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CHAPTER 1: INTRODUCTION 
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The present contextual research study covers all the aspects in detail. This 

section indicates the introduction, meaning of quality education, quality education, 

developing quality education in school, statement of the problem, objectives of the 

study, research questions, significance of the study, limitation of the study, 

delimitation of the study. At the end of the chapter, the researcher discussed the 

sum-up of the whole research dissertation used in the thesis. 

 
1.1  Introduction. 

Education works a key role in the development of a nation. Educated 

persons can play their role more effectively for the development of a nation. 

Educated persons not only participate positively in national development but also 

in individuals who benefit from it. It is education that creates awareness, tolerance, 

and confidence, and guides towards the right direction, and differentiates between 

right and wrong. Education is a panacea for all the ills of a society; and it is the 

prerequisite to the all-around development of the natural aptitudes which the child 

must ultimately employ in the service of society when it grows up Quddus, (1990). 

A school is a place that prepares young children for the future. School education 

provides the base foundation for higher learning and the skills which are needed for 

practical life. School‘s experiences remain unique in the whole life of a student. . 

School education tells a student how to think? how to manage life and how to 

organize the scattered concepts? Students enter college or university with all-

around capabilities and higher learning polish these capabilities and prepare 

leadership force for different fields of life. There is no second opinion, that only 

quality education can prepare students to meet the challenges of the global market. 

In Pakistan, school education is criticized over many forums that it has no quality 

and producing students without the understanding of basic concepts. When these 

students complete their education and come to market with certificates in their 

hands, found no space for them because there is a mismatch between the supply 

skills and jobs demanded in the actual market. Hussain (2005,) states that there is a 

serious mismatch between the jobs demanded by the emerging needs of the 

economy and the supply of skills and trained manpower in the country this 

mismatch has created waste and 
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misallocation of resources on one hand and shortages of essential skills to keep the 

wheels of the economy moving. The government of Pakistan believes that quality 

education is the basic right of every child but facing serious problems about quality 

in school education. There are many challenges to quality school education, right 

from teacher training to curriculum. The government of Pakistan has taken many 

steps to resolve these problems and define strategies to meet these challenges. 

 
1.2  Meaning of Quality Education 

In democratic and peaceful societies, good quality of education provides all 

learning capacity to learners that need to become economically productive and 

develop sustainable livelihood that increases happiness and comfort among the 

individuals. The basic education cycle contains starting level of acquiring 

knowledge and proficiency which are the end product of quality education. 

 
1.3  Quality Education 

The development of modern civilization depends on education. Education 

is the keystone tool to uplift the growth rate of education. Every administra t ion 

places education as an essential pillar; as it strengthens the nation and makes it able 

to lead towards the door of success. Many experts tried their best to define the term 

education, but it is very difficult to qualify the term. The suitable definition of 

education is the way of transmission of norms, values, beliefs, manners, and so on. 

The modern era is still motivating to import and export education to enhance the 

economic growth of a state. Financial and human resources are the cornerstone in 

the promotion of any nation. Proper application of these resources elevates the 

quality of education. The journey from developing to developed nations is only 

possible under the umbrella of excellence in education. Vphavanh, P (2011). A very 

important question was upstretched in the documents,   ―Tomorrow‘s   schools ‖   

(1995)   that all the basic aspects of standardized education i.e. Expressive, 

valuable, approachable to all individuals, rewarding social necessities are 

frequently provided to learners under the principle of entitlement. The reports 

shared by Education for all: Global monitor report (2005) EFA: GMR well-defined 

quality education. First and foremost, cognitive development is the main objective 

of all educational programs. 
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Secondly, quality education elevates the attitudes, values, creativity, and emotiona l 

development of the individual. Dakar Framework (2000) accentuated the need for 

pedagogical equipment. Fuller Bruce pinpointed in one of the reports of the world 

bank that quality in education, directly and indirectly, affects the growth rate of a 

country. The low attainment level of students in academics and low standard in 

quality education are the two dark holes in economic development. Fuller (1999). 

Communicated that the more the quality education is transferred; the more students' 

achievement rate is high. The high growth rate in the national income of the country 

is directly connected with the high quality of education. Jaimson (2007). Quality 

Education refers to the extent to which the educational system meets or tends to 

respond to the economic needs of the society. Quality refers to the best performance 

of pupils or high standards of attainment in different school subjects that is 

acceptable to the market and other stakeholders in education. Morley (2003) 

mentioned in one of his studies that there is a need for enhanced skills of 

representation, measurement, resource management, and evaluation for 

transparency of decision making, accountability, and standards in the profession. 

Tylor and Wright (2003) stated that some factors are significantly associated with 

the success of quality management. In this regard, UNESCO and UNICEF (2010) 

described that by analyzing learners, learning environment, learning process, 

teachers, support and supervisory mechanism, effective management of education 

and outcomes brings quality education. It may be concluded that supervisory 

mechanism and effective management plays a key role to reach outcomes. 

Pakistan's government managed excellence through better resource provision and 

effective monitoring and supervision of the resources. New education policy (2009) 

lays great stress on the quality of education through better teachers, reformed 

curriculum, standard learning environment, better learning achievements, and 

matching with the labor market. Directorate of staff development (2010) described  

that quality of education is the attainment of required standards of resourcing and 

their provision, and the achievement of outputs of an institution or systems. 

According to Jatoi (2004), managing quality in the field of education in Pakistan is 

owing to the best utilization of available resources while Shami and Hussain (2006) 

described that availability and utilization of physical facilities cast a very significant 

influence on the performance of students at school level. 
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1.4  Developing quality in secondary schools 

The rise and fall of the nations depend on the quality of human resources, 

which can be properly developed and deployed in the right direction only with the 

right education. The overall position of a nation in the world community at large is 

generally idealized by determining the standards of its educational system. 

Education does not mean acquiring knowledge only but in a real sense, is a means 

for the advancement of personality and character. Education is such a powerful 

weapon, if properly deployed, can bring every possible positive change in society. 

Its role in the development of society is very crucial as it provides the right 

leadership to society. This is the core responsibility of the educational institut ions 

to develop the people spiritually, socially, psychologically, mentally, and 

physically, which results in the promotion of the economic, social, political, and 

cultural life of a nation. But this goal can be achieved only with the help of quality 

education. The vital and unavoidable means to inculcate civilization and 

development in society is undoubtedly quality education. The quality of education 

is deteriorating day by day in Pakistan especially the quality of secondary education 

has an alarming situation needing special attention from the high ups. 

 
According to Ground Water, Brennan McFadden (2003), the success or 

failure of young people very much depends on secondary school, as the significant 

identity formation activities take place here which have a long-lasting impact on 

young people‘s lives. Everyone in society has a fundamental right to acquire 

education but that education must be of some standard that enables an individual to 

be an active member of society and unluckily, the standard of education is 

deteriorating rapidly. 

 
Since its birth, the hottest issue in Pakistan has been the standard of 

education; the educationalists of our country have been worried about it. The 

individuals of the society have their viewpoint regarding the standard of education 

in Pakistan. The efforts of every government in Pakistan to raise the educationa l 

standards have been limited only to prepare educational policies in papers. No 

practical implementation of recommendations presented in any educational policy 

to raise educational standards has ever been found. The present education system 
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of Pakistan has failed to let the young generation know, why Pakistan came into 

being and what the motive behind the movement for Pakistan was. The devastating 

result of slackness in improving the education system is evident in every aspect of 

life. The people in power can easily be held liable for this deterioration. Besides 

ideological confusion, the most dangerous aspect which is also morally degrading 

is the deteriorating standard of education. Pakistan‘s educational documents are not 

acceptable abroad due to our poor educational standards. The claims of the 

government of Pakistan regarding the literacy rate of 47% are wrong. The actual 

figures of literacy rate are at about 20% at the secondary level according to 

independent analysts and educational organizations. 

 
The private schools are not at all serving the cause of education but only 

earning money and are playing as tuition centers to prepare students for board 

exams, without providing any sort of quality education and any kind of 

opportunities for intellectual growth. It is worth noting to specify that the 

government of Pakistan is paying very poor attention to education by allotting 2.9 

percent of the GDP. Educational standards at the secondary level are deteriorating 

due to this less attention. 

 
Education is the most powerful weapon and fundamental force in the life of 

mankind. It plays a vital role in forming the fate of a person and the future of 

mankind. It provides chances to acquire knowledge and competencies to function 

in a global environment. The educational standard of education is a direct 

consequence of the quality of teachers and teaching methods used by them. 

Competent and effective teachers are keys to a strong and standardized educationa l 

system. Teachers are duly expected to be proficient in the use of instructiona l 

technologies and classroom management techniques. This is also expected from 

them to have a thorough knowledge of the developmental levels of their students. 

To acquire, sustain and extend their skills, teachers are also expected to be well 

informed of commendable practices and to exhibit a plan for professiona l 

development. The teacher has to prove the level of competency and effectiveness 

by taking responsibility for the success of all learners. The education department in 

Pakistan has to face brutal criticism for the saddening and deteriorating condition 

of the educational system. But the authorities of the 
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department, so confidently, sing songs of success. If government aims to develop 

the educational standard at the secondary level, necessary and sufficient steps must 

be initiated, because secondary education is a connection between primary and high 

education and is considered of immense importance for the learning of an 

individual. 

 
The reasons for the poor quality of education are Poor Quality of 

Curriculum, Biased Selection Procedure of Teachers, Poor Incentives to teachers, 

Inefficient School Administration, Poor Assessment System, Political Influence in 

Schools, No health facilities in Schools, Non-Availability of Modern Facilities of 

teaching, Lack of Co-Curricular Activities, Lack of Fair Inspection, and Lack of 

Financial Support. The present study would help improve the quality of education 

by enriching the curriculum of secondary level keeping in view the societal needs 

and demands, maintaining strict selection criteria for teachers at the secondary level 

with attractive incentives, to deploy effective and efficient administration in schools 

with democratic and fair attitude, to use modern techniques for evaluation at 

secondary level for student‘s assessment, to eliminate politics from educationa l 

institutions, to provide proper health facilities, to use modern teaching methods in 

schools, to provide the students ample opportunities to participate in co-curricular 

activities, to develop a transparent system of inspection and to start media campaign 

for public awareness and monitoring, to provide teachers quality professiona l 

training, to increase the budget of education. 

 
1.5  What is Standard Quality of Education? 

In every walk of life, the word standard is used only to communicate 

whether something is a good or well particular level of excellence and achieved in 

simple words the hotel which usually use stars systems to mention their excellence 

about the comforts and service provided in their hotels is the best example to 

understand the standard. Generally speaking about quality education, standards 

include all the descriptions about the learner teaching in school. It illustrates the 

services of both stakeholders (teachers, students) which are to be learned & taught. 

Educational assessment & evaluation helps the learner as well as the teacher to 

measure the extent to which the learner has gained skills and capacity building as 

well. 
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The results of the formative & summative assessment may be reported in 

the form of percentages, grades, & simply mentioned pass or fail. Validity, 

reliability, and fairness are the three major themes that strengthen the assessment. 

Validity exists if it assesses what it says: it does without requiring irrelevant 

knowledge or skill. Reliability exists if multiple examiners produce the same 

outcomes which are attained by the first examiner. Thus maintaining the same 

standards for each class year-wise is a part of reliability. Fairness in assessment 

requires both validity and reliability. Availability of reference learning material and 

assistance from other people must be avoided while conducting the test. Under the 

umbrella of five phases, i.e. what learner brings, learning environment, content, 

processes, and outcomes play an essential role in uplifting the standards of quality 

education. The most important question educates here what goes on inside and 

outside the schools. 

 
1. The first phase is what experiences the learner brings from the school and 

what challenges do they face in the school; their language culture and a lot of early 

age experience. Initial starting years of the school. A safe and healthy environment 

is the foundation for a successful learner. Efficacious academic achievements are 

only attained where the learners attend the school regularly. The contribution of 

families and communities contributes central representation in securing necessary 

learning for the learners as well as the regular attendance of school. 

 
2. The 2nd phase is in quality education is the learning environment. The 

environment provides to the learner must be healthy, safe, protective as well as 

gender-sensitive. Reflective thinking is promoted only in a conducive environment. 

The learning environment must include spacious school buildings along with 

facilities, peaceful orderly places where learners are free to spend time and learn 

from the resources. Moreover classroom size, acceptable hygiene and sanitation 

facilities, provision of health services, school policies to promote the physical and 

mental health of the learner. 

 
3. The 3rd phase in uplifting the education system is the inclusion of 

standardized content in the course. This stage includes the curricula and all 
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learning materials. Under the umbrella of national goals of educations all the 

curricula adopted must ensure that the materials included in the curriculum able the 

learner to read and write in daily practical life. The selection of curriculum is just 

like a mirror where the learner comes to know what is going on in the community. 

The learning materials and curriculum are just playing the role of the window where 

one comes to know about the world for a better tomorrow. Non- discrimination, the 

relevant suitable curriculum must be adopted by the government so that the teacher 

can easily comprehend and able to communicate to learners. 

 
4. The 4th phase in quality education is the process. The processes that support 

quality education include well-qualified teachers. These teachers are regular ly 

engaged in the CPD courses to update their teaching- learning process. Well 

management, gender-fair classrooms, friendly nature, student center approach, 

skill-based knowledge facilitate the learners and application of modern 

technologies to remain on one page with the world. A medium of instruct ions 

instructed in the classroom should be taught in the native language; as the learners 

in the early schooling years can communicate and comprehend the subjects. The 

education system must practice good working and living conditions for teachers. 

Dynamic leadership and administrative support must be floated & provided in 

schools. The school needs the support of families and communities to make the 

decisions taken in school for the learners. 

 
5. In the last phase, if a favorable environment is provided to learners, healthy 

outcomes are enhanced. The ability to read and write, comprehend mental 

mathematics, able to understand the language of modern communica t ion 

technology along with the use of the internet. The mentioned aspects/stages in 

quality of education elevate the lifelong learning process in learners. Moreover, it 

helps the learner to uplift human development and national development which 

plays positive participation and a vital role in society. 

 

1.6  Component of Quality Education 

In Pakistan, every year some changes are brought in the name of reform in 

the education system to make the quality of education more impressive and 
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remarkable. Generally speaking, the term quality education includes all the 

elements that make the education applicable, expressive and empowering. 

Encouraged & motivated learners, cultivating a school environment, suitable 

curriculum, related learning materials, multiple teaching strategies adopted by 

teachers, and teaching- learning outcomes are some elements of quality education. 

A blend of knowledge, skills, and attitude together helps the individual to encourage 

active participation in society. Thus, the education system is a complex process 

embedded in political, economic, and cultural contexts. It is important to concede 

that various dimensions regarding quality education are symbiotic. The stability and 

constancy of these dimensions displayed are the landscape of quality education 

Shumway, J. M. (2004). Six necessary components are introduced to achieve & 

ensure the quality of education. These components are referred to as 6A‘s. 

 
1.6.1  Attention to Culture 

Culture is the key and vital element in the education system. Very small but 

significant part of culture is the national language. Developing countries have 

shown extraordinary development in attaining the objectives of qualita t ive 

education over the past few years. Globally fifty (50Million) primary & secondary 

education school-going children have the opportunity to attend the school. But the 

figures/numbers show a persistent learning gap, unfortunately. It is estimated that 

over 250 million children have not shown progress in the classroom after spending 

three or four years due to language problems. In many countries, numerous school-

going children do not speak the national language at home which affects the 

learning and understanding level. Where mother tongue/national language is used 

as the medium of instruction that area represents a high promotion rate and 

remarkable efficiency. 

 
1.6.2  Attention to Early Childhood Development 

The most cost-effective educational investment is early childhood 

development (ECD). The quality of ECD increases the success ratio in the 

education system. cognitive, physical, and emotional development play an effective 

role in a child‘s early age and found results empirically in terms of increase in 

education success. 
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1.6.3  Attention to Teachers 

Many studies show all over the world that the best teacher provides a good 

addition to the learning process and can be helpful in active learning and cause 

improvement in the quality of education. A skillful and graduate teacher is an 

effective educator and resolves all issues related to academics in the best way, 

additionally in-service training; CPD provides the opportunity to enhance the 

content knowledge & pedagogy skill. 

 
1.6.4  Autonomy 

Quality and empowerment have a strong correlation. Empowerment 

provides ownership, resources, and voice and in this way school name, the 

efficiency of teachers, and students' performance increases. Competing with other 

schools, the level & reputation of school increases by 85%. Enhancing of 

accountability mechanisms increases by the increase of autonomy in the education 

system. 

 
1.6.5  Accountability 

Three stakeholders like principals, teachers, and community people are 

involved in the developmental activities of a school. Two terms Autonomy and 

accountability are highly corrected. Academic achievement increases by 

accountability and high performance. School-related tasks and financial resources 

are used by the principal and take the decision well in time to maintain the school‘s 

name in the market. Both stakeholders heads and community people are responsible 

for enhancing the learning environment and results. 

 
1.6.6  Assessment 

Planning and reform in objectives improve the quality of education. 

Benchmark assessment is the keystone in the education system. Many schools make 

improvements or reach goals by keeping standards up to the marks and gained 

feedback impressive. 

 
1.7 Dimension of Quality Education 

According to VVOBs, ( education for development is a non-profit 

organization and was founded in 1982. Commissioned by the Flemish and Belgian 

governments they contribute to the quality of education in developing countries. 

https://en.wikipedia.org/wiki/Non-profit_organisation
https://en.wikipedia.org/wiki/Non-profit_organisation
https://en.wikipedia.org/wiki/Education
https://en.wikipedia.org/wiki/Developing_countries
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The core of VVOB is technical assistance in projects and programs carried out in 

co-management in countries in Africa, Asia and Latin America. They do this with 

funds from the Belgian and Flemish government, and multiple other donors. ) 

education assigned authority and permit the individual to gain more control over 

their condition and location. Quality Education plays an important role in poverty 

reduction and eradicates disparity in the community. VVOB‘s differentiate six 

aspects of quality education that fulfill the need of the organization. 

 

Equity 

This term equity refers to all learners without any discrimination. In 

education, equity means there is no hindrance to attaining educational goals 

regardless of family background, gender culture & racial origin. VVOB‘s emphasis 

on gender discrimination and obtaining a basic level of skill. 

 
Contextualization and Relevance 

Quality education cannot be established on the ground of planning and 

designing in all educational institutions. But VVOB‘s assessed and make the 

opinion that in education system resolution explanation and reforms provide the 

basic requirement and desires of the community/country. 

 
Child- friendly Teaching and Learning 

Parents/community people admit their children in school for learning, 

knowledge, discipline, and active participation in co-curricular activities to enhance 

character building and confidence as well. 

 
Sustainability 

VVOB‘s aims to bring constructive changes and make the practice, 

empower the school authority and capacity building of teachers 

 
Balanced Approach 

The purpose of quality education is to bring positive change in students' 

personalities that they contribute to developing economic activities, workable and 

supportable lifestyles in a peaceful and democratic nation/society. 
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Learning Outcomes 

Quality of education is the goal-oriented approach. Individual participate in 

healthy activities and prove him/herself as a well responsible and active member of 

the society. This development cultivates the thoughts of learners and makes them 

creative human capital. 

1.8 Statement of the Problem 

Education is the most important criterion for the individual as well as 

collective development of a society and a state. Secondary education is the basic 

bedrock upon which the whole building of education and human development 

stands. It provides the child with a basic insight into a new world and provides him 

with the necessary tools to proceed through various fields of life. Unfortunately, the 

state of the secondary education system in Pakistan is very bleak. Leaving the 

business corporations of the private education system and how they excessively 

exploit naive parents—out of the discussion, the situation of the public education 

system is not any better. Millions of children are out of school and victims of child 

labor and the remaining who are going to any school are not getting any quality 

education either. Various factors are responsible for the poor situation of the 

education system which includes lack of infrastructure, dearth of qualified teachers, 

uneven student-teacher ratio, absence of laboratories, teacher absenteeism, non-use 

of modern techniques of teaching, and poor teacher parents‘ interaction. These 

factors play a major role in the vulnerable state of our preliminary education system. 

Hence, the present study titled ―Comparative Study of Perceptions of Stakeholders 

Regarding Quality of Education in Secondary Schools of Khyber Pakhtunkhwa‖ 

would be both useful and relevant to analyze the factors affecting excellence in 

schools and recommend suggestions with a model to measure quality education. 

Secondary education is always taken as the first step towards getting the 

opportunities and enjoying the benefits of economic and social development. If 

quality education at the secondary level will be made sure, it will drive the students 

a path of acquiring more education either academic or technical and it will have a 

great impact on the enrolment not only at the levels below secondary level but above 

this level as well. Nothing by only quality education can make the young generation 

better-dedicated citizens of the society and drive the country towards the path of 

prosperity. More focus on the provision of quality secondary education has also 

become the demand of the time because the market is in demand of a more 
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sophisticated labor force and only quality education at the secondary level can help 

to achieve this goal. 

Secondary education has a crucial mission that is to combine terminal with 

either general or vocational education. Educationists claim that nations grow only 

when individuals grow and this is next to impossible without developing quality in 

secondary education. Hence all these concerns made to probe the researcher to work 

on the present study titled   ―Comparative   Study of   Perceptions of Stakeholders 

Regarding Quality of Education in Secondary Schools of Khyber Pakhtunkhwa‖ 

The write up would be both useful and relevant to analyze the factors affecting 

excellence in schools and recommend suggestions to measure quality education. 

 
1.9 Objectives of the Study 

Researcher in the current study intended to 

1. Find out the perception of stakeholders (principals, teachers, and students) 

regarding quality education in terms of physical resources, curriculum, 

teaching strategies, assessment, communication skills, learning 

environment, and co-curricular activities. 

2. Examine the views of stakeholders (principals and teachers) regarding CPD 

and financial measures. 

3. Compare the views of stakeholders (principals, teachers, and students) 

regarding the quality of education in terms of physical resources, 

curriculum, teaching strategies, assessment, communication skills, learning 

environment, and co-curricular activities. 

4. Compare the views of stakeholders (principals and teaching) regarding CPD 

and financial measures. 

5. Compare the views of stakeholders (principals, teachers, and students) 

regarding the quality of education in terms of physical resources, 

curriculum, teaching strategies, assessment, communication skills, learning 

environment, and co-curricular activities across demographic variables, 

division, and gender. 

6. Compare the views of stakeholders (principals and teachers) regarding CPD 

and financial measures across demographic variables, division, and gender. 

7. Analyze the views of principals regarding the contribution of community 

people and PTC members to the enhancement of quality at the secondary 
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level. 

 
1.10 Research Questions 

1. What are the views of the principals, teachers, and students regarding the 

quality of education in terms of physical resources, curriculum, teaching 

      strategies, assessment, communication skills, learning environment, and                     

            co- curricular activities? (Align with objective 1). 

2. What are the opinions of stakeholders (principals and teachers) regarding 

CPD and financial measures? (Align with objectives 2). 

3. What are the stances of principals regarding the contribution of community 

people and PTC members about the enhancement of quality at secondary 

school in the southern area of KP? (Align with objective 7). 

 
1.11 Hypotheses 

H01 There is no significant difference among the perception of stakeholders 

(principals, teachers, and students) regarding quality education in terms of physica l 

resources. 

H02 There is no statistically significant variation among the perception of 

stakeholders (principals, teachers, and students) regarding quality education in 

terms of curriculum. 

H03 There is no significant difference among the perception of stakeholders 

(principals, teachers, and students) regarding quality education in terms of teaching 

strategies. 

H04 There is no statistically significant variation among the perception of 

stakeholders (principals, teachers, and students) regarding quality education in 

terms of assessment. 

H05 There is no significant difference among the perception of stakeholders 

(principals, teachers, and students) regarding quality education in terms of 

communication skills. 

H06 There is no significant difference among the perception of stakeholders 

(principals, teachers, and students) regarding quality education in terms of the 

learning environment. 

H07 There is no significant difference among the perception of stakeholders 

(principals, teachers, and students) regarding the quality of education in terms of 
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co-curricular activities. 

H08 There is no significant difference between the perception of stakeholders 

(principals and teachers) regarding quality education in terms of CPD (continuous 

professional development). 

H09 There is no statistically significant variation between the perception of 

stakeholders (principals and teachers) regarding quality education in terms of 

financial measures. 

H010 There is no significant variation among the perception of teachers regarding 

the quality of education in terms of physical resources, curriculum, teaching 

strategies, evaluation & assessment, communication skills, learning environment, 

co-curricular activities, CPD, and financial measures &scholarship across the  

divisions. 

H011 There is no significant difference among the perception of students regarding 

the quality of education in terms of physical resources, curriculum, teaching 

strategies, evaluation &assessment, communication skills, learning environment, 

and co-curricular activities across the divisions. 

H012 There is no significant variation between the perception of male and female 

principals regarding the quality of education in terms of physical resources, 

curriculum, teaching strategies, evaluation &assessment communication skills, 

learning environment, co-curricular activities, CPD, and financial measures 

&scholarship. 

H013 There is no statistically significant variation between the perception of male 

and female teachers regarding the quality of education in terms of physical 

resources, curriculum, teaching strategies, evaluation &assessment,  

communication skills, learning environment, co-curricular activities, CPD, and 

financial measures &scholarship. 

H014 There is no significant difference between the perception of male and female 

students regarding the quality of education in terms of physical resources, 

curriculum, teaching strategies, evaluation &assessment, communication skills, 

learning environment, co-curricular activities, CPD, and financial measures 

&scholarship. 
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1.12 Significance of the Study 

Basic knowledge is very important to enhance human capital. No doubt it is 

a crucial step to elevate the status of human capital. Research studies reflect that 

high-quality education provided in schooling is a prerequisite for the development 

of the learner. Inside the classroom and outside the classroom are the two main 

factors to elevate and deteriorate the quality of education. All the teaching aids and 

pedagogical skills instructed by the teacher to the learner in the classroom is very 

helpful as well as important stages for the mental and physical development of the 

learner. Researcher in the current study intended to look at the indicators related to 

the quality of education for this purpose. The study would be helpful if suitable 

physical resources were provided to secondary schools across the division by the 

government according to the stance of male and female stakeholders. (Principa ls, 

Teachers & Students). Male and females school authorities may manage such type 

of environment where the teaching- learning process enhances the learning capacity 

of the learners through bloom taxonomy and provide facilities for co-curricular 

activities. Male and female stakeholders (Principles, Teachers & Students) may 

have different stances about teaching strategies evaluation & assessment, and 

commutation skills across the division. The contribution of community people to 

meetings and events arranged by the school may be significant in uplifting the 

standard of education. 

1.13 Limitation of the Study 

After the 9/11 terrorist attack and war on terror huge area of KP, mainly 

comprises five (5) zones (settled and merged area). There is a difference in culture 

and language. Therefore the researcher couldn't visit physically, use mobile service 

or landline numbers at all places to collect the data. 

1.14 Delimitation of the Study 

i. Ten research variables physical resources, curriculum, teaching strategies, 

communication skills, learning environment, continuous professional development, 

co-curricular activities, assessment& evaluation, financial measures, and 

scholarship and community links school discipline are considered for quality of 

education. 

ii. Four stakeholder‘s i.e. students, teachers, principals, and community links are 

involved in the study. 
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1.15 Conclusion 

The researcher has tried to reflect the ins and outs of quality education in 

secondary schools in KP. The section mainly comprises the objectives, research 

questions, hypothesis, comparison of area, comparison of gender, reasons for 

worsening in secondary schools in KP. The significance of the study and 

delimitations of the study were also discussed in the above-cited section. 

 
 

1.16 Key Terms 

Physical Resources 

Physical resources are the unrefined materials that are used to achieve an 

objective or goal in an organization. Physical resources include laboratories, 

libraries, classrooms, and a host of other physical, while material resources include 

textbooks, charts, and maps among others. Thus, physical resources include all 

instructional and non-instructional materials of a school needed for effective 

teaching and learning Osifilia, (2008), 

 
Curriculum 

A curriculum consists of the "roadmap" or "guideline" of any given 

discipline. Both the philosophy of teaching of the instructors as well as of the 

educational institution serves as two of the principles upon which a curriculum is 

based. 

 
Teaching Strategies 

Teaching strategies, also known as instructional strategies, are methods that 

teachers use to deliver course material in ways that keep students engaged and 

practicing different skill sets. 

 
Assessment 

Assessment is classroom research to provide useful feedback for the 

improvement of the teaching- learning process. Assessment is feedback from the 

student to the instructor about the student‘s learning. 

 

 
Evaluation 
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The evaluation uses methods and measures to judge student learning and 

understanding of the material for purposes of grading and reporting. Evaluation is 

feedback from the instructor to the student about the student‘s learning. 

Communication Skills 

Communication skills are the abilities you use when giving and receiving 

different kinds of information. The term also encompasses the culture of a school 

or class—its presiding culture and characteristics, including how individua ls 

interact with and treat one another—as well as how teachers may organize an 

educational setting to facilitate learning 

 
Co-Curricular Activities 

Co-Curricular activities can be defined as ―Activities that are recognized by 

a school or university, that fall beyond the domain of academic curriculum but is 

an essential part of a student‘s life at an educational institute. Co-curricular 

activities include sports, school bands, student newspapers, etc. They may also be 

classified as ‗Extracurricular‘ i.e. activities that are carried out beyond the regular 

course of study or operate as extra class activities.‖ 

 
Continuous Professional Development 

CPD stands for Continuous Professional Development.  It refers to the 

process of tracking and documenting the skills, knowledge, and experience that you 

gain both formally and informally as you work, beyond any initial training. It’s a 

record of what you experience, learn, and then apply. The term is generally used to 

mean a physical folder or portfolio documenting your development as a 

professional. 

 
 

Financial Measurement scholarship 

School finance is a broad and evolving field encompassing three resource-

related functions – raising revenue,  allocating resources, and using resources –  all 

aimed at providing educational opportunities and producing educational outcomes.  

https://career-advice.jobs.ac.uk/resources/interactive-cpd-toolkit/
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CHAPTER 2: REVIEW OF RELATED LITERATURE 
 

In this chapter researcher critically analyzed the overview of major writings. 

This segment of the study describes in detail the summary & evaluation of each 

source. Quality of education, the importance of quality of education, physica l 

resources, curriculum, teaching strategies, assessment & evaluation, 

communication skills, learning environment, continuous professional development 

(CPD), co-curricular activities, financial measures & scholarship, and community 

links all are discussed. 

 
2.1  Quality of Education 

The definition for quality education has no particular description and also 

there is no worldwide compromise on the suitable methodology to guarantee and 

oversee the quality of education in Higher Education as indicated by Becket, (2006) 

cited in Brucaj, (2014). Harvey (2005) as cited in Brucaj, (2014) expressed that 

quality could be characterized by brilliance, flawlessness, fitness to purpose, and 

the importance of money. The quality of education is a multidimensional idea 

having various aspects Sallis, (2014). The definitions of quality as described by 

some researchers are: quality is accomplishing and surpassing client‘s 

requirements, the quality is everyone‘s work and also is a constant advancement. 

Moreover, quality is acknowledgment and incentive, quality is an administration, 

cooperation, estimation, and efficient issue resolving. Lewis, (1994), Gibbs, 

(2010), Flores Molina, (2011) cited in Brucaj,( 2014). 

The importance of the sustainable economy of all nations is quality 

education. The word sustainable stands for the capability to continued, maintained, 

confirmed, and supported to keep a firm condition. The necessity can be defined as 

a vital pre-requisite or a need for somewhat. The universal tendencies for the 

financial activity indicate that the new processes, methods, and possible solutions 

to that crisis that might arise in any nation's economy are necessary for avoidance 

of the failure of the said economy. Thus, all over the world, nations have been 

directed to accept hence the improvement of newly introduced information 

technology features which assist any economic production, the electronic machines 

used in various factories, etc. the key questions here are: are the guardians of the 

organizations in business has the 
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important skills. Therefore, at this time zeroing into the exercise and education 

through which an individual will have acquired quality, so would it mark them 

experienced entities, do this specific ability they have a contest that is essential in 

the world of business. So what would it point that if they do not hold the needed 

and what if they ensure? According to Becket, (2006), the quality of education has 

not acquired a comprehensively acknowledged description but Arong, F. E., 

(2010), characterized education, the demonstration and procedure of transmiss ion 

or gaining specific information or aptitudes, for occupation and quality as 

mentioning to the character regarding superiority, or excellence grade. A blend of 

such words although mean various objects relying upon an impression of one 

individual to another. Additionally, the Ogbadu, M. A. (2010), terms quality in 

education as furnishing students by aptitude as well as information that might 

benefit to grow mentally and provide an advantage in future to them, having the 

option towards utilizing the abilities they learned in the days today events to support 

them much after the graduation. The nature of training given by foundations 

anyway may differ dependent on numerous aspects: the system of teaching projects 

delivered value of lectures, and the learning condition under which the training is 

given Mc Aleese,( 2013). The lectures in charge of transferring information to 

students must be of high qualification; so a choice technique must be followed by 

separating master lectures after the average ones leaving simply the good lectures 

to perform the teaching. Additionally, the instructing framework that specific 

establishment utilizes damagingly affects the quality: the kind of system which 

supports research, reference, and copyright infringement approach will 

demonstrate extra help than one which doesn't give quality education. 

 
 Moreover,  Bollag (2004) offers significance to the stretch and inclination of 

the business world, avoiding the situation where the graduated class would meander 

on the ways after graduation due to inadequacy of work. Likewise, regardless of 

whether the condition where the guidance is coordinated, satisfies the rules to be 

named as good for learning. At last how a particular establishment gives food to 

good assortment in its understudies, for example cooking for people with visual 

issues or another debilitation and the way that the understudies might be of different 

families and worldwide cases of different causes. Administrations with the 

characteristics referred to earlier perhaps will be said as those that give quality 
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guidance to understudies who register. 

2.2  Importance of Quality Education: 

 

Advanced education embraces a critical person for the understudies and the 

overall population wherein they live. It describes the improvement of that individua l 

which licenses him to have an unrivaled presence because there are further 

possibilities of getting an incredibly rapid line of work and thusly, the overall 

population has benefitted as the genuine inhabitants are made who will keep the 

overall population serene.  the normal profit developed high and the degree of joblessness 

falls with every instruction-level obtained" Pavel, (2012). Uhuru, Kenyatta, the president of 

the Republic of Kenya (2015) told that the provided quality education achieves a sparkling 

future for people, humanity, and the entire sphere on the loose. Alumni who procure quality 

aptitude and training from their regarding institutions are destined to be employable. If not all 

that the alumni might have the option to utilize what they have learned how to start up their 

work or business, for instance, a gradates from an accountancy college may if they don't get a 

new line of work or if they so pick, start their consultancy organization providing accounting 

facilities administrations and by having the option to utilize their abilities and go into business, 

the alumni would make work for others in the general public thus likewise helping in 

expanding the economy of that specific country putting resources into its Private sector. 

Tertiary Education additionally furnishes alumni with the initials of 

knowing about financial doings that happen around the world. A country that has 

such individuals would be sheltered to have the option to prevent and run anti-  

financial activities, for example, corruption. Quality instruction given to the general 

public motivates inventiveness and advancement, additionally progresses the 

country's economy. Alumni and internees do associate with the general public to 

share information, assist the country in settling on the choices, and thinking of new 

thoughts of improving as expressed by O‘Mahony, J. (2014). That by its own builds 

the efficiency of the country and in turn developing the economy. The example of 

which can be graduated class from the technical colleges during load shedding of 

electricity; they can apply information gained from their projects to make solar-

based road safety lights with the assistance of public individuals. The notion of 

upcoming with solar street lights is inventiveness, enhancement and its correcting 

normal one to advanced ones. Transformation of attitudes, outlooks, and skills from 

one human being with mastery to another of less ability would bring about the 

expansion in specialists in that specific subsequently making a pool of 

representatives that establishments could appoint from. The alumni with mastery 
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in a specific field would be in a superior situation to be the pioneer in their specific 

field of mastery, in this way good instruction produces perfect leaders. 

 
2.3  Physical Resources 

Resources in any institution play a vital role in the enhancement and 

improvement of quality pertaining education; all those institutions always show 

better academic and quality performance in education whose laboratories and 

libraries are properly functional; even talented, hardworking, and sincere 

employees are by themselves are included in physical resources such as 

administration staff, teaching faculty or teaching staff and all other employees who 

are serving in educational institutions, if they all are devoted and sincere to the 

institution, the institutions automatically show betterment and praising educationa l 

standard or quality both from learning and an academic point of view Adeogun, 

(2009). Learning environment during the teaching- learning process as well as 

students ‘academic performance etc. are positively associated with the availabil ity 

of physical resources in the institution e.g. any institution having genius, 

outstanding and talented staff is useless if physical resources like the library, 

laboratory, classrooms, or lecture halls, administration section and so on are not 

properly functioning Adeogun & Osifila,( 2008). 

Physical resources include all buildings where academic and non- academic 

activities are functional and in running position for enhancement in quality of 

education; likewise, sports, games, furniture, lighting, security, teaching staff, non-

teaching staff, class-4 i.e. security guards, transportation, ICT resources like a 

computer, printer, scanner, office telephone, internet, Wi-Fi, examination hall, 

lecture rooms, common rooms for teachers and students, play grounds, library, 

laboratory, study room, dispensary for physical and health matters along with its 

availability of staff and other facilities are highly helpful in the advancement of 

institutions from an educational point of view.      

Momoh , (2010). 

Modern institutions lay stress on physical resources such as spacious and 

adequate lecture halls (classrooms), laboratories, workshops, toilet facilities, water 

supply, transportation communication system, computers, internet, Skype, 

functional libraries, and laboratories; all these resources including teaching faculty, 

admin staff and other employees of the institutions are highly mandatory and 
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essential for appropriate quality of education, Abiodun-Oyebanji, (2011). 

Instructional delivery systems, as well as administrative activities of the institution, 

are merely possible when all mandatory physical resources are properly availab le, 

implemented, and functional in the institutions, Nwakpa, (2017). Schools or 

institutions with overcrowded classrooms, insufficient physical and inadequate 

teaching- learning facilities; unqualified, untrained, and poorly educated teachers 

can ‘t improve its quality of education and the students of such institutions can ‘t 

show better academic and learning performance; the educational quality of such 

institutions along with its employees and students is quite low and unsatisfacto ry, 

Oghuvbu,( 2009). 

Physical resources are highly helpful in the attainment of objectives and 

goals of any institution or organization such as chairs, desks, classrooms, 

examination hall, lights, fans, play grounds, library, laboratory, computer facilit ies 

like internet, WiFi, printer, better and well ventilated building for teaching and non-

teaching staff, security facilities and other such resources that are helpful in the 

development of the institution and better quality of teaching- learning process such 

as in advanced countries teaching- learning activities are ensured via multimed ia 

and other latest technological resources like zoom, Skype and online classes 

through the internet, etc. Owoeye & Yala,( 2011). Physical resources include 

students, teachers, non-teaching staff, books, charts, ICT facilities, security, library, 

laboratory, classrooms, fresh drinking water, examination hall, play grounds, 

electricity, separate toilet of teachers and students, to sum up, all instructional and 

non-instructional facilities without these no quality is possible for any institution in 

the education system, Saba (2007). Important physical resources like school 

building, well-spacious and ventilated 

classrooms, instructional facilities, furniture, toilet, playing, water and electrica l 

facilities, libraries, laboratories, human resources like students, teaching and non-

teaching facilities, as well as other employees highly, help in conducive teaching-

learning environment; enhance skills via co-curricular activities; physical resources 

motivate teachers to teach well and students to learn better; drop-out rate and 

truancy like dilemmas are reduced with the convenience of facilities provided in 

schools due to which the quality of learning is highly enhanced and developed, 

Kupfer, M. (2016). 

 
Science resource corners, libraries, laboratories, ICT resources, classrooms, 
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electricity, medical resources, washrooms facilities, examination hall, water 

supply, transportation, teaching and non-teaching staff members, other school 

employees, and students are all physical resources that are directly related to the 

institution or school and without physical resources, the quality of education never 

be developed and can ‘t be enhanced. Malik, M. E., Danish, R.  Q., & Usman, A. 

(2010). Most of the standard institutions with quality education are well-equipped 

with better building, instructional materials, electricity supply, availability of 

furniture, fresh and clean water supply, modern and digital functional library, 

laboratory, washrooms facilities, and well-ventilated classrooms, World Bank, 

(2008). Physical facilities indirectly influence the schooling system and 

administrative responsibilities in school both negatively  and positively; therefore, 

there is a close relationship between physical resources and teaching- learning as 

well administrative activities in any institution or organization; those institut ions 

where physical resources are available and properly functional, they show better 

and quality education at all angles whereas institutions with low limited or no 

physical resources are deprived of quality education, Olagunju & Abiola, (2008). 

 
School furniture, curriculum materials, technology equipment, textbooks, 

teaching, and non-teaching staff; and other employees working in the institut ion 

are all included in physical resources that promote a substantial role in the 

improvement and development of quality of education, Agabi, (2010). Physica l 

resources like texts, multi-media, computers, electricity, students, teachers, and 

other physical facilities attached to the institution concerned are quite essential for 

quality education and the presence of physical resources in functional and running 

conditions or positions are correlated to one another, Adeboyeje, (2014). 

Manufacturing equipment, production, inventories, office and school 

building, assembly, money, and other distribution resources or facilit ies are 

physical resources having a high impact on the quality of the teaching- learning 

process as well as on the institution as a whole, Akomolafe, C. O., & Adesua, V. 

O. (2016). The quality of education can be polished and enhanced or improved with 

the condition to bring betterment and improvement in physical resources in the 

educational system especially improvement and betterment in lecture 

halls/classrooms, staff rooms, institutional dispensary, transportation, digita l 

laboratory, library, and so on. Arshad, Ahmed & Tayyab, (2019). Budget for 
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supplies (e.g., paper, pencils), Instructional materials (e.g, textbook), School 

buildings and grounds, Instructional space e.g. classrooms, computer, supporting 

staff, special equipment for disabled students, science laboratory equipment and 

materials, calculators, computers, audio-visual resources, relevant library 

materials, heating, and cooling as well as lighting systems are all the physical 

resources which are very helpful in the promotion and development of quality 

education. Eric & Roseline, (2019). 

 
A)  The schools with better facilities perform better. In any case, 

uncertainty the schools have not the necessary facilities for work, it is hard for the 

administration of schools to carry out necessary activities. The services are very 

scarcely provided to schools and the physical background is remarkably deprived 

in Pakistan Bano (2007). However, the government is demanding further from 

schools than their occupied size. Likewise, there are frequent wishes and appeals 

from the guardians of the family (Pakistan Education Statistics 2007-2008). The 

majority of secondary, higher secondary schools wherever there are no aids. 

Likewise, it is noticed that there is discernment in the distribution of fundamenta l 

services though, equivalent distribution of services must be provided to all 

civilians. The government ought to guarantee that every school has adequate 

classrooms, white boards, desks, expert teachers, play areas, libraries, pure drinking 

water, and hygienic washrooms Jamil, B. R. (2009). 

Subsequently, it ought to be the main inclination to give essential 

conveniences to every school. Secondary school services provided in science labs 

are not accordingly as required in schools. Moreover, just thirty-five percent of 

such schools are adequately given with research laboratories. Moreover, need to 

construct science laboratories in 3000 schools and to give extra types of equipment 

to labs in around 5K schools. Government of Pakistan (2004). Monitoring reports 

provided to provincial governments through the planning wing ministry of 

education, that government is willing to make a huge number of science labs in 

many regions of the province. The practical laboratory (PL) is a significant 

indicator of academic achievement. The exploration of physical science cannot be 

done without a research laboratory. The practical laboratory is a significant segment 

in teaching science subjects however it relies on how much it is proficient ly 

utilized. The accessibility of practical laboratories cannot assure the attainment of 

the learner unless the teacher understands the utilization of labs tool and equipment 
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proficiently. Lewin, (2000). The best possible utilization of practical laboratory and 

demo of the experiments are the signs of student achievement. 

 
2.3.1  Suitable Furniture 

The best possible arrangement of seating is useful in the process of learning 

of students, For the most part, schools are provided with benches or desks. The 

human capital provided to the urban area schools is superior to the rural area 

schools, nevertheless, in some of the schools, the students sit on the ground because 

there is no suitable furniture by any means. 

 
2.3.2  Suitable Classrooms or Building 

Classrooms are a significant input source and indicator of students 

‘academic achievement. In rural regions of Pakistan, the schools are constructed in 

large numbers. Similarly, large playgrounds give a lot of space for the learners to 

play and study. Generally, the classrooms in villages are restricted in number but 

they are sufficient for the short mobilization and covers the majority of the schools. 

In the schools of rural areas where there are inadequate classrooms, the students sit 

outside of the classrooms. Students feel hesitation in the absence of electricity 

inside the classroom during the summer season. Numerous statistical analyses 

demonstrated that the students execute well in a situation of adequate classrooms. 

Besides, this government has sought to provide new classrooms to the current 

secondary schools. 

 

2.3.3  Computers Laboratory 

From the development of data innovation in the globe, P.C has become the 

dire need of the present scenario. The government focuses on computer literacy. In 

ancient times PC was not so-called as now. The Punjab government has expended 

a tremendous amount of money on the building of present-day, modern computer 

laboratories above 4200 schools at the secondary level. In the same way, a teacher 

for every school has been given P.C to such schools. The facilitators must be ready 

for using PC as instructional material in the classroom. 

 
2.3.4  Library 

The importance of the library increases as knowledge has developed in 

every subject. In secondary schools, the usual provision of library books is much 
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limited in number. The lack of expert professional working staff and unsuitab le 

areas are the main elements which cause libraries to reach away from the college 

students in most of the schools Government of Pakistan. (1998). Approximate ly, 

there are no library facilities in most of the schools i.e. a separate library room in 

the county. The cupboards comprising books of the library are stored closed inside 

the clerk ‘s office or in the staff rooms. But, students are not permitted to issue a 

book from it. Generally, secondary schools with low registration of students are 

given a minor quantity of library books. However, a secondary school with a high 

rate of registration of students is furnished with a massive range of books from the 

library. There is no easy and speedy law to deliver the books for the schools. 

 
2.3.5  The facility of Drinking Water 

Clean drinking water is the fundamental and essential need of a man. 

Though in most developing countries, much attention is not given to fulfill the basic 

need for pure and healthy water facilities in schools. 

 

2.3.6  Clean Washrooms for Students 

The availability of washrooms is in dire need of learners, teachers and other 

staff in schools. This resource is worst in Pakistan there is very little number 

washrooms facility that is not appropriately built hygienically and reasonable for 

the school ‘s sound environment. 

 
2.3.7  Source of Electricity 

The developing countries' use of electricity is a primary source of energy 

and associated with the central electricity supply. Students cannot give better 

results without providing such type of requirements in the learning stage in 

institutions. 

 

 
2.3.8  Gas Facility 

The use of gas is a cheaper way of energy as compared to electric ity. 

Though heating is not used widely in public schools, this facility is only available 

to some of the schools. 

 
2.4   
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2.3.9 Sports Material & Playgrounds 

In school's outdoor activities, a playground is considered a necessary part. 

However, in Pakistan, the playground is only a piece of land without other 

necessary activities inside and outside of the area of the school. This type of 

provision is available in few schools. Moreover, hockey, kabaddi, cricket football, 

basketball, and volleyball are important games of the schools. Every school needs 

to find out different ways and resources where this type of activity performs. 

Though, open public areas and parks in the city shall be used for playing via proper 

consent is seeking from the municipal or district authorities. Bhatnagar & Gupta, 

(2005) 

 
2.3.10        School Boundary Walls 

Availability of school boundary walls greatly safeguards the environment 

of the school innocent and conducive for learning of students. 

2.3.11  Instructional Material 
 

The instructional materials are the school resource inputs abbreviated as 

(SRIs) which are used within the seven instructional materials. These are the school 

resource inputs (SRIs) that are utilized in classrooms to enhance the process of 

learning and teaching. In addition, in Pakistan, the different instructional materia ls 

which are given to the classrooms are having low in quality and having a low 

number as in comparison to the developed countries. The important instructiona l 

materials are the availability of different textbooks, suitable chalkboard, science 

kit, teaching guide, science guide and mathematical kit, audio visual (A.V Aids), 

models, teaching, maps, overhead projectors, and charts are essential materials for 

instructions. In this connection, many essential services are unavailable in almost 

all secondary and higher secondary schools. 

 

 
2.3.12 Textbooks Availability 

The textbooks role is emphasized as a tool for learning in various definit ions 

of textbook i.e. textbook is an important hub of all the doings concerned to learning 

in a specific curriculum. The educator for several reasons is not a sufficient source 

of information i.e. as the time factor; the large class size, etc. In addition, the 

students who have received the knowledge from teachers will improve their learned 
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knowledge by reading the textbooks. The textbooks play a major starring part in 

improving the knowledge of the pupils in 3rd world countries. Also, in much of the 

developing countries, the choice of the textbook is only preferred over others 

consequently, it is unique, one and the only basis of information. In the Pakistani 

context, a single textbook is accessible in a specific subject in a specific class. The 

student is told to rely on the only source of knowledge. The teachers teach only that 

content which is given in textbooks. Currently, the KPK government delivers all 

textbooks to students of classes I to 12. 

 
2.3.13  Availability of Whiteboards 

Whiteboards or blackboards are frequently used, instruction utilities by the 

teachers mostly in discussions and lectures. They are of various types i.e., marker 

board, chalkboard, magnetic board and felt board, etc. But, in public schools, only 

a chalkboard or blackboard is provided and instructors use it to mark the key points 

to draw, figures, maps, and diagrams. 

 

2.3.14  Mathematical Kits 

It is a study kit for the math subject, For the most part, a math kit is a type 

of case including various visual aids, creatively gathered and shown relating to a 

sole topic. It contains various kinds of aids that are helpful for math subjects. 

 
2.3.15  Science Kits 

It is a very important kit of science subject for student ‘s learning studying 

the subjects of chemistry, physic and biology. It contains the essential AV aids that 

are necessary for the learning of science subjects, such as graphs, maps, and other 

different types of materials. 

 

 
2.3.16  Teachers Guide 

The instructors are given a booklet named teachers guide. It gives direction 

and supervision to instructors concerning the contents of teaching in the form of 

lesson planning overall. Moreover, it helps them to select a reasonable teaching 

approach and an appropriate teaching instrument for a subject. 
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2.3.17  Practical Science Subject Guide 

The science guide is a draft for the direction of scientific instructors in 

particular. It helps them in instructions of doing experiments and explanation of the 

theory of science aspects. It also guides them on how to utilize chemicals and 

apparatus when doing experiments in a practical laboratory (P L). 

 
2.3.18  Instructional Material in Term of Audio-Visual Aids 

Audio visual aids are instructional aids that are utilized in the learning and 

teaching method. In overall teaching and learning processes, such aids perform an 

important function in process of learning. Also, these aids develop the process of 

instruction and learning realistic and much pleasant. The usage of AV aids can 

modernize teaching and could assist in decreasing disremembering and increasing 

the durability of what is taught. Quds’s, (1990). The essential A. V aids are charts, 

images, simulations, diagrams, plans, television, filmstrips, tape recorders, motion 

pictures, and radio, etc. Ahmad, (2013). Many advanced and developing countries  

utilize all these A.V aids in their classrooms. However, in Pakistan, the 

situation is different that only a few instructors use the conventional audio visua l 

aids simply. The computer is viewed as an essential instrument for knowledge. 

However, the computer is used as a teaching method in western countries of the 

world. But in Pakistan mostly it is not practiced as compared to western countries 

at the school level. The A.V aids i.e. Maps, charts, Models, and overhead projector 

are the four types given to the secondary schools. 

 
The map is a geographical feature of the earth or some area of it to 

accurately represent in a diagrammatic form. It is an exact, specific picture in an 

explicit form of the geographical feature of the ground or some part of it. Maps are 

in different categories like picture maps, geographical maps, navigation maps, and 

political maps, etc. However, a specific view is required then an outline map should 

be used. Similarly, individual diagrams are used for the complete study of the 

problem. Additionally, the teacher uses a blackboard for an explanation of themes 

divided by the map. Das, (2008). A perfect and classical model is a three-  

dimensional and non- projected visual aid. It is three-dimensional so it has length, 

width, and depth also. The teachers instead of showing real objects represent only 

these models to students. It is used when the possibility of the real object is difficult 
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to show to the class. It also provides the interior structure of objects which are 

usually protected or else not visible. It gives the actual form of the things whether 

their mass can be larger or smaller. Besides, the models may have nearly identica l 

colors and appearances excluding their mass. Das, (2008). 

 
No touching a single piece static models are distinguishable, this type of 

sectional model is supportive in illuminating the purpose of each part and its 

relation to the overall object, For example, steam engine, Human eye, etc. However, 

the teacher demonstrates and explains its functioning operation in the classrooms. 

Das, (2008) The representation of relationships between various variables, objects, 

ideas, and things in a pictorial way is acquired through charts. These are commonly 

used during discussion and lecturing about the relationships of the objects. 

According to the author, there are certain qualities of a chart such as; Words are 

inscribed precisely and flawlessly in principal letters in diagrams. Similarly, every 

element must be written inside a box and then shapes are strained and if needed, 

arrows are sited to specify relations and ways of the flow. The chart attraction 

greatly depends on different colors. The Author defined that various items of 

foodstuff and their correct quantity to set up a stable regime can be displayed in a 

chart. In the same way, a diagram may likewise be organized to match and 

distinguish two things. Similarly, the flow chart might be arranged to demonstrate 

that how specific things/products move or flow via altered stages or sections in an 

institute. 

 
Das, (2008) mentioned, that instrument that plans the low slides into higher 

visions on the board is known as the overhead Projector. By the use of Overhead 

projectors, the students are capable to recite, observe and comprehend the graph, 

manuscript, image, or whatever is printed or made on the slides. The overheads 

projectors are flattering popular and common, and are broadly utilized in normal 

teaching, specifically in workshops and seminars. The overhead projectors are 

given simply to the public urban secondary schools. On the other hand, it is seldom 

used as a teaching instrument in public schools of Pakistan. 
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2.4  Curriculum 

The most prominent factor in quality education is the curriculum. The 

curriculum may be highly helpful in planning, organizing, and attaining the results 

in an organized way. The different elements of curriculum like aims, objectives, 

and goals; contents, learning as well as evaluation approaches are quite helpful in 

bringing improvement and development in the quality of education. Vital concepts 

are delivered via projects, collaborative activities, and day-to-day experiences; the-

going professional talent of a teacher and highly effective curriculum are both 

essential for ensuring quality education. Uchiyama & Radin,(2009). Timetab le, 

lesson plan, session, and proper examinations, etc. are all possible due to proper set 

up of curriculum to achieve the preferred objectives on the behalf of quality 

standard through the teaching- learning process. Continuous evolving, a person 

needs, democratic conceiving, results of the long- term efforts and complex details, 

etc. are the key characteristics of an effective curriculum. The curriculum enables 

teachers and students to focus on their visions, needs, and objectives. Basic 

educational resources are identified with the help of an effective curriculum. 

Likewise, teaching- learning plans and methods are developed with the help of the 

curriculum. Wang, (2015). 

 

The curriculum is comprised of all those skills and knowledge which the pupils and 

disciples desire to attain classrooms of a school. There is a significant role of curriculum in 

developing the quality of education such as curriculum provides teachers concrete facilities 

and objectives; students ‘outcomes are enhanced via documenting curriculum; attainment of 

goals in terms of marks or degree etc. Learning experiences, contents, and objectives are 

important components of the curriculum that play a vital role in the quality and better standard 

of education so a good and quality curriculum reflects the needs of individuals as well as 

society. Sumsion & Goodfellow, (2004). The curriculum is the only tool through which one 

can make difference between literacy and illiteracy; maturity and immaturity; similarly, 

between sophistication including emotional, social, moral, and intellectual that are highly 

mandatory to understand in a true sense due to which quality education is ensured and 

enhanced. O ‘Neill, Donnelly & Fitzmaurice, (2014). 

 
Learner-centered, subject-centered and problem-centered designs are the 

three key kinds of curriculum design focusing on the subject rather than students; 

and child centered, knowledge-based, thematic, skills-based, and creative-based are 

the other important types of curriculum that contribute a dynamic and vibrant role 
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in the development of quality education Spencer, Riddle & Knewstubb, (2012). The 

main factor in a child success is the teacher in the class and the second factor is 

curriculum, therefore, an effective curriculum is very important for the 

improvement and enhancement of quality education, and in this modern world, an 

effective curriculum is based on strong communication skills and critical think ing 

of the 21st century that the quality of education is improved with the help of critica l 

thinking power and communication skills and the students focusing on these two 

aspects of curriculum attain quality education in a true sense; and students‘ learning 

experiences can be highly developed and polished through the effective curriculum 

Fraser & Thomas,( 2013). 

 
Local and national policy makers, school leaders, teachers, students, and 

parents can play a significant role in the development of quality education by 

designing an effective and meaningful curriculum which realize and justify the 

requirement of learners which academic experts, social and union partners can also 

play an important role in the promotion and development of quality education via 

designing better curriculum for students that will be the leader of tomorrow to face 

all challenges of life. Only well-educated people can confront the hard challenges 

of the world and well-educated students can be produced with the help of an 

effective curriculum (Harden, 2009). Quality of education is improved with proper 

curriculum planning to ensure the students learning experiences, their needs in 

society and changing world; when the curriculum is planned, progressive, 

systematic, and purposeful, the quality of the education system will be highly 

developed and polished from all aspects to produce creative-minded scholars, 

philosophers, educationists and experts in different fields of education (Healy, 

2011). A good and effective curriculum always reflects students' (individua ls ) 

needs in society and promotes the quality of education by producing high caliber-

minded educationists that can easily meet the challenges of the time.  Fraser & 

Bosanquet,(2011). 

 

The quality of education is strongly linked with curriculum development, 

the foundation upon which curriculum is based are social influences, historica l 

development, educational philosophies, and psychological explanations Dyjur & 

Lock, (2016). The curriculum is perceived as the academic plan including the 

purpose of curriculum such as instructional resources, students ‘learning, learning 
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experiences, contents, instructional methods, and evaluation process due to which 

the quality of education is highly developed and improved. 

Bath, et al., (2004). 

 
A prediction of curriculum development and textbooks World Bank (2006) 

that distributing the administration tasks to the level of school can lead to extra 

exhaustive use of inputs of teaching by growing responsibility of the teachers to the 

school and a greater ratio of textbooks per pupil (choice of input closer to local 

desires). Even merely, by attainment of switch over their staff of teaching, the 

schools might lastly be capable to do the decisions which can enhance 

effectiveness. Marshall (2005) observed that through better school climate, lower 

student-teacher ratio, longer class time, and a higher ratio of expert teachers. The 

influence of curricular autonomy and pedagogical will be working bitterly and also 

the influence of financial dependence would work through extra instruct ive 

resources. Levin and Lockheed (1993) contented about textbook writing, 

curriculum design, and professional training program, which includes the 

following: 

i. Distribution, design, manufacture of innovative materials for 

curriculum by minor teams of resource persons and teachers from 

regional offices. 

ii. Orientation and training of special staff, containing skilled and 

untrained principals, educators, supporting staff, and their lower 

staff as well. 

iii. Mechanism of support i.e. classrooms and school management and 

setting of school progress groups 

iv. Providence and distribution of the syllabi to all the educators of  the 

previous curriculum materials. 

 
According to Bennell and Sayed (2002) that education has been considered 

a cost demanding area by the advantage of less support of educators and high pay 

from public assets. Furthermore, the amenities of the teachers were not utilized and 

even many of the teachers taught one or two subjects overall. They reasoned that 

the teacher ‘s productivity could be improved by requiring them to teach a 

minimum of two subjects. The exploration of the preceding conversation emerged 
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that curricular autonomy and instructional procedures are 

exaggerated by the longer class time, school environment; higher teacher-students 

ratio, and satisfactory quantity of experienced teachers. Thorough use of teaching 

methods, observation of teachers, and a high ratio of textbooks per pupil improve 

the competence of schools. It was correspondingly recommended that teachers 

should be wholly utilized by requiring them to teach two subjects minimum. [World 

Bank (2006), Marshall (2005) and Bennell and Sayed (2002). 

 
2.4.1  Critical Analysis 

The literature review both in global and local perspectives provided 

evidence to various indicators that were later made part of the instrument of this 

study. Furthermore, the review also took awareness of the Republic of Pakistan ‘s 

which is spending on education, and explain the data in respect of students' schools, 

and teachers. The internal effectiveness was assessed in the context of planted 

facilities; the government is highly spending on teaching and non- teaching staff, 

expenses on instructional materials for the teaching area, the total number of 

students per untrained and trained teachers. The non-cost pieces of stuff were also 

cited for analysis. The study stressed input, process, and output indicators that were 

most applicable to the intending and purpose of the problem. The necessities are 

met by input indicators to assess the utilization of resources. Some examples of 

input indicators in our education contain the strength of teaching staff members, 

availability of teaching materials, plant facilities, the aggregate of spending on 

education, the ratio of students/teacher, cultural, family background of students, 

and fixed income of students. Furthermore, inputs of schools may likewise 

comprise of all expenditure on non-teaching staff, teaching staff, school 

infrastructure, essential tools, curriculum, and all audio-visual aids. 

 
The process indicator comprises the organization structure, programs, 

guidelines, administrative tactics, school environment, and school-related 

activities. The learning and teaching of classrooms can be enhanced using the 

development of the capacity of teachers, different variables of classroom i.e. age, 

length of service, use of instructional strategies and time, (homework & note- 

taking), teachers regularity as well as academic, curricular, and co-curricula r 

activities. These variables are effectively used when they are processed for results 
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to progress the internal effectiveness of the secondary schools. Usually, it is 

thought that the student-teacher low ratio specifies smaller classes where teachers 

focus more on students ‘achievements. The chance of reappearance and dropout 

increases due to more absenteeism of both teachers and students. Also, absenteeism 

of students and teachers leads to bigger disciplinary problems. The review also 

revealed that in small schools the average and daily attendance of students and staff 

is greater than in big area schools. The involvement of society in school is essential 

for financial support as well as for students ‘achievements and responsibility 

purposes. 

 
2.5  Teaching Strategies 

Teaching strategies are very effective and essential for ensuring the quality 

of education at all levels; when a teacher is using different effective strategies 

during his teaching- learning process then the learners (students) motivationa l 

capabilities and interests are automatically arose and increased due to which they 

actively participate in teaching-learning activities to develop their quality 

educational career Beishuizen et. al, (2012). Those teachers, who are aware of 

teaching strategies, lay high stress on the transmission towards students technica lly 

and interestingly and all those teachers who are granted with the qualities of 

teaching strategies are God-gifted and motivational pillars for poor, weak, and dull 

students, Chen & Hoshower,(2003). 

 
Creative teachers always show their charming and enchanting performance 

during delivering their lectures by combining different contextual teaching 

resources; real-life experience and praising instructional strategies show high 

excellence and greater impact in learning of students to learn and attain quality 

education so that their learning interest and real needs may be understood and 

fulfilled easily Gallagher, (2001). Teaching strategies means teaching skills, 

expertise in teaching used for development in teaching methodology or way of 

delivery in the classroom. Therefore, talented and active teachers use teaching 

strategies as a tool to enhance the quality of the teaching- learning process and 

education in a true sense, Grzega & Schoener, (2007). 

 

Quality of education may be enhanced with the help of different physical 



38  

resources including (well-equipped buildings, clean water, instructional materia ls, 

electricity, maintenance of classrooms, library, furniture, and laboratory, etc. Greg, 

(2005). Talented and hardworking teaching and non-teaching staff, as well as 

devoted students along with other employees in any institution, are all physica l 

resources that promote and ensure the quality of education. Genius teachers attain 

their objectives by using different teaching strategies during their teaching-  

learning process such as delivering lectures by ensuring easy to difficult and 

difficult to easy; simple to complex and complex to simple; theoretical to practical 

and practical to theoretical by giving proper examples so that students may able to 

learn and adopt their lecture bone by bone and vein, Hiebert & Grouws, (2007).  

There are several effective teaching strategies that a teacher can use in the 

classroom such as visualization bringing all academic concepts to practical life with 

practical and visual experiences about students ‘learning, inquiry-based teaching, 

cooperative teaching, teaching via the latest technology like multimedia, computer, 

internet, and email; differentiation way of teaching by giving practical examples, 

professional and behavior development, etc. Hobson & Talbot, (2001). The creative 

teacher not only teach their students that what to do but they also lay emphasis on 

their students that how to do; they always provide feedback to students in the 

classroom, and all these strategies are highly effective in ensuring and promoting 

the quality of education in their institutions Teachers‘ having quality education 

mostly prefer to question for checking students‘ understanding; they show clear 

teaching purposes by providing proper feedback to students; quality teachers are 

very flexible and they strongly believe in the quality teaching- learning process in 

the institution Kulik,( 2001). 

 
Teaching strategies are all those teaching methods that are used to facilitate 

students for achieving their desired objectives related to classroom activity drills as 

well as in the future; and mnemonic teaching (teaching by providing ideas to assist 

remembering), structural teaching (teaching in a systematic manner); and 

generative (concept of learning materials, knowledge, and experiences), etc. Are 

the key strategies used in the classroom to make teaching effective? Raba & 

Harzallah,( 2015). The teacher practically uses 

different teaching strategies during the teaching- learning process in the classroom 

to strengthen and enhance the critical thinking power, literacy skills of the students, 
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better classroom environment in which students‘ academic careers are highly 

strengthened and improved in this modern world, Theall & Franklin,( 2001). Most 

of the students follow all those teachers with keen interest who use different 

teaching strategies in their lectures in the classroom due to which the students learn 

a lot by taking interest in their teaching with full concentration for getting new 

knowledge and information satisfactorily. Teachers using various teaching 

strategies are quite active, competent, and expert in their concerned field of the 

subjects Walls et al., (2002). 

 
For quality education of students stakeholders all over the world are 

striving. Initially, there is a need to identify quality education so that one can 

distinguish it from less-preferred education. Likewise, many researchers and 

educators have stated that some school factors influence the achievement of 

students in particular. Coleman (2003) stated that the least role is played by the  

schools as far as the students‘ achievement is concerned because it is free of their 

background as well as community factors. On the other hand, some researchers 

propose that components like space and class size. Glass (2001), the qualificat ion 

of teachers‘ Ferguson, (2004), the school‘s range and space Haller, (1993), and 

some more variables play a very important role in what the understudies learn in 

general. 

 
The research points out that quality teaching is tending to essentially be 

student-centered. It aims to help most for all students learning. As a result, the focus 

should not only be pedagogy skills, but also the learning environment that must 

deal with the student's personal needs. Students ought to also be attentive as to why 

they are functioning so that they can narrate to further students and get help  if  

requisite.  As  a  consequence,  huge  importance  has  been  laid  on  ―quality teaching‖ 

by numerous educators. Availability of instructional equipment, staff competency, 

environmental level of the school, managerial leadership, and student-centered 

classroom, all are the essence of excellence in education. Consequently, a learning 

atmosphere all along with teachers‘ pedagogical skills is vital for quality education 

Johnson, (2007). Correspondingly, the students as well 

become both, socially and geographically diversified. There is an immense need 

for innovative teaching tactics and different pedagogies to gather global challenges. 
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Therefore, we can say that there is also a want of a change in the student and 

teachers‘ ways of dealing. The schools overall are determined to incorporate 

curriculum with new technology so that the learners are provided with quality 

education and learning takes place in their way and are focusing to give quality 

education to the learners by all the means so that they are in front of the education 

sector. 

 
Alton-Lee (2008) highlighted in his study that, an effective teacher must 

wear the pedagogical jacket so that he can assist those problems which students 

face in school as well as in the classroom. He further stated that the contents 

provided must be up to the mark and meet the global requirement; consequently, 

learners can cope with all situations. New pedagogical kits are available for 

teachers to enhance their teaching as there is always room for teachers to follow up 

modern sessions. The global village is progressing day by day: yet there is a dire 

need that the teacher must be professionally strong to meet out the demands of the 

learner. A researcher, Deppeler (2012), suggested that the instructors would be 

capable to alter their teaching practices only when they reflect on them and involve 

themselves in probing their teaching practice theories. But, unluckily, it is a reality 

that the teachers barely acquire some time to focus on their daily practices, leading 

to enhancement, or they are uninformed of this procedure, and for them, it is out of 

the question. They rely on that conveying the content which has been prepared for 

a particular day and subject is the initial need, ignoring the fact and being slightes t 

worried about knowing if the student learned or it was unbearable for a pupil to 

grip the rudimentary idea even. 

 
Roshenshine and Furst have presented five factors of an educator's 

effectiveness, such as variability, task-oriented, clarity, enthusiasm, and student‘s 

chance to learn criterion material. We should state that these are a couple of 

segments fundamental for an instructor to be known as effective; however, there 

are increasingly key components that help the educators as well as learners 

professionally. The teacher is the best guider who guides his learners on the 

contents available in the course to make them able to manage all activities related 

to life. The majority of the teachers imagine that they can progress their teaching 

practices by developing sound information on content that should be taught and 
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conveyed, Hill and Crevola,(2003). This is a noteworthy disadvantage in numerous 

schools. The teachers lose attention around their teaching methodologies and they 

propose that the students face troubles because the content (what should be 

instructed and conveyed) is irritating or not of their enthusiasm, rather than 

understanding the way that the showing procedure (how to instruct and convey) 

ought to be progressively successful and according to  their necessity and needs to 

produce their advantage and better learning open door for the students. Besides, 

both, how and what are connected yet at the same time for various and exceptiona l. 

All the educationists are well aware of the way that all the students have an 

alternative learning style, while the difficulty lies in taking into account every one 

of them with a practicable instructing technique. The understudies learn in various 

manners according to their capacities. Some of them learn by observing, hearing, 

representing, reflecting, thinking, and drawing, and so on. Felder, (1999). With 

consent to Felder, also there are distinctive instruction styles too. Some like 

lectures, some talk about the points, some make their understudies work in groups, 

some use instructional technology, some utilize reading material, etc. Even so, the 

key reason behind these endeavors is to assist understudies with getting a handle 

on content information and adjust them to this present reality situation. 

 
The different teaching methods differ starting with one age bunch then onto 

the next. None of the strategies is the best. It relies upon the learning pattern of 

students. Primary students gain focus in exercises acted in the class. In-class 

practices, work the best for this age gathering. Visual and auditory aids improve 

learning and performance. Though, for tertiary and secondary levels, projects, 

lectures, fieldwork, group activities, and peer teaching are the most reasonable 

methods to support them. Howard Gardner's multiple intelligences are likewise 

being thought of and incorporated in the exercise plans for improved learning of 

every single understudy. 

 
Being a student I instructed primary classes so my experience can't be 

viewed as differing. Similarly, I alongside different educators of a similar level 

have attempted to coordinate teaching strategies that would help understudies in 

the most ideal manner. These teaching practices were giving lectures, some 

sensation exercises like pretend, assignments, short reflections, pictoria l 
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PowerPoint slides, verbal conversations, and so on. Then again, the understudies 

delighted in the most when they were taken to the PC lab or presented to nature, 

particularly for science. 

 
The major focus has been put on the educators to utilize effective strategies 

and techniques for better learning by numerous researchers and philosophers 

however, one should likewise comprehend that the quantity of 

understudies' learning in a class, additionally relies upon their local native 

capability of cognition and just as their earlier preparation. 

 
Instructors ought to plan mentally to set through affinity with understudies 

before they begin teaching. With the progression of time, the significance of 

educators' instructing style is being spread and the instructors are stepping up to the 

plate and improve their training methods for understudies' improved learning by 

getting tried out such projects which assist them with reflecting upon their teaching 

practices and improving them according to necessity. The instructors who are 

willing for proficient improvement here can convey even complicated contents 

viably, helping the students produce their advantage and energy for additiona l 

chances of learning in a favorable situation, causing all the people to feel that they 

are being educated in their one of a kind way being one of a kind themselves. 

 
2.6  Assessment and Evaluation 

Kellaghan and Greany (2001; 2004) conducted two research studies funded 

by the ―World Bank‖ to reveal the influence of exams on the performance of the 

students in academics. The results revealed that exams must be held when the 

subject is fully taught to the students and also keep in consideration that cognition 

of the pupils is improved after the delivery of all the relevant cognition factors are 

delivered to pupils. The output extracted from the study also revealed that attention 

must be given to both types of activities that are ―academic as well as non-

academic‖. The exams need to be conducted with several useful patterns like 

writing, verbal and class activities. Among the recommendations‘ made was 

research activities must exist within examining bodies linked to organizing 

curriculum. 

 
NESRS (2008) mentioned in a report that assessment/evaluation can be 
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strengthened by the improvement of the information/knowledge related to systems 

of assessment and evaluation concerning every single level and linking strong 

support through the curriculum. The evaluating system must have reliability and be 

less biased in it. Velez et al. (1993) mentioned (TEN) 10 elements that influence 

the performance of the students and (TWO) 2 elements 

that influence performance in opposite direction. The (TEN) 10 positivity bringing 

elements are ―effective teaching practices; availability of textbooks and curricula r 

materials; efficient pre-service and in-service training; availability of facilities like 

electricity, water, and furniture; experience of the teacher, knowledge of 

curriculum; time on assignment and exposure to the curriculum; behavior of 

students; pre-schooling; assignment practices by involving parents; and size of the 

school in terms of enrollment‖ while the two factors that cause negative outcomes 

are larger area gap between home and school and age-factor of the pupils. 

 
Boissiere (2004) made a classification of the results into (FIVE) 5 divisions 

which are the first included apparent/physical facilitations, instruments as well as 

sanitary. The next include curricular practices, teaching/pedagogy 

methods/strategies, textbooks as well as AV-Aids. The next includes the 

effectiveness of teachers while teaching. The next classification includes the design 

of the institute and its management. The last classification includes the health-

related standings of the pupils as well as their abilities in the academics working 

and most importantly in this classification is to what family settings they belong 

to? 

 
Owolabi (2000) conducted a study and mentioned that comparing the exam 

outcomes with graduating level is unreal regardless of pupils‘ contributions, 

disappointment, and depletion in the institute. Everything mentioned has a larger 

influence on the last performing ability of the individual. World Bank (2006) 

reported that evaluating systems to check the learning of the pupils are dependent 

on curricular guidelines and are high in terms of academics which makes the linking 

of knowledge with its practical use weaker. Few techniques are really useful in 

measuring the real-life usage of abilities of the students. 

Behrman et al. (2002) stated that the occurrence of the less effective 

educating system in school can be seen through greater depletion scores of pupils 

in secondary school certificate (SSC) exams. The identified causes can be anything 
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including the increasing registration of the pupils, inflexible rules/regulations 

prevailing in government related to teachers‘ selection, lacking arrangement, party-

political domination staffing, unsuccessful management, and 

insufficient enthusiasm exist in that does not help teachers‘ in any sort. Kellaghan 

et al (2009) mentioned that measuring the skills and abilities are important for 

realizing the success of the pupils and it also helps in the promotion of pupils to the 

upper class. The results have been drawn from the assessing techniques that serve 

to see the performance of the pupils. 

 
Blackmur, D. (2007) reported that the achievement of the pupils can get 

serious influence from families and their settings and position of the parents 

socially and economically. Education can make the pupils aware of many health 

issues like AIDS and fertility and also help in developing morality, 

characterization, and improving cognition. Lloyd et al. (2000) mentioned that there 

is a link between effective educating and dropouts of pupils as revealed from the 

conducted in (three) 3 regions of Kenya. The study showed that ―course content, 

pedagogical skills of teachers, teachers‘ attitudes, school environment, and policies, 

as well as a teacher-student ratio, have an impact on the internal efficiency of 

schools‖. 

 
A study of the literature showed that pupils‘ performance shows the 

competence of the school/college. Usually, the criteria of percentages are used for 

the differentiation in outcomes of the students/pupils. The percentages which 

identified the passing marks are lesser as compared to the failing percentages that 

show ineffective schooling. This system can be utilized for the improvement of 

instructions and what students learn? The outcome of using such a process leads to 

the enhancement of the schooling systems Kellaghan et a.l.,(2009). National 

Education System Reform Strategy NESRS( 2007) and Behrman et .al., (2002). 

2.7  Communication Skills 

Communication competency plays a significant role in the development of 

students‘ quality learning in the classroom. Quality teachers positively utilize the 

communication components including verbal, non-verbal communication to 

maintain highly-developed interaction with students in the classroom to make their 

teaching effective and interesting. Cleland, Foster & Moffat,(2005). The most 
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important strategy, the teacher uses, is better communication because delivering a 

lecture in a polite language and effective communication enhance  and polish 

teaching quality and students‘ interest toward learning where there is 

no quarrel, fight, uncertainty, and confusion, Chung, (2016). Talented teachers take 

care by using their tones, voices, and body language during teaching to their 

students so that students‘ learning progress may be ensured in this modern era of 

education and technology Harlak, et al.,( 2008). 

 
Effective and better communication is highly mandatory for teachers and 

students to make teaching- learning better and of high quality. Teachers and students 

can share their experiences about teaching- learning activities on the behalf of 

effective communication; so teachers share their ideas, feelings, information, and 

thoughts with their students for maintenance of better teaching- learning 

environment in the classroom due to which students‘ thinking, speaking, dreaming, 

and arguing abilities are highly developed and their courage as well as confidence 

enhanced, Ihmeideh, Ahmad & Al-Dababneh, (2010). Quality teachers always 

receive their students by teaching them sympathy and empathy. They share their 

conversational expertise with their students during their lectures in the classrooms. 

They establish highly developed and positive speaking as well as listening 

procedure in the classroom environment Oradee,( 2012). Teachers showing better 

and effective communication skills are the men of respect, knowledge, vocabulary; 

such teachers have the unique power of teaching to deliver their lectures with the 

help of their different verbal and non-verbal communication skills in the classroom 

Bernd, (2008). 

Effective and good communication always makes things, ideas, and 

different activities understandable easier whether in the teaching- learning process 

or anywhere in society, Bambacas & Margaret, (2009). Communication skills help 

in transferring knowledge towards students during the teaching- learning process in 

the classroom due to which the quality of education is quite improved and 

developed, Riemer (2007). Without communication skills, delivery of the lecture, 

the transmission of the message and other information regarding the teaching-

learning process becomes either impossible or quite hard that‘s why 

communication has a vital role in encouraging students for their better and quality 

education by developing confidence and interest in their quality learning as well as 

positivity and dealing with others in their classroom and society, O‘SHEA, J. 
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O.  H. N. (2005). Command over subject or expertise highly depends upon 

effective communication skills of the teacher or instructor, if the instructional or 

reference materials or contents are of high quality but the teacher is deprived of 

effective communication skills then students may get bored and show a lack of 

interest in learning activities as well because better communication is the proper 

channel to transfer knowledge and information from one to another in a technica l 

way to attain the desired objectives Serkan,( 2014). 

 
Effective communication skills include eye contact, polite speaking ability, 

gesture, body language, suitable and interesting tone, sound, voice interaction, and 

so on; but the best communication skills are: 

i. Completeness 

ii. Clarity 

iii.  Concreteness 

iv.  Creativity 

v. Consideration 

vi.  Correctness 

vii.  Consciousness 

viii.  Courtesy 

 
All the above-mentioned communication skills are quite popular and 

effective in ensuring quality in education Smith,( 2008). 

 
2.8  Learning Environment 

The learning environment is comprised of contexts, diverse physica l 

locations as well as cultures in which students get new knowledge so the learning 

environment may be knowledge-centered, students‘ centered, community-  

centered, and assessment-centered through which the quality of education can be 

very developed and enhanced. Learning environment highly affects students‘ 

success both positively and negatively, in case of a positive learning environment, 

students learn with zeal and zest by showing better academic achievement and 

quality learning performance while in a disturbed and shambled environment, 

students suffered a lot Cardellino, P., & Leiringer, R. (2014) 

.In a better learning environment, the quality of education is quite ensured 

in form of students better academic grades and learning success in a true sense; 
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on the other hand, hatred, quarreling, lack of scholastic unity, uncertainty, and war 

hazards, students‘ learning and their educational careers suffer a lot and badly 

influenced by showing the poor academic score and low learning performance 

Mbirithi, (2013). 

 
Supportive activities, learners‘ characteristics, assessment strategies, 

teaching- learning goals, and culture are all the key components of the learning 

environment in which students educationally nourish for years and years to get 

quality education and occupy high seats like professors, engineers, doctors, 

philosophers, poets, writers, critics, and scholars, etc. Woolner et al., (2012). 

Physical environment, learning environment, and interpersonal environment are the 

key types of environments where students and teachers avail themselves of their 

teaching- learning opportunities with ensured quality; an ideal learning setting 

instigates students and teachers to maintain good relationships with one another so 

that the quality of learning may be enhanced Woolner et .al., (2010). Effect ive 

learning environment refers to a better and loving attitude, prevailing mood, 

praising tone, positive feelings about others, respectful, supportive, and welcoming 

behaviors towards others in the institution and society as well,  Wright, C.(2002). 

 
The learning environment is very essential for teachers and students to 

promote quality education in a true sense; for a better learning environment, 

psychological, psycho-social, and instructional settings need to be improved and 

implemented for bringing perfect quality in educational setup. Likewise, noise, 

insufficient light, inappropriate temperature, overcrowded classes, and lack of 

discipline are all the important factors that badly influence and suffer learning 

environment due to which the teaching- learning process suffers a lot. Majeed, 

Fraser & Aldridge, (2002). In a better and effective learning environment, students 

feel emotionally and physically safe in which teaching can openly express their 

ideas, and opinions regarding their learning activities; in such circumstances and 

environment, the chances of quality of learning, quality education, and interest are 

increased day by day; students are positively motivated towards their learning in 

the effective and safe learning environment. Therefore, quality of learning 

environment is quite essential before the quality of education 

even these two: quality of education and learning environment are concomitant to 
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attain the desired goals throughout the education system. Fisher, D. (2000). 

 
Teachers, students, and administrative heads as other employees of the 

institution need to keep the classroom orderly and clean; encourage students for 

learning; celebrate students‘ activities in various aspects and manners; ensure 

control on the learning environment; practicing all these steps practically in the 

institution, learning environment will be automatically maintained, progressive, 

positive and developed in which quality education and quality teaching- learning 

take place, Aldridge, et al. (2000). Learning environment is possible when there is 

peace and prosperity, where the educated population is in majority, where quality 

educational institutions are highly functional and serve for the development and 

improvement of mankind and well-established society;‘ where illiteracy, war, 

quarrel, enmity and man-made problems are discouraged; where everybody is 

allowed to learn and avail all opportunities for the country and development of  the 

nation with the improvement of their personalities, Aldridge & Fraser, (2000). 

 
Numerous researchers work in the area of motivation encouragement and 

studied the environmental buildup in the classes and the factors related to it in 

promoting the pupils‘ motivation levels and goal-achieving attitude and behavior. 

Ames, (1992); Maeher & Midley, (1991). The list of elements mentioned by the 

researching community that promotes a good environment in class, motivation, 

promoting goal-setting, and goal-achieving attitude in pupils are specified and 

depicted  by  ―acronym  TARGET  pass  on  to  the  task,  authority,  recognition, 

grouping, evolution and time. 

 
Ames (1992) and Epstein (1998) offered this TARGET model which is 

focused on making teachers‘ master to make their class environment useful and 

helpful for students and develop their target setting and achieving behavior. It 

includes (six) 6 environmental elements ((Task, Authority, Recognition, Grouping, 

Evaluation, and Time) that play their role in making conducive settings within the 

class. These elements are very important for mastering and promoting achievement 

attaining classes for pupils. Task points to special actions in which the pupils are 

involved, i.e. Problem solving or habitual algorithm, closed-ended 

questions or open-ended questions The authority points to ―survival of student‘s 
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autonomy in the classroom, recognition means that educator knows the 

advancement in student‘s achievement and treat student‘s mistake as a usual part 

of the learning procedure‖. The grouping refers to students doing work in the groups 

made on basis of talent‖. Evaluation points to the opinion that is substantive and 

focuses on development and mastery grades and test marks are not focused by the 

teacher and are not made in the community‖. The time refers to the flexible timetab le 

of the activities. Ames,( 1992). 

Changing stances taken by teachers‘ under these elements may lead to 

changing achievement results. There is a difference between teaching practices that 

are conducted in normal classrooms from those which are conducted for the 

promotion of the adaptation of the mastering the abilities and skills for goal setting 

and goal achievement among the individuals (Anderman et al, 2002). In the  

comparison of the instructions keeping in view the area of this model 

―TARGET‖  and  focusing  on  the  element  of  ―Task‖ ,  it  was  noted  that  for  goal 

setting and goal achieving environment, teachers need to be active and promote 

active strategies like engaging every pupil while making ad assigning discussion 

topics, adaptation of a style that suits the pupils mental/developmental level as well 

as focus on making the students interested. The learning that occurs in other 

classroom settings is opposite to this mastering learning. In this setting teachers use 

lectures only, directing them and make students focus on hearing and listenin g. 

When looking at the second element ―Authority‖, in mastering the goal setting and 

goal achieving class settings, the focus is maintained on pupils' contribution to 

making rules/regulations while in other classes teachers make the rules and just 

enforce them on students. Adnerman et al.,( 2002). 

Educators use the technique of praising for better achievement in the future 

as well based on present working. Development of interests for the enjoyment in 

the assignment for the students/pupil is the one role teachers play in acting classes. 

Teachers express courage and use good instructions‘ for the pupils, Anderman et 

al., (2002). When anyone sees the show in classes that are not according to this 

model then it will be demonstrated that teachers most often use the technique of 

punishment for the pupils when pupils show less motivation and did not complete 

the task on time. Freeness is provided in active classrooms to pupils that allow them 

to fulfill their interests, chose the activity for themselves, and work with 

independent partners. In other classes, the classification is made focusing on the 
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individual competencies OKeefe, Ben-Eliyahu, Linnenbrink- Garcia,(2011); 

Pantziara & Philippou, (2015). 

 
The work done by Green et al., (2004) on high school students keeping in 

consideration (Three) 3 element model including ―task, authority, and evaluation ‖  

for the assessment of the pupils for goal/target accomplishment. It was found that 

the relationship between mastery goal orientations and motivation tasks was 

positive, while no association was observed in authority or evaluation and mastery 

goals. Tapola and Niemivirta (2008) used education for all (EFA) for (five) 5 

elements of the ―TARGET model‖ related to classrooms and instructional settings. 

While Church et al. (2001) considered (three) 3 elements of this model such  as  

―lecture  involvement  task,  assessment  focus  (evaluations)  and  cruel evaluat ion 

(recognition)‖. The outcomes showed that a link was found between 

―mastery  goal  orientations‖  with  the  lecturing  (credit).  The  outcomes  show ed 

that a  link was found between ―mastery goal 

orientation‖ with lecturing arrangement, absenteeism of insensit ive 

assessment and appraisal focus. From the only three factors only classroom 

commitment  predicated  ―the  implementation  of  mastery  goals  whereas  hars h 

evaluation focuses could not considerably imagine mastery goal adoptions. Such 

studies hold up the disagreement that the structure of the TARGET mock-up has 

been used to support mastery goal direction in students‖. 

 

 
2.9  Continuous Professional Development (CPD) 

The  terms   ―Training  &  Professional   Development‖   Amorim,   (2008) 

mentioned in the research work that it is vital and necessary for the development of 

competencies among the heads of institutes for the attainment of a better plan, to 

monitor and to evaluate the pupils' performance in a unique and improved way for  

the  ―prospective  teachers‖  to  achieve  more  while  undertaking  the  post- 

graduation. It will help keep the ineffective students to become effective ones and 

overall improvement of the schools and colleges. Instantaneously, the delivery of 

rewards whichever in the shape of cash or upgrade to the teachers by attaining 

higher education is important for stimulating pedagogical skills and content 

knowledge. Adeboyeje (2000) has termed the school administrator as a major role 

player in the school tasks, which includes all the physical facilities management. 
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Furthermore, he focused on the school administrators must be familiar with 

managing the widespread philosophies of physical facilities. 

By applying such principles of proper understanding and use, it will add  to 

amending lacks in physical facilities and management practices. Chapman (2000) 

described that devolution of teaching provision conveyance guarantees 

transparency and culpability in the administration of schools due to public stress. 

The development of accountability and effectiveness of administration was 

conceded out by the educational devolution in Ghana via simply difficulty  solving 

and conclusion making at a limited level. The exploration of the above- mentioned 

conversation revealed that knowledge and tutoring of heads of schools are vital for 

an effective atmosphere of instruction learning progression in schools. If school 

heads have the qualities such as social communication, physical, financial, and 

human resource management, and management of conflicts then the interna l 

effectiveness of schools could be enhanced. 

 
The capability of school heads to energize and allocate the academic and 

non-academic responsibilities meritoriously will lead to effective time 

management, multiple dimensional management roles, and effort in force, which 

influence schools. Amorim, (20135), Zaccaro at .el (2004)) ,Cranston (2002) and 

Adeboyeje (2000). 

 

 
2.9.1  Process Indicators 

When the inputs are of high competence and satisfaction, the process 

indicators function efficiently. It contains the structure of the organization, various 

strategies, administration techniques, programs, and schools‘ atmosphere. Seiler 

et.al (2006) defined that the outputs which are desired are confirmed by the types 

and means the inputs are used by the schools. Such type of inputs comprises the 

very class volume. UNESCO (2005) explained that advancement of school 

competence is contingent on numerous aspects as preceding information of 

students, religious and family backdrop of students characters. Communal and 

ethical values, as well as the economic position of pupils and educational plans of 

nations, are subsidized to school efficiency. The instructional progression is 

disturbed by providing teachers and visual aids and their operational supervision is 

the essential inputs that are utilized for modeling the quality of education. 
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The outputs are generally dignified by assessment of the alumni shaped by 

various platforms for the formation of objectives of education. Mc-Mahon 

(1988:37) depicted that the vital process indicator is as the dropout ratio; 

readmission cases; registration in all grades, school days per year, length of a school 

daytime and period for conclusion of all the three levels of education i.e. Primary, 

Secondary, and College. Mavundutse, O. (2006) defined the resulting three 

processes of indicators as follows, 

 
1 Direction to Teacher. 

2 Space utilization. 

3 Supervision of teacher. 

 

 

The study of earlier findings on the process indicators exposed that  wanted 

the outputs can be attained with sorts and procedures of inputs utilized by the 

school. Likewise, the teaching practice can be enhanced by teacher‘s well-  

organized use of interval and determinations, operational Monitoring, and 

accessibility of instruction aids as they helped interior competence of schools. 

Seiler et al (2006), UNESCO (2005) and Bowora (2002).Educators, classes, and 

opportunity to study interior effectiveness is hypothesized at the level of 

classrooms, which manages the achievement of measurable information and 

learning capacities. The assessment of characteristics like persevering conduct, 

respect for power, and love of nation is hard to estimate. Mc-Kinsey, (2009) 

recorded in an investigation that classroom teaching guidance is of major 

significance in influencing understudies' benefits, while school authority is the next 

to it. 

The supervisory team headed an independent inspectorate to investiga te 

schools in England. The general adequacy pace of 97 % of schools was valued as 

acceptable or incredible overall by them. Schools oversaw by less efficient 

groupsappraised agreeably or underneath, were 8%, which were evaluated 

acceptable or magnificent  in  general .  According  to  Mulkeen  (2009)  ―Teacher  

and  Capacity Development,‖ a fruitful approach for educators ought to viably 

report four interrelated difficulties: sufficient accessibility of prepared educators in 

specific subjects; organization of enough qualified instructors for equivalent 

circulation across various zones, and gender orientation piece; instructing of high 
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caliber is guaranteed by factors like good in service and in-service preparing, 

perpetual expert development and powerful instructional checking and instruct ive 

spending by various nations for social and financial advancement to experience the 

difficulties in the structure of budget confinements. Amorim (2008) detailed in an 

examination that both the substance and the act of instructor preparing programs 

should be looked into, particularly in the zones of educational plan execution, 

understudy-focused learning, and the utilization of innovations in the educating and 

learning process. 

 
Many would-be accomplished if the change would be done at the provinc ia l 

level, and accreditation framework could be urged to help save restricted assets, 

accomplish economy of scale (reading material, L and N programming), and 

encourage educator portability/sending over the district. 

 
2.10  Co-curricular Activities 

The learning experiences of students are improved by actively participat ing 

in co-curricular activities because co-curricular activities  develop the inner talent 

of students and make them creative-minded. Creativity plays an important role in 

the quality of education (Darling, Caldwell & Smith, 2005). Essential qualities like 

leadership, innovation, and public speaking are all highly developed with the help 

of co-curricular activities; innovative ideas are polished and enhanced with active 

participation in co-curricular activities. Therefore, students‘ quality learning, 

quality education, and co-curricular activities are positively associated with one 

another. Co-curricular activities assist to ensure the quality of education via 

creativity, poetry, writing, painting, speeches, and sports that encourage students 

towards their confidence and leadership ,Huang & Chang, (2004). Co-curricular 

activities maintain balance among students' health, learning, and academic 

achievement. Co-curricular activities develop the social skills, 

moral values, and intellectual skills of students. Co-curricular activities improve 

and polish students‘ character building and patience which are very helpful in their 

quality learning and better academic career Khan & Iqbal,( 2014). 

 
Co-curricular activities broaden and develop the moral values of students 

and ensure their personality development. There are different examples of co- 
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curricular activities such as National Honor Society, School Sports Teams, 

Students‘ Council, and talent show; similarly, chess clubs, writing competition, 

spelling bees, debates, and mock trials are also examples of co-curricular activit ie s 

that are very helpful in the development of quality education Hunt, (2005). 

Students‘ talent of outside academics, their organizational and management skills 

are fully strengthened and developed with the help of co- curricular activitie s. 

Students‘ creativity, increase by active participation in co- curricular activities like 

debates, literary magazines, speeches, bands, and newspapers, etc. due to which 

quality of education is developed in a true sense, Broh, (2002). Students‘ 

extraordinary qualities like competitive spirit, sense of sportsmanship, cooperation, 

body, and intellectual fitness, team spirit, and leadership are quite improved with 

active participation and interest in co- curricular activities Darling, Caldwell & 

Smith, (2005). 

 
Co-curricular activities are quite helpful in relationship building and social 

skills of students, when students are actively participating in co-curricula r 

activities, they are socially developed and they are highly experts in making a 

relationship with one another. In such an environment, their educational standard, 

their learning, and their educational setup functional in institutions are very 

developed and enhanced from the quality point of view. Students taking part in co-

curricular activities are always in the pursuit of self-esteem, they highly prefer time 

management skills. Their interest in academics and co-curricular activities is very 

developed. They are highly committed and their quality of commitment is quite 

praising and acceptable; therefore, all these factors and qualities directly or 

ultimately increase and develop the quality of education Guest & Schneider,         ( 

2004). 

Co-curricular activities include cultural events, attitudes, science lab 

activities, library activities, classroom activities, and creative arts that are very 

helpful in the promotion of students‘ learning, academic achievement, and quality of 

education as a whole. Quiz, swimming, athletics, and mental mathematics, etc. are 

also co-curricular activities due to which students‘ educational quality is fully 

enhanced and developed which enable them to compete for the advanced world on 

the behalf of co-curricular activities consequences quality education at all level, 

Fujita, K. (2006). Co-curricular activities help students to polish and develop their 
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skills beyond the knowledge of the subject, and co-curricular activities are also very 

helpful in bringing improvement in instructional or teaching techniques at school or 

college. Confidence, courage, environment of competition and creativity are all such 

qualities and factors that directly ensure the quality of education; so all the said 

factors and qualities are improved with the help of co-curricular activities. Therefore, 

it is the responsibility of parents and teachers to encourage students towards co-

curricular activities for better physical health, outstanding academic and better 

learning performance Howie et al,  (2010). 

 
Co-curricular activities help students to enhance and improve their 

reasoning power, problem-solving abilities, and communication skills so that they 

may be able to solve their problems in their practical lives, they may learn how to 

do reasoning in the favor of honesty, morality, and goodness; they may use positive 

as well as inspiring communication to maintain effective dealing with others. All 

these qualities polish students‘ personalities and truly move towards quality 

education and quality learning Din,( 2006). Critical thinking and collaborat ive 

abilities are highly developed with active participation in co- curricular activit ies ; 

furthermore, co-curricular are very helpful in the emotional, social, psychologica l, 

intellectual, and overall personality development of students. Ethical-mindedness, 

disciplinary as well as respectful-mindedness, etc. are all elements that positive ly 

ensure quality education with active participation in co-curricular activities, Marsh 

& Kleitman,( 2002). 

 
The participation of the guardians and co-curricular exercises both are the 

angles that vitally affect students that the amount they execute in their academics. 

The various behaviors which could be picked by the understudies to invest their 

free time and will influence their investigations definitely or adversely relying on 

the action they pick. A study led by the educational branch of the United States of 

America found that the understudies who effectively add in the co-curricula r 

exercises are bound to have a Grade Point Average (GPA) of 3.0 or more when 

contrasted with the individuals who are not engaged with co-curricular exercises, 

Nihiser, A. J. (2011). Another research likewise uncovered that paying little mind 

to the way that understudies who belong to various zones, their accomplishments 

in past, the home support, the inclusion in positives and so on emphatically get 

better their GPA in the assessment Simon,( 2001). Different investigations and 
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researches have investigated various variables which could impact the understudy's 

academic performance and numerous elements were found to have a critical impact 

on their activities. 

 
The organizations of various schools are captivated to observe that if there 

was a relationship between understudy‘s academic achievement and association in 

co-curricular training which demonstrates that somewhat there remained 

connection between students‘ performance and the attachment in co-curricula r 

practices. Nihiser, 

 
A. J. (2011). First and foremost, the co-curricular exercises were seen as 

leisure and were debilitated by Marsh and Kleitman. (2002). As of late 

educationists and the organization of various educational institutions began 

understanding that the co-curricular exercises have an optimistic effect on the 

abilities, upgrade, and academic uplift of students Marsh and Kleitman, (2002). The 

extracurricular practice depends on the exhibition of pupils in academics. For this 

reason, they led a review and the enlistment of co-curricular exercises was 

circulated in the students. The students were approached to pick such co- curricula r 

exercises in which they took an interest a year ago. 

The analysts who have done an investigation on the co-curricular exercises 

partitioned them into the formal and non-formal exercises. Formal exercises are 

such exercises which remember the contribution of students for sports shows or 

discussions competitions and so forth. Then again the exercises, for instance, 

listening to music or sit in front of the television are considered casual exercises. 

The study has recommended that both the formal and informal exercises affect 

academic performance Guest and Schneider, (2003). Simply one research showed 

that the more you invest energy in recreation exercises the poor academic 

performance and poor working inclinations are created while the additional time 

you spend in formal exercises like games, banter, and emotional exercises, the more 

evaluations obtain in studies. Marsh and Kleitman, (2002). It has been debatable 

for years that sports activities and athletes have a major effect on the study. Some 

call it a positive impact while some say it is negative on the studies. Current 

research on the effect of sports events on the studies showed the outputs which 

appear to be varying Broh,( 2002). 
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The different researchers have discovered the negative connection between 

sitting in front of the TV and the presentation of the understudies. Bar- on 

announced in the year 1999 that 4000 considerations have been available on the 

impact of TV viewing, Education articles showed that a large portion of the analysis 

has discovered the inconsequential connection between staring at the television and 

Academic performance. Besides, there happen studies that have watched rather 

powerless yet critical association. A study elaborated by Thompson & Austin, 

2003, that it was found by different studies that there is a negative association 

between watching television and the progress of students. One education study 

examined that majority of the studies have established an irrelevant relationship 

between seeing TV and academic progress. Though some studies showed that there 

exist which have been observed rather poor but important association. 

 
2.11  Financial Measurement and Scholarships 

Perna, (2014) found that financial control plays a significant role in 

developing education at all levels. Financial resources are very important in this 

regard such as cash, funds, and securities, etc. Furthermore, bank account, bonds, 

and shares are also highly effective financial measures due to which the quality of 

education is improved and enhanced. All educational institutions can develop and 

improve their quality of education via different financial resources like debt or 

leverage, capital markets, credit, investment, and money; particularly credit 

markets and money directly deal with financial organizations and institutions. 

(Makundi, et.al., 2017) revealed that scholarships play a vital role and are very 

effective in the development of quality of education. Poor students always  avail of 

their chances in different forms such as internships and other such opportunit ie s 

freely to get an education. Scholarships are very effective and meaningful in 

attaining long-term goals. 

 
Most poor students brighten their future and reduce their stress by availing 

themselves of the opportunities of scholarships in different fields of education at 

different levels. The majority of poor and needy students confront the trouble of 

extreme poverty in developing countries like Pakistan due to which they have no 

source to continue their education. Therefore, the government provides them 
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different scholarships to avail themselves and continue their education without any 

financial issues for them. Gajigo,(2016). Scholarships are highly effective for those 

students who are financially bankrupt and poor. For students decreases the 

problems of students‘ loans and rising costs of tuition as well as other related fees; 

scholarships are always granted to the deserved (the poor and needy) students due 

to which the ratio of education is increased day by day and the quality of education 

is also improved Deininger,(2003). 

 
The government financially supports the poor students through scholarships 

that have positive effects on access to higher studies; increase enrolment in 

different programs and even many poor students get education abroad by providing 

them a scholarship. As higher education is quite a challenge for the poor and needy 

students in this modern economical world but the government provides various 

scholarships to talented and needy students to further continue their higher studies 

and attain their desired objectives of education .Burciul & Kerr,(2018). 

 
2.12  Community Links 

Briggs & Willstatter, (2003) stated that for the improvement of quality of 

education, it is necessary to improve prior responsibilities of community which 

would be implemented and ensured for the development of education. It brings 

improvement in the teaching- learning process as well. Students being responsible 

community members help in developing the quality of education because they are 

closely related to the community in all of its aspects. Therefore, the community 

performs a basic role in the enhancement of quality education in any area of the 

world Anderson,(2013). However different sectors like Educational Institutes, 

government officials, heads of the educational Institutes along parents share equal 

responsibilities for improving the quality of education Kimber&Ehrich,( 2011). 

 
Students‘ character building and schooling depend upon the positive 

engagement of community participation. It develops their psycho-social  approach. 

For this purpose, devotion, and collaboration of teachers, parents, and heads of the 

educational institutions are needed. Parker & Raihani, (2011). Kechian (2007) 

believed that school authorities should grant facilitation and due respect to the 

parents as they are the active stakeholders for the improvement of the school. The 
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parents should be motivated as well. Combs (2008) stated that proper facilitat ion 

of the community in school matters produces positive results by allowing them after 

school timings and adopting a flexible policy and by involving them in the 

development of the school improvement plan.  Sumarsono et al.(2016) worked on 

the parameters that for success in the educational field the community must be 

mature and developed in providing the proper support to teaching faculty and 

parents. It not only polishes the standard of education but enhances the quality of 

students learning. With the help of the community, the Students are in a better 

position to get maximum benefits out of the educational facilities without danger 

Mistrianingsih, Imron&Nurabadi,( 2015). 

 
The community performs its part by supporting the policymakers, by giving 

them advice and helping them in the management of school such as curriculum 

designing and supporting the educational materials Reddy & Devi (2015) showed 

his stance, the community can, however, highlight the educational needs of the 

students as well. The accommodating community can make the students learn 

easily the nature of their region and socio-cultural beliefs.Suheimy, Darwanis, & 

Abdullah (2016). Bregje & Jules, (2007) pointed out that the advanced community 

accords material and financial support to school management to boost up the 

educational quality. Cousin & Deepwell, (2005) expressed views that the 

community may be effective in developing productive communication among 

different stakeholders of Educational fields. Similarly, 

De-Laat & Broer( 2004) pinpointed that the community upgrades the flaws of the 

educational field. If we succeed in developing the community then we can 

overcome any obstacle in the standardization of the quality of education (Fontaine 

& Millen, 2004). 

 
The active participation of the community helps all the concerned to enforce 

the rules of the Education Department. Hodkinson&Hodkinson, (2004) suggested 

that the main functions of community support are planning, advising, mediating, 

monitoring, and evaluation which is essential in the development of the quality of 

education. The same is the opinion of Justesen, (2004) who thought that the 

maintenance of the educational setup would be difficult without the cooperation of 

the community. Antunez (2001) pointed out that the support extended to the school 
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administration by the parents engages the children in positive and creative activit ie s 

beneficial for society. Blud (2002) made view his approach that the student's 

academic and social background counts too much on the congenial set up of the 

family. Parbhakar et al. (2011) concluded that a few public schools got success to 

assist the parent in taking interest in educational matters. Jensen (2009) emphasized 

the economic background for the creation of a conducive environment in the 

school. Siraj (2005) also concluded that various communities did not show their 

interest in educational planning and work. 

 
Nasir (2012) reported that the prime concentration of every government and 

educational institution is the provision of quality education. The collective efforts 

of parents, community members, societies, educational institutions, and 

government help in boosting the quality of education. The betterment of 

Educational Institutes depends upon the active and constructive participation of the 

Community and is in practice in the world for the last few years. Now it depends 

upon the Government to properly check whether the Principals and headmasters 

properly invite the community members or not in the PTC meetings so that the 

community members are involved fully in the school improvement plan and in 

return the parents/community members should play an active role in the 

maintenance/repair work of the school. 

 
The parents of children of poor families and illiterate parents are reluctant 

to admit their children to schools. They engage their wards and kids for earning a 

few pennies for themselves. These shortcomings antagonistically influence the 

internal effectiveness of schools. The present investigation has additionally adopted 

awareness of this strategy in the indicators strained from literature.  

(European Research Associates (2006), Walberg and Paik (2000), UNICEF (200), 

UNESCO (2011), and John, R. (2003). Briggs & Willstatter, 2003 state that for the 

improvement of quality of education, it is necessary to improve prior 

responsibilities of community which would be implemented and ensured for the 

development of education. It brings improvement in the teaching-learning process 

as well. Students being responsible community members help in developing the 

quality of education because they are closely related to the community in all of its 

aspects. Therefore, the community performs a basic role in the enhancement of 
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quality education in any area of the world. Anderson, (2013). However different 

sectors like Educational Institutes, government officials, heads of the educationa l 

Institutes along parents share equal responsibilities for improving the quality of 

education, Kimber&Ehrich, (2011). 

 
Students ‘character building and schooling depend upon the positive 

engagement of community participation. It develops their psycho-social approach. 

For this purpose, devotion and collaboration of teachers, parents, and heads of 

educational institutions is needed, Parker &Raihani, (2011). Kechian (2007) 

believes that school authorities should grant facilitation and due respect to the 

parents as they are the active stakeholders for the improvement of the school. The 

parents should be motivated as well. Combs (2008) stated that proper facilitat ion 

of the community in school matters produces positive results by allowing them after 

school timings and adopting a flexible policy and by involving them in the 

development of the school improvement plan.  Sumarsono et al., 2016 worked on 

the parameters that for success in the Educational field the community must be 

mature and developed in providing the proper support to teaching faculty and 

parents. 

 
It not only polishes the standard of education but enhances the quality of 

students learning. With the help of the community, the Students are in a better 

position to get maximum benefits out of the educational facilities without danger. 

Mistrianingsih, Imron&Nurabadi, (2015). The community performs its part by 

supporting the policymakers, by giving them advice, and helping them in the 

management of school such as curriculum designing and supporting the educationa l 

materials (Reddy & Devi, 2015). The community can, however, highlight the 

educational needs of the students as well. The accommodating community could 

make the students learn easily the nature of their region and socio-cultural beliefs. 

Suheimy, arwanis, & Abdullah, (2016). Bregje & Jules (2007) pointed out that the 

advanced community accords material and financial support to school management 

to boost up the educational quality. Cousin & Deepwell,(2005) made the opinion 

that the community may be effective in developing productive communicat ion 

among different stakeholders of Educational fields. Similarly, De-Laat & Broer, 

(2004) pinpointed that the community upgrades the flaws of the educational field. 
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If we succeed in developing the community then we can overcome any obstacle in 

the standardization of the quality of education (Fontaine & Millen, 2004). 

 
Active participation of the community helps all the concerned to enforce 

the rules of the education department. Hodkinson & Hodkinson,( 2004) suggested 

that the main functions of community support are planning, advising, mediating, 

monitoring, and evaluation which is essential in the development of the quality of 

education. The same is the opinion of Justesen, (2004) who thought that the 

maintenance of the educational setup would be difficult without the cooperation of 

the community. Antunez (2001) pointed out that the support extended to the school 

administration by the parents engages the children in positive and creative activit ie s 

beneficial for society. Blud (2002,) explained his approach that the student's 

academic and social background counts too much on the congenial setup of the 

family. Parbhakar et al. (2011) concluded that a few public schools got success to 

assist the parent in taking interest in educational matters. Jensen (2009) emphasized 

the economic background for the creation of a conducive environment in the 

school. Siraj (2005) also concluded that various communities did not show their 

interest in educational planning and work. 

 
Nasir (2012) reported that the prime concentration of every government and 

educational institution is the provision of quality education. The collective 

efforts of parents, community members, societies, educational institutions, and 

government help in boosting the quality of education. The betterment of 

Educational Institutes depends upon the active and constructive participation of the 

Community and is in practice in the world for the last few years. Now it depends 

upon the Government to properly check whether the Principals and headmasters 

properly invite the community members or not in the PTC meetings so that the 

community members are involved fully in the school improvement plan and return, 

the parents/community members should play an active role in maintenance/repa ir 

work of the school. 

 
The parents of children of poor families and illiterate parents are reluctant 

to admit their children to schools. They engage their wards and kids for earning a 

few pennies for themselves. These shortcomings antagonistically influence the 
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internal effectiveness of schools. The present investigation has additionally adopted 

awareness of this strategy in the indicators strained from literature. European 

Research Associates (2006), Walberg and Paik (2000), UNICEF (2002), UNESCO 

(2011), and John, R. (2003). 

 

2.12.1  Conceptual Framework of Community Links 
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CHAPTER 3: MATERIALS AND METHODS 
 

 
This section of the study discusses all the materials and methods which the 

researcher follows i.e. research design, procedures as well as methodology. Research 

methodology is the way in which one make sense to enquire something (Sarantakos 

1998) .Moreover a comprehensive details about the population, sampling techniques, 

sample of the study, description ,development & construction of research instruments, 

pilot testing, validity ,reliability, procedures for data collection,  statistical tools, 

techniques and analysis are hereby described. The utmost concentration of the 

researcher was to study the stance of school Principals, teachers and students regarding 

quality education at secondary schools in KP. To meet out the objectives of the 

research study descriptive research design comprising of quantitative as well as 

qualitative portion was applied. The study was conducted by adopting the following 

procedure. 

 
3.1  Research Design  

The researcher has adopted descriptive research design comprising quantitat ive 

and qualitative research part. Kumar (2005) states that descriptive nature of research 

design can assist the investigators in respect of generating data to demonstrate 

composition and features of similar population. While the qualitative research design 

noted as an efficient way that arises in natural setting in order to go to deep level of 

detail from being involved in the actual experiences, usually design of qualitat ive 

nature is frequently done by using interviews and observations as data collection tools 

(Williams, 2007). Data of quantitative part was collected through questionnaire and 

data of qualitative part was collected through interview. The questionnaire consists of 

demographic variables gender, division and status of respondents and research 

variables physical resources, curriculum, teaching strategies, evaluation & assessment, 

communication skills, learning environment, CPD, co- curricular 

activities, financial measures and scholarships. The data related to role of 

community in the promotion of quality education at secondary level was gathered 

through semi structured interview covering the qualitative nature of the study. The 

principals were allowed to give their perceptions about the contribution of community 



65  

i.e. members of PTC in the promotion of quality education. 

 
Qualitative and descriptive research methods have been very common 

procedures for conducting research in many disciplines, including education, 

psychology, and social sciences. it, also provide  more in-depth examination and 

understanding of individual learners and their behaviors and experiences. 

 
The terms qualitative research and descriptive research are sometimes used 

interchangeably. However, a distinction can be made between the two. One 

fundamental characteristic of both types of research is that involve naturalistic data. 

That is, attempt to study language learning and teaching in their naturally occurring 

settings without any intervention or manipulation of variables. However, these two 

types of research may differ in terms of their goal, degree of control, and the way the 

data are analyzed. 

 
Qualitative surveys ask open-ended questions. Apply when need to generate 

useful information via a conversation rather than a vote, such as when not sure what 

the right set of answers might include. Qualitative surveys ask for comments, 

feedback, suggestions, and other kinds of responses that aren‘t as easily classified and 

accorded as numbers can be. The goal of descriptive research is to describe a 

phenomenon and its characteristics. This research is more concerned with what rather 

than how or why something has happened. Therefore, observation and survey tools 

are often used to gather data G, Gall, & Borg,( 2007). In such research, the data may 

be collected qualitatively, but it is often analyzed quantitatively, using frequencies, 

percentages, averages, or other statistical analyses to determine relationships.  

Qualitative research, however, is more comprehensive and often involves a rich 

collection of data from various sources to gain a deeper understanding of individua l 

participants, including their opinions, perspectives, and attitudes. Qualitative research 

collects data qualitatively, and the method of analysis is also primarily qualitative. 

This often involves an inductive exploration of the data to identify frequent themes, 

patterns, or concepts and then describing and interpreting those categories. Of course, 

in qualitative research, the data collected qualitatively can also be analyzed 

quantitatively. This happens when the researcher first examines the qualitative data 

thoroughly to find the relevant themes and ideas and then converts them into 

https://www.nngroup.com/articles/open-ended-questions/
https://journals.sagepub.com/doi/full/10.1177/1362168815572747
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numerical data for further comparison and evaluation. 

 
3.2  Scheme of the Study: 

Research design is assumed as the road map for researchers. This road map 

helps the researcher to provide some information regarding research methods, data 

collection procedures and analysis of the data. It also focuses on measuring research 

variables and data collection from respondents as well. It formulates prominent plan 

for researchers in order to select sample as well as way to analyze the gathered data 

(Groenewald, 2004). 

 

Selection of 

problem 

Results & 

Conclusion 

Literature 

Review 

Data Analysis 

Selection of 

Design 

Procedure 

Sampling 

Validity and 

Reliability 
3.2 Instruments 
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3.3 DEMOGRAPHIC VARIABLES: 

 
 

1-  Gender 

2-  Divisions 

3-  Districts 

 

 

 
RESEARCH VARIABLES: 

 
 

1-  Physical Resources 

2-  Curriculum 

3-  Teaching strategies 

4-  Evaluation & Assessment 

5- Community Links 

6- Financial Measures and Scholarship 

7- Learning Environment 

8- Continuous Professional Development 

9- Co- Curricular Activities 

10- Community Links 

 

 

 
3.4 Population of the Study: 

Population frame is the listing of all elements in the population from which the 

sample is drawn (Sekeran 2000; P: 266). The total population of the quantitative study 

subject wise principals, teachers and students are 544, 7885 and 134670.The 

population is further divided keeping in view of its demographic nature gender and 

division. The population of qualitative part which constitutes only principals of 

secondary schools of Zone IV as data was collected about the role of community 

members i.e. members of PTC. The province Khyber Pakhtunkhwa is consisted of 5 

zones and Zone IV of Khyber Pakhtunkhwa was selected through simple random 

sampling technique as sample population of the study, Zone IV comprising of seven 

districts i.e. 
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D.I. Khan, Tank, Bannu, Lakki, Marwat, Kohat, Karak and Hangu. Similarly, Zone 

IV further comprised of 3 divisions i.e. DIKhan division (DIK & Tank), Bannu 

division (Bannu & Lakki Marwat) and Kohat division (Kohat, karak & Hangu). The 

detailed description of population  is presented in the following table 3.1 

 
Table: 3.1 Description of Population (Source: ASCR 2019) 

 

   Divisions  
Districts 

   Schools/Principals  Teachers  Students  

 Male Female Male Female Male Female 

Division 1 D.I.Khan 77 46 1038 653 14116 10276 
 Tank 27 11 371 138 4220 1898 

Division 2 
Bannu 59 43 983 545 15412 5869 

Lakki 56 28 762 403 14172 7326 
 Kohat 49 30 763 398 17669 8636 

Division 3 Karak 55 29 891 440 14987 9078 
 Hangu 25 9 373 127 7792 3219 

Grand Total 544  7885 134670 

 

3.5 Sampling Technique and Sample 

According to Best and Kahn (1999), fundamentally sampling technique holds 

two basic concepts i.e. probability sampling (randomization) and non-probability 

sampling (non-randomization). Gay et al. (2013) pinpointed that investigator had 

better to focus on random sampling technique for research study because random 

sampling provides equal chance to each individual of the population for being select 

as a sample of the study. Similarly stratified sampling technique covers population 

into strata along with some basic characteristics. Basically stratified sampling 

technique further composed into two parts such as proportionate and disproportiona te. 

Proportionate sampling taking proportionate samples from the research population 

irrespective of inequality in number while disproportionate sampling take sample that 

not proportionate (Gay & Airasian, 2003; Sekaran, 2003). Sample is known as 

subgroup of entire population (Levin & Robin, 2000). 

In the present research study, researcher selected stratified and simple random 

sampling technique for the selection of sample. Here, sample was acquired from Zone 

IV of Khyber Pakhtunkhwa which is governmentally composed of seven districts 

including Dera Ismail Khan, Tank, Lakki Marwat, Bannu, Karak, Kohat and Hangu. 

The study is of quantitative and qualitative nature, the quantitative study covers 

respondents principals, teachers and students whereas the qualitative study covers 

only the variable of community link and the responses of principals were taken 

regarding the contribution of community people in development and elected members 
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of PTC provide facilities in enhancing the quality of secondary level of education. 

Here sample for qualitative study constituted of 272 principals, 500 teachers and 500 

students which was taken by following L.R Gay sample procedure rule. First the 

respondents were divided into strata gender and divisions wise then randomly the 

respondents were selected by adopting simple random technique. The detailed 

description of sample demographic variables wise is shown here in Table 3.2. The 

qualitative sampling procedure covering research variable ―Community Link‖ was 

total 105 taking 15 respondents (principals) from each district to take their views 

about the contribution of community in enhancement of quality at secondary level. 

 
Table 3.2 Description of Sample 

Principals Teachers Students 
G.

 

 
 

 

 
 

 

Division 

Total 272 500 500 1272 

Division Districts      Total 

 Male Female Male Female Male Female 

D.I.K D.I.Khan 39 23 65 42 52 39 
333 

Division Tank 14 5 23 9 15 7 

Bannu Bannu 29 21 62 35 56 23 
422 

Division Lakki 28 14 48 26 53 27 

Kohat 24 16 49 25 65 32 

Kohat 
Karak

 27 15 56 28 55 34 517 

Hangu 13 4 23 9 30 12 
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3.6             Instrumentation 

Research instrument is an approach in which the researcher uses multiple ways 

to collect the required data. Researcher collects the relevant data in order to get the 

information from the required individual or group. Questionnaires, observations, 

checklist, surveys, interviews and so on are the different styles to collect the relevant 

data. (Harris, 2008; Marton, 1988; Marton & Booth, 1997). Researcher ought to 

comprehend the most important point that various factors i.e. Money, time, sample 

size and target population plays an important role in the decision & selection of an 

appropriate research instruments (Rea and Parker (2005). The researcher in the current 

study used questionnaire and interview for data collection. Questionnaire is the set of 

careful selected and arranged  written statements in order to collect the required 

information (Gass & Mackey 2007: 148). Questionnaires can be mailed to the 

respondents, or electronically distributed or administered personally (Aldridge & 

Levine, 2001; Bell, 2005; Cohen et al, 2007; Gay & Airasian, 2003; Sekeran,2003; 

Tymms, 2012; Wilinkson & Birmingham, 2003). 

 
In this research study the researcher went personally to ensure delivery of the 

questionnaires and save time in LakkiMarwat, and Dera Ismaial Khan and Tank 

districts, while in Bannu, Karak, Kohat and Hangu districts through his colleagues 

and Ph. D fellows distributed the questionnaires in the sampled schools and collected 

the data. The questionnaire was attached with a covering letter explaining the purpose 

and importance of research as suggested by Cohen et al. (2007) 

 
3.7 Construction of Instruments 

The procedure through which the items/statements mentioned in 

thequestionnaire prepared plays an effective role. The objectives of research study can 

only be achieved by appropriate management along suitable well designed selected 

items ( Bryman 2008) highlighted that  well designed instrument must be shaped on 

the foundations of research questions. Bryman, 2008; Cohen et al., 2007; Gay & 

Airasian, 2003; Sekaran, 2003; Wilkinson & Birmingham, 2003) stated that mode of 

questionnaire depends on the nature of data to be collected. Sekaran (2003) mentioned 

that the written statements of questionnaire should be simple concise and according 

to the understanding level of the respondent. During the construction of instrument 

researcher considered all the mentioned important points conveyed by experts. Under 

the guidance of experts‘ two research tools i.e. questionnaires and interview 
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developed by the researcher to understand the views of Principals, teachers and 

learners regarding quality of education in secondary schools of KP”. Simple, clear 

and brief directions were communicated in questionnaire. Researcher constructed one 

questionnaire for Principals and teachers and other for learners. Researcher also 

managed a sitting with Principals to find out the opinion about the involvement of 

community members. Data was evaluated by using Likert type rating scale with SA, 

A, UD, DA & SDA. 

 
3.8 Description of Research Instruments 

Researcher made a self- made questionnaire to get the opinions from the 

stakeholders. After comprehensive reviews about related study, researcher developed 

a concise and complete fresh research instrument. Items developed by the investigato r 

in questionnaire were related to get accurate information from school principa ls, 

teachers and students about quality indicators. Finally, successively, seventy-five (75) 

questions were developed as under the captions of nine variables regarding quality 

education i.e. physical resources, curriculum, teaching strategies, evaluation & 

assessment, communication skills, learning environment, continuous professiona l 

development, co-curricular activities, and financial measures and scholarships. 

Researcher under the variable physical resources developed nine (09) items to know 

about the stances from stakeholders whether building is built purpose based, spacious 

classrooms are available, hygienically clean water is available, appropriate 

playground for students, availability of English and science laboratory along latest 

equipment, up-to-date library, and internet facility in school. Seven (07) items related 

to the subtitle variable curriculum were developed to identify whether the curriculum 

meets all educational domains, emphasis on individual differences, courses are 

uniform and meets the global demands, & modification of curriculum. Under the 

caption of teaching strategies nine (09) statements were written to know whether 

teachers are well equipped with pedagogical skills, understands the nationa l 

educational goals, follows the ideology of Pakistan, operates computer in class, 

delivers lectures in clear voice & understands the pedagogical skills. Likewise, seven 

(07) items were constructed under the title evaluation & assessment to check the 

quality of education in school, teachers meet out all the objectives of the program, 

class and home task are evaluated properly along corrections, school teacher conducts 

the formative and summative assessment well in time & diagnostic evaluation is 

piloted to enhance the teaching learning process. Eight (08) items related under the 
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caption communication skills were developed to know whether the teachers‘ students 

communicate effectively in class, modes of communication are active and fluent, & 

speaks in in simple language. 

 
Ten (10) statements under the umbrella of learning environment were 

designed to know the school is providing encouraging environment, reflect ive 

thinking skills are practiced, provision of proper guidance, active participation of 

students &parental support. Seven (07) questions were assembled under the caption 

CPD to sort out whether CPD program is enhancing teaching skills; professional & 

refresher courses are offered well in time accordingly. Twelve (12) items were 

selected under the caption curricular activities to check the activities i.e. debates, 

quizzes art competition indoors and out door games, picture story writing & 

arrangements of PTC. Last variable included seven (07) items under the umbrella 

financial measurements scholarships to know whether school provides handsome 

packages to teachers, incentives are given, proper sports funds are provided & proper 

budget is allocated for needy poor learners. In order to check the community links an 

interview was scheduled by the researcher. Twelve items were finally selected in light 

of the feedback received from the experts in open ended forms. The respondents were 

freely allowed to talk in response to those questions including community support in 

improving /supporting the quality of school education in one way or the other. 

 

The items are related to whether parents contact school authority about the 

progress of their sons, the participation of community in PTC meetings, their 

involvement in school problems, financial support to  needy students and healthy 

environment, provision of physical facilities, taking interest in extracurricular / social 

activities / participating in the annual days etc. Researcher personally visited majority 

of selected schools and some were interviewed through either cell phone or landline 

phone for collecting the data. 

 

3.9 Pilot Testing 

Pilot testing is the very first practical applied step in research study. In other 

words, it can be defined as a trial run done. Pilot study helps the researcher to learn all 

feasible problems that might lead him to failure. Generally speaking, the main goal 

line of this mini scale study is to provide only some required information which may 

support the researcher to attain his goals for which he is going to conduct the study. 
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(Compare polit. et al. & Baker in Nursing standard, 2002: 44; van Teijlingen & 

Hundley, (2001). Researcher in the pilot study personally administered and distributed 

80 questionnaires to the stakeholder in local area. These respondents were not included 

in the sample. The feasible problems were incorporated after the pilot study. The 

questions not comprehending the mental level of respondents were removed. 

Following table indicates the response rate of the pilot study of questionnaires received 

from the Principals, teachers and students. 

Table  3.3 Description of Pilot testing 
 

Stakeholders Total No of 

Respondent 

Questionnaire 

Sent 

Questionnaire 

Returned 

Response Rate 

of Stakeholders 

Principals 20 18 18 90% 

Teachers 20 17 17 85% 

Students 40 29 29 73% 

 
The citied table clarifies the feedback received from the stakeholders i.e. 

Principals, teachers & students. Twenty (20) principals & teachers respectively were 

selected to test the study. Forty (40) students were included to pilot the research study. 

18 principals responded out of 20. Similarly, 17 teachers responded and filled in the 

questionnaire. The response rate of students was 29. Thus, the response rate of the 

pilot study of the questionnaire for principals was 90%, teachers were 85% and 

students was 73% respectively. 

3.10 Validity and Reliability 

To ensure the quality of research study, validity and reliability are two most 

leading measuring tool conceptions in social sciences. (Gay & Airasian2003). The very 

first measuring tool in quantitative study is validity which means the extent to which 

the required concept is being to be accurately measured. (Korb 2012). The second 

measuring tool is reliability. Reliability refers to the degree of repetitively results 

whenever the research tool is used following the same situation under repeated 

conditions (Shuttleworth..M 2015). Therefore, conducting the research study it is 

important to consider the validity & reliability of data collection tools. It helps the 

researcher exactly how any process, method, technique or test measures something. 

(Gass & Mackery 2007). Three important questions help the researcher while going 

through the process of validity & reliability. Firstly, it assists the researcher  what does 

he exactly wants to measure. 
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Secondly, how it will be evaluated & thirdly how they relate with each other. 

Cohen at el (2007) mentioned the importance & improvement of questionna ire 

content and its pilot testing. The experts advised that after editing the tool, it should 

be pilot tested on  a  small  sample  selected from the intended population so that the 

researcher should follow on the right path. In the present study, the researcher very 

carefully constructed 100 items regarding quality of education. The document 

designed by the researcher was then sent to twenty (20) educational experts along two 

extra pages attached hereby with the tool for the process of content validation. 

Researcher requested all the experts to give their valuable suggestions & guidance 

under the light of their expert opinions. The items mentioned in the questionnaire were 

improved and polished under the umbrella of experts‘ panel. Finally, summing up all 

the opinions received from the panel; researcher partially modified some items. 25 

items were dropped from the questionnaire as the experts were of the view that these 

are not relevant items related to current study. Thus, the questionnaire mainly 

comprised of 75 items under the guidance of experts. 

 
3.11  Validation of Semi Structured Interview 

The interview was properly developed in light of the role of community in the 

promotion of quality education. First 20 items were developed in light of 

principals/district Education Officers related to the role of community/members of 

PTC then during the process of validation, a final 12 items semi structured interview 

was developed and adopted for qualitative part of the study. 

 
Table 3.4 Reliability of Instruments 

 

Tool For 
Total 

Statements 
Alpha Coefficient Value 

Principals/Teachers/Students 75 .81 
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3.12 Data Collection Procedure 

The procedure to collect the data is really very difficult job for the researcher 

while conducting the research study. Data is collected from two sources primary 

source and secondary source. Primary source the information which we receive or get 

from the respondent at very first stage is called primary data on the other hand the 

information collected from various articles, reading dissertations of scholars visit ing 

multiple websites, joining digital libraries and so on fall under the umbrella of 

secondary data. In the present study the researcher collected the data by personally 

visiting the D.I. Khan division, Bannu division & Kohat division from the selected 

portion sample taken from population, moreover the researcher gathered all the 

related secondary data by reading the works of experts to tale pertinent literature on 

quality education. 

 
3.13 Statistical Analysis 

The data was of quantitative and qualitative nature collected from the 

respondents. The quantitative data was analyzed by using SPSS, first descriptive data 

were set in form of mean and standard deviation then inferential statistics t test and 

ANOVA were applied for finding out mean difference between two variables and 

ANOVA was applied by finding out mean difference between more than two 

variables. POSTHOC (Tukey) range test was used for knowing the significant 

difference from each other. Qualitative data was collected and its gist was written in 

a narrative form. 

 
3.14 Work Plan of the Study 

Time line is a very important portion while conducting the research study. It is 

a systematic list of work plan in which the researcher plans the procedure of the study, 

events, in chronological order. The researcher tried his best level to wind up the study 

within the time frame of the study. 
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Activities Dated 

Research Activity 17-10-2018 

Supervisor Meeting 29-11-2018 

Research Proposal 19-12-218 

Literature Review 13-1-2019 

Research Methodology 4-2-2019 

Preparation of Questionnaires 25-2-2019 

Pilot Study 2-3-2019 

Distributing of questionnaire 15-3-2019 

Reponses collection 27-4-2019 

Writing the draft for first time 15-5-2019 

Writing the draft finally 26-6-2020 

Submission of research desertions 2-7-2020 
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CHAPTER 4: DATA ANALYSIS 

 

The chapter covers the description of data in mean and SD form of the research 

variables including physical resources, curriculum, teaching strategies, evaluation and 

assessment, communication skills, learning environment, Continuous Professiona l 

Development, Curricular activities, and financial measures & scholarship. It also 

covers results of inferential statistics i.e. students‘ t-test and ANOVA in tabulated 

form followed by proper interpretation as well as the graphical representation of data. 

The chapter is concluded by adding a sum up of the whole chapter at the end. 

 
Table 4.1: 

 

 

 

 

 

The table shows descriptions of respondents across their gender, male and 

female principals, teachers and students are in Number of 174 & 98, 326 & 174 and 

326 & 174 respectively. Figure 4.1 also indicates the number of male and female 

stakeholders in the form of the bar diagram. 

Detail Description of Respondents 

Respondents N Male Female 

Principals 272 174 98 

Teachers 500 326 174 

Students 500 326 174 
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RQ1 What are the views of principals’ teachers and students regarding the 

quality of education in terms of physical resources, curriculum, teaching strategies, 

assessment, communication skills, learning environment, and co-curricular activities? 

 
Table 4.2: Questions Related to Physical Resources (Table 4.2 to 4.10). 

The school has a purpose-based built building 

Respondents N Mean SD 

Principals 258 3.85 .613 

Teachers 437 3.81 1.02 

Students 393 3.80 1.098 

 
The table demonstrates the analysis of the perceptions of principals, teachers, 

and students regarding the purpose-based built building of the institutes in form of 

descriptive statistics (mean and SD) which are 3.85 & .613, 3.81 & 1.02, and 3.80 & 

1.098 respectively. Therefore, the table indicates all the stakeholders are agreed that 

the school has a purpose-based built building. 
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Table 4.3: 
 

The school has sufficient furniture for students and teachers 

Respondents N Mean SD 

Principals 258 3.62 .852 

Teachers 437 3.70 .997 

Students 39 3 3.55 1.355 

 
The table demonstrates the analysis of the perceptions of principals, teachers, 

and students regarding sufficient furniture of the institutes in form of descriptive 

statistics (mean and SD) which are 3.62 & .852, 3.70 & .997, and 3.55 & 1.335 

respectively. Therefore, the table indicates all the stakeholders are satisfied that the 

school has sufficient furniture for them. 

 

 Table 4.4: 
 

The school has spacious classrooms to accommodate the students 

Respondents N Mean SD 

Principals 258 3.73 .724 

Teachers 437 3.66 1.036 

Students 393 3.44 1.129 

 
The table demonstrates the analysis of the perceptions of principals, teachers, 

and students regarding spacious classrooms to accommodate the students in form of 

descriptive statistics (mean and SD) which are 3.73 & .724, 3.66 & 1.03, and 3.44 & 

1.129 respectively. Therefore, the table indicates all the stakeholders are agreed that 

the school has well spacious classrooms. 
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Table 4.5: 
 

Fresh drinking water is available in the school 

Respondents N Mean SD 

Principals 258 3.54 .811 

Teachers 437 3.78 .868 

Students 393 3.69 1.022 

 
The table demonstrates the analysis of the perceptions of principals, teachers, and 

students regarding the fresh drinking water is available in the school in form of descriptive 

statistics (mean and SD) which are 3.54 & .811, 3.78 & .868, and 3.69 & 1.022 

respectively. Therefore, the table indicates all the stakeholders are agreed that the school 

provides neat and clean drinking water to the students. 

 

Table 4.5 
 

Fresh drinking water is available in the school. 

Respondents N Mean SD 

Principals 258 3.54 .811 

Teachers 437 3.78 .868 

Students 393 3.69 1.022 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding the fresh drinking water is available in the school in form of descriptive statistics 

(mean and SD) which are 3.54 & .811, 3.78 & .868 and 3.69 & 1.022 respectively. 

Therefore, table indicates all the stakeholders are agreed that school provides neat and clean 

drinking water to the students. 
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Table 4.6 
 

There is proper playground for the students in the school. 

Respondents N Mean SD 

Principals 258 3.31 .970 

Teachers 437 3.55 1.028 

Students 393 3.77 1.051 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding proper playground for the students in the school in form of descriptive 

statistics (mean and SD) which are 3.31 & .970, 3.55 & 1.02 and 3.77 & 1.05 respectively. 

Therefore, table describes that principals and teachers slightly agree whereas students 

strongly agree with the cited statement. 

 
Table 4.7 

 

The science laboratory of the school is equipped with latest resources. 

Respondents N Mean SD 

Principals 258 3.23 1.107 

Teachers 437 3.33 1.041 

Students 393 4.18 .997 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding science laboratory of the school is equipped with latest resources in form of 

descriptive statistics (mean and SD) which are 3.23 & 1.10, 3.33 & 1.04 and 4.18 & .997 

respectively. Therefore, table shows that principals& teachers slightly agree about the 

update science laboratory whereas the students strongly agreed with the statement. 
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Table 4.8 

 

A.V aids have been provided to the school for teaching learning purposes. 

Respondents N Mean SD 

Principals 258 2.92 1.017 

Teachers 437 2.84 1.157 

Students 393 3.31 1.200 

         

        Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding A.V aids have been provided to the school for teaching learning 

purposes in form of descriptive statistics (mean and SD) which are 2.92 & 1.017, 2.84 & 

1.157 and 3.31 & 1.20 respectively. Consequently, table indicates that principals and 

teachers slightly agree regarding the statement whereas the students strongly agree with 

the cited statement. 

 
Table 4.9 

 

The school library is equipped with textbooks and related materials. 

Respondents N Mean SD 

Principals 258 3.31 .788 

Teachers 437 3.37 1.021 

Students 393 3.20 1.414 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding up to date library with books in the institutes in form of descriptive statistics 

(mean and SD) which are 3.31 & .788, 3.37 & 1.02 and 3.20 & 1.414 respectively. 

Therefore, table indicates all the stakeholders are agreed that school has a library with 

sufficient books. 
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Table 4.10 

 

The school has computer labs with internet facility for teachers and students. 

Respondents N Mean SD 

Principals 258 3.38 .804 

Teachers 437 3.84 .877 

Students 393 3.14 1.387 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding that school has computer labs with internet facility for teachers and students in the 

institutes in form of descriptive statistics (mean and SD) which are 3.38 & .804, 3.84 & .877 

and 3.14 & 1.38 respectively. Therefore, table indicates all the stakeholders are agreed that 

school has computer labs as well as the internet facility. 

Table 4.11: Questions related to Curriculum (Table 4.11 to 17). 
 

Individual differences have been focused while keeping in view the curriculum 

Respondents N Mean SD 

Principals 258 3.77 .514 

Teachers 437 3.79 .811 

Students 393 4.01 .623 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding focus on individual differences in curriculum in form of descriptive statistics 

(mean and SD) which are 3.77 & .514, 3.79 & .811 and 4.01 & .623 respectively. Therefore, 

table indicates principals and teachers slightly agree that school focus on the curriculum 

regarding individual differences whereas students strongly agree the statement. 
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Table 4.12 
 

Curriculum is designed to meet the social needs of the day. 

Respondents N Mean SD 

Principals 258 3.88 .516 

Teachers 437 3.98 .793 

Students 393 3.85 .757 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students regarding 

curriculum meets out the social needs of the students in form of descriptive statistics (mean and SD) 

which are 3.88 & .516, 3.98 & .793 and 3.85 & .757 respectively. Therefore, table indicates all the 

stakeholders are agreed about the cited statement. 

 
Table 4.13 

 

There is uniformity in Course outline 

Respondents N Mean SD 

Principals 258 3.62 .697 

Teachers 437 3.95 .707 

Students 393 3.87 .760 

 

Table demonstrates the analysis of the perceptions of principals, teachers and students regarding 

uniformity in course outline in form of descriptive statistics (mean and SD) which are 3.62 & .697, 

3.95 & .707 and 3.87 & .760 respectively. Therefore, table indicates all the stakeholders are agreed 

about the stated statement. 
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Table 4.14 
 

Curriculum reflects the ethical values 

Respondents N Mean SD 

Principals 258 3.65 .745 

Teachers 437 3.66 .906 

Students 393 3.50 1.159 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students  

regarding curriculum reflects the ethical values in form of descriptive statistics (mean and 

SD) which are 3.65 & .745, 3.66 & .906 and 3.50 & 1.15 respectively. Therefore, table 

indicates all the stakeholders are agreed about the mentioned statement. 

 
Table 4.15 

 

The curriculum fulfills the global requirements of the students. 

Respondents N Mean SD 

Principals 258 3.73 .778 

Teachers 437 3.91 .853 

Students 393 3.89 .898 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding the curriculum of secondary school meets the global requirement in form of 

descriptive statistics (mean and SD) which are 3.73 & .778, 3.91 & .853 and 3.89 & .898 

respectively. Therefore, table indicates all the stakeholders are agreed about the item. 
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Table 4.16 
 

The curriculum is regularly revised 

Respondents N Mean SD 

Principals 258 3.73 .778 

Teachers 437 3.89 .865 

Students 393 3.82 .853 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding regular revision of curriculum in the form of descriptive statistics (mean and SD) 

which are 3.73 &.778, 3.89 & .865 and 3.82 & .853 respectively. Therefore, table indicates 

all the stakeholders are agreed that the curriculum is revised on regular basis. 

 
Table 4.17 

 

The current curriculum enables the students to brighten their future 

Respondents N Mean SD 

Principals 258 3.88 .588 

Teachers 437 4.03 .695 

Students 393 3.99 .686 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding the present curriculum captivates the interest of the students and prepare them 

for better career in form of descriptive statistics (mean and SD) which are 3.88 & .588, 

4.03 & .695 and 3.99 & .686 respectively. Therefore, table indicates all the stakeholders 

are agreed the said statement. 
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Table 4.18 

Questions Related to Teaching Strategies (Table 4.18 to 26) 

 

The teacher clarifies the lesson goals while teaching in the class 

Respondents N Mean SD 

Principals 258 3.62 .697 

Teachers 437 3.82 .938 

Students 393 3.71 .937 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding that the teacher clarifies the lesson goals while teaching in form of 

descriptive statistics (mean and SD) which are 3.62 & .697, 3.82 & .938 and 3.71 & .937 

respectively. Consequently, displayed table specifies that teachers and students strongly 

agreed the stated statement as compared to principals.. 

 
Table 4.19 

 

The teacher always adopts questioning to check for students‘ understanding in the 

classrooms. 

Respondents N Mean SD 

Principals 258 3.85 .675 

Teachers 437 3.82 .885 

Students 393 3.54 .937 

 
 

Table demonstrates the analysis of the perceptions of principals, teachers and  

students regarding that the teacher enhancing understanding level of students in form of 

descriptive statistics (mean and SD) which are 3.85 & .675, 3.82 & .885 and 3.54 & .937 

respectively. Therefore, table indicates that principals and teachers show strong views about 

the mentioned statement as compared to students. 
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Table 4.20 
 

The teacher use latest technology like computer, multimedia and internet during 

teaching- learning process in the classroom. 

Respondents N Mean SD 

Principals 258 3.54 .706 

Teachers 437 3.84 .912 

Students 393 3.15 1.060 

 
        Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teacher delivers the lectures by using computer form of descriptive 

statistics (mean and SD) which are 3.54 & .706, 3.84 & .912 and 3.15 & 1.06 respectively. 

Therefore, table indicates that teachers strongly agreed the cited statement, principal just 

agree whereas students slightly agree that teacher uses computer and technical tools for 

instruction in classroom.. 

 
Table 4.21 

 

The teacher practices inter-disciplinary teaching in the class 

Respondents N Mean SD 

Principals 258 3.81 .749 

Teachers 437 4.07 .724 

Students 393 3.59 .833 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding that the teacher practices inter-disciplinary teaching in class in form of 

descriptive statistics (mean and SD) which are 3.81 & .749, 4.07 & .724 and 3.59 & .833 

respectively. Thus, cited table indicates that principals and teachers strongly agreed about 

the said statement as compared to students. 
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Table 4.22 
 

The voice of teacher is clear and effective in classrooms 

Respondents N Mean SD 

Principals 258 3.46 .859 

Teachers 437 3.53 1.022 

Students 393 3.23 .931 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the voice of teacher in classroom in form of descriptive statistics 

(mean and SD) which are 3.46 & .859,3.53 & 1.02 and 3.23 & .931 respectively. 

Therefore, table indicates that teachers strongly agree the statement whereas principa ls 

and students slightly agree that the voice of teacher in classroom is effective. 

 
Table 4.23 

 

The teacher is always flexible and provides students proper feedback during 

teaching- learning process in the school 

Respondents N Mean SD 

Principals 258 3.50 .762 

Teachers 437 3.89 .769 

Students 393 3.47 1.042 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding that the teachers provide feedback in form of descriptive statistics 

(mean and SD) which are 3.50 & .762,3.89 & .769 and 3.47 & 1.04 respectively. 

Consequently, cited table shows that students strongly agree that school has well 

qualified teachers. On the other hand, principals and teachers slightly agree the 

statement. 
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Table 4.24 

 

Teaching method used in the class are helpful in achieving the objectives 

Respondents N Mean SD 

Principals 258 3.50 .583 

Teachers 437 3.58 .948 

Students 393 3.35 1.063 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teaching methodology is effective in form of descriptive statistics (mean and 

SD) which are 3.50 & .583, 3.58 & .948 and 3.35 & 1.06 respectively. Consequently, table 

reflects that principals and teachers are strongly agreed with the statement as compared to 

students. 

 
Table 4.25 

 

The teacher always uses inquiry-based teaching learning process in the classroom. 

Respondents N Mean SD 

Principals 258 3.04 .999 

Teachers 437 3.94 .535 

Students 393 2.77 1.107 

 

Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding implementation of inquiry base teaching methods and strategies in form of 

descriptive statistics (mean and SD) which are 3.04 & .999, 3.94 & .535 and 2.77 & 1.107 

respectively. Therefore, displayed table pinpoints that the principals and students simply 

agree the statement whereas  teachers strongly agreed the citied statement. 
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Table 4.26 
 

The teacher manages order and discipline in classroom 

Respondents N Mean SD 

Principals 258 3.82 .806 

Teachers 437 4.00 .490 

Students 393 3.78 .755 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding management of discipline & order in class in form of descriptive 

statistics (mean and SD) which are3.82 & .806, 4.00 & .490 and 3.78 & .755 respectively. 

Therefore, table indicates that the views of teachers are high as compared to principa ls 

and students about the declared statement. 

 
Table 4.27 

Questions Related to Evaluation and Assessment (Table 4.27 to 33). 
 

Teacher imparts quality education. 

Respondents N Mean SD 

Principals 258 2.81 1.357 

Teachers 437 3.80 .901 

Students 393 2.82 1.575 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teacher imparts quality education in the form of descriptive statistics (mean and 

SD) which are 2.81 & 1.35, 3.80 & .901 and 2.82 & 1.57 respectively. Therefore, table 

indicates principals and students slightly agree whereas teacher were more positive about 

the mentioned statement. 
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Table 4.28 
 

Teacher keeps in mind the objectives of the program at the time of the evaluation. 

Respondents N Mean SD 

Principals 258 3.19 1.327 

Teachers 437 3.64 1.020 

Students 393 2.85 1.557 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teachers keeps in mind the objectives of the program at the time of evaluation in 

form of descriptive statistics (mean and SD) which are 3.19 & 1.32, 3.64 & 1.02 and 2.85 

& 1.55 respectively.  Therefore, table indicates that principals& teachers strongly agreed 

whereas students slightly agree the stated statement. 

 
Table 4.29 

 

Teacher gives and checks homework regularly. 

Respondents N Mean SD 

Principals 258 3.04 1.216 

Teachers 437 3.41 1.039 

Students 393 2.40 1.365 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teacher checks the homework regularly in form of descriptive statistics (mean 

and SD) which are3.04 & 1.21, 3.41 & 1.03 and 2.40 & 1.36 respectively. Therefore, table 

describes that teachers strongly agreed, principals simply agree whereas students do not 

agree the identified statement. 
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Table 4.30 
 

Teacher appropriately conducts the formative assessment. 

Respondents N Mean SD 

Principals 258 2.65 1.294 

Teachers 437 3.23 1.076 

Students 393 2.76 1.637 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teacher appropriately conducts the formative assessment in form of 

descriptive statistics (mean and SD) which are 2.65 & 1.29, 3.23 & 1.07 and 2.76 & 1.63 

respectively. Therefore, table indicates that the teachers strongly agree the statement 

however principals and students slightly agree with the statement. 

 
Table 4.31 

 

Teacher appropriately conducts summative assessment. 

Respondents N Mean SD 

Principals 258 2.77 1.306 

Teachers 437 3.34 1.086 

Students 393 2.76 1.489 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teacher appropriately conducts summative assessment in form of 

descriptive statistics (mean and SD) which are 2.77 & 1.30, 3.34 & 1.08 and 2.76 & 

1.48 respectively. Therefore, display table shows that principals and students slightly 

agree however teachers strongly agree the stated statement. 
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Table 4.32 
 

Evaluation pattern is fair in school. 

Respondents N Mean SD 

Principals 258 2.65 1.355 

Teachers 437 3.42 1.071 

Students 393 2.89 1.549 

 
        Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding evaluation pattern is fair in school in form of descriptive statistics (mean and 

SD) which are 2.65 & 1.355, 3.42 & 1.07 and 2.89 & 1.54 respectively. Therefore, table 

pinpointed that principals & students slightly agree the stated statement whereas teachers 

strongly agree the statement. 

 
 

 
Table 4.33 

 

The school conducts diagnostic evaluation to improve the teaching – learning 

process. 

Respondents N Mean SD 

Principals 258 3.12 1.366 

Teachers 437 3.49 1.061 

Students 393 2.88 1.370 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding the school conducts the diagnostic evaluation to improve teaching learning in 

form of descriptive statistics (mean and SD) which are 3.12 & 1.366, 3.49 & 1.06 and 2.88 

& 1.37 respectively. Therefore, table indicates principals and teachers strongly agreed 

whereas students agree the cited statement. 
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Table 4.34 

Question Related to Communication Skills (Table 4.34 to 41) 
 

Teaching staff has the ability to communicate effectively on one to one basis. 

Respondents N Mean SD 

Principals 258 3.61 .936 

Teachers 437 4.02 .636 

Students 393 3.62 .697 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teaching staff has the ability to communicate effectively in form of 

descriptive statistics (mean and SD) which are 3.61 & .936, 4.02 & .636 and 3.62 & .697 

respectively. Consequently, table indicates that teachers strongly agreed the statement 

as compared to principals and students. 

 
Table 4.35 

 

Teaching staff has the ability to listen actively and comprehend verbal messages. 
 

Respondents N Mean SD 

Principals 258 3.51 1.029 

Teachers 437 3.81 .687 

Students 393 3.35 .797 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teaching staff has the ability to listen actively and comprehend verbal 

messages in form of  descriptive statistics (mean and SD) which are 3.51 & 1.02, 3.81 

& .687 and 3.35 & .797 respectively. Therefore, table indicates all the stakeholders are 

agreed about the citied statement. 
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Table 4.36 
 

Teaching Staff has the ability to write in right style without grammatically mistakes. 

Respondents N Mean SD 

Principals 258 3.45 1.120 

Teachers 437 4.01 .553 

Students 393 3.04 1.113 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teaching staff has the ability to write in right style without 

grammatically mistakes in form of descriptive statistics (mean and SD) which are 3.45 

& 1.12, 4.01 & .553 and 3.04 & 1.11 respectively. Therefore, displayed table indicates 

that teachers were more favorable for the said statement as compared to principals and 

students. 

 
Table 4.37 

 

Teaching Staff has the ability to absorb written material repeatedly at a level of 

accuracy to the need. 

Respondents N Mean SD 

Principals 258 3.58 1.026 

Teachers 437 3.70 .852 

Students 393 3.23 .863 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teaching staff has the ability to absorb written material repeatedly at a level of 

accuracy to the need  in form of descriptive statistics (mean and SD) which are 3.58 & 1.02, 

3.70 & .852 and 3.23 & .863 respectively. Therefore, table indicates that principals and 

teachers strongly agreed as compared to students regarding the stated statement. 
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Table 4.38 
 

Teaching staff has the ability to represents diagrammatic/use of visual aids. 

Respondents N Mean SD 

Principals 258 3.79 .994 

Teachers 437 3.81 .694 

Students 393 3.66 .969 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teaching staff has the ability to represent diagrammatic / use of visual 

aids in form of descriptive statistics (mean and SD) which are 3.79 & .994,3.81 

&.694and 3.66 & .969 respectively. Therefore, table indicates that principals and 

teachers strongly agree whereas, students slightly agree that teaching staff has the ability 

to represent diagrammatic/use of visual aids. 

 
Table 4.39 

 

Teaching staff has the ability to seek, stare, retrieve, synthesis appropriately class 

objectives. 

Respondents N Mean SD 

Principals 258 3.62 .637 

Teachers 437 3.98 .733 

Students 393 3.57 1.065 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding teaching staff has the ability to seek, stare, retrieve, synthesis 

appropriately purpose based built building of the institutes in form of descriptive statistics 

(mean and SD) which are 3.62 & .637, 3.98 & .733 and 3.57 & 1.06 respectively. 

Consequently, table indicates that the views of teachers are  high as compared to 

principals and students about the quoted statement. 
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Table 4.40 
 

Teaching staff has the ability to use computer application e.g. Word Processing, 

Data base, Spread sheet. 

Respondents N Mean SD 

Principals 258 3.34 1.133 

Teachers 437 3.64 .891 

Students 393 3.15 .834 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teaching staff has the ability to computer application in form of descriptive 

statistics (mean and SD) which are 3.34 & 1.13, 3.64 & .891 and 3.15 & .834 respectively. 

Therefore, table indicates that teachers stance is high as compared to principals and students 

teaching staff of school has the ability to use computer application e.g. Word Processing, 

Data base, Spread sheet. 

 
Table 4.41 

 

Teaching staff has the ability to communicate clearly in local and English language. 

Respondents N Mean SD 

Principals 258 3.15 .881 

Teachers 437 4.07 .701 

Students 393 2.94 1.111 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding teaching Staff has the ability to communicate clearly in local and English 

language in form of descriptive statistics (mean and SD) which are 3.15 & .881, 4.07 & 

.701 and 2.94 & 1.11 respectively. Displayed table indicates that teachers strongly agreed 

about the statement. Principals were good in response for the statement, whereas students 

agree with the statement. 
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Table 4.42 

Questions Related to Learning Environment (Table 4.42 to 51) 
 

The school provides congenial learning environment to the students. 

Respondents N Mean SD 

Principals 258 3.58 .703 

Teachers 437 3.78 1.105 

Students 393 3.55 1.165 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the School provides congenial learning environment to the students in 

form of descriptive statistics (mean and SD) which are 3.58 & .703, 3.78 & 1.10 and 3.55 

& 1.16 respectively. Hence, cited table indicates all the stakeholders are agreed that 

school provides congenial learning environment to the students. 

 
Table 4.43 

 

The school provides access to books and learning material to the students. 

Respondents N Mean SD 

Principals 258 3.50 1.068 

Teachers 437 3.30 1.255 

Students 393 3.80 .976 

 
 

Table demonstrates the analysis of the perceptions of principals, teachers and  

students regarding the school provides access to books and learning material to the students 

in form of descriptive statistics (mean and SD) which are 3.50 & 1.06, 3.31 & 1.25 and 3.80 

& .976 respectively. Therefore, table indicates that students strongly agree as compared to 

principals and teachers that school provides access to books and learning material to the 

students. 
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Table 4.44 
 

The teacher develops skills of student by asking questions and discussing 

Respondents N Mean SD 

Principals 258 3.77 .951 

Teachers 437 3.84 .924 

Students 393 3.63 1.038 

 
 

Table demonstrates the analysis of the perceptions of principals, teachers and  

students regarding the teacher develops skills of students by asking questions and 

discussing in form of descriptive statistics (mean and SD) which are 3.77 & .951, 3.84 

&.924 and 3.63 & 1.03 respectively. Therefore, table indicates all the stakeholders are 

agreed that school has teacher develops skills of students by asking questions and 

discussing with them. . 

 
 

Table 4.45 
 

The teacher provides guidance appropriately for students at developmental level. 

Respondents N Mean SD 

Principals 258 3.54 .948 

Teachers 437 3.81 .982 

Students 393 3.98 .771 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the teacher provides guidance appropriately for students at 

developmental level in form of descriptive statistics (mean and SD) which are 3.54 & 

.948, 3.81 & .982 and 3.98 & .771 respectively.  Therefore, table indicates that teachers 

and students strongly agree as compared to principals that school teacher provides 

guidance appropriately for students at developmental level . 
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Table 4.46 

 

The environment of the school develops reflecting thinking skills in the class 

practices. 

Respondents N Mean SD 

Principals 258 3.58 .987 

Teachers 437 3.68 1.019 

Students 393 3.99 1.216 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the environment of the school develops reflecting thinking skills in 

the class in form of descriptive statistics (mean and SD) which are 3.58 & .987, 3.68 & 

1.01 and 3.99 & 1.21 respectively. Consequently, table indicates that students strongly 

agree as compared to principals and teachers that school has the environment of the 

school develops reflecting thinking skills in the class. 

 
Table 4.47 

 

The school motivates students for participating in presentation the lessons. 
 

Respondents N Mean SD 

Principals 258 3.38 .852 

Teachers 437 3.53 1.133 

Students 393 3.93 1.207 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the school motivates students for participating in presentation the 

lessons in form of descriptive statistics (mean and SD) which are 3.38 & .852, 3.53 & 

1.13 and 3.93 & 1.20 respectively. Therefore, table indicates that the stance of students 

is high as compared to principals and teachers that school motivates students for 

participating in presentation the lessons . 
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Table 4.48 
 

The school supports parents for educating their children. 

Respondents N Mean SD 

Principals 258 3.77 .587 

Teachers 437 3.76 .913 

Students 393 3.61 1.109 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding the school supports parents for educating their children in form of descriptive 

statistics (mean and SD) which are 3.77 & .587, 3.76 & .913 and 3.61 & 1.10 respectively. 

Therefore, table indicates all the stakeholders are agreed that school supports parents for 

educating their children. 

 
Table 4.49 

 

The school creates positive learning environment in the class. 

Respondents N Mean SD 

Principals 258 3.88 .864 

Teachers 437 3.78 1.005 

Students 393 3.75 1.327 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the school creates positive learning environment in the class in form 

of descriptive statistics (mean and SD) which are 3.88 & .864, 3.78 & 1.00 and 3.75 & 

1.32 respectively. Therefore, table indicates all the stakeholders are agreed that school 

creates positive learning environment in the class. 
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Table 4.50 

 

The teacher prepares lesson with daily life examples. 

Respondents N Mean SD 

Principals 258 3.81 .694 

Teachers 437 3.80 .899 

Students 393 3.66 1.458 

 
Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding the teacher prepares lesson with daily life examples in form of 

descriptive statistics (mean and SD) which are 3.81 & .694, 3.80 & .899 and 3.66 & 1.45 

respectively. Therefore, displayed table indicates all the stakeholders are agreed about 

the stated statement. 

 
Table 4.51 

 

The school provides regular feedback to students. 

Respondents N Mean SD 

Principals 258 3.88 .588 

Teachers 437 3.90 .812 

Students 393 3.66 .906 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding the school provides regular feedback to student in form of descriptive statistics 

(mean and SD) which are 3.88 & .588, 3.90 & .812 and 3.66 & .906 respectively. Hence, 

table indicates that teachers and principals strongly agree as compared to students that 

school provides regular feedback to student. 
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Table 4.52 

Questions Related to Co-curricular Activities (Table 4.52 to 62) 

Debates are Organized in School 

Respondents N Mean SD 

Principals 258 3.73 .724 

Teachers 437 3.66 .942 

Students 393 4.10 1.079 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding organizing debates in school in form of descriptive statistics (mean 

and SD) which are 3.735 & .724,3.66 & .942 and 4.10 & 1.07 respectively. Therefore, 

table shows that students strongly agreed that debates are organized in school as 

compared to principals and teachers regarding the statement. 

 
Table 4.53 

 

Subject Quiz and Islamic Quiz are arranged in School 

Respondents N Mean SD 

Principals 258 3.73 .667 

Teachers 437 3.36 1.019 

Students 393 3.32 1.166 

 
Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding subject quiz and Islamic quiz are arranged in school in form of descriptive 

statistics (mean and SD) which are 3.73 & .667, 3.36 & 1.01 and 3.32 & 1.16 respectively. 

Therefore, table indicates that principals strongly agree as compared to teachers and 

students that subject quiz and Islamic quiz are arranged in school. 
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Table 4.54 

Competition of Art and Craft are arranged in school 

Respondents N Mean SD 

Principals 258 3.54 .761 

Teachers 437 3.32 .942 

Students 393 3.19 1.338 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding competition of art and craft are arranged in school in form of 

descriptive statistics (mean and SD)which are 3.54 & .761, 3.32 & .942 and 3.19 & 1.33 

respectively. Consequently, table indicates that principals strongly agree as compared to 

teachers and students that competition of art and craft are arranged in school. 

 

Table 4.55 

Science Exhibitions are organized in school 

Respondents N Mean SD 

Principals 258 3.85 .732 

Teachers 437 3.74 .842 

Students 393 3.80 .823 

 

Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding science exhibitions are organized in school  in form of descriptive statistics 

(mean and SD) which  are 3.85 & .732, 3.74 & .842 and 3.80 & .823 respectively. 

Therefore, table indicates all the stakeholders are agreed that science exhibitions are 

organized in school. 
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Table 4.56 

Story writing essay writing activities are projected in school 

Respondents N Mean SD 

Principals 258 3.92 .484 

Teachers 437 3.85 .875 

Students 393 4.14 .990 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding story writing, essay writing activities are projected in form of 

descriptive statistics (mean and SD) which are 3.92 & .484, 3.85 & .875 and 4.14 & .990 

respectively. Therefore, table indicates that students strongly agreed that story writing, 

essay writing activities are projected in school as compared to principals and teachers. 

 
 

Table 4.57 

Indoor games are facilitated in school. 

Respondents N Mean SD 

Principals 258 3.96 .720 

Teachers 437 3.99 .801 

Students 393 3.51 1.141 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding indoor games are facilitated in school in form of descriptive statistics 

(mean and SD) which are 3.96 & .720, 3.99 & .801 and 3.51 & 1.14 respectively. 

Therefore, table indicates that principals and teachers strongly agree as compared to 

students that indoor games are facilitated in school. 
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Table 4.58 

Outdoor games are facilitated in school. 

Respondents N Mean SD 

Principals 258 3.69 .736 

Teachers 437 3.94 .824 

Students 393 3.84 .731 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding outdoor games are facilitated in school in form of descriptive 

statistics (mean and SD) which are 3.69 & .736, 3.94 & .824 and 3.84 & .731 

respectively. Therefore, table indicates all the stakeholders are agreed that outdoor 

games are facilitated in school. 

 
Table 4.59 

Students use pictures and maps. 

Respondents N Mean SD 

Principals 258 3.65 .745 

Teachers 437 3.91 .784 

Students 393 4.16 1.021 

 

Table demonstrates the analysis of the perceptions of principals, teachers and 

students regarding students use pictures and maps as a projects in the form of descriptive 

statistics (mean and SD) which are 3.65 & .745, 3.91 & .784 and 4.16.& 1.02 

respectively. Therefore, table indicates that students strongly agreed the use pictures and 

maps as a project as compared to principals and teachers. 
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Table 4.60 

School often arranges library visits. 

Respondents N Mean SD 

Principals 258 4.04 .720 

Teachers 437 3.94 .799 

Students 393 3.81 .796 

 

Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding school often arrange library visits in form of descriptive statistics (mean and SD) 

which are 4.04 & .720, 3.94 & .799 and 3.81 & .796 respectively. Therefore, table indicates 

all the stakeholders are agreed that school often arrange library visits. 

 

Table 4.61 

School has high completion rates of secondary school certificate exams 

Respondents N Mean SD 

Principals 258 4.00 .632 

Teachers 437 3.88 .736 

Students 393 3.85 .789 

 

Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding school has high completion rates of secondary school certificate exams in the form 

of descriptive statistics (mean and SD) which are 4.00 & .632, 3.88 & .736 and 3.85 & .789 

respectively.  Therefore, table indicates principals a little bit more agreed that school has 

high completion rates of secondary school certificate exams as compared to students and  

teachers. 
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Table 4.62 

School has Parent Teacher Council (PTC) to discuss students‘ affairs. 

Respondents N Mean SD 

Principals 258 4.19 .567 

Teachers 437 3.97 .700 

Students 393 3.93 .718 

 

Table demonstrates the analysis of the perceptions of principals, teachers and students 

regarding purpose based built building of the institutes in form of descriptive statistics 

(mean and SD) which are 3.85 & .613, 3.81 & 1.02 and 3.70 & .997 respectively. Therefore, 

table indicates all the stakeholders are agreed that school has purpose based built building. 

 

 

RQ 2: What are the opinions of stakeholders (Principals and Teachers) regarding 

Continuous Professional Development (CPD) and financial measures? 

 

Table 4.63 

Questions Related to Continuous Professional Development (CPD) (Table 4.63 to 69). 

CPD program helps to perform teaching in a better way. 

Respondents N Mean SD 

Principals 258 2.46 1.334 

Teachers 437 2.84 1.429 

 

Table demonstrates the analysis of the perceptions of principals and teachers and 

regarding CPD program helps to perform teaching in a better way in school in form of 

descriptive statistics (mean and SD) which are 2.46 & 1.33 and 2.84 & 1.42 respectively. 

Therefore, table indicates that teachers agree as compared to principals about the said 

statement. 
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Table 4.64 

CPD Program reflects the problem and realities of academic education. 

Respondents N Mean SD 

Principals 258 2.54 1.208 

Teachers 437 2.76 1.359 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding CPD program reflects the problems & realities of academic education in form 

of descriptive statistics (mean and SD) which are 2.54 &1.20 and 2.76 & 1.35 

respectively. Therefore, table indicates the stakeholders agree about the stated statement. 

 

Table 4.65 

Professional Development Program focuses and organizes to enhance knowledge 

and skills. 

Respondents N Mean SD 

Principals 258 2.38 1.329 

Teachers 437 2.72 1.388 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding professional development program focus and organize to enhance knowledge 

and skills in form of descriptive statistics (mean and SD) which are 2.38 & 1.32 and 2.72 

& 1.38 respectively. Therefore, table pinpoints the stakeholders agree about the itemized 

statement. 

 

Table 4.66 

Informal dialogue among colleagues are arranged to improve teaching. 

Respondents N Mean SD 

Principals 258 2.04 1.248 

Teachers 437 2.51 1.337 

 

     Table demonstrates the analysis of the perceptions of principals and teachers regarding 

informal dialogue among colleagues to improve teaching learning process in form of 

descriptive statistics (mean and SD) which are 2.04 &1.24 and 2.51 & 1.33 respectively. 

Therefore, table reflects that the teachers strongly agree as compared to principals about the 

itemized statement. 
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Table 4.67 

Professional Development Courses are offered on proper time. 

Respondents N Mean SD 

Principals 258 2.69 1.225 

Teachers 437 2.59 1.324 

 

        Table demonstrates the analysis of the perceptions of principals and teachers 

regarding school offers professional development courses on proper time in form of 

descriptive statistics (mean and SD) which are 2.69 & 1.22 and 2.59 & 1.32 respectively. 

Therefore, table highlights that the stakeholders agree stated the statement. 

 
Table 4.68 

Refresher courses play an important role in the school development initiatives. 

Respondents N Mean SD 

Principals 258 2.81 1.470 

Teachers 437 2.43 1.481 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding refresher course offered in school plays an important role in the development 

of school in form of descriptive statistics (mean and SD) which are 2.81 &1.47 and 2.43 

& 1.48 respectively. Therefore, table indicates that principals strongly agree as compared 

to teachers about the mentioned statement. 

Table 4.69 

CPD program change work responsibility and makes job more attractive. 

Respondents N Mean SD 

Principals 258 2.65 1.522 

Teachers 437 2.71 1.503 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding  CPD program arrange in schools makes the job effective in form of descriptive 

statistics (mean and SD) which are 2.65 & 1.52 and 2.71 & 1.50 respectively. Therefore, 

table indicates the stakeholders agree the citied statement. 
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Table 4.70 

Question Related to Financial Measures and Scholarships (Table 4.70 to 76). 

The school provides handsome salary package to the teachers. 

Respondents N Mean SD 

Principals 258 3.35 1.018 

Teachers 437 3.53 1.201 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding school provides handsome salary package to teachers in form of descriptive 

statistics (mean and SD) which are 3.35 & 1.01 and 3.53 & 1.20 respectively. Therefore, 

table indicates the teachers strongly agree  as compared to principals about the said  

statement. 

 

Table 4.71 

Incentives and rewards are given to teachers for the enhancement their capacity 

building and motivation. 

Respondents N Mean SD 

Principals 258 3.62 .752 

Teachers 437 3.51 1.297 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding the school provides incentives and rewards to teachers to enhance their capacity 

building in form of descriptive statistics (mean and SD) which are 3.62 & .752 and 3.51 

& 1.29 respectively. Therefore, table indicates the stakeholders are agreed with the 

statement. 

 

Table 4.72 

Sport funds are properly utilized for organizing the co-curricular activities. 

Respondents N Mean SD 

Principals 258 3.50 .812 

Teachers 437 3.03 1.302 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding utilization of sports funds in the form of descriptive statistics (mean and SD) 

which are 3.50 & .812 and 3.03 &1.30 respectively. Therefore, table indicates that 

principals stance is high as compared to teachers about the mentioned statement. 
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Table 4.73 

Red Crescent/Scout funds are awarded for the character building of students. 

Respondents N Mean SD 

Principals 258 3.23 .815 

Teachers 437 3.32 1.242 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding school provides red crescent/scout funds for character building in form of 

descriptive statistics (mean and SD) which are 3.23 & .815 and 3.32 & 1.24 respectively. 

Therefore, table indicates the stakeholders are agreed with the statement mentioned. 

 
Table 4.74 

The school provides scholarship to the needy and poor students. 

Respondents N Mean SD 

Principals 258 3.77 .765 

Teachers 437 3.50 1.371 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding the school provides scholarship to needy and poor students in form of 

descriptive statistics (mean and SD) which are 3.77 & .765 and 3.50 & 1.371 respectively. 

Therefore, table indicates all the stakeholders are agreed about the said statement. 

 

Table 4.75 

The school provides scholarship to the students on merit base. 

Respondents N Mean SD 

Principals 258 3.88 .516 

Teachers 437 3.46 1.432 

 

Table demonstrates the analysis of the perceptions of principals and teachers 

regarding the school provides scholarship to the students on merit base in form of 

descriptive statistics (mean and SD) which are 3.88 & .516 and 3.46 & 1.432 respectively. 

Therefore, table indicates that principals strongly agree as compared to teachers about the 

statement. 
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Table 4.76 

The school provides proper budget for hostel facilities. 

Respondents N Mean SD 

Principals 258 3.54 .811 

Teachers 437 3.70 1.145 

 

Table demonstrates the analysis of the perceptions of principals and teachers regarding 

that the school provides proper budget for hostel facilities in form of descriptive statistics 

(mean and SD) which are 3.54 & .811 and 3.70 & 1.145 respectively. Therefore, table 

indicates that teachers are more agreed with statement as compared to principals. 

 

H01    There is no significant difference among the perception of stakeholders regarding 

quality   of education in term of physical resources 

Table 4.77 

ANOVA result towards physical resources 
 

 
Sum of square df Mean square F P-value 

Between 

groups 
.379 2 .190 

  

Within group 152.845 1085 .515 .369 .692 

Total 153.225 1087 
   

 
The analysis shows the calculated result of perception of stakeholders (principa ls, 

teachers and students) regarding quality of education in term of physical resources. The F 

and p value is .369 &.692 > 0.05 which accept the null hypothesis and found all the 

stakeholders are satisfied with their physical facilities provided by the Government, as we 

can also see the result on mean plot given below. 
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H02    There is no significant difference among the perception of stakeholders regarding 

quality   of education in term of curriculum 

Table 4.78 

ANOVA Result towards Curriculum 
 

 Sum of square Df Mean square F P-value 

Between 

groups 

.825 
2 

.412   

Within group 83.365 
1085 

.281 1.470 .232 

Total 84.190 
 

1087 

   

 
The analysis shows the calculated result of perception of stakeholders (principa ls, 

teachers and students) regarding quality of education in term of curriculum. The F and 

p value is 1.470 & .232 >0.05 which accept the null hypothesis and found all the 

stakeholders are satisfied with their current curriculum developed by experts, as we can 

also see the results on mean plot given below. 

 

H03    There is no significant difference among the perception of stakeholders 

regarding quality   of education in term of teaching strategies 

Table 4.79 

ANOVA Result towards Teaching Strategies 
 

 Sum of square Df Mean square F P-value 

Between 

groups 

4.166 
2 

2.083   

Within group 95.205 
1085 

.321 6.498 .002 

Total 99.371 
 

1087 

   

 
The analysis shows the calculated result of perception of stakeholders (principa ls, 

teachers and students) regarding quality of education in term of teaching strategies. The 

F and p value is 6.498 & 

.002 < 0.05 which reject the null hypothesis and found variations among the perceptions 
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of stakeholders about teaching strategies, as we can also see the differences on mean 

plot and table 3.79a given below. 

 
Table 4.79 (a) 

 

Multiple Comparisons 

Tukey HSD     

(I) Stakeholders (J) Stakeholders Mean Difference (I-J) Std. Error Sig. 

Head 
Students 
   .12023 .12016 .577 

Teachers -.12781 .12230 .549 

Students 
Head -.12023 .12016 .577 

Teachers -.24804* .06882 .001 

Teachers 
Head .12781 .12230 .549 

Students .24804 * .06882 .001 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of stakeholders‘ 

principals, teachers and students about study variable teaching strategies. The difference 

is found between teachers and students perception as we can see on mean plot and Tukey 

test table. The students are not fully satisfied with teaching strategies of their teachers 

while no difference is found between the views of heads and teachers as expresses mean 

plot and Tukey table. 
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H04    There is no significant difference among the perception of stakeholders 

regarding quality   of education in term of evaluation and assessment 

Table 4.80 

ANOVA Result towards Evaluation and Assessment 
 

 Sum of square Df Mean square F P-value 

Between 

groups 

33.609 
2 

16.805 27.087 .000 

Within group 184.255 1085 .620   

Total 217.864 
1087 

   

 
The analysis shows the calculated result of perception of stakeholders (principa ls, 

teachers and students) regarding quality of education in term of evaluation and 

assessment. The F and p value is27.087 & .000 < 0.05 which reject the null hypothesis 

and found variations among the perception of stakeholders about evaluation and 

assessment, as we can also see the differences on mean plot and table 3.80a given 

below. 

 

Table 4.80 (a) 
 

Multiple Comparisons 

Tukey HSD     

(I) 

Stakeholders 

(J) 

Stakeholders 

Mean Difference (I-J) Std. Error Sig. 

Head 
Students .06637 .17201 .921 

Teachers -.61320* .17057 .001 

Students 
Head -.06637 .17201 .921 

Teachers -.67958* .09514 .000 

 
Teachers 

Head .61320 * .17057 .001 

Students .67958 * .09514 .000 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variation among the perception of stakeholders‘ 

principals, teachers and students about study variable evaluation and assessment. The 

difference is found between (heads 
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& teachers) and (teachers & students) perceptions as we can see on mean plot and Tukey 

test table. The heads and students are not satisfied with evaluation system while teachers 

are showed their satisfaction towards evaluation and assessment system as expresses mean 

plot and Tukey table. 

 

H05    There is no significant difference among the perception of stakeholders 

regarding quality   of education in term of communication skills 

Table 4.81 

ANOVA Result towards Communication Skills 
 

 
Sum of square df Mean square F P-value 

Between 

groups 
11.962 2 5.981 

  

Within group 122.572 1085 .413 14.492 .000 

Total 134.534 1087 
   

  
The analysis shows the calculated result of perception of stakeholders (principals, teachers 

and students) regarding quality of education in term of communication skills. The F and p 

value is 14.492 & .000 < 0.05 which reject the null hypothesis and found variations among 

the perception of stakeholders about communication skills, as we can also see the differences 

on mean plot and table 3.81a given below. 
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Table 4.81 (a) 
 

Multiple Comparisons 

Tukey HSD     

(I) 

Stakeholders 

(J) 

Stakeholders 

Mean Difference (I-J) Std. Error Sig. 

Head 
Students -.10020 .13634 .743 

Teachers -.48827* .13877 .001 

Students 
Head .10020 .13634 .743 

Teachers -.38807* .07809 .000 

 

Teachers 
Head .48827 * .13877 .001 

Students .38807 * .07809 .000 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of stakeholders‘ 

principals, teachers and students about study variable communication skills. The 

difference is found between(heads & teachers) and (teachers & students) perceptions as 

we can see on mean plot and Tukey test table. The heads and students are not satisfied 

with communication skills of their teachers while teachers are showed much satisfact ion 

level towards their communication skills as expresses mean plot and Tukey table. 

H06    There is no significant difference among the perception of stakeholders regarding quality   of 

education in term of learning environment 

Table 4.82 

ANOVA Result towards Learning Environment 
 

 Sum of square Df Mean square F P-value 

Between 

groups 

.215 
2 

.108 .370 .691 

Within group 86.283 
1085 

.291   

Total 86.489 
 

1087 

   

 
The analysis shows the calculated result of perception of stakeholders (principals, teachers 

and students) regarding quality of education in respect of learning environment. The F and 

p value is .370 & .691 > 0.05 which accept the null hypothesis and found all the 
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stakeholders are satisfied with current learning environment of their schools, as we can also 

see the results on mean plot given below. 

 
 

H07 There is no significant difference among the perception of stakeholders 

regarding quality of education in term of co-curricular activities 

Table 4.83 

ANOVA Result towards Co-Curricular Activities 
 

 Sum of square Df Mean square F P-value 

Between 

groups 

.098 
2 

.049 .156 .856 

Within group 92.941 
1085 

.313   

Total 93.038 
 

1087 

   

 
The analysis shows the calculated result of perception of stakeholders (principa ls, 

teachers and students) regarding quality of education in respect of co-curricular activit ies. 

The F and p value is.156 & .856  > 0.05  which accept the null hypothesis and  found all the 

stakeholders  are agreed  that o-curricular activities are managed accordingly in their schools, 

as we can also see the results on mean plot given below. 

 
H08 There is no significant difference between the perception of heads and teachers 

regarding quality of education in term of CPD 

Table 4.84 

Students t-test Result towards Continuous Professional Development (CPD) 
 

 

Stakeholders N Mean SD t df P-value 

Heads 

 

 
Teachers 

258 

 

 
437 

2.51 

 

 
2.65 

.646 

 

 
.714 

 

 
-1.00 

 

 
699 

 

 
.31 

 

 
 

The analysis shows the calculated result of perception of principals and teachers 
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regarding quality of education in respect of continuous professional development 

(CPD.) the p value is .31 > 0.05 which accept the null hypothesis and found no 

difference between the perception principals and teachers. The table mean score reveals 

that continuous professional development is not taking place as much  as needed for 

professional development, as we can also see the results on hypothesis testing graph 

given below. 

H08 There is no significant difference between the perception of heads and teachers regarding 

quality of education in term of financial measures and scholarship 

Table 4.85 

Students t-test Result towards Financial Measures and Scholarship 
 

 

Stakeholders N Mean SD t df P-value 

Heads 

 

 
Teachers 

258 

 

 
437 

3.55 

 

 
3.43 

.457 

 

 
.888 

 

 
.676 

 

 
699 

 

 
0.49 

 

 
The analysis indicates the calculated result of perception of principals and teachers 

regarding quality of education in respect of financial measures and scholarship. The p 

value is .049 > 0.05 which accept the null hypothesis and found no difference between 

the perception principals and teachers. The table mean score reveals that financ ia l 

measure and scholarship are covered the requirement for enhancement of quality of 

education in schools, as we can also see the results on hypothesis testing graph given 

below. 
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H09 There is no significant difference among the perception of principals regarding 

quality of education in term of physical resources, curriculum, teaching strategies, 

evaluation & assessment, communication skills, learning environment, co-curricular 

activities, CPD and financial measures & scholarship across the divisions. 

Table 4.86 ANOVA result of physical resources across the division (Principals) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.850 2 .425 

  

Within group 28.734 255 .330 1.288 .281 

Total 29.584 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of physical resources. 

The F and p value is 1.288 &.281 > 0.05 which accept the null hypothesis and found 

principals of all the three divisions are satisfied with their physical resources provided by 

the Government, as we can also see the result on mean plot given below. 

Table 4.87 

ANOVA result towards curriculum across the divisions (Principals) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.680 2 .340 

  

Within group 21.334 255 .245 1.387 .255 

Total 22.014 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of curriculum. The F 

and p value is 1.387 & .255 >0.05 which accept the null hypothesis and found principa ls 

of all the three divisions are agreed that current  curriculum  is  covers  all  the  three  

domains  i.e.  cognitive,  affective  and  psychomotor of loom‘s taxonomy, as we can also 

see the result on mean plot given below. 
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Table 4.88 

ANOVA result towards teaching strategies across the divisions (Principals) 
 

Sum of square df Mean square F P-value 

Between 

groups 
5.377 2 2.688 

  

Within group 42.697 255 .491 5.478 .006 

Total 48.073 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of teaching strategies. 

The F and p value is 5.478 &.006 < 0.05 which reject the null hypothesis and found 

principals of all the three divisions are disagreed upon their views about study variable 

teaching strategies, as we can also see the result on mean plot and table 4.881given 

below. 

Table 4.88 (a) 
 

Multiple Comparisons 

Tukey HSD     

(I) Stakeholders 

Division 

(J) Stakeholders 

Division 

Mean 

Difference (I-J) 

Std. Error Sig. 

 
DIK 

Bannu 
   .55238 * .18088 .008 

Kohat .07619 .18088 .907 

 

Bannu 
DIK -.55238* .18088 .008 

Kohat -.47619* .18088 .027 

Kohat 
DIK -.07619 .18088 .907 

Bannu .47619 * .18088 .027 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of principals of 

DIK, Bannu and Kohat divisions about study variable teaching strategies. The difference is 

found between (DIK & Bannu) and (Kohat & Bannu) division principals‘ perceptions as 

we can see on mean plot and Tukey test table. The principals of DIK and Kohat divis ions 

are slightly satisfied while principals of Bannu division are not satisfied with teaching 
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strategies of their teachers used during teaching learning process, as expresses mean plot 

and Tukey table. 

Table 4.89 

ANOVA result towards evaluation and assessment across the divisions (Principals) 
 

Sum of square Df Mean square F P-value 

Between 

groups 
3.135 2 1.568 

  

Within group 52.293 255 .601 2.608 .079 

Total 55.428 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, Bannu 

and Kohat Divisions regarding quality of education in term of evaluation and assessment. 

The F and p value is 2.608 & .079 > 0.05 which accept the null hypothesis and found 

principals of all the three divisions are moderately satisfied with evaluation and assessment 

system of educational exam boards, as we can also see the result on mean plot and table 

4.881given below. 

 
Table 4.90 

ANOVA result towards communication skills across the divisions (Principals) 
 

Sum of square df Mean square F P-value 

Between 

groups 
3.668 2 1.834 

  

Within group 29.665 255 .341 5.379 .006 

Total 33.333 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of communica t ion 

skills. The F and p value is 5.379 & .006 < 0.05 which reject the null hypothesis and 

found disagreement among the perception of principals of all the three divisions, as we 

can also see the result on mean plot and table 4.90a given below. 
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Table 4.90 (a) 
 

Multiple Comparisons 

Tukey HSD     

(I) Stakeholders 

Division 

(J) Stakeholders 

Division 

Mean Difference 

(I-J) 

Std. Error Sig. 

 

DIK 
Bannu 

   
.49167 * .15077 .004 

Kohat .20000 .15077 .384 

 
Bannu 

DIK -.49167* .15077 .004 
   
Kohat -.29167 .15077 .135 

Kohat 
DIK 

   -.20000 .15077 .384 

Bannu .29167 .15077 .135 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of principals of 

DIK, Bannu and Kohat divisions about study variable communication skills. The 

difference is found between (DIK & Bannu) and (Kohat & Bannu) division principa ls‘ 

perceptions as we can see on mean plot and Tukey test table. The principals of DIK and 

Kohat divisions are slightly satisfied while principals of Bannu division are not satisfied 

with communication skills of their teachers used during teaching learning process, as 

expresses mean plot and Tukey table. 

Table 4.91 

ANOVA result towards learning environment across the divisions (Principals) 
 

Sum of square df Mean square F P-value 

Between 

groups 
1.778 2 .889 

  

Within group 35.083 255 .403 2.205 .116 

Total 36.861 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of learning 

environment. The F and p value is 2.205 & .116 > 0.05 which accept the null 
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hypothesis and found principals of all the three divisions are satisfied with learning 

environment of their schools, as we can also see the result on mean plot and table 

4.881given below. 

 

Table 4.92 

ANOVA result towards co-curricular activities across the divisions (Principals) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.676 2 .338 

  

Within group 37.067 255 .426 .793 .456 

Total 37.743 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of co-curricular 

activities. The F and p value is .793 & .456 > 0.05 which accept the null hypothesis and 

found principals of all the three divisions are agreed that co-curricular activities are 

managed accordingly among their schools, as we can also see the result on mean plot 

and table 4.881given below. 

 

Table 4.93 

ANOVA result towards continuous professional development across the divisions 
(Principals) 

 

Sum of square df Mean square F P-value 

Between 

groups 
.037 2 0.18 

  

Within group 87.863 255 .502 .037 .964 

Total 87.899 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 
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Bannu and Kohat Divisions regarding quality of education in term of continuous 

professional development. The F and p value is .037 & .964 > 0.05 which accept the 

null hypothesis and found no difference among the perceptions of principals. The 

below mean plot demonstrates that principals of all the three divisions are agreed that 

continuous professional development is not organizing according to the marketable 

need for professional development. 

 
Table 4.94 

ANOVA result towards financial measures and scholarship across the divisions (Principals) 
 

 
Sum of square df Mean square F P-value 

Between 

groups 
2.276 2 1.138 

  

Within group 122.587 255 .700 1.624 .200 

Total 124.863 257 
   

 
The analysis shows the calculated result of perception of principals of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of financial measures 

and scholarship. The F and p value is 1.624 & .200 > 0.05 which accept the null 

hypothesis and found principals of all the three divisions agreed that financial measures 

and scholarship are sufficient and covered the requirements of the schools, as we can 

also see the result on mean plot and table 4.881given below. 
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H010 There is no significant difference among the perception of teachers regarding 

quality of education in term of physical resources, curriculum, teaching strategies, 

evaluation & assessment, communication skills, learning environment, co-

curricular activities, CPD and financial measures & scholarship across the 

divisions. 

 
Table 4.95 

ANOVA result towards physical resources across the divisions (Teachers) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.767 2 .384 

  

Within group 20.615 434 .286 1.340 .268 

Total 21.383 436 
   

 
The analysis shows the calculated result of perception of teachers of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of physical 

resources. The F and p value is 1.340 & .268 > 0.05 which accept the null hypothesis 

and found teachers of all the three divisions are satisfied with their physical resources 

provided by the Government, as we can also see the result on mean plot given below. 

 
Table 4.96 

ANOVA result towards curriculum across the divisions (Teachers) 
 

 
Sum of square df Mean square F P-value 

Between 

groups 
20.779 2 10.389 

  

Within group 886.766 434 12.316 .844 .434 

Total 907.545 436 
   

 
The analysis shows the calculated result of perception of teachers of D.I.Khan, Bannu 
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and Kohat 

Divisions regarding quality of education in term of curriculum. The F and p value is .844 

& .434 >0.05 which accept the null hypothesis and found teachers of all the three divisions 

are satisfied with current curriculum developed by experts as we can also see the result on 

mean plot given below. 

 

Table 4.97 

ANOVA result towards teaching strategies across the divisions (Teachers) 
 

Sum of square df Mean square F P-value 

Between 

groups 
1.161 2 .580 

  

Within group 16.139 434 .224 2.589 .082 

Total 17.300 436 
   

 
The analysis shows the calculated result of perception of teachers of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of teaching strategies. 

The F and p value is 2.589 &.082 > 0.05 which accept the null hypothesis and found 

teachers of all the three divisions are satisfied with their teaching strategies used during 

teaching learning process, as we can also see the result on mean plot given below. 

 

Table 4.98 

ANOVA result towards evaluation and assessment across the divisions (Teachers) 
 

 
Sum of square df Mean square F P-value 

Between 

groups 
.080 2 .040 .121 .887 

Within group 23.897 434 .332 

Total 23.977 436 
 

 

The analysis shows the calculated result of perception of teachers of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of evaluation and 
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assessment. The F and p value is .121 & .887 > 0.05 which accept the null hypothesis and 

found teachers of all the three divisions are satisfied with evaluation and assessment system 

of educational exam boards, as we can also see the result on mean plot given below. 

 

Table 4.99 

ANOVA result towards communication skills across the divisions (Teachers) 
 

Sum of square df Mean square F P-value 

Between 

groups 
1.399 2 .699 

  

Within group 16.440 434 .228 3.063 .053 

Total 17.839 436 
   

 
The analysis shows the calculated result of perception of teachers of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term communication skills. 

The F and p value is 3.063 &> 0.05 which accept the null hypothesis and found teachers 

of all the three divisions are satisfied with their communication skills used during 

teaching and learning process in schools, as we can also see the result on mean plot given 

below. 

 
Table 4.100 

ANOVA result towards learning environment across the divisions (Teachers) 

Sum of square df Mean square F P-value 

Between 

groups 
5.649 2 2.825 

  

Within group 18.222 434 .253 11.160 .000 

Total 23.871 436 
   

 

The analysis shows the calculated result of perception of teachers of D.I.Khan, Bannu and 

Kohat Divisions regarding quality of education in term of learning environment. The F and 

p value is 
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11.160 & .000 < 0.05 which reject the null hypothesis and found significant variations 

among the perception of teachers of all the three divisions, as we can also see the 

differences on mean plot and table 4.100a given below. 

 
Table 4.100 (a) 

 

Multiple Comparisons 

Tukey HSD    

(I) Stakeholders 

Division 

(J) Stakeholders 

Division 

Mean Difference 

(I-J) 

Std. Error 

 
DIK 

Bannu 
   

.67200 * .14229 

Kohat .32000 .14229 

 

Bannu 
DIK -.67200* .14229 

Kohat -.35200* .14229 

Kohat 
DIK -.32000 .14229 

Bannu .35200 * .14229 

*. The mean difference is significant at the 0.05 level.  

 
The Tukey table shows the mean variations among the perception of teachers of 

DIK, Bannu and Kohat divisions about study variable learning environment. The 

difference is found between (DIK & Bannu) and (Kohat & Bannu) division teachers‘ 

perceptions as we can see on mean plot and Tukey test table. The teachers of DIK and 

Kohat divisions are satisfied while teachers of Bannu division are not satisfied with 

learning environment of their schools, as expresses mean plot and Tukey table. 
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Table 4.101 

ANOVA result towards co-curricular activities across the divisions (Teachers) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.887 2 .444 

  

Within group 18.902 434 .263 1.690 .192 

Total 19.790 436 
   

 
The analysis shows the calculated result of perception of teachers of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term co-curricular 

activities. The F and p value is 1.690  & .192 > 0.05 which accept the null hypothesis 

and found teachers of all the three divisions are agreed that co-curricular activities are 

properly managed in their schools, as we can also see the  result on mean plot given 

below. 

Table 4.102 

ANOVA result towards continuous professional development across the divisions (Teachers) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.207 2 .104 

  

Within group 92.216 434 .527 .196 .822 

Total 92.423 436 
   

 
        The analysis shows the calculated result of perception of teachers of D.I.Khan, Bannu 

and Kohat Divisions regarding quality of education in term continuous professiona l 

development. The F and p value is .196 & .822 > 0.05 which accept the null hypothesis 

and found no differences among the perception of teachers of all the three divisions. The 

below mean plot demonstrates that teachers of all the three divisions are agreed that 

continuous professional development is not organizing 
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according to the marketable need for professional development. 

 

 
Table 4.103 

ANOVA result towards financial measures and scholarship across the divisions (Teachers) 
 

 
Sum of square df Mean square F P-value 

Between 

groups 
2.280 2 1.140 

  

Within group 128.594 434 .735 1.551 .215 

Total 130.874 436 
   

 
The analysis shows the calculated result of perception of teachers of D.I.Khan, Bannu 

and Kohat Divisions regarding quality of education in term financial measures and 

scholarship. The F and p value is 1.551 & .215 > 0.05 which accept the null hypothesis 

and found teachers of all the three divisions are agreed that financial measures and 

scholarships are according to the requirements of the schools, as we can also see the result 

on mean plot given below. 

H011 There is no significant difference among the perception of students regarding 

quality of education in term of physical resources, curriculum, teaching strategies, 

evaluation & assessment, communication skills, learning environment and co-

curricular activities, across the divisions. 

Table 4.104 

ANOVA result towards Physical resources across the divisions (students) 
 

Sum of square Df Mean square F P-value 

Between 
.296 

Groups 
2 .148 

 
 

.714 

 
 

.494 

Within group 11.840 390 .208   

 

Total 12.136 392 

 

The analysis shows the calculated result of perception of students of D.I.Khan, Bannu 

and Kohat Divisions regarding quality of education in term physical resources. The F 
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and p value is .714 & .4940.05 which accept the null hypothesis and found students of 

all the three divisions satisfied with physical resources provided by Government to their 

schools, as we can also see the result on mean plot given below. 

 

Table 4.105 

ANOVA result towards curriculum across the divisions (Students) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.883 2 .441 

  

Within group 15.662 390 .275 1.607 .210 

Total 16.545 392 
   

 
The analysis shows the calculated result of perception of students of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of curriculum. The F 

and p value is 1.607 & .210 >0.05 which accept the null hypothesis and found students 

of all the three divisions are agreed that current curriculum is covers all the three domains 

i.e. cognitive, affective and psychomotor of Bloom‘s taxonomy, as we can also see the 

result on mean plot given below. 

Table 4.106 

ANOVA result towards teaching strategies across the divisions (Students) 
 

Sum of square df Mean square F P-value 

Between 

groups 
2.143 2 1.071 

  

Within group 10.705 390 .188 5.704 .006 

Total 12.848 392 
   

 
The analysis shows the calculated result of perception of students of D.I.Khan, Bannu 

and Kohat Divisions regarding quality of education in term of teaching strategies. The F 

and p value is 5.704 &.00.6 < 0.05 which reject the null hypothesis and found significant 
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difference among the views of students of all the three divisions, as we can also see the 

difference on mean plot and table 106a given below. 

Table 4.106 (a) 

Tukey Test of Teaching Strategies across the Division 
 

Multiple Comparisons 

Tukey HSD     

(I) Students 

Divisions 

(J) Students 

Divisions 

Mean Difference 

(I-J) 

Std. Error Sig. 

 
DIK 

Bannu 
   .41650 * .13704 .010 

Kohat .03336 .13704 .968 

 
Bannu 

DIK -.41650* .13704 .010 

Kohat -.38314* .13704 .019 

Kohat 
DIK -.03336 .13704 .968 

Bannu .38314 * .13704 .019 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of students of 

DIK, Bannu and Kohat divisions about study variable teaching strategies. The difference 

is found between (DIK & Bannu) and (Kohat & Bannu) division students‘ perceptions as 

we can see on mean plot and Tukey test table. The students of DIK and Kohat divis ions 

are slightly satisfied while students of Bannu division are not satisfied with learning 

environment of their schools, as expresses mean plot and Tukey table. 
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Table 4.107 

ANOVA result towards evaluation and assessment across the divisions (Students) 
 

Sum of square df Mean square F P-value 

Between 

groups 
.103 2 .051 

  

Within group 9.836 390 .173 .298 .744 

Total 9.938 392 
   

 
The analysis shows the calculated result of perception of students of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term evaluation and 

assessment. The F and p value is .298 & .744 > 0.05 which accept the null hypothesis and 

found no differences among the perception of students of all the three divisions. The 

below mean plot demonstrates that students of all the three divisions are agreed that 

evaluation and assessment system of educational exam boards is not up to the mark, as 

we can also clear the point from mean plot given below. 

 

 

Table 4.108 

ANOVA result towards communication skills across the divisions (Students) 
 

Sum of square df Mean square F P-value 

Between 

groups 
2.217 2 1.108 

  

Within group 19.488 390 .342 3.242 .046 

Total 21.705 392 
   

  
The analysis shows the calculated result of perception of students of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of communica t ion 

skills. The F and p value is 3.242 & .046 < 0.05 which reject the null hypothesis and 

found significant difference among the views of students of all the three divisions, as 

we can also see the difference on mean plot and table 108a  given below. 
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Table 4.108 (a) 

Tukey Test Table of communication skills across the Division 
 

Multiple Comparisons 

Tukey HSD     

(I) Teachers 

Division 

(J) Teachers 

Division 

Mean Difference 

(I-J) 

Std. Error Sig. 

DIK 
Bannu .46550 * .18491 .038 

Kohat .29400 .18491 .258 

Bannu 
DIK -.46550* .18491 .038 

Kohat -.17150 .18491 .625 

Kohat 
DIK -.29400 .18491 .258 

Bannu .17150 .18491 .625 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of students of 

DIK, Bannu and Kohat divisions about study variable communication skills. The 

difference is found between (DIK & Bannu) and (Kohat & Bannu) division students‘ 

perceptions as we can see on mean plot and Tukey test table. The students of DIK and 

Kohat divisions are satisfied while students of Bannu division are slightly satisfied with 

communication skills of their teachers used during teaching and learning process, as 

expresses mean plot and Tukey table. 

 

Table 4.109 

ANOVA result towards learning environment across the divisions (Students) 
 

Sum of square Df Mean square F P-value 

Between 

groups 
8.076 2 4.038 

  

Within group 17.698 390 .310 13.005 .000 

Total 25.774 392 
   

 
The analysis shows the calculated result of perception of students of D.I.Khan, 

Bannu and Kohat Divisions regarding quality of education in term of learning 

environment. The F and p value is 13.005 & .000 < 0.05 which reject the null hypothesis 

and found significant difference among the views of students of all the three divisions, 
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as we can also see the difference on mean plot and table 109a given below. 

Table 109 (a) 

Tukey Test Table of Learning Environment across the Division 
 

Multiple Comparisons 

Tukey HSD     

(I) Students 

Divisions 

(J) Students 

Divisions 

Mean Difference 

(I-J) 

Std. Error Sig. 

 
DIK 

Bannu .87000 * .17621 .000 

Kohat .63000 * .17621 .002 

 
Bannu 

DIK -.87000* .17621 .000 

Kohat -.24000 .17621 .367 

 
Kohat 

DIK -.63000* .17621 .002 

Bannu .24000 .17621 .367 

*. The mean difference is significant at the 0.05 level.   

 
The Tukey table shows the mean variations among the perception of students of DIK, 

Bannu and Kohat divisions about study variable learning environment. The differences are 

found among (DIK & Bannu), (DIK & Kohat) and (Kohat & Bannu) division students‘ 

perceptions as we can see on mean plot and Tukey test table. The students of DIK are fully 

satisfied, students of Kohat division of slightly satisfied while the students of Bannu division 

are not satisfied with learning environment of their schools, as expresses mean plot and 

Tukey table. 
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Table 4.110 

ANOVA result towards co-curricular activities across the divisions (Students) 
 

Sum of square Df Mean square F P-value 

Between 

groups 
.225 2 .113 

  

Within group 14.546 390 .255 .441 .646 

Total 14.771 392 
   

 
The analysis shows the calculated result of perception of students of D.I.Khan, Bannu 

and Kohat Divisions regarding quality of education in term co-curricular activities. The F 

and p value is .441 & .646 > 0.05 which accept the null hypothesis and found no 

differences among the perception of students of all the three divisions. The below mean 

plot demonstrates that students of all the three divisions are agreed that co-curricular 

activities are properly managed by school authorities well on time, we can also clear the 

point from mean plot given below. 
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H012 There is no significant difference between the perception of male and female 

principals regarding quality of education in term of physical resources, curriculum, 

teaching strategies, evaluation & assessment, communication skills, learning 

environment, co-curricular activities, CPD and financial measures & scholarship. 

 
Table 4.111 

 

Student t- test result of the views of male and female principals about study 

variables 

Variables N Principal Mean P-value Result 

 
166 Male 3.71 

  

Physical Resources  

92 

 

Female 

 

3.23 
.03 Rejected 

 
Curriculum 

166 
 

92 

Male 
 

Female 

3.65 
 

3.58 

 
.45 

 
Accepted 

 166 Male 3.21  

Teaching Strategies   0.041 Rejected 

 92 Female 3.53  

Evaluation and 

Assessment 

166 Male 2.90  

  0.032 Rejected 

92 Female 3.11  

Communication 

Skills 

166 Male 3.33  

  0.028 Rejected 

92 Female 3.76  

Learning 

Environment 

166 Male 3.43  

  0.039 Rejected 

92 Female 3.69  

Co-Curricular 

Activities 

166 Male 3.65  

  .51 Accepted 

92 Female 3.61  

 166 Male 2.80 Accepted 

CPD   .26  

 92 Female 2.75  

 
166 Male 3.11 

Accepted 
Financial Measures 

and Scholarship 

 

  .12  

92 Female 3.19  

 

       Table depicts the analysis results of principals‘ perception about study variables in 
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respect of their gender. The p values for physical resources, teaching strategies, evaluation 

and assessment, communication skills and learning environment are .03, 0.04, 0.032, 0.028 

and 0.039 respectively and less than 0.05 (null hypotheses rejected) which showed 

significant difference between male and female principal perceptions. Table means scores 

reveal that female principals of secondary school are more satisfied with teaching 

strategies, communication skills of their teachers and learning environment of schools than 

male principals, while male principals are more satisfied than female with physical 

resources provide by Government. Similarly, p values for curriculum, co-curricular 

activities, continuous professional development and financial measures and scholarship 

are .45, .51, 

.26 and .12 greater than 0.05 (null hypotheses accepted) which indicated no variation 

between the perceptions of male and female principals. Table mean scores present that both 

the gender are satisfied with current curriculum, co-curricular activities and financ ia l 

measures and scholarship but in case of continuous professional development (CPD) both 

male and female principals are showed that CPD is not organizing as much as needed for 

enhancement of quality of education and professional development of the institutions. 
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H013 There is no significant difference between the perception of male and female 

teachers regarding quality of education in term of physical resources, curriculum, 

teaching strategies, evaluation & assessment, communication skills, learning 

environment, co-curricular activities, CPD and financial measures & scholarship. 

 
Table 4.112 

Student t- test result of the views of male and female teachers about study variables 
 

Variables  Teachers Mean P-value Result 

 306 Male 3.67   

Physical Resources      

152 

 

Female 

.51 Accepted 

3.62 

306 Male 3.55 
Curriculum    

152 

 

Female 

.062 Accepted 

3.51 

306 Male 3.30 
Teaching Strategies     

152 

 

Female 

0.033 Rejected 

3.59 

Evaluation and 306 Male 3.67 

Assessment 152 
 

Female 

   .20 Accepted 

3.70 

Communication 306 Male 3.41 

Skills 152 
 

Female 
   0.041 Rejected 

3.60 

Learning 306 Male 3.53 

Environment 152 
 

Female 
   .45 Accepted 

3.51 

Co-Curricular 306 Male 3.76 

Activities 152 
 

Female 
   .60 Accepted 

3.71 

306 Male 2.67 

CPD    
152 

 
Female 

.31 Accepted 
2.63 

Financial Measures 306 Male 3.22 

and Scholarship 
   

152 Female 3.27 
.41 Accepted 

Table depicts the analysis results of teachers ‘perception about study variables in respec
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 Of their gender. The p values for teaching strategies and communication skills 0.033 & 0.041 

respectively  and less than 0.05 (null hypotheses rejected) which showed significant difference 

between male and female teachers perceptions. Table mean scores reveal that female teachers 

of secondary school are more satisfied with their teaching strategies and communication skills. 

Similarly, p values for physical resources curriculum, evaluation and assessment, learning 

environment, co-curricular activities, continuous professional development and financ ia l 

measures & scholarship are .51, .062, 

.20, .45, .60, .31 and .41 greater than 0.05 (null hypotheses accepted) which indicated no 

variation between the perceptions of male and female teachers. Table mean scores present 

that both the gender are satisfied with physical resources, curriculum, evaluation and 

assessment, learning environment, co-curricular activities and financial measures and 

scholarship but in case of continuous professional development (CPD) both male and female 

teachers are showed that CPD is not organizing as much as needed for enhancement of 

quality of education and professional development of the institutions. 
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H014 There is no significant difference between the perception of male and female 

students regarding quality of education in term of physical resources, curriculum, 

teaching strategies, evaluation & assessment, communication skills, learning 

environment and co-curricular activities. 

 
Table 4.113 

 

Student t- test result of the views of male and female students about study variables 
 

Variables  Students Mean P-value Result 

 312 Male 3.44   

Physical Resources      

146 

 
Female 

.23 Accepted 

3.43 

312 Male 3.66 

Curriculum    

146 

 
Female 

.49 Accepted 

3.62 

312 Male 3.10 

Teaching Strategies      

146 

 
Female 

.03 Rejected 

3.41 

Evaluation and 312 Male 3.38 

Assessment 146 
 

Female 

   .011 Rejected 

3.01 

Communication 312 Male 3.41 

Skills 146 
 

Female 

   .043 Rejected 

3.65 

Learning 312 Male 3.78 

Environment 146 
 

Female 

   .76 Accepted 

3.75 

Co-Curricular 312 Male 3.64 

Activities 
   

146 Female 3.63 

.34 Accepted 
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Table depicts the analysis results of students‘ perception about study variables in 

respect of their gender. The p values for, teaching strategies, evaluation and assessment 

and communication skills.03, .011 and .043 respectively and less than 0.05 (null 

hypotheses rejected) which showed  significant difference between male and female 

students perceptions. Table mean scores reveal that female students of secondary school 

are more satisfied with teaching strategies, communication skills of their teachers and 

while in case of evaluation and assessment male students are more satisfied than female 

students. Similarly, p values for physical resources, curriculum, learning environment 

and co- curricular activities are .23, .49, .76 and .34 greater than 0.05 (null hypotheses 

accepted) which indicated no variation between the perceptions of male and female 

students. Table mean scores present that both the gender are satisfied with physical 

resources provided by Government, current curriculum, learning environment and co-

curricular activities. 
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CHAPTER 5: SUMMARY, FINDINGS, 

CONCLUSIONS, AND RECOMMENDATIONS 

 

 

5.1 Summary 

The researcher investigated and conducted a descriptive study to sort out as well as 

compare the insights of stakeholders to check the excellence of education at the 

secondary school level in Khyber Pakhtunkhwa. The key area focus of the study was to 

know the views of stakeholders toward quality of education in terms of physica l 

facilities, curriculum, teaching strategies, evaluation and assessment, communicat ion 

skills, learning environment, co-curricular activities, continuous professiona l 

development, and financial measures, and scholarship. The study was delimited to Zone 

IV of KP which was selected by applying a simple random sampling technique similar ly; 

the study was further delimited to stakeholders (principals, teachers, and students) of the 

secondary school of Zone IV of KP. The researcher has adopted a descriptive research 

design comprising quantitative and qualitative research parts. Data of the quantitat ive 

part was collected through a questionnaire and data of the qualitative part was collected 

through interviews. 

 
The questionnaire consists of demographic variables gender, division, and status of 

respondents and research variables physical resources, curriculum, teaching strategies, 

evaluation & assessment, communication skills, learning environment, CPD, co-

curricular activities, financial measures, and scholarships. The data relating to the role 

of community in the promotion of quality education at the secondary level was gathered 

through semi-structured interviews covering the qualitative nature of the study. The 

principals were allowed to give their perceptions about the contribution of the 

community i.e. members of PTC in the promotion of quality education. The total 

population of the quantitative study subject-wise principals, teachers, and students are 

544, 7885 and134740. The population is further divided keeping in view it demographic 

nature gender and division. The population of the qualitative part which constitutes only 

principals of secondary schools of zone 4 constitutes only principals of secondary 

schools as data was collected only from principals about the role of community members 

i.e. members of PTC. Khyber Pakhtunkhwa has consisted of 5 zones. Zone 4 of Khyber 
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Pakhtunkhwa was selected through a simple random sampling technique as the sample 

population of the study, zone 4 comprising of seven districts i.e. D.I.Khan, Tank, Bannu, 

Lakki, Marwat, Kohat, Karak and Hangu. In the present research study, the researcher 

selected stratified and simple random sampling techniques for the selection of samples. 

Here, the sample was acquired from the southern area of Khyber Pakhtunkhwa which is 

governmentally composed of seven districts including Dera Ismail Khan, Tank, Lakki 

Marwat, Bannu, Karak, Kohat, and Hangu. The study is of quantitative and qualitat ive 

nature, the quantitative study covers respondents principals, teachers, and students 

whereas the qualitative study covers only the variable of community link and the 

responses of principals were taken regarding the contribution of community people in 

development and elected members of PTC provide facilities in enhancing the quality of 

secondary level of education. Here sample constituted of 272 principals, 500 teachers 

and 500 students which was taken by following L.R Gay sample procedure rule. First, 

the respondents were divided into strata gender divisions wise then randomly the 

respondents were selected by adopting a simple random technique. The qualitat ive 

sampling procedure covering the research variable ―Community  Link‖  was  a  total  of  

105  principals  taking  15  respondents (principals) from each district to take their views 

about the contribution of the community in enhancement of quality at the secondary 

level. The researcher in the current study used questionnaire and interviews for data 

collection, the researcher went personally to ensure delivery of the questionnaires and 

save time in LakkiMarwat, and Dera Ismail Khan and Tank districts, while in Bannu, 

Karak, Kohat, and Hangu districts through his colleague‘s/Ph.D fellows distributed the 

questionnaires in the sampled schools and collected the data. During the construction of 

the instrument researcher considered all the mentioned important points conveyed by 

experts under the guidance of experts, two research tools i.e. questionnaire and interview  

were developed by the researcher to understand the views of heads, teachers, and learners 

regarding the quality of education in secondary schools of KP”. Simple, clear, and brief 

directions were communicated in the questionnaire. The researcher constructed one 

questionnaire for heads and teachers and the other for learners. The researcher also 

managed a sitting with heads to find out the opinion about the involvement of community 

members. Data were evaluated by using Likert type rating scale with SA, A, UD. DA & 

SDA. The researcher made a self-made questionnaire to get the opinions from the 

stakeholders. After comprehensive reviews about related studies, the researcher 

developed a concise and complete fresh research instrument. Items developed by the 
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investigator in the questionnaire were related to getting accurate information from school 

heads, teachers, and students about  quality  indicators. Finally, and successive ly, 

seventy-five (75) questions were developed as under the captions of nine variables 

regarding quality education i.e. physical resources, curriculum, teaching strategies, 

evaluation & assessment, communication skills, learning environment,

 continuous  professional development, co-curricular activities, and 

financial measures and scholarships. The researcher in the pilot study personally 

administered and distributed 80 questionnaires to the stakeholder in the local area. These 

respondents were not included in the sample. The feasible problems were incorporated 

after the pilot study. The questions not comprehending the mental level of respondents 

were removed. The following table indicates the response rate of the pilot study of 

questionnaires received from the heads, teachers, and students. In the present study, the 

researcher very carefully constructed 100 items regarding the quality of education. The  

document designed by the researcher was then sent to twenty (20) educational experts 

along with two extra pages attached hereby with the tool for the process of content 

validation. The researcher requested all the experts to give their valuable suggestions & 

guidance under the light of their expert opinions. The items mentioned in the 

questionnaire were improved and polished under the umbrella of the experts‘ panel. 

Finally, summing up all the opinions received from the panel; the researcher partially 

modified some items. 34 items were dropped from the questionnaire as the experts were 

of the view that these are not relevant items related to the current study. Thus, the 

questionnaire was mainly comprised of 77 items under the guidance of experts. The 

interview was properly developed in light of the role of the community in the promotion 

of quality education. The first 20 items were developed in light of principals/Distr ic t 

Education Officers related to the role of community/members of PTC then during the 

process of validation, a final 12 items semi-structured interview was developed and 

adopted for the qualitative part of the study.  

The procedure to collect the data is a very difficult job for the researcher while 

conducting the research study. Data is collected from two sources primary source and 

secondary source. Primary source the information which we receive or get from the 

respondent at the very first stage is called primary data on the other hand the information 

collected from various articles, reading dissertations of scholars visiting multip le 

websites, joining digital libraries, and so on falls under the umbrella of secondary data. 

In the present study, the researcher collected the data by personally visiting the D.I. 
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Khan division, Bannu division & Kohat division from the selected portion sample taken 

from population moreover the researcher gathered all the related secondary data by 

reading the works of experts to tale pertinent literature on quality education. The data 

was of quantitative and qualitative nature collected from the respondents. The 

quantitative data were analyzed by using SPSS, first descriptive data were set in form of 

mean and standard deviation then inferential statistics t-test and ANOVA were applied 

for finding out the mean difference between two variables, and ANOVA was applied by 

finding out the mean difference between more than two variables. POSTHOC (Tukey) 

range test was used for knowing the significant difference from each other. 

Qualitative data was collected and its gist was written in a narrative form. It was 

concluded that all the stakeholders (principals, teachers, and students) are satisfied with 

physical resources provided by the government to secondary schools, the current 

curriculum developed by experts is covering all the three domains i.e. cognitive, 

affective, and psychomotor, learning environment of their schools and co-curricula r 

activities are properly arranged by school authorities well on time. While in case of other 

variables i.e. teaching strategies, evaluation and assessment, and communication skills, 

principals and students are showed low satisfaction levels toward teaching strategies 

used by teachers during the teaching and learning process, evaluation and assessment 

system of their educational exam boards, and communication skills used by teachers 

during teaching- learning process and other educational matters  linked with efficiency 

of schools, while teachers are showed their more interest regarding discussed variables. 

 
5.2 Findings 

5.2.1  Findings Related to Descriptive Statistics 

It was found that 

1. The opinion of stakeholders (Principal, Teachers, and Students) belonging to zone 

4 was that physical resources comprising of sufficient furniture, spacious 

classrooms, provision of drinking water, proper playground, availability of latest 

equipment in the science laboratory, latest English laboratory, up-to-date library 

books in the secondary schools and availability of computer laboratory with 

internet facility are sufficient and agreed that these resources fulfill the social 

needs. Figures reflect in tables (4.2—4.10) 

2. The stance of demographic variables (Principals, teachers, and students) was 

similar to finding No1 that curriculum developed by educational experts are 
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covering all the domains i.e. cognitive, affective, and psychomotor. Results shown 

in tables(4.11—4.17) 

3. The outcomes perceived by stakeholders (principals, teachers, and students) are 

not the same. variation has been seen in seven districtsregarding teaching strategies. 

The reasons are explored through numerical values among voice of teachers, using 

maximum use of the computer during the lecture in classrooms, and fewer practices of 

interdisciplinary teaching. The results are reflected in tables (4.18—4.26) 

4. The insights of principals, teachers, and students about the item that teacher 

imparts the quality of education. In this finding, dissimilarities are found in the 

results of different statements under the item mentioned above. This may be due 

to individual differences during the evaluation process and least checking 

homework regularly by the teacher. Results are depicted in tables (4.27—4.33). 

5. The standpoint of the stakeholders (principals, teachers, and individual students) 

statement on the subject of teaching staff can communicate effectively in form of 

descriptive statistics. It is judged through the calculation of average and standard 

deviation. which reveal that there is variation in the verbal message, write without 

grammatical mistake, clearly English communication on behalf of teachers during 

the teaching- learning process. Results are represented in tables (4.34—4.41).  

6. Stakeholders included in the study provided their stance about the item that the 

school provides a congenial learning environment to the students in form of 

descriptive statistics, the school provides good access to books and learning 

material to the students, the teacher develops skills of students by asking questions 

and discussing, the teacher provides guidance appropriately for students at the 

developmental level, the environment of the school develops reflecting think ing 

skills are, the school motivates students for participating in presentation the 

lessons, the school supports parents for educating their children, the school creates 

a positive learning environment in the class the teacher prepares lesson with daily 

life examples and the school provides regular feedback to a student respective ly. 

Therefore, virtually all the stakeholders are satisfied with their learning 

environment as shown in tables (4.42—4.51). 

7. Outcomes perceived from the principals, teachers& students about the question 

organizing debates in school in form of descriptive statistics (mean and SD), 

subject quiz and Islamic quiz are arranged in school, competition of art and craft 
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are arranged in school, science exhibitions are organized in school, story writing, 

essay writing activities are projected, indoor games are facilitated in school, outdoor 

games are facilitated in school, students use pictures and maps as a project, school often 

arrange library visits, the school has high completion rates of secondary school certificate 

exams and purpose-based built building of the institutes respectively. Therefore, virtually 

all the stakeholders are satisfied with their co-curricular activities .outcomes are presented 

in tables (4.52— 4.62). 

8. The perceptions of principals and teachers and students have no consensus 

regarding continuous professional development (CPD) program helps to perform 

teaching in a better way in school in form of descriptive statistics (mean and SD). 

The results of all the substatements vary under the main headings to each other. 

Therefore all the stakeholders are agreed that CPD is not going accordingly to the 

need base. Results are shown in tables (4.63—4.69). 

9. The perceptions of principals and teachers regarding school provide handsome 

salary package to teachers in form of descriptive statistics (mean and SD) are 

highly correlated that the school provides incentives and rewards to teachers to 

enhance their capacity building, utilization of sports funds, the school provides 

red crescent/scout funds for character building, facility of scholarship provided by 

the school to deprived & poor students, providing scholarship to the students on 

merit base and the school provides the proper budget for hostel facilit ie s 

respectively. Therefore all the stakeholders are satisfied with their financ ia l 

measures and scholarship .calculated values are mentioned in tables(4.70—4.76) 

 
5.2.2  Findings related to inferential Statistics (Stakeholders Wise) 

      It was found that 

1- The study concluded the stance of principals, teachers, and students 

concerning quality of education in terms of physical resources. And found all the 

stakeholders are satisfied with the physical facilities provided by the Government, 

regarding the quality of education in terms of curriculum. and found all the 

stakeholders are satisfied with their current curriculum developed by experts, 

regarding the quality of education in terms of teaching strategies. and found 

variations among the perceptions of stakeholders about teaching strategies and 

differences is found between teachers and student‘s perceptions, the students are not 

fully satisfied with teaching strategies of their teachers. Principals and teachers 

showed no difference regarding the quality of education in terms of evaluation and 
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assessment. and found variations among the perception of stakeholders about 

evaluation and assessment and difference is found between (heads & teachers) and 

(teachers & students) perceptions. Outcomes are shown in tables (4.77—4.82) 

2.  The principals and students are not satisfied with the evaluation system while 

teachers are showed their satisfaction towards evaluation  and assessment, regarding 

the quality of education in terms of communication skills. The F and p-value are 

14.492 & .000 < 0.05 which reject the null hypothesis and found variations among 

the perception of stakeholders about communication skills and the difference is found 

between (heads & teachers) and (teachers & students) perceptions. The principals and  

students are not satisfied with the communication skills of their teachers while 

teachers are showed much satisfaction level towards their communication skills, 

regarding the quality of education in respect of learning environment. the p-value is 

greater than the level of significance, indicate that the null hypothesis is accepted and 

found all the stakeholders are satisfied with the current learning environment of their 

schools and regarding the quality of education in respect of co-curricular activit ies.  

The F and p-value are .856 > 0.05 which accepts the null hypothesis and found all the 

stakeholders are agreed that co-curricular activities are managed accordingly in their 

schools. Similarly, it was also found that perception of principals and teachers 

regarding the quality of education in respect of continuing professional development 

(CPD.) the p-value is .31 0.05 which accept the null hypothesis and found no 

difference between the perception principals and teachers. The mean score reveals 

that continuous professional development is not taking place as much as needed for 

professional development and in respect of financial measures and scholarship. The 

p-value is .049 > 0.05 which accepts the null hypothesis and found no difference 

between the perception of principals and teachers. The mean score reveals that 

financial measures and scholarships are covering the requirements for enhancement 

of the quality of education in schools. (4.83----4.109) 

 
5.2.3  Findings related to inferential Statistics (Divisions wise, Principals  

Teachers and Students). 

 It was found that 
1. The perception of principals of D.I. Khan, Bannu, and Kohat Divisions regarding 

the quality of education in terms of physical resources. the p-value is greater than 

the level of significance which accept the null hypothesis and found principals of 

all the three divisions are fulfilled to have suitable physical assets provided by the 
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Government, regarding the quality of education in term of the curriculum. The F 

and p- value, both are greater than the probability of rejection which accepts the 

null hypothesis and found principals of all the three divisions are agreed that the 

current curriculum covers all the three domains i.e. cognitive, affective, and 

psychomotor of Bloom‘s taxonomy, regarding the quality of education in term of 

teaching strategies. The F and p-value are less than the level of significance which 

reject the null hypothesis and found principals of all the three divisions have 

disagreed with their views about study variable teaching strategies and the 

difference is found between (DIK & Bannu) and (Kohat & Bannu) divis ion 

principals‘ perceptions. The principals of the DIK and Kohat divisions are slightly 

satisfied while principals of the Bannu division are not satisfied with the teaching 

strategies of their teachers used during the teaching- learning process, regarding 

the quality of education in terms of evaluation and assessment. The F and p-value, 

both are greater than the probability of rejection which accepts the null hypothesis 

and found principals of all the three divisions are moderately satisfied with the 

evaluation and assessment system of educational exam boards, regarding the 

quality of education in terms of communication skills. The F and p-value are less 

than the level of significance which rejects the null hypothesis and found 

disagreement among the perception of principals of all the three divisions and 

difference is found between (DIK & Bannu) and (Kohat & Bannu) division principals‘ 

perceptions. The principals of the DIK and Kohat divisions are slightly satisfied while 

principals of the Bannu division are not satisfied with the communication skills of their 

teachers offered in the classroom. the p-value is .116 > 0.05 which accept the null 

hypothesis and found principals of all the three divisions are satisfied with the learning 

environment of their schools, regarding the quality of education in term of co-curricular 

activities. The p-value is .456 > 0.05 which accept the null hypothesis and found 

principals of all the three divisions are agreed that co-curricular activities are managed 

accordingly among their schools, regarding the quality of education in term of continuous 

professional development. The p-value is .964 > 0.05 which accepts the null  hypothesis 

and found no difference among the perceptions of principals. The below mean plot 

demonstrates that principals of all the three divisions are agreed that continuous 

professional development is not organizing according to the marketable need for 

professional development and regarding the quality of education in terms of financial 

measures and scholarship. The p-value is .200 > 0.05 which accepts the null hypothesis 

and found principals of all the three divisions agreed that financial measures and 

scholarship are sufficient and covered the requirements of the schools. 
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2. The perception of teachers of D.I.Khan, Bannu, and Kohat Divisions regarding 

the quality of education in terms of curriculum and physical resources. The F and 

p-value are 1.340 & .268 > 0.05 which accept the null hypothesis and found 

teachers of all the three divisions are pleased to acknowledge the physical capitals 

provided by the  Government, regarding the quality of education in terms of the 

curriculum. The F and p-value are .844 & .434 > 0.05 which accept the null 

hypothesis and found teachers of all the three divisions are satisfied with the 

current curriculum developed by experts, regarding the quality of education in 

terms of teaching strategies. The F and p-value are 2.589 & .082 > 0.05 which 

accept the null hypothesis and found teachers of all the three divisions are satisfied with 

their teaching strategies used during the teaching-learning process, regarding the quality 

of education in terms of evaluation and assessment. The F and p-value are .121 & .887 > 

0.05 which accept the null hypothesis and found teachers of all the three divisions are 

satisfied with the evaluation and assessment system of educational exam boards, 

regarding the quality of education in terms of communication skills. The F and p-value 

are 3.063 & .053 > 0.05 which accept the null hypothesis and found teachers of all the 

three divisions are satisfied with their communication skills used in schools while 

schooling, regarding the quality of education in terms of the learning environment. The F 

and p-value are 11.160 & .000 < 0.05 which reject the null hypothesis and found 

significant variations among the perception of teachers of all the three divisions and 

difference is found between (DIK & Bannu) and (Kohat & Bannu) division teachers‘ 

perceptions. The teachers of the DIK and Kohat divisions are satisfied while teachers of 

the Bannu division are not satisfied with the learning environment of their schools, 

regarding the quality of education in terms of co-curricular activities. The F and p-value 

are 1.690 & .192 > 0.05 which accept the null hypothesis and found teachers of all the 

three divisions are agreed that co-curricular activities are properly managed in their 

schools, regarding the quality of education in terms of continuous professional 

development. The F and p- value are .196 & .822 > 0.05 which accept the null hypothesis 

and found no differences among the perception of teachers of all the three divisions. The 

below mean plot demonstrates that teachers of all the three divisions are agreed that 

continuous professional development is not organizing according to the marketable need 

for professional development and regarding the quality of education in terms of financial 

measures and scholarship. The F and p-value are 1.551 & .215 > 0.05 which accepts the 

null hypothesis and found teachers of all the three divisions are agreed  that financial 

measures and scholarships are according to the requirements of the schools. The 

perception of students of D.I.Khan, Bannu, and Kohat Divisions regarding the 

quality of education in terms of teaching strategies and physical resources. The F 
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and p-value are .714 & .494 > 0.05 which accept the null hypothesis and found 

students of all the three divisions satisfied with physical resources provided by the 

Government to their schools, regarding the quality of education in terms of the 

curriculum. The F and p-value are 1.607 & .210 > 0.05 which accept the null hypothesis 

and found students of all the three divisions are agreed that the current curriculum covers 

all the three domains i.e. cognitive, affective, and psychomotor of Bloom‘s taxonomy, 

regarding the quality of education in term of teaching strategies. The F and p-value are 

5.704 & .00.6 < 0.05 which reject the null hypothesis and found significant variation 

among the views of students of all the three divisions and difference is found  between 

(DIK & Bannu) and (Kohat & Bannu) division students‘ perceptions. The students of the 

DIK and Kohat divisions are slightly satisfied while students of the Bannu division are 

not satisfied with the learning environment of their schools, regarding the quality of 

education in terms of evaluation and assessment. The F and p-value are .298 & .744 

0.05 which accept the null hypothesis and found no differences among the 

perception of students of all the three divisions and students of all the three 

divisions are agreed that the evaluation and assessment system of educationa l 

exam boards is not up to the mark, regarding the quality of education in term of 

communication skills. The F and p-value are 3.242 & .046 < 0.05 which reject the 

null hypothesis and found a significant difference among the views of students of all the 

three divisions and difference is found between (DIK & Bannu) and (Kohat & Bannu) 

division students‘ perceptions. The students of the DIK and Kohat divisions are satisfied 

while students of the Bannu division are slightly satisfied with the communication skills 

of their teachers used during educating the learners regarding the variable i.e learning 

environment. The F and p-value are 13.005 & .000 < 0.05 which reject the null hypothesis 

and found a significant difference among the views of students of all the three divisions 

and differences are found among (DIK & Bannu), (DIK & Kohat) and (Kohat & Bannu) 

division students‘ perceptions. The students of DIK are fully satisfied, students of the 

Kohat division of slightly satisfied while the students of the Bannu division are not 

satisfied with the learning environment of their schools and regarding the quality of 

education in terms of co-curricular activities. The F and p-value are .441 & .646 > 0.05 

which accept the null hypothesis and found no differences among the perception of 

students of all the three divisions and students of all the three divisions are agreed that 

co-curricular activities are properly managed by school authorities well on time. The 

result is shown in table (4.10) 
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5.2.4 Findings Related to Inferential Statistics (Gender wise, Principa ls , 

Teachers, and Students. 

It was found that 

1. Principals‘ perception about study variables in respect of their gender. The p 

values for physical resources, teaching strategies, evaluation and assessment, 

communication skills, and learning environment are less than the level of 

significance (null hypotheses rejected) which showed significant differences 

between male and female principal perceptions. Table mean scores reveal those 

female principals of secondary schools are more satisfied with teaching strategies, 

communication skills of their teachers, and learning environment of schools than 

male principals, while male principals are more satisfied than the female with 

physical resources provide by Government. Similarly, p values for curriculum, 

co-curricular activities, continuous professional development and financ ia l 

measures, and scholarship are greater than the probability of rejection (null 

hypotheses accepted) which indicated no variation between the perceptions of 

male and female principals. Table mean scores present that both the gender are 

satisfied with the current curriculum, co-curricular activities and financ ia l 

measures, and scholarship but in case of continuous professional development 

(CPD), both male and female principals are showed that CPD is not organizing as 

much as needed for enhancement of quality of education and professiona l 

development of the institutions. (4.111) 

 
Teachers’ Perception about Study Variables in respect of their 

Gender: 

2. The p values for teaching strategies and communication skills are less 

than the level of significance (null hypotheses rejected) which showed a 

significant difference between male and female teachers' perceptions. Table mean 

scores reveal those female teachers of secondary school are more satisfied with their 

teaching strategies and communication skills. Similarly, p values for physical resources 

curriculum, evaluation and assessment, learning environment, co-curricular activities, 

continuous professional development, and financial measures & scholarship are greater 

than the level of significance (null hypotheses accepted) which indicated no variation 

between the perceptions of males and female teachers. Table mean scores present that 

both the gender is satisfied with physical resources, curriculum, evaluation and 

assessment, learning environment, co-curricular activities, and financial measures and 
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scholarship but in case of continuous professional development (CPD) both male and 

female teachers are showed that CPD is not organizing as much as needed for 

enhancement of quality of education and professional development of the institutions. 

(4.112) 

 
Students’ Perception about Study Variables in respect of their 

Gender 

3. The p values for, teaching strategies, evaluation and assessment, and 

communication skills is less than the level of significance (null hypotheses 

rejected) which showed a significant difference between male and female 

students' perceptions. Table mean scores reveal those female students of 

secondary school are more satisfied with teaching strategies, communicat ion 

skills of their teachers, and while in case of evaluation and assessment male 

students are more satisfied than female students. while, p values for physica l 

resources, curriculum, learning environment, and co- curricular activities are 

greater than the probability of rejection (null hypotheses accepted) which 

indicated no variation between the perceptions of male and female students. Table 

mean scores present that both the gender is satisfied with physical resources 

provided by Government, current curriculum, learning environment, and co-

curricular activities. Results depicted in the table (4.13) 



158  

5.3 Discussion: 

Secondary education is the anchor bay of education. It holds a pivotal position in 

the entire education system. On one hand, it provides a middle-level workforce for 

the economy and on the other hand, it acts as an input for higher education. Higher 

education which is expected to produce high-quality professionals in different fields 

of the social, economic, and political life of the country depends upon the quality of 

secondary education. The concept of quality should be reviewed and expanded to 

provide secondary education that is more relevant and innovative in its objectives, 

contents, means, and processes. Most of the developing countries are concerned about 

the low quality of secondary education that is marked by a high percentage of failures, 

repeaters, and dropouts. In addition, expansion in enrollment in secondary education 

demands increasing budgetary allocation. 

 
The standards of education will improve only when  these resources are managed 

well. Improvement of curricula, textbooks, and teachers are undoubtedly important 

inputs to the package of quality improvement, yet the delivery system occupies a far 

more significant place to make these inputs yield the desired results. Unless the 

traditional management and delivery system undergo a radical change to suit the needs 

of the fast-expanding secondary education, it also to meet the challenge of the 

inadequacy of resources, there seems to be little hope of raising the quality of 

secondary education. Good quality education depends on the availability and effective 

use of (a) teaching methodologies designed to encourage independent thinking; (b) 

capable, motivated, well-trained teachers; (c) appropriate, well-designed curriculum; 

(d) effective learning materials including, but not limited to, textbooks; (e) a suitable, 

well-maintained learning environment; and (f) a valid and reliable examination 

system. The situation in Pakistan's secondary schools falls short in most aspects. 

Teaching is almost entirely in the lecture/recitation mode. Teachers are often poorly 

motivated and have few opportunities to keep themselves up-to-date in content or 

methodology; the curriculum is outdated and poorly disseminated;textbooks do not 

match curriculum objectives, are badly organized, are of low production quality; 

learning materials, except for textbooks, are scare; and examinations are technically 

flawed and their credibility is undermined by widespread cheating and other 

malpractices (Saeed, 1987). Proper training can motivate the teachers and enhance 

their performance (Hussain, 1997). The study showed that teachers of public sector 
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secondary schools were well trained, 

Intuitively, physical resources play an important role in the education system in 

Pakistan, supporting academia. This can be accomplished primarily by following the 

National Curriculum of Pakistan and developing syllabi based on it. The syllab i 

should be equipped to make use of achievable Student Learning Outcomes (SLOs), 

which  clearly define what a student‘s takeaway from each topic on any given subject 

should be. AEPAM, N. (2016,) 

To ensure the Quality of examination papers, A quality assurance process of 

examination development is necessary. This process should ensure the complete 

alignment with the syllabus, and guarantee fairness and a linear increase in difficulty 

during the development of papers themselves. Processes must be developed to ensure 

the examination is measuring a student‘s ability beyond knowledge such as 

understanding of the concepts, their application, problem-solving, etc. Khan, N. 

(2017) The teaching and learning process is also important to emphasize that both 

processes can be continually improved on. One of the key ways to do this is for 

examination bodies to provide regular feedback to schools in the form of a 

comprehensive, systematic analysis of school achievements and results. data from the 

schools and illustrates trends in both student understanding as well as teacher 

performance Malik, I., (2017) 

Since teachers play a pivotal role in translating the set curriculum within the 

classroom to achieve learning outcomes, there must be ongoing support provided to 

teachers that should be focused on content and pedagogical approaches. This includes 

learning through classroom  observation to identify areas where a teacher‘s 

approach can be learned from or improved. Emphasis must also be placed on 

developing engaging and interactive classrooms that increase student interest and 

participation in the subject matter, which directly affects students‘ learning and 

performance on examinations. Jamal, H. (2017) 

 
A large amount of data acquired through assessment is a good source of 

conducting quantitative research to develop insights into how both students and 

teachers approach learning. This evidence-based classroom research data can be 

utilized to make informed decisions on matters such as identifying gaps, learning from 

mistakes, and developing intervention/solution strategies. Moreover, the process of 

sharing classroom research can also provide collaborative opportunities for 
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educational bodies to coordinate and learn from one another. 

 
The results of the current study reveal that the indicators like teaching 

strategies, communication skills, CPD, and community links that are highly essential 

and play a significant role in the development of quality education, are not so much 

effective, better and need further improvement as perceived by the views of the 

stakeholders of the study. According to the previous study by Tremblay, Lalancette 

& Roseveare, (2012), quality education in developed countries like the USA, UK, 

France, and Norway is highly developed due to the approach of students towards 

practical learning and professional expertise as well as professional development of 

teaching under the umbrella of talented, quality educators, scholars, professiona ls, 

educationists, and Ph.D. professors along with the use of latest technology of the day 

for an improvement in quality of education. According to the previous study 

(Research Thesis) by Modi, (2013) that quality education can be ensured and properly 

implemented with the help of educational manpower. 

Unfortunately, in a developing country like Pakistan, stress is always given 

merely on quantity (High Score/Academic Marks) but not  on quality (talent, ability, 

and performance), etc. due to which a clear gap is seen in indicators like community 

links where there is no intellectual and educational maturity in the community; 

teaching strategies as teachers have no teaching expertise; poor CPD and so on for 

which international standard is quite mandatory to change the quality blood of 

educational setup free of educational viruses like cheating, rote system, poor teaching 

strategies, unsatisfactory and immature community links, etc. 
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5.4     Conclusions 

Following conclusions were drawn from the findings of the study: It was 

concluded that all the stakeholders (principals, teachers, and students) are satisfied with 

physical resources provided by the government to secondary schools, the current 

curriculum developed by experts is covering all the three domains i.e. cognitive, 

affective, and psychomotor, learning environment of their schools and co-curricula r 

activities are properly arranged by school authorities well on time. While in case of other 

variables i.e. teaching strategies, evaluation and assessment, and communication skills, 

principals and students are showed low satisfaction levels toward teaching strategies 

used by teachers during the teaching and learning process, evaluation and assessment 

system of their educational exam boards, and communication skills used by teachers 

during teaching- learning process and other educational matters linked with efficiency 

of schools, while teachers are showed their more interest regarding discussed variables. 

It was also concluded that principals of D.I.Khan, Bannu, and Kohat divisions are 

satisfied with physical resources provided by the government to secondary schools, the 

current curriculum developed by experts is covering all the three domains i.e. cognitive, 

affective, and psychomotor, and co-curricular activities are properly arranged by school 

authorities well on time, while principals of all the three divisions are showed their less 

interest towards other variables like teaching strategies, evaluation, and

 assessment, communication skills and learning 

environment but comparatively principals of D.I.Khan and Kohat divisions are showed 

slightly better interest than the principals of the Bannu division. Further concluded that 

teachers of D.I.Khan, Bannu, and Kohat divisions are satisfied with physical resources 

provided by the government, curriculum developed by educational experts covering all 

the three domains, i.e. cognitive, affective and psychomotor, teaching strategies that they 

used during the teaching and learning process for effective results, evaluation, and 

assessment of the system of their educational exam boards, communication skills that 

they used during their teaching and other educational matters and co-curricular activit ies 

are arranged by the school authorities well on time to boost up the  personality, 

confidence level of the students and performance of the school as well, while the teacher s 

of Bannu division are not fully satisfied with their learning environment of the schools. 

It was also concluded that students of D.I.Khan, Bannu, and Koha divisions are 

satisfied with physical resources provided by the government to secondary schools, 

the current curriculum developed by experts is covering all the three domains i.e. 
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cognitive, affective, and psychomotor, and co-curricular activities are properly 

arranged by school authorities well on time to boost up the personality, confidence 

level of the students and performance of the school as well, while students of all the 

three divisions are exposed less interest towards teaching strategies used by their 

teachers, communication skills of their teachers and learning environment of their 

schools and comparatively students related to Bannu division are showed lower 

satisfaction level than other two divisions. Similarly, students of all three divis ions 

are not satisfied as much as needed with the evaluation and assessment system of their 

educational exam boards. 

 
It was also concluded that principals and teachers across their status, divisions and 

gender are collectively agreed that continuous professional development is not 

conducting as much as needed for the professional development of the teachers but in 

case of financial measure and scholarship all the principals and teachers across their 

status, divisions and gender are fully satisfied and agreed that financial measures are 

sufficient for the fulfillment of requirements of the schools. Further concluded that 

male and female principals are showed significant 

differences regarding study variables, physical resources, teaching strategies, 

evaluation and assessment, communication skills, and learning environment between 

male and female principal perceptions. The results concluded that female principa ls 

of secondary schools are more satisfied with teaching strategies, communication skills 

of their teachers, and learning environment of schools than male principals, while 

male principals are more satisfied than the female with physical resources provide by 

the government while both the gender are satisfied with current curriculum and co-

curricular activities. 

 
Similarly, male and female teachers are showed significant differences in study 

variables such as teaching strategies and communication skills. The results reveal that 

female teacher of secondary school are more satisfied with their teaching strategies 

and communication skills, while both the gender showed no variations among their 

perceptions about physical resources, curriculum, evaluation and assessment, learning 

environment, and co-curricular activities. Further concluded that male and female 

students are showed significant differences among their perceptions about teaching 

strategies, evaluation and assessment, and communication skills. The results reveal 
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that female student of secondary school are more satisfied with the teaching strategies, 

communication skills of their teachers, and while in case of evaluation and assessment 

male students are more satisfied than female students. Similarly, scores present that 

both the gender are satisfied with physical resources provided by Government, current 

curriculum, learning environment, and co-curricular activities. 
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5.5 Recommendations 

Recommendations were made based on findings and conclusions of 

the research study about perceptions of stakeholders regarding the quality 

of education at the secondary level of KP. 

It is recommended that secondary school teachers may be provided proper 

training about updated teaching strategies for uplifting the 

performance of teachers and students and also to make them realize the 

importance of the modern teaching profession. 

 
i. It is suggested that teachers may be trained in regards to improving their 

skills related to the assessment of students and they may be updated with 

updated assessment skills keeping in view the demand of the current era. 

The Boards of Intermediate & Secondary Education who are looking after 

the results of exams at the secondary level may be facilitated with staff 

who may have sound knowledge of assessment. 

 
ii. The communication skills of teachers are not up to the mark as results 

show whereas it is the basic professional standard of teachers and it 

counts too much especially for teachers so they are provided training to 

enhance their communication skills. Seminars, workshops, and 

symposiums may be organized with the collaboration of district DEOs 

for secondary school teachers to upgrade and build their communicat ion 

skills and upgrade their confidence levels. 

 
iii. The learning environment of the schools, especially in the Bannu 

division, is not up to the mark therefore, it is recommended that schools 

principals may focus to provide a conducive environment for the 

teaching- learning process through collaboration with school teachers, 

community people, PTC chairman, and District Education Officers as 

well. 

 
iv. The training area in regards to continuous professional development 

program (CPD) is not organizing properly by authorities. The provincia l 
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Government may give due importance to continuous professiona l 

development programs in letter and spirit and it may be conducted at 

regular intervals for improving their pedagogical professional skills as 

well as their curriculum knowledge need to be enhanced through proper 

training workshops. 

 
v. The community members may be properly involved in looking after the 

school matters by creating awareness at the grassroots level that it is their 

responsibility to keep a vigilant eye and extend a helping hand in streamlining the 

school matters. 

5.6 Recommendations for Other Researchers 

The particular study was investigated to know the perceptions of 

stakeholders about the quality of education at the secondary school level in 

the province of Khyber Pakhtunkhwa. There is a wider research gap to 

conduct more research studies in the area of quality of education. 

1. Other researchers may replicate to observe the role of stakeholders 

in promoting the quality of education in educational institutions. 

2. Research may be conducted to see the impact of quality education 

on the development of the country 

3. Researchers may also conduct research studies by taking some other 

variables i.e. discipline, motivation, job satisfaction, and decision 

making. 

4. Research studies may be replicated to see the impact of quality 

education on the development of the school and student 

performance. 

5. The same study may be conducted by taking the perceptions of 

stakeholders of other provinces of the country. 

6. Research may also be conducted by taking other educationa l 

institutions i.e. higher secondary schools, colleges, and universit ies. 

7. The same study may also be conducted in the form of qualitat ive 

and mixed-method approaches. 
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Dear Student 

Appendix A 

Covering Letter for Data Collection 

 

Name:  

School  

Division    

 

 

I am Muhammad Nadeem Ph.D Scholar and I am studying presently in 

Institute of Education and Research (IER) at Gomal University Dera Ismail Khan. 

Now I am doing research and my research title is 

“Comparative Study of Perceptions of Stakeholders Regarding 

Quality of Education at Secondary level in Khyber 

Pakhtunkhwa”. 

Dear respondent, kindly check the enclosed tool for the purpose of data 

collection about reading and writing English language skills in Southern area of 

KP. I humbly request you to kindly spare some time from your precious busy 

schedule and respond with your valuable opinion to the tool. Your 

opinion/information will help me to get better understanding and analysis to 

survey done as well. Your precious information will be kept confidential. 

Your time is precious, and I am humbly waiting for your cooperation. 
 

Yours truly, 
Muhammad Nadeem 

 Ph.D Education 2017-  
2020 I.E.R, Gomal 
University Dera Ismail 

Khan 
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Appendix B 

Covering Letter for Data Collection 
For Heads/Teachers 

 
COMPARATIVE STUDY OF PERCEPTIONS OF STAKEHOLDERS 

REGARDING QUALITY OF EDUCATION AT SECONDARY 

SCHOOLS IN KHYBER PAKHTUNKHWA. 

 

Respected Sir/ Madam 
Name:   . 

School:  . 
District:  . 

 

It is submitted with deepest venerations that I am presently engaged in a 

research work for the degree of Ph.D. in the Institute of Education & Research at 

Gomal University Dera Ismail Khan. The topic of my research study is 

“Comparative Study of Perception of Stakeholders Regarding Quality of 

Education at Secondary Schools in Khyber Pakhtunkhwa”. 

. Please express your opinion about the statements in the instrument. Your 

good self is requested to mark all the statements included in the questionnaires . 

Your valuable suggestions will make my research work more reliable and precious 

for the collection of data. In this regard your co-operation will be highly 

appreciated. 

 

 

Regards: Muhammad Nadeem 

Ph.D. (Scholar)  

Gomal University, 

     D.I.Khan 
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Appendix C 

Comparative Study of Perceptions of Stakeholders Regarding Quality 
 of Education at Secondary Schools In Khyber Pakhtunkhwa. 

 
QUESTIONNAIRE FOR 

HEADS/TEACHERS 
 

PART 1 DEMOGAPHIC DATA 

 

Gender:  _ Male Female . 
 

Locality:   Urban Rural . 
 

Status of Respondent:  Heads/Teachers 
 

Academic Qualification:    

FA/F.Sc BA/BSc MA/MSc M.Phil./PhD 
 

Professional Qualification:    

 

PTC/CT B.Ed.   M.Ed. /MA (Edu) M.Phil. (Edu) PhD (Edu) 
 

Division:   D.I.Khan Division /Bannu Division/ Kohat Divsion 
 

District:     

/Hangu 
Dikhan /Tank /Lakkimarwat /Bannu /Karak / Kohat 
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SA: Strongly Agree A: Agree UD: Undecided 

DA: Disagree SDA: Strongly Disagree  
 

PART II 

Note: Please encircle the most appropriate answer. 

 

S. No Statements      

  1 Physical Resources      

1
. 

School has purpose based built building      

2
. 

The school has sufficient furniture for student and 
teachers 

     

3
. 

School has spacious classroom to accommodate the 
students 

     

4
. 

Fresh drinking water is available in the school      

5
. 

There is proper playground for the students in the 
school 

     

6
. 

The science laboratory of the school is equipped 
with latest resources. 

     

7
. 

A.V aids have been provided to the school for 
teaching learning purposes. 

     

8
. 

School library has textbooks with related materials.      

9
. 

The school has computer labs with internet facility 
for teachers and students. 

     

  2 Curriculum      

10. Individual differences have been focused while 
keeping in view the curriculum. 

     

11. Curriculum is designed to meet the social needs of 
the day. 

     

12. There is uniformity in course outlines      

13. Curriculum reflects the ethical values      

14. The curriculum enables the global requirements of 
the students. 

     

15. The curriculum is regularly revised.      

16. The current curriculum enables the students to 
brighten their future. 

     

 3  Teaching Strategies      

17. The teacher clarifies the lesson goals while teaching 
in the class. 

     

18. The teacher always adopts questioning to check for 
students‘ understandings in the classrooms. 

     

19. The teacher uses latest technology like computer, 
multimedia and internet during teaching learning 

process in the classrooms. 

     

20. The teacher practices inter-disciplinary teaching in 
the class 
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21. The voice of teacher is clear and effective in 
classrooms. 

     

22. Teacher is always flexible and provides proper      

 feedback to students in classrooms.      

23. Teaching method used in the class are helpful in 
achieving the objectives 

     

24. The teacher always uses inquiry based teaching in 
classrooms during teaching learning process. 

     

25. The teacher manages order and discipline in 
classrooms. 

     

 4 Evaluation & Assessment      

26. Teacher imparts quality education      

27. Teacher keeps in mind the objectives of the program 
at the time of the evaluation 

     

28. Teacher gives and checks homework regularly      

29. Teacher appropriately conducts the formative 
assessment 

     

30. Teacher appropriately conducts Summative 
assessment 

     

31. Evaluation pattern is fair in school      

32. The school conducts diagnostic evaluation to 
improve the teaching learning process 

     

 5 Communication Skills      

33. Teaching staff has the ability to communicate 
effectively on one –to –one basis 

     

34. Teaching staff has the ability to listen actively and 

comprehend verbal messages 

     

35. Teaching staff has the ability to write in right style 
without grammatically mistakes 

     

36. Teaching staff has the ability to absorbed written 

material repeatedly at a level of accuracy to the 
need 

     

37. Teaching staff has the ability to represents 
diagrammatic/ use of visual aids 

     

38. Teaching staff has the ability to seek, stare, retrieve, 
synthesis appropriately class objectives 

     

39. Teaching staff has the ability to use computer 
application 

     

40. Teaching staff has the ability to communicate 

clearly in local and English language 

     

 6 Learning Environment      

41. The school provides congenial learning 
environments to the students 

     

42. The school provides access to books and learning 
material to the students 

     

43. The teacher develops skills of student by asking 
questions & discussing with him 
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45. The environment of the school develops reflecting 

thinking skills in the class practices 

     

46. The school motivates students for participating in 
presentation the lessons 

     

47. The school supports parents for educating their 
children 

     

48. The school creates positive learning environment in 
the class 

     

49. The teacher prepares lessons with daily life 
examples. 

     

50. The school provides regular feedback to students      

 7 Continuous Professional Development (CPD)     

51. CPD program helps to perform teaching in a better 
way 

     

52. CPD program reflects the problem & realities of 
academic education. 

     

53. Professional Development program focus and 
organize to enhance knowledge & skills 

     

54. Informal dialogue among colleague are arranged to 
improve teaching 

     

55. Profession Development courses are offered on 
proper time 

     

56. Refresher courses play an important role in the 
school development initiatives 

     

57. CPD programs change work responsibility and 
makes job more attractive 

     

 8 Co-curricular Activities     

58. Debate are organized at my school      

59. Subject quiz and Islamic qui are arranged in 
classroom 

     

60. Competition of art and craft are arranged in the 
school 

     

61. Science exhibition are organized in the school      

62. Story writing essay writing activities or projected in 
the school 

     

63. In-door games are facilitated in the school      

64. Out-door games are facilitated in the school      

65. Student use Pictures & Maps as a part of projects      

66. School often arrange Library visits      

67. School has high completion rates of secondary 
school certificate exams 

     

68. School has parent teacher council (PTC) to discuss 
students affairs 

     

 9 Financial Measures and Scholarships     

44. The teacher provides guidance appropriately to 

students at developmental level. 
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69. The school provides handsome salary package to the 
teachers 

     

 
 

 
 

70. Incentives and rewards are given to teachers for the 
enhancement their capacity building and motivation. 

     

71. Sport funds are properly utilized for organizing the 
co-curricular activities 

     

72. Red crescent/Scout funds are awarded for the 
character building of students 

     

73. The school provides scholarship to the needy and 
poor students 

     

74. The school provides scholarship to the students on 
merit base 

     

75. The school provides proper budget for hostel 
facilities 
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Appendix D 

Comparative Study of Perceptions of Stakeholders Regarding Quality 
of Education At Secondary Schools In Khyber Pakhtunkhwa. 

 
Questionnaire for Students 

 

PART 1 Demographic Data 
 

Gender:   Male Female . 
 

Status of Respondent:  Students 
 

Division:   D.I.Khan Division /Bannu Division/ Kohat Divsion 
 

District:     

/Hangu 
Dikhan /Tank /Lakkimarwat /Bannu /Karak / Kohat 
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SA: Strongly Agree A: Agree UD: Undecided 

DA: Disagree SDA: Strongly Disagree  
 

PART II 

Note: Please encircle the most appropriate answer. 

 

S. No Statements      

1 Physical Resources      

1. School has purpose based built building      

2. The school has sufficient furniture for student and 
teachers 

     

3. School has spacious classroom to accommodate the 
students 

     

4. Fresh drinking water is available in the school      

5. There is proper playground for the students in the 
school 

     

6. The science laboratory of the school is equipped 
with latest resources 

     

7. A.V aids have been provided to the school for 
teaching learning purposes 

     

8. School library has textbooks with related materials.      

9. The school has computer labs with internet facility 
for teachers and students. 

     

2 Curriculum      

10. Individual differences have been focused while 
keeping in view the curriculum. 

     

11. Curriculum is designed to meet the social needs of 
the day 

     

12. There is uniformity in course outlines      

13. Curriculum reflects the ethical values      

14. The curriculum enables the global requirements of 
the students. 

     

15. The curriculum is regularly revised.      

16. The current curriculum enables the students to 
brighten their future. 

     

3 Teaching Strategies      

17. The teacher clarifies the lesson goals while teaching 
in the class. 

     

18. The teacher always adopts questioning to check for 
students‘ understandings in the classrooms 

     

19. The teacher uses latest technology like computer, 
multimedia and internet during teaching learning 

process in the classrooms. 

     

20. The teacher practices inter-disciplinary teaching in 
the class 

     

21. The voice of teacher is clear and effective in class      

22. Teacher is always flexible and provides proper 
feedback to students in classrooms 
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23. Teaching method used in the class are helpful in 
achieving the objectives 

     

24. The teacher always uses inquiry based teaching in 
classrooms during teaching learning process. 

     

25. The teacher manages order and discipline in class      

4 Evaluation & Assessment       

26. Teacher imparts quality education      

27. Teacher keeps in mind the objectives of the program 
at the time of the evaluation 

     

28. Teacher gives and checks homework regularly      

29. Teacher appropriately conducts the 
assessment 

formative      

30. Teacher appropriately conducts Summative 
assessment 

     

31. Evaluation pattern is fair in my school      

32. The school conducts diagnostic evaluation to 
improve the teaching learning process 

     

5 Communication Skills       

33. Teaching staff has the ability to communicate 
effectively on one –to –one basis 

     

34. Teaching staff has the ability to listen actively and 
comprehend verbal messages 

     

35. Teaching staff has the ability to write in right style 
without grammatically mistakes 

     

36. Teaching staff has the ability to absorbed written 

material repeatedly at a level of accuracy to the 
need 

     

37. Teaching staff has the ability to represents 
diagrammatic/ use of visual aids 

     

38. Teaching staff has the ability to seek, stare, retrieve, 
synthesis appropriately class objectives 

     

39. Teaching staff has the ability to use computer 
application 

     

40. Teaching staff has the ability to communicate 
clearly in local and English language 

     

6 Learning Environment       

41. The school provides congenial 
environments to the students 

learning      

42. The school provides access to books and learning 
material to the students 

     

43. The teacher develops skills of student by asking 
questions & discussing with him 

     

44. The teacher provides guidance appropriately to 
students at developmental level. 

     

45. The environment of the school develops reflecting 
thinking skills in the class practices 

     

46. The school motivates students for participating in 
presentation the lessons 

     

47. The school supports parents for educating their 
children 
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48. The school creates positive learning environment in 
the class 

     

49. The teacher prepares lessons with daily life 
examples. 

     

50. The school provides regular feedback to students      

7 Co-curricular Activities 

51. Debate are organized at my school      

52. Subject quiz and Islamic qui are arranged in my 
classroom 

     

53. Competition of art and craft are arranged in my 
school 

     

54. Science exhibition are organized in my school      

55. Story writing essay writing activities or projected in 
my school 

     

56. In-door games are facilitated in my school      

A 57. Out-door games are facilitated in my school      

58. Student use Pictures & Maps as a part of projects      

59. School often arrange Library visits      

60. School has high completion rates of secondary 
school certificate exams 

     

61. 

P 
School has parent teacher council (PTC) to discuss 
students affairs 

     



199  

Appendix E 
Interview to Heads about Community Links 

 
1-  Do you think that the community participation is needed in all aspects of an 

educational institution? 

2-  Do you involve the community in resolution of the administrative problems 

of the schools? 

3-  Does the community provide authentic feedback to the school regarding 

students‘ views about academic and co-curricular activities? 

4-  Are the school and the community are working as co-partners in  the school 

affairs? 

5-  Do culture and practices of a family and the society/community influence 

the quality of education? 

6-  Do PTC and community take the responsibility of enrolling all school going 

age children and help in regular and punctual attendance to school? 

7-  Are parents should be invited to attend various functions of the school to 

create interest in them in order to give their help. 

8-  Do the community people facilitate the school administration in micro 

planning, environmental planning and school development? 

9-  Does PTC in monthly meeting always stress on physical resources and 

learning environment? 

10-  The Parent Teachers Council (PTC) must have a sense of belonging and 

sharing in school activities. 

11-  PTC programs are helpful in the improvement of the quality education. 

12-  Does the school authority with the consultation of PTC organizes the social 

activities and resolve issues? 



200  

Appendix F 

List of Experts for Validation of Questionnaire 

 
1.  Prof. Dr. Allah Nawaz, Public Administration, Gomal University 

 

2.  Dr. Gulap Shazada Assistant Professor UST Bannu 
 

3.  Dr. Rahmat ullah Shah Assistant Professor UST Bannu 
 

4.  Mattiullah lecturer Lakki Marwat campus UST Bannu 
 

5.  Iqbal Amin Khan PhD Scholar IER Gomal University. 
 

6.  Prof. Dr Muhammad Shah, Qurtuba University, DIKhan 
 

7.  Dr. Allah Noor Khan Assistant Professor IER Gomal University, DIKhan 
 

8.  Dr. Liaqat Hussain Shah Assistant Professor IER Gomal Univers ity, 

DIKhan 

9.  Dr. Mailk Amir Atta Assistant Professor IER Gomal University, DIKhan 
 

10. Dr. Zafar Assistant Professor IER Gomal University, DIKhan 
 

11. Dr. Mirajud Din Khan, Institute of Education and Research, DIKhan 
 

12. Dr. Faiz ul Hassan, Institute of Education and Research Baluchistan 
 

13. Dr Shehla Sheikh Lecturer IER, Gomal University, D.I.Khan 

 
14. Madam Shaban Razzaq lecturer IER Gomal University 

 
15. Madam Bushra lecturer IER Gomal University 

 
16. Madam Fahmida Akbar. Lecturer IER, Gomal University, D.I.Khan 

 
17. Dr. Asma, Biological Sciences, Gomal University. 

 
18. Dr. Asim Karim Assistant Professor English University of Lahore. 

 
19. Dr. Shakeel Hussain Principal, GHSS Muryali, D.I.Khan 

 

20. Mazhar Gul Ph.D Scholar IER, Gomal University, D.I.Khan 
 

21. Dr. Muhammad Imran Shah, Wuhan University, Hubei, China 

(imranshahstat@whu.edu.cn) 

 

22. Dr. Umar Ali khan, Preston University Kohat. 

mailto:imranshahstat@whu.edu.cn
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23. Sadaqat Ullah, M.Phil, IER, Gomal University, D.I.Khan. 
 

24. Qaiser Anwar Ph.D Scholar IER, Gomal University, D.I.Khan 
 

25. Qaiser Abbas Jafri Ph.D Scholar IER, Gomal University, D.I.Khan 
 

26. Dr Qamar Zaman Principal GHS Parova, D.I.Khan 
 

27. Dr. Javed Iqbal Subject Specialist GHSS Behari Colony DIK. 
 

28. Dr Qayyum Nawaz, Subject Specialist GHSS, Ramak D.I.Khan. 
 

29. Khalid Wahab, Principal, GHSS, Tajazan, Lakki Marwat. 
 

30. Gul Ayaz, Senior Teacher GCMHS, Tank. 
 

31. Nouman Shabir, Ph.D Scholar IER Gomal University D.I.Khan. 
 

32. Muhammad Saleem Senior English Teacher GSS no 3 DIK. 
 

33. Dr. Kamran Kundi, Assistant Professor Preston University Kohat. 
 

34. Muhammad Usman Senior English Teacher GHSS Kohat. 
 

35. Bilal Khan Senior English Teacher GSS Kohat. 
 

36. Abid Feroz Assistant Professor Gomal University DIK. 
 

37. Saeed Anwar Principal GHSS Karak. 
 

38. Khuda Baksh Senior English Teacher GHSS no 5 DIK. 
 

39. Muhammad Khalil Senior English Teacher GHSS Karak. 
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Appendix G 

Paper Publishing 
 Publication:  

 
1-COMMUNITY PARTICIPTATION IN IMPROVING QUALITY OF 

EDUCATION AT SECONDARY SCHOOL LEVEL HEC Recognized National Journal 

the Dialogue Y Category Vol.13 No.5 Dec 2018 (Paper from the Current Research study is 

attached). 


