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ABSTRACT
The research work titled ―Global Citizenship Education: A Comparative
Analysis of O-Levels, A-Levels, Secondary School and Higher Secondary School
Curriculum‖ attempts to highlight the presence of the idea of global citizenship
education in Pakistan (UNESCO‘s SDG target 4.7) in Secondary School, Higher
Secondary School, A-Levels and O-Levels curriculum textbooks (compulsory and
optional subjects i.e. Urdu, English, Islamiat and Pakistan Studies, Geography and
History). This research work has qualitative research framework and strategy used is
content analysis of the compulsory and optional courses (of Islamiat, Pakistan
Studies, History, Urdu, English, and Geography) in the curriculums of O-Levels, ALevels, Secondary School and Higher Secondary School while Peace and NonViolence, Cultural Diversity and Gender Equity as taken as main themes. This
research highlights that as global citizenship as an educational approach can become a
means for the country‘s soft image yet on the part of curriculum makers and writers of
the under-study courses there is a dire need to understand its importance in a global
perspective. Moreover, the idea of citizenship also needs a clear perspective on their
part. The findings communicate that curriculum makers in Pakistan should rethink the
idea of global citizenship education in a global context which is seriously lacking in
many of these textbooks.
Keywords: global citizenship, textbooks, curriculum-makers in Pakistan
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CHAPTER I
INTRODUCTION
Throughout history, human communities take shape depending on collective
identity. Economic, political, religious, and social needs are the reasons for making
such identities. As collective identities become stronger, those who cling to them
systemize themselves in some type of societies; define collective principles hence
making power configurations to hold up their principles.
Now-a-days people identify themselves as global citizens as they are part of a
bigger community of the world enforced by the ideas of global engagement.
Contemporary transportation, information and communication technologies have
made this concept of global identity more viable as the demands upon education have
increased manifold, it is therefore argued that getting universal access to education is
not enough— it is also necessary to give all students quality education that prepares
them for the new millennium.(Israel, 2012)
Global Citizenship Education is a concept which should be

given

consideration now. As the humanity goes through ever more multifaceted and
decisive challenges, it has become a very basic and important part of quality
education in the current milieu. It should be kept in mind that access to such type of
education is an issue of equality. Youth should be prepared to do a meaningful work
in global economy regardless of their background and should also take part in
resolving the global challenges that influence their lives and communities.
Global citizenship is an ethical care of the world (Alwin et al., 1991). A lot of
questioning can be done on this, as can be done on the idea of globalization. A global
citizen should know and be conscious about the world around and should know their
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position as global citizens, values, and multiplicity, should clearly understand how the
things go on in the world, should be disturbed by inequality in the society,
participation from local to the global level, to convert the world into an unbiased
better place to live, be responsible for personal acts. (Andrzejewski & Alessio,1999)
Global citizenship curriculum explores the scope and the extent of the idea of
citizenship anyone can go through his growth in this world. There is a dire need to
teach learners how to maintain a balance between their commitments towards their
country and towards the world in which they are living. Citizenship education is the
main component of several educational systems in many countries around the globe.
Many a time debated that youth should have say in mechanism of administration,
personal rights, and civic participations. These are prerequisites

for

civic

participation. In a globalized age, challenges faced by educators and administrations
alike are looking for the concept of teaching citizenship. (Block, 2011)
To succeed in the twenty first century, Global citizenship education is at the
front position to transform education to give students an all-inclusive educational base
while providing with the skills and competencies needed for success. Global
Citizenship Education (GCED) intends giving power to students to take up dynamic
positions for finding a solution to the worldwide challenges and to be hands-on
provider for a sustainable, forbearing hence safe world.
Global Citizenship Education is one of the key areas in UNESCO‘s programs
for the period 2014-2020. UNESCO focuses on Target 4.7 of SDG (Sustainable
Development Goals) in this context, according to which the countries should ―ensure
that all learners are provided with the knowledge and skills to promote sustainable
development, including, among others, through education

for

sustainable

development and sustainable lifestyles, human rights, gender equality, promotion of a
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culture of peace and non-violence, global citizenship and appreciation of cultural
diversity and of culture‘s contribution to sustainable development‖. (UNESCO, 2019)
UNESCO‘s strategy for GCED is all encompassing catering study materials
and results, science of teaching and learning in every type of setting. It is
transformational while helping students to change themselves and the world, based
upon values as upholding some universal values such as non-discrimination, equal
opportunity, regard, and exchange of ideas and still branch of a bigger community to
hold up the quality and significance of education. (UNESCO, 2019)
In a global world which is having many unresolved social, environmental,
economic, and political challenges ahead, there is a dire need of such educational
system that will help in building up peaceful and sustainable societies. Educational
systems worldwide cannot incorporate such transformative measures. Hence it is vital
to make peace, responsible citizenship, sustainable development, health, gender
equality a center point for Education 2030. Global Citizenship Education (GCED) can
become instrumental for acquiring the proficiencies and mindsets required for having
a conflict resolving approach first locally and then globally.

1.1 SDG (Sustainable Development Goal) Target 4.7
It should be ensured that by 2030, all learners get knowledge and skills needed
for the promotion of sustainable development by education for sustainable
development, human, rights, gender equality, peace and non-violence, cultural
diversity, and global citizenship. (UNESDOC, 2016)
―The extent to which Global Citizenship Education (GCED) including gender
equality and human rights are mainstreamed at all levels in national education
policies, curricula, teacher education and student assessment.‖ (UNESDOC, 2016)
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Education and other SDGs have a main linking cord between them i.e.,
target 4.7 as it caters social, moral, and humanitarian aspects of education all at
once. It also ensures that there is a systematic intervention in textbooks and
teacher education programs via national curriculum frameworks and the moral,
social, and global perspectives of education must be reflected. Target 4.7 ‗s
global indicators mainly focus on young people and children in an educational
set up that is formal.
One way to attain sustainable development and global citizenship both is
through curriculum. Textbooks can become a valid and reliable tool to collect a
variety of curricular content as there is so much work in textbook content
analysis recently.
Target 4.7 mentions getting expertise and proficiencies as a core
inspiration. It has always been a great task to find a consensus between global
challenges and native values. ―Recent initiatives seek to improve monitoring
mechanisms for target 4.7 regarding adolescents,

mainly

in

secondary

education. In 2016, UNESCO and the International Association for the
Evaluation of Educational

Achievement

officially

measuring global citizenship and sustainable

began

development

collaborating

on

knowledge.

The

Southeast Asia Primary Learning Metrics, focusing on global citizenship in
grade 5, aims to develop comparative assessments that are more

attuned to

local conditions.‖ (UNESCO, 2019)
It should be the aim to make all learners have the skills and competencies for
promoting sustainable development, basic human rights, gender equality, cultural
diversity, peace, and non-violence by 2030. (Education, n.d.)
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Learning objectives involve that Education in SDG means inspiring and
influencing learners to critically think and be able to contribute to the future.‖
(UNESCO, 2019)
Sustainable development means the development that does not compromise
the future generations and their needs and caters to the needs of present generation.
(Bourn, 2008)
Anyone who is ready to take up commitments, responsibilities along with
cultural sensitization can become global citizen. He should have a problem-solving
approach, while being self-aware, innovative, and ready to collaborate the skills and
expertise that he is having. (Bourn, 2010)
For more than 40 years one or other form of tradition of global citizenship has
existed but has remained far behind in school education. One main reason can be the
curriculum used in schools in many countries that has not been able to do anything for
addressing global issues or global citizenship. (Davies, 2006)
The curriculum must have the ability to motivate learners to have an
awareness of community and diversity. The curriculum should be empowering
enough to know the background of their communities along with the respect for
diversification from other communities and societies. Moreover, it should teach an
ordinary person how to become extra ordinary for bringing about development related
changes nationally and internationally. (Crick, 1998)

1.2 Citizenship Education in Pakistan Past along with Present
In Pakistani context globalization is the shifting of investments, people,
labour force, ideas, and concepts (Ahmad, 2008). Globalization came as a compulsion
for Pakistan not as a choice (Yoganandan, 2010). Pakistan being a postcolonial state
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has a long and cumbersome history of colonization and imperialism and is still
struggling to get rid of the history of manipulation and power which asks for
committed citizens. Since the inception, education for policymakers in Pakistan is for
building up manpower and nation as demonstrated by many governments over the
years (Naseer, 2012). However, Pakistan Ministry of Education‘s National Education
Policy 2009, has a slight change in its approach. There is a strong recommendation of
a national character along with ideals of patience and justice of the peace. Certain
objectives mentioned in it are for social and economic development of the country.
Seventh objective can be of interest which states that education is ―to develop a selfreliant individual, capable of analytical and original thinking, a responsible member
of society and a global citizen.‖ (Ministry of Education, 2009)
As the aim of education as cited by The National Policy Review Team is the
market competitiveness, so in The National Policy Review document wherever global
is mentioned, it is in economic terms and focuses on citizenship that is market
oriented (Bengali, 1999). In Pakistani context, global knowledge is linked to
economic gains instead of taking it in the sense of having a better knowledge of world
and their place as a global citizen. According to Osler and Starkey (2005), the
presence of a global element in the policy is appreciated but it is vague. Nowhere is
defined as to who is a global citizen, what is his role and responsibility; neither it
defines how the development of global citizens will be attained.
Educational policy of Pakistan also gets supplemented by some other policies
as well e.g., Action Plan 2001-04, National Action Plan on Education for All 2001-05,
and report of Task Force on HE in Pakistan. The main areas of Education Policy of
Pakistan involve adult education, primary education, minimizing school dropout ratio
and accessibility of education. (Dean, 2008)
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As seen from past educational policies of Pakistan, the policymakers are
partial towards citizenship education as compared to global citizenship perspective.
Considering, a 2002 publication by Education Ministry, Dean (2008) argues that out
of nine objectives, five are about the development of true practicing Muslims, three
about the gaining of knowledge about Pakistan and the world and only one is about
promoting the principles of co-existence and interdependency.‖ The effort to build a
strong nationalistic base can be the cause for having a strong focus on the formation
of a singular identity.
Moreover, it is important to note that the onslaught of the ongoing war against
terrorism and upsurge of combativeness in affected zones has further stained the
relations between Muslim World and West. Pakistan has always found itself as center
of media attention because of its strategic position and proximity to Afghanistan
especially after 9/11. The discourses on globalization and formations of multiple
identities have further come in the frontline because of the expansion of social media
and advancements in technology. Hence the educational policies of Pakistan are a
strong reflection of having a strong national identity in the light of its colonial past,
problem ridden present and uncertain future. Such contemporary realities serve as a
backdrop for the idea of global citizenship from Pakistan‘s perspective and selfimage.
According to the UNESCO report on education in Pakistan, 31 per cent of
students enroll in the private sector. In urban areas, private educational institutions
account for more students than the public sector, with 51 per cent enrolled in the
private sector compared to the 49 per cent in the public sector. (Yoganandan, 2010)
In Pakistan, being a federal state, a scheme of division of subjects is present,
under which various subjects are split between provincial and federal government.
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Subjects coming under jurisdiction of federal government can be changed or executed
by federal government only. The catalog of subjects about which federal government
and its provincial counterparts can make laws is called the concurrent list. And the
subjects left out from both the above-mentioned lists come under provincial
jurisdiction. According to Naseer (2012) the list of subjects has been divided,
concurrent list involves curriculum planning and policy, syllabus, and Islamic
education. Remaining are in the jurisdiction of provinces. For concurrent list, the
supremacy will be given to federal despite the legislation present at provincial level.
Overall, policymaking, legislation and finances reside in the hands of federal
government, provinces run the system by executing those policies.
Pakistan‘s educational system has a national as well as Cambridge system of
education. Cambridge system gives GCE (General Certificate of Education), and
students get O and A-Level certificates, respectively. The O and A Level examination
are more costly and given more esteem than Secondary and Higher Secondary
examinations, which are different in every province, but the guidelines are
centralized. Secondary School examination is also called matriculation, which is year
9 and 10, while Higher Secondary School is called FA/FSC which is year 11 and 12.
Cambridge international qualifications are recognized by the universities all
over Pakistan. And a local equivalence with the local education system is provided by
Government of Pakistan to provide a smooth shift to the students who wish to
continue local education in Pakistan. (CAIE, 2020)
Qualification equivalence

given

by

Inter

Board

Committee

of

Chairman (IBCC) is in this way:
•

O Levels and IGSCE qualifications by Cambridge are equal to the respective
province‘s Secondary School Certificate (SSC)
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•

A Levels qualification by Cambridge system is equal to the Higher Secondary
School Certificate (HSSC) of that province. (CAIE, 2020)

•

IBCC issues an elective and compulsory subject list for studying at O & A-levels
to qualify for equivalence at HSSC level. The compulsory and elective subject list
for Cambridge O-Levels, A-Levels and IGCSE is as follows:

•

There are five compulsory subjects (O-Levels) i.e., English, Urdu, Islamiat,
Pakistan Studies, Mathematics and three subjects will be chosen from elective
subject list

•

For studying in Science Group (O-Levels), students should study Physics,
Chemistry and Biology or Computer Science / Information and Communication
Technology (ICT).

•
•

There is no compulsory subject in A-Levels.
At A-Levels, for taking Pre-Engineering Physics, Chemistry and Mathematics
should be taken as optional subjects along with eight subjects studied at O-Levels.

•

For taking medical field (at A-Levels), Physics, Chemistry and Biology should be
taken as optional subjects with eight subjects studied in O-Levels.

•

For General Science and Humanities (at A-Levels), any three optional subjects at
A-Levels along with eight O-Levels subjects is the requirement. (CAIE, 2020)

1.3 Statement of the Problem
Alejandro Tiana (2002) refers to 46th International Conference on Education
(ICE), to share the idea of global citizenship which after summarizing means that one
should learn to live and develop with citizenship. It focuses on local input to
germinate global commitment. Initial action is the growth and encouragement of
suitable values and attitudes in this context.
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Citizens of developing countries put emphasis upon their own development
and growth as they are struggling economically, socially, and politically, and given to
all these kinds of struggles within the country, it seems like a far-fetched idea that
people will accept and respond to the concepts like global citizenship. This proves to
be a challenge for global expectations and theories asking for redefining the ideology
according to local contexts. What is the use of these ideas for developing countries?
Point to note is this that students do not feel themselves adequately equipped to work
together as global citizens which resultingly brings distance between them and the
concept. The need of the hour is to develop such intellectuals who are sensible and
knowledgeable for expanding the idea of global citizenship. Hence the people would
be able to have a better view of their varied contexts and be able to have an allinclusive participation (Andreotti, 2006). Parekh (2003) reverberates Andreotti‘s idea
while asking for the formation of globally oriented citizens who know their strengths
as well as differences and are rooted in their communities balancing internationalism
and giving space to contradictory views. Adding to these are the ideological values
deeply rooted in the curriculum since inception reflected in vision, ethics and ideals
set for students. There is a strong yearning to put the country in preference as
compared to the world but there is a breach as the needs can become mutually
exclusive.
Citizenship in Pakistan has certain limitations as it highlights the need for a
local re-evaluation in consensus with the ideology of Pakistan. And due to a
tumultuous past and present, it becomes hard to make a commitment to the wider
world. Peters et al. (2008) rightly says that the terms citizenship, global and education
can be having opposing contexts which should be open for debate and discussion,
which means there should be a contextual understanding and application. Global
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citizenship and curriculum are relatively new concepts in Pakistan and hence little
research is done in this area. Educationists and researchers are evaluating the
appropriateness and relevance of this ideology (Global Citizenship and Curriculum)
as it is an objective of National Policy too.
Derived from the rationale above, the researcher has conducted a study titled,
‗Global Citizenship Education: A Comparative Analysis of O- Levels, A-Levels,
Secondary School and Higher Secondary School Curriculum‘, in which compulsory
subjects of Urdu, Islamiat, English, History, Geography and Pakistan Studies were
taken from the curriculums of Secondary School, Higher Secondary School and OLevels. While Urdu, Islamiat, English and History were taken from the optional
subjects taught at A-Levels. All the prescribed textbooks were selected via purposive
sampling. In this study, a comparative analysis was done having Cultural diversity,
Peace and Non-Violence and Gender Equality as main themes, taken out of the
textbooks of the above-mentioned subjects. And the conclusions were drawn
regarding as to where improvements are needed and where the course is in accordance
with the guidelines provided by UNESCO‘s GCED (SGD4.7). With reference to the
research objectives, this study is a small step to fill up the gap that exists between
Global Citizenship Education and Curriculum taught in the schools of Punjab,
Pakistan.

1.4 Research Questions
•

How is the idea of peace and non- violence used in the curriculums of OLevels, A-Levels, Secondary School and Higher Secondary School and is it in
consistency with Global Citizenship Education agenda of UNESCO (SDG
4.7)?
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•

In what ways the notion of cultural diversity present in learning materials used
in the above-mentioned subjects from O-Levels, A-Levels, Secondary School
and Higher Secondary School curriculums and is it in compliance with
UNESCO‘s Global Citizenship agenda (SDG 4.7)?

•

Is the concept of gender equality present in O-Levels, A-Levels, Secondary
School and Higher Secondary School curriculums (compulsory and optional
subjects that include Urdu, English, Pakistan Studies along with History,
Geography and Islamiat) and is it in accordance with UNESCO‘s Global
Citizenship Education agenda (SDG 4.7)?

1.5 Objectives of the Study
The study focused on these objectives:
1. To identify and analyse the existence of peace and non-violence and gender
equality in O-Levels, A-Levels, Secondary School and Higher Secondary
School curriculums (compulsory and optional subjects that include Urdu,
English, Pakistan Studies along with History, Geography and Islamiat) while
having a comparative analysis of the textbooks of these two systems with a
focus on Global Citizenship Education, SDG Target 4.7 by UNESCO.
2. To explore and analyse the inclusion of human commonality, diversity and
interconnection via various learning materials used in O-Levels, A-Levels,
Secondary School and Higher Secondary School curriculums (compulsory and
optional subjects that are Urdu, English, Pakistan Studies, History, Geography
and Islamiat) while having a comparative analysis of the textbooks of these
two systems with a focus on Global Citizenship Education, SDG Target 4.7 by
UNESCO.
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1.6 Significance of the Study
While having UNESCO‘s SDG target 4.7 as the focus, this study has analyzed
the textbooks of the compulsory and optional subjects (English, Urdu, Islamiat and
Pakistan Studies, History and Geography) courses in O-Levels, A-Levels, Secondary
School and Higher Secondary School curriculums, the themes have been gender
equality, peace and non-violence and cultural diversity. Hence propositions were
drawn out in accordance with the themes and sub-themes (taken out from UNESCO‘s
Global Citizenship Education agenda SGD 4.7) as to what is lacking and where,
which eventually helped in drawing out conclusions, recommendations, and
suggestions for improvements.

1.7 Delimitations of the study
The delimitations of this work are as follows:
1. Compulsory and optional subjects (Urdu, English, Islamiat, Pakistan Studies,
History and Geography) from the curriculums of O-Levels, A-Levels,
Secondary School and Higher Secondary School from Punjab Textbook Board
have been taken. As in O-Levels instead of Pakistan Studies students study
History and Geography while in A-Levels no subject is compulsory, and
History has been added very recently (year 2020) to the curriculum.
2. Only books used by elite schools of Lahore have been taken for the content
analysis of the compulsory and optional subjects (Urdu, English, Islamiat,
History and Geography) taught in O-Levels and A-Levels curriculum.
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Chapter one comprises of introduction of the thesis topic, its relevance and
significance and overall research approach and design.
Chapter two consists of literature review in which relevant literature was
reviewed and analyzed with reference to the thesis topic. Relevant literature was also
refereed to with reference to the main themes.
Chapter three is of methodology. For the present study, qualitative content
analysis is used for structuring and filtering the relevant content out of the textbooks
under discussion and analysing it according to the advanced specified categories
(thematic blocs) is the strategy which is followed while keeping the concepts of
gender equality, promotion of a culture of peace and non-violence along with the
concept of cultural diversity mentioned in UNESCO‘s SDG target 4.7 for Global
Citizenship Education as main themes.
Chapter four is about analysis of data obtained from the prescribed textbooks
and a thematic analysis (Cultural diversity, Peace and Non-Violence and Gender
Equality as being main themes) has been done of the textbooks of the Urdu, Islamiat,
English, Pakistan Studies, History and Geography form the curriculums of Secondary,
Higher Secondary, O & A Levels as to whether these are in accordance with the
UNESCO‘s Global Citizenship Education agenda (SGD 4.7) or not.
Chapter five deals with summary, findings of the study, conclusions,
discussion, recommendations, and suggestions for further research. All these were
done one by one with reference to the main themes.
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CHAPTER II
REVIEW OF LITERATURE
2.1 Global Citizenship Education and Citizenship
Globalization as an idea strikes great deal of debate and discussion. Global
Citizen is conscious about the humanity and can decipher what it means to be a global
citizen, values diversity, has a perception of how the things go on around the globe,
gets irritated by common discrimination, plays his role in the society at various points,
indigenous and worldwide, gets prepared to create an unbiased sphere, is accountable
for the deeds done. (UNESCO, 2019)
Global citizenship education tackles problems related to reliance, multiplicity
of personalities and traditions, upholding expansion, harmony and differences and
inequality of authority, assets, and reverence. Such problems can be tackled in class
by an extensive, growing mixture of participation-based pedagogical and scholarship
strategies, inclusive of controlled dialogue and discussion, role-play and by query.
Such dynamic techniques have recently set up as first-rate exercises in teaching and
learning, not new and unknown to the idea of global citizenship. A distinctive
curriculum has at its heart such dedication as to improve learner input in building up
these capabilities: successful students, self-assured beings, responsible citizens along
with being effective contributors. (Andrzejewski & Alessio, 1999)
The globalised world offers many opportunities as well as challenges to the
young. They should be given such education that will enable them to seek new
opportunities and face challenges to make a congenial world with the type of
education which supports in their growth as global citizens. By participatory methods
used in Global Citizenship Education, the learners know that how things decided at
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other part of the world influence them and vice versa. Learners are motivated in
Global Citizenship Education to take active part in decision making and learning
procedures. (Brysk & Sharif, 2004)
―Not only has globalization become the central issue of our time, but it will
define the world our children inherit‖ (Bourdieu,1984). Global Citizenship Education
is an all-encompassing idea. It is about all areas of a curriculum and for learners of all
ages. It is about all the areas offered in a school as it is a perception of the world given
by an institute and it is evident not only through teaching and learning but also
through the philosophy and culture of a school. (Oxley & Morris, 2013)
Global Citizenship Education encourages the learners own set of values and
culture and allows them fully to explore them but at the same time it also teaches to
give due regard to others‘ point of views and opinions. This is very important
regarding teaching the young about their responsibilities and rights and how to
exercise them. It is also important for the teachers to know that they cannot have the
answers to all the things associated with Global Citizenship. Their role is to enable the
learners to learn about themselves, the world around them, to resolve issues and
finally to make informed decisions. (Davies, 2006)
Education does not prepare for life; it is instead life itself. Global Citizenship
Education is all about mutual dependence, diversity and individuality, power
conflicts, peace, and mutual respect. All of these can be addressed in classroom
environment through various teaching and learning strategies. (Dower, 2002)
International education is a supra-national view which makes nations
interdependent for global cooperation. It suggests a curriculum of global
understanding necessary for achieving world peace. (Fox, 2005)
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In the previous twenty years, secondary school education has changed
internationally and progressed by overtly European and international institutes,
curriculum of international context used at all schools be it public or private, while
having internationally recognized ways at public schools. (Browne & Cudeck 1993)
Learning outcomes as described by each curriculum are basic ideas, expertise,
knowledge, and right approaches. New approaches are important for identifying
learning outcomes at secondary school level for worldwide commitment. Making
changes in a curriculum is about having a changed mindset and then going for new
patterns and practices as you leave old ones. (Green et al., 2007)
International Education tries to find out ways to incorporate learners
internationally in a system being ruled by cultural diversity, stressing upon the need of
such curricula and pedagogy that helps in developing expertise, information base with
an outlook important for performing efficiently as residents of the world. By using
various forms of globalization, one can go for such qualifications that are acceptable
globally and can be transferred through accrediting system. (Golmohamad, 2008)
Broad-minded acceptance of perspective, traditions and multiplicity comes
through analysis. Critical thinking flourishes in an environment that allows students to
search for novelty in information and perception through dynamic contribution with
self-sufficient scholarship. An interdisciplinary idea with two-way scholarship is the
ingredient of preeminent practices. Student motivation via relevant and engaging
content is important. Content should be studied while focusing on the reasoning skills
and analysis. There should be the use of purposeful transdisciplinary and
interdisciplinary inquisition with thought for greater queries; use of main resources in
the world; as a vital ingredient of learning, put emphasis on interacting with people
around the world. (Sperandio; et al., 2010).
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Globalization has become the main concern of our times and it will describe
the world our children will inherit. Scale for Global Citizenship Education is bigger
compared to one method or theme. This simply is extra compared to the global range
of citizenship. (Deutsch, 1993)
It is vital to be conscious that, apart from supporting one set of responses or
ethics or behaviours, global citizenship education supports young people to
investigate, expand and communicate principles and hence their outlook. This is very
important for all, young and old, to have knowledgeable alternatives and how to know
civil rights and responsibilities towards others. (Haigh, 2008)
Traditionally citizenship means providing legal rights and status while being a
member of a geographical or political group. Characteristics of citizenship are
responsibilities, accountabilities, contribution, and involvement, certain qualities, a
sense, training, groups, bonds, parts, distinctiveness, along with contribution.
(Hanvey, 1976)
Hicks (2003) conceives citizenship as a legitimate position and having certain
behaviors and abilities. By adding legal position in citizenship, the inclusion of global
aspect becomes rare. Certain set of skills and behavior e.g., belonging, contribution,
commitment is referred to for telling the difference in meaning. To have more
recognition for global citizenship, citizenship should be internalized more in terms of
participation, belonging, behaviors etc. The idea of citizenship evolves around
identification (with a place), so the global citizenship can mean identifying with the
world and about their place in it.
Davies‘ (2006) is of the opinion that global issues like democracy, conflictresolution and sense of justice can be imbibed in students by giving them vision of
being citizens of the world along with identification and involvement, inclusion

19
should be made a part. Dower (2008) says that a purpose of citizenship education
should include clarity of vision as far as our own culture is concerned. The learners
should acquire the skills and competencies along with the knowledge of the world for
a more democratic nation and world.
According to Evans (2007), citizenship education has a wider spectrum by
adding global citizenship to it because global citizenship adds much more rationale
variability to it. The comparison of citizenship with globalization is a big
predicament.
Global citizenship education is different from citizenship education, but the
logic needed for citizenship education is the focus on cultural, local, and global
considerations along with emphasis on the enhancement of democratic values.
(Kleingeld & Brown, 2014)
Global citizenship is a set of skills, values, knowledge and understanding of
the global world. Global citizen is an active participant at local and global level.
When the word skills is used in the context of curriculum, it is about being a part of
decision-making procedure and contributing to the wider community. (Dowson et al.,
1977)
According to policymakers and academics there is a difference in educating
about citizenship and educating through citizenship. Educating about citizenship is
about giving graphic information on community matters and hence has a narrow
approach. The other model, educating through citizenship, is thought of as being
enough for advocating actual citizenship concept, as values, skills and competencies
are taught to students to be an active participant in civic culture. These areas should
be an integral part of citizenship education for a better and sustainable future.
Moreover, citizenship education should move from minimum characteristics to
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maximum ones. Minimum characteristics involve basic ideas about citizenship with
knowledge about the functionality of various institutes and systems still leaving room
for creativity and space for themselves and for others. Maximal citizenship education
is about developing behaviors, values, and attitudes for participating in democratic
and civic life (Miller et al., 2011). Analyzing Polish and Canadian curriculum reflects
that teaching materials tends to underscore the actionable features of global issues, by
concentrating on non-debatable themes at the cost of controversial ones. (Kleingeld &
Brown, 2014)
Need for individuals is to comprehend complex global trends and adapt to an
increasing interconnectedness with people of diverse cultures has generated
increasing demand for globalized education. Higher education is asked to deliver a
global perspective, an all-encompassing global outlook that generates the required
skills, expertise, and disposition for learners to be aware of and connect with global
issues.
The trend of globalized education has only started recently. US, UK, South
Korea, and Australia already have merged global education ―in their school system
for decades‖ (Zhao et al., 2007). ―Universities have responded to the demand for
globalized education by creating or expanding study abroad and cooperative degree
programs, promoting faculty collaboration, recruiting more international students, and
incorporating global citizenship education.‖ But ―global citizenship education
introduces new challenges as instructors face the lack of operational definitions,
complexity of the topic, and reservations about teaching global citizenship‖ (Tillman,
Gibson, Reysen, and Katzarska-Miller, 2011; Reimer and McLean, 2009). ―The lack
of consensus on definitions and concepts is often due to the myriad perspectives (e.g.,
educational, political, social, economic) from which individuals approach global
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education, and global citizenship more specifically‖ (Katzarska et al., 2011;
Sperandio et al., 2010).
―While global education or world studies, as it has also come to be known, has
been taught in UK schools since the 1970s, global citizenship education is a more
recent phenomenon‖ (Davies, 2006). Development education arose in 1970s due to
NGOs ―to secure public legitimacy for aid and development.‖ (McCollum, 1996 and
Harrison, 2008, as cited in Bourn, 2008: 6)
Distinctive elements and debates make up global citizenship education with
contradictions making up each component. Although there is an agreement upon same
aspects e.g., identification, skill, and doctrines, but there is disagreement as far as the
objective, mother nature, and equivalent status is concerned. ―The variety of opinions
regarding what makes good citizenship ranges to a variety of methods to citizenship
education. (Maxwell, 2003)
These days, the idea of citizenship has become extra inclusive. As there are
multiple ways to become one. A person can be a citizen of European Union and
France at the same time while the first option as a being supra-national one. In
Canada, a person can be a citizen of Quebec, and a person of Canada which is called
multicultural citizenship abbreviated to multiple citizenship sometimes. The variety of
opinions as to what is great citizenship has gotten influenced by a selection of
remedies to citizenship education. One study of applications of evaluations and
additional procedures discovered four ideas regarding citizenship education, running
from unaggressive to productive strategies. (Merryfield, 2002)
Public servants can view global citizenship mainly as the responsibility to
serve or help others; environmental scientists might define global citizenship as
commitment to sustainability; and critics of the term global citizenship itself, note the
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group‘s lack of legal recognition. Golmohamad (2008) says that global citizenship can
be viewed as a mindset or worldview that one takes. In other words, rather than
conceptualizing global citizens as a legally unrecognized group, global citizenship can
be viewed as an abstract group that is psychological in nature. From a social
individuality viewpoint (Tajfel & Turner, 1979; Turner et al., 1987), people often
associate with groups and feel a psychological connection with others, even though
they have never met the other members or belonged to an organized group‖ (Reysen
& Branscombe, 2010). From a social distinctiveness point of view, ―groups contain
interrelated values, norms, beliefs, and behaviors that represent each group‘s content‖
(Reicher et al., 2010). When some group‘s uniqueness is prominent, the level of
connection (psychological identification) with the set foretells better observance to
group‘s subject matter. Differently put when a specific group identity is salient, the
greater identification or felt connection with the group leads to depersonalization and
adherence to beliefs and actions that are prototypical of the teachings of that group
(Postmes & Branscombe, 2010). As the more a person affiliates with global
citizenship, the more that individual will approve and support the morals and endorse
the actions that signify the subject-matter of that grouping. The literature of global
citizenship literature is currently complicated and contextualized. Reysen and
Katzarska-Miller (2012) note that global citizenship means a superior world order.
For instance, philosophers may accentuate ethics and moral principles (Appiah,
2006), educationists might focus global consciousness (Hanvey, 1976), and social
workers may put emphasis on societal justice.
Reysen, Pierce, Spencer, and Katzarska-Miller (2010) evaluated prior
hypothesizing in interviews of students and some self-proclaimed global citizens.
Although global citizenship is a complex and disjointed phenomenon, the researchers
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found out some consistent content themes of prosocial values and behaviors. Reysen
and colleagues (2010) then studied whether someone‘s affiliation with some group
forecasts the themes most common in the literature. The results from a series of
studies showed that global citizenship encompasses prosocial values and behaviors
related to associations within the groups, cherishing diversity, social equality and
balance, sustainability and responsibility for themselves and others around.
Furthermore, greater association with the idea of global citizenship forecasted
validation of prosocial and above and beyond identification with superordinate (e.g.,
being human, cosmopolitan) and subgroup (e.g., American, occupation) identities‖.
Simply put, the more people psychologically associate with the concept of global
citizenship, the more they connect with the prosocial values of citizenship. Based on
works by (Andrzejewski and Alessio, 1999; Davies, 2006; Hanvey, 1976; Pike, 2008;
Schattle, 2008 Reysen et al., 2010) global citizenship can be called global
consciousness, thoughtfulness, acceptance of cultural diversity, endorsing social
justice, sustainability, and accountability. Hence the description of global citizenship
incorporates and signifies earlier conversations of a global point of view within a
range of disciplines. Reysen and Katzarska-Miller (2012) had tests on structural
model of the backgrounds versus effects related to associating with global citizenship
and citizens. Results show that when friends and family include global citizens,
identifying with global citizenship becomes easier. And the values endorsed by global
citizens become a norm. There is additionally the mediation between input and output
in the case of global citizens. Being constant with earlier theorizing, raising students‘
global awareness is a reliable pathway for educators to engendering the recognition as
global citizens and having such values and behaviors that can easily be termed as
prosocial. (Hanvey, 1976; Schattle, 2008)
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Throughout the world education is used for empowering the democratic role
of people. Citizenship is also a type of affiliation and can be in form of some political
affinity which also brings about legalities, duties, and commitments along with it.
(Brysk and Sharif, 2004)

2.2 From MDGs to SDGs
The United Nations introduced Millennium Development Goals (MDGs) in
September 2001.

Based upon Millennium Declaration, these are eight shared goals

for the global community to be accomplished by 2015. ―According to the UN MDG
Report 2012, the proportion of people living on less than $1.25 has decreased from
47% in 1990 to 24% in 2008 (from 2 to 1.4 billion). This indicates that Target 1 –
Halve the proportion of people living on less than one dollar a day – will be reached
by 2015.‖ (UN, 2012)
Many authors called MDGs as being ―overambitious or ―unrealistic‖ and
considered that MDGs overlooked the inadequate indigenous facilities, especially
unaccounted for governance capabilities (Mishra, 2004; Oya, 2011)While, (Barnes
and Brown (2011) say that MDGs are ―unambitious when viewed against the sheer
volume of unmet basic human needs.‖ Langford (2010) is of the view that global
goals are not right for low- and middle-income countries as these are either are too
much ambitious for some countries or not tough enough for others.
While achieving MDGs, developing nations have gone through many
challenges, some individual and some collective which made achieving of MGDs
more difficult. Some common challenges have been ―Poor starting conditions, weak
governance and institutions, conflict and instability and environmental degradation.‖
(Muñoz, 2008)
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Making a list of goals – a ―shopping-list approach‖ – exposes the exclusion of
vital matters and underinvestment in other key areas (Keyzer & Van Wesenbeeck,
2006). Hayman (2007) says, ―the limited list of MDGs makes it easy for donors to
justify policies exclusively focused on MDG targets.‖ Using the goals and targets as
country-specific goals, according to AbouZahr and Boerma (2010) are of the view
that having country specific goals gives small consideration to

nation-wide

limitations, perspectives and execution capacities.
Van Norren (2012) says, ―the focusing of development efforts on such a
reduced list of goals and neglecting their interconnectedness.‖ Waage et al.
(2010) says that ―a common, cross-sectoral vision of development was not part of the
formulation of the MDGs and has resulted in fragmentation, incoherence, and gaps in
the existing framework.‖ Other critics are of the view that without the primary
involvement and discussion with developing countries in MDGs, has headed for a
lack of national ownership for these (Fukuda-Parr, 2006; Haines & Cassels, 2004).
Mohindra and Nikiema (2010) are of the view that MDG3 lacks gender and
economic discrimination and violence. According to Kabeer (2005)

and

Subrahmanian (2005), there are statistical imbalances as far as gender disparities are
concerned. Easterly (2009) defines that targets are unfair for poor countries especially
African countries because the indicators are constructed in such a way as to
undermine them.
Authors are also critical about time frame given by MDGs, saying that time
frame is not clearly stated as to when the goals should be met(Poku & Whitman,
2011). Keyzer and Van Wesenbeeck (2006) think that setting a time frame of 15 years
is inappropriate to address development and progress issues. Others maintain that
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halfway milestones and targets should have been given to keep focus and reach the
goals (Clemens et al., 2007; Robinson, 2005).
There is also lack of guidance as to how the goals should be chased, there is
no policy guidance (Fukuda-Parr, 2006; Gil-Gonzalez, Ruiz-Cantero & AlvarezDardet, 2009). Oya (2011) says that clear guidance is required to meet the unrealistic
outcomes expected by MDGs, which can also inculcate cynicism and pessimism
amongst poor nations of the world.
Some authors also disapprove MDGs for endorsing ―quick-fix‖ answers and
short-term plans instead of sustainable goals and structured changes (Bond, 2006; Van
Norren, 2012). The strong enticements to demonstrate a fast impact lead to such
programs that promote catching ‗low-hanging fruits‘ instead of long-term savings
(Lay, 2012; Maxwell, 2003; Richard et al., 2011).
MDGs model greatly focused on boosting funding and initiative-building
gained from rich countries to aid poor countries. While the SDGs Model, asks all the
countries to make internal policies for goal progress, while finding ways to work
together across the borders to augment the effect of these national strategies. Groups
of technical experts sat at the UN to create and give shape to the MDGs in which was
a top-down process. The SDGs, in contrast, were conceived using a tremendously
shared approach that considered input from key stakeholders worldwide ―including
193 member states, scientists, private sector actors, and more.‖ (Pierce, 2019)
With MDGs, there has been a considerable improvement in health and wellbeing sectors in various parts of the world. ―A survey of more than 100 Southern
NGOs from 27 countries showed strong support of the MDGs (75% of respondents
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considered the MDGs to be ‗a good thing‘)‖ (Pollard, Sumner, Polato-Lopes, & de
Mauroy, 2011).
These MDG criticisms were mixed, without clear consensus. What often
appeared as a limitation to some was seen as a strength by others. Some critics
believed that the MDGs are too ambitious and impractical, while some others
believed that these are too limited to depict the key problems of development.
―Although the MDGs were originally meant as long-term normative objectives,
authors describe their potential of becoming planned targets encouraging quick-fix
solutions.‖ (Fukuda-Parr, Greenstein, & Stewart, 2013)
Distinct national and regional requirements were neglected, and several
significant development issues were ignored. Moreover, ―progress is measured in
mostly national aggregated data that prevent a detailed understanding of regional
progress and obscure within-country disparities. New methods are now being
developed to measure the pace of progress rather than specific end-targets that are
difficult to reach for some countries.‖ (Fukuda-Parr et al., 2013)
MDG framework has limited focus on poverty, and it does nothing to reduce
inequalities. International community is paying more attention to the issue of equity.
On post-2015 UN Development Agenda, the UN Task Team has admitted that, ―
inequalities, social exclusion, biodiversity, and reproductive health, are addressed
insufficiently by the MDGs‖ (UN Task Team, 2012). In their recommendations the
task team included human rights, equality, and sustainability as core values of future
goals. (Fehling et al., 2013)
―In 2015, to continue spurring global collaboration towards a better world, the
UN revamped the framework by introducing the SDGs.‖ SDGs were set by UN in
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2015 to identify the global development agenda until 2030. These were 17 objectives
for which global indicators and target frameworks were set, ―demanding catalysts for
collaboration across sectors and impact areas.‖ (Pierce 2019)
―From eight goals to 17, from a top-down approach to one of the biggest
collaborative efforts in human history, the shift from the MDGs to the SDGs has been
a slow but steady realization of human potential to work together for the greater
good.‖ (Pierce 2019)
“After 2015, experts predict that the majority of those in extreme poverty will
live in conflict-affected states. The inclusion of peacebuilding is thus critical to the
success of ending hunger and poverty — yet was totally ignored in the MDGs. It is
controversial in the SDGs, but so far it has remained there.‖ (Advocacy, n.d.)
Culture was not clearly mentioned in MDGs in 2000, it is generally
recognized as a significant component to consider for achieving the development
goals. On first review of MDGs in 2005, the global community identified the
―diversity of the world and that all cultures and civilizations contribute to the
enrichment of humankind.‖ During the second time review of MDGs in 2010,
Member States openly stressed the significance of culture for development and its
impact on the success of the MDGs. In 2010 and 2011, two back-to-back resolutions
on Culture and Development were adopted by UN General Assembly. (UNESCO,
2019)
From MDGs (2000-2015) to SDGs (2015-2030), there has been a more
cohesive and integrated strategy. After UN Millennium Summit and Declaration in
2000, Millennium Development Goals were set with eight objectives in focus. Each of
191 member nations pledged to help in achieving the goals by 2015. Although the
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progress was not same as some countries were making considerable progress while
others were far behind. (Pierce 2019)
According to UN Secretary General, SDGs have not lost the successful
features of MDGs, ―that they were clear, concise, time-bound and measurable. But
everyone would agree that the complexity of sustainable global development was not
fully represented by the MDGs‖ (Advocacy, n.d.). MDGs visibly missed the
important elements for the sustainable elimination of hunger, women empowerment,
mobility of people and local government partnerships. ―The SDGs address these
critical elements (to date) much more effectively, with far stronger gender goals,
people‘s participation and government at all levels.‖ (Advocacy, n.d.)
Through all this critical discussion, this research work wants to place the
context historically as to why there was a need to assess the 2006 curriculum
according to the current standards also how the old debate of 21st century aligns with
UNESCO‘s agenda and concept of citizenship, as the benchmarks presented through
MDGs were lacking in goals related to Education and important related themes like
peace, non- violence, cultural diversity, and gender equality which were later
addressed through SDG target 4.7.

2.3 Global Citizenship and Developing Countries
Developing countries have been significantly critical about the philosophy of
global citizenship. Being a global citizen has always posed problems of ethics and
approachability for common people (Dower, 2008; Schattle, 2008; Pashby, 2011).
Postcolonial theory can be the basis of such conceptions which marks global
citizenship as a new form of colonialism trying to shift everything under the umbrella
of western approval and hence a flag bearer of future power shifts (Pashby, 2011).
Schattle (2008) is of the view that politically global citizenship education is viewed as
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a new form of conspiracy which is in favor of secularistic moralism. What is
important to determine here is whether these suppositions are shared by majority or
are these the outcome of the concerns of a small group? Vanessa Andreotti (2006)
contests that global citizenship structure holds a big risk of making unequal power
structures and can become a new tool of western imperialism.
Pashby (2011) emphasizes ―the fact that educational materials are
overwhelmingly Western-American-Global North centric and emphasize neoliberal
values of consumerism over critical democratic engagement while celebrating
globalization from above.‖ The main purpose of education is the preparation of youth
for their future roles as adults and individuals. But the problem for Pakistan and other
developing countries remains that these countries cannot attach the value to
citizenship education that it deserves because participatory and inclusive citizenship
option is not available despite consultancy. (Dean, 2011; Hogg and Smith, 2007)
A research by The International Association for the Evaluation of Educational
Achievement, having 90,000 students from 28 countries says that the knowledge that
these grown-ups have gotten is disconnected with reality and phony (Tiana, 2002).
There is no clear understanding of the concepts of citizenship or globalization on the
part of students hence it becomes illogical to expect that they would connect these two
and understand what global citizenship means.

2.4 UNESCO’s approach to Global Citizenship Education (GCED)
Normative basis in UNESCO‘s point of view towards GCED is concluded
through 1974 Recommendations of UNESCO insisting upon the role of education for
developing understanding around the globe, collaboration, and harmony as according
to civic rights with basic independence of human beings. Moreover, in this area
UNESCO‘s work is supported by means of the GEFI in United Nations who made
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global citizenship as its educational precedence in September 2012. (Global
Citizenship Education, n.d.)
According to UNESCO, GCED addresses classroom materials with their
outcomes. Scholarship culture in all three informal, formal, and semi-formal
situations and pedagogy is given importance. It is transformational while helping
students to bring change in their personal and collective lives, is value-ridden as
promoting commonly shared values as unfairness equity, regard and exchange of
ideas and still be an element of a group while maintaining excellence in education.
(Global Citizenship Education, n.d.)

2.5 Global Citizenship and its Emerging Themes
2.5 1 Theme of Peace and Non-Violence
Peace education is basically a procedure for engaging masses in establishing
awareness of the reasons of conflicts and ways to resolve them in everyday life. The
idea that education is one of the major factors that will help in curbing violence and
maintaining peace, came into prominence as the result of various approaches catering
to peace is a basic part of teaching about acceptance, sharing and being honest to the
people around. Mainly peace education focuses on encouraging students in
developing various strategies to give social justice not only on the indigenous level
but worldwide.
UNESCO uses and involves natural sciences, social sciences, ethnicity,
exchange, and intelligence sectors for promoting the culture of peace. It puts emphasis
to use intercultural dialogue in making policies and actions to further mutual
understanding, forbearance, and regard for ensuring a sustainable future. This
intersectoral stage will also build up tools focusing and featuring good practices in
intercultural dialogue. (UNESCO, 2019)
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Educating for non-violence and peace comprises of training, expertise and
knowledge focusing towards having peace culture based upon human right principles.
Non-violence and peace education not only cultivate a culture of peace education but
also instructs the expertise and behaviors important to detect and resolve latent
conflicts, while endorsing and establishing the tradition of peace and non-violence.
Purpose of peace education can consist of a perception of the demonstrations of
violent behavior, the expansion of capabilities to react usefully to it and exact
perceptive of substitutes. Basic notions involving peace education have revere and
expertise. Revere means developing regard for oneself and for others; expertise is to
explicit behavioral, communication, collaboration skills needed in conflict
circumstances. (UNESCO, 2007)
Peace education means a progression of the information, expertise, behaviors
with traditions for having such modifications in behavior which help young and old to
avoid difference of behavior whether open and or hidden; resolving divergence in a
peaceful manner; and to have the circumstances favorable to peace, be it at national or
international, intergroup, interpersonal, or intrapersonal level. (UNESCO, 2019)
Osler and Starkey (2005) consider peace education as a conscious effort to
educate anyone, in the dimensions of conflict avoidance and encouragement of peace
skills at homes, schools, and societies worldwide, by using all the means and devices
of socialization. Peace education can be described as a procedure where people learn
principles, values, outlook, standards, being sensitive to others and fresh insights so
much so that they take changed actions from what they have done in the past. On the
contrary, peace education should not be cultivating peace only, but it should be done
for peace capacity. Peace empowerment can be associated with peace education
which has individuals equipped with competencies to handle discord at individual and
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group levels. Bar-Tal (2002) highlights the main actions for peace and shifting
mindsets; as a way of refining a set of human rights (above all in Third World nation
states); and disarmament while backing up a tradition of peace.
Earlier it was thought that peace means not having war partly as research done
earlier were powerfully provoked by the calamities of World War II, and endurance
originated with idea of total nuclear war and its perils (Deutsch 1993). United Nations
Declaration on Culture of Peace and Non-Violence says the concept of peace can be
explained by 1999 Program of Action on the Culture of Peace; and 1998 UN
resolution on Peace which is taken as a fundamental step towards prevention of
violent behaviors and conflicts by replacing it with education spreading peace, human
rights, economic development, equality, and participation along with inclusion and
disarmament. (UNESCO, 2019)
The idea of having peace education can be related to make peace, finishing
disagreement and imposing peace, according to Oxley and Morris (2013) who
considers it to be a procedure of upholding the facts, abilities, approaches and
principles wanted to cause such behavioral modifications which can make all to avoid
conflict and violent behavior, both obvious and structural; and to decide about conflict
in a peaceful manner; also, to generate conditions favorable to peace at all levels.
Moreover Deutsch, M. (1993), is of the view that Peace education should
center upon resolution of conflict. It usually focuses upon social and behavioral
indications of conflict, guiding individuals to decide inter-personal arguments by
negotiation and arbitration. It is the progression of obtaining the basic principles,
knowledge, and the growth of abilities to synchronize with others and with
surroundings. The aims of peace education, consistent with UNESCO (2007), state
that learning and training should be combined and should build up a sense of social
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liability and accountability. There should be a soft corner for less privileged people
and the idea of equality should come in everyday life. There should be an
understanding of issues at national and international levels with focus on group work.
The purpose of having education for peace should be a consideration of the
demonstrations of violence, capacity building for a constructive response to that
violence and proper know how of substitutes to violence. Respect and skills are two
basic ideas of peace education. Respect means regard for everyone; skills mean
coordination, collaborations, behaviors manifested during disagreements. (Pike, 2008)
According to Bailey (1992), the teaching of peace education should be training
of the skills of listening, thinking, problem-solving, collaboration and conflict
resolving. The procedure should focus at give power to masses via the skills,
behaviors, and knowledge that are basic in the making of a secure and persistent
world. Bar-Tal (2002) argues more specifically that peace education aims for those
objectives which are divergent from conventional educational goals.
2.5 2 Theme of Cultural Diversity
Culture can be defined as the collective mode of living of a cluster of people.
It can be used to include frequently experienced features of the group‘s lives,
including shared understanding, settings, values, beliefs, and ways of expressing and
attitudes that can affect classroom relations (Bishop, 2002; Bourdieu, 1984). Cultural
practices that one goes through as one goes through everyday school and professional
situations; both form and make up our knowledge. However, this may become
difficult for schools, where wider cultural framework occupies school and classroom
customs (Clark 2001). For some scholars, both may be diverse, so they require
functioning in a different way in these frameworks; for others, these may be similar in
temperament (Bourdieu, 1984). Education should not only transmit culture but should
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also show different world views and the skills to deal with them. In South Africa
official planning of independent education is evidently in position. Since 1994, the
sets of educational plans made are inspiring. In education every strategy vow for
intensely democratic philosophies and practices. Policy making does not mean that it
is practice. He gives example of South Africa which has a long way to go regarding
educational ideals (Carrim & Soudien 1999). Multicultural Education includes
immigrants into an integrated national structure and concurrently shapes the structure
in such manner that it has no differentiation between natives and non-natives.
(Chisholm, 2005)
Clark (2001) states that schools should maintain the status quo by using the
colorblind strategy to curricula. Educationists assert that one should see children and
not color with no attention given to racial divergence while contacting with students
diversely. The problem is lack of being answerable, the way teaching and learning is
being done at schools, it has direct implications for students. In assimilationist
approach, instructors who use color blind strategy time and again attempt to repress
and dodge their unfairness against apprentices from ethnic groups different than their
own, by pretending not to be bothered by color. Moreover, what is disguised in such
colorblind approach is the idea of novices coming to the school from lower
conditions. So, by making changes in curricula for specific requirements becomes
equal to making elevated principles of such earlier all white schools low.
Banks (2006) gives another strategy, used in schools of South Africa, called
―the contributionist approach‖, which means connecting the students from varied
backgrounds and factions apart from the previously governing populace, also adding
up certain features of their ethnicity as well.
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Fante (2000) states that multicultural education improves pedagogical
approaches that give perfection to the objectives of the current educational structure,
although benefits of multicultural education still are arguable. Squelch (1993) says
that the researchers disapprove of multicultural education because it is unable to result
inconsiderable structural improvements and address deep rooted discrimination in
society.
In addition, Fante (2000) contests that multicultural education focuses on the
feeble notion that intellectual perception can result in better forbearance and racial
synchronization. This gives the impression that multicultural education cannot deal
with the actual causes as to why racial and cultural factions are coerced and
persecuted. According to multiculturalism in education, racism is a result of
unawareness along with chauvinism other than targeting inbuilt structural reasons in
society. He is of the view that this discussion also reflects in educators of South
Africa, as certain researchers do not feel happy with the notion of multicultural
education. A research (Carrim & Soudien 1999) makes attempts to question the
provision of equal and quality education to students with varied backgrounds,
abilities, and interests doubtful. Introduction of multiplicity does not mean only to
make provision for multiple cultures or having prescribed changes to the curricula.
Research clarifies that educational institutes have also given inadequate responses to
the concepts of diversity and changes. Parekh (2003) says that since 1990,
multicultural

education

is

posing

emotional

problems

regarding

curriculums. Problematic concerns come under discussion in curriculum discussions
that acknowledge that the right to education does not only mean basic education, but a
regular scholarship of novel things in a changing globalized world. Due to the
multiplicity in society and swell in the urban living, Oxley and Morris (2013)
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maintain that diversity should be an integral part of schooling and it should be
reflecting the values, cultures, and contexts it represents.
Punjab New Deal 2018-23, focus for next five years is to, ―Improve access,
retention and equity through innovative and contextualized marginalized communities
for provision of education.‖ (The New Deal, 2018)
2.5 3 Theme of Gender Equality
Gender equality is always made synonymous with the opportunities to access
education on the part of females; the concept of Education for All (EFA) recognizes
that gender equality holds an important part for quality in education (UNESCO,
2007). UNESCO‘s Institute of Statistics has developed certain indices to file and
evaluate the development made in gender equality regarding accessibility and success
in education. According to UNESCO EFA Global Monitoring Report, ―in 2007, the
net enrolment ratio is 86%, the gender parity index is 0.96. In 2007, there were an
estimated 18 million children out of school, 58% of whom were girls, an
improvement on figures for 1999 when there were 39 million children out of school,
63% of which were girls‖. (UNESCO, 2019)
Education has been selected as the core area for getting the third Millennium
Development Goal by United Nations, it is to be used for women empowerment and
gender equality. Goal is to eliminate gender disparity by 2015 at every level of
education starting from primary and secondary education. Raison d'être regarding
impartial gender-based approach while teaching and learning insists upon correct
perception along with an expansion outlook. According to Art. 26, Universal
Declaration of Human Rights, every human should be given an access to free of cost
at least at primary level which should be compulsory for all. Professional and
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technical education should be available to all and higher education will be accessible
upon merit. (Nations, 25 December 2008)
Punjab New Deal 2018-23 says, ―every child of school going age in the
Punjab should have access to adequate educational infrastructure regardless of gender,
location or economic background.‖ (The New Deal, 2018)
Statistical measures used to show gender equality in education do have some
representational issues as that does not show prejudices and disparities present in an
educational environment that usually comprise of societal and cultural patterns of
behavior and stereotypes associated with the idea of gender. As Aikman and Rao
(2010) maintain, suppositions for being suitable for a lad and suitable for a lass to
study frequently destabilizes objectives of equity in the science of teaching.
Conventional societies frequently support the male point of view. This should be
highly understood that gender equality should be a part of education, for adding up
value in it, and considered as a bigger communal set up to maintain a dialogism-based
communication among the outliers and the conventional powers where underlying
suppositions can be confronted. (Waage et al., 2010)
It important to invest in the education of females as it would not only enhance
their quality of life, employment, and income but also societal and democratic sphere
(Peters et al., 2008). UNESCO‘s education policy elucidates overruling objective of
paucity decline, focusing upon objectives of human rights and democratic systems,
gender impartiality with growth. It depends on endorsing competency, education, and
instruction. It says that educating females is a vital determinant of growth while
supporting the Education for All (EFA) by UNESCO. Education for All is a
UNESCO geared global movement, it focuses on meeting the educational
requirements of everyone whether young or old by 2015. UNESCO has been
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authorized to lead and direct the efforts done on international level to make education
for all possible. (UNESCO, 2019)
Gender equality supported economic expansion and evaluated with reference
to education, wellbeing, economy, political and civil rights for men and women. The
World Bank has suggested empowering the idea of educating females as strategy for
expansion in under-developed states as this succumbs to high rate of returns. For
giving power to females, a key element, still involves their education. (USAID, 2009)
Researchers like James A. Banks (1969), Carrim and Soudian (1999), have
studied gender and racial biases by using content analysis in social studies textbooks.
It is also used for studying the sender‘s intentions and the effects on recipients of that
message. (Frankfort-Nachmias & Nachmias, 1992). This research has gender equality
as one of its main themes and content analysis has helped in studying racial and
gender biases in the prescribed textbooks.
All countries give importance to the accessibility to higher education, parts where
even now they are, not properly represented, should be considered both quantitatively
and qualitatively. In developed countries, women have 52% more access to higher
education, while the ratio is 27% in developing countries (UNESCO, 2007). As a
faculty member, males have better and more access to higher education institutes.
UNESCO (2007) says that in Commonwealth universities, female percentage is 27%,
and the percentage for a developing country like Pakistan is 18%, and 10% for Ghana
(UNESCO, 2007). In Commonwealth countries, there are 33.8 % lecturers and 9.9 %
professors. While developing countries like Uganda, Nigeria, Pakistan, Zimbabwe,
Tanzania, and Zambia, have greater gender disparity.
In South Asia especially in Pakistan, gender discrimination in education is
very overt. (UNESCO, 2007). The World Economic Forum states that Pakistan is on
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56 number among 58 countries which has made considerable progress towards
attaining gender equality, despite of long legislation which has given males and
females the same rights as far as the workplace and working conditions are concerned
according to the constitution of Pakistan. Keeping altogether contrasting views about
gender constructs in Pakistan, there are the ones that encourage marginalizing
females, and the others that want a balanced and independent position for females.
(Kabeer, 2005)
Pakistan is concerned about gender issues in access to education and
organization of schools. It has two categories of schools one is with male disciples
and male instructors and second is female disciples and female instructors. Usually,
secondary education institutes in Pakistan are single gender institutes and this is a
preferred mode by parents. Very small number of private educational institutes have
co-education at secondary school level, but they have separate sections for boys and
girls even in the same class. As far as the subject mathematics is concerned, there is a
big national gender gap due to the inability and non-availability of female teachers in
this subject also pertains to the fact that female instructors have lesser qualification
level than their male counterparts (Bishop, 2002). Current studies about female
teaching and learning in Pakistan demonstrate significant progress in having equality
in gender in educational sphere. But still there are certain disparities and the
procedure being quite slow as stated on the Ministry of Women‘s Development
Pakistan website. (Ministry of Education, 2009)
Gender consciousness problems remain noteworthy part of communal
impartiality in quality education no matter whether they are at the macro level of
educational document or at the micro level in a group of students. The decisive effort
maintains the potential outreach while analyzing the problems related to societal
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impartiality, especially for gender impartiality in the field of education, whereas the
concerns of reallocation and equity are essentially connected to greater societal and
intellectual observations. Main ideas in this structure center on performance and
potential, where performance becomes many things that a person does, and potential
is what is feasible for that person (Achyut et al., 2011). For accomplishing gender
equality in education, the freedom of all no matter what the gender along with any
other type of inequity while choosing their dealings, goals, and traits, should be kept
in mind. (Aikman and Rao, 2010)
Throughout the world and in Thailand, despite the increase in educational
conscription, strict gender rules enforcing certain gender roles and behaviors add up
to the pushiness of gender disparities. As educational organizations are stuck in
greater societal scenario, these mirror the discriminations prevalent in the social order.
Organization along with the context of education – course books, curriculum options,
gender division of teachers and administrators, outlook and behaviors of the teachers,
class and regulation practices, and the idea and role of violence – all show biased and
detrimental public standards regarding suitable functions and prospects for both
genders. Simultaneously, educational institutes have great power to cause revolution,
alter gender dealings, increasing the variety of opportunities for both genders.
(Aikman & Rao, 2010)
Gender partiality can also be taught completely through the materials selected
for teaching in classroom. Use of materials which exclude aid of females, knowledge,
and skill of women, or typecast gender responsibilities, highlight

gender

predisposition in curricula and this should not be done. While research manifest that
by using works suitable for both genders, learners tend to gain equitable and unbiased
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information. They have supple attitudes as regards gender roles, and copy actions
shared in the resources. (Cross & Mkwanazi-Twala, 1998)
Curriculum is a connecter of the objectives of a nation‘s educational policy
and its deliverance in educational scenario. The curricula define what should be added
and why. It also determines the procedures for teaching and assessment. It can enforce
the elimination of gender inequalities and stereotypes by having a check at the content
and procedure of educational materials also keeping the assessment criteria in focus.
Social inequalities, gender biases along with stereotyping and diversification of
learning process and materials should be the focus. The curriculum should, in short,
be a source of spreading positivity, gender equality and upholding of human rights.
Dealing with sexual predispositions in the field of textbooks along with curricula
should be central to gaining educational equity. (Baldo & Fumiss, 1998)
Course books are fundamental part of curricula, being a significant and
powerful instrument by which young learners have exposure to the notions of gender
(Aikman & Rao, 2010). For instance, in Pakistan, a great number of females while
being a part of an interview revealed that textbook images are idealized as models to
be followed by them. Since 1970s research on the inclusion of notions about gender in
textbooks is going on. There are many studies that have evaluated textbooks across
many countries have found the results to be steady as far as the representation of
gender is concerned. (Malik & Hussain,1985)
Many countries, including Thailand, made guidelines preventing gender
discrimination in curricula and classroom materials issuing special instructions for
erasing gender stereotyping, and had the books revised because of this. The World
Bank and Ford Foundation in China have given funds for conducting studies and have
taken clear steps to eradicate gender bias in textbooks. Specifically, the motive behind
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is to mirror the variety of functions present in a community. Certain Nordic countries
decided to overcorrect for supporting impartiality: presenting more equity combined
with variety in jobs than is present (Clark, 2001). Similarly, a move can be useful in
encouraging children to look beyond the social functions around them.
Textbook reform evaluation in several countries has been mainly of secondgeneration textbooks. By these calculations, initiatives taken for textbook reforms
show some level of success but at the same time manifest although more overt sexism
has been curbed but there are still subtle representations in later grades (Hogg &
Smith, 2007). There should be studies to calculate the impact factor regarding gender
biases along with reform initiatives on teachers and students.
This issue goes beyond revision of the textbooks and now it is high time to
deal with gender disparities in curricula overtly. A strategy for including gender into
the mainstream curricula wants inclusion of both male and female perspectives along
with discussions on gender roles and disparities throughout the curriculum. Many
European countries openly maintain in policy documents that curriculum should
reflect gender perspective throughout. The Maltese National Minimum Curriculum
maintains that sexual characteristics and equity as subject matter must not be taken in
segregation. It should be treated as idea connecting all the disciplines, developed in
the framework of a specific theme, while curbing bias by using more gender-inclusive
options. (Mohindra & Nikiema, 2010)
The themes and sub-themes are interlinked, although defined separately in this
chapter. There are many manifestations of one theme, since it is an exploratory study,
this research work tries to explore how many of these manifestations (already defined
sub-themes) exist in our textbooks. In this chapter, all these themes and sub-themes
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are operationalized with references. This study wants to see how many of these subthemes are visibly present in these textbooks (taken out of these textbooks).

2.6 Global Citizenship Education in Pakistan
Curriculum change is an ongoing process and in Pakistan since independence,
curriculum change efforts are done till secondary level. In the current scenario, the
debate is about Single National Curriculum and 2006 curriculum. Along with these
two debates, there is a global debate i.e., UNESCO‘s Global Citizenship Education.
As curriculum change is inevitable according to societal needs hence textbook content
changes, has omissions and additions with the passage of time. As far as Pakistan‘s
curriculum is concerned, there are different schools of thought. Some say it is a
political agenda, some call it societal needs while some portray it in religious terms.
When one focuses upon societal needs, one can say that it is the need of society to
have a change in curriculum so that it can look after changing demands of the society.
Education is for preparing youth as a good citizen. Citizenship education is
about development regarding an outlook, expertise and knowledge among the learners
ensuring to imbibe the beliefs of current electoral system to remain intact
simultaneously. Most countries choose an electoral structure to train their people in
accordance with that, others choose some other type of structure to train people for
that while nations emerging from the breakdown of USSR did. Dissimilar to these,
Pakistan have had a difficult history, wavering among ten years of democratic rule
and ten years of dictator rule, respectively. New education policies emerged with each
new fluctuation and new directions for citizenship education were set to diffuse the
philosophy of political party in power. The leaderships discovered that dissemination
of training regarding their political agenda is important for getting their purposes, so it
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has dominated the pedagogy and curriculum in Pakistan. (Katzarska-Miller et al.,
2011; Dean,2008, 2011)
Pakistan have had a concept of citizenship education based on religion due to
several factors e.g., geo-strategic, historical, political, and cultural. It was from Zia
regime onwards that an ideology of a culturally diversified nation was changed. (Jalal,
1990). In Pakistan, there are two reports on Islamization of citizenship education,
which show dominance of religion-based literature in the textbooks of Social Studies
subject. Nayyar and Salim (2003) in ―The Subtle Subversion: The State of Curricula
and Textbooks in Pakistan‖ discuss about the textbooks for social studies which were
printed under instructions from national curriculum, are highlighting religious
ideology undermining the minorities and Non-Muslims. Article demonstrates that to
build up a sensibility, history books were rewritten purpose was to highlight the
culture of religious intolerance being fostered via Pakistani school textbooks. Nayyar
and Salim (2003) are of the view that Pakistan Studies and Civics textbooks for
schools have incorrect facts containing ideological lapses, having ethnicity and
religion-based biases along with stereotyping gender roles and intolerance. Moreover,
emphasis is on defining citizenship in such a way as to exclude non- Muslim
Pakistanis from being a citizen of the country. Patriotism is made conditional with
religion. Yvette Claire Rosser (2004) also confirms findings by Nayyar and Salim
(2003), while offering a western concept of Islamic model for citizenship education
and declares the content of social studies textbooks used in Pakistani schools nondemocratic. She says that the textbooks in Pakistan highlight the dictatorship era‘s
politics. According to the research by Rosser Pakistan Studies textbooks laud the
works of military ruler, General Zia-ul-Haq. (Rosser, 2004)
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Pakistan like other developing countries, puts emphasis upon its own
development and growth as it is struggling economically, socially, and politically, and
given to all these kinds of struggles within the country, it seems like a far-fetched idea
that people will accept and respond to the concepts like global citizenship. This
proves to be a challenge for global expectations and theories asking for redefining the
ideology according to local contexts. What is the use of these ideas for developing
countries? Point to note is this that students do not feel themselves adequately
equipped to work together as global citizens which resultingly brings distance
between them and the concept.
The need of the hour is to develop such intellectuals who are sensible and
knowledgeable for expanding the idea of global citizenship. Hence the people would
be able to have a better view of their varied contexts and be able to have an allinclusive participation (Andreotti, 2006). Parekh (2003) reverberates Andreotti‘s idea
while asking for the formation of globally oriented citizens who know their strengths
as well as differences and are rooted in their communities balancing internationalism
and giving space to contradictory views.
Adding to these are the ideological values deeply rooted in the curriculum
since inception reflected in vision, ethics and ideals set for students. There is a strong
yearning to put the country in preference as compared to the world but there is a
breach as the needs can become mutually exclusive.

2.7 Student Learning Objectives (SLOs)
This research work cannot be called only textbook analysis because textbooks
are seen side by side with objectives for justifying the themes. One objective is
UNESCO defined themes and the second one is with what objective the textbook is
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written (SLOs). SLOs (student learning objectives) are the content of a textbook in a
context, how it is defined, its learning objectives and outcomes.
O levels History book by Farooq Naseem Bajwa, has objective to provide
students a historical overview of their nation‘s history starting right from 1988
(Bajwa, 2016). A Levels History book by Russell Williams (2013) has an objective to
sensitize the learners with European History (Williams, 2013). Pakistan Studies
Textbook by Punjab Textbook Board for grade 10 has student learning objectives with
reference to each chapter included in the book that ranges from history of Pakistan to
foreign relations of Pakistan to economic development to population, society, and
culture of Pakistan along with protection of women (Dar, 2018). Grade 9 Pakistan
Studies textbook by Punjab Board intends to create interest in students about ethical
themes and their active participation in it. It also has chapter wise student learning
objectives (Hussain; Azam, 2018).
O levels Islamiat book by Farkhanda Noor Muhammad has objective to help
students move deeper into the world of faith and Quran (Muhammad, 2009). A levels
Islamiat book by Martin Lings has the objective that students should learn about the
life and teachings of our Holy Prophet (PBUH) (Lings, 2009). A levels Urdu book by
Syeda Yasmeen Nighat Shah has learning objective that it should give students
knowledge of Urdu literature (Yasmeen, 2016). O levels Urdu book by Mujeeb-UrRehman has learning objective that young learners should be able to comparatively
analyze their national language (Rehman, 2018). English textbook for A Levels by
Mike Gould and Marilyn Rankin has objective to help students develop and apply key
skills i.e., reading, writing, and speaking (Gould; Rankin, 2015). O levels English
textbooks by Rachel Redford have learning objective to enhance learners‘
understanding and application of English language (Redford, 2016). Grade 10 English
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Textbook by Punjab Textbook Board has learning objective to make students work
individually and collectively on a variety of learning styles, to accept other people‘s
ideas, share knowledge and opinions (Kiyani, 2018). Grade 9 English Textbook by
Punjab Textbook Board has an objective to develop critical thinking, higher order
learning skills, encouraging group discussions, improving writing skills in learners
along with recognizing different kinds of narration (Malik et al., 2018).
With reference to the above-mentioned reviews of related literature, the
present study took up the themes of Peace and Non-Violence, Cultural Diversity and
Gender Equality (mentioned in UNESCO‘s SDG Target 4.7). Textbooks of the
compulsory and optional subjects (Urdu, English, Islamiat, Pakistan Studies, History
and Geography) of the O Levels, A Levels, Secondary School and Higher Secondary
Schoolcurriculums were taken for comparative analysis according to the thematic
categories and propositions were drawn out. The content of the textbooks was divided
into thematic categories and a comparative analysis was done based on their relevance
to SDG Target 4.7.
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CHAPTER III
METHODOLOGY
3.1 Introduction
The research work had qualitative research framework, and strategy was to do
the content analysis in which typically separate ideas or themes are used for elements
of analysis instead of actual linguistic units for example words, sentences of
paragraphs. Drisko and Maschi (2016) say that explanation is of three main types
while doing qualitative type content analysis, one is summarizing which reduces data
explication, search for more substance and structuring which means sifting key
features from information. For this research work, relevant material is sifted and
filtered from the textbooks under study and analysed and arranged according to
already specified themes has been the strategy to be followed.
According to Frankfort-Nachmias and Nachmias (1992), the methods and
techniques used for qualitative content analysis cannot be totally standardized; they
must be connected to the specific material as well as the research questions. This
research work has divided the content of textbooks into already prescribed thematic
blocs and analysed them for addressing the research questions.
Holsti (1968) described qualitative content analysis such a research method in
which text and data is interpreted subjectively by putting it under already specified
themes. Current study also put data obtained from texts under already specified
themes (Peace and non-Violence, Cultural Diversity and Gender Equality).
Content analysis is used as one of the data collection tools in qualitative research
(Knipe, 2009). Creswell (2003) gave various stages regarding research material; one
is themes or main idea of the text. He says that content analysis is the used as
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replicable and valid method for making certain inferences from text or properties of
its source. Frankfort-Nachmias and Nachmias (1992) are of the view that qualitative
content analysis involves finding the hidden themes in the target materials
investigated by the researcher. Qualitative content analysis is used for demonstrating
variety of connotations of a phenomenon, explain qualities of the material, and make
out themes or groups in a text. Present research has used three main themes i.e.,
promotion of a culture of peace and non-violence, the concept of cultural diversity
and gender equality which are further divided into sub-themes to draw out relevant
material from the textbooks under research. The themes are taken from UNESCO‘s
target 4.7 about Global Citizenship Education. The research work had qualitative
research framework, and strategy was content analysis of the compulsory courses
(Urdu, English, Pakistan Studies and Islamiat) from Secondary and Higher Secondary
School Curriculums.
Knipe (2009) says that during analysis, the quantity of material gathered is
trimmed down, classified, and categories are joined. Content analysis cannot be a
standardized instrument that will be the same forever; it should be appropriated to go
with the material that is in question and constructed particularly for it. At several
positions, theme analysis or thematic analysis occurs. It is a careful analysis of subject
matters or qualities of the text and has a bottom-up strategy (inductive) and a topdown (deductive) strategy. The purpose is to classify themes as categories. Present
research work has also gathered material by selecting subjects and textbooks for study
(Urdu, English, Islamiat, Pakistan Studies, History and Geography from Secondary,
Higher Secondary, O & A Levels curriculums) and categorized the content into
already mentioned categories (themes) for reaching towards a credible answer.
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―Both manifest and latent content are examined, as are meanings in context.
The focus of qualitative content analysis is often on identifying categories or themes
that both summarize the content found in the full data set and highlight key content.
To achieve this goal, the meaning of content may be interrogated and expanded.‖
(Drisko and Maschi 2016)
Schreier (2014) states, ―The main analysis is complete once the coding of the
categories is finalized. The final step of data analysis in qualitative content analysis is
preparing the data in a manner that clearly answers the research question.‖
―Qualitative content analysis may use either newly collected data, existing
texts and materials, or a combination of both. It may be used in exploratory,
descriptive, comparative, or explanatory research designs.‖ (Drisko and Maschi,
2016)
Schreier (2012) says, ―Coding is a defining feature of qualitative content
analysis. Researchers use coding to identify and describe key meanings within texts of
many kinds. Coding is also used to reduce and summarize those meanings that are
most relevant to answering the research question.‖ For this research work, coding is
used to identify key meanings within the texts hence summarizing them to answer the
research questions.
In qualitative content analysis, the meanings are hidden behind the physical
messages. Concepts and main ideas are analyzed, and suppositions are taken out of
them. (Holsti, 1968)
Three main types of analysis exist in qualitative content analysis, these are
summarizing which means cutting of the data, explication which is going for further
relevant material and finally structuring which stands for the filtration process of the
data. While using themes as the coding unit, one should mainly look for an idea or a
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concept. A sign or code is given to content of any dimension till it comes under one
theme or is in accordance with research questions (Drisko & Maschi 2016). The idea
or themes taken from Global Citizenship Education for this research work are
promotion of a culture of peace and non-violence, the concept of cultural diversity
and gender equality. For selecting the textbooks for this research work, purposive
sampling has been done. For Purposive sampling, sample population is carefully
established. The findings from purposive are qualitatively generalizable. It does not
always have to be statistically representative of the greater population. (Knipe, 2009)
Curriculum change and evaluation are important areas of research and the
ones who study curriculum observe it keenly. There are different theoretical
traditions, some view it from positivist orientation, some from interpretivist and some
with critical theory reference. When there is question of curriculum change, predominantly critical theorists come forward with emancipatory claims, Feminists,
Marxists (who say there is class exploitation, which should change), also there are
some who see curriculum as a political instrument. Curriculum analysts want to see
(when removed from policy), as when curriculum moves towards implementation
side, what are the gaps that hinder that implementation and what are the things that
make implementation possible. Textbook is one area which covers implementation
side, the content within textbooks is already adopted. There is need to understand that
content, what is the nature of that content, how is it being implemented and what are
the manifestations? From Global Citizenship Education context, it is important to see
that according to UNESCO ‗s defined MDGs and SDGs, whether our learners are
global citizens or national citizens? This research work, being exploratory in nature,
wants to explore that whether textbook content is depicting Global Citizenship
Curriculum or not.
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3.2 Research Paradigm
This research has qualitative research framework, and content analysis of the
compulsory and optional courses (Urdu, English, Pakistan Studies, History,
Geography and Islamiat) in the curriculums of O-Levels, A-Levels, Secondary School
and Higher Secondary School has been done. The concepts of peace and nonviolence, cultural diversity and gender equality defined by the knowledge and skill
competencies mentioned in the agenda of Global Citizenship Education, Education
2030 Agenda and Framework for Action, notably Target 4.7 of the Sustainable
Development Goals (SDG 4 on Education) by UNESCO are taken as main themes
and a comparative analysis is done of the prescribed textbooks with these themes and
also with each other as to which textbook is in accordance to SDG target 4.7 and
which is not. While the sub themes under each main theme are as follows:
3.2 1 Peace and Non-Violence sub themes
1. manifestations of violence
2. alternatives to violence
3. problem-solving
4. conflict resolution
3.2 2 Cultural Diversity sub themes
1. diverse to reflect the cultures
2. values and contexts that it (curriculum) represents
3.2 3 Gender Equality sub themes
1. gender inequalities (girls having lower status)
2. the predisposition to show the constructive roles of females in the characters
of the idealized and extraordinarily valiant women
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3. gender stereotyping (as women being largely depicted in motherly tasks, while
the decision makers and protectors are males)

3.3 Sample
Purposive sampling was done while selecting the prescribed textbooks from
the compulsory and some optional subjects in O- Levels, A-Levels of Cambridge
System, Secondary School and Higher Secondary Schools offering textbooks of
Punjab Textbook Board. Compulsory subjects of Urdu, English, Islamiat and Pakistan
Studies from Secondary and Higher Secondary School curriculum are taken. As in OLevels instead of Pakistan Studies History and Geography are taught as compulsory
subjects, so these subjects are taken in. And lastly in A-Levels exam only recently (in
year 2020) the optional subject of History has been introduced which has also been
taken into consideration for this research work. The following provides a list of
sample textbooks along with their abbreviated tags being assigned by the researcher to
use during analysis:
3.3 1 Punjab Textbook Board Books
1. Urdu Compulsory for grade 9 (by Punjab Curriculum and Textbook Board),
year 2018-19, by Prof. Dr. Zia-ul-Hasan, Dr. Muhammed Saleh Tahir, Prof.
Dr. Asif Awan, Prof. Muhammmed Naeem Bazmi and Prof. Asad Ayub Niazi.
Tag PB2019U9
2. Urdu Compulsory for grade 10 (by Punjab Curriculum and Textbook Board)
year 2018-19, by Prof. Dr. Rafi-ud-Din Hashmi and Dr. Abdullah Shah
Hashmi. Tag PB2019U10
3. Sarmaya-e-Urdu (Urdu Compulsory) for grade 11 by Punjab Curriculum and
Textbook Board, year 2019-20, by Muhammed Zubair Saahi, Prof. Ayaz
Asghar Shaheen and Dr. Muhammed Khan Ashraf. Tag PB2020U11
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4. Sarmaya-e-Urdu (Urdu Compulsory) for grade 12 by Punjab Curriculum and
Textbook Board, year 2019-20, by Dr. Muhammed Ali Khan, Dr. Abdul
Ghani Farooq and Prof. Jaffer Baloch (Late). Tag PB2020U12
5. Pakistan Studies for grade 9 (by Punjab Curriculum and Textbook Board),
year 2018-19, by Muhammed Hussain Ch. And Mrs. Uzma Azam. Tag
PB2020 PS 9
6. Pakistan Studies for grade 10 (by Punjab Curriculum and Textbook Board),
year 2018-19, by Prof. Aftab Ahmad Dar. Tag PB2019PS10
7. Pakistan Studies for grade 12 (by Punjab Curriculum and Textbook Board),
year 2019-20, byMuhammad Hussain Ch., Muhammad Farooq Malik, Khadim
Ali Khan, Dr. Sultan Khan and Rai Faiz Ahmed Kharal. Tag PB2020PS12
8. Islamiat Compulsory for grade 9 & 10 (by Punjab Curriculum and Textbook
Board), year 2018-19, by Dr. Ehsan-ul-Haq, Dr. Saeed Ullah Qazi(Late),
Dr. Zahoor Ahmed Azhar, Dr. Zia-ul-Haq Yousaf Zai, Prof. Iftikhar Ahmed
Bhatta, Dr. Muhammed Ishaq Qureshi, Dr. Shabbir Ahmed Mansoori, Prof.
Ameena Nasira, Abdul Sattar Ghori (Late), Muhammed Nazim Ali Khan
Matalvi, Dr. Muhammed Tahir Mustafa, Qari Syed Sharif Al Hashmi (Late).
Tag PB2019Isl9-10
9. Islamiat Compulsory for grade 11 (by Punjab Curriculum and Textbook
Board), year 2018-19, by Prof. Hasan ud Din Hashmi, Prof. Mahboob ur
Rehman, Sheikh Saeed Akhtar, Maulana Talmeez ul Hasan Rizvi, Inayat Ali
Khan, Maula Abdul Rasheed Naumani. Tag PB2019Isl11
10. English Compulsory for grade 9 (by Punjab Curriculum and Textbook Board),
year 2018-19, b Ruhi Zaka Malik, Fatima Dar and Zarqa Bashir. Tag
PB2019Eng9

56
11. English Compulsory for grade 10 (by Punjab Curriculum and Textbook
Board), year 2018-19, by Sobia Kiyani. Tag PB2019Eng10
12. English Book 1 (Short Stories) for grade 11 (by Punjab Curriculum and
Textbook Board), year 2019-20, compilers are Bashir Ahmed Ch. and Qazi
Sajjad Ahmed. Tag PB2020EngI, 11
13. English Book III (Plays and Poems) for grade 11 (by Punjab Curriculum and
Textbook Board), year 2019-20, compilers are Rafiq Mahmood, Qazi Sajjad
Ahmad, Bashir Ahmad CH., Mian Muhammad Afzal, Razzi Abidi, Shahid
Imtiaz. Tag PB2020EngIII, 11
14. English Book II (Modern Prose and Heroes) for grade 12 (by Punjab
Curriculum and Textbook Board), year 2019-20, selection is done by Dr.
Mohammad Sadiq. Tag PB2020EngII,12
15. English novel Good-Bye Mr. Chips for grade 12 (by Punjab Curriculum and
Textbook

Board),

year

2017-18,

written

by

James

Hilton.

Tag

PB2020EngN,12
3.3 2 Books under Cambridge System
1. For O-Levels ―Pakistan, Geography, Economy and People‖ Fourth Edition by
Fazle Karim Khan, year 2016, endorsed by Cambridge International
Examinations. Tag CS2016Geog,O
2. For O-Levels ―Pakistan A Historical and Contemporary Look‖ Revised
Edition by Farooq Naseem Bajwa, year 2016, Oxford University Press. Tag
CS2016 Hist,O
3. Islamiat for Students O-Levels by Farkhanda Noor Muhammad, 2009
syllabus, Ferozsons (Pvt.) LTD. Tag CS2009Isl,O
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4. For O-Levels, Oxford Progressive English (for Cambridge O level English
Language Syllabus 1123), Third Edition 9 by Rachel Redford, year 2016,
Oxford University Press. CS2016Eng9,O
5. For O-Levels, Oxford Progressive English (for Cambridge O level English
Language Syllabus 1123), Third Edition 10 by Rachel Redford, year 2016,
Oxford University Press. CS2016Eng10,O
6. Urdu O-Level Syllabus A, Gulhai Urdu, for year 2021 and onwards, published
in 2018, by Mujeeb ur Rehman. Tag CS2018U,O
7. For A-Levels, Cambridge international AS and A Level English Language, by
Mike Gould and Marilyn Rankin, published in 2015, Cambridge University
Press. Tag CS2015EngAS&A
8. Urdu A-Level, Nigaristan-e-Urdu Adab, for 2017,2018,2019, published in
2016, by Syeda Yasmeen Nighat Shah. Tag CS2016UAS&A
9. European History 1789-1917 (Cambridge International AS Level) by Russell
Williams, published in 2016, Cambridge University Press. Tag CS2016HistAS
10. Muhammed (PBUH) his life based on the earliest sources (for A-Levels
Islamiat course) by Martin Lings (Abu Bakr Siraj AD Din), published in 2009,
published by Suhail Academy Lahore Pakistan. Tag CS2009IslA

3.4 Data Collection and Analysis Strategy
For the present study, relevant material has been sifted and filtered from the
textbooks (of Secondary, Higher Secondary and Cambridge System) and main idea of
the unit or chapter was analysed and arranged according to already specified themes
(Peace and Non-Violence, Cultural Diversity and Gender Equality mentioned in
UNESCO‘s SDG target 4.7). It is worth mentioning here that A-Levels does not have
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the compulsion of studying certain subjects as compulsory but still the optional
syllabus textbooks for the subjects Urdu, Islamiat, English and History from A-Levels
have been taken for a comparative analysis. It is also worth mentioning that O-Levels
offers History and Geography in place of Pakistan Studies. The themes of promotion
of a culture of peace and non-violence, the concept of cultural diversity and gender
equality (taken from UNESCO‘s target for Global Citizenship Education SDG 4.7)
are used as a coding unit furthermore the discussion has been according to the
reference of content analysis here which has further been substantiated with the views
of various critics. Main themes are further divided into sub themes which are as
follows:
Peace and Non-Violence sub themes
1. manifestations of violence
2. alternatives to violence
3. problem-solving
4. conflict resolution.
Cultural Diversity sub themes
1. diverse to reflect the cultures
2. values and contexts that it (curriculum) represents
Gender Equality sub themes
1. gender inequalities
2. depiction of only the positive roles of women in the characters of the idealized
and exceptionally heroic women
3. gender stereotyping (women in motherly tasks only, while the decision makers
and protectors tend to be male).
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CHAPTER IV
DATA FINDINGS AND ANALYSIS
This chapter examines and analyses the textbooks taught as compulsory and
optional (Urdu, English, Islamiat, Pakistan Studies, History and Geography) subjects
at Secondary, Higher Secondary, O & A-levels and a comparative analysis has been
made of these textbooks with the themes taken out of UNESCO‘s SDG target 4.7,
also these prescribed compulsory and optional textbooks are compared with each
other as to which textbook is closer to the themes taken out of SDG target 4.7 and
which one does not adhere to these themes. The researcher has done content analysis
of the prescribed textbooks.
As Schreier (2012) says that qualitative content analysis comprises of finding
hidden themes in the target text investigated by the researcher. Qualitative content
analysis is used for demonstrating range of meanings of a phenomenon, while
explaining characteristics of the text, and dividing it into themes or groups. Hence
Cultural Diversity, Peace and Non-Violence and Gender Equality were taken as main
themes from UNESCO ‗s Global Citizenship Education agenda (SDG 4.7).
Peace and Non-Violence sub themes
1. manifestations of violence
2. alternatives to violence
3. problem-solving
4. conflict resolution.
Cultural Diversity sub themes
1. diverse to reflect the cultures
2. values and contexts that it (curriculum) represents
Gender Equality sub themes
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1. gender inequalities
2. depiction of only the positive roles of women in the characters of the idealized
and exceptionally heroic women
3. gender stereotyping (women in motherly tasks only, while the decision makers
and protectors tend to be male).
The researcher conducted a study entitled, ‗Global Citizenship Education: A
Comparative Analysis of O- Levels, A-Levels, Secondary School and Higher
Secondary School Curriculum‘, and compulsory and optional subjects (Urdu,
Islamiat, English, History, Geography and Pakistan Studies) were taken from the
curriculums of O-Levels, A-Levels, Secondary School and Higher Secondary School.
Although A-Levels does not have the compulsion of studying certain subjects as
compulsory but still the optional syllabus textbooks for the subjects Urdu, Islamiat,
English and History were taken for a comparative analysis. It is also worth
mentioning that O-Levels also offers History and Geography subjects in place of
Pakistan Studies.
In this study, the data was obtained from the prescribed textbooks and a
comparative analysis (having Cultural diversity, Peace and Non-Violence and Gender
Equality as main themes), was done of the textbooks of the above-mentioned subjects
as to which textbook is in accordance with the UNESCO‘s Global Citizenship
Education agenda (SGD target 4.7) and which is not.
For the present study, relevant material was sifted and filtered from the
textbooks under study and data findings were analysed and arranged according to
already specified themes. The main idea of a unit or chapter in the prescribed
compulsory and optional textbooks of the subjects Urdu, English, Pakistan Studies,
History, Geography and Islamiat was taken and analyzed according to the themes
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mentioned in UNESCO‘s target 4.7 for Global Citizenship Education. Themes of
promotion of a culture of Peace and Non-Violence, the concept of Cultural Diversity
and Gender Equality (taken from UNESCO‘s target for Global Citizenship Education)
were used as a coding unit. The study objective was to find such content from the
prescribed textbooks which is or is not in accordance with SDG target 4.7 while also
doing a comparative analysis of these textbooks with each other. The subjects chosen
for this study are the ones that can offer a wider space for analyzing ideological
concerns prevailing in the country.

4.1 Theme of Peace and Non-Violence
Throughout history, peace has been very important and pressing need for
Pakistan. As a nation, Pakistan has suffered greatly not only in terms of material
things but also at the cost of human development, and the war for peace has been with
both internal and external factors. Peace like war, is a mental state. And for this mind
game, most vulnerable minds are of young people. Along with media, educational
materials like textbooks become the most useful tool for bending behaviors and
attitudes for war or peace. Everywhere in the world, governments have employed
education for expanding nation making process. By teaching social sciences, language
and history, students can be taught ideas about shared identity and world perspective.
Quite interestingly, Pakistan‘s system of education is always focusing on single
viewpoint about identity and nationalism. Partly, this is an outcome of the insecurity
that newly formed nation (then) was encountering and partly this is the outcome of the
two-nation theory being base for separate identity (Asghar Khan, 1985). Below is the
table explaining sub-themes, categories, codes and meaning of units according to the
theme of Peace and Non-Violence.
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Table 4.1
Peace and Non-Violence
Theme
Peace
and NonViolence

Sub-Themes
Manifestation
of Violence

Categories
Specific
perspective
about nature
and
perspective
of people of
Pakistan

Codes
Historical
inaccuracies
(code HI)

Meaning of Units
No role of minorities and any minority leader (male
or female)‘s role the history and making of
Pakistan. (Ch 2,4,5 PB2020 PS 9)
Violent incidents are chosen and highlighted for
narration of the history and making of Pakistan.
(PB2020 PS 9,
PB2019PS10,PB2020PS12)
Christians and Hindus started communal and
militant organizations against
Muslims.(PB2020PS12)

alternatives to
violence

problemsolving

Bending
behaviors
and attitudes

Positivity

Nationalism
and identity
are enforced
(code
NAIAE)
Peaceful
ways (code
PW)

Hindus are shown as worst enemies of Islam. (Ch 1,
PB2020 PS9)
Martial Laws are highlighted as an achievement not
as a drawback. (Ch 4, PB2020PS9)
Ideology is defined as commonality of religion,
custom, language, and residency, which is wrong.
(PB2020 PS 9)
Story Apni Madad Aap by Sir Syed Ahmed Khan
teaches independent working and helping others.
PB2020U11)
In the story about Mirza Ghalib by Molana Altaf
Hussain Hali, the writer is sharing, that to become a
great person one should have courtesy and problemsolving approach towards life. (PB2019U9)
In a story named Dosti Ka Phal by Shafi Aqeel,
leaving behind personal issues and biases is
highlighted. (PB 2020U11)
Many examples of problem solving in Islamiat
books of grade 9,10 &11. (PB2019Isl9-10),
(PB2019Isl11)
Islamiat book for A-Levels gives Holy Prophet
(PBUH) ‗s life accounts as an example of problemsolving strategy for life. (CS2009IslA)

conflict
resolution

Multiple
themes

Religion,
society,
minority, and
patriotism as
themes
(code
RSMAP)

Story ―Panchayat‖ by Munshi Prem Chand narrates
how discussion can lead to solutions. (PB2019U9)
Stories by Deputy Nazir Ahmed Dehlvi, Mirza
Adeeb, Mirza Farhatullah Baig teach conflict
resolution. (PB2019U9)
In the story by Molvi Abdul Haq, a layman
belonging to minorities is portrayed in good light.
(PB2019 U10)
Grade 9,10,11 &12 English Textbooks have
multiple topics regarding conflict resolution.
(PB2019Eng9,
PB2019Eng10,PB2020EngII,12),(PB20EngIII,
11),(PB2020EngI, 11)
Diversity in topics (CS2016Geog, O), (CS2016
Hist, O), (CS2016Eng9, O), (CS2016Eng10,O)

Source: Prepared by the researcher based on textbooks of Punjab Textbook Board & Cambridge
System
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Above mentioned themes and sub-themes get reflected in the educational
materials and textbooks under discussion. Educational materials mirror this
convergence of interests; hence the textbooks do reflect materials reflecting enemy
images, glorification of war, use of violence and force and inconsiderateness to the
already present religious diversity. Also, there is prevailing prejudice and
discrimination for religious minorities as is evident from the Pakistan Studies
textbooks at Secondary and Higher Secondary level e.g., in grade 12 Pakistan Studies
book (PB 2020PS12), it is mentioned, ―The Christian Missionaries attacked Islam and
its teachings. The Islamic education was totally paralyzed. The Hindu communal and
militant organization found a golden chance to poison the Britishers against the
Muslims and their beliefs‖ (Hussain Ch., 2019, PB 2020PS12). Peace and nonviolence cannot thrive in the presence of such attitudes and approaches.
In Pakistan Studies textbook for grade 9 (PB2020PS9), chapter 1 is
―Ideological Basis of Pakistan‖ in which the writers say, ―The basis of the ideology of
Pakistan lies in the religion of Islam which provides guidance to the Muslims in every
sphere of life‖ (Choudhary, 2018, PB2020PS9). And right on the next page are laid
the sources for this ideology i.e., common religion, common race, common language
and residency, common political purposes, and common customs (Choudhary, 2018,
PB2020PS9), which very categorically minuses the religious and ethnic minorities
who do not share these commonalities with most of the population. First chapter is
totally about incorporation of Islamic ideology in which the pillars of Islam are
mentioned along with deplorable condition of Muslims in combined sub-continent.
The insistence on Islamic ideology takes out the place of minorities who are not
mentioned in this chapter. This chapter discusses the idea of Us versus Them (the
Hindus) portraying them as the worst enemies of Muslims, as this is partial truth.
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Muslims in sub-continent had opportunities to higher education (examples are the
Muslim leaders of that time, most of them were highly qualified, some even had
degrees from foreign universities), Muslims were also in the elite class of that time,
along with being friends with many Hindus who helped their Muslim friends through
the difficult times of partition. The idea of Us versus Them hence makes the Hindus
and other minorities on this side of the border very deplorable.
Chapter 2,4 and Chapter 5 (PB2020PS9) also miss upon the point of the role
of minorities and fail to give any prominent minority leader (male or female)‘s role in
the history and making of Pakistan which clearly ignores UNESCO‘s SDG 4.7 as
such kind of mishandling of the history can, instead of eradicating violence and giving
alternatives to violence via dialogue and conflict resolution, instigates more violence
and aggression. Same is the case with grade 10 & 12 textbooks of Pakistan Studies
(PB2019PS10 and PB2020PS12). In Pakistan Studies books for grade 9,10 & 12
(PB2020PS9, PB2019PS10 & PB2020PS12 respectively) violent incidents are chosen
and highlighted for narration of the history and making of Pakistan, and the
impression is implied that being a minority makes one vulnerable as to when this
nation converted to majority, the text of power is being written in form of these
textbooks, where the majority is writing and molding history to its own accord as the
writer says in Chapter 1 (PB2020PS9), ― The ideology of Pakistan is the name of
steps that were taken for the security of political, social, cultural and economic values
of the Muslims‖(Choudhary, 2018, PB2020PS9). There is no problem-solving or
conflict resolution approach being adopted in these books instead the focus is on
having the legitimacy of actions (being a majority). History is conveniently molded to
suit the needs and to instigate moral up righteousness in the youth. In Chapter 4
(PB2020PS9), ―History of Pakistan (Part-I)‖, the justification for the martial law
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induced by Ayub Khan is given in these words, ―Some other causes of Martial Law
included smuggling, black marketing, nepotism and obtainment of undue privileges.
No one was there to solve the problems of the people. The middle class was living a
miserable life. The system of entire country was plunged into chaos‖ (Choudhary,
2018, PB2020PS9). But quite interestingly the writers forgot to shed light on the
chaos that this martial law brought in the country. While the Pakistan Studies books
for Grades 10 & 12 also lack analysis of many incidents in the history of Pakistan
along with that the role of Pakistan as a member of global community is also badly
missing.
Grade 9, 10, 11, 12 Urdu (Punjab Textbook Board) books deal with multiple
themes, from religion to social and patriotic and then to personal life. Some of the
stories discuss ideas of problem solving and conflict resolution hence suggesting
alternatives to violence. For example, the story ―Panchayat‖ by Munshi Prem Chand
(PB2019U9), narrates that how in villages communal and personal issues are resolved
via advice of village elders and the solution is accepted by all. In the story about
Mirza Ghalib by Molana Altaf Hussain Hali, the writer is sharing, that to become a
great person one should have courtesy and problem-solving approach towards life.
Moreover, in the stories by Deputy Nazir Ahmed Dehlvi, Mirza Adeeb, Mirza
Farhatullah Baig teach students alternatives to live life peacefully.
In grade 10 Urdu textbook (PB2019U10), a gardener‘s art and craft are
appreciated in a story by Molvi Abdul Haq, who belongs to a minority community,
which teaches that no matter what the religion is, a person should be known by the
craft that he holds and given due credit which is an important thing in achieving peace
in a society that all levels of society are given credit for their services. A fairy tale by
Ashraf Saboohi and a story upon vices and virtues of friendship by Sajjad Haider
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Yaldrem is also a part of this book which apart from being entertaining, have hidden
instructional aspects which is giving alternatives to violence to the younger generation
via creativity of fairy tales and humor of friendship for becoming better global
citizens.
Urdu textbooks for grade 11 & 12 (PB2020U11 and PB2020U12) also have
certain stories that teach peace and non-violence e.g., a prose section is by Sir Syed
Ahmed Khan named ―Apni Madad Aap‖ (PB2020U11), which says that one should
do work without depending upon others and should be ready to contribute to other
people‘s lives which is one of the requirements for global citizenship. In another story
―Dosti ka Phal‖ by Shafi Aqeel, the writer is of the view that like pigeons, vultures
and snakes can live together in a jungle and help each other, similarly human beings
can also put away their differences and live together, another concept found in global
citizenship that we as citizens of the world should live together keeping aside all our
differences.
Grade 9, 10 & 11 Islamiat books (PB2019Isl9-10 and PBIsl 11), and O levels
Islamiat book (CS2009Isl,O) encompass multifarious themes related to the common
life of a person. The selection of Verses from Holy Quran gives conflict resolution
and suggests alternatives to violence. Islamiat books are closer to UNESCO‘s SDG
target 4.7 as these have content related to peace and these propagate non-violence,
these books have content which elaborates the rights of human beings, their duties
towards others and their role as citizens of the world.
Islamiat textbook (CS2009IslA) used for A levels (optional subject) is a book
by Martin Lings named ―Muhammad (PBUH) his life based on earliest sources.‖ It
encompasses the incidents before and during the Prophethood time e.g., how the Holy
Prophet (PBUH) was different from the people around him right from his childhood,
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how he decided certain disputes among Quraish, his early companions, rebuilding of
Ka‘bah, the Hijrah, battles with non-believers, various treatise, the conquest of Mecca
etc. All of this is useful in teaching various aspects of civic life and citizenship model
to the students as it has content related to community handling, ways to solve
discordant issues, respecting other people‘s opinions and dealing with religiously or
culturally diverse community.
In grade 9 English textbook (PB2019Eng9), Unit 1 is about Holy Prophet
(PBUH) and his teachings and how these impacted upon the people at that time. Unit
1 shares some incidents from Prophet (PBUH)‘s life as to how peace was restored and
implemented by some simple acts of his. Unit 2 is about patriotism and its importance
for nation building and sharing of best practices for spreading non-violence. Unit 3
highlights the role of media in making the world a global village hence making all the
people as citizens of the world and playing their part in conflict resolution which is an
important consideration in Citizenship Education Agenda of UNESCO. Unit 6 is ―The
Quaid‘s Vision and Pakistan‖ in which Quaid has given nation building principles
which are helpful as a global citizen as well. Quaid says, ―There are many examples
in the history of young nations, building themselves up by sheer determination and
force of character. You are made of sterling material and second to none. Keep up
your morale‖ (Ruhi Zaka Malik, 2018, PB2019Eng9). Unit 7 is about Sultan Ahmad
Masjid which gives the students an alternative to violence by talking about the
grandeur of history and art.
Grade 10 English textbook (PB2019Eng10) again starts with Holy Prophet
(PBUH) and the justice that he did to minorities and women regardless of their gender
and creed which is very important for bringing up tolerance and a sense of
responsibility for our younger generation for the peaceful and better world. Unit 3 is a
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poem named ―Try Again‖ which teaches how to solve problems and how to work for
resolving conflicts and issues i.e., by trying again and again and by not losing heart.
Unit 4 named ―First Aid‖ has the same purpose. Unit 8 is a poem by the name
―Peace‖ which tells that in order to have peace one should get closer to nature same
theme is used in Unit 5 which is also a poem named ―The Rain‖. Unit 7 ―Little by
Little One Walks Far‖ is about the importance of co-curricular activities in the life of
a person as a good alternative to violence where one is taught to work as a team hence
moving together while solving problems and resolving conflicts. As in theme of this
chapter, the writer says, ―As co-curricular activities give students the chance to
become well-rounded individuals by teaching them a variety of skills. These activities
prepare students for the future. Through these activities, students learn about working
in a group or a team to accomplish a goal. When students enter the workforce, they
will be able to call on the teamwork and leadership skills they learned‖ (Kiyani,2018,
PB2019Eng10). Unit 10 ―A World Without Books‖ talks about the benefits of book
reading, ―Throughout human history man has found peace in the written works.
Books are bridges – through their pages we make our contact with society. Those who
read more are better prepared to face the world than those who don‘t read.‖
(Kiyani,2018, PB2019Eng10)
While on the other hand, diversity in the choice of topics for O and A levels
English (CS2016Eng9,O & CS2016Eng10,O & CS2015EngAS&A respectively),
Geography and History (CS2016Geog,O & CS2016Hist,O & CS2016HistAS
respectively) books makes them a harbinger of peace and non-violence. The wide
range regarding topics gives vast range to read and discuss. Furthermore, a good point
which makes the content choice of these books more praiseworthy is the conceptbased exam system in which the students will be analyzed upon their clear concept of
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these books which leaves no place for rote learning. Compared to the diversity of
topics in O & A levels under study textbooks, the English Textbooks (PB2020EngI,
II, PB2020EngIII, II & PB2020EngII, 12 respectively) have an equal claim. These
have multiple topics ranging from personal to impersonal, local to international.
Praiseworthy is the thing that since these are English books so the authors, poets and
writers chosen to be part of the text also belong to the Western background, there is
no forceful conversion to ideological or ethical notions. Hence the themes and
concepts discussed are true to their origin e.g. The novel Good-Bye Mr. Chips by
James Hilton (PB2020EngN,12) is an account of a person living in the beginning of
the 20th century in England, and Katherine Bridges (the heroine) is the progressive
woman of that time with leanings towards Bernard Shaw and William Morris. Same is
the case with English textbooks I, II and III (PB2020EngI, II, PB2020EngIII, II &
PB2020EngII, 12 respectively). The choices of content are in accordance with the
demands of the subject and UNESCO‘s target 4.7 and induction of the two-nation
theory and ideology of Pakistan is clearly missing in these books.
Instantaneous importance should be given to some issues present through the
curriculum and the compulsory and optional textbooks (of English, Islamiat, Pakistan
Studies, Urdu, Geography and History) of Secondary and Higher Secondary level
(Punjab Textbook Board) and O & A level. Pakistani society is seeing growing cases
of violence between religious and ethnic minorities and women. On a larger scale it is
reflected through oppressive behaviors and ethnic biases against women and
minorities that are common in society and hence get endorsed via our educational
system in return. There is a need that students should be given a systematic and step
by step knowledge of rights, tolerance, openness and the skills and merits of peaceful
conflict resolution which some of these books are totally lacking. At the same time,
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these textbooks have certain pedagogical problems which can have serious impacts on
the students. Urdu and Pakistan Studies books for Secondary, Higher Secondary, O
and A levels have a special induction of Islamic ideology and two-nation theory in
their content. The material chosen for these compulsory subjects is highly influenced
by the dominant religious doctrine of the country. Many of the stories have religious
references especially the first stories of Urdu books 9,10,11,12 grades (PB2019U9,
PB2019U10, PB2020U11, PB2020U12 respectively) are religious in nature. And
since this type of content appears in compulsory subjects, it becomes mandatory for
everyone to study resultingly casting out minorities and giving them a feeling of not
being part of the bigger picture i.e., Pakistan a homeland for all or the white part in
the flag of Pakistan represents minorities etc. Similar case happens with grade 9,10
and 12 textbooks for Pakistan Studies (PB2020PS9, PB2019PS10 & PB2020PS12
respectively), the content is highly tilted towards Muslim ideology and identity along
with the struggle to keep up this identity over the years again marginalizing the
minority sections hence bringing out a violent authority of the majority creed. Quite
surprisingly, the O-Levels textbooks of History and Geography (CS2016Geog,O and
CS2016Hist,O) have a vast approach in this context, these do touch upon Muslim and
Islamic ideology but they also provide content other than that starting right from The
Indus Valley Civilization to Aryans and Hinduism to Persian and Greek invasions
along with history of Mughal empire. But onwards it reechoes the flaws that Punjab
Textbook Board Pakistan Studies books flaunt i.e., the Islamic context is given to
every important event in the history of Indo-Pak and the places where this ideology
does not fit are omitted or changed to suit the needs. English books for grade 9 and 10
(PB2019Eng9 and PB2019Eng10) also reverberate the same theme with even verses
from the Holy Quran (in Arabic) quoted as reference in some of the prose passages
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along with first stories of these books dedicated to an Islamic topic (apart from other
Islamic stories present in the content e.g., in grade 9 English textbook has a story from
the history of Islam i.e., Hazrat Asma (RAA).
In the content of Punjab Textbook Board Secondary and Higher Secondary
level books, above-mentioned content can prove to be very strong deterrent to the
inquisitive and interrogative minds who seek to know their place in a broadly
changing global citizenship scenario through debate, logical arguments, and objective
facts. This research work hence discusses that content from these textbooks is
discordant with UNESCO‘s SDG Target 4.7. And until and unless public and private
educational system keeps on fostering these predispositions, a profound social harm
cannot be avoided.

4.2 Theme of Cultural Diversity
As a nation, Pakistan is expected to give all its citizens a sense of belonging
and equality irrespective to their creed, faith, and cast. When all sections are being
demanded to play their part in the development of the country, it seems totally
unreasonable to refuse equal rights and status to some based on their different faith.
Pakistan is a country which hosts multiple languages, ethnicities, and religions. NonMuslims constitute a good size in the society. There are many notable names who
have brought honor to the country. Cecil Choudhry, Bapsi Sidhwa, Sobho
Gianchandani, Dorab Patel, A. R. Cornelius are some of those. Muslims make a major
part in the country. As a result, Muslim culture, norms, and context prevailed in the
affairs of the newfound state from where it got reflected in educational materials.
Muslim sensibilities have been set as a standard for all to succumb. Curriculum and
textbooks are being designed to influence the minds of the younger generation for
making a colossal impression about Pakistan as being an Islamic country with people
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having one religion i.e., Islam only. This gives a very negative impression to the
minorities, that they do not belong to this place, they are outcasts, showcasing great
insensibility towards their needs and hopes. Such an approach gives message to
minorities that perhaps their contribution to the society is not acknowledged or they
have low level or less rights than the majority population and hence their patriotism is
also questioned.
Below is the table explaining sub-themes, categories, codes, and meanings of
units related to the theme of Cultural Diversity.
Table 4.2
Cultural Diversity
Theme

Sub-Themes

Cultural diverse to
Diversity reflect the
cultures

values and
contexts that
it
(curriculum)
represents

Categories

Codes

Meaning of units

inconsiderateness
to the already
present religious
diversity

Discrimination
(code D)

Inclusion of
religious material in
textbooks
(PB2019U9,
PB2020 PS 9,
PB2019Eng9, PB
2019Eng10)

Diversified
themes
(pre-partitioned
era, Islamic and
Pakistani values,
English Culture,
Minority issues,
female oriented)

Morality and
multiplicity
(code MAM)

less diversity,
moralistic in nature.
(PB2019U9,
PB2019U 10,
PB2019Eng9,
PB2019Eng10,
PB2020EngN,12,
PB2020EngII,12,
PB2020EngIII,11,
PB2020EngI, 11,
CS2016HistAS).
Wide range of
contexts and topics.
(PB2019Isl9-10,
CS2016Geog, O,
CS2016 Hist, O,
CS2009Isl, O,
CS2009IslA)

Source: Prepared by the researcher based on textbooks of Punjab Textbook Board & Cambridge
System
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4.2.1 Ideas emerging out of Compulsory and Optional Textbooks
Four ideas are emerging out of almost all the compulsory and optional
subjects‘ books chosen for this study as regards the theme of Cultural Diversity. First
only Muslims own Pakistan as it is only them who have sacrificed for the country, so
Pakistan is the country for Muslims majority only. Secondly, every subject is having
religious ideology content, as a result taught to everyone regardless of their faith.
Thirdly, Ideology of Pakistan should be treated as a part of faith and Hindus and
Christians are our enemies (forgetting that these two constitute a considerable part in
the minority section of Pakistan and these are the people who after partition, opted to
live in Pakistan for themselves). And fourthly, students are being suggested to take up
aggressive measures e.g., use of force as a solution to everything.
Urdu for grade 9 (PB2019U9) is all about the achievements of Muslim leaders
before partition and English for grade 9 & 10 (PB2019Eng9 & PB2019Eng10) also
has religious material included in it as along with certain religious themes, Quranic
Verses are also incorporated at certain points.
4.2.2Diverse to reflect the Cultures
In Punjab Board, 10th Urdu textbook (PB2019U10), two humorous poems one
by Dilawar Figar and the other one by Mirza Mehmood Sarhadi give a good balance
to otherwise serious topics. Urdu book for 10th grade has conceptually diversified
topics from ideology of Pakistan to festivals of Muslim world to fairy tales to
friendship bonds to moralistic stories and folk tales. This textbook has true
multiplicity in the topic selection from the history of Turkey to Ali Baksh (Allama
Iqbal‘s companion and house help) to Nam Dev Mali, every story is with ethical
conciseness and morally right so that the readers enjoy that on surface level but on
deeper level it also teaches something. In one of the texts, Turkish history is used to
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magnify the glorious present and future of Turks. Side by side the good morals and
ethics of Turks as a nation, that have helped them to become a great nation, are also
highlighted for a layman to take heed.
On the other hand, Punjab Textbook Board ‗s Urdu textbook for grade 9
(PB2019U9) lacks the vast diversity of content and matter that grade 10th book offers.
It is more moralistic in nature with most of the authors from pre-partition era. Same
goes the case with Urdu textbooks for higher secondary, O and A levels (CS2018U, O
& CS2018U, O & CS2016UAS&A respectively). As the writers chosen are from prepartition era, so the subject matter also belongs to those times. There is a serious
dearth of minority related content in these books, so much so that if some person is
mentioned from religious or ethnic minority clan, he is given a subservient role to
play and is portrayed in lower level of occupations and in lower levels of mental
capability which proves a serious blow to the idea of cultural diversity in SDG target
4.7.
Grade 9 & 10 English textbooks (PB2019Eng9 & PB2019Eng10) present a
little bit of diversity of cultures as these have an amalgamation of Islamic morality,
Pakistani Culture and English context related stories. While higher secondary level, O
and

A

levels

English

textbooks

(CS2016Eng9,O,

CS2016Eng10,O

&

CS2015EngAs&A respectively) are very much culturally diverse as these are true to
their subject in depicting the life and language of English people. The content of the
texts used in these textbooks is essentially foreign. In his famous speech, (English
Book I, Higher Secondary level PB2020EngI,II) ―I have a Dream‖ Martin Luther
King says, ― I say to you today, my friends, that in spite of the difficulties and
frustrations of the moment I still have a dream. It is a dream deeply rooted in the
American dream.‖ (Chaudhary, 2019, PB2020EngI,II)
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All the textbooks under study (Punjab Textbook Board) have a predominant
cultural theme i.e., upholding of Islamic values. Islamic culture and ideology
dominate the texts chosen for these books.
O and A levels Urdu books have only pre-partition culture to depict. The range
of characters is vast but themes of these two books have Islamic and pre-partition
culture as a highlight.
Grade 9 and 10 Islamiat textbook (PB2019Isl9-10) has two to three dominant
themes. The Verses chosen for studying are female- oriented and revolve around
feminine issues and divine orders for treating women and the qualities, practices, and
duties of good Muslims along with the promise of divine help for those who do good
deeds.
Grade 9 & 10 English textbooks (PB2019Eng9 and PB2019Eng10) uphold
Islamic and Pakistani values along with some references to English literature. The
context of these two books is to sensitize children with literary works belonging to the
Islamic, Pakistani, and English contexts.
O level Islamiat book (CS2009Isl,O) is by Farkhanda Noor Muhammad. It has
a wide range of contexts to offer e.g., this book has a thorough detailing of the history
of Quran, life, and importance of Holy Prophet (PBUH), the first Islamic community,
major teachings in the Hadiths of Holy Prophet (PBUH), Caliphs, articles of faith,
pillars of Islam and Jihad. Compared to its Punjab textbook board counterpart, this
book has a vast range of topics to discuss.
O levels History book by Farooq Naseem Bajwa (CS2016Hist,O and
CS2016Geog,O), and Geography book by Fazle Karim Khan touch upon multifarious
topics and have a wide range of contexts and values to discuss. History book is the
historical evolution of Pakistan and Muslim rule in sub-continent, again affirming the
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stance taken in the beginning of this chapter that history is under influence of Islamic
and Pakistani ideology. Geography book is about the geography, economy and people
of Pakistan hence has a cultural context peculiar to Pakistan only.
History book used at A levels is European History 1789-1917 by Russell
Williams (CS2016HistAS) and it comprises of all the historical happenings in Europe
starting from the year 1789 till the end of the First World War along with various
movements and revolutions happening at this time. Although this textbook clarifies
the historical context of different events and incidents but since it is only about
Europe, so it also gives a partial sneak peek into the history of the world and hence
remains deficient in a global context.
O level Urdu book by Mujeeb-ur- Rehman (CS2018U,O) and A level Urdu
book (CS2016UAS&A) is by Syeda Yasmeen Nighat Shah. Both books have a
selection of texts from the writes belonging to pre-partition era hence have a limited
context to study. The poems, dramas and stories all reverberate the themes and values
upheld during that time. Characters belonging to minority regime also appear at one
or two places but in minor capacities and are treated with indifference and neglect.
O and A level English language books have passages that are selected to teach
comprehension, grammar and writing skills hence these have varied contexts to
discuss.

4.3 Theme of Gender Equality
Gender based stereo types are very common in the textbooks despite the
claims made by the governments regarding equal education and job opportunities for
women. As with the passage of time, more women are coming in decisive roles in all
spheres of the state along with working in the front line for the recognition of their
rights, these textbooks define the ways in which women are perceived by the society,
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which not only shows a serious lapse in the implementation of state policies regarding
women but also raise a lot of questions regarding the validity of these texts. After
reading the under-discussion textbooks (with some exceptions), most obvious points
are these, firstly the people engaged in the making of textbooks do not take
government policies regarding women on a serious level and consider them only
rhetoric. Secondly, the patriarchal mindsets prevailing in the society are so strong that
even policy makers and academics while working on these curriculums, do not realize
and recognize a social order that takes men and women alike. Thirdly, very clear
guidelines are needed for the content of textbooks regarding women representation.
Fourthly, even when guidelines are given but the people involved in choosing and
developing these texts fail to make the difference between a stereotypical or a
negative representation of a gender, cast or creed along with the effects that these
stereotypes can have on impressionable young minds. Fifthly, the editors and writers
of these texts are comfortable with these gender binaries and stereotypes as they have
been doing it for years and becomes a matter of habit. Sixthly, the makers of these
texts believe in preserving the status quo.
Theme of Gender Equality is discussed under these three sub-themes:
•

Gender Inequalities (girls having lower status)

•

The Predisposition to show the constructive roles of females in the characters
of the idealized and extraordinarily valiant women

•

Gender Stereotyping (as women being largely depicted in motherly tasks,
while the decision makers and protectors are males)
Below is the table explaining sub- themes, categories, codes and meaning of

units related to the theme of Gender Equality.
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Table 4.3
Gender Equality
Theme
Sub-Themes
Gender gender
Equality inequalities

Categories
Gender based
stereo types

Codes
Roles of
males
and
females
(code
ROMAF)

depiction of
only the
positive roles
of women in
the
characters of
the idealized
and
exceptionally
heroic
women

Issues of
stereotypical
or negative
representation

Social
order
(code
SO)

gender
stereotyping
(women in
motherly
tasks only,
while the
decision
makers and
protectors
tend to be
male).

Gender
binaries

Status
quo (SQ)

Meaning of Units
In stories Panchayat by Munshi
Prem Chand and Aram-oSakoon by Syed Imtiaz Ali
Taj, females are shown in
secondary capacity.(
PB2019U9)
No female in leadership role
(PB2020 PS 9)
Qartaba ka Qazi by Imtiaz Ali
Taj has a weeping, wailing
woman (CS2018U,O)
One female writer with one
female character.
(PB2020U11)
Only one story by female
writer but many female
characters in various capacities
(CS2016UAS&A,PB2020U12)
Last story has a valiant and
decisive woman as main
character
(PB2019U9)
Last Chapters on legal and
constitutional rights of women
(PB2019U9,PB2019U10,
PB2020U12)
Good representation of women
in editorial board and content
(PB2019Isl11, PB2019Isl9-10,
CS2009Isl A, CS2009Isl O)
Very few females in leadership
capacity (PB2019PS10,
PB2020PS12)
Representation of women in
idealistic roles (PB2019Eng9)

Source: Prepared by the researcher based on textbooks of Punjab Textbook Board & Cambridge
System

79
In Urdu Book of grade 9 (PB2019U9), there is a strong dearth of female
characters. Only a few times females are mentioned in the whole book, one time on
page three Hazrat Isma (RAA) ‗s name is mentioned, on page thirty-one an old lady is
mentioned who is praying. In the story Panchayat by Munshi Prem Chand, some
female characters are introduced but in secondary capacity shown as being
unintellectual and quarrelsome. An old woman is also shown as going from door to
door for justice but experiences hesitation on the part of the members of society to
stand against the main culprit as he is influential. He is shown as the provider for that
woman. In the story Aram-o-Sakoon by Syed Imtiaz Ali Taj, the wife is shown as a
noisy person who is not sensible enough as to how to make her husband comfortable.
And that is the only quality expected by her character in the story. Only the last story
has a female as main character who is decisive and has leadership qualities, who is
helping others and sacrificing for the sake of others. The editors have not picked up
the works of any female writer or poet for this book. In this context this book is
having zero representation of female writers and poets.
The female characters presented in this book (PB2019U9) are underrepresented in this book. First, there are very few of them. In the two stories
Punchayat and Aram-o-Sakoon gender inequalities are quite evident as females are
not given any decisive and definite status, they are presented as either quarrelling or
irritable. They are portrayed as mindless creatures who are used just as stock
characters with no growth and no spark of intelligence.
Panchayat is a story written by Munshi Prem Chand (PB2019U9). In this story
a weak old woman is shown who after being wronged by a male member of her
family goes from door to door to seek justice and is refused help by many. While one
of the female characters, the wife of Algu Chaudhary, gets beaten by her husband as a
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norm for speaking up what she thought in a situation. While the other story Aram-oSakoon is being written by Syed Imtiaz Ali Taj. In this story a housewife is shown
who while managing the household makes her sick husband more uncomfortable. She
is shown as an ignorant woman who is not conscious what comfort means and by
making more noise, she makes the environment of the house more uncomfortable for
her husband so much so that eventually he must go to his office to seek refuge. Till
here gender inequality is highly evident from the choice of roles for women in this
textbook.
Only the last story in this book (PB2019U9) has a woman as a central
character who is decisive and has leadership qualities so much so that she sacrifices
her house for the sake of helping people around her. She is helping others and
sacrificing (an ideal state expected as of women). This last story is about an old lady,
who is the daughter of a martyr, widow of a martyr and mother of a martyr. This story
has been written with the background of Peshawar Army School Attack. This old lady
has been shown as a valiant, decisive, and courageous leader who donates her house
to spread awareness in masses against terrorism. She is shown as an ideal woman who
after going through various ordeals of her life, gives away remaining of her life for the
safety of her society. This story is all about the predisposition to show the
constructive roles of females in the characters of the idealized and extraordinarily
valiant women where they are shown as super humans and not as normal human
beings with flaws and weaknesses.
While on the other hand, Urdu for 10th grade (PB2019U10) has a good
representation of female writers and poets. It has many female centric stories. The
story ―Mulamma‖ by Hajra Masroor, depicts a young girl who is trying to rise above
the norms and rules of society but gets defeated by a human emotion i.e., to show
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oneself as better off to fellow humans. It is truly a depiction of a female with
weaknesses and strengths. Not a superhero but a common normal human being who is
affected by the monetary constraints and behavior of others around. Even the male
characters represented in the stories of this book are essentially human possessing the
flaws and foibles of any human being.
In the poetry section (PB2019U10), a poem of Allama Iqbal which is upon a
Muslim girl named Fatima Binte Abdullah is being added. She embraced martyrdom
while giving water to the wounded in the war of Tarablus. In the poetry section, one
ghazal is by Ada Jaffrey, a female poet. And last story is also by a female writer
Shagufta Sagheer-ul- Hasnain Tirmizi. Both in the 9th and 10th grade Urdu textbooks,
only one female is the member of Review Committee of the book, rest are males.
In Pakistan Studies 9th grade textbook (PB2020PS9), one of the authors is
female. In chapter one ―Ideological Basis of Pakistan‖, no female Muslim leader and
her contribution to the cause of independence and ideology of Pakistan is mentioned.
In chapter two ―Making of Pakistan‖ nowhere is mentioned any role played by the
females at that time in the making of Pakistan nor their contributions and sacrifices
are acknowledged. In chapter four ―History of Pakistan‖, nowhere the contribution of
women is mentioned or acknowledged in the making of constitution and the running
of newly found state Pakistan. Only once Fatima Jinnah‘s name is mentioned in
chapter four in the context of 1965 Presidential Elections that she participated in them
against Ayub Khan but nothing more. Chapter five is named ―Protection of Women‘s
Rights‖ which are explained according to Islam and constitution of Pakistan. The
services of Begum Rana Liaqat Ali Khan in making All Pakistan Women‘s
Association (APWA) are mentioned. Under the heading Status and Rights of Women
in Islam, many famous women from the history of Islam are also referred to e.g.,
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Hazrat Hajra (AS), Hazrat Khadija (RAA), Hazrat Fatima (RAA), Hazrat Aisha
(RAA) and Hazrat Zainab (RAA). But only their names are given and a detailed
account of their services for Islam is seriously missing. Punjab Marriage Restraint Act
2015, Punjab Protection of Women against Violence Act 2016 is also mentioned in
this chapter, and implementation methods are also discussed for the understanding
and enlightenment of the masses.
In Pakistan Studies 10th grade (PB2019), there is a good representation of
women in the Book Review Committee. In Chapter six, ―History of Pakistan II‖, the
role of Mohtarma Benazir Bhutto as the first female prime minister is discussed along
with the measures taken by her government for women e.g., establishment of women
police stations and courts along with social and health policies for women. Last
chapter is named ―Protection of Women‖ in which legal, Islamic, social, and political
status of women is discussed in detail. Moreover, the services of some prominent
women leaders who contributed to the cause of Pakistan are also discussed.
Pakistan Studies grade 12 textbook (PB2020PS12) follows the theme of noninclusion of female leaders and decision makers. From authors to editor, all
representation is male. There is again just one chapter i.e., chapter ten named
―Protection of Women‖ in which a woman‘s rights according to religion and
legislature including a woman‘s right to work and workplace harassment are defined
but in a brief way.
In Islamiat 9th and 10th grade (PB2019Isl9-10), there is a very good
representation of women as supervisors, writers, and members of review committee.
The Surahs chosen are discussing issues and every day matters related to women in
detail. Other topics that are included have a thorough explanation of certain women
related issues.
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In English grade 9 (PB2019Eng9), except the editor every other person is a
female in the writing committee. In Unit three a female is introduced as a teacher
discussing the role of media with students. Unit four is on a prominent woman in the
history of Islam Hazrat Asma (RAA) and her services for Islam and Prophet (PBUH).
Unit nine ―All is not Lost‖ is the story of a female nurse and her untiring commitment
to her cause and her patients, especially a female patient who got the courage to stand
upon her feet once again due to the unrelenting efforts of this nurse. Unit twelve
―Three Days to See‖ by Helen Keller is the story of a woman who is losing her sight
and the ability to listen with every passing day.
In English for grade 10 (PB2019Eng10), there is only one author of this book
and that is a female which initially seems to be a very enlightened approach but in the
whole book there is only one time when a female‘s name is taken i.e. in Unit 11
―Great Expectations‖ where main character Pip‘s sister is shown as a very cruel and
hard hearted person otherwise no reference to any female real or fictional is made
throughout this book.
Urdu O level book by Mujeeb-ur- Rehman (CS2018U,O), only one story is
written by a female writer Altaf Fatima. In the drama ―Qartaba ka Qazi‖ by Imtiaz Ali
Taj has a female character in the secondary capacity who is just being used as a filler
for the place, a weeping and wailing woman named Halawa. But towards the end of
the play, this woman comes out as a strong embodiment of the acceptance of the will
of God when she must see her foster son hanged till death.
Urdu A level book by Syeda Yasmeen Nighat Shah (CS2016UAs&A), like
Urdu O level book, again has one story by a female writer Qurat-ul-Ain Haidar. But
the texts included in this book have some very strong female characters. In the story
―Kafan‖ by Munshi Prem Chand, the plight of poor women in pre-partition era is
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highlighted that whether they are alive or dead, it does not matter to the male
members of their family. All the hard work that Madhu‘s wife did to feed them, does
not stop him and his father from being senseless towards her. Instead of doing
something for easing her pain, they are wishing for her death and upon her death, the
money that they have gathered for her final rituals, goes into their eating and drinking.
Another story named ―Garam Coat‖ by Rajinder Singh Bedi has a female in the
character of a mother and wife who is shown as a sensible woman who is ready to
make some uncomfortable decisions for her family, but she is very strong and firm in
these decisions. Another story ―Nazara Darmiyan Hai‖ by Qurat ul Ain Haider is a
story about a female who, to marry the person of her choice, can go to any bounds but
cannot fight destiny which has a cyclical process i.e., as you sow, so shall you reap.
Again, a very strong female character who is essentially human and a female filled
with jealousy and intrigue, this character has many shades which come to light as the
story progresses. It is truly a feminist masterpiece. There is yet another story by
Krishan Chandar named ―Maha Lakshmi ka Pul‖ which has many embedded stories
of some females into one thread. ―Anandi‖ by Ghulam Abbas also has a femalecentric storyline, in which he is talking about the role which prostitutes play in a
society, which is quite bold topic to deal with. Last but not the least is the drama
―Anarkali‖ by Syed Imtiaz Ali Taj which is the story of love between a handmaid and
the crown prince.
Grade 11 Urdu book by Punjab textbook Board (PB2020U11) has just one
female writer, compared to this, grade 12 Urdu textbook (PB2020U12) although
having one female writer, has a vast range of characters in which females are
portrayed e.g. Akbari, Achan, Halawa, Hajan and Begum Zaidi are some of the
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characters from the book. All these characters are round characters portrayed with the
accuracy and having weaknesses that a common human being possesses.
O levels English Books by Rachel Redford (CS2016Eng9,O and
CS2016Eng10,O) are based upon building up language acquisition of the learners, so
the focus is upon developing grammar, writing and language skills of the students. So,
the texts chosen for this purpose do not have a female centric approach. A level
English book (CS2015EngAS&A) is written by Mike Gould and Marilyn Rankin and
like O levels English book, the purpose of this book is also language acquisition, so
the texts chosen are not centered around females but upon developing reading and
writing skills in the students.
O levels Islamiat book is by Farkhanda Noor Muhammad (CS2009Isl,O), has
one chapter about Umhat ul Momineen, in which their services to the religion and
their accomplishments are discussed in detail. In chapter two, section four, another
detailed account is given of the descendants of the Holy Prophet (PBUH) in which
daughters, grandchildren including granddaughters of Holy Prophet (PBUH) are
mentioned and their contributions to the religion are discussed briefly. It has a
detailed account of Holy Prophet (PBUH)‘s life and his teachings along with a
detailed discussion on the historical evolution of Islam and the teachings of Islam.
Grade 12 Pakistan Studies book (PB2020PS12) also has a chapter on women named
―Protection of Women‖. And a chapter named ―Protection of Women Rights‖ also
appears in grade 9 textbook (Punjab Board).
Hence it can be said that the themes Peace and Non-Violence, Cultural
Diversity and Gender Equality are not fully operationalized in Pakistan Studies books
for all grades (Punjab Board) and English Books for grade 9 and 10 (Punjab Board)
especially, also Urdu textbooks (Punjab Board, 9th& 10th grades, O & A levels) do not
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have the representation of the theme of gender equality in them. While on the other
hand, Islamiat books (of all grades, Punjab Board and Cambridge level) have the
content pertaining to these three themes and are according to the guidelines of
UNESCO‘s SDG 4.7.
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CHAPTER V
DISCUSSION, CONCLUSION AND
RECOMMENDATIONS
This chapter is about discussion of the findings done in data analysis chapter
and concluding these while giving recommendations and suggestions. The topic of the
research was ‗Global Citizenship Education: A Comparative Analysis of O- Levels,
A-Levels, Secondary School and Higher Secondary School Curriculum‘.
The research work had qualitative research framework, and strategy was to do
the content analysis of the compulsory and optional courses (Urdu, English, Pakistan
Studies, History, Geography and Islamiat) in the curriculums of O-Levels, A-Levels,
Secondary School and Higher Secondary School and a comparative analysis has been
done. The concepts of Peace and on- Violence, Cultural Diversity and Gender
Equality defined by the knowledge and skill competencies mentioned in the agenda of
Global Citizenship Education, Target 4.7 of the Sustainable Development Goals by
UNESCO were taken as main themes.

5.1 Peace and Non-Violence
According to the first research question as to how the idea of peace and nonviolence is used in the under study subject curriculums of O-Levels, A-Levels,
Secondary School and Higher Secondary School and is it in consistency with Global
Citizenship Education agenda of UNESCO (SGD 4.7)? This research work highlights
that an approach is needed that connects educational goals of the country to peace and
non-violence with a focus on fostering citizenship and global citizens. Although the
importance of ideology cannot be undermined but for teaching peace, non-violence
and global citizenship to the students, a lot needs to be done. As is evident from
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Pakistan Studies Punjab Textbook Board books for Secondary and Higher Secondary
levels that only national and ethnic ideology is promoted. It was discovered that the
curriculum makers do not realize that by emphasizing upon national citizenship only,
they cannot counter global dependency that is increasing with the passage of time.
There is also a need for understanding that national and global identity do not need to
conflict with each other. Therefore, there is a dire need to reassess local education
system to match the existing international requirements on the part of curriculum
makers, which is extremely important. Ahmad (2008) analyzes Pakistan‘s educational
policies and curriculum and says that despite the changes in governments, the rhetoric
has remained same.
As highlighted in this research work earlier, to favor ethical ideologies,
histories are covered up. Wherever some controversial ideologies need to be inducted,
history is used as a tool. History creates the descriptions of enemies and textbooks
impair and affect the imagination of young minds. National ideologies and
philosophies are set via history and state sponsored textbooks are best examples of
these. As discussed in data analysis chapter, Pakistan Studies Textbooks (Punjab
Board) have an absence of certain events including the ones that are part of the
existing memory. There are omissions, and a picture of our national experience is
portrayed by shifting responsibilities. Learners‘ perception is narrowed by omitting a
large chunk from history of South Asia, which should be open to students hence
making proper interpretation of the events difficult. Anything that develops critical
thinking and self-analysis to promote peace and non-violence among students is not
part of Pakistan Studies textbooks (history is not only about lauding at one‘s
achievements and blaming opponents for losses, but also about admitting the mistakes
that have been made). According to Tariq Rahman (1995), to serve a wider purpose of
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the state, history is inaccurate in textbooks which will impact the young and
impressionable minds with self-made ideologies. Nationalism is created by few
repetitive messages in the textbooks. First, minorities section is overlooked, secondly
contributions from Hindus are ignored and condemned, thirdly Pakistan movement is
portrayed in terms of willful Britain and conspiring Hindus while all Muslims being
the righteous ones. During partition, Hindus and Sikhs are shown massacring the
Muslims but nowhere is narrated the bloodshed caused by Muslims. 1971 war and
Bangladesh separation has been shown as Indian interference but nowhere it is
mentioned that it was the outcome of West Pakistan domination policies. Quaid-eAzam and Iqbal are portrayed as orthodox Muslims and any incident that does not
match to this image is suppressed deliberately.
Such concerns have also been highlighted by analysts such as Khurshid
Hasanain and A.H. Nayyar (2018) as they commented upon how history is being
overlooked in History and Social Sciences textbooks and its subsequent effects on
peace and non-violence.
Moreover, outdated pedagogical concepts are present in the content of Urdu
textbooks, for Secondary, Higher Secondary (Punjab Board), O and A levels is mostly
based on pre-partition times which can prove to be insufficient regarding today‘s
changing global scenario regarding peace and non-violence.
But Urdu, Islamiat and English textbooks (Punjab Board) for Secondary and
Higher Secondary Levels have some units that promote the idea of peace and nonviolence for mutual co-existence. Similarly, O and A-Levels textbooks for History,
Geography, Urdu, Islamiat and English also have some ideas concerning peace and
non-violence.
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5.2 Cultural Diversity
According to the second research question as to how far the notion of cultural
diversity present in prescribed textbooks of under-study subjects from O-Levels, ALevels, Secondary School and Higher Secondary School curriculums is and is it in
compliance with UNESCO‘s Global Citizenship agenda (SGD 4.7), this research
work implies that the writers and curriculum makers have been insensitive to religious
multiplicity. Although only Muslim students can opt for Islamiat textbook, more than
a quarter of content used for the books of Urdu for Secondary, Higher Secondary and
O & A level is religious in nature. English books for Secondary and Higher
Secondary level (Punjab Board) have lessons on religious content. Pakistan Studies
books (Punjab Board, Secondary and Higher Secondary Levels) also have a religious
part in them.
And there are also a few incidents in these books where violence is shown as a
solution to a situation and use of force is encouraged. Moreover, much of the material
makes the efforts for national integration difficult as it runs counter to these efforts. In
this reference, the researcher agrees with critics like A.H. Nayyar and Khurshid
Hasanain that the overall effect of addition and deletion in curriculum has created
intolerance towards diversity of cultures and beliefs. There have been two types of
interferences, firstly memorization, rote-learning and undue submission to authority is
encouraged. Secondly, historical facts are overlooked, depriving students of the
progressive role models from the history. (Hasanain & Nayyar, 1997) There is also a
misinterpretation of the Constitution of Pakistan i.e. making Holy Quran recitation
compulsory only for Muslim students, but this restriction has been totally disregarded
by including Quranic verses even in compulsory subjects like English, Urdu and
Pakistan Studies textbooks of Punjab Board (English, History and Geography books
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of O & A level can be omitted from this list), and students of all religions will have to
study these as part of their compulsory curriculum. National Early Childhood
Education‘s curriculum for the year 2002 says that it should be able to imbibe Islamic
and Pakistani identity in a child (UNESDOC, 2006). National Education Policy and
Vision (2025) has these as two of its ideological concerns i.e., national ideology and
integrity of Muslim Ummah, first faith-based teaching should be done based on
Islamic and Pakistani ideology, secondly, history of Pakistan and patriotism should be
integrated (National Curriculum Framework Pakistan). According to the first
guideline nowhere is mentioned that this is for Muslim students only. The suggestion
implies that students of all religions will study this which is evident from the content
of these textbooks.
In Pakistan, there are two reports on citizenship education, which show
dominance of religion-based literature in the textbooks of Social Studies subject.
Nayyar and Salim (2003) in ―The Subtle Subversion: The State of Curricula and
Textbooks in Pakistan‖ discuss about the textbooks for social studies which were
printed under instructions from national curriculum, are highlighting religious
ideology undermining the minorities and Non-Muslims. Article demonstrates that to
build up a sensibility, history books were rewritten, purpose was to highlight the
culture of religious intolerance being fostered via Pakistani school textbooks. Nayyar
and Salim (2003) are of the view that Pakistan Studies and Civics textbooks for
schools have facts containing ideological lapses, having ethnicity and religion-based
biases along with stereotyping gender roles and intolerance. Moreover, emphasis is on
defining citizenship in such a way as to exclude non- Muslim Pakistanis from being a
citizen of the country. Patriotism is made conditional with religion. Yvette Claire
Rosser (2004) also confirms findings by Nayyar and Salim (2003) while offering a
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western concept of Islamic model for citizenship education and declares the content of
social studies textbooks used in Pakistani schools non-democratic. She says that the
textbooks in Pakistan highlight the dictatorship era‘s politics. (Rosser, 2004)
In contrast to these, Islamiat textbooks of all these classes with varied content
and thematically, are closer to UNESCO‘s SDG target 4.7 as these have content about
women, minorities, social standards to be followed, tolerance, diversity, and peace.
There is also an overdose of the ideology of Pakistan in Punjab Board textbooks for
all levels. There is bias and discrimination towards religious minorities (in Punjab
Textbook Board Pakistan Studies, Urdu textbooks for Secondary and Higher
Secondary level and English Textbook for Secondary Level only) and the textbook
material is presented in such a way as to be hostile to and marginalize social groups
e.g., Pakistani nationalism is defined in such a way as to exclude non- Muslims from
being good citizens or even from being good humans. While Islamiat textbooks for
Punjab Board and Cambridge system present a very fine balance of ideas regarding
cultural diversity. Rahman (1995) says that history is already decided on being
unchangeable. Pakistan Studies books in Pakistan do not read history instead it is a
careful selection of historical facts. It is more like a mythological story talking about
the things that do not exist in the history (Rahman, 1995). Ayesha Jalal (1990) says
that when history is being narrated by irrelevant officials, it can easily discard bitter
truths. It is twisted to suit the needs hence becomes a sarcophagus of truth. State
dictated curriculum has given it a religious twist.
The understudy textbooks of Pakistan Studies (and to some extent History and
Urdu) of Secondary, Higher Secondary and O-levels, ignore certain historical facts
regarding freedom struggle and contemporary political history. The history is given a
partial treatment in all these books and presented in binaries i.e., Muslims versus
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Sikhs, Christians, and Hindus with no social, political, historical, or economic
reasoning whereas totally cutting off the helpful part played by Sikhs, Hindus, and
other religious sects during freedom struggle. Right from Chapter one Pakistan
Studies textbooks for Secondary and Higher Secondary Level (PB2020PS9,
PB2019PS10 & PB2020PS12 respectively) are replete with two nation theory and
freedom struggle.
Grade 9,11 and 12 Urdu textbooks (Punjab Textbook Board) present the
values and morals which were being held high in pre-partition era. The authors chosen
for this book are the veteran authors of that time. The texts chosen, uphold the values
of uprightness and truthfulness but the contexts used seem to be a bit old-schooled as
compared to the global challenges faced by today‘s generation. And the Urdu
textbooks used for O & A levels also follow this example of being scanty in
contemporary issues as these share the content background of pre-partition times with
their Punjab textbook board counterparts. While grade 10th Urdu textbook is more
contemporary in contexts, values, and themes.

5.3 Gender Equality
As far as the third research question is concerned, as to whether the concept
of gender equality present in O-Levels, A-Levels, Secondary School and Higher
Secondary School curriculums (compulsory and optional subjects that include Urdu,
English, Pakistan Studies along with History, Geography and Islamiat) and is it in
accordance with UNESCO‘s Global Citizenship Education agenda (SGD 4.7), this
research work implies that yet again there is partiality and discrimination towards
women and the textbook material is selected in such a way as to give minimum
possible representation to women. Punjab Textbook board‘s books for Urdu, Pakistan
Studies (both Secondary and Higher Secondary Levels) and English Textbook
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(Secondary level only) are examples of this. According to ActionAid International
(2013), gender partiality can also be taught completely through the materials selected
for teaching in classroom. Use of materials which exclude aid of females, knowledge,
and skill of women, or typecast gender responsibilities, highlight

gender

predisposition in curricula and this should not be done. According to ActionAid
International (2013), by using works suitable for both genders, learners tend to gain
equitable and unbiased information. They have supple attitudes as regards gender
roles, and copy actions shared in the resources.
Curriculum is a connecter of the objectives of a nation‘s educational policy
and its deliverance in educational scenario. It defines what should be added and why.
It also determines the procedures for teaching and assessment. It can enforce the
elimination of gender inequalities and stereotypes by having a check at the content
and procedure of educational materials also keeping the assessment criteria in focus.
Social inequalities, gender biases along with stereotyping and diversification of
learning process and materials should be the focus. The curriculum should, in short,
be a source of spreading positivity, gender equality and upholding of human rights
(Evans, 2007). Dealing with sexual predispositions in the field of textbooks along
with curricula should be central to gaining educational equity. Course books are
fundamental part of curricula, being a significant and powerful instrument by which
young learners have exposure to the notions of gender. (Aikman & Rao, 2010)
Many countries, including Thailand, made guidelines preventing gender
discrimination in curricula and classroom materials issuing special instructions for
erasing gender stereotyping, and had the books revised because of this. The World
Bank and Ford Foundation in China have given funds for conducting studies and have
taken clear steps to eradicate gender bias in textbooks. Specifically, the motive behind
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is to mirror the variety of functions present in a community. Certain Nordic countries
decided to overcorrect for supporting impartiality: presenting more equity combined
with variety in jobs than is present (Hu & Bentler1995). Similarly, a move can be
useful in encouraging children to look beyond the social functions around them.
Textbook reform evaluation in several countries has been mainly of secondgeneration textbooks. By these calculations, initiatives taken for textbook reforms
show some level of success but at the same time manifest although more overt sexism
has been curbed but there are still subtle representations in later grades (Tausczik &
Pennebaker, 2010). There should be studies to calculate the impact factor regarding
gender biases along with reform initiatives on teachers and students.
This issue goes beyond revision of the textbooks and now it is time to deal
with gender disparities in curricula overtly. A strategy for including gender into the
mainstream curricula wants inclusion of both male and female perspectives along
with discussions on gender roles and disparities throughout the curriculum. Eurydice
(2010) is of the view that many European countries openly maintain in policy
documents that curriculum should reflect gender perspective throughout. Achyut et al
(2011) maintain that sexual characteristics and equity as subject matter must not be
taken in segregation. It should be treated as idea connecting all the disciplines,
developed in the framework of a specific theme, while curbing bias by using more
gender-inclusive options.
There is also a dearth of female writers and editors in these textbooks. While
Islamiat textbooks (Punjab Textbook Board, Secondary and Higher Secondary
Levels) and English textbooks for Higher Secondary level (Punjab Board) have a very
good female representation both in content and as writers. On the other hand, O and
A-Levels Urdu books do not have female representation. English, History and
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Geography textbooks (for O and A-Levels) remain true to their content and themes
and have female representation where necessary. According to Subrahmanian (2005)
since 1970s research on the inclusion of notions about gender in textbooks is going
on. There are many studies that have evaluated textbooks across many countries have
found the results to be steady as far as the representation of gender is concerned.
As can be deciphered from the study of Urdu books for 9, 10, 11, 12 grade
Punjab Board and O and A levels, motherhood and being a good wife is the
culminating point of a woman‘s life. Motherhood and wifehood are presented as a
glorification and exaltation of womanhood, the only legitimate purpose that a woman
should have. Malik and Hussain (1985) say that in Pakistan, a great number of
females while being a part of an interview revealed that textbook images are idealized
as models to be followed.
The females who refuse to conform to the norms, stand as outcasts in the
society and hence have no representation in the textbooks. This image stands contrary
to UNESCO‘s global citizenship agenda where women are given equal opportunities
and strengths. The image of females presented in these textbooks is quite contrary to
the reality as more and more women are entering the fields hitherto only known to the
men, but this reality check does not affect the curriculum makers who are insistent
upon producing texts based upon patriarchal myths that no longer exist. Certain
lessons in these books constantly highlight a woman‘s secondary position. For
example, almost each story from Urdu books for O & A levels and Secondary and
Higher Secondary level can be quoted here. Malik and Hussain (1985) say that all
exercises and stories from textbooks are gender-based where men are given decisive
and heroic roles while women are shown as submissive and brainless, inactive beings.
This is also true for the history and Pakistan Studies books under study, ―The fact that
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there have been women like Razia Sultana who was not only the first woman ruler of
Delhi Sultante but also the first to get the mandate of the people for her rule,
Gulbadan Begum and Zebunnissa, both of them highly educated women, the former a
biographer and the latter a poet and philosopher, is seldom acknowledged in our
textbooks.‖ (Malik & Hussain, 1985)

5.4 Conclusion
It can be derived from the above discussion that the textbooks used for this
study in the disciplines of History, Geography, Urdu, English, Pakistan Studies and
Islamiat are highly impressionable and are intended to give students an exposure to
the contexts of national and religious identity, social relationships, and forbearance
for helping them become enlightened citizens of the world. The content of these
books (with only a few exceptions) is in favor of ideas that are unsuited for Pakistan‘s
image as an enlightened country dedicated to give the same civil rights to all its
inhabitants. Furthermore, textbooks have incomplete detailing. There is a dearth of the
themes (Peace and Non-Violence, Cultural Diversity and Gender Equality) in
Pakistan Studies books for all grades (Punjab Board) and English Books for grade 9
and 10 (Punjab Board) especially while Urdu books (Punjab Board, 9th& 10th grades)
do not have the representation of the theme of gender equality in them. While on the
other hand, Islamiat books (of all grades and Punjab Board and Cambridge level) are
having the representation of these three themes and according to the guidelines of
UNESCO‘s SDG 4.7.
As discussed earlier, curriculum is a connecter of the objectives of a nation‘s
educational policy and its deliverance in educational scenario. It defines what should
be added and why. It also determines the procedures for teaching and assessment. It
can enforce the elimination of violence, cultural intolerance, gender inequalities and
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stereotypes by having a check at the content of textbook materials. Social inequalities,
gender biases, violence along with stereotyping and diversification of learning
materials can become the focus as the curriculum is a source of spreading positivity,
gender equality and upholding of human rights.
According to UNESCO SDG target 4.7, citizenship education is meant to
inculcate tolerance, knowledge, and efficiency to function well in today‘s world.
Moreover, citizenship education connects diversified communities, it is about uniting
the world. But, the analyses of Pakistan Studies, History, English, Urdu, Islamiat and
Geography textbooks for Secondary, Higher Secondary, O & A levels, highlights a
grave difference between the requirements of modern age and Pakistani curriculum‘s
approach towards citizenship education. Hence it can be concluded that as Pakistan‘s
version of citizenship education is based upon ideology of the country and its freedom
struggle, it needs to include other areas pertaining the survival and growth of youth in
a global context. Since global transformation also takes current global tendencies for
reform in citizenship education curricula, it will be useful for the fabricators of
Pakistani curriculum to gain knowledge from the practices of other Muslim countries,
to cater the educational needs of young learners. This research work and more work
on the selected textbooks taught at secondary and higher secondary level, along with
O and A levels can augment conversation on global citizenship education in Pakistan,
and develop a framework resonating with both national ideology and global
citizenship. Pakistan needs critical global analysts who should know our history
(unbiased one), should critically analyze the demands that our present poses unto us
and think about our globally united outlook. Knowledge and thinking relate to the
sense of responsibility, and action stands for an empowered decision. We as a nation
need both knowledge and action to fit in the idea of global citizenship.
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Public Education system in Pakistan mirrors our picture of a democratic,
balanced, and progressive country. And the values and identities of young learners are
highly influenced by the curriculum and textbooks in English, Urdu, Islamiat, History,
Geography and Pakistan Studies especially at Secondary and Higher Secondary
levels. It is very important to note that global citizenship programs are made keeping
the local narratives and backgrounds in mind. Instead of giving a tailor-made program
to all, it has an approach that keeps in mind the local contexts and differences along
with international narratives and combines them so well that allows critical thinking
and it also questions institutional structures both at international and local level.
Hence ―there is need for reforms to move forward for citizenship, democracy,
diversity, and inclusion is needed to promote peace, cultural diversity and
emancipation.‖ (Naseer, 2012)
The result of the study implies that Pakistan Studies, Islamiat, Urdu and
English (Punjab Board) have very little content related to global citizenship education
added to them. Global Citizenship Education is side-lined in terms of quality and
quantity in these textbooks. Moreover, O & A-Levels textbooks (of the abovementioned subjects) are also not designed for teaching citizenship education. Given to
a high ratio of admissions in the public and private schools where these books are
taught, National education system must bear an additional pressure of incorporating
global citizenship education in curriculum.

5.5 Recommendations and Suggestions for Reforming the Textbooks
The prescribed textbooks of Pakistan Studies, History, Urdu, English, Islamiat
and Geography have led to several proposals regarding changes that need to be made
in the curriculum according to UNESCO‘s SDG target 4.7.
1.

Incomplete detailing from our history should be corrected.
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2.

Content having social equality and peace should replace the discriminatory
material against minorities (religious and otherwise) and women.

3.

In the current times of global citizenship, students need to have a global geopolitical perspective of their country and they need to learn that how they
share identity, history, and geography with many others around them (O & A
Levels History and Geography textbooks have better grasp on the historical
and geographical perspective compared to Punjab textbook board‘s books).

5.5 1 Recommendations and Suggestions for change according to the theme of
Gender Equality
1.

Women representation needs to be changed. They should also be portrayed in
decisive roles instead of being reduced to a motherly and wifely role which
will give a more realistic view to these texts.

2.

A woman‘s economically productive role needs to be emphasized more than
her reproductive role.

3.

A woman‘s unpaid services (domestic work) should not only be encouraged
but lauded.

4.

The works of low paid women i.e., maids, cooks, sweepers etc. should also be
encouraged in the texts.

5.

There should be inclusion of famous female personalities in the textbooks e.g.,
Razia Sultana, Zebunnisa etc. Another example can be of females who made a
mark in sports or other careers i.e., Maryam Mukhtiar, Arfa Karim etc. With
these measures, the gender inequalities in our curriculum can be addressed.

6.

The concepts of macho manhood or violent masculinity also need to be
softened by including examples of famous men who adopted the professions
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or hobbies exclusive for women or by practically putting them into situations
where their softer side comes out.
7.

Gender biases are social constructions and by changing the stereotypes, global
citizenship will be a step closer.

8.

Human potential is God-gifted and not a gender-construct and to acknowledge
the gift of God, one needs to grow out of these stereotypes.

5.5 2 Recommendations and Suggestions for change according to the theme of
Peace and Non-Violence
1.

Content of the textbooks has much to do with violence in educational institutes
which is a big hurdle in restoration of peace overall.

2.

The current curriculum of educational institutes includes class, social and
national biases. Inclusion of one-sided historical contexts inculcates
intolerances and biases in the minds of young people. The curriculum needs to
be re-evaluated to remove biases from it.

3.

Students should also be taught about Pakistani social context, to make students
conscious about violations of peace done in the country.

4.

Critical thinking and judgement should be taught to the students to make them
useful citizens of the world.

5.

Peace and Non-Violence should be taught as a subject, and the teachers should
be guided properly in this regard as the students take behavioral cues from
them.

6.

The content with violent themes in the textbooks needs to be replaced by a
moderate one e.g., history book glorifying violence or in Urdu book for grade
9, a man is beating up his wife.
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5.5 3 Recommendations and Suggestions for change according to the theme of
Cultural Diversity
1.

The subjects of Pakistan Studies, History, Islamiat, English, Geography and
Urdu also project human life values. Curriculum planners need to have better
handling of cultural diversity as it does not seem to be a conscious part of
curriculum design.

2.

Cultural diversity as a concept is never developed over different levels of
education.

3.

The textbooks of Pakistan Studies, Urdu and English have lesser cultural
diversity content as compared to Islamiat textbooks. The former subjects
should have an objective approach and have a systematic and logical manner
to teach cultural diversity. The theme of human rights is part of Islamiat
textbooks e.g., in mentioning the rights of people around us, justice and
compassion, the rights of minorities etc.

4.

Textbooks do not contain content on cultural diversity as they are replete with
biases towards minorities and other religions.

5.

Constitution can also be referred to regarding cultural diversity as minorities
are given many rights and it is amongst the basic rights which state promises
to safeguard.
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