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ABSTRACT
The purpose of the study was to investigate teachers’ emotional social intelligence
and its relationship with classroom learning environment. The main objectives of the
study were to; investigate emotional social intelligence of university teachers, find
classroom learning environment at university level, measure the relationship of
teachers’ emotional social intelligence with the classroom learning environment,
investigate gender-wise, sector-wise and discipline-wise differences in emotional
social intelligence (ESI) of teachers at university level. Research questions were
formulated. Sequential explanatory mixed method design were adopted. All teachers
and students of the twenty nine public and private sector universities of khyber
Pakhtonkhwa- Pakistan constituted the targeted population of the study. While the
actual population of the study was nine (9) universities teachers and students.
Propotional stratified random sampling techniques and Purposive sampling techniques
were adopted for selection of representative sample group from population.
Questionnaires and interviews were used as research instruments to collect data from
the concerned participants. Self-developed questionnaire was used to measure
teachers’ emotional social intelligence at university level. Interviews were conducted
to measure student’s perception about teachers’ emotional social intelligence. WIHIC
(What is hapning in this classroom) questionnaire was adopted to investigate
classroom learning environment. The collected data were analyzed through Statistical
techniques like mean, standard deviation, independent sample t-test, Cohen’s D
calculater, ANOVA, Pearson correlation and thematic analysis. In conclusion a
moderate significant correlation were noted between emotional social intelligence of
university teachers and classroom learning environment. Male emotional social
intelligence was higher than female, while no significant differences were noted in
iv

public and private sector university teachers’ emotional social intelligence. For future
researchers, it was recommended to design a study to investigate those factors that
directly contribute and affect into the development of emotional social intelligence of
teachers and students. It is recommended that future researchers may conduct research
studies with different research designs and approaches at higher secondary, secondary
and primary level. Further it was recommended to investiage CLE in relation to the
emerging qulity concerns on the academic acheivement of students at university level.
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Chapter 1

INTRODUCTION
Intelligence is the ability of the individual to act with determination and purpose
(Wechsler, 1958). Social intelligence was first coined in 1920 by Thorndike. It
concentrates on description, definition and assessment of social proficient behavior
(Chapin, 1942).Social intelligence is the aptitude to recognize and bring about
individuals, and show performance intelligently in societal situations (Gardner, 1983).
Bar-On (1988), Saloveyand Mayer (1990) and Goleman (1995) presented the
construct of EI (emotional intelligence). As a bright aspect EI is an arrangement of
abilities, designs, and behaviors to know and normalize the feelings of self and others
toward fruitful environmentally friendly version (Seal & Andrews-Brown, 2010).
Emotional intelligence is the fragment of SI (social intelligence) and both
models are interrelated and are the components of the same construct (Salovey&
Mayer, 1990). Spielberger (2004) suggested that ESI has at present is famous for the
models of (Mayer &Salovey, 1997), Goleman (1998) and Bar-On (2000). The first
one is to see, know, accomplish and practice feelings to expedite discerning. It is
based on ability (Mayer & Irvine, 2002). The second one is the display of
proficiencies and expertise that energize decision-making enactment. It is multi-rater
evaluation (Boyatzis et al., 2001). The third one defines a cross-section of unified
emotive and societal know-how, talents and enables that influence intellectual
behavior.
Furthermore, Bar-On(2000) defines emotional-social intelligenceas a common
construct of interconnected, emotive and societal abilities, talents and enablers that
govern how successfully we comprehend and direct ourselves, comprehend others
and communicate with them, and deal with day-to-day stresses.

According to this model, to be passionately and communally bright means to
excellently know and direct oneself, to realize and communicate soundly with other
individuals, and to well manage day-to-day difficulties. It is a combination of
expressive aptitude to be conscious of oneself, and knows one’sstrong points and
weak points, and to direct one’s state of mind and point of view constructively and
interpersonal capacity, being enthusiastically and publicly bright covers the skill to be
conscious of others’ sentiments, emotional state and requirements, and tolaunch and
uphold supportive, productive and equally sustaining contacts (Bar-On, 2000).
Likewise, ESI has five components which are: (1) the skill to identify,
comprehend and direct passions and state of mind; (2) the aptitude to comprehend
sensations and relation with others (3) the capability to be able to and regulate
reactions; (4) the talent to bring about transformation, get a feel for solving glitches of
an individual and relational nature; and (5) the gift to produce constructive effect and
be self-encouraged.
Laconically, it brings excellently at individual, societal and ecological
alteration by genuinely and compliantly handling with the instant state of affairs,
resolving glitches and making judgments. To sort out this, it is needed to skillfully
handle sentiments as beneficial for ourselves and to be satisfactorily hopeful,
confident and self-encouraging. Higher Education Commission (HEC) is usually
appreciated for increasing educational information in their learners, its influential are
regularly carped that they are not concocting appropriately their scholars for
constructive roles that societies require (Jaeger, 2003).
Additionally, learners are frequently not prepared with the societal and
emotive ability to totally take advantage of their educational information. It gets
ready students for upcoming success in a better way. This call for teachers to slant
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learning as a procedure that involve scholars in instruction and scholarship
link should at least contains teachers and same age persons (Harward, 2007).
On the other hand, students who are able to improve their capability to
know themselves, the surrounding environment, shape significant interactions,and
raise constructive alterations that have an improvement in institutions, profession, and
life cycle (Kuh, Kinzie, Schuh, Whit, & Associates, 2010). The development of any
educational system is related to the efficiency of the teaching staff and due to this
cause, instruction is considered as the most honorable profession. When teacher
becomes trained, then he can efficiently and effectively discharge his duties (Kumar
&Ritzhaupt, 2015). Teacher in educational organization is facing neither “the head
(cognition)” nor “the heart (emotion) problems” (Pay & Qing, 2009).
Likewise, teacher has different tasks while handling classroom environment.
These tasks are classroom management, sound preparation through lesson plan,
application of best teaching methodology, positive interactions with students, and
pragmatic approach to the use of emotional social intelligence during teachinglearning process (Clotfelter, Ladd & Vigdor, 2005).
Moreover, emotionally and socially equipped teachers can easily improve the
fundamental knowledge, skills and competency of the learners as well as they
enhance their own and learners’ societal and sentimental areas, which play the role of
catalyst in the achievement i.e. efficient instruction, learning enhancement,
transparency in relations, and educational performance (Greenberg & Paivio, 2003).
From the perspectives of classroom environment there is countless meaning of
environment, but it has two aspects i.e. human and physical. The former is concerned
with instructors and learners while the latter is related to physical aspects like light,
disk, chairs, air etc. Fraser (1998) describes that learning atmosphere is the societal,
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psychosomatic, and instructional settings in which learning happens and which have
emotional impact on attainment and outlooks of learners.
1.1

STATEMENT OF THE PROBLEM
The study aimed to investigatethe correlation of emotional and social

intelligence of teachers with the classroom learning environment. Emotional Social
Intelligence (ESI) has three models that is Salovey-Mayer,Goleman Model and BarOn model. Researcher adopted Bar-On model as it is the best for teachers and
learners in classroom learning environment for the development of ESI ability. The
notion of emotional social intelligence (ESI) presented a necessary, justifiable
improvementof individual’s ability to employ behaviors, and qualities to accelerate
preferred societal results. In the introduction section, the significant relationship of
teachers’ emotional social intelligence on classroom environment favorable for
learning was taken into consideration.

1.2

OBJECTIVES OF THE STUDY

The targets of the thesis were;
1.

To investigate emotional social intelligence level of university teachers

2.

To findout classroom learning environment at university level

3.

To measure the relationship of teachers’ emotional social intelligence with the
classroom learning environment

4.

To investigate gender-wise differences of teachers emotional social
intelligence at university level

5.

To investigate sector-wise differences in emotional social intelligence (ESI) of
teachers at university level

6.

To investigate discipline-wise differences in emotional social intelligence
(ESI) of university teachers
4

1.3

RESEARCH QUESTIONS
1. What is the perceived level of ESI (emotional social intelligence) of university
teachers?
2. Which type of learning environment exists at university level?
3. Is there a correlation between emotional social intelligence of teachers and
classroom learning environment?
4. Is there any gender-wise difference in ESI at university level?
5. Is there any sector-wise difference in ESI at university level?
6. Is there any discipline-wise difference in ESI at university level?

1.4

DELIMITATIONS OF THE STUDY
Keeping in view the time and available resources this study was delimited to:
1. All the public and private universities of Khyber Pakhtunkhwa, Pakistan
2. The teaching faculty at selected universities of Khyber Pakhtunkhwa
3. Students of the selected universities

1.5

SIGNIFICANCE OF THE STUDY
Emotional social intelligence (ESI) is a comparatively a new notion which

gained popularity in last twenty years. Its significant influence is recognized in work
place where individuals are engaged.
Meanwhile, instruction is a greatly demonstrative struggle; ESI isprerequisite for teacher operational presentation. This study may provide a pragmatic
proof of the impact of ESI in classroom learning environment.
This research work may also offer an indication of integration of ESI
expertise in on-job and off-job training. It is the skill to overcome sentiments and
passions effectively, and help the teachers to further enhance their instruction. These
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teachers further embolden their students to take part in all activities for proper
learning.
ESI is the backbone for teaching learning process by which students can
easily understand each and every thing, because when teachers are emotionally and
socially strong, the students may automatically learn better things. If teachers become
more sensitive to the requirements of the learners, then fruitful results might be
produced. ESI increases knowledge, skills and competence. Emotionally and socially
strong teachers have everloasting effects on the lives of students and particularly on
learning environment.
This study may provide a sound base of literature for future investigators.
The significance of the study is that it is likely benefit teachers as well as students.
Emotionally and socially strong teachers can manage emotions. They skillfully apply
the ESI competencies, skills. They facilitate, control situations and establish positive
relationship with others for better life.

1.6

THEORETICAL FRAMEWORK
Thorndike (1920) notion of SI, Gardner (1983) notion of multiple intelligence,

Sternberg (1985) theory of successful intelligence, Bar-On (1988), Saloveyand Mayer
(1990) and Goleman (1995) models of emotional intelligence are the base of this
study.
Students’
cohesiveness

Selfawareness

Teachers’
support

Selfmanagement
CLE
Socialawareness
Socialmanagement

Equity

Motivation

6

Involvement

Figure 1.1 The relationship betweenself awareness, self-management, social
awareness, social management components of ESI construct and classroom learning
environment (students’ cohesiveness, teachers’ support, equity, motivation and
involvement)

1.7

Conceptual Framework
In the light of theoretical framework, my conceptual framework was to measure

relationship between teachers emotional social intelligence and classroom learning
environment at university level.
Theoretical framework is given different names by intellectuals like Creswell
and Clark (2011) a straight forward scheme of beliefs, Patton (2002) world view,
Lincoln and Guba (2000) philosophical assumptions, Creswell (2003; 2009)
knowledge claims, Silverman (2000; 2011) models, Saunders, Lewis, and Thornhill,
(2000) research philosophy, and Ritchie and Lewis, (2003) directing the act. The
Positivist worldview for scholastic and psychosomatic investigation is the oldest
world view, Constructivist paradigm is the second knowledge claims, Transformative
paradigm is the third research philosophy and the Pragmatism worldview is the stateof-the-art accumulation as a theoretical and logical foundation for mixed methods
research (Mertens, 2010).

1.8 RESEARCH PARADIGM AND RESEARCH DESIGN
A mixed method design was adopted and in mixed method, explanatory
sequential design was followed to conduct research work to confirm and substantiate
conclusions of a study. Questionnaires were used for the collection of quantitative
data and interviews were conducted for qualitative data

1.8.1 Population of the study
Targeted Population of this research work was twenty nine public and private
universities of Khyber Pakhtunkhwa pakistan. Teachers and students of six public and
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three private sector universities comprised accessible population of this intellectual
work.

1.8.2 Study Sample
The sample of the study was teachers and students from nine public and
private sector universities which were selected ramdamly from the 29 universities. To
gather numerical data from the unit of analysis i.e. teachers and to collect qualitative
information from students, proportional stratified randam sampling and purposive
sampling techniques were employed. Teachers and students from six public and three
private universities constituted the sample of the study. As a whole, four hundred and
fifty teachers (450) and four hundred fifty (450) students constituted the sample group
of the study.

1.8.3 Research tools
Questionnaire of emotional social intelligence was used to collect data from
teachers. Then classroom learning environment questionnaire WIHIC (amended form)
was used to collect data from students. Interviews were employed as research tools to
gather data from students about their perceptions of teachers’ emotional social
intelligence.

1.8.4 Data collection
Self-developed questionnaire were used to measure teachers’ emotional social
intelligence level. Interviews were conducted from university students to measure
student’s perceptions about teachers’ emotional social intelligence. Amended form of
WIHIC was employed to explore classroom learning environment.
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1.8.5 Data analysis
Statistical techniques like mean, standard deviation, t test, ANOVA, Cohen’D
and correlation were used for the analysis of quantitative data. Thematic analysis
(Braun & Clarke, 2014) technique was employed for the analysis of qualitative data.

1.9

DEFINITION OF KEY TERMS

Intelligence: Intelligence is the aptitudes and capabilities of individual brain power in
the sagacity of a person’s latent and the sequential active implications
(Sabarudin, 2011).
Emotional

intelligence:

Emotional

intelligence

to

comprise

qualities

of

trustworthiness, reliability plasticity, expressiveness, group fitness and
combined proficiencies (Mayer Salovey, & Caruso, 2008)
Social intelligence (SI): SI is the dealings talents with mutual associations, in specific
understanding of societal directions and communal life, scrutiny of
spoken and written words, plasticity and kindliness to diverse
communal circumstances of some complication (Brislin, Worthley &
Macnab, 2006).
Classroom learning environment: Learning environment is made of physical and
psychological aspects in classroom. The physical aspect of learning
environment is made of instructional materials, school building,
library, computer laboratory, classroom furniture and such other
important materials which help the teacher in implementing the
instruction plan properly and the students in their learning. The
psychological aspect of learning environment contained on the
relationship of students and teachers. The mutual understanding of
teachers and students,

learning styles of students, teacher’s
9

instructional beliefs and practices are the elements that affect the
psychological aspect of learning environment(Monsen, Ewing,
&Kwoka, 2014).
Self-awareness: It means who am I?and know yourself (Walumbwa et al., 2008).
Self-management: Self- management describes that how to manage these intrinsic
conditions inclinations, possessions and perceptions (Mayer &Salovey,
1997).
Social awareness:social awareness is related to how we handle the emotional state of
other people, it permits us to be conscious of other persons’ state of
mind, requirements and apprehensions (Mayer & Irvine, 2002).
Social-management: Social- management describes that how to manage these
extrinsic

conditions

inclinations,

(Goleman, 1998).

10

possessions

and

perceptions

Chapter 2

REVIEW OF RELEVANT LITERATURE
2.1

INTELLIGENCE
Intelligence is aptitudes and capabilities relating man’s brainpower in the

sagacity of a person’s potential and the sequential active meanings (Sabarudin, 2011).
Schneider and McGrew (2012) defined intelligence as a universal concept for
perceptive talent constructs that are in general effective for the completion of varied
responsibilities, glitches, and state of affairs. Later on, intellectuals have introduced
different terminologies like academic intelligence, social intelligence and emotional
intelligence.
Types of intelligence
IntelligenceIntelligence

Types
Linguistic
intelligence

EmotionsLogical
-mathematical

Intelligence
thoughtKinaesth

Interpersonal

etic

intelligence

Intelligence
EmotionsMusical
Intelligence

Intrapersonal

intelligence
intelligence

Figure 2.1 Source: Gardner (1983) Multiple Intelligence
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2.2

EMOTIONAL INTELLIGENCE (EI)
No unanimous delineation of social intelligence (SI) is present, specifically

because this notion is positioned very adjacent to ideas like expertise, capabilities and
social abilities. Moreover, other concepts like intrapersonal intelligence (Lacanlale,
2013) or social intelligence (Juchniewicz, 2010) in part cover.
Initially, Thorndike advanced notion of SI started to specify an individual’s
aptitude to appreciate and show performance with understanding, prudence,
astuteness, insight and efficiency in social chores (Thorndike, 1920). In this
description, the main clue of brainpower, together with extraordinary IQ, is unable to
find relevance, emphasizing the individual’s talent to monitor effective and wellorganized social connections and human associations. In late 20th century, the reading
of SI was disturbed, regarded as by a series of hindrances and progresses in its
awareness and appreciation. While intellectuals like Wechsler (1958) define it as a
common approach of brain power in societal happenings (Goleman, 2006). Guilford
(1968) adopts a more constructive approach, asserting that SI is a diverse element of
extra procedures of intellect, related with societal consciousness, social relationship,
and the acknowledgement of the requirements, emotional state, judgments and
attitudes of self and others. In recent times, Brislin, Worthley and Macnab (2006)
gave the definition of SI as the dealing competency with public, in specific
understanding of shared guidelines and collective life time, examination of spoken
and written language, plasticity to various societal status quo of more or less
complication.
In spite of the trouble in describing this theoretic concept, there is concord
among intellectuals that SI denotes mental and attitudinal constituents (Bjorkqvist,

12

2007) and is an indispensable situation to safeguard existence and operational
adjustment to the globe.
In this sense, Candeia, Leal, Barahona, Charrua, Matos, Franco, and Oliveira
(2009) take on a combined strategy to the idea, pointing to SI as the aptitude to
discover, examine and understanding, to resolve glitches, attain aims and make
deliberate, intended, and positive judgments about social state of affairs.
It is shown by the literature that highly socially intelligent persons are
specially sociable, caring, kind, considerate, more adjustable and well-organized in
coping with a number of societal matters and prosperous in society (Birknerová,
Frankovský, & Zbihlejová, 2014). They also have more poise in social state of affairs,
make evident an unaffected apprehension for their fellows and express their
sentiments with simplicity and decisiveness (Zirkel, 2000). Moreover, highly and
socially intelligent appear to certify the solution of social glitches, arbitration and
minimization of disharmony, proceeding most important significant procedures
(Crowne, 2013).
Social intelligence has also been connected to constructive results- selfassurance, decisiveness (Bartone, Eid, Johnsen, Laberg, & Snook, 2009), controlling
of sentiments (Zirkel, 2000), leadership (Goleman, Boyatzis, & McKee, 2013) and job
gratification (Aminpoor, 2013). In the educational setting, research works of SI are
limited but make significant offerings (Nagra, 2014). Meijs, Cillessen, Scholte, Segers
and Spijkerman (2010) found that professed reputation was related with SI. It was
also noted that there is a meaningful association between SI and educational success
in formal learners. Soares, Francischetto, Peçanha, Miranda and Dutra (2013)
established that the study comprises a noteworthy connection between shared talents
and educational achievement. Other studies have revealed that highly intelligent
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students show outstanding results in comparison to their average class fellows
academically but poor socially (Lopez-Zafra, Garcia-Retamero, & Martos, 2012).
Song, Huang, Peng, Law, Wong, and Chen (2010) revealed that significant
relationship was found between SI and educational accomplishment. Social-emotional
intelligence presented a noteworthy relationship with excellence of societal contacts
of learners in scholastic setting though. Costa, Ripoll, Sánchez, and Carvalho (2013)
noted variances in problem-solving manifestation for female students; variances in
assurance guide in favour of boys and girls, and time of life variances in the
inspiration guide in favour of mature learners also, but only in the male students. The
researcher described SI as a constructive situation for moral inquisitorial in the field
of professional judgment. That is, during their professional and judgmental
procedures, persons should reflect the relational and collective effects of their
selections and professional building approaches. Pinto, Faria, Gaspar, and Taveira
(2015) found positive relationship between SI and discerning, communiqué and
constructive societal associations that influence variation, presentation, attainment and
accomplishment in diverse settings of life and may enable moral professional
inquisitorial. Moreover, the results can differ reliant on individual situations and
progressive frameworks of persons and over time.
What is emotional intelligence (EI)? How to apply it? In which context it may
be used? These were the questions which forced researchers to define and give
explanation of the emotional intelligence construct. Among the researchers, Mayer,
Salovey, and Caruso (2004) distributed EI into four divisions namely: aptitude to
sense feeling and sentiments, practise feelings and sentiments to augment thought,
understand feelings and sentiments, and regulate feelings and sentiments. It is
emphasized by other intellectuals that open and restricted behaviour towards
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experience also specifies a person’s emotional intelligence (McCrae, 2000). A
person’s openness to experience displays qualities of imaginings, thoughtfulness,
elasticity, inquisitiveness, and individuality while a person padlocked to experience
shows humbleness, conventionalism, and devotion to out-of-date customs (McCrae,
2000). In the same way, Mayer, Salovey, and Caruso (2008) admitted wide-ranging
deficiencies in knowing and defining emotional intelligence as it is still ambiguous
which describes emotional intelligence correctly and in sufficient information and just
hint to the emotional intelligence construct. Psychosomatic qualities such as necessity
for success, strength of mind, strength of will, contentment and will power should be
well-defined, assessed, and construed distinctly rather than mingling them up and
counting them in light of emotional intelligence (Mayer, Salovey & Caruso, 2008).
The above explanation further elucidates and highlights extensive and diverse effects
of emotional intelligence. Nonetheless, emotional intelligence needs to be
streamlined, cut down and re-concentrated as it still wants a vibrant and unanimously
accepted description, explanation and classification; and is taken to mean in a
different way by social scientists.
Perhaps, emotional intelligence’s distinction is because of its association with
learning, achievement or aptitude to forecast upcoming performances. This point is
backed by investigators who assign emotional intelligence (EI) for management skills
and job presentations (Watkin, 2000). There is an additional archetypal of EI which
describes it to comprise qualities of trustworthiness, reliability, expressiveness, group
fitness and combined proficiencies (Mayer, Salovey, & Caruso, 2008). EdmondKiger, Tucker, and Yost (2006) noted individual differences in emotional intelligence.
Emotional intelligence is emerging for an innovative aptitude construct.
Salovey and Mayer (1990) introduced it. Later on it faced so many challenges and
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continuous hot debates but its efficacy is still interrogated even these days (Landy,
2006). Someone called it SI, someone emotional intelligence and even Goleman
(2006) described it as the new-fangled science of human interactions.
Emotional intelligence faced severe criticism from different corners. Some
researchers criticized that it is only renaming the old concepts- passionate parameter,
evaluation of excitements, or SI (Hedlund & Sternberg, 2000). While other
intellectuals started finding faults on the validation, significance and rationalization of
EI as paradigm of brainpower (O’Sullivan, 2007). Therefore, EI caught the eagle eyes
of so many researchers and more than thousand articles, books, research papers, and
dissertations were published between 2000 and 2006. The whole credit goes to
Goleman (1995) who focussed his attention on the emotional intelligence and wrote a
book with the name “Emotional intelligence – Why it can matter more than IQ”.
Although EI was coined by Salovey and Mayer (1990), but it was familiarized by
Goleman’s book in 1995. The practicality of both SI and EI cannot be put to question
now a day. The present day researchers are trying for substitute of SI and emotional
intelligence to get success in academic life, at work and even in private life. Today
zeitgeists are no longer in conflict with intellectual thinking to emotive or societal
expertise, but appraise gifts of SI and emotional intelligence to a comprehensive
appreciation of human resources (Zeidner, Roberts & Matthews, 2002). Some
researchers call it social competence (Kosmitzki & John, 1993).
Dawda, and Hart (2000) introduced psychometric intelligence which grounded
on psychological and social paradigms. According to Weber and Westmeyer (2001),
psychologists called it academic intelligence or psychological assessment. Later on,
this construct was called emotional (Salovey & Mayer, 1990), practical (Wagner &
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Sternberg, 1985), or successful intelligence (Sternberg, 1997) as new ability
constructs.
The Emotional intelligence (EI) construct was first made known a hundred
years before. It was also recognized that the intellectual endeavour done by Thorndike
(1930) on social intelligence (SI) was the most basic effort on emotional intelligence
(Bar-On, 2006; Gardner, 1983). Gardner anticipated the manifestation of dissimilar
kinds of intelligence in person containing the conceptualizations of emotional
intelligence (EI) and social intelligence (SI). SI is the capability of perceptive,
appreciative, handling, and responding to feelings, sentiments, excitements, passions
and sensations among others. Emotional intelligence is the skill of appreciation,
consideration, management, and retorting to one’s self feelings, sentiments,
excitements, passions and sensations. Gardner believed that these kinds of intelligence
are as significant as the type of intelligence characteristically calculated by Intelligent
Quotient- IQ (Petrides, 2011). These research works provide base for the creation of
Emotional intelligence that is a new terminology for the researchers.
Salovey and Mayer (1990) familiarized the construct of EI, which gained fame
after the book of Goleman in which he said that emotional intelligence is more
powerful than IQ. After this, the researchers introduced new notion, theories and
model about emotional intelligence. The most prominent models among these were
ability models, trait models and mixed models. The first one deal with mental
abilities, the second one is related to a set of intellectual aptitudes to resolve those
issues which are linked to sentimentalism and variegated representations- interest,
hopefulness, and self-assurance, among others (Fernandez- Berrocal & Ruiz, 2008).
Spoken skill, recollection, dispensation and talent features of intelligence are
respectively similar to the emotional intelligence to overcome emotional state and
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employing it to improve intelligence (Mayer, Salovey, & Caruso, 2008). Emotional
intelligence performs an essential role in the behaviour of a person, presentation,
enactment and capability to deal with unforeseen events. Emotional intelligence also
influences a person’s aptitude to interconnect emotional state and frame of mind
efficiently, successfully, and perfectly. Dearth of emotional intelligence frequently
shows unwanted attitudinal and societal results (Mayer, Salovey, & Caruso, 2008).
Emotional intelligence includes ‘hot intelligences’ and is a type of intelligence
which covers ‘social, practical, and personal intelligences’ (Mayer, Salovey, &
Caruso, 2004, p. 197). To make clear the dissimilarities between intelligence and its
application, Fer (2004) clarified that Intelligent Quotient aid in logical and oral ability
in a good manner but they do not measure creativity, pragmatic knowledge and other
propensities in resolving issues. Thus, just having intelligence, does not give
assurance of achievement in the allocated responsibilities. Moreover intelligence is
the capability to make impression on both psychological and somatic good fortune
(Kotsou, Nelis, Grégoire, & Mikolajczak, 2011). Emotional intelligence also change
social communications and influence work capability. Kotsou, Nelis, Grégoire, and
Mikolajczak (2011) emphasized numerous profits of emotional intelligence for groups
and individuals ranging from less important labour connected stresses, attitudinal
glitches, behaviours, talent to show the way, joint enthusiasm, job satisfaction, and
superior feelings of possession, dedication and faithfulness with the group. In reality,
identifying social and emotional intelligence is supportive in forecasting job
performance (Cherniss, 2010).
Learning performance may progress if learners exactly evaluate their aptitude
to learn and as a result have faith in that they can pay confidently to learning results
(McEnrue, Groves, & Shen, 2009). In the same way, those who are of the opinion that
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they can augment EI as compared to those who lack self-efficacy are better in
demonstration (McEnrue, Groves, & Shen, 2009). Emotional intelligence increases
enthusiasm, support and direction from their viewpoints in their own capabilities
(Bandura, 2000). Bandura (2000) emphasized the significance of having robust
potentials levels in persons. Weak expectations are easily extinguishable by
disconfirming experiences, whereas individuals who possess strong expectations of
mastery will persevere in their coping efforts despite disconfirming experiences.
Persons’ beliefs in their own capabilities have emotional impact on their forthcoming
roles and enactments in numerous methods. Social efficacy and emotional intelligence
thus influence each other because a person with inordinate belief in his/her own talent
exhibits higher emotional intelligence. High emotional intelligence further progresses
a teacher’s talent to efficiently provide teaching.
Emotional state of mind has emotional impact on instruction (Arghode, 2013).
Thus, it is indispensable to understand teachers’ sentiments for understanding
instructors and instruction (Arghode, 2013). In reality, Deary, Strand, Smith, and
Fernandes (2007) proposed sentiments are the means through which gaining
knowledge can be realized. Feelings and sentiments improves gaining knowledge and
also make it real. When we connect to an idea, by making an emotive connection, the
idea remain in our retention for a long period. In the same way, if we are not selfassured that an idea is worth discovering, no matter what we perform or how much we
are enforced in learning the idea, our gaining knowledge will not be improved. Thus,
there is a linking between emotional intelligence and gaining knowledge.
Highly emotional intelligent persons have the advantage because emotional
intelligence specifies a competence to improve expertise in learning to retort
passionately. However emotional competence is attained or experienced talent reliant
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on emotional intelligence which pays toward extraordinary job accomplishment
(Zeidner, Matthews, & Roberts, 2004). Accordingly, emotional competence is the use
of emotional intelligence which also differentiates between persons who all possess
intelligent quotient and emotional intelligence but some practise the proficiency
superior to others. Mayer, Salovey and Cruso (2008) point out, among inferior rank
emotional competence comprise aptitude to identify sentiments whereas the superior
rank abilities contain aptitude to overcome sentiments. In agreement with the above
discussion, Zeidner, Matthews, and Roberts (2004) stressed, ‘Whereas emotional
intelligence may determine a person’s potential for learning practical job-related
emotional and social skills, the level of emotional competencies (as a crystallised
ability) manifested by that person shows how much of that potential she or he has
actually realized’ (p. 377). The above view is also favoured by Boyatzis, Stubbs, and
Taylor (2002), ‘Beyond knowledge and competencies, the additional ingredient
necessary to outstanding performance appears to be the desire to use one’s talent’ (p.
150). Therefore researchers come to an agreement on having emotional competence
which is the skill to employ emotional intelligence. Emotional competence is vibrant
in applying emotional intelligence for better task performance (Fer, 2004). Lindebaum
(2009) suggests an effective reason for piloting emotional intelligence training.
Studies have shown a marked development in emotional competence of the persons
who are subjected to emotional intelligence training (Sardo, 2004). Some paybacks
contain improved talent to control sentiments, be more social and psychological
competence, minimize tension and problem behaviors, and complete improvement in
social communications and association (Kotsou,Nelis, Grégoire, & Mikolajczak.,
2011). Studies also confirmed an improved emotional intelligence among
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management learners (Krishnamurthi & Ganesan, 2008) and project administrators
(Nicholas, Rowlands & Jamali, 2010).
Emotional intelligence can be enhanced by the provision of socially designed
training program because social intelligence is quite dissimilar from emotional
intelligence (Fer, 2004). Weis and Arnesen (2007) also backed the above view ‘We
are told that lectures, readings, and traditional homework assignments are not
effective in improving emotional intelligence’ (p. 117). Further, refining emotional
intelligence is thought-provoking and needs time and struggle because it is about
moulding attitude fashioned deeply through earlier revelations (Weis & Arnesen,
2007). Therefore, methods which raise the spirits of learners to self-assess and
judgmentally review their own attitudes are more appropriate (Weis & Arnesen,
2007). Research suggests that studying sentiments is supportive because ‘Emotions
may affect teachers’ intrinsic motivation, attributions, efficacy beliefs, and goals’
(Sutton & Wheatley, 2003, p. 338). Emotions may influence instruction in several
ways containing the choice of objectives, set by instructor for the learners, struggling
to accomplish constructive results in instruction, and elasticity to show modification
in search of crucial aims (Sutton & Wheatley, 2003). Furthermore, learners can read
instructors’ exhibition of adverse sentiments which influence learning of students
(Sutton & Wheatley, 2003). On the other hand, teachers’ connection with learners
significantly affects students’ learning (Sutton & Wheatley, 2003). The robust
emotional skills, emotional competence, the knowledge, expertise, proper application
of emotional intelligence, the capability of making a congenial classroom
environment on the part of instructors, improves learning for instruction efficiently
are significant. Fer (2004) emphasized that if instructors understand learners better
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and uphold a hale and hearty association with the learners, learners have a tendency to
show better performance.
Intellectual studies put forward activity-based learning process for the best
presentation of EI and SI (Fer, 2004). The valid information in integrating activities,
which encourage emotional intelligence development in classroom instruction.
Teachers can also take advantage from the practice of activities which
improve understanding of learners’ emotive nature (Fer, 2004). Trilla and Alias
(2013) stated that EQ which is the degree of an individual’s emotional intelligence
and emotional competence can be learned. Further, emotional intelligence training
improves kind-heartedness and awareness about sentiments (Trilla, & Alias, 2013).
Furthermore, researchers are supportive to training teachers’ to advance their
emotional intelligence through the application of several means, teachers to get
awareness of learners’ viewpoints of content understanding and care for learners’
improvement, to produce a more congenial learning environment. If teachers sincerely
care about learners’ progress and have the emotional intelligence to perceive students’
temper, emotional state, and grasp accordingly, students will answer back more
certainly to the teaching, which will be established through learners’ keenness and
enthusiasm to partake and show willingness to donate. The studies shows that better
student learning results are ascribed to a friendly and pleasant learning environment
(Monsen, Ewing, & Kwoka, 2014).
The emotional intelligence is a construct that may be very operative on the
achievement of an institution. Making an allowance for the sentiments, passion,
feelings and their apposite applications in the human relationships, considering their
own lives and of others, controlling over instant strains, fellow feelings and
constructive practice of excitements and sentiments in discerning and comprehending
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is the theme of emotional intelligence. Individuals have different levels of emotional
intelligence, some have high and some have low, but there are some who show high
proficiencies in some facets of emotional intelligence but have bottomless shortage in
other facets. In the perspective of Salovey and Mayer (1990) the passions and
intelligence are reliable and contrary to each other. The emotional intelligence
approach has faith in that the passions are adaptive and down to business and are
applied to handle the individual accomplishments as a result of attitude. The rigorous
and serious sentiments and feelings may be worked for the purpose (Akbarzadeh,
2004). Nordin (2102) has elucidated the basics of emotional intelligence as follows:
1. Self-consciousness: The teachers and leaders of extraordinary selfconsciousness are truthful and authentic with themselves and

others and

discern how their feelings, sentiments, passion and emotional state of mind
have emotional impact upon them, other individuals and their work enactment
and task accomplishment;
2. Self-regulation: It is very significant aspect of emotional intelligence. The
environment is very competitive. In the absence of this factor, the
organizations are run down and commercial knowhow is transmitted by a
galloping speed, only the persons who have emotional stability and having
control over sentimentalism, then they have the capability of facing these ups
and downs;
3. Motivation: Monitoring sentimentalism, inspiring individuals for the positive
use of passions, sentiments and feelings is the base for any kind of
achievement and expertise. The motivated persons can easily handle their
emotions and perform efficiently their assigned duties;
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4. Empathy: Those who feel for others, they struggle to bring satisfaction for
them and then they can easily provide assistance in their judgment while
sensing their emotions and other sentiments;
5. Social skill is another factor by which an individual can easily establish the
strong connections with other members of institution or society: This skill is a
competence that makes stronger the reputation, teacher power and students
learning and positively affect their lives.
The empirical studies broadly indicate that the emotional intelligence expertise
in higher levels have an important role in the scholastic, private and societal life of the
youngsters (Nordin, 2012). Labbaf, Ansari and Masoudi (2010) have showed a direct
and positive association between emotional intelligence and learning organization
dimensions, as well as shown the influence of emotional intelligence on the learning
organization dimensions.
Turnipseed and Vandewaa (2012) specified a substantial connection between
EI and citizenship behaviour in organization, as well as showed that the emotional
intelligence and organizational commitment are suitable forecasters of organizational
citizenship behavior. The results of research applied by MacCann, Fogarty, Zeidner,
and Roberts (2011) showed a direct and positive correlation between emotional
intelligence and learning environment. It was determined that a positive connection is
present among pleasure, social associations, self-worth, self-confidence, pressure
confrontation, and job satisfaction, but no positive link was found between social
responsibility and job satisfaction. Carmeli (2003) shows that there is positive
association

among

emotional

intelligence,

job

satisfaction,

organizational

commitment and job performance. Carmeli and Josmann (2006) suggested
constructive and substantial correlation between emotional intelligence and working
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values of workers. As well as, it presented a momentous affinity between emotional
intelligence and humanism and collaboration. Gottleib (2006) concluded that a direct
and positive correlation is present between organizational learning in the teams.

2.2.1 Models of Emotional Intelligence
Emotional intelligence (EI) has four branches (Mayer & Salovey, 1997). The first
branch deals with discernment, assessment, and manifestation of sentiments which
comprise the most fundamental needs of recognizing, knowing, ascertaining, or
communicating emotive information in one’s physical conditions, emotional state,
judgments, in other people and in art work. The second branch is related with emotive
enablement of feelings signifies the aptitude to integrate sentiments in order to
improve rational working. The third branch refers to sensitive consideration
encompasses the talent to cause sentimentalities and to recognize variations from one
sentimentality to a different. The next division directs self and social-management of
sentiments to embolden touching and balanced development. The diagrammatic
presentation of the divisions of EI is presented below:
Emotional

Understanding

Perceiving and Expressing

Reflecting EmotionsSpatial

Assimilating Emotions in

Experiential Emotional
Intelligence

Strategic Emotional
intelligence

Figure 2.2 Mayer and Salovey (1997) Emotional Intelligence model

25

Mayer and Salovey (1997) are of the opinion that there exists positive
relationship among the branches of emotional intelligence. They told that EI is the
name of intellectual ability and the probable constructive and positive contacts to
other intellectual abilities as needed by Austin and Saklofske (2005). Moreover, an
affirmative connection between enactment and time of life and practice was claimed
by Mayer, Salovey, Caruso, and Sitarenios (2001). Above all, they postulated EI
change withstage of development. MSCETT (Mayer-Salovey-Caruso-EmotionalIntelligence-Test (Mayer & Caruso, 2002) was technically advanced to functionalize
the Four-Branch-Model.
Theoretic authentication, emotional and cognitive system as opponent, lack of
taxonomic principles, opposition to emotionally and socially intelligent operations
and contents i.e. perception of emotions in the self, and the directive of sentiments in
the self (Gohm, 2003); no clarity of acuity and review of sentiments and passionate
considerate; demand of the elimination of expressive information from prototypes of
EI (Scherer, 2007); not allowing clear parting of solidified and un-solidified
constituents of EI; representing an extra influence amongst the sugarcoated talents in
Cattell’s philosophy (Neubauer&Freudenthaler, 2005) are the flaws of the four
models of emotional intelligence.
Scherer (2007) developed an archetypal of emotive ability. The foundation
was his Componential Emotion Theory-CET (Scherer, 2007). He made difference
between processes and emotional contents. Scherer (2007) perceives that emotive
ability needs a procedure to enhance the power of controlling and regularizing
sentimentalism. The control over sentimentalism guarantees honor, peace and success
in life which is the prime purpose of every individual. He describes capability of
productivity as the “producing of the most suitable emotive response to diverse kinds
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of actions grounded on acceptable evaluation of inner objective states, managing
prospective, and the likely results of the actions as regular adaptation in regard to
intrinsic as well a social, cultural and situational backgrounds; and suitable and
effective communication in societal association through plausible description of an
individual own state of mind. Therefore, production competence comprises judgment,
consideration, evaluation, assessment, instructional guidelines, and communication
capabilities, and is sternly limited to feelings in one. While Perception competence
needs perfect signal perception, appreciation and getting aptitude and is absorbed at
the discernment and clarifications of sentiments in others. Consequently, it is said that
production competence is intrinsic while perception competence is extrinsic and
social.
2.2.1.1 Mayer and Salovey’s ability model of emotional intelligence
Emotional intelligence was defined by Salovey and Mayer (1990) in these
words “the ability to monitor one’s own and others’ feelings and emotions, to
discriminate among them, and to use this information to guide one’s thinking and
actions” (p. 189). Mayer and Salovey (1997) distributed EI talents into four zonesacuity and appearance of sentiment, passionate enablement of rational, considerate
emotions and regulating/managing sentiments.
2.2.1.2 Goleman’s model of emotional intelligence
Goleman, (1998) presented the Emotional Competence Framework, which divided EI
proficiencies into two main classes- individual proficiencies and societal
proficiencies.
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Goleman’s model

Social competencies (other)

Personal competencies (self)

Self-awareness

Social-awareness

Self-assessment

Empathy

Self-management

Self-confidence

Initiative

Conflictmanagement

Team work

Achievement
drive

Communication
Relationship-management

Self-control

Figure 2.3 Source: Chermiss and Goleman, 2001, p. 28
2.2.1.3 Bar-on’s model of emotional intelligence
Bar-On (2006) is of the opinion that emotional intelligence contains a number
of intrapersonal and interpersonal competencies, skills, and facilitators that
collectively control operational human behaviour. Therefore, he branded this idea as
Emotional-Social Intelligence. The emotional and social capabilities in this
conception are assembled into five key constituents carefully connected with subcapabilities and talents (Bar-On, 2006).
Both models of Goleman and Bar-On are more appropriate for work place
applications to study leadership qualities, decision-making skills, and administrative
commitment of professionals. Whereas, Mayer and Salovey models of abilities are
more appropriate for studying the student population with respect to their academic
individualities.
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Bar-On model
Interpersonal (other)

Intrapersonal (self)

Self-awareness

Self-expression

Empathy

Social-awareness

Interpersonal
relationship

So- responsibility
Adoptability

E-self-awareness

Impulse-control
Self-motivation

Assertiveness

Problem-solving
Independence
Optimism & happiness
Flexibility

Stress-management

Self-actualization

Figure 2.4

Source: Bharwaney, Bar-On, & MacKinlay, 2011, p. 5.

Emotive consciousness, managerial judgment, societal communication, and
clashesresolve expertise are very important for students’ emotional adjustment and
academic achievement (Romasz, Kantor, & Elias, 2004). The application of these
skills and abilities in social life to meet the lurking challenges of the time in order to
control mental health problems has its own importance (Cherniss & Adler, 2000).
EI as a shared terminology be used that integrates “emotional literacy” and
“emotional competence”. The emotional intelligence is the most popular and wellthought construct (Goleman, 1995). Emotional intelligence is inborn and stable
(Weare & Gray, 2003). Emotional intelligence is molten and ductile; distinct and
worthwhile and emotional intelligence does upsurge with age (Ford & Tamir, 2012).
McPhail (2004) has presented the stages of emotional intelligence emotional
awareness, emotional application, emotional empathy, Emotionality, decision-
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making. Petrides and Furnham (2001) have presented 15 elements of emotional
intelligence shared to the numerous theoretical models.
Topology of
Emotional intelligence

Emotional

Personal

Social

Adaptability,
impulsivenes
s [low], selfesteem, selfmotivation,
stress
management,
Traithappiness
and trait
optimism

Assertiveness
Relationshipskills,
Socialcompetence,
and
Trait empathy

Emotional
expression,
Emotional
management,
Emotional
perception,
and
Emotional
regulation

Figure 2.5 Topology of Emotional Intelligence
Zeidner, Roberts and Matthews (2002) noted that EI and intellectual aptitude
are significantly related to each other and taking investigators to “question the
uniqueness of emotional intelligence as a construct and conclude that its potential for
advancing our understanding of human performance may be limited” (p. 1059).
So for as the assessment and measurement of the emotional intelligence is
concerned, triangular scales such as self-information, aptitude, and informer
procedures are used for the conceptual comprehension of the construct (Mayer,
Caruso, & Salovey, 2000).

2.2.1.4

Emotional intelligence and students

Researchers have studied the relationship of EI with several eccentricities
among learners such as how to manage anxiety (Montes-Berges & Augusto, 2007),
aberrant attitude (Petrides, Frederickson, & Furnham, 2004), and capabilities how to
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resolve issues (Alumran & Punamaki, 2008). These research works have exposed that
EI of learners has an influence on their educational accomplishment, anxiety control,
aberrant conduct and badly-behaved issues resolving aptitudes and performance as
well as academic life of the students. High emotionally intelligent students are more
self-confident (Nasir & Masrur, 2010). Previous empirical research works have
revealed that there is a close connection between EI and several anxiety factors
among students. Employing MSCEIT (Mayer, Salovey, & Caruso, 2002) and a scale
for measuring stress (Gohm, Corser, & Dalsky, 2005) showed that great ranks of
emotional intelligence were connected with judiciously small ranks of anxiety in
learners. Similar results were revealed Gupta and Kumar (2010) who made use of a
self- designed mental health inventory and emotional intelligence scale, in two
hundred learners. Abdollahand Talib (2015) explored the association between EI and
depression among Iranian students. Negative and significant relationship was found
between high level of EI and low level of depression at P < 0.01. Similar findings
were discovered by Esmaeili and Jamkhaneh (2013) who investigated association
between EI and intellectual fitnessin learners. Lizeretti and Extremera (2011)
determined that deficiency in emotional intelligence abilities is a vulnerability factor
in the progress of a sweeping anxiety malady.
2.2.1.5 Emotional intelligence and learning anxieties
Rouhani (2013) employed MSCEIT and Foreign Language Classroom
Anxiety Test (FLCAS) to search the link between EI and learners’ Anxiety in
classroom learning second language. The results shown that arise in marks of EI
expertise of students affected and reduced the score of their foreign language anxiety.
Chao (2003) investigated the association between emotional intelligence and
academic anxiety by employing FLCAS and EDEIS (Nelson & Low, 2003). He noted
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a noteworthy relationship between EI and anxiety. Mohammadi and Mousalou (2012)
used FLCAS and a transformed form of Bar-On’s (1997) emotional intelligence
inventory. They established an undesirable connection between communication
concern and EI. Valizadeh and Alavinia (2013) also presented a robust adverse
relationship between students’ second language learning nervousness and EI score.
Farooq (2014) determined that EI has influence on English language competence
among students.
Malik, Akhter, Fatima, and Safder (2013) explored the association between
emotional intelligence and test anxiety by using Java Scripts to measure emotional
intelligence and Westside Test Anxiety Scale (Driscoll, 2007) to measure the level of
test anxiety. They revealed meaningfully adverse relationship between emotional
intelligence and test anxiety at p < .05 meaning that test anxiety descended with
ascended emotional intelligence and vice versa. Khaledian, Amjadian, and
Pardegi(2013) used Bar-On’s (1997) Emotional Quotient Inventory and presented an
adverse and substantial connection between the learners’ EI and test unease. That is,
both are inversely proportional to each other. Ebrahimi and Khoshsima (2014) also
showed a negative relationship between the students’ test anxiety and their emotional
intelligence.
Jan, Anwar and Warraich (2017) explored the association between EI and
educational anxieties. They found an adverse connection between EI and educational
concerns. Kumar, Muniandy, and Yahaya (2012) also showed association between the
students’ emotional intelligence and computer attitude. Similarly, Rahardjo, Juneman,
and Setiani (2013) proposed that emotional intelligence is required to control a
student’s anxiety regarding computer. The results of the studies earlier reviewed
obviously show that students’ emotional intelligence has a significant impact on
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diverse types of academic anxieties. Library anxiety is another factor which influence
the academic performance of learners as it drives them to show reluctance while
visiting libraries. Students with the talent of identifying, handling, and make use of
their own emotions as well as those of others, with a great rank of EI, have been
confirmed to have small rank of educational concerns (Rouhani, 2013). Matteson,
Farooq, and Mease (2013) time-honoured a positive association between emotional
intelligence and Learning abilities of undergraduates. Hen and Goroshit (2014) noted
that learners with truncated EI showed educational interruption in schoolwork.
Kumar, Muniandy and Yahaya (2012) noted an optimistic link between learners’ EI
and e-attitude. Jiao and Onwuegbuzie (2004) studied association of e-attitude with
library nervousness and noted a robust relationship between EI and e-attitude. Similar
results were found by Hosseini, Khosravi, and Jahromi (2014) studies.
2.2.1.6 Emotional intelligence and learning
Emotions and enthusiasm are a foundation dynamism and vitality.
Constructive feelings and sentiments energize us positively whereas adverse feeling
and sentiments weaken our vitality and liveliness. Therefore, the proper handling of
sentimentalism is imperative in the life of each person (Kotsou, Nelis, Grégoire, &
Mikolajczak, 2011). Emotional intelligence works on understanding about sentiments
and sensations. Mayer, Salovey and Caruso (2004) emphasize that understanding and
increasing emotional awareness is very important. Grounded on the above debate,
feelings, sentiments, sensation, emotional and mental state of mind, and emotional
intelligence’s critical role in instruction and learning cannot be disregarded,
particularly as passions put influence upon ‘teachers’ teaching, and students’ (Sutton
& Wheatley, 2003, p. 336). Emotions and sentiments also influence the construction
and arrangement of teaching on the part of teachers, classification of constructs, and
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logical thinking of the teachers (Sutton & Wheatley, 2003). EI also influences
students’ aptitudes and talents to learn, be self-confident, be optimistic, be positive,
exhibit mind's eye, and solve difficulties, grip constant worry, display dignity, and get
emotional stability (Fer, 2004).
Those learners who are capable to streamline their sentimentalism positively,
will face success, entertain learning life, achieve great positions, and meet incidents
with unwavering face and determined pliability. In effect, application of feelings and
sentiments ultimately plays an imperative role in improving learners’ devotion and
commitment in classrooms. Learners will be well able to reflect judgmentally and
creatively contrive solutions to the problems if they have the capability to control
their sentiments in good way (Monsen, Ewing, & Kwoka, 2014). However, in the
similar study by Edmond-Kiger, Tucker and Yost (2006) gender showed little for
differences between emotional intelligence. Individuals differ in emotional
intelligence which is one of the major ins and outs why people from same learning
backgrounds achieve different degrees of achievement in their personal and
professional lives. Cherniss (2000) cited an example to reveal how emotional
intelligence plays a role in job performance. He revealed that although science
doctorate associates may not be at variance much on their Intelligence Quotient (IQ)
scores, they are different in their EQ which is a measure of emotional intelligence.
The above variance in EQ, according to Cherniss (2000), plays a vibrant role in
defining how an individual will keep it up in the face of problems. A person must be
talented to make use of emotional intelligence in the allocated responsibilities to
produce positive results.
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2.3

SOCIAL INTELLIGENCE (SI)
Boyatzis, Gaskin, and Wei (2015) posit that social intelligence is application

of cognitive abilities in social settings. There are two types of components, one is
cognitive and the other is behavioral. The behavioral part of SI presents the social
intelligence. Furthermore, the cognitive aspect of SI is segmented into rational,
recollection, insight, creativeness, and knowledge necessities. Rational requirements
clearly signify the comprehensive domain, and are branded as social understanding.
Understanding, construing, arbitrating, having vision, forecasting, and grasping all
speak

undistinguishable

intellectual operations.

In comparison,

identifying,

deciphering, recognizing seem to discourse diverse intellectual processes that want
fewer information dispensation but rather the same cerebral roles. Social intelligence
is defined as to resolve societal issues to get share benefits (Cantor & Harlowe, 1994).
Social problem solving refers to both cognitive requirements and additional
behavioral components. According to Cantor and Harlowe (1994) SI is the reflection
of problem solving schemes, plans, and practical regulations used for handling social
information mirrored in knowledge constructions. Plans comprise concepts of oneself,
others, and social sittings. Societal considerate, shared recollection, collective insight,
common ingenuity and societal awareness are the different aspects of SI (Lee, Day,
Meara, & Maxwell, 2002).
Human talents have been investigated for the last hundred years (Spearman,
1904). Later on social intelligence was investigated and academic intelligence was
introduced (Thorndike, 1920). Landy (2006) was one of the good intellectuals who
sketches the historical background of social intelligence but he replaced social
intelligence construct with emotional intelligence. Social intelligence was in the
beginning defined as “the ability to understand and manage men and women, boys
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and girls, and to act wisely in human relations” and was distinguished from abstract
and mechanical intelligence (Thorndike, 1920, p. 228). Thorndike (1920) considered
social and mechanical intelligence as rational accompaniments to academic
intelligence. He required “a genuine situation with real persons” for the measurement
of social intelligence (p. 231). In his view, social intelligence comprised cognitive and
behavioral necessities. Mayor and Salovey (1990) familiarized emotional intelligence.
It displayed an extraordinary gain of systematic consideration. However, some of the
researchers disparaged EI as new name for the old ability constructs (Hedlund&
Sternberg, 2000). There are numerous theoretical and procedural problems which are
revolving round the new construct of emotional intelligence (Landy, 2006). Social
understanding, social memory, social creativity, social knowledge and social
perception are prominent domains of social intelligence which the exhibition of social
behaviour as a result of social intelligence. In reality these are cognitive operations
(Weis & Süß, 2005).
In social intelligence research, researchers applied synonymously the two
terms intelligence and competence. Süß, Weis, and Seidel (2005) made significant
difference between these two terminologies. They are of the opinion that
competencies specifically related to diverse situations and settings and circumstances
in positive practical surroundings and more subject to amendment and knowledge
than brainpower while brainpower is relatively somewhat unchanging over time and
seen as inherited to a considerable degree. Thus, according to Weis (2008), societal
aptitude can be branded as a publically built notion, as it is all inclusive.
2.3.1 Theories of Social Intelligence
Guilford’s (1967) Construction of Intelligence Prototypical is the most
comprehensive theory grounded on social intelligence. It depends upon the behaviour
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of the individuals as well as attitudinal content which mirrors SI. Therefore, SI
includes awareness, focused and deviating produce, calling to mind, and evaluation of
attitude stuffing. These stuffing frequently contain gesticulated information about
societal acquaintances that permit inferences about point of view, yearnings,
emotional state, dispositions, feelings, intents, and engagements of among individuals.
Guilford and his colleagues (O’Sullivan & Guilford, 1966) concentrated on the
functioning areas of awareness and different produce to promote tests of SI.
O’Sullivan and Guilford’s sweats ensued in binary assessment publication, SFT and
FFT (O’Sullivan & Guilford, 1966) of SI. Other delineations of SI mirror Thorndike’s
(1920) initial difference between intellectual and attitudinal necessities-understanding
people as compared to act intelligently in human relationships.
2.3.2 Parameters of Social intelligence
Bar-On (2006) argued that there are twelve competencies in the revised model
of ESI (emotional social intelligence) which have been ordered into four groups: Selfawareness, self-management, social awareness, and relational management. Selfawareness relates with person own intrinsic conditions inclinations, possessions and
perceptions. Self- management describes that how to manage these intrinsic
conditions inclinations, possessions and perceptions. Social awareness tells that how
people establish contacts and keeps associations with others and to know the feelings,
requirements and difficulties of others. Relationship management deals with
adroitness and proficiency at convincing anticipated retorts in others.
1. Emotional Self-Awareness: It means that an individual is identifying one’s
sentiments, passions, excitements and feelings; and then their sound effects on
others.
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2. Emotional Self-Control: It means that how to keep control troublemaking
sensations and desires and whims.
3. Adaptability: It refers to showing elasticity and suppleness in holding
changing situations.
4. Achievement Orientation: It is the name of trying for the enhancement of
something or facing a criterion of distinction.
5. Positive Outlook: It deals with optimistic approach and to face all kinds of
impediments and show perseverance in chasing objectives and aims.
6. Empathy: when an individual adopts the feeling and pain of someone and then
take keen interest in their distresses.
7. Organizational Awareness: It is reading emotional currents of a group and
power interactions among individuals in an organization.
8. Coach and Mentor: When a person is thinking about the developmental
requirements of others and strengthening their aptitudes and capabilities.
9. Inspirational Leadership: When a person has the ability to motivate other
individuals and group in an organization.
10. Influence: When a person is exercising actual strategies for inducement.
11. Conflict Management: When a person has the skill to bring peace through
negotiation and by solving differences.
12. Teamwork: When a person is working with others toward common objectives
and applying synergistic approach for the achievement of joint aims (Bar-On,
2006).

2.3.3 History of social intelligence
Harper’s monthly magazine of 1920 became the foundation for the debate of
social intelligence and the first acknowledged historical comments of social
38

intelligence raised in that magazine, which was headed by Columbia University
psychologist, Edward Thorndike. By placing alongside real life situations with
acknowledged intelligence studies, Thorndike documented that social efficiency is
very essential for achievement in several areas, especially classroom learning
environment (Goleman, 2006). Thorndike’s original work commanded fervour,
eagerness and keenness for additional investigation into social intelligence glowing
into the 1930’s. However, “beyond those general characterizations of social
intelligence, neither Thorndike nor anyone else had much intelligent to say”
(McQuade, 2013, p. 1). Unluckily, intellectual endeavours were bargained due to the
dearth of tools that truly measured and assessed social intelligence (Zeidner, Mathews
& Roberts, 2003).
In 1973, Walker and Foley (as cited in Zeidner, Mathews & Roberts, 2003)
proposed that because of the variations and irregularities with social intelligence
measurement and analysis, the idea was professed as an unconfirmed cult. The
measurement technical hitches contiguous to social intelligence triggered further
approval glitches in the field, mostly when IQ testing appeared in 1900 (Zeidner,
Mathews & Roberts, 2003). Intelligence analysis initiated in Paris, France with Arthur
Binet’s achievement in bringing a simple method to measure intelligence, now known
internationally as the IQ test but champions of social intelligence had not fashioned a
comprehensible measurement instrument (Zeidner, Mathews & Roberts, 2003). In
1939, when David Wechsler introduced Wechsler Bellevue Intelligence Scale,
additional investigation of social intelligence in the psychology field shrank (Zeidner,
Mathews & Roberts, 2003). Coalson and Weiss (2002) abridged that Wechsler has
faith in intelligence as component and it assesses the personal accomplishment by a
variety of tests. Wechsler applied special scales to measure intelligence, unlike the
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exponents of social intelligence. Even though investigators threw down the gauntlet of
Weschler’s speculative ground work (Coalson & Weiss, 2002). Later on in the 1950’s
he achieved popularity. Weschler posit that SI is common construct which is
applicable in communal circumstances (Goleman, 2006) subsidized to the further
degeneration of social intelligence investigation.
Social intelligence floats up once again with the neuroscience progress in 20 th
century. Blakemore and Frith (2005) gave the definition neuroscience as “the study of
the structure and function of the brain, mind, and behavior” (p. 203). Plucker and
Esping (2003) redefined neuroscience as “emotional, moral, social, multiple
intelligences as interconnected” (p. 1).

In the early 1970’s, Gardner (2008a)

fashioned the Multiple Intelligence (MI) concept on the premise that “MI theory is an
extended argument against this all-purpose view of intellect” (p. 69). Besides,
Gardner (2008) envisioned for the Multiple Intelligence theory to match up with
current brain investigation rather than specific testing tools. The neuroscience
investigators settled unanimously that the brain is an intricate organism with multiple
mechanisms yet to be investigated. Modern brain investigation discovered divergent
roles that emotions directed by the amygdale play with memory, logic and reason.
These emotions linked to previous experiences that impact human behaviour
(LeDoux, 2012). Restak (2008) contented that “our thoughts and behaviour are
powerfully influenced by people” (p. 7), which is a consequence of the brain’s mirror
neurons positioned in the prefrontal cortex.
Present-day investigation underlined incongruity amongst neuroscience
investigators who disputably argued the profundity of the role of mirror neurons
(Qualter,

Gardner,

Pope,

Hutchinson,

&

Whiteley,

2012).

Neuroscientist

Ramachandran (2011) (as cited in Qualter, Gardner, Pope, Hutchinson, & Whiteley,
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2012) safeguarded his standpoint that reflect neurons’ role in psychology as DNA in
the study of life, but contended that the degree of the role mirror neurons play in
human behaviour is misinterpreted across the psychology field and demands further
investigation. However, Ramachandran (2011) agreed with Restak (2008) and
Goleman (2006) that the mirror neurons attach to the connections among individuals.
Ramachandran (2011) indicated fellow feelings and linguistic united with biological
brain investigation. Gardner’s (2008a) wide-ranging work and publications on
multiple intelligences made available an adequate standpoint for the psychology field
to better agree to take social intelligence (LeDoux, 2012). However, Fischer and
Immordino-Yang (2008) highlighted that scientific evidence of neuroscience slightly
exists because much of the investigation has yet to be piloted.
Plucker and Esping (2003) proposed that the intelligence field will make
growth speedily reflecting the speedy steps of the study of intelligence over the last
three decades. Goleman’s (2006) work was highlighted hypothetically linked with
Gardner’s (2008a) Multiple Intelligence (MI) theory as intelligences branded with
exceptional potentials that may originally seem free of one another, but over time may
interrelate.
Goleman (2006) in the beginning defined social intelligence within the
construct of emotional intelligence, not like other theorists in the social intelligence
field. Goleman’s (2006) definition of social intelligence completely covers association
of teachers’ SI with the classroom learning environment of learners. In conclusion, the
parts of SI are social awareness, and social facility. As Zeidner, Mathews and
Roberts(2003) put forward that the investigational efforts to regulate the position of
social intelligence remains mixed, but presented unconnected possibilities to reflect:
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Social intelligence is- separate from traditional academic intelligence and is
nothing but a proxy for general intelligence. Social intelligence is closely
linked to personality making it a misnomer to call it a form of intelligence.
Since implicit theories strongly indicate social intelligence to be a form of
cognitive ability then it must be similarly be included in explicit theories (p.
557).
For better understanding of social intelligence theory, Qualter, Gardner, Pope,
Hutchinson, and Whiteley (2012) highlighted the necessity for more investigation and
analysis. Ledoux (2012) responded the call for more investigation and listed four
main abilities netting social intelligence: looking through latest societal mythologies
and digressions, appreciating the need of ongoing education by self, knowing the
requirement of communal achievement, comprising discriminating what the societal
circumstances have need of and generating a package to understand community
transformation, and increasing unaffected spirits of sympathy and respect for others.
Moreover, after twenty-five years of examining his own Multiple Intelligence
theory, Gardner (2008b) hinted at the uselessness adjacent to the search for “pure”
intelligence. Even though the social intelligence discussion among the authorities in
the psychology field has persevered, the earlier literature pushes us to more fully
apply constituents of social intelligence to classroom learning environment.
Contemporary literature specifies that essentials of social intelligence might be
advanced with finely tuned awareness and practice. With repetitive practice, the
“brain continually reshapes itself accordingly” (Goleman, 2011b, p. 54) for newfangled skills to nurture. More specially, Goleman (2011b) sustained that commitment
with a tenacious practical approach to learning will upsurge the achievement of
obtaining a new behaviour. However, humanising social intelligence has been purely
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thought-provoking to some individuals (Goldsmith, 2010). Montgomery (as cited in
Goldsmith, 2010) proposed that individuals with superior mirror neuron doings might
be more socially intelligent than those with less mirror neuron doings. Irrespective of
Montgomery’s findings (as cited in Goldsmith, 2010), neuroscientists have concurred
that due to the brain’s neuroplasticity, humans might learn at all ages (Goleman,
2011a; Ramachandran, 2011).
Body language, word choice, and voice tone have their own importance to
grow social intelligence capacity. As referenced earlier, the brain’s mirror neurons
play a dynamic role in reflecting observed behaviours by other persons back to the
observer (Ramachandran, 2011). The observer spontaneously imitates the behaviour
or at smallest level, identifies a desire to reflect the behaviour (Goleman, 2006).
Simply put, “when you are smiling, the whole world smiles with you” (p. 41). The
neuroscientists emotionally involved the investigation to what the common people has
knew for centuries: Facial expressions have mirrored emotions, and these emotions
have been interpreted to others (Goleman, 2011b; LeDoux, 2012; Ramachandran,
2011; Restak, 2008). In addition, body language propels strong nonverbal signals to
the observer i.e. trust (Bowden, 2010; Goleman, 2011a) through the mirror neurons of
the brain. Alike to Goleman (2006) and Bowden (2010) maintained that “the heart of
communication is body language” (p. 18) but further added that body language shapes
trust through tactical use of hands, facial expressions, and posture. Ninety-three
percent of communication is reliant on nonverbal messages, not channel of
communication (Bowden, 2010) authenticating the requirement for teachers to
develop an awareness of the influence of body language.
To escalate the efficiency of body language, Bowden (2010) invented the
phrase “Truth Plane” (p. 53) to elucidate how to learn body language procedures that
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build confidence with persons. The Truth Plane ranges across the body’s midsection
and “when the hands gesture within the Truth Plane, an energized, calm, confident
and balanced effect is felt by both the communicator and the receiver” (p. 53).
According to Bowden (2010), body language in the Truth Plane range influences
voice tone. In brief, a calm communicator displays a feeling of confidence and trust,
irrespective of the words selected through voice tone. Both Bowden (2010) and
Goleman (2006) inferred that fundamentals of social intelligence, such as body
language and voice tone, might be cultured to improve learning abilities connecting
social intelligence. Quality questioning is a technique for enhancing social
intelligence.
2.4

EMOTIONAL SOCIAL INTELLIGENCE (ESI)
ESI is the mixture of SI (Sternberg, 1985) and EI (Goleman, 1998).

Intelligence is the ability of a person to respond quickly to the situation (Goleman,
1998). It is the combination of intrapersonal and interpersonal aspects. Intrapersonal
intelligence is the other name of emotional while interpersonal intelligence is social
intelligence. Gardner (1983) gives details that the notion of individual intellect is the
combination of intrapersonal and interpersonal intelligence. Additionally, Saarni
(1990) refers to emotional competence as the group of eight inters connected emotive
and societal talents. Moreover, it is said that social-emotional intelligence includes
intrapersonal and interpersonal capabilities, expertise and operational social conduct.
Therefore it is called ESI rather than EI or SI (Dong, Koper & Collaco, 2008).
ESI is a comparatively current construct which observed attitudinal
experiences and their influence on enactment of learners. Emotional social
intelligence has proved potential in influencing the efficiency of present day
officialdoms. According to Cherniss (2000), majority of competencies are related to
higher enactment and achievement in the organization is emotive or societal in
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character, especially to emotional social intelligence, many groups identify emotional
social intelligence as a set of passionate skills that permit individuals to practise
sentiments to expedite looked-for results (Fox & Spector, 2000). As contended by
Fisher and Ashkanasy (2000), the best rationale for the latent significance of
emotional social intelligence is the application of sentiments in the environment
which is helpful in knowing the attitude of personnel in institutions. The catalogue of
attitudes possibly affected by emotional social intelligence contains miscellaneous
results- work gratification, constructive work assertiveness, leadership capability, and
self-efficacy and transformation management (Fisher, 2000; Carmeli, 2003).
Sternberg (1985) stressed on analytical, creative and practical aspects of
intelligence. It is applied brainpower that is most appropriate to ESI, making the
availability of hope to researchers and enables to differentiate both practically and
theoretically in assistance for accomplishment.
The modern ESI construct was coined by Bar-On (1985). He employed the
terminology of emotional quotient (EQ), frequently used closely with emotional
intelligence. He made available the conceptual association between previous notions
of social intelligence and later notions of emotional intelligence. Bar-On (1985)
projected that there are 15 competencies to measure the overall emotional and social
operationalization which can be clustered into five constituents- intrapersonal,
relational, managing constant worry, adaptableness and broad-spectrum temperament.
Salovey and Mayer (1990) gave the definition of emotional intelligence as the study
of SI which contains the capability of managing sentiments of self and others,
bringing discrimination and guiding philosophy and activities. Salovey and Mayer
(1990) contented that SI makes available by and large speculative rationalization for
the contracted range of emotional intelligence, which connects to a person’s aptitude
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to properly recognize feelings of self and others, to differentiate between several
sentiments, and practise this information to properly retort to the situation.
Similar to Bar-On (1985), the other researchers are of the opinion that EI is the
skill that is contributing to intellectual ability of an individual and take advantage of
information. Mayer and Salovey (1997) posit that EI reproduces a combination of
distinctive emotive cognitive capabilities: perceiving, understanding, and regulating
emotions. For well or bad, emotional intelligence is now a modern construct,
frequently merged into business, consulting, counselling, and education, due in large
part to the influence of Goleman ( 1998). It is specifically this amalgamation into the
larger cultural fabric that requires unrelenting study of the possible assurance of
emotional intelligence. Boyatzis and Goleman (2006) concentrated on four extensive
groups of behaviours within emotional intelligence: (1) self-awareness; (2) selfmanagement; (3) social awareness; and (4) relationship management, with eighteen
underlying competencies. These authors posit that emotional intelligence is the most
excellent understanding as a skill rather than ability as anticipated by Bar-On (2000),
focused on attitudes that take to better societal and emotive practicality.
2.4.1 Social and Emotional intelligence Intersection
Davies, Stankov, and Roberts (1998) noted a non-positive association
between two presentation tests of ESI. Barchard (2003) found that social intelligence
is the sub domain of emotional intelligence and further found that there is no inter
correlation between the two in regard to construction of tests.
Emotional intelligence is the ability of acknowledging and gripping own and
other sentiments. The construct gained popularity with Goleman (1995). The
construct ‘EI’ was introduced by Mayer and Salovey (1990). EI is the aptitude to see
precisely, evaluate and convey feelings; right to use and produce spirits when they
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expedite consideration; understand feelings and emotive knowledge; and normalize
sentiments to encourage emotive and cerebral augmentation (Salovey & Meyer,
1997). Goleman (1998) branded five interpersonal and intrapersonal competencies’
which compensate EI. These competencies are self-awareness- being ready to act
according to your emotional state; self-regulation- supervising your mental state,
motivation- using frame of mind to provide assistance in the achievement of aims and
objectives; empathy- absorb entirely the moods of others and social skills- how to grip
state of mind sound in communications with others.
‘Emotional literacy’ is a synonymous terminology to emotional intelligence
(Steiner, 1970), having the definition in these words- the skill of knowing others
feeling, listening to others and expressing feelings efficiently (Steiner & Perry, 1997).
2.4.2 Emotional and Social Intelligence Competencies (ESIC)
Emotional and social intelligence competence (ESIC) is a thoughtful and
fostering stance (McAllister & Irvine, 2002) creating emotive link (Greenberg, Elliott,
Watson, &Bohart, 2001), anxiety for learners’ development (Cornelius-White, 2007),
and talent to perfectly transfer spirits and consideration of learners’ viewpoints
(Fagley, Coleman, & Simon, 2010) add to crucial social and emotional competence
(SEC) of the teachers. On the other hand, Cherniss (2010) defined ESIC as an aptitude
to be watchful of the period and way in communicating passions as well as keeping fit
control.
Goleman (2006) has clustered competencies into two distinctive groups. The
first one is interpersonal cluster which is the combination of societal consciousness
and relational organization. They named it (SI) proficiencies; and the other is
emotional cluster which is amalgamation of awareness and management of the self.
The new-fangled concept, ESI aids to differentiate the attitudinal exhibitions of social
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consciousness and institute of spirits within self from attitudinal demonstrations of
self-realization of others’ sentimentalities, necessities, outlooks, and perspicacity. The
halo effect was followed and ESI was considered a “best fit” construct.
2.5

EMOTIONAL SELF-AWARENESS
Self-awareness means when you know yourself that what are you going to do.

This cognizance of the self is called self-awareness it has been described by many
intellectuals. Mayer and Salovey (1990) defines that self-awareness is a skill to
observe themselves and others’ emotional and mental state, to distinguish among
them and to employ this knowledge to monitor one’s thoughts and performance.
Goleman (1995) gave the definition it how leaders monitor themselves and their
associations.
The Emotional intelligence Model is made up of four constructs, which make
available a framework for looking at how cognizant we are of feelings and how we
cope with sentiments, in ourselves and in others. Each of the four constructs is made
up of numerous competencies. Competencies are a set of attitudinal actions that can
be established to generate achievement in a given situation (Goleman, 2011).
Self-Awareness is the soul of the emotional intelligence model and has a great
effect on our aptitudes and capabilities to advance competencies in the other areas. It
empowers us to know our own attitudes and to keep these over time in spite of
hindrances and impediments (Goleman, 2011).
Mayor and Salovey (1997) gave definition of EI in term of four components
which are perception, integration, consideration and organization of sentiments. The
origin of Mayer and Salovey (1997) EI as comprising 4 constructs that the skill to
understand sentiments, to know and produce passions in order to help in the
regulation of emotionalism and further augment sentimental and mental progress.
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Expressive awareness is positively related to emotional awareness (Ashkanasy &
Dasborough, 2010). The research on emotional intelligence has brought a successful
change in the behavior of individual as well as in organizational behavior (Barsade,
Brief, & Spataro, 2003). The study of Ashkanasy and Dasborough (2010)
demonstrates that instruction about emotions, emotive awareness and EI in
management courses can have emotional impact on team performance. Ashkanasy,
Hiirtel, and Zerbe (2002) presented several instruments to help executives in
management of passions properly. They suggested that executives should deal with
moving and touching proceedings in place of work, making availability of training
and development to nurture emotional awareness, touching display appreciation,
impart workers how to make a diagnosis of emotional displays, how to enhance
emotional awareness and improve EI in workers.
The results of the study of Igbinovia (2016) presented those academic
libraries’ personnel’ EI has significant association with performance of task. Afolabi,
Awosola and Omole, (2010) have shown the connection between EI and job
enactment. Okpara and Edwin (2015) but very small quantity of empirical research
works has been taken to show the association between self-awareness and task
performance of personnel particularly in the library environment.
EI shows a significant starring role in labor surroundings (Cekmecelioglu,
Gunsel & Ulutas, 2012), place of work presentation and worked acumen (Jaeger,
2003). The concept of EI has thus accomplished the reflection of detectives as a
number of additional actionsin progresses to provide the brand. EI has paved attention
to more than a few definitions, offered by academics and investigators like Mayer and
Salovey (1995). Whereas, Dulewicz and Higgs in Sutton (2006) refer to EI as
accomplishing one's aims through the ability to handle one's own emotional and
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mental state that is in real emotive self-realization, and has capability to impact others
and to bring stability in one's own intentions and energies with careful and ethical
behavior. Goleman (1995) presented self-awareness, self-management, social
awareness and relational management in his mixed model of emotional intelligence.
Self-awareness is thus considered as a subclass of SI.
2.6

EMOTIONAL SELF-MANAGEMENT
Self-Management is about how efficiently, successfully and adroitly we

handle our own sentiments and feelings; and how finely we regulate our retorts to
new-fangled and thought-provoking situations (Goleman, 2011).
2.7

SOCIAL-AWARENESS
Social Awareness is related with how we handle the emotional state of other

people. It permits us to be conscious of other people’s state of mind, requirements and
apprehensions. Being in agreement to other people’s sentiments is base to
constructing relationship (Goleman, 2011).
There are five aspects of Marlowe’s (1986) model of SI-societal presentation
expertise, vicarious talent, emotive poignancy and self-assurance and attitude emotive
poignancy is the application of emotionalism and self-assurance in societal
circumstances is stranded on one’s comfort level in societal conditions (Dong, Koper
& Collaco, 2008).
2.8

RELATIONSHIP MANAGEMENT
Relationship Management is the skill to put on emotive consideration and

appreciation in interactions with others. This is the perceptible side to emotional
intelligence (EI) and is strengthened by the competencies of awareness and
management of the self and awareness of the others.. It is the duty of emotionally and
socially intelligent people to involve persons and institutes with suitable methods,
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authorizing them to survive more prolific, fervent and focused life. The skill to
understand, see, construe, take to mean, and reply to excitements and feelings of
others has a vital impression on specialized and individual achievement of others.
Attaining a huge appreciation and superior handling of own passions and feelings can
significantly influence others, improve performance, build stronger and collaborative
relationships, increase self-confidence and achieve higher levels of achievement
individually and collectively (Goleman, 2011).
2.9

CLASSROOM LEARNING ENVIRONMENT
Learning environment is one of the most important elements of students

learning. Learning environment is made of physical and psychological aspects. The
physical aspect of learning environment is made of instructional materials, school
building, library, computer laboratory, classroom furniture and such other important
materials which help the teacher in implementing the instruction plan properly and the
students in their learning. The psychological aspect of learning environment contained
on the relationship of students and teachers. The mutual understanding of teachers and
students, learning styles of students, teacher’s instructional beliefs and practices are
the elements that affect the psychological aspect of learning environment (Monsen,
Ewing, & Kwoka, 2014).
Learning itself is an inherently touching process. Being a teacher, it is your
duty to improve and use your EI with two objectives in brains. The first one is that a
teacher becomes able to identify and retort to the emotional state of both
himself/herself and his/her students in the class, to enable both teacher and leaner
more operational and efficient in their relevant practices. The next objective is to
embolden an emotive situation in students on the option that is advantageous and
contributing to gaining knowledge (Claxton, 1999).
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Learning and specifically experiential learning, focuses on understanding of
human development in response to background stress (Kolb & Kolb, 2005). The
background stress refers to procedures of business between personal and his or her
surroundings (Kolb, 1984). The classroom learning environment is only focusing on
theoretical knowledge but completely ignore interpersonal and intrapersonal skills
which are very essential for personal and social development of learners (Monsen,
Ewing, & Kwoka, 2014). Tucker, Sojka, Barone, and McCarthy (2000) posit that
management derailment point to be deficient in of EI. Tucker Sojka, Barone, and
McCarthy (2000) argue that it is significant for trade schools to think about conduct to
integrate EI expertise into every learner ‘toolbox’ for improved professional
achievement. Boyatzis, Stubbs and Taylor (2002) proposed progress of expertise is
commonly completed through classroom learning environment including lectures,
teaching methodologies, and classroom management techniques.
Classroom learning environment has a paramount importance in imparting and
fostering ESI in learners s well as bring stability in the emotional and social status of
teachers, for which sound preparation on the part of teacher, good training facilities,
transmitting spirit and proper assessment are very necessary (Cherniss, Goleman,
Emmerling, Cowan, & Adler, 1998). Preparation is based on the evaluation of
organizational requirements to find out relevant skills for achievement systematically
and rigorously; evaluation of personal weaknesses and strengths to enhance awareness
and employ diverse techniques from different angles; provision of caring, sensitive
and skilful feedback by a trustworthy teacher to reduce defensive attitudes; and
enhance student choosing to participate or not; raise the spirits for involvement;
association of learning objectives with personal objectives; adjustment of
opportunities that learners want to realize the worth of improved ESI, understand that
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change is frequently challenging, and acquire support in snowballing their selfefficacy for transformation; assessment of readiness for change and plan suitable
intrusions grounded on that evaluation; fostering a constructive association between
the trainer and apprentice; maximization of sovereign transformation; setting of clear
objectives; breakage of objectives into practicable steps; maximization of
opportunities for practice; provision of concentrated feedback on practice; employing
role-plays, discussions, and simulations methods; construction of support and in time
backing; use of successful models; enhancement of and self-awareness; prevention of
natural setbacks; inspiration for employment of expertise on jobs; provision of an
institutional way of life like innovation, development and reward system be
encouraged that supports learning; and conduction of constant evaluation research for
the understanding of successful and improvement of poor programs (Moog, 2014).
2.10

MOTIVATION
Motivation means to arouse the inner potentialities of someone for something.

This may be of intrinsic or extrinsic origin. It is often refers to ‘self-sustained’ states
or processes, and not as frequently to externally driven influences. Motivation was
first coined by Bandura (1970), who indicated that it is an interior state that
stimulates, guides, and with stands objective concerned performance.
Motivation speaks of the causes of underlying behavior (Guay, Chanal,
Ratelle, Marsh, Larose, & Boivin, 2010). Intrinsic, identified, and controlled types of
motivation for school subjects in young elementary school children. Gredler,
Broussard and Garrison (2004) give the definition of motivation as the quality that
inspire for doing or not doing something. There are two types of motivation that
extrinsic and intrinsic. Intrinsic motivation is motivation that is activated by
individual’s special delight, curiosity, or desire. Deci and Ryanet (2008) perceive that
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inner motivation produces enthusiasm and does actions through the spur-of-themoment contentment natural in efficient volitional deed. It expresses attitudes like
engage in recreation, investigation, and looking for person frequently act for exterior
rewards. Social scientists frequently match inherent inspiration with external stimulus,
which is impetus directed by strengthening likelihoods. Usually, educationalists think
through inherent inspiration to be appropriate and outcome-oriented in healthier
educational results than exterior impulse (Deci & Ryan, 2008).
Inspiration includes an assemblage of dogmas, insights, standards, happiness,
and pleasurable activities that are all thoroughly and carefully connected. Resultantly,
several approaches to motivation can put concentration on emotional and social
behaviors- monitoring and the use of strategies; non-intellectual perspective- acuities,
opinions, and outlooks) or in cooperation with cognitive and non-cognitive. As
Gottfried (1990) posit the definition of educational inspiration as gratification of
instructional gaining specified by expert point of reference; inquisitiveness;
perseverance; and gaining of demanding, complicated, and original errand.
Comparatively, Turner (1995) reflects inspiration to be identical with intellectual
commitment, which he defines as unpaid uses of superior regulation of self, gaining
methods- paying concentration, association, preparation, and managing.
A large number of research studies on motivation exist, comprising research
authenticating elementary characteristics of the domain, specificity and research
connecting inspiration to other kinds of gaining achievement. First, it is clear that
motivation is different due to special interests but it can be generalized in different
domains For example, motivation in good handwriting projected later motivation in
writing in other disciplines like social studies etc. Investigators posit that boosting
inspiration in youngsters is precarious as it forecasts enthusiasm in future (Broussard
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& Garrison, 2004). Inspiration is too connected to performance and emotional social
intelligence. Research works determine a comparatively reliable association between
inspiration and attainment in understanding (Broussard & Garrison, 2004).
Motivation has been connected to critical thinking, making interpretations
using inductive or deductive reasoning (Willingham, 2007), assessing (Case, 2005)
and making judgments or problems solving (Willingham, 2007). Moreover, critical
thinking also involves temperaments- as attitudes or behavior such as unlock and
objectivity, an inclination to look for cause, interest, a yearning to be knowledgeable,
elasticity, and reverence for and enthusiasm to keep amused different perspectives
(Willingham, 2007). The nature to reflect significantly has been well-versed as
reliable inner inspiration to solve issues and make judgment by employing decisive
judgment (Facione, 2000). Thus, learners’ inspiration is observed as an essential
prerequisite for the implementation of grave thoughts, expertise and capabilities.
Pintrich’s framework grasps that emotional intelligence and motivation have
emotional impact on each other, that both influence academic achievement, and these
are influenced by the social background of gaining knowledge and SI (Pintrich, 2003).
Inspiration is also connected to meta-cognizance, which means accepted wisdom of
philosophy. It also means information and control of kids over their thoughts,
philosophical foundation and process of gaining knowledge (Cross & Paris, 1988).
Consciousness of thoughts, conceptions, handling mental procedures, a struggle for
making association with further knowledge gain, and employment of combined
efforts to help other in resolving their issues (Hennessey, 1999) and the tackling and
organization of reflection (Martinez, 2006). It includes two constituents: to know
oneself that might influence act, methods, and application of strategies; and selfregulation- the observing of one’s understanding, design undertakings, consciousness
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and duty presentation, and evaluation of efficacy of detecting procedures. Both
regulation and cognition are reciprocal and are connected and may be combined in the
shape of meta-cognitive notions, which are official or unofficial structures for
demonstrating and establishing viewpoint about information. Therefore, inspiration is
described as way of life and behavior that influence the exercise and progress of
mental and meta-mental skills (Turner, Chandler, & Heffer, 2009). Meta-cognizance
includes the adjusting of emotive and inspirational circumstances, and meta-cognitive
approaches can progress perseverance at thought-provoking responsibilities
(Martinez, 2006).
Emotional and social intelligence is the aptitude to see and control the power
of sentiments and inspirational conditions on action of a person. Research suggests
that Emotional and social intelligence among kids is related with improved societal
dealings at academic institutions, superior educational involvement, and better-quality
accomplishment (Eisenberg, 2010).
Investigators posit that intrinsic motivation in learners is primarily to a certain
extent high (Broussard & Garrison, 2004). Guthrie (2000) found that distinction was
not found in terms of inner inspiration among the students of different classes. It is
suggested that inspiration becomes progressively distinguished among students of
different levels. Eccles and Wigfield (2002) posit students believe in actions which is
the source of success, and they prefer subjects reading for achievement.
2.11

STUDENTS’ COHESIVENESS
Cohesiveness means how well something goes together. The quality of

making united whole is called cohesiveness. It also means team work. In other words
it cooperation among students. Co-operation means when learners come together
willingly in order to attain combined interests and objectives in the all fields
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irrespective of religion, culture and race (Salleh, Arshad, Shaarani, & Kasmuri, 2008).
The purpose is only to refine their standard of learning and enjoying the educational
services delivered (Kamsi, 2008). The magnitude of cohesion will find out the
effectiveness of learners’ actions (Sapran, 2010). Researchers have studied this notion
in order to know what decides the progress of cohesiveness and the special effects of
improved or reduced cohesiveness on the learners’ performance. The construct of
group cohesiveness was offered by Carron in 1982. Carron (1982) defined cohesion
as a vibrant procedure which is mirrored in the inclination for a cluster to cling
together and remain integrated in the chase of its goals and aims. It is in reality,
association among individuals based on performance. Therefore, students’
cohesiveness is regarded as one of the most significant parameter and is commonly
associated with students’ performance (Elenkov, 2002).
Scarnati (2001) described that team work is based on co-operation that permits
common individuals to attainastonishing outcome. A squad has a common aim where
students can improve operational, shared associations to accomplish joint objectives.
Teamwork throws light upon learners functioning jointly in a supportive environment
to acquire shared objectives through sharing of understanding and talents. The
literature has concentrated only on shared aim which is sole purpose of team work and
through which students’ cohesiveness can be achieved (Johnson & Johnson, 1999).
Successful teamwork depend on eclecticism prevailing between all students
producing an atmosphere where they are all enthusiastically to give and partake in
order to encourage and cultivate a constructive, actual cohesiveness for the
achievement of common goal. There must be flexibility, cooperation, group effort and
communal dependency on each other rather than tailored, viable objectives (Luca &
Tarricone, 2001). Students’ cohesiveness has some feature while achieving objectives
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under the umbrella of social emotional intelligence. These are commitment,
motivation,

interdependence,

cooperation,

interpersonal

skills,

honesty,

trustworthiness, respect, caring, open hearted communication, constructive feedback,
listening capability, concerns for others, suitable team formation, forbearance for
constructive criticism, role awareness, accountability, knowledge of team procedures,
innovation of ideas, strong relationship, and effective leadership for common
decision-making and problem solving, for the achievement of successful aims at
supreme level which are common to all in a congenial atmosphere respecting the
expertise of each individual (Goleman, 2011; Johnson & Johnson, 1999). Individuals
support and raise the spirits of their fellow team members to attain, give, and hit the
books.
2.12

TEACHERS’ SUPPORT
The support of emotionally and socially strong teachers is very significant for

students’ ESI development. Teachers support different methods for the learners to
develop their emotional and social stability in the classroom. Among these methods,
modification in the atmospheric conditions of the classroom i.e. to see the
requirements of each learner; changing in seating arrangement; keeping in mind the
individual differences of the students; remove frustration and deal in an optimistic
way all the matters; bringing changes in the routine activities because man is liking
change; giving significant choices to students as choice making should be thoroughly
taught and supervised in the similar ways as other skills verbal skills, motor skills etc.;
appreciation of positive and constructive behaviors- learners will perform accurate
thing in exact way with genuine attitude. Actually, numerous learners do not have the
emotional stability, social aptitude, learning capability, and attitudinal expertise and
teachers’ support will help them flourish in the classroom learning environment;
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teaching of suitable and substitute responses for the achievement of objectives and to
minimize the occurrence of demanding behaviors and improve the expertise of the
learners in a better way (Ju, Lan, Li, Feng, & You, 2015).
Teachers’ support concentrates on what teachers discern, have faith in, can
perform, and bring to the learning situation and on how students realize, take to mean,
contemplate, and having sensation about the stuff offered (Rovegno & Dolly, 2006).
The work of teacher must correct the moral lapses of the students through
hinting. He should inculcate emotional stability in students through different
techniques. He/she should advise the students with emotional and social intelligence
so that they may actively take part in the learning activities. The purpose of the
teacher is to bring through strong emotional and social intelligence, social
reformation, cognitive ability, and personality building of the learners; train the
consciousness and develop the insight; produce dutiful citizen and develop creative
abilities; and promote social values. Emotional and social intelligence helps in
improving the learning process, advancing the performance of the low-paced kids and
handling the difficulties of the educative process. It is the aim of ESI to bring overall
development of an individual, develop the inner and outer abilities of the students and
bring solution to the problems of learning; study the most effective ways to teach
specific materials to different learners; place the learner in the best learning situationindependent study, group instruction etc.; and determine what material is appropriate
to the needs, characteristics and goals of each learner (Tom, 2012).
2.13

Involvement
Learning is the acquisition of new knowledge, skills or behaviors, or the

amendment of the existent knowledge, skills and behaviors. Students’ behavior
reflects that how they inquire about and obtain information. According to Yusof
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(2011), Hussein (2010) and Bas (2010), student’s behavior observed in classroom,
may just sit silently, taking notes, listening, doing something else, or asking questions,
giving opinions, or answering questions posed. The first four is a passive involvement
while the latter is an active involvement in classroom learning of the students.
Based on the different types of classroom behaviors, Davis (2009)
elaborates that student’s curiosity and readiness to absorb him/herself in a classroom
learning through these involvement like the acts of asking questions, give opinions or
simply answering questions posed by the teacher or fellow students are examples of
active type of classroom involvement.
Previous research studies reflect that there are several factors which
influence the student’s involvement in classroom learning. The foremost reason lies in
the personality of the students. Thus, if students’ self efficacy is high, his/her
confident level will be high, show higher interest in learning and recognize more with
asking questions, giving opinions and discussing the topics in the classroom. Low self
efficacy students have low interest, passive attitude and fear of wrongdoing in
classroom learning (Abdullah, Bakar & Mahbob, 2012). High Self-efficacy attribute
encourage students to become more active and positive reciprocity. Personality and
skills of the teacher is the second significant factor that affects the students to
participate actively in the classroom. Teacher traits, like supportive behavior,
kindliness, encouraging attitude, open-mindedness and positive nonverbal behavior
contributed to the student’s active involvement in the classroom learning. This
positive behavior gives a motivational consequence on students to keenly take part in
classroom learning (Abdullah, Bakar & Mahbob, 2012). Apart from the positive traits,
skills of the teacher may also affect the classroom atmosphere. Teaching techniques in
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use by the teachers will encourage the students to be more active, not feel bored or
depressed during the class (Nurzatulshima, Lilia, Kamisah & Subahan, 2009).
The perception of classmates’ is another key cause that influenced the
students to participate in classroom learning. commence that the peers behavior play a
main function in providing incentives for students to participate in class
discussions(Abdullah, Bakar & Mahbob, 2012). Besides that, Cayanus and Martin
(2004) urge that students, who are open-mindedness, give a motivational consequence
on other students to dynamically take part in class. Environmental factor such as the
size of classroom lightening temperature and other basic facilities also affect the
motivation of students to engage in classroom (Abdullah, Bakar & Mahbob, 2012).
2.14 Equity
Equity means equal treatment by the teacher in classroom during teaching
learning process. It is the prime duty of the teacher to make available the equal
opportunities to all students to make them better citizens of society. The main purpose
of the emotionally and socially strong teachers is to make strong their students
socially and emotionally to meet the lurking challenges of the time (Greenberg, 2009).
In a nutshell, it is concluded that the historical journey of intelligence and
attitude starts from Spearman (1904) who familiarised academic intelligence. Later
on, social intelligence (SI) was presented to balance outdated conceptions of human
aptitude conceptions. Landy (2006), among several intellectuals, also introduced SI,
while Weis and Süß (2005) have all reread the collected works in terms of theoretic
and pragmatic interpretations. Although the historical background of SI is
controversial and too lengthy but Landy (2006) described investigation on the
construct of social construct as a stretched, unsatisfying, and unproductive search, and
replaced it with EI (emotional intelligence).Emotional and social Intelligence is the
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amalgamation of the SI notion (Sternberg, 1985), and EI (Goleman, 1998).
Intelligence is the capability of an individual to offer reaction rapidly to the
circumstances (Goleman, 1998). It is the blend of intrapersonal (emotional) and
interpersonal (social) facets. Based on previous discussion, it is said in reality that it is
ESI in place of SI or EI (Goleman, 2006). Several research works showed that there is
a significant relationship between ESI and classroom learning environment.
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Chapter 3

RESEARCH METHODOLOGY
This chapter describes research paradigm, strategies and methods, the three
fundamental elements of a research design (Creswell, 2015) adopted in this study.
Further the process of development of scale of emotional social intelligence is also
described. The selection of sample, development and validation of instrumentsis
presented in details.
As described in chapter one, the main objective of the study was to measure
the relationship between teachers’ emotional social intelligence and classroom
learning environment at university level. Additionally gender wise, sector wise and
discipline wise comparisons were also described in detail.

3.1

RESEARCH PARADIGM AND RESEARCH DESIGN
A research paradigm or framework is a viewpoint that guides research and

practice in a field (Creswell, 2015).The epistemology of this research was found in
the post positivist paradigm and apply mixed methods research to generate objective
knowledge. Post positivist stance of researcher requires believing in existence of
multiple realities, challenging the conventional conceptions of absolute truth of
knowledge (Phillips & Burbules, 2000).
Further, the concept of emotional social intelligence was less defined and
different researchers have different opinions regarding it dimensions which requires
more in-depth understanding of the phenomenon. Therefore, it was important for the
researcher to explore emotional social intelligence through quantitative and
qualitative measures aimed to obtain a comprehensive and reflective understanding of
the construct. Teachers’ opinion on the research questions regarding emotional social
intelligence and its aspect and their perceptions about gender wise, discipline wise
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and sector wise comparison of the sample were not fully certain which best fits
research into post positivist paradigms. The adaptation of post-positivist paradigm has
been properly displayed in the below chart;

• Post-positivism

• Bar-On model
• Mayor & Salovery
model
• Goleman model

World View

Theoritical
Framework

Methods

Methodological
Approach

• Data Collection
• ( Survey,
interview)
• Data Analysis

• Mixed Method
Design
• (sequential
explanatory)

Figure 3.1 design’s dimensions (Source: Creswell, 2017)
Worldview understands of the initial details applied to produce and explore a
research construct or phenomenon. It displays the processes, procedures, participants,
tools, and techniques adopted in a study.
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Fundamental
philosophy
Axiology
(nature of ethical
behaviour)

Post-positivism

Constructivism

Transformative

Pragmatism

Admire
confidentiality;
well-versed assent
reduce loss
impartiality

unbiased notions;
elevate knowledge;
social affinity

deference for artistic
customs; respect
human values and
augment societal
cohesion

get information of
looked-for aims and
get impression of the
investigator
principles.

Ontology
(theory of reality)

Single reality;
Identifiable within a
stated level of
likelihood

Manifold, on a social
basis fashioned truths

Recognize the a
number of version of
truth are based on
social setting; aware
acknowledgement of
concerns of favouring
forms of truth

Proclaims that there
is a sole truth and
that all individuals
have their own
exceptional
clarification of truth.

Epistemology
(theory of
knowledge)

Detachment is
significant; the
investigator
employs & discern
in a detached way

Communicating
associations b/w
investigator &
partakers; standards
are made explicit;
fashioned findings

Interactions in
investigation are
strong minded by
what an investigator
deems appropriate to
that particular study.

Methodology
(line of attack to
methodical
investigation)

Quantitative
(primarily);
Interventionist;
Decontextualized

Qualitative
(primarily);
Hermeneutical;
Dialectical;
Contextual factors
are described

Collaborating
contacts b/w
investigator &
contributors;
knowledge is socially
& historically found;
Necessity to give a
lecture on matters of
authority and
confidence
Qualitative(dialogic);
Quantitative &
mixed-methods can
be employed;
background &
chronological
parameters are
defined.

Mixed methods to
explicit questions &
aim of investigation.

Table 3.2 showing the rudimentary philosophies related with 4 key worldviews

3.2

RESEARCH METHODS
The researcher adopted mixed methods approach, with survey and interviews

with the respondents. An explanatory sequential design of mixed methods approach
was employed to deal with the research questions of the study to conduct research
work and verify conclusions of this study. Questionnaire of Emotional Social
Intelligence (ESI) was used for teachers and interviews were conducted from students
for cross authentication of the construct. Amended form of WIHIC was used for
students to collect data about their classroom learning environment. Two
questionnaires (ESI & WIHIC) were used for quantitative data and interviews were
conducted for qualitative data.
65

3.3

POPULATION OF THE STUDY
The study was focusing on the investigation of emotional social intelligence

and its relation with classroom learning environment at university level. Therefore, all
(5156) teachers and (92595) students of twenty nine (29) universities in Khyber
Pakhtunkhwa Pakistan constituted the

target population of this study. Further

according to HEC and deveiolpment statistic khyber pakhtoonkhwa (2017) there are
(2232) teachers and (45640) students in six public and three private sector universities
of Khyber Pakhtunkhwa as shown diagrammatically in the figure 3.2

Teachers
1711+521
2232

Population
Students
36402+9238
45640

Figure 3.2 Source (hec.gov.pk) and (Development Statistic KP (2017)

3.4

STUDY SAMPLE
Based on the selected population, it was important to select a representative

sample group to properly generalize the results to the overall population of the study.
Therefore, the researcher adopted proportionale stratified randam sampling and
purposive sampling techniques for the selection of respondents in the selected
universities and randam sampling techniques were adopted for the selection of
universities (Public and Private).
A total of 9 universities were selected from 29 keeping in view the availability
of the departments mentioned in the delimitations of the study. While 450 teachers
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and 450 students were selected in the sample group with a total of 900 respondents for
the investigation of the research problem. This sample size was selected keeping in
view the guidelines prescribed by Gay and Mills (2011) who were of the opinion that
when the population is around 1500 a representative sample of 20% is enough while
when the population is above 5000 a total of 400 would be adequate representative
sample size. Therefore, the researcher selected a sample of 450 teachers which is 20%
of the total population of teachers and 450 students were selected which is also in
accordance with mentioned guidelines.
The details of the criteria mentioned above are presented in tabulated form;
Size of population

Size of sample

100
100 percent
500
50 percent
1000
25 percent
1500
20 percent
5000 or more
4 percent or 400 is enough
Table 3.1 Gay and Mills (2011) suggested the criteria about selection of the sample
Universities

Teachers

Students

Total

Public universities

300

300

600

Private universities

150

150

300

Grand Total

450

450

900

Table 3.2 Sample table of the study respondents

Teachers
450

Sample
Students
450

Figure 3.3 Sample of the study (Human resources)
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3.5

DEVELOPMENT OF SCALE
After literature review to explore important aspects of teachers’ ESI a

preliminary list comprising of important aspects of emotional social intelligence was
prepared for developing a questionnaire of emotional social intelligence. Previous
research works like Bar-On (2006) EQi, the Mayer-Salovey-Caruso (2000) emotional
intelligence test (MSCEIT) and Tom (2012) measurement of teachers’ socialemotional competence were reviewed to identify the constructs of emotional social
intelligence (ESI) i.e. self-awareness, social awareness, self-management and
relational management and sub components of learning environment- students’
cohesiveness, teachers’ support, involvement, equity and motivation.
Based on the identified dimensions the researcher in-consultation with the
supervisor designed a draft of questionnaire on emotional social intelligence. After the
1st draft of the questionnaire ten experts were identified through snow ball sampling,
got their formal consent and were provided with the draft questionnaire on ESI to
validate the tool of the study.Most of the experts sent back their responses in time.
Others were reminded through phone of sending their responses as soon as possible.
They validated the tools with minor changes according to the context. Tool for the
teachers was reduced to 32 from 50 items as directed by experts. These experts also
validated the interviews protocol and changes were made in interview protocol as
advised by the experts which were incorporated in consultation of the supervisor.
After the validation of ESI questionnaire the researcher was required to adopt
a scale to measure the classroom learning environment of students. Therefore, the
researcher adopted the amended form of WIHIC which was comprised of forty items.
After the finalization of ESI, WIHIC and interview protocols these scales were pilot
tested.
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3.6

PILOT STUDY
One of the most significant dimensions of empirical study is pilot testing, that

enable the researcher to have confidence in the data collection instrument(s) used in a
study. For this purpose the researcher in this study conducted a pilot test study to
measure the validity and reliability of the research instruments (ESI & WIHIC).
Further, this process ensures consistency of research tool(s) and frees it from random
error. Therefore the researcher conducted pilot study of the research instruments in
Abdul Wali Khan University Mardan (AWKUM). One hundred and thirty opinion
polls were given to students and teachers. All the collected responses of the
respondents were placed into SPSS version 20 to measure the Cronbach's co-efficient
alpha for items, sub-dimensions and overall instruments.
There are different methods of estimating the validity of the research
instrument such as; content validity, construct and criterion related aspects of validity.
Likewise, for measuring of reliability of the instrument- test retest, equivalent form
reliability, Cronbach’s alpha and split-half reliability which are used for estimating
the reliability.
The researcher adopted the content validity of the instruments through expert
opinions and Cronbach’s alpha form of reliability was calculated to measure the
reliability co-efficient of ESI and WIHIC.
3.6.1 Reliability of Research Instruments
The questionnaire for teachers contained 32 items and questionnaire for
students restricted to 40 items. Data were gathered and analyzed, having .930 for
standardized items and .829 for other items. The values were superior to .70, and tools
were adopted for further study. The following tables show reliability of items and as a
whole.
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Table 3.3 Cumulative reliability co-efficient of WIHIC questionnaire for
students’
Cronbach's Alpha

Cronbach's Alpha Based on

N of Items

Standardized Items
0.92

.930

40

The overall reliability co-efficient value .92 illustrates that the amended
WIHIC was reliable and ready for data collection from the sample group of the study.
According to Garifee (2012) when the reliability co-efficient of a research instrument
in social sciences is above .70 the researcher can trust on it and can used for data
collection. The above calculated value is far better than the mentioned minimum
value by Garifee (2012) and it can measure the construct up to 92% correctly.
Therefore, the researcher used this instrument for data collection from the respondents
of the study. For item-wise reliability co-efficient (Appendix-E) may be studied.
Table 3.4 Component-wise reliability co-efficient of WIHIC questionnaire
Scales
Students’ cohesiveness
Teacher support
Involvement
Equity
Motivation

Cronbach's Alpha
.875
.866
.868
.883
.876

Table 3.4 explains the component-wise reliability co-efficient of WIHIC
which shows that all the components have adequate reliability co-efficient values. It
further explains that the scale is reliable for measuring the classroom learning
environment of students’ university.
Table 3.5 Cumulative reliability co-efficient of ESI questionnaire for Teachers
Cronbach's Alpha

Cronbach's Alpha Based on

N of Items

Standardized Items
.829

.830

70

32

The above table explains the reliability co-efficient of ESI for teachers. The
Cronbach’s Alpha value .829 shows that the instrument has the capacity to measure
the construct up to 83% confidence. Furthermore, as mentioned in the explanation of
the above table the instrument can be used for data collection from the sample group.
For item-wise reliability co-efficient (Appendix - F) may be studied.
Table 3.6 Component-wise reliability co-efficient of ESI questionnaire
Scales

Cronbach's Alpha

Self-awareness
Self-management

.879
.827

Social-awareness

.878

Relational management

.852

Table 3.6 shows the component wise reliability of ESI questionnaire, the
reliability co-efficient values of all four components are acceptable in the light of the
criteria mentioned by Garifee (2012). Therefore, after the overall reliability this
component-wise reliability strengthened the confidence of the researcher to use the
questionnaire for data collection from the sample group of the study.
3.6.2 Validity
Validity determines exactness of tool used for getting information. It
concentrates on the attainment of its targets that is- study objectives. Therefore the
tools were administered to subject experts of the field to estimate the validity of the
instrument. Efforts were made in research tools to confirm the responses of students
from teachers regarding their emotional social intelligence.
For this purpose the subject experts (ten) keeping in view the research
objectives and tools identified the required changes to ensure the face and content
validity of the instrument. All these correspondence and discussions were made
personally by the researcher with subject experts.
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Further, the changes recommended by the experts were brought into the tool
with the consultation of the supervisor and co-supervisor. Before experts opinions the
questionnaire of emotional social intelligence comprised 50 items. However, after
incorporating experts identified corrections, grammatical mistakes, and reduction of
tool to minimum level and removal of similar items to avoid repetition the tool was
reduced to 32 items.
Similarly, these experts also validated the interview protocols and the
identified changes were made as advised by the experts. Another instrument WIHIC
(What is Happening In Classroom) was also used for students to measure their
classroom environment. This questionnaire was a standardized in nature but the
researcher has taken only five constructs out of seven according to the nature and
requirement of the study.
To investigate level of emotional social intelligence of the teachers at
university level, a questionnaire in the light of Bar-On (2006) EQi, the MayerSalovey-Caruso (2000) emotional intelligence test (MSCEIT) and Tom (2012)
measurement of teachers’ social-emotional competence: development of the socialemotional competence teacher rating scale was developed in the amended form
according to the context. Questionnaire comprised 32 items in all with eight items
from each construct of ESI i.e. emotional self- awareness, self-management, social
awareness and relational management. The number of items was based on the earlier
research works, selected the most appropriate minimum item to get the high
reliability. This fact was endorsed by the high reliability α = 0.83 in compare to tom
(2012) who reported reliability of α = 0.72 with test of 50 items.
Additionally, the appropriateness of scales was ensured through Scree plot
analysis. According to Rahn (2012) the investigator can take all the 04 real factors i.e.
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self-awareness, social awareness, self-management and relational management in
research instrument for teachers and students cohesiveness, teacher support, equity,
involvement and motivation in instrument for students.
Scree Plot of teachers’ ESI questionnaire

Figure 3.4 Scree Plot of the teachers’ ESI tool: Source- SPSS version 20.
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Figure 3.5 Scree Plot of the students’ WIHIC instruments: Source- SPSS version 20.
For evaluation, the suitability, properness and germaneness of the Items
regarding objectives of the study, a pilot study was navigated in March, 2017. The
purpose was to evaluate the dependability, validity, morphology, accurateness and
suitability of the queries included and contained in interview protocol. The
investigator achieves accessibility to six specialists from the university to observe in
order to advance structure, easiness, reasonableness and precision of the queries. The
questions were changed according to views of specialists.

3.7

DATA COLLECTION
Primary data collection is another important dimension of empirical studies

which is one of the most difficult tasks particularly in our own setting where research
culture is to be developed. Keeping in view the objectives, research paradigm and
design that researcher used three research instruments for data collection from the
selected sample group- ESI, WIHIC and interview protocols. ESI was administered to
the selected sample group of universities teachers, WIHIC was administered to the
selected sample group of universities students and interview protocols were used for
ensuring the authenticity of teachers’ response from universities students.
This process of data collection was done through personal visits, email
correspondence and through Pakistan post office currier service. The researcher
visited all the selected respondents in the sample group but due to their busy schedule
some of them asked to send through email and whenever they got free time they
respond to the researcher through email. Furthermore, some of the respondents were
of the opinion that they will send back through currier service, in these cases the
researcher attached a stamped envelopes for currier purpose. While all the interviews
were conducted through face to face interactions. Except of three female respondents
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all the interviewers permitted the researcher for audio record of the interviews which
helped the researcher at analysis level of the study. Furthermore the data collection
and analysis process were divided into two broad phases-quantitative and qualitative;

3.7.1 Study 1: Quantitative study
As Creswell (2015) viewed that human behavior can be measured
quantitatively and qualitatively mechanism keeping in view the research objectives
and research questions which focuses on the investigation of the relationships
between emotional social intelligence and classroom learning environment by using
survey and interviews. Survey is vital to address research questions:
1

What is the perceived level of emotional social intelligence of teachers at
university level?

2

Which type of learning environment exists at university level?

3

Is there a relationship between emotional and social intelligence of teachers
and classroom learning environment?

4

Are there any gender-wise differences in teachers’ ESI at university level?

5

Are there any sector-wise differences in teachers’ ESI at university level?

6

Are there any discipline-wise differences in teachers’ ESI at university level?

3.7.2 Study 2: Qualitative study
The research questions of the current study demands qualitative and
quantitative methods for profound awareness of the topic i.e. teachers’ emotional
social intelligence and its relationship with classroom learning environment. This
section of the research work links with interviews which were taken from students to
see their perspectives and acquire information of the topic of ESI. This had spoken to
the research question:
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1. How teachers’ ESI influence classroom learning environment at university
level?
Hatch (2002) is of the opinion that at utmost level, qualitative study has its roots
in the beliefs of phenomenology. The philosophy of phenomenology focuses on
subjective involvements and understanding of sense (Abu Bakar, 2013). The
investigator must be well-conversant with predetermined ideas (Abu Bakar, 2013).
Actually, the personal senses of understandings are grounded on relation,
communication and dealings with others (Creswell, 2012).

3.8

DATA ANALYSIS
After data collection from the sample group the researcher placed the

quantitative data into SPSS version 20 for the purpose of analysis, interpretation and
answer the already formulated questions of chapter one.
The researcher applied different descriptive and inferential statistics for the
analysis of the collected data. Mean and Standard Deviation were applied to the data
to describe the collected data. While inferential statistics like independent sample ttest and ANOVA were used to measure the difference between different segments of
data collected from the sample group. Furthermore, Cohen’s D calculator was used to
measure the effect size as equivalent to eta square. The independent sample t test and
eta square the researcher measure the gender-wise differences. Apart from the above
one of the prime objectives of the study was to measure the relationship between
Emotional social intelligence and classroom learning environment for which the
researcher adopted Pearson correlation.
After the quantitative analysis of the collected data the qualitative data were
analyzed through thematic analysis techniques which enable the researcher to link and
verify the quantitative data through qualitative data.
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3.9

ETHICAL CONSIDERATIONS
One of the primary responsibilities of a researcher is to ensure the ethical

considerations throughout the dissertation-from research problem selection till report
writing of the dissertation. In all the phases of study the researcher has to ensure the
ethical standards mentioned in American Psychological Associations.
The researcher properly acknowledged the contributions of experts utilized for
the literature review through proper citations at each and every segment of the study.
Furthermore, during data collection process the researcher obtained consent letters
from the respondents and no one was forced for data. Similarly, there were no
foreseen threats to the respondents in responding to research instrument of this study
but still the details were shared with them, they also assured that the collected data
will only be used for research purpose and that their confidentiality will be ensured
and will not be shared with anyone except of supervisor.
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Chapter 4

ANALYSIS AND INTERPRETATION
After thorough presentation of the research methodology and procedures
adopted for the study this chapter presents the analysis, interpretations and answering
of the research questions in detail. All the collected data as mentioned in chapter three
were analyzed through descriptive and inferential statistics which includes- mean
scores, standard deviation, independent sample t-test, ANOVA and Pearson
correlation aimed to reached the desired targets of this research. Furthermore,
thematic analysis approach was adopted to explain the qualitative data in detail.
In the first phase quantitative data were analyzed then the qualitative data were
analyzed and at the end of the chapter quantitative and qualitative data were merged
to obtain a holistic picture of the research problem.
Mean Score Ranges as reflected in ESI and WIHIC
Ranges of mean scores
5.00 to 4.51
4.50 to 3.51
3.50 to 2.51
2.50 to 1.51
1.50 to 1.00

Interpretations
Strongly Agreed
Agreed
Undecided
Disagreed
Strongly Disagreed

All these ranges were used in relation to the minimum and maximum scores
for each item and construct of ESI and WIHIC scales used for measure the emotional
social intelligence and classroom learning environment.
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Pearson Correlation Ranges for relationships between the study’s constructs
Ranges of mean scores

Interpretations

-35 to +35
Small Correlation
+35 to +65
Moderate correlation
+65 to 1.0
large correlation
Correlation coefficient according to Gay and Mills (2012)

Quantitative analysis
R.Q.1:-

What is the perceived level of emotional social intelligence of
university teachers?

4.1 To find out of emotional social intelligence of university teachers
Sub-Constructs of ESI

N

Minimum Maximum

Mean

Std. Deviation

Self-awareness

900

15

40

32.92

4.471

self management

900

20

40

31.83

4.339

social awareness

900

17

40

32.24

4.307

relational management

900

18

40

32.00

4.339

Table 4.1describes the means scores and standard deviations of the subconstructs of emotional social intelligence with range (31.83 to 32.92). The highest
mean score was that of self-awareness (32.92) with standard deviation 4.471 and the
lowest mean score was that of self-management (31.83) with standard deviation
4.339.Keeping in view the minimum and maximum scores of the mean scores,
university teacher have above average level emotional social intelligence.
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4.2 To find classroom learning environment at university level
Sub-Constructs of CLE
Student cohesiveness
Teacher support
Involvement
Equity
Motivation

N Minimum Maximum
900
15
40
900
20
40
900
17
40
900
18
40
900
20
40

Mean Std. Deviation
32.91
4.471
31.83
4.339
32.34
4.307
32.00
4.339
33.19
3.923

Table 4.2 describes the means score and standard deviation of the subconstructs of classroom learning environment as shown with range (31.83- 33.19).
The highest mean score was that of motivation (33.19) with standard deviation 3.923
and the lowest mean score was that of teacher support (31.83) with standard deviation
4.339. All the mean score in relation to the minimum and maximum scores reflected
that respondents were highly satisfied with their classroom learning environments.
R Q. 3:-

Is there a relationship between emotional social intelligence and
classroom learning environment?

To answer the above mentioned question the researcher measures the overall
correlation between emotional social intelligence and classroom learning environment
through Pearson correlation.
4.3 Pearson Product Moment Correlations between emotional social
intelligence and classroom learning environment
Correlations

Emotional social intelligence

Emotional social

Classroom learning

intelligence

environment

Pearson Correlation

-

Sig. (2-tailed)

.560**
.000

Classroom learning

Pearson Correlation

.560**

environment

Sig. (2-tailed)

.000

**. Correlation is significant at the 0.01 level (2-tailed).
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Table 4.3 reveals correlation of emotional social intelligence with classroom
learning environment using Pearson product moment correlation coefficient. There is
significant moderate level positive correlation between the two variables, r = .560, n =
900, P < .000, not as much of .05 signifying the implication of the results. Moderate
level correlation (r=.560) was noted between emotional social intelligence and
classroom learning environment.
R Q. 3:Is there a relationship between emotional social intelligence and
classroom learning environment in university public and private sector wise?
Table 4.4

Sector-related relationship between emotional social intelligence
and classroom learning environment in both sectors

Constructs

Categories

N

Mean

Sd
deviation

r

Sig

Public

601

128.41

8.123

.535

.000

Private

299

124.06

12.25

.519

.000

Emotional social intelligence
Classroom learning environment
Emotional social intelligence
Classroom learning environment
**. Correlation is significant at the 0.01 level (2-tailed).

This table 4.4 reveals means score, SD deviation, relationship and significance
level of the emotional social intelligence and classroom learning environment from
dimensions of sector. The means score of emotional social intelligence and classroom
learning environment in both sector universities was 128.4153 and 124.0625 with
standard deviation 8.12342 and 12.25069. The r value between emotional social
intelligence and classroom learning environment in public sector universities is (r =
.535) which reveals moderate level correlation and is significant as shown by level of
significance (.000). The r values (r= .519 and r= .535) were noted of emotional social
intelligence with classroom learning environment in both sectors that describe
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moderate relationship which is greatly momentous as revealed by level of significance
(.000).
In conclusion it is said that there is significant correlation of emotional social
intelligence with classroom learning environment in both sector universities.
R Q. 3:-

Is there a relationship between sub-construct of emotional social
intelligence andsub-construct of classroom learning environment
in university?

Table 4.5 Pearson Correlations between emotional social intelligence constructs
and classroom learning environmentcomponents
SA
SelfAwareness
Self-management

Social
Awareness
Relational
Management
Student
cohesiveness
Teacher support

Involvement

Equity

Motivation

Emotional
Social
Intelligence
Total

Pearson
Correlation
Sig. value
Pearson
Correlation
Sig. value

SM
.583**
.000

SOA

RM

SC

TS

.589** .692** .539** .594**
.000
.581**

.000

.000

.000

IN

EQ

ESI
MO Total

CLE
Total

.579** .519** .569** .584** .560**
.000

.000

.000

.000

.000

.730** .535** .578** .563** .564** .561** .581** . 560**

.000

.000

.000

.000

.000

.000

.000

.000

.000

Pearson
Correlation
Sig. value

.579** .515** .528** .433** .524** .461** .583** . 492**

Pearson
Correlation
Sig. value

.521** .528** .453** .434** .451** .582** . 477 **
.000

.000

Pearson
Correlation
Sig. value

.471** .465** .426** .512** .581**

.468**

.000

.000

Pearson
Correlation
Sig. value

.482** .551** .449** .580**

.494**

.000

.000

Pearson
Correlation
Sig. value

.465** .437** .581**

.451**

.000

.000

Pearson
Correlation
Sig. value

.511** .582**

.511**

.000

.000

Pearson
Correlation
Sig. value

.581**

.453**

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

.000

Pearson
Correlation
Sig. value

.000

.000

.582**
.000

**. Correlation is significant at the 0.01 level (2-tailed).
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The table 4.5 reveals that the self-awareness is the significant construct of
emotional social intelligence, which has large relationship for relational management
(r value .692) that is significant at .000 while the modrate relationship for selfawareness was found in equity (r value .519) that is significant at .000. Self –
awareness has relationship with self-management (r value .583), social awareness (r
value .589), student cohesiveness (r value .539), teachers’ support (r value .594),
involvement (r value .579) and motivation (r value .569) that are significant at .000.
Likewise, self-management as construct of emotional social intelligence, has
high relationship for relational management (r value .730) that is significant at .000
while the moderate level relationship was found for students cohesiveness (r value
.535) that is significant at .000. Self–management has relationship with social
awareness (r value .581), teachers’ support (r value .578), involvement (r value .563),
equity (r value .564) and motivation (r value .561) that are significant at .000.
Furthermore, social awareness as component of emotional social intelligence
has moderate level relationship for relational management (r value .579) that is
significant at .000 while the small relationship was found for involvement (r value
.433) that is significant at .000. Social awareness has relationship with student
cohesiveness (r value .515), teachers’ support (r value .528), equity (r value .524) and
motivation (r value .461) that are significant at .000.
Similarly, relational management as parameter of emotional social intelligence
has moderate level relationship for teacher support (r value .528) that is significant at
.000 while the low relationship was found for equity (r value .434) that is significant
at .000. Relational management has relationship with student cohesiveness (r value
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.521), involvement (r value .453), and motivation (r value .451) that are significant at
.000.
R Q. 3:Is there a relationship between self-awareness and the constructs
of classroom learning environment?
Table 4.6 Pearson Product Moment Correlations between self-awareness and the
constructs of classroom learning environment
Constructs

Student
cohesiveess
Pearson Correlation

-

Teacher InvolveSupport
ment

Equity

Motivat
ion

.539**

.594**

.579**

.519**

.569**

.000

.000

.000

.000

.000

-

.544**

.485**

.486**

.574**

.000

.000

.000

.000

-

.582**

.579**

.569**

.000

.000

.000

-

.579**

.519**

.000

.000

-

.519**

Self-awareness
Sig. (2-tailed)
Pearson Correlation
Students cohesiveness
Sig. (2-tailed)
Teachers support

Pearson Correlation
Sig. (2-tailed)

Involvement

Pearson Correlation
Sig. (2-tailed)
Pearson Correlation

Equity
Sig. (2-tailed)

.000

Pearson Correlation
Motivation

Sig. (2-tailed)

**. Correlation is significant at the 0.01 level (2-tailed).

The table 4.6 reveals that the self-awareness that is an important construct of
emotional social intelligence, has the moderate level relationship for teachers support
(r value .594) that is noteworthy at .000 while the moderate level relationship for
self-awareness was found in equity (r value .519) that is noteworthy at .000.
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R Q. 3:- Is there a relationship between self-management and the constructs of
classroom learning environment?
Table 4.7 Pearson Product Moment Correlations between self-management and
the constructs of classroom learning environment
Constructs

SM
Pearson Correlation

-

SC

TS

IN

EQ

MO

.535**

.578**

.563**

.564**

.561**

.000

.000

.000

.000

.000

-

.544**

.485**

.483**

.564**

.000

.000

.000

.000

-

.562**

.559**

.529**

.000

.000

.000

-

.365**

.419**

.000

.000

-

.319**

Self-management
Sig. (2-tailed)
Pearson Correlation
Students cohesiveness
Sig. (2-tailed)
Teachers support

Pearson Correlation
Sig. (2-tailed)

Involvement

Pearson Correlation
Sig. (2-tailed)
Pearson Correlation

Equity

Sig. (2-tailed)

.000

**. Correlation is significant at the 0.01 level (2-tailed).

The table 4.7 reveals that the self-management that is the significant construct
of emotional social intelligence, has the moderate level relationship for teachers
support (r value .578) that is noteworthy at .000 while the moderate level relationship
of self- management was noted for students cohesiveness (r value .535) that is
noteworthy at .000.
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RQ. 3:Is there a relationship between social awareness and the constructs
of classroom learning environment?
Table 4.8
Pearson Product Moment Correlations between social awareness and the
components of classroom learning environment
Constructs

SM
Pearson Correlation

-

SC

TS

IN

EQ

MO

.515**

.528**

.433**

.524**

.461**

.000

.000

.000

.000

.000

-

.441**

.435**

.423**

.514**

.000

.000

.000

.000

-

.462**

.521**

.429**

.000

.000

.000

-

.365**

.417**

.000

.000

-

.414**

Social awareness
Sig. (2-tailed)
Pearson Correlation
Students cohesiveness
Sig. (2-tailed)
Teachers support

Pearson Correlation
Sig. (2-tailed)

Involvement

Pearson Correlation
Sig. (2-tailed)
Pearson Correlation

Equity
Sig. (2-tailed)

.000

Pearson Correlation
Motivation
Sig. (2-tailed)
**. Correlation is significant at the 0.01 level (2-tailed).

The table 4.8 reveals that the social awareness that is the foremost construct of
emotional social intelligence, has the moderate level relationship for teachers support
(r value .528) that is noteworthy at .000 while the small relationship of social
awareness was noted for involvement (r value .433 that is noteworthy at .000. overall
less or more but social awareness has significant correlation all the constructs of
classroom learning environment.

86

R Q. 3:-

Is there a relationship between relational management and the
constructs of classroom learning environment?

Table 4.9
Pearson Product Moment Correlations between relational management and the
components of classroom learning environment

Constructs
Relational
management

SM
Pearson Correlation

-

Sig. (2-tailed)
Pearson Correlation

SC

TS

IN

EQ

MO

.521**

.538**

.453**

.434**

.451**

.000

.000

.000

.000

.000

-

.471**

.465**

.426**

.512**

.000

.000

.000

.000

-

.482**

.551**

.449**

.000

.000

.000

-

.465**

.437**

.000

.000

-

.511**

Students cohesiveness
Sig. (2-tailed)
Teachers support

Pearson Correlation
Sig. (2-tailed)

Involvement

Pearson Correlation
Sig. (2-tailed)
Pearson Correlation

Equity

Sig. (2-tailed)

.000

Pearson Correlation
Sig. (2-tailed)
**. Correlation is significant at the 0.01 level (2-tailed).
Motivation

The table 4.9 reveals that the relational management that is an important
construct of emotional social intelligence, that has a significant moderate level
relationship with teachers support as shown by the r value .538 which is significant at
.000.While low relationship of relational management was noted for equity (r value
.434) which is also significant is the sig value is less than .05.
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R Q. 4:-

What is gender difference in emotional social intelligence at
university level?

Table 4.10 Overall gender-wisedifferences in emotional social intelligence
Gender

Mean

Std deviation

Male

129.89

15.48

Female

127.71

15.29

t-value

Sig. level

2.09

.031

Eta2

0.14

Table above describes that overall mean score of male and female respondents
from the sample group of the study. Male mean score 129.89 with std deviation 15.48
while female mean score 127.71 with std deviation 15.29 were recorded. These results
showed a high level emotional social intelligence of male respondents than female
respondents.
Furthermore, the same results were verified by the t value 2.09 which was
significant at .031 which is less than .05. Thus according to the above mentioned
analysis obtained from independent sample t test male respondents are more
emotional social intelligent than female respondents.
However, according to eta2 results these differences are very small.
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Table 4.11Component –wise Gender comparisons of emotional social intelligence

Self-awareness

Self-management

Gender

Mean

Std.
Deviation

Male

33.09

4.48

Female

32.66

Male
Female

Social awareness

Male
Female

Relational management

Male
Female

Eta2

t value

Sig level

4.51

1.36

.17

32.09
30.44

4.30
4.36

2.21

.02

0.15.

32.51
31.48

4.26
4.33

2.23

.02

0.10

32.19
31.72

4.48
4.11

1.59

.11

.009

0.14

Table 4.11 shows mean scores, t valueand eta2 of teachers’ emotional social

intelligence from male and female point of view. The mean score of male (33.09) is
better than female (32.66) on the self-awareness which show that male participants are
more self-aware than female respondents. Whereas the t-value shows that this
difference is insignificant, however eta2 shows small difference in their mean values.
Similarly, on self-management the mean score of male (33.09)is better than
female (30.44)show that male are more self-managed than female .The values are
noteworthy at the significant level .02.Likewise, the mean score of social awareness
with t value 2.23 which is important as revealed by level of significant (.02). The
values prove that male are socially strong than female participants.
On the other hand, the mean difference of relational management with t value
1.59 which is insignificant as demonstrated by level of significant (0.11). It is also
illustrated that male participants are well managed in their relation with others as
compared to female respondents. However, Eta2 values show small effect size in all
components of emotional social intelligence
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Table 4.12 Overall sector-wise comparison of emotional social intelligence
Sector

Mean

Sd.

t value

Sig, level

Eta2

-1.19

.231

0.08

deviation
Public

125.60

19.79

Private

127.36

19.43

Table 4.12 shows that overall mean score of private sector participants are
better than public sector participants in Emotional Social Intelligence. Whereas T test
analysis shows that this difference is insignificant. The Eta 2 value (0.08) shows small
effect size in sectors.
Table 4.13 Component-wise Sector comparison of ESI
Component
Self-awareness

Self-management

Social awareness

Relational
management

Sector

Mean

Sd
Deviation

Public

32.91

4.22

Private

33.93

4.90

Public

31.81

4.33

Private

31.82

4.38

Public

32.35

4.67

Private

31.20

4.35

Public

31.97

4.25

Private

32.07

4.46

t value

Sig value

Eta2

-1.23

.16

0.002

-0.15

.87

0.009

1.15

0.23

0.07

-0.28

0.77

0.02

Table 4.13describes mean scores and t value of emotional social intelligence
from dimensions of sector. The mean score of private sector (33.93) is better than
public sector (32.91) on the Self-awareness which shows that private sector
participants are more self-aware than public sector respondents. However the t-value
shows that this difference is insignificant.
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On self-management the mean score of public sector teachers (31.81) and
private sector teachers (31.84) show that there is no differences. These values are
insignificant as level of significance 0.87 which higher than .05. The mean score
difference of social awareness is insignificant as shown by level of significance (.23).
It is revealed by values that public sector participants are socially better than public
sector respondents.
Similarly, the mean difference of relational management, the mean score with
t value 0.28 which is insignificant as shown by the significant value (0.73). The Eta 2
values (0.002, 0.009, 0.07 and 0.02) show trivial effect size in components of
emotional social intelligence at public and private sectors.
4.14

Overall Discipline-wise comparison of Emotional Social Intelligence

Discipline

Mean

Social sciences

127.06

Std.
Deviation
15.57

Basic sciences

129.86

15.29

Mean
Differences

t-value

Sig level

-2.8

2.09

.035

The above table 4.14 shows that overall mean score of Basic sciences and
social sciences (129.86 with std deviation 15.29 and 127.06 with std deviation 15.57)
the mean difference between the scores of these disciplines is -2.8 based on which the
t value is 2.09 which is significant as the sig value is less than .05. Therefore, these
results show that basic sciences participants have higher emotional social intelligence
than Social sciences participants of the study.
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Table 4.15 Discipline- wise comparison of emotional social intelligence
Group Statistics
Components

Sector

33.3187

4.83708

31.4568

5.69221

32.6812

5.17486

30.2034

5.22520

31.6049

5.30254

32.8116

4.60906

Basic sciences

31.5679

5.59897

Social sciences

32.6377

5.19324

Social sciences
Basic sciences

Self-management

Social sciences
Basic sciences

Social awareness

Relational management

Std.

Mean differences

t value

Sig level

1.9302

1.359

.021

1.20666

1.474

.023

-1.20778

-1.491

.000

-1.06978

-1.213

.037

Deviation
Basic sciences

Self-awareness

Mean

Social sciences

The table 4.15 shows mean differences and t value of emotional social
intelligence from discipline perspectives. The mean differences on self-awareness
were 1.9302with 1.359 t value which is significant at (.021). It is posited that basic
sciences participants have more self-awareness than social sciences participants.
Similarly, on self-management the mean difference is 1.20666 with 1.474 t-values,
the figures are noteworthy at level of significance .023 which is lower than 0.05 and
shows that basic sciences are more self-managed than social sciences.
Similarly, the mean difference of social awareness is -1.20778 with t value 1.491 the figures are noteworthy at level of significance (.000). The figures further
reveal that basic sciences participants are socially strong than social sciences
respondents. Similarly, the mean difference of relational management is -1.06978
with t value -1.213 which is greatly momentous as revealed by level of significance
(.037). It is revealed by these figures that basic sciences participants are well
managed in their relation with others as compared to social sciences respondents.
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Table 4.16 Overall Gender comparison of classroom learning environment
Gender

Mean

Std. Deviation t value

Male

165.04

24.88

Female

151.56

19.17

7.53

Sig. level

.001

The table 4.16 describes the mean differences and t value of the classroom
learning environment from the aspects of male and female participants. The t value is
(7.53), which is very much considerable as shown by level of significance (.001).
These values describes that male student participants are better within classroom
learning environment as compare to female student participants.
Table 4.17 Gender related similarity of classroom learning environment

Gender

Mean

Std.

Mean differences

t value

Sig level

Deviation
Student cohesiveness

Teachers support

Involvement

Equity

Motivation

Male

33.2857

4.14805

Female

30.4068

4.69453

Male

33.4176

4.72127

Female

30.0000

5.86045

Male

33.6154

5.34118

Female

29.7966

6.57786

Male

33.6154

5.34118

Female

29.8475

6.58319

Male

33.1538

4.46697

Female

30.4237

5.31816

2.87893

3.941

.000

3.41758

3.934

.000

3.81877

3.901

.000

3.76793

3.847

.000

2.73012

3.390

.001

The table 4.17 shows the mean differences and t value of classroom learning
environment from the aspects of male and female. Mean difference of students
cohesiveness was 2.87893 with 3.941 t value which is greatly momentous as revealed
by level of significance (.000). It is shown that male student participants are more
cohesive than female student participants as the value is positive.
Similarly, on teacher’s support the mean difference is 3.41758 with 3.934 t
value, the figures are noteworthy at level of significance .000 and shows that male
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students are supported by teachers than female students. The mean difference of
involvement is 3.81877 with t value 3.901 which is greatly momentous as revealed
by level of significance (.000). It is revealed by these figures that male student
participants are more involved than female students. Similarly, the mean difference
of equity is 3.76793 with t value 3.847 which is greatly momentous as revealed by
level of significance (.000). It is revealed by these figures that male students show
more equity than female students.
Likewise, the mean difference of motivation is 2.73012 with t value 3.390
which is greatly momentous as revealed by level of significance (.001), shows that
male students are more motivated as compared to female students.
Table 4.18 Overall Sector wise comparison of classroom learning environment
Gender

Mean

Std. Deviation t value

Public

159.74

27.58

Private

162.56

26.17

-2.53

Sig. level

.024

This table 4.18 reveals mean differences and t value of the classroom learning
environment from the dimensions of sector. The t value is (2.53), which is greatly
momentous as revealed by level of significance (0.024). It is revealed by these
figures that private sector participants are better in classroom learning environment
than public sector respondents.
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Table 4.19 Sector related comparison of classroom learning environment

Gender

Mean

Std.

Mean differences

t value

Sig level

Deviation
Student cohesiveness

Teachers support

Involvement

Equity

Motivation

Public

32.1441

4.61746

Private

32.1875

4.50403

Public

32.0763

5.46966

Private

32.0625

5.43547

Public

32.1356

6.07210

Private

32.0313

6.43821

Public

32.1610

6.06513

Private

32.0313

6.43821

Public

32.0763

5.07913

Private

32.0938

4.69976

-.04343

-.047

.005

.01377

.013

.004

.10434

.085

.002

.12977

.106

.003

-.01748

-.018

.004

This table 4.19 reveals mean differences and t value of the classroom learning
environment from the dimensions of sector. The mean difference of the
Studentcohesiveness component was -.04343 with -0.048 t value which is greatly
momentous as revealed by level of significance (.005). It is revealed by these figures
that private sector participants are more cohesive as compare to public sector
participants as the value is positive.
Similarly, on teachers’ support the mean difference is 0.01377 with 0.013 t
value, the figures are noteworthy at level of significance .004 it is comparatively
lesser than 0.05 which revealed that public sector students are extra supported by
teachers as compare to private sector students. The mean difference of involvement is
0.104 having t value 0.085 which is considerable as revealed by level of significance
(.002). It is revealed by these figures that public sector participants are greatly
involved as compare to private sector students.
Similarly, the mean dissimilarity of equity is 0.129 having t score 0.906 which
is momentous as shown by level of significance (.003). It is revealed by these figures
that male students show more equity as compare to female students. similarly, the
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mean difference of motivation is -0.017 having t score -0.018 is noteworthy which is
revealed by level of significance (.004), describes that comparatively public sector
students are less motivated than private sector students.
Table 4.20 Overall Discipline-wise comparison of classroom learning
environment
Gender

Mean

Std. Deviation t value

Sig. level

Social science

157.40

28.58

Basic science

163.56

25.24

-3.43

.001

The table (4.20) reveals mean differences and t value of the classroom
learning environment from the discipline-related dimensions. The t value is (-3.43),
which is noteworthy as shown by level of significance (0.001). It is revealed by these
figures that Basic science participants are better in classroom learning environment
than Social science respondents.
Table 4.21Discipline- related similarity of classroom learning environment

Group Statistics
Gender

Mean

Std.

Mean differences

t value

Sig level

Deviation
Student

social sciences

31.8519

4.92

cohesiveness

basic sciences

32.5072

4.13

social sciences

31.5926

5.61644

basic sciences

32.6377

5.21866

social sciences

31.3457

6.22929

basic sciences

33.0145

5.92972

social sciences

31.3457

6.22929

basic sciences

33.0580

5.91082

social sciences

31.8148

5.24431

basic sciences

32.3913

4.68168

Teachers support

Involvement

Equity

Motivation

-.65539

-.873

.097

-1.04509

-1.173

.088

-1.66881

-1.672 .095

-1.71229

-1.718

.088

-.57649

-.705

.096

The table 4.21 reveals mean differences and t value of the classroom learning
environment from the discipline-related dimensions. The mean difference on student
96

cohesiveness was -.65539 with -0.873 t-values which is not momentous as revealed
by level of significance (.097). It is revealed by these figures that basic sciences
participants are more cohesive as compared to social sciences participants as the value
is positive.
Similarly, on teachers’ support the mean difference is -1.04509 with -1.173 tvalues, these figures are insignificant as described by the level of significance .088
which is higher than 0.05 and describes that basic sciences students are more
supported by teachers than social sciences students. The mean difference of
involvement is -1.66881 with t-value -1.672 which is not significant as shown by
level of significance (.095). It is revealed by these figures that basic sciences
participants are more involved than social sciences students.
In the same way, the mean difference of equity is -1.71729 with t value -1.718
these figures are insignificant as described by the level of significance (.088). It is
revealed by these figures that basic sciences students show more equity than social
sciences students. Similarly, the mean difference of motivation is -0.57649 with t
value -0.705 which is not momentous as revealed by level of significance (.096),
shows that basic sciences students are more motivated as compared to social sciences
students.
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4.22 Interaction Effect in gender-wise self-awareness in sector and discipline

Figure 4.1 Interaction Graphs of Gender, sector and discipline regarding selfawareness
The interactional effects in self-awareness of emotional social intelligence
among gender,sector and discipline were calculated through two way ANOVA which
reflected that there is significant interaction effect among the groups.
Furthermore, the graphs also show that male and female have significant
differences in public sector while this difference is not significant in private sector.
On the contrary, these differences in basic sciences are significant as
compared to social sciences teachers in public and private sector from the
perspectives of self-awareness.
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4.23 Interaction Effect in gender-wise self-management in sector and discipline

Figure 4.2 Interaction Graphs of Gender, sector and discipline regarding selfmanagement
To find the interaction effect in emotional self-management among gender,sector and
discipline was entered in the two way ANOVAs as gender, sector and discipline.
There was significant interaction effect in self-management of emotional social
intelligence among gender, sector and discipline. It was found that there is no
significant interaction in male and female at public and private sector. It was found
that there is significant interaction effect in basic sciences and social sciences
regarding self-management in public and private sectors. It was also that there is no
significant interaction between male and female in basic sciences and social sciences.
However, in social sciences male and female are close as compared to basic sciences.
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4.24 Interaction Effect in gender-wise social-awareness in sector and discipline

Figure 4.3 Interaction Graphs of Gender, sector and discipline regarding social
awareness

To find the interaction effect in emotional social-awareness among gender,sector and
discipline was entered in the two way ANOVAs as gender, sector and discipline.
There was no significant interaction effect in social-awareness of emotional social
intelligence among gender, sector and discipline. It was found that male and female
have close interaction in public sector as compared to private sector. It was also found
that there is no interaction effect in male and female regarding social-awareness in
basic sciences and social sciences. It was also that there is no significant interaction
between male and female in basic sciences and social sciences. No interaction effect
was found in basic and social sciences teachers in public and private sector.
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4.25 Interaction Effect in gender-wise relational management in sector and
discipline

Figure 4.4 Interaction Graphs of Gender, sector and discipline regarding relational
management
To find the interaction effect in emotional relational management among
gender,sector and discipline was entered in the two way ANOVAs as gender, sector
and discipline.
There was significant interaction effect in relational management of emotional social
intelligence among gender, sector and discipline. It was found that male and female
have no interaction in public and private sector. However, interaction in male /female
is comparatively better in public sector than private sector. It was found that
interaction effect of relational management in basic sciences teachers is significantly
better than social sciences in public and private sector. It was also found that there is
no significant interaction between male and female in basic sciences and social
sciences. However, male and female in social sciences are close as compared to basic
sciences.
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STUDY 2-

INTERVIEWS: EMOTIONAL SOCIAL
INTELLIGENCE UNDERPINNING

Investigator has collected data from teachers and students of public and private
sector universities. Students ‘interviews were taken to investigate the emotional social
intelligence in relation to classroom learning environment. In fact, this study
investigated emotional social intelligence (self-awareness, self-management, social
awareness and relational management) and classroom learning environment (students’
cohesiveness, teachers support, involvement, equity and motivation).
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4.1

TRAITS OF STUDENTS (INTERVIEWEES)

Table 4.26
Interviewees’ attributes

Gender

Sector

Discipline

Categories

Number of
Informants

Percentage (%)

Male

14

70

Female

06

30

Public

12

60

Private

08

40

Basic sciences

10

50

Social sciences

10

50

Overall 20 students were interviewed. The distribution of the sample in respect
to students who were participating in the study was made on the basis of seventy
percent (70%) were male and thirty percent female (30%). Sample includes 60% and
40% public and private sector university students and 50% each from basic and social
sciences.

4.2

Results and Development of the Themes
The researcher identified themes established on the robust relationship traits

coded in point of views of the interviewees. This study investigated the notions that
augmented themes and established evidence of relevant connotation of themes. Four
significant themes emerged observing link with emotional social intelligence. The
broadly believed coded references focused on ESI concept, particularly selfawareness (60%), self-management (57%), social awareness (55%) and relational
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management (44%) as presented in chart 4.6. It seems that emotional social
intelligence has the greatest influence on classroom learning environment.
Chart 4.6
Major themes emerging in percentage of coded references

Major themes in relation to Emotional social
intelligence and classroom learning environment
70
60
50
40
30
20
10
0

Fourteen male and six female students were interviewed. Thirty minutes were fixed
for interview but some interviews extended to 40 and 55 minutes according to the
interest of interviewees. The methods for transcription for getting understanding of
the relevant themes were adopted. Perceptions of the students were noted down, and
were placed in file and excel (Microsoft, 2007).
Step-1 analysis and discussion
The results of interviews from students were recorded. Emotional social
intelligence is commonly displayed by students, a generally supporting idea. There is
insignificant dissimilarities between two constructs of the study which come into sight
in emotional social intelligence i.e. self-awareness, self-management, social
awareness and relational management. Variation was found in percentage of students
about the components of emotional social intelligence.
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This study comprised 20 students who were interviewed. They were extremely
straightforward in describing their views. Twenty (20) students were selected genderwise (M-70% and F-30%), sector-wise (P-60% and Pr-40%); and 50% each from
basic and social sciences.
In reading the numerous pages of transcripts from these interviews, the
researcher was surprised that all students were not aware of the emotional social
intelligence. After familiarity, they described openly their point of views about the
different components of emotional social intelligence. All the students interviewed,
were asked what is the prime components of emotional social intelligence? All of
them answered totally two traits “self-awareness and relational management”.
One participant said, “Teachers are extremely multidimensional human
beings, who have individual abilities. Some teachers are very intelligent. Teachers are
self-aware personalities. They know their strengths and weaknesses. They have good
relation with others. They easily control their anger. They are also aware of society.
Teachers really know themselves. They know their feelings. They easily discuss
matters with others. They know their inner most thoughts. They know their emotional
strengths and weaknesses. It is easy for them to understand perspectives that are
different from others. Teachers think before they act. theme: Self-awareness” (Student
13 and 19).
“My teacher can face any type of situation. Sometimes he becomes anxious
but at the same time he becomes confident and plays his role in a peaceful way. He
monitors students’ actions during teaching. He has the ability to control his emotions
in adverse situation. He comes to class well prepared to build up students’ confidence.
He can handle his passion and sentiments in well manner. He keeps students at a
distance in a good manner. My teacher frequently gets upset when students provoke
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him. He has a close relationship with his students. He is good at listening to students.
He tries to be a better teacher. Theme: Self-management” (student 2 and 14). My
teacher can handle her emotions while dealing with students. She keeps herself aware
of other people’s state of mind, necessities and worries. She always feels for others
and has interest. She shares with others and has confidence in social situations. She
has the ability to control her emotions while interacting with students. She knows how
her emotional expressions affect her interactions with students. She pays attention to
the emotions of students. She often acknowledges activities of students she is aware
of how all of her students are feeling. Theme: social awareness (student 7 and 9). Our
teachers openly share their feelings with us. I know my teachers who they are. My
teacher is fair and does not present a "false" front to others. Sometimes, teachers
admit their mistakes. My teacher keeps good academic relations. My teachers take
decisions by themselves without affecting others. They are ethical. They take care of
students' well-being when making decisions.They are good advisors. My English
teacher always shows emotional stability when addressing student misbehavior. He
does not get angry. He creates a sense of community in classroom. He works well
with students, having diverse backgrounds. He effectively negotiates solutions of
problems. He treats all students equally. Theme: Relationship management- (student
17 and 19). My teacher makes friendly atmosphere easily in learners in classroom.
My teacher knows other students in this class. My teacher is friendly to members of
this class. My teacher creates strong co-ordination among students. My teacher works
in healthy manner with students. My teacher helps my classmates who have difficulty
in tasks. Learners respect teachers. Learners gain assistance from their class fellows.
Students’ Cohesiveness (students 4 & 11).The teacher gives an individual attention to
learners. Teacher considers their thoughts. The teacher assists us when we have
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problem. The teacher converse with us politely. Teacher takes interest in our troubles.
He helps us to appreciate. We converse notions in classroom. He gives respect to my
viewpoints in conversation. Teacher puts questions to me. My views and suggestions
are appreciated in classroom debate. I put questions to my teacher. Teachers talks
about my issues. My teacher helps in the solution of my problems. I explain my ideas
to other students (Theme: Teacher Support- (student 1, 15 and 16). Teacher keeps me
on equal footing in classroom. My teacher equally helps us. My teacher equally
provides opportunity in classroom for speaking. I receive equal treatment like others
in classroom. My teacher inspires us equally. I participate in all class activities like
other students. My teacher appreciates me like other students. I am given equal
chance of putting questions in classroom. Theme: Equity- (student 5 and 12). The
teacher is optimistic in work matter in class. I inspire from my teacher in class. My
teacher gives me more responsibility in classroom. Learning new skills excite me in
class. My teacher pinpoints my strong and weak points. I get confidence from my
teacher in class. The teacher inspires me to do good work. I get motivated when my
teacher uses rewarding words Theme: Motivation- (student 3 and 10). Teacher gives
us activity. In vacant period, teacher keeps us busy. Sometimes teacher gives project.
He involves the student in group discussion. He sometimes makes groups to discuss
the matter. He gives us assignments. Teacher supports us to share ideas. Teacher
keeps us busy by asking questions. Sometimes the teacher gives us essay test to keep
us busy (Theme: Involvement- (student 6 and 8).
ESIFCLE-012-TRANSCRIBED INTERVIEW
intelligence for classroom learning environment)
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ESIFCLE

(emotional

social

INTERVIEW TRANSCRIPTION
Step 2 Collating data with initial codes
Codes

Collated Items

001SAW Teacher is the mixture of strengths and weaknesses; He knows himself;
He is true to himself; he is aware of himself; Teachers have individual
skills; They know their strengths and weaknesses. They are selfdisciplined. They easily control their fury. They are enthusiastic;
Teachers really know themselves. They know their spirits. They easily
discuss matters with others. They know their inner most feelings. They
know their emotional strengths and weaknesses. It is easy for them to
understand perspectives that are different from others. Teachers think
before they leap.
002SMT

My teacher can face any type of situation. Sometimes he becomes
anxious but at the same time he becomes confident and plays his role in a
peaceful way. He monitors students’ actions during teaching.He has the
ability to control his emotions in adverse situation. He comes to class
well prepared to build up students’ confidence. He is able to manage his
emotions and feelings in healthy ways. He effectively set limits with
students firmly, yet respectfully. My teacher frequently gets upset when
students provoke him. He has a close relationship with his students. He is
good at listening to students. He tries to be a better teacher.
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003SOA

My teacher can handle her emotions while dealing with students. She
keeps herself aware of other people’s state of mind, necessities and
worries. She always feels for others and has interest. She shares with
others and has confidence in social situations. She has the ability to
control her emotions while interacting with students. She knows how her
emotional expressions affect her interactions with students. She pays
attention to the emotions of students. She often acknowledges activities
of students she is aware of how all of her students are feeling.

004RMT Our teachers openly share their feelings with us. I know my teachers who
they are. My teacher is fair and does not present a "false" front to others.
Sometimes, teachers admit their mistakes. My teacher keeps good
academic relations.

My teachers take decisions themselves without

affecting others. They are ethical. They take care of students' well-being
when making decisions.

They are good advisors. My English teacher

always shows emotional stability when addressing student misbehavior.
He does not get angry. He creates a sense of community in classroom. He
works well with students, having diverse backgrounds. He effectively
negotiates solutions of problems. He treats all students equally.
005SCOMy teacher makes friendly atmosphere easily in learners in this classroom.
My teacher knows learners in classroom. My teacher is friendly to learners in
classroom. My teacher creates strong co-ordination among students. My
teacher works in a good manner. My teacher helps learners in resolving their
issues. Learners respect teachers. Learners cooperate each other in classroom.
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006TSP

A personal interest is taken by teacher in students. The teacher gives
assistance to students.

The teacher regards his emotions. Teacher

provides assistance in our problems. Teacher discusses with us
politely. The professor takes interest in our troubles. He helps us to
appreciate. Ideas are discussed by us in classroom. He gives respect to
my views in classroom debate. I am asked quizzes by my teacher. My
views and suggestions are valued in classroom debate. Questions are
asked by teacher. Teacher helps me in the solution of my issues. I
explain my ideas to other students
007INV

Teacher gives us activity. In vacant period, teacher keep us busy.
Sometimes teacher gives project. He involves the student in group
discussion. He sometimes makes groups to discuss the matter. He
gives us assignments. Teacher supports us to share ideas. Teacher
keeps us busy by asking questions. Sometimes the teacher gives us
essay test to keep us busy

008EQY

The teachers treat all the learners equally. Teacher helps us equally. I
find equal opportunity in classroom debates. My teacher gives us equal
opportunity in classroom. Teacher encourages us all equally.

I

contribute in class debate like other learners. We get equal appreciation
from our teacher. We participate equally in questions answers session.
009MOT The teacher inspires us. Teacher always motivates us. The teacher
encourages us for study. Teacher gives us rewards sometimes. Teacher
appreciates our efforts. The teacher creates interest in us for learning.
Teacher energizes us for new domain of learning. Teacher creates

110

enthusiasm in us for doing more work. Teacher is optimistic and
produces hope for better future in us. Teacher always increases our
interest by moral speeches

Step 3 Looking for themes
001SAW observation of self, answerability to self, strengths, weaknesses, selfjudgment, goodness, decency, knowledgeable, fair-mindedness, personal thoughts,
feelings, self-disclose, concept of the self, responsibility, self-examination
002SMT: Knowledge, skills, behavior, attitude, self-development, integrity, taking
responsibility, ethical conduct, personal drive, resilience, balancing work and issues
003SOAW: intelligence, social capital, perspective talk, cultural know-how, better
relationship, respectful and supportive, empathy, warmth, genuineness, closeness,
trust, care, co-operation
004RMT: feelings sharing, respect for other, timely communication, respect for other
views, fair dealing, admitting mistakes, academic relations, emotional stability,
negotiation, consultation, good actions, equal distribution.
005SCO: interaction, commitment, loyalty, attraction, group goals, reflection, group
development, competition, encouraging attitude, power of persuasion,
006TSP: equal opportunity, strong appreciation, general support, intensified support,
special support, evaluation, satisfaction, compassion, guidance
007INV: participation, motivation, team work, performance appraisal, encouragement
consultation, monitoring, boost morale.
008EQY: fairness, excellence, involvement, equal share, balance, preferences,
provision of equal opportunities.
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009MOT: interest, rewards, satisfaction, inviting classroom, comfortable atmosphere,
and social interaction, basic needs, cultural value, transmission of knowledge,
academic relationships.

Step 4 Reviewing themes
Figure 4.2 (A)

Thematic mapping of Emotional social intelligence

and classroom learning environment Word Trees
Strengths
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Figure 4.2 (C)
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Strong
appreciation

Equal
opportunity

Special
support

General
support
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Teacher
support

Satisfaction
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Group
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Figure 4.2.F
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Figure 4.2G
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Figure 4.2 H
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Step 5; defining and naming themes
1. Self-seeing, introspection and self-answerability mirror self-awareness. When
a teacher is self-aware, he knows his students well. Teacher is the mixture of
strong points and weak points. To judge himself/herself from his/her inside, he
shows intelligence in his dealing with others. If a teacher has the information,
discharge individual duty, and confesses his own faults. Teachers have selfjudgment, goodness, decency, knowledgeable, fair-mindedness, personal
thoughts, feelings, self-disclose, concept of the self, responsibility, and selfexamination. All statements mirror self-awareness of the teacher that is the
fundamental aspect of emotional social intelligence.
2. Teachers are intelligent personalities. They have social capital. They respect
cultural difference. They have better relations with students. They are
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respectful and supportive. They have the qualities of empathy, warmth,
genuineness, closeness, trust, care, and co-operation which show social
awareness.
3.

Teachers have knowledge, skills, and competence. They show good behavior
and attitude. They believe in self-development. They show integrity. They are
taking responsibility. They morally strong persons. They have the attributes of
personal drive, resilience, balancing work and balancing issues. These Items
exhibit self-management.

4. Teachers share their feelings with others. They have respect for other. They
timely make communication, they value other views. They exhibit fair dealing
with others. They are admitting their mistakes. They have academic relations
with students. They have abilities of emotional stability, negotiation,
consultation, good actions, and equal distribution which show relational
management.
5. Teachers interact with students. They are committed and loyal in their work.
They create attraction for students. They encourage students for group goals
and group development. They exhibit reflection. They produce the spirit of
competition in students. They show encouraging attitude and power of
persuasion, which students’ cohesiveness.
6. Teachers provide equal opportunities to all students. They show strong
appreciation for students. They display general support, intensified support,
and special support to students at different times. They evaluate students’
work. They satisfied students by showing compassion, and guidance. These
statement s show teachers’ support.
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7. Teachers ensure participation of students. They motivate students. They
encourage students for team work. They appraise performance of the students.
They consult with students in some matters. They monitor all the classroom
activities. They boost up morale of the students. These Items show
involvement of students.
8. Teachers show fairness, excellence, and involvement in students’ activities.
They provide equal share of students in classroom programs. They make
balance everything, and make preferences. They make provision of equal
opportunities to all students which show equity.

9. Teachers create interest and give away rewards to students for their
satisfaction. They make inviting classroom, and comfortable atmosphere for
all students’ activities. They believe in social interaction. They take care of the
basic needs, and cultural value. They transmit knowledge, and build academic
relationships. These Items show motivation.

10. Regulation of the self, empathy, societal skill, honesty, conscientiousness,
compliance,

innovation,

leveraging

diversity,

service

orientation,

organizational awareness management of emotions, classroom management,
CRM culture, CRM climate, students management and students behavior are
the themes evolved by transcribing interviews.
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Stage 6: Preparing report/interpretation
These

Themes

evolved

from

the

qualitative

data.

Self-awareness

(Introspection is and self-answerability mirrors self-awareness. When a
teacher is self-aware, he knows his students well. Teacher is the mixture of
strong points and weak points. To judge himself/herself from his/her inside, he
shows intelligence in his dealing with others. If a teacher has information,
evenhandedness in communication, can employ intelligence appropriately,
perform individual job, and confesses his own faults. Teachers have selfjudgment, goodness, decency, knowledgeable, fair-mindedness, personal
thoughts, feelings, self-disclose, concept of the self, responsibility, selfexamination). Self-management (Teachers are intelligent personalities. They
have social capital. They respect cultural difference. They have better relations
with students. They are respectful and supportive. They have the qualities of
empathy, warmth, genuineness, closeness, trust, care, and co-operation).
Social awareness (Teachers have knowledge, skills, and competence. They
show good behavior and attitude. They believe in self-development. They
show integrity. They are taking responsibility. They are morally strong
persons. They have the attributes of personal drive, resilience, balancing work
and balancing issues). Relational –management (Teachers share their
feelings with others. They have respect for other. They timely make
communication, they value other views. They exhibit fair dealing with others.
They are admitting their mistakes. They have academic relations with
students. They have abilities of emotional stability, negotiation, consultation,
good actions, and equal distribution).Social cohesiveness (Teachers interact
with students. They are committed and loyal in their work.
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They create

attraction for students. They encourage students for group goals and group
development. They exhibit reflection. They produce the spirit of competition
in students.They show encouraging attitude and power of persuasion).
Teachers’ support (Teachers provide equal opportunities to all students. They
show strong appreciation for students. They display general support,
intensified support, and special support to students at different times. They
evaluate students’ work. They satisfied students by showing compassion and
guidance).Involvement (Teachers ensure participation of students. They
motivate students. They encourage students for team work. They appraise
performance of the students. They consult with students in some matters.
They monitor all the classroom activities. They boost up morale of the
students). Equity (Teachers show fairness, excellence, and involvement in
students’ activities. They provide equal share of students in classroom
programs. They make balance everything, and make preferences. They make
provision of equal opportunities to all students). Motivation (Teachers create
interest and give away rewards to students for their satisfaction. They make
inviting classroom, and comfortable atmosphere for all students’ activities.
They believe in social interaction. They take care of the basic needs, and
cultural value. They transmit knowledge, and build academic relationships). It
was found that there is significant correlation of teachers’ emotional social
intelligence with classroom learning environment.
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Chapter 5

SUMMARY, FINDINGS, CONCLUSION AND
RECOMMENDATIONS
5.1

Summary

The purpose of the intellectual work is to examine teachers’ emotional social
intelligence and its relationship with classroom learning environment. The main
objectives of the study were to; find out emotional social intelligence level of
university teachers, investigate classroom learning environment, and measure the
relationship of teachers’ emotional social intelligence with the classroom learning
environment. Research questions were formulated. All teachers and students of all
universities constituted the population of the study. The unit of analysis of the study
was nine (9) universities teachers and students which were selected conveniently from
the population. The sample was chosen by simple random sampling techniques to
collect data quantitatively while judgmental sampling method was used to collect data
through interviews qualitatively. Teachers and students from six public and three
private universities constituted the sample of the study. Questionnaires and face to
face meetings were employed as research tools to gain information from respondents.
Self-developed questionnaire was used to measure student’s perception about
teachers’ emotional social intelligence. Interviews were conducted from university
students. Amended form of WIHIC was used to explore classroom learning
environment. Statistical techniques like mean, std deviation, correlation were
employed for the analysis of Quantitative data. Thematic analysis was employed to
analyze qualitative data.
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5.2

Findings

Findings of the research work were;
1. The overall mean scores of university teacher’s self-awareness, selfmanagement, social awareness and relational management is 32.92, 31.83,
32.24.and 32.00 respectively (table 4.1)
2. The overall mean scores of students cohesiveness, teachers support,
engagement, motivation and equal opportunities in classroom learning
environment is 32.91, 31.83, 32.34, 32.00 and 33.19 respectively (tables 4.2)
3. The r value (.560) revealed significant moderate level of relationship that is
noteworthy at .000 between emotional social intelligence and classroom
learning environment in university (table 4.3)
4. The r values (.535 and .519) revealed moderate level relationship that is
significant at .000 in both sectors institutes of emotional social intelligence
with classroom learning environment at university level. (table 4.4)
5. The (r values .692, .519, .583, .589, .539, .594, .579, .569, .730, .535, .578,
.563, .561, .564, .515, .521.528, .524)show large and moderate level of
correlation among constructs of ESI and CLE while (r values .433, .461, .434,
.453, .451) reveal small correlation that are significant at .000. (table 4.5)
6. The r values (.539, .594, .579, .519 and .569) revealed moderate level
relationship that is noteworthy at .000 between emotional self-awareness and
the components of classroom learning environment (table 4.6)
7. The r values (.535, .578, .563, .564 and .561) revealed moderate relationship
that is significant at .000 between self-management and the components of
classroom learning environment (table 4.7)
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8. The r values (.515, .528, .433, .524 and .461) revealed moderate relationship
that is noteworthy at .000 between social awareness and students
cohesiveness, teachers support and equity while medium correlation with
students involvement and motivation (table 4.8)
9. The r values (.521, .538, .453, .434 and .451) revealed moderate relationship
that is noteworthy at .000 between relational management and students
cohesiveness, teachers support while medium correlation with students
involvement and motivation and equity (table 4.9)
10. The overall t value of gender wise teachers emotional social intelligence is
2.09 which was significant at .031 and eta2 was 0.14 (table 4.10)
11. The overall t values of component wise emotional social intelligence were
2.21 (self-management) and 2.23 (social awareness) which were significant at
.02 while 1.36 (self-awareness) and 1.59 (relational management) which were
not significant at significant level .17 and .11 respectively. The eta 2 were .009,
0.15, 0.10 and 0.14 (table 4.11)
12. The overall t value of sector-wise teacher’s emotional social intelligence is 1.19 which was insignificant at .231 and eta square was 0.08 ( table 4.12)
13. The t values of sector-wise emotional self-awareness, self-management, social
awareness and social management were -1.23, -0.15, 1.15 and -0.28
noteworthy at significant level .16, .87, .23 and .77 (table 4.13)
14. The overall t value of discipline-wise teacher’s emotional social intelligence
was 2.09 which was significant at .035 significant level (table 4.14)
15. The t values of discipline-wise emotional self awareness, self management,
social awareness and social management are 1.359, 1.474, 1.491, and 1.213)
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which were significant at significant level .021, .023, .000 and .037 (table
4.15)
16. The overall t value of boy and girl students in classroom learning atmosphere
is (7.53), which is greatly momentous as revealed by level of significance
(.000) (table 4.16)
17. The t values of male and female students cohesiveness, teachers support,
involvement, equity and motivation are (3.941, 3.934, 3.901, 3.847 and 3.390)
which were significant at .000, and .001 significant levels (table 4.17)
18. The overall t value of public and private students in classroom learning
environment is -2.54, that is noteworthy as shown by the significant level
0.024 (table 4.18)
19. The t values of public and private students cohesiveness, teachers support,
involvement, equity and motivation in classroom learning environment are
(-.047, .013, .085, .106 and -.018) which were significant at .002, .003, .004
and .005 significant level (table 4.19)
20. The overall t value of social science and basic science students in classroom
learning environment is -3.43, that is noteworthy as shown by the significant
level 0.001. (table 4.20)
21. The t values students cohesiveness, teachers support, involvement, equity and
motivation in classroom learning environment ware-.873, -1.173, -1.672, 1.718 and -.705 which were not significant at .097, .088, .095, .008 and .096.
(table 4.21)
22. The ANOVA results indicate interaction for self-awareness between male and
female in sector and discipline (figure 4.1)
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23. The ANOVA results indicate interaction for self-management between male
and female in sector and discipline (figure 4.2)
24. The ANOVA results indicate interaction for social-awareness between male
and female in sector and discipline (figure 4.3)
25. The ANOVA results indicate interaction for relational management between
male and female in sector and discipline (figure 4.4)
26. Majority of the informants are of the opinion that teachers have selfawareness. They are self-aware of their strengths and weaknesses during
classroom (Figure 4.2 (A)).
27. 55 % students showed their familiarity about the self-management of the
teachers in classroom (Figure 4.2 (B)).
28. 60% students contend that teachers are socially strong in their conversation
with us during classroom learning environment (Figure 4.2 (C)).
29. Most of the students particularly female were of the view that teachers are
socially aware as well as they can manage themselves easily (Figure 4.2 (D)).
The information gained from the interviews of the students regarding
emotional social intelligence of teachers and classroom learning environment partially
favors the quantitative data of emotional social intelligence and classroom learning
environment components. From qualitative data, the major themes of emotional social
intelligence and classroom learning environment were those which favor quantitative
components i.e., self-awareness, relational management, social awareness, cohesion,
support, involvement, equity, motivation and others.
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5.3

Conclusions

Major conclusions of the study were;
1. Keeping in view the minimum and maximum scores of the mean scores, it is
concluded that mostly university teacher have above average level of
emotional social intelligence.
2. It were concluded from mean score in relation to the minimum and maximum
scores that respondents were highly satisfied with their classroom learning
environments.
3. In conclusion, results of the study reveal that a moderate relationship was
noted between emotional social intelligence and classroom learning
environment at university level.
4. In conclusion, results of the study reveal that a noteworthy large relationship
was found in both sectors of emotional social intelligence and classroom
learning environment at higher stage.
5. Significant large relationship was found among all constructs of emotional
social

intelligence

and

classroom

learning

environment

(students’

cohesiveness, teachers’ support, involvement, equity and motivation). As
concluded from the results of the study.
6. It was concluded from the findings of the study that there is a large correlation
between self-awareness and the components of classroom learning
environment.
7. It was concluded from the findings of the study that there is a large correlation
between self-management and the components of classroom learning
environment.
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8. It was concluded from the findings of the study that there is a large correlation
between social-awareness and the components of classroom learning
environment.
9. It was concluded from the findings of the study that there is a large correlation
between relational management and the components of classroom learning
environment.
10. It was concluded that overall male university teachers emotional social
intelligence were better than female teachers but eta square value shows that
the difference between male and female is small.
11. It was concluded that male teachers have more emotional self awareness,self
management, social awareness and social management in comparison to
female teachers. The eta squares results show small interaction effect.
12. It was concluded that on the whole private sector participants are better than
public sector participants in Emotional Social Intelligence. The eta square
value shows small interaction effect.
13. It was concluded that teachers from private sector universities are more selfaware, self-managed and more relationally managed than public sector
universities teachers while public sector universities teachers were more
socially aware as compared to private sector universities teachers. The eta
square values show trivial interaction effect.
14. It was concluded that in general basic sciences university teachers’ emotional
social intelligence were better than social sciences teachers.
15. In conclusion, results of the study reveal that basic sciences teachers were
more self-aware, self-managed while social sciences teachers were social
aware and relationally managed than basic sciences teachers.
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16. In conclusion, results of the study reveal that overall male student participants
are better in classroom learning environment than female student respondents.
17. It was concluded that that male students have more cohesiveness and equity;
getting more support of teachers, more involved, and get more motivation than
female students.
18. It was concluded that private sector participants are better in classroom
learning environment than public sector respondents.
19. It was concluded that students of private sector universities have more
cohesiveness and motivation while public sector universities’ students are
getting more support of teachers, more involved, and get more equity than
students of private sector universities.
20. It was concluded that basic sciences students are better in classroom learning
environment than public sector respondents.
21. It was concluded from the results that showed that students of basic science
have more cohesiveness and equity; getting more support of teachers, more
involved, and get more motivation than social science students.
22. It was concluded from the findings that there is a large difference in male and
female emotional social intelligence in private sector as compared to public
sector. Similarly, large difference was noted in male and female respondents
of basic sciences in comparison to social sciences.
23. It was concluded that major themes of emotional social intelligence are
emotional self-awareness, self-management, social awareness and relational
management and was found from the views of the informants that emotional
social intelligence of teachers significantly affect classroom learning
environment.
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5.4

Discussions
It is shown by the literature that highly socially intelligent persons are

specially sociable, caring, kind, considerate, more adjustable and well-organized in
coping with a number of societal matters and prosperous in society (Birknerová,
Frankovský, & Zbihlejová, 2013). These two studies favor the finding no. 1, 2, 3 and
4 of the study. Social intelligence has been also connected to constructive results
(Birknerová et al., 2013) supports the findings of the study. The studies of Nagra,
(2014); Saxena and Jain (2013) favor this findings by finding professed reputation
significantly linked with social intelligence, and defavouring by positing no link
between educational performance and emotional social intelligence. Emotional state
of mind has emotional impact on instruction (Palomera, Fernandez- Berrocal, &
Brackett, 2008) supports the findings. Goleman, Boyatzis&Rey (1999) study favors
the qualitative emerged themes of the study i.e. self-regulation, social skills, empathy
etc. Labbaf, Ansari &Masoudi (2010) have showed a direct and positive association
between emotional intelligence and learning organization dimensions, as well as
shown the influence of emotional intelligence on the learning organization dimensions
supports the findings.The results of research applied by Habibian (2006) showed a
direct and large relationship between emotional intelligence and learning
environment; Josmann (2006) suggested the positive and noteworthy correlation
between emotional intelligence and working values of workers fully favor the results
of this study. Mayer and Salovey (1997) is of the opinion that there exist positive
relationship among the branches of emotional intelligence support the findings. The
results of the study of Igbinovia (2016) and Okpara and Edwin, (2015) favor the
findings of this study.
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5.5

Recommendations
Based on the findings and conclusions the following recommendations were

made;
1. Based on the conclusion No 1, as the teachers at universities have above
average level emotional social intelligence which was confirmed by the
interview data too. Therefore, it was recommended that they may utilize their
ESI for enhancing students’ emotional social intelligence as the interview data
revealed that majority of students were unaware about ESI, through direct
counseling sessions and awareness seminars.
2. Conclusion No 2 revealed that students were satisfied with their classroom
learning environment but still the quality of students’ learning is questionable
as shown by different studies. Therefore, it was recommended that teacher
along with educational management may adopt certain measures to further
enhance the classroom learning environment for the purpose to improve
students’ learning through hands-on practices and making learning relevant to
real life situations.
3. The conclusion No 3 provide a pragmatic proof of the relationship of ESI with
CLE which enable the researcher to recommend that teachers may be provide
trainings, workshops and awareness seminars on emotional social intellgience
to enhance the effectiveness of their instruction and to reduce the intentional
and unintentional emotional abusing practices in classroom.
4. Further it was recommended that teachers may also work on the confidence
building of students where close academic relationship and mutual trust
between teachers and students are indespensible.
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5. Based on the study results it was also recommended that at university level
there must be a counseling center for teachers and students aimed at the
solution of psychological problems and behavioral disorders.
6. Based on the gender-wise differences that male respondents were found more
emotional social intelligent than female respondents, therefore, it was
recommended that for female respondents in particular capacity building
trainings and workshops may be arranges in collaboration with psychology
and education departments.
7. For future researchers, it was recommended to design a study to investigate
those factors that directly contribute and affect into the development of
emotional social intelligence of teachers and students.
8. Further it was recommended to investiage CLE in relation to the emerging
qulity concerns on the academic acheivement of students at university level.
9. A study on the relationship of leadership and emotional social intelligence;
effects of emotional social intelliegnce on organizational development is also
recommended for future researchers.
5.6

Limitations of the study
Limitations of this study were:
1. The span of time for interviews was very short. This confined the data
collected.
2. The sub-variables of study were more. This wasted my time and finance.
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Appendix-A
QUESTIONNAIRE FOR TEACHERS
Research Topic
TEACHERS’ EMOTIONAL SOCIAL INTELLIGENCE AND ITS
RELATIONSHIP WITH CLASSROOM LEARNING ENVIRONMENT
Demographic profile
Mark tick that suits you.
a. Gender

1. Male

2. Female

b. Sector

1. Public

2. Private

1. Basic sciences

2. Social sciences

c. Discipline
LIKERT SCALE

Read each statement and encircle or Mark tick whether you that it describes your
view.
Strongly agree (SA)-5, agree (A)-4, uncertain (U)-3,
Disagree (DA)-2, strongly disagree (SDA)-1,
Emotional social intelligence Survey
S.NO ITEMS
5
A.Self-awareness
1.
I can describe my four emotional weaknesses.
2.
I can describe my four emotional strengths.
3.
I know my weaknesses and freely share with
co-workers.
4.
I know my innermost feelings
5.
I know how my emotional expressions affect
my interactions with students
6.
It is easy for me to understand perspectives that
are different from mine
7.
I always want to know why I feel bad about
something
8.
When I am sad, my body feels weak
B. Self-management
9.
I show confidence in difficult situation.
10.
I monitor my actions during teaching
11.
I muster up courage to control my emotions in
adverse situation
12.
I come to class well prepared to build up my
confidence.
13.
I am able to manage my emotions and feelings
in healthy ways
14.
I effectively set limits with students firmly, yet
respectfully
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15.
I often feel distress when learners instigate me
16.
I utilize my spare time efficiently
C. Social- awareness
17.
I am able to handle emotions of mine while
dealing with others.
18.
I always feel for others and have interest.
19.
I have confidence in social situations.
20.
I recognize my passions which influence
relation of mine with learners
21.
I try to guarantee that my teaching is ethnically
susceptible
22.
I frequently acknowledge activities of students
23.
I know the feelings of learners
24
I recognize how people feel by looking at their
facial expressions.
D
Relationship management
25.
I let others know who I truly am as a person.
26.
I admit my mistakes to others.
27.
I appreciate others’ efforts in establishing good
relations.
28.
I frequently make judgment and don’ care of its
effect.
29.
I show calmness when others disturb me
30.
I take criticism without getting angry
31.
I deals positively with ethnic learners
32
I treat all students equally

Thanks for your co-operation
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Appendix-B
QUESTIONNAIRE FOR STUDENTS
Research Topic
TEACHERS’ EMOTIONAL SOCIAL INTELLIGENCE AND ITS
RELATIONSHIP WITH CLASSROOM LEARNING ENVIRONMENT
Student
ID
______________University___________________
Class________________
Directions for students:
This questionnaire contains Items about practices that take place in this class. You
will be asked how often each practice takes place. There are no ‘right’ or ‘wrong’
answers. Your opinion is what is wanted.
Think about how well each statement describes what this class like for you.
Be sure to give an answer for all Items. If you change your mind about an answer, just
cross it out and tick another.
Some Items in this questionnaire are fairly similar to other Items. Don’t worry about
this. Simply give your opinion about all Items.
Mark tick whether you strongly agree (SA)-5, agree (A)-4,uncertain(U)3,disagree(DA)-2, strongly disagree(SDA)-1, that it describes your view.
Modified version of WIHIC (Dorman, 2008)
S.NO ITEMS
5
A.STUDENT COHESIVENESS
1.
I make friendship easily among students in this
class.
2.
I know other students in this class.
3.
I am friendly to members of this class.
4.
Members of this class are my friends.
5.
I work well with other class members.
6.
I help other class members who are having
trouble with their work.
7.
Students in this class like me.
8.
In this class, I get help from other students.
B.TEACHER SUPPORT
9.
The teacher takes a personal interest in me.
10.
The teacher goes out of his/her way to help me.
11.
The teacher considers my feelings.
12.
The teacher helps me when I have trouble with
the work.
13.
The teacher talks with me.
14.
The teacher is interested in my problems.
15.
The teacher moves about the class to talk with
me.
16.
The teacher’s questions help to understand.
C.INVOLVEMENT
17.
I discuss ideas in class.
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18.
19.
20.

I give my opinions during class discussion.
The teacher asks me questions.
My ideas and suggestions are used during
classroom discussion.
21.
I ask the teacher questions.
22.
Students discuss with me how to go about
solving problems.
23.
I am asked to explain how to I solve problems.
24.
I explain my ideas to other students.
D
EQUITY
25.
The teacher gives much as much attention to
my questions as to other students’ questions.
26.
I get the same amount of help from the teacher,
as do other students.
27.
I have the same amount of say in this class as
other students.
28.
I am treated the same as other students in this
class.
29.
I receive the same encouragement from the
teacher as other students do.
30.
I get the same opportunity to contribute to class
discussion as other students.
31.
My work receives as much praise as other
students ‘work.
32.
I get the same opportunity to answer questions
as other students.
MOTIVATION
33.
The teacher is optimistic in work matter in
class.
34.
I inspire from my teacher in class.
35.
I am attracted to take more responsibility in
class.
36.
Learning new skills excite me in class.
37.
I appreciate the opportunity that enables me to
know my strengths and weaknesses in class.
38.
I get confidence from my teacher in class.
39.
The teacher inspires me to do good work.
40.
I get motivated when my teacher uses
rewarding words

Thanks for your co-operation
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Appendix-C
Interview Protocol

Research topic
TEACHERS’ EMOTIONAL SOCIAL INTELLIGENCE AND ITS
RELATIONSHIP WITH CLASSROOM LEARNING ENVIRONMENT
Objectives:
To find out students’ perception of emotional social intelligence level of university
teachers and classroom learning environment at university level
Assalam-u-alyukum! Hopping you are fine, I want to know your perceptions about
your teachers on my research topic teachers’ emotional social intelligence and its
relationship with classroom learning environment at university level where you
successfully observed your teachers emotional social intelligence… you have rich
experience in this field. Hope you will enrich my mind with new ideas…………..
Demographic information
Can you please share your basic information i.e. class position, your duration in this
organisation, and age etc.
Can you briefly describe what you do as a student?
Teacher emotional social intelligence
Can you describe strong and weak points of your teacher?
Does your teacher lose temper sometimes? How he/she manage the situation?
Is your teacher self-aware as regarding his emotions?
What do you say about your teacher’s confidence, anxiousness or relaxation?
Does he handle the tense situations properly?
Does your teacher admit mistakes in front of others?
Classroom learning environment
What you think about making friendly atmosphere in class?
Is cohesiveness exists among students?
Do you get support from your teacher?
Do you involve yourself in classroom learning activities?
Does your teacher give equal opportunity in class to all students?
Does your teacher motivate you?
Would you like to comment on the existing status of Classroom learning
environment at university level?
Comparison between teachers’ emotional social intelligence in public and
private sector universities
Would you like to present your views on the comparison of teachers’ emotional
social intelligence of teachers in public and private sector universities?
Comparison between Classroom learning environment in public and private
sector universities
What is your point of view about the Classroom learning environment in public and
private sector universities?
Relationship between teachers’ emotional social intelligence and Classroom
learning environment
Would you like to present your views on relation between teachers’ emotional
social intelligence and Classroom learning environment?
Have you ever thought about teachers’ emotional social intelligence and how do
you see teachers’ emotional social intelligence in our Classroom learning
environment …?
Thanks for co-operation
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Appendix-D
INFORMATION SHEET AND CONSENT FORM
Dear student,
Assalam o Alaikum!
This document comprises pertinent information regarding the study titled “Teachers’
emotional social intelligence and its relationship with classroom learning environment”. The
persons supervising this study are; Dr. Amir Zaman and Dr. Abdul Ghaffar, Assistant
professor Department of Education, Abdul Wali Khan University Mardan Pakistan. The
document describes the terms and conditions for consent to participate in this study.
Risks and Benefits
There are no foreseeable risks involved in participating in this study. However, a
slight disturbance may arise in participants’ daily routines activities for a brief period of time.
The researcher would make every effort to minimize this risk. The study has the potential of
benefiting the research participants regarding teachers’ emotional social intelligence and
classroom learning environment.
Conditions of Participation
Participation in the study is voluntary. Furthermore, the participants reserve the right
to withdraw or to refuse to participate in the study without presenting any justification.
Confidentiality
To ensure confidentiality, findings will be presented in the form of research report
with no identifying information about research participants. Confidentiality of the research
participants and the selected universities will be maintained by using pseudonyms in place of
real names. The data will not be shared with anyone except the researcher’s supervisor and
co- supervisor.
[
] I agree to be investigated according to the details given above.
[
] I don’t agree to be investigated
[
] Other condition (s) on investigation
Contact for queries about the study
Participant (s) may contact following for any queries about the study.
Researcher’s contact information

Supervisor contact information

FazleKhaliq, PhD Scholar
Department of Education,
Pakistan
Email:khaliq78@yahool.com

Dr. Amir Zaman,
Department of Education, AWKUM,
Pakistan
Email: amirzaman@hotmail.com

AWKUM,
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Appendix-E
Item-Total Reliability Statistics of WIHIC

Scale Mean if Item Deleted

Cronbach's Alpha if Item Deleted

SC1

153.3800

.937

SC2

153.6667

.936

SC3

153.4400

.936

SC4

153.4200

.937

SC5

153.5333

.936

SC6

153.3733

.935

SC7

153.8267

.936

SC8

153.4333

.935

TS1

154.2667

.940

TS2

153.9333

.935

TS3

153.8533

.936

TS4

153.4133

.936

TS5

153.5133

.936

TS6

153.8333

.937

TS7

153.8333

.936

TS8

153.5267

.937

I1

153.2867

.938

I2

153.9000

.935

I3

153.5667

.936

I4

153.4133

.937

I5

153.4333

.937

I6

153.5933

.935

I7

153.5333

.937

I8

153.6400

.936

E1

153.6267

.935

E2

153.6867

.938

E3

153.6867

.937

E4

153.6467

.938
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E5

153.6667

.936

E6

153.4733

.937

E7

153.6933

.936

E8

153.6600

.937

M1

153.7333

.937

M2

153.4133

.936

M3

153.8467

.935

M4

153.2733

.937

M5

153.3800

.936

M6

153.3667

.936

M7

153.0600

.937

M8

152.9333

.937

Research instrument for students comprised Items, having reliability .938 which is
above the standard value (.70).
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Appendix-F
Item-Total Reliability Statistics of ESI questionnaire
Scale Mean if Item Deleted

SA1
SA2
SA3
SA4
SA5
SA6
SA7
SA8
SM1
SM2
SM3
SM4
SM5
SM6
SM7
SM8
SOA1
SOA2
SOA3
SOA4
SOA5
SOA6
SOA7
SOA8
RM1
RM2
RM3
RM4
RM5
RM6
RM7
RM8

122.0200
122.2467
122.1000
121.9667
122.1733
122.1200
122.4733
122.1533
122.9133
122.7000
122.4067
122.0733
122.1733
122.4733
122.5333
122.0733
122.0267
122.5200
122.1333
122.1267
122.0467
122.1733
122.1600
122.3600
122.2933
122.3867
122.2133
122.2600
122.3400
122.2800
122.4667
122.2267
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Cronbach's Alpha if Item
Deleted
.927
.927
.926
.927
.927
.926
.925
.925
.931
.925
.926
.926
.925
.926
.925
.927
.928
.923
.928
.926
.928
.925
.926
.925
.925
.927
.927
.929
.926
.927
.926
.926

