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Abstract 

 
The aim of this research study was to analyze the causes of failure in the 

English subject in Government High Schools for Boys in Khyber Pakhtunkhwa, 

Pakistan. English language is occupying a global position with multidimensional role 

in the fields of science, business and education. So it has great significance in the 

present era. However, students’ academic results at the secondary level in 

Government Schools are not promising as compared to other compulsory subjects. 

The failure rate of students in English subject was found far high (35.95%), compared 

to Urdu (2.2%) and Pak Studies (3.6%). 

The major objectives were to investigate the failure ratio in the English 

subject, identify the causes of failure in the English subject, analyze the causes of 

English language skills’ deficiency of students and give suggestions to control the 

failure rate in English.  

The population consisted of all Government High Schools for Boys of Khyber 

Pakhtunkhwa. The targeted population included six districts namely, Bannu, Kohat, 

Peshawar, Mardan, Dir Lower and Swat. Using stratified sampling technique, the 

sample included 345 principals, 345 English teachers and 2270 10
th

 class students. 

The sample size was taken as per Krejcie and Morgan table. The primary data were 

collected through three different questionnaires which were administered to 

principals, English subject teachers and students of 10
th

 class. Secondary data were 

gathered from authentic documents. The data collected were analyzed, tabulated and 

converted into percentages and chi-square through statistical package of social 

sciences (SPSS). Then the data were interpreted and discussed. 

Main findings of the study are that a majority of the English teachers are 

unqualified, technically ill- equipped and inexperienced. Language laboratories are 

not available in schools. Teachers use Grammar translation method where mother 

tongue is dominant. English teachers do not arrange such practical activities which 

can either improve language skills or give students an exposure to English language. 

Classrooms are overcrowded which hamper students’ performance in the English 

subject because there is a lack of teacher-student interaction and participation. 

Syllabus is found lengthy and time for the English period is not sufficient. Monthly or 

unit tests are not given to students. Principals do not supervise or supplement teachers 
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and students regarding English language. All these related factors lead to academic 

failure of secondary school students. 

The Study recommends remedial measures which include, selection of English 

teachers with relevant qualification be made. They should be given in-service training 

in order to raise their standard of teaching. Language laboratories should be 

established in schools and teachers should be trained for their correct usage. Direct 

method of teaching in English should be adopted to give students better exposure to 

English language. Creative and literary activities should be arranged for students. 

Principals should supervise, regularly, the performance of students in the English 

subject and they may also guide the teachers concerned. Parent-teacher coordination 

is needed to make sure students’ performance in the English subject. 
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Chapter: 1 

INTRODUCTION 

 

1.1 Background of the Study 

The role of language is very vital in the teaching learning process. It is a 

source of expression and communication through oral or written means in the 

classroom. In other words, the process to educate others depends mostly on the 

medium of instruction. By language, human feelings are usefully transmitted from 

one person to another which can create mutual understanding in the learning activity. 

This shows that without language, knowledge cannot be imparted. But it is necessary 

for a teacher to know the basic elements of language like structure of words, grammar 

and vocabulary. With the help of correct use of words he or she can communicate his 

or her views to students much more confidently. According to McWhorter (2004, p: 

38), words are the building blocks that form the language. 

Language is a means towards purposeful education and it works as the 

medium of communication between students, teachers and textbooks. We focus on 

language when we try to write essays and make speeches. (Delahunty, 2010, p: 07) 

English is accepted as a tool of communication around the globe in general 

and Pakistan in particular. It is used the world over as a common language. It is a 

useful source of meaningful expression. It is used as the best medium in economy, 

trade and communicative means. It works as a symbol of globalization and mutual 

relationship among the countries. So its significance is established among the global 

citizens free of caste and creed. It was under such conditions that English Language 

was accepted as the official language of Pakistan from the very first day when 

Pakistan came into existence in 1947. 

English, being the official language of Pakistan, is used in all the government 

machinery in Pakistan including media and research. Everybody accepts it in high 

prestige and respect. Pakistanis are committed to spend more and more on their 

children in getting English language knowledge because they are worried about their 

future and seeking of English language is the only solution to that problem. (Rahman 

2005, p: 01)            



2 
 

English has been declared a compulsory subject from class I to 12. The 

purpose behind is that students should understand and practice the language skills. To 

be able to better communicate with people around the world, it is necessary that one 

should be proficient in the English language.  

Anyhow, presently, results in the English subject in Government High Schools 

in Khyber Pukhtunkhwa are not satisfactory. Most of students display low 

achievement in English. Thus, they do not perform well in various examinations. 

Average annual results of 10
th

 class students of the six districts included in sampling 

from the session 2011 to 2015 are given in a table as under: 

Average Annual Results of the Session 2011 to 2015  

S.NO NAMES  OF 

DISTRICT 

AVERAGE NO OF 

STUDENTS 

APPEARED 

AVERAGE NO 

OF STUDENTS 

FAILED 

FAILURE  

RATIO IN  

ENGLISH 

1   BANNU 8523 3240 38.02 % 

2  KOHAT 7213 2704 37.50 % 

3 LOWER DIR 10501 3844 36.61 % 

4 MARDAN 12436 4132 33.23 % 

5 PESHAWAR 13702 4850 35.40 % 

6 SWAT 12802 4814 37.61 % 

 TOTAL 65177 23431 35.95 % 

  Data collected from respective SSC boards Annual Results 2011 to 2015 

The present study “An Analysis of the Causes of Failure in the English 

subject in Government High Schools for Boys in Khyber Pakhtunkhwa, 

Pakistan,” attempted to investigate a number of factors responsible for failure in the 

English subject like lack of teachers’ relevant qualification and experience, non- 

availability of required technology, non-conducive learning environment for students, 

their negative attitude towards learning English, ineffective use of teaching methods 

inside the classroom and students learning outcomes. 

1.2 The Purpose of English at the Secondary Level 

When the Englishmen established their power in India, they wanted to educate 

the natives in the English language.. The purpose was to dominate the local people 
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through English language. The British had the experience of learning Latin and Greek 

through the method of grammar and translation, so they introduced the same method 

in India in order to teach English. The natives too had the experience to learn 

Sanskrit, Arabic and Persian through that way. In grammar translation method as 

Mondal (2012, p: 314) says students are taught how to write and read. In the same 

way grammar is given importance in this method. The main motive is to equip 

learners with complete knowledge of language. In other words accuracy is counted 

more than fluency in this method.  

Under this concept, mother tongue was always dominant as there was 

maximum use of it. What was more expected from the learners was mastery of words 

and skill in translation. Learners were taught letter writing, composition of essays and 

paragraphs writing. Grammar and sentence structure were highly stressed as these 

were considered necessary elements of language. In grammar translation method the 

role of a teacher was very authoritative as there was least chance of student 

involvement. So this method produced some negative results. Students started using 

their memory rather than understanding. They could not write something from their 

own but dictating words in passage. Similarly they memorized essays and paragraphs 

but could not learn the rules. .  

Consequently, grammar translation method has totally failed to produce the 

desired objectives in teaching English. This method is so dominant in government 

schools in Pakistan even today that it cannot be stopped easily. 

Main Recommendations of Policy 2009 Regarding Teaching of 

English 

1. English should be made compulsory subject. It should be started from class 1, 

in all government schools. Qualified and competent teachers shall be inducted 

so that the citizens of Pakistan get benefits. 

2. Only functional aspect of language shall be taught to students. 

3. English language teachers should be given pr-service and in-service trainings 

in order to raise their capacity. 

4.  Provincial governments are responsible for making arrangements to produce 

teacher trainers for the teaching of English at school level. 

5. English shall be introduced as a compulsory subject till class XII. 
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6. It should be applied as a medium in General Science and Mathematics. 

(Education in Pakistan: White Paper,( 2007, p: 54) 

1.3 Need and Importance of Learning English  

Through good knowledge of English, people can freely communicate both 

nationally and internationally. Knowing English language, we can act as a global 

member of society. We can perform well as citizen and cooperate with others. He 

or she can bring mutual harmony among nations irrespective of caste and creed. 

Many foreigners are coming in the country while the students who are going 

abroad can continue their education in English.  

The learning of English has become so needful in Pakistan that it has been 

introduced as a compulsory subject. Students are expected to adopt the functional 

use of English but unfortunately, they do not perform well in the English subject. 

In the following lines, some valuable views of expert in the field of education are 

presented regarding the importance of teaching English. This will highlight the 

necessity of English in the modern era. 

Nobody can deny that English language is a binding force in terms of 

scientific and economic development. It is widely popular in the world and is 

considered suitable for the global development in science. The people, having 

good knowledge of English language skills, have top priority to get jobs and then 

perform well. Due to its global recognition and useful contents, it is accepted even 

by the HEC in Pakistan. (Ahmad 2011, p: 73) 

Keeping in view the importance and need to learn English Language as 

highlighted by the Curriculum 2006, English teaching should be framed from 

grade to grade in order to make it quality oriented. Keeping in view the same 

purpose, the NCEL is committed to plan English Language programs for students 

from grade 1 to 12 so that to enhance their language development and also to 

enable them to use English language for achieving better results in 

communication and academic sides. With the support of this program, learners are 

bound to better adapt to the ever changing conditions of the world with the 

advanced knowledge. (Asgher 2014, p: 292) 

Due to large number of speakers and its communication on international level, 

English is the most important language around the globe. According to statistical 
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data, more than 400 million people speak English language in England and 

America and in the regions previously a part of England. It is the leading language 

among the world other languages. Anyhow, it is a fact that English is not used 

greatly as native language in the world. Chinese is spoken by more than one 

billion people in China alone. Some of the European languages can be compared 

with English if viewed in historical perspective of European expansion. Spanish, 

Portuguese, Russia, German, French, and Italian are next to English in size of 

population respectively. English is rated highly as the most important lingua 

franca today. (Baugh and Cable, 2005, p: 03) 

According to Crystal (2003, p: 06), a language to become global and 

widespread has nothing to do with the number of its people who speak it but its 

utility and purpose. 

As clarified earlier, without English language acquisition, achievement in the 

field of science and technology is out of question. It is this language which we can 

present as the only source of communication internationally. The era of 

globalization also starts with the English language as the lingua franca. English 

language is spoken across the world in all the spheres of life like institutions, 

business centers and politics. Reviewing the popularity of English as a global 

language the Quaid-e-Azam Muhammad Ali Jinnah declared that English language 

would remain intact as the language of our university education and a tool as well 

for communication on world level (The Government of Pakistan, 1947 p: 11) 

Now in this modern era, English language has gained its popularity as a global 

language among the world communities around the globe irrespective of their 

religion and creed.  

1.4 English Learning Outcomes 

English is taught as a compulsory subject at matriculation level. However, the 

performance of students is not up to the mark. They remain weak and cannot 

achieve the desired goals. Their results in English are always low. Though some 

of them manage to pass the examination but they score very low marks. Even 

those who pass with distinction can no longer speak English fluently and in 

natural style. If you speak to them, they never understand your English. They 

neither comprehend the text nor summarize the passage. Similarly if they manage 

to pass the examination, they may not be able to use the language correctly. This 
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gives a clear picture that the student almost has wasted his or her time for ten 

years without learning English. Factors like classroom environment, unqualified 

teachers, lack of facilities, faulty syllabus, the role of parents and students etc are 

responsible for their failure in English.  

1.5 Factors that Cause Failure in the English Subject 

In Pakistan, the purpose of English teaching is the acquisition of English as a 

foreign language. A second language is that language which is not the mother 

tongue of a person and is acquired by speaker for learning purposes. It may be a 

language of wider communication and understood by intelligentsia on account of 

its popularity. In other words, a second language may be a language which is not 

spoken in the surrounding of the learner but is used in teaching learning process. 

As stated by South Asian Ministers of Education Organization (2009, p: 13), 

English as a second language means to use English as a medium for teaching 

learning process inside classroom’.  

Factors responsible for failure in the English subject are given as under: 

1.5.1 Methodology 

 A number of methods are used for the English teaching. One of them is 

Grammar and translation method. In this method, efforts are made to develop 

grammar, comprehension, vocabulary building and translation. However, this 

method only develops reading and writing skills thus ignoring other skills. The 

result is that mostly students lack proficiency in doing better in English. In 

grammar translation method the role of teacher is very authoritative and students 

have no involvement in the process. There is another method known as Direct 

Method which is rare in Pakistan, particularly, in Government secondary schools. 

The advantage of the Direct Method is that it develops speaking and listening 

skills and students get courage to express freely. The main reason as to why 

students are weak in English is due to lack of participation which is impossible in 

grammar translation method. Many people from the education circles are very 

much concerned about low standards of English in our schools. If we are to make 

teaching of English a success in Khyber Pakhtunkhwa, we have to leave this 

traditional method of teaching. 
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 As Hussain (2005, p: 57) says that responsibility must be shared both by 

teachers and students because they are the very elements of the process. The 

teachers must focus second language acquisition. 

1.5.2 Lack of Creative based Learning 

Creative activities in the class provide an opportunity for students to participate 

freely in the ongoing process. Each and every student can avail the opportunity to 

participate in activities like discussion, story and essay writing, speech presentation 

and comprehension. Unfortunately, in government schools such activities are not 

found due to lack of interest on the part of teacher and school management. If students 

are involved in literary and creative activities, they can develop not only their basic 

language proficiency but also the grammar. 

Gudu (2015, p: 55) considers language skills very essential for language learning. 

According to him these skills are so important for the non-native speakers that 

without them learning of English language, is impossible. Grammar and parts of 

speech, no doubt, make a part of these objectives but the language is very important. 

1.5.3  Irresponsible Attitudes of Students 

Students are no exception to this failure as they are held responsible. They 

show no zeal and enthusiasm towards English language learning. Their lack of 

interest and motivation can be another factor for their inefficiency in language 

learning. Similarly, they always adopt a negative approach towards English thinking 

and consider it an alien language which is too difficult for them. These factors are a 

hindrance in the way of second language acquisition in Pakistan. In the same way, 

they are not serious at all in English to be gained as a second language. It is a sheer 

negligence on the part of the students that they fail to perform well in the English 

subject. 

1.5.4  Responsibility of Teachers 

In this regard, the role of teachers cannot be ignored at all. On the one hand 

they not only teach the students and guide them but on the other hand they do not 

make them to be positive and hard working. The status of teacher is very powerful 

and world widely accepted for the real challenges of life. But the teachers have 

limitations as well. Sometimes, we see that they are not qualified to teach English. In 
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the same way, they lack the capacity of training and can hardly take any interest to 

study the modern English teaching methods and techniques. At the same time, the 

government is also taking no steps to plan English teaching training for them. The 

result is that they lack modern techniques of language teaching which puts a bad 

impact on students’ performance in the English subject. Hamid, (2013, p: 04) points 

out that teacher education is necessary in the sense that it makes a teacher 

professionally sound and technically correct. 

1.5.5  Parents’ role 

 The role of parents cannot be ignored in education all together. Students of 

government schools almost belong to poor families. Either their parents are farmers or 

laborers.  So they are uneducated and totally negligent about the learning process of 

their children. Similarly, their life style is simple and they do not know what is 

happening around the globe. They have no such facilities which instead the urban 

people enjoy. So, they have no idea of the importance of English language. They 

cannot guide their children because they themselves are ignorant. They like their 

children to go and work in the field. This shows that students do not get support from 

their families because education is not their priority. In the same way, students in 

government schools are deprived of the support of their elders regarding teaching of 

English at the secondary level and they remain absent from their classes. 

1.5.6 Lack of Conducive Environment 

Government schools have no heathy environment in classrooms. Basic 

facilities like water, electricity and spacious classrooms are not available. English 

classrooms are overcrowded and not well furnished. Teaching equipment like 

multimedia, C.D, D.V.D or interactive boards are not available. Even some of the 

classrooms have no benches and desks for the students. They have to sit on the floor. 

While it is a fact that teaching of English needs all the facilities mentioned previously. 

As a result, they perform poorly. 

1.5.7 Faulty Syllabus 

 Text book of the English subject at the secondary level, always keeps on 

changing and students are always in suspended position. Similarly textbook is lengthy 

and cannot be completed in the specified time. The contents are given at length and in 
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so much complex form that students find them hard to understand. In the same way 

exercises are so much lengthy that students find them a burden and so they take no 

interest in them. Had there been contents in brief and according to the mental level of 

students, it would have been more interesting for the students to achieve the desired 

results. In English textbook at secondary level, cognitive domain has been totally 

ignored. 

1.5.8 English subject is considered Difficult by Students 

English is thought by students to be a difficult language because students of 

government schools come from poor families. The structure of grammar and 

phonology both are always a challenge for the students. Students always fear of the 

complexities of grammar and sentence formation. Even they feel shame if they intend 

to speak English. English language appears to them alien which shows that 

emotionally they are allergic to this language.   

. Debata (2013, p: 482) says that when we learn a new language like English 

language, we need to study its grammar. We should not ignore the importance of 

English grammar. 

Teaching Language skills is the major objective of teaching English at the 

secondary level. As for as the listening skill is concerned, students are likely to be 

able to know what they are addressed. They can take part in mutual discussions and 

debates. They can also understand various commands and instructions. Similarly they 

must be able to comprehend various topics and text being addressed to them. In 

speaking, students should be able to participate in conversations. By speaking skill 

they can describe things and deliver speeches. They can also present texts and poetry. 

Speaking also enables them to express fully their feelings in the class and in their 

environment. Reading enables the students to understand all the written things like 

poetry, letters, dialogues, instructions, dictionaries, newspapers and many others. 

Through reading they can skim and scan. They can also distinguish various texts from 

each other. Students are able to produce short stories and poetry. It can make them 

creative and imaginative. Similarly they can deal business offices and plan to organize 

them with the help of writing capability. Kabir (2012, p: 15) says that using 

practically these four skills, the students get a lot of knowledge regarding grammar 

and structure.  
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1.6 Teaching of English and Need of Teachers’ Qualification and  

Competence 

 
Teachers play the leading role in an English class. Technical equipment and 

modern technology are functionless without a qualified teacher because it is he or she 

who brings them into use. Each method and equipment depends upon the role of an 

English teacher. If he or she desires to give a modern touch to teaching, he or she can 

do so by strong commitment. Today a teacher should play very positive role in 

imparting a valuable knowledge. He must involve his students in practical activities 

where they can actively participate. Engaging students in a lesson always leaves a 

lasting impact on them. So an English teacher must involve his or her students inside 

the classroom. 

Teaching of English at the secondary level needs qualified and experienced 

teachers in order to ensure expected good results. According to National Professional 

Standards for Teachers in Pakistan (2008) that professional standards have been 

framed and chalked out for English teachers which they are expected to use and 

implement in their teaching learning process. These standards stress that an English 

teacher must be well versed in English subject. He should have the minimum 

qualification for teaching English.  

He should know the prime objectives of English teaching in Pakistan. He or 

she should know the techniques as to how these goals are achievable. The teacher 

must be an expert of the contents that he or she teaches like grammar and English 

language skills. These standards also specify the role of an English teacher that he or 

she should know both the languages in order to teach excellently for a better language 

acquisition.  

 According to Hughes (2007, p: 84) Effective English teachers have a number 

of standards. They are as under: 

1) To be able to have high academic ability and good intelligence 

2) Keep the knowledge of subject matter. 

3) Know the teaching and learning techniques. 

4) Gained Teaching Experience 

5) Having excellent Certification Status 

6) Have positive behavior and active  practice 
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 According to Tahir (2010, p: 59), the English teacher should have a proper 

command of using language technology in the classroom. In addition to that he or she 

must understand the pedagogical skills at the secondary level. In view of these 

professional standards, English teachers are held responsible for good performance 

and their students’ language proficiency. 

But it is pitiable that in Pakistan, most of the English teachers are not qualified 

and they have no relevancy of teaching for the English subject at the secondary level. 

The university of Agha Khan conducted a survey about the teachers who came to seek 

admission in M. Ed courses. It was found out that only 20% of the teachers were to 

some extent qualified for the job of teaching English. The rest of 80% teachers did not 

have the required qualification as English teachers. Thus teachers with qualification 

and experience in other subjects were teaching the English subject (Bashiruddin, 

2014, p: 02) 

Richards (2011, p: 01) explores the competence of teacher in English language 

teaching. He holds that an English language teacher is expected to have professional 

competence and good experience as without these two he or she cannot be true to the 

task of teaching. He has given the following characteristics of a competent teacher: 

1. An English teacher should be well proficient in English language 

2. He or she should be highly skilled in teaching 

3. He or she should be full of contextual knowledge 

4. He or she can attract the learners. 

5. Pedagogical skills are needed. 

6. He or she should have professionalism 

7.  Knowledge of subject matter is needed. 

At present English teacher is thought to be a member of wider global 

community of teachers. Now his or her role has changed to a great extent as he or she 

is now considered as teacher internationally. The process of education is to be made 

qualitative with new dimensions. English teaching is now viewed in global 

perspective and not in local scenario. Each teacher is expected to do better by 

streamlining himself or herself on world level. He or she must develop and prepare 

such product which has market value on the global level. The role of an English 

teacher needs to be globally acceptable and dynamic. (Tahir 2010, p: 50). 
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The aforementioned qualities and caliber of English teachers bring us in touch 

with the deplorable plight of English teaching in Pakistan. We come across many 

flaws and short comings in our system. At the secondary level in government 

secondary schools, there are very small numbers of qualified teachers who can hardly 

ensure the expected objectives of teaching English. All we see are nothing but only 

filling the space which is discouraging. We have to see into this matter which needs to 

be solved on priority basis. Teachers with high qualification and new skills of modern 

technology regarding English language are urgently required at secondary level. 

The quality of teaching English in Pakistan is low. Language is ignored on the 

basis of functional aspect. The result is that English learning is getting worse day by 

day which is so essential for students. The learners must seek to learn language from 

the daily and mutual discussion. It is not the learner who lacks the interest to learn the 

language, but the total academic necessities should be built up afresh. (Ahmad, 2013, 

p: 96) 

1.7 Teaching of English and Effective Use of Methods 

English subject teaching at the secondary level needs a kind of useful 

methodology which should be full of motivation and interest for students and learning 

environment. Teaching highly demands proper techniques and approaches for better 

language learning. 

Teaching of English is not an easy task. It demands professional teachers with 

certain characteristics. Hughes, (2007, p: 82) says that teacher effectiveness depends 

upon his or her competence and performance. These two factors provide basis for 

useful teaching of English. 

The National Curriculum for English language as developed by the Federal 

Ministry of Education Pakistan in 2006 highlighted the importance of English 

language and declared that more and more opportunities would be given to students 

for the development of their language skills. They would also be equipped with the 

competence to use English language for academic achievement and social 

communication. The National Education Policy (2009, p: 42) stressed the need that 

efforts would be made to arrange pre-service trainings for teachers to standardize their 
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qualification and to enhance their professional development. They would be paid 

handsomely to live a respectable life.  

Mosha (2014) clarified that there was a specific linkage amid successful teaching 

and teacher’s subject knowledge. In other words qualification of the teacher 

determines students’ performance. Therefore, well-trained, highly qualified, and 

competent English teachers are needed to deliver the subject contents to the learners 

so that to improve their performance in the subject. 

 As Mondal (2012, p: 314) documented that there are a number of methods being 

used for English teaching at the secondary level. These methods are very significant 

and are as under:  

1.7.1-  Grammar Translation Method 

This kind of method is a traditional one which for the first time came into use 

in Germany.  It is an old method of teaching which had long been in use around two 

thousand years ago. Today we see that this method is in vogue in many countries. 

This method was introduced before partition in India for the teaching of English.  

It is very common method and is preferred in the third world. Grammar rules 

and structure are taught at classroom level and lessons are translated into mother 

tongue. Stress is laid on rote learning and cramming is encouraged as a result of this 

method. 

This method has the following characteristics: 

1.  Pronunciation is not focused. 

2. Mother tongue is almost used in the class during this method. 

3. Vocabulary is built during the class. 

4. During translation, grammar is also focused and discussed in details. 

5. Reading skill is improved. 

6. Context of text is ignored and grammatical issues are considered. 

7. Reading and writing are given preference as compared to speaking and 

listening. 

This traditional method has many weaknesses. Mother tongue is dominant in 

the whole process in the class which does not give opportunity to teacher and students 

to speak the target language. Pronunciation, speaking and listening skills have no 

chance to be improved.  
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1.7.2- Direct Method 

Direct Method is comparatively a modern method than grammar translation 

method. It is also known as The Natural Method which came into use in 1923 

favoring the teaching of foreign language which aims to ensure language learning 

without using translation. It emphasized to teach a language through direct 

communication in the same language with proper demonstration verbally and non- 

verbally. But this method is almost ignored at the secondary level in government 

secondary schools. There is a common view that it was introduced to replace the 

method of grammar and translation. Here the main focus is the learners. In other 

words, this method is learner-centered. Students are always engaged in direct 

communicative skills in order to establish a link between activities and expressions. It 

stresses English into English approach to develop the practical utilization of dialogue 

and conversation. The basic purpose is to teach the language directly. The language is 

taught with the help of oral exercises and demonstration of words.  

The key features are as follows: 

1. Only the target language is used and favored. 

2. Grammar is taught implicitly. 

3. Visual aids are regularly used as tools for demonstration purposes. 

4. Dramatization and action are the major techniques of this method. 

5. Non-verbal communication is preferred. 

The Direct Method has been useful and very practical in delivery as it is a very 

interesting method of learning through activity. It has proved to be successful in 

making students capable to speak a foreign tongue in the initial period of time. (Mart, 

2013, p: 183) 

1.6.3  Audio-lingual Method 

The American people wanted to become verbally fluent in the languages of 

their pro and anti people when the World War II began. Coleman (1929 as cited by 

Mondal 2012, p: 314) favored this method to be used in American institutions which 

over emphasized how to comprehend the text. It involved the support of linguistic and 

psychological theory and was almost based on the scientific approach that Brown 

(1995 as quoted by Mondal 2012, p: 317) called as a psychological theory. 

The characteristics of this method are as: 

1. Limited vocabulary is used but can be applied contextually. 

2. The use of   language laboratories is fruitful. 
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3. Dialogue plays a major role in this method. 

4.  Vocabularies and phrases are memorized in the process. 

5. Pronunciation is improved as a result of this method. 

6.  Contrastive analysis is made in order to ensure the learning of structure 

formation. 

7. Grammar is focused but less. 

8.  Mother tongue is used a little as permitted by the teachers. 

9. Less error is seen in the process. 

10. Successful responses are recorded. 

This method of teaching is useful but costly. In government schools, language 

labs and other visual aids are not available. This is not so easy to be adopted in 

government high schools. 

1.7.4  Communicative Language Teaching (CLT) 

It is a kind of method which is used for communicative purposes around the 

globe. This approach stresses how to convey the idea in a purposeful manner from 

person to person. Wilkins wrote a book named Notional Syllabus, in 1972 which 

promoted the concept of this unique strategy and technique between teacher and 

student. 

This method emerged as one of the new trends in the spheres of language 

teaching. As the existing syllabi of the time had no capacity to enable students enough 

to express better, so the philologist strived to frame a kind of scheme to gain the 

communicative purpose of language instruction. In this regard Wilkins developed 

notional syllabus which proved effective in communication. Wilkins highlighted the 

use of communication in his unique syllabus. He identified communicative functions 

and developed a learner’s centered syllabi.  (Heydari, 2015, p: 21) 

The aim of CLT is to develop high competence in communication.  Its aim is 

that one needs to be capable to represent and interact among his fellows much more 

competently and effectively as compared to other members of his community. Its 

history is traced back to 19
th

 century. 

  Rodgers (2001as quoted by Mondal2012, p: 318) has pen pointed four 

features of the communicative language: 

1. Language is an organized source of meaningful expression. 

2. .Language functions to interact and communicate with others. 
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3. Language should display through structure its functional and communicative 

aspects. 

4. Language should not be taken as only grammar and structure but it should 

also be seen in its functional and communicative perspective.  

English is the need of the day and everyone in the world can understand the 

popularity of English. Good English brings honor to those who achieve it. It is 

English which makes you to enjoy as a global fellow. He can coordinate and assist the 

global citizens if he knows and speaks English well. He can develop good relations 

with different nationalities of the world. The natives who want to pursue higher 

studies abroad can explore new dimensions of knowledge. Thus English language has 

a great value at present. (Kabir, 2012, p: 206) 

Useful communicative process consists of both a sender and a receiver. The 

listener and the speaker both have responsibilities. For effective communication it is 

necessary that the speaker should interpret the feelings of others. A productive task is 

to understand a question forwarded by a customer and then to answer with great 

satisfaction. (Powers, 2010, p: 04) 

But unfortunately, in Pakistan, no planning has been adopted practically to use 

the modern methods for teaching English at the secondary school level in government 

schools. Grammar translation method is in use which only can manage to develop 

cramming or rote learning. Direct Method which is very helpful in conversation and 

communication is ignored by administrators and teachers. The fact is that no teaching 

materials are available at the school level which should be used in this regard. 

Language laboratories and Audio Visual aids are the compulsory elements of 

language teaching. For a better language learning conditions, the attitudes of the 

community need a revolutionary change. 

 1.8 Statement of the Problem 

In this modern era of globalization, English is the only language which is 

considered as the lingua franca or a symbol of internationalism. A country cannot 

make progress until and unless it produces useful citizens with good knowledge of 

English. In Khyber Pakhtunkhwa, the standard of competency of the Government 

High Schools’ students in the English subject is not satisfactory. Students, at the 

secondary level, have a high failure ratio in the English subject while their 

performance in other subjects like Urdu and Pakistan Studies is better. To address this 
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problem, there appears the need to investigate its causes and suggest some remedial 

measures for minimizing failure ratio in the English subject. In view of the above 

facts, the researcher selected this area for proper investigation. 

1.9 Significance of the Study 

The study is significant as it will create awareness among all the stakeholders 

of education regarding students’ poor performance in the English subject. It will also 

help in highlighting the present status of teachers’ proficiency in the English language 

and their subject knowledge. It will create awareness in the curriculum planners to 

introduce English textbook with such contents of language learning exercises and 

activities, which should raise the interest of students for language learning. The study 

is equally significant, in that, it will point out to the government to arrange language 

learning facilities in schools. The study will also be useful for the subject teachers to 

create in them an awareness of communicative skills. The outcomes of the study will 

be equally useful for teachers and students in order to achieve better results in the 

English subject at secondary school level. 

1.10 Objectives of the Study 

The major objectives of the study 

1. To investigate the Failure ratio in the English Subject. 

2. To explore the causes of Failure in the English subject of the Secondary 

Schools Students. 

3. To identify the causes of English Language skills’ Deficiency of Students 

at Secondary Level. 

4. To give suggestions to control the Failure ratio in the English Subject. 

1.11 Research Questions of the Study 

The following questions were addressed in the research study: 

1. What is the Failure ratio in the English subject at secondary level? 

2. What are the causes of Students’ Failure in the English subject at 

secondary level? 

3. What are the causes of English Language skills Deficiency of Students? 
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4. What type of suggestions, this study will give to control the Failure ratio 

in the English subject at secondary school level? 

1.12 Delimitation of the Study                               

This study was conducted in the context of Khyber Pakhtunkhwa. However, 

the scope of the study was delimited to Government High Schools for Boys. Due to 

time, financial constraints and security measures, girls and private schools were not 

included in the study. 
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   Chapter: 02 

  LITERATURE REVIEW 

The related literature provides details pertaining to the existing treasure of 

knowledge. Effective research is based upon past knowledge. This chapter aims to 

identify what has been already known and what is yet to be known. Literature review 

helps the researcher to skip the irrelevant materials and accept the necessary ones for 

his research work. To avoid duplication or repetition is another advantage of the 

literature review. 

2.1  Background of Teaching of English in the Sub-continent 

  

 Macaulay presented his minutes of 1835 which proved as a base for the 

promotion of English in the sub-continent. The British introduced English as a 

compulsory subject in order to make the local people, efficient in the English 

language skills.  

Another factor which is as strong as the previous one is that the introduction of 

English into subcontinent created a political awareness among people regarding their 

rights. This motive of preserving their rights made them commit to English language. 

All political leaders both Hindus and Muslims made it compulsory to learn and use 

English language. It was under these circumstances that the spirit of independence 

spread far and wide in the sub-continent. But along with that the local people still had 

doubts in their minds regarding English which they thought, would harm their culture 

and unity. So the government in 1904 suggested a resolution that English should be 

taught after the age of thirteen and that medium of teaching in elementary classes 

should be in the mother tongue. (Sharmila, 2006, p: 18) 

According to Hussain (2005, p: 26), If people like Sir Syed had not been born 

among Muslims at that time, Muslims would have been treated like slaves by the 

Hindus in the Sub-continent. It was Sir Syed who pointed out English to be very 

important for Muslims both politically and commercially. Thus, today English is the 

language of scientific advancement and modern discoveries and we cannot ignore its 

importance. According to Cheluwa, (2009, p: 120), English is the language used in 

communication, education; science and technology, and general knowledge. 

 Graddol, (2000, p: 03), describes English as the leading language.  
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According to Coleman and Capstick (2012, p: 13), the role of English in 

Pakistan is dominating. The reason is that it is the language of powerful stakeholders 

like government machinery and the elite class. So there are a number of varieties of 

English to be found in Pakistan. Similarly there are some groups which resist and do 

not favor English. Under this impression and medium of instruction, schools in 

Pakistan can be divided into five categories which are as under: 

(1) Private schools for the Elite class: The elite schools are designed on the lines 

of the British public school system. They are very expensive and are specific 

for the elite class. English is medium of instruction in these institutions.  

(2) Public schools under the armed forces: These institutions are mostly used by 

the military personnel. English is used as medium of instruction.  

(3) Government schools: Government schools are run by the state. These schools 

serve the whole population free of cost. Urdu is used as medium of instruction 

in these schools but at the provincial levels different languages like Pashto and 

Sindhi are used as mediums of instruction. Anyhow, it has been notified by the 

government of Pakistan in 2010 that in the subjects of science and 

mathematics, English will be the medium of instruction at primary level and 

shall be raised up to secondary level. 

(4) Private Schools: Trend for opening private schools in every nook and corner 

of the country is rising day by day. These institutions are welcomed by the 

general public due to moderate ratio of charging fees as compared to elite 

class English medium schools. Parents like their children to be admitted in 

these institutions just because of English as medium of instruction. But it is a 

fact that very few schools among them maintain quality standard.  

(5) Madrasas: These are religious institutions where different approaches are 

applied for imparting knowledge. Medium of instruction is not limited to one 

language but any how local languages are used in different parts of the country 

as mediums of instruction. In these Madrasas, Arabic is the most preferred 

language. It is amazing that some of the Madrasas do not charge fees. They are 

run on charity bases. 

The above mentioned account gives us a clear picture that the existing 

language position in Pakistan is based on linguistic discrimination. As a whole 

English language plays a leading role in the educational circles. 
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2.2 Problems of Teaching English as a Subject 

The problems of teaching learning process of the English subject are 

numerous. It has been observed that performance of students in English is very poor. 

Students after many years of schooling when put to test can no longer know the 

structure of common sentence. In the same way, they cannot write a single paragraph 

about a topic of common interest.  

Teaching of English in our schools does not give the desired results. Students 

are taught English as a compulsory subject throughout the year and more attention is 

given to this subject as compared to others but it is an irony that the students know 

nothing of English when they join a college or university. This shows that their 

performance in the English subject is very poor. The flaw is in our Education system. 

The priority of a teacher is just to update his students from examination point of view 

but he or she does not train them in the use of English. In the same way the students 

are cautious only about their examination and nothing else. Similarly the teacher is 

only careful about his pass percentage which he does not like to come down. This also 

gives us an insight that our students do not demand true education but only degrees or 

certificates. Shermila (2006, p: 19) says that we learn only to gain wealth and status 

but not knowledge. 

In Pakistan, annual system is in vogue in all schools. It means that only one 

examination is held in a calendar year. Students have to prepare themselves for that 

annual examination. Students usually prepare themselves in a few days and get 

through the same examination successfully. However, this slight attempt for a short 

time cannot be considered sufficient for language which needs constant practice. 

Along with that, papers are set in such a way that students can give answer to all those 

questions in the paper with the help of guides or notes available in the market. To 

bring improvement in the system, it is suggested that papers should be conceptualized 

in order to compel students for using their cognitive approach. These examinations 

give students no opportunity of thinking, working and learning. 

According to Bashiruddin (2014, p: 03), the professionally ill-equipped 

teachers who teach English subject at the secondary level is a problem in itself. Their 

oral and reading competence alike are very poor because very few teachers have the 

chance to go for refresher courses. They do not know at all the phonology of words. 
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In the same way their writing is also poor. So they are very weak in the teaching of 

English. Resultantly, students show poor performance in English. 

There are some other factors which create difficulties for teaching of English. 

These factors change from place to place. Poor classroom environment, lack of 

motivation in learning, lack of support from parents and society as a whole, to be 

engaged in too many languages at the same time and medium of instruction in mother 

tongue are some of the factors that affect the teaching of English. 

Noom-Ura (2013, p: 142) has counted numerous problems regarding teaching 

of English at the secondary level. They are as under: 

1) Problems regarding teachers: These include teachers’ irrelevant qualification 

and their incompetence of teaching English in classroom. Their inability to use 

ICT in the English language teaching. 

2) Problems of students: Students’ negative attitudes towards English language 

learning, lack of motivation, little knowledge of English, lack of equality of 

options and interest to exercise language. 

3)  Problems of curriculum and teaching materials: Syllabus should be completed 

in time. Teaching contents are not compatible, and lack of expert to plan 

curriculum. 

4) Problems of assessment: lack of knowledge for designing tests. 

5) Problems contributing to useful instruction: Problems of funding for teaching 

materials and equipment. Similarly availability of English language teachers in 

schools. Spacious classrooms, time specification for English period, and 

language laboratories. 

2.3 Aims of English Teaching 

English teaching has clear aim. Every language has four aspects to be studied. 

Semantic, phonetic, Graphic and Phonetic-cum- Graphic are the four aspects. The 

word semantic denotes the meaning of the words in language or simply it means 

comprehension. By the word phonetic we mean the art of spelling and pronunciation. 

The Graphic aspect identifies the writing skills. The Phonetic-Cum-Graphic aspect 

determines the reading capability. All of them function in co-ordination with each 

other. 

Shermila (2006, p: 21), has given four general aims of teaching English at the 

secondary level. 
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1. To teach them the art of listening.  

2.  To teach them to speak fluently. 

3. To train them in reading. 

4. To understand them how to write correct English.  

By pursuing these aims, we can do better in language skills. 

2.4 Language Skills 

 National Curriculum for English language grades 1-Xll, (2006, p: 07), 

identifies four skills.  

2.4.1  Reading Skills, 

 Students are required to comprehend reading and thinking strategies to 

develop comprehension. Similarly students should read to gain knowledge, concept, 

view, and to coordinate their treasure of knowledge to humanity. To explain the idea 

of reading skills, details are as under: 

Rasheed (2011, p: 682) states that reading works as a gateway to all kinds of 

knowledge and information. It is a dominant factor which compels us to change our 

motives. If we read further, it may motivate investigation and we can go ahead with 

intellectual progress. 

Reading skill is as important as the other skills of language are. The main 

purpose of reading is to know the meaning of a text. An effective reading ability 

makes a reader understand not only the author’s text but also comprehend his taste 

and mood. It is observed that when a reader reads a passage, he is bound to deduct 

something from that reading whether carefully or casually. We can also say like 

“Reading the lines, reading between the lines and reading beyond the lines”. 

(Dorkchandra, 2010, p: 01) 

2.4.1.1 Oral Reading and Silent Reading 

When we read aloud it means to pronounce a word and not to comprehend it. 

The genuine purpose of reading aloud is to inform and please others. Similarly, 

sharing a good story with others is a good activity. 

 Contrary to that silent reading is based on comprehension and background 

information. But along with silent reading the importance of oral reading cannot be 

ignored. Oral reading enables the reader to master the language code. It is a more 
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active and motivating activity of the children. Oral reading helps children in 

developing reading comprehension. 

2.4.1.2 Intensive and Extensive Reading 

Mart (2015, p: 85) indicates that intensive reading focuses on accuracy rather 

than fluency. In other words in intensive reading, emphasis is put on vocabulary and 

grammar.In intensive reading students are expected to read the passage not only for 

collection of information or comprehension but also for structure and grammar point 

of view. Intensive reading can facilitate a reader to gain command over the written 

language. This alone can enable the reader to do better even without a teacher. It is in 

this sense that intensive reading is of great value for language learning. 

Mart (2015, p: 85) states that extensive reading enables a reader to become a 

confident readers. In this regard he has a better chance of promoting his reading 

fluency and speed which leads him to become better reader. In extensive reading the 

reader wants to get information or gain pleasure. In this kind of reading the prime 

purpose is to collect information and not to learn the language. It is generally believed 

that reading can be taught only when the teacher uses different methods. Intensive 

reading is called reading of accuracy while extensive reading is called reading of 

fluency. Extensive reading is an activity outside the class while intensive reading can 

be learnt inside the classroom. 

2.4.1.3 Skimming and Scanning 

In scanning, the reader is very cautious and he runs down the page with great 

care to reach specific information that he needs. In skimming a reader has only to 

gather information in general. Skimming is a fast reading activity while scanning is a 

quick fact finding approach. Therefore, reading is a skill, which can respond to 

practice. Consistent and organized reading always brings improvement in reading rate 

and it also makes pronunciation better.” (Shermila, 2006, p: 27) 

2.4.1.4 Difficulties in Reading 

Reading works as a window to the horizon of information. It makes us bound 

to change our trends, concept and desires. Reading can mobilize and speed up inquiry 

and prove an important element in life. But along with that it has many difficulties.  

Rasheed (2011, P: 683) has documented these difficulties which are as under: 
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A. Difficulty of Vocabulary 

 

  According to Larsson (2014, p: 07) a word is difficult to be known after only 

one exposure since there are a number of dimensions of a single word. Therefore, 

repetition and recycling of vocabulary are of great importance when the prime 

objective is to learn new words. For the students who want to learn, there are always 

uncountable new words whose meanings they do not know. Under these 

circumstances, they cannot understand the comprehension of the given texts. 

  Children have the dire need of a broad vocabulary of words to understand and 

which they can use according to their knowledge and experiences. A child’s vast 

vocabulary gives a base for a successful reading.  

  There are a number of different methods with the help of which we can practice new 

vocabulary in class. We can do so by repeating the words. For example, in learning the 

vocabulary of countries, students can: 

1. Learn the names of different countries and repeat them. 

2. Identify the countries which they know already in English, and learn new 

ones. 

3. Tell about the languages which the people speak in different countries. 

4. Say which countries are situated near their country.  (McCarten, 2007 p:22) 

B. Difficulty of Spelling 

 Pakistani students have numerous of spelling mistakes. The reason is 

crystal clear because the rules of spelling in English language are confusing and 

tricky. It is generally observed and a reality too that spelling does not match with 

pronunciation. This kind of variation causes many mistakes on the part of students. 

This difficulty has become even much more dominating because of American and 

British English. Thus at the primary steps students have to face a lot of difficulties. If 

spelling is poor, it affects communication 

C. Difficulty of Pronunciation 

 According to Mitra (2003, p: 76), the existence of international 

employment opportunities have raised the need to communicate and it needs better 

pronunciation.   

 The next difficulty is that of pronunciation. A Pakistani student needs a 

lot to master a maximum level of pronunciation in English. Therefore students should 

be encouraged to acquire the pronunciation habits of English language. They should 
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also be involved in a number of new skills for pronunciation. They should be active in 

learning process in order to react rapidly. Pronunciation is also a difficult task because 

English is not a phonetic language and there is a big difference between the sounds 

and spellings. People are now working together in the world as one global citizens 

where mutual interaction and communication are taking place consistently. 

A.  Difficulty of Grammar 

Grammar is the basis for language and if students lack this knowledge, it can 

create difficulty for students in reading because without grammar they will not 

comprehend what they are reading. The reading of books can improve grammar. 

Narrating story by adults to children always bring improvement in language learning. 

Thus children can improve their knowledge of grammar through storytelling and 

listening. (Widodo, 2006, p: 122) 

D. Difficulty of Speed Reading 

The speed of reading is very important in this modern and scientific era because it 

is the age of progress. A slow reader will find hard to keep pace with the growing 

knowledge of today. Readers have to be neither too slow nor too fast in reading 

because in both the cases the readers will be unable to understand the text. So they 

need to adjust themselves according to the new conditions. 

E. Difficulty of Skimming and Scanning 

As we are aware that skimming means gathering overall meanings and scanning 

signifies reaching a spot for specific information. When we use these skills we make 

the best use of time because then there is a purpose of our reading. Skimming is used 

to determine and identify the main ideas of a text. While in reading of the newspaper, 

we use scanning. But students always face difficulties in them. (The University of 

Melbourne, 2010, p: 03).  

The skills of reading and thinking can be developed as stated by National 

Curriculum for English language (2006, p: 07) and they can be improved with the 

help of taking interest and regular participation. The basic purpose should be to teach 

the principles of reading through the text and not the text in itself.  

2.4.2  Writing Skills, 

 Students are expected to develop accuracy, academic and creative writing, 

which is both purposeful and according to the context. Writing is a complicated 



27 
 

activity which is meant for communication. In writing something, the writer is in 

search of vocabulary to develop text. Writing skills are discussed in detail as under: 

 Writing provides information, feelings, opinions, details, theories and practice 

etc. Writing allows us to share our feelings not only with our present but with our 

future. It also enables the people from the past to speak to us. (Carroll 1990, P: 01) 

Writing is the most important skill as it is an active source of expression in 

language. Writing skill is less practiced as compared to speaking skill. But the English 

teachers work harder to prepare their students for making practice in writing. The idea 

is that without learning the writing skill, they will be unable to record information. 

Therefore, writing should be taught as soon as possible. Writing involves two 

elements namely, mechanical and mental capabilities. Mechanical element enables an 

individual to draw the letters of alphabets and write something while mental 

capability brings you the knowledge regarding grammar and word formation. 

Writing skill is very complex to know and it has some essentials which need to 

be noted here: 

1. Write with proper  speed; 

2. There should be no spelling mistakes 

3. Recall suitable words and use  them in sentences; 

4. Using correct  punctuation marks; 

5 Sentence formation should be in accordance with grammatical structure. 

6 Logical order of ideas is used in suitable paragraphs with topic sentences; 

7 Link words and sentences according to the context of the paragraph. 

8 The major objective should be to guide the learners regarding stylish 

English. (Sharmila, 2006, p: 29) 

According to Carroll (1990, p: 04), three elements should be adopted for 

producing good writing and they are clarity, coherence and focus. As for the style is 

concerned, there is no compulsion on the students in selection of styles. Two styles of 

writings namely, vertical and slanting are familiar. Children can choose any style but 

there must be consistency and uniformity. But it is a fact that the choice of style in 

writing is totally dependent on individual differences and personal interest. 

It can be added with the above given details that suitable and necessary 

materials should be provided to children in order to train them rightly in writing. It is 

needed that they should develop the habit of writing with their finger so that they 
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become used to correct finger movement at the right time .It is also prescribed that the 

child should write on black board, in a note book or on the ground. Children should 

also be encouraged to write with pencil or chalk. 

2.4.2.1 How to Improve Writing Skill 

English writing is considered the most essential skill for English language 

learning in the modern global era. Many experts are of the view that without certain 

knowledge of English writing skills, a career building would be impossible. This 

brings us in touch with the idea that learning English language without gaining 

writing skills has no advantage at all. So it is necessary to improve writing skill. 

Points regarding improving writing skill are as under: 

a. Write English Daily 

This is the most important tip for the improvement of writing skills in English. 

It is a fact that practice makes a man perfect. So to improve writing skills, children 

must write again and again. The method is that the child should think about a theme 

and then he or she should start writing in order to record his or her feelings. The best 

way is to write a diary of something that happens to the child. Similarly it can be a 

few lines of poetry or story which the child should repeat day by day. Writing emails 

to one’s own friends can also improve writing skill. At the start all these activities 

would be boring but slowly and gradually these would be getting pleasing.  

b. Improving Vocabulary 

 Vocabulary plays significant role in the development of children’s writing. It is 

noticed that those students who have developed vocabularies, can do better in 

academic achievements. (Jamil, 2010, p: 33) 

Getting writing skills, it is very essential for the child to have vast vocabulary 

of English language. For developing an outstanding vocabulary, it is imperative that 

one should read from the wider perspective. Reading books, newspapers or journals in 

English, one may come across many new words and phrases. It should be 

remembered that all new words and expressions be noted and learnt time and again. 

c. Using Dictionary 

According to Mukoroli (2011, p: 07), academic comprehension is improved 

when students understand the vocabulary. Proper and correct use of language is the 

foundation stones of communicative activities. When students have a lot of words to 

express their feelings, they can improve their skills effectively.  
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Using a dictionary in writing is not cheating. It is actually a good method to 

improve English vocabulary and getting mastery over the words and phrases that are 

unknown. But it is advised that in this practice, guidance should be taken from the 

expert in order to check that the words and phrases are rightly used or not. 

d. Writing Should be Checked Carefully 

Having written something in English, it is necessary to always read it again and 

again. This will enable the writer to point out mistakes committed by him. This will 

also help him in checking the spelling, vocabulary and the grammar. Once this 

recapitulation is complete, the result will be masterpiece writing. 

e. Write on Variety of Themes 

If we write about the same topic every day, we will make ourselves bore and we 

might end up using the same words repeatedly. It is a good to write about many topics 

because it will add to the treasury of words. We should write about what we observe 

in newspapers or on the media and it will be the beginning point. 

e.  Correspondence with Friends 

In this modern world everyone has many friends including English speaking ones. 

Regular correspondence of writing is needed with them in order to practice writing. 

There are a number of ways to be used like electronic media and print media. 

Similarly the use of messages and emails are the good means for improving writing 

skills. But the best thing is that in this mutual correspondence of emails or Skype, u 

must correct each other mistake.  

f.  No Need to be Afraid of Mistakes 

It is generally realized that students avoid writing something in English because 

they think they will make mistakes but it is not a good idea. By making more mistakes 

they will be able to get practice and so to reach an ultimate correct position. The more 

they write the better they will correct their mistakes. 

Thus from the above factors we can conclude that an activity without practice 

brings no result. Writing skills can only be improved through regular and repeated 

activities. Along with that essay writing, short story writing, literary writing and letter 

writing are very helpful for improving writing skills. 
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2.4.2.2 Good Handwriting 

According to Trafford and Peterson (2003, p: 16), the role of handwriting cannot 

be ignored. Good handwriting gives a good impression and understanding. It is in this 

sense that good handwriting is considered as a complement to writing skill. The 

following are the qualities of a good handwriting. 

(1) Legibility 

Legibility is a quality which tells us about a handwriting to be easy to read and 

simple to understand, In other words a text without confusion in reading is termed as 

legible. Thus legibility in writing is a product of clear and careful mind. 

(2) Simplicity 

It means that handwriting should be simple and the letters should have no 

unnecessary tails or loops. It is always easy in reading. 

(3) Uniformity 

It signifies the style of writing. In other words, care should be taken in size, spacing 

and alignment. 

(4) Spacing 

Spacing brings beauty to a piece of prose. It demands that there should be an equal 

and proper gap between the letters, words and lines in a given passage. 

(5) Speed 

Writing should be not slow and boring. It should be rather with proper speed. 

But speed comes with practice. 

2.4.2.3 Causes of Poor Handwriting 

Smit (2010, p: 01) says that there are a number of causes that our children do 

not produce good writing what we want. Mostly, we blame many factors for it like 

television and the Internet but the fact is that they get very short home assignment to 

write which is the main reason for their poor writing.   

Hussain (2005, p: 128) mentions the following major causes of Students’ poor 

handwriting: 

Mostly students shirk the habit of writing and they never write consistently. The 

result is that they lack writing practice. In the same way teachers must be blamed for 

their negligence towards writing. They never ever guide their students in the writing 

skills. Teachers should try to make their students develop good writing. 

It has been noticed that careless writing always badly affects handwriting. In other 

words those students, who do not write with proper attention and interest, spoil their 
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writing. Thus writing is such an activity which demands focus and attention from the 

students. In the same way lack of planning and materials may also spoil hand writing. 

The art of calligraphy ensures good handwriting but it is a pity that this art is 

totally ignored in schools today particularly in government schools. In the past and 

right from time immemorial, calligraphy was considered a core subject. Resultantly, 

the hand writing of students was excellent. It is high time to develop a trend for good 

writing in teachers and students. 

It has been observed that some teachers have very bad handwriting which is, in 

turn, adopted by students. Students always follow their teachers and so they do the 

same in writing. If the teacher handwriting is good, even then he cannot pay 

individual attention to students writing because of overcrowded classrooms. 

2.4.2.4 Leading Principles for Writing 

 For writing in English, some principles are devised in order to make writing 

more attractive. 

(1) The main idea of a paragraph should be found in the topic sentence. The 

reason is that it is easily understandable. 

(2) A paragraph should be started with topic sentence. 

(3) In a paragraph idea should be explained through examples. 

(4) Sentences should not be too much long and complex. They should rather be 

short and simple. 

(5) Vocabulary used in sentences should be simple and in accordance with 

students level. 

(6) There should be not frequent use of pronouns in a sentence. Maximum 

pronouns in a sentence produce confusion. 

(7) Obsolete and archaic words should be avoided in any writing. (Shah,2001, p: 

660) 

2.4.2.5 Teaching of English Writing 

In order to develop writing skills in English, writings of paragraph, letter, 

story and essay are encouraged to achieve desirable writing skill. 

a. Paragraph Writing 

A paragraph is a composition of a group of sentences which gives one theme. 

A paragraph has the following elements: 

1. Unity of thoughts 

2. Logical 
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3. Start with key sentence 

4. Short 

All essential parts should be explained to the students. They should be told 

that sentences may be simple and logically arranged and which should form unity. 

They should be explained that a paragraph starts from a key sentence and coherently 

goes to the end. (Shah, 2001, p: 627) 

b. Letter Writing 

Rajakumar (2006, p: 11) states that students introduction to writing should be 

to put them to an authentic task of letter writing for people in their community who 

need a scribe, and to encourage them to write to their fellow friends. Writing a letter is 

very technical. Without having proper techniques of letter writing, a correct letter 

cannot be written because it is an art. Students should be guided regarding various 

parts of letter which are as under: 

1.Heading of letter 

2.Salutation 

3.Ending of letter 

4.Signature or name 

Letter should always be short and simple to understand. Long letters should be 

discouraged but if produced should be divided in paragraphs. Letters should be 

written in such manner as if the writer were speaking to the person he is writing to 

him. 

c. Story Writing 

Susanti (2007, p: 10) says that story telling produces creative thinking. It also 

helps students to express ideas in a logical manner from the beginning, middle, and 

ending, Story developed with the help of outline is considered the best one for 

students. The story writing is an art and the teachers should teach students all the 

ways of story writing. A story should always be written in the past. The events of 

story should be told or recorded in logical sequences. The story should be treated as a 

lively piece of literature. The style of narrating the story should be natural and new so 

that the students take it interesting. 

d. Essay Writing 

Shah (2001, p: 787) states that ideas or opinions composed on a subject are called an 

essay. In essay writing ideas and their composition have great importance. Thus the 

students should be trained to gather their ideas and express them in the form of 
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composition in a logical manner. Essay must have paragraphs. There must be a link 

between one paragraph and the other. An essay has the following parts: 

1 Beginning 

2 Body 

3 Conclusion 

Words should be simple and easy to understand. The students must be clear in 

their mind. There are a number of essays which are as under: 

1. Literary essay 

2. Narrative essay 

3. Reflective essays 

4. Descriptive essay 

5. Argumentative essay 

6. Expository essay 

2.4.3  Speaking Skills 

 Students need to use suitable social and academic discussions for effective 

oral communication development with people both informally and formally. But it is 

the duty of teacher to provide such setting for students within the class and outside the 

class. Comprehensive account of speaking skills is given as under: 

 We are aware that language is the major communicative element in the annals 

of human history. We are liable to communication with others because we need to 

express our own ideas, and also to understand others expression. But in the absence of 

speech caliber, we cannot communicate our feelings to others. It is in this sense alone 

that speaking skills have great importance in all the languages of the world. Without 

speech, a language becomes dumb and deaf. The use of language efficiently means 

the use of speaking skills. Language is used in a number of contexts but we speak 

according to the context. 

 There are a number of situations to speak, like discussing an issue with 

somebody, conversation on the cell, reply to a question, seeking advice, shopping, 

meetings or joking with friends. People spend mostly their time contacting others. 

(Curso, 2012, p: 21) 

Oradee (2012, p: 533) identifies that good speaking can be achieved with the 

help of multiple interactions like role play and various games. It is never denied that 

speaking skill is an art and it comes but not without practice. So a speaker needs to be 
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trained for a fruitful communication. Similarly if he wants to be well versed in 

speaking he must engage himself in conversations with others. If the speaker has the 

ability to express his feelings and thoughts in better words, he is successful in 

communication. This enables him to share his feelings with others. Speaking to others 

means that the speaker can understand others feelings. An effective speaking makes 

the speaker so impressive and powerful that the listeners are moved by his speech. 

Thus good speaking skill ensures a successful life. 

As students do not concentrate on the speaking skill in the teaching and 

learning program, it is but natural to note that they are unable to express themselves 

orally. This is a similar case to the native speakers of the Arabic language when they 

meet in the daily life or watching TV programs. In spite of the fact that they have high 

qualification of education, they find a lot of trouble to express themselves in their own 

language. Thus, they find themselves in great disappoint and also they make their 

audience upset and sometimes they do not get their appreciation. (Hassan, 2014, p: 

251) 

2.4.3.1 Important Techniques of Teaching Speaking Skills  

Susanti (2007, p: 11: 12) explains that teaching of speaking skill is a challenge 

for English teacher because it is a practical and consistent activity and is totally 

student centered. A teacher has to devise various methods and means to guide his 

students inside the classroom. The students must be involved in creative and self-

made activities in order to familiarize them with new vocabulary of words. According 

to Susanti, some of the following activities are very helpful for teaching speaking 

skills. 

1. Role play 

2. Dialogues 

3. Discussions 

4. Story telling 

5. Language game 

1. Role Play 

In this technique different groups are formed among the students. From each 

group two students take part in the role play while the remaining students praise 

them. The fellow students appreciate their role which is an encouragement for 

them. This also makes them bold for better role they get confidence as a result of 
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this feedback from the fellow students. In this activity students are assigned with 

different role like the roles of doctor and patient, parent and teacher etc.  

2. Dialogues 

Dialogues are very interesting activities which enhance speaking skill. Two 

students can be engaged to dialogue on an important topic of mutual interest. The 

topic may be literary or political but should be of some interest to them. Dialogues 

give boldness and courage to students. Students can also raise their confidence to 

express their feelings freely in a drama or film. 

3. Discussions 

Discussions are much more helpful as these are among more than two students. 

Three or more than three students can discuss the current issues they can express 

freely what they have to. In this activity each student has a chance to speak and 

justify his argument. This shows that discussion enhances speaking skill. 

4.  Story Telling 

Harris (2011, p: 65) says that story-telling activities can be helpful in promoting 

speaking proficiency and ability to express. Stories are likely to serve a number of 

purposes, like helping children to develop an awareness of language skills as well 

as raising their interest and imagination.  

5. Language Game 

Qureshi (2007, p: 07) states that the language games are truly communicative 

and help in learning speaking skill. In this technique the class is divided into group A 

and group B. Group A is assigned a task to teach group B. The topics include a 

number of problems faced by the people of urban areas. This game is very helpful for 

vocabulary making.  

2.4.3.2 English Pronunciation and its Hurdles 

According to Mikulastikova (2012, p: 39-40) who documented at length that 

In English language, pronunciation is a tough and technical job. If you mispronounce 

words you are definitely liable to shame among the people. Although it is difficult to 

know pronunciation at the early stage but efforts should be made to achieve it as 

without proper and correct pronunciation a language particularly English can no 

longer be learnt. In this regard standard pronunciation or Received Pronunciation is 

the only solution. Various problems of pronunciation as explained by Mikulastikova, 

are given the following: 
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1. Difficulties of vowel and consonant sounds really create confusion for our students 

as their mother tongue or other local languages have no such difference. Variation 

of sounds on different situation makes students worried and confused. 

2. Similarly, in the matter of stress students face even much more difficulty. For 

example we have a word diplomat where we stress the last syllable and which 

functions as an adjective but when we change this word to diplomacy then we 

stress the middle syllable and it is a noun. We, being Pakistani, can no longer know 

such difference. 

3. The intonation is also a problem for students as it is totally different from the 

mother tongues of our students. 

4. English rhythm is another problem faced by our students. English language is 

stress-timed and not syllable- timed. So it is beyond the understanding of students 

to maintain rhythm in a verse. 

5. As English is not a phonetic language so pronunciation of a word is a problem like 

in words dough and plough etc. 

2.4.3.3.1 Suggestions for Improving Spoken English 

1. On the primary stage importance should be given to sounds, vocabulary and 

grammar. 

2. For a better pronunciation and intonation the students should adapt themselves to 

hearing, imitation and repetition. Students should be engaged in groups as well as 

separately. 

3. Sound distinction should be taught. 

4. It is the duty of teacher to correct the student’s mistake on the spot otherwise he or 

she will not be able to correct it later on. (Hussain 2005, p: 108) 

According to Rohit (2012, p: 349) who documented the following recommendations 

for improving pronunciation. 

1. Regular meetings and discussions of teachers of English should be arranged in 

order to discuss matters to the related field. This will make teachers perfect in 

their teaching of pronunciation, 

2. The competent authorities should check the competence of teachers in English 

pronunciation. 

3. Teachers should consult English dictionaries and find out the pronunciation of a 

word.  They should also encourage their students to use dictionaries, too. 

4. Teachers should be encouraged to use proper books on English pronunciation.  
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5. Special efforts should be taken for rural students as they are weaker than urban 

students. 

6. Teaching aids like cassettes and tape recorders should be available to teachers 

and they should use them. 

2.4.4 Listening Skills 

 By listening, we understand to know what other is speaking. Listening belongs 

to our daily and routine activities we carry out all the time in our lives. We listen to a 

variety of things which are taken place every off and on. We see that people are busy 

in conversation face to face and on telephone. We listen to their discussion and 

talking very attentively. We never miss a single moment during our listening. So 

listening is a consistent and unceasing activity which never comes to an end. The 

people we meet in the street, airport, offices, grounds, schools, shopping malls, banks 

etc, we are bound to listen to them even if we do not talk to them.(English Teaching 

Forum, 2012, p:11) 

 Curso (2011, p: 11) says that listening is a complicated process as it deals with the 

inner mental capacity and outer social activity. According to Curso there are different types of 

listening in real life. 

(1)  When any announcement is made, we listen. 

(2)  When a radio is switched on, we listen to it.  

(3) When we engage in a discussion, we listen.  

(4) When we watch the electronic media, we listen.  

(5)  When we participate in something, we listen.  

2.4.1  Principles of Teaching Listening Comprehension 

1. Listening comprehension lesson should be prepared with proper and desired goals 

and those goals should be crystal clear for teachers and students. 

2. The lesson should also be constructed step wise in order to make it more 

organized and according to the level of the students. 

3. The lesson should be planned in such manner that it demands active participation 

on the part of the students 

4. .Written work should be given to students before the listening activities. 

5. Listening comprehension enhance memory so the lesson should be planned for 

achieving that goal. (Hussain, 2005) 
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2.5  Phonology and Grammar of Language  

Phonology and grammar are the leading tools for oral and written 

communicative process. These tools would not work well if not supported by 

sufficient and useful vocabulary for better expression. To develop a good language, 

the use of grammar and exercises for phonic sounds are very important. So correct 

grammar, productive vocabulary and the knowledge of phonetics is required at 

secondary level. 

Grammar is considered to be a collection of rules and principles that can put a 

sentence into an organized structure. It tells us about the structure and composition of 

parts of speech. In other words it is called an organized study of words and their 

function together in a sentence. Any person who communicates in a particular 

language, knowingly or unknowingly becomes used to the grammar of that language. 

Thus if we want to communicate in effective manner we will have to study and know 

the role of grammar in English. 

According to Debata (2013, p: 482) who documented that grammar always 

helps the students in order to correct their mistakes. It also helps in improving their 

writing skill. Nobody can manage to learn a foreign language unless he or she learns 

its grammatical structure. Grammar is an analytical study of sentence and it is 

inevitable in the process of language learning.  

Kumar, et al (2015, p: 187/188) explains the role of grammar in English 

language teaching at great length and considers it very necessary. He says that 

accuracy of language is more important than fluency. Accurate English is achieved   

provided we know the rules of grammar and to make its best use.  

Sudhakar, et al (2015, p: 122) documented that grammar should be taught 

under two principles. These principles are as under:  

1. Inductive and Deductive Methods in Grammar 

In deductive method, the teacher teaches the grammatical structure with the 

help of exercises in order to make his point more clear. In other words in deductive 

method we go from rules to example. In inductive process examples are quoted to the 

students and then the students have to themselves discover the rules. Both these 

methods are useful if jointly applied. 
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2. Correct use of Grammar 

Many courses of studies on grammar fail to be productive because they teach 

grammar in the abstract form. For example, when we have to make passive voice, 

students should be taught as to why some sentences are in active while others are in 

passive. Opportunity should be provided for students to use the same in 

communicative context. It is advised that while teaching the passive voice, students 

should be told why the passive voice is used. 

It is concluded that teaching grammar needs a competent and resourceful 

teacher in the classroom. A resourceful and competent teacher can adopt multiple 

activities in the class. Such a teacher with good knowledge of grammar can introduce 

different situations according to the mental level of students.. He can teach the items 

in friendly manner. An effective teacher can help the students to raise their interest for 

activities in the class. Sometimes, he introduces fun as without it the classroom 

environments get boring. 

2.6 An Analysis of Teaching of Language Skills in English 

Teaching sounds in English are a repeated activity which needs regular 

exercise on the part of students. Understanding phonetic symbols and then practice 

them to produce speech sounds is a difficult task. However, their significance for the 

language learners is an established fact. But teachers at the secondary level who teach 

English subject, themselves are not expert in producing speech sounds. It would have 

been better, if the government had trained first the English teachers regarding 

phonetics and then introduced the materials in the English text book. These 

competencies which have been introduced by National Curriculum for English 

language, 2006, if critically examined, are as a whole an effective step towards 

English language learning at the secondary level. However, among the skills, listening 

skills have been ignored. In language learning, the importance of listening skills 

cannot be under estimated.  

As teaching of English signifies that students be taught all the contents related 

to language learning, so the curriculum planners have done well to the extent to 

introduce language skills , grammar and phonology of language. It is worth noticing 

that these competencies need language learning facilities in schools. These contents 

certainly need language laboratories, Audio Visual Aids, proper environment of well 
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furnished classrooms with ideal number of students and well qualified and technically 

skilled teachers. These facilities are lacking in government schools which means that 

teaching of English at the secondary level is not successfully taken place. It is a fact 

that these contents are result oriented but the problem lies as to how to teach those 

contents properly. The policy makers and curriculum planners should have facilitated 

schools before the introduction of language syllabus. The obvious impact is that 

students fail to achieve the desired results in government schools. 

2.7 Difficulties faced by students  

According to Rao (2010, p: 15) students face a number of grammatical 

difficulties in learning English. According to Rao most of the nouns in English 

language are made with the addition of “s” to the singular word but there are many 

other words which end in "f" or "fe" like wife/wives, words which end in "y" like 

spy/spies, words that change their internal vowel sounds like man/men and plurals, 

like child/children. 

English has many irregular verbs. Some English verbs are changed from base 

(take/took/taken, sing/sang/sung) while others do not change such as cut/cut/cut and 

put/put/put. There is often difference between the writing style of a word and its 

pronunciation. Consider the words cough vs. plough and flood vs. door.  

Students belonging to government schools of rural areas always face difficulty 

in English. English is not their native dialect that is why they know very little about 

the grammar rules. They cannot express in English. 

2.8 Exploring the Causes of Failure in English at the Secondary 

School level in the light of the Related Literature 

Exploring the causes of failure in the English subject at the secondary level is 

an area of research which is of great importance and interest for the researchers. A 

huge literature is already available which is being reviewed as under: 

Sa’ad, et al (2014) worked on a study to find the causes which contribute to 

poor performance in English among students of senior secondary level in Nigeria.  

Though the official language of Nigeria is English yet the standard and quality of 

English is not satisfactory. The reason behind poor academic performance and 

educational decline is the students’ failure in the English language. 

   The study intended to identify students’ weakness in the subject of English 

and to suggest the ways for improving the learning capabilities of students. The study 



41 
 

had a sample of 379, including 300 students and 79 teachers. Stratified sample was 

applied to ensure representation of both teachers and students. The study was 

descriptive in nature and the tool for the data collection was a questionnaire. Data 

were analyzed by using Frequency and simple percentage.  

The main findings and conclusions of the study were: 

1. There was excessive use of mother tongue which affected badly students’ 

performance in the English subject. 

2. English teachers were short. 

3. There were no facilities for English language learning. 

4. Instructional materials were not available. 

5. Teachers were unqualified and they did not know proper methods of 

teaching. 

6. Students had a negative attitude towards English language. 

The researcher was optimistic that if these deficiencies were made up, the 

performance of students in English at senior secondary school level could be 

improved. 

 Recommendations of the study are: 

1. Qualified teachers should always be employed to achieve better results in 

English. 

2. Sufficient instructional materials should be provided to those schools where 

they are not available. 

3. The ministry of education Jagawa state should supervise and monitor the 

English teachers regarding their teaching assignments.  

The critical analysis of the findings of the study suggests that the main 

weaknesses of students in Jagawa state, Nigeria were due to lack of facilities, 

excessive use of mother tongue and unqualified teachers. Moreover, the students’ 

negative attitude to avoid English language and prefer mother tongue could be the 

leading factor as suggested by one of the findings of the study. 

Shahzad, et al (2011) produced a research article and the objectives that he set 

for the study were to analyze the results of the students at the secondary school level, 

identify the role of curriculum in students’ low achievement in the English subject, 

and to indicate the role of teachers in students’ low achievement and also find out the 

impact of environment on students’ low achievement in the English subject. The 

sample of the study included 52 Head teachers and 208 English teachers. Data were 
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collected by using questionnaire as tool. The data collected was then tabulated and 

analyzed by using statistical methods like mean, percentage and ANOVA. 

The following conclusions were drawn in the light of findings of the study. 

a. The study exposed that one of the causes of students’ low achievement was 

traditional curriculum. 

b. Majority of the respondents claimed that teachers without professional skills and 

qualification were responsible for students’ low achievement at secondary level. 

c. The study identified that harsh classroom environment was the main cause of 

low achievement. 

The study made the following recommendations: 

1. Since the curriculum can do to get the desired objective, so in curriculum of 

English should be included such materials which are activity oriented.  

2. Teachers with professional skills and competence should be selected.   

3. The government should provide conducive environment like the facilities of 

language laboratories or Audio Visual Aids. 

This study has highlighted three major factors to be responsible for the cause of 

students’ low achievement in the English subject. However, these are very significant 

and comprehensive as several other mini factors are a results of these factors.  

Tuan, et al (2015) carried out his research work in Vietnam. The aim of the 

study was to find the factors affecting students’ English speaking performance at Le 

Thanh Hien High School Vietnam. The population of the study had two hundred and 

three students of grade 11 while ten English subject teachers were also part of the 

population. The tools of the study comprised questionnaire and classroom 

observation. The study aimed at helping students to improve their performance in 

English speaking. So the data was collected through questionnaire from the sampled 

teachers and students. Observation was also carried out in two schools. 

 The authors of the study observed that most of the students of Le Thanh High 

School Vietnam could not speak fluently and accurately. The study had the following 

conclusions: 

1. Lack of Listening ability 

2. No motivation to speak 

3. Teacher’s feed back during speaking activities was not found. 

4. Pressure to perform well 

5. Students had little time for preparation. 
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6. They spoke little. 

7. They almost used Vietnamese language during the class. ( mother tongue) 

8. They looked at their textbooks while speaking. 

9. Participation of students in teaching learning process was passive. 

10. They felt shy while speaking 

Recommendations of the study are as under: 

1. Teachers should develop the performance conditions and prepare students for 

the speaking activities. 

2. They should help students to overcome shyness. 

3. Teachers should simplify the topics in the textbooks. 

4. Speaking skills should be included in tests. 

5. Speaking activity should be adopted by students in the class. 

6. Arrangements for the speaking activities should be made in the class.  

7. Teachers should encourage students so that they can speak English without 

fear. 

The study is very significant but the conclusions show only teachers to be 

responsible for the problem. That is why all recommendations are addressed towards 

teachers. The fact is that technically incompetent and unqualified teachers are 

themselves a problem. If a teacher does not have the competence of teaching 

language, it is better to train and refresh his or her capabilities through work shop or 

teacher training. So recommendations should have been addressed to other stake 

holders as well. 

 Ahmad, et al (2013), investigated factors affecting the learning of English at 

secondary level in Khyber Pakhtunkhwa, Pakistan. The main purpose of the study was 

to identify those factors and to improve the English learning as a second language in 

Pakistan. A comparison was made between the provincial schools and federal schools 

in order to identify the factors. Interview method was used as tool for data collection. 

As a result of this study, those factors were pointed out. The following conclusions 

were made after the analysis of findings: 

1. Conclusions were drawn that teachers in the provincial government schools 

were neither qualified nor experienced. 

2.  The classes were overcrowded in both types of schools. 

3. The federal and provincial government schools equally lacked proper A.V. 

Aids or language laboratories for teaching English. 
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The following recommendations were made as remedial measures at the end: 

1. Teachers should be trained regularly.  

2. The government should appoint qualified teachers. 

3. The concerned education department should provide A.V. Aids and other 

instructional materials to provincial government schools and federal schools. 

4. The federal and provincial governments should give incentives to English 

teachers for raising the standard of English teaching. 

Shazada, et al (2012) analyzed the rising failures in English at the secondary 

level. He selected 50 government high schools and 100 English teachers in Bannu 

district, Pakistan. A questionnaire was developed as a tool for data collection for 

secondary school teachers. Simple percentage was applied for the analysis of data. It 

was a descriptive study and it aimed at finding out the high failure rate in the subject 

of English at the secondary level and to give suggestions for its improvement. The 

data was collected with questionnaire and analysis of the data was conducted with 

percentages. The main conclusions were as under: 

1. Teachers of English were found unqualified. 

2. Teachers of English were teaching through the method of grammar translation. 

3. Teachers were taking their classes on regular basis. 

4. Teachers attended their classes properly. 

5. A. V.  Aids were neither available nor used in the class. 

6. Teachers of linguistics were not present in schools. 

7. Courses were not compatible with the present time. 

 Recommendations are as under: 

1. Those teachers should be appointed who are qualified and trained. 

2. Teachers should follow the direct method which is natural method of language 

learning. 

3. Audio Visual Aids like Cassette player, computer and English talking 

dictionary should be used. 

4. English syllabus should be made up-to-date  

5. Teachers should be given the knowledge. 

If this study is analyzed in comparison with other studies so far, the use of direct 

method and teachers’ skill in linguistics are very important points. 

Golam (2012) conducted a study which aimed to identify the leading factors of 

having a direct impact on students’ English results in the secondary schools of 
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Bangladesh. To identify those factors, data were collected through questionnaire from 

the 10
th

 class students, English teachers, principals, guardians and the community 

members and education officers of urban and rural regions of the country. The tools 

for the data collection in the study were observations, questionnaires and interviews. 

Eight secondary schools were selected from the two regions for oral and documentary 

proofs and data. The study noted the following conclusions. 

Conclusions: 

1. Students depended more on textbook while it was found not interesting. 

2. Teachers used mother tongue in the class and students memorized answers to 

questions for examination. Students were given no opportunity to practice 

language skills. 

3. Students attended class regularly but teachers were not trained. Classes were 

overcrowded. 

4. Students wanted to learn English for job security. 

5. Students were committed to seek help from teachers, parents, community 

members, peers etc 

The conclusions show that English is emphasized both by students and society 

as a whole. However, some hurdles were being faced by them like dominance of 

mother tongue, overcrowded classrooms and untrained English teachers. 

Recommendations: 

1. The government should appoint skilled English teachers in both the regions. 

2. Teaching facilities should be provided.. 

3. Teachers should be given proper training prior to their teaching.  

4. Additional periods of English subject should be arranged. 

5. Modern effective techniques like storytelling, pair work, role play, group work 

and simulation should be adopted for English learning in the class. 

6. Textbook with international scope and good set up should be introduced at the 

secondary level. 

7. Overcrowded classrooms should be reduced to 30-35 students per class. 

El- Omari (2016) conducted a study regarding factors affecting the students’ 

achievements in English language. He included secondary level students in this study. 

The factors like attitudinal, socioeconomic, social and co curricular, influence 

students’ achievement in English language. The study included all secondary school 

students of Jordan. A number of 57 secondary schools both male and female, 458 
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classrooms and 13800 students formed the population of the study. Data was collected 

through questionnaire. The major objectives were to clarify a relationship between the 

four factors and achievement of students in English learning, improve the condition of 

environment for better English learning and the decision makers should keep in mind 

these factors while making policies regarding English learning at the secondary level. 

Broad generalizations of his comparative analysis are: 

1. Students who favor English do well against those who disfavor the English 

language. 

2. Students from family with large number give lower  results than those students 

who belong to family with small number of people 

3. Living in own house, or a rented one has no impact upon good English learning. 

4. Students with self single room lodging can do well than those having shared 

lodging. 

5. Students who belong to high-income families have better performance in English 

language than those who come of low income families. 

6. Educated parents make their children good at English than those parents who are 

not educated. 

7. Students with good English background ensure greater achievement in English 

language learning than those who have no such backgrounds. 

8. Students who read general books and daily news papers show good results. 

9. Students who watch English programs on media can do better than those who do 

not do that. 

10. Reading co-curricular books enable learners to achieve better English language 

learning than those who only read the text books. 

11. Students who frequently consult dictionaries maintain better. English language 

learning than students who do not have them. 

Recommendations of the study: 

1. Policy makers should promote learning of English language as in this modern 

era, it ensures job and career opportunity. 

2. Environment conditions should be improved to raise learners’ achievement in 

English. 

3. Public and private coordination should be adopted to excel English learning. 

4. Learning facilities of English language should be provided to schools. 
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The author has explained numerous factors related to attitude, society, 

socioeconomics and co curricular activities which affect the achievement of English 

learning. His findings and recommendations are equally important in the scenario of 

Khyber Pakhtunkhwa, Pakistan. 

 Mosha (2014) worked on the factors that affect students’ performance in 

English in Tanzania. The sole objective of the study was to find out the factors which 

affect students’ performance in English language. Data were collected by the process 

of interviews, personal observations and questionnaire. 

Conclusions of the study are as under: 

1. Teachers of urban secondary schools were qualified as compared to rural 

secondary schools. 

2. Those teachers contributed to students’ failure in the English subject who 

could not speak English fluently in the class. 

3. Majority of teachers of urban schools were incompetent because they were 

trained but they could not produce better results. 

4. The unqualified, under-qualified and incompetent teachers of rural schools 

were held responsible for the weaknesses of the students 

5. Teachers lacking in-service training contributed much to students’ failure in 

English. 

6. The study revealed shortage of teachers. This means that student teacher ratio 

was not found to be ideal. 

7. Teachers were taking large number of periods in rural schools which 

contributed much to less effective teaching and low motivation for teachers. 

8.  Classroom environment was not ideal. 

9. Lack of teaching facilities was noticed in the class. 

10. In urban schools, environment was better but students could not achieve the 

desired results. 

11. Lack of parenthood was responsible for students’ failure in English. 

12. Students had no opportunity of class to class or school to school debates 

which affected students’ learning of language skills. 

13. Overcrowded classrooms 

Recommendations of the study are as under: 

1. The policy makers are required to address the problems like shortage of 

English teachers, untrained and incompetent teachers, poor conducive 



48 
 

environment, large class size, skipping of difficult topic in syllabus by 

teachers etc. 

2. The ministry of education needs to train teachers so that they have the 

knowledge of methods and strategy to teach properly. 

Kabir (2012) carried out a study on the causes of students’ failure in English 

learning at the secondary level in Bangladesh. The instruments used in this study for 

data collection were three questionnaires each for principals, teachers and students. 

Interview and classroom observation were other tools used in the study. Cluster 

sampling technique was adopted and Khulna district was selected for data collection. 

Three secondary schools urban, semi urban and rural were selected in Khulna district. 

The English medium schools were excluded as they were not considered the 

mainstream schools in Bangladesh. The conclusions of the study are as under: 

1. Maximum students held their views that English is a difficult subject. 

2. Urban students were getting high marks in English while the rural school 

students getting low. 

3. The failure rate of rural school students was higher than the urban. 

4. Most of the students like their textbooks. 

5. Most of the students fear English but it is not clear whether due to negative 

attitude or due to some other factor. 

6. Teaching methods are not liked by students. 

7. Students like good teaching which gives result. 

8. All students do not know the language skills. 

9. Some students were of the view that the behaviors of teachers were not good. 

10. Most teachers were somewhat trained. 

11. Teachers were not satisfied with students’ results. 

12. Teachers were well aware of their duties. 

13. They helped their student in extra time. 

14. They taught language practically. 

15. They preferred activities in the classrooms. 

16. They wanted modification and proper changes in the textbook. 

17. Teachers were reported to be engaged in private tuitions. 

18. Lack of Audio Visual Aids was noticed in observation. 

19. Dominance of mother tongue in the classroom was observed. 



49 
 

20. As per observation of the classroom, teachers were inefficient to teach the 

subject. 

21. Lecture method was used in the class. 

22. Students only memorized lesson. 

 Recommendations are as under:: 

1. All secondary students should be helped out to form a positive attitude towards 

English language. 

2. Teachers should ensure to implement their knowledge that they have got. 

3. Textbook should be taught according to the objectives. 

4. Classroom should be made congenial and conducive.  

5. Students should encourage speaking and practicing English. 

6. Learning strategies should be adopted properly. 

7. Lesson should be made interesting. 

 

Abu-Agla, et al (2015) investigated the main errors of spoken English 

language in Sudanese secondary schools at Khartoum. He adopted both qualitative 

and quantitative methods of research. He used three tools for the collection of data 

from the targeted population. The tools comprised a questionnaire for 100 English 

teachers in Omdurman locality, an interview with an expert in English language while 

another interview with 120 students at Omdurman secondary schools. The study had 

the objectives to investigate the speaking problems of the Sudanese secondary school 

students, to identify the teachers and students point of view regarding errors in 

speaking and to help teachers, students and syllabus designers to emphasize oral 

communication skills. 

 The study also tried to answer to these questions: First, to what extent are 

spoken errors of Sudanese secondary school students in English due to listening 

comprehension? Second, to what degree are these errors a result of lack in the ability 

to develop communication skills? Third, to what extent are these errors caused by lack 

of sufficient training on the part of teachers of secondary schools? Conclusions were 

drawn: 

1. Sudanese secondary school students were very weak and showed low ability. 

So they made errors in oral communication skills. 

2. It was also indicated that the spoken errors of Sudanese secondary students 

were because of their inability to develop spoken skills. 
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3. It was also reflected that unqualified and untrained teachers were the main 

cause of the errors made by the Sudanese secondary students. 

4. Teachers always concentrated on grammatical aspect of English language. 

5. SPINE series mostly focus on writing and reading skills while ignoring totally 

speaking and listening skills. 

Recommendations were made at the end: 

1. SPINE series should be changed and reformed. 

2. A new textbook should be introduced in integrated form. 

3. Teachers should be professionally trained and technically well equipped with 

teaching materials. 

4. Students’ errors should be tolerated and for their correction, they should be 

guided. 

5. Schools must be supplied with language labs and other facilities. 

6. Teachers should use in the class oral communication skills. 

7. Testing listening comprehension should be part of Sudanese Secondary School 

Certificate. 

8. Multimedia should be used for the teaching and learning of English language. 

Noom-ura (2013) conducted a study in Thailand. The researcher was worried 

about the poor performance of students at the secondary level in the English subject in 

Thailand. That is why he tried to know the factors responsible for these problems. 

Two questionnaires closed ended and open ended were given for the collection of 

data. The analysis of data was then done by frequency distribution and percentage.  

Conclusions: 

1. Teachers, curricula, textbook and assessment were found responsible for the 

poor performance of students. 

2. Students were found to have no exposure to English language 

3. No language practice by students. 

4. Teachers were not professionally trained. 

Recommendations: 

1. Teachers should be trained through such tracings which should ensure English 

proficiency. 

2. Policy makers should allocate more time for an English class. 

3. The services of native speaker as teachers should be availed 

for English teaching. 
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4. Other subjects should also be written in English so that the students may have a 

better and maximum exposure of English language. 

Hussain (2005) examined the effectiveness of the direct method and the 

traditional method for learning English language of the secondary schools students.. 

The population of the study included two F.G schools namely; F.G Boys secondary 

school (Urdu medium) Naugazi Islamabad and F.G Boys Model School NO 6 

Islamabad (English medium). The study was delimited to 9
th

 class only. The study 

made the following conclusions: 

1. The study revealed that direct method of teaching was found more effective 

than other traditional methods. 

2. Direct method was found to be more effective even for the low achievers. 

3. Teachers were not expert in direct method. 

4. There was no impact on the high achievers whether to teach them through 

direct method or through traditional method: 

Recommendations: 

1. English teachers should be trained in direct method. 

2. Language laboratories should be made available in schools. 

3. Facilities should be provided for the promotion of direct method of teaching. 

4. Teachers should be motivated to teach textbook through direct method. 

Muchemwa (2015) investigated the factors of influencing the learning of 

English by foreign students. A questionnaire was distributed among 36 foreign 

students at various level of the university Salusi, Zimbabwe. Data was analyzed by 

means of descriptive statistics. Findings revealed a number of factors: technological 

factors, social factors, academic factors, economic factors, and cultural factors. After 

the data collection, the following conclusions were made: 

1. Technological factors contribute to learning of English language. The use of 

computers and cell phone is a good example. 

2. Social factors play a big role in language learning. The English speakers due 

to their positive attitudes to others have helped them improve their language 

learning. 

3. Reading and speaking in class have helped the learners to improve their 

English skills. 

4. The study shows that poor non English people cannot afford English learning 

because it is expensive. 
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Recommendations: 

1. As the study revealed that technology is useful for Language learning, it is, 

therefore, recommended that language laboratories should be installed for a 

better learning of the English language. 

2. English language should be focused in other subjects also. 

The use of technology in English teaching is so important that without proper 

technology or multimedia the whole process will be boring and students will not be 

taking interest as well. Modi (2012) indicated technology as the recent trends in the 

English language teaching. According to him technological teaching of English 

language involves the following features: 

1.Word processor 

2.Internet facility 

3.Digital camera 

4.Digital video 

5.Video Conferencing 

6.E-mail 

7.Computer game 

8.Presentation Software 

Thus using technology in English language teaching will not only make 

English teaching more practical and interesting, it will also help students improve 

their language skills. 

Having gone through the literature concerned on the subject as mentioned 

above, it is deducted that it is a problem which needs to be addressed. It is supposed 

that in the perspective of Khyber Pukhtunkhwa, the same causes of failures in the 

English subject at the secondary school level are bound to exist.  It is hoped that the 

present research in this regard will incorporate all the solutions to the causes of 

failures in the English subject which have been proposed before this study by other 

scholars. Whatever may be the case after an organized research work and the analysis 

of data but it is highly expected with prior mentioning that the roles of students, 

teachers, school administration and government can never be denied to curb these 

causes of English failures. 
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Chapter: 3 

METHODOLOGY OF THE STUDY 

 

3.1  Type of the Study 

It was a study descriptive in nature which aimed to investigate the causes of 

failures in the English subject at the secondary school level. The researcher divided 

the entire Khyber Pakhtunkhwa into three clusters and then selected two districts from 

each cluster. Thus, total six districts were included in this study namely Peshawar, 

Mardan, Bannu, Kohat, Swat and Lower Dir. 

The researcher developed three questionnaires for principals, teachers and 

students to collect data. Primary data from questionnaires and secondary data obtained 

from Board results/ Gazette books, libraries and internet sources were used for the 

study. The data were then analyzed and converted into percentages and chi square for 

presentation in tabulated form. 

3.2 Population 

The population of the study comprised 1351 principals and 3576 teachers and 233405 

students of 10
th 

class. 

3.3  Sample 

A sample is, generally, said to be a group of people, objects, or items, taken 

from a larger population in research. According to Gay and Airasian, as cited by 

Hamid (2013, p-39), sampling is a process through which one can select a small 

number of individuals in such a manner that the individuals may represent the larger 

group. The sample consisted of 345 principals, 3576 English teachers and 2270 10
th

 

class students of the Government High Schools for Boys of six districts of Khyber 

Pukhtunkhwa. Stratified sampling was adopted. Cohen (2007, p-112) documented that 

stratified sample is very useful for undertaking research. Analytical and inferential 

statistics are used in the quantitative research. On the other hand in a qualitative 

research one will be able to target those clusters of participants who can be accessed 

to participate in the research. 
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Sample was selected from the given population as per Krejcie and Morgan 

table. The sample size of the six districts schools, principals, teachers and students is 

as under: 

Sampling on the basis of Krejcie and Morgan table 1970 

S. No District 

 

Secondar

y Schools 

Sample 

Schools 

and 

principals  

Teachers 

Target 

Population 

Teachers 

Sample 

Students 

Target 

Populatio

n 

Students 

Sample 

1 Bannu 56 48 154 48 8523 378 

2 Kohat 47 40 139 40 7213 376 

3 Lower Dir 72 60 189 60 10501 378 

4 Mardan 76 64 213 64 12436 380 

5 Peshawar 79 66 221 66 13702 380 

6 Swat 81 67 231 67 12802 378 

 Total 411 345 1147 345 65177 2270 

   Source: District EMIS 2013-14 

3.4  Tools for Data Collection 

Three sets of questionnaires were the major tools of the study. A questionnaire 

is used as a tool of survey research which is considered as an unbiased probe into a 

scientific inquiry. Questionnaire is very significant as it is applied in the educational 

research throughout. Personally administered questionnaires ensure the authenticity of 

research otherwise they can be sent through mail. Keeping in view the same objective, 

the researcher distributed them personally. Three sets of questionnaires for principal, 

teachers and students were administered and collected back. All the three 

questionnaires were different from one another. 
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3.5  Sources of Data Collection 

The primary data were collected using the three sets of questionnaires from 

principals, English teachers and students of 10
th

 class in the selected six districts of 

Khyber Pakhtunkhwa. Secondary data were got from books, Boards official records 

and research.  

3.6  Data Analysis 

Statistical methods were used for the analysis. The data collected was 

converted into percentages and chi square. The data was then shown in 

tabulated forms and interpretations were made. 

3.7 Pilot testing 

For the validation of research tools, pilot testing was made in district Mardan 

on 64 principals, 64 subject teachers and 380 10
th

 class students of nearby schools. 

The questionnaires were modified according to the findings of the pilot testing. After 

that, in view of participant’s responses, the tools were further modified in order to 

improve them. Some irrelevant and extra statements were omitted and some new 

statements were added as per the findings. Thus tools were improved. 

3.8 Validity and Reliability 

In order to make the process reliable, the researcher collects the data 

personally impartially and without biasness. It is now liable to verification by other 

scholars. All the individuals were given free to respond openly. For validity, the 

doctoral committee of the research approved the instruments for testing.  For the 

determination of reliability of the instrument, Crabach’s Alpha coefficient statistical 

technique was used. The value of Alpha coefficient was estimated .80. 

3.9 Response Rate from the Respondents  

The percentage of the respondents who respond to a research survey is called 

the response rate which is very important. The researcher visited the sampled schools 

in person but those schools which were inaccessible and situated in hard and hilly 

regions were contacted through mail. In this way he distributed all questionnaires to 

principals, English teachers and students. The questionnaires were returned in time 

and the response rate was found satisfactory. The response rate is shown as under: 
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 Response Rate of Questionnaires which were sent and then 

returned  

 

  Sample  Sent  Returned Response Rate 

  Principals  345  320   92.75% 

  English Teachers 345     320   92.75% 

  Students 10
th

 class 2270     1916   84.40% 

 

.  
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CHAPTER: 4 

 

DATA ANALYSIS AND DISCUSSION 

Data collected through questionnaires were converted into percentages 

and chi square through Statistical Package for Social Sciences (SPSS-16).When 

Chi- Square was found greater than the table value at 0.05 level of significance 

with df 4, the statement was supported and when found less the statement was 

rejected. Resultantly, the data were displayed in tables for interpretation and 

discussion. The formula of Chi- Square is as under: 

 

X 
2 

=(  O - E )
2     

 

 E 

Where as 

O      =      Observed Frequency in each category 

 E        =    Expected Frequency in the corresponding category 

df        =    Degree of freedom (N-1) 

X 
2
      =    Chi-square 
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4.1.1 Analysis (Principals’ Data) 

 
Table: 4.1.1 

English teacher possesses the relevant qualification. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 
122 

38.12% 

80 

25% 

8 

2.5% 

63 

19.68% 

47 

14.68% 
4 110.09 .000 

Significant level: 0.05     Table value: 9.488 

 

 Table 4.1.1 shows that 63% of principals strongly disfavored or disfavored the 

statement. Similarly, 34% of principals favored or strongly favored the suggested 

statement. The calculated chi square value was found to be 110.09 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of the 

respondents was towards disagreement. 

 This shows that a maximum number of the English subject teachers were not 

relevantly qualified who were teaching the subject. These findings are in line with the 

findings of Shahzada et al (2012) and Sa’ad, et al (2014). 
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Table: 4.1.2 

English subject teacher is competent. 

Respondents  SDA DA UD A SA DF X
2
 P-value 

Principals 
116 

36.25% 

90 

28.1% 

 25 

7.81% 

47 

14.68% 

42 

13.12% 
4 88.65 .000 

Significant level: 0.05      Table value: 9.488 

 

 

Table 4.1.2 depicts the principals’ responses regarding English subject teachers 

having English teaching competence. In this regard 64% of the principals strongly 

disfavor or disfavor the suggested statement. Similarly, 27% of the principals favored 

or strongly favored the statement. The calculated chi square value was found to be 

88.65 which was greater than the table value at 0.05 levels of significance. However, 

the tilt of the respondents was towards disagreement. 

 This explains that the English subject teachers were not competent. These 

findings are supported by the findings of Mosha (2014) and Sa’ad, et al (2014). 
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Table: 4.1.3 

 

English teacher has availed in-service teacher training. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

138 

 

43.12% 

 

76 

 

23.75% 

 

9 

 

2.81% 

38 

 

11.87% 

 

59 

 

18.43% 

 

4 146.03 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.3 identifies the principals’ responses regarding English subject 

teachers having availed in-service teacher training. In this regard, 66% of the 

principals strongly disfavored or disfavored the statement. Similarly, 30% of the 

principals favored or strongly favored the suggested statement. The calculated chi 

square value was found to be 146.03 which was greater than the table value at 0.05 

levels of significance. However, the tendency of the respondents was towards 

disagreement. 

 This indicates that English subject teachers were not having in-service teacher 

training. These findings are supported by the findings of Ahmad, et al (2013) and 

Mosha, (2014) 
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Table: 4.1.4 

 

He applies the direct method in the English class. 

 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Principals 

210 

 

65.62% 

65 

 

20.31% 

0 

 

0% 

32 

 

10% 

13 

 

4.06% 

4 298.97 .000 

Significant level: 0.05     Table value: 9.488 
 

Table 4.1.4 shows the principals’ responses regarding English subject teachers 

using direct method of teaching in the class. In this regard, a clear majority (85%) of 

the principals strongly disfavored or disfavored the given statement. Similarly, 14% 

of the principals favored or strongly favored with the suggested statement. The 

calculated chi square value was found to be 298.97 which was greater than the table 

value at 0.05 levels of significance. However, the tendency of the respondents was 

towards disagreement. 

 This identifies that a clear majority of the English subject teachers were not 

following direct method in the class. These findings are supported by the findings of 

Hussain, (2013). 
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Table: 4.1.5 

 

 English teacher takes his class regularly. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

0 

 

0% 

12 

 

3.75% 

0 

 

0% 

119 

 

37.18% 

189 

 

59.06% 

4 148.99 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.5 explains the principals’ responses regarding English subject 

teachers teaching their classes regularly. In this regard, a shining majority (96%) of 

the respondents agreed or strongly agreed with the statement. Similarly, 14% of the 

principals strongly disfavored the given statement. The calculated chi square value 

was found to be 148.99 which was greater than the table value at 0.05 levels of 

significance. 

 This reveals that an outstanding majority of the English subject teachers were 

teaching their classes regularly. These findings are in support with the findings of 

Shahzada, et al (2012). 
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Table: 4.1. 6 

 

 I have relevant qualification in the English language. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

110 

 

34.37% 

61 

 

19.06% 

17 

 

5.31% 

45 

 

14.06% 

87 

 

27.18% 

4 81.62 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.6 shows the principals’ responses regarding the principals having 

command over the English language. In this regard, a fair majority (53%) of the 

principals strongly disfavored or disfavored the given statement. Similarly, 41% of 

the principals favored or strongly favored the statement. The calculated chi square 

value was found to be 81.62 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

 This indicates that a fair majority of the principals were not having  proper 

command over the English. 
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Table: 4.1.7 

 

 I teach English to secondary classes. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

49 

 

15.31% 

53 

 

16.56% 

0 

 

0% 

53 

 

16.56% 

165 

 

51.56% 

4 120.55 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.7 displays the principals’ responses regarding themselves to be 

teaching English subject at the secondary level. In this regard, a majority (68%) of the 

respondents agreed or strongly agreed with statement. In the same way, 31% of the 

principals strongly disfavored or disfavored with the suggested statement. The 

calculated chi square value was 120.55 which was greater than the table value at 0.05 

levels of significance. 

 This shows that a clear majority of the principals were personally teaching 

English at the secondary level. 
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Table: 4.1. 8 

 

He discusses linguistic problems with me 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

210 

 

65.62% 

39 

 

12.81% 

13 

 

4.06% 

35 

 

10.93% 

23 

 

7.18% 

4 422.87 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.8 reflects the principals’ responses that English subject teachers 

discuss linguistics problems with their principals. In this regard, a good majority 

(78%) of the principals strongly disfavored or disfavored the statement. In the same 

way, 18% of the principals favored or strongly favored the statement. The calculated 

chi square value was found to be 422.87 which was greater than the table value at 

0.05 levels of significance. However, the tendency of the respondents was towards 

disagreement. 

 This depicts that a good majority of the English subject teachers did not 

discuss linguistics problems with their principals. 
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Table: 4.1.9 

 

I supplement teachers and students knowledge. 

 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

180 

 

56.25% 

74 

 

23.12% 

0 

 

0% 

47 

 

14.68% 

19 

 

5.93% 

4 185.57 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.9 shows the principals’ responses that they (principals) regularly 

supplement teachers and students knowledge regarding English subject. In this regard, 

a good majority (79%) of the principals strongly disfavored or disfavored the given 

statement. About 20% of the principals favored or strongly favored the suggested 

statement. The calculated chi square value was found to be 185.57 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of the 

respondents was towards disagreement. 

 This explains that a good majority of the principals were not regularly 

supplementing teachers and students knowledge regarding English subject. 
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Table: 4.1.10 

 

Every School has the facilities of  A. V.  Aids.  

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

223 

 

69.68% 

58 

 

18.12% 

0 

 

0% 

22 

 

6.18% 

17 

 

5.31% 

4 353.32 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.10 reflects the principals’ responses regarding Audio-Visual Aids to 

be available at school for teaching English subject. In this regard, an excellent 

majority (87%) of the principals strongly disfavored or disfavored the statement. In 

the same way, 11% of the principals favored or strongly favored the suggested 

statement. The calculated chi square value was found to be 353.32 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of the 

respondents was towards disagreement. 

 This indicates that an excellent majority of schools did not have the facilities 

of A. V. Aids. These findings are coordinated with Kabir (2012) and Mosha, (2014). 
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Table: 4.1.11 

 

I (as instructional leader) always supervise and check the performance of 

teacher.  

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

103 

 

32.18% 

71 

 

22.18% 

16 

 

5% 

65 

 

20.31% 

65 

 

20.31% 

4 59.06 .000 

Significant level: 0.05      Table value: 9.488 

 

Table 4.1.11 shows the principals’ responses regarding the statement that 

principals always supervise and keep check on English teachers about their 

performance. In this regard, a fairly good majority (54%) of the principals strongly 

disfavored or disfavored the statement. About 40% of the principals favored or 

strongly favored the given statement. The calculated chi square value was found to be 

59/06 which was greater than the table value at 0.05 levels of significance. However, 

the tendency of the respondents was towards disagreement. 

 This reveals that a fairly good majority of the principals were neither 

supervising nor checking the performance of teachers.  
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Table: 4.1.12 

 

I ask and investigate the students about the difficulties in 

English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

197 

 

61.56% 

36 

 

11.25% 

25 

 

7.81% 

41 

 

12.81% 

21 

 

6.56% 

4 349.56 .000 

Significant level: 0.05     Table value: 9.488 

 

. Table 4.1.12 reveals the responses of the principals that they always ask and 

investigate the students about the difficulties in English. In this regard, a clear 

majority (72%) of them strongly disfavored or disfavored the given statement. In the 

same way, 19% of them favored or strongly favored the statement. The calculated chi 

square value was found to be 349.56 which was greater than the table value at 0.05 

levels of significance. However, the tendency of the respondents was towards 

disagreement. 

 This reflects that a clear majority of the principals were neither asking nor 

investigating the students about the difficulties in English. 
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Table: 4.1.13 

Teacher shows interest to teach the English subject. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

18 

 

5.62% 

29 

 

9.06% 

7 

 

2.18% 

67 

 

20.93% 

199 

 

62.18% 

4 387.87 .000 

Significant level: 0.05      Table value: 9.488 

 

Table 4.1.13 indicates the principals’ responses regarding English subject 

teachers showing interest for teaching the English subject. In this regard, a majority 

(83%) of the principals agreed or strongly agreed with the statement. About, 14% of 

the principals strongly disagreed or disagreed with the statement. The calculated chi 

square value was found to be 387.87 which was greater than the table value at 0.05 

levels of significance.  

 This shows that an excellent majority of the English subject teachers were 

showing interest for teaching the English subject. These findings are very well 

supported by the findings of Shazada, et al (2013). 
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Table: 4.1.14 

 

 Parents are uneducated and they do not emphasize their children to learn 

English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

 

Principals 

07 

 

2.18% 

5 

 

1.56% 

0 

 

0% 

73 

 

22.81% 

235 

 

73.43% 

 

4 

 

437.87 

 

.000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.14 identifies principals’ responses that parents are uneducated and 

they do not emphasize their children to learn English. In this regard, a sweeping 

majority (96%) of the principals strongly agreed or agreed with the statement. In the 

same way 03% of the principals disagreed or strongly disagreed with the suggested 

statement. The calculated chi square value was found to be 437.87 which was greater 

than the table value at 0.05 levels of significance. Thus the statement was positively 

supported. 

 This means that a majority of parents were uneducated and they did not 

emphasize their children to learn English.  
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Table: 4.1.15 

Language laboratory is available and functional in school. 

Respondents SDA DA UD A SA DF X
2
 P-value 

 

Principals 

279 

 

87.18% 

41 

 

12.81% 

0 

 

0% 

0 

 

0% 

0 

 

0% 

 

4 

 

177.01 

 

.000 

Significant level: 0.05      Table value: 9.488 

 

Table 4.1.15 depicts responses of the principals about the statement that 

English language laboratory is available and functional at school. In this regard, a 

sweeping majority (100%) of the principals strongly disfavored or disfavored the 

statement. Similarly, no response came in favor of the given statement. The calculated 

chi square value was found to be 177.01 which was greater than the table value at 

0.05 level of significance. However, the tendency of the respondents was towards 

disagreement. 

 This shows that all government high schools did not have the facilities of 

language laboratories. These findings are supported by Ahmad, et al (2013) and 

Muchemwa, (2015). 
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Table: 4.1.16 

 

Most students hesitate to learn English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

 

Principals 

33 

 

10.31% 

31 

 

9.68% 

29 

 

9.06% 

70 

 

21.87% 

157 

 

49.06% 

 

4 

 

186.87 

 

.000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.16 indicated the responses of the principals regarding students who 

hesitate to learn English. In this regard, a majority (70%) of the respondents agreed or 

strongly agreed with the statement. In the same way, 20% of the principals strongly 

disagreed or disagreed with the suggested statement. The calculated chi square value 

was found to be 186.87 which was greater than the table value at 0.05 levels of 

significance.  

 This indicates that a clear majority of the students were hesitating to learn 

English.. These findings are supported by the findings of Tuan,(2015). 
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Table: 4.1.17 

 

Students eagerly wait for English class. 

Respondents SDA DA UD A SA DF X
2
 P-value 

 

Principals 

124 

 

38.75% 

99 

 

30.93% 

11 

 

3.43% 

47 

 

14.68

% 

39 

 

12.18% 

 

4 

 

133.56 

 

.000 

Significant level: 0.05     Table value: 9.488 

  

Table 4.1.17 identifies the responses of the principals regarding the statement 

that students eagerly wait for the English class. In this regard, a good majority (69%) 

of the principals strongly disfavored or disfavored the statement. In the same way, 

26% of the principals favored or strongly favored the statement. The calculated chi 

square value was found to be 133.56 which was greater than the table value at 0.05 

levels of significance. However, the tendency of the principals was towards 

disagreement. 

 This explains that a good majority of the students were not eagerly waiting for 

English class. These findings are supported by the findings of Sa’ad, et al (2014) 
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Table: 4.1.18 

 

Maximum failures occur in the English subject. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Principals 

83 

25.93% 

37 

11.56% 

18 

5.62% 

87 

27.18% 

95 

29.68% 
4 54.62 .000 

Significant level: 0.05     Table value: 9.488 

 

Table 4.1.18 shows the principals’ responses regarding the statement that 

maximum failures occur in the English subject as compared to other subjects. In this 

regard, a clear majority (56%) of the principals favored or strongly favored the 

statement. Similarly, 37% of the principals strongly disfavored or disfavored the 

statement. The calculated chi square value was found to be 54.62 which was greater 

than the table value at 0.05 levels of significance.  

 This means that maximum failures were occurring in the English subject as 

compared to other subjects. These findings are in line with the boards’ annual results 

of Khyber Pakhtunkhwa, (2011-2015) 
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Table: 4.1.19 

 

In the school premises, English is a means of communication among the staff and 

students. 

Respondents SDA DA UD A SA DF X
2
 P-value 

 

Principals 

213 

 

66.56% 

34 

 

10.62% 

15 

 

4.68% 

35 

 

10.93% 

23 

 

7.18% 

 

4 

 

437.87 

 

.000 

Significant level: 0.05     Table value: 9.488 

 

.Table 4.1.19 depicts the principals’ responses regarding the statement that in 

the school premises, English is a means of communication among the staff and 

students. In this regard, a substantial majority (77%) of the principals strongly 

disfavored or disfavored the suggested statement. Similarly, 18% of the principals 

favored or strongly favored the given statement. The calculated chi square value was 

found to be 437.87 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

 This means that English was not a means of communication among the staff 

and students in the schools premises. 
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Table: 4.1.20 

 

English creative and literary programs are arranged in school regularly. 

 

Respondents SDA DA UD A SA DF X
2
 P-value 

 

Principals 

115 

 

37.93% 

43 

 

13.43% 

12 

 

3.75% 

72 

 

22.5% 

78 

 

24.37% 

 

4 

 

93.84 

 

.000 

Significant level: 0.05     Table value: 9.488 

 

.Table 4.1.20 shows the principals’ responses regarding English debates and 

literary programs being arranged in school regularly. In this regard, a fair majority 

(51%) of the principals strongly disfavored or disfavored the suggested statement. 

Similarly, 46% of the principals favored or strongly favored the given statement. The 

calculated chi square value was found to be 93.84 which was greater than the table 

value at 0.05 levels of significance. However, the tendency of the principals was 

towards disagreement. 

 This means that in majority of schools, English debates and literary programs 

were not arranged regularly. 
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4.2: Analysis (Teachers’ Data) 

 

Table: 4.2.1 

 

I am an English teacher with relevant qualification. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

123 57 4 32 104 

4 152.40 .000 
38.43% 17.81% 1.25% 10% 32.5% 

Significant level: 0.05             Table value: 9.488 

 

Table 4.2.1 shows teachers’ responses regarding their relevant qualification. In 

this regard, a fair majority (56%) of teachers strongly disfavored or disfavored with 

the statement. In the same way, 42% of teachers favored or strongly favored the 

statement. The calculated chi square value was found to be 152.40 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of teachers 

was towards disagreement. 

 This shows that a fair majority of the English teachers were teaching without 

having relevant qualification. These findings are in line with Gobel, (2013), Mosha, 

(2014) and Ahmad, et al(2013). 
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Table: 4.2. 2 

 

I use the method of grammar and translation. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

41 32 0 175 72 

4 161.42 .000 
12.81% 10% 0% 54.68% 22.5% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.2 reveals teachers’ responses regarding teaching the English subject 

by using grammar translation method. In this regard, a majority (76%) of the teachers 

agreed or strongly agreed with the given statement. About 22% of teachers strongly 

disagreed or disagreed with the statement. The calculated chi square value was found 

to be 161.42 which was greater than the table value at 0.05 levels of significance 

 This reflects that clear majority of teachers were teaching the English subject 

by using grammar translation method. These findings are supported by Shahzada, et 

al (2013) and Hussain, (2005). 
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Table: 4.2.3 

I use the direct method when I teach English subject. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

156 98 0 42 24 

4 133.50 .000 
48.75% 30.62% 0% 13.12% 7.5% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.3 shows teachers’ responses regarding teaching the English subject 

by using the direct method. In this regard, an excellent majority (79) of the teachers 

strongly disfavored or disfavored the statement. In the same way, 20% of teachers 

favored or strongly favored the statement. The calculated chi square value was found 

to be 133.50 which was greater than the table value at 0.05 levels of significance. 

However, the tendency of the teachers was towards disagreement. 

 This reveals that an excellent majority of the English teachers were not using 

the direct method in the class. These findings are supported by the findings of 

Hussain,(2005) 
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Table: 4.2.4 

I attend the English class with proper preparation. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

0 0 32 90 198 

4 133.075 .000 
0% 0% 10% 28.12% 61.87% 

Significant level: 0.05     Table value: 9.488 

 

Table 4.2.4 shows teachers’ responses regarding their proper preparation for 

the English lesson In this regard, a majority (89%) of the respondents agreed or 

strongly agreed with the statement. No respondent opted for strongly disagreed or 

disagreed with the statement. The calculated chi square value was found to be 133.07 

which was greater than the table value at 0.05 levels of significance.  

 This depicts that an outstanding majority of the English teachers were 

attending English subject class with proper preparation. These findings are supported 

by Shazada, et al (2012). 
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Table: 4.2.5 

 I encourage my students to communicate in English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

66 98 10 26 120 

4 120.875 .000 
21.5% 30.62% 6.25% 8.12% 37.5% 

Significant level: 0.05      Table value: 9.488 
  

Table 4.2.5 displays teachers’ responses regarding encouraging their students 

to communicate in English. In this regard, a little majority (52%) of the respondents 

strongly disfavored or disfavored the statement. In the same way, 45% of the teachers 

favored or strongly favored the given statement. The calculated chi square value was 

found to be 120.87 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the teachers was towards disagreement. 

 This shows that a slight majority of the English teachers were not encouraging 

their students to communicate in English. 
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Table: 4.2.6 

 I engage students in classroom for practicing basic language skills. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Teachers  

134 87 13 52 34 

4 141.78 .000 
41.87% 27.18% 4.06% 16.25% 10.62% 

Significant level: 0.05      Table value: 9.488 

 
 

Table 4.2.6 shows teachers’ responses regarding engaging students in 

classroom for practicing basic language skills. In this regard, a good majority (69%) 

of the teachers strongly disfavored or disfavored the statement and 26% of the 

teachers favored or strongly favored the given statement. The calculated chi square 

value was found to be 141.78 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the teachers was towards disagreement. 

 This indicates that good majority of the English teachers were not engaging 

students in classroom for practicing basic language skills. These findings are 

supported by Tuan, et al (2015). 
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Table: 4.2.7 

 I have done English language course i.e. TOEFL. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

176 87 0 23 34 

4 182.87 .000 
55% 27.18% 0% 7.18% 10.62% 

Significant level:  0.05         Table value: 9.488 
 

Table 4.2.7 shows teachers’ responses regarding their qualification as TOEFL. 

In this regard, a clear majority (77%) of the teachers strongly disfavored or disfavored 

the statement while about 17% of the teachers favored or strongly favored the given 

statement. The calculated chi square value was found to be 182.87 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of the 

teachers was towards disagreement. 

 This explains that clear majority of the English teachers were not having 

TOEFL. These findings are supported by Shazada, et al (2012). 
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Table: 4.2.8 

The facility of language laboratory is available in school. 

Respondents SDA     DA UD A SA DF X
2
 P-

value 

Teachers  

176 144 0 0 0 

4 
3.2

0 
.074 

55% 45% 0% 0% 0% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.8 shows teachers’ responses regarding English language laboratory 

to be available at school. In this regard, a majority (100%) of the respondents strongly 

disfavored or disfavored the statement. No respondent opted for agreed or strongly 

agreed with the statement. The calculated chi square value was found to be 3.2 which 

was less than the table value at 0.05 levels of significance.  

 This depicts that the facility of English language laboratories was not available 

in schools. These findings are supported by Ahmad, et al (2013) and Muchemwa, 

(2015). 
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Table: 4.2.9 

 I use Audio Visual Aids in teaching the class.   

Respondents SDA DA UD A SA DF X
2
 P-

value 

Teachers  

145 103 6 33 33 

4 208.87 .000 
45.31% 32.18% 1.87% 10.31% 10.31% 

Significant level: 0.05     Table value: 9.488 

 

Table 4.2.9 shows teachers’ responses regarding using Audio Visual Aids in 

the English subject class. In this regard, a vast majority (75%) of the teachers strongly 

disfavored or disfavored the statement and 20% of the teachers favored or strongly 

favored the given statement. The calculated chi square value was found to be 208.87 

which was greater than the table value at 0.05 levels of significance. However, the 

tendency of the teachers was towards disagreement. 

 This reveals that a vast majority of the English teachers were not using Audio 

Visual Aids while teaching the English subject. These findings are supported by  

Kabir (2012). 
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Table: 4.2.10 

 Time for the English period is sufficient. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

121 75 13 60 51 

4 96.18 .000 
37.81% 23.43% 4.06% 18.75% 15.93% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.10 shows teachers’ responses regarding the statement that time for 

the English subject period is sufficient. In this regard, a good majority (61%) of the 

teachers strongly disfavored or disfavored the statement. Similarly, 34% of the 

teachers favored or strongly favored the given statement. The calculated chi square 

value was found to be 96.18which was greater than the table value at 0.05 levels of 

significance. However, the tilt of the teachers was towards disagreement. 

 This indicates that a good majority of the English teachers viewed time for the 

English period was not sufficient. 
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Table: 4.2. 11 

There is sufficient number of English periods in the time table. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

87 85 11 48 89 

4 62.18 .000 
27.18% 26.56% 3.43% 15% 27.81% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.11 shows teachers’ responses regarding sufficient number of English 

periods in the time table. In this regard a slight majority (53%) of the teachers 

strongly disfavored or disfavored the statement while 42% of teachers favored or 

strongly favored the given statement. The calculated chi square value was found to be 

62.18 which was greater than the table value at 0.05 levels of significance. However, 

the tendency of the teachers was towards disagreement. 

 This means that there were no sufficient numbers of English periods in the 

time table. 
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Table: 4.2.12 
 

English classrooms are overcrowded. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

43 40 0 87 150 

4 24.95 .000 
13.43% 8.18% 0% 27.18% 41.18% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.12 shows teachers’ responses regarding the statement that 

classrooms of the English subject are overcrowded. In this regard, a majority (78%) of 

the respondents agreed or strongly agreed with the statement. In the same way, 22% 

respondents strongly disagreed or disagreed with the statement. The calculated chi 

square value was found to be 24.95 which was greater than the table value at 0.05 

levels of significance.  

 This reflects that English classrooms are overcrowded.  
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Table: 4.2.13 

 English Textbook is lengthy and difficult to complete. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

74 63 3 97 83 

4 82.37 .000 
23.12% 18.68% 0.93% 30.31% 25.93% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.13 shows teachers’ responses regarding the English text book that it 

is lengthy and difficult to complete. In this regard, a fair majority (56%) of the 

teachers favored or strongly favored the statement and 41% of teachers strongly 

disfavored or disfavored the statement. The calculated chi square value was found to 

be 82.37 which was greater than the table value at 0.05 levels of significance.  

 This reveals that a fair majority of teachers responded that English text book 

was lengthy and difficult to complete. 
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Table: 4.2.14 

 Basic language skills and grammar are focused in the text books of English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

63 58 0 100 99 

4 19.17 .000 
19.68% 18.12% 0% 31.25% 30.93% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.14 shows teachers’ responses regarding the statement that basic 

language skills and grammar are focused in the textbook of English.. In this regard, a 

majority (62%) of the respondents agreed or strongly agreed with the statement and 

37% respondents strongly disagreed or disagreed with statement. The calculated chi 

square value was found to be 19.17 which was greater than the table value at 0.05 

levels of significance.  

 This means that majority of teachers responded that basic language skills and 

grammar were focused in the textbook of English. 
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Table: 4.2.15 

 Monthly or unit tests are given for the evaluation of English learning 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

120 76 0 85 39 

4 41.52 .000 
37.50% 23.75% 0% 26.56% 12.18% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.15 shows teachers’ responses regarding monthly test to be given for 

the evaluation of English learning. In this regard, a good majority (61%) of the 

teachers strongly disfavored or disfavored the suggested statement. About 38% of the 

teachers favored or strongly favored the statement. The calculated chi square value 

was found to be 41.52 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the teachers was towards disagreement. 

 This indicates that a good majority of teachers were not giving monthly or unit 

tests for the evaluation of English learning. These findings are supported by Noom-

ura, (2013) 
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Table: 4.2.16 

 Students do their daily greetings in English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

173 76 22 17 32 

4 265.96 .000 
54.06% 23.75% 6.87% 5.31% 10% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.16 shows teachers’ responses regarding the statement that students 

do their daily greetings in English. In this regard, a clear majority (77%) of teachers 

strongly disfavored or disfavored the suggested statement. About 15% of the teachers 

favored or strongly favored the given statement. The calculated chi square value was 

found to be 265.96 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

 This identifies that a clear majority of the students were not doing their daily 

greetings in English.  
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Table: 4.2.17 

I engage my students in creative activities like essay, vocabulary building and 

pronunciation. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

142 48 0 52 78 

4 70.70 .000 
44.37% 15% 0% 16.25% 24.37% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.17 shows teachers’ responses regarding engaging their students in 

creative activities like essay, vocabulary building and pronunciation. In this regard, a 

good majority (59%) of the teachers strongly disfavored or disfavored the suggested 

statement. In the same way, 40% of teachers favored or strongly favored the 

statement. The calculated chi square value was found to be 70.70 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of the 

respondents was towards disagreement. 

 This clarifies that a good majority of the English teachers were not engaging 

their students in creative activities like essay, vocabulary building and pronunciation. 
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Table: 4.2.18 

 In the school premises, teachers mutually discuss the school matters and interact 

in English language 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

201 79 5 18 17 

4 418.75 .000 
62.81% 24.68% 1.56% 5.62% 5.31% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.18 shows teachers’ responses regarding teachers’ mutual discussion 

and interaction on school matters in English language. In this regard, an excellent 

majority (87%) of the teachers strongly disfavored or disfavored the suggested 

statement while 10% of teachers favored or strongly favored the given statement. The 

calculated chi square value was found to be 418.75 which was greater than the table 

value at 0.05 levels of significance. However, the tendency of the respondents was 

towards disagreement. 

 This reflects that an excellent majority of the English teachers were neither 

mutually discussing the school matters nor interacting in the English language. These 

findings are in line with Noom-ura, (2015). 
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Table: 4.2.19 

In classroom, students mutually interact in English language. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Teachers  

187 83 11 16 23 

4 348.18 .000 
58.43% 25.93% 3.43% 5% 7.18% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.2.19 shows teachers’ responses regarding students’ mutual interaction 

in English language in classroom. In this regard, an excellent majority (84%) of the 

teachers strongly disfavored or disfavored the suggested statement and 12% of the 

teachers favored or strongly favored the given statement. The calculated chi square 

value was found to be 348.18 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

 This shows that an excellent majority of the students were not mutually 

interacting in the English language in classroom. 
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Table: 4.2.20 

Students show better results in the English subject. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Teachers  

139 91 8 45 37 

4 165.31 .000 
43.43% 28.43% 2.5% 14.06% 11.56% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.2.20 shows teachers’ responses regarding the statement that students 

show better results in English subject in comparison to other subjects. In this regard, a 

clear majority (72%) of the teachers strongly disfavored or disfavored the suggested 

statement while 25% of teachers favored or strongly favored the given statement. The 

calculated chi square value was found to be 165.31 which was greater than the table 

value at 0.05 levels of significance. However, the tendency of the respondents was 

towards disagreement. 

 This indicates that a clear majority of the students were not showing better 

results in the English subject in comparison to other subjects. These findings are in 

line with boards’ annual results of Khyber Pakhtunkhwa (2011-2015) 
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4.3: Analysis and Interpretation of Students’ Data 

 
Table: 4.3.1 

 

Teacher uses mother tongue while he teaches us English. 

 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

408 

 

185 47 534 742 

4 794.38 .000 
21.29% 9.65% 2.45% 27.87% 38.72% 

Significant level: 0.05                           Table value: 9.488 

 

Table 4.3.1 shows students’ responses regarding teachers using mother tongue 

while teaching English. In this regard, a majority (66%) of the respondents agreed or 

strongly agreed with the statement and about 30% respondents strongly disagreed or 

disagreed with the statement. The calculated chi square value was found to be 794.38 

which was greater than the table value at 0.05 levels of significance. 

 This shows that a good majority of the English teachers were using mother 

tongue while teaching in the class. These findings are supported by Tuan, et al (2015) 

and Kabir (2012) 
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Table: 4.3.2 

 I am encouraged by teacher to speak English. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

715 459 77 327 338 

4 560.53 .000 
37.31% 23.95% 4.01% 17.06% 17.64% 

Significant level: 0.05                           Table value: 9.488 

 

Table 4.3.2 reveals students’ responses regarding teachers’ encouragement for 

students to speak English. In this regard, a majority (61%) of the respondents strongly 

disfavored or disfavored the suggested statement. In the same way, about 34% 

students favored or strongly favored with the given statement. The calculated chi 

square value was found to be 560.53 which was greater than the table value at 0.05 

levels of significance. However, the tendency of the respondents was towards 

disagreement. 

 This shows that a good majority of the English teachers were not encouraging 

students to speak English. 
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Table: 4.3.3 

Teacher uses recorded English conversational lessons for the improvement of 

listening and speaking skills. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

1127 487 14 130 158 

4 2127.21 .000 
58.82% 25.41% 0.73% 6.78% 8.24% 

Significant level: 0.05                           Table value: 9.488 
 

Table 4.3.3 shows students’ responses regarding teachers using recorded 

English conversational lessons for the improvement of listening and speaking skills. 

In this regard, a majority (84%) of the respondents strongly disfavored or disfavored 

the suggested statement and 15% students favored or strongly favored the given 

statement. The calculated chi square value was found to be 2127.21 which was greater 

than the table value at 0.05 levels of significance. However, the tendency of the 

respondents was towards disagreement. 

 This depicts that an excellent majority of the teachers were not using recorded 

English conversational lessons for the improvement of listening and speaking skills.  
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Table: 4.3.4 

We use mother tongue with our English teacher in the classroom.  

Respondent

s 

SDA DA UD A SA DF X
2
 P-value 

Students   

304 227 48 582 755 

4 513.32 .000 
16.65% 12.06% 2.50% 32.58% 38.18% 

Significant level: 0.05     Table value: 9.488 

 

Table 4.3.4 shows students’ responses regarding the statement that they use 

mother tongue with English teacher. In this regard, a clear majority (71%) of the 

students favored or strongly favored the suggested statement. About 39% students 

strongly disfavored or disfavored the given statement. The calculated chi square value 

was found to be 513.32 which was greater than the table value at 0.05 levels of 

significance. 

 This shows that clear majority of the students and teachers were using mother 

tongue in the classroom.  
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Table: 4.3.5 

 English is more interesting subject. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

564 471 131 394 355 

4 274.24 .000 
29.43% 24.58% 6.83% 20.56% 18.52% 

Significant level: 0.05                         Table value: 9.488 

 

Table 4.3.5 shows students’ responses regarding the statement that English is 

more interesting than other subjects. In this regard, a majority (54%) of the students 

strongly disfavored or disfavored the statement. 39% of the students favored or 

strongly favored the statement. The calculated chi square value was found to be 

274.24 which was greater than the table value at 0.05 levels of significance. However, 

the tendency of the respondents was towards disagreement. 

 This indicates that a slight majority of the students pointed that English was 

not interesting than other subjects.  
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Table: 4.3.6 

 I feel shy while participate in English discussion in classroom. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

142 141 25 761 847 

4 1573.56 .000 
7.41% 7.35% 1.30% 39.71% 44.20% 

Significant level: 0.05      Table value: 9.488 

Table 4.3.6 shows students’ responses regarding their shyness while 

participating in English discussion in classroom. In this regard, a majority (83%) of 

the respondents agreed or strongly agreed with the statement. 14% of the respondents 

strongly disagreed or disagreed with the statement. The calculated chi square value 

was found to be 1573.56 which was greater than the table value at 0.05 levels of 

significance. 

 This means that a vast majority of the students were feeling shy while 

participating in discussion in classroom. These findings are supported by Tuan, et al 

(2015) 
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Table: 4.3.7 

 Grammar is taught regularly and practically. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

662 449 70 306 429 

4 491.15 .000 
34.56% 23.43% 3.65% 15.97% 22.39% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.7 shows students’ responses regarding grammar to be taught 

regularly and practically. In this regard, a majority (58%) of the respondents strongly 

disfavored or disfavored the suggested statement. About 38% respondents favored or 

strongly favored with the statement. The calculated chi square value was found to be 

491.39 which was greater than the table value at 0.05 levels of significance. However, 

the tendency of the respondents was towards disagreement. 

 This shows that a fair majority of the English teachers were not teaching 

grammar regularly and practically. 
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Table: 4.3.8 

 The textbooks are quite motivating and helpful for learning English. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

271 113 232 423 877 

4 923.48 .000 
14.14% 5.89% 12.10% 22.07% 45.77% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.8 shows students’ responses regarding textbook to be quite 

motivating and helpful for learning English. In this regard, a majority (67%) of the 

respondents agreed or strongly agreed with the statement while 20% students strongly 

disfavored or disfavored the given statement. The calculated chi square value was 

found to be 923.48 which was greater than the table value at 0.05 levels of 

significance. 

 This shows that a good majority of the students responded in favor of the 

textbook to be quite motivating and helpful for learning English. 
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Table: 4.3.9 

I like the teacher’s method of teaching English. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

578 399 42 367 536 

4 462.34 .000 
31.00% 20.82% 2.19% 17.99% 27.97% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.9 shows students’ responses regarding their liking for teachers’ 

method of teaching English. In this regard, a majority (52%) of the respondents 

strongly disfavored or disfavored the suggested statement. About 46% students 

strongly favored or favored the given statement. The calculated chi square value was 

found to be 462.34 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

 This shows that a slight majority of the students were not liking the teachers; 

method. These findings are in line with Kabir (2012). 
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Table: 4.3.10 

Overcrowded classrooms affect the teaching and learning process in the English 

period. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

112 101 453 603 758 

4 909.06 .000 
5.84% 5.27% 15.74% 33.45% 40.34% 

Significant level: 0.05     Table value: 9.488 

 

Table 4.3.10 shows students’ responses regarding the statement that 

overcrowded classrooms affect the teaching and learning process in the English 

period In this regard, a majority (74%) of the respondents agreed or strongly agreed 

with statement and 11% students strongly disagreed or disagreed with the statement. 

The calculated chi square value was found to be 909.06 which was greater than the 

table value at 0.05 levels of significance. 

 This means that overcrowded classrooms affected the teaching and learning 

process in the English period. These findings are in line with Golam, (2012) and 

Mosha, (2014). 
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Table: 4.3.11 

I am encouraged by teacher to discuss the English subject difficulties with him. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

806 585 131 521 143 

4 934.91 .000 
42.06% 30.53% 6.83% 27.19% 7.46% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.3.11 shows students’ responses regarding teachers’ encouragement for 

students to discuss difficulties. In this regard, a clear majority (72%) of the students 

strongly disfavored or disfavored the suggested statement. About 34% students 

favored or strongly favored the given statement. The calculated chi square value was 

found to be 934.91 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

 This shows that a clear majority of the English teachers were not encouraging 

students to discuss English subject difficulties.. 
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Table: 4.3.12 

 Facility of Audio Visual Aids is available for the English subject teaching. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

910 356 55 261 334 

4 1052.52 .000 
47.49% 18.58% 2.87% 13.62% 17.43% 

Significant level: 0.05      Table value: 9.488 
 

Table 4.3.12 shows the responses of the students regarding the facility of 

Audio Visual Aids to be available for the English subject teaching. In this regard, a 

majority (66%) of the students strongly disfavored or disfavored the suggested 

statement and 31% students favored or strongly favored the given statement. The 

calculated chi square value was found to be 1052.52 which was greater than the table 

value at 0.05 levels of significance. However, the tendency of the respondents was 

towards disagreement. 

 This means that majority of the students indicated that facility of Audio Visual 

Aids was not available for English subject teaching. These findings are supported by 

Shazada, et al (2012) and Ahmad, et al (2013) 
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Table: 4.3.13 

 Language laboratory facility is available in school. 

 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

1418 438 60 0 0 

4 1538.33 .000 
74.00% 22.86% 3.13% 0% 0% 

Significant level: 0.05     Table value: 9.488 

 

Table 4.3.13 shows students’ responses regarding availability of English 

language laboratories at schools. In this regard, a majority (96%) of the respondents 

strongly disfavored or disfavored the suggested statement. No respondents favored or 

strongly favored the given statement. The calculated chi square value was found to be 

1538.33 which was greater than the table value at 0.05 levels of significance. 

However, the tendency of the students was towards disagreement. 

 This shows that a vast majority of schools did not have the facility of English 

language laboratories. These findings are supported by Ahmad, et al (2013) and 

Muchemwa, (2015). 
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Table: 4.3.14 

 We are given monthly or unit tests by our teacher 

regularly.  

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

727 334 52 343 460 

4 620.63 .000 
37.94% 17.43% 2.71% 17.90% 25.57% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.14 shows students’ responses regarding teachers giving monthly or 

unit tests to students. In this regard, a majority (55%) of the respondents strongly 

disfavored or disfavored the suggested statement. About 43% students favored or 

strongly favored the given statement. The calculated chi square value was found to be 

620.63which was greater than the table value at 0.05 levels of significance. However, 

the tendency of the respondents was towards disagreement. 

 This shows that a slight majority of the English teachers were not giving 

monthly tests to students. 
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Table: 4.3.15 

 

 We are taught by our teacher through the method of grammar 

translation. 

 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

138 99 75 499 1105 

4 2010.13 .000 
7.20% 5.16% 3.91% 26.04% 57.67% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.15 shows students’ responses regarding teachers teaching English 

through grammar translation method. In this regard, a majority (83%) of the 

respondents agreed or strongly agreed with the statement. About 12% students 

strongly disagreed or disagreed with the statement. The calculated chi square value 

was found to be 2010 which was greater than the table value at 0.05 levels of 

significance. 

 This shows that a vast majority of the English teachers were teaching English 

through the method of grammar translation. These findings are in line with Hussain 

,(2005) and Sa’ad, (2014) 
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Table: 4.3.16 

 I do my homework in the English subject regularly. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

517 474 140 326 459 

4 246.14 .000 
26.98% 24.73% 7.30% 17.01% 23.95% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.16 shows students’ responses regarding their homework in English 

subject regularly. In this regard, a majority (51%) of the respondents strongly 

disfavored or disfavored the suggested statement. About 41% respondents favored or 

strongly favored the statement. The calculated chi square value was found to be 

246.14 which was greater than the table value at 0.05 levels of significance. However 

the tendency of the respondents was towards disagreement. 

 This shows that a slight majority of the students were not doing their 

homework in the English subject regularly. 
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Table: 4.3.17 

 

 My parents are educated and they emphasize English. 

Respondents SDA DA UD A SA DF X
2
 P-

value 

Students   

1223 232 22 95 344 

4 2461.34 .000 
63.83% 12.10% 1.48% 4.95% 17.95% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.17 shows students’ responses regarding their parents that they are 

educated and they emphasize English. In this regard, a majority (76%) of the 

respondents strongly disfavored or disfavored the suggested statement and 22% 

respondents favored or strongly favored the statement. The calculated chi square 

value was found to be 2561.34 which was greater than the table value at 0.05 levels of 

significance. However, the tendency of the respondents was towards disagreement. 

This means that a majority of parents were uneducated and they did not 

emphasize English. 
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Table: 4.3.18 

 

Our English teacher encourages us to communicate confidently in English with one 

another at school.. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

1112 451 84 156 113 

4 1956.62 .000 
58.03% 23.53% 4.36% 8.14% 5.89% 

Significant level: 0.05      Table value: 9.488 
 

.Table 4.3.18 shows students’ responses regarding encouragement by teachers 

towards confident communication with one another at school in the English language. 

In this regard, a majority (81%) of the respondents strongly disfavored or disfavored 

the statement and 14% respondents favored or strongly favored the given statement. 

The calculated chi square value was found to be 1956.62 which was greater than the 

table value at 0.05 levels of significance. However, the tendency of the respondents 

was towards disagreement. 

 This shows that a vast majority of the teachers were not encouraging students 

to communicate confidently with one another at school in the English language. 
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Table: 4.3.19 

 

We mostly interact with our family in English. 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

1235 535 30 57 59 

4 2831.07 .000 
64.45% 27.92% 1.56% 2.97% 3.07% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.19 shows students’ responses regarding their interaction with their 

families in English. In this regard, a majority (92%) of the respondents strongly 

disfavored or disfavored the suggested statement. About 06% respondents favored or 

strongly favored. The calculated chi square value was found to be 2831.07 which was 

greater than the table value at 0.05 levels of significance. However, the tendency of 

the respondents was towards disagreement. 

 This means that a vast majority of the students were not mostly interacting 

with their families in English.  
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Table:4.3.20 

 

My English Results are better: 

Respondents SDA DA UD A SA DF X
2
 P-value 

Students   

741 685 67 234 189 

4 989.19 .000 
38.67% 35.75% 3.49% 12.21% 9.86% 

Significant level: 0.05      Table value: 9.488 

 

Table 4.3.20 shows students’ responses regarding their English results to be 

better than other subjects. In this regard, a majority (74%) of the respondents strongly 

disfavored or disfavored the statement while 22% students favored or strongly 

favored the statement. The calculated chi square value was found to be 989.19 which 

was greater than the table value at 0.05 levels of significance. However the tendency 

of the respondents was towards disagreement.  

 This shows that a clear majority of the students’ results in English subject 

were not better than other subjects. These findings are supported by the boards’ 

annual results of Khyber Pakhtunkhwa (2011-2015) 
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4.4 Cumulative Data of Findings: 

         4.4.1 PRINCIPALS’ DATA, 

Statements Strongly 

Disagree 

Disagree Undecided Agree 

 

Strongly 

Agree 

1) English teacher 

possesses  the 

relevant 

qualification. 

122 

38.12% 

80 

25% 

08 

2.5% 

63 

19.68% 

47 

14.68% 

2) English subject 

teacher is 

competent.  

116 

36.25% 

90 

28.1% 

25 

7.81% 

47 

14.68% 

42 

13.12% 

3) English teacher has 

availed in-service 

teacher training. 

138 

43.12% 

76 

23.75% 

09 

2.81% 

38 

11.87% 

59 

18.43% 

4) He applies the 

direct method in 

the English class 

210 

65.62% 

65 

20.31% 

00 

0% 

32 

10% 

13 

4.06% 

5) English teacher 

takes his class 

regularly. 

00 

0% 

12 

3.75% 

00 

0% 

119 

37.18% 

 

189 

59.06% 

6) I have relevant 

qualification in the 

English language. 

110 

34.37% 

61 

19.06% 

17 

5.31% 

45 

14.06% 

87 

27.12% 

7) I teach English to 

secondary classes. 

49 

15.31% 

53 

16.56% 

00 

0% 

53 

16.56% 

165 

51.56% 

8) He discusses the 

linguistic problems 

with me. 

210 

65.62% 

39 

12.81% 

13 

4.06% 

35 

10.93% 

23 

7.18% 

9) I supplement 

teachers and 

students 

knowledge. 

180 

56.25% 

74 

23.12% 

00 

0% 

47 

14.68% 

19 

5.93% 

10) My school has the 

facility of Audio-

Visual Aids. 

223 

69.68% 

58 

18.12% 

00 

0% 

22 

6.11% 

17 

5.31% 

11) I (as instructional 

leader) always 

supervise and 

check the 

performance of the 

teacher. 

103 

32.18% 

71 

22.18% 

16 

05% 

65 

20.31% 

65 

20.31% 

12) I ask and 

investigate the 

students about the 

difficulties in 

English. 

197 

61.56% 

36 

11.25% 

25 

7.81% 

41 

12.81% 

21 

6.56% 
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13) Teacher shows 

interest to teach the 

English subject. 

18 

5.62% 

29 

9.06% 

7 

2.18% 

67 

20.93% 

199 

62.18% 

14) Parents are 

uneducated and 

they do not 

emphasize their 

children to learn 

English,  

07 

2.18% 

05 

1.56% 

 

00 

0% 

73 

22.81% 

235 

73.43% 

15) Language 

laboratory is 

available and 

functional at 

school. 

279 

87.18% 

41 

12.81% 

00 

0% 

00 

0% 

00 

0% 

16) Most students 

hesitate to learn 

English.  

33 

10.31% 

31 

9.68% 

29 

9.06% 

70 

21.87% 

157 

49.06% 

17) Students eagerly 

wait for English 

class. 

124 

38.75% 

99 

30.93% 

11 

3.43% 

47 

14.68% 

39 

12.18% 

18) Maximum failures 

occur in the 

English subject. 

83 

25.93% 

37 

11.56% 

18 

5.62% 

87 

27.18% 

95 

29.68% 

19) In the school 

premises, English 

is a means of 

communication 

among the staff and 

students. 

213 

66.56% 

34 

10.62% 

15 

4.68% 

35 

10.93% 

23 

7.18% 

20) English creative 

and literary 

programs are 

arranged in school 

regularly. 

115 

35.93% 

43 

13.43% 

12 

3.75% 

72 

22.5% 

78 

24.37% 
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 4.4.2 TEACHERS’ DATA                                                     

Statement Strongly 

Disagree 

Disagree Undecided Agree Strongly 

Agree 

1) I am an English 

teacher with  the 

relevant qualification. 

123 

38.43% 

57 

17.81% 

04 

1.25% 

32 

10% 

104 

32.5% 

2) I use the method of 

grammar translation. 

41 

12.81% 

32 

10% 

00 

0% 

175 

54.68% 

72 

22.5% 

3) I use the direct 

method when I teach 

English subject.  

156 

48.75% 

98 

30.62% 

00 

0% 

42 

13.12% 

24 

7.5% 

4) I attend English class 

with proper 

preparation. 

00 

0% 

00 

0% 

32 

10% 

90 

28.12% 

198 

61.87% 

5) I encourage my 

students to 

communicate in 

English. 

66 

21.5% 

98 

30.62% 

10 

6.25% 

26 

8.12% 

120 

37.5% 

6) I engage students in 

classroom for 

practicing basic 

language skills. 

134 

41.87% 

87 

27.18% 

13 

4.06% 

52 

16.25% 

34 

10.62% 

7) I have done English 

language course i,e 

TEFL. 

176 

55% 

87 

27.18% 

00 

0% 

23 

7.18% 

34 

10.62% 

8) The facility of 

language laboratory is 

available in school. 

176 

55% 

144 

45% 

00 

0% 

00 

0% 

00 

0% 

9) I use Audio Visual 

Aids in teaching the 

class.   

145 

45.31% 

103 

32.18% 

06 

1.87% 

33 

10.31% 

33 

10.31% 

10) Time for the English 

period is sufficient. 

121 

37.81% 

75 

23.43% 

13 

4.06% 

60 

18.75% 

51 

15.93% 

11) There is sufficient 

number of English 

periods in the time 

table. 

87 

27.18% 

85 

26.56% 

11 

3.43% 

48 

15% 

89 

27.81% 

12)  English classrooms 

are overcrowded. 

43 

13.43% 

40 

8.18% 

00 

0% 

87 

41.18% 

150 

32.18% 

13)  English text book is 

lengthy and difficult 

to complete. 

74 

23.12% 

63 

18.68% 

03 

0.93% 

97 

30.31% 

83 

25.93% 

14) Basic language skills 

and grammar are 

focused in the text 

books of English. 

63 

19.68% 

58 

18.68% 

00 

0% 

100 

31.25% 

99 

30.93% 

15) Monthly test are taken 

for the evaluation of 

120 

37.50% 

76 

23.75% 

00 

0% 

85 

26.56% 

39 

12.18% 
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English learning 

16) Students do their daily 

greetings in English. 

 

173 

54.06% 

76 

23.75% 

22 

6.87% 

17 

5.31% 

32 

10% 

17) I engage my students 

in creative activities 

like essay, vocabulary 

building and 

pronunciation. 

142 

44.37% 

48 

15% 

00 

0% 

52 

16.25% 

78 

24.37% 

18) In the school 

premises, teachers 

mutually discuss the 

school matters and 

interact in English 

language. 

201 

62.81% 

79 

24.68% 

05 

1.56% 

18 

5.62% 

17 

5.31% 

19) In classroom, students 

mutually interact in 

English language. 

187 

58.43% 

83 

25.93% 

11 

3.43% 

16 

5% 

23 

7.18% 

20) Students show better 

results in the English 

language. 

139 

43.43% 

91 

28.43% 

08 

2.5% 

45 

14.06% 

37 

11.56% 
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4.4.3 STUDENTS’ DATA 

Statement Strongly 

Disagree 

Disagree Undecided Agree 

 

Strongly 

Agree 

1) Teacher uses mother 

tongue while he 

teaches us English. 

408 

21.29% 

185 

9.65% 

47 

2.45% 

534 

27.87% 

742 

38.72% 

2) I am encouraged by 

teacher to speak 

English. 

715 

37.31% 

459 

23.95% 

77 

4.01% 

327 

17.06% 

338 

17.64% 

3) Teacher uses recorded 

English conversational 

lessons for the 

improvement of 

listening and speaking 

skills. 

1127 

58.82% 

487 

25.41% 

14 

0.73% 

130 

6.78% 

158 

8.24% 

4) We use mother tongue 

with our English 

teacher in the 

classroom.. 

304 

16.65% 

 

227 

12.06% 

48 

2.50% 

582 

32.58% 

755 

38.18% 

5) English is a more 

interesting subject.                                                                                      

564 

29.43% 

471 

24.58% 

131 

6.83% 

394 

20.56% 

355 

18.52% 

6) I   feel shy while 

participate in English 

discussion in 

classroom. 

142 

7.41% 

141 

7.33% 

25 

1.30% 

761 

39.71% 

847 

44.20% 

7) Grammar is taught 

regularly and 

practically. 

662 

34.56% 

449 

23.43% 

70 

3.63% 

306 

15.97% 

429 

22.39% 

8) The textbooks are 

quite motivating and 

helpful for learning 

English. 

271 

14.14% 

113 

5.89% 

232 

12.10% 

423 

22.07% 

877 

45.77% 

9) I like the teacher’s 

method of teaching 

English. 

 

575 

30.00% 

399 

20.82% 

42 

2.13% 

364 

18.99% 

536 

27.87% 

10 Over crowded 

classrooms affect the 

teaching of English. 

112 

5.84% 

101 

5.27% 

589 

30.74% 

556 

29.01% 

658 

34.34% 

       11 I am encouraged by 

the teacher 

           to discuss the English 

subject 

           difficulties with him. 

806 

42.06% 

585 

30.53% 

131 

6.83% 

521 

27.19% 

143 

7.46% 
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      12 Facility of Audio 

Visual Aids is 

           available for English 

subject 

            teaching.. 

910 

47.49% 

356 

18.49% 

55 

2.87% 

261 

13.62% 

334 

17.43% 

     13   language laboratory 

facility is 

          available in school. 

1418 

74% 

438 

22.86% 

60 

3.13% 

0 

0% 

0 

0% 

    14  We are given monthly 

tests by our  

          teacher regularly.  

727 

37.94% 

334 

17.43% 

52 

2.71% 

343 

17.90% 

460 

25.57% 

    15We are taught by our 

teacher 

         through the method of 

grammar 

          translation. 

138 

7.20% 

99 

5.16% 

75 

3.91% 

499 

26.04% 

1105 

57.67% 

   16 I do my homework in the 

English 

        subject regularly. 

517 

26.98% 

474 

24.73% 

140 

7.30% 

326 

17.01% 

459 

23.95% 

   17My parents are educated 

and they 

        emphasize English. 

1223 

63.83% 

232 

12.13% 

22 

1.48% 

95 

4.95% 

344 

17.95% 

   18 Our English teacher 

encourages us  

          to communicate 

confidently with 

          one another at school in 

the  

          English language. 

1112 

58.03% 

451 

23.53% 

84 

4.63% 

156 

8.14% 

113 

5.89% 

    19 We mostly interact with 

our 

          family in English. 

1235 

64.45% 

535 

27.92% 

30 

1.56% 

57 

2.97% 

59 

3.07% 

   20 My English result is 

better. 

741 

38.67% 

685 

35.75% 

67 

3.49% 

234 

12.21% 

189 

9.86% 
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4.4.4  Similarity among Responses in Cumulative Data 

 
 Cumulative data show maximum similarities as responded by principals, 

teachers and students. The responses which have similarities are as under: 

1. English teacher does not have the relevant qualification. 

2. English teacher has not availed the opportunities of in-service training. 

3. English teacher does not follow the direct method. 

4. English teacher teaches through grammar translation method. 

5. Audio. Visual. Aids are not available at school for the teaching of English 

subject. 

6. English language laboratories are not present in government high schools. 

7. Monthly tests are not given to students in the English subject. 

8. English teachers are without language course like TOEFL. 

9. English is not more interesting than other subject. 

10. Students do not interact mutually in the class. 

11. Teachers do not encourage students to speak English. 

12. Students do not show better results in English than other subjects. 

13. Failure ratio in the English subject is higher than other subjects. 

14. Students are not engaged in creative and literary activities like dialogue, essay 

writing, speech delivery, presentation of lesson etc. 

15. Students hesitate and feel shy while speaking English. 

16. There is dominance of mother tongue in the class. 

17. English teacher teaches his class regularly and with preparation. 

There is a consensus on the data among the respondents. Principals, teachers and 

students unanimously agreed regarding the factors responsible for failure in the 

English subject at the secondary level. 
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4.5 DISCUSSION 

The purpose of this research study was to analyze the causes of failure in the 

English subject in Government High Schools for Boys in Khyber Pukhtunkhwa, 

Pakistan.  

The study found that one of the causes of English failure at the secondary level 

was that teachers lacked relevant qualification and professional competence. The 

responses received from principals and teachers themselves revealed that the teachers 

teaching English in government high schools of Khyber Pukhtunkhwa, lacked proper 

and relevant qualification of English teaching. The study also found out that most of 

the English teachers were incompetent who were not capable to teach.  Similarly, 

majority of teachers were reported to be not involved in creative and activity based 

teaching in the classroom. So, non-qualified, untrained and incompetent teachers were 

responsible for students’ poor performance in the English subject. These findings 

were supported by the previous studies of Sa’ad, et al (2014) who determined that 

students’ failures in the English subject were due to the incompetence and irrelevancy 

of teacher in Malaysian schools. He was of the view that for a successful language 

teaching, the teacher concerned should develop interesting and creative based 

teaching. Such teaching should cater for improving language skills and grammar. 

The study revealed that there was no English language laboratory available in 

government high schools where students could learn English eagerly and usefully. 

Lack of language laboratories in schools creates absence of interest among students 

which puts a negative impact on students learning and the result is that they fail in the 

English subject. This finding was supported by Abu-Agla, et al (2015) who observed 

that lack of language laboratories at Sudanese secondary schools affected their 

performance in the English language. Learning of English language at school level 

needs to be an organized process. According to Vishalashki (2014, p-01) this process 

is useful if assisted by the use of multimedia, wireless headset, microphones, and 

language laboratory. Among them the role of language laboratory is very vital. 

Language laboratory consists of a room where electronic devices are fixed to record 

and reproduce speech so that to help student in pronunciation. Al-Hmoud (2014, p-94) 

says that English laboratory is an attractive tool with the help of which students can 
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learn English effectively. Without using language laboratory, students show no 

interest towards language learning.  

This study also indicated that lack of conducive environment is a factor for 

failure in the subject of English. Nyoni (2012, p-76) explains that conducive 

environment is a kind of environment which allows students to better interact 

themselves for enhancing their knowledge of learning materials and also to quench 

their curiosity. But as indicated by Singh (2014) this is possible only if suitable space, 

proper classrooms, libraries and well-equipped laboratories are available. The results 

of the study proved that most of the schools had no infrastructural existence. This 

finding of the study was supported by previous studies of Golam (2012) and Ahmad 

(2013) who both noted that absence of conducive environment had a bad effect on 

students’ performance in the English language. 

The study confirmed that the method of grammar and translation was used by 

English teachers in almost all the government secondary schools. It is a traditional 

method which affects badly students’ proficiency in English because the translation is 

always made in mother tongue and it does not allow students to practice the target 

language. It was also responded by students that the English teacher always used 

mother tongue in the class. This finding was supported by Shahzada, et al (2012) and 

Tuan, et al (2015) who both observed that poor performance in English was a result of 

grammar translation method. The mother tongue always dominates and the target 

language is ignored 

The study also depicted that the use of mother tongue results in failure of 

many students in English. It was noticed during the study that students had no 

exposure to English at all. They did not practice speaking English inside the 

classroom and outside the school premises. They, rather, stuck to their mother tongue 

which kept them away from the real practice of English language. This finding of the 

present study was also backed by Sa’ad (2014) and Tuan (2015) who both recorded 

that dominance of mother tongue was the genuine reason of failure in English at 

secondary level in Jigwa state Nigeria and Vietnam respectively.  

The use of Audi-Visual Aids cannot be ignored in language teaching and 

learning. According to Daniel (2013) that any educational process demands good 

instruction and without Audio-Visual Aids, good instruction is impossible. So an 

English teacher needs to use them during language teaching. Daniel has numbered the 

advantages of Audio-Visual Aids like they make learning effective and accurate. They 
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raise interest in students, reduce teacher’s discussion and save time. This gives the 

idea that Audio-Visual Aids are inevitable for English language learning. But the 

study revealed that there were no Audio-Visual Aids in schools for English language 

learning. The only teaching aids available in schools were chalk, black board or white 

board. No film projector or tape recorder was available at school level. This gives the 

conclusion that in the absence of A.V. Aids, students lacked interest in learning and 

they gave poor performance in the subject results. This finding was supported by the 

previous study of Ahmad, et al (2013).  

According to Steinmayr, et al (2010, p-546) that there is a relationship 

between parents’ education and children’s academic achievement. It shows that if 

parents are illiterate or uneducated their children’s academic results are poor. The 

present study identified that most of the parents of students studying in government 

schools were uneducated. Due to their illiteracy or non-education they did not involve 

themselves in their children academic affairs. They totally ignored to pursue them or 

even did not contact their teachers regarding their progress report. The result was that 

their siblings showed poor result in studies particularly, English subject. This finding 

was supported by Mosha (2015) and El-Omari (2016) who both observed that parents 

with no education always ignored their children in studies and the result was that they 

failed in the English subject. During the study, the researcher noticed that parents with 

proper education were very cautious about their children but those who lacked 

education had no interest at all. 

Overcrowded classrooms hamper useful and effective English language 

learning. Tayeg (2015, p-13) documented that classes with large number of students 

are teacher centered and students cannot participate individually in teaching activities. 

Teaching of English language is not effective if based on teacher-centered method. In 

large classes, a small number of students take benefit from teacher in language class 

while in a small class each student avails equal opportunity to take part actively in 

learning activities. The present study found that classrooms in government high 

schools of Khyber Pakhtunkhwa were mostly overcrowded as indicated by the 

respondents. Due to overcrowded classrooms students could not participate whole 

heartedly in learning activities. There was no room for teacher-student contact in large 

class and the result was that students were unable to perform well in the English 

subject. This finding was backed by Golam (2015) who observed that the cause of 

failure in English language was due to overcrowded classrooms. 
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The study also indicated that students felt shy and hesitant when they intended 

to speak English. Various factors are responsible for this act. The first thing is that 

they are worried of their mistakes. The second reason is that they have no exposure to 

English language because they are dominated by mother tongue. The third cause is 

that they do not actively participate in creative activities like essay writing or 

declamation contest which are not arranged in schools as revealed by data. Students’ 

shyness, hesitation and lack of practice to participate in creative activities of writing 

and speaking, badly influence their performance. The finding was supported by Kabir 

(2012) and Tuan (2015) who noted that shyness and lack of practice of students in 

English learning cause heavy failure at the secondary level. 

The study identified that textbook of English was lengthy and difficult to 

complete. The data collected from teachers, clarified that the textbook lengthy and not 

according to the students level. They are too much difficult and not simple. As 

responded by teachers, language skills and grammar are focused in the text books but 

the course contents are above the mental level. Moreover, the syllabus is frequently 

changed within short intervals of time which influence students’ performance. This 

finding of the study was supported by Kabir (2012).  

It is very necessary that English teacher should get language course like 

TOEFL which may help him or her in teaching language in the class. Similarly in-

service English teaching training is very essential for teacher which can keep him or 

her up to date. The present study depicted that English teachers neither got language 

course like TOEFL nor any in-service language training. According to data collected, 

a small number of teachers were only M.A in English but they did not have linguistics 

proficiency. This finding of the study was backed by Shahzada, et al (2012) who 

observed that teachers of linguistics were not present in schools in district Bannu 

Khyber Pakhtunkhwa which caused failures in the English subject at the secondary 

schools level.  

An evaluation after the end of unit or holding monthly tests is very useful in 

teaching and learning process. Language learning involves practice and exercise 

which demands to test students’ achievement or outcome at the end of unit or after 

one month duration. The study found out that students were not given unit or monthly 

test in the English subject which worsened the performance of students in English. 

The study also showed that absence of evaluation in schools affected the results of the 

English.. 
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The study revealed that a majority of the principals were having no relevant 

qualification in the English language yet they taught English subject to secondary 

classes. The study also depicted that maximum number of principals did not supervise 

or guide teachers and students both in the English teaching. In the same way they had 

no active role in arranging English debates or literary program. The passive nature of 

principals regarding English language teaching resulted in students’ poor results in the 

English. According to Lunengurg (2010, p-01) that principals need to help teachers 

divert their attention towards students’ learning outcomes. The role of principal as 

instructional leader is to focus the prime aim and that is to help the students to achieve 

better in learning.  
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Chapter: 5 

SUMMARY, FINDINGS, CONCLUSIONS AND  

RECOMMENDATIONS  

5.1 SUMMARY 

English language is, though, considered very important and needed for the 

people in the current scenario, yet it is taken as the most difficult subject at school 

level in Khyber Pukhtunkhwa, Pakistan. Students in Government High Schools 

always take it very difficult and they do not perform well. Resultantly, large number 

of students at the secondary level fails in the English subject each year. 

The aim of the study was to analyze the causes of failure in the English subject 

in Government High Schools for Boys in Khyber Pakhtunkhwa, Pakistan. The 

objectives set for the study were (1) to investigate the Failure rate in the English 

subject. (2) To explore the causes of Failure in the English subject at secondary 

school level. (3) To analyze the causes of Failure in the English subject at the 

secondary school level. (4) To give viable suggestions to control the Failure rate in 

the English subject 

The Principals of three hundred and forty five government secondary schools, 

three hundred and forty five English teachers and two thousands and two hundred 

seventy  students of 10
th

 class were included in the sample. For the collection of data, 

three questionnaires were developed as tools for Principals, Teachers and Students. 

In order to maintain reliability, the researcher himself visited and delivered all the 

questionnaires to sampled schools for the data collection. 

Thus the collected data was tabulated and the analysis was made by using 

percentages and chi square (SPSS). At the end conclusions were drawn and 

recommendations were given.  

5.2 Summary of the Findings 

Failure ratio in the English subject was found 35.95% (2011-2015) in 

Government High Schools whereas Failure rate in the subjects of Urdu was found to 

be 2.2% and Pak Studies 3.61%. English teachers too pointed out that the rate of 

Failure in the English subject was worse than other subjects, ( Table: 4.2.12) 
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 The study revealed that English teachers were not having relevant 

qualification and it was a cause of failure in the English subject. English teachers need 

to be qualified and well trained to achieve better results in the English subject. 

Teachers without relevant qualification and adequate knowledge about the subject 

may not contribute to students’ high performance. As indicated by Mosha (2014), 

successful teaching and quality of learning is closely linked up with teachers’ 

knowledge of the subject. It was found that very few teachers were having the 

qualification of M.A in English with B.Ed. (Tables: 4.1.1, 4.2.1) 

 Most of the respondents reported that English teachers had no in-service 

teacher training in English. English teachers without suitable training can no longer 

contribute to students’ good results. This means that teachers were not well-equipped 

with professional competence to use recent methods for the improvement of students’ 

performance. Teachers without in-service training for long times, always fail to 

update his or her students with fresh knowledge. Hence, their teaching was ineffective 

which resulted in students’ failures in the subject. (Table: 4.1.3) 

 The study showed that most of the English teachers applied grammar 

translation method in the class while ignoring the direct method. Grammar translation 

method is a traditional way of teaching wherein mother tongue is always involved 

dominantly. By excessive use of mother tongue, students have no exposure to 

English, making their role passive. Contrary to that the direct method is learner 

centered and in the words of Mart (2013, p: 183), “It is an exciting and interesting 

way of teaching English actively by making students’ participation possible in the 

class”. So the use of grammar translation method hampers students’ participation 

which not only influence fluency but accuracy. (Tables: 4.2.2, 4.3.15) 

The study exposed that English was not a means of communication between 

staff and the students in the school premises. Teachers- student’s frequent exposure to 

English language within the school premises gives them better practice of promoting 

communication skills. In the same way, they can also detach themselves from mother 

tongue for some time. To be sticking to one’s own mother tongue always affects 

speaking and listening skills of the second language. (Table: 4.2.18) 

The study investigated the presence of language laboratories in government 

secondary schools and found that none of the government schools had language 
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laboratory. The presence of language laboratories in schools facilitates the use of 

technology. Modi (2012) indicated that the use of technology is an innovation in 

English. According to him technological teaching of English language involves the 

features like Word processor, Internet facility, digital camera, digital video, video 

conferencing, e-mail, computer game presentation software. Critically examined the 

language laboratory, it not only works for the enhancement of language teaching but 

also for scoring high marks in the subject. In other words, the language laboratories 

assist the learners in the acquisition of language skills. (Tables: 4.1.15, 4.2.8, 4.3.13) 

It was also reported by the study that maximum number of principals were 

having no relevant qualification in the English language, yet they taught it at the 

secondary level. A principal is head of the institution that has to run it and is 

responsible for the managerial affairs of school. He has to hold meetings with officials 

and public regarding the issues pertaining to management and administration. This 

means he is always with short of time. Contrary to that, teaching is full time job which 

demands consistency and regularity from a teacher. A principal cannot be able to 

spare time to teach his or her class regularly as he or she has to dispose of other 

matters. Similarly, he or she is not able to be well prepared for the class. Resultantly, 

his or her teaching rouses no interest in students and they perform poorly in English 

subject. (Table: 4.1.6) 

The study explored that a majority of the principals were not supervising 

English teachers about their teaching in the English subject. This means that their role 

was passive. However, the role of a principal as an instructional leader is inevitable. 

His or her supervision both in management and instruction in school not only 

influence the performance of teachers but students as well. According to Lunengurg 

(2010, p-01), principals need to help teachers divert their attention towards students’ 

learning outcomes. The role of principal as instructional leader is to focus the prime 

aim and that is to help the students to achieve better in learning. (Table: 4.1.11) 

The study also showed that a majority of students felt shy and hesitant while 

speaking. Creative activities like discussion, speech delivery and topic presentation 

before the class always promote fluency and accuracy. However, if students are kept 

in tight environment, giving them no opportunity of expression through literary 

activities, they remain shy and hesitant. Therefore, teaching learning process of 
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English subject should be activity based where students may have maximum 

opportunity of participation in the class. (Table: 4.3.6) 

The study also found out that a majority of schools were not having A.  V.  Aids 

for English teaching. Absence of audio visual aids badly affected students’ 

performance in English. According to Daniel, (2013, p: 3812),” In English, A. V. 

Aids are used to make the teacher well equipped and facilitated”, In government 

schools, as reported by students, the problem is not only lying with absence of A.V. 

Aids but also with their proper usage. The teachers concerned should ensure their 

proper usage in order to enhance students’ interest towards language learning and so 

to perform well in examination.(Tables: 4.1.1, 4.2.09) 

The study revealed that overcrowded classrooms affected the teaching and 

learning process of English subject. This hampers teacher-student interaction in the 

class. Similarly, activity based learning where students’ participation is essential, is 

impossible in overcrowded classroom. Students’ ratio in a class should be 30 to 40 

students. In the same way, an overcrowded classroom has the problem of discipline, 

disturbance and control. (Table: 4.3.10) 

The study found that a majority of parents were uneducated and they did not 

emphasize their children to learn English. Similarly, students were found to be not 

doing their homework regularly. As indicated by this study that majority of parents 

were uneducated. Due to parents being uneducated, they were negligent towards their 

children education. According to Steinmayr, et al (2010, p-546) that there is a 

relationship between parents’ education and children’s academic achievement. It 

shows that if parents are illiterate or uneducated their children’s academic results are 

poor. Educated parents are always worried about their children and they can guide 

them better towards their destination. But government school students’ parents are 

very poor and illiterate. They themselves labor all the day and also engage their 

children who cause absenteeism and failure in the annual examination.(Tables: 4.1.14, 

4.3.17) 

As indicated by the study, a majority of students reported that teachers were 

neither teaching them grammar regularly nor improving their speaking skill. Today 

students face problems like lack of English knowledge and the proper use of English 

syntax. The main reason is that due weightage is not given to English grammar. 

(Tables: 4.3.3, 4.3.7) 



134 
 

The study indicated that English textbook was found lengthy and difficult to 

complete in time. It was also reported by the study that the English textbook focused 

Basic English skills and grammar. The present textbook of 10
th

 class is a collection of 

good lessons which aims to enhance students’ knowledge regarding vocabulary, 

grammar, reading comprehension, essay writing and other communication skills. 

However, exercises are very lengthy and above the mental level of the students. 

Contents of the textbook have been presented in a complex manner. Better the 

exercises in the textbook were brief and according to mental level of students. 

(Tables: 4.2.13, 4.2.14) 

It was found out that a majority of English teachers were not giving monthly or 

unit tests to their students. For a successful teaching learning process, evaluation of 

students’ learning is an essential part. The main purpose of evaluation is to refresh 

and update students’ knowledge and to improve it through further assessment. 

Monthly or unit tests give students an opportunity to polish their learning. Absence of 

monthly or unit tests in government schools has badly affected students’ results in the 

annual examination English subject. (Table: 4.2.15) 

The study disclosed that a majority of the students thought that English period 

was not more interesting than other subjects. The main reasons as indicated by this 

study were lengthy textbook and lack of creative and literary activities for their 

motivation. Motivation is a key factor to make teaching learning process interesting. 

Gardner (2006, p: 241), reported “Students with high level of motivation will do 

better in English learning than students with lower levels.” This shows that quality 

learning and motivation are inter dependent for acquiring good knowledge and skills. 

(Table: 4.3.5) 

Data gathered from the principals and teachers themselves showed that teachers 

were well prepared, regular and showing interest in taking their English classes. 

However, their students never gave good results. Language teaching is an art and the 

process of language teaching demands several practical activities inside the classroom 

where students’ participation produce promising results. For a teacher to be interested 

and regular for class makes no difference. The real difference is that he or she should 

generate multiple strategies of teaching like discussion, speech competition, words 

formation techniques, story writing, storytelling, paragraph writing and other spoken 

activities in order to catch students’ attention. (Tables: 4.1.4, 4.2.4) 
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The study explored that English teachers did not encourage students to 

communicate in English. Oral communication skills are developed through practice 

and it is essential for a teacher to create an environment among students for mutual 

discussion inside the classroom. This activity will not only encourage students to 

better express their feelings, it will also enable them to check their common mistakes. 

(Table: 4.3.18) 

 English language course like TOEFL is very essential for an English teacher if 

he or she is non native speaker. As teaching of English involves a number of things 

like teaching of phonetics, syntax and grammar so, a teacher is bound to be an expert 

of English language. This means that along with academic qualification, a teacher 

needs to have language course. However, this study identified that a maximum 

number of teachers were not having language courses like TOEFL, which contributed 

to students’ poor performance in English. (Table: 4.2.7) 

The study reported that time for the English period was not sufficient. There is no 

doubt in it that time for the English period has always been noted to be 40 minutes 

which is not sufficient. As English is considered a tough one, it is always the first 

period in all the schools. In the first period, the teacher has to do a number of things 

like taking roll of the students, fining the students for their absentees etc. So the 

teacher has hardly 20 minutes for teaching which is not sufficient for a subject like 

English. A time of 55 minutes should be a reasonable time for English period. (Table: 

4.2.10) 

It was found out that classroom environment was not conducive in a majority 

of schools. Conducive environment means spacious classroom, availability of library 

and language laboratory etc. It ensures purposeful learning. (Table: 4.3.20) 

5.3Relationship of Findings with the Research Questions 

In this section a relationship of the findings with the research questions have been 

addressed. The study formed a very strong relationship between the research 

questions and the data reflected in the tables. 

1. What is the failure ratio for the last five years in the English Subject at the 

Secondary Level? Dissertation is full of such details taken from Boards of 

Intermediate and Secondary Education Khyber Pakhtunkhwa (2011-2015). 

Failure ratio of the English Subject was found to be 35.95% against Urdu and 

Pak. Studies wherein failure ratio was identified as 2.2% and 3.61% 
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respectively which determined that failure ratio in the English subject was 

higher than other subjects. 

2. What are the causes of failure in the English subject at the secondary school 

level? These causes have been addressed in the questionnaires for data 

collection and findings have identified those causes very convincingly. The 

causes as highlighted by findings are as under: 

 The finding at table 4.1.1 identified the teachers who lack the relevant 

qualification. Table no 4.1.3, revealed that English teachers were not having in 

service teacher training. The findings at tables (4.2.2, 4.3.15) indicated that 

English teachers followed grammar translation method in the class. The 

finding at table 4.1.11 explored that the principals of schools were not 

supervising English teachers performance. The finding at table 4.1.10 showed 

non availability of A. V. Aids. Table 4.1.6 reflected that most of principals had 

no relevant qualification in the English subject yet they taught English subject. 

The finding in table 4.1.14 described that majority of parents neither 

emphasized their children to learn English nor they were helping them in their 

studies. Tables 4.1.15, 4.3.13 exposed that no school had English language 

laboratory. Similarly tables 4.3.3, 4.3.7, 4.3.6, 4.3.18, 4.2.7, 4.2.10, 4.2.13. 

4.2.14, 4.2.15, 4.3.10, 4.3.20, 4.3.01, and 4.2.18 have fully indicated the 

causes of failure in the English subject at the secondary school level. 

3. What are the causes of English language skills Deficiency of Students? 

   Findings of the study have revealed those causes. Table 4.1.4 revealed that 

majority of teachers did not use direct method but they were using grammar 

translation method. Table 4.1.20 explained that no literary or activity based 

learning were arranged in school for promoting language skills learning. Table 

4.2.5 indicated that English teachers did not encourage students to 

communicate in English. Table 4.2.6 exposed that English teachers did not 

engage students for practicing basic language skills. Table 4.2.9 explored that 

English teachers did not use Audio Visual Aids for teaching English subject. 

Table 4.2.10 highlighted that time for the English period was not sufficient. 

Similarly tables 4.3.1, 4.3.2, 4.3.3, 4.3.4, 4.3.6, 4.3.7, 4.3.10, 4.3.12, 4. 3. 13, 

4.3.15 etc indicate the causes as mentioned above. 
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5.4 CONCLUSIONS 

1. The study revealed that students of government high schools showed poor 

results in the English subjects. Contrary to that their performance in other 

compulsory subjects like Urdu and Pak. Studies was better. 

2.  A majority of English teachers teaching in government high schools were not 

having relevant qualification and in-service training. They lacked professional 

competence and so they could not make their teaching interesting. As also 

shown by the study’s findings, teachers did not have the language course like 

TOEFL. Being unqualified, untrained and professionally ill-equipped, they 

contributed to poor performance of students in the English subject. 

3. It was indicated by the study that teachers were applying grammar translation 

method in the class. It is a traditional method wherein the role of mother 

tongue is dominant. As a result of this method, students cannot develop their 

language skills because this is all teacher centered activity and students have 

no opportunity to participate. Hence, students showed very low achievements 

in examination. 

4. The study also reflected that teachers and students were using mother tongue 

as a means of communication in school. The role of mother tongue was 

dominant and English was almost ignored even by teachers. Promoting 

language skills need a lot of practice and emotional attachment. Thus, the use 

of mother tongue made them negligent towards English. 

5. English language laboratories for English learning were not available in 

government high schools. Language laboratories facilitate teaching of English 

language. It is a recent trend of language learning as indicated by Modi 

(2012). The prime purpose of teaching English through technology is to make 

it interesting and full of participation. However, in the absence of language 

laboratories the performance of students was poor. 

6. The study explored that a majority of principals had no relevant qualification 

in the English language, yet they taught English at the secondary schools level. 

The role of principal is, no doubt, an instructional leader and a guide for 

teachers within school but to teach a difficult subject like English needs a lot 

of professional competence and hard work. A principal has very short time for 

his routine matters and he cannot spare time for a class to teach to. Similarly, 
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if he is not qualified in English, he should refer it to the most suitable and 

competent teacher. The conclusion is that students always suffer. 

1. The study highlighted that a majority of principals as instructional leaders 

neither supervised nor checked the English teachers’ performance. Principal is 

the head of the institution and he is responsible for both administrative and 

teaching activities within the school. He should supervise the teaching 

activities of English teachers. As shown by the study, the principals did not 

check teachers’ performance in the English subject. 

2. Audio-Visual Aids for English language learning were not available in 

schools. A. V. Aids help the teacher and students both in useful and effective 

language learning. Without A .V. Aids students do not have the opportunity to 

understand the idea and they do not have maximum chance of active 

participation. Lack of A.V. Aids was responsible for low performance in the 

English subject. 

3. The study revealed that most of classrooms of secondary classes were found 

overcrowded that had huge impact on students’ poor performance in the 

English subject. In overcrowded classroom, very few students have a chance 

of participation in English learning activities. Similarly, teacher student 

interaction never builds at all which creates a big gap between teacher and 

student. In the same way, there are problems of discipline and classroom 

control. The voice of teacher is always not audible to the back sitters in the 

classroom. So the overcrowded classroom hampered English teaching. 

4. The study identified that majority of parents were found uneducated and they 

did not emphasize their children to learn English. The students who read in 

government schools belong to poor families. In the same way, their parents are 

illiterate and they have no idea of the importance of education and the English 

language. So they do not care about their children who in turn cannot perform 

well in their studies particularly English. The present study showed that 

students could not perform well because of uneducated parents. 

5. The study found that creative activities for language learning like essay 

writing, story writing, speech delivery etc, were not found among students. 

Lack of literary activities, as stated earlier, brings shyness to students. 

Therefore, students should be involved in activities which can develop writing, 
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speaking and listening activities. The government schools did not have such 

activities, so they performed low. 

6. It was found out that grammar was not taught regularly to secondary classes. 

Grammar is a set of rules through which words are structured together to form 

coherent written or spoken communication. To know and practice the rules of 

grammar is to understand the written language. As the study found that 

grammar was not taught regularly, the result was that they did not do well in 

the English subject. 

7. English textbook at the secondary schools level was found to be lengthy and 

difficult to complete. English textbook at the secondary level was found very 

informative regarding English language learning. The parts of reading 

comprehension and grammar were full of basic knowledge. However, the 

problem was that all the contents in book were lengthy and not organized 

according to mental level of the students. Exercises were lengthy and time 

consuming. It was very difficult for the teacher to complete it in time. 

8. This study depicted that in a majority of government schools, monthly or unit 

tests in English subject were not given. The principal and concerned teachers 

were responsible for not conducting these tests. Students’ bad performance in 

English was because of lack of monthly and unit tests.  

9. It was found out that classrooms environment was not conducive in 

government high schools. Classes were overcrowded having no electricity at 

all. There were problems of ill- discipline and disturbance. Due to huge 

number of students, the teacher and student interaction was not possible. 

5.5 RECOMMENDATIONS 

In the light of findings and conclusions some important recommendations were 

made as under: 

1. The study revealed that English teachers neither had the relevant qualification 

nor in- service teacher training. It is, therefore, recommended that the Education 

Department should select teachers with relevant qualification. They should be, 

further, trained through the institutions concerned.  

2. The study explored that English was taught through grammar translation 

method. It is prescribed that the direct method should be used to give students 
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maximum exposure to English language and also to enable them to achieve 

much better results in the English subject.  

3. It was indicated that English language laboratories were not available in 

schools. It is recommended that such laboratories should be established in order 

to make English teaching effective and interesting. The concerned teachers may 

also be trained regarding their correct usage. 

4. It was revealed that principals had no supervision or a check on teachers’ 

performance. It is suggested that principals should monitor the performance of 

their English teachers through evaluation process once a week. They should 

also   evaluate students in order to reach at the genuine solution of how to 

enhance students’ performance in the English subject. 

5. The study showed that there were no creative and literary activities of language 

learning in the English classrooms. It is recommended that the English teachers 

should arrange writing, reading, speaking and listening activities in the class to 

enhance students’ interest for learning language skills. 

6. The study indicated that in majority of government secondary schools, Audio-

Visual Aids were not available for English teaching. It is recommended that the 

department concerned should manage to provide the same facilities to schools.  

7. It was indicated that grammar was not taught regularly to students at secondary 

level. It is, therefore, suggested that two additional periods per week may be 

specified for grammar teaching and the teacher concerned should make it 

interesting by students’ participation.   

8. It was depicted by the study that overcrowded classrooms hampered students’ 

performance in the English subject as due to large number of students, very 

few of them could participate in learning activities. It is recommended that the 

Provincial government should facilitate them with additional classrooms and 

adjust 30 to 40 students per class.  

9. It was indicated that majority of parents were uneducated and they did not 

emphasize their children to learn English. It is suggested that teachers should 

bring in them an awareness regarding the importance of English language 

through good rapport. 

10. The results of the study reflected that English textbook was lengthy and 

difficult to complete. The curriculum planners should develop such textbook 
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which may be concise and easy to complete in time. Moreover, it should be in 

accordance with the mental level of the students. 

11. The study observed that monthly or unit tests were not given to students for 

the evaluation of their English learning. It is prescribed that teachers should 

arrange monthly or unit tests regularly. Students doing well in these tests 

should be rewarded or verbally praised to motivate them for annual 

examination. 

13 The study exposed that teachers and students used mother tongue in the 

English classes which badly affected students’ performance. It is 

recommended that teachers should adopt English into English approach in the 

class to make students capable to express much better in English. In this way, 

students will not be worried about their mistakes.  

14 It was indicated that English classrooms had no conducive environment for 

teaching and learning. It is prescribed that teachers should create motivation in 

teaching by introducing a friendly environment where students can act and 

participate freely. They should also treat students with mutual love and 

affection so that they are not afraid of failure in English subject. In this regard, 

it is also recommended that government should ensure spacious classroom. 

15 Last but not the least, it is suggested that the present study should be 

conducted further in Government Secondary Schools for Girls in Khyber 

Pakhtunkhwa, Pakistan for the identification of causes of failure in the English 

subject and suggestions as remedial measures. 

Finally, the recommendations as put by this study if implemented in true spirit, 

can, certainly, ensure an effective and useful teaching of English subject in 

Khyber Pakhtunkhwa which shall not only enhance quality of English learning but 

also enable the learners to do better in different fields both nationally and 

internationally. 
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         Appendix-1 

INTRODUCTORY LETTER 

 

Sarhad University, Peshawar 

        30
th

April, 2016  

Mr. Niamat Shah, a PhD (Education) Scholar of Sarhad University is 

conducting research on the topic, “An Analysis of the Causes of Failure in the 

English Subject in Government High Schools for Boys in Khyber Pakhtunkhwa, 

Pakistan”.  As English is a global language in the present era, it is but natural to 

identify and analyze those factors which hamper the performance of students in the 

English subject and cause failure on a large scale at the secondary level, particularly, 

in Government secondary schools in Khyber Pakhtunkhwa. 

I shall be highly obliged if you may kindly extend your valuable support and 

co-operation to the scholar in getting the required information. 

 

        Truly Yours, 

       Dr. Niaz Muhammad Aajiz 

             Research Supervisor  
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Appendix-II 

                        (QUESTIONNAIRE FOR PRINCIPALS)  

 Note: Responses from the respondents shall be kept as top secret and 

shall not be made public.                                                             

Name: ___________________        

Institution:____________________________________ 

District:_____________     Experience as Principal(in years)____________    

          Statements Strongly 

Disagree 

Disagree Undecided Agree 

 

Strongly 

Agree 

1. English teacher 

possesses the relevant 

qualification. 

     

2. English subject 

teacher is competent. 

     

3. English teacher has 

availed in-service 

teacher training. 

     

4. He applies the direct 

method in the English 

class.  

     

5. English teacher takes 

his class regularly. 

     

6. I have the relevant 

qualification in the 

English language. 

     

7. I teach English subject 

to secondary classes.  

     

8. He discusses the 

linguistic problems 

with me. 

     

9. I supplement teachers 

and students 

knowledge. 

     

10. My school has the 

facility of Audio-

Visual Aids. 

     

11. I (as instructional 

leader) always 

supervise and check 

the performance 

teacher. 

     



154 
 

12. I always ask and 

investigate the 

students about the 

difficulties in English. 

     

13. Teacher shows interest 

to teach the English 

subject. 

     

14. Parents are uneducated 

and they do not 

emphasize their 

children to learn 

English. 

     

15. Language laboratory is 

available and 

functional at school. 

     

16. Most students hesitate 

to learn English.  

     

17. Students eagerly wait 

for English class. 

     

18. Maximum failures 

occur in the English 

subject. 

     

19. In the school premises, 

English is a means of 

communication among  

the staff and students. 

     

20. English creative and 

literary programs are 

arranged in school 

regularly. 

     

                                                         Thank you for your cooperation. 
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Appendix-III 

(QUESTIONNAIRE FOR TEACHERS) 

Note:  Responses from the respondents shall be kept as top secret and 

shall not be made public. 

Name:___________________________________           

Institution:_______________________________ 

District:______       Experience as English Teacher ( in 

years)______________ 

           Statement                                                  Strongly 

Disagree 

Disagree Undecided Agree Strongly 

Agree 

1. I am an English teacher 

with  the relevant 

qualification. 

     

2. I  use the method of 

grammar and 

translation. 

     

3. I use the direct method 

when I teach English 

subject.  

     

4. I attend English class 

with proper preparation. 
     

5. I encourage my students 

to communicate in 

English. 

     

6. I engage students in 

classroom for practicing 

basic language skills. 

     

7. I have done English 

language course i.e 

TEFL. 

     

8. The facility of language 

laboratory is available 

in school. 

     

9. I use Audio Visual Aids 

in teaching the class.   
     

10. Time for the English 

period is sufficient. 
     

11. There is sufficient 

number of English 

periods in the time 

table. 

     

12. English classrooms are 

overcrowded. 
     

13.  English text book is      
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lengthy and difficult to 

complete. 

14. Basic language skills 

and grammar are 

focused in the text 

books of English. 

     

15. Monthly test are taken 

for the evaluation of 

English learning 

     

16. Students do their daily 

greetings in English. 
     

17. I engage my students in 

creative activities like 

essay, vocabulary 

building and 

pronunciation. 

     

18. In the school premises, 

teachers mutually 

discuss the school 

matters and interact in 

English language. 

     

19. In classroom, students 

mutually interact in 

English language. 

     

20. Students show better 

results in the English 

subject. 

     

Thank you for your cooperation 
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               Appendix-IV 

                   (QUESTIONNAIRE FOR STUDENTS) 

Name:________________        

Institution:_________________________________ 

 District:_______________        Class:___________ 

Statement Strongly 

Disagree 

Disagree Undecided Agree 

 

Strongl

y 

Agree 

1. Teacher uses mother tongue 

while he teaches us English. 

     

2. I am encouraged by teacher to 

speak English. 

     

3. Teacher uses recorded English 

conversational lessons for the 

improvement of listening and 

speaking skills. 

     

4. We use mother tongue with our 

English teacher in the classroom.  

     

5. English is a more interesting 

subject.                                                                                       

     

6. I   feel shy while participate in 

English discussion in classroom. 

     

7. Grammar is taught regularly and 

practically. 

     

8. The textbooks are quite 

motivating and helpful for 

learning English. 

     

9. I like the teacher’s method of 

teaching English. 

     

10. Overcrowded classrooms affect 

the teaching and learning process 

in the English period. 

     

11.  I am encouraged by the teacher      
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to discuss difficulties with him in 

the English subject. 

12. Audio Visual Aids are used in 

the English subject teaching. 

     

13.  Language laboratory facility is 

available in school. 

     

14. We are given monthly tests by 

our teacher regularly.  

     

15. We are taught by our teacher 

through the method of grammar 

translation. 

     

16. I do my homework in the English 

subject regularly. 

     

17. My parents are educated and they 

emphasize me for English. 

     

18. We communicate confidently 

with one another at school in the 

English language. 

     

19. We mostly interact with our 

family in English. 

     

20. My English result is better.      

                                                             Thank you for your cooperation 
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       Appendix-V 

LIST OF SAMPLE SCHOOLS INCLUDED IN THE STUDY 

A. BANNU: 

1. GHS Domel Bannu 

2. GHSS Ismail Khel Bannu 

3. GHSS Hakim Khan Bannu 

4. GHSS ShamshiKhel Bannu 

5. GCHSS Bannu 

6. GHS Nar Shakirullah Bannu 

7. GHS No.2 Laki Mira Khel Bannu 

8. GHS Wanda Baru Bannu 

9. GHS Jandu Khel Bannu 

10. GHS Ali Khel Bannu 

11. GHS No. 1 Bannu 

12. GHS Sadadlon FR Bannu 

13. GHS Ahmad Khel Bannu 

14. GHS Abdul Khel Bannu 

15. GHS Fazal Shah MitaKhel Bannu 

16. GHS MamashKhel Bannu 

17. GHS Narang Bannu 

18. GHS Kakwara Bannu 

19. GHS Barganatoo FR Bannu 

20. GHS Akleem Khan Bannu 

21. GHS Mori Payan Bannu 

22. GHS Gul Akram FR Bannu 

23. GHS Lalozai Bannu 

24. GHS DheriSaidan Bannu 

25. GHS BakkaKhel FR Bannu 

26. GHS Gamber Bannu 

27. GHS Musa Khan Jani Bannu 

28. GHS No. 3 Bannu 

29. GHS KotkaMuhd Khan Bannu 

30. GHS Mir Alam Chashmi Bannu 
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31. GHS Jan Killa Surani Bannu 

32. GHS Sikandar Khel Bala Bannu 

33. GHSS Kakki Khel Bannu 

34. GHS GulZamanGhoriWala Bannu 

35. GHS Ghajan Ismail Khani Bannu 

36. GHS Bilawar Khan Bannu 

37. GHS King Jan BahadarBannu 

38. GHS GulaAkram FR Bannu 

39. GHS Warika Jani Khel Bannu 

40. GHS Awal Khan FR  Bannu 

41. GHS ZarinGarang FR Bannu 

42. GHS Muhammad Khel FR  Bannu 

43. GHS AqlimQilaBannu 

44. GHS Zarwam FR Bannu 

45. GHS Bazar Ahmad Khan Bannu 

46. GHSS Narar Bannu 

47. GHS Mama Khel Banoshi Bannu 

48. GHS Hassan Khel Jaffer Khan Bannu 

 

B. KOHAT: 

1. GHS Thall Kohat 

2. GHS Parshai Kohat 

3. GHS Karbogha Kohat 

4. GHS khadizai Kohat 

5. GHS Lachi Payan Kohat 

6. GHS Darmalak Kohat 

7. GHS Landi Kachai Kohat 

8. GHS Ustarzai Payan Kohat 

9. GHSS Shakar Dara Kohat 

10. GHS Morai Payan Kohat 

11. GHS Sheikhan Kohat 

12. GHS Tora Stana Kohat 

13. GHS Naryab Kohat 

14. GHS Dara Adam Khel FR Kohat 
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15. GHS No. 2 Kohat 

16. GHS Sumari Payan Kohat 

17. GHS Nek Band Kohat 

18. GHS Shabkiwal FR Kohat 

19. GHS BesatKhel Kohat 

20. GHS SuniKhel Kohat 

21. GHS ZiaratAllahdad Kohat 

22. GHS ChambaGul Kohat 

23. GHS Daland Kohat 

24. GHS Shinwari Kohat 

25. GHS Sarozai Kohat 

26. GHS Bilitang Kohat 

27. GHS Kiri Shekhan Kohat 

28. GHS Turki Ismail Khel Kohat 

29. GHS Kot Kohat 

30. GHS Lal Garhi Kohat 

31. GHS ToraWari Kohat 

32. GHS Muslimabad Kohat 

33. GHS Chakar Kot Bala Kohat 

34. GHS Muhammad Khwaja Kohat 

35. GHS Shadi Pur Kohat 

36. GHS Jabbar Kohat 

37. GHS Shpalkiwal FR Kohat 

38. GHS Mandoori Kohat 

39. GCMHS No. 4 Kohat 

40. GHA Muhammad Zai Kohat 

 

C. PESHAWAR: 

1. GHSS No. 1 Peshawar city 

2. GHSS Tehkal Peshawar 

3. GHS No. 3 Peshawar Cantt 

4. GHSS No. 1 Peshawa Cantt 

5. GHS Hayatabad Peshawar 

6. GHS Masho Khel Peshawar 
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7. GHS Regi Lalma Peshawar 

8. GHS Maryamzai Peshawar 

9. GHS Gharibabad Peshawar 

10. GHS Urmar Payan Peshawar 

11. GHS Akbar Kili FR Peshawar 

12. GHS Sardar Garhi Peshawar 

13. GHS Garhi Ghulam Shah Peshawar 

14. GHS Matani Peshawar 

15. GHS Tela band Peshawar 

16. GHS Nanak Pura Peshawar 

17. GHS No. 2 Gul Bahar Peshawar 

18. GHS Zaryab Colony Peshawar 

19. GHS Musazai Peshawar 

20. GHS Nodia Payan Peshawar 

21. GHS Dabgari Peshawar 

22. GHS Peshtakhara Bala Peshawar 

23. GHS Sufaid Sang Peshawar 

24. GHS Nothia Qadeem Peshawar 

25. GHS PakhaGhulam Peshawar 

26. GHSS Dag Peshawar 

27. GHS Zangali Peshawar 

28. GHS Wadpaga Peshawar 

29. GHS Aza Khel Matani Peshawar 

30. GHS Takhtabad Peshawar 

31. GHS Ahmad Khel Peshawar 

32. GHS Bari Bagh Peshawar 

33. GHS KagaWala Peshawar 

34. GHS Sama Badaber Peshawar 

35. GHS Palosai Maghdarzai Peshawar 

36. GHS Yousuf Khel Peshawar 

37. GHS Chaghar Matti Peshawar 

38. GHS Seikh Muhammad Peshawar 

39. GHS Masho Gagar Peshawar 

40. GHS Malogo Peshawar 



163 
 

41. GHS Sarband Prshawar 

42. GHS Sherkira Peshawar 

43. GHS Said Azam Kili Peshawar 

44. GHS Kafoor Dheri Peshawar 

45. GCMHS Peshawar Cantt 

46. GHSS Hazar Khwani Peshawar 

47. GHS Manak Rao Peshawar 

48. GHS Garhi Karimdad Peshawar 

49. GHS Hassan Garhi Peshawar 

50. GHS Jogiwara Peshawar 

51. GHS Masho Gagar Peshawar 

52. GHS Shirkiea Peshawar 

53. GHS suraizai Bala Peshawar 

54. GHS Garhi Sherdad Peshawar 

55. GHS Bela Baramad Khel Peshawar 

56. GHS Kakshal Peshawar 

57. GHSS Chamkani Peshawar 

58. GHS Mashogagar Peshawar 

59. GHSS No. 4 Peshawar city 

60. GHSS No. 3 Peshawar 

61. GHS Suraizi Payan 

62. GHS Gul Bela Peshawar 

63. GHSS No. 2 Peshawar Cantt 

64. GHS Nothia Jadeed Peshawar 

65. GHS Lakarai Kaniza Peshawar 

66. GHS Urmar Bala Peshawar  

D. MARDAN: 

1. GHSS Pirabad Mardan 

2. GHS Badar Banda Mardan 

3. GHS Mian Khan Mardan 

4. GHS Sangao Mardan 

5. GHS Shamozai Mardan 

6. GHSS KohiBarmol Mardan 

7. GHS Bubozai Mardan 
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8. GHS Katlang Mardan 

9. GHS Babuzai Katlang Mardan 

10. GHSS Dheri Likpani Mardan 

11. GHS Alo Mardan 

12. GHSS Qasami Mardan 

13. GHSS Qasim Toru Mardan 

14. GHSS Mayar Mardan 

15. GHS Kodinaka Mardan 

16. GHS Sarfaraz Kili Mardan 

17. GHS Sawaldher Mardan 

18. GHSS Gaddar Mardan 

19. GHS Bakhshali Mardan 

20. GHS Gujrat Mardan 

21. GHS Garyala Mardan 

22. GHS Khairabad Mardan 

23. GHS Rustam Mardan 

24. GHS Toru Maira Mardan 

25. GHSS Manga Mardan 

26. GHSS Chamtar Mardan 

27. GHSS Baghdada Mardan 

28. GHSS No. 4 Mardan 

29. GHS Sharqi Hoti Mardan 

30. GHS Landaki Mardan 

31. GHS Tambulak Mardan 

32. GHS Koragh Mardan 

33. GHSS Manga Mardan 

34. GHS Sowaryan Mardan 

35. GHS Katigari Mardan 

36. GHS Ghala Mardan 

37. GHS BalaGarhi Mardan 

38. GHS Garhi DaulatZai Mardan 

39. GHS Mala Dheri Mardan 

40. GHS Lundkhwar Mardan 

41. GHSS Hathian Mardan 
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42. GHS Shergarh Mardan 

43. GHS Jalala Mardan 

44. GHS TakhtBhai Mardan 

45. GHS Sari Bahlol Mardan 

46. GHSS Takkar Mardan 

47. GHS Machi Mardan 

48. GHSS ShahbazGarhi Mardan 

49. GHS Kopar Banda Mardan 

50. GHSS IkramPur Mardan 

51. GHS Shamshadabad Mardan 

52. GHS No. 3 Mardan 

53. GHSS No. 1 Mardan 

54. GHSS Bicket Gunj No. 2 Mardan 

55.  GHS Bicket Ganj No.1 Mardan 

56. GHSS Gujar Garhi Mardan 

57. GHSS Palo Dheri Mardan 

58. GHS Baringan Mardan 

59. GHS Zorabad Mardan 

60. GHS Kata Khat Mardan 

61. GHS Kotkai Mardan 

62. GHS Ghala Dher Mardan 

63. GHSS Pir Saddi Mardan 

64. GHSS Garhi Kapura Mardan 

 

E. LOWER DIR: 

1. GHSS Hayasari Dir Lower 

2. GHS Manjai Dir Lower 

3. GHSS Bagh Dir Lower 

4. GHS Haji Abad Dir Lower 

5. GHSS Mayar Dir Lower 

6. GHS Shamshi Khan Dir Lower 

7. GHS Bagh Maidan Dir Lower 

8. GHSS Khall Dir Lower 

9. GHSS ZiaratTalash Dir Lower 
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10. GHSS Zaim Dara Dir Lower 

11. GHSS Samar Bagh Dir Lower 

12. GHSS Towda Cheena Dir Lower 

13. GHSS Munda Dir Lower 

14. GHSS Ramora Dir Lower 

15. GHSS Ouch Dir Lower 

16. GHS Kambat Dir Lower 

17. GHS Khazana Dir Lower 

18. GHSS Khanpur Dir Lower 

19. GHS Mian Kili Dir Lower 

20. GHS Khair Dara Dir Lower 

21. GHS Bari Kot Dir Lower 

22. GHS Kad Dir Lower 

23. GHS Gumbat Barida Dir Lower 

24. GHS Shalkandi Dir Lower 

25. GHS Asbanr Dir Lower 

26. GHS Dheri Kashmir Dir Lower 

27. GHS Makhai Dir Lower 

28. GHS Pingal Dir Lower 

29. GHS Mirakai Dir Lower 

30. GHS Kower Dir Lower 

31. GHS Sadbar Kili Dir Lower 

32. GHS Taimargara Dir Lower 

33. GHS Banda Talash Dir Lower 

34. GHS Kohsari Dir Lower 

35. GHS Chel Kandaro Dir Lower 

36. GHS Jugha Bunj Dir Lower 

37. Ghs Mina Kili Dir Lower 

38. GHS Sawni Dir Lower 

39. GHS Gandigar Dir Lower 

40. GHS Badin Dir Lower 

41. GHS Khungi Dir Lower 

42. GHS Balambat Dir Lower 

43. GHS Warsak Dir Lower 
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44. GHS Dalgram Dir Lower 

45. GHS Ghura Banda Dir Lower 

46. GHS BadwanDir Lower 

47. GHS Tor Qilla Dir Lower 

48. GHS Ondasi Dir Lower 

49. GHS Doll Dir Lower 

50. GHS Garban Dir Lower 

51. GHS Timtai Dir Lower 

52. GHS Kapori Dir Lower 

53. GHS Bamkot Dir Lower 

54. GCMHS Taimargara Dir Lower 

55. GHS Khadozai Dir Lower 

56. GHS Siah Warghar Dir Lower 

57. GHS Malakand Dir Lower 

58. GHS Bajouro Dir Lower 

59. GHS Shawa Dir Lower 

60. GHS Chinar Kot Dir Lower 

 

F. SWAT: 

1. GHS Khwaza Khela Batai Swat 

2. GHSS Fateh Pur Swat 

3. Ghss Baidara Swat 

4. GHSS Bama Khela Bala Swat 

5. GHSS Char bagh Swat 

6. GHS Mata Swat 

7. GHS Guli Bagh Swat 

8. GHSS Khwazakhela Swat 

9. GHS Qamber Swat 

10. GHS Minglore Swat 

11. GHS Shawar Swat 

12. GHS Madyan Swat 

13. GHS Chuprial Swat 

14. GHS Asala Swat 

15. GHS Bandai Swat 
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16. GHS Shagai Swat 

17. GHS Swagalai Swat 

18. GHS Kokarai Swat 

19. GHSS Mingora Swat 

20. GHS Mankial Swat 

21. GHS Kalam Swat 

22. GHS Nankial Swat 

23. GHS Chowga Swat 

24. GHS Chin Koli Swat 

25. GHS Shalband Swat 

26. GHS Shahar Swat 

27. GHS Pishmal Swat 

28. GHS Topsin Swat 

29. GHS Landar Swat 

30. GHS Peshlar Swat 

31. GHS Shang Swat 

32. GHS Sakhra Swat 

33. GHS Sijbarn Swat 

34. GHS Jano Swat 

35. GHS Shamozai Swat 

36. GHSS Bari kote Swat 

37. GHS Ranyal Swat 

38. GHS Shah toot Swat 

39. GHS Kuspao Swat 

40. GHSS Butyal Swat 

41. GHS Utror Swat 

42. GHS Shalpin Swat 

43. GHSS Kishawra Swat 

44. GHS Dheri Peran Swat 

45. GHS Jalbanr Swat 

46. GHS Shikowalai Swat 

47. GHS Maim SWAT 

48. GHS Bela Swat 

49. GHS Danorai Swat 



169 
 

50. GHS Shawaunal Swat 

51. GHS Kotkai Swat 

52. GHS Pondai Swat 

53. GHS Totano Bndai Swat 

54. GHS Gumoi Swat 

55. GHS Matiltan Swat 

56. GHS Amankot Swat 

57. GHS Kanjo Swat 

58. GHSS Kabal Swat  

59. GHS Deolai Swat 

60. GHS Nangolai Swat 

61. GHS Biha Swat 

62. GHS Manyar Swat 

63. GHS Islampur Swat 

64. GHS Chitor Swat 

65. GHS Chamtalai Swat 

66. GHS Laikot Swat 

67. GHS Parra Swat 
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     Appendix-VI  

  RESULTS OF URDU IN AGGREGATE 2011-2015 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

S.NO DISTRICTS NO OF 

STUDENTS 

APPEARED 

NO OF 

STUDENTS 

FAILED 

FAILURE 

RATIO IN 

URDU 

SUBJECT 

 

1 

 

BANNU 

 

8523 

 

196 

 

2.31% 

 

2 

 

KOHAT 

            

           7213 

 

155 

 

2.16% 

 

3 

 

LOWER DIR 

 

10501 

 

283 

 

2.70% 

 

4 

 

MARDAN 

 

12436 

 

273 

 

2.20% 

 

5 

 

PESHAWAR 

 

13701 

 

246 

 

1.80% 

 

6 

 

SWAT 

 

12802 

 

307 

 

2.40% 

 

 

 

 

TOTAL 

 

65177 

 

1460 

 

2.20% 
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       Appendix: VII 

 

Average Annual Results of the Session 2011 to 2015  

S.NO NAMES  OF 

DISTRICT 

AVERAGE NO 

OF STUDENTS 

APPEARED 

AVERAGE 

NO OF 

STUDENTS 

FAILED 

FAILURE  

RATIO IN  

ENGLISH 

1   BANNU 8523 3240 38.02 % 

2  KOHAT 7213 2704 37.50 % 

3 LOWER DIR 10501 3844 36.61 % 

4 MARDAN 12436 4132 33.23 % 

5 PESHAWAR 13702 4850 35.40 % 

6 SWAT 12802 4814 37.61 % 

 TOTAL 65177 23431 35.95 % 
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        Appendix-VIII 

 

CRITICAL VALUES OF THE X 
2
 DISTRIBUTION 

 

 

 

 

 Probability of the Chi-Square [P (X 
2
)] 

df 0.995 0.975 0.9 0.5 0.1 0.05 0.05 0.01 0.005 

1 0.000 0.000 0.016 0.455 2.706 3.841 5.024 6.635 7.879 

2 0.010 0.051 0.211 1.386 4.605 5.991 7.378 9.210 10.597 

3 0.072 0.216 0.584 2.366 6.251 7.815 9.348 11.345 12.838 

4 0.207 0.484 1.064 3.357 7.779 9.488 11.143 13.277 14.860 

5 0.412 0.831 1.610 4.351 0.236 11.070 12.832 15.086 16.750 

6 0.676 1.237 2.402 5.348 10.645 12.592 14.449 16.812 18.548 

7 0.989 1.690 2.833 6.346 12.017 14.067 16.013 18.475 20.278 

8 1.344 2.180 3.490 7.344 13.362 15.507 17.535 20.090 21.955 

9 1.735 2.700 4.168 8.343 14.684 16.919 19.023 21.666 23.589 

10 2.156 3.247 4.865 9.342 15.987 18.307 20.483 23.209 25.188 
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         Appendix- IX 

Researcher’s Contribution 

 When the researcher started work on the study titled,” An Analysis of the 

Causes of Failure in the English Subject in Government High Schools for Boys in 

Khyber Pakhtunkhwa, Pakistan” he intended to contribute practically in resolving 

the problem. He dedicated his time to the process of data collection and its statistical 

analysis. So he completed the process of data collection and analysis. When he took 

over charge as principal at GHSS Fathma Mardan, he found that 30 students out 62 

got failed in the English subject in the SSC (A) 2016. As a contributor to resolve the 

problem, he took some steps not only to minimize the failure ratio but also raised the 

proficiency level of students in the English language. 

 SSC (A) 2016 English Subject Results of GHSS Fatima Mardan 

S.NO Students Appeared Students Failed  Failure Ratio 

1 62 30 48% 

 

The researcher adopted some strategies on the lines of his research findings. He 

declared the 9
th

 class as a model class. The class began as per the following lines: 

1. Mr. Sahib Zaman M.A in English, M. Ed and a well trained teacher with more 

than 20 years teaching experience in the reputed institutions was hired. 

2. Time for the English period was fixed as one hour. Similarly, three extra 

periods were also fixed for English in the daily schedule. 

3. English began to be taught by using the Direct Method. 

4. Questions answers and mutual discussion between teacher and students 

continued in the English language. 

5. Mother tongue was banned inside the class. 

6. As there was no multimedia, a computer system was used for presentation of 

some lectures like Professor Duncan, BBC and VOA. 

7. Textbook along with exercises was taught by regular participation of students. 

8. Grammar was taught interestingly and students were engaged in the process. 
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9. Home assignments were given to students and duly checked the next day. At 

first the ratio of doing home assignments by students was low but when the 

parents were involved in the process then it was improved. 

10. The interest of students for English learning was raised due to their direct 

involvement in discussion, essay writing, role play and sentence making. 

11. Their reading skill was developed by reading English news paper once a 

week. 

12. Writing skill was improved with the help of essay writing, story writing, 

paragraph writing and dictation. 

13. Absenteeism of students was banned and in this regard parents were 

contacted. 

14. I (as principal) always supervised the class and made all the necessary 

arrangement if needed. 

15. Mr. Sahib Zaman taught English regularly and students took interest in 

English 

At the end of the session, the board exam was conducted and students gave better 

results. 

 SSC (A) 2017 English Subject Results of GHSS Fatima Mardan  

S.NO Students Appeared Students Failed Failure Ratio 

1 49 08 16% 

 

Next year the same class was promoted to 10
th

 and students were taught the same 

way and their results in the English subject were so much improved that only one 

student out of 47 got failed.  

  SSC (A) 2018 English Subject Results of GHSS Fatima 

Mardan  

S.NO Students Appeared Students Failed Failure Ratio 

1 47 01 02% 
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        Appendix-X 

SSC (A) 2016 English Subject Result of 10
th

 Class GHSS Fatima Mardan 
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         Appendix-xi 

SSC (A) 2017 English Subject Results of 9
th

 class GHSS Fatima Mardan
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         Appendix-xii 

SSC (A) 2018 English Subject Results of 10
th
 Class GHSS Fatima 

Mardan 
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         Appendix-XIII 

VITAE 

Mr. Niamat shah son of Ziarat Khan, a PhD (Education) Scholar Sarhad 

University of Science and Information Technology Peshawar belongs to 

Katlang Mardan. He was born on 17
th

 December, 1972 in a village named 

Likpani which is a rural area of Thesil Katlang District Mardan. He belongs to 

a distinguished Pakhtune family. He did his matriculation with distinction 

from his native town and then sought admission in F. Sc Pre Medical at 

Islamia College Peshawar. He did M.A in English literature from the 

University of Peshawar and finally was selected as Subject Specialist in 

English by the Khyber Pakhtunkhwa Public Service Commission in 2003. But 

he continued his study and did M.A in History (2007) from the University of 

Peshawar with first division. He earned Gold Medal in M. Ed from Abdul 

Wali Khan University Mardan in the session 2010.  

Due to his deep vigor for higher studies, he got admission in M. Phil 

Education Program at Abasyn University Peshawar and completed his study in 

2013. At last he preferred to get admission to PhD Education Program at 

Sarhad University of Information Technology Peshawar. His research study is 

of great importance in the sense that English language has a global position 

which needs to be learnt. Therefore, the causes which are responsible for the 

failure in the English subject should be explored and analyzed in order to 

suggest some remedial measures. He explored the causes, analyzed and 

interpreted them. 

 


