Saturday, my mother had a big surprise for my sister and 

I. we were visiting the amusement park! Excitedly, we packed 

our lunches and hopped into the car. Mother drove along the 

freeway and across town towards our destination. Finally, we 

arrived at the Thrills and Chills Amusement Park. We almost 

started running in different directions. 

 

Home work Students will be assigned to pick out the given kinds of 

adverbs from a given text. 
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Lesson Plan 13 

Subject: English  

Topic:  Verb Processes     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about verb processes 

Pre-requisite  Ss should know the concept of nouns, pronouns, adjectives, verbs and adverbs. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Look at the following sentences and tell what is denoted 

by the verbs. 

i) It was a big problem.  

ii) Ali bought Sara a present.  

iii) She really needs a rest. 

iv) We really enjoy cinema. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Verb Processes.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xxviii) Presentation:  

15 m 

xxix) Practice:  

20 minutes. 

xxx) Production:  

15 minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  



191 
 

 
 

Presentation  

 

 

 

 

 

 

 

 

 

From the verbs below, see what are they presenting;  

i) She likes coffee. 

ii) He it seems to be clear in the sky. 

iii) Ahmed is eating mangoes. 

iv) The class is discussing on the causes of ineffectiveness 

of our examination system. 

v) She goes to university by bus. 

vi) There is a book on the desk.  

Ss will be encouraged to think about the processes the given 

verbs in the given sentences presenting. Teacher will tell the 

students that each verb in the given sentences shows a 

process. Students can guess the process in the sentences as 

material, verbal, behavioural, mental or relational. 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following passage what process do the verbs in bold 

representing; Material, Behavioural, Mental, Verbal or 

Relational?  

We were playing the match against Eagle Club. Our captain 

suggested a plan for batting. I wanted to go as an opener but 

didn‟t insist. The pitch was a spinning track. But it behaved 

differently when the match proceeded.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s discussion. 

 TSs will discuss how the verb processes behave in the 

passage. 

 After discussion and activity, TSs will determine the 

nature of verb processes. 

           20 mins 

 

 

 

 

 

 

15 mins 

Recapitulation Teacher: ―Students, you have seen that verbs are taken as 

process in sentences. They are material, behavioural, mental, 

verbal or relational. We will further discuss each verb process 

in the coming lessons.  

 

Assessment Write verb from the list to fill the blanks.  

reacted, are, replied, running, thinking 

i) He ____ to my question. (verbal)  

ii) She is ____fast. (material) 

iii) Ali severely ____ to his false allegation. (behavioural) 

iv)  They are _____ over the proposed plan. (mental) 

v) The twin cities ____ very large. (relational) 

 

Production Pick out verbs from the following passage and also tell the 

process each verb represents. 

In an interview with The Nation, Haider said: “I have a vast 

experience of corporate sector and passion for sports, that‟s 

why I decided to start sports management firm. I feel in 

Pakistan, people are not aware about the importance and 

significance of how to manage sports events and especially 

how to promote sports, which direly need attention of 

authorities concerned.” 

 

Home work Students will be assigned to pick out verb processes from a 

given text. 
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Lesson Plan 14 

Subject: English  

Topic:  Material Process     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about material verb process 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Look at the following sentences and tell what process 

each verb denotes. 

i) What does that noise say? 

ii) I went to the school to see the stained glass. 

iii) This is my car. 

iv) Your work shows good progress. 

v) I like this one the best. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Verb Processes.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xxxi) Presentation: 15 

m 

xxxii) Practice: 20 

minutes. 

xxxiii) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

Students, today we will see Material process and its 

participants.  

In the following sentences, see what part the words or 

phrases are playing as participants. 

i) Ali drove Sadia home.  

ii) Sadia was driven home by Ali. 

iii) Tayyaba gave Saima a greeting card. 

iv) Saeed built Fatima a house. 

Ss will be encouraged to think about the process and the 

15 m 
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 part played by the words as recipients. The teacher will 

then ask the students randomly about the verb process. 

After getting their feedback, the teacher will tell the 

students about the participants as under; 

There may be following four types of participants in 

material process. 

- Actor: the one who does the action 

- Goal: The one who is affected by the action 

- Recipient: the one who receives something 

- Beneficiary: the one for whom something is done 

- Circumstances: any kind of contingent fact or 

subsidiary situation which is associated with the process 

or the main situation. 

Now see the participants in the verb processes. 

i)   Ali       drove       Sadia        home.  
Actor         Prosess           Goal       Circ: destination 

ii) Sadia        was driven     home            by Ali. 
Goal                   Process        Circ: destination       Actor 

iii) Tayyaba     gave     Saima       a greeting card. 
      Actor          Process      Recipient                  Goal 

iv) Saeed       built      Fatima      a house. 
           Actor          Process     Beneficiary         Goal 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following passage determine the participants of 

the material process. Also point out whether there is any 

other process in any sentence beside material. 

The students are assembling in the front lawn of the 

college. They are very enthusiastic today. They are 

going on summer vacation tomorrow. Some students are 

giving presents to their friends. They are dancing with 

joy. They will soon be taken to the railway station by 

bus.   

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 TSs will discuss how the words and phrases are 

behaving as participants in the verb processes in the 

passage. 

 After discussion and activity, TSs will determine 

the participants in the sentences as under. 
The students are assembling in the front lawn of the college. 
            Actors           Process                                      Circ: place       
 They are very enthusiastic today. They are going on summer  
         Behavioural Process                                   Actor  Process    Circ: Purpose 

vacation tomorrow. Some students are giving presents to  
           Circ: temporal         Actor             Process        Goal            
their friends. They are dancing with joy. They will soon be  
Recipient           Actor   Process       Circ: manner          Goal    Process Circ: 

temporal 

taken to the railway station by bus. 
Process  Circ: location                          Actor 

           20 mins 

 

 

 

 

 

 

15 mins 
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Recapitulation Teacher: ―Students, you have seen that in material 

process different words and phrases have some particular 

roles as participants. They may be actors, beneficiaries, 

goal, recipients, and circumstance. Their role as 

participant depends on the context of the process. 

Material process shows physical actions in the real 

world.‖ 

 

Assessment Label the words/phrases as participants in the following 

sentences. If the process in the sentence doesn‘t indicate 

material process, then only mention the process.   

 

i)  She is eating apples eagerly. 

ii) She likes to eat apple. 

iii) They are shifting their luggage to Model Town. 

iv) He won first prize in naat competition. 

v) Marco Polo travelled from Italy to China. 

 

Production 

 

Label the words/phrases as participants in the following 

passage. If the process in the sentence doesn‘t indicate 

material process, then only mention the process. 

Shah, who is receiving treatment for the injury in 

Cairns, has been advised to rest for two days, the 

officials said, adding that the leg spinner will miss out 

on Pakistan's warm-up match against Australia. With 

an already limited bowling arsenal, the injury comes at 

a critical moment for Pakistan as the team begins a 

three-Test and five-ODI tour in Australia. 

 

 
 
 
 

Home work Students will be assigned to pick out material processes 

and then label the words/phrases as participants from a 

given paragraph in PTB English grammar for Secondary 

classes. 
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Lesson Plan 15 

Subject: English  

Topic:  Mental Process     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about mental verb process 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Look at the following sentences and tell what process 

each verb denotes. 

i) Hajra is preparing for her exams. 

ii) Aleena was arguing with her friends. 

iii) They are my class fellows. 

iv) She was crying for help. 

v) They could see the storm coming. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Verb Processes.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xxxiv) Presentation: 15 

m 

xxxv) Practice: 20 

minutes. 

xxxvi) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see Mental process and its 

participants.  

In the following sentences, see what part the words or 

phrases are playing as participants. 

i) Sana saw Ayesha. 

ii) Ahmad thought that Kamran was coming. 

iii) Rida liked what he liked. 

iv) That he was tall pleased Sara. 

Ss will be encouraged to think about the process and the 

part played by the words or phrases as recipients. The 

teacher will then ask the students randomly about the 

verb process. After getting their feedback, the teacher 

will tell the students about the participants in the given 

sentences as under: 

There may be following two types of participants in 

mental process. 

- Senser: the one who does the mental action. 

- Phenomenon: The thing that is perceived, thought, 

appreciated. 

Now see the participants in the verb processes. 

i) Sana        saw         Ayesha. 
Sensor        Process       Phenomenon 

ii) Ahmad      thought          that Kamran was coming. 
   Sensor           Process                              Phenomenon 

iii) Rida           liked          what he liked. 
        Sensor              Process               Phenomenon 

iv) That he was tall          pleased          Sara. 
      Phenomenon                     Process              Sensor 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label the words/phrases as 

participants in the mental process. 

i) I know about the circumstances of this action. 

ii) He heard the footsteps of policemen. 

iii) She disliked being called a housewife. 

iv) She could not see the river due to fog. 

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 TSs will discuss how the words and phrases are 

behaving as participants in the verb processes in the 

passage. 

 After discussion and activity, TSs will determine 

the participants in the sentences as under. 

i) I       know      about the circumstances of this action. 
Sensor  Process                          Phenomenon 

ii) He     heard      the footsteps of policemen. 
  Sensor       Process                    Phenomenon 

iii) She     disliked     being called a housewife. 
Sensor        Process                  Phenomenon 

iv) She     could not see     the river due to fog. 
          Sensor             Process                       Phenomenon 

           20 mins 

 

 

 

 

 

 

15 mins 
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Recapitulation Teacher: ―Students, you have seen that in mental process 

different words and phrases have some particular roles 

as participants. They are sensor and phenomenon. Their 

role as participant depends on the context of the process. 

Mental process is the process of cognition, perception or 

affection ‖ 

 

Assessment Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

mental process, then only mention the process.   

Hina is preparing for the examination. She thinks that 

she was not a brilliant student. She hates being alone for 

study. She can perceive that exams to be tough for her. 

She can guess the CGPA she is going to score.  

 

Production 

 

Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

mental process, then only mention the process. 

“That is the language that the president-elect used. 

And it was a very honest and truthful narrative, which 

we put out with the approval of his office,” Mr Fatemi 

said. “And if that has created interest and excitement, 

we are in no way disappointed with it.” 

 

Home work Students will be assigned to make ten sentences 

containing mental process. They will also be asked to 

label the words/phrases as participants. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



198 
 

 
 

Lesson Plan 16 

Subject: English  

Topic:  Verbal Process     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about verbal verb process 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Look at the following sentences and tell what process 

each verb denotes. 

vi) Ali hits the ball hard. 

vii) He is speaking on the rostrum. 

viii) I can sense danger. 

ix) The road seems to be nice. 

x) This is the newly built house. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Verb Processes.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xxxvii) Presentat

ion: 15 m 

xxxviii) Practice: 

20 minutes. 

xxxix) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see Verbal process and its 

participants.  

In the following sentences, see what part the words or 

phrases are playing as participants. 

i) Ahmad said that he was tired. 

ii) Kashif told Amina to go. 

iii) Kashif was told to go by Amina. 

Ss will be encouraged to think about the process and the 

part played by the words or phrases as recipients. The 

teacher will then ask the students randomly about the 

verb process. After getting their feedback, the teacher 

will tell the students about the participants in the given 

sentences as under: 

There may be following three types of participants in 

verbal process. 

- Sayer: the one who communicates 

- Addressee: the one receiving the message 

- Verbiage: What they say 

Now see the participants in the verb processes. 

i) Ahmad          said              that he was tired. 
   Sayer               Process                         Verbiage 

ii) Kashif           told             Amina           to go. 
  Sayer               Process             Addressee             Verbiage     

iii) Kashif         was told     to go       by Amina. 
       Addressee               Process      Verbiage            Sayer 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label the words/phrases as 

participants in the verbal process. 

i) He asked Jameela to stop running. 

ii) The commander ordered the soldiers to attack. 

iii) They have been ordered by the captain to attack. 

iv) She argues too much. 

v) You are warned by the Principal not to repeat it again.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s discussion. 

 TSs will discuss how the words and phrases are 

behaving as participants in the verb processes in the 

passage. 

 After discussion and activity, TSs will determine the 

participants in the sentences as under. 

i) He        asked      Jameela         to stop running. 

Sayer       Process        Addressee                  Verbiage 

ii) The commander ordered the soldiers to attack. 

         Sayer                   Process        Addressee      Verbiage 

iii) They have been ordered by the captain to attack. 

    Addressee          Process                            Sayer            

Verbiage              

iv) She     argues     too much. 

 Sayer       Process         Verbiage 

v) You   are warned    by the Principal   not to repeat it 

Addressee  Process                       Sayer                      

Verbiage again. 

           20 mins 

 

 

 

 

 

 

          15 mins 
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Recapitulation Teacher: ―Students, you have seen that in verbal process 

different words and phrases have some particular roles 

as participants. They are sayer, addressee and verbiage. 

Their role as participant depends on the context of the 

process. Verbal process is the processes of 

communication ‖ 

 

Assessment Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

verbal process, then only mention the process.   

Sumaira is standing on the rostrum. She is speaking on 

the results of global warming. She warns the audience 

about the dangers of climatic changes. She also argues 

with the opposite participants. She pleads the audience 

to minimize the use of plastic bags.   

 

 

Production 

 

Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

verbal process, then only mention the process. 

Nisar wondered how a political party that upheld 

religious intolerance, hatred and violence in its 

manifesto had the gall to hurl accusations at Pakistan. 

He said the BJP government‟s pipe dream of breaking 

up Pakistan in 10 pieces would never come true. He said 

the onus of promoting terrorism was on those countries 

where human rights violations, state oppression and 

religious hatred were a part of state policy. 

 

Home work Students will be assigned to make ten sentences 

containing verbal process. They will also be asked to 

label the participants in the sentences. 
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Lesson Plan 17 

Subject: English  

Topic:  Relational Process     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about relational verb process 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Look at the following sentences and tell what process 

each verb denotes. 

i) He looked at the black clouds above. 

ii) She talks too much. 

iii) Saima is cooking food for the family. 

iv) The Controller declared the result. 

v) They are close friends. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Verb Processes.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

xl) Presentation: 15 m 

xli) Practice: 20 

minutes. 

xlii) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see Relational process and its 

participants.  
In the following sentences, see what part the words or phrases 

are playing as participants. 

i) Fareed is tall. 

ii) Sara owns a house. 

iii) Naeem is the president. 

Ss will be encouraged to think about the process and the part 

played by the words or phrases as recipients. The teacher will 

then ask the students randomly about the verb process. After 

getting their feedback, the teacher will tell the students about 

the participants in the given sentences as under: 

There may be following six types of participants in relational 

process. 

- Carrier: An entity being described 

- Attribute: The description of the entity 

- Possessor: the one owning or containing something 

- Possessed: the thing owned or contained. 

- Token: an entity being equated with another 

- Value: the other description. 

Now see the participants in the verb processes. 

i) Fareed          is           tall. 

          Carrier          Process       Attribute 

ii) Sara         owns         a house. 

Possessor        Process          Possession 

iii) Naeem         is         the president. 

     Token           Process               Value 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label the words/phrases as 

participants in the relational process. 

i) She is the headmistress. 

ii) Ahmad has two brothers and one sister. 

iii) Farwa is the most brilliant student. 

iv)  Saira has got excellent voice. 

v) Razzaq is a slow bowler.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s discussion. 

 Ss will discuss how the words and phrases are behaving 

as participants in the verb processes in the passage. 

 After discussion and activity, Ss will determine the 

participants in the sentences as under. 

i) She        is        the headmistress. 

     Token     Process                 Value 

ii) Ahmad       has         two brothers and one sister. 

     Possessor       Process                           Possession 

iii) Farwa      is          the most brilliant student. 

         Carrier    Process                           Attribute 

iv) Saira          has got         excellent voice. 

    Possessor           Process                     Possession 

v) Razzaq        is         a slow bowler. 

        Carrier       Process               Attribute 

           20 mins 

 

 

 

 

 

 

          15 mins 
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Recapitulation Teacher: ―Students, you have seen that in relational 

process different words and phrases have some particular 

roles as participants. They are carrier, attribute, token, 

value, possessor and possession. Their role as participant 

depends on the context of the process. Relational process 

is the process expressing possession, equivalence, 

attributes etc. ‖ 

 

Assessment Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

relational process, then only mention the process.   

Saima is the youngest among all her siblings. She is in 

seventh grade. Her school is the best one in the city. She 

goes to school by bus. She has a pet cat in her house. 

She loves her and takes care of her.   

 

 

Production Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

relational process, then only mention the process. 

By IMF‟s scale, the top 10 countries start with Qatar 

and include Luxembourg, Singapore, Brunei, Kuwait, 

UAE, San Marino and Hong Kong. Norway, Ireland and 

Switzerland (which tied with Hong Kong for 10th place) 

are the only countries that are not 20th-century 

phenomena. The last 10 stragglers are Madagascar, 

then Eritrea and Guinea, with tail-enders Burundi, 

Congo Dem. Republic and finally Central African 

Republic. Pakistan appears at 133, located between 

India at 122 and Afghanistan at 165. 

 

 

Home work Students will be assigned to make ten sentences 

containing relational process. They will also be asked to 

label the participants in the sentences. 
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Lesson Plan 18 

Subject: English  

Topic:  Behavioural Process     Programme: BS (Education0 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about behavioural verb process 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Look at the following sentences and tell what process 

each verb denotes. 

i) She is telling the kids a story. 

ii) He is fast runner. 

iii) Ahamd is lifting the bag up. 

iv) You can foresee the result. 

v) The crowd laughed at the funny jokes.  

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Verb Processes.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

iv) Presentation: 15 m 

v) Practice: 20 

minutes. 

vi) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see Relational process and its 

participants.  

In the following sentences, see what part the words or 

phrases are playing as participants. 

i) Sana is crying over spilt milk. 

ii) Zaheer talks in his sleep. 

Ss will be encouraged to think about the process and the 

part played by the words or phrases as recipients. The 

teacher will then ask the students randomly about the 

verb process. After getting their feedback, the teacher 

will tell the students about the participants in the given 

sentences as under: 

There may be following two types of participants in 

behavioural process. 

- Behaver: The person with whom some behavior 

occurs. 

- Behaviour: The behavior occurred by the behaver. 

Now see the participants in the verb processes. 

i) Sana       is crying       over spilt milk. 
    Behaver          Process                Behaviour 

 

ii) Zaheer       talks       in his sleep. 
       Behaver         Process          Behaviour 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label the words/phrases as 

participants in the behavioural process. 

i) The manager yelled at the security guard. 

ii) The victims were crying for help. 

iii) We breathed hard due to altitude. 

iv) She wept over the death of her cat.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words and phrases are 

behaving as participants in the verb processes in the 

passage. 

 After discussion and activity, Ss will determine the 

participants in the sentences as under. 

 

i) The manager       yelled       at the security guard. 
          Behaver                   Process                   Behaviour 
 

ii) The victims       were crying        for help. 
             Behaver                     Process                 Behaviour 
 

iii) We       breathed         hard due to altitude. 
       Behaver         Process                        Behaviour 
 

iv) She        wept        over the death of her cat. 
     Behaver         Process                        Behaviour 

           20 mins 

 

 

 

 

 

 

          15 mins 
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Recapitulation Teacher: ―Students, you have seen that in behavioural 

process different words and phrases have some particular 

roles as participants. They are behaver and behaviour. 

But major role as participant is only played by behaver. 

Their role as participant depends on the context of the 

process. Behavioural process is the process of human 

behaviour. ‖ 

 

Assessment Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

behavioural process, then only mention the process.  

Raheela is mentally disturbed these days. She often cries 

at night. She also talks in her sleep. She laughs without 

any reason. Everyone is worried for her.  

 

Production Label the words/phrases as participants in the following 

paragraph. If the process in the sentence doesn‘t indicate 

behavioural process, then only mention the process. 

This refers to the news report „Trade deficit widened 

20pc in July-Nov‟. Exports continue to fall, imports are 

on the rise, unprecedented deficit in merchandise trade 

is emerging with exports covering just 41pc of imports. 

On the other hand, remittances are showing drop while 

FDI is registering negative performance.  

 

Home work Students will be assigned to make ten sentences 

containing behavioural process. They will also be asked 

to label the participants in the sentences. 

 

 

 

 

 

 

 

 

 

 

 

 



207 
 

 
 

Lesson Plan 19 

Subject: English  

Topic:  Nominal Groups     Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about nominal groups in Systemic Functional Grammar 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs along with verb processes. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Pick out subjects from the following sentences. 

i) The girl in the purple dress was preparing food. 

ii) The new red car won the race. 

iii) My father is a doctor. 

iv) The fresh ripe mangoes are available in the market. 

v)  I saw the man coming towards me. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Nominal Groups.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

iii) Presentation: 15 m 

iv) Practice: 20 

minutes. 

v) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see nominal groups in sentences.  

In the following sentences, pick out the subjects and 

objects. 

i) That he is not interested in the offer is known to us. 

ii) Ali doesn‘t know what he should wear.  

iii) Whatever you choose will be fine. 

iv)  The news about the captain is under discussion. 

v) The polished new wooden furniture is for sale. 

 

Ss will be encouraged to underline the subjects and 

objects in the sentences. The teacher will then ask the 

students randomly about the nominal groups. After 

getting their feedback, the teacher will tell the students 

about nominal groups in the given sentences as under: 

i) That he is not interested in the offer is known to us.      
Subject 
 

ii) Ali doesn‘t know what he should wear. Object  

 

iii) Whatever you choose will be fine. Subject 

 

iv)  The news about the captain is under discussion.    
Subject 

 

v) The polished new wooden furniture is for sale. Subject 

 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label the nominal groups. 

i) The new appointed young manager in the sales 

department yelled at the security guard. 

ii) The victims of the deadly earthquake were crying 

for immediate relief efforts. 

iii) We breathed hard due to the too high altitude. 

iv) The cute little girl in the frock wept over the death of 

her cat.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words, phrases and clauses 

are behaving as nominal groups in the sentences. 

 After discussion and activity, Ss will determine the 

nominal groups in the sentences as under. 

i) The new appointed young manager in the sales 

department yelled at the security guard. 

ii) The victims of the deadly earthquake were crying for 

immediate relief efforts. 

iii) We breathed hard due to the too high altitude. 

iv) The cute little girl in the frock wept over the death of 

her cat. 

           20 mins 

 

 

 

 

 

 

          15 mins 
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Recapitulation Teacher: ―Students, you have seen that nominal groups 

may contain a single noun/pronoun or more than one 

word. They may consist of one word, phrase or a 

clause.‖ 

 

Assessment Underline nominal groups in the following passage. 

 The new pace bowler in the club team is a tall and smart 

boy. He is very enthusiastic for the first match. The other 

medium pace bowlers are feeling uneasy in his presence. 

Two left arm orthodox spinners are also hopeful for the 

match. 

 

 

Production 

 

Underline nominal groups in the following passage. 

I stood at the threshold of the gurudwara. A small 

plaque above its wooden door declared that it was 

Gurudwara Chakki Sahib, Eimanabad. The door of the 

place of worship was locked, while a Nishan Sahib, the 

Sikh flag, rose from its courtyard, hoisted on a pole. 

 

Home work Students will be assigned to make ten sentences and 

label nominal groups. 
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Lesson Plan 20 

Subject: English  

Topic:  Nominal Groups (Pre-Modifiers)   Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about pre-modifiers in nominal groups in Systemic Functional Grammar. 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs along with verb processes and basic concept of nominal groups. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Pick out nominal groups from the following sentences. 

i) The new white Mercedes is running fast. 

ii) The sick man was crying with pain. 

iii) His little daughter is intelligent. 

iv)  Hunting dogs chased the rabbit. 

v)  She is walking with stick. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Nominal Groups.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

vi) Presentation: 15 m 

vii) Practice: 20 

minutes. 

viii) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see pre-modifiers nominal 

groups in sentences.  

In the following sentences, pick out the subjects and 

objects. 

i) The fresh red rose was omitting pleasant fragrance. 

ii) The quick brown fox jumped over the lazy dog. 

iii) The smart little white boy is a good athlete. 

iv) My new red Corolla with new tires gives good fuel 

economy. 

v) The tired little old man sitting on the sofa seemed to 

waiting for someone.   

Ss will be encouraged to underline the subjects and 

objects in the sentences. The teacher will then ask the 

students randomly about pre-modifiers in nominal 

groups. After getting their feedback, the teacher will tell 

the students about  Pre- modifiers in nominal groups in 

the given sentences as under:  

i) The fresh red rose was omitting pleasant fragrance. 

ii) The quick brown fox jumped over the lazy dog. 

iii) The smart little white boy is a good athlete. 

iv) My new red Corolla with new tires gives good fuel 

economy. 

v) The tired little old man sitting on the sofa seemed 

to waiting for someone. 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label Pre-modifiers in the 

nominal groups. 

i) The newly elected Sindhi speaking Prime Minister 

took oath on Saturday. 

ii) The carton of ripe yellow chaunsa mangoes were 

sent to me by my cousin. 

iii) People of Pre-Islamic Arabia were divided in tribes. 

iv) The innocent cute little princess Cinderella was 

originally a poor girl.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words, phrases and clauses 

are behaving as nominal groups in the sentences. 

 After discussion and activity, Ss will determine the 

nominal groups in the sentences as under. 

i) The newly elected Sindhi speaking Prime Minister 

took oath on Saturday. 

ii) The carton of ripe yellow chaunsa mangoes were sent 

to me by my cousin. 

iii) People of Pre-Islamic Arabia were divided in tribes. 

iv) The innocent cute little princess Cinderella was 

originally a poor girl. 

           20 mins 

 

 

 

 

 

 

          15 mins 
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Recapitulation Teacher: ―Students, you have identified pre-modifiers in 

nominal groups.‖ 

Students: ―In nominal groups, pre-modifiers come before 

head noun.‖ 

 

Assessment Underline pre-modifiers in nominal groups in the 

following passage. 

The new young left arm pace bowler in the club team is 

a tall and smart boy. He is very enthusiastic for the first 

match. The other newly selected left arm medium pace 

bowlers are feeling uneasy in his presence. The two right 

hand experienced batsmen are also vital for the match. 

The newly developed grassy hard wicket seems to be 

supporting all departments of the team. 

 

Production Underline pre-modifiers in nominal groups in the 

following passage. 

The veteran batsman smashed his 34th century at the 

Sydney Cricket Ground on a rain-affected third day of 

the third Test against Australia, tying him with Sunil 

Gavaskar, Mahela Jayawardene and Brian Lara in the 

all-time list at 6th place. 

Rahul Dravid is the only other cricketer to score 

centuries in all 10 full-member Test nations, with 36 

centuries under his belt. Sachin Tendulkar remains the 

all-time highest Test century scorer with 51 tons in 200 

Test matches. 

 

Home work Students will be assigned to make ten sentences and 

label pre-modifiers in nominal groups. 

 

 

 

 

 

 

 

 

 

 

 

 

http://stats.espncricinfo.com/ci/content/records/227046.html
http://stats.espncricinfo.com/ci/content/records/227046.html
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Lesson Plan 21 

Subject: English  

Topic:  Nominal Groups (Head Noun)   Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about head nouns in nominal groups in Systemic Functional Grammar. 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs along with verb processes and basic concept of nominal groups and pre-

modifiers. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Underline pre-modifiers in nominal groups from the 

following sentences. 

i) The new black Honda is being displayed in the 

showroom. 

ii) The Syrian refugees in Europe are in dire need of help. 

iii) His elder daughter is applying for admission in 

medical college. 

iv)  The pride of African lions was searching for prey. 

v)  The weak old man was walking with stick. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Nominal Groups.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

ix) Presentation: 15 m 

x) Practice: 20 

minutes. 

xi) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see head nouns in nominal 

groups in sentences.  

In the following sentences, pick out head nouns. 

i) The thorny desert bushes were a great hurdle in our 

walk. 

ii) The quick brown fox jumped over the lazy dog. 

iii) The smart and tall young Negro boy is a good 

basketball player. 

iv) The new luxury eight cylinder Volvo bus is very 

pleasant to travel on. 

v) The fresh young man just returned from walk was 

waiting for breakfast.   

 

Ss will be encouraged to underline the subjects and 

objects in the sentences. The teacher will then ask the 

students randomly about pre-modifiers in nominal 

groups. After getting their feedback, the teacher will tell 

the students about  head nouns in nominal groups in the 

given sentences as under:  

i) The thorny desert bushes were a great hurdle in our 

walk. 

ii) The quick brown fox jumped over the lazy dog. 

iii) The smart and tall young Negro boy is a good 

basketball player. 

iv) The new luxury eight cylinder Volvo bus is very 

pleasant to travel on. 

v) The fresh young man just returned from walk was 

waiting for breakfast. 

 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label Head Nouns in the 

nominal groups. 

i) The vibrant and popular party leader arrived at the 

public rally in time. 

ii) A carton of two hundred fresh ripe oranges was sent 

by him. 

iii) The primitive culture is still prevailing in tribal 

areas. 

iv) Hassan Khan, the youngest heir of the Nawab 

Dynasty was injured in an attack. 

v) The historical city of gardens is the capital of Punjab.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words, phrases and clauses 

are behaving as nominal groups in the sentences. 

 After discussion and activity, Ss will determine the 

nominal groups in the sentences as under. 

 

           20 mins 

 

 

 

 

 

 

          15 mins 
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i) The vibrant and popular party leader arrived at the 

public rally in time. 

ii) A carton of two hundred fresh ripe oranges was sent 

by him. 

iii) The primitive culture is still prevailing in tribal 

areas. 

iv) Hassan Khan, the youngest heir of the Nawab 

Dynasty was injured in an attack. 

v) The historical city of gardens is the capital of Punjab. 

 

Recapitulation Teacher: ―Students, you have identified head nouns in 

nominal groups.‖ 

 

Assessment Underline head nouns in nominal groups in the 

following passage. 

Our final year university students‟ group started its 

journey from Sargodha. The final destination of the 

touring party was Khunjarab Pass. The new blue 

university bus seemed to be fit for the journey. The 

weary and tired touring party of the students reached 

Gilgit after the journey of twenty hours. 

 

 

Production Underline head nouns in nominal groups in the 

following passage. 

"This is a careless and cavalier approach to an issue of 

great importance," it said adding that the FICA sits 

thousands of miles away from Pakistan and cannot name 

even one credible security expert, yet makes a sweeping 

negative statement about the security situation in 

Lahore. FICA‟s claim that “westerners and luxury 

hotels have been attacked” is contrary to the facts on the 

ground that prove that not a single foreigner or hotel 

has been attacked in Lahore in the last five years, it said. 

 

 

 

 

Home work 

Students will be assigned to make ten sentences and 

label head nouns in nominal groups. 
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Lesson Plan 22 

Subject: English  

Topic:  Nominal Groups (Post-modifiers)   Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about post-modifiers in nominal groups in Systemic Functional Grammar. 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs along with verb processes and basic concept of nominal groups, pre-

modifiers and head nouns. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Underline pre-modifiers and head nouns in nominal 

groups in the following sentences. 

i) My old Toshiba heavy duty refrigerator stored under 

staircase is for sale. 

ii) The African black citizens in America were 

maltreated in the past. 

iii) His brilliant son got first position. 

iv)  The fierce pack of wolves was chasing a deer. 

v)  The fast running Daewoo bus was running on the 

motorway.. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Post-modifiers in Nominal 

Groups.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

vi) Presentation: 15 m 

vii) Practice: 20 

minutes. 

viii) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 

 

Interaction pattern: Group discussions  
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Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see post-modifiers in nominal 

groups in sentences.  

In the following sentences, pick out post-modifiers in the 

nominal phrases. 

i) The beautiful marsh bushes with red flowers are 

found in abundance here. 

ii) The clever jackal with round tail was running for life. 

iii) His eldest son who stood first in the class has been 

awarded with gold medal. 

iv) The sales manager of the medicine company was 

awarded with the certificate of honour. 

v) The reluctant young man with the map in his hands 

ran away.   

 

Ss will be encouraged to underline the post-modifiers. 

The teacher will then ask the students randomly about 

post-modifiers in nominal groups. After getting their 

feedback, the teacher will tell the students about psot-

modifiers in nominal groups in the given sentences as 

under:  

i) The beautiful marsh bushes with red flowers are 

found in abundance here. 

 

ii) The clever jackal with round tail was running for life. 

 

 

iii) His eldest son who stood first in the class has been 

awarded with gold medal. 

 

iv) The sales manager of the medicine company was 

awarded with the certificate of honour. 

 

v) The reluctant young man with the map in his hands 

ran away. 

 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label Head Nouns in the 

nominal groups. 

i) The vibrant and popular leader of the student union 

arrived at the college function in time. 

ii) A carton of fifty fresh ripe apples just collected from 

the farm are being packed for export. 

iii) The ancient Hindu rituals still practiced in India are 

reflection of primitive culture. 

iv) The young Ottoman Sultan just got the throne 

appeared for the first time in public. 

v) The beautiful island of Capri in the south of Europe 

is a great tourist attraction.  

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

           20 mins 

 

 

 

 

 

 

          15 mins 
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forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words, phrases and clauses 

are behaving as nominal groups in the sentences. 

 After discussion and activity, Ss will determine the 

nominal groups in the sentences as under. 

 

i) The vibrant and popular leader of the student union 

arrived at the college function in time. 

ii) A carton of fifty fresh ripe apples just collected from 

the farm are being packed for export. 

iii) The ancient Hindu rituals still practiced in India are 

reflection of primitive culture. 

iv) The young Ottoman Sultan just got the throne 

appeared for the first time in public. 

v) The beautiful island of Capri in the south of Europe 

is a great tourist attraction. 

Recapitulation Teacher: ―Students, you have identified post-modifiers 

in nominal groups.‖ 

Students: ―In nominal groups, post-modifiers qualify 

head nouns.‖ 

 

Assessment Underline post-modifiers in nominal groups in the 

following passage. 

University of Sargodha is situated in the centre of 

Sargodha city. The main campus full of greenery is a 

pleasant sight to watch. The beautiful red roses with 

pleasant fragrance can be seen on the edges of the 

lawns. Tall and lush green trees with thick shadows 

increase beauty of the campus.  

 

 

Production Underline post-modifiers in nominal groups in the 

following passage. 

President Barack Obama bid farewell to the nation on 

Tuesday in an emotional speech that sought to comfort a 

country on edge over rapid economic changes, persistent 

security threats and the election of Donald Trump. 

Forceful at times and tearful at others, Obama's 

valedictory speech in his hometown of Chicago was a 

public meditation on the many trials the US faces as 

Obama takes his exit. 

 

 

 

 

Home work 

Students will be assigned to make ten sentences and 

label post-modifiers in nominal groups. 
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Lesson Plan 23 

Subject: English  

Topic:  Adjectives         Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about adjectives phrases and clauses in Systemic Functional Grammar. 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs along with verb processes and basic concept of nominal groups, pre-

modifiers, head nouns and post modifiers. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Underline pre-modifiers, head nouns and post modifiers 

in nominal groups in the following sentences. 

i) His old white Nissan for sale is in its original colour. 

ii) The baby girls in our rural areas are not welcomed.   

iii) The brilliant student of the cadet college got 

distinction. 

iv)  The hungry pride of lions searching for pray was in 

danger.  

v) The brilliant young player selected for the first time 

was playing well. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Post-modifiers in Nominal 

Groups.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

vi) Presentation: 15 m 

vii) Practice: 20 

minutes. 

viii) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 
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Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see adjectives in sentences.  

In the following sentences, pick out adjectives. 

i) The nearby hotel offers cheap but comfortable 

rooms. 

ii) The book that is on the chair belongs to Shahid. 

iii) I do not like people who are mean to poor. 

iv) The extremely tired lioness is losing patience with 

her overly enthusiastic cub. 

v) The beautifully carved frames are worth more than 

the painting.   

 

Ss will be encouraged to underline the adjectives. The 

teacher will then ask the students randomly about 

adjectives. After getting their feedback, the teacher will 

tell the students about adjectives in the given sentences 

as under:  

i) The nearby hotel offers cheap but comfortable rooms. 

ii) The book that is on the chair belongs to Shahid. 

iii) I do not like people who are mean to poor. 

iv) The extremely tired lioness is losing patience with 

her overly enthusiastic cub. 

v) The beautifully carved frames are worth more than 

the painting. 

 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label adjectives. 

vi) My mother was fairly unhappy with the service. 

vii) These are unbelievably expensive shoes. 

viii) The people whose names are on the list will go to 

camp. 

ix) Students who are intelligent get good grades. 

x) The kids who were called first will have the best 

chance of getting a seat. 

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words, phrases and clauses 

are behaving as adjectivals in the sentences. 

 After discussion and activity, Ss will determine the 

nominal groups in the sentences as under. 

i) My mother was fairly unhappy with the service. 

ii) These are unbelievably expensive shoes. 

iii) The people whose names are on the list will go to 

camp. 

iv) Students who are intelligent get good grades. 

v) The kids who were called first will have the best 

chance of getting a seat. 

           20 mins 

 

 

 

 

 

 

          15 mins 
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Recapitulation Teacher: ―Students, you have identified adjectival in a 

sentence.‖ 

 

Assessment Underline adjectives in the following passage. 

Last week I moved back to Philadelphia, the city where I 

was born. When I was six, my father, who had always 

appreciated the beauty of the farmlands there, moved 

us to Lancaster County, which is famous for its 

peacefulness and leisurely pace. Philadelphia, which is 

dirtier and noisier, is also more violent. Its streets are 

more dangerous than the country lanes to which I am 

accustomed. 

 

Production Underline adjectives in the following passage. 

Last year was probably Pakistan‟s best-ever and worst-

ever in a cricketing sense. 

We all know that under the watchful eye of old man 

Misbah, the Test team rose to the best in the world. 

However, in an effort to prove to us that they haven‟t 

really changed, they then subsequently lost five in a row. 

The ODI side was also only a fingernail away from 

missing Champions Trophy qualification. Let‟s not even 

discuss the shambles of the ICC World T20. 
 

 

Home work Students will be assigned to make ten sentences and 

label adjectivals. 
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Lesson Plan 24 

Subject: English  

Topic:  Adverbials        Programme: BS (Education) 

Objectives of 

lesson 

General Objectives: Student(s) will be able to: 

i) Learn English Grammar as a medium of communicating meaning. 

 ii) Know how to teach and apply grammar in real life. 

Specific Objectives: After the lesson, Ss will be able to; 

Know about adverbials in Systemic Functional Grammar. 

Pre-requisite  Students should know the concept of nouns, pronouns, adjectives, verbs and 

adverbs along with verb processes and basic concept of nominal groups, pre-

modifiers, head nouns, post modifiers and adjectivals. 

Motivation 

and 

Maintenance 

of Interest 

Teaching Aids: Chart/ Multimedia, white board marker, 

Teaching Methodology: Inductive Grammar Teaching. 

Anticipated 

Problems 
 Time assigned to each component may exceed. 

 Some mess may occur during the group discussion. 

Pk Test Underline adverbials in the following sentences. 

i) The book on the desk featured beautiful photos. 

ii) Look at the man sitting on the park bench. 

iii) Senator Smith, who lost his notes, gave 

the speech anyway. 

iv) The man whom she met at the club would 

later become her husband. 

v) The game, which attracted 100,000 

people, lasted more than five hours. 

5 mins 

 

 

 

 

 

 

  Time 

Introduction  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class will be introduced to the topic. Ss will be told that 

today‘s lesson will be about Post-modifiers in Nominal 

Groups.  

Stage of the lesson-----  

 Presentation  

 Practice,  

 Production. 

vi) Presentation: 15 m 

vii) Practice: 20 

minutes. 

viii) Production: 15 

minutes. 

Timing of each activity  

 First Group Discussion: 5 mins  

 Second Group Discussion: 5 mins 

Group presentations (1 student from each group) 5 mins 

for first and second. 
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 Interaction pattern: Group discussions  

Presentation  

 

 

 

 

 

 

 

 

 

Students, today we will see adverbials in sentences.  

In the following sentences, pick out adverbials. 

i) Arifa rarely goes to the movies on Friday. 

ii) She refused to accept his request with great regret. 
iii) Unless you run fast, you will miss the bus. 

iv) Give us a call when you get back from your trip.  

v) He saw them coming through the looking glasses. 

 

Ss will be encouraged to underline the adverbials. 

The teacher will then ask the students randomly 

about adverbials. After getting their feedback, the 

teacher will tell the students about adverbials in the 

given sentences as under:  

i) Arifa rarely goes to the movies on Friday. 

ii) She refused to accept his request with great regret. 
iii) Unless you run fast, you will miss the bus. 

iv) Give us a call when you get back from your trip.  

i) He saw them coming through the looking glasses. 

 

15 m 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practice 

 

(Activities) 

 

 

 

 

 

 

 

 

 

 

 

 

In the following sentences label adverbials. 

i) The teacher gave some example to make the students 

understand better. 

ii) We’ll go to the cafeteria where they asked us to wait. 
iii) The diver was swimming under the water. 
iv) The fireworks show will start after the sun goes 

down. 
v) Meet me at the mall. 

 Students will be divided into groups. 

 Ss will do the activity in the groups. 

 One student from each group will be asked to come 

forward and present the summary of group‘s 

discussion. 

 Ss will discuss how the words, phrases and clauses 

are behaving as adverbials in the sentences. 

 After discussion and activity, Ss will determine the 

nominal groups in the sentences as under. 

 

i) The teacher gave some example to make the students 

understand better. 

ii) We‘ll go to the cafeteria where they asked us to wait. 

iii) The diver was swimming under the water. 

iv) The fireworks show will start after the sun goes 

down. 

v) Meet me at the mall. 

           20 mins 

 

 

 

 

 

 

          15 mins 

Recapitulation Teacher: ―Students, you have identified adverbials in a 

sentence.‖ 
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Assessment Underline adverbials in the following passage. 

Last Saturday, our department held a cricket 

tournament. The players tried their best to perform for 

their teams. The contest consisted of five evenly divided 

teams. Some batsmen performed after they settled on the 

wicket. The department was able to select the players on 

the basis of their performance in the tournament for the 

coming sports gala. 

 

Production Underline adverbials in the following passage. 

How does one get a grip on the proposed China-

Pakistan Economic Corridor (CPEC) and its associated 

investments without any hard information except for the 

hype? In the absence of any mechanism for credible 

evaluation I suggest we hold it up against a historical 

parallel and see what emerges by way of tentative 

conclusions. Some discussion grounded in real 

experience may be better than taking sides in the dark. 

 

Home work Students will be assigned to make ten sentences and 

label adverbials. 

 

 


