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Relationship among Parenting Styles, Moral Atmosphere of 

School and Moral Development of Secondary School 

Students 

by 

Mahwish Safder 

ABSTRACT 

The main purpose of this study was to assess the relationship among parenting 

styles, moral atmosphere of school and moral development of secondary school 

students. To achieve this purpose, a mixed method approach was selected and a 

correlational research method was used.  The population of the study included all 

secondary school students in the Punjab province.  The sample of the study was 

selected in three stages. At first stage, the Central Punjab was taken and seven 

districts were selected from fourteen districts of the Central Punjab. At second stage, 

each district was divided into two strata on the basis of area (i.e. urban and rural). 

Each stratum was further divided into two sub-stratum i.e. boys school and girls 

school. From each district, two schools from urban and two schools from rural (one 

school for boys and one school for girls) were selected randomly. Four schools were 

selected from each stratum. Total number of students were 1239. 

Three instruments were used for data collection. Parenting style and secondary 

school moral atmosphere questionnaire were adapted and Moral Development 

Interview Inventory was adopted. Parenting style questionnaire comprised 23 parallel 

statements to assess the parenting styles. Three parenting styles were included in this 

questionnaire: Authoritative parenting style, Authoritarian parenting style, and 

permissive parenting style. School moral atmosphere questionnaire was related to 

moral behaviors of teachers and students of school.  Moral development interview 
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inventory comprised ten dilemmas to assess the moral development of secondary 

school students. Through data analysis, it was found that there was a significant 

relationship between authoritative parenting style of mother and moral development 

of students. It was also found that authoritative and permissive style of father had 

positive effect on moral development. Results also showed that there was a significant 

relationship between moral atmosphere of school and moral development of 

secondary school students. Moreover, female students were better in the level of 

moral development than male students. Rural and urban areas were same regarding 

moral atmosphere of school.  

 On the basis of findings it was recommended that parents should adopt 

authoritative parenting style to improve the moral development of their children. The 

parents should avoid authoritarian approach to parenting. Parents should try to 

develop warmth relationship with their children but they should monitor and 

supervise their behavior and activities. The school atmosphere plays crucial role for 

the moral development of adolescents. So, the prime goal of education should be to 

develop children‘s morality, rather than to teach them only intellectual knowledge. 

Mahwish Safder  

March, 2017  
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CHAPTER I 

INTRODUCTION 

An ever-present challenge in society is to nurture morally persuaded and 

socially sensible citizens. For the last quarter of the 20th century, within the field of 

developmental psychology, research on morality was dominated by developmental 

psychologists. Their keen interest in the area of morality opened new avenues of 

investigation. To shape the personality traits of a person, morality plays a crucial role 

(Hart & Carlo, 2005). According to Puka (2005), morality grows in human beings 

spontaneously along with physical limbs, and basic mental and social capacities. 

Khanam (2008) argued that morality is the code of behavior which individuals show 

within a group. It encompasses the major features of a person, his thoughts, dealings 

and many more aspects of his actions. It is to live in a society with compromising 

manner. According to Vess and Halbur (2003), moral training is an imperative task of 

‗fostering those values and deeds in children that make them moral ones‘. Although it 

is hard to make a distinction between right and wrong, though it is important to 

introduce value education in schools so that students may become moral human 

beings. Not only syllabi, but overall hidden culture of schools should leave a 

permanent impact on students‘ personality. It is wrong to say that schools cannot 

perform this task, whereas, it is proved by several empirical data that schools pose 

major influence on students (Khanam, 2008). 

Several researchers have agreed that moral decay and erosion of moral values 

are serious problems among the contemporary generation (Borba, 2001). Today, in 

spite of all modern world facilities in education, moral putrefaction in people 

particularly in youth has been observed. Moral decay is a result of weakness in moral 
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development. A variety of internal and environmental factors influence the morality 

of a person. Parents and teachers are the main sources to inculcate the morality in 

children and adolescents (Hart & Carlo, 2005).  

Many researchers reported that parents, teachers, peers and school atmosphere 

play an important role in moral development of adolescents. Moral development in 

children appears to be parent-child interaction patterns (Boyes & Allen, 1993). 

Kadivar, Kohoulat, Abdollahi, and Khoshbakht (2016) observed that the moral 

atmosphere of home clearly influences the rate of children‘s moral development. 

Moreover, moral development is strongly promoted when the perspectives and 

treatment of all family members are valued and promoted (Kohlberg, 1976). In 

modern times, most of the researchers have concentrated on the importance of social 

milieu of the family, school, college, and the culture in the processes of training 

regarding development of moral judgment in the age of adolescence (Hoffman, 2001; 

Sichel, 1988). Adolescence is a period during which the moral atmosphere of school 

has a strong effect on the behavior of a person and his moral judgment. The reason is 

that the individuals give much importance to their peer‘s acceptance during this age 

period (Eccles, Midgley, Wigfield, Buchanan, Reuman, Flanagan, & MacIver, 1993). 

Many research studies have put emphasis on the long lasting impact of moral 

atmosphere on the development of students (Andreou, 2000; Blankemeyer, Flannery, 

& Vazsonyi, 2002; Reinke & Herman, 2002). 

Moral development in adolescence is a matter of great concern. The period of 

adolescence becomes significant due to a number of circumstances and novel skills 

where their effects on moral development are investigated. King and Mayhew (2002) 

describe that moral development among adolescents is a substantial matter because 

the moral character of the individuals is still developing in this stage. The studies 
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regarding this core matter investigates the effects of psychological procedures on the 

development of morality (Coie & Dodge, 1998; Eisenberg, 1998), parents (Hart & 

Atkins 2002; Hart, Atkins, & Markey, 2004), peers (Fabes, Carlo, Kupanoff, & 

Laible, 1999) and, social institutions (Coie & Dodge, 1998; Eisenberg, 1998). During 

the period of childhood, parents play their role in mediating the relations of their 

children with the social institutions, monitoring their terms with peers, and controlling 

their involvement in cultural affairs. According to Hart and Atkins (2002), in moral 

socialization, the powerful influence of parents on children is less complex and 

perhaps less challenging in childhood, than in the phase of adolescence. 

Since the beginning of this century, psychological theories have emphasized 

the area of moral development and this discussion is still continues (Turiel, 2006). 

According to Turiel (2006), the central theme in Freudian (1962) theory is the 

existence of concomitant tension and conscience between society and an individual. 

In his view, attainment of the morality is the consequence of the duality of an 

individual, containing the forces of superego and the needs of id. He proposed 

difference between subjective and objective values. Subjective values are present in 

the development of libido whereas objective values appear as part of one‘s superego.  

There is relationship between two subjective and objective values where subjective 

values are influenced by the objective ones. By internalizing parental values, a child 

builds its own value system. Parents are the main role models for their child, and a 

child reflects parents values in early childhood years but later on, parental models are 

changed into peers and idols (Turiel, 2006). 

Erikson (1959) suggested that shared values can be developed through certain 

foundations which exist in a character and in a society. According to Erikson‘s theory, 

if the life potential of an individual is safe in the process of development, then his or 
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her virtue will grow into mature values. Erikson proposed three levels of moral 

development: a) moral learning in childhood, b) curiosity in ideological questions 

during adolescence period, c) ethical associations in adulthood. If adolescents are 

dissatisfied with moral values which they attained during childhood, then they will 

feel about their lives as worthless. It can lead to a quest for the new ideology that 

would be helpful to give new meanings to their lives. But, this ideology will be 

accepted only if it is consistent with their abilities for logical reasoning (Santrock, 

2007). 

Piaget (1965) is the first psychologist whose work is directly related to the 

theories of moral development. According to his notion, morality develops through 

transfer from a heteronomous to an autonomous orientation. Particularly, in 

heteronomous orientation, children are egocentric and they evaluate their wishes and 

actions through independent principles of morality. Main contributor to heteronomous 

moral thinking is the social relationship of young children with the adults. However, 

peer interaction leads to the development of autonomous stage of moral reasoning 

(Nucci & Narvaez, 2008). Autonomous moral thinking is linked with transfer from 

egocentrism to perspective taking in the cognitive structure of child. According to 

Piaget (1965), social interaction with peers is a main reason to moral development. 

Piaget stressed the role of parents particularly of schools, to nurture the moral 

development by emphasizing children to work out common rules on the basis of 

justice (Nucci & Narvaez, 2008). 

  Kohlberg (1969) expanded Piaget‘s (1965) work on moral development. He 

viewed that moral thinking is a result of intellectual maturation and experience. He 

proposed six stages of moral reasoning that comprised three levels, named, a) 

preconvetional moral reasoning, b) conventional moral reasoning, c) post 
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conventional moral reasoning. Pre conventional moral reasoning is related with 

egocentrism and moral judgment is considered a concrete and individual perspective. 

In conventional level of reasoning, individuals operate with the perspective of social 

rules and conventions. Post conventional stage is based on values that underlie rules 

and norms. In this stage, universal ethical principles are developed (Borba, 2001). 

According to Gilligan (1982), moral judgment is organized by care and justice 

orientations. She discussed that in favor of analysis of justice, females‘ morality of 

care was ignored because justifications of moral development are usually articulated 

by the males (Turiel, 2006). 

Today‘s Pakistani society has started to unravel the seeds of a serious 

tendency to the brazen immorality. Lack of patience is common which is promoting 

immoral attitudes and, as a result, negative thinking and behaviors are producing 

anarchy and arrogance (Jillani, 2009). 

Though, parents and teachers are more knowledgeable and well-aware of the 

developmental needs of children than the past and adolescents have also better 

opportunities to learn and interact with their peers. Many countries in the world 

including Pakistan are experiencing youth who are violent, irresponsible, and lack 

self-control (Borba, 2001). This erosion of morality atracted my attention to study the 

different factors affecting moral development. So, I selected the most crucial factors 

affecting morality of adolescents such as parents and school.  

Statement of the Problem 

Several studies have reported that the family and school climate have 

consistently been associated with behavioral problems and psychosocial 

accommodations in adolescence (Estevez, Musitu, & Herrero, 2005; Murray & 

Murray, 2004; Stevens, De-Bourdeaudhuij, & Van-Oost, 2002). The quality of 
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interaction of the adolescents with parents, peers and teachers may determine their 

attitudes, and their behaviours (Jessor, 1991; Werner, 2004). In spite of all the above 

research studies regarding the effect of parenting and schooling on behavioral and 

moral development of adolescents, there is dearth of studies to examine the influences 

of the social agents (family and school environment) on moral development of 

secondary school students in Pakistan. It has motivated me to conduct the study 

―Relationship among Parenting Styles, Moral Atmosphere of School and Moral 

Development of Secondary School Students‖. Through this study, I have investigated 

the current parenting practices of parents to develop their children morally and role of 

school atmosphere in moral development of adolescents in Pakistani context.  

Objectives of the Study 

The objectives of the study were to: 

1. Find out the relationship between parenting styles and the moral development 

of secondary school students.  

2. Investigate the relationship between moral atmosphere of school and moral 

development of secondary school students.  

3. Investigate the difference in the levels of moral development of male and 

female students. 

4. Explore the difference in the moral development of students in rural and urban 

areas. 

5. Find out the difference in the moral development of students on the basis of 

their parental education and number of their siblings.  

6. Examine the difference in the moral atmosphere of students on the basis of 

rural and urban areas 
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Research Questions 

Following were the research questions of the study: 

Q1. Is there any relationship between authoritative style of mother and the moral 

development of secondary school students?              

Q2. Is there any relationship between authoritarian style of mother and the moral 

development of secondary school students? 

Q3. Is there any relationship between permissive style of mother and the moral 

development of secondary school students? 

Q4. Is there any relationship between authoritative style of father and the moral 

development of secondary school students?    

Q5. Is there any relationship between authoritarian style of father and the moral 

development of secondary school students? 

Q6. Is there any relationship between permissive style of father and the moral 

development of secondary school students? 

 Q7.   Is there any relationship between moral behavior of school teachers and moral 

development of secondary school students? 

  Q8. Is there any relationship between moral behavior of students and moral 

development of secondary school students? 

  Q9. Is there any difference in the levels of moral development of male and female 

students? 

Q10. Is there any difference in the moral development of students in rural and urban 

areas?  

Q11. Is there any difference in the moral development of students on the basis of 

their father‘s education?  
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Q12.   Is there any difference in the moral development of students on the basis of 

their mother‘s education? 

Q13. Is there any difference in the moral development of students on the basis of 

number of their siblings? 

Q14. Is there any difference between the perception of male and female students 

regarding moral atmosphere of school? 

Q15. Is there any difference between rural and urban areas‘ students regarding 

moral atmosphere of school? 

Research Hypotheses 

Following null hypotheses were confirmed by the research: 

H01: There is no significant relationship between authoritative style of mother and 

moral development of secondary school students.              

H02: There is no significant relationship between authoritarian style of mother and 

moral development of secondary school students. 

H03: There is no significant relationship between permissive style of mother parenting 

and moral development of secondary school students. 

H04: There is no significant relationship between authoritative style of father and 

moral development of secondary school students.   

H05: There is no significant relationship between authoritarian style of father and 

moral development of secondary school students. 

H06: There is no significant relationship between permissive style of father and moral 

development of secondary school students. 

H07: There is no significant relationship between moral behavior of school teachers 

and moral development of secondary school students.          

 H08: There is no significant relationship between moral behavior of school students 

and moral development of secondary school students. 
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H09: There is no significant difference in the levels of moral development of male and 

female students. 

H010: There is no significant difference in the moral development of students in rural 

and urban areas. 

H011: There is no significant difference in the moral development of students on the 

basis of their father‘s education. 

H012: There is no significant difference in the moral development of students on the 

basis of their mother‘s education. 

H013: There is no significant difference in the moral development of students on the 

basis of number of their siblings. 

H014 There is no significant difference between the perception of male and female 

students regarding moral atmosphere of school. 

H015 There is no significant difference between rural and urban areas‘ students 

regarding moral atmosphere of school. 

Conceptual Framework of the Study 

The relationship of parenting styles, moral atmosphere of school and moral 

development is based on the following conceptual framework. 

 

 

 

 

 

Authoritative Parenting style 

Authoritarian Parenting Style 

Moral Atmosphere of 

Teachers 

Moral Atmosphere of 

Students 

Permissive Parenting Style 

Parenting Styles 

Moral Atmosphere of 

School 

Moral 

Development 

of Students 



10 

 

Significance of the Study 

The present study provides further extension to the existing literature on 

parenting styles, moral atmosphere of school and moral development. There is a 

dearth of studies in the literature, concerning the level of moral development of 

secondary students in Pakistani cultural context. A similar gap may also be observed 

in parenting styles and moral atmosphere of schools in Pakistan. Insights provided by 

this study may inform the formulation of appropriate approach to improve the moral 

development of adolescents.  

Moreover, the findings of this study will have implications for theories in the 

field of educational psychology to understand the dominated parenting styles in 

Pakistani culture, which will expand the knowledge of the moral socialization of the 

youth. The findings and implications of this study will contribute to debate 

concerning the different types of parenting styles and their effects on moral 

development. 

The findings of the study are beneficial to educational practitioners, research 

scholars, parents and teachers. Understanding the relationship of parenting styles and 

moral development enables the parents to select the appropriate style of parenting to 

build the moral character of their children. Furthermore, the findings of this study are 

also important for school principals to know the moral character of their teachers and 

students. The study is helpful for the principals to make appropriate strategies to 

improve the moral atmosphere of the school. It expands the knowledge already 

available in the field of moral psychology. 
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Delimitations of the Study 

The study was delimited to seven districts of the Punjab province because of 

limited time and resources. Only 9
 
and 10 grade students were selected as the sample 

and the study was delimited to public schools only. 

Limitations of the Study 

Generalizability of the results is confined to secondary school students. The 

result are not applicable to students of all levels of education. 

Methodology 

The following research methodology was used to conduct the study: 

Research Design 

The research was correlational by method. I conducted the survey to find out 

the relationship among parenting styles, school moral atmosphere and moral 

development. Three instruments were used to investigate the relationship i.e. (1) 

Parenting Style Questionnaire (PSQ) (2) School Moral Atmosphere Questionnaire 

(SMAQ) (3) Moral Development Interview Inventory (MDII).  

Instruments of the Study 

Three instruments were used for data collection, a brief description is as follows; 

1. Parenting Style Questionnaire 

 This questionnaire comprised 23 parallel statements to investigate the 

parenting styles. The statements of the questionnaire are related to three types of 

parenting styles i.e. a) Authoritative Parenting Style, b) Authoritarian Parenting Style, 

c) Permissive Parenting Style. Parenting Style Questionnaire consisted of two parts. 

One part was related to Mother Parenting Style, comprising twenty three statements. 

Second part was related to Father Parenting Style, consisting of twenty three 
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statements. Parenting styles questionnaire was adapted from Parenting Practices 

Questionnaire. This instrument was developed by Robinson, Mandleco, Olsen, and 

Hart (1995). The purpose of adaptation of the research instrument was to better fulfill 

the requirements of new population, locality and language. 

2. School Moral Atmosphere Questionnaire (SMAQ) 

 This questionnaire comprised  37 statements to know the perceptions of 

students regarding moral atmosphere of school. School moral atmosphere 

questionnaire was related to teachers and peers of students at secondary school level. 

It was adapted from Host, Brugman, Tavecchio, and Beem (1998) and its reliability 

was determined through pilot testing.  

3. Moral Development Interview Inventory (MDII) 

Moral Development Interview Inventory (MDII) consisted of moral dilemmas to 

investigate the level of moral development of the students. This moral development 

interview inventory was adopted with the permission of the author (Khanam, 2008). 

Population of the Study  

Population of the study included all secondary school students of class 9
th

 & 

10
th

 enrolled in schools located in 36 districts of the Punjab. Total=4425: Urban 1086, 

Girls=505, Boys=581. Rural 3339 Girls=999, Boys=2340. 
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Table 1.1 

 Number of Educational Institutions (Public Sector) in the Punjab 

 (Source: Directorate General of Monitoring & Evaluation Planning & Development Department, 

Government of the Punjab) 
 

The sample of the study was drawn through the following procedure: 

Geographical distribution of all the districts of the province of Punjab was 

followed for sampling. According to this distribution, Punjab has been divided into 

three regions namely Southern, Central, and Northern region comprising 10, 14, 12 

districts respectively. Central region of the Punjab has been taken for the selection of 

the sample. Seven out of 14 districts were selected randomly from this region.  

From each district, two schools from urban and two schools from rural (one 

for  male and one for female) were selected randomly. From each school, two sections 

of class 9 and two sections of class 10 were selected randomly. From each section, 

20-25 students were selected randomly. About 80-90 students from each school were 

selected. The number of students was about 1240 (50% male and 50% female).  

Operational Definitions of the Variables 

Parenting Styles: Parenting styles are the regular forms of behaviours and attitudes 

of parents with which they deal and interact with their children. Baumrind (1966) 

categorized the behavior of parents into three types: authoritarian, authoritative and 

permissive based on two orthogonal aspects namely demandingness and 

responsiveness.  

Province Level 

Urban Rural                      Total 

Boys Girls Mixed Total Boys Girls Mixed Total Boys Girls Mixed Total 

Punjab Mosque 1048 5 0 1053 7157 19 0 7176 8205 24 0 8229 

 Primary 1826 2370 0 4197 19465 20514 0 39979 21291 22884 0 44175 

 Middle 313 443 0 756 2138 3080 0 5218 2451 3523 0 5974 

    High 581 505 0 1086 2340 999 0 3339 2921 1504 0 4425 

 High Sec    42 56 0 98 127 79 0 206 169 135 0 304 

 Total 3810 3379 0 7189 31227 24691 0 55918 35037 28070 0 63107 
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Moral Atmosphere of School: According to Høst, Brugman, Tavecchio, and Beem 

(1998), the moral atmosphere of schools refers to the norms, values and meaning 

systems which students of a school share.  

Moral Development: Moral development is a consequence of complex and mutual 

interactions, based on an individual‘s innate nature, social milieu and experiences, 

progression in moral judgment development and transformation of inspirations and 

feelings of compassion (Lotfabadi, 2008).  

Ethical Considerations  

To meet ethical requirements, written permission was obtained from the 

supervisor of my study for data collection. Moreover, consent letter was given to 

school principals before data collection from their schools. In addition, students were 

briefed about the confidentiality issues. I informed that their identity will be kept 

confidential. 

Assumptions of the Study 

 There were key assumptions underlying the study. First, I assumed that the 

secondary school students would have clear perceptions regarding parenting styles of 

their parents and moral atmosphere of their schools. Secondly, I assumed that the 

students‘ responses would reflect their level of moral development. It was also 

assumed that all respondents of my study would be honest in their responses. It was 

also assumed that the adaption of the instruments of parenting style and moral 

atmosphere of school were cross-culturally valid. 
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CHAPTER II 

REVIEW OF LITERATURE 

This chapter presents an orientation to the theoretical background of the 

research. The review begins with the description of the history of moral development 

regarding an understanding of morality from the philosophical, psychological, 

sociological and Islamic perspectives. This is followed by different factors affecting 

moral development, role of parents and schools in moral development. Furthermore, 

the key theories of parenting styles and its relationship with moral development are 

described. Moreover, the concept of school moral atmosphere and its components are 

scrutinized. At the end, the previous studies related to present research are analyzed. 

Before describing the theoretical conceptualization, it is essential to define the 

morality first and then its related concepts: morals and morality, relationship between 

morals and values.  

Morals and Morality 

 The concepts of morals and morality are interrelated. Several definitions are 

described by different authors. According to Aspin, (2000), morals are the behavioral 

patterns. Morals are principles and values of human behavior, retrieved from Latin 

word ―mores‖ which means customs. They are habitual behaviors concerned with 

psychological effects (Lorensen & Burgoon, 2007). According to the definition of 

Dombeck and Wells-Moran (2006), morality is ‗what the society wants from their 

people‘. To be moral is to commit the action that is according to the prescribed laws 

and principles of society (Rhode, 2006). The principles and values used to 

differentiate right from wrong are called morality (Eysenck, 2004). Morality is related 

with the quality of human conduct (MacDonald, 2002). It has been concluded that 
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definitions of morals and morality have similar meanings ―to be able to choose the 

right action versus wrong‖. According to Sigelman (1999) and Eysenck (2004), 

human morality has three components: cognition, emotions and behavior. Cognition is 

related to the beliefs and values regarding moral issues (Kohlberg, 1969; Piaget, 

1965). Emotions are concerned with feelings, such as guilt, connected to moral issues 

(Freud, 1930). Behavior relates with how people act, and the extent to which their 

behavior is good or not. It has been discussed in social learning theories (Hoffman, 

1982). But, most of the research studies are based on cognitive component of moral 

development to measure the moral judgment (Tirri & Nokelainen, 2007). 

The Relationship of Values, Ethics and Morality  

 A brief discussion regarding values and ethics is essential for better 

understanding of the concept of moral development. No one can either speak about 

morality without having values in mind or can discuss about values without referring 

to morality and moral development. According to Nieuwenhuis (2006), values are 

interconnected to the morals in a way that they provide the basis of principles and 

standards of behavior. Value defines what is good, appropriate and worthwhile 

(Haralambos & Holborn, 2004). Whereas, morals are principles of behavior that are 

―related to how we live our values‖. Ethics are the principles of moral behavior 

approved by the society being good or bad (Nickels, McHugh, & McHugh, 2008). 

According to Lillie (1971), it is a Science which deals with the matters of right and 

wrong exhibiting in the conduct of human beings. It is a Science of norms which is 

concerned with how things should be. It analyzes the actions of human beings 

critically for deciding whether they are right or wrong considering t wo main criteria: 

truth and justice (Mauro, Natale, & Libertella, 1999).  
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  Most of the time, another term morality is used in place of ethics. However, 

many scholars have pointed out a number of differences between the two terms. 

Morality is related with the values and belief system found in social matters which 

determine the right and wrong done by a person or a community (Shaw, 2008). 

Contrary to this, ethics is to study morality and apply reason to explain particular 

guidelines and ideologies which exhibit the difference between right and wrong in a 

specific situation. These are ethical theories (Crane & Matten, 2007). In reality, to 

study morality theoretically is called ethics. Ethical theories are moral philosophical 

undertakings that comprise proper, organized, and ethical rules that guide that an 

ethical theory can define the ways to think and act morally. The moral uprightness of 

beliefs, deeds, and principles are tested through ethics. Ethics essentially includes an 

endeavor both to explain the meaning of morality and justification of the way to act 

and live in the recommended manner (Cavico & Mujtaba, 2009). 

Moral Development in the Field of Philosophy 

Professional philosophers always stressed upon the morality as the most 

preferred area of their reflections. Although, they did not have remarkable 

contribution to the area of practical morality because the major contribution is made 

by clergymen and educators in this field.  However, when the first attempt of 

scientific study in the area of morality was taken, the psychologists, anthropologists 

and sociologists began to develop the concern in moral philosophy to investigate the 

objectives of their study (Wolstein, 1949). 

The philosophical roots of moral development dates back to the Greek 

Philosophers. History tells us about the social goodness preferred by human nature 

(Blasi, 2004). When Plato was young, he considered the good moral judgment as a 

gift of gods and denied the possession of parents and teachers in moral judgment 
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(Becker &Becker, 2001; MacIntyre, 1990). In the later ages of Plato, (360 B. C.) 

wrote in his Republic, virtuous moral judgment could be developed thorough 

imitation of another person. This view motivated him to plan the advance curriculum 

to prepare the virtuous leaders for his ideal state (Hakim, 1992; MacIntyre, 1990; 

Tarrant, 1993). Aristotle presented the dilemma of akrasia i.e. how an individual acts 

in the way that he knows he should not be doing, in his Nicomachean Ethics.  Like 

Plato, he also viewed that high levels of moral judgment could not be developed only 

by the reason (Becker & Becker, 2001). That environment nurtured the adolescents 

where the demonstration of good moral judgment was appreciated. As a result, they 

became associated with pleasure due to attainment of the rewards. Bad moral 

judgments met painful results which was enough to make efforts directed to stoppage 

(Barker, 1981; Hakim, 1992). 

 The Stoics endorsed the idea that the promotion of moral judgment arose as a 

consequence of contact with environment. Cicero pointed out that individuals 

involved in the promotion of their own moral judgment as they proceeded beyond the 

longings for the presentation of their own selves, choose goods which were in line 

with the upper level ethics of nature and consequently familiarized the way of moral 

judgment which took them into contact with nature (Cicero, De Finibus, 45 B.C.). In 

this coherent condition, achieved by a few persons, affection and honour for the 

survival of others and the worry for uprightness becomes as true to the human 

personality as to the self (Degler, 1999; Hakim, 1992; Neill, 1984). 

Maimonides rejected the notion of Stoics and he reaffirmed the views of 

Aristotle and Plato regarding moral development.  He asserted that development in 

moral judgment occurs when individuals frequently perform by others outside them. 

According to Maimonides (1138-1204), good moral judgment was not intuitive 
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possession of an individual, nor entirely the consequences of wisdom, rather the 

deliberate obedience to a body of righteousness communicated to the person and 

modeled for the person by individuals exercising substantial social influence over him 

(Chesterton, 1993; Helm, 1997). 

Thomas Aquinas (1266-1273) writes in his ―Summa Theologiae‖, that the 

promotion of moral judgment of high level is not the result of processes associated 

naturally with the human personality.  On the other hand, the development of moral 

judgment is reliant on something from outside the person for its beginning and 

progression which must be received as a gift of grace (Chesterton, 1993; Helm, 1997). 

The gift of grace from the Creator of the human persona is granted to the 

individuals through three sequential stages, which lead to continually higher 

stimulations for moral behavior. At the first stage, an individual utilizes this gift of 

grace by repelling the desires and avoiding misdeeds. At the second stage, an 

individual utilizes the empowerment of the grace gift for the selecting to do the 

virtuous deed. At the third stage, the person pursues to behave more radically in that 

manner which lead to the pleasure of God and His prestige (Chesterton, 1999; 

McGrath, 1999; Pegis, 1945). 

Barzun (2000) explained that Rousseau (1712-1778) was the first philosopher 

in the contemporary age who endeavoured with the acknowledgement of the 

processes which proved helpful in the improvement of moral judgment.  He promoted 

the study in moral judgment covering five phases pertaining to age. Training was 

required to be adapted to the stages of the child‘s development.  

After the twentieth century, the ideas of Dewey and Durkheim on moral 

development were replete. According to Durkheim (1961), society plays an important 

role in helping people in the improvement in moral judgment. In line with the stress 
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laid by Maimonides, Durkheim stated that moral development takes place due to 

socialization (Degler, 1991; Durkheim, 1961). As stated by Durkheim, learning is a 

consequence of the social process whereby the young are affected by the adult 

generation so as to give rise to a group of intellectual, physical and emotional 

situations which are required by the societal perspective. To know morality and to be 

moral are formed and affected by the society (Chazan, 1985). According to 

Durkheim‘s notion, adults are infused with authority and moral authority is a central 

quality of the teacher (Durkheim, 1961). 

 Several writers have described Dewey‘s contribution to moral education 

(Gouinlock, 1971). The concepts of Dewey on the subject of moral development are 

recapitulated in his ―Moral Principles in Education (1975)‖. Contrary to Durkheim, 

Dewey avows that morality cannot be decreased to one determining factor of whether 

psychological, biological or social (Chazan, 1985). Dewey proposed that the 

development of moral judgment takes place across by a threefold process. He viewes 

that the development in moral judgment as the consequence of a process involves by 

an individual who is aware of the logical, social and moral aspects of the decision and 

options being made. Dewey was agitated with all forms of education that did not 

appraise the moral values and importance of the information being transferred 

(Dewey, 1975). 

Representative writings of primeval, medieval and twentieth century 

philosophers have discussed the contributions regarding the development of moral 

judgment. All the perspectives were informative, but often controversial. Several 

philosophers have proposed that the ability for moral judgment is an instinctive 

possession of all the individuals (Griffin, 1986). Postmodern philosophers posit no 

such possession (Colby, 2003; Hoffman, 2001; Sichel, 1988; Van-der-Van, 1998). 
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Some philosophers maintained that the ability for moral judgment was the possession 

of only a few who harmonized with the laws of nature and others viewed that 

attainment of moral judgment was dependent upon the reception of a gift from God. 

Aristotle, Maimonides, Durkheim and Dewey contended that the development of 

moral judgment is a progressive experience embedded   in the perspective of fostering 

social development.  

Durkheim (1961) and Piaget (1965) relied on Kant‘s moral theory in order to 

guide their analysis of moral development. It has been indicated that the basis of 

Dewey‘s concepts and his education projects are to be found in Hegal‘s philosophy 

(Mortier, 1999). Several philosophers have urged moral philosophy to be more 

practical, more realistic in a psychological and educational sense. 

Moral Development in the Field of Psychology 

Moral development has been viewed by various theorists. Following section 

deals with psychological consideration regarding moral development. Many theorists 

have different perspectives about moral development. Theories of moral development 

have been presented under the categorization of cognitive development theories 

related to moral development. The discussion opens with Piaget and followed by 

Kohlberg, Carol Gilligan and Eliott Turiel.   

Piaget and Cognitive Development 

A vast literature on moral development largely focuses on Piaget (1932) and 

Kohlberg's (1976) theories. Moral development is approached by Piaget and Kohlberg 

from a cognitive perspective (Cam, Seydoogullari, Cavadar, & Cok, 2012). Piaget 

(1932) worked on moral development of children and he proposed four 

developmental stages of moral development. According to Piaget, these stages are 

sensorimotor stage (0 to 2 years), preoperational (2 to 7 years), concrete operational 
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stage (7 to 11 years) and the formal operational stage (11 to adolescence). So, each 

stage reflects different level of analysis, and it describes the understanding of 

environmental information. As the present study mainly concerns with secondary 

school students, and their age level is adolescence, so the formal operation stage 

needs to be discussed in detail. 

 Based on Piaget‘s theory, the stage of formal operations starts from the age of 

12 and continues through adolescence. At this stage, the highest level of thinking is 

possible to achieve.   Consequently, an individual becomes capable to focus their 

thoughts after reaching this stage. During this stage, the mode of thinking becomes 

more abstract and flexible than the concrete mode of   thinking. A person who has 

reached the formal operation stage can perform the multiple tasks including the use of 

hypothesis. Adolescents develop the skills to predict, define the terms and draw the 

logical and scientific conclusions at this stage.  

To achieve the stage of formal operations, the appropriate environment should 

be provided for adolescents.  Nevertheless, it is a fact that if a person achieves the 

formal stage, it does not mean that he or she discontinues the lower level of thinking 

as proposed by Piaget (1932). Certainly, this stage permits the adolescents to reason 

beyond the world of concrete, and to practice in the real world. So, their problem 

solving begins with possibility then leads to the reality. Furthermore, they are able to 

ponder over the situation and select the systematic and logical approach in problem 

solving.  

Piaget and Moral Development 

 Jean Piaget was the first who was keenly interested in the moral development 

of children. He worked on cognitive development of children and he was inspired by 

this perspective (Berk, 2012). According to Pressley & McCormick (2007), Piaget 
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believed that there are two stages of moral development. The first stage is 

heteronomous morality, it is characterized by the child‘s perception about rules that 

are fixed by authorities like parents and teachers. Heteronomous morality is detained 

by young children. The second stage is autonomous morality, it is based on relations 

of cooperation. Adolescents usually possess this stage. 

Piaget proposed some questions (e.g. why it is immoral to tell a lie or steal 

something) which he asked to explore the moral thinking of children and to judge the 

mischieves by describing opposing stories and essays. Piaget said that preschoolers 

are not able to understand the morality and they do not follow the rules to play the 

games. Additionally, children cannot explain the reasons why telling a lie and stealing 

are bad or immoral. According to heteronomous stage of moral development, as 

children enter in middle childhood age (6-10 years), they are able to understand the 

theories about moral issues. Hence, the heteronomous stage starts at the age of 6 

years, along the beginning of their consciousness regarding rules for playing the 

games and the shared behavior. In accordance with Piaget (1965), the use of rules in 

playing the games has significant role because they provide the basis for advanced 

moral and social development. Additionally, he views that there are differences in 

males and females to approach the rules. He further examined that girls and boys 

approached the rules differently. Surprisingly, females were more negligent ad more 

willing to break the rules as they needed to. He considered that female‘s approach was 

not well established as that of male. He believed that males had better understanding 

about the implicit meanings of rules. 

 According to Piaget‘s notion regarding moral development, as people develop 

their cognitive perspectives, they are more capable to make sense of the moral issues. 

In addition, Piaget (1970, 1971, 1972, 1976 & 1977) described that the progression of 
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moral judgment in children occurs in a developmental manner. As Piaget (1971) 

proposed that this process contains the reorganization of cognitive abilities of children 

which is directed by adults, it is called heteronomous stage. It is converted to 

autonomous stage after eight to nine years, when children are able to express their 

reasoning independently (Piaget, 1977). In the heteronomous stage of morality, young 

children are strict and inflexible in their perceptions about good and bad whereas the 

adults are flexible in their views (Slavin, 1991). 

Critique of Piaget’s Theory 

According to Catherwood and Gillibrand (2004), although Piaget emphasized 

that all children reached at the formal operation stage of cognitive development as 

they mature yet, it is not sure in all cases. Moreover, Pressley and McCormick (2007) 

described that there are generalizability issues in Piaget‘s theory of cognitive 

development because cultural differences have been ignored in Piaget‘s notion. The 

limitations in Piaget‘s theory were pointed out by O‘Donnell, Reeve and Smith 

(2007), Piaget underestimated the cognitive abilities that are possessed by children 

and qualitative differences in cognitive abilities of children of different ages. 

In spite of the all above analysis, Steuer (1994) contends that a wide expanse 

of research studies has been inspired by Piaget‘s theory of cognitive development. 

Evidently, Piaget‘s work on cognitive development has been influential for educators 

who endeavor for the improvement in learning process of the children by 

understanding their intellectual abilities but some features of Piaget‘s theory are not 

empirically examined. Likewise, Piaget‘s notion enhanced the ability of parents and 

teachers to take steps in people‘s development (Kail & Cavanaugh, 2000). 
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Kohlberg’s Theory of Moral Development 

 Piaget‘s theory enthused Kohlberg to further work in the area of moral 

development. Piaget viewed the children as young logicians and Kohlberg considered 

them as moral theorists.  Kohlberg emphasized the role of philosophy to understand 

the moral development whereas various other psychologists who were interested in 

the field of morality, for example Skinner, Freud and Albert Bandura stressed upon 

role models and observational learning (Turiel, 2006). 

 In the field of moral development, Kohlberg is considered a famous 

psychologist. He studied that morality is not simply confirmation of the moral rules.  

This is because his interest lies more in examining how individuals think morally 

rather than what they think (Carpendale, 2000). Kohlberg explained moral reasoning 

as ―reasoning regarding dilemmas of conflicting rights‖ (Kohlberg, Levine, & Hewer, 

1983).  

Kohlberg developed his theory after studying 72 boys and later extended his 

research by also studying girls (Crain, 2005). Moral development, according to his 

theory, includes six stages within three levels. The stages are sequential, do not vary 

in order, and build upon each other in such a way that the higher stages are viewed as 

showing greater moral development (Kohlberg, 1981, 1984). Kohlberg believed his 

theory provides a philosophy of moral education that stimulates growth by promoting 

problem-solving and thinking (Rich & DeVitis, 1985).  According to Kohlberg, 

Moral Development contains three levels as termed preconventional, conventional, 

and postconventional. Likewise, each level consists of two stages. Kohlberg believes 

individuals progress through the stages while some may never reach the final stage. 

Kohlberg's stages consist of development in both moral and intellectual domains 

(Eriksen, & McAuliffe, 2006). The first level of moral development is the 
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preconventional level with two stages. Stage one includes an orientation to 

punishment, obedience and power (Kohlberg, 1981a, 1984; Rich & DeVitis, 1985). 

Children in this stage of moral development follow rules to avoid punishment and 

believe they must not question any adult authority (Crain, 2005). The second stage is 

characterized by the recognition of individualism and exchange. A child in this stage 

begins to recognize that there are multiple viewpoints given by the authorities, and 

that everything is relative, and individuals can pursue personal interests. Children at 

this level conform to rules to receive rewards, and see punishment as a risk to avoid 

(Rich & DeVitis, 1985). Level two of Kohlberg‘s theory is the conventional level 

which includes three and four stages. Stage three typically seen children entering their 

teenage years and is characterized by emphasis on good interpersonal relationships 

(Crain, 2005). People in this stage of moral development believe that it is important to 

live up to family and community ideals of ―good‖ behavior. Orientation is towards 

winning approval and maintaining group expectations (Kohlberg, 1981, 1984; Rich & 

DeVitis, 1985). Stage four represents greater moral development with concern about 

society as a whole (Crain, 2005; Gibbs, 2010). An individual in this stage obeys laws, 

respects authority, and performs one‘s duty to maintain social order (Kohlberg, 1981, 

1984). Kohlberg believes that most adults operate in stages three and four (Rich & 

DeVitis, 1985). Finally, there is the postconventional level with stages five and six. 

Stage five has an orientation towards social contract with duties defined as respect for 

others‘ rights. Equality and mutual obligation are emphasized, and there is recognition 

of the relativism of personal values (Kohlberg, 1981, 1984; Rich & DeVitis, 1985). 

People operating in this stage begin to think about society in theoretical ways and 

believe a good society is one that works towards the benefit of all groups of people. 

Stage six moves beyond conceptualizations of a good society, towards higher 
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philosophical thinking. One‘s conscience, along with consistent, universal ethical 

principles, determines what is right and wrong. (Kohlberg, 1984; Rich & DeVitis, 

1985). Kohlberg (1984) explains that values are universal principles of justice, the 

equivalence of human rights and respect for the dignity of human being as 

individuals. Kohlberg‘s six stages cover a life-span, although he believes most people 

do not reach the highest stages (Trevino, 1992). Kohlberg believes less than 25% of 

adults develop to the post conventional stage (Rich & DeVitis, 1985). Each stage 

shows a progression of knowledge and skill, but focuses on moral thinking, not action 

(Crain, 2005). People change decision making priorities throughout adulthood and 

moral development can be stimulated through exposure to other more mature, 

thinking about moral dilemmas, and problem solving (Ferrell, Fraedrich & Ferrell, 

2008; Kohlberg, 1981; Rich & DeVitis, 1985; Trevino, 1992). 

Table 2.1 

Summary of Kohlberg Stages of Moral Development 

Level of Moral Development Universal Stages of Moral 

development  

Focus/concern  

Pre-conventional morality Stage 1: Heteronomous 

morality- stealing is wrong 

Stage 2: equal exchange, 

instrumental morality   

Focus on avoiding punishment 

Concern with rewards  

Conventional morality  Stage 3: based on respect, social 

approval and trust  

Stage 4: based on to be a good 

member  of society  

Good boy and good girl oriented  

Focus on Rules and laws 

Post-conventional morality  Stage 5: based on human rights 

Stage 6: Universal principles of 

morality 

Concern with social contract  

Focus on universal principles   

Source: Yvonne. M. M. (2011). The Role of the Social Factors in Influencing the Moral Development of 

Black adolescents. Unpublished PhD Thesis, University of South Africa. 
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Criticism of Kohlberg’s Theory 

 Gilligan (1982) presented the most influential criticism on Kohlberg‘s theory. 

Gilligan contended that Kohlberg‘s rule-oriented concept of morality has an 

orientation towards equity, which is related with men, while women are more likely to 

approach moral dilemmas with a ―care‖ orientation. Kohlberg‘ theory was biased due 

to his sample that consisted only of males. According to Gilligan (1977), Kohlberg‘s 

theory was inadequate to represent the complete population because the participation 

and experiences of females have been ignored in his study. This lack of attention to 

women resulted in women being considered as either ―deviant or deficient in their 

development‖ (Gilligan, 1977, p.482). 

 The significant point is that one‘s moral behavior could be completely 

opposing to an individual‘s moral reasoning. As a result, there is no assurance about 

the certainty of compatibility between a person‘s intelligence and moral behavior 

(Lotfabadi, 2008). The level of people‘s responses may differ, depending on the 

specific situation to which they respond to (Sternberg & Williams, 2002). Kohlberg‘s 

theory is not culturally neutral.  Kohlberg‘s theory seems to be culturally biased with 

emphasis on cognition. Kohlberg emphasized the role of cognitive factors in moral 

development and did not have concern with moral behavior (Santrock, 2000).  

Carol Gilligan’s Theory of Moral Development 

Carol Gilligan felt the problem that the previous theories of moral 

development were man-centered (Austrian, 2008). According to Gilligan, there are 

differences in the perspectives of men and women regarding moral judgment (Talbot, 

2002). Her theory is based on two models which are called ―ethics of care and ethics 

of justice‖ (Gilligan, 2003; Jaffee & Hyde, 2000; Kyte, 1996). Gilligan indicates that 

there is quality difference in women and men regarding the level of moral judgment 
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(Talbot, 2002). But ethics of care is usually observed in women whereas ethics of 

justice is typically perceived by men (Friedman, Robinson, & Friedman, 1987; 

Hotelling & Forrest, 1985). Kohlberg‘s research methodology has been criticized by 

Carol Gilligan (Friedman, Robinson, & Friedman, 1987; Jaffee & Hyde, 2000; Lasch, 

1992; Woods, 1996). According to Gilligan (2003), as an alternative of suppositious 

stories, the real life stories were preferred by  

Critique of Gilligan’s theory 

  Gilligan‘s sequence of three levels of moral development has been 

commended by Belknap (2000). Gilligan is acclaimed for identifying the move from 

being egoistic to being liable. In addition, virtue is associated with selflessness and 

lastly is a shift from goodness to truth. Overall, the notion of Gilligan has influenced 

other researchers in the field of morality. Major criticism on Gilligan‘s theory 

encompasses her ignorance of sociocultural context and overemphasis on gender 

differences (Jaffee & Hyde, 2000; Lins-Dyer & Nucci, 2007).  Gilligan‘s research 

failed to produce the data for her research and sample size was too small. Notably, 

Sommers (2001) did not find it beneficial for women to be told that they are 

diminished. Nevertheless, the effort of Gilligan has inspired other researchers to 

include the women and girls in their researches and theories. 

Eliott Turiel and Moral Development 

 Turiel (1983) maintains that the main concern is social and moral 

development. He distinguished how children move from social domains to moral 

domain of development. He established moral conceptualization of the social world 

and proposed three domains: the moral, the social and the psychological domain. The 

concept of conventional rules provides the reflection of approved ways of actions. 

The rules relating moral concerns to behaviour are inflexible. Moral rules indicate a 
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concern for the welfare of other people and do not amend themselves according to 

differences of opinion (Turiel, 1987). According to Turiel (1998), the universal 

principle, the last stage of moral development proposed by Kohlberg, is socially 

prejudiced.  He identified that the moral and social domains prescribe the moral rules. 

Turiel (1983) asserted that even a young child can differentiate moral rules from 

conventional ones.  

Criticism of Turiel’s theory 

In the Smith, Cowie, and Blades (2003) studies, the Turiel‘s distinction of 

children‘s moral development has been analyzed. Turiel referred to criterion 

judgments, which involve judgments regarding generalizability, rule contingency and 

universality regarding the judgments and actions that children use to explain their 

actions and views. Nucci (2001) also agreed to Turiel‘s domains of morality. 

Conventions are arbitrary and related to those actions which are neither innately good 

nor bad. However, the moral domain is not arbitrary. Moral domain is linked with 

social well-being and matters of equity. 

Neo Kohlberg Theories of Moral Development 

Over the past decades, Kohlberg‘s theory dominated in the area of moral 

development. However, Kohlberg‘s ideas stimulated other researchers to further work 

in the development of advanced measure in the field of morality. Rest (1979) was an 

American psychologist and one of the students of Kohlberg, who extended the 

Kohlberg‘s approach to conceptualizing moral judgment about criticizing and 

developing an instrument the Defining Issues Test (DIT) to qualitatively measure 

moral development.   

According to Walker (2002), after a detailed analysis of moral development 

literature, neo-Kohlbergians determined the four key components of moral behavior: 
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(a) moral judgment (b) moral sensitivity (c) moral motivation and (d) moral action. 

Moral judgment refers to formulating the possible solutions to moral issues. It 

involves the cognitive process of judgment. Moral sensitivity encompasses 

individual‘s moral awareness. Moral motivation denotes individual‘s intention to 

make the moral decision over the value of power. Moral action refers to an 

individual‘s behavior and it consists of determination and the ability to follow through 

moral decision (Linkon & Holmes, 2011). From these components, moral judgment 

was considered to drive moral behavior and Kohlberg‘s theory of moral development 

was based on it (Blasi, 1980; Kohlberg, 1984; Rest, 1986).  Similar to Gilligan, Neo-

Kohlbergian theorists make opportunities for an insight of morality that contains more 

than honesty and human rights. According to Narvaez (2005), though the neo-

Kohlbergian perception also stresses upon the preeminence of justice, it considers the 

care as intrinsic to justice, and primarily integrated with later stages. The neo-

Kohlbergian theories consider as the valuable facades to understand morality (Killen 

& Smetana, 2015). 

Moral Development in the Field of Social Theories 

Research on moral development has shown that young children develop 

morality as a part of their social cognitive development (Killen, Hitti, Cooley, & 

Elenbaas, 2015). Social development theory attempts to explain the relationship 

among social and environmental factors and their impact on human behavior. Some 

social development theories that emphasize the behavioral aspect of morality, are 

selected for discussion. 

Bandura and Moral Development 

This social learning theory was proposed by Albert Bandura (1977) who 

considers human beings as agents of their own lives. This theory is based on the 
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perspectives of environmental role, effects of modeling on behavior, and self-efficacy 

beliefs. Consequently, Bandura focused on the behavioral component of morality. He 

explained that moral behavior is learned as well as other social behaviors are learned 

through the punishment and reinforcement. Furthermore, individual‘s behavior is to 

be influenced by particular circumstances in which people face themselves. 

As noted by Bandura (1977), social learning theory focuses on the influence of 

example.  Particularly, the major premise of Bandura‘s theory is that adolescents learn 

by modelling and observation. Modelling, includes observation of another‘s reaction, 

can have much influence being a direct experience.   

Accordingly, Bandura‘s learning theory is the general theory of human 

behavior.  Bandura (1986) described that the individuals are responsible to produce 

their own social environment and they are also viewed as the products of their social 

system. Because human beings cannot survive in isolation, Bandura expands the 

notion of human agency to involve communal agency. Individuals work collectively 

on shared beliefs about their abilities and mutual aspirations to improve their lives. 

Self-efficacy is the people‘s beliefs in their capabilities to accomplish the specific task 

in specific situation. According to Bandura (1977), self-efficacy is defined as a 

person‘s belief that he or she has a power to take specific course of action 

necessitating to deal with the ambiguous, unpredictable and stressful situations. For 

that reason, self-efficacy is a one‘s belief that he or she has behavioral proficiency. 

Bandura (2005) asserted that individuals learn morality in several ways. 

Firstly, through the curriculum, students should get an opportunity to observe the 

behavior that leads to a positive reinforcement. Secondly, with regards to instruction, 

teaches should encourage cooperative learning, because the process of learning takes 

place within significant social contexts. Thirdly, through assessment, a learned 
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behavior cannot be executed unless there is the favorable environment for it. 

Instructors are responsible to provide the incentives for the desired behavior. 

Critique of Bandura’s theory  

 Social learning theory emphasizes imitation and observation (Siegler, 

Deloache, & Eisenberg, 2003). Naturally, adolescents learn more rapidly from 

observing what other persons do and then by following them. Berk (2005) described 

the limitations of Bandura‘s theory that the theory deals with a limited viewpoint of 

environmental influences.  Bushwick (2001) asserts that poor social learning may 

affect moral development of adolescents. Particularly, one inspiring characteristic of a 

social learning approach is that it presumes that desired behaviors can be learned and 

dangerous ones unlearned by manipulating one‘s social environment outcomes and 

anticipations. 

Bronfenbrenner and Moral Development 

 Urie Bronfenbrenner presented ecological system theory to explain how 

people‘s experiences or environmental forces, as well as genetics or biological system 

affect personal, social and moral development (Bronfenbrenner, 1979). 

Bronfenbrenner‘s biological model of human development states mesosystem, micro 

system and macro system. The mesosystem involves the interaction between the 

components of the microsystem i.e. the community.  Exosystem includes the setting 

in which there is a connection between social influences i.e. parents‘ job and access to 

health care programme. A child‘s culture and its effect on child‘s development is 

macrosystem in Bronfenbrenner‘s theory. The macrosystem affects all other systems. 

The chronosystem is the final level of Bronfenbrenner‘s theory, it contains transitions 

of time effects to a person‘s development, like age and technological advancements. 

All of these systems affect the child‘s development interactively, ―the family, school, 
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and peer group all work in harmony to provide positive support and instill solid 

values‖ (Brendtro, 2010). 

 Bronfenbrenner (1976) emphasized the role of moral socialization in the 

upbringing adolescents. He studied schools and children in various cultures since 

several religious, ethnic and social groups have their own rules for moral behavior. He 

found five moral orientations irrespective of developmental stages and culture. 

Movement from the one stage to another was dependent on involvement of the family 

and social institutions. In contrast, movement to the last stage included exposure to a 

different moral system in a conflicting manner. He asserted that people might slide 

back into previous moral orientation when they experienced the collapse of their 

familiar social orders as in a war, regime changes and disasters.   

Critique on Bronfenbrenner’s Theory  

Boeree (2003) stated that Bronfenbrenner‘s five moral orientations are useful 

to understand individuals‘ moral development.  However, Bronfenbrenner ignored the 

cognitive factors affecting children‘s development and did not address the sequential 

developmental changes that are focus of Piaget and Erikscons‘ theories. 

View Points about Theories of Moral Development 

 It has been confirmed from the theories described above that morality is 

gradually attained through the developmental process. Several external and internal 

factors are involved in affecting moral act (Siddique & Lodhi, 2014). Arnold (2000) 

asserted that there is a greater debate and disagreement among researchers regarding 

the study of morality than other research topics due to sensitivity of the topic itself. 

The reason may be the matchless conflicts and challenges underpinning the topic.   

Certainly, since Kohlberg presented his theory a few decades ago, the field of 

morality has experienced remarkable evolution and change. However, the theories 
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presented here depict a small picture of the field; almost every theory of development 

has illustrated how individuals learn right from wrong. Moral development will likely 

to remain a matter of keen interest in the times to come (Kretchmar, 2008).   

Islam and Morality 

 Islam is a comprehensive way of life and morality is a keystone of Islam. 

Morality is a vigorous source to build a nation‘s strength as well as decline of nations 

is caused by immorality. By establishing universal fundamental rights, Islam gave 

comprehensive system of morality rather than only legal defenses. This system leads 

to the prosperity and welfare of an individual and society as a whole.  Islam supports 

morality to build the prosperous society and Islam denies all the means that lead to 

deceit in society (Khalid, 2008). Modesty and piousness are the most basic 

characteristics of a Muslim. A Muslim must show humility towards others and 

complete submission to Allah. 

―Turn not thy cheek in scorn toward folk, nor walk with pertness in the land. 

Lo! Allah loveth not each braggart boaster. Be modest in thy bearing and 

subdue thy voice. Lo! The harshest of all voices is the voice of the ass‖ (Quran 

31:18-19).  

Muslim must control their yearnings and cravings. Muslims should not waste 

themselves in fleeting desires of the world.  

―The day when wealth and sons avail not (any man), save him who bringeth 

unto Allah a whole heart‖ (Quran: 26:88-89) 

Principles of Morality in Islam 

―It is not righteousness that ye turn your faces to the East and the West; but 

righteous is he who believeth in Allah and the Last Day and the angels and the 

Scripture and the Prophets; and giveth his wealth, for love of Him, to kinfolk 
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and to orphans and the needy and the wayfarer and to those who ask, and to 

set slaves free; and observeth proper worship and payeth the poor-due. And 

those who keep their treaty when they make one, and the patient in tribulation 

and adversity and time of stress. Such are they who are sincere. Such are the 

God-fearing‖ (Quran: 2:177) 

According to this verse, piousness and morality are based on truthful faith on 

Allah, Who sees all, anytime and anywhere. Allah knows all the secrets of hearts and 

all intentions beyond the behaviors. Therefore, it is compulsion for the Muslims to be 

moral in all the situations of life. 

Factors affecting Moral Development 

Primarily due to the significant contributions of cognitive and moral 

developmental theories, the bulk of studies on the influences of morality have 

concentrated on the moral cognitions and social agents such as parents. Though, the 

study of adolescents prompts researchers, however, the other agents of change are 

crucial to explore (Hart & Carlo, 2005). Studies of the interaction of social and 

biological influences will produce more effective models of morality. 

 Although, most of the studies have been focused one the role of family 

(including peers) in the field of socialization research, another important area of study 

is peers particularly during adolescence. Peers provide role taking opportunities and 

expose adolescents to unusual moral behavior (Hart, Atkins, Markey, & Youniss, 

2004; Hart & Atkins, 2002). Persons may have various conducts in different moral 

conditions, various influences that contribute to development of moral competence, 

cognitive growth (Kohlberg, 1976; Lovecky, 1997; Silverman, 1994), parental role 

and family system (Freud, 1930; Kiser & Black, 2005), role taking (Kohlberg, 1976; 

Leman, 2001), formal education (Derryberry & Thoma, 2000; Rest, 1986; 
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Thorkildsen, 1994), and also, gender awareness (DeWolfe, Jackson, & Winterberger, 

2004; Eysenck, 2004). 

Role of Parents in Moral Development of Adolescents 

According to  Carlo, McGinley, Heyes, Batenhorst, and Wilkonson (2007), as 

the children reach the age of adolescents, the impact of their parents on the their 

children‘s social development does not lessen. In the view of Afriani, Baharudin, Siti-

Nor, and Nurdeng (2012), parents play primary role to assist the adolescents for 

developing their views regarding others and their responsibilities toward society. The 

perspective-ability of adolescents is enhanced and as a result of it, they are respected 

by their elders and they begin to feel that they are not only the worthy part of their 

family but also of their society.  

 Parents have vital role in the moral development of their young children. The 

approach exerted by the parents have deep effect on how the child will adopt the 

moral lessons being taught. Hence, the level of bounding between parents and child 

provides a more effective environment to attain information relating to moral conflict. 

This yields to moral teaching that is based primarily on the reactionary process of the 

caregivers through the level of affect presented by adults (Oladipo, 2009). In this 

regard, the role of parents is important (Berkowitz & Grych, 1998). Affective and 

cognitive components of parents‘ interaction with their children may assist children‘s 

moral development, thus morality is developed from mutual social interactions. 

According to Smetana (1999), parents endorse their children‘s moral understanding 

by providing sensitive rationale and explanations about the child‘s social world, 

which may develop the more mature moral thought.  
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Role of School in Moral Development of Adolescents 

The main purpose of educational process is to develop the child‘s personality 

as a consequence of factors like family, school and society (Clipa & Iorga 2013). 

Social institutions equally endeavor for the moral development of children. One of the 

most influential social institution, which is considered the foundation of moral 

training of child‘s behavior is school. Several studies emphasized the role of school in 

children‘s moral development (Corbett, 2011; Weissbourd, Bouffard, & Jones, 2013). 

School as an active agent contributes to moral development through teaching process, 

different means and methods used in and outside the classroom, development of 

learning attitude and inculcate of existing social values.  In order to achieve the 

objectives, school requires family‘s assistance enduringly which is a pivotal factor in 

the child‘s development towards maturity in a challenging and incessantly changing 

society (Clipa & Iorga 2013).      

School is that place where children spend most of their time. It makes manifest 

that moral development is influenced and directed by social interaction in school. 

Weissbourd, Bouffard, and Jones (2013) assert that in this regard school environment 

is very important. The method which teacher uses to interact, the background of the 

peers, the strategies which instructors adopt to deal with their pupils, the rules and 

regulations, moral principles, institutional connectedness and related curriculum, all 

directed at congruent moral development.  

Parenting Styles and Moral Development 

Parenting style is one of the important factor in the process of child‘s social 

development. Parents manage the educational practices of their children, introducing 

lots of patterns from their own primary families. Parents have their own implicit 

conception of what family and parenthood are (Havigerová, Haviger, & Truhlářová, 
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2013). Studies on parenting styles have fascinated various researchers around the 

world. Several facets of dimension on the parenting among children have been 

focused to examine the best practices of nurturing a child. As parents are expected to 

be exemplar for their child development, the impact of the mother and father are 

substantial. It is believed that the influence was significant right from the beginning 

the moment the child is born (Abu-Bakar, Ahmad, Dolah, Abd-Halim, & Anuar, 

2012). 

In this regard, the parents play a vital role in the moral development of their 

children.  Consequently, it can be asserted that one of the influential factors in moral 

development is educational practices and parenting styles used by parents at home.  

Theories of Parenting Styles 

 To explain the theoretical models of parenting styles, it is crucial to discuss the 

difference among parenting styles and parenting practices. The contemporary 

perspective of parenting is characterized by several social changes, which set new 

challenges before parents in accomplishing their parental responsibilities (Pecnik, 

2007).  

 According to Bradley and Caldwell (1995), parenting is the rule of behavior, 

with the intention of parents that their children can be able to live a social life, to 

adjust in their environment, and transmit their own goals. Thus, parenting is a process 

of socialization through which parents transfer their own customs, beliefs, standards 

and behaviors as well as additional desirable behaviors to their children and young 

adults to be a venerable part of the society and for the attainment of adult competence.  

Although, in the field of educational research, the terms parenting practices 

and parenting styles are often used interchangeably but there is a distinction between 

the two concepts. Parenting practices are usually associated with specific behaviors of 
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children‘s behavior and parents use different parenting practices for different 

conducts.  

Present studies on parenting styles have stemmed from Baumrind‘s studies on 

children and their families. Baumrind (1966) stresses on diversity of parenting styles 

with a typological approach. Diversity of combining the elements of parenting styles 

(such as a being warm, involved, mature demands, supervision and guardianship) will 

make changes in how children, affected by parents, respond (Azari & Fermarazi, 

2014). As defined by Baumrind (1966), parenting styles are the consistent patterns of 

parental attitudes and behaviors to interact and deal with their children and 

adolescents.  Parenting style is explained as the fervent environment provided by 

parents and parenting practices denote the behaviors in which parents involve with the 

purpose of undertaking specific goals of socialization (Cherie & Berhanie, 2015).  

As defined by Darling and Steinberg (1993), parenting styles in a more 

elaborated manner, as a consideration of the relationship between parents and child 

and the worth of these relationships among them (i.e. the emotional bonding in which 

parents interact with their children). Precisely, parenting style is a constellation of 

parental attitudes and behaviors with their children that are transferred into their 

children and that, as a whole, build an emotional relationship in which the parents‘ 

behaviors are articulated. Conversely, according to Darling and Steinberg (1993), 

parenting practices are specific behaviors and attitudes demonstrated by parents in 

socializing their children, such as doing different tasks with the children, helping their 

children when they face difficulties, participating in their children‘s school activities 

to enable them to succeed in school, and providing their children with the time to 

read.   
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In general, parenting styles are multifarious and complex, and are assessed 

often by combining parenting behaviors with parental attitudes and sentiments. A 

parenting style may be perceived as providing the general context of relationship 

between parents and child, while specific parenting practices transmit the means by 

which parents socialize the desired consequences (Mahasneh, Al-Zoubi, Batayenh, & 

Jawaneh, 2013). 

According to Spera (2005), parenting styles stress upon the response that 

parents provide to their children and the manner which parents use to demand 

obedience from their children. Baumrind (2005) identified the parenting styles based 

on two dimensions which are called as responsiveness and demandingness. 

Responsiveness denotes the degree to which parents develop independence and self-

assertion by showing care and acceptance to children‘s needs. Demandingness refers 

to parental control and the extent to which the parents expect of their children. 

According to Dehyadegary, Yaacob, Juhari, and Talib (2012), the demands are 

enforced through monitoring and guiding the children‘s behaviors, as well as 

communicating the demands directly to the children. Tam, Chong, Kadirvelu, and 

Khoo (2012) stated that Baumrind used theses dimensions to identify three parenting 

styles; authoritative, authoritarian and permissive.  

Table 2.2 

Classification of parenting styles based on dimensions of responsiveness and 

demandingness 

  Demandingness  

  High Low 

Responsiveness High Authoritative Permissive 

 Low Authoritarian Indifferent 

Source: Bornstein, M. H., & Zlotnik, D. (2010).Parenting styles and their effects. In J. B. Benson & M. 

M. Haith (Eds.), Social and Emotional Development in Infancy and Early Childhood (281-289). 

University of Denvar. USA: Colorado. 
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Authoritative Parenting Style  

 According to Baumrind (1991), authoritative style balances strong and high 

expectations with emotional assistance and respect of children‘s autonomy. In 

authoritative style, the parent attempts to direct the child in a logical manner. Such a 

parent motivates give and take but peruses the rational argument behind the rules.  

Authoritative parents value both independent self-will and self-controlled conformity. 

They have firm control with certain arguments but the child is not tied up with 

constraints.  

   Authoritative parenting is identified as guidance by affection and friendliness 

to children while assisting their exploration of the world within parental expectations 

and limits (Baumrind, 1978). Authoritative parenting style is viewed as supportive for 

the child with direction of activities (Pressley, 2013). According to Lokoyi (2015), 

authoritative parenting permits wide verbal give-and-take with the children. 

Therefore, children who belong to such homes are confident, socially liable and have 

socially competent behavior. According to Ebrahimi, Kharbou, Ahadi, and Hatami 

(2015), these parents maintain loving and warm relationship with their children. The 

authoritative style is the best method of parenting. The rights of parents and children 

are valued in a balanced and democratic manner. Authoritative style of parenting 

enhance children‘s participation and involvement in family life through encouraging 

and trusting their children, and democratic behaviors (Olivari, Hertfelt-Wahn, 

Maridaki-Kassotaki, Antonopoulou, & Confalonieri, 2015). This kind of parenting 

provides a warm family environment and maintains emotional climate for their 

children in order to promote autonomy and individuality (Mensah & Kuranchie, 

2013). 
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Authoritarian Parenting Style 

 The authoritarian parents are described by behaviors that are extremely 

demanding, commanding and most of the time unresponsive. The children who are 

exposed to the authoritarian parenting are more likely to be nervous and introverted 

(Abu-Bakar et al. 2012). This parenting style practices the punitive and disciplinary 

style and insists the children follow the parents‘ commands. As a result, the children 

will tend to have low self-esteem, poor social skill and high level of stress. They are 

more likely to be involved in social problems and be mediocre in their academic 

performance (Nancy, 1999; Papalia, Olds & Feldman, 2009). Authoritarian parenting 

style is not only a deterring and punitive manner that depends on inflexible obedience 

to rules, respect for exertion and work, it also lacks cordiality. Consequently, children 

belonging to such homes acquire incompetent behavior (Lokoyi, 2015). Afriani et al. 

(2012), authoritarian parenting is highly demanding and unresponsive. These parents 

tend to value unquestioning obedience from their children. Moreover, authoritarian 

parents prohibit verbal give-and-take, and use punitive manner to direct the children‘s 

misbehavior. 

Ebrahimi et al. (2015), authoritarian parents have less warm and loving 

relationship with their children and have greater control over their children. There is 

one ruler in such families that controls the actions of others. This person is often the 

father; or the mother; in some cases, may also perform the role of a dictator at home. 

According to Turner, Ghandler, and Heffer (2009), these parents tend to have a belief 

that ―it‘s my way or the highway‖. This kind of parenting attempts to institute respect 

of power, and respect for preservation of order. Two-way communication is not 

encouraged and parents‘ talk should be accepted as right, willy-nilly. 
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Authoritarian parents exhibit ruling behavior, high level of restrictions and 

power-asserting behaviors of children. Preservation of structure and order are 

primacies for these parents (Mensah & Kuranchie, 2013). 

Permissive Parenting Style 

 Permissive parents, sometimes mentioned as indulgent parents, have low 

demands from their children. These parents rarely discipline their children because 

they have less expectations of self-control and maturity (Lotfi, Vaziri, & Lotfi, 2012). 

Permissive parents exercise little control over their children, while authoritative 

parents exhibit rational behavior and encouraging responsibility (Arenliu, Hoxha, 

Berxulli, & Jemini-Gashi, 2014). Permissive parenting style like the name entails 

connotes fewer parental controls and limits on their children. The effect of this is that 

children are likely to regulate their own actions (Kordi & Baharudin, 2010). 

 This kind of parenting is considered as highly responsive and less demanding. 

The attributes of this style are high in fulfilment but low in maturity, and results in 

reciprocal communication between parents and children. In fact, permissive parents 

do not restrict their children to be mature in their behavior and endorse independence 

in their children (Hong, Long, & Abdul-Rahman, 2015). Permissive parents foster an 

encouraging family environment where children regulate their own behavior (De-

Oliveira, 2015). According to Berk (2006), permissive parents do not like saying no 

or disappointing their children.   

Role of School in Moral Development 

 Parents are very important source of input in children‘s development, but they 

are not the sole source (Aboud & Amato, 2001; Killen & Rutland, 2011; Nesdale, 

2004). Various studies also favor special intervention programs to develop the ability 

of schools and colleges to foster moral development and democratic contribution 
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(Blatt & Kohlberg, 1975). Studies also reflected that moral development correlates 

more strongly with the level of education than with the chronological age (Lind, 2002; 

Rest, 1988). According to Anderson, Barnett, and Williams (n.d.), people generally 

believe that there is an association among academic learning and intellectual 

development, and the learning of moral values and the development of strong 

character. The development of intellect and moral character are closely associated. 

Moreover, schools are responsible for guiding children in the step by step 

developmental process. Learning ethical values or moral development is a step in the 

process of greater development.  

 According to Khanam (2008), character development is a universal approach 

that associates with the moral facet of educational and social realms of youth‘s lives. 

Society transmits its moral values through educational institutions. It is wrong to say 

that values are not transmitted by schools because an overt and covert culture of 

school is responsible for value transmission in students. Education is ‗value-laden‘, as 

it is formed according to norms and traditions of the society. McClellan (1992) stated 

that moral education discourses on ethical dimension of a person and his society, and 

scrutinizes how standards of moral and immoral behavior are developed.  Religion 

and prehistoric philosophies provide the fundamental ethical and moral considerations 

about restoration in the school. 

School Atmosphere and Morality 

 According to Brugman, Podolskij, Hlymans, Boom, Karabanova, and  

Idobaeva (2003), while the school environment‘s contributions to children‘s behavior 

is of great concern to many people, the relationship between the school‘s moral 

atmosphere and students‘ behavior still has not been much studied. Kohlberg (1981b) 

introduced the concept of moral atmosphere as a link between moral action and moral 
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judgment. It is well recognized that the motivating factors of group membership 

contribute to adolescents‘ development, socialization and their school career. Moral 

atmosphere can be considered the shared norms that contribute to the unique 

construction of a group‘s ethos like moral climate (Kavussanu, Roberts, & 

Ntoumanis, 2002).  

Moral atmosphere is a force-field of beliefs, norms, ambitions, assumptions 

regarded as touchstone for good or bad, and right or wrong by members of a social 

entity, channeling how they define, construe and tackle everyday issues and dilemmas 

(Snell, 2000). Moral atmosphere is described as shared culture or mutual 

understanding of what is appropriate or inappropriate behavior based upon the 

interactions among group members (Power, Higgins, & Kohlberg, 1989). A moral 

atmosphere comprises of characteristics of the environment including the presence of 

collective norms that influence the moral actions of the group members (Ommundsen, 

Roberts, Lemyre, & Treasure, 2003; Stephens & Bredemeier, 1996).  

In most studies, the moral atmosphere is investigated through the perception of 

the participants by asking them to assess the majority perspective on standardized real 

or semi-real life situations embedded in that context (Brugman & Boom, 2003). The 

term ―atmosphere‖ or ―climate‖ is used in organizational change literature to refer to 

an organization‘s personality, ethos, or morale. In the moral education literature, the 

moral atmosphere of the school refers to its moral character. This moral character 

emerges from the interactions among teachers, students, administrators, and staff 

members, and it, in turn, influences their moral functioning (Schrader, 2008).  

Investigations of the moral atmosphere of schools begins with the assumption 

common to organizational climate literature that climate can be assessed only through 

the perceptions of the organization‘s members. In this sense, the moral atmosphere is 
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largely a reflection of the organization‘s culture.  On the other hand, the term ―moral 

atmosphere‖ may be used more globally to refer to schools‘ ecology (its building and 

facilities), milieu (the characteristics of the students and staff, such as their ethnicity, 

socioeconomic status, and educational backgrounds), and organization (the structures 

and processes of decision making, communication, and teaching) in addition to their 

culture. The moral atmosphere is often a ―hidden curriculum‖ of values education 

because the values lessons that are taught may be barely visible and unintended 

(Jackson, Boostrom, & Hansen, 1993).  

A school‘s moral culture, therefore, refers to a shared conscience as distinct 

from an aggregate of individual consciences. Although moral culture is one dimension 

of moral atmosphere, it is product of the other three; students and staff (milieu) 

interacting through a system of structures and procedures (organization) in a physical 

setting (ecology) which establish a culture over time. The extent to which that culture 

becomes moral depends upon their willingness to engage all dimensions of the 

school‘s moral atmosphere (Schrader, 2008). 

School climate is based in the interpersonal relations between teachers and 

students. Schools climate considers as general atmosphere of school. Trust develops 

between teachers and students if school climate promotes teamwork (Crosnoe, 

Monica, & Glen, 2004). Research studies showed that who trust their teachers are 

more interested in their studies and as a result perform better in school. School 

programmes and policies often dictate the school climate (Eamon, 2005). 

Summary and Discussion 

This chapter has attempted to provide general overview of the related studies 

grounded in the present research. Most of the studies in the area of moral 

development have been based on the cognitive component by measuring moral 
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judgment (Tirri & Nokelainen, 2007). Previous literature shows moral development is 

an important topic in psychology which has an important role in educational 

psychology and education. Moral development has its philosophical basis dated back 

to the Greek philosophers. It studies about human nature in realizing social goodness 

(Blasi, 2004). Several theories are presented on moral development. Earlier, Plato and 

Stoics gave notions regarding morality.  Kant gave theory based on actions and moral 

rules. Later, Piaget divided cognitive development based on moral development, 

where he categorized ages for morality. Each level is unique and significant. He 

believed that moral development is a developmental process which is based on 

cognitive development (Pressley & McCormick, 2007). Kohlberg (1978) hypothesis 

was based on the previous theories, which highlights moral reasoning through three 

levels: Pre-conventional level behaviors, which are directed by society and based on 

social acceptability, and individuals follow the directed instructions and perform tasks 

due to the fear of punishment. Conventional level is directed by society, where 

humans are obliged to follow rules as set by the society, while Post-Conventional 

level includes social contract. From these theories, it is confirmed that morality is 

gradually attained through the process of development. Many internal and external 

factors are involved in influencing moral act. Parents are one of the most influential 

factor in the moral development of their children. The parenting styles have been 

linked to the development of children‘s moral reasoning (Lopez, Bonenberger, & 

Schneider, 2001). Parents who have high expectations and are responsive to their 

children are classified as authoritative; parents who have high expectations but are not 

responsive are classified as authoritarian; and parents who have low expectations and 

are not responsive are classified as permissive (Gillis, Berry, Douglas, & Evans, 

2006). Furthermore, many researchers have been emphasized the notion of an 
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appropriate moral atmosphere which is necessary for the development of moral 

development of students.  

Previous Studies and Need for the Present Research 

The field of moral development is a major concern of the contemporary 

researchers as well as previous scholars. Many research studies have been conducted 

the studies on moral development and moral judgment  

The need of this study was driven by two main reasons: first, there is a dearth 

of studies to find out the most influential factors affecting moral development in 

Pakistan. Second, the relationship of parenting styles, moral atmosphere of school and 

moral development will create a new dimension of the novelty to the existing body of 

knowledge.  

Parenting styles have been examined by several previous studies. Hawkins, 

(2005) investigated the influence of parenting styles on the development of moral 

judgment in college level adolescents. To find out the relationship between parenting 

styles and self-esteem, Martnez, Garcia, and Yobero (2007) conducted research was 

on Brazilian adolescents. Kausar and Shafique (2008) conducted a study in Pakistan, 

the purpose of their research was to examine gender difference perceived parenting 

styles and socioemotional adjustment of adolescents.  

According to Huver, Otten, De-Vries, and Engels (2010), authoritative 

parenting style has value able effect on adolescents‘ development. Abu-Bakar et al. 

(2012) examined parenting styles and their effect on the Malaysian primary school 

children‘s school performance. Abesha (2012) studied effects of parenting styles, 

academic self-efficacy, and achievement motivation on the academic achievement of 

university students in Ethiopia. Parenting styles and self-efficacy of adolescents has 

been investigated by Tam et al. (2012). To identify the relationship among parenting 
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styles and academic achievement, Dehyadegary et al. (2012) conducted a research on 

school adolescents. Ajilchi, Kargarab, and Ghoreishi (2013) examined the relationship 

of parenting styles of overstressed mothers and their children‘s self-esteem. 

Relationship between parenting styles and academic success has been studied by 

Babu (2015) in Hyderabad, India.  

Snell and Tseng (2001) assessed the moral atmosphere and moral influence in 

China. Guivernau and Duda (2002) studied the relationship of moral atmosphere of 

athletic team to athletes‘ aggression. Beem, Brugman, Host, and Tavecchi (2004) 

explored the students‘ perceptions regarding moral atmosphere of Dutch secondary 

schools. Mancini, Fruggeri, and Panari (2006) studied the relation among adolescents‘ 

perception of school normative context, their orientation towards social rules and their 

aggressive behaviors. This study has been conducted in Italy. Clipa and Iorga (2013) 

studied the role of school-family partnership on moral development. In an 

experimental study conducted by Li, Guo, Zheng, and Yu (2013), the researchers 

attempted to know the relationship between students‘ perceptions of moral 

atmosphere and their moral development. Karabanovaa and Sadovnikova (2014) 

conducted a comparative study of adolescent‘s school moral atmosphere perceptions 

in modern Russia. Mushoriwa (2014) studied the perceptions of the pupils regarding 

moral atmosphere of secondary schools in Harare, Zimbabwe.  

  Haynes (2006) assessed the role of family in the moral development. Khanam 

(2008) found the effect of religious education on the moral development in Pakistan. 

Fadzly (2010) examined and compared moral reasoning ability and personal value 

preferences of accounting students. Lusenga (2010) conducted the qualitative study to 

know the moral understanding and moral reasoning of school leaders. Yvonne (2011) 

investigated the influence of social factors on the moral development of South African 



51 

 

black adolescents. Jahan, Hematkha, Jalili, and Hemati (2014) explored the 

relationship between intelligence and moral development in boys high school in Iran. 

Thomas (2014) explored the factors affecting moral development of theological 

students in South Africa. Lodhi and Siddiqui (2014) conducted a survey to know the 

attitudes of secondary school students regarding ethical and moral values, in Pakistan. 

All of these research studies enthused me to conduct a study in the area of 

moral development of adolescents with regard to their parenting styles and moral 

atmosphere of their school, in Pakistani context.  
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CHAPTER III 

METHODOLOGY 

The literature review indicated that there was a need to conduct a study in the 

area of moral development regarding parenting styles and moral atmosphere of 

school. Descriptive survey was conducted for this study. Surveys are useful for 

gathering factual information, data on attitudes and preferences, beliefs and 

predictions, behaviour and experiences. Descriptive surveys describe data on 

variables of interest (Cohen, Manion, & Morrison, 2007). Mixed method approach 

was selected and correlational research was employed by method.  In mixed method 

approach, data collection involves gathering both numeric information (e.g., on 

instruments) as well as text information (e.g., on interviews). It includes open ended 

and close ended measures. Mixed method approach provides the best understanding 

of a research problem (Creswell, 2007).  

Parenting styles of secondary school students and students‘ perceptions 

regarding moral atmosphere were assessed through quantitative research method and 

to assess the level of moral development of students, the qualitative method was 

employed. The correlational research design was used in this study. The purpose of a 

correlation research is to determine the nature and strength of relationship among the 

two groups of variables and demographic factors. Correlations study contains 

collecting data in order to determine the extent to which two values are related (Gay, 

2000).   

Population of the Study 

The population of the study consisted of all the secondary school students 

(classes 9 & 10) enrolled in 4425 schools (Urban 1086, Girls=505, Boys=581. Rural 
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3339 Girls=999, Boys=2340) located in 36 districts of the Punjab. The reason of 

selecting adolescents as participants of the study was that previous research studies 

indicate adolescence as a period when a person‘s self-identity and understanding 

regarding his/her social world develops. (Hardy & Carlo, 2005; Moshman, 2011). 

It was difficult to collect data from such a large population, therefore a sample 

was selected from the population. I used multi-stage random sampling technique for 

data collection. According to Tashakkori and Teddlie (2003), multi-stage sampling is 

widely used in the world because it includes the selection of large number of units 

from a population, or from specific subgroups (strata) of a population, in a random 

manner where possibility of inclusion of each member of the population is 

determinable. 

Table 3.1 

Number of Educational Institutions (Public Sector) in the Punjab 

(Source: Directorate General of Monitoring & Evaluation, Planning & Development Department, 

Government of the Punjab, Pakistan)  

 

Sample and Sampling Technique 

Sampling techniques had three phases:  

I. Selection of districts 

II. Selection of schools 

III. Selection of students 

Province Level 
Urban Rural Total 

Boys Girls Mixed Total Boys Girls Mixed Total Boys Girls Mixed Total 

Punjab Mosque 1048 5 0 1053 7157 19 0 7176 8205 24 0 8229 

 Primary 1826 2370 0 4197 19465 20514 0 39979 21291 22884 0 44175 

 Middle 313 443 0 756 2138 3080 0 5218 2451 3523 0 5974 

    High 581 505 0 1086 2340 999 0 3339 2921 1504 0 4425 

 High Sec    42 56 0 98 127 79 0 206 169 135 0 304 

 Total 3810 3379 0 7189 31227 24691 0 55918 35037 28070 0 63107 
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Stage I: Selection of Districts 

At first stage, region wise distribution of all districts of the province of Punjab 

was followed for sampling. According to this distribution, Punjab was divided into 

three regions namely Southern, Central, and Northern comprising 10, 14, 12 districts 

respectively. Central region of the Punjab was selected for the selection of the sample. 

There are 14 districts in the Central Punjab. Seven out of 14 districts (Lahore, 

Sheikhupra, Nankana Sahib, Kasur, Hafizabad, Chiniot and Gujranwala) were 

selected randomly from this region. Multi-stage stratified sampling technique was 

used for the selection of schools.  

Stage II: Selection of Schools 

Each district was divided into two strata on the basis of area (urban and rural). 

Each stratum was further divided into two sub-stratum i.e. boys school and girls 

school. From each district, two schools from urban and two schools from rural (one 

school for boys and one school for girls) were selected randomly. Four schools were 

selected from each stratum. Total number of the schools was 28 (14x7).  

 
Figure 3.1 Framework for the selection of schools  

 

Stage III: Selection of Students 

The following procedure was adopted for the selection of subjects: 

1. From each district, four schools were selected randomly and it was planned to 

select one section of class 9 and one section of class 10
 
randomly from each school. 

Each district was divided into two strata on the basis of area (urban and rural). Each 

stratum was further divided into two sub-stratum i.e. boys school and girls school. From each 

district, two schools from urban and two schools from rural (one school for boys and one school 

for girls) were selected randomly. Four schools were selected from each stratum. Total number 

of the schools was 28 (14x7). 
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From each section 25 students were selected randomly. Sample of 1400 students 

(50% male and 50% female) was planned. Due to non-availability of the sample from 

rural schools, the number of respondents was decreased. The detailed description of 

respondents has been presented in table 3.2. 

2. The students were selected randomly and the questionnaires were distributed with 

the help of class teachers. I briefed the purpose and nature of the questionnaire to the 

students to dispel the fear and anxiety of students regarding confidentiality of their 

information after the questionnaires were administered. 

3. I directed the students not to discuss and share their answers with other fellows and 

I remained in the classrooms to answer any query of the students regarding 

questionnaire. 

 

Figure 3.2 Hypothetical frame work for data collection 
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Table 3.2 

District wise distribution of subjects on the basis of gender and area 

 

S. No. 

 

District 

 

Area 

Gender  

Total Boys Girls 

1 Lahore 
Rural 42 42 

183 
Urban  49 50 

2 
Shaikhupura 

 

Rural  47 44 
191 

Urban  50 50 

3 Nankanasahab 
Rural 48 40 

185 
Urban 49 48 

4 Kasur  
Rural 39 31 

166 
Urban 46 50 

5 Chiniot 
Rural 50 25 

175 
Urban 50 50 

6 Hafizabad 
Rural 42 35 

177 
Urban 50 50 

7 Gujranwala  
Rural 40 32 

162 
Urban 50 40 

 

Table 3.2 shows that 84 students from rural and 99 students from urban area of 

Lahore district were selected. Ninety one students from rural and 100 students were 

selected from urban area of   Sheikhupura district. Eighty eight (88) students from 

rural and ninety seven students were selected from urban area of Nankanasahab 

district. Seventy (70) students from rural and 96 from urban area of Kasur district 

were selected. Seventy five (75) students from rural and 100 students from urban area 

of Chiniot district were selected. Seventy seven (77) students from rural and 100 

students from urban area of Hafizabad district were selected. Seventy two (72) 

students from rural and 90 students from urban area of Gujranwala district were 

selected. 

Instruments of the Study 

Three instruments were used for data collection. A brief description of the 

instruments is given as follows: 

The first section comprised demographic questions about respondents‘ gender, 

age, class and area (rural and urban). 
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1. Parenting Style Questionnaire (PSQ)  

To investigate the perceptions of students regarding parenting styles of their 

parents, the parenting style questionnaire was used. According to Baumrind (1991), 

parenting styles have three typologies: authoritative (warmth and demanding), 

authoritarian (strict and highly controlling) and permissive (less control and highly 

warmth). In this research, I adapted parenting styles questionnaire from Parenting 

Practices Questionnaire (Robinson, Mandleco, Olsen, & Hart, 1995). The purpose of 

adaptation of the research instrument was to better fit the requirements of new 

population, locality and language. Additionally, adaptation was related to the need to 

interpret and translate a questionnaire into another language to conduct a study on 

new population (Harkness, Villar, & Edward, 2010). The original Parenting Practices 

Questionnaire (PSQ) consisted of 62 items in which the students were asked about 

how often their parents behaved when interacting with them. In this large scale study, 

I selected 23 statements for developing PSQ (parenting style questionnaire), it 

consisted of 23 parallel statements regarding mother and father‘s parenting style. The 

statements from 1 to 8 were related to authoritative parenting style, 9 to 15 were asked 

about authoritarian parenting style and 16 to 23 were related to permissive style.  The 

range of response was from ―never‖ to ―always‖ on five point likert type scale which 

was used to measure opinions and attitudes (Bowling, 1997; Burns, & Grove, 

1997).This scale was later translated into Urdu language with the help of language 

experts. The original and translated version of PSQ was checked by language experts. 
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Table 3.3 

Description of Parenting Style Questionnaire, Scope and Number of Items 

Subscale of Parenting Style Scope Number 

of Items  

Example of items 

 

 

Authoritative Parenting  

Ability to verbal give-and-take with children 

Ability to maintain loving and warm 

relationship with their children. 

Ability to enhance children‘s participation 

and involvement in family 

 

 

8 

My parents take care of my 

feelings 

My parents explain about 

my good and bad behaviors 

I can explain my view 

points in front of my 

parents 

 

 

Authoritarian Parenting  

Ability to practice the punitive and 

disciplinary style 

Ability to insist the children follow their 

commands 

Less warm relations with their children 

 

 

7 

My parents strictly enforce 

me to obey their rules 

If I disobey the rules of my 

parents, they anger with 

me for a long time 

 

 

 

Permissive Parenting 

Parents have less expectation from their 

children 

Parents endorse independent behavior in 

their children 

 

 

8 

My parents gave full 

freedom to me 

My parents provide me 

everything which I insist  

 

Pilot Test of the Parenting Style Questionnaire (PSQ) 

To ensure the reliability of PSQ, the pilot study was done. The adapted version 

of PSQ was administered to 200 students of 9
th

 and 10
th

 classes. I selected two schools 

from the urban area (one for boys and one for girls) and two schools from the rural 

area (one school for boys and one for girls) for the pilot study of PSQ. During the data 

collection for pilot study, I identified some problems faced by the respondents in 

understanding some statements. Consequently, I rephrased those statements and again 

administered to 250 students from the four schools of the same classification. 

Reliability of the scale was improved to .836 (Cronbach alpha).  
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Table 3.4 

Reliability of Instrument Parenting Style 

Instrument                                                        No. of items                                               Cronbach alpha 

     PSQ                  46                       .836 

 

Table 3.5 

Description of Likert Type Scale for Parenting Styles Questionnaire 

Range of Score Description 

1 Never  

2 No 

3 Seldom  

4 Often  

5 Always  

 

2. School Moral Atmosphere Questionnaire (SMAQ) 

To study the perceptions of students about moral atmosphere of their schools, 

School Moral Atmosphere Questionnaire was adapted. The original scale ―Secondary 

School Moral Atmosphere Questionnaire (SMAQ)‖ was developed by Host, 

Brugman, Tavecchio, and Beem (1998). The prime purpose of this questionnaire was 

to assess the students‘ perceptions regarding moral atmosphere in the secondary 

schools and to determine the relationship among moral competence and moral 

atmosphere. SMAQ contained two contents of the norms ―rejecting of stealing‖ and 

―helping‖. Content of the norms were limited to social behaviors. Basically, original 

SMAQ contained two response formats; yes or no ratings and likert scaling.  

School Moral Atmosphere Questionnaire (SMAQ) was translated into Urdu by 

language experts who were competent in both languages, English and Urdu. 

Translation made by the experts was compared and some changes were incorporated 

according to the lingual rules and cultural meanings. Another expert who was 
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competent in Urdu and English re-translated the scale to English. The original and the 

English translation of the scale was compared by the researchers and the final form of 

the Urdu version was completed. A pilot study was conducted to validate the 

instrument. Due to time constraints, I selected some statements regarding basic moral 

constructs related to teachers‘ moral behavior i.e. cooperation, help, advice and 

justice, and some statements were selected related to students‘ moral behavior in the 

school i.e. cooperation, truancy, respect, stealing, teasing, fighting and vandalism.  
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Table 3.6 

Description of the School Moral Atmosphere Questionnaire, Scope and Number of 

Items 

Subscale of 
School Moral 
Atmosphere 

Scope Number of 
Items  

Example of items 

Moral 
Atmosphere of 
Teachers 

   

 
Cooperation  

Ability to assist the 
students in their 
problems 

4 If any students face difficulty, teachers 
cooperate them 
If any student got injure, teachers provide 
first aid to him/her. 

Respect  Students feel safe to 
express their feelings 
and ask questions  

5 Techers gave permission to express their 
viewpoints 

Advice Ability to counsel and 
instruct the students 

5 Teachers teach ethics to students 

Justice  Ability to be fair in all 
deeds 

2 Teacher evaluate all the students fairly 

Stringency   Quality of being strict 
to other 

2 Techers punish their students if they break 
rules 

Moral 
Atmosphere of 
Students 

   

 
Truancy  

 
Absenteeism of 
students from school 

 
2 

 
Students often absent from the school 

Cooperation  Ability to help and 
assist students 

4 When any student does not understand the 
lesson, other students assist him/her 

Respect  Ability to regard the 
teachers 

4 Students respect their teachers  

Stealing  Take another‘s 
prosperity 

2 Students steal the property of other students 

Teasing  To make fun of others 2 Students tease the new comers in school  
Vandalism  Damage the school‘s 

prosperity  
1 Students damage the schools prosperity    

Violence   To fight with others 2 Students involve in fighting with others 
Discipline  To obey code of 

conduct  
2 Students follow rules and regulations of 

school 
 

Pilot Testing of the Instrument 

A pilot study was conducted to know the reliability of the School Moral 

Atmosphere Questionnaire (SMAQ). This instrument consisted of 37 items asking the 

perceptions of students regarding moral atmosphere of their school; 18 items were 

related to role of their teachers in school moral atmosphere and 19 items were related 

to role of students in school moral atmosphere. This adapted version of SMAQ was 

administered to 200 students of classes 9
th

 and 10
th

.  The value of the Cronbach‘s 

Alpha of this adapted instrument was found as .795, which is statistically significant.  
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The reliability index of the instrument is given in the table below: 

Table 3.7 

Reliability of instrument SMAQ 

Instrument     No. of items       Chornbach Alpha 

SMAQ          37 .795 

 

Moral Development Interview Inventory (MDII) 

This Moral Development Interview Inventory (Khanam, 2008) was adopted 

with the permission of the author. It comprised  ten moral dilemmas to investigate the 

level of moral development of the students. Various researchers used the moral 

dilemmas to assess the moral development (Molchanov, 2013)  

The moral dilemma questionnaire was stimulated by Kohlberg‘s research in 

which he described micro stories regarding moral dilemmas to the respondents and 

used a detailed qualitative methods to know their attitudes to the problem in the story. 

According to Rest, Cooper, Coder, Mazanz, and Anderson (1974), Defining Issue 

Test (DIT) was developed in 1970 to measure the moral judgment. 

In the beginning, Kohlberg (1969) described it as a paper instrument and 

developed a semi structured interview to measure the moral development. The main 

purpose of this instrument was to measure the understanding and interpretation about 

moral issues. According to following Kohlbergian‘s concept, Rest regarded moral 

judgment as a cognitive and social construct that was developed from a self-focused 

view of moral issues, through a group based moral perspective, to a reliance on post-

conventional moral principles. Rest viewed moral judgment as a key factor to 

understand the moral behavior. In the 70s, the DIT was regarded as a measure 

developed to test Kohlberg‘s developmental sequence and contribute to the 

development of moral judgment in adolescents and adult population. Armstrong, 



63 

 

Ketz, and Owsen (2003) stated that moral behaviors are considered as a function of an 

individual‘s moral judgment, moral motivation, moral sensitivity and moral character 

in Rest‘s model. The DIT was developed to overcome the anxiety of researchers with 

Kohlberg‘s subjective scoring methods in Moral Judgment Interview (Thoma, 2002).   

During the 1970s, Georg Lind developed a new concept to measure the 

morality called the Moral Judgment Test (MJT) concentrating on moral judgment 

competence (Lind, 1985, 2000). It reflects the understanding of the psychological 

nature of moral-judgment behavior. Keeping in view the previous instruments, 

Khanam (2008) constructd the Moral Development Interview Inventory (MDII). This 

inventory contains ten moral dilemmas (conflicts). Each dilemma represented a 

universal moral concept i.e. honesty, patience, courage, sympathy, and generous 

behavior towards parents, elders, deprived, and enemies. Each dilemmas ended with 

the decisions to favor or disapproval statements. 

Pilot testing of the Moral Development Interview Inventory (MDII) 

To know the reliability of MDII, pilot testing was administered. For this 

purpose, I selected 200 students of classes 9
th

 and 10
th

. Two schools from the rural 

and two schools from the urban area were selected. After pilot testing, Cronbach 

Alpha was computed as: 
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Table 3.8 

Reliability of MDII 

Instrument No. of items Cronbach Alpha 

MDII 10 .813 

 

Scoring Procedures of Moral Development Interview Inventory (MDII) 

The moral development interview inventory comprised  ten dilemmas. The interview 

inventory was given to students to write down the answers.  The answers were 

matched with scoring scheme of the inventory. Then answers were coded according to 

the scoring scheme. At the end, I added up all scores of the ten dilemmas. The total 

score reflected the stage of the subject as score 40 meant an individual reached at the 

fourth stage of moral development and score 30 meant second stage of moral 

development. If someone got 29 or 48 scores, it showed that the student was in 

transformational stage i.e. he was progressing towards the next stage. 

Data Analysis 

 Data were obtained from Parenting Styles Questionnaire and Moral 

Atmosphere of School in the form of continuous data so Pearson correlation was 

applied on these variables. Data were obtained in the form of scores from each student 

on Moral Development Interview Inventory and it was an interval data. Through 

coding the scores, interval data was changed into continuous data. Furthermore, t-test 

was used to determine the differences in the level of moral development of male and 

female students, rural and urban population. 

 Additionally, One-way ANOVA was employed to explore the difference in 

mean scores of moral development of students on the basis of their parental education 

and their number of siblings. Post hoc test was run to examine the comparisons in 

mean scores of moral development of students on the basis of their parental education 

and their number of siblings. 
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Table 3.9 

Alignment of Data Analysis with Research Hypotheses  

 Statements  Research Hypotheses   Instruments  Analysis  

Objective 1 Find out the 

relationship of 

parenting style 

and the moral 

development of 

secondary school 

students. 

H01: There is no significant relationship between 

authoritative style of mother and moral 

development of secondary school students. 

H02: There is no significant relationship between 

authoritarian style of mother and moral 

development of secondary school students. 

 

H03: There is no significant relationship between 

permissive style of mother parenting and moral 

development of secondary school students. 

 

H04: There is no significant relationship between 

authoritative style of father and moral 

development of secondary school students. 

 

H05: There is no significant relationship between 

authoritarian style of father and moral 

development of secondary school students. 

 

H06: There is no significant relationship between 

permissive style of father and moral 

development of secondary school students. 

 

 

 

Parenting style 

questionnaire 

(PSQ) 

Moral 

development 

interview 

inventory 

(MDII) 

 

 

 

 

 

Pearson 

correlation 

Question 2 Investigate the 

relationship of 

moral 

atmosphere of 

school and moral 

development of 

secondary school 

students. 

H07: There is no significant relationship between 

moral behavior of school teachers and moral 

development of secondary school students. 

H08: There is no significant relationship between 

moral behavior of school students and moral 

development of secondary school students. 

School moral 

atmosphere 

questionnaire 

(SMAQ) 

 

Moral 

development 

interview 

inventory 

(MDII) 

 

 

 

 

Pearson 

correlation 

Question 3 Investigate the 

difference in the 

level of moral 

development of 

male and female 

students. 

H09: There is no significant difference in the 

level of moral development of male and female 

students. 

Moral 

development 

interview 

inventory 

(MDII) 

 

t-test 

Question 4 Explore the 

difference in the 

moral 

development of 

students in rural 

and urban areas. 

H010: There is no significant difference in the 

moral development of students in rural and 

urban areas. 

Moral 

development 

interview 

inventory 

(MDII) 

Demographic 

information  

 

 

t-test 

Question 5 Find out the 

difference in the 

moral 

development of 

students on the 

basis of their 

parental 

education and 

their number of 

siblings. 

H011: There is no significant difference in the 

moral development of students on the basis of 

their father‘s education. 

 

H012: There is no significant difference in the 

moral development of students on the basis of 

their mother‘s education. 

 

H013: There is no significant difference in the 

moral development of students on the basis of 

Moral 

development 

interview 

inventory 

(MDII) 

Demographic 

information 

Analysis of 

variance 

(ANOVA)  



66 

 

their number of siblings. 

Question 6 Examine the 

difference in the 

moral 

atmosphere of 

students on the 

basis of rural and 

urban areas 

H014: There is no significant difference between 

the perception of male and female students 

regarding moral atmosphere of school 

 

H015: There is no significant difference between 

rural and urban areas regarding moral 

atmosphere of school. 

School moral 

atmosphere 

questionnaire 

(SMAQ) 

Demographic 

information 

Analysis of 

variance 

(ANOVA) 
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CHAPTER IV 

DATA ANALYSIS AND INTERPRETATION 

This chapter contains data analysis and interpretation of the findings. 

Relationship among parenting styles, moral atmosphere of school and moral 

development of secondary school students was to be determined. Data were collected 

from 1239 secondary school students from seven districts of the Punjab province. 

Detail description of instruments and sampling procedures were elaborated in the 

previous chapter. Firstly, qualitative data were coded then it was entered in the grid 

sheet of Statistical Package of Social Sciences (SPSS) version 20. The data were 

analyzed by various statistical tests like Pearson Correlation, t-test and Analysis of 

Variance (ANOVA). 

 

Table 4.1 

Table of demographic variables on the basis of gender, area and class 

Variables Categories Total 

 

Gender  

Male Female  

646 593 1239 

 

 

Area  

Urban Rural  

 

 

1239 

Boys Girls Boys Girls 

397 318 249 275 

Total 715 Total 524 

 

Class 

Ninth  Tenth   

1239 568 617 
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Table 4.2 

Correlation between Authoritative Parenting Style and Moral Development of 

Students 

Variables N r value Sig. 

Authoritative 

moth and MD 

1239 .107 .035 

   

 

Table 4.2 shows the results of Pearson correlation test which was performed to 

identify the relationship between mothers‘ authoritative parenting style and moral 

development of students at secondary level. The r-value shows that there was a 

significant correlation r = .107 at p = .035. On the basis of these results our null 

hypothesis ―There is no significant relationship of authoritative style of mother and 

the moral development of secondary school students‖ is rejected. Moreover, it is 

concluded that there was a substantial relationship between mothers‘ authoritative 

parenting style and moral development of students at secondary level. 
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Table 4.3 

Correlation between Authoritarian Parenting Style of Mother and Moral 

Development of Students 

Variables N r value Sig. 

Authoritarian 

mother and MD 

1239 -.024 .646 

   

 

 Table 4.3 shows the results of Pearson correlation test which was performed to 

identify the relationship between mothers‘ authoritarian parenting style and moral 

development of students at secondary level. The r- value shows that there was no 

significant correlation r = -.024 at p= .646 between both variables. It is also evident 

that both variables had negative correlation. On the basis of these results our null 

hypothesis ―There is no significant relationship of authoritarian style of mother and 

the moral development of secondary school students‖ is accepted. Moreover, it is 

concluded that there was a trivial negative relationship of mothers‘ authoritarian 

parenting style with moral development of students at secondary level. 
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Table 4.4 

Correlation between Permissive Parenting Style of Mother and Moral Development of 

Students 

Variables N r value Sig. 

Authoritative mother and MD 1239 .102 .046 

   

 

Table 4.4 shows the results of Pearson correlation test which was performed to 

identify the relationship between mothers‘ permissive parenting style and moral 

development of students at secondary level. The r- value shows that there was a 

significant correlation r = .102 at p= .046 between both variables. On the basis of 

these results our null hypothesis ―There is no significant relationship of permissive 

style of mother parenting and the moral development of secondary school students.‖ 

is rejected. It means there was a significant relationship between mothers‘ permissive 

parenting style and moral development of students at secondary level. 
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Table 4.5 

Correlation between Authoritative Parenting Style of Father and Moral Development 

of Students 

Variables N r value Sig. 

Authoritative Father and MD 1239 .110 .032 

   

 

Table 4.5 shows the results of Pearson correlation test which was performed to 

identify the relationship between fathers‘ authoritative parenting style and moral 

development of students at secondary level. The r-value shows that there was a 

significant correlation r = .110 at p= .032. On the basis of these results our null 

hypothesis ―There is no significant relationship of authoritative style of father and the 

moral development of secondary school students‖ is rejected. Additionally, it is 

concluded that there was a substantial relationship between mothers‘ authoritative 

parenting style and moral development of students at secondary level. 
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Table 4.6 

Correlation between Authoritarian Parenting Style of Father and Moral Development 

of Students 

Variables N r value Sig. 

/Authoritarian Father and MD 1239 -.018 .728 

   

 

Table 4.6 shows the results of Pearson correlation test which was performed to 

identify the relationship between fathers‘ authoritative parenting style and moral 

development of students at secondary level. The r- value shows that there was no 

significant correlation r = -.018, at p= .728 between two variables. It is also evident 

that there was a minor negative relationship between fathers‘ authoritative parenting 

style and moral development of students. Therefore, the null hypothesis ―there is no 

significant correlation between authoritarian parenting style of father and moral 

development of students‖ is accepted. And it is concluded that fathers‘ authoritative 

parenting style and moral development of students at secondary level are not 

interrelated.   
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Table 4.7 

Correlation between Permissive Parenting Style of Father and Moral Development of 

Students 

Variables N r value Sig. 

Permissive Father and MD 1239 .141 .006 

   

 

Table 4. 7 shows the results of Pearson correlation test which was performed 

to identify the relationship between fathers‘ permissive parenting style and moral 

development of students at secondary level. The r- value shows that there was a 

statistically significant correlation r = .141 at p= .006 between two variables. On the 

basis of these results our null hypothesis that ―There is no significant relationship of 

permissive style of father and the moral development of secondary school students‖ is 

rejected and it is concluded that there was a strong relationship between fathers‘ 

permissive parenting style and moral development of students at secondary level. 
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Table 4.8 

Correlation between Moral Behavior of Teachers and Moral Development of 

Secondary School Student 

Variables N r value Sig. 

Moral Behavior of Teachers and 

MD 

1239 .230 .000 

   

 

Table 4.8 shows the results of Pearson correlation test which was performed to 

identify the relationship between moral behavior of teachers and moral development 

of secondary school students. The r- value shows that there was a significant 

correlation r = .230 at p= .000 between two variables. On the basis of these results our 

null hypothesis ―There is no significant relationship of teachers and the moral 

development of secondary school students‖ is rejected. It was concluded that there 

was a significant relationship between moral behavior of teachers and moral 

development of secondary school students. 
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Table 4.9 

Correlation between Moral Behavior of Students and Moral Development of 

Secondary School Students 

Variables N r value Sig. 

Moral Behaviour of Students 

and MD 

1239 .356 .000 

   

 

Table 4.9 shows the results of Pearson correlation test which was performed to 

identify the relationship between moral behavior of students and moral development 

of secondary school students. The r- value shows that there was a significant 

correlation r = .356 at p= .000 between two variables. On the basis of these results our 

null hypothesis ―There is no significant relationship of students and the moral 

development of secondary school students‖ is rejected. It means that there was a 

substantial relationship between moral behavior of students and moral development of 

secondary school students. 
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Table 4.10 

t-test to Identify Difference in Mean Scores of Moral Development of Male and 

Female Students 

Variables Mean SD df Mean 

difference. 

t value Sig. 

Male 43.43 4.33 1237 -1.97 -8.12 .000 

Female 45.40 4.17     

 

Table 4.10 shows that an independent-sample t-test was performed to identify 

the difference in moral development of male and female students. Results indicated 

that there was a significant difference in mean score of male (M= 43.43, SD = 4.33) 

and female (M = 45.40, SD = 4.17) students t (1237) = -8.12 at p < .05 in the moral 

development of male and female students. On the basis of these results the null 

hypothesis that ―there is no significant difference in the level of moral development of 

male and female students‖ is rejected, and it is concluded that female students are 

better than male students in their moral development.  
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Table 4.11 

t-test to Identify Difference between Moral Development of  Students in Rural and 

Urban Areas 

Area Mean SD df Mean 

difference. 

t value Sig. 

Urban 44.35 4.48 1237 -.055 -.219 .221 

Rural 44.40 4.21     

 

 Table 4.11 shows that an independent-sample t-test was performed to identify 

the difference of moral development of students between rural and urban areas. 

Results illustrated that there was no significant difference in mean score of Urban (M 

= 44.35, SD =4.48) and Rural schools (M = 44.40, SD =4.21), t (1237) = -.219 at p = 

.221between moral development of male and female students in rural and urban areas. 

On the basis of these results the null hypothesis ―there is difference between moral 

development of male and female students in rural and urban areas‖ is accepted.  
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Table 4.12 

ANOVA for Difference in Mean Scores of Moral Development of Students on the 

Basis of their Father’s Education 

 Sum of squares df Mean squares F Sig 

Between groups  287.03 7 41.00 2.16 .035 

Within Groups 23290.4 1229 18.95   

Total  23577.42 1236    

 

Table 4.12 depicts that results of One-Way (between groups) ANOVA was 

run to identify difference between moral development of students on the basis of their 

father‘s education. Results indicate that there was a significant difference in moral 

development of students on the basis of their father‘s qualification (illiterate, primary, 

middle, matric, intermediate, bachelors, masters and professional studies) F (7) = 

.2.16 at p < .05.  It means the null hypothesis ―there was no significant difference in 

mean scores of moral development of students on the basis of their father‘s 

education‖ is rejected and it is concluded that fathers‘ qualification affects moral 

development of students.   
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Table 4.13 

Post hoc Descriptives of Moral Development of Students on the Basis of their 

Father’s Education  

Multiple Comparisons 

Dependent Variable: MDTotal  

 Tukey HSD 

(I) 

feducation 

(J) 

feducation 

Mean 

Difference (I-

J) 

Std. 

Error 

Sig. 95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

Illitrate 

primary .421 .438 .980 -.91 1.75 

Middle -.010 .449 1.000 -1.37 1.35 

Matric .048 .364 1.000 -1.06 1.15 

Intermediate -.093 .471 1.000 -1.52 1.34 

bechalors .993 .580 .680 -.77 2.75 

Masters 1.100 .606 .608 -.74 2.94 

Professional 4.148 1.480 .095 -.34 8.64 

Primary 

Illitrate -.421 .438 .980 -1.75 .91 

Middle -.431 .475 .985 -1.87 1.01 

Matric -.374 .397 .982 -1.58 .83 

Intermediate -.515 .497 .969 -2.02 .99 

bechalors .571 .601 .981 -1.25 2.40 

Masters .679 .625 .960 -1.22 2.58 

Professional 3.727 1.488 .194 -.79 8.24 

Middle 

Illitrate .010 .449 1.000 -1.35 1.37 

primary .431 .475 .985 -1.01 1.87 

Matric .057 .408 1.000 -1.18 1.30 

Intermediate -.084 .506 1.000 -1.62 1.45 

Bechalors 1.002 .609 .721 -.85 2.85 

Masters 1.110 .633 .652 -.81 3.03 

Professional 4.158 1.491 .099 -.37 8.69 

Matric 

Illitrate -.048 .364 1.000 -1.15 1.06 

Primary .374 .397 .982 -.83 1.58 

Middle -.057 .408 1.000 -1.30 1.18 

Intermediate -.141 .433 1.000 -1.45 1.17 

Bechalors .945 .549 .674 -.72 2.61 

Masters 1.053 .576 .601 -.70 2.80 

Professional 4.101 1.468 .097 -.36 8.56 

Intermediat 

Illitrate .093 .471 1.000 -1.34 1.52 

Primary .515 .497 .969 -.99 2.02 

Middle .084 .506 1.000 -1.45 1.62 

Matric .141 .433 1.000 -1.17 1.45 

bechalors 1.086 .625 .663 -.81 2.98 

Masters 1.194 .649 .593 -.78 3.16 

Professional 4.242 1.498 .088 -.31 8.79 

Bechalors 

Illitrate -.993 .580 .680 -2.75 .77 

primary -.571 .601 .981 -2.40 1.25 

Middle -1.002 .609 .721 -2.85 .85 

Matric -.945 .549 .674 -2.61 .72 
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Intermediate -1.086 .625 .663 -2.98 .81 

Masters .107 .732 1.000 -2.11 2.33 

Professional 3.156 1.536 .445 -1.51 7.82 

Masters 

Illitrate -1.100 .606 .608 -2.94 .74 

primary -.679 .625 .960 -2.58 1.22 

Middle -1.110 .633 .652 -3.03 .81 

Matric -1.053 .576 .601 -2.80 .70 

Intermediate -1.194 .649 .593 -3.16 .78 

bechalors -.107 .732 1.000 -2.33 2.11 

Professional 3.048 1.545 .501 -1.64 7.74 

Professional 

Illitrate -4.148 1.480 .095 -8.64 .34 

primary -3.727 1.488 .194 -8.24 .79 

Middle -4.158 1.491 .099 -8.69 .37 

Matric -4.101 1.468 .097 -8.56 .36 

Intermediate -4.242 1.498 .088 -8.79 .31 

Bechalors -3.156 1.536 .445 -7.82 1.51 

Masters -3.048 1.545 .501 -7.74 1.64 

 

Table 4.13 shows that Post hoc descriptives using Tukey HSD test shows that 

the fathers having professional education (Doctor, engineers and Ph.D) were 

significantly concerned with their moral development of their children. 
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Table 4.14 

ANOVA for Difference in Mean Scores of Moral Development of Students on the 

Basis of their Mother’s Education 

 Sum of 

squares 

df Mean 

squares 

F Sig 

Between 

groups  

357.68 7 51.1 2.71 .009 

Within Groups 23219.75 1229 18.89   

Total  23577.42 1236    

 

Table 4.14 depicts that One-Way (between groups) ANOVA was run to 

identify difference in mean scores of moral development of students on the basis of 

their mother‘s education. Results indicate that there was significant difference F (7) = 

2.705 at p < .05 in moral development of students on the basis of their mother‘s 

qualification (illiterate, primary, middle, matric, intermediate, bachelors, masters and 

professional studies). It means that the null hypothesis ―there was no significant 

difference in mean scores of moral development of students on the basis of their 

mother‘s education‖ is rejected and it is inferred that mother‘s qualification has a 

profound effect on the moral development of students.  

  



82 

 

Table 4.15 

Post hoc Descriptives of Moral Development of Students on the Basis of their 

Mother’s Education Tukey HSD 

Multiple Comparisons 

Dependent Variable: MDTotal  

 Tukey HSD 

(I) 

meducation 

(J) 

meducation 

Mean 

Difference (I-

J) 

Std. 

Error 

Sig. 95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

Illitrate 

primary .188 .343 .999 -.85 1.23 

Middle .301 .402 .995 -.92 1.52 

Matric -.128 .343 1.000 -1.17 .91 

Intermediate -.034 .565 1.000 -1.75 1.68 

Bechalors 2.244
*
 .689 .025 .15 4.34 

Masters -.683 .995 .997 -3.70 2.34 

Professional 5.517 2.184 .185 -1.11 12.15 

Primary 

Illitrate -.188 .343 .999 -1.23 .85 

Middle .112 .435 1.000 -1.21 1.43 

Matric -.317 .382 .991 -1.48 .84 

Intermediate -.223 .589 1.000 -2.01 1.57 

Bechalors 2.055 .709 .073 -.10 4.21 

Masters -.872 1.009 .989 -3.93 2.19 

Professional 5.328 2.190 .226 -1.32 11.98 

Middle 

Illitrate -.301 .402 .995 -1.52 .92 

Primary -.112 .435 1.000 -1.43 1.21 

Matric -.429 .435 .977 -1.75 .89 

Intermediate -.335 .625 .999 -2.23 1.56 

Bechalors 1.943 .739 .146 -.30 4.19 

Masters -.984 1.030 .980 -4.11 2.14 

Professional 5.216 2.200 .257 -1.46 11.90 

Matric 

Illitrate .128 .343 1.000 -.91 1.17 

Primary .317 .382 .991 -.84 1.48 

Middle .429 .435 .977 -.89 1.75 

Intermediate .094 .589 1.000 -1.69 1.88 

Bechalors 2.372
*
 .709 .019 .22 4.52 

Masters -.555 1.009 .999 -3.62 2.51 

Professional 5.645 2.190 .165 -1.00 12.29 

Intermediat 

Illitrate .034 .565 1.000 -1.68 1.75 

Primary .223 .589 1.000 -1.57 2.01 

Middle .335 .625 .999 -1.56 2.23 

Matric -.094 .589 1.000 -1.88 1.69 

bechalors 2.278 .839 .119 -.27 4.82 

Masters -.649 1.104 .999 -4.00 2.70 

Professional 5.551 2.235 .204 -1.24 12.34 

Bechalors 

Illitrate -2.244
*
 .689 .025 -4.34 -.15 

Primary -2.055 .709 .073 -4.21 .10 

Middle -1.943 .739 .146 -4.19 .30 

Matric -2.372
*
 .709 .019 -4.52 -.22 
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Intermediate -2.278 .839 .119 -4.82 .27 

Masters -2.927 1.172 .197 -6.49 .63 

Professional 3.273 2.270 .838 -3.62 10.16 

Masters 

Illitrate .683 .995 .997 -2.34 3.70 

Primary .872 1.009 .989 -2.19 3.93 

Middle .984 1.030 .980 -2.14 4.11 

Matric .555 1.009 .999 -2.51 3.62 

Intermediate .649 1.104 .999 -2.70 4.00 

Bechalors 2.927 1.172 .197 -.63 6.49 

Professional 6.200 2.381 .155 -1.03 13.43 

Professional 

Illitrate -5.517 2.184 .185 -12.15 1.11 

Primary -5.328 2.190 .226 -11.98 1.32 

Middle -5.216 2.200 .257 -11.90 1.46 

Matric -5.645 2.190 .165 -12.29 1.00 

Intermediate -5.551 2.235 .204 -12.34 1.24 

Bechalors -3.273 2.270 .838 -10.16 3.62 

Masters -6.200 2.381 .155 -13.43 1.03 

*. The mean difference is significant at the 0.05 level. 

 

Table 4.15 shows that Post hoc comparison using Tukey HSD test shows that 

the mothers having bachelor degree were more concerned with the moral 

development of their children.   
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Table 4.16 

ANOVA for difference in mean scores of moral development of students on the basis 

of their number of siblings 

 Sum of Squares df Mean Square F Sig. 

Between Groups 185.911 12 15.49 .81 .64 

Within Groups 23429.82 1226 19.11   

Total 23615.73 1238    

 

 Table 4.16 represents that One-Way ANOVA was employed to know the 

difference in mean scores of moral development of students on the basis of their 

number of siblings. Results show that there is no difference in mean  scores of moral 

development of students on the basis of their number of siblings F (12) = .81 at p = 

.64. So, the null hypothesis that ―there is no significant difference in mean scores of 

moral development of students on the basis of their number of siblings‖ is accepted 

and it is concluded that number of siblings has no effect on moral development of 

students.  
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Table 4.17 

t-test to identify difference between the perception of male and female students 

regarding moral atmosphere of school 

 Mean SD df Mean 

difference. 

t-value Sig. 

Male 137.3545 4.33 1237 -.65057 -1.305 .192 

Female 138.0051 4.14     

  

Table 4.17 shows that an independent-sample t-test was performed to identify 

the difference in the perception of male and female students regarding moral 

atmosphere of school. Results explained that there was no significant difference 

between the perception of male (M = 137.35, SD = 4.33) and female (M = 138, SD = 

4.14) students regarding moral atmosphere of school t (1237) = -1.305 at p = .192.  

On the basis of these results the null hypothesis ―there is no significant difference 

between the perception of male and female students regarding moral atmosphere of 

school‖ is accepted. 
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Table 4.18 

t-test to Identify Difference in Rural and Urban Areas Regarding Moral Atmosphere 

of School   

 Mean SD    df Mean 

difference. 

t value Sig. 

Urban 137.3545 4.48    1237 -.05982 -.119 .906 

Rural 138.0051 4.21     

 

Table 4.18 shows that an independent-sample t-test was performed to identify 

the difference in moral atmosphere of schools in rural and urban areas. Results 

showed that no significant difference t(1327) = -.199 at p = .906 was found in the 

moral atmosphere of school urban (M= 137.35, SD= 4.48) rural (M=138.00, SD=4.21) 

areas. On the basis of these results, the null hypothesis ―there is no significant 

difference between rural and urban areas regarding moral atmosphere of school‖ is 

accepted and it is inferred that schools in rural and urban areas have almost similar 

moral atmosphere.   
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CHAPTER V 

SUMMARY, FINDINGS, DISCUSSION, 

CONCLUSIONS AND RECOMMENDATIONS 

 

The main purpose of this chapter is to provide a closure of the thesis by 

extending a discussion on the results and drawing conclusions. The chapter begins 

with the overall summary of overall study. This is followed by results and discussion 

of the study. Furthermore, the recommendations have been written in the light of the 

conclusions. 

Summary 

The contemporary global exoneration has had its toll on the ethical lives of the 

people and it has created decline in the perception of individuals on what constitutes 

morality (Obasola, 2015). Moral development concerns the development of moral 

behavior and moral character (Abd-Rashid, Mamat, & Ibrahim, 2014). It is a 

purposeful process that forms moral needs, ethical awareness, and moral believes of 

students. Many factors help form an individual‘s morals, values, norms and 

behavioral roles (Potgieter, 2011). One of the more enduring subject in studies on 

moral development has been the role of the family, and particularly the parental 

influence on children‘s developing morality. Parents are considered as dominant 

influences because they have prime responsibility for raising their children and have 

sufficient time to influence them.  

Parents play a fundamental role due to the emotive bonds they have with their 

children, which may enable children particularly being receptive to parental 

influences (Killen & Smetana, 2015). Furthermore, the role of parents to develop 

children‘s potential can be identified through the concept of effectual parenting style 
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(Azizi & Jaafar, 2006). Parenting styles may shape the character of the children in a 

way that they can meet with the requirements of parents, families and society.   

Literature on parental involvement contends that schools are social 

institutions; they cannot exist in isolation. Evidently, the school is also an important 

social context from childhood to adolescence. The influence of perceived moral 

atmosphere in school on moral judgment and moral behavior may get strong during 

adolescence, because during this period acceptance by the peer group is of utmost 

importance for the individuals (Eccles et al., 1993; Gibbs, Potter, & Goldstein, 1995). 

Particularly, the people of Pakistan profoundly emphasize the moral values among 

their children and youth. Several factors are involved (whether urban and rural 

societies) to develop the children morally. 

Keeping in view the importance of parenting styles and moral atmosphere of 

school in developing morality in the adolescence, I wanted to explore the relationship 

among parenting styles, moral atmosphere of school and moral development  

As described in the introductory chapter, the main purpose of the study was to 

investigate the relationship among parenting styles, moral atmosphere of school and 

moral development of secondary school students. Stemming from this main objective 

of the study, various research questions along with research hypotheses were 

formulated. Seven districts were selected for data collection from Punjab province. A 

sample of 1239 respondents was selected from class 9
   

and 10 were selected from two 

schools for boys and two for girls from rural and urban areas of each district. 

 To know the perceptions of students regarding the parenting style of their 

parents and moral atmosphere of their school, two questionnaires were used. To 

investigate the perceptions of students regarding their parenting styles, 23 parallel 

statements were formulated. These were on five point Likert type scale. To know the 
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perceived moral atmosphere of school, 37 statements were constructed to take data 

from students; 18 statements were made regarding the moral role of teachers in their 

school and 19 statements were related to the moral role of the students in school.  

Additionally, Moral Development Interview Inventory was used to know the level of 

students‘ moral development. Moral development interview inventory contained ten 

moral dilemmas. Each dilemma had different ethical conflicts.  

 I selected seven districts from the central region of the Punjab province for the 

selection of sample for the study. From each district, I selected two schools from 

urban and two schools from rural (one school for boys and one school for girls). 

About 80-90 students from each school were selected randomly. Total number of 

students was about 1239 (50% male and 50% female). 

 By using different statistical tests like Pearson correlation, t-test, and one way 

ANOVA were used to analyze and interpret the data to test various hypotheses of the 

study. Pearson correlation was used to find out the relationship among different 

parenting styles and moral development. Pearson correlation was also used to 

determine the relationship between moral atmosphere of school and moral 

development of secondary students. T-test was applied to know the difference in the 

level of moral development of male and female students. One way ANOVA was 

applied to investigate the difference among moral development of students and 

parental education. 

 It was found by statistical analysis and interpretation of the results that variety 

of contexts influence the moral development of adolescents; the powerful influence of 

parents has been examined regardless of the fact that they were educated, illiterate or 

live in rural and urban areas. Similarly, the impact of school and its moral atmosphere 

affects adolescents‘ moral development and there is significant progress in 
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individual‘s moral development whether he belongs to educated or uneducated family 

or rural or urban area.  

 It was examined that authoritative parenting style of mother, authoritative and 

permissive parenting style of father leaves positive effect on moral development. 

Moreover, moral atmosphere of school has substantial effect on moral development of 

students at secondary school students.  

Results also showed that moral development in female students was better 

than male students. There was no significant difference in the moral development of 

secondary school students of rural and urban areas.  

Findings 

 H01: There is no significant relationship between authoritative style of 

mothers and the moral development of secondary school students. 

A significant relationship between authoritative style of mother and the moral 

development of secondary school students was identified (r = .107 at p = .035.). 

H02: There is no significant relationship between authoritarian style of 

mother and the moral development of secondary school students. 

There is no significant relationship between authoritarian mother and the 

moral development of secondary school students (r = -.024 at p = .646) 

H03: There is no significant relationship between permissive style of mother 

parenting and the moral development of secondary school students. 

 It is evident that there is significant relationship between permissive mother 

and the moral development of secondary school students (r = .102 at p = .046) 

H04: There is no significant relationship between authoritative style of father 

and the moral development of secondary school students. 
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 Statistical analysis revealed that there was significant relationship between 

authoritative father and the moral development of secondary school students (r = .110 

at p = .032) 

H05: There is no significant relationship between authoritarian style of 

father and the moral development of secondary school students. 

It is evident that there is no significant relationship between authoritarian 

father and the moral development of secondary school students (r = -018 at p = .728) 

H06:   There is no significant relationship between permissive style of father 

and the moral development of secondary school students. 

The analysis revealed that there was significant relationship between 

permissive style of mother and the moral development of secondary school students (r 

= .141 at p = .006)  

H07: There is no significant relationship between moral behavior of school 

teachers and the moral development of secondary school students.   

  Statistical analysis indicated that there was significant relationship between 

moral atmosphere of teachers and the moral development of secondary school 

students (r = .230 at p = .000) 

H08: There is no significant relationship between moral behavior of school 

students and the moral development of secondary school students. 

The analysis reflected that there was significant relationship between moral 

atmosphere of students and the moral development of secondary school students (r = 

.356 at p = .000) 

H09: There is no significant difference in the level of moral development of 

male and female students. 
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Statistical analysis revealed that there was significant difference in the level of 

moral development of male (M= 43.43, SD = 4.33) and female students (M = 45.40, 

SD = 4.17), t(1237) = -8.12 at p < .05. 

H010: There is no significant difference in the moral development of students 

in rural and urban areas. 

Statistical analysis showed that there was no significant difference in the 

moral development of students in Urban (M = 44.35, SD =4.48) and Rural areas (M = 

44.40, SD =4.21), t(1237) = -.219 at p = .221. 

H011: There is no significant difference in the moral development of students 

on the basis of their father’s education. 

The analysis revealed that there was significant difference in the moral 

development of students on the basis of their father‘s education  F (7) = .2.16 at p < 

.05. 

H012: There is no significant difference in the moral development of students 

on the basis of their mother’s education. 

Statistical analysis reflected that there was significant difference in the moral 

development of students on the basis of their mother‘s education  F (7) = 2.705 at p < 

.05. 

H013: There is no significant difference in the moral development of students 

on the basis of their number of siblings. 

Results showed that there was no significant difference in the moral 

development of students on the basis of their number of siblings F (12) = .81 at p = 

.64. 

H014: There is no significant difference between the perception of male and 

female students regarding moral atmosphere of school 



93 

 

Results showed that there was no significant difference between the perception 

of male (M = 137.35, SD = 4.33) and female students (M = 138, SD = 4.14), t(1237) = 

-1.305 at p = .192 regarding moral atmosphere of school. 

H015: There is no significant difference between rural and urban areas 

regarding moral  atmosphere of school 

Results showed that there was no significant difference between rural 

(M=138.00, SD=4.21) and urban areas (M= 137.35, SD= 4.48), t(1327) = -.199 at p = 

.906 regarding moral atmosphere of school.  

Discussion   

 The study explored the relationship among parenting styles, moral atmosphere 

of school and moral development of secondary school students. Miners (2001) stated 

that different parenting styles lead to different levels of moral development. The study 

revealed that an authoritative parenting style was found to be the most commonly 

practiced parenting styles. Additionally, all these parenting styles (i.e., authoritative, 

authoritarian and permissive parenting style) were reported by participants of the 

study. Moreover, most of the students were at the fourth stage of the moral 

development and moral atmosphere of school was having significant impact on the 

moral development of secondary school students. 

Authoritative parenting Style of Mother 

The findings reflected that there was significant relationship between 

authoritative parenting style of mother and moral development of students. Hawkins 

(2005) also reported that authoritative parenting style had significant impact on moral 

judgment of adolescents. Carlo, Mestre, Samper, Tur, and Armenta (2011) conducted 

a study to explore the longitudinal relations among dimensions of parenting styles, 

sympathy, prosocial moral reasoning, and prosocial behaviors. They also found that 
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parental warmth and sympathy are predictors of prosocial behaviors. Mensah and 

Kuranchie (2013) asserted that authoritative parenting styles were having substantial 

impact on children‘s development. It was inferred from their study that authoritative 

parenting style is based on understanding, reasoning, harmony and trust. Ebrahimi et 

al. (2015) also asserted that authoritative parenting was the best manner of parenting. 

In their study, they reported that there was a direct relationship between authoritative 

style of parenting and emotional regulation of children. Furthermore, Marsiglia, 

Walczyk, Buboltz, and Griffith-Ross (2007) stated that authoritative parenting had 

substantial impact on psychosocial development of children. In the same manner, 

Abdul-Ghani, Kamal, and Abd-Aziz (2014) conducted a study to investigate the 

relationship between parenting styles and morality (akhlak) of teenagers in South area 

of Malaysia. They also found significant relationship between authoritative parenting 

style and morality. 

Authoritarian Parenting Style of Mother  

Results showed that there was no relationship between authoritarian parenting 

style of mother and moral development of students. The findings are consistent with 

Hawkins (2005), who reported that there was no significant relationship between 

authoritarian parenting style and moral judgment. The main reason is that 

authoritarian parenting tends to evoke anger, anxiety, and it is, therefore, related with 

lower level of moral development in children. Moreover, authoritarian parenting 

based on fixed rules, force, intimidation, verbal and corporal punishments caused anti-

social behavior (Mensah & Kuranchie, 2013). Similarly, Terry (2004) stated that 

authoritarian parenting is highly correlated with delinquent behavior. According to 

Azari and Faramarzi (2014), authoritarian parenting is profoundly predictor of the 

tendency to immoral behavior in adolescents.  
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Permissive Parenting Style of Mother 

The findings of my study revealed that permissive style of mother was 

correlated with moral development of secondary school students. The findings are in 

line with Hawkins (2005), who described that permissive parenting was having 

substantial influence on moral judgment. Permissive parents tend to act more 

responsively and demand less from their children, they are usually communicative 

and nurturing. Likewise, According to Afriani et al. (2012), permissive parenting 

styles positively affect students‘ behavior. According to Carlo et al. (2011), mother‘s 

warmth is more predictive of prosocial moral behavior than father‘s warmth.  

However, the findings are inconsistent with Abdul-Ghani et al. (2014), who 

found that there was no significant correlation between permissive parenting style and 

morality of the teenagers.  

Authoritative Parenting Style of Father 

The findings showed that there was significant relationship between 

authoritative parenting style of father and moral development. The finding is 

supported by Rehmat-Abad, Taheri, and Yakhdani (2013), who investigated that there 

was significant relationship between authoritative parenting style and moral 

development. The reason behind it is that authoritative parents provide their children 

with strong emotional support and assist them to take critical approach to various 

situations. Under such conditions, children would continue learning and adhering to 

the moral codes.  

Authoritative parents establish strong relations with their children and teach 

them moral codes consistent with their age. Generally, this parenting style is based on 

rational approach that takes both parents‘ and children‘s right. Authoritative parents 

believe that reasonable control is liberty that assists children internalize moral codes 
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in order to take responsibility of their behavior. Alizadeh, Abu-Talib, Abdullah, and 

Mansor (2011) concluded that authoritative parenting style continues to affect 

children‘s development in positive ways. Authoritative parents have responsive and 

demanding dimensions so that their children could have less behavior difficulties.   

Baumrind (1991) also reported that authoritative parents were more effective 

than authoritarian parents, particularly in assisting their children to avoid problem 

behaviors.  

Authoritarian Parenting Style of Father 

The results of Pearson correlation illustrates that there is no significant 

relationship between authoritarian parenting style of father and moral development of 

students at secondary level. Carlo et al. (2011) affirmed that parents who are very 

strict and harsh towards their children may be excessively demanding which results in 

anger and more egocentric emotions and actions. Moreover, aggressive and antisocial 

behaviours in children are also appeared when parents adopt strict behavior 

accompanied by harsh verbal and corporal punishment. Pervez and Irshad (2013) 

indicated that the authoritarian parents do not discuss openly pros and cones of any 

issue with their children. They expect their children to always follow parental 

directions. Hawkins (2005) confirms the findings of the study that there is no 

correlation between authoritarian parenting and moral judgment. Alizadeh et al. 

(2011) confirmed that authoritarian parents are only demanding but they lack 

responsiveness. Consequently, their strictness may result in behavioral problems in 

children.  

Permissive Parenting Style of Father 

I found from findings of the study that there was a significant correlation 

between father‘s permissive parenting style and moral development of adolescents. 
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Hawkins (2005) confirmed the findings that there was a significant relationship 

between permissive parenting style and moral judgment. Driscoll (2013) stated that 

during adolescence, permissive parenting style has significant effect on self-esteem. 

Carlo et al. (2011) stated that parental friendliness is consistently positively associated 

with prosocial moral reasoning.   

Moral Atmosphere of School (Teachers, Students) and Moral Development  

 Findings of the study revealed that there was a significant relationship 

between moral atmosphere of school teachers and moral development. Furthermore, 

there was also a substantial relationship between moral atmosphere of school students 

and moral development of secondary school students. It is consistent with the results 

of Guivernau and Duda (2002). They explored the relationship of the moral 

atmosphere of athletic team to aggressive tendencies among soccer players. Kadivar 

et al. (2016) also found that perception of students about school moral atmosphere is a 

significant factor in predicting moral competence of elementary school students. Li, 

Guo, Zheng, and Yu (2013) confirmed with the finding of my study that students‘ 

moral behaviour had significant impact on moral judgment. Brugman, Tavecchio, 

Van-Os, and Host (1999) also concluded that the moral atmosphere was more 

influential predictor of practical judgment. Brugman et al. (2003) investigated that 

school moral atmosphere proved as strong predictor of pro social behavior.  

Furthermore, Karabanovaa and Sadovnikova (2014) agreed that secondary 

school moral atmosphere was an essential feature of social development of children. 

Moral reasoning is imperative for schools to incorporate an educated citizenry. 

Dawson (1994) stated that every school has a moral atmosphere and, therefore it 

influences those who come into contact with it. 
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Various studies show that when school teachers model fundamental values and 

students learn skills to settle conflicts peacefully and practice prosocial behavior, the 

schools have a lower incidence of violence (Dolph & Lycan, 2008).  

Difference in the level of moral development of male and female students 

 It was inferred from the findings that female students are better in moral 

development than male students. The findings are consistent with Fadzly (2010), who 

studied the values and moral development of undergraduate students and he found 

that female students were better in moral reasoning than male students. According to 

Arya, Cunningham, and Gupta (2009) that female students tended to show more 

ethical behavior than males. Piquero, Gover, MacDonald, and Piquero (2005) asserted 

that males are more likely to associate with delinquency than females. Upadhyaya 

(2015) investigated gender difference in moral judgment among secondary school 

students. The findings of this study proved that female students excelled in moral 

judgment than male students. Similarly, results of my study are consistent with 

Prescott, Becket, and Wilson (2014) who studied moral development of pharmacy 

students and their findings reflected that female students had higher moral 

development than male students. Lyons and Turner (2015) explored the influence of 

gender on the level of moral reasoning of athlete students. They found that the female 

athlete were better in moral reasoning than male athletes. Eisenberg, Fabes and 

Spinrad (2006) described that the higher level of moral reasoning was exhibited by 

females. 

However, the findings are contradictory with Stephens (2009), who conducted 

a correlational study on parental attachment and moral judgment competence. He 

stated that there was no significant difference  in male and female regarding moral 

judgment competence. Khanam (2008) investigated the effect of religious education 
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on moral development and she reported that male students were better in the level of 

moral development than female students.  

Difference between moral development of students in rural and urban areas 

The findings illustrated that there was no significant difference between moral 

development of students in rural and urban areas. The findings were consistent with 

Doley (2014) who found that there was no significant difference in the moral values 

scores of the students in rural and urban areas. However, Karamavrou (2014) stated 

that students in urban areas showed higher levels of moral judgment than students in 

rural areas. On the other hand, according to Krauss, Hamzah, Suandi, Noah, Juhari, 

Manap, & Mahmood (2006), there are significantly higher levels of religiosity for 

rural youth than urban counterparts. Similarly, Dhinakaran and Sivakumar (2014) 

reported that cultural values and morality were seen as higher in rural area than urban 

areas.  

Difference in mean scores of moral development of students on the basis of 

their parental education 

I found from the findings that there is substantial difference in mean scores of 

moral development of students on the basis of their parental education. According to 

Davis-Kean and Sexton (2006), parents with higher educational background have 

various instructional styles that promote children‘s development. Abesha (2012) 

found that parental education may affect the self-efficacy, achievement motivation 

and academic achievement. Chevalier, Harmon, Sullivan, & Walker (2013) also 

investigated parental education remains significant in children‘s education. Gratz 

(2006) also stated that educated parents strongly affects the education of their 

children.  
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Furthermore, results indicated that mother education has also significant 

impact on moral development of students. Carneiro, Meghir, and Parey (2013) 

asserted that education can enable women to provide a cognitively stimulating 

environment for their children, use language which is developmentally increasing and 

support the physical, social and emotional development of their children.   

Difference in mean scores of moral development of students on the basis of 

their number of siblings 

The findings showed that there is no difference in mean score of moral 

development of students on the basis of their number of siblings. Saleem and 

Mahmood (2013) confirmed that number of siblings was to be found as non-

significant factor of emotional and behavioral development.  

Conclusion 

In the light of findings and discussion, I conclude that parenting styles and 

moral atmosphere of school had significant effect on moral development of secondary 

school students. Authoritative and permissive styles were significantly correlated with 

moral development and no relationship was found between authoritarian parenting 

style and moral development of students.  The substantial relationship between moral 

atmosphere of school and moral development was noted. The moral role of teachers 

and students had greater impact on students‘ morality. Furthermore, female students 

were better in the level of moral development than male students. Rural and urban 

areas were the same in the level of moral development of secondary school students. 

Professional fathers and mothers having bachelor degree had noteworthy effect on the 

moral development of their children as compared to illiterate and low educated 

parents. The number of siblings had no effect on the moral development of students.  
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Recommendations 

Guided by an empirical investigation, the following recommendations to 

improve the moral development of adolescents are given:  

1. Parents should be aware of their parenting styles and know the positive and 

negative effects of different parenting styles. 

2. Parents should endeavor to adopt authoritative parenting style to improve the 

moral behavior of their children. 

3. Parents should adopt warm but firm approach to parenting. 

4. Parents should avoid to exercise excessive control over the children, which 

might be the cause of creating distance between parents and children. As a 

result, the children will try to find other ways to commit immoral activities.  

5. Parents should build a warmth relationship with their children but they should 

monitor and supervise their behavior and activities.  

6. Special attention should be paid to increase the level of moral development of 

male students in their schools. 

7. The findings of the study reflected that  most of the students were at the fourth 

stage of the moral development. Now it is necessary to incorporate the moral 

and ethical subjects in the curriculum of their further studies to enhance the 

level of moral development.   

8. In further studies, the sample size can be increased.  

9. The study recommends that Ministry of Education and heads of the schools 

should ensure that the moral atmosphere of the educational institutions should 

be supportive for the development of adolescents‘ morality. 
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10. The school atmosphere plays an important role in the moral development of 

adolescents. So, the prime goal of education should be to develop children‘s 

morality, rather than to teach them only intellectual knowledge.  

11. So far as other institutes are concerned, if people feel moral decline in their 

colleagues and staff, the head of an institution should take step to improve the 

moral atmosphere of that institution and moral behavior will improve 

automatically.   

12. The role of teachers and students in moral atmosphere of school were studied 

in this study, other factors which make moral atmosphere should be 

investigated.  

13. Further comparative studies are recommended to assess moral atmosphere of 

school in private and public sectors.  

14. The effect of moral atmosphere on moral development should be studied at 

higher education level.  

15. It is suggested that the study should be conducted in different populations and 

relationship of other variables such as parental practices, parental 

involvement, moral atmosphere of home, and moral development of 

adolescents to be considered in further studies.  
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