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STUDENTS‟ ENGLISH LANGUAGE PROFICIENCY AND THEIR
ATTITUDES TOWARDS ENGLISH LANGUAGE LEARNING AT
ELEMENTARY LEVEL
ABSTRACT
This study was designed to measure English Language Proficiency and to explore
attitudinal and motivational factors associated to learning a second language of 8th
grade students in Punjab. The major objectives of the study were included the
development of English Language Proficiency Test (ELPT) based on National
Curriculum English for Class VIII to measure language proficiency and exploration
of attitudinal and motivational factors associated with learning a second language of
8th grade students across gender and locale groups. The exploration of magnitude of
relationship between English language proficiency and attitudinal/motivational
factors associated with learning second language across gender and locale groups
was also the objective of the present research. To achieve these objectives, null
hypotheses were formulated. To test these hypotheses two instruments, i.e. English
Language Proficiency Test (ELPT) and Attitude Motivation Scale (AMS) derived from
Attitudes/Motivation Test Battery (AMTB) were used to collect the data. Language
proficiency test was comprised of three language competencies i.e. reading, writing,
and lexical aspects of language. Using two Stage Stratified Random Cluster
techniques, 2700 students of 8th grade were selected as a sample for the present study.
For the selection of required sample, 128 schools were proportionally and randomly
selected from each stratum. Both the instruments i.e. ELPT and AMS were
administered by test administrators. Data collected with the help of both the
instruments were tabulated and missing data were replaced appropriately. Different
statistical techniques were used to analyze the data. Rash analysis was employed to
calibrate items in English Language Proficiency Test (ELPT). The data were
calculated and converted into scaled score using IRT based software ConQuest.
Pearson Correlation test was used to explore the magnitude of relationship between
language proficiency and attitudes of the learners. To investigate proficiency and
attitudes & motivation of gender and locale groups, independent sample t-statistics
was employed. Similarly, one-way ANOVA and post-hoc statistics were applied to
find mean difference and level of significant among different groups like parents’
qualification and occupation and teachers’ qualification, age, and teaching
experience. Findings revealed that female and urban students performed better on
ELPT as compared to their counterparts. Similarly, female and urban students
showed positive attitudes & motivation to learn English language as compared to
their counterparts. Overall reading proficiency was better than writing proficiency.
The students, whose parents were graduate, performed better. The performance of the
students, who were taught by the better-qualified and more experienced teachers, was
better. This research study may be beneficial to curriculum developers/reviewers,
textbook writers/reviewers, working and perspective teachers to promote standard
based education.
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CHAPTER 1

INTRODUCTION

Language learning is a natural and universal process for all human beings. Among
numerous blessings of Allah, language is the prime instinct, which distinguishes
humanity from animals. All human beings communicate their thoughts and feelings to
other fellow beings through a medium. Language is the major source to make this
universe a global village. To learn a socially advanced and economically strong
language is a dream of every nation. It is common thinking of mostly developing
countries to learn technologically and economically rich language to survive in the
world.
Language plays an important role in every aspect of student learning. Through
language, pupils receive most of their knowledge and acquire many of their skills.
The core objective of learning a second language is to enable the learner to participate
in class activities efficiently and communicate his/her views sensibly. The importance
of language acquisition as a stepping-stone for proficiency in learning all school
subjects cannot be ignored.
Language learning is a complex process because learning a language does not
mean to understand some words and use them in everyday life. But it needs an
intellectual, physical, and emotional response to communicate and take up its spirit in
a true sense. Learning a second language involves in absorbing a new culture, way of
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thinking, and feelings.
Language supports the learners for better correspondence, comprehension, and
share experiences and ideas. The intellectual, social, and psychological growth and
maturity of children is dependant of language. Total process of learning from
impressions to thoughts depends upon mastery over language.

1.1

Language Proficiency

The ability to use second language (language proficiency) to help in solving problems
is a tool. Vygotsky (1986) viewed intelligence as the capacity to benefit from
instruction, with language having a powerful developmental role. In this sense,
language is a tool for learning and an aid to improve understanding and hence
academic achievement. Human learning assumes a specific social nature and a
process by which individual grows into the intellectual life of those around them.
Therefore, we can say that language acts as a vehicle for educational development and
is vital for the intellectual growth and higher order academic attainment.
Valdés and Figueroa (as cited in Vecchio & Guerrero 1995) are of the view
that language goes further than unsophisticated views of good pronunciation, correct
grammar, and even mastery of rules of speaking. Knowledge of a language and
knowing how to employ a language involve a mastery and control of many
interrelated elements that interact with one another and that are affected by the nature
of the situation in which communication takes place.
Proficiency in language can be defined in many ways. Some experts are of the
view that language proficiency comprises various separate language components like
phonology, morphology, lexicon, syntax, and so on. Each of them can be further
divided into distinct inventories of elements (e.g. speech, sounds, phonemes,
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syllables, morphemes, words, idioms, phrase structures) whereas others consider it as
consisting of only one global factor (Cummins, 1980). Most linguistic researchers
agree that proficiency in language is the ability to express our feelings and ideas
freely and consistently.
Basta (2011) define language proficiency as the ability level of a person to use
a language both for basic communication with others and academic purposes. In
another way, language proficiency is defined by Wikipedia (the free encyclopaedia)
that the ability of an individual to speak or perform in an acquired language. Council
of Chief State School Officers CCSSO (1996) states that a student will have basic
level of English proficiency if she or he is able to use English language to ask
questions in the classroom, understand teachers‘ communication, read learning
materials, share ideas, and to challenge what is being asked in the classroom.
According to American Council on the Teaching of Foreign Languages ACTFL
( 2012) the proficiency in foreign language is a description of what individuals can do
with language with reference to language skills (speaking, writing, listening, and
reading) in real-world situation.
This means, proficiency goes beyond the attainment of some knowledge or
skill; it is the application of knowledge or skill. There are four main skills of a
language i.e. listening, speaking, reading, and writing. These skills can be described in
educational purposes in the following way.
I. Listening: Listening is the ability to understand the language of the teachers and
instructions in the classroom, comprehend and extract information, and follow the
instructional dialogue through which teachers provide information.
II. Speaking: It is the ability to use oral language properly and effectively in learning
activities within the classroom and in social interactions within the school.
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III. Reading: Reading is the ability to comprehend various texts and using them for
different purposes at the age and grade-appropriate level.
IV. Writing: It is the ability to produce written texts with content and format to
complete classroom assignments at the age and grade-appropriate level.
While using listening and speaking skills, students must involve in responding
teachers‘ and classmates‘ questions for information and understanding routine
oral/aural instructions in the classroom. In reading practices, students are expected to
extract and interpret meaning from different kinds of texts, while using writing skills
students must be able to write short stories, answers to questions, paragraphs,
applications and letters.
When we consider the types of linguistic abilities that lie behind the successful
academic performance of students, a language test is a tool that aims at assessing how
much has been learnt in a foreign/second language course or some part of it. Within
educational context, the domain of foreign language teaching and testing is a special
case of interest (Vecchio & Guerrero, 1995). As we are all aware that the world is
turning towards standard based assessment in terms of language proficiency.
Proficiency describes a discipline-related skill, competency or ability that in ordinary
environment, a learner should have in order to expect successful participation in the
next level or area of study. English language proficiency tests need standards and
benchmarks, which guide the development of test specification, test blueprints,
rubrics, and English language proficiency measures (Burke, 2005).
In literature and in common practice, there are two main elements of language
proficiency tests i.e., standards & benchmarks and assessment framework. An English
language proficiency test is based on standards that are set before conducting a
proficiency assessment. The standards are broad statements applicable to each

5

appropriate learning level. They describe what students should know and be able to do
at the completion of some learning level. Benchmarks are derived from standards and
they are specific for each grade level. These standards and benchmarks are developed
and set by a team of curriculum experts, subject specialists, working teachers, and
public representatives.

1.2 Attitudes and Motivation towards Learning a Second Language
The concepts of motivation and attitudes have been associated with second language
learning. Today, we find substantial interest of people in the belief of attitude and
motivation to learn a second or foreign language, but it was not always this way. In
past, it was general concept that learning another language involved intelligence and
verbal ability. Attitudinal and motivational factors were not considered important at
all. But now a days, this notion has changed. There are many researches exploring
some common factors associated with language learning. Among these aspects; age,
motivation, attitude, language aptitude, cognitive style, learning and teaching
strategies/facilities, personality and socio-psychological elements, have been affecting
both individually and collectively.
Masgoret and Gardner (2003) argued that attitudes and motivation are central
elements to learn another language in classroom setting because most of the factors
are dependent on it. Attitudes are considered to have cognitive and affective
components. These components may be further considered in terms of their direction,
magnitude, intensity, cognitive complexity, flexibility and consciousness (Gardner,
2005). Thus, Gardner (1985) proposed that evaluation of someone‘s attitude is based
on the opinion and belief of the attitude object. Attitudes are referred to be measured
with respect to some particular behaviour.
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Attitudes are not directly observable but are inferred from a person‘s overt
behaviour either verbal or non-verbal. Based on observation of a person‘s consistent
behaviour in response to a stimulus, we may conclude that he/she displays this or that
attitude. Attitudes are relatively stable especially in adults (Anastasi, 1988).
According to Mehrens and Lehmann (1984), attitudes are descriptions of how people
feel and typically behave rather than description of what they know or can do.
Attitudes are tendencies to respond overtly to social subjects.
Attitudes and motivation are considered interrelated in second language
acquisition. Gardner (1985) defined motivation in second language acquisition as ―the
combination of effort plus desire to achieve the goal of learning the language plus
favourable attitudes toward learning the language‖ (P. 10).
In the area of second language learning, there are many evidences that
motivation has attitudinal components, and attitudes have motivational inferences and
many studies tend to recognize this interrelationship (Gardner, 1985, 2005; Crew,
1994a; Dornyei, 1998; Malallah, 2004). Youssef (2012) advocated that learning a
second language is a complex process, which may be influenced by many internal,
and external factors among them motivation is a major factor, which is affecting
second language learning.
Considerable amount of research efforts has been made, and is still being
expanded on the evidence that attitudes and motivation of learner are more closely
associated with second language achievement. Dornyei (2006) insisted that many
conditions are needed to learn a second language successfully but most of the teachers
and researchers would agree that motivation and attitudes are the key factors that
determine language learning achievement. According to Wu (2010), attitude is one of
the major factors, which provide increase to motivation, which guides to achievement
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of second language proficiency. Gardner (2005) advocated that a highly motivated
learner would desire to learn the language, take pleasure in learning the language, and
endeavour to learn the language.
Vogt and Oliver (1999) carried out a study in the Kuwait University and
explored that students generally favour English language instructions in classrooms.
Most of the students showed positive attitude toward English language and English
based curriculum.
Mallalah (2000) carried out a research on students‘ attitudes and motivation
towards learning English as a foreign language and achievement in English language
and explored that the Students‘ achievement was positively related to their motivation
and attitudes toward the English language.
Hameed and Shakir (2004) explored that there was slightly positive
relationship between attitudes of students and achievement of English language of
higher secondary stage in the Punjab, Pakistan. In her doctoral study, Ghani (2002)
explored that there was positive correlation among attitudinal and motivational factors
and English language proficiency.
Keeping in view the strong evidence about relationship between language
learning and motivation & attitudes towards language learning, it was necessary to
conduct such study in the province of Punjab at elementary level where students have
different ethnic, cultural, geographical, and socio-economic backgrounds as attitudes
towards some phenomenal change with the change of related background conditions.
This was the reason that the researcher was motivated in exploring the effects of
attitudes and motivation on learners‘ English language proficiency in the Punjab.
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1.3

Statement of the Problem

English language has become a major language of survival in the world because it is
the language of science & technology and communication at international level.
English is common ―lingua franca‖ of the world through which we manage our
commerce and economy.
In Pakistan, the national language is Urdu but English is official and academic
language. The study of English language is a compulsory subject for each student
from grade one to graduation but in our country the standard of learning and teaching
English language is not satisfactory. Mansoor (2003) reported that majority of
unsuccessful students in college exams, are failed due to incompetence of English
language. This fact has also been highlighted by Shahzada, Ghazi, and Khan (2012)
that most of the Pakistani students are week in English language in spite of spending
most of time and resources.
Many human and financial resources are being spent on the development and
progress of English in Pakistan but outcomes are very low. National Education Policy
(1998-2010) and National Curriculum of English 2006 for grades I-XII, directly
emphasize on English language learning for practical life. But unfortunately, national
objectives of learning and teaching English language are not being fully achieved
through school education. There may be numerous reasons including curriculum,
physical facilities, teaching practices, assessment mechanism, general attitudes of
learners, political issues etc. for this lacking. In Pakistan, English language exams in
schools emphasize only on learning achievement of contents rather than skill or
proficiency assessment. It is very important to adopt standardized assessment
procedures to get true picture of reality about language proficiency of students.
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The other component of language learning is attitudinal/motivational factor.
Ghanea, Pisheh, and Ghanea (2011) highlighted that attitudes and motivation of
learners have great impact on second/foreign language learning and it is positively
correlated with English language proficiency of students. Considering these two
aspects of language learning, the researcher was inspired for measuring students‘
English language proficiency and their attitudes towards English language learning of
8th grade students in the province of Punjab.

1.4

Objectives of the Study
The objectives of the study were to;
1. Develop English language proficiency test for 8th grade students in Punjab
2. Measure English language proficiency of 8th grade students in Punjab
3. Measure the attitudes and motivation of 8th grade students towards English
language learning in Punjab
4. Find relationship between students‘ English language proficiency and their
attitudes/motivation towards English language learning
5. Determine English language proficiency of 8th grade students across
gender groups
6. Determine English language proficiency of 8th grade students across locale
groups
7. Determine difference of students‘ attitudes/motivation towards English
language across gender groups
8. Find out difference of students‘ attitudes and motivation towards English
language across locale groups
9. Explore relationship between students‘ attitudes and motivation towards
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English language and English language proficiency across gender groups
10. Explore relationship between students‘ attitudes and motivation towards
English language and English language proficiency across locale groups
11. Explore English language proficiency of the students among different
language competencies.

1.5

Significance of the Study

In curriculum document of English Language for Grades I-XII published by Ministry
of Education, Govt. of Pakistan (2006), the standards and benchmarks of teaching
English for 8th class are very clearly demanding proficiency assessment in learned
language. But in common practice in public schools, it is not usual to teach and assess
language proficiency, so it is difficult to claim to what extent national curriculum
standards are fulfilled. The exploration of attitudinal and motivational factors is also
a great contribution to the language learning research. This study will be helpful for:


Policy makers in framing important policies to enhance standard of English
language in the country.



Curriculum developers for setting/revising standards, benchmarks, student
learning outcomes according to present condition of students‘ English
language proficiency and environment of the schools.



Textbook authors and reviewers to select and develop material according to
needs of language learners and their proficiency level as revealed through
language assessment.



Teachers to measure the students‘ performance, diagnose the weaknesses and
strengths in the students‘ language proficiency, and to improve their teaching
strategies to develop required language proficiency in their students.
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1.6

Hypotheses

These were the hypotheses formulated for the present study:1. There is no significant difference of English language proficiency between
male and female students
2. There is no significant difference of English language proficiency between
rural and urban students
3. There is no significant difference of attitudes & motivation between rural and
urban students towards learning English language.
4. There is no significant difference of attitudes & motivation between male and
female students towards learning English language.
5. There is no significant relationship between English language proficiency and
students‘ attitudes/motivation toward learning English language.
6. There is no significant relationship between English language proficiency and
attitudes/motivation towards English language between male and female
students.
7. There is no significant relationship between English language proficiency and
attitudes/motivation towards English language between rural and urban
students.
8. There is no significant difference of reading proficiency across locale and
gender groups.
9. There is no significant difference of writing proficiency across locale and
gender groups.
10. There is no significant difference of lexical aspects of language proficiency
across locale and gender groups.
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1.7

Delimitation of the Study

The study was delimited to three English languages skills; reading, writing, and
lexical aspects of language because with paper and pencil test, only reading; writing
and lexical aspects of language can be measured. Listening and speaking skills require
observational aspects so the researcher was not able to conduct assessment of large
sample in a uniform and standardized way. Similarly, some benchmarks of National
Curriculum of English cannot be assessed through paper and pencil test, therefore,
they are skipped in the proficiency assessment. Furthermore, some scales/items of
AMTB were not included in the attitude/motivation scale (AMS) because those
belonged to attitudes towards English speaking people and countries.

1.8

Operational Definitions and Acronyms

Proficiency
The ability to do (perform/demonstrate) that has already been achieved. Proficiencies
ensure that students are well educated, have successfully demonstrated aspects of
what they know, and have achieved a depth of academic experience during their
school career.
English Language Proficiency
A proficient student is able to use English to ask questions, to understand teaching &
reading materials, to test ideas and to challenge what is being asked in the classroom
according to grade and age level.
Standards
The standards are broad statements applicable to each appropriate learning level.
These define the competency by specifying broadly, the knowledge, skills and
attitudes that students will acquire, should know and be able to do at the end of that
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learning level.
Benchmarks
The benchmarks are the indicators which guide that what the students will accomplish
at the end of each developmental level in order to meet the standard.
Attitude
Attitudes are descriptions of how people feel and typically behave rather than
description of what they know or can do. Attitudes are tendencies to respond clearly
to social subjects.
Motivation
Motivation is the combination of effort and desire to achieve the goal of learning the
language plus favourable attitudes toward learning the language.
Reading
The ability to comprehend and interpret text at the age and grade-appropriate level
Writing
The ability to produce written text with content and format fulfilling classroom
assignments at the age and grade-appropriate level
Rubric
A rubric is a scoring guide for subjective assessments. It is a set of criteria and
standards linked to learning objectives that are used to assess a student's performance
on papers, projects, essays, and other assignments. Rubrics allow for standardized
evaluation according to specified criteria, making grading simpler and more
transparent.
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ACRONYMS
AMTB: Attitude/Motivation Test Battery
ANOVA: Analysis of Variance
B.Ed: Bachelor of Education
C.T: Certificate in Teaching
CCSSO: Council of Chief State School Officers
CTT: Classical Test Theory
IRT: Item Response Theory
M.Ed: Master of Education
NAEP: National Assessment of Educational Progress
NEAS: National Education Assessment System
PEAS: Punjab Education Assessment System
SPSS: Statistical Package for Social Sciences

CHAPTER 2

REVIEW OF LITERATURE

Progress of the nations of the universe is always depended on the education which is
offered to their people. Education is vital for human development, survival and
nurture. The first verses revealed on our beloved Holy Prophet Hazrat Muhammad
(PBUH) ―Read with the name of Allah who created you... (Al-Qura‘an) ‖ clearly
emphasize on the knowledge and learning. This age is the epoch of science and
technology. Education provides people the proficiency and skill for different fields of
life to keep them updated with the revolution of life. The growth of education depends
upon the language that is an essential instrument granted to human beings for
communication. It is one of the blessings of almighty Allah to distinguish human
beings from all other creatures of the universe. Hence, it can be claimed that
development of civilization and education depend on the growth and use of language.
This particular study was focused on exploration of some realities regarding
English language learning in Pakistan. A lot of time, money and other resources have
been spent to enhance English language proficiency of students but output is not very
remarkable. It was tried to investigate the existing situation of English language
learning and attitudinal/motivational factors influencing language proficiency
achievement of elementary level students.
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The literature reviewed to conduct the present study is presented under the
following main headings:

Language, language proficiency, and language proficiency assessment



Attitudes and motivation, its influence on language learning and proficiency



Research studies conducted around the globe to explore the attitudinal and
motivational factors related to language learning

2.1

Language and its Scope

All the civilizations use some sort of language for a variety of purposes. The
linguistic researchers state that there are 6000 languages spoken in the world today.
The medium through which all human being converse their thoughts and manners to
fellow beings, the instrument with which business of the world is performed, the
vehicle in the science & technology, philosophy and the literature have been
transmitted through language. According to Encyclopaedia Britannica (2005), a
system of conventional, spoken or written symbols by means of which human
beings, as members of a social group and participants in its culture, communicate is
called a language. It is not to be expected that everyone should be an expert of
linguistic science. However, it is reasonable to assume that the liberally educated
man should know something of the structure of his language.
Language is so important that some social researchers state that it comes next
to food. We are so closely familiar with it that we take it for granted as we do
breathing or walking. Language is a vehicle of thoughts and feelings and lack of
command over it is bound to make the thoughts inexpressible.
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2.2

Medium of Instruction and Learning

Only those, who can understand any language, can express themselves in that
language. The process of learning from feelings to imagination is dependent on
language mastery. Every word has a particular impression unless it is conveyed to the
pupils. Language is also the medium of social control. On the Earth, all human beings
communicate and cooperate with each other by the use of meaningful noises (spoken
words) and scratches (written words).
Language learning is a multifaceted process because learning a language does
not mean to understand some words and use them in everyday life. It needs an
intellectual, physical, and emotional response to communicate and take up its spirit in
a true sense. Learning a foreign/second language involve in absorbing a new culture,
way of thinking, and feelings. The core objective of learning a second language
should enable the learner to participate in class activities efficiently and communicate
his/her views sensibly. In other words, it implies the fact to apply learned skills and
ideas in a proficient way (Hussain, 2005).
Language plays an important role in every aspect of students‘ learning.
Through language, pupils receive much of their knowledge and acquire many of their
skills. Language supports the learners for better correspondence, comprehension, and
share experiences and ideas. The intellectual, social, and psychological growth and
maturity of children is dependent on language. The whole process of learning from
impressions to thoughts depends upon expertise over language.
To learn a second language is a complicated process, as language is not just an
act of putting meaningful words together. It needs a physical, intellectual and
emotional response, if we have to send or receive messages in it. Learning of a
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foreign language involves a new culture, a new way of thinking, feeling, and acting.
The learner has to be fluent, accurate and meaningful (Graff, 1985).
Awareness of how learning takes place, and how different factors;
psychological, social and cultural can affect this process, must be taken into account
while teaching. Successful language learning involves an interrelationship of
cognitive, affective, and physical process. Learners use different styles and strategies
depending on these factors to learn a language.

2.3

Status of Second Language in Pakistan

With the British conquest of sub-continent, English language replaced the language
of learning and education such as Arabic, Sanskrit, and Persian. A turning point in
the socio-political history of sub-continent was Lord Macaulay‘s decision in 1835 to
favour English and bring an end to the Orientlist Anglicist controversy. The need of
English became more vital in 1854 when English was declared mandatory for the
Government service. For a century of years, English language remained the medium
of instruction in all educational institutions (Mansoor, 1993).
Pakistan, emerged out of British India in 1947, has a 97 percent Muslim
population speaking 69 languages out of which Punjabi (44.15%), Sindhi (14.10%),
Pashto (15.42%), Siraiki (10.53%), Urdu (7.57%), Balochi (3.57%), and Others
(4.66%) (Rahman, 2004).
Urdu is the national language of the country while English is the official
language. English is the language of the elite of Pakistan formally (official
interaction, employment, education etc) and informally (private conversation,
entertainment, reading, travel etc). It is perhaps even more firmly entrenched today in
Pakistan than it was during the British period. However, Pakistan has very few native
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speakers of English though it is spoken as an additional language by the westernized,
urban elite.
In the first educational conference, Quaid-i-Azam Muhammad Ali Jinnah
affirmed that Urdu will be the official language of Pakistan, but gave equal
importance to English. According to Quaid-i-Azam ―As regard English, while the
injurious effects of making an alien language, the medium of instruction has been
widely recognized, it must be, for some considerable time to come, retain its pride of
place both in the sphere of our university education and as a means of international
communication‖ (Government of Pakistan, 1983).
After creation of Pakistan, English has always been treated as compulsory
subject from class VI to graduate level. English language retains a privileged position
because English occupies an international position and is the only means of our
contact with the rest of the world (Mahbooh and Tallat, 2006). No country can afford
to remain isolated and cut off from the great social, educational, cultural, and
scientific movement that is going in the world. According to Mahboob (2002),
English is the language of higher professionals and scientific knowledge and is
considered the medium of universal trade and commerce.

2.4

Importance of English Language in Pakistan

English is used in the domains of power in Pakistan—the government, bureaucracy,
judiciary, military, commerce, media, corporate sector, entertainment—at the elitist
level. It is required for empowerment at the personal and familial level. Those who
manipulate it have an obvious advantage over those who do not. This does not mean,
however, that English is the only means for empowerment or that competence in
English is directly proportional to empowerment. In Pakistani countryside, ownership
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of land and the possession of capital in the market place are the sources of power. In
urban areas English language gives entry in the modern and literacy-based
environment (Rahman, 2002).
English language is crucial to Pakistani economic, social, and cultural
competitiveness because it enhances cognitive and social growth, survival in the
global marketplace, national security, globalization and internationalization and
understanding of diverse people and cultures. ―A student‘s mastery of the English
language may not only help them excel in their studies but also secure them better
jobs after graduation as employers prioritize hiring graduates who are competent in
English‖ (Atek, Jusoh, Alias, Wahid, & Tahir, 2012). Thus, it is not possible to
become a dominant bureaucrat or a military officer without knowing some English. It
is possible to rise high in these professions by acquiring great power leaving behind
those who are far more proficient in English but are not in a position to, or do not
know how to, manipulate the system of the distribution of goods and services to their
advantage.
In recent years, English has become the language of globalization and,
therefore, dominates the world. ―No nation on the globe can make progress in all
fields of life, without having proficiency and good command of English‖ (Shahzada,
Ghazi, & Khan, 2012). Thus, Pakistanis seeking access to the international market
also need to learn English. Indeed, even jobs in Pakistan have become accessible for
people who have average proficiency in English; the most well paying Non
Government Organizations (NGOs‘), the private educational institutions, the
corporate sector and the most fashionable society all demand high proficiency in
English. Aggarwal (1995) was of the view that command over English is a vehicle of
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thought and lack of command over it is bound to make thoughts inexpressible. Thus,
sixty five years after independence from British rule, Pakistanis find themselves more
in need of English than ever before. It was, and remains, the modernizing Pakistanis‘
major hope for empowerment as long as the present policies, which favour English,
remain intact.
At the end of the 20

th

century, English had gained the status of sole language

of higher learning in science, engineering and technology, specifically in information
technology and computers. As English is so widely spoken, it has often been referred
to as a "global language", the lingua franca of the modern era. While English is not an
official language in many countries, it is currently the language most often taught as a
second language around the world. The global status of English has brought with it
varied implications both for its development and its teaching. On the one hand, the
number of non-native speakers exceeds the number of native speakers and thus the
centre of authority in the development of English is shifting from native speakers.
Teaching, English as a Second Language (ESL) or teaching, English as a Foreign
Language (EFL), therefore, has changed tremendously over the past few decades
because of its role as a language for global context. Curricula, teaching methods,
teaching materials, and assessment techniques have been developed to meet the
changing needs of the ESL/EFL population.

2.5

Language Proficiency

Language has a significant position in every aspect of students‘ learning. Learners
receive most of their knowledge and attain many of their skills through language.
Language supports the learners for better correspondence, comprehension, and share
experiences and ideas. The intellectual, social, and psychological growth and maturity
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of children is dependent on language. Total process of learning from impressions to
thoughts depends upon mastery over language.
The ability to use language (language proficiency) to help solve problems is a
tool. In this sense, language is a tool for learning and an aid to improve understanding
and hence academic achievement.

Human learning assumes a specific social

perspective and process by which children groom into the intellectual life around
them. So we can say that language acts as a vehicle for educational development and
is vital for the intellectual growth and higher order academic attainment.
Proficiency in language can be defined the competency level of a learner
which makes an individual to use language for both basic communicative purposes
and academic tasks. In another way language proficiency is defined by Wikipedia (the
free encyclopaedia) that the ability of an individual to speak or perform in an acquired
language. Council of Chief State School Officers (CCSSO) states ―a fully English
proficient student is able to use English to ask questions, to understand teachers, and
reading materials, to share ideas, and to challenge what is being asked in the
classroom‖ (1996).
Valdes & Figueroa (as cited in Vecchio & Guerrero 1995) are of the view that
language goes beyond simplistic views of good pronunciation, "correct" grammar,
and even mastery of rules of politeness. Knowing a language and knowing how to use
a language involve a mastery and control of a large number of interdependent
components and elements that interact with one another and that are affected by the
nature of the situation in which communication takes place.
Language learning is a skill which develops by practice just like swimming or
cycling. It is difficult to learn in the beginning but gradually one can be proficient.
Proficiency in language is the ability to express our feelings and ideas freely and
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consistently.
Canales (as cited in Vecchio & Guerrero 1995) argued that English language
proficiency has a practical definition and proficiency in some language usage is
predicted on a socio-theoretical foundation. It means that language is more than just
the addition of some separate parts of language (grammar, vocabulary,
pronunciation). It develops inside a culture for the purpose of conveying the beliefs
and traditions of that culture.
When we consider all the educationally deduced concepts and definitions of
language proficiency, it is concluded that it has at least two critical features. Firstly,
each definition contains the four linguistic modalities (listening, speaking, reading,
and writing). Secondly, we see that each description puts language proficiency within
a particular circumstance e.g. educational setting.

2.6

Language Proficiency Assessment

Valdés and Figueroa (1994) affirm that language proficiency testing requires some
special context. It depends on the circumstances of assessment. They pointed out that
it is reasonable to recognize the levels of demand and the types of language
competency typical of native, monolingual English speaking children who generally
succeed in such contexts. Keeping in view these observations, a set of criteria can be
derived to assess the capacity of non-native English speaking children which will be
helpful to decide whether to educate them in English or in their native language.
An English language proficiency assessment score is assumed to help teachers
and administrators in making a reasonable decision regarding students‘ need whether
English language instructions support or no longer is such assistance needed. Making
such judgment becomes difficult when the language tasks underlying the test score
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bear little resemblance to the language tasks characteristic of a mainstream
classroom.
Oller and Damico (1991) pointed out that language proficiency assessment can
be connected with three different types of viewpoint. Among three approaches, the
Discrete Point approach was based on the assumption that language proficiency
comprised of separate components i.e. phonology, lexicon, syllables, words, phrase
structure etc. They argued that language tests based on the Discrete Point approach
could not be valid if it mixed several skills (listening, speaking, reading, and writing)
or domains (phonology, lexicon, syllables, words, phrase structure) of language.
According to Oller and Damico (1991), these limitations in language testing
provided a second trend, the Integrated Approach. This type of testing requires that
language proficiency may be assessed as a whole. This postulation was based on the
truth that use of language engages the simultaneous involvement of more than one
language domains (vocabulary, grammar, gesture) and skills (reading, listening,
speaking). Following this logic, an integrative assignment might require to the testtaker to respond on some language assessment task.
Pragmatic Language Testing is the third trend described by the Oller and
Damico (1991) in language testing. It is, somehow, similar with Integrated Approach
but it differs in one fundamental way. In this trend, the language testing situation is
linked with the test-takers experience.
When we look at the three approaches of language testing, it seems that if the
interest is to assess the learner's proficiency in different areas of grammar,
vocabulary and pronunciation, for example, this is best achieved through a Pragmatic
Language Approach as opposed to a Discrete Point Approach.
Language proficiency assessment, in large part, has not harmony with
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changing teaching practices for English language learners. We need to revise existing
language assessment procedures to combat the educational shift from content-based
instruction to standard-based instruction and assessment (Fulcher & Davidson, 2007).
As we all are aware that world is turning towards standard based assessment in terms
of language proficiency. Proficiency describes a discipline-related skill, competency
or ability that in ordinary environment, a learner should have in order to expect
successful participation in the next level or area of study.

English language

proficiency tests need standards and benchmarks, which guide the development of test
specification, test blueprints, rubrics, and English language proficiency measures.

2.7

Standards and Standard Based Assessment

For last many years, assessment has been considered to have a secondary role in the
teaching learning process. Many researchers and educators believe that it has been
ignored, misunderstood and sometimes misused by different stakeholders. During the
last few years, assessment has become as one of the major elements of educational
process.

The emergence of authentic assessment coincides with an increase in the

importance of standard based assessment. Despite the research and criticism of
standardized assessment of students‘ learning, most of the stakeholders rely on
standard based assessment. The establishment of educational standards and standard
based assessment can have a great impact on local school systems (Marzano, 1996).
2.7.1

Standards

The term ‗standards‘ is commonly used in everyday communication and sometimes it
is considered parallel to traditional educators‘ term ‗objectives‘. The standard,
however, has an implication of high levels of expectations and monitoring that were
not commonly connected to the widely used educational objectives (Burke, 2005).
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National Curriculum for English Language (2006) provided a comprehensive
definition of standards as ―the competency by specifying broadly, the knowledge,
skills and attitudes that students will acquire, should know and be able to do in a
particular key learning area during specific years of schooling‖ (p.5). According to
Squires (2005) standards specify what students should know and be able to perform.
Burke (2005) states that standards are goals that a teacher can use to measure learning
achievement of a student on a taught lesson when monitoring student responses to the
stated goals of a lesson. When we see both of these definitions of standards, we can
observe that both of these fit within the boundaries of a traditional scope. Wiles and
Bondi (2002) are of the opinion that standards have a forced move away from mastery
of lower order thinking skills to a comprehensive higher order skills like problem
solving and real-life problems.
In the literature of standard based revolution, it is clear that standards must be
explicit goals that ensure that rigorous academic content is learnt in schools.
Standards must have measured or qualified characteristics that provide information
about teaching learning process to be done to obtain the standard or it can engage a
series of statements that explains what the learner must do to attain the level of ability
expected in the standard. Perna and Davis (2007) have rightly viewed that a standard
should be one written statement or series of statements that involves one or more of
the following:


The level of cognitive difficulty at which a student must perform



The number of times a student must perform at a specified level



A timeframe in which a student must perform at a grade appropriate
level



The level of teacher expectation for the performance
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Standards can improve achievement by defining what is to be taught and what kind of
performance is expected. Standards may be of many kinds and types depending on the
definition and expectation. Burke (2005) stated four types of standards:
i)

Content Standards: Content Standards refer to the knowledge and
skills related to a particular subject. The content standard show the
key elements in academic program through a focused and clear
approach to the subject. Content Standards answer the question ―What
should students know and be able to do?‖

ii)

Performance Standards: Performance Standards emphasize that
students can apply and demonstrate what they know and can do while
defining the levels of learning. It can be further elaborated that
performance standard is a translation of the content standard that
provides an expectation level and answer the question, ―How good is
good enough?‖

iii)

Lifelong-learning Standards: Lifelong-learning standards help
students to become lifelong learners. These are commonly related with
the working world. Burke (2005) stresses that this world requires
flexibility

in everything from school curriculum to the nature of the

workplace meaning we must be prepared to incorporate new skills in
our list.
iv)

Opportunity-to-learn Standards: Opportunity-to-learn Standards is
very comprehensive approach which focuses on the environment and
resources which are necessary to give every student an equal chance to
achieve standards. Burke (2005) argues that if learning material and
other resources are not provided, proper learning activities are not

28

available, or instruction is not very effective, students may not get the
equal chances to learn as students who have all these opportunities.
The standards may be further divided into benchmarks, indicating what the
students will accomplish at the end of each of the developmental levels in order to
meet the standard. To achieve a specific benchmark, the contents may be further split
into Student Learning Outcomes (SLOs). These are built on the descriptions of the
benchmarks and describe what students will accomplish at the end of each grade
level.
2.7.2

Standard Based Assessment

Assessment is the continuous process of collecting and analyzing evidence of
students learning achievement. A standard-based assessment is based on the students
learning outcomes or performance. It is the modern trend in educational assessment.
The standards-based learning trend is bringing forth a movement for standards-based
assessment. It is an approach that compares students‘ performances to the set content
standards, rather than comparing them with other students. Standards-based
assessment approach also provides linking assessment to curriculum and incorporates
new forms of assessment.

2.8

Assessment Frameworks and Test Specification

When an engineer prepares a design to construct a building and choose the materials,
she/he intends to use in the construction. She/he usually knows what a building is
going to be used for, and therefore designs it to meet the requirements of its planned
inhabitants. Similarly, in language testing, an assessment model is a statement of test
purpose to include information on the target population and its ability range. The
development of language test proceeds best when the consequence of test result is
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borne in mind, throughout the test development process (Davidson & Fulcher, 2007).
Test developers usually state target domains of language use, and the range of
knowledge, skills or abilities that support the test. These statements give good reason
for the selection of constructs and related content material which provide direct link
between intended scores of students. These scores will be used in decision-making.
Like building designers, test designers imagine the intended effect they wish the test
to have, and design with the intended effect in mind (Fulcher & Davidson, 2007).
According to Fulcher and Davidson (2009) assessment model is a general
document, which provides a theoretical overview of what we understand by what it
means to know and use a language, by adding details of possible contexts for
communication and sometimes performance conditions. In other words, it can be said
that an assessment framework is the blueprint that provides guidelines for
development of the assessment instruments and determines the content area to be
assessed. Assessment frameworks comprise a range of subject content areas and
thinking skills that students face to overcome issues regarding inside and outside their
classroom.
The other component of assessment is test specification, which is specific to a
particular test for use in the context specified in the framework. It is not surprising
that specification are also referred to as ‗blueprints‘, for they are literally architectural
drawings for test construction. Fulcher and Davidson (2009) divided test specification
into the following four elements:


Item specification: Item specification describes the items, prompts or tasks,
and any other material such as texts, diagrams, and charts which are used as
stimuli. Typically, a specification at this sub-level contains two key elements:
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samples of the tasks to be produced, and guiding language that details all
information necessary to produce the task.


Presentation Model: Presentation model provides information how the
items and tasks are presented to the test takers.



Assembly Model: Assembly model helps the test developer to combine test
items and tasks to develop a test format.



Delivery Model: Delivery Model tells how the actual test is delivered. It
includes information regarding test administration, test security/confidentiality
and time constraint.

2.9

Assessment Framework used in the Present Study

In Pakistan, National Education Assessment System (NEAS), Islamabad and Punjab
Education Assessment System (PEAS), Education Department, Govt. of the Punjab
has the mandate for national assessment. These institutions have been practicing
assessment activities throughout the country during last six years. They used an
assessment framework for language proficiency assessment. In present study,
assessment framework of NEAS and PEAS was adopted for the development of
Reading and Writing proficiency test. Lexical aspects of language (vocabulary,
punctuation, grammar) were additionally included in the framework. Assessment
frameworks for final developed proficiency test included the following skills.
2.9.1

Assessment framework for Reading

According to National Assessment of Educational Progress NAEP (2005) reading
involves developing an understanding of various texts, thinking about them, and using
various texts for many different purposes. Reading and thinking abilities are natural to
every human being. It is a matter of human survival to have understanding around the
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world. Using these capabilities people have access to knowledge and the ability to
function in life. Reading skills are enhanced through the power of language and the
beauty of poetry. These abilities are essential for the extension of learning experiences
and exploring the literary world. It is the key to knowledge and innovations. The skill
of reading consists of two main dimensions:
I. The Contexts for Reading

II.

2.9.2



Reading for Literary Experience



Reading for Information



Reading to Perform a Task

The Aspects of Reading


Forming a General Understanding



Developing Interpretation



Making Reader/Text Connections



Examining Content and Structure

Assessment Framework for Writing

National Council of Teachers of English Commission, NCTE (1998) defined writing
as a powerful tool of thought. While composing a piece of writing, the writers learn
about themselves and round the world and exchange their views to others. Writing
confers the power to grow personally and to affect change in the world. Writing skill
helps to combine learning. It is used as a supportive thing in speaking and listening.
Students should do written exercises designed to support a variety of language points.
Many students find writing even a short text an off-putting task. Some may be able to
write short pieces of text that they will expand later on. Others may feel happy
producing a lengthy piece of text.

32

Among other trends for writing assessment, NAEP (1998) provided the
following types of writings:I. Persuasive Writing – persuading the reader
II. Informative Writing – informing the reader
III. Narrative Writing – telling a story

2.9.3

Assessment framework for Lexical Aspects of Language

Lexical features of a language are the tool for oral and written communication. This
tool would be ineffective if it is not supported by adequate vocabulary to aid
expression and better communication. Grammatical and phonetic exercises combined
with vocabulary development are of immense importance as natural preparations for
oral and written production of language. Correct grammar, appropriate vocabulary,
speech, and cohesive and coherent written composition are integral parts of a whole
and hence, equally important. Among other Lexical aspects of language, following
four main dimensions are major in this respect:

Vocabulary (Use words, idioms, and phrases)



Grammar(Parts of Speech and Correct use of Tenses)



Sentence Structure (Identify sentence types and structure)



Punctuations (Recognize and use punctuation)

2.10 Alignment of Assessment Frameworks and Standards
Alignment of different components of educational system is a major concern of
standard based instruction and assessment. In the educational context, alignment can
be defined as the degree to which different components of an educational organism
like academic standards, curriculum, assessment framework, and teaching work
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together to attain desired goals (Resnick, Rothman, Slattery, & Vranek, 2002).
According to Webb ―Test alignment is the degree to which expectations and
assessments are in agreement and serve in conjunction with one another to guide the
system toward students learning what is expected‖ (Webb, 1997a). In educational
context, the term alignment may be broadly defined as it is the degree to which the
various components of the education system like standards, curricula, assessment and
instruction work together for achieving the desired goals (Case, Jorgensen, & Zucker,
2004). Alignment studies find out to what extent standards and assessment address the
same content. Porter (as cited in Case et al., 2004) worked on the enacted curriculum
which expanded this to standards, assessments, and curriculum. This relationship may
be presented in this way.

Standards

Curricula

Assessment

Instruction

Alignment of curriculum standards and assessment is not a new concept in
education. The alignment between content standards and an assessment in a subject
area had been considered as a major proof of the validity of some assessment
mechanism (Webb, 1997b). The concept of alignment has become more sophisticated
in the standard-based instruction and assessment to meet specified educational goals
to strengthen education systems and to fulfil requirements for accountability
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assessments. Standards-based assessments have concretely embodied the standards,
providing an impetus for educators to teach the content to which students will likely
to be assessed. Over the past three decades, the results from assessments have
increasingly been used to evaluate educational systems and make high-stakes
decisions. Over this period, assessment has moved from norm-referenced to
standards-based assessment. Today, these assessments serve as a principal method for
holding educators and students accountable to them. There are clear evidences in
literature that alignment of assessment framework with expectations of students‘
learning enhance the effectiveness of assessment and hence teaching-learning process.
It is also necessary for students‘ learning assessment in a more consistent and valid
way (CCSSO, 2002; Gronlund & Linn, 2005; Webb, 1997a).
2.10.1 Methods of Alignment
Considering the breadth and depth of standards, it is highly recommended that a
single test should achieve a desirable degree of match. There are three traditional
methods for systematically evaluating and documenting the alignment between
standards and assessments: expert review, sequential development, and document
analyses (Webb, 1997a; Cook, 2005). These methods are adapted to compare various
qualities of standards and assessments, ranging from content match to depth and
comprehensiveness. The description of each method is given below.
2.10.1.1

Expert Review

Expert review method relies on the opinions of experts who are well informed about
the content standards and about the development of educational assessments
(Webb, 1997a). This method, usually, is used to analyze the alignment between
assessments and standards when both have already been developed. The format of the
process may be varied but usually comprises the systematic review of test items of an
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assessment by a committee of content experts who have expertise to judge the
alignment of items with standards (Webb, 1997a). The review process may also vary
in degrees of formality, sometimes including educators, administrators, parents, and
other members of the public in addition to content experts.
2.10.1.2

Sequential Development

Sequential development is perhaps the simple and common method of alignment in
which the standards and assessments are developed in a serial manner. In this method,
firstly, the standards are developed through consensus and then these standards are
used for the development of content-based items for assessment. This method has
advantage over the other methods because it proceeds in a logical process and, when
first document is developed, subsequent documents can be developed accordingly
(Webb, 1997a). During the process of test development, developers are required to
identify and record the items that relate to each standard. Furthermore, the standards
and test items can be presented for public review and feedback, ensuring that the
alignment of the assessments to the standards is protected by the review of
educationists, experts, and the other stakeholders (Webb, 1997a; Cook, 2005; Resnick
et al., 2002).
2.10.1.3

Document Analyses

This method implies in analyzing the standards and assessment documents using a
system for encoding their content and structure. After coding the documents, the
alignment can be computed and compared accordingly. This method has been used
for composite alignment studies, such as the comparison of the curricula of different
countries (Webb, 1997a).

Other documents like textbooks, additional learning

material or teaching guides which have been used in educational systems, can be used
into this method of alignment. As with expert review, the quality of the alignment
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study‘s outcomes depends on the reliability of the experts in encoding the content of
the assessments and standards.
2.10.2 Models of Alignment
In the past, standard and assessment alignment has been considered as a one-to-one
match between an item and a content standard. Later on the researchers give
alignment a more comprehensive definition, stating that assessments must ―measure
the depth and breadth of the academic content standards for a given grade level‖ as
well as a range of other qualities, such as comprehensiveness and clarity for users
(CCSSO 2002). Researchers have developed models of alignment methodology used
to fulfill qualitative analysis of alignment in addition to evaluating the content match
between each item and standard. Today, the most frequently used alignment models
are the Webb Model, the Surveys of Enacted Curriculum (SEC) Model, and the
Achieve Model. Let us have an overview of these models.
2.10.2.1

Webb Model

This model has been developed by Norman Webb which provides a reliable and valid
process and criteria for alignment studies, which combine qualitative (expert
judgments) and quantitative (coding and analysis) aspects of standards and
assessments. Webb described alignment criteria which comprise content focus,
articulation across grades and ages, equity and fairness, pedagogical implications, and
system applicability (Webb, 1997b, 2007).


Content Focus: It concerns the development of students‘ knowledge of the
subject matter.



Articulation across Grades and Ages: It concerns the way a student‘s
knowledge grows and changes over time.
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Equity and Fairness: It deals with the issues of diversity in the student
population.



Pedagogical Implications: It relates the factors that affect student learning
achievement. These factors include attitudes toward subject areas and the
technology, materials, and tools that are used in classroom instruction.



System Applicability: It requires standards and assessments to be aligned in a
reliable, manageable, and useable ways to make update the education system.
Webb prepared this model to assess the four aspects of contents of an

assessment including categorical concurrence, depth of knowledge consistency, range
of knowledge correspondence, and balance of representation (CCSSO, 2002).
The process of an alignment research using the Webb model comprises a panel
consisting of four to six experts and subject specialists who are trained to identify the
depth of knowledge consistency levels of standards. Each criterion of depth of
knowledge consistency is rated numerically and the results are objectively quantified,
calculated, and reported. Afterwards, the values for all four criteria, from the coding
of items to the standards, are calculated.
2.10.2.2

Surveys of Enacted Curriculum (SEC) Model

The Surveys of Enacted Curriculum (SEC) model was presented by Andrew Porter
and John Smithson. It provides alignment analyses among the standards; assessments,
and instruction by use of a common content matrix or template that allows
comparison across schools, districts or countries (CCSSO, 2002). The content
matrix/template and language has two dimensions for categorizing subject content i.e.
content topics and cognitive demand (or expectations for student performance).
The process of an alignment research using the SEC model consists of four
reviewers who categorize the content of the standards and assessments according to
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content topic and cognitive demand. After completion of categorization, the standards
and assessments are quantified by using statistical computations to find the degree of
alignment. Then, the results are presented with the help of charts and graphs to
convey the analyses more effectively. This alignment model may also be helpful to
evaluate other elements of an education system including classroom instruction.
2.10.2.3

Achieve Model

The Achieve model provides an in-depth qualitative and quantitative analysis on the
alignment of assessments to standards (CCSSO, 2002; Resnick et al., 2002). In the
Achieve model, a panel of content experts judges the degree of alignment between
assessment items and standards.
To perform an alignment study using the Achieve Model, a panel of content
experts judges the degree of alignment on each criterion (Content Centrality,
Performance Centrality, Challenge & Balance and Range) by using numerical scales.
This quantitative data are computed to provide an objective evaluation of the
alignment. This process provides the mapping of the assessment to the standards.
Then reviewers judge the mapping on the above mentioned criteria until the group
reach consensus on the mapping of each item for the criteria of content centrality and
performance centrality. The panel members then use written commentary to
illuminate patterns that are apparent in the quantitative analysis of the test
(CCSSO, 2002).

2.11 Test Specification for Proficiency Tests
Test specification is often called test blueprint, and this is an opt analogy. Blueprints
are used to build structures, and from blueprint many comparable structures can be
created. Test specification, according to Fulcher and Davidson (2007), are
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explanatory documents for the development of assessment tasks. It provides
information regarding how to create test items/tasks and how to structure the test
layout. Test specification further guides us how to locate and arrange the test material.
They also inform us the rationale behind the various choices that we make. Test
specification may comprise the following information related to assessment process:


Standards and Benchmarks to be assessed



Assessment frameworks to be used



Test item/tasks format



Weight assigned to each construct measured



Alignment of assessment framework and test items/tasks

In the present study, proficiency test, as mentioned earlier, was comprised of three
language skills i.e. reading, writing and lexical aspects of language. Distribution and
weight of items/tasks regarding each skill are given in annexure.
2.11.1

Selection of Reading Text for Reading Assessment

Reading texts were selected from the material which is read almost every day by
students to assess actual reading experiences. These content materials and
paragraphs/poems are taken from valid texts found in the surroundings of students.
The text for assessment tasks are selected from original sources, not simplified,
rephrased, modified, or modernized. Only nominal changes are done in reading
passages (for example, replacement of an unclear word, revising a puzzling phrase, or
replacing an unknown name). Such changes do not affect overall passage difficulty
level, purpose, or meaning. Complete short stories, articles, poems, paragraphs, letters
etc. are used to attract the students' interest. These texts made it possible to ask
questions that obtain various reading approaches.
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2.11.2

Item/Task Format

The format of the test specification should be according to the requirements of the
framework and standards (Fulcher & Davidson, 2007). The test specification indicates
the kinds of skills and the balance of test contents to be measured. In this connection,
the selection of item types and test format should be based on the kinds of skills to be
measured (Kline, 2005). Usually, there are two types of items i.e. constructed
response items (CRI) and selected response items (SRI). For example the use of
multiple-choice items is considered more feasible for large group testing on
knowledge of the skills of English language. This type of item is not generally
appropriate for direct measure of writing skill. If the purpose is to decide whether an
examinee can write a clear logical essay or express own opinion/feeling, an essay or
free-response format is clearly more appropriate than a multiple-choice format.
Usually there is no agreed upon rule for appropriateness in any type of question
format. The choice must be made on the basis of the performance to be tested.
2.11.3

Item/Task Format for Reading

Multiple Choice Questions (MCQs) probe students‘ conceptual understanding and
ability to connect ideas in a scientifically sound way. Reading test contained a broad
enough range of items at different levels of proficiency to identify aspects of reading.
In reading test, MCQs are used because this type is useful due to following good
characteristics: Are easily equated
 Are easily scored without the need for complex keys and rubrics
 Provide greater security of items
 Increase the reliability of the data as they demand objective marking
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 Are more efficient
 Predict valid measurement
2.11.4

Item/Task Format for Writing

Writing tasks or prompts consider the factors that affect students‘ writing abilities. In
writing tasks writers must use different approach and content to show expertise to
these different purposes of writing. However, each general category of purpose allows
a variety of types of writing within it. A major characteristic of any writing prompt is
the purpose for writing and its associated leading structure and content.
For writing assessment, in the present study, three constructed response
prompts are used, one for each purpose of writing. The responses on each prompt are
marked according to rubrics and given maximum seven scores.
2.11.5

Item/Task Format for Lexical Aspects of Language

Multiple-choice items are used to measure lexical aspect of language.

2.12

Characteristics of Proficiency and Standardized Tests

All good measuring instruments have some certain key qualities, which differentiate
good tests from substandard ones whether they are used by the educator, the
psychologist, the medical technician, or people in other fields (Rahman, 2002). A test
which lacks basic agreed upon qualities of a good measuring instrument will never
provide reliable and valid results. Many experts like Kubiszyn and Borich (2003)
agree that reliability, validity, and usability are the three qualities of a good test.
Furthermore, besides these three requirements of a standardized instrument,
researchers agree that adequacy and objectivity are secondary qualities of a good test.
These are less crucial than reliability and validity, since a test may function efficiently
without the presence of the secondary characteristics as long as it is valid and reliable.
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However, the secondary characteristics of a test, to some extent, effect core qualities
(validity and reliability) and it makes the use of a test much simpler. Core
characteristics of an instrument are given below.
2.12.1

Reliability

Reliability of a test refers to the consistency with which it yields the same rank for an
individual taking the test more than one time (Kubiszyn & Borich 2003). If a student
was tested yesterday and again tested today, we expect fairly similar scores. If not, the
test is not consistent or ―reliable‖. Any particular instrument may have a number of
different reliability measures, depending on the situation in which it is used.
Therefore, it can be said that reliability refers to the ‗test scores‘ not of the ‗test‘ itself.
An estimation of reliability always refers to a particular type of consistency.
Generally, scores obtained from a test are not reliable. They are only generalizable
over different time spans, samples of questions, and different raters. It is possible for
test scores to be consistent in one of these respects and not in another (Rahman, 2004;
Salvia & Ysseldyke, 1995). An instrument which is reliable may not necessarily valid.
There are many methods to ensure the reliability of a test.


Test-Retest: It provides measures of stability of results. A test is given to a
group and after a time span (from minutes to years) the same test is
administered again to the same group.



Split-half method: It is used for internal consistency. A test is given to a
group once and it is scored two equivalent halves of a test (odd and even
items, first and last). Correlation between halves to fit whole test by
Spearman-Brown formula is observed

43



Kuder-Richardson: It measures internal consistency. A test is
administered once and scored. Kuder-Richardson formula applied to find
internal consistency.



Equivalent-forms method: It is used to measure equivalence of two
forms of tests. Two forms of the test are given to the same group in close
sequence



Test-retest Equivalent Form: It measures the stability and equivalence of
test scores. Two forms of the test are given to the same group with
increased time interval.

According to Linn and Gronlund (2003) there are many factors which affect test
reliability including test difficulty, length of test, and spread of scores.
2.12.2

Validity

Validity is the extent to which an assessment procedure measures what its authors or
users claim it measures. Validity refers to the appropriateness, meaningfulness, and
usefulness of the specific inferences that can be made on the basis of observation or
test results (Salvia & Ysseldyke, 1995). Validity, with reference to test scores, refers
to the consistency (accuracy) with which the scores measure a particular cognitive
ability. Thus, validity has two aspects: what is measured and how consistently it is
measured. There are following three major types of validity:


Content Validity: Content validity replies the question ―Do the test items
measure the instructional objectives properly?‖ The evidence of content
validity is developed by examination. Test items are checked to see
whether they correspond to what the test user decides should be covered
by the test (Kubiszyn & Borich, 2003).
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Criterion Validity: To establish criterion validity, scores from a test are
compared with external criteria.

Criterion-related evidence has two

aspects: one deal to measure present position on a criterion measure and
the other relates to predicting future performance on criteria measures.


Construct Validity: It refers to a psychological construct that cannot be
measured or observed directly. Construct validation is the process of
gathering proofs to support the evidence that a given test measures the
psychological construct which test users determine for it to measure.

2.12.3

Usability

It refers to the practical considerations of the instruments. Initial beneficiaries of the
tests are teachers who usually have not higher order training in measurement. Tests
are administered in limited time. Similarly, the cost of testing is also a serious issue.
These factors are important in the matter of usability of tests and evaluation
proceeding must be taken into account while selecting assessment instruments. Such
practical considerations are particularly vital while selecting published tests. The
usability, practicability, or economy of an instrument depends on following factors:


Administration



Time Factor and Cost



Interpretation and Application



Equivalent Forms of Tests

2.13 Attitudes & Motivation and Language Learning
Language learning is a complex process. There are many factors associated with
language learning. Among these aspects, age, motivation, attitude, language aptitude,
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cognitive style, learning and teaching strategies/facilities, personality and social
psychological elements, have been affecting both individually and/or in combination.
Gardner and McIntyre (1993) sorted out the main features which influence how well
students learn a foreign or second language into three aspects:


Cognitive aspects include language aptitude, intelligence, previous
language expertise and experience, language learning strategies.



Affective aspects comprise attitudes, motivation, language learning
anxiety, self-confidence, and individual learning styles.



Other aspects regarding age and socio-cultural experiences.

Masgoret and Gardner (2003) declared that cognitive and affective variables
associated with language learning have strong link with each other. For example, the
willingness or unwillingness of a learner to employ learning strategies has a rigorous
impact by affective variables, such as attitude, motivation and anxiety.
The concepts of motivation and attitudes have been strongly associated with
second language learning (Dornyei, 2001b; Gardner, 1985; Masgoret & Gardner,
2003). Today we find substantial interest of people in the belief of attitude and
motivation to learn a second or foreign language, but it was not always this way. In
past, it was general concept that learning another language involved intelligence and
verbal ability. Attitudinal and motivational factors were not considered important at
all (Gardner, 2000). Masgoret and Gardner (2003) argued that attitudes and
motivation are central elements to learn another language in classroom setting
because most of the factors are dependent on it.
2.13.1

Attitudes

Attitude is commonly used word in our everyday conversation with meaning positive
or negative views/behaviour of a person. The term ‗attitude‘ is extensively used in
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language learning literature. Attitudes are predisposition towards a specific cognitive,
behavioural or emotional reaction to a situation, person, object or action. Gardner,
(2005) defined attitude as a mental and neural state of readiness, organized through
experience, exerting a directive or dynamic influence upon the individual‘s response
to all objects and situations with which it is related.
Attitudes are not directly observable but are inferred from a person‘s overt
behavior either verbal or non-verbal. On the basis of observation of a person‘s
consistent behavior guide to a stimulus, we may conclude that he/she displays this or
that attitude. Attitudes are relatively stable especially in adults (Anastasi, 1988).
According to Mehrens and Lehmann (1984), attitudes are descriptions of how people
feel and typically behave rather than description of what they know or can do.
Attitudes are tendencies to respond overtly to social subjects. In another way, attitude
may be considered as the sum total of a person's psychological construct towards
some person, object, institution, and idea (Dattamajumdar, 2005).
Gardner (2005) argued that attitudes are considered to have cognitive and
affective components. These components may be further considered in terms of their
direction, magnitude, intensity, cognitive complexity, flexibility, and awareness.
Gardner (1985) proposed that evaluation of someone‘s attitude is based on the opinion
and belief of the attitude object.
Crew (1994b) described a linear cause and effect relationship in which
attitudes influenced motivation, which then influenced second language acquisition
meaning. Language attitudes formed through students‘ interaction with social
environment make a direct link between culture and motivation to learn a second
language and ultimately proficiency in that language. Language teaching researchers
have rightly discovered that learners‘ attitudes account to a large extent for the degree
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of students‘ response in the classroom and eventually contribute to enhance
achievement in the classroom.
Gardner (1985) worked on social-psychological theory and proposed that
motivation should be seen as consisting of effort plus desire and attitudes to achieve a
goal. They further concluded that attitude measures account for a meaningful and
significant proportion of the variance in second language learning and that some
attitude variables are more appropriate than others are. While attitudes are not seen as
having direct influence on learning, they lead in combination with effort and desire to
achieve a goal. They see attitudes as directly related to motivation, which in turn is
directly related to achievement.
Gardner (1985) subdivides attitudes into two categories: attitudes towards the
people of speaking target language and attitudes towards practical usage of language.
He openly states that attitudes form a basis for motivation. Different attitudinal
variables provide a foundation for a learners‘ motivation to learn a second language.
Attitudes and motivation are considered interrelated in second language learning. In
the area of second language acquisition, there are many evidences that motivation has
attitudinal components, and attitudes have motivational inferences and many studies
tend to recognize this interrelationship (Crew, 1994a; Dornyei, 1998; Gardner 1985,
2005; Malallah, 2004). Crew (1994b) summarized that a learner‘s attitudes affect the
development of motivation.
2.13.2

Motivation

In the area of language learning the term motivation has been used with many
definitions and processes and this has been shared with general area of psychology.
Motivation, in the early history, was known as reinforcement, instincts, needs, and
drives

reduction.

Recently

motivation

is

considered

as

process-oriented
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conceptualization which is depicted in one form or another in the area of motivation
in second language learning (Gardner, 2005). Dornyei and Otto (1998) presented
another aspect of motivation as the energetically changing cumulative arousal in a
learner that directs, initiates, coordinates, increases, concludes, and evaluates the
cognitive and motor processes whereby initial wishes and desires are selected,
prioritised, acted out.
In fact, Dornyei‘s definition is very comprehensive and broad. But it may not
be necessarily acceptable by all researchers. Later on Dornyei (2001a) further
simplified motivation as direction and magnitude of behaviour. This aspect of
motivation is closer to Gardner‘s (1985) point of view. Gardner is one of the initiators
of socio-linguistics research especially attitudinal and motivational factors involved in
second language learning. Gardner defined motivation as the combination of effort
and desire to achieve the goal of learning the language plus favourable attitudes
toward learning the language. In this definition he presents three elements of
motivation; 1) effort spent to learn the language, 2) desire to learn the language, and
3) favourable attitudes associated with learning the language. Desire and favourable
attitudes must co-exist with effort to explain motivation. Crew (1994a) argues that
motivation to learn a language is not only determined by attitudes, but other factors of
motivation like desire to please teachers and parents, rewards, jobs, or high status.
Narayanan, Rajasekaran and Iyyappan (2007) are of the view that many factors such
as gender, age, attitudes, motivation, anxiety, amount of exposure etc. are considered
in second language learning.
2.13.3

Socio-educational Model for Second Language Acquisition

This model was presented by Gardner (1985) describing different aspects influencing
second language acquisition. Gardner (2010) claimed that Socio-Educational Model
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may be relevant to the learning of a language where the target language community is
clearly identifiable, but when the language is global one, as English has recently been
described, there are too many other motivational features that must be considered.

Socio-educational model adopted from Gardner: Integrative motivation and second
language acquisition presented in Canadian Association of Applied Linguistics/Canadian
Linguistics Association Joint Plenary Talk - May 30, 2005, London, Canada

Socio-educational model describes that the student‘s motivation to learn a
second language is related to two types of variables. One is attitudes of the learner
towards the learning situation. It is further divided into attitudes towards teacher and
attitudes towards class. It is clear that learning environment has influence on the
motivation. Interesting curriculum, expert teacher, use of audio visual aids, and
purposeful assessment procedure will certainly promote motivation. The other
component is concept of integerativeness.

This term is not commonly used in

language learning situation. It implies that learner has been involved in the situations
that are favourable in language learning. These situations may be cultural
backgrounds, early home experiences, and child nurture characteristics. These factors
may be influential in motivational effects. In second language achievement, the third
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factor is instrumentality. Instrumentality concerns the usefulness of language learning
in practical, social and economical life. In many situations, individuals might be
wanted to learn a language for purely practical reasons i.e. job, promotion, higher
education, and to the extent that this orientation is related to achievement, it is
reasonable to expect that the relationship would be mediated by motivation.

2.14

Measuring Language Proficiency and Attitudes & Motivation

Attitude/Motivation Test Battery (AMTB) was developed by Gardner (1985) and used
by many researchers to measure the various components of the socio-educational
model of second language acquisition. Considerable amount of research efforts has
been made, and is still being expended on the evidence that attitudes and motivation
of learner is more closely associated with second language achievement. According to
Dornyei (2006), many conditions are needed to learn a second language successfully
but most teachers and researchers would agree that motivation and attitude are one of
the key factors that determine language learning achievement.

The association

between attitudes and motivation to learn another language and attainment of
proficiency in a second language has also been matter of interest. We can find
evidences from literature that these two variables have strong impact on each other.
Attitudes are one of the factors that enhance motivation which ultimately result in
achievement of proficiency in a second or foreign language. Attitudes are considered
to be correlated to proficiency in a second language and scores obtained on an attitude
scale could be associated with success in the English language proficiency and may
be assumed that if the resulting coefficient is high, the attitude test would be
considered as a good predictor.
Ali (1988) used socio educational model in his research on the title ―attitudes
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and motivation of Arabic-speaking students of science and technology in Wales
towards English and their relationship to proficiency in English‖. The research
explored that Arabic-speaking students had strong motivation to learn English
language and those students who tended to show positive attitudes towards English
language and English-speaking people, obtained high proficiency scores in English
language. Crew (1994a) in his PhD research on ―changing attitudes and English
language proficiency of Hong Kong student teachers‖ used AMTB and discovered
that both attitudes and motivation of Hong Kong student teachers became more
negative over the course of the study and English language proficiency declined. He
emphasized the importance of socio-cultural factors in language learning.
Vogt and Oliver (1999) carried out a study in the Kuwait University and
indicated that students generally favour English language instruction. Students obtain
positive attitudes toward English language learning and an English based curriculum.
The students who failed in their first-semester English course felt that they had
inadequate secondary school English language preparation. Mallalah (2000)
conducted a study to explore students‘ attitudes and motivations towards learning
English as a foreign language and English language proficiency in a predominantly
Arabic and Muslims environment. He also used Attitude/Motivation Test Battery to
explore the inter-relationships between attitude, motivation, anxiety and achievement
in the English language. The findings of his research concluded that the more a
student was exposed to the English language for present studies or future career, the
more positive his/her attitudes and motivation showed.
In another doctoral study, ATMB has been adopted by Ghani (2002) on the
topic ―The effects of social, attitudinal, motivational and affective factors on English
language proficiency: a study of Pakistani students at post-intermediate level‖. One
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major finding of that study was that the learners who had more positive attitudes
towards English language learning and who had strong motivation to learn English
language were more successful in learning the language than those with less
favourable attitudes. Hameed and Shakir (2004) discovered the relationship between
the attitudes of students towards English and their achievement at Higher Secondary
level in Pakistan and found positive correlation of attitudes and achievement of higher
secondary students in the subject of English. According to Bidin, Jusoff, Aziz, Salleh,
and Tajudin, (2009), there was significant relationship between students‘ social
economics status and parental involvement with language proficiency achievement.
Similarly, Idrees and Gondal (2010) explored that attitudes and motivation of learner
is more closely associated with second language learning.
San (2005) investigated the attitudes and motivation of Malaysians of Chinese
origin for learning English as a Second Language and concluded that the students
from Chinese speaking backgrounds showed more negative or mixed attitudes
towards learning English language than those from Malay students or English
speaking backgrounds. Negative attitudes were found to be related to many factors
like lack of interest and effort, use of and preference for using mother tongue, low
self-efficacy, and influence of home environment. Positive attitudes of Malay
students were associated to the factors like personal interest, individual efforts, and
favourable home environment. The findings also indicated that Chinese students
acknowledged that their failure to learn English was mainly due to lack of interest,
self-concept and effort, lack of practice and exposure, poor teaching environments,
and task difficulty. Similarly, Liu (2007) had strengthened the findings of San (2005)
by investigating ―Chinese Students‘ Motivation to Learn English at the Tertiary
Level‖. Liu used a modified 44-item survey adapted from Gardner‘s (1985) and
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Clément and Kryidenier (1985) in the study and examined that the students had
showed more positive attitudes toward English language learning and were extremely
motivated to study it. Furthermore, the students were more instrumentally than
integeratively motivated to learn English and the attitudes and motivation of the
students were positively correlated with their English language proficiency.

2.15 Validity of Attitudes/Motivation Test Battery
Gardner (2005a) claimed that AMTB is quite appropriate to be used in other countries
and cultures where English is taught and learnt as a foreign language. He also stated
that the results obtained from AMTB support the validity of socio-educational model.
Keeping in view the strong evidence about relationship between language learning
and attitude towards language, it was necessary to conduct such study in the Punjab at
elementary level where students have different ethnic, cultural, geographical, and
socio-economic backgrounds as attitudes towards some phenomenon change with the
change of cultural backgrounds. This was the reason that the researcher was
motivated in exploring the effects of attitudes and motivation on learners‘ English
language proficiency in the Punjab.

CHAPTER 3

METHODOLOGY

This chapter deals with procedures and methodology employed for measuring
students‘ English language proficiency by using an assessment framework and
exploring attitudinal and motivational factors related to English language learning of
8th grade students in Punjab. It includes research design, population and sampling,
instrumentation, and data collection.

3.1

Description of the Present Study

The nature of the study was descriptive. Two instruments i.e. English Language
Proficiency Test (ELPT) and Attitude Motivation Scale (AMS) were used to collect
the data. An English language proficiency test was developed in alignment with
Standards and Benchmarks of National Curriculum of English Language for Grade
VIII, (2006) published by Ministry of Education, Pakistan and Assessment
Framework for English language to measure English language proficiency of
students. Language proficiency test comprised of three language competencies i.e.
reading, writing, and lexical aspects of language. Attitudinal and Motivational factors
related to English language learning were measured with the help of a five-point
Likert-type scale. Background information of the students like gender, age, locality,
parents‘ qualification and occupation, school type, and

English teachers‘ age,
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experience, qualification etc. were also collected to find their impact on English
language proficiency and attitudes & motivation. ELPT and AMS were spot-tested,
pilot-tested, and administrated to a randomly selected sample of 2700 students. Data
were collected and analyzed by using different statistical techniques to test the
hypotheses formulated for this study.

3.2

Population

All the 8th grade students studying in public schools in the province of Punjab,
irrespective of gender and locality, comprised the population of the study. According
to Programme Monitoring and Implementation Unit PMIU (2008) following is the
summary of enrolment of students in 8th grade in public schools of Punjab province.
Table 1: Enrolment in 8th Grade Students in Public Schools of Punjab
Locality

Male

Female

Total

Urban

140576

91915

232491

Rural

183830

124356

308186

Programme Monitoring and Implementation Unit (PMIU) 2008

Thus, population of the present study was 540677 students of 8th grade in
public schools of the province of Punjab.

3.3

Sampling

The characteristics such as age, gender, or locality might provide basis for choosing a
stratified sample and cluster sample is appropriate when geographical distribution of
the individuals is widely scattered (Best & Kahn, 2006). The population in the study
was divided into four strata i.e. rural-urban and male-female. The size of the sample
depends upon the nature of the research. The greater the number of strata, the larger
the sample will be (Cohen, Manion & Morison, 2007). In order to select the sample
from a large population and for descriptive survey type research, where population is
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larger than 1, 00,000, the sample size more than 400 is considered appropriate (Gay,
2000). Keeping in view the criteria specified by Gay (2000), 1600 students were
sufficient for the present research. However, 2700 students, at least 546 students from
each stratum, were selected to enhance reliability and validity of the research.
The other reason of selecting large sample size was the use of Item Response
Theory (IRT) for proficiency assessment of students. In IRT based analysis, large
sample size is required and for each stratum more than 400 persons are appreciated.
To select proportionate sample from above said four strata, the information of
Pakistan Education Statistics (2007) was used. The proportionate of male and female
8th grade students enrolled in public schools in the province of Punjab is 53% and
47% respectively. The percentage of locality comprised of 57% rural and 43% urban
students. Initially 0.5% of total population was selected as a sample which comprised
of 2700 students. Category wise number of proportionally selected students from each
stratum is given in the table 2.
Table 2: Stratum Wise Proportionate of Enrolment of 8th Grade Students
Locality

Male Total

Percentage

Female Total

Percentage Total

Rural

163339

30.21 %

144847

26.79 %

308186

Urban

123220

22.79 %

109271

20.21 %

232491

Pakistan Education Statistics (2007)

To select 2700 students, maximum twenty-five students of 8th grade were
randomly selected from each sampled school. The schools which had students 10 to
25, all the students were selected. The schools which had more than 25 students and
more than one sections, 25 students were randomly selected from all of the sections.
The summary of the selected sample of 2700 students has been presented in table 3.
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Table 3: Stratum Wise Proportionally Selected Sample
Stratum

Population

Percentage

Selected Sample

Rural Male

163339

30.21 %

815

Rural Female

144847

26.79 %

724

Urban Male

123220

22.79 %

615

Urban Female

109271

20.21 %

546

Pakistan Education Statistics (2007)

According to Pakistan Education Statistics (2007) , the total number of
schools, having 8th class students, in the province of Punjab were 12839 including
7535 Elementary/Middle schools, 4801 High schools, and 503 Higher Secondary
schools. For the selection of required sample of 2700 students, 128 schools were
proportionally and randomly selected from each stratum. In this way the sampling
design for this study was two stages Stratified Random Cluster Sampling.

3.4

Instrumentation

English Language Proficiency Test (ELPT) and Attitude Motivation Scale (AMS)
were used to measure English Language Proficiency and Attitudinal/Motivational
factors related to language learning in the study.
3.4.1

English Language Proficiency Test

The researcher developed English Language Proficiency Test in alignment with
standards and benchmarks of National Curriculum of English (2006) for 8th grade
students and language assessment framework.
3.4.2

Standards and Benchmarks

Standards and benchmarks of Reading, Writing and Lexical Aspects of Language
competencies were adopted from National Curriculum of English published by Govt.
of Pakistan, Ministry of Education (2006) for 8th grade students. National Curriculum
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for English Language provided a comprehensive definition of standards as the
competency by specifying broadly, the knowledge, skills and attitudes that students
will acquire, should know and be able to do in a particular key learning area during
specific years of schooling. The standards are further divided into benchmarks,
indicating what the students will accomplish at the end of each developmental level in
order to meet the standard. To achieve a specific benchmark, the contents are split
into Student Learning Outcomes (SLOs). These are built on the descriptions of the
benchmarks and describe what students will accomplish at the end of each grade
level. These standards and benchmarks of each competency are given below:3.4.2.1

Reading

Standard 1: All students will search for, discover and understand a variety of text
types through tasks which require multiple reading and thinking strategies for
comprehension, fluency and enjoyment.
Benchmark I: Analyze patterns of text organization and function of various
devices used in a paragraph.
Benchmark II: Extend conceptual understanding of processes, procedures,
events and issues, applying reading comprehension and thinking strategies.
Benchmark III: Interpret information from a visual cue or a graphic
organizer to give directions, describe positions, simple processes and
procedures and cause and effect relationships.
Benchmark IV: Gather, analyze, and use information for a variety of
purposes using various aids and study skills
Standard 2: All students will read and analyze literary text to seek information,
Benchmark: Analyze short stories and poems; identify with characters‘
emotional response, motives and actions.
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3.4.2.2

Writing

Standard 1: All students will produce with developing fluency and accuracy,
academic, transactional and creative writing, which is focused, purposeful and shows
an insight into the writing process.
Benchmark I: Analyze written discourse to use in their own compositions,
techniques for effective paragraph organization and development such as a
clear topic sentence and supporting details.
Benchmark II: Write descriptive, expository and narrative texts for different
purposes and audiences.
Benchmark III: Write a variety of interpersonal and transactional texts e.g.
informal and formal letters, simple forms, dialogues (speech bubbles, cartoon
strips, role-play) using vocabulary, tone, style of expression appropriate to the
communicative purpose and context.
Benchmark IV: Plan and draft their own writing; revise and edit for
paragraph unity, clear central topic sentence, relevant and adequate supporting
details, effective style, appropriate transitional devices, punctuation and
vocabulary.
3.4.2.3

Lexical Aspects of Language (Vocabulary and Grammar)

Standard 1: All students will enhance vocabulary for effective communication.
Benchmark: Build vocabulary through word roots, contextual clues,
dictionary, thesaurus, and the environment; use words, phrases and idioms in
context and with correct spellings.
Standard 2: All students will understand grammatical functions and use the
principles of grammar, punctuation, and syntax for developing accuracy in their
spoken and written communication.
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Benchmark I: Recognize grammatical functions of parts of speech, selected
concepts of tense, aspect, limited transitional devices and modal verbs, and use
them in their speech and writing.
Benchmark II: Recognize and use punctuation including use of semicolons,
dash, parenthesis and quotation marks to denote direct speech.
Benchmark III: Identify sentence types and structure, recognize and apply
the concept and functions of voice and narration in reading and writing.

3.5

Assessment Frameworks

3.5.1

Assessment Framework for Reading

National Assessment of Educational Progress NAEP (2005) stated that reading refers
to build up an understanding of different types of texts, thinking about them, and be
able to use different types of texts for numerous different purposes. Reading and
thinking abilities are natural to every human being. It is a matter of human survival to
have understanding around the world. Using these capabilities people have access to
knowledge and the ability to function in life. Reading skills are enhanced through the
power of language and the beauty of poetry. These abilities are essential for the
extension of learning experiences and exploring the literary world. It is the key to
knowledge and innovations. This reading framework was adapted from Reading
Framework of National Assessment of Educational Progress NAEP (2005), with
written permission from NAEP. This framework was also used by National
Educational Assessment System (NEAS), Pakistan for language proficiency
assessment of elementary level students. According to NAEP Reading Framework
(2005), the skill of reading consists of two main dimensions:
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The contexts for reading



The aspects of reading

A.

Contexts for Reading

The contexts for reading are:

I.



Reading for literary experience



Reading for information



Reading to perform a task
Reading for Literary Experience

Students involve in many literary experiences in daily life. Reading for literary
experience comprise of reading stories, novels , letters, newspapers or magazines and
exploring main ideas, understanding major tasks, feeling goodness or badness of
characters, and understanding the language of literary works. The student brings his
daily life learning experiences and information to the text in activities such as
predicting future events, anticipating consequences, analyzing different aspects of
pictures, and considering the language of literary works. He or she thinks about the
authors‘ character and considers the language and story structure. A variety of types
of texts are related with reading for literary experience, including short stories, plays ,
myths, biographies, legends, poems and folktales. It is important that these texts are of
a high literary quality and that the language and topics are accessible to students.
II.

Reading for Information

Reading for information involves the reader with various aspects of the real world.
Reading for information is most generally connected with daily life experiences. It
comprises of many different tasks like textbooks, newspaper and magazine articles,
primary and secondary resources, essays and speeches. Two features that distinguish
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informational text with literary text are only of presentation and organization of
information. Informational text is organized by topic and supporting details, whereas
literary text is organized by the structure of a story, poem or drama. The text
comprises of information may have, graphics, charts, illustrations, boldfaced headings
and captions. Students have to critically analyze the texts to draw inferences and
conclusions. Students should need to know some text patterns regarding organization
of text. These consist of cause effect relationship, sequential order of events,
comparing and contrasting information, comments and suggestions.
III.

Reading to Perform a Task

Performance includes application of knowledge and experiences. Reading to perform
a task involves reading to achieve something. When we read to perform some tasks,
we mostly use our considerations of the purpose and organization of practical text to
guide how they select, understand, and apply information. The examples of some
texts comprise of practicality may contain directions for games or maintenance,
charts, classroom or library procedures, bus or train schedules, recipes, forms of
different natures and maps. The ability that reader has to express is looking for
specific information to accomplish some task. Readers are required to apply
information provided in the text. For this type of reading, readers are not likely to
enjoy the style or thought in the texts as they might in reading for literary experience.
B.

Aspects of Reading

The aspects of reading consist of:


Forming a general understanding



Developing interpretation



Making reader/text connections



Examining content and structure
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I.

Forming a General Understanding

General Understanding may consist of overview of the whole text. The reader must
consider the whole text and understanding of organization of different paragraphs or
verses. Major tasks and question that involve in having general understanding may
comprise of main idea/theme/moral of the story, main characters in the text, and
explanation of some event.
II.

Developing Interpretation

To develop interpretation, the student must expand his or her early information to
develop a more complete comprehension of the text. In this process the reader must
have matching ability across different parts of the text. The reader involves linking
information across parts of a text as well as focusing on particular information. Tasks
that assess this aspect of reading contain drawing influences about the relationship of
two pieces of information and providing evidence to determine the reason for action.
III.

Making Reader-Text Connections

Reader-text connection ability comprises of linking personal learning experiences to
the information in the text. To do reader-text connection, the students are required to
apply their ideas in the text to the real world. All student responses must be text based
to receive full credit. Personal feelings are not asked for in the assessment.
IV.

Examining Content and Structure

This type of text requires critical views of the reader to examine the whole text. The
abilities like evaluating content format, comparing and contrasting the mode of
explanation and understanding the effect of features such as irony, humour and
organization. Questions used to assess this aspect of reading require readers to stand
apart from the text, consider it objectively, and evaluate its quality and
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appropriateness. Knowledge of text content and structure is important. Questions ask
readers to determine the usefulness of a text for a specific purpose, evaluate the
language and textual elements, and think about the author‘s purpose and style. This
aspect involves students in critically examining a text using what they have learnt
regarding text content and structure. It does not involve students in drawing on their
personal experiences to make subjective decisions.
3.5.1.1

Distribution of Proportionate and Weight

The proportion of weight given to each response to reading questions under each
dimension and sub-dimension depends on the level of students. For lower graders, the
proportion of literary experience is greater than reading for information and reading to
perform a task. This weight increases with the increase of grade level (NEAP, 2005).
For each context and aspect of reading for 8th grade students, the weight was adapted
according to the proportion given in standards and benchmarks. Distribution of
proportionate and weight is given in table 4.
Table 4: Weighting Proportionate for Reading Framework
Contexts for
Reading

Aspects of Reading
General
Developing
Reader Text
Understanding Interpretation Connection

For Literary
Experience
For
Information
To Perform
a Task
3.5.1.2

12%

12%

8%

Examining
Content &
Structure
8%

12%

12%

8%

8%

6%

6%

4%

4%

Selection of Reading Text for Reading Assessment

Reading texts were selected from textbooks, newspapers and storybooks which are
read almost every day by students to assess actual reading experiences. These
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paragraphs/poems were taken from valid texts found in the surroundings of students.
The texts for assessment tasks were selected from original sources such as
recommended textbooks, storybooks and the relevant books available in the libraries.
No simplification, rephrasing or modification was made. Only nominal changes were
done in reading passages (for example, replacement of an unclear word, revising a
puzzling phrase, or replacing an unknown name). Such changes did not affect overall
passage difficulty level, purpose, or meaning. Complete short stories, articles, poems,
paragraphs, letters etc. were used to engage students' interest. These texts made it
possible to ask questions that obtain various reading approaches.
3.5.2

Assessment Framework for Writing

According to NAEP (1998) writing is a forceful tool to express our thinking. When
writers compose their thoughts, they learn about themselves and the world around and
exchange their views to others. Writing awards the power and enthusiasm to prosper
individually and cause the revolution in the world.
Writing skill helps to combine learning. It is used as a supportive thing in
speaking and listening. Students should do written exercises designed to support a
variety of language points. Many students find writing even a short text an off-putting
task. Some may be able to write short pieces of text that they will expand on later.
Others may feel happy producing a lengthy piece of text.
To assess writing proficiency of 8th grade students in Pakistan NAEP writing
framework (1998) was adopted (with permission). The writing framework
(NAEP, 1998) covers following three types of writing:

Narrative writing – telling a story



Persuasive writing – persuading the reader



Informative writing – informing the reader
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I. Narrative Writing
This type of writing involves students in creating stories or writing own experiences.
The writer may involve in activities like writing poems, plays, and essays. The
narrative topics in the assessment encourage writers to use their creativity and powers
of observation to develop stories that can capture a reader's imagination.
II. Persuasive Writing
This seeks to influence the reader to take some action or bring about change. It may
contain factual information, such as reasons, examples, or comparisons; however, its
main purpose is not to inform, but to persuade. The persuasive topics in the writing
assessment ask students to write letters to friends, newspaper editors, or prospective
employers, as well as to refute arguments or take sides in a debate.
III. Informative Writing
In informative writing, the writer expresses her/his personal feelings and
comprehension. In this writing process, the writer tries to communicate information to
the reader to share knowledge or to convey messages, instructions, and ideas. The
informative topics in the writing assessment require students to write on specified
subjects in a variety of formats, such as reports, reviews, and letters.
In specifying that students must write narratives, informative essays, and
persuasive pieces, the writing framework ensures that students taking the assessment
would have the opportunity to develop and organize ideas, use language effectively,
and demonstrate awareness of audience for a range of writing purposes.
3.5.2.1 Distribution and Weight of Items for Writing
For each purpose of writing three writing prompts were developed. After pilot-testing
three prompt were retained, one for each purpose. As all writing prompts were of
constructed response type, therefore rubrics (scoring criteria) for each prompt was
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developed. Each prompt was scored according to rubrics.
3.5.3

Assessment of Lexical Aspects of Language

In National Curriculum of English (2006), published by Government of Pakistan,
Ministry of Education (Curriculum Wing) for Grade 8, knowledge about language and
vocabulary is considered as an essential element in understanding of language.
Knowledge about language was assessed according to its correct usage in students‘
response to the writing prompts and reading items.
Table 5: Lexical Aspect of Language and Themes
Aspects of Language

Themes

Vocabulary

Use words, idioms, and phrases

Grammar

Parts of Speech & Correct use of Tenses

Sentence Structure

Identify sentence types and structure

Punctuations

Recognize and use punctuation

3.6

Alignment of Assessment Framework with Standards and
Benchmarks

Webb (1997b) described that test alignment is the degree to which expectations and
assessments are in agreement and serve in conjunction with one another to guide the
system toward students‘ learning what is expected. There are clear evidences in
literature that alignment of assessment framework with expectations of students‘
learning enhances the effectiveness of teaching-learning process. It is also necessary
for students‘ learning assessment in a more consistent and valid way (CCSSO, 2002;
Gronlund & Linn, 2005; Webb, 1997b).
Keeping this significance of alignment in view the reading and writing
assessment frameworks and National Curriculum Standards and Benchmarks were got
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aligned. Among four methods of alignment, as discussed earlier in chapter 2, Expert
Review Method was followed. According to Webb, expert review method involves
the opinions of stakeholders who are well-informed about the content standards and
educational assessment process. Expert Review Method of alignment is more
appropriate when standards and assessment framework have already been developed
(Webb, 1997a).
Following Expert Review Method a meeting of review panel (APPENDIX- A)
comprising of educationist, curriculum expert, teacher, and subject specialist was
organized. This process involved in;


Reviewing of standards and Benchmarks



Reviewing of test items or tasks



Reviewing benchmarks and related assessment tasks/items
The review panel firstly reviewed benchmarks and assessment items/tasks.

Then according to each benchmark, test items were specified a required weightage.
Reviewer‘s responses for each item/task were averaged and above fifty percent items
were accepted. In this way, the review panel suggested some alternations in the test
tasks to make it aligned with the benchmarks. The suggestions were incorporated to
ensure the alignment between the standards, benchmarks and the items/tasks.
3.6.1

Alignment of Reading Assessment Framework with Reading Benchmarks

Assessment framework for reading competency and standards/benchmarks of reading
competency were got aligned by adopting Expert Review Method. Six items for each
benchmark were specified in the final large-scale reading test. Finally aligned
benchmarks along with assessment framework have been explicit in table 6.
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Table 6: Alignment of Assessment Framework and Benchmarks
Context for
Reading

Forming
General
Understanding
Understanding
of themes/main
idea
(R.S1.BM2)
Explain
Character
For Literary
(R.S2.BM1)
Experience
Tell major
events
(R.S1.BM4)
Main Problems
/Purposes
(R.S1.BM2)
Identify main
idea and
purpose
(R.S1.BM2)
Gather Facts
(R.S1.BM4)
For
Summary
Information
Events
(R.S1.BM1)
Understanding
of charts and
tables
(R.S1.BM3)
Use of the key
information
(R.S1.BM4)
To Perform
Indicate main
a Task
features, steps
or directions
(R.S1.BM2)

Aspects of Reading
Developing
Making
Interpretation Reader Text
Connection
Interlink
Link previous
themes and
knowledge
main idea
with text
(R.S1.BM1)
(R.S1.BM4)
Relate Events
Text
(R.S1.BM1)
application to
Draw
the real world
Conclusion
(R.S2.BM1)
(R.S2.BM1)
Provide
Evidences
(R.S1.BM4)
Understand
Author
Message
(R.S2.BM1)
Differentiate
among
characters
(R.S2.BM1)
Infer Results
(R.S1.BM1)
Cause and
Effect
(R.S1.BM3)
Interpret
directions and
instructions
(R.S2.BM1)
-Infer aspects
of information
(R.S1.BM2)

Examining
Content and
Structure
Evaluating
type or mode
of the text
(R.S1.BM4)
Analyze its
language and
textual
elements
(R.S1.BM1)

Use and relate
information
from text
(R.S1.BM2)
Judge cause
and effect
relation or
comparison/
contrast
(R.S1.BM3)

Evaluation of
type of the
text/author
(R.S1.BM1)
Analyze
language and
textual
elements
(R.S1.BM3)

Use directions
for other
situations OR
Compare
directions with
other texts
(R.S1.BM3)

Importance of
different steps
in the task OR
organization
of the text
(R.S1.BM3)

KEYS: R (Reading), S1 (Standard 1), S2 (Standard2), BM (Benchmarks)

3.6.2

Alignment of Writing Assessment Framework with Writing Benchmarks

To align Writing Framework with National Curriculum‘s Standards and Benchmarks,
same method, as mentioned earlier, was followed. For the final large-scale test, one
writing prompt for each benchmark was specified. Finally aligned benchmarks along
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with assessment framework have been explicit in table 7.
Table 7: Alignment of Writing Framework with Writing Benchmarks
Purpose
Writing Features
Benchmarks
Narrative
Benchmark II
 Understanding the narrative
(W.S1.BM2):
purpose.
Write descriptive,
 Developing characters.
expository and narrative
 Maintain focus.
texts for different purposes
 Satisfying declaration.
and audiences.
 Apply order of events.

Persuasive




Use elaboration and details.
Handle direct and indirect
dialogue.



Understand the persuasive
purpose.
Take and maintain a position.
Develop some evidences through
examples.
Has consistent and reasonable
organization.
Give attention to audience.
Uses language level suitable to the
topic and voice
Understand the informative
purpose.
Has clear and complete
information.
Convey messages,
instructions/ideas.
Use adequate details of events.
Give attention to audience.
Fulfil the demands of the task.
Use language level suitable to the
topic and voice.






Informative









Benchmark I
(W.S1.BM1): Analyze
written discourse to use in
compositions, techniques
for effective paragraph
organization and
development such as a
clear topic sentence and
supporting details.
Benchmark III
(W.S1.BM3):
Write a variety of
interpersonal and
transactional texts e.g.
informal and formal
letters, simple forms,
dialogues etc.

KEYS: W (Writing), S 1 (Standard 1), BM (Benchmarks)

3.6.3

Alignment of Lexical Aspects of Language and Assessment Framework

Standards/benchmarks of lexical aspects of language and assessment framework were
aligned with the help of experts by adopting Expert Review Method. Two items for
each benchmark were adopted in the final large-scale test. Final aligned benchmarks
along with assessment framework are given in table 8.
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Table 8: Alignment of Lexical Aspects and Assessment Framework
Lexical Aspects

Themes

Benchmarks

Vocabulary

Use words, idioms, and phrases

S1 BM1

Grammar

Parts of Speech & Correct use of Tenses

S2 BM1

Punctuations

Recognize and use punctuation

S2 BM2

Sentence Structure

Identify sentence types and structure

S2 BM3

3.7

Item/Prompt Format

The format of the test specification was according to the requirements of the
framework and standards. The test specification indicates the kinds of skills and the
balance of test content to be measured. The selection of item types and test format
was based on the kinds of skills to be measured. There are two types of items i.e.
constructed response items and selected response items. For example the use of
multiple-choice items is considered more feasible for large group testing on
knowledge and skills of English language as mentioned by Higgins and Tatham;
Kuechler and Simkin (cited in Roberts, 2006). These types of items are not generally
appropriate for direct measure of higher order skills of writing. If the purpose is to
decide whether an examinee can write a clear logical essay or express own
opinion/feeling, then an essay or free-response format is clearly more appropriate than
a multiple-choice format (McMunn & Butler, 2006). Usually there is no agreed upon
rule for appropriateness in any type of question format. The choice must be made on
the basis of the performance to be tested.
For Reading and Lexical Aspects of Language proficiency test, Multiple
Choice Questions (MCQs) were developed because MCQs probe students‘ conceptual
understanding and ability to connect ideas in a sound way (Livingstone, 2009). These
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items contain a broad enough range of items at different levels of proficiency to
identify aspects of reading. Multiple Choice Questions (MCQs) were used because
they:

Are easily equated



Are easily scored without the need for complex keys and rubrics



Provide greater security of items



Increase the reliability of the data as they demand objective marking



Are more efficient



Predict valid measurement

Writing tasks or prompts consider the factors that affect student writing
abilities. Writing assessment comprised of three types of writing: narrative,
informative, and persuasive. Writers must use different approach and content to show
expertise to these different purposes of writing (Muñoz & Álvarez, 2008). However,
each general category of purpose allowed a variety of types of writing within it. For
example, narrative writing may contain story writing or narrating a personal
experience. Informative writing may require students to explain the meaning of an
important quotation or quote from a speech. Persuasive writing may involve
defending an argument or position, or exploring a problem and its solution. A major
characteristic of any writing prompt is the purpose for writing and its associated
leading structure and content. The three writing prompts were placed in the final test
to assess the writing proficiency of the respondents; it also helped to understand the
students‘ ability to structure writing.

3.8

Proficiency Test Development Process

For development of test items/prompts, following process was followed:
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3.8.1

Table of Specification

Table of specification is the blueprint of the assessment which specifies percentages
and weightage of test items and measuring constructs. It includes constructs and
concepts to be measured, tentative weightage of each construct, specify number of
items for each concept, and description of item types to be constructed. A table of
specification (APPENDIX-B) was developed before item development process
pilot-testing.
3.8.2

Item Construction

The researcher developed test items/prompts poles himself according to the
specification during his stay at University of Leicester, UK in consultation with his
mentor supervisor (Dr. Glenn Fulcher) and got validated by experts.

To assess

reading skills, 111 multiple-choice items were developed for three reading contexts.
Lexical aspects of language were assessed by developing 24 items comprised of
Vocabulary, Grammar, Sentence Structure, and Punctuations. Similarly, nine
constructed response prompts along with rubrics (APPENDIX-C) including narrative,
informative, and persuasive writing were constructed. All the test items/prompts were
reviewed and got validated by working teachers, curriculum experts, subject
specialists, researchers and test development experts. After discussions, revisions and
improvements items were pilot tested.
3.8.3

Pilot Testing

All the developed test items/prompts were divided into three test booklets named
booklet A, booklet B, and booklet C comprising three types of language skills. These
three test booklets were pilot-tested on 500 students of 8th grade. The description of
each test booklets is given in table 9a.
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Table 9a: Description of Test Booklets for Pilot-testing
Booklet
Name
Booklet A

Items for assessing
Reading
36

Items for assessing Lexical
Aspect of Language
8

Writing
Prompts
3

Booklet B

36

8

3

Booklet C

39

8

3

3.8.4

Item Analysis of Pilot-testing

On the basis of pilot test, item analysis of three booklets was carried out to choose
best test items for large scale data collection. Item analysis is a systematic process of
evaluating students‘ responses in order to assess the quality of items and of the test
as a whole. Item analysis is helpful to eliminate vague or misleading items test and to
assess internal consistency of a test. Item analysis was done by ITEMAN. The
information about item difficulty, item discrimination, point bi-serial and distracters
was generated by the program.
Item difficulty is also called item facility which simply defines the percentage
of students who answers an item correctly (Fulcher & Davidson, 2007). Difficulty
Index/Level (P) varies from 0 to 1. Item difficulty describes how hard the item is.
Haladyna (1997) argues if the item is appropriate, instruction has been given one
should expect an index to be 1.00 indicating that all the students got that item correct.
It means if the value of difficulty index is higher, the item will be easier and for hard
item its value is low. Item difficulty index also plays an important role in the ability
of an item to discriminate between the students who know the tested material and
those who know not. An item fails to discriminate either it is so difficult that no one
can solve it or so easy that everyone gets it right. Henning (as cited in Fulcher &
Davidson, 2007) stated that items/prompts of difficulty level ranging from 0.7 (easy)
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to 0.3 (difficult) are appropriate. The items ranged from 0.7 to 0.3 difficulty index
were selected
Item discrimination index describes how well each item discriminates among
high achievers and low achievers test takers. The ability of discrimination of test taker
is important in an approach to scoring which assumes that getting more correct
responses is directly related to more of the ability in item (Fulcher & Davidson,
2007). The most popular and technically desirable method of calculating
discrimination index is the point bi-serial (PBI) correlation. Discrimination Power of
each item is computed through as;
DP= PT-PB
Here
DP= item discrimination power
PT= the proportion of students of high achievers who are correct on the item
PB= the proportion of students of low achievers who are correct on the item
This provides a measure of correlation between responses to any particular item and
the total score on the whole test.

Items with discrimination index 0.25 or greater are

considered appropriate, while those with lower value may be revised.

Item

discrimination is ―good‖ if the index is above 0.30, ―fair‖ if the index is between 0.10
to 0.30 and ―poor‖ if it is below 0.10 (Fulcher & Davidson, 2007). The items having
discrimination index more than 0.2 were selected. Final version of test was got
validated through a review committee for the following matters:

Language and grammar appropriateness



Suitability of the items for the particular content area



Matching of the items with the framework and test specification



Items formatting and scoring rubrics for constructed response items
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3.8.5

Writing Test Analysis

The evaluation of the writing ability of the respondent is different from the other two
aspects such as reading and lexical. For the evaluation of the writing tasks the rubrics
were developed for all the writing tasks and revised after the piloting. The points from
0-7 were assigned for each of the writing test tasks. The maximum points assigned for
the writing were up to 21.
3.8.6

Selection and Rejection of Items for Final Test

On the basis of the criteria discussed above, test items were selected. IRT based
analyses also provide authenticated information for the selection of test items in
comparison with CTT analysis. The three concepts of Rasch analysis, which are
relevant and useful in testing contexts, are the estimates or items difficulty, person
ability, and the relationship between item difficulty and person ability (Sarudin &
Zubairy, 2008). Test items for the final test were selected by keeping both the criteria
to enhance the reliability of the proficiency test. Infit and outfit statistics were used by
following one parametric (Rasch Model) IRT model for the selection of test items.
Items having difficulty level from 0.3 to 0.8 (CTT based) and -3 to +3 (IRT based)
were selected from piloting data-analysis. Selected and rejected test items have been
presented in table 9b.
Table 9b: Selected Items after Pilot-Testing
Competency

Pilot Tested
Items/Prompts
111

Not Selected

Compromised

Selected

79

02

30

Lexical Aspects

24

14

02

8

Writing

9

6

-

3

Reading
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According to weight and proportionate of assessment framework and
requirement of benchmarks, test items/prompts were selected which fulfilled the
criteria of item selection. Two items, having discrimination power 0.28 and 0.29,
from reading test were selected because test items from the same reading text were
mandatory. Copy of finally selected version of ELPT is attached at APPENDIX-D.
Final version of test was got validated through a review committee for the following
matters:-

3.9



Language and grammar appropriateness



Suitability of the items for the particular content area



Matching of the items with the framework and test specification



Items formatting and scoring rubrics for constructed response items

Attitudes/Motivation Scale (AMS)

Considering the complex nature of psychological constructs, validity and reliability of
scales, existing scales prepared by organizations and experts are preferred to be used
in research. Scales to measure attitude towards English as a second language are
available. Attitude/Motivation Test Battery (AMTB) developed and revised by
Gardner (1985) was used in this research with permission (APPENDIX-E).
3.9.1

Adaptation of AMS

The Attitude/Motivation Test Battery (AMTB) was developed by Gardner (1985) to
measure the various components of the socio-educational model of second language
acquisition. Considering more reliable and valid AMTB has been used in many
studies like Crew (1994a), Mallalah (2000), Ghani (2002), San (2005), and Liu
(2007). Gardner (2005a) claims that AMTB is quite appropriate to be used in other
countries and cultures where English is taught/learnt as a foreign/second language. He

78

also states that the results obtained from AMTB supports the validity of socioeducational model.
According to personal communication of the researcher with Gardner, whole
AMTB as well as some scales from AMTB may be used for particular purposes. Liu
(2007) used only 44 items from AMTB measuring attitude and motivation of Chinese
Students towards English language at the Tertiary Level. For attitudinal and
motivational survey in the present study, items about students‘ attitudes towards
learning English and their learning orientations were retained. Other items such as
English use anxiety and attitude towards English speaking people were omitted
because the students have no experience of talking native speakers of English.
Designed on a five-point Likert-scale, ranging from ―Strongly Agree‖ to ―Strongly
Disagree‖, consisted of 50 items, both equally divided in positively and negatively
worded, attitudes/motivation scale comprised of two main parts i-e ―Attitudes toward
Learning Situation‖ and ―Motivation towards English Language Learning‖. The subconstructs measured in the scale were:

Attitudes toward English teacher



Attitudes toward English course



Attitudes toward language learning



Desire to learn English language



Motivational Intensity

3.9.2

Background information

The background questionnaire was also designed to obtain demographic information
like name, gender, age, locality, school type, parents‘ qualification, parents‘
occupation, and teachers‘ information like academic and professional qualification,
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age, and teaching experience. The purpose of collecting background information was
to explore the impact of different demographic and teaching environmental factors on
attained proficiency and attitudes of the students.
3.9.3

Process of Adaptation of AMS

The adaptation of AMS comprised of the following phases;
Transformation: Originally the instrument was in English language. It was translated
into National language (Urdu) by English and Urdu subject specialists for better
comprehension of concepts. Five point Likert-types scale was comprised of levels
from ―strongly agree‖ to ―strongly disagree‖.
Validation: Urdu translation of the scale was got validated by Urdu and English
language experts. It was also got authenticated by researchers and psychometricians
with reference to concepts and constructs being measured.
Pilot Testing: The Urdu version of the scale was pilot-tested on 500 students of 8th
grade of district Faisalabad. Through piloting the scale, the researcher got information
about difficult words/phrases, complex constructs and time allocation. The students
were ensured about the confidentiality of their responses.
Scoring and Analysis:

There were 50 items in the scale equally divided into

negatively and positively worded statements. For positively worded items, 1 through
5 was assigned to strongly disagree and strongly agree respectively. Similarly, for
negatively worded items, 5 through 1 were assigned to strongly disagree and strongly
agree respectively.
Through piloting the scale, the researcher obtained information about the
overall reliability of the scale and every item in the scale. Overall Reliability Coefficient of the finally adapted AMS was 0.91. Copies of AMS in English and Urdu
have been added at APPENDIX-E-I and E-II. The reliability co-efficient of each
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construct in the scale is given in table 10.
Table 10: Reliability Co-efficient of each Construct
Sr. Construct
No
1
Attitudes toward English
Teacher
2
Attitudes toward English
course
3
Attitudes toward learn
English Language
4
Desire to learn English
Language
5
Motivational Intensity

No of
Items
10
10
10
10
10

Item Number

Reliability
Co-efficient
2, 7, 12, 17, 22, 27,
0.69
32, 37, 42, 47
5, 10, 15, 20, 25, 30,
0.74
35, 40, 45, 50
3, 9, 13, 19, 23, 29,
0.73
33, 39, 43, 49
4, 8, 14, 18, 24, 28,
0.81
34, 38, 44, 48
1, 6, 11, 16, 21, 26,
0.66
31, 36, 41, 46

3.10 Administration of Instruments
The instruments were administered to the sample selected schools through the
permission of Punjab Education Department (APPENDIX-F). Both the instruments
i.e. language proficiency test and attitude/motivation scale were administrated on the
same day and time. A team of test administrators comprised of teachers, research
students, who had already experience of test administration, were engaged in this
activity. To enhance validity and reliability and to make test administration a
standardized process, a test administration manual (APPENDIX-G) having
information regarding selection of students, instructions for students, time allocation,
interference of stakeholders, and feedback to students was also developed
The test administrators visited schools personally to administer both the
instruments. First of all the test administrators selected the students randomly
according to random numbers table. Then language proficiency test was distributed
among the students. The test administrators guided the students to fill up initial
information and got solved the examples to familiarize the students with test items.
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After two hours (specified time for the test), test booklets were collected accordingly.
After a short break, attitudes/motivation scale was distributed among the students to
get their responses. Attendance sheets were also got filled up by the test
administrators. Test booklets and other material were received from test
administrators through registered mail.

3.11 Data Analysis
As soon as data from different districts received, it were cleaned, coded, scored, and
entered in computer. Writing prompts were evaluated according to rubrics (scoring
criteria) by the researcher with the help of working teachers. Multiple choice items
were scored by computer whereas constructed response items for writing skills were
scored in terms of proficiency levels i.e. basic, proficient, and advance. So far as the
scoring of data from attitude scale is concerned, the students‘ responses were assigned
number. Total scores on the scale were calculated to explore attitudes and motivation
of different groups.
Statistical measures used for analysis of data, in the present study, were mean
scores, percentages, t-test, one-way Analysis of Variance (ANOVA-Post-Hoc), and
Correlation. T-test for independent samples was computed to test the significance of
difference between the means of scaled score of proficiency and attitude score for
both gender and locale groups. One way ANOVA (post-hoc) test was applied to test
the significance difference of proficiency and attitude scores among different
variables like age-groups, school-types, parents‘ qualifications, parents‘ occupations,
English teachers‘ age, experience, and subject. To find correlation (Pearson ―r‖)
between proficiency scaled score and attitude scaled score, Bivariate correlation
analysis was employed. The details of all these analyses are given in chapter 4.
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3.12 Explanation of Statistical Terms
Significance Test
Significance tests of the study‘s results determine the probability that the null
hypothesis is invalid; the p-value indicates how much evidence there is. If the p-value
is 0.05, there is a 95% probability that the null hypothesis is invalid; if the p-value is
0.01, there is a 99% probability.
Correlation Coefficient (r)
Correlation Coefficient (r) - A statistic used to measure the strength of a relationship
between two sets of scores, based on the same set of individuals. The correlation
coefficient, denoted r, ranges in value from -1 to +1. A correlation of +1 or -1
indicates a perfect (positive or negative) relationship, while a correlation of 0 (zero)
indicates the complete absence of a relationship. The closer the value of the
correlation coefficient is to either -1 or +1, the stronger the relationship.
Cronbach's alpha
Cronbach's alpha is a measure of internal consistency, that is, how closely related a set
of items are as a group. A "high" value of alpha is often used as evidence that the
items measure an underlying construct. Cronbach's alpha is not a statistical test - it is
a coefficient of reliability (or consistency).
Critical value
Critical value is the value corresponding to a given significance level. This cut-off
value determines the boundary between those samples resulting in a test statistic that
leads to rejecting the null hypothesis and those that lead to a decision not to reject the
null hypothesis. If the calculated value from the statistical test is less than the critical
value, then you fail to reject the null hypothesis. If the calculated statistic is outside of
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the critical value, then you reject the null hypothesis and are forced to accept the
alternate hypothesis.
Cluster Random Sampling
Cluster Random Sampling involves dividing the specific population of interest into
distinct groups or clusters, such as locality and gender.

Then samples are selected

randomly from each cluster.
The meaning of “N”
Number, n, is the statistic describing how big the set of numbers is or how many
pieces of data are in the set. In other words total number of sampled individuals in
some data set.

CHAPTER 4

DATA ANALYSIS AND INTERPRETATION

The major aim of the present study was to develop a Language Proficiency Test to
measure English Language Proficiency and to explore attitudinal and motivational
factors involved in learning second language in the province of Punjab at 8th grade
level. The study also aimed at exploring the magnitude of relationship between
English language proficiency and students‘ attitudes and motivation towards English
language learning. To achieve the objectives of the study, data were collected by
using following instruments:
I.

English Language Proficiency Test (ELPT) comprising three language
competencies i.e., reading, writing and lexical aspects of language

II.

An Attitudinal and Motivational Scale (AMS) developed on five point
Likert-type scale

III.

A Performa comprising demographic variables was used to collect data
about students‘ personal information (name, gender, age), family
background information (parents‘ qualification and occupations), and
English teacher‘s information (age, academic and professional qualification,
teaching experience, and subject in masters)
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This chapter is confined to the analysis of the data and interpretation of results
revealed from the data which was collected by measuring students‘ English language
proficiency on ELPT and interpretation of results revealed from the data and
exploring attitudinal/motivational factors related to English language learning of 8th
grade students. Different statistical techniques were used to analyze the data. First of
all, data collected with the help of both the instruments were examined. Missing data
were discarded and partially missing data were replaced by mean values. Rash
analysis was employed to calibrate items in English Language Proficiency Test
(ELPT). The data were tabulated and converted into scaled score using IRT based
software ConQuest. Then Pearson Correlation test was used to explore the magnitude
of relationship between language proficiency and attitudes of the learners. To
investigate proficiency, attitudes and motivation of gender and locale groups,
Independent-Sampled t-test was employed. Similarly, one-way ANOVA (post-hoc)
statistics were applied to find mean difference and level of significant among different
groups like parents‘ qualification and occupation and teachers‘ qualifications, age,
and teaching experience.
The results are presented into two parts. Firstly, the statistics is used to draw
findings and secondly inferential statistics is used for testing null hypotheses
formulated for the present study to make inferences.

4.1

Development of ELPT

The first objective of the study was the development of ELPT. The whole process for
the development of ELPT has already been discussed in Chapter 3. Psychometric
properties of pilot-test were explored by using CTT based analysis in comparison with
IRT analysis. Selection of items for final test was based on IRT criteria. In-fit and
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outfit statistics were used for the selection of valid test items by using one parametric
IRT model. Items having difficulty level from 0.3 to 0.8 (CTT based) and -3 to +3
(IRT based) were selected from the data collected in the pilot testing phase.
Data obtained with the help of ELPT were tabulated and converted into scaled
score using IRT based software ConQuest. Final data analysis also explored that most
of the items were within the item difficulty range -3 to +3 and all items were within
the fit statistics range 0.80 to 1.10. Data analysis explored that the instrument was
reliable as reliability co-efficient (Cronbach's Alpha) was 0.92. Items fit statistics
within and between items showed that the test items were valid. Correlation analysis
between ELPT and AMS was also employed and it was positively correlated
(r =0.586). Data analysis with the help of IRT (Rasch Model) and co-relation analysis
of final data indicated that final English Language Proficiency Test was quite valid
and reliable.

4.2

English Language Proficiency of 8th Grade Students

The second objective of the study was the measurement of English Language
Proficiency of 8th grade students in the province of Punjab. Data obtained with the
help of ELPT were tabulated and converted into scaled score. Data analysis revealed
that mean scaled score on ELPT was found 527.25 which showed that most of the 8th
grade students had slightly above average proficiency on the scale range from 0 to
1000 with mean 500.

4.3

Comparison of ELPT Scaled Scores across Gender Groups

As mentioned earlier, English language proficiency was measured on ELPT.
Proficiency test administrated to 8th grade students was scored and after special
statistical treatment, the hypotheses were tested accordingly. The first hypothesis
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stated that ‗there is no difference of English language proficiency between male and
female 8th grade students in Punjab‘. In order to test this hypothesis, IndependentSampled t-test on mean scaled score was employed. The summary of t- statistics has
been presented in table 11.
Table11: Students‟ ELPT Scaled Score across Gender Groups
Gender

N

Mean Scaled Score

SD

Male

1377

508.19

126.23

Female

1221

548.72

125.16

t-value

Sig. (P-Value)

8.20

.000*

* The mean difference is significant at the .05 level

Summary of Independent-Sampled t-test in table 11 shows that mean scaled
score of female students was higher than mean scaled score of male students on
ELPT. The mean scaled score of female students was 548.72 and of male was 508.19.
The mean difference (40.53) is statistically significant as p-value is less than .05 and
the t-value is greater than the table value at 0.05. Therefore, the null hypothesis stated
that there was no difference of English language proficiency between male and female
students in Punjab was failed to accept as significant difference found. Therefore, it
can be concluded that female students were more proficient as compared to their male
counterparts.

4.4

Comparison of ELPT Scaled Score across Locale Groups

The second null hypothesis stated that ―there is no significant difference of English
language proficiency between rural and urban students in Punjab‖. In order to test this
hypothesis, Independent-Sampled t-test on mean scaled score of 8th grade students
belonging to rural and urban areas was employed. The summary of t-statistics has
been displayed in table 12.
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Table 12: ELPT Scaled Score of 8th grade Students across Locale Groups
Locality

N

Mean Scaled Score

SD

Rural

1481

522.00

124.28

Urban

1117

534.12

131.00

t-value

Sig.

-2.376

.018*

* The mean difference is significant at the .05 level

Summary of Independent-Sampled t-test in table 12 shows that mean scaled
score (534.12) of urban students was higher than mean scaled score (522) of rural
students on ELPT. This mean difference (12.12) is statistically significant as p-value
is less than .05. Therefore, the null hypothesis stated that there was no difference of
English language proficiency between rural and urban students in Punjab was failed to
accept as significant difference found. Therefore, it can be concluded that urban
students were more proficient as compared to rural students.

4.5

Comparison of ELPT Scaled Score of Rural Students across
Gender Groups

Hypotheses 1 and 2, stated in chapter 1, have further been cross analyzed including
locale-gender and gender-locale groups. Language proficiency of the students
belonging to rural areas across male and female groups was also explored. Statistical
analysis, t-test, was employed on mean scaled score of 8th grade students belonging to
rural areas across the gender groups. The summary of t- statistics is given in table 13.
Table 13: ELPT Scaled Score of Rural Students across Gender Groups
N

Rural Male

785

Mean Scaled
Score
505.37

Rural Female

696

540.88

Gender

SD
126.14
119.47

* The mean difference is significant at the .05 level

t-value

Sig.

-5.61

.00*
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Summary of Independent-Sampled t-test in table 13 shows that mean scaled
score (540.88) of rural female students was higher than mean scaled score (505.37) of
rural male students on ELPT. This mean difference (35.51) is statistically significant
as p-value is less than .05. Therefore, it can be concluded that rural female students
were more proficient as compared to rural male students.

4.6

Comparison of ELPT Scaled Score of Urban Students across
Gender Groups

Language proficiency of the students belonging to urban areas across male and female
groups was also explored. Statistical analysis t-test on mean scaled score of 8th grade
students belonging to urban areas across the gender groups was employed. The
summary of t- statistics is given in table 14.
Table 14: ELPT Scaled Score of Urban Students across Gender Groups
N

Urban Male

592

Mean Scaled
Score
511.94

Urban Female

525

559.13

Gender

SD
126.36
131.73

t-value

Sig.

-6.09

.00*

* The mean difference is significant at the .05 level

Statistics revealed that there was significant difference of English language
proficiency between male and female students belonging to urban areas. Mean scaled
score of urban male students was 511.94, while mean scaled score of urban female
students was 559.13, which was significantly different indicating that urban female
students‘ language proficiency was better as compared to urban male students.

4.7

Comparison of ELPT Scaled Score of Male Students across
Locale Groups

To investigate the language proficiency on ELPT of male students across locale
groups, t-test was applied on mean scaled score of 8th grade students. The summary of
t- statistics has been displayed in table 15.
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Table 15: ELPT Scaled Score of Male Students across Locale Groups
N

Male Rural

785

Mean Scaled
Score
505.37

Male Urban

592

511.94

Locale

SD
126.145
126.362

t-value

Sig.

-.957

.339*

* The mean difference is significant at the .05 level

Summary of Independent-Sampled t-test in table 15 shows that mean scaled
score (511.94) of urban male students was slightly higher than mean scaled score
(505.37) of rural male students on ELPT. This mean difference (6.57) is not
statistically significant as p-value is greater than .05. Therefore, it can be concluded
that male students belonging to both the areas performed almost equally on ELPT.

4.8

Comparison of ELPT Scaled Score of Female Students across
Locale Groups

Language proficiency on ELPT of the female students across locale groups was also
explored with the help of t-test which was applied on mean scaled score of 8th grade
female students across locale groups. The summary of t- statistics has been displayed
in table 16.
Table 16: ELPT Scaled Score of Female Students across Locale Groups
N

Female Rural

696

Mean Scaled
Score
540.88

Female Urban

525

559.13

Locale

SD
119.47
131.73

t-value

Sig.

-2.49

.013*

* The mean difference is significant at the .05 level`

Summary of Independent-Sampled t-test in table 16 concludes that mean
scaled score (559.13) of urban female students was higher than mean scaled score
(540.88) of rural female students on ELPT. This mean difference (18.25) is
statistically significant as p-value is less than .05. Therefore, it can be concluded that
urban female students were more proficient as compared to rural female students in
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the subject of English.

4.9

Overall Scaled Score on AMS of 8th Grade Students

The third objective of the study was the measurement of attitudes and motivation
towards English Language learning of 8th grade students in the province of Punjab.
Data obtained with the help of AMS were tabulated and converted into scaled score.
Data analysis revealed that mean scaled score on AMS was found 556.49 which
showed that most of the 8th grade students had above average mean scaled score on
AMS on the scale range from 0 to 1000 having average 500.

4.10 Comparison of Scaled Score on AMS across Gender Groups
Attitudinal and motivational factors involved in English language learning were
explored by using five-point Likert-type scale. All the responses were scored and
interpreted using statistical techniques. The null hypothesis stating there is no
significant difference of attitudes and motivation between male and female students
towards English language was tested using t-statistics. The statistical findings are
displayed in the table 17.
Table 17: Comparison of Scaled Score on AMS across Gender Groups
Gender
Male

N

Mean Scaled Score

SD

1377

544.11

83.21

Female

1221

570.46

75.714

t-value

Sig.

8.45

.000*

* The mean difference is significant at the .05 level

Summary of Independent-Sampled t-test in table 17 shows that mean scaled
score of female students was higher than mean scaled score of male students on AMS.
The mean scaled score of female students was 570.46 and of male was 544.11. This
mean difference (26.35) is statistically significant as p-value is less than .05 and the tvalue is greater than the table value at 0.05. Therefore, the null hypothesis stated that
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there was no difference of attitudes and motivation between male and female students
towards English language in Punjab was failed to accept as significant difference was
found. Therefore, it can be concluded that female students showed more positive
attitudes and were more motivated to learn English language as compared to their
male counterparts.

4.11 Comparison of Students‟ Scaled Score on AMS across Locale
Groups
The null hypothesis stating there is no difference of attitudes and motivation between
rural and urban students towards English language was tested by applying t-test. The
statistical findings are explicit in table 18.
Table 18: Scaled Score on AMS of Rural and Urban 8th Grade Students
Locality

N

Mean Scaled Score

SD

Rural

1481

553.96

78.70

Urban

1117

559.86

83.50

t-value

Sig.

-1.827

.068*

* The mean difference is significant at the .05 level

Summary of Independent-Sampled t-test in table 18 shows that mean scaled
score of the students belonging to urban areas was slightly higher than mean scaled
score of the students belonging to rural areas on AMS. The mean scaled score of
urban students was 559.86 and mean scaled score of rural students was 553.96. This
mean difference (5.90) is statistically not significant as p-value is greater than 0.05
level of significance. Therefore, the null hypothesis stating that there was no
difference of attitudes and motivation between rural and urban students towards
English language in Punjab was failed to reject as difference found was not
significant. Therefore, it can be concluded that the students belonging to both the
areas showed almost same attitudes and were almost equally motivated to learn
English language.
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4.12 Comparison of AMS Scaled Score of Rural Students across
Gender Groups
Hypotheses 3 and 4, stated in chapter 1, have further been cross analyzed including
locale-gender and gender-locale groups. Attitudinal and motivational factors of
language learning of the students belonging to rural areas across gender groups were
also explored. Statistical analysis t-test was employed on mean scaled score of 8th
grade students belonging to rural areas across the gender groups. The summary of
t- statistics is given in table 19.
Table 19: AMS Scaled Score of Rural Students across Gender Groups
N

Rural Male

785

Mean Scaled
Score
541.66

Rural Female

696

567.83

Gender

SD
85.73
67.34

t-value

Sig.

-6.56

.00*

* The mean difference is significant at the .05 level

Table 19 presents the summary of Independent-Sampled t-test. Data analysis
revealed that mean scaled score of the rural female students was higher than mean
scaled score of the rural male students on AMS. The mean scaled score of female
students was 567.83 and mean scaled score of male students was 541.66. This mean
difference (26.17) is statistically significant as P-value is greater than .05 level of
significance. Therefore, it can be concluded that the female students belonging to
rural areas showed more positive attitudes and were more motivated to learn English
language.

4.13 Comparison of AMS Scaled Score of Urban Students across
Gender groups
Attitudinal and motivational factors of language learning of the students belonging to
urban areas across male and female groups were also explored. T-test on mean scaled
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score on AMS of 8th grade students was employed. The summary of t- statistics has
been presented in the table 20:
Table 20: AMS Scaled Score of Urban Students across Gender Groups

Urban Male

592

Mean Scaled
Score
547.36

Urban Female

525

573.95

Gender

N

SD
79.70
85.50

t-value

Sig.

-5.35

.00*

* The mean difference is significant at the .05 level

Table 20 showed the analysis of t-statistics that there was significant
difference of attitudinal and motivational factors of language learning between male
and female 8th grade students belonging to urban areas. Mean scaled score (547.36) of
urban male students was low from mean scaled score (573.95) of urban female
students. Mean difference i.e. 26.59 is statistically significant as p-value is greater
than .05 level of significance. Therefore, it can be concluded that the urban female
students showed more positive attitudes and were more motivated to learn English
language as compared to urban male students.

4.14 Comparison of AMS Scaled Score of Male Students across
Locale Groups
Attitudinal and motivational factors of language learning of the male students across
locale groups were also measured on AMS. For this comparison, t-test on mean scaled
score on AMS of 8th grade male students across locale group was applied. The
summary of t-statistics has been displayed in table 21.
Table 21: AMS Scaled Score of Male Students across Locale Groups
N

Male Rural

785

Mean Scaled
Score
541.66

Male Urban

592

547.36

Locale

* The mean difference is not significant at the .05 level

SD
85.73
79.70

t-value

Sig.

-1.259

.208*
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The summary of t-test in above table 21 showed that there was significant
difference of attitudinal and motivational factors of language learning between 8th
grade male students belonging to rural and urban areas. Mean scaled score (547.36) of
urban male students was high from mean scaled score (541.66) of rural male students.
Mean difference i.e., 5.70 is statistically not significant as p-value is greater than .05
level of significance. It can be said that the male students belonging to both the areas
showed same attitudes and were equally motivated to learn English language.

4.15 Comparison of AMS Scaled Score of Female Students across
Locale Groups
Attitudinal and motivational factors of language learning of the female students across
locale groups were also explored on AMS. To find mean difference of mean scaled
score on AMS of 8th grade students, t-test was applied. The summary of t-statistics is
given in table 22.
Table 22: AMS Scaled Score of Female Students across Locale Groups
Locale

N

Mean Scaled Score

SD

Female Rural

696

567.83

67.34

Female Urban

525

573.95

85.50

t-value

Sig.

-1.398

.162*

* The mean difference is not significant at the .05 level`

Table 22 displays the summary of Independent-Sampled t-test and it revealed
that mean scaled score (573.95) of female students belonging to urban areas was
higher than mean scaled score (567.83) of female students belonging to rural areas on
AMS. The mean difference (6.12) is statistically not significant as P-value is greater
than .05 level of significance. Therefore, it can be concluded that female students
belonging to both the areas showed same attitudes and were equally motivated to
learn English language.
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4.16 Relationship between Scaled Score on ELPT and Scaled Score
on AMS
As it has been observed through literature mentioned earlier that attitude and
motivation of students towards English language learning have impact on language
learning and getting language proficiency. To measure these constructs, both the
instruments were administered on the same sample of students. To find relationship
between these two constructs, hypotheses were developed and tested.
In this regard hypothesis ‗there is no relationship between English language
proficiency and students‘ attitudes and motivation toward English language learning
was tested by using Pearson Correlation. Table 23 presents the summary of 2-tailed
Pearson Correlation.
Table 23: Correlation of Scaled Score on ELPT and Scaled Score on AMS

ELPT

2598

Mean Scaled
Score
527.25

AMS

2598

556.50

Variables

N

SD
127.33
80.84

Pearson
„r‟

Sig (2-tailed)

0.586

0.00*

* Correlation is significant at the 0.01 level (2-tailed).

The above table 23 showed that the magnitude of correlation coefficient
(Pearson ‗r‘) between proficiency scaled score and attitudes scaled score was
significant at 0.01 level. It means that there was significant correlation between
English language proficiency and students‘ attitudes/motivation of 8th grade students.
Therefore, the null hypothesis ‗there is no relationship between English language
proficiency and students‘ attitudes/motivation toward English language‘ was failed to
accept as Pearson ‗r‘ value 0.586 is significant at 0.01 level. Correlation between
proficiency and attitudes of 8th grade students is shown in figure 1.
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Figure 1: Correlation of Scaled Score on ELPT and Scaled Score on AMS
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In the above figure 1, linear correlation indicates that there was positive strong
correlation between proficiency and attitudes of 8th grade students.

4.17 Relationship of Scaled Score on ELPT and Scaled Score on
AMS of Male Students
To find the magnitude of correlation between language proficiency and attitudes of
gender groups, the null hypothesis ‗there is no relationship of English language
proficiency and attitudes/motivation towards English language learning between male
and female students‘ was tested by using Pearson Correlation. This hypothesis was
tested in parts. The magnitude of relationship between proficiency and attitudes of
male and female students were explored separately. The summary of correlation
analysis of male students has been depicted in table 24.
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Table 24: Correlation of Scaled Score on ELPT and Scaled Score on AMS of
Male Students
Variables

N

ELPT

1377

Mean Scaled
Score
508.19

AMS

1377

544.11

SD
126.23
83.21

Pearson
„r‟

Sig (2-tailed)

0.546

0.00*

*Correlation is significant at the 0.01 level (2-tailed).

The summary of 2-tailed Pearson Correlation in the above table 24 showed
that the value of correlation coefficient (Pearson ‗r‘) between ELPT scaled score and
AMS scaled score of male students was significant at 0.01 level. It means that there
was significant correlation between ELPT and AMS of 8th grade male students. The
value of correlation coefficient (Pearson ‗r‘) was found to be 0.546. The magnitude of
relationship between proficiency scaled score and attitudes scaled score of male
students has been displayed in figure 2.
Figure 2: Relationship of Scaled Score on ELPT and AMS of Male Students
Gender: Male
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In the above figure 2, linear correlation indicates that there was positive
correlation between proficiency and attitudes of 8th grade male students.

4.18 Relationship of Scaled Score on ELPT and Scaled Score on
AMS of Female Students
The magnitude of relationship between proficiency and attitudes of female students
were explored. The summary of correlation analysis (2-tailed Pearson Correlation) of
female students has been depicted in the table 25.
Table 25: Correlation of Scaled Score on ELPT and Scaled Score on AMS of
Female Students

ELPT

1221

Mean Scaled
Score
548.72

AMS

1221

570.46

Variables

N

SD
125.16
75.71

Pearson
„r‟

Sig (2-tailed)

0.61

0.00*

*Correlation is significant at the 0.01 level (2-tailed).

The above table 25 shows that the value of correlation coefficient (Pearson ‗r‘)
between proficiency scaled score and attitudes scaled score of male students was
significant at 0.01 level. It means that there was significant correlation between
proficiency and attitudes of 8th grade female students.

The value of correlation

coefficient (Pearson ‗r‘) 0.61 indicates strong positive correlation. The magnitude of
relationship between proficiency scaled score and attitudes scaled score of female
students has also been displayed in figure 3.
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Figure 3: Relationship between Scaled Score on ELPT and Scaled Score on AMS
of Female Students
Gender: Female
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In the above figure 3, linear correlation indicates that there was positive strong
correlation between language proficiency and attitudes of 8th grade female students.
Furthermore, the value of correlation coefficient (Pearson ‗r‘) between proficiency
scaled score and attitudes scaled score of male and female students was also found
significant at 0.01 level. It means that there was significant correlation between
language proficiency and attitudes of 8th grade male and female students. Therefore,
the null hypothesis ‗there is no relationship between English language proficiency and
attitudes/motivation towards English language of male and female students‘ was
failed to accept as Pearson ‗r‘ value for both the groups is significant at 0.01 level.
Additionally, ‗r‘ value 0.61 for female students was greater than ‗r‘ value 0.54 for
male students indicated that the correlation between language proficiency and
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attitudes of female students was stronger as compared to their male counterparts.

4.19

Relationship of Scaled Score on ELPT and Scaled Score on
AMS of Rural Students

To find the magnitude of relationship between English language proficiency and
attitudes/motivation of locale groups, the null hypothesis ‗there is no relationship of
English language proficiency and attitudes/motivation towards English language
between rural and urban students‘ was tested by using Pearson Correlation. The
analysis of data were divided into two parts. The findings of rural students have been
depicted in table 26.
Table 26: Correlation of Scaled Score on ELPT and Scaled Score on AMS of
Rural Students
Variables

N

ELPT

1481

Mean Scaled
Score
522.06

AMS

1481

553.96

SD
124.28
78.70

Pearson „r‟

Sig (2-tailed)

0.567

0.00*

*Correlation is significant at the 0.01 level (2-tailed).

The summary of data analysis in the above table 26 shows that the value of
correlation coefficient (Pearson ‗r‘) between language proficiency scaled score and
attitudes scaled score of the students belonging to rural areas was significant at 0.01
level. It means that there was significant relationship between language proficiency
and attitudes of 8th grade rural students. The value of correlation coefficient (Pearson
‗r‘), 0.567 indicates strong positive correlation. The magnitude of relationship
between language proficiency scaled score and attitudes scaled score of rural students
has also been displayed in figure 4.
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Figure 4: Relationship between Scaled Score on ELPT and Scaled Score on AMS
of Rural Students
Location: Rural
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The slope of the line indicates that there was positive strong correlation between
language proficiency and attitudes of 8th grade students belonging to rural areas.

4.20 Relationship of Scaled Score on ELPT and Scaled Score on
AMS of Urban Students
The magnitude of relationship between English language proficiency and
attitudes/motivation of urban students was explored by employing Pearson
correlation. The summary of the correlation statistics (2-tailed Pearson Correlation)
has been displayed in the table 27.
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Table 27: Correlation of Scaled Score on ELPT and Scaled Score on AMS of
Urban Students

ELPT

1117

Mean Scaled
Score
534.12

AMS

1117

559.86

Variables

N

SD
130.99
83.50

Pearson „r‟

Sig (2-tailed)

0.60

0.00*

*Correlation is significant at the 0.01 level (2-tailed).

Table 27 presents the relationship between English language proficiency and
attitudes/motivation of urban students. Since obtained value was greater than the
critical value therefore, it was a significant correlation between these two variables.
The magnitude of relationship has also been displayed in figure 5.
Figure 5: Relationship between Scaled Score on ELPT and Scaled Score on AMS
of Urban Students
Location: Urban
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The slope of the line and spread of dots provides evidence that there was a
significant positive correlation between ELPT and AMS scores of urban students.
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4.21 Comparison of Language Proficiency Scores regarding
Different Types of Language Competencies
As previously mentioned in chapter 3, English language proficiency was measured on
ELPT. It was comprised of three language competencies i.e., reading, writing and
lexical aspects of language. The scaled proficiency of students among three types of
competencies was also explored. The summary of descriptive statistics is displayed in
table 28.
Table 28: Comparison of Proficiency Scores among Different Types of Language
Competencies
Competency
Reading

2598

Mean Scaled
Score
533.50

Lexical Aspects

2598

541.19

130.36

2.56

Writing

2598

436.90

268.44

5.26

N

SD

Std. Error

152.20

2.98

The descriptive statistics in the above table 28 shows the language proficiency
of students on different language competencies. It explored that the mean scaled score
of 8th grade students on lexical aspects of language was comparatively higher than
mean scaled score on reading competency of language. The mean scaled score on
reading was much better than that of writing competency, which was below overall
proficiency and mean score. It appeared that writing competency of 8th grade students
were poor as compared to other language competencies.

4.22 Comparison of Reading Scaled Scores across Locale Groups
Proficiency test was comprised of three language competencies. To explore the
proficiency of rural and urban students on these language competencies, statistical
analysis was employed. Null hypothesis stating ‗there is no difference of Reading
proficiency across locale and gender groups‘ was tested by parts. Descriptive statistics
for reading competency across locale groups has been presented in table 29.
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Table 29: T Statistics of Reading Scaled Scores across Locale Groups
Locale

N
1481

Reading Mean
Scaled Score
530.47

Rural
Urban

SD
152.02

1117

537.50

152.41

Mean
t-value
Difference
7.03

-1.165

Sig.
.244*

* The mean difference is not significant at the .05 level

The summary of t-test in table 29 shows that there was no significant
difference of Reading competency between rural and urban 8th grade students‘ in
Punjab. Mean scaled score of rural students was 530.47, while mean scaled score of
urban students was 537.50, which was not significantly different. Therefore, the null
hypothesis ‗there is no difference of Reading competency across locale groups‘ was
failed to reject. Hence, it can be concluded that students‘ reading competency of both
the groups was almost equal.

4.23

Comparison of Writing Competency Scaled Score across
Locale Groups

Null hypothesis ‗there is no difference of writing proficiency across locale and gender
groups‖ was tested by parts. To explore the writing of rural and urban students,
Independent-Sampled t-test was applied. Summary of t-statistics for writing has been
presented in table 30.
Table 30: T Statistics of Writing Scaled Scores across Locale Groups
Local

N
1481

Writing
Mean Score
416.16

Rural
Urban

SD
265.74

1117

464.40

269.64

Mean
t-value
Difference
48.24

-4.54

Sig.
.000*

* The mean difference is significant at the .05 level

Table 30 displays the difference of mean scaled scores of students on writing
competency across locale groups. Mean scaled score of rural students was 416.16,
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while mean scaled score of urban students was 464.40 on writing competency. This
mean difference i.e. 48.24 is statistically significant as p-value is less than .05.
Therefore, the null hypothesis stating ―there is no difference of writing proficiency
across locale groups‖ is failed to accept. It is, therefore, concluded that urban students
performed better on writing as compared to rural students.

4.24 Comparison of Lexical Aspects of Language Scaled Scores
across Locale Groups
Null hypothesis stating ―there is no difference of Lexical Aspects of Language
proficiency across locale and gender groups‖ was tested by parts. IndependentSampled t-test was applied to explore the difference of Lexical Aspects of Language
proficiency of rural and urban students. Summary of t-statistics for lexical aspects has
been presented in table 31.
Table 31: T-Statistics of Lexical Aspects of Language Scaled Scores and
Locale Groups

1481

Lexical Aspects
Mean Score
541.67

131.11

1117

540.55

129.39

Local

N

Rural
Urban

SD

Mean
t-value
Difference
1.17

.217

Sig.
.828*

* The mean difference is not significant at the .05 level

Table 31 presents the difference of mean scaled scores of students on lexical
aspects of language across locale groups. Mean scaled score of rural students was
541.67, while mean scaled score of urban students was 540.55. This mean difference
i.e. 1.17 is not statistically significant as p-value is greater than .05. Therefore, the
null hypothesis stating ―there is no difference of Lexical Aspects of Language across
locale groups‖ is failed to reject. It is, therefore, concluded that the students belonging
to both the areas performed equally on lexical aspects of language.
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4.25

Comparison of Reading Scaled Scores across Gender Groups

Null hypothesis stating ‗there is no difference of Reading proficiency across gender
groups‘ was tested using Independent-Sampled t-test. Summary of the t statistics for
Reading has been presented in table 32.
Table 32: T Statistics of Reading Scaled Scores across Gender Groups

Male

1377

Reading Mean
Scaled Score
515.14

Female

1221

554.19

Gender

N

SD
154.98
146.33

Mean
t-value
Difference
51.73

6.603

Sig.
0.000*

* The mean difference is significant at the .05 level

Table 32 displayed the mean difference of mean scaled scores of students on
Reading gender groups. Mean scaled score of male students was 515.14, while mean
scaled score of female students was 554.19 on reading competency. This mean
difference i.e. 51.73 is statistically significant as P-value is less than .05 and the tvalue is greater than the table value at 0.05. Therefore, the null hypothesis stating that
there is no difference of reading proficiency across gender groups is failed to accept.
It is, therefore, concluded that female students performed better on reading
competency as compared to male students.

4.26 Comparison of Scaled Scores on Writing across Gender Groups
Null hypothesis ―there is no difference of writing proficiency across gender groups‖
was tested using Independent-Sampled t-test. Summary of t-statistics for writing has
been presented here in table 33.
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Table 33: T-Statistics of Writing Scaled Scores across Gender Groups

Male

1377

Writing Mean
Scaled Score
406.96

Female

1221

470.67

Gender

N

Mean
t-value
Difference

SD
250.40
283.76

63.71

6.034

Sig.
0.000*

* The mean difference is significant at the .05 level

Table 33 displays the difference of mean scaled scores of students on writing
proficiency across gender groups. Mean scaled score of male students was 406.96,
while mean scaled score of female students was 470.67 on writing competency. This
mean difference i.e. 63.71 is statistically significant as p-value is less than .05.
Therefore, the null hypothesis stating ―there is no difference of writing proficiency
across gender groups‖ is failed to accept. It is, therefore, concluded that female
students performed better on writing competency as compared to male students.

4.27 Comparison of Scaled Scores on Lexical Aspects of Language
across Gender Groups
Null hypothesis stating ―there is no difference of Lexical Aspects of Language
proficiency across gender groups‖ was tested by parts. Independent-Sampled t-test
was applied to explore the difference of Lexical Aspects of Language of male and
female

students.

Summary

of

t-statistics

has

been

presented

in

table 34.
Table 34: T Statistics of Scaled Scores on Lexical Aspects of Language
Gender Groups

Male

1377

Lexical Aspects
Mean Score
522.43

Female

1221

562.36

Gender

N

SD
124.03
134.07

Mean
t-value
Difference

* The mean difference is significant at the .05 level

50.88

-7.838

across

Sig.
0.000*
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Table 34 presents the difference of mean scaled scores of students on Lexical
Aspects of Language proficiency across gender groups. Mean scaled score of male
students was 522.43, while mean scaled score of female students was 562.36. This
mean difference i.e. 50.58 is statistically significant as p-value is less than .05.
Therefore, the null hypothesis stating ―there is no difference of Lexical Aspects of
Language proficiency across gender groups‖ is failed to accept. It is, therefore,
concluded that female students performed better on Lexical Aspects of Language
competency as compared to male students.

4.28

Comparison of Students Language Proficiency and their
Fathers‟ Qualification

With respect to fathers‘ qualification of 8th grade students, the data were also analyzed
to explore impact of fathers‘ qualification on language proficiency of the students.
The detail of descriptive statistics has been displayed in table 35.
Table 35: Students Language Proficiency and their Fathers‟ Qualifications
Fathers‟
Qualification
Nil
Under Matric
Matric
FA/FSc
BA/BSc/BEd
MA/MSc/MEd
M.Phil/PhD
Others

N
552
632
644
478
194
56
36
6

Mean Scaled
Score
510.98
512.83
503.88
561.16
609.65
563.38
515.15
477.29

SD
104.9
112.4
111.4
155.2
150.2
140.4
118.8
71.0

The data explored that the students whose fathers have better qualification got
better language proficiency scores (more than 561 and above) as compared to the
students whose fathers were less qualified. To investigate the difference among
fathers‘ qualification of the students and their achievement scores, ANOVA statistics
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was employed. The difference among different qualification groups was found to be
statistically significant at alpha 0.05 level. Table 36 presents the summary of
ANOVA statistics.
Table 36: ANOVA Statistics of Students Language Proficiency and their
Fathers‟ Qualification
Sum of Squares

Df

Mean
Square

F

Between
2601373.866
7
371624.838
Groups
24.366
Within
39502372.777
2590
15251.881
Groups
*The mean difference is significant at the .05 level

Sig.
0.00*

The proficiency of the students whose fathers had qualification FA/FSc,
BA/BSc/BEd and MA/MSc/MEd were significantly different at alpha 0.05 level. The
comprehensive SPSS output of ANOVA (post-hoc) statistics has been added at
APPENDIX-H.

4.29

Students‟ English Language Proficiency and their Fathers‟
Occupation

The comparison of students‘ English language proficiency with reference to their
parents‘ occupation was also explored because some studies had already investigated
this effect. In the present study, most of the fathers (23%) of 8th grade students were
farmers because most of population of Punjab belongs to rural areas and agriculture is
the major profession in rural areas. The other major occupations of the fathers of 8th
grade students were labourers (19%) and Govt. servants (17.3%). The detail of
obtained proficiency of the students with reference to their fathers‘ qualification has
been displayed in table 37.
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Table 37: Comparison of Students‟ English Language Proficiency and their
Fathers‟ Occupation
Father's Occupation
Labourer

N
488

Mean Scaled Score
507.44

Std. Deviation
118.7

Govt. Servant

449

566.11

154.5

Business man

404

521.56

118.7

Farmer

599

513.93

110.4

Shopkeeper

261

517.36

104.2

Teacher

97

543.70

125.

Private Job

195

570.96

155.8

Others

105

479.05

90.1

The above table 37 describes that mean scaled score of language proficiency
of the students whose fathers had different occupations was not equal. The English
language proficiency of the students whose fathers were in private jobs (570), Govt.
servants (566), and teachers (544) was superior to the students whose fathers were
labourers, farmers, and shopkeepers.
To explore the difference among fathers‘ occupation of the students and their
English language proficiency scaled score, ANOVA statistics was employed. The
difference among different occupations of students‘ fathers was again found to be
statistically significant at alpha 0.05 level. Summary of ANOVA has been displayed
in table 38.
Table 38: ANOVA Statistics of ELPT and Students Fathers‟ Qualifications
Estimation of
Sum of Squares Df
Mean Square
Variance
Between
1657118.343
7
236731.192
Groups
Within
40446628.299
2590
15616.459
Groups
*The mean difference is significant at the .05 level

F

Sig.

15.159

0.00*
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The proficiency of the students whose fathers were teachers, Govt. servants or
doing private jobs was significantly different at alpha 0.05 level. Detailed SPSS
output of ANOVA (post-hoc) statistics has been added at APPENDIX-I.

4.30

Students‟ Language
Qualification

Proficiency

and

their

Mothers‟

With respect to mothers‘ qualification of 8th grade students, the table 39 below
indicates that most of the mothers (85.2%) have qualification from matric or less.
Nine percent mothers have intermediate qualification whereas only six percent
mothers have graduation and master degrees. To explore the impact of mothers‘
qualification on students‘ language proficiency, the data were analyzed. It revealed
that the students, whose mothers were graduates, achieved better scaled mean scores
(655.39) as compared to the students whose mothers were illiterate or under matric
who got scaled mean score as 515. The detail has been displayed in the table 39.
Table 39: Comparison of Students‟ English Language Proficiency and their
Mothers‟ Qualification
Mothers‟
Mean Scaled
N
SD
Qualification
Score
Illiterate
1067
515.08
111.3
Under Matric

689

515.29

112

Matric

457

523.96

131.5

FA/FSc

237

586.18

153.1

BA/BSc/Bed

88

655.39

199.4

MA/MSc/Med

25

504.79

91.1

M.Phil/PhD

19

463.97

80.9

Others

16

479.15

162.5

Analysis of variance was utilized to investigate the difference among mothers‘
qualification of the students and their ELPT scaled scores. The difference among
different qualification groups of students‘ mothers was found to be statistically
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significant at alpha 0.05 level. Table 40 presents the summary of ANOVA statistics.
Table 40: ANOVA Statistics of Language Proficiency of Students and their
Mothers‟ Qualifications
Estimation
Mean
Sum of Squares
Df
of variance
Square
Between
2655324.738
7
379332.105
Groups
Within
39448421.904
2590
15231.051
Groups
*The mean difference is significant at the .05 level

F

Sig.

24.905

0.00*

The proficiency of the students whose mothers had qualification FA/FSc and
BA/BSc/BEd was significantly different at alpha 0.05 level. The comprehensive SPSS
output of ANOVA (post-hoc) statistics has been added at APPENDIX-J.

4.31 Students‟ English Language Proficiency and their Mothers‟
Occupations
With respect to the mothers‘ occupation, it was found that majority of the mothers
(85%) of 8th grade students were homemakers in spite of the trend of women jobs in
the urban areas. The other major occupations of the mothers of 8th grade students were
teachers and Govt. servants (10.4%). English language proficiency of the students
with reference to their mothers‘ occupations was explored. The revealed results were
almost same as with fathers‘ occupation. The English language proficiency of the
students whose mothers were Govt. servants (637) and teachers (632) was better to
the students whose mothers were homemakers. This difference has been displayed in
table 41.
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Table 41: Comparison of Students‟ English Language Proficiency and their
Mothers‟ Occupations
Mother's Occupation
N
Mean Scaled Score
Std. Deviation
House Job

2210

515.43

112.28

Government Servant

162

637.59

179.74

Business

46

522.29

121.16

Teacher

108

632.36

200.11

Private Job

30

491.36

92.71

Others

42

483.98

80.30

The revealed results can be viewed from the above table 41 that the difference
between scaled scores of the students whose mothers had different occupations was
found to be statistically significant at alpha 0.05 level.

Summary of ANOVA

statistics has been displayed in table 42.
Table 42: ANOVA Statistics of Language Proficiency of students and their
Mothers‟ Qualification
Estimation
Sum of Squares
Df
Mean Square
of variance
Between
3592521.787
7
718504.357
Groups
Within
38511224.856
2590
14857.726
Groups
* The mean difference is significant at the .05 level

F

Sig.

48.359

0.00*

The proficiency of the students whose mothers were teachers or Govt. servants
was significantly different at alpha 0.05 level. The complete SPSS output of ANOVA
(post-hoc) statistics has been added at APPENDIX-K.

4.32

English Teachers‟ Academic Qualifications and Students‟
English Language Proficiency

As it is common perception, which has been supported with literature, that teacher
plays a vital role in all teaching learning process. The impact of teachers‘ qualification
on teaching competency cannot be ignored. Keeping in view the importance of this
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factor, the academic qualification of teachers and students proficiency was also
explored. Table 43 indicates that most of the teachers (89%) who teach English to 8th
grade students have master degrees (49%) and graduate degrees (40%). The students
who were taught English by the teachers having master degree qualification achieved
the highest scaled mean score (545.27) as compared to the students who were taught
English by the teacher having intermediate qualifications. These facts have been
explicit in table 43.
Table 43: Comparison of Students‟ English Language Proficiency and their
English Teachers‟ Academic Qualification
English Teacher's
Academic Qualification
FA/FSc

N*

Std. Deviation

295

Mean Scaled
Score
495.10

BA/BSc

1032

514.48

110.58

MA/MSc

1257

545.27

135.17

135.68

* Represents the number of students taught by the teachers having respective different qualifications.

To explore the significant difference among different groups of English
teachers‘ academic qualification and their students‘ language proficiency ANOVA
test was applied. The results revealed that the difference between scaled scores of the
students with reference to their English teachers‘ academic qualification was found to
be statistically significant at alpha 0.05 level. The summary of the ANOVA statistics
is presented in table 44.
Table 44: ANOVA Statistics of Language Proficiency of Students and their
English Teachers‟ Academic Qualifications
Estimation of
Sum of
Df
Mean Square
variance
Squares
Between
881552.334
2
440776.167
Groups
Within
40969324.567
2581
15873.431
Groups
*The mean difference is significant at the .05 level

F

Sig.

27.768

0.00*
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The proficiency of the students whose English teachers had MA/MSc qualifications
was significantly different from other groups at alpha 0.05 level. The complete SPSS
output of ANOVA (post-hoc) statistics can be seen in APPENDIX-L.

4.33

English Teachers‟ Professional Qualifications and Students‟
English Language Proficiency

The impact of teachers‘ professional qualification on teaching ability cannot be
ignored. A highly trained and qualified teacher will be more fruitful as compared to
less trained teacher. Keeping in view the significance of this element, the professional
qualification of teacher and students language proficiency was also explored. The data
revealed that most of the teachers (70%) who teach English to 8th grade students had
B.Ed degrees. The students who were taught English by the teachers having higher
professional qualification (M.Ed) achieved the highest scaled mean score (537.68) as
compared to the students who were taught English by the teachers who had CT as a
professional training. These particulars have been exhibited in table 45.
Table 45: Students‟ English Language Proficiency and their English Teachers‟
Professional Qualifications
English Teacher's
Professional Qualification
CT

N*

Mean Scaled Score

Std. Deviation

450

502.12

121.49

B. Ed

1833

532.17

128.29

M. Ed

306

537.68

126.19

* Represents the number of students taught by the teachers having respective different professional qualifications.

ANOVA (post-hoc) test was applied to explore the significant difference among
students‘ language proficiency taught by English teachers having different
professional qualification and statistically significant difference was observed at alpha
0.05 level. The summary of the statistics is presents in table 46.
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Table 46: ANOVA Statistics of Language Proficiency of Students and their
English Teachers‟ Professional Qualification
Estimation
Sum of Squares
Df
of variance
Between
361626.257
2
Groups
Within
41639699.709
2586
Groups
*The mean difference is significant at the .05 level

Mean Square

F

Sig.

11.229

0.00*

180813.129
16101.972

The proficiency of the students on ELPT whose English teachers had M.Ed
professional qualification was significantly different from other groups at alpha 0.05
level. It means that the teachers who had better professional qualification, their
students got better language proficiency. The complete SPSS output of ANOVA
(post-hoc) statistics has been added at APPENDIX-M.

4.34 English Teachers‟ Age and Students‟ English Language
Proficiency
As far as other characteristics of the teachers are concerned, age factor may have
reasonable impact on students learning achievement. Keeping this assumption in
view, the age of English teacher and performance of their pupils has been explored.
The table 47 shows that most of the teachers (52%) fall in the age span of 31-40 years
old. The students who were taught English by the teachers of age more than 40 years,
obtained higher scaled scores as compared to the students who were taught English by
the teachers having age less than 40 years. These findings are compatible with the
research studies of Punjab Education Assessment System PEAS (2008) findings. The
table 47 presents the summary of the data.
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Table 47: Comparison of Students‟ English Language Proficiency and their
English Teachers‟ Age
English Teachers'
Age in Years
20-30 Years

241

Mean Scaled
Score
514.91

31-40 Years

1358

526.25

119.71

41-50 Years

797

554.67

141.91

51-60 Years

202

540.42

68.318

N*

Std. Deviation
121.21

* Represents the number of students taught by the teachers having respective different age groups.

ANOVA statistics reveals that significant difference among students‘ language
proficiency taught by English teachers of different age groups and statistically
significant difference among teachers‘ age groups was observed at alpha 0.05 level.
The summary of the statistics has been presented in table 48.
Table 48: ANOVA Statistics of Language Proficiency of Students and their
English Teachers‟ Age
Estimation of
Sum of Squares
df
Mean Square
variance
Between
2160344.669
3
720114.890
Groups
Within
39943401.973
2594
15398.382
Groups
*The mean difference is significant at the .05 level

F

Sig.

46.766

0.00*

The proficiency of the students on ELPT whose English teachers was in age
group of 41-50 years was significantly different from the teachers of other age groups
at alpha 0.05 level. It means that the students taught by aged teachers performed
better. The complete SPSS output of ANOVA (post-hoc) statistics has been added at
APPENDIX-N.

4.35

English Teachers‟ Teaching
Language Proficiency

Experience

and

Students

Along with other characteristics of the teachers, teaching experience may have
realistic impact on students learning achievement. Keeping this postulation in view,
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the teaching experience of English teacher and language proficiency of their students
has been explored. Data showed that most of the teachers (42.5%) had 11-15 years of
teaching experience. The teachers having teaching experience less than 5 years were
only 7.4%. It means most of the teachers were aged and experienced. When data were
analyzed to see the impact of English teachers‘ age and language proficiency of their
students, it was discovered that scaled mean score of the students who were taught by
more experienced (more than 16 years) teachers was higher than students taught by
teachers of less experience. Descriptive statistics have been displayed in table 49:
Table 49: Comparison of Students‟ English Language Proficiency and their
English Teachers‟ Teaching Experience
English Teachers'
Experience in years
1-5 Years

N*

Mean Scaled Score

Std. Deviation

191

517.51

105.51

6-10 Years

281

511.28

140.91

11-15 Years

1103

522.96

108.58

16-20 Years

478

532.13

138.73

More than 20 Years

545

542.64

148.71

* Represents the number of students taught by the teachers having respective different teaching experiences.

ANOVA (post-hoc) test was employed to reveal the difference among
students‘ language proficiency and English teachers‘ teaching experience and
statistically significant difference was observed at alpha 0.05 level. But table 47
explored that performance of the students taught by those teachers of age rang 51-60
years, even have teaching experience more than 20 years, slightly declined. The
summary of the ANOVA statistics has been displayed in table 50.

120

Table 50: ANOVA Statistics of Language Proficiency of Students and their
English Teachers‟ Teaching Experience
Estimation of
Sum of Squares
df
Mean Square
variance
Between
223547.173
4
55886.793
Groups
Within
41880199.469
2593
16151.253
Groups
*The mean difference is significant at the .05 level

F

Sig.

3.460

0.00*

The proficiency of the students on ELPT whose English teachers‘ teaching
experience was more than 10 years was significantly different from the teachers
having less than ten years teaching experience at alpha 0.05 level. It means that the
students taught by experienced teachers performed better. The complete SPSS output
of ANOVA (post-hoc) statistics has been added at APPENDIX-O.
All the data analysis provided some significant findings; conclusions drawn
from the study and recommendation are presented in next chapter.

CHAPTER 5

SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION
AND RECOMMENDATIONS

5.1

Summary

This study was designed to measure English Language Proficiency and to explore
attitudinal and motivational factors associated to learning second language of 8th
grade students in the Punjab. The major objectives of the study were to develop
English Language Proficiency Test (ELPT) based on National Curriculum English for
Class VIII to measure language proficiency and to explore attitudinal and
motivational factors associated with learning a second language. The exploration of
magnitude of relationship between English language proficiency and attitudinal and
motivational factors associated with learning second language was also the objective
of the present research. Furthermore, the comparison of students English language
proficiency and attitudinal and motivational factors associated with learning second
language across gender and locale groups were also the major objectives. To achieve
these objectives, null hypotheses were developed. Null hypotheses included: (i) There
is no difference of English language proficiency between male and female students.
(ii) There is no difference of English language proficiency between rural and urban
students. (iii) There is no difference of attitudes and motivation between rural and
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urban students towards English language. (iv) There is no difference of attitudes and
motivation between male and female students towards English language. (v) There is
no relationship between English language proficiency and students‘ attitudes &
motivation toward English language. (vi) There is no relationship of English language
proficiency and attitudes & motivation towards English language between male and
female students. (vii) There is no relationship of English language proficiency and
attitudes/motivation towards English language between rural and urban students. To
test these hypotheses two instruments i.e., English Language Proficiency Test (ELPT)
and Attitude Motivation Scale (AMS) derived from Attitudes/Motivation Test Battery
(AMTB) were used to collect the data. An English language proficiency test was
developed in alignment with Standards and Benchmarks of National Curriculum of
English Language for Grade VIII, published by Ministry of Education, Pakistan and
Assessment Framework for English language to measure English language
proficiency of students. Language proficiency test comprised of three language
competencies i.e., reading, writing, and lexical aspects of language. Attitudinal and
Motivational factors related to English language learning were measured with the help
of a five-point Likert-type scale. All the 8th grade students studying in public schools
in the province of the Punjab, irrespective of gender and locality, comprised the
population of the study. Using two Stage Stratified Random Cluster techniques, 2700
students of 8th grade were selected as a sample for the present study. For the selection
of required sample, 128 schools were proportionally and randomly selected from each
stratum. The study was delimited to three English languages competencies including
reading, writing, and lexical aspects of language. Other language competencies like
listening and speaking were not included in ELPT because these competencies could
not be assessed through paper and pencil test on large scale. Similarly, some

123

benchmarks of National Curriculum of English cannot be assessed through paper and
pencil test, therefore, they were skipped in the proficiency assessment. Furthermore,
some items of AMTB were not included in the AMS because they belonged to
attitudes towards English speaking people and countries. Data were collected from all
sample schools with permission from Director Public Instruction (DPI) Punjab. Both
the instruments i-e language proficiency test and attitude/motivation scale were
administrated on the same day and time. A team of test administrators comprising
teachers, researchers, and administrators having experience of test administration
were engaged in this activity. A test administration manual (TAM) was also
developed for test administrators to enhance validity and reliability and to make test
administration uniform. Data collected with the help of both the instruments were
cleaned and missing data were replaced appropriately. Different statistical techniques
were used to analyze the data with the help of SPSS. Rash analysis was employed to
calibrate items in English Language Proficiency Test (ELPT). The data were tabulated
and converted into scaled score using IRT based software ConQuest. Then Pearson
Correlation test was used to explore the magnitude of relationship between language
proficiency and attitudes of the learners. To investigate proficiency and attitudes &
motivation of gender and locale groups, independent sample t-statistics were
employed. Similarly, one-way ANOVA and post-hoc statistics were applied to find
mean difference and level of significant among different groups like parents‘
qualification and occupation and teachers‘ qualifications, age, and teaching
experience.
The analysis of the data revealed that overall English language proficiency and
attitudes & motivation of 8th grade students of the Punjab were found to be slightly
above from scaled average score. Female students outperformed their counterparts in
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English language proficiency. Similarly, the students belonging to urban areas
performed better than the students belonging to rural areas. The attitudes and
motivation towards learning English language of female students were more positive
as compared to male students. In the same way, the attitudes and motivation towards
learning English language of urban students were more positive as compared to rural
students. The overall magnitude of correlation between English language proficiency
and attitudes & motivation towards learning English language was found to be
positive. Comprehensive findings of this study are going to be presented in the
coming section of this chapter.

5.2

Findings
The following findings were drawn from the analysis of data.
1.

Data obtained with the help of ELPT were tabulated and converted into scaled
score. Data analysis revealed that mean scaled score on ELPT was 527.25
which showed that most of the 8th grade students had slightly above average
proficiency i.e. 500 on the scale range from 0 to 1000.

2. The first null hypothesis stated that there was no difference of English
language proficiency between male and female students in the Punjab was
failed to accept as significant difference between male and female 8th grade
students‘ English language proficiency was revealed. Mean scaled score
(548.72) of female students was significantly different from mean scaled score
(508.19) of male students, which indicated that female students were more
proficient as compared to their counterparts. But both the groups gained
average mean score higher than average scaled score 500.
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3. The second null hypothesis stated that there was no significant difference of
English language proficiency between rural and urban students in the Punjab
was failed to accept because significant difference was found between English
language proficiency of rural and urban students. Mean scaled score of rural
students was 522.00, while mean scaled score of urban students was 534.12,
which was significantly different indicating that urban students‘ proficiency
was better as compared to their counterparts.
4. The findings mentioned in Para 2-3 above were elaborated further across
locale and gender groups. Independent-Sampled t-test on mean scaled score of
8th grade rural students across male and female groups was employed.
Statistics showed that there was significant difference of English language
proficiency between rural male and rural female of 8th grade students‘ in the
Punjab. Mean scaled score of rural male students was 505.37, while mean
scaled score of rural female students was 540.88, which was significantly
different indicating that rural female students‘ language proficiency was better
than that of their counterparts.
5. Language proficiency of the students belonging to urban areas across male and
female groups was also explored by applying Independent-Sampled t-test on
mean scaled score. Significant difference of English language proficiency
between male and female 8th grade students‘ belonging urban areas was found.
Mean scaled score of urban male students was 511.94, while mean scaled
score of urban female students was 559.13, which was significantly different
indicating that urban female students‘ language proficiency was better as
compared to urban male students.
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6. Language proficiency on ELPT of the male students across locale groups was
also investigated and t-test on mean scaled score of 8th grade students was
applied. It showed that there was not significant difference of English
language proficiency between rural and urban 8th grade students‘ belonging to
male group. Mean scaled score of both the groups was not significantly
different at 0.05 level of significance.
7. Language proficiency on ELPT of the female students across locale groups
was also investigated and t-test on mean scaled score of 8th grade students was
applied. Statistics showed significant difference of scaled score on ELPT
between rural and urban 8th grade students‘ belonging to female group.
8. The third objective of the study was the measurement of attitudes and
motivation towards English Language learning of 8th grade students in the
province of the Punjab. Data analysis revealed that most of the 8th grade
students had positive attitudes and were more motivated to learn English
language.
9. The third null hypothesis stating there was no difference of attitudes and
motivation between rural and urban students towards English language was
tested by applying Independent-Sample t-test. Null hypothesis was failed to
reject as significant difference was not found between rural and urban 8th
grade students.
10. The fourth null hypothesis stating there was no significant difference of
attitudes and motivation between male and female students towards English
language was failed to accept as Independent-Sampled t-test explored
significant difference between the gender groups. Male students‘ attitudes &
motivation was significantly different from female students demonstrating that
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the female students showed more positive attitudes and more motivated to
learn English language as compared to their counterparts.
11. To test fifth null hypothesis stating there was no relationship between English
language proficiency and students‘ attitudes and motivation toward English
language learning, 2-tailed Pearson Correlation was applied. The data analysis
revealed that the magnitude of correlation coefficient, Pearson ‗r‘ (0.586)
between scaled score of ELPT and AMS was significant at 0.01 level.
Therefore, the null hypothesis was failed to accept as the relationship was
found significant. It revealed that there was positive strong correlation
between English language proficiency and attitudes & motivation of 8th grade
students.
12. The sixth null hypothesis stating there was no relationship of English language
proficiency and attitudes & motivation towards English language learning
between male and female students was tested by using Pearson Correlation.
Data analysis revealed that the value of correlation coefficient between ELPT
scaled score and AMS was 0.54 for male students which is significant at 0.01
level of significance whereas 0.61 for female students at 0.01 level of
significance. Therefore, null hypothesis stating there was no relationship of
English language proficiency and attitudes/motivation towards English
language learning between male and female students was failed to accept as
strong positive significant correlation was explored between proficiency and
attitudes of 8th grade students.
13. The seventh null hypothesis stating there was no relationship of English
language proficiency and attitudes/motivation towards English language
learning between rural and urban students was tested by using Pearson
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Correlation.

Data analysis revealed that the value of correlation coefficient

between ELPT scaled score and AMS scaled score was 0.56 for rural students
whereas 0.60 for urban students at 0.01 level of significance. Therefore, null
hypothesis stating there was no relationship of English language proficiency
and attitudes/motivation towards English language learning between rural and
urban students was failed to accept as strong positive significant correlation
was explored between proficiency and attitudes of 8th grade students.
14. As previously mentioned, English language proficiency was measured through
ELPT. It comprised three language competencies i.e., reading-writing- lexical
aspects of language. The students‘ competency in lexical aspects of language
(541.19) was comparatively higher than reading competency (533.50). The
mean scaled score on reading (533.50) was much better than that of writing
scaled mean score (436.90). The writing ability of 8th grade students was poor
as compared to other language skills.
15. To explore the reading proficiency of locale and gender groups, t-Statistics
was employed. It revealed no significant difference of reading competency
between rural and urban 8th grade students‘ in the Punjab. Mean difference
(7.03) of mean scaled score of rural students (530.47) and mean scaled score
of urban students (537.50) was not significantly different indicating that urban
students‘ proficiency was slightly better as compared to their counterparts but
this difference was not significant at 0.05 level. Mean scaled score of male
students (515.14) was comparatively lower than mean scaled score of female
students (554.19) Mean difference (39.05) was found to be significant at 0.05
level. Significant difference of mean scaled score guided to the conclusion that
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female students performed better in reading competency as compared to male
students.
16. Statistics was employed to explore the writing proficiency of locale and
gender groups. It revealed significant difference of writing competency
between rural and urban 8th grade students‘ in the Punjab. Mean difference
(48.24) of mean scaled score of rural students (416.16) and mean scaled score
of urban students (464.40) was significantly different indicating that urban
students‘ proficiency was better as compared to their counterparts. Mean
scaled score of male students (406.96) was lower than mean scaled score of
female students (470.67). Mean difference (63.71) was found to be significant
at 0.05 level. Significant difference of mean scaled score guided to the
conclusion that female students performed better in writing competency as
compared to male students.
17. To explore the lexical aspect of language competency of locale and gender
groups, t-Statistics was employed. It revealed no significant difference of
lexical aspect of language competency between rural and urban 8th grade
students‘ in the Punjab. Mean difference (1.12) of mean scaled score of rural
students (541.67) and mean scaled score of urban students (540.55) was not
significantly different indicating that urban students‘ proficiency was almost
same as compared to rural students. Mean scaled score of male students
(522.43) was lower than mean scaled score of female students (562.36). Mean
difference (39.93) was found to be significant at 0.05 level. Significant
difference of mean scaled score guided to the conclusion that female students
performed better in lexical aspect of language competency as compared to
male students.
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5.3

Conclusions

In the light of statistical analysis and revealed findings of the study, following
conclusions were drawn:
1. Overall English language proficiency of 8th grade students in ELPT in the
Punjab was found to be above average scaled mean score.
2. Girls belonging to rural and urban areas of Punjab performed better on English
language proficiency test as compared to boys of both areas meaning girls
were more proficient in English language as compared to boys.
3. The male and female students belonging to urban areas of Punjab performed
better in English language proficiency test as compared to the male and female
students belonging to rural areas.
4. It was found 8th grade students‘ attitudes and motivation was positive towards
English language learning.
5. The urban students showed more positive attitudes and more motivated to
learn English language as compared to rural students.
6. The female students of Punjab showed more positive attitudes and more
motivated to learn English language as compared to male students.
7. There was strong positive correlation between English language proficiency
and attitudes/motivation of male and female 8th grade students of Punjab.
8. There was strong positive correlation between English language proficiency
and attitudes/motivation of 8th grade rural students of Punjab.
9. The magnitude of relationship between English language proficiency and
attitudes/motivation of the students belonging to both rural and urban areas of
Punjab was found strongly positive.
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10. The students of Punjab performed better in lexical aspects of language
competency as compared to reading and writing competency. Similarly, their
performance in reading competency was far better than writing competency.
The performance of the students in writing competency was found poor and
below average.
11. The performance of 8th grade female students of Punjab was better than 8th
grade male students of Punjab in all the three language competencies.

5.4

Discussion

The role of language in every aspect of student learning cannot be ignored. With the
help of language students receive much of their knowledge and acquire many of their
learning experiences. Proficiency in language enables children to communicate with
others effectively and to examine their own and others‘ experiences, feelings and
ideas. For the development of child‘s intellectual, emotional and social development,
language proficiency plays a fundamental role. It is a common observation that more
proficient students are relatively efficient in learning intellectual skills.
Having analyzed the data in detail and revealed findings, it is now appropriate
to discuss the findings of present study in connection with other research studies. The
students‘ English language proficiency as measured by English language proficiency
test in terms of scaled mean score is 527. National Education Assessment System
(NEAS) assessed English language achievement in 2007 for grade VIII and found
scaled mean score of 512. In 2007, Govt. of the Punjab assigned the responsibility of
assessment of English language learning of 8th grade students to PEAS. The students
achieved 503 scaled mean score. Keeping in view the findings of above mentioned
researches, it can be concluded that the findings of present study show that they are
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almost near to the findings of NEAS study. It can be said that gradual increase in
average scaled mean score of language achievement during a few years may be due to
public awareness towards language learning and government policies to make English
a compulsory subject for all grades. The other reason is probably the difference of
tests‘ difficulty level used in both the studies.
The null hypothesis stating no difference of English language proficiency
between gender and locale group students in Punjab was failed to accept as significant
difference between these two groups were found. Female students achieved mean
scaled score 548 whereas male students gained mean scaled score 508 which indicate
that female students were more proficient as compared to their counterparts. Similarly
mean scaled score of rural students was 522 while mean scaled score of urban
students was 534 indicating that urban students performed better than rural students.
PEAS (2007) English language achievement assessment explored similar findings.
They reported that girls outperformed boys and urban students‘ achievement in
English language was better than the students belonging to rural students. Bidin et al.
(2009) found that female students performed better in English language test than male
students. PEAS (2011) reported that 4th grade urban and female students achieved
higher score in language (Urdu) as compared to their counterparts. These findings
strengthen the results of present study. These studies support the phenomena that
female students perform better on languages and arts subjects whereas male students
are good in mathematics as reported by NEAS and PEAS studies. The present study
also explored significant relationship of other background variables like parents‘
occupation and qualification on language proficiency achievement. The findings of
the present study are strengthened by Bidin et al. (2009) by exploring the significant
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relationship between students‘ social economics status and parental involvement with
language proficiency achievement.
There is considerable evidence that attitudes and motivation of learner is more
closely associated with second language achievement. The measurement of attitudes
and motivation towards English Language learning of 8th grade students in the
province of Punjab was also the objective of the study. Data collected with the help of
AMS showed that most of the 8th grade students had positive attitudes and were more
motivated to learn English language in the province of the Punjab. As far as attitudes
and motivation of gender and locale groups are concerned, it revealed similar findings
likewise of language proficiency. This study raised important issues amenable to
investigation, such as female students showed more positive attitude and motivation
towards learning English language as compared to a huge community of male learners
of English language. Recent exam results of Boards of Intermediate and Secondary
Education (BISE‘s) results are similar to that of the current study. The female students
are dominating male students. In this aspect, female and urban students showed more
positive attitudes and were more motivated to learn English language. Similar
findings were found by Saracaloglu (2003) who investigated the relation between
students‘ attitudes toward foreign language and foreign language achievement. She
reported that females showed more positive attitudes than males. This result is
strengthened by other studies like Karahan (2007), Saracaloglu (2000), Boykin (1982)
and Bidin et al. (2009). On the other hand, some studies differ from our results.
Saracaloglu (1996) found that there was no significant difference of attitudes and
motivation between male and female students. Crew (1994a) explored that attitudes
and motivation of the students of teacher training college in Hong Kong became more
negative during the course of the study. This difference may be due to change of age,
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education level and social or political background of the students. Similarly Bidin et
al (2009) reported that there is no significant relationship between motivations and
language achievement of university students.
As far as the magnitude of relationship between English language proficiency
and students‘ attitudes/motivation toward English language learning in the present
study is concerned, the data analysis revealed there was positive strong correlation
between English language proficiency and attitudes/motivation of 8th grade students.
These findings have been reinforced by Saracaloglu (2003) who explored that the co
relational coefficient between students, attitudes and achievements was found
positive. Parallel results were explored by Liu (2007) who studied Chinese students‘
motivation to learn English language at tertiary level. Similar findings explored by
Ghani (2002) in her doctoral study for post-intermediate Pakistani students. She found
positive correlation between these two variables by using Gardeners‘ (1985) AMI
(Attitude/Motivation Index). Vogt and Oliver (1999) found positive attitudes toward
English language learning and an English based curriculum in the Kuwait University.
Similarly, Mallalah (2000) exposed the positive correlation of attitudes/motivation
and language achievement. This idea supports Gardner and Lambert (1972) and
Chamber‘s (1999) extensive studies who emphasize strong relationship between
achievement in language and attitudes. Unlike the presented studies, Lanara (1999)
reported weak or no relation between achievement in language and attitudes. Further
researches are needed to explore the complexity of this area.
The relationship between students‘ language proficiency and attitudes with
reference to other background variables of the students has been explored in the
present study. It revealed that the students of more educated parents were more
proficient in English language as compared to the students‘ whose parents were
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illiterate or less educated. Saracaloglu (2003) explored the same findings. PEAS
(2007) found that the students whose mothers were well educated performed better on
language assessment as compared to their counterparts. These results were also
reinforced by NEAS (2007) national assessment of languages. They reported that the
achievement of students whose fathers were comparatively more educated was better
on language assessment as compared to their counterparts.

5.5

Recommendations

In the light of the findings revealed and conclusions drawn from the study, the
following recommendations are made:
1.

Instructional material (teachers‘ guides) and supplementary reading material
for students may be developed to enhance the English language proficiency of
8th grade students in general and especially for rural-male students in Punjab.

2.

Working teachers may be trained to teach according to the requirements of
standard based curriculum and assessment.

3.

Competency of English language assessment institutions like PEC, BISEs‘,
and working teachers should be promoted

to develop valid and reliable

reading, writing and lexical aspects assessment tasks.
4.

Some kind of propagations or incentives may be introduced to motivate rural
male students to enhance their language proficiency.

5.

Incentives for higher qualification in language teaching may be introduced.

6.

Literacy promotion programmes may be introduced to improve the language
proficiency.

7.

Helping material/resources in schools for language teachers may be provided.
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8.

Teachers may be trained especially in rural areas to use motivational
techniques to develop positive attitude towards English language learning.

9.

To enhance the writing abilities of the students:
i.

Some writing exercises may be added in the instructional material.

ii.

Special training of teachers may be conducted for developing their
capacity in teaching writing skills development.

iii.

More focus may be given to formative assessment of writing skills.

5.5.1

Recommendations for Further Research

1.

This study was delimited to three language competencies; reading, writing,
and lexical aspects of language. Further research is suggested for listening and
speaking competencies.

2.

This study was done on elementary terminal stage i-e 8th. Same types of
researches are recommended for other stages especially primary terminal stage
i.e. 5th and secondary terminal stage i.e. 10th.

3.

English Language Proficiency Test (ELPT) may be used in other contexts e.g.
other provinces-private sector to compare findings.
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APPENDIX - A

REVIEW PANEL
The review panel reviewed alignment of Standards/Benchmarks and
Assessment Frameworks for the development of English Language Proficiency Test
for the study under the topic ―Students‘ English Language Proficiency and their
Attitudes towards English Language Learning at Elementary Level‖ developed by
Muhammad Idrees Ph.D. Scholar at University of Education Lahore. The review team
reviewed and validated ELPT in accordance with the National Curriculum for English
(2006) for class VIII prescribed by Curriculum Wing, Ministry of Education,
Islamabad and Assessment Framework for following issues:


Reviewing of standards and Benchmarks



Reviewing of test items or tasks



Determining what benchmarks each item/task measures

The panel comprised the following experts:
Sr.No
1
2
3
4
5
6

Name
Dr. Muhammad Khalid
Mehmood

Designation
Assistant Professor, University of Education,
Lahore
Principal, FG Boys High School, Saidpur
Dr. Shafqat Ali
Islamabad
Assistant Educational Adviser
Khawja Mazhar ul Haq Curriculum Wing, Ministry of Education,
Islamabad.
Test Development Specialist
Ms Shafqat Rahman
NEAS, Ministry of Education, Islamabad.
Psychometrician,
Mr. Amin Dad
NEAS, Ministry of Education, Islamabad.
Lecturer
Dr. Glenn Fulcher
University of Leicester, UK
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APPENDIX - B

Table of Specification
Subject: English Language
Class: 8th
Competency: Reading
Contexts for
Reading

Aspects of Reading
General
Developing
Understanding Interpretation

Literary Experience
For Information
To Perform a Task
Total

12% (4)
12% (4)
6% (2)
30% (10)

12% (4)
12% (4)
6% (2)
30% (10)

Reader Text
Connection
8% (2)
8% (2)
4% (1)
230% (5)

Examining
Content &
Structure
8% (2)
8% (2)
4% (1)
20% (5)

Competency: Lexical Aspect of Language
Aspects of Language
Vocabulary
Grammar
Sentence Structure
Punctuations

Themes
Items
Use words, idioms, and phrases
2
Parts of Speech and Correct use of Tenses
2
Identify sentence types and structure
2
Recognize and use punctuation
2

Competency: Writing
Purposes for Writing Weightage Prompts/Items
Narrative Writing
35%
1
Informative Writing
35%
1
Persuasive Writing
30%
1
Total
100%
3
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APPENDIX - C

Scoring Criteria (Rubrics) for Writing Prompts
Sr.No. Criteria
Length
1

2

3
4

5

6

7

Unsatisfactory
Length of Text
will be
according to
the Prompt
Writing is not
Layout
according to
the provided
format
Expected KEY
Vocabulary
WORDS* are
not used
Spellings of
Spelling
most words are
incorrect
Few ideas are
Selection
relevant to the
and
Organization Task and the
given task
of Ideas
organization
Punctuation Very few
Punctuation
Marks are used
Use of some
Grammar
basic
GRAMMAR
RULES**

Proficient
Length of Text will
be according to the
Prompt

Advance
Length of Text will
be according to the
Prompt

Writing is according
to the provided
format to some
extent
Expected KEY
WORDS* are used
to some extent
Spellings of some
words are incorrect

Writing is
completely
according to the
provided format
Expected KEY
WORDS* are used
mostly
Spellings of all
words are correct

Some ideas are
relevant to the Task
and the given task
organization

Almost all ideas are
relevant to the task
and the given task
organization

Some Punctuation
Marks are used

Almost all
Punctuation Marks
are used
Use of some basic
GRAMMAR
RULES**

Occasional use of
basic GRAMMAR
RULES**

* KEY WORDS: Expected Key Words will be provided for each Writing Prompt
** GRAMMAR RULES
These Grammar Rules will be considered
 Incorrect use of Tenses(Verbs, Helping Verbs)
 Incorrect use of Nouns
o Singular/Plural
o Masculine/Feminine
 Incorrect use of Pronouns
 Incorrect use of Adjectives
 Incorrect use of Articles
 Incorrect use of Prepositions
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ENGLISH LANGUAGE PROFICIENCY TEST (ELPT)
Booklet No:

ENGLISH LANGUAGE PROFICIENCY TEST

For
8th Grade Students

Division of Education
University of Education, Lahore

Signatures
Test Administrator 1: ……………………………………..
Test Administrator 2: ……………………………………..
Headmaster/Headmistress/Principal (Signature & Stamp): …………………………
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District Code:

Student ID:

English Language Proficiency Test for Class VIII
(Please complete this section before solving the test).
1.

Your Name: ____________________________

2.

Your School Name & Address:
_______________________________________________________________
___________________District__________________________

3.

Your Age in Years (Please tick relevant box):
12

4.

13

14

More than 15 Years

15

Your Father‘s Qualification (Please tick relevant box):

Illiterate

Primary

Middle

Matric

FA/FSc

BA/BSc

MA/MSc

M Phil/PhD

Any Other: __________

5.

Your Father‘s Occupation (Please tick relevant box): Labourer

Govt. Servant

Farmer

Businessman

Private Job

6.

Shopkeeper

r

Others

Your Mother‘s Qualification (Please tick relevant box):

Nil

Primary

Middle

Matric

FA/FSc

BA/BSc

MA/MSc

M Phil/PhD

Any Other

7.

Your Mother‘s Occupation (Please tick relevant box):

House wife
Any Others

Govt. Servant

Teacher

Private Job
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Instructions for Students
1. Read instructions for each task (question) carefully.
2.

Read the given TEXT very carefully and then answer each QUESTION.

3. All questions are Multiple Choice Type (MCQ). Each question starts with ۞
4. Encircle each correct OPTION with lead pencil. If you mark any wrong
OPTION, you can remove it and again mark the right one.
5.

Do not spend much time to any difficult QUESTION, leave it and go to next
one. Try to attempt it at the end.

6. If you have any difficulty in understanding the test overall, you can ask your
teacher.
7. Use of any helping material (books, papers, notes etc) is not allowed.
This Example is solved for you to understand the test
EXAMPLE
Read this paragraph carefully and answer the questions given at the end.
Football is played all over the world. It is a very popular game. It is also very popular
in Pakistan. Football is known as Soccer, too. Modern football began in England in
1863. Before 1863, football was played without set rules. Each team of players made
its own rules. The game was very different from what it is now. It was played without
a goal-post. The players kicked the ball from one end of the town to the other. But it
was a very rough game. Players got their cloths torn. They also got hit and kicked and
even badly injured.
۞ What is the most suitable TITLE of this paragraph?
A.
B.
C.
D.

History of Football
Importance of Playgrounds
History of England
Attitude of Football Players

۞ Before 1863, playing football was quite
A.
B.
C.
D.

easy.
boring.
dangerous.
unexciting.
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Part –I (Reading)
Read the following STORY carefully and answer the questions (1 to 12) given at
the end.
Abrar was a thirteen years old boy. He lived with his mother, father and grandmother
in a small house in a town. He went to school every day on his bicycle.
One day, during the holidays, Abrar was cleaning his bicycle at the back of the
house. His grandmother came out of his house and said, "I'm going to the market,
Abrar. I want to buy some vegetables."
"All right, Grandmother" said Abrar. "I'll stay here".
After ten minutes, Abrar finished cleaning his bicycle and went into the house.
He looked at the table and saw a shopping bag on it.
"Why, there Grandmother‘s bag,‖ said Abrar. "She's left it behind."
He took the bag, ran out of the room and got his bicycle. He put the shopping
bag on the bicycle and started towards the market. "I shall catch up with Grandmother
in a minute or two," he thought. And he bicycled along the road quite fast.
After about five minutes, he saw his grandmother walking along the footpath.
Then he saw two young men on a bicycle. They got to the footpath and jumped off the
cycle. Then they ran towards Abrar's grandmother. One man caught hold of her arms
and the other one caught hold of her gold necklace. He pulled it off and then he and
the other man got on the bicycle and cycled very fast.
Abrar shouted, but his grandmother was far away. He paddled as fast as
possible and reached his grandmother. She was crying. "Don't cry, Grandmother," he
said. "I'll catch them and get your necklace back."
He chased them on his bicycle.
After a few minutes Abrar saw those thieves. They were going quite slowly
and Abrar kept chasing them. They turned right, went along the main road and
stopped outside a house.
They left the bicycle on the footpath and ran into the house. Abrar put his
bicycle against a wall and walked quietly through the gate. The thieves were standing
in the room and looking at the necklace. Then, they put it behind the clock. Then they
both sat down into chairs and started talking and laughing.
Abrar went quietly out of the gate, and looked at the number on the wall.
"219!" he said to himself. "I shall remember." He got on to his bicycle and went up
the road. He saw an old man and stopped. "Please sir, tell me, where is the Police
Station?" he asked. "On the first road to the right," replied the man.
Abrar turned to the right and reached the Police Station. He ran into the
Station. Sir, sir, he cried. "Please come quickly! Two men have stolen my
grandmother's gold chain."
"Are you sure?" asked the Inspector. Where are the men?"
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"Just down the road," said Abrar, "at house Number 219."
The Inspector and the constable went there with Abrar and knocked at the
door. The thieves opened the door.
"Are these the men?" asked the Inspector. "Yes," shouted Abrar. "They have stolen
my grandmother's gold chain." They laughed. "Of course we haven't," said one.
"Please come in. You can check our pockets. You won't find any gold chain here."
The Inspector looked at Abrar.
"It's behind that clock,‖ said Abrar.
Immediately the two thieves tried to ran out of the house, but the constable
caught them. Then the Inspector had found the gold chain.
"Come to the Police Station tomorrow," he asked Abrar, and he and the constable
took the two men away them.
Abrar went home to his grandmother. She was pleased to hear how he had
caught the men.
1. ۞ What is the most suitable TITLE of this story?
A.
B.
C.
D.

Clever Thieves
Abrar and his Bicycle
Responsible Policemen
An Intelligent and Brave Boy

2. ۞ Which type of boy Abrar was?
A.
B.
C.
D.

Brave
Honest
Strong
Obedient

3. ۞ The main problem for Abrar was to
A.
B.
C.
D.

clean his bicycle.
get back the Necklace.
find the police station.
convince the policemen.

4. ۞ Abrar succeeded to catch the thieves because he
A.
B.
C.
D.

told the story to inspector.
paddled his bicycle very fast.
remembered House No. 219.
ran very fast towards police station.
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5. ۞ After reading the story, we can say that Inspector was
A.
B.
C.
D.

Brave.
Honest.
Dutiful.
Obedient.

6. ۞ Was Grandmother brave?
A.
B.
C.
D.

No, because she began to cry.
Yes, because she encouraged Abrar.
Yes, because she went to market alone.
No, because she did not follow the thieves.

7. ۞ Do you think that the policemen‘s behaviour was good?
A. Yes, because they caught the thieves
B. No, because they allowed thieves to steal
C. Yes, because they trusted in Abrar‘s story
D. No, because they called Abrar to police station
8. ۞ At first the thieves were happy because they had
A.
B.
C.
D.

got a lot of money
got a golden necklace
hidden necklace in his pocket
hidden themselves in police station

9. ۞ In this story which statement is true for both Abrar and Inspector?
A.
B.
C.
D.

Both are loving and caring.
They are careful and patient.
Both are sincere and friendly.
They are brave and responsible.

10. ۞ Grandmother‘s behaviour during last paragraph of the story is most like that of
A.
B.
C.
D.

people caring their children
people helping their children
mothers protecting their babies
mothers encouraging their children

11. ۞ Which type of this story is?
A.
B.
C.
D.

Moral
Funny
Historical
Informative
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12. ۞ Which event is most important in the story?
A.
B.
C.
D.

Finding of necklace
Abrar‘s cleaning bicycle
Grandmother‘s visit to market
Abrar‘s running to police station

Read the following TEXT carefully and answer the questions (13 to 24) given at
the end.

Tariq Bin Ziyad, the Muslim conqueror of Spain, was a slave of Musa Bin
Nasair, the Muslim Governor of Africa. Islam gives equal chances of progress to
masters and slaves. Tariq was an able man and a great warrior. He rose to the rank of
an army commander. After conquering North Africa the Muslims had reached very
close to Spain.
At that time King Roderick was the ruler of Spain. He was a cruel ruler and
people were not happy with him. Many of them appealed Musa Bin Nasair to come
for their help.
In May, 711 A.D. Tariq Bin Ziyad landed at the southern coast of Spain with
7000 Muslims. The troops camped on a hill which was named Jabal ul Tariq (The
Rock of Tariq). It is now called Gibraltar. Five thousand Muslim soldiers arrived
later. Now Tariq had 12,000 men under his command.
King Roderick collected a huge army of more than one lakh (100000) soldiers.
After landing in Spain, Tariq ordered his men all the boats to be burnt. When all the
boats had been burnt, he addressed his troops. He said, ―I have burnt the boats
because we have not come here to return. The enemy is in front of us and the sea
behind us. We shall either win or die fighting. Surely we are not going home without
victory.‖
When the soldiers heard these words, they were highly inspired. They cried,
―Allah-o-Akbar, Allah-o-Akbar.‖ At last the two armies fought the first battle. Twelve
thousand Muslims faced an army of more than one lakh men. Though much less in
number, the Muslims fought very bravely. The enemy was completely defeated. King
Roderick was drowned in the river.
Tariq Bin Ziyad had won a great victory. After some time the Muslims
conquered the whole of Spain and ruled there for eight centuries.
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13. ۞ The most suitable TITLE for this text is:
A.
B.
C.
D.

Hills of Spain
King Roderick
Tariq Bin Ziyad
Musa Bin Nasair

14. ۞ Which best describes Tariq‘s character?
A.
B.
C.
D.

Brave
Proud
Helper
Careless

15. ۞ The message in this TEXT is:
A.
B.
C.
D.

Believe in Allah and do the best
Always punish the non-Muslims
Slaves are always brave and able
Enemies should be considered weak

16. ۞ Main reason of Muslim‘s victory was:
A.
B.
C.
D.

Sudden death of King Roderick
Camping of Muslims on the hill
The arrival of 5000 Muslim soldiers
Tariq‘s speech for the Muslim soldiers

17. ۞ How many years did the Muslims remain Kings of Spain?
A.
B.
C.
D.

8
80
180
800

18. ۞ King Roderick was a
A.
B.
C.
D.

Popular king.
Coward fighter.
Strong commander.
Kind and generous ruler.

19. ۞ King Roderick was defeated because
A.
B.
C.
D.

Tariq had a lot of boats.
he could not cross the sea.
his army was not experienced.
his people were angry with him.
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20.۞ Hill Gibraltar was called Jibal ul Tariq because
A.
B.
C.
D.

it was Muslim‘s holly place
Tariq became victorious on it
Tariq reached there first of all
Tariq killed King Roderick on it

21. ۞ King Roderick had avoided defeat if he would have
A.
B.
C.
D.

got favor of his army
got favour of his people
not gone to Gibraltar hill
stopped Muslims to burn boats

22. ۞ If Tariq had not ordered to burn the boats, what would have happened?
A.
B.
C.
D.

Roderick would have escaped away
Muslims would have had more soldiers
Roderick would be able to occupy boats
Muslims might have not been so inspired for victory

23. ۞ Which type of this TEXT is?
A.
B.
C.
D.

Essay
Drama
Dialogue
Paragraph

24. ۞ What is the meaning of the following sentence in the given text?
They cried, ―Allah-o-Akbar, Allah-o-Akbar.‖
A.
B.
C.
D.

Muslims called enemies to fight
Muslims prayed to Allah for help
Muslims called other soldiers for help
Muslims frightened the King Roderick
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Look at the following TIME TABLE and answer the Questions (24 to 30) given
at the end.
Time table for 8th Grade Students for summer session 2006-07
Monday
Tuesda Wednesda Thursda Frida Saturda
y
y
y
y
y
Assembly
7.30-8.00
-do-do-do-do-do& Prayer
English.
Attendanc
8.00-8.45
-do-do-do-do-doe
& Period 1 Teacher A
Math
Period
8.45-9.25
-do-do-do-do-do2
Teacher B
Arabic.
Period
9.25-10.05
-do-do-do-do-do3
Teacher C
Urdu
Period
10.05-10.40
-do-do-do-do-do4
Teacher D
G. Science.
Period
10.40-11.15
-do-do-do-do-do5
Teacher D
Break 11.15----11.45
Islamiat.
Urdu
11.45-12.25
11.45Period
Teacher C
-do-do12.25
Closed
-do6
Teacher
D
Agriculture
English
/
12.25Period
Drawing.
-do-do1.00
Closed
-do7
12.25-1.00
Teacher
Teacher E
A
Social
Games &
Studies
Co
Period
1.00-1.30
-do-doCurricular Closed
-do8
Teacher D
1.00-1.30
KEYS:
1. Games & Co-curricular: Games & Co-curricular Activities like Physical Exercises,
Library visit, Gardening, Debates& speeches etc.)
2-Teacher names are mentioned as A, B, C, D and E.
3-On Fridays, after break, school is closed for prayers.
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25. ۞ The main purpose of this TIME TABLE is to help you
A.
B.
C.
D.

remind names of the teachers.
remember number of subjects taught.
remind the start and end time of the school.
remember time, day and teacher for each subject.

26. ۞ Which type of information do you get from this TIME TABLE?
A.
B.
C.
D.

Which subject is important
When you should reach school.
Which type of homework is given.
Remind the rules of the school.

27. ۞ According to TIME TABLE, how many times English is taught on Thursday?
A.
B.
C.
D.

1
2
3
4

28. ۞ According to TIME TABLE, which period is the longest?
A.
B.
C.
D.

First
Second
Third
Fourth

29. ۞ Period No.6 for Islamic Studies has been allotted more time (40 Minutes) than
Social Studies (30Minutes) in Period No.8. The most appropriate reason is:
A.
B.
C.
D.

Students need more time to gather after Break Time
Islamic Studies is the most important for Muslims
Islamic Studies teacher demanded more time
Islamic Studies is a difficult subject than other subjects

30. ۞ Which suggestion is suitable to improve the given TIME TABLE?
A.
B.
C.
D.

Include the names of all students
Include all teachers' qualifications
Include all class/school activities
Use different types of colours
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Part-II (Grammar and Vocabulary etc.)
Use Vocabulary, Grammar, Punctuation, and Sentence Structure rules to answer the
following Questions
31. ۞ Choose the word having opposite meaning of ―break‖ to complete the given
sentence.
If you break this toy, nobody will be able to ………… it.
A.
B.
C.
D.

make
mend
shape
produce

32. ۞ Choose suitable option to complete the given sentence.
My mother gave me a ……..of cake on my birthday.
A.
B.
C.
D.

piece
peace
pace
peas

33. ۞ Choose suitable option to complete the given sentence.
The boys gathered a bundle of...........
A.
B.
C.
D.

sticks
people
beads
houses

34. ۞ Choose suitable option to complete the given sentence.
Where did you ......... for your summer holidays?
A.
B.
C.
D.

go
went
gone
going

35. ۞ Choose the correct sentence.
A.
B.
C.
D.

He is a strong healthy man.
He is a strong, healthy man.
He is a strong, healthy, man.
He is a, strong healthy man.
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36. ۞. Choose the sentence with correct punctuation.
A.
B.
C.
D.

The three companies' computers were stolen.
The three companie's computers were stolen.
The three company's computers were stolen.
The three companys' computers were stolen.

37. ۞ Choose the correct sentence.
A.
B.
C.
D.

This shop is built in the 19th century.
This shop was built in the 19th century.
This shop will be built in the 19th century.
This shop has been built in the 19th century.

38. ۞ Choose the correct sentence.
A.
B.
C.
D.

Does you know to swim?
Do you know how to swim?
Did you know how to swam?
Do you know how to swims?
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Part-III (Writing)
1. ۞ You would have attended the BIRTHDAY CEREMONY of some of your
relatives. Following the given clues, write about that Birthday Party you
have attended.
 Your Preparation
 Decoration of the House in which Birthday Party was celebrated
 Dresses of that person whose birthday party is celebrated
 Dinner and other Meals
 Gifts
 Your Feeling
Write Here
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Continue to the Next Page
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-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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2. ۞ You live in a Village/Town/City. You want to tell some special things to
your friend who lives in some other country about your Village/Town/City.
Using the following clues write about your Village/Town/City.
 Introduction of Your Village/Town/City
 Location and Weather
 Famous Places and People
 Things You Like Best
 Things You Don‘t Like
 Your Feelings
Write Here
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Continue to the Next Page
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-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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3.۞ In your school library, some books of your interest are missing. Write an
application to your Headmaster/Headmistress to convince him/her to buy those
books for school library.

To______________________
The_____________________
________________________
________________________
Subject:
_______________________________________________________________
Respected_____________
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Yours______________________
Name______________________
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ATTITUDES MOTIVATION SCALE FOR 8TH GRADE STUDENTS
(Please complete this section before filling questionnaire).
1.

Name of the Student: ____________________________

2.

Age in Years (Please tick relevant box):
12

4.

13

14

15

School Name: __________________________________________________

Type:

Elementary/Middle

High

Higher Secondary

5.

District: _______________________________________________________

6.

Gender:

Boy

Girl

7.

Location:

Rural

Urban

8.

Father‘s Qualification (Please tick relevant box):
Illiterate
Matric
MA/MSc

9.

BA

Primary

Middle

FA/FSc

BA/BSc

M Phil/PhD

Any other_______________

Father‘s Occupation (Please tick relevant box):
Laborer

Govt. Servant

Farmer

Shopkeeper

Businessman

Private Job

Others (Please Mention):_________________________________________
10.

11.

Mother‘s Qualification (Please tick relevant box):
Nil

Under Matric

Matric

FA/FSc

BA/BSc/BEd

MA/MSc/MEd

M.Phil/PhD

Any other (please mention) ______________________

English Teacher‘s Qualification (Please tick relevant box):
FA/F.Sc

BA/B.Sc

MA/M.Sc

M.Phil/PhD

Professional (please ticket relevant): CT / B.Ed / M.Ed
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Attitudes Motivation Scale for 8th Grade Students
Note: Please rate each statement by marking tick () at the given 5-point scale as per
your own perceptions and beliefs about learning English Language. Thanks
Coding Description: 5=Strongly Agree (SA)
2= Disagree (D)

4= Agree (A) 3=Undecided (U)

1= Strongly Disagree (SD)

The following sample item will serve to illustrate the basic procedure.
A. Pakistani hockey players are much better than Indian hockey players.
To answer this statement you have to tick () your own choice. If you think that
Pakistani players are much better than Indian players, you should tick () the column
5 (SA). If you think that Pakistani players are much worst than Indian players, you
should tick () the column 1 (SD). If you think that Pakistani players are neither
better nor worse than Indian, you should tick () the column 3 (U).
Note: There is no RIGHT or WRONG answer. You are ONLY going to express your
feelings.
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Sr.
No.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Statements
I don‘t pay much attention to the feedback
I receive in my English class.
I look forward to going class because my
English teacher is so good.
Learning English is really great.
I have a strong desire to know all aspects
of English.
My English class is really a waste of time.
I make a point of trying to understand all
the English I see and hear.
I don‘t think my English teacher is good
Knowing English isn‘t really an important
goal in my life.
I hate English.
I would rather spend more time in my
English class and less in other classes
I don‘t bother checking my assignments

11. when I get them back from my English
teacher.
12.

My English teacher is better than any of
my other teachers.

13. I really enjoy learning English.
14.

If it is up to me, I would spend all of my
time learning English.

15. I think my English class is boring.
16.

I feel up to date with English by working
on it almost every day.

17. The less I see of my English teacher, the
better.
18. I sometimes daydream about dropping
English.

SA
5

Responses
A
U
D
4
3
2

SD
1
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19.
20.
21.
22.
23.
24.
25.

I would rather spend my time on subjects
other than English.
I enjoy the activities of our English class
much more than those of my other classes.
I put off my English homework as much as
possible.
My English teacher has a dynamic and
interesting teaching style.
English is a very important part of the
school program.
I want to learn English so well that it will
become natural to me.
To be honest, I really have little interest in
my English class.
When I have a problem understanding

26. something in my English class, I always
ask my teacher for help.
27.
28.

My English teacher is one of the least
pleasant people I know.
I‘m losing any desire I ever had to know
English.

29. Learning English is a waste of time.
30.

I like English so much; I look forward to
studying more English in the future.
I tend to give up and not pay attention

31. when I don‘t understand my English
teacher‘s explanation of something.
32.

My English teacher is a great source of
inspiration to me.

33. I plan to learn as much English as possible.
34.

I would like to learn as much English as
possible.
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35.

To be honest, I don‘t like my English
class.

36. I really work hard to learn English.
37.
38.

I would prefer to have a different English
teacher.
To be honest, I really have no desire to
learn English.

39. I think that learning English is dull.
40.
41.

I look forward to the time I spend in
English class.
I can‘t be bothered trying to understand the
more complex aspects of English.

42. I really like my English teacher.
43. I love learning English.
44. I wish I were fluent in English.
45.
46.
47.
48.

I have a hard time thinking of anything
positive about my English class.
When I am studying English, I ignore
distractions and pay attention to my task.
My English teacher doesn‘t present
materials in an interesting way.
I haven‘t any great wish to learn more than
the basics of English.
When I leave school, I will give up the

49. study of English because I am not
interested in it.
50. English is one of my favorite courses.
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APPENDIX – F

179

Test Administrators' Manual

APPENDIX
APPENDIX
–G
–G

180

181

182
APPENDIX – H

ANOVA Statistics: Students‟ Language Proficiency and their
Fathers‟ Qualification

Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) Father's
Qualification

(J) Father's
Qualification

Mean
Difference (IJ)

Under Matric
Matric

-1.84973
7.10073

Upper Bound
12.2581
21.1472

7.71608

.000

-65.3027

-35.0420

10.30768

.000

-118.8758

-78.4516

MA/MSC/MED

-52.40041(*)

17.32008

.003

-86.3630

-18.4378

5.83514

21.24367

.784

-35.8212

47.4914

33.69653

50.69133

.506

-65.7031

133.0962

1.84973

7.19465

.797

-12.2581

15.9576

FA/FSC
BA/BSC/BED

8.95046
-48.32263(*)
-96.81399(*)

6.91489
7.48602
10.13660

.196
.000
.000

-4.6088
-63.0018
-116.6907

22.5097
-33.6434
-76.9373

MA/MSC/MED

-50.55069(*)

17.21882

.003

-84.3147

-16.7866

7.68487

21.16119

.717

-33.8097

49.1794

Others

35.54625

50.65682

.483

-63.7857

134.8782

Nil

-7.10073

7.16333

.322

-21.1472

6.9457

Under Matric

-8.95046

6.91489

.196

-22.5097

4.6088

Nil

FA/FSC
BA/BSC/BED
MA/MSC/MED
M.Phil/PhD
Others

-57.27308(*)

7.45592

.000

-71.8932

-42.6529

-105.76445(*)
-59.50114(*)
-1.26559

10.11440
17.20576
21.15057

.000
.001
.952

-125.5976
-93.2396
-42.7393

-85.9313
-25.7627
40.2081

26.59580

50.65238

.600

-72.7275

125.9190

Nil

50.17235(*)

7.71608

.000

35.0420

65.3027

Under Matric

48.32263(*)

7.48602

.000

33.6434

63.0018

Matric
BA/BSC/BED
MA/MSC/MED

57.27308(*)

7.45592

.000

42.6529

71.8932

-48.49136(*)

10.51312

.000

-69.1063

-27.8764

-2.22806

17.44313

.898

-36.4319

31.9758

Others
Nil

56.00749(*)
83.86888
98.66372(*)

21.34411
50.73350
10.30768

.009
.098
.000

14.1542
-15.6134
78.4516

97.8607
183.3512
118.8758

Under Matric

96.81399(*)

10.13660

.000

76.9373

116.6907

105.76445(*)

10.11440

.000

85.9313

125.5976

48.49136(*)

10.51312

.000

27.8764

69.1063

M.Phil/PhD

Matric
FA/FSC
MA/MSC/MED

MA/MSC/MED

Lower Bound
-15.9576
-6.9457

-98.66372(*)

M.Phil/PhD

BA/BSC/BED

.797
.322

-50.17235(*)

Matric

FA/FSC

7.19465
7.16333

95% Confidence Interval

BA/BSC/BED

Others

Matric

Sig.

FA/FSC

M.Phil/PhD
Under Matric

Std. Error

46.26331(*)

18.73427

.014

9.5276

82.9990

M.Phil/PhD

104.49886(*)

22.41163

.000

60.5523

148.4454

Others

132.36025(*)

51.19178

.010

31.9793

232.7412

52.40041(*)
50.55069(*)

17.32008
17.21882

.003
.003

18.4378
16.7866

86.3630
84.3147

Nil
Under Matric
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Matric
FA/FSC
BA/BSC/BED
M.Phil/PhD

59.50114(*)

17.20576

.001

25.7627

93.2396

2.22806

17.44313

.898

-31.9758

36.4319

-46.26331(*)

18.73427

.014

-82.9990

-9.5276

58.23555(*)

26.38216

.027

6.5033

109.9678

Others

86.09694

53.05031

.105

-17.9284

190.1222

Nil

-5.83514

21.24367

.784

-47.4914

35.8212

Under Matric

-7.68487

21.16119

.717

-49.1794

33.8097

FA/FSC
BA/BSC/BED

1.26559
-56.00749(*)
-104.49886(*)

21.15057
21.34411
22.41163

.952
.009
.000

-40.2081
-97.8607
-148.4454

42.7393
-14.1542
-60.5523

MA/MSC/MED

-58.23555(*)

26.38216

.027

-109.9678

-6.5033

27.86139

54.45772

.609

-78.9237

134.6465

Nil

-33.69653

50.69133

.506

-133.0962

65.7031

Under Matric

-35.54625

50.65682

.483

-134.8782

63.7857

Matric

-26.59580

50.65238

.600

-125.9190

72.7275

FA/FSC

-83.86888

50.73350

.098

-183.3512

15.6134

-132.36025(*)
MA/MSC/MED
-86.09694
M.Phil/PhD
-27.86139
* The mean difference is significant at the .05 level.

51.19178
53.05031
54.45772

.010
.105
.609

-232.7412
-190.1222
-134.6465

-31.9793
17.9284
78.9237

M.Phil/PhD

Matric

Others
Others

BA/BSC/BED
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ANOVA Statistics: Students‟ Language Proficiency and their
Fathers‟ Profession
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) Father's
Occupation

Laborer

(J) Father's
Occupation

Govt. Servant
Business man
Farmer
Shopkeeper

Govt. Servant

-58.66726(*)
-14.11352

8.17199
8.40569

.000
.093

Lower
Bound
-74.6916
-30.5961

-6.49005

7.62049

.394

-21.4329

Upper
Bound
-42.6430
2.3690
8.4528

9.58301

.301

-28.7045

8.8777

13.89228

.009

-63.4968

-9.0146

Private Job

-84.2785

-42.7587

-63.51856(*)

10.58704

.000

Others

28.39121(*)

13.44355

.035

2.0300

54.7524

Laborer

58.66726(*)

8.17199

.000

42.6430

74.6916

Business man

44.55374(*)
52.17721(*)
48.75385(*)

8.56943
7.80073
9.72696

.000
.000
.000

27.7501
36.8809
29.6805

61.3574
67.4735
67.8273

Teacher

22.41154

13.99196

.109

-5.0250

49.8481

Private Job

-4.85130

10.71751

.651

-25.8670

16.1644

87.05847(*)

13.54654

.000

60.4953

113.6216

14.11352

8.40569

.093

-2.3690

30.5961

-44.55374(*)

8.56943

.000

-61.3574

-27.7501

7.62347

8.04521

.343

-8.1522

23.3992

4.20012
-22.14220
-49.40504(*)

9.92410
14.12972
10.89674

.672
.117
.000

-15.2599
-49.8489
-70.7722

23.6601
5.5645
-28.0378

42.50473(*)

13.68878

.002

15.6627

69.3468

6.49005

7.62049

.394

-8.4528

21.4329

Govt. Servant

-52.17721(*)

7.80073

.000

-67.4735

-36.8809

Business man

-7.62347

8.04521

.343

-23.3992

8.1522
14.7510

Laborer
Farmer
Shopkeeper
Teacher
Private Job
Others
Laborer

Shopkeeper

-3.42335

9.26844

.712

-21.5977

Teacher

-29.76567(*)

13.67718

.030

-56.5850

-2.9464

Private Job
Others
Laborer

-57.02851(*)
34.88126(*)
9.91341

10.30317
13.22116
9.58301

.000
.008
.301

-77.2318
8.9561
-8.8777

-36.8252
60.8064
28.7045

Govt. Servant

-48.75385(*)

9.72696

.000

-67.8273

-29.6805

Business man

-4.20012

9.92410

.672

-23.6601

15.2599
21.5977

Farmer

3.42335

9.26844

.712

-14.7510

-26.34232

14.86027

.076

-55.4815

2.7969

-53.60516(*)

11.82868

.000

-76.7998

-30.4105

Others

38.30461(*)

14.44165

.008

9.9863

66.6230

Laborer

36.25572(*)
-22.41154
22.14220

13.89228
13.99196
14.12972

.009
.109
.117

9.0146
-49.8481
-5.5645

63.4968
5.0250
49.8489

Teacher
Private Job
Teacher

95% Confidence Interval

-9.91341

Govt. Servant

Shopkeeper

Sig.

-36.25572(*)

Others

Farmer

Std. Error

Teacher

Farmer
Shopkeeper

Business man

Mean
Difference
(I-J)

Govt. Servant
Business man
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Farmer

Private Job

29.76567(*)

13.67718

.030

2.9464

56.5850

Shopkeeper

26.34232

14.86027

.076

-2.7969

55.4815

Private Job

-27.26284

15.52671

.079

-57.7089

3.1832

Others

64.64693(*)

17.59894

.000

30.1375

99.1563

Laborer

63.51856(*)

10.58704

.000

42.7587

84.2785

Govt. Servant

4.85130

10.71751

.651

-16.1644

25.8670

Business man

49.40504(*)
57.02851(*)
53.60516(*)

10.89674
10.30317
11.82868

.000
.000
.000

28.0378
36.8252
30.4105

70.7722
77.2318
76.7998

-3.1832

57.7089

Farmer
Shopkeeper
Teacher

27.26284

15.52671

.079

Others

91.90977(*)

15.12655

.000

62.2484

121.5711

Laborer

-28.39121(*)

13.44355

.035

-54.7524

-2.0300

Govt. Servant

-87.05847(*)

13.54654

.000

-113.6216

-60.4953

Business man

-42.50473(*)

13.68878

.002

-69.3468

-15.6627

Farmer

-34.88126(*)

13.22116

.008

-60.8064

-8.9561

-38.30461(*)
-64.64693(*)
-91.90977(*)
* The mean difference is significant at the .05 level.

14.44165
17.59894
15.12655

.008
.000
.000

-66.6230
-99.1563
-121.5711

-9.9863
-30.1375
-62.2484

Others

Shopkeeper
Teacher
Private Job
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APPENDIX – J

ANOVA Statistics: Students‟ Language Proficiency and their
Mothers‟ Qualification
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) Mother's
Qualification

Nil

(J) Mother's
Qualification

Under Matric
Matric
FA/FSC
BA/BSC/BED

Under Matric

-.20529
-8.87569

6.03164
6.89949

.973
.198

Lower
Bound
-12.0326
-22.4048

Upper
Bound
11.6220
4.6534

-71.10246(*)

8.86232

.000

-88.4804

-53.7245

13.68776

.000

-167.1458

-113.4657

24.97032

.680

-38.6666

59.2610

M.Phil/PhD

51.11621

28.56412

.074

-4.8946

107.1270

Others

35.93296

31.08400

.248

-25.0191

96.8850

.20529

6.03164

.973

-11.6220

12.0326

-8.67040
-70.89717(*)
-140.10044(*)

7.44543
9.29366
13.97090

.244
.000
.000

-23.2700
-89.1209
-167.4957

5.9292
-52.6734
-112.7052

MA/MSC/MED

10.50245

25.12664

.676

-38.7679

59.7728

M.Phil/PhD

51.32149

28.70088

.074

-4.9575

107.6005

Others

36.13824

31.20972

.247

-25.0603

97.3368

8.87569

6.89949

.198

-4.6534

22.4048

Nil

Nil
FA/FSC
BA/BSC/BED
MA/MSC/MED
M.Phil/PhD
Others

8.67040

7.44543

.244

-5.9292

23.2700

-62.22677(*)

9.87899

.000

-81.5983

-42.8553

-131.43004(*)
19.17285
59.99189(*)

14.36692
25.34897
28.89572

.000
.450
.038

-159.6019
-30.5334
3.3308

-103.2582
68.8792
116.6529

44.80864

31.38900

.154

-16.7414

106.3587

Nil

71.10246(*)

8.86232

.000

53.7245

88.4804

Under Matric

70.89717(*)

9.29366

.000

52.6734

89.1209

Matric

62.22677(*)

9.87899

.000

42.8553

81.5983

BA/BSC/BED

-69.20327(*)

15.40604

.000

-99.4127

-38.9939

MA/MSC/MED

81.39962(*)

25.95203

.002

30.5108

132.2885

Others
Nil

122.21866(*)
107.03541(*)
140.30573(*)

29.42618
31.87800
13.68776

.000
.001
.000

64.5174
44.5265
113.4657

179.9199
169.5444
167.1458

Under Matric

140.10044(*)

13.97090

.000

112.7052

167.4957

Matric

131.43004(*)

14.36692

.000

103.2582

159.6019

M.Phil/PhD

FA/FSC

MA/MSC/MED

95% Confidence Interval

10.29717

Under Matric

BA/BSC/BED

Sig.

-140.30573(*)

FA/FSC
BA/BSC/BED

FA/FSC

Std. Error

MA/MSC/MED

Matric

Matric

Mean
Difference (IJ)

69.20327(*)

15.40604

.000

38.9939

99.4127

MA/MSC/MED

150.60289(*)

27.97002

.000

95.7570

205.4488

M.Phil/PhD

191.42193(*)

31.22042

.000

130.2024

252.6414

Others

176.23868(*)

33.54133

.000

110.4681

242.0092

-10.29717
-10.50245

24.97032
25.12664

.680
.676

-59.2610
-59.7728

38.6666
38.7679

Nil
Under Matric
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Matric
FA/FSC
BA/BSC/BED

-19.17285

25.34897

.450

-68.8792

30.5334

-81.39962(*)

25.95203

.002

-132.2885

-30.5108

-150.60289(*)

27.97002

.000

-205.4488

-95.7570

M.Phil/PhD

40.81904

37.56163

.277

-32.8348

114.4729

Others

25.63579

39.51180

.517

-51.8421

103.1137

Nil

-51.11621

28.56412

.074

-107.1270

4.8946

Under Matric

-51.32149

28.70088

.074

-107.6005

4.9575

-59.99189(*)
-122.21866(*)
-191.42193(*)

28.89572
29.42618
31.22042

.038
.000
.000

-116.6529
-179.9199
-252.6414

-3.3308
-64.5174
-130.2024

MA/MSC/MED

-40.81904

37.56163

.277

-114.4729

32.8348

Others

-15.18325

41.87571

.717

-97.2965

66.9300

Nil

-35.93296

31.08400

.248

-96.8850

25.0191

Under Matric

-36.13824

31.20972

.247

-97.3368

25.0603

Matric

-44.80864

31.38900

.154

-106.3587

16.7414

-107.03541(*)

31.87800

.001

-169.5444

-44.5265

-176.23868(*)
MA/MSC/MED
-25.63579
M.Phil/PhD
15.18325
* The mean difference is significant at the .05 level.

33.54133
39.51180
41.87571

.000
.517
.717

-242.0092
-103.1137
-66.9300

-110.4681
51.8421
97.2965

M.Phil/PhD

Matric
FA/FSC
BA/BSC/BED

Others

FA/FSC
BA/BSC/BED
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APPENDIX – K

ANOVA Statistics: Students‟ Language Proficiency and their
Mothers‟ Profession
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) Mother's
Occupation

House Job

Government
Servant

(J) Mother's
Occupation

95% Confidence Interval

-122.15566(*)
-6.85900

9.92156
18.15811

.000
.706

Teacher

Upper
Bound
-102.7007
28.7469

-116.92812(*)

12.01226

.000

-140.4827

-93.3735

Private Job

24.07253

22.40492

.283

-19.8608

68.0059

Others

31.45170

18.98627

.098

-5.7781

68.6815

122.15566(*)

9.92156

.000

102.7007

141.6106

Teacher
Private Job

115.29666(*)
5.22754
146.22819(*)

20.36439
15.14219
24.22750

.000
.730
.000

75.3645
-24.4645
98.7210

155.2288
34.9195
193.7354

Others

153.60737(*)

21.10615

.000

112.2207

194.9940

6.85900

18.15811

.706

-28.7469

42.4649

Government Servant

-115.29666(*)

20.36439

.000

-155.2288

-75.3645

Teacher

-110.06912(*)

21.46079

.000

-152.1511

-67.9871

30.93153
38.31071
116.92812(*)

28.60510
26.01441
12.01226

.280
.141
.000

-25.1596
-12.7004
93.3735

87.0227
89.3218
140.4827

House Job

House Job

Others
House Job
Government Servant

Private Job

Sig.

Government Servant
Business

Private Job
Teacher

Std. Error

Lower
Bound
-141.6106
-42.4649

Business

Business

Mean
Difference (IJ)

-5.22754

15.14219

.730

-34.9195

24.4645

Business

110.06912(*)

21.46079

.000

67.9871

152.1511

Private Job

141.00065(*)

25.15609

.000

91.6726

190.3287

Others

148.37983(*)

22.16590

.000

104.9152

191.8445

Government Servant
Business

-24.07253
-146.22819(*)
-30.93153

22.40492
24.22750
28.60510

.283
.000
.280

-68.0059
-193.7354
-87.0227

19.8608
-98.7210
25.1596

Teacher

-141.00065(*)

25.15609

.000

-190.3287

-91.6726
64.5149

House Job

Others

7.37918

29.13783

.800

-49.7566

-31.45170

18.98627

.098

-68.6815

5.7781

-153.60737(*)

21.10615

.000

-194.9940

-112.2207

-38.31071
-148.37983(*)
-7.37918
* The mean difference is significant at the .05 level.

26.01441
22.16590
29.13783

.141
.000
.800

-89.3218
-191.8445
-64.5149

12.7004
-104.9152
49.7566

Others

House Job
Government Servant
Business

Teacher
Private Job
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APPENDIX – L

ANOVA Statistics: Students‟ Language Proficiency and their
Teacher‟ Academic Qualification
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) English

(J) English

Teacher's

Teacher's

Mean

Academic

Academic

Difference

Qualification

Qualification

FA/FSC
BA/BSC
MA/MSC

(I-J)

95% Confidence
Std. Error

Sig.

Interval
Lower

Upper

Bound

Bound

BA/BSC

-19.37662(*)

8.31802

.020

-35.6873

-3.0660

MA/MSC

-50.17177(*)

8.15084

.000

-66.1546

-34.1889

FA/FSC

19.37662(*)

8.31802

.020

3.0660

35.6873

MA/MSC

-30.79514(*)

5.29238

.000

-41.1729

-20.4174

FA/FSC

50.17177(*)

8.15084

.000

34.1889

66.1546

BA/BSC

30.79514(*)

5.29238

.000

20.4174

41.1729

* The mean difference is significant at the .05 level.
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ANOVA Statistics: Students‟ Language Proficiency and their
Teacher‟ Academic Qualification
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) English

(J) English

Teacher's

Teacher's

Professional

Professional

Difference

Qualification

Qualification

(I-J)

Mean
Std. Error

Sig.

95% Confidence Interval
Lower Bound

CT
B.Ed

B.Ed

-30.05548(*)

6.67583

.000

-43.1460

-16.9650

M.Ed

-35.56116(*)

9.40229

.000

-53.9979

-17.1244

30.05548(*)

6.67583

.000

16.9650

43.1460

-5.50568

7.83615

.482

-20.8715

9.8601

35.56116(*)

9.40229

.000

17.1244

53.9979

5.50568

7.83615

.482

-9.8601

20.8715

CT
M.Ed

M.Ed

Upper Bound

CT
B.Ed

* The mean difference is significant at the .05 level.
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APPENDIX – N

ANOVA Statistics: Students‟ Language Proficiency and their
Teacher‟ Age in Years
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) English
Teachers' Age
in years

20-30 YEARS

31-40 Years

(J) English
Teachers' Age
in years

Mean
Difference (IJ)

Std. Error

Sig.

95% Confidence Interval

31-40 Years
41-50 Years

-11.33724
-39.76464(*)

8.67368
9.12218

.191
.000

Lower
Bound
-28.3453
-57.6521

51-60 Years

74.48657(*)

11.83737

.000

51.2749

20-30 YEARS

Upper
Bound
5.6708
-21.8772
97.6982

11.33724

8.67368

.191

-5.6708

28.3453

-28.42741(*)
85.82380(*)
39.76464(*)

5.53710
9.35781
9.12218

.000
.000
.000

-39.2850
67.4743
21.8772

-17.5698
104.1733
57.6521

31-40 Years

28.42741(*)

5.53710

.000

17.5698

39.2850

51-60 Years

114.25121(*)

9.77497

.000

95.0837

133.4187

-74.48657(*)
-85.82380(*)
-114.25121(*)
* The mean difference is significant at the .05 level.

11.83737
9.35781
9.77497

.000
.000
.000

-97.6982
-104.1733
-133.4187

-51.2749
-67.4743
-95.0837

41-50 Years
41-50 Years

51-60 Years

51-60 Years
20-30 YEARS

20-30 YEARS
31-40 Years
41-50 Years
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APPENDIX – O

ANOVA Statistics: Students‟ Language Proficiency and their
Teacher‟ Teaching Experience in Years
Multiple Comparisons
Dependent Variable: Proficiency
LSD
(I) English
Teachers'
Experience in
years

(J) English
Teachers'
Experience
in years

Mean
Difference (IJ)

Std. Error

Sig.

1-5 Years

6-10 Years
11-15 Years

-33.76746(*)
-5.45356

11.91802
9.96015

.005
.584

Lower Bound
-57.1373
-24.9842

Upper Bound
-10.3976
14.0771

16-20 Years

-14.61875

10.87891

.179

-35.9510

6.7135

-5.13495

10.68629

.631

-26.0895

15.8196

33.76746(*)

11.91802

.005

10.3976

57.1373

28.31390(*)
19.14871(*)

8.49240
9.55338

.001
.045

11.6613
.4157

44.9665
37.8817

28.63250(*)

9.33344

.002

10.3308

46.9343

6-10 Years

More than 20
Years
1-5 Years
11-15 Years

11-15 Years

16-20 Years
More than 20
Years
1-5 Years
6-10 Years
16-20 Years

16-20 Years

More than 20
Years
1-5 Years
6-10 Years
11-15 Years

More than 20
Years

More than 20
Years
1-5 Years
6-10 Years

5.45356

9.96015

.584

-14.0771

24.9842

-28.31390(*)

8.49240

.001

-44.9665

-11.6613

-9.16519

6.95933

.188

-22.8116

4.4812

.31861

6.65420

.962

-12.7295

13.3667

14.61875
-19.14871(*)

10.87891
9.55338

.179
.045

-6.7135
-37.8817

35.9510
-.4157

9.16519

6.95933

.188

-4.4812

22.8116

9.48379

7.96395

.234

-6.1326

25.1001

5.13495

10.68629

.631

-15.8196

26.0895

9.33344
6.65420
7.96395

.002
.962
.234

-46.9343
-13.3667
-25.1001

-10.3308
12.7295
6.1326

-28.63250(*)
-.31861
-9.48379
* The mean difference is significant at the .05 level.
11-15 Years
16-20 Years

95% Confidence Interval

