
CRITICAL STUDY OF INSTRUCTIONAL TOPICS 

AND THEIR EFFECTIVENESS IN THE SUBJECT 

OF EDUCATION TAUGHT IN COLLEGES AT 

GRADUATE LEVEL IN KARACHI 

 

 

 

 

 

 

 

 

A DISSERTATION 

For the degree of 

Doctor of philosophy in Education 

2010   

 

Researcher 

Anila Fatima Shakil 

Supervisor 

Prof. Dr. Farida Azim Lodhi 

JINNAH UNIVERSITY FOR WOMEN, KARACHI 



Critical Study of Instructional Topics and their 

Effectiveness in the Subject of Education taught  

in Colleges at Graduate Level in Karachi 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Researcher     Anila  Fatima  Shakil 

 

Research Supervisor   Dr. Farida Azeem Lodhi



 

 

 1 

ABSTRACT  

We are living in an age characterized by challenges where nations must not only accept 

the challenges of today but also make through foundation to confront those expected to 

come in future. To meet these challenges and realize ideas, our education system has to 

work at full potential, providing services of highest quality. The utmost contribution of 

the system in this regard is to develop a curriculum that is comprehensive, rigorous, 

futuristic and consistent with the needs of the nation. However a critical analysis of the 

prevailing curriculum tells a sorry tale. The course designed almost two decades back had 

the set characteristics but much development has occurred in various domains of 

knowledge and needs of societies have changed during the time. The curriculum on the 

other hand remained unchanged and has become dysfunctional.  

This research is a critical study of instructional topics and their effectiveness in the 

subject of Education taught in colleges at graduate level vis-à-vis our current needs and 

the advancements in this field through research in all over the world. It also emphasized 

the importance of curriculum review and revision to explore the obstacle in the process of 

curriculum amendments. The methodology of this study is a survey based or enquiry into 

the need and scope of subject of Education in our society. Secondly the existing 

curriculum has been analyzed form data interpretation. The target population for this 

study is the teachers and the students of all those colleges in Karachi that offer Education 

as a subject at graduate level. Out of those, 24 government colleges and 7 private colleges 

have been selected for the survey questionnaire. The collected data will be interpreted 

and evaluated through various statistical tools. In the light of results researcher will 

present some suggestions and recommendations to update the curriculum and adjust to 

the changing trends of this modern and growing world. 
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1.1   INTRODUCTION 

The child of today is the builder of tomorrow. No more important public service, 

therefore, exists then to ensure that when children leave educational institutions as young 

adults, they are empowered with required knowledge and skills to be aware and 

successful members of society. This reality alone tells the importance of education has 

for an individual and the group. Education in this context has two important features: It 

provides personal orientation in an increasingly complex world; and it facilitates 

participation in social life. Therefore education must create the prerequisites that are 

necessary for teaching, knowledge and skills, which will determine individual 

opportunities in life, social progress and prosperity tomorrow. Also, it must counteract 

social and professional marginalization in the light of ever higher and constantly new 

qualification requirements. These personal and public aspects of education for any group 

or nation are attended to through the policy. An educational policy leads to the formation 

of desired goals, which then shape the curriculum.  

 

Curriculum as a balanced, comprehensive written plan that becomes a process, through 

textbooks, instruction and assessment mechanism, provides knowledge useful for a 

developing society, inculcating independent and critical thinking, creating skills, problem 

solving skills and attitudes relevant to real life situations. Curriculum is the base on 

which the subject, activities and experiences are planned. It is more than the textbooks, 

more than the subject matter of studies. It is the totality of all the learning one is exposed   

during study in an educational institution, classroom, laboratory, library and the 

playground.  
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The organization of schooling and higher education has long been associated with the 

idea of a curriculum defined as “all the learning which is planned and guided by the 

school, whether it is carried on in groups or individually, inside or outside the school 

(John Kerr, 1968 ). One can say curriculum is a social process whereby individual comes 

to greater understanding of himself, others and the world. Curriculum is also defined as 

“a design of a social group for the educational experiences of their children in school” 

(G.A. Beanchamp 1968).  

 

Curriculum is a plan that includes experiences for the learners. It not only is a means to 

achieve the ends of education but also lays the basis for increasing the ability of as many 

as possible to become active, participating adults. The active participation means that one 

learn some real skills and knowledge which allow one to take part in adding to the 

general social betterment and also gain the basis for making judgments about undesirable 

social direction. Therefore, it is necessary that curriculum should be revised and reviewed 

time to time according to the needs of an individuals and change of the society. 

Curriculum change is the conscious, deliberate and collaborate efforts to improve the 

operation of human system through the utilization of valid knowledge. (Lippitt, Watson 

and Westly,1958,). Curriculum change not only refers to written curriculum documents, 

but it may also refer to practices or even beliefs. 

 

Curriculum change proceeds through selection of goals and objectives, learning 

experiences, content and evaluation. Therefore curriculum change may be considered as a 

subject of educational change and as such is affected by the same type of factors affecting 
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change within education in general. So to carryout the changes within schools / 

institutions context, professional locate the ways of implementing the curriculum change 

which is desired from the change in society. Curriculum change includes the context of 

that change and the process by which change occurs. Context refers to knowledge, skills, 

concepts, understanding of values, etc. The change involves a shift in position which may 

be a direction i.e. favorable or unfavorable. Certain changes may be called improvements 

by certain personnel but at the same time some personnel may regard these backwards 

steps. Yet much of these are planned, Bennis (1960,) defines it as “deliberate and 

collaborative process involving a change agent and a client system which are brought 

together to solve a problem or more generally to plan and attain an improved state of 

functioning and applying valid knowledge. 

 

Such a change is complex; it places heavy demands on all concerned. Moreover, creation 

of specific atmosphere for change is necessary so that change may move towards desired 

direction. We can say that curriculum remains under considerable pressure for change 

and this pressure comes from change in the society and changes in education. So we 

should make sure that students will be able to know that curriculum is revised and 

improved so as to bring them up-to-date information and to provide for the growing 

needs of the country. Particular stress should be laid on the practical aspects of current 

problems in social sciences especially in Education at graduate level in Pakistan. 

Therefore it is necessary that curriculum at every level especially at graduate level will be 

revised, reviewed and essential changes will be made to improve quality of education and 

to link it with the overall development and future needs of the country. 
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1.2   STATEMENT OF PROBLEM  

The importance to revise and update any curricula is essential. There has to be a regular, 

detailed and rigorous process to review specific benchmarks, suggested material and 

books, pedagogical trends, and assessment methods. This process is fundamental to all 

subjects across all grade levels. However, the importance of curriculum development and 

review is crucial for the subject of Education. Similar to „logic‟ being considered as the 

mother of all sciences, subject of education is the foundation of entire Teaching-Learning 

System.   

 

If we look at the structure of our education system, it necessitates such knowledge, skills 

and attitudes that can form a strong basis to fortify this system. Whether it is research, 

child psychology, planning and administration, classroom and behavior management, 

pedagogical strategies, assessment tools, character building, critical thinking and decision 

making skills, all this is encompassed in the subject of Education.  

 

In context of the importance of curricula review and revision that entails improvement in 

teaching material, pedagogy and assessment methods, The researcher took up the detailed 

‘study of instructional topics and their effectiveness of subject of Education in colleges at 

graduate levels’ in Karachi. The reason for this problem to be pertinent for the subject 

Education is due to the following basis: 

 There is a clear disconnect between what (knowledge and skills) is taught and what is 

expected by individuals  

 The existing curriculum does not promote research 
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 There are differences in instructional topics taught in Education at colleges  for BA 

and universities for BA (Pass) at graduate level 

 There is lack of progression in courses and topics from graduate to masters level 

 The existing curriculum does not help much in defining career paths 

 There are no guidelines to develop and enhance creative, management, and life skills 

  

This study was to be undertaken for course offered in colleges at graduate level. The 

rationale to do so is the fact that for a large literate majority of Pakistan, and even world 

over, decent education is defined as acquiring a graduate degree. In this case the 

curriculum should be aligned in such a way that it should be well equips individuals with 

the knowledge and skills to be creative, productive and successfully survive in this 

increasingly complex world creating opportunity for themselves and others. 

 

Keeping in view the importance of graduate studies, the curriculum of Education in 

colleges should aim at holistic development of learners. It should encompass strategic 

selection and sequencing of information to be taught; features of instructional design that 

includes what to teach, when to introduce skills and concepts, and how to integrate 

standards, procedures and strategies to facilitate learning.  

 

The ultimate aim, apart from academic excellence, must be to accentuate critical thinking 

and reasoning, character building more through individuals‟ self-effort, and 

understanding of social relationship through co-operative personal associations. It must 

help young men and women to nurture moral and spiritual values imbued with a spirit of 
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co-operation, self sacrifice and patriotism. This multifaceted task is only achieved 

through a well laid out curriculum that covers the theoretical ingredients required for the 

development of a human society as well as of individuals with a high level of critical 

thinking, stable emotions and fellow feeling.  

 

This research particularly was aimed to look into the effectiveness of the curriculum of 

Education envisioned for gradate studies in college in Karachi so as to gauge its impact 

and outcome as against the global standards. The aim of Ministry of Education (MoE) is 

to groom individuals, who can interact with the world effectively and contribute in the 

progress and strengthening of an enlightened, aware, and educated society. But the fact is 

contrary to this. The students, who graduate with a degree in Education from colleges, 

unfortunately do not have desirable competence in the subject matter (in both theoretical 

and practical). This can be due to two reasons: Firstly, the spirit and strength of existing 

curriculum never reached the classrooms fully and with the passage of time quality of 

whatever managed to get through drastically depressed. Secondly, there seem to be clear 

gaps between what should be taught to meet global demands and what the curriculum has 

to offer. 

 

The study was aimed to know to what extend the curriculum is addressing a broad range 

of needs and interests of both, individual and society. This involves investigating to what 

extent the curriculum of education at graduate level is able to explore contemporary 

ideological and pragmatic curricular, pedagogical and assessment issues; the frequency of 

curriculum revision and the strategies employed for it; the challenges in effective 
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implementation of curriculum and verification of its desirable outcome; and the adequacy 

and relevance of this curriculum in context of the academic and professional 

requirements for graduate students.    
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1.3  IMPORTANCE OF PROBLEM  

We are living in an age characterized by challenges where nations must not only accept 

the challenges of today but also make through foundation to confront those expected to 

come in future. Such ground work can be done only through investing in our youth and 

making them responsible citizens of tomorrow. To meet these challenges and realize 

ideals, our education system has to work at full potential, providing services of highest 

quality. The utmost contribution of the system in this regard is to develop a curriculum 

that is comprehensive, rigorous, futuristic and consistent with the needs of the nation.  

 

While developing and revising a curriculum, one is faced with a number of issues and 

problems. Process of the curriculum is a web of moral and intellectual purposes and 

beliefs which ultimately define the political, economic and social arrangement of any 

society. A good curriculum evolves out of hard, dedicated, intelligent work conducted on 

continuous bases. In this process professionals, community and other stalk holders are 

involved. Decisions about aims, goals, objectives, selection of major areas of curriculum, 

choosing learning experiences and evaluation procedures are reached after input by 

various groups.  

 

In Pakistan, the curriculum of Education prescribed by Ministry of Education for colleges 

aims to enhance students understanding and develops the ability to think critically and 

logically so that after the completion of two years, students are able to critically analyze 

existing practices of educational reforms and explore alternatives for improvement. A 

brief look at the Education curriculum for colleges reflects a job well done. The 

objectives are clearly defined and selection of content shows a spread over areas ranging 
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from history of education, renowned philosophers and educationist, planning of 

curriculum and administration to teacher-student relationship, pedagogy and educational 

psychology, etc.  

 

However, critical analysis of the prevailing curriculum tells a sorry tale and the only 

reason is twenty years of stagnation. Much development has occurred in various domains 

of knowledge and needs of societies have as well changed during the time. The changes, 

progress, and evolution in science, technology, politics and economics and society has 

heavily impacted education. Globalization and advancement in field of research has also 

forced professionals from all walks of life to reconstruct approaches and processes. The 

curriculum of Education for colleges on the other hand remained unchanged leading it to 

become close to dysfunctional.  

 

This fear of dysfunctionality has led this study to happen. The aim was to identify the 

gaps and ways to bridge these gaps for curriculum of Education for college at graduate 

level in Karachi. Today, focus around the globe has shifted from learning for credentials 

to knowledge and development. Quality curricula now streamline efforts towards 

meaningful, sustainable and well-directed learning through structured programs. We also 

have to now seriously look into bringing our education system and curricula at par with 

global standards.  
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1.4   AIMS OF THE STUDY  

This research study was aimed to explore and investigate multiple factors for 

understanding and determining issues related to effectiveness of courses in Education 

offered in colleges at graduate level in Karachi. The objectives of this study was to  

 assess the level of congruency between learning outcomes at graduate level and stated 

national goals   

 identify the limitations of existing curriculum of the Subject Education at graduate 

level 

 recognize the lapses and obstacles in process of curriculum review and revision 

 highlight incompatibility between curriculum and needs of both educators and 

learners 

 demonstrate understanding of the process of curriculum development and its 

implications on the existing quality of the subject of Education 

 emphasize lack of practical approaches in curriculum to equip future professional 

with the desired attitudes, skills and knowledge  

 draw attention to the dearth of authentic research in this important field 

 highlight that the course at graduate level fails to intellectually stimulate learners 

enough to develop an inquisitive approach in their careers and life    
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1.5   EXPLANATION OF KEY TERMS 

 

 Critical Study – A process of thinking and recording that involves interpretation of 

information for the purpose of reasoning, problem solving and decision making.   

 Graduate Level – Courses of study offered after acquiring Higher Secondary 

Certificate 

 Colleges – Those institutions that are recognized by Ministry of Education and offer 

2-year BA Degree   program for students. 

 Curriculum – Totality of experiences and learning an individual is exposed to in and 

out side the educational institution  

 Effectiveness – Measure of achieving a specific goal or target  

 Instructional Topics – Specified tasks with pre-determined objectives to bring 

desirable changes in behavior of individuals 

 Education – refers to the subject of Education studied at under graduate, graduate, 

and master level, except and unless the word comes in the beginning of sentence 
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2.1  Review of related literature  

This chapter deals with the importance of curriculum has in transmission of knowledge 

and achievement of desired outcomes for any group, community or country. This 

discussion also includes the process and phases of curriculum development and the role 

of various stakeholders and global trends in review and revision. Another aspect dealt 

with here is the education policies laid out by government of Pakistan in past years and 

how they have impacted the curriculum both in theory and practice. This then leads our 

discussion is the existing curriculum of the subject of Education, its scope and limitation 

vis-à-vis the scope and approach of other curricula, and curriculum in the same 

knowledge domain in the same subject at international level. 

 

Our desires and attempt to develop and refine individuals, and intellects have always 

been achieved through good education and educational systems. There are many 

variables that help create such system however, curriculum plays a pivotal role among 

all. Curriculum sets the direction and focus of that journey an individual takes to reach 

his full potential. Therefore, a curriculum should be dynamic and flexible enough to cater 

to the needs of variety of learners. It should expose them is a range of knowledge 

domains and help acquire skills that aligns with the goal of learners becoming 

independent, productive individuals with global perspective in existing as well as future 

environments. 

 

The concept of education has now become vast and today education addresses two 

important aspects of learning: one is of individual development and the second is 
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socialization i.e. adjustment with the social environment. Musa Khan Jalal Zai, (2006) 

has highlighted that the purpose of education today is to continually align it with modern 

needs and requirements. It must make individuals life long learners as the world is 

changing faster than ever. The aims of education change with the corresponding change 

in the aims and values of life. The curriculum is an important means to achieve these 

aims and the experiences in the curriculum are bound to change with the changes in the 

ideals of life that‟s why curriculum is not something permanent or static. So a curriculum 

should regularly go through the process of review and revision to incorporate the changes 

in this modern age of science and  technology  now and then.   

 

Since curriculum deliberately attempts to modify the individual for the better or in terms 

of what is thought to be desirable, it must be all-inclusive reflecting a variety in 

knowledge domains, themes and skills prioritized according to each grade level setting 

achievement benchmarks. This is a crucial aspect of curriculum development as the 

document has to meet the needs of groups as well as individuals. It should describe what 

themes and skills are essential for a particular field of study, how this knowledge and 

skills can be acquired, what are the ways to master them so the learners are either ready 

to move up to a higher level of study or to go out in the society and contribute towards 

self and societal goals. Hence curriculum is the core component that determines the 

standards and quality of an educational system. Its importance to the system is as of a 

plinth for any building. The more dynamic and well thought a curriculum base is, the 

better its outcome quality and contribution to individuals and society.   
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2.1   CONCEPT OF CURRICULUM 

Looking at the dynamic nature of curriculum, many facets and   purposes   required  to 

fulfill. First and foremost, a curriculum has to meet an individual‟s developmental and 

survival needs making him a productive member of society. Curriculum also has an 

important role in transmitting cultural knowledge of any group or community as well as 

fulfilling the demands and desires a group has from individuals for future.  

 

According to Crow and Crow (2007) a curriculum includes all the learner‟s experience, 

in and outside school that are included in a program which has been devised to help him 

developmentally, emotionally, socially, spiritually and morally. It not only encompasses 

classified selections of accumulated knowledge and instructional topics but also the 

outside world. A curriculum is much more than the boundaries set by academic subjects 

taught traditionally in our institutions and takes into account all that goes into the lives of 

pupil in educational institutions, homes and society. At any school or college, curriculum 

includes the totality of influence or experience, planned or unplanned, that happen among 

teachers and pupils.  

 

2.3  SCOPE OF CURRICULUM 

Since curriculum has diverse needs to cater to, its scope is almost infinite. It relates to 

everything and anything that is essential to the present and future needs of individual. It 

covers all knowledge required for progressive acquisition and ways to helps learners to 

access and process knowledge through skills of collecting, analyzing and synthesizing 

information. According to B.N. Dash (2007) curriculum includes the knowledge, skills, 

values and experiences learners need to achieve their goals. It consists of all experiences 
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and content to which the learners are exposed and which prepare them for effective 

participation in their personal, professional and social life. 

 

The scope of curriculum however, needs to be given a systematic approach to acquire 

outcomes. Dash (2007) states that the delineation of the scope of curriculum entails a 

search for answers to two basic questions: Who should decide on content? and What 

content should include? The first question invites a variety of stakeholders from 

educationists, members of Curriculum Bureau and sociologist to parents, subject 

specialist, and psychologist. These stakeholders, when selecting content and instructional 

topics, should keep in view the knowledge and information related to lives of learners‟ in 

their homes, social environment, practical needs and work places. 

 

Maitreya Balsara (1999) tells that in America today the amount of knowledge about 

collective activities, to say nothing of specialized activities is far greater than anyone 

individual can master. Hence the common knowledge and wisdom must be selected and 

organized in order to instruct the immature members. Similarly knowledge about 

specialized activities, the technical and scientific pursuits, is selected and organized for 

instructional purposes. The subject matter or topic is what an individual has learned about 

that subject – whether it be agriculture, economics, administration, research, health, etc. It 

is selected from the vast stock of facts, ideas and values that man has accumulated from 

his collective and specialized endeavors. Since only a fraction of total accumulated 

experience of a culture can be included in a program of formal education, the curriculum 

worker is faced with the task of selecting the content. The decision of what content be 
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selected and what kinds of experiences be provided to learners, is taken within the 

parameters of five questions: (a) Is the subject matter significant to an organized field of 

knowledge? (b) Does the subject matter stand the test and survival? (c) Is the subject 

matter useful? (d) Is the subject matter interesting to the learner? (e) Does the subject 

mater contribute to the growth and development of a domestic society? 

 

These five questions or standards for subject matter or instructional topics are essential to 

all curriculum developers and link to what C. Marsh (1995) and Dash (2007) describes as 

sequencing of the thoughts presented in curriculum. He and other researchers suggest the 

following guidelines for sequencing the curriculum: 

 Simple content should precede complex as each step in complexity requires certain 

prerequisite knowledge and skills 

 Content must match maturation level of learners so that subject matter or topics are 

according to their age. 

 Content that satisfies the immediate and future needs of learners is given priority to 

generate interest and involvement of learners 

 Chronological order should be considered to maintain sequence at every level 

 Content should provide clear directions towards philosophical, social, psychological, 

economical and professional foundations and objectives 

 

A well sequenced curriculum plays a strategic role in achieving the goals of educational 

institutions as well as of the individuals. It gives direction and clarity to development of 

effective curriculum. 
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2.4  PRINCIPLES OF CURRICULUM 

The importance of clear, valid and effective curriculum has been emphasized at the outset 

by educationist and researchers. Marsh (1995), T. Raymont (2005), B.R. Purkait (2006), 

C. McGee (1997) and et al have stated guiding principles for academicians and writers to 

keep in mind when working on curriculum related documents such as content, 

instructional topics, pedagogical approaches and assessment methods.  

The principles of curriculum are as follow: 

 It should include the totality of experiences that learners faced during their studies 

and help in the evolution of balanced personality 

 It must have child centered approach and all activities should align to learners‟ needs, 

abilities and interests  

 It should foster creativity and create opportunities to nurture innate talents. This has 

been particularly emphasized by Raymont(2005) who says, “In a curriculum that is 

suited to the needs of today and of future, there must be a definite bias towards 

definitely creative subjects.”  

 It should have objectivity and practical approach while preparing or selecting 

activities to meet the goal of complete development of individuals and for fulfillment 

of basic human needs  

 It should have the social development aspect to not only help in citizenship training 

but also to facilitate individuals in fulfilling societal demands and for better social 

adjustment  

 It should create opportunities of understanding and appreciating one‟s and nation‟s 

roots and heritage as well as in the conservation of past social and cultural heritage.   
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 It should have a modern and dynamic outlook and approach to prepare today‟s 

learners for tomorrow, meeting their future social and professional needs 

 It should have such skills and knowledge, particularly at tertiary level, that help 

learners deal with day-to-day concerns of food, shelter, clothing, education and health 

 It should have focus, relevancy and integration for learners to optimize the benefits 

 It should have the flexibility and depth to cater to individual difference in relation to 

needs, abilities, aptitude and interests 

 It should focus on holistic development of learners by incorporating instructions and 

activities related to physical education, sports, art and crafts, performing and fine arts  

 It should have a regular and rigorous process of review and revision to meet the 

demands of ever changing world 

 

2.5  DEVELOPMENT OF CURRICULUM  

Curriculum development is a rigorous, comprehensive process that involves much more 

than selection of content or instructional topics. The process also includes stating broader 

aims and expected outcomes across grades, identifying appropriate textbooks, accessories 

needed for using them in classrooms and assessment tools. It may entail writing of 

learner material, teacher guides, preparation of teaching aids and in some cases also the 

evaluation instrument for examining the attainment of the program goals. In short all 

activities related to establishing the validity or adequacy of plan and accessories may be 

described as curriculum development activities. According to Hunkin (1980) curriculum 

development implies a fundamental recasting of educational process as a whole; a spring 

cleaning of existing school content and revamping of teaching methods, exemplifying a 
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belief in the need for corporate planning. This leads to say that curriculum development 

is a dynamic process and therefore, should be viewed as an on going process, always in a 

state of planned changes.  

 

The process of curriculum development is complex and starts with establishing a vision 

and identification of goals by the group, community or nation. This vision and goals then 

are weaved into a plan that coordinates in an orderly manner the elements of time, space, 

material, equipment and personnel to achieve desired aims. This process starts at the 

highest level i.e. Ministry or Bureau and goes down to the last link in the chain i.e. the 

learner who is the main beneficiary. According to Agit Singh (2007) the basic 

requirements for developing a curriculum are to identify the intended learners and their 

needs, to formulate objectives and intended learning outcomes, to specify and justify 

what should be taught to the intended learner, to organize the selected content 

appropriately and to evaluate the learning outcomes. Each one of these steps is critical 

and requires utmost attention and deliberation. These steps are discussed below in detail. 

  

2.5.1   Establishing a Vision 

This is the first and most important step towards developing a curriculum. To have a 

vision is essential for a community or country. It reflects the ideology, aspirations and 

desires of that group or nation and is the foundation to every step that follows. It brings 

about uniformity in educational standards and develops national cohesion relevant to the 

national needs. The vision is generally outlined by the Ministry or Bureau and has 

acceptance of experts and professionals of all walks of lives. It is documented in form of 
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a policy and sets guidelines for determining goals and objectives of the curriculum.   

 

2.5.2   Identifying Goals and Determining Objectives 

Goals are the basic elements in educational planning. They describe what is expected of 

individuals to acquire to become productive members of their family and society. These 

goals are related to critical thinking and problem solving skills, decision making, having 

high moral values, creativity and social adaptability, and skills and abilities for the world 

of work. Goals may also be related to self-realization and human relationships, efficiency 

in work and economy in a productive life, leisure time activities, civic responsibilities, 

suggestive experience and activities.  It is important that the goals and objectives are 

clear, specific and achievable within specific time period. While setting goals and 

objectives, needs of the country should be taken into consideration along with specific 

needs of the learners and community. All these goals should be stated in terms of age, 

abilities, interests, and attitude and are used as yardsticks to measure learning outcomes.  

 

2.5.3   Relating Goals to Curriculum  

At this step the theory is translated into practice. It is important to do so as theory should 

be related to practical approach and practices as goals can be achieved through a 

structured program which will reflect in actual classroom. Therefore, learning activities 

should be developed with a clear understanding and in relation to the goals.  

 

2.5.4   Curriculum Mapping 

Curriculum mapping refers to the identification of concept and content, instructional 
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topics, and learning skills for specific programs. It gives meaning and shape to the 

learning programs. It gathers and analyses data, materials, and approaches to form an 

action plan clearly identifying what is to be done, how and when it is to be done. 

Curriculum mapping also identify gaps, suggest remedies and incorporate those changes. 

This is a cooperative effort and involves people of high caliber, extensive experience and 

training in specific field or subject. 

Pratt (1980) suggests that curriculum development should be undertaken by teams that 

consist of individuals having expertise in at least six critical areas:  

1. Subject Matter: Individuals must know substance of particular discipline, its 

philosophy and limitation  

2. Pedagogy: Individuals must be skilled teachers and have sufficient knowledge 

about learners, school environment and the teaching process 

3. Curriculum Design: Individuals must have skills in analyzing needs, organizing 

purposes and combining learning experiences in meaningful ways 

4. Measurement: Individuals are able to evaluate ongoing activities as well as overall 

impact of a package 

5. Organization: Individuals must have organizational and entrepreneurial skills 

6. Writing: Individuals must have skills in writing documents will clarity and 

conviction 

 

2.5.5   Need Assessment 

The assessment of needs relates to the developmental aspect of nation, socio-cultural 

needs of people, and levels of achievement of the learners. Development needs help 
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identify the priorities of the country i.e. which type of man power and in which field 

require more emphasis on education at different levels especially at tertiary level. It also 

refers to the identification of intended learners and their needs and the context in which 

the curriculum is to be implemented. This means that preparation of learners‟ profile – 

their age, socio-economic background, grade and need – is basic in needs assessment. 

The context identification stands for gathering data about the environment with which the 

learner interacts. Assessment of needs is a key determinant of the effectiveness of 

curriculum. As a consequence learner often after completing the course and training 

complain that experience provided to them were not relevant, excessively theoretical, 

outdated or far removed from their work situation. Needs are generally expressed in 

terms of knowledge, skills, attitude. These depend upon the nature of the course or the 

job for which the learner is being prepared. A variety of the methods and techniques 

could be used for the assessment of needs of intended learners. If the intended learners 

are to be prepared for a specific job, then their needs are assessed through job analysis or 

an analysis of the task they are expected to perform after completing their course.  

 

2.5.6   Instructional Planning 

This step is highly important in the process of curriculum development. It helps to fulfill 

the needs assessment area. It involves the identification of relevant and effective 

methodologies and strategies for better instruction removing the gaps between needs and 

achievements. However, it is necessary to adopt and employ specific strategies instead of 

adopting methodologies and techniques which are universal and generic in nature.  
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2.5.7   Selection and Organization of Content and Learning Experiences 

Selection of the content and its organization is a vital issue in the process of curriculum 

development. Content refers to the subject matter or the instructional topics to be taught. 

The curriculum developers have to make a careful selection of the content because 

through content, objectives are realized and it also determines the nature of learning 

experiences to be provided to learners. The criterion of content selection is to select such 

content that is according to the intellectual abilities of the learners and also useful for 

their daily life and cater to their needs and interest. Along with the content an appropriate 

selection of learning experience is also crucial to achieve the delineated objective of the 

curriculum. Learning experience should be meaningful and based on learners‟ 

background, their intellectual abilities, the context in which they live, and their socio- 

economic status. To transact the content, teachers use a member of teaching methods and 

strategies such as lecture method, demonstration method, concept attainment, inquiry, 

training, advance organizer, inductive thinking and cooperative learning. 

 

2.5.8   Implementation of Curriculum 

The real test of theory put into practice happens at this stage. After all efforts of needs 

assessment, analysis and defining objectives, selecting and developing materials and 

methods, writing instructional plans, the plan is implemented to accomplish the goals set 

at the outset. This process involves application of resources and training for those in need 

of skills for smooth execution. During implementation there is a vigilant follow up on 

various activities with a variety of stakeholders to gather data and avoid drawbacks in 

future. The well conceived plan of curriculum requires equal or even more energy and 



 

 

 33 

commitment for effective execution.   

 

2.5.9   Evaluation of Curriculum 

The evaluation of curriculum development program helps to assess the achievement of 

desired objective. Also, it provides information on progress, areas of improvements, 

strategies to improve and review to incorporate new trends. Once the curriculum has been 

implemented the policy makers like to determine whether or not it has been effective. In 

other words, policy makers evaluate whether or not the delineated objectives have been 

realized. The ultimate measure of effectiveness of any curriculum is not the proficiency 

attained by learners in acquiring skills and knowledge, but the level of amount of 

knowledge retained and used by them in both social and professional lives. Evaluation is, 

therefore, the assessment of the extent to which specific objectives are attained. 

 

2.6   REVIEW OF CURRICULUM AND INSTRUCTIONAL TOPICS 

Within the literature on curricular revision, usually three major premises are identified as 

summarized by Johnson Ed. D. Firstly, the society and culture served by an educational 

community dictate the needs, obligations, and responsibilities expected of the educational 

program. Secondly, society perpetuates itself with educational programs, i.e. the content 

and methodology of instruction referenced as educational curriculum. Third is systemic 

change, as in the form of transitioning educational curriculum. These three elements 

combine to offer a strong foundation from which educators can address what is taught at 

all levels, needs of a respondent society, and changing roles of classroom practitioners.   
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A society dictates the needs, obligations, and responsibilities expected of the educational 

program. Thus, a curriculum states that information which should be taught with the 

underlying purpose of „standardizing‟ behaviors of the young in society by educating 

them in the traditions and rituals of that culture (Beyer and Liston, l996; Borrowman, 

l989; Tanner and Tanner, l995).  Likewise, Glatthorn (l987) states that beliefs and 

behaviors of each ethnic group or geographical area are developed in order to foster and 

teach children specific skills necessary for transition from childhood to adulthood, 

thereby sustaining or advancing the convictions of that culture.   

 

In the same context, Purpel (l972), addressing the need for change, mentions that primary 

responsibility for the child‟s learning was historically determined by parent, but as 

society became more complex, the needs for specialized training grew, necessitating 

more formal training. Therefore, an effective curriculum is progressive and relevant in 

approach, meeting the demands of its community or nation, and well aligned with 

contemporary requirements having a positive impact on national unity and cohesion.  

 

The complexity of curriculum development has increased manifolds in recent years due 

to rapid social, scientific and technological changes that have entirely changed man‟s 

outlook of life. The skills and knowledge fields of past, even those a decade old have 

become obsolete in the wake of new discoveries and researches. What used to have scope 

and practicality has become outdated. Things around us are digitizing at an extremely fast 

pace and for the simplest of procedures you require new skills.      
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According to Sunil Charan (2003) a complete curriculum would consist of a frame work 

with all slots filled with excellent, highly interactive, research based materials that take 

full advantage of data and modeling tools. And for this, curriculum review at every level 

become an essential need; especially at graduate level as it play an important role not 

only to select better professions but also to help individuals adjusting well within 

different environments.  

 

Therefore, the subject matter or the instructional material should focus the learner and his 

needs. Walter W. Massie (2002) defines this through an interesting metaphor. He sees 

learners or graduates as the actual product rather than the curriculum. Thus, first we must 

define our product and its standards. Then we should produce the product and assure its 

quality.  The criteria of revision require that a curriculum be approached from the outside 

looking in by focusing the product instead of the process which produces it. This entails a 

very focused and diligent approach to the process of curriculum review and revision. 

 

Since curriculum reviews provide a systematic method for acquiring accurate and broad-

based internal and external feedback regarding the effectiveness and relevancy of a 

program‟s curriculum, it must have clear deliverables. Typically, a review process is 

initiated after every three years and works around these set of deliverables: a) revised 

program aim and goals which can either be general e.g. program aim and goals, or on the 

specific e.g. individual course competencies, or both; b) revised program map and outline 

which may lead to dropping entire courses from the program, adding new courses, and/or 

reducing or increasing the number of credits or hours for a course in the program; and c) 
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a final report, complete with internal and industry feedback, recommendations and 

implementation plan.  

 

2.7   STAKEHOLDERS’ ROLE IN CURRICULUM REVIEW  

The importance of change process and transition in curriculum is crucial however, until 

and unless it has acceptance and buy-in of all major stakeholders, long-lasting systemic 

change leading to worthwhile results cannot occur. And since education is the link 

between, individual and society, past and present with an expected outlook of future, 

between science, technology and religion, between needs-of-the-day and human values, 

industry and groups, departments and organization, it involves anyone and everyone as 

stakeholders.   

 

The process of curriculum development at the onset, and of review and revision 

preceding it, therefore, involves various stakeholders at different stages and level of the 

process. The list ranges from policy makers, philosophers, scholars, sociologist, 

educationists, corporate, and researchers to community elders and leaders, civil society 

organizations, teachers, students, and parents. These stakeholders have different roles to 

play during the process of development and review, having differences in degree of 

involvement. At the time of development, policy makers, educationists, experts, religious 

scholars and governmental departments have a more important role to play in defining 

the education system, developing national policies, and setting broader aims and 

objectives of the curriculum 

 

When evaluating the effectiveness of curriculum plan, its implementation and expected 
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outcome, higher significance has to be given to communities, industry, school leaders, 

classroom practitioners, learners and parents. The industry, community and parents are 

crucial sources for external feedback as our „product‟, as suggested by Massie (2007), is 

utilized and experienced by them. Parents and community want their young ones to be 

productive individuals having successful careers upholding their norms and values. The 

industry looks out for professional with specialized skill sets to promote businesses and 

contribute to advancements in science and technology. Therefore, they are closely 

involved and critical of what is being taught to the learners to prepare them for future 

challenges.  

 

For internal feedback, schools leaders, teachers and learners have a significant role to 

play. School Leaders tend to be vital stake holder as they deal with many other 

stakeholders on regular basis that includes teachers, learners, parents, government 

officials and members of community. Their feedback has a broader perspective having 

input of others as well. 

 

Teachers are the foremost part of curriculum plan. Being practitioners, they are aware of 

learners‟ needs, capabilities, aptitudes and future aspirations. They also are well versed 

with the subject matter or instructional topics and the pedagogical strategies to deliver 

those to learners. This puts teachers in a unique position to assess the gaps between what 

is desired and the actual outcomes. Learners on the other hand are the main beneficiaries. 

They are part of this system because they want to learn things or knowledge that are 

relevant to their future and can help become prominent members of their communities. 
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These learners wish to pursue specific field of study at universities and improve their 

living standards through economic stability. It makes these learners strong source of 

feedback to better align the curriculum with individuals‟ needs and interest. 

 

2.7.1    Teachers as Curriculum Decision Markers and Planner 

Monson and Monson (l993) highlighted the need for collaborative revision by all 

stakeholders with an emphasis on the teacher leaders. It has been suggested that the 

educational community must include those not usually considered to be at the leading 

edge of school reform initiatives. Kyriakides (l997) emphasized the importance of 

creating coordinated efforts that supported a modification of teachers‟ roles in policy 

revision as it related to curriculum review and revision. Despite the fact that the emergent 

view of teachers‟ roles are often in conflict with the traditional view of teachers‟ 

performance  (Hargreaves, l995; Scott, l994), the leadership roles of teachers are 

becoming more prevalent and dominant.   

 

For teachers to play a key role in curriculum related decisions, they need to build the 

confidence to practice. Regardless of the curriculum plans, when the classroom door is 

closed, the insight and skills of teachers determine the quality of learner‟s educational 

experiences. Therefore, teachers become our focal points in transmitting all that is laid 

out in a curriculum plan. The quality, commitment and passion of teachers define how 

well an idea, thought or concept is presented to the learners. Keeping in view the critical 

role of teachers, Ronald C. Doll (1986) felt that teachers should perform three major tasks 

that make them effective implementer and reviewers of the curriculum: a) work and plan 
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with learners, b) engage in individual study and c) share experiences concerning the 

curriculum with fellow teacher. By learning from children, from books, and from each 

other, they grow in insight and skill that help them in creating and providing better 

experiences for the learners.  

Apart from what curriculum experts and researchers expect teachers to perform and 

deliver, the opportunities for teachers to be part of the curriculum planning process are 

rare. The Bureau of Curriculum does not have systematic channels of feedback and 

forums where teachers can come and contribute. As Fulllan, M.G. (1919) has argued that 

a major mistake of the past 30 years that of including a few teachers on curriculum 

committees, and that also not on a regular basis, in the belief that it would encourage 

other teacher to accept the proposed changes and improvements. If innovative and 

positive revisions are desired in the instructional topics at any level, especially at college 

and university, than it in necessary we must add the experiences and researches of 

teachers. Elliott (1994) also emphasizes the importance of teachers as the central factor in 

curriculum change and recommends that they should also be researchers of their won 

practice. Since the actual curriculum is what teachers do and think in their classrooms 

therefore, their participation in the curriculum development is decisive.  

 

Teachers intimate the real needs of students, society and parents and no real improvement 

can take place without their involvement in the process of curriculum planning. Today 

planning and action by teachers are promoted in many countries and teachers‟ efforts, 

both individual and cooperative, to decide what to teach and how, to revise courses, 

select content, plan teaching has become common practice. According to Paris C.L. 



 

 

 40 

(1990) only classroom teachers have sufficient competence to be curriculum developers 

since they understand the structure of schooling and have had that understanding refined 

by direct experience. Although a challenge, teachers have to be brought into the fold of 

curriculum development and revision to have desired changes and impact the learners. 

 

2.7.2   Students as Participant in Curriculum Planning 

Massie‟s (2007) metaphor of „product‟ that he used for graduates so well defines the 

position of learners in today‟s educational system. They are central to every activity and 

therefore, their voices have to be heard and understood to make curriculum increasingly 

beneficial for them. Learners‟ participation in the curriculum planning process may not 

be extensive at the development stage however, it is imperative at the time of review. 

They have to be consulted informally at intervals when teachers work and plan with them 

as well as formally and at length during the process of revision.  

 

According to Ronald D.C. Doll (1986), consultation with learners may take several forms 

including oral questioning, beginning with a simple „How do you feel about...?‟ question. 

They can also be asked to fill out questionnaires, engaged in group discussion of 

curriculum proposals, or interviewed on one-to-one basis. The older the learner, the more 

formal and sophisticated can be the feedback process. Senior and mature learners can be 

involved in learner-led seminars where they can share and present their ideas to fellow 

learners, teachers, and experts for critique. At graduate level and above in particular, 

learners can present reflective papers and research based papers in groups with 

suggestion for change.   
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Marsh (1995) believes that such kind of feedback is worthwhile as learners are at the core 

of curriculum. They should be engaged in regular dialogues regarding what they learn 

and experience, and how pertinent and meaningful it is to them. Besides the quality of 

schooling in general, individual experiences are also a valuable source of information 

while analyzing the effectiveness of curriculum. The learners are involved in out-of-class 

activities such as students‟ council, sports and teams, student clubs and community work 

and what they do and want to do is also important for curriculum developers to know. 

 

The process of assessing effectiveness of the curriculum, particularly of instructional 

topics, is constructive only when teachers‟ view and learners‟ feedback is integrated 

along with other input. In today‟s world it is increasingly necessary that subject matter 

and instructional topics at every level especially at college and university are aligned with 

the needs of learners as well as of the society. There is also a greater need for more 

vibrant classroom activities with greater focus on knowledge that has more relevance for 

the learners rather than explanation around the books which leads to mediocrity in this 

fast changing world.   

 

2.8   NATIONAL POLICY GUIDELINES FOR CURRICULUM DEVELOPEMNT AND  

        REVISION IN PAKISTAN 

Education has been a priority for Pakistan since its inception. There have been many 

official documents in form of policies and commission reports that clearly lay out 

government‟s intentions of developing a robust and progressive curriculum to meet the 

desires of the nation and expected future needs. If we look at the excerpts below from 

different policies, they explicitly emphasize the importance of having a modern, vibrant 
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curriculum, particularly for graduate level and above, which focuses national unity and 

values, skills and personality development, science and technology, and entrepreneurial 

education. The policies also define the role different stakeholders must play in 

educational affairs. 

 

2.8.1   Educational Conference 1947 

All Pakistan Educational Conference convened in 1947 under guidance of Mohammad 

Ali Jinnah, set the direction of all policies to come. It was stated  :  

 Education does not merely mean academic education. There is immediate and urgent 

need for giving scientific and technical education to our people in order to build up our 

future economic life only sound education instill the highest sense of honour, integrity 

and selfless service to the nation.  

 As the system of university education comprising the syllabus, curricula, examinations 

and teaching method is unsatisfactory and requires a thorough review in order to bring 

it in line with our educational ideals and needs. 

The first education conference indicates towards the need of scientific and technical 

education for the socio-economic development country. As that time due to displace 

persons and families because of Indo-Pak partition, there was lacking of manpower 

and required skills in all areas. So it was an urgent need of that period. Despite the 

implementations no significant result was achieved. 
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2.8.2   Educational Commission 1959 

 Education should equip with the people to live productive and personal lives 

according to their talents. 

 Courses and curricula should be revised and improved, so as to make students, up-to-

date and to provide for the growing needs of country, particularly in sphere of 

scientific and technical studies.  

 Education should provide opportunity for the development of the skills of training of 

leadership group and promotion of vocational abilities, all of where essential for the 

creation of a progressive and democratic society. 

The   recommendations of the Education Policy 1959 also not effective enough as the 

implementations were not done fully. However the  curricula was revised by the authority 

and modern concepts in sciences were also proposed in the curricula .But all efforts failed 

to achieved the desired results due to the lack of planning and proper implementation. 

2.8.3   Education Policy 1969 

 An immediate reorganization of courses of study and curricula would be undertaken, 

to bring them in line with the national needs. 

 The paramount importance of quality in education and the crucial role of teachers in 

the improvement of educational quality were also given emphasized.  

The Education Policy 1969 also emphasized on the reorganization of courses according 

to the needs of society and it also highlight the role of teachers for quality education but 

this policy was not implemented due to political disturbance in the country. 
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2.8.4    Education Policy 1972 

 Subject of Education will be introduced from Intermediate Level as an optional 

subject and later on it will be proceed onwards. 

 Designing curricula relevant to the nations changing social and economic needs. 

 Ensuring active participation of teachers, students and representative of parents and 

community in educational affairs.                                                                                                      

The Education Policy 1972 was similar to the previous policy but   the key point of that 

policy is the nationalization of private institutions and secondly the subject Education as 

an optional subject at intermediate level and onwards was introduced. The nationalization 

program implementation put serve constraint on national exchequer. Similarly there were 

expansions of enrolments at all levels yet the basic goals could not be achieved. Except 

the  introduction of subject Education at intermediate level and then gradually onwards.  

2.8.5    Education Policy 1978 

 The curriculum at the tertiary level would be reviewed by the UGC and changes 

would be introduced to link it with the future needs of the country. 

 To create interest for learning and discipline among the youth and to ensure that every 

student is imbued with the realization that education is a continuous and life long 

process. 

The Education Policy 1978 was based on the implementation of education with the 

concept of Islam and the ideology of Pakistan. Though the revision was made at every 

level according to above concept, and mosques schools and   Madaris also established at 

large but the review of curriculum was also considered according to future need of 

country but it also could not achieve the desired results.   
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2.8.6   Education Policy 1992  

 Making education from supply to demand oriented by diversifying curricula 

especially, at the degree levels. 

 All curricula will be modernized, in order to accommodate new knowledge and new 

disciplines. 

 To bring out the creative, critical and dynamic abilities of students which may en able 

them to increase their life long earning and contribute to the social and economic 

development of the country and Ummah. 

 To create in pupils a capacity for self-learning and self-reliance so that their learning 

process continues throughout their lives. 

Similarly the National Educational policy 1992 was announced by govt of Pakistan, 

covered and involved big targets and implementation plans such as making curricula 

modernized and demand oriented at college level to polish the skills of students in a way 

that they actively participate in their learning or in their lives also but the policy made 

little impact as this period saw the coming and going of political government. This 

instability led to non-implementation of this policy. 

2.8.7   Education Policy 1998 

 The curricula at all levels of education will be reviewed for creating a relationship 

between education and environment. 

 To lay emphasis on diversification so as to transform the system from supply oriented 

to demand oriented in such a way that educated youth to the world of work. 

 To make curriculum development a continuous process and to make arrangements for 

developing a uniform system of education. 
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 To prepare students for the pursuit of professional and specialized education. 

 To upgrade the quality of higher education by bringing teaching learning and research 

process in line with international standard. 

The Educational policy 1998 also suggested a large numbers of objectives i.e. increasing 

access to higher education, teaching-learning and research process and up-gradation of 

curricula at all level and make development of curriculum a continuous process and to 

bring our degree at par with international standards .These efforts can  only be successful, 

if there is a proper funding was provided by the govt. but since there was no back up 

action and funding on the part of govt, so the required achievement could not get by the 

concerned.     

2.8.8   Education Policy 2009 

 Curriculum development shall be objective driven and outcome based. It shall focus 

on learning outcomes rather than content. 

 Curriculum development and revision process as well as text book process shall be 

standardized and institutionalized with in the frame work of the Federal supervision of 

curricula, text books and maintenance of standards of Education. 

 Curriculum shall emphasized the fundamental rights guaranteed to the citizens of 

Pakistan  

 School health education and school safely shall be infused within the curricula and 

learning maternal. 

 Entrepreneurial studies shall be introduced to develop entrepreneurial and business 

skills in the students of general education. 
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 There shall be ongoing feedback and evaluation mechanism, so that a continuous 

improvement process is easily institutionalized in curriculum development. 

 The delivery of quality education and research is the core responsibility of each 

institution of higher learning. 

 Science based education at bachelor level including professional degree program shall 

contain subjects in social science to allow the graduates to develop a more balance 

world view. 

The new Educational Policy 2009 also covers a  lots of consideration and issues in the 

education especially to the updation   of curricula of various subjects taught at different 

level in educational institutions according to the needs of present time and for better 

future sustainability of our economy. 

All these policies clearly highlight the country‟s desire to have a dynamic educational 

system and curriculum that can prepare individuals not only to compete at international 

levels but also contribute to make the country stand out in league of nations. However, 

some policies have new dimensions added to them. The policy of 1959 highlighted the 

desire of training leadership groups and promotion of vocational abilities of learners. In 

1969, teachers‟ role was emphasized as being most crucial for the quality of education to 

which students, parent, and community was added in 1972. Another significant feature of 

the policy of 1972 was introducing Education as a subject from intermediate onwards to 

higher education. This was an important decision taken to strengthen the educational 

system by preparing high quality professionals and experts in the field of education. This 

led to focus tertiary level education in 1978. With the growing needs of country and 

international world, the policy of 1992 specially highlighted the need to link graduate 
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education to the diverse needs of industry. Research at higher education was strongly 

stressed in 1998 along with linking education to environmental needs. Education Policy 

of 2009 is the latest and most elaborate document till date. It emphasizes many new 

elements such as entrepreneurial studies, health education and school safety education, 

and establishing a balance between sciences and social sciences at graduate level. A very 

important feature added to 2009 policy is standardizing and institutionalizing curriculum 

revision process and development of textbooks. 

 



 

 

 49 

2.9   REVIEW OF INSTRUCTIONAL TOPICS AT GRADUATE LEVEL  

In Pakistan, focused work on curriculum planning picked momentum in the last six to 

eight years. Presently major focus of work has been around primary level and graduate 

level and above. The reason for targeting primary and graduate education is due to the 

fact that these two levels are crucial points in the lives of individuals.  

 

Graduate education aims at the advance training of young people of serious purpose who 

have had at least twelve years of previous schooling and possess enough intellectual 

ability to carry on courses in higher education. Therefore, graduate level education must 

equip learners to cope with the real world. It should attempt to create proper work habits, 

clarity and independence of thoughts, a sense of honesty and justice, in their personal, 

social and professional dealings and a lifelong desire for learning. These individuals 

eventually provide national leadership at various levels and in varied fields of life. 

Developed countries around the world show a direct co-relation between quality of its 

educational institutions of higher education and the quality of life.  At his level, whatever 

investments are done in individuals, have immediate returns in form of socio-economic 

development and progress of the country as well for individuals. This has made education 

at graduate level an important factor on global educational map. Unlike past, graduate 

education is no more a luxury. Individuals today are expected not only to achieve 

personal targets but also to actively contribute to progress and prosperity of the nation.  

 

The importance of graduate education has been realized by the government as well as 

individuals. There has been an increase of 2.5 % in enrollment in tertiary education in last 

7 years. According to NEP 2009, enrollment ratios in tertiary level increased from 2.2% 
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in 2002 to 3.7% in 2005 and to 4.7% in 2008. This increasing trend in enrollment is 

heartening and further stress the importance of improving quality of education at 

graduate, post graduate and further higher levels. To meet international standard of 

quality, our colleges and universities have to take up a two prong approach: there should 

be high caliber experts and research professors to guide and groom learners; and the 

curriculum must be regularly reviewed and restructured to incorporate modern theories 

and researches, emerging knowledge domains, and cutting edge concepts. 

 

In recent years, Ministry of Education has taken up major initiatives to develop 

curriculum for the BS (Bachelors of Studies) and MS (Masters of Studies) Degree 

Programs. The Higher Education Commission introduced the 4-year BS program in 

January 2007. The BA and BA (hons) programs presently offered are to continue till first 

enrollment in BS program completes the degree. The BS program has been aligned with 

international standards in terms of courses and credit hours. The program has a focused 

and balanced approach to theoretical and practical courses as well as harnessing 

communication skills, computer skills, and technological knowledge. It opens up many 

more career options for students and gives them advantage to apply to post graduate 

programs in international universities. The program prepares learners to move freely in 

educational environment both within and outside the country as they are exposed to new 

technologies and researches which help in effectively communicating in professional 

context in varied field. However, due attention is not given to 2-year graduate programs. 

The BA is still not aligned with international standards thus, leaving students at a 
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disadvantage. And the case of subject of Education in particular seems to have been 

neglected the most.  
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2.10   SUBJECT OF EDUCATION AT GRADUATE LEVEL  

Education as a subject got recognition and focus in 1972 in Pakistan. The education 

policy of that year identified and introduced Education as an optional subject for Higher 

Secondary Certificate. Later it was offered for studying at graduation level and eventually 

at post graduate level in early 1980s. The rationale behind this step was to have qualified 

individuals that can strengthen the framework of our education system.  

 

Studying Education provides one with the opportunity of understanding, analyzing and 

examining the subject from multiple aspects: the philosophical grounding, societal needs, 

systems and procedure, political and socio-economical implications, and above all the 

possibilities for shaping future. It equips professionals of the field to play a pivotal role in 

increasing the possibilities of progress and development, both at individuals and group 

level, for a society.  

 

In the developed world Education is the most growing and researchable field in Social 

Sciences. With every passing year interest of learners in the subject is growing as this is 

the only field whose scope of study ranges from formation and management of human 

behavior and development of skills and attitudes to identification of constructive 

approaches to develop and maintain the fabric of society. 

 

Through the study of this subject we can evaluate the educational system and compare 

characteristics and qualities of our system to others for improvement and modification. It 

gives awareness of new concepts, changing technology and helps in opening of new 

fields and ways for individuals. 



 

 

 53 

2.11   EFFECTIVENESS OF INSTRUCTIONAL TOPICS OF EDUCATION AT ‘BA’ 

LEVEL 

As mentioned earlier, the Ministry of Education has been making efforts to bring 

improvement at various levels of education, particularly at graduate and post graduate 

level. The BS Programs is a good example in this regard. The efforts however, have not 

been carried further to the BA program. The present course of Education at BA was last 

reviewed in 1992 (Dr. Isani and Dr. Virk, 2003) along with other subjects but the revision 

of Education was on a limited scale. This inadequate revision and the growth and 

expansion of the world in last two decades have left many gaps to be filled in.  

 

The purpose of this study was to look at effectiveness of current instructional topics 

offered in Education at BA level vis-à-vis relevancy to modern world and its needs, 

application in real life, skill development, career scopes, and leadership capacity 

building.   

 

As we understand, the aim of education at graduate level is to help individuals to become 

enlightened, thinking men and women and competent professionals who can make aware 

decisions and bring positive change in their lives as well of others. Therefore, like other 

graduates, these outcomes are also expected of those studying Education. However, the 

instructional topics, course methodology and assessment procedures of the subject of 

Education at BA level give an impression that is otherwise. Most instructional topics 

have outdated or incomplete information and do not take into account relevant researches 

and reports. This combined with a predominantly lecture-based, rote learning approach 

results in failure to achieve the outcomes expected both from the curriculum standpoint 
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and that of individuals‟ desires. 

 

This research analyzed the instructional topics to explore the extent to which the current 

course offered at BA level leads to develop leadership and creativity, critical thinking and 

analytical skills, and problem solving ability in graduate-learners. For this the research 

also looked at variety in course methodology that can lead to acquiring above said skills. 

It may be included fieldwork, projects, case study method, experimentation, etc. to give 

learners hands-on experience and opportunity to apply the knowledge gained. The skills 

and methodologies were part of the research questionnaire as well to get support-data for 

analysis.     

 

2.12   CRITICAL ANALYSIS OF INSTRUCTIONAL TOPICS  

In the 2-year BA program the following instructional topics, which further divide into sub 

topics (see annexure A) are taught in part I and II: 

 Teacher and Student 

 Curriculum Planning 

 Lesson Planning 

 Freedom and Discipline 

 Educational Administration of Pakistan 

 Philosophical and Religious Foundations of Education 

 Psychological Foundation of Education  

 Sociological Foundation of Education 

 Education in Pakistan – Policies and Steps 
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 Educational Movements of South Asia 

 

The researcher has critically examined the effectiveness of these topics along with the 

sub-topics the details of which are presented below: 

 

2.12.1    TEACHER AND STUDENT  

This topic deals with the position a teacher has in the education system and society, 

his/her characteristics, responsibilities and social duties. It also talks about the duties and 

responsibilities of student, their roles in the teaching learning process as well as teacher-

student relationship. This mainly is a theoretical and discussion based instructional topic. 

Within this topic what is lacking are the critical debates on teacher‟s changing roles in the 

wake of changes in field of sciences and in society; also to what extent teachers are 

fulfilling their responsibilities and duties as well as their active roles in curriculum 

development. Another important element left out is the universal standards developed for 

teachers‟ competencies and the process and procedure to assess teachers‟ performance in 

and outside classroom. The topics related to students‟ role and teacher-student 

relationship are not instructional topics per stated. They mainly outline those 

expectations, which the educational system and society have of the students. From the 

methodology perspective, this instructional topic is not supported by case studies of local 

and international scenario for debate and discussion which is essential to develop 

reflection and analytical skills in students. Observational skills among students could also 

be developed if this topic has some field-based component. This has also been identified 

by students and teachers in questions 1, 2 and 5 in their respective survey questionnaires.  
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2.12.2   CURRICULUM PLANNING  

Curriculum Planning deals with the meaning, concept, principles and characteristics of 

balanced curriculum. It also elaborates on types and stages of curriculum development 

which helps in understanding the meaning and ideology of the development process. This 

topic however, lacks much in terms of latest, updated information and knowledge. To 

begin with, there are quite a few modern curriculum designs that are not discussed for 

comparison and understanding. Also, the research studies that lead to the changes in 

international curricula and their implementation in different countries and situation are 

not discussed as well. Moreover, it does not identify the curriculum design we follow in 

Pakistan. Now-a-days much research and work is done and available in the curriculum 

design process that needs to be part of the topic. This instructional topic has good 

potential for developing critical thinking analytical skills and creativity. However, the 

course methodology does not promote case-study and project-based learning approach to 

give learners the opportunity to have these skills. This has also been highlighted by 

students and teachers in questions 5, 6 and 24 in their respective survey questionnaires. 

 

2.12.3    LESSON PLANNING 

This is an important topic that discusses the technical aspects of planning for teaching. It 

discusses the steps, principles, and characteristics of lesson planning as well as presents a 

model lesson plan. It also talks about the importance, principles, types and characteristics 

of good questioning as well as use, types and effectiveness of audio visual aids in detail. 

Within this topic instructional teaching approach and planned teaching approach are also 

explained. However, the instructional topic has significant shortcomings. The field of 
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lesson planning is very technical and complex. A lot of research has happened in this area 

and unfortunately the sub-topics do not help in keeping abreast of the new researches, 

technology and techniques of planning. After the theory and approach of Herbert 

Spencer, many educational researchers have presented new ideas and frameworks that 

directly link with lesson planning. Gardner, Piaget, Bloom, Krathwohl, Anderson and 

other have presented frameworks that deal with cognition and teaching-learning activities 

for lesson planning that are practiced across the globe. On the pedagogical side, this 

instructional topic has no practical approach to it that allows students to prepare, 

implement and reflect on lesson plans. It also lacks the opportunity to explore and 

compare the different theories and prototypes of lesson plans. This limitation of 

developing critical thinking and knowledge application is mentioned by both students and 

teachers in items 15, 16 and 21 in their respective survey questionnaires. 

 

2.12.4    FREEDOM AND DISCIPLINE  

Apart from the meaning, concept and importance, topic of Freedom and Discipline deals 

with the types, characteristics, motives and causes of discipline, and suggestions to 

restrain indiscipline in educational institutions. It also identifies activities in co-curricular 

domains that can be part of every educational program leading to improvement in 

institutional environment. There are however, many gaps in this information. With the 

new theories in cognitive science and psychology, the concept of freedom and discipline 

inside classrooms and within educational institutions has significantly changed. Also, it 

does not discuss classroom management and behavior management theories that are 

essential for preventing behavioral issues at various educational stages and maintaining 

discipline. Another aspect found missing within the topic is the strand of clinical 
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psychology. From the methodology perspective, this instructional topic is mainly lectured 

based and has no opportunities to reflect and apply knowledge in varied scenarios.  

 

2.12.5   EDUCATIONAL ADMINISTRATION OF PAKISTAN 

This topic has detailed description of the role and functions of federal and provincial 

governmental departments in educational administration. It also talks about different 

administrative directorate of school, colleges, universities and technical education boards, 

textbook board, curriculum bureau and extension wing, board of secondary and 

intermediate education as well as university grants commissions. This is an important 

informational topic that unfortunately is not updated and revised. There is much data 

missing in terms of new departments and divisions within the government‟s machinery, 

the knowledge of which is essential in understanding the educational setup of Pakistan.  

 

2.12.6    PHILOSOPHICAL AND RELIGIOUS FOUNDATIONS OF EDUCATION  

This topic discusses various philosophic and religious (Islamic) approaches vis-à-vis 

education. There is a detailed explanation of what these philosophies are, what they 

value, and how they define education and its purposes. Other than the Islamic view point, 

there are different philosophical thought of Plato, Aristotle, Rousseau, Russell, and 

Dewey that are explained at length. All these philosophers are important and their 

thoughts have greatly influence educational system in different points in times. However, 

this instructional topic needs to have some modern philosophers like Paulo Freire and 

those whose views have shaped present day education as well as information of countries 

where these philosophical foundations have helped develop educational systems. This 

knowledge is needed to compare and contrast various systems learning from their merits 
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and challenges. The importance of such comparison has been highlighted by students and 

teachers in questions 11 and 14 in their respective survey questionnaires. 

 

2.12.7   PSYCHOLOGICAL FOUNDATIONS OF EDUCATION  

Apart from discussing different schools of thoughts in field of psychology, this course 

talks about the stages of growth and development in students, along with individual 

differences vis-à-vis intelligence, socio-economic backgrounds, culture, gender, etc. that 

impact learning. Within individual differences, it also explains the role and application of 

strategies that balances these differences in educational system and in schools. Another 

important area it covers is the different learning theories, their role and impact in 

educational processes. This instructional topic has a broad framework and is crucial in 

nature. It discusses psychological and learning theories that lead to designing of need-

based curricula, material, activities and procedures within an educational system. 

Keeping in view the importance, there is a dire need to update and grade this instructional 

topic. Today world education is gaining much from the theories of Cognitive Learning, 

Bloom‟s Taxonomy, Constructivism, Multiple Intelligences, Cooperative Learning, and 

Project Based Learning. These theories have generated ground-breaking work in 

curriculum and material development and classroom teaching. From the methodology 

perspective, this instructional topic has great capacity to develop analytical and research 

skills, and critical and reflective thinking. This however, does not happen due to lack of 

interactive teaching methods in classroom which is also identified by students and 

teachers in questions 3, 5, 13, and 24. 
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2.12.8    SOCIOLOGICAL FOUNDATION OF EDUCATION 

The topic of Sociological Foundation discusses the concept, needs and the formulation of 

society and the role and characteristics of a culture. It elaborates on the importance of 

education in society as a social process and its relation to family and school. The 

instructional topic also discusses socio-economic stratification, its nature and causes, its 

reasons and suggestions to overcome difference of class stratification through education. 

The topic deals with all this information in detail however, it does not outlines the role of 

an educated individual is expected to play within his community, the society he belongs 

to, and above all in the global society that now he lives in. Another vital element which 

needs to be part of the course is the modern day needs and expectations from family and 

schools as social agencies. This is important as our societies and cultures have evolved 

over the times and more so in the last two decades. Researches studies have highlighted 

reasons that lead to the change in our social setup, cultural values and trends in acquiring 

education in various classes or groups. These changes have brought in significant change 

in the roles and expectations of not only individuals but social agencies as well which are 

key points of debates at graduate level. 

 

2.12.9   EDUCATION IN PAKISTAN – POLICIES AND STEPS 

This instructional topic has Educational Policies from 1947 to one presented for 1998-

2010. These detailed excerpts provide comprehensive information on policy aims and 

objectives, policy points and salient features. The topic is mainly informative and 

requires through reading and understanding. However, there are limitations within the 

topic as some other related aspects of critical nature are not available. The process of 

policy preparation, role of important stakeholders including Ministry of Education, and 
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identification of different elements that play vital role in developing educational policies 

are few such aspects. From the methodology perspective, this instructional topic has good 

potential to develop critical thinking and analytical skills as well as comparative analysis 

of different systems. This however does not happen as the topic has no provision for 

systematic analysis of previous and present policies. 

 

 

 

2.12.10    EDUCATIONAL MOVEMENTS OF SOUTH ASIA 

Education Movements of South Asia describes the efforts which thinkers, educations, and 

philosophers made, individually or collectively, together with masses to bring about 

changes and progress in the educational standing and social prosperity of Muslims in 

South Asia and as well as their role in the establishment of Pakistan. These movements 

mainly focus the sub-continent which is modern day Pakistan and India and discusses the 

impact the movement managed to create in the lives of people at personal, community, 

and societal level. This instructional topic provides an opportunity for learners to look at 

history in the perspective of education and its influence on the socio-political elements of 

those times.  

 

Apart from the researcher‟s analysis the lack of exposure to higher order skills at 

graduate level and the need for revision to include modern researches and introduce 

interactive, active learning strategies within the instructional topics, these concerns and 

expectations have also been expressed by the target population of this research. The 

learners feel that today they live in a society where knowledge and information are ever 
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more complex and ever more quickly redundant which makes it increasingly important  

for them have requisite skills to make better choices for themselves and others based on 

logical reasoning, critical and analytical thinking. Therefore, they must be exposed to 

higher-order learning skills within the instructional topics during their studies to 

successfully deal with their present and future needs.   
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2.13   HYPOTHESES 

The following hypotheses for this research study were developed: 

 The learning outcomes at graduate level fail to match the national goals to have 

young individuals who can think critically and creatively, reason with logic, and 

reflect leadership skills due to absence of current knowledge and skills in their subject 

of studies. 

 The studies at graduate level fail to intellectually stimulate learners enough to develop 

an inquisitive approach in their careers and life in general. 

 The limited scope of curriculum of Education does not equip students with the ability 

to contextualize modern researchers and carry out small scale researchers in their own 

environment. 

 The studies at graduate level fail to develop high order skills of applying, analyzing, 

synthesizing and evaluating among students. 

 The course in Education at graduate level does not give enough confidence to 

students to meet the challenges of today‟s fact-changing world due to the lack of 

contemporary trends, knowledge and researchers within their field of study. 

 The inconsistency in process and procedure of curriculum revision has resulted in 

gaps between the educators and learners, and the curriculum. 

 The insignificant contribution of educators and teachers is one of the causes of 

ineffective revision of the subject Education curriculum. 

 The ineffective implementation of curriculum within the classrooms is mainly due to 

the lack of interest in self study and research on part of teachers. 
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2.14 NULL HYPOTHESES 

The following null hypotheses for this research study were later developed to accurately 

calculate the data: 

 There is no significant difference among the young individuals thinking and 

creatively in achieving the national goals through subject of studies. 

 There is no significant difference among the graduate students in reflecting leadership 

skills and reasoning through the knowledge of subject. 

 There is no significant difference among the graduate students to develop an 

inquisitive approach in their careers and life in general. 

 There is no significant difference among the students in equipping with the ability to 

contextualize modern researchers and carry out small scale researchers in their 

environment. 

 There is no significant difference among the young individuals to develop high order 

skills of applying, analyzing, synthesizing and evaluating through their subject of 

studies. 

 There is no significant difference among the graduate students to meet the challenges 

of today‟s fact-changing world due to lack of contemporary trends, knowledge and 

researches within their field of study. 

 There is no significant difference among the young individuals to cover their need 

and gap through the process and procedure of curriculum revision. 

 There is no significant difference among educators and teachers contributing in an 

effective revision of the subject Education curriculum. 
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 There is no significant difference among the teachers achieving the implementation of 

curriculum in the classroom to develop the interest in self-study and research. 
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CHAPTER THREE 
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3.1   RESEARCH METHODOLOGY 

The purpose of the study was to investigate the Effectiveness of Instructional Topics 

taught in the Subject of Education in government and private colleges for women at 

graduate level in Karachi city. This study was descriptive in nature. The following 

procedure was adopted for the study. 

 

3.2   POPULATION AND SAMPLING 

All teachers and students of female degree colleges in the city of Karachi constituted the 

population of the study. This study depends on qualitative cum quantitative research 

based on survey questionnaires. It was a comprehensive analysis of academic needs of 24 

government and 7 private degree colleges for women. The purpose was to evaluate the 

effectiveness of subject of Education at graduate level. The following factors noteworthy 

concerning the analysis. 

 

 The geographical areas of study were the 12 towns of Karachi city. Within these 

geographical limits, graduate colleges for women were included for the collection of 

data and analysis 

 

 A total number of 24 government degree colleges for women and 7 private degree 

colleges for women (annexure B) were taken for this study using lists of private 

colleges from the internet and lists of government colleges provided by Executive 

District Office Education, City District Government Karachi. The numbers of 

government and private colleges for women according to towns are as follow: 
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S # TOWNS 
NUMBER OF 

GOVERNMENT COLLEGES 

NUMBER OF PRIVATE 

COLLEGES 

1 North Nazimabad 2 - 

2 Shah Faisal 1 - 

3 Malir 2 - 

4 Liaquatbad 4 - 

5 Jamsheed 4 1 

6 Korangi 2 - 

7 Lyari 1 1 

8 New Karachi 3 - 

9 Gulshan-e-Iqbal 1 1 

10 Sadar 4 1 

11 Gulberg - 1 

12 Bin Qasim - 2 

Total 24 07 

 

  

 All the teachers and most students of government and private colleges for women 

(annexure C) were taken as the population of study. The breakup of population is 

given as below: 

 

RESPONDENTS 

Government 

Teacher 

Government 

Students 

Private  

Teachers 

Private  

Students  
Total  

45 385 12 165 607 
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 Further detailed breakup of numbers of teachers and students from government and 

private degree colleges for women is: 

 

S# TOWNS 

GOVERNMENT COLLEGES PRIVATE COLLEGES 

NUMBER OF 

TEACHERS 

NUMBER OF 

STUDENTS 

NUMBER OF 

TEACHERS 

NUMBER OF 

STUDENTS 

1 North Nazimabad 3 59 - - 

2 Shah Faisal 3 20 - - 

3 Malir 4 30 - - 

4 Liaquatabad 9 144 - - 

5 Jamshed 8 34 1 22 

6 Korangi 4 8 - - 

7 Lyari 1 0 3 12 

8 New Karachi 5 12 - - 

9 Gulshan-e-Iqbal 2 0 1 7 

10 Sadar 6 78 1 74 

11 Gulberg - - 3 12 

12 Bin Qasim - - 3 38 

 Total 45 385 12 165 

  

 

3.3   RESEARCH INSTRUMENTS 

In light of review of related literature, two questionnaires (annexure D and E) were 

developed and for data collection from teachers and students of government and private 

degree colleges for women to elicit their responses. 

 Questionnaire for teachers 

 Questionnaire for students 
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3.4   COLLECTION OF DATA 

Data was collected through administering the questionnaires validated through the pilot 

testing. For that purpose the researcher visited the concerned colleges. 

 

3.5  DATA ANALYSIS 

The data collected through questionnaires were tabulated, analyzed and interpreted in the 

light of the objectives and hypothesis of the study. The conclusions were drawn and 

suggestions were also made for improvement of subject of Education at graduate level in 

government and private colleges. The data obtained from both questionnaires were 

summarized in table, question by question. In order to get clear picture on response 

against each question, the responses are coded as: 

Always Mostly Sometimes Rarely Never 

 

The questionnaires for both teachers and students, consists of 30 items (i.e. questions) 

each. Besides the percentage method to decide the significance of questionnaire items, 

chi-square was also used.  

Gay, L.R (1990) explained the formula of chi- square, which is as under. 

 x² = ∑ (fo – fe) 

       fe 

where, fo is FREQUENCY OBSERVED  

and fe is FREQUENCY EXPECTED  

Table Value of chi-square was  

9.488 at 4df (degree of freedom) and at  

0.05 level of significance. 
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CHAPTER FOUR 
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4.1   RESULTS 

This study aimed at investigating Effectiveness of Instructional Topics taught in Subject 

of Education at graduate (government and private female colleges) level in Karachi. The 

data collected through research instruments was tabulated, analyzed and interpreted 

(annexure F-M) in light of the objectives of the study. Below graphical presentation of 

students data (both govt. and pvt.) and teachers data (both govt. and pvt.) are given 

separately. 

   

4.1.1   STUDENTS   RESPONSE   PERCENTAGE   (Annexure F-G) 

Bar Charts representation of Government and Private Students 

1) 
To what extent Curriculum provide you opportunity to develop leadership skills in 

yourself? 
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2) To what extent Curriculum gives you option of solving problems creatively? 

 

 
 

 

 

3) To what extent Curriculum gives you opportunity to experiment new ideas? 
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4) 
To what extent you are required to memorize the information provided in 

curriculum? 

 

 
 

 

 

5) 
To what extent curriculum provides you the opinion to explore case studies in 

Pakistan scenarios? 
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6) To what extent curriculum demands to work on individual projects? 

 

 
 

 

 

7) To what extent you think you will have a doctorate degree in the field of education 

after being exposed to curriculum of graduate level? 
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8) To what extent curriculum for you to contribute in local & national conferences / 

seminars / workshops? 

 

 
 

 

9) To what extent curriculum equips you to become a lifelong learner & continue your 

search for knowledge? 

 

 
 

 

 

 

 

 

 



 

 

 77 

10) To what extent curriculum helps you in developing research skills? 

 

 
 

 

 

11) To what extent curriculum give you the flexibility to apply research studies of other 

countries in your environment? 
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12) 
To what extent curriculum inculcates the desire for advance learning in the field of 

education? 

 

 
 

 

13) To what extent you are able to apply the knowledge gained through curriculum? 
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14) To what extent curriculum provides you opportunity to compare & contrast your 

education system with other countries? 

 

 
 

 

 

15) To what extent curriculum teaches you to identify the better teaching methodologies 

& educational theories? 
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16) To what extent curriculum prepare you to be good teachers by giving information & 

knowledge of current pedagogical aspects? 

 

 
 

17) To what extent curriculum inspires you to make a careers either as a teacher or 

educational researcher? 
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18) To what extent you feel at par with other graduates of education from foreign 

countries in terms of knowledge & skills? 

 

 
 

 

19) To what extent curriculum gives you opportunity to explore the health education? 
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20) To what extent you get opportunity to integrate I.T.in curriculum? 

 

 
 

 

 

 

21) 

 

To what extent your graduate degree helps you acquiring a better job? 
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22) To what extent you are satisfied with the frequency of curriculum revision for the 

subject of “Education”? 

 

    

 
23) To what extent you feel that some of the information in the existing curriculum of 

“Education” is obsolete? 
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24) To what extent your teachers motivates you to bring new material / information 

about the topic? 

 

 
25) To what extent you feel that the teaching method at graduate level creates disinterest 

among students? 
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26) To what extent you think teachers should be involved in the process of curriculum 

review & revision? 

 

 
 

27) To what extent you feel your teachers engaged in rigorous self-study before coming 

to teach you? 
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28) To what extent you feel confident about productively contributing in the field of 

education at local & international level? 

 

 
 

29) To what extent you think curriculum requires regular review & updation to in 

corporate changes happening around the world? 
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30) To what extent you think the subject of Education can influence the stability & 

sustainability of society? 

 

 
 

4.1.2   TEACHERS   RESPONSE   PERCENTAGE  (Annexure H-I) 

Bar Charts representation of Government and Private Teachers 

1) To what extent Curriculum give opportunity to develop leadership skills in students? 
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2) To what extent Curriculum helps you in promoting problem solving skills among the students? 
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3) To what extent you share latest trends & ideas with students through Curriculum? 

 

 
4) To what extent Curriculum promotes memorization of informations among students? 
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5) To what extent Curriculum provides educational case studies in Pakistan scenarios for debate 

& discussion? 

 

 
6) To what extent you assigned field base/other projects to students for assessment?  
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7) To what extent you feel you will purse to doctorate degree in your respective field, while 

teaching Curriculum at graduate or master level? 

 

 
8) To what extent Curriculum motivates you to involve yourself in educational conferences / 

seminars/workshops at local & international level? 
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9) To what extent Curriculum gives you the option to become life long learner & becomes a part 

of educational advancement in your respective field/studies? 

 

 

10) 
To what extent Curriculum is helpful in the development of research skills among the 

students? 
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11) To what extent Curriculum provides opportunity for implementation of research studies of 

other countries in your field? 

 

 
12) To what extent Curriculum instill the need for advance learning in the field of education? 
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13) To what extent Curriculum gives opportunity to individual for application of the knowledge? 

 

 
14) To what extent you feel Curriculum provides you option to have compare & contrast your 

system of education with others in the world? 

 

 



 

 

 95 

 

15) 
To what extent Curriculum motivates you to adapt new methodologies & theories for better 

learning among students? 

 

 
16) To what extent Curriculum helps you in the preparation of good teachers by giving 

information & knowledge of current pedagogical aspects? 
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17) To what extent Curriculum gives you opportunity to pursue your career as an educational 

researcher or facilitator? 

 
 

18) To what extent Curriculum of Education offered at graduate level comparable to international 

standards in terms of knowledge & skills? 

 
 

 



 

 

 97 

 

 

19) To what extent Curriculum gives opportunity to provide scientific based information about 

health education? 

 

 
20) To what extent curriculum motivates you to integrate I.T. among students? 
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21) To what extent Curriculum helps in job placement of graduate in the respective field? 

 

 
22) To what extent you are satisfied with the frequency of curriculum review & revision for the 

subject of “Education”? 
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23) To what extent you feel that some of informations in the existing curriculum of “Education” 

is outdated? 

 

 
24) To what extent your college or public libraries provide enough current material to satisfy the 

thurst of your knowledge? 
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25) To what extent you think that teaching methodology at graduate level creates lack of interest 

among students? 

 

 
26) To what extent you feel involvement of teachers is essential in process of curriculum review 

& revision? 
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27) To what extent you feel that Curriculum demands rigorous self-study for effective teaching? 

 

 

 
28) To what extent you think you are confident enough about productively contributing in your 

respective field at local and international level? 
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29) To what extent you feel that existing curriculum needs constant review & updation to meet 

the challenges of the globalize world of today? 

 

 
30) To what extent you think the subject of Education can influence the stability & sustainability 

of society? 
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4.1.3   CHI-SQUARE TABLES 

To further verify the data Chi-Square (Annexure J-M) was also applied on the results. 

Below are the grids:  

 

TABLE 1 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  

Private 

Colleges  

Government 

Colleges  

Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 139.529 63.936 12.221 5.498 

Null Hypothesis Rejected Rejected Rejected Accepted 

 

As the above table shows, majority of the students as well as teachers of government 

sector do not have the opportunity to develop leadership skills through the curriculum of 

subject Education whereas teachers of private sector do not agree with it. 

 

 

TABLE 2 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  

Private 

Colleges  

Government 

Colleges  

Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 116.154 69.876 16.221 12.998 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers do not get option of 

solving problems and creativity through subject Education. 
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TABLE 3 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 104.206 59.452 53.776 8.832 

Null Hypothesis Rejected Rejected Rejected Accepted 

 

As the above table shows, majority of the students as well as teachers of government 

sector do not have the opportunity to experiment new ideas and share latest trends while 

teachers of private sector do not agree with it. 

 

 

 

TABLE 4 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value    (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 37.27 40.179 27.332 10.498 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and the teachers think that curriculum 

of subject Education at graduate level promotes memorization of information. 
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TABLE 5 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 34.153 30.482 11.555 17.998 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers do not have option of 

using educational case studies in Pakistan scenarios for debate and discussion. 

 

 

 

 

 

TABLE 6 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 61.063 49.997 12.665 13.832 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students do not have the opportunity to work 

on individual projects as well as most of the teachers do not assigned field base/other 

projects to the students for assessment. 
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TABLE 7 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 27.556 29.028 16 13.832 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers do not feel to pursue 

doctorate degree in their respective field while learning and teaching subject Education at 

graduate level. 

 

 

 

TABLE 8 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 106.802 30.301 23.3776 17.164 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers are not motivated to 

involve themselves in educational conferences, seminars, and/or workshops at local and 

international level. 
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TABLE 9 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 83.556 58.483 14.888 11.332 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers are not equipped to 

become life long learners, continue search for knowledge and become part of educational 

advancement in their respective field or studies. 

 

 

 

TABLE 10 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges 
Private 

Colleges 
Government 

Colleges 
Private 

Colleges 

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 29.607 55.573 21.332 7.164 

Null Hypothesis Rejected Rejected Rejected Accepted 

 

As the above table shows, majority of the students as well as teachers of government 

sector do not get help in developing research skills through the curriculum whereas 

teachers of private sector do not agree with it. 
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TABLE 11 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 42.232 41.028 7.11 21.332 

Null Hypothesis Rejected Rejected Accepted Rejected 

 

As the above table shows, majority of the students as well as teachers of private sector do 

not get the opportunity to study and implement research studies of other counties in their 

field whereas the teachers of government sector do not agree with it. 

 

TABLE 12 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 50.959 40.179 8.888 13.832 

Null Hypothesis Rejected Rejected Accepted Rejected 

 

As the above table shows, majority of the students as well as teachers of private sector do 

not think that curriculum instill in them the desire of advanced learning in the field of 

Education while the teachers of government sector do not agree with it. 
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TABLE 13 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 60.232 76.967 12.443 12.998 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers are not able to fully apply 

the knowledge gained through the curriculum of subject Education at graduate level. 

 

 

 

 

TABLE 14 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 71.011 61.513 13.109 12.998 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of students and teachers do not feel that curriculum of 

subject Education provides option to compare and contrast our system of education with 

others in the world. 
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TABLE 15 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 68.712 78.542 21.998 4.664 

Null Hypothesis Rejected Rejected Rejected Accepted 

 

As the above table shows, majority of the students and teachers of government sector do 

not identify and motivate to adopt better teaching methodologies and theories through 

curriculum while teachers of private sector do not agree with it. 

 

 

 

TABLE 16 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 70.569 49.392 19.998 23.832 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers do not get help to become 

good teachers due to not getting the information and knowledge of current pedagogical 

aspects through the curriculum of subject Education. 
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TABLE 17 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 81.166 90.422 13.998 10.5 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of students and teachers do not have the opportunity 

to pursue their careers as an educational researcher or facilitator. 

 

 

TABLE 18 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 85.427 45.755 10.332 12.164 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers do not think curriculum 

of Education offered at graduate level is comparable to international standards in terms of 

knowledge and skills. 
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TABLE 19 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 34.569 38.422 14.887 12.998 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers do not have opportunity 

to explore and provide scientific based information about health education through the 

curriculum. 

 

 

 

TABLE 20 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 81.01 38.845 3.776 12.164 

Null Hypothesis Rejected Rejected Accepted Rejected 

 

As the above table shows, majority of the students as well as teachers of private sector 

are motivated to integrate IT in the curriculum while teachers of government sector do 

not agree with it. 
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TABLE 21 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 23.4 54.482 8.221 22.998 

Null Hypothesis Rejected Rejected Accepted Rejected 

 

As the above table shows, majority of the students as well as teachers of private sectors 

do not think the curriculum helps in better job placement of graduate in their respective 

field while teachers of government sector do not agree with it. 

 

TABLE 22 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value    (0.5) 

 
9.488 9.488 9.488 9.488 

Calculated Values 30.414 19.729 8.22 22.998 

Null Hypothesis Rejected Rejected Accepted Rejected 

 

As the above table shows, majority of the students as well as teachers of private sector 

are not satisfied with the frequency of curriculum review and revision process for subject 

of Education at graduate level. 

 



 

 

 114 

 

TABLE 23 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 35.816 61.391 19.776 11.498 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers feel that some of the 

information in the existing curriculum of Education is out dated. 

 

 

 

TABLE 24 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 97.427 57.149 6.222 10.498 

Null Hypothesis Rejected Rejected Accepted Rejected 

 

As the above table shows, majority of the students as well as teachers of private sector 

are not motivated to bring in new material and/or information and do not think that 

colleges or public libraries provide enough current material to satisfy the thrust of their 

knowledge   while teachers of government sector do not agree with it. 
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TABLE 25 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 82.31 102.483 37.109 5.498 

Null Hypothesis Rejected Rejected Rejected Accepted 

 

As the above table shows, majority of the students as well as teachers of government 

sector feel that teaching methods at graduate level create lack of interest among learners 

while teachers of private sector do not agree with it. 

 

 

 

TABLE 26 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 374.958 104.482 31.776 31.332 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers feel that involvement of 

the teachers is essential in the process of curriculum review and revision. 
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TABLE 27 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 128.257 65.028 13.555 10.5 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers feel that curriculum of 

subject Education demands rigorous self study for effective teaching at graduate level.  

 

 

TABLE 28 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 67.166 50.846 19.332 2.998 

Null Hypothesis Rejected Rejected Rejected Accepted 

 

As the above table shows, majority of the students as well as teachers of government 

sector do not feel confident about productively contributing in their respective field at 

local and international level while teachers of private sector do not agree with it. 
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TABLE 29 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 562.153 106.846 34.221 30.498 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of students and teachers feel that existing curriculum 

of subject Education requires regular review and updating to incorporate changes 

happening around world. 

 

 

 

TABLE 30 

CHI-SQUARE 

STUDENTS TEACHERS 

Government 

Colleges  
Private 

Colleges  
Government 

Colleges  
Private 

Colleges  

Table Value (0.5) 9.488 9.488 9.488 9.488 

Calculated Values 815.011 102.24 39.332 10.832 

Null Hypothesis Rejected Rejected Rejected Rejected 

 

As the above table shows, majority of the students and teachers think that subject of 

Education at graduate level has influence on the stability and sustainability of the society. 
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4.2   CONCLUSION 

In light of the statistical analysis and findings of this study following conclusions were 

drawn according to each hypothesis and its items. 

 

4.2.1   STUDENTS 

 According to hypothesis 1, six items were rejected which shows that majority of the 

students do not get opportunity to develop leadership skills, experiment new ideas, 

solve problems creatively, work on individual projects and explore case studies in 

Pakistani scenarios. They usually have to memorize the information available in the 

curriculum of Education at graduate level. 

 

 According to hypothesis 2, three items were rejected which shows that majority of the 

students do not pursue doctorate degree after being exposed to curriculum of graduate 

education and do not get opportunities to contribute in local and international 

conferences, seminars or workshops. Also, the curriculum of Education does not 

guide and equip them to become lifelong learners and continue search for knowledge. 

 

 According to hypothesis 3, three items were rejected which shows that majority of the 

students do not think that curriculum of Education help to develop their research 

skills or teach to apply research studies of other countries in their own environments 

as well as does not inculcates the desire for advance learning in the field of education. 

 

 According to hypothesis 4, two items were rejected which shows that majority of the 

students are not able to fully apply the knowledge gained through the curriculum of 
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subject Education and do not get opportunity to compare and contrast their education 

system with other countries. 

 

 According to hypothesis 5, seven items were rejected which shows that majority of 

the students are not introduced to better teaching methodologies, current educational 

theories and do not get the opportunity to explore health education, integrate 

1nformation Technology, and being informed of current pedagogical aspects to 

become a good teacher or acquire better job. Also, they do not get inspiration to make 

a career either as a teacher or educational researcher nor they feel at par with other 

graduates of education from foreign countries in terms of knowledge and skills. 

 

 According to hypothesis 6, four items were rejected which shows that majority of the 

students are not satisfied with the frequency of curriculum revision for the subject of 

Education and feel that some of information is out dated. They also think that 

teachers are not motivated to bring new material about topic as well as teaching 

method at graduate level also creates disinterest among them. 

 

 According to hypothesis 7, two items were rejected which shows that majority of the 

students think that teachers should be involved in the process of curriculum review 

and revision of subject Education and they feel that teachers should engage in 

rigorous self study before coming to teach them at graduate level. 
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 According to hypothesis 8, three items were rejected, which shows that majority of 

students do not feel confident about productively contributing in field of education at 

local and international level and think that curriculum of subject Education requires 

regular review and updating to in corporate changes happening around the world as 

this subject an also influence the stability and sustainability of society. 

 

4.2.2   TEACHERS 

 According to hypothesis 1, items no 2, 4, 5 and 6 were rejected which shows that 

majority of teachers of both government and private sectors do not get opportunity to 

promote problem solving skill, provide educational case studies in Pakistani scenarios 

for debate and discussion or assign field-base and other projects to for students‟ 

assessment. They also think that curriculum promotes memorization of information 

among students.  

Items 1 and 3 were rejected by government teachers which show that they do not 

develop leadership skills and share latest trends and ideas with students through the 

curriculum of subject Education at graduate level whereas these items were accepted 

by the teachers of private sector. 

 

 According to hypothesis 2, all three items were rejected which shows that majority of 

the teachers are not motivated to involve themselves in educational conferences, 

seminars, and/or workshops at local and international level as well as do not get 

opportunity to become life long learners or a part of educational advancement nor 
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pursue to doctorate degree in their respective field, while teaching the curriculum of 

subject Education at graduate level. 

 

 According to hypothesis 3, items no 11 and 12 were rejected by the teachers of 

private sector, which shows that the curriculum of subject Education do not provide 

opportunity for the implementation of research studies of other countries nor instill 

the need for advance learning in the field of education whereas these items were 

accepted by the teachers of government sector. 

Item 10 was rejected by the government teachers which show that the curriculum of 

subject Education is not helpful in the development of research skills among the 

students while this item was accepted by the teacher of private sector. 

 

 According to hypothesis 4, all two items were rejected which shows that majority of 

the teachers do not think that curriculum of subject Education provide opportunity to 

individual for the application of the knowledge and to compare and contrast their 

system of education with others in the world.  

 

 According to hypothesis 5, items 16, 17, 18 and 19 were rejected which shows that 

majority of teachers do not get opportunity to prepare students to become good 

teachers by equipping them with information of current pedagogical aspects. The 

curriculum also does not help teachers in pursuing career in educational research nor 

is the curriculum of Education offered at graduate level comparable to international 

standards in terms of knowledge and skills.  
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Items 20 and 21 were rejected by the teachers of private sector which shows that the 

curriculum of Education does not integrates IT and it hinders in job placement of 

graduates in the respective field while these items accepted by the teachers of 

government sector.  

Item 15 was rejected by the government teachers which show that curriculum does 

not motivate them to adapt new methodologies and apply theories for effective 

learning for students at graduate level whereas this item was accepted by the teachers 

of private sector. 

   

 According to hypothesis 6, item no 23 was rejected which shows that majority of the 

teachers feel that some of the information in the existing curriculum of subject 

Education is outdated. 

Items 22 and 24 were rejected by the teachers of private sector which shows that 

colleges or public libraries do not provide enough current material to satisfy the thrust 

of their knowledge and they are not satisfied with the frequency of curriculum review 

and revision for the subject of Education, while these items were accepted by the 

teachers of government sector 

Item 25 was rejected by the government teachers which show that they think teaching 

methodology at graduate level also creates lack of interest among students whereas 

this item was accepted by the teachers of private sector. 

 

 According to hypothesis 7 , all two items were rejected which shows that majority of 

the teachers feel that the curriculum of subject Education demands rigorous self study 
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for effective teaching as well as the involvement of teachers is essential in the process 

of curriculum review and revision of subject Education at graduate level. 

 

 According to hypothesis 8, items 29 and 30 were rejected which shows that majority 

of the teachers think that the existing curriculum of subject Education need constant 

review and updating to meet the challenges of the world today as it also can influence 

the stability and substantiality of  the society. 

Item 28 was rejected by the government teachers which show that they do not feel 

confident enough about productively contributing in their respective field at local and 

international level while this item was accepted by the teachers of private sector. 
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5.1   SUMMARY DISCUSSION  

Globalization has entirely changed the nature of both international competition and local 

survival for individuals, for communities, as well as for nations. As the process of 

globalization goes it‟s full circle in coming decades, these conditions will be changed still 

further. Today students from Pakistan find themselves in competition with student living 

within as well as other countries. The job market is being internationalized and without 

appropriate abilities, skills and competences there is no hope to get respectable place in 

working places. Well-rounded, quality education therefore, is the only means to acquire 

the knowledge, skills and competencies that can help individuals reach their potential and 

successfully face this world of science and technology.  

 

As our only means to be successful lies in quality education, the need to have a robust, 

progressive curriculum is essential. A curriculum is the back bone of any educational 

system and as a tool help educational institutions achieve their objectives. Therefore, it 

constantly needs to be reviewed and revised to make this tool more useful for the students 

and to evaluate the effectiveness of instructional topics. Government of Pakistan has 

appointed Higher Education Commission (HEC) as the competent authority for the 

supervision of curricula and textbooks beyond class XII. HEC has also been entrusted to 

maintain the standard of education in keeping with the nationals changing social and 

economical needs which are compatible with the basic national ideology. Educational 

programs are thus design not only to meet the needs of employment market but to 

promote the study of basic and applied sciences in every field of national and 

international importance. As curriculum of subject is said to be the throbbing pulse of a 
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nation, one can judge the state of intellectual development and the progress of a nation by 

looking at it.  

 

The state of affairs of the Subject of Education at BA level however, has not benefitted 

from the efforts of HEC. The 2-year BA program does not still fully meet the quality 

standards of international educational world. The course has not been reviewed since 

more than two decades. Some of the instructional topics are outdated and redundant while 

others have information gaps. Further to this, the instructional topics fail to meet the 

expectations of developing productive, successful, thinking individuals to contribute to 

the progress of the nation. The overall impact of this program of study has been minimal.   

 

This research is an effort to study the effectiveness of instructional topics of subject 

Education at graduate level. For this research surveys were conducted from teachers and 

students apart from the critical analysis by the researcher. The data indicates 

dissatisfaction from both teachers and students. They feel that the 2-year BA program 

does not equip them to become better professionals, creative problem solvers, critical 

thinkers and productive individuals. Also, the instructional topics do not fully expose 

them to updated, relevant knowledge and latest trends in the field of education.  

 

Based on the acquired data it is recommended that the instructional topic in Education at 

graduate level should be reviewed and revised with a careful and practical approach. 

Besides the methodology and teaching approach of these topics, there is a need to 
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introduce new instructional topics such as research, health education guidance, 

administration, evaluation, technology, etc. as well as updating of existing topics.  

 

The world has turned into a global village where new ideas and information are pouring 

in at a constant stream. It is therefore, imperative to update our curriculum by introducing 

recent developments in the field of education to meet challenges and demands of the 

present time as well as of the expected future. 
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5.2   RECOMMENDATIONS 

Today the need for Pakistani youth to come forward and take decisions to improve their 

lives as well as of others, to improve and strengthen state institutions and to uplift the 

society as a whole is greater than ever. This can only happen when our educational 

institutions produce leaders with visions, produce individuals who can think critically and 

make decision that may be difficult but are essential, those who can reform existing 

systems and bring about revolutionary progress.  

 

However, when we look at our educational system, this seems easier said than done. Our 

colleges and universities are far from the standards of world class institutions. The 

education provided at various levels particularly at graduate level is not meeting the goals 

and targets set for individuals in the various education policies. The data collected under 

this study also indicate dissatisfaction of both teachers and students on the knowledge 

and skills provided to students studying Education at graduate level.  

 

Based on the findings and conclusions of this study, the researcher has put forward the 

following recommendations for various stakeholders to bring improvement in the quality 

and relevancy of instructional topics of subject of Education at BA level. 

 

 Curriculum review and revision is a continuous process therefore, the Bureau should 

ensure that a regular review cycle is followed. Reviews are usually performed at end 

of 3 to 5 years in most cases with annual data collection to develop pattern of impact.      
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 The review should ensure that the curriculum of Education must meet international 

standards so students can compete at all levels. It should introduce new information 

and topics, researches and theories, which give a better social and economical 

adjustment to the students. 

 

 The learning outcomes of subject Education at graduate level and above should align 

with the expectations of education policies to have productive, creative and confident 

individuals positively contributing to the progress of country. The topics should lead 

to critical thinking, creativity and leadership along with values among students. 

 

 Entrepreneurial education should be part of the curriculum to develop self directed, 

business skills in students for them to be independent in making choices for 

themselves.  

 

 The Bureau should ensure that the process of curriculum review is properly followed. 

Instead of a one-shot approach of a single day or 2-3 days sessions, conversation to 

experts of subject Education must be long-term and periodic. This helps to develop 

better understanding of curricular revision and needs of upcoming time. 

 

 The draft document of curriculum of subject Education should be prepared, 

circulated, revised and re-circulated for input and suggestions from all concerned 

experts, scholars, research and teaching institutions, where the subject is taught or 
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researches are done, before finalizing it. In this way it will become more effective and 

feasible to implement.  

 

 The Curriculum Bureau should involve all stakeholders in the review process. Apart 

from subject experts in Education, members of Ministry of Education, and 

administrators, the Bureau should involve teachers and students as well. At the time 

of initiating this review, there should be several brainstorming sessions with these 

stakeholders to understand and identify needs and expectations. 

 

 Different stakeholders, particularly teachers (selected) from colleges and universities 

must be trained in curriculum development to be able to provide strong support and 

consistent, productive feedback on matters on review and revision.  

 

 Subject of Education is a combination of theoretical and field-based course. Thus the 

course approach should be made interactive, reflective and comparative. The content 

should include case studies method, field-based projects and small scale researches to 

develop better understanding of the scope and application of Education among 

students. These skills equip students to assess and analyze issues and suggest 

solutions and remedies keeping in mind the local and global context. 

 

 The subject Education should include a separate section of International and 

Comparative Education to give students a broader perspective and cultivate 

alternative thinking. This helps in acquainting them to latest trends and technologies 
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and their applications and to have improved, comprehensive understanding of the 

educational systems of past and present.  

 

 Research Units in all colleges and departments of universities where Education is 

taught should be established. These units should take up small researches in areas of 

curriculum, material development, pedagogy and management and develop local case 

studies around these themes for academic purpose and publications in international 

research journals.  

 

 The Bureau should encourage and give facility to teachers to use multiple books in 

both Urdu and English to keep abreast with current knowledge and tools. There are 

countries that are far more rigorously involved in educational researches and 

cognitive sciences and their books provide in-depth knowledge on existing domains 

as well as introduce new knowledge domains to students.  

 

 There should be regular and prompt translations of books on Educational Research in 

foreign languages to facilitate both the teachers and students. This subsequently leads 

to developing our own books and material on international standards for graduate 

studies.  

 

 Regular conferences, seminars and workshops with local as well as international 

experts should be arranged for the teachers, teaching Education as a subject both at 
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public and private institutions to help them keep abreast with modern day trends and 

researches and become better professionals.  

 

 The Ministry of Education should initiate collaborative researches and exchange 

programs for researchers and teachers of colleges and universities to promote learning 

and professionalism among the local educationists and academia. This would create 

opportunities for the teachers to have an international exposure and get to know the 

useful and effective methodologies and theories used by others.  

 

 Teachers should form professional forums and small study groups to reflect on and 

explore the curriculum further. They should make efforts to update and increase their 

knowledge and expand their expertise. 

 

 The instructional topics at graduate level should be according to the need of our 

society as well as global job market and economy. These must be selected with 

professional thoroughness and diligence, keeping national and international standards 

in view.  

 

 The researcher after detailed study of different courses available in the field of 

Education at graduate level at various local and global institutions suggests the 

following instructional topics to be included in curriculum of 2-year BA program. 
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a. EDUCATIONAL RESEARCH 

Today, research has proved to be an essential need in every walk of life. If any 

nation wants to lead them towards progress, they should do research in their 

respective areas or field. As Gay, L.R. (1996) defines as the scientific method to 

the study of problems especially educational problem. With help of research we 

bring to light not only new knowledge but also correct the previous one, which is 

based on scientific grounds or facts. It give awareness to students individual needs 

and problems as well as their solutions, helps curriculum planners and developers 

to develop quality curriculum, identifies effective teaching methods and 

techniques to teachers, promotes latest theories and trends in learning but also 

improves standard and achieve targets and provide reliable data to progress in 

every field. Thus, we can say that it enhances the efficiency of all agencies 

engaged in the welfare and uplift of human being.  

 

b. GUIDANCE 

One cannot deny the importance of guidance in our lives especially, in the field of 

education. As our lives become more complex day by day, problems such as 

social and emotion matters, acquiring and advancement in jobs and having 

professional skills, selecting appropriate educational courses and institutes also 

increase.  Not only this but as changes happens in our life style, the pressure 

further increases and due to this a large gap of sympathy and involvement among 

family members can easily be seen. For all these we need proper guidance at 

proper timing within in our educational institutions, as most of the students even 

at graduate level and above are not skilled enough to manage their own affairs. 
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They do not know what to do and where to go as they are not aware of real life 

situations or do not have meaningful direction from anyone. Therefore it is 

necessary to introduce Guidance as a instructional topic at graduate level, because 

it gives awareness to individuals about themselves, help to cope with the 

challenges and changes of world, motivate for self-employment and make them 

able to utilized their leisure time properly also. 

 

c. EDUCATION TECHNOLOGY 

Curriculum at all levels especially at graduate and above should be developed 

around the needs and interests of students and should facilitate critical thinking, 

development of higher order skills, problem solving abilities and creativity. More 

emphasis should be given to authenticity of learning experiences, open ended 

tasks and teamwork. For this purpose we should includes educational technology 

as a part of learning-teaching process. At graduate level, student mature and their 

life experiences broaden which bring depth and variety in their interests and raise 

expectations from college education. Educational technology at this stage 

encourages them to experiment and be independent. As A. Panneerselvan and S. 

Santhanam (1998) defines that educational technology includes the development, 

application and evaluation of system in the field of learning-teaching. At colleges, 

students become active producers of knowledge, whether they are sharing their 

findings with the world via web page or with their classmates via a power point 

presentation. Researches prove that use of technology can results in improving 

writing skills three times higher than those in comparison to tradition method. 

Numerous real life examples clearly demonstrate that using technology in a 
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reality based, work-oriented environment is a compelling and meaningful 

experience even for students, who are too young to join the workforce. 

Educational technology make learning meaningful and lasting as it allow students 

to look into the lives of students of their own age and varying life situations. This 

broadens their world of understanding, helps them to update their knowledge as 

well as acquiring work related skills. Thus we can say that educational technology 

is fast becoming a leading course encouraging students to solve real world 

problems through integrating knowledge of materials, technological processes and 

systems. 

 

d. EVALUATION 

Evaluation as an important instructional topic runs across curriculum at various 

levels and in different forms. According to Norman (1981) evaluation provides 

information that is used for a variety of educational decision making, planning, 

changes and making innovations in the whole field of education. Though it is 

needed for several purposes but the primary concern of evaluation is to bring 

about improvement in the teaching-learning process so that students develop their 

potential to the optimum level. Research has emphasized the valuable 

contribution of evaluation, as it provides feedback to students which help them to 

improve their performance and determine how well they have achieved the stated 

objectives. Evaluation also provides information to improve instructional topics 

for quality education. Evaluative data collected during a unit of study provides 

basis for changes that makes instructional topics more effective in meeting 

objectives. It is used not only to test the power of clear thinking and quickness of 
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mind but help the teachers to discover whether or not the student has been able to 

acquire the required knowledge, skills and attitude. It also provides useful 

information to teachers to improve and adapt new methods and remove the 

weaknesses of individual student or the whole class. Evaluation also acts as an 

incentive for students and stimulates them to work hard. External evaluation 

minimizes the problem of uniformity in standards attained by students of different 

institutions. Besides this, evaluation is also conducted to select best candidates for 

appointment to various jobs and for awarding prizes and scholarships at national 

and international level.   

 

e. ADMINISTRATION 

Nowadays educational administration plays a vital role in the process of 

regulating services and managing resources to attain best outcomes. According to 

S. K. Kochher (2006) it is a comprehensive effort intended to achieve some 

specific educational goals and objectives as well as dealing with educational 

practices. Educational administration implies management control, and 

arrangement and organization of education within constitutional framework. It 

guides and helps in efficient functioning of institution machinery securing greater 

benefit with limited recourse through adoption of practical measures. It also 

clarifies the functions and activities of educational agencies and regulates these 

for effective teaching-learning atmosphere in educational institutions. The fact is 

that education is a process in which an educational administrator applies various 

techniques to facilitate the dissemination of knowledge, values and skills among 

the students in an organized manner. It is necessary that our schools, colleges and 
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universities are managed well to minimize the wastage and stagnation both in 

terms of human material as well as resources with respect to courses of study, 

teaching methods, school plant and complexes, the needs of community and for 

which we need to be aware of educational administration. It also opens up another 

opportunity within the field of education and general management. Due to this, 

the scope and needs of the educational administration has widened and enhanced 

at every level especially at graduate level. 

 

f. HEALTH EDUCATION 

We know that when our body is sound and healthy we can work properly and are 

useful to others and society. Health thus is very important for everyone especially 

for students because they take interest in learning and give better results only 

when they are strong and healthy. Therefore to be fit and help others to become 

health conscious we have to give essential and scientific based knowledge about 

health needs with generic themes of health problems, food intake, eating and 

sleeping times, development of good and healthy habits, care of physical fitness, 

emergency care, balance diet, hygiene, value of nutrition, common prevalent 

diseases and treatment, exercises, importance of personal and community health, 

sex education etc. According to World Health Organization “health cannot be 

attained through the efforts of medicine and public health alone, for where 

medicine public health are things for people, the great need is to inform and 

motivate individuals or youth to bring to situations and decisions in life, the very 

best which they are capable in mind, body and spirit for the good of others as well 

as for themselves.” Keeping in view this importance of health of individuals and 
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society, health education should be introduced  as an instructional topic 

particularly at graduate level as students start their practical lives at this stage and 

should be aware of healthy living and favorable habits.  
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Annexure A 

LIST OF INSTRUCTIONAL TOPICS FOR 2-YEAR ‘BA’ PROGRAM 

 

BA Part I 

1. Teacher and Student 

 Role of Teacher 

o Status of teacher in society 

o Qualities of a good teacher 

o Teaching as a profession 

o Duties and responsibilities of a teacher 

o Social duties and responsibilities of a teacher 

o Role of a teacher in moral training 

 Student 

o Importance of student in educative process 

o Duties and responsibilities of a student 

o Role of students and its improvement 

o Qualities of a good student 

 Teacher Student Relationship 

o Importance of teacher student relationship 

o Sources of teacher student relationship 

o Causes of deterioration in teacher student relationships 

o Suggestions for strengthening teacher student relationships 

 

2. Curriculum Planning 

 Meaning of Curriculum 

o Importance of Curriculum 

o Traditional and modern concepts of Curriculum 

o Different phases of Curriculum construction 

o Principles of Curriculum 

 Types of Curriculum 

o Subject centred or teacher centred Curriculum 
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o Student centred Curriculum 

o Problem oriented or core Curriculum 

 Balanced Curriculum and its characteristics 

 Critical evaluation of Secondary School Curriculum 

 

3. Lesson Planning 

 Basic requirements of lesson planning 

o Importance and types of Lesson planning 

o Knowledge, skill and appreciation lessons 

o Herbert‟s steps of lessons 

o Evaluation of steps of Herbert 

o Planning of knowledge lessons 

o Planning of skill lessons 

o Planning of appreciation lesson 

o Comparison between different types of lessons 

o Evaluation of lesson 

o Model lesson plan 

 Techniques of questioning 

o Importance and Type of questions 

o Motivational questions 

o Training questions 

o Recapitulation questions 

o Requirements of questions 

o Qualities of model questions 

 Audio Visual Aids 

o Importance of AV Aids 

o Different Audio Visual Aids 

o Radio and Television 

o Blackboard 

o VCR and Projector 

o Computer and Importance of computer in education 
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o Use of computer in Pakistan 

o Principles for the implementation of AV Aids 

 Planned teaching in Pakistan 

o Importance of planning in teaching 

o Implementation in Pakistani Schools 

o Suggestions for implementation 

 Concept of programmed instructions 

o Meaning, Procedure and Types 

o Requirements of program 

o Merits and Criticism 

o Possibilities of program instructions in Pakistan 

 

4. Freedom and Discipline 

 Meaning of freedom 

o Concept of freedom in Education 

o Meaning of discipline 

o Old and Modern concepts of discipline 

o Importance of discipline 

o Types of discipline 

o Qualities of ideal or balanced discipline 

o Motives of discipline 

 Effects of indiscipline on educational institutes 

o Causes of indiscipline 

o Impact of freedom and indiscipline on educational institutions 

o Impact of freedom and indiscipline on method of teaching 

o Impact of freedom and indiscipline on educational administration 

 Improvement of indiscipline in education  

 Co-Curricular activities  

o Meaning 

o Different co-curricular activities 

o Suggestions strengthen co-curricular activities 
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5. Educational Administration of Pakistan 

 Role of federal government  

o Administration at federal level 

o Role of provincial government 

o Educational administration at provincial level 

 Different administrative units of the provincial department of Education 

o Directorate of education (school) 

o Directorate of education (college) 

o Directorate of education (technical) 

o Textbook board 

o Bureau of Curriculum of extension wing 

o Board of intermediate and secondary education 

 University 

o Universities of different nature in Pakistan 

o Administration 

o University grants commission 

 

 

BA Part II 

6. Philosophical and Religious Foundations of Education 

 Importance of philosophical and religious foundations 

o Meaning, definition and characteristics of philosophy 

o Meaning of education 

o Relation between education and philosophy  

 Main Philosophical Systems 

o Idealism, philosophy of idealism, Aims of education Role of teacher, 

Curriculum, Teaching methods Administration, characteristics of idealism 

o Realism, New concept of realism, Principles of realism, Educational 

philosophy of realism, Aims Curriculum, Teaching method, 

Administration, Characteristics of realism. 
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o Naturalism, Education philosophy of naturalism, Aims, Curriculum 

teaching method, Administration, Characteristics of naturalism. 

o Pragmatism, Principles of pragmatism, philosophy of pragmatism, Aims 

of education, Curriculum, Teaching methods, Administration, 

Characteristics of education philosophy of pragmatism, Needs of 21 P

st
P 

Century and pragmatism. 

 Islam, Educational philosophy of Islam, Aims of education, Curriculum, 

Teaching methods Administration 

o Importance of education in Islam, Quranic verse and education, Hadith 

and education, characteristics of educational philosophy of education 

 Islamic ideology in Pakistan 

o Traits of Islamic ideology, Educational needs of Islamic ideology and 

Pakistan, comparison between Islamic and western philosophy 

 

7. Psychological Foundation of Education  

 Contemporary Schools of psychology 

o Structural school of psychology 

o Functional school of psychology 

o Behaviorism school of psychology 

o Gestalt school of psychology 

o Modern school of psychology 

 Growth and Development 

o Definition, Principles of Growth and Development 

 Stages and characteristics of growth 

o Prenatal period 

o Characteristics of birth 

o Characteristics of infancy period 

o Characteristics of childhood period 

o Characteristics of Adolescence period 

o Characteristics of Adulthood period 

o Needs of childhood period 
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o Psychological needs of Adolescence period 

 Individual difference 

o Nature of individual difference 

o Determination of individual difference 

o Individual differences and education 

 Learning 

o Definition and characteristics of learning 

o Theories of learning: Trial and error theory, conditional reflex theory and 

Gestalt theory 

o Laws of learning: Readiness, Exercise, Effect, Association, Regency, 

Intensity 

 

8. Sociological Foundation of Education 

 Needs of social foundation 

o Concept of society, Meaning, Causes for the formulation of society, 

characteristics of society 

 Culture: Meaning, definition, importance, characteristics, sources for transfer 

 Importance of society in Education, relationship with education, educational 

process as a social process, Agencies of socialization 

o Family as socializing agency, Importance and responsibilities, steps of 

better social training in family 

o School as a socializing agency, Importance and responsibilities, steps for 

effective social training 

o Social role of family and school 

 Socio Economic Stratification 

o Meaning, causes of social and economical classification 

o Class: problems and suggestions for making class stratification ineffective 

o Education and social economical grouping 

 

9. Education in Pakistan – Policies and Steps 

 First Education Conference 1947 
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o Message of Quaid-e-Azam, Address of educational minister, Suggestions 

of conference, Steps evaluation 

 National Educational Commission 1959 

o Aim of establishment, suggestions (main points) comments 

 Students Commission 1964 

o Cause of establishment, student‟s problems, recommendations, and 

comments 

 Educational Suggestions 1969 

o Causes and Suggestions 

 New Educational Policy 1970 

o Aims and principles, important steps and suggestions, comments 

 Educational Policy 1972 

o Aims of Policy, Main Characteristics, comments 

 National Educational Policy 1978 

o Aims of education, Main Characteristics, Merits comments 

 Development of Educational and Research Institutions in Pakistan 

o Higher Education Institutions, Professional Educational Institutions, 

Scientific and Research Institutions 

 

10. Educational Movements of South Asia 

 Darul-Uloom Deoband: Establishment, Aims, Teaching method, Administration, 

Prominent educational characteristics, comments 

 Aligarh Movement: Causes and Aims, Basic problems, Starting of Movement, 

Scope of Movement, Movement after Sir Syed, Progress of Urdu, Educational 

Characteristic 

 Niduatul Ulama: Establishment of Niduatul Ulama, Aims, establishment of school, 

Curriculum, Establishment and Aims, comments on educational services 

 Jamia Millia Islamia: Background of establishment, Curriculum of Jamia Millia, 

Establishment of Anjuman-e-Taleemi Milli, Aligarh and Jamia Millia 

 Wardah Scheme, Resolutions, Report, Curriculum of Scheme, Timing, Training of 

Teachers Important characteristic, comments on educational services 
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 Anjuman-e-Himayat-e-Islam, Establishment, Aims establishment of educational 

institution, important personalities, Educational and social services 

 Sindh Madrast-ul-Islam, Aims, Establishment, Educational services 
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Annexure B 

 

LIST OF GOVERNMENT COLLEGES FROM WHERE DATA WAS COLLECTED 

  

  North Nazimabad Town 

1 Abdullah Govt. College for Women 

2 Govt. Girls Degree College Block "M". 

  

  Shah Faisal Town 

1 Khursheed Govt. Girls Degree College. 

  

  Malir Town 

1 Govt. College for Women 

2 Liaquat Govt. College 

  

  Liaquatabad Town 

1 H.I. Osmania Govt. Girls College 

2 APWA Govt. College for Women 

3 Govt. College for Women Nazimabad 

4 Sir Syed Govt. College for Women 

  

  Jamshed Town 

1 PECHS Govt. College for Women 

2 Khatoon-e-Pakistan Govt. College 

3 Govt. Islamia College for Women 

4 Govt. Girls College P.I.B. Colony 

  

  Korangi Town 

1 Govt. College for Women Korangi-4 

2 Govt. College for Women Korangi-6 

  

  Lyari Town 

1 Ronaq-e-Islam Govt. College for Women 

  

  New Karachi Town 

1 Govt. College for Women New Karachi 

2 Govt. Degree Girls College Sector 11B, North Karachi/Mujeebun Nisa College 

3 Nishter Govt. College Sector 11B North Karachi 

  

  Gulshan-e-Iqbal Town 

1 Govt. College Gulshan-e-Iqbal for Women 
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  Sadar Town 

1 S.T. Govt. College for Women 

2 S.M. Govt. Arts and Commerce College No.2 

3 Govt. College for Women Shahra-e-Liaquat 

4 Govt. Girls College Gizri Clifton / Zamzama College 

 

 

 

LIST OF PRIVATE COLLEGES FROM WHERE DATA WAS COLLECTED 

  

  Jamshed Town 

1 Al Sehar Degree Girls College 

  

  Sadar Town 

1 Defense Authority Degree College For Women 

  

  Gulberg Town 

1 Mehran Degree Girls College 

  

  Gulshan-e-Iqbal Town 

1 Hayatul Islam Girls College 

  

  Lyari Town 

1 K.M.A. Degree Girls College 

  

  Bin Qasim Town 

1 Modern College Hadeed 

2 Pakistan Steel, Madar-e-Millat Girls Degree College 
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Annexure C 

 

NUMBER OF COLLEGES, TEACHERS AND STUDENTS OF GOVERNMENT 

COLLEGES WHERE 'EDUCATION' IS TAUGHT AT GRADUATE LEVEL 

  

S# Towns # of Colleges # of Teachers # of Students 

1 North Nazimabad Town 2 3 59 

2 Shah Faisal Town 1 3 20 

3 Malir Town 2 4 30 

4 Liaquatabad Town 4 9 144 

5 Jamshed Town 4 8 34 

6 Korangi Town 2 4 8 

7 Lyari Town 1 1 0 

8 New Karachi Town 3 5 12 

9 Gulshan-e-Iqbal Town 1 2 0 

10 Sadar Town 4 6 78 

  Total 24 45 385 

 

 

 

NUMBER OF COLLEGES, TEACHERS AND STUDENTS OF PRIVATE COLLEGES 

WHERE 'EDUCATION' IS TAUGHT AT GRADUATE LEVEL 

  

S# Towns # of Colleges # of Teachers # of Students 

1 Jamshed Town 1 1 22 

2 Lyari Town 1 3 12 

3 Sadar Town 1 1 74 

4 Gulberg 1 3 12 

5 Gulshan-e-Iqbal Town 1 1 7 

6 Bin Qasim 2 3 38 

  Total 7 12 165 
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Annexure D 

SURVEY QUESTIONNAIRE FOR TEACHERS 

 

Thesis Title: A Critical Study of Instructional Topics and their Effectiveness taught in the 

Subject of Education at Graduate level 

 

Dear Research Participant, 

I would appreciate if you can complete this questionnaire and return it to the concerned 

person. Your honest opinion will be very helpful and I assure that this information will 

not be made public at any point in time. Please put a tick mark √ for your response in 

relevant column. Thank you. 

 

Name (Optional) _____________________________________________________________ 

Name of College/Institution ____________________________________________________ 

Qualification ____________________ Teaching Experience __________________ 

Subject Taught ____________________ # of Students __________________ 

 

 

 Always Mostly 
Some 

times 
Rarely Never 

1 

To what extent the Curriculum give 

opportunity to develop leadership skills in 

students? 

 

     

2 

To what extent the Curriculum helps you 

in promoting problem solving skills among 

the students? 

 

     

3 

To what extent you share latest trends and 

ideas with students through the 

Curriculum? 

 

     

4 

To what extent the curriculum promotes 

memorization of information among 

students?  
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5 

To what extent the Curriculum provides 

educational case studies in Pakistan 

scenarios for debate and discussion? 

 

     

6 

To what extent you assigned field 

base/other projects to students for 

assessment?  

 

     

7 

To what extent you feel you will purse to 

doctorate degree in your respective field, 

while teaching the curriculum at graduate 

or master level? 

 

 

     

8 

To what extent the curriculum motivates 

you to involve yourself in educational 

conferences / seminars / workshops at 

local and international level? 

 

     

9 

To what extent the curriculum gives you 

the opinion to become life long learner and 

become a part of educational advancement 

in your respective field/studies? 

 

 

     

10 
To what extent the curriculum is helpful in 

the development of research skills among 
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the students? 

 

11 

To what extent the Curriculum provides 

opportunity for the implementation of 

research studies of other countries in your 

field? 

 

     

12 

To what extent the Curriculum instill the 

need for advance learning in the field of 

education? 

 

     

13 

To what extent the curriculum gives 

opportunity to individual for application of 

the knowledge? 

 

     

14 

To what extent you feel the curriculum 

provides you option to have compare and 

contrast your system of education with 

others in the world? 

 

     

15 

To what extent curriculum motivates you 

to adapt new methodologies and theories 

for better learning among students? 

 

     

16 

To what extent the curriculum helps you 

in the preparation of good teachers by 

giving information and knowledge of 

current pedagogical aspects? 
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17 

To what extent the Curriculum gives you 

opportunity to pursue your career as an 

educational researcher or facilitator? 

 

     

18 

To what extent the curriculum of 

Education offered at graduate level 

comparable to international standards in 

terms of knowledge and skills? 

 

     

19 

To what extent the curriculum gives 

opportunity to provide scientific based 

information about health education? 

 

     

20 

To what extent curriculum motivates you 

to integrate IT among students? 

 

     

21 

To what extent the curriculum helps in the 

job placement of graduates in the 

respective field? 

 

     

22 

To what extent you are satisfied with the 

frequency of curriculum review and 

revision for the subject of “Education”? 
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23 

To what extent you feel that some of the 

information in the existing curriculum of 

“Education” is outdated? 

 

     

24 

To what extent your college or public 

libraries provide enough current material 

to satisfy the thrust of your knowledge? 

 

     

25 

To what extent you think that the teaching 

methodology at graduate level creates lack 

of interest among students? 

 

     

26 

To what extent you feel the involvement 

of teachers is essential in the process of 

curriculum review and revision? 

 

     

27 

To what extent you feel that curriculum 

demands rigorous self-study for effective 

teaching? 

 

     

28 

To what extent you think you are 

confident enough about productively 

contributing in your respective field at 

local and international level? 

 

     

29 

To what extent you feel that existing 

curriculum needs constant review and 

updating to meet challenges of globalize 

world of today? 
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30 

To what extent you think the subject of 

Education can influence the stability and 

sustainability of society? 

 

     

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 171 

Annexure E 

SURVEY QUESTIONNAIRE FOR STUDENTS 

 

Thesis Title: A Critical Study of Instructional Topics and their Effectiveness taught in the 

Subject of Education at Graduate level 

 

Dear Research Participant, 

I would appreciate if you can complete this questionnaire and return it to the concerned 

person. Your honest opinion will be very helpful and I assure that this information will 

not be made public at any point in time. Please put a tick mark √ for your response in 

relevant column. Thank you. 

 

Name (Optional)   

 _____________________________________________ 

Name of College/Institution 

 _____________________________________________ 

Optional subjects at Graduate level

 _____________________________________________  

 

 Always Mostly 
Some 

times 
Rarely Never 

1 

To what extent the Curriculum 

provide you the opportunity to 

develop leadership skills in 

yourself? 

 

     

2 

To what extent the Curriculum gives 

you the option of solving problems 

creatively? 

 

     

3 

To what extent the Curriculum gives 

you the opportunity to experiment 

new ideas? 

 

     

4 

To what extent you are required to 

memorize the information provided 

in the curriculum? 
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5 

To what extent the Curriculum 

provides you the opinion to explore 

case studies in Pakistan scenarios? 

 

     

6 

To what extent the Curriculum 

demands to work on individual 

projects? 

 

     

7 

To what extent you think you will 

have a doctorate degree in the field 

of education after being exposed to 

curriculum of graduate level? 

 

     

8 

To what extent curriculum prepares 

you to contribute in local/national 

conferences/seminars /workshops? 

 

     

9 

To what extent the curriculum 

equips you to become a life long 

learner and continue your search for 

knowledge? 

 

     

10 

To what extent the curriculum helps 

you in developing research skills? 

 

 

     

11 To what extent the Curriculum give      
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you the flexibility to apply research 

studies of other countries in your 

environment? 

 

12 

To what extent the Curriculum 

inculcates the desire for advance 

learning in the field of education? 

 

     

13 

To what extent you are able to apply 

the knowledge gained through 

curriculum? 

 

     

14 

To what extent the curriculum 

provides you the opportunity to 

compare and contrast your education 

system with other countries? 

 

 

     

15 

To what extent the curriculum 

teaches you to identify the better 

teaching methodologies and 

educational theories? 

 

     

16 

To what extent the curriculum 

prepare you to be good teachers by 

giving information and knowledge 

of current pedagogical aspects? 
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17 

To what extent the Curriculum 

inspires you to make a career either 

as a teacher or educational 

researcher? 

 

     

18 

To what extent you feel at par with 

other graduates of education form 

foreign countries in terms of 

knowledge and skills? 

 

     

19 

To what extent the curriculum gives 

you opportunity to explore the 

health education? 

 

     

20 

To what extent you get the 

opportunity to integrate IT in 

curriculum? 

 

     

21 

To what extent your graduate degree 

helps you acquiring a better job? 

 

     

22 

To what extent you are satisfied with 

the frequency of curriculum revision 

for the subject of “Education”? 

 

 

     

23 To what extent you feel that some of      
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the information in the existing 

curriculum of “Education” is 

obsolete? 

 

24 

To what extent your teachers 

motivate you to bring new material / 

information about the topic? 

 

     

25 

To what extent you feel that the 

teaching method at graduate level 

creates disinterest among students? 

 

     

26 

To what extent you think teachers 

should be involved in the process of 

curriculum review and revision? 

 

     

27 

To what extent you feel your 

teachers engaged in rigorous self-

study before coming to teach you? 

 

     

28 

To what extent you feel confident 

about productively contributing in 

the field of education at local and 

national level? 

 

     

29 

To what extent the curriculum 

requires regular review and updating 

to in corporate changes happening 

around the world? 

 

     

30 
To what extent you think the subject 

of Education can influence the 
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stability and sustainability of 

society? 
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Annexure F 

 
DATA TABULATION SHEETS OF GOVERNMENT STUDENTS  

 

     

1) To what extent curriculum provide you opportunity to develop leadership skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 75 19.48%  

 Mostly 128 33.25%  

 Sometimes 130 33.77%  

 Rarely 34 8.83%  

 Never 18 4.68%  

 Total 385 100.00%  

     

2) To what extent Curriculum gives you option of solving problems creatively? 

     

 ANSWERS NO. PERCENTAGE  

 Always 70 18.18%  

 Mostly 123 31.95%  

 Sometimes 128 33.25%  

 Rarely 40 10.39%  

 Never 24 6.23%  

 Total 385 100.00%  

     

3) To what extent Curriculum gives you opportunity to experiment new ideas? 

     

 ANSWERS NO. PERCENTAGE  

 Always 37 9.61%  

 Mostly 101 26.23%  

 Sometimes 143 37.14%  

 Rarely 63 16.36%  

 Never 41 10.65%  

 Total 385 100.00%  

     

4) To what extent you are required to memorize information provided in curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 96 24.94%  

 Mostly 80 20.78%  

 Sometimes 109 28.31%  

 Rarely 53 13.77%  

 Never 47 12.21%  

 Total 385 100.00%  
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5) 
To what extent curriculum provides you the opinion to explore case studies in 

Pakistan scenarios? 

     

 ANSWERS NO. PERCENTAGE  

 Always 56 14.55%  

 Mostly 104 27.01%  

 Sometimes 97 25.19%  

 Rarely 83 21.56%  

 Never 45 11.69%  

 Total 385 100.00%  

     

6) To what extent curriculum demands to work on individual projects? 

     

 ANSWERS NO. PERCENTAGE  

 Always 46 11.95%  

 Mostly 107 27.79%  

 Sometimes 117 30.39%  

 Rarely 73 18.96%  

 Never 42 10.91%  

 Total 385 100.00%  

     

7) To what extent you think you will have a doctorate degree in the field of education 

after being exposed to curriculum of graduate level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 43 11.17%  

 Mostly 87 22.60%  

 Sometimes 72 18.70%  

 Rarely 77 20.00%  

 Never 106 27.53%  

 Total 385 100.00%  

     

8) To what extent curriculum for you to contribute in local and national conferences / 

seminars / workshops? 

     

 ANSWERS NO. PERCENTAGE  

 Always 27 7.01%  

 Mostly 52 13.51%  

 Sometimes 98 25.45%  

 Rarely 64 16.62%  

 Never 144 37.40%  

 Total 385 100.00%  
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9) To what extent curriculum equips you to become life long learners and continue 

your search for knowledge? 

     

 ANSWERS NO. PERCENTAGE  

 Always 103 26.75%  

 Mostly 99 25.71%  

 Sometimes 113 29.35%  

 Rarely 50 12.99%  

 Never 20 5.19%  

 Total 385 100.00%  

     

10) To what extent curriculum helps you in developing research skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 86 22.34%  

 Mostly 102 26.49%  

 Sometimes 75 19.48%  

 Rarely 84 21.82%  

 Never 38 9.87%  

 Total 385 100.00%  

     

11) To what extent curriculum give you the flexibility to apply research studies of other 

countries in your environment? 

     

 ANSWERS NO. PERCENTAGE  

 Always 42 10.91%  

 Mostly 53 13.77%  

 Sometimes 98 25.45%  

 Rarely 84 21.82%  

 Never 108 28.05%  

 Total 385 100.00%  

     

12) 
To what extent curriculum inculcates the desire for advance learning in the field of 

education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 77 20.00%  

 Mostly 80 20.78%  

 Sometimes 92 23.90%  

 Rarely 110 28.57%  

 Never 26 6.75%  

 Total 385 100.00%  
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13) To what extent you are able to apply the knowledge gained through curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 68 17.66%  

 Mostly 103 26.75%  

 Sometimes 131 34.03%  

 Rarely 60 15.58%  

 Never 23 5.97%  

 Total 385 100.00%  

     

14) To what extent curriculum provides you opportunity to compare and contrast your 

education system with other countries? 

     

 ANSWERS NO. PERCENTAGE  

 Always 36 9.35%  

 Mostly 58 15.06%  

 Sometimes 122 31.69%  

 Rarely 90 23.38%  

 Never 79 20.52%  

 Total 385 100.00%  

     

15) To what extent curriculum teaches you to identify the better teaching methodologies 

and educational theories? 

     

 ANSWERS NO. PERCENTAGE  

 Always 70 18.18%  

 Mostly 107 27.79%  

 Sometimes 118 30.65%  

 Rarely 63 16.36%  

 Never 27 7.01%  

 Total 385 100.00%  

     

16) To what extent curriculum prepare you to be good teachers by giving information 

and knowledge of current pedagogical aspects? 

     

 ANSWERS NO. PERCENTAGE  

 Always 107 27.79%  

 Mostly 102 26.49%  

 Sometimes 100 25.97%  

 Rarely 51 13.25%  

 Never 25 6.49%  

 Total 385 100.00%  
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17) To what extent curriculum inspires you to make careers either as a teacher or 

educational researcher? 

     

 ANSWERS NO. PERCENTAGE  

 Always 87 22.60%  

 Mostly 107 27.79%  

 Sometimes 117 30.39%  

 Rarely 52 13.51%  

 Never 22 5.71%  

 Total 385 100.00%  

     

18) To what extent you feel at par with other graduates of education form foreign 

countries in terms of knowledge and skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 17 4.42%  

 Mostly 54 14.03%  

 Sometimes 95 24.68%  

 Rarely 112 29.09%  

 Never 107 27.79%  

 Total 385 100.00%  

     

19) To what extent curriculum gives you opportunity to explore the health education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 45 11.69%  

 Mostly 86 22.34%  

 Sometimes 115 29.87%  

 Rarely 70 18.18%  

 Never 69 17.92%  

 Total 385 100.00%  

     

20) To what extent you get opportunity to integrate I.T. in curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 18 4.68%  

 Mostly 70 18.18%  

 Sometimes 101 26.23%  

 Rarely 73 18.96%  

 Never 123 31.95%  

 Total 385 100.00%  
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21) To what extent your graduate degree helps you acquiring a better job? 

     

 ANSWERS NO. PERCENTAGE  

 Always 53 13.77%  

 Mostly 78 20.26%  

 Sometimes 92 23.90%  

 Rarely 103 26.75%  

 Never 59 15.32%  

 Total 385 100.00%  

     

22) To what extent you are satisfied with the frequency of curriculum revision for the 

subject of “Education”? 

     

 ANSWERS NO. PERCENTAGE  

 Always 53 13.77%  

 Mostly 77 20.00%  

 Sometimes 114 29.61%  

 Rarely 83 21.56%  

 Never 58 15.06%  

 Total 385 100.00%  

     

23) To what extent you feel that some of the information in the existing curriculum of 

“Education” is obsolete? 

     

 ANSWERS NO. PERCENTAGE  

 Always 60 15.58%  

 Mostly 115 29.87%  

 Sometimes 88 22.86%  

 Rarely 75 19.48%  

 Never 47 12.21%  

 Total 385 100.00%  

     

24) To what extent your teachers motivate you to bring new material / information about 

the topic? 

     

 ANSWERS NO. PERCENTAGE  

 Always 108 28.05%  

 Mostly 113 29.35%  

 Sometimes 104 27.01%  

 Rarely 37 9.61%  

 Never 23 5.97%  

 Total 385 100.00%  
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25) To what extent you feel that the teaching method at graduate level creates disinterest 

among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 77 20.00%  

 Mostly 104 27.01%  

 Sometimes 127 32.99%  

 Rarely 47 12.21%  

 Never 30 7.79%  

 Total 385 100.00%  

     

26) To what extent you think teachers should be involved in the process of curriculum 

review and revision? 

     

 ANSWERS NO. PERCENTAGE  

 Always 211 54.81%  

 Mostly 106 27.53%  

 Sometimes 50 12.99%  

 Rarely 16 4.16%  

 Never 2 0.52%  

 Total 385 100.00%  

     

27) To what extent you feel your teachers engaged in rigorous self-study before coming 

to teach you? 

     

 ANSWERS NO. PERCENTAGE  

 Always 124 32.21%  

 Mostly 116 30.13%  

 Sometimes 97 25.19%  

 Rarely 32 8.31%  

 Never 16 4.16%  

 Total 385 100.00%  

     

28) To what extent you feel confident about productively contributing in the field of 

education at local and international level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 24 6.23%  

 Mostly 80 20.78%  

 Sometimes 120 31.17%  

 Rarely 96 24.94%  

 Never 65 16.88%  

 Total 385 100.00%  
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29) To what extent you think curriculum requires regular review and updating to in 

corporate changes happening around the world? 

     

 ANSWERS NO. PERCENTAGE  

 Always 254 65.97%  

 Mostly 87 22.60%  

 Sometimes 25 6.49%  

 Rarely 14 3.64%  

 Never 5 1.30%  

 Total 385 100.00%  

     

30) To what extent you think the subject of Education can influence the stability and 

sustainability of society? 

     

 ANSWERS NO. PERCENTAGE  

 Always 148 38.44%  

 Mostly 128 33.25%  

 Sometimes 72 18.70%  

 Rarely 27 7.01%  

 Never 10 2.60%  

 Total 385 100.00%  
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Annexure G 

 
DATA TABULATION SHEETS OF PRIVATE STUDENTS  

 

     

1) To what extent curriculum provide you opportunity to develop leadership skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 16 9.70%  

 Mostly 60 36.36%  

 Sometimes 53 32.12%  

 Rarely 29 17.58%  

 Never 7 4.24%  

 Total 165 100.00%  

     

2) To what extent Curriculum gives you option of solving problems creatively? 

     

 ANSWERS NO. PERCENTAGE  

 Always 27 16.36%  

 Mostly 47 28.48%  

 Sometimes 66 40.00%  

 Rarely 21 12.73%  

 Never 4 2.42%  

 Total 165 100.00%  

     

3) To what extent Curriculum gives you opportunity to experiment new ideas? 

     

 ANSWERS NO. PERCENTAGE  

 Always 21 12.73%  

 Mostly 40 24.24%  

 Sometimes 66 40.00%  

 Rarely 31 18.79%  

 Never 7 4.24%  

 Total 165 100.00%  

     

4) To what extent you are required to memorize information provided in curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 49 29.70%  

 Mostly 37 22.42%  

 Sometimes 51 30.91%  

 Rarely 12 7.27%  

 Never 16 9.70%  

 Total 165 100.00%  
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5) To what extent Curriculum provides you opinion to explore case studies in Pakistan 

scenarios? 

     

 ANSWERS NO. PERCENTAGE  

 Always 22 13.33%  

 Mostly 39 23.64%  

 Sometimes 55 33.33%  

 Rarely 35 21.21%  

 Never 14 8.48%  

 Total 165 100.00%  

     

6) To what extent Curriculum demands to work on individual projects? 

     

 ANSWERS NO. PERCENTAGE  

 Always 17 10.30%  

 Mostly 48 29.09%  

 Sometimes 59 35.76%  

 Rarely 30 18.18%  

 Never 11 6.67%  

 Total 165 100.00%  

     

7) To what extent you think you will have a doctorate degree in the field of education 

after being exposed to curriculum of graduate level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 16 9.70%  

 Mostly 31 18.79%  

 Sometimes 50 30.30%  

 Rarely 39 23.64%  

 Never 29 17.58%  

 Total 165 100.00%  

     

8) To what extent curriculum for you to contribute in local and national conferences / 

seminars / workshops? 

     

 ANSWERS NO. PERCENTAGE  

 Always 19 11.52%  

 Mostly 20 12.12%  

 Sometimes 56 33.94%  

 Rarely 42 25.45%  

 Never 28 16.97%  

 Total 165 100.00%  
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9) To what extent curriculum equips you to become life long learners and continue your 

search for knowledge? 

     

 ANSWERS NO. PERCENTAGE  

 Always 51 30.91%  

 Mostly 52 31.52%  

 Sometimes 43 26.06%  

 Rarely 14 8.48%  

 Never 5 3.03%  

 Total 165 100.00%  

     

10) To what extent curriculum helps you in developing research skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 33 20.00%  

 Mostly 44 26.67%  

 Sometimes 62 37.58%  

 Rarely 19 11.52%  

 Never 7 4.24%  

 Total 165 100.00%  

     

11) To what extent curriculum give you the flexibility to apply research studies of other 

countries in your environment? 

     

 ANSWERS NO. PERCENTAGE  

 Always 13 7.88%  

 Mostly 32 19.39%  

 Sometimes 61 36.97%  

 Rarely 38 23.03%  

 Never 21 12.73%  

 Total 165 100.00%  

     

12) 
To what extent curriculum inculcates the desire for advance learning in the field of 

education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 37 22.42%  

 Mostly 34 20.61%  

 Sometimes 57 34.55%  

 Rarely 31 18.79%  

 Never 6 3.64%  

 Total 165 100.00%  
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13) To what extent you are able to apply the knowledge gained through curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 33 20.00%  

 Mostly 36 21.82%  

 Sometimes 72 43.64%  

 Rarely 20 12.12%  

 Never 4 2.42%  

 Total 165 100.00%  

     

14) To what extent curriculum provides you opportunity to compare and contrast your 

education system with other countries? 

     

 ANSWERS NO. PERCENTAGE  

 Always 21 12.73%  

 Mostly 20 12.12%  

 Sometimes 72 43.64%  

 Rarely 33 20.00%  

 Never 19 11.52%  

 Total 165 100.00%  

     

15) To what extent curriculum teaches you to identify the better teaching methodologies 

and educational theories? 

     

 ANSWERS NO. PERCENTAGE  

 Always 27 16.36%  

 Mostly 42 25.45%  

 Sometimes 72 43.64%  

 Rarely 18 10.91%  

 Never 6 3.64%  

 Total 165 100.00%  

     

16) To what extent curriculum prepare you to be good teachers by giving information 

and knowledge of current pedagogical aspects? 

     

 ANSWERS NO. PERCENTAGE  

 Always 32 19.39%  

 Mostly 53 32.12%  

 Sometimes 51 30.91%  

 Rarely 25 15.15%  

 Never 4 2.42%  

 Total 165 100.00%  
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17) To what extent curriculum inspires you to make careers either as a teacher or 

educational researcher? 

     

 ANSWERS NO. PERCENTAGE  

 Always 30 18.18%  

 Mostly 34 20.61%  

 Sometimes 78 47.27%  

 Rarely 15 9.09%  

 Never 8 4.85%  

 Total 165 100.00%  

     

18) To what extent you feel at par with other graduates of education form foreign 

countries in terms of knowledge and skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 8 4.85%  

 Mostly 35 21.21%  

 Sometimes 61 36.97%  

 Rarely 37 22.42%  

 Never 24 14.55%  

 Total 165 100.00%  

     

19) To what extent curriculum gives you opportunity to explore the health education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 25 15.15%  

 Mostly 32 19.39%  

 Sometimes 58 35.15%  

 Rarely 40 24.24%  

 Never 10 6.06%  

 Total 165 100.00%  

     

20) To what extent you get opportunity to integrate I.T. in curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 17 10.30%  

 Mostly 26 15.76%  

 Sometimes 61 36.97%  

 Rarely 40 24.24%  

 Never 21 12.73%  

 Total 165 100.00%  
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21) To what extent your graduate degree helps you acquiring a better job? 

     

 ANSWERS NO. PERCENTAGE  

 Always 26 15.76%  

 Mostly 49 29.70%  

 Sometimes 61 36.97%  

 Rarely 18 10.91%  

 Never 11 6.67%  

 Total 165 100.00%  

     

22) To what extent you are satisfied with the frequency of curriculum revision for the 

subject of “Education”? 

     

 ANSWERS NO. PERCENTAGE  

 Always 22 13.33%  

 Mostly 34 20.61%  

 Sometimes 70 42.42%  

 Rarely 29 17.58%  

 Never 10 6.06%  

 Total 165 100.00%  

     

23) To what extent you feel that some of the information in the existing curriculum of 

“Education” is obsolete? 

     

 ANSWERS NO. PERCENTAGE  

 Always 19 11.52%  

 Mostly 26 15.76%  

 Sometimes 72 43.64%  

 Rarely 31 18.79%  

 Never 17 10.30%  

 Total 165 100.00%  

     

24) To what extent your teachers motivate you to bring new material / information about 

the topic? 

     

 ANSWERS NO. PERCENTAGE  

 Always 42 25.45%  

 Mostly 33 20.00%  

 Sometimes 63 38.18%  

 Rarely 22 13.33%  

 Never 5 3.03%  

 Total 165 100.00%  
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25) To what extent you feel that the teaching method at graduate level creates disinterest 

among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 24 14.55%  

 Mostly 32 19.39%  

 Sometimes 83 50.30%  

 Rarely 13 7.88%  

 Never 13 7.88%  

 Total 165 100.00%  

     

26) To what extent you think teachers should be involved in the process of curriculum 

review and revision? 

     

 ANSWERS NO. PERCENTAGE  

 Always 74 44.85%  

 Mostly 40 24.24%  

 Sometimes 42 25.45%  

 Rarely 7 4.24%  

 Never 2 1.21%  

 Total 165 100.00%  

     

27) To what extent you feel your teachers engaged in rigorous self-study before coming 

to teach you? 

     

 ANSWERS NO. PERCENTAGE  

 Always 38 23.03%  

 Mostly 52 31.52%  

 Sometimes 57 34.55%  

 Rarely 13 7.88%  

 Never 5 3.03%  

 Total 165 100.00%  

     

28) To what extent you feel confident about productively contributing in the field of 

education at local and international level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 22 13.33%  

 Mostly 27 16.36%  

 Sometimes 67 40.61%  

 Rarely 35 21.21%  

 Never 14 8.48%  

 Total 165 100.00%  
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29) To what extent you think curriculum requires regular review and updating to in 

corporate changes happening around the world? 

     

 ANSWERS NO. PERCENTAGE  

 Always 74 44.85%  

 Mostly 41 24.85%  

 Sometimes 42 25.45%  

 Rarely 7 4.24%  

 Never 1 0.61%  

 Total 165 100.00%  

     

30) 
To what extent you think the subject of Education influence stability and 

sustainability of society? 

     

 ANSWERS NO. PERCENTAGE  

 Always 72 43.64%  

 Mostly 31 18.79%  

 Sometimes 51 30.91%  

 Rarely 8 4.85%  

 Never 3 1.82%  

 Total 165 100.00%  
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Annexure H 

DATA TABULATION SHEETS OF GOVERNMENT TEACHERS  

 

     

1) To what extent Curriculum give opportunity to develop leadership skills in students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 9 20.00%  

 Mostly 18 40.00%  

 Sometimes 7 15.56%  

 Rarely 6 13.33%  

 Never 5 11.11%  

 Total 45 100.00%  

     

2) 
To what extent Curriculum helps you in promoting problem solving skills among the 

students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 6 13.33%  

 Mostly 15 33.33%  

 Sometimes 16 35.56%  

 Rarely 5 11.11%  

 Never 3 6.67%  

 Total 45 100.00%  

     

3) To what extent you share latest trends and ideas with students through Curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 5 11.11%  

 Mostly 28 62.22%  

 Sometimes 8 17.78%  

 Rarely 4 8.89%  

 Never 0 0.00%  

 Total 45 100.00%  

     

4) To what extent Curriculum promotes memorization of information among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 7 15.56%  

 Mostly 21 46.67%  

 Sometimes 12 26.67%  

 Rarely 4 8.89%  

 Never 1 2.22%  

 Total 45 100.00%  
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5) To what extent Curriculum provides educational case studies in Pakistan scenarios for 

debate and discussion? 

     

 ANSWERS NO. PERCENTAGE  

 Always 3 6.67%  

 Mostly 12 26.67%  

 Sometimes 16 35.56%  

 Rarely 8 17.78%  

 Never 6 13.33%  

 Total 45 100.00%  

  

6) To what extent you assigned field base/other projects to students for assessment?  

     

 ANSWERS NO. PERCENTAGE  

 Always 7 15.56%  

 Mostly 16 35.56%  

 Sometimes 13 28.89%  

 Rarely 6 13.33%  

 Never 3 6.67%  

 Total 45 100.00%  

     

7) To what extent you feel you will purse to doctorate degree in your respective field, 

while teaching Curriculum at graduate or master level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 12 26.67%  

 Mostly 15 33.33%  

 Sometimes 12 26.67%  

 Rarely 6 13.33%  

 Never 0 0.00%  

 Total 45 100.00%  

     

8) To what extent Curriculum motivates you to involve yourself in educational 

conferences / seminars/workshops at local and international level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 13 28.89%  

 Sometimes 19 42.22%  

 Rarely 5 11.11%  

 Never 8 17.78%  

 Total 45 100.00%  
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9) To what extent Curriculum gives you the option to become life long learner and 

becomes a part of educational advancement in your respective field/studies? 

     

 ANSWERS NO. PERCENTAGE  

 Always 12 26.67%  

 Mostly 9 20.00%  

 Sometimes 17 37.78%  

 Rarely 4 8.89%  

 Never 3 6.67%  

 Total 45 100.00%  

     

10) 
To what extent Curriculum is helpful in the development of research skills among the 

students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 2 4.44%  

 Mostly 7 15.56%  

 Sometimes 16 35.56%  

 Rarely 6 13.33%  

 Never 14 31.11%  

 Total 45 100.00%  

  

11) To what extent Curriculum provides opportunity for implementation of research studies 

of other countries in your field? 

     

 ANSWERS NO. PERCENTAGE  

 Always 2 4.44%  

 Mostly 10 22.22%  

 Sometimes 12 26.67%  

 Rarely 11 24.44%  

 Never 10 22.22%  

 Total 45 100.00%  

     

12) 
To what extent Curriculum instill the need for advance learning in the field of 

education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 9 20.00%  

 Mostly 15 33.33%  

 Sometimes 11 24.44%  

 Rarely 7 15.56%  

 Never 3 6.67%  

 Total 45 100.00%  
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13) 
To what extent Curriculum gives opportunity to individual for application of the 

knowledge? 

     

 ANSWERS NO. PERCENTAGE  

 Always 6 13.33%  

 Mostly 10 22.22%  

 Sometimes 16 35.56%  

 Rarely 11 24.44%  

 Never 2 4.44%  

 Total 45 100.00%  

     

14) To what extent you feel Curriculum provides you option to have compare and contrast 

your system of education with others in the world? 

     

 ANSWERS NO. PERCENTAGE  

 Always 4 8.89%  

 Mostly 17 37.78%  

 Sometimes 7 15.56%  

 Rarely 12 26.67%  

 Never 5 11.11%  

 Total 45 100.00%  

     

15) 
To what extent Curriculum motivates you to adapt new methodologies and theories for 

better learning among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 5 11.11%  

 Mostly 12 26.67%  

 Sometimes 20 44.44%  

 Rarely 5 11.11%  

 Never 3 6.67%  

 Total 45 100.00%  

  

16) To what extent Curriculum helps you in the preparation of good teachers by giving 

information and knowledge of current pedagogical aspects? 

     

 ANSWERS NO. PERCENTAGE  

 Always 5 11.11%  

 Mostly 14 31.11%  

 Sometimes 18 40.00%  

 Rarely 6 13.33%  

 Never 2 4.44%  

 Total 45 100.00%  
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17) To what extent Curriculum gives you opportunity to pursue your career as an 

educational researcher or facilitator? 

     

 ANSWERS NO. PERCENTAGE  

 Always 3 6.67%  

 Mostly 12 26.67%  

 Sometimes 16 35.56%  

 Rarely 9 20.00%  

 Never 5 11.11%  

 Total 45 100.00%  

     

18) To what extent Curriculum of Education offered at graduate level comparable to 

international standards in terms of knowledge and skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 5 11.11%  

 Sometimes 12 26.67%  

 Rarely 17 37.78%  

 Never 11 24.44%  

 Total 45 100.00%  

     

19) To what extent Curriculum gives opportunity to provide scientific based information 

about health education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 2.22%  

 Mostly 8 17.78%  

 Sometimes 16 35.56%  

 Rarely 7 15.56%  

 Never 13 28.89%  

 Total 45 100.00%  

     

20) To what extent curriculum motivates you to integrate I.T. among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 5 11.11%  

 Mostly 8 17.78%  

 Sometimes 9 20.00%  

 Rarely 13 28.89%  

 Never 10 22.22%  

 Total 45 100.00%  
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21) To what extent Curriculum helps in job placement of graduate in the respective field? 

     

 ANSWERS NO. PERCENTAGE  

 Always 4 8.89%  

 Mostly 9 20.00%  

 Sometimes 15 33.33%  

 Rarely 6 13.33%  

 Never 11 24.44%  

 Total 45 100.00%  

     

22) To what extent you are satisfied with the frequency of curriculum review and revision 

for the subject of “Education”? 

     

 ANSWERS NO. PERCENTAGE  

 Always 7 15.56%  

 Mostly 16 35.56%  

 Sometimes 10 22.22%  

 Rarely 7 15.56%  

 Never 5 11.11%  

 Total 45 100.00%  

     

23) To what extent you feel that some of information in the existing curriculum of 

“Education” is outdated? 

     

 ANSWERS NO. PERCENTAGE  

 Always 4 8.89%  

 Mostly 17 37.78%  

 Sometimes 15 33.33%  

 Rarely 7 15.56%  

 Never 2 4.44%  

 Total 45 100.00%  

     

24) To what extent your college or public libraries provide enough current material to 

satisfy the thrust of your knowledge? 

     

 ANSWERS NO. PERCENTAGE  

 Always 8 17.78%  

 Mostly 10 22.22%  

 Sometimes 12 26.67%  

 Rarely 12 26.67%  

 Never 3 6.67%  

 Total 45 100.00%  
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25) To what extent you think that teaching methodology at graduate level creates lack of 

interest among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 7 15.56%  

 Mostly 6 13.33%  

 Sometimes 25 55.56%  

 Rarely 5 11.11%  

 Never 2 4.44%  

 Total 45 100.00%  

  

26) To what extent you feel involvement of teachers is essential in process of curriculum 

review and revision? 

     

 ANSWERS NO. PERCENTAGE  

 Always 20 44.44%  

 Mostly 11 24.44%  

 Sometimes 13 28.89%  

 Rarely 1 2.22%  

 Never 0 0.00%  

 Total 45 100.00%  

     

27) 
To what extent you feel that Curriculum demands rigorous self-study for effective 

teaching? 

     

 ANSWERS NO. PERCENTAGE  

 Always 8 17.78%  

 Mostly 9 20.00%  

 Sometimes 18 40.00%  

 Rarely 7 15.56%  

 Never 3 6.67%  

 Total 45 100.00%  

     

28) To what extent you think you are confident enough about productively contributing in 

your respective field at local and international level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 12 26.67%  

 Mostly 19 42.22%  

 Sometimes 7 15.56%  

 Rarely 3 6.67%  

 Never 4 8.89%  
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 Total 45 100.00%  

     

29) To what extent you feel that existing curriculum needs constant review and updating to 

meet the challenges of the globalize world of today? 

     

 ANSWERS NO. PERCENTAGE  

 Always 25 55.56%  

 Mostly 15 33.33%  

 Sometimes 5 11.11%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 45 100.00%  

     

30) To what extent you think the subject of Education can influence the stability and 

sustainability of society? 

     

 ANSWERS NO. PERCENTAGE  

 Always 22 48.89%  

 Mostly 15 33.33%  

 Sometimes 7 15.56%  

 Rarely 1 2.22%  

 Never 0 0.00%  

 Total 45 100.00%  
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DATA TABULATION SHEETS OF PRIVATE TEACHERS  

 

     

1) To what extent Curriculum give opportunity to develop leadership skills in students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 4 33.33%  

 Sometimes 3 25.00%  

 Rarely 4 33.33%  

 Never 0 0.00%  

 Total 12 100.00%  

     

2) To what extent Curriculum helps you in promoting problem solving skills among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 1 8.33%  

 Sometimes 7 58.33%  

 Rarely 3 25.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

3) To what extent you share latest trends and ideas with students through Curriculum? 

     

 ANSWERS NO. PERCENTAGE  

 Always 4 33.33%  

 Mostly 0 0.00%  

 Sometimes 5 41.67%  

 Rarely 3 25.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

4) To what extent Curriculum promotes memorization of information among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 6 50.00%  

 Mostly 4 33.33%  

 Sometimes 0 0.00%  

 Rarely 1 8.33%  

 Never 1 8.33%  

 Total 12 100.00%  
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5) To what extent Curriculum provides educational case studies in Pakistan scenarios for 

debate and discussion? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 2 16.67%  

 Sometimes 2 16.67%  

 Rarely 8 66.67%  

 Never 0 0.00%  

 Total 12 100.00%  

     

6) To what extent you assigned field base/other projects to students for assessment?  

     

 ANSWERS NO. PERCENTAGE  

 Always 3 25.00%  

 Mostly 0 0.00%  

 Sometimes 2 16.67%  

 Rarely 7 58.33%  

 Never 0 0.00%  

 Total 12 100.00%  

     

7) To what extent you feel you will purse to doctorate degree in your respective field, while 

teaching Curriculum at graduate or master level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 2 16.67%  

 Mostly 3 25.00%  

 Sometimes 7 58.33%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

8) To what extent Curriculum motivates you to involve yourself in educational conferences / 

seminars/workshops at local and international level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 2 16.67%  

 Sometimes 8 66.67%  

 Rarely 1 8.33%  

 Never 1 8.33%  

 Total 12 100.00%  
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9) To what extent Curriculum gives you the option to become life long learner and becomes a 

part of educational advancement in your respective field/studies? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 2 16.67%  

 Sometimes 6 50.00%  

 Rarely 4 33.33%  

 Never 0 0.00%  

 Total 12 100.00%  

     

10) 
To what extent Curriculum is helpful in the development of research skills among the 

students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 2 16.67%  

 Sometimes 4 33.33%  

 Rarely 5 41.67%  

 Never 1 8.33%  

 Total 12 100.00%  

     

11) To what extent Curriculum provides opportunity for implementation of research studies of 

other countries in your field? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 0 0.00%  

 Sometimes 4 33.33%  

 Rarely 8 66.67%  

 Never 0 0.00%  

 Total 12 100.00%  

     

12) To what extent Curriculum instill the need for advance learning in the field of education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 6 50.00%  

 Sometimes 5 41.67%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 12 100.00%  
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13) 
To what extent Curriculum gives opportunity to individual for application of the 

knowledge? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 3 25.00%  

 Sometimes 7 58.33%  

 Rarely 0 0.00%  

 Never 1 8.33%  

 Total 12 100.00%  

     

14) To what extent you feel Curriculum provides you option to have compare and contrast your 

system of education with others in the world? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 0 0.00%  

 Sometimes 7 58.33%  

 Rarely 3 25.00%  

 Never 1 8.33%  

 Total 12 100.00%  

     

15) To what extent Curriculum motivates you to adapt new methodologies and theories for 

better learning among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 2 16.67%  

 Sometimes 5 41.67%  

 Rarely 3 25.00%  

 Never 1 8.33%  

 Total 12 100.00%  

     

16) To what extent Curriculum helps you in the preparation of good teachers by giving 

information and knowledge of current pedagogical aspects? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 2 16.67%  

 Sometimes 9 75.00%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 12 100.00%  
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17) To what extent Curriculum gives you opportunity to pursue your career as an educational 

researcher or facilitator? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 3 25.00%  

 Sometimes 3 25.00%  

 Rarely 6 50.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

18) To what extent Curriculum of Education offered at graduate level comparable to 

international standards in terms of knowledge and skills? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 1 8.33%  

 Sometimes 2 16.67%  

 Rarely 2 16.67%  

 Never 7 58.33%  

 Total 12 100.00%  

     

19) To what extent Curriculum gives opportunity to provide scientific based information about 

health education? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 3 25.00%  

 Sometimes 1 8.33%  

 Rarely 7 58.33%  

 Never 1 8.33%  

 Total 12 100.00%  

     

20) To what extent curriculum motivates you to integrate I.T. among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 0 0.00%  

 Sometimes 2 16.67%  

 Rarely 7 58.33%  

 Never 2 16.67%  

 Total 12 100.00%  
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21) To what extent Curriculum helps in job placement of graduate in the respective field? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 1 8.33%  

 Sometimes 9 75.00%  

 Rarely 0 0.00%  

 Never 1 8.33%  

 Total 12 100.00%  

     

22) To what extent you are satisfied with the frequency of curriculum review and revision for 

the subject of “Education”? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 1 8.33%  

 Sometimes 1 8.33%  

 Rarely 9 75.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

23) To what extent you feel that some of information in the existing curriculum of “Education” 

is outdated? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 5 41.67%  

 Sometimes 6 50.00%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

24) To what extent your college or public libraries provide enough current material to satisfy 

the thrust of your knowledge? 

     

 ANSWERS NO. PERCENTAGE  

 Always 1 8.33%  

 Mostly 1 8.33%  

 Sometimes 4 33.33%  

 Rarely 6 50.00%  

 Never 0 0.00%  

 Total 12 100.00%  
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25) To what extent you think that teaching methodology at graduate level creates lack of 

interest among students? 

     

 ANSWERS NO. PERCENTAGE  

 Always 0 0.00%  

 Mostly 4 33.33%  

 Sometimes 4 33.33%  

 Rarely 3 25.00%  

 Never 1 8.33%  

 Total 12 100.00%  

     

26) To what extent you feel involvement of teachers is essential in process of curriculum 

review  

and revision? 

     

 ANSWERS NO. PERCENTAGE  

 Always 10 83.33%  

 Mostly 2 16.67%  

 Sometimes 0 0.00%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

27) 
To what extent you feel that Curriculum demands rigorous self-study for effective 

teaching? 

     

 ANSWERS NO. PERCENTAGE  

 Always 3 25.00%  

 Mostly 3 25.00%  

 Sometimes 0 0.00%  

 Rarely 6 50.00%  

 Never 0 0.00%  

 Total 12 100.00%  

     

28) To what extent you think you are confident enough about productively contributing in your 

respective field at local and international level? 

     

 ANSWERS NO. PERCENTAGE  

 Always 3 25.00%  

 Mostly 1 8.33%  

 Sometimes 4 33.33%  

 Rarely 3 25.00%  

 Never 1 8.33%  

 Total 12 100.00%  
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29) To what extent you feel that existing curriculum needs constant review and updating to 

meet the challenges of the globalize world of today? 

     

 ANSWERS NO. PERCENTAGE  

 Always 10 83.33%  

 Mostly 1 8.33%  

 Sometimes 0 0.00%  

 Rarely 1 8.33%  

 Never 0 0.00%  

 Total 12 100.00%  

     

30) To what extent you think the subject of Education can influence the stability and 

sustainability of society? 

     

 ANSWERS NO. PERCENTAGE  

 Always 5 41.67%  

 Mostly 7 58.33%  

 Sometimes 0 0.00%  

 Rarely 0 0.00%  

 Never 0 0.00%  

 Total 12 100.00%  
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CHI SQUARE ANALYSIS OF STUDENTS’ RESPONSES OF GOVERNMENT COLLEGES  

 

            

1) To what extent Curriculum provide you opportunity to develop leadership skills in yourself? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 75 128 130 34 18 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  U(75-77)U PU

2
UP  + U(128-77)U PU

2
UP  + U(130-77)U PU

2
UP  + U(34-77)U PU

2
UP  + U(18-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(-2)U PU

2
UP

 + U(51)UPU

2
UP

 + U(53)UPU

2
UP

 + U(-43)U PU

2
UP

 + U(-59)U PU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U4U + U2601U + U2809U + U1849U + U3481U  

  77  77  77  77  77  

            

        XP

2
P =  0.052 + 33.779 + 36.481 + 24.013 + 45.208  

            

        XP

2
P =  139.532          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 139.532 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to develop leadership skills. 
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2) To what extent Curriculum gives you option of solving problems creatively? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 70 123 128 40 24 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  U(70-77)U PU

2
UP  + U(123-77)U PU

2
UP  + U(128-77)U PU

2
UP  + U(40-77)U PU

2
UP  + U(24-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(-7)U PU

2
UP

 + U(46)UPU

2
UP

 + U(51)UPU

2
UP

 + U(-37)U PU

2
UP

 + U(-53)U PU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U49U + U2116U + U2601U + U1369U + U2809U  

  77  77  77  77  77  

            

        XP

2
P =  0.636 + 27.481 + 33.779 + 17.779 + 36.481  

            

        XP

2
P =  116.156          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 116.156 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get option of solving problems creatively. 
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3) To what extent Curriculum gives you opportunity to experiment new ideas? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 37 101 143 63 41 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  U(37-77)U PU

2
UP  + U(101-77)U PU

2
UP  + U(143-77)U PU

2
UP  + U(63-77)U PU

2
UP  + U(41-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(-40)U PU

2
UP

 + U(24)UPU

2
UP

 + U(66)UPU

2
UP

 + U(-14)U PU

2
UP

 + U(-36)U PU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U1600U + U576U + U4356U + U196U + U1296U  

  77  77  77  77  77  

            

        XP

2
P =  20.779 + 7.481 + 56.571 + 2.545 + 16.831  

            

        XP

2
P =  104.208          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 104.208 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to experiment new ideas. 
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4) To what extent you are required to memorize information provided in curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 96 80 109 53 47 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  U(96-77)U PU

2
UP  + U(80-77)U PU

2
UP  + U(109-77)U PU

2
UP  + U(53-77)U PU

2
UP  + U(47-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(19)UPU

2
UP

 + U(3)UPU

2
UP

 + U(32)UPU

2
UP

 + U(-24)U PU

2
UP

 + U(-30)U PU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U361U + U9U + U1024U + U576U + U900U  

  77  77  77  77  77  

            

        XP

2
P =  4.688 + 0.117 + 13.299 + 7.481 + 11.688  

            

        XP

2
P =  37.273          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 37.273 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students required to memorized information provided in a curriculum. 
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5) To what extent the Curriculum provides you the opinion to explore case studies in Pakistan 

scenarios? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 56 104 97 83 45 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  U(56-77)U PU

2
UP  + U(104-77)U PU

2
UP  + U(97-77)U PU

2
UP  + U(83-77)U PU

2
UP  + U(45-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(-21)U PU

2
UP

 + U(27)UPU

2
UP

 + U(20)UPU

2
UP

 + U(6)UPU

2
UP

 + U(-32)U PU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U441U + U729U + U400U + U36U + U1024U  

  77  77  77  77  77  

            

        XP

2
P =  5.727 + 9.468 + 5.195 + 0.468 + 13.299  

            

        XP

2
P =  34.156          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 34.156 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get option to explore case in Pakistan scenarios. 
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6) To what extent Curriculum demands to work on individual projects? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 46 107 117 73 42 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  U(46-77)U PU

2
UP  + U(107-77)U PU

2
UP  + U(117-77)U PU

2
UP  + U(73-77)U PU

2
UP  + U(42-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(-31)U PU

2
UP

 + U(30)UPU

2
UP

 + U(40)UPU

2
UP

 + U(-4)U PU

2
UP

 + U(-35)U PU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U961U + U900U + U1600U + U16U + U1225U  

  77  77  77  77  77  

            

        XP

2
P =  12.481 + 11.688 + 20.779 + 0.208 + 15.909  

            

        XP

2
P =  61.065          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 61.065 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have opportunity to work on individual projects. 
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7) To what extent you think you will have a doctorate degree in the field of education after being 

exposed to curriculum of graduate level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 43 87 72 77 106 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  U(43-77)U PU

2
UP  + U(87-77)U PU

2
UP  + U(72-77)U PU

2
UP  + U(77-77)U PU

2
UP  + U(106-77)U PU

2
UP   

  77  77  77  77  77  

            

        XP

2
P =  U(-34)U PU

2
UP

 + U(10)UPU

2
UP

 + U(-5)U PU

2
UP

 + U(0)UPU

2
UP

 + U(29)UPU

2
UP

  

  77  77  77  77  77  

            

        XP

2
P =  U1156U + U100U + U25U + U0U + U841U  

  77  77  77  77  77  

            

        XP

2
P =  15.013 + 1.299 + 0.325 + 0.000 + 10.922  

            

        XP

2
P =  27.558          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 27.558 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have a doctorate degree in the field of education after 

being exposed to curriculum of graduate level. 
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8) To what extent curriculum creates opportunity for you to contribute in local and national conferences 

/ seminars / workshops? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 27 52 98 64 144 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  U∑ (fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 + U(fo-fe)U PU

2
UP

 U+U U(fo-fe)U PU

2
UP

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  U(27-77)U PU

2
UP  + U(52-77)U PU

2
UP  + U(98-77)U PU

2
UP  + U(64-77)U PU

2
UP  + (144-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-50)P

2
P

 + (-25)P

2
P

 + (21)P

2
P

 + (-13)P

2
P

 + (67)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  2500 + 625 + 441 + 169 + 4489  

  77  77  77  77  77  

            

        XP

2
P =  32.468 + 8.117 + 5.727 + 2.195 + 58.299  

            

        XP

2
P =  106.805          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 106.805 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get the opportunity to contribute in local and 

international conferences / seminars / workshops. 
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9) To what extent curriculum equips you to become life long learners and continue your search for 

knowledge? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 103 99 113 50 20 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (103-77)P

2
P  + (99-77)P

2
P  + (113-77)P

2
P  + (50-77)P

2
P  + (20-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (26)P

2
P

 + (22)P

2
P

 + (36)P

2
P

 + (-27)P

2
P

 + (57)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  676 + 484 + 1296 + 729 + 3249  

  77  77  77  77  77  

            

        XP

2
P =  8.779 + 6.286 + 16.831 + 9.468 + 42.195  

            

        XP

2
P =  83.558          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 83.558 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not equips to become a life long learners and continue 

search for knowledge. 
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10) To what extent curriculum helps you in developing research skills? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 86 102 75 84 38 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (86-77)P

2
P  + (102-77)P

2
P  + (75-77)P

2
P  + (84-77)P

2
P  + (38-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (9)P

2
P

 + (25)P

2
P

 + (-2)P

2
P

 + (7)P

2
P

 + (-39)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  81 + 625 + 4 + 49 + 1521  

  77  77  77  77  77  

            

        XP

2
P =  1.052 + 8.117 + 0.052 + 0.636 + 19.753  

            

        XP

2
P =  29.610          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 29.610 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get help in developing research skills. 
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11) To what extent Curriculum give you flexibility to apply research studies of other countries in your 

environment? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 42 53 98 84 108 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (42-77)P

2
P  + (53-77)P

2
P  + (98-77)P

2
P  + (84-77)P

2
P  + (108-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-35)P

2
P

 + (-24)P

2
P

 + (21)P

2
P

 + (7)P

2
P

 + (31)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  1225 + 576 + 441 + 49 + 961  

  77  77  77  77  77  

            

        XP

2
P =  15.909 + 7.481 + 5.727 + 0.636 + 12.481  

            

        XP

2
P =  42.234          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 42.234 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not able to apply research studies of other countries in 

their environment. 
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12) To what extent Curriculum inculcates the desire for advance learning in the field of education? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 77 80 92 110 26 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (77-77)P

2
P  + (80-77)P

2
P  + (92-77)P

2
P  + (110-77)P

2
P  + (26-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (0)P

2
P

 + (3)P

2
P

 + (15)P

2
P

 + (33)P

2
P

 + (-51)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  0 + 9 + 225 + 1089 + 2601  

  77  77  77  77  77  

            

        XP

2
P =  0 + 0.117 + 2.922 + 14.143 + 33.779  

            

        XP

2
P =  50.961          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 50.961 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the desire for advance learning in the field of 

education. 
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13) To what extent you are able to apply knowledge gained through curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 68 103 131 60 23 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (68-77)P

2
P  + (103-77)P

2
P  + (131-77)P

2
P  + (60-77)P

2
P  + (23-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-9)P

2
P

 + (26)P

2
P

 + (54)P

2
P

 + (-17)P

2
P

 + (-54)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  81 + 676 + 2916 + 289 + 2916  

  77  77  77  77  77  

            

        XP

2
P =  1.052 + 8.779 + 37.870 + 3.753 + 37.870  

            

        XP

2
P =  89.325          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 89.325 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not able to apply knowledge gained through curriculum. 
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14) To what extent curriculum provides you opportunity to compare and contrast your education system 

with other countries? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 36 58 122 90 79 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (36-77)P

2
P  + (58-77)P

2
P  + (122-77)P

2
P  + (90-77)P

2
P  + (79-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-41)P

2
P

 + (-19)P

2
P

 + (45)P

2
P

 + (13)P

2
P

 + (2)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  1681 + 361 + 2025 + 169 + 4  

  77  77  77  77  77  

            

        XP

2
P =  21.831 + 4.688 + 26.299 + 2.195 + 0.052  

            

        XP

2
P =  55.065          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 55.065 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to compare and contrast the 

education system with other countries 
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15) To what extent curriculum teaches you to identify better teaching methodologies and educational 

theories? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 70 107 118 63 27 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (70-77)P

2
P  + (107-77)P

2
P  + (118-77)P

2
P  + (63-77)P

2
P  + (27-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-7)P

2
P

 + (30)P

2
P

 + (41)P

2
P

 + (-14)P

2
P

 + (-50)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  49 + 900 + 1681 + 196 + 2500  

  77  77  77  77  77  

            

        XP

2
P =  0.636 + 11.688 + 21.831 + 2.545 + 32.468  

            

        XP

2
P =  69.169          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 69.169 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not identify better teaching methodologies and educational 

theories. 
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16) To what extent curriculum prepares you to be good teachers by giving information and knowledge of 

current pedagogical aspects? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 107 102 100 51 25 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (107-77)P

2
P  + (102-77)P

2
P  + (100-77)P

2
P  + (51-77)P

2
P  + (25-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (30)P

2
P

 + (25)P

2
P

 + (23)P

2
P

 + (-26)P

2
P

 + (-52)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  900 + 625 + 529 + 676 + 2704  

  77  77  77  77  77  

            

        XP

2
P =  11.688 + 8.117 + 6.870 + 8.779 + 35.117  

            

        XP

2
P =  70.571          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 70.571 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not prepare to be good teachers by giving information and 

knowledge of current pedagogical aspects by the curriculum. 
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17) To what extent Curriculum inspires you to make a career either as a teacher or educational 

researcher? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 87 107 117 52 22 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (87-77)P

2
P  + (107-77)P

2
P  + (117-77)P

2
P  + (52-77)P

2
P  + (22-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (10)P

2
P

 + (30)P

2
P

 + (40)P

2
P

 + (-25)P

2
P

 + (-55)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  100 + 900 + 1600 + 625 + 3025  

  77  77  77  77  77  

            

        XP

2
P =  1.299 + 11.688 + 20.779 + 8.117 + 39.286  

            

        XP

2
P =  81.169          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 81.169 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not inspire to make a careers either as a teacher or 

educational researcher. 
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18) To what extent you feel at par with other graduates of education form foreign countries in terms of 

knowledge and skills? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 17 54 95 112 107 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (17-77)P

2
P  + (54-77)P

2
P  + (95-77)P

2
P  + (112-77)P

2
P  + (107-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-60)P

2
P

 + (-23)P

2
P

 + (18)P

2
P

 + (35)P

2
P

 + (30)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  3600 + 529 + 324 + 1225 + 900  

  77  77  77  77  77  

            

        XP

2
P =  46.753 + 6.870 + 4.208 + 15.909 + 11.688  

            

        XP

2
P =  85.429          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 85.429 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not feel at par with other graduates of education form 

foreign countries in terms of knowledge and skills 
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19) To what extent curriculum gives you opportunity to explore the health education? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 45 86 115 70 69 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (45-77)P

2
P  + (86-77)P

2
P  + (115-77)P

2
P  + (70-77)P

2
P  + (69-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-32)P

2
P

 + (9)P

2
P

 + (38)P

2
P

 + (-7)P

2
P

 + (-8)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  1024 + 81 + 1444 + 49 + 64  

  77  77  77  77  77  

            

        XP

2
P =  13.299 + 1.052 + 18.753 + 0.636 + 0.831  

            

        XP

2
P =  34.571          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 34.571 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to explore the health education. 
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20) To what extent you get opportunity to integrate I.T. in curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 18 70 101 73 123 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (18-77)P

2
P  + (70-77)P

2
P  + (101-77)P

2
P  + (73-77)P

2
P  + (123-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-59)P

2
P

 + (-7)P

2
P

 + (24)P

2
P

 + (-4)P

2
P

 + (46)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  3481 + 49 + 576 + 16 + 2116  

  77  77  77  77  77  

            

        XP

2
P =  45.208 + 0.636 + 7.481 + 0.208 + 27.481  

            

        XP

2
P =  81.013          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 81.013 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get the opportunity to integrate I.T. in curriculum. 
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21) To what extent your graduate degree helps you acquiring a better job?  

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 53 78 92 103 59 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (53-77)P

2
P  + (78-77)P

2
P  + (92-77)P

2
P  + (103-77)P

2
P  + (59-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-24)P

2
P

 + (1)P

2
P

 + (15)P

2
P

 + (26)P

2
P

 + (-18)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  576 + 1 + 225 + 676 + 324  

  77  77  77  77  77  

            

        XP

2
P =  7.481 + 0.013 + 2.922 + 8.779 + 4.208  

            

        XP

2
P =  23.403          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 23.403 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not acquire a better job after education. 
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22) To what extent you are satisfied with the frequency of curriculum revision for subject of 

“Education”? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 53 77 114 83 58 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (53-77)P

2
P  + (77-77)P

2
P  + (114-77)P

2
P  + (83-77)P

2
P  + (58-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-24)P

2
P

 + (0)P

2
P

 + (37)P

2
P

 + (6)P

2
P

 + (-19)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  576 + 0 + 1369 + 36 + 361  

  77  77  77  77  77  

            

        XP

2
P =  7.481 + 0 + 17.779 + 0.468 + 4.688  

            

        XP

2
P =  30.416          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 30.416 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students are not satisfy with the frequency of curriculum revision for 

subject of “Education” 
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23) To what extent you feel that some of the information in existing curriculum of “Education” is 

obsolete? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 60 115 88 75 47 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (60-77)P

2
P  + (115-77)P

2
P  + (88-77)P

2
P  + (75-77)P

2
P  + (47-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-17)P

2
P

 + (38)P

2
P

 + (11)P

2
P

 + (-2)P

2
P

 + (-30)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  289 + 1444 + 121 + 4 + 900  

  77  77  77  77  77  

            

        XP

2
P =  3.753 + 18.753 + 1.571 + 0.052 + 11.688  

            

        XP

2
P =  35.818          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 35.818 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students feel that some of information in existing curriculum of 

“Education” is obsolete 
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24) To what extent your teachers motivate you to bring new material / information about the topic? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 108 113 104 37 23 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (108-77)P

2
P  + (113-77)P

2
P  + (104-77)P

2
P  + (37-77)P

2
P  + (23-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (31)P

2
P

 + (36)P

2
P

 + (27)P

2
P

 + (-40)P

2
P

 + (-54)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  961 + 1296 + 729 + 1600 + 2916  

  77  77  77  77  77  

            

        XP

2
P =  12.481 + 16.831 + 9.468 + 20.779 + 37.870  

            

        XP

2
P =  97.429          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 97.429 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not motivate to bring new material / information about the 

topic by their teachers. 
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25) To what extent you feel that teaching method at graduate level creates disinterest among students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 77 104 127 47 30 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (77-77)P

2
P  + (104-77)P

2
P  + (127-77)P

2
P  + (47-77)P

2
P  + (30-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (0)P

2
P

 + (27)P

2
P

 + (50)P

2
P

 + (-30)P

2
P

 + (-47)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  0 + 729 + 2500 + 900 + 2209  

  77  77  77  77  77  

            

        XP

2
P =  0 + 9.468 + 32.468 + 11.688 + 28.688  

            

        XP

2
P =  82.312          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 82.312 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students feel that teaching method at graduate level creates disinterest 

among students. 
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26) To what extent you think teachers should be involved in process of curriculum review and revision? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 211 106 50 16 2 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (211-77)P

2
P  + (106-77)P

2
P  + (50-77)P

2
P  + (16-77)P

2
P  + (2-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (134)P

2
P

 + (29)P

2
P

 + (-27)P

2
P

 + (-61)P

2
P

 + (-75)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  17956 + 841 + 729 + 3721 + 5625  

  77  77  77  77  77  

            

        XP

2
P =  233.195 + 10.922 + 9.468 + 48.325 + 73.052  

            

        XP

2
P =  374.961          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 374.961 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students think teachers should be involved in the process of curriculum 

review and revision. 
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27) To what extent you feel your teachers engaged in rigorous self-study before coming to teach you? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 124 116 97 32 16 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (124-77)P

2
P  + (116-77)P

2
P  + (97-77)P

2
P  + (32-77)P

2
P  + (16-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (47)P

2
P

 + (39)P

2
P

 + (20)P

2
P

 + (-45)P

2
P

 + (-61)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  2209 + 1521 + 400 + 2025 + 3721  

  77  77  77  77  77  

            

        XP

2
P =  28.688 + 19.753 + 5.195 + 26.299 + 48.325  

            

        XP

2
P =  128.260          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 128.260 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students feel that teachers engage in rigorous self-study before coming 

to teach them. 
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28) To what extent you feel confident about productively contributing in field of education at local and 

international level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 24 80 120 96 65 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (24-77)P

2
P  + (80-77)P

2
P  + (120-77)P

2
P  + (96-77)P

2
P  + (65-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (-53)P

2
P

 + (3)P

2
P

 + (43)P

2
P

 + (19)P

2
P

 + (-12)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  2809 + 9 + 1849 + 361 + 144  

  77  77  77  77  77  

            

        XP

2
P =  36.481 + 0.117 + 24.013 + 4.688 + 1.870  

            

        XP

2
P =  67.169          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 67.169 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not feel confident about productively contributing in the 

field of education at local and international level. 
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29) To what extent you think curriculum requires regular review and updating to in corporate changes 

happening around the world? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 254 87 25 14 5 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (254-77)P

2
P  + (87-77)P

2
P  + (25-77)P

2
P  + (14-77)P

2
P  + (5-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (177)P

2
P

 + (10)P

2
P

 + (-52)P

2
P

 + (-63)P

2
P

 + (-72)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  31329 + 100 + 2704 + 3969 + 5184  

  77  77  77  77  77  

            

        XP

2
P =  406.870 + 1.299 + 35.117 + 51.545 + 67.325  

            

        XP

2
P =  562.156          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 562.156 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students think curriculum requires regular review and updating to in-

corporate changes happening around the world. 
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30) To what extent you think subject of Education influence stability and sustainability of society? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 148 128 72 27 10 385 

 fe 77 77 77 77 77 385 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (148-77)P

2
P  + (128-77)P

2
P  + (72-77)P

2
P  + (27-77)P

2
P  + (10-77)P

2
P   

  77  77  77  77  77  

            

        XP

2
P =  (71)P

2
P

 + (51)P

2
P

 + (-5)P

2
P

 + (-50)P

2
P

 + (-67)P

2
P

  

  77  77  77  77  77  

            

        XP

2
P =  5041 + 2601 + 25 + 2500 + 4489  

  77  77  77  77  77  

            

        XP

2
P =  65.468 + 33.779 + 0.325 + 32.468 + 58.299  

            

        XP

2
P =  190.338          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 190.338 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students think subject of Education influence the stability and 

sustainability of society. 
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CHI SQUARE ANALYSIS OF STUDENTS’ RESPONSES OF PRIVATE COLLEGES  

            

1) To what extent Curriculum provide you opportunity to develop leadership skills in yourself? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 16 60 53 29 7 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (16-33)P

2
P

 + (60-33)P

2
P

 + (53-33)P

2
P

 + (29-33)P

2
P

 + (7-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-17)P

2
P

 + (27)P

2
P

 + (20)P

2
P

 + (-4)P

2
P

 + (-26)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  289 + 729 + 400 + 16 + 676  

  33  33  33  33  33  

            

        XP

2
P =  8.758 + 22.091 + 12.121 + 0.485 + 20.485  

            

        XP

2
P =  63.939          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 63.936 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to develop leadership skills in 

themselves. 
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2) To what extent Curriculum gives you option of solving problems creatively? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 27 47 66 21 4 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (27-33)P

2
P

 + (47-33)P

2
P

 + (66-33)P

2
P

 + (21-33)P

2
P

 + (4-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-6)P

2
P

 + (14)P

2
P

 + (33)P

2
P

 + (-12)P

2
P

 + (-29)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  36 + 196 + 1089 + 144 + 841  

  33  33  33  33  33  

            

        XP

2
P =  1.091 + 5.939 + 33 + 4.364 + 25.485  

            

        XP

2
P =  69.879          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 69.879 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get option of solving problems creatively 
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3) To what extent Curriculum gives you opportunity to experiment new ideas? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 21 40 66 31 7 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (21-33)P

2
P

 + (40-33)P

2
P

 + (66-33)P

2
P

 + (31-33)P

2
P

 + (7-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-12)P

2
P

 + (7)P

2
P

 + (33)P

2
P

 + (-2)P

2
P

 + (-26)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  144 + 49 + 1089 + 4 + 676  

  33  33  33  33  33  

            

        XP

2
P =  4.364 + 1.485 + 33 + 0.121 + 20.485  

            

        XP

2
P =  59.455          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 59.454 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to experiment new ideas. 
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4) To what extent you are required to memorize the information provided in curriculum? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 49 37 51 12 16 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (49-33)P

2
P

 + (37-33)P

2
P

 + (51-33)P

2
P

 + (12-33)P

2
P

 + (16-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (16)P

2
P

 + (4)P

2
P

 + (18)P

2
P

 + (-21)P

2
P

 + (-17)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  256 + 16 + 324 + 441 + 289  

  33  33  33  33  33  

            

        XP

2
P =  7.758 + 0.485 + 9.818 + 13.364 + 8.758  

            

        XP

2
P =  40.182          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 40.182 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students required to memorized information provided in a curriculum. 
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5) To what extent curriculum provides you option to explore case studies in Pakistan scenarios? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 22 39 55 35 14 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (22-33)P

2
P

 + (39-33)P

2
P

 + (55-33)P

2
P

 + (35-33)P

2
P

 + (14-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-11)P

2
P

 + (6)P

2
P

 + (22)P

2
P

 + (2)P

2
P

 + (-19)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  121 + 36 + 484 + 4 + 361  

  33  33  33  33  33  

            

        XP

2
P =  3.667 + 1.091 + 14.667 + 0.121 + 10.939  

            

        XP

2
P =  30.485          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 30.485 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get option to explore case in Pakistan Studies. 
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6) To what extent curriculum demands to work on individual projects? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 17 48 59 30 11 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (17-33)P

2
P

 + (48-33)P

2
P

 + (59-33)P

2
P

 + (30-33)P

2
P

 + (11-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-16)P

2
P

 + (15)P

2
P

 + (26)P

2
P

 + (-3)P

2
P

 + (-22)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  256 + 225 + 676 + 9 + 484  

  33  33  33  33  33  

            

        XP

2
P =  7.758 + 6.818 + 20.485 + 0.273 + 14.667  

            

        XP

2
P =  50.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 50.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to work on individual projects. 
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7) To what extent you think you will have a doctorate degree in field of education after being exposed 

to curriculum of graduate level? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 16 31 50 39 29 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (16-33)P

2
P

 + (31-33)P

2
P

 + (50-33)P

2
P

 + (39-33)P

2
P

 + (29-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-17)P

2
P

 + (-2)P

2
P

 + (17)P

2
P

 + (6)P

2
P

 + (-4)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  289 + 4 + 289 + 36 + 16  

  33  33  33  33  33  

            

        XP

2
P =  8.758 + 0.121 + 8.758 + 1.091 + 0.485  

            

        XP

2
P =  19.212          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 19.212 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have a doctorate degree in the field of education after 

being exposed to curriculum of graduate level. 
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8) To what extent curriculum creates opportunity for you to contribute in local and national 

conferences / seminars / workshops? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 19 20 56 42 28 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (19-33)P

2
P

 + (20-33)P

2
P

 + (56-33)P

2
P

 + (42-33)P

2
P

 + (28-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-14)P

2
P

 + (-13)P

2
P

 + (23)P

2
P

 + (9)P

2
P

 + (-5)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  196 + 169 + 529 + 81 + 25  

  33  33  33  33  33  

            

        XP

2
P =  5.939 + 5.121 + 16.030 + 2.455 + 0.758  

            

        XP

2
P =  30.303          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 30.301 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get opportunity to contribute in local and international 

conferences / seminars / workshops. 
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9) To what extent curriculum equips you to become a life long learners and continue your search for 

knowledge? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 51 52 43 14 5 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (51-33)P

2
P

 + (52-33)P

2
P

 + (43-33)P

2
P

 + (14-33)P

2
P

 + (5-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (18)P

2
P

 + (19)P

2
P

 + (10)P

2
P

 + (-19)P

2
P

 + (-28)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  324 + 361 + 100 + 361 + 784  

  33  33  33  33  33  

            

        XP

2
P =  9.818 + 10.939 + 3.030 + 10.939 + 23.758  

            

        XP

2
P =  58.485          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 58.485 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not equip to become a life long learners and continue 

search for knowledge. 
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10) To what extent curriculum helps you in developing research skills? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 33 44 62 19 7 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (33-33)P

2
P

 + (44-33)P

2
P

 + (62-33)P

2
P

 + (19-33)P

2
P

 + (7-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (0)P

2
P

 + (11)P

2
P

 + (29)P

2
P

 + (-14)P

2
P

 + (-26)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  0 + 121 + 841 + 196 + 676  

  33  33  33  33  33  

            

        XP

2
P =  0 + 3.667 + 25.485 + 5.939 + 20.485  

            

        XP

2
P =  55.576          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 55.576 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get help in developing research skills. 
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11) To what extent curriculum give you flexibility to apply research studies of other countries in your 

environment? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 13 32 61 38 21 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (13-33)P

2
P

 + (32-33)P

2
P

 + (61-33)P

2
P

 + (38-33)P

2
P

 + (21-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-20)P

2
P

 + (-1)P

2
P

 + (28)P

2
P

 + (5)P

2
P

 + (-12)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  400 + 1 + 784 + 25 + 144  

  33  33  33  33  33  

            

        XP

2
P =  12.121 + 0.030 + 23.758 + 0.758 + 4.364  

            

        XP

2
P =  41.030          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 41.030 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not able to apply research studies of other countries in 

their environment. 
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12) To what extent curriculum inculcates desire for advance learning in the field of education? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 37 34 57 31 6 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (37-33)P

2
P

 + (34-33)P

2
P

 + (58-33)P

2
P

 + (31-33)P

2
P

 + (6-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (4)P

2
P

 + (1)P

2
P

 + (24)P

2
P

 + (-2)P

2
P

 + (-27)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  16 + 1 + 576 + 4 + 729  

  33  33  33  33  33  

            

        XP

2
P =  0.485 + 0.030 + 17.455 + 0.121 + 22.091  

            

        XP

2
P =  40.182          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 40.182 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the desire for advance learning in the field of 

education. 
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13) To what extent you are able to apply knowledge gained through curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 33 36 72 20 4 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (33-33)P

2
P

 + (36-33)P

2
P

 + (72-33)P

2
P

 + (20-33)P

2
P

 + (4-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (0)P

2
P

 + (3)P

2
P

 + (39)P

2
P

 + (-13)P

2
P

 + (-29)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  0 + 9 + 1521 + 169 + 841  

  33  33  33  33  33  

            

        XP

2
P =  0 + 0.273 + 46.091 + 5.121 + 25.485  

            

        XP

2
P =  76.970          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 76.970 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not able to apply knowledge gained through curriculum. 
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14) To what extent curriculum provides you opportunity to compare and contrast your education system 

with other countries? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 21 20 72 33 19 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (21-33)P

2
P

 + (20-33)P

2
P

 + (72-33)P

2
P

 + (33-33)P

2
P

 + (19-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-12)P

2
P

 + (-13)P

2
P

 + (39)P

2
P

 + (0)P

2
P

 + (-14)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  144 + 169 + 1521 + 0 + 196  

  33  33  33  33  33  

            

        XP

2
P =  4.364 + 5.121 + 46.091 + 0 + 5.939  

            

        XP

2
P =  61.515          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 61.515 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to compare and contrast the 

education system with other countries. 
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15) To what extent curriculum teaches you to identify better teaching methodologies and educational 

theories? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 27 42 72 18 6 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (27-33)P

2
P

 + (42-33)P

2
P

 + (72-33)P

2
P

 + (18-33)P

2
P

 + (6-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-6)P

2
P

 + (9)P

2
P

 + (39)P

2
P

 + (-15)P

2
P

 + (27)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  36 + 81 + 1521 + 225 + 729  

  33  33  33  33  33  

            

        XP

2
P =  1.091 + 2.455 + 46.091 + 6.818 + 22.091  

            

        XP

2
P =  78.545          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 78.545 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not identify better teaching methodologies and educational 

theories. 
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16) To what extent curriculum prepares you to be good teachers by giving information and knowledge of 

current pedagogical aspects? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 32 53 51 25 4 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (32-33)P

2
P

 + (53-33)P

2
P

 + (51-33)P

2
P

 + (25-33)P

2
P

 + (4-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-1)P

2
P

 + (20)P

2
P

 + (18)P

2
P

 + (-8)P

2
P

 + (-29)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  1 + 400 + 324 + 64 + 841  

  33  33  33  33  33  

            

        XP

2
P =  0.030 + 12.121 + 9.818 + 1.939 + 25.485  

            

        XP

2
P =  49.394          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 49.394 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not prepare to be good teachers by giving information and 

knowledge of current pedagogical aspects by the curriculum. 
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17) To what extent curriculum inspires you to make a careers either as a teacher or educational 

researcher? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 30 34 78 15 8 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (30-33)P

2
P

 + (34-33)P

2
P

 + (78-33)P

2
P

 + (15-33)P

2
P

 + (8-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-3)P

2
P

 + (1)P

2
P

 + (45)P

2
P

 + (-18)P

2
P

 + (-25)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  9 + 1 + 2025 + 324 + 625  

  33  33  33  33  33  

            

        XP

2
P =  0.273 + 0.030 + 61.364 + 9.818 + 18.939  

            

        XP

2
P =  90.424          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 90.424 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not inspire to make a careers either as a teacher or 

educational researcher. 
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18) To what extent you feel at par with other graduates of education form foreign countries in terms of 

knowledge and skills? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 8 35 61 37 24 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (8-33)P

2
P

 + (35-33)P

2
P

 + (61-33)P

2
P

 + (37-33)P

2
P

 + (24-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-25)P

2
P

 + (2)P

2
P

 + (28)P

2
P

 + (4)P

2
P

 + (-9)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  625 + 4 + 784 + 16 + 81  

  33  33  33  33  33  

            

        XP

2
P =  18.939 + 0.121 + 23.758 + 0.485 + 2.455  

            

        XP

2
P =  45.758          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 45.758 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not feel at par with other graduates of education form 

foreign countries in terms of knowledge and skills 
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19) To what extent curriculum gives you opportunity to explore the health education? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 25 32 58 40 10 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (25-33)P

2
P

 + (32-33)P

2
P

 + (58-33)P

2
P

 + (40-33)P

2
P

 + (10-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-8)P

2
P

 + (-1)P

2
P

 + (25)P

2
P

 + (7)P

2
P

 + (-23)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  64 + 1 + 625 + 49 + 529  

  33  33  33  33  33  

            

        XP

2
P =  1.939 + 0.030 + 18.939 + 1.485 + 16.030  

            

        XP

2
P =  38.424          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 38.424 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not have the opportunity to explore the health education. 
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20) To what extent you get opportunity to integrate I.T. in curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 17 26 61 40 21 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (17-33)P

2
P

 + (26-33)P

2
P

 + (61-33)P

2
P

 + (40-33)P

2
P

 + (21-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-16)P

2
P

 + (-7)P

2
P

 + (28)P

2
P

 + (7)P

2
P

 + (-12)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  256 + 49 + 784 + 49 + 144  

  33  33  33  33  33  

            

        XP

2
P =  7.758 + 1.485 + 23.758 + 1.485 + 4.364  

            

        XP

2
P =  38.848          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 38.848 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not get the opportunity to integrate I.T. in the curriculum. 
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21) To what extent your graduate degree helps you acquiring a better job? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 26 49 61 18 11 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (26-33)P

2
P

 + (49-33)P

2
P

 + (61-33)P

2
P

 + (18-33)P

2
P

 + (11-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-7)P

2
P

 + (16)P

2
P

 + (28)P

2
P

 + (-15)P

2
P

 + (-22)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  49 + 256 + 784 + 225 + 484  

  33  33  33  33  33  

            

        XP

2
P =  1.485 + 7.758 + 23.758 + 6.818 + 14.667  

            

        XP

2
P =  54.485          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 54.485 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not acquire a better job after education. 
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22) To what extent you are satisfy with frequency of curriculum revision for the subject of “Education”? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 22 34 70 29 10 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (22-33)P

2
P

 + (34-33)P

2
P

 + (70-33)P

2
P

 + (29-33)P

2
P

 + (10-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-11)P

2
P

 + (1)P

2
P

 + (37)P

2
P

 + (-4)P

2
P

 + (-23)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  121 + 1 + 1369 + 16 + 529  

  33  33  33  33  33  

            

        XP

2
P =  3.667 + 0.030 + 41.485 + 0.485 + 16.030  

            

        XP

2
P =  61.697          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 61.697 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students are not satisfy with frequency of curriculum revision for the 

subject of “Education” 
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23) To what extent you feel that some of information in existing curriculum of “Education” is obsolete? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 19 26 72 31 17 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (19-33)P

2
P

 + (26-33)P

2
P

 + (72-33)P

2
P

 + (31-33)P

2
P

 + (17-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-14)P

2
P

 + (-7)P

2
P

 + (39)P

2
P

 + (-2)P

2
P

 + (-16)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  196 + 49 + 1521 + 4 + 256  

  33  33  33  33  33  

            

        XP

2
P =  5.939 + 1.485 + 46.091 + 0.121 + 7.758  

            

        XP

2
P =  61.394          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 61.394 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students feel that some of information in existing curriculum of 

“Education” is obsolete. 
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24) To what extent your teachers motivate you to bring new material / information about the topic? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 42 33 63 22 5 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (42-33)P

2
P

 + (33-33)P

2
P

 + (63-33)P

2
P

 + (22-33)P

2
P

 + (5-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (9)P

2
P

 + (0)P

2
P

 + (30)P

2
P

 + (-11)P

2
P

 + (-28)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  81 + 0 + 900 + 121 + 784  

  33  33  33  33  33  

            

        XP

2
P =  2.455 + 0 + 27.273 + 3.667 + 23.758  

            

        XP

2
P =  57.152          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 57.152 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not motivate to bring new material / information about the 

topic by their teachers. 
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25) To what extent you feel that teaching method at graduate level creates disinterest among students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 24 32 83 13 13 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (24-33)P

2
P

 + (32-33)P

2
P

 + (83-33)P

2
P

 + (13-33)P

2
P

 + (13-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-9)P

2
P

 + (-1)P

2
P

 + (50)P

2
P

 + (-20)P

2
P

 + (-20)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  81 + 1 + 2500 + 400 + 400  

  33  33  33  33  33  

            

        XP

2
P =  2.455 + 0.030 + 75.758 + 12.121 + 12.121  

            

        XP

2
P =  102.485          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 102.485 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students feel that teaching method at graduate level creates disinterest 

among students. 
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26) To what extent you think teachers should be involved in the process of curriculum review and 

revision? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 74 40 42 7 2 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (74-33)P

2
P

 + (40-33)P

2
P

 + (42-33)P

2
P

 + (7-33)P

2
P

 + (2-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (41)P

2
P

 + (7)P

2
P

 + (9)P

2
P

 + (-26)P

2
P

 + (-31)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  1681 + 49 + 81 + 676 + 961  

  33  33  33  33  33  

            

        XP

2
P =  50.939 + 1.485 + 2.455 + 20.485 + 29.121  

            

        XP

2
P =  104.485          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 104.485 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students think that teachers should be involved in the process of 

curriculum review and revision. 
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27) To what extent you feel your teachers engaged in rigorous self-study before coming to teach you? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 38 52 57 13 5 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (38-33)P

2
P

 + (52-33)P

2
P

 + (57-33)P

2
P

 + (13-33)P

2
P

 + (5-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (5)P

2
P

 + (19)P

2
P

 + (24)P

2
P

 + (-20)P

2
P

 + (-28)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  25 + 361 + 576 + 400 + 784  

  33  33  33  33  33  

            

        XP

2
P =  0.758 + 10.939 + 17.455 + 12.121 + 23.758  

            

        XP

2
P =  65.030          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 65.030 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students feels that teachers engaged in rigorous self-study before 

coming to teach them. 
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28) To what extent you feel confident about productively contributing in field of education at local and 

international level? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 22 27 67 35 14 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (22-33)P

2
P

 + (27-33)P

2
P

 + (67-33)P

2
P

 + (35-33)P

2
P

 + (14-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (-11)P

2
P

 + (-6)P

2
P

 + (34)P

2
P

 + (2)P

2
P

 + (-19)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  121 + 36 + 1156 + 4 + 361  

  33  33  33  33  33  

            

        XP

2
P =  3.667 + 1.091 + 35.030 + 0.121 + 10.939  

            

        XP

2
P =  50.848          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 50.848 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students do not feel confident about productively contributing in the 

field of education at local and international level. 

            

 

 



 

 

 267 

29) To what extent you think curriculum requires regular review and updating to in-corporate changes 

happening around the world? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 74 41 42 7 1 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (74-33)P

2
P

 + (41-33)P

2
P

 + (42-33)P

2
P

 + (7-33)P

2
P

 + (1-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (41)P

2
P

 + (8)P

2
P

 + (9)P

2
P

 + (-26)P

2
P

 + (-32)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  1681 + 64 + 81 + 676 + 1024  

  33  33  33  33  33  

            

        XP

2
P =  50.939 + 1.939 + 2.455 + 20.485 + 31.030  

            

        XP

2
P =  106.848          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 16.848 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students think curriculum requires regular review and updating to in-

corporate changes happening around world. 
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30) To what extent you think subject of Education can influence the stability and sustainability of 

society? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 72 31 51 8 3 165 

 fe 33 33 33 33 33 165 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (72-33)P

2
P

 + (31-33)P

2
P

 + (51-33)P

2
P

 + (8-33)P

2
P

 + (3-33)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  (39)P

2
P

 + (-2)P

2
P

 + (18)P

2
P

 + (-25)P

2
P

 + (-30)P

2
P

  

  33  33  33  33  33  

            

        XP

2
P =  1521 + 4 + 324 + 625 + 900  

  33  33  33  33  33  

            

        XP

2
P =  46.091 + 0.121 + 9.818 + 18.939 + 27.273  

            

        XP

2
P =  102.242          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 102.242 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the students think subject of Education influence stability and 

sustainability of society. 

 

 



 

 

 269 

CHI SQUARE ANALYSIS OF TEACHERS’ RESPONSES OF GOVERNMENT COLLEGES 

 

1) To what extent Curriculum give opportunity to develop leadership skills in students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 9 18 7 6 5 45 

 fe 9 9 9 9 9 45 

            

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (9-9)P

2
P

 + (18-9)P

2
P

 + (7-9)P

2
P

 + (6-9)P

2
P

 + (5-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (0)P

2
P

 + (9)P

2
P

 + (-2)P

2
P

 + (-3)P

2
P

 + (-4)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  0 + 81 + 4 + 9 + 16  

  9  9  9  9  9  

            

        XP

2
P =  0 + 9 + 0.444 + 1 + 1.778  

            

        XP

2
P =  12.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 12.222 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have the opportunity to develop leadership skills in 

students. 
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2) To what extent Curriculum helps you in promoting problem solving skills among the students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 6 15 16 5 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (6-9)P

2
P

 + (15-9)P

2
P

 + (16-9)P

2
P

 + (5-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-3)P

2
P

 + (6)P

2
P

 + (7)P

2
P

 + (-4)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  9 + 36 + 49 + 16 + 36  

  9  9  9  9  9  

            

        XP

2
P =  1 + 4 + 5.444 + 1.778 + 4  

            

        XP

2
P =  16.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 16.222 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have option to promote problem solving skills among 

the students. 
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3) To what extent you share latest trends and ideas with students through Curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 5 28 8 4 0 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (5-9)P

2
P

 + (28-9)P

2
P

 + (8-9)P

2
P

 + (4-9)P

2
P

 + (0-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-4)P

2
P

 + (19)P

2
P

 + (-1)P

2
P

 + (-5)P

2
P

 + (-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  16 + 361 + 1 + 25 + 81  

  9  9  9  9  9  

            

        XP

2
P =  1.778 + 40.111 + 0.111 + 2.778 + 9  

            

        XP

2
P =  53.778          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 53.778 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not able to share latest trends and ideas with students 

through Curriculum. 
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4) To what extent Curriculum promotes memorization of information among students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 7 21 12 4 1 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (7-9)P

2
P

 + (21-9)P

2
P

 + (12-9)P

2
P

 + (4-9)P

2
P

 + (1-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-2)P

2
P

 + (12)P

2
P

 + (3)P

2
P

 + (-5)P

2
P

 + (-8)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  4 + 144 + 9 + 25 + 64  

  9  9  9  9  9  

            

        XP

2
P =  0.444 + 16 + 1 + 2.778 + 7.111  

            

        XP

2
P =  27.333          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 27.332 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers think that curriculum promotes memorization of information 

among students. 
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5) To what extent Curriculum provides educational case studies in Pakistan scenarios for debate and 

discussion? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 3 12 16 8 6 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (3-9)P

2
P

 + (12-9)P

2
P

 + (16-9)P

2
P

 + (8-9)P

2
P

 + (6-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-6)P

2
P

 + (3)P

2
P

 + (7)P

2
P

 + (-1)P

2
P

 + (-3)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  36 + 9 + 49 + 1 + 9  

  9  9  9  9  9  

            

        XP

2
P =  4.000 + 1 + 5.444 + 0.111 + 1  

            

        XP

2
P =  11.556          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 11.556 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have option to provides educational case studies in 

Pakistan scenarios for debate and discussion. 
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6) To what extent you assigned field base/other projects to students for assessment?  

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 7 16 13 6 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  Fe  

            

        XP

2
P =  (7-9)P

2
P

 + (16-9)P

2
P

 + (13-9)P

2
P

 + (6-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-2)P

2
P

 + (7)P

2
P

 + (4)P

2
P

 + (-3)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  4 + 49 + 16 + 9 + 36  

  9  9  9  9  9  

            

        XP

2
P =  0.444 + 5.444 + 1.778 + 1 + 4  

            

        XP

2
P =  12.667          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 12.667 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not assign field base/other projects to students for 

assessment. 
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7) To what extent you feel you will purse to doctorate degree in your respective field, while teaching 

Curriculum at graduate or master level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 12 15 12 6 0 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (12-9)P

2
P

 + (15-9)P

2
P

 + (12-9)P

2
P

 + (6-9)P

2
P

 + (0-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (3)P

2
P

 + (6)P

2
P

 + (3)P

2
P

 + (-3)P

2
P

 + (-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  9 + 36 + 9 + 9 + 81  

  9  9  9  9  9  

            

        XP

2
P =  1 + 4 + 1 + 1 + 9  

            

        XP

2
P =  16          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 16 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not feel to purse to doctorate degree in the respective field, 

while teaching Curriculum at graduate or master level. 
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8) To what extent Curriculum motivates you to involve yourself in educational conferences / seminars / 

workshops at local and international level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 13 19 5 8 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-9)P

2
P

 + (13-9)P

2
P

 + (19-9)P

2
P

 + (5-9)P

2
P

 + (8-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-9)P

2
P

 + (4)P

2
P

 + (10)P

2
P

 + (-4)P

2
P

 + (-1)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  81 + 16 + 100 + 16 + 1  

  9  9  9  9  9  

            

        XP

2
P =  9 + 1.778 + 11.111 + 1.778 + 0.111  

            

        XP

2
P =  23.778          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 23.778 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not motivate to involve themselves in educational 

conferences / seminars / workshops at local and international level. 
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9) To what extent Curriculum gives you the opinion to become life long learner and become a part of 

educational advancement in your respective field/studies? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 12 9 17 4 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (12-9)P

2
P

 + (9-9)P

2
P

 + (17-9)P

2
P

 + (4-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (3)P

2
P

 + (0)P

2
P

 + (8)P

2
P

 + (-5)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  9 + 0 + 64 + 25 + 36  

  9  9  9  9  9  

            

        XP

2
P =  1 + 0 + 7.111 + 2.778 + 4  

            

        XP

2
P =  14.889          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 14.889 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have option to become life long learners and become a 

part of educational advancement in their respective field/studies. 
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10) To what extent Curriculum is helpful in the development of research skills among the students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 2 7 16 6 14 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (2-9)P

2
P

 + (7-9)P

2
P

 + (16-9)P

2
P

 + (6-9)P

2
P

 + (14-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-7)P

2
P

 + (-2)P

2
P

 + (7)P

2
P

 + (-3)P

2
P

 + (5)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  49 + 4 + 49 + 9 + 25  

  9  9  9  9  9  

            

        XP

2
P =  5.444 + 0.444 + 5.444 + 1 + 2.778  

            

        XP

2
P =  15.111          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 15.111 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not able to develop research skills among students by 

curriculum. 
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11) To what extent Curriculum provides opportunity for the implementation of research studies of other 

countries in your field? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 2 10 12 11 10 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (2-9)P

2
P

 + (10-9)P

2
P

 + (12-9)P

2
P

 + (11-9)P

2
P

 + (10-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-7)P

2
P

 + (-1)P

2
P

 + (3)P

2
P

 + (2)P

2
P

 + (1)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  49 + 1 + 9 + 4 + 1  

  9  9  9  9  9  

            

        XP

2
P =  5.444 + 0.111 + 1 + 0.444 + 0.111  

            

        XP

2
P =  7.111          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 7.111 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers think Curriculum provides opportunity for the 

implementation of research studies of other countries in their field. 
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12) To what extent Curriculum instill the need for advance learning in the field of education? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 9 15 11 7 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (9-9)P

2
P

 + (15-9)P

2
P

 + (11-9)P

2
P

 + (7-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (0)P

2
P

 + (6)P

2
P

 + (2)P

2
P

 + (-2)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  0 + 36 + 4 + 4 + 36  

  9  9  9  9  9  

            

        XP

2
P =  0 + 4 + 0.444 + 0.444 + 4  

            

        XP

2
P =  8.889          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 8.889 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers think Curriculum instill the need for advance learning in the 

field of education? 
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13) To what extent Curriculum gives opportunity to individual for application of the knowledge? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 6 10 16 11 2 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (6-9)P

2
P

 + (10-9)P

2
P

 + (16-9)P

2
P

 + (11-9)P

2
P

 + (2-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-3)P

2
P

 + (1)P

2
P

 + (7)P

2
P

 + (2)P

2
P

 + (-7)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  9 + 1 + 49 + 4 + 49  

  9  9  9  9  9  

            

        XP

2
P =  1 + 0.111 + 5.444 + 0.444 + 5.444  

            

        XP

2
P =  12.444          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 12.444 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not opportunity to individual for application of the 

knowledge. 
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14) To what extent you feel Curriculum provides you option to have compare and contrast your system 

of education with others in the world? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 4 17 7 12 5 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (4-9)P

2
P

 + (17-9)P

2
P

 + (7-9)P

2
P

 + (12-9)P

2
P

 + (5-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-5)P

2
P

 + (8)P

2
P

 + (-2)P

2
P

 + (3)P

2
P

 + (-4)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  25 + 64 + 4 + 9 + 16  

  9  9  9  9  9  

            

        XP

2
P =  2.778 + 7.111 + 0.444 + 1 + 1.778  

            

        XP

2
P =  13.111          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 13.111 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not feel that Curriculum provide option to have compare 

and contrast the system of education with others in the world? 
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15) To what extent Curriculum motivates you to adapt new methodologies and theories for better 

learning among students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 5 12 20 5 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (5-9)P

2
P

 + (12-9)P

2
P

 + (20-9)P

2
P

 + (5-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-4)P

2
P

 + (3)P

2
P

 + (11)P

2
P

 + (-4)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  16 + 9 + 121 + 16 + 36  

  9  9  9  9  9  

            

        XP

2
P =  1.778 + 1 + 13.444 + 1.778 + 4  

            

        XP

2
P =  22          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 22.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not motivate to adapt new methodologies and theories for 

better learning among students. 
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16) To what extent Curriculum helps you in the preparation of good teachers by giving information and 

knowledge of current pedagogical aspects? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 5 14 18 6 2 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (5-9)P

2
P

 + (14-9)P

2
P

 + (18-9)P

2
P

 + (6-9)P

2
P

 + (2-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-4)P

2
P

 + (5)P

2
P

 + (9)P

2
P

 + (-3)P

2
P

 + (-7)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  16 + 25 + 81 + 9 + 49  

  9  9  9  9  9  

            

        XP

2
P =  1.778 + 2.778 + 9 + 1 + 5.444  

            

        XP

2
P =  20.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 20.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not get help in preparation of good teachers by giving 

information and knowledge of current pedagogical aspect by Curriculum. 
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17) To what extent Curriculum gives you opportunity to pursue your career as an educational researcher 

or facilitator? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 3 12 16 9 5 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (3-9)P

2
P

 + (12-9)P

2
P

 + (16-9)P

2
P

 + (9-9)P

2
P

 + (5-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-6)P

2
P

 + (3)P

2
P

 + (7)P

2
P

 + (-0)P

2
P

 + (-4)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  36 + 9 + 49 + 0 + 16  

  9  9  9  9  9  

            

        XP

2
P =  4 + 1 + 5.444 + 0 + 1.778  

            

        XP

2
P =  12.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 12.222 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have opportunity to pursue their career as an 

educational researcher or facilitator. 
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18) To what extent Curriculum of Education offered at graduate level comparable to international 

standards in terms of knowledge and skills? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 5 12 17 11 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-9)P

2
P

 + (5-9)P

2
P

 + (12-9)P

2
P

 + (17-9)P

2
P

 + (11-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-9)P

2
P

 + (-4)P

2
P

 + (3)P

2
P

 + (8)P

2
P

 + (2)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  81 + 16 + 9 + 64 + 4  

  9  9  9  9  9  

            

        XP

2
P =  9 + 1.778 + 1 + 7.111 + 0.444  

            

        XP

2
P =  19.333          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 19.333 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not think curriculum of Education offered at graduate level 

comparable to international standards in terms of knowledge and skills. 
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19) To what extent Curriculum gives opportunity to provide scientific based information about health 

education? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 8 16 7 13 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-9)P

2
P

 + (8-9)P

2
P

 + (16-9)P

2
P

 + (7-9)P

2
P

 + (13-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-8)P

2
P

 + (-1)P

2
P

 + (7)P

2
P

 + (-2)P

2
P

 + (4)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  64 + 1 + 49 + 4 + 16  

  9  9  9  9  9  

            

        XP

2
P =  7.111 + 0.111 + 5.444 + 0.444 + 1.778  

            

        XP

2
P =  14.889          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 14.889 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have opportunity to provide scientific based 

information about health education. 
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20) To what extent curriculum motivates you to integrate I.T. among students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 5 8 9 13 10 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (5-9)P

2
P

 + (8-9)P

2
P

 + (9-9)P

2
P

 + (13-9)P

2
P

 + (10-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-4)P

2
P

 + (-1)P

2
P

 + (0)P

2
P

 + (4)P

2
P

 + (1)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  16 + 1 + 0 + 16 + 1  

  9  9  9  9  9  

            

        XP

2
P =  1.778 + 0.111 + 0 + 1.778 + 0.111  

            

        XP

2
P =  3.778          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 3.778 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers motivate to integrates I.T. among students by Curriculum. 
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21) To what extent Curriculum helps in job placement of graduates in the respective field? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 4 9 15 6 11 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (4-9)P

2
P

 + (9-9)P

2
P

 + (15-9)P

2
P

 + (6-9)P

2
P

 + (11-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-5)P

2
P

 + (0)P

2
P

 + (6)P

2
P

 + (-3)P

2
P

 + (2)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  25 + 0 + 36 + 9 + 4  

  9  9  9  9  9  

            

        XP

2
P =  2.778 + 0 + 4 + 1 + 0.444  

            

        XP

2
P =  8.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 8.222 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers think curriculum helps in job placement of graduates in the 

respective field. 
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22) To what extent you are satisfied with the frequency of curriculum review and revision for subject of 

“Education”? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 7 16 10 7 5 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (7-9)P

2
P

 + (16-9)P

2
P

 + (10-9)P

2
P

 + (7-9)P

2
P

 + (5-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-2)P

2
P

 + (7)P

2
P

 + (1)P

2
P

 + (-2)P

2
P

 + (-4)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  4 + 49 + 1 + 4 + 16  

  9  9  9  9  9  

            

        XP

2
P =  0.444 + 5.444 + 0.111 + 0.444 + 1.778  

            

        XP

2
P =  8.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 8.222 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers are satisfy with the frequency of curriculum review and 

revision for the subject of “Education”. 
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23) To what extent you feel that some of information in the existing curriculum of “Education” is 

outdated? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 4 17 15 7 2 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (4-9)P

2
P

 + (17-9)P

2
P

 + (15-9)P

2
P

 + (7-9)P

2
P

 + (2-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-5)P

2
P

 + (8)P

2
P

 + (6)P

2
P

 + (-2)P

2
P

 + (-7)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  25 + 64 + 36 + 4 + 49  

  9  9  9  9  9  

            

        XP

2
P =  2.778 + 7.111 + 4 + 0.444 + 5.444  

            

        XP

2
P =  19.778          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 19.778 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not feel some of the information in the existing curriculum 

of “Education” is outdated. 
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24) To what extent your college or public libraries provide enough current material to satisfy the thrust 

of your knowledge? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 8 10 12 12 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (8-9)P

2
P

 + (10-9)P

2
P

 + (12-9)P

2
P

 + (12-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-1)P

2
P

 + (1)P

2
P

 + (3)P

2
P

 + (3)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  1 + 1 + 9 + 9 + 36  

  9  9  9  9  9  

            

        XP

2
P =  0.111 + 0.111 + 1 + 1 + 4  

            

        XP

2
P =  6.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 6.222 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers think that colleges or public libraries provide enough current 

material to satisfy the thrust of their knowledge. 
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25) To what extent you think that teaching methodology at graduate level creates lack of interest among 

students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 7 6 25 5 2 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (7-9)P

2
P

 + (6-9)P

2
P

 + (25-9)P

2
P

 + (5-9)P

2
P

 + (2-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-2)P

2
P

 + (-3)P

2
P

 + (16)P

2
P

 + (-4)P

2
P

 + (-7)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  4 + 9 + 256 + 16 + 49  

  9  9  9  9  9  

            

        XP

2
P =  0.444 + 1 + 28.444 + 1.778 + 5.444  

            

        XP

2
P =  37.111          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 37.109 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers think that the teaching methodology at graduate level creates 

lack of interest among students. 
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26) To what extent you feel involvement of teachers is essential in process of curriculum review and 

revision? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 20 11 13 1 0 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (20-9)P

2
P

 + (11-9)P

2
P

 + (13-9)P

2
P

 + (1-9)P

2
P

 + (0-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (11)P

2
P

 + (2)P

2
P

 + (4)P

2
P

 + (-8)P

2
P

 + (-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  121 + 4 + 16 + 64 + 81  

  9  9  9  9  9  

            

        XP

2
P =  13.444 + 0.444 + 1.778 + 7.111 + 9  

            

        XP

2
P =  31.778          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 31.778 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers feel that involvement of teachers is essential in the process of 

curriculum review and revision. 

            

 

 

 



 

 

 295 

27) To what extent you feel that Curriculum demands rigorous self-study for effective teaching? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 8 9 18 7 3 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (8-9)P

2
P

 + (9-9)P

2
P

 + (18-9)P

2
P

 + (7-9)P

2
P

 + (3-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (-1)P

2
P

 + (0)P

2
P

 + (9)P

2
P

 + (-2)P

2
P

 + (-6)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  1 + 0 + 81 + 4 + 36  

  9  9  9  9  9  

            

        XP

2
P =  0.111 + 0 + 9 + 0.444 + 4  

            

        XP

2
P =  13.556          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 13.556 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers feel that curriculum demands rigorous self-study for effective 

teaching. 
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28) To what extent you think you are confident enough about productively contributing in your 

respective field at local and international level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 12 19 7 3 4 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (12-9)P

2
P

 + (19-9)P

2
P

 + (7-9)P

2
P

 + (3-9)P

2
P

 + (4-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (3)P

2
P

 + (10)P

2
P

 + (-2)P

2
P

 + (-6)P

2
P

 + (-5)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  9 + 100 + 4 + 36 + 25  

  9  9  9  9  9  

            

        XP

2
P =  1 + 11.111 + 0.444 + 4 + 2.778  

            

        XP

2
P =  19.333          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 19.332 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers think they are confident enough about productively 

contributing in their respective field at local and international level. 
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29) To what extent you feel that existing curriculum needs constant review and updating to meet the 

challenges of the globalize world of today? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 25 15 5 0 0 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (25-9)P

2
P

 + (15-9)P

2
P

 + (5-9)P

2
P

 + (0-9)P

2
P

 + (0-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (16)P

2
P

 + (6)P

2
P

 + (-4)P

2
P

 + (9)P

2
P

 + (9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  256 + 36 + 16 + 81 + 81  

  9  9  9  9  9  

            

        XP

2
P =  28.444 + 4 + 1.778 + 9 + 9  

            

        XP

2
P =  52.222          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 52.222 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers feel that existing curriculum needs constant review and 

updating to meet challenges of the globalize world of today. 
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30) To what extent you think the subject of Education can influence the stability and sustainability of 

society? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 22 15 7 1 0 45 

 fe 9 9 9 9 9 45 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (22-9)P

2
P

 + (15-9)P

2
P

 + (7-9)P

2
P

 + (1-9)P

2
P

 + 0-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  (13)P

2
P

 + (6)P

2
P

 + (-2)P

2
P

 + (-8)P

2
P

 + (-9)P

2
P

  

  9  9  9  9  9  

            

        XP

2
P =  169 + 36 + 4 + 64 + 81  

  9  9  9  9  9  

            

        XP

2
P =  18.778 + 4 + 0.444 + 7.111 + 9  

            

        XP

2
P =  39.333          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 39.333 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers think subject of Education can influence the stability and 

sustainability of society. 
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CHI SQUARE ANALYSIS OF TEACHERS’ RESPONSES OF PRIVATE COLLEGES  

 

1) To what extent Curriculum give opportunity to develop leadership skills in students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 4 3 4 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (4-2.4)P

2
P

 + (3-2.4)P

2
P

 + (4-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (1.6)P

2
P

 + (0.6)P

2
P

 + (1.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 2.56 + 0.36 + 2.56 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 1.067 + 0.15 + 1.067 + 2.40  

            

        XP

2
P =  5.50          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 5.50 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers have the opportunity to develop leadership skills in students. 
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2) To what extent Curriculum helps you in promoting problem solving skills among the students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 1 7 3 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (1-2.4)P

2
P

 + (7-2.4)P

2
P

 + (3-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-1.4)P

2
P

 + (4.6)P

2
P

 + (0.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 1.96 + 21.16 + 0.36 + 5.78  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 0.817 + 8.817 + 0.150 + 2.408  

            

        XP

2
P =  13.008          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 13.008 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have option to promote problem solving skills among 

the students. 
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3) To what extent you share latest trends and ideas with students through Curriculum? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 4 0 5 3 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (4-2.4)P

2
P

 + (0-2.4)P

2
P

 + (5-2.4)P

2
P

 + (3-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (1.6)P

2
P

 + (-2.4)P

2
P

 + (2.6)P

2
P

 + (0.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.56 + 5.76 + 6.76 + 0.36 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.067 + 2.4 + 2.817 + 0.150 + 2.4  

            

        XP

2
P =  8.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 8.833 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers able to share latest trends and ideas with students through 

Curriculum. 
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4) To what extent Curriculum promotes memorization of information among students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 6 4 0 1 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (6-2.4)P

2
P

 + (4-2.4)P

2
P

 + (0-2.4)P

2
P

 + (1-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (3.6)P

2
P

 + (1.6)P

2
P

 + (-2.4)P

2
P

 + (-1.4)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  12.96 + 2.56 + 5.76 + 1.96 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.4 + 1.067 + 2.4 + 0.817 + 0.817  

            

        XP

2
P =  10.5          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 10.50 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers think that curriculum promotes memorization of information 

among students. 
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5) To what extent Curriculum provides educational case studies in Pakistan scenarios for debate and 

discussion? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 2 2 8 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (2-2.4)P

2
P

 + (2-2.4)P

2
P

 + (8-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (-0.4)P

2
P

 + (-0.4)P

2
P

 + (5.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 0.16 + 0.16 + 31.36 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.40 + 0.067 + 0.067 + 13.067 + 2.40  

            

        XP

2
P =  18.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 18.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have option to provides educational case studies in 

Pakistan scenarios for debate and discussion. 
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6) To what extent you assign field base/other projects to students for assessment?  

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 3 0 2 7 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (3-2.4)P

2
P

 + (0-2.4)P

2
P

 + (2-2.4)P

2
P

 + (7-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (0.6)P

2
P

 + (-2.4)P

2
P

 + (-0.4)P

2
P

 + (4.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.36 + 5.76 + 0.16 + 21.16 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.15 + 2.4 + 0.067 + 8.817 + 2.4  

            

        XP

2
P =  13.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 13.833 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not assign field base / other projects to students for 

assessment. 
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7) To what extent you feel you will purse to doctorate degree in your respective field, while teaching 

Curriculum at graduate or master level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 2 3 7 0 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (2-2.4)P

2
P

 + (3-2.4)P

2
P

 + (7-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-0.4)P

2
P

 + (0.6)P

2
P

 + (4.6)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.16 + 0.36 + 21.16 + 5.76 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.07 + 0.15 + 8.82 + 2.4 + 2.4  

            

        XP

2
P =  13.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 13.833 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not feel to purse to doctorate degree in their respective 

field, while teaching Curriculum at graduate or master level. 
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8) To what extent Curriculum motivates you to involve yourself in educational conferences / seminars / 

workshops at local and international level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 2 8 1 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (2-2.4)P

2
P

 + (8-2.4)P

2
P

 + (1-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (-0.4)P

2
P

 + (5.6)P

2
P

 + (-1.4)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 0.16 + 31.36 + 1.96 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.4 + 0.067 + 13.067 + 0.817 + 0.817  

            

        XP

2
P =  17.167          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 17.167 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not motivate to involve themselves in educational 

conferences / seminars / workshops at local and international level. 
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9) To what extent Curriculum gives you the opinion to become life long learner and become a part of 

educational advancement in your respective field/studies? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 2 6 4 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (2-2.4)P

2
P

 + (6-2.4)P

2
P

 + (4-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (-0.4)P

2
P

 + (3.6)P

2
P

 + (1.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 0.16 + 12.96 + 2.56 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.4 + 0.067 + 5.4 + 1.067 + 2.4  

            

        XP

2
P =  11.333          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 11.333 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have option to become life long learner and becomes a 

part of educational advancement in their respective field/studies. 
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10) To what extent Curriculum is helpful in the development of research skills among the students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 2 4 5 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (2-2.4)P

2
P

 + (4-2.4)P

2
P

 + (5-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (-0.4)P

2
P

 + (1.6)P

2
P

 + (2.6)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 0.16 + 2.56 + 6.76 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.4 + 0.067 + 1.067 + 2.817 + 0.817  

            

        XP

2
P =  7.167          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 7.167 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers are able to develop research skills among students by 

curriculum. 
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11) To what extent Curriculum provides opportunity for the implementation of research studies of other 

countries in your field? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 0 4 8 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (0-2.4)P

2
P

 + (4-2.4)P

2
P

 + (8-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (-2.4)P

2
P

 + (1.6)P

2
P

 + (5.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 5.76 + 2.56 + 31.36 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.4 + 2.4 + 1.067 + 13.067 + 2.4  

            

        XP

2
P =  21.333          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 21.333 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not think Curriculum provides opportunity for the 

implementation of research studies of other countries in their field. 
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12) To what extent Curriculum instill the need for advance learning in the field of education? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 6 5 0 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (6-2.4)P

2
P

 + (5-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (3.6)P

2
P

 + (2.6)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 12.96 + 6.76 + 5.76 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 5.4 + 2.817 + 2.4 + 2.4  

            

        XP

2
P =  13.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 13.833 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not think Curriculum instill the need for advance learning 

in the field of education? 
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13) To what extent Curriculum gives opportunity to individual for application of the knowledge? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 3 7 0 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (3-2.4)P

2
P

 + (7-2.4)P

2
P

 + (0-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (0.6)P

2
P

 + (4.6)P

2
P

 + (-2.4)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 0.36 + 21.16 + 5.76 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 0.15 + 8.817 + 2.4 + 0.817  

            

        XP

2
P =  13.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 13.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have opportunity to individual for application of the 

knowledge. 
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14) To what extent you feel Curriculum provides you option to have compare and contrast your system 

of education with others in the world? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 0 7 3 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (0-2.4)P

2
P

 + (7-2.4)P

2
P

 + (3-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-2.4)P

2
P

 + (4.6)P

2
P

 + (0.6)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 5.76 + 21.16 + 0.36 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 2.40 + 8.817 + 0.15 + 0.817  

            

        XP

2
P =  13.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 13.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not feel that Curriculum provide option to have compare 

and contrast your system of education with others in the world. 
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15) To what extent Curriculum motivates you to adapt new methodologies and theories for better 

learning among students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 2 5 3 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (2-2.4)P

2
P

 + (5-2.4)P

2
P

 + (3-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-0.4)P

2
P

 + (2.6)P

2
P

 + (0.6)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 0.16 + 6.76 + 0.36 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 0.067 + 2.817 + 0.15 + 0.817  

            

        XP

2
P =  4.667          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 4.667 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers motivate you to adapt new methodologies and theories for 

better learning among students. 
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16) To what extent Curriculum helps you in the preparation of good teachers by giving information and 

knowledge of current pedagogical aspects? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 2 9 0 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (2-2.4)P

2
P

 + (9-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-0.4)P

2
P

 + (6.6)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 0.16 + 43.56 + 5.76 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 0.067 + 18.15 + 2.4 + 2.4  

            

        XP

2
P =  23.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 23.833 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not get help in preparation of good teachers by giving 

information and knowledge of current pedagogical aspects by Curriculum. 
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17) To what extent Curriculum gives you opportunity to pursue your career as an educational researcher 

or facilitator? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 3 3 6 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (3-2.4)P

2
P

 + (3-2.4)P

2
P

 + (6-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (0.6)P

2
P

 + (0.6)P

2
P

 + (3.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 0.36 + 0.36 + 12.96 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.4 + 0.15 + 0.15 + 5.4 + 2.4  

            

        XP

2
P =  10.50          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 10.50 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have opportunity to pursue their career as an 

educational researcher or facilitator. 
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18) To what extent Curriculum of Education offered at graduate level comparable to international 

standards in terms of knowledge and skills? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 1 2 2 7 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (1-2.4)P

2
P

 + (2-2.4)P

2
P

 + (2-2.4)P

2
P

 + (7-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (-1.4)P

2
P

 + (-0.4)P

2
P

 + (-0.4)P

2
P

 + (4.6)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 1.96 + 0.16 + 0.16 + 21.16  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.40 + 0.817 + 0.067 + 0.067 + 8.817  

            

        XP

2
P =  12.167          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 12.167 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not think curriculum of Education offered at graduate level 

comparable to international standards in terms of knowledge and skills. 
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19) To what extent Curriculum gives opportunity to provide scientific based information about health 

education? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 3 1 7 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (3-2.4)P

2
P

 + (1-2.4)P

2
P

 + (7-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (0.6)P

2
P

 + (-1.4)P

2
P

 + (4.6)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 0.36 + 1.96 + 21.16 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.40 + 0.15 + 0.817 + 8.817 + 0.817  

            

        XP

2
P =  13.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 13.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not have opportunity to provide scientific based 

information about health education? 
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20) To what extent curriculum motivates you to integrate I.T. among students? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 0 2 7 2 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (0-2.4)P

2
P

 + (2-2.4)P

2
P

 + (7-2.4)P

2
P

 + (2-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-2.4)P

2
P

 + (-0.4)P

2
P

 + (4.6)P

2
P

 + (-0.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 5.76 + 0.16 + 21.16 + 0.16  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.82 + 2.40 + 0.067 + 8.817 + 0.067  

            

        XP

2
P =  12.167          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 12.167 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not motivate to integrate I.T. among students by 

Curriculum. 
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21) To what extent Curriculum helps in job placement of graduates in the respective field? 

            

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 1 9 0 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (1-2.4)P

2
P

 + (9-2.4)P

2
P

 + (0-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-1.4)P

2
P

 + (6.6)P

2
P

 + (-2.4)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 1.96 + 43.56 + 5.76 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.82 + 0.82 + 18.15 + 2.4 + 0.817  

            

        XP

2
P =  23.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 23.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not think curriculum helps in job placement of graduates 

in the respective field. 
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22) To what extent you are satisfied with frequency of curriculum review and revision for subject of 

“Education”? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 1 1 9 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (1-2.4)P

2
P

 + (1-2.4)P

2
P

 + (9-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-1.4)P

2
P

 + (-1.4)P

2
P

 + (-6.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 1.96 + 1.96 + 43.56 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.82 + 0.82 + 0.817 + 18.15 + 2.4  

            

        XP

2
P =  23.0          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 23.00 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers are not satisfy with the frequency of curriculum review and 

revision for the subject of “Education”. 
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23) To what extent you feel that some of information in existing curriculum of “Education” is outdated? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 5 6 0 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (5-2.4)P

2
P

 + (6-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (2.6)P

2
P

 + (3.6)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 6.76 + 12.96 + 5.76 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 2.817 + 5.4 + 2.4 + 2.4  

            

        XP

2
P =  13.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 13.833 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not feel some of the information in the existing curriculum 

of “Education” is outdated. 
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24) To what extent your college or public libraries provide enough current material to satisfy the thrust 

of your knowledge? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 1 1 4 6 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (1-2.4)P

2
P

 + (1-2.4)P

2
P

 + (4-2.4)P

2
P

 + (6-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-1.4)P

2
P

 + (-1.4)P

2
P

 + (1.6)P

2
P

 + (3.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  1.96 + 1.96 + 2.56 + 12.96 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.817 + 0.817 + 1.067 + 5.4 + 2.4  

            

        XP

2
P =  10.500          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 10.50 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers do not think that colleges or public libraries provide enough 

current material to satisfy the thrust of their knowledge. 
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25) To what extent you think that teaching methodology at graduate level creates lack of interest among 

students? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 0 4 4 3 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (0-2.4)P

2
P

 + (4-2.4)P

2
P

 + (4-2.4)P

2
P

 + (3-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (-2.4)P

2
P

 + (1.6)P

2
P

 + (1.6)P

2
P

 + (0.6)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  5.76 + 2.56 + 2.56 + 0.36 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.40 + 1.067 + 1.067 + 0.15 + 0.817  

            

        XP

2
P =  5.50          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 5.50 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers do not think that the teaching methodology at graduate level 

creates lack of interest among students. 
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26) To what extent you feel involvement of teachers is essential in process of curriculum review and 

revision? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 10 2 0 0 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (10-2.4)P

2
P

 + (2-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (7.6)P

2
P

 + (-0.4)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  57.76 + 0.16 + 5.76 + 5.76 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  24.07 + 0.067 + 2.4 + 2.4 + 2.4  

            

        XP

2
P =  31.33          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 31.333 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers feel that involvement of teachers is essential in process of 

curriculum review and revision. 
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27) To what extent you feel that Curriculum demands rigorous self-study for effective teaching? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 3 3 0 6 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (3-2.4)P

2
P

 + (3-2.4)P

2
P

 + (0-2.4)P

2
P

 + (6-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (0.6)P

2
P

 + (0.6)P

2
P

 + (-2.4)P

2
P

 + (3.6)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.36 + 0.36 + 5.76 + 12.96 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.150 + 0.15 + 2.4 + 5.4 + 2.4  

            

        XP

2
P =  10.5          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 10.50 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers feel that curriculum demands rigorous self-study for effective 

teaching. 
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28) To what extent you think you are confident enough about productively contributing in your 

respective field at local and international level? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 3 1 4 3 1 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (3-2.4)P

2
P

 + (1-2.4)P

2
P

 + (4-2.4)P

2
P

 + (3-2.4)P

2
P

 + (1-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (0.6)P

2
P

 + (-1.4)P

2
P

 + (1.6)P

2
P

 + (0.6)P

2
P

 + (-1.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.36 + 1.96 + 2.56 + 0.36 + 1.96  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  0.15 + 0.817 + 1.067 + 0.15 + 0.817  

            

        XP

2
P =  3.00          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: XP

2
P for 4df at 0.05 level of significance is 9.488 and calculated value is 3.00 which is 

less than table value therefore Null hypothesis will be accepted. Its shows that 

majority of the teachers think they are confident enough about productively 

contributing in their respective field at local and international level. 
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29) To what extent you feel that existing curriculum needs constant review and updating to meet 

challenges of globalize world of today? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 10 1 0 1 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (10-2.4)P

2
P

 + (1-2.4)P

2
P

 + (0-2.4)P

2
P

 + (1-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (7.6)P

2
P

 + (-1.4)P

2
P

 + (-2.4)P

2
P

 + (-1.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  57.76 + 1.96 + 5.76 + 1.96 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  24.067 + 0.817 + 2.4 + 0.817 + 2.4  

            

        XP

2
P =  30.5          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 30.50 which is 

greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers feel that existing curriculum needs constant review and 

updating to meet challenges of globalize world of today. 
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30) To what extent you think the subject of Education can influence stability and sustainability of 

society? 

            

 Description Always Mostly Sometimes Rarely Never Total 

 fo 5 7 0 0 0 12 

 fe 2.4 2.4 2.4 2.4 2.4 12 

            

        XP

2
P =  ∑ (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

 + (fo-fe)P

2
P

  

  fe  fe  fe  fe  fe  

            

        XP

2
P =  (5-2.4)P

2
P

 + (7-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

 + (0-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  (2.6)P

2
P

 + (4.6)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

 + (-2.4)P

2
P

  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  6.76 + 21.16 + 5.76 + 5.76 + 5.76  

  2.4  2.4  2.4  2.4  2.4  

            

        XP

2
P =  2.817 + 8.817 + 2.4 + 2.4 + 2.4  

            

        XP

2
P =  18.833          

            

        df  = (N-1)          

            

        df  = 5-1 = 4df        

            

            

            

 Result: X2 for 4df at 0.05 level of significance is 9.488 and calculated value is 18.833 which 

is greater than table value therefore Null hypothesis will be rejected. Its shows that 

majority of the teachers think subject of Education can influence the stability and 

sustainability of society. 
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