
 
 

EFFECT OF DIRECTED ACTIVITIES RELATEDTO 

TEXTS ON ENGLISH READING COMPREHENSION 

AND WRITING SKILLS OF GRADE XI STUDENTS  
 

 

 

PhD Thesis 

 

 

 

By  

ABDUL RAUF 

Dr./E-2016-S-05 

 

 

 

 

  

 

 

 

Institute of Education and Research 

University of the Punjab  

Lahore 
 

June, 2021  



 
 

 
 

EFFECT OF DIRECTED ACTIVITIES RELATED TO 

TEXTS ON ENGLISH READING COMPREHENSION 

AND WRITING SKILLS OF GRADE XI STUDENTS 
 

 

 

 

By 

ABDUL RAUF 

Dr./E-2016-S-05 

 

 

 

Supervisor 

PROFESSOR DR. MUHAMMAD SAEED 

 

 

 
 

 

 

 

A Thesis Submitted to the Institute of Education and Research in 

Partial Fulfillment of the Requirements for the Degree of  

Doctor of Philosophy in Education at 

University of the Punjab, Lahore 
 

 

June, 2021



 
 

ii 
 

ABSTRACT 

Language is human characteristics which facilitates for communication. Its 

learning has been a challenging process since the emergence of human being. 

Language learning is bifurcated as the first language acquisition and the second 

language learning. Language acquisition is an unconscious process whereas learning 

is a conscious process. Second language acquisition refers to learning any other 

language in addition to a person‘s first language. Various learning strategies and 

activities that make the process of second language acquisition easy and effective 

have been promulgated for teaching and learning a language. The effectiveness of 

these activities for language teaching and learning has been claimed by their 

proponents. Every language learning activity has its exclusive function. Directed 

activities related to texts (DARTs) were claimed to be effective for developing 

reading comprehension and writing skills of a language. The current study was 

conducted to find out the effect of DARTs on English reading comprehension and 

writing skills of grade XI students. This experimental study was carried out using pre-

test post-test control group design at a public sector degree college for boys of district 

Lahore, Pakistan. Sixty students of grade XI were selected randomly. They were 

divided randomly into two equal groups. Experimental group was given treatment of 

16 weeks in DARTs. For this, 96 lessons were planned and validated by the experts. 

Data were collected through two achievement tests on pre-test and post-test basis. 

Tests were developed after developing a table of specification and following National 

Curriculum (2006) and corresponding English textbooks recommended by Punjab 

Curriculum and Textbook Board Lahore. The first achievement test was MCQs type 

having 60 items. It was developed to measure students‘ English reading 

comprehension. The second achievement test was supply type which was developed 
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to measure students‘ English writing skills. Validity of achievement tests was ensured 

through experts‘ opinions having expertise in the field of teaching English as a second 

language and research. Pilot study revealed .86 reliability value for English reading 

comprehension test and .84 for English writing skill test. The collected data were 

analyzed by using Paired samples t-test and Independent samples t-tests. The effect 

size was measured through Cohen‘s d test. The findings revealed that DARTs were 

effective for teaching English reading comprehension and English writing skills. 

English writing skills include relevance and adequacy of the content, adequacy of the 

vocabulary for purpose, grammar, mechanical accuracy I (punctuations), and 

mechanical accuracy II (spellings). Study findings revealed that DARTs were 

relatively more effective for teaching English reading comprehension than English 

writing skills. English teachers of grade XI were recommended to use DARTs as 

classroom activities for teaching English reading comprehension and writing skills. 

Grade XI students were recommended to experience DARTs individually or in groups 

under the guidance of their English teachers to learn English reading comprehension 

and writing skills. 

Key Words: Second Language Acquisition, English Reading Comprehension, English 

Writing Skills, Directed Activities Related to Texts, English as Second Language. 
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CHAPTER I 

INTRODUCTION 

Within human communication framework, language has a prestigious status. It 

has four basic skills known as listening, speaking, reading, and writing. Reading is 

considered a receptive skill of language. Reading skill is perceived as the process of 

getting meanings or understanding the written text (Kamran & Mansoor, 2017). The 

purpose of reading is to comprehend the text. According to Rosenshine (2017) 

reading is a process of looking at and understanding the written text. Tangpermpoon 

(2015) defines reading as getting knowledge from written text. The author further 

elaborates that the result of reading is comprehension which is process of integrating 

new understanding and acquisition with previous or antecedent understanding by 

using extra sentential structure. 

Glenberg (2017) states comprehension as a process of gaining abstract 

information given in a text in written form. Parkes (2018) elaborates that 

comprehension is a process that is active in sense of getting meaning from written 

text. It works through triangular way that develops relation among reader, text, and 

author. McNamara (2012) gives views that reading comprehension is not a 

spontaneous activity. Most of the readers need to practice comprehension through 

reading with the help of teachers and peers. 

Second targeted end of reading text is to develop writing skill. Writing is an 

active skill of language. It is to convey the ideas, thoughts, and concepts by putting 

letters and words on page (Kamran & Mansoor, 2017). Writing is the process of 

jotting down what one wants to convey. It involves adequacy and relevancy of text 

and cohesion and coherence in structure and thoughts. Furthermore, spelling, 

punctuation and grammar are considered essentials for effective writing skill. 
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Writing is the process of forming symbols for abstractions as their referents. 

Waseem and Jibeen (2013) define writing as a method of presenting language in 

graphic form. It is more or less permanent mark applied to replace and represent 

another form of language which in abstract as ideas and thoughts. It is visual 

representation of abstract thinking and is more or less permanent which can be 

retrieved exactly without the intervention of speaker (Mansoor, 2003). Writing is 

considered communicative skill of language used for communication rather than self-

expression (Parkes, 2018). 

Reading comprehension enables a reader to write effectively. Critical and 

effective reading process helps the students to develop comprehension of written text 

(Rahman, 2006). Reading can be made effective if directed activities related to text 

(DARTs) are used for reading a text (Little, Clark, Tani, & Connor, 2018). Authors 

further emphasize that DARTs encourage students to reading texts actively. These 

classroom activities develop students‘ interaction with text and enhance their 

language skills such as reading comprehension and writing. These activities are to 

make reader critical reader to develop proper comprehension of a text. 

DARTs activities have been bifurcated into two basic categories. First are the 

activities known as reconstruction activities that stimulate students to reorganize a 

written text by putting the missing phrases, words, or sentences, or by arranging 

words or text in a proper sequence. In this type of activities teacher himself modifies 

or breaks original text into words, sentences or phrases and students are instructed to 

reconstruct the text like original one. It stimulates students to read the text more 

deeply to understand its original structure and essence so that they may rearrange 

them in their proper form and structure (Duke, Purcell‐Gates, Hall, & Tower, 2006).  
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The second type of DARTs is analysis activities which stimulate learners to 

find out and divide a text into parts and segments on the basis of information by 

labeling, marking, or diagramming the text. In these activities unmodified text is 

given to the learner to divide into segments and meaning units. Students are advised 

to analyze or categorize the original text (Waseem & Jibeen, 2013).  

DARTs help students to understand the context and vocabulary to fill up the 

gap of the text (Gersten, Fuchs, Williams, & Baker, 2001). It also develops students‘ 

ability to organize written text into major topics and supporting details. It encourages 

students to perceive the importance of cohesion and coherence in written text and 

other mechanical aspects of written language to improve their writing skill (Waseem 

& Jibeen, 2013). Mechanical aspects of language (punctuations and spellings) benefit 

to improve the kinesthetic or auditory learning style of learners by practicing flow 

chart or diagram activities to integrate their speech with symbolic representation 

(Parkes, 2018). 

Among languages of the world, English enjoys prestigious status for being the 

language of science and technology (Waseem & Jibeen, 2013). It is prevailing in the 

world as an international language. English is being taught, in Pakistan, as a 

compulsory subject. It starts from grade I to grade XIV (Islam, 2013). Author further 

emphasized that unfortunately it remained subject rather than teaching a language 

focusing its skills in Pakistani education system. In spite of fourteen years formal 

study of English as a compulsory subject, students cannot extract the meaning from 

written text and communicate well through their writing. 

The claim about the importance and fame of English language across the globe 

is due to its versatility and adaptability. The practicality of English as language can be 

determined by its use in various fields of life. Three hundred and seventy five million 
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people around the world speak English for communication purpose and more than 50 

countries are using English either official or primary language (Haigh, 2018). There is 

daring need of students to learn English so that they may make their daily 

communication especially in their education effective.  

The main source of English language learning in Pakistan is school where 

students are supposed to experience such activities which enable them to have 

competencies over basic skills of language: Listening to gain information through 

hearing ability, speaking is expressing through spoken words, reading is to get 

information by looking written words, and writing is to convoy information through 

written words. However, teaching English in Pakistani school has been observed as 

boring due to traditional drills of spelling, grammar, and vocabulary learning. English 

is facing injustice because of archaic methods used for its teaching. It develops 

anxiety in students who become resented towards this language learning. There is 

need to incorporate various interesting activities which help students to learn English 

as language rather than subject. Activities will enable them to experience language 

skills. Language as an art requires practice to learn its skills.  

English language in its abstract form follows phonetics which is scientific 

study of sounds, phonology that is study of the origin and characteristics of spoken 

sounds, and morphology that is study of written language, syntax that is study of 

sentence and its structure, and semantics that is study of abstract aspect of language. 

Grammar teaching can be justified when these abstract aspects of English language 

are measured meaningfully. Majority of teachers in Pakistani classrooms are not so 

skilled about the language teaching as to develop students‘ language skills effectively. 

They are teaching only syntax instead of grammar. In this context, English teachers 
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should be encouraged and given incentives by conducting workshops or training 

sessions for the teaching of English language in its true spirit. 

Intermediate level is the door way of higher education where English has its 

importance for effective learning in various fields of study. Majority of the students 

feel it difficult to understand the written text and write in English by using their own 

sentences at intermediate level. The intervention of DARTs for teaching English as 

language at intermediate level may bring significant improvement and progress in 

students‘ reading comprehension and writing skill. Studies of Devi (2008), Hameed 

(2017), and Mahboob (2003) have revealed significant improvement in students‘ 

writing skills in English language by intervening DART sat undergraduate level and 

reading comprehension in science subjects written in English language. In Pakistan, 

rare studies have been conducted at undergraduate level to measure the effect of 

directed activities related to texts on English reading with comprehension and writing 

skills.  

Test of English for Educational Purpose (TEEP) attributes writing scale by 

Weir (1990) recommends seven levels of English Language writing skill. Seven levels 

of English Language writing skills in TEEP include: (1) relevance and accuracy of 

content,(2) compositional organization/coherence,(3) cohesion, (4) adequacy of 

vocabulary for purpose, (5) grammar, (6) mechanically accuracy I (punctuations), and 

(7) mechanically accuracy II (spellings). These levels of writing skills have also been 

targeted in the curriculum developed by Ministry of Education for teaching English 

language at grade XI-XII in 2006. Students should have competency over skills of 

English language for effective learning at higher secondary level. Which activities and 

strategies are effective for the development of reading comprehension and writing 

skills at grade XI? Various activities have been postulated for the development of 
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reading comprehension and writing skills but DARTs are strategies suggested by 

Lunzer and Gardner (1979) in their book ―the effective use of reading‖ for the 

development of language skills claimed as effective strategies for teaching English 

language skills. Whether these activities have any effect on reading comprehension 

and writing skill at grade XI? To answer this question, the present study targeted and 

focused to find out the effect of intervention of Directed Activities Related to Texts 

(DARTs) on English reading comprehension and English writing skills of grade XI 

students in Pakistan. 

Rationale of the Study 

Language learning has been the challenging process for human being since his 

creation. A person is considered competent in any language when he is competent in 

the four language skills. Every language skill has its own significance in language 

learning but in present study only two skills: Reading comprehension and writing 

have been studied. Both reading and writing skills have an important status in 

language learning. Their development is essential for proper learning of a language. 

Reading is to confer information from written text; whereas writing is expressive skill 

to convey ideas, thoughts, and opinions. It is an active skill of language. Development 

of both English language skills, reading and writing, has been focused in the national 

curriculum of English (2006) for grade XI-XII (Government of Pakistan, 2006). The 

prime purpose of teaching English as second language at grade XI-XII is to achieve 

the benchmarks and standards stated in National Curriculum for English Language.  

The present study focused the benchmarks and standards which have been 

stated in English curriculum for grade XI-XII. The benchmarks and standards on 

reading comprehension for English language focused on the development of cognitive 

abilities which facilitate learners to learn language effectively. The focused cognitive 
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domains are knowledge and it was revised with the name knowing, comprehension 

which was revised and termed understanding, application that was revised and defined 

as applying, analysis was revised with the word analyzing, synthesis was revised with 

evaluating, and evaluation was revised with creating. 

Writing is a communicative skill of language. At the time of writing, 

vocabulary, sentence structure, grammar, punctuation, and spelling are given due 

importance to convey ideas to the readers properly. For this purpose, writer should 

take into account the purpose of writing, arrangement of ideas relevant to the purpose, 

selection of vocabulary, correct use of grammar, putting accurate punctuation, joining 

correct spelling, developing coherence, and cohesion. 

The benchmarks and standards given in Pakistani National Curriculum of 

English language (2006) focused writing skills. Focused writing skills include 

cohesion, coherence, the use of content that is relevant and adequate for answer, 

selection of adequate vocabulary for purpose, grammar which is science of language, 

mechanical accuracy I (punctuation) which means proper use of period, commas, 

interrogative signs, exclamations, capitals, and mechanical accuracy II (spelling). In 

view of the focus of English language curriculum developed for teaching English for 

grade XI-XII on reading comprehension and writing skills, present study was done to 

find out the effect of DARTs on English skill known as reading comprehension and 

English writing skills of grade XI students. 

Statement of the Study 

The aim of the study was to find out the effect of directed activities related to 

text (DARTs) on English reading comprehension and English writing skills of grade 

XI students. English reading comprehension has been dealt as knowledge and 

information gained or perceived from written text as suggested by various studies 
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Mermelstein (2015), Government of Pakistan (2006), Pamelasari and Khusniati 

(2013), Parkes (2018), Plakans (2009), and Safadi and Rababah (2012). Reading 

comprehension is measured at six levels of cognitive domains suggested by Bloom 

(1956) as knowledge, comprehension, application, analysis, synthesis, and evaluation. 

These domains have been focused in standards and benchmarks for reading 

comprehension curriculum for English language for grade XI-XII. 

English writing skill has five sub skills which are relevance and adequacy of 

the content, adequacy of the vocabulary for purpose, grammar, mechanical accuracy I 

which is termed as punctuation, and mechanical accuracy II that is termed as spelling. 

These levels of writing skills have also been focused in standards and benchmarks 

written in curriculum for teaching English Language at grade XI-XII. Relevance is the 

degree of usefulness and closeness of something to what is going on. Adequacy is the 

state of being sufficient to satisfy the requirements legally and reasonably. Topics and 

themes covered in a text are referred as contents. Contents are also termed as lexicons 

or vocabulary of a language. Vocabulary selection for purpose is basic for any writer 

to make writing purposeful. Vocabulary is the first thing which is learnt by new 

learner of any language. Grammar is defined as the science of language. It helps to 

write language correctly. Words and phrases are arranged in a certain sequence to 

convey the ideas and thoughts. Punctuation is the usage of certain practicing 

characters or marks in written text. It is to convey the expressions in written texts. 

Spelling is the correct usage of letters in their correct order for proper pronunciation 

and semantic understanding of a word. Learning spelling is basic to write and 

pronounce words correctly.  
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Significance of the Study 

Directed activities related to text (DARTs) have been suggested by Din and 

Ghani (2018), Ferris (2012), Hameed (2017), and Lee and Schallert (2016) as 

effective classroom activities for teaching language skills. It is claimed that these 

activities engage readers with texts and make them critical in reading. Critical reading 

helps to get true essence of written texts. It facilitates at every grade level, exclusively 

at intermediate level to learn written text. Having the exclusive function of DARTs in 

language teaching and developing critical reading habits, study is signified for 

intermediate students to develop critical reading habit which would improve their 

English reading comprehension. Students may improve their English writing skills by 

experiencing the directed activities related to texts (DARTs) as classroom activities.  

Teachers are also beneficiaries of this study. They can adopt DARTs as 

classroom activities for teaching language skill as reading comprehension and writing 

skills efficiently and effectively at intermediate level. The findings of this study may 

be helpful for teacher education institutions to integrate DARTs in their syllabus of 

English Language teaching for prospective teachers so that they may be able to 

practice DARTs while teaching English reading comprehension skill and English 

writing skills at grade XI. 

Research Objectives 

Current study was conducted to: 

1. Determine the effect of directed activities related to texts (DARTs) on English 

reading comprehension of grade XI students. 

2. Find out the effect of directed activities related to texts (DARTs) on English 

writing skills of grade XI students at five levels: 

a) Relevance and adequacy of the content 
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b) Adequacy of vocabulary for the purpose  

c) Grammar 

d) Mechanical accuracy I(punctuations), and  

e) Mechanical accuracy II (spellings). 

3. Find out the difference between the effect of directed activities related to texts on 

English reading comprehension and English writing skills. 

Hypotheses of the Study 

The study was designed to test the following hypotheses: 

For research objective 1, following null hypothesis was developed 

Ho1: There is no statistically significant difference between experimental and control 

groups mean scores on English reading comprehension of grade XI students. 

For research objective 2, following null hypothesis was developed 

Ho2: There is no statistically significant difference between experimental and control 

groups mean scores on English writing skills of grade XI students at five levels: 

a) Relevance and adequacy of the content 

b) Adequacy of vocabulary for purpose 

c) Grammar 

d) Mechanical accuracy I (Punctuations) 

e) Mechanical accuracy II (Spellings). 

For research objective 3, following hypothesis was developed 

Ho3: There is no statistically significant difference between experimental and control 

groups mean scores on English reading comprehension and English writing skills of 

grade XI students. 
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Delimitation of the Study 

Due to time and financial constraints, the study was delimited to a public 

sector boys degree college of district Lahore. 

The study was delimited to teach English textbook I, III, and grammar 

composition for grade XI recommended by Punjab Curriculum and Textbook Board, 

Lahore (PCTB).It was because college administration did not allow teaching contents 

other than prescribed by PCTB for grade XI and henceforth the students were also not 

likely to participate in the study. 

Study was further delimited to five English writing skills relevance and 

adequacy of the content, adequacy of vocabulary for purpose, grammar, mechanical 

accuracy I (punctuation), and mechanical accuracy II (spelling) suggested in Test of 

English for Educational Purposes (TEEP). Two skills (compositional 

organization/coherence and cohesion) were left over because these skills could be 

measured through extended response question effectively. Extended response 

questions were not included in present study because these were not asked in grade XI 

examination conducted by Board of Intermediate and Secondary Education (BISE) 

Lahore. 

Operational Definitions of Key Terms 

Directed Activities Related to Texts (DARTS): These activities have exclusive 

function for teaching English language suggested by Lunzer and Gardner (1979). 

They engage students to read text critically by analyzing and reconstructing the 

original text. These activities are divided into two main categories reconstruction 

activities and analysis activities. In reconstruction activities, students reconstruct text 

into original form by getting essence of relationship or place of split text. In analysis 

activities text in original form is given to students and they are asked to do parsing or 
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divide into segments according to instruction. List of DARTs according to Lunzer and 

Gardner (1979) is as following. 

First is reconstruction activities which included 1) text completion (cloze)- 

students predict deleted words, sentences or phrases; 2) diagram completion -students 

predict deleted labels on diagrams using text and other diagrams as sources; 3) table 

completion -students predict deleted items using table categories and text as source of 

reference; 4) completion activities with disordered text -students predict the logical 

order for sequence or classify segments according to categories given by the teacher.  

Second is analysis activities that included 1) underlining or highlighting -

students search for target words or phrases that relate to one aspect of the content; 2) 

labeling -students label segments of text as instructed; 3) segmenting -students 

segment paragraphs or text into information units; 5) diagrammatic representation -

students construct diagrams from texts. 

Traditional Methods of Teaching: This term in current study was used for three 

methods which are commonly practiced in Pakistan for teaching English as second 

language at grade XI. The first traditional method was grammar translation method- 

English text is translated into Urdu language because Urdu is national language. The 

second traditional method was lecture method in which students remain passive in 

classroom and teacher tells details of the lesson by giving examples where needed. 

The third traditional method for teaching English as second language was textbook 

reading method-teacher reads text first as model reading, then students are asked to 

read textbook for the development of reading fluency of the English text. 

Reading Comprehension (RC): Reading comprehension is a process of getting the 

meaning or essence of written text (Kamran & Mansoor, 2017; Ortega, 2009).Reading 
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comprehension was taken in present study as understanding the essence of English 

texts. 

Writing Skill (WS): Writing as an active skill of language to communicate ideas, 

thoughts, and opinions by using conventional symbols (alphabets) on page. The same 

sense of WS was taken in present study. The conventional symbols used in English 

writing included alphabets, words, phrases, clauses, sentences, paragraphs (Kamran & 

Mansoor, 2017).  

Test of English for Educational Purpose (TEEP): This is rubrics for a supply type 

test of an English language test. It was developed by Reading University America, 

and reproduced in Weir (1990). TEEP has been used as rubrics for marking English 

writing skills test in present study.  

Multiple Choice Questions (MCQs): This is a type of test used to measure multiple 

cognitive abilities (Mermelstein, 2015). These questions are also used to check the 

reading comprehension of readers. MCQs were used to check and measure English 

reading comprehension in present study. 

Mechanical Accuracy I (Punctuations): Punctuations are symbols like , . ! ? : ; ―‖ ‗ 

… and so on to convey expressions properly in written language (Mermelstein, 2015). 

Present study took the same meaning of mechanical accuracy I (Punctuations). 

Mechanical Accuracy II (Spellings):Spellings are alphabetical letters which are used 

to form syllables which form a word (Chuenchaichon, 2011). In present study 

mechanical accuracy II was taken as morphological aspect of English writing skills. 

Punjab Curriculum and Textbook Board (PCTB): It is a governmental board 

which is responsible to prepare curriculum and provide quality textbooks, written on 

the basis of cultural innovation, ideology, and philosophy (Kamran & Mansoor, 

2017). Present study took PCTB as a governmental body responsible for the 

development of English curriculum and textbooks for grade XI for the teaching of 

English as second language in Punjab, Pakistan. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter gives comprehensive review on literature and background and 

other relevant concept of directed activities related to texts (DARTs). It is to view the 

concept and nature of reading comprehension and factors affecting reading 

comprehension and concept and nature of writing skills. The role of the relevant and 

adequate content in writing, the selection of adequate vocabulary for the purpose, role 

of grammar in writing, function of mechanical accuracy I (punctuations) and 

mechanical accuracy II (spellings) in English writing skills have also been discussed 

in detail. Summary of literature review was also added to conclude the complete 

review of the literature.  

Various languages have been the means of communication in the experience 

of human being since his birth in the world. Presently, thousands of languages are 

being used in the world for the purpose of communication. Among them English is 

well known and widely used language for communication at national and 

international level in various countries (Mahboob, 2003). It progresses so rapidly that 

it has become the language that is used for learning of science and in the field of 

technology, commerce and business, law, literature, and trade. English is being taught 

as compulsory subject in grade I-XIV (Rahman, 2015).English is also a medium of 

instruction from grade IX to onward. The survival and progress of a person at national 

and international level depends upon the competency of English language skills 

(Mansoor, 2003). Language skills include: Listening, speaking, reading, and writing 

(Akkaya & Kırmızı, 2010). In Pakistan, English has been given the status of second 

language (SL) because it is used as an official language for correspondence. In reality, 

English is foreign and second language in Pakistan because it has infrequent and 
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irregular use in society for communication (Rahman, 2015). The acquisition of 

English language is impossible because of its restricted practice in the country. 

National curriculum for teaching English subject and language in Pakistan at 

grade XI-XII reflects that English should be taught and experienced as language 

rather than subject. English in Pakistan is taught in a way that its language skills are 

neglected not only in teaching but also in assessment. Therefore, students‘ language 

skills could not develop even after twelve years formal education. Most of the 

literature and information related to science and technology, research, law, business, 

and trade are in English language (Rahman, 2015).Author further says that mastery in 

English language will enable Pakistani students to gain information more effectively 

and easily in their higher studies. Reading plays vital role in gaining information from 

written text (Al-Mansour, 2014). 

Reading will be effective when it helps to perceive the message from written 

text (Kamran & Mansoor, 2017). Understanding written text is defined as reading 

comprehension which enables reader to perceive the text (Alqadi & Alqadi, 2013). It 

can be made possible through formal instruction which is known as classroom 

teaching. Classroom teaching can be made effective by adopting various classroom 

activities. Widely known and accepted classroom activities for teaching reading in 

language classrooms are directed activities related to texts (DARTs) (Lunzer & 

Garden, 1979).  

Concept and Background of Directed Activities Related to Texts 

(DARTs) 

Directed Activities Related to Texts enable reader to interact with texts 

(Chuenchaichon, 2011). Its primary aim is to improve learners‘ skill to read and 

become comprehensive in reading. It also makes them critical reader (Cooper & 
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Bikowski, 2007). Classroom activities which encourage learners to participate in 

reading activity are termed as directed activities related to texts (Cutting& 

Scarborough, 2006). These activities help reader to create meaning from written texts 

(De-Morgado, 2009). 

Directed activities related to texts (DARTs) have been bifurcated into two 

main categories. These categories are known as activities for reconstruction a text and 

the activities to analyze the written text which is in its original form. The 

reconstruction activities include changed and modified text. Original text is 

segmented and broken into chunk and pieces and given to students to rearrange and 

construct it again in original form. Students are directed to find out the gaps and 

jumbling in the given text. This type of activities enables the students to perceive the 

structure of written texts and read the texts critically (Bitchener, Young, & Cameron, 

2005). 

Chuenchaichon (2011) also suggested reconstruction activities which include 

1) text completion -texts are presented to the students by deletion of some phrases or 

sentences or words. Students are directed to fill the given gap as original by reading it 

critically and putting words, phrases, or sentences in the gaped places; 2) diagram 

completion - students again are given a diagram with deleted labels. They are directed 

to label the diagram by writing the appropriate words, phrases, or sentences; 3) 

completion activities with disordered text - texts in jumbled form is predicted and 

arranged in logical order under this activity. Texts are further categorized in logical 

relation of concepts and structure; 4) prediction -students are required to predict the 

parts and segments of given texts and give them proper name and place in figures of 

speech etc. 
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Second type or category of DARTs is analysis activities. Such activities 

develop analytical skills of a learner (Deane, Sheehan, Sabatini, Futagi, & Kostin, 

2006). Students are enabled to analyze text in different forms. These activities use 

unmodified original texts. De-Morgado (2009) enlists analysis activities as 1) 

underlining and highlighting -this requires finding out specific piece of information 

and relating it to its logical antecedent. It also enables students to select the supporting 

sentences, phrases, or words of a topic or idea. It develops skimming and scanning 

ability for reading texts; 2) labeling -students label texts by giving set of labels as 

prediction, conclusion, and evidence etc.; 3) segmenting -given texts are segmented 

into parts of its logical units of information, or sentence structure; 4) diagrammatic 

representation -texts are represented in the form of diagram. It encourages students to 

construct a diagram from written texts for more comprehensive way. Diagramming 

will be in flow, concept, maps, or labeled models etc.; 5) tabular representation -

students read the original texts in critical way and extract information from written 

texts and present it again in another form of tabulation (Kragler, Walker, & Martin, 

2005). 

Targeted aim of analysis activities is to develop analytical ability of a learner‘s 

language skills (Devi, 2008). The overall target of DARTs as classroom activities is to 

enable reader to interact with written texts and become critical in reading texts and 

has more comprehension of reading text (Deane et al., 2006).After reading students 

inevitably want to convey it to the others. Ideas and thoughts are conveyed through 

communication skills known as speaking and writing. Development of writing skills 

is another targeted end of DARTs in teaching language (Evans, Hartshorn, 

McCollum, & Wolfersberger, 2010). 
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It is summarized that directed activities related to texts (DARTs) have 

exclusive function for teaching language. These activities provide experiences to the 

learner to interact with texts in disordered form and ordered form to divide it into 

pieces/parsing. English is second language in Pakistan. Therefore, there should be 

activities which are suggested as effective for teaching second language. Considering 

this, DARTs may be effective for teaching English as second language.  

Reading Comprehension 

Reading comprehension has been elaborated and defined in terms of process 

through which a reader constructs and extracts the meaning simultaneously through 

the involvement and interaction with written language or text (Gilbert& Graham, 

2010).Reading comprehension works with three elements. First is reader who is 

reading and comprehending the texts. Reader includes all the abilities, knowledge, 

capacities, and experiences which uses in the act of reading (Grabe, 2003). Second is 

text which is being comprehended. It is constructed broadly including electronic and 

printed forms (Green, 2005). Third is reading activity which helps reader to 

comprehend text. Activity includes process, purposes and results which are associated 

with reading (Harris, Graham, Mason, & Friedlander, 2008). These dimensions define 

reading phenomenon which occurs during reading activity and enables reader to 

interact with written text (Grabe, 2003). Reading comprehension is measured on six 

levels of cognitive domains given by Bloom (1956). 

Reading comprehension can be improved by practicing following six skills. 

These skills enable learners of a language to engage with text and comprehend it 

properly. First is decoding. This is phonemic awareness of a learner. In this skill a 

learner sounds out words that have been already written but have not been seen. 

Sound and word recognition process occurs in decoding skill. Second skill is fluency. 
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Reading text with speed and using less time without minding the sounds of words is 

known as fluency (Gilbert & Graham, 2010). This skill helps reader to read more texts 

with understanding its meaning. Third skill is vocabulary. Maximum awareness of 

vocabulary helps reader to comprehend text easily. It is vocabulary that helps reader 

to understand the essence of text (Grabe, 2003). Interesting text enhances vocabulary 

of readers. No comprehension can take place without the knowledge of words.  

Fourth skill required for reading comprehension is sentence construction and 

cohesion. Ideas are joined together within a sentence and with other sentences. This is 

known as cohesion. The knowledge of linking ideas and their pattern is essential for a 

reader to know for proper understanding of a text (Hirvela, 2004). Fifth skill to 

improve reading comprehension is the knowledge of reasoning and background. 

Reader tries to relate with his previous knowledge whatever he reads. Proper 

background knowledge and reasoning method adopted for writing should have in the 

knowledge of a reader. Sixth skill is working memory along with attention. Both 

working memory and paying attention are effective skills to read text and comprehend 

it (Jolliffe, 2007). This is also known as executive function of reading a text. 

Reading comprehension is summarized as the process of getting the essence or 

meaning of texts by looking it in printed/written form. Every symbol (alphabets) in 

language when combined together convoys exclusive meaning. Understanding 

exclusive meaning of every alphabet in written texts is the target of reading 

comprehension. 

Factors Affecting Reading Comprehension 

There are various factors which affect reading comprehension process. Some 

are related to reader and some to texts and some to reading activity. A reader requires 

possessing numerous abilities and capacities to comprehend the texts. These abilities 
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and capacities include cognitive abilities which are enlisted as: Memory, attention, 

critical analysis, visualization, and ability to inference (Hirvela, 2004). Secondly, 

motivation which includes interest of reading a text, purpose or target of reading 

activity, self-efficacy of reader (Ibrahim, 2006). Thirdly various types and kinds of 

knowledge like linguistic and discourse knowledge, knowledge of strategies about 

comprehension, vocabulary and topic or domain knowledge (Johnstone, Ashbaugh, & 

Warfield, 2002). 

Above all cognitive, linguistics, and motivational knowledge and abilities are 

inevitable for any kind of comprehension of a written text (Jolliffe, 2007). Fluency is 

the consequence of reading comprehension. Expressive reading as aspect of fluency 

depends largely on thorough comprehension of written text (Jones, 2007).Some 

aspects of fluency may include quickness and efficiency in word identification and 

recognition, syntactic parsing, and vocabulary are prerequisite for reading 

comprehension (Jun, 2008). 

When reader starts reading and completes whichever is in experience, many 

capabilities and abilities change continuously (Kendall & Khuon, 2006). For instance, 

domain knowledge of reader might change during reading. In the same way discourse 

knowledge and linguistics competency go on changing as reading progresses (Jolliffe, 

2007). The function or additional practice might change fluency. Motivational factors 

as self-efficacy, interest in topic might change either positively or negatively during 

unsuccessful or successful reading experiences (Deane, et al., 2006). Studies Jolliffe 

(2007), Liu and Wang (2011) suggest a very important source of change in 

capabilities, abilities, and knowledge, is classroom instruction which students receive 

from their teachers.  Authors further elaborate that appropriate classroom instruction 

fosters the ability of reading comprehension.  
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Although, teachers instruct their students to focus content areas for 

comprehension yet concurrent goal helps them to become active and self-regulated 

readers who can use variety of strategies to comprehend the text (Macbeth, 2010). 

Effective teachers integrate their classroom instruction with goals for appropriate 

comprehension of texts (Mermelstein,2015). They also know the need of instruction 

to meet their short term and long term targets in reading comprehension activity 

(Pamelasari & Khusniati, 2013). 

Additional to content, vocabulary, linguistic, and discourse structure, writing 

styles should be matched with readers‘ experience of texts reading and acquire 

knowledge for maximum reading comprehension to take place (Rao, 2007). 

Challenges about teaching reading comprehension in present age are more heightened 

because every student needs to read more and complex text to become an active 

learner for the purpose of well grooming in the field of education and learning (Safadi 

& Rababah, 2012). Students with high developed reading skill can take more 

intensive reading courses and have more reading comprehension to pass high stakes 

examinations and get themselves employed (Tabatabaei & Ali, 2012). 

Regarding complexity, reading comprehension skills are divided into three 

major categories which include low level skills, micro skills, and macro skills (Green, 

2005).Author further states that low level skills of reading comprehension are further 

bifurcated into three dimensions. First dimension is known as ―elementary 

operations‖. By using this operation reader decodes the graphic nature of texts and 

perceives the small visual difference between the two or more, for instance, the 

difference between letter p and q. Second dimension is reader‘s ability to correlate the 

decoded graphic symbols with more complex or formal linguistics units which 

include simple unit of sound ―phoneme‖ up to group of sounds ―words‖. The 
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acquisition of these two skills enables the readers to transmute graphic decoding into 

acoustic-speech/sound output; albeit, learner is not aware about semantic function of 

words (Hameed, 2017). 

Third dimension is connection of graphic or visual nature of words with its 

complex linguistics structure that is meaning or semantic. At this level of reading 

comprehension skill, reader is able to associate the visual symbols of language with 

its formal linguistics function that is semantics or meaning. The combination of these 

skills enables reader to have sufficient reading comprehension of written text. To 

comprehend written text in deep a variety of cognitive skills are needed (Hirvela, 

2004).  

Second main category of reading comprehension skills is Micro-skills which 

include word recognition and syntax understanding (Ibrahim, 2006). Word 

recognition in reading process is essential for comprehension of texts. Other language 

items help reader to perceive the meaning of written text in its context. The process of 

word recognition is combination of various sub skills which include the ability of 

reader to differentiate between cognates and false cognate-word derivation from its 

mother language, word formation-affixation (prefixes and suffixes), numbers-singular 

and plural, gender-masculine, feminine, common, and neutral, verb formation-first, 

second or past, third or past participle, fourth or present participle (Jones, 2007). 

In addition to micro skills required for proper reading comprehension macro 

skills have been enlisted by various authors Safadi and Rababah (2012), Tahaineh and 

Daana (2013), and Tuan (2012) include more complex abilities of reader to 

understand the text in depth. Macro skills are required for appropriate reading 

comprehension. These skills include: Scanning, skimming, recognition of 
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argumentation, perception of tone of text, author‘s attitude, and prediction about text 

which is being read. 

Factors affecting reading comprehension are summarized as linguistics 

proficiency of reader, reading experience, reading styles, macro skills: skimming, 

scanning, recognition of tone, attitude, and prediction of writer‘s intention of writing a 

text. All these factors influence reading comprehension of a reader. Literature 

exposed that there was word association which enables reader to understand the 

meanings of written words by associating them with others. 

Writing Skills 

Writing is an active skill of language (Harmer, 2006). It is used as medium of 

communication by human being. It convoys ideas, thoughts, and emotions in graphic 

form. Writing is not a language but complement of speech or spoken language (Ferris, 

2007). It is tool of making language be read by another person in absence of speaker. 

Text is the result of writing. The recipient of writing activity is reader and the 

motivation behind writing is storytelling, correspondence, publication, and diary 

writing (Macbeth, 2010).  

Academic institutions focus and make writing skill part of their curriculum. 

This is applied in all majors. The basic objective behind is to train bachelors to 

become competent writer (Macbeth, 2010). Words play pivotal role in every walk of 

life. Words give meaning to everything. Words enable a person to communicate 

effectively (Mermelstein, 2015). Proper communication is the target of every 

dialogue. Writing involves intelligence, education, and critical thinking of writer. It is 

complex skill of language therefore it is pains taking process of putting ideas into the 

words. The words are arranged into phrases; phrases become sentences; sentences 

form paragraphs, and paragraphs are known as composition. Ideas are generated in 
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result of extensive reading. Reading comprehension extends writing skills (Macbeth, 

2010). Writing in no way is easy to practice. It involves intelligence as well as critical 

thinking. Critical thinking is skill which enables a person to comprehend, apply, 

analyze, synthesize, and evaluate the observations, or reflections gained from fields of 

life (Pamelasari & Khusniati, 2013).  

Rao (2007) says that writing is central to communication. A writer enjoys life 

twice; presently what is being written and retrospectively after writing when he 

retrieves written texts. No field of life is spare from this skill. Competent person in 

writing can make his way of progress in every field of life and business. Author 

further says that this skill allows a person to express his thoughts openly what cannot 

be aurally expressed. It is more advantageous for emotional stroked person who can 

give vent through writing without any harm. Gradual development of writing skills 

makes a writer flexible and mature. Writer gradually comes down to the level of 

reader and becomes flexible in his/her thoughts being communicated in text 

(Tabatabaei & Ali, 2012). Writing is retrievable. This quality makes it more important 

in the spheres of communication (Green, 2005). Written material becomes record and 

can be retrieved any time for future use. Writing not only is important in the field of 

education to solve examinations, and assignments but also helps to plan for career 

(Hirvela, 2004). Career is planned on the basis of writing skills of a person.  

Harmer (2006) has suggested some tips to be practiced while writing a text to 

make it more interesting and effective for reader. Author says that writer should avoid 

excessive use and stuffing of words. Simple and precise sentences are easy for reader 

to comprehend. Reader avoids reading text having complex language and vocabulary. 

Straight expression of thoughts make writer effective for readers. Jargons are disliked 

by every reader. Grammar and spellings are essential to any language especially in 
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English language. Writer should pay more attention on grammatical structure of 

language. Spellings help reader to comprehend true meaning or essence of words. 

Therefore, spellings should not be neglected by writer (Safadi & Rababah, 2012; 

Tahaineh & Daana, 2013; Tuan, 2012). Repetitiveness is boring for reader. Readers 

put off the text having repetitive expression. Similarly, active voices are easy for 

reader to comprehend rather than the passive voices. Writers should prefer active 

rather than passive voice in writing (Ahmed & BtBidin, 2016; Hameed, 2017). 

Writing has become inevitable for the last decade. Technology trend has evoked 

peoples to communicate through writing emails, blogs, texts, and other columns. This 

encourages a learner to effort for becoming an effective writer. 

Writing skill is focused on five major levels relevance and adequacy of the 

content, adequacy of the vocabulary, grammar, mechanical accuracy I known as 

(punctuation), and mechanical accuracy II termed as (spelling). Let us discusses and 

evaluate every level of writing skill in detail on the basis of literature. 

Writing skill is summarized as communication skill vital in every sphere of 

life. No field of life is spare from it. Educational success and failure also depends 

upon its proficiency. A learner who is proficient in writing can achieve his/her 

educational objectives easily and efficiently. Effective writer can convey ideas and 

thoughts easily to the readers. Various types of writing skills should be learnt by 

writer. Writing becomes effective by becoming proficient in the use of grammar, use 

of adequate content, adequate vocabulary, incorporation of proper punctuations, and 

arranging correct spellings of words. These are known as sub-skills of writing skill. 

Writing is putting graphical symbols on pages to convey the thoughts and ideas. 

Literature reveals that the more you read texts with comprehension the more you 

write effectively.  
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Relevance and Adequacy of the Content 

Text reading, understanding, and the production in the form of writing are the 

primary and basic activities of native as well as foreign language learner (Harmer, 

2006). Other disciplines are primarily interested in the production of content of the 

text relevant to the purpose, information delivered, and impact of text on the readers‘ 

understanding (Gholaminejad, Moinzadeh, Youhanaee, & Ghobadirad, 2013). 

According to Ahmed and BtBidin (2016) content is main element which 

carries the message and it made more relevant and comprehensive by adding cohesive 

devices and transitory adverbs. Authors further elaborate that content should not be 

limited to exercises only but it should have the semantic consideration for the place 

where and when it is being used. Viewpoint, plan, consistency, purpose, and integrity 

of purpose should be covered in the written text or content (Johnstone, Ashbaugh, & 

Warfield, 2002). 

Relevance in writing is the characteristics of selection and logical organization 

of content. This notion is central to judgment made about written text. Reader also 

wants the same things to be in written text. Students are required to develop relevancy 

in solving examination or assignments. The absence of relevance is commented by the 

examiner as it is irrelevant (Yoshimura, 2009). Author further says that such text is 

commented as it does not answer the question and so on. In simple words such text 

having no relevance in content is said that it does not meets the needs and 

requirements of reader. Johnstone, Ashbaugh, and Warfield (2002) have exemplified 

the relevance in text by saying that prompt and unexpected choice of writer to answer 

a question is irrelevancy in writing. Irrelevancy, however, expresses knowledge and 

background information of writer on the topic but information in hand cannot be 

guessed. Digresses of information from logical sequence develops irrelevancy in 
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writing (Alshammari, 2015). Lengthy and intrusive passages are example of 

information digresses.  

It is summarized that relevance and adequacy of content in writing is essential. 

Irrelevant content cannot convey the exact and true intention of writer to the reader. 

Message cannot be conveyed properly. The lack of relevance and adequacy of content 

in writing creates confusion in written texts for readers. Selection and arrangement of 

content for writing is a skill of writer. Literature reveals that relevance and adequacy 

of content for writing can be enhanced by engaging with texts. In-depth reading 

enables writers to use adequate content for his/her writing task. Therefore, reading 

comprehension and engagement develops this writing skill. 

Adequacy of Vocabulary for Purpose 

Vocabulary is significant for teaching and learning any language. What is 

vocabulary and how significant it is in language communication either spoken or 

written? Different authors, linguists, and researchers have answered that something 

that has to do with words of any language is vocabulary (Alshammari, 2015). 

Vocabulary necessarily deals with words of a language. Vocabulary does not contain 

only on single word rather it is much more than this (Pearson & Hamm, 2005). 

Vocabulary defined by Ahmed and Bt Bidin (2016), Hameed (2017) is lexis which 

includes nouns, adjectives, verbs etc. of a language. Lexical chunks-phrases are also 

included in vocabulary (Yoshimura, 2009).  Phrases involve more than one word but 

function like single word come under the formulaic usage and become significant 

entity of spoken and written language are known as vocabulary (Tuan, 2012). 

Formulaic sequence of words and their function are central in English language 

learning. Therefore, teachers teaching English language; give more worth to 

vocabulary than structure (Safadi & Rababah, 2012). So, vocabulary of any language 
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is defined as the words, phrases or chunks of several words that convoy distinct 

meaning like single word does (Zaid, 2011). 

What is vocabulary in a language? The simple answer to this question is, the 

words of a language having meaning. The answer is true in general sense. Technically 

the lexis, the Greek word for vocabulary, is used for vocabulary. Lexis includes every 

word of language. Vocabulary has been defined as lexical chunks (Cooper & 

Bikowski, 2007). Lexical aspect of language includes phrases having combination of 

words used as single sentence. Researchers Johnstone, Ashbaugh, and Warfield, 

(2002) have suggested that lexical chunks such as good morning, have a nice time, 

well wishes, nice to meet you, take care are all vocabulary because these phrases are 

learnt as single word by people. Vocabulary addresses single word, combination of 

two or more words expressing single word meaning of a language. Lexical chunks are 

also meaningful words known as vocabulary of that language. 

The Importance of Vocabulary in Language Learning 

Vocabulary is vital important and effective for teaching and learning human 

language. Without vocabulary learner cannot understand others and express his ideas 

(Thomson & Martinet, 2014). Authors further write that without grammar little is 

possible to convey and transfer to others but a speaker or writer without having 

vocabulary nothing can express or convey. Wren and Martin (2015) comment that 

lexical are core or central to any language learning. Exclusively for students who are 

learning a language. Students should develop greater and productive vocabulary. 

Vocabulary development strategies should be developed and managed by learners of 

English as second language (Alqadi & Alqadi, 2013). Authors report that it is 

common to observe that students of a language carry dictionary rather than grammar 

book. Vocabulary is imperative for language learning.  
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Vocabulary learning covers different aspects of words. Words are defined with 

different aspects but a teacher who teaches English as second language should 

consider these three aspects of words. These three aspects are to form, tell meaning, 

and the proper use of words. According to Pamelasari and Khusniati (2013) form of 

word may involve pronunciation known as phonology and morphology. Except this 

word has parts which come before as prefix, center as root and at the end as suffix. 

The parts of word can be understood with the example of word ―uncommunicative‖. 

In this word ―un‖ is prefix which in negative in sense, the word ―communicate‖ is 

root part of word, and ―ive‖ is added as suffix which tells the ability of someone or 

something to do a thing. So, uncommunicative is negative word which tells inability 

of a person to communicate. 

Second aspect of word is meaning. Meaning has been defined as the thing, 

idea, or concept to which word refers to. In other words, the association which comes 

to reader‘s mind is the meaning of word. This is also known as essence of words 

(Ferris, 2012). Use is defined as grammatical function of a word in sentence. Word 

functions as subject, verb, object, adverb, adjective, preposition, conjunction, 

interjection, or article. The knowledge of word use is the knowledge of vocabulary 

(Gilbert & Graham, 2010). 

Vocabulary in language plays significant role. Insufficient vocabulary hinders 

students to understand message convoyed by others and express their own ideas 

effectively (Rao, 2007).  Author further gives his opinion that without grammar very 

little can be convoyed and in the absence of vocabulary nothing can be convoyed. 

Plakans (2009) states central function of lexis in any language learning. During the 

developmental stage of language students should manage their own vocabulary 

developmental strategies (Hirvela, 2004). Pamelasari and Khusniati (2013) reported 
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that students carry language dictionaries rather than grammar books. Learning 

vocabulary in language learning phase helps students to master English for the use of 

their own purposes (Wechsler, 1992). 

It is concluded that vocabulary is central for learning any language. Literature 

reveals that students of new language learners carry dictionary of that language rather 

than grammar books. Vocabulary learning is more important than grammar for 

learning a language. Vocabulary of the second language is not as easy process as for 

the first language because the second language is not used as frequently in everyday 

life as the first language is used. Classroom instruction is arranged to teach second 

language teaching. Classroom should play its significant role for teaching English 

language vocabulary. Proper vocabulary selection and use is not as easy as it is 

considered. It needs sound knowledge and experience for the use of vocabulary in 

written texts. This knowledge and experience can be gained by engaging with texts 

reading. 

Grammar 

 The proper use of words in sentence considering their relation with other 

words and sentences or phrases is grammar (Thomson & Martinet, 2014). Each and 

every word should be in relation with other words of a sentence otherwise grammar 

error occurs (Ibrahim, 2006). Grammar is the study of words arrangement in a 

sentence by their form, meaning, and function (Thomson & Martinet, 2014). The 

whole English language vocabulary falls in any class or parts of speech by their 

function. They function in a sentence as noun that is naming word, pronoun stand for 

noun, adjectives tell about noun, verbs shows an action, adverbs describes the place, 

time, manner, and frequency of an action, preposition tells relation between two 

nouns, conjunction are used for joining words, phrases, and clauses with one another, 
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interjection shows emotional state of speaker, and articles come before a noun to 

make them definite and indefinite (Wren & Martin, 2015). The function of English 

language words in a sentence is determined as subject, complement, object, verb, 

adverbial, gerunds, infinitives, article, preposition, conjunction, interjection, and 

modals (Grabe, 2003). The competency of all these predicts the accuracy in writing of 

a language (Gilbert & Graham, 2010). Tenses consideration is another important 

aspect of grammar. It is determined by the form of verb being used in a sentence. 

Single verb is a complete sentence because it convoys the complete idea of writer or 

speaker (Ferris, 2012). 

 Grammar is an important skill to teach and learn any communication 

language. It is the study of words, phrases, sentences and their use (Gilbert & 

Graham, 2010). Language speaker consciously or unconsciously learns grammar of 

that language. Grammar is essential for learning a second language. The person who 

knows grammar is much better than who does not know. Grammar literate person can 

communicate effectively with native as well as foreign English speakers. The person 

who knows grammar is the example of a driver who knows how to drive a car and 

also is mechanics of engine. He can solve any problem of engine. The person who is 

not literate of grammar is like a driver who can drive a car but have no literacy on the 

function of engine. He cannot solve problems created by engine. So, grammar literacy 

enables speaker to communicate correctly. 

 Pamelasari and Khusniati (2013) indicate that effective writing depends upon 

correct usage of grammar rules in writing. Essential grammatical rules are to be learnt 

for effective writing. All grammatical rules are not applicable for writing therefore 

teacher should literate students about the necessary rules of grammar used while 

writing. Coherent ideas become possible while having sound knowledge and 
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application of grammar rule in writing. International students who learn English feel it 

difficult to put their thought in words without knowing grammatical rules (Zhao & 

Hirvela, 2015).  

Language learning becomes efficient with the help of grammar learning. 

Especially for second language learning, grammar is inevitable. English as foreign 

language learners can practice at sentence level and comprehend syntax of language. 

According to Liu and Wang (2011) grammar can be taught effectively by using 

inductive method. According to this method several concepts are presented 

beforehand with explanations. No explanation is given beforehand. Learners 

comprehend the concept used in the examples. This method goes from specific to 

general. The central objective of this method is to retain grammatical rules 

cognitively. Rule learning is the basic target of this method (Mermelstein, 2015).  

Second famous and prevailing method of teaching grammar is deductive 

method. In this method teacher explains in detail the rules of grammar. Learners are 

expected to use explained rules in context (Tabatabaei & Ali, 2012). This is 

traditional method used by majority of the teacher teaching English as language in 

Pakistan. Students feel boring according to this method of teaching grammar (Daana, 

2013). Students avoid usage of such grammatical structure in contextual sentences 

because they need to retrieve learned rules of grammar (Mermelstein, 2015).  

Another effective grammar teaching method is interactive teaching. Interactive 

teaching method engages students in game learning. Different games are organized to 

teach grammatical rules (Macbeth, 2010). Flashcards and other such activities and 

games are arranged in class. Students participate actively. They are instructed to put 

or align words in sentences order by following grammatical rules (Green, 2005). 



33 
 

 
 

Grammar as English writing skills is summarized as science of langue. It is to 

indicate the tense, syntax, and words organization according to their proper function. 

Words and sentences cannot be properly arranged and organized without the 

knowledge of grammar. Second language learners, as literature revealed, learn with 

the help of grammatical knowledge and proficiency. Second language is learnt rather 

than acquired. Language learning takes place in classrooms rather than in daily life 

because of absence of second langue in daily use. As literature suggests, second 

language is learnt with the help of its grammatical knowledge and practice. 

Mechanical Accuracy I (Punctuations) 

Mechanics more than grammar are required for error free writing (Cooper & 

Bikowski, 2007). Correct mechanics are essential part for accurate communication 

(Johnstone, Ashbaugh, & Warfield, 2002). Mechanics of writing are defined as 

established conventions of words and their formation (Alqadi & Alqadi, 2013). 

Mechanics help reader to comprehend the text in its proper spirit (Wren & Martin, 

2015). Written language requires mechanics for proper communication (Thomson & 

Martinet, 2014). For instance, if nonliving or inanimate things are written with 

apostrophe to show the possessions as (chair‘s leg) it is mechanical mistake rather 

than grammar. Various mechanics are used in English writing. They include 

capitalization, contractions, technical abbreviations telling short form of long words, 

acronyms for familiar long names, units of measurement for liquid and mass, and 

punctuation to reflect speaking intonation of a speaker (Weigle, 2002). 

Capitalization denotes the usage of capital letters within word or words within 

sentence (Wren & Martin, 2015). Chief reason behind capitalization of words in 

English language writing is that the words are proper not greater than others in status 

(Wood, 2000). Proper noun or word denotes that it is specific member of a class of 
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word and common word shows its commonality or generality regarding its class (Al-

Mansour, 2014). Another clue for capitalization of words is the usage of articles or 

limiting words before a noun (Alqadi & Alqadi, 2013). Articles and limiting words 

include two articles-definite - the, and indefinite: a (an). Limiting words includes this, 

some, and certain etc. (Farahzad & Emam, 2010). 

Formal writing in English is more than selecting right words for right place. 

Punctuation helps reader to understand message what the writer wants to convey. It, 

primarily, indicates where to pause, stop, emphasize etc. in text (Alqadi & Alqadi, 

2013). In academic writing punctuation is essential to strengthen the arguments (Wren 

& Martin, 2015). Punctuation period (.) is known as full stop. It indicates where to 

stop and it marks the end of sentence (Zhao & Hirvela, 2015). It denotes the use of 

abbreviation in academic writing. Ellipsis, three periods consecutively, tell that entire 

word from a line or quote has been cut out.  

Another important punctuation in academic writing is comma. Comma, 

interestingly, is known as only villain in punctuation because its usage changes 

meanings from inside to out and from outside to inside (Androutsopoulos, 2011). Ur 

(2012) has suggested various usages of comma but some are reported here. It is used 

to separate introductory phrases or adverbial phrases from other phrases or main 

clauses. Transitory adverbs help writer to develop alignment in arguments in writing. 

For example, therefore, he could not…, however, honesty is the…, as a result, she 

could not perform her duty well. Compound sentence is comprised on independent 

clauses. Both independent clauses are also separated with comma or coordinate 

conjunctions. Dependent clause is separated from independent clause with the help of 

comma. Additional clause is also separated from main sentence with the help of 

comma (Hussey, 2016). 
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Spoken words are mostly converted into written words. Most of the time 

spoken words are converted into writing wrong because of lack of competency on 

punctuation usage in writing. Punctuation gives proper expression to the written 

words. Just as spoken words vary in meaning due to its voice inflexion, as written 

words vary in meaning due to changes of punctuation. Ghabool, Mariadass, and 

Kashef (2012) have defined punctuation marks in simple way as voice inflexion gives 

proper meaning to spoken words and the marks which express the voice inflexion in 

written words are termed as punctuation marks. Author exemplifies the importance of 

punctuation marks in written language by saying that voice inflexion changes 

meaning in spoken words and punctuation marks changes meaning in written words. 

For example, these two sentences have different meanings due to the change of 

punctuation mark only. Your cap, Ali. Your cap, Ali? The first phrase is simple 

statement and second phrase is inquiry. This difference is only due to the change of 

punctuation mark (?).  

Good academic writing characterized with proper usage of punctuation marks. 

Writer should know the proper usage of simple, compound, and complex sentences 

and their punctuations. It will reflect the sound knowledge of grammatical structure in 

English language. Haigh (2018) says punctuation in language is basting which holds 

language fabrics in shape. Author further says that it is traffic signals which stairs the 

words in proper order to convey the proper intended meanings. It is concluded that 

punctuation functions like a courtesy designed for readers to understand the text 

without stumbling. 

It is summarized that punctuation is half language. Expressions, emotions, and 

feelings cannot be convoyed without the use of proper punctuations. Writing is 

nothing but representation of spoken words. Various punctuations are used for various 
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expressions. These indicate direct and indirect speech in written language. It also tells 

whether there is interrogation or statement. It also indicates the list of items, sentence 

structure, explanation, partial or full stoppage etc. There are other usages which help 

reader to read texts and perceive its true meaning. Literature review helps to 

concluded that punctuation learning is important for learning English as language. 

Mechanical Accuracy II (Spellings) 

Accuracy defined by Merriam Webster Dictionary as error free and freedom 

from mistake in writing is accuracy. Words are formed by the combination of 

letters/alphabets. Alphabets are arranged according to sound pattern to form a 

meaningful word. StudiesYan (2005) and Zhao and Hirvela (2015) have proved that 

learning to spell a word depends upon the knowledge of letters and their sounds. 

Lesson should be designed to help learners to understand that factual knowledge 

about spelling accuracy which results in better reading (Carreker, 2005). Author 

summarized the importance of spelling that improves reading by saying that spelling 

and reading both represent the same mental ability of leaner. Spelling accuracy 

depends upon reading accuracy. Reading comprehension yields spelling accuracy 

(Ehri, 2004).  

Studies Bailet (2004) and Carreker (2005) found students‘ words reading 

ability by sight depends upon the ability of reader to map the letters and letters to 

sounds. The ability to develop insight of letters patterns and sounds corresponding 

helps learners to memorize words and their spelling patterns because words are not 

mostly very visually distinctive as can, car, cane etc. 

Integration among printed text, its meaning, and speech sounds supports to 

develop whole word spelling and insight reading ability (Carreker, 2005). Bailet 

(2004) and Ehri (2000)showed statistically significant relationship between writing 
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and spelling accuracy. Writers think too hard to spell a word by using valuable 

cognitive skills for higher level composition.  Writing is an activity which deploys 

basic skills of language such as, spelling, punctuation, and grammar for high level of 

organization of content and word selection to meet readers‘ need (Bailet, 2004). 

Ehri (2004) claims that spelling learning is very necessary for young learners 

because it enhances their reading and writing skills. Spelling instruction is a 

continuous activity which develops students‘ ability to understand English language 

by studying its roots, prefixes, suffixes, word family, historical origin and 

development of words. It supports students to develop their vocabulary and spelling 

skill to use words with precision. 

Spelling teaching strategies help teachers to teach spelling of words to the 

students who are now learning English. Phonological spelling strategy basis on how 

word sounds? Visual strategy is to learn spelling of words by looking the formation 

and shape of word. Morphemic strategies help learner to learn word spelling by 

remembering its meaning and how words are changed for different purpose. 

Etymology strategies base on the origin of words (Ur, 2012). Author has suggested 

another spelling teaching strategy as say what sees, stretch written words, split 

separate words, count given spells, draw blanks to be filled with appropriate spells, 

record spoken words, study given texts, write by copying the given text, and give 

meaning of words.  

Spelling is art of writing words in correct way. It is to assemble letters to form 

syllables and syllables to words. Confidence about spelling leads to words literacy. 

Spelling leaning also helps to develop vocabulary. Androutsopoulos (2011) and 

Ghabool, Mariadass, and Kashef (2012) have concluded positive relationship among 

spelling, reading, vocabulary, and writing skills of a language. Authors have 
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emphasized that spelling leaning also enhances students‘ words knowledge. Reading 

comprehension is positively related with spelling literacy of a learner. So, learning 

spelling not only enhances word literacy but also reading comprehension of English 

language. Spelling error of a word leads reader towards two types of decision. Reader 

considers one of the two things. Writer is careless about his writing to give proof 

reading. Writer is less competent and literate about the topic being written 

(Androutsopoulos, 2011). Ultimately reader does not depend upon the authority of the 

writer. This is big losing for a writer. 

Learning English spelling is great frustration for a child. If this frustration 

persists till few years in early ages, it may be a language learning difficulty. It is 

estimated dyslexia (Ur, 2012). Dyslexia affects reading of a learner badly. Child 

suffering in dyslexia learns spelling of a word one day and forgets another day. This 

discourages for learning a language. Learner avoids participating in group activity and 

avoids writing activities (Androutsopoulos, 2011). Such students estimate their self- 

esteem low because they get low grades in their exams and homework assigned. Poor 

spelling deficiency if not settled in early stages of learning persists till adulthood. It 

affects career choice and achievement, advancement, and higher education 

opportunities badly of a learner (Hussey, 2016).  

Spelling errors can be overcome by learning letter format and its sound. Letter 

learning is prerequisite of word learning (Ghabool, Mariadass, & Kashef, 2012). 

Alphabets are arbitrary symbols which sound differently. Their difference in sounds 

should be recognized. Short term memory is another way to solve this problem. 

Words should be recorded and put on pages for latter retrieval. This strategy is also 

helpful in homophone words (Haigh, 2018). Practice makes a man perfect. Writing 
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makes spelling automatized in writing. Practice helps student to become automatic in 

writing spelling of words. 

It is summarized that English language is composed with 26 alphabets. These 

alphabets are joined together to make syllables. Syllables are put together to form 

words. Words may be mono syllables or multi syllables. For example, cat, cow, tall, 

short as mono syllables and multi syllables: beautiful, honesty, explanations etc. 

Words are put together to form syntax. Literature tells another name of syntax that is 

sentence. Every word in English language is composed with certain spellings. Their 

semantic understanding depends upon spelling understanding. Words pronunciation 

also depends upon spelling awareness and its sounds. So, morphological and 

phonological proficiency enables second language learner to learn English writing 

easily.  

Previous Studies on DARTs 

 Relevant studies pave the way for further study in any field and give the 

comprehensive picture of understudy variables. They instill the researcher with new 

enthusiastic sprit to go forward to explore and find out facts with new dimensions. 

Some relevant studies have been given here with complete detail of their methodology 

and conclusion. 

The study conducted by Pamelasari and Khusniati (2013) reflected that it was 

to find out the effect of DARTs on reading comprehension in the subject of science in 

English language. The study was arranged to answer research questions: Are DARTs 

more effective to enhance pupils‘ reading comprehension than direct instruction DI? 

The study answered that question that DARTs strategies are more effective for the 

improvement or development of students‘ English reading comprehension ability and 

skills than traditional or Direct Instruction (DI) strategies. 
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 The study carried quasi experimental method. Two equivalent groups as 

experimental and control group were formed for intervention of DARTs. Three tools 

were used to collect data. First tool was MCQs type test on reading comprehension. 

Second tool was observation sheet to observe the classroom activities during lesson 

and the involvement of students was recorded. Third tool was questionnaire to get the 

perceptions and responses of students on the effectiveness of DARTs as classroom 

teaching strategies. 

Statistics used for data analysis were Paired sample t-test and second statistical 

test used was Independent samples t-test. Results revealed that DARTs had significant 

effect on reading comprehension than Direct Instruction DI strategies. The results of 

this study were also consistent with Devi (2008) that DARTs proved effective for the 

improvement of reading comprehension of science students‘ in English language. 

Observation sheet yielded the results that students‘ participation in DARTs 

intervention group was more than control group students. Students were observed as 

excited participant in class. 

The study concluded DARTs as positively effective for teaching reading 

comprehension of science students. Albeit control group showed improvement in 

post-test scores on reading comprehension scale yet it was less than experimental 

group. Study recommended the use of DARTs for science students to teach science 

text written in English language instead Direct Instruction (DI). 

Another study relevant to current study was conducted by Hameed (2017). 

The study was done to find out the improved level of under graduate students‘ writing 

skill on two levels as selection of relevant and the adequate content and developing 

cohesion in students‘ writing due to intervention of DARTs as classroom teaching 
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activities. Second objective of the study was to see the overall effect of DARTs on 

pupils‘ writing skills at under graduate level. 

The study was to test the directional hypotheses which were represented and 

described as H1: A>B, here A was an experimental group and B control group. It 

elaborated that under graduate students would perform better in writing skill at 

adequacy and relevance of content and cohesion after intervention of DARTs than the 

students taught through traditional methods which included lecture, grammar 

translation, and text book method. 

This research study carried a pre-test and post-test experimental research 

design presented by Campbell and Stanley (1966). The population of the study 

consisted of female under graduate learners studying in government sector colleges in 

district Lahore between the ages 19-21 years. Random sampling procedure was 

adopted to select the desired sample. Multistage sampling technique was applied. At 

first stage an intact group of, 40 female undergraduate students, was selected. Then 

they were divided into two groups. At the second stage coin was tossed for the 

selection of experimental and control group and number 1 and 2 were assigned 

respectively. 

A subjective type test was used to collect data. Duration of intervention was 6 

weeks with 6 classes a week of 50 minutes period per day. Data were analyzed in two 

steps by using descriptive and inferential statistics. Paired sample t-test as the major 

statistics was applied to compare achieved scores on pre and post-tests. Results 

yielded that DARTs had statistically significant effect on writing skill and proved 

scaffolding for the improvement of writing skill at two levels. Study results indicated 

that learner with poor skill of reading could get benefit if they were taught with the 

help of DARTs. Study concluded positive effect of DARTs on reading comprehension 
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and writing skill. Study recommended the use of DARTs as scaffolding at graduation 

level in English language classroom for effective teaching and learning. It also 

recommended the application of DARTs at graduation level for teaching English 

language in Pakistan.  

Tabatabaei and Ali (2012) have conducted study which was to find the answer 

of the following questions. What is the statistically significant effect of various 

reading tasks (compare/contrast, cause/effect, description, and problem solving) on 

writing efficiency and accuracy of students? Do reading tasks have significant effect 

on intermediate students‘ English writing performance? What is difference of scores 

of students in English language writing learning? 

Study was conducted to test the null hypotheses as: Ho1: There is no 

statistically significant effect of various reading tasks on writing skills of students 

learning English language.Ho2: There is no statistically positive significant difference 

in students‘ performance on English language learning due to the intervention of 

strategies. The sample of study was 120 male and female pre and post intermediate 

EFL learner from English Institute of Isfahan, Iran. They were Persian native 

speakers. They were checked in writing performance after intervention. Second group 

was given intervention by using compare and contrast, cause and effect, problem and 

its solution. Their writing was assessed after intervention. 

Repeated measures paired sample t-test as statistics was applied to compare 

the score of pre and post intermediate EFL learners‘ scores on writing performance 

test. Two-way ANOVA was used to explore the difference between the writing 

performance of pre and post intermediate groups. 

 Data analysis yielded that there was significant improvement in post-tests of 

intermediate EFL learns‘ writing performance after the usage of pre reading tasks. So, 
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results of study confirm that pre reading tasks are effective for the improvement of 

writing performance of EFL learners of pre and post intermediate level. Study 

concluded that both the questions stated above have been answered positively. It 

recommended that there should be the use of pre-reading tasks to enhance writing 

accuracy of EFL intermediate level learners. 

Ahmed and BtBidin (2016) conducted study to answer of the following given 

questions: Q.1: What is effect of task based language teaching (TBLT) on writing 

skills of undergraduate learners of English language? Q.2: How do EFL learners 

perceive about TBLT effect on L2 writing skills? 

Current study followed a mixed method design. This method included 

quantitative and qualitative approaches for data collection. Nature of data was 

qualitative and quantitative to answer the pre stated research questions. Quasi design 

of experiment was used and data were collected on the basis of pre and post-test. 

Writing was measured with written test in subjective form and their perceptions on 

TBLT were collected through interviews of the participants. Participants were in 

homogeneous groups. Each group, control and experimental comprised on 16 

participants. 

Language complexity in second language learning was measured by using L2 

lexical diversity formula. Results revealed significant improvement in L2 complexity 

of experimental group on scores gained through pre and post-tests. TBLT approach of 

teaching English language skills as second language proved effective for the 

improvement of writing skill of undergraduates. The study concluded that Language 

Teaching by using strategies of task based function(TBLT) affect writing skills of 

undergraduate students learning English as Foreign Language. 
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Theoretical Framework of the Study 

Theoretical framework describes the theories which support the understudy 

problem and phenomena. It is essential to approve or disapprove phenomena of the 

study. It consists of concepts and literature relevant to the existing theories that helps 

to decide the phenomena of the current study. Researcher can conceptualize study in 

broader context or the field of knowledge in light of theoretical framework of the 

study. It is to decipher the existing situation of the phenomena of the study and helps 

to decide specific actions of the study (Adom, Hussein, & Agyem, 2018). 

Language learning is cognitive process because it is a conscious process along 

with deliberate application and usage of learning strategies. Strategies are defined as 

special or particular procedure to process information that improves understanding, 

retention or learning of such information (Ortega, 2013). Author states that language 

has been and is cognitive activity and it occurs within the milieu of other cognitive 

abilities like attention, problem solving, and memory. According to Goodluck (1991) 

language learning passes through stages in certain order that is accepted as universal 

in all children. Common functions of any language are mastered in a specific order.  

Various cognitive theories have been propounded for second language 

acquisition. Such theories focus how second language learners think, understand, and 

know while learning a language. A cognitive theory considered second language 

learning as conscious and reasoning process. It focuses on process of language 

learning rather than content selection. Paivio (1971) presented dual-coding cognitive 

theory which is being applied in literacy and language learning. According to this 

dual-coding theory a person learns by using verbal association or visual images. If 

both are combined the learning will be effective (Sadoski & Paivio, 2004). Theory 

states that person learns through two channels known as verbal and images. In verbal 
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system linguistics information are learnt such as text, sound, and signs of language 

and in image channel person processes visual information of language such as 

pictures, symbols, and videos. Both verbal and images coding helps to recall the learnt 

things when needed (Deane, et al., 2008).  

Gagne (1985) postulated his inspiring work conditions of learning theory. This 

is cognitive theory describing five categories for the description of learning outcomes 

and nine events for the task of instruction. These two together form framework for 

learning conditions. Author divides learning conditions in two types: Internal and 

external. The capabilities already present in an individual before starting of leaning 

process are internal ones. These are necessary for effective learning. The things stand 

outside learner in environment and stimulate to learn are external conditions (Maftoon 

& Sarem, 2012).  

In association Gagne (1985) elaborated that it is process of bringing individual 

associations in sequence by the learner. Example is learning alphabets A-Z or list of 

words. By the categories that focus on learning outcomes Gagne (1985) means 

intellectual skills, verbal information, cognitive strategies, motor skills, and attitudes 

which are end performance of cognitive learning process. 

Gardner (1983) proposed multiple intelligence theory which states diverse 

types of intelligence which helps an individual in second language acquisition. Author 

has enlisted seven different abilities or cognitive skills which are considered to be 

individual intelligences. These are logical or mathematical, musical, linguistic, spatial, 

interpersonal, and intrapersonal. This theory recommends language teachers to 

develop lessons flexible to accommodate all students having different types of 

intelligence (Arnold & Fonseca, 2004).  
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Armstrong (2009) states that intelligence depends upon three factors, one is 

biological endowment-what an individual gets through heredity or receives any injury 

before, during, or after birth. Second is personal life includes individual experiences 

with his parents, siblings, and friends. Third is cultural or historical background-the 

place or time and culture where and when an individual is nurtured. In spite of all 

these factors influencing intelligence, language teacher as suggested by Gardner 

(1983) should have flexible plan of teaching for students having different types of 

intelligence which plays central role in language learning.  

Another remarkable hierarchy of cognitive skills named as cognitive domain 

presented by Bloom (1956) is helpful for teaching English as second language. There 

are six levels of cognitive domain. These are knowledge, comprehension, application, 

analysis, synthesis, and evaluation. At first stage, second language learners display 

their ability to recall information and teacher of English as second language asks 

questions which can be answered easily with yes no answers. 

At second stage, students of second language learners go deeper than before 

by contrasting, comparing, and classifying the thoughts and teacher helps them to 

organize thoughts. At third stage, students apply previous leaning in new situation. 

Students display higher level of understanding at this level although their responses 

may be about basics like vocabulary etc. (Deane, et al., 2008). Teacher at this level 

also assists them to develop vocabulary so that they may apply their learnt facts and 

information in new situation. 

At analysis stage students split their thoughts into parts and categories to 

understand structure. Students still need continuous scaffolding from teacher to be 

effective in language expression. Pictures and other visual things are still highly 

significant for language learning students. Synthesis is the stage where English 
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language learning students produce their work in different elements like reports, 

stories etc. They still need to do efforts to navigate for translating complex ideas into 

their target language. Sixth stage is the expression of intellectual pursuits on different 

topics by giving judgments, opinions and justifying solution of any problem (Deane, 

et al., 2008).  

Chomsky (1986) presented universal grammar theory of language learning. He 

claimed that people born with facility and knowledge of language learning (it may be 

first or second language) and he named it language acquisition device (LAD). 

Author‘s idea of Universal grammar (UG) states that people already possess language 

skills without knowing it. Under this theory second language acquisition is focused 

with respect to users‘ linguistics competence-what they already know, rather than 

performance-what they actually understand and say (Cain & Oakhill, 2012). 

Piaget‘s cognitive theory states children‘s stage by stage language learning. It 

also reveals the progress and development of their logical thinking and reasoning 

skills. There are four stages of Piaget‘s cognitive development theory in reference to 

language acquisition. Each involves different aspects of language acquisition. These 

are sensory-motor which is characterized as assimilation, pre-operational that is to 

accommodate new words with previous mental schema, egocentrism involves 

animism because children‘s language becomes egocentric and they see things from 

their own perspective, and operational period which is divided into two parts -

concrete and formal operational periods. At this stage language becomes formal, 

mature, and logical (McLaughlin, 1987).  

According to Ortega (2013) cognitive second language acquisition theories are 

broadly divided into two spectrums: Traditional information processing which has 

been dominated SLA theorizing and research since 1980s and emergentism developed 
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in late 1990s out of traditional information processing. Author further states that 

according to information processing human mind functions as processor which 

constantly works on what it receives input and gives output in the shape of 

performance. 

Information processing approach is to investigate how second language 

learners process linguistics information and with the passage of time how they 

develop this ability to process language learning. This approach also studies the role 

of short term, long term, declarative, and procedural memory in second language 

learning (Ortega, 2013). On the other hand, emergentists, evolved out of information 

processing, are more critical of traditional cognitive notions in SLA and sometime 

referred as post cognitivists. In SLA the pioneer emergentism is Nick Ellis. Ellis 

(1994) and Larsen-Freeman and Long (1991) explain the focus of emergentism as it is 

associative, probabilistic, and usage based SLA theory. 

Second language acquisition is complex cognitive skill which involves sub-

skills in the learning of language. These sub-skills are application of grammatical 

rules, usage of specific or pragmatic language, and selecting appropriate vocabulary 

words (McLaughlin, 1987). According to cognitivists‘ point of view language 

acquisition is dependent on prior cognitive abilities in reference to content and 

sequence of development.  

Krashen (1998) presented theory of second language acquisition which is 

widely known and accepted in the realm of second language acquisition. This theory 

has five key hypotheses known as: 1) acquisition-learning hypothesis which states 

two distinct ways of language learning. Author writes that acquisition is product of 

unconscious process as child learns his first or mother language without conscious 

efforts. On the other hand, learning is product of conscious efforts as second language 
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acquisition in formal classroom situation; 2) second hypothesis is monitor hypothesis. 

It is relationship between acquisition and learning process. According to this 

hypothesis learning is dominant on acquisition because it corrects and monitors the 

application of rules over acquired language; 3) third hypothesis is input hypothesis 

which explains how second language is acquired. This explains the acquisition rather 

than learning of second language; 4) fourth is affective filter hypothesis. By this 

author means the variables that impedes and blocks second language acquisition. 

Motivation, personality traits, and self-confidence are facilitating variables in 

language acquisition. On the other hand, low motivation, anxiety, introversion, and 

low self-esteem are mental blocking variables for language acquisition; 5) fifth 

hypothesis is natural order which states sequence of learning a language. First learnt 

thing can predict another one. Grammatical structural of a given language tends to be 

learnt first then others. 

Second language acquisition (SLA) debate started in late 1960s and expanded 

in 1980s and 1990s with reference of method and scope. It became autonomous 

discipline of language learning at the end of twentieth century. It is continuous to 

grow (Saville-Troike, 2006). English is being taught as second language in Pakistan 

from grade I to grade XIV as compulsory subject. Among four skills of language 

learning, listening, speaking, reading, and writing, reading comprehension plays an 

important role in man‘s life. It is an effective mode of communication in private as 

well as official life. Reading is complex cognitive process of decoding meaning of 

symbols (written words) (Ortega, 2009). Success in the process of reading is known 

through comprehension. Reading is also known as complex relation between reader 

and text (Koda, 2005).   
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According to Grabe (2009) reading comprehension is the function to recognize 

words, sentences with their essence and develop large recognition vocabulary along 

with its use. Author further says that reading comprehension involves a range of 

strategic process and cognitive skills to interpret meanings of text. Language 

researchers have strived to identify such cognitive skills through their studies because 

these skills work together for effective reading comprehension (Cain & Oakhill, 2012; 

Grabe, 2009; Koda, 2005). Another important factor affecting reading comprehension 

is the purpose of reading (Grabe, 2009).  

Process of recording information to read later is writing. It is complex and 

striving cognitive activity. During the process of writing a writer has to control his 

motor skills as well as cognitive ideas simultaneously (Cain & Oakhill, 2012). 

Working and long term memory plays central role to retrieve vocabulary as second 

langue writer. 

There are various constraints for second language learners to automatize 

writing skill. These can be overcome through practice of different mechanics of 

writings separately like spellings, grammar, sentence structure, and bring cohesion 

and coherence in writing. Second language writing also reflects critical thinking and 

students should have ability to use writing as vehicle for their critical thinking and 

reasoning (Grabe, 2009). Writing activity also involves conceptual relationship which 

is cognitive task. Other than this, writing may be of the first language or second 

language, it is cognitive activity which involves various skills to compose intended 

thoughts in text. 

The above discussion with reference to theories of language learning and 

second language learning is summarized that language learning either first or second 

is cognitive phenomena/activity because it involves various cognitive skills and 
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competencies. On the basis of the above theoretical review, it is concluded that 

teaching reading comprehension and writing skills are cognitive activities. These 

should be taught in classroom by adopting the theoretical concepts of cognitive 

theories for second language learning. The present study was designed to find out the 

effect of directed activities related to texts (DARTs) on English reading 

comprehension and writing skills. So, it comes under cognitive theories of second 

language acquisition. 

Conceptual Framework of the Study 

 Conceptual framework of present study was formulated based on theoretical 

framework and literature review conducted in chapter 2. Figure 2.1 shows 

classification of variables as independent and dependent in the study and their link 

with one another. 

Conceptual framework in figure 2.1shows that there is one independent 

variable named directed activities related to texts (DARTs) and two main dependent 

variables named; English reading comprehension, and English writing skills. Five 

English writing skills are also dependent variables of this study. 

 DARTs were intervened in the class for teaching English language content at 

grade XI. Their effect was measured on two main variables and five other dependent 

variables related to English writing skills. The linkage of all these variables has been 

sketched out in the figure 2.1. Lastly, difference between two main variables English 

reading comprehension and English writing skills was also measured. Figure 2.1 

elaborates it as following. 
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Figure 2.1 

Conceptual Framework of the Current Study 

 

Summary of Literature Review 

It is summarized that it is language which distinguishes human being from 

other creatures. Language has four basic skills. Listening is the first skill where as 

speaking is second; reading that is third, and writing is fourth skill in reference of 

language acquisition/learning. Students‘ competency of these skills in any language 
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helps to determine the competency in that language. English as international language 

is very important for Pakistani students too. It is being used as second language in 

Pakistan. It can be learnt rather than acquired in Pakistan. Majority of the parents is 

not well equipped with English language skills. So, the responsibility of teaching 

English language has been assigned mainly to the educational institutions in Pakistan. 

Educational institutions should play their effective role to teach English language 

skills to the students. Educationists and linguists have suggested various methods and 

activities to teach language as second language effectively. Among them there are 

directed activities related to texts (DARTs) which have been suggested by Lunzer and 

Garden (1979) for teaching English language effectively. These activities have further 

been bifurcated into two basic categories analysis activities and reconstruction 

activities. These activities are supposed to enable students as critical readers and 

effective writers. Reading as receptive skill is vital for the learning and enhancing 

knowledge at every stage of learning. Students cannot read and comprehend text due 

to the lack of cognitive, linguistics, and motivational knowledge. Writing skills 

include, cohesion and coherence, relevance and the adequacy of the content, adequacy 

of the vocabulary for purpose, grammar, mechanical accuracy I known as 

(punctuation), and mechanical accuracy II known as (spelling). All these skills have 

their own significance in writing. Grammar cannot be neglected because it specifies 

the tense, sentence structure, word formation and proper use of phrases in a sentence. 

Similarly, punctuation functions as half language in writing. No communication can 

take place properly without the use of proper punctuation. Spellings are parts of 

words. They help to read and get the proper function and meaning of a word in that 

language. Therefore, spelling of a word cannot be overlooked. Proper pronunciation 

and writing chiefly depends upon the proper use of spelling.   
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A student should have competency over all these writing skills to write 

effectively. Studies conducted by Ahmed and BtBidin (2016), Hameed (2017), 

Pamelassari and Khusniati (2013) and Tabatabaei and Ali (2012) have yielded 

positive effect of activities based teaching on the improvement of these writing skills. 

Hameed (2017) recommended that DARTs may be used for developing English 

writing skills cohesion and coherence at undergraduate level. On the basis of review 

of literature, it has been perceived that there is effect of DARTs on English reading 

comprehension skill and writing skill of grade XI students. 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter covers the review, discussion, and statement on philosophical 

research paradigm, research design, population, sample size and sampling techniques 

used for the study. It also explains the intervention, development and validation of 

research instruments. Lesson planning format and its procedure, data collection 

procedure, and data analysis are also major topics of this chapter. 

Philosophical Research Paradigm 

Present study was quantitative in nature and was carried through an 

experimental design. The paradigm of this study was post-positivism. It is called so 

because it represents thinking after positivism. It defies the traditional perception that 

fixed truth of knowledge can be gained. It recognizes that a researcher cannot be 

positive while measuring or studying human behaviour or actions. Post-positivism 

paradigm emerged in 19
th

 century advocated by Comte, Mill, Durkheim, Newton, and 

Lock. Post-positivists are deterministic in their philosophical view because they 

believe that there are causes that determine effect or outcome. It is measured through 

experimental studies. Another important assumption of post-positivist is reductionist 

intent that is to reduce idea into small and measurable sets which may be tested and 

measured further. This is done in quantitative studies in the form of hypothesis or 

research questions. Post-positivists assume that knowledge gained through careful 

measurement and observation while studying human behaviour is predictable and 

testable. Therefore, they advocate quantitative research studies.  

This paradigm claims that reality is measured in numbers instead of words. 

They believe that universe is governed by certain theories. Theories are to test or 

verify. They also support to develop theories, strive to recognize variables, transmit 
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variables with hypotheses, use distinctive method for validity and reliability of 

research instruments, measure information numerically, use unbiased approach to 

observe the situation, and apply statistical tests to analyze data and test the hypotheses 

(Henderson, 2011).  

Current study was based on the assumptions of post-positivism philosophical 

research paradigm. An experimental design was selected to test the developed 

hypotheses on the basis of careful measurements and observation of human 

behaviours in learning English reading comprehension and writing skills. Research 

evidences were carefully gained through valid and reliable instruments. Statistics was 

applied to analyze the collected data. 

Nature and Design of the Study 

The study was experimental in nature. It was carried out by using true 

experimental pre-test post-test control group design. It was conducted on single 

independent variable (Directed Activities Related to Texts (DARTs) and two main 

dependent variables (English Reading Comprehension and English Writing Skills). 

Independent variable (DARTs) was manipulated and its effect was measured on two 

main dependent variables. English writing skill was measured at five levels such as 

relevance and adequacy of the content, adequacy of vocabulary for purpose, grammar, 

mechanical accuracy I (punctuations), and mechanical accuracy II (spellings).Writing 

skills were selected on the basis of standards stated and benchmarks described in 

curriculum that was developed for teaching English as second language at grade XI-

XII in Pakistan. 

Directed activities related to texts were composed of two kinds of activities 

(Analysis Activities and Reconstruction Activities). These activities, as literature 

revealed, have exclusive function for teaching language skills. Reading 
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comprehension as dependent variable and cognitive activity was measured at six 

levels of cognitive domain given by Bloom (1956) i.e. knowledge also known as 

knowing, comprehension which is explained as understanding, application that was 

revised and named as applying, analysis as analyzing, synthesis is summarizing, and 

evaluation is creation. 

Sample of the Study 

Sample is the group of individuals who represent the research population. The 

data are collected from sample to test the pre-stated hypothesis (Gall, Gall, & Borg, 

2003; Singh, 2006).A public sector degree college of district Lahore was selected as 

cluster of the study. Sixty (60) students of grade XI out of 400 enrolled in the current 

academic year were selected randomly by using random number table. These 60 

students were divided into two equal groups of 30 each with the help of random 

number table. Experimental group was selected by tossing a coin (Hameed, 2017; 

Scott& Usher, 2011; Singh, 2007). Both experimental and control groups were taught 

by the researcher himself. Experimental group was taught with the help of directed 

activities related to texts (DARTs) and control group with traditional methods which 

included lecture method, grammar translation method, and text book method. 

Instrumentation/Data Sources 

Two achievement tests as research instruments were used in this study. A table 

of specification (see appendix A) was developed for the development of these 

achievement tests. The first was English Reading Comprehension Test (ERCT) (see 

appendix B) and second was English Writing Skills Test (EWST) (see appendix E). 

Table of specification helped to ensure proportionate division of the content for test 

development to maintain the test validity. Reading comprehension is cognitive 
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activity therefore; cognitive domains presented by Bloom were brought into 

consideration for the development of ERCT and EWST. 

English Reading Comprehension Test (ERCT) contained MCQs along with 

comprehension passages to measure students‘ English reading comprehension. The 

content of these tests was selected from English Textbook I and III and grammar 

composition for grade XI written and published by Punjab Curriculum and Textbook 

Board, Lahore (PCTB) 2018-19. ERCT contained 60 MCQs items along with 

comprehension passages and four distracters. 

The second instrument was supply type English Writing Skills Test 

(EWST).EWST was developed to measure English writing skills of grade XI students. 

English writing skills included relevance and adequacy of the content, adequacy of 

vocabulary for purpose, grammar, mechanical accuracy I (punctuations), and 

mechanical accuracy II (spellings). EWST was divided into three sections. The first 

section included supply type questions on short stories and one act plays from English 

Textbook-I and III. The second section was of stanza writing on poems from English 

Textbook-III. The third section included questions on English composition which 

included application writing and moral story writing. It comprised on 13 questions. 

The type of questions included in the EWST were according to the assessment 

pattern of Board of Intermediate and Secondary Education (BISE) Lahore, Punjab, 

Pakistan for grade XI (see appendix L) because students had to appear in BISE 

external examination at the end of the academic year. Questions of this type for the 

assessment of English language writing skills were approved by BISE Lahore. No 

other pattern was allowed to assess students English writing skills at grade XI and 

institution did not allow to have any other mode of assessment at this grade and 

students were also unwilling to participate in study if they were assessed by using any 
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other mode of assessment. It was limitation of the study to select such mood of 

assessment for English writing skills in this study. Tests were marked and scored 

according to the rubrics of Test of English for Educational Purposes (TEEP) by 

Reading University reproduced in (Weir, 1990) (see appendix H). 

Lesson Planning 

Lessons were planned in written form (see appendix I). Ninety six (96) lessons 

were developed focusing directed activities related to texts (DARTs). These teaching 

activities were selected depending on the nature of the content and skills to be focused 

for teaching English reading comprehension and English writing skills. The selected 

contents were from English textbook I and III and grammar composition published 

and printed by Punjab Curriculum and Text Book Board Lahore (PCTB) 2018-19 for 

grade XI students. Students experienced classroom activities (DARTs) individually 

and in groups depending on the nature of the contents. 

Lesson plan format included the statement of SLOs, selection of audio visual 

aids, teaching procedure which included pre-reading activities, while reading 

activities and assessment/post reading activities along with homework assigned. Pre-

reading activities included brain storming questions and activities.  

While reading activities included activities selected for intervention (DARTs). 

These activities were of two main types. Reconstruction activities included text 

completion by putting omitted text, diagram completion by writing relevant texts, 

table completion by filling the missing information, completion activities with 

disordered text by arranging it according to the rules, and prediction which means 

guessing what comes next. Analysis activities which included underlining or 

highlighting the selected texts, labeling the relevant parts of texts, segmenting which 

means division of texts according to the categories and classes of words, 
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diagrammatic representation by rearranging the texts into diagrams, and tabular 

representation by designing the tables. The focus of these activities was English 

reading comprehension and English writing skills.  

Whereas, control group of the study, was taught with the help of traditional 

teaching methods. Traditional teaching methods practiced in Pakistan for teaching 

English as second language included grammar translation method, lecture method, 

and textbook reading method. In grammar translation method teacher translates 

content written in English language into Urdu. Students listen and remember the 

meanings of words and sentences in Urdu. In lecture method students remain passive 

and teacher explains texts in detail with examples where needed and in textbook 

reading method teacher reads English texts first as model reading. Then students are 

asked to read texts aloud in the class to improve their fluency. 

Urdu is national language of Pakistani students and they can understand Urdu 

language well (Channa, Memon, & Bughio, 2016; Mahboob, 2017; Manan, David, & 

Dumanig, 2016). English is taught as second language. Bilingual (English and Urdu 

languages) method of instruction was used during the intervention of this study. 

English language was dominant as instructional language in both groups experimental 

and control. Bilingual method was helpful for students to follow instruction in the 

classroom easily and researcher to execute lessons/activities effectively. Bilingual 

method for teaching English as second language is effective in Pakistan (Ahmad, 

Radzuan, & Sabboor, 2018; Asif, Afzal, & Bashir, 2020; Khan, Khan, & Ahmad, 

2019; Manan, Dumanig, & David, 2017). 
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Table 3.1 shows comparative list of activities selected for experimental and 

control group intervention. 

Table 3.1 

Comparative List of Activities for Experimental and Control Group 

Activities for Experimental Group Activities for Control Group 

Reconstruction Activities  

1. Text Completion (Cloze): Students predict 

deleted words, sentences or phrases 

2. Diagram Completion: Students predict 

deleted labels on diagrams using text and 

other diagrams as sources 

3. Table Completion: Students predict deleted 

items using table categories and text as 

source of reference 

4. Completion Activities with Disorder Text: 

Students predict the logical order for 

sequence or classify segments according to 

categories given by the teacher 

5. Prediction: Students predict the next 

part(s) of a text 

1. Textbook Reading: First teacher read 

text from book as model reading then 

students were asked to read text to 

develop their reading fluency 

2. Grammar Translation Method: Text 

was translated into Urdu language by 

teacher then students were asked to 

read and translate text into Urdu 

language by telling meanings of 

difficult words 

3. Lecture Method: It was used to explain 

the themes and concepts of the content. 

Students remain passive and listen 

teachers‘ presentation in the class 

Analysis Activities  

1. Underlining or Highlighting: Students 

search for target words or phrases that 

relate to one aspect of the given content 

2. Labeling: Students label segments of text 

to make them comprehensive 

3. Segmenting: Students segment paragraphs 

or text into information units 

4. Diagrammatic Representation: Students 

construct diagrams from text 

5. Tabular Representation: Students extract 

information from a written text, then 

construct and represent it in tabular form 
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Post-reading activities included assessment questions to recapitulate the whole 

classroom learning and homework assigned to get the follow up of the lesson taught. 

Lesson plans were duly validated by the experts having experience of teaching of 

English at grade XI and research. According to their views, following changes were 

incorporated in the lesson plans. 

Table 3.2 

Summary of Validation Report of Lesson Plans  

Ser. 

No. 

Changes Suggested Changes Incorporated 

1. Language of SLOs was ambiguous 

―Students will write correct 

English‖ 

SLOs language was improved 

―Students will write the answer of the 

question by using correct tenses, 

spellings, and punctuations‖ 

2. Stanzas should be given with 

comprehension exercises 

Stanzas were added with reading 

comprehension exercises so that 

students get chance to read stanza first 

then answer the questions 

3. Home work was excessive in 

amount. Homework should be 

lessened so that students may not 

feel it burden 

Homework was lessened. Students 

were asked to revise the lessons and 

content which learnt in the class. Some 

additional work was assigned that was 

also closely related to the lesson. 

4. Length of words meaning should 

be increased. It will be helpful for 

bilingual students to understand 

the text. 

Words meaning were between 10-15 

words; later they were increased 

between 20-25 words. It remained 

helpful for reading comprehension of 

the text 

 

Validation of Tests/Instruments (ERCT and EWST) 

Instruments validation was ensured at two levels. First the experts were 

consulted and then they were piloted. Four experts were consulted to ensure validity 

of both, English reading comprehension test (ERCT) and English writing skills test 

(EWST). Two experts had expertise in English language teaching (ELT) and research. 

Other two had expertise in teaching English language at grade XI to XIV.  Their 
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valuable opinions were incorporated in ERCT and EWST to make them valid for this 

study. For the summary of their comments and changes incorporated in English 

Reading Comprehension Test (ERCT) and English Writing Skills Test (EWST)(see 

appendices C and F). 

Reliability of tests was ensured through pilot testing. In pilot testing, both tests 

were given to 20 students of grade XI other than the students selected as sample of the 

study. ERCT was marked according to the answer key developed for MCQs 

questions. EWST was marked as per criteria of TEEP. Reliability values as 

Chronbach Alpha was obtained. ERCT obtained reliability value as .86 which showed 

that test was highly reliable to measure English reading comprehension of grade XI 

students. EWST obtained reliability value as .84. It showed that EWST was highly 

reliable test to measure the English writing skills of grade XI students. 

Item Analysis of English Reading Comprehension Test (ERCT) 

Appendix D shows item analysis statistics of English reading comprehension 

test (ERCT). Recommended difficulty index by Kheyami, Jaradat, Al-Shibani, and 

Ali (2018) and Ong, Pierce, Woods, Twohig, and Levin (2019).025 or below was 

termed as hard item, 0.25-0.75 average, 0.75-1.0 easy items. All the items fell in 

between 0.4-0.75 and were described as average items.  

On the other hand, appendix D also showed item discrimination index. Studies 

Dinić, and Raine, (2019) and Miller, and Lovler, (2019) described item discrimination 

index in the following way: Negative item was termed as poor that might have some 

flawed or miskeyed, equal to 0 represents that item is unable to discriminate among 

wrong and right attempters, 0.10-0.30 items are fair items, and 0.30 and above are 

good items. Appendix D showed that items 1, 2, 4, 6, 7, 8, 13, 14, 16, 24, 25, 26, 27, 

28, 29, 34, 36, 44, 45, 46, 47, 51, 52, 54, 56, and 60 were good in discrimination 
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whereas items 3, 5, 9, 10, 11, 12, 15, 17, 18, 19, 20, 21, 22, 23, 30, 31, 32, 33, 35, 37, 

38, 39, 40, 41, 42, 43, 48, 49, 50, 53, 55, 57, 58, and 59 were fair items in 

discrimination. 

Item analysis statistics showed that all the test items were average in reference 

to their difficulty index and good and fair in discrimination index. On the basis of 

these statistics, it was concluded that English reading comprehension test was good 

for the measurement of English reading comprehension of grade XI students. 

Item Analysis of English Writing Skills Test (EWST) 

Appendix G showed statistics on English writing skills test. All the items had 

0.9 discrimination index which was termed as good. Difficulty index fell in between 

0.5-0.7 which was average in difficulty. On the basis of above values it was 

concluded that English writing skills test items were suitable for the measurement of 

English writing skills. 

Intervention 

The intervention period was of 16 weeks, 6 classes per week, and 45 minutes 

period daily. Grade XI students of a public sector college were selected randomly as 

sample of the study. The design of the current study was represented symbolically in 

the following way:  

Figure 3.1  

Symbolic Representation of Experimental Design 

Group one:            +                        +                          +  

Group two:                                       +                        +                                +  

Content for intervention was selected from prescribed English Textbook-I and 

III and grammar composition for grade XI and it was published by Punjab Curriculum 

Random Selection Treatment Pre-Test Post-Test 

Random Selection Pre-Test No Treatment Post-Test 
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and Textbook Board, Lahore (PCTB) 2018-19. This was selected because it was 

prescribed by Government of the Punjab, Pakistan for grade XI students for teaching 

English as second language (Government of Pakistan, 2006). Students were assessed 

in the same textbooks contents in their final external examination conducted by the 

Board of Intermediate and Secondary Education (BISE) Lahore. Institutions do not 

allow teaching any other material for the purpose of this study and students are not 

ready to study any other texts/contents just for the purpose of this study. Content 

during intervention was taught as per lesson plans (appendix I). 

Data Collection and Analysis 

Data for present study were collected through two achievement tests. English 

reading comprehension test was conducted to collect data on reading comprehension 

skill whereas English writing skills test was conducted for writing skills data 

collection. Tests were administered and given to the both groups(Experimental and 

control) by the researcher himself at the beginning of intervention (pre-test) and after 

the completion of intervention(post-test). Solved test were marked to get numerical 

data for further analysis. English reading comprehension test was marked according to 

answer key developed by the researcher. English writing skills test was marked 

according to the standardized rubrics Test of English for Educational Purposes 

(TEEP) by Reading University. 

Paired Sample t-test and Independent samples t-test were the main statistical 

tests used to analyze the collected data. Paired sample t-test was applied to compare 

the mean scores of pre-test and post-test results of both control and experiment groups 

on ERCT and EWST. Independent samples t-test was applied to compare the mean 

scores of pre-test and post-test results of experimental group with control group on 

English reading comprehension test and English writing skills test. Writing skill was 
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measured at five levels i. e. relevance and adequacy of content, adequacy of 

vocabulary for purpose, grammar, mechanical accuracy I (punctuations), and 

mechanical accuracy II (spellings). 

Threats to Experimental Validity of the Study 

Various threats may affect study results. These threats should be controlled by 

adopting suitable design for the study. Threats to study results are bifurcated into two 

categories known as internal threats and external threats. The study was conducted 

through experimental pre-test post-test control group design. This study design helped 

researcher to control the threats to study results and generalizability in the following 

ways. 

Threats to Internal Validity 

History and maturation: These threats were controlled by selecting 16 weeks‘ 

intervention period which was not so long that participants of the study could be 

affected by any unexpected events. Four months‘ period was no longer enough to 

have growing older which might affect study results. 

Testing: Testing threat was controlled by electing 16 weeks‘ period distance 

between pre-test and post-test. Sixteen weeks‘ period was a period longer enough 

between pre-test and post-test to minimize testing threats on study results. 

Statistical regression: Study participants were selected randomly having equal 

ability and level of learning. Sample for control and experimental group was selected 

from same college to maintain equality among the participants. Independent samples 

t-test results on pre-test scores showed that there were not extreme low or high scores 

rather all the participants were statistically equal in ability. So, their statistical 

regression was not to affect the results of the study.  
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Differential selection of participant: This threat was controlled by selecting 

equal ability participant. A semi urban degree college was selected as a source for 

sample of the study. All the participants belonged to same background and abilities. 

College administration admitted students at a specific criteria/merit list. It also 

equalized the students. Therefore, differential selection of participant threat was 

controlled for this study. 

Mortality: Researcher has more than 10 years of teaching experience at grade 

XI to XIV. This threat to study results was controlled by selecting period of 

intervention during the months November, December, January, and February. 

Researcher‘s more than 10 years teaching experience at college level suggested that 

during these months of the academic year, grade XI students remain present in 

colleges because that duration is peak of academic session in Punjab, Pakistan. So, the 

selection of period for intervention helped to keep the same composition of the 

treatment group till the post-test. 

Selection-maturation interaction: It is accepted fact that every person has 

different rate of maturation. Maturation affects study results if there is long period of 

intervention. Present study intervention period was of 16 weeks. It was to save the 

study results from maturation effects of the participants.  

So, the above internal threats were controlled through the selected design for 

the current study. It was observed that the results were free from internal threats to the 

study and based on true observations and measurement of the behaviour.  

Threats to External Validity 

Threats to external validity were controlled through the following ways: 

Selection-treatment interaction: This threat was controlled by random 

selection of groups as experimental and control. The design selected for this study 
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was control group design. So, the selection-treatment interaction was controlled 

through randomization. 

Multiple-treatment interference: Under this treatment, participants show their 

improved performance in later test. In present study, test was administered two times 

pre and post-test only. There was 16 weeks long period distance between them. So, 

this threat was controlled to affect the generalizability of the study.  

Specificity of variables: This threat occurs when study variables are poorly 

defined. Which variables should be generalized, cannot be decided easily. In present 

study, independent and dependent variables were clearly defined. There was one 

independent variable: Directed Activities Related to Texts (DARTs) and two 

dependent variables: English reading comprehension and English writing skills with 

five sub skills (see conceptual framework of the study page No. 53). So, this threat to 

external validity was controlled to affect the generalizability of the study results. 

Experimenter effects: Researcher tried his best to teach the experimental group 

according to the already developed and validated lesson plans. No extra or additional 

activities were involved during intervention. Control group was taught through 

traditional methods by controlling his behaviour so that the results might be free from 

experimenter effects. Moreover, researcher‘s long experience of 12 years for teaching 

English as second language helped him to be neutral during the intervention of both 

experimental and control groups. 

Reactive arrangements: This threat was controlled by ensuring the participants 

that the study was largely effective for their annual exams. No extraordinary 

arrangements were practiced during the intervention. Just required things were 

arranged in the classroom which was like other classrooms of the institution. 

Therefore, students remained real in during the whole treatment period. Artificial 
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behaviour was also controlled by selecting 16 weeks long period of intervention. 

Participants showed normal behaviour.  

It is concluded that study design was very helpful to control the maximum 

internal and external threats for the study. So, study results reported in this study were 

true results of intervention of independent variable rather than internal or external 

threats affecting on them. 

Limitations of the Study 

Study had following limitations: 

1. Getting consent and facilities from college administration remained a difficult 

task.  

2. College teachers were reluctant to leave class timely and it was challenging for 

researcher to arrangement activities selected for intervention in class. 

3. First week of intervention was very hectic for researcher because students were 

not habitual of learning through activity based teaching. Bilingual approach was 

used to instruct and guide the students to do activities because of their 

Urdu/Punjabi language background.  

4. Some students could not manage notebooks for home assignments assigned during 

intervention. Researcher managed to provide them notebooks so that they could 

do their homework.  

5. Seating arrangement and availability was made by the researcher himself on his 

own expenses. 

6. Content selected for intervention was of English Textbook-I and III and grammar 

composition for grade XI published and prescribed by Punjab Curriculum and 

Textbook Board, Lahore (PCTB) 2018-19. No other content was possible to be 

selected for intervention of this study. Institution did not allow selecting any other 
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content for intervention and students were also unwilling to participate in study 

because that intervention would not be beneficial for them for their external exams 

results. Even teachers, whose class was requested for this study, did not allow 

having intervention of the contents other than PCTB prescribed because it was 

disadvantageous for their students BISE results. 

7. In spite of the effectiveness of extended response question for the assessment of 

English writing skills, researcher was bound to select assessment questions based 

on paper pattern of Board of Intermediate and Secondary Education (BISE), 

Lahore (see Appendix L). This pattern was formally approved by BISE to assess 

English as second language writing skills at grade XI. No other pattern could be 

used for the purpose in this study. Students were also not ready to participate in 

the study due to having another mode of assessment for English writing skills. 

Ethical Considerations 

 The study was conducted on grade XI students after taking duly permission 

from research supervisor. Researcher got consent and permission of principal for 

conducting research in the sampled college. Principal, patron of college, was ensured 

that the results of this study would be used for research purpose only. He was further 

ensured that no harm will be made for students in class. College principal was 

informed that the contents selected for intervention were from English textbook I and 

III and English grammar and composition for the grade XI. He was further ensured 

that that intervention would prepare students for annual exams and they may perform 

well in board examination to enhance their board result. Students‘ consent was also 

taken to participate in the research experiment. Students were also ensured that the 

contents selected for experiment were directly from their English textbook-I and III. 
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The experiment would be the preparation of their annual board examinations also and 

will enhance their performance of the external exams conducted by BISE. 

Summary of Research Methodology 

Table 3.3 

Alignment of Objectives, Hypotheses, Instruments, and Data Analysis 

Objectives Hypotheses Instruments Statistical Tests 

for Data 

Analysis 

1: Find out the 

Effect of Directed 

Activities Related to 

Texts (DARTs) on 

Reading 

Comprehension of 

grade XI students in 

English Language 

learning. 

Ho1: There is no statistically 

significant difference between 

experimental and control groups 

mean scores on English reading 

comprehension of grade XI 

students. 

MCQs Test 

Based on 

Comprehension 

passages  

Paired 

Samples t-test 

and 

Independent  

samples 

t-test 

 

2: Find out the Effect 

of Directed Activities 

Related to Texts 

(DARTs) on writing 

skill of grade XI 

Students in English 

Language learning at 

five levels:  

a) Relevance and 

Adequacy of Content 

b) Adequacy of 

vocabulary for the 

purpose 

c) Grammar 

d) Mechanical 

Accuracy I 

(punctuation) and e) 

Mechanical 

Accuracy II 

(spelling). 

Ho2: There is no statistically 

significant difference between 

experimental and control groups 

mean scores on English writing 

skills of grade XI students at 

five levels:  

a) Relevance and adequacy of 

content 

b) Adequacy of vocabulary for 

purpose 

c) Grammar 

d) Mechanical accuracy I 

(punctuation) and  

e) Mechanical accuracy II 

(spelling). 

Supply type 

Open Ended  

Test 

Paired Samples 

t-test and 

Independent 

samples 

 t-test 

 

3.To find out the 

difference between 

English reading 

comprehension and 

English writing skills 

of grade XI students 

Ho3: There no statistically 

significant difference between 

experimental and control groups 

mean scores on English reading 

comprehension and English 

writing skills of grade XI 

students. 

 Paired samples  

t-test and 

Independent 

samples t-test 
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CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

Analysis and interpretation of data is the main component of any research 

study. It visualizes the results of the study for what the study was conducted. 

Collected data are analyzed to test the pre stated hypotheses of a study or answer the 

research questions formulated at the beginning of a study. Statistical tests are applied 

to analyze the collected data to find out the statistical values or evidences which help 

researcher to drive findings and then conclude the results. 

This chapter contains data analysis presented in tabulated form filled with 

statistical values along with its textual interpretation. Presentation of data in this 

chapter follows the sequence of pre stated hypotheses. Statistical values derived from 

data analysis have been presented in two types of tables. The first table under each 

hypothesis is of the statistical values from repeated measures paired samples t-test. It 

shows comparison of same group‘s pre-test and post-test scores of variable stated in 

the hypothesis. The second table in sequence is on statistical values yielded by 

Independent samples t-test. It shows comparison of experimental and control groups 

on the basis of pre-test and post-test scores along with Cohen‘s effect size d value 

(practical significance).Independent samples t-test table also shows 

equality/inequality (symmetry) of both groups at the beginning of the study (pre-test 

statistics). Each table is followed by its textual interpretation. The given detail of data 

analysis and its interpretation is helpful for the reader to comprehend the results of 

data analysis and view that either statistical analysis supported or failed to support the 

null hypotheses.  
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Hypothesis1 

Ho1: There is no statistically significant difference between experimental and control 

groups mean scores on English reading comprehension of grade XI students. 

Table 4.1 

Comparison of English Reading Comprehension Scores on the Basis of Pre-test and 

Post-test Results 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  53.97 2.442 17.654 29 .000 

Experimental group pre-test scores  42.90 1.689    

Control group post-test scores  43.00 1.313 .787 29 .438 

Control group pre-test scores  42.73 1.617    

Note: p=0.05 and n=30 

Table 4.1 comprised of statistical values showing comparison between English 

reading comprehension of experimental and control groups on pre-test and post-test 

scores. Table reflected that pair 1 as an experimental group showed better 

performance in post-test scores (mean = 53.97, SD = 2.442) than pre-test (mean= 

42.90, SD = 1.689). Paired samples t-test repeated measures statistics showed 

statistically significant difference between pre-test and post-test performance of 

experimental group, t(29) = 17.654, p<0.001. This improved performance was 

predicted as the result of intervention of directed activities related to texts (DARTs) in 

the classroom for teaching of English reading comprehension. 

However, pair 2 in table 4.1 yielded results of control group on English 

reading comprehension. Results depicted that control group showed miner 

improvement in post-test results (mean = 43.00, SD = 1.313) than pre-test results 

(means = 42.73, SD = 1.617). Paired sample t-test repeated measures statistics 

showed insignificant difference between pre-test and post-test results on English 
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reading comprehension of control group, t(29) = .787, p>0.001. This miner 

improvement was predicted as by chance. Above statistical results failed to support 

the null hypothesis Ho ―There is no statistically significant difference between 

experimental and control groups mean scores on English reading comprehension of 

grade XI students‖ instead an alternate hypothesis H1: ―There is statistically 

significant difference between experimental and control groups mean scores on 

English reading comprehension of grade XI students‖ was accepted. 

Table 4.2 

Comparison of Two Independent Groups on English Reading Comprehension 

Test Groups Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 42.90 1.689 .390 58 .698  

Control group 42.73 1.617  

Post-test Experimental group 53.97 2.442 21.663 58 .000 .94 

Control group 43.00 1.313  

Note: p=0.05 and n=30 

Table 4.2 contained statistical results gained from independent samples t-test. 

It was comparison to find out the variance between experimental and control group on 

the basis of pre-test and post-test results. Results revealed that there was insignificant 

difference between experimental group in pre-test cores (mean=42.90, SD=1.689) and 

control group (42.73, SD=1.617) conditions; t(58)=.390, p=.698. This indicated that 

both experimental and control groups were equal in variance in pre-test scores. Both 

groups were equal in scores of pre-test on English reading comprehension.  

Second comparison in the table 4.2 was on the post-test scores between 

control and experimental groups. This comparison showed statistically significant 

difference between experimental group on post-test scores (mean=53.97, SD= 2.442) 

and control group (mean=43.00, SD=1.313) conditions; t(58)=.21.663,p=.000.Further, 
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Cohen‘s effect size value (d=.94) yielded high practical significance difference in 

post-test scores of both experimental and control groups. Statistical results yielded 

that both groups experimental and control were statistically significantly different on 

post-test scores. This significance difference was also supported with practical 

significance. 

It was concluded that both groups experimental and control gained different 

mean scores in post-test on English reading comprehension. So, the above statistics 

failed to support the null hypothesis Ho ―There is no statistically significant difference 

between experimental and control groups mean scores on English reading 

comprehension of grade XI students.‖ and accepted an alternate hypothesis H1: 

―There is statistically significant difference between experimental and control groups 

mean scores on English reading comprehension of grade XI students‖. 

Hypothesis 2 

Ho2: There is no statistically significant difference between experimental and control 

groups mean scores on English writing skills of grade XI students at five 

levels: Relevance and adequacy of content, adequacy of vocabulary for 

purpose, grammar, mechanical accuracy I (punctuation), and mechanical 

accuracy II (spelling). 

Table 4.3 

Comparison of English Writing Skills Scores on the Basis of Pre-test and Post-test 

Results 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  38.13 .776 22.540 29 .000 

Experimental group pre-test scores  30.67 1.688    

Control group post-test scores  31.33 1.348 1.300 29 .204 

Control group pre-test scores  30.77 1.633    

Note: p=0.05 and n=30 
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Table 4.3 showed comparative results on English writing skills.It is on the 

basis of pre-test and post-test scores of experimental and control groups. Statistical 

values reflected that experimental group performed better in post-test (mean = 38.13, 

SD = .776) than pre-test (mean = 30.67, SD = 1.688). Repeated measures paired 

sample t-test statistics yielded significant effect of directed activities related to texts 

(DARTs) on English writing skills t(29) = 22.540, p<0.001. 

Whereas, pair 2 in table 4.3, showed results of control group on English 

writing skills. Results revealed that control group showed miner improvement in post-

test (mean = 31.33, SD = 1.348) than pre-test (mean = 30.77, SD = 1.633). Repeated 

measures statistics of paired sample t-test results showed insignificant effect of 

directed activities related to texts (DARTs) on English writing skills t(29) = 1.300, 

p>0.001. This miner improvement in post-test results was predicted as by chance 

rather than the effect of conventional teaching methods for teaching English writing 

skills at intermediate level. 

It was concluded that both groups experimental and control gained different 

mean scores in post-test on English writing skills. So, the above statistics failed to 

support the null hypothesis Ho ―There is no statistically significant difference between 

experimental and control groups mean scores on English writing skills of grade XI 

students at five levels: Relevance and adequacy of content, adequacy of vocabulary 

for purpose, grammar, mechanical accuracy I (punctuation), and mechanical accuracy 

II (spelling)‖ and accepted an alternate hypothesis H1: ―There is statistically 

significant difference between experimental and control groups mean scores on 

English writing skills of grade XI students at five levels: Relevance and adequacy of 

content, adequacy of vocabulary for purpose, grammar, mechanical accuracy I 

(punctuation), and mechanical accuracy II (spelling)‖. 
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Table 4.4 

Comparison of Two Independent Groups on English Writing Skills 

Test Groups  Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 30.67 1.688 -.233 58 .816  

Control group 30.77 1.633  

Post-test Experimental group 38.13 .776 23.950 58 .000 .95 

Control group 31.33 1.348  

Note: p=0.05 and n=30 

Table 4.4presented statistical results gained from independent samples t-test. 

This was comparison to find out the difference between experimental and control 

group on the basis of pre-test and post-test results for English writing skills. Data 

revealed that there was insignificant difference between experimental group in pre-

test cores (mean=30.67, SD=1.688) and control group (mean=30.77, SD=1.633) 

conditions; t(58)=-.233, p=.816. This indicated that both experimental and control 

groups were equal in variance in pre-test scores. So, it was concluded that both groups 

were equal in scores of pre-test on English writing skills.  

Second comparison in the table 4.4 was on post-test scores. This comparison 

was statistically significant between experimental group (mean=38.13, SD=.776) and 

control group (mean=31.33, SD=1.348) conditions; t(58)=23.950,p=.000. It was 

further supported with Cohen‘s effect size value (d=.95) suggested a high practical 

significance in post-test scores. 

These results yielded that both groups experimental and control were 

statistically significantly different on post-test scores. It was concluded that both 

groups experimental and control gained different mean scores in post-test on English 

writing skills. So, the above statistical results failed to support the null hypothesis Ho 

―There is no statistically significant difference between experimental and control 
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groups mean scores on English writing skills of grade XI students at five levels: 

Relevance and adequacy of content, adequacy of vocabulary for purpose, grammar, 

mechanical accuracy I (punctuation), and mechanical accuracy II (spelling)‖ and 

accepted an alternate hypothesis H1: ―There is statistically significant difference 

between experimental and control groups mean scores on English writing skills of 

grade XI students at five levels: Relevance and adequacy of content, adequacy of 

vocabulary for purpose, grammar, mechanical accuracy I (punctuation), and 

mechanical accuracy II (spelling)‖. 

Hypothesis 2.1 

Ho2.1: There is no statistically significant difference between experimental and 

control groups mean scores on English writing skills of grade XI students with 

reference to relevance and adequacy of the content. 

Table 4.5 

Comparison of English Writing Skills with Reference to Relevance and Adequacy of 

the Content 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  36.90 1.668 16.174 29 .000 

Experimental group pre-test scores  29.97 1.520    

Control group post-test scores  29.97 1.273 .732 29 .470 

Control group pre-test scores  29.67 1.882    

Note: p=0.05 and n=30 

 Table 4.5 contained results on English writing skills with reference to 

relevance and adequacy of the content. Data showed that experimental group 

performed better in post-test (mean = 36.90, SD = 1.668) than pre-test (mean = 29.97, 

SD 1.520). Repeated measures paired sample t-test showed statistically significant 
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effect of directed activities related to texts (DARTs) on writing skills with reference 

to relevance and adequacy of the content t(29) = 16.174, p<0.001. 

 Whereas pair 2 in table 4.5 yielded results of control group on the basis of pre-

test and post-test scores. It revealed that control group showed miner improvement in 

post-test (mean = 29.97, SD = 1.273) than pre-test (mean = 29.67, SD = 1.882). 

Repeated measures paired sample t-test showed statistically insignificant effect of 

traditional teaching methods on English writing skills with reference to relevance and 

adequacy of content t(29) = .732, p>0.001. This miner improvement was predicted as 

by chance rather than the effect of conventional teaching methods for teaching 

English writing skills with reference to relevance and adequacy of content.  

 The above statistical results failed to support the null hypothesis Ho: ―There is 

no statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to relevance and 

adequacy of the content‖ and accepted an alternate hypothesis H1: ―There is 

statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to relevance and 

adequacy of the content‖. 

Table 4.6  

Comparison of Two Independent Groups on English Writing Skills with Reference to 

Relevance and Adequacy of Content 

Test Groups  Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 29.97 1.520 .679 58 .500  

Control group 29.67 1.882  

Post-test Experimental group 36.90 1.668 18.099 58 .000 .92 

Control group 29.97 1.273  

Note: p=0.05 and n=30 
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Table 4.6showed statistical results gained from independent samples t-test. 

This was comparison to find out the difference between experimental and control 

group on the basis of pre-test and post-test results for English writing skills with 

reference to relevance and adequacy of the content. Results revealed that there was 

statistically insignificant difference between experimental group on the basis of pre-

test scores (mean=29.97, SD=1.520) and control group (means=29.67, SD=1.882) 

conditions; t(58)=.679, p=.500. This indicated that both experimental and control 

groups were equal in performance on pre-test scores. So, it was concluded that both 

groups were equal in scores of pre-test on English writing skills with reference to 

relevance and adequacy of the content.  

Second comparison in the table 4.6 was on post-test scores. This comparison 

of difference was statistically significant between experimental group (mean=36.90, 

SD=1.668) and control group (mean=29.97, SD=1.273) conditions; t(58)=18.099, 

p=.000. This difference was further supported with Cohen‘s effect size value (d=.92) 

which suggested high practical significance difference between experimental and 

control groups on post-test scores. These results yielded that both groups experimental 

and control were statistically significantly different in variance of post-test scores. It 

was concluded that both groups experimental and control gained different scores on 

post-test on English writing skills with reference to relevance and adequacy of the 

content. So, the above statistical results failed to support the null hypothesis Ho 

―There is no statistically significant difference between experimental and control 

groups mean scores on English writing skills of grade XI students with reference to 

relevance and adequacy of the content‖ and accepted an alternate hypothesis H1: 

―There is statistically significant difference between experimental and control groups 
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mean scores on English writing skills of grade XI students with reference to relevance 

and adequacy of the content‖. 

Hypothesis 2.2 

Ho2.2: There is no statistically significant difference between experimental and 

control groups mean scores on English writing skills of grade XI students with 

reference to adequacy of vocabulary for purpose. 

Table 4.7 

Comparison of English Writing Skills with Reference to Adequacy of Vocabulary for 

Purpose 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  36.23 2.254 10.814 29 .000 

Experimental group pre-test scores  29.57 2.029    

Control group post-test scores  30.37 1.771 1.852 29 .074 

Control group pre-test scores  29.67 1.470    

Note: p=0.05 and n=30 

Table 4.7comprised the statistical results for English writing skills with 

reference to adequacy of vocabulary for purpose. Table showed that experimental 

group performed better in post-test (mean = 36.23, SD = 2.254) than pre-test (mean = 

29.57, SD 2.029). Repeated measures paired sample t-test showed statistically 

significant effect of directed activities related to texts (DARTs) on writing skills with 

reference to adequacy of vocabulary for purpose t(29) = 10.814, p<0.001. 

 Whereas pair 2 in table 4.7 yielded results of control group on the basis of pre-

test and post-test scores. Data revealed that control group showed miner improved 

performance in post-test (mean = 30.37, SD = 1.771) than pre-test (mean = 29.67, SD 

= 1.470). Repeated measures paired sample t-test showed statistically insignificant 

effect of traditional teaching method on English writing skills with reference to 
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adequacy of vocabulary for purpose t(29) = 1.852, p>0.001. This miner improvement 

was predicted as by chance. 

 The above statistical results failed to support the null hypothesis Ho: ―There is 

no statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to adequacy of 

vocabulary for purpose‖ and accepted an alternate hypothesis H1: ―There is 

statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to adequacy of 

vocabulary for purpose‖. 

Table 4.8 

Comparison of Two Independent Groups on English Writing Skills with Reference to 

Adequacy of Vocabulary for Purpose 

Test Groups  Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 29.57 2.029 -.219 58 .828  

Control group 29.67 1.470  

Post-test Experimental group 36.23 2.254 11.209 58 .000 .82 

Control group 30.37 1.771  

Note: p=0.05 and n=30 

Table 4.8presented statistical results gained from independent samples t-test. 

This was comparison to find out the difference between experimental and control 

group on the basis of pre-test and post-test results for English writing skills with 

reference to adequacy of vocabulary for purpose. Results revealed that there was 

statistically insignificant difference between experimental group in pre-test cores 

(mean=29.57, SD=2.029) and control group (means=29.67, SD=1.470) conditions; 

t(58)=-.219, p=.828. The conditions indicated that both experimental and control 

groups were equal in pre-test scores. So, it was concluded that both groups were equal 
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in scores of pre-test on English writing skills with reference to adequacy of 

vocabulary for purpose. 

Second comparison in the table 4.8 was on post-test scores. This comparison 

showed statistically significant difference between experimental group (mean=36.23, 

SD=2.254) and control group (mean=30.37, SD=1.771) conditions; t(58)=11.209, 

p=.000. This statistically significant difference was further supported by Cohen‘s 

effect size value (d=.82) which suggested high practical significance. These results 

yielded that both groups, experimental and control, were statistically significantly 

different in post-test scores. It was concluded that both groups, experimental and 

control, got different scores in post-test on English writing skills with reference to 

adequacy of vocabulary for purpose. So, the above statistical results failed to support 

the null hypothesis Ho ―There is no statistically significant difference between 

experimental and control groups mean scores on English writing skills of grade XI 

students with reference to adequacy of vocabulary for purpose‖ and accepted an 

alternate hypothesis H1: ―There is statistically significant difference between 

experimental and control groups mean scores on English writing skills of grade XI 

students with reference to adequacy of vocabulary for purpose‖. 

Hypothesis 2.3 

Ho2.3: There is no statistically significant difference between experimental and 

control groups mean scores on English writing skill of grade XI students with 

reference to grammar. 
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Table 4.9 

Comparison of English Writing Skills with Reference to Grammar 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  37.13 1.525 20.093 29 .000 

Experimental group pre-test scores  29.47 1.655    

Control group post-test scores  30.23 1.591 1.826 29 .078 

Control group pre-test scores  29.47 1.548    

Note: p=0.05 and n=30 

Table 4.9comprised the results for English writing skills with reference to 

grammar. Table showed that experimental group performed better in post-test 

(mean=37.13, SD = 1.525) than pre-test (mean = 29.47, SD 1.655). Repeated 

measures paired sample t-test showed statistically significant effect of directed 

activities related to texts (DARTs) on English writing skills with reference to 

grammar t(29) = 20.093, p<0.001. 

 However, pair 2 in table 4.9 yielded results of control group on the basis of 

pre-test and post-test scores. It revealed that control group showed miner improved 

performance in post-test having (mean = 30.23, SD = 1.591) than pre-test (mean = 

29.47, SD = 1.548). Repeated measures paired sample t-test showed statistically 

insignificant effect of traditional teaching methods on English writing skills with 

reference to grammar t(29) = 1.826, p>0.001. This miner improvement was predicted 

as by chance. 

 The above statistical results failed to support the null hypothesis Ho: ―There is 

no statistically significant difference between experimental and control groups mean 

scores on English writing skill of grade XI students with reference to grammar‖ and 

accepted an alternate hypothesis H1: ―There is statistically significant difference 
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between experimental and control groups mean scores on English writing skill of 

grade XI students with reference to grammar‖. 

Table 4.10 

Comparison of Two Independent Groups on English Writing Skills with Reference to 

Grammar 

Test Groups  Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 29.47 1.655 .000 58 1.000  

Control group 29.47 1.548  

Post-test Experimental group 37.13 1.525 17.150 58 .000 .91 

Control group 30.23 1.591  

Note: p=0.05 and n=30 

Table 4.10 presented statistical results got from independent samples t-test. 

Difference between control and experimental group was found on the basis of pre-test 

and post-test scores. It was in reference of English grammar. Results revealed that 

there was statistically insignificant difference between experimental group in pre-test 

cores (mean=29.47, SD=1.655) and control group (means=29.47, SD=1.548) 

conditions; t(58)=.000, p=1.000. This indicated that both experimental and control 

groups were equal in performance in pre-test-scores. So, it was concluded that both 

did not differ in scores of pre-test on English writing skills with reference to grammar. 

Second comparison in the table 4.10 was on post-test scores. This comparison 

of difference was statistically significant between experimental group (mean=37.13, 

SD=1.525) and control group (mean=30.23, SD=1.591) conditions; t(58)=17.150, 

p=.000. It was further supported by Cohen‘s effect size value (d=.91) which yielded 

high practical significant difference on post-test scores. These results yielded that both 

groups, experimental and control, were statistically significantly different in variance 

of post-test scores. It was concluded that both groups, experimental and control, got 
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different scores in post-test on English writing skills with reference to grammar. So, 

the above statistical results failed to support the null hypothesis Ho ―There is no 

statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to grammar‖ and 

accepted an alternate hypothesis H1: ―There is statistically significant difference 

between experimental and control groups mean scores on English writing skill of 

grade XI students with reference to grammar‖. 

Hypothesis 2.4 

Ho2.4: There is no statistically significant difference between experimental and 

control groups mean scores on English writing skills of grade XI students with 

reference to mechanical accuracy I (punctuations). 

Table 4.11 

Comparison of English Writing Skills with Reference to Mechanical Accuracy I 

(punctuations) 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  36.33 1.516 16.690 29 .000 

Experimental group pre-test scores  29.43 1.331    

Control group post-test scores  29.93 1.388 2.065 29 .048 

Control group pre-test scores  29.27 1.337    

Note: p=0.05 and n=30 

Table 4.11showed results for English writing skills with reference to 

mechanical accuracy I (punctuations). Table reflected that experimental group 

performed better in post-test (mean = 36.33, SD = 1.516) than pre-test (mean = 29.43, 

SD 1.331). Repeated measures paired sample t-test showed statistically significant 

effect of directed activities related to texts (DARTs) on English writing skills with 

reference to mechanical accuracy I (punctuations) t(29) = 16.690, p<0.001. 
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 However, pair 2 in table 4.11 yielded results of control group on the basis of 

pre-test and post-test scores. It revealed that control group showed miner improved 

performance in post-test having (mean = 29.93, SD = 1.388) than pre-test (mean = 

29.27, SD = 1.337). Repeated measures paired samples t-test showed statistically 

insignificant effect of traditional teaching method on English writing skills with 

reference to mechanical accuracy I (punctuations) t(29) = 2.065, p>0.001. This miner 

improvement was predicted as by chance. 

 The above statistical results failed to support the null hypothesis Ho: ―There is 

no statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to mechanical 

accuracy I (punctuations)‖ and accepted alternate hypothesis H1: ―There is statistically 

significant difference between experimental and control groups mean scores on 

English writing skills of grade XI students with reference to mechanical accuracy I 

(punctuations)‖. 

Table 4.12 

Comparison of Two Independent Groups on English Writing Skills with Reference to 

Mechanical Accuracy I (punctuations) 

Test Groups  Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 29.43 1.331 .484 58 .630  

Control group 29.27 1.337  

Post-test Experimental group 36.33 1.516 17.053 58 .000 .91 

Control group 29.93 1.388  

Note: p=0.05 and n=30 

Table 4.12showed statistical results gained from independent samples t-test. 

This was comparison to find out the difference between control and experimental 

group on the basis of pre-test and post-test results for English writing skills with 
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reference to mechanical accuracy I (punctuations). Results revealed that there was 

statistically insignificant difference of variance between experimental group in pre-

test scores (mean=29.43, SD=1.331) and control group (means=29.27, SD=1.337) 

conditions; t(58)=.484, p=.630. This indicated that both, experimental and control, 

groups were equal in variance in pre-test scores. So, it was concluded that both groups 

did not show any difference in scores of pre-test on English writing skills with 

reference to mechanical accuracy I (punctuations). 

Second comparison in the table 4.12 was on post-test scores. This comparison 

of variance was statistically significant between experimental group (mean=36.33, 

SD=1.516) and control group (mean=29.93, SD=1.388) conditions; t(58)=17.053, 

p=.000. The statistical significance difference was further supported with Cohen‘s 

effect size value (d=.91) which suggested high practical significance. These results 

yielded that both groups experimental and control were statistically significantly 

different in variance of post-test scores. It was concluded that both groups 

experimental and control achieved different scores in post-test on English writing 

skills with reference to mechanical accuracy I (punctuations). So, the above statistical 

results failed to support the null hypothesis Ho ―There is no statistically significant 

difference between experimental and control groups mean scores on English writing 

skills of grade XI students with reference to mechanical accuracy I (punctuations)‖ 

and accepted an alternate hypothesis H1: ―There is statistically significant difference 

between experimental and control groups mean scores on English writing skills of 

grade XI students with reference to mechanical accuracy I (punctuations)‖. 

 

 

 



89 
 

 
 

Hypothesis 2.5 

Ho2.5: There is no statistically significant difference between experimental and 

control groups mean scores on English writing skills of grade XI students with 

reference to mechanical accuracy II (spellings). 

Table 4.13 

Comparison of English Writing Skills with Reference to Mechanical Accuracy II 

(spellings) 

Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores  36.67 1.807 20.161 29 .000 

Experimental group pre-test scores  29.13 1.358    

Control group post-test scores  30.03 1.520 1.869 29 .072 

Control group pre-test scores  29.30 1.368    

Note: p=0.05 and n=30 

Table 4.13 showed results for English writing skills with reference to 

mechanical accuracy II (spellings). Table reflected that experimental group performed 

better in post-test (mean = 36.67, SD = 1.807) than pre-test (mean = 29.13, SD 1.358). 

Repeated measures paired sample t-test showed statistically significant effect of 

directed activities related to texts (DARTs) on writing skills with reference to 

mechanical accuracy II (spellings) t(29) = 20.161, p<0.001. 

 However, pair 2 in table 4.13 yielded results of control group on the basis of 

pre-test and post-test scores. It revealed that control group showed miner improved 

performance in post-test having (mean = 30.03, SD = 1.520) than pre-test (mean = 

29.30, SD = 1.368). Repeated measures paired sample t-test showed statistically 

insignificant effect of traditional teaching methods on English writing skills with 

reference to mechanical accuracy II (spellings) t(29) = 1.869, p>0.001. This miner 
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improvement was predicted as by chance rather than the effect of traditional methods 

for teaching English writing skills. 

 The above statistical results failed to support the null hypothesis Ho: ―There is 

no statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students with reference to mechanical 

accuracy II (spelling)‖ and stated an alternate hypothesis H1: ―There is statistically 

significant difference between experimental and control groups mean scores on 

English writing skills of grade XI students with reference to mechanical accuracy II 

(spellings)‖. 

Table 4.14 

Comparison of Two Independent Groups on English Writing Skills with Reference to 

Mechanical Accuracy II (spellings) 

Test Groups  Mean SD t-value df Sig.(2-

tailed) 

d 

Pre-test Experimental group 29.13 1.358 -.474 58 .638  

Control group 29.30 1.368   

Post-test Experimental group 36.67 1.807 15.390 58 .000 .89 

Control group 30.03 1.520   

Note: p=0.05 and n=30 

Table 4.14 showed statistical results gained from independent samples t-test. 

This was comparison to find out the variance between experimental and control group 

on the basis of pre-test and post-test results for English writing skills with reference to 

mechanical accuracy II (spellings). Results revealed that there was statistically 

insignificant difference of variance between experimental group in pre-test cores 

(mean=29.13, SD=1.358) and control group (means=29.30, SD=1.368) conditions; 

t(58)=-.474, p=.638. This indicated that both control and experimental groups were 

equal in variance in pre-test scores. So, it was concluded that both groups were equal 



91 
 

 
 

in scores of pre-test on English writing skills with reference to mechanical accuracy II 

(spellings). 

Second comparison in the table 4.14 was on post-test scores. This comparison 

of variance was statistically significant between experimental group (mean=36.67, 

SD=1.807) and control group (mean=30.03, SD=1.520) conditions; 

t(58)=15.390,p=.000. Cohen‘s effect size value (d=.89) suggested high practical 

significance. These results yielded that both groups experimental and control were 

statistically significantly different in variance of post-test scores. It was concluded 

that both groups experimental and control achieved different scores in post-test on 

English writing skills in reference to mechanical accuracy II (spellings). So, the above 

statistical results failed to support the null hypothesis Ho ―There is no statistically 

significant difference between experimental and control groups mean scores on 

English writing skills of grade XI students with reference to mechanical accuracy II 

(spelling)‖ and stated an alternate hypothesis H1: ―There is statistically significant 

difference between experimental and control groups mean scores on English writing 

skills of grade XI students with reference to mechanical accuracy II (spellings)‖. 

Hypothesis 3 

Ho3: There no statistically significant difference between experimental and control 

groups mean scores on English reading comprehension and English writing 

skills of grade XI students. 
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Table 4.15 

Comparison to Find Difference between English Reading Comprehension and 

English Writing Skills 

 Groups  Mean SD t-value df Sig. (2-

tailed) 

Experimental group post-test scores 

on English reading comprehension 

53.97 2.442 33.689 29 .000 

Experimental group post-test scores 

on English writing skills 

38.13 .776    

Note: p=0.05 and n=30 

Table 4.15 showed results for the comparison to find out difference between 

English reading comprehension and English writing skills scores. It is to find out 

either English reading comprehension or English writing skills gained more effect of 

directed activities related to tests (DARTs). Table reflected that experimental group 

performed better in post-test on English reading comprehension (mean = 53.97, SD = 

2.442) than English writing skills (mean = 38.13, SD.776). Repeated measures paired 

sample t-test showed statistically significant effect of directed activities related to 

Texts (DARTs) on English reading comprehension t(29) = 33.689, p<0.001. 

The above discussion yields that both English reading comprehension and 

English writing skills received statistically significant effect of DARTs but English 

reading comprehension received more effective of DARTs at grade XI. Data analysis 

revealed mean difference between the effect of English reading comprehension and 

English writing skills. So, the data analysis failed to support the null hypothesis Ho: 

―There no statistically significant difference between experimental and control groups 

mean scores on English reading comprehension and English writing skills of grade XI 

students‖ and stated an alternate hypothesis H1: ―There is statistically significant 
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difference between experimental and control groups mean scores on English reading 

comprehension and English writing skills of grade XI students‖. 

Summary of Data Analysis 

It is summarized that repeated measures paired sample t-test statistics reveal 

that experimental group performed better in post-test scores on English reading 

comprehension. This improved performance is predicted as the result of directed 

activities related to texts (DARTs) on English reading comprehension. On the other 

hand, control group showed miner improved performance in post-test results. This 

miner improvement was predicted as by chance. There was statistically significant 

difference between the performance of experimental and control group in post-test 

scores on English reading comprehension.  

Repeated measures paired sample t-test results revealed that experimental 

group showed statistically significant performance in post-test on English writing 

skills. This statistically significant performance of experimental group has been 

observed in all the writing skills i.e. relevance and adequacy of content, adequacy of 

vocabulary for purpose, grammar, mechanical accuracy I (punctuation), and 

mechanical accuracy II (spellings). It is predicted that this improved performance is 

the result of intervention of directed activities related to texts (DARTs) for teaching 

English writing skills. However, control group results of post-test were statistically 

insignificant on English writing skills. Miner improvement is predicted as by chance 

rather than the effect of traditional methods for teaching English writing skills.  

Independent samples t-test statistics revealed that both experimental and 

control groups were equal in variance in pre-test scores on English reading 

comprehension and English writing skills i.e. relevance and adequacy of the content, 

adequacy of vocabulary for purpose, grammar, mechanical accuracy I (punctuation), 
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and mechanical accuracy II (spellings). Whereas, post-test statistical results yielded 

that experimental and control groups were statistically significantly different on 

English reading comprehension and English writing skills. Independent samples t-test 

statistics failed to support the null hypothesis Ho: ―There is no statistically significant 

difference between experimental and control groups scores on English reading 

comprehension of grade XI students‖ and stated an alternate hypothesis H1: ―There is 

statistically significant difference between experimental and control groups scores on 

English reading comprehension of grade XI students‖. 

Results further failed to support null hypothesis Ho: ―There is no statistically 

significant difference between experimental and control groups scores on English 

writing skills of grade XI students at five levels: Relevance and adequacy of content, 

adequacy of vocabulary for purpose, grammar, mechanical accuracy I (punctuations), 

and mechanical accuracy II (spellings)‖ and stated an alternate hypothesis H1: ―There 

is statistically significant difference between experimental and control groups mean 

scores on English writing skills of grade XI students at five levels: Relevance and 

adequacy of content, adequacy of vocabulary for purpose, grammar, mechanical 

accuracy I (punctuations), and mechanical accuracy II (spellings)‖. 

Statistical results also revealed that experimental group got better scores on 

English reading comprehension than English writing skills. So, repeated measures 

statistics and independent samples t-test statistics failed to support Ho: ―There is no 

statistically significant difference between experimental and control groups scores on 

English reading comprehension and English writing skills of grade XI students‖ and 

stated that H1: ―There is statistically significant difference between experimental and 

control groups scores on English reading comprehension and English writing skills of 

grade XI students‖.  



95 
 

 
 

CHAPTER V 

SUMMARY, FINDINGS, DISCUSSIONS, CONCLUSION, AND 

RECOMMENDATIONS 

This chapter contains summary of the study, findings derived from data 

analysis, discussion on the findings, conclusion derived from study findings, 

recommendations, and implications of the study. 

Summary 

The study had two main objectives. The first was to find out the effect of 

directed activities related to texts (DARTs) on English reading comprehension of 

grade XI students. The second main objective of the study was to find out the effect of 

directed activities related to texts (DARTs) on English writing skills of grade XI 

students. English writing skills included relevance and adequacy of the content also 

known as selection of an appropriate content while writing in English, adequacy of 

vocabulary for purpose explained as selection of appropriate vocabulary for the use, 

grammar known as science of a language and correct composition of words, phrases, 

clauses and sentences, mechanical accuracy I (punctuations), and mechanical 

accuracy II (spellings). 

The study was guided with two key null hypotheses. The first hypothesis was 

―there is no mean scores difference between control and experimental groups on 

English reading comprehension‖. The second hypothesis was ―there is no mean score 

difference between control and experimental groups on English writing skills‖. The 

second hypothesis was tested with further five sub-hypotheses for five sub-skills of 

English writing relevance and adequacy of the content, adequacy of vocabulary for 

the purpose, grammar, mechanical accuracy I (punctuations), and mechanical 

accuracy II (spellings). 
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To test the above stated key null hypotheses, study carried true pre-test post-

test control group experimental design. The study was conducted on grade XI students 

of a public sector college from district Lahore, Pakistan. Sixty students were selected 

randomly by using random number table as sample of the study. These 60 students 

were divided into two equal groups randomly. By tossing a coin, one of the two 

groups was selected for intervention and second was selected as control group which 

was taught English through traditional methods lecture method, textbook reading, and 

grammar translation method. 

Directed activities related to texts (DARTs) were selected for intervention. 

These activities were of two basic categories analysis activities and reconstruction 

activities (see table 3.1). Both, analysis activities and reconstruction activities were 

intervened in the class of grade XI students for teaching English as second language 

for the development English reading comprehension and English writing skills. 

Intervention duration continued till 16 weeks 6 classes per week 45 minutes period 

daily and 30 minutes period on Friday. Two achievement tests were developed for 

data collection. A table of specification was developed to ensure validity of the tests. 

First test was for the measurement of English reading comprehension and the second 

was for the measurement of English writing skills. English writing skills include 

relevance and adequacy of the content, adequacy of vocabulary for purpose, grammar, 

mechanical accuracy I (punctuation), and mechanical accuracy II (spellings) of grade 

XI Students. Data were collected on pre and post-test basis. Collected data were 

analyzed by using two main statistical tests. The first was repeated measures paired 

sample t-test. It was used to compare the mean scores of pre and post-tests of both 

experimental and control groups with themselves. It was to find out the difference 

between two measures (pre and post-tests) of the same group. The second statistical 
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test applied for present study was Independent samples t-test. It compared the mean 

scores of two independent groups (experimental group and control group) with each 

other on the basis of pre and post-tests scores.  

Findings 

Study had three main objectives. Objective number 1 was to find out the effect 

of Directed Activities Related to Texts (DARTs) on English reading comprehension 

of grade XI students. This objective was measured with null hypothesis that there is 

no statistically significant difference between experimental and control groups mean 

scores on English reading comprehension of grade XI students. Data revealed the 

significant effect of DARTs on English reading comprehension of grade XI students 

(see tables 4.1 and 4.2). Statistical results failed to support the null hypothesis and an 

alternate hypothesis was stated. Data analysis showed that teaching English with the 

help of DARTs at grade XI was effective to improve English reading comprehension. 

Experimental group outperformed in post-test scores on English reading 

comprehension. On the other hand, control group could not show improved 

performance in post-test scores. Therefore, it was found that teaching English as 

second language in Pakistan with the help of DARTs at grade XI was effective for 

students to improve their English reading comprehension. 

Research objective number 2 of this study was to find out the effect of directed 

activities related to texts (DARTs) on English writing skills and English writing skills 

further were enlisted as relevance and adequacy of the content, adequacy of 

vocabulary for the purpose, grammar, mechanical accuracy I(punctuations), and 

mechanical accuracy II(spellings).This objective was measured with the help of null 

hypothesis that there is no statistically significant difference between experimental 

and control groups mean scores on English writing skills of grade XI students at five 
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levels: Relevance and adequacy of the content, adequacy of vocabulary for purpose, 

grammar, mechanical accuracy I (punctuations), mechanical accuracy II (spellings). 

Statistical results failed to support the stated null hypothesis and an alternate 

hypothesis was stated. Data analysis revealed that DARTs had statistically significant 

effect on overall English writing skills of grade XI students (see table 4.3 and 4.4).  It 

was comprehended that DARTs were effective for teaching English writing skills at 

grade XI. The students taught with the help of DARTs showed improved performance 

in English writing skills on post-test scores. However, control group could not show 

improved performance in post-test scores. The results yielded that DARTs were 

effective for teaching English writing skills at grade XI. 

Research objective No. 2 was further measured with the help of five sub 

hypotheses on five English writing skills. Hypothesis 2.1 was about English writing 

skills the use of relevant and adequate content while writing in English. Data analysis 

revealed that experimental group showed better results than control group in post-test 

on English writing skill -relevance and adequacy of the content (see table 4.5 and 

4.6). It was the effect of intervention of DARTs in the class for teaching English 

writing skills. So, it was found that DARTs were effective for teaching English 

writing skill -relevance and adequacy of the content.  

Hypothesis 2.2 was about the use of adequate vocabulary for purpose as 

English writing skill. Data analysis revealed that experimental group outperformed in 

post-test scores on English writing skill -adequacy of vocabulary for purpose. 

Students used adequate vocabulary for purpose in their post-test. The improvement 

was due to the intervention of DARTs in the class. Those students who were in 

control group could not show significant improvement in their post-test scores for the 

use of adequate vocabulary for purpose. It was found that DARTs improved English 
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writing skill -adequacy of vocabulary for purpose (see table 4.7 and 4.8).So, it was 

concluded that DARTs are effective for teaching English writing skills - adequacy of 

vocabulary for purpose at grade XI.  

Hypothesis 2.3 was about English writing skill grammar. Data analysis of the 

present study revealed positive effect of DARTs on English writing skill grammar. 

Experimental group showed outperformance in post-test scores on English writing 

skill the use of grammar. On the other hand, control group could not show improved 

performance in post-test scores. It was found that DARTs were effective for teaching 

writing skill of English the use of grammar (see tables 4.9 and 4.10). 

Hypothesis 2.4 was on English writing skill mechanical accuracy I 

(punctuations). Data analysis yielded that the intervention of DARTs in classroom 

improved students‘ English writing skill punctuations. Students‘ pre-test and post-test 

scores comparison showed that experimental group showed improvement in post-test 

scores in the use of punctuations. Students used punctuations properly according to 

the need of expressions in their English writing. However, control group students 

could not improve their performance in post-test scores on English writing skill 

punctuations (see tables 4.11 and 4.12).On the basis of data analysis, it was inferred 

that DARTs were effective for teaching English writing skill punctuations at grade 

XI.  

Hypothesis 2.5 was about English writing skill use of mechanical accuracy II 

(spellings). Data analysis revealed that the intervention of DARTs in the class for 

teaching English writing skill spellings, showed improved results in post-test scores. 

Students of experimental group used correct spellings of vocabulary words. Students 

who were not given intervention of DARTs in the class showed insignificant 

improvement in their spelling accuracy in their post-test on English writing skills. On 
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the basis of data analysis and interpretation it was found that DARTs were effective 

for teaching English writing skill mechanical accuracy II (spellings) (see tables 4.13 

and 4.14). The use of DARTs would improve spelling accuracy of grade XI students.  

Research objective 3 was to find out the mean score difference of English 

reading comprehension and English writing skills between experimental and control 

groups due to the intervention of DARTs. Data analysis revealed that English reading 

comprehension received more effect of directed activities related to texts (DARTs) 

than English writing skills. Although students showed improved performance in both 

English reading comprehension and English writing skills yet their performance was 

greater in English reading comprehension than English writing skills (see table 4.15). 

So, DARTs were more effective for teaching English reading comprehension than 

teaching English writing skills at grade XI students.  

Discussion 

 This study was to find out the effect of directed activities related to texts 

(DARTs) on English reading comprehension and writing skills. Data analysis and 

findings revealed that DARTs were effective for teaching English reading 

comprehension. This finding is consistent with Pamelasari and Khusniati (2013) study 

which was aimed at finding the effect of directed activities related to texts (DARTs) 

on students‘ reading comprehension. Authors concluded that DARTs were effective 

for teaching reading comprehension. Cited study was conducted through quasi 

experimental design. Independent samples t-test was applied to analyze the data. 

Authors concluded and recommended DARTs for teaching reading comprehension. 

The above stated finding of the present study is also consistent with Suk 

(2017) that was conducted at graduate level to find out the effect of extensive reading 

on English reading comprehension. Study was conducted through quasi experimental 
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design due to the limitation of selection of equal groups. Two intact groups were 

selected. Experimental group was instructed with extensive reading skills. The results 

of the study revealed that experimental group showed better performance in post-test 

scores than control group. Author recommended extensive reading for teaching 

English reading comprehension.  

 Present study findings showed that DARTs were effective for teaching English 

reading comprehension at grade XI. This finding was in accordance with the findings 

of Pourhosein, Gilakjani, and Sabouri (2016) study which was conducted to review 

wide literature to find out the answer how students could improve/develop their 

reading comprehension. Authors reported that reading strategies played their 

significant effective role for the development of students‘ reading comprehension. 

Authors emphasized that reading comprehension was essential for progress in 

students‘ educational career. The results of this study were completely conformity 

with the finding of the present study. 

 Present study findings revealed that DARTs were effective for teaching 

English writing skills. This finding was consistent with Hameed(2017) and Koda 

(2005) studies. The first cited study was conducted in Pakistani context at 

undergraduate level. It was an experimental study and was carried through pre-test 

post-test control group design. Directed activities related to texts (DARTs) were 

intervened in the classroom for teaching English writing skills cohesion and 

coherence. Author reported that DARTs had significant effect on students‘ English 

writing skills. Paired sample t-test was used to analyze the data. On the basis of data 

analysis and findings of the study, author recommended the use of DARTs for 

teaching English writing skills at undergraduate level. The conclusion of this study 

was completely in conformity with the findings of present study. 
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 The findings of the present study revealed that DARTs were effective for 

teaching English writing skills. English writing skills are inevitable for a student to 

exceed in educational career. Writing skills help to preserve and transmit knowledge 

and information to the others. It also helps to retrieve information and knowledge any 

time when needed. Teaching English writing skills has been a challenge task for 

Pakistani teachers in Pakistan. It was also consistent with Lee and Schallert (2016) 

and Ortega (2013) studies that were conducted to see out the effect of English reading 

comprehension on English writing skills. The study also found the relationship 

between reading and writing skills of English language. Authors carried the study 

through experimental design. The first group was given intervention and the second 

was taught with the help of traditional methods. Data analysis showed significant 

positive correlation between reading and writing skills of foreign language learning. It 

was also reported that English reading skill had significant effect on English writing 

skills. Authors reported that English language learners who had basic knowledge of 

language, learnt and showed strong connection between reading and writing skills. 

Authors recommended that English writing skills could be improved with the help of 

effective reading strategies. The result of this study was in conformity with present 

study findings. 

Present study data revealed that DARTs were effective for teaching English 

writing skills. It was accordance with Fareed, Ashraf, and Bilal (2016). This study 

was conducted in Pakistan. An exploratory design was selected to find out the 

problems, factors, and suggestions for learning English writing skills in Pakistan. 

Study findings revealed that traditional methods lecture method, textbook reading 

method, grammar translation method were ineffective for the development of English 

writing skills. Authors recommended that trained teachers for teaching English 



103 
 

 
 

writing skills by adopting innovative and interesting strategies were direly required in 

Pakistan. Authors further reported that students were not provided opportunity to 

practice strategies which enhance their English writing skills. Reading habits were not 

enough to develop English writing skills. Authors recommended that English writing 

competitions should be organized among students. It would create competition among 

students to exceed in writing skills. Result of this study was in conformity with 

present study finding. 

Present study findings revealed that DARTs were effective for teaching 

English writing skills. It was consistent with AlHassan and Wood (2015) study which 

was a quantitative study to find out the answer of the question what strategies were 

helpful for the development of English writing skills of L2 learners. Study findings 

revealed that formulaic sequences strategy might be helpful for teaching English 

writing proficiency at grade XII. Author further reported that students showed more 

integration towards their English writing skills due to the intervention of formulaic 

sequences instruction. So, they recommended formulaic sequences instruction which 

was close to directed activities related to texts (DARTs) for teaching English writing 

skills at grade XII.  

 Present study revealed that DARTs were effective for teaching English writing 

skill the use of relevance and adequacy of the content. The use of relevant and 

adequate content is essential to convey the real and intended thoughts to the readers. 

Therefore, writer should have the competency to use the relevant and adequate 

content in writing. Present study concludes that students‘ proficiency to use relevant 

and adequate content could be enhanced by providing them the opportunity to 

experience DARTs in their classes. It was consistent with Tabatabaeiand Ali (2012) 

study which was conducted to answer the question whether reading based pre writing 
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activities were effect for English as foreign language writing skills at intermediate 

level students. The study was carried through experimental design. It was revealed 

that various activities selected for teaching English writing skills had positive effect 

on students‘ English writing skills. Authors reported and recommended the use of pre 

reading activities for teaching English writing skills to the students of foreign 

language learners. Study results were in conformity with current study results and 

finding. 

 Data analysis and findings of the present study yielded that DARTs were 

effective for teaching English writing skill the use of relevance and adequacy of the 

content. It was further consistent with Ahmed and BtBidin (2016) study. It was 

carried through mix method design quantitative and qualitative. Quasi experimental 

design with pre-test and post-test basis was carried. Results were reported by authors 

that students showed significant improvement in their post-test scores on English 

writing skills test. On the basis of findings authors reported and recommended the use 

of TBLT for teaching English writing skills at intermediate level. Author further 

reported that students used relevant and adequate content while writing answers of the 

questions given in the test. So, for teaching the use of relevance and adequate content 

in English writing skills, TBLT strategies were recommended. 

 Present study revealed that DARTs were effective for teaching English writing 

skill the use of adequate vocabulary for purpose. This finding was consistent with 

Fatima and Pathan (2016) study which aimed to find the vocabulary learning 

strategies adopted by graduate students in Pakistan. This study showed that it was 

students emerging trend to used cognitive regulation and activation strategies for 

learning new English vocabulary. Authors reported that such strategies could boost up 

the language proficiency as well. Authors further recommended various strategies-
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cognitive, regulation, meta-cognitive, memory, activation strategies for teaching 

English vocabulary at graduate level in Pakistan. This finding of the study was in 

conformity with present study findings. 

 Present study was to find out the effectiveness of DARTs teaching English 

writing skill the use of adequate vocabulary for purpose. Vocabulary is central to any 

language. English vocabulary is challenge for teachers to teach and for students to 

learn because of sparing use in daily conversation in Pakistan. Therefore, students 

cannot remember vocabulary words easily. Vocabulary improvement and supply in 

their writing can be enhanced with the help of DARTs. These activities can be 

experienced in the class organized by teachers. Students themselves can arrange them 

for reading texts. It will facilitate them to improve their vocabulary which will enable 

them to use vocabulary adequate for purpose in their English writing. Findings 

revealed their effectiveness for teaching English writing skill. It was consistent with 

Din and Ghani (2018) study which was conducted at intermediate level grade XI and 

XII to find out the answer of the question that literature enhances students‘ English 

lexical competency. Author recommended that literature reading enhanced English 

lexical competency of students at intermediate level. Author recommended the use of 

literature for teaching English lexical competency. The findings confirmed present 

study fining. 

 Present study findings revealed that DARTs were effective for teaching 

English writing skill grammar. This finding was consistent with Javed and Kausar 

(2017) study that was conducted in Pakistan to find out the effectiveness of 

constructive grammar approach to develop students‘ English grammar. Authors 

reported improvement of students‘ grammar proficiency due to the intervention of 

constructive grammar approach in the class at intermediate level. Authors 
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recommended the use of reconstruction activities to teach English grammar 

competency at intermediate level. The result was in conformity of present study 

finding. 

 Current study results revealed that DARTs were effective for teaching English 

writing skill grammar. Grammar is science of any language and used to formulate and 

use words, phrases, clauses, and sentences in their correct sense. Teaching English 

grammar has been a challenging task for teachers in Pakistan. Fareed, Ashraf, and 

Bilal (2016) concluded that 60% graduate students after 14 years‘ regular education of 

English as second language cannot write grammatically correct English. Present study 

reveals that DARTs are effective classroom teaching activities which will make 

students proficient in the use of English grammar correctly in their English writing. 

This finding was in accordance with Khan and Akhtar (2017) study which was 

conducted through pre-test and post-test control group design to find out the 

effectiveness of cooperative learning method for teaching English grammar. Data 

were analyzed through independent samples t-test. Experimental group showed 

outperformance in post-test scores. Authors reported that learning English grammar 

through cooperative teaching methods was effective and recommended cooperative 

learning for grammar teaching and learning.  

 Present study was to find out the effectiveness of DARTs for teaching English 

writing skill mechanical accuracy I (punctuation). Study findings revealed that 

DARTs were effective for teaching English writing skill mechanical accuracy I 

(punctuation).This finding was consistent with Younas (2018) study which was 

conducted in Pakistan to find out the effect of scaffolding, directed activities are part 

of scaffolding, on the learning of English punctuations. The study was conducted 

through true pre-test and post-test experimental design revealed that experimental 
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group showed outperformance in the knowledge and application of English 

punctuation. Author recommended scaffolding as teaching strategy to teach English 

mechanical accuracy I (punctuations) in Pakistan. 

 Current study findings revealed that DARTs were effective for teaching 

English writing skill mechanical accuracy I (punctuation).This finding was in 

accordance with Shahzad, Ali, and Saeed (2016) which was conducted in Pakistan to 

find out the effect of teachers‘ English lexical and other language competencies on 

students‘ English language skills. Study carried true pre-test and post-test control 

group design which revealed that teachers‘ competency on English language 

significantly affected students‘ English language learning. Authors recommended 

training for teachers to become competent in English language knowledge and skills 

of teaching English. 

 Present study was to find out the effectiveness of DARTs for teaching English 

writing skill mechanical accuracy II (spelling). English language has been composed 

with the help of 26 alphabets. These alphabets are organized in certain pattern to form 

words, phrases, clauses, sentences, and paragraphs. Words formation learning is 

inevitable for students to write them correctly. English spelling learning has also been 

a challenging task for students in Pakistan. It has been a challenging task for teachers 

teaching English as second language. Study findings revealed that DARTs were 

effective for teaching English writing skill mechanical accuracy II (spelling). This 

finding was in consistent with Maduabuchi and Iheanacho (2016) study that revealed 

effectiveness of drill method for teaching English spellings. Authors recommended 

the use of drill strategy for teaching English spellings. Study results confirmed present 

study finding. Present study finding was further in accordance with Manan (2016) 

which was conducted in Pakistan to unfold the strategies used by teachers in public 
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sector schools for teaching English spellings, grammar, punctuation, vocabulary, and 

content.  

 Present study revealed that DARTs were more effective for teaching English 

reading comprehension than teaching English writing skills. This finding was in 

accordance with Hameed (2017) study which reported that English reading 

comprehension received significant effect of DARTs whereas English writing skills 

remained aback. DARTs were recommended for teaching English reading 

comprehension as well as English writing skills in Pakistan. Present study finding was 

also consistent with Din and Ghani (2018) study which recommended the use of 

reconstruction and analysis activities for teaching English reading comprehension and 

English writing skills. Reconstruction activities help students to rearrange the 

provided texts. The text is divided into pieces and put in disordered form. It enables 

students to reconstruct the disordered texts. On the other hand, analysis activities 

compel students to do parsing of provided texts. Students have to divide texts into 

parts. This also engages students in texts reading which enable them to comprehend 

the texts. Authors have recommended analysis and reconstruction activities which 

collectively known as DARTs for teaching English reading comprehension and 

English writing skills at grade XI and XII. Study finding was in conformity with 

present study finding. 

Conclusions 

 The present study findings reveal that directed activities related to tests 

(DARTs) are effective for teaching English reading comprehension at grade XI 

students in Pakistan. Students of experimental group showed improved performance 

in post-test scores on English reading comprehension. Students‘ engagement during 

the intervention with English text improved their reading comprehension. Students 
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can develop their reading comprehension by experiencing DARTs activities as 

classroom activities. These activities help students to read text carefully.  

The study findings further reveal that DARTs are effective for teaching 

English writing skills. Students commit fewer mistakes while writing answers of the 

questions asked in the test. English as a second language writing skill can be 

improved by teaching English subject with the help of DARTs at grade XI in Pakistan 

where English is being taught as second language. 

Another key conclusion is that directed activities related to texts are effective 

for teaching English writing skill relevance and adequacy of the content at grade XI in 

Pakistan. Students of experimental group wrote answers of the questions by writing 

relevant and adequate content. Their performance in post-test suggests that teaching 

English content with the help of DARTs improves their ability to use relevant and 

adequate content while answering the questions in written form. 

It is also concluded that directed activities related to texts are effective for 

teaching English writing skill adequacy of vocabulary for purpose. Experimental 

group students who were taught English content with the help of DARTs answered 

the questions by using relevant vocabulary that was proper to convey the idea. 

Findings suggest that it was due to the experience of DARTs while learning English 

text in the class. 

The study findings suggest that DARTs are effective for teaching English 

writing skill grammar. Correct usage of English grammar has been observed in 

experimental group students‘ post-test answers of the questions. These students 

experienced DARTs while learning English text. It enables them to use correct 

grammar while writing. On the other hand, control group students‘ writing contains 

grammatical mistakes.  
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One of the key conclusion is that DARTs are effective for teaching English 

writing skill mechanical accuracy I (punctuations). Punctuation is considered half 

language used to convey the emotions and expressions in written texts. Punctuation 

helps writer to convoy true essence of expressions. Current study intervention of 

DARTs improved students‘ proficiency in the use of proper punctuation in their 

writings.  

It is also concluded that DARTs are effective for teaching English writing skill 

mechanical accuracy II (spellings). Students of experimental groups wrote answers of 

the questions with spellings accuracy. Their performance in post-test scores was better 

than pre-test scores. It was because they learnt English text by experiencing DARTs 

in the classroom. Overall findings of the study suggest that DARTs are effective for 

teaching English reading comprehension and English writing skills at grade XI. 

Students show outperformance in English reading comprehension and English writing 

skills. It is concluded that DARTs are more effective for teaching English reading 

comprehension than English writing skills. Although, the students who experienced 

DARTs while learning English text showed out performance in English writing skills 

yet it was less than English reading comprehension performance. Finally, DARTs are 

facilitating activities for both teachers and students for teaching and learning English 

reading comprehension and English writing skills at grade XI. The intervention of 

these activities results students‘ improvement in English reading comprehension and 

writing skills relevance and adequacy of the content, adequacy of vocabulary for 

purpose, grammar, mechanical accuracy I (punctuations), and mechanical accuracy II 

(spellings). 
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Recommendations 

Following are the recommendations based on the findings of the study: 

1. English teachers are recommended to use directed activities related to texts 

(DARTs) for teaching English reading comprehension at grade XI. They may use 

them as classroom activities. These activities may engage their students to read 

texts in depth and have critical review of the text. Students‘ texts reading may 

result comprehension of the texts. It will enhance their performance in reading 

comprehension. 

2. English teachers are recommended to practice DARTs in their classrooms for 

teaching English writing skills at grade XI.DARTs may improve students‘ writing 

skills by engaging them with text. These activities help students to read text 

carefully by understanding the proper arrangements of words in sentences. English 

as foreign language in Pakistan needs to be taught with the help of such effective 

activities.  

3. Directed activities related to texts (DARTs) are recommended for teaching English 

writing skills relevance and adequacy of the content, adequacy of vocabulary for 

purpose, grammar, mechanical accuracy I (punctuations), and mechanical accuracy 

II (spellings) at grade XI. Current study findings revealed that DARTs were 

effective for teaching these English writing skills.  

4. Grade XI students are recommended to experience DARTs for learning English 

reading comprehension. They can do this with the help of their teachers in the 

classrooms or individually. It may improve their English reading comprehension. 

5. Grade XI students are also recommended to practice DARTs for the learning of 

English writing skills. These activities may equally be effective for learning 

English writing skills relevance and adequacy of the content, adequacy of 
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vocabulary for purpose, grammar, mechanical accuracy I (punctuations), and 

mechanical accuracy II (spellings). They can manage these activities themselves or 

can get the help of their teachers as well. 

Recommendations for Future Researchers 

  Current study was conducted to find out the effect of directed activities related 

to texts on English reading comprehension and English writing skills of grade XI 

students in Pakistan. There are various other aspects or dimensions which need to be 

studied. Single study cannot cover every aspect of a problem. Following 

recommendations are given for future researchers.  

1. Future researchers are recommended to conduct study on English writing skills 

cohesion and coherence at graduation level in Pakistan. These English writing 

skills have been skipped in current study because these English writing skills can 

be measured with the help of extensive or open ended response questions. Grade 

XI students‘ examination does not demand extensive response question. Students 

avoid attempting such questions and their real ability of cohesion and coherence in 

their English writing skills cannot be measured at this level. Grade XI students 

prefer short answer questions. Short answer questions are not so effective to 

assess English writing skill cohesion and coherence as they should be. So, future 

researchers are recommended to conduct study at graduation level to find out the 

effect of DARTs on English writing skill cohesion and coherence. 

2. In present study only two variables related to English language learning reading 

comprehension and writing skills were studied. Future researchers are 

recommended to conduct study on other English language skills like listening and 

speaking due to their importance in language learning. 
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3. There are two types of directed activities related to texts (DARTs) analysis 

activities and reconstruction activities. In present study both analysis activities and 

reconstruction were intervened simultaneously. Future researchers are 

recommended to give them intervention separately so that their effect may be 

distinguished on English reading comprehension and English writing skills. It will 

help them to decide which one is more effective for teaching English as second 

language. 

4. Future researchers are recommended to conduct this study at secondary and 

elementary school level to find out the effectiveness of DARTs at these levels for 

teaching English reading comprehension and English writing skills. 

5. Future researchers are recommended to select wide literature as content for 

intervention if possible for teaching English reading comprehension and writing 

skills. It may become scientific evidence to support wide literature for teaching 

English reading comprehension and writing skills in Pakistan.  

6. Future researchers are recommended to adopt extended response questions for the 

assessment of English writing skills if institutions allow and participants agree so 

that English writing skills might be assessed more accurately. Current study was 

limited to include only why and what based questions as specified in paper pattern 

of BISE Lahore (see Appendix L) for the assessment of English writing skills of 

grade XI students. 

Implications of the Study 

 Present study was to find out the effect of directed activities related to texts 

(DARTs) on English reading comprehension and English writing skills. English 

writing skills included the proficiency of using relevant and adequate content, use of 

adequate vocabulary for purpose, grammar, mechanical accuracy I (punctuations), and 
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mechanical accuracy II (spellings). Study findings revealed directed activities related 

to texts (DARTs) as effective activities for teaching English reading comprehension 

and English writing skills. On the basis of above findings, following may be the 

implications of this study. 

1. Teachers may use DARTs as classroom activities for teaching English reading 

comprehension and English writing skills at grade XI.  

2. Students may use DARTs activities to learn English reading comprehension and 

English writing skills at grade XI.  

3. English textbook is central source of English language teaching and learning 

therefore, textbook development authority-PCTB may include DARTs in exercises 

so that students may experience them.  

4. Textbook development authority (PCTB) may include the DARTs as teaching 

activities in English teachers‘ guide manuals/books so that they may adopt them 

for teaching English reading comprehension and English writing skills at grade XI. 

5. Teacher education institutions may include DARTs in their course contents to train 

their prospective teachers for teaching English as second language at higher 

secondary level. Content developed for teaching English as second language in 

Pakistan is suitable to be taught with the help of activities (Mahboob, 2017). 

Second language teaching becomes effective with the help of activities (Manan, 

David, & Dumanig, 2016; Hall, 2017; Koda, 2005). According to National 

Curriculum for English Language grade I-XII (2006) activities should be arranged 

and devised in the classroom so that students may get opportunity for pair or 

individual work in English language classroom. It further states that teacher‘s 

lesson plan should have variety of activities which engage students for reading text. 

It will encourage them to improve their language skills and become creative. 
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Teachers should be trained to enhance their English language proficiency as well as 

how to use different activities for the purpose of teaching English as second 

language in Pakistan (National Curriculum for English Language grade I-XII, 

2006) 
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APPENDIX A 

Table of Specification 

Intermediate Part-I: English Book-I, III, Moral stories, and applications   (60 MCQs/15 Supply) 

List of Contents Levels of Cognitive Domains Total 

 Knowledge Comprehension Application Analysis Synthesis Evaluation  

 MCQs Supply MCQs Supply MCQs Supply MCQs Supply MCQs Supply MCQs Supply MCQs/S 

Button, Button, The Rain 1 0 1 1 0 0 1 0 1 0 0 0 4/1 
Heat Lightning, Night Mail 1 0 0 0 1 1 0 0 1 0 0 0 3/1 
Clearing in the Sky, Necessity is the mother of 

invention 
0 0 1 0 1 0 1 0 1 1 0 0 4/1 

Dark they were, and golden eyed, Loveliest of 

trees the Cherry Now 
1 0 0 0 1 1 1 0 0 0 0 0 3/1 

Thank you M‘am, Sick leave 0 0 1 0 1 0 1 1 0 0 0 0 3/1 
The Piece of string, Union is strength 0 0 1 0 1 1 1 0 1 0 0 0 4/1 
The reward, A friend in need is a friend in 

deed 
0 0 1 0 1 0 1 0 0 0 1 1 4/1 

The use of force, Change of subject 0 0 1 0 1 0 1 1 1 0 0 0 4/1 
The Gulistan of Sa‘di, O, where are you going 1 1 0 0 1 0 1 0 0 0 0 0 3/1 
The foolish Quack, Visit to a Small Planet 1 1 1 0 1 0 1 0 1 0 0 0 4/1 
A Mild Attack of Locusts, Fine Remission 0 0 0 0 1 0 1 0 1 1 1 0 4/1 
I have a Dream, Leave to attend Marriage 1 0 1 1 0 0 1 0 1 0 0 0 4/1 
The Gift of the Magi 0 0 1 0 1 1 1 0 1 0 0 0 4/1 
God be Praised, A stitch in time save nine 0 0 0 0 1 0 1 0 1 0 1 1 4/1 
Overcoat 1 0 1 0 1 0 1 0 0 0 0 0 4/0 

The Angel and the Author and Others, As you 

sow so shall you reap 
0 0 1 0 1 1 1 0 1 0 0 0 4/1 

Total 7 2 11 2 14 5 15 2 10 2 3 2 60/15 
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APPENDIXB 

English Reading Comprehension Test (ERCT) 

   Subject: English (Book-I & III)     Class: Intermediate Part-I 

   Time duration: 2Hours      Maximum Marks: 20×3=60 

Section A  

(Multiple Choice Questions) 

Instruction: Choose the right option given below against each statement from short 

stories, one act plays, and poems (Book- I & III).  

1. Norma put the lamb chops in the: 

a. Oven     b. Broiler  

c.   Freezer     d. Basket 

2. There was a small man in the: 

a. Porch     b. Room   

c.   Door     d. Hallway 

3. How many years ago did the doctor advise the old man to take rest? 

a. Ten     b. Twenty   

c.    Thirty     d. Forty 

4. Bittering family saw on the Martian hills? 

a. Old cities     b. Flower beds   

c.    Stream of water    d. Deep valley 

5. The boy snatched the woman‘s purse, because he wanted to: 

a. Buy blue suede shoes   b. Have a nice eating  

c.    Buy a bicycle    d. Buy a dress 

6. When Hubert was informed of the recovery of the lost object, he felt: 

a. Ashamed     b. Triumphed   

c.    Indifferent     d. Concerned  

7. ―But he only met with incredulity‖ means that Mr. Hubert was believed that 

he: 

a. Told the truth    b. Lied   

c.    Showed his faith    d. was gentleman 

8. People said behind Hubert‘s back? 

a. He is innocent    b. A man of loose character  

c.    He is unreliable man   d. Those are lame excuses 
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9. At the age of sixteen Gorgious won the: 

a. High jump     b. The hurdles   

c.   The hundred yards race   d. High jump and hundred yards 

10. The child did not respond to the doctor‘s instructions because she was: 

a. Afraid of the doctor   b. Stubborn child  

c.   Angry     d. Rebuked by parents 

11. The slave was thrown into water to: 

a. Catch a fish    b. Drink water   

c.    Experience the true danger of life d. Swim 

12. The king was famous for his: 

a. Patience      b. Justice  

c.   Injustice     d. Wickedness 

13. What did a quack claim to cure? 

a. Fever     b. Goiter  

c.    Headache     d. Injury 

14. How was the quack treated when he had dug up the grave? 

a. Honored      b. Rewarded   

c. Beaten well    d. Fined 

15.  In the story ―Thank you Mada‘m‖ the boy washed his face on the direction of: 

a. Police officer    b. His father   

c.   The woman    d. His uncle 

16. In the lesson, ―the foolish quack‖, who was proved stupid? 

a. The camel men    b. Old woman   

c.   The quack     d. A villager 

17. With her short hair, Della looked wonderfully like a: 

a. Young girl     b. School boy   

c.    Dame     d. Woman 

18. In the poem ―The Rain‖ what was drinking the water of rain? 

a. A man     b. A bird   

c.   The leaves     d. A tree 

19. In the play ―A visit to a small planet‖ Ellen listened the broadcast of her: 

a. Daddy     b. Fiancé   

c.   Mother     d. Kreton 
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20. The house of Spelding comes under the: 

a. Civil law     b. Criminal law  

c.   Company law    d. Martial law 

Section B 

(Comprehension Passages from Prose) 

Instructions: Read the passages carefully and encircle the most appropriate answer 

given against each statement below:  

Passage 1: 

One of the men now stepped forward, saying to his friend: ―You remain quiet, 

and leave this fellow to me‖. Then, addressing himself to the newcomer, he cried: 

―Hear you, sir; these men do not understand the matter at all. I can set it all right for 

you in a minute.‖ Saying this, he lifted a heavy stick, bound with iron rings, and 

struck a camel which was feeding off the leaves of a wild plum-tree. The stolid 

creature, scarcely feeling the blow, merely moved a step or two forward. ―You 

observe,‖ said the man, ―the effect of this treatment on the camel. Now observe its 

effect on a human being!‖ he then struck the man himself a similar blow, which fell 

him to the earth like a log. When consciousness returned, his bewildered victim 

inquired: ―Why, sir, this cruel usage?‖ 

Encircle the most appropriate answers of the following questions: 

Q. 1:  Who addressed the newcomer? 

a. One of the camel men   b. King   

c. Villagers     d. Quack 

Q. 2: The camel man stroke the camel and quack with: 

a. Fist       b. Iron stick   

c. Heavy stick with iron rings   d. Stones 

Q. 3: Due to heavy strike the quack: 

a. Became conscious    b. Fell like a log  

c. Fainted     d. Did nothing 

Q. 4: What lesson do you get from the passage? 

a. What is good for animal is not good for men b. Animal & men are same  

c. Men are stronger than animal d. Doctor needs professional education 

Q. 5:  What was the effect of treatment on camel? 

 a. Camel scarcely felt below   b. Fell like a log     

c. Died instantly      d. Remained un-moved  
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Passage 2: 

Margaret was wondering what she could do to help. She did not know. Then 

up came old Stephen from the lands. ―We‘re finished, Margaret, finished! Those 

beggars can eat every leaf and blade off the farm in half an hour! And it is only early 

afternoon—if we can make enough smoke, make enough noise till the sun goes down, 

they‘ll settle somewhere else perhaps…..‖ and then: ―Get the kettle going. It‘s thirsty 

work, this.‖ 

Encircle the most appropriate answers of the following questions: 

Q. 1: What was Margaret‘s first expression when she first saw locusts? 

a. She was wondering    b. She was feeling pleasure   

c. She was astonished    d. She was gloomy 

Q. 2: Old Stephen said that they have: 

a. Got success     b. Finished  

c. Lost everything    d. Strangled  

Q. 3: Old Stephen‘s desire was to save his crops by? 

a. Raising smoke and making noise  b. Being calm  

c. Running away from the farm  d. Patience 

Q. 4: “Those beggars can eat every leaf and blade off the farm in half an hour‖. What 

does mean by ―beggars‖ in this line? 

a. Locusts     b. People asking for money  

c.   Slaves      d. Men working in fields 

Q. 5: The statement ―Get the kettle going‖ expresses that: 

 a. Get ready for cooking   b. Continue making noise 

 b. Be patient      d. Neglect the situation 

Passage 3: 

 Once, a king and a Persian slave were sailing in the same boat. The slave had 

never been at sea, and never experienced any calamity. After some-time the boat was 

hit by a storm and started tossing. All remained quiet except the slave who in fear of 

being drowned began to cry and tremble, and created inconvenience for the others. 

The others tried to pacify him by kindness and affection but he did not hear anybody. 

In that boat there happened to be a sergeant, who said, ―With your permission, may I 

quite him‖. ―It will be a great favour‖, the kind said. The sergeant ordered the slave to 

be thrown into the water, so that he could have experienced the true danger of life. 
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Two persons threw him in the sea and when he was about to be drowned they pulled 

him back to the boat, and he clung the stern with both of his hands. Then he sat down 

and remained quiet. This appeared strange to the king, who could not comprehend the 

wisdom in the action taken by the sergeant, and he asked for it. The sergeant replied: 

―Before he had experienced the danger of being drowned, he knew not about the 

safety of the boat. A man does not realize the worth of safety from the misfortune 

until he has tasted it‖. 

Encircle the most appropriate answers of the following questions: 

Q.1: How many times the slave had traveled in the sea before sailing with Persian 

king? 

a.   Five time     b. Many times   

c.   Never     d. Mostly 

Q.2: When a boat hit by a storm what did passengers feel? 

a. Inconvenience     b. Convenience    

c. Fear      d. Pleasure  

Q.3: In fear of being drowned began to cry? 

a. King      b. Slave   

c. Passengers     d. Boat sailor  

Q. 4: Who helped the passengers to pacify the slave? 

a. A passenger     b. King himself  

c. A sergeant      d. Boat man 

Q. 5: What moral lesson do you get from this passage? 

a. King teaches lesson   b. Man learns from own experience  

c. Man learns from others experiences  d. Life is a good teacher 

Passage 4:   

 Jim was never late. Della held the watch chain in her hand and sat near the 

door where he always entered. Then she heard his steps in the hall and her face lost 

color for a moment. She often said little prayers quietly, about simple everyday 

things. And now she said: ―Please God, make him think I am still pretty‖. The door 

opened and Jim stepped in. he looked very thin and he was not smiling. Poor fellow, 

he was only twenty two-and with a family to take care of! He needed a new coat and 

he had nothing to cover his cold hands. 
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Encircle the most appropriate answers of the following questions: 

Q. 1: Della sat near the outdoor to: 

a. Scare Jim    b. Surprise Jim by giving him gold chain 

c. Answer his questions    d. Annoy Jim 

Q. 2: Della was murmuring: 

a. Prayers     b. Counting   

c. Self talking     d. Plans 

Q. 3: Della prayed, ―Please God, make him think I am still pretty‖ because she had 

lost her…. 

a. Pretty dress     b. Hair   

c. Fiancé     d. Gold watch 

Q. 4: How old is Jim? 

a. Twenty years    b. Twenty one year   

c. Twenty two years    d. Thirty years 

Q. 5: What did Jim use to cover his hands in cold? 

a. Gloves     b. He had nothing    

c. Hand kerchief    d. Over coat 

Section C 

(Stanzas from Poetry) 

Instructions: Read the following stanzas carefully and encircle the right answers 

given against each statement given below. 

Stanza 1: 

I hear leaves drinking rain; 

I hear rich leaves on top 

Giving the poor beneath 

Drop after drop; 

Tis a sweet noise to hear 

These green leaves drinking near, 

And when the Sun comes out, 

After this rain shall stop, 

A wondrous light will fill 

Each dark, round drop; 

I hope the Sun shines bright; 

It will be a lovely sight. 
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Encircle the most appropriate answers of the following questions: 

Q.1: According to stanza when does the sun come out? 

a. In the morning    b. When clouds disappear   

c. When the rain stops    d. When air blows 

Q.2: In the verse ―I hear the rich leaves on top, Giving the poor beneath‖ which figure 

of speech has been used by the poet? 

a. Simile      b. Metaphor  

c. Contrast     d. Hyperbole 

Q.3: In the stanza ―noise‖ means: 

a. Hissing sound of air blow   b. Raining sound  

c. Lightening and thundering   d. Thundering outside  

Q. 4: What makes sight lovely? 

a. Heavy rain     b. Sun shines   

c. Clouds      d. Strong air 

Q. 5: In the above stanza poet expresses his: 

 a. Keen love for nature   b. Intelligence 

 c. Skill of writing poetry   d. Use of symbolism 

Stanza 2: 

This is the Night Mail crossing the Border, 

Bringing the cheque and the postal order, 

Letters for the rich, letters for the poor, 

The shop at the corner, the girl next door 

Pulling up Beattock, a steady climb; 

The gradient‘s against her, but she‘s on time 

Encircle the most appropriate answers of the following questions: 

Q.1: Does Night Mail keep differences between poor and rich in her service? 

a. She does not     b. Yes she keeps  

c. She is moderate    d. She favors rich   

Q. 2:  How much punctual the Night Mail is? 

a. Mostly get late    b. She is always on time  

c. Never get late    d. Cannot be regular 
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Q. 3: Can gradients delay the Night Mail? 

a. Cannot     b. Yes can   

c. Mostly can     d. Mostly cannot 

Q. 4: ―Pulling up Beattock, a steady climb‖ what does this verse mean? 

a. She ascends     b. She descends   

c. Goes on leveled place   d. There are ups and downs 

Q. 5: What lesson does this stanza teach? 

 a. Man should observe differences    b. Man should work hard and be punctual  

c. Man should be rich and wealthy d. Man should communicate through letters 

Stanza 3: 

 Loveliest of trees, the cherry now 

 Is hung with bloom along the bough 

 And stands about the woodland ride 

 Wearing white for Easter tide 

 Now, of my three score years and ten 

 Twenty will not come again, 

 And take twenty from seventy Spring a score, 

  It only leaves me fifty more 

Encircle the most appropriate answers of the following questions: 

Q. 1: Poet appraises the beauty of Cherry Tree because he is fascinated by its: 

 a. Height     b. White blooms  

c. Greenery      d. Softness   

Q. 2: ―Wearing white for Easter Tide‖ means the Cherry Tree is ready to: 

 a. Celebrate Easter festival   b. Bloom white flowers  

c. Take shower in rain    d. Enjoy natural beauty 

Q. 3: How old is the poet? 

 a. Fifty years     b. Seventy years  

c. Forty years      d. Eighty years 

Q. 4: How many years had the poet enjoyed the beauty of Cherry Tree? 

 a. Fifty      b. Twenty  

c. Thirty     d. Seventy 

Q. 5: What the poet has expressed in these verses? 

 a. Love of nature    b. Desire for plants  

c. Repent on past life     d. Importance of plants 
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Stanza 4: 

―O where are you going?‖ said reader to the rider, 

―That valley is fatal when furnaces burn, 

Yonder‘s the midden whose odours will madden, 

That gap is the grave where the tall return 

―O do you imagine,‖ said fearer to farer, 

―That dusk will delay on your path to the pass, 

Your diligent looking discover the lacking 

Your footsteps feel from granite to grass?‖ 

Encircle the most appropriate answers of the following questions: 

Q. 1: ―That valley is fatal‖ means: 

 a. Practical life is very difficult  b. Valley is deep  

c. Do nothing      d. Plays tricks with others  

Q. 2: Who is courageous person showed in these verses? 

 a. Reader     b. Rider  

c. Poet       d. Listener 

Q. 3: The word ―farer‖ has been used for: 

 a. Rider     b. Reader  

c. Poet       d. Passenger 

Q. 4: ―That gap is the grave where the tall return‖ it means that: 

 a. Many strong men are dead now  b. Passengers return back at last 

 c. Nothing can happen   d. Everything is possible 

Q. 5: ―Your footsteps feel from granite to grass‖ this verse means: 

 a. You will be in pleasure   b. Hardships one after another 

c. Life is short     d. Enjoy life 
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APPENDIX C 

Experts’ Comments on Instruments Validation (ERCT) 

Expert 1 Expert 2 Expert 3 Expert 4 Changes 

Incorporated 

Test is valid, 

however, 

following 

changes should 

be incorporated: 

a) Improvement 

of two distracters 

b) Two words 

spelling 

mistakes 

c) Rephrasing 

some items to 

make them 

comprehensive 

d) Section C 

items are easy, 

make them little 

difficult for 

intermediate 

level 

e) Some 

punctuation 

mistakes 

Overall the test is 

valid for 

implementation. 

However, 

a) Application 

and evaluation 

level questions 

should be added 

to make it 

effective to 

measure English 

Reading 

Comprehension at 

intermediate level 

The questions 

prepared for 

assessment of 

―Reading 

Comprehension‖ 

are valid to 

measure English 

Reading 

Comprehension.  

 

 

 

 

 

 

 

The instrument 

is valid for the 

measurement 

of Reading 

Comprehensio

n at 

intermediate 

level. 

However,  

a) there are 

certain 

punctuation 

mistakes, 

b) spellings 

mistakes, 

and a few 

vocabulary 

items are 

difficult to be 

made them 

easy for inter 

level students  

a) Distracters 

were 

improved. 

b) Spellings 

were 

corrected. 

c) Suggested 

items were 

rephrased and 

made 

comprehensive. 

d) Section C 

was added to 

measure high 

cognitive 

ability. 

e) 

Punctuations 

were 

improved. 
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APPENDIX D 

Item Analysis of English Reading Comprehension Test (ERCT) 

Q. 

No. 

Lower 

Correct  

Upper 

Correct  

Difficulty 

Index 

Remarks Discrimination 

Index 

Remarks 

1 2 5 0.70 Average 0.3 Good  

2 1 4 0.70 Average 0.3 Good 

3 1 3 0.60 Average 0.2 Fair 

4 1 4 0.55 Average 0.3 Good 

5 2 4 0.65 Average 0.2 Fair 

6 1 4 0.40 Average 0.3 Good 

7 1 4 0.55 Average 0.3 Good 

8 1 4 0.50 Average 0.3 Good 

9 2 4 0.60 Average 0.2 Fair 

10 1 3 0.50 Average 0.2 Fair 

11 2 4 0.55 Average 0.2 Fair 

12 2 4 0.45 Average 0.2 Fair 

13 2 5 0.60 Average 0.3 Good 

14 1 4 0.60 Average 0.3 Good 

15 2 4 0.60 Average 0.2 Fair 

16 1 4 0.65 Average 0.3 Good 

17 2 4 0.65 Average 0.2 Fair 

18 2 4 0.60 Average 0.2 Fair 

19 2 4 0.60 Average 0.2 Fair 

20 1 3 0.50 Average 0.2 Fair 

21 2 4 0.60 Average 0.2 Fair 

22 2 4 0.55 Average 0.2 Fair 

23 2 4 0.60 Average 0.2 Fair 

24 1 4 0.50 Average 0.3 Good 

25 1 4 0.50 Average 0.3 Good 

26 2 5 0.60 Average 0.3 Good 

27 1 4 0.55 Average 0.3 Good 

28 2 5 0.55 Average 0.3 Good 

29 2 5 0.60 Average 0.3 Good 
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30 3 5 0.60 Average 0.2 Fair 

31 3 5 0.65 Average 0.2 Fair 

32 2 4 0.60 Average 0.2 Fair 

33 3 5 0.70 Average 0.2 Fair 

34 2 5 0.50 Average 0.3 Good 

35 2 4 0.55 Average 0.2 Fair 

36 1 4 0.45 Average 0.3 Good 

37 2 4 0.55 Average 0.2 Fair 

38 2 4 0.55 Average 0.2 Fair 

39 3 5 0.60 Average 0.2 Fair 

40 1 3 0.50 Average 0.2 Fair 

41 3 5 0.75 Average  0.2 Fair 

42 3 5 0.60 Average 0.2 Fair 

43 3 5 0.65 Average 0.2 Fair 

44 2 5 0.50 Average 0.3 Good 

45 2 5 0.55 Average 0.3 Good 

46 1 4 0.50 Average 0.3 Good 

47 2 5 0.50 Average 0.3 Good 

48 2 4 0.50 Average 0.2 Fair 

49 2 4 0.50 Average 0.2 Fair 

50 2 4 0.55 Average 0.2 Fair 

51 2 5 0.55 Average 0.3 Good 

52 2 5 0.50 Average 0.3 Good 

53 3 5 0.65 Average 0.2 Fair 

54 1 4 0.45 Average 0.3 Good 

55 2 4 0.55 Average 0.2 Fair 

56 1 4 0.50 Average 0.3 Good 

57 2 4 0.65 Average 0.2 Fair 

58 2 4 0.65 Average 0.2 Fair 

59 1 3 0.50 Average 0.2 Fair  

60 1 4 0.50 Average 0.3 Good  

 

 

 



143 
 

 
 

APPENDIXE 

English Writing Skills Test (EWST) 

   Subject: English (Book-I & III)   Class: Intermediate Part-I 

   Time duration: 2Hours      Maximum Marks: 39 

Section A  

(Exercise Based Questions on Short Stories, One Act Plays, and Poems) 

Instructions: Answer the following questions in the space provided against each. 

Attempt all questions from each section. 

Q. 1: Why did Norma try to persuade her husband to agree with her to push the button 

unit? (Button, Button)        (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.2: Why had the old man planted his secret garden on top of the mountain? 

(Clearing in the Sky) (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.3: Why did the woman ask the boy to wash his face? (Thank you Ma‘m)         (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.4: Why did Mr. Hubert keep claiming his innocence before his death? (A Piece of 

String)          (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.5: How did Gorgios persuade his people to make their country strong?(The 

Reward)         (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.6: Why did the doctor call the sick girl by her first name? (The Use of Force) (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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Q.7: What should be the role of a Qazi, in the light of the story ―The Gulistan of 

Sa‘di‖?         (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.8: Why are the locusts compared with bad weather? (Mild Attach of Locusts) (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Q.9: What are the qualities of the veterans of creative suffering?(I have a Dream)(0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

Q.10: Why did Jim and Della want to exchange the gifts? (The Gift of the Magi) (0-3) 

Answer:______________________________________________________________

_____________________________________________________________________

____________________________________________________________________ 

Section B 

(Writing Explanation of Stanza) 

Q.11: Explain the following stanza with reference to the context.  (0-3) 

I hear leaves drinking rain; 

I hear rich leaves on top 

Giving the poor beneath  

Drop after drop; 

―Tis a sweet noise to hear 

These green leaves drinking near.      

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Section C 

(Application and Moral Stories Writing) 

Instructions: Use separate sheet for the answers of the following questions. 

Q.12: Write a story on the moral ―Necessity is the mother of invention‖. (0-3) 

Q.13: Write an application to the college principal for the issuance of character 

certificate.          (0-3) 
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APPENDIX F 

Experts’ Comments on Instruments Validation (EWST) 

Expert 1 Expert 2 Expert 3 Expert 4 Changes 

Incorporated 

Test is valid, 

however, 

following 

changes should 

be incorporated: 

a) Some 

questions need 

proper 

arrangement. 

b) Story name 

should be added 

in questions to 

make them clear 

and 

comprehensive 

c) Remove some 

punctuation 

mistakes 

Overall test is 

valid for 

implementation, 

however,  

a) Questions 

should be 

highlighted from 

which story 

have been taken.  

b) Extended 

response 

questions should 

be added to 

make it effective 

for the 

measurement of 

writing skill 

The question 

items prepared 

for assessment 

of ―English 

Writing Skill‖ 

are valid 

according to 

the content 

selected  

 

The instrument is 

valid for the 

measurement of 

English Writing 

Skills at 

intermediate level. 

However,  

a) There are certain 

punctuation 

mistakes 

b) Spellings 

mistakes 

And a few 

vocabulary items 

are difficult to be 

made them easy for 

inter level students 

Highlighted 

questions have 

been rephrased 

and arranged 

properly. 

 

Story name has 

been added with 

every question 

 

Punctuation has 

been improved   

 

Vocabulary has 

been made easy 

and 

comprehensive 
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APPENDIX G 

Item Analysis of English Writing Skills Test (EWST) 

Q. No. Difficulty Index Remarks Discrimination Index Remarks 

1 0.6 Average 0.9 Good  

2 0.5 Average 0.9 Good 

3 0.7 Average 0.9 Good 

4 0.6 Average 0.9 Good 

5 0.7 Average 0.9 Good 

6 0.7 Average 0.9 Good 

7 0.7 Average 0.9 Good 

8 0.6 Average 0.9 Good 

9 0.6 Average 0.9 Good 

10 0.7 Average 0.9 Good 

11 0.6 Average 0.9 Good 

12 0.6 Average 0.9 Good 

13 0.6 Average 0.9 Good 

14 0.7 Average 0.9 Good 
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APPENDIX H 

TEEP Attribute Writing Scale (Weir, 1990) 

Reproduced in Sara Cushing Weigle (2002) 

A. Relevance and adequacy of content 

0. The answer bears almost no relation to the task set; totally inadequate answer. 

1. Answer of limited relevance to the task set; possibly major gaps in treatment 

of topic and/or pointless repetition. 

2. For the most part answers the tasks set, though there may be some gaps or 

redundant information. 

3. Relevant and adequate answer to the task set. 

B. Compositional organization/coherence 

0. No apparent organization of content. 

1. Very little organization of content. Underlying structure not sufficiently 

controlled. 

2. Some organizational skills in evidence, but not adequately controlled. 

3. Overall shape and internal pattern clear. Organizational skills adequately 

controlled. 

C. Cohesion 

0. Cohesion almost totally absent. Writing so fragmentary that comprehension of 

the intended communication is virtually impossible. 

1. Unsatisfactory cohesion may cause difficulty in comprehension of most of the 

intended communication. 

2. For the most part satisfactory cohesion although occasional deficiencies may 

mean that certain parts of the communication are not always effective. 

3. Satisfactory use of cohesion resulting in effective communication. 

D. Adequacy of vocabulary for purpose 

0. Vocabulary inadequate even for the most basic parts of the intended 

communication. 

1. Frequent inadequacies in vocabulary for the task. Perhaps frequent lexical 

inappropriate and /or repetition. 

2. Some inadequacies in vocabulary for the task. Perhaps some lexical 

inappropriate and /or circulation. 

3. Almost no inadequacies in vocabulary of the task. Only rare inappropriateness 

and /or circulation. 
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E. Grammar 

0. Almost all grammatical patters inaccurate. 

1. Frequent grammatical inaccuracies. 

2. Some grammatical inaccuracies. 

3. Almost no grammatical inaccuracies. 

F. Mechanical accuracy I (punctuations) 

0. Ignorance of conventions of punctuation. 

1. Low standard of accuracy in punctuation. 

2. Some inaccuracies in punctuation. 

3. Almost no inaccuracies in punctuation. 

G. Mechanical accuracy II (spellings) 

0. Almost all spelling inaccurate. 

1. Low standard of accuracy in spelling. 

2. Some inaccuracies in spelling. 

3. Almost no inaccuracies in spelling. 
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APPENDIX I 

Lesson Plans 

Lesson Plan 1 

Title of Lesson: Button, Button 

Poem: ―The Rain‖ 

Time duration: Six classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 1 and 2 of textbook 

Day 2: Text from page No. 3 and 4 of textbook 

Day 3: Text from page No. 5 and 6 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Poem “The Rain”. 

Day 6: Solution of Exercise Questions of the Poem “The Rain”.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs on the reading comprehension of the text Poem ―The Rain‖. 

3. Write short answers of questions on selected text by using relevant and adequate 

content, adequate vocabulary for purpose, with grammatical accuracy, with proper 

punctuation, and by using proper spellings. 

4. Write short answers of questions on verses taught in the class from poem ―The 

Rain‖ by using relevant and adequate content, adequate vocabulary for purpose, 

with grammatical accuracy, with proper punctuation, and by using proper 

spellings. 

Day 1 

Text from Page No. 1 and 2 of textbook 

Audio Visual Aids: Textbook, chart, marker, and white board  

Teaching Procedure 

A) Pre-reading activities 

1) For brain storming, teacher will ask following questions e.g. 

i. Have you listened or read the moral on ―Greed is course‖? 

ii. What do you say about greediness? 

iii. What can a greedy person do? 
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iv. What should we do when any one offers some temptations for committing 

something wrong? 

2) After brain storming questions, teacher will announce lesson “Button, 

Button” and write the title of short story on white board.   

3) Teacher will introduce the short story with detailed summary along with 

character and conclusion. 

B) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words. 

Words Meanings Words Meanings Words Meanings 

Fastened  Beside  Hallway  

Folded   Repressed  Sales pitch  

Bottom  Offensive  Valuable  

Monetarily  Nodded  Gadget  

Hesitated  Withdrew  Envelope  

Genuine  Embarrassed  Liberty  

Tossed  Tore  Curious  

Intrigue  Offends  Reflection  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Inside the ------ was push --------- fastened to a small ---------. A glass dome 

covered the ---------. Norma tried to lift it off, but it was -------------. She turned the 

unit ---------- and saw a folded piece of paper scotch-taped to the ----------- of the box. 

She pulled it ----------: ―Mr. Steward will call ----------- at 8:00 P.M.‖ Norma put the 

button unit beside her -----------. She reread the typed note, ----------------.  

Activity 5: Answer the following questions (Reconstruction activity). 

Q. 1: Why did Norma consider the attitude of Mr. Steward Offensive? 

Q. 2: Why Mr. Steward Continue to persuade Norma to push the button? 

Homework: Enlist 10 adjectives from the text of the story. 
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Day 2  

Text from Page No. 3 and 4 of textbook 

A) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words. 

Words Meanings Words Meanings Words Meanings 

Practical  Break  Restrained   

Intrigue  Dropped  Hung up  

Sick  Impulsively  Natural  

Psychological  Halves  Authentic  

Shrugged  Elevator  Swallowed  

Millionaire  Edges  Guarantee  

Immoral  Together  Crazy  

Beneath  Printed   Proposition  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

1. Fifty thousand dollars 

2. Norma closed her eyes 

3. She thought 

4. As she left the apartment 

5. In the morning 

6. Impulsively, she dropped them into her purse  

7. Norma saw the card halves on the table 

8. And joined Arthur in the elevator 

9. She locked the front door 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from the text 

given on page No. 3 in the given table. 
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Adjectives Action 

verbs 

Adjectives Action 

verbs 

Adjectives  Action 

verbs 

      

      

      

Activity 6: Answer the following questions. (Reconstruction activity) 

Q.1: Why did Norma take interest in Mr. Steward‘s talk of button? 

Q. 2: Why did Norma want to push the button unit? 

Homework: Find out 10 noun phrases from the test. 

Day 3  

Text from Page No. 5 and 6 of textbook 

A) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words. 

Words Meanings Words Meanings Words Meanings 

Shuddered  Difference   Angrily  

Living room  Abruptly  Contemptuous  

Occasion  Refilled  Ridiculous  

Offended  Shrugged  Wastebasket  

Gestured  Selfish  Informed  

Button  Indicate  Remembered  

Misunderstood  Simply  Indemnity  

Guarded  Involved  Breathe   

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 6 and write them 

under the headings given below. 

Noun phrases Verb phrases 
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Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students will 

predict words, sentences, or phrases to complete the text.  

―While she was staking dishes,…………………………………, dried her 

hands, and……………. opening it, she set the button unit on the table. She 

….…………………….before taking the key from its envelope and removing the 

glass dome. She…………………… How ridiculous, she thought. All this 

………………………….‖ 

Activity 6: Answer the following questions 

Q. 1: Why did Author not agree with Norma to push the button unit? 

Q. 2: Was Norma aware about the nature of Mr. Aurthur? 

Homework: Find out at least 10 abstract nouns from the read text 

Day 4 

 Solution of Exercise Questions 

A) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting)Students will be asked 

to find out the text which answers the questions given at the end of this text. 

Activity 2: Reconstruction Activity (Prediction) Students will be asked to write the 

answers of the following questions: 

Question No.1: Why did Norma pressed the button unit? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: Why did Mr. Steward continue to persuade the Norma to press the 

button unit? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 

 

Question No.3: What moral do you perceive from this lesson? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Homework: Write 5 questions from text other than given in the exercise. 
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Day 5 

 Poem “The Rain” 

A) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will read verses and explain them with reference to the context. 

Activity 2: Reconstruction activity (Text completion and prediction) 

Students will be asked to write next verse by predicting what comes next. 

 I hear leaves drinking rain; 

__________________________ 

Giving the poor beneath 

__________________________ 

Tis a sweet noise to hear 

__________________________ 

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the table given 

below from the verses of the poem ―The Rain‖. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

 

Activity 4: Answer the following questions 

Q. 1: What does means of ―rich leaves and poor leaves‖ in the poem? 

Q. 2: What is metaphor? And when and why it is used in poems? 

Homework: Write the symbolical significance of the poem ―The Rain‖. 

Day 6 

Solution of Questions from Exercise 

A) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the stanzas which answer the questions given at the 

end of the poem. 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the answers of the following questions: 
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Question No.1: Write a critical appreciation of the poem ―The Rain‖. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: How can a rainy day be enjoyed? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Explain the first stanza with reference to context? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
Homework: Students will be assigned to develop at least 3 questions on the lesson 

and write their answers in 10 to 15 sentences/lines in their own words. 

Next day students will be given MCQs questions based on lesson taught to give them 

feedback on their reading comprehension. 
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Lesson Plan 2 

Title of Lesson: Heat Lightening 

Poem: ―Night Mail‖ 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 1, 2, and 3 of textbook 

Day 2: Text from page No. 4, 5, and 6 of textbook 

Day 3: Text from page No. 7, 8, and 9 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Poem “Night Mail”. 

Day 6: Solution of Exercise Questions and stanza of the Poem “Night Mail”.  

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs on the reading comprehension of the verses from the Poem ―Night 

Mail‖. 

3. Write short answers (10-15 lines/sentences) of questions on text read in the class 

by using relevant and adequate content, adequate vocabulary for purpose, with 

grammatical accuracy, with proper punctuation, and by using proper spellings. 

4. Write short answers (10-15 lines/sentences) of questions and stanzas on verses 

taught in the class from poem ―Night Mail‖ by using relevant and adequate 

content, adequate vocabulary for purpose, with grammatical accuracy, with proper 

punctuation, and by using proper spellings. 

Day 1 

Text from Page No. 1, 2, and 3 of textbook 

Audio Visual Aids: Textbook, chart, marker, and white board  

Teaching Procedure 

C) Pre-reading activities 

4) For brain storming, teacher will ask following questions e.g. 

 Have you faced stormy season? 

 Should we go out in stormy night? 

 Does always happen as we expect? 
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5) After brain storming questions, teacher will announce lesson “Heat 

Lightening” and write the title of the play on white board.   

6) Teacher will introduce the play with its scene along with its characters and 

conclusion. 

D) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding. 

Words Meanings Words Meanings Words Meanings 

Drab interior  Shakes   Suppose   

Deserted   Glances   Flashlight   

Midwest  Audience   Scared   

Overhanging  Casually   Screamed   

Schedule   Sobbing  Behind   

Thunder   Slamming   Probably   

Feebly   Hysterically   Generally  

Curtain   Terrible   Remember   

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

They will ask you a lot of -------------, of course, but I am ----------- you can 

answer most of ------------. After you tell them the ----------- the way you told it to -----

-----, there will be ---------- questions, but they will be -------------. They will probably 

ask you something like-was he wearing a ---------? How was he -------------? I don‘t 

even know that! Or- was he ------------? Was he short? How would you --------------- 

him generally?  

Activity 5: Answer the following questions 

Q. 1: Where was the girl coming from? 

Q. 2: Why did girl leave her car on the road and what she planed next? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where present tense has been used in the text of the play ―Heat Lightening‖.  
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Day 2  

Text from Page No. 4, 5, and 6 of textbook 

B) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the read text and ask/tell the meaning of those vocabulary 

words with the help of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Forgotten   Appearing   Turns   

Fix yourself up  Smarter   Pulling   

Illuminating   Nervous   Wonder   

Brilliant   Particular   Horn   

Viciously   Hurry   Applied   

Strom   Bothering   Breaks  

Conscious   Crack   Sights   

Moving   Chewing gum  Stay   

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Strolls he up towards door center. 

 Night a what! Wonder always brings what people out nights on like this. 

 Catch me would not out it if were not important pretty. 

 Early in I have business town. 

 Visiting I was friends with. I should the night stayed have. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from the text 

given on page No. 4 and 5 in the given table. 

Adjectives Action 

verbs 

Adjectives Action 

verbs 

Adjectives  Action 

verbs 
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Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What were the circumstances which forced the girl to leave her car on the road? 

Q. 2: What was the condition of the weather? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class. 

Day 3  

Text from Page No. 7, 8, and 9 of textbook 

B) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words on 

the basis of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Somehow   Watch   Leads   

Flash   Sights   Kid   

Later   Cutting   Got over  

Slowly   Distance   Brilliant   

Crashes   Accompany   Stunned   

Rushes   Shakes   Outside   

Exits   Throwing  Ahead   

Pulling   Laughing   Seems   

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 6 and write them 

under the headings given below. 

Noun Phrases Verb Phrases 

  

  

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students will 

predict words, sentences, or phrases to complete the text.  
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I used to be ------------- of it, when I was ------------, but I got --------------. All 

by myself ------------. He takes the girl‘s ------------. Look! Come here. I shall show 

you. He ----------- her up to the window ----------------. Watch the sky the next time 

there is a big --------------. One of the really beautiful ----------- in this world if you 

look at it -------------- like a great big fourth of July. 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What did the girl see in the car? 

Q. 2: Why did the girl run through the forest? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

B) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the play: 

Question No.1: Why could not the girl describe the killer? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What were the circumstances that forced her to leave her car? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Why did she ask for help from the First Man? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the after 

reading the text of this play ―Heat Lightening‖.  
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Day 5 

 Poem “Night Mail” 

B) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses Teacher will read verses and explain them with 

reference to the context. 

Activity 2: Reconstruction activity (Text completion and prediction)Students will 

be asked to write next verse by predicting what comes next. 

 This is the Night Mail crossing the Border, 

__________________________ 

Letters for the rich, letters for the poor, 

__________________________ 

Pulling up Beattock, a steady climb; 

__________________________ 

Past cotton grass and moorland boulder, 

_______________________________ 

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the table given 

below from the verses of the poem ―Night Mail‖. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

 

Activity 4: Answer the following questions (Reconstruction activity) 

Q. 1: Writ a critical note on the routine of Night Mail? 

Homework: Students will be assigned to read verses of the poem and write 

explaining of the first four lines with reference to the context. 

Day 6 

 Solution of Questions from Exercise 

B) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting)Students will be asked 

to find out the stanzas which answer the questions given at the end of the poem. 

Activity 2: Reconstruction activity (Prediction) Students will be asked to write the 

answers of the following questions: 
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Question No.1: Write a critical appreciation of the poem ―Night Mail‖. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: How does Night Mail travels through different places? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Explain the following lines with reference to context? 

Sheepdogs cannot turn her course; 

They slumber on with paws across. 

In the farm she passes; no one wakes, 

But a jug in a bedroom gently shakes. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Homework: Students will be assigned to read verses of the poem ―Night Mail‖ and 

write comprehensive summary of the poem in 10 to 15 sentences/lines in their own 

words. 

Next day students will be given MCQs questions based on lesson taught to give them 

feedback on their reading comprehension.  
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Lesson Plan 3 

Title of Lesson: Clearing in the Sky 

Moral story: Necessity is the mother of invention 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson  

Day 1: Text from Page No. 11 and 12 of textbook 

Day 2: Text from page No. 13 of textbook 

Day 3: Text from page No. 14 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Story on the moral “Necessity is the mother of invention”. 

Day 6: Class written test of the moral story: ―Necessity is the mother of invention‖. 

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs from reading comprehension passages from the prose chapter titled: 

Clearing in the Sky. 

3. Write short answers (10-15 lines/sentences) of questions on text read in the class 

by using relevant and adequate content, adequate vocabulary for purpose, with 

grammatical accuracy, with proper punctuation, and by using proper spellings. 

4. Write moral story on the moral ―Necessity is the mother of invention‖ by using 

relevant and adequate content, adequate vocabulary for purpose, with grammatical 

accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Teaching Procedure 

E) Pre-reading activities 

1. For brain storming, teacher will ask following questions e.g. 

v. How many among you have the experience of gardening? 

vi. How can we remain healthy? 

vii. Human being feels pleasure in the lap of nature. What do you say about it? 

2. After brain storming questions, teacher will announce lesson “Clearing in the 

Sky” written by Jesse Stuart and write the title of the story on white board.   

3. Teacher will introduce the story with its characters and conclusion. 
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Day 1 

Text from Page No. 11and 12 of textbook 

F) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist different words from 

the text and ask the students to tell the accurate class of words i. e. noun, pronoun, 

adjective, adverb, etc. 

Words Word 

Classes 

Words Word 

Classes 

Words Word 

Classes 

Pointing  Across  Wipe  

Length  Shade  Carried  

Bragged  Best  Followed  

Sandy River  Pasture  Raise  

Suddenly  Beneath  Breathe  

Hickories  Leaves  Mountain  

Yellow  Winds  Turned  

Rabbits  Remember  Jess  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

I could not ----------- to him ----------. He had made up his ---------. When he 

made up his ---------- to do a thing, he would do it if he had to ---------. He did not -----

-- if it was 97 in the shade or 16 -------------. I wiped more --------- from my face as I 

followed him ----------- the little path between the --------- and the meadow. Suddenly 

he ------------- at the edge of the ---------------, took his pocket ---------- from his 

pocket, and cut a ------------- of alfalfa. He held it up between him and the ------------.  

Activity 5: Answer the following questions 

Q. 1: Where did Jess‘s father took him and why? 

Q. 2: Did Jess‘s father care for the temperature for going to his clearing patch? If not 

then why? 

Homework: Students will be assigned to enlist adjectives and their degrees from the 

read text of the story.  
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Day 2 

Text from Page No. 13 of textbook 

C) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Fertile  Waiting  Patch  

Mountain  Laughing  Loaded  

Interrupted  Stump  Oak  

Whispered  Shadow  Winking  

Perhaps  Stalwart  Bandanna  

bragged  Clearing  Wrinkled  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Then he sat down on a big oak stump. 

 The sun could shine on the ground. 

 I sat on the small black gum stump near him. 

 What is reason for your planting this patch up here? 

 And on the lower side of the clearing there was a rim of shadow over the rows of 

dark stalwart plants loaded with green tomatoes. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from the text 

given on page No. 13 in the given table. 

Adjectives Action 

verbs 

Adjectives Action 

verbs 

Adjectives  Action 

verbs 
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Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: Why did Jess‘s father smell the loam? 

Q. 2: Why don‘t seed grow in the field of Jess‘s father? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class. 

Day 3  

Text from Page No. 7, 8, and 9 of textbook 

C) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words and their class from the read 

text and ask/tell the meaning of those vocabulary words on the basis of contextual 

understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Clearing  Ploughed  Threescore  

Valley  Mountain  Squirrels  

Nineteen  Brought  Cattle  

Raised  Sawed  Slope  

Already  Yams  Real  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 14 and write them 

under the headings given below. 

Noun Phrases Verb Phrases 
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Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students 

will predict words, sentences, or phrases to complete the text.  

I looked at the ----------mountain------below where my --------- and father had 

farmed. And I could ----------, years later, when they -----------this land. It was on this 

steep slope that my father once made me a little -----------. That was when I was -------

-- old and they brought me to the field to thin --------. I lost my little -------- in a 

furrow and I cried and cried until he made me------------ plough. But I never -------- 

the second plough as I did the -------- one. 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: Why did the boy cry at the age of six? 

Q. 2: What doctors had advised the old man forty years ago? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

C) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: Why did not the old men follow the advice of the doctors? 

Answer:______________________________________________________________

_____________________________________________________________________

____________________________________________________________________ 

Question No.2: What had the doctors told the old man? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Where did the old man take his son? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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Home work: Students will be assigned to develop five more questions after reading 

the text of this story ―Clearing in the Sky‖.  

Day 5 

 Moral story on the moral “Necessity is the mother of invention” 

C) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of story  

Teacher will read the story as model reading activity. 

Activity 2: Reconstruction activity (Text completion and prediction) 

Students will be asked to write next sentence of the story. 

Once upon a time, ----------------------. Crow was very thirsty. --------------------

. He could not find water anywhere. -----------------------------. There he saw a picture. 

------------------------------. He found water in it.-------------------------------. His beak 

could not reach. -----------------------------. He saw some pebbles there. -----------------. 

He threw them into picture on by one. ------------------------. His beak reach to water. --

------------.Then he flew away.  

Moral: -------------------------------------------------------------  

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the table given 

below from the story read in the class. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

      

      

      

      

      

 

Activity 4: Answer the following questions (Reconstruction activity) 

Q. 1:  What does mean by the moral ―Necessity is the mother of invention‖? 

Homework: Students will be assigned to rewrite the story on the moral ―Necessity is 

the mother of invention‖. 
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Day 6 

 Recalling of moral story 

C) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the simple and compound sentences from 

the story and written them on their pages under the headings as:   

Simple Sentences Compound Sentences 

  

  

  

 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the whole story in their own words on the moral  

“Necessity is the mother of invention” 

Homework: Students will be assigned to rewrite the story by removing the mistakes 

highlighted in today‘s test and get it checked tomorrow to get feedback on their 

improved work. 
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Lesson Plan 4 

Title of Lesson: Dark they were, and Golden Eyed, 

Poem: Loveliest of Trees, the Cherry Now 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lessons  

Day 1: Text from Page No. 18 of textbook 

Day 2: Text from page No. 19 and 20 of textbook 

Day 3: Text from page No. 21 and 22 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Poem “Loveliest of Trees, the Cherry Now”. 

Day 6: Solution of Exercise Questions and stanza of the Poem “Loveliest of 

Trees, the Cherry Now”.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs on the reading comprehension of the verses from the Poem ―Loveliest 

of Trees, the Cherry Now‖. 

3. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

4. Write short answers of questions and stanzas on verses taught in the class from 

poem ―Loveliest of Trees, the Cherry Now‖ by using relevant and adequate 

content, adequate vocabulary for purpose, with grammatical accuracy, with proper 

punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

 

Day 1 

Teaching Procedure 

G) Pre-reading activities 

7) For brain storming, teacher will ask following questions e.g. 

viii. How much dangerous is the atomic war? 

ix. What conditions are necessary for human life? 

x. How many planets are in the universe? 
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8) After brain storming questions, teacher will announce lesson “Dark they 

were and Golden Eyed” and write the title of the story on white board.   

9) Teacher will introduce the story and its conclusion. 

 

Text from Page No. 18 of textbook 

H) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding. 

Words Meanings Words Meanings Words Meanings 

Cooled  Vacuum  Crushing  

Lid  Tissues  Pressure  

Bulging pop  Identities  Delicate  

Passengers  Dissolve  Rocket  

Whirled  Intellect  Racing  

Meadow  Lakes  Stiff grass  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

The wind blew as if to -------- away their -------. At any moment the -------air 

might draw his soul from him, as -----------comes from a white bone. He felt 

submerged in a chemical that could -------- his intellect and ------- away his past. They 

looked at the Martian hills that time had ------ with a crushing pressure of ------. 

Activity 5: Answer the following questions: 

Q. 1: Why did Bittering family leave the Earth? 

Q. 2: What circumstances did Bittering family face on Martian? 

 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story ―Dark they were and 

Golden Eyed‖.  
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Day 2  

Text from Page No. 19 and 20 of textbook 

D) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words and 

also tell their class/category e.g. noun, pronoun, verb, adverb etc.  

Words Meanings Words Meanings Words Meanings 

Shook  Ghost  Prowling  

Insane  Dashed  Jam  

Safe  Strike  Happens  

Wonder  Instead  Dismay  

Afternoon  Someday  Stepped  

Stumbled  Through  Cried  

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to write 10 sentences which show the sequence of the 

story by following the principle of ―what comes next‖. 

1.   2.  3.  4.   5. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adverbs and write their type as: 

manner, time, place, and frequency. 

Adverbs Type Adverbs Type Adverbs  Type 

      

      

      

Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: How dangerous was the Martian virus for human life? 

Q. 2: What new did Laura tell to her father about war? 

Home work: Students will be assigned to learn spelling of the vocabulary words and 

adverbs learnt in class. 
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Day 3  

Text from Page No. 21 and 22 of textbook 

D) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words on 

the basis of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Taller  Helplessly  Suspended  

Dim flicks  Summer  Pendulums  

Raising  Peeled  Rescue  

Idled  Tapestries  Established  

Blueprint  Marble  Empty  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 21 and 22 and write 

them under the headings given below. 

Noun Phrases Verb Phrases 

  

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students will 

predict words, sentences, or phrases to complete the text.  

Did they tell you what became of the men and women who ------ this Earth ----

--, Lieutenant? They had not the -------- notion of what happened to this ------ or its 

people. Strange, you think those Martians ------- them? They look ------- peaceful. 

Chances are a plague did this town in, sir. Perhaps, I suppose this is one of those ------

- we will never -----. One of those ------- you read --------. 
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Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What was the mystery which cannot be solved? 

Q. 2: How much were Martians friendly to the soldiers? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

 

Day 4 

 Solution of Exercise Questions 

 

D) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) Students will be 

asked to find out the text which answers the questions given at the end of this text. 

Activity 2: Reconstruction Activity (Prediction) Students will be asked to write the 

answers of the following questions on the basis of previous learning of the play: 

 

Question No.1: Why did Bittering family want to stay on Mars? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: Why did Harry want to go back to the Earth? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: What did Bittering family want to grow on the Mars? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 

Home work: Students will be assigned to develop five more questions on the text of 

this story ―Dark they were and Golden Eyed‖.  
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Day 5 

 Poem “Loveliest of Trees, the Cherry Now” 

 

D) While Reading Activities: (Directed Activities Related to Text (DARTs) 

 

Activity 1: Model Reading of verses Teacher will read verses and explain them with 

reference to the context. 

Activity 2: Reconstruction activity (Text completion and prediction) Students will 

be asked to write next verse by predicting what comes next. 

 Loveliest of trees, the cherry now, 

__________________________ 

And stands about the woodland ride, 

__________________________ 

Now, of my three score years and ten 

__________________________ 

And take from seventy springs a score, 

_______________________________ 

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the 

table given below from the verses of the poem. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

      

      

      

 

Activity 4: Answer the following questions (Reconstruction activity) 

Q. 1: What is the age of writer according to the second stanza? 

Q.2: What is importance of ―Wearing white for Easter tide‖ verse in the poem? 

Homework: Students will be assigned to read verses of the poem and write 

explaining of the last stanza with reference to the context. 
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Day 6 

 Solution of Questions Given in Exercise 

D) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked answer the questions given at the end of the following stanza. 

And since to look at things in bloom 

Fifty springs are little room 

About the woodland I will go 

To see the cherry hung with snow 

Q.1: How many years the writer could not enjoy the spring? 

Q.2: What is the resolution of the writer now? 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the answers of the following questions on the poem 

Question No.1: Write a critical appreciation of the poem ―Loveliest of Trees the 

Cherry now‖. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

Question No.2: What is importance of Cherry Tree in reference Easter Tide? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Explain the following lines with reference to context? 

Loveliest of trees, the cherry now 

Is hung with bloom along the bough 

And stands about the woodland ride 

Wearing white for Easter tide 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Homework: Students will be assigned to read verses of the poem and write 

comprehensive summary of the poem in their own words. 

Next day students will be given MCQs questions based on the poem, to give 

them feedback on their reading comprehension.  
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Lesson Plan 5 

Title of Lesson: Thank you M‘m 

Application: Request for sick leave 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 26 of textbook 

Day 2: Text from page No. 27 of textbook 

Day 3: Text from page No. 28 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Application for sick leave. 

Day 6: Classroom written practice of application for sick leave.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write an application to the college principal for sick leave by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Text from Page No. 26 of textbook 

Teaching Procedure 

I) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 What should a man do to get things of his desires? 

 Respect lies in what type of behaviours? 

 What should someone do if a person teaches right from wrong? 

After brain storming questions, teacher will announce lesson “Thank you, M’m” and 

write the title of the story on white board.   

Teacher will introduce the story and its conclusion. 
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While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding. 

Words Meanings Words Meanings Words Meanings 

Strap  Rattled  Gripped  

Hammer  Permit  Whispered  

Snatch   Stoop  Bothering  

Sidewalk  Release  Frightened  

Jean sitter  Dragged  Popped  

Ashamed  Willow-wild  Jerked  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) Students 

will complete the text by putting nouns, verbs, prepositions, adverbs etc.  

She was a large woman with a -------- purse that had everything in it but a -----

------- and ------------. It had a long --------------, and she carried it slung ------------ her 

shoulder. It was about eleven o‘clock ---------- night, dark, and she was walking -------

-----, when a boy ran up -------------- her and tried to snatch her ---------. The strap 

broke with a sudden single ---------- the boy gave it ------- behind. Instead of taking 

off ---------- as he had hoped, the boy -------- on his back on the sidewalk and his ------

-- flew up. 

Activity 5: Answer the following questions 

Q. 1: What a large woman was bring and when? 

Q. 2: What happened when a boy tried to snatch woman‘s purse? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story ―Thank you M‘m‖.  
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Day 2  

Text from Page No. 27 of textbook 

E) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text by translating the text into 

Urdu Language as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist key words and tell 

their synonyms from the read text and ask/tell the students to tell the class/category of 

these words. e. g. noun, pronoun, verb, adverb etc.  

Words Meanings Words Meanings Words Meanings 

Struggle  Still  Frowned  

Roomers  Wondering  Sink  

Rear  Daybed  Towel  

Bite  Couch   Bending  

Hungry  Pause  Jail  

Suede  Dried  Common  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to write 10 sentences which show the sequence of the 

story by following the principle of ―what comes next‖. 

1.  2.  3.  4.  5. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adverbs and write their type as: 

manner, time, place, and frequency. 

Adverbs Type Adverbs Type Adverbs  Type 

      

      

 

Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: Why did woman want to wash boy‘s moth? 

Q. 2: Woman did not care to look boy while cooking. Why? 
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Home work: Students will be assigned to learn spelling of the vocabulary words and 

adverbs learnt in class. 

Day 3  

Text from Page No. 28 of textbook 

E) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity and translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text and translate into Urdu in class to 

make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words on the basis of contextual understanding and 

previous learning. 

Words Meanings Words Meanings Words Meanings 

Icebox  Redheads  Barren  

Presentable  Ten-cent  Behave  

Behind  Suede  Blonds  

Beans  Latching  Cocoa  

Heated  Devilish  Tear  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 21 and 22 and 

write them under the headings given below. 

Adjective Phrases Preposition Phrases 

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students 

will predict words, sentences, or phrases to complete the text.  

When they ------- eating, she got up and said, ―Now here, take this ----- dollars 

and buy yourself some ------- suede shoes. And ------ time, do not make the --------- of 
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latching onto my ----------- nor anybody else‘s-because -------- got by ------- ways will 

burn your --------. I got to get my rest now. Not from here on in, son, I hope you will -

------- yourself‖. 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What did woman cook for the boy? 

Q. 2: What did the woman advice the boy while leaving her home? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

E) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the story: 

Question No.1: What was the time when the boy tried to snatch the purse of the 

woman? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What happened to the boy when he tried to snatch the purse? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: How did the boy look physically? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story ―Thank you M‘m‖.  

Day 5 

 Application: Request for Sick Leave 

E) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  
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Teacher will teach the structure and text of application with proper vocabulary. 

Activity 2: Reconstruction activity (Prediction) 

Students will be asked to write the application by following the instruction given 

below: 

Start application with proper salutation, 

Application should be written to the college principal, 

Use past tense to elaborate his check up from physician, 

Mention days for leave, 

Mention the nature and stage of disease, 

Attach medical report with your application, 

End it with proper greeting.  

Activity 3: Analysis activity (Labeling) 

Label the written application parts as: heading, salutation, subject etc. 

Homework: Students will be assigned to learn application at home and write it on 

their notebook. This homework will be marked the next day and given feedback for 

their improvement.  

Day 6 

Written test of application will be arranged in the class 

E) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be guided and assisted to learn difficult words, phrases, and sentences 

they have select as difficult in their home work learning.   

Students will be asked to write an application for sick leave in their own words by 

following the instruction as below:  

Start application with proper salutation, 

Application should be written to the college principal, 

Use past tense to elaborate his check up from physician, 

Mention days for leave, 

Mention the nature and stage of disease, 

Attach medical report with your application, 

End it with proper greeting. 

Homework: Students will be assigned to improve their application text as guided in 

their test of class.  
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Lesson Plan 6 

Title of Lesson: The piece of String 

Moral Story: Union is Strength 

Time: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson  

Day 1: Text from Page No. 32 of textbook 

Day 2: Text from page No. 33 of textbook 

Day 3: Solution of Exercise Questions 

Day 4: Practice on Additional Questions 

Day 5: Story on the moral “Union is Strength”. 

Day 6: Class written test of the moral story: ―Union is Strength‖. 

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs from reading comprehension passages from the prose chapter titled: 

The Piece of String. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write moral story on the moral ―Union is Strength‖ by using relevant and adequate 

content, adequate vocabulary for purpose, with grammatical accuracy, with proper 

punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Teaching Procedure 

Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 What is honesty? 

 How much hurting is for an honest man to be blamed telling lie? 

 Should a man be made notorious without any reason? If not then why? 

After brain storming questions, teacher will announce lesson “The Piece of String” 

by Guy De Maupassant and write the title of the story on white board.   

Teacher will introduce the story give possible conclusions. 
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Day 1 

Text from Page No. 32 of textbook 

While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity and 

translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask students to 

read the text in class one by one to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist different words from 

the text and ask the students to tell the synonyms and class of words i.e. noun, 

pronoun, adjective, adverb, etc. 

Words Meaning & 

Word Class 

Words Meaning & 

Word Class 

Words Meaning & 

Word Class 

Vehicles  Increase  Wheat  

Carts  Appetite  Inhabitants  

Gigs  Affairs  Announcement  

Dumpcarts  Purchase  Attentive  

Appetizing  Diners  Pocketbook  

Impatiently  Mayor  Surprised  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

After the ------- had concluded the Chief of the ------- appeared on the -------. 

He ----------, ―Is Mr. Hubert here?‖ Mr. Hubert seated at ------ end of the table -------, 

―Here I am‖. The police officer went ------- to him and said, ―Mr. Hubert, will you 

please accompany me to the -------- office, the ------ would like to talk to you‖. Mr. 

Hubert surprised and ----------, followed the police officer. The -------, a stout serious 

man, was waiting for Hurbert. ―Mr. Hubert,‖ he said, ―You were ------ this morning to 

pick up the pocketbook lost by Mr. James‖.  

Activity 5: Answer the following questions 

Q. 1: Where did people get together and why? 

Q. 2: To whom did Mr. Hubert met with the chief of police? 

Homework: Write a paragraph on the honesty is the best policy in your own words.  
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Day 2  

Text from Page No. 33 of textbook 

F) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity 

with Urdu translation. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask students to 

read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Peasant   Protesting  Curiosity   

Furiously  Repeatedly  Rascal  

Attest  Maintained  Incredulity  

Exasperating  Discharge  Adventure  

Salvation  Surrounded  Contents  

Indignation  Laughed  Owner  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Mr. Hubert, the peasant furiously lifter his hand, 

 He said in exasperating tone, 

 Spat at one side to attest his honour, 

 The sacred truth, 

 It is nevertheless, truth of the good God, 

 You stood there,  

 After picking up the object, 

 To see if any money had fallen out, 

 Looking a long while in the mud. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from 

the text given and write in the table. 
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Adjectives Action 

verbs 

Adjectives Action 

verbs 

Adjectives  Action 

verbs 

      

      

 

Activity 6: Answer the following questions (Reconstruction activity focusing 

writing skill) 

Q. 1: Did people believe Mr. Hubert‘s protest? 

Q. 2: What people say behind the Mr. Hubert when he gave his presentation of the 

story of piece of string? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class. 

Day 3  

Solution of Exercise Questions 

F) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: Why did Manana accuse Hubert of picking the lost pocketbook? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What did the people think of Hubert when they heard the return of 

the pocketbook by some other person? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Why did George give the pocketbook to his employer? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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Home work: Students will be assigned to develop five more questions after reading 

the text of this story and write their possible answers on their notebook. It will be 

checked next day for proper feedback for their improvement.  

 

Day 4 

 Practice on Additional Questions 

G) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the following questions on 

the text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: Write down a note on the character of Hubert? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

Question No.2: Write a note on the mentality of the people who did not believe 

Hubert? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: What suggestions can you give to Hubert to save him from such a 

humiliation situation? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

 

Home work: Students will be assigned to develop five more questions after reading 

the text of this story ―Clearing in the Sky‖.  
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Day 5 

 Moral story on the moral “Union is Strength” 

F) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of story  

Teacher will read the story as model reading activity with the help of Urdu 

translation. 

Activity 2: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the 

table given below from the story read in the class. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

Activity 4: Writing possible morals on the read moral story (Reconstruction activity) 

Moral 1:    Moral 2:   Moral 3:  

Homework: Students will be assigned to write the story on the moral ―Union is 

Strength‖. 

Day 6 

 Recalling of moral story 

F) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the simple and compound sentences from 

the story and written them on their pages under the headings as:    

Simple Sentences Compound Sentences 

  

  

 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the whole story in their own words on the moral 

―Union is Strength‖ 

Ans:_________________________________________________________________

_____________________________________________________________________ 

Homework: Students will be assigned to rewrite the story by removing the mistakes 

highlighted in today‘s test and get it checked tomorrow to get feedback on their 

improved work. 
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Lesson Plan 7 

Title of Lesson: The Reward 

Moral story: A Friend in need is a friend indeed 

Time: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 38 of textbook 

Day 2: Text from page No. 39 and 40 of textbook 

Day 3: Solution of Exercise Questions 

Day 4: Practice on Additional Questions 

Day 5: Story on the moral “A Friend in need is a friend indeed”. 

Day 6: Class written test of the moral story: ―A Friend in need is a friend 

indeed‖. 

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs from reading comprehension passages from the prose chapter titled: 

The Reward. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write moral story on the moral ―A Friend in need is a friend indeed‖ by using 

relevant and adequate content, adequate vocabulary for purpose, with grammatical 

accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Teaching Procedure 

J) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 How can a person get success? 

 What is role of determination in getting success? 

 What is role of opportunity in getting success? 

After brain storming questions, teacher will announce lesson “The Reward” by Lord 

Dunsany and write the title of the story on white board.   

Teacher will introduce the story and give possible conclusions. 
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Day 1 

Text from Page No. 38 of textbook 

K) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity and translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask students to read the text in class one by one to make them 

involved in reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist different words from the text and ask the students to tell the 

synonyms and class of words i.e. noun, pronoun, adjective, adverb, etc. 

Words Meaning & 

Word 

Class 

Words Meaning & 

Word Class 

Words Meaning 

& Word 

Class 

Opportunity  Skating  Extraordinary  

Determination  Competition  Ambition  

Required  Similar  Motive  

Success  Probably  Stuck  

Sticks  Acrobat  Athlete  

Instead  Appointed  Argue  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Never ------- what country it was, ‗said -------. And as a matter of ----- its 

customs were not so ----- as you suppose. They had no post of ---------, and never had 

-------. But that did not stop young --------. That was his name. He was a good ------- 

when he came his ------- idea at about the age of --------, and had won the high jump 

and the ------- and the hundred yards at his school. 

Activity 5: Answer the following questions 

Q. 1: What was Jorkens opinion? 

Q. 2: What was Gorgios‘ parents view about the success? 

Homework: Write a paragraph of 100 words on the importance of determination for 

success in your own words.  
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Day 2 

Text from Page No. 39 and 40 of textbook 

G) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity with Urdu translation. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words with the help of contextual understanding and 

previous learning. 

Words Meanings Words Meanings Words Meanings 

Sticking  Opposing  Wandering  

Politics  Strengthen  Wonderfully  

Harder  Victorious  Ceremony  

Ambition  Rights  Distances  

Increased  Accursed  Gymnasium  

Ancient  Arguments  Inaugurate  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Came he hurdles to the 

 His with eyes he some questions asked 

 Touch the he raised lowest hand once a to the of swings 

 But broke out again the applause 

 No expected activity actual assuring him of 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from 

the text given in the given table. 
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Adjectives Action verbs Adjectives Action verbs Adjectives  Action verbs 

      

      

      

      

 

Activity 6: Answer the following questions (Reconstruction activity focusing 

writing skill) 

Q. 1: How long did Gorgious take to achieve his ambition? 

Q. 2: Did Gorgious adopt any short cut for the achievement of his ambition? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class and write their possible synonyms. 

Day 3  

Solution of Exercise Questions 

H) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: What was the subject discussed at the Club? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What did Terbut think of Jorkens‘ argument? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: How did Jorkens convince that a man can become a skating 

champion of the Sahara? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions after reading 

the text of this story and write their possible answers on their notebook. It will be 

checked next day for proper feedback for their improvement.  
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Day 4 

 Practice on Additional Questions 

I) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to write possible questions other than given in exercise on read 

text of the story. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: Write down them of the story ―The Reward‖? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What is the lesson that the story teaches? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

Question No.3: Do you agree or disagree with the viewpoint of the writer? Give five 

reasons. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions after reading 

the text of this story ―The Reward‖.  

Day 5 

 A story on the moral “A Friend in need is a friend indeed” 

G) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of story Teacher will read the story as model reading 

activity with the help of Urdu translation. 

Activity 2: Analysis activity (Labeling)Students will be asked to find out and write 

the past verbs and adjectives in the table given below from the story read in the class. 

Past verbs Adjectives Past verbs Adjectives Past verbs Adjectives 
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Activity 4: Writing possible morals on the read moral story (Reconstruction 

activity) 

Moral 1:   Moral 2:    Moral 3:  

Homework: Students will be assigned to write the story on the moral ―A Friend in 

need is a friend indeed‖. 

Day 6 

 Recalling of moral story 

G) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the simple and compound sentences from 

the story and write them on their pages under the headings as: 

Simple Sentences Compound Sentences 

  

  

  

  

  

  

 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the whole story in their own words on the moral ―A 

Friend in need is a friend indeed‖ 

Ans:_________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

___________________________________________________________________ 

 

Homework: Students will be assigned to rewrite the story by removing the mistakes 

highlighted in today‘s test and get it checked tomorrow to get feedback on their 

improved work. 
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Lesson Plan 8 

Title of Lesson: The Use of Force 

Application: Request for Change of subject 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 44 of textbook 

Day 2: Text from page No. 45 of textbook 

Day 3: Text from page No. 46 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Application for change of subject 

Day 6: Classroom written practice of application for sick leave.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write an application to the college principal for change of subject by using 

relevant and adequate content, adequate vocabulary for purpose, with grammatical 

accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Text from Page No. 44 of textbook 

Teaching Procedure 

L) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 Is it easy to give medicine to the children? 

 Do the parents use force while giving medicine to stubborn children? 

 Should a disease be treated timely? 

After brain storming questions, teacher will announce lesson “The Use of Force” and 

write the title of the story on white board.   

Teacher will introduce the story and its conclusion. 
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M) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the synonyms of those vocabulary words 

with the help of contextual understanding. 

Words Synonyms Words Synonyms  Words Synonyms 

Arrived  Distrustfully  Departure  

Apologetic  Expression  Sickness  

Merely  Appearance  Diphtheria  

Motioned  Quiet  Suppose  

Bother  Leaflets  Profusion  

Nervous  Magnificent  Rapidly  

 

Activity 5: Answer the following questions 

Q. 1: Where was the child kept? 

Q. 2: Why did doctor was not ignoring the child‘s cure? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story ―The use of force‖.  

Day 2  

Text from Page No. 45 of textbook 

H) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text by translating the text into 

Urdu Language as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist key words and tell 

their synonyms from the read text and ask/tell the students to tell the class/category of 

these words. e. g. noun, pronoun, verb, adverb etc.  
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Words Class of 

words 

Words Class of 

words 

Words Class of 

words 

Wide  Unbroken  Wrist  

Opening  Several  Insist  

Ground  Instinctively  Responsibility  

Disgust  Clawed  Danger  

Approached  Catlike  Understood  

Disturbed  Die  Admonished  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to write 10 sentences which show the sequence of the 

story by following the principle of ―what comes next‖. 

1.   2.   3.   4.  5. 

Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: Why should a doctor not be called a nice man? 

Q. 2: Did the doctor lose his temper on the child‘s reaction? 

Home work: Students will be assigned to learn spelling of the vocabulary words and 

adverbs learnt in class. 

Day 3  

Text from Page No. 46 of textbook 

F) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity and 

translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text and translate into Urdu in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning in Urdu and English of those 

vocabulary words on the basis of contextual understanding and previous learning. 
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Words Meanings Words Meanings Words Meanings 

Coaxed  Apology  Bleeding  

Nice  Unbroken  Screaming  

Disgust  Gripped  Diagnosis  

Hurt  Molars  Neglect  

Hurried  Ashamed  Overpowered  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 45 and 46 and 

write them under the headings given below. 

Adjective Phrases Preposition Phrases 

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students 

will predict words, sentences, or phrases to complete the text.  

In the final unreasoning assault I overpowered the child‘s neck and jaws. I 

forced the heavy silver spoon back of her teeth and down her throat till she gagged. 

And there it was both tonsils covered with membrane. She had fought valiantly to 

keep me from knowing her secret.  

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: Why the child was sick? 

Q. 2: Why parents are spending 3 dollars on doctor? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

J) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 
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Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the story: 

Question No.1: What was the condition of the parents on the arrival of the doctor? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What was the behavior of the child with the doctor? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: The child had fever for three days, had not she? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story ―The Use of Force‖.  

Day 5 

 Application: Request for Change of Subject 

H) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will teach the structure and text of application with proper vocabulary. 

Activity 2: Reconstruction activity (Prediction) 

Students will be asked to write the application by following the instruction given 

below: 

 Start application with proper salutation, 

 Application should be written to the college principal, 

 Use past tense to tell your decision for the selection of present subjects, 

 Give reason why changing subject, 

 Mention subjects to be changes with, 

 End it with proper greeting.  

Activity 3: Analysis activity (Labeling) 

Label the written application parts as: heading, salutation, subject etc. 

Homework: Students will be assigned to learn application at home and write it on 

their notebook. This homework will be marked the next day and given feedback for 

their improvement.  
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Day 6 

Written test of application will be arranged in the class 

H) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to write an application for sick leave in their own words 

by using proper vocabulary for purpose, punctuation, grammar, and spelling.  

 

Homework: Students will be assigned to improve their application text as guided in 

their test of class.  
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Lesson Plan 9 

Title of Lesson: The Gulistan of Sa‘di 

Poem: O! Where are You going? 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 51 of textbook 

Day 2: Text from page No. 51 of textbook 

Day 3: Text from page No. 52 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Poem “O Where are You Going?” 

Day 6: Solution of Exercise Questions and stanza of the Poem “O Where are You 

Going?”  

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs on the reading comprehension of the verses from the Poem ―O 

Where are You Going?‖ 

3. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

4. Write short answers of questions and stanzas on verses taught in the class from 

poem ―O Where are You Going?‖ by using relevant and adequate content, 

adequate vocabulary for purpose, with grammatical accuracy, with proper 

punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Teaching Procedure 

N) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 What do you know about moral stories? 

 Have you read about Hazrat Sheikh Sa‘di (RTA)? 

 What do you know about Gulistan and Bostaan? 



202 
 

 
 

After brain storming questions, teacher will announce lesson “The Gulistan of 

Sa’di” and write the title of the story on white board.   

Teacher will introduce the story and its conclusion. 

Text from Page No. 51 of textbook 

O) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding. 

Words Meanings Words Meanings Words Meanings 

Story teller  Parables  Intellectual   

Perpetually   Divine  Pilaf  

Bibles  Discovered  Literary  

Universality   Aptly  Curry  

Moral law  Described  Slave  

Scholars  Versatile  Sailing  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Once, a king and a Persian _______ were sailing in the same _____. The 

_____ had never been at sea, and never experienced any ________. After some time 

the boat was _______ by a storm and started _______. It was very inconvenient for 

the _________. All remained ______ except the slave who in _____ of being 

drowned began to cry and ______, and created inconvenience for the _____. Others 

tried to ______ him by kindness and affection but he did not _____ anybody. When 

the uneasiness lasted longer, the _____ also became displeased. 

Activity 5: Answer the following questions 

Q. 1: Who is Sheikh Sa‘di (RTA)? 

Q. 2: How did Edwin Arnold describe Gulistan? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story ―The Gulistan of 

Sa‘di‖ page no. 51.  
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Day 2  

Text from Page No. 51of textbook 

I) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words and also tell their class/category e.g. noun, 

pronoun, verb, adverb etc.  

Words Meanings Words Meanings Words Meanings 

Calamity  Affection  Stern  

Tossing  Uneasiness  Comprehend  

Inconvenient  Displeased  Wisdom  

Passengers  Sergeant  Safety  

Tremble  Clung  Misfortune  

Drowned  Quieted  Related  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to write 5 sentences which show the sequence of the 

story by following the principle of ―what comes next‖. 

1.   2.   3.   4. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adverbs and write their type as: 

manner, time, place, and frequency. 

Adverbs Type Adverbs Type Adverbs Type 
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Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: What was the reaction of the slave when boat hit with storm? 

Q. 2: How and who pacify the salve in the boat? 

Home work: Students will be assigned to learn spelling of the vocabulary words and 

adverbs learnt in class. 

Day 3  

Text from Page No. 52 of textbook 

G) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words on 

the basis of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Ruined  Abides by  Summoned  

Trifling  Vanished  Consent  

Oppression  Painful  Decree  

Fowls  Bile  Altar  

Spit  Physicians   Executioner  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text of page No. 52 and write them 

under the headings given below. 

Noun Phrases Verb Phrases 

  

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students will 

predict words, sentences, or phrases to complete the text.  
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A king fell ________ ill and all hopes of his recovery _____. The more the 

_____ was cured the more it became ______. At last the physicians _______ that this 

disease could not be cured except by means of _______ of a person endued with 

certain _______. Orders were issued to search for an individual of this _______. A 

son of a ________ was discovered to possess the qualities _________ by the doctors. 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What is the end of cruelty and cruel person? 

Q. 2: How did the king recover? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

K) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the play: 

Question No.1: What was the advice given by Nushirvan to his people? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: Why did the boy look to the sky and smile? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: What should be the role of the king? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story ―The Gulistan of Sa‘di‖.  
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Day 5 

 Poem “O where are You Going?” 

I) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will read verses and explain them with reference to the context. 

Activity 2: Reconstruction activity (Text completion and prediction) 

Students will be asked to write next verse by predicting what comes next. 

 That valley is fatal when furnaces burn, 

__________________________ 

O do you imagine, said fearer to farer, 

__________________________ 

Your diligent looking discover the lacking, 

__________________________ 

O what was that bird, said horror to hearer, 

_______________________________ 

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the 

table given below from the verses of the poem. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

 

Activity 4: Answer the following questions (Reconstruction activity) 

Q. 1: What is difference between reader and rider? 

Q.2: What poet has expressed in second stanza? 

Homework: Students will be assigned to read verses of the poem and write 

explaining of the last stanza with reference to the context. 

Day 6 

 Solution of Questions Given in Exercise 

I) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to read following verses and answer the questions given at the 

end of the following stanza. 
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Out of this house, -said rider to rider, 

Yours never will- said farer to fearer, 

They‘er looking for you,- said hearer to horror, 

As he left them there, as he left them there. 

Q.1: What is point of view of rider about life and its difficulties? 

Q.2: Do rider and reader travel together? 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the answers of the following questions on the poem 

Question No.1: Write a critical appreciation of the poem ―O Where are You Going?‖ 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

____________________________________________________________________ 

Question No.2: What difference do you find between the opinion of reader and rider? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

____________________________________________________________________ 

Question No.3: Explain the following lines with reference to context? 

O where are you going? Said reader to rider, 

That valley is fatal when furnaces burn, 

Yonder‘s the midden whose odours will madden, 

That gap is the grave where the tall return. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 

Homework: Students will be assigned to read verses of the poem and write 

comprehensive summary of the poem in their own words. 

Next day students will be given MCQs questions based on the poem, to give 

them feedback on their reading comprehension.  
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Lesson Plan 10 

Title of Lesson: ―The Foolish Quack‖ 

Play: Visit to a Small Planet 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 57 of textbook I 

Day 2: Text from page No. 58 of textbook I 

Day 3: Solution of Exercise Questions of Short story 

Day 4: Text from page 16-22 of textbook III 

Day 5: Text from page 23-27 of textbook III 

Day 6: Solution of Exercise Questions of play 

  Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs on the reading comprehension of the text from the play ―Visit to a 

Small Planet‖. 

3. Write short answers of questions on text from short story ―The Foolish Quack‖ 

read in the class by using relevant and adequate content, adequate vocabulary for 

purpose, with grammatical accuracy, with proper punctuation, and by using proper 

spellings. 

4. Write short answers of questions from one act play ―Visit to a Small Planet‖ by 

using relevant and adequate content, adequate vocabulary for purpose, with 

grammatical accuracy, with proper punctuation, and by using proper spellings. 

Day 1 

Text from Page No. 57 of textbook I 

Audio Visual Aids:Textbook, chart, marker, and white board  

Teaching Procedure 

P) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 What can be the dangers of a foolish quack? 

 Should we go to a foolish quack for treatment? 

 ―A wise person learns from others experience‖ do you agree with this maxim? 
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After brain storming questions, teacher will announce lesson “The Foolish Quach” 

and write the title of the short story on white board.   

Teacher will introduce the short story and give conclusion. 

Q) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding. 

Words Meanings Words Meanings Words Meanings 

Travelers  Pretended  Struck  

Loosing   Quack  Expired  

Instantly  Cure  Swollen  

Swallowed  Goiter  Seized  

Observing  Blanket  Compel  

Proceedings  Mallet  Grave  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Thus exhorted the unfortunate _____, in the greatest _______, labored away 

with all his _______; and at last, when the villagers saw that he had ______ his task 

and _______ the victim of his mistaken _______, they beat him well and let him 

_____. Uninfluenced by the ______ of his _______, the man mounted his ________ 

and went on to the next _______, and again gave himself out as a great _______.  

Activity 5: Answer the following questions 

Q. 1: What did the foolish quack pretend to cure in the first village? 

Q. 2: What was the effect of his treatment on the woman? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the short story.  
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Day 2  

Text from Page No. 58 of textbook I 

J) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words with the help of contextual understanding and 

previous learning. 

Words Meanings Words Meanings Words Meanings 

Pretty  Overtaken  Stepped  

Treatment  Suffered  Quiet  

Digging  Recovering  Newcomer  

Patient  Compelled  Minute  

Surely  Instead  Scarcely  

Extraordinary  Feeble  Plum-tree  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Foolish quack reached in a village 

 He saw camel men. 

 He treated an old man 

 He pretended to cure the goiter. 

 The woman expired instantly. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from the text 

given on page No. 58 in the given table. 
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Adjectives Action 

verbs 

Adjectives Action 

verbs 

Adjectives  Action 

verbs 

      

      

      

 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: Did the foolish quack learn lesson from his first mistaken treatment? 

Q. 2: Who was foolish? Camel men or quack and how? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class. 

Day 3 

 Solution of Exercise Questions 

L) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the play: 

Question No.1: What is a clump of trees? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What was stuck in the throat of camel? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: What did the quack do with the old woman? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the after 

reading the text of this short story. 
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Day 4  

Text reading of Play “Visit to a Small Planet” from pages 16-22. 

H) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will introduce play with its characters and read the text as model 

reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words on the basis of contextual understanding and 

previous learning. 

Words Meanings Words Meanings Words Meanings 

Luminous  Certainly  Apparently  

Dissolves  Broadcasters  Spaceship  

Expensively  Exactly  Illusion  

Unctuous  Quarrel  Hysteria  

Equipment  Merely  Odds  

Fidgets  Walnuts  Landing  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text and write them under the 

headings given below. 

Noun Phrases Verb Phrases 

  

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students will 

predict words, sentences, or phrases to complete the text.  

Oh my no! Everyone ______ who wants to. It‘s just that no one wants to ____ 

you. I cannot think, why? I always ____. You would be _____ what a thorough study 
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I have _____. The planet, ______, is divided into five _______ with a number of large 

______. It is mostly ____. There is one ______. Civilization is only just ______…. 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What is spaceship? 

Q. 2: Why did Kreton visit the Earth? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 5 

Text reading of Play “Visit to a Small Planet” from pages 23-27. 

J) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will read as model reading activity. 

Activity 2: Reconstruction activity (Text completion and prediction) 

Students will be asked to write missing words in the giving text. 

Everything! It‘s one of the _________ I am here, to intoxicate myself with 

your ________ minds. With the wonderful rawness of your _______! You have no 

idea how it ________ me! You simply ______ with unlikely ________. Ellen: I have 

never felt so _______. John: from now on I am going to think about ___________.  

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the 

table given below from the text of play. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

 

Activity 4: Answer the following questions (Reconstruction activity) 

Q. 1: How did Mr. Kreton inspire Powers? 

Q.2: Why did Mr. Spelding not like John? 

Homework: Students will be assigned to read text of the play and construct 5 more 

questions and write their answers. 
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Day 6 

Solution of Questions Given in Exercise 

J) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of the play. 

 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the answers of the following questions: 

Question No.1: Can the people of the Earth compete with those of Kreton? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

____________________________________________________________________ 

Question No.2: How damaging is violence in life? Write five sentences. 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: How impressive were the morals of Kreton? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 

Homework: Students will be assigned to learn the answers of the questions given in 

exercise and write on their note book.  
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Lesson Plan 11 

Title of Lesson: A Mild of Attack of Locusts 

 Application: Request for remission of fine 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 62 of textbook 

Day 2: Text from page No. 62 of textbook 

Day 3: Text from page No. 63 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Application for Remission of Fine 

Day 6: Classroom written practice of application for Fine Remission.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write an application to the college principal for remission of fine by using 

relevant and adequate content, adequate vocabulary for purpose, with grammatical 

accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Text from Page No. 62 of textbook 

Teaching Procedure 

R) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 What is natural disaster? 

 ―Peace lies in contentment‖ do you agree with this statement? 

 What should be our attitude at time of difficulty? 

After brain storming questions, teacher will announce lesson “A Mild Attack of 

Locusts” and write the title of the story on white board.   

Teacher will introduce the story and its conclusion. 
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S) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

synonyms of those vocabulary words with the help of contextual understanding. 

Words Synonyms Words Synonyms  Words Synonyms 

Hills  Shouting  Swelling  

Servants  Farmlands  Advancing  

Summon  Piles  Locusts  

Crisis  Prepared  Reddish  

Houseboy  Patches  Swarm  

Clamor  Acrid  Thick  

 

Activity 5: Answer the following questions 

Q. 1: What are locusts? 

Q. 2: From where locusts are coming and why? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story.  

Day 2  

Text from Page No. 62 of textbook 

K) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text by translating the text into Urdu Language as model reading 

activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  
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Activity 3: (Analysis activity (segmenting))  

Teacher will enlist key words and tell their synonyms from the text and 

ask/tell the students to tell the class/category of these words. e. g. noun, pronoun, 

verb, adverb etc.  

Words Class of 

words 

Words Class of 

words 

Words Class of 

words 

Colour  Answered  Queer  

Throwing  Advance  Seemed  

Hoped  Swarm  Beating  

Farmer  Itself  Gongs  

Veldt  Stephen  Stray  

Distorted  Leaf  Eggs  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to write 10 sentences which show the sequence of the 

story by following the principle of ―what comes next‖. 

1.  2.  3.  4.  5. 

Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: Write the sight created by locusts when they were coming towards the fields? 

Q. 2: What strategy was suggested by Old Stephen to save the crops from locusts? 

Home work: Students will be assigned to learn spelling of the vocabulary words and 

adverbs learnt in class. 

Day 3  

Text from Page No. 63 of textbook 

I) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity and translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text and translate into Urdu in class 

to make them involved in reading activity.  
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Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning in Urdu and English of those vocabulary words on the basis of contextual 

understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Crack  Hail  Clotted  

Settled  Blotted  Thumbnail  

Snapped  Crawling  Half-crying  

Leaned  Onrush  Whizzing  

Insects  Picked  Devastated  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text and write them under the 

headings given below. 

Adjective Phrases Preposition Phrases 

  

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students 

will predict words, sentences, or phrases to complete the text.  

Is it very _____? Asked Margaret ______, and the old man said _________: 

we are _______. This swarm may pass over, but once they have _____, they will be 

coming down from the _____ now one after another. And then there are the ______-it 

might go on for two or three years.  

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: How did houseboy and cook boy help to save crops from locusts? 

Q. 2: Why did they raised acrid smoke and noised gongs? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  
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Day 4 

 Solution of Exercise Questions 

M) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the story: 

Question No.1: Why did the farmers throw wet leaves on fire? 

Answer:______________________________________________________________

_____________________________________________________________________ 

Question No.2: What was the desire of every farmer? 

Answer:______________________________________________________________

_____________________________________________________________________ 

Question No.3: Are the hoppers different from the locusts? 

Answer:______________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story.  

Day 5 

 Application: Request for Remission of Fine 

K) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will teach the structure and text of application with proper vocabulary. 

Activity 2: Reconstruction activity (Prediction) 

Students will be asked to write the application by following the instruction given 

below: 

 Start application with proper salutation, 

 Application should be written to the college principal, 

 Use past tense to tell reason why you were fined, 

 Give reason why you are asking for remission of fine, 

 End it with proper greeting.  

Activity 3: Analysis activity (Labeling) 

Label the written application parts as: heading, salutation, subject etc. 



220 
 

 
 

Homework: Students will be assigned to learn application at home and write it on 

their notebook. This homework will be marked the next day and given feedback for 

their improvement.  

Day 6 

Written test of application will be arranged in the class 

K) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to write an application for remission of fine in their own words 

by using proper vocabulary for purpose, punctuation, grammar, and spelling.  

Homework: Students will be assigned to improve their application text as guided in 

their test of class.  
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Lesson Plan 12 

Title of Lesson: I have a dream 

 Application: Request for leave to attend marriage 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 67 of textbook 

Day 2: Text from page No. 67 of textbook 

Day 3: Text from page No. 68 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Application for leave to attend marriage 

Day 6: Classroom written practice of application for leave to attend marriage.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write an application to the college principal for leave to attend marriage by using 

relevant and adequate content, adequate vocabulary for purpose, with 

grammatical accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Text from Page No. 67 of textbook 

Teaching Procedure 

T) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 What is dream? 

 What does mean by freedom? 

 How can people of different places get freedom? 

After brain storming questions, teacher will announce lesson “I have a dream” and 

write the title of the story on white board.   

Teacher will introduce the story and its conclusion. 
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U) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

synonyms of those vocabulary words with the help of contextual understanding. 

Words Synonyms Words Synonyms  Words Synonyms 

Unmindful  Brutality  Frustrations  

Trials  Veterans  Wallow  

Tribulations  Suffering  Despair  

Battered  Unearned  Moment  

Staggered  Slums  Interposition  

Quest  Ghettos  Nullified   

 

Activity 5: Answer the following questions 

Q. 1: What is dream of King Martin Lother? 

Q. 2: What is status of governor of Albama? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story.  

Day 2  

Text from Page No. 67 of textbook 

L) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text by translating the text into Urdu Language as model reading 

activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  
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Activity 3: (Analysis activity (segmenting))  

Teacher will enlist key words and tell their synonyms from the read text and 

ask/tell the students to tell the class/category of these words. e. g. noun, pronoun, 

verb, adverb etc.  

Words Class of 

word 

Words Class of 

word 

Words Class of 

word 

Slaves  Together  Tooted  

Brotherhood  Former  Creed  

Injustice  Dripping  On  

Oppression  Little  Able  

Transformed  Made  Even  

Oasis  Straight  However  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be to complete the spellings of the following words from text. 

Stag___er___d, bat__er___d, fr___str___tions, p__rs__cuti___n, tr___bul___tions, 

sw__lt___ring, oppr___s___ion, tran__form__d.  

Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: What was the cause of Negroes‘ discontentment? 

Q. 2: What are the qualities of the veterans of creative suffering? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class. 

Day 3  

Text from Page No. 68 of textbook 

J) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity and translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text and translate into Urdu in class 

to make them involved in reading activity.  
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Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning in Urdu and English of those vocabulary words on the basis of contextual 

understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Return  Symphony  Heightening  

Faith  Pilgrims  Spiritual  

Despair  Liberty  Pride  

Transform  Prodigious  Hampshire  

Discords  Curvaceous  Great  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text and write them under the 

headings given below. 

Adjective Phrases Preposition Phrases 

  

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students 

will predict words, sentences, or phrases to complete the text.  

This is our ____. This is the faith with which I return to the ____. With this 

faith we will be able to ____ of the mountain of ____, a stone of hope. With this 

_____ we will be able to transform the ____ discords of our nation into a beautiful 

symphony of _______. With this faith we will be able to work together, to pray 

together, to _____ together, to go to jail together, to stand up for freedom together, 

knowing that we will be free ____. This will be the day when all of us will be able to 

sing song with new ______. 

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: With what hope king return to the South? 

Q. 2: How can jangling discords be transformed into a beautiful symphony of 

brotherhood? 



225 
 

 
 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

N) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the story: 

Question No.1: What should be the faith of Negroes? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What was the necessity of pleading the case of the Negroes‘ 

freedom? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Write down the song in your own words? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story.  

Day 5 

 Application: Request for leave to attend marriage 

L) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will teach the structure and text of application with proper vocabulary. 

Activity 2: Reconstruction activity (Prediction) 

Students will be asked to write the application by following the instruction given 

below: 

 Start application with proper salutation, 

 Application should be written to the college principal, 
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 Use proper tense to tell reason why you want to get leave, 

 End it with proper greeting.  

Activity 3: Analysis activity (Labeling) 

Label the written application parts as: heading, salutation, subject etc. 

Homework: Students will be assigned to learn application at home and write it on 

their notebook. This homework will be marked the next day and given feedback for 

their improvement.  

Day 6 

Written test of application will be arranged in the class 

L) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to write an application for remission of fine in their own words 

by using proper vocabulary for purpose, punctuation, grammar, and spelling.  

 

Homework: Students will be assigned to improve their application text as guided in 

their test of class.  
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Lesson Plan 13 

Title of Lesson: The Gift of the Magi 

Poem: In the Street of Fruit Stalls 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 73 of textbook 

Day 2: Text from page No. 74 of textbook 

Day 3: Text from page No. 75-76 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Poem “In the Street of Fruit Stalls” 

Day 6: Solution of Exercise Questions and stanza of the Poem “In the Street of 

Fruit Stalls”  

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Solve MCQs on the reading comprehension of the verses from the Poem ―In the 

Street of Fruit Stalls‖ 

3. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

4. Write short answers of questions and stanzas on verses taught in the class from 

poem ―In the Street of Fruit Stalls‖ by using relevant and adequate content, 

adequate vocabulary for purpose, with grammatical accuracy, with proper 

punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Teaching Procedure 

V) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 Who exchange gifts? 

 What are the benefits of exchanging gifts? 

 Sacrifice has a great value in the development of relationship. Do what do you say 

about this statement? 
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After brain storming questions, teacher will announce lesson “The Gift of the Magi” 

and write the title of the story on white board.   

Teacher will introduce the story and its conclusion. 

Text from Page No. 73 of textbook 

W) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding. 

Words Meanings Words Meanings Words Meanings 

Aside  Valuable  Lifting  

Careful  Nervously  Seemed  

Belonging  Stopped  Surely  

Queen  Quickly  Falling  

Jewels  Safronie  Stream  

Riches  Articles  Misunderstood  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

So now Della‘s beautiful ____ fell about her, shining like a falling _____ of 

brown water. It reached below her _____. It almost made itself into a ______ for her. 

And then she put it up on her head again, nervously and _____. Once she stopped for 

a moment and stood ____ while a tear or two ran down her _____. She put on her old 

brown _____. She put on her old brown hat. With the bright light still in her _____, 

she moved _____ out of the door and down to the ______.  

Activity 5: Answer the following questions 

Q. 1: What amount did Della have? 

Q. 2: What was the value of her amount? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story ―The Gift of Magi‖.  
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Day 2  

Text from Page No. 74 of textbook 

M) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words and also tell their class/category e.g. noun, 

pronoun, verb, adverb etc.  

Words Class or words Words Class of words Words Class of words 

Enough  Watch  Surprise  

Valuable  Anywhere  Understand  

Quietness  Reasonably  Cried  

Though  Strangely  Sold  

Arrived  Simply  It  

Together  Expression  Cut  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to write 5 sentences which show the sequence of the 

story by following the principle of ―what comes next‖. 

1.  2.  3.  4.  5. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adverbs and write their type as: 

manner, time, place, and frequency. 

Adverbs Type Adverbs Type Adverbs Type 
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Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: What did Della sell to buy gold watch chain and where? 

Q. 2: Write 5 sentences on Della‘s beauty? 

Home work: Students will be assigned to learn spelling of the vocabulary words and 

adverbs learnt in class. 

Day 3  

Text from Page No. 75-76 of textbook 

K) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist difficult and important words from the text and ask/tell the 

meaning of those vocabulary words on the basis of contextual understanding and 

previous learning. 

Words Meanings Words Meanings Words Meanings 

Counted  Combs  Doubtlessly  

Direction  Jewels  Wise  

Inside  Seemed  Valuable  

Tied  Spirit  Softly  

Careless  Smiled  Hunted  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text and write them under the 

headings given below. 

Noun Phrases Verb Phrases 
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Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students will 

predict words, sentences, or phrases to complete the text.  

For, there lay the ______ the combs that Della had seen in a shop ______ and 

loved for a long time. Beautiful combs, with _______, perfect for her beautiful _____. 

She had known they cost too much for her to ____ them. She had looked at them 

without the _____ hope of owing them. And now they were ____, but her hair was 

______.  

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What was Della murmuring when Jim was to come in house? 

Q. 2: How much her hair cost? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

O) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the story: 

Question No.1: Why did Jim sell the gold watch? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: How much did Della save for Christmas? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Why did she feel sad on losing her hair? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story ―The Gift of Magi‖.  
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Day 5 

 Poem “In the Street of Fruit Stalls” 

M) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will read verses and explain them with reference to the context. 

Activity 2: Reconstruction activity (Text completion and prediction) 

Students will be asked to write next verse by predicting what comes next. 

Wicks balance flame, a dark dew falls, 

__________________________ 

Melon, guava, mandarin, 

__________________________ 

Glow red hot, gold hot from within, 

__________________________ 

Enter the lantern‘s orbit; find 

_______________________________ 

Activity 3: Analysis activity (Labeling) 

Students will be asked to find out and write the nouns and adjectives in the 

table given below from the verses of the poem. 

Nouns Adjectives Nouns Adjectives Nouns Adjectives 

      

      

      

 

Activity 4: Answer the following questions (Reconstruction activity) 

Q. 1: What poet has said in the first stanza? 

Q.2: What does mean by Dark children in the poem? 

Homework: Students will be assigned to read verses of the poem and write 

explaining of the last stanza with reference to the context. 

Day 6 

 Solution of Questions Given in Exercise 

M) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to read following verses and answer the questions given at the 

end of the following stanza. 
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They take it, break it open, let 

A gold or silver fountain wet 

Mouth, fingers, cheek, nose, chin: 

Radiant as lanterns, they forget 

The dark street I am standing in. 

Q.1: How do dark children enjoy fruits in Dark Street? 

Q.2: How a man can forget worries and enjoy life? 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the answers of the following questions on the poem 

Question No.1: Write a critical appreciation of the poem ―In the Street of the Fruit 

Stalls‖ 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: Writer gave some historical references in the poem. Elaborate? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Explain the following lines with reference to context? 

Dark children with a coin to spend 

Enter the lantern‘s orbit; find 

Melon, guava mandarin 

The moon compacted to a rind 

The sun in a pitted skin 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

____________________________________________________________________  

 

Homework: Students will be assigned to read verses of the poem and write 

comprehensive summary of the poem in their own words. 

Next day students will be given MCQs questions based on the poem, to give 

them feedback on their reading comprehension.  
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Lesson Plan 14 

Title of Lesson: God be praised 

Moral story: A stitch in time save nine 

Time: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson  

Day 1: Text from Page No. 79, 80, and 81 of textbook 

Day 2: Text from page No. 82, 83, 84, and 85 of textbook 

Day 3: Solution of Exercise Questions 

Day 4: Solution of Additional Questions 

Day 5: Story on the moral “A stitch in time save nine”. 

Day 6: Class written test of the moral story: ―A stitch in time save nine‖. 

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs from reading comprehension passages from the prose chapter titled: 

God be Praised. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write moral story on the moral ―A stitch in time save nine‖ by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Teaching Procedure 

X) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 Tell as many blessing of Allah on you as you can. 

 Allah helps man through unimaginable sources. Can you give any example of it? 

 Can you explain the respect and status of a religious scholar/leader in our 

(Muslim) society? 

After brain storming questions, teacher will announce lesson “God be Praised” by 

Ahmed Nadeem Qasmi and write the title of the story on white board.   

Teacher will introduce the story and give possible conclusions. 
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Day 1 

Text from Page No. 79, 80, and 81 of textbook 

Y) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity and translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask students to read the text in class one by one to make them 

involved in reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist different words from the text and ask the students to tell the 

synonyms and class of words i.e. noun, pronoun, adjective, adverb, etc. 

Words Meaning 

& Word 

Class 

Words Meaning 

& Word 

Class 

Words Meaning & 

Word 

Class 

Comfort  Turquoise  Shoemaker  

Pomp  Lanes  Wangled  

Turban  Pungent  Devotees  

Gilded  Lingered  Unconsciously  

Stick  Distributed  Reprimanded  

Scepter  Insects  Smeared  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Once when Chaudhry Fateh Dad, the --------- of the Distict Board, -------- him 

for a mistake, MaulviAbul ------- like shouting back at him: ―you have a whole row of 

-------, Chaudhri Sahib. Had you also been blessed with a ------- then you would 

understand why I -------- a chapter of the Holy Book twice!‖ but Chaudhry Fateh 

Dad‘s censure was purely ------. Why, he was the same rich, pious Muslim, the Head 

of the village, who every evening for ----- had been sending MaulviSaheb home baked 

bread ------- with ghee and an earthen bowl of ------. He was very regular in his --------

. Activity 5: Answer the following questions (Reconstruction Activity) 

Q. 1: What was the reaction of MaulviSaheb on Chaudhry Fateh Dad‘s censure? 

Q. 2: What were regular offerings of Chaudhry Fateh Dad giving to Maulvi Sahib? 

Homework: Read the text and find out learn its translation into Urdu.  
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Day 2 

Text from Page No. 82, 83, 84, and 85 of textbook 

N) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity 

with Urdu translation. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask students to 

read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Suitable  Disciple  Hesitated  

Footsteps  Immediately  Shelves  

Managed  Trunk  Compensate  

Erstwhile  Proceedings  Preliminary  

Disappoint  Wistful  Greetings  

Inaugurate  Gaze  Earthen  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Said happiness with shamim flushing.  

 His arm placed under maulviabul the bundle cloth of. 

 Ears abul‘smaulvi through went thrill a. 

 Mosque the of end one at room a to went they.  

 Heard just had he what believe not could abulmaulvi. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from 

the text given in the given table. 

Adjectives Action verbs Adjectives Action verbs Adjectives  Action 

verbs 
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Activity 6: Answer the following questions (Reconstruction activity focusing 

writing skill) 

Q. 1: Who was Sahmim Ahmed? 

Q. 2: Why did Maulvi Saheb went to buy cloth from Shamim Ahmed‘s shop? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class and write their possible synonyms. 

Day 3  

Solution of Exercise Questions 

P) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

 

Question No.1: Describe Maulvi Abul‘s appearance? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: How did Chaudhry Fateh Dad‘s behave MaulviSaheb when he 

repeated a chapter twice in prayer? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: How did Chaudhry Fateh Dad help Maulvi on the marriage of his 

daughter? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

 

Home work: Students will be assigned to develop five more questions after reading 

the text of this story and write their possible answers on their notebook. It will be 

checked next day for proper feedback for their improvement.  
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Day 4 

 Practice on Additional Questions 

Q) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to write possible questions other than given in exercise on read 

text of the story. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: What was the cause of Maulvi Saheb‘s worry? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: How did Allah Almighty help Maulvi Saheb about the marriage of 

his daughter? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Give comparison of Maulvi Saheb‘s life before and after marriage.  

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions after reading 

the text of this story ―God be Praised‖.  

Day 5 

 A story on the moral “A stitch in time save nine” 

N) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of story  

Teacher will read the story as model reading activity with the help of Urdu 

translation. 

Activity 2: Analysis activity (Labeling) 

Students will be asked to find out and write the past verbs and adjectives in the 

table given below from the story read in the class. 

Past verbs Adjectives Past verbs Adjectives Past verbs Adjectives 
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Activity 4: Writing possible morals on the read moral story (Reconstruction 

activity) 

Moral 1:    Moral 2:    Moral 3:  

Homework: Students will be assigned to write the story on the moral ―A stitch in 

time save nine‖. 

Day 6 

 Recalling of moral story 

N) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the simple and compound sentences from 

the story and write them on their pages under the headings as: 

Simple sentences Compound sentences 

  

  

  

 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the whole story in their own words on the moral ―A 

stitch in time save nine‖ 

Ans:_________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Homework: Students will be assigned to rewrite the story by removing the mistakes 

highlighted in today‘s test and get it checked tomorrow to get feedback on their 

improved work. 
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Lesson Plan 15 

Title of Lesson: Overcoat 

Application: Request for character certificate 

Time duration: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 87 of textbook 

Day 2: Text from page No. 88 of textbook 

Day 3: Text from page No. 89 and 90 of textbook 

Day 4: Solution of Exercise Questions 

Day 5: Application for character certificate 

Day 6: Classroom written practice of application for character certificate.   

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs questions on reading comprehension of the text. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write an application to the college principal for character certificate by using 

relevant and adequate content, adequate vocabulary for purpose, with 

grammatical accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids: Textbook, chart, marker, and white board  

Day 1 

Text from Page No. 87 of textbook 

Teaching Procedure 

Z) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 Do you have any concept of the term ―white collared person‖? 

 How do you explain the maxim ―appearance is always deceptive‖? 

 ―Blessing of disguise‖ give your views on it? 

After brain storming questions, teacher will announce lesson “Overcoat” and write 

the title of the story on white board.   

Teacher will introduce the story and its conclusion. 
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AA) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the synonyms of those vocabulary words 

with the help of contextual understanding. 

Words Synonyms Words Synonyms  Words Synonyms 

Rakish   Promenade  Gaze  

Moustache  Ambling  Pavement  

Slipped  Briskly  Thronged  

Twirled  Profligate  Astrakhan  

Jauntily  Gaiety  Pedestrians  

Obviously  Brilliant  Sleeves  

 

Activity 5: Answer the following questions 

Q. 1: Describe appearance of man profligates on the Mall road? 

Q. 2: How was the weather on the day when man was wandering on Mall road? 

Homework: Students will be assigned to find out and write on their note books the 

sentences where past tense has been used in the text of the story.  

Day 2  

Text from Page No. 88 of textbook 

O) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text by translating the text into Urdu Language as model reading 

activity. 

Activity 2: (Students’ Involvement in Reading Text)  

Teacher will ask some students to read the text in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting))  

Teacher will enlist key words and tell their synonyms from the text and 

ask/tell the students to tell the class/category of these words. e. g. noun, pronoun, 

verb, adverb etc.  
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Words Class of 

word 

Words Class of 

word 

Words Class of 

word 

Trust  Outside  Hurried  

Relish  Seemed  Promenade  

Orchestra  Connoisseur  Gramophone  

Hesitation  Attention  Turban  

Hanging  Diverted  Warmly  

Guitar  Laborers  Carpet  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be to complete the spellings of the following words from text. 

Restaur----nts, pass-----rs, beg---ars, list----ning, enjo----ing, bask---ts, v---ndors, 

instrum---nts, displ---yed, ar--anged, examin---d.  

Activity 6: Answer the following questions (Reconstruction activity/ focusing 

writing skills) 

Q. 1: What type of music was being played? 

Q. 2: How did the man disguise on the shops of wardrobe? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class. 

Day 3  

Text from Page No. 89 and 90 of textbook 

L) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading) Teacher will read the text as model reading activity and 

translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask some 

students to read the text and translate into Urdu in class to make them involved in 

reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning in Urdu and English of those 

vocabulary words on the basis of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Frowned  Floppy  Witnessed  

Peculiar  Corduroy  Shriek  
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Satisfaction  Adjusted  Concealed  

Walked  Amiably  Scented  

Approvingly  Hurriedly  Togged  

 

Activity 4: (Analysis activity (segmenting)) 

Students will be asked to find out phrases from text and write them under the 

headings given below. 

Adjective Phrases Preposition Phrases 

  

  

 

Activity 5: (Reconstruction Activity) (Text Completion-cloze Exercise) 

Teacher will arrange an activity of text completion (cloze) exercise. Students 

will predict words, sentences, or phrases to complete the text.  

In the operating theatre the assistant surgeon and the two ------ with their faces 

----- behind masks, were attending the young -----, only their eyes were -----. He was 

lying on a white ---- table. His ----- was still smooth against his ------. The strong 

scented ---- with which he had dressed it earlier that evening still gave out a faint -----.  

Activity 6: Answer the following questions (Reconstruction activity) 

Q. 1: What was found from man when surgeon and nurses searched him after his 

death? 

Q. 2: What type of dress did they put off from the young man? 

Home work: Students will be assigned to find more noun and verb phrases. They will 

also learn the spelling of the words learnt in the class.  

Day 4 

 Solution of Exercise Questions 

R) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

previous learning of the story: 

Question No.1: What was the colour of the overcoat of the young man? 

Answer:______________________________________________________________

_____________________________________________________________________ 
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Question No.2: Why was the cat shivering? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: Who took the young man to the hospital? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Home work: Students will be assigned to develop five more questions on the text of 

this story. 

Day 5 

 Application: Request for character certificate 

O) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of verses  

Teacher will teach the structure and text of application with proper vocabulary. 

Activity 2: Reconstruction activity (Prediction) 

Students will be asked to write the application by following the instruction given 

below: 

 Start application with proper salutation, 

 Application should be written to the college principal, 

 Use proper tense to tell the character history in brief to get character certificate, 

 End it with proper greeting.  

Activity 3: Analysis activity (Labeling) 

Label the written application parts as: heading, salutation, subject etc. 

Homework: Students will be assigned to learn application at home and write it on 

their notebook. This homework will be marked the next day and given feedback for 

their improvement.  

Day 6 

Written test of application will be arranged in the class 

O) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to write an application for character certificate in their own 

words by using proper vocabulary for purpose, punctuation, grammar, and spelling.  

Homework: Students will be assigned to improve their application text as guided in 

their test of class.  
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Lesson Plan 16 

Title of Lesson: The Angel and the Author-and Others 

Moral story: As you sow so shall you reap 

Time: 6 classes a week. Each class of 45 minutes, 30 minutes on Friday. 

Day Wise Division of Lesson 

Day 1: Text from Page No. 94 of textbook 

Day 2: Text from page No. 95 and 96 of textbook 

Day 3: Solution of Exercise Questions 

Day 4: Solution of Additional Questions 

Day 5: Story on the moral “As you sow so shall you reap”. 

Day 6: Class written test of the moral story: ―As you sow so shall you reap‖. 

Student Learning Outcomes: 

At the end of this week students will: 

1. Solve MCQs from reading comprehension passages from the prose chapter titled: 

The Angel and the Author- and Others. 

2. Write short answers of questions on text read in the class by using relevant and 

adequate content, adequate vocabulary for purpose, with grammatical accuracy, 

with proper punctuation, and by using proper spellings. 

3. Write moral story on the moral ―As you sow so shall you reap‖ by using 

relevant and adequate content, adequate vocabulary for purpose, with 

grammatical accuracy, with proper punctuation, and by using proper spellings. 

Audio Visual Aids:Textbook, chart, marker, and white board  

Teaching Procedure 

b) Pre-reading activities 

For brain storming, teacher will ask following questions e.g. 

 ―Virtue never goes un rewarded‖ what does this moral means? Explain. 

 Success of hereafter depends upon the mercy upon man by Allah. Man should not 

feel pride on his good deeds. Give your views on it? 

 Serving human being is great virtue. How? 

After brain storming questions, teacher will announce lesson “The Angel and the 

Author-and Others” by Jerome K. Jerome and write the title of the story on white 

board.   

Teacher will introduce the story and give possible conclusions. 
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Day 1 

Text from Page No. 94 of textbook 

While Reading Activities: (Directed Activities Related to Text (DARTs) 

 

Activity 1: (Model Reading) Teacher will read the text as model reading activity and 

translate text into Urdu. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask students to 

read the text in class one by one to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist different words from 

the text and ask the students to tell the synonyms and class of words i.e. noun, 

pronoun, adjective, adverb, etc. 

 

Words Meaning & 

Word Class 

Words Meaning & 

Word Class 

Words Meaning & 

Word Class 

Angel  Grew  Generous  

Vexing  Electric  Grateful  

Fortnight  Embankment  Shoveling  

Nightshirt  Luminosity  Pudding  

Glad  Throbbing  Shivering  

Noticing  Wings  Deeds  

 

Activity 4: (Reconstruction Activity) (Text Completion-cloze Exercise) 

It is the first ------- number that starts me off. I told him; ―those beautiful ----- 

the sweet child looking so ----- in her furs, giving ----- with her own dear little hands 

to the ----- street -----; the good old red-faced ------- shoveling out ---- pudding to the 

crowd of grateful -----. It makes me ----- to borrow a collecting ----- and go round 

doing ------- myself‖. 

 

Activity 5: Answer the following questions (Reconstruction Activity) 

Q. 1: What does author feels when he sees dream? 

Q. 2: Why does he count his virtues before angel? 

 

Homework: Read the text and find out learn its translation into Urdu.  
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Day 2 

Text from Page No. 95 and 96 of textbook 

P) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: (Model Reading)  

Teacher will read the text as model reading activity with Urdu translation. 

Activity 2: (Students’ Involvement in Reading Text) Teacher will ask students to 

read the text in class to make them involved in reading activity.  

Activity 3: (Analysis activity (segmenting)) Teacher will enlist difficult and 

important words from the text and ask/tell the meaning of those vocabulary words 

with the help of contextual understanding and previous learning. 

Words Meanings Words Meanings Words Meanings 

Contains  state  Reminded  

Actions  Shillings  Attendance  

Bulky  Penny  Assurance  

Recorded  Wrong  Particularly  

Employed  Charity  Spelt  

Entered  Suffered  Subscriptions  

 

Activity 4: (Reconstruction activity) Re-arranging disordered text.  

Students will be advised to re-arrange the following sentences and phrases in their 

correct sequence according to the story. 

 Mine of deeds noble other were there.  

 Them remember not could I. 

 Alarmed be not need really I said Angel the. 

 Again worn have could I believe i.  

 At grumble to nothing was there. 

Activity 5: (Analysis activity) Underlining or highlighting  

Students will be asked to underline and enlist adjectives and action verbs from 

the text given in the given table. 

Adjectives Action verbs Adjectives Action verbs Adjectives  Action verbs 
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Activity 6: Answer the following questions (Reconstruction activity focusing 

writing skill) 

Q. 1: How many types of good deeds did Author count before the Angel? 

Q. 2: Comment on his charity deeds? 

Home work: Students will be assigned to learn spelling of the vocabulary words 

learnt in class and write their possible synonyms. 

Day 3  

Solution of Exercise Questions 

S) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to find out the text which answers the questions given at the 

end of this text. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: At what point of journey in his dream did the author hear the 

throbbing sound of wings? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: What does the author like about Christmas? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: What are the noble deeds always a great joy for the author? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

 

Home work: Students will be assigned to develop five more questions after reading 

the text of this story and write their possible answers on their notebook. It will be 

checked next day for proper feedback for their improvement.  
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Day 4 

 Practice on Additional Questions 

T) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis Activities (Underlining or Highlighting) 

Students will be asked to write possible questions other than given in exercise on read 

text of the story. 

Activity 2: Reconstruction Activity (Prediction)  

Students will be asked to write the answers of the following questions on the basis of 

story text: 

Question No.1: Enlist author‘s good deeds he has mentioned in the story? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.2: Restate author‘s charity virtues? 

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Question No.3: What thing about Christmas inspires author?  

Answer:______________________________________________________________

_____________________________________________________________________

_____________________________________________________________________  

Home work: Students will be assigned to develop five more questions after reading 

the text of this story ―The Angel and the Author-and Others‖.  

Day 5 

 A story on the moral “As you sow so shall you reap” 

P) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Model Reading of story  

Teacher will read the story as model reading activity with the help of Urdu 

translation. 

Activity 2: Analysis activity (Labeling) 

Students will be asked to find out and write the past verbs and adjectives in the 

table given below from the story read in the class. 

Past verbs Adjectives Past verbs Adjectives Past verbs Adjectives 
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Activity 4: Writing possible morals on the read moral story (Reconstruction 

activity) 

Moral 1:   Moral 2:    Moral 3:  

Homework: Students will be assigned to write the story on the moral ―As you sow so 

shall you reap‖. 

Day 6 

 Recalling of moral story 

P) While Reading Activities: (Directed Activities Related to Text (DARTs) 

Activity 1: Analysis activities (Underlining or Highlighting) 

Students will be asked to find out the simple and compound sentences from 

the story and write them on their pages under the headings as: 

Simple Sentences Compound Sentences 

  

  

  

 

Activity 2: Reconstruction activity (Prediction)  

Students will be asked to write the whole story in their own words on the moral ―As 

so sow so shall you reap‖ 

Ans:_________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Homework: Students will be assigned to rewrite the story by removing the mistakes 

highlighted in today‘s test and get it checked tomorrow to get feedback on their 

improved work. 
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APPENDIX J 
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APPENDIX K 

SIMILARITY REPORT 
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APPENDIX L 

Board Paper Pattern for the Subject of English Language Assessment 

 

 


