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ABSTRACT 

This research study on the topic of “Developing reading skills of learners   

through effective English language teaching (ELT) method at the graduate level in 

the University of Sindh” is a descriptive type of research. The problem of 

developing reading skills is the most crucial and fundamental for learners at the 

graduate level because they can not fully comprehend the texts/materials, 

prescribed at syllabi/courses of Remedial English and English Compulsory. These 

texts/materials are not appropriate for the purpose to develop reading skills of 

learners. Moreover, the English Language Teaching methods in practice such as 

Grammar Translation Method and Lecture Method are also unsuitable to develop 

reading skills of learners. Hence developing reading skills of learners through 

effective English Language Teaching (ELT) Method is crucial and researchable. 

There are independent (cause or input) and dependent (effect or output) variables 

and strong co-relation between them.  

            This research study consists of six chapters. The first chapter deals with the 

Statement of the problem, Objectives, Rationale and Scope of the study etc. The 

second chapter discusses and presents Review of related literature and framing a 

hypothesis. The third chapter deals with research methodology into the problem. 

The fourth chapter consists of Data collection, Sources of data and Treatment of 

data etc. The fifth chapter of comprises of Descriptive and Inferential analysis of 

data. The sixth chapter comprises of Research Report, Recommendations 

/Suggestions and Conclusion. 

Consequently, the data collected is analysed quantitatively and qualitatively 

that shows the similar outcomes. The objectives of the research are achieved and 

the hypothesis is accepted. Keeping in view, the findings of this research it is 

recommended that reading skills of learners should be developed through Repeated 

Reading Method at the graduate level in the University of Sindh. It is suggested 

that sample reading texts/materials according to the needs, levels and backgrounds 

etc of learners may be prepared and approved by the competent authority of the 

University. However, this research suggests for further research into the problem.  
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CHAPTER NO.1 

 

1.1   STATEMENT OF THE PROBLEM 
 

         This is a descriptive research on the topic, “Developing reading skills of 

learners through effective English language teaching (ELT) method at the graduate 

level in the University of Sindh”.  An inability to read very well hinders successful 

comprehension and understanding of courses/syllabi of Remedial English and 

English Compulsory. It is considered that reading is essentially an interpretive and 

interactive process, which should be taught through effective English language 

teaching method. In fact, the effective reader is one who can differentiate between 

what is the most important, and what is the least important in the written text.    

It has come to know through participant observation and official record of 

admission of learners that there are approximately 80% of the learners, who come 

to the University of Sindh from various corners of rural Sindh. These learners have 

hardly any acquaintance with the reading skills and techniques of modern learning.  

They can hardly follow lectures and read books with proper understanding. 

The other factor that has also contributed greatly to the problem in English 

especially reading, is the ineffective teaching methods applied for teaching reading. 

There are many deficiencies in the process. For instance, both the teacher as well as 

the learner considers reading a passive activity. They believe that the only purpose 

of reading is getting meaning of letters and words. The learners are only interested 

to pass examinations and obtain bachelors degree in the related field. These 

learners run between two fires. On the one hand, they have fear of failure and 

subsequent scolding from parents. On the other hand, they are entangled in never-

ending difficulties. That is why many of them either give up their studies or rely 

upon memorization of notes prepared by senior and intelligent learners and 

summaries dictated by teachers. Some of the learners try to use unfair means and 

cheating in examinations.  

Most of the learners rely on the written material or the teacher only without 

guessing, dissecting, arguing and rejecting the information given in the written text. 
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This attitude has made the learning very slow and limited. Consequently, the 

learners are unable to have the required information and understanding of the 

written text. However, the passive teaching and rote-memorization of selective 

language material result in further widening the gap between English medium and 

non-English medium learners. These learners are very weak lexically and 

semantically. The lecture method adopted for teaching in the University of Sindh 

even causes complete bewilderedness and loss to learners.        

         It is very crucial to investigate into an effective English language teaching 

(ELT) method in order to develop reading skills of learners at the graduate level in 

the University of Sindh. However, various research studies were carried out into 

the problem at various times, in various situations and at various levels but their 

implications were neither  implemented nor applied to resolve this problem at the 

graduate level in the University of Sindh. Hence it is considered necessary to carry 

on further research into the problem. The proposed problem is crucial and 

researchable and there is strong co-relation between its independent and dependent 

variables. 

         The previous compulsory/remedial English courses/syllabi taught through 

various teaching methods at the graduate level in the University of Sindh are 

reviewed and evaluated. The data is collected through both qualitative and 

quantitative methods from randomly selected sample of survey of the respondents. 

The data is tabulated and analysed, deriving the mean and standard deviation. The 

required Z-test is applied for the acceptance or rejection of the proposed 

hypothesis. Finally the research report/conclusion puts forward 

suggestions/recommendations in the context of findings of this research to the 

concerned quarter for the implementation of the same at the graduate level in the 

University of Sindh. 
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1.2 OBJECTIVES OF STUDY  
 
       a. To survey briefly the previous English syllabi/courses and teaching   

 methods and their effectiveness to develop reading skills of learners at 

 the graduate level  

  

       b. To develop reading skills of learners through Repeated Reading Method   

 at the graduate level in the University of Sindh   

 
 

1.3 BRIEF BACKGROUND OF THE UNIVERSITY AND LEARNERS OF 

 ENGLISH  

The University of Sindh, the second oldest public sector University of 

Pakistan was established in 1947.  From its very inception till 1951, the University 

of Sindh functioned only as an examining body. It was shifted from Karachi to 

Hyderabad in 1951 where it began to function both as a teaching as well as an 

examining university. The new campus of the University namely Allama I. I. Kazi 

Campus started to function at Jamshoro at a distance of fifteen kilometres from 

Hyderabad on the right bank of River Indus in late fifties. 

Under the Faculty of Arts, the Department of English University of Sindh 

Jamshoro was established in 1953, which did not only offer Bachelors and Masters 

programmes in English Literature, but also offered teaching English Compulsory 

courses to the rest of the departments, centres and institutes under various faculties 

in the University of Sindh. English Compulsory courses were taught during first 

and second year of three years Bachelors degree programmes in various faculties of 

the University.  

It is important to discuss here briefly about dual policy of  Government of 

Pakistan in academic spheres. The learners float in two boats from K. G. to 

Intermediate level and they are finally shifted in one boat only at the graduate 

levels in universities, where two types of learners, educated under two different 

systems, English, and non-English mediums, backgrounds, perspectives, 

environments and curriculums are compelled to study the same syllabi  irrespective 



 19

of their needs, interests, levels and backgrounds etc. As English is the medium of 

instruction in the University of Sindh, it is problematic not only with the subject of 

English but also the rest of the major, minor, optional, remedial and compulsory 

subjects in various faculties at the graduate level in the University of Sindh.  

The majority of learners that is 80% approximately come from non-English 

medium schools in Sindh. There are two categories of schools. The first one is 

English medium schools, where English and all other subjects are taught in English 

and there is no provision for mother tongue at all. There are graded courses for 

learners. The second one is non-English medium schools, where only one English 

subject is taught from fifth class and the rest of the subjects are taught through 

mother tongue and the same pattern continues even in ninth and tenth classes. 

           After their admission in University of Sindh, they are unable to cope up with 

English-dominating situation. Hence, they are bewildered, confused, perplexed, 

confounded, and indecisive about which way to go. All of sudden, they are 

overburdened, exhausted, disappointed, and dejected in order to try to swim in an 

ocean of alien and unfamiliar English. They are compelled to compete with those 

learners who are unmatched, more proficient and more fluent in English. It is 

expected by the University and teachers that these learners should bridge the gap of 

previous twelve years of different syllabus, medium of instruction, methodology 

and system, etc. with three English classes per week for four semesters in two years 

only. Due to the implementation of same English syllabus for all learners in the 

University of Sindh, the learners from English medium have an extreme advantage 

over the majority of non-English learners.  

Hashmi (1976, p.7) quotes the remark of Committee for Research on 

Development of English Curriculum sponsored by the Federal Ministry of 

Education, Government of Pakistan Islamabad “The common man feels frustrated 

when he sees his ward who starts learning English from class vi and continues up 

to class x, has made no substantial progress in the subject as compared with 

students who, in English medium schools, started learning English from class i. The 

decision of starting English from class vi in non-English medium schools has not 

only given rise to the worst type of commercialization in education, it also has 
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resulted in the emergence of a stratified and mandarin class of students, who have 

not only been the eager recipients of a degenerated exotic culture but who have 

failed to identify themselves with national aspirations, and problems of social 

justice.” It is agreed with the above remark of the above said Committee because it 

pinpoints the root cause behind non-developing reading skills of majority of 

learners from non-English medium schools. 

 

1.4 USE OF GRAMMAR-TRANSLATION METHOD AT THE GRADUATE 
 LEVEL 
 

The study of the adoption, implementation, and development of English 

language in the Sub-continent by the East India Company and missionaries show 

that people of sub-continent were inclined to learn English in order to get 

government jobs under British Empire. As they did not live in target community 

hence they wholly solely relied upon indirect method of learning English as a 

second language. Hence grammar-translation method was considered to be suitable 

method for teaching in English. Moreover, the Moulvis and Pandits had already 

been teaching Arabic, Persian, and Sanskirt in the Sub-continent through grammar-

translation method. It started to teach reading, vocabulary and writing of words, 

phrases and sentences. The teaching material was graded according to grammatical 

patterns. There was comparative study of grammars of mother tongue and English. 

The sentence structure was taught through translation from English into mother 

tongue and vice versa. The learner tried to build a relation between word and 

object, action and quality for which it stood. In this method the primary importance 

was given to reading and secondary importance to writing. Learner was inclined to 

read printed words into sounds without attaching meaning to them.  He/she drifted 

through the matter rather than driving through quick comprehension, and search for 

required information. Grammar-translation method remained popular and deep-

rooted from elementary, secondary, higher secondary to the graduate level in 

teaching learning process even after partition in1947. There were two English 

Compulsory papers of grammar, and composition, each of 100 marks at the 

matriculation level, in forties. There was only an English Compulsory paper of 100 
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marks, consisting of two sections, 60 for grammar and 40 for text in the late fifties. 

Grammar was excluded and replaced by the text alone in late sixties. Meanwhile, 

grammar and text were prescribed at B.A. Part-1 and Part-11(graduate) level. 

Grammar was replaced by the text at B.A. Part-11 in the following years. Later on, 

text was partly replaced by grammar at B.A. Part-1. When Grammar-translation 

method was in use, the medium of expression was English and as such the schools 

that taught through Grammar-translation method were for all purposes English 

medium. From 70s onwards they became non-English medium. 

The practice and popularity of Grammar-translation method are not yet 

waned due to traditional bringing of English teachers, out of date textbooks, no 

uniform educational policy and the widespread network of non-English medium 

schools in the province of Sindh. The use of unfair means, cheating, copying and 

personal recommendations in examinations are at large. Rote learning and 

memorization of grammatical rules are encouraged and emphasized.   

L. Morris (1950, p.43) defines, “What distinguishes one language from 

another? The criterion that first suggests itself is vocabulary; a second choice 

would be sounds; but further reflection might lead to the view that words are but 

the physical structure of language and that its soul is to be sought in the peculiar 

manner in which its words are modified to imply function, and are combined to 

express thoughts-in short, its grammar.” It is considered that L. Morris is justified 

in his definition of grammar but only memorization of grammatical rules is of no 

use.   

However, Grammar-translation method is adversely criticized due to its use 

of vague terminology, abstract definitions and arbitrary rules. The Grammar-

translation method mostly utilizes the mother tongue (only in translation) for the 

purposes of vocabulary building, grammar instruction and textual explanations. It is 

easier for learners to go from known to unknown. It creates an association of strong 

memory between the symbol of English and the word of mother tongue. It provides 

an equivalent instead of explanation and definition. The knowledge of grammatical 

constituents of the sentence is very much emphasized. The majority of learners is 

used to this method and considers that it is easier for their studies in the classroom. 
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On the other hand, it reduces the quick understanding of groups of words due to 

word for word translation which is required for continuity in reading process.      

P. Gurrey (1955, pp.71.72) suggests, “It is comparatively easy to memorize 

grammatical forms, but difficult to master the usage of those forms. And it is of no 

value at all to know all the Tense forms of a Verb, unless one knows also which 

Tense to use. It is more useful to know when to say: ‘Have you finished that letter?’ 

and when to say: ‘Did you finish that letter?’ than to know the Principal Parts of 

the Verb to finish”. It is considered that the suggestion of P. Gurrey is very useful   

because appropriate usage of various forms of grammar requires a lot of time, 

energy, effort, trouble and repeated practice.      

Thus it can’t be labeled whether Grammar-translation method is good or 

bad in itself until unless it is evaluated in the context of its pros and cons displayed 

by practising it because method is not an end, but only a means towards an end.  It 

is impossible to learn any language without learning its patterns of form and 

arrangements and those, who advocate ‘No Grammar’ are totally mistaken. “These 

patterns of form and arrangements are the ‘grammar’ of the language” Hashmi 

(cited in Fries, 1976, p.136).  Even in existing situation it is considered that teacher 

should teach the function rather than prescription, and explanation of above said 

features in the class. Moreover, the question paper should not consist of definitions 

of parts of speech, change of voice, direct and indirect narration, filling in the 

blanks, paragraph and précis-writing. But the function, use, place and change of 

meaning should be given priority in the examination. It may be exemplified about 

the change of meaning in the verb ‘go’ with the change of preposition: go about, go 

in, go in for, go by, go away, go through, go over, go along with, go round, go off, 

go out, go on, go up and go after etc. 

 

1.5 USE OF TEACHER-CENTRED APPROACH/LECTURE METHOD AT  
 THE GRADUATE LEVEL  
 

It has come to know through class observation that the teacher, from the 

very introductory class to the concluding class, delivers a series of lectures in order 

to cover a few selected topics from examination point of view. There is neither 
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lesson planning nor introduction nor practice and production stages carried on in 

the class. The teacher prepares a list of main topics only and tries to cover them 

during the semester. There is neither warm up nor motivation at the beginning of 

each class. The teacher just enters the class, and takes the attendance, which takes 

15 minutes approximately. Then teacher informs the class about topic of his/ her 

lecture. There is neither interaction between teacher and learners nor among 

learners themselves. There is no role of learners in the class. There is lockstep in 

the class that can’t bring any change in the behaviour of learners. It is impossible to 

know whether learning takes place or not in that situation. They are just like deaf, 

dumb and blind bodies in the class. The silence prevails everywhere except the 

roaring voice of teacher. There are 150 to 200 and above number of learners in 

most of the classes, which exceeds the standard number of learners in a class that is 

from 25 to 35 approximately. There is mostly fixed seating arrangement in most of 

the classes. Hence, there is no chance of group work, and teamwork in these 

classes. The continuity and monotony of lecture always bores the majority of 

learners. Someone can‘t even imagine to develop reading skills of learners at the 

graduate level in such a teaching situation. That is why there is neither feedback 

nor follow up practice. At the end of class the teacher asks the learners if they have 

any question or query. May be 4 or 5 learners out of the whole class ask some 

questions. However, there are seldom individual presentations by learners in the 

class. 

The teaching learning process is fully controlled by the teacher. He/she is 

autonomous, and authoritarian to decide and select, ‘What to teach’ and ‘How to 

teach’ in the class. He/she acts as the pivot in the classroom. There is no practice of 

class observation either by senior teachers or head of the department. Under 

teacher-centred approach, there is no check and balance. There is no evaluation 

either by peers or by learners themselves at the end of a topic or semester. The 

teacher once prepares the notes of a lecture and then revises them before his/her 

class. These notes continue for decades for the purpose of teaching at the graduate 

level in the University of Sindh.  
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However, teacher-centred approach may be called as transmission teaching. 

The teacher considers the transfer of his/her knowledge and information directly to 

learners. It is the duty of learners to follow, whatever they are told. Consequently, 

there is no improvement, innovation and updating in teacher-centred approach/ 

lecture method at the graduate level in the University of Sindh. 

 

1.6 VARIOUS NEEDS OF LEARNERS OF ENGLISH AT THE GRADUATE 
 LEVEL 

 
The needs of learners of English differ from person to person at the 

graduate level. As learners come from various backgrounds, situations, 

experiences, English medium, non-English medium, urban, rural, public and 

private institutions etc. so it is very crucial to know the needs of learners. Because 

the success of developing reading skills of learners depends on designing material 

and effective English language teaching method according to the needs, and 

interests of learners. They need English at the graduate level on account of 

following reasons: 

1. The courses and syllabi of various major, compulsory, optional, additional and 

minor subjects at the graduate level are in English in the University of Sindh. 

2. English is the medium of instruction. 

3. Learners need English for the pair work in the class. 

4. The viva voce and dissertation is in English. 

5. The reference books are in English. 

6. The meanings and explanations of words, phrases and idioms etc are available in 

English dictionaries. 

7. English is needed for the group work in the class. 

8. All the operations and instructions of inter-net on computer are in English. 

9. English is needed for task-oriented activities in the class.  

10. English is used for the purpose of communication. 

11. English is needed for the surveying of the texts/materials. 

12. Learners need English for the scanning of texts/materials. 

13. Learners need English for extensive and intensive reading of the texts/materials.  
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14. Learners need to understand a variety of texts through tasks that require 

multiple reading for comprehension, fluency, and enjoyment. 

15. Learners need to develop reading skills that contribute to the development of 

the rest of study skills. 

16. Learners need reading skills to enhance vocabulary for effective 

communication.    

17. Learners need to comprehend information from a visual cue or a graphic 

organizer to describe positions, directions, events, and sequences. 

18. Learners need reading skills to guess what follows in the story. 

19. Learners need to identify title, table of contents, and a glossary of a book. 

20. Learners need to apply punctuation rules to assist accuracy, and fluency in 

reading. 

21. Learners need to guess meaning of difficult or missing words from the context. 

22. Learners need English to skim texts/materials for gist or main points. 

23. Learners need English for word-attack skills.   

24. Develop a mind-map to summarize a text. 

25. Analyse paragraphs to identify sentences that support the main idea through 

definition, exemplification, illustration, evidence, comparison, and contrast, cause, 

and effect. 

26. Distinguish between what is clearly stated, and what is implied in the 

texts/materials. 

27. Understand and use figurative language including similes, metaphors and 

imagery. 

28. Comprehend and analyse information in bar graphs, line graphs, pie charts, 

flow charts and diagrams. 

29. Learners need English to develop accuracy and fluency at the graduate level.    

30. Understand and analyse propaganda, parody, humour, satire, irony in the 

texts/materials, and their effects on communication. 

31. Recognise literary technique such as: rhyme, rhythm, repetition, 

personification, and alliteration etc.  
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32. Learners need reading skills to develop integrated-skills, techniques, and 

approaches for better performance.   

33. Learners need English to enhance word power, rate of reading and 

comprehension.  

 
 
1.7 PROBLEM OF COMPREHENSION TO LEARNERS OF ENGLISH AT 
 THE GRADUATE LEVEL 
 

A learner can’t be said to be reading unless he/she also comprehends. Hence 

a fundamental objective and an ultimate purpose of all reading instruction as well 

as the printed word is comprehension. Comprehension relies upon the concepts the 

reader brings to his/her reading such as experiences, background knowledge and 

learning etc. It helps to develop the reader’s ability to recognize the implied ideas 

and to draw the inferences or conclusions that are not mentioned in the text. It 

employs accumulative and additive processes for the recognition of word and fact.  

The learners differ as per their levels of comprehension. That is why some 

are able to comprehend main ideas while others miss important details, or vice 

versa. Word meaning, idea relationships, and reasoning are the three components 

of comprehension. The complex concepts in the text cause to make the reasoning 

difficult, and comprehension decreases. Reading materials  may be simplified only 

by reorganization and simplification of the relationships among the concepts 

presented.  

It has come to know through participant observation that the majority of 

learners remain quiet and passive in reading activities in the class. They have 

several individual reasons for it. For example:   

1. I am afraid of making mistakes in reading a text in the class. 

2. I am not interested in reading text/material. 

3. I shall leave a bad impression on the teacher.  

4. I am a timid person by nature and get nervous easily. 

 5. My vocabulary is limited and unknown words create problems while reading.    

 6. My reading speed is very slow. 

 7. My pronunciation is poor. 
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 8. My classmates will laugh at me. 

 9. The English course is above the level of my comprehension. 

 

The learners have many reading fears. There seems to be no logical 

connection between the spelling of words and their pronunciation. English 

language is phonemic that is an orthographical system, which logically and 

sensibly reflects its pronunciation. It causes a major stumbling block to reading 

English text/material. Most of the learners expect to say what they  read, that is to 

pronounce written letters in roughly the same way as those are written so they often 

have great problem.   

They also have reading fears in learning to associate pronunciation with 

meaning and it is largely due to the non-phonemic spelling of nearly of all English 

words. English spellings are a poor guide to pronunciation. They read English on 

the pattern of their mother tongues and can not observe proper ascending and 

descending of stress in order to convey the sense of a word, sentence and passage 

appropriately. The stress and non-stress may change the meaning of phrases, 

sentences and questions etc. They mostly read with high pitch, unpleasant and 

rough tone. It is equally important to know the relation between pitch and 

intonation. These factors impede the communicative efficiency and reading 

comprehension of learners.    

The readers identify a word by its form, shape, structural part or by the 

implication of the context. They come across problems in selecting the most 

appropriate meaning out of many shades and meaning associations of a word in the 

contextual setting. Thus they keep on proceeding to another word, again cementing 

a logical connectivity to the preceding word. They may obtain the  main ideas of 

the paragraph by recognizing cause-effect, comparison-contrast, question-answer 

relationships etc. that lead to the generalization. 

“Reading is thinking with experiences and concepts in relation to printed 

matter,” Sochor (1959, p.47). It is emphasized about above assertion of Sochor that 

the reader gains no more from the printed page than he/she brings  to it in terms of 

background, previous knowledge, and ideas in the process of reading. In other 
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words reading is no more separate from the act of thinking. The reader may get a 

high degree of reading efficiency by adjusting his/her rate, degree and type of 

comprehension to the required purpose.  

 

1.8 LEARNER’ S RATE OF READING AT THE GRADUATE LEVEL 
 

Studies show that there is co-relation between the rate of reading and 

comprehension. In the said situation there is no rate at which learners ought to read 

because it depends upon one’s purpose, difficulty of the language and cultural 

unfamiliarity of the material etc. It has come to know through class observation that 

most of the learners read everything at the same slow speed and do not take efforts 

to read faster or slower as required. The rate at which the material is covered 

becomes slower as depth and detail of understanding increases. The training of 

learners in silent reading creates more efficient reading and better comprehension 

but it occurs only in easy reading materials.  The lack of clarity of the text reduces 

rate of reading. In such cases, the rapid reading becomes an act of thinking. 

However, there is little relation between rate and comprehension in difficult and 

culturally unfamiliar texts. The rate of reading and comprehension do not vary only 

in difficult materials but also in the purposes of the reader.  

Through participant observation it has come to know that causes of slow 

reading differ from learner to learner. Learners differ on account of their training in 

silent reading, level of material, purpose and manner of approach to the act of 

reading. The inherent cause in the reader is vocalization or the tendency to inner 

speech while silent reading. If the reader moves his/her lips, tongue or larynx while 

reading, he/she intends to read silently at the rate of  his/her  speech that is much 

slower than reading speed. Some of the learners are habitual to read the text 

through moving their fingers or pens over the text that cause to reduce the rate of 

reading. Thus there is direct proportion between rate of speech and rate of silent 

reading. Some of the learners have poor habits of slow reading, which are 

important obstacles in rate of reading. The scarcity of early training in effective 

word-attack skills and phonics may  decrease the rate of reading. Moreover, new 
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vocabulary reduces the tempo and rate of reading. It also makes the comprehension 

slow.  

It seems that if the text/material is disinteresting then it causes to 

demotivate the reader and he/she reads slowly. There is strong role of writer’s style 

and difficult textual structure such as long and involved sentences, complex 

clauses, tables, graphs, diagrams and pictures, which relate to guessing and implied 

meaning rather than stated meaning. Rereading, unorganized, and unimportant 

note-taking and outlining may decrease the rate of reading.       

In the said situation the majority of learners from non-English medium 

background rely on the translation of words, phrases and clauses from mother 

tongue into English and vice versa for understanding. This whole process is 

lengthy, time consuming and tiresome for the reader. All above mentioned causes 

may be remedied by effective English language teaching (ELT) method and 

suitable timed reading practice and instruction. It is considered that the repeated 

practice in timed reading of short and easy texts may be initiated in the class for the 

development of rate of reading.  

The previewing or surveying difficult material at pre-reading stage is very 

useful technique. It is done through reading headings, identifying the topic 

sentences of each paragraph and the introductory and concluding paragraphs etc. 

Later on it may be improved by moving eyes over the summary sentences and the 

key words and phrases in the required text promptly.  

Scanning for specific piece of information in the text is a rapid skill for the 

development of rate of reading. However, only one out of five learners reads 

selective extracts and omits irrelevant extracts of text/material. In fact, rate per 

second is of no use unless it is accompanied by comprehension because efficient 

reading involves high reading speeds with high levels of comprehension.     

 

1.9 PROBLEM OF NEW VOCABULARY TO LEARNERS OF ENGLISH 

 AT THE GRADUATE LEVEL  

There is a close link between the learner’s reading ability and vocabulary. 

There is a powerful cyclical relationship: reading expands vocabulary, and this 
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expansion improves reading ability, competence and performance, which further 

stimulate vocabulary expansion. The skill of inferring meaning from context is a 

catalyst in this dynamic relationship. Recent years have seen the re-emergence of 

vocabulary as a vital component of teaching English as a second language. Nation 

and Coady (1988, p.98) hold that “vocabulary knowledge would seem to be the 

most clearly identifiable subcomponent of the ability to read…” Reading is an 

important means by which new words are understood and learned. Nation and 

Coady (1988, p.104) argue that the learner can “…guess between 60 and 80 per 

cent of the unknown words in a text if the density of unknown words is not too 

high…” These remarks of Nation, and Coady are applicable at the graduate level in 

the University of Sindh where looking up every new word a learner does not know 

in a text, in the dictionary creates two main problems. Firstly, it takes time. 

Secondly, it interrupts the learner’s reading and he/she loses the thread. It is 

suggested that making an “educated guess” at what the word means is faster and is 

sufficient for most purposes. Often this gives a learner just a general idea. 

Sometimes the word is impossible to guess. But this is how it builds up a picture of 

what a word means in English. There are three stages to attack a word in the 

context. For example: regeneration. 

STAGE NO.1 
Division of word:   

re /generate/tion  

Root: 

generate  

Meaning: 

Re = again  

Generate = produce/create  

STAGE NO. 2   
Part of speech: tion shows that it is a noun.                     

STAGE NO.3  
Guess meaning from context:  reproduction/ recreation. 
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Jeremy Harmer (1991, p.159) explains active and passive vocabulary and 

discovery techniques. According to him active refers to vocabulary that was taught 

to learner but he/she is still expected to use it. While passive refers to vocabulary 

that is recognized by learner when encountered but he/she is not able to produce. 

Yet there is no constant status of vocabulary item because active becomes passive 

and passive becomes active due to its permanent usage or non-usage by the learner. 

Discovery techniques make learners independent in finding out rules and meanings, 

to activate and share their previous knowledge etc. by themselves rather than 

spoon-feeding by the teacher. It means that active and passive vocabulary and 

discovery techniques are very helpful to solve the problem of vocabulary of 

learners at the graduate level. 

The learners usually face a new text, which causes discouragement and 

apprehension in them due to the meaning of unknown elements, which have mostly 

more than one meaning. Sometimes the meanings of words are inferred in their 

relation to other words that is called sense relations. The meanings of words keep 

on changing, stretching and limiting by how those are used in the text. The use of 

collocation influences word meaning. For example there is  formation of compound 

words: 

            Head + ache  

            Stomach + ache  

            Ear + ache  

            But it  is incorrect to form  

            Throat + ache  

            Leg + ache   

The words can adopt their different shape, grammatical value and context. 

The words modify not only their shapes but also meanings as per addition of 

various prefixes and suffixes to base/root words. This process of written, read, 

spoken and changed forms of word is described by Jeremy Harmer (1991, p.158) in 

the following figure:  

              Figure 1 Knowing a word  
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It is observed that conversion of words from one part of speech into another 

is full of interest and fun for learners in class. The addition of prefix at the 

beginning of root word and suffix at the end of root word changes shape, meaning 

and class of a word. However, it fulfills twofold purpose of increasing vocabulary 

and class identity of words, and then their correct usage in a sentence.   

The learner has various distinct vocabularies such as speaking, writing, 

reading and listening. They all continue to develop at various ages. Seegers (1949, 

p.181) argues that reading vocabulary is definitely largest, listening second, then 

writing and finally speaking. This idea of Seegers is emphasized. However, each 
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study begins with reading. It means that reading is basic skill, which develops the 

rest of skills of listening, writing and speaking. It has come to know through 

participant observation that the main causes of difficult vocabulary are as under:  

1. The teaching material overloaded with new vocabulary without adequate  

            contextual clues to meaning causes great problem to the learner.  

2.  The imbedded, involved and complex sentence structures also cause 

 contextual clues, very vague and ambiguous for majority of learners. 

3.  Lack of word analysis by phonics causes hurdles in vocabulary 

 development. 

4.  The use of technical vocabularies and special usage of common words 

 related to the content fields cause great impediment in the vocabulary 

 development. 

5.  Idiom is a lexical item consisting of several words with a meaning that 

 can not be deduced from the meaning of the individual words.     

6. Metaphor, metonymy and similar kinds of transferred meaning are always 

 potential problems. Like idioms, they do not mean what they seem to mean.    

7.  The learners face sub-technical vocabulary that occurs in most specialized 

 disciplines. 

8.       The use of Irony causes the mismatch between the words and the intention   

 of the writer in the text.  

 

            Dorothy F. (1980) suggests 8 Cs and a G are for vocabulary teaching:  

            a. Collocations    

          b. Clines 

            c. Clusters 

   d. Cloze Procedures  

   e. Context 

   f. Consultation-Checking   

   g. Cards 

   h. Creativity 

   i. Guessing 
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It seems that neither 8 Cs, nor a G is included in the Remedial English 

course nor practised in class at the graduate level in the University of Sindh. 

However, nine items of Dorothy F. are very much useful for vocabulary 

development in the said situation. 

           The words taught in context are certainly remembered by the learner in 

comparison to the words learnt as single items. Glicksberg (1940, p.197) argues 

that the unnatural isolation of words in lists divorces them from their contextual 

settings which determine their particular meanings and thus interferes with any 

direct transfer from the list to the pupils, reading vocabulary. Niles (1955, p.147) 

describes that learners learn words largely by direct experience or vicarious 

experience as through visual aids. It is emphasized that the above mentioned 

opinions of Glicksberg and Niles, are favourable and effective techniques in order 

to solve the problem of new vocabulary at the graduate level.    

 

1.10. CRITICAL SITUATIONS AT THE GRADUATE LEVEL 
 

          There is a large ability range of learners at the graduate level in the 

University of Sindh because they are all and sundry, coming from different 

mediums, social and family backgrounds, proficiency levels and urban and rural 

perspectives etc. Although there is Pre-Entry Test for admission at the graduate 

level yet it does not place the learners into groups as per above mentioned factors. 

This whole mismatching of learners in a class disturbs adversely the smooth 

running of teaching learning process. Instead of managing and planning the proper 

placement and grouping of learners, they are compelled to learn under the same 

course, method and the same system for all at the graduate level in the University 

of Sindh.  

English classes are mostly held in auditorium/halls of various 

departments/institutes where there is fixed seating arrangement that minimizes the 

interaction between teacher and learners and among learners themselves. There is 

neither brainstorming, nor pair work and group work. There is learning without 

understanding through lip service only. 
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Of course successful learning needs favourable and congenial class 

atmosphere. On the contrary, there are difficult physical conditions to be 

encountered in the said situation. There is faulty power supply in classrooms. A 

few of tube lights, bulbs and fans are either fused or out of work in most of the 

classrooms. In terrible hot season (7 or 8 months of the year approximately) 

learners feel difficult to attend the class. Moreover, the continuity of load-shedding 

through out the year makes the things more perplexing. As soon as the teacher 

starts lecture at the mike, the power goes off. The learners start crying about the 

inaudibility of teacher’s voice in a large class. The teacher manages to stand at the 

mid point and faces latter half of the class while the first half of the class remains 

still at his/her back that creates communication gap. It also loses teacher’s rapport 

through body language and eye contact. Thus it critically changes the whole 

scenario and we have sometimes unplanned teaching due to unexpected 

circumstances.    

Sometimes there are student’s union strikes, transport strikes and political 

parties’ strikes, which result in boycott of classes. The problems regarding learner’s 

naughty behaviour, disciplinary actions and noisy situations may arise at any time 

in the class. It is considered that the teacher should be comfortable, fair but firm 

with his/her total class control or authority in these critical situations. If a form of 

disciplinary action is warranted, he/she has to preserve the dignity of learner and try 

to resolve disciplinary matters outside classroom and after class time. Resultantly, 

these critical situations and circumstances are obstacles and hurdles in developing 

reading skills of learners in the said situation at the graduate level in the University 

of Sindh. 

 

1.11 RATIONALE/JUSTIFICATION BEHIND SELECTION OF THE 
 PROBLEM  
 

The rationale/justification behind the selection of this topic for research is 

the basic requirement of learners to develop reading skills through effective English 

language teaching (ELT) method at the graduate level in the University of Sindh  

because the role of developing reading skills is pivotal in the teaching learning 
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process. Reading skills are fundamental and required for the purpose to read to 

learn. Reading is one of the most important language skills that influence all 

academic subjects and areas at the graduate level. The deficiency and lack of 

reading skills put learners of English at a failure in their future academic pursuits.    

          Learners, who have different learning backgrounds, lack the understanding 

even of the basic skills that ensure academic success. They frequently face many 

academic challenges and failures, which would have important implications for 

their attitude to develop reading kills. They may lose motivation because of 

frustrations. They can do nothing in the field of learning without having 

knowledge, ability and comprehension of how to get information from the 

text/material and why to read a certain text/material etc. They face a lot of 

problems in comprehension, rate of reading, new vocabulary, unfamiliarity of 

texts/materials and ineffective teaching methods which badly affect their 

performance and success.  

          However, many teachers/remedial instructors are completely overwhelmed in 

teaching their respective subject areas and are not fully prepared to teach learners 

appropriate reading skills. They voluntarily and automatically assume that learners 

have already developed proper reading skills from previous academic years that are 

secondary and intermediate levels etc.  

 

          Unfortunately previous research implications into the problem are neither 

acknowledged nor applied and adopted for the remedy and effective instruction at 

the graduate level. That is why it is very crucial to carry on further research into an 

effective English language teaching (ELT) method for the purpose to develop 

reading skills of learners at the graduate level in the University of Sindh. In this 

context, various research studies were carried out into the problem at various times, 

in various situations and at various levels but their implications were neither  

implemented nor applied to resolve this problem at the graduate level in the 

University of Sindh. On account of this rationale it is considered very important to 

investigate further into the problem. The proposed problem is crucial and 

researchable and there is strong co-relation between its independent and dependent 
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variables. Keeping in view the above mentioned problem, the justification behind 

the selection of this topic is developed   

 
 
 
1.12 SCOPE OF THE STUDY 
 

All the following factors cover and encompass the widespread scope of this 

study. 

1. It does not look only into the background of learners but also presents situation 

as well as future challenges and suggests drastic measures to develop reading skills 

of learners through effective English language teaching method at the graduate 

level in the University of Sindh.  

2. The scope of this study is very widespread and result-oriented in the classroom 

and outside the classroom.  

3. The reading skills are basic skills that contribute to the development of rest of 

the study skills such as writing, listening and speaking skills at the graduate level               

4. The learners at the graduate level are all and sundry and after their graduation 

they are employed in various government and private sectors and fields in the 

Pakistan. 

5. The development of reading skills will help them not only to be efficient readers 

but it will also enhance their quality of work, performance and conduct etc.    

6. The learners will become able to read faster, comprehend and enjoy the required 

texts/materials.   

7. It will make their studies systematic, organized, fruitful and purpose-oriented. 

8. The learners will get maximum output within minimum time. Consequently it 

will not only affect learners but also teachers/remedial tutors, competent authority, 

syllabus designers and policy makers in the concerned quarters.   

9. Learning to read is an important educational goal. The ability to read opens up 

new worlds and opportunities. It enables learners to gain new knowledge, enjoy 

literature and do everyday things that are part and parcel of their academic as well 

as non-academic lives.     
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1.13 EXPLANATIONS/DEFINITIONS OF THE KEY WORDS/TERMS 

 

See (APPENDIX NO.1) 
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CHAPTER NO. 2 

 
2. I A REVIEW OF OLD ENGLISH COMPULSORY COURSE/SYLLABUS

 AT THE GRADUATE LEVEL (FOR 1973-74 AND ONWARDS) 
  
 
PART-I FIRST SEMESTER   
 
         The old English compulsory course at the graduate level in the University of 

Sindh does not take into consideration the educational and social background of 

learners. It does not mention any thing about age, sex, level, status and previous 

attainment of learners. It does not have aims and objectives to be achieved at the 

end of each semester. It does not fulfill the needs and interests of learners as per 

their various educational, social backgrounds, levels, comprehension and 

competence. 

 

         That is why it is not obvious whether teaching learning process has been 

fruitful, result-oriented, successful or futile, failure, in-directional and non-

progressive. Moreover, it is traditional, reproductive, repetitive and stale and 

examination-oriented. It encourages the use of grammar and translation from 

mother tongue into English and vice versa. Knowledge of grammar is very much 

emphasized. Functional grammar and the use of real language are not given proper 

place in this course.  

There is no provision of study skills specially reading skills in this course, 

although study skills are closely interlinked and development of one contributes to 

the development of others. There is no competitive or problem-solving element in 

the tasks of the textbooks/materials that can invite the personal involvement of 

learners to develop reading skills in the class. The learning strategies to develop 

reading skills are not effective. These are not holistic and do not cover all the 

aspects of reading comprehension. The exercises followed by each text do not 

encourage creativity in learners and make them independent learners.  

The teacher adopts lecture method to teach English. There is lack of 

interaction between teacher and learners and among learners themselves. There is 
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neither evaluation by the teacher nor a chance of self-correction or self-evaluation 

by learners themselves. There is no practice of pair work and group work in the 

class. Hence, learners are hesitant, shy, reluctant, reserved and passive in 

performing required tasks. The learners listen to teacher’s lecture and some learners 

ask a few questions at the end of lecture or class. An English language class needs 

to be learner-centred rather than teacher-centred approach. 

            

PART-I SECOND SEMESTER  
 
          Three One-Act plays by Marriot (Farooqi, 1994) and a novel The Old Man 

And The Sea by Earnest Hemingway (Published by Naseem Book Depot 

Hyderabad) (See APPENDIX NO. 3) are prescribed at English compulsory course 

at the graduate level in the University of Sindh. These give perspective, 

background, culture and literary point of view of English society.  

The role of teacher is to deliver a lecture about this literature-oriented 

course while the majority of learners remain unable to understand the lecture and 

their participation and performance in class are zero. The examination testifies only 

learner’s knowledge of literature rather than his/her communicative competence. 

Neither aims nor objectives of English compulsory course and teaching goals are 

specified. The methodology of teaching does not integrate and co-relate theory and 

practice. There is no availability of audio-visual aids, tape recorders, overhead 

projectors, language master cards, modern equipments and techniques for the 

development of reading skills in the class.  

 

            These textbooks/ materials need to be revised, modified, adapted and made 

up to date according to the needs and interests of learners, because there is no 

utility of this literary course for the learners of science groups except arts and 

humanities group. For example the learners of Mathematics and Computer science 

are not interested in this course. There is no relativity between this English course 

and their major (core) subjects. Hence it neither fulfills their needs nor contributes 

to their fields of study and professional and technical nature of jobs in future. 

Humanities group learners are likely to get advantage over others in this literary 
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course. The learners have obviously no incentive to  appreciate this alien literature. 

These books make little contribution in pushing ahead the learners later on in their 

practical lives as job earners in various fields.  

 
PART- II THIRD SEMESTER  
 
1. Winchester Book of Verse (Edited by Farooqi, Published by Naseem Book   
            Depot Hyderabad)   

             

          Winchester Book of Verse, prescribed at Part-11, third semester at the 

graduate level (See APPENDIX NO.4) consists of poems of various English poets. 

It is complex and complicated. It is above the level of understanding and 

comprehension of learners. It does not cater to the needs and interests of learners. 

The language of many of the poems is bombastic, literary and non functional. 

There is display of old English and difficult vocabulary, which is no more in 

practice in daily life. For example: thee, thou, yon etc. It provides an opportunity of 

only reading but not as a skill at all.  

            

           The teacher tries his/her level best to cover the course in the semester before 

examination. Some of the teachers provide notes to learners in order to help them to 

get through examination and obtain good marks. The learners themselves are more 

interested in marks and degrees rather than developing reading skills. Teacher asks 

a few individual learners for oral reading in class and he/ she explains the contents 

of each poem 

             

           The texts of these poems are not followed by any sort of exercise or activity. 

It is considered that this course is deemed fit to develop reading skills of learners at 

the graduate level in the University of Sindh.   

 

            The learners are expected to memorize and write subjective answers of the 

given questions in the examination. The question paper comprises reference to 
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context, thought provoking, philosophical, critical, analytical and evaluating 

approach of the text. 

 

2. M. Alderton Pink     

Points of View (Edited by Pink, Published by Naseem Book Depot 

Hyderabad) is another course booklet of old English compulsory. Points of View is 

a selection of provocative prose by M. Alderton Pink. It consists of various essays, 

prescribed at the graduate level (See APPENDIX NO. 4). 

There is a variety of essays by eminent English writers on different topics. 

The texts of the essays are too lengthy for learners to maintain point of unity and 

concentration. The texts of these essays are not followed by any type of reading 

task and activity. The learners purchase local guides, which provide them 

translation of these essays in mother tongue. Thus, there is no single effort made to 

develop reading skills of learners at the graduate level in the University of Sindh. It 

is observed that the majority of learners can not fully comprehend this course on 

account of above mentioned factors. 

 

           The lecture-method of teaching is prevalent. The role of teacher is just like a 

fountain of knowledge. Whatever he/she says is true, final and unquestionable. On 

the contrary the role of learners is passive and that of silent onlookers. As usual, 

there is oral reading by a few learners, who show their consent by raising their 

hands in class. The teacher explains main contents of text through lecture. There is 

neither pair work nor group work in class.  

           

 
PART-II FOURTH SEMESTER          

            William Shakespeare  

Richard-II (Edited by Adams 1975, Published by Macmillan Education Ltd)     

Richard-11 is a historical play written by William Shakespeare. It is prescribed for 

English Compulsory Course at the graduate level in the University of Sindh. The 

text of the play consists of 109 pages and five acts that are too lengthy to retain the 
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details of various happenings and occurrences from the very beginning to the end 

of play.  

            There is no aim and objective framed for the purpose of teaching this 

textbook. A summary of a few important scenes in each act from examination point 

of view is delivered through lecture in the class. There is no facility to perform any 

scene/act of the play. There is also non-availability of audio-visual aids. The 

learners are asked to write assignments on the text within two weeks that carry 15 

marks.  

            There are also individual presentations by learners on any act of the play in 

the class that carry 10 marks. There is no provision to develop reading skills of 

learners at the graduate level in the University of Sindh.     

            There is no Mid-Term Test due to a very large number of learners in each 

class. There is an End-Term Test of 75 marks. It is subjective type test that focuses 

on literary aspects rather than language aspects.  

 

2.2 A REVIEW OF TEACHING LANGUAGE THROUGH LITERATURE 

      AT THE GRADUATE LEVEL 
 

The literature is taken for granted as novels, essays, short stories, biography, 

poetry, and drama etc. P. Gurrey (1955, p.172) suggests the value of literature as 

the customs, beliefs, habits, social attitudes and thoughts in those times, and 

especially ways of life. It is to “hold, as it were, the mirror up to nature.”                          

            Through the best in literature, the learner is helped to build up standards of 

what is right, fitting, and to be fought for in life. It is believed that the language is 

culture-bound and someone can not learn the language without knowing its culture 

and history. It liberates the learners from a very limited scope of geographical 

boundaries, political upheavals, national spirit, prejudices of colour, caste, and 

religious fundamentalism. It develops a sense of love, appreciation and humanism 

among learners for the best that is thought and known in the world.  
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The textbooks, which are intended to teach language through literature at 

the graduate level in the University of Sindh are dull, boring and stereotype 

because this course is teacher-centred, traditional, indirect and lecture-oriented.  

 

            The following are the main drawbacks in the prescribed course of the 

teaching of language through literature at the graduate level in the University of 

Sindh. 

1. Reading is the most worthwhile activity for people of all ages. It depends upon 

recognition of needs and interests of learner and a teacher, who is knowledgeable 

about both.                 

2. There is no proper grading and ordering of course from simple to difficult. 

3. The prescribed textbooks are not only difficult but alien to learners, because they 

do not live in a target community and know nothing about history, culture, 

geography, politics, and literature of English people; whereas, there are so many 

literary, political, historical and social references, quotations, and sayings in these 

textbooks, which widen the gap of understanding on account of unfamiliarity for 

learners. 

4. There is no local touch and colour in order to enhance the interests, motivation, 

and familiarity of learners with the prescribed syllabus. Hence in some of the 

classes, literature receives no attention at all.  

5. There are so many spelling and grammatical mistakes in these textbooks, which 

make bad impression on the minds of learners. 

6. It is beyond doubt that learning of English can not be compared with the 

acquisition of the mother tongue by a child, because the child is all the time 

engaged in the process of acquiring mother tongue.  He/she hears the language all 

the time. He/she has wider social, physical and communicative compulsion to 

learn. On the contrary, in an artificial situation, the teacher has to decide what has 

to be taught first. Thus gradation of material for teaching language through literatu- 

re should be determined lexically, syntactically, phonologically, and semantically. 
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7. The learner has to use only those words, which are required in daily life. He/she 

has nothing to do with the peculiar poetic diction, elevated prosaic vocabulary and 

dramatic language. 

8. There is no utility of this course for learners in science groups because they give 

more time, attention and energy to core subjects and feel already overburdened. 

They have a little interest, incentive and time to bother about tough literature. 

9. This literature-oriented course does not develop reading as well as other 

language skills of learners to be used effectively in their technical and professional 

nature of job and work. 

10. The learners try to find out short cuts just to pass examination through 

commonly available and cheap notes and guides, which consist of explanation and 

translation in mother tongue. 

11. A few tough, unfamiliar, ambiguous and vague extracts are quoted from the 

following essays of Points of View (Edited by Pink, published by Naseem Book 

Depot Hyderabad):  

a. Fecemi la divine, potestate, La somma sapienza e il primo Amore, 

(Forster, Does Culture Matter? p.18) 

b.  “I was given these especially to hand on to you …Sophocles, 

Velasques, Henry James… they’re culture.” (Forster, Does Culture 

Matter? p.20) 

c.  “To some extent, of course, upon the elect whom they exhibit 

walking in the Park…”(Huxley, English Snobbery. p.42) 

d.  “Well, now thee bist come, Walt, cassent say anything…?” (Street, 

Fit For What? p.57)  

e. “I wonder what was the pace of Jehu, the son of Nimshi…” (Lynd, 

Speed.p. 91) 

f.  “All the interest, and admiration, and envy and spleen…” (Doyle, 

On Being Able To Amuse Ourselves. p.95)  

g.  “I once heard my cousin Robert in that bellowing bass song…” 

(Doyle, On Being Able To Amuse Ourselves.pp.96.97)     

h.  “Things done, that took the eye and had the price, 



 46

                 Over which…” (Livingstone, Two Dragons in the Road. p.112) 

The following grammatical, spelling, and structural mistakes are 

pinpointed in the prescribed play Mr. Sampson (Lee, 1927) intended to teach 

language through literature at the graduate level in the University of Sindh 

Jamshoro. For example:   

   Aisy (p.42) 

     He growl 

            He favour 

            Jalous 

            Three year 

            Never knowed her 

            Convaynient (p.43)         

     Convarsing 

            Sarcumstance 

            Marm (p.44) 

            Sartain 

            Consarn 

            Aise (p.45) 

            I didn’ mane to spake (p.46)  

            Plaise (p.47) 

            Stomick 

            Agin (p.48) 

            He know (p.49)    

            Fortnit (p.50) 

            Nuther 

            Ascuse (p.51) 

            Azackly 

            Argyment (p.52) 

            Sarve (p.56) 

            Dacent (p.57)  

            Sinful-thoughted 
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            Ayther (p.59) 

 

However, the text of Mr. Sampson is neither adapted nor supplemented by 

tasks, activities and exercises in order to develop reading skills of learners. The 

interest of learners revolves around the triangular love among Mr. Sampson, Miss 

Catherine and Miss Caroline.  

The teacher explains only the story and characterization in class.  

Sometimes the teacher asks learners to read important extracts of literary texts. 

Although the Winchester Book of English Verse is prescribed for teaching language 

through literature yet some of the teachers do not know how to present poetry to 

learners; others feel it has a little place in the practical field/life.  

            The teacher should encourage learners to read aloud in order to share with 

the rest of the class. The performance of choral poetry reading in the class 

experiments with different speeds, voice levels and intonations, which contribute to 

meaning and enjoyment. Sometimes the teacher should play poetry recordings in 

the class. Poetry creates interest in words, and ways of saying things. The 

presentation of poetry along with visual aids can make it more interesting.  

            On the contrary, much weight is given to facts about authors/poets, their 

period of history and their works in teacher’s lectures. In fact, it is easier to teach 

about the facts about Wordsworth’s life than to find out the ideas and structure of 

the “Ode on Intimations of Immortality, Recollected in Early Childhood.” 

Moreover, effective teaching method is not employed in order to teach language 

through literature.  

            It is considered that teacher should adopt drastic measures to induce 

interest, motivation and imagination among learners for reading poetry. He/she 

should try his/her level best to develop reading skills of learners through selection, 

and adaptation of literature effectively.  

 

It is pity to say that the examination focuses on learner’s knowledge about 

literature not language. The learners either prepare according to guess paper or 

common subjective questions, which mostly are asked in examinations.  
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            It is considered that it does not develop any study skills of learners at the 

graduate level in the University of Sindh. The above mentioned spelling, 

grammatical and structural mistakes create a situation full of confusion and 

perplexity for learners. Of course, it is shocking for learners that an authentic text 

(Mr. Sampson), written by English writer can be full of mistakes, and faulty, and as 

such accuracy may not be expected from learners of English as a second language. 

It rather develops and strengthens an inclination in learners to commit structural 

and spelling mistakes.   

In academic as well as non-academic life, poems are meant for hearing. The 

quality of poetry depends on its sound as many poems have been set to music. 

Reading anything well requires practice, but a poem demands special preparation 

so that its sound and rhythm create the desired effect. Reading of poetry also 

inspires writing. 

 

However, philosophical and ethical concepts, political and religious 

allegories and social and historical ideas in texts/materials are strange to learner’s 

need and understanding. Most of the learners consider that poetry is strange, 

unusual, exaggerating and sounds odd because they are used to prose in every day 

life situations and social contexts. Many of the learners are confused about poetic 

techniques of understatement, implication, figures of speech, personification, irony, 

metaphor and simile etc. They usually can not differentiate between literal and 

figurative language.  

 

Richard-11 written by William Shakespeare is prescribed at the graduate 

level in the University of Sindh. It is intended to teach language through literature. 

While teaching plays of Shakespeare, three things should be kept in mind. Firstly, 

the play is written to be heard and seen. Secondly, it is to great extent poetry. 

Thirdly, it is in a form of language that is older than the language of modern 

learners and involves some customs and assumptions that are out of date. Let the 

learners be facilitated to act out the main scenes through role-play activities in the 
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class. Moreover, knowledge of the Elizabethan Theatre is necessary in order to 

understand the play. It is considered that it is a matter of great confusion for 

learners that Shakespeare used some words with different meaning or connotation. 

Lewis, Sisk (1963, p.263) remarks “still” is meant “forever”, always is meant “up 

to now” and “but” is meant “only” or “except” to Shakespeare.  

Below is an example of Shakespeare’s use of a pair of dashes at the ends of 

lines that baffles learners. 

Here to make good the boisterous late appeal-  

which then our leisure would not let us hear- Shakespeare, Richard-ii( p.45)      

The play, Richard-11 is full of historical, political, cultural, social, and 

literary references that cross over the heads of learners. Because learners are quite 

unfamiliar with the places, background, perspective, philosophy, and tradition etc 

depicted in this play. However, the text is not duly adapted, exploited and 

simplified for developing reading skills of learners at the graduate level.  

Paulston and Bruder (1976, p.160) emphasize, “When the cultural 

background is familiar and students can draw on cultural information in the 

decoding processes.” The above idea of Paulston and Bruder is useful and effective 

because reading comprehension is necessarily better when learners  read about a 

culturally familiar text/material, but culturally unknown text is difficult in the 

decoding process. 

A beneficial change in learners as a result of studying literature should be 

an increase in their provision of information and even more important is their 

ability to comprehend, to feel, to imagine and to be aware of life. In this regard, 

Arnold Bennett (1963, p.194) remarked about effective literary study, “It is to 

change utterly one’s relation with the world.” Whitehead (1968, p.7) suggests four 

major purposes of teaching literature:  

           a. enrichment of the individual  

           b. development of insights and understandings 

           c. transmission of culture  

           d. development of taste in reading 
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However, the teaching of language through literature may be utilized as a 

source for further creative endeavour. It promotes an appreciation of the English 

language. It is useful to maintain a card of each learner’s reading ability, level, 

interests, needs, and achievements fortnightly. It should have a well-planned and 

continuous follow-up through out the semester. An approach to silent reading 

USSR (Uninterrupted Sustained Silent Reading) may be introduced so that a quiet 

time may be reserved fortnightly for everyone in the classroom to read a book of 

his/her choice.                         

 
2.3 A REVIEW OF OLD REMEDIAL ENGLISH COURSE AT THE        
 GRADUATE LEVEL 
 

The required relevant documents are collected that show that in academic 

session 2003, the Department of English, University of Sindh introduced Remedial 

English Course for Part-I only (See APPENDIX NO. 5) and retained the same old 

English Compulsory Course for Part-II in order to provide remedy to learners at the 

graduate level in the University of Sindh. 

 
PART- I FIRST SEMESTER  
 

 
It has come to know through participant observation that old Remedial 

English course is task-oriented and different from previous course. It is a sudden 

change from traditional to functional and communicative aspect of syllabus, to 

which the majority of learners is not familiar and acquainted. It is not sufficient to 

develop reading skills of learners, because it is designed for two semesters only. 

There is a schedule of 48 classes in 16 weeks per semester; whereas, there are so 

many holidays, strikes, semester preparation leaves, teacher leaves and self-granted 

leaves by learners themselves. The aims and objectives of this course are not 

mentioned.  

Part-I  

It consists of Orientation to Functional Grammar. It is repetitive, and 

reproductive. 
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           Part-II  

It focuses upon vocabulary. It is very interesting for learners. They have 

come to know about word attack skills for the first time, which are sub-skills of 

reading skills. They are useful to save their time and maintain the tempo of reading. 

 
Part III  

It specifies about listening, and comprehension but it integrates bits of 

reading, writing, listening and speaking skills. 

     
Part- IV  

It focuses upon speaking skills and oral interaction, which are very 

important to improve fluency of learners. It also emphasizes self- expression and 

confidence in learners.                   

 
PART-1 SECOND SEMESTER  
 
            Old Remedial English course consists of various components such as 

reading, comprehension, speaking skills, writing skills and integrated skills (See 

APPENDIX NO.5) 

              

Although objectives of the Old Remedial course are given, but there is 

neither evaluation nor testing in order to ensure whether these objectives are 

achieved or not at the end of each semester. The teacher selects a few important 

topics from examination point of view, and teaches them in class. 

 

However, the components of reading, writing, and speaking are included in 

this course. But there is no follow-up of listening skills in the second semester. The 

required course is not covered in the semester due to lack of time and other factors.  

The individual presentations, followed by question and answer session, 

provide adequate opportunities to learners for free oral practice. Moreover it builds 

up the confidence of learners.  
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2.4 A REVIEW OF REVISED REMEDIAL ENGLISH COURSE AT THE 
 GRADUATE LEVEL  
 

The required relevant documents are collected that show that Revised 

English Compulsory Syllabus 2006 was implemented from 2007 for learners at the 

graduate level in the University of Sindh (See APPENDIX NO.6). It consists of the 

following two books:   

 

PART-1 FIRST SEMESTER  
 
1. D. H. Howe, T. A. Kirkpatrick and D. L. Kirkpatrick, English For  

 Undergraduates, Printed in Pakistan by Colortone Graphics, Karachi.2006  

 
2.  John Eastwood, Oxford Practice Grammar, Printed in Pakistan by Ibn-e-Hasan      

     Offset Printing Press, Karachi. 2006  

             

The nine units from English For Undergraduates prescribed at the graduate 

level at first, second, and third semesters in the University of Sindh relate to 

reading, speaking, writing, and listening skills (See APPENDIX NO.8).  

All the exercises are integrated and task-oriented. The individual work, pair 

work, and group work are emphasized. Team work is minimized in the exercises 

followed by each unit.  

The instructions given at the beginning of each activity are clear and 

indicate clues for learners.  

 It emphasizes descriptive aspect rather than prescriptive aspect of 

Grammar in teaching learning process. It familiarizes learners with grammatical 

practice and function and minimizes the memorization of grammatical rules. It 

revives, and refreshes the importance, inclusion, and utility of Grammar in modern 

era.  

 

            The text along with exercises in each unit is accompanied with pictures, 

which facilitate learners. Each unit consists of five sections such as Reading, 
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Language practice, Using English or Reading for information, Practical 

conversation, and Composition. 

This Revised Remedial English course focuses on the communicative 

English for academic and professional career of learners. The gradual development 

of reading skills also contributes towards writing skills.  

The comprehension exercises comprise pre-reading, while-reading and 

post-reading stages. The learners are required to use interpretation and prediction 

skills in order to understand the text and tasks. The new vocabulary relates to words 

for recognition and words for production. Although the contextual  clues are 

utilized to guess the meaning of new words yet the steps of word-attack skills are 

not included for this purpose.  

A set of test papers in this course provides an opportunity to learners to 

evaluate their performance themselves and to become independent learners to some 

extent.  

 It is considered that this is the first English course at the graduate level in 

the University of Sindh, which pinpoints its aims and objectives. It mostly 

emphasizes silent reading and sometime oral reading in the class. It is an authentic 

text and presents real life situations for teaching learning process in the class.              

The fifty eight units from Oxford Practice Grammar prescribed at the 

graduate level at first, second, and third semesters in the University of Sindh relate 

to the meaning and use of forms in real situations and contexts (See APPENDIX 

NO.8).  

Each unit is followed by a test paper as its feedback, which provides an 

opportunity to learners to testify their comprehension through self-correction. 

Moreover, it prepares learners for examinations.  

On the other hand, Oxford Practice Grammar does not mention its aims, 

and objectives to be achieved at the end of the course. The grammatical forms are 

not graded that is from simple to difficult.    

The fifteen Literary Pieces of Writing (English For Undergraduates) 

selected from renowned English and local authors are prescribed at the graduate 

level in the fourth semester in the University of Sindh (See APPENDIX NO.8). It is 
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an attempt to teach Language through Literature, which consists of short stories, 

essays, literary criticism, and poetry like previous course of Teaching Language 

Through Literature (See Section No. 2.2). 

 It is opined that this Revised English Compulsory Course, designed for a 

class from 25 to 35 learners is inappropriate for a class ranging from 150 to 200 

learners, approximately. The majority of non-English medium learners who were 

not previously used to such an advanced and culturally unfamiliar course are             

baffled to understand it.  

The newly established Institute of English Language and Literature 

recruited fresh graduates as Remedial Tutors on a fixed remuneration per classes 

per month basis. They were taught English through Literature and are not fully 

trained to teach this course effectively.  

When the learners are asked to carry on the Reading exercises for instance: 

scanning, skimming and surveying in the class, most of the slow readers start to 

read word by word and translate the meaning of new words from mother tongue 

into English in order to comprehend the passage. It is so much time consuming and 

tiresome to the slow readers who either can not finish it within the required time or 

give up the effort and wait till the Remedial Tutor gets responses in plenary 

session. The overall ratio of respondents in a class is 7% only, which indicates that 

the required aims and objectives of the course are not achieved. The slow learners, 

who are used to Traditional Grammar Translation Method from the very beginning 

can’t switch over all of sudden to this new course. Thus it maximizes the gap 

between learners of English medium and non-English medium backgrounds. 

  

The course seems to be alien and unfamiliar to learners because it lacks 

local and cultural context. The difficult and tough text causes demotivation and 

disinterestedness among learners.            
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2.5 A REVIEW OF CURRENT RESEARCH  
 

          Kostewicz et al. (2010) reported a research study, “ A new fluency building 

intervention called interval sprinting (IS) uses shorter timing intervals (i.e., sprints) 

across a passage” Interval sprinting with reading involves two main steps:  

Firstly, a learner determines a reading passage for interval sprinting practice and 

equally divides the same into a specified number of parts (i.e., number of words) 

based on the length of time per time interval.  

Secondly, while maintaining the parts in context a learner should spend their time 

sprinting (i.e., reading aloud) from each of the starting points across the passage. 

Thus, learners have the opportunity to read the first part of a passage, then the 

second part, and so on until the end of the passage. That study compared repeated 

readings to a fluency criterion (RRFC) with interval sprinting. Consequently, each 

learner stated that they preferred the repeated readings fluency criterion to interval 

sprinting condition. In this regard, it is considered that RRFC may be one of the 

useful techniques in order to develop reading skills of learners at the graduate level 

in the University of Sindh. 

 

          Ediger (2009, p.78) suggested, “It is also good to have students relating the 

course content to their own personal lives”. It is the role of teacher to train learners 

to utilize the contents of their English course in their own personal lives that builds 

up a strong bond between theory and practice. The effective instructional strategies 

need to be adopted so that learners become successful readers through enhancing 

their vocabulary and reading skills at the graduate level. 

          Mehta (2009, p.3) emphasized, “Vocabulary is the first and foremost 

important step in language acquisition. Language learning can be made interactive 

and interesting with the introduction of appropriate vocabulary exercises and 

related reading activities”. Efficient teachers/remedial tutors can use selected 

vocabulary and reading activities to improve reading skills of learners, depending 

on the ability, level of understanding and interest of the learners. There is no magic 
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stick of final remedy or strategy to improve vocabulary and reading skills in a day 

or two. Vocabulary and reading skills of learners can be enriched on a continuous 

and gradual basis. 

          Meng (2009, p.2) told, “Re-telling the stories allow learners an opportunity 

to share their stories with their fellow classmates, and to practice their oral 

English”. It is considered that the working of learners in small groups in the class 

may improve their oral reading practice on the one hand and sharing their stories 

with each other on the other hand.   

          Peters, Hulstijn, Sercu, & Lutjeharms (2009, p. 113) opined, “Vocabulary 

instruction has taken a central place in all existing approaches to the development 

of reading ability (e.g., phonic, linguistic, sight-word, and language experience)”. 

It is considered that the teacher should select, adapt and simply the texts/materials 

that those should not be replete of bombastic and technical words. Because there is 

direct proportion between vocabulary instruction and the development of reading 

fluency and accuracy in respect of phonic, linguistic, sight-word and language 

experience etc.        

          Brown, Waring, and Donkaewbua (2008, p.136) studied, “L2 research 

showed that reading while listening is more effective than either reading or 

listening alone, vocabulary acquisition is a byproduct of reading comprehension”. 

In fact, it is a very useful device to develop reading comprehension of learners. But 

the texts/materials, prescribed at the graduate level are not accompanied with audio 

aids/cassettes.  

          Jarf (2007, pp.4.5) explained word identification skills, which help the reader 

pronounce written symbols such as letters, words, and sentences or get meaning 

from them. These are classified as under  

1. Using visual configuration clues 

2. Using picture clues 

3. Using semantic clues 

4. Using syntactic clues 
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5. Using word structure clues 

6. Using phonic clues (phonic analysis)  

7. Syllabication 

          Even though this classification of word identification skills is useful but these 

are not adopted by the teacher/remedial tutor due to lack of adequate teacher 

training.   

 

          Jarf (2007, pp.6.7) discussed teaching approaches to develop reading of 

learners. 

1. Alphabetic approach 

2. Linguistic approach 

3. Phonics 

4. Word method 

5. Analytic approach 

6. Synthetic approach 

7. Language experience approach 

8. Whole language approach 

9. Balanced approach 

          The above mentioned teaching approaches are neither practiced nor included 

in the English course/syllabus at the graduate level. The teacher and learners are 

used to either lecture method or grammar translation method.    

 

          Jiang and Grabe (2007, pp.11-13) mentioned some examples of GO framed 

to match specific recurring text structures for comprehension of learners. Graphic 

organizers (GO) are referred to by various names such as framing, tree-

diagramming, mapping and flowcharting. The text structures may be mentioned in 

the form of GO to show inter-linkage among ideas and patterns of discourse 

organization. The text structure is sometimes interchangeable with other terms such 

as discourse structure, discourse pattern, rhetorical organization, text type and top-

level structure etc. Learners are expected to understand texts better when displayed 

visually how information is organized in the text. They may be involved and 
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trained keenly in the effectiveness of GO (graphic organizers) for the purpose of 

developing their reading skills.  

 

          Neddenriep, Hale, Skinner, Hawkins, & Winn (2007, p.373) remarked, 

“Studies have supported increasing rate of comprehending text as a valid measure 

of reading comprehension”. It is considered that the learners should be trained to 

enhance rate of reading of simple and culturally familiar texts through timed 

reading practice. The role of the teacher is not only to monitor but to give them 

feedback at their reading deficiencies.       

 

          Wallace (2007, p.189) held, “Although some students possess a fluent oral 

vocabulary, many English language learners struggle with achieving the reading 

level necessary to function at the appropriate grade level”. This dilemma leaves 

both English teachers/remedial tutors strive for a level of achievement that may not 

be quickly or easily attained. This difference among learners is also observed at the 

graduate level that some learners, who are from English medium have a fluent oral 

vocabulary while the majority of learners, who are from non-English medium strive 

harder to achieve the same.       

 

          Therrien and Kubina (2007, p.179) remarked, “The purpose of repeated 

reading and guided repeated oral reading is to help English language learners 

through oral reading practice and guidance to develop fluent reading habits that 

would allow them to read text more quickly, accurately, and with appropriate 

expression and understanding”. It is considered that assisted and unassisted oral 

repeated reading under appropriate instruction may help learners of English to 

develop reading comprehension, rate of reading, fluency, accuracy in the 

texts/materials. The role of learner becomes more active, participating and dynamic 

in learning process.    

          Chard et al., (2006, p. 39) studied, “One cause of the slow, effortful reading 

may lie in the underdeveloped word recognition skills of L2 and FL readers, being 
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the lower-level process of reading in which readers access word pronunciation and 

meaning from texts”. The point of view of Chard and others is very representative 

of the situation at the graduate level in the University of Sindh where learners take 

troubles in pronouncing words and getting meanings slowly.      

 

          Roberts and Wilson (2006, p.64) discussed, “Reading attitude is an integral 

part of the development and use of lifelong reading skills. Positive attitude toward 

learning is one of the most important psychological concepts in education. Whether 

English language learners read or not is largely determined by their attitudes 

toward reading”. Roberts and Wilson draw the attention of teachers towards 

intrinsic and extrinsic motivation of learners. It is a positive habit formation to read 

that keeps on developing throughout life. The disinterested attitude of learners is at 

large at the graduate level that needs to be converted into positive attitude in order 

to read required texts/materials.       

 

          Roberts and Wilson (2006, p.64) opined, “There is no single best strategy for 

improving reading skills for students. No one approach is distinctly better in all 

situations than others that it should be considered the single best strategy and the 

one to be used exclusively for reading improvement”.  

Roberts and Wilson suggested that as the situation so the strategy and approach to 

develop reading skills of learners. In this regard, the roles of teacher and learners 

are very important. The teacher/remedial tutor should be trained and equipped with 

effective techniques, approaches and strategies to teach reading skills. Then the 

learners should also be trained by the teacher to follow and understand the variety 

of approaches.      

 

          Samuels (2006, p.9) defined fluency, “The ability to decode and to 

comprehend the text at the same time”. Of course, fluency enriches the reader with 

twofold skills of identification and interpretation. Accuracy, rate of reading, and 

appropriate expression in reading texts/materials silently or orally are the other 

main aspects of fluency.   
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          Taguchi, Gorsuch Sasamoto (2006, p.2) explained, “The critical role fluency 

plays in efficient and successful reading is based upon two theories of reading 

called Automaticity Theory (LaBerge and Samuels, 1974; Samuels 1994) and 

Verbal Efficiency Theory (Perfetti, 1985,1988). Both theories are based on the 

notion that the attention resource capacity that readers can allocate at one time is 

limited….” According to Taguchi and others the verbal efficiency is considered as 

the degree to which reading subcomponents of readers are practiced with speed and 

accuracy. While Automaticity Theory (AT) assumes that part of the reading process 

that should be executed with a slight amount of attention to achieve successful 

reading comprehension. Automaticity relates to lower identification skills that are 

decoding and word recognition in the smooth process of reading.  

 

          Therrien & Kubina (2006, p.156), emphasized, “At the basic structure of 

repeated readings, a student reads the same instructional-level passage until 

meeting a pre-set criterion of words per minute or a specific number of passage 

reading repetitions while receiving feedback and error correction”. Therrien and 

another suggested very effective instructional and learning measures for both 

teacher and learners. Learners have to carry on repeated readings of the same 

passage several times but in each turn reading time is minimized. The teacher has 

to do not only correction of their errors but also to provide them adequate feedback.          

 

          Tran (2006, p.157) emphasized, “Free voluntary reading has supported not 

only vocabulary development, but also spelling, grammar, and writing 

development”. This idea of free voluntary reading by Tran is very useful for the 

redressal of reading problems of learners. It makes the role of learners independent 

and active to select the material of their own choice that help to develop 

vocabulary, spelling, grammar and writing skills of learners simultaneously.       
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          Cheug and Slavin (2005, p.241) remarked, “In recent years, there has been a 

growing recognition that quality of instruction is at least as important as language 

of instruction in the ultimate success of  English language learners”. It is really 

necessary to emphasize both the quality of instruction and language of instruction 

for better work, performance and achievement of learners of English. The language 

of instruction should be simple, precise and according to the level of learners. 

Otherwise there will be a gap of communication between teacher and learners.     

 

          Heibert and Fisher (2005, p.443) recommended, “Teachers should continue 

to look for the most efficient fluency building methods available”. Heibert and 

Fisher emphasize the role and training of the teacher so that he/she may utilize the 

most suitable and effective methods for the purpose of developing fluency of 

learners.   

 

          Kuhn (2005, p.127) explained, “The procedure of repeated readings can take 

many forms. The student can reread passages as a teacher or peer reads the 

passage”. This idea of Kuhn of the procedure of repeated readings is the effective 

method of developing reading of learners. Here the role of learner is to be an 

imitator and repeator of the reading model provided by the teacher in the class.  

 

          Hosp & Fuchs (2005, p.9) argued, “One-minute reading timings appear often 

in a useful fluency building method called repeated readings”. Hosp and Fuchs 

also supported the effectiveness of timed repeated readings. It is a step by step 

process of fluency development starting with one minute reading activity of a piece 

of text. The teacher has to maintain progress card of each learner and reduce 

reading time after each turn of reading.      

 

          Nation (2005, p.581) declared, “The goal of the extensive reading for English 

language learners is to select their reading according to their linguistic abilities 

from a number of reading materials within their English language capabilities”. 

The research findings of Nation are very affirmative in the context of the extensive 
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reading. The teacher has to shoulder the responsibility of selection of appropriate 

reading texts/materials as per linguistic level and background of learners.   

          Proctor et al., (2005, p.513) held, “Increasing English language learner’s 

vocabulary is probably the most important task in improving their reading skills. 

The failure to recognize even 2% of the words in a specific text will limit 

comprehension”. Proctor and others emphasized that new vocabulary is the biggest 

hurdle in developing reading skills of learners. Hence the percentage of new 

vocabulary either should be minimized in the texts or the learners should be trained 

to learn new vocabulary through guessing meaning in the context and applying 

word attack skills etc.   

          Sherfield et. al. (2005) remarked, “In order to build students' speed and work 

on their concentration, they must read as much and often as possible”. Sherfield 

and others suggested that learners should be encouraged not only to read more and 

more but also very frequently. It is said that practice makes man perfect. To 

increase English language learners' frequency for active reading, the teacher should 

focus upon the following factors:  

1. Read every chance they get.  

2. Read a variety of materials including textbooks, scholarly books, research 

journal articles, newspapers, and magazines.  

3. Do not read simply for learning, read for pleasure as well.  

          Koda (2005) explained, “Discourse structure awareness is a knowledge base 

that grows incrementally from increasing exposure and explicit instruction”. This 

idea of Koda is one of the effective measures to provide clear instructions to 

learners. The learners need to have awareness and exposure in their learning 

process.       

 

          Grabe (2004, p.48) remarked, “Research on the effects of word recognition 

fluency training on comprehension development is a relatively new area and 
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multiple studies are needed …”. Although some research studies are conducted on 

the relation between word recognition fluency training and development of 

comprehension but yet there is a lot of scope and space for more research into the 

matter. He also emphasized a coherent integrated curriculum that combined both 

content and comprehension instruction. Grabe (2004, p.54) cited ten effective 

combined-strategies instruction for developing comprehension of learners as under:  

1. KWL: Know, Want to know, Learned 

2. ETR: Experience-Text-Relate 

3. QAR: Question-Answer-Response 

4. DR-TA: Directed Reading and Thinking Activities 

5. Reciprocal Teaching  

6. Collaborative Strategic Instruction (CSI) 

7. Direct Explanation 

8. Questioning the Author 

9. Transactional Strategies Instruction (TSI) 

10. Concept-Oriented Reading Instruction (CORI) 

 

          Kuhn and Stahl (2004, p. 412) considered, “Repeated practice reading 

connected to text increases English language learner's sight word vocabulary”. 

Kuhn and Stahl pinpointed another advantage of repeated practice reading to the 

learners of English that is the development of sight word vocabulary. The teacher 

should train learners to achieve not only sight word vocabulary but also rate of 

reading and comprehension of the required texts/materials at the graduate level.  

 

          Therrien (2004, p.252) suggested, “Once meeting criterion or number of 

rereads with the first passage, the student would repeat the process with another 

passage and so on”. This idea of Therrien is very useful because it emphasizes the 

active role of learners to carry on drilling and repeated readings of the same 

passage for several times. The process of drilling continues for other passages till 

the required criteria of fluency and accuracy is developed.   
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          White (2004, p.38) remarked, “In reality, every instructor is a reading 

instructor. No reading takes place without content, and the content that instructors 

must use is their own subject matter”. White highlighted the pivotal role of every 

teacher and remedial tutor to be a reading instructor. He/she has to make reading 

very fruitful in the light of instruction, content and context of the texts/materials.    

          Archer et al. (2003 p.96) argued, “The epitome of ORF breaks down to rate 

plus accuracy". Archer and others encourage the usage of oral reading practice that 

contributes towards the development of speed and accuracy that lead to the overall 

objective of fluency.     

 

          Carver (2003, p.127) discussed, “The relationship between reading 

comprehension and vocabulary knowledge is so strong that research can produce 

perfect correlations”. The research finding referred by Carver reflects the close 

affinity between two variables of the problem. The maximum word power results in 

maximum reading comprehension and vice versa.  

 

          The development of fluency skills often involves repeated practice under 

timed conditions.  The following techniques and methods can be used to increase 

reading fluency in and out of the texts/materials:- 

1. Traditional flashcard drill and practice. In this regard, Schmidgall and Joseph 

(2007, p.319) held, “An even more compelling finding is that traditional flashcard 

drill procedures are more efficient for helping children read and spell words that 

are unknown to them in contrast to other flashcard techniques”. These are useful 

approaches to help poor readers to pronounce and read difficult and unfamiliar 

words that cause to hinder successful reading. Under this confusion situation the 

learner either gives up even the effort to read or becomes demotivated.        

 

2. Incremental rehearsal. In this context, Shapiro (2004) studied, “Incremental 

rehearsal procedure incorporates building on background knowledge and prior 

success and ample opportunities to repeatedly practice skills It involves teaching 

10% unknown or new content with 90% known or mastered content. Similar to this 
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procedure is a technique called folding in, where unknown words are folded into 

known words”. The procedure of folding in studied by Shapiro is suggestive for 

both teacher and learners. The teacher has to know first of all the background 

knowledge and prior success of the learners and then has to adopt incremental 

rehearsal procedure in order to provide a lot of repeated reading practice to 

learners. But there should be amalgamation of 10% unknown words wrapped in 

90% known words in the required texts/materials.        

 

3. Listening while reading. In this regard, Hale et al. (2005, p.39) remarked, 

“Listening while reading procedure has been found to be effective for improving 

oral reading accuracy and fluency as well as comprehension”. Hale and others 

found that listening and reading develop in cluster. The teacher has to select 

reading texts that are accompanied with audio cassettes for his/her class. This 

double sided procedure is apt to improve oral reading accuracy, fluency and 

comprehension at a time.     

 

4. Repeated Readings. In this regard, Nelson et al (2004, p.186) suggested, “When 

repeated readings are coupled with error correction procedure, students 

particularly gain fluency skills”. Nelson and others emphasized the roles of teacher 

and learners in improving fluency skills. The learners have to do repeated readings 

under the instruction and teacher has to provide prompt feedback on the mistakes 

and errors of learners.    

 

5. Comprehension skills. In the view of comprehension skills Therrien (2004, 

p.253) remarked, “Teachers are advised to have students read orally during 

repeated reading lessons so that errors are recorded and corrected. It is also       

recommended that readings be timed so that words correct per minute can be   

determined. The goal is to have the students repeat the reading of passages as 

many times as needed until passages can be read at 100 words correct per 

minute”. Therrien’s measures of getting comprehension skills are effective and 

threefold. The teacher has to note down errors during learner’s oral repeated 
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reading as well as to give feedback. Meanwhile, learners have to carry on timed 

reading of words per minute until unless they get 100% comprehension of the 

texts/materials.      

 

6. Phrase drill. Begeny, Daly and Vallely (2006, p.229) suggested, “While students 

are engaged in oral reading of a passage, the instructor is highlighting or 

underlining all of the word that are read inaccurately. Feedback is giving on oral 

reading miscues and the students reread the phrase that contains the erred word 

three times. This technique has been found to be particularly effective for reading 

errors made during oral repeated reading instruction”. The description of phrase 

drill by Begeny and others is one of the effective techniques to rectify the errors of 

learners during oral reading of a piece of the text. This helps to build up confidence 

and get rid of shyness and hesitation of learners.  

    

7. Vocabulary and Comprehension. Carnine et al., (2004) suggested, “Vocabulary 

instruction should involve teaching a few words at a time and systematically 

introducing new concepts while judiciously reviewing those that have been 

mastered”. Carnine and others emphasized the development of comprehension in 

the context of vocabulary instruction because both vocabulary and comprehension 

are better taught through repetition, drilling and revision. The teaching of 

vocabulary is useful when it is graded.      

    

8. Story maps. Awe, Hwa, Vaughn, Wanzek and Wei (2004, p.105) suggested, 

“Story maps can be a way to facilitate comprehension of story grammar elements 

for text. The  use of story maps yielded positive performance on measures of 

reading comprehension”. In the context of story maps Awe and others focused 

upon the visual aids as effective measures to comprehend the text. Hence, the use 

of story maps may be included in English texts/materials at the graduate level.  

 

9. Response Cards. These cards emphasize the role of the teacher to maintain 

response record of each learner in the class. Response cards can be used to teach 
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and monitor reading comprehension. This strategy of response cards makes teacher 

well aware about the systematic progress and evaluation of learners.     

 

10. Questioning and paraphrasing text. Questioning is the best way to enquire, to 

explore and to find out the required information that otherwise is difficult to know. 

The contents of the texts/materials are replete of questions that contribute towards 

step by step comprehension of the same. These provide ample opportunities to 

learners to practice reading skills before, during and after reading text etc. 

 

11. Increasing rate of comprehending text. In the view of final point of increasing 

rate of comprehending text, Freeland et al., (2000, p.415) analysed, “One way 

comprehension rate is assessed is by multiplying the percent of the questions a 

student answered correctly, multiplied by 60 (i-e., 60 seconds) and divided by the 

time (in seconds) it took the student to orally or silently read a passage”. It 

calculates the rate of comprehension statistically through a formula regarding the 

percent of learner’s correct replies, and the time taken (in seconds). It is one way 

teacher’s evaluation of learners’ progress and performance etc.          

 

          Deno (2003, p.184) explained, “One-minute reading sample can assist in the 

identification of reading deficits and special education needs”. Deno’s opinion is 

worth practice. One minute reading sample is representative and sufficient for the 

analysis and evaluation of reading deficiencies and specific learning needs of 

learners.      

 

          Denton et al., (2003, p.201) opined, “In recent years, there has been an 

increased focus on reading instruction in higher education. In an effort to improve 

the quality of instruction, much research has been conducted to break down and 

understand the complex process of reading”. Of course the problematic issue of 

developing reading skills of learners may be resolved by effective reading 

instruction at the under-graduate and graduate levels in higher education. Hence, 
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there is more concentration on research about the quality and role of instruction in 

this regard.         

 

          McCormick (2003) remarked, “When educators provide plenty of 

opportunities for students to read and engage in repeated practice of reading skills, 

students are more likely to acquire, maintain and generalize skills”. McCormick 

agreed with the findings of previous research studies that repeated practice of 

reading skills helped learners to learn, develop and relate these skills.    

 

          There are several specific techniques that have been designed and tested to 

address specifically, critical component skills of reading. Critical component skills 

of reading are:  

 a. phonemic awareness  

 b. alphabetic principle 

 c. fluency  

 d. vocabulary  

 e. comprehension.  

 

          Maslanka and Joseph (2002, p.271) suggested, “A series of connected boxes 

are created by drawing vertical lines inside the rectangle so that it is divided 

according to number of sounds heard in a word. Tokens or other small objects that 

can easily slide into the boxes are used. The instructor orally presents a word and 

the learners are instructed to slide the token in the respective divided sections of 

the rectangle as each sound in the word is slowly articulated. This technique has 

been shown to be effective for helping learners to develop phonemic awareness 

skills”. This suggestion of Maslanka and Joseph to develop phonemic awareness 

skills of learners is neither included in English course nor practiced at the graduate 

level in the University of Sindh.  

 

          Taguchi and Gorsuch (2002, p.61) conducted a research study and inferred, 

“The results  suggested there was a partial transfer in silent reading rates, but 
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there was a lack of transfer in reading comprehension”. Hence it is considered that 

there is room for further research into the problem whether RR may develop both 

word recognition skills and comprehension of L2 readers.       

 

          Trabasso and Bouchard (2002, p. 176) studied, “Students comprehend texts 

better when they are shown visually how text information is organized”. The visual 

organization of text structure and information is better understood through graphic 

organizers. Thus graphic organizers, semantic maps, outline grids, tree diagram etc. 

are useful visual aids for better comprehension of learners. 

 

          Taguchi and Gorsuch (2002, p.43) argued, “In the RR approach, L2 learners 

read specified passages from graded readers repeatedly in order to increase 

learners’ sight recognition of words and phrases, resulting in increased fluency 

and comprehension”. The method of Repeated Reading was developed by Samuels 

in 1979 in order to train unskilled readers for automatic word recognition. It 

stressed upon to re-read a short passage silently or orally until a reader became 

capable of reading it with ease. It was called unassisted (RR) in which oral reading 

model was not supplied. On the contrary, there was assisted (RR) in which a live or 

audio-taped textual model was supplied for the reader. Hence, RR is used to 

increase fluency and comprehension of learners.  

 

          Compan, Iamsupasit, and Samuels (2001) emphasized, “The student can 

reread the passage without assistance”. Compan and others considered that 

learners should be left on their own by the teacher during rereading of the passage. 

It will help learners to be independent readers.      

 

          Good, Simmons, and Kame'enui (2001, p.257) found, “Students' one-minute 

reading samples correlate well to standardized reading assessment scores and 

formatively measure a student's reading progress across time”. Good and others’ 

research findings support the findings of later research studies conducted about 

learners’ reading time and progress.                                                                                                    
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          Perfetti, Van Dyke and Hart (2001) discussed, “ER is thought to increase L2 

learners’ fluency, i.e., their ability to automatically recognize an increasing 

number of words and phrases, an essential step to comprehension of L2 texts”. 

Perfetti and others pinpointed the effectiveness of extensive reading to develop 

fluency of L2 learners. However, fluency and comprehension are co-related and 

byproduct of each other.     

 

          Wolf and Katzir-Cohen (2001, p. 219)  remarked, “Reading fluency refers to 

a level of accuracy and rate, where decoding is relatively effortless; where oral 

reading is smooth and accurate with correct prosody; and where attention can be 

allocated to comprehension”. Wolf and another showed the contributory 

importance of reading fluency that leads to accuracy, rate of reading, prosodic 

correction and comprehension of learners. Recognition skills make oral reading of 

learners easy and comfortable.                         

          The effects of feedback on recall (comprehension) are investigated by a 

number of researchers. Freeland, Skinner Jackson, McDaniel, and Smith (2000, 

p.416) discussed the effect of repeated readings on silent reading comprehension, 

“Repeated readings improved silent reading comprehension rate (SRCR) but 

primarily in the area of factual recall’’. 

          It is necessary to impart pre-service and in-service training to English 

teachers/remedial tutors in teaching strategies and techniques at the graduate level 

and also provide appropriate training to learners in order to understand instruction 

and requite skills. Gersten & Baker (2000, p. 454) held, “There is little agreement 

in the research literature on how to effectively teach reading to ELL students”. The 

professional training for English teachers/remedial tutors is a key ingredient in 

improving reading outcomes and preventing reading difficulties of learners. 

Recently many research studies have recommended that English language learners 

may be taught readings skills effectively through repeated reading method.   
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          Hu and Nation (2000, p.403) studied, “Extensive reading can only occur 

where there are 95% to 98% of the running words in the text are already familiar 

to English language learners”. The views of Hu and Nation are remarkable about 

two variables of reading skills. It is an established position that maximum 

familiarity of new words maximizes extensive reading of learners.    

          National Reading Panel (2000) reported, “Repeated reading is the only 

method to yield consistent positive results in increasing fluency”. In fact, fluency 

consists of rate and accuracy that is how quickly and accurately a learner reads the 

text/material. Hence, repeated reading method is considered to be effective for 

developing reading skills of learners.   

          Schmitt (2000, p.199) explained, “Extensive reading is intended to develop 

good reading habits, to build up knowledge of vocabulary and structure, and to 

develop a sense of enjoyment toward reading”.  

The task-oriented activities in the context of scanning, skimming and surveying are 

very useful to mobilize reading habits and vocabulary of learners. It makes reading 

interesting and rewarding.   

 

          Yopp and Yopp (2000, p.130) suggested, “Teachers can say a word and ask 

the children to chorally say individual sounds in the word. Variety of these sound 

manipulation activities or games helps learners develop phonemic awareness 

skills”.  This idea of Yopp and another may be utilized for poor readers at the 

graduate level in order to enrich their phonemic awareness skills. Choral reading 

trains learners in sound patterns, pitch of voice and ascending and descending of 

voice etc.      

 

          Baker and Smith (1999, p. 239) remarked, “That much of what teachers 

learn comes from direct classroom experience”. Of course, theory is of no use 

until unless it is practiced in the classroom. The teacher comes to know from real 

situation that what is applicable and what is not applicable? What and how it 

should be taught to the learners in the class?  It is admitted that there is a national 
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shortage of qualified teachers, hence there is an urgent requirement to appoint 

master trainers/teachers to work as coaches and models for English 

teachers/Remedial tutors at all levels. 

          Meyer and Felton (1999, p.283) studied, “Repeated readings is the most 

widely used instructional technique to teach fluency”. Meyer and another studied 

the effects and implications of repeated reading and suggested that fluency could be 

improved as long as students were provided with specific instructions and 

procedures used to monitor their progress. 

 

          Meyer and Felton (1999, p.284) defined fluency as, “The ability to read 

connected text rapidly, smoothly, effortlessly, and automatically with little 

conscious attention to the mechanics of reading such as decoding” Meyer and 

another enumerated various merits of fluency that encounter the technicalities of 

reading and make reading of the texts/materials rapid, smooth and automatic etc. 

Moreover, they put forward the following recommendations in order to help 

learners to improve fluency: 

1. Have students engaged in multiple readings (three to four times). 

2. Use instructional level text   

3. Use decodable text with struggling readers. 

4. Provide short, frequent periods of fluency practice. 

5. Provide concrete measures of progress. Base the amount of teacher guidance on 

each individual’s characteristics. Students with poor reading skills, modeling and 

practicing of words between readings improve student performance and reduce 

frustration. 

 

          Wolf (1999, p.05) held, “Samuels (1979) fueled a theory based on Automatic 

Information Processing. This theory of automaticity became the foundation of an 

applied classroom methodology that has proven in various capacities, to address 

the dichotomies repeated in the ………”. Wolf indicated the contribution of 

Samuels who pioneered the theory of Automatic Information Processing. It brought 
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an innovation in applied methodology in classroom for developing reading skills of 

learners.    

          Snow et al., (1998, pp. 290-291) remarked, "Continuing professional 

development should build on the pre-service education of teachers, strengthen 

teaching skills, increase teacher knowledge of the reading process, and facilitate 

integration of newer research on reading into the teaching practices of the 

classroom teacher". The remarks of Snow and others emphasize professional 

development of teacher in all aspects starting from pre-service training, to in-

service teaching skills and approaches and classroom experiences of the teacher. It 

is considered that only attending a seminar, workshop and lecture are quite 

insufficient to deliver effective research-based strategies to classroom teaching 

without joint roles, and efforts of the teacher/remedial tutor and learners at the 

graduate level in the University of Sindh.     

 

          Harrison (1998, pp. 2.3) mentioned the following implications of current 

research that are important for a learner to be a fluent reader: 

1. Automatic, rapid letter recognition 

2. Automatic, rapid word recognition 

3. The ability to use context as an aid to comprehension 

4. There is no need to return to ‘look and say’ approaches 

5. There is no shift from the importance of reading for meaning and enjoyment  

It is reviewed that implications of current research endorsed by Harrison are very 

useful, purposive, and provocative in enhancing automaticity skills of learners for 

better understanding of text, and rate of reading. The current research emphasizes 

that it is not necessary for a learner to be an average or above average intelligent for 

learning to read. Because he/she can’t learn to read spontaneously but he/she needs 

encouragement, support, guidance, motivation, interaction, and involvement mostly 

from the teacher’s and partly from the parents’ side. It is considered that the teacher 

and the method are equally important in order to develop reading skills of learners. 
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          Day and Bamford (1998, p.19) discussed, “It is only through the actual 

reading experience that L2 or FL readers can acquire the complex linguistic, world 

and tropical knowledge needed to improve their reading skills”. In fact, reading 

experience and practice of learners are very helpful to acquire knowledge and 

information required for developing their reading skills. The role of learner should 

be active, interesting, participating, repetitive and time-oriented.    

 

          Grabe (1997, p.2) argued, “Since narrative texts are often used for low-level 

L2 students in their early reading development, instruction in the structure of 

narrative texts to improve comprehension….”  The research findings of Grabe in 

the context of teaching texts/materials, teaching method and instruction are 

supportive and favourable for L2 learners. The role of teacher in selecting suitable 

and stimulating texts is pivotal in developing reading comprehension of learners.     

 

          Martens (1997, p.600) found, “Comprehension improvement is the result of 

numerous encounters with the same text (prediction) rather than the result of 

automaticity”. The above idea of comprehension improvement supports and 

resembles other research studies into the problem that repeated and timed reading 

practice of the same passage is the effective measure to enhance reading 

comprehension etc.    

          Sweet (1997, p. 86) opined, “Personal interest and background knowledge 

are two major motivational factors that enable students to read beyond what is 

considered their normal reading level”. These motivational factors of personal 

interest and background knowledge of learners are also discussed and analysed in 

the present research in hand. These two variables are also included in the research 

tools.      

          Wigfield and Guthrie (1997, p.420) declared, “Motivation is a major key 

element in gaining positive attitude toward reading because motivated and 

interested students tend to value reading activities”. The research findings of 
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Wigfield and another highlighted the role of motivation in reading either in class, 

library or at home. Motivation creates interest and interest leads to a successful 

reading.   

 

          Young, Bowers, and MacKinnon, (1996, p.59) explained, “Assisted repeated 

reading is a technique where the child reads along with a fluent reader. In the 

process of listening and modeling, the child learns to read with better phrasing, 

more expression (called speech melody or prosody) and speed”. Young and others 

pinpointed the advantages of assisted repeated reading developed in the cluster of 

other skills such as listening, sharing oral reading with fluent partner and modeling. 

This approach is apt to improve sound, pronunciation and rate of reading etc.  

 

          Blum et al. (1995, p. 535) explained,  “RR is a rather new approach in 

L2/FL reading contexts and in this approach, L2 learners read specified passages 

from relatively easy texts repeatedly in order to increase learners’ sight 

recognition of words and phrases, resulting in increased fluency and 

comprehension”. The research finding of Blum and others coincides the results of 

other studies that support that repeated reading method is a novel approach in L2 

setting to improve accuracy and fluency of learners.  

 

          Anderson (1994) considered that RR is one of the many methods, suggested 

to develop reading fluency of L2 readers.  

 

          Durgunoghu, Mir, and Arino-Marti (1993, p.294) studied, “It examined the 

massed versus spaced repeated readings. This study found that spacing effects led 

to better recall primarily with respect to information explicitly stated in the text”. 

Out of these two types of repeated readings spaced repeated reading is more 

effective in comprehension of texts/materials. This approach may be adopted for 

better comprehension of learners at the graduate level.       
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          Homan, Klesius, and Hite (1993, p.94) remarked, “Repeated reading is a 

teaching methodology, in which the reader re-reads the same short passage 

numerous times until a particular criterion is met”. Like other researchers Homan 

and others also favoured the effectiveness of repeated reading method in order to 

teach reading skills to learners. The criterion for decoding to be considered 

automatic was set at 85 words per minute (WPM) according to Samuels. But 

repeated reading method was never ever practiced at the graduate level in the 

University of Sindh.  

          Wallace (1992, pp.39.40) argued that the knowledge of the following four 

linguistic areas is fundamental for learners to comprehend the text fully. 

1. Graphic information (knowledge of spelling)        

2. Phonetic information (knowledge of sound system) 

3. Syntactic information (knowledge of sentence structure) 

4. Semantic information (knowledge of proposition) 

 
However, there is disagreement with the views of Wallace because above 

mentioned four linguistic areas are not sufficient for learners to comprehend the 

text fully until unless these are coupled with lexical, conceptual, and cultural areas.  

But all these areas are not practiced in teaching learning process at the graduate 

level in the University of Sindh. 

          

Caverly and Orlando (1991, p.86) emphasized that a long and intensive 

strategy training procedure–SQ3R (survey, question, read, recite, review) may 

contribute to an improved performance. It is emphasized that practical devices of 

strategy planning, strategy training, ETR method, and SQ3R propagated by Carrell, 

Pharis, Liberto, Caverly, and Orlando respectively may be implemented to develop 

rate of reading, and comprehension of learners at the graduate level. 

 

          Grabe (1991) emphasized that RR might be equally effective for L2 readers 

who are slower and less accurate in decoding than L1 readers.  
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          Mikulecky (1990) opined, “L2 readers are trapped in a feeling of security, in 

that they believe reading every word leads to better understanding of the text 

meaning. Unfortunately such slow reading may discourage learners from 

practicing reading”. No doubt, skilled reading involves the accurate, rapid and 

automatic recognition of words. Less developed word recognition of L2 learners 

may cause to read more slowly hence they are unlikely to read much or with 

enjoyment.  

 

          Singh (1990, p.188) studied the effect of word supply versus sentence repeat 

or oral reading errors, “The results favoured sentence repeat with respect to 

diminishing oral reading errors although both procedures were more effective than 

no error correction (NC) at all”. The research findings of Singh about the effects 

of sentence repeat and oral reading errors are result-oriented. Each reading practice 

is fruitful along with error correction and feedback.           

 

          Carrell (1989, p.121) held that better reader is better strategy planner because 

he/she monitors reading comprehension, adjusts reading rates and  tries to achieve 

required objectives. Carrell, Pharis & Liberto (1989, p.647) explained that strategy 

training along with semantic mapping and the ETR (experience, text, relationship) 

method increase scores of reading comprehension.  

 

          Rayner and Pollatsek (1989) opined, “Caution that efforts to increase rate of 

reading will not definitively resulting improvements in comprehension, but that 

reading and re-reading the text serve the dual purpose of increasing fluency, as 

well as increasing the comprehension of the text”. Rayner and another also 

supported the same point of view of other researchers that repeated reading of the 

texts/materials develops fluency and comprehension of learners. 

          Jones, Pierce, and Hunter (1988-1989, p.21) remarked, “A good graphic 

representation can show at a glance the key parts of a whole and their relations, 

thereby allowing a holistic understanding that words alone can not convey”. Jones 
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and others emphasized the use of graphic organizers on account of two elements. 

One the one hand, it outlines the relation between main part and its sub parts of a 

text. On the other hand, it provides the complete understanding of the text. This is 

very useful strategy to be practiced at the graduate level.    

 

          Mommers (1987, p.122) discussed that there is close co-ordination among 

the development of reading, writing and spelling skills because some skills develop 

in clusters. Both phonological awareness and spelling ability perform important 

role in reading ability.  It is considered that Mommers’s idea of co-ordination 

among various language skills is natural, inter-connected, integrated, practical, and 

applicable in the said situation. 

 

          Silberstein (1987, p.25) held, “Under the influence of audio-lingual most 

efforts to “teach” reading were centred on the use of reading to examine grammar 

and vocabulary, or to practice pronunciation”. It is considered that Silberstein’s 

idea to teach reading through audio-lingual approach is expensive and difficult due 

to regular and irregular schedule of loadsheding in the given situation.    

 

          Barnett (1986, p.343) described that vocabulary is an important predictor of 

reading ability. It is estimated that a second language reader should have 

vocabulary from 2000 to 7000 words for academic purpose. In this regard, the 

reader comes to know various word forms, derivatives, prefix, suffix, different 

word meanings, and suitability of word meaning in the given context etc. The 

quicker one can comprehend vocabulary the better understanding one has of the 

required text. The teacher may increase vocabulary recognition of learner by 

previewing  vocabulary  before a text is read; teach high-frequency vocabulary; 

help learners to use dictionaries; use glosses for vocabulary that is beyond the 

reader’s level. It is endorsed that without vocabulary meaningful reading is 

impossible. But the criterion of an estimated vocabulary from 2000 to 7000 

suggested by Barnett is very rare in the said situation. Although word forms, 

derivatives, prefix, suffix, and different word meanings are included in Revised 
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Remedial English Course at the graduate level in the University of Sindh yet 

required goal of better comprehension is not achieved.  

 
          Parker and Paradis (1986, p.313) explained, “If English language learners do 

not like to read or think reading is boring, negative attitudes are likely to hold back 

their reading improvement. Poor readers generally have more negative attitudes 

than good readers”. Parker and another indicated the effects of de-motivation and 

disinterestedness of learners towards reading. Thus negative attitude produces poor 

readers while positive attitude produces efficient readers at all levels. The likes and 

dislikes of a learner have strong roles in learning process. The same things are also 

included in research tools of present research in hand.       

 

          Carrell (1985, p.729) emphasized, “In order to develop learners’ reading 

comprehension, one of the most important goals is to raise their awareness of text 

structure through in-class explorations of discourse patterns with L2 texts”.    

 

          Goodman and Smith carried on the research and evolved a “psycholinguistic 

model of reading”. According to Goodman (1985, p.813) reading is not primarily a 

process of picking up information from the page in a letter-by letter, word-by-word 

manner. He rather argued that it is a selective process. The research findings of 

Goodman were supported by Smith. Reading was considered as an active process 

rather than passive process of comprehension.  

  

          Stanovich (1986, p.360) and Adams argued that Goodman’s model of the 

reading process is inadequate on account of its explanation of word recognition, 

and it leads him to some mistaken conclusions. The good reader makes the less use 

of context for recognizing a word. While poor reader is unable to recognize the 

word immediately without the aid of context. It requires a processing capacity, 

which causes to reduce the capacity for comprehension. It is considered that the 

criticism of Stanovich and Adams about Goodman’s model of the reading is 

justified because a fluent reader is less dependent on context, and processing 
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capacity. The Interactive-Compensatory Model of Stanovich is widely recognized. 

It emphasizes a series of interactions of reader with the text. Of course, this idea of 

Matthew effect is novel, and pragmatic in teaching learning process.  

 

          Samuels (1985) designed the repeated reading technique whereby, “A 

student reads a passage (at a level matched for each individual) over and over until 

a particular rate of words per minutes is achieved. The idea is that repeated 

reading speeds up fluency, and fluency contributes to comprehension”. Repeated 

Reading method is one of the most effective methods used for the purpose of 

developing fluency and comprehension in the texts/materials. But fluency without 

comprehension is of no use.  

Herman (1985, p.553) studied that repeated readings of texts enhance 

automaticity skill of reader. The reading speed and prompt recognition activities are 

also helpful for the development of automaticity in the reader.  It is considered that 

Herman’s idea of automaticity skill of reader is quite advanced one, which mingles 

rate of reading with identification tasks for efficient performance in reading.          

 

Koskinen and Blum (1984, p.183) opined, “RR has a positive effect on 

readers’ vocabulary development”. Koskinen and another discussed the third major 

advantage of repeated reading that is vocabulary development apart from fluency 

and accuracy. Hence, repeated reading method is considered as the effective 

method to redress various problems of learners at the graduate level.     

 

Carrell and Eisterhold (1983, p.553) discussed the utility of schema theory 

for reading in second language. It operates content information that is mainly 

required for students’ comprehension as well as recall from a text. Thus lack of 

schema activation is the main hurdle in understanding schemata structures of 

knowledge and textual organization for reader in second language. It is investigated 

both in culture-specific and discipline-specific texts in respect of readers with 

familiar and less familiar background knowledge. Schema activation fills in what is 

not stated; using background  knowledge; relating the passage to cultural 
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knowledge. It builds on ideas and concepts from the readers’ cultures; use visual 

aids; preview unfamiliar ideas, actions, settings; preview title, pictures, graphics, 

and any other text structures. Schema theory contributes strongly to justification 

and rationale for pre-reading activities and comprehension strategy training. The 

slow reader is  word-bound because he/she is not efficient in Bottom-up process. 

The reason is quite evident that the reader neither recognizes the words quickly nor 

accurately, but relies consciously on the graphic form. It is emphasized that schema 

theory discussed by Carrell and Eisterhood is applicable in the said situation for 

learners of English as a second language. It may help a lot to the learners of English 

for the comprehension, and recall of a text. It may also equip learners with certain 

skills to cope hurdles in developing reading skills at the graduate level.  

 

          Jenkins et al., (1983, p.139) determined, “The effects of two error correction 

techniques on word recognition and comprehension. The immediate condition was 

a “word supply” in which the participant was corrected at the time of the error, 

had to repeat the word and continue reading. In the delayed condition, called 

“drill”, the correction was made as above, but the word was printed on an index 

card and drilled at the end of the reading until all words were pronounced 

correctly two times”. This involves many roles of the teacher such as instruction, 

monitoring, error correction and immediate and delayed feedback in the class. The 

learners are all and sundry at the graduate level in the University of Sindh and some 

of them are very poor readers. Hence, Jenkins and others’ techniques of two error 

correction are applicable and useful for comprehension and word recognition etc.      

 

          Richek, List and Lerner (1983) discussed two theories of reading 

comprehension/skills. The first theory supports that reading comprehension/skill is 

a whole skill that can  not be divided into smaller sub-skills. It wholly solely 

depends upon the previous knowledge/information of a reader and the same is 

utilized during his/her reading. It establishes a continuous interaction between the 

text/material and the reader. The second theory considers reading as an aggregate 

of sub-skills for example identifying main or supporting ideas of text/material. 
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Many researchers agree on the point that reading skills are enhanced mostly 

through repeated/extensive reading instruction.                 

 

          Rumelhart (1980, p.33) discussed the role of background knowledge of 

learners, “Readers, who are familiar with the topic of a text, will understand it, and 

remember its information easier than those who do not”. Rumelhart’s point of view 

is very useful and already discussed and included in variables of the present 

research in hand. Prior knowledge and familiarity with the texts/materials have 

strong roles in understanding and getting required information.    

          Schreiber (1980, p.177) remarked, “Time plays a major role in oral reading 

fluency (ORF). Even though some have conceptualized ORF as the ability to read 

with prosody” Schreiber emphasized the role of timed and repeated oral reading 

practice to achieve accuracy in expression and fluency. 

 

          Coady (1979, p.5) reinterpreted Goodman’s psycholinguistic model of 

reading into a more suitable and particular to second language learners. However, 

reading rates of L2 learners may be slow because they read laboriously word by 

word. Coady emphasized that a conceptualization of the reading process required 

the following factors.  

          a. process strategies 

          b. background knowledge 

          c. conceptual abilities  

          A good reader is fluent reader.  Fluent reading is characterized as rapid, 

purposeful, interactive, comprehending, flexible, and gradually developing. It is 

rapid because the reader is required to maintain the flow of information at a certain 

rate to form associations and inferences necessary to comprehension. It is 

purposeful because the reader intends to read either with a purpose of enjoyment or 

information, or research etc. Moreover, purpose ignites motivation among learners. 

It is interactive because the reader uses information both from his/her background 

knowledge and the printed page. It also involves other skills to function together at 
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a time. It is comprehensible because the reader expects to understand the required 

text for academic or non-academic purposes. It is flexible because the reader 

applies a variety of strategies to read effectively. It is gradually developing because 

the reader does not become fluent reader within any prescribed time period. It is 

rather a continuous process of long-term effort for reading fluency. Keeping in 

view all above factors it is emphasized that fluent reading is a complex process, 

that needs time, resources, efforts, congenial situation, relevant material, and 

trained resource person etc.               

 

          Fleisher and Jenkins (1979, p.30) studied, “The first approach emphasized 

comprehension with no oral error correction. The second approach resulted in all 

oral errors being corrected and word drills each day. The final condition was a 

combination of the previous two. The error-word drill condition produced superior 

results on a word’’. Fleisher and another got very positive results of three phases of 

oral error correction, no oral error correction and effects of feedback techniques on 

their word drills. But these techniques are neither included in English course nor 

practiced at the graduate level.   

Barrett (1974) mentioned following four levels of reading comprehension: 

1. Literal comprehension: It refers to recall or verification of details, main ideas, 

sequence of events, comparisons, cause and effect and character traits.  

2. Inferential comprehension: It refers to supporting details, figurative language and 

predicting outcomes. 

3. Evaluation: It refers to judgments of reality or fantasy, fact or opinion, adequacy 

or validity, appropriateness, worth.   

4. Appreciation: It refers to emotional responses to the contents and reactions to the 

author’s use of language and response to generated images.  

 

          LaBerge & Samuels, (1974, p.293) introduced, “Automaticity theory outlined 

three possible developmental stages of word recognition in relation to 

comprehension”. The first is called the non-accurate stage, wherein, the developing 
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reader experiences great difficulty in recognizing words, even when given ample 

time and achieves little comprehension. The second is called the accuracy stage, 

wherein, the developing reader is able to recognize printed words with accuracy but 

with much cognitive effort, and as a result, comprehension is slow. The third stage 

is called the automatic stage, wherein, the developing reader is able to recognize 

words accurately and with ease, resultantly, comprehension is fast and smooth.  

          The greater importance of reading was emphasized by Eskey (1973, p.23) 

through the early to the mid 1970s. Reading was seen as little more than 

reinforcement for oral reading instruction in the mid-to late 1960s.  

 
 
2.5.1 COMPONENT SKILLS IN READING  
 
          The fluent reading process is subdivided into the following six general 

component skills. 

1. Automaticity recognition skills occur when the reader is neither aware nor 

controls the process consciously. He/she uses little processing capacity (Stanovich 

1990, p.72). It focuses at the feature, letter and word level that contribute to lexical 

access skills of fluent reader. On the contrary, a less-skilled reader lacks 

automaticity in lower-level processing.   

2. Vocabulary and structural knowledge are emphasized in comprehension and 

reading ability. Vocabulary in second language reading ranges from 2000 to7000 

words Nation & Coady (1988, p.97). Both knowledge of language structure and 

recognition vocabulary are required by a fluent reader.  

3. Formal discourse structure knowledge helps the reader to know about the 

organization of the text that affects the comprehension of the text. That is why good 

reader does better use of the text than poor reader. Carrell (1984, p.441) explained 

that specific logical patterns of organization such as cause-effect, compare           

contrast, and problem-solution improve recall in comparison to loosely organized 

texts. 

4. Content and world background knowledge largely affects reading 

comprehension. Anderson and Pearson (1984, p.255) argued that prior knowledge 
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of text-related information tremendously influenced the reading comprehension. In 

addition to this, cultural knowledge played an important role in reading 

comprehension.              

5. Synthesis and evaluation skills/ strategies enable the reader to evaluate whether 

the text is descriptive, persuasive, interesting, boring, and logical or not that 

contribute towards the reading ability, comprehension power and prior expectations 

of the reader. It is not only an evaluation process of textual information but it also 

compares and synthesizes that information with other sources of knowledge.    

6. Metacognitive knowledge and skills monitoring. Metacognitive knowledge may 

be defined as recognizing the more important information in a text; adjusting 

reading rate; using context to sort out a misunderstood segment; skimming portions 

of the text; previewing headings, pictures and summaries; using research strategies 

for finding specific information; formulating questions, using a dictionary, using 

word formation, and affix information to guess word meaning; taking notes; 

underlining and summarizing information etc. Monitoring skills may be defined as 

recognizing problems with information presented in texts, or an inability to achieve 

expected goals. Self-regulation strategies consist of planning, testing, checking, and 

revising strategies in use. All this focuses on the effectiveness of strategy training 

for reading fluency, Kern (1989, p.135).                

 

It is believed that the above mentioned six general components skills are 

very productive in order to develop fluent reading process. But these are not 

included in teaching learning process at the graduate level in the University of 

Sindh. 

 

2.5.2 INTERACTIVE APPROACHES TO READING 
 
          Reading process is described through three popular metaphors/models as 

under 

1. Bottom-up Process focuses on extracting information from the text; particularly 

that letters and sounds form words, words form phrases and sentences. It is also 

concerned with how sound is represented in print. It emphasizes basically the 
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decoding of text. It is a passive process of “decoding a series of written symbols 

into their aural equivalents” (Nunan 1991, p.64). According to the bottom-up 

model, the reader extracts information from the written text in a serial process 

starting from letter discrimination. The role of reader is described as passive in this 

model by Nuttal. Nuttal (1982, p.65)  argued, “An extensive reading programme----

is the single most effective way of improving both vocabulary and reading skills in 

general”.  Moreover, Nunan (1991,p.65) pointed out, “The serial processing of 

every letter in a text would slow reading up to the point where it would be very 

difficult for meaning to be retained.”    

It is considered that Bottom-up process is a lethargic approach that does not 

enhance fluent reading. On the contrary, it produces slow reader rather fast reader. 

The majority of learners, who come from non English medium is used to bottom-up 

process. It is the same problem with the learners at the graduate level in the 

University of Sindh, that should be got rid of.       

2. Top-down Process focuses on predicting meaning based on clues from the text 

and the reader’s background knowledge. It emphasizes basically the interpretation 

and prior knowledge of the reader. Goodman (1967, p.127)  explained efficient 

reading as a skill in selecting the fewest, most productive clues necessary to 

produce guesses which are right the first time. The ability to anticipate what has not 

yet been heard is vital in reading, just as the ability to anticipate what has not yet 

been heard is vital in listening. Grabe (1991, p.377) described that a competent 

reader reads by “Predicting the information,  sampling the text, and confirming the 

predictions.” Thus the reader avoids the extensive redundancy built into natural 

language that exists whenever the same information is obtained from more than one 

source.  

 

          Smith (1988, p.56) held, “Reading is more than a process of decoding a 

series of written symbols on the page”. Smith (1985, p. 58) emphasized, “Learn to 

read by reading”. It employs a method of teaching reading to learner, who interacts 

with a text using his/her background knowledge and reconstructs both the 

significant meaning (expressed by  combining words into structures in accordance 
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with grammatical  rules)  and the value meaning (that sentences and their parts 

assume when put to use). These meanings are as close as possible to the  intended 

meaning of the author. Smith (1988, p.79) pinpointed, “When readers read slower 

than 200 WPM (words per minute), they are likely to read a text in isolated units 

rather than as meaningful sentences”. Thus the structure of the text’s meaning is 

not effectively implemented. 

 

Parker cited in Alderson and Urquhart (1984, p.45) argued, “By evaluating 

what you read and associating what you already know with information you are 

acquiring,   you will read with more understanding and you will remember better 

what you read.” Thus for satisfactory comprehension, the text should reflect the 

background knowledge of reader. 

 

Carrell and Eisterhold (1987, p.556) differentiated between schema and 

background knowledge as under:      

Schema is the previously acquired knowledge, or formal schema that is 

concerned with propositional meaning. Background knowledge, on the other hand, 

is prior knowledge. According to the schema theory the reader employs his/her 

background/prior knowledge and interprets the text with reference to it during the 

process of reading. The fluent reader is neither assertive nor submissive, but rather 

balanced one. 

There is criticism that top-down model of reading is more time-consuming 

because it is difficult for the reader to make a hypothesis within the wink of an eye 

as the text is tough, complex and requires semantic analysis, Stanovich (1980, 

p.34).  In this regard, a slow and poor reader is at a loss. The ideas  propagated by 

Goodman, Grabe, Smith, Parker, Carrell, and Eisterhold, and Stanovich in favour 

of Top-down Process are appreciable. On account of reading problems of learners 

Top-down Process may be developed drastically at the graduate level in the 

University of Sindh so that they may become independent and fluent readers. 
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3. Interactive-Compensatory Process consists of working of bottom-up and top-

down together. It may be defined as a process whereby the reader uses information 

obtained simultaneously from many sources and compensates it at either higher or 

lower levels, Nunan (1991, p.67). Interactive aspect of reading is described by 

Grabe (1991, p.383) as, “The general interaction which takes place between the 

reader and the text.”  This model adjusts the drawbacks of one level at the cost of 

another. Its approach is twofold, hence better than Bottom-up and Top-down 

models. In this regard, the reader uses identification skills (lower level) as well as 

interpretation skills (higher level) at a time for the purpose to reconstruct the textual 

meaning. However, a reader may rely on one or the other.  If a reader utilizes 

mostly a bottom-up process, it can lead to a focus on perfect decoding so meaning 

is difficult to ascertain. If a reader relies heavily on background knowledge and 

predictions, he/she might ignore text clues and misinterpret the message of the text.  

 

It is considered that both Nunan, and Grabe support Interactive-

Compensatory Process because it amalgamates, and integrates lower skills with 

higher skills for the purpose to achieve reading comprehension. In the said situation 

the learners are all, and sundry hence Interactive-Compensatory Process may 

develop reading skills of learners at the graduate level. At present Interactive-

Compensatory Model of Stanovich (1984, p.11) of the reading process has got 

more recognition in comparison to Goodman’s model. Stanovich emphasizes that 

reading involves a series of interactions with the text. The reader’s allocation of 

‘processing capacity’ to the text is one of the most important interactions. Fluent 

readers require less processing capacity for word recognition because they spare 

more capacity for comprehension. He introduces another prominent term ‘Matthew 

effect’ in the context of learning to read. It means that ‘rich get richer while the 

poor get poorer.’ Thus it is evident that reading widens the vocabulary, increases 

the knowledge and enhances the fluency that eventually contributes to the success 

of the reader. On the contrary, the readers, who fail continue to fail. Although there 

is attack on Goodman’s model yet much of it still remains important and valuable 
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2.6 CONCLUSION 

 
Keeping in view the findings of Reviews of Related Literature, and their 

implications it is concluded that all the important components such as various 

situations, backgrounds, needs, and interests of learners, and the prescribed 

textbooks and prevailing teaching method are not congruent, compact, and 

harmonious for achieving the required objectives of developing reading skills of 

learners at the graduate level in the University of Sindh. The majority of learners of 

English are used to Bottom-up Process. That is why they are very poor and slow 

readers. It is implied that Top-down Process is suitable in the said situation and is 

required to be adopted in order to develop reading skills of learners.  

 

However, the factual position of the learners at the graduate level in the 

University of Sindh is represented through the words of Sarwar (1991, p.17), “little 

or no exposure to English in their day-to-day lives except for studying it as a 

subject in the faculty of Humanities”.             

In the light of above various research studies and their implications it is 

emphasized that Repeated Reading Method can be the effective method to develop 

reading skills of the learners at the graduate level in the University of Sindh. It may 

help to reverse the previous practice of rote memorizing, grammar translation 

method and lecture method to Repeated Reading Method at this level. Thus the 

following hypothesis is derived in order to carry on further research into the 

problem. The justification behind the development of Hypothesis in descriptive 

research study is mentioned by Gay (1987, p.61), “Hypotheses are essential to all 

quantitative research studies……”.  That is why hypothesis is framed in order to 

testify it in this research study. Each research question consists of a variable of the 

problem. Hence, hypothesis testing is also applied at each research question.     

 
2.7. HYPOTHESIS 
 

To develop reading skills of learners through Repeated Reading Method at 

the graduate level in the University of Sindh                                                                                        
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 CHAPTER NO.3  

 
RESEARCH METHODOLOGY 

The methodology followed in this study is discussed under following 

components 

 
3.1 VARIABLES OF THE PROBLEM/TOPIC  
 

See (APPENDIX NO.2) 

                                             

3.2 TOOLS OF RESEARCH 

  
3.2.1 RESEARCH QUESTIONNAIRES FOR TEACHERS AND LEARNERS 

 

A research questionnaire, for English tutors/teachers is administered as a 

tool of research for the purpose of data collection. That research questionnaire is 

developed in the context of various variables of the research problem in the 

following areas. It focuses upon the co-relation between independent and 

dependent variables. The views, opinions and reactions of teachers/remedial tutors 

about ineffectiveness/effectiveness of the English course, they teach and the 

English language teaching method, they practice to teach at the graduate level are 

asked.     

1. Their opinions about ineffectiveness/effectiveness of the English course        

to develop reading skills of learners.    

2. Their responses about ineffectiveness/effectiveness of the English course       

to develop rate of reading of learners. 

3.  Their responses about ineffectiveness/effectiveness of the English course        

to develop reading comprehension of learners. 

4. Their responses about ineffectiveness/effectiveness of the English course       

to cope up reading problems/fears of learners. 

5. Their opinions about ineffectiveness/effectiveness of the English           

language teaching method to develop reading skills of learners. 
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6. Their opinions about ineffectiveness/effectiveness of the English              

language teaching method to develop rate of reading of learners. 

7. Their opinions about ineffectiveness/effectiveness of the English          

language teaching method to develop reading comprehension of          

learners. 

8. Their opinions about ineffectiveness/effectiveness of the English          

language teaching method to cope up reading problems/fears of          

learners. 

9. Their opinions about ineffectiveness/effectiveness of the repeated          

reading method to develop reading skills of learners at the graduate          

level in the University of Sindh. 

   

Another research questionnaire, for learners is administered as a tool of 

research for the purpose of data collection. That research questionnaire is 

developed in the context of various variables of the research problem in the 

following areas. It focuses upon the co-relation between independent and 

dependent variables. The views, opinions and reactions of learners about 

ineffectiveness/effectiveness of the English course, they learn and the English 

language teaching method, through which they are taught at the graduate level are 

asked.     

1. Their opinions about ineffectiveness/effectiveness of the English course        

to develop reading skills.    

2. Their responses about ineffectiveness/effectiveness of the English course       

to develop rate of reading. 

3.  Their responses about ineffectiveness/effectiveness of the English course        

to develop reading comprehension. 

4. Their responses about ineffectiveness/effectiveness of the English course       

to cope up reading problems/fears. 

5. Their opinions about ineffectiveness/effectiveness of the English           

language teaching method to develop reading skills. 
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6. Their opinions about ineffectiveness/effectiveness of the English              

language teaching method to develop rate of reading. 

7. Their opinions about ineffectiveness/effectiveness of the English         

language teaching method to develop reading comprehension            

8. Their opinions about ineffectiveness/effectiveness of the English         

language teaching method to cope up reading problems/fears.            

9. Their opinions about ineffectiveness/effectiveness of the repeated          

reading method to develop reading skills at the graduate level in the         

University of Sindh. 

       

 

3.2.2 INTERVIEWS OF RESPONDENTS  
 

In interviews the exchange of information is entirely oral. It is very crucial to 

keep interview questions as simple and specific to the point as possible. Fowler 

(2001, p.121) holds that interviewing is a difficult job, and its failure may produce 

three different kinds of errors in the survey data.  

a. Samples lose credibility, and are likely to be biased if interviewers do not       

 do a good job of enlisting respondent’s co-operation.  

b. The precision of survey estimates will be reduced there will be more error 

 around estimates, to the extent that interviewers are inconsistent in ways 

 that influence the data. 

c. Answers may be systematically inaccurate or biased to the extent that 

 interviewers fail to train, and motivate respondents appropriately or fail to 

 establish an appropriate interpersonal setting for reporting what is required.  

 
       Fowler (2001, p.119) explains, “There are five aspects of interviewer behavior 

that researchers attempt to standardize: the way they present the study, and the 

task; the way questions are asked; the way inadequate answers (i.e. answers that 

do not meet question objectives) are probed; the way answers are recorded; and 

the way the interpersonal aspects of the interview are handled”. However, Fowler 

is justified in his remarks, and proper training should be given to the interviewers 
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for this purpose. However, after training it is equally essential to supervise costs, 

rate of response, quality of completed questionnaires, and quality of interviewing.         

It has come to know that some of the respondents feel comfortable, and 

easy to communicate information verbally rather than in black, and white. 

Interview is another effective tool of data collection in academic, and non-academic 

issues, and then remedies of the same. The main characteristics of  interviews are 

mentioned as under:            

1. It provides a frank and friendly situation to respondents to talk freely. 

2. It is direct, personal, and there is no limit of time, space, and words to reply.   

3. It is a face-to-face meeting in which researcher explains, simplifies, and 

encourages respondent to go ahead into the matter promptly. 

4. It opens other channel of communication between researcher, and respondents 

such as facial expressions, body language, and tone of voice. 

5. It is a quick approach to get knowledge about inclinations, feelings, attitudes, 

and beliefs of respondents. 

 6. It is also an available channel for illiterate respondents. 

 7. It differs in nature, and scope on account of its purpose.  

 
       There are two types of interviews as under: 
 

1. Structured interviews are formal, rigid, and standardized. Respondents are 

reserved, and expected to reply according to the already fixed choice of answers. 

There is monotony of matter, manner, and style in structured interviews. 

Structured, fixed-alternative questions are rarely used in qualitative research due to 

the above mentioned reasons. In fact, these are easy in analysis, and evaluation. 

Keeping in view above mentioned factors, it is considered that these are not 

appropriate in the said situation.       

2. Unstructured interviews are flexible, free, and encourage respondents to reply. 

Questions are asked with no possible written responses. These are apt in creating a 

congenial atmosphere, intimacy, and rapport between interviewer, and 

interviewees. These are useful research tools to elicit natural and real responses of 

respondents.  
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In this regard, unstructured interview is preferred in the said situation for 

collecting data, and evaluating the same qualitatively. The interviews of learners 

are conducted randomly in accordance with 10% (710) sample out of total number 

of male and female learners of English that is 7105 at the graduate level in the 

University of Sindh. The interviews of teachers/remedial tutors are also conducted 

from the sample of survey that 40 male and female teachers/remedial tutors at the 

graduate level in the University of Sindh. Thus data collection in respect of 

interviews of learners and teachers/remedial tutors is discussed, explained and 

evaluated qualitatively in Chapter No.5 (Data Analysis) of this research study. 

       The interviews of the respondents are developed in the light of various 

variables of the research problem. The opinions, views and reactions of the 

respondents about the co-relation between independent and dependent variables are 

voiced accordingly. These interviews focus upon following variables: 

 

1. English Course 

2. Vocabulary 

3. Lecture-Method 

4. Reading Problems/Fears 

5. Repeated Reading Method 

6. Development of Reading Skills Contributes to the Development of Other Study   

 Skills 

7. Attitude and Interest towards Reading Skills 

8. Preference of Local to Foreign Texts/Materials 

9. Preference of Translation from L1 into L2 to Thinking Directly in L1 

10. Use of Audio-Visual Aids 

11. Inclusion of Simple and Effective Reading Texts/Materials in syllabus 

12. Division of Large Class into Short Groups 

13. Critical Situation and Circumstances 

14. Maintenance of Reading Cards of Learner’s Progress 

15. Class Organization 

16. Teacher Training 
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17. Time Factor 

18. Feedback 

19. Role of Teacher in the Class 

20. Role of Learners in the Class 

21. Class Observation/ Evaluation 

 

3.2.3 OBSERVATION 

       There are two kinds of observation as under: 

       a. Non participant observation relates to quantitative type of research. It is                        

 semi structured and formal.  

        b.Participant observation relates to qualitative type of research. It is    

 unstructured, and informal. However, the only drawback of participant  

 observation is that it is a matter of ethics, and privacy that respondents are 

 observed without their knowledge. Participant observation is carried out as 

 an effective tool of this research. The rationale behind the selection of 

 participant observation is that it provides inside view of the problem in 

 natural and authentic setting rather than outside view of the problem.   

            

        The justification behind the inclusion of Participant observation in this 

research study is that such information which otherwise could not be possibly 

obtained through research questions and interviews is available in this tool of data 

collection. In addition to it is useful and helpful to verify the information sought 

through the rest of tools of data collection.  

        Participant observation encompasses various variables as well as issues and 

problems encountered by the learners in order to develop their reading skills at the 

graduate level in the University of Sindh. Participant observation is the only 

research tool, wherein both teachers and learners are under observation of a 

researcher. Whatever is seen, heard, and experienced is noted for narrative data 

collection. Moreover, it includes the  reactions, and opinions into independent, and 

dependent variables of the research. This study is not merely focused on individual 
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performances but collective output in developing reading skills of learners. In this 

regard, an observation sheet is used for data collection (See APPENDIX NO. 9)     

  

3.3 POPULATION       

Gay (1987, p.112) defines population, “The population is the group of 

interest to the researcher, the group to which she or he would like the results of the 

study to be generalizable”. Best and Kahn (1989, p.11) hold, “A population is any 

group of individuals that have one or more characteristics in common that are of 

interest to the researcher”.  The population may be any size and may relate to any 

geographical area. The population that is intended ideally to be generalized by the 

researcher is called as the target population. The population that is selected 

realistically by the researcher is called as the accessible or available population. It 

is tried at the level best to select good and adequate sample size so that it may be 

directly generalizeable to all  the learners of English at the graduate level in the 

University of Sindh. A good sample should be as nearly representative of the entire 

population as possible.  In other words sample size is neither too large nor too 

small. Gay (1987, p.113) holds, “The degree to which the students in your system 

or population were similar to students in other systems would be the degree to 

which your results would have implications for other settings”.       

        The population of this research study consists of two following comprehensive 
lists:    
 

1. The number of learners (Morning & Evening) in various faculties at the graduate 

level in the University of Sindh is shown through a table (See APPENDIX NO. 

10). Accordingly 10% of the total number of male learners (morning & evening) 

that is 5373 is randomly selected. The 10% of the total number of female learners 

(morning & evening) that is 1732 is also randomly selected.      

 

2.The second list of the population comprises of total number of male and  female 

teachers and Remedial English tutors, that is 40, teaching in various faculties at the 

graduate level in the University of Sindh. 
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        The justification behind the selection of this population is that this research 

study focuses upon the problem of developing reading skills of learners. The 

solution of the problem is being investigated through the Repeated Reading Method 

adopted by teachers/remedial tutors. Indeed, the learners and teachers are the most 

concerned and variables of the problem. Hence they are real population of this 

study at the graduate level in the University of Sindh.    

 
3.4 SAMPLE OF THE STUDY 

      

  Louis Cohen and Lawrence Manion (1989, p.98) hold, “The researcher 

endeavours therefore to collect information from a smaller group or subset of the 

population in such a way that the knowledge gained is representative of the total 

population under study. This smaller group or subset is a sample”.   Best and Kahn 

(1989, p.11)) define, “A sample is a small proportion of a  population selected for 

observation and analysis. By observing the  characteristics of the sample one can 

make certain inferences about the characteristics of the population from which it is 

drawn”. There are two methods of sampling. Firstly probability sampling in which 

selection of each learner is possible. Secondly non-probability sampling in which 

selection of each learner is unknown. The following are four main procedures of 

sampling that are referred to as probability sampling because a researcher may 

specify the factor of probability or chance that each learner of the population is 

being selected for the sample:   

  a. Random Sampling 

        b. Stratified Sampling  

        c. Cluster Sampling 

        d. Systematic Sampling 

 

  In random sampling each learner of the population has an equal chance of 

being selected. Best and Kahn (1989, p.11) explain, “Randomization has two 

important applications in research:   

  a. Selecting a group of individuals for observation who are representative    

 of the population about which the researcher wishes to generalize; or 
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        b. Equating experimental and control groups in an experiment”. 

 

It is considered that random sampling is appropriate sampling in the said 

situation because all learners in the defined population may have an equal and 

independent chance of being selected for the sample. Moreover, random sampling 

is required by inferential statistics. In random sampling learners are selected wholly 

solely on chance basis. Van Dalen (1962, p.244) argues, “A random sample is 

selected from a population on an unbiased basis, but a large number of subjects 

must be used in order to give chance differences an opportunity to nullify each 

other”.  

 

In this regard, the document collection is done about the admissions of the 

graduate learners in various faculties in the University of Sindh for the academic 

session 2008-2009. Such a written record is available in the Directorate of 

Admissions in the University of Sindh. It is not possible to include each and every 

graduate in sample of study hence simple random sample of study is decided to be 

valid and representative. The number of each male learner (morning & evening) at 

the graduate level are written down on separate slips of paper and all these slips are 

put in a big container, and the container is shaken well and then one number is 

drawn at a time until the 10% (537.3) sample of male learners is selected out of 

total number that is 5373. In the same manner, 10% (173.2) sample of female 

learners is selected out of total number that is 1732.   

As the admission list does not mention the present addresses of the learners 

hence instead of mailing questionnaires to them it is decided to meet and to hand 

over them these questionnaires personally and directly. There are a lot of troubles 

and time consummation in this work because the learners are either hostellers at the 

campuses or do daily out-back from Hyderabad or other cities and  areas of Sindh.  

             
 3.5 DESIGN 

Kerlinger (1973, p.300) defines research design, “A research design is the 

plan, structure, and strategy of investigation conceived so as to obtain answers to 
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research questions and to control variance. The plan is the overall scheme or 

programme of the research…”. In this regard, a Likert scale questionnaire is used. 

It is a kind of psychometric response scale usually used in descriptive research. 

This scale is named after Rensis Likert (1932). It is a five or seven point scale used 

to measure attitudes, preferences and subjective reactions of respondents. It 

consists of a statement, in which the learner is asked to show his/her degree of 

either agreement, or disagreement or uncertainty with the statement. It is a bipolar 

scaling that measures either positive or negative attitude towards a statement. The 

respondents are required to rank quality from high to low or best to worst etc. 

However, responses in each item are summed to calculate score. That is why Likert 

scale is usually called summative scale. In a five-point Likert scale rating is as 

under  

1=strongly disagree 

2=disagree 

3=uncertain 

4=agree 

5=strongly agree 

 

Under Likert scale the researcher/scholar has to reverse the response value 

for each of five categories before summing for the total. For example: 

1=5 

2=4 

3=3 

4=2 

5=1 

 

The first Likert scale questionnaire for 40 English teachers and Remedial 

English tutors consists of 20 research questions, each followed by a five-point 

statement. The first research questionnaire is developed in the context of the review 

of related literature and various variables of the problem and the same is used for 

data collection. Thus, data collected quantitatively is analysed by using SPSS 
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version 15 computer programme that derives central tendency, dispersion and 

statistical inference etc. The application of Z-test confirms either the acceptance or 

rejection of the hypothesis in each research question, wherein test value =2. The 

second Likert scale questionnaire for 710 learners at the graduate level also 

comprises of 20 research questions, each followed by a five-point statement. The 

second research questionnaire is also developed in the context of the review of 

related literature and various variables of the problem and the same is used for data 

collection. However, these research questionnaires were put to a pre-test for the 

purpose to testify their validity and reliability before their administration. In this 

regard, the strategy suggested by William Belson (1983, p.426) was adopted. It was 

asked from the sample of survey selected for this research study to reply whether 

they understand the meanings of words, phrases and sentences asked in these 

research questionnaires. For this purpose questions were revised, pre-tested, and 

then finalized for their entire satisfaction and understanding. Each research 

question is also analysed by deriving percent, mean and standard deviation etc. 

Thus quantitative data of 40 research questions is tabulated statistically. Thus, data 

collected quantitatively is analysed by using SPSS version 15 computer programme 

that derives central tendency, dispersion and statistical inference etc. The 

application of Z-test confirms either the acceptance or rejection of the hypothesis in 

each research question, wherein test value =2.           

 
3.6 PROCEDURE  
 

The data collected through participant observation is presented in chapter 

no.1 and interviews of respondents is analysed qualitatively in chapter no.5 (Data 

Analysis) of this thesis. While the data collected through two separate research 

questionnaires for 40 English teachers/Remedial tutors and 10% randomly selected 

sample of survey of learners that is 710 respectively at the graduate in the 

University of Sindh is analysed quantitatively in chapter no.5 (Data Analysis) of 

this thesis. Likert scale of five-point is used for this purpose. Each research 

question is presented in three tabular forms. The first table derives frequency, 

percent, valid percent and cumulative percent. The second table derives mean, 
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standard deviation and standard error mean. The third table shows that Z-test is 

applied in order to verify either the acceptance or the rejection of the hypothesis. 

Thus quantitative data, collected under each research question is analysed by using 

SPSS version 15 computer programme that derives central tendency, dispersion and 

statistical inference etc. The application of Z-test confirms either the acceptance or 

rejection of the hypothesis in each research question, wherein test value =2.           

 

3.7 LIMITATION AND DELIMITATION 
 

There is a certain limitation in sample size of this study. But the sample of 

randomly selected learners is considered to be representative of the population and 

valid for testifying hypothesis and drawing inferences. 
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CHAPTER NO.4  
 
DATA COLLECTION 
4.1. APPROACHES OF DATA COLLECTION 

 

            This is a descriptive research, which studies the practices, attitudes, 

courses/syllabi situations and conditions that already exist and prevail. It collects 

responses, reactions and reflections and finds out drastic and effective measures 

into the problem. It selects the relevant variables for an analysis of their 

relationships. Best and Kahn (1989, p.89) hold, “Descriptive research can be 

divided into two broad categories: quantitative research and qualitative 

research…”. Van Dalen (1962, p.185) explains, “Descriptive data not only may be 

collected by different methods, but also may be expressed in different forms: It may 

be presented (1) qualitatively-in verbal symbols-or (2) quantitatively-in 

mathematical symbols. Some studies consist almost exclusively of one form, but 

many contain both forms”. However, this study adopts both these research 

approaches for data collection as under. 

 

4.1.1QUALITATIVE APPROACH 
 

This study adopts qualitative approach for data collection into the  problem, 

“Developing reading skills of learners through effective English language teaching 

(ELT) method at the graduate level in the University of Sindh”.  The scope of 

qualitative research is wider and deeper in order to peep in the matter. The purpose 

of qualitative research is to get greater understanding of not just the way things are, 

but also why, and how they are so, and what they all mean. Unlike quantitative 

research it depends upon collection, and analysis of non-numerical data, such as 

class observation, interviews and extensive notes taken on sites, and diaries over an 

extended period of time in a naturalistic setting. It consists of not only what is seen, 

heard, and experienced, but also reactions, and reflections of the researcher. The 

ever-increasing popularity of qualitative research in education is on account of 

probably dissatisfaction with more traditional and numerical type of enquiry. The 
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research-based belief is the rationale behind it that behaviour is mainly affected by 

the environment in which it occurs. The researcher adheres to the Star Trek 

directive that means nonintervention.  Thus a researcher tries his/her level best to 

get a holistic, process-oriented understanding of the problem under study.                           

  Thus this study considers that qualitative research is suitable in the said 

situation. It is multi-method approach such as: participant observation, collection of 

relevant documents, and informal/unstructured interviewing (one-on-one session). 

L. R. Gay (1962, p.256) gives the justification of an unstructured research 

instrument as under: An unstructured item format, in which the responder has 

complete freedom of response (questions are asked with no possible responses 

indicated), is sometimes defended on the ground that it permits greater depth of 

response and subjects are not happy with an instrument that requires written 

responses. Hence it is justified to prefer unstructured interviews in the said 

situation. A qualitative researcher is subjective, and very much involved into the 

issue, and sometimes blamed to be biased. He/she studies many variables of the 

problem. He/she does not intend to control anything. Qualitative research is 

inductive, and tends to be more costly at a practical level. In qualitative research, 

questions are general, and open-ended. There is no binding of review of related 

literature in qualitative research. It employs multiple methods, data collection 

strategies, and data sources, which is called as triangulation. He/she is free enough 

to get output not necessarily dependable on past research findings.  Hypothesis in 

qualitative research keeps on revising throughout the study. The researcher 

himself/herself is usually exclusive (de facto) instrument, and in case of a team-

oriented it is called as Lone Ranger research. The sampling is selected 

purposefully, because it is considered to be a rich source.  

           The qualitative data in the first phase of this study is collected through 

participant observation, interviews conducted by researcher himself of randomly 

selected respondents. Pare online.net (1997) mentions the  relative benefits of the 

structured interviews and compares them to the mail questionnaire as under:   

  
Face-to-Face Interview  
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1. Enables the interviewer to establish rapport with the respondent.  

2. Allows the interviewer to observe as well as to listen.  

3. Permits more complex questions to be asked than in other types of data          

collection  

4. An effective method of gathering data in order to involve the respondents. The 

respondents do not face any difficulty in the contents/items of interviews. These 

contents/items relate to various variables and objectives of the study. The narrative 

data of interviews of the respondents are analysed qualitatively in chapter no. 5 

Data analysis of this thesis.   

Document Collection is also part, and parcel of participant observation. It 

supports narrative data of participant observation with documentary aid. A 

document may consist of either written or unwritten record, which can contribute to 

researcher’s understanding of various aspects of the problem. Although 

documentary analysis is related to historical research (more distant  past) yet it is 

related to descriptive research (current/present position of the problem). However, 

the advantage of document collection is twofold. Firstly, it helps to obtain such 

information, which otherwise is not available and possible through questionnaire or 

interview etc. Secondly, it verifies the information provided by other tools of 

research such as questionnaire or interview etc. In this regard, following documents 

are collected:    

1. Time tables of English classes for four semesters at the graduate level 

2. Copies of English syllabi/courses, taught from time to time at the graduate                        

level in the University of Sindh.   

3. The comprehensive list of selected candidates at the graduate level                       

2008/2009, from the Directorate of Admission, University of Sindh   

4. The list of English tutors/teachers, teaching at the graduate level in the     

institutes and departments of various faculties of the University of Sind    

 5. The official documents such as files, schemes of studies, reports, minutes of       

meetings of Academic Council, and Board of Advanced Studies etc. 

6. The Related Literature, consisting of research articles, books, magazines,      

journals, periodicals, texts/materials and inter-net materials etc. 
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Thus, this study adopts participant observation, and interviewing as 

tools/instruments of data collection and the findings are analysed qualitatively (see 

Chapter No.1 & Chapter No. 5 respectively) of this thesis.   

 

 
4.1.2 QUANTITATIVE APPROACH 
 

The deductive type of research selects a large representative sample. The 

researcher collects standardized data randomly from learners, and analyses it in the 

context of already framed hypothesis. He/she puts forward suggestions, 

recommendations, and conclusions at the end of study. In quantitative research 

things are measured numerically. Now-a-days, there is a major trend to adopt a 

combined methodology, and to collect both qualitative, and quantitative data in the 

same study. Gay (1987, pp.214-15) differentiates qualitative and quantitative 

research in the context of overall purpose, approach to enquiry, hypothesis, review 

of related literature, research setting, sampling, measurement, design and method, 

data collection strategies, data analysis, data interpretation and trends. In this 

regard, quantitative approach in the second phase of this research is also adopted. A 

questionnaire for learners and another for English teachers/Remedial tutors are used 

for this purpose to collect data of this research study. 

           However, a questionnaire may be defined as a self-report assessment device 

on which respondents may provide information about areas, asked by the 

researcher. It is a printed self-report form designed to illicit information that can be 

obtained via a written response. Two separate questionnaires one for English tutors/ 

teachers, and another for learners are prepared in order to collect written data from 

them. This effort of collecting data through questionnaires relates to the 

quantitative type of research. The rationale behind the use of questionnaires is that 

they are very useful instruments/tools to get facts about current conditions, 

practices, and to make investigation concerning attitudes, and opinions of 

respondents. Of course research/inquiry begins with the problem, and the nature of 

hypothesis controls the selection of research  instruments. It is important to utilize 

many research tools in order to get the required information through various forms, 



 106

which verify and support each other’s data and solve a problem. These are the only 

practical and popular tools, which stimulate respondents to elicit the data needed 

either to confirm or disconfirm the hypothesis. 

 

Fowler (2001, p.6) holds, “The major advance in question design, in the 

past 20 years, was improved. More than before researchers now test questions to 

find out if they were well understood and if the answers were meaningful. As a 

result, the choice of question wording is becoming more objective and less a matter 

of research judgment”. It makes the opinions of respondents to be objective, 

intensive, and standardized. Yet, it is not sure that respondents will provide reliable 

data, because human beings lack perfection, and can not usually give authentic 

replies. Some of the respondents are either busy, or  unwilling, or disqualified, or 

ignorant, which may cause to answer falsely. Some of the respondents do not give 

due consideration to questionnaire, and think it as a futile attempt. May be they are 

not used to research culture in order to participate in academic, or non-academic 

problems in the society. Hence, they may fill out questionnaires carelessly, and 

reluctantly. Pare online.net (1997) mentions, “Among the types of questions that 

should be avoided are those that require respondents to consult records or other 

information sources, would make them uncomfortable for any reason, would reflect 

negatively on them ............”.  

Questionnaire items are written in a variety of formats, and presented to 

respondents in two ways. 

1. Mailed Questionnaires: Under this method questionnaires are quickly and easily 

sent to the respondents far, and wide at a lower cost. But there are some 

disadvantages of it. On the one hand, there is very rare response, and return is 10% 

approximately. Then researcher has to send reminders to them yet, return is too 

slow to rely upon. On the other hand, researcher can not get a representative 

percentage of data from a population due to these non-respondents. On account of 

these drawbacks this method of mailed questionnaires is not opted for this research.  

2. Direct Contact:  it is done in a face-to-face situation, which is also called a 

schedule if it is filled out by the researcher rather than by the respondent. Although, 
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this method is very time consuming, costly, and overburdened yet it is preferable in 

the said situation. It is considered that it provides an opportunity to explain the 

purpose, importance, scope and objectives of the study, to simplify items, to answer 

query if any, and to motivate them to respond carefully. Thus this direct method is 

selected in order to collect data of this research. In this regard, any ambiguity and 

difficulty in research questions for respondents are pinpointed, clarified, modified, 

and simplified. These two formats of questionnaire for English teachers/Remedial 

tutors and learners of English are given in (See APPENDIX NO. 1 and 2).along 

with consent forms of respondents. In this context, it is tried to the level best to 

cover all the aspects of the research in hand through qualitative as well as 

quantitative approaches.  

 

4.2 SOURCES OF DATA 
             

            This research has collected qualitative and quantitative data through all 

possible sources. L. Stenhouse (1988, p.49) opines, “The collection of data 

involves:  

            a. generally participant or non participant observation and interviewing  

b. probably the collection of documentary evidence and descriptive 

statistics, and the administration of tests or questionnaires, and  

c. possibly, the use of photography, motion pictures or videotape            

recording”.       

            However, the required sources of data of this study are already mentioned 

such as participant observation, document collection, interviews of learners, two 

research questionnaires one for English teachers/Remedial tutors and another for 

learners at the graduate level in the University of Sindh.        

 
4.3 TREATMENT OF DATA 
             

            The quantitative data of this study is collected by a five point Likert Scale 

questionnaire. The required responses of each of 40 research questions consist of 

three tables, the first shows scales, frequency, percent, valid percent and cumulative 
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percent, the second shows mean, standard deviation and standard error mean and 

the third shows the application of Z-test in order to verify either the acceptance or 

the rejection of hypothesis. This data analysis is done by using SPSS version 15 

computer programme that derives central tendency, dispersion and statistical 

inference etc, wherein test value =2. The findings of data analysis are treated as 

means to develop reading skills of learners at the graduate level.          
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CHAPTER NO.5 

DATA ANALYSIS 

 
This chapter, on the one hand deals with the quantitative data, collected 

through two separate research questionnaires for English teachers/Remedial tutors 

and the learners and on the other hand the qualitative data, collected through 

interviews of respondents at the graduate level in the University of Sindh. Likert 

scale questionnaire of 5 points was used to collect the data. The data is analysed by 

SPSS, 15 version computer programme. Each research question consists of three 

tables. The first table shows scale, frequency, percent, valid percent and cumulative 

percent. The second table derives mean, standard deviation and standard error 

mean.  The third table shows the application of Z-test wherein test value=2. As 

significance value is more than 0.05, hence the hypothesis is accepted. 

 

5.1.1 DESCRIPTIVE AND INFERENTIAL ANALYSIS OF RESEARCH 
QUESTIONNAIRE FOR ENGLISH TEACHERS/REMEDIAL TUTORS  
 

TABLENO.5.1.1.1 Ineffectiveness of English course to develop comprehension   

scale

15 37.5 37.5 37.5

15 37.5 37.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.1.2 

One-Sample Statistics

40 2.25 1.410 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.1.3 
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Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 
accepted. 
 
TABLE NO. 5.1.2.1	Ineffectiveness of English course to develop rate of reading		 
                                      

Source: Survey data (2008-9) 

TABLE NO. 5.1.2.2 

One-Sample Statistics

40 2.40 1.355 .214scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 
 
TABLE NO. 5.1.2.3 
 

One-Sample Test

1.122 39 .269 .250 -.20 .70scale

z df Sig. (2-tailed)
Mean

Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2

scale

11 27.5 27.5 27.5

17 42.5 42.5 70.0

2 5.0 5.0 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0 
40 100.0 100.0

Strongly Agree

Agree 
Uncertain

Disagree 
Strongly Disagree

Total 

Valid
Frequency Percent Valid Percent

Cumulative 
Percent
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Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.3.1 Ineffectiveness of English course to develop reading skills		 
 

 

scale

10 25.0 25.0 25.0

20 50.0 50.0 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.3.2 

One-Sample Test

1.867 39 .069 .400 -.03 .83scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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One-Sample Statistics

40 2.38 1.334 .211scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.3.3 

 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.4.1 Lack of vocabulary strategies  

scale

15 37.5 37.5 37.5

10 25.0 25.0 62.5

5 12.5 12.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.4.2 

One-Sample Statistics

40 2.38 1.427 .226scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

One-Sample Test

1.778 39 .083 .375 -.05 .80scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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TABLE NO. 5.1.4.3 

 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.5.1 Inappropriateness of Lecture-method 

  

scale

15 37.5 37.5 37.5

15 37.5 37.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

    Source: Survey data (2008-9) 

TABLE NO. 5.1.5.2 

One-Sample Statistics

40 2.25 1.410 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.5.3 

 

One-Sample Test

1.662 39 .104 .375 -.08 .83scale 

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2
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Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.6.1 Lack of required measures to be good readers 

scale

13 32.5 32.5 32.5

15 37.5 37.5 70.0

2 5.0 5.0 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.6.2 

One-Sample Statistics

40 2.35 1.388 .219scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.6.3 

One-Sample Test

1.122 39 .269 .250 -.20 .70scale 

z

df Sig. (2-tailed)
Mean

Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2
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Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.7.1 Comprehension problems in texts/materials 

scale

15 37.5 37.5 37.5

15 37.5 37.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.7.2 

One-Sample Statistics

40 2.25 1.410 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.7.3 

Source: Survey data (2008-9) 

One-Sample Test

1.595 39 .119 .350 -.09 .79scale 

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2

One-Sample Test

1.122 39 .269 .250 -.20 .70scale 

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2
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Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.8.1 Problems in rate of reading 

 

scale

15 37.5 37.5 37.5

15 37.5 37.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.8.2 

One-Sample Statistics

40 2.25 1.410 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.8.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.9.1 Problems in reading skills 

 

One-Sample Test

1.122 39 .269 .250 -.20 .70scale 

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2
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scale

13 32.5 32.5 32.5

15 37.5 37.5 70.0

2 5.0 5.0 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.9.2 

One-Sample Statistics

40 2.35 1.388 .219scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.9.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.10.1 Effectiveness of Repeated Reading Method 

One-Sample Test

1.595 39 .119 .350 -.09 .79scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

15 37.5 37.5 37.5

15 37.5 37.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.10.2 

One-Sample Statistics

40 2.25 1.410 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

 

TABLE NO. 5.1.10.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.11.1 Teacher’s reading of texts/materials 
  

One-Sample Test

1.122 39 .269 .250 -.20 .70scale 

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2
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scale

15 37.5 37.5 37.5

15 37.5 37.5 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.11.2 

One-Sample Statistics

40 2.25 1.410 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.11.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.12.1 Lack of emphasis on development of reading skills 

One-Sample Test

1.122 39 .269 .250 -.20 .70scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

12 30.0 30.0 30.0

16 40.0 40.0 70.0

2 5.0 5.0 75.0

4 10.0 10.0 85.0

6 15.0 15.0 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.12.2 

One-Sample Statistics

40 2.40 1.411 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.12.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.13.1 Contribution of reading skills to other study skills.   

One-Sample Test

1.793 39 .081 .400 -.05 .85scale

z

df Sig. (2-tailed)
Mean

Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

12 30.0 30.0 30.0

14 35.0 35.0 65.0

6 15.0 15.0 80.0

3 7.5 7.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.13.2 

One-Sample Statistics

40 2.38 1.334 .211scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.13.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.14.1 Lack of reading practice to learners 

One-Sample Test

1.778 39 .083 .375 -.05 .80scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

12 30.0 30.0 30.0

14 35.0 35.0 65.0

6 15.0 15.0 80.0

4 10.0 10.0 90.0

4 10.0 10.0 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.14.2 

One-Sample Statistics

40 2.35 1.292 .204scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.14.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.15.1 Inadequate teacher training/equipment   

One-Sample Test

1.713 39 .095 .350 -.06 .76scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

14 35.0 35.0 35.0

12 30.0 30.0 65.0

4 10.0 10.0 75.0

5 12.5 12.5 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.15.2 

One-Sample Statistics

40 2.38 1.409 .223scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.15.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.16.1 Lack of motivation and brainstorming 

One-Sample Test

1.684 39 .100 .375 -.08 .83scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

14 35.0 35.0 35.0

13 32.5 32.5 67.5

3 7.5 7.5 75.0

6 15.0 15.0 90.0

4 10.0 10.0 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.16.2 

One-Sample Statistics

40 2.33 1.366 .216scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.16.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.17.1 Prefer local to foreign texts/materials 

One-Sample Test

1.505 39 .140 .325 -.11 .76scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

12 30.0 30.0 30.0

15 37.5 37.5 67.5

4 10.0 10.0 77.5

4 10.0 10.0 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.17.2 

One-Sample Statistics

40 2.38 1.353 .214scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.17.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.18.1 Reading texts/materials word by word 

One-Sample Test

1.753 39 .087 .375 -.06 .81scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

13 32.5 32.5 32.5

14 35.0 35.0 67.5

4 10.0 10.0 77.5

4 10.0 10.0 87.5

5 12.5 12.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.18.2 

One-Sample Statistics

40 2.35 1.369 .216scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.18.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.19.1 Prefer translation from L2 into L1 to thinking in L2 

One-Sample Test

1.617 39 .114 .350 -.09 .79scale

z

df Sig. (2-tailed)
Mean

Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

11 27.5 27.5 27.5

16 40.0 40.0 67.5

3 7.5 7.5 75.0

7 17.5 17.5 92.5

3 7.5 7.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.19.2 

One-Sample Statistics

40 2.38 1.275 .202scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.19.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.1.20.1 Moving fingers/pens over words while reading 

One-Sample Test

1.861 39 .070 .375 -.03 .78scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

12 30.0 30.0 30.0

15 37.5 37.5 67.5

4 10.0 10.0 77.5

6 15.0 15.0 92.5

3 7.5 7.5 100.0

40 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.20.2 

One-Sample Statistics

40 2.33 1.269 .201scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.1.20.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

 

5.2. DESCRIPTIVE AND INFERENTIAL ANALYSIS OF RESEARCH  
QUESTIONNAIRE FOR LEARNERS   

 

TABLE NO. 5.2.1.1 Ineffectiveness of English course to develop comprehension 

One-Sample Test

1.620 39 .113 .325 -.08 .73scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

270 38.0 38.0 38.0

290 40.8 40.8 78.9

45 6.3 6.3 85.2

55 7.7 7.7 93.0

50 7.0 7.0 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.1.2 

One-Sample Statistics

710 2.05 1.178 .044scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.1.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.2.1 Ineffectiveness of English course to develop rate of reading  

One-Sample Test

1.115 709 .265 .049 -.04 .14scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

260 36.6 36.6 36.6

290 40.8 40.8 77.5

60 8.5 8.5 85.9

45 6.3 6.3 92.3

55 7.7 7.7 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.2.2 

One-Sample Statistics

710 2.08 1.182 .044scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.2.3 

 

 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.3.1 Ineffectiveness of English course to develop reading skills. 

One-Sample Test

1.746 709 .081 .077 -.01 .16scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

270 38.0 38.0 38.0

280 39.4 39.4 77.5

55 7.7 7.7 85.2

50 7.0 7.0 92.3

55 7.7 7.7 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

  

Source: Survey data (2008-9) 

TABLE NO. 5.2.3.2 

One-Sample Statistics

710 2.07 1.197 .045scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.3.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.4.1 Lack of vocabulary activities 

One-Sample Test

1.567 709 .118 .070 -.02 .16scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

277 39.0 39.0 39.0

285 40.1 40.1 79.2

63 8.9 8.9 88.0

40 5.6 5.6 93.7

45 6.3 6.3 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.4.2 

One-Sample Statistics

710 2.00 1.130 .042scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.4.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.5.1 Teaching through Lecture-method 

One-Sample Test

0.033 709 .974 .001 -.08 .08scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

283 39.9 39.9 39.9

280 39.4 39.4 79.3

50 7.0 7.0 86.3

45 6.3 6.3 92.7

52 7.3 7.3 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.5.2 

One-Sample Statistics

710 2.02 1.176 .044scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.5.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.6.1 Lack of required measures to be good reader 

One-Sample Test

0.415 709 .678 .018 -.07 .10scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

273 38.5 38.5 38.5

290 40.8 40.8 79.3

40 5.6 5.6 84.9

55 7.7 7.7 92.7

52 7.3 7.3 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.6.2 

One-Sample Statistics

710 2.05 1.187 .045scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.6.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.7.1 Comprehension problems in texts/materials 

One-Sample Test

1.043 709 .297 .046 -.04 .13scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

275 38.7 38.7 38.7

288 40.6 40.6 79.3

35 4.9 4.9 84.2

57 8.0 8.0 92.3

55 7.7 7.7 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.7.2 

One-Sample Statistics

710 2.05 1.206 .045scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.7.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.8.1 Problems in rate of reading 

One-Sample Test

1.214 709 .225 .055 -.03 .14scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

280 39.4 39.4 39.4

283 39.9 39.9 79.3

45 6.3 6.3 85.6

52 7.3 7.3 93.0

50 7.0 7.0 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.8.2 

 

One-Sample Statistics

710 2.03 1.177 .044scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.8.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.9.1 Problems in reading skills 

One-Sample Test

0.606 709 .545 .027 -.06 .11scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2



 137

scale

290 40.8 40.8 40.8

273 38.5 38.5 79.3

30 4.2 4.2 83.5

62 8.7 8.7 92.3

55 7.7 7.7 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.9.2 

One-Sample Statistics

710 2.04 1.224 .046scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.9.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.10.1 Effectiveness of Repeated Reading Method 

One-Sample Test

0.889 709 .374 .041 -.05 .13scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2



 138

scale

272 38.3 38.3 38.3

283 39.9 39.9 78.2

36 5.1 5.1 83.2

61 8.6 8.6 91.8

58 8.2 8.2 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.10.2 

One-Sample Statistics

710 2.08 1.228 .046scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.10.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.11.1 Unavailability of reading turn in a large class 

One-Sample Test

1.834 709 .067 .085 -.01 .17scale 

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence 
Interval of the

Difference

Test Value = 2
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scale

273 38.5 38.5 38.5

290 40.8 40.8 79.3

26 3.7 3.7 83.0

64 9.0 9.0 92.0

57 8.0 8.0 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

	
Source: Survey data (2008-9) 

TABLE NO. 5.2.11.2 

One-Sample Statistics

710 2.07 1.225 .046scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.11.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.12.1 Need of developing reading skills  

One-Sample Test

1.593 709 .112 .073 -.02 .16scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

278 39.2 39.2 39.2

289 40.7 40.7 79.9

28 3.9 3.9 83.8

56 7.9 7.9 91.7

59 8.3 8.3 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.12.2 

One-Sample Statistics

710 2.05 1.222 .046scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.12.3 

 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.13.1 Contribution of reading skills to other study skills  

One-Sample Test

1.198 709 .231 .055 -.04 .14scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

282 39.7 39.7 39.7

285 40.1 40.1 79.9

42 5.9 5.9 85.8

52 7.3 7.3 93.1

49 6.9 6.9 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

	

Source: Survey data (2008-9) 

TABLE NO. 5.2.13.2 

One-Sample Statistics

710 2.02 1.171 .044scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.13.3 

 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.14.1 Lack of motivation and brainstorming  

One-Sample Test

0.352 709 .725 .015 -.07 .10scale

z

df Sig. (2-tailed)
Mean

Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

271 38.2 38.2 38.2

282 39.7 39.7 77.9

62 8.7 8.7 86.6

50 7.0 7.0 93.7

45 6.3 6.3 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

	
Source: Survey data (2008-9) 

TABLE NO. 5.2.14.2 

One-Sample Statistics

710 2.04 1.150 .043scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.14.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.15.1 Interestedness to learn reading skills 

One-Sample Test

0.849 709 .396 .037 -.05 .12scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

277 39.0 39.0 39.0

287 40.4 40.4 79.4

22 3.1 3.1 82.5

61 8.6 8.6 91.1

63 8.9 8.9 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.15.2 

One-Sample Statistics

710 2.08 1.249 .047scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.15.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.16.1 Hesitation in pronunciation 

One-Sample Test

1.683 709 .093 .079 -.01 .17scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

275 38.7 38.7 38.7

281 39.6 39.6 78.3

50 7.0 7.0 85.4

51 7.2 7.2 92.5

53 7.5 7.5 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.16.2 

One-Sample Statistics

710 2.05 1.190 .045scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.16.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.17.1 Preference of local to foreign texts/materials 

One-Sample Test

1.135 709 .257 .051 -.04 .14scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

272 38.3 38.3 38.3

284 40.0 40.0 78.3

45 6.3 6.3 84.6

54 7.6 7.6 92.3

55 7.7 7.7 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.17.2 

One-Sample Statistics

710 2.06 1.202 .045scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.17.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.18.1 Reading texts/materials word by word 

  

One-Sample Test

1.436 709 .152 .065 -.02 .15scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

270 38.0 38.0 38.0

283 39.9 39.9 77.9

50 7.0 7.0 84.9

49 6.9 6.9 91.8

58 8.2 8.2 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.18.2 

One-Sample Statistics

710 2.07 1.208 .045scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.18.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.19.1 Prefer translation from L2 into L1 to thinking in L2  

One-Sample Test

1.616 709 .107 .073 -.02 .16scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

275 38.7 38.7 38.7

270 38.0 38.0 76.8

66 9.3 9.3 86.1

51 7.2 7.2 93.2

48 6.8 6.8 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.19.2 

One-Sample Statistics

710 2.05 1.173 .044scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.19.3 

 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

TABLE NO. 5.2.20.1 Moving fingers/pens over words 

One-Sample Test

1.184 709 .237 .052 -.03 .14scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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scale

286 40.3 40.3 40.3

271 38.2 38.2 78.5

40 5.6 5.6 84.1

50 7.0 7.0 91.1

63 8.9 8.9 100.0

710 100.0 100.0

Strongly Agree

Agree

Uncertain

Disagree

Strongly Disagree

Total

Valid
Frequency Percent Valid Percent

Cumulative
Percent

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.20.2 

One-Sample Statistics

710 2.06 1.240 .047scale
N Mean Std. Deviation

Std. Error
Mean

 

Source: Survey data (2008-9) 

TABLE NO. 5.2.20.3 

Source: Survey data (2008-9) 

Z-test is applied and significance value is greater than 0.05, hence the hypothesis is 

accepted. 

 

5.3 INTEGRATION OF OBTAINED RESULTS FROM TEACHERS AND 

LEARNERS  

 

RQ NO.1 

It consists of co-relation between two variables of the problem that are 

ineffectiveness of English course and comprehension. In TABLE NO.5.1.1.1 n= 40 

One-Sample Test

1.301 709 .194 .061 -.03 .15scale

z
df Sig. (2-tailed)

Mean
Difference Lower Upper

95% Confidence
Interval of the
Difference

Test Value = 2
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and 37.5% valid percent of the teachers strongly agree, 37.5% agree, 0% uncertain, 

12.5% disagree and 12.5% strongly disagree. While in TABLE NO.5.2.1.1 n =710 

and 38.0 % valid percent of the learners strongly agree, 40.8% agree, 6.3% 

uncertain, 7.7% disagree and 7.0% strongly disagree respectively.  

In TABLE NO.5.1.1.2 mean = 2.25 while in TABLE NO.5.2.1.2 mean = 2.05      

In both TABLE NO.5.1.1.3 and TABLE NO.5.2.1.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

   

RQ NO.2 

It consists of co-relation between two variables of the problem that are 

ineffectiveness of English course and rate of reading. In TABLE NO.5.1.2.1 n= 40 

and 27.5% valid percent of the teachers strongly agree, 42.5% agree, 5.0% 

uncertain, 12.5% disagree and 12.5% strongly disagree. While in TABLE 

NO.5.2.2.1 n =710 and 36.6 % valid percent of the learners strongly agree, 40.8% 

agree, 8.5% uncertain, 6.3% disagree and 7.7% strongly disagree respectively.  

In TABLE NO.5.1.2.2 mean = 2.40 while in TABLE NO.5.2.2.2 mean = 2.08      

In both TABLE NO.5.1.2.3 and TABLE NO.5.2.2.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.3 

It consists of co-relation between two variables of the problem that are 

ineffectiveness of English course and reading skills. In TABLE NO.5.1.3.1 n= 40 

and 25.0% valid percent of the teachers strongly agree, 50.0% agree, 0% uncertain, 

12.5% disagree and 12.5% strongly disagree. While in TABLE NO.5.2.3.1 n =710 

and 38.0 % valid percent of the learners strongly agree, 39.4% agree, 7.7% 

uncertain, 7.0% disagree and 7.7% strongly disagree respectively.  

In TABLE NO.5.1.3.2 mean = 2.38 while in TABLE NO.5.2.3.2 mean = 2.07      
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In both TABLE NO.5.1.3.3 and TABLE NO.5.2.3.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.4 

It consists of a variable of the problem that is lack of vocabulary 

strategies/activities. In TABLE NO.5.1.4.1 n= 40 and 37.5.0% valid percent of the 

teachers strongly agree, 25.0% agree, 12.5% uncertain, 12.5% disagree and 12.5% 

strongly disagree. While in TABLE NO.5.2.4.1 n =710 and 39.0 % valid percent of 

the learners strongly agree, 40.1% agree, 8.9% uncertain, 5.6% disagree and 6.3% 

strongly disagree respectively.  

In TABLE NO.5.1.4.2 mean = 2.38 while in TABLE NO.5.2.4.2 mean = 2.00      

In both TABLE NO.5.1.4.3 and TABLE NO.5.2.4.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.5 

It consists of a variable of the problem that is inappropriateness/teaching through 

lecture-method. In TABLE NO.5.1.5.1 n= 40 and 37.5.0% valid percent of the 

teachers strongly agree, 37.5% agree, 0% uncertain, 12.5% disagree and 12.5% 

strongly disagree. While in TABLE NO.5.2.5.1 n =710 and 39.9 % valid percent of 

the learners strongly agree, 39.4% agree, 7.0% uncertain, 6.3% disagree and 7.3% 

strongly disagree respectively.  

In TABLE NO.5.1.5.2 mean = 2.25 while in TABLE NO.5.2.5.2 mean = 2.02      

In both TABLE NO.5.1.5.3 and TABLE NO.5.2.5.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.6  

It consists of a variable of the problem that is lack of required measures to be good 

reader. In TABLE NO.5.1.6.1 n= 40 and 32.5.0% valid percent of the teachers 
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strongly agree, 37.5% agree, 5.0% uncertain, 12.5% disagree and 12.5% strongly 

disagree. While in TABLE NO.5.2.6.1 n =710 and 38.5 % valid percent of the 

learners strongly agree, 40.8% agree, 5.6% uncertain, 7.7% disagree and 7.3% 

strongly disagree respectively.  

In TABLE NO.5.1.6.2 mean = 2.35 while in TABLE NO.5.2.6.2 mean = 2.05      

In both TABLE NO.5.1.6.3 and TABLE NO.5.2.6.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.7 

It consists of a variable of the problem that is comprehension problems in 

texts/materials. In TABLE NO.5.1.7.1 n= 40 and 37.5.0% valid percent of the 

teachers strongly agree, 37.5% agree, 0% uncertain, 12.5% disagree and 12.5% 

strongly disagree. While in TABLE NO.5.2.7.1 n =710 and 38.7 % valid percent of 

the learners strongly agree, 40.6% agree, 4.9% uncertain, 8.0% disagree and 7.7% 

strongly disagree respectively.  

In TABLE NO.5.1.7.2 mean = 2.25 while in TABLE NO.5.2.7.2 mean = 2.05      

In both TABLE NO.5.1.7.3 and TABLE NO.5.2.7.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.8 

It consists of a variable of the problem that is problems in rate of reading. In 

TABLE NO.5.1.8.1 n= 40 and 37.5.0% valid percent of the teachers strongly agree, 

37.5% agree, 0% uncertain, 12.5% disagree and 12.5% strongly disagree. While in 

TABLE NO.5.2.8.1 n =710 and 39.4 % valid percent of the learners strongly agree, 

39.9% agree, 6.3% uncertain, 7.3% disagree and 7.0% strongly disagree 

respectively.  

In TABLE NO.5.1.8.2 mean = 2.25 while in TABLE NO.5.2.8.2 mean = 2.03      
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In both TABLE NO.5.1.8.3 and TABLE NO.5.2.8.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.9 

It consists of a variable of the problem that is problems of reading skills. In TABLE 

NO.5.1.9.1 n= 40 and 32.5.0% valid percent of the teachers strongly agree, 37.5% 

agree, 5.0% uncertain, 12.5% disagree and 12.5% strongly disagree. While in 

TABLE NO.5.2.9.1 n =710 and 40.8 % valid percent of the learners strongly agree, 

38.5% agree, 4.2% uncertain, 8.7% disagree and 7.7% strongly disagree 

respectively.  

In TABLE NO.5.1.9.2 mean = 2.35 while in TABLE NO.5.2.9.2 mean = 2.04      

In both TABLE NO.5.1.9.3 and TABLE NO.5.2.9.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

 

 

RQ NO.10 

It consists of a variable of the problem that is effectiveness of Repeated Reading 

Method. In TABLE NO.5.1.10.1 n= 40 and 37.5.0% valid percent of the teachers 

strongly agree, 37.5% agree, 0% uncertain, 12.5% disagree and 12.5% strongly 

disagree. While in TABLE NO.5.2.10.1 n =710 and 38.3 % valid percent of the 

learners strongly agree, 39.9% agree, 5.1% uncertain, 8.6% disagree and 8.2% 

strongly disagree respectively.  

In TABLE NO.5.1.10.2 mean = 2.25 while in TABLE NO.5.2.10.2 mean = 2.08      

In both TABLE NO.5.1.10.3 and TABLE NO.5.2.10.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.11 
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It consists of variables of the problem that are teacher’s reading texts/materials and 

unavailability of reading turn to learners in a large class. In TABLE NO.5.1.11.1 

n= 40 and 37.5.0% valid percent of the teachers strongly agree, 37.5% agree, 0% 

uncertain, 12.5% disagree and 12.5% strongly disagree. While in TABLE 

NO.5.2.11.1 n =710 and 38.5 % valid percent of the learners strongly agree, 40.8% 

agree, 3.7% uncertain, 9.0% disagree and 8.0% strongly disagree respectively.  

In TABLE NO.5.1.11.2 mean = 2.25 while in TABLE NO.5.2.11.2 mean = 2.07      

In both TABLE NO.5.1.11.3 and TABLE NO.5.2.11.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.12 

These consist of variables of the problem that are lack of emphasis on reading skills 

and need of developing reading skills. In TABLE NO.5.1.12.1 n= 40 and 30.0% 

valid percent of the teachers strongly agree, 40.0% agree, 5.0% uncertain, 10.0% 

disagree and 15.0% strongly disagree. While in TABLE NO.5.2.12.1 n =710 and 

39.2 % valid percent of the learners strongly agree, 40.7% agree, 3.9% uncertain, 

7.9% disagree and 8.3% strongly disagree respectively.  

In TABLE NO.5.1.12.2 mean = 2.40 while in TABLE NO.5.2.12.2 mean = 2.05      

In both TABLE NO.5.1.12.3 and TABLE NO.5.2.12.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.13 

These consist of variables of the problem that show co-relation between the 

contribution of reading skills to other study skills. In TABLE NO.5.1.13.1 n= 40 

and 30.0% valid percent of the teachers strongly agree, 35.0% agree, 15.0% 

uncertain, 7.5% disagree and 12.5% strongly disagree. While in TABLE 

NO.5.2.13.1 n =710 and 39.7 % valid percent of the learners strongly agree, 40.1% 

agree, 5.9% uncertain, 7.3% disagree and 6.9% strongly disagree respectively.  

In TABLE NO.5.1.13.2 mean = 2.38 while in TABLE NO.5.2.13.2 mean = 2.02      
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In both TABLE NO.5.1.13.3 and TABLE NO.5.2.13.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.14 

These consist of variables of the problem that are lack of reading practice, 

motivation and brainstorming. In TABLE NO.5.1.14.1 n= 40 and 30.0% valid 

percent of the teachers strongly agree, 35.0% agree, 15.0% uncertain, 10.0% 

disagree and 10.0% strongly disagree. While in TABLE NO.5.2.14.1 n =710 and 

38.2 % valid percent of the learners strongly agree, 39.7% agree, 8.7% uncertain, 

7.0% disagree and 6.3% strongly disagree respectively.  

In TABLE NO.5.1.14.2 mean = 2.35 while in TABLE NO.5.2.14.2 mean = 2.04      

In both TABLE NO.5.1.14.3 and TABLE NO.5.2.14.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

 

 

RQ NO.15 

These consist of variables of the problem that are inadequate teacher 

training/equipment and interestedness to learn reading skills. In TABLE 

NO.5.1.15.1 n= 40 and 35.0.0% valid percent of the teachers strongly agree, 30.0% 

agree, 10.0% uncertain, 12.5% disagree and 12.5% strongly disagree. While in 

TABLE NO.5.2.15.1 n =710 and 39.0 % valid percent of the learners strongly 

agree, 40.4% agree, 3.1% uncertain, 8.6% disagree and 8.9% strongly disagree 

respectively.  

In TABLE NO.5.1.15.2 mean = 2.38 while in TABLE NO.5.2.15.2 mean = 2.08      

In both TABLE NO.5.1.15.3 and TABLE NO.5.2.15.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 



 155

RQ NO.16 

These consist of variables of the problem that are lack of motivation, brainstorming 

and hesitation in pronunciation. In TABLE NO.5.1.16.1 n= 40 and 35.0% valid 

percent of the teachers strongly agree, 32.5% agree, 7.5% uncertain, 15.0% 

disagree and 10.0% strongly disagree. While in TABLE NO.5.2.16.1 n =710 and 

38.7 % valid percent of the learners strongly agree, 39.6% agree, 7.0% uncertain, 

7.2% disagree and 7.5% strongly disagree respectively.  

In TABLE NO.5.1.16.2 mean = 2.33 while in TABLE NO.5.2.16.2 mean = 2.05      

In both TABLE NO.5.1.16.3 and TABLE NO.5.2.16.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.17 

These consist of variables of the problem that show co-relation and preference of 

local to foreign texts/materials. In TABLE NO.5.1.17.1 n= 40 and 30.0.0% valid 

percent of the teachers strongly agree, 37.5% agree, 10.0% uncertain, 10.0% 

disagree and 12.5% strongly disagree. While in TABLE NO.5.2.17.1 n =710 and 

38.3 % valid percent of the learners strongly agree, 40.0% agree, 6.3% uncertain, 

7.6% disagree and 7.7% strongly disagree respectively.  

In TABLE NO.5.1.17.2 mean = 2.38 while in TABLE NO.5.2.17.2 mean = 2.06      

In both TABLE NO.5.1.17.3 and TABLE NO.5.2.17.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.18 

It consists of a variable of the problem that is reading texts/materials word by 

words. In TABLE NO.5.1.18.1 n= 40 and 32.5.0% valid percent of the teachers 

strongly agree, 35.0% agree, 10.0% uncertain, 10.0% disagree and 12.5% strongly 

disagree. While in TABLE NO.5.2.18.1 n =710 and 38.0 % valid percent of the 

learners strongly agree, 39.9% agree, 7.0% uncertain, 6.9% disagree and 8.2% 

strongly disagree respectively.  
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In TABLE NO.5.1.18.2 mean = 2.35 while in TABLE NO.5.2.18.2 mean = 2.07      

In both TABLE NO.5.1.18.3 and TABLE NO.5.2.18.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.19 

These consist of variables of the problem that show co-relation and preference to 

translation from L2 into L1 to thinking in L2. In TABLE NO.5.1.19.1 n= 40 and 

27.5.0% valid percent of the teachers strongly agree, 40.0% agree, 7.5% uncertain, 

17.5% disagree and 7.5% strongly disagree. While in TABLE NO.5.2.19.1 n =710 

and 38.7 % valid percent of the learners strongly agree, 38.0% agree, 9.0% 

uncertain, 7.2% disagree and 6.8% strongly disagree respectively.  

In TABLE NO.5.1.19.2 mean = 2.38 while in TABLE NO.5.2.19.2 mean = 2.05      

In both TABLE NO.5.1.19.3 and TABLE NO.5.2.19.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

RQ NO.20 

It consists of a variable of the problem that is moving fingers/pens over words 

while reading. In TABLE NO.5.1.20.1 n= 40 and 30.0% valid percent of the 

teachers strongly agree, 37.5% agree, 10.0% uncertain, 15.0% disagree and 7.5% 

strongly disagree. While in TABLE NO.5.2.20.1 n =710 and 40.3 % valid percent 

of the learners strongly agree, 38.2% agree, 5.6% uncertain, 7.0% disagree and 

8.9% strongly disagree respectively.  

In TABLE NO.5.1.20.2 mean = 2.33 while in TABLE NO.5.2.20.2 mean = 2.06      

In both TABLE NO.5.1.20.3 and TABLE NO.5.2.20.3 Z-test is applied and 

significance value is greater than 0.05, hence the hypothesis is accepted in both 

research questions.  

 

 

5.4 INTERVIEWS OF LEARNERS  
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The learners were interviewed. The responses and reactions of learners 

about various variables of the problem were presented and analysed qualitatively as 

under:                                
5.4.1 English Course  

The learners expressed their opinions that English course was ineffective in 

developing their comprehension, rate of reading, reading skills and vocabulary etc. 

It did not cater their needs and interests. It was mostly alien to their cultural 

perspectives and above the level of their understanding. It was needed to be 

simplified, localized and added with effective reading texts/materials for that 

purpose.    

 
5.4.2 Vocabulary 

The learners responded that new vocabulary was one of the greatest hurdles 

in their understanding of texts/materials in Remedial, Compulsory, Major, Minor, 

and Optional syllabi/courses at the graduate level. It badly affected their 

performance in class as well as in examination.  

 
5.4.3 Lecture-Method 

The learners showed their total dissatisfaction about Lecture-method 

because it was teacher-centred rather than learner-centred. It did not make learners 

to be independent readers of texts/materials. It could not develop reading skills and 

the rest of study skills. It encouraged teacher to be authoritative in the class. It 

minimized the use of blackboard for teaching learning process. It provided total 

time to teacher talk in the class. 

 
5.4.4 Reading Problems/Fears 

The learners indicated various reading fears/problems such as: 

a. Their pronunciation and accent were not English but were influenced by L1.  

b. They felt shy and hesitant because others might laugh at them in class. 

c. They did not have good rate of reading.  

d. They were habitual of reading word by word.  
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e. They could not get their turn of reading due to overcrowded and large 

English class.  

f. The teacher did not give them reading practice in class. 

 
5.4.5 Repeated Reading Method 

The learners considered that that Repeated Reading Method was effective 

and useful to develop their reading skills. It will provide and manage a lot of 

reading practice to each learner in class. It will help them to develop their reading 

skills etc.  

 

5.4.6 The contribution of Reading Skills to the Development of Other Study Skills.  

The learners were quite optimistic about reading skills because those 

basically helped to develop the rest of study skills. Each skill related directly or 

indirectly to reading skills. 

 
5.4.7 Attitude and Interest towards Reading Skills 

The learners showed their positive attitude and interest towards reading 

skills but there was lack of motivation and brainstorming in that regard. Teachers 

needed to select and adapt texts/materials keeping in view levels, needs, and 

interests of learners etc.      

 
5.4.8 Prefer Local to Foreign Texts/Materials  

The learners were of the opinion that culturally familiar texts/materials 

should be prescribed at the graduate level to develop their reading skills. While 

current prescribed foreign texts/materials were replete of new vocabulary and 

lengthy sentences that hindered their comprehension etc.   

5.4.9 Prefer Translation from L2 into L1 to Thinking Directly in L2 

The majority of learners told that they came from non-English medium 

background. They were slow readers because they did not think directly in L2 but 

tried to translate words, phrases and sentences from L2 into L1 while reading 

passages that was time consuming, slow and tiresome. 
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5.4.10 Use of Audio-visual Aids 

The learners told that there was scarcity of audio-visual aids to improve 

their reading practice. Those were used only for seminars, workshops and functions 

etc. in the University. 

 
5.4.11 Inclusion of Simple and Effective Reading Texts/Materials  

The learners responded that simple and local texts/materials would be very 

effective in order to improve their rate of reading and comprehension. 

 

5.4.12 Division of Large Class into Short Groups  

The learners replied that Remedial English/Compulsory class included 

learners of mostly two or more departments/institutes ranging from 200 to 250 

approximately. Such a mess made teaching learning process difficult and tiresome. 

Moreover, the voice and instruction of teacher were not audible to  backbenchers.    

 
5.4.13 Critical Situations   

The learners showed their apprehensions about uncomfortable and critical 

situations. There was sometimes student’s boycott of classes, sometimes 

employee’s strike, sometimes transport strike and political party strike. There was 

regular as well as irregular schedule of load-shedding that caused interruption in 

smooth running of classes.    

 
5.4.14 Maintenance of Reading Cards of Learner’s Progress 

The learners told that there was neither regular reading practice nor 

maintaining reading cards of learner’s progress.  

 

5.4.15 Class Organization  

The learners expressed their views that there was mostly fixed seating 

arrangement in auditoriums/halls. Hence they felt problems during pair and group 

work in classes. It minimized interaction between teacher and learners and learners 

themselves. 
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5.4.16 Teacher Training 

The learners mostly discarded the teaching methods, attitudes and 

ineffective efforts of newly appointed Remedial tutors and Research 

fellows/associates. They were neither confident nor well equipped and trained to 

teach English course. 

 
5.4.17 Time Factor 

The learners displayed their dissatisfaction about short time period for 

English class. There were three classes for three days of a week in each semester. 

Each class was for 50 minutes only that was insufficient to teach effectively.     

 
5.4.18 Feedback 

The learners told that there was no feedback from teacher’s side on their 

work and performance in the class. That was why their deficiencies remained 

concealed. Their errors and mistakes were not rectified at all.  

 

 

 

5.4.19 Role of Teacher in the Class 

The learners told that the role of teacher was authoritative rather than frank 

and friendly. He/she was inclined to have total control over each activity in the 

class. He/she demanded respect and obedience from learners. 

 

5.4.20 Role of Learners in the Class  

The learners replied that they had passive role and participation in reading 

practice in class. Each of learners could not get his/her turn of reading due to a 

large class and also doing reading of texts/materials by teacher himself/herself.   

 
5.4.21 Class Observation/Evaluation 

The learners declared that there was neither class observation by experts or 

senior teachers nor evaluation of course by either by peers or learners themselves.  
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5.5 INTERVIEWS OF TEACHERS/REMEDIAL TUTORS 
 
 
            The teachers/remedial tutors were interviewed. Their responses and 

reactions about various variables of this research were presented and analysed 

qualitatively as under:                                
 

5.5.1 English Course  

The teachers/remedial tutors expressed their opinions that English course 

was ineffective in developing comprehension, rate of reading, reading skills and 

vocabulary etc of learners at the graduate level. It did not cater their needs and 

interests. It was mostly alien to their cultural perspectives and above the level of 

their understanding. It was needed to be updated, simplified, localized and added 

with effective reading texts/materials for that purpose.    

 
5.5.2 Vocabulary 

They responded that new vocabulary was one of the greatest hurdles for 

learners in their understanding of texts/materials in Remedial, Compulsory, Major, 

Minor, and Optional syllabi/courses at the graduate level. It badly affected their 

performance in class as well as in examination.  

 
5.5.3 Lecture-Method 

They opined that they were taught through Lecture-Method hence they were 

also inclined to teach through the same. It was teacher-centred rather than learner-

centred. It did not make learners to be independent readers of texts/materials. It 

could not develop reading skills and the rest of study skills. It encouraged teacher 

to be authoritative in the class. It minimized the use of blackboard for teaching 

learning process. It provided total time to teacher talk in the class. 

 
5.5.4 Reading Problems/Fears 

  They indicated various reading fears/problems such as: 
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  a. Pronunciation and accent of learners were not English but were influenced   

   by L1.  

  b. Learners felt shy and hesitant because others might laugh at them in class. 

  c. Learners did not have good rate of reading.  

  d. Learners were habitual of reading texts/materials word by word.  

  e. Learners could not get their turn of reading due to overcrowded and large  

   English class.  

  f. The majority of learners were not given ample opportunity of reading      

   practice in class. 

 
5.5.5 Repeated Reading Method 

They opined that Repeated Reading Method was effective and useful to 

develop reading skills of learners at the graduate level in the University of Sindh. It 

provided and managed a lot of reading practice to each learner in class. It helped 

learners to develop reading skills of learners.   

 

5.5.6 The contribution of Reading Skills to the Development of Other Study Skills.  

They considered that reading skills dually helped learners to develop the 

rest of study skills. Each skill related directly or indirectly to reading skills. 

 
5.5.7 Attitude and Interest towards Reading Skills 

They mentioned that learners had positive attitude and interest towards 

reading skills but there was lack of motivation and brainstorming in that regard. 

They also emphasized that teachers should be trained/equipped to select and adapt 

texts/materials keeping in view levels, needs, and interests of learners etc.      

 
5.5.8 Prefer Local to Foreign Texts/Materials  

They advised that culturally familiar texts/materials should be prescribed at 

the graduate level to develop their reading skills. While current prescribed foreign 

texts/materials were replete of new vocabulary and lengthy sentences that hindered 

comprehension of learners etc.   

5.5.9 Prefer Translation from L2 into L1 to Thinking Directly in L2 
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They considered that the majority of learners came from non-English 

medium background. They were slow readers because they did not think directly in 

L2 but tried to translate words, phrases and sentences from L2 into L1 while 

reading passages that was time consuming, slow and tiresome. 

 

5.5.10 Use of Audio-visual Aids 

They told that there was scarcity of audio-visual aids to improve reading 

practice of learners. Audio-visual aids were used only for seminars, workshops and 

functions etc. in the University. 

 
5.5.11 Inclusion of Simple and Effective Reading Texts/Materials  

They responded that simple and local texts/materials would be very 

effective in order to improve rate of reading, comprehension and reading skills of 

learners at the graduate level in the University of Sindh. 

 

5.5.12 Division of Large Class into Short Groups  

They replied that Remedial English/Compulsory class included learners of 

mostly two or more departments/institutes ranging from 200 to 250 approximately. 

Such a mess made teaching learning process difficult and tiresome. Moreover, the 

voice and instruction of teacher were not audible to  backbenchers.    

 
5.5.13 Critical Situations   

They showed their apprehensions about uncomfortable and critical 

situations. There was sometimes student’s boycott of classes, sometimes 

employee’s strike, sometimes transport strike and political party strike. There was 

regular as well as irregular schedule of load-shedding that caused interruption in 

smooth running of classes.    

 
5.5.14 Maintenance of Reading Cards of Learner’s Progress 

They told that there was neither regular reading practice nor maintaining 

reading cards of learner’s progress at the graduate level in the University of Sindh            

.  
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5.5.15 Class Organization  

They expressed their views that there was mostly fixed seating arrangement 

in auditoriums/halls. Hence learners felt problems during pair and group work in 

classes. It minimized interaction between teacher and learners and learners 

themselves. 

 
5.5.16 Teacher Training 

They considered that there was lack of regular teacher training/refresher 

course. Moreover, newly appointed Remedial tutors and Research 

fellows/associates did not know much about effective teaching methods. They were 

neither confident nor well equipped and trained to teach English course. 

 
5.5.17 Time Factor 

They displayed their dissatisfaction about short time period for English 

class. There were three classes for three days of a week in each semester. Each 

class was for 50 minutes only that was insufficient to teach effectively.     

 
 

 

5.5.18 Feedback 

They told that there was no feedback from teacher’s side on work and 

performance of learners in the class. That was why deficiencies of learners 

remained concealed. Their errors and mistakes were not rectified at all.  

 
5.5.19 Role of Teacher in the Class 

They told that the role of teacher was authoritative rather than frank and 

friendly. He/she was inclined to have total control over each activity in the class. 

He/she demanded/expected respect and obedience from learners. 

 

5.5.20 Role of Learners in the Class  

They replied that learners had passive role and participation in reading 

practice in class. Each of learners could not get his/her turn of reading due to a 



 165

large class. Teachers had maximum speaking time and learners had minimum 

speaking time in the class.   

 
5.5.21 Class Observation/Evaluation 

They declared that there was neither class observation by experts or senior 

teachers nor evaluation of course either by peers or learners themselves at the 

graduate level in the University of Sindh.  

 
5.6 INTEGRATION OF OBTAINED RESULTS THROUGH INTERVIEWS
 OF TEACHERS AND LEARNERS 
 
 
ENGLISH COURSE 
 
          The majority of both teachers and learners opined about the English course     
as under:  
          a. it was ineffective to develop comprehension, rate of reading, reading    

   skills and vocabulary of learners. 

          b. it did not fulfill the needs and interests of learners.  

          c. they suggested that it should be revised, simplified, adapted and            

   culturally familiarized.  

VOCABULARY 

 
          The prominent number of both learners and teachers told about new 

vocabulary as under: 

 
          a. it is problematic in understanding the texts/materials  

          b. it affects class performance as well as test results    

 
LECTURE METHOD 
 
          The greater number of both teachers and learners responded about lecture 

method as under:  

          a. it is teacher-centred  

          b. it is authoritative 

          c. it deprives learners to be independent  
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          d. it is inappropriate to develop reading skills  

          e. it maximizes the time of teacher talk   

 
READING PROBLEMS/FEARS 

          Many teachers and learners expressed their point of views about reading 

problems and fears as under: 

  a. there is overwhelming influence of L1   

  b. lack of confidence  

  c. learners’ reading speed is slow  

  d. they are poor readers  

  e. lack of reading practice   

 

REPEATED READING METHOD 
 
          Both learners and teachers were of the opinion that: 
 
          a. it was an effective and useful method.  

          b. it will provide ample reading practice 

          c. it will develop reading skills of learners.. 

 

 
THE CONTRIBUTION OF READING SKILLS TO THE DEVELOPMENT OF 

OTHER STUDY SKILLS   

          The learners as well as teachers were quite optimistic about reading skills:  

          a. reading skills will help to develop the rest of study skills.  

          b. it is a basic skill that directly or indirectly relates to other skills. 

 
ATTITUDE AND INTEREST TOWARDS READING SKILLS: 

          The teachers and learners indicated their views as under:   

 

           a. it was positive and full of interest 

           b. there was lack of motivation and brainstorming. 
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           c. the texts/materials should be level-oriented, need-oriented, and interest-      

    oriented.      

 
PREFER LOCAL TO FORIEGN TEXTS/MATERIALS  

           Both learners and teachers pinpointed their responses as under:  

a. local and culturally familiar texts/materials were preferred.  

b. foreign texts/materials were lengthy and difficult due to new vocabulary    

 
PREFER TRANSLATION FROM L2 INTO L1 TO THINKING DIRECTLY IN 

L2 

            The learners and teachers told about this problem as under: 

a. majority of learners were used to translation 

b. majority of learners did not think directly in L2 

            c. reading of texts/materials was time consuming, slow and exhausting. 

USE OF AUDIO-VISUAL AIDS 

            The teachers and learners expressed their opinions as under: 

a. there was unavailability of audio-visual aids for reading practice.         

 b. these aids were reserved only for official workshops, seminars,            

     functions etc.  

 

INCLUSION OF SIMPLE AND EFFECTIVE READING TEXTS/MATERIALS  

 

            Both teachers and learners told that simple and local texts/materials are very 

effective to improve rate of reading, comprehension and reading skills. 

 
DIVISION OF LARGE CLASS INTO SHORT GROUPS 

            The teachers and learners displayed their opinions as under:   

a. large class  ranging from 200 to 250 was totally discarded  

b. it caused teaching learning process to be difficult and exhausting.  

c. it enlarged the gap of communication between teacher and learners.    

 
CRITICAL SITUATIONS   
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            Both teachers and learners showed their apprehensions about critical 

situations that badly disturbed classes as under: 

 

      a. political parties strikes 

            b. student’s boycott of classes  

      c. employee’s strike  

      d. transporter’s strike  

      e. load-shedding     

 

MAINTENANCE OF READING CARDS OF LEARNER’S PROGRESS 

            The teachers and learners responded as under: 

a. there was no regular reading practice  

b. reading cards of learner’s progress were not maintained   

 

CLASS ORGANIZATION  

            Both teachers and learners expressed their views as under: 

a. there was mostly fixed seating arrangement in auditoriums/halls.  

b. it hindered pair and group work in English classes  

c. it minimized interaction and rapport between teacher and learners  

 
TEACHER TRAINING 

            The teachers as well as learners expressed their views as under: 

a. mostly English teacher/remedial tutors were untrained 

b. newly appointed Remedial tutors and Research fellows/associates did             

     not know much about effective teaching methods.  

c. they were not confident to teach English course  

 
TIME FACTOR 

            They mentioned their point of views as under: 

a. time period for English class was short and insufficient.  

b. there were only three classes for three days of a week in each semester      

 c. it was not possible to teach English course effectively.     
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FEEDBACK 

            Both teachers and learners told about feedback as under: 

            a. there was no feedback from teacher’s side  

            b. drawbacks of learners were not rectified  

            c. the errors and mistakes remained concealed  

 
ROLE OF TEACHER IN THE CLASS 

            Both teachers and learners expressed their opinions about the role of teacher 

as under:   

            a. it was authoritative rather than frank and friendly.  

            b. controller over each activity in the class  

            c. respect and obedience from learners was required. 

 

ROLE OF LEARNERS IN THE CLASS  

            Both types of respondents expressed their opinions as under: 

a. role of learners was passive  

b. most of the learners could not participate in reading practice in class  

c. teachers enjoyed maximum speaking time  

d. learners had minimum speaking time in the class   

 
CLASS OBSERVATION/EVALUATION 

            Both teachers and learners denied the proposition about class observation 

and evaluation as under:  

            a. it was neither carried out by experts or senior teachers nor learners   

 themselves.  

           b. it did not improve learning at the graduate level in the University of  

 Sindh.  
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5.7 PARTICIPANT OBSERVATION              
 
                                

            A participant observation sheet was prepared, that consisted of four parts 

each followed by multiple choice questions. There were three categories such as to 

great extent, to some extent and not at all. The rationale/justification behind the 

selection of that research tool was to observe and see the real class situation, 

teaching method, English course and roles of teacher and learners and record the 

same. Remedial English and English compulsory classes were observed through 

participant observation, at the graduate level in the University of Sindh, keeping in 

view various variables of the problem. The data collected through participant 

observation was analysed qualitatively as under:   
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1. Teaching Method                                                                   

            It was observed that the instructions before any activity/task were clear to 

some extent. In case of a few senior and experienced teachers the instructions were 

clear, simple and comprehensive to great extent. But these were clear not at all in 

case of newly appointed and inexperienced research fellows and remedial tutors.    

            It was seen that there was not at all any warm up activity before starting any 

lesson/text in the class. As soon as the teacher enters the class he/she takes 

attendance himself or herself or moves the attendance sheet in the class to be signed 

by each learner. Then he/she starts to deliver a lecture on any one of the few 

specified or short listed topics of English course/syllabus.      

            The scholar came to know through class observation that there was not at all 

elicitation of topic/lesson at the graduate level in the University of Sindh. There 

was not any hard and fast practice of elicitation. Hence, brainstorming and warm up 

activity was not carried out by the teacher/remedial tutor in order to make the class 

lively, interactive and dynamic.    

            It was seen that there was not at all any introduction of the required lesson 

or text/material because the teacher had already dictated the outline/ list of few 

specified and selected topics in the very first class.      

            It was observed that practice stage was not carried out at all by the teacher/ 

remedial tutor in the class at the graduate level in the University of Sindh.                                        

  It was observed that there was not at all any production stage. The 

teacher/remedial tutors were used to deliver a lecture and at the end of class 

learners were asked to raise question if any point was not understood by them.       

            It was observed that the teacher/ remedial tutor did not give feedback at all 

on the errors and deficiencies of learners. Hence, there was not development of 

reading skills through that teaching method at the graduate level.       
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            It was observed that there was eye contact to some extent between teacher 

and learners in the class and it was utilized only to keep the learners calm and quiet 

nothing else.    

            It was observed that the teacher/remedial tutor did not teach at all through 

body language/gestures but used the same sometimes to emphasize his/her point of 

view.     

            It was observed that repeated reading method would be effective to great 

extent in comparison to lecture method or grammar translation method to develop 

reading skills of learners at the graduate level in the University of Sindh.       

 

2. English course:  

            It was observed that the texts/materials prescribed at the English course 

were not culturally familiar at all to learners. They encountered a lot of difficulties 

in understanding them. The names, places, situations and concepts mentioned in 

those texts/materials were to totally alien to learners.       

            It was observed that the texts/materials were not at all need-oriented. The 

needs of learners were neither known, evaluated nor analysed in order to maintain a 

rapport between English course and the needs of learners.             

            It was observed that learners were taught reading skills in the class to some 

extent. But teaching method and English course were not effective to develop their 

reading skills.  

            It was observed that reading skills will help learners to great extent to 

develop the rest of their study skills such as: listening, speaking, and writing etc. at 

the graduate level. It was considered that reading had been a basic skill that 

contributed and led to other study skills.    

            It was observed that there were some exercises/tasks of scanning, 

skimming, surveying and detailed reading in the texts/materials. But those were 

insufficient, ineffective, unfamiliar and complex at all to develop their reading 

skills.     

            It was seen that the learners used L1 to great extent in the class. They felt 

hesitation and difficulty in order to communicate in L2.  
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3. Class organization: 

      It was seen that there were fixed seating arrangement to great extent in the 

class. But there was not U-shape seating arrangement at all in the class.     

      It was observed that classroom situation was not comfortable at all. There 

were some broken wooden chairs, fused bulbs and out of order fans in the class. 

Moreover, there was regular as well as irregular schedule of load-shedding.     

      It was observed that there was pair work to some extent. But learners were 

not given any feedback on their errors and mistakes.   

      It was seen that there was not group work at all due to mostly fixed seating 

arrangement and overcrowded class at the graduate level.   

 

      It was observed that there was not availability/facility of audio-visual aids at 

all in order to carry on teaching learning process at the graduate level. 

      It was seen that voice of teacher was audible to backbenchers to some 

extent yet learners felt confusion in clear understanding of instructions. The 

number of learners ranged mostly from 100 to 150 and onwards.       

      It was observed that there were physical constraints to great extent in the 

class that hindered the development of reading skills of learners at the graduate 

level in the University of Sindh.     

       

4. General comments: 

  

            It was observed and seen that the class was not successful at all. The 

majority of learners were passive, silent and non-participant in class performance. 

A few learners responded in the class. The role of teacher/remedial tutor was 

active, dominant and teacher-centred.    

 

            It was observed that the teaching of reading skills to learners was not 

satisfactory at all.   
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            Keeping in view, the problem under study and its above mentioned various 

variables it was inferred that repeated reading method would be preferred to lecture 

method or grammar translation method for the purpose to develop reading skills of 

learners at the graduate level in the University of Sindh.         

             

            It was observed and evaluated through qualitative data analysis that the 

teachers/remedial tutors needed in-service training, refresher course and workshop 

in order to make them well equipped and adequately trained to use repeated reading 

method for developing reading skills of learners at the graduate level in the 

University of Sindh.      

 

                                       

  

     

 

                                   

 

 

CHAPTER NO.6 
RESEARCH REPORT/SUMMARY/CONCLUSION 

6.1 BRIEF RESTATEMENT OF THE PROBLEM    

                    

The research study entitled “Developing reading skills of learners through 

effective English language teaching method at the graduate level in the University 

of Sindh” was a descriptive type of research and its findings were analysed 

statistically and inferentially. The problem of reading skills was considered to be 

the most crucial and fundamental for learners at the graduate level because they 

could not fully comprehend the texts/materials, prescribed at syllabi/courses of 

Remedial English and English Compulsory. Those texts/materials were not 

appropriate for the purpose to develop reading skills of learners. Moreover, the 

English Language Teaching methods in practice such as Grammar Translation 
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Method and Lecture Method were also unsuitable to develop reading skills of 

learners. The newly graduates were appointed as Remedial English tutors, who 

were neither trained nor equipped with modern techniques and strategies of 

effective teaching method in order to develop reading skills of learners. The tests, 

conducted for admission and selection of learners at the under-graduate level did 

not evaluate and categorize learners according to their various levels, needs and 

backgrounds etc. The learners faced a lot of problems in reading skills, 

comprehension, and vocabulary in difficult texts/materials, which badly affected 

their performance, and success at the graduate level. It was considered that reading 

was the basic skill that contributed to the development of the rest of study skills at 

the graduate level. Hence developing reading skills of learners through effective 

English Language Teaching (ELT) Method was crucial and researchable. The 

independent variable (cause or input) and dependent variable (effect or output) of 

the research topic had strong co-relation between them.  

Keeping in view various aspects of the problem, the following objectives 

were framed.  

            a. To survey briefly the previous English syllabi/courses and teaching             

     methods and their effectiveness to develop reading skills of learners             

     at the graduate level.  

  

            b. To develop reading skills of learners through Repeated Reading               

     Method at the graduate level in the University of Sindh.   

 
  

            Although various research studies were carried out on reading skills at 

different times, levels and in various situations, but their implications were neither 

implemented nor applied to resolve the problem of learners at the graduate level in 

the University of Sindh. Many researchers agreed on the point that reading skills 

were enhanced mostly through Repeated Reading Method. Their research findings 

supported that repeated reading method would be an effective method to improve 

reading fluency and better comprehension of L2 readers.  
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However, the research carried on developing reading skills through RR 

Method in L2/EFL setting and its implications were not implemented at the 

graduate level. Hence the problem of developing reading skills of learners did not 

resolve. On account of above mentioned rationale/justification further research was 

needed into the problem at the graduate level. In the light of above various research 

studies and their implications the following hypothesis was derived to carry on 

research into the problem:                

To develop reading skills of learners through Repeated Reading Method at 

the graduate level in the University of Sindh 

 
6.2. PROCEDURE        

The population of this research study consisted of two comprehensive lists 

1. The number of learners (Morning & Evening) of the various faculties at the 

graduate level in the University of Sindh was shown through a table (See 

APPENDIX NO.10). Accordingly 10% of the total number of male learners 

(morning & evening) that was 5373 was randomly selected. The 10% of the total 

number of female learners (morning & evening) that was 1732 was also randomly 

selected. Thus 720 learners of English were randomly selected as a sample of 

survey.   

2.The second list of the population comprised of total number of male and female 

teachers and Remedial English tutors, that was 40, teaching in various faculties at 

the graduate level in the University of Sindh. 

 
The data collected through participant observation was analysed 

qualitatively in Chapter No.1 and interviews of respondents were analysed 

qualitatively in Chapter No.5 (Data Analysis) of the thesis. While the data collected 

through two separate research questionnaires for 40 English teachers/Remedial 

tutors and 10% randomly selected sample of survey of learners that was 710 

respectively at the graduate level in the University of Sindh was analysed 

quantitatively in Chapter No.5 (Data Analysis) of the thesis. Likert scale of five-

point was used for that purpose. Each research question was presented in tabular 

forms. Thus quantitative data, collected under each research question was analysed 
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by using SPSS version 15 computer programme that derived central tendency, 

dispersion and statistical inference etc. The first table derived frequency, percent, 

valid percent and cumulative percent. The second table derived mean, standard 

deviation and standard error mean. The third table showed that Z-test was applied, 

wherein test value was equal to 2. As significance value was greater than 0.05, 

hence hypothesis was accepted            

          

6.3. FINDINGS 

The following findings were drawn from the data collected through above 

mentioned research tools from respondents at the graduate level in the University 

of Sindh:    

1. The majority of teachers and learners showed their agreement that English 

course was ineffective in developing comprehension of learners. On the contrary 

some of them were either disagreed or uncertain about this statement.    

2.  The most of teachers and learners agreed that English course was ineffective in 

developing rate of reading of learners. While some of them either disagreed or were 

uncertain about this statement.   

3. A greater number of respondents indicated their consent that English course was 

ineffective in developing reading skills of learners. While some of them either 

disagreed or were uncertain about it. 

4. A larger number of both teachers and learners opined that there were not ample 

strategies and activities for improving vocabulary of learners. On the contrary some 

of them were either agreed or uncertain about this proposition.   

5. The majority of both teachers and learners viewed that English course was taught 

by Lecture-method. On the other hand, the remaining number of respondents did 

not agree or were uncertain about it.  

6. A greater number of both respondents agreed the statement that measures were 

not taken to make learners to be good readers in order to get maximum output of 

prescribed courses. While the rest of teachers and learners either agreed or were 

uncertain about it.   
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7. A huge number of both teachers and learners showed their consent that   learners 

faced problems in comprehension of texts/materials. While some of them either 

opposed or were undecided about it. 

8. A prominent portion of both teachers and learners considered that learners faced 

problems in rate of reading texts/materials. On the other hand the rest of 

respondents either disagreed or were uncertain about this proposition. 

9. The majority of teachers and learners indicated that learners faced problems in 

reading skills of texts/materials. While some of them either opposed or were 

indecisive about this statement.  

10. The majority of both teachers and learners confirmed that Repeated         

Reading Method was effective in developing comprehension, rate of reading and 

reading skills of learners. On the other hand some of them either disagreed or were 

undecided in this regard. 

11. An eminent number of teachers agreed that they themselves read texts/materials 

and learners also agreed that each of them did not get turn of reading in the class. 

While the rest of them either agreed or were uncertain about it.    

12. The majority of teachers agreed that the development of reading skills was not 

emphasized the most in the class. However, learners showed their likeness towards 

development of reading skills. While the rest of teachers and learners either 

disagreed or were indecisive about it.   

13. A larger number of both teachers and learners agreed that the development of 

reading skills contributed to the development of other study skills. While the rest of 

them either disagreed or were uncertain about it. 

14. A lot of number of both teachers and learners agreed that learners were not 

given  much reading practice and motivation in the class. On the contrary, the rest 

of them either  disagreed or were uncertain about it. 

15. The majority of teachers confirmed that they were not fully trained and 

equipped to teach reading skills. While some of them either thought to be fully 

trained/equipped or were uncertain. However, most of the learners showed their 

interest to learn reading skills. On the contrary, the rest of them either declined or 

were uncertain about it.    
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16. The majority of both teachers and learners opined that learners felt hesitation in 

pronunciation in reading texts/materials orally. On the other hand, the rest of them 

either disagreed or were uncertain about it.  

17. A greater number of both teachers and learners agreed that they preferred local 

to foreign texts/materials to develop reading skills. On the other side, the rest of 

them either disagreed or were undecided about this proposition. 

18. A huge number of both teachers and learners agreed that learners read 

texts/materials word by word while scanning, skimming and surveying etc. While 

the rest of them either disagreed or were uncertain about it.  

19. The majority of both teachers and learners agreed that learners preferred     

translation from L2 into L1 to thinking directly in L2 while reading    

texts/materials. On the contrary, the rest of them either disagreed or were uncertain 

about it.  

20. A large number of both teachers and learners agreed that the majority of 

learners move their fingers/pens over words while reading texts /materials. While 

the rest of them either disagreed or were uncertain about this statement.  

            Consequently, the findings of this research study coincide with the 

objectives of the study.  The problem was thoroughly studied through brief survey 

of the previous English syllabi/courses and teaching methods and their 

effectiveness to develop reading skills of learners at the graduate level. It was 

inferred and found that the reading skills of learners may be developed through 

Repeated Reading Method at the graduate level in the University of Sindh.   

 
 6.4 RECOMMENDATIONS/SUGGESTIONS 

Keeping in view, the findings of this research, the following 

recommendation/ suggestions are put forward for implementation and necessary 

action by English teachers/Remedial tutors, Syllabus/course designers, Academic 

Council, Board of Advanced Studies, Competent Authority of the University of 

Sindh, Ministry of Education Government of Sindh, Curriculum and Extension 

Wing Federal Ministry of Education Islamabad and Higher Education Commission 

Islamabad.    
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1. The existing English Course may be updated and accompanied with the  required 

texts/materials to develop reading skills of learners. 

2. The Repeated Reading Method may be implemented in soul and spirit in 

teaching English course/syllabus at the graduate level by all concerned quarters to 

develop reading skills of learners.      

3. The English teachers/Remedial Tutors should be imparted in-service training and 

regular refresher courses particularly in the Repeated Reading Method for teaching 

texts/materials effectively.  

4. The monetary and service benefits such as promotion, seniority and annual 

increments should be linked with compulsory teacher training courses and research 

etc.  

5. The effective teaching methodology, teacher training, class performance, 

research and learner evaluation should be given top priority in Annual Confidential 

Report of each teacher.   

6. A panel of well trained resource persons and experts should be constituted to 

observe English class of each teacher regularly and prepare evaluation sheet for 

feedback and effective teaching of reading skills at the graduate level in the 

University of Sindh.  

7. The strategies and activities discussed in Problem of New Vocabulary (Chapter 

No.1) may be adopted for improving vocabulary of learners that will contribute to 

develop reading skills of learners.  

8. The Pre-Entry Test conducted for admission in all the disciplines in the 

University of Sindh should be need-oriented, interest-oriented and level-oriented of 

learners rather than test-oriented.  

9. The development of reading skills should be emphasized the most in English 

classes, because it is basic skill that contributes to the development of other study 

skills. 

10. The time of teacher reading and speaking in English class should be minimized. 

Each of learners should be given ample opportunity of reading texts/materials in 

class.  
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11. The large classes should be divided into small groups from 25 to 35 

approximately. The moveable seating rather than fixed seating arrangement should 

be managed for pair work, group work and team work in the class.   

12. Learner-centred approach rather than teacher-centred approach should  be 

emphasized to develop reading skills of learners. 

13. Reading fears and problems of learners may be resolved by a lot of timed 

reading practice, participation, motivation, counseling, encouragement and self-

reliance.  

14. Simple and local texts/materials with specific emphasis on socio-cultural 

aspects of learners rather than difficult and foreign texts/materials should be 

included in English syllabus/course to develop reading skills of learners. 

15. The habit of reading word by word, slow eye movement, and putting either 

finger or pen over words should be avoided to develop comprehension and rate of 

reading of learners.  

16. The learners should be encouraged to think directly in L2 rather than translating 

from L2 into L1 while reading texts/materials in the class.  

17. The innovative, updated and modern teaching instruction should be adopted to 

develop reading skills of learners.  

18. The use of audio-visual aids accompanied with texts/materials for repeated and 

timed reading should be included in English syllabus/course.  

19. The need and level analysis of learners should be testified at the graduate level 

so that their placement will be done accordingly.   

20. The motivation and brainstorming of learners should be carried on by the 

teacher in class for successful development of reading skills of learners.  

21. Those reading texts/materials should be selected that provide a lot of repeated 

reading practice to the learners.  

22. The teacher/remedial tutor should provide more independent reading choice and 

keep record of repeated reading progress of learners.  

23. The learners should be helped to make co-operative societies of learners, who 

visit libraries, discuss and share information about books, and take books of their 

choice at hostels/homes for self-reading.   
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24. The teacher/remedial tutor should develop positive attitude towards reading. In 

the words of Nancy Collin, “The only way to improve reading skills is to read”.  

25. The learners should train their eyes to take words and phrases in larger gulps.  

26. The teacher trainers and text/material writers and course designers should keep 

in mind the current research and its implications on the issue of Repeated Reading 

Method and reading skills.  

27. The competent authority and syllabus/course designers and writers should pay 

full heed to concentrate on the findings of this research and take drastic measures to 

implement the same accordingly.      

28. The English teachers and Remedial tutors should announce and explain the 

objectives of English course in the class and get evaluation from learners at the end 

of each semester. This will reflect whether the required objectives are achieved or 

not.   

 

6.5. CONCLUSION 

The problem of developing reading skills of learners through Repeated 

Reading Method at the graduate level in the University of Sindh was identified. 

English syllabi/courses taught from time to time at the graduate in the University of 

Sindh and teaching methods were examined. It was evaluated through data analysis 

that those were ineffective to develop reading skills of learners. The review of 

related literature carried on this issue was discussed, compared and evaluated. Thus 

a hypothesis was derived in the light of current research and its implications for 

further research into the problem. The qualitative data was collected through 

participant observation and interviews of respondents and analysed accordingly. 

The quantitative data was also collected from randomly selected 710 learners and 

40 English teachers/Remedial tutors at the graduate level through two research 

questionnaires. Each research question was presented in tabular form and analysed 

through SPSS, 15 version computer programme. It derived required mean and 

standard deviation statistically. The application of Z-test showed that the 

significance value was greater than 0.05, hence the hypothesis was accepted. 

Consequently Repeated Reading Method was inferred to be the effective English 
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Language Teaching (ELT) method to develop reading skills of learners at the 

graduate level in the University of Sindh. The findings of this research supported 

and matched the findings of other research studies conducted in L2/EFL settings.  It 

will solve the problem of learners and reverse the previous ineffective practice of 

Grammar Translation Method and Lecture Method to Repeated Reading Method to 

develop reading skills of learners at the graduate level in the University of Sindh.  

 

 

 

              

 

APPENDIX NO.1 

EXPLANATIONS/DEFINITIONS OF THE KEY WORDS/TERMS 

 

Accessible or available population= it is the population that the researcher can 

select from is called as the accessible or available population. 

 

Accuracy= exactness in reading etc. 

 

Audio-lingual= it is one of the teaching methods used to teach language through 

audio-visual aids.  

 

Audio-visual aids= the materials such as pictures, closed-circuit T.V., and teaching 

machines used in the classroom. 

 

Automaticity theory= Automaticity Theory (AT) assumes that part of the reading 

process should be executed with a slight amount of attention to achieve successful 

reading comprehension. Automaticity relates to lower identification skills that are 

decoding and word recognition in the smooth process of reading. 

 

Background knowledge= it is prior knowledge of the reader 
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Bipolar scaling= It is a bipolar scaling that measures either positive or negative 

attitude towards a statement. The respondents are required to rank quality from 

high to low or best to worst etc. 

 

Body language= communication of information by means of conscious or 

unconscious gestures, attitudes, facial expressions etc.  

Bottom-up model=it focuses on extracting information from the text; particularly 

that letters and sounds form words, words form phrases and sentences. It 

emphasizes basically the decoding of text According to the bottom-up model the 

reader extracts information from the written text in a serial process starting from 

letter discrimination. The role of reader is passive in this model 

 

Brainstorming= to get short and quick responses from learners before starting any 

lesson/topic 

 

Class organization= seating arrangement etc. 

 

Communicative competence= the ability of imparting or exchange of information, 

ideas, feelings etc. 

 

Comprehension= power of the mind to understand the printed message and 

information in the texts/materials   

 

CORI= concept-oriented reading instruction 

 

CSR= collaborative strategic reading 

 

Culturally familiar text= the texts/materials that relate to the culture, history and 

society of learners etc.  
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De facto= researcher himself/herself is usually exclusive instrument to collect all 

the data. 

 

Dependent variable= It relates to the change or difference in learners that occurs as 

a result of manipulation of the independent variable.  

 

Descriptive research= It determines and reports the way things are. It is useful in 

order to investigate educational problems. It collects data to verify hypothesis or 

answer questions about the status of the problem of study. It collects data through a 

questionnaire, survey, interview or observation and analyses it both numerically 

and non-numerically. 

 

Df. = difference 

 

Direct Contact= it is done in a face-to-face situation, which is also called a schedule 

if it is filled out by the researcher rather than by the respondent. Although, this 

method is very time consuming, costly, and overburdened yet it is preferable in the 

said situation. 

 

Document Collection= it is part, and parcel of participant observation. It supports 

narrative data of participant observation with documentary aid. A document may 

consist of either written or unwritten record, which can contribute to researcher’s 

understanding of various aspects of the problem. Its purpose is twofold. Firstly, it 

helps to obtain such information, which otherwise is not available and possible 

through questionnaire or interview etc. Secondly, it verifies the information 

provided by other tools of research such as questionnaire or interview etc. 

 

Discovery technique= it makes learners independent in finding out rules and 

meanings, to activate and share their previous knowledge etc. by themselves rather 

than spoon-feeding by the teacher. 
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DR-TA= directed reading and thinking activities 

 

ELT= English language teaching 

 

Elicitation= to motivate learners to respond and guess about the current lesson/topic 

etc.  

English courses= syllabi prescribed at the graduate level 

English medium= the schools, where English and all other subjects are taught in 

English and there is no provision for mother tongue at all. There are graded courses 

for learners.  

 

ERM= extensive reading method 

 

ETR= experience, text, relationship       

 

Evaluation= critical examination of the texts/materials or collected data 

Eye contact= to maintain visual contact between teacher and learner in classroom   

Feedback= to provide correction on the work and performance of learners  

Fluency= it is the ability to read connected text rapidly, smoothly, effortlessly, and 

automatically with little conscious attention to the mechanics of reading such as 

decoding.    

Foreign texts/materials= the texts/materials that do not relate to the culture, history 

and society of learner  

 

Gestures= a motion of the hands, head, or body to express or emphasize an idea or 

emotion etc. 
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Graduate level= the learners admitted for the graduation after their intermediate 

level and before master level 

 

Grammar Translation Method= it is a teaching method that wholly solely relies 

upon indirect method of learning English as a second language. The teaching 

material is graded according to grammatical patterns. The sentence structure is 

taught through translation from English into mother tongue, and vice versa. Under 

this method the primary importance is given to reading, and secondary importance 

to writing.   

 

Graphic organizer= it is a graphic representation can show at a glance the key parts 

of a whole and their relations, thereby allowing a holistic understanding that words 

alone can not convey. 

 

Group work= three or more than three learners working together to carry on any 

activity/task  

 

Hypothesis= it is a tentative explanation for certain behaviours, phenomenon, or 

events that have happened or will happen. The collected data either supports or 

does not support it. It states the expected relationship between independent and 

dependent variables. It is testable  

 

Independent variable= it relates to the cause or the input that is considered to make 

a difference in the learners.  

 

Interactive-compensatory model= it consists of working of bottom-up and top-

down together. In this model the reader uses information obtained simultaneously 

from many sources and compensates it at either higher or lower levels. In this 

model general interaction takes place between the reader and the text. 
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Indirect method= to teach English to learner through grammar translation method, 

lecture method etc.    

 

Inferential analysis= to infer results from collected data numerically   

 

Instructions= directions and guidelines given teacher to carry any activity/task 

 

IS = interval sprinting 

KWL= know, want to know, learned 

 

Large class= a classroom that accommodates learners more than 45   

 

Lecture Method= there is lack of interaction between teacher and learners and 

among learners themselves. There is no practice of pair work and group work in the 

class. The learners listen to teacher’s lecture and some learners ask a few questions 

at the end of lecture or class.  

 

Likert scale= it is a kind of psychometric response scale usually used in descriptive 

research. It is a five or seven point scale used to measure attitudes, preferences and 

subjective reactions of respondents. It consists of a statement, in which the learner 

is asked to show his/her degree of either agreement, or disagreement or uncertainty 

with the statement. 

 

Lip service= only verbal or theoretical aspect of teaching    

 

Lockstep= it can’t bring any change in the behaviour of learners. It is impossible to 

know whether learning takes place or not in that situation. The learners are just like 

deaf, dumb and blind bodies in the class. The silence prevails everywhere except 

the roaring voice of teacher. 

 

Lone ranger research= it is a team-oriented research. 
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L2 = second language 

 

Mailed Questionnaires= research questionnaires are sent quickly and easily to the 

respondents far, and wide at a lower cost. 

 

 

 

 

Matthew effect= this term is used in the context of learning to read. It means that 

rich get richer while the poor get poorer. 

 

Methodology= the system of methods and principles used in a research 

Non-participant observation= the observer actually does not become a part of the 

situation that is under observation/study 

 

Non-English medium= the schools, where only one English subject is taught from 

fifth class and the rest of the subjects are taught through mother tongue, and the 

same continues even in ninth and tenth classes. 

 

NAA= Not at all 

 

N = number of respondents 

 

ORF = oral reading fluency 

 

Participant observation= the observer actually becomes a part of the situation that is 

under observation/study. It is unstructured, and informal.  

 

Population= it is the group of interest to the researcher to which he or she would 

like the results of the study to be generalizable. 
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Prescriptive grammar= it describes rules and regulations for teaching/learning a 

language 

 

Procedure= a way of acting or progressing, especially an established method   

 

Psycholinguistic model of reading= it emphasizes that reading is not primarily a 

process of picking up information from the page in a letter-by letter, word-by-word 

manner but it is a selective process. 

 

QAR= question-answer-response 

 

Qualitative research= it involves the collection of extensive narrative data in order 

to find out the way things were, are or will be and how and why things have been 

so. It neither intervenes nor controls anything.   

 

Quantitative research= it involves the collection of numerical data in order to 

explain or predict phenomenon of interest. It describes current conditions or 

investigates relationships between cause and effect etc.             

 

Random sampling = it is a sampling in which all individuals in the defined 

population have an equal and independent chance of being selected for the sample. 

It selects a group of individuals for observation who are representative of the 

population about which the researcher wishes to generalize. 

 

Rate of reading= the speed with that texts/materials are read 

Reading skills= the skills/techniques applied to read the texts/materials accurately 

and fluently 

 

Research design= it is the plan, structure, and strategy of investigation conceived so 

as to obtain answers to research questions and to control variance. The plan is the 

overall scheme or programme of the research  
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Research questionnaire= it is a self-report assessment device on which respondents 

may provide information about areas, asked by the researcher. It is a printed self-

report form designed to illicit information that can be obtained via a written 

response. 

 

Rote learning= learning by heart or repetition 

 

Rote-memorization= it is cramming of selective language material for learning/tests 

etc. 

 

RRFC = repeated reading fluency criterion 

 

RRM= it is a rather new teaching method in L2/FL reading contexts in which the 

reader re-reads the same short passage numerous times until a particular criterion is 

met. The repeated reading speeds up fluency, and fluency contributes to 

comprehension. 

 

Sample of survey= it is a sample that is representative of the population from which 

it is selected.  

 

Sample test= a test applied at data collected from a sample of survey  

 

Scale= it is used in order to measure attitudes of respondents.  

 

Schema theory= it employs background/prior knowledge of the reader and 

interprets the text with reference to it during the process of reading.  

 

Schedule= the data is collected in a face-to-face situation.    
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Seating arrangement= flexible or u-shaped seating arrangement that is suitable for 

pair work, group work or plenary session in a classroom rather than fixed seating 

arrangement. 

      

Source of data= Survey data (2008-2009) 

 

SQ3R= survey, question, read, recite, review 

 

SRCR = silent reading comprehension rate 

 

Star trek directive= nonintervention 

 

Structured interview= it is formal, rigid, and standardized. Respondents are 

reserved, and expected to reply according to the already fixed choice of answers.  

 

Syllabus= prescribed English courses at the graduate level 

 

Target community= living or having direct interaction with native speakers 

(English). 

 

Teacher-centred approach= in this approach, teaching learning process is fully 

controlled by the teacher. He/she is autonomous, and authoritarian to decide and 

select, ‘What to teach’ and ‘How to teach’ in the class. He/she acts as the pivot in 

the classroom and there is no check and balance. 

 

Teacher training/equipment= to get training in required skills, techniques, strategies 

approaches, resources and methodology for effective teaching.   

 

Test = it is a means to measure the knowledge, skill, feeling, intelligence or 

aptitude of an individual or group.  
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TGE= to great extent 

 

TSE= to some extent 

 

Top-down process= it focuses on predicting meaning based on clues from the text 

and the reader’s background knowledge. A competent reader reads by predicting 

the information, sampling the text, and confirming the predictions accordingly. 

 

Transmission teaching= teacher-centred approach is called as transmission 

teaching. The teacher considers the transfer of his/her knowledge and information 

directly to learners. It is the duty of learners to follow, whatever they are told.  

 

Triangulation= it uses multiple methods, data collection strategies or data sources  

 

TSI= transactional strategic instruction 

 

Unstructured interview= it is flexible, free, and encourage respondents to reply. 

Questions are asked with no possible written responses. These are useful research 

tools to elicit natural and real responses of respondents.  

 

Verbal efficiency theory= the verbal efficiency is meant the degree to which 

reading subcomponents of readers are practiced with speed and accuracy.  

 

WPM = words per minute 

 

Z-test= it is the test that is applied in order to verify either the acceptance or the 

rejection of the hypothesis. 
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APPENDIX NO.2 
 
VARIABLES OF THE PROBLEM 

Agree  

Ample activities  

Audio-visual aids                     

Audible voice  

Backbenchers 
 

Body language 

Brainstorming 

Class organization 

Comfortable classroom situation  

Comprehension problems  

Contribution to the development of other study skills 

Culturally familiar texts/materials             

Development of reading skills  

Disagree  

Effective English language teaching method           
 

Equipment 



 195

English course  

English medium  

Elicitation  

Eye contact   

Female 

Feedback 

Foreign texts/materials   

Gestures 

Good readers  

Graduate level  
 
Group work            

Hesitation in pronunciation  

Information  

Involvement  

Interview  

In-service training     

Instructions 

Interestedness of learners    

Intrinsic motivation 

Introduction stage           

Learners 

Lecture-method     

Local texts/materials  

Large class 

Learner-centred approach 

Male 

Maximum output  
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Maximum teacher reading time  

Measures  

Movement of fingers/ pens over words    

Multiple choice questions  

Non-English medium  

Needs of learners 

Not at all  
 

Class observation    

Optional subject  

Oral reading    

Pair work                                                                       
 

Participants     

Participant observation 

Physical constraint 

Practice stage                                                      

Prescribed courses 

Previous knowledge  

Purpose  

Reading comprehension  

Repeated reading method                                             

Rate of reading  

Reading word by word 

Reading turn  

Refresher course       

Research questionnaire 

Role of the learner 
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Rural 

Scanning  

Skimming  

Surveying   

Stages   

Strategies 

Strongly agree  

Strongly disagree    

Syllabus 

Task-oriented reading activities  

Teacher Training  

Role of the teacher 

Teaching method  

Teaching approach 

Teacher-centred approach  

Texts/materials 

To great extent 

To some extent  
 

Translation from L2 into L1  

Thinking directly in L2   

Turn of reading practice   

Use of L1 in the class                                

Uncertain  
 

Urban 

Variety  

Vocabulary 

Warm up activity   
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APPENDIX NO.3  
 

A REVIEW OF OLD ENGLISH COMPULSORY COURSE/SYLLABUS 
PART-1 FIRST AND SECOND SEMESTERS 
  
 
PART-I FIRST SEMESTER   
 
English Grammar by Mr. Badaruddin 
 
PART-I SECOND SEMESTER  
 
1. Three One-Act Plays by Marriot (Farooqi, 1994)  

            a. Edward Percy 

                  Women At War 

            b. Charles Lee 

                   Mr. Sampson. 

            c. R. S. Walker 

                  The Great Globe Itself 

2. The Old Man And The Sea by Earnest Hemingway (Published by Naseem                         
            Book Depot Hyderabad) 
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APPENDIX NO.4  
 
A REVIEW OF OLD ENGLISH COMPULSORY COURSE/SYLLABUS 
PART-11 THIRD SEMESTER 
  
 
 
PART- II THIRD SEMESTER  
            The following poems of various English poets are prescribed at the graduate 

level:   

 
1. Winchester Book of Verse (Edited by Farooqi, Published by Naseem Book   
            Depot Hyderabad)   

            a. Robert Herrick 

                  To Dianeme 

                  To Anthea, who may command him any thing 

                  To Daffodils 

            b. John Milton 

                   On His Blindness 

            c. William Blake  

                  All poems  

            d. William Wordsworth 

                  All poems except Tintern Abbey and Prelude 

            e. Coleridge 

                  Kubla Khan 

            f.  Percy Bysshe Shelley 

                  All poems except Prometheus Unbound and Adonais 

            g. John Keats 

                  All poems except Endymion  

            h. Lord Tennyson 

                  All poems except To Virgil and In Memoriam 

            i.  Robert Browning 

                 The Patriot 

                  Love Among Ruins 
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                  My Last Duchess 

            J. W. B. Yeats 

                  All poems 

            K Thomas Sterne Eliot 

                  The Hollow Men 

2. M. Alderton Pink     

            Points of View (Edited by Pink, Published by Naseem Book Depot 

Hyderabad) It consists of the following prescribed essays: 

            a. W.R. Inge 

                  Spoon Feeding 

                  Betting 

            b. E. M. Forster 

                  Does Culture Matter? 

            c. Dorothy L. Sayers 

                  How Free Is The Press? 

            d. Bertrand Russell 

                  The limits of Human Power 

            e. Aldous Huxley 

                  English Snobbery 

            f.  J. B. Priestley 

                  Too Many People 

            g.  A. G. Street 

                   Fit for What? 

            h.  H. G. Wells 

                   The World of Sport 

            i.   M. Alderton Pink 

                   Work and Leisure 

            j.   Sir Harold Nicholson 

                   Modern Comfort 

            k.  Robert Lynd 

                   Speed 
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            l.   Lynn Doyle 

                   On being Able to Amuse Ourselves 

            m. Arnold Bennett 

                   Hustle 

                   Talking 

            n.  Sir Richard Livingstone 

                  Two Dragons in the Road 
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APPENDIX NO.5 
 
A REVIEW OF OLD REMEDIAL ENGLISH COURSE  
 
 
PART- I FIRST SEMESTER  
 
1. Orientation to Functional Grammar 

            a. parts of speech 

            b. verbs and tenses 

            c. sentence structure 

2. Vocabulary: 

            a. compound words: affixes , prefixes and suffixes 

            b. coversions: synonyms , antonyms 

            c. word attack skills : homonyms and context 

3. Listening and Comprehension: 

            a. grasping the gist  

            b. identifying the specific and extracting relevant information  

            c. following stress/ volume/tone/pace of the speaker 

            d. correcting the pronunciation  

            e. understanding  instructions 

            f. answering oral questions 

            g. note-making skills/dictation 

            h. reproducing /transforming short aural and oral texts 

            i. comprehending interviews/reports/articles 

            j. reading handouts/describing pictures  

4.  Speaking and Oral Interaction: 

            a. to give personal details: name ,age , qualification , address etc.  

            b. to make requests/offers/proposal/statements  

            c. to give instructions to ask and answer questions 

            d. to agree/to disagree/to argue  

            e. to invite/to apologize/to refute/to regret/to welcome/to condole              

       /to congratulate 
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            f. to describe picture/map/chart/diagram  

            g. to take part in short contextualized dialogues 

            h. to present specific topic  

            i. to converse/to transform/to prepare speech 

            j. to debate and to discuss   

            k.to read/to recite aloud   

            l. to reproduce/to define/to interpret 

 
PART-1 SECOND SEMESTER  
 
1.  Reading/Comprehension and Speaking Skills  

            a. surveying  

            b. skimming 

            c. scanning  

            d. detailed reading  

2. Writing skills 

            a. paragraph writing    

            b. letters/applications writing 

            c. writing C. Vs, and technical reports 

            d. writing summaries 

            e. article writing 

            f. writing foot/end notes  

            g. bibliography  

            h. thesis writing  

3.  Integrated skills 

            a. combined activities based on different skills 

            b .grammatical functions  

            c. vocabulary exercises 

            d. individual presentations  

            e. re- writing/reproducing oral/written texts  
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APPENDIX NO.6 
 
A REVIEW OF REVISED REMEDIAL ENGLISH COURSE AT THE 
 GRADUATE LEVEL  
 

Revised English Compulsory Syllabus 2006 consists of the following two 

books:   

 

PART-1 FIRST SEMESTER  
 
1. D. H. Howe, T. A. Kirkpatrick and D. L. Kirkpatrick, English For 

Undergraduates, Printed in Pakistan by Colortone Graphics, Karachi.2006  

 
Unit  No. (1) Beach Road Traffic Nightmare, Residents Say ‘Stop’ 

Exercises 

1. Reading 

            a. What do you think? 

      c. Words in context 

      d . Using words in context 

2. Language Practice 

            a. Expressing result 

      b. Reported speech       

            c. Reporting commands or requests 

3. Practical Conversation 

            a. Pronunciation practice 

            d. Picture conversation 

 4. Composition 

            a. Writing a paragraph 

Unit No. (2) The Age of the Robot  

Exercises 

1. Reading  

            a. What do you think? 

      c. Words in context 1, 2 &3 

            d. Finding the main idea 
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2. Using English 

            a. Dealing with customers 

            b. The survey 

            c. Facts and figures 

3. Practical conversation 

            a. Pronunciation practice 

            b. Dialogue reading 

Unit No. (3) Gentle Giants 

Exercises 

1. Reading 

            a. What do you think? 

            b. Organizing facts 

            d. Think about it  

2. Language practice 

            b. An eye-witness account 

            c. Reporting the incidents 

5. Composition 

            a. Discussing rules and regulations 

            b. Writing instructions    

Unit No. (4) The Door Swings Open 

Exercises 

1. Reading  

            a. What do you think? 

            e. Using new words 

            i. Summary 

2. Language practice 

            a. Asking for and giving information using ‘that’ 

            b. An interview 

3. Composition 

            a. Discussion 

            b. Writing a speech 
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2. John Eastwood, Oxford Practice Grammar, Printed in Pakistan by Ibn-e-Hasan      

    Offset Printing Press, Karachi. 2006  

            a. Words and sentences 

                  Units 1, 2, and 3 

            b. Verbs 

                  Units 4, 5, 8, 9, 11, 14, 16, 18, and 20 

3. Questions, negatives and answers 

                  Units 38 and 40     

4. Modal verbs 

                   Units 44, 46, 47, 49, 52, and53 

5. The passive 

                   Units 54 and 55 

6. The infinitive and the ‘ing’ form 

                   Unit 60 

 
PART-1 SECOND SEMESTER   
1. English For Undergraduates 

                   Unit No.  (6) How to study  

1. Reading 

            b. What do you think? 

            c. Finding the facts 

            e. Using new words 

2. Language practice 

            b. Making rules using do and don’t  

            c. Making comparisons and giving reasons 

3. Reading for information 

            a. Using a dictionary   

Unit No.(7) The Tripods 

Exercises 

1. Reading 

            c. Words in context  



 208

            e. Summary           

2. Language practice 

            a. Asking for permission and giving reasons   

3. Using English 

            a. The flow chart 

4. Composition 

            a. Writing a drama script 

            b. Writing the radio script 

                  Unit No.(8) The Great Jewel Robbery        

Exercises 

1. Language practice 

            Making deductions using must, must have, can, can’t have, couldn’t have   

2. Composition           

            b. Writing a report 

3. Practical conversation 

            c. Picture conversation  

2. OXFORD PRACTICE GRAMMAR 

1. Nouns and articles (a, an, and, the)   

                  Units 78, 83, and 88 

2. This, my, some, a lot of, all, etc.   

                  Units 91, 92, 94, 95, and 96  

3. Pronouns 

                  Units 100 and 101 

4. Adjectives and adverbs 

                  Units 104, 108, 110, and 111 

5. Prepositions   

                  Units 119, 121, and 122 

6. Verbs with prepositions and adverbs  

                  Units 126, 127, 128, and 131     

 

PART-11 FIRST SEMESTER  
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1. ENGLISH FOR UNDERGRADUATES  

                  Unit No. (9) London Road  

Exercises    

1. Reading          

            c. Words in context 

            d. Summary 

2. Language practice 

            a. Talking about decisions; certainty/doubt; willingness/unwillingness 

3. Using English 

            a. Following instructions; talking about the past/present/future 

            b. Different kinds of jobs 

4. Composition 

            b. Writing about advantages and disadvantages 

Unit No. (10) A job advertisement 

Exercises 

1. Using English    

            a. Letter of application 

2. Practical conversation 

            d. Picture conversation  

3. Composition  

            a. Discussion 

 
PART-11 FIRST SEMESTER  
 
1. OXFORD PRACTICE GRAMMAR  

1. Reported speech 

                  Units 132, 133, and134 

2. Relative clauses 

                   Units 137, 139, and 142 

3. Conditionals and wish 

                   Units 144, 145, and 148  

4. Appendices 
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                   Units 1, 2, 3, 4, and 6 

 

PART-11 SECOND SEMESTER  

2. ENGLISH FOR UNDERGRADUATES 

      a. A Days’ wait (Earnest Hemingway)  

            b. A man who had no eyes (Mac Kinlay Kantor) 

            c. Thirty-fourth Gate (Nasim Kharal) 

            d. Pirani (Jamal Abro)  

            e. I have a dream (Martin Luther King, Jr.) 

            f. Of Studies  (Sir Francis Bacon) 

            g. Homage to Tolstoy (Faiz Ahmed Faiz)  

            h. Sonnet (William Shakespeare 

      i. Ode Written in 1746 (William Collins) 

            j. The Eagle (Fragment) (Alfred Lord Tennyson) 

            k. Ode to the West Wind (Percy Bysshe Shelley) 

            l. After apple-picking (Robert Frost) 

            m.Lucy Gray (William Wordsworth)  

            n. Ghazal (Shaikh Ayaz) 

            o. Kalyan  (peace) (Shah Abdul Latif Bhittai) 

            p. Appendix 1 

            q. Appendix 2 
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APPENDIX NO.7 

 
DEVELOPING READING SKILLS OF LEARNERS THROUGH 
EFFECTIVE ENGLISH LANGUAGE TEACHING METHOD AT THE      
   GRADUATE LEVEL IN THE UNIVERSITY OF SINDH  
 

RESEARCH QUESTIONNAIRE (FOR TEACHERS) 

Signature: 

Qualification: 

Total Service:  

Teacher Training/ Research 

Department/ Institute: 

Please Tick () the most appropriate letter (a, b. c, d, e) in each of the 

following multiple choice research question: 

RQ NO.1 English course is ineffective to develop comprehension of learners. 

Ans: a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.2 English course is ineffective to develop rate of reading of learners. 

Ans:   a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.3 English course is ineffective to develop reading skills of learners. 

Ans    a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree      

RQ NO.4 There is lack of strategies to improve vocabulary of learners. 

Ans     a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.5 Lecture-method is inappropriate to teach English course.    

Ans     a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.6 There is lack of required measures to be good readers in order to get 

maximum output of prescribed courses. 

Ans      a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.7 Learners face problems in comprehension of the texts/materials. 
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Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.8 Learners face problems in rate of reading in the texts/materials. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.9 Learners face problems in reading skills. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.10 Repeated Reading Method is effective to develop reading skills of 

learners.                                            

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.11 Teacher reads the texts/materials himself/herself in the class. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ. NO. 12 There is lack of development of reading skills the most in the class.   

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.13 The development of reading skills contributes to the development of 

other study skills. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.14 There is unavailability of reading practice to each learner in the class. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.15 There is lack of teacher training/equipment to teach reading skills in the 

class.   

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.16 Learners feel hesitation in pronunciation while reading texts/materials 

orally. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree   

RQ.NO. 17 You prefer local to foreign texts/materials to develop reading skills of 

learners.  
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Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ.NO. 18 Learners read texts/materials word by word while scanning, skimming 

and surveying etc.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ.NO. 19 Learners prefer translation from L2 into L1 to thinking directly in L2 

while reading texts/materials.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ. NO. 20 The majority of learners move their fingers/ pens over words  while 

reading texts/ materials.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

CONSENT FORM 

RESEARCH TOPIC  

           Developing reading skills of learners through effective English language 

teaching method at the graduate level in the University of Sindh  

Researcher’s name: Syed Ismail Shah Bukhari, Assistant Professor, Institute of 

English Language & Literature, University of Sindh   

1. I have been provided information about this research study. 

2. I am well aware about the purpose of this study and my involvement in it. 

3. It is optional that I may withdraw from this study at any stage.   

4. I am assured that information, obtained during this study may be published and 

my personal identity will remain confidential.   

5. I hereby allow the researcher to conduct my interview and to fill research 

question during   data collection in the University of Sindh. 

Name of participant: -------------------      

Signed:                      ------------------- 

Dated:                        ------------------- 

           I have duly informed the research participant about this research study. I am 

confident that she/he understands what is involved.    

Researcher’s signature with date ----------------------                       
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APPENDIX NO.8 

DEVELOPING READING SKILLS OF LEARNERS THROUGH 
EFFECTIVE ENGLISH LANGUAGE TEACHING METHOD AT THE    
   GRADUATE LEVEL IN THE UNIVERSITY OF SINDH  
 

RESEARCH QUESTIONNAIRE (FOR LEARNERS) 

No. of Learners in Class: 

Area: Urban/Rural 

Sex: Male/Female 

Previous background: English medium/ Non-English medium:  

Need English: 

Teaching approach: Teacher-centred/ learner-centred 

Department/ Institute: 

           Please Tick () the most appropriate letter (a, b. c, d, e) in each of the   

following multiple choice research question: 

RQ NO.1 English course is ineffective to develop your comprehension of 

texts/materials. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.2 English course is ineffective to develop your rate of reading of 

texts/materials. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.3 English course is ineffective to develop your reading skills. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.4 There is lack of ample activities to improve your vocabulary in the class. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.5 English course is taught through Lecture-method in the class.    

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.6 There is lack of required measures to be a good reader to get maximum 

output of prescribed courses. 
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Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.7 Learners face problems in comprehension of the texts/materials 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree      

RQ NO.8 Learners face problems at rate of reading in the texts/materials 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.9 Learners face problems in reading skills of the texts/materials 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.10 Repeated Reading Method is effective to develop your reading skills.                             

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.11 There is mostly unavailability of reading turn to you in a large class 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree         

RQ NO. 12 Learners need to develop reading skills the most in the class.   

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO.13 The development of reading skills contributes to the development of 

other study skills. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.14 There is lack of motivation and brainstorming for reading practice in the 

class. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO. 15 Learners are interested to learn reading skills in the class.   

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       

RQ NO.16 Learners feel hesitation in pronunciation while reading texts/materials 

orally. 

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree       
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RQ NO. 17 You prefer local to foreign texts/materials to develop your reading 

skills.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree             

RQ NO. 18 You read texts/materials word by word while scanning, skimming and 

surveying etc.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ NO. 19 You prefer translation from L2 into L1 to thinking directly in L2 while 

reading texts/materials.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    

RQ. NO. 20 You move your fingers/pens over words while reading texts/materials.  

Ans. a. strongly agree b. agree c. uncertain d. disagree e. strongly disagree    
              
CONSENT FORM 
RESEARCH TOPIC 
 
          Developing reading skills of learners through effective English language 
teaching method at the graduate level in the University of Sindh 
 

Researcher’s name: Syed Ismail Shah Bukhari, Assistant Professor, Institute of 

English Language & Literature, University of Sindh  

1. I have been provided information about this research study. 

2. I am well aware about the purpose of this study and my involvement in it. 

3. It is optional that I may withdraw from this study at any stage.   

4. I am assured that information, obtained during this study may be published and 

my personal identity will remain confidential.   

5. I hereby allow the researcher to conduct my interview and to fill research 

question during data collection in the University of Sindh. 

Name of participant: --------------------      

Signed:                      --------------------  

Dated:                        -------------------- 

  I have duly informed the research participant about this research study. I am    

confident that she/he understands what is involved.   

Researcher’s signature with date ---------------------  
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APPENDIX NO.9 

DEVELOPING READING SKILLS OF LEARNERS THROUGH 
EFFECTIVE ENGLISH LANGUAGE TEACHING METHOD AT THE     
    GRADUATE LEVEL IN THE UNIVERSITY OF SINDH 

TUTOR/LEARNER OBSERVATION SHEET       

Teacher’s name:  _________________ 

Observer’s name:   _________________ 

Date:    _________________ 

No. of learners:  _________________ 

Deptt /Instt./Centre:  _________________ 

Class:    _________________ 

Faculty:   _________________ 

Semester:   _________________ 

Please tick () the most appropriate column in each of the following 
multiple choice questions: To Great Extent, To Some Extent and Not At All  

1. Teaching Method                                                                  TGE   TSE   NAA      

 a. Are the instructions clear?                                               ____  ____  ____ 

 b. Is there any warm up activity?                                        ____   ____ ____ 

 c. Is there elicitation of topic/lesson?                                  ____  ____  ____ 

 d. Is there introduction stage?                                             ____  ____  ____    

 e. Is there practice stage?                                                    ____  ____  ____   

 f. Is there production stage?                                                ____  ____  ____ 

 g. Is there adequate feedback?                                            ____  ____  ____ 

 h. Is there eye contact between teacher and learners?          ____  ____  ____ 

 i. Does he/she teach through body language/gestures?      ____  ____  ____ 

j. Is Repeated Reading Method effective?                          ____   ____ ____  
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2. English course:  

 

      a. Is text/material culturally familiar?                                 ____  ____  ____ 

      b. Does text/material fulfill needs of learners?                   ____  ____  ____ 

c. Are reading skills taught to learners in the class?           ____  ____ ____             

d. Do reading skills help learners to develop other skills? ____  ____ ____       

e. Is there scanning, skimming, surveying and detailed     ____  ____ ____ 

    reading?      

f. Do the learners use L1 in the class?                               ____  ____ ____  

 

3. Class organization: 

a. Is there U-shape seating arrangement in the class?        ____   ____ ____         

b. Is classroom situation comfortable?                     ____   ____ ____ 

c. Is there pair work?                                                          ____   ____ ____             

d. Is there group work?                     ____   ____ ____ 

e. Is there availability/facility of audio-visual aids?             ____   ____ ____ 

f. Is voice of teacher audible to backbenchers?                  ____   ____ ____        

g. Is there any physical constraint in the class?                  ____  ____ ____  

 
4. General comments: 
 a. Is it a successful class?                                                    ____  ____ ____             

      b. Is teaching of reading skills to learners                           ____   ____ ____ 

          satisfactory? 

      c. How much repeated reading                                           ____   ____ ____ 

           method would be preferred to lecture method?                                        

 d. Do the teachers need in-service training/                        ____ ____ ____                     

           refresher course/ workshop to use this method?  
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 APPENDIX NO.10  

TOTAL NO. OF GRADUATES (PART-I&II), 2008-2009  

S. #  NAME OF FACULTY MALE FEMALE TOTAL 

1 Faculty of Natural Sciences 2808 962 3770 

2 Faculty of Arts 257 182 439 

3 Faculty of Islamic Studies 70 23 93 

4 Faculty of Social Sciences 1385 179 1564 

5 Faculty of Commerce & Business Administration 557 194 751 

6 Faculty of Pharmacy 273 178 451 

7 Faculty of Education 23 14 37 

   TOTAL 5373 1732 7105 
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