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ABSTRACT 
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Degree: Doctor of Philosophy in Education 

There has been an increasing awareness of improving quality of education in 

recent years, and efforts have been focused on motivating young college students 

towards more serious study attitudes.  Strong mind and emotionally balanced 

personality may perform better than the frustrated one.  The more serious and caring 

the attitude towards studies the better will be acceptable social behaviour of the 

young boys and girls at the colleges. Emotional intelligence plays an important role 

in making the youngsters better able to know themselves and their emotions as well 

as the feelings of others. Emotional skills are important for social and emotional 

adaptation that leads to success in all areas of life. The present study examines the 

relationship between emotional intelligence and social behaviour of 11th class 

students. It further explores the levels of emotional intelligence and types of social 

behaviour of academically high achievers and low achievers.  
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 The population of the study comprised all 11th class students studying 

in all Government Intermediate/Graduate/Postgraduate Colleges of the districts of 

Rawalpindi and Attock, as the study was delimited to the two districts; Rawalpindi 

and Attock, of the province Punjab in Pakistan.  

The population includes many strata; urban and rural, male and female, 

therefore Stratified Sampling Technique was applied for the selection of each 

stratum.  The sample was selected by obtaining fifty percent of each stratum; i.e. 

rural and urban, male and female.  The sample size comprised of 819 students. The 

Stratified Sampling Technique was used to select equal-sized samples (50 percent) 

from each subgroup (strata); i.e. male, female, urban, and rural. An emotional 

intelligence measure, The Emotional Quotient Inventory (EQ-i) developed by BarOn 

and Social Behaviour Inventory (SBI) developed by the researcher and the result of 

first year Part I Examination, 2007 were used as the research inventories for data 

collection. A pilot study was conducted on fifty students to ensure the validity and 

reliability of the research inventories.  The Alpha Coefficient of Reliability 0.90 for 

SBI and 0.92 for EQI ensured the reliability of inventories for this research. 

 Means, percentages of the frequencies, standard deviation and means of 

means were computed on SPSS 14.   Pearson’s correlation was applied to see the 

relationship of types of social behaviour with levels of emotional intelligence of the 

11th

The results showed that both inventories have internal consistency of items.  

Significant relations were found between social behaviour with peer, group, 

 class students.   The t- test of independent samples was applied to analyze the 

significant level of the variables. 
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curriculum, college and levels of EI.   Emotional intelligence was highly correlated 

to social behaviour overall and was not significantly correlated to the academic 

achievement of students at the end of 1st year of college studies.  The number of high 

achievers in academics was higher than that of the low achievers.  The findings 

suggest that emphasis should be placed on the understanding of 1st year students’ EI. 

Training in managing and regulating emotions should be taken into account during 

college education to reduce the deviant behaviour of the youth. Presently in the 

curricula of colleges of Pakistan the development of EI is not emphasized. An 

emphasis on channelizing the youth’s energies towards more productive and useful 

aspects of their lives will help overcome the behaviour problems. 
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CHAPTER 1 

 

INTRODUCTION 

Students after completing their matriculation (schooling), when enter 

colleges for further study in Pakistan, i.e.; intermediate (11th class), go through 

new experiences of life.  The transition phase becomes a source of different 

challenges that the students have to face.  One form of the challenge is based on 

social interaction. The students exhibit certain types of social behaviour as a 

result of pressures of social environment of 11th 

 Learning and social environment of colleges exert pressure on students 

and sometimes it becomes difficult for them to progress while moving ahead 

towards their goal.   During this time students develop abilities in order to cope 

with the learning as well as social environment.   Schools and colleges are 

platforms where the adolescents achieve both academically and socially (Masten 

& Coatworth, 1998).   College life is considered as a stage where adolescents 

start being serious about matters coming across their life.   According to Parker, 

Sumerfeldt, Hogan & Majeski (2004, p.170); 

class in colleges. The students 

use their abilities to overcome the difficulties they face during the transition 

phase. 

At colleges the first-year students deal with a variety of new personal and 

interpersonal challenges. Here they are required to make new 

relationships and also modify existing relationships with parents and 

friends (e.g. learn to be more independent). They also need to learn study 
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habits for a relatively new academic environment (one that typically 

involves more independence than was experienced in high school. 

It appears that college is a place where one assesses and reassesses his/her 

wants, goals, or desires in life.     

Gardner (1993) sees another factor contributing in peoples’ life that a 

child’s emotional life has an impact on important outcomes of his life.   While 

Marquez, Martin, & Brackette (2006, p.118) argue that “school teachers and 

parents always have been concerned about children’s academic success and 

social adaptation both in and out of the classroom”.  Researches pointed out that 

social and emotional skills result in higher achievements in life.  It means that 

both emotional and social abilities have an important place in a student’s life 

from teachers and parents point of view.   Researchers argued about the 

importance of social and emotional abilities for personal success in life.  Katyal 

& Awasthi (2005) argue about emotional intelligence and say that emotional 

intelligence is popular because persons use EI in making clear understanding of 

their own feelings. The EI is also useful in predicting performance of an 

individual in different settings such as at work, home, school etc.  

Emotional intelligence means being aware of emotions.   Emotional 

intelligence is an umbrella term because its concept comprises of various skills 

and dispositions of the individual which are generally called “soft skills or 

interpersonal and intrapersonal skills”.  According to Katyal & Awasthi (2005, 

p.153) “the broad cluster of these skills lies outside the traditional areas of 

specific knowledge, general intelligence, and technical or professional skills”. 

They mean by interpersonal skills; “the ability to understand other’s feelings, 

empathies, maintain and develop interpersonal relationships, while on the other 
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hand; intrapersonal skills are comprised of the skills relating to understanding of 

one’s own motivation” (p.153).   Now a days nearly all models of EI study 

emotional variables such as sensitivity, memory, processing, and learning, etc. 

and explore the environmental effects on these variable.   The pioneer researchers 

of this field, Salovey & Mayer (1990) define emotional intelligence as the ability 

to monitor and regulate one’s own and other’s feelings and to use feelings to 

guide thought and action. According to them an emotionally intelligent person is 

skilled in identifying emotions, using emotions, understanding emotions, and 

regulating emotions.    Mayer & Salovey (1997 as cited in Kierstead, 1999, p.4) 

clarify the role of emotional intelligence in a person’s life: 

We know that IQ does predict academic achievement and occupational 

status, but it still only predicts about 20% of personal variation in these 

areas. Psychologists have yet to understand what predicts the other 80% 

of success in these areas of life. We believe that Emotional Intelligence is 

one of the abilities which are related to life success ……Our best guess is 

that Emotional Intelligence will make a unique contribution in the 5% to 

10% range. 

Another psychologist Golman (1998, p.375) also explains that “emotional 

intelligence refers to the capacity for recognizing our own feelings and those of 

others, for motivating ourselves, and for managing emotions well in ourselves 

and in our relationships”.   By emphasizing its usefulness he says as cited in 

Kierstead (1999, p.4); 

At best IQ contributes about 20% to the factors that determine life 

success, which leaves 80% to other forces...No one can yet say exactly 

how much of the variability from person to person in life's course it 
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accounts for. But what existing data suggests it can be as powerful, and at 

times more powerful, than IQ.   

While comparing IQ (intelligence quotient) with EQ (emotional 

intelligence quotient) Golman (1995) is of the view that prediction of success in 

one’s life may be done by EQ more accurately than IQ.  Stamps (1996, p.50) 

reports that “EQ is a fictitious measure of everything, other than IQ, that helps us 

get ahead in the world…. The term emotional quotient, which conflates EQ with 

IQ, is fictitious in the sense that no accepted test has been devised to determine a 

person’s EQ”.  Goleman (1995) says that EI plays an important role in the 

successful life outcomes as compared to the cognitive intelligence.  It seems that 

through emotional intelligence one can understand one’s own and other’s feelings 

and become able to regulate one’s emotions well not only within self but also in 

keeping relationships with others in the society. Persons require some other 

abilities; the “emotional intelligence” along with traditional intelligence (IQ) to 

get success in life.  Balance in one’s emotions may be helpful in acquiring 

success in all areas of life including academic success and social adaptations.    

Individuals can learn the role of emotions in everyday life by using EI.  

Schilling (1996) claims that emotional intelligence helps the individual in 

responding at the optimal level and helps in establishing the prediction of an 

individual in relation to the environmental events.  It is also useful in guiding 

towards some situations as compared to the others.  He further adds that 

emotional intelligence helps the individuals in overcoming difficult barriers in 

pursuit of their goals in all areas of life, such as health, learning, behaviour and 

relationship. 
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Mayer & Salovey (1997, p.10) also see the use of emotional intelligence 

in one’s progress and say that, "people high in emotional intelligence are 

expected to progress more quickly through the abilities designated and to master 

more of them".   Hein (2004) reviewed that emotional intelligence is our inborn 

mental ability, which relates to our emotional sensitivity and to our potential for 

learning management skills which would help us in maximizing our long term 

health, happiness and survival in the society.

After looking at the importance of emotions which humans use in all 

actions, for example, when they interact with others or they play their role at 

home, school and work settings. Harrod (2005) emphasizes the need to 

understand emotions and EI.    One of the most active researchers in the field 

Bar-On (2005) describes that emotional-social intelligence involves many factors 

and it includes one or more of the underlying key components.  These underlying 

key components are the abilities; i) to recognize, understand and express 

emotions and feelings; ii) to understand how others feel and relate with them; iii) 

to manage and control emotions; iv) to manage change, adapt and solve problems 

of a personal and interpersonal nature; and v) to generate positive affect and be 

self-motivated.   After defining emotional intelligence from different perspectives 

theorists started to develop its quantification.   First of all a performance-based 

test of EI, Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) based 

on Theory of emotional intelligence was developed by Mayer, Salovey & Caruso 

  In short, emotional intelligence 

predicts success as Harrod (2005) summarizes that EI is the collection of a 

person’s success-oriented traits.   It appears that people’s emotional intelligence 

predicts their progress and achievements of goals in all areas of life including 

learning, behaviour and relationships. 
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(2000) which provided a reference in studying the role of students’ abilities 

related to emotion in their learning and social adaptation (Mayer & Salovey, 

1997, Mayer, Salovey, & Caruso, 2002).  Another main quantification of 

emotional intelligence was carried out by BarOn. The Emotional Intelligence 

Quotient Inventory (EQ-I) developed by BarOn (BarOn, 1997) was based on the 

theoretical concepts of Bar-On model.  Initially EQ-I was used to measure many 

aspects of EI construct.  At the same time it was used to examine its 

conceptualization as well.   The emerging trends in EI have motivated the 

personnel working in different fields, to start many programs of social and 

emotional learning in school and work settings.    

Social behaviour is always directed towards the society.  This behaviour 

takes place between members of the same species.  People’s behaviour falls in a 

range of different types.  Some behaviours are common among people, some are 

unusual, and some are acceptable while others lay outside the acceptable limits.  

Various academic disciplines such as psychology, sociology, economics and 

anthropology emphasize and study the people’s behaviour.  Humans compare 

others behaviour relative to the social norms and regulate their own behaviour by 

means of the social control.  The social norms are described as the "customary 

rules of behaviour that coordinate our interactions with others” (Wikimedia 

Foundation Inc., 2003).  The social norms reflect the approved ways of doing 

things, of dress, of speech and of appearance. These norms change from one age 

group to another and between social classes and social groups. “It is not 

necessary that the dress, speech or behaviour acceptable in one social group may 

be accepted in another” (Wikimedia Foundation Inc., 2003). 
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Social norm is called in sociology “a socially imposed rule”.  Social 

norms encourage people to act in a desired, appropriate and accurate way.  

Antisocial behaviour is negative social behaviour.  It is defined as the “behaviour 

which is verbally or physically harmful to other people, animals, or property, 

including behaviour that severely violates social expectations for a given 

environment” (Wikimedia Foundation Inc.).  The school and college setting is a 

major social context in which adolescents develop. 

An unacceptable or antisocial behaviour comprises those activities which 

interrupt learning process at the educational setting and create difficulties for both 

teachers and peers.  Epps, Park, Huston, & Ripke (2003, p.4) define positive 

social behaviour as “social competencies with peers and adults, compliance to 

rules and adult’s direction, and autonomy of self-reliance.  Social competence or 

social skills include: getting along with peers; being cared; generous and 

thoughtful; and being perceptive about other’s feelings and perspectives while in 

contrast to it problem behaviour deviates from the social norms or indicates 

distress and unhappiness”.  They say that social behaviour comprises the skills 

that are useful in dealing with peers or adults.  So people accept other’s behaviour 

by evaluating them in relation to the social norms.  Crawford (2008) was of the 

opinion that difference in levels of students’ emotional intelligence may be 

explained only by the variation in disruptive behaviour.  

Most researches on EI have studied the adults; there is a room for the 

exploration of adolescent EI as well.   The present study examined the emotional 

intelligence of 11th class students of the province Punjab in Pakistan by using a 

model of emotional intelligence developed by Bar-On (1997, 2000, and 2002) as 

was studied by Parker, Sumerfedlt, Hogan & Majeski (2004, p.164).   
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The present research was designed to study the social behaviour of 

students and the relationship of emotional intelligence of the students with their 

social behaviour in the colleges of Pakistan.  It analyses how emotionally 

intelligent the students are in managing their behaviour in social environment of 

colleges and also keep up the academic achievements. 

In the present study the researcher has tried to investigate the relations 

between the emotional intelligence of 11th class students and their self-reported 

behaviours (potential expressions of EI) and academic success as Newsome, Day, 

& Catano (2000) have previously studied the association between emotional and 

social competencies and academic success by using the Bar-On Emotional 

Quotient Inventory, EQ-I containing 133-items.  The present study also intended 

to relate the first-year student’s EI to the types of social behaviour and academic 

achievement of these students by using end-of-the-year examination grades.  This 

study also tried to reveal the demographic characteristics of adolescent EI by 

exploring the relationship of social behaviour and academic success of 11th

 

 class 

students and some specific demographic variables with adolescent EI. 

1.2 STATEMENT OF THE PROBLEM  

Emotional intelligence comprises of non intellect abilities that affect a 

person's ability to cope with environmental demands and pressures. This type of 

intelligence enables us to think more creatively and enables us to use our 

emotions in solving day to day problems.  Emotional intelligence is one of the 

factors that can affect a student’s success in life and can be affected by many 

factors.  The researches reveal that a child’s emotional life has an impact on 
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his/her academic success and social adaptation both in and out of the classroom at 

schools and colleges.  As Goleman (1999) says that “the successful life outcomes 

are more a function of emotional intelligence rather than cognitive intelligence”.   

McCollum (2006) in his research has stressed the need to study the role of social 

goals in college students’ achievement.  According to him “social goals are 

representations of desired social outcomes that have an impact in academic 

achievements of the college students”.   A person’s behaviour is first evaluated 

with respect to social norms and then it is accepted by the society.   

The research has been intended to reveal the relationship of students’ 

emotional intelligence with social behaviour and academic achievements. 

 

1.3 OBJECTIVES 

The study investigated the relationship between emotional intelligence 

and social behaviour of 11th

1 To identify the social behaviour of 11

 class students.  It explored the academic success of 

students having different levels of emotional intelligence.  Therefore, the 

objectives of the study were:   

th 

2 To recognize the types of social behaviour by using the Social 

Behaviour Inventory. 

class college students with 

family, with peer, within group and within college by using the Social 

Behaviour Inventory. 

3 To identify the levels of emotional intelligence of college students of 

11th class by using the Emotional Quotient Inventory. 
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4 To investigate the relationship between levels of emotional 

intelligence and types of social behaviour of college students of 11th 

5 To search for the inter-correlations of five scales of Emotional 

Intelligence Inventory and components and sub components of Social 

Behaviour Inventory with main scale. 

class. 

6 To find out the gender and geographical differences on levels of 

emotional intelligence and types of social behaviour of 11th 

7 The study further explores the relationship of levels of emotional 

intelligence and types of social behaviour of 11

class 

students in colleges.  

th 

 

class college students 

with their academic achievements levels in Part I examination. 

1.4 HYPOTHESES 

The study mainly focused on the relationships among the major variables 

that are emotional intelligence, social behaviour, and academic achievements 

of11th 

H 1 There is a significant relationship between the levels of emotional 

intelligence and social behaviour of students with family, with peer, 

within group and college behaviour. 

class students.  This study conceptualized emotional intelligence as a 

predictor of social behaviour and academic achievements.  So the hypotheses 

were to be tested: 
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Ho 1 There is no significant relationship between the levels of emotional 

intelligence and social behaviour of the students in relationship with 

family, with peer, within group and college behaviour. 

H2 There is significant relationship among emotional intelligence, social 

behaviour of 11th 

Ho 2 There is no significant relationship among levels of emotional 

intelligence, social behaviour of 11

class college students. 

th 

H 3 There is significant difference in the levels of emotional intelligence of 

the students having acceptable types of social behaviour. 

class college students. 

Ho 3 There is no significant difference in levels of emotional intelligence of the 

students having acceptable types of social behaviour.  

H4 There is significant difference in levels of emotional intelligence of the 

students having unacceptable types of social behaviour. 

Ho 4 There is no significant difference in levels of emotional intelligence of the 

students having unacceptable types of social behaviour. 

H 5 The emotional intelligence levels of the students with high academic 

achievements are higher than the emotional intelligence levels of the 

students with low academic achievements. 

Ho 5  There is no significant difference in academic achievements of the 

students having different levels of emotional intelligence. 

H 6 Social behaviour of high academic achievers is more acceptable than the 

social behaviour of low academic achievers. 

Ho 6 There is no significant difference in the types of social behaviour of 

students with high or low academic achievements.  
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H 7 The emotional intelligence scores of male and female students are 

significantly different. 

Ho 7 There is no significant difference in the emotional intelligence levels of 

male and female students. 

H 8 The EI scores of the students studying at colleges of different 

geographical locations are different.  

Ho 8 There is no significant difference in EI scores of the students studying at 

colleges of different geographical locations. 

H 9 The male and female students have similar types of social behaviour. 

Ho 9 There is no significant difference in types of social behaviour of the male 

and female students. 

H 10 The students studying at colleges of different geographic location have 

different types of social behaviour.  

Ho 10 There is no significant difference in types of social behaviour of the 11th

 

 

class students studying at colleges of different geographical locations.   

1.5 ASSUMPTION  

Students show different types of behaviour at college level.  Some 

behaviour lies in the range of social norms and some does not lie in this range.  

Therefore, the students who show acceptable social behaviour at colleges use 

their emotional abilities to respond according to the norms of the society.  Such 

students succeed in perusing their goals in behaviour, in maintaining relationship, 

and acquire academic achievements by scoring high percentage of marks in 

annual exams.      
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1.6 SIGNIFICANCE OF THE STUDY 

The study will be significant in understanding the emotional abilities and 

social behaviour that the students exhibit as they progress to higher secondary 

classes.  Early experience of 11th class put pressure and challenges on some 

students which sometimes may result in withdrawal, lack of interest towards 

studies, anxiety that lead them towards misbehave.  The results of this study will 

be helpful for the teachers in understanding the reasons of unacceptable social 

behaviours of the students of class 11th

 The emotionally intelligent students might be able to manage their lives 

better and might gain ability through emotional and social learning to incorporate 

emotional information into decision making as well as into behavioural aspects of 

their personalities (BarOn, 1997).  The findings of this research will provide 

information to today’s students to learn and stable their emotions against the 

social pressures that they are about to face in 11

 and in enabling them to organize the 

college environment in such a manner that all students find it conducive for 

academic and social growth and stability. 

th

  Emotional intelligence has already been included in curricula of different 

countries of the world at primary and secondary school levels and has proven to 

be useful in rising emotional intelligence and in reducing emotional and 

behavioural problems interfering with the learning process to a great extent.  One 

would expect similar results at college level also.   Hence efforts could be made 

to include emotional intelligence as a part of the standard college curricula that 

might result in increasing emotionally intelligent manpower and other fruitful 

social and societal outcomes.   

 class at college level. 
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This study will also enhance the understanding and importance of 

emotional intelligence in facilitating learning process, improving career choices, 

and increasing possibility of success in every aspect of an individual’s life. 

The exploration of relationship of emotional intelligence with social 

behaviour and academic success through this research may be helpful in 

enhancing the chances of better personal and social adaptation for successful 

outcomes leading to more balanced and enjoyable educational experiences at 

colleges. 

The study will be significant for the educators as they would gain an 

understanding of how social and emotional skills of the students could be 

integrated with academic learning.  The study will be significant for the 

administrators, teachers and students and might improve their social and 

emotional competencies leading to safe, respectful and motivating college 

environments. 

This study will create an understanding that differing levels of student 

emotional intelligent explain differences in disruptive (unacceptable) behaviour.  

It will also explain that the students who use emotional intelligence in managing 

their emotions adjust well to college settings, build confidence towards learning 

and exhibit appropriate social behaviour.   

Behaviour of one person may alter the behaviour of the other person, 

therefore the findings of this study may convince the teachers to impart, 

encourage and develop emotional intelligence of their students which ultimately 

may modify the social interaction of individuals in different sets of social 

settings.      
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This study might also be helpful in making the individuals successful in 

day to day life by enhancing understanding of emotional intelligence and 

teaching moral values.   

 

1.7 DELIMITATIONS 

 The research was delimited to the colleges of Provincial Government of 

the Punjab Pakistan in the districts of Rawalpindi and Attock.  

The research was also delimited to the collection of information on social 

behaviour of 11th

 

 class students only via self reports in year 2007. 

1.8 PROCEDURE OF THE STUDY 

 The study is descriptive in nature and for this purpose following 

procedure was adopted.   

 

1.8.1 Population 

 The population of the study comprised of all male and female students of 

11th class studying in Government Intermediate/Graduate/Postgraduate colleges 

in districts Rawalpindi and Attock.  

 
1.8.2 Sample  

The sample contained 6 percent of the target population.  The population 

comprised of many subgroups (strata); i.e. rural and urban, male and female, 

therefore Stratified Sampling Technique was applied to draw the sample size. 

The sample size comprised of 819 students. This sample size was in accordance 
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with the sample size for various populations as recommended by Johnson & 

Christensen (2000).   

1.8.3 Research Design  

The research was carried out in two parts.  Detail of activities of each part 

is given below:  

Part 1 

Phase 1 

• Judgment of test content and preparation of Urdu version of Bar-On 

standardized EQI (Emotional Intelligence Inventory) with the help of 

experts. 

• Development and finalization of Social Behaviour Inventory with the help 

of experts 

Phase II 

• Pre testing of EQI 

• Pre testing of Social Behaviour Inventory (SBI) 

• Validity and Reliability of the research instruments 

Part 2 

Phase I  

• Administration of both inventories to the male and female students of 11th

Phase II  

 

class studying in colleges of urban and rural areas of Rawalpindi and 

Attock of Pakistan.   

• Explore Relationship between EQI, types of social behaviour and 

academic achievements of the students through statistical analysis of data.  
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• Testing of hypotheses  

• Regression analysis 

1.8.4 Research Measures 

Following measures were used as research instruments for data collection: 

1 Standardized tool of measuring levels of emotional intelligence, i.e. an 

Emotional Quotient Inventory (EQ-i).  This scale was developed by Bar-

On (1997). 

2 Another instrument of the research; the Social Behaviour Inventory (SBI) 

was developed by the researcher to collect data on social behaviour of 

students with family, peer, within group and college.  

3 Secondary Data: Result of Part I Examination of Intermediate, 2007 held 

at the end of 1st

 

 year was used as secondary data. 

1.8.5 Development of the Tool   

A self-reporting inventory initially containing many items on social 

behaviour was developed by using a five point scale.  The final version of it 

contained 51 items (Appendix VIII).  Urdu versions (Appendix XIV, and  XV) of 

the finalized Social Behaviour Inventory (SBI) containing 51 items and 

standardized Emotional Quotient Inventory (EQ-i) containing 70 items 

(Appendix IX) were developed with the help of the language experts (Appendix 

XIII) and supervisor of the research for pilot testing. 
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1.8.6 Pre Testing and Validity and Reliability of the Instruments 

 Pre testing of self-reporting Social Behaviour Inventory and Emotional 

Quotient Inventory was carried out on a group of 50 male and female students of 

11th

 

 class who were not included in the sample of the study.  Both inventories 

were finalized after pre testing and after statistically calculating its validity and 

reliability.  The finalized validated EQ-I contained 70 items and SBI contained 50 

items.  Inter item correlation was found and cronbach alpha was calculated.  The 

value of cronbach alpha for both inventories (EQ-I = 0.92, SB-I = 0.90) revealed 

high internal consistency of both instruments.  

1.8.7 Administration of the Tool and Data collection  

Both tools of the research; i.e. Bar-On EQ-i and Social Behaviour 

Inventory were administered to the sample students of 11th

 

 class studying in the 

Provincial Government Intermediate/Graduate/Postgraduate Colleges of the 

districts Rawalpindi and Attock in Punjab province. The data was collected by 

visiting the colleges personally. 

1.8.8 Data analysis 

Data collected about student’s emotional intelligence, demographic 

characteristics and social behaviour was matched with students’ academic 

success.  Correlation analysis was performed for measuring the relationship 

between emotional intelligence, social behaviour and academic achievements.  

Pearson Product Moment Correlation Coefficients were computed to determine 
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the correlation among emotional intelligence, social behaviour and academic 

achievements.  Furthermore, the t-test for independent samples were performed 

for measuring the differences in emotional intelligence and social behaviour 

scores of the sub groups such as gender, location, levels of emotional intelligence 

and high and low achievers.  Moreover, lined regression analysis was performed 

to predict the variance accounted for by emotional intelligence and social 

behaviour. 

Statistical Package for Social Sciences (SPSS) version 14 was used for the 

analysis of data.  Hypotheses were tested on the significance level 0.05.  The 

collected data was organized, classified, tabulated and analyzed by applying the 

statistical technique to draw the conclusions. 

 

1.9 DEFINITIONS OF THE RELATED TERMS 

Adolescence Adolescence is a psycho-social–biological stage of 

development occurring between childhood and adulthood. 

Behaviour Behaviour is the totality of intra and extra organismic 

actions and interactions of an organism with its physical and 

social environment. 

Codes of 

Conduct 

Codes of conduct specify behaviour that is accepted or 

prohibited in the school as well as in any setting that is 

related to the school. 

Emotional 

Intelligence 

Ability to think more creatively and to use emotions to solve 

problems. 

Social Behaviour The repetitive forms of behaviour which are commonly 
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found in social life. 

Transition The process of progressing from one level or one 

environmental condition or form to another. 

Transition 

Period 

The time period in which transition (change) causes new 

pressure or new challenge. 

Social behaviour Social behaviour is the behaviour of an individual exhibited 

in an environment or relationship which is evaluated by the 

society as a acceptable or unacceptable behaviour.  

Social skills The part of the common factors that allow young people to 

successfully negotiate their academic, career, and personal 

lives. 

 

1.10 OPERATIONAL DEFINITIONS OF THE TERMS 

Academic 

success 

The academic success was defined as the academic 

achievement (performance/ attainment of marks in 

percentages) in the annual Part -I Examination at the end of 

the 1st

High Academic 

Achievement 

 year. 

The academic high achievement was operationally defined as 

the scoring of 40% and above marks in the annual Part -I 

Examination at the end of 1st

Low Academic 

Achievement 

 year.  Result of 40% marks and 

above also comprised the results in grades A, B C and D. 

The academic low achievement was operationally defined as 

the scoring of below 40% marks in the annual Part -I 

Examination at the end of 1st year.  Result of below 40% 



21 
 

marks also comprised the results in grades E and F. 

Higher Levels of 

Emotional 

Intelligence 

The Higher Levels of Emotional Intelligence were 

operationally defined as the above mean values of the 

students’ scores on Emotional Intelligence Scale. 

Lower levels of 

Emotional 

Intelligence 

The lower levels of Emotional Intelligence were 

operationally defined as the below mean values of the 

students’ scores on Emotional Intelligence scale. 

Acceptable 

Social Behaviour  

The acceptable social behaviour was operationally defined as 

the behaviour related to social competencies as judged by 

positive personality traits; i.e. conscientiousness and 

agreeableness. 

Unacceptable 

Social Behaviour  

The unacceptable social behaviour was operationally defined 

as the behaviours related to social incompetencies as judged 

by negative personality traits; i.e. hostility and 

aggressiveness. 
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CHAPTER 2 

 

REVIEW OF RELATED LITERATURE 

The literature has been reviewed to explore the theoretical concepts behind 

the major variables of the study and the researches conducted in similar areas.  Then 

the study is conceptualized in the light of this review.  So, this chapter reflects the 

characteristics of the college students, includes the description, measurement and 

association of the variables and conceptual framework.  The main points of the 

literature review are organized as follows: 

1) College students: characteristics, requirements and problems 

2) Emotional intelligence: historical background, theoretical framework, 

models, and measurements of emotional intelligence 

3) Social behaviour: types and measurements of social behaviour 

4) Studies on correlation of emotional intelligence  

5) Studies on correlation of social behaviour 

6) Studies on relationship between emotional intelligence, social behaviour and 

academic success 

7) Summary of the literature review 

8) Conceptual   framework for the study, developed in the light of the researches 

reviewed in this chapter 
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2.1 COLLEGE STUDENTS       

In Pakistan, students leave high schools without any preparation to meet the 

realities in both curriculum and personal areas of their lives.  When the students enter 

colleges they are generally in a state of change and uncertainty. The new 

environment puts demands for some skills to be able to move ahead successfully.   

These skills may include social skills, adaptation skills or certain others.   The 

students who are competent in social skills and are well aware of their emotions are 

likely to do better both socially and academically.        

Adolescents in grades seven through nine in the middle and high school or 

college are particularly vulnerable socially, emotionally and academically. The 

reason may be that, as Pollock (2001) writes the rapid physical transformation may 

produce insecurity, self-criticism and self- consciousness so their relationships with 

others become more important but also heavily loaded with social, emotional and 

academic pressures and with new challenges.   

Adolescence is a unique developmental period. Hall-Lande (2007) 

highlighted the characteristics of adolescence that during this developmental stage 

they have great desire for independence which may become joined with an increased 

need for social support from peers.  

Young Adolescents begin to think more seriously about the issues that affect 

them and their world.  They may become discouraged, turn off, lose interest or even 

drop out from school/college if they do not have much success.  The first year of 

college is an important period in which subsequent persistence at the institution is 

shaped and a great proportion of students leave the institution.    
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Social competence is emphasized in theories of youth development as an 

important dimension in good adolescent development. Scott (n.d) is of the view that 

the people who deal with adolescents need knowledge of the development, 

maintenance, and enhancement of social competence.  Because they have 

responsibility to protect adolescents from negative social and psychological 

influences and direct them towards the achievement of their life pursuits and goals. 

Brockman & Russell (2007) claim, that academically successful adolescents 

have lower levels of depression and anxiety.  Such youth is also less likely to abuse 

alcohol and to exhibit socially deviant behaviour.  

Gullotta‘s study (1990 as cited in Scott, n.d) reflected that only the 

adolescents competent in social interaction have a sense of belonging.  Other persons 

in the society like such adolescents and give them value and opportunity to 

contribute to the society.   Adolescents use their social competences to overcome 

problems related to the social environment in which these adolescents live such as 

family, school, and community. Example of one of the social environment as given 

by Scott (n.d) is family variables which comprises parenting style and family 

communication patterns opted by the family.  It was found that family variables 

strongly influence the social competence of the adolescent.   Weisberg, Barton, & 

Shriver’s study (1997 as cited in Stephen, 2007) revealed that the social competence 

promotion programs are needed to start as these programs have been showing 

enhancement in problem solving skills of the adolescents, their skills of keeping 

social relations with peers, easy adjustment in school and colleges, and reductions in 

their high risk behaviours. They viewed that the social competence promotion in the 
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school setting is proven to be a "highly promising and appropriate educational 

strategy for preventing high risk behaviour" (p. 287).   

Masten & Coatworth (1998) as cited in Hall-Lande, (2007) take the school 

setting as a prominent social context for adolescent development.  They say that 

“schools are a forum in which adolescents have the opportunity to achieve both 

academically and socially.  The academic achievement is frequently defined by test 

scores and grades, it is also a prominent indicator of an adolescent's ability to adapt 

to expectations of the school environment” (p.3).  

The persons who receive little care (supervision) in their childhood, when 

enter into adolescence age, join peers whom they like.  The compromising and polite 

students join peers who resemble to them while aggressive and antisocial adolescents 

will prefer to join peers who are just like them.   The salient characteristic of 

antisocial children and adolescents includes no feelings, no care for others' feelings 

and more likely to incline for hurting others, and tend to show only feelings of anger 

and hostility to others, and tend to act aggressively.  The children may show 

antisocial behaviour because this behaviour may seem to get them out from the 

painful feelings and keep them away from the anxiety arising due to the lack of their 

control over the surroundings (Wikimedia Foundation, 2003).  Kelly (2007) 

emphasized the need of understanding organizations such as schools, colleges and 

universities where these students learn how to interpret the college experiences. He 

further says that it is essential that the students should be developmentally prepared 

before they enter the college campus. 

http://www.answers.com/topic/adolescence�
http://www.answers.com/topic/anxiety�
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It appears from the above text that adolescence is a very critical stage and the 

youth who entered in 11th

Many researchers, keeping in view the importance of emotional intelligence, 

agree that emotional intelligence development programs for adolescent should be 

started.   As a result, for example, programs for emphasizing the development of 

adolescent’s EI are being designed and started at the Brain Science Institute at 

Swinburue University of Technology-Melbourne Australia.   The specific areas of  

adolescent’s emotional intelligence that will being enhanced through these programs 

include relationships with peers, teachers and family, promotion of school 

engagement, enhancement of academic achievement, development of pro-social 

behaviour, insurance of psychological health, and life-satisfaction (Crawford, 2008).  

Designers of the programs think that adolescents with more developed emotional 

competences are able to get enhancement through these programs.        

 class belong to this stage. So personnel dealing with youth 

have the responsibility to promote positive attitude and behaviour and make the 

youth as much socially competent as could be.  It also appeared that socially 

competent adolescents may better pursue their personal and academic goals in the 

colleges.   

EI is not a simple view point of the researchers but it is a term as according to 

Cherniss (2000) rests on a firm scientific foundation.   EI has value in the field of 

intelligences and Caruso, Mayer, & Salovey (2002) thought that if EI is given value 

then it would certainly assess new and unique aspects of the personality standardized 

tests that are not measured by any other existing personality traits.  While supporting 

the view point of Caruso, Mayer, & Salovey (2002) about EI, Bar-On, & Parker 
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(2000, p. 363) further add that “social intelligence provides a way of understanding 

individual personality and social behaviour”.  Katyal, & Awasthi, (2005, p.153) 

wonder that thinking and behaviour can become intelligent.  Mayer, Caruso & 

Salovey (1999) say that involvement of emotions begin when a person responses to 

the changing relationship.  

 

2.2 EMOTIONAL INTELLIGENCE (EI) 

Researches find many benefits of EI for teachers, researchers, parents and the 

general public.   One benefit of EI is that it allows to think more creatively and 

enables to use emotions in solving day to day problems.   Katyal, & Awasthi (2005, 

p.153) express their views in favor of the key role of EI in determining life success 

specially in career building of people and say that “it becomes more and more 

important as people progress up the career ladder of their life. Emotions are our 

feelings; hence, emotional intelligence is our life”.  

A large body of research points to the importance of EI in our lives and 

suggests that “emotional skills are important for social and emotional adaptation” 

(Salovey, Mayer, & Caruso, 2002; Lopes, Salovey, & Straus, 2003, p. 642).  Lopes 

et al (2003) further say that “Emotional competence refers to the personal and social 

skills that lead to superior performance in the world of work.  These competencies 

are based on emotional intelligence”. (p. 164). 

People learn to manage their lives if as suggested by Dama’sio’s studies of 

brain-damaged patients (1994) people learn to blend emotional information with 

advanced intellectual functioning. According to Goleman (1995) Emotional 
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intelligence (EI) comprises those abilities by which people first recognize and then 

manage their own emotions.  EI comprises not only self recognition but it also 

enables persons to recognize and deal effectively with other peoples’ feelings 

(Goleman 1995). 

Goleman (1995) emphasizes that extensive studies, researches and emerging 

knowledge about EI reflects that these abilities are very important for success in all 

areas of life.  Many researchers explained that EI is very important to gain future 

success in many areas of life.  These areas include social interaction, family, peer 

relationships, success in studies and career building.   It is yet to be confirmed, 

whether really EI does the same work as general intelligence does prediction of life 

success or does it predict some thing else than that of cognitive abilities.  Researches 

point that emotional abilities are more important than that of intellectual abilities.   

  Kierstead (1999) reviewed the use of E I for the individual, saying that 

questions about the role of EI can be answered by studying and describing EI of 

people.  Kierstead (1999, page 4 of 8) quotes Mayer & Salovey describing the role of 

EI, it ststes “EI plays a role in our friendships, parenting, and intimate relationships”.  

Kierstead (1999, p.4) again quotes that Mayer & Salovey in their study on 

developing the promotional materials for their own EI test provides the following 

clarification regarding the role of EI: 

In some ways, interest in EI has been due in part to a backlash against claims 

that general intelligence- IQ does predict academic achievement and 

occupational status, but it still only predicts about 20% of personal variation 

in these areas. Psychologists have yet to understand what predicts the other 



29 
 

80% of success in these areas of life.  We believe that EI is one of the abilities 

which are related to determine just how important EI is…… our best guess is 

that EI will make a unique contribution in 5% to 10% range.   

Similarly Bastian, Burns, & Nettelbeck (2005, p. 1136) cited Mayer & 

Salovey suggested that “EI qualifies as an intelligence because, to solve problems, 

individuals discriminate and monitor emotions in themselves and others; and, to this 

extent some people are better at these activities than others”.   

The role of EI can be described if it’s ability in predicting major life outcomes 

is explored, as Lopes, Brackette, Nezleck, Schutz, Sellin & Salovey (2003, p.1018) 

emphasize that “People need to process emotional information and manage 

emotional dynamics intelligently to navigate the social world”.   As a result of his 

research Bar-On (1996) developed a measure Emotional Quotient Inventory (EQ-i) 

which measures an individual’s ability to deal with daily environmental challenges.  

Like others Bar-On (1996) says that EI helps in predicting any body’s personal and 

professional success in life.      

As the interaction of an individual within his/her social world is linked to his 

/ her emotional abilities so the variation in acceptable or disruptive behaviour that an 

individual exhibits can be explained by describing the level of EI that an individual 

has.   Some studies describe this link between emotional intelligence and student’s 

behaviour in the classroom (Crawford, 2008).  The role of EI in explaining the 

disruptive behaviour is also being recently explored by researchers of the field. 
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2.3 HISTORICAL BACKGROUND  

The concept of emotional intelligence is not new.   It has its bases embedded 

in a long history of research and theory in many fields of knowledge; personality, 

sociology, and psychology.  The term “emotional intelligence” was first ever used in 

the doctoral dissertation of a graduate student at a liberal arts college in the USA in 

1985 (Heins, 2004).   

 The concept of emotional intelligence emerged from a series of research 

articles of early 1990’s.  In this area, first empirical study was carried out by Salovey 

& Mayer (1990) in which they revealed the ability of people to identify emotions 

towards three stimuli: colors, faces, and designs. They claimed that this ability can 

be assessed by only one ability factor that is emotional intelligence.  Another 

empirical study was done by Mayer, Caruso & Salovey (1999) on examining the 

emotion in stories.  This study also supported the presence of the underlying 

emerging factor (the intelligence).   

Thus the psychologists established through many researches, a class or 

classes of intelligences existing beyond the verbal and performance intelligence.   

They continued to find out the rationale of answer to their question and continued to 

examine the inter-correlation of new class or classes of intelligences with the 

existing measures of intelligence.  Initially Mayer, Caruso and Salovey (1999, p.4) 

have quoted view point of Thorndike (1920) who worked earlier in the century that 

social intelligence can be proposed as a third member of the verbal/ performance 

grouping which is defined as “the ability to understand men and women, boys and 

girls, to act wisely in human relations”.  In fact the emergence of the concept of 
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emotional intelligence is spreaded over a period of 70 years from the time of 

Thorndike (1920) who introduced social intelligence and categorized it into three 

dimensions: mechanical intelligence, abstract intelligence, and social intelligence. In 

these discussions the third dimension of social intelligence is defined as the ability to 

understand and manage people in interpersonal situations. So Thorndike’s work is a 

base for this new concept and to develop the instruments to measure each three 

emerging types of intelligence. 

After a time period of approximately 20 years, Cronbach (1960) came to a 

conclusion that though intensive researches investigated many aspects of social 

intelligence it still has to be defined, described and measured.  The researches 

continued to explore and validate the construct of social intelligence.  After ward, a 

theory of multiple intelligences based on the researches was developed by Gardner 

(1983).  This theory includes two types of intelligences: interpersonal and 

intrapersonal.  The first involves the understanding of other people and second type 

involves the understanding of one’s self.  Bar-On (2005) also narrated that in 1983  

Gardner wrote about “multiple intelligence” and proposed that “intrapersonal” and 

“interpersonal” intelligences are as important as the type of intelligence which has 

typically been measured by IQ and other related tests.  Cherniss (2000) linked this 

concept to the Wechsler’s study of 1940.  He reflected that Wechsler (1940) referred 

to two types of elements: non-intellective and intellective.  By these elements 

Wechsler (1940) meant the affective, personal, and social factors.  By the end of 

1943 it has been established that a person also possesses non-intellective abilities 

which are an important factor in predicting one’s ability to achieve success in future 
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life.  It can be argued that adolescents not only posses cognitive intelligence but also 

other types of intelligences which are intrapersonal (emotional) intelligence and 

interpersonal (social) intelligence as categorized by Gardner (1983).  

In early 1990 researchers started work to explore the role of these factors in 

encouraging people to achieve success in life at their workplaces.  In 1990 Salovey 

and Mayer said that emotional intelligence is a type of social intelligence.  

According to them EI comprises those human abilities which help people not only to 

monitor their own emotions and feelings but at the same time the person is able to 

understand other peoples’ emotions and feelings as well.  This ability also helps 

people to guide their thinking and action by using the information of other’s feelings 

and emotions.  Salovey and Mayer (1990) further said that people differ from one 

another in possessing this ability as some people are better than others in identifying 

their own feelings as well as in identifying other’s feelings and are better in solving 

problems relating to emotional issues.  The work of Cherniss (2000) on emotional 

intelligence was also based on this foundation that some factors enable people to 

succeed in both life and workplace.   

Another psychologist of the same time, Goleman started work on EI and his 

work eventually led to his well known book, Emotional Intelligence.  Golman’s 

work was based on actual visits to schools in order to decide what programs at 

schools should be developed for emotional literacy of the children.     

Emotional intelligence (EI) has initially been defined by Mayer & Salovey 

(1997, p.189) as “the ability to monitor one’s own and others’ feelings and emotions, 

to discriminate between them, and to use the information to guide one’s thinking and 
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actions”.  This definition was later refined by them as “the ability to perceive, 

express, use and manage emotions to foster personal growth” (Mayer & Salovey, 

1997, p. 189).  Most definitions and descriptions of EI are based on this pioneer 

work. 

 

2.4 THEORETICAL FRAMEWORK  

The construct of EI theoretically covers two fields; intelligence and emotion.  

General intelligence is an umbrella concept that involves various related groups of 

mental abilities.    

Psychologists say that among these mental abilities, the information 

processing deals with group of intelligences such as: social intelligence, practical 

intelligence, personal intelligence, non-verbal perception skills and emotional 

creativity.  Psychologists call them the self related emotional group of intelligences.  

Mayer, Caruso & Salovey (1999) are of the view that the coherent domain formed by 

these forgoing concepts include emotional intelligence, and divide human abilities 

into somewhat different ways.   The theory of emotional intelligence proposed by 

Salovey and Mayer (1990; Mayer & Salovey, 1997) investigated the strength of 

people on capability of social and emotional adaptation through a new direction to 

clarify that EI not only includes the abilities of perceiving, assimilating, 

understanding and managing emotions but it also includes other conceptions and 

global, personal and social function as well, while other researchers emphasized that 

EI includes already investigated psychological constructs.  Mayer, Caruso & Salovey 

(1999) gave name to this construct as “mixed conceptions” because many diverse 
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ideas are combined together in this concept.  Some psychologists grouped these 

types of intelligences into three main clusters: i) abstract intelligence, ii) concrete 

intelligence, and iii) social intelligence.  Similarly, the theory of multiple intelligence 

as proposed by Gardner (1983) formulates a list of seven intelligences; one of them 

was called personal intelligence.  Gardner (1983) divides the personal intelligence 

into two distinct intelligences, one of which is interpersonal intelligence and the 

other is intrapersonal intelligence. Gardner (1983) says that this view of intelligence 

should be incorporated into school curricula.   According to him this 

conceptualization of personal intelligences was based on intrapersonal (emotional) 

intelligence and interpersonal (social) intelligence.  Bar-On & Parker (2000) 

emphasized the importance of these personal intelligences because in their view this 

intelligence helps to understand individual personality and social behaviour.  This 

point was also emphasized by Golman (1995) who declares that a person’s success 

can be predicted not only by IQ but also by these factors: emotional intelligence, 

social intelligence and luck. According to Saarni (1990) the emotional competences 

include eight interrelated emotional and social skills.  If we look at the composition 

of EI as described by Bar-On & Parker (2000), it comprises various intrapersonal 

and interpersonal competencies and skills.  They further propose that all these 

competencies and skills if combined together can effectively determine the human 

behaviour.    

Bar-On (2005) claims that the emotional social intelligences contained either 

some or all components from the group of personal abilities such as to recognize, 

understand and express emotions and feelings; to understand how others feel and 
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relate with them; to manage and control emotions; (d) the ability to manage change, 

adapt, and solve problems of a personal and interpersonal nature.  Mayer & Salovey 

(1997) also supports that social intelligence is related to a global construct called 

“emotional intelligence” (EI) and the abilities included in construct of EI are 

different from the existing traditional verbal-propositional/spatial-performance 

dimensions of intelligence.   

On the basis of their point of view Mayer & Salovey (1997) conceptualize the 

framework of emotional abilities.  The framework proposed by them involves a four-

level hierarchal structure that ranges from the basic psychological processes such as 

ability to perceive, appraise and express emotion to more complex integrative 

processes such as the ability to regulate emotions to facilitate emotional and 

cognitive growth that reflects the most complex level of emotional intelligence.  On 

the other hand Bar-On (1997, p.14) defines emotional intelligence as “an array of 

non-cognitive capabilities, competencies and skills that influence one's ability to 

succeed in coping with environmental demands and pressures”. On the basis of this 

definition, Bar-On constructed the Emotional Quotient Inventory (EQ-i) to assess the 

emotional intelligence. This inventory is a self report containing 133-items.  There 

are five composite factors in this inventory named as Intra-Personal Scale, Inter-

Personal Scale, Adaptability Scale, Stress Management, and General Mood.  These 

main five factors are further subdivided into 15 sub-scales named as Emotional Self-

Awareness, Assertiveness, Self-Regard, Self-Actualization, Independence, Empathy, 

Interpersonal Relationships, Social Responsibility, Problem Solving, Reality Testing, 

Flexibility, Stress Tolerance, Impulse Control, Happiness, and Optimism 
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respectively.  The information gathered through this scale (EQ-i) has been used in 

making decisions and the scores on different sub-scales have been used to 

differentiate the successful and unsuccessful for example the US Air Force recruiters 

(Handley, 1997; as cited in Bar-On, 1997). The scores of EQ-i have also been used 

to differentiate the academically successful students from unsuccessful (Swart, 1996; 

as cited in Bar-On, 1997).  In the latter case, the successful students were those who 

have scored significantly higher on total emotional intelligence, and on the sub-

scales of Self-Actualization, Problem Solving, Reality Testing, Stress Tolerance, 

Happiness, and Optimism.  Bar-On (1997) reported in his manual that these types of 

results declare that emotional intelligence is an important factor in predicting 

academic success of the students. 

Lewis, Rees, Hudson, & Bleakley (2005, pp. 339-340) emphasize the use of 

EI in educational setting and say that “emotional intelligence promotes the idea that our 

emotions are a valuable source of information and can assist us in problem solving.   EI 

being a set of skills can be learned as an activity.  It suggests the teaching and learning of EI 

in educational settings”.    

 

2.5 MODELS OF EMOTIONAL INTELLIGENCE 

Different issues about the conceptualization of EI have been raised when it 

emerged out as a concept.  At present, all models of EI measure the innate emotional 

variables like sensitivity, memory, processing and learning and study the 

environmental affects on them (Heins, 2004).  Wechsler (1943) argued on similar 

points and suggested that models of intelligence would not be completed without 
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describing the non-intellective factors.   There are three major conceptual models of 

EI: One is the Salovey-Mayer model (Mayer & Salovey, 1997),  the others are the 

Goleman model (1998) and the Bar-On model (1997b, 2000).  

 

2.5.1 Mayer, Caruso and Salovey’s Model of Emotional Intelligence 

Salovey, & Mayer (1990) initially visualized emotional intelligence as a part 

of social intelligence. According to Mayer, Caruso & Salovey (1999, p. 189); 

EI represents an alternative grouping of tasks to social intelligence. On one 

hand, it is broader than social intelligence, including not only reasoning about 

the emotions in social relationships, but also reasoning about internal 

emotions that are important for personal (as opposed to social) growth.  On 

the other hand, emotional intelligence is more focused than social intelligence 

in that it pertains primarily to the motional (but not necessarily verbal) 

problems embedded in personal and social problems.   

 The work of Salovey & Mayer (1990) suggested that both concepts of EI and 

social intelligence are related to each other and shows some interrelated components 

constituting the same construct. Mayer & Salovey originated the theory of emotional 

intelligence.  The model of EI, which they developed is an ability model.   Mayer & 

Salovey (1997, p.10) describe the model as: 

The ability model of emotional intelligence involves four types of abilities 

and skills such as the abilities to perceive, appraise, and express emotion; to 

access and/or generate feelings when they facilitate thought; to understand 
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emotion and emotional knowledge; and to regulate emotions to promote 

emotional and intellectual growth.  

This ability model comprises four branches of EI.  The first branch is called 

Identifying Emotions.  It deals with those skills by which feelings are identified, 

emotions are accurately expressed and real and phony emotional expressions are 

differentiated. The second branch is called Emotional Facilitation of Thought which 

deals with using emotions.  It includes those abilities which redirect attention 

towards the important events by using emotions and trying to generate those 

emotions which are used for decision making.  It emphasizes that different emotions 

can be used to solve different problems; for example, happy mood helps in 

generating creative and new ideas. The third branch is called Understanding 

Emotions.  It comprises those skills by which complex emotions and emotional 

“chains,” can be understood.  After gaining understanding of the underlying 

relationships among emotions, one can recognize the causes of emotions as well. The 

fourth branch of this ability model is called Managing Emotions.  It includes those 

abilities by which one can get awareness of one’s own emotions such as clear, 

pleasant, unpleasant, etc.  Thus a person can solve problems created by emotions.  

Mayer, Salovey & Caruso (2000) developed an ability based measure to quantify the 

EI construct. 

It implies that the ability model of EI developed by Mayer, Caruso & Salovey 

(1999) deals with those innate abilities which facilitate the understanding and 

recognition of not only one’s own emotions but feelings and emotions of others also.  
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These emotional abilities help the person to understand the causes of changing 

emotions and solve their problems.  

An alternative conception of EI, an ability model and mixed model was 

proposed by Mayer, Salovey & Caruso (2000, p.307):  

The Mixed Model blends various aspects of personality in a theoretical 

manner. The resulting conglomerate of traits, dispositions, skills, 

competencies, and abilities is labelled emotional intelligence, even though the 

model predominately involves neither emotion nor intelligence. 

 

2.5.2 Goleman’s Model of Emotional Intelligence 

Goleman got inspiration from the original construct of EI given by Salovey 

and Mayer and developed his own theory, specifically for the workplace.    

Goleman’s (1998) model is also broad in scope.  Goleman (1998, p. 24) argues that 

“emotional intelligence provides a fundamental grounding for the acquisition of a 

range of emotional competencies defined as ‘learned capabilities based on emotional 

intelligence that results in outstanding performance at work”.  The Goleman’s model 

is divided into four domains as described by Lewis, Rees, Hudson, & Bleakley 

(2005, p. 343); 

The self-awareness domain includes for example, the competency of self-

confidence, and individuals who demonstrate this competency present 

themselves in an assured manner. The self-management domain includes the 

competency of trustworthiness and individuals who demonstrate this 

competency are authentic and reliable. The social awareness domain includes 
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the competency of empathy, and individuals who demonstrate this 

competency can read other people’s moods and nonverbal cues accurately. 

Finally, the relationship management domain includes the competency of 

teamwork, and individuals who demonstrate this competency maintain 

cooperative working relationships and build team spirit. 

 Goleman (1998) proposed assessment of EI construct by the multi-raters.  He 

thought that the emotional intelligence quotient (EQ) plays an equal role in academic 

success as that IQ by measuring cognitive intelligence or SAT scores are considered 

to play in academic success. 

 

2.5.3 Bar-On’s Model of Emotional Intelligence 

Lewis, Rees, Hudson, & Bleakley (2005) say that “the Bar-On model is based 

on his earlier work on determinates of psychological well-being” (p.342).  According 

to Bar-On (1997) the emotional and social intelligence comprises many intrapersonal 

and interpersonal competencies, skills and facilitators which, determine effective 

human behaviour when combined together.  

This model conceptualized that emotional and social abilities are useful in 

effectively understanding and expressing ourselves.  These abilities enable one to 

relate well with others and one becomes able to cope with daily demands, challenges 

and pressures successfully. A person’s intrapersonal abilities are also useful in 

understanding own strengths and weaknesses and expressing thoughts and feelings 

in a non-destructive manner.   
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According to this model, the emotional and social competencies include five 

key components, i.e. intrapersonal, interpersonal, adaptability, stress management 

and general mood.  Each of these components are further comprised of many closely 

related competencies, skills and facilitators spread over fifteen factors; Emotional 

Self-Awareness, Assertiveness, Self-Regard, Self-Actualization, Independence, 

Empathy, Interpersonal Relationships, Social Responsibility, Problem Solving, 

Reality Testing, Flexibility, Stress Tolerance, Impulse Control, Happiness, and 

Optimism respectively (Bar-On, 2005). 

All the factors of this model collectively help in managing personal, social 

and environmental changes by coping with the immediate situation realistically and 

flexibly.  It helps in solving problems and making decisions where ever required.  

One main thing with this model is that it emphasizes the potential for performance 

rather than the actual performance (Bar-On, 1997).  Thus the model has tendency to 

expand and has potential to add up the multi model approaches such as interview 

and multi-rater assessment etc. (Bar-On & Handley, 2003a, 2003b).  The measuring 

scale of EI the Emotional Quotient Inventory (EQ-i) is based on the theoretical 

concepts of Bar-On model.  It assesses various aspects of the EI construct and tries 

to examine its conceptualization.   

Bar-On (1997) encourages graduate students, researchers and others to study 

the emotional and social intelligence because in his view, all conceptualizations of 

this construct are incomplete and all presently proposed assessment measures are 

insufficient in completely describing emotional-social intelligence.  
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2.5.4 Development of Bar-On Model 

The Bar-On model seems to be influenced by the early work of Darwin 

(1837-1872) which explored the importance of emotional expression.  He thinks that 

emotional and social intelligent behaviours promote adaptations in the social world.    

The development of Bar-On model is based on Thorndike’s (1920) 

description of the importance of social intelligence for human performance.  The 

model is influenced by Wechsler’s (1940) observations that non-intellective (non-

cognitive) factors have an impact on intelligent behaviour.  Gardner’s early work on 

intrapersonal and interpersonal intelligences also provided a base for the 

development of intrapersonal and interpersonal components of Bar-On model.  Bar-

On developed an Emotional Intelligence Quotient Inventory to measure the EI 

construct.  The EQ-i is considered as the ‘operationalization’ of this model.  Bar-On 

(2005) believed that his model had potential to forecast human behaviour, 

performance and effectivenesses.   At the same time he says that it is not capable of 

describing the academic or cognitive abilities (Bar-On, R. (2005).   It seems that Bar-

On model describes a person’s abilities for emotional and social adaptations and 

human behaviours and performances but does not give details of human cognitive 

(academic) abilities.  

 

4.5.5 An alternative Model 

Lewis, N.J., Rees, C.E., Hudson, N., & Bleakley, A. (2005, p. 350) narrate an 

alternative model on the basis of their research.  Lewis, N.J., Rees, C.E., Hudson, N., 
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& Bleakley, A. (2005, p.342) see EI as a socially constructed individual trait and 

organize the existing models of EI into two different theoretical frameworks.  One 

framework deals with the idea of Salovey & Mayer (1990) that EI is a set of those 

mental abilities which process the emotional information.  In the second framework 

ideas of Goleman (1998) and Bar-On (1997) were placed and saw EI as a broad 

range of personality traits, skills and abilities.  This alternative model emphasizes the 

problem-based learning in small groups and proposes that totality of the system 

includes ‘Information’, ‘knowledge’, ‘memory’ and ‘expertise’.  The individualistic 

approach of this model is based on the ideology rather than evidences.  Lewis, N.J., 

Rees, C.E., Hudson, N., & Bleakley, A. (2005, p. 351) say that “EI can be 

reformulated along these lines, as a distributed and ecological activity. Some 

researches challenge the individualistic models of EI”.  

   

2.6 MEASURING EMOTIONAL INTELLIGENCE 

The very first instrument that measures the socially intelligent behaviour of 

young children was given by Doll (1935).  Wechsler (1940) reviewed the work of 

Thorndike and Doll and reframed his own cognitive intelligence test by including 

two subscales known as “Comprehension” and “Picture Arrangement”.  This 

cognitive intelligence test was initially designed to measure aspects of social 

intelligence.  Afterwards Wechsler added the non-intellective factors and described 

the impact of these factors on intelligent behaviour.  So the “different models of EI 

opened different ways to measure emotional intelligence. The mixed models have 
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been operationalized into self-report measures” (Bar-On, 1997 as cited in Mayer, 

Salovey and Caruso, 2000, p. 307). 

Davies, Stankov and Roberts (1998) in their study assessed the relationships 

between various measures of EI and personality. They came to a conclusion that all 

measures that assess EI objectively are unreliable.   Beside this another point was 

that all existing self-report measures of EI greatly overlap with the components of 

traditionally used measures for the personality. 

It is implied that various self-report measures of EI were developed on the 

ability-based approach as the ability or performance tests of EI directly 

operationalizes the construct.  

 

2.6.1 Multifactor Emotional Intelligence Scale and Mayer–Salovey–
Caruso Emotional Intelligence Test 

 
 Mayer, J.D., Salovey, P., & Caruso, D.R.  (2000) initially developed a multi 

task ability measure of emotional intelligence known as the Multifactor Emotional 

Intelligence Scale (MEIS).  It was based on their four-branch ability model.  They 

developed another ability measure called the Mayer–Salovey–Caruso Emotional 

Intelligence Test (MSCEIT) which was shorter than the former test but it had 

adequate internal consistency and reliability.  Strong convergence was present 

between both tests (Mayer, Salovey and Caruso, 2000).  The MSCEIT (an ability 

tool) consisted of  141-items.  Its completion time is 30 minutes.  It yields a total EI 

score as well as separate scores for the four branches of Mayer, Salovey & Caruso’s 

model.  
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The Multifactor Emotional Intelligence Scale (MEIS) was used by Mayer, 

Salovey and Caruso, (2000) to measure EI of college students in their study.   The 

MEIS comprises four branches of abilities including (a) perceiving; (b) assimilating; 

(c) understanding; and (d) managing emotions.  This scale provides useful 

information about the future of a candidate that how well will he/she be capable to 

manage his or her own emotions and manage emotions of his or her staff? (Caruso, 

1999). 

 

2.6.2 Emotional Quotient Inventory (EQ-i)  

‘Bar-On Emotional Quotient Inventory’ (1997) is another popular test which 

was marketed by Multihealth Systems (MHS) in Canada, and has been used in a 

number of attempts internationally to measure EI.    The Bar On EQ-i after a research 

of nineteen years was tested on more than 48000 individuals worldwide.  The 

construct of EI is measured by it.  Bar-On (1997) said that the EQ-i assesses the non-

cognitive aspects of personal functioning.  The EQ- i contains five scales and fifteen 

subscales as it is based on Bar-On model. 

The EQ-i is a self-report measure; it is suitable for individuals of seventeen 

years of age and older.  Its scores are reflection of one’s response to the 133 test 

items.  Its completion time is about 30 minutes.  It gives overall EQ scores and 

scores for its five composite scales: intrapersonal, interpersonal, adaptability, stress 

management, and general mood. 

The higher scores of EI show that the individual is emotionally intelligent 

and is likely to function effectively in meeting daily demands and challenges. On the 
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other hand, low EQ scores predict the inability of the individual and indicate the 

possibility of the occurance or existence of emotional, social or behavioural 

problems (Bar-On, 2005 as cited in Fernández-Berrocal & Extremera, 2005). 

 Across the family of Bar-On tools, high EQ scores denote “emotionally 

intelligent” people, while lower scores indicate a need to “improve emotional skills 

in specific areas”.  When rating from EQ-360 are combined with the individual’s 

own BarOn EQ-I scores, the resultant scores effectively and accurately predict both 

personal strengths as well as the need for improvement.   

 

2.6.3 Development of Emotional Quotient Inventory 

Bar-On (2005) applied and finalized the conceptualization of EI construct on 

the basis of the findings obtained from these researches and eventually an 

empirically based theory and measure of emotional social intelligence (ESI) was 

established by him in 17 years that involved six major stages of development.  

The EQ-I was tested against different measures, the results indicate that the 

EQ-i is highly correlated with other measures of emotional social intelligence (ESI) 

and there is only minimal overlap between the EQ-I and tests of cognitive 

(academic) intelligence (Bar-On, (2005).  The construct validity of EQ-I was also 

evaluated by Anastasi (1988 as cited by Bar-On, 2005).  Many studies identified a 

significant relationship between ESI and social interaction.   Studies conducted in 

South Africa, Canada and the United States revealed a statistically significant 

relationship between EQ-i scores and performance at school.   Lewis et al (2005, 

p.344) summarized and annexed the internal reliability, test-retest reliability, 
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construct validity and predictive validity of psychometric properties of EI measures.   

According to that summary the Bar-On EQ-i has internal reliability alpha coefficient 

of 0.96 and test-retest reliability as 0.85 and 0.75. 

If a respondent scores average to above average on the EQ-I, it indicates that 

the respondent is effective in emotional social functioning. On the other hand, if 

respondent’s EQ scores are below average, it relates inability to be effective and the 

possible existence of emotional, social and/or behavioural problems. 

 

2.6.4 Emotional Intelligence Scale 

The Emotional Intelligence Scale (EIS) is an ability based test that was 

developed by Schutte.  It is a popular test as many researchers have used it (Schutte, 

Maloulf, Hall, Haggerty, Cooper, Golden, & Dornheim, 1998).  It contained 33-

items which were arranged in a self-report design.   It is similar but not comparable 

to the MEIS. 

 

2.6.5 Emotional Competence Inventory 

The Emotional Competence Inventory (ECI) was devised by Goleman (1998) 

based on his model. The ECI is a self-report and 360-degree assessment tool that 

measures the performance competencies (Lewis, Rees, Hudson, & Bleakley, 2005, 

p.343).  Kierstead (1999) ensures that the Golman’s ECI assesses the components of 

EI related to the workplace.  He emphasizes that this tool is useful in career and 

personal development rather than in employee selection. 
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Kierstead (1999) suggests that there is little validation available for using EI 

instruments in employee selection therefore an opportunity exists and reflects the 

need for research to evaluate these instruments with respect to their applicability to 

the public sector context (Kierstead, 1999). 

 

2.6.6  Trait Emotional Intelligence Questionnaire 

Petrides & Furnham (2001 as cited in Lewis et , 2005, p.344) indicated a 

basic difference between ability EI (or cognitive-emotional ability) and trait EI (or 

emotional self efficacy).  Both differ only due to their different measuring styles.  

They conceptualize EI as a trait and developed the Trait Emotional Intelligence 

Questionnaire (TEIQue) to measure their model. This self-report measure comprises 

15 Trait EI elements.  It was developed by analyzing and reviewing the available 

literature on EI and on the existing earlier models of EI such as Bar-On (1997), 

Goleman (1995) and Salovey & Mayer (1990). 

 

2.7 SOCIAL BEHAVIOUR  

Students’ behaviour at colleges has always been challenging in maintaining 

discipline in order to smoothly run the academic activities.  At the educational 

institutions the social behaviour is used as a standard for inclusion and exclusion of 

the students.  The institution formulates rules and regulations relevant to the issue of 

disruptive behaviour.   Therefore teachers always need to act out the conflicts, 
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fighting, social issues, bullying and willful disruption of learning from their 

classrooms. 

The issues of behaviour problems in children are usually addressed and 

discussed by the educators and school administration such as talking out, not paying 

attention, hitting others, fighting etc.   Most educators believe that behaviour 

problem in children may cause them lag behind both socially and academically.   

Social behaviour is directed towards the members of the society.  It is 

developed by following that social action, which directs or addresses other people 

and a response is induced as a result of their social actions.  If a person’s social 

behaviour is compatible with the norms set by the society, then the person is thought 

to be socially competent.  But according to Scott (n.d) the definitions of social 

competence depends and reflect their usefulness that have been suggested in various 

theoretical approaches.  Epps, Park, Huston & Ripke (2003) define “positive social 

behaviour as social competence with peers and adults, compliance to rules and adults 

direction, and autonomy or self-reliance” (p.4).  Social competence or social skills 

include: getting along with peers, being well liked, being generous and thoughtful; 

and being perceptive about others’ feelings and perspectives (Epps, Park, Huston & 

Ripke, 2003, p.4).       

Social skills reflect the norm of the society.  Persons have social skills such 

as being kind to others, respect others, care for the other’s view point and helpful in 

solving the difficulties.  Goldstein (1981) describes social skills as abilities to 

organize cognitions and behaviours into an integrated course of action directed 

toward culturally acceptable social and/or interpersonal goals; and at the same time 
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the individual would be able to assess goal-directed behaviour and modify them to 

ensure their achievements.  Katz, McClellan, Fuller, & Walz (1995, p.11) stste their 

views about social skills: 

There is no one "picture" of a socially competent person, no specific list of 

skills that indicate competence, and no one way to enhance social 

competence. What has been found to be most effective is a unified effort to 

ensure that the development, maintenance and enhancement of social 

competence is appropriate to the variety of differing target populations and 

contexts, and that interventions occur as early as possible in a child's life. 

Social competence should be considered an important developmental goal for 

all children. 

Lack of social skills result in inability to develop and maintain the acceptable 

behaviour.   Jimenez (2002) emphasized attainment of social skill as the deficit of 

these skills contributes to the development and the maintenance of depression.   So it 

is important for the educators to point out the lack of social skills in their students.    

According to Merrell (2001, pp.3-4) “Screening and assessment are essential 

foundations for effective intervention in social behavioural problems of children and 

youth. Without the careful identification, classification, and selection that should be 

a part of good assessment, social behaviour interventions are likely to be haphazard 

and disorganized at best and ineffective at worst”. 

Training of social skills provided at schools and colleges to the children and 

adolescents could be helpful in protecting students from those behaviours that fail to 
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confirm to the social norms, such as performing illegal acts, and pursuing illegal 

occupations. 

 

2.8 TYPES OF SOCIAL BEHAVIOUR  

People vary in behaviour.   Some behaviour is common, some are unusual, 

some are acceptable and some lie outside the limits of acceptable behaviour. 

According to Astor, Pitner, Benbenishty, & Meyer’s study (2002 as cited in 

Ochoa, 2007) the problems arisen in school due to the behaviour of children and 

adolescents involving in antisocial behaviour such as theft, vandalism, and damage 

to school property and aggression which may be verbal / physical violence either 

toward their teachers or towards their classmates.  

Lee & Murdock (2001) identify major problems of today’s youth as they are 

becoming distant from their families and schools and most of them are involved or 

likely to be involved in typical activities which may lead them towards abuse and 

other related problems. 

People’s behaviour in a society is taken as a parameter to judge the society’s 

civilization.   Drewnowsky (1986) argued that quality of society is the outcome of 

society’s civilization which may be seen as level of civilization. He indicated five 

levels of civilization social indicators: i) fulfillment vs. disregard of personal duties, 

ii) genetleness- violence, iii) honesty-thievery, iv) equity-exploitations and v) 

equality-discrimination.       

Scott (n.d. pp.1-2) suggests the following indicators as component elements 

of social competence;  
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i) Effective communication in various social relationships, ii) Social problem 

solving and decision making ability, iii) Constructive resolution of conflicts, 

iv) Effective use of basic social skills, e.g., starting a conversation, v) 

Accurate identification and understanding of the social cues/rules present in 

one's social environment, vi) Self control and self-monitoring of one's 

behaviour and how it impacts others, vii) Perception of self-efficacy, viii) A 

belief in the capacity to influence one's social environment, ix) Respect for 

individual differences based on gender and ethnicity, x) Ability to solicit and 

utilize social support, xi) Effective coping ability, xii) Future-orientation, 

e.g., setting and working toward goals, xiii) Sincere interest in the well-being 

of others shown through socially responsible behaviour, xiv) Empathy and 

perspective-taking ability, xv) Ability to initiate and maintain relationships, 

xvi) Maintaining an attachment to school, xvii) Ability to distinguish between 

positive and negative peer influences can be considered.  

Family and its style of interaction in the society influence the development of 

social behaviour being either positive or negative.  Studies have indicated that the 

development of different behaviour patterns of siblings in the same home may be due 

to different parental involvement and expectations with their children. Similar 

variable was found by Kem (n.d) in his study that parental expectations and 

treatment more successfully predicts the adjustment of our children in college at 

undergraduate level than that of birth order. 

Good or bad relationships in college are influenced by the student's choice. 

One may be a better person due to the positive college relationship while negative 
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college relationships could lead to one’s social isolation.  Literature indicates that 

good relationships are made by making healthy and favorable contacts with those 

people who demonstrate positive interaction.   At colleges the teachers should 

identify the socially isolated students because social isolation has been found to be a 

channel to the student's ultimate withdrawal from the studies.  The antisocial 

behaviour (negative social behaviour) as given by Norm-sociology is described as:  

Antisocial behaviour can be broken down into two components: the presence 

of antisocial (i.e., angry, aggressive, or disobedient) behaviour and the 

absence of prosocial (i.e., communicative, affirming, or cooperative) 

behaviour. Most children exhibit some antisocial behaviour during their 

development, and different children demonstrate varying levels of prosocial 

and antisocial behaviour….. Young children may exhibit hostility towards 

authority, and be diagnosed with oppositional-defiant disorder. Older 

children may lie, steal, or engage in violent behaviours, and be diagnosed 

with conduct disorder (p. 3). 

The negative social behaviour is developed in early years at home and is 

enhanced by the parent’s behaviour with each other and with other adults in the 

family.  Social learning theory suggests that the negative behaviours such as 

whining, hitting, or even crying, should be discouraged by the parents, or peer during 

the childhood because the children learn these behaviour and most probably apply 

them at school, especially in the situations of rejections by the peers.   In this way 

such students may also go away from the persons from whom they might learn more 

positive behaviours.   MacDonald & Leary’s study (2005 as cited in Newman (2007, 

http://www.answers.com/topic/antisocial�
http://www.answers.com/topic/disobedient�
http://www.answers.com/topic/antisocial-behavior-2�
http://www.answers.com/topic/conduct-disorder�
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p.1) viewed that “people are healthier and happier when they experience social 

belonging. Conversely exclusion and social isolation are perceived as painful and are 

associated with a variety of negative affective experiences including anxiety, 

depression, anger, and shame”. 

Newman (2007, p.1) analyses the adolescents’ behaviour and says that “the 

desire to belong to a group may influence an adolescent's behaviour well before he or 

she is actually a member of the group. Individuals may change their behaviour in 

order to gain peer acceptance”.   

The delinquent (negative) behaviour should be diagnosed as early as possible 

and should not be left untreated as it leads to antisocial personality disorders.  

Aggressive behaviour indicates psychological or behavioural maladaptation.  The 

antisocial personality disorders are diagnosed in people over age 18, but if they are 

pointed out in children’s and adolescent’s school and college life time, they may be 

controlled from being worst, e.g. terrorist or tough exterior or criminal of the society 

etc.     

The behaviour problems involve many forms and can occur at any time.   

Bartlett, Holditch-Danis, and Belyea’s study (2005) reports different kinds of 

problem behaviours in adolescents.  The list includes a variety of negative 

behaviours ranging from lying to the parents, stealing and using weapons to smoking 

marijuana and alcohol drinking behaviuor.   

In a research Hawley (2003) studied the “self- and other-reported 

characteristics of children who varied in their use of coercive (aggressive) and 

prosocial (cooperative) strategies of resource control. The children were categorised 
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as bistrategic controllers (Machiavellians), coercive controllers, prosocial controllers, 

noncontrollers, or typicals. Self-reported positive characteristics are agreeableness 

and negative characteristics are hostility” (p.1).  Studies indicate that aggressive 

behaviour may develop particularly from peer rejection, low educational 

achievement, and unemployment (Hawley, 2003).   

Socially competent personalities can be identified in our surroundings from 

their type of behaviour.   In this respect Scott (n.d) says that social behaviour and its 

effectiveness can only be identified within a context of a particular social 

environment.  Peer groups, families and cultures can be taken as a context of the 

social environment.  From the literature it appears that socially competent behaviour 

can be identified by considering the individual behaviours and social outcomes.  

Socially competent individuals are characterized by their behaviour as they 

are responsive to others, are agreeable and sympathetic (types of positive social 

behaviour).    The researches indicate that socially competent students are liked by 

others while in contrast to this the social incompetence is associated with aggression, 

and hostility (types of negative behaviours) (Chung & Asher, 1996 as cited in 

Hawley, (2003).  

Hawley (2003) clarifies that the terms prosocial and antisocial reinforce 

beliefs that they are at opposite ends of the same dimension.  The antisocial or 

negative social behaviour of children and adolescents that have been  established at 

the kindergarten level includes whining, hitting, being angry, aggressive and  

disobedient, lying, stealing, or engaging in violent behaviours, damaging the 

property, fighting etc.   If these social behaviours will not be removed or altered, the 
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college students may be at a great risk of accidents, school and college failure, early 

alcohol and substance abuse, suicide and criminal behaviour.   

Adolescents go through many changes such as physical changes, mental 

changes and social changes.  Among these developmental changes at the social 

change stage adolescents feel themselves as all alone (Welker, 2006). He described 

that at the social change stage, expectations of others/society and peer change and 

their behaviour also change.  “….the social world in which he lives changes in an 

important way.  These changes lead towards making the teenager unique in 

characteristics” (p.2).  Each developmental stage of adolescent involves specific 

personality traits.   The traits relating to social changes of adolescents as enlisted by 

Welker (2006) concerns with being popular, challenging the way the things are, 

express concerns about how they look, having friends you may not approve of, 

influenced by peers, need privacy, moodiness, seek independence.  He suggests 

involving the teen in discussion of some rules which help them in learning to work 

through problems and arrive at solutions.   

Adolescents have been studied by many researchers for the detail of their 

different characteristics.  The characteristics of adolescents that are traditionally 

associated with social competence and popularity are agreeableness, social skills and 

conscientiousness while the characteristics associated with social incompetence are 

hostility, aggression and willingness to cheat. In his research Hawley (2003) studied 

the adolescents classified by resource control strategy as prosocial (social 

competence) and coercive (social incompetence).  Hogan (1982) used the term 

“getting along” for social competence i.e., agreeableness, and conscientiousness and 
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“getting ahead for social incompetence i.e., hostility and aggression.   According to 

Hawley (2003, p.6): 

Prosocial controllers are those adolescents who put getting along over getting 

ahead.  They are agreeable/sociable, socially skilled and conscientious (i.e. 

able to delay gratification).  On the other hand coercive controller has 

opposite profile to that of prosocial controller.  Such adolescents are more 

concerned with getting ahead than getting along and would experience 

negative feedback from the social group for being so. 

It appeared that positive behaviour related to related traits of getting along 

such as agreeableness, kindness, accommodation and helpfulness are accepted by the 

society while in contrast to this, negative behaviour related to traits of getting ahead 

such as hostility, aggression, cruelness, violence are behaviours that the society does 

not accept.  It also appeared that human behaviour either acceptable or unacceptable 

is shown in different social context such as family, peer, group, school or college 

environment hence can be studied in these social context.     

 

2.9 MEASURING SOCIAL BEHAVIOUR  

Researchers have emphasized that social competence must be assessed 

through a multidimensional approach.  Merrell (1994) says that five methods are 

most typically used to assess the social behaviour, these include; i) direct behavioural 

observation; ii) behaviour rating scales; iii) sociometric approaches; iv) interviewing 

techniques; and v) self-reports. He suggested the use of multidimensional approaches 

with different combinations for more accurately assessing the level of the social 
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competence of youth.  Social behaviour of children and adolescents has been 

assessed by several measures, examples are given below;   

1. “The Behaviour Assessment System for Children 2nd Edition” (BASC-2) 

which is a norm referenced diagnostic tool.  It assesses the behaviour and self-

perceptions of 2 to 25 years old children and young adults.  Assessment through this 

system is based on five types of information gathered from separate tools for parents, 

teachers, caregivers, the examinee, and the clinician.  All scales take almost the same 

time to be completed.  The BASC-2 is basically to analyze behavioural problems 

(Reynolds & Kamphaus, 2004).   

2.    The “Teenage Inventory of Social Skills (TISS)” is another Self-Report 

Measure used to assess the Social Competence/Social Skills of adolescents.   The 

TISS has 40-items.  Half items’ statements reflect positive and half reflect negative 

behaviours but all are related to peer acceptance.  

3.   The “Measure of Adolescent Social Performance (MASP)” is a measure for 

Social Performance.  The MASP again is a self-report containing 50 multiple choice 

items describing problematic situations relating to adolescent social functioning.   

4.   A rating scale entitled “The Social Skills Rating System (SSRS) is referred 

by Epps, Park, Huston, & Ripke (2003, p.7).   They say that "it is designed to be used 

by the parents, teachers and children to rate social behaviour on a 3-point scale (often 

true, sometimes true, and never true).  The items represent both positive and problem 

behaviours”.    

5.    The “Child Behaviour Checklist” is commonly used to make rating of social 

behaviour.  The overall measure explains problem behaviours in detail than that of 
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positive and problem behaviours.  Merrell (2001, p.4) says that “Social behaviour 

scales are a cross-informant system of behaviour rating scales for assessing social 

competence and antisocial behaviour of children and youth across school, home and 

community settings”.   

6.    School social behaviour scales, 2nd

Literature reflects the availability of many Sociometric assessment 

techniques which are used to predict the future social outcomes of the students.  Such 

techniques include peer nomination, peer rating, peer ranking, and some other 

alternative procedures as well. Merrell (2001, p.4) pointed out two issues or 

limitations that may limit the sociometric assessment of social skills, i) only peer 

acceptance or social reputation can be measured by such procedures and not actually 

the social skill, ii) the assessment is carried out in social groups such as classrooms, 

not individually. 

 edition (SSBS-2) is a social behaviour 

assessment system used by the educators in schools. The system also contains the 

home and community social behaviour scales (HCSBS) for the parents and other 

raters in home and community.    

Social behaviour is also measured by direct observations. The direct 

observation system constitutes only one type of functional assessment.  According to 

Jimenez (2002) a wide range of self reports and observer-rating scales are available 

that measure social skills assessed by different traits and abilities. Jimenez (2002) 

provides a comparison and critical discussion about effectiveness, applicability, 

validity and limitations of all social behaviour assessment procedures.   
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On the other hand Kenny, Ninness, Rumph, Bradfield, & Cost (2004) were of 

the view that rating scales as compared to the direct observation procedures are more 

popular trend to assess various behaviour problems in children. They found low 

correlation between behaviours recorded by using both instruments; direct 

observation and the behaviour rating scale.  By using the rating scale and the 

reliability coefficients, they concluded that rating scales involve less labor than that 

of direct observations. 

Kenny, Ninness, Rumph, Bradfield, & Cost (2004) say that the Behaviour 

Assessment System for Children (BASC) is one of the popular rating scales. They 

cited the test-retest, interrater and internal consistency of Teacher Rating but 

normative data on it for adolescents use was not available.  Assessment of the 

positive social behaviour can be done by various tools.   Eisenberg & Mussen (1989) 

reported one to five categories of such tools; i.e. naturalistic observations, situational 

tests, ratings, sociometric questionnaires, and self report questionnaires.  According 

to Epps, Park, Huston & Ripke (2003, p.4) “one requirement for understanding 

positive social behaviour is the availability of reliable and valid assessment tools”.   

They examined the psychometric properties of the Positive Behaviour Scale.  

Since many years the advanced technical and sophisticated rating scales have 

been designed. Merrell & Gimpel (1998) say that behaviour rating scales are one of 

the most widely used methods of assessing child behaviour.  In recent years, the 

rating scales have been supported by empirical evidence as the strongest tool in 

assessing social skills (social behaviour) of children and adolescents (Merrell & 

Gimpel, 1998). 
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Merrell (1999) has reported six advantages of using behaviour rating scales 

as a tool for observing social skills of children and adolescents, particularly by 

clinicians and researchers.  According to them the rating scales are useful because 

they are less expensive in terms of time and amount of training required, provide 

data on some important and unobservable behaviours, yields more reliable data than 

data gathered by unstructured interviews, and children having low verbal skills or 

uncooperative youth.   These scales gather data in child or adolescent’s natural 

environment, i.e., school etc.  

It implies that assessment of adolescents’ school behaviour can be done with 

the help of self reports and sometimes by rating scales.  

Since all the above stated instruments are different and as they were not 

measuring social behaviour of the college students therefore self report research 

instrument the Social Behaviour Inventory (SBI) was decided to develop for the 

present study in order to collect data on social behaviour of 11th

 

 class students. 

2.10 STUDIES ON CORRELATION OF EMOTIONAL 
INTELLIGENCE  

  
In his study Summerfeldt (2006, p.57) found that EI is greatly correlated to 

anxiety arises in social interaction but no relationship was found in performance 

anxiety.  So EI is a major factor that predicts the interpersonal adjustment as it 

reduces the interaction anxiety which interfere in interpersonal adjustments.   

Lopes et al (2003) carried out a research on 103 college students.  They 

explored relationships between emotional intelligence and personality traits.  In this 
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research the contribution of emotional intelligence and personality traits in 

interpersonal relationships was studied.  It was found that both were associated with 

concurrent self-reports of satisfaction with social relationships.  Moreover the 

individuals who scored high on managing emotions subscale of MSCEIT were more 

likely to report positive relations with others and were less likely to report negative 

interactions with close friends.   

Bastian, Burns, & Nettleback’s study (2005) investigated relationships 

between EI and a number of life skills’ such as academic achievement, life 

satisfaction, anxiety, problem solving and coping abilities of first-year tertiary 

students.  This study revealed small and non significant correlation between EI and 

academic achievement.  On the other hand high scores on EI were correlated with 

greater life satisfaction, better perceived problem-solving and coping ability and 

lower anxiety.  

Brackett & Mayer (2004, p.1387) in their study used MSCEIT and assessed 

the discriminate validity, criterion validity, and incremental validity of this ability 

measure on a sample of 330 College students.    The other measures used were the 

Big Five personality traits, and College Student’s Life Space scales (CSLSS).   The 

results of this study reflected that:  

Women in this study scored significantly higher in EI than men.   EI came 

out to be more predictive of the Life Space criteria for men than for women.  

Lower EI in males, predict the inability to perceive emotions and to use 

emotion to facilitate thought, it was found associated with negative outcomes, 

including illegal drug and alcohol use, deviant behaviour, and poor relations 
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with friends.  EI was found significantly associated with maladjustment and 

negative behaviours for college-aged males, but not for females. 

Marquez, Martin & Brackette’s study (2006) was on “Relating Emotional 

Intelligence to Social Competence and Academic Achievement in High School 

Students”.  They used MSCEIT and investigated its discriminate validity, criterion 

validity, and incremental validity.  They found that “the MSCEIT was discriminable 

from well-established measures of personality and intelligence and moderately 

related to social competence and predicted students’ final grades” (p.118).  They 

further say that “most of the findings remained significant after personality and 

academic intelligence were statistically controlled. The potential utility of EI in the 

context of academic institutions was explored”. 

There are mixed findings with respect to academic achievement.   Extremera 

& Fernadez-Berrocal’s study (2004 as cited in Bar-On, 1997) revealed the 

relationship between self-reported EI and student grades.  But Newsome, Day & 

Catano (2000) found no association between EI (as measured by EQ-i) and student’s 

grades using the EQ-i.  

Marquez, Martin & Brackette (2006, p.119) cited that “most of the studies 

used self-report indices of EI, which tend to correlate highly with measures of well-

being and personality”.   

Lopes, Salovey, & Straus, (2003) relate EI abilities to the high-quality 

relationships, less conflict and antagonism with friends  while Brackett, Mayer & 

Warner (2004) say that EI ability is correlated to the violence of lower level and drug 

problems. 
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Marquez, Martin & Brackette (2006, pp.120-121) studied the association of 

EI with prosocial and maladaptive behaviour and found that:  

The correlation between EI and Prosocial behaviour was r= .41, p≤.001 and 

with Maladaptive behaviour it was r= -.19, p≤.05. In this sample it appears 

that EI is more predictive of positive social behaviour than of negative 

behaviour. Finally, the strongest zero-order correlation was between EI and 

end of the year grades, r= .46, p<.001 (p.120).  

They (2006, p.121) further analyzed that: 

After statistically controlling for the Big Five, the MSCEIT remained 

predictive of Self-confidence, Leadership, Shyness, the Prosocial Behaviour 

factor, and final grades. After controlling for General intelligence, the 

MSCEIT remained predictive of Cooperation, Self confidence, Leadership, 

Dominancy, Shyness, Prosocial Behaviour factor, and final grades. Overall, 

the results support the incremental validity of the MSCEIT. 

Dawda, & Hart (2000, p.1012) reported that: 

The results provide no support for claims of emotional intelligence's (as 

assessed by EQ-i) ability to predict academic achievement. That is, in 

contrast to reports in the EQ-i manual (Bar-On, 1997), neither the total EQ-i 

score, nor the five factors, were related with academic achievement (r's 

ranged from ÿ0.07 to 0.08). Despite the non significant findings involving 

EQ-i, a different conceptualization and measurement of emotional 

intelligence may be more effective in predicting performance outcomes.  
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From the above studies of EI it appears that EI has the ability to predict interpersonal 

adjustment and life success.   EI has relationship with academic achievements, life 

satisfaction, anxiety, problem solving, and coping ability, violence, drug problems 

and deviant behaviours.  It also appeared that higher EI and good relations with 

others is associated with positive outcomes and lower EI is associated with negative 

outcomes and deviant behaviour.    

 

2.11 STUDIES ON CORRELATION OF SOCIAL BEHAVIOUR 

Many studies have been carried out on exploring the association between 

family variables and violent behaviour at school.  These studies report that the 

negative family environment and the family patterns of communication develop 

behavioural problems in adolescence (Demaray & Malecki, 2002).   This point is 

supported by the recent researches on adolescent’s behaviour by correlating the 

quality of communication with parents to adolescents' behaviour and with their 

psychological adjustment (Liu, 2003).  

Angry and aggressive adolescents create discipline and management 

problems.  They show their aggression usually against the institutional authority and 

property.  Therefore the adolescent’s attitude toward institutional authority and its 

relationship with violent behaviour in adolescence has been greatly reported.  

Research indicates that adolescents having behaviour problems at schools are more 

likely to show negative attitude towards authority personnel and institution such as 

teachers, head teachers, school administration and school property.   
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Ochoa’s study (2007) evaluates the structural model that shows two indirect 

paths, one indirect path is related to parents and the other is related to the teachers. 

Open communication with parents and adolescents' positive family self-concept, 

were found linked with other and all these ultimately relate to the positive school 

self-concept.  When path relating to the teacher was studied, a strong relationship 

was found between teacher’s perceptions and sociometric status in the classroom. It 

means that a relationship exists between teachers’ positive evaluation and high social 

status for the student as they are also liked by peers.  In contrast to this the teachers’ 

negative perceptions about the students were found closely linked to low sociometric 

status as students were rejected and disliked by peers.  So Ochoa (2007) concluded 

that “social relationships in the classroom may be affected by teachers' perceptions.  

In the educational institution, the academic performance of children with 

highly developed social skills is better than that of children who lack these skills.   In 

their study, Marquez, Martin, and Brackett, (2006, p.120) labeled two factors: 

“Prosocial behaviour (social sensibility, cooperation, self-confidence, leadership, 

apathy and shyness) and Maladaptive behaviour (aggressiveness, dominancy and 

conformity). The factors accounted for 33.2% and 20.25% of the variance, 

respectively”. 

Many researchers relate social skills of young people to their academic 

success and ability to set future goals in life.   In this respect Turner (2006) examines 

the understanding of social skills of Native American young people and differences 

in their level various types of social skills. An association between various types of 
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social skills and proactive attitudes and behaviours were reported.  According to 

Turner (2006, p.1); 

Theorists have identified the importance of social skills in the academic and 

career success of young people. Social skills can be defined as part of the 

common factors that allow young people to successfully negotiate their 

academic, career, and personal lives. The construct of social skills also 

underlies the assumptions of many academic and career development 

theories. Thus, social skills are related to the career development of 

adolescents in both pantheoretical and theoretical ways.   

Factors influencing youth social behaviour were examined in many studies. 

Mills, et al. (1995) took neighborhood friendship as the first ‘peergroup’ for the 

youth which tends to have a great influence on the development of social behaviour 

of the youth. Newgent (2007) examined the relationships between interracial best 

friendships and 10th-grade students' academic achievement. The findings indicated 

that interracial best friendships for minority students is positivly correlated with 

students' academic achievement.  

Though family is to be a key factor to one's social development, researches 

show that family develops happy and competent individuals. On the other hand the 

self-regulated learners have usually been found exhibiting greater academic 

performance. The reason may be that as Lee (2007) suggests that the well adjusted 

students at schools build confident learning and exhibit appropriate school 

behaviour.  Some results reflected that students who did not fit academically, 
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socially and economically well in the college were more likely to leave college (as 

cited by Kelly, 2007).   

In her study Hall-Lande (2007) explored the associations between social 

isolation and psychological health.  In this respect it has been reflected that children 

and adolescents with close and supportive friendships were greatly accepted by 

peers, have extended social competence, are highly motivated and actively 

participate in school activities hence experience lower levels of behavioural 

problems (Hall-Lande 2007). Close relationships with peers was found consistently 

related with emotional well-being of the adolescence as well.  

Studies have been conducted on identifying the factors affecting academic 

achievements of the students.   Low Grade Point Average and grade retention as 

discussed by Resnick, Bearman, Blum, Bauman, Harris, Jones, Tobor, et al. (1997) 

are associated with higher levels of emotional distress, substance use, involvement in 

violence, and cause an increased risk of academic failure.  

 

2.12 STUDIES ON RELATIONSHIP BETWEEN EMOTIONAL 
INTELLIGENCE, SOCIAL BEHAVIOUR AND 
ACADEMIC SUCCESS  

 
EI abilities of persons and their relationship with social and academic success 

have appeared in many books and research and review articles.  Some are reported 

here. 

Marquez, Martin, and Bracklette’s study (2006) on examining the 

associations between EI, social competence, and academic grades supports the 
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existence of relationship between EI and prosocial/maladaptive behaviour and 

academic achievements of high school students in Spain. 

Similarly AbiSamra’s study (2000, p.1) finds a relationship between 

emotional intelligence and academic success by using EQ-I on a somple of 500 male 

and female 11th

Correlation of higher levels of social competencies with positive life changes 

was reported by Sarason (1983) while describing the assessment of Social Support 

Questionnaire (SSQ) and said that Social Support is more strongly related to positive 

than negative life changes.  

 grade students.   Schutte, Malouff, Halt, Haggerty, Cooper, Golden 

and Dornheim (1998) validated Bar-On Measure and  Mayer and Salovey’s measure, 

and used them to predict first-year college grades.  They found that eight out of nine 

constructs of EI were theoretically related with others.  Female have the abilities 

such as alexithymia, attention to feelings, clarity of feelings, mood repair, optimism 

and impulse control; significantly higher than that of males.  These findings are 

similar to the previous findings on emotional skills.   

Brackett, & Mayer’s study (2003) the MSCEIT predicted 

the social deviance and the EQ-i predicted the use of alcohol while the SREIT and 

academic achievement were found inversely 

Brown & Schutte’s study (2006) reflected association of higher emotional 

intelligence with less fatigue. While the psychological variables such as amount of 

social support and satisfaction with social support, found sometimes mediating 

between emotional intelligence and fatigue.   

related with each other.  This study 

concluded that both EI measures: the ability and self report are non-significantly 

related with each other and both give different measurements of the same individual. 
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Dawda & Hart’s study (2000) examined the reliability and validity of “the 

Bar-On Emotional Quotient Inventory” on 243 university students and found domain 

of EQ-i and its component scales having homogeneity and internal consistency 

among the items.  The study suggested that EI can correctly be measured by the EQ-

i.  The study recommended further validation of the EQ-i and EI construct. 

Parker, et al’s study (2004) found strong association between dimensions of 

emotional intelligence and academic achievement by comparing the EQ-I:YU among 

three groups of high school students having annual academic success of high, middle 

and low grade-point-average. Relationships between EI and demographic 

characteristics (sex, mother’s education, father’s education, and household income) 

were also observed in this study.   In this study the variable father's education 

showed the predictive ability for EI.   Since most of the research on EI has been 

carried out on adult population, therefore this study of adolescent EI suggested more 

detailed understanding of adolescent EI. 

From the above study it implies that EI is related to success in life and 

everyday social interactions.  Therefore, any variable under the study that has been 

proven as having an effect upon EI should be discussed when personality and 

individual development are described.   Lopes et al ’s study (2003, p.1019) found 

that quality of social relationships can be predicted by both EI and Big Five 

personality traits.  They suggested the reason for this result that emotional 

competencies and personality traits are likely to influence social adaptation and say 

that; 
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The abilities to perceive, use, and understand emotions may influence the 

quality of social interactions more indirectly. For example, understanding 

emotional dynamics may help one to anticipate one’s own and others’ 

emotional reactions and thereby to manage emotions effectively during a 

tense encounter. Thus, it is likely that the abilities to perceive, use, and 

understand emotions will have only a weak effect on the overall quality of 

social relationships.   

Parker, et al’s study (2004, p.166) compared the levels of emotional and 

social competency of first-year students belonging to academically successful and 

less successful group of academic success.  The study “classified students into two 

groups.  One group includes academically successful students (defined as a grade-

point-average for the academic year above 79 %) and the other group comprised of 

academically unsuccessful student (defined as a grade-point-average for the 

academic year below 60 %)”.  

Brackett, et al (2004, p.1399) gave future directions in respect of levels of EI 

and say that; 

It is also possible that there is a threshold effect; there may be some 

minimum level of EI that is necessary for good judgment in social situations, 

and the proportion of males who fall below this threshold may be higher than 

the proportion of females. Perhaps above this threshold, further increases in 

EI do not correlate highly with behaviour. Furthermore, the lack of predictive 

validity for females on some scales such as the social deviance scale may also 
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be related to the lower frequency and range of violent acts for females than 

for males. 

Parker, et al’s study (2004) predicted academic success from emotional 

intelligence variables and found divergent results depending on how the former 

variable was operationalized. When the relationship between academic success and 

emotional intelligence was examined using the total sample (n=372), the pattern of 

correlations was similar to those reported by Newsome, et al (2000).  

Martin’s study (n.d) found that adolescent’s academic achievement can be 

increased affectively and negative behaviour can be decreased successfully through 

comprehensive intervention applied after school year.  

Lopes, et al (2003, p.160) in their study on a sample of 103 college students 

explored the “links between emotional intelligence and personality traits as well as 

contribution of both to the perceived quality of one’s interpersonal relationships.  

They found that both emotional intelligence and personality were associated with 

concurrent self reports of satisfaction with social relationships.  High score on 

MSCEIT were more likely to report positive relations with others, as well as 

perceived parental support and less likely to report negative interactions with close 

friends (p.160).    

Singh, Singh, & Singh’s study (March 2009) revealed significant positive 

relationship between emotional intelligence and academic achievement. They found 

moderate level of emotional intelligence of the students and no dominant learning 

style. This study concluded that emotional intelligence and learning styles have a 

positive impact on students’ academic achievement.  
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2.13 SUMMARY OF LITERATURE REVIEW 

 The literature review can be summarized in the following points: 

1) Emotional intelligence is conceptualized as the non cognitive abilities and 

skills that enable individuals to deal effectively with the emotional situation 

resulting in better life outcomes and good relationships with others.  

2) Emotional intelligence qualifies as intelligence because, individuals 

discriminate in abilities to solve problems, and monitor emotions in 

themselves and others, and on the basis of this extent some people can be 

judged as better or worse than others 

3)   Emotional intelligence has been defined by different scholars, who 

conceptualized it in the form of models and tried to formulate measures to 

quantify the emotional abilities of the individuals.  The models of emotional 

intelligence have their bases deep into the concept of social intelligence given 

by Gardner (1983).    

4) Emotional intelligence has some link with students’ behaviour in the classroom.  

So the role of emotional intelligence in explaining the disruptive behaviour is 

being recently explored by researchers of the field. 

5) Studies revealed that emotional intelligence has the ability to predict 

interpersonal adjustment and life success.  It has relationship with academic 

achievements, life satisfaction, anxiety, problem solving, and coping ability, 

violence, drug problems and deviant behaviours.  It is also argued that higher 

EI and good relations with others are associated with positive outcomes and 

lower EI is associated with negative outcomes and deviant behaviour.    
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6) Adolescence is a very critical life stage and the youth who entered in colleges 

belong to this stage. Therefore, the personnel dealing with youth have the 

responsibility to promote positive attitude and behaviour and make this youth 

as much socially competent as could be.  It also appeared that only socially 

competent adolescents can better pursue their personal and academic goals at 

the colleges.  

7) Social skills reflect the norms of the society.  Persons have social skills such 

as being kind to others, respect others, care for the other’s view point and be 

helpful in solving difficulties.  Lack of social skills may result in the inability 

to develop and maintain the acceptable behaviour.    

8)  People vary in behaviour.   Some behaviour is common, some is unusual, 

some is acceptable, while some lie outsides the limits of acceptable 

behaviour.  People’s behaviour in a society is taken as a parameter to judge 

the society’s civilization.    

9) The delinquent (negative) behaviour should be diagnosed as early as possible 

particularly in children’s and adolescent’s school and college life time, and 

may be controlled from becoming worst, e.g. terrorist or tough exterior or 

criminal of the society etc.     

10) Socially competent personalities can be identified in our surroundings from 

their type of behaviour.   Social behaviour and its effectiveness can only be 

identified within a context of a particular social environment.  Peer groups, 

families and cultures can be taken as a context of the social environment.   
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11) positive behaviour related to traits of getting along such as agreeableness, 

kindness, accommodation and helpfulness are accepted by the society while 

in contrast to this negative behaviour related to traits of getting ahead such as 

hostility, aggression, cruelness, violence are behaviour that the society does 

not accept.  It also appeared that human behaviour either acceptable or 

unacceptable are shown in different social context such as family, peer, 

group, school or college environment, hence can be studied in these social 

context.     

12) The academic performance of children with highly developed social skills 

may be better than those children who lack these skills.    

 

2.14 CONCEPTUAL FRAMEWORK OF THE PRESENT STUDY  

The literature was reviewed to understand what researchers have published 

about emotional intelligence so far and how EI is associated to the individual’s 

progress in life socially and academically.  It was also observed how important 

emotional intelligence has become nowadays for success in the life of every person. 

But still researches have to further study the relationship between this intelligence 

and the students’ ability to adjust to the changed college environment; i.e., social 

behaviour, demographic variables and their academic achievement.  The encouraging 

positive results would suggest incorporating emotional intelligence in the curricula 

of the schools, colleges and even universities.  Bar-On (1997 and 2000) has also 

emphasized the same point that individuals of grade 9 and 12 are likely to have 

potential developmental change in social and emotional competencies.  He 
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highlighted that early adulthood to middle age is the time period when there is 

remarkable developmental increase in social and emotional competencies of the 

students.   

Researches associate understanding and regulation of emotions with social 

and emotional adaptation of the children and emphasize the development of 

emotional competencies.  Similarly as reflected in evaluation studies the emotional 

capabilities play a significant role in social and academic adjustment.  

The schools and colleges are the places where youth finds opportunities to 

pursue individual goals and create a type of contexts that need compromise, 

negotiation, and cooperation.  So during social life of school and colleges, some 

individuals can be aggressive, deceptive, and manipulative. If such youth are guided 

well, in achieving their personal goals, their career may become brighter or at least 

they can start their career choice by opting for appropriate subject.   

The empirical studies suggest that those who are regular in class attendance, 

complete school work, and are involved in extracurricular activities are more likely 

to be successful in school. The studies discussed in review of the related literature 

demonstrated that the adolescent’s social competencies as assessed by EI measure 

(e.g. BarOn Emotional Quotient Inventory, EQ-i ) relate with higher emotional 

perception.   In the present research the researcher will extend these findings by 

examining self-reported emotional abilities and social behaviour of 11th

As emotional intelligence has emerged as a different kind of aptitude that is 

related to non cognitive aspects of behaviour rather than cognitive factors, there is a 

 class 

students in their colleges. 
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need to explore predictive ability of emotional intelligence in the educational settings 

as much as possible.  The ‘Bar-On Emotional Quotient Inventory (EQ-i)’ (1997) was 

marketed by Multi Health Systems (MHS) in Canada, and has been used in a number 

of attempts internationally to measure EI till now.  The present study is intended to 

measure the levels of emotional intelligence of 11th

It is reviewed in the literature that The Behaviour Assessment System for 

Children 2nd Edition (BASC-2) is a report based measure but SBI, a measure 

developed for this research is a self reporting measure. The Behaviour Assessment 

System for Children 2nd Edition (BASC-2) judges 16 areas while the instrument 

developed for the present study “SBI” judges 13 out of the 16 areas of BASC-2.  

Since the BASC-2 composite scales consist of: Adaptive Skills, Behavioural 

Symptoms Index, Externalizing Problems, Internalizing Problems and School 

Problems. The SBI consists of six components, i.e., family, college authority, peer, 

group, teacher and curriculum.  An instrument to study the social behaviours of 11

 class students by using the same 

standardized instrument EQ-i.   

th 

class students in the above mentioned six directions was required to be developed for 

this research because as Reynolds & Kamphaus (2004) write  “the BASC-2 is the 

newest version of the Behaviour Assessment System for Children, but yet very few 

academic reviews or studies of the test are available” (Reynolds & Kamphaus, 

2004). Furthermore The BASC-2 addresses adolescents of ages 12-21 years while 

the 11th class students in the research sample lie in the college age group of ages 18-

21.  
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The present research will replicate the results of Dawada & Hart (2000) to 

see the predictive ability of EQ-I to predict the academic achievement of 11th class 

students.   The present study sought to extend the studies of Brackett & Mayer 

(2003) and others by examining the relationship between EI and social behaviour of 

adolescents.  Based on available research in the area of social and emotional 

competencies with post-secondary students and adolescents, it is anticipated that 11th

Since Marquez, Martin and Brackett (2006) associated MSCEIT as predictive 

of prosocial behaviour, maladaptive behaviour factors and final grades of the 

students, the present study is intended to see whether EQ-i can predict the types of 

social behaviour and academic success of the 11

 

class students with higher levels of social and emotional competency will perform 

better academically and will show positive (acceptable) social behaviour. 

th

  It was hypothesized that emotional intelligence is an important factor for 

social behaviour and in this way leads to success in academics at colleges.  The 

demographic factors can also influence the variables.  A conceptual model (Figure 1) 

was developed and the related hypotheses regarding the relationships among these 

variables were tested for examining their effect on success and adjustment in the new 

environment. 

 class students.   
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Figure 1: Conceptual Model of the study, FA (behaviour with family), PE 
(behaviour with peers), GR (behaviour within group), and CB 
(behaviour with college authority, teachers, and curriculum) 

 

Independent and Dependent Variables 

The independent variable of the study includes the following: 

1. Emotional intelligence:  emotional intelligence as measured by BarOn EQ-I 

was taken as independent variable that may affect the social behaviour and 

academic achievement of the students.  Emotional intelligence was also taken 

as dependent variable as it may be affected by demographic variables; 

gender, family income, locality, etc. 

2. levels of emotional intelligence;  the higher and lower levels of emotional 

intelligence of the participants as measured by above average scores and 
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below average scores of participants respectively were taken as independent 

variables. 

3. Gender:  the respondents include both male and female students and the 

effect of gender differences on dependent variable. 

4. Location:  the location of the educational institution of the respondents was 

categorized as rural and urban. 

5. Family income: the monthly income of the family of the respondents. 

6. Father’s Profession:  the profession opted by the fathers of the respondents. 

7. Mother’s Profession:  the profession opted by the fathers of the respondents. 

    The dependent variables include: 

1. Social behaviour:  the scores of the respondents on overall SBI were taken as 

social behaviour.   

2. Types of social behaviour:  the scores of the participants on acceptable and 

unacceptable social behaviour were measured as types of social behaviour. 

3. Academic achievement: Academic achievement was taken in terms of 

percentage of results of end of first year examination.  
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CHAPTER 3 

 

RESEARCH METHODOLOGY AND PROCEDURE 

 
3.1 PROCEDURE 

 The study is descriptive in nature, as it describes the levels of emotional 

intelligence of 11th

 

 class students.  The data on Social Behaviour Inventory reflects 

the scores of the students on their social behaviour as they perceive to exhibit with 

family, peers, within group, and within college.  The study also describes the 

relationships among variables.  For this purpose the following procedure was 

adopted.   

3.2 SELECTION OF DISTRICTS 

There were 36 districts in the province of the Punjab of Pakistan (list of all 

districts is annexed I).  Since the study was delimited to the 11th class students of 

provincial Government Intermediate/Graduate/Postgraduate Colleges studying in 

two districts (5% of the total 36 districts) of the province Punjab, the two districts: 

Rawalpindi and Attock were selected for the research by convenience sampling.  

These adjacent districts are situated in Northern Punjab and represent the culture and 

living style of the people of the Punjab.  Therefore it was decided to collect data 

from these two districts. 
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3.3 POPULATION 

 The population of the study comprised of all 11th

Table 3.1:  Population of Colleges 

 class students studying in 

all Intermediate/Graduate/Postgraduate Colleges of the provincial Government at the 

two districts; Rawalpindi and Attock of the province Punjab, Pakistan.  There were 

44 colleges in both districts (source: District Education Office, Rawalpindi and 

District Education Office Attock).  The population of colleges for male and female 

students in urban and rural localities of Rawalpindi and Attock is given in Table 3.1.   

Area             Gender 

Male                    female 

Locality 

Urban                      rural 

Rawalpindi 09 23      20 12 

Attock 06 06      02 10 

Total 15 29      22 22 

G. Total                44                 44 

 
Source: Information taken in Year 2006 from District Education Office, Rawalpindi and 

District Education Office Attock. 
 

The table 3.1 shows that there were 22 colleges located in urban areas and 22 

were located in rural areas of both districts.   Among them 15 colleges were for male 

and 29 were for female students. 

The target population of the students comprised 13646 students.  The gender 

wise and locality wise number of the students in both districts is given in Table 3.2.  
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Table 3.2:  Target Population of the Students 

Area              Gender 

Male                      female 

Locality 

Urban                      rural 

Rawalpindi 3272 6476 5947 3801 

Attock 1856 2042 1964 1934 

Total 5128 8518 7911 5735 

G. Total              13646              13646 

Source: District Education Office, Rawalpindi and District Education Office Attock. 
 

The target population comprised 13646 students.  Among them 7911 were studying 

in urban colleges, and 5735 were studying in colleges of rural locality. 5128 students 

were male and 8518, female. 

 

3.4 SAMPLE OF THE RESEARCH 

The number of colleges included in the sample (25) was selected by taking 50 

percent of the population of colleges (the target population). The Stratified Sampling 

Technique was used to draw 50 percent colleges from each subgroup (strata); i.e. 

male, female, urban, and rural in order to compare the performance of different sub 

group (Gay, 1996, p.117).   The stratum of colleges included in the sample is given 

in Table 3.3. 
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Table 3.3: Sample of Colleges 

Area                Gender 

Male                       female 

Locality 

Urban                      rural 

Rawalpindi 05     12    10 07 

Attock 04     04    02 06 

Total 09     16    12 13 

G. Total                  25                 25 

 

The table 3.3 shows that the sample of colleges comprised of 25 colleges, of 

which 12 colleges were at urban locality, and 13 colleges at rural locality, and 09 

colleges were for boys and 16 colleges were for female in both districts.    

The number of students in the sample (819) was selected by taking six 

percent of the target population of students through Stratified Sampling Technique.  

The number of students in each sub group included in the sample is given in table 

3.4. 

Table 3.4:  Sample of Students 

Area Gender 
Male                             female 

Locality 
Urban                      rural 

Rawalpindi 196 388 356 228 

Attock 112 123 118 117 

Total 308 511 474 345 

G. Total 819 819 

 
The sample of students comprised 819 students from both districts, of which 
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the number of urban and rural students were 474 and 345 resistively. 308 students 

were male and 511 students were female (Table 3.4). 

 

3.4.1 Selection of the Sample (Colleges)  

The 25 colleges for male and female students in the urban and rural areas of 

districts Rawlapindi and Attock were selected by taking fifty percent of each stratum 

by applying the Stratified Random Sampling Technique to the population (colleges).  

The following table 3.5 describes the strata (sub groups) of government colleges in 

districts Rawlapindi and Attock.  

Table 3.5:   Population and Sample (Colleges)  

Districts 

Population  

Rawalpindi 

32 

Attock 

12 

Total 

44 

Location 

Population 

Urban 

20 

Rural 

12 

Urban 

02 

Rural 

10 

 

44 

Gender  

Population 

Male 

04 

Female 

16 

Male 

05 

Female 

07 

Male 

1 

Female 

1 

Male 

05 

Female 

05 

 

44 

Sample 
(50% of  
Population) 

 
02 

 
08 

 
03 

 
04 

 
01 

 
01 
 

 
03 

 
03 

 
25 

Total  17 08 25 

 
There were total 32 government colleges in Rawalpindi (list of colleges,  

annexed II) and 12 government colleges in district Attock (list of colleges, annexed 

III).  Table 3.5 shows that from the district of Rawalpindi, out of 32 only 09 
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Intermediate/ Degree/ Post Graduate colleges were for boys and 23 Intermediate/ 

Degree/ Post Graduate colleges were for women in both urban and rural areas of the 

district Rawlpindi.  Similarly out of 12 colleges 06 Inter and Degree colleges were 

for boys and 06 Inter and Degree colleges were for women in both urban and rural 

areas of district Attock.  Since the stratified random sampling technique was used to 

derive the 50% of the strata; the number of colleges for male and female students 

from urban and rural areas of both districts, made a total of 17 colleges (05 colleges 

for males and 12 for females) comprising 10 urban colleges (02 colleges for male 

and 08 for female) and 07 colleges (03 colleges for male and 04 for female) in the 

rural areas of Rawalpindi.  For district Attock, it totalled upto 08 colleges, (04 for 

males and 04 for females) comprising 02 urban colleges (01 college for male and 01 

for female) and 06 colleges (03 college for male and 03 for female) at the rural areas 

of Attock.   

The number of rural and urban colleges was selected from the lists of colleges 

through systematic random sampling technique.  Similarly the selection of colleges 

for male and female students was also carried out through systematic random 

sampling technique. 

 

3.4.2 Selection of the Sample (Students)  

 The sample of the students was derived from the population of selected 

colleges (target population) of both districts; Rawalpindi and Attock again by 

applying the Stratified Random Sampling Technique.  Out of a total of 13646 

students, 06% students of the target population comprised the sample size (819 
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students).  The sample size was in accordance to the size respective to the population 

(the target population in districts; Rawalpindi and Attock) and met the requirement 

of the sample size as advised by Johnson & Christensen (2000) (Appendix IV).  

Furthermore, the number of male and female students of 11th

Following table 3.6 describes the status of the stratum; the 11

 class was randomly 

selected again by applying systematic random sampling technique. This selection 

was irrespective of age, subject, area of specialization or class sections of the 

students.   

th

Table 3.6: Target Population and Sample Size (students) 

 class male and 

female students from colleges at urban and rural areas of districts Rawalpindi and 

Attock. 

Target Population 13646 

Districts 

Population 

Rawalpindi 

9748 

Attock 

3898 

Location 

Population 

Urban 

5947 

Rural 

3801 

Urban 

1964 

Rural 

1934 

Gender  

Population 

M 

1673 

F 

4274 

M 

1599  

F 

2202 

M 

864 

F 

1100 

M 

992 

F 

942 

Sample Size (06 %  
of target Population 
 in each stratum) 

100 256 96 132 52 66 60 57 

Per college No. of 
students in each stratum 50 32 32 33 52 66 20 19 

Sample size 819 

Sample size % age = 16.66 %      
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The table 3.6 represents the total number of students in the target population.  

6% students (819) from the target population were taken as a sample after applying 

the Stratified Random Sampling Technique.  The following Table 3.7 reflects detail 

of the size of the sample.  

Table 3.7: The Required Sample Size  

Students Target Population  Sample size as suggested by Johnson & 

Christensen (2000) 

Rawalpindi 9748 370 

Attock 3898 351 

Total 13646 721 

Sample size of students as determined by applying Stratified Sampling Technique 

(6% of target population) = 819 

 
Table 3.7 represents the required size of the sample (721) from the target 

population of districts Rawalpindi and Attock as suggested by Johnson & 

Christensen (2000), while the sample size previously drawn after applying Stratified 

Sampling Technique to the target population is 819 (see Table 2).  This sample size 

(819) is also in accordance with and meets the required number as suggested by 

Johnson & Christensen (2000).   

The gender wise description of sample is shown in the following table 3.8.  
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Table 3.8: Gender wise description of sample  

Gender Sample Percentage 

male 308 38 

female 511 62 

Total 819  

 
Table 3.8 represents that the number of male and female students in the 

sample size was 308 and 511 respectively and their percentages were 38 and 62 

respectively. Location wise description of the sample is given in the following table. 

Table 3.9: Location wise description of sample  

Location Sample Percentage 

urban 474 58 

rural 345 42 

total 819  

 
Table 3.9 shows that the number of students in the sample size living at urban 

and rural areas was 474 and 345 respectively and the percentages were; 58 and 42. 

 

3.4.3 Procedure of Random Selection of Students 

The researcher personally visited the colleges for distribution of the research 

inventories.   

The researcher contacted the Principals in their offices according to the 

schedule already set with them telephonically for data collection.  The principals 
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directed the teachers to help the researcher.   

The required number of students from each selected college of each stratum 

as shown in Table 2 was approached personally with the help of the teachers. From 

the students of 11th class who were present at the data collection day, the required 

number was approached randomly by applying systematic random sampling 

technique.  In the classes, the registers of roll call were taken from the teachers and 

all present students were counted and divided by the required number of students 

(see Table 2).  The resultant number was taken as the interval of systematic random 

sampling technique.  In case where there were more than one section of 11th class, 

the required number of the students to be taken per college was divided by the 

number of sections of 11th

The description of the received responses is shown in the following table 

3.10. 

 class in that college in order to get the number of student 

from each section before applying the procedure of random selection of the students.  

The teachers help the researcher in distribution of inventories.  The inventories were 

collected back the same day and in some cases afterwards.  
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Table 3.10: Description of the received responses 

category Stratum No. of Responses 

Gender Male 248 

Female 465 

Location Urban 372 

Rural 341 

Total 

Overall Response Rate = 87 % 

713 

 
Table 3.10 describes the number of responses of male and female students; 

248 and 465 in urban and rural location; 372 and 341 respectively.  The total number 

of responses was 713.  The overall response rate was 87 %. 

 

3.5 INSTRUMENTATION 

 Following research instruments were used in the research study: 

3.5.1 BarOn Emotional Quotient Inventory (EQ-i) 

An inventory was used to measure the levels of Emotional intelligence of 11th 

class students.  The most suitable emotional intelligence inventory was BarOn 

Emotional Quotient Inventory (EQ-i) developed and standardized by Revenue BarOn 

in 1997.  The EQ-i is a self- rating scale in which responses are taken on 5 point 

Likert Scale format: 1 = very seldom or not true of me, 2 = seldom true of me, 3 = 

sometimes true of me, 4 = often true of me and  5 = very often true of me or true of 

me.  Various studies have been carried out on EQ-i over the years to assess the 
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validity and reliability of its main construct.  Researches evaluated the internal 

consistency coefficients for all EQ-i subscales and report the average Cronbach’s 

alpha coefficient ranging from .69 to .86.  One study reports its internal reliability of 

alpha coefficient of 0.96 and its test retest reliability as .85 and .75 after one and four 

months respectively (Lewis, Rees, Hudson, & Bleckley, 2005, p.344).  Numerous 

validation studies have been conducted since two decades. These studies report 

content, face, factorial, construct, convergent, divergent, criterion-group, 

discriminant and predictive validity.  The result shows that EQ-i is a highly reliable 

and valid instrument.    

   The items in EQ-i are distributed into five composite scales and fifteen 

subscales. The detail of composite scales of EQ-i is given in the following table 3.11: 
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Table 3.11: Scales and sub scales of EQ-i  

S/N Scales of EQI  
(items) 

Sub Scales  

1 Intrapersonal (40) 1.1 Emotional Self Awareness, 1.2 

Assertiveness, 1.3 Self Regard, 1.4 Self 

Actualization, and 1.5 Independence,    

2 Interpersonal (28) 2.1 Empathy, 2.2 Interpersonal Relationship 

and 2.3 Social Responsibility 

3 Adaptability (26) 4.1 Problem Solving, 4.2 Reality-Testing, and 

4.3 Flexibility  

4 Stress Management (18) 3.1 Stress Tolerance, and 3.2 Impulse Control  

5 General Mood (17) 5.1 Happiness and 5.2 Optimism 

Source: Lewis, N.J., Rees, C.E., Hudson, N., & Bleakley, A. (2005). Emotional 
Intelligence in Medical Education: Measuring the Immeasurable. Advances in Health 
Sciences Education (2005) 10, 339-355, (p.344). 
 

Above table 3.11 shows the main five scales comprising fifteen subscales of 

Emotional Intelligence Quotient Inventory.  The five scales contained 40, 28, 26, 18, 

and 17 items respectively (Appendix XI).  

 

3.5.1.1 Definitions of the Variables 

The definitions of the composite scales of EQ-i according to the BarOn 

(1997) are given below.  The same were used in the present study. 

Intrapersonal Component Scale 

The total EQ-i score relating to this scale assess the inner self. The 
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intrapersonal total score are distributed over five   subcomponents; emotional self 

awareness, assertiveness, self regard, self actualization and independence as defined 

below: 

• Emotional Self Awareness (ES): it is the ability to be aware of and 

understand one’s feelings. 

• Assertiveness (AS):  it is the ability to express feelings, beliefs, thoughts and 

defend one’s rights in a non-destructive manner. 

• Self Regard (SR): the ability to be aware of and understand, accept and 

respect oneself. 

• Self Actualization (SA): the ability to realize one’s potential capacities and 

to do what one can do what one wants to do and what one enjoys doing. 

• Independence (IN): The ability to be self directed and self- controlled in 

one’s thinking and actions and to be free of emotional dependency.  

The Interpersonal Component Scale 

The total EQ-i score relating to this component express the interpersonal 

capacities and functioning. The subcomponents of the interpersonal total score 

include empathy, interpersonal relationship and social responsibility. 

• Empathy (EM): the ability to be aware of to understand and to appreciate 

the feelings of others.  

• Interpersonal Relationship (IR): the ability to establish and maintain 

mutually satisfying relationships that are characterized by emotional 

closeness, intimacy and by giving and receiving affection.   

• Social Responsibility (RE): the ability to demonstrate oneself as a 
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cooperative, contributing and constructive member of one’s social group. 

Adaptability Component Scale 

This component of total EQ-i scale comprised by the problem solving, reality 

testing and flexibility scales.  It determines how successful one is in copping with 

environmental demands based on one’s ability to effectively size up and deal with 

problematic situations.    

• Problem Solving (PS): the ability to identify and define problems as well as 

to generate and implement potentially effective solutions. 

• Reality Testing (RT): the ability to assess the correspondence between what 

is emotionally experienced and what objectively exists.  

• Flexibility (FL): the ability to adjust one’s emotions, thoughts and behaviour 

to changing situations and conditions. 

 

Stress Management Components Scale 

This component measures one’s ability to tolerate stress and control 

impulses. The total EQi score relating to this component scale consist of the stress 

tolerance and impulse control subscales.  

• Stress Tolerance (ST): the ability to withstand against adverse events, 

stressful situations and strong emotions by actively and positively coping 

with stress and without “falling apart”. 

• Impulse Control (IC): the ability to resist, delay in impulse, drive or 

temptation to act and to control one’s emotions. 

General Mood Component Scale 
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The EQi total score relating to this component expresses one’s general 

feeling of gratification and outlook on life.  It comprises of two subscales; happiness 

and optimism. 

• Happiness (HA): the ability to feel satisfied with one’s life, to enjoy with 

others, and to have fun and express positive feelings. 

• Optimism (OP): The ability to look at the brighter side of life and to 

maintain a positive attitude, even at the time of adversity and negative 

feelings.   

In Pakistan the BarOn’s EQI has already been used by a research scholar of 

Department of Psychology, Centre of Excellence, Quaid-e-Azam University, 

Islamabad in Pakistan, by getting it directly from the Multi Health Systems. 

(Appendix VI).  The researcher of Quaid-e-Azam University, Islamabad, Pakistan, 

applied the finalized EQ-i containing 117 items to a group of 30 individuals after 

checking its test contents by five judges particularly from the cultural perspectives.  

The results showed the reliability and validity coefficient was .94.    

The EQ-i was borrowed from the department of Psychology, Centre of 

Excellence, Quaid-e-Azam University, Islamabad through a request to the Director 

of the National Institute of Psychology (NIP) Islamabad.  A photocopy of EQ-i was 

received on permission to use it in the present research (Appendix VII).  The 

borrowed EQ-i contained 117 items and 12 overlapping items, total 129 items.  The 

EQ-i was further validated for this study as well, i. e., on 50 students of 11th class.  

The EQ-i validated for this research consisted of 70 items (65 items and 05 

overlapping items) (Appendix IX).   
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3.5.1.2 Scoring of EQI 

As the validated EQI for this research contained 70 items so the minimum 

scores of the instrument could be 70 and maximum scores could be 350.  It contained 

30 items which were positively scored and 35 items were negatively scored.   Five 

items; item No. 18, 49, 54, 96 and 105 were overlapping items.  Positively and 

negatively scored items’ numbers in the present study are given below: 

 
3.5.1.3 Positively Scored Items 

The positively scored items of validated EQI were 1, 6, 10, 18, 23, 35, 39, 42, 

48, 49, 52, 53, 54, 55, 65, 69, 70, 75, 79, 80, 87, 88, 92, 94, 96, 99, 100, 101, 105, 

and 109. 

 
3.5.1.4 Negatively Scored Items 

The negatively scored items of validated EQI were 2, 11, 17, 19, 20, 21, 22, 

25, 34, 37, 38, 45, 46, 50, 51, 57, 64, 66, 68, 76, 77, 81, 83, 90, 91, 98, 102, 103, 

104, 110, 111, 112, 115, 116, and 117. 

 

3.5.2 Social Behaviour Inventory (SBI) 

The other tool of the research was Social Behaviour Inventory (SBI), 

developed by the researcher herself to identify social behaviour of 11th class students 

at colleges regarding their relationship with family, college authority, peers, group 

members, teachers and curriculum.  The SBI was developed on Likert -Type Scale 

and it rated the responses on 5 point scale. The respondents had to indicate their level 
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of agreement or disagreement with the statement in SBI, the levels were: 1= Never, 2 

= Seldom (a little), 3 = Often, 4 = Mostly and 5 = Always. 

All items in SBI were distributed in the following components and 

subcomponents given in table 3.12: 

Table 3.12: Component and subcomponents of SBI 

S/N Components and Subcomponents No. of items 

1 Family Component 06 

2 Behaviour with Peers 10 

3 Behaviour within group 18 

4 College Behaviour Component 17 

4.1 Behaviour with Authority 03 

4.2 Behaviour with Teacher 04 

4.3 Behaviour with Curriculum 10 

  
 Table 3.12 represents that SBI comprised four major components; family 

component, behaviour with peers, behaviour within group and behaviour within 

college. The college behaviour component comprised three subcomponents; 

behaviour in relationship with authority, behaviour in relationship with teacher and 

behaviour in relationship with curriculum.  

 

3.5.2.1 Definition of the Components  

Family Component: The family component reflects the behaviour in the 

social context of the family. 
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Behaviour with Peers:  social behaviour of the students in relation to their 

peers is reflected by this component. 

Behaviour within group:  this component reflects the behaviour of the 

student within a group as a member. 

College Behaviour Component:  this component comprises the behaviour of 

the students within the college environment and reflects the social behaviour of the 

students in relationship with college authority, with teacher and with curriculum.   

 

3.5.2.2 Types of Social Behaviour 

The items in SBI are also related to the types of social behaviour; acceptable 

social behaviour and unacceptable social behaviour. The types of social behaviour 

are indicated in the following table 3.13: 

Table 3.13: Types of Social Behaviour  

S/N TYPE CATEGORIES 

1 Acceptable Social Behaviour 1.1 Agreeableness 

1.2 Conscientiousness 

2 Unacceptable Social Behaviour 2.1 Hostility 

2.2 Aggressiveness   

 
 Table 3.13 represents the types of social behaviour, (clusters into two) 

acceptable and unacceptable. The acceptable are categorised as agreeableness and 

conscientiousness and the unacceptable behaviour are categorised as hostility and 

aggressiveness.   
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3.5.2.3 Definitions of variables 

Acceptable Social Behaviour:  The acceptable type of social behaviour reflects the 

behaviour of the students (social competencies) relating to getting along (positive 

traits) such as agreeableness (pleasant, friendly, and ready to please others) and 

conscientiousness (showing great care and attention in carrying out a task or role). 

Unacceptable Social Behaviour:  The unacceptable type of social behaviour 

reflects the behaviour of the students (social incompetencies) relating to get ahead 

(negative traits) such as hostility (unfriendliness or strong opposition or anger 

towards somebody or something) and aggressiveness (having a tendency to attack or 

do harm to others).      

3.5.2.4 Scoring of SBI 

The individual scores on SBI were minimum 51 and the maximum scores 

were 255.  Furthermore all items of SBI were positively scored items. 

 

3.5.3 Demographic Information 

A demographic information sheet was attached with both inventories in order 

to get information about the demographic variables.  The required information of the 

students was district, gender, marks in F.A., father’s profession, mother’s profession 

and the family income. 
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3.5.4 The Result Gazette 

The Result Gazette of Higher Secondary School Part I, Examination, 2007 

published by Computer Section of Board of Intermediate and Secondary Education, 

Rawalpindi was used to observe the academic achievements of the respondents (the 

11th

   

 class students) at the end of year 2007 Examination.  The result of students 

having compartment in one or more subjects was obtained from the Computer 

Section of the Rawalpindi Board on a request.  

3.6 REQUIRED TIME 

The time required to complete the SBI and EQI was one hour approximately 

(30 minutes for each inventory). 

 

3.7 DEVELOPMENT OF SBI 

The SBI was developed through many stages.  Initially a survey of colleges 

of boys and girls was done to get views of teachers and students. Four teachers and 

four students were interviewed to determine the positive and negative types of 

prevailing social behaviour of the students at colleges.  This abstinence helped the 

researcher to conceive and develop the items in the social behaviour inventory.  The 

SBI was reframed and reshaped many times to make it more valid and reliable.    

 

3.7.1 Logical and Qualitative Analysis (Content Validity of SBI) 

The SBI was developed and validated through the following steps. 
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3.7.2  Step 1:  Identification of Indicators and Domains of Social 
Behaviour Inventory 

 
Following procedure was used to identify the indicators and aspects of social 

behaviour of students at colleges and to generate items (statements) on these aspects; 

1 Discussion with the teachers of colleges who teach 11th

2 Discussion with the students of 11

 classes 

th

3 Experience of students’ behaviour at schools and colleges 

 class 

4 Available literature on social behaviour   

As a result of above activities following dimensions of social behaviour and 

several types were identified: 

1. Behaviour in relationship with the family 

2. Behaviour in relationship with the college authority  

3. Behaviour in relationship with peerss 

4. Behaviour in relationship within group 

5. Behaviour in relationship with the teacher  

6. Behaviour in relationship with the curriculum 

 

3.7.3 Step 2: Validation Activities 

The validation of SBI was carried out through the following validation 

activities: 

1. On the basis of review of the available literature, all indicators of social 

behaviour and their domains were enlisted. 
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2. Three teachers of 11th

3. After words subsequent items were generated on the basis of these reviews to 

sample the domain being tested. The items of SBI;    

 class, one psychologist, and one sociologist (Appendix 

XIII was consulted and asked to write the specific behaviour that seemed to 

be the characteristics of the college students. These written descriptions were 

analysed.  

• Describe specific behaviour relating to social competencies and in- 

competencies. The social competencies were judged by the acceptable 

behaviour relating to the positive traits (getting along) such as 

friendliness, compromising nature, kindness, being cooperative, 

obedient, careful, systematic, accommodative, dutiful, loyal, 

respectful, supportive, and helpful etc.  While the social 

incompetencies were judged by the unacceptable behaviour relating to 

the negative traits (getting ahead) such as being disagree, angry, cruel, 

to conflict, stay away, be truancy, being tense, being unrespectful, 

being aggressive, being disobedient and careless, to neglect, criticize, 

humiliate, oppose, and being annoyed.  

• Represent the relationship with family, college authority, peers, group   

members, teachers and with the curriculum. 

• The experimental version (prototype) of SBI, initially contained 

student self rating 250 items.  These items were categorized into six 

domains of social behaviour.   
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3.7.4 Step 3:  Expert Opinion and Advice  

The Initial draft of SBI was discussed with professionals: psychologist, 

sociologist, and teachers (Appendix XIII) and with the advisor of the research. The 

draft was finalized it in the light of expert opinion and advice.  The experimental 

version of SBI contained 105 items (Appendix XII). 

 

3.8 TRANSLATION OF RESEARCH INSTRUMENTS 

The experimental versions of SBI containing 105 items (Appendix XII) and 

EQI containing 117 items (Appendix XI) and 12 overlapping items was translated 

into Urdu language.  Afterwards opinion of the Urdu language expert was taken on 

Urdu translation.  The Urdu versions of SBI and EQI were finalized in the light of 

expert opinion (Appendix XIV and XV). 

 

3.9 PILOT TESTING 

Series of pilot testing were carried out to validate the research tools for data 

collection.  Initially pilot testing of English and Urdu versions of SBI and Urdu 

version of EQ-i was carried out on two students of 11th class to improve the level of 

items understanding and language.  Finally pilot testing of the experimental version 

of SBI (105 items) and EQ-i (129 items) was carried out on a group of 50 students of 

11th class, 25 male and 25 female students from the Government college for Boys, 

Satellite Town, Rawalpindi and from Khadija Umer Intermediate college for women, 

Tench Bhata, Rawalpindi respectively, to get the general idea of the quality of the 
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instrument, to identify the problems in the administration, scoring, and to calculate 

the coefficient of alpha reliability of the both instruments of the research.  

 

3.10 RESULTS OF THE PILOT TESTING 

The results of pilot testing are described as below:  

 

3.10.1 Item Analysis of SBI 

All items of SBI were analysed on the basis of the difficulty indices of 

individual items to judge the contribution of each item towards the quality of the 

inventory.   

3.10.2 Quantitative Analysis     

3.10.2.1 Factor analysis of SBI  

As SBI was unidirectional inventory, therefore factor analysis proposed that 

there was only one factor, all statement were loaded in one factor.  Validation and 

reliability of SBI was carried out through various stages mentioned as under: 

3.10.2.2 Validation and Coefficient of Reliability of SBI  

i) Stage 1:  At this stage items were removed whose range of response 

percentages on level of agreement was 92 to 100 percent.  The section wise 

exclusion of items in SBI is described in the following table 3.14. 
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Table 3.14: Exclusion of Items from SBI 

S/No Section Total  

Items 

Excluded 

Item No. 

Items 

Excluded 

Range of 

Percentage 

Items 

Retained 

1 Family Component 12 4,5,7,9,10,11 06 95 to 100 % 06 

2 College behaviour 
Component 
(Behaviour with 
authority)   

12 13,14,22,23 04 93 to 100 08 

3 Behaviour with 

Peers  

15 35 01 97 % 14 

4 Behaviour within 
group 
 

30 
(40-69) 

51,52,57 03 95 to 97 % 27 

5 Behaviour with 
teacher  

15 
(70-84) 

71,78,82,83 04 95 to 100 % 11 

6 Behaviour with 
curriculum  

21 
(85-105) 

94,103 02 92 to 93 % 19 

 SBI (overall) 105  20 92 to 100 % 85 

 
The table 3.14 shows that total 20 items were removed on the basis of the 

correct percentage of the individual items; the range is 92 to 100 percent. At this 

stage the SBI contained 85 items.  

Item No. 79 of section 5 was reshaped and retained as this judge snobby 

behaviour of the student.  Item No. 79 states; (Before: I seize class control, After:   I 

try to keep discipline of the class)    

ii) Stage 2:  At this stage items were analysed on the basis of factor loading. 

The Principal Component Analysis was computed to judge factor loading of each 

item towards the main scale. The items having factor loading .300 and more than 

.300 were retained, in this way 27 items having factor loading less than .300 were 

removed (Rozell, Pettijohn, & Parker, 2001, p.280). At this stage SBI contained 58 

items (Appendix X). 
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iii) Stage 3:  At this stage reliability of SBI containing 58 items was judged and 

values of coefficient of alpha were found as indicated in table 3.15 below: 

Table 3.15: Section wise Alpha Coefficient of Reliability of SBI 

S/

N 

 

Section  Before validation After validation 

Items coefficient Items coefficient 

1 Family Component 06 .75 06 .75 

2 College behaviour 
Component 
(Behaviour with 
authority)   

08 .266 05 .52 

3 Behaviour with Peers  14 .68 10 .796 

4 Behaviour within 

group 

27 .76 18 .80 

5 Behaviour with 

teacher  

11 .154 08 -.702 

6 Behaviour with 
curriculum  

19  11 .624 

 SBI (overall) 85 .881 58 .899 

 
Table 3.15 depicts the values of coefficient alpha reliability of SBI overall 

before and after validation on factor loading; .881 and .899 respectively.  The values 

of alpha reliability were .75 for family, .52 for college behaviour components, .796 

for behaviour with peers, .80 for behaviour within group.  While for behaviour with 

teacher it was -.702 and for curriculum it was .624.   

iv) Stage 4:  At this stage items of three sections2, 5 and 6: behaviour with 
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college authority, behaviour with teacher and behaviour with curriculum were 

merged into one section to make the SBI more reliable. Coefficient of Alpha 

reliability of this section (overall) was .62 as shown in table 3.16. 

Table 3.16: Alpha Coefficient of Reliability for College Section in SBI 

Section No Section Items Value of @ coefficient 

2 College behaviour 
Component (Behaviour with 
authority) 

05 .52 

5 Behaviour with teacher  08 -.702 

6  Behaviour with curriculum  11 .624 

 Overall (one section) 24 .62 

 
The above table 3.16 shows that the alpha coefficient of reliability of college 

behaviour component and its subcomponents containing 24.  

v) Stage 5:  At this stage the items of three sections behaviour with college 

authority, teacher and curriculum (No. 2, 5 and 6) were once again analysed to make 

SBI more reliable.   The factor loading of items of the merged section (24) were 

judged on the basis of factor loading in the respective sub components: behaviour 

with authority, behaviour with teacher and behaviour with curriculum. Seven items 

were found having factor loading less than.300 as shown in table 3.17. 
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Table 3.17: Exclusion of Items from the Sub Components of SBI  

S/No Section Number 
of Items 

Excluded 
Item No. 

Factor 
Loading 

Number 
of Items 
Excluded 

Number 
of Items 
Retained 

2 College 
Behaviour 
Component 
(Behaviour with 
authority)   

05 21,24 -.121 
.010 

02 03 

5 Behaviour with 
teacher  

08 70,72,73,
84 

-031,.006 
.292,.275 

04 04 

6 Behaviour with 
curriculum  

11 91 -.165 01 10 

 Overall (one 
section) 

24   07 17 

 
The table 3.17 depicts that the section 2 has two, section 5 has four and 

section 6 has one item having factor loading less than .300 within the respective 

subcomponent.  Out of 24 overall 17 items were retained in the college behaviour 

component. 

The coefficient of alpha Reliability for the college behaviour component was judged. 

It is indicated as below: 

Table 3.18: Coefficient of alpha reliability of college behaviour component  
 

 

Component Before validation After validation 

Items coefficient Items coefficient 

2 College behaviour 

Component 

24 .62 17 .75 
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The table 3.18 shows that the college behaviour component containing 24 

items was .62. This value increased on exclusion of 07 items. The second component 

having 17 items has coefficient of reliability, .75. 

The final SBI regarding the values of coefficient of Alpha is indicated in the 

following table 3.19: 

Table 3.19: Values of coefficient of alpha reliability in all sections of SBI 
 

S/N 

Components Before validation After validation 

Items  coefficient Items coefficient 

1 Family 
Component 

06 .75 06 .75 

2 College behaviour 
Component 

24 .62 17 .75 

3 Behaviour with 
Peers  

10 .80 10 .80 

4 Behaviour within 
group  

18 .80 18 .80 

 SBI (overall)       58 .899 51 .90 

 
The table 3.19 shows the value of coefficient of alpha reliability for the 

finalized inventory, that was .75 for both family and college behaviour components, 

.80 for components of behaviour with peers and within group.  The coefficient of 

alpha reliability for final SBI comprising 51 in four components was .90 showing it 

is a reliable instrument for the research. 

3.10.2.3 Factor Analysis of EQI  

Factor analysis of EQI was also carried out by Principal Component 

Analysis.  Those items were retained in EQI whose factor loading towards the main 

scale was .300 and above (Rozell, Pettijohn, & Parker, 2001, p.280).  As a result of 
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this analysis, the EQI contained 70 items (Appendix X). 

 

3.10.2.4 Coefficient of Reliability of EQI    

Cronbach Alpha Reliability of EQI was analysed. The resulting values of 

coefficient of Alpha reliability are reported in table 3.20:  

Table 3.20: Value of coefficient of alpha reliability for EQI 

S/N Scales Before validation After validation 
Items coefficient Items coefficient 

1 Intrapersonal 
Component (S1) 

40 0.66 15 0.82 

2 Interpersonal Component (S2) 28 0.66 15 0.81 

3 Adaptability (S3) 26 0.69 15 0.78 

4 Stress Management (S4)  18 0.70 13 0.75 

5 General Mood (S5) 17 0.63 12 0.64 

 EQI (overall) 129 0.82 70 0.92 

 
The table 3.20 indicates the value of Coefficient of Alpha Reliability for EQI 

before was .82 and after the validation of the tool it was .92 showing it was a reliable 

instrument for this research sample.    

 
 
3.10.3 Correlation between Emotional Intelligence, Social Behaviour 

and Academic Achievement 
 

The value of Pearson’s correlation between emotional intelligence scores and 

scores on SBI found on pilot data are presented as below: 
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Table 3.21: Correlation Matrix of EI, Social Behaviour and Academic 

Achievement   

variable EQI SBI Marks in %age 

EQI 1 .657** .010 

SBI .657** 1 .237 

Marks in %age .010 .237 1 

**  Correlation is significant at the 0.01 level (2-tailed). 

Table 3.21 indicates the correlation among the research variable as a result of 

pilot testing.  EQI overall has significant relationship (.657) with SBI at level .01 but 

non significant correlation existed between EQI and academic achievement of the 

students: .010.  Similarly SBI overall has non significant correlation (.237) with 

academic achievement of the students. 

 

3.11 PROCEDURE OF DATA COLLECTION 

The District Education Officers (DEOs of District Education Offices of 

Rawalpindi and Attock were contacted in respect of data collection from the colleges 

of these districts.  The lists (Annexed II & III) of all colleges of Rawalpindi and 

Attock were obtained from the respective District Education Offices.  The DEOs 

were also requested to issue permission to the researcher to visit the selected 

colleges.  An official letter (Annexed V) was issued to the researcher for this purpose 

and copies were also sent to principals of all colleges of the district Rawalpindi by 

the DEO Rawalpindi.  The DEO of District Education Office Attock was cooperative 

enough by telephonically informing the colleges about the visit of the researcher.  
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The data was collected from the colleges according to the sampling frame of 

colleges. 

 All selected colleges were at first telephonically contacted and heads of the 

institutions were requested for a meeting with the researcher to explain the purpose.  

In the first meeting, the purpose of the data collection was shared with the head of 

the institutions. After this brief, the principals of the colleges deputed the teachers 

who had to guide and help the researcher to access the 11th

 

 classes. they were also 

responsible for filling the research inventories.  Time, venue and procedure were also 

scheduled in the first meetings.    

3.12 ADMINISTRATION OF THE INSTRUMENTS 

According to the schedule, the researcher visited the classes to administer 

tools (booklet of both inventories and demographic sheet) of the research: EQI and 

SBI.  The students from each class were selected by using the systematic random 

sampling technique.  Afterwards the purpose of the data collection was briefly 

communicated/ addressed to the students by the researcher or by the deputed teacher 

before the distribution.  In the classroom, both inventories were distributed to the 

selected students at the same time. The required time duration to complete the 

inventories was also told to the students.  The completed EQI and SBI were collected 

back either by the researcher or by the deputed teacher on the same day. 
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3.13 STATISTICAL ANALYSIS OF THE DATA 

As stated earlier, the study was taken to examine the relationship between 

emotional intelligence and social behaviour of the 11th

At the first stage of data analysis various statistical measures such as 

percentage distribution, range, mean, and standard deviation were used to categorize 

and describe both dependent and independent variables.  At the second stage of data 

analysis, Pearson’s correlations were employed to compute inter-correlation of the 

research measures; scales and subscales of EQI with the main scale and with 

components and subcomponents of SBI.  Correlation of emotional intelligence and 

social behaviour and academic achievements were also computed.   Specifically the 

data at this stage was sought to determine the relationships between emotional 

intelligence and types of social behaviour of the students of both gender and 

location.  Emphasis was given to identify if there was any correlation between high 

and low EI students with types of social behaviour and levels of academic 

achievements. 

 class students.  After the 

collection, data was organized, coded and entered in the computers in order to carry 

out analysis in the light of study objectives and hypotheses.   

At the third stage of data analysis, the means of study variables were 

compared to see any significant differences.  For this purpose, independent sample t-

test was employed. 

At the final stage of data analysis, linear regression was employed on the 

variables that were found correlated and significant at the third stage.  This analysis 

was specifically intended to determine the variables that were affecting the others.    
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The results of data analysis are reported in the study according to the objectives of 

the study and outputs of subprogram of SPSS.   The Statistical Package for Social 

Sciences (SPSS) 14.0 was used to analyze the data.  Throughout the study, five 

percent (.05) level of significance was used to reject or accept the hypotheses.   

 

3.14 OPERATIONAL DEFINITIONS OF THE TERMS 

Academic success 

The academic success was defined as the academic achievement 

(performance/ attainment of marks in percentages) in the annual Part -I Examination 

at the end of the 1st

High Academic Achievement 

 year. 

The high academic achievement was operationally defined as the scoring of 

40% and above marks in the annual Part -I Examination at the end of the 1st

Low Academic Achievement 

 year.  

Result of 40% marks and above was also compiled in grades A, B C and D.  

The academic low achievement was operationally defined as the scoring of 

below 40% marks in the annual Part -I Examination at the end of the 1st

Higher Levels of Emotional Intelligence 

 year.  Result 

of below 40% marks was also compiled in grades E and F. 

The Higher Levels of Emotional Intelligence were operationally defined as 

the above mean values of the students’ scores on Emotional Intelligence Scale. 

Lower levels of Emotional Intelligence 

The lower levels of Emotional Intelligence were operationally defined as the 
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below mean values of the students’ scores on Emotional Intelligence scale. 

Acceptable Social Behaviour  

The acceptable social behaviour was operationally defined as the behaviours 

related to social competencies as judged by positive personality traits; i.e. 

conscientiousness and agreeableness. 

Unacceptable Social Behaviour  

The unacceptable social behaviour was operationally defined as the 

behaviours related to social incompetencies as judged by negative personality traits; 

i.e. hostility and aggressiveness. 
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CHAPTER 4 

 

ANALYSIS OF DATA 

 The data collected through research inventories; i.e. EQI and SBI from 

11th class students studying in government Intermediate/Graduate/Post graduate 

Colleges at the two districts of the Punjab; i.e. Rawalpindi and Attock, was 

organised and entered in SPSS (Statistical Program for Social Sciences).  Mean, 

percentages, correlations and t-test (the independent sample test) was employed 

to observe the significance level of differences and relationship among the 

dependent and independent variables.  The analysis of data in tabular form was 

presented and discussed as below: 

 

4.1 CHARACTERISTICS OF THE RESPONDENTS 

 The information regarding the general demographic characteristics of the 

respondents in terms of gender, income level in rupees, father’s profession, 

mother’s profession, geographic location (Urban/Rural) is analysed and presented 

below: 



118 

 

4.1.1 Demographic Status 

Table 4.1.1 reflects the demographic status of the respondents: 

Table 4.1.1: Frequencies and Percentages for the General Demographic 
Characteristic of the Respondents in Terms of Gender, 
Geographic Location (Urban/Rural), Family Income in Rupees, 
Father’s Profession, and Mother’s Profession (N=713) 

Variables  Range/categories  f  (%)      
  
 
Geographic location Urban    37 2   (52) 
  
   Rural     341   (48) 
Gender   Boys     248   (35) 
  
   Girls    465   (65) 
Boys    Urban     93   (37.5) 
  
   Rural     155   (62.5) 
  
Girls    Urban     279  (60)  
   Rural     186  (40) 
  
Family income Rs. 5000 & below  221   (31) 
   Rs. 5001 - 10000  189   (27) 
   Rs. above 10000   93   (13) 
   No. response   210  (29)  
Father’s profession Service (Govt.)  208   (29) 
   Service (private)   45   (6) 
   Business   132   (19) 
   Agriculture     89   (12) 
   Others    165  (23) 
   Not alive     27   (4) 
   No response     47   (7)  
Mother’s profession service (Govt.)     26   (4) 
   Household   347   (49) 
   Others      16   (2) 
   No response   324   (45) 
 

Of 713 respondents more than half (52 percent) were students studying in 

urban colleges while less than half (48 percent) students studying in college 

located in rural areas.   Of 713 respondents less than half (35 percent) were boys 
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and more than half (65 percent) were girls (Table 4.1.1).   The proportion of boys 

living in urban and rural areas was 37.5 and 62.5 respectively.   But the 

proportion of girls studying in urban colleges was 60 percent and that of girls in 

rural colleges was 40 percent.    

Family income of 31 percent students was within a range of Rs. 5000 and 

below.   27 percent students’ family income was in a range of Rs. 5000 to 10000.   

Only a very small number of students’ family income (13 percent) was above Rs. 

10000.   Of 713 students less than half (29 percent) students’ fathers were in 

government service while only a very small number of students’ father were 

doing private services.   19 percent students’ fathers have their own business 

while 12 percent students’ fathers belonged to agricultural profession and 23 

percent students’ fathers were in jobs of different nature which were government/ 

private or agriculture.   A majority of the students’ mothers (49 percent) were 

house wives and only 4 percent students’ mothers were in government service 

while 45 percent students did not respond to this item/question. 

It is found out that in intermediate / graduate / post graduate colleges the 

number of female students is greater than that of boys.   The majority of 11th class 

boys study in colleges of rural areas and majority of 11th class girls study in 

colleges of urban areas.   The majority of intermediate / graduate / post graduate 

colleges were located in urban areas.   Most of the students’ family income was 

in a range of Rs. 5000 to 10000.  Fathers of 11th class students did jobs of 

multiple natures that include services in government and private organizations, 

different business and agriculture as well.  While their mothers’ contribution 
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towards the family income was very low as most students’ mothers only kept 

their houses.   

It can be concluded that majority of 11th class students are female 

students.  All students living in rural areas do not go to the colleges.   The 11th 

class students belong to the middle class as their socioeconomic status was not 

high.   There is minimal contribution (4 %) of mothers in the family income of 

11th class students.   
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4.2 RESULTS OF DESCRIPTIVE STATISTICS  

The descriptive analysis of the data of main variables, i. e. emotional 

intelligence and social behaviour with respect to categories of interest is as 

follows. 

4.2.1 Emotional Intelligence  

 Emotional intelligence of 11th class students is analyzed and presented as 

follows: 

Emotional Quotient Inventory (EQI)  

The descriptive statistics regarding the EQI scales and sub scales is shown 

in table 4.2.1: 

Table 4.2.1:  Mean,Range, SD and Variance of Subscales of EQI, N=713  

Scales and    M   Range   SD Variance 

Sub scales of EQI    Max    Min.      

EQI overall   251.31  334  .00 38.21 1458.39 
 
Intrapersonal Component (S1)52.41  72   .00 9.96 99.26              
   Emotional self awareness 12.78  20   .00 3.53 12.44  
   Assertiveness  10.78  15   .00 3.14 9.85 
   Self regards   15.68  20 .00 3.81 14.51  
   Self actualization  10.76  15 .00 3.36 11.30   
   Independence  2.39  5 .00 1.34 1.79 
 
Interpersonal Component (S2)58.69  75 .00 9.54 90.93  
   Empathy   21.90  30 .00 3.98 15.86  
   Interpersonal relationship 19.80  25 .00 4.21 17.61  
   Social Responsibility 16.98  20 .00 3.31 10.88 
  
Adaptability (S3)  51.46  75 .00 9.92 98.37  
   Problem Solving  17.97  25 .00 3.79 14.34  
   Reality Testing  10.69  15 .00 3.05 9.33  
   Flexibility   22.79  35 .00 5.59 31.21 
  
Stress Management (S4) 43.12  64 .00 9.79 95.82  
   Stress Tolerance  16.73  25 .00 4.41 19.41  
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   Impulse Control  26.38  40 .00 7.31 53.50 
  
General Mood (S5)  45.61  60 .00 9.60 92.18  
   Happiness   14.72  20 .00 4.15 17.25  
   Optimism   30.89  40 .00 6.82 46.45  
 
 

Mean scores on EQI and on its respective five scales and fifteen subscales 

are also given in table 4.2.1.   The mean score value of EQI overall was 251.31 

with SD 38.21 and variance 1458.39.  The maximum score on EQI was 334.   

The mean score on scales; Intrapersonal, Interpersonal, Adaptability, Stress 

Management and General Mood were 52.41, 58.69, 51.46, 43.12 and 45.61 

respectively. The maximum scores of   Interpersonal component and that of 

Adaptability were equal (75) but the maximum score for Intrapersonal was 72. 

The General Mood scale has the least maximum score (60) and scale 

interpersonal bear the least value of variance which is 90.93. 

It was found that 11th

It can be concluded that 11

 class students were able to express the interpersonal 

capacities: Empathy, Interpersonal relationship, and Social Responsibility.    

They were found equal in understanding them selves; Emotional self awareness, 

Assertiveness, Self regards, Self actualization, Independence and in adaptability 

for problem solving, reality testing and flexibility.   Students were found to some 

extent having the skills of Stress Management: Stress Tolerance and Impulse 

Control as well as skills in General Mood: Happiness and Optimism. 

th class students are most of the time able to 

maintain Interpersonal relationship and have excellent skills to understand and 

appreciate the feelings of others, to establish and maintain mutually satisfying 

relationships, to demonstrate oneself as a cooperative, contributing and 

constructive member of one’s social group.  
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Descriptive Statistics of Emotional Intelligence 

The descriptive statistics of EQI regarding different variables is given in 

table 4.2.2: 

Table 4.2.2:  Descriptive Statistics of Emotional Intelligence of 11th

 The frequencies, percentages, M, and SD of scores on Emotional 

Intelligence scale are shown in table 4.2.2.   The mean scores of urban and rural 

students on EQI are 251.65 with SD 33.03 and 250.94 with SD 43.15 

respectively.  The mean score of boys on EQI is 246.38 with SD 48.43 and the 

mean score of girls on EQI is 253.94 with SD 31.12 respectively.  Under the 

 Class 
Students Regarding Gender, Location, EI Levels, Academic 
Achievement (higher achievers and low achievers), N=713 

Variables   f(%)       Mean  SD         Variance 
   
Geographic location 
 Urban  372 (52) 251.65  33.03  1091.49
  
 Rural   341 (48) 250.94  43.15  1862.73
  
Gender    
 Boys   248 (35) 246.38  48.43  2346.32
  
 Girls  465 (65) 253.94  31.12  968.90 
Boys  
 Urban   93 (37.5) 243.35  34.78  - 
 Rural   155 (62.5) 248.20  55.05  - 
Girls  
 Urban   279(60) 254.42  32.02  - 
 Rural   186(40) 253.22  29.80  - 
 
Levels of E I  713 (100) 251.31  38.18  1458.37
  
 High EI 360 (50.49) 280.35  20.31  412.54 
 Low EI 353 (49.50) 221.69  28.04  786.74 
 
Academic achievement 
 
High achievers 463 (64.9) 252.86  34.59  1196.51 
Low achievers  250 (35.1)  248.44  44.01  1937.31 
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category of boys the mean score of urban boys is 243.35 with SD 34.78 and that 

of rural boys is 248.20 with SD 55.05.  While Under the category of girls the 

mean score of urban girls is 254.42 with SD 32.02 and that of rural girls is 253.22 

with SD 29.80.   The proportion of high emotional intelligence students is 

approximately half (50.49 %), mean score is 280.35 with SD 20.31 and the 

proportion of low emotional intelligence students was again approximately half 

(49.50 %), mean score is 221.69 with SD 28.04 respectively.  The mean score of 

high academic achievers and low academic achievers on EQI are 252.8683 and 

248.4400 with SD 34.59 and 44.01respectively.   

It was found that the mean score of students studying in colleges of urban 

and rural areas colleges was approximately equal while the mean score of girls on 

EQI was greater than that of boys.  The mean score of rural boys was greater than 

that of urban boys. Though the number of high emotional intelligence students 

was greater than that of low emotional intelligence students but their proportion 

was equal. The proportion of high academic achievers was higher than that of 

low academic achievers.  

It may be concluded that the students studying in urban and rural colleges, 

acquired the same scores on EQI.  But boys and girls acquired different scores on 

EQI.  Likewise urban and rural boys and urban and rural girls acquired different 

scores on EQI.  Students having high and low levels of Emotional Intelligence 

were equal in proportion. 

The high academic achievers were greater in number and had higher mean 

score on emotional intelligence. The low academic achievers were less in number 

and also had less mean score on emotional intelligence. 
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Levels of Emotional Intelligence 

 The descriptive statistics of EQI regarding levels of EI is given below in 

table 4.2.3: 

Table 4.2.3: Descriptive statistics of high emotional intelligence and low 
emotional intelligence of 11th class students regarding gender, 
location 

Categories    Emotional Intelligence 
      _________________________________________________________                           
   High EI    Low EI 
 F (%)  Mean  SD        F (%) Mean       SD  
 
Boys 113 (31)  286.09  21.28        135 (38) 213.14       38.76 
Girls 247 (69)  277.73    19.33       218 (62) 226.99       16.56 
Urban 187 (52)  278.86    21.05       185 (52) 224.15       15.48 
Rural 173 (48)  281.97    19.40         68 (48) 218.98       37.15 
 
 
 The sex and geographic distribution of sample respondents bearing high 

EI and low EI is shown in table 4.2.3.   The proportion: 69 percent, of high EI 

girls is greater than that of high EI boys (31 percent).   Similarly the proportion of 

low EI level girls (62 percent) is greater than that of low EI level boys (38 

percent).  But the proportion of low EI boys (38 percent) is greater than that of 

high EI boys (31 percent).  The proportion of high EI students regarding 

geographic location is greater (52 percent) for urban areas than that of high EI 

students in rural areas (48 percent).  The proportion of low EI students for urban 

areas is 52 percent while for rural areas is 48 percent.  

It was found that there was variation by gender regarding high and low 

levels of EI but no geographic location differences were found in this respect.  

The girls have high EI levels.  The proportion of high and low EI students 

studying in urban and rural areas was same (52 percent & 48 percent).  
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It can be concluded that most of the boys have low levels of emotional 

intelligence while most girls have high levels of emotional intelligence.  

 
4.2.2 Social Behaviour 

The data of 11th

Mean scores on SBI and on its components and subcomponents are shown 

in table 4.2.4.    All 11

 class students on SBI is analyzed and presented as 

follows: 

Social Behaviour Inventory (SBI) 

The descriptive statistics regarding the SBI Components and sub 

Components is shown in table 4.2.4: 

Table 4.2.4: Mean, SD and Variance of Components and Sub Components of 
SBI N=713  

Components and  M  Range  SD  Variance  
      _________ 
subcomponents of SBI   Max    Min.      
SBI    153.20  219 33 19.44 378.11 
(1) Family Component  25.40  30   6 3.53 12.46 
 
(2) Peers relationship  30.49  48  7 6.39 40.89  
 
(3) Behaviour in group  51.12  84   11 8.99 80.82 
 
(4) College behaviour  46.19  76   9 7.10 50.45 
    Behaviour with College 

authority  9.14  15  3 2.89 8.40 
    Behaviour with teacher 12.04  20      2.26 5.11  
    Behaviour with curriculum 25.00  48  4 4.56 20.88 
 
  

th class sample respondents’ mean score on SBI was 153.20 

with SD 19.44 and variance was 378.115.   Among four components of SBI, the 

third component; behaviour in group relationships has the highest mean score 

(51.12) with SD 8.99, the maximum and minimum mean score range of this 

component is 84 and 11respectively.  The mean score of Family Component and 
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behaviour in Peers relationship are 25.40 with SD 3.53 and 30.49 with SD 6.39 

respectively.  The students’ mean score on College Behaviour is 46.19 with SD 

7.10; the maximum and minimum mean score range of this component is 76 and 

9 respectively.  The least mean score on subcomponent behaviour with College 

Authority is 9.14 with SD 2.89 and greatest mean score value under college 

behaviour lies in subcomponent behaviour with Curriculum which is 25 with SD 

4.56.  The maximum and minimum mean score is 48 and 4 respectively.   

It was found that most of the students show positive social behaviour 

during events of their group interaction.   Their college behaviour is appropriate.  

Behaviour of the students in family and peers relationships is satisfactory and 

according to the norms of the society.   Social behaviour in dealing with college 

authority and with teachers is to some extent positive while behaviour with 

curriculum is satisfactory.  It can be concluded that students pleasantly work in 

groups.  

Types of Social Behaviour 

The descriptive statistics of SBI regarding types of Social Behaviour is 

given below in table 4.2.5: 

Table 4.2.5: Mean, SD and Variance of types of social behaviour (N=713)  

Types of SBI  Mean      Range SD           Variance 
     max.   min.      
 Acceptable   112.98  149  28 15.60  243.49 
      Agreeableness 30.94  40   8 5.10  26.05 
      Conscientiousness  82.03  111   20 11.63  135.40 
 
Unacceptable  40.22  88   5 10.00  100.01 
     Holistility   22.31  49   2 6.34  40.22 
     Aggressiveness 17.91  41   3 4.88  23.82 
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 In the present study the social behaviour comprised of two types; the 

acceptable social behaviour and unacceptable social behaviour.  The Mean, SD 

and Variance of these types are shown in table 4.2.5.  The mean score of 

acceptable type is 112.98 with SD 15.60 and that of unacceptable type is 40.22 

with SD 10.   The mean scores on acceptable types social behaviour, 

Agreeableness and Conscientiousness are 30.94 and 82.03 with SD 5.10 and 

11.63 respectively.   While mean score on unacceptable types social behaviour 

Holistility and Aggressiveness are 22.31 with SD 6.34 and 17.91 with SD 4.88 

respectively.   

The findings suggest that most of the time the 11th class students socially 

behave according to the norms of the society but sometimes they show hostility 

and become aggressive when they are with family, with peers, within a group and 

in college.    Most of the time, the students are dutiful, respectful and kind.  

Though the 11th class students show their cooperation and agreeableness in all 

occasions but they posses unacceptable social behaviour as well.  Sometimes, this 

social behaviour reflects their aggression and anger.   It can be concluded that the 

social behaviour of 11th class students mostly belongs to the acceptable type of 

social behaviour.   
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Descriptive Statistics of Social Behaviour 

The descriptive statistics of SBI regarding different variables is given in 

table 4.2.6: 

Table 4.2.6: Descriptive Statistics of Social Behaviour of 11th

 The frequencies, percentages, M, and SD of scores regarding social 

behaviour are shown in table 4.2.6.   The mean scores of urban and rural students 

on SBI are 152.41 and 154.07 with SD 19.03 and 19.87 respectively.   The mean 

score of boys and girls are 151.41 and 154.16 with SD 20.92 and 18.56 

respectively.   The mean score of category boys regarding urban and rural areas 

are; 151.64 and 151.28 with SD 21.62 and 20.56 while the mean score of 

category girls in this respect are 152.67 and 156.39 with SD 18.122 and 19.02 

 Class Students 
Regarding Gender, Location, Emotional Intelligence, High EI and 
Low EI, Academic Achievement (Higher Achievers and Low 
Achievers), N=713 

Variables & Groups  f (%)       Mean       SD  Variance 
 
Geographic location 
 Urban   372 (52) 152.41       19.03 362.37 
 Rural    341 (48) 154.07       19.87 394.96  
Gender  
 Boys    248 (35) 151.41       20.92 437.89 
 Girls   465 (65) 154.16       18.56 344.48 
Boys  
 Urban   93 (37.5) 151.64       21.62 2.24 
 Rural   155 (62.5) 151.28       20.56 1.65 
Girls  
 Urban   279 (60.0)  152.67       18.12 1.08 
 Rural    186 (40.0) 156.39       19.02 1.39 
Social Behaviour 
 High EI   360 (50.49) 155.05       16.42 269.75 

Low EI  353 (49.50) 151.33       21.97 482.70 
Academic achievement 
 High achievers 463 (65) 152.92       19.06   48.35 
 Low achievers  250 (35) 153.73       20.16 34.02  
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respectively.  The mean score of high level EI students on SBI is 155.05 and that 

of low level EI students is 151.39 with SD 16.42 and 21.97 respectively.   The 

proportion of high achievers (65 percent) was greater than that of Low achievers 

(35 percent) while the mean score of High achievers is 152.92 with SD 19.06and 

that of Low achievers are 153.73 with SD 20.06. 

It was found that the girls mean score were higher than that of the boys.  

The mean score of girls studying in rural colleges on SBI were higher than that of 

the urban girls.   The high EI students’ mean score on SBI were higher than that 

of low EI students.   But low achievers’ mean score on SBI were higher than that 

of High achievers.   It can be concluded that rural students, female students, rural 

girls, high EI students and low achievers on SBI were higher than the average 

score.  
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Descriptive Statistics of Types of Social Behaviour 

The descriptive statistics of acceptable and unacceptable types of social 

behaviour of the 11th

The table 4.2.7 depicts the mean score of boys having acceptable social 

behaviour is 109.71 with SD 16.97 and that of unacceptable social behaviour is 

41.70 with SD 10.39.  The mean score of girls on acceptable social behaviour is 

114.72 with SD 14.54 while girls’ mean score on unacceptable social behaviour 

is 39.43 with SD 9.70.   The urban and rural students’ mean score on acceptable 

social behaviour is 112.48 with SD 15.22 and 113.52 with SD 16.01 respectively.  

On the other hand the urban and rural students’ mean score on unacceptable 

social behaviour is 39.93 with SD 9.47 and 40.54 with SD 10.54 respectively.   

While the high level EI students’ mean score on acceptable social behaviour is 

 class students is given in table 4.2.7.    

Table 4.2.7: Descriptive Statistics of Types of Social Behaviour, N=713 

Categories    Types of Social Behaviour 
   _____________________________________________ 
   Acceptable    unacceptable   

f(%)      Mean    SD Variance    Mean   SD Variance 
 

Boys 248 (35) 109.71   16.97    288.00  41.70   10.39   108.03 
 
Girls 465 (65) 114.72   14.54    211.57  39.43    9.70   94.16  
 
Urban 372 (52) 112.48   15.22   231.69  39.93   9.47   89.77 
 
Rural 341 (48) 113.52   16.01   256.53  40.54   10.54   111.27 
 
High EI 360 (50)    117.77   13.34   178.14 37.27   7.48   55.98 
 
Low EI 353 (50) 108.09   16.22   263.35  43.23   11.27   127.18 
 
High AA 463 (65)  112.96   15.54   241.72 39.95   10.05   101.05 
 
Low AA  250 (35) 113.01   15.74   247.75 40.72   9.90   98.09 
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117.77 with SD 13.34 and that on unacceptable social behaviour is 37.27 with SD 

7.48.  On the other hand the low EI students’ mean score on acceptable social 

behaviour is 108.09 with SD 16.22 and on unacceptable social behaviour is 43.23 

with SD 11.27.    While the high achievers and Low achievers’ mean score on 

acceptable social behaviour is equal 112.96 and 113.01 with SD 15.54 and 15.74 

respectively, while their mean score on unacceptable social behaviour is 39.95 

and 40.72 with SD 10.05 and 9.90 respectively.  

It was found that the boys, girls, high EI students, low EI students, high 

achievers and low achievers’ mean scores on acceptable social behaviour were 

higher than that of unacceptable social behaviour.   It can be concluded that 11th 

class students’ social behaviour belongs to the acceptable type of social 

behaviour but sometimes they show unacceptable behaviour as well. 
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4.2.3 Academic Achievement 

The data on academic achievement of 11th class students is analysed and 

presented as follows: 

Analysis of Result of Examination at the End of First Year   

The descriptive statistics regarding the academic achievements of the 

students is given below in table 4.2.8: 

Table 4.2.8: Mean, SD and Variance of Academic Achievement, High 
Achievers and Low Achievers N=713 

Variables  f (%)  Mean Max. Min.  SD Variance 
 
Academic achievement  43.22 76 3 10.80 116.77 
High achievement 463 (64.9) 49.52 76 40 6.95 48.35  
Low achievement 250 (35.1) 31.56 39 3 5.83 34.02 
 

 The mean, SD and variance of result of annual examination of first year 

students is shown in table 4.2.8.  The mean score of academic achievement 

overall is 43.22 with SD 10.80 and variance 116.77.  The proportion of High 

achievers is more than half (65 percent) while the proportion of Low achievers is 

less than half (35 percent).   The mean score of High achievers is 49.52 with SD 

6.95 and that of Low achievers is 31.56 with SD 34.02.  The proportion of 

students with no compartment is 32 percent having the mean score 52.03 with SD 

of 7.40.   The proportion of students with compartment in only one subject is 30 

percent with the mean score of 43.32  and  SD 6,  but the proportion of students 

Compartment 
No compartment  230 (32.3) 52.03 76 37 7.40 54.89  
One subject  215 (30.2) 43.32 63 26 6.00 36.10 
Two subjects  124 (17.4) 38.93 69 21 8.76 76.83 
Three subjects  107 (15.0) 36.45 53 23 9.98 99.70 
Four subjects  24 (3.4) 24.46 33 18 3.47 12.08 
Five subjects  12 (1.7) 18.50 24 12 3.34 11.18  
Six subjects  1 (.1)  3.00 3 3 - - 
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having compartment in two subjects is 17 percent with The mean score of 38.93 

and SD 8.76.   The proportion of students having compartment in three subjects is 

15 percent with the mean score of 36.45 and SD 9.98.  On the other hand the 

proportion of students having compartment in four, five and six subjects is very 

low 3 and less than three respectively. 

It was found that the number of High achievers is greater than that of Low 

achievers.  The proportion of the students having no compartment was less than 

half (32.3 percent).  The proportion of the students having compartment in 

subjects was greater than that of students with no compartment.   The proportion 

of students having compartment in more than one subject was higher than that of 

students having compartment in one subject only. 

It can be concluded that majority of the 11th class students’ marks in 

percentages in annual examination were above the mean value but the students 

also had compartments in one or more than one subject. 
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Descriptive Statistics of Academic Achievement 

 The descriptive statistics of academic achievement regarding gender and 

location is presented in table 4.2.9.    

Table 4.2.9: Descriptive Statistics of Academic Achievement Regarding Gender 
and Location N=713 

Variables &    f(%)   Mean   SD  
Categories 
Geographic location 

Urban   372 (52)  43.14   10.84 
  

Rural   341 (46)  43.31   10.78 
  
Gender  
    Boys   248 (35)  41.66   12.34 
  
    Girls  465 (65)  44.06   9.79 
  
Boys  
   Urban   93 (37.5)   43.03   14.28 
   Rural   155 (62.5)  40.84   10.99 
Girls  
   Urban   279(60)  43.18   9.45 
  
   Rural   186(40)  45.38   10.18 
 
 

The table 4.2.9 represents the mean values of academic achievement of 

urban students and that of rural students are equal (43) with SD 10.84 and 10.78 

respectively.   On the other hand the mean score of girls is 44.06 and that of boys 

is 41.66 with SD 9.79 and 12.34 respectively.    The mean score of boys in urban 

and rural areas are 43.03 and 40.84 with SD 14.28 and 10.99 respectively.   On 

the other hand the mean score of girls in urban and rural areas are 43.18 and 

45.38 with SD 9.45 and 10.18 respectively. 

It was found that the mean of the percentage of marks of the students was 

above 40 whether they were boys or girls, living in urban or rural areas.     
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It can be concluded that the academic achievement of 11th class students was 

satisfactory irrespective of the gender and geographic location. 

Levels of Academic Achievers 

 The levels of academic achievement; high and low of the 11th

It was found that the proportion of High achiever girls was greater than 

that of High achiever boys and Low achievers boys and girls.   Similarly the 

 class 

students regarding gender and geographic location are presented in table 4.2.10. 

Table 4.2.10: Descriptive Statistics of Academic Achievers Regarding Gender 
and Location N=713 

      Academic Achievers     
   _____________________________________ 
Groups   High achievers  Low achievers 

(n = 463)    (n = 250) 
 f(%)  Mean    SD  f(%)  Mean    SD  
 
Boys 145(31) 50 7.76  103(41) 29.92 6.78  
 
Girls 318(69) 49.30 6.55  147(59) 32.71 4.75  
 
Urban 247(53) 49.40 6.53  125(50) 30.76 5.86  
 
 Rural 216(47) 49.65 7.41  125(50) 32.37 5.71  
 
 

The table 4.2.10 shows the proportion of High achiever girls is greater (69 

percent) than that of Low achiever boys; (31 percent) and their mean scores are 

49.30 with SD 6.55 and 50 with SD 7.76 respectively.   Similarly the proportion 

of Low achiever girls is more (59 percent) than that of Low achiever boys (41 

percent).   Again the proportion of urban High achievers is more than half (53 

percent) while the proportion of rural High achievers is less than half (47 

percent).   On the other hand the proportion of Low achievers in urban and rural 

areas was equal (50 percent).    
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proportion of urban High achievers was higher than that of rural High achievers 

and Low achievers of both localities; urban and rural.  Whereas the proportion of 

Low achievers (50 percent) was higher than that of High achievers in the rural 

areas. 

It can be concluded that girls and urban students are High achievers. The 

urban and rural localities do not effect on levels of academic achievement. 

Descriptive Statistics of Academic Achievers 

 The descriptive statistics of academic achievers regarding emotional 

intelligence and social behaviour and their types is shown in table 4.2.11.    

Table 4.2.11: Descriptive Statistics of Academic Achievers Regarding emotional 
intelligence and social behaviour, N=713 

Variables  Mean  Max. Min.  SD  Variance 
 
High achievers 
EQI   252.86  334 151 34.59  1196.51 
SBI   152.92  219 104 19.06  363.33 
Acceptable  112.96  149 70 15.54  241.72 
Unacceptable  39.95  88 23 39.95  101.05  
 
Low achievers 
EQI   248.44  322 .00 44.01  1937.31 
SBI   153.73  210 33 20.16  406.62 
Acceptable  113.01  149 28 15.74  247.75 
Unacceptable  40.72  78 5 9.90  98.09 
 
 

The table 4.2.11 reflects the mean score of High achievers on EQI and on 

SBI are 252.86 with SD 34.59 and 152.92 with SD 19.06 respectively.  Similarly 

the mean score of High achievers on Acceptable and Unacceptable behaviour are 

112.96 with SD15.54 and 39.95 with SD 39.95 respectively.  On the other hand 

the mean score of Low achievers on EQI and on SBI are 248.44 with SD 44.01 

and 153.73 with SD 20.16 respectively.  Similarly the mean score of Low 
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achievers on Acceptable and Unacceptable behaviour are 113.01 with SD 15.74 

and 40.72 with SD 9.90 respectively.    
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4.3 CORRELATIONS 

 The main purpose of the study was to determine the relationship of the 

emotional intelligence with social behaviour of the 11th

 

 class students.  The 

correlations that are related to the study hypothesis are analysed and presented as 

below: 

4.3.1 Inter correlations  

The inter-correlation of two study measures  EQI and SBI was carried out 

by applying bivariate correlation method.   The correlation matrix of scales and 

subscales of EQI and component and subcomponents of SBI is presented in table 

4.3.1.    

Table 4.3.1: The correlation Matrix of EQI, its scales, SBI and its components 

SBI FA PE GR CB CA TR CU EQI S1 S2 S3 S4 S5 

SBI 1              

FA .38** 1             

PE .78** .20** 1            

GR .84** .15** .54** 1           

CB .77** .17** .44** .49** 1          

CA .49** .22** .28** .21** .60** 1         

TR .45** .16** .31** .30** .58** .17** 1        

CU .65** .23** .39** .50** .87** .25** .28** 1       

EQI .16** .26** .13** .06 .12** .24** .10** -.01 1      

S1 .05 .24** .04 -.04 .03 .16** .05 -.08 .56** 1     

S2 .31** .27** .22** .22** .24** .25** .15** .13** .64** .41** 1    

S3 .13** .18** .13** .04 .10** .20** .07* -.00 .74** .55** .47** 1   

S4 -.04 .13 -.02 -.11** -.02 .09* .01 -.10** .60** .50** .33** .62** 1  

S5 .19** .20 .14** .13** .13* .23** .10** .00 .70** .46** .57** .60** .59 1** 

** p< 0.01,  * p< 0.05 
 

The table 4.3.1 specifically the analysis provides the inter-item correlation 

between the main study measures.  Values of inter-correlations among the 
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variables ranged from 0 to 1.   Both measures showed significant inter-

correlations as well as no correlations.  The EQI overall has significant 

correlation with SBI overall (.16), family component (.26), Peers (.13), College 

Behaviour (.12), and subcomponent college authority (.23) and Teacher (.10) at 

.01 level of significance.   It shows that SBI overall, social behaviour in the 

context of family, Peers, with college, college authority and with Teacher are 

related to the emotional abilities.  But non significant correlation was found with 

behaviour within group and behaviour with curriculum.   This result reflects that 

items on social behaviour in the context of behaviour in relationship with group 

members and with curriculum did not measure the emotional abilities.  The 

pattern of correlations of intrapersonal scale of EQI with component and 

subcomponents of SBI was observed that is significant (.24) with family 

component (p < .01) and .16 with subcomponent college authority (p < .01) but 

no correlation with SBI overall, peers, group, college behaviour, with teacher and 

with curriculum was observed.   On the other hand the interpersonal scale is 

significantly correlated to SBI overall and all component and subcomponents of 

SBI family, peers, group, college behaviour, college authority, teacher and 

curriculum .31, .27, .22, .22, .24, .25, .15, .13, .64 and .41 respectively (p < .01).   

It implies that emotional strength in this component is significantly related to the 

social behaviour of students in all contexts of their relationships.  On the other 

hand the adaptability scale of EQI has no relationship with only one component 

and one subcomponent of SBI behaviour in group and behaviour with curriculum 

(.04 and -.00 respectively).  The fourth scale of EQI, the stress management scale 

showed no correlation with SBI overall and its component and subcomponents; 
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family, peers, college behaviour, and teacher -.04, .13, -.02, -.02 and .01 

respectively. The only positive and significant correlation is present with 

subcomponent college authority (.09) at level .05 but the significant correlation 

with component and subcomponent; group and that of curriculum was of 

different nature (-.11 and -.10 respectively) (p < .01).     On the other hand the 

general mood scale had no correlation with family and with curriculum (.20 and 

.00 respectively).   It implies that general mood of happiness and optimism of the 

students has no impact on their behaviour in relationship with family and 

curriculum.   But these emotional capacities of the students are related to and 

have an impact on their behaviour in relationship with peers, group, and college, 

behaviour with authority and with teachers.   It was found that EQI overall was 

significantly correlated with the SBI overall and only behaviour within group and 

subcomponent behaviour with curriculum were found non significantly correlated 

to EQI overall.  The intrapersonal scale has correlation with only family 

component and subcomponent college authority.  The interpersonal scale of EQI 

has significant correlation with all components and subcomponents of SBI.  But 

correlations of adaptability scale like that of intrapersonal scale was significant 

with all components and subcomponents of SBI except with the component 

behaviour within group and subcomponent behaviour with curriculum but unlike 

intrapersonal scale it is significantly correlated to SBI overall.  In contrast to this 

finding the stress management scale was significantly correlated to the 

component behaviour in group and curriculum (p < .01) and subcomponents 

behaviour with college authority (p < .05) (-.11, -.10  and .09 respectively).  The 

general mood scale like intrapersonal and adaptability scales has no correlation 
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with curriculum while stress management scale has no correlation with 

component family.   

It can be concluded that EQI overall, SBI overall and interpersonal 

component scale had significant correlation among themselves.  Only two scales 

intrapersonal and adaptability scales showed no correlation with SBI overall.  

Expect stress management scale and general mood scale all scales of EQI were 

significantly correlated with family component.  Only interpersonal component, 

adaptability and general mood scales were significantly correlated to component 

behaviour with peers.    EQI overall, intrapersonal and adaptability scales showed 

no correlations with component behaviour within group. While stress 

management scale showed inverse correlation but interpersonal component and 

general mood scales showed significant correlation with this component.  Except 

intrapersonal scale and stress management scale, all scales and EQI overall had 

significant correlation with component college behaviour.  The subcomponent 

teacher had similar pattern of relationship like component college behaviour.    

On the other hand behaviour with curriculum is the subcomponent that has 

inverse correlation with EQI, stress management scale but has positive significant 

correlation with interpersonal scale of EQI.   
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4.3.2 Correlation of EQI, high EI and low EI with Social 
Behaviour Measure and types of Social Behaviour    

 
The correlation between EQI, levels of emotional intelligence and SBI 

overall and types of social behaviour are shown in table 4.3.2.    

Table 4.3.2: Correlation between EQI, levels of EI with SBI, its Components 
and Academic Achievement, N=713 
Variables     Pearson’s Correlation 
           EQI  High EI Low EI 
    (overall)  
SBI    .16(**)  .20(**)  .11* 
 
1) Family Component  .26(**)  .06  .22** 
 
2) Peers relationship  .13(**)  .17**  .09 
 
3) Behaviour in group  .06  .13*  .03 
 
4) College behaviour  .12(**)  .16**  .08 
 
 i) Behaviour with College      

authority  .24(**)  .16**  .11* 
 ii) Behaviour with teacher .10(**)  .14**  .05 
ii) Behaviour with curriculum   -.01               .07   .03 
        
Types of social behaviour 
 
 1) Acceptable   .37(**)  .28(**)  .18** 
 
 1.1) Agreeableness  .32(**)  .24**  .13** 
 1.2) Conscientiousness   .32(**)  .27**  .18** 
 
2) Unacceptable  -.26(**) -.07  -.04 
 
 2.1) Holistility   -.20(**) -.03  -.02 
 2.2) Aggressiveness    -.27(**) -.09  -.05 
 
Academic achievement .02  -.02  .09 
 

** p< 0.01,  * p< 0.05 
The table 4.3.2 shows that the magnitude of Pearson’s correlation of SBI 

with EQI, high emotional intelligence and low emotional intelligence was 
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significant as .16, .20 (p < .01) and .11 (p < .05) respectively.  The family 

component is not correlated to high EI. Similarly the component behaviour in 

relationships with peerss also has no correlation with low EI (.067 and .093 

respectively). But the family component has significant correlation with EQI 

overall and low EI, .26 and .22 (p < .01). The component behaviour with peers 

has significant correlation with EQI and high EI, .13 and .17 respectively (p < 

.01).  Behaviour within group is only correlated to high EI (.31) (p < .05) and like 

peers component, college behaviour component and its sub component behaviour 

with teacher has significant correlation with EQI and high EI (.02, .16 and .10, 

.14) (p < .01).  Among three sub components only college authority has 

significant correlation with EQI, high EI (p < .01) and low EI (p < .05), .24, .16 

and .11 respectively.   Only one sub component, behaviour with curriculum is not 

correlated to all emotional intelligence variables EQI, high EI and low EI.  

It was found that SBI overall is significantly correlated to EQI overall, 

high EI and low EI (Table 4.3.1).  Family component has significant correlation 

with EQI and low EI.  Peers component has significant correlation with EQI and 

high EI while group component has significant correlation only with high EI.  

The college behaviour and behaviour with teacher has significant correlation with 

EQI and low EI.  Behaviour with college authority is significantly correlated to 

EQI, high EI and low EI.  On the other hand behaviour with curriculum has no 

significant correlation with EQI, high EI and low EI.  It can be concluded that 

SBI and majority of its components and sub components have significant 

correlation with EQI, high and low levels of emotional intelligence.    
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The magnitude of Pearson’s correlation regarding acceptable types of 

social behaviour is significantly correlated to EQI and high and low levels of 

emotional intelligence, i.e. .37, .28, .18 (p < .01).  It implies that emotional 

intelligence helps the persons in behaving socially well and according to the 

norms of the society.     On the other hand the unacceptable types of social 

behaviour is negatively correlated to EQI (-.26 as p < .01) and non significantly 

and negatively correlated to high and low levels of emotional intelligence (-.07 

and -.04).  It implies that the emotionally intelligent persons tended to resist 

unacceptable behaviour in interaction with others.    

It was found that acceptable types of social behaviour were significantly 

correlated to EQI overall and high and low levels of emotional intelligence but 

the unacceptable types of social behaviour overall hostility and aggressiveness 

were negatively correlated to EQI overall (- .26, - .20 and - .27 as p < .01) and no 

correlation was found between unacceptable behaviour and high and low levels 

of emotional intelligence.  It may be concluded that emotional intelligence 

enhances the social abilities of the persons and helps them to exhibit acceptable 

behaviour and enables them to resist or avoid unacceptable behaviour. 

So it is concluded that as much as the persons are emotionally intelligent 

overall, they intend to show socially acceptable behaviour in the interaction of all 

contexts- with family, peers, group, college authority, teachers and curriculum.   

The tendencies of persons are irrelevant to the high and low levels of EI. 

The academic achievement has no significant correlation with neither EQI 

nor with high EI and low EI (.02, - .02 and .09).  It implies that academic 

achievements are not related to the emotional intelligence of the students.  It was 
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found that high academic achievement does not depend upon high emotional 

abilities of 11th class students.   It may be concluded that high EI male and female 

students will not necessarily achieve high grades in academics.  Hence 11th

Table 4.3.3 reflects that EQI overall has non significant correlation with 

academic achievement, high Achievers and low Achievers.  SBI overall and types 

of social behaviour acceptable and unacceptable have non significant correlation 

 class 

students perform academically irrespective of their levels of emotional 

intelligence   

 
4.3.3 Correlations of Academic Achievement, High Achievers 

and Low Achievers  
 

The magnitude of Pearson’s correlation of academic achievement and 

levels of academic achievements with EQI, SBI and types of social behaviour are 

shown in table 4.3.3.  

Table 4.3.3: Correlation of Academic Achievement and Levels of Academic 
Achievement with SBI overall and Types of Social Behaviour   

Variables     Pearson’s Correlation 
         Academic Achievement    High Achievers    Low Achievers
           N = 713   n = 463      n = 250 
     
SBI    - .03  - .05   - .00 
EQI      .02  - .04   - .02   
Types of social behaviour  
Acceptable behaviour  - .04  - .11*    .03 
 
Agreeableness   - .02  - .11*   - .03 
Conscientiousness  - .04  - .10*    .05 
 
Unacceptable behaviour - .01    .07   - .06 
 
Hostility   - .01  - .08   - .07 
Aggressiveness    .00    .03   - .01 
 
 * p< 0.05 
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with academic achievement overall, high and low levels of academic 

achievement except the inverse correlation of acceptable types of social 

behaviour with high levels of academic achievement; - .11, - .11 and - .10 (p < 

.05).  It implies that students scoring high at the end year examination may not 

necessarily behave positively in the society.  The unacceptable behaviour is not 

correlated to the academic achievement.  It implies that low achievers are not 

necessarily angry or aggressive personalities.  They may have no conflicts with 

family, peers, group members, college authority, and teachers and with subjects. 

It was found that the EQI overall has non significant relationship with 

high and low academic achievement of the 11th class students.  High academic 

achievers are negatively correlated to the acceptable types of social behaviour (- 

.11, - .11 and - .10 as p < .05) (Table 4.3.3).  While the unacceptable types of 

social behaviour have non significant correlation with academic achievement, 

high achievers and low achievers.     

It may be concluded that students’ high levels of academic achievement in 

their annual examination are not due to their emotional intelligence.  The high 

Achievers may not exhibit acceptable types of social behaviour and the 

unobedient, aggressive and unrespectful students may be high achievers.     
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4.4 THE INFERENTIAL STATISTICS 

The results of Independent Sample t- test are analysed and presented as follows: 

4.4.1 Gender Differences in Emotional Intelligence  

 The mean of EQI scores of male and female students were compared and 

analysed in table 4.4.1.     

Table 4.4.1: Gender Differences in Emotional Intelligence of 11th

Variable  

 Class 
Students N=713 

Groups Mean SD t-value 

Emotional  

Intelligence  

Boys 

Girls 

246.38 

253.94 

48.43 

31.12 

-2.528** 

High EI Boys 

Girls 

286.09 

27.73 

21.28 

19.33 

3.689*** 

Low EI Boys 

Girls 

213.14 

226.99 

38.76 

16.56 

-4.640*** 

*** P< 0.001, ** P< 0.01 
 

For the differences in mean scores of the boys (M = 246.38, SD = 48.43) 

and that of the girls (M = 253.94, SD = 31.12) on EQI overall, the observed are t 

= - 2 .528 and p < .01 so it is significant.  Similarly for the high EI boys and girls 

and that for low EI boys and girls the observed are t = 3 .689, p = .000 and t = - 4 

.640, p = .000 respectively. The differences are significant as p < .001.  

It may be concluded that there are significant differences between 

emotional intelligence of boys and girls.  Therefore Ho7 is rejected, i.e. result is 

significant. 
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4.4.2 Geographic Location Differences in Emotional Intelligence 

 The geographic location differences on EI are shown in table 4.4.2. 

 
Table 4.4.2: Geographic Location Differences in Emotional Intelligence of 11th

Variable  

 
Class Students, N=713 

Groups Mean SD t-value 

Emotional 

intelligence 

Urban  

Rural 

251.65  

250.94 

33.03 

43.15  

.250 

Boys Urban  

Rural 

243.35 

248.20 

34.78 

55.05 

- .762 

Girls Urban  

Rural 

254.42 

253.22 

34.78 

29.80 

.407 

High EI Urban  

Rural 

223.48 

219.58 

21.05 

19.40 

- 1.451 

Low EI Urban  

Rural 

223.48 

219.58 

16.45 

37.31 

1.303 

 
 

For the emotional intelligence overall and the scores of urban and rural 

students, as shown in table 4.4.2, the observed t = .250, p = .802 as p > .05, so it 

is non significant.   

For the urban and rural boys and girls the observed are t = - .762, p = .447 

and t = .407, P = .684 respectively, as p > .05 in both cases so it is non 

significant.  It may be concluded that emotional intelligence scores of either 

gender students studying in urban and rural colleges are not significantly 

different. 
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For the high EI students in urban & rural areas, the observed is t = - 1.451, 

and p = .148.  There is again no significant difference exists between high EI 

urban & rural students.  Similarly for the low EI student in urban and rural areas 

the observed is t = 1.303 and p = .193 revealed non-significant differences as p > 

.05.  This finding support the researcher to accept the null hypothesis Ho 8, i.e. 

result is non significant.  
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4.4.3 Gender Differences in social behaviour 

The gender differences on social behaviour of the students are shown in 

table 4.4.3. 

Table 4.4.3: Gender Differences in social behaviour Of 11th

Variable  

 Class Students 
N=713 

Groups Mean SD t-value 

Social 

Behaviour 

Boys 

Girls 

151.41 

154.16 

20.92 

18.56 

- 1.798 

Acceptable 

behaviour 

Boys 

Girls 

109.71 

114.72 

16.97 

14.54 

- 4.132*** 

Unacceptable 

behaviour 

Boys 

Girls 

41.70 

39.43 

10.39 

9.70 

2.901** 

*** P< 0.001, ** P< 0.01 
 
 For the overall social behaviour of the student of both gender as shown in 

table 4.4.3, the observed are t = - 1 .798, p = .073.  The male and female score on 

SBI overall of the students are not significantly different as p > .05.    On the 

other hand, further study of types of social behaviour: acceptable social 

behaviour of the students of both genders the observed is t = - 4.132 (p < .oo1).  

As p < .001 the acceptable social behaviour of boys and girls are significantly 

different.  Similarly for the unacceptable social behaviour the observed is t = 2 

.901, p = .004, the difference are significant as p < .01.  It was found that the boys 

and girls were significantly different in showing acceptable and unacceptable 

social behaviour.   

It can be concluded that there is no significant difference in boys and girls 

on SBI overall but there are significant differences in types of social behaviour: 
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acceptable and unacceptable social behaviour of boys and girls.  Therefore, null 

hypothesis Ho 9 is rejected, i.e. the result is significant. 

 

4.4.4 Geographic Location Differences in social behaviour 

 The geographic location differences in social behaviour overall and types 

(acceptable and unacceptable) are presented in table 4.4.4.    

Table 4.4.4: Geographic Location Differences in social behaviour of 11th

Variable  

 Class 
Students N=713 

Groups Mean SD t-value 

Social 

Behaviour 

Urban  

Rural 

152.41 

154.07 

19.03 

19.87 

- 1.137 

Acceptable 

behaviour 

Urban  

Rural 

112.48 

113.52 

15.22 

16.01 

- .887 

Unacceptable 

behaviour 

Urban  

Rural 

39.93 

40.54 

9.47 

10.54 

- .824 

SBI Boys Urban  

Rural 

151.64 

151.28  

21.62 

20.56 

.131 

SBI Girls Urban  

Rural 

152.67  

156.39 

18.12 

19.02 

- 2 .128* 

Acceptable 

Behaviour of 

Boys 

Urban  

Rural 

107.54 

111.01 

16.78 

17.00 

- 1.156 

Acceptable 

Behaviour of 

Urban  

Rural 

114.13 

114.13 

14.31 

14.31 

- 1 .079 
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Girls 

Unacceptable 

Behaviour of 

Boys 

Urban  

Rural 

44.09 

40.27 

10.54 

10.06 

2 .846** 

Unacceptable 

Behaviour of 

Girls 

Urban  

Rural 

38.54 

40.77 

8.67 

10.95 

- 2 .450** 

** P< 0.01, * P< 0.05 
 

As table 4.4.4 represents, for the overall social behaviour of students 

studying in different geographic location the observed is t = -1.137 and p = .256.  

The difference is non significant as p > .05.  Similarly for the category of male 

students the social behaviour of urban and rural students, the observed t = .131 

and p = .896 is again non significant.  But for the category of female students, the 

social behaviour of urban and rural girls, the observed t = - 2 .128 and p = .034, 

the difference is significant as p< .05.   

It is found that overall social behaviour of urban and rural students and 

that of urban and rural boys is not significantly different but the social behaviour 

of urban and rural girls is significantly different.   

It may be concluded that the urban and rural boys are similar in social 

behaviour but urban and rural girls differently behave in social interaction. 

Further description of types of social behaviour (acceptable and 

unacceptable) of urban and rural students, as shown in Table 4.4.4 also present 

the different results.   For acceptable types of social behaviour of the urban and 

rural students (boys and girls) the observed t = - 1.1561, p = .120 and t = - 1.079, 



154 

 

p = .281 respectively, there is no significant differences in urban and rural boys 

and girls in showing acceptable behaviour as p > .05.   

It may be concluded that the urban and rural boys and girls are similar in 

showing acceptable behaviour.   On the other hand for the unacceptable social 

behaviour of urban and rural boys and girls the observed t = 2.846, p = .005 and t 

= - 2.450, p = .015 respectively, it is significant in both cases as p < .01, p < .05.   

It may be concluded that significant differences in unacceptable behaviour 

exists between both urban and rural boys and urban and rural girls.  

It is found that students are similar in acceptable behaviour but the gender 

differences previously found in social behaviour of the students are particularly 

due to the differences in unacceptable behaviour of urban and rural students of 

both genders.   So Ho 10 is rejected as the result is significant.    

 

4.4.5 Differences in Levels of Emotional Intelligence  

The differences in levels of Emotional Intelligence of 11th class students 

regarding emotional intelligence overall, SBI overall, acceptable behaviour, 

unacceptable social behaviour and academic achievements are shown in table 

4.4.5.    
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Table 4.4.5: Differences in Levels of Emotional Intelligence of 11th

Variable  

 Class 
Students N=713  

Groups Mean SD t-value 

Social 

Behaviour 

(overall) 

High EI 

Low EI 

155.05 

151.33 

16.42 

21.97 

2 .563** 

Acceptable 

Behaviour 

High EI 

Low EI 

117.77 

108.09 

13.34 

16.22 

8 .710*** 

Unacceptable 

Behaviour 

High EI 

Low EI 

37.27 

43.23 

7.48 

11.27 

- 8 .338*** 

Academic 

Achievements 

High EI 

Low EI 

43.22 

43.22 

10.93 

10.68 

- .002 

*** P< 0.001,  
 

** P< 0.01    

As table 4.4.5 shows the social behaviour overall the high EI and low EI 

students, the observed t = 2 .563 and p = .011, the difference is significant as p < 

.05.   The analysis of the results on further details of types of social behaviour 

showed the similar result, since for the acceptable and unacceptable social 

behaviour the high EI and low EI students, the observed are t = 8 .710, p =  .000 

and t = - 8 .338, p = .000 respectively.  As in both cases p < .001 there are 

significant differences between high EI students and low EI students in showing 

acceptable as well as unacceptable social behaviour. 

It may be concluded that high EI students and low EI students have 

significant differences in social behaviour overall as well as in types: acceptable 



156 

 

behaviour and unacceptable social behaviour.  On the basis of these findings the 

Ho 3 and Ho 4 are rejected, i.e. the results are significant. 

For the academic achievements and the high EI and low EI students the 

observed t = - .002 and p = .998, since p > .05 the difference is non significant.  It 

may be concluded that there are no significant differences between high EI 

students and low EI students towards the academic achievements.  On the basis 

of this finding the Ho 5 is accepted, i.e. the result is non significant.    
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4.4.6 Differences in Levels of Academic Achievements of 11th 
Class Students 

 
The data regarding levels of academic achievements of 11th class students 

are presented in table 4.4.6.   

Table 4.4.6: Differences in Levels of Academic Achievements of 11th

Variable  

 Class 
Students N=713 

Groups Mean SD t-value 

Emotional 

Intelligence 

(overall) 

High Achievers 

Low Achievers 

 

252.86  

248.44 

34.59 

44.01 

1 .479 

Social 

Behaviour 

(overall) 

High Achievers 

Low Achievers 

 

152.92 

153.73 

19.06 

20.16 

-  .532 

Acceptable 

Behaviour 

High Achievers 

Low Achievers 

112.96 

113.01 

15.54 

15.74 

- .036 

Unacceptable 

Behaviour 

High Achievers 

Low Achievers 

39.95 

40.72 

10.05 

9.90 

- .977 

     

 
Table 4.4.6 reflects that the students having different levels of academic 

achievements are significantly different.  For emotional intelligence overall and 

the high academic achievements and low academic achievements the observed t = 

1 .479 and p = .140.  As p > .05 the difference is non significant.  It may be 

concluded that there is no difference in overall emotional intelligence of high and 
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low academic achievers so this non significant result support the researcher’s 

decision of accepting Ho 5.     

For the social behaviour overall and the high academic achievements and 

low academic achievements the observed t = - .532, p = .595, as p > .05 the 

difference is non significant.    It was found that there is no significant difference 

in the social behaviour of students with high academic achievements and low 

academic achievements.   It may be concluded that students show overall similar 

social behaviour irrespective to their levels of academic achievements. 

For the types acceptable and unacceptable social behaviour and the high 

academic achievements and low academic achievements the observed t = - .036, 

p = .971 and t = - .977, p = .329 respectively. As in both cases p > .05 therefore 

the differences are non significant.   It may be concluded that the high achievers 

and low achievers show similar types of social behaviour.  It is found that like 

social behaviour overall, non significant differences were observed in both types 

of social behaviour of high achievers and low achievers.   Therefore on the basis 

of these findings the Ho 6 is accepted, i.e. the result is non significant.    
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4.5 REGRESSION ANALYSIS 

 The Stepwise Multiple Regression analysis was applied to study the 

factors contributing towards the EI and social behaviour scores of 11th class 

students.  The results of this analysis are presented as below: 

4.5.1 Regression analysis of five scales of EI 

The summary of regression analysis of five scales of Emotional 

intelligence is shown in table 4.5.1.   

Table 4.5.1: Summary of regression analysis of five scales of EI 

Factors    R R square Adj. R sq.   t sig. 

Adaptability (S3)  .83 .70  .70  40.77 .000 

General Mood (S5)  .92 .86  .85  28.35 .000 

Intrapersonal Component(S1) .96 .93  .93  29.35 .000 

Interpersonal Componen (S2) .98 .96  .96  25.16 .000 

Stress Management (S4) 1 .00    1.00           1.00         7 E+800 .000 

 
Table 4.5.1 shows that five components of Emotional intelligence; 

Adaptability, General Mood, Intrapersonal Component, and Interpersonal 

Component explained 96 % variance in EI scores of the 11th class students.  The 

Adaptability scale alone accounted 70 % variability in EI scores.  The General 

Mood scale accounted 86 % and Intrapersonal Component scale accounted 93 % 

and Intrapersonal Component accounted 96 % variability.   The change in R for 

all five factors is significant at alpha .000.  

The summary of regression analysis of five scales of Emotional 

intelligence on social behaviour scores is shown in Table 4.5.2.   
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Table 4.5.2: Summary of regression analysis of five scales of EI on SBI scores 

Factors    R R square Adj. R sq.  t sig. 
 
Interpersonal Component(S2) .31 .10  .09  8.87 .000 
Stress Management (S4) .35 .12  .12           - 4.52 .000 
General Mood (S5)  .37 .13  .13  3.27 .001 
 
 

Table 4.5.2 depicts the interpersonal component is the first emerging scale 

explaining 10 % variance and other two scales emerged out are stress 

management and general mood explaining 12 % and 13 % of variability of 

students scores on social behaviour.  

 
4.5.2 Regression analysis of fifteen sub- scales of EI 

The Stepwise Multiple Regression performed for examining the 

prediction power of fifteen sub scales of EI is shown in table 4.5.3.   

Table 4.5.3: Summary of regression analysis of fifteen sub- scales of EI 

Factors    R R square Adj. R sq.   t sig. 

5.2 Optimism   .73 .53  .53  28.80 .000 

1.3 Self regards  .84 .72  .72  21.59 .000 

4.2 Impulse Control  .91 .83  .83  22.07 .000 

3.1 Problem Solving  .94 .88  .88  17.60 .000 

4.1 Stress Tolerance  .95 .90  .90  13.42 .000 

1.2 Assertiveness  .96 .93  .93  15.03 .000 

2.1 Empathy   .97 .94  .94  14.25 .000 

3.3 Flexibility   .98 .96  .96  15.85 .000 

2.2 Interpersonal relationship .98 .97  .97  16.51 .000 
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5.1 Happiness   .99 .98  .98  19.22 .000 

1.1 Emotional self awareness .99 .98  .98  19.57 .000 

1.4 Self actualization  .99 .99  .99  18.16 .000 

3.2 Reality Testing  .99 .99  .99  23.99 .000 

2.3 Social Responsibility .99 .99  .99  46.15 .000 

1.5  Independence   1.00     1.00               1.00           7E+007 .000 

 
Table 4.5.3 shows that out of fifteen sub scales fourteen scales emerged as 

significant predictors of 11th class students.  Optimism was the first variable 

entered in the model it explained 53 % variance.  The other variables retained in 

the model explained total variance; 99 %.   

 Fifteen sub scales of EI were analyzed and the results as shown in table 

4.5.4. 

Table 4.5.4: Summary of regression analysis of fifteen sub- scales of EI on SBI 
scores 

Factors    R R square Adj. R sq.   t sig. 
2.2 Interpersonal relationship .33 .11  .11  9.54 .000 
4.2 Impulse Control  .39 .15  .15           - 6.09 .000 
5.2  Optimism   .42 .18  .18  4.80 .000 
3.1   Problem Solving  .43 .19  .18  2.19 .029 
1.5  Independence  .44 .19  .19  2.46 .014 
 
 

Table 4.5.4 revealed that of fifteen only five sub scales emerged as 

predictor of social behaviour of the students.   Interpersonal relationship 

explained 11 % variance, Impulse Control explained 15 % variance, Optimism 

explained 18 % variance, and Problem Solving and Independence explained 19 % 

variance. 
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4.5.3 Regression analysis of components and subcomponents of 
SBI on EI scores 

 
The summary of regression analysis of components and subcomponents 

of SBI on Emotional intelligence scores of the respondents is shown in table 

4.5.5.  The emerged component was only family, and subcomponents emerged 

were college authority and curriculum.  The family component alone explained 7 

% variance and the other two explained 11 % and 12 % respectively in explaining 

the variability of student’s scores.   

Table 4.5.5: Summary of regression analysis of components and 
subcomponents of SBI on EI scores 

Factors    R R square Adj. R sq.   t sig. 
Family Component  .26 .07  .07  7.37 .000 
College Authority  .33 .11  .10  5.68 .000 
 
Curriculum   .35 .12  .11          -  2.98 .003 
 

 
The summary of regression analysis of components and subcomponents 

of SBI on social behaviour scores is shown in table 4.5.5.   

Table 4.5.6: Summary of regression analysis of components and 
subcomponents of SBI  

Factors    R R square Adj. R sq.   t sig. 
Behaviour in group  .84 .72  .72  44.78 .000 
College behaviour  .94 .88  .88  31.81 .000 
 
Behaviour with Peers  .98 .96  .96  43.65 .000 
 
 
 

 It is indicated in table 4.5.6 that behaviour in group is the first emerging 

factor which alone explained 72 % variance.  The other two components are 

college behaviour and behaviour with peers explaining 88 % and 96 % of the 

total variance.    



163 

 

4.5.4 Regression analysis types of social behaviour on EI scores 

The summary of regression analysis of types of social behaviour on 

Emotional intelligence is shown in table 4.5.7.   

Table 4.5.7: Summary of regression analysis of types of social behaviour on EI 
scores 

Factors    R R square Adj. R sq.   t sig. 
Conscientiousness  .35 .12  .12  10.26 .000 
Unacceptable behaviour .47 .22  .22          -   9.26 .000 
Agreeableness   .48 .23  .22  2.84 .005 
 
 

Table 4.5.7 reflects the first emerging type was Conscientiousness, it 

alone explained 12 % variance of the students’ scores and Unacceptable 

behaviour and agreeableness explained 22 % and 23 % variance.    

The summary of regression analysis of types of social behaviour on SBI 

scores is presented in table 4.5.8.   

Table 4.5.8: Summary of regression analysis types of social behaviour on SBI 
scores 

Factors    R R square Adj. R sq.   t sig. 
Acceptable behaviour  .86 .73  .73  44.83 .000 
 

 
The table 4.5.8 show that the only one predictor emerged was acceptable 

behaviour which explained the 73 % variability of the scores on types of social 

behaviour of the students. 

It was found that construct validity of Bar-On Emotional intelligence 

measure has been confirmed by its five scales and fifteen sub scales as these 

components accounted 96 % and 99 % variance in predicting EI scores of 11th 

class students.  The construct validity of social behaviour scale was confirmed by 

its three components out of four as these components accounted for 96 % 
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variance in predicting social behaviour scores of 11th class students.  the family 

components was not emerged out in predicting the social behvior of the students.  

Further, among two types of social behaviour acceptable social behaviour alone 

explained 73 % variability of the students’ scores.  It can be concluded that EQI 

and SBI have construct validity in measuring the Emotional intelligence and 

social behaviour and types of 11th

 

 class students’ behaviour. 
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CHAPTER 5 

 

SUMMARY, FINDINGS, CONCLUSIONS AND 
RECOMMENDATIONS  

 

5.1 SUMMARY  

The study identified the relationship between emotional intelligence and 

social behaviour of 11th class students. Most specifically, the study explored the 

relationship between the types of social behaviour and levels of emotional 

intelligence of 11th class students.  The social behaviour types and emotional 

intelligence levels of high and low academic achievers were also investigated in 

order to identify the relationship between emotional intelligence, social behaviour 

and academic achievement of the students. The present research also determined 

the effect of demographic variables; i. e., gender and locality on emotional 

intelligence and social behaviour of 11th

The study was conducted in two districts of Punjab; Rawalpindi and 

Attock. The sample size was 819 male and female students studying at 

Intermediate/ graduate/ post graduate colleges of districts Rawalpindi and Attock.   

As the population included many strata therefore stratified sampling technique 

was applied for the selection of each stratum.  The sample size from the 

population was determined as recommended by Johnson, B. and Christensen, L. 

(2000).  A total of 23 colleges for both genders were selected.  Of 23 colleges, 12 

were located in urban areas and 11, in rural areas.  The number of colleges 

selected for male and females were 08 and 15 respectively.  The research 

 class students.   
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measures comprised two inventories; EQI, SBI and result of the end of the year 

examination.   Emotional Quotient Inventory (EQ-I) developed by Bar-On was 

used to identify the emotional intelligence of the students, while the Social 

Behaviour Inventory (SBI) developed for the present research was used to collect 

the data on social behaviour of students with family, peers, within group and 

college.  The end of the first year examination result (Intermediate Part I) was 

used as a measure to identify the levels of academic achievement of the students.   

The Urdu versions of both inventories were applied as pilot test to a group of 50 

students to validate the inventories.   

The values of coefficient of Alpha reliability of validated EQI for this 

research was 0.92 and that of validated SBI was 0.90.   The data collected was 

organized, and statistically analysed by calculating the means, percentages, SD, 

variance and Pearson’s Correlations.  The inferences were drawn via independent 

Sample t-test and stepwise multiple linear regression analysis.   The findings 

revealed that significant correlations occur between emotional intelligence and 

social behaviour and non significant correlations occur between emotional 

intelligence and academic achievement.  It was found that gender of 11th class 

students could predict the level of emotional intelligence.  It could be concluded 

from the study that emotional intelligence and social behaviour are important 

factors in the college life of 11th class students.  The awareness and recognition of 

this relationship is valuable for producing better outcomes of college life and 

academic problems during the first year of college education.  The study further 

suggests that the types of social behaviour of the students can be predicted by 

their emotional intelligence.   



167 

 

5.2 FINDINGS 

The findings of the research were as follows:  

5.2.1 Profile of Characteristics of Students 

 The descriptive analysis of data provided information regarding profiles 

of the respondents. 

1. The results of the data analysis revealed that more than fifty percent of 

713 students (i.e. 65 percent) were female and more than fifty percent 

(i.e. 52 percent) were studying in urban colleges. It was found that more 

than fifty percent of the boys (62.5 percent) were studying in rural 

colleges while more than fifty percent (60 percent) girls were studying in 

urban colleges.  The family income of the majority of the students (58 

percent) was in the range of Rs.500 to 10000.  Fathers of the students 

belong to different professions i.e. services in government and private 

offices, agriculture and other different professions.  Mothers of most of 

the students only keep their houses (Table 4.1.1). 

 

5.2.2 Emotional Intelligence 

The analysis of data described the levels of emotional intelligence of 11th

2. The data revealed that approximately 50 percent (360) students had high 

EI levels whereas 50 percent (353) students had low EI levels.  Though 

the number of students bearing higher scores on EQi was greater than 

that of students bearing lower scores on EQi, their proportion was 

 

class students.   

1. The mean scores of students on overall EQi were 251 (Table 4.2.2). 
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approximately equal (Table 4.2.2).  The mean score of high EI students 

(M=280) was higher than that of low EI students (M=222) (Table 4.2.2). 

The data was analyzed in order to describe the gender and location wise 

difference of scores on EQi. 

3. The data analysis revealed that the mean scores of girls on EQi was higher 

(M=254) than that of the boys (M=246).  The mean scores (M=252) of 

urban students was also higher than that of rural students (M=251).  The 

mean scores of rural boys (M=248) was higher than that of urban boys 

(M=243).  The mean score of urban and rural girls was also different 

(M=254 and 253 respectively) (Table 4.2.2).   

4. The descriptive analysis of the study revealed gender differences 

regarding levels of EI.  The mean scores of boys with high EI (M=286) 

was higher than that of low EI boys, (M=213) but the proportion of low 

EI boys (38 percent) was higher than that of high EI boys (31 percent).  

Similarly, the mean score of high E1 girls was greater (M=278) than that 

of low EI girls (M=224).  On the other hand, mean score of low EI boys 

(M=213) was lower than that of low EI girls (M=227) (Table 4.2.3). 

The proportion of girls (69 percent) among high EI students was higher 

than that of boys (31 percent).  Similarly the proportion of girls among 

low EI students was also higher (62 percent) than that of boys (38 

percent) (Table 4.2.3). 

5. The results of analysis of data showed location wise differences in mean 

scores on EQi.  Mean scores of high EI urban students (M=279) was 

higher than that of low E1 students (M=224).  But the Urban and rural 
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students were proportionally equal (52 percent and 48 percent 

respectively) in having high and low levels of E1 (Table 4.2.3). 

 

5.2.3 Social Behaviour 

The analysis of information collected through SB1 described the social 

behaviour of students with family, peers, within group and college.   

6. The mean score on overall SB1 was 153 (Table 4.2.4).  The mean scores 

of components of SBI: family, peerss, and behaviour within group and 

college behaviour were 25, 30, 51 and 46 respectively.      

7. The data revealed different mean scores on types of social behaviour.  The 

mean score of students on acceptable type was higher (113) than that of 

mean scores on unacceptable type of social behaviour (40) (Table 4.2.5). 

The findings suggest that most of the time the 11th class students socially 

behave according to the norms of the society but sometimes they show 

hostility and become aggressive when they are with family, with peers, 

within a group or in college.  Mostly, the students are dutiful, respectful 

and kind.  Though the 11th

8. The results of data analysis regarding gender wise scores on social 

behaviour revealed that mean score of girls was higher (M=154) than that 

of boys (M=151) (Table 4.2.6). 

 class students show their cooperation and 

agreeableness in relationship with family, peers, within a group or within 

college but sometimes, their behaviour reflects their aggression and anger.     

Similarly, location wise mean scores were also different.  The mean 

scores of urban and rural students were different (M=152 and M=154 



170 

 

respectively).  The mean score of rural girls was higher on SBI (M=156) 

than that of urban girls (M=152), whereas there was no difference in mean 

scores of urban and rural boys (M=151 in both cases) (Table 4.2.6). 

9. The study revealed that social behaviour of girls was acceptable (M=114) 

as compared to the boys (M=109) and the mean score of boys on 

unacceptable type was higher (M=42) than that of girls (M=39).  No 

difference on mean score of the students was found (M=113, and M=40) 

on acceptable and unacceptable behaviour in both localities (Table 4.2.7). 

10. The results of data analysis on types of social behaviour of high EI and 

low EI students revealed that high EI students showed acceptable social 

behaviour as compared to low EI students (M=118, M=108 respectively). 

Also, low EI students showed unacceptable social behaviour as compared 

to the high EI students (M=43, M=37 respectively) (Table 4.2.7). 

11. The analysis of data on high and low academic achievement revealed no 

difference in the mean scores on acceptable and unacceptable social 

behaviour of high achievers and low achievers (M=113 and M=40 of high 

and low achievers respectively) (Table 4.2.7). 

 

5.2.4 Academic Achievement 

The analysis of end of the year examination results revealed differences in 

frequencies and proportion of the students achieving high and low levels.  

12. It was revealed that the mean scores on academic achievement of the 

students were higher; 43 percent than 40 percent.  
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13. The proportion of the students having compartment in 1 and more than 1 

(up to 6 subjects) was greater (68 percent)  than that of the students 

having no compartment (32 percent) (Table 4.2.8). . 

14. The mean of percentage of marks of the students of both genders was 

above 40 for urban or rural areas (M= 43) (Table 4.2.8). 

15. The results of data analysis revealed that the number of high achievers 

(463) was greater than that of low achievers (258).  The proportion (65 

percent) of high achievers was greater than that of low achievers (35 

percent).  Less than fifty percent students passed in all of the 6 subjects 

(32 percent).  The proportion of students having compartments in more 

than 1 subject was higher (38 percent) than that of students having 

compartments in only 1 subject (30 percent) (Table 4.2.8). 

16. The results of data analysis revealed gender and location differences in 

the proportion of the students in their academic achievement.  There was 

no difference in mean score of urban and rural students (M= 43) (Table 

4.2.9).   The mean score of girls was higher (M= 44) than that of the boys 

(M= 41).  The results revealed that the mean score of urban boys and 

urban girls were equal (M= 43) but the mean score of rural girls was 

higher (M= 45) than that of the rural boys (M= 41) (Table 4.2.9). 

17. The results of the study described the levels of academic achievements of 

the respondents in urban and rural localities. The proportions of high and 

low achiever boys (31 percent and 41 percent) were lower than that of 

high and low achiever girls (69 percent and 59 percent) (Table 4.2.10).  

On the other hand the proportion of urban high achievers (53 percent) was 
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greater than that of rural high achievers (47 percent) whereas the 

proportion of urban and rural low achievers in both localities was same in 

each case (Table 4.2.10). 

18. An important finding regarding the role of EI in academic achievement 

was evidented from the fact that mean score of students having high 

academic achievement on overall EQi (M=253) was higher than that of 

low achievers (M=248) (Table 4.2.11).  The analysis on types of social 

behaviour revealed that the mean score of students having high academic 

achievements and low academic achievements were equal on acceptable 

behaviour (M=113) as well as on unacceptable behaviour (M=40).  The 

maximum scores of both categories of students were also the same (Max. 

Score =149) on either types of social behaviour. 

 

5.2.5 Emotional Intelligence and Social Behaviour 

The analysis revealed significant correlation of emotional intelligence and 

social behaviour.  The relationship was verified through various statistical 

measures including bivariate correlation method, t-test and regression analysis.  

The results of this study supported the first two hypotheses that emotional 

intelligence and social behaviour are significantly correlated with each other.  

These results are inline with former researches conducted in the field of 

emotional intelligence and its relationship with social behaviour. 

19. The results of the study revealed significant positive inter item correlation 

of emotional intelligence and its five sub scales (Table 4.3.1).  Similarly 
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the results revealed significant positive inter-item correlation of SBI with 

its components and sub components (Table 4.3.1). 

20. The EQi has a strong positive correlation with SBI overall (r = .16) and its 

component for family r = .26 for behaviour with peers (r = .13) and for 

college behaviour r = .12 (p < .01 in all cases).  Non significant 

relationship was found with only one component, behaviour within group 

(r = .06 non-significant).  The sub components of college behaviour, 

behaviour with college authority and behaviour with teachers were 

significantly correlated (r =.24 and .10 respectively, p < .01) but 

behaviour with curriculum was inversely and non significantly correlated 

with emotional intelligence (r = -.01) (Table 4.3.1). 

21. The strong correlation of emotional intelligence and social behaviour was 

further confirmed by the study of 5 scales of EQi.  The results of the study 

revealed that second scale, inter personal scale of EQi has strong positive 

correlation with SBI and all components and sub components of SBI 

(Table 4.3.1).  The correlation pattern of third scale, the adaptability scale 

is similar to that of EQi overall (Table 4.3.1).  The non significant 

correlation was found between forth scale, stress management scale with 

SBI (r = -.04) and its components, family, peerss and college behaviour 

(r= .13, & - .02 respectively). Only one sub component college authority 

was positively correlated (r = .09, p < .05) to this scale.  However, 

significant but inverse correlation with this scale (stress management) was 

found with SBI component behaviour within group (r = -.11) and with sub 

component behaviour with curriculum (r = -.10, p < .01 in both cases).  
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The first scale of EQi, the interpersonal scale was non-significantly 

correlated with SBI overall (r = .05).  The only positive correlation of this 

scale was with family component (r= .24) and behaviour with college 

authority (r = .17) (p < .05).  The fifth scale the general mood scale was 

positively correlated to SBI except family component (r = .20) and 

behaviour with curriculum (r = .00) (Table 4.3.1). 

22. The inter correlation of EQi and its composite scales was further evidence 

from the regression analysis.  All five scales accounted for 100 percent 

variance in E1 scores (Table 4.5.1 and 4.5.3). 

23. The results of the study provided evidence for emotional intelligence 

being significant predictor of social behaviour that accounted for 19 

percent variance in social behaviour scores (Table 4.5.4). 

24. Three scales of EQi interpersonal, stress management and general mood 

accounted for 13 percent variance in social behaviour scores (Table 

4.5.2). 

25. The family component and sub component behaviour with college 

authority and behaviour with curriculum accounted for 12 percent 

variance in emotional intelligence scores provided evidence of significant 

relationship between the variables (Table 4.5.5). 

26. The prediction of type of social behaviour was further evidenced from the 

emotional intelligence when types of social behaviour accounted for 23 

percent in emotional intelligence scores (Table 4.5.7). 
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27. Three component behaviour in group, college behaviour and behaviour 

with peers predicted 96 percent variance in social behaviour scores and 

provided evidence for inter correlation of SBI (Table 4.5.6). 

28. The significant relationship of emotional intelligence and social behaviour 

was further confirmed when high emotional intelligence and low 

emotional intelligence levels were studied.  The results revealed 

significant positive correlation between SBI and high and low levels of 

emotional intelligence (r = .20 and .11 respectively, p < .01) (Table 4.3.2). 

The high levels of emotional intelligence have significant correlation with 

all components of SBI except family component (r = .07) while the low 

levels of emotional intelligence have significant correlation only with SBI 

overall and family component (r = .11 and .22 respectively, p < .01) 

(Table 4.3.2). 

29. The key role of emotional intelligence in predicting type of social 

behaviour of students was evident from the fact that students having high 

scores on EQi of emotional intelligence had positive significant 

relationship between high emotional intelligence levels and acceptable 

social behaviour (r = .37, p < .01) and inverse significant relationship 

between high emotional intelligence and unacceptable social behaviour (r 

= - .26, p < .01) (Table 4.3.2). 

30. The important role of emotional intelligence in predicting social 

behaviour of the students was further confirmed when significant 

differences were found in the mean scores of high emotional intelligence 

and low emotional intelligence of students on SBI overall and acceptable 
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and unacceptable social behaviour (r = 2.56, p<.01, 8.71 and - 8.33 

respectively, p < .001) (Table 4.4.5). 

 

5.2.6 Gender and Geographic Location Differences 

 The analysis of data revealed significant gender differences on scores of 

EQI and on high and low levels of EI.  The geographic location differences were 

not significant on the variables overall but a further explanation of these 

differences explored interesting results on types of social behaviour of the 

students. 

31. The results of the study revealed significant gender differences on scores 

of EQI overall (p < .01) and on high and low levels of EI (p < .001) 

(Table 4.4.1). 

32. The results of the study revealed non significant geographic location 

differences on scores of EQI overall as well as on high and low levels of 

emotional intelligence (p > .05) (Table 4.4.2). 

33. The results of the study revealed non significant of gender differences on 

SBI overall but revealed significant differences on types: acceptable and 

unacceptable social behaviour (p < .001, p < .01, respectively) (Table 

4.4.3). 

34. The study revealed non significant geographic location differences on 

scores of SBI overall (p > .05) but the results of further explanation 

revealed that the social behaviour of girls of urban and rural areas were 

significant differences (p < .05) (Table 4.4.4).  



177 

 

35. The study revealed non significant difference of geographic localities on 

social behaviour of the students overall (p > .05).  The results also 

revealed no difference in acceptable behaviour of urban and rural students 

overall (p > .05) but the unacceptable behaviour of students of both 

localities were significantly different (p < .05). (Table 4.4.4). 

 

5.2.7 Emotional Intelligence and levels of Academic Achievement 

 The analysis of data revealed non-significant correlation of emotional 

intelligence with academic achievement. This result supports as well as 

contradicts the findings of some previous researches. 

36. Overall academic achievements of the students at the end of first year 

examination was non-significantly correlated with emotional intelligence 

overall (r = .02), high emotional intelligence levels (r = - .02) and low 

emotional intelligence levels (r = .09) (Table 4.3.2). 

37. The non-significant relationship of emotional intelligence and academic 

achievement was further confirmed when levels of academic 

achievements were studied.  The results of the data analysis revealed that 

the scores high achievers and low achievers were negatively and non-

significantly correlated with E1 (r = .04 and r = .02 respectively) (Table 

4.3.3). 

38. Non significant difference was found in overall emotional intelligence of 

high and low achievers (Table 4.4.6). 
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5.2.8 Social Behaviour and Academic Achievements 

 The results of the study revealed non-significant correlation between 

social behaviour and levels of academic achievements. 

39. The results of the data analysis revealed negative and non-significant 

relationship between social behaviour of high and low achievers (r = - .05 

and - .00) (Table 4.3.3). 

40. The further analysis of data revealed that the high achievers have negative 

and significant correlation with acceptable types of social behaviour (r = - 

.11, - .10, p < .05) (Table 4.3.3).  The results also revealed no significant 

correlation of low achievers with types of social behaviour (Table 4.3.3).  

This finding was statistically evident from no significant difference in 

mean scores of high achievers and low achievers on social behaviour and 

types (Table 4.4.6). 

 

5.3 DISCUSSION   

The theoretical orientation adopted for this study suggested that 

competent social behaviour may strongly (positively) correlate to emotional 

intelligence and academic achievements which is discussed as below:  

 

5.3.1 Demographic Status  

 The proportion of female students (65 percent) was greater than that of 

male students (35 percent) in Intermediate / graduate / post graduate colleges 

located both in urban and rural areas of the province Punjab, Pakistan.  On the 

other hand boys who have to be economically independent and to bear financial 
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burden of the family in future give preference to acquire some professional skills 

instead of continuation of further studies in colleges.  Hence students in urban 

areas prefer to complete their studies before they move towards employment.    

Unfortunately proportion of girls studying in rural areas is less as 

compared to that of urban (40 percent and 60 percent respectively).   On the other 

hand the greater proportion of boys was in rural colleges as compared to that of 

urban colleges (37.5 percent and 62.5 percent).   The reason may be that the 

undeveloped or underdeveloped rural areas must not contain multiple avenues for 

career development of boys.   Parents may think that boys might get better 

opportunities for future employment if they go to the cities after completing 

intermediate.  

The results of the research revealed that family monthly income of the 

majority of students ranges from 5000 to 10000 rupees only.  Fathers of the 

students do jobs of multiple natures which included government/ private services 

and agriculture etc.   The reason may be that middle class families cannot afford 

the expenses of private educational institutions therefore the clientele of 

intermediate/ graduate/ post graduate colleges belong to middle class families. 

The results of regression analysis revealed only gender emerged as 

demographical predictor of emotional intelligence, these results linked to the 

Parker, Summerfeldt, Hogan, & Majeski’s study (2004) who also revealed the 

same findings that gender was a good predictor of emotional intelligence.    
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5.3.2 Emotional Intelligence  

The present study intended to explore the emotional intelligence of 11th 

class students.   Among the five scales of EQ-i, the highest mean value (M = 

58.69, SD = 9.54) lied in scale interpersonal component as compared to other 

four scales.  It showed that the students were able to express the interpersonal 

skills.  The interpersonal component had three sub scales; empathy, interpersonal 

relationship, and social responsibility. The respective mean scores of the students 

on these scales were 21.90, 19.80 and 16.98 respectively.  It showed that the 11th 

class students have abilities to be aware of other’s emotions.  They understand 

and appreciate others’ feelings.   They have ability to establish and maintain 

mutually satisfying relationships that are characterized by emotional closeness 

and by giving and receiving affection.   They have ability to demonstrate them 

selves as a cooperative, contributing and constructive member of one’s social 

group.  On the other hand the least mean score value on forth scale: stress 

management (M = 43.12, SD = 9.79) indicated that 11th class students had less 

ability to tolerate stress and impulse control. The mean score on its two 

respective subscales; stress tolerance and impulse control (M = 16.73, SD = 4.41 

and M = 26.38, SD = 7.31) showed that 11th

The result showing approximately similar proportion of high EI students 

and low EI students (50.49 percent and 49.50 percent) indicated that the number 

of students in Intermediate/ graduate /post graduate colleges possessed high 

 class students sometimes were not 

able to withstand against adverse events, stressful situations and strong emotions 

and they did not resist or control their emotions.  
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levels of emotional intelligence, approximately same as that of students with low 

EI levels.    

The results regarding gender and geographic location revealed that 

students studying in urban and rural areas acquired equal mean scores on EQ-i; M 

= 251.65, SD = 33.03 and M = 250.94, SD = 43.15 respectively.  The nature of 

similar mean scores indicated the similarities of abilities of students belonging to 

different localities.   

The gender wise performance of the students on EQ-i (M = 246.38, SD = 

48.43 and M = 253.94, SD = 31.12 for boys and girls respectively) indicated 

difference in intrapersonal, interpersonal, adaptability skills, stress management 

skills and general mood.   The results of the present study revealed significant 

differences in emotional intelligence levels of male students from that of female 

(p< .01).  This finding supports the rejection of the null hypothesis HO

The results of the study revealed non significant differences in EI of urban 

and rural students.  This finding supports acceptance of the null hypothesis H

 7, i.e. 

result is significant.  This result supports the findings of validation studies of 

emotional intelligence by Scutte et al (1998).  Their studies showed significantly 

higher scores for females than males.  Their finding was consistent with prior 

findings on studies of emotional skills.  The same research also found no relation 

of emotional intelligence with cognitive abilities by using MSCEIT as was 

revealed no correlation of emotional intelligence with academic achievements (as 

academic achievements directly relates to cognitive abilities) by using EQ-i for 

the present research.  

O 8, 

i.e. result is non significant.  A further explanation of geographic location 
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differences on high and low levels of EI also revealed non significant locality 

differences (p > .01).   This finding again supports the researcher’s decision of 

accepting the null hypothesis HO 8, i.e. result is non significant. 

There were significant differences between emotional intelligence of boys 

and girls.   

 

5.3.3 Social Behaviour  

The results of the present study revealed the mean score value of 

acceptable social behaviour (M = 112.98, SD = 15.60) indicating that the 11th 

class students’ social behaviour isrelated to the norms of the society.  They were 

obedient, trustworthy and reliable. They were accommodative, submissive and 

say nice things.  On the other hand, sometimes the 11th

Social behaviour of male and female students was studied on SBI scores.  

The findings of the present result revealed statistically no significant differences 

in overall social behaviour of male and female student (p > .05).  Further study of 

gender differences on types of social behaviour revealed statistically significant 

differences on acceptable behaviour (p < .001).  Similarly when gender 

differences on unacceptable type of social behaviour were studied the results 

revealed significant differences (p < .01).   These differences indicate that boys of 

Pakistani culture do not always compromise, accommodate or agree.  They show 

 class students showed 

unacceptable behaviour as well.   Sometimes on events of social interaction they 

disagreed and exhibited unfriendly behaviour which was not in accordance with 

the societal norms.   They became angry, picked on others and rejected other’s 

opinion, showed conflicts and protested for their own point of view.    
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their difference in opinion more aggressively than girls whenever they interact 

socially.   Their differences in opinion are shown by their behaviour that is 

beyond the norms of the society and taken as unacceptable by other members of 

the society.  The results revealed significant gender differences on types of social 

behaviour (p < .01).  This finding supports the researcher in rejecting the null 

hypothesis HO 9, i.e. result is significant. 

From the present study it was revealed that the geographic location does 

not have an impact on the development of social behaviour of the adolescents as 

the differences were statistically non significant (p > .05).  Similarly the results 

revealed non significant differences of urban and rural location on types of social 

behaviour.   But an additional explanation of geographic location separately for 

boys and girls revealed no difference on social behaviour of urban and rural boys. 

However, the results revealed significant differences in social behaviour of urban 

and rural girls as (p < .05), so the girls living in urban and rural areas socially 

behaved differently. These findings directed the researcher to study whether the 

geographic location has an impact on types of social behaviour of both genders or 

not?   The results revealed non significant differences on acceptable type of social 

behaviour (p < .05) but in contrast the results revealed significant geographical 

location differences of both gender on unacceptable types of social behaviour (p 

< .01 in both cases).  These findings support the researcher in rejecting the null 

hypothesis HO 10, i.e. result is significant. The gender differences found earlier 

were particularly due to the unacceptable behaviour of urban and rural students 

(both male and female) and also due to the different social behaviour of urban 

and rural girls. 
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The results of correlations between EI overall and social behaviour of 

students in relationship with family, peers, within group and college behaviour 

revealed significant correlations (p < .01), except the social behaviour within 

group.   It indicated that as much as emotionally intelligent the persons were as 

nicely they behaved with their family, peers, and with college authority and 

teachers.  This finding supports the researcher in rejecting the null hypothesis HO 

1, i.e. result is significant with majority of the components of SBI. A further 

explanation of correlation of high and low EI with social behaviour revealed 

significant correlation (p < .01) of high EI with acceptable social behaviour in 

relationship with peers, within group and within colleges with authority and 

teachers.  The results was non significant with only one component (family) of 

SBI.  This finding supports the significant relationship of EI and social behaviour 

of the students.   The results of study of correlation of low EI and social 

behaviour revealed significant correlation (p < .05) with overall social behaviour, 

acceptable social behaviour, behaviour with family, and behaviour with college 

authorities (p < .05).   So the persons with high EI exhibit acceptable type of 

social behaviour in relationship with peers, group members, with college 

authority and teachers at colleges.   The results of the present study revealed non 

significant relationship of high EI with unacceptable type of social behaviour (p < 

.05).  These findings support the researcher in rejecting the null hypotheses HO 2, 

HO 3, and HO

The results of the present study regarding high EI and acceptable social 

behaviour are in line with those of Mayer, Salovey, & Caruso, (2004) who said 

that people with higher emotional intelligence are likely to have better social 

 4, i.e. the result is significant in these cases. 
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support, and fewer problematic interactions with others.  They further explained 

that people higher in EI are more satisfied with their social network, appear to 

receive more social support and seem to more successfully avoid interpersonal 

arguments and fights.  Hence the individual is better able to avoid interpersonal 

violence.   

The results of the present study regarding the inter-correlations of SBI 

with interpersonal scale of EQI revealed high degree of magnitude of correlation. 

This strongly supported the postulates of Mayer & Salovey (1998, 1993) that 

ability to identify and access one’s feelings and that of other’s are essential for 

personal and social effectiveness. 

 

5.3.4 Correlations 

The results of the present study revealed significant correlations of EQ-i 

and acceptable types of social behaviour.    It indicated that emotional abilities of 

the students helped them to show and maintain acceptable social behaviour.  On 

the other hand the results of correlation regarding unacceptable social behaviour 

with emotional intelligence measure (- .26, - .20 and - .27 as p < .01) indicated 

the contribution of emotional abilities in avoiding and resisting those social 

behaviour which were not liked by the other member of the group.   These results 

supported the result of Bracket & Mayer (2004) who found that women scored 

high on EI than man and low EI is significantly associated with negative 

outcomes like deviant behaviour for college male not female.   The present result 

also supported Lopes, Brackett, Nezlek, Schutz, Sellin, & Salovey (2003) who 
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related EI to higher quality relationship and less conflict.   Hence emotional 

intelligent helps and encourages and enables people to control their behaviour. 

The results of the present study were in line with the views as discussed 

by Jimenez (2005) that well developed social skills in addition to reaching one’s 

goals can also contribute to the prevention of antisocial behaviour.    

The results of the study regarding the correlations of academic 

achievement, with emotional intelligence, high EI and low EI revealed no 

significant correlations on their levels of EI indicated that student’s academic 

achievements do not depend on their levels of emotional intelligence.  Their 

academic performance is irrelevant to their emotional intelligent leve1s.  The 

results of present study replicated the findings of Bastian, Burns, & Nettelbeck 

(2005) that EI is not significantly correlated with academic achievement and 

higher EI is correlated to higher life outcomes.  It also replicated the results of 

Newsome, Day and Catano (2000) who found no association of EI with student’s 

grades by using EQI.   The present results also supported Dawada & Hart (2000) 

who, by using EQI found that EI does not have the ability to predict academic 

achievement.   This finding is in contrast to the reports in EQI manual.  This 

result is also in contrast to the findings of Singh, Singh, & Singh’s study (March, 

2009) that revealed significant positive relationship between emotional 

intelligence and academic achievement. 

The results of the present study revealed non significant correlations 

between unacceptable type of social behaviour and academic achievements 

overall, high and low academic achievements.  But in contrast to this the results 

revealed significant inverse correlation of high academic achievements with 
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acceptable social behaviour, agreeableness and conscientiousness (r = -.11, - .11, 

and - .10 respectively as p < .05) (Table 4.3.3).   So the high academic 

achievements and acceptable social behaviour are inversely correlated.  It 

indicated that it was not necessary that good natured, comprising, helpful, kind 

and agreeable students should perform academically high; they may achieve low 

scores in their annual examination as well.  Similarly the angry, hostile, fighting 

and aggressive students may achieve high grades.  The results indicated that their 

academic achievements might be high or might be low, both were possible. 

Further the previous results revealing negative correlations between high 

academic achievements and acceptable behaviour supported the point.  The 

results revealed non significant correlation among low academic achievements 

and social behaviour.   It indicated that students exhibiting either type of social 

behaviour (acceptable or unacceptable) may not be low achievers.  They may 

score high in their academic achievements.  The results of the present study also 

revealed that unacceptable behaviour were not correlated to the academic 

achievements.   

The results of present study revealed significant correlations between 

emotional intelligence and social behaviour of the student and no relationship 

among emotional intelligence and academic achievements of the students.    The 

reason may be that in the first year students are not emotionally well trained in 

using their abilities to cope with academic pressures.  this is why the result of the 

present research regarding emotional intelligence and academic achievements 

contradict their expected strong relationships as was reported by many 

researchers such as Abdullah, Elias, Mahyuddin & Uli (2004) who showed a 
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positive relationship between students’ level of EI and their academic 

achievements and La Civita (2003) suggested that students’ GPA can be 

predicted by several dimensions of EI.  Hatzes (1996) also pointed out that EI 

contributes to the academic outcomes of university students with disabilities.   

The present results were in contrast to Parker, Summerfeldt, Hogan, & 

Majeski (2004) who reported that academic achievement is related to all 

dimensions of EI.     

The present results were in contrast to the findings of Merquez, Martin, & 

Brackette (2006) who by using MSCEIT found EI having strongest correlation 

with end of year student’s final grades, but support their findings regarding EI 

being more predictive to positive social behaviour than that of negative social 

behaviour.    

 

5.3.5 Significant and Non Significant Differences 

The present study revealed no significant difference in high emotional 

intelligence and low emotional intelligence students studying in urban and rural 

colleges.  The students at different geographical location were similar in level of 

EI.  Students at urban colleges might have low levels of EI.  Similarly students 

studying at rural colleges might have high EI.  This finding supports the former 

finding (No. 5) under descriptive statistics of this study that the proportion of 

urban and rural students having high and low levels of EI was equal.   

The results of the present study revealed significant differences in types of 

social behaviour of male and female student.   Boys become more authoritative as 

compared to the girls.   
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The results regarding social behaviour of geographically different 

students revealed no difference in social behaviour overall and in social 

behaviour of boys studying in urban and rural colleges.  However, the significant 

differences existed in social behaviour of urban and rural girls. 

When types of social behaviour of both gender belonging to different 

geographical location were observed, the results revealed significant differences 

between both genders and different geographical location on unacceptable social 

behaviour.   It implied that all students showed acceptable type social behaviour 

irrespective of the gender and different localities.  On the other hand the 

unacceptable type of social behaviour were gender wise different. These were 

geographically different as well.  Since the families transfer their style of social 

interaction to the children, they behave accordingly when they interact 

independently with peers, with group members, with college authorities, with 

their teachers as well as their subjects included in curriculum. 

The study also revealed significant differences in students having high 

levels of emotional intelligent and low levels of emotional intelligence.  It 

implied that 11th

A similar result on significant differences of types of social behaviour of 

high emotional intelligence students and low emotional intelligence students (p< 

.05) indicated the contribution of emotional intelligence in developing socially 

acceptable behaviour.  This finding supports the researcher in rejecting the null 

hypotheses H

 class students were not similar in emotional intelligence.  Some 

had high levels on dimensions of emotional intelligence while others were at low 

level on these dimensions. 

O 3 and, HO 4, i.e. the result is significant.   This finding was also 
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supported by the significant positive magnitude of correlations .16 (p < .01) 

between emotional intelligence and social behaviour overall and the positive 

significant correlations between acceptable type of behaviour and emotional 

intelligence overall, high EI and low EI, i.e. .37, .28 and .18 respectively as p < 

.01 (Table 4.3.2).  On the other hand negative and non significant correlations of 

EQI, high EI and low EI with unacceptable type of social behaviour; - .26 (p < 

.01), - .07 and - .04 respectively, again supported the existence of correlations of 

levels of emotional intelligence with types of social behaviour of 11th class 

students.  Therefore, on this basis Ho 2 was rejected and it was accepted that 

emotional intelligence and social behaviour of 11th

The results regarding correlation of EQI, levels of emotional intelligence 

with academic achievements; .027, - .022 and .091 respectively (Table 4.3.2), 

revealed no correlations of emotional intelligence with academic achievements.  

It implied that students having mastered intrapersonal, interpersonal, adaptability, 

stress management and general mood skills were not necessarily good in 

academic achievement also.  The non significant differences between levels of EI 

and high and low achievers (Table 4.4.6) also supported the finding as p > .05.  

This finding supports the researcher in accepting the null hypothesis H

 class students were highly 

associated with each other. 

O 5, i.e. the 

result is non significant.  Similar results were revealed for social behaviour and 

academic achievements as well and support the researcher in accepting the null 

hypothesis HO 6, i.e. the result is non significant.  Although a large body of 

research has investigated relationship of academic achievement with EI and 
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social behaviour that would explain observable differences in levels of 

achievements, much of this research has failed to produce the expected results. 

Traditionally, the disruption of learning was reduced by the teachers 

either by detenting or by giving time outs to the students creating disruption.  The 

results of the present study supported that as the behaviour of the students are 

highly correlated to EI, the teachers have to give attention to the emotional 

learning of the students in order to reduce the unacceptable behaviour such as 

fighting, conflicts, aggression and distraction.  Present time’s need is to develop 

social and emotional skills among the students.  These skills involve self-esteem, 

respect for others, personal decision-making, avoiding high-risk behaviours such 

as conflict resolution.  So the educators can hope for the future to overcome 

problems of behaviour of the students and help them become happier, more 

empathetic and more socially skilled individuals.  

Adjustment of 11th class students in different college environment than 

that of the previous high or higher secondary school requires good relations with 

the group members, good college behaviour such as behaviour with college 

authority, behaviour with teachers and behaviour with curriculum as well as the 

behaviour with the peers.  The study revealed that social competencies enabled 

the students to exhibit higher levels of Emotional intelligence. Adaptability, 

general mood, intrapersonal and interpersonal components of emotional 

intelligence were found important for 11th

In view of the findings, following conclusions were drawn: 

 class students, positive social 

behaviour of the students predicted their social competences.    

5.4 CONCLUSION 
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5.4.1 Demographic Profile 

Majority of 11th class students comprised female students because most of 

the boys do not take admission in 11th class after matriculation.  A majority of 

11th class boys study in colleges of rural areas and majority of 11th class girls 

study in colleges of urban areas.  All students living in rural areas do not go to the 

colleges.  Most of the 11th class students belong to the middle class as their 

family income level belong to the range of Rs. 5000/- to 10000/-, indicating low 

socioeconomic status.   The research indicates minimal contribution of mothers in 

the family income of 11th

The 11

 class students.   

 

5.4.2 Emotional Intelligence 

th class students have different levels of EI. Though proportionally 

this difference is minimal yet the students are different in acquisition of 

emotional intelligence levels (Finding 2).  Boys and girls score differently on EQi 

scale.  The urban girls and rural boys achieve high score on EQ-i scale (Finding 

3).   The students studying in urban and rural colleges are able to score equally on 

EQ-i.  Emotional intelligence levels of the students studying in urban and rural 

localities are same.  Proportionally the high EI urban students and low EI urban 

students are same (Finding 4, 5).  Boys and girls score differently on EQ-i.  The 

levels of Emotional Intelligence of girls are higher than their counterparts in this 

study, though the proportions of overall students having high and low levels of 

emotional intelligence are approximately equal.  The proportion of girls on levels 

of EI is not equal, the high EI girls are greater in number than that of low EI girls 



193 

 

(Finding 4).   The high academic achievers obtained higher scores on EI and low 

achievers obtained low EI scores. 

 

5.4.3 Social Behaviour 

The 11th class students socially behave according to the norms of the 

society but sometimes they show hostility and become aggressive when they are 

with family, peers, within a group or are college.  Social behaviour of 11th class 

students belongs to the acceptable type of social behaviour.  Mostly the students 

are cooperative, dutiful, respectful and kind (Finding 6, 7).  Though the 11th class 

students show their cooperation and agreeableness in relationship with family, 

peers, within group and within college but sometimes, their social behaviour 

reflects their aggression and anger: the unacceptable type of social behaviour 

(Finding 6, 7).   The male and female students of the urban and rural colleges 

score differently on SBI.  As compare to the girls, urban and rural boys equally 

score on SBI (Finding 8).  Similarly the types of social behaviour of the male and 

female students are also different. Boys score high on unacceptable type of social 

behaviour while girls score high on acceptable type of social behaviour (Finding 

9).  Students having high levels of E1 show acceptable social behaviour as 

compared to low E1 students and students having low levels of E1 show 

unacceptable social behaviour as compared to the high E1 students.  Higher the 

EI levels higher will be the score on acceptable type of social behaviour of the 

students (Finding 10).   Academically high achievement and low achievement 

revealed no difference in mean scores on acceptable and unacceptable social 

behaviour of high achievers and low achievers.  High and low academic 
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achievers score equally on acceptable and unacceptable types of social behaviour 

(Finding 11).   

 

5.4.4 Academic Achievement 

Majority of the 11th class students achieve above 40 percent average 

marks in the end of 1st year examination irrespective to the gender and 

geographic location differences (Finding 12, 14).  Mostly the 11th class students 

are high achievers though they fail in one or more than one (up to six) subjects in 

at end of 1st

A significant correlation exists among emotional intelligence and social 

behaviour.  The scores of 11

 year examination (Finding 6, 7).  The students who achieve high 

percentage of marks also get high score on EQ-i overall (Finding 18) but the 

students score equally on SBI irrespective to the high and low levels of academic 

achievement.  Similarly the high and low academic achievers score equally on 

acceptable and unacceptable social behaviour types (Finding 18).   

 

5.4.5 Correlations 

th class students on EQ-i have strong relationship 

with their scores on SBI overall and with majority of its (three) components: 

behaviour of the students in relationship with family, peers, and within college 

(Finding 20).   Behaviour of the students in relationship with a group has non 

significant relationship with emotional intelligence. Behaviour of the students in 

relationship with college authority and with teachers is significantly correlated 

with emotional intelligence while behaviour of the students in relationship with 



195 

 

curriculum is not significantly correlated with emotional intelligence (Finding 

20).   

Among five dimensions, the interpersonal scale has the strongest 

correlation with social behaviour.  The only two scales: intrapersonal and stress 

management scales have non significant correlation with overall scores of SBI.  

Except stress management scale and general mood scale all scales of EQ-i are 

significantly correlated with family component of SBI.  The interpersonal 

component, adaptability and general mood scales are significantly correlated to 

peers component of SBI.  The EQ-i overall, intrapersonal and adaptability scales 

have no correlation with component behaviour within group while stress 

management scale has inverse significant correlation with it. The interpersonal 

component and general mood scales have significant positive correlation with 

this component. Except intrapersonal scale and stress management scale, all 

scales and EQ-i overall have significant correlation with component college 

behaviour. The subcomponent behaviour with teacher has correlation pattern 

similar to peers component of SBI.   On the other hand, behaviour with 

curriculum is the subcomponent that has comparatively least correlation as the 

stress management scale had significant inverse correlation with curriculum and 

only interpersonal component has positive significant correlation with it.  EQ-i 

overall and all its five scales are significantly correlated to only subcomponent 

college authority (Finding 21). 

The Emotional intelligence of the 11th class students significantly predicts 

the social behaviour score and types of social behaviour (Finding 23, 24, 25, 26).   

Among SBI components, behaviour in relationship with family, behaviour in 
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relationship with college authority and behaviour with curriculum, predict the 

emotional intelligence scores of the students (Finding 25).  Similarly, among EQi 

scales, the interpersonal, stress management, and general mood scales predict the 

scores of the students on social behaviour (Finding 24). 

SBI overall and social behaviour in relationship with family, peers, 

college behaviour overall, subcomponent college authority and teacher are related 

to the emotional abilities.  This result reflects that items on social behaviour in 

relationship within group, and with curriculum do not relate to the emotional 

abilities.    Though 11th class students have emotional abilities but still they could 

not do well socially within group with their curriculum (Finding 21). 

SBI and a majority of its components and sub components have 

significant correlation with EQ-i, high and low levels of emotional intelligence.   

High EI and low EI confirm the significant relationship between emotional 

intelligence and social behaviour of 11th

Emotional intelligence enhances the social abilities of the persons and 

helped them to exhibit acceptable behaviour and enabled them to resist or avoid 

unacceptable behaviour.   So as much as the persons are emotionally intelligent 

 class students.  Students high in 

emotional intelligence levels are likely to exhibit acceptable social behaviour and 

are likely to avoid unacceptable behaviour (Finding 29, 30).   High EI levels 

predict the social behaviour of the students in relationship with peers, within 

group and within college but High EI levels do not predict the social behaviour of 

the students in relationship with family (Finding 28) but low EI levels predict the 

overall social behaviour of the students and social behaviour in relationship with 

family (Finding 28). 
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as much as they intend to show socially acceptable behaviour in relationship with 

family, peers, group, college authority, teachers and curriculum.  However, 

persons with low levels of emotional intelligence may show unacceptable types 

of social behaviour (Finding 28).  With EI the students will not only be successful 

in schools and colleges but will also develop into well- adjusted individual in the 

society.  

Academic achievement and its levels have no relationship with emotional 

intelligence and its levels (Finding 36, 38).  Academic achievements have no 

relationship with SBI scores overall (Finding 39).  High levels of academic 

achievement are inversely and significantly correlated to the acceptable type of 

social behaviour but the low levels of academic achievement are not correlated to 

any type of social behaviour (Finding 40).  

High EI male and female students would not necessarily achieve high 

grades in academics.  Hence academically, the 11th class students performed 

irrespective to their emotional intelligence.   Students’ high levels of academic 

achievement in their annual examination are not due to their emotional 

intelligence (Finding 36, 37, 38).       

High EI students and low EI students are same in academic achievements.  

Students show overall similar social behaviour irrespective to their levels of 

academic achievements.   The high achievers may not exhibit acceptable types of 

social behaviour and the unobedient, aggressive and unrespectful students may be 

high achievers (Finding 40).   
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High EI is highly desirable as it enables the youngsters to avoid and resist 

unacceptable behaviour; such as hostility and aggression.  Hence when groups 

possess higher average EI, they may behave in a more peaceful manner.   

 

5.4.6 Significant and Non Significant Differences  

Emotionally intelligent boys and girls are significantly different from each 

other.  The 11th class students of both genders are likely to score differently on 

EQ-i (Finding 31).  Boys and girls have different levels of emotional intelligence. 

Urban and rural students have similar levels of emotional intelligence (Finding 

32).   

Boys and girls do not score differently on SBI overall but they are 

different in showing types of social behaviour: acceptable and unacceptable 

behaviour (Finding 33).  Urban and rural students score equally on SBI overall.  

They are also likely to be same in exhibiting acceptable types of social behaviour.  

But they are likely to be different in exhibiting unacceptable acceptable 

behaviour (Finding 35).  The urban and rural boys are likely to exhibit similar 

types of social behaviour but urban and rural girls are likely to exhibit different 

types of social behaviour (Finding 35). 

The 11th

 

 class students are similar in acceptable behaviour. High EI 

students and low EI students have significant differences in social behaviour 

overall as well as in types: acceptable behaviour and unacceptable social 

behaviour.   
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5.4.7 Regression   

The research provides the construct validity of EQ-i as all five scales and 

fifteen sub scales of Bar-On Emotional intelligence scale accounted 96 % and 99 

% variance in predicting EI scores of 11th class students. 

The research confirms the construct validity of SBI as three components 

of SBI scale: behaviour in group, college behaviour and behaviour with peers, out 

of four components accounted for 96 % variance in predicting social behaviour 

scores of 11th class students.  The family component does not contribute in 

predicting the types of social behaviour of the students.  Furthermore, among two 

types of social behaviour, acceptable social behaviour alone explained 73 % 

variability of the students’ scores.  

 

5.5 LIMITATIONS 

The range of this research did not allow the researcher to study any one 

(specific) type of social behaviour and the degree of its association with all five 

dimensions of emotional intelligence: intrapersonal, interpersonal, adaptability, 

stress management and general mood skills. The course wise investigation of 

academic achievements and its relationship with emotional intelligence and social 

behaviour was also out of the reach of this research. 

As the study was not the longitudinal one, so the difference of students’ 

abilities before and after the transition phase (1st

Students were provided the inventories in their classes and they were 

briefed about how to complete the inventories.  The students were given time to 

 year at college) could not be 

investigated in order to sketch the real association of the study variables.  
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complete both inventories and return them back to the researcher.  But in some 

classes the researcher could not get the inventories completed in her presence, so 

only those students returned the inventories who were really willing to participate 

in the research.  This attitude of the respondents has limited the generalizability 

of the findings.  

The identification of social behaviour in the present research was done by 

self report measure SBI, but as Eisenberg and Mussen (1998) presented that 

assessment tool for prosocial behaviour normally comprised five categories: 

naturalistic observation, situational tests, ratings, sociometric questionnaires and 

self reports.  Therefore, if the data of self report on social behaviour can 

supported by other social behaviour measuring or reporting tools such as teacher 

rating, peer rating etc., it might be helpful in drawing conclusions.   

 

5.6 RECOMMENDATIONS 

1 The relationship of emotional intelligence and social behaviour points to 

the development and enhancement of emotional and social skills 

(competencies) in students so that they develop the ability for teamwork 

and motivation. Also, the ability to set and pursue goals and ability to 

resolve differences peacefully. 

2 As results of the present research revealed, emotional intelligence is 

strongly correlated to the social behaviour and types of social behaviour, 

it suggests the need to incorporate emotional intelligence training into the 

colleges at intermediate and at higher secondary level to increase the 

emotional and social capacities: intrapersonal, interpersonal, adaptability, 
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stress management and general mood skills and reduce the un acceptable 

behaviour at colleges.   

3 At the transition point of entry into the 11th

4 Youth in colleges may be provided with opportunities that will lead to 

healthy development of acceptable behaviour and let the students avoid 

the delinquent behaviour. 

 class at colleges, the students 

are more prone towards difficulties and societal and academic pressures. 

This is why, the intervention programs such as counselling for the 

enhancement of emotional and social capacities: intrapersonal, 

interpersonal, adaptability, stress management and general mood skills 

may be most effective. 

5 The unacceptable behaviour prevention programs and activities should be 

organized in a way that they may also be used for the purpose of 

emotional and social training of the students to activate the abilities of 

intrapersonal, interpersonal, adaptability, stress management and general 

mood skills.  

6 There should be some arrangement in colleges to identify the 

unacceptable social behaviour of 11th class students at the beginning of 

the academic year so that the consequences of their attitude may be 

foreseen.  Such identification may be helpful in grouping the students for 

remediation of their behaviour and emotional instabilities.  This strategy 

is recommended to keep the college environment pleasant and supportive 

for the academic growth of the students.   
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7 It is further recommended that it may be fruitful to start the unacceptable 

behaviour prevention programs and activities in high schools for the boys 

before they leave their schools and enter into colleges.  This way, the 

boys’ precious time and energies may not be wasted under the pressures 

of the changing environment.  Researches in a variety of circumstances 

and settings have shown strong correlation of the violent behaviour or 

unwanted behaviour in boys with the previous exposure to violence.   

8 Educators should design the learning environment and instructional 

material in such a way that help the students grow into socially and 

emotionally intelligent adults who would be able to demonstrate both 

social and emotional competencies in their academic achievements, social 

relationships and in the ultimate work environment. 

9 The present research suggests that college curricula should include critical 

ingredients such as high quality training in emotional and social skills, 

opportunities of group interaction and positive interdependence in which 

teens and younger youth learn together and depend on one another. 

 

5.7 RECOMMENDATIONS FOR FURTHER RESEARCH 

1 The research was conducted within the 2 districts of the Punjab, 

Rawalpindi and Attock and its results may not be generalized for the 

entire province.  Therefore it is suggested that in future researches may be 

conducted to investigate the relationship between emotional intelligence 

and social behaviour by increasing the target areas and sample size.  
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2 A number of researches have found correlations between social skills and 

academic achievements but the results of the present research 

demonstrated that academic achievement is not related to the students’ 

abilities to deal with daily environmental challenges and help to predict 

one’s success in life so as students differ in cognitive abilities. Therefore 

the role of emotional intelligence in academic environment deserves 

further exploration.  

3 Further researches may be conducted to investigate the behaviour that 

may relate to different dimensions of emotional intelligence.  

4 Some longitudinal studies on same variables may be carried out to ensure 

the impact found in this research because there is a need for further in 

depth research to establish the impact of five dimensions of emotional 

intelligence, i.e. intrapersonal, interpersonal, adaptability, stress 

management and general mood skills separately on social behaviour and 

academic achievements of college students in different curricula. 

5 The results also suggest the need for further studies to investigate the 

reasons behind causing unacceptable social behaviour.   

6 Further researches may be conducted to identify the differences in subject 

wise academic achievements with respect to emotional intelligence and 

their relation to the types of social behaviour.   
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APPENDIX I 

LIST OF DISTRICTS IN THE PROVINCE PUNJAB OF PAKISTAN 

1 ATTOCK  

2 BAHAWALNAGAR 

3 BAHAWALPUR 

4 BHAKKAR 

5 CHAKWAL 

6 DERA GHAZI KHAN 

7 FAISALABAD 

8 GUJARANWALA 

9 GUJRAT 

10 HAFIZABAD 

11 JHANG 

12 JEHLUM 

13 KASUR 

14 KHANEWAL 

15 KHUSHAB 

16 LAHORE 

17 LAYYAH 

18 LODHRAN 

19 MANDI BAHAUDDIN 

20 MIANWALI 

21 MULTAN 

22 MUZAFFAR GARH 

23 NANKANA SAHAB 
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24 NAROWAL 

25 OKARA 

26 PAKPATTAN 

27 PATTOKI 

28 RAHIM YAR KHAN 

29 RAJANPUR 

30 RAWALPINDI 

31 SAHIWAL 

32 SARGODHA 

33 SHEKHUPURA 

34 SIALKOT 

35 TOBA TEK SINGH 

36 VEHARI 
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APPENDIX II 

LIST OF COLLEGES ( RAWALPINDI) 

1 G. C. ASGHER MALL RAWALPINDI 

MALE COLLEGES 

S/N   NAME OF THE COLLEGE 

2 GOVERNMENT GOREN COLLEGE RAWALPINDI 

3 G. C. SATTELITE TOWN RAWALPINDI 

4 GOVERNEMNT HASHMAT ALI ISLAMIA COLLEGE RAWALPINDI 

5 G. C. MURREE 

6 G. C. GUJAR KHAN 

7 G. I. C. KALLER SYEDAN 

8 G. I. C. DAULTALA 

9 G. I. C. TAXILA 

1 G. C. SATTELITE TOWN RAWALPINDI 

FEMALE COLLEGES  

2 GOVERNMENT VAQAR-UN-NISA COLLEGE RAWALPINDI 

3 G. C. MURREE ROAD RAWALPINDI 

4 G. C. PESHAWAR ROAD RAWALPINDI 

5 G. C. MUSLIM TOWN RAWALPINDI 

6 G. C. ZAFAR UL HAQ ROAD RAWALPINDI 

7 MOHANPURA RAWALPINDI 

8 G. C. DHOK RATTA RAWALPINDI 

9 G. C. B-BLOCK SATELLITE TOWN RAWALPINDI 

10 G. C. F-BLOCK STATTELITE TOWN RAWALPINDI 

11 G. C. DHOK HUSSU RAWALPINDI 

12 G. C. DHOK ELLAHI BUKHSH RAWALPINDI 
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13 G. C. JHANDA CHICHI RAWALPINDI 

14 G. C. DHOCK KALA KHAN  

15 G. C. I. C. KHAYABAN-E- SIR SYED RAWALPINDI 

16 G. G. I. C. KHAIJA UMER RAWALPINDI 

17 G. C. WAH 

18 G. C. MURREE 

19 G. C. GUJAR KHAN 

20 G. C. KAHUTA 

21 G. C. KALLAR SYEDDAN 

22 G. G. I. C. TAXILA 

23 G. G. I. C. DAULTALA       
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APPENDIX III 

 

LIST OF COLLEGES (ATTOCK) 

S/N   NAME OF THE COLLEGE    

1 G. C. FOR BOYS, ATTOCK      

2  G. C. FOR BOYS, HAZRO      

3 G. C. FOR BOYS, FATEH JHANG     

4 G. C. FOR BOYS, PINDI GHEB     

5 G. C. FOR BOYS, JHAND    

6 G. I. C. FOR BOYS, NARACANJOR    

7 G. C. FOR WOMEN, ATTOCK     

8 G. C. FOR WOMEN, HAZRO    

9 G. C. FOR WOMEN, PINDI GHEB    

10 G. C. FOR WOMEN, HASSANABDAL    

11 G. C. FOR WOMEN, FATEH JHANG    

12 G. I. C. FOR WOMEN, JHAND     
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       APPENDIX VIII 

SOCIAL BEHAVIOR INVENTORY (SBI) 

 

Dear student! 

 

Asalam-O-Alecum 

 

 The attached inventory has been prepared to find out social behavior of the 
11th class students.  The inventory has been prepared on five point scale.  You are 
required to kindly read all statements carefully and give your view (answer) by 
writing a tick ( × ) in the relevant box of each statement.  For example; 

 if you completely agree with the first statement then put a ( ×  ) in the column with 
letter  “ A” written on it. 

 Your view will be used only for the purpose of the research and information 
provided by you will be kept secret.  I shall be extremely grateful to you for this 
cooperation. 

 

Yours faithfully 

Shaista Majid 

Assistant Professor  

Department of Special Education 

Allama Iqbal Open University 

Islamabad   
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SOCIAL BEHAVIOR INVENTORY (SBI)  
 

District: ____________________ Tehsil: _____________________ 
 
Name of the College:          ______________________________________________ 

Class Section: _________________               Roll No.:  _______________________   

 Gender:                        male                             female 

Academic Achievements:       Please write total marks and marks obtained in  

F.A/F.Sc. Part- I _________ / ___________ . 

 
Father’s profession: _________________ .  Mother’s profession:_________________  

Family Income (in rupees): ____________________  

 
(1) 

 

Family Component (06 items) 

Questions of Section A are related to your family. Please follow the following scale to  

answer the statements of this part: 

Strongly Disagree = SDA = 1 

Disagree   = DA   = 2 

Uncertain (do not know) = UNC = 3 

Agree   = A      = 4  

Strongly Agree = SA   = 5 

S.No Statements 1 2 3 4 5 

1 My parents are aware of my daily 
activities  

     

2 My parents take keen interest in my home 
work  
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3 I do the routine work at proper time 
regularly at home  

     

4 I seek advice from my parents in all 
matters 

     

5 I want to be like my father or my mother      

6 I am getting education only to fulfill my 
parents expectations 

     

 

(2)   

Behavior with Peers (10 items) 

Following statements are related to your relations with peers.   Read them carefully  

and answer them according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

 

S.No Statements 1 2 3 4 5 

7 I share new ideas and exciting 
experiences with my friends 

     

8 I find it easy to make friends       

9 I cooperate with my friends in  
planning school activities 

     

10 I can get along well with my friends       

11 I share my personal problems with my 
friends  

     

12 My friends feel pleasure in my 
company 

     

13 I pick on (make fun of/ criticize /tease)      
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my friends 

14 I argue with my friends      

15 My friends wait for me to do the 
things 

     

16 I talk to my classmates about the rules 
being unfair  

     

 

(3)   

Behavior within Group (18 Items)  

Below are the statements that indicate your behavior within a group.  Read them  

carefully and answer according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

 

 

S.No 

Statements 1 2 3 4 5 

17 I deal with others nicely      

18 I cooperate with others       

19 I believe in working with others on 
common tasks  

     

20 I help others in completing their task         

21 I try to find solutions to the problems of 
others 

     

22 I give new ideas and schemes while 
working in my group 

     

23 I share jokes in my group      
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24 I enjoy gossiping in the class      

25 I push for (insist on) others to do what I 
want them to do  

     

26 I impress others by being really nice 
with them 

     

27 I can easily work with others      

28 I begin to grumble (burst of anger or 
laughter) when asked to do something 

     

29 I remain clam under all circumstances       

30 I react physically to the situation      

31 I stay away from the social activities      

32 I look around and become aware of 
what is happening in the group 

     

33 I avoid to face people in a group      

34 I humiliate (put down) others in public      

 

(4) 

College behavior Component 

(4.1) Behavior with Authority (03 items) 

Questions given bellow are related to your behavior with college authority.  Please  

answer these questions according to the following scale: 

 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 
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S.No Statements 1 2 3 4 5 

35 I regard for others’ rights and needs at 
college  

     

36 I complain to the authority about 
irregularities which I observe or come 
across 

     

37 I oppose certain laws and principles 
prescribed by the authority which 
distract my studies  

     

 

(4.2)  Behavior with Teacher (04 Items) 

 

Following statements indicate your relationship with your teachers.  Read them  

carefully and answer according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

S.No Statements 1 2 3 4 5 

38 I try to seek favor (inappropriate) from 
the teacher  

     

39 I argue over correctness of answer       

40 I try to keep discipline of the class      

41 I go against socially acceptable 
behavior in the class 

     

 

(4.3)   Behavior with Curriculum (10 Items) 

 

Following statements are related to your relationship with the curriculum (subjects).  .   
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Read them carefully and answer according to the following scale: 

 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

 

S.No Statements 1 2 3 4 5 

42 I can easily express the difficulties 
encountered during the new learning 

     

43 I made choices of the subjects in 11th   
class according to my interest and 
abilities 

    

44 I feel it is difficult for me to 
comprehend all concepts being taught 
in different subjects in 11th class 

     

45 I feel frustrated because incorrect 
choice of the subject has created trouble 
for me in 11th class 

     

46 

 

I get bored in the class and want to 
leave the class 

     

47 I try to cover the topics if I miss any 
class  

     

48 I feel frustrated when I cannot 
understand the concepts despite of my 
efforts 

     

49 I think it is easy for me to take the 
examination  

     

50 I skip the class/s       

51 I make justifications for not attending 
the class when my teacher asks 

     



253 

 

APPENDIX VIII (cont.) 

TYPES OF SOCIAL BEHAVIOR 

 

ACCEPTABLE SOCIAL 

BEHAVIOUR  

UNACCEPTABLE SOCIAL 

BEHAVIOUR  

1.0       Social Behaviour relating to  

Positive Personality Traits (Items 31) 

2.0      Social Behaviour relating to 

Negative Personality Traits (Items 20) 

1.1              Agreeableness (Items 08) 

01,02,07,08,17,18,19,22, 

2.1 Hostility (Items 11) 

13,14,28,31,32,33, 36,37,39,46,50, 

1.2             Conscientiousness (Items 23) 

03,04,05,06, 09,10,11,12,15,20,21, 

23,24,26,27,29, 35,40,42,43,44,47,49,  

2.2                    Aggression (Items 09) 

16,25,30,34,38,41,45,48,51 

 

Components and Sub Components of SBI 

 

1 2 3 4       

College Behaviour (Items 17) 

Behaviour 
with Family 

Behaviour 
with Peers 

Behaviour 
within Group 

4.1 
Authority 

4.2 
Teacher 

4.3 
Curriculum 

Items (06) 

01 to 06 

Items (10) 

07 to 16 

 

Items (18) 

17 to 34 

 

Items (03) 

35,36,37 

 

Items (04) 

38 to 41 

 

Items (10) 

42 to 51  
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           APPENDIX IX 

 EMOTIONAL QUOTIENT INVENTORY (EQ-i) 

 

This inventory has a 5-point self-rating response format according to the  

following scale:  

 1 = Very seldom or not true of me 

  2 = Seldom true of me 

 3 = Sometimes true of me 

 4 = Often true of me 

 5 = Very often true of me or true of me 

 Each statement has five options ranging from 1 to 5. You have to tick one of 

the options for each statement according to your degree of agreement. Suppose you 

want to tick the option “seldom true of me”, then you have to tick the box of column 

2, from the given five boxes against each statement.  Try to complete all the 

statements as quickly and accurately as you can. 

/N Statement 1 2 3 4 5 

1 It’s fairly easy for me to express feelings.      

2 It’s hard for me to share my deep feelings 

With others. 

     

3 It’s hard to express my intimate feelings.      

4 It’s hard for me to describe my feelings.      

5 I’m unable to express my ideas to others.      

6 Others think that I lack assertiveness.      

7 It’s difficult for me to stand up for my 

 rights. 
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8 I lack self –confidence      

9 I don’t feel good about myself.      

10 I’m happy with the type of person I am.      

11 I’m happy with the way I look.      

12 I really do not know what I am good at.      

13 I don’t get enjoyment from what I do.      

14 I don’t have a good idea of what I want to 
do in life. 

     

15 I don’t have a good idea of what I want to 
do in life. 

     

16 I’m good at understanding the way other 
people feel. 

     

17 My friends can tell me intimate things 
about themselves. 

     

18 I would stop and help a crying child find 
his or her parents even if I had to be 
somewhere else at the same time. 

     

19 I’m sensitive to the feelings of others.      

20 It’s hard for me to see people suffer.      

21 I avoid hurting other people’s feelings.      

22 It’s easy for me to make friends.      

23 My friends can tell me intimate things 
about themselves. 

     

24 I’m fun to be with.      

25 I have good relations with others.      

26 People think that I’m sociable.      

27 I would stop and help a crying child find 
his or her parents even if I had to be 
somewhere else at the same time. 
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28 I’m able to respect others.      

29 I think it’s important to be a law-abiding 
citizen. 

     

30 It’s hard for me to see people suffer.      

31 My approach in over coming difficulties 
is to move step by step.  

     

32 When trying to solve a problem I look at 
each possibility and then decide on the 
best way. 

     

33 It’s hard for me to decide on the best 
solution when solving problems. 

     

34 In handling situations that arise, I try to 
think of as many approaches as I can. 

     

35 I generally get stuck when thinking about 
different ways of solving problems.   

     

36 I have had strange experiences that can’t 
be explained.   

     

37 I can easily pull out of daydreams and 
tune into the reality of the immediate 
situation. 

     

38 It’s hard for me to keep the things in the 
right perspective. 

     

39 It’s hard for me to make adjustments in 
general. 

     

40 It’s difficult for me to change my  

Opinion about things. 

     

41 It’s easy for me to adjust to new 
conditions. 

     

42 I’m able to change old habits.      

43 It’s generally hard for me to make 
changes in my daily life. 
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44 It’s hard for me to change my ways.      

45 It would be hard for me to adjust if I were 
forced to leave my home. 

     

46 I believe that I can stay on top of tough 
situations. 

     

47 I feel that it’s hard for me to control my 
anxiety. 

     

48 I know how to keep calm in difficult 
situations. 

     

49 It’s hard for me to face unpleasant things.      

50 I believe in my ability to handle most 
upsetting problems. 

     

51 It is a problem controlling my anger.      

52 My impulsiveness creates problems.      

53 People tell me to lower my voice in 
discussion. 

     

54 I tend to fade out and lose contact with 
what happens around me. 

     

55 I have strong impulses that are hard to 
control. 

     

56 I’m impulsive.       

57 I’ve got a bad temper.      

58 I tend to explode with anger easily.      

59 It’s hard for me to enjoy life.      

60 I am satisfied with my life.      

61 I get depressed.      

62 I ‘am not that happy with my life.      

63 I feel sure of myself in most situations.      

64 I believe that I can stay on top of tough       
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Situations. 

65 I am optimistic about most things I do.      

66 I generally hope for the best.      

67 I’m generally motivated to continue even 
when things get difficult. 

     

68 I generally expect things will turn out all 
right despite setbacks from time to time. 

     

69 I believe in my ability to handle most 
upsetting problems. 

     

70 Before beginning something new, I 
usually feel that I’ll fail. 
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         APPENDIX X  

FACTOR LOADING  

SBI  

S.No
. 

Section Item 

No. 

Statement Factor 

Loading 

1 Family 
Component 

(6) 

1 My parents are aware of my daily activities   

.719 

  2 My parents take keen interest in my home work  .765 

  3 I do the routine work at proper time regularly at 
home  

.770 

  6(4) I seek advise from my parents in all matters .714 

  8(5) I want to be like my father or my mother .660 

  12(6) I am getting education only to fulfil my parents 
expectations 

.418 

2 College 
behavior 
(relationship 
with authority)  
(03) 

15(7) I regard for others’ rights and needs at college  

.391 

  16(8) I complain to the authority about irregularities 
which I observe or come across 

.624 

  17(9) I oppose certain laws and principles prescribed 
by the authority which distract my studies  

.758 

3 Peer 
relationship 
(10) 

26(10) I share new ideas and exciting experiences with 
my friends .607 

  27(11) I find it easy to make friends  .406 

  29(12) I cooperate with my friends in  planning 
college activities 

.671 

  30(13) I can get along well with my friends  .808 

  31(14) I share my personal problems with my friends  .820 



260 

 

  32(15) My friends feel pleasure in my company .728 

  33(16) I pick on (make fun of/ criticize /tease) my 
friends 

.562 

  34(17) I argue with my friends .364 

  36(18) My friends wait for me to do the things .466 

  39(19) I talk to my classmates about the rules being 
unfair  

.468 

4 Behavior in 
group (18) 

40(20) I deal with others nicely .446 

  42(21) I cooperate with others  .490 

  44(22) I believe in working with others on common 
tasks  

.561 

  45(23) I help others in completing their task     .436 

  46(24) I try to find solutions to the problems of others .456 

  47(25) I give new ideas and schemes while working in 
my group 

.442 

  48(26) I share jokes in my group .403 

  53(27) I enjoy gossiping in the class .447 

  54(28) 
I push for (insist on) others to do what I want 
them to do  

.482 

  56(29) I impress others by being really nice with them .395 

  58(30) I can easily work with others .377 

  59(31) I begin to grumble (burst of anger or laughter) 
when asked to do something 

.397 

  60(32) I remain clam under all circumstances                   .494 

  61(33) I react physically to the situation .671 

  62(34) I stay away from the social activities .721 

  63(35) I look around and become aware of what is 
happening  

.463 

  64(36) I avoid to face people in a group .600 
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  68(37) I humiliate (put down) others in public .343 

5 Relationship 
with teacher 
(04) 

75(38) I try to seek favour (inappropriate) from the 
teacher  .584 

  77(39) I argue over correctness of answer  .632 

  79(40) I try to keep discipline of the class  .775 

  81(41) I go against socially acceptable behavior in the 
class 

-.697 

6 Relationship 
with curriculum 
(10) 

87(42) I can easily express the difficulties encountered 
during the new learning .381 

  88(43) I made choices of the subjects in 11th
.762  class 

according to my interest and abilities 

  89(44) I feel it is difficult for me to comprehend all 
concepts being taught in different subjects in 
11th class 

725. 

  90(45) I feel frustrated because incorrect choice of the 
subject has created trouble for me in 11th

.789 
 class 

  93(46) I get bored in the class and want to leave the 
class 

.510 

  96(47) I try to cover the topics if I miss any class  .581 

  97(48) I feel frustrated when I cannot understand the 
concepts despite of my efforts 

.482 

  98(49) I think it is easy for me to take the examination   .319 

  101(50) I skip the class/s  .454 

  *102(51
) 

I make justifications for not attending the class 
when my teacher asks 

.424 

 

* the item number allotted to the item in initial draft, the number in parenthesis is the 

new serial number of the items in the validated version after pilot testing.    



262 

 

FACTOR LOADING 

EQI 

Scale Sub Scale Item No. statements Factor 

Loading 

 

 

Intraperson
al 

Componen
t (20) 

Emotional self 
awareness 

(04) 

 

 

6 (1) It’s fairly easy for me to express 
feelings. 

.363 

21 (2) It’s hard for me to share my deep 
feelings with others. 

.451 

46 (3) It’s hard to express my intimate 
feelings. 

.531 

102 (4) It’s hard for me to describe my feelings. .482 

Assertiveness 

(08)  

 

20 (5) I’m unable to express my ideas to 
others. 

.606 

98 (6) Others think that I lack assertiveness. .833 

111 (7) It’s difficult for me to stand up for my 
rights.  

.695 

Self regards 

(04) 

 

22 (8) I lack self –confidence. .624 

50 (9) I don’t feel good about myself. .376 

75 (10) I’m happy with the type of person I am. .348 

101 (11) I’m happy with the way I look.  .366 

Self 
actualization  

(03) 

19 (12) I really do not know what I am good at. .518 

45 (13) I don’t get enjoyment from what I do. .625 

110 (14) I don’t have a good idea of what I want 

 to do in life’ 

.529 

Independence 

(01)  

   

17 (15) When working with others, I tend to 
rely more on their ideas than my own. 

.525 

Interperson
al 
Componen
t 

Empathy  

(06) 

39 16) I’m good at understanding the way 
other people feel. 

.364 

49 (17) My friends can tell me intimate things 
about themselves. 

.672 
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(15)  54 (18) I would stop and help a crying child 
find his or her parents even if I had to 
be somewhere else at the same time. 

.500 

87 (19) I’m sensitive to the feelings of others. .632 

105 (20) It’s hard for me to see people suffer. .594 

109 (21) I avoid hurting other people’s feelings.  .430 

Interpersonal 
relationship 

(05) 

35 (22) It’s easy for me to make friends. .421 

49e (23) My friends can tell me intimate things 
about themselves. 

.672 

55 (24) I’m fun to be with. .407 

88 (25) I have good relations with others. .653 

100 (26) People think that I’m sociable. .335 

 Social 
Responsibility 
(04) 

54e (27) I would stop and help a crying child 
find his or her parents even if I had to 
be somewhere else at the same time. 

.500 

 80 (28) I’m able to respect others. .725 

92 (29) I think it’s important to be a law-
abiding citizen. 

.427 

105e (30) It’s hard for me to see people suffer. .594 

Adaptabilit
y  

(15) 

Problem  

Solving (05) 

1 (31) My approach in over coming 
difficulties is to move step by step. 

.400 

53 (32) When trying to solve a problem I look 
at each possibility and then decide on 
the best way. 

.512 

66 (33) It’s hard for me to decide on the best 
Solution when solving problems. 

.761 

79 (34) In handling situations that arise, I try to 
think of as many approaches as I can. 

.440 

104 (35) I generally get stuck when thinking 
about different ways of solving 
problems.   

.570 

Reality  

Testing (03) 

34 (36) I have had strange experiences that 
can’t be explained.   

.318 

99 (37) I can easily pull out of daydreams and 
tune into the reality of the immediate 

.413 
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situation.  

112 (38) It’s hard for me to keep the things in the 
right perspective. 

.734 

Flexibility 

(07) 

25 (39) It’s hard for me to make adjustments in 
general. 

.379 

38 (40) It’s difficult for me to change my 
opinion about things. 

.457 

52 (41) It’s easy for me to adjust to new 
conditions. 

.430 

65 (42) I’m able to change old habits. .338 

77 (43) It’s generally hard for me to make 
changes In my daily life. 

.639 

91 (44) It’s hard for me to change my ways. .533 

116 (45) It would be hard for me to adjust if I 
were forced to leave my home. 

.364 

Stress  

Manageme
nt 

(13)  

Stress  

Tolerance (05) 

18 (46) I believe that I can stay on top of tough 
situations. 

.479 

57 (47) I feel that it’s hard for me to control my 
anxiety. 

.456 

69 (48) I know how to keep calm in difficult 
situations. 

.630 

83 (49) It’ s hard for me to face unpleasant 
things  

.485 

96 (50) I believe in my ability to handle most 
upsetting problems. 

.454 

Impulse  

Control (08) 

11 (51) It is a problem controlling my anger. .644 

37 (52) My impulsiveness creates problems. .320 

51 (53) People tell me to lower my voice in 
discussion. 

.388 

64 (54) I tend to fade out and lose contact with 
what happens around me. 

.533 

76 (55) I have strong impulses that are hard to 
control. 

.606 

 90 (56) I’m impulsive.  .314 
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103 (57) I’ve got a bad temper. .568 

115 (58) I tend to explode with anger easily. .555 

General  

Mood (12) 

Happiness 

(04)  

2 (59) It’s hard for me to enjoy life. .423 

42 (60) I am satisfied with my life. .476 

68 (61) I get depressed. .442 

81 (62) I ‘am not that happy with my life -.452 

Optimism 

(08)  

10e (63) I feel sure of myself in most situations. .480 

18e (64) I believe that I can stay on top of tough 
situations. 

.438 

23 (65) I am optimistic about most things I do. .575 

48 (66) I generally hope for the best. .488 

70 (67) I’m generally motivated to continue 
even when things get difficult. 

.623 

94 (68) I generally expect things will turn out 
all right despite setbacks from time to 
time. 

.540 

96e (69) I believe in my ability to handle most 
upsetting problems. 

.608 

117 (70) Before beginning something new, I 
usually feel that I’ll fail.  

.568 
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         APPENDIX XI 

 EMOTIONAL QUOTIENT INVENTORY (EQ-I)  

(BEFORE PILOT TESTING)  

This inventory has a 5-point self-rating response format according to the following scale:  

 1 = Very seldom or not true of me 

 2 = Seldom true of me 

 3 = Sometimes true of me 

 4 = Often true of me 

 5 = Very often true of me or true of me 

 

 Each statement has five options ranging from 1 to 5. You have to tick one of the options for 

each statement according to your degree of agreement. Suppose you want to tick the option “seldom 

true of me”, and then you have to tick the box of column 2, from the given five boxes against each 

statement.  Try to complete all the statements as quickly and accurately as you can. 

 

Item  

No. 

Statement 1 2 3 4 5 

1 My approach in over coming difficulties is to  

move step by step. 

     

2 It’s hard for me to enjoy life.      

3 I prefer a job in which I am told pretty much  

what to do. 

     

4 I know how to deal with upsetting problems      

5 I try to make my life as meaningful as I can.      

6  It’s fairly easy for me to express feelings.      

7 I try to see things as they really are without       
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fantasizing or daydreaming about them. 

8 I am in touch with my emotions.      

9 I am unable to show affection.      

10 I feel sure of myself in most situations.      

11 It is a problem controlling my anger.      

12 It’s difficult for me to begin new things.      

13 When faced with a difficult situation , I like To  

collect all the information about it that I can. 

     

14 I like helping people.      

15 It’s hard for me to smile.      

16 I’m unable to understand the way other people  

feel. 

     

17 When working with others, I tend to rely more on t  
ideas than my own. 

     

18 I believe that I can stay on top of tough  

Situations. 

     

19  I really do not know what I am good at.      

20 I’m unable to express my ideas to others.      

21 It’s hard for me to share my deep feelings 

With others. 

     

22 I lack self –confidence.      

23 I am optimistic about most things I do.      

24 When I start talking it is hard to stop.      

25 It’s hard for me to make adjustments in general.      

26 I like to get an overview of a problem 

Before trying to solve it.  
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27  It doesn’t bother me to take advantage of people 
especially if they deserve it. 

     

28 I’m a fairly cheerful person.      

29 I prefer others to make decisions for me.      

30 I can handle stress without getting too nervous.      

31 It’s hard for me to understand the way 1 feel.      

32 In the past few years I’ve accomplished little.      

33 When I am angry with others, I can tell them  

about it.  

     

34 I have had strange experiences that can’t be  

explained.   

     

35 It’s easy for me to make friends.      

36 I have good self-respect.      

37 My impulsiveness creates problems.      

38 It’s difficult for me to change my  

Opinion about things. 

     

39 I’m good at understanding the way  

other people feel. 

     

40 When facing a problem, the first thing  

I do is stop and think.  

     

41 Others find it hard to depend on me.      

42 I am satisfied with my life.      

43 It’s hard for me to make decisions on my own.      

44 I don’t hold up well under stress.      

45 I don’t get enjoyment from what I do. 
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46 It’s hard to express my intimate feelings.      

47 People don’t understand the way I think.      

48 I generally hope for the best.      

49 My friends can tell me intimate things about 

 themselves. 

     

50 I don’t feel good about myself.      

51 People tell me to lower my voice in discussion.      

52 It’s easy for me to adjust to new  

conditions. 

     

53 When trying to solve a problem I look at each 
possibility and then decide on the best way. 

     

54 I would stop and help a crying child find his or  

her parents even if I had to be somewhere else  

at the same time. 

     

55 I’m fun to be with.      

56 I’m aware of the way I feel.      

57 I feel that it’s hard for me to control my anxiety.      

58 I don’t gate that excited about my interests.      

59 When I disagree with someone I am able to say so       

60 I’m impatient.      

61 I don’t get along with others.      

62 It’s hard for me to accept my self just  the way  

I am. 

     

63 I care what happens to other people.      

64 I tend to fade out and lose contact with what  

happens around me. 
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65 I’m able to change old habits.      

66 It’s hard for me to decide on the best solution 

when solving problems. 

     

67 If I could get away with braking the law  in  

Certain situations, I would. 

     

68 I get depressed.      

69 I know how to keep calm in difficult situations.      

70 I’m generally motivated to continue  

even when things get difficult. 

     

71 I try to continue and develop those things that  

I enjoy  

     

72 It’s hard for me to say “no” when I want to.      

73 I get carried away with my imagination  and  

fantasies. 

     

74 My close relationships mean a lot to me and  

to my friends 

     

75 I’m happy with the type of person I am.      

76 I have strong impulses that are hard to control.      

77 It’s generally hard for me to make changes  

In my daily life. 

     

78 Even when upset, I’m aware of what’s happening  

to me. 

     

79 In handling situations that  arise, I try 

 to think of as  many approaches as I can. 

     

80 I’m able to respect others.      

81 I ‘am not that happy with my life      
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82 I ‘ am more of a follower than a leader       

83 It’ s hard for me to face unpleasant things       

84 I enjoy those things, which interest me.       

85 It’s fairly easy for me to tell people what I think.      

86 I tend to exaggerate.      

87 I’m sensitive to the feelings of others.      

88 I have good relations with others.      

89 I feel comfortable with my body.      

90 I’m impulsive.       

91 It’s hard for me to change my ways.      

92 I think it’s important to be a law-abiding citizen.      

93 I enjoy weekends and holidays.       

94 I generally expect things will turn out all right  

despite  Setbacks from time to time. 

     

95 I tend to cling to others.      

96 I believe in my ability to handle most upsetting 
problems. 

     

97 I try to get as much as I can out of those 

 Things that I enjoy. 

     

98 Others think that I lack assertiveness.      

99 I can easily pull out of daydreams and tune into  

the reality of the immediate situation.  

     

100 People think that I’m sociable.      

101 I’m happy with the way I look.       

102 It’s hard for me to describe my feelings.      

103 I’ve got a bad temper.      
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104 I generally get stuck when thinking about  

different ways of solving problems.   

     

105 It’s hard for me to see people suffer.      

106 I like to have fun.      

107 

 

I seem to need other people more than they  

need me.  

     

108 I get anxious.      

109 I avoid hurting other people’s feelings.       

110 I don’t have a good idea of what I want 

 to do in life’ 

     

111 It’s difficult for me to stand up for my rights.       

112 It’s hard for me to keep the things in the right 
perspective. 

     

113 I don’t keep in touch with friends.       

114 Looking at both my good points and bad  

points, I feel good about myself.  

     

115 I tend to explode with anger easily.      

116 It would be hard for me to adjust if I  

were forced to leave my home. 

     

117 Before beginning something new, I usually  

feel that I’ll fail.  

     

  

THE OVERLAPPING ITEMS IN EQI  

10 I feel sure of myself in most situations. 

18 I believe that I can stay on top of tough Situations. 

21 It’s hard for me to share my deep feelings with others. 
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28 I’m a fairly cheerful person. 

31 It’s hard for me to understand the way 1 feel. 

49 My friends can tell me intimate things about themselves. 

54 I would stop and help a crying child find his or her parents even if I had to 

be somewhere else at the same time. 

55 I’m fun to be with. 

63 I care what happens to other people. 

78 Even when upset, I’m aware of what’s happening to me. 

96 I believe in my ability to handle most upsetting problems. 

105 It’s hard for me to see people suffer. 

 

 

ITEMS AND THEIR RESPECTIVE SUBSCALES OF EQ-I 

Scale 
No. 

Scale Sub Scale Total 
Items 

No. of Item & Statement 

1 Intrapersonal 

Component 
(S1) 

Emotional Self- 
Awareness 
(SS1.1) 

08 6- It’s fairly easy for me to express feelings. 

8- I am in touch with my emotions. 

21- It’s hard for me to share my deep feelings with 
others.  

31- It is hard for me to understand the way I feel. 

46- It’s hard to express my intimate feelings. 

56- I’m aware of the way I feel. 

78- Even when upset, I’m aware of what’s  

happening to me 

102-   It’s hard for me to describe my feelings. 

  Assertiveness 
(SS1.2) 

07 20- I’m unable to express my ideas to others.. 

33- When I am angry with others, I can tell  
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Them about it. 

59- When I disagree with someone I am  

able to say so. 

72- It’s hard for me to say “no” when I  

want to. 

85- It’s fairly easy for me to tell people what 

 I think. 

98- Others think that I lack assertiveness. 

111- It’s difficult for me to stand up for my  

rights. 

  Self Regard 
(SS1.3) 

09 10- I feel sure of myself in most situations. 

22- I lack self –confidence. 

36- I have good self-respect. 

50- I don’t  feel good about myself. 

62- I’m happy with the type of person I 
am. 

75- I’m happy with the type of person I 
am. 

89- I feel comfortable with my body. 

101- I’m happy with the way I look. 

104- I generally get stuck when thinking  

about different ways of solving problems.   

  Self 
Actualization 
(SS1.4) 

09 5- I try to make my life as meaningful as I ca  

19- I really do not know what I am good at. 

32- In the past few years I’ve accomplished 

 little. 

45- I don’t get enjoyment from what I do. 
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58- I don’t gate that excited about my  

interests. 

71- I try to continue and develop those  

things that I enjoy 

84- I enjoy those things, which interest me. 

97- I try to get as much as I can out of 

 Those Things that I enjoy. 

110- I don’t have a good idea of what I  

Want  to do in life’ 

  Independence 
(SS1.5)  

07 3- I prefer a job in which I am told pretty  

much what to do. 

17- When working with others, I tend to 

 rely more on their ideas than my own. 

29- I prefer others to make decisions for me. 

43- It’s hard for me to make decisions on  

my own. 

82- I ‘ am more of a follower than a leader 

95- I tend to cling to others. 

107- I seem to need other people more than 

 they need me. 

Total 40  

2 Interpersonal 
Component 
(S2) 

Empathy 
(SS2.1) 

08 16- I’m unable to understand the way other  

people feel. 

39- I’m good at understanding the way  

other people feel. 

49- My friends can tell me intimate things  
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about themselves. 

54- I would stop and help a crying child  

find his or her parents even if I had to be 
somewhere else at the same time. 

63- I care what happens to other people. 

87- I’m sensitive to the feelings of others. 

105- It’s hard for me to see people suffer. 

109- I avoid hurting other people’s 
feelings. 

  Interpersonal 
Relationship 
(SS2.2) 

11 9- I am unable to show affection. 

21- It’s hard for me to share my deep  

Feelings With others. 

28- I’m a fairly cheerful person. 

35- It’s easy for me to make friends. 

49- My friends can tell me intimate things  

about themselves. 

55- I’m fun to be with. 

61- I don’t get along with others. 

74- My close relationships mean a lot to me 

 and to my friends 

88- I have good relations with others. 

100- People think that I’m sociable. 

113- I don’t keep in touch with friends. 

  Social 
Responsibility 
(SS2.3) 

09 14- I like helping people. 

27- It doesn’t bother me to take advantage  

Of People especially if they deserve it. 

41- Others find it hard to depend on me. 
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54- I would stop and help a crying child  

find his or her parents even if I had to be 
somewhere else at the same time. 

63- I care what happens to other people. 

67- If I could get away with braking the law 

 in Certain situations, I would. 

80- I’m able to respect others. 

92- I think it’s important to be a law-
abiding citizen. 

105- It’s hard for me to see people suffer. 

 Total  28  

3 Adaptability 
(S3) 

Problem 
Solving (SS3.1) 

08 1- My approach in over coming  

difficulties is to move step by step. 

13- When faced with a difficult situation ,  

I like To collect all the information about it  

that I  can. 

26- I like to get an overview of a problem 

Before trying to solve it. 

40- When facing a problem, the first thing  

I do is stop and think. 

53- When trying to solve a problem I look  

at each possibility and then decide on  

the best way. 

66- It’s hard for me to decide on the best 

Solution when solving problems. 

79- In handling situations that  arise, I try 

 to think of as  many approaches as I can. 
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104- I generally get stuck when thinking  

about different ways of solving problems.   

  Reality Testing 
(SS3.2) 

10 7- I try to see things as they really are  

Without Fantasizing or daydreaming 

 about them. 

31- It’s hard for me to understand the way  

1 feel. 

34- I have had strange experiences that  

can’t be explained.   

47- People don’t understand the way I 
think. 

60- I’m  impatient. 

73- I get carried away with my imagination 

 and fantasies. 

78- Even when upset, I’m aware of what’s  

  happening to me. 

86- I tend to exaggerate. 

99- I can easily pull out of daydreams and  

tune into the reality of the immediate 

 situation. 

112- It’s hard for me to keep the things in  

the right perspective. 

  Flexibility 
(SS3.3) 

08 12- It’s difficult for me to begin new 
things. 

25- It’s hard for me to make adjustments in 

general. 

38- It’s difficult for me to change my  
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Opinion about things. 

52- It’s easy for me to adjust to new  

conditions. 

65- I’m able to change old habits. 

77- It’s generally hard for me to make  

Changes In my daily life. 

91- It’s hard for me to change my ways. 

116- It would be hard for me to adjust if I  

were forced to leave my home. 

Total 26 

4 Stress 
Management 
(S4)  

Stress 
Tolerance 
(SS4.1) 

09 4- I know how to deal with upsetting 

 Problems 

18- I believe that I can stay on top of tough  

Situations. 

30- I can handle stress without getting too  

nervous. 

44- I don’t hold up well under stress. 

57- I feel that it’s hard for me to control my  

anxiety. 

69- I know how to keep calm in difficult  

situations. 

83- It’ s hard for me to face unpleasant 

 Things 

96- I believe in my ability to handle most  

upsetting problems. 

108- I get anxious. 
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  Impulsive 
Control (SS4.2) 

09 11- It is a problem controlling my anger. 

24- When I start talking it is hard to stop. 

37- My impulsiveness creates problems. 

51- People tell me to lower my voice in  

discussion. 

64- I tend to fade out and lose contact with 

 what happens around me. 

76- I have strong impulses that are hard to  

control. 

90- I’m impulsive. 

103- I’ve got a bad temper. 

115- I tend to explode with anger easily. 

Total 18 

5 General 
Mood (S5) 

Happiness 
(SS5.1) 

09 2- It’s hard for me to enjoy life. 

15- It’s hard for me to smile. 

28- I’m a fairly cheerful person. 

42- I am satisfied with my life. 

55- I’m fun to be with. 

68- I get depressed. 

81- I ‘am not that happy with my life 

93- I enjoy weekends and holidays. 

106- I like to have fun. 

  Optimism 
(SS5.2) 

08 10- I feel sure of myself in most situations. 

18- I believe that I can stay on top of tough  

Situations. 

23- I am optimistic about most things I do. 
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48- I generally hope for the best. 

70- I’m generally motivated to continue  

even when things get difficult. 

94- I generally expect things will turn out  

all right despite  Setbacks from time to  

time. 

96- I believe in my ability to handle most  

upsetting problems. 

117- Before beginning something new, I 

usually feel that I’ll fail. 

Total 17 

Total items  129 

 

 

POSITIVELY SCORED ITEMS:  

Item No. 1, 4, 5, 6, 7, 8, 10, 13, 14, 18, 23, 26, 28, 30, 33, 35, 36, 39, 40, 42, 48, 49, 52, 53, 

54, 55, 56, 59, 63, 65, 69, 70, 71, 74, 75, 78, 79, 80, 84, 85, 87, 88, 89, 92, 93, 94, 96, 97, 99, 

100, 101, 105, 106, 109, and 114 (total of 55 items).  

 

NEGATIVELY SCORED ITEMS:  

Item No. 2, 3, 9, 11, 12, 15, 16, 17, 19, 20, 21, 22, 24, 25, 27, 29, 31, 32, 34, 37, 38, 41, 43, 

44, 45, 46, 47, 50, 51, 57, 58, 60, 61, 62, 64, 66, 67, 68, 72, 73, 76, 77, 81, 82, 83, 86, 90, 91, 

95, 98, 102, 103, 104, 107, 108, 110, 111, 112, 113, 115, 116, and 117 (total 62 items).   
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APPENDIX XII 

SOCIAL BEHAVIOR INVENTORY (SBI) 

(BEFORE PILOT TESTING) 

Dear student! 

Asalam-O-Alecum 

 The attached inventory has been prepared to find out social behavior of the 

11th

 

 class students.  The inventory has been prepared on five point scale.  You are 

required to kindly read all statements carefully and give your view (answer) by 

writing a tick ( × ) in the relevant box of each statement.  For example;  if you 

completely agree with the first statement then put a ( ×  ) in the column with letter  “ 

A” written on it. 

 Your view will be used only for the purpose of the research and information 

provided by you will be kept secret.  I shall be extremely grateful to you for this 

cooperation. 

 

Yours faithfully 

Shaista Majid 

Assistant Professor  

Department of Special Education 

Allama Iqbal Open University 

Islamabad   
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SOCIAL BEHAVIOR INVENTORY  (SBI)  
 

District: ____________________ Tehsil: _____________________ 
 
Name of the College:            ___________________________________________ 

 Class Section: _________________        Roll No.: _______________________   

 Gender:                        male                             female 

 Academic Achievements:       Please write total marks and marks obtained in  

F.A/F.Sc  (December test) _________ / ___________ . 

 
Father’s profession: _________________.  Mother’s profession: _________________  

Family Income (in rupees): ____________________  

 
(1) 

 

Family Component (12 items) 

 

Questions of Section A are related to your family. Please follow the following scale to  

answer the statements of this part: 

 

Strongly Disagree = SDA 

Disagree   = DA 

Uncertain (do not know) = UNC 

Agree   = A 

Strongly Agree = SA 

Q.No Questions 

1 My parents are aware of my daily activities  

2 My parents take keen interest in my home work  

3 I do the routine work at proper time regularly at home  
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4 I feel relaxed when I am at my home  

5 My family members respect each others  

6 I seek advise from my parents in all matters 

7 I am attached with my parents and obey them  

8 I want to be like my father or my mother 

9 My parents are very caring towards me  

10 I had been appreciated by others during my childhood 

11 I am always supported by my family members  

12 I am getting education only to fulfill my parents expectations 

 

 (2)   

 Behaviour with college authority (12 items)  

Questions given bellow are related to your behavior with college authority.  Please  

answer these questions according to the following scale: 

 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

13 I think that education at college level will brighten my future 

14 I act in accordance with college policies and rules set by the administration 

15 I regard for others’ rights and needs at college  

16 I complain to the authority about irregularities which I observe or come 
across 

17 I oppose certain laws and principles prescribed by the authority which 
distract my studies  

18 I like my college as I enjoy being there 
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19 I like my college because I have friends over there 

20 I dislike the rules and regulations of the college 

21 I stay away from college without seeking permission          

22 I go to my college on time 

23 I  care for my attendance in college  

24 I get punishment at college because I am disruptive and seldom cooperative 

 

(3) 
Behavior with Peers (15 items)  

Following statements are related to your relations with peers.   Read them carefully  

and answer them according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

25 My friends respect me 

26 I share new ideas and exciting experiences with my friends 

27 I find it easy to make friends  

28 I am helpful to my friends 

29 I cooperate with my friends in  planning school activities 

30 I can get along well with my friends  

31 I share my personal problems with my friends  

32 My friends feel pleasure in my company 

33 I pick on (make fun of/ criticize /tease) my friends 

34 I argue with my friends 

35 My friends trust me 
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36 My friends wait for me to do the things 

37 I find it difficult to convince my friends 

38 I tease my friends by criticizing them  

39 I talk to my classmates about the rules being unfair  

 

(4) 

Behavior within group (30 items)  

Below are the statements that indicate your behavior within a group.  Read them  

carefully and answer according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 

40 I deal with others nicely 

41 I forgive others on their mistakes 

42 I cooperate with others  

43 I let others to express their willingness to all matter  

44 I believe in working with others on common tasks  

45 I help others in completing their task      

46 I try to find solutions to the problems of others 

47 I give new ideas and schemes while working in my group 

48 I share jokes in my group 

49 I give my things to others even though I need them 

50 I convince others to do what I plan 

51 I can easily say mean things to others 

52 I can easily spread rumors and bad news  
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53 I enjoy gossiping in the class 

54 I push for (insist on) others to do what I want them to do  

55 I try to play the best roles in class room activities 

56 I impress others by being really nice with them 

57 I answer the questions with confidence asked by others  

58 I can easily work with others 

59 I begin to grumble (burst of anger or laughter) when asked to do something 

60 I remain clam under all circumstances                   

61 I react physically to the situation 

62 I stay away from the social activities 

63 I look around and become aware of what is happening  

64 I avoid to face people in a group 

65 I get annoyed when other group members do not agree with me  

66 I try to do what the group is doing 

67 I like to be with the small group of students just for fun 

68 I humiliate (put down) others in public 

69 I get others in trouble when I am in trouble 

 

(5) 

Behavior with teacher (15 items) 

Following statements indicate your relationship with your teachers.  Read them  

carefully and answer according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 
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70 I can easily talk with my teacher on different topics 

71 I respect my teachers  

72 There is no conflict between me and my teachers     

73 I try to deceive my teacher by answering others’ roll call  

74 I become angry when my  teachers’ do not go with the class opinion 

75 I try to seek favour (inappropriate) from the teacher  

76 I take advise from my teachers when I feel difficulty at college level 

77 

 

I argue over correctness of answer  

78 I am arrogant with my teacher 

79 I seize class control  

80 I disturb the class by making unpleasant noises  

81 I go against socially acceptable behavior in the class 

82 I call out classmates when teacher is talking 

83 I follow my teachers’ instructions in class   

84 I feel my teachers are satisfied with my class work and home assignments 

 

(6) 

Behavior with curriculum (21 items )  

Following statements are related to your relationship with the curriculum (subjects).  .   

Read them carefully and answer according to the following scale: 

Always = 05 

Mostly  = 04 

Often  = 03 

Seldom (a little) = 02 

Never  = 01 
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85 I understand and comprehend the new concepts being taught at college 

86 I think that I have sufficient background of the new subjects  

87 I can easily express the difficulties encountered during the new learning 

88 I made choices of the subjects in 11th class according to my interest and 
abilities 

89 I feel it is difficult for me to comprehend all concepts being taught in 
different subjects in 11th class 

90 I feel frustrated because incorrect choice of the subject has created trouble 
for me in 11th class 

91 I changed the subject/s in the beginning of 11th class 

92 I need help in doing assignments of the subject  

93 I get bored in the class and want to leave the class 

94 I can maintain my interest during the lecture because I can understand the 
subject 

95 I ask questions during lessons 

 

96 I try to cover the topics if I miss any class  

97 I feel frustrated when I cannot understand the concepts despite of my efforts 

98 I think it is easy for me to take the examination of 11th class   

99 I enter in the class late due to any reason 

100 It is difficult for me to complete routine class work  

101 I skip the class/es  

102 I make justifications for not attending the class when my teacher asks 

103 I copy others home work 

104 I try to cheat during test when I am not clear  about the answer 

105 I like to participate in co curricular activities  
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     APPENDIX XIII 

 

LIST OF EXPERTS 

LANGUAGE EXPERTS 

1. Ms. Talat Riaz 
Associate Professor, Department of English,  
Government Waqar un Nisa College for Women, Rawalpindi. 
 

2. Prof. Dr. Shahid Iqbal Kamran 
Chairman, Department of Iqbal Studies, 
Allama Iqbal Open University, Islamabad.  

TEACHERS 

1. Mrs. Shama Shahid 
Associate professor, Department of Urdu, Government College for Women,  
6th

2. Mr. Sajid Ali,  

 Road, Rawalpindi. 
 

Associate professor, Department of Economics, Government Asgher Mall 
Postgraduate College for Boys, Said Pur Road, Rawalpindi. 
 

3. Mr. Muhammad Asgher Malik 
Assistant professor, Department of Biology, Government Asgher Mall  
Postgraduate College for Boys, Said Pur Road, Rawalpindi. 
 

PSYCHOLOGIST 
 

1. Professor Dr. Mumtaz Fatima Jafri 
Advisor Faculty Development at COMSAT, Islamabad. 

 
SOCIOLOGIST 
 

1. Dr. Rukhsana Masood 
Associate Professor/Ex-Chairperson Department of Sociology,  
Allama Iqbal Open University, Islamabad.  
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