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Abstract 

The purpose of the research was to find the effects of cyber bullying on students‟ 

academic achievement on their behavior. The objectives of the research were (1)To 

know about the level of cyber bullying in the students of higher secondary schools of 

Punjab.(2)To explore the possible effects of cyber bullying on student‟s behavior and 

academic achievement in the students of higher secondary schools of Punjab.(3)To 

find differences of effects of cyber bullying on students‟ academic achievement and 

behavior in terms of demographic variable in the student‟s s of higher secondary 

schools of Punjab.(4)To finds differences of effects of cyber bullying on the student‟s 

academic achievement and students‟ behavior in terms of their age.(5)To find 

differences of effects of cyber bullying on the student‟s academic achievement and 

student‟s behavior in terms of their class.(6)To find differences in the effects of cyber 

bullying on the student‟s academic achievement and students‟ behavior in terms of 

their area/location.(7)To find differences in the effects of cyber bullying on the 

student‟s academic achievement and students‟ behavior in terms of their parents‟ 

monthly income.   Research was mix method .  Multistage random  sampling method 

was used   Total 2160 students and 48 teachers from  6 districts were selected as 

sample .A questionnaire  and Semi structured interview was developed by the 

researcher .Questionnaire  and Semi structured interview was piloted  Cronbach‟s 

alpha coefficient of reliability was 0.72, 0.70 and 0.73 . The data were analyzed using 

descriptive and inferential statistics result  shows  that Cyber bullying has more 

effects on students‟ academic achievement as compared to their behavior. There are 

no significant effects of cyber bullying on students‟ academic achievement and on 

their behavior in terms of their gender, area/location and class, their behavior in terms 

of their age and parents‟ income. The qualitative data obtained from teachers 

concludes that students are well aware of cyber bullying. Cyber bullying equally 

affects boys and girls of public sector higher secondary schools.  
 

 

 



CHAPTER 1 

INTRODUCTION 

Cyber bullying is a kind of bullying which is concerned with the information 

technology that accessed by everyone daily in this era. This can be through Internet 

messaging, emails, text messages, cell phones, social networks, video clips, and 

pictures. This kind of new bullying attracts the attention of the world today. 

Bullying: To emphasize harmful relationships, in which scary and intimidating 

action is coordinated against a victim or exploited, it is necessary that the less able 

conditions along these lines are ready to protect themselves. More among school 

students. However, bad use of force can easily be temptation and domination that can 

be found in many ages and in different fields (Monks, Cross, Shaw, Hearn, Epstein, 

Lester, Thomas, 2009). Abuse can be physical, psychological and verbal; direct and 

indirect. Cyberbullying and harassment Some resemblance to types of bullying as 

well as controversy are important. These are all indications of growing emotion that 

requires an examination to help us understand the methods of cyber bullying, its 

accessories and how it is tailored to the individual and institutional level. Fortunately, 

this exploratory force is developing rapidly, because this number is working on the 

supply (Smith, 2009). 

Molesting and bullying through new electronic advancements of information 

and communication technology is referring as cyber bullying, principally mobile 

phones and the web. Cyber bullying has emerged and expanded in the most recent 

decade (Smith & Steffgen, 2013). 

Cyber bullying done through the information technology that is almost in daily 

access of student like as phones, social networks, instant messages, email, Internet 

informs, images, and video clips. Some types of cyber bullying are postings on pages 
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of social networking sites like Facebook, We Chat and WhatsApp, passing on s 

electronic slam books, texting, and email. A few cases of digital harassing can include 

intimidations, gossipy tidbits, and sending, taking or circulating pictures, utilizing 

these electronic devices. This age of technology has made a mixture of 

correspondence assets accessible for youngsters and grownups alike. Unfortunately, 

this shift in technology equally gives new venues in which bullying can happen. 

Technological and communications gadgets, for example, computers and mobile 

phones have opened another way to what now is known as cyber bullying.  

Modern technology is constantly advancing and lately, it has shown itself in an 

intense social issue, to be specific cyber bullying. Present day modern technology is 

similar to a double edged sword; on one hand it provides for us connectivity, on the 

other it builds emotional anxiety (Walrave & Heirman, 2011).  

1.1 Types of Cyber Bullying 

Cyberbullying around the world can grow rapidly around the world and new 

types of harassment are emerging (Holla, 2014). Electronic bullying varies by type of 

Internet abuse, such as online bullying, cyber abuse, confusion, phishing, deprivation, 

distortion, destruction, and so on. The following types of online bullying are known 

(Holla, 2014; Chisholm & Day, 2013). 

1.1.1  Flaming. When the victim is subjected to abusive practices and 

unscrupulous words on social media through online messages and chat called 

"flaming" (Holla, 2014; Newey & Magson, 2010).  

1.1.2 Online harassment. According to Holla (2014), the bullying form is 

online with email and online messages. 

1.1.3 The refusal of Chisholm. and (2013) indicated that tampering with 

wolves by sending offensive messages for victim costs is called impersonation. 
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1.1.4 Immigration. According to Hola (2014), this type of harassment is 

based on sending offensive remarks to the Internet, messages and regrets to online 

bullying victims. 

1.1.5 Picnic Hula (2014) A picnic as shameful publications, called photos and 

videos, is called the type of victim information called picnic. 

1.1.6 Deception Hola. (2014) Detects deceptive personal information showing 

victims without their consent to embarrass them. 

1.1.7 Deprivation is denied. when a person who has left the online chat has 

been expelled, discussed and debated and interrupts Internet connections (Holla, 

2014). It may happen that friends can not respond at all and prevent or illicit victims. 

1.2 Statement of the Problem 

Cyber harassment is increasing day by day around the world. Research has 

shown that it has harmful effects. By increasing the use of information technology and 

its use in Pakistan, especially in using the education system, students may be bullying. 

In the current days, in one way or another you can not avoid for many tasks that are 

assigned to online students at various forums, or online bullying faces. Educational 

achievement is the most important factor for each student. In these competitive 

courses, those who believe in good grades can only guarantee good work. In addition, 

behavior is also important for students. If the student's behavior is affected, the whole 

person is in danger. Eliminates their behavior or image as a student, as well as 

throughout life, in all aspects and spheres of life. Hence, the purpose of this study was 

to investigate student cybercrime. In addition, this research investigates the effects of 

bullying in cybernetics of critical variables for students, for example, the success and 

behavior of college students. This study was designed to examine "the effects of cyber 

bullying on academic achievement and student behavior at higher education levels in 



   4 

 

 

 

Punjab." 

1.3 Objectives of the Study 

Following were the objectives of the study; 

1. To know about the level of cyber bullying among the students of public higher 

secondary schools of Punjab. 

2. To explore the effects of cyber bullying on students‟ behavior. 

3. To explore the effects of cyber bullying on students‟ academic achievement. 

4. To find out differences of effects of cyber bullying with references to their 

academic level. 

5. To find the differences of effects of cyber bullying in terms of their locale 

basis. 

6. To find out difference of effects of cyber bullying in terms of gender basis. 

7. To find out differences of effects of cyber bullying  in terms of their parents‟  

 

monthly income.  

 

1.4 Research Questions 

After the in-depth study of related literature, the research questions were made 

to achieve the above stated objectives: 

1. What is the level of cyber bullying among the students of Public Higher 

Secondary Schools of Punjab? 

2. What are the effects of cyber bullying on student‟s behavior? 

3. What are the effects of cyber bullying on students‟ academic achievement? 

4. What are the differences of effects of cyber bullying with references to their 

academic level? 

5. What are the differences of effects of cyber bullying in terms of their locale 
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basis? 

6. What are the differences of effects of cyber bullying in terms of their Gender 

basis? 

7. What are differences of effects of cyber bullying in terms of their parents‟  

 

monthly income.  

 

1.5 Significance of the Study 

This was a search for Internet bullying. Students from all levels in Pakistan use 

Internet websites and social networks, such as Facebook, WeChat, WhatsApp, etc., in 

addition to positive points that create negative outcomes among students. This 

research provides updated information on the nature and extent of cybercrime among 

high school and high school students. The peaceful environment of the school is 

extremely disturbed by the wicked students who make bully of the pure students. 

Bullying is considered as a social issue in almost every society. School is the 

reflection of the general public and one of the aims of the school is to advance culture 

and values in the public arena. Bullying is one of the regular issues in schools, 

particularly in Pakistan. Students are greatly influenced with this issue. Bullying is 

created in school age and along these lines consolidated in the general public so it 

turns out to be a piece of the way of life, hence brings about social insecurity in civic 

life. The proposed study will enhance vision about bullying, its causes and effects 

over students. It will also give a support to the bullied students in re-adjustment in 

school condition. The study will be a source of knowledge for the staff and guardians 

about bullying and its control. Over the long haul, it will encourage the organization 

and stake holders of the educational institution to make appropriate courses of action 

while checking and debilitating bullying in schools. 
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1.6 Delimitation of the Study 

1. The present study was delimited to the Public Higher Secondary Schools of 

Punjab. 

2. The present study was delimited to the six districts of Punjab namely; 

Gujranwala, Sialkot, Lahore, Sheikhupura, Nankana Sahib and Kasur only. 

3. The present study was delimited to the Public Higher Secondary Schools 

teachers (General) only. 

 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

This literature review was done to explore the recent literature addressing the 

variables of cyber bullying, students‟ achievement and their behavior. This literature 

review was discussed the results of the studies which were relevant to the variables 

of current study. These research studies helped in developing the rationale for the 

current study. 

2.1 What is Cyber Bullying? 

The most debatable notion in cyber bullying is repetition. In this sphere it 

became clear that repetition has several meanings. In a single act, anyone can upload 

or forward widely, once it has left the control of any individual the material can 

remain visible. Like „snow-ball‟ texts and images can be spiral out of control all 

because of technology. Due to this, in cyber bulling the notion of repetition is not 

much powerful at any level, but from victim‟s perspective it is important. With 

technical ability and anonymity being the key online possibilities, power imbalance 

is also under consideration where power abuse could be evident. Smith, Mahdavi, 

Carvalho, Fisher, Russell and Tippett (2008) noted that there are some studies in 

which the notions of power imbalance online or repetition are not included which 

measure only cyber aggression or cyber abuse, which do not clear that there is 

bullying dimension without these core construct. These definitions of cyber bullying 

noted above are typical of the divergence of what is in use globally, highlighting the 

issues associated with trying to define cyber bullying: 

1. According to the technologies available at any given time it is a constant 

change 
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2. It is a not a single construct  

3. It cannot be easily described 

4. It has specific understandings culturally which are linked with its foundations 

in behaviors like and aggression and bullying. 

2.2 What are the signs of cyber bullying? 

Often the acts of cyber bullying go unreported, because there is a stigma 

placed on the victims of a bully that they fears additional retaliation. Due to this, 

both teachers and parents understand and recognize the signs of cyber bullying.  

2.2.1 The signs of cyber bullying. The signs of cyber bullying can include: 

 The grade point starts declined to average. 

 Stops to do homework. 

 Mood, sleep and appetite patterns are drastically changed. 

 The phone or computer is stop to use. 

2.2.2 Signs child. 

 Is very aggressive toward everyone. 

 Encourages others to do the bullying. 

 Often receives detention. 

 He or she might be regularly sent to principal‟s office. 

 He or she does not take responsibility for anything. 

 Starts acquiring new belongings or unexplained money.  

 About his or her popularity he or she is very competitive and worried.  

2.3 Effects of Traditional Bullying 

Cyber bullying is becoming the major problems in all over the world under the 

authorities and law of any country, therefore there is need to tackle this problem at a 

large scale because every country has its unique culture and law (Davies & Lee, 

http://nobullying.com/signs-of-cyber-bullying/
http://nobullying.com/what-causes-loss-of-appetite-in-children/
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2008). It is the right of every society to prevent from cyber bullying and its non-

acceptance and it is becoming the part of a childhood of the kids which is need to be 

changed (Campbell & Završnik, 2013). Kaltiala-Heino, Rimpelä, Rantanen and 

Rimpelä (2000) argued that changings in the societies may bring to prevent from 

cyber bullying otherwise the severe results might be faced by the society. There is 

need to make awareness policies and articles regarding cyber bullying may write. 

Many studies regarding cyber bulling (Fekkes, Pijpers, Fredriks, Vogels, & Verloove-

Vanhorick, 2006; Yang, Kim, Kim, Shin, & Yoon, 2005; Arseneault, Walsh, 

Trzesniewski, Newcombe, Caspi, & Moffitt, 2006; 2008; & Reijntjes, Kamphuis, 

Prinzie, & Telch, 2010) regarding effects of cyber bullying, well-being and social 

relationships. Ybarra, Diener-West and Leaf (2007) described that as a result of cyber 

bullying an individual may become depressed, low self-esteem, anxiety etc. It also 

effects on the metal health of the individuals at a large scale. A study conducted in 

Australia concluded that at a large scale people found anxiety, depression, social 

difficulties and become victimize (Campbell, Spears, Slee, Butler and Kift, 2012). 

The individuals who effects from traditional cyber bullying have same level regarding 

online and offline bullying. Many studies regarding the effects of traditional cyber 

bullying may be conducted and it was found that suicide ratio between girls and boys 

who are victims is being increased day by day from this crime (Van-Geel, Vedder, & 

Tanilon, 2014). 

2.4 Types of Cyber Bullying 

Cyberbullying around the world can grow rapidly around the world and new 

types of harassment are emerging (Holla, 2014). Electronic bullying varies by type of 

Internet abuse, such as online bullying, cyber abuse, confusion, phishing, deprivation, 

distortion, destruction, and so on. The following types of online bullying are known 
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(Holla, 2014; Chisholm & Day, 2013). 

2.4.1 Flaming. When attacking a victim with malicious remarks and bad 

words in social media using online messages and chat flaming (Hula, 2014; Niue and 

Magson, 2010). According to Chizholm and Day (2013), this type of torch is mainly 

done by men. 

2.4.2 Online harassment. According to Hola (2014), Internet extortion has 

generated email and emails for the individual. This form of email and message is not 

respected and humiliated in nature. This type of bullying means a text war that means 

bullying to sacrifice emotions through words (Newey & Magson, 2010). 

2.4.3 Impersonating. Chisholm and (2013) indicated that tampering with 

wolves to send victim by sending offensive messages for victim costs is called 

impersonation. In this form, it mimics the victims' revenge and divides its actions in a 

humiliating manner for the victim's irritability. In this regard, person's credibility may 

be heavily influenced by these actions. 

2.6.4 Denigration. According to Hola (2014), this kind of harassment is 

based on sending offensive remarks to the Internet, messages and regrets to online 

bullying victims. 

2.4.5 Outing. Holla (2014) the trip is defined as a shameful publication of 

photos, videos, and type of information to the picnic victim. For this information to 

remain confidential by the victim, these actions may be carried out by bullying 

without the consent of the victims. 

2.4.6 Trickery. Holla (2014) the definition of deception to disclose the 

personal information of victims without his consent in order to make it embarrassing. 

2.6.7 Exclusion. When a person who has left the online chat has been deleted, 

discusses groups and disconnects Internet connections, they are called deprivation 
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(Holla, 2014). It may happen that friends can not respond at all and prevent or illicit 

victims. 

2.5 Theoretical Perspectives on Understanding Bullying 

Developmental Theory 

 A few clarifications of bullying draw upon a comprehension of tyke 

advancement. They call attention to that bullying starts in early youth when people 

start to attest themselves to the detriment of others with a specific end goal to set up 

their social strength. They tend at first to do as such roughly, for example by hitting 

out at others, particularly those less capable than themselves, trying to threaten them. 

Yet, as Hawley (1999) calls attention to, as children create they utilize less socially 

unforgivable methods for commanding others. Verbal and circuitous types of bullying 

turn out to be more typical than physical structures. In time, the sort of conduct that is 

for the most part marked as "bullying" turns out to be moderately uncommon. Steady 

with this view is proof that physical bullying is a great deal more typical in early 

youth than later, and that what is distinguished as bullying step by step turns out to be 

less and less obvious as children wind up noticeably more established (Smith &Sharp 

1994). In any case, as a thorough clarification of bullying this view neglects to 

consider that in spite of the fact that there is a general decrease in detailed 

victimization over time, the pattern is incidentally turned around when children move 

from essential to auxiliary school and end up in another condition which is less 

generous (Rigby, 1996). Clearly, social natural components should also be taken into 

account. Nevertheless the formative point of view is valuable in giving direction in 

the matter of how bully/victim issues can be handled. For instance, more established 

children are thought to probably react decidedly to critical thinking approaches which 

require a more advanced energy about the choices accessible to them (Stevens et al., 
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2000). 

2.6 Attributions to Individual Differences 

Wide clarifications regarding formative procedures and ecological impacts 

neglect to consider singular contrasts between individuals that may prompt 

communications that outcome in one individual bullying another. For instance, 

children who more than once bully others at school have a tendency to be low in 

empathic respect for others and slanted towards psychoticism (Slee & Rigby, 1993). 

Children who are much of the time focused as victims at school are slated to be 

mentally independent, to have low self-regard and need social abilities, particularly in 

the region of self-assuredness (Rigby, 2002b). How such qualities emerge has been 

liable to impressive level headed discussion. Right now, it is by and large recognized 

that hereditary impacts have an influence and these may interface with antagonistic 

social conditions to which children might be uncovered. For instance, useful family 

life in which children don't feel adored and additionally feel over-controlled by 

guardians can prompt them acting forcefully at school (Rigby, 1994), particularly if 

the school ethos does not debilitate forceful conduct. 

2.7 Bullying as a Socio-cultural Phenomenon 

A considerably higher extent of young ladies asserted to be bullied only by 

young men (22.1 for each penny) than young men detailing being bullied just by 

young ladies (3.4 for every penny). With cross-sexual orientation bullying it is plainly 

for the most part one-way movement, and this may determine, to some extent, from 

the route in which some young men have come to consider how they ought to carry on 

in the organization of young ladies.  

The procedure as per which young men come to create qualities which prompt 

them taking part in abusive conduct is now and again portrayed as "the development 
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of hegemonic masculinity"(Connell 1995; Gilbert & Gilbert, 1998). This is considered 

answerable to a great extent for young men bullying young ladies, as well as for 

young men bullying young men who don't possess regular manly qualities.  

2.8 Bullying as a Response to Group and Peer Pressures within the 

School 

This approach has similarity with the socio-cultural approach in that it takes 

bullying as justifiable in a society. Be that as it may, the setting is not characterized by 

socio-cultural classifications, for example, sexual orientation, class and race. Initially 

there is an expansive social setting comprising of the practices and states of mind of 

individuals from the whole school group. People are viewed as impacted to a degree 

by their impression of what might be known as the school ethos, and understudy 

welfare polices might be methodically coordinated towards its change (Soutter & 

McKenzie, 2000). Also, students are effectively affected by a littler gathering of 

companions with whom they have moderately close affiliation. Such gatherings are 

ordinarily framed inside a school on the premise of basic interests and purposes, and 

offer help for gathering individuals. They may also constitute a risk to untouchables, 

some of the time to ex-individuals, whom they may bully.  

Circumstances regularly emerge in a school whereby children are individuals 

from, and bolstered by, a gathering that is, in a few circumstances, more intense than 

an individual or littler gathering that they wish to bully somehow. The thought process 

might be a grievance or envisioned grievance, a bias (reasonable in socio-cultural 

terms) or basically a yearning to have a great time to the detriment of someone else. 

Essentially, the demonstrations of bullying are viewed as ordinarily maintained by an 

association with a gathering as opposed to by individual thought processes, for 

example, individual noxiousness. This view presupposes that bullying is regularly a 
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gathering marvel. Early investigations of bullying in Scandinavia received the 

expression "mobbing" proposing that children are bullied by hordes (Olweus, 1993). 

While this may now and then happen, all the more generally the bullying is done by 

maybe a couple people with the uninvolved support of others (Pepler & Craig, 

1995).When students are asked whether they have bullied others as people or as 

individuals from a gathering, among the individuals who have bullied others about 

half confess to bullying alone; others say they have gone about as a major aspect of a 

gathering (Rigby, 2002b). 

2.9 Bullying from the Perspective of Restorative Justice 

This point of view perceives that a few children are more probable than others 

to be required in bully/victim issues as a result of the sort of character they have 

created. “Children who bully others commonly feel practically no pride in their school 

and are not all around coordinated into the community” (Morrison, 2002). They 

misuse their enthusiastic responses to the pain they cause by not encountering proper 

sentiments of disgrace; truth be told, they tend to credit unworthy attributes to those 

they victimize. By differentiation, victims are inclined to encounter excessively 

unseemly disgrace. To some degree, this point of view is one that underscores singular 

contrasts, as in (2) above. In any case, furthermore, a critical part is credited to the 

school group and to noteworthy individuals who are ensnared in the issue. These can 

incorporate family and companions of both domineering jerks and victims; that is, 

noteworthy other people who think about them. It is trusted that suitable sentiments of 

disgrace can and ought to be caused in the individuals who bully others through 

presenting them to judgment by those they have outraged. This, it is thought, should 

be possible usefully within the sight of those whom they think about and who look 

after them. Achievement is viewed as incredibly subject to the support gave by the 
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individuals who think about the culprit as a man and the availability of the group to 

pardon and give earnest acceptance (Morrison 2002). This approach is worried with 

"infringement against individuals" and the reclamation of positive connections as 

opposed to applying discipline for breaking rules (Cameron &Thorsborne, 2001). 

2.10 Forms of Bullying 

 Physical bullying: hitting, shoving, pushing, tripping and use of force is 

included in physical bullying. 

 Verbal bullying: hurtful comments and name calling is included in verbal 

bullying. 

 Social bullying: using relationship to hurt someone 

 Cyber bullying: cyber bulling happens by use of media like phones or internet 

2.11 Social Learning Theory 

A standard school of psychological thought “Social Learning Theory” 

expresses that fierce conduct can be achieved by learning. Upheld by a gigantic 

collection of research information, Social Learning discloses that children figure out 

how to be fierce mainly by impersonation of vicious good examples. This implies 

guardians who depend on whipping or verbal manhandle to "control" their children 

are unwittingly going about as models for bullying conduct (Bandura 1973, 

Aristocrat, 1977).  

Old siblings, media viciousness, peers and even teachers are also a source of 

modeled behavior. Spatz-Widom (1989) led a thorough examination of research 

tending to whether brutality is trans-generational. She that savagery is sired by 

brutality. Many things are so all around settled upon by clinicians no matter how you 

look at it. This relationship remains constant notwithstanding for verbal brutality, as 

analysts Vissing Y.M. et al. (Journal article in: "Child Abuse and Neglect ", 1991) 
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found. Their research uncovered that that children who have face more amount of 

verbal abuse at home display high rate of bad behavior and relational hostility. 

2.12 Modern Psychology on Physical Bullying 

Phillip Zimbardo is a therapist who is renowned for his progressive social test, 

the Stanford Jail Analyze. Zimbardo states that tyrannical, controlling and damaging 

conduct is situational. At the end of the day, damaging conduct is energized by the 

condition the individual is put in. The 25 male understudies who volunteered for the 

trial were given mental evaluations to ensure they were rationally steady and had no 

identity issue. They lived in a stopgap jail, where a few volunteers acted like detainees 

and others as gatekeepers, and Zimbardo himself acted like the jail superintendent 

(notwithstanding seeing as the scientist). Before long the volunteers had subsided into 

their parts; be that as it may, the watchmen wound up plainly merciless and injurious, 

badgering the detainees and getting a charge out of watching them being tormented. 

Watchmen would deny detainees of sustenance and water, and subject the detainees to 

mortifying demonstrations of mastery and physical bullying. Detainees would favor 

the gatekeepers against different detainees that broke the "jail rules". As detainees 

turned out to be more docile, gatekeepers turned out to be more overwhelming and 

forceful. Zimbardo himself confessed to intuition more like a superintendent than a 

scientist. 6 days into what was to be a 14-day try, Zimbardo ended the examination, as 

one of the advisors dreaded for the security of the guineas pigs.  

This examination demonstrated that individuals comply with the social 

standards required of them. At the point when put in a domain where individuals are 

relied upon to act in a specific why, they will partake in mindless conformity. 

Therefore, establishments are problem areas for human rights manhandle because of 

their temperament of putting one gathering of individuals over the other. Moreover, 
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when ordinary benevolent individuals are set in situations where one gathering is 

responsible for another gathering, manhandle is practically unavoidable, which can 

bring about physical bullying.  

This investigation is well known on the grounds that it proposes some 

progressive thoughts. A school is no jail; however this element ought to be thought 

about when endeavoring to look for fault. Importance, it's not the domineering jerks' 

blame. They are victims of an undeniable marvel realized by the very condition of 

school. That is the reason customarily the tranquil shrewd children are singled out 

additional, basically in light of the fact that they are a simple target. With appropriate 

directing, domineering jerks can stop their harsh conduct, diminishing victim of 

physical bullying. 

2.13 Why Bullies Bully?  

The foundations of physical bullying are for the most part violent behavior, 

few people who have tendency to rule others have a strong desire to control others. It 

makes them feel better by degrading others with physical and verbal abuse. They 

facilitate their own torment, yet incidentally and externally. They lift their own 

conscience through the humiliation of others. This overbearing and vicious behavior 

is by all accounts hereditarily inclined, but increases due to the harsh behavior of their 

parents. 

2.14 Reasons of Cyber Bullying 

In cyber victim status the external behaviour of an individual is predictable. 

The excessive use of technology may reduce cyber bullying and helps individuals to 

identify its potentials and many problems faced by the victims may solve in order to 

help psychologists, parents and teachers as well with the help of preventive 

techniques  
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2.15 Roles of Bullying 

The eight roles of cyber bullying are defined by Kowalski, Limber, and Agatston 

(2008) as following: 

1. The person who starts bullying is called bully 

2. The individual who do not start bullying but accompanied it are called 

followers. 

3. The individuals who do not start bullying but openly encouraged bullying are 

called supporters. 

4. The individuals who do not encourage bullying but enjoyed it fully are called 

passive supporters. 

5. The individuals who never try to stop it and not involve in it are called 

disengaged onlookers. 

6. The individuals who try to do something but cannot do anything are called 

possible. 

7. The bullied individuals helped by the defenders. 

8. The persons who trap in bullying are called victims. 

According to Fekkes et al. (2006) it is difficult to define the profile of bullied 

individuals. But many individuals who are victims have the signs of depression, 

anxiety and low-self esteem. Another form of bullying are called identity based 

bullies have different characteristics like religion, gender, ability with special needs 

etc. Many students who have no social skills always fall in bullying. These types of 

children are called stereotyped individuals (Nansel, Overpeck, Pilla, Ruan, Simons-

Morton, & Scheidt, 2001). The individuals who encourage cyber bullying are called 

supporters. It is obvious that if there are two groups existed the bullying is always 

existed there. 
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2.16 Theories of Cyber Bullying 

What motivates cyber bullies or why these acts occur is a major challenge in 

understanding acts of cyber bullying. Due to accessibility and frequency of online 

communication including reproducibility cyber bullying has become easy and also 

appealing (Kowalski, Giumetti, Schroeder, & Lattanner, 2014).  

Remarkable differences in motivation and the frequency of cyber bullying 

behavior can be perceived when cross cultural comparisons are made. In European 

American culture individual have an independent self-construe manner, which is 

characterized by self-focus and autonomy within the social parameters of society so 

they are likely to exhibit a variety of social behavior including aggression. Whereas in 

japan individuals have interdependent self-construal and sense of primacy of society 

over self. People having different self-construal from different cultures tend to react to 

social situations in different ways. Independent samples, for example, tend to think 

aggression of the person due to situational factors that he may be having bad day 

(Barlett, Gentile, Anderson, Suzuki, Sakamoto, Yamaoka, & Katsura, 2014). 

2.9.1 General aggression model (GAM). In order to act as cyber bullying 

the general assessment model helps to understand those forces which motivate an 

individual for participating in bullying. Anderson and Bushman (2001) explained the 

negative effects of cyber bullying which cause due to games on player and violent 

videos through general assessment model. According to Kowlaski et al. (2014) the 

situational and personal factors which contribute in cyber bullying victimization and 

executers may explain through theoretical framework of general assessment model. 

Through general assessment model the actions of a cyber-bullying may identify 

through domain specific factors. This model also helps to identify the behaviour of 

cyber bullying. General assessment model moves around the knowledge structure and 
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according to Kowlaski et al. (2014) it focuses on three major areas as following: 

1. Inputs (situational and personal) 

2. Methods that cause to effect the inner state of an individual 

3. The process of decision making which leads to pure results 

Kowlaski et al. (2014) argued that general assessment model defined knowledge 

structure the general characteristics which are used in social situations in daily life. He 

also defined knowledge structure in cyber bullying as motives, personality 

movements, behaviour, attitudes, experiences and varying backgrounds of an 

individuals who involve in cyber bullying as an executers and victims. The course of 

interactions and aggressive behaviour may also be observed through knowledge 

structure (Kowlaski et al. 2014). 

 

Figure 2.1: General Aggression Model (An Overview): Kowalski et al. Model (2014) 

According to Anderson and Bushman (2002) knowledge structure builds the 

inputs which are connected with individuals‟ aggressive behaviour and may link with 

situational and personal factors. Socio-economic status, mental state, personality, age, 
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motives etc. are called personal factors and personal identity, climate of school, 

involvement of parents, and inspirations are called situational factors. The ways 

identified by general assessment model may explain following three paths: 

1. Arousal 

2. Effective 

3. Cognitive/ Intellectual 

These paths may derive from behavioral, intellectual, social and emotional 

factors which establish situational and personal inputs. According to the general 

assessment model not all the executers and victims are the same in cyber bullying but 

multiple scenarios which are fit in this model may provide many other routes. During 

the act of cyber bullying the decision making process may carried out through 

proximal process defined by general assessment model. Kowlaski et al. (2014) argued 

that may be some previous psychological factors may cause of cyber bullying in 

individual.  

2.9.2 General strain theory (GST). In order to identify the strainful 

actions lead individuals fall in cyber bullying and their significant effects on an 

individual may identified in general strain theory (Agnew, 1992). General strain 

theory may recognize the strains for the dispositions regarding socio-economic 

perspective. According to general strain theory an individual feel strains when any 

relationship and event is generated or mistreated by anyone or undesired outcomes 

may happen (Hay & Meldrum, 2010). The act of cyber bullying may not consider in 

general strain theory if it would be categorized. It might be a feature of general strain 

theory was established. This type of cyber bullying was at the time of that period 

when there was no use of internet frequently and cyber bullying was consider as crime 

through using internet. At that time no law and orders were passed to diminish cyber 
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bullying. But now there is need to revise strain theory which is called traditional 

theory in this age. Traditional bullying as a strain may identify and cyber bullying 

may contain the following categories. 

1. Cyber bullying might be considered as Unjust. 

2.  It would be considered as intensive. 

3. The conventional social control may not be associated with it because it is 

away from the adult‟s auditory. 

4. The strained individual might be exposed through this theory. 

Many examples of cyber bullying may found like posting videos, pictures and 

unnecessary comments about an individual‟s without their consents. The inappropriate 

photographs may also be posted without the permission of an individual. For someone 

else how the online and offline environment might be same? Due to lack of face to 

face interactions it seems more difficult to find out the strains of cyber bullying. 

According to Agnew (1992) it is more difficult to observe the distinct expectations, 

motivated negatively, achieving positive goals and it is difficult to observe unfair and 

unjust behaviors. Kinds of strains defined by Agnew (1992) are totally different 

peoples connected online emotionally with one another. Therefore people attacked the 

victim in the form of threats, sending online messages; with no reasons is the form of 

strain. The general assessment model seems to be dangerous and harmful for the 

victim when strain is disappearing and there is no face to face interaction (Agnew, 

1992; Hay & Meldrum, 2010). According to Agnew (1992) general strain theory is 

linked cumulatively in which relations are negatively influenced. In order to elevate 

the levels of strains the cumulative theory of general assessment model victim of 

cyber bullying faces unjust attacks repeatedly from the bullies or executers (Linsky & 

Straus, 1986). The deviations of the strains may not be ignored. According to Hay and 
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Meldrum (2010) if any adult experienced low efficacy and self-esteem he may have a 

great risk regarding these strains. In this regard these strains are elevated to the 

feelings of anger of an individual. On the other hand according to Agnew (1992) 

when victim internally fall in these strains then this model might be used. The 

negative emotions like anger, eating disorders, guilt, anxiety, depression addiction and 

control on impulses are called negative emotions. Within the general strain theory the 

strains which are defined are experienced by cyber bullies (Hay & Meldrum, 2010). 

The victims who are preconditioned to cyber bullying may linked with these 

types of strains 

The general assessment model and general strain theory may help to describe 

and identify the victims‟ behavior caused by cyber bullying. The strain theory also 

categorizes the level of strains that may harm to the victims and then observe the 

behaviors‟ of victims of cyber bullying. These theories also explained that how these 

strains may harmful for the individuals and they act in the form of aggression, anger, 

disappointment and anxiety. The least and severe effects of these strains may cause an 

individual as victim of cyber bullying. According to the Patchin and Hinduja (2015) 

there may be awareness to the people to avoid cyber bullying in different situations. 

There might be some awareness programs regarding cyber bullying. If anyone have 

potentials to recognize the executers of cyber bullying may also help to reduce the 

depression and anxiety level of the victims. 

In order to be an efficient in the digital world an individual may expert and 

self-sufficient about online world. The practices to reduce cyber bullying may work in 

the society to escape the harmful effects of cyber bullying. 

2.17 Psychological Explanation of Cyber Bullying 

The factors may contribute in cyber bullying towards and individual is called 
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psychological explanation of cyber bullying. Mason (2008) argued that the main 

purpose of these factors is to identify the signs and impacts of internet on human 

interaction. 

2.18 Anonymity Transformation 

Quality of human interaction is reducing through the use of modern 

technology which may cause the individuals‟ emotional state of mind (Mason, 2008). 

In order to transit the identity from private to social one is the main example of 

anonymity transitions. An individuals‟ social identity may destroyed by the use of 

modern technology in society. Identity transition may internalize the individuals‟ 

behavior with the use of digital technology. It may cause to destroy the identity of an 

individual who is victim of cyber bullying (Suler, 2004). 

 2.19 Ostracism 

In order to prevent from exclusion an individual try to create relationships 

with other has significance impact on victims of cyber bullying. It is identified that 

through online inclusion an individual may unfriendly or unblocked from the online 

group discussion on social media (Kowalski et al., 2008). The individual who is 

excluded from online group or discussions in cyber-environments may report their 

low self-esteem.  

2.20 Implicit and Explicit Attitude 

There is weak convergence between implicit and explicit attitudes of 

individuals (Dovidio, Kawakami, & Beach, 2001). In the face of social opinions the 

explicit prejudices may be rejected. In this situation when people search the people of 

their minds and offers anonymity. In order to engage the greater access of behaviors it 

may allow expressing beliefs and impressions explicitly in a virtual environment 

(Rivers & Noret, 2010). 
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2.21 Psychological Impacts Related to Cyber Bullying 

In cyber bullying youth is busy in online environment. Many of these may not 

aware of technology. The excessive use of technology may reduce cyber bullying and 

helps individuals to identify its potentials and many problems faced by the victims 

may solve in order to help psychologists, parents and teachers as well with the help of 

preventive techniques.  

2.22 Social Anxiety 

Kowalski and Limber (2013) the victims or students who trapped in cyber 

bullying may have moral, health, social and psychological effects. Low self-esteem 

and emotional destructions are the consequences of cyber bullying behaviors to the 

victims of cyber bullying. The individual who is suffering from social anxiety may 

precede the online world and turned himself towards online world like digital 

communication, messages and sending emails (Reid & Reid, 2007). The fear linked 

with face to face interactions may reduce through online communications but in this 

way many individuals may share their personal and emotional information in order to 

reduce their anxiety level (Reid & Reid, 2007). 

Rejection and fear of exclusion from online group individuals may share their 

emotional and personal information under the extreme anxiety level. This kind of 

situation may cause exclusion of an individual from social media websites. In an 

online world people may depend more as compared to the offline world.  

2.23 Low Self-Esteem 

The age of developing the personal identity with along with developing 

personality is an important age of adolescents. At the time of susceptibility and 

vulnerability depends upon the social influences. An adult always adopted the 

behaviors which have positively influenced on his personality and do not adopt the 
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behaviors which have negative consequences in the society (Patchin & Hinduja, 

2010). In order to develop youths‟ personality the online world plays a vital role for 

the mental, moral, social and cognitive growth of the individual. In an online world an 

individual may act aggressively and it tends to effect negative on their development. 

One of the indicators of cyber bullying is self-esteem  

2.24 Suicide Ideation, Depression and Self-Harm   

In children and adults, the rate of suicide among victims of online bullying has 

increased. Suicide rates depend on the nature of the country. By exception, it may be 

5 to 20 percent of the child being harassed and physically abused. The main source of 

suicide is online bullying among adults. The biggest cause of adult mortality is 

cyberbullying. Twenty percent of adults in the United States have committed suicide 

rates of between 5% and 8% annually. Several studies have examined the relationship 

between suicide and bullying, and they become suicidal among adults. 

2.25 Legal and Policy Context of Cyber Bullying 

The discriminatory law of equality act (2010) may deals with the cyber 

bullying caused by the religious and racial based bullying. A guide from Department 

of Education (2011) may introduce to prevent from cyber bullying for the victims. 

This law may implement in schools in order to reduce the cyber bullying among 

students. According to the Education and Inspection Act (2006) the school principal 

may make policies and laws obligatory in order to stop cyber bullying inside the 

schools and outside the school environment. The staff and students may prevent from 

cyber bullying through the law made by the head of institution. It the bullying is 

occurring outside the school environment then it may properly reported and make 

remedial measures. 
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A criteria or framework is set from 2012 in schools in order to stop bullying 

named “Behavior and safety” the management of behavior and bullying may consider 

the problems regarding cyber bullying to prevent individuals from this situation. The 

most prominent document from prevention of cyber bullying is The Byron Report 

(2008) which was made for the school students. The previous labor government 

reviewed this report in order to discuss the harmful effects of online bullying in order 

to reduce the risks related to the cyber bullying. The individuals with lack of internet 

skills may prevent through this act. 

2.26 Age and Gender Differences in Cyber Bullying 

2.26.1 Age. Adolescence is the age in which an individual may suffer from 

cyber bullying. In cyber bullying youth is busy in online environment. Many of these 

may not aware of technology. The excessive use of technology may reduce cyber 

bullying and helps individuals to identify its potentials and many problems faced by 

the victims may solve in order to help psychologists, parents and teachers as well with 

the help of preventive techniques. According to Pelegrini and Bartini (2000) when an 

individual transits from primary to high school may victimize the cyber bullying. 

Cyber bullying may cause depressions, anxiety, and low self-esteem.  

The students who are not aware of online world may victim cyber bullying. 

They face online misbehaviors and may cause depression.  

 2.26.2 Gender. Sex is the most influential term in cyber bullying. Female 

involvement in cybercrime is indirect such as verbal fighting, the name of gossiping 

call, etc., male involvement in physical bullying such as physical damage etc. Indirect 

form of bullying is found mostly in females (Bjorkqvist, Lagerspetz, & Osterman, 

1992). At the London School, you may notice cyberbullying among  
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2.27 Females Acts of Cyber Bullying 

Many examples of cyber bullying among females may find like posting 

videos, pictures and unnecessary comments about an individual‟s without their 

consents. The inappropriate photographs may also be posted without the permission 

of an individual. Due to lack of face to face interactions it seems more difficult to find 

out the strains of cyber bullying (Snell & Englander, 2010). It is more difficult to 

observe the distinct expectations, motivated negatively, achieving positive goals and it 

is difficult to observe unfair and unjust behavior. Females connected online 

emotionally with one another. Therefore people attacked the victim in the form of 

threats, sending online messages; with no reasons is the form of strain. According to 

Hay and Meldrum (2010) if any adult experienced low efficacy and self-esteem he 

may have a great risk regarding these strains. In this regard these strains are elevated 

to the feelings of anger of an individual. On the other hand according to Agnew 

(1992) when victim internally fall in cyber bullying through virtual world. It may 

cause the negative emotions like anger, eating disorders, guilt, anxiety, depression 

addiction and control on impulses are called negative emotions. Within the general 

strain theory the strains which are defined are experienced by cyber bullies. 

The victims who are preconditioned to cyber bullying may linked with these 

types of strains. These types of nature may cause strains and a danger cycle around 

the victim may cause cyber bullying. It may harm to the victims and then observe the 

behaviors of victims of cyber bullying. According to the Patchin and Hinduja (2015) 

there may be awareness to the people to avoid cyber bullying in different situations. 

There might be some awareness programs regarding cyber bullying. If anyone have 

potentials to recognize the executers of cyber bullying may also help to reduce the 

depression and anxiety level of the victims. In order to be an efficient in the digital 
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world an individual may expert and self-sufficient about online world. The practices 

to reduce cyber bullying may work in the society to escape the harmful effects of 

cyber bullying. 

Reporting about cyber bullying is more in females and they want to take 

serious actions regarding their complaints. Frequencies about reporting the cyber 

bullying in male and females are not estimated yet but many studies are conducted to 

encourage reporting cyber bullying in order to reduce it. 

2.28 Male Acts of Cyber Bullying 

Many studies regarding cyber bullying in males (Dittrick, Beran, Mishna, 

Hetherington, & Shariff, 2013) found that violent behavior occurs when there is 

participation in violent video gaming in cyber bullying. Many adults and students may 

become victims through participating in violating videos in online world but the level 

of victimization may not be identified in order to differentiate the behaviors of cyber 

bullying (Lam, Cheng, & Liu, 2013). These above defined difficulties among adults 

who become victims of cyber bullying may cause embarrassing for victims in society. 

According to Faucher and Jackson in 2013 the ratio of reporting cyber bullying in 

females are more as compared to the males. Males have fear of threats and they did 

not report it frequently in order to save their prestige. 

2.29 Venues for Victimization 

Statistics gathered in many studies about the use of different venues for cyber 

bullying are the users of whatsapp are 1.2 millions in numbers, face book is used by 

1.970 million in number, and instagram is found to be seventh in number. The active 

users of instagram are monthly 90 million which are increased to 700 million after it. 

2.30 Effects of Bullying 

Bully and bullied are not only included in bullying but it effects the school 
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groups and environment as a whole. Basically the three gatherings that the most 

effected by bulling are bully, bullied and bystanders. 

2.30.1 The Effect on Bullied Students. Long term psychological effects are 

the result of those short term effects that students experience being a constant victim 

of bullying. Depression and anxiety become a part of their emotional upheaval and 

continue to be a part even their adulthood and become chronic and end up leaving 

long lasting issues which may include change in eating habits, change in sleep, take 

part in work in short it effects their whole life. 

2.30.2 The Effect on Students Who Bully. Bullied do not cost better. 

Researches show that such students most probably get into regular disputes, harm 

property, drink alcohol and smoke, create a negative environment in schools and 

convey a wrong message to others. 

It is important to note that it is not compulsory that all those students who 

bully others have behavioral issues. Sometimes some of them are very talented, 

socially very active. They have very good relations with their teachers and adults 

which makes it difficult for the adults to recognize even imagine that they are engaged 

in bullying behavior 

2.30.3 The Effect on the School. When bullying take place in a school and a 

school does not take action, the whole school environment is influenced. Fear and 

disrespect become a part of school environment and it affects the learning of the 

students. When the children observe that adults do not do anything to stop bulling 

they may have feelings that teachers cannot control the situation and they do not what 

happens to them. 



   31 

 

 

 

2.31 Benefits of Cyber Bullying 

Above mentioned examples are about the negative impacts of cyber bullying 

but there are many benefits of the use of technology in modern world. Through the 

advancement of technology the digital communication may promote in all over the 

world. People are connected via internet, email, chat rooms, etc. and gaps are filled 

among individuals (Livingstone & Bober, 2004). According to National Council for 

the Social Studies (2006) people are connected with each other through technology 

and may increase the opportunities to connect with each other. In order to know the 

global culture, diversities and opportunities digital communication is very helpful 

(Berson, Berson, Desai, Falls, & Fenaughty, 2008). 

 Many young people are found opportunity to use internet even in their 

bedrooms they can easily access the internet and digital communication devices. 

2.32 Strategies for Stopping Cyber Bullying 

In the era of 21
st
 century children are connected to the digital world. The kids 

who use cyber bullying techniques are hard to spend time at home. The sources of 

kids connecting through emails, messages, and internet may trap in cyber bullying. 

Parents may help the children to aware of children with the consequences of cyber 

bullying. Whitson (2014) described the strategies to prevent bullying: 

2.32.1 Trustworthy adults. Many individuals who become the victims of 

cyber bullying may not strong enough to handle this crime and get victims of cyber 

bullying. In this regard they may tell a person whom he trust more and involve him in 

his internet activities. Do not let your child alone at home and in school. Guide them 

at every step in order to prevent from cyber bullying. 

2.32.2 Disengaged. Many persons try to bullies the victim through sending 

messages, videos and chats. Therefore do not get them answer back because taking 
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revenge may harmful for you in the form of aggression, culpability and crimes. 

2.32.3 Block and log off. If anyone is victimizing you in cyber bullying you 

may simply log him off or block him instead of attacking back. This action might be 

harmful for you. Stay away from friendships which are harmful for you.  

2.32.4 Use privacy settings. In order to escape from bullying individual must 

us passwords and privacies on their email, face book, twitters etc. accounts. He would 

not disclosed his privacy in the front of a person whom he may not trust. 

2.32.5 Screen shorts. The young people know how to take screen shorts of 

messages form computers and smart phones. Many emails, instagram messages, face 

book activities, tweets, photos etc. are the sources of taking screen shorts. 

2.32.6 Step in to stop it. Individuals may be careful while sharing and liking 

the photos and posts from unknown sources from internet. It may cause harmful for 

them and they may suffer from cyber bullying. 

2.32.7 Report it. Many individuals do not report cyber bullying especially in 

order to safe their prestige and honor. Cyber bullying may report to the resource 

person if it would become a serious problem.  

2.32.8 Empathy. Keep in mind while posting your messages that there must 

be clear understanding about your posts to the children instead of harming anyone. 

2.32.9 You are not blame. If any child may suffer from cyber bullying. Tell 

him that his does not deserve for it and it is not his fault. As a friend teach him how to 

handle this crime. 

2.32.10 Be a friend. If the person making you victim of cyber bullying. You 

may approach to the person and may ask him the reason behind it. In this way the 

chances of being bully may reduce. 
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2.33 Cyber Bullying in Pakistan: The Challenge and Responses 

The major types  of cyber bullying are  following : 

2.33.1 Cat Fishing.  

2.33.2 Flaming.  

2.33.3 Online Harassment.  

2.33.4 Impersonating.  

2.33.5 Denigration 

2.33.6 Outing 

2.33.7 Trickery 

2.33.8 Exclusion.  

2.33.9 Trolling.  

2.33.10 Sexing 

Many religious scholars may also play a vital role to guide the adults 

regarding cyber bullying in Islamic point of views. The adults may aware of about not 

to share their contacts and home addresses to the unknown persons. If anyone will 

blackmail you may report to your elders or inform police if there is a serious matter.  

The cyber billing 2015 is passed in National Assembly Standing Committee 

on Information Technology in which group divisions, secretariat level and provisional 

level many remedial strategies are given in order to reduce cyber bullying in Pakistan.  

2.34 Some Facts about Cyber Bullying and Pakistani Youth 

According to Taylor (2008) in Pakistan bullying is not an unknown issue. It 

may seems everywhere in Pakistan. Many incidents regarding cyber bullying may 

show on television, media, internet, Facebook etc. people become aware of the kinds 

of cyber bullying in Pakistan. The sources of cyber bullying on internet like emails, 

messages, photographs, chats and videos influences the lives of people in Pakistan.  
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In Pakistan cyber bullying is growing rapidly. The media is very fast and show 

every event on television and uploaded videos on digital media. The online victims of 

cyber bullying are found in Pakistan with the ratio of thirty eight percent. With the 

introduction of smart phones and internet bullying is becoming the part of cyber 

bullying in Pakistan. The gender is the most influenced term used in cyber bullying in 

Pakistan .The female involved in indirect intrusion, such as verbal struggle, the 

suitability and other supports, the involvement of a man in physical abuse, such as 

physical harm, etc., in most women, is an indirect form of bullying. 

2.28 Pakistani Government and Crime of Cyber Bullying 

In order to discuss this issue in Pakistan many awareness programs are 

running in the form of dramas, movies, and awareness programs. At government level 

bullying is reducing by awareness programs among people. in the media everyday 

cyber bullying is reported to measure the daily life problems. It may reduce the crimes 

caused by cyber bullying. Government should take other steps to reduce this issue. 

2.35 School Stepping Up 

School is a major source of giving awareness regarding cyber bullying among 

kids. In Pakistan cyber bullying may happen at night while using internet. Many 

students are worried about cyber bullying and finding the ways of preventions. Due to 

cyber bullying students are not paying attention to their studies properly. Therefore 

school is a place where they may get rid of cyber bullying by seeking different 

strategies to handle the social behaviors of peoples. 

Schools may have policies regarding cyber bullying through the use of 

technology. Banning the technology is not the way to handle cyber bullying but learn 

students the ways to use the technology in a positive way. There might be a code of 

conduct for the students which they follow and involve students in some healthy 
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activities.  

In schools if teachers are using technology as a method of instruction then tell 

them about the benefits and harms of the technology. The positive use of technology 

may help students to reduce cyber bullying in Pakistan. 

2.36 Emotional and Social Influences on Adolescent Behaviors with 

Respect to Cyber bullying  

The face to face discussion of the instability of the on campus creates the 

social and emotional problems. The youth are able now to access their friends, 

opportunities and online content by the initiation of modern technology. The youth is 

not able to escape the fury and effects of online irritation which is translated by cyber 

bullying viewpoint. Youth can connect themselves the online world through this type 

of availabilities. For the personal and social life youth use in more quantity of modern 

technology. Many youths miss the events of important social interaction by without 

using of digital access. This type of need can be finish by using more mobile forms of 

technology and technology devices. This use can be made by not only addictive 

persons that use the technology but also for the peer interactions and experimental 

illnesses created by level of this type.  

2.37 Addictive Technology Behavior  

Feinberg and Robey ( 2009) defined cyber bullying act is visible by the non-

users are not more likely than internet on a more regular basis. Gibson (2015) the 

occurrence of cyber bullying acts and frequency rate increases with the use of youth‟s 

internet use. The youth becomes more weak to cyber-attacks which have lack of 

respect students have for their privacy and safety. Gibson (2015) for the personal 

information safety youth are more motivated to disclose these information within the 

monarchy convenience. So much use of these routines and practice of youth have 
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become hurtful online act.  

The modern technology inventions has made the more easy to stay connect 

with peers in 21
st
 century. This facility has made the fairly disturbance of our young 

users. Particularly many information about messaging delivering, read or if a recipient 

is responding are given by the social media programs and text messaging services 

which informs us. Some users become abandoned on instant feedback due to 

instantaneous nature of these interactions. This facility of fasting respond of messages 

delivering has made the youth far from offline world. If the youth do not get response 

immediately of messages or text they do upset themselves with this situation. This 

situation of fast getting feedback makes the stress, restlessness and sometime 

depression for youth which gives the ill-fated side effects. 

Predisposed self-esteem, self-assurance or despair concerns are port to come 

for a reply, their sender‟s response time will often adopt by them and these problems 

often further prolong by this. Involvement to these problems is a deficiency of 

expressive joining or sympathetic made by online communications. In face to face 

communications, modulations or contradictory attitudes that would normally be 

noticed are frequently mistaken in connected or text messaging situations. As a 

product, accidental formula of attack or apparent attack which clues individuals to 

retort is seemed by the wrong taken of messages. 

2.38 School Based Behaviors and Performance  

Sly (2015) identified a noteworthy reduction in student‟s academic 

performance occurs by students uncovered to cyber bullying. Hinduja and Patchin, 

(2007); Juvonen and Gross (2008) frequently cyber bullying acts engulfs the mind and 

results in a student‟s failure to make attention on simple to more complex jobs that 

create stress and strain. Smith et al., (2008) the student‟s aptitude to attain 
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academically is directly donates by cyber bullying attacks rate. Li (2007) 

distinguished perfections can be observed in student‟s attainment by warning 

performances of cyber bullying. In youth development peer insight plays an important 

role. Boulton and Smith, (1994). Wilson (2004) these castigations lead individuals to 

develop a deficiency of connectedness to their school and continues cycle of repeat 

behavior pays by their peers. Intermediation policies must be implemented to disorder 

the cycle of insulting to lessen or eradicate such behavior. 

2.39 Family Dynamics and Cyber bullying Behavior 

Youth has so much bringing up products. To youth growing hardly by the 

rules and expectations often translated by formless and obstructive home environment 

when persons grow accustomed. 

Such parents which have online knowledge in this environment which youth is 

growing up has basic rules and expectations, the act of cyber bullying are less 

common where effective management is present. (2010) the consequences action 

before the act of youth is encouraged by the online environment get more structure 

and environment. In preventing cyber bullying participation behaviors of parents 

plays vital role. With the lower levels of cyber-aggressions the higher levels of 

parental control and lower levels of parental solicitation were linked. Willard (2007) 

such students have potential and more harmful in their behaviors which have more 

online freedom. Campbell (2005) according to cyber bullying act the youth which has 

mobile phones they are in risk. It is more difficult to use mobile device afford make 

organization and regulation of use if there is open liberty in use. Some youths 

convince their parents for buying own mobile phones for security purposes but some 

parents think they misuse their mobiles and do not buy for them which is imposed 

upsetting cyber bullying attacks on others. The adolescents how can too young by 
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owning with yours digital device? It is a much discussing topic. This is asked by 

many parents. The children from a young age with digital devices are blamed by 

many parents appeasing. The parents do not think that they are making dependency 

within their child. But in growing age child needs more digital devices and child will 

require digital device dependency. The cyber bullying behavior affects the needs and 

uses which is an increase in their likelihood and emotional effects that come with us. 



CHAPTER 3 

RESEARCH METHODOLOGY 

This chapter describe as the research methodology used in this study.  

3.1 Research Design  

Mixed method research was used in this research study. Data was collected 

from the respondents using a questionnaire and an interview. A questionnaire was 

framed for the students and interviews were conducted from the teachers in order to 

deeply understand the problem and weigh their opinions on the cyber bullying as well. 

3.2 Population of the Study 

There was total 74,347 male students studying in Public higher secondary 

schools of Gujranwala, Sialkot, Lahore, Sheikhupura, Nankana Sahib and Kasur and 

73, 114 female students enrolled in the above mentioned districts respectively. Total 

male teachers were 1,552 and female Teachers were 2,734. 
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Table 3.1 

Population of the selected districts  

District Name  No of School  Enrollment   No of Teachers 

Male Female Male Female Male Female 

Gujranwala 7 7 9921 8914 314 275 

Sialkot 8 20 14085 17093 310 605 

Lahore 7 18 19373 22517 334 1014 

Sheikhupura 7 11 15911 13307 285 449 

Nankana Sahib 4 4 6572 4608 127 165 

Kasur 5 8 8485 6675 182 226 

 Total 38 68 74,347 73,114 1,552 2,734 

School Education Department, (2016) 

3.3 Sample of the Study 

Sample of the study was taken through multistage sampling technique. The 

researcher divided the province Punjab (Pakistan) into four regions. In the first phase, 

central Punjab was selected purposely. The reason behind selecting central Punjab 

was that this region was considered most developed area of Punjab. The literacy rate 

of this region was very high as compared to other regions of Punjab. The second 

reason behind selecting the central Punjab was that the students of this region were 

well aware of different advancement in science and technology. They were using 

different social networking software and websites. Therefore, they could provide 

appropriate responses about cyber bullying. In the second phase, the districts of 

central Punjab were selected.  

The researcher selected 6 districts randomly from these total 19 districts of 

central Punjab. The sampled districts were Gujranwala, Lahore, Sheikhpura, Kasur, 
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Sialkot, and Nankana of Punjab. The researcher selected eight schools from each of 

these sampled districts using convenient sampling technique. The researcher selected 

four schools (two males and two female) from rural areas and four (two males and 

two female) from urban areas. The reason behind selecting two schools each from 

rural and urban areas was that the researcher intended to compare the results of these 

schools on rural and urban basis.  

In the last  phase, students and teachers were taken. The researcher selected 45 

students  randomly from each school .Therefore, total 360 students were selected from 

each district. As a result, total 2160 students were selected from these six districts.  

Similarly, two teachers were selected from each school which was available at 

the time of data collection. There were sixteen teachers which were selected by 

randomly from each district. Hence, total (96) teachers were selected for interview 

from these six districts. 
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Table 3.2 

Sample Data Table 

DISTRICTS  Schools Sample of the 

Schools 

Sample of the 

Teachers 

 Urban Rural Urban Rural urban Rural 

Sialkot 4 4 180 180 8 8 

Shekiekhupa 4 4 180 180 8 8 

Lahore 4 4 180 180 8 8 

Nankansa Sahib 4 4 180 180 8 8 

Kasur 

Gujranwala 

4 

4 

4 

4 

180 

180 

180 

180 

8 

8 

8 

8 

Total 24+24=48 1080+1080=2160 48+48=96 
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Targeted Sample diagram of Schools 

  

  6 Districts 

Gujranwala Sialkot Sheikhupura Nankana Sb Lahore Kasur 

Each District: 8 Schools 

Total no of schools: 8×6=48 

 

4 Urban 4 Rural 

2 Male 2 Female 2 Male 2 Female 

Total Students 2160 

 

Urban 1080 Rural 1080 

Male=270, Female 270=540 Male=270, Female 270=540 

135 (1
st
 year) 135 (2

nd
 year) 135 (1

st
 year) 135 (2

nd
 year) 

Targeted Teachers Sample  

 

Gujranwala Sialkot Sheikhupura Nankana Sb Lahore Kasur 

Each District =16 teachers  

8 Urban 8 Rural 
Total No. of Teachers = 16x6=96 

2 male from 

each school 
2 female from 

each school 
2 male from 

each school 
2 female from 

each school 
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3.4 Research Instruments 

Two instruments were used for data collection: 

I. Questionnaire for students 

II. A semi structured interview for Teachers 

3.4.1 Development of the tools. A self-developed questionnaire consisting of 

40 items was used to collect the data from the students and semi structured interview 

for teachers to know their opinion. These instruments were developed after reviewing 

the related literature. 

 The questionnaire was constructed in three parts.  

1. The first part contained 20 items measuring cyber bullying.  

2. The second part contained 10 items measuring academic achievement. 

3. The third part also contained 10 items measuring students‟ behavior.  

A semi structured interview was also developed by the researcher to collect the 

data from the teachers. That contained 10 semi structured items. 

3.4.2 Administration of the research instruments. The researcher personally 

distributes and collects the questionnaires from the students; the response rate of 

returning questionnaires was 100% 

3.4.3 Validity of Instruments. The validation of research instruments gives 

accurate information about subjects of study for exact decision making (Jacobs & 

Chas, 1992). The Validity is an estimate of how well a research tool measures what it 

claims to measure in a Particular context. It is a common characteristic of a research 

instrument that a valid instrument should also be reliable. After development of the 

research instruments, it was necessary to get instruments validated. Therefore the 

validation of the research instruments was made through experts‟ opinion. Validation 

of the research instruments is a process of accumulating and evaluating evidence 
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about the validity. 

Questionnaire and semi structured interview items were presented to four 

experts of each category and suggestions were accommodated. These teachers were 

expert in this field and have experience of 20-25 years, found the instrument valid and 

suitable to ascertain the factor cyber bullying, academic achievement and students‟ 

behavior in the above said subject. 

3.4.4 Pilot testing of the research instruments.  After development of the 

research instruments. Questionnaire and semi structured interview was pilot tested .40 

students and 10 teacher were taken for pilot test these are part of population but not 

the part of sample. 

To assess the reliability of each questionnaire, Cronbach's alpha and then the 

overall reliability of each questionnaire were used. Alpha Cronbach is a very common 

way of estimating reliability based on consistency, stability, compatibility and 

standardization of each research tool. 

For this study, SPSS (version 20) was used to estimate the reliability of each 

question and overall reliability of each questionnaire. Two elements of "student 

behavior" were removed from the cyber-internet questionnaire because the reliability 

of these two cases was very low. The Cronbach‟s alpha coefficient of reliability for 

the factor cyber bullying, academic achievement and students‟ behavior was 0.72, 

0.70 and 0.73 respectively. 

3.5 Collection of Data 

The researcher personally visited the schools. The researcher collected data 

from sample schools in six areas. Ethical considerations are taken into account before 

data collection. 
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3.6 Analysis of the Data 

The data was tabulated, analyzed, and interpreted. Data collected through two 

questionnaires were analyzed by using SPSS software (Version20). The Frequencies, 

Percentages, Mean, Standard Deviation , Independent Sample t-test, Post Hoc Tukey 

test, MANOVA, and One Way ANOVA  Was used .Independent Sample t-test :  t-test 

was  used to compare the means of two independent groups.  Independent groups 

means that different people are in each group. Tests for difference between two 

independent variables. One Way ANOVA : Used to detect the difference in means of 3 

or more independent groups.  It can be thought of as an extension of the t-test for 3 or 

more independent groups.  ANOVA uses the ratio of the between group variance to 

the within group variance to decide whether there are statistically significant 

differences between the groups or not. Tukey or Scheffe are most commonly used but 

check if their department uses something else.  Multivariate techniques generally have 

more than one dependent variable but Multiple Regression and Discriminant Analysis 

are also referred to as multivariate despite only having one dependent variable.  

Multivariate techniques tend to involve classification or data reduction. 



CHAPTER 4 

DATA ANALYSIS AND INTERPRETATION 

This chapter discusses different statistical techniques to analyze and interpret 

the data. The normality of the data was ensured before applying different statistical 

techniques. 

Table 4.1 

Sample Distribution 

Demographic Categories f % 

Gender Male 890 46.5 

Female 1023 53.5 

Class First Year 965 50.5 

Second Year 948 49.5 

Area Urban 899 47 

Rural 1014 53 

 

Table 4.1 showed the demographic distribution of the sample. The data were 

almost equally distributed in girls and boys; however, girls were slightly more in this 

sample at 53.5 % of the total. The data were taken from 1
st
 and 2

nd
 year students. The 

sample comprised of 50.5% first year and 49.5 % second year students. Data were 

taken from male and female students belonging to urban and rural areas. There were 

899 students which belonged to urban area and 1014 students which belonged to rural 

area. 
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Table 4.2 

Descriptive Statistics on Cyber Bullying 

Sr.No. Statements SA A N D SD M SD 

1 Cyber bullying is a physical 

attack on another individual. 

39.9 39.8 7.0 7.8 7.5 3.93 1.197 

2 Maintaining legitimate right on 

the internet world is cyber 

bullying۔ 

16.5 27.3 24.4 15.2 16.7 3.12 1.318 

3 Threatening or damaging 

relationship using internet is 

cyber bullying۔ 

42.2 36.2 8.5 7.0 6.1 4.02 1.156 

4 Cyber bullying refers to an 

abnormality۔۔ 

33.1 37.7 11.8 8.9 8.5 3.78 1.235 

5 Discomfort increases cyber 

bullying۔ 

27.9 37.8 14.0 12.7 7.6 3.66 1.223 

6 Cyber bullying results from 

frustration۔ 

20.8 37.2 21.4 13.1 7.5 3.51 1.175 

7 Violence plays an important 

role in the expression of cyber 

bullying۔ 

29.1 33.6 20.1 10.5 6.7 3.68 1.190 

8 Verbal abuse contributes to 

cyber bullying۔ 

36.3 36.2 11.2 9.3 7.0 3.86 1.206 

9 Bullying contributes to 

students‟ cyber bullying۔۔ 

39.1 42.2 7.0 6.6 5.1 4.04 1.088 

10 I am a person of short temper1.453 3.05 20.9 20.5 12.0 26.4 20.2 ۔ 

11 during pressure of work i 

become puzzle  

19.8 30.7 9.5 23.1 16.9 3.14 1.410 

12 I became frustrate me  ni 

Difficult circumstances  

17.9 35.5 10.5 22.4 13.8 3.21 1.343 

13 I always become hyper in 

critical situations 

19.0 27.2 10.5 24.8 18.6 3.03 1.423 

14 when my fellows do not listen 

to me I become furious 

32.1 33.7 7.0 14.5 12.7 3.58 1.392 
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Table 4.2 (Continued)  

Sr.No. Statements SA A N D SD M SD 

15 Cyber bullying destroys our 

normal life 

43.4 37.1 8.1 6.3 5.2 4.07 1.110 

16 Show of cyber bullying breaks 

the friendship۔ 

39.7 40.1 8.1 6.1 6.0 4.01 1.124 

17 Development of hatred is a 

consequence of cyber bullying۔ 

37.8 40.0 9.2 7.4 5.6 3.97 1.126 

18 Low self-esteem of a victim is 

developed in cyber bullying۔ 

27.1 39.4 15.9 11.1 6.5 3.70 1.169 

19 Victim of cyber bullying feels 

himself/herself insecure۔ 

29.0 38.6 15.8 9.8 6.8 3.73 1.176 

20 Viewing of violent programs 

on T.V increases the levels of 

cyber bullying۔ 

34.8 32.9 14.9 9.5 79 3.77 1.239 

 

The table 4.2 illustrated the descriptive statistics of the variable cyber 

bullying. Mean scores and standard deviations were calculated for the responses. All 

the items reported the mean score to be above 3.0 which showed that the students 

agreed to the statements on cyber bullying. The highest mean score of 4.07 was 

reported on the cyber bullying questionnaire. The item was „Cyber bullying destroys 

our normal life‟ according to majority of the students (80.5%). The item with the 

lowest mean score was „I always become hyper in critical situations‟ with a mean 

score of 3.03 and standard deviation of 1.423 according to (46.2%) students.  
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Table 4.3 

Descriptive Statistics for Academic Performance 

Sr.No. Statements SA A N D SD Mean SD 

1 Cyber bullying distorts me 

from studying۔ 

40.1 34.6 8.1 9.1 8.1 3.89 1.251 

2 Cyber bullying keeps me 

mentally busy۔ 

26.7 36.3 10.9 13.9 12.1 3.52 1.339 

3 I am unable to concentrate 

on the lecture due to cyber 

bullying۔ 

29.0 34.5 10.9 13.8 11.8 3.55 1.347 

4 Cyber bullying gets me 

intimidated۔ 

17.9 30.6 14.8 20.7 16.0 3.14 1.361 

5 My grades suffer because 

of cyber bullying۔ 

27.5 35.3 11.9 13.0 12.3 3.53 1.342 

6 I do not search the relevant 

material on the internet 

because of cyber bullying۔ 

21.0 30.5 20.0 15.6 13.0 3.31 1.313 

7 My classroom 

performance is decreased 

because of cyber bullying۔ 

26.7 39.4 10.4 14.1 9.5 3.60 1.274 

8 Cyber bullying plays no 

role in my classroom 

performance۔۔ 

22.1 23.8 17.4 20.4 16.2 3.15 1.398 

9 Students who do not face 

cyber bullying perform 

better in studies۔ 

56.8 23.8 6.2 5.4 7.8 4.16 1.235 

10 Students who face cyber 

bullying do not perform 

better in studies۔ 

44.1 35.5 7.7 6.5 6.2 4.05 1.156 

 

The above mentioned table 4.3 revealed the descriptive statistics for the 

variable academic achievement. All the items reported the mean score of the 
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responses was above 3.0 which meant that the sample students had high agreement on 

the academic achievement statements. Majority of the students (80.6%) who do not 

face cyber bullying perform better in studies.‟ was the item with highest mean score 

(M= 4.16, SD= 1.235) whereas the item „Cyber bullying gets me intimidated‟ had the 

lowest reported mean score (M= 3.14, SD= 1.361) according to 48.5%) students.
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Table 4.4 

Descriptive Statistics for Student Behavior 

Sr. No. Statements SA A N D SD M SD 

1 I get a bit reserved when I 

am cyber bullied۔ 

19.1 33.3 18.5 16.7 12.4 3.30 1.293 

2 I get aggressive in my 

behavior due to cyber 

bullying۔ 

27.7 36.7 13.0 14.0 8.6 3.61 1.261 

3 I get afraid because of cyber 

bullying۔۔ 

15.4 31.3 15.5 22.5 15.3 3.09 1.327 

4 I cry due to cyber bullying1.331 2.49 30.0 26.3 19.3 13.4 10.9 ۔ 

5 I do not share my feelings 

with my friends on cyber 

bullying۔ 

17.6 28.0 13.7 22.6 18.1 3.04 1.390 

6 Depression gets over me 

when I face cyber bullying۔ 

22.3 33.5 14.2 16.5 13.5 3.34 1.348 

7 I am unable to express 

myself because of cyber 

bullying۔ 

19.9 31.4 15.7 20.3 12.7 3.26 1.326 

8 My confidence shakes when 

I face cyber bullying۔ 

18.5 33.1 16.9 18.5 13.0 3.26 1.308 

9 I do not remain calm when I 

face cyber bullying۔ 

22.8 39.8 15.3 12.1 10.0 3.53 1.245 

10 I also try cyber bullying on 

others۔ 

10.0 9.7 13.6 15.1 51.6 2.11 1.389 

 

Table 4.4 exemplified the responses of the students on the items related to 

student behavior. Overall the items showed mean score of 3.0 and above however, 

only 2 items showed mean score less than 3.0. Those 2 items were negative, that is 

why the mean score is less than the other responses. The item „I also try cyber 

bullying on others‟ showed the following statistics (M= 2.11, SD= 1.389) according to 
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(19.7%) students. The item with the highest mean score was „I get aggressive in my 

behavior due to cyber bullying‟ (M= 3.61, SD= 1.261) according to (64.4%) students 
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Table 4.5 

Combined Means of the Variables 

Variables Mean  SD 

Cyber Bullying 72.81 9.826 

Academic Achievement (Marks) 563.79 216.824 

Student Behavior 31.02 7.133 

 

Table 4.5 explained the overall cumulative mean scores of the variables. The 

overall mean score of the variable cyber bullying was 72.81 and standard deviation 

was 9.826, academic achievement showed mean score of 563.79 and standard 

deviation 216.824 and student behavior revealed mean of the means as 31.02 and 

standard deviation 7.133. Therefore, it was found that cyber bullying was the factor 

which had significant effects on students.  
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Table 4.6 

Independent Sample t-test on Gender on Cyber Bullying 

Variable Gender N M SD df t p MD 𝜂�2 

Cyber 

Bullying 

Male 890 71.44 9.809 1911 −5.740 0.000 −2.605 0.26 

Female 1023 74.00 9.688      

 

The table 4.6 showed that an independent samples t-test was conducted to 

compare the cyber bullying scores for male and female students. There was a 

significant difference in scores for males (M = 71.44, SD = 9.809) and females (M = 

74.00, SD = 9.688; t (1911) = −5.740, p = .0.000, two-tailed). The value of mean 

(74.00) indicated that the effects of cyber bullying on female students was significant 

larger as compared to the male students. The magnitude of the differences in the 

means (mean difference = −2.605) was very large (Eta squared = 0.26). Furthermore, 

the effects of cyber bullying on female students was calculated significantly higher as 

compared to male students. The females‟ students were 3.52% more affected by cyber 

bullying. 
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Table 4.7 

Independent Sample t-test on Academic Achievement (Marks) of students 

Variable Gender N M SD df t P MD 𝜂�2 

Academic 

Achievement 

(Marks) 

Male 890 576.82 228.443 1911 2.436 0.015 24.358 0.11 

Female 1023 552.46 205.588      

 

The table 4.7 indicates that an independent samples t-test was conducted to 

compare the academic achievement scores for male and female students. There was a 

significant difference in scores for males (M = 576.82, SD = 228.443) and females (M 

= 552.46, SD = 205.588; t (1911) = 2.436, p = .0.015, two-tailed). The value of mean 

(576.82) indicated that the academic achievement of male students was higher as 

compared to female students. The magnitude of the differences in the means (mean 

difference = 24.358) was very large (eta squared = 0.11). Furthermore, the academic 

achievement of male students was (4.41%) higher as compared to female students.
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Table 4.8 

Independent sample t-test on Students’ Behavior 

Variable Gender N M SD df T p MD 𝜂�2 

Students 

Behavior 

Male 890 30.12 7.171 1911 −5.166 0.000 -1.680 0.24 

Female 1023 31.80 7.010      

 

The table 4.8 shows that an independent samples t-test was conducted to 

compare the students‟ behavior scores for males and females. There was a significant 

difference in scores for males (M = 30.12, SD = 7.171) and females (M = 31.80, SD = 

70.10; t (1911) = −5.166, p = 0.000, two-tailed). The value of mean (31.12) indicated 

that the mean scores for the behavior of female students were calculated significantly 

higher as compared to the male students. The magnitude of the differences in the 

means (mean difference = −1.680) was very large (Eta squared = 0.24 the female 

students showed 5.28% better behavior as compared to male students.
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Table 4.9 

Independent Sample t-test in terms of Class (1
st
 year and 2

nd
 year) on Cyber Bullying 

Variable Class N M SD df t p MD 𝜂�2 

Cyber 

Bullying 

1
st
 Year 965 72.29  9.778  1911 -2.443 .015 -1.094 0.11 

2
nd

 Year 948 73.38  9.807       

 

The table 4.9 indicates that an independent samples t-test was conducted to 

compare the cyber bullying scores for males and females students on the basis of their 

class (1
st
 year and 2

nd
 year). There was a significant difference in scores for males (M 

= 72.29, SD = 9.778) and females (M = 73.38, SD = 9.807; t (1911) = −2.443, p = 

0.015, two-tailed). The value of mean (73.38) indicated that the effects of cyber 

bullying on female students was higher as compared to male students in terms of their 

class (1
st
 year and 2

nd
 year). The magnitude of the differences in the means (mean 

difference = −1.094) was very large (Eta squared = 0.11the effects of cyber bullying 

on female students was 1.49% higher as compared to male students in terms of their 

class (1
st
 year and 2

nd
 year).
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Table 4.10 

Independent Sample t-test in terms of Class on Academic Achievement 

Variable Class N M SD df t p MD 𝜂�2 

Academic 

Achieveme

nt (Marks) 

1
st
 Year 965 736.39 148.884 1911 58.966 .000 348.281 2.70 

2
nd

 Year 948 388.11 105.361      

 

The table 4.10 indicates that an independent samples t-test was conducted to 

compare the academic achievement scores for males and females students in terms of 

their class (1
st
 year and 2

nd
 year). There was a significant difference in scores for 

males (M = 736.39, SD = 148.884) and females (M = 388.11, SD = 105.361; t (1911) 

= 58.966, p = 0.000, two-tailed). The value of mean (736.39) indicated that the 

academic achievement of male students was higher as compared to female students in 

terms of their class (1
st
 year and 2

nd
 year). The magnitude of the differences in the 

means (mean difference = 348.281) was very large (Eta squared = 2.70). Furthermore, 

the academic achievement of male students was 47.29% higher as compared to female 

students on the basis of their class .
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Table 4.11 

compare the students‟ behavior 

Variable Class N M SD Df t p MD 𝜂�2 

Students 

Behavior 

1
st
 Year 965 31.12 7.220 1911 0.560 0.576 0.182 0.03 

2
nd

 Year 948 30.94 7.035      

 

The table 4.11 shows that an independent samples t-test was conducted to 

compare the students‟ behavior scores for males and females in terms of their class 

(1
st
 year and 2

nd
 year). There was no significant difference in scores for males 

(M=31.12, SD = 7.220) and females (M = 30.94, SD = 7.035; t (1911) = 0.560, p = 

0.576, two-tailed). The value of mean (31.12) indicated that the mean scores for the 

behavior of male students were calculated significantly higher as compared to the 

female students in terms of their class (1
st
 year and 2

nd
 year). The magnitude of the 

differences in the means (mean difference = 0.182) was very small (Eta squared = 

0.03). the male students showed 5.83% better behavior as compared to female 

students in terms of their class (1
st
 year and 2

nd
 year).
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Table 4.12 

Independent Sample t-test on Cyber Bullying in terms of Area 

Variable Area N M SD Df t p MD 𝜂�2 

Cyber 

Bullying 

Urban 899 72.84  9.676  1911 0.016 0.987 0.007 0.001 

Rural 1014 72.83  9.926       

 

The table 4.12 indicates that an independent samples t-test was conducted to 

compare the cyber bullying scores for males and females students on the basis of their 

area (urban and rural). There was no significant difference in scores for males (M = 

72.84, SD = 9.676) and females (M = 72.83, SD = 9.926; t (1911) = 0.016, p = 0.987, 

two-tailed). The value of mean (72.84) indicated that the effect of cyber bullying on 

male students was higher as compared to female students although this difference is 

very small. The magnitude of the differences in the means (mean difference = 0.007) 

was very small (Eta squared = 0.001). the effects of cyber bullying on male students 

was slightly higher as compared to female students in terms of their area (urban and 

rural).
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Table 4.13 

Independent Sample t-test on Students’ Academic Achievement (Marks) in terms of 

Area 

Variable Area N M SD df t p MD 𝜂�2 

Academic 

Achievement 

(Marks) 

Urban 899 568.67 217.603 1911 0.911 0.362 9.051 0.041 

Rural 1014 559.62

  

216.203      

 

The table 4.13 indicates that an independent samples t-test was conducted to 

compare the academic achievement scores for males and females students in terms of 

their area (urban and rural). There was no significant difference in scores for males 

(M = 568.67, SD = 217.603) and females (M = 559.62, SD = 559.62; t (1911) = 0.911, 

p = 0.362, two-tailed). The value of mean (568.67) indicated that the academic 

achievement of male students was higher as compared to female students in terms of 

their area (urban and rural). The magnitude of the differences in the means (mean 

difference = 9.051) was very small (Eta squared = 0.041). the academic achievement 

of male students was higher as compared to female students on the basis of their area 

(urban and rural).
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Table 4.14 

Independent Sample t-test on Students’ Behavior in terms of Area 

Variable Area N M SD Df T p MD 𝜂�2 

Students 

Behavior 

Urban 899 30.86 7.324 1911 -0.994 0.320 -0.325  

Rural 1014 31.18 6.950      

 

The table 4.14 shows that an independent samples t-test was conducted to 

compare the students‟ behavior scores for males and females on the basis of their area 

(urban and rural). There was no significant difference in scores for males (M = 30.86, 

SD = 7.324) and females (M = 31.18, SD = 6.950; t (1911) = −0.994, p = 0.320, two-

tailed). The value of mean (31.18) indicated that the mean scores for the behavior of 

female students were calculated significantly higher as compared to the male students. 

The magnitude of the differences in the means (mean difference = −0.320) was very 

small (Eta squared = 0.03). the female students showed better behavior as compared 

to male students in terms of their area (urban and rural).
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Table 4.15 

One Way ANOVA in terms of Age on Cyber Bullying 

Variable Source Df SS MS F p η
2 

Cyber 

Bullying 

Between Groups 1 140.542 140.542 1.462 .227 0.001 

Within Groups 1911 183664.595 96.109     

Total 1912 183805.136     

 

A One Way between groups analysis of variance was conducted to explore the 

impact of age on cyber bullying, as measured by cyber bullying questionnaire. 

Participants were divided into three groups according to their age (Group 1:1-10 

Years; Group 2:11-20 Years; Group 3:21-30 Years). There was no statistically 

significant difference at the p < .05 level in Cyber Bullying scores for the three age 

groups: F (1, 1911) = 1.462, p = 0.227. The value of mean square (140.542) indicated 

that the difference in the perception of students between the groups is higher as 

compared to the students within the groups. The effect size, calculated using Eta 

squared, was .01
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Table 4.16 

One Way ANOVA in terms of Age on Academic Achievement (Marks) 

Variable Source df SS MS F p η2 

Academic 

Achievement 

(Marks) 

Between Groups 1 127937.596 127937.596 2.724 .099 0.001 

Within Groups 1911 89760232.667 46970.294    

Total 1912 89888170.263     

 

A One Way between groups analysis of variance was conducted to explore the 

impact of age on academic achievement of students, as measured by students‟ marks. 

Participants were divided into three groups according to their age (Group 1:1-10 

Years; Group 2:11-20 Years; Group 3:21-30 Years). There was no statistically 

significant difference at the p < .05 level in academic achievement scores for the three 

age groups: F (1, 1911) = 2.724, p = 0.001. The value of mean square (127937.596) 

indicated that the difference in the academic achievement score of students between 

the groups is higher as compared to the students within the groups. The effect size, 

calculated using Eta squared, was 0.001



   66 

 

 

 

Table 4.17 

One Way ANOVA in terms of Age on Students’ Behavior 

Variable Source Df SS MS F p η2 

Students 

Behavior 

Between Groups 1 31.967  31.967  0.629 .428 0.000 

Within Groups 1911 97097.452 50.810     

Total 1912 97129.419     

 

A One Way between groups analysis of variance was conducted to explore the 

impact of age on students‟ behavior, as measured by students‟ behavior questionnaire. 

Participants were divided into three groups according to their age (Group 1:1-10 

Years; Group 2:11-20 Years; Group 3:21-30 Years). There was no statistically 

significant difference at the p < .05 level in students‟ behavior scores for the three age 

groups: F (1, 1911) = 0.629, p = 0.428. The value of mean square (50.810) indicated 

that the difference in the behavior of students within the groups is higher as compared 

to the students between the groups. The effects size, calculated using eta squared, was 

0.000. 
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Table 4.18 

One Way ANOVA in terms of Parents’ Income on Cyber Bullying 

Variable Source df SS MS F p η2 

Cyber 

Bullying 

Between Groups 5 448.687 89.737  .933 .458 0.002 

Within Groups 1907 183356.450 96.149     

Total 1912 183805.136     

 

A One Way between groups analysis of variance was conducted to explore the 

impact of parents‟ monthly income on cyber bullying, as measured by cyber bullying 

questionnaire. Participants were divided into six groups according to their income 

(Group 1:1000-20,000; Group 2:21,000-40,000; Group 3:41,000-60,000; Group 

4:61,000-80,000; Group 5:81,000-100,000; Group 6:100,000-120,000). There was no 

statistically significant difference at the p < .05 level in Cyber Bullying scores for the 

six income groups: F (5, 1907) = 0.933, p = 0.458. The value of mean square (96.149) 

indicated that the difference in the perception of students about cyber bullying within 

the groups is higher as compared to the students between the groups. The effect size, 

calculated using Eta squared, was .002. 
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Table 4.19 

One Way ANOVA in terms of Parents’ Income on Academic Achievement (Marks) 

Variable Source Df SS MS F p η2 

Academic 

Achievement 

(Marks) 

Between Groups 5 527108.432

  

105421.686 2.250

  

.047 0.006 

Within Groups 1907 89361061.831 46859.498    

Total 1912 89888170.263     

 

A One Way between groups analysis of variance was conducted to explore the 

impact of parents‟ monthly on academic achievement of students, as measured by 

marks of students. Participants were divided into six groups according to their income 

(Group 1:1000-20,000; Group 2:21,000-40,000; Group 3:41,000-60,000; Group 

4:61,000-80,000; Group 5:81,000-100,000; Group 6:100,000-120,000). There was a 

statistically significant difference at the p < .05 level in academic achievement scores 

for the six groups: F (5, 1907) = 2.250, p = 0.047. The value of mean square 

(105421.686) indicated that the difference in the academic achievement of students 

between the groups is higher as compared to the students within the groups. The effect 

size, calculated using Eta squared, was .006. Post hoc analysis of Tukey was applied 

to see the difference in each category.
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Table 4.20 

Post Hoc (Tukey) Analysis on the Monthly Income of Parents and Students’ Academic 

Achievement (Marks) 

Parents monthly 

income (I) 

Parents monthly 

income (J) 

Mean Difference (I-J) Sig. (2-tailed) 

1000-20,000 21,000-40,000 -9.617 .957 

41,000-60,000 -23.439 .678 

61,000-80,000 -44.981 .666 

81,000-100,000 39.389 .798 

100,000-120,000 -97.949 .187 

21,000-40,000 1000-20,000 9.617 .957 

41,000-60,000 -13.822 .962 

61,000-80,000 -35.365 .856 

81,000-100,000 49.005 .621 

100,000-120,000 -88.332 .301 

41,000-60,000 1000-20,000 23.439 .678 

21,000-40,000 13.822 .962 

61,000-80,000 -21.542 .986 

81,000-100,000 62.828 .407 

100,000-120,000 -74.510 .536 

61,000-80,000 1000-20,000 44.981 .666 

21,000-40,000 35.365 .856 

41,000-60,000 21.542 .986 

81,000-100,000 84.370 .334 

100,000-120,000 -52.968 .904 

81,000-100,000 1000-20,000 -39.389 .798 

21,000-40,000 -49.005 .621 

41,000-60,000 -62.828 .407 

61,000-80,000 -84.370 .334 

100,000-120,000 -137.338 .081 
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Table 4.20 (Continued)  

Parents monthly 

income (I) 

Parents monthly 

income (J) 

Mean Difference (I-J) Sig. (2-tailed) 

100,000-120,000 1000-20,000 97.949 .187 

21,000-40,000 88.332 .301 

41,000-60,000 74.510 .536 

61,000-80,000 52.968 .904 

81,000-100,000 137.338 .081 

 

The table 4.20 The monthly income of the parents was divided into six 

categories, i.e. Group 1:1000-20,000; Group 2:21,000-40,000; Group 3:41,000-

60,000; Group 4:61,000-80,000; Group 5:81,000-100,000; Group 6:100,000-120,000. 

The results showed that there existed no significant difference in academic 

achievement of students with respect to their parents‟ monthly income. 
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Table 4.21 

One Way ANOVA in terms of Parents’ Income on Students’ Behavior 

Variable Source df SS MS F p η2 

Students 

Behavior 

Between Groups 5 841.177 168.235 3.332 .005 0.009 

Within Groups 1907 96288.241 50.492     

Total 1912 97129.419     

 

A One Way between groups analysis of variance was conducted to explore the 

impact of parents‟ monthly income on students‟ behavior, as measured by students‟ 

behavior questionnaire. Participants were divided into six groups according to their 

income (Group 1:1000-20,000; Group 2:21,000-40,000; Group 3:41,000-60,000; 

Group 4:61,000-80,000; Group 5:81,000-100,000; Group 6:100,000-120,000). There 

was a statistically significant difference at the p < .05 level in students‟ behavior 

scores for the six income groups: F (5, 1907) = 3.332, p = 0.005. The value of mean 

square (168.235) indicated that the difference in the behavior of students about cyber 

bullying between the groups is higher as compared to the students within the groups. 

The effect size, calculated using Eta squared, was .009. 
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Table 4.22 

Post Hoc (Tukey) Analysis on the Monthly Income of Parents and Students Behavior 

Parents monthly 

income (I) 

Parents monthly 

income (J) 

Mean Difference (I-J) Sig. (2-tailed) 

1000-20,000 21,000-40,000 .858 .187 

41,000-60,000 .636 .826 

61,000-80,000 3.405 .007 

81,000-100,000 1.513 .668 

100,000-120,000 1.014 .978 

21,000-40,000 1000-20,000 -.858 .187 

41,000-60,000 -.222 .999 

61,000-80,000 2.548 .111 

81,000-100,000 .656 .988 

100,000-120,000 .156 1.000 

41,000-60,000 1000-20,000 -.636 .826 

21,000-40,000 .222 .999 

61,000-80,000 2.770 .098 

81,000-100,000 .878 .967 

100,000-120,000 .378 1.000 

61,000-80,000 1000-20,000 -3.405 .007 

21,000-40,000 -2.548 .111 

41,000-60,000 -2.770 .098 

81,000-100,000 -1.892 .741 

100,000-120,000 -2.391 .707 

81,000-100,000 1000-20,000 -1.513 .668 

21,000-40,000 -.656 .988 

41,000-60,000 -.878 .967 

61,000-80,000 1.892 .741 

100,000-120,000 -.499 1.000 
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Table 4.22 (Continued)  

Parents monthly 

income (I) 

Parents monthly 

income (J) 

Mean Difference (I-J) Sig. (2-tailed) 

100,000-120,000 1000-20,000 -1.014 .978 

21,000-40,000 -.156 1.000 

41,000-60,000 -.378 1.000 

61,000-80,000 2.391 .707 

81,000-100,000 .499 1.000 

 

The table 4.22 depicted the results of Post Hoc test of significance (Tukey) on 

the income categories of parents. The monthly income of the parents was divided into 

six categories, i.e. Group 1:1000-20,000; Group 2:21,000-40,000; Group 3:41,000-

60,000; Group 4:61,000-80,000; Group 5:81,000-100,000; Group 6:100,000-120,000. 

The mean difference was significant in the income categories of 1000-20,000 and 

61,000-80,000 at p < 0.05. As the mean difference was positive, it meant that the 

behavior of the students with parents‟ monthly income of 1000-20,000 was 

significantly different as compared to the students with parents‟ income of 61000-

80000 category. 
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Table 4.23 

Descriptive Statistics for MANOVA on cyber bullying as independent variable and 

student achievement and student behavior as dependent variables 

 Cyber Bullying M  SD N 

Academic Achievement  Low  25.68 8.983 44 

 Average 31.50 6.324 130 

 High 36.47 6.410 1739 

 Total 35.88 6.773 1913 

Student Behavior Low 25.66 8.206 44 

 Average 27.00 7.059 130 

 High 31.46 6.963 1739 

 Total 31.02 7.133 1913 

 

The table 4.23 reflected the multi variance analysis on cyber bullying taken as 

independent variable and student achievement and student behavior as dependent 

variables. The variable cyber bullying was categorized as low, average, and high and 

given weights as 1 for low, 2 for average, and 3 for high. The effects of cyber bullying 

were calculated on the two dependent variables. This table showed the descriptive 

statistics of the three variables. The students who rated low on cyber bullying had a 

mean score of 25.68 and 25.66 on academic achievement and student behavior 

respectively. Students who rated average on cyber bullying had a mean score of 31.50 

and 27.00 on academic achievement and student behavior respectively. While, 

students who rated high on cyber bullying had a mean score of 36.47 and 31.46 on 

academic achievement and student behavior, respectively. 
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Table 4.24 

MANOVA on cyber bullying as independent variable and student achievement and 

student behavior as dependent variables 

Source Dependent 

variable 

Type III 

sum of 

squares 

Df Mean 

Square 

F p N2 

Intercept Acad. Ach. 282955.170 1 282955.170 6751.428 0.000 .779 

 Std. behavior 228282.932 1 228282.932 4659.062 0.000 .709 

Cyber Bullying Acad. Ach. 7669.170 2 3834.585 91.495 .000 .087 

 Std. behavior 3697.719 2 1848.859 37.734 .000 .038 

 

In the table 4.24 MANOVA was applied while taking cyber bullying as 

independent variable and academic achievement and student behavior as dependent 

variables. The effects of cyber bullying on academic achievement and student 

behavior was seen as significant at p value less than 0.05. The F value of cyber 

bullying on academic achievement was 91.495 and on student behavior was 37.734. 

The mean square values suggested that the effects of cyber bullying were more on 

academic achievement as compared to student behavior. The mean square of cyber 

bullying and academic achievement was 3834.585 and that of cyber bullying and 

student behavior was 1848.859. Both were showing significant values, therefore, post 

hoc test of analysis was applied to get clarity on the differences. 
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Table 4.25 

Post Hoc test of Tukey 

Dependent variable Cyber 

bullying 

Cyber 

bullying 

Mean 

Difference 

Std. error p 

Academic achievement  Low Average -5.82 1.129 0.000 

  High  -10.79 .988 0.000 

Student behavior Low  High  -5.80 1.069 0.000 

 

On applying the post hoc test of Tukey the following differences were 

revealed. Average and high cyber bullying had more effects on academic achievement 

as compared to the effects of low cyber bullying. The mean difference of low cyber 

bullying on academic achievement as compared to the effects of average cyber 

bullying on academic achievement was -5.82 and the mean difference of low cyber 

bullying on academic achievement as compared to the mean difference of high cyber 

bullying on academic achievement was -10.79.  

 The significant difference of effects on cyber bullying on student behavior was 

between low cyber bullying and high cyber bullying. The mean difference in low and 

high categories was -5.80. All these difference were significant at p < 0.05. 
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4.1 Interview Analysis 

Interviews were conducted from the teachers in order to deeply understand the 

problem and weigh their opinions on the cyber bullying as well. Following was the 

analysis of the interviews given according to each interview question. Main questions 

were formulated. These main questions were further divided into sub-questions to 

understand the problem in detail. 

What are the views of teachers about cyber bullying and its factors faced by students 

in public sector higher secondary schools? 

To know the answer of this question, sub-questions were asked. 

 Do you think children are aware of cyber bullying? If yes, then who are more 

aware, boys or girls? 

There most of the  teachers narrated that students are aware  some teachers 

said boys and girls are equally aware,  only few teachers said boys are more aware. 

 What are the factors of cyber bullying in your opinion? 

Following were the factors highlighted by the teachers during interview.  

Most highly rated factor was „insufficient guidance and counseling‟; seven 

participants rated this reason as a factor. The next in turn factor was „lots of 

interaction between the two genders‟, „Not educating youth‟ was rated as the next 

common factor highlighted by most of the participants. Other factors pointed out by 

the teachers were, frustration, frequent use of internet, feeling of power over others‟ 

emotions, lack of moral values, disclosing personal information, jealousy, and 

influence of western culture.  

 Is cyber bullying common in students these days? What is your opinion? 

To answer to this question all participants said that yes cyber bullying was 

common these days in students.  



78 

 

 

 

What is teachers’ opinion about the effects of cyber bullying on students’ academic 

achievement and their’ behavior? 

This question was divided into sub-questions to know the opinion of teachers in 

detail. 

In your views can academic achievement be effected by cyber bullying? 

In response to this question, most of the teachers‟ participants added that yes 

cyber bullying affects academic achievement of the students. Few participants 

expressed her views in the following words, “It does not effects directly, but indirectly 

it does effects academic achievement, as in some cases students lose concentration 

levels resulting in low academic achievement.” 

 Is cyber bullying affecting the academic achievement of boys or girls or equally 

effecting both? 

Few participants who said that it effects the boys and girls in the same way. 

Interestingly, some said that boys are prone to get affected as they are more frequently 

using internet and get a victim more often.  

 Does cyber bullying play any role in influencing the students‟ behaviors? If yes, 

in what particular ways? 

All participants said yes that the behavior of the students is affected by the 

cyber bullying. Some said that the students get aggressive; others said that it gets 

them frustrated. Majority of the participants were of the view that it kills their social 

life and the affected students stick to isolation.  

 Cyber bullying has more roles to play in student achievement or in student 

behavior? 

Most of the participants of this research said that cyber bullying affects the 

behavior more than academic achievement. Only few participants told that both 
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achievement and behavior are equally affected.  

 What suggestions do the teachers give in controlling cyber bullying? 

To know the answer of this question, this question was further divided into sub-

questions. 

How can cyber bullying be controlled? 

Following suggestions were received from the participant teachers when they 

were asked to suggest ways of controlling cyber bullying.  

Religious preaching, character building, healthy activities, co-curricular 

activities and sports, and by keeping strict eye on the students. 

 Majority  of the participants believed that parents can play pivotal part in 

controlling the cyber bullying. A participant expressed his views in these words, 

“parents need to see what use of technology their kids are making. Strict check and 

balance and accountability by the parents is the only solution to control cyber bullying 

in the kids.” 

What role teachers can particularly play in controlling cyber bullying?  

“Teachers have a great role to play in controlling cyber bullying. The least 

they can do is to make the students strong mentally and morally” said by one 

participant, when asked to highlight the role of teachers in controlling cyber bullying. 

“Teachers can discuss such issues in classrooms, and give healthy activities to the 

students” was the opinion of another participant. Another participant gave a practical 

approach to solving this problem by adding, “Teachers can play an important role but 

all is fruitless unless they create a sense of real application in their students.” Only 

one participant was of the view that “normally the teachers are of previous century 

they themselves hardly know about cyber bullying, therefore, it is difficult for the 

teachers to play any role in controlling cyber bullying.” 
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Overall the teachers believed that teachers can very much play a role in 

controlling such disturbing actions. 



CHAPTER 5 

SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS, 

AND RECOMMENDATIONS 

5.1 Summary 

The objective  of this research was to find the effects of cyber bullying on 

students‟ behavior and academic achievement. Self-developed questionnaire was used 

for data collection . The demographic analysis showed that the sample of the girl was 

more than that of boys‟ sample. Majority of the sample fell under the category of 20 

years‟ age. The ratio of the sample consisting of 1
st
 and 2

nd
 year students was almost 

equal. According to students, cyber bullying destroyed their life. They always became 

hyper in critical situations due to cyber bullying. Students responded that those 

students who did not face cyber bullying performed better in studies. They said that 

cyber bullying got them intimidated. Students opined that they rarely tried cyber 

bullying on other students. Students‟ responses showed that they got aggressive in 

their behavior due to the cyber bullying.  

The overall mean score of cyber bullying was higher as compared to students‟ 

behavior and their academic achievement. It was also noted that female students were 

reporting more on cyber bullying, students‟ behavior and students‟ academic 

achievement factors. The mean score indicated that second year students were 

reporting more on the cyber bullying scale as compared to the first year students. 

Independent sample t-test was applied to find the mean difference based on their 

gender and class. It was observed that no significant mean difference was calculated 

in the first and second year students based on their behavior and academic 

achievement. The results indicated that no significant mean difference was found in 
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male and female students belonging to rural and urban areas in terms of cyber 

bullying, students‟ behavior and academic achievement. Similarly, results showed that 

no significant mean difference was found in male and female students based on their 

age, and parents‟ income.  

5.2 Findings 

Following were the findings drawn from the results obtained in chapter 4. 

1. Data were almost equally distributed in girls and boys; however, girls were 

slightly more in the total sample of the study. (Table 4.1)  

2. Data were taken from 1
st
 and 2

nd
 year students. The sample comprised of 

approximately half respondents from first year and half respondents from second 

year students. (Table 4.1) 

3. There were 899 students which belonged to urban area and 1023 students which 

belonged to rural area. (Table 4.1) 

4.  Majority of the students (80.5%) reported that cyber bullying destroyed their 

normal life. (Table 4.2) 

5. Majority of the students (46.2%) responded that they remained calm in critical 

situation. (Table 4.2) 

6. Majority of the students (80.6%) said that those students who did not face cyber 

bullying perform better in studies. (Table 4.3) 

7. Majority of the students (48.5%) reported that they were intimidated by cyber 

bullying. (Table 4.3) 

8. Few students (19.7%) responded that they did not try cyber bullying on other 

students. (Table 4.4) 

9. Majority of the students (64.4%) said that they got aggressive in their behavior 

due to cyber bullying. (Table 4.4) 
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10. The overall mean score of the variable academic achievement was high as 

compared to cyber bullying and students‟ behavior. The second highest mean 

score of the variable cyber bullying was reported. The mean score of students‟ 

behavior was lowest as compared to cyber bullying and students‟ academic 

achievement. (Table 4.5) 

11. The effects of cyber bullying on female students was calculated (3.52%) 

significantly higher as compared to male students. (Table 4.6) 

12.  There was significant difference in the perception of male and female students 

about cyber bullying. (Table 4.6) 

13. The academic achievement of male students was higher (4.41%) as compared to 

female students. (Table 4.7) 

14. There was significant difference in the academic achievement of male and female 

students. (Table 4.7) 

15. The female students (5.28%) showed better behavior as compared to male 

students. (Table 4.8) 

16. There was significant difference in the behavior of male and female students. 

(Table 4.8) 

17. The effects of cyber bullying on female students was higher (1.49%) as compared 

to male students in terms of their class (1
st
 year and 2

nd
 year). (Table 4.9) 

18. There was significant difference in the perception of male and female students 

about cyber bullying in terms of their class (1
st
 year and 2

nd
 year). (Table 4.9) 

19. The academic achievement of male students was higher (27.29%) as compared to 

female students on the basis of their class (1
st
 year and 2

nd
 year). (Table 4.10) 

20. There was significant difference in the academic achievement of male and female 

students in terms of their class (1
st
 year and 2

nd
 year). (Table 4.10) 
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21. The male students (5.83%) showed better behavior as compared to female 

students in terms of their class (1
st
 year and 2

nd
 year). (Table 4.11) 

22. There was no significant difference in the behavior of male and female students on 

the basis of their class (1
st
 year and 2

nd
 year). (Table 4.11) 

23. The effects of cyber bullying on male students was slightly higher as compared to 

female students in terms of their area (urban and rural). (Table 4.12) 

24. There was no significant difference in the perception of male and female students 

about cyber bullying in terms of their area (urban and rural). (Table 4.12) 

25. The academic achievement of male students was higher as compared to female 

students on the basis of their area (urban and rural). (Table 4.13) 

26. There was no significant difference in the academic achievement of male and 

female students in terms of their area (urban and rural). (Table 4.13) 

27. The female students showed better behavior as compared to male students in 

terms of their area (urban and rural). (Table 4.14) 

28. There was no significant difference in the behavior of male and female students on 

the basis of their area (urban and rural). (Table 4.14) 

29. There was no significant difference in the perception of male and female students 

about cyber bullying in terms of their age. (Table 4.15) 

30. There was a significant difference in the academic achievement of male and 

female students in terms of their age. (Table 4.16) 

31. There was a significant difference in the behavior of male and female students in 

terms of their age. (Table 4.17) 

32. There was no significant difference in the perception of male and female students 

about cyber bullying on the basis of their parents‟ monthly income. (Table 4.18) 

33. There was a significant difference in the academic achievement of male and 
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female students on the basis of their parents‟ monthly income. (Table 4.19) 

34. The result of Post Hoc Tukey analysis showed that there existed no significant 

difference in academic achievement of students with respect to their parents‟ 

monthly income. (Table 4.20) 

35. There was a significant difference in the behavior of male and female students 

about cyber bullying on the basis of their parents‟ monthly income. (Table 4.21) 

36. The result of Post Hoc Tukey analysis showed that the behavior of the students 

with parents‟ monthly income of 1000-20,000 was significantly different than the 

students with parents‟ income of 61000-80000 category. (Table 4.22) 

37. It was found that the students who rated low on cyber bullying had a low mean 

score on academic achievement and student behavior respectively. Students who 

rated average on cyber bullying had medium mean scores on academic 

achievement and student behavior respectively. While, students who rated high on 

cyber bullying had highest mean score on academic achievement and student 

behavior. (Table 4.23) 

38.  The mean square values suggested that the effects of cyber bullying was more on 

academic achievement as compared to student behavior. (Table 4.24) 

39. The significant difference of effects on cyber bullying on student behavior was 

between low cyber bullying and high cyber bullying. (Table 4.25) 

40. It was observed that students were aware of cyber bullying according to the 

teachers. (Interview Analysis) 

41. It was discovered that boys and girls are equally aware of cyber bullying 

according to the teachers. (Interview Analysis) 

42. It was found that only two teachers felt that girls were more aware of cyber 

bullying than boys. (Interview Analysis) 
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43. It was concluded that teachers identified the following factors for cyber bullying. 

These factors were „insufficient guidance and counseling‟ „lots of interaction 

between the two genders‟, „Not educating youth‟, „frustration‟, „frequent use of 

internet‟, „feeling of power over others‟ „emotions‟, „lack of moral values‟, 

„disclosing personal information‟, „jealousy‟, and „influence of western culture‟. 

(Interview Analysis) 

44. It was observed that cyber bullying was present and it was increasing day by day 

in our students according to the teachers. (Interview Analysis) 

45. It was discovered that cyber bullying affects academic achievement of the students 

according to the teachers. (Interview Analysis) 

46. It was found that cyber bullying affected the boys and girls in the same way. 

47. It was concluded that O boys were prone to get affected as they were more 

frequently using internet and get a victim more often. (Interview Analysis) 

48. It was observed that girls were more affected as they were more emotional and 

physically less strong. (Interview Analysis) 

49. It was reflected that the behavior of the students was affected by the cyber 

bullying. 

50. It was discovered that cyber bullying affected the behavior more than academic 

achievement. (Interview Analysis) 

51. It was found that both achievement and behavior were equally affected. (Interview 

Analysis) 

52. It was concluded that „religious preaching‟, „character building‟, „healthy 

activities‟ including „co-curricular activities‟ and „sports‟ and „keeping strict eye 

on the students‟ were the major suggestions given by teachers in order to control 

cyber bullying. (Interview Analysis) 
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53. It was observed that parents could play pivotal part in controlling the cyber 

bullying. (Interview Analysis) 

54. It was reflected that teachers could play an important role in controlling cyber 

bullying. (Interview Analysis) 

55. It was found that teachers could play the following roles; „to make the students 

strong mentally and morally‟ „discuss such issues in classrooms‟, and „give 

healthy activities to the students‟. (Interview Analysis) 

5.3 Conclusions  

Based on the findings of the study following conclusions are drawn.  

1. The data obtained from students concluded that students are aware of cyber 

bullying. Cyber bullying has more effects on students‟ academic achievement as 

compared to their behavior.  

2. There are no significant effects of cyber bullying on students‟ academic 

achievement and on their behavior in terms of their gender, area/location and 

class.  

3. Similarly, there are no significant effects of cyber bullying on students‟ academic 

achievement and on their behavior in terms of their age and parents‟ income. The 

qualitative data obtained from teachers concludes that students are well aware of 

cyber bullying.  

4. Cyber bullying equally affects boys and girls of public sector higher secondary 

schools.  

5. The opinions of teachers are concluded that cyber bullying affects students‟ 

academic achievement as compared to their behavior however, some of teachers 

are of the opinion that cyber bullying affects the students‟ behavior as compared to 

their academic achievement.  
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6. The cyber bullying may be controlled in schools by initialing Religious 

preaching‟, „character building‟, „healthy activities‟ including „co-curricular 

activities‟ and „sports‟ and „keeping strict eye on the students‟.  

7. The teachers also points out that parent may play a pivotal role in controlling the 

cyber bulling at schools.  

8. The teachers also suggested that cyber bulling may be controlled if the teachers 

play the following roles i.e., to make the students strong mentally and morally‟ 

„discuss such issues in classrooms‟, and „give healthy activities to the students‟. 

5.4 Discussion 

The research was quantitative in nature but a part of this research was 

comprised qualitative data. This study was conducted in six districts of central Punjab. 

Students studying in public sector higher secondary schools were selected from these 

six districts of Punjab. A questionnaire was developed by the researcher herself 

consisting of three factors, i.e. cyber bullying, academic achievement and students‟ 

behavior. Semi structure interview was also developed to know the opinion of 

teachers about cyber bullying and its different factors. Ethical considerations were 

kept in focus before the data collection. Data was collected on a five point Likert 

scale. This data was analyzed using the appropriate statistical techniques.  

The quantitative data taken from students showed that students were aware of 

cyber bullying. They said that cyber bullying destroyed their normal life. They 

responded that students who did not face cyber bullying perform better in studies. The 

students also said that they got aggressive in their behavior due to cyber bullying. The 

qualitative data taken from teachers also showed that both boys and girls were aware 

of cyber bullying equally. This showed that students of public higher secondary 

schools were aware of cyber bullying. Baker and Tanrikulu (2010) conducted research 
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study to know the perception of primary school students about cyber bullying. They 

concluded that students were aware of from cyber bullying but they tried it on other 

students.  

The data analysis showed that there were no significant effects of cyber 

bullying on the students‟ academic achievement and students‟ behavior in terms of 

their gender. It meant that cyber bullying had not significant effects on the boys and 

girls belonging to the public sector higher secondary schools of six districts of central 

Punjab i.e. Gujranwala, Sialkot, Lahore, Sheikhupura, Nankana Sahib and Kasoor. 

Bauer, Lozano and Rivara (2007) explored the effects of demographic variables on 

cyber bullying. They concluded that male and female students had same perception 

about cyber bullying. The findings of current study verified the findings of (Bauer, 

Lozano, & Rivara, 2007). 

The findings indicated that there were no significant effects of cyber bullying 

on students‟ academic achievement and students‟ behavior in terms of their age. It 

means that there was no significant effects of cyber bullying on students‟ academic 

achievement and on their behavior belonging to three age groups i.e. 1-10, 10-20 and 

20-30. Beren and Li (2007) conducted a research study to find the effects of 

demographic variables on cyber bullying in a secondary school of Sweden. They 

found that students of every age group studying in the school were aware of from 

cyber bullying. Therefore, the findings of Beren and Li (2007) verified the findings of 

current study. 

The data analysis showed that there were no significant effects of cyber 

bullying on students‟ academic achievement and on their behavior in terms of their 

class. It means that cyber bullying had no effects on students‟ academic achievement 

and their behavior belonging to class of first and second year. Boyd (2007) conducted 
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a longitudinal study to explore the effects of cyber bullying on students behavior and 

on their academic achievement in a secondary schools of Norway. He also found the 

awareness of students about cyber bullying studying in different classes. The findings 

of his study indicated that students of different classes were well aware of from cyber 

bullying. The findings of current study are in line with the findings of Boyd (2007). 

The quantitative data analysis showed that there were no significant effects of 

cyber bullying on students‟ academic achievement and their behavior in terms of their 

location/area. It means that cyber bullying did not affects students‟ academic 

achievement and their behavior belonging to rural and urban areas. Bulut and Alci 

(2014) found the perception of students belonging to different areas and ethnic groups 

in Malavi. They found that students belonging to different locations were well aware 

of from the disadvantages of cyber bullying. Therefore, the findings of study 

conducted by Bulut and Alci (2014) verified the findings of current study. 

The analysis of quantitative data showed that there were no significant effects 

of cyber bullying on students‟ academic achievement and their behavior in terms of 

their parents‟ monthly income. It means that cyber bullying had no effects on students‟ 

academic achievement and their behavior having their parents‟ income i.e. 10,000-

20,000, 21,000-40,000, 41,000-60,000, 61,000-80,000, 81,000-100,000, 101,000-

120,000. Cassidy, Faucher and Jackson (2013) explored the effects of different 

demographic variables on cyber bullying and students‟ performance in different 

schools of Germany. They found that students of all ethnic groups and different 

classes knew pros and cons of cyber bullying. Therefore, the findings of current study 

are verified by the findings of study conducted by (Cassidy, Faucher, & Jackson, 

2013). 
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5.5 Recommendations 

Based on the above conclusions and discussion, following recommendation 

would be suggested; 

1. Cyber bullying affects the academic performance of students, therefore, it is 

recommended to educate students about cyber bullying and ways to manage it.  

2. Different activities may be conducted in schools to spread awareness about 

cyber bullying in schools. 

3. Training sessions should be arranged inside the schools to introduce ways to 

manage cyber bulling for students.  

4. The behavior of the students may be improved if the cyber bullying is 

controlled in schools, therefore, it is recommended to have a qualified 

psychologist in the schools. 

5. Students become hyper in critical situation due to cyber bullying. Certain 

measures may be taken by competent authority to avoid it. 

6. Students who did not face cyber bullying performed better in studies. 

Therefore, cyber bullying may be avoided at work and other places in order 

for the students to concentrate on their studies. 

7. Cyber bullying got students intimated and damages their personality. 

Therefore, it should be prevented at schools by taking precautionary measures. 

8. Girl students are affected more cyber bullying as compared to male students. 

Therefore, proper counseling sessions are required for female students. 

9. Students were of the opinion that they tried cyber bullying on others. 

Therefore, students must be informed about the dangerous outcome of trying 

cyber bullying on others. There are many cybercrime rules introduced by the 

national government in 2017.  
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10. Students also got aggressive in their behavior due to cyber bullying. Therefore, 

these students may be provided counseling to avoid such situation in future. 

11. The behavior and academic achievement of female students were highly 

affected due to cyber bullying. Therefore, strict rules may be maintained at 

schools and work place to avoid these kinds of situations. 

12. Cyber bullying phenomenon can be controlled through religious preaching, 

especially through spreading peaceful messages of Islam. Therefore, it is 

recommended to have character building, ethics lecture in schools at least 

twice a month. 
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APPENDIX A 

 The Effects of Cyber Bullying on Academic Achievement and 

Behavior of Students at Higher Secondary Level 

This study is conducted to fulfill the requirements of Ph. D degree. The title of this study 

is, “The Effects of Cyber Bullying on Academic Achievement and Behavior of Students at 

Higher Secondary Level”. The purpose of this research is to know in-depth opinions of teachers 

about bullying in schools. I assured you that your responses will be kept confidential and these 

will be used for research purpose only. I will be very grateful if you will share your views with 

me in this regard. 

Jamila Begum 

Section I 
Instruction: Please put (√) mark in the relevant box. 

 Name (optional):                                                                   

Gender:  1. Male         2.  Female             

Parents’ Monthly Income:               

 Age:  _____________________________________________________ 

School: ____________________________________________________ 

Class: _____________________________________________________ 

District: ____________________________________________________ 

Tehsil: _____________________________________________________ 

Numbers/Marks in Last Examination  

Rural                   Urban  

1 – Strongly Disagree 2 – Disagree, 3 – Undecided, 4 – Agree, 5 – Strongly Agree 
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Section II 

Sr. No. Cyber Bullying SA A U D SD 

1.  Cyber bullying is a physical attack on another 

individual. 

 دورسے صخش رپ ہلمح ےہ۔ گنلب اسربئ

SA A U D SD 

2.  Maintaining legitimate right on the internet world 

is cyber bullying۔ 

۔ ٹینرٹنا ری اسربئ گنلب ےہ اپدسا ین وقحق یک   رپ اقون

SA A U D SD 

3.  Threatening or damaging relationship using 

internet is cyber bullying۔ 

 گنلب اسربئ ےس ذرےعی ےک ارٹنٹین داکمھان ڈراان ںیم اقلعتت

 ۔ےہ

SA A U D SD 

4.  Cyber bullying refers to an abnormality۔ 

 ۔ےہ امیبری یک رطح اکی گنلب اسربئ

SA A U D SD 

5.  Discomfort increases cyber bullying۔ 

 ۔ےہ وہات ااضہف ںیم گنلب اسربئ ےس ینیچ ےب

SA A U D SD 

6.  Cyber bullying results from frustration۔ 

ٹہ  ۔ےہ وہات ااضہف ںیم گنلب اسربئ ےس الجنھج

SA A U D SD 

7.  Violence plays an important role in the 

expression of cyber bullying۔ 

ر دیلکی ںیم ااضہف ےک گنلب اسربئ دشتد  ۔ےہ رکات ادا رکدا

SA A U D SD 

8.  Verbal abuse contributes to cyber bullying۔ 

 ۔ےہ رکیت ااضہف ںیم گنلب اسربئ ولگچ اگمل زابین

SA A U D SD 

9.  Bullying contributes to students‟ cyber bullying۔ 

 ۔ےہ یتنب ہصح اک گنلب اسربئ یھب داکمھان ڈراان

SA A U D SD 

10.  I am a person of short temper۔ 

 ۔وہں صخش احلم اک ربداتش مک ںیم

SA A U D SD 

11.  I always become puzzle during pressure of work۔ 

 ۔وہں اجات ربھگا ںیم وت وہ زایدہ اکیف اکل یھب بج

SA A U D SD 

12.  Difficult circumstances frustrate me۔ 

 ۔وہںاجاتالجنھج ںیم ںیم احك وصرت لکشم

SA A U D SD 

13.  I always become hyper in critical situations۔ 

 ۔وہں اجات وہ اکشر اک ہصغ ںیم احالت انزک ںیم

SA A U D SD 
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14.  I become furious when my fellows do not listen 

to me۔ 

 آاجات ہصغ ےھجم وت ےتنس ںیہن ابت ریمی اسیھت ریمے بج

 ۔ےہ

SA A U D SD 

15.  Cyber bullying destroys our normal life۔ 

 ۔ےہ اجیت وہ ابتہ زدنیگ رمہ روز امہری ےس گنلب اسربئ

SA A U D SD 

16.  Show of cyber bullying breaks the friendship۔ 

 ۔ےہ یتکس یھب وٹٹ دویتس ےس گنلب اسربئ

SA A U D SD 

17.  Development of hatred is a consequence of cyber 

bullying۔ 

 ۔ےہ وہات آاغز اک رفنت ےس گنلب اسربئ

SA A U D SD 

18.  Low self-esteem of a victim is developed in 

cyber bullying۔ 

 ۔ےہ وہیت یمک یک اامتعدی وخد ںیم اکشر ےک گنلب اسربئ

SA A U D SD 

19.  Victim of cyber bullying feels himself/herself 

insecure۔ 

 ۔ےہ اجات وہ اکشر اک ظفحت ریغ اکشر اک گنلب اسربئ

SA A U D SD 

20.  Viewing of violent programs on T.V increases the 

levels of cyber bullying۔ 

و آزیم دشتد رپ وی یٹ لرپ  ںیم گنلب اسربئ ےس ےنھکید رگا

 ۔ےہ وہات ااضہف

SA A U D SD 

 Academic Achievement      

21.  Cyber bullying distorts me from studying۔ 

 ۔ےہ یتنب راکوٹ ںیم ڑپاھیئ ریمی گنلب اسربئ

SA A U D SD 

22.  Cyber bullying keeps me mentally busy۔ 

ہج یک گنلب اسربئ ف رپ وطر ذینہ ںیم ےس و  ۔وہں راتہ رصمو

SA A U D SD 

23.  I am unable to concentrate on the lecture due to 

cyber bullying۔ 

ہج یک گنلب اسربئ ے ںیہن دایھم رپ رچکیل ںیم ےس و  ۔اپات د

SA A U D SD 

24.  Cyber bullying gets me intimidated۔ 

ہج یک گنلب اسربئ  ۔وہں اجات ڈر ںیم ےس و

SA A U D SD 

25.  My grades suffer because of cyber bullying۔ 

ہج یک گنلب ربئاس ز ریمے ےس و  ۔ےہ ڑپات رفق ںیم رگڈی

SA A U D SD 

26.  I do not search the relevant material on the 

internet because of cyber bullying۔ 
SA A U D SD 
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ہج یک گنلب اسربئ  ںیہن وماد ہقلعتم رپ ارٹنٹین ںیم ےس و

 اپات۔ ڈوھڈن

27.  My classroom performance is decreased because 

of cyber bullying۔ 

ہج یک گنلب اسربئ یگ ریمی ےس و  ۔ےہ آیت یمک ںیم اکررکد

SA A U D SD 

28.  Cyber bullying plays no role in my classroom 

performance۔ 

یگ یک الکس ریمی گنلب اسربئ ر وکیئ ںیم اکررکد  ںیہن ادا رکدا

 ۔رکیت

SA A U D SD 

29.  Students who do not face cyber bullying perform 

better in studies۔ 

ہ وہےت ںیہن اکشر اک گنلب اسربئ ملع اطبل وج  ںیم ڑپاھیئ و

یگ رتہب  ۔ںیہ داھکےت اکررکد

SA A U D SD 

30.  Students who face cyber bullying do not perform 

better in studies۔ 

ہ ں اکشر اک گنکب اسربئ وج ملع اطبل و ہ وہ اھیئ  و  رتہب ںیم ڑپ

یگ  ۔ںیہ داھکےت ںیہن اکررکد

SA A U D SD 

 Student Behavior      

31.  I get a bit reserved when I am cyber bullied۔ 

ں اکشر اک گنلب اسربئ یھب بج ںیم  اجات وہ اخومش وت وہ

 ۔وہں

SA A U D SD 

32.  I get aggressive in my behavior due to cyber 

bullying۔ 

 ۔ےہ آاجات ہصغ ےھجم وت وہ گنلب اسربئ یھب بج

SA A U D SD 

33.  I get afraid because of cyber bullying۔ 

ہج یک گنلب اسربئ  ۔وہں اجات ڈر ںیم ےس و

SA A U D SD 

34.  I cry due to cyber bullying۔ 

ہج یک گنلب اسربئ  ۔وہں اتگل روےن ںیم ےس و

SA A U D SD 

35.  I do not share my feelings with my friends on 

cyber bullying۔ 

  ےس دووتسں اےنپ ںیم وک ایفیکت ہقلعتم ےس گنلب اسربئ

 ۔وہں رکات رئیش ںیہن

SA A U D SD 

36.  Depression gets over me when I face cyber 

bullying۔ 
SA A U D SD 
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ہج یک گنلب اسربئ  ۔وہں اجات وہ اکشر اک ڈریپنشی ںیم ےس و

37.  I am unable to express myself because of cyber 

bullying۔ 

ہج یک گنلب اسربئ  رک ںیہن ااہظر اک ایخالت اےنپ ںیم ےس و

 ۔اپات

SA A U D SD 

38.  My confidence shakes when I face cyber 

bullying۔ 

ہج یک گنلب اسربئ  ۔ےہ اجات ڈاگمگ اامتعد ریما ےس و

SA A U D SD 

39.  I do not remain calm when I face cyber bullying۔ 

 راتہ ںیہن وکسم رپ ںیم وہےئ رکےت اسہنم اک گنلب اسربئ

 ۔وہں

SA A U D SD 

40.   I also try cyber bullying on others۔ 

 ۔وہں رکات اامعتسك اک گنلب اسربئ رپ دورسں یھب ںیم

SA A U D SD 

 



 

 

 

The Effects of Cyber Bullying on Academic Achievement and 

Behavior of Students at Higher Secondary Level 

This study is conducted to fulfill the requirements of Ph. D degree. The title of 

this study is, “The Effects of Cyber Bullying on Academic Achievement and 

Behavior of Students at Higher Secondary Level”. The purpose of this research is 

to know in-depth opinions of teachers about bullying in schools. I assured you that 

your responses will be kept confidential and these will be used for research purpose 

only. I will be very grateful if you will share your views with me in this regard. 

School: _____________________________________________________ 

Interviewee (Title and Name): ______________________________________ 

Interviewer: _____________________________________________________ 

Interview Questions 

1. Do you think students are aware of cyber bullying? If yes, then who are more 

aware, boys or girls? 

2. What are factors of cyber bullying in your opinion? 

3. Is cyber bullying common in students these days? What is your opinion? 

4. In your views, can academic achievement be affected by cyber bullying?  

5. Is cyber bullying affecting the academic achievement of boys or girls or 

equally affecting both? 

6. Does cyber play any role in influencing the students‟ behaviors? If yes, in 

what particular ways? 

7. Can you quote any specific example of behavioral changes based on cyber 

bullying? 

8. Cyber bullying has more roles to play in student achievement or in student 

behavior? 



 

 

 

9. How can cyber bullying be controlled? Give your suggestions. 

10. What role teachers can play to control cyber bullying? Can you explain it? 

 

  



 

 

 

APPENDIX B 

LIST OF EXPERTS FOR THE VALIDATION OF 

INSTRUMENTS  
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