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ABSTRACT 

 In the education system of any country, child is the center of all activities. The prime 
responsibility of a District Officer (Education) is to facilitate all the students in order to develop 
the personality of a child with the help of all the administrative and teaching staff. However, it is 
the personal experience of the researcher that due to social and political interferences, it is very 
difficult to use her energies to fulfill her job. The main purpose of this study is to explore the 
impact of social and political pressures on the performance of female District Officers (DOs) of 
Khyber Pakhtunkhwa.  
 This study used quantitative survey type research to identify the reality of the problems 
being faced by female DOs during fulfilling their jobs. Most of the existing research works are 
based on sampled data. However, this study is based on whole population. The main reason of 
considering the whole population is the demographic diversity of the province and its unique 
effects subject to the local social and political systems. A 5 point likert scale questionnaire was 
constructed and distributed among DOs of all districts of Khyber Pakhtunkhwa. The questionnaire 
comprised of 6 categories related to social and political pressures from MPAs/MNAs, local 
government, community, family and colleagues.  The objective was to identify the different areas 
of decision making, where female DOs face political and social pressures. After collection of data, 
it was organized, tabulated and interpreted using percentage.  
 The analysis of the collected data revealed that majority of the DOs are facing political 
and social pressures, while exercising their powers. The sociopolitical pressure usually comes from 
the political figures, community, colleagues and sometimes also from their own families. The 
analysis shows that 96% DOs faced pressure in teachers’ posting/transfer, 100% of DOs faced 
pressure in appointment of Class IV, 92% of DOs faced pressure in schools’ site selection and 
84% of DOs faced pressure in taking disciplinary actions from the political figures. Whereas, the 
social pressures on DOs are harassment (76%), decision making (80%), and interference from the 
union representatives (92%). Due to these sociopolitical pressures, 19% of DOs left the 
administrative post and join the teaching cadre. Furthermore, 19% of DOs lodged FIRs against 
political and influential figures. The mounting political pressure also resulted in increasing the 
tendency of availing long leaves. It is observed that 14% of DOs availed long leaves in addition to 
24% approached court to seek justice. 
 In order to cater these issues, this research study recommends that a clear policy may be 
drafted for the appointments and transfer/posting. The site selection may be based of feasibility 
and ground reality rather than on the demands of influential political figures. Furthermore, the 
government may take inputs from DOs when introducing any policy in education because they 
have the first-hand knowledge of the effects and efficacy of the previous implementations. 
 The research study will provide insight to policy makers about the existing situation 
of education at district level. Furthermore, it will facilitate the decision makers to make policies 
pertaining to the factors affecting the performance of policy implementers i.e. DOs. It will suggest 
strategies to improve the effectiveness of DOs to improve education. It will also provide a suitable 
guideline and base for further research. 
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CHAPTER-1 
 

INTRODUCTION 
 

The first chapter of the thesis provides general information about research work, its 

importance, its objective its significance and its impact on education. 

 
1.1 BACKGROUND OF THE STUDY: 
 

The role of District Officer is very vital to keep the schools serviceable. Here all the errands 

rest on him/her. It will take several years to found quality educational institutions but it takes a 

moment to demolish these institutions due to slackness and by appointing an in proficient head by 

ignoring the merit. Planning within the framework of provincial guideline and policies, quality and 

standards of education, planning, timely appointment of teachers, up gradation, stipulation of 

textbooks, planning implementation and monitoring of developmental projects, Strengthening of 

EMIS, budgeting its distribution and utilization and its audit, monitoring, provision of basic 

facilities, identification of deficiencies, remedies, supervision, evaluation are the main 

responsibilities of the District officers. In the entire system the district officers play the role of 

back bone. If it’s considered as fault at the backbone, there will be no communication between the 

mind and body. It needs to assist these components for further support of the backbone. There are 

some hidden hands that never let this system flourished. Additionally, the devolutions plan has 

shattered the scaffolding form in to all sides by replacing District coordination officers; and 

generates the chaos between them. 
 

After creation of MAN, Allah Almighty bestowed upon him the faculty of knowledge. 

Knowledge is the sole criterion to distinguish human beings as the best of all creatures. The process 

of education to seek knowledge evolved through ages and continuous in growth. A smooth system 

of education must be adopted and reformed from time to time in order to pursue the divine mission 

of creation. 
 

In the education system of any country, child is the center of all activities. The prime 

responsibility of a district officer is to facilitate all the students in order to develop the personality 

of the child with the help of all the administrative and teaching staff. But it is the personal 

experience of the researcher that due to social and political interferences, it is very difficult for her 
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to use her energies to fulfill her job. There is a lot of political interference in the administrative 

affairs and the District Education officer are overburdened with the administrative work and they 

are not able to pay proper attention to visit the school which is very much important for 

improvement in education. 
 

The researcher has been working as District Officer (DO) since May 2011. Before the 

appointment as a District Officer1, the researcher had very little experience of management, after 

appointment and before taking over the charge as a District Officer, she was not properly trained. 

So she faced lots of problems to perform the typical day to day work. 
 

 The researcher planned to bridge the gap in social resolution powers. For this purpose the 

survey type study is going to be conducted for the use of evaluating influential characteristics of 

political and social entities. 
 

Pakistanis a parliamentary democracy with federal government. It has four provinces, a 

federally administered tribal area, northern area and capital Islamabad. The three tiers system of 

Pakistan consist of federal, provincial and district. The federal and provincial responsibilities are 

defined by the constitution of the country. There is a ministry of federal education and professional 

training at Islamabad, which formulates policies and plans at national level. It involves the 

provinces in the formulation of national plan and policies. The minister of education heads the 

federal Ministry of education and is assisted by the secretary education. All provinces have 

department of education headed by provincial minister of education. The provinces are further 

divided into districts for the administrative purpose. The districts are further divided into Tehsils. 

The Tehsils further divided into union council. As education is a devolved department District 

government is responsible for supervision and management of education at district level. 
 

In the subcontinent, the first inspection party was established in 1854 which was an 

administrative structure and an Inspector of school would oversee the performance of school 

located in a division. He was under the Director Public Instruction, the head of department and 

answerable to the government. In 1919 the supporting staff was provided to inspectors. The 

inspector was supported by two Deputy Inspector and three Assistant inspectors.  From the very 

beginning the attitude of the whole supervisory staff was autocratic rather than reformative. They 

                                                 
1 The designation is changed to District Education Officer (DEO) in 2012. This research interchangeably use the terms 
DO and DEO.  
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were humiliating the teachers and the lower cadre staff. Afterword, two posts of Assistant 

Inspectors of schools were created for each district which was known as Assistant District 

inspectors. This setup continued during early period of Pakistan. 
 

In 1959, Education policy the following main features were devised for trained staff: 

1. Highly educated and rich potential persons be selected in education department. 

2. Efficient performing teachers may be deputed as supervisory staff. 

3. Training should be imparted to the supervisory staff. 

4. On regular basis refresher courses be organized. 
 

After 2001 supervisory officials were re-designated as Executive District Officer                            

(Education) assisted by District education officer (DEO), Deputy District Education Officer                   

(Dy DEO) and Assistant Education Officers (AEO) in each district. 
 

In 2013 male and female offices of elementary and secondary education were segregated.  

In each district Now each district is headed by District Education Officer assisted by Dy District 

education Officer, Subdivision education officer Assistant Sub-divisional education officer And 

assistant district education officers. 
 

Zipporah (1980) conducted a research project on the performance of District Education 

officers. The purpose of his study was to investigate the role of DEOs in management and 

supervision of primary schools. The findings of his study depicted that DEOs performed some 

roles alone but delegated many duties to his Headquarters staff. For this purpose the need of team 

work was projected. 
 

 Nadeem Alam Butt (2007) conducted a study on Educational leadership and institutional 

management, where he highlighted the main problem of eliminating political interference in 

education. He sorted out this problem as the common obstacle and getting flourish day by day in 

developing countries. He acquired fair, just, microscopic lenses and bold approach as the vital part 

of all organizational bodies keeping such sector. 

Saghar(2005) conducted a research and he pointed out the complaint of education 

administrator about the political interference, engaging in unnecessary tasks and the pressure from 

the top level. 
 

Political interference and influence, corruption, improper implementation of the policies, 

illegal demand of the unions of teachers and clerks are the main causes which creates  hurdles and 
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problems in the smooth running of the quality education in Pakistan.  Political and social pressure 

create stress in education officers. This occupational stress has been linked to decreased job 

satisfaction and job commitment, absenteeism and reduced performance. Stress is a condition 

which creates tension or psychological pressure upon the mind of a person. It create hurdle 

difficulty and problem in daily life and these problems do not allow the condition of mind to work 

freely and independently. It has also been strongly associated with temporary and chronic illness 

such as headache hypertension stomach complaints ulcers depression stroke, frustration insecurity 

and aimlessness. 

In adding up to evacuate this study from any convolution, the researcher has pooled to 

group all the review literature, books and magazine in order to investigate the ground realities. 

After the consultation with various educationists, Government of Khyber Pakhtunkhwa 

introduced a comprehensive education policy in September 2009, which was called triple nine 

policy (09-09-2009). One of the significant features of that policy was the separation of teaching 

cadre from the management cadre. Before introducing management cadre, posts of the executives 

were mostly filled on political basis which resulted in various mismanagements at different levels 

and was affecting the government schools negatively. But it was until March 2011 when the 

government actually took the decision of separating management cadre by filling its various posts 

in Elementary and Secondary Education. The EDOs, DO(F)s and ADOs were appointed, In the 

month of Sep 2011, government decided to roll back its decision due to mounting political pressure 

due to various reasons. Immediately thereafter, a debate was started about the pros and cons of that 

decision. 

An article of Arshad Awan published in daily Aaj on 25th October, 2011 discussed the 

importance of separate management cadre and emphasized that the teachers who were not going 

to their work places started to go after the frequent visits of the officials of  management cadre and 

that gave a better learning environment to the government school students. 

In daily Express, on17th October, 2011, Mr. Saad Ullah Jan Berk wrote an article about 

political interference and its implications on Elementary and Secondary Education. 
 

In daily Mashriq 2nd October, 2011, Dr. Inayat Ullah Faezi provided facts and figures about 

the various incidences of corruption in education before introducing separate management cadre 

and strongly opposed the government decision of rolling back. 

Mr. Sabih Ahmad in daily Aaj on 6th October, 2011 also wrote a comprehensive article on 

political interference in education and its negative impact on education system. 
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Tim Waters and Robert Merzano (2006)intheir research concluded that strong leadership 

have positive effect on student achievement and it adds value to an education system at district 

level. 

Grauwe et al. (2011) in their research found that DO links ministry and school and also 

responsible for implementation of education policy and monitoring educational quality. District 

office is responsible to inform the ministry of what is going on in schools. 
 

1.2 PROBLEM STATEMENT: 
 

Female DEOs play an important role in education especially female education in the 

province of Khyber Pakhunkhwa. Any factors affecting their performance have a detrimental 

effect on education. The existing studies about the administrative performance of the DEOs is 

conducted in Suleman et al. (2011) and Suleman et al. (2012). The former study focused on the 

administrative performance of the directly selected executive district officers. While the former 

study focused on effectiveness of education management system. However, the scope of both the 

studies is very broad, covering various aspects of administration and its effects on the performance 

of male DEOs. The existing literature lacks any specific study on the performance of female DEOs. 

This motivates the researcher to conduct this study to effectively evaluate the specific effects of 

the social and political pressures on the performance of female DEOs in the district of Khyber 

Pakhunkhwa.  

1.3 OBJECTIVES OF THE STUDY: 

 The objectives of the study were as follows: 

1. To identify social pressure faced by female DEOs. 

2. To identify political pressure faced by female DEOs. 

3. To find out the challenges faced by the female DEOs due to political and social 

pressure. 

4. To explore the effective strategies to alleviate challenges faced by DEOs and enhance 

their performance.  

5. To identify whether the district officers were aware of their roles and responsibilities 
 

1.4 RESEARCH HYPOTHESIS: 
 To achieve the objective following null hypothesis are formulated 

¾ There is no impact of social pressure on the performance of female district officer. 

¾ There is no impact of political pressure on the performance of female district officer. 
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1.5 SIGNIFICANCE OF THE STUDY: 
 

 The study is significant in its nature as there is a need to evaluate the impact of social and 

political pressure on performance of female district officer. 

It can be fruitful as following: 

1. The study will provide insight to all the concern in the existing situation at district 

level.  

2. It will facilitate the policy makers to reconsider the role of different officer in decision 

making at district level. 

3. It will provide a suitable guideline. 

4. It will provide a base for further research. 

5. Suggest strategies to improve their effectiveness. 
 

1.6  DELIMITATION OF THE STUDY: 
 

The study will be delimited to the female district officers of Khyber  Pakhtunkhwa only. 

In Khyber Pakhunkhwa total number of districts are 25. District includes Peshawar Mardan, 

Swabi, Nowshera, Charsada, Hangu, Dir upper, Dir lower, Mansehra, Abotabad, Kohat, Haripur, 

Kala Dhaka, Chitral, Kohistan, Swat, Malakand, D.I.Khan, Banu, LakiMarwat, Karak, Tank, 

Batagram, Bunair and Shangla. 
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CHAPTER-2     
 

REVIEW LITERATURE 
 

ORGANIZATION OF THE REVIEW OF THE LITERATURE: 
 

The material so thrash out, are presented in various sections. The description is given below. 
 

2.1Area and Population of Khyber Pakhtunkhwa 

2.2 Historical back ground 

2.3 Social environment of Khyber Pakhtunkhwa 

2.4 Ancient Education system in Subcontinent  

2.5 Buddhist Education System 

2.6 Muslim Education System 

2.7 Education under British rule 

2.8 Background of Educational policies since 1947 

2.9 Organizational setup of Elementary and Secondary Education Department 

2.10 Status of Women in Islam 

2.11 Status of women in Pakistan 

2.12 Social pressure 

2.13 Political pressure 

2.14 Justification for the study 
 

2.1 AREA AND POPULATION OF KHYBER PAKHTUNKHWA 
 

 

 The area of Khyber Pakhtunkhwa is about 74,521 km2. According to 1998 census, the population 

of the province was 17.7 million. The current population is predicted to be 24.7 million with the 

growth rate of 2.8% (2010 estimated). 
 

 

2.1.1Geographical Distribution: 
 

1. Southern Zone 

2. Central Zone 

3. North-Western Malakand Region   
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4. North-Eastern Hazara Region   
 

1. Southern Zone: 
    It covers area of 27% of province, Population is 19.93%. It comprises of D. I. Khan, Kohat, 

and Bannu.   
 

2. Central Zone: 

 Peshawar and Mardan Divisions are in central zone (CZ). The CZ comprises 10% area of 

the province and 35.78% of the population. Some other areas of the provinces such as 

Malakand Agency, Dargae Sub Division and some plain areas of Haripur district are also 

parts of the CZ.  It is designated as one of the most densely populated region of the 

province.  

3. North-Western Malakand zone: 

This zone mainly consists of Malakand Civil Division. This is the same area where the 

mountain ranges of Himalyan and Hindukush meet. This zone is also designated as winter 

zone because of the severe weather in winter. However, some areas such as Bunair district, 

Besham Tehsil of Shangla, and Dargai Sub Division are excluded from the winter zone 

because of their moderate weather conditions. This zone comprises of 43% area and 

24.79% of population of the province.  
 

4. North-Eastern Hazara Region: 
 

The Hazara Region consists of areas of Haripur district an few Union Councils of 

Battagram district. It also consists of Sherwan Valley of Abbottabad and Tanawal plains 

of Mansehra district. These are also designated as winter zone. Total population is 19.6% 

covering area of 22.9% of Khyber Pakhtunkhwa.  
 

2.2. HISTORICAL BACKGROUND:  
 

   The province of KP and Federally Administered Tribal Areas (FATA) remained a gateway to 

Central Asia, China and the Sub-Continent from the ancient time. The famous Silk Route provide 

connection to China. Furthermore, link to Afghanistan is also provided through famous passes of 

Bajaur, Khyber, Chitral, Gomal and Tochi.  Invaders from the North used these passes to 

strengthen their economies as well enriching their culture and civilization. History revealed that 

the area remained center of Gandhara civilization and seat of learning under Buddhism and Ashoka 

Rule. From the South the Sikhs came and ruled the area for two to three decades. After the Sikh 
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rule, British came in 1849. Islam was introduced into the area in 7th and 8th century during 

caliphate of Hazarat Usman (R.A).The Province of NWFP was renamed as Khyber Pakhtunkhwa 

in April, 2012 through Eighteenth Constitutional amendment (Education sector plan 2012). 
 

 

2.3. SOCIAL ENVIRONMENT OF KHYBER PAKHTUNKHWA: 
 

Due to the location, our province is focus of international community. The negative picture 

of Khyber Pakhtunkhwa is portrayed most of the time. But the fact is that every society is sum 

total of both negative and positive characteristics.   
 

i. Positive societal traits   
 

Balance of Power Overall Pakhtun society, jirga system, hospitality, love for freedom are the 

positive trait of Pakhtun culture which distinguish them from other nations. 
 

ii. Negative social traits: 
 

Violence and enmity, rights of women, extravagant attitude, violation of laws and ritualistic 

Islam are the negative traits of Pakhtun. 
 

2.4. ANCIENT EDUCATION SYSTEM IN SUBCONTINENT: 
 

In the ancient Indian civilization pre Vedic education had a very famous place in society. 

It was being considered as pious and essential for society. Education was considered as the only 

way to gain, prosperity in the field of physical, intellectual, spiritual and social developments 

during Aryan period. State and government had no control over education in ancient time. The 

king was responsible to notice that learned Pundits, pursue their studies. They were also 

responsible to provide the environment to the pundits to perform their duties and impart their 

knowledge without any external intervention from any external source. Education was mostly 

religious. Brahmins were the high caste people, who were responsible to impart Education. The 

society was divided in different caste which badly damaged education system at that time 

(Balwariaar.R, and Guptab P2014). 
 

2.5.  BUDDHIST EDUCATION SYSTEM: 
 

  Buddhist education system came in the 5th B.C. by Gautama Buddha who was the founder 

of Buddhism. Due to the caste system, Brahmans deprived the lower caste people to get education. 

Buddha was a great teacher. Due to his effective teaching methodology within his 45 years of 

teaching career the people from most of the India became his followers. In the beginning Buddha 

started his teaching door to door. After some time he founded education centers which were called 
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monasteries. In these monasteries teaching was the responsibility of his disciple. The doors of 

Buddhist educational institutions were open for all irrespective of their caste.  
 

   During Buddhist period women education was insignificant because Buddha had regarded 

women as the source of all evils. At early stage he had advised not to admit women in monasteries, 

but after sometime due to the insistence of one of his dear disciple Anand, Buddha had permitted 

to admit with various reservations and limitations (Balwariaa R.R, and Guptab 2014). 
 
 

2.6. MUSLIM EDUCATION SYSTEM: 
 

 In 712 AD, the first Muslim invasion under Muhammad Bin Qasim took place in the 

coastal regions of Sind. Prithviraj Chauhan was defeated by Mohammad Gori. The foundation of 

Muslim rule in Northern India was laid by him. After him many Muslim rulers ruled over India 

subcontinent during the Muslim period. First teachers of Islam in the subcontinent were the 

Mohammad Saheb and his four followers. Due to the religious teaching of these ‘Sahabas’ Islam 

spread in subcontinent. The aim of education was to produce religious and morally develop 

persons. The focus of Education was to prepare a person for future life. Maktab and Madaris served 

as educational institutions. The ruler at that time followed liberal policy in education. Hindi and 

Sanskrit were the native languages and the books on various subjects of these languages were 

translated into Arabic and Persian. During that period Bangali language revived and a new 

language Urdu was created.  Many books like 'Akbar Namah' and 'Ain-i-Akbari' were written 

during Akbar's time. These were the most marvelous masterpieces of Persian literature produced 

during Muslim period in India. The royal Library was filled with the books on history, philosophy, 

ethics, and art of administration, science and religion. The scholar used this library to broaden their 

insight. At that time there were no full-fledged college for education, but they had other means to 

broaden the wealth of knowledge. During that period importance was not given to woman 

education.  East India Company arrived and subsequently the British Government established in 

subcontinent, no one felt any need to change   in education system. 

2.7. EDUCATION UNDER BRITISH RULE: 
 

 When the East India Company came into the subcontinent they were not interested to 

educate the Indians. Only some English intellectuals felt its need and pleaded with the court of 

Directors.  In 1781 Warren He strings was the first person who established a “Madarsa” at Calcutta. 

In the beginning the British did not think of introducing English education in India. Therefore, in 

Calcutta Madarsa, Persian and Arabic were taught. In 1792 at Banaras the British resident Jonathan 
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Duncan established Sanskrit college. In 1800, the Fort William College was established by Lord 

Wellesley for the training of the Civil Servants of the East India Company in the languages and 

Customs of India for smooth running of their official matters. All these efforts were only initiated 

by individuals. The East India company was not taking any interest in them (Ratnesh Ranjan1, 

Anuradha Pandey2, V. Ranjan3 2014). 

 

A unitary system of Government was introduced in the Charter Act of 1833. In which the 

central Government received all revenues and the approval from central government was required 

for all expenditure. The Government of India was law making body for the country. The Provincial 

Governments did not had any power to spend even one penny or create a post, without the approval 

of the Government of India. The Central Government had all administrative, financial and law 

making powers and the Provinces just acted as an implementer.  
 

Education was a purely ‘Central’ subject in 1833 and remained the central subject till 1870. 

Some small powers were delegated to provincial Government for smooth running of administrative 

activities.  
 

Decentralization system of administration was introduced in 1870 in which education was 

considered as provincial subject for better administration. Still most of the powers remained with 

the central government. The post of Director General was also created during the Lord Curzon 

period. The main objective was to better manage the province. In 1910, a separate education 

department was established. In 1915, Central Bureau of Education was established. All these 

efforts were made for the development of education.  
 

Between 1923 to 1935, the role of the government in education broaden but the financial 

assistance and research in education were neglected (J. P. NAIK2014). 

2.7.1 Education in Khyber Pakhtunkhwa during British rule: 
 

 

The people of KP had been the part of political and armed struggle against the colonial rule 

throughout British rule of 100 years. The local inhabitants had boycotted everything offered by 

the British, including joining their education institutes. Only the people of princely state of Swat 

and Malakand Agency joined those educational institutions. It severely affected the education and 

the local tribal areas were virtually remained without any education institutions. Due to the social 

constraints the education of females was also viewed as against Islam as late as 80s. 
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2.8. HISTORICAL BACKGROUND OF EDUCATIONAL POLICIES IN PAKISTAN: 
 
 

2.8.1 Constitutional position: 
 

  At the time of independence, Government of India Act 1935 was revised as the provisional 

constitution of Pakistan. It was named as Independence Act 1947 until the adoption of Constitution 

of 1956. The Act included three legislative lists namely; federal, concurrent, and provincial. The 

subject of education was included in the provincial legislative list. At that time, Education and the 

related affairs were neither part of the concurrent nor the federal legislative lists. The 1956 

Constitution of Pakistan also had three legislative lists and education (including university 

education, technical education, and professional training) was the part of   the provincial legislative 

list.  The 1962 Constitution provided single legislative list that included 49 federal subjects. 

Education was mentioned as Fundamental Rights. However it was not included in the Central 

Legislative List.  
 

  In the Constitution of Pakistan 1973, the education was properly included in the Concurrent 

List. The education was a prominent part of Federal as well as Concurrent List. The Federal Lists 

include Entries 15, 16 and 17 that deal with education. Whereas the Concurrent List included 

entries 38 and 39, which deals with planning, curriculum, syllabus, policy, standards of education, 

Islamic education and centers of excellence. The Constitution of Pakistan 1973, Article 37 (b) 

makes the state responsible to provide compulsory free secondary education to all the citizen of 

the country. Furthermore, the state is made responsible to remove illiteracy in the minimum 

possible time. Similarly, the Article 25-A in 18th Amendment also put the responsibility on the 

state to provide free and compulsory education to all children from the age of five to sixteen years. 

Although, our constitution stressed on the removal of illiteracy but it failed to prescribed any 

specific time period.  
 

 

In the 1973 Constitution due to the addition of Article 25-A education has, now, become 

the prior responsibility of the state and the right and every child. Under 1973 constitution, 

education was the subject of federal government. However, it becomes the provincial subject after 

18th Constitutional Amendment in 2010.  
 

  The Educational Policy 2009 was formulated without the consideration of possible 

constitutional amendments. This lack of consideration resulted in more financial burden on 

provinces because after 18th amendment, more responsibilities were shifted to provinces without 

federal financial support.  
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  Now education is an obligatory right of every child. To ensure that along with the above 

mentioned constitution provisions, the province of KP has drafted a law. The province is trying to 

provide physical access to every child. The strategic plan with a clear roadmap is required to 

implement the policy. (Govt. of Khyber Pakhtunkhwa 2012) 
 

 

2.8.2 Education Policies: 

After the birth of Pakistan in 1947, the first Education Conference was held. This 

conference provides the foundation and is followed by series of educational polices. Dozens of 

educational reports and six major education policies have been produced since independence. 

These includes National plan of education development,1951-57, Report of the commission on 

education conference,1959, Hamood-Ur-Rehman commission,1966, Education policy 1970, 

Education policy 1972-80, National education conference,1977, National education policy 

1979,Literacy and mass commission 1981,Nai Roshni schools programs 1986-90, National 

education policy 1992, The last one being “The National Education Policy 2009”.  
 

   When we look at the historical background it is clear that we are good policy makers but 

not good policy implementers. The history tells us that no education policy was fully implemented. 

It requires a great deal of political commitment and ownership along with the capacity building to 

make an education policy successful.  
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2.9. ORGANIZATIONAL SETUP OF ELEMENTARY AND SECONDARY 
EDUCATION DEPARTMENT: 

 

 

   2.9.1. Secretariat of E&SE Department: 
 

The Elementary and Secondary Education Department is one the biggest among all the department 

of KP. The total numbers of employees are more than 168,000 that comprises 55% of the total 

employees of KP. There are more than 280,000 Government schools in which 4.17 million 

students are enrolled. The total numbers of teachers in these government institutions are 123,380. 

Functions: 

x Policies formulation for elementary and secondary education is the responsibility of 
Secretariat. 

x Planning and processing of Annual Developmental Program (ADP) for all schools in Khyber 

Pakhtunkhwa.  

x Monitoring, supervision and review of developmental Plans. 

x Improvement of Literacy and quality/standard education at all level.  

x Financial Management and auditing of   all the releases at Provincial Level. 

x Education Management Information System (EMIS) and Geographic Information System 

(GIS). 

x Registration, Regulation and Supervision of Private Teacher Training Institutions through 

Board of intermediate and secondary education. 

x  Draft Acts/Ordinances are prepared as requires for the approval of provincial assembly/ Chief 

Executive of the Province.  

x Attending and processing the assembly (Provincial/National Assemblies) and Senate 

questions related to E&SE. 

x Dealing the matters of BISEs & private Schools in Khyber Pakhtunkhwa.  

x Inter District posting/transfers of teachers of Provincial cadre (BPS-17 and above) in Schools  

x As per policy Processing of Selection grade, Move-over, up gradation, Pension, GP fund final 

payment and Promotion cases. 

x Coordination with the Federal Government regarding implementation of policy. 

x Performance evaluation reports (PERs) of BPS17 and above Provincial cadre Officers. 

x Processing the cases for approval of foreign training and award of Scholarships. 

x Any other task time to time assigned by the government. 
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Directorate of Elementary and Secondary Education (E&SE), Directorate of Curriculum and 

Teachers Education (DCTE), Provincial Institute for Teachers Education (PITE)and Regional 

Institute for teachers Education(RITE) are attached departments.  

 
Figure- 2.1: Organizational Structure of E&SE 

2.9.2. Directorate of Elementary & Secondary Education (DE&SE): 
 
 

The Directorate of Elementary & Secondary Education is an attached department. The 

main responsibility of Directorate is to implement the government policies sand following the 

instructions and guidelines issued by the E& SED. The Director of E&SE, is a senior officer of 

(BS-20). He is assisted by three BS-19 Additional Directors, two for Establishment and one for 
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Planning and Development. Additional Director-I is assisted by four deputy director, one male and 

one female Deputy Director establishment, one Deputy Director budget and Account, one DD 

litigation. They are further assisted by fourteen Assistant Directors. The Directorate of Elementary 

& Secondary Education (DE&SE) is responsible for recruiting, postings, promotions, preparation 

of seniority list, retirement, and disciplinary matters of BPS16 staff. The Directorate is also 

responsible to process above 16 cases to the secretariat. Physical education activities are also one 

of its responsibility.  The Directorate is also responsible for the service matters of its 208,825 

school support staff. Keeping Service record of 16Grade of officers is also the responsibility of the 

Directorate. Inter-district transfers of BPS 16 of and below of all cadres are also one of its 

responsibility. Processing of Pension cases, GP Fund cases, and all types of leave cases are also 

part of its job description. 

 

 
 

Figure- 2.3:Directorate of Elementary & Secondary Education Department 
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On the planning side, the PC-1 and PC-IV, received from the districts, are checked and 

further process at directorate level, and project activities are also coordinated by the directorate. 

The audit paras PAC and DAC are also process in directorate.  The budget and accounts branch of 

directorate is the responsible for reconciliation of funds allocated to the department. It is also the 

responsibility of the Directorate to deal with Khyber Pakhtunkhwa Governor, Chief Minister's 

directives, court cases and Assembly business.  
    

 

2.9.3 District Elementary & Secondary Education Office: 
 

 
 

  The District Elementary & Secondary Education Department headed by two BS-19 District 

Education Officers (DEO), (One Male + One Female), two BS-18 Deputy District Education 

Officers (DDEO), One Male + One Female), SDEO BPS-17 Male, Female for each Subdivision. 

Assistant District Education Officers (ADEO) Establishment Primary and secondary with 

supporting staff and ASDEO for each circle. The reporting officer of District Education Officer 

(DEO) is the Director Elementary and Secondary education. DEO   is the main   representative at 

District level. The responsibility of Deputy District education Officer (DDEO) is to manage the 

budget of the DEO office and the middle schools in the District. He is also responsible to maintain 

record of different activities. The Assistant District Education Officer (ADEO) primary/secondary 

assists the DDEO. 
 
 

  The Sub Divisional Education Officer (SDEO) reports through the DDEO to the DEO 

office. He or she is the principal officer at the Tehsil level. Subdivision is divided into circles. The 

primary Schools are equally divided into each circle and each circle is headed by ASDEO. The 

Assistant Sub Divisional Education Officer (ASEDO) reports to the SDEO, and is responsible for 

supervision at the school level. The ADEO is the actual link between the primary schools (students, 

teachers, PTCs and community) and the administration (the district and provincial). 
 

  As per job description the district education officer is responsible for financial 

management, human resource management, office management, planning and development, 

school inspection, community involvement in education, arrangement of co curricular activities, 

act as public information officer at district level, collection and distribution of free text books, 

disperse of stipend, attending assembly business and court cases. 

 

The district offices, responsible for implementing all education programs at district level, 

are seriously understaffed and over-worked. This has directly affected the system of supervision 
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of schools and teachers.  The number of schools is increasing day by day but the sanction posts at 

district level are not increasing which badly affected the performance of the District Education 

Officers at district level.  It is practically impossible for district education officers to visit 

institutions for supervision and professional guidance of teachers (Govt. of Khyber 

Pakhtunkhwa2012). 

 
 

Figure- 2.3 District Elementary & Secondary Education Office 
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2.9.4 Educational Institutions (EMIS Khyber Pakhtunkhwa 20 14-15) 

Number of Govt. Schools by District In KPK  

Search Criteria: Year = 2014-15 School Level = All Levels 
District = All Districts 

 

     

District Male Female Total 

ABBOTTABAD 1124 697 1821 
BANNU 833 655 1488 
CHITRAL 590 226 816 
CHARSADDA 680 536 1216 
D.I.KHAN 999 577 1576 
DIR PAYAN 987 562 1549 
KARAK 558 396 954 
KOHAT 485 344 829 
KOHISTAN 786 275 1061 
MANSEHRA 1515 789 2304 
MARDAN 1004 792 1796 
MALAKAND 414 290 704 
NOWSHERA 544 429 973 
PESHAWAR 789 586 1375 
SWAT 1038 592 1630 
SWABI 753 560 1313 
BUNNER 560 222 782 
HARIPUR 761 466 1227 
LAKKI 728 394 1122 
TANK 258 171 429 
BATTAGRAM 560 256 816 
DIR BALA 702 254 956 
HANGU 267 133 400 
SHANGLA 538 183 721 
TORGHAR 175 62 237 
Total 17648 10447 28095 

 
Table 2.1 Number of Government Schools District Wise 
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2.9.5 Women Empowerment: 

In every field of life people faces the number of challenges to get their position in this 

society such as in job opportunities etc. The different people especially women are facing 

aggressive shape of challenges which is totally against the soul of human right. It is recognized 

that empowerment could be used as a tool for sustainable development in the field of education 

and decision making power and authority and even in felling sense of responsibility himself. 

Authority or power could strengthen and build confidence in women. 
 

  Basically women’s empowerment is against old ideologies  of male oriented society and 

wish to diminish these false customs and tradition which were dominant over society since past 

and create new sound and effective human friendly environment where there is not any inequality 

and disproportion allow to come and take permanent position again. Such type of society will 

prove more positive, potential, creative and constructive environment where everyone can use their 

innovative abilities without any hindrance. Term empowerment originated form the idea of power. 

This shows the dominant and recessive segment of the society. It forcefully pushes the people in 

swap of inequalities, because its foundation based on socially approved pressure of aggression and 

threats. Basically, conflicts always arises when, someone distributed his power. Therefore, 

redistribution of power is recognized as a most important tool for conflict resolving issues. The 

prime goal of the empowerment is to reduce inequalities and make ensure equality and distribution 

of power among nations, castes race, genders or even among individuals as well. Women 

empowerment is a big challenge against expired old customs which nourishing family, caste, class, 

and religion system since thousands of years. Therefore, it is a dynamic challenge in the path of 

empowerment to transform all the institutions, organizations concerned to media, health practices, 

laws, civil codes and political processes into most civilized form, which ensure the foundation of 

women empowerment in the society. Basically empowerment provides a chance of to make their 

own choices in their lives so, that they recognize their hidden problems and find out their solutions. 
 

  The components of women empowerments include the sense of self-worth, the right to 

have choices, the power to make it possible to control their own lives and their ability to create a 

better social and economic order by influencing the direction of social change, both nationally and 

internationally. 
 

  Social scientist proved that the women empowerment is in the favor of men’s right. A 

qualitative change in gender relations is observed subject to the men who recognize women as 
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equal partners. If people start thinking that human survival lies in equality of both genders, then 

women empowerment is the ultimate solution of every gender related problems. The term 

empowerment is actually western oriented however, now it is nearly used all over the world 

particularly in the third world that left impact on women’s life.   
 

  Various studies have suggested that the main hurdle in the way of prosperity is the gender 

inequality. In order to ensure more gender fairness, many changes have already been made in 

policies at local, national and international levels. Women are being empowered by women 

organizations in developing countries to play vital role in the development process of country. 

Multi-pronged strategies are also being adopted by women to get rid of gender inequality and 

deprivation in the workplace.  

 
2.10. STATUS OF WOMEN IN ISLAM:  

 

Islam has granted women broad social, political, economic, educational and training rights 

along with the right to work. In order to further protect these rights from being abused by men, 

Islam also provides legal safeguards. In Islam, women are considered more honorable than man. 

According to Abu Hurayrah, a man asked the Prophet Muhammad (PBUH) about the person who 

deserve the best treatment. The Prophet Muhammad (PBUH) said “your mother”. The man asked 

three times and all the times Muhammad (PBUH) said the same thing. When the man insisted, the 

fourth time Muhammad (PBUH) replied “you father”. This shows the status of woman in general 

and the status of the mother in particular, in Islam. 

Islam has given reasonable socioeconomic status to women to obtain their concessions 

from society. Islam empowered women in regard to enter into contracts. They are allowed to run 

a business or possess a property, independently from their husbands or any kinsmen. In order to 

fully utilize the efficiencies of women, Islam laid stress on provision of equal opportunities to 

them. It has also been emphasized that women must be allowed to get to the highest post of 

development it may be materially, intellectually or spiritually.  
 

  The women in the form of a mother is considered to be the most honorable in Islam. This 

shows what kind of society Islam wants to create. Islam wants a society in which a woman is 

rendered the greatest honor and respect. Women’s empowerment and autonomy has mentioned in 

Quran, O ye who believe! It is not lawful for you forcibly to inherit women. In Surah e Nisa, Quran 

describes in great details about the rights of a women especially in property and describes how 
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they should be treated. Islam gives equal rights to women for her to manage her own money and 

property independently. She has no restriction to sell, lease, buy, borrow or lend and sign any 

contracts or legal documents. She can also donate her assets and she can also setup a business or 

company. A very good example of woman’s empowerment in the history of Islam is Hazrat 

Khadija (RA). She was the first wife of Prophet Muhammad (PBUH). Hazrat Khadija (RA) 

belonged to a well-known rich family and leading business women even prior to her marriage. She 

inherited much wealth and then by independently managing multiplied her assets. women right of 

economic development had proved by Hazarat Khadijah‘s(RA)trade.  
 

  Women prior to Islam in Arab were engaged in trading. The wife of Abdullah IbnMasud 

was manufacturing and selling handicrafts. At the time of Prophet Muhammad (PBUH), there were 

many different kinds of jobs. The major economic activities included trading, construction, 

farming, making bread, transporting goods, tool making, teaching, health care, nursing and 

nation’s defense. 

  The independent economic position of the woman is based on Qur’anic principles. The 

women are encouraged to participate in various economic activities. Also, they have the right to 

say on issues related to their own marriage. The woman in Islam has the liberty to choose her 

prospective husband, look at him before marriage and get to know him without any social pressures 

from family. In case of any social pressure, she has the right to contact the court for appeal to 

redress the wrong.  The validity of the marriage contract depends on the consent of the woman. 

The Prophet is reported to have made the following statements: ―The matron should not be given 

in marriage except after consulting her; and a virgin should not be given in marriage except after 

her permission. Similarly, if the partner proves to be unsuccessful, she has the right to initiate the 

divorce. 
 

2.11.   STATUS OF WOMEN IN PAKISTAN:  
 

 The world has seen a considerable development in the last few decades. Pakistan too has 

been progressing well in certain areas and the quality of rural life has been improving. Even though 

the life of a common is improving, the life of woman varies considerably across different regions 

and the urban/rural divide. The Pakistani woman of today does, however, enjoy a better status than 

the past. However, it does not mean that that woman of Pakistan is not facing any problem. The 

enjoyment and exercising of human rights is very difficult due to the inequality and inequity in the 

society. The state has become a product of the same structural inequalities and do not objectively 
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play no role to protect the rights of people. The diversity among groups of people that are based 

on ethnicity, political affiliation, caste, class, language, religion, residential status, geographical 

location, and gender are overwhelming.  
 

Women are under extraordinarily burdened by this situation. The improvement in women’s 

human rights has direct impact on the reduction of gender inequalities in areas of social, economic 

and personal life. Although, the policy maker and development planner has the general 

understanding of this bond, but still the tremendous gap among the people do exist, making the 

achievements inconsistent. 
 

For the last few years, Pakistan has been the victim of militancy. This has become a full-

fledged armed conflict especially in the tribal areas of KP. The main ideology of the conflict is the 

role and status of women. As an example, we saw leaders of the militant groups in the Swat valley 

had attempted to stop girls from attending schools and restrict their mobility outside the home. As 

a result, girls’ schools were blown up and women were forced to wear veils. There were also cases 

of beating and beheading women accused of immoral activities. 
 

In Pakistan, the role of the women is strongly defined by religious and cultural/social 

norms. The lives of Women are almost entirely determined by the actions and interactions of men 

in the community, to which they belong. The four provinces of Pakistan and its tribal areas are still 

in the trap of honor killings. The same act has different names in different provinces such as in 

Baluchistan siyakari, Southern Punjab it is known as kala kali, in interior Sindh it is termed as 

Karo Kari and in KP Taurtoora. These forms are traditionally used for accusing and punishing 

individuals for unreasonable sexual behavior. If some cases, informal ways of punishment are 

being sanctioned by local Jurga or influential juries.  
 

  A women family member indulging in extra marital sex was being victimized of honor 

killing. There are several hundreds of cases, which are not registered. However, only the women 

of the poor classes are victims of this inhuman custom. This custom is rarely implemented against 

women from rich class. Moreover, it is observed that these traditional punishments are used as a 

tool to take revenge for the women’s expressions of freedom such as choice in marriage or 

empowerment in decision of divorce.  
 

  Regarding gender report, the status of women in Pakistan is among the lowest in the world. 

Women are usually kept in four walls and are compelled to do traditional veiling. This confines 
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women’s reach to education, job, training occasions and social activities. The situation is more 

inflexible in urban areas due to low socio-economic status of women and their inability to read 

and write. Women have always been taken advantage of and exploited but no voice is raised 

against it in the family or at any other level.  The women in the rural areas of Pakistan are treated 

as slave subject to do household chores. They have no choice but to obey their male family 

members including their sons. The women are not considered at any stage of the decision making. 

The main reason is that women in our society are considered unwise and foolish.  

   Another noble custom which has become a mean of women discrimination is marriage. In 

urban and rural areas, it is now used as a trade between families. The family of the bride is expected 

to provide “Jahaiz”, which if not given, creates many social problems for the bride. Furthermore, 

women are being victimized in the name of honor. They are pressurized to give up their liberty in 

the name of modesty. Despite the fact that most of the women in the rural areas work in the field 

along their male counterparts, they still face their anger for not properly looking after the household 

chores. The women in our society are considered as property and a strict eye is kept in order to 

protect that “property”. Unnecessary restrictions are not the only things faced by the women in our 

society; they can put to death in the name of “honor”. 
 

  Women are also deprived of their rights of inherited property by marrying them to the Holy 

Quran. It usually happens among the landlords in interior Sindh. The women have to live without 

a husband for whole of her life under this law. This custom is used by the landlords to keep and 

grab the inherited land of their sisters and daughters. In the cities these outdated customs have 

much less of an influence. This is because of fact that women in cities are playing a major role in 

the generation of family income. They do not carry out "unpaid labor" like rural women. However, 

they are also facing some major challenges and problems in the cities. The domestic labor of 

women, which include looking after the children, cleaning the house, cooking, and other household 

chores involving a full day work. But our society takes this for granted. It is considered as a job of 

the woman to take care of the family. Hence society has formed in such a way to get the free labor 

of the women without acknowledging them. This seriously affects a psychology of alienation 

among women that weakens and depresses them. This situation s further exploited by the rulers of 

this system to create laws, customs and rotten cultural traditions to dominate women even further. 
 

   The social insecurity and the pressures on women is not only exploited in Pakistan but also 

in the whole world. The capitalist’s world exacerbates the exploitation of women workers in the 
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factories and mills. Generally, it is seen that women work with greater determination and devotion 

than men.  At the same time, it is observed that women workers are paid less than their male 

counterparts all around the world. This gender insensitivity is so severe that from the cradle to the 

grave women are forced to lead a discriminated life.  
 

   The parental role of women in Pakistani society has always had a very high priority; to 

become a mother (particularly of a son) raise her status. Cultural values prescribe the mother’s 

position as one of respect, and obedience. A few positive steps were taken to enhance the 

recognition of the integral link between women’s status and their reproductive health but these 

were subsequently hindered by a lack of political commitment and therefore women continue to 

suffer from attitudes that from attitudes that violate their reproductive and other human rights.  
 

   In fact, almost all Pakistani women work in agriculture or in household activities. Now to 

some extent women have begun to do nontraditional jobs such as managerial activities, consists of 

cultivation of land, looking after, harvesting and sale of crop and also decisions related to ways of 

cropping. Due to these managerial activities women’s work loads have aroused. Now they have 

been allowed to obtain a degree of decision making authority in domestic and village matters.  
 

   In many South Asian countries containing Pakistan male is dominant over decision making 

process. Women are almost ignored in economic, social, legal and political fields compare to men.  
 

   Many factors contribute towards the subservient role played by women in Pakistani society. 

They include conservative and traditional elements in Pakistani society, misinterpretation and lack 

of knowledge of Islam. Also social factors such as poverty, under nutrition and low education 

levels amongst the women of Pakistan are also the main factors. Women’s participation in the 

labor force increase as they attain higher educational levels. Women’s decision to work also 

depends on her family system, marital status, income and other household characteristic. Structure 

of value system and culture has made many hurdles in the path of generating smooth relations 

between women movements and human movements; Pakistani specific conservative value system 

is major hurdle in the path of human rights approach. 
 

   In Pakistan, the attitude towards women is also visible from the birth of a girl. Usually a 

woman with baby girl is greeted with guilt or despair or anger lying on the fraction of the father. 

The restrictions against women begin in their childhood. Girls are not allowed to play games like 

boys, which can help in their speedy mental and physical development. The socio-economic status 
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of Pakistani uninformed women is low as compared to well-read Pakistani women. Socio-

economic characteristics of the illiterate proved their subsidiary position in the patriarchal culture 

of Pakistan. The status of Pakistani women is among the lowest in the world. 
 

   In general, the gender based violence is deep-rooted in the society irrespective of language 

and ethnicity. Women are not given their due role, rights and respect. The male dominating 

Pakistani society considers women of less wisdom and it is thought that they are socially immature. 
 

2.12.   SOCIAL PRESSURE ON WOMEN IN PAKISTAN: 

  The concept of "social pressure” can be defined as a condition, set of events, or group of 

persons that makes difficult situation that needs to be changed. Any condition that is not violating 

certain fundamental values and beliefs considered as norm, does not qualify to be called a social 

problem. However, achieving a general consensus about whether a condition contradicts these 

values and beliefs can be difficult to obtain.  
 

  Pakistan is a developing country that is facing diverse set of problems and issues. The 

origin of the problems is from various sources having long lasting impact on the stability of the 

country. Social issue is one of the most important issues of our country. Education is considered 

as the cheapest way for the individual development as well as for the development of a country. If 

the people are not educated, they will have no impact on the society.  
 

  Terrorism is another social issue, which has severely affected the development of the 

country. Few causes of the terrorism are political instability, poor economic condition, low literacy 

rate and the most importantly the religious extremism. Furthermore, social issues such as child 

labor, injustice, class system, smuggling, sexual harassment and drug abuse are also becoming 

common. This is causing harm not only to the people of the country but also to the law & order 

situation of the state.  
 

  Gender discrimination is another significantly important social issue, which is causing the 

decline of Pakistani society.  In our society, males are being given priority over females even 

though females are more in number. Some different issues that are hindering the development of 

society and the community include: Lack of overall community interest in education, lack of 

ownership by both the community and the district governments of the educational programs, lack 

of teacher commitment and shortage of qualified teachers especially in rural areas, problems of 
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mobility of female staff,  poor coordination with private and religious sectors in order to form a 

joint strategy towards education problems,  education programs and strategies are usually based 

on ambitious plans and unrealistic assumptions and lastly the lack of support for education from 

the community. 
 

  The role and status of women vary in Pakistan but their access to services is restricted. 

Women have always been considered as second class citizens in Pakistan because of socio-

cultural, economic and legal obstacles.  It is a known fact that without the representation of woman, 

any efforts or programs taken for the betterment of society would be useless. Despite the fact that 

our constitution of Pakistan gave equal rights to citizen irrespective of gender. It means that it is 

the responsibility of the Government to take step in order to provide equal opportunities to men 

and women. Quaid-i-Azam Muhammad Ali Jinnah was also again the gender discrimination as he 

once said that a nation cannot get the height of glory if their women are not besides them. However, 

we are the slaves of our evil customs and keep our women within the four walls of the house and 

treat them like prisoners. Nowhere in the world has a sanction of any kind for the terrible condition 

in which our women have to live.  
 

  In Pakistani and especially in Pakhtun society, women face a lot of restriction, which is the 

main reason for them to lag behind in different aspects of life. A woman is even denied from her 

own identity (Farooq 2003).  In Pakhtun society, women do not have equal access to freedom of 

expression, decision making, freedom of will and implementation of decisions. The factors 

affecting women empowerment are illiteracy, decision making, ignorance, patriarchy, gender 

sensitivity & segregation, economic dependency, lack of security, lack of interest, back biting and 

unfavorable self-image. The government is also responsible to provide equal opportunities to both 

men and women in all walks of life.  

2.13.   POLITICAL PRESSURE ON WOMEN IN PAKISTAN: 
 

  The political system in Pakistan has become in such a way to supports the stronger over 

weaker. Such people, when come in power, play games for their personal gains. They victimize 

those who try to obstruct their way. Those officials who are not aware of their role and 

responsibilities can be easily oppressed to favor their interests. Furthermore, the system of local 

government has created a chaos at district level because of the undefined power roles and 

responsibilities. 
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  The devolution and decentralization was initiated to strengthen the people at the gross root 

level. However, it created an alarming situation in terms of strengths, powers roles and 

responsibilities. The impact of devolution on the performance of the educational activities is also 

not encouraging. The public representatives require effective training while handling educational 

activities. Furthermore, the education department at district level is not aware of their 

responsibilities in the new system.  The power from province to district has not been devolved in 

its true letter and spirit and the province retained its supremacy, resulting in power struggle among 

different players.  
 

 

  Due to decentralization, the DEOs at district level are overburdened as activities are not 

managed properly. To cater that, the officers from the teaching cadre are posted at the Secretariat, 

the Directorate of E&SE and at District level. They were selected on political basis. Those teachers 

were preferred because they were working on the wishes of political figures. Therefore, a need of 

separate management cadre was introduced in 2011. The DEOs who were directly selected through 

public service commission in management cadre could whole heartedly focused on management, 

administration and monitoring. Also, the officers from teaching cadre could focus on teaching 

only. Selection of 21 EDOs 25 DDOs, SDEOs, ADOs has been made by the Khyber Pakhtunkhwa 

Public Service Commission. This initiative will be helpful towards effective governance in the 

Education Sector.   
 

  The political representatives try to influence DEOs in different areas including selection of 

school site and transfers/postings of teachers. Such interference poorly affects the general 

management of schools, which results in the increase dropout of students.  
 

  The Annual Schools Census Report-2012 of E&SE department KP indicates the dropouts 

of boys as 36% while that of girls as 49% at primary level. There could hardly be any area (villages 

or settled) in the province where a primary school does not exist. However, there are many cases 

of underutilized or un-utilized schools. Furthermore, they are also cases where the schools are 

occupied by the land donors for their personal use. The reasons could be:  
 

I. The schools are established in areas where they were not needed.  

II. The sites for the schools are not chosen well due to political pressure and a proper 

feasibility has not been conducted in this regard.  
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III. The pre-condition of appointment of the land donor as Chowkidar/Class-IV servant has 

not been fulfilled in letter and spirit.  

IV. The Schools are constructed without the basic facilities on the donated land. In some 

cases, even if basic facilities are available, they are not enough for all the students of 

the school.  

  The political pressure adversely affects the quality of management and governance in the 

education sector. The political interference is especially high in postings/transfers of education 

officers. One dangerous trend was the transfers of managers from teaching to the management 

cadre. By doing this, we not only lose a good teacher but also we get a weak manager without any 

proper training or any strong will to work. The issue has been resolved by separating management 

and teaching cadre. However, the newly selected officers of management cadre have not been 

properly trained for their new assignment.  
 

2.14    JUSTIFICATION FOR THE STUDY: 
 

  The discussion on these factors which effect the performance of DEOs , can be justify for 

this study because these are more specifically focus on other problem than discuss earlier and 

which have created a depressing situation in the system of elementary and secondary education. 
 
 

2.14.1 Important Research papers in the Area of Administrative Effectiveness:- 
 

Study A: Effectiveness of the Administrative Performance of Directly Selected Executive District 

Officers in Elementary and Secondary Education of Khyber Pakhunkhwa Pakistan: 

  The administrative performance of the directly selected Executive District Officers 

(EDOs), E&SE in KP was conducted in this study.  The main objectives of the study were; to 

evaluate the administrative performance of the directly selected EDOs in KP; and to find out the 

major areas of strengths and weaknesses of directly selected EDOs in KP. 
 

Conclusion: 
 

        It was found that: 

 a. Majority of the EDOs are not sovereign and autonomous in their powers due to external 

pressure.  

           b. Excessive political pressure and interference badly influences the administrative powers 

of the E.D.Os and official matters.  
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Recommendations: 
 

1. Political interference should be discouraged and eliminated.  

2. The respective officers should be made sovereign and autonomous in the application 

of their legal powers. 

Study B: Effectiveness of Educational Management System in Elementary and Secondary 

Education at District Level in Khyber Pakhtunkhwa (Pakistan).   
 

Recommendations: 
 

1. It is strongly recommended that political interference should be discouraged. The 

education officers should be made sovereign and autonomous in the use of their legal 

powers. 

2. Transfers of the officials should be made on purely merit basis. Political interference 

should be discouraged in the same matter. 

3. Training opportunities regarding administration and management should be provided 

to all newly appointed officers for the effective management and administration. 

Consequently, their administrative performance will be further improved. 

4. The standard of education is also the main concern of all stakeholders. The quality of 

education is linked with the quality of teaching and learning processes. 
 

Study C: Challenges to female educational leaders in Khyber Pakhunkhwa, Pakistan.   

This study exams the challenges that female education manager faced in fulfilling her jobs in the 

province of Khyber Pakhunkhwa, Pakistan. The purpose of the study was to explore the challenges, 

to identify the strategies and to tackle those challenges. 

Recommendations: 

1. Teachers training institution should have a degree program for female managers for 

taking up the responsibilities of managing a district.  

2. Before the female managers are transferred to another district, they should be given 

sufficient time to know about the district.  

3. The unnecessary transfers should be avoided and a decision of transfers should only 

be made under strong reasons.   
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  The aforementioned studies significantly contributed towards identifying various factors 

affecting the managers in education at district level. However, these studies are very broad and the 

scope is not limited to social and political pressures, which is the main contributing factors towards 

affecting the performance of female district education officers.  

  The current research is conducted in order to evaluate the impact of social and political 

pressure on performance of female district education officers in elementary and secondary 

education Khyber Pakhtunkhwa. As it is a reality that management and administration plays a 

crucial role in strengthening an organization therefore, it is the need of time to improve the quality 

of education by making educational management and administration effective and successful. In 

addition, the researchers expect that through the current study, the government and the policy 

makers will rectify the deficiencies in the system. The researcher is hopeful that this research study 

will bring constructive revolutions in education system ensuring effective and quality education. 
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CHAPTER NO. 3 
 
 

METHOD AND PROCEDURE 
 
3.1    INTRODUCTION:  
 

This chapter describes the methodology employed in this study. The major discussion of 

the chapter is structured around the research design, population sampling, data collection and data 

analysis. 
 

 3.2 RESEARCH DESIGN: 
 

The research design tries to answer to the questions such as what kind of data is required 

in the research, which methods are going to be used to collect and analyze the required data, how 

all of this is related and going to help answer the research question. Burns and Grove (2003:195) 

define a research design as “a blueprint for conducting a study with maximum control over factors 

that may interfere with the validity of the findings”. In other words, it describes how, when and 

where the data are to be collected and analyzed.  

 
3.3 NATURE OF THE RESEARCH:  

 

This is quantitative survey type study. Survey research is used to gather the opinions, 

feelings and beliefs of selected groups of individuals. This survey type is selected to identify the 

reality of the problems being faced by female DOs during fulfilling their jobs.  

 

3.4  POPULATION AND SAMPLE: 

 Most of the research works conducted are based on sampling data, but this study is based 

on whole population. The main reason of considering the whole population is the demographic 

diversity of the province and its unique effects subject to the local social and political system. 

 

3.5  INSTRUMENT 

A 5 point likert scale questionnaire was constructed by the researcher after discussion with 

the supervisor. The questionnaire comprised of 6 categories related to social and political pressures 

from MPAs/MNAs, local government, community, family and colleagues.  The objective was to 
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identify the different areas of decision making, where female DOs face political and social 

pressures.  

 

3.5.1 Rational for the Questionnaire: 

 

In descriptive study, questionnaire is a major instrument for collection of data from diverse 

and scattered sources. It is an admitted fact that a poorly constructed questionnaire will create 

confusion and the result will be disappointing. On the other hand, a careful well-structured 

questionnaire, which requires a good deal of time and patience, will have unique advantages. It 

would also serve as a most appropriate and useful data gathering device in a particular research. 

 

3.5.2 Validity of the Questionnaire: 

 

          To carry out this multidimensional research work, a tentative questionnaire was constructed. 

A series of discussions were made with the supervisor to improve the questionnaire. Each item 

was also discussed with the experts (retired executive and directors of elementary and secondary 

education). Various items were refined by eliminating unnecessary entries and adding the required 

ones. Finally, the questionnaire was selected under the guidance of the supervisor in the light of 

the following criteria: Questionnaire is 

 

1.Relevant to the problem of the study. 

2.Clear and unambiguous. 

    3. Consistent with the scope of study. 

 

3.5.3. Reliability of Questionnaire: 

 Reliability is an important concept in research because it reduces errors during the analysis 

of data received through questionnaires. It refers to the degree of consistency or dependability of 

a research instrument. In this study reliability of instrument was checked by test-retest method. 

Internal consistency of Likert-type scales was calculated using Cronbach’s alpha coefficient which 

was 0.07.  
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3.5.4.  TRY OUT OF THE INSTRUMENT:  
 The initial try out of the questionnaire was carried out in two districts of KP. On the basis  
 
of district education officers’ responses, some items were added some items were found  
 
ambiguous. They were refined and dropped out with the consultation of the supervisor. The  
 
researcher also conducted discussion with DEOs in order to fully understand their responses and  
 
the actual reasons behind it. 
 

3.6 ORGANIZATION AND TREATMENT OF THE DATASAMPLE: 
 

There are 25 districts in Khyber Pakhtunkhwa. As all the data was collected from 25 district 

education officers through questionnaire. All the concern districts were found very cooperative, as 

all of them returned the questionnaires accordingly.    After collection of data, it was organized, 

tabulated and interpreted. The researchers decided to apply percentage for the statistical treatment 

of the data. Therefore, percentage is applied in order to draw the results.  It is worth mentioning 

that most of the research works conducted are based on sampling data. However, this study is 

based on whole population. The main reason of considering the whole population is the 

demographic diversity of the province and its unique effects subject to the local social and political 

system.  
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CHAPTER-4 
 

ANALYSIS OF DATA 
 
A). POLITICAL PRESSURE (PROVINCIAL AND FEDERAL GOVERNMENTS) 

 
  
   

Table No. 4.1 Face political interference from MNAs/MPAs in your Working 
district. 

 
 

Options No. of responses Percentage 
Yes 25 100% 
No - - 

 
 
 

 

 
 

Figure 4.1 Political interference from MNAs/MPAs. 
 
 
 

Analysis: Table & Figure 4.1 illustrate that all the DEOs are facing political 

interference from MNAs/MPAs in their working districts. The main reason of 

political interference is the huge size of education department and its roots that are 

very vastly spread. The political figures especially MPAs directly or indirectly 

relies on school teachers for their political gains. 

 
 

 

agree disagree
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         Table No.4.2 Disciplinary Actions. 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 21 84% 
Neutral 4 16% 
Disagree - - 
Strongly Disagree - - 

 

 
 

 

Figure 4.2 Disciplinary Actions 

 
Analysis: Table & Figure 4.2 illustrate that 100% respondents responded that they 

are facing political interference from MNAs/MPAs in disciplinary actions in their 

working districts. 
 

 
 
 

 
 

84%

16%

agree neutral
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               Table No.4.3 Teachers’ Appointments. 
 

 

 

Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 2 8% 
Neutral 1 4% 
Disagree 20 80% 
Strongly Disagree   

 
 
 
 

 

 
 
 
 

 

Figure 4.3 Teachers' Appointments. 
 
Analysis: Table& Figure 4.3 shows that 16% respondents admit that they are facing 

political interference from MNAs/MPAs in teachers’ appointment and 80% 

respondents responded that they are not facing any political interference from 

MNAs/MPAs in teachers’ appointment in their working districts .The reason of less 

political interference is the introduction of   appointment through NTS. 

 

 

 
 

16%

80%

4%

agree disagree Neutral
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          Table No. 4.4. Class-IV Appointments. 
 

 

Options No. of responses Percentage 
Strongly Agree 20 80% 
Agree 5 20% 
Neutral - - 
Disagree - - 
Strongly Disagree - - 

 
 

 
 

Figure 4.4 Class IV Appointments. 

 
 

Analysis: All the respondents in Table & Figure 4.4agree that they are facing 

political interference from MNAs/MPAs in the appointments of Class-IVs in 

their working districts. Mostly there is no well defined criteria for the class IV 

appointments. Therefore, the public figures try to take advantage of that and 

pressurizing to appoint their supporters.  
 

 
 
 

agree disagree
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   Table No. 4.5 Transfer of Teachers. 
 

Options No. of responses Percentage 
Strongly Agree 18 72% 
Agree 6 24% 
Neutral 1 4% 
Disagree - - 
Strongly Disagree - - 

 
 

 
 

Figure 4.5 Transfers of Teachers. 
 
 

Analysis: Table & Figure 4.5 illustrate that 96% respondents are facing political 

interference from MNAs/MPAs in transfer of teachers in their working districts 

while, only 4% remained neutral. Teachers transfer from one school to another is 

seen as a big favor that is provided by the public figures. This also means that 

district education officers are constantly facing teachers’ transfer requests. There 

are certain rules that need to be followed for such transfers. But most of the time, 

the MNAs/MPAs are not concerned with those rules and regulations.  

 
 
 

96%

4%

agree disagree
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          Table No 4.6 Site selections for establishment of new schools. 
 
 

Options No. of responses Percentage 
Strongly Agree 15 60% 
Agree 8 32% 
Neutral - - 
Disagree 2 8% 
Strongly Disagree - - 

 
 

 

 
 

Figure 4.6 Site selections for establishment of new schools. 
 
 
 

Analysis: Table & Figure 4.6 shows that 92% DEOs are facing political interference 

from MNAs/MPAs in the selection of sites for the establishment of new schools and 

only 8% respondents responded negatively. The site selection of new schools may 

have many financial and political benefits. For example, the land owner of the school 

site gets a permanent job at the school. Furthermore, the political figures are more 

interested in selection of that area where most of the community is their voters.  

 
 
 

92%

8%

agree disagree
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         Table No. 4.7 Budget allocation on need basis. 
 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral 3 12% 
Disagree 22 88% 
Strongly Disagree - - 

 
 

 
 
 

Figure 4.7 Budget allocations on need basis. 
 

 
Analysis: None of the respondents are facing political interference from 

political figures for budget allocation on need basis as shown in Table & Figure 

4.7.  

 

 
 

 
 

88%

12%

Agree Disagree Neutral
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             Table No. 4.8 Provisioning of basic facilities to schools. 
 

 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 6 24% 
Neutral 8 32% 
Disagree 11 44% 
Strongly Disagree - - 

 
 

 

 

 
 

Figure 4.8 Provision of basic facilities to schools. 
 
 

 
Analysis: Table & Figure 4.8 illustrate that 24% of DEOs are facing political 

interference from political figures for provisioning of basic facilities to schools 

and 44% responded in disagreement.  

 

 
 
 

24%

44%

32%

Agree Disagree Neutral
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Table No. 4.9 Most of the time is wasted in irrelevant and useless meetings with 
public representatives. 

 
Options No. of responses Percentage 
Strongly Agree 13 52% 
Agree 5 20% 
Neutral 2 8% 
Disagree 5 20% 
Strongly Disagree   

 
 

 
 
 
 

Figure 4.9 Time wasted in useless meetings with public representatives. 

 
Analysis: The wastage of time is indicated in Table & Figure 4.9, which show 

that 72% of the respondents think that most of their time is wasted in irrelevant 

and useless meetings with public representatives. Most of the meetings are 

conducted for the discussion of the issues that are not relevant to the education 

department. Even if there is something in the meeting agenda, the personal 

presence of the DEO is not required in most of the cases. The issue can be more 

effectively resolved using official letters and documentations. 

 
 

72%

20%

8%

Agree Disagree Neutral
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Table No. 4.10 Face harassment from political figures of Federal/Provincial 
governments. 

 
Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 10 40% 
Neutral 7 28% 
Disagree 3 12% 
Strongly Disagree 1 4% 

 
 

 
 

   Figure 4.10 Harassment from political figures. 

 
 
Analysis: Harassment is one of the major problems being faced by the working 

women, globally. In most of the cases, it is not easy to report. Women are always 

reluctant to admit to have face harassment. Table & Figure 4.10 clearly show 

that a majority of 56% respondents are facing harassment from political figures 

of Federal/Provincial governments.  Only 16 % responded that they are not 

facing any harassment from political figures with 28 % respondents remained 

neutral. 

 

 

 

56%
28%

16%

Agree Disagree Neutral
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Table No. 4.11 Face difficulty in decision making due to political pressure 
from P/F governments. 

 
Options No. of responses Percentage 
Strongly Agree 7 28% 
Agree 12 48% 
Neutral 4 16% 
Disagree 2 8% 
Strongly Disagree   

 
 

 
 

Figure 4.11 Difficulty in decision making due to political pressure. 

 
Analysis: Table & Figure 4.11 illustrate that 76% respondents responded that 

they were facing difficulty in decision making due to political pressure from 

Federal/Provincial governments, only 8% responded that they were not facing 

any difficulty in decision making due to political pressure from 

Federal/Provincial governments and 16% respondents remained neutral. 

 

 
 
 

Agree
76%

Disagree
8%

Neutral 
16%

Agree Disagree Neutral
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B). POLITICAL PRESSURE (LOCAL GOVERNMENT) 
 
 

Table No. 4.12Face interference from the representatives of the local 
government. 

 
 

Options No. of responses Percentage 
Yes 25 100% 
No - - 

 

 
 

Figure 4.12 Political Interference from local government. 
 
 

 
Analysis: All the respondents are facing interference from the representatives of 

the local government as shown in the Table & Figure 4.12. 

 

 

 
 

100%

0%

Agree Disagree
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 Tab
Table No. 4.13 Disciplinary Actions. 

 
 

Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 21 84% 
Neutral - - 
Disagree - - 
Strongly Disagree - - 

 
 

 
 

Figure 4.13 Disciplinary Actions. 

 
Analysis: Table & Figure 4.13 shows the political interference in disciplinary 

actions from the representatives of the local government. Disciplinary actions 

are the usual norm of the office environment. It is necessary to keep the staff in 

line with the daily routine. If these actions are suspended or become ineffective 

in any form, the overall working environment is severely disturbed.  

 

 

 

100%

0%

Agree Disagree
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                     Table No. 4.14 Teachers’ appointments. 
 

 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 4 16% 
Neutral 2 8% 
Disagree 19 76% 
Strongly Disagree   

 

 
 

Figure 4.14 Teachers’ Appointments. 
 
 

Analysis: Table & Figure 4.14 shows that 16% respondents responded that they 

are facing interference from the representatives of the local government in 

teachers’ appointment, 76% responded that they were not facing any 

interference, while only 8% remained neutral. 

 

 

16%

76%

8%

Agree Disagree Neutral
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         Table No. 4.15 Class-IV appointments. 
 

 

Options No. of responses Percentage 
Strongly Agree 10 40% 
Agree 6 24% 
Neutral 3 12% 
Disagree 6 24% 
Strongly Disagree   

 

 
 

 
 

Figure 4.15 Class IV Appointments. 

 
Analysis: The political interference in the appointment of Class-IV is shown in 

Table & Figure 4.15. The table illustrates that 64% respondents responded that 

they are facing interference from the representatives of the local government in 

class-IV’s appointments. Only 24% respondents responded that they are not facing 

any such interference. 

 

64%

24%

12%

Agree Disagree Neutral
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             Table No. 4.16 Transfer of teachers. 
 

 

Options No. of responses Percentage 
Strongly Agree 9 36% 
Agree 13 52% 
Neutral 2 8% 
Disagree 1 4% 
Strongly Disagree   

 
 
 

 

 
 

Figure 4.16 Transfers of Teachers. 
 
 

Analysis: Table & Figure 4.16 illustrate that 88 % respondents responded that 

they were facing interference from the representatives of the local government 

in transfer of teachers, only 04 % respondents responded that they were not 

facing any interference from the representatives of the local government in 

transfer of teachers  while,  8% remained neutral. 

 

 
 

88%

4%

8%

Agree Disagree Neutral
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                      Table No.4.17 Site selection for establishment of new schools. 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 2 8% 
Neutral 4 16% 
Disagree 19 76% 
Strongly Disagree   

 
 

 

 
 

Figure 4.17 Site Selection for establishment of new school. 
 
 

Analysis: In Table & Figure 4.17, only 8% of DEOs are facing interference from 

the representatives of the local government in site selection for the establishment 

of new schools. A clear majority of 76% are not facing any such problem the 

reason behind the response was that the system of local government is new and 

most of the district representatives are not aware of rules of business. 

 

8%

76%

16%

Agree Disagree Neutral
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                       Table No. 4.18 Budget allocation on need basis. 

 
 

Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 8 32% 
Neutral 8 32% 
Disagree 5 20% 
Strongly Disagree   

 

 

 
 

Figure 4.18 Budget allocations on need basis. 
 

 
Analysis: Table& Figure 4.18 shows that 48% of DEOs are facing interference 

from the representatives of the local government in budget allocation on need 

basis. Only 20% are not affected, while 32% remained neutral on this matter. In 

many Districts the local representatives are not aware of rules of business. Mostly 

the district representatives want allocation of budget for their union councils 

without knowing their actual need. 

 

48%

20%

32%

Agree Disagree Neutral
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                   Table No.4.19 Provisioning of basic facilities to school. 
 

 

Options No. of responses Percentage 
Strongly Agree 1 4% 
Agree 13 52% 
Neutral 8 32% 
Disagree 3 12% 
Strongly Disagree   

 
 

 
 

Figure 4.19 Provision of basic facilities to school. 
 
 

Analysis: Table & Figure 4.19 show that majority of DEOs are facing political 

interference from the representatives of the local government in provisioning of 

basic facilities to schools. Only 12% of the DEOs are not facing any such 

interference, while 32% are neutral on this matter.   

 

 

 
 

84%

4%

12%

Agree Disagree Neutral



 

54 
 

 
 
 

Table No. 4.20 Most of the time is wasted in irrelevant and useless 
meeting with public representatives. 

 

 

Options No. of responses Percentage 
Strongly Agree 15 60% 
Agree 7 28% 
Neutral 2 8% 
Disagree 1 4% 
Strongly Disagree   

 
 
 

 
 

Figure 4.20 Wastage of time in useless meetings. 
 

 

Analysis: Table & Figure 4.20 shows that Majority of the DEOs agree that most 

of their time is wasted in irrelevant and useless meeting with public 

representatives. Most of the times the issues to be discussed are not fallen in the 

respective domain.  Only 4% of respondents are not affected by such problems. 

 
 

84%

4%

12%

Agree Disagree Neutral
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Table No. 4.21 Face harassment from political figures in local 
government. 

 
Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 12 48% 
Neutral 4 16% 
Disagree 6 24% 
Strongly Disagree 1 4% 

 
 

 
 

Figure 4.21 Harassment from political figures. 
 
 

Analysis: Table & Figure 4.21 illustrate that 56% respondents responded that they 

were facing harassment from political figures in local government, 28% respondents 

responded that they were not facing any harassment from political figures in local 

government while,  only 16% remained neutral. 
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20%

Agree Disagree Neutral
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Table No. 4.22 Face difficulty in decision making due to political 
pressure from local government. 

 
Options No. of responses Percentage 
Strongly Agree 7 28% 
Agree 14 56% 
Neutral 3 12% 
Disagree 1 4% 
Strongly Disagree   

 
 

 

 

 
 
 

Figure 4.22 Difficulty in decision making. 

 
Analysis: Table & Figure 4.22 illustrate that 84% respondents responded that 

they were facing difficulty in decision making due to political pressure from local 

government, only 04 % respondents responded that they were not facing any 

difficulty in decision making due to political pressure from local government 

while,12 % remained neutral. They have their political goals so to achieve those 

goals they are pressurizing when a DEO is taking and decision to implement a 

government policy. 
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Agree Disagree Neutral
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Table No. 4.23 People in the local government are very judgmental 
about your character, reputation and attitude. 

 

 
 

Options No. of responses Percentage 
Strongly Agree 6 24% 
Agree 10 40% 
Neutral 5 20% 
Disagree 4 16% 
Strongly Disagree   

 
 

 
 
 

Figure 4.23 Judgmental about character, reputation & attitude. 
 
 

Analysis: Table & Figure 4.23 illustrate that 66 % respondents responded that 

people in the local government were very judgmental about their character, 

reputation and attitude, only 16 % respondents responded that people in the local 

government were not very judgmental about their character, reputation and 

attitude while, 20 % remained neutral. Therefore, they are dealing with the DEOs 

on the basis of that judgment. 
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C). SOCIAL PRESSURE: (COMMUNITY/General Public) 
 
 
 
 
 

 
I.  

Table No. 4.24Pressure/interference from the community. 
 

   

Options No. of responses Percentage 
Yes 25 100% 
No - - 

 

 
 

 
 

Figure 4.24 Pressure/Interference from community. 
 
 

Analysis: Table & Figure 4.24 illustrate that 100% respondents responded that 

they were facing pressure/interference from the community. 
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Table No. 4.25 Formation/election of Parent Teacher council (PTC). 
 

Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 8 32% 
Neutral 5 20% 
Disagree 10 40% 
Strongly Disagree   

 
 

 

 

 
 
 

Figure 4.25 Formation/election of Parent Teacher Council. 

 
Analysis: Table & Figure 4.25 illustrate that 40 % respondents responded that they 

were facing pressure/interference from the community in the formation of Parent 

Teachers’ Council (PTC), 40 % respondents responded that they were not facing 

any pressure/interference from the community in the formation of Parent 

Teachers’ Council (PTC) while 20 % remained neutral. The reason for variation 

was due to difference of areas. 
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Table No. 4.26 Utilization of funds for school. 
 
 

Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 15 60% 
Neutral 5 20% 
Disagree 3 12% 
Strongly Disagree   

 
 

 

 
 
 

Figure 4.26 Utilization of funds for school. 
 

 
Analysis: Table & Figure 4.26 shows that 68% of DEOs are facing 

pressure/interference from the community in the utilization of funds for the schools. 

Only 12% of DEOs are free from such problem. Mostly the local elders or 

influential person of such area wants to utilize the amount without consent of the 

department. 
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Table No. 4.27Posting/transfer of teachers. 

 

Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 17 68% 
Neutral 4 16% 
Disagree   
Strongly Disagree   

 
 
 

 

 
 

Figure 4.27 Posting/Transfer of teachers. 
 

 
Analysis: Table & Figure 4.27 illustrate that 84% respondents responded that 

they were facing pressure/interference from the community in postings/transfers 

of teachers, none of the respondents responded that they were not facing any 

pressure/interference from the community in postings/transfers of teachers while, 

16 % remained neutral. To achieve their personal goals they pressurize the DEOs. 
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Table No. 4.28 Posting/transfer of class-IV. 
 

Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 14 56% 
Neutral 5 20% 
Disagree 4 16% 
Strongly Disagree   

 
 

 
 
 

Figure 4.28 Posting/Transfer of Class IV. 
 
 

Analysis: Table & Figure 4.28 illustrate that 64% respondents responded that they 

were facing pressure/interference from the community in postings/transfers of 

class-IVs, only 16% respondents responded that they were not facing 

pressure/interference from the community in postings/transfers of class-IVs while, 

20% remained neutral. 

84%
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                     Table No. 4.29 Appointment of class-IV. 
 

 

Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 18 72% 
Neutral 3 12% 
Disagree   
Strongly Disagree   

 
 

 

 
 
 

Figure 4.29 Appointment of Class IV. 

 
Analysis: Table & Figure 4.29 illustrate that 88% respondents responded that they 

were facing pressure/interference from the community in the appointment of class-

IVs, none of the respondents responded that they were not facing 

pressure/interference from the community in the appointment of class-IVs while, 

only 12 % remained neutral. 
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                     Table No. 4.30 Appointment of teachers. 
 

 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 1 4% 
Neutral 4 16% 
Disagree 17 68% 
Strongly Disagree 3 12% 

 
 

 

 
 

Figure 4.30 Appointments of teachers. 
 
 

Analysis: Table & Figure 4.30 illustrate that only 4% respondents responded that 

they were facing pressure/interference from the community in the appointment of 

teachers, 80% respondents responded that they were not facing any 

pressure/interference from the community in the appointment of teachers while, 

only 16% remained neutral. In some district the community pressurize to advertise 

the post where not required. 
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                     Table No. 4.31 Taking disciplinary action. 
 

Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 17 68% 
Neutral 3 12% 
Disagree 1 4% 
Strongly Disagree   

 
 

 

 
 

Figure 4.31 Taking disciplinary actions. 
 
 

Analysis: Table & Figure 4.31 illustrate that 84% respondents responded that 

they were facing pressure/interference from the community in taking 

disciplinary actions, only 4% respondents responded that they were not facing 

any pressure/interference from the community in taking disciplinary actions 

while, only 12% remained neutral. 
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Table No. 4.32 Harassment from community at work place. 

 
 

Options No. of responses Percentage 
Strongly Agree 5 20% 
Agree 14 56% 
Neutral 5 20% 
Disagree 1 4% 
Strongly Disagree   

 
 

 
 

Figure 4.32 Harassment from Community. 
 
 
 

Analysis: Table & Figure 4.32 illustrate that 76% respondents responded that 

they were facing harassment from the community at work place, only 4% 

respondents responded that they were not facing harassment from the 

community at work place while, 20% remained neutral. 
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Table No. 4.33 Face difficulty in decision making due to social pressure 
from community. 

 
 

Options No. of responses Percentage 
Strongly Agree 6 24% 
Agree 14 56% 
Neutral 3 12% 
Disagree 2 8% 
Strongly Disagree   

 
 

 
 

Figure 4.33 Social pressures from community. 
 
 

Analysis: Table & Figure 4.33 illustrate that 80% respondents responded that they 

were facing difficulty in decision making due to social pressure from the 

community, only 8% respondents responded that they were not facing any 

difficulty in decision making due to social pressure from the community while 

12% remained neutral. 
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Table No. 4.34 Community is very judgmental about your character, 
reputation and attitude. 

 
 

Options No. of responses Percentage 
Strongly Agree 7 28% 
Agree 11 44% 
Neutral 6 24% 
Disagree 1 4% 
Strongly Disagree   

 
 

 
 

Figure 4.34 Judgmental about character, reputation & attitude. 
 

 
 

Analysis: Table & Figure 4.34 illustrate that 72% respondents responded that 

community was very judgmental about their character, reputation and attitude, 

only 4% respondents responded that community was not very judgmental about 

their character, reputation and attitude while, 24% remained neutral. 
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D). SOCIAL PRESSURE: (COLLEAGUES) 
 
 
 
II.   
III.   

Table No. 4.35Pressure/interference from the colleagues. 

 
 
IV.  
 

 

Options No. of responses Percentage 
Yes 25 100% 
No - - 

 
 
 

 
 

Figure 4.35 Pressure/Interference from colleagues. 
 
 

Analysis: Table & Figure 4.35 illustrate that 100% respondents responded that 

they were facing pressure/interference from the colleagues. 
V.  

   

 

 
 

100%

0%

Agree Disagree



 

70 
 

 
Table No. 4.36 Formation/election of Parent Teacher council (PTC). 

 
 

 

Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral - - 
Disagree 15 60% 
Strongly Disagree 10 40% 

 

 

 
 

Figure 4.36 Formation/Election of Parent Teacher Council (PTC). 
 
 

Analysis: Table & Figure 4.36 illustrate that 100% respondents responded that 

they were not facing pressure/interference from the colleagues in the formation of 

Parent Teachers’ Council (PTC). 
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Table No. 4.37 Allocation of funds for school. 

  
Options No. of responses Percentage 
Strongly Agree - - 
Agree 13 52% 
Neutral 7 28% 
Disagree 5 20% 
Strongly Disagree   

 
 
 

 
 

Figure 4.37 Allocation of funds for school. 
 
 
 

Analysis: Table & Figure 4.37 illustrate that 52% respondents responded that they 

were facing pressure/interference from the colleagues in the allocation of funds for 

schools, only 20% respondents responded that they were not facing any 

pressure/interference from the colleagues in the allocation of funds for schools 

while 28% remained neutral. 
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Table No. 4.38 Posting/transfer of teachers. 
 
 
 

Options No. of responses Percentage 
Strongly Agree 5 20% 
Agree 16 64% 
Neutral 4 16% 
Disagree - - 
Strongly Disagree - - 

 
 

 

 
 

Figure 4.38 Posting/Transfer of teachers. 
 
 

Analysis: Table & Figure 4.38 illustrate that 84% respondents responded that they 

were facing pressure/interference from the colleagues in postings/transfers of 

teachers, none of the respondents responded that they were not facing any 

pressure/interference from the colleagues in postings/transfers of teachers while, 

only 16% remained neutral. 
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Table No. 4.39 Posting/transfer of class-IV. 

 
 

Options No. of responses Percentage 
Strongly Agree 6 24% 
Agree 17 68% 
Neutral 2 8% 
Disagree - - 
Strongly Disagree - - 

 
 

 
 

Figure 4.39 Posting/Transfer of Class IV. 

 
 

Analysis: Table & Figure 4.39 illustrate that 92% respondents responded that they 

were facing pressure/interference from the colleagues in postings/transfers of 

class-IVs, none of the respondents responded that they were not facing any 

pressure/interference from the colleagues in postings/transfers of class-IVs, while, 

only 8% remained neutral. 
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Table No. 4.40 Appointments of class-IV. 

 
 

Options No. of responses Percentage 
Strongly Agree 6 24% 
Agree 18 72% 
Neutral 1 4% 
Disagree - - 
Strongly Disagree - - 

 

 
 

 
 

Figure 4.40 Appointment of Class IV. 
 
 

Analysis: Table & Figure 4.40 illustrate that 96% respondents responded that they 

were facing pressure/interference from the colleagues in the appointment of class-

IVs, none of the respondents responded that they were not facing any 

pressure/interference from the colleagues in the appointment of class-IVs, while, 

only 4% remained neutral. 
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Table No. 4.41 Appointments of teachers. 

 
Options No. of responses Percentage 
Strongly Agree --  
Agree 12 48% 
Neutral 8 32% 
Disagree 5 20% 
Strongly Disagree - - 

 

 
 

 
 

Figure 4.41 Appointments of Teachers. 
 
 

Analysis: Table& Figure 4.41 illustrate that 48% respondents responded that they 

were facing pressure/interference from the colleagues in the appointment of 

teachers, 20% respondents responded that they were not facing any 

pressure/interference from the colleagues in the appointment of teachers, while 

32% remained neutral. 
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                     Table No. 4.42Taking disciplinary actions. 
 
 

Options No. of responses Percentage 
Strongly Agree 5 20% 
Agree 13 52% 
Neutral 5 20% 
Disagree 2 8% 
Strongly Disagree - - 

 

 

 
 

Figure 4.42 Disciplinary actions. 
 
 

Analysis: Table & Figure 4.42 illustrate that 72% respondents responded that 

they were facing pressure/interference from the colleagues in taking disciplinary 

actions, only 8% respondents responded that they were not facing any 

pressure/interference from their colleagues in taking disciplinary actions while, 

only 20% remained neutral. 
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Table No. 4.43 Face harassment from colleagues at work place. 
 
 

Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 15 60% 
Neutral 6 24% 
Disagree 2 8% 
Strongly Disagree - - 

 

 

 
 

Figure 4.43 Harassment from Colleagues at work place. 

 
 

Analysis: Table & Figure 4.43 illustrate that 68% respondents responded that they 

were facing harassment from the colleagues at work place, only 8% respondents 

responded that they were not facing harassment from the colleagues at work place 

while, 24% remained neutral. 
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Table No. 4.44 Posting of DEOs is on favoritism. 
 

 

Options No. of responses Percentage 
Strongly Agree 2 8% 
Agree 14 56% 
Neutral 6 24% 
Disagree 3 12% 
Strongly Disagree - - 

 
 
 

 
 

Figure 4.44 Posting of DEOs on favoritism. 
 
 

 
Analysis: Table & Figure 4.44 illustrate that 64% respondents responded that 

posting of DEOs was on favoritism, only 12% respondents responded that posting 

of DEOs was not on favoritism while, 24% remained neutral. 
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Table No.4.45 Male and senior colleagues give respect. 
 

 

Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 16 64% 
Neutral 5 20% 
Disagree - - 
Strongly Disagree - - 

 
 

 
 

 

Figure 4.45 Senior colleagues give respect. 
 
 

Analysis: Table & Figure 4.45 illustrate that 80% respondents responded that 

male and senior colleagues gave respect to them, none of the respondents 

responded that male and senior colleagues did not give any respect to them while 

20% remained neutral. 
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Table No.4.46 Given easier jobs as compared to your male counterpart 
 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral - - 
Disagree 10 40% 
Strongly Disagree 15 60% 

 
 

 

 

 
 

Figure 4.46 Given easier job as compared to male counterpart. 

 
 

Analysis: Table & Figure 4.46 illustrate that 100% respondents responded that they 

had not been given easier jobs as compared to their male counterpart. DEOs female 

are not only work as a DEO but additional charge of DDEOS so they are working 

against two posts. 
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Table No.  4.47 Facing discrimination in promotion due to gender. 
   

Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral - - 
Disagree 9 36% 
Strongly Disagree 16 64% 

 
 

 
 

Figure 4.47 Facing discrimination in promotion due to gender. 
 
 

Analysis: Table& Figure 4.47 illustrate that 100% respondents responded that they 

were not facing any discrimination in promotion due to gender. They were working 

without any service structure from last five years. 
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Table No. 4.48 Attitude of your officers is very polite. 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 15 60% 
Neutral 8 32% 
Disagree 2 8% 
Strongly Disagree  - 

VI.  
 
VII.   
VIII.   
IX.   
X.   

 
 

 

 
 

Figure 4.48 Attitude of officers. 
 
 

Analysis: Table & Figure 4.48 illustrate that 60% respondents responded that the 

attitude of their officers was polite, only 8%respondents responded that the 

attitude of their officers was not polite, while 32% remained neutral. 
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Table No. 4.49 Difficulty in decision making due to social pressure from 
colleagues. 

 
Options No. of responses Percentage 
Strongly Agree 4 16% 
Agree 13 52% 
Neutral 5 20% 
Disagree 3 12% 
Strongly Disagree - - 

 
 
 

 
 

Figure 4.49 Faces difficulty in decision making. 
 
 

Analysis: Table & Figure 4.49 illustrate that 68% respondents responded that they 

were facing difficulty in decision making due to social pressure from colleagues, 

only 12% respondents responded that they were not facing any difficulty in 

decision making due to social pressure from colleagues while 20% remained 

neutral.  
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Table No. 4.50 Colleagues are very judgmental about your character, 
reputation and attitude. 

 
Options No. of responses Percentage 
Strongly Agree 5 20% 
Agree 14 56% 
Neutral 6 24% 
Disagree - - 
Strongly Disagree - - 

 
 
 

 

 
 

Figure 4.50 Judgmental about character, reputation & attitude. 

 
 

Analysis: Table & Figure 4.50 illustrate that 76% respondents responded that their 

colleagues were very judgmental about their character, reputation and attitude, none 

of the respondents responded that their colleagues were not very judgmental about 

their character, reputation and attitude while 24% remained neutral.  
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Table No. 4.51 Face interference from clerk/ teacher/class IV unions. 
 

 

Options No. of responses Percentage 
Strongly Agree 8 32% 
Agree 15 60% 
Neutral 2 8% 
Disagree - - 
Strongly Disagree - - 

 

 
 

 
 

Figure 4.51 Interference from Clerk/Teacher/Class IV Union. 
 

 
Analysis: Table & Figure 4.51 illustrate that 92% respondents responded that 

they were facing interference from clerks/teachers/class-IVs union, none of the 

respondents responded that they were not facing any interference from 

clerks/teachers/class-IVs union while only 8% remained neutral.  
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E).SOCIAL PRESSURE: (FAMILY) 
 
 
 
 

Table No. 4.52 Face any pressure/interference from the family. 
 
 

Options No. of responses Percentage 
Yes 25 100% 
No - - 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Figure 4.52 Pressure/Interference from family. 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Analysis: Table & Figure 4.52 illustrate that 100% respondents responded that they 

were facing pressure/interference from the family. 
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Table No. 4.53 Formation/election of Parent Teacher council (PTC). 

 
Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral - - 
Disagree 10 40% 
Strongly Disagree 15 60% 

 

 

 
 

Figure 4.53 Formation/Election of Parent Teacher Council (PTC). 
 
 

Analysis: Table & Figure 4.53 illustrate that 100% respondents responded that they 

were not facing any pressure/interference from the family in the formation of Parent 

Teachers’ Council (PTC). 
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Table No. 4.54 Allocation of funds for school. 

 
Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral - - 
Disagree 10 40% 
Strongly Disagree 15 60% 

 
 
 

 
 

Figure 4.54 Allocation of funds for school. 
 

 
Analysis: Table & Figure 4.54 illustrate that 100% respondents responded that 

they were not facing any pressure/interference from the family in the allocation of 

funds for schools. 
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                   Table No. 4.55 Posting/transfer of teachers. 
 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 12 48% 
Neutral 10 40% 
Disagree 3 12% 
Strongly Disagree - - 

 

 
 

 
 

Figure 4.55 Posting/Transfer of teachers. 

 
Analysis: Table & Figure 4.55 illustrate that 48% respondents responded that 

they were facing pressure/interference from the family in postings/transfers of 

teachers; only 12% respondents responded that they were not facing 

pressure/interference from the family in postings/transfers of teachers while 40% 

remained neutral. 
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                    Table No. 4.56 Posting/transfer of class-IV. 
 

 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 9 36% 
Neutral 9 36% 
Disagree 7 28% 
Strongly Disagree - - 

 
 

 

 

 

 
 

Figure 4.56 Posting/Transfer of Class IV. 
 

 
Analysis: Table & Figure 4.56 illustrate that 36% respondents responded that 

they were facing pressure/interference from the family in postings/transfers of 

class-IVs, only 28% respondents responded that they were not facing 

pressure/interference from the family in postings/transfers of class-IVs while 

36% remained neutral. 
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                     Table No. 4.57 Appointment of class-IV. 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree 9 36% 
Neutral 9 36% 
Disagree 7 28% 
Strongly Disagree   

 

 
 

 
 

Figure 4.57 Appointment of Class IV. 
 
 

Analysis: Table& Figure 4.57 illustrate that 36% respondents responded that they 

were facing pressure/interference from the family in the appointment of class-IVs, 

only 28% respondents responded that they were not facing pressure/interference 

from the family in the appointment of class-IVs while 36% remained neutral. 
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                    Table No. 4.58 Appointment of teachers. 
 

Options No. of responses Percentage 
Strongly Agree - - 
Agree - - 
Neutral 2 8% 
Disagree 3 12% 
Strongly Disagree 20 80% 

 
 

 
 

Figure 4.58 Appointments of teachers. 
 
 

Analysis: Table & Figure 4.58 illustrate that none of the respondents responded 

that they were facing pressure/interference from the family in the appointment of 

teachers, 92% respondents responded that they were not facing 

pressure/interference from the family in the appointment of teachers while only 8% 

remained neutral. 
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Table No. 4.59 Complete support from your family. 
 

Options No. of responses Percentage 
Strongly Agree 18 72% 
Agree 7 28% 
Neutral - - 
Disagree - - 
Strongly Disagree - - 

 
 

 

 
 

Figure 4.59 Support from family. 

 
Analysis: Table & Figure 4.59 illustrate that 100% respondents responded that 

they had complete support from their families. 
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Table No. 4.60 Family life suffers due to your professional life 
 

 

Options No. of responses Percentage 
Strongly Agree 16 64% 
Agree 8 32% 
Neutral 1 4% 
Disagree - - 
Strongly Disagree - - 

 
 
 
 

 
 

Figure 4.60 Family life suffers due to professional life. 
 
 

Analysis: Table& Figure 4.60 illustrate that 96% respondents responded that their 

family life was suffering due to their professional life, none of the respondents 

responded that their family life was not suffering due to their professional life 

while, only 4% remained neutral. It is a full time job and due to emergency in 

education in KPK all the time they were busy in different appointment promotion 

etc. 
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Table No. 4.61 Difficulty in decision making due to social pressure from 
family. 
 

 

Options No. of responses Percentage 
Strongly Agree 3 12% 
Agree 10 40% 
Neutral 7 28% 
Disagree 5 20% 
Strongly Disagree - - 

 
 

 
 

Figure 4.61 Difficulty in decision making due to social pressure from family. 

 
 

Analysis: Table & Figure 4.61 illustrate that 52% respondents responded that 

they were facing difficulty in decision making due to social pressure from family; 

only 20 respondents responded that they were facing no difficulty in decision 

making due to social pressure from family while 28% remained neutral. 

 
 

100%

0%0%

Agree Disagree Neutral



 

96 
 

Table No. 4.62 Family is very judgmental about your character, 
reputation and attitude. 

 

 
XI.   
XII.   
XIII.   
XIV.   

Options No. of responses Percentage 
Strongly Agree - - 
Agree 17 68% 
Neutral 8 32% 
Disagree - - 
Strongly Disagree - - 

XV.   

 

 
 

Figure 4.62 Family is judgmental about character, reputation & attitude. 
 
  

Analysis: Table& Figure 4.62 illustrates that 68% respondents responded that 

their family was very judgmental about their character, reputation and attitude, 

none of the respondents responded that their family was not very judgmental about 

their character, reputation and attitude, while 32% remained neutral.It is not 

considered adequate in our society to discuss women in any role that makes 

families of the working ladies more judgmental. 
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F). GENERAL REMARKS 
 
 

 
Table No. 4.63 High number of litigation cases connected to 
posting/transfer and leave. 
 

 

Options No. of responses Percentage 
Strongly Agree 12 48% 
Agree 13 52% 
Neutral - - 
Disagree - - 
Strongly Disagree - - 

 
 

 

 

 
 

Figure 4.63 Litigation cases connected to posting/transfer & leave. 
 

 
Analysis: Table & Figure 4.63 illustrate that all respondents were facing high 

number of litigation cases connected to posting/transfers and leave.  
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Table No. 4.64 Face mobility problems while visiting schools of far flung 
areas. 

 

 

Options No. of responses Percentage 
Strongly Agree 6 24% 
Agree 13 52% 
Neutral 4 16% 
Disagree 2 8% 
Strongly Disagree - - 

 
 

 

 
 

Figure 4.64 Mobility problems while visiting school of far flung areas. 
 

 
Analysis: Table & Figure 4.64 illustrate that 76% respondents responded that 

they were facing mobility problems while visiting schools of far flung areas, only 

8% respondents responded that they were not facing mobility problems while 

visiting schools of far flung areas while 16% remained neutral.  
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Table No. 4.65 Face security issues when visiting schools of far flung 
areas. 

 

 

Options No. of responses Percentage 
Strongly Agree 5 20% 
Agree 10 40% 
Neutral 4 16% 
Disagree 6 24% 
Strongly Disagree   

 
 

 
 

Figure 4.65 Security issues when visiting schools of far flung areas. 

 
 

Analysis: Table &Figure 4.65 illustrate that 60% respondents responded that they 

were facing security issues when visiting schools of far flung areas, 24% 

respondents responded that they were not facing security issues while visiting 

schools of far flung areas while 16% remained neutral. Mostly DEOs in districts 

of hard area facing security problem. 
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Summary: 
 

After analysis of data, it is clear that District Education Officers are facing a lot of political 

and social pressure when exercising their powers. They are facing pressure in transfer posting, 

recruitment, budget allocation, decision making, and taking disciplinary action. The political 

pressure comes from the MPAs, representative of local government, community, colleagues and 

sometime also from their families.  Being female, DEOs also faces security and mobility problems. 

The MPAs, representatives of local government, colleagues and the community are also very much 

judgmental about their character, reputation and attitude mostly in negative sense. The people in 

male dominating society mostly do not like the working women especially working in offices. The 

families of most of the DEOs were supportive but they do not like if their ladies are discussed 

publically. Their family life also suffers due to their professional life.   
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CHAPTER – 5 
 

SUMMARY, FINDINGS, CONCLUSIONS AND RECOMMENDATION 
 
 
5.1 SUMMARY: 
 

The present study was conducted to examine “the impact of social and political pressure 

on district education officer (female)”. The focus of the study was specifically female district 

education officers (DEOs) because they are living in a male dominating society and the political 

and social setup directly or indirectly affect the performance of female DEOs.  

The objectives of the study were:  
 

1. To identify social pressure faced by female DEOs. 

2. To identify political pressure faced by female DEOs. 

3. To find out the challenges faced by the female DEOs due to political and social 

pressure. 

4. To explore the effective strategies to alleviate challenges faced by DEOs and enhance 

their performance.  

5. To identify whether the district officers were aware of their roles and responsibilities. 
 

The population of the study was all female DEOs of Khyber Pakhtunkhwa (KP). There are 

25 districts in KP and all the districts are considered for the study. The KP province is very diverse, 

both geographically and culturally. Some districts are settled and some are hard areas and it was 

assumed that they may face different social and political problems. The researcher thoroughly 

discussed the objectives of the study with all female DEOs. A comprehensive questionnaire was 

then developed after thorough discussion with the research experts. The analysis of data was made 

into percentage. The data was collected, tabulated and interpreted accordingly. 

 
5.2 FINDINGS: 
 

After collection of data it is clear that District Education Officers are facing a lot of political 

and social pressure when exercising their powers. They are facing social and political pressure in 

transfer/posting, in decision making, taking disciplinary action against the staff, from political 

figures, from community, from colleagues and sometimes from their family too. Being female they 



 

102 
 

also face security and mobility problems especially in rural areas. After the result of questionnaire 

followed by a detailed discussion with DEOs, following observations are made. 
 

1. For the establishment of a new school, there is a clear criterion and Chief Minister 

directives, which enforces the consultation with MPAs. However, due to political or 

personal gains, the unfeasible sites for schools are chosen.  It usually results in enrollment 

evenless than 50 students. 
 

2. The female DEOs are facing political and social pressure from political figures, 

community, and colleagues in the appointment of Class-IV. Therefore, DEOs not only face 

interference but also administrative issues. 
 

3. In transfer/posting of teachers the DEOs face pressure from the political giants of that area. 

They usually pressurize the DEOs not to transfer any teacher without their consultation. 

4. The DEOs postings/transfers are not on tenure basis but favoritism. 

5. There is less political/social interference in teachers’ appointment. However, due to various 

ambiguities in appointment policy, many DEOs are facing court cases. 

6. When managing districts, the DEOs face interference/pressure from the unions of teachers, 

clerk, and also class-IV. The unions mostly try to respectively influence the 

transfers/posting and disciplinary actions against teachers, class-IV and clerks.   

7. The public representatives call DEOs in irrelevant meetings and use it to pressurize them. 

8. Most of the DEOs are facing problems due to the judgmental nature of the people around 

them. Political figures, community and male colleagues are dealing with the female DEOs 

on the basis of their judgment. 

9. Most of the DEOs are facing harassment at work place from all the people around them. 

The DEOs are facing different types of harassment including abusive language and life 

threats. Many First Information Reports (FIRs) are also registered as a result. 

10. The political figures are pressurizing the DEOs for the provision of basic facilities of the 

schools in specific areas.  
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5.3 DISCUSSION:  
 
 

 On the basis of detailed discussion with the DEOs about our findings, some interesting 

facts are noted. 
 

 The land donor of the school is usually promised to have a post of Chowkidar/Class-IV. 

However, when the commitment is not fulfilled in letter and spirit, it creates problem to 

functionalize the newly established school. Furthermore, the construction of school usually takes 

three years, during which if the government changes; the newly elected public representative may 

not be willing to nominate the Land owner for the appointment if he is not his supporter. Some 

school buildings have been constructed on the basis of CM directives in specific constituency. 

However, the local political figures try to influence the site selection for their personal or political 

gains.  
 
 

 Another reason of mounting pressure on DEOs is the unavailability of clear criteria for the 

class-IV appointments. CM issued directives that the education officer should appoint the           

class-IV with the consultation of the local MPA(s). Although, it has no legal implication but DEOs 

face political and social pressures if the land donor and the nominated person of the MPA(s) are 

not same. As a result, the land donor may go to the extent of closing the schools. I also came under 

notice that many DEOs have no option but to lodge an FIR against such miscreant. Furthermore, 

DEOs also face litigation cases from those people who applied for the post of Class-IV through 

employment exchange program. The social pressure from the community is also noticed if the 

appointed Class-IV does not belong to local community. 
 

 

          The DEOs sometimes have to transfer teachers from one school to another on need and 

management basis as per policy. However, the political representatives pressurize DEOs to 

withdraw orders as they were made without their consultation. Colleagues and community also 

pressurize the teachers’ posting/transfer to achieve their personal goals. During discussion with 

different DEOs, it came into the notice that some DEOs were transferred as they were not obeying 

the orders of these political figures in teachers’ transfers. The political pressures in 

postings/transfers have also adversely affected the quality management and governance in the 

education sector. 
 

           The detailed discussion with DEOs revealed that most of them are not facing interference 

from political figures in teachers’ appointment because of the introduction of National Testing 
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Score (NTS). In contrast to the past, appointments through NTS have significantly reduced the 

political and social interference. However, some DEOs face political pressure in order to advertise 

teaching posts in some specific union council or school. 
 

 Another form of political pressure is in the form of different politically backed unions. 

Illegal demands of unions of teachers, clerks and class-IV create hurdles and problems in the 

smooth running of the administration to provide quality education. It is noticed that few DEOs 

also lodged FIRs against representatives of the unions.  
 

 

 Most of the DEOs admit that their time is wasted in irrelevant and useless meetings with 

public representatives. Most of the meetings are conducted for the discussion of the issues that are 

not relevant to the education department. Even if there is relevance, the personal presence of the 

DEO is not required in most of the cases. DEOs are under tremendous work load in order to 

complete different tasks on time. Such meetings result in the wastage of their office time, therefore 

DEOs have to work after office hours. This severely affects their performance and personal life. 
 

 The females living in KP face specific cultural demands of the local society. All education 

officers agreed that their families are very supportive but at the same time very judgmental about 

their character and reputation, for being part of the conservative male dominating society. The 

families of the DEOs do not like their females to be discussed by anyone. In our society honor 

really means possession of women as a form of property. 
 

          Harassment is also one of the major problems being faced by the working women, globally. 

In most of the cases, it is not easy to report. Women are always reluctant to admit to have face 

harassment. 
 

5.4 CONCLUSIONS: 

  After analysis of data the following conclusions are drawn: 

1. The first null hypothesis that “There is no impact of political pressure on the 

performance of female district officer” is rejected on the basis of our findings. DEOs 

are facing a lot of political pressure when exercising their powers. They are facing 

political pressure in transfer/posting, in decision making, taking disciplinary actions 

against the staff, site selection for establishment of new schools and in appointment 

of Class-IV from political figures, which badly affects their performance. 
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2. The second null hypothesis “There is no impact of social pressure on the performance 

of female district officer” is also rejected after analysis of data. DEOs face social 

pressure from community, colleagues and sometimes from their families. 

3. Due to social and political pressures,19%of DEOs lodged FIRs against political and 

influential figures. 

4. Due to political pressure,19% DEOs left the post and join the teaching cadre. 

5. Those DEOs who have no other options avail long leaves. About 14% of the DEOs 

have already availed the long leaves and many are seriously thinking about it. 

6. The influential political figures are not allowing the DEOs to work according to rule 

and regulations. Therefore, they have been frequently transferred without completion 

of their tenure. As a result, 24% of the DEOs approached court to seek justice.  

7. Before the introduction of management cadre, the management posts were filled by 

the teachers on political basis. Those teachers were preferred because they were 

working on the wishes of political figures. The DEOs who are directly selected 

through public service commission in management cadre are threatened to be 

transferred if they are not working as per their wishes. There are examples of such 

cases who are transfer to other districts or schools in teaching cadre. There are also 

certain examples of making DEOs as Officers on Special Duty (OSD).  

8. Majority of the DEOs are facing occupational stress that has been linked to decreased 

job satisfaction and job commitment, absenteeism and reduced performance. The 

mental and physical health of the DEOs are also severely affected due to stress. This 

creates tension or psychological pressure upon the mind of a person. It has also been 

strongly associated with temporary and chronic illnesses such as headache, 

hypertension, stomach complaints, ulcers, depression, stroke, frustration, insecurity 

and aimlessness.  
 

5.5  RECOMMENDATIONS: 
  

   

The following recommendations are made on the basis of our findings: 
 

1. The site for school may be selected on the basis of feasibility and not on the demands of 

influential political figures. 
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2. A clear appointment policy may be drafted for the post of class-IV, so that the DEOs act 

on the basis of the policy guidelines rather than the wish of the political figures or 

demands of the land owners.  

3. The policy of quarterly transfers (3 transfers after 3 months) of other cadre may be 

adopted as it is implemented for primary school teachers.  

4. The political representatives should be trained about rules of business so that they can 

use proper channel to avoid unnecessary delay in the usual official matters.  

5. The political and union representations may put their demands and reservations through 

the head of the district so that unnecessary wastage of time may be avoided. 

6. Security may be provided to the female DEOs so that they can exercise their powers with 

more freedom and confidence. 

7. The high ups in education department may not take the pressure from the political 

representatives in transfer/posting of DEOs and follow the respective policy so that DEOs 

will work with more confidence and liberty. 

8. The government may organize awareness campaign in every district regarding role and 

status of women in Islam to avoid unnecessary judgmental behavior of people.  

9. The government may take input from DEOs when introducing any policy in education 

because they have the first hand knowledge of the effects and efficacy of the previous 

implementations. 

10. Reliefs in the form of incentives and service structure may be formulated for the DEOs. 

11. DEOs may be provided with suitable vehicles to easily visit the remote and hard areas. 

12. A policy may be drafted to enforce compulsory recreation leave for every DEO once a 

year to alleviate the stress and mental pressure.  

13. Service structure should be formulated for the DEOs, as they are working without any 

service structure for the last five years. 
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