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ABSTRACT 

Education is conceived as the powerful instrument for bringing about desired changes in 

social and cultural life of the nation and the teacher being the key actor in educational process is 

considered as the change agent. The rapidly changing world is calling new ways of addressing 

school changes; Pakistan has also brought a lot of changes and reforms to address the 

educational problems and to keep pace with the fast changes in the field of science and 

technology. The purpose of this study was to analyze the attitude of the teachers towards reforms 

at school level in Punjab, Pakistan. For this purpose, seventy two schools having equal number in 

gender and demographic level of urban and rural, comprising all categories of primary, 

elementary and secondary were selected through area cluster sampling technique. Survey method 

technique was applied and a questionnaire based on five-point Likert scale comprising sixty 

three items divided into five dimensions was developed.  The tool was an adaptation of ASTTP 

(Hussain, 2004). The tool was got validated by experts‟ opinion and through calculating the 

Factor Loading and also by determining the Cronbatch Alpha. To analyze the data, arithmetic 

mean, percentage, standard deviation and t- test were calculated by using the computer 

programs; Ms-Excel and SPSS. It was concluded by the study that respondents showed much 

positive response towards the questions of administrative reforms, medium of instruction reforms 

and Chief Minister Roadmap reforms dimensions while, towards examination reforms and 

computer education reforms dimensions, respondents also showed positive attitude but with 

lower statistics. Qualifications wise analysis showed that as the degree of qualification of the 

teachers rises, the level of positivity of attitude is also rises against all dimensions and from this 

positive impact of reforms is also inferred. The comparison between urban and rural teachers 

showed that there is significant difference between the attitude of the respondents of the rural 

and urban areas and the respondents of the rural areas showed much better positive attitude 

against all dimensions of reforms. The gender wise comparison of the respondents reflected that 

female teachers had more significantly positive attitude towards all dimensions of reforms as 

compared to male teachers. Comparison between the teachers of all sections of the selected 

schools clearly indicated that attitude towards first three dimensions; Administrative reforms, 

Medium of Instruction reforms and Chief Minister Roadmap reform was much positive as 

compared to others two dimensions of examination reforms and computer education reforms. 
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Through this study, it was recommended that in policy making or formulating any reform 

initiative, positive involvement of teachers‟ opinion must be ensured next time. Course outlines 

and methods of teaching of the teacher training institutions are revised according to trends of the 

modern era of globalized world. Indicators for the Chief Ministers‟ roadmap must be revised and 

fixed on the ground realities and on the disparity between rural and urban areas.  
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CHAPTER - 1 

INTRODUCTION 

Education is well thought-out as the powerful mechanism for the economic and 

individual development and is playing a role as a drive force in carrying about the required 

changes for societal and cultural existence of the individuals of a nation. Education is a change 

agent and imperative for development of a nation. It not only changes the environment and the 

whole culture of the society but is also influenced by the environment within which it exists 

(Hussain, 2004: Ambani & Birla, 2000). Since 1980s, rapid changes have been occurred in every 

society in the world due to the pressure of worldwide, international antagonism, and confined 

socio-political strains. It is suggested in the UNESCO Report (2005) that policy responses are 

required for all such changes in general global environment, technology and in labor market. 

Cheng, Chow, & Mok, (2007) are of the opinion that in such a fast revolutionary period, reforms 

in education have become inevitable in school education. With an anticipation to convene 

diverse confronts and to follow latest up comings in the newt millennium, many radical reforms 

have been initiated in many countries. The element of continuity and changes remains eternal 

and it is upon the society to determine its pace and direction. 

Shami & Hussain (2005) are of the view that against challenges of the globalization, 

emerging needs and opportunities Pakistan is determined to respond positively through education 

because it is being considered a key to change and advancement. The kind of education, 

provided to the people determines the progress and prosperity of the country. Education has 

potential and ability to transform societies and to fully recognize human capabilities, to prepare 
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workers to contribute in the global economy and to provide citizen with the tools for full 

commitment in public life. 

The plight of the education in Pakistan is very grim as indicated by Kranstadt (2005) and 

in the World Bank Report (2004) that educational index of Pakistan is the lowest of any country 

in the world outside Africa. They further indicated that Pakistan is single among the merely 

twelve countries of the world that spend a lesser amount of than 2% of their GNP on teaching. 

The literacy rate as given in the PSML survey of Government of Pakistan (2014) is 58% which is 

the lowest in the region even lower than our own departed part the Bangladesh. 

There are many problems in education system of Pakistan. Problems, identified in the 

system are legion. Some of them are listed by the Parveen (2008) as outdated course and 

curriculum material, poor quality of teachers, poor students discipline, low students motivation, 

the course contents with lack of relevance to social and economic needs, disparities in gender 

and class, absence of research facilities, and fiscal insolvency. According to Azeem et al (2009) 

the negative attitude and lack of dedication on the teachers side, teacher absenteeism, poor 

infrastructure of the educational institution, over-crowded classrooms, lack of well equipped IT 

and science laboratories, outdated and inadequate teaching and learning material and erroneous 

examination system which forces the students to rely on cramming and rote- learning instead of 

producing creativity. Khan (2005) and Khalid and Khan (2006) also show their concerns over the 

mushrooming growth of the poor quality private English medium schools and three folded 

educational system pertaining to public schools, English medium schools and the traditional 

religious Maddaris, which produce the alienation among the masses of the society. 
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Since its independence in 1947, Pakistan has brought about lot of changes and reforms in 

the entire education structure at the federal and provincial arena to address the educational 

problems, to bring about harmonious development in the country, to improve the right of entry 

and excellence of the education and to keep pace with the fast changes in science and technology 

(Mirza, 2007; Shami and Hussain, 2005; World Bank Report, 2007). These reforms and 

modification are multivariate in nature and structure. In his message delivered in the first 

educational conference in 1947, Quaid-e-Azam, Muhammad Ali Jinnah firmly stressed on taking 

practical steps in modifying the whole education system of the country (AIOU, 2010: Shah, 

2003). For giving quality education, changing and enhancing the curriculum, resolving the 

problem of medium of instruction, preparing standard textbooks and streaming the planning and 

management of the institutions various strategies and plans have been beautifully worked out by 

several commissions and under different polices till the recent years but the situation regarding 

the education in Pakistan as referred in Sayed (2009) has been very uncertain and critical yet. 

Punjab, the largest province of Pakistan with population of hundred millions which 

embodies the 60 percent of the country‟s total population has embarked on some of the most 

ambitious and innovate education reforms across the globe (World Bank, 2008). Such as reforms 

in the administrative structure of the education system, curricular reforms, reforms regarding the 

medium of instruction, reforms in respect to providing missing facilities and to improve the 

infrastructure of the educational institutions. The reforms regarding the teachers qualification, 

training and their compensation, reforms to equipped the educational institution with the science 

and IT laboratories and reforms to provide books, stipends and scholarships to the students can 

also be included. 
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A teacher is the human personality that shares a central responsibility in any structure of 

education and shapes or molds the whole process of education (Hussain, 2004). Kishan (2007) 

referred that quality of the education directly depends upon the instructional techniques, 

assessment procedures, infrastructure facilities, competencies and commitment of the teacher. 

While, commitment and competencies on the part of the teacher are considered crucial because 

these will certainly bring about changes in the surrounding learning environment and also to 

overcome his weaknesses. Memon (2007) believes that most vital component of any system of 

education is perhaps - the teacher. The atmosphere and organizational arrangements surrounded 

by him and in which he execute his functions not the least of these being and lot of other factors, 

their qualification, motivation, training, experience, aptitude and attitude depends upon how well 

he teach and show his performance. It is the teacher who raises the level of school performance, 

performance related to out of school activity, parental control, community contact and 

cooperation. It has played a pivotal role not only in the school system but also in the social 

system as a catalyst of change and development throughout the history. Hussain (2004) 

acknowledges that teaching is a demanding occupation and individual teachers who are 

sufficiently equipped and have specialized approach can bear the important tasks of a nation 

building. This occupation demands constructive attitude towards the teaching and obviously 

more clear-cut goals and love for profession. 

Human action is self-possessed of a lot of characteristics, and attitude is one of the 

significant of these characteristics to understand the human behavior. One‟s attitude towards the 

idea, thing, person and object in his environment combines to form his behavior. In this approach 

attitude are responsible to enormous level for a meticulous manners of an individual (Mangal, 

2009). Thurston (1946) explains the attitude as “the scale of optimistic or pessimistic outcome 
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connected through a number of psychological things”. Several phrases, signs, mottos, 

individuals, idyllic or plans towards those people fluctuate in optimistic or pessimistic respect 

means the psychological object. Allport (1935) illustrates attitude as “psychological and neural 

condition of willingness planned throughout practices.” Katz (1959) prefers to treat approach as 

“a propensity or disposition to assess an entity or sign of that entity in a definite technique.” 

According to cherry (2015) experiences resulted directly to attitudes. They might result because 

of the straight individual experiences or sincere observations. Communal norms and the 

community roles strongly influence the attitudes. How natives are predictable to perform in 

meticulous task or circumstance is directly related to the social norms. An appropriate 

considering behavior towards a society rule is said to be a social norm. 

 In a variety of ways attitudes can be learned. Advertiser uses traditional training to sway 

the approach towards a meticulous product. When we are seeing an infantile gorgeous couple 

having entertaining on a steamy sea shore, take pleasure in a game drink in a television 

commercial. Thus we were developing a positive association with this particular beverage 

through this attractive and appealing simile. Operant conditioning method is used to developing 

positive or negative association with product. Most of the attitudes are learnt through observation 

of the people around you and you are likely to develop the same belief which is particularly 

admired by the most of the people around you. For example, children usually exhibit the outlook 

of their parents and the teachers because they spend most of their time in observing them at 

home and in school. Hockenbary & Hockenbary (2012) are of the opinion that people behavior is 

in agreement with their attitudes but some social scientists differ with it and said that actual 

behavior and the attitude are not on the same path. 
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Attitudes are not straight evident but are contingent from the individuals‟ obvious deeds 

which are either verbal or non verbal. Haider and Shakir (2004) established the view that on the 

basis of persons‟ reliable manners-pattern to an incentive, attitudes are moderately steady 

particularly in grown-ups. Mehmood (2007) is of the view that universally teachers are 

considered conservative and are reluctant to accept the change. There are many reasons for 

teachers being unwilling to change their approach, not least because with the passage of time the 

investment they have made in knowledge and skills will tend to be devalued. The natural human 

temptation they also face to resist any change which may leave their stock in trade obsolete. 

Memon (2009) narrates that success of any reform process is bound to the positive professional 

attitude of the teachers which is nowadays questionable and is being considered a problem in 

Pakistan. 

Rizvi (2000) and AKU- IED (2003) claim that despite other worst problems faced to 

education system in Pakistan, problems of low quality, passive attitude, the lack of self-

confidence and miserable specialized position of the public school teachers are most grave for 

all. They further claim that if schools have innovated programs, high standards and up-to-date 

technology and instructional material they can not be good unless their teachers are good. 

Ingvarson (1997) rightly states, “To contain the top schools, we have got to the most excellent 

teachers.”  Teachers‟ knowledge plus work is the nearly all significant manipulate on students 

learning. National Education Policy 1998-2010 claims that for employing the entire educational 

improvements at prairie root stage teacher is considered the most essential aspect. Any policy 

action or reform can yield its fruit, only if their implementers have true spirit for implementing 

such program and in education the teachers are implementer of the policy in the field, without 

their positive attitude the policy may remain hung in the vacuum. 
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Being main player in education and to fulfill their professional duties in the internal and 

the external environment teachers have to look up numerous novel transforms, anticipations and 

reservations. They are regularly essential to adopt prolonged tasks and responsibilities other than 

teaching, associated with school administration, staff development, prospectus scheduling and 

growth, school supporting developments and operational through other professional, social and 

political managers (Cheng et al. 2007; Lea man, 2006; Solar, Craft and Burgess, 2001).                               

Haney and Andrew (2007) claim that society is calling original techniques of dealing with 

schools transforms and it is turn into obvious that class- room teacher should be the hub of 

reshuffling. Siddiqui (2010) argues that a qualitative improvement in education is needed and all 

quarters of the society lay great stress on it. A new curriculum or an improvement in educational 

policies usually focuses on by the quality rhetoric. Therefore, as an initial step, each new 

government embarked upon curriculum reforms. The curriculum is a significant aspect in 

education but teachers who perform it inside classrooms are the key player. The school 

environment, teaching tools and teachers‟ interaction with the students, give birth to a latest and 

vibrant curriculum. 

Owing to demand of the competitive and the modern world, Pakistan government has 

launched a number of reforms in education sector particularly from the beginning of the 

21
st
century; these reforms have revolutionized and created a thrill in the passive and stagnant 

education system of the country. Education has become the first priority of the political 

leadership. The governments and donor agencies have made generous funding for restructuring 

the whole components of the education system, for instance primary, secondary and superior 

education and especially the school education has been given the first priority because of its sole 

importance. 
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Beside the National Education Policy 1998-2010 and National Governments‟ ESR 

Program 2001-2004, the entire region has made consequential number of initiatives and 

involvements for achieving the nationwide policy goals in addition to development of the 

education through the aid of nationwide and overseas endowment agencies. According to 

Woodrow Wilson Report (2006), a wide range reforms agenda is implemented by the Punjab 

province to promote devolution, to improve the pecuniary management, and improve service 

delivery in education sector. For this purpose, numerous programs have been started such as 

PERSP-Punjab Education Sector Reform Program; this program has the following innovations; 

I. Provision of missing infrastructure to 63674 schools in Punjab 

II. Distribution of free text books up to secondary students 

III. Stipends to girl students 

IV. Recruitment of new teachers 

V. Re-utilization of school councils 

VI. Monitoring and evaluation  

VII. Teachers training 

VIII.  Establishment of  Punjab Education Foundation 

IX. Literacy programs 

X. Awareness campaign. 

Beside the PERSP, the Punjab government has also launched many useful and innovative 

programs for school education, such as:  

1. Establishment of Punjab Examination Commission 

2. Change and update of science and math curricula 
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3. Setting up of cluster centre 

4. Establishing computer and IT laboratories 

5. Scholarships and establishment of Endowment Fund for the brilliant and needy students. 

6. Danish School system 

7. Implication of English subject from the class 1
st
 

8. Conversion of Urdu medium Government Schools into English medium schools 

9. Establishing the District Education Authorities for schools 

10. Management rationalization of the teachers 

11. Computerization of the inter and SSC examination system 

12. Chief Minister road- map for education 

13. Laptop scheme for brilliant students 

( Rashid, 2000; Burkey, et al. 2005; Wall,2007; World Bank, 2007; The News, July 15, 

2010;www.pportal.punjab.gov.pk; www.punjab.prsp..gov.pk) 

There is lot of critics and applaud for these reforms as reflected in the AKU-IED Report 

(2003) and by the Burkey et al. (2005) that affirmative accomplishments have been conquered in 

every strategy region; up till now there are huge breaches among the strategies and their 

implementations, ensuring from miscellaneous interpretation of the strategy and reduced 

synchronization among the verdict creator and implementer at diverse level. As stated earlier, 

and it is further concentrated on by Memon (2009) that educational reforms cannot be successful 

until teachers and other stakeholders are committed to innovative practices. A large segment of 

the teachers‟ community and intellectuals from the masses have reservation over some of the 

reforms and even there is a protest against some of the above mentioned reforms by the teacher 

unions and students. For example, Butt (2011) and others have reservation on the policy of 

http://www.pportal.punjab.gov.pk/
http://www.punjab.prsp..gov.pk/
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setting Danish School System that Punjab government has spending billions on this scheme at 

the same occasion while thousands of government schools require essential amenities. They 

further questioned the sustainability of the project. They consider with the aim of alter in the 

government each obsession would fall down and massive funds depleted happening the project 

would go squander since every latest government has possess its precedence. They have the 

argument that research has proved that any external solution to enhancing quality of education 

would have adverse effect, developing countries, particularly Pakistan has already experienced it. 

They further added education would become costly and access to education would be limited 

(Khalid and Khan, 2006; The News, Feb.11, 2010; The Dawn, Jan. 31, 2010; Paracha, 2010). On 

the other hand, there are lot of critics by many researchers on passive involvement, lack of 

professionalism, absenteeism, low qualification and unfavorable attitude of the teachers to 

support the reform agenda and improve the superiority of the education within the country. 

(Hussain, 2004; Rizvi, 2005; Parveen, 2008; Mirza, 2008; Azeem, et al. 2009; Khan, 2010). 

Keeping in view the above picture, this study aims at identifying the attitude of the 

teachers towards reforms made by the National and Punjab Government in the beginning of the 

21
st
 century for the development of the education, enhancement of the quality, good governance 

and improvement of the access to the education. This study has also acknowledged reforms‟ 

impact on efficiency, leadership and collaborative efforts of the teachers for improving teacher 

profession. 

1.1  STATEMENT OF THE PROBLEM 

Research in this thesis  aims by analyzing the manner of the teachers in the direction of 

reforms introduced by the national and particularly by the Punjab Government in the 
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beginning of the 21
st
 century to face the future challenges and to get strong foothold in the 

new millennium such as, reforms regarding to conversion of government schools into 

English medium, establishment of Punjab Examination Commission, establishing school 

management committees, rationalization of the teachers, setting up of IT laboratories and so 

many others as curricular, administrative and structural reforms at school level. 

1.2  OBJECTIVES OF THE STUDY 

Main goals of the research in this thesis were as follows: 

1. To analyze attitude of the teachers towards curricular reforms. 

2. To analyze attitude of the teachers towards administrative reforms. 

3. To analyze attitude of the teachers towards the policy of conversion of Urdu medium into 

English medium in government schools. 

4. To analyze attitude of the teachers towards establishing computer laboratories in schools. 

5. To analyze attitude of the teachers towards Punjab Examination Commission. 

6. To analyze attitude of the teachers toward establishment of Endowment fund and 

awarding scholarships to the students. 

7. To evaluate the attitude of the male teachers in addition to female teachers towards 

reforms. 

8. To compare the attitude of the rural and urban teachers towards reforms. 

9. To see the difference of level of the attitude towards reforms between the secondary and 

the elementary teachers. 

10. To see the effects of the reforms taking place for the specialized growth of the teachers. 
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1.3 SIGNIFICANCE OF THE STUDY 

 The following groups will be benefitted from this study: 

1. The policy makers and educational administrators, to remove flaws and shortcomings 

practiced during the procedure of development and accomplishment of the 

improvements. 

2. The teachers, to modify and develop abilities, skills and attitude to meet the financial, 

societal, and political demands by the country emerged by the fast changing in addition to 

competitive world as will be viewed in the findings of this study. 

3. The parents and social workers will have a documentary proof to better judge the attitude 

of the teachers towards national and provincial educational plans, policies, programs, and 

strategies adopted to promote the education in Pakistan and will play a better role in 

smooth functioning of the schools through school management councils. 

4. The trainers, involved in teacher training; they may alter and improve their strategies, 

eventually benefitting the teachers to whom they teach. 

5. The decision maker, implementers and teachers; they will be in a better position to know 

the flow of the improvements happening for the improvement in excellence of education 

and also on the quality of teaching profession.  

6. The students; main stake-holder and being the product of education system will also be 

benefitted by the end result of the findings of this study. 
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1.4.  DELIMITATIONS OF THE STUDY 

1. This research was enclosed towards teachers of government schools within the Punjab 

province. 

2. This research was delimited to the Policies and reforms introduced by the national and 

Punjab governments from 1990s and onwards. 

1.5 PROCEDURE OF THE STUDY 

 This research was descriptive and survey/review method was adopted. The detail 

procedure adopted to conduct this study is given below. 

1.5.1 POPULATION 

All primary, elementary and secondary school teachers performing their duties within the 

government schools of the Punjab comprised the whole population of the research. 

1.5.2 SAMPLE  

1500 teachers out of the whole population were chosen as a sample for the research 

during area cluster sampling technique by the procedure given in the following table. 
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Table No.1              Procedure for selection of the sample 

Administrative Divisions Three, out of nine  Administrative divisions of Punjab 

Districts 

 

Six, selecting two from each sampled 

 administrative division 

Schools 72 schools, selecting 12 from each sampled district  

Division by kind of 

schools in each district 

4  

Primary 

4 

Elementary 

4 

Secondary 

Division of  schools by 

gender in each district 

Two male, 

 two female  

Two male, 

   two female  

Two male , 

two female 

Division of schools by 

geographical distribution 

 in each district 

Two rural, 

 two urban 

Two rural,  

two urban 

Two rural,  

two urban 

 

1.5.3 RESEARCH TOOL 

To find out the attitude of the teachers towards reforms at school level a 5- point Likert 

scale was developed. 

1.5.4 VALIDATION OF THE RESEARCH TOOL 

 The instrument was got validated on the basis of opinions of the educational experts and 

through measuring the Factor Analysis and Coefficient of Cronbatch Alpha.  
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1.5.5 ADMINISTRATION OF THE RESEARCH TOOL 

 The research tool was administered by the researcher himself through direct contact with 

the selected sample. However, help of the research-fellows to distribute and administer the tool 

in far-flung areas was also sought. 

1.5.6 DATA ANYLYSIS 

Different statistical techniques have been used to evaluate the data by using the measures 

of percentage, arithmetic mean, standard deviation. Independent sample t-test was also applied 

and computerized programs like MS-Excel and SPSS were used for analyzing the data and 

concluding the results of the study. 
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Chapter - 2 

Review of Literature 

 

Since independence, attempts have been made to relate the education system to the needs 

and aspirations of the country. When Pakistan came into being in August 1947 besides the 

overriding concerns of the government such as rehabilitation of million of refugees and 

restructuring of administrative machinery, the government gives full attention to the education as 

the most essential sector and integral part of development of the new born country (Aqeel, 1992; 

Bengali,1999: Rehman & Sewani, 2011). The first, All Pakistan Education Conference was held 

in 1947 as per directives of the founder of Pakistan Quaid-e-Azam Muhammad Ali Jinnah. The 

father of the nation in his historic message to the conference provided the basic guidelines for 

restructuring of education system and for the future development of education. He also  

emphasized that the education system should suit the genius of our people, consonant with our 

history, culture and instill the highest sense of honor, integrity, responsibility, and selfless 

service to the nation. It should also provide scientific and technical knowledge to build up our 

economic life, to compete the modern conditions and the vast development that had taken place 

around the world (Shah, 2003; Sayed, 2009; Ali and Tahir, 2009; Rizvi, 2003). This was 

followed by the appointment of various commissions, who submitted their reports periodically. 

The 1959 Report of the Commission on National Education enjoys a peculiar position in the 

history of educational reforms.  

The 1959 Education Policy commenced with an address on the undesirable attitudes of 

the people towards public duty, government, nation-building and education. It called upon the 

people to modify their concept of government and their relationship to it. It stressed on the 
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revision of attitudes on the part of the professional educator or traditional views toward 

education by the people. Regarding adult education, the report admitted that during the last 30 

years a number of campaigns have been launched to eradicate illiteracy, but only very limited 

results were achieved (Govt. of Pakistan. 1959). 

Habib (2013) and Tahir (2009) described that the following objectives were persuaded by 

various policy documents announced in 1972, 1979, 1992, 1998 and 2009 by subsequent 

governments who came into power from time to time. Each policy stressed on: (a) Islamic 

ideology and character building; (b) universalization of primary education and promotion of 

literacy; (c) science education; (d) quality of education; and (e) reduction in inequalities of 

educational facilities. Likewise the Education For All (EFA) movement under the auspices of the 

UNESCO, Millennium Development Goals (MDGs) sponsored by UN, Educational standards set 

by OECD and economic benefits of education as researched by the World Bank are commonly 

referenced in many country‟s education policies. Habib (2013) is of the view that till 1990s 

education initiatives tended to focus entirely on the provision of school inputs related to 

infrastructure; these inputs were seldom linked to increased enrollment and student performance 

as in the Social Action Program 1993 the main focus was on the development of the 

infrastructure. 

2.1 Social Action Program  

Pakistan launched SAP in 1993-94. This program heavily funded by the Pakistani 

government and international bodies like the World Bank, the Asian Development Bank, the 

government of the Netherlands and the United Kingdom. The main focus of the SAP was to 

address a number of Pakistanis' basic needs that was not being met. In particular, primary 

education, basic health care, population welfare, rural water supply and sanitation. SAP covered 
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all Pakistani government primary schools. Eighty percent of the program's finances were met by 

the government and the remaining twenty percent by donors. SAP-II, the second phase of the 

SAP program, was formulated for the years 1996 to 2000. Once again, twenty percent of the total 

investment made for SAP-II was funded through foreign assistance. In the education sector, the 

SAP-II program was expanded to cover non-formal education, middle schooling and vocational 

education (Shah, 2003). 

 The Social Action Program comprising SAP-I and SAP-II made large investments in 

school infrastructure over a period of almost 10 years. There are mixed reviews about the 

evaluation of results and the real successes of SAP in Pakistan. The Pakistan Integrated 

Household Survey (2007) indicated that net primary enrolments have in fact decreased among 

males and females, as well as in urban and rural areas between 1991 and 1995. According to 

Khan (1999) the SAP was considered mostly unsuccessful, suffered from a complex monitoring 

system and weak engagement of local leadership. In terms of social sector development, SAP is 

still perceived as a major break through. However, like other similar plans of the past, it is not 

without problems. The biggest among these is the absence of community ownership in SAP's 

projects and the nominal role, NGOs play in their implementation so far. The reasons given by 

Shah (2003) and Habib (2013) were frequent political changes during 1990s decade created 

opportunities for corruption, political interference, and lack of emphasis on educational quality. 

However, some lessons have been learned from the SAP in designing subsequent programs, 

mainly in devolving operations to local administrative units, paying attention to results, and 

setting up more efficient systems for planning and monitoring. 

In Pakistan, we observe that there have been number of educational innovations 

and reform efforts since 1990s which seems quite related to the issues posed by 
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globalization, international competition and socio-political situation. It is therefore, 

important to understand the national policy reforms not only within the national but 

global context. 

2.2 Globalization and educational Reforms 

 The last decade of 20
th

 century can be described as the decade of globalization. Different 

parts of the world came closer culturally, politically and economically. Globalization has 

affected the political, cultural and economic landscapes of most countries. It has given rise to the 

centrality of information and knowledge as the key economic commodities for progress – the so 

called knowledge economy. Within this knowledge economy, the field of education takes the 

central position for developing needed human capital, essential for this new economic form (Ali 

and Tahir, 2009: Shah, 2003). Because of this centrality of education, countries of the world 

have given tremendous importance to the issues of education. The international organizations 

like the United Nations, OECD and the World Bank have remained instrumental in highlighting 

the global importance for education. A joint conference organized by the World Bank and 

UNESCO agreed on ensuring Education for All by 2015. The United Nations declared 2003-

2012 as the decade of literacy. Lingard et al. (2005), argued that the involvement of such 

international organizations within the education and the importance given to their 

recommendations have created a global education policy field. The policy discourses of 

decentralization, equity, efficiency, quality human capital and privatization are quite common 

around the world as the major policy prescriptions. 

 Carnoy (1999) who belong to the world of economics suggests that globalization affects 

education in five major ways: first, the new economy is knowledge driven and requires high 

level of skills from the work force. The changed economy has increased the rate of return for 
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highly educated specially for graduates from higher education. Thus there is high demand for 

secondary and higher education. Also there is increasing demand from education to develop 

generic professional skills among the graduates. Second, governments are forced by global 

capital that build their human resource and to have low public investment and more privatization 

(Marphatia, Moussié, Ainger, & Archer, 2007). Thus governments are in a fix on how to 

improve its human resource without increasing public finance on education. 

Third, the growth of international comparison for measuring the quality of education has 

placed more emphasis on mathematics, science and English language curricula in most nations. 

For this, there is great demand for developing national testing system that can be compared 

internationally. Fourth, the growth of information technology has huge impact on the 

organization and delivery of education. The possibilities of innovative means of distance 

education and improved learning experiences within existing classrooms are real utilizing 

internet technologies. So, information technology will have enormous impact on education. 

Fifth, globalization has its opposition from various social groups at local levels over the issues of 

identity, culture, diversity etc. This will pose challenges not only for national but also 

international education systems over the meaning and ends of education. Cultural and political 

impacts of globalization cannot be ruled out. Tomlinson‟s (1991) analysis alludes that two 

important cultural artifacts i.e. language and media has a direct bearing on the field of education.  

Ali & Tahir (2009) are of the view that the domination of English language around the 

globe has certainly affected the curriculum and schooling experiences. Likewise, the post 9/11 

global politics has hyped the security concerns, which has resulted in global alliances to counter 

terrorism. Robertson et al. (2007) narrated that education is also used as an important front where 
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security battles are being fought. Reforms occurred in the field of education in this era of 

globalization can be further divide into different categories. 

2.2.1 Classification of Reforms Posed by the Globalization  

 Carnoy (1999) classifies the reforms caused by globalization into three categories: 

competitiveness-driven reforms, finance-driven reforms and equity-driven reforms. 

2.2.1.1 Competitiveness-Driven Reforms 

“Reforms that respond to shifting demand for skills in both the domestic and world labor 

markets and to new ideas about organizing the production of education achievement and work 

skills” are referred as competitiveness-driven reforms (Carnoy, 1999). Competitiveness-driven 

reforms aim to improve the quality of the human resource. These reforms include such initiatives 

as decentralization of educational governance, privatization of educational provision, 

development and enforcement of national standards, increased provision and better management 

of educational resources, hiring of competent teachers and their continuous professional 

development (Ali & Tahir, 2009).  

2.2.1.2 Finance-Driven Reforms 

 The major focus of such reforms is to adjust the country‟s economy by reducing the size 

of public sector spending, balancing domestic and international accounts and trade balance. The 

finance driven reforms are mainly advocated by international financial institutions like the IMF 

and World Bank. The finance driven reforms include three major reforms pertaining to 

education: first shifting public funding from higher to lower levels of education, second 

privatization of secondary and higher education and reduction of cost per student at all schooling 

levels. The aim of these reforms like the competitive driven reforms is toward improving the 
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productivity of the human resource and the institutions responsible for doing this in cost effective 

ways. 

2.2.1.3 Equity-Driven Reforms 

“Reforms that attempt to improve education‟s important political role as a source of 

social mobility and social equalization” are referred as equity-driven reforms (Carnoy, 1999). 

The equity-driven reforms‟ main goal is to increase the equality of opportunity for the neglected 

section of population. One of the major global reforms pursuing this direction is the movement 

for Education For All (EFA) which is jointly sponsored by the UNESCO and the World Bank 

and is supported by almost all donor agencies, NGOs and financial institutions. The focus of 

EFA is to improve access to education, increase adult literacy and remove gender disparity. The 

education related Millennium Development Goals (MDGs) of the United Nations are also equity-

driven (Ali & Tahir, 2009). 

The above mentioned effects of globalization had led to different kinds of responses from 

education around the world. Many nations had reformed their education systems to be able to 

benefit from the processes of globalization. Pakistan being a developing country had also made 

revolutionary changes and reforms owned to globalization and local needs to foothold a 

reasonable place in the comity of nation and to acquire a dignified share in the glorious 

beginning of the 21
st
 century. For this purpose, in the National Educational policies of 1992 and 

1998-2010, different measures were taken up to coup the effects of globalization. Importance 

was given to the education of science and technology and private sector was encouraged to get 

proper share in the field of education for raising the literacy rate and quality of education. The 

1998 education policy observes that “the government alone could not carry the burden of the 



 23 

whole education process and hence the private enterprises will be encouraged to open education 

institutions, particularly in rural areas” (Pakistan: Ministry of Education, 1992 &1998). 

 In the last decade of 20
th

 century, the rise and fall of different political governments in 

Pakistan was carrying on and there was no political stability hence, the stability of measures in 

educational policies were not be attained. In October 1999, the General Pervez Musharraf took 

over on toppling the democratic civilian government of Mian Nawaz Sharif and assumed the 

additional title of Chief Executive. Exercising the powers of the head of the government, he has 

initiated political and administrative devolution under its reforms agenda in Local Government 

Plan 2000 (Govt. of Pakistan, 2001). 

2.3 Devolution of Power Plan (DOP) and Education Sector Reforms (ESR) 

The Local Government Ordinance was promulgated on 14th August 2001. Under 

devolution, political power, decision-making authority, and administrative responsibilities have 

been moved as closes as possible to the village, union council, tehsil and district levels, with only 

the major policy-making, coordination, and special service functions being retained with the 

central and provincial governments. The main purpose of the devolution was to improve the 

service delivery at the grass root level in various sectors.  

Habib (2013) believed that highly centralized system of education greatly hinder the 

efficiency and effectiveness of delivery service at the grass-root level. Successive governments 

addressed this problem in their policies and plans since 1947. The Musharrafs‟ government has 

envisioned with a clear commitment to reform a number of aspects of education system framed 

within the 1998-2010 National Education Policy and ten years prospective development plan 

2001-2011 to increase educational opportunities for all children, to enhance the efficiency and 

effectiveness of delivery service at grass root level (Ali & Tahir, 2009). ESR was an Action Plan 
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for 2001-2005, had been fully integrated into the Interim Poverty Reduction Strategy Paper and 

about 80% of the ESR packages covers adult literacy, Education for All and technical education. 

Devolution plan was the mainframe for implementation of ESR. The education sector reforms 

(ESRs) had been designed to address the following areas of education system:  

 Comprehensive literacy and poverty reduction program.  

 Expansion of primary elementary education.  

 Introduction of technical stream at the secondary level.  

 Improving the quality of education through teacher training.  

 Higher education sector reforms.  

 Public-private partnership.  

 Innovative programs.  

2.3.1 Education Sector Reforms Targets for 2001-2005 were:  

 To increase; 

 Literacy rate from 49 % to 60 %  

 Gross Primary Enrolment from 83 % to 100 %  

 Net Primary Enrolment from 66 % to 76 %  

 Middle School Enrolment from 47.5 % to 55 %  

 Secondary School Enrolment from 29.5 % to 40 %  

 Technical Stream Schools from 100 to 1100  

 Madaris Mainstreaming from 148 to 8000  

 Public-Private Partnerships from 200 to 26000  

 Higher Education Enrolment from 2.6 % to 05 %  

 To achieve Quality Assurance Equivalence of all sub-sectors to international levels  
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 To enhance teacher competencies  

 To provide teaching learning materials (equipment)  

 To made assurance of the community participation for school governance (Govt.of 

Pakistan. ESR. Action Plan, 2001-2005). 

2.3.2 Cost of the ESR Action Plan 

The total estimated cost of the ESR Action Plan (2001-2005) was Rs.100 billion. Out of 

the total, 42 percent had been allocated for elementary education and literacy campaign, 10 

percent for secondary, 10 percent each for secondary, higher education, 15 percent for technical 

education, 10 percent for quality assurance and 7 percent for Public Private Partnership (ESR, 

Action Plan 2001-2005). An amount of Rs.3.74 billion (Rs.1.74 billion reflected in Federal 

PSDP 2001-2002 and Rs.2 billion grant in aid from US government) had been released to the 

provinces/districts during financial year 2001-2002. An amount of Rs.1 billion for 

implementation of ESR programs for financial year 2002-2003 was allocated by the Ministry of 

Education (Govt. of Pakistan .ESR. Action Plan, 2001-2005). 

Table No. 2 NEC Formula for Distribution of Funds 

Province  Population  

(in Million)  

(1981)  

%  

Share  

90 percent 

distribution on 

population 

basis  

Weightage of 

Less 

developed 

province  

Share  

(%)  

Punjab  47.92  57.88 52.09  52.09 

Sindh  19.025  23.28 20.95  20.95 

NWFP  11.061  13.54 12.19 5.00  17.19 

Baluchistan 4.332  5.30 4.77 5.00  9.77 

Total  81.710  100.00 90.00 10.00  100.00 

Source: (ESR. Action Plan, 2001-2005). 
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Districts and Provinces/ Federal Areas had been authorized to prepare and implement 

ESR projects. Generally, funds for rehabilitation of existing physical facilities in Primary/ 

elementary schools, adult literacy, introduction of technical education in secondary schools, and 

overhauling of science education facilities at secondary level were transferred to Districts. 

Nearly 80% of the total funds were meant for execution of these components. Monitoring and 

evaluation of the ESR program is the responsibility of provincial/district governments (Ali 

&Tahir 2009; Bengali, 2002; Pakistan: Ministry of Education, 2002). 

2.3.3 Responsibilities of Federal Government under DOP. 

Under Devolution of Power (DOP) federal government was responsible for national 

policy formulation, addressing issues regarding access to education, equity and quality of 

education, setting teacher pay levels, defining required teachers qualifications, setting the norms 

for national curriculum and assessing students‟ performance through national assessment 

systems (Ali &Tahir 2009, Bengali, 2002, Pakistan, Govt. of Pakistan 2001). 

2.3.4 Responsibilities of Provincial Governments under DOP. 

The main responsibilities of the provincial governments were include formulation of 

Provincial Education Policy in the light of National Education Policy, coordination with the 

federal government for implementation of ESR program as well as with the respective districts, 

arranging pre-service and in-service teacher training, assuring equity, access to schooling, quality 

of education and influencing curriculum (Ali &Tahir 2009; Bengali, 2002; Govt. of Pakistan, 

2001). 
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2.3.5 Responsibilities of District Governments under DOP. 

Under Devolution of Power Plan districts were responsible for planning, monitoring and 

evaluation of education system at district level. They were also responsible for salary and 

managing teaching and non-teaching staff at district level. The district had to generate its own 

funds in addition to the funds transferred by federal and provincial government and it was the 

responsibility of the districts how much too spend on education (Ali & Tahir, 2009; Bengali, 

2002; Govt. of Pakistan, 2001). 

2.3.6 Problems and Issues raised by the ESR and DOP.   

During the implementation of ESR and devolution of power plan some problems and 

issues raised, some of the major issues include unclear delegation of financial power, multiple 

reporting line at district level, non availability of funds and the negligible role of School 

Management Committees in the management of schools, unsettled issues between province and 

districts, the centralization of power at district level particularly delegation of financial power to 

DCO, adopting top down planning approach by the DCOs, lack of capacity building of the 

officials working at district level and most of the DCOs and EDOs were not familiar with the 

new set up (Govt. of Pakistan, 2001). 

2.3.7 Major responsibilities of Key persons under DOP. 

 Structure of the civil service and responsibilities of the key persons under DOP are given 

below in this table; 
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Table No.3 Major Responsibilities of Key persons under DOP  

        Designation  Main Responsibilities  

Provincial Secretary of Education  Advises on policy issues; Acts as Chief Executive 

Officer of the Department of Education and is 

responsible to implement and evaluate policies and 

plans in the province.  

District Nazim 

 

 

 

 

Is the district political officer responsible for 

education, including proposing the education budget 

to the District (Zila) Council and, appointing the 

District Coordinating Officer (DCO).  

District Coordinating Officer (DCO)  

 

 

 

Coordinates district administration; appoints and 

reviews performance of District Officers, including 

Executive District Officer (EDO).  

Executive District Officer (EDO) 

(Education)  

Prepares comprehensive district development plan; 

implements and monitors educational activities; 

prepares and controls budget; monitors and supervises 

public and private educational institutions; Approves 

procurement of goods and the appointment, transfer, 

promotion, selection, and leave of teachers and other 

education staff; has overall responsibility for annual 

performance evaluations.  
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District Education Officer (DEO) 

(Male & Female)  

Supervision and monitoring of schools; reports to 

EDO; there are separate DEOs for different 

branches/levels of schools.  

Deputy District Education Officer 

(DDEO) (Male & Female  

Supervision and monitoring of schools at Tehsil level, 

reports to EDO; release salaries to the schools and 

locate contingency grant according to school demand.  

Assistant DEO  Located at the sub-district level; directly reports to the 

DEO; writes annual performance evaluations of 

headmasters and teachers.  

Learning Coordinator  Gives demonstration lessons to teachers; Advises on 

classroom management and reports teacher 

absenteeism.  

Tehsil Nazim Formulate & implement strategies for development of 

municipal services of the tehsils.  

Union Nazim Participants in Sectoral Monitoring Committees 

including education; Approves Annual Development 

Plan and budgetary proposals of the Union 

Administration; facilitates the formation and 

functioning of the Citizen Community Boards.  

Citizen Community Board (CCB) 

representatives  

Mobilizes resources to improve schools voices 

community concerns to local government  

President of School Management 

Committees (SMC)  

Function of the SMC is to provide general support for 

maintenance of school facility, monitoring of teachers 
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and checking absenteeism.  

Headmaster  Directly supervises teachers; coordinates with SMC.  

Teacher  Provides classroom instruction and administers test  

Parents  Elect members of SMC, Union Councilor member of 

Provincial Parliament.  

Source: (Govt. of Pakistan. Islamabad, National Reconstruction Bureau, 2000). 

Besides the national ESR program 2001-2004, all provinces have also initiated and 

experimented number of interventions with the help of national and foreign funding to achieve 

the national policy goals and for the development of the education. Punjab the Pakistan largest 

province with a population of 100 million, which embodies 60% of the country total population 

with combination of political leadership, launched a number of reforms agenda with support 

from institutions like the World Bank, is seeing early success in driving the numbers in positive 

direction such as Punjab Education Sector Reform Program (World Bank report, 2008). The 

major innovations of this program were as under; 

2.4 Punjab Education Sector Reform Program 

The Punjab Education Sector Reform Program (PESRP), which started in 2003, has 

undertaken major investments in education. Funded by the World Bank and the UK Department 

for International Development (DFID), the PESRP uses disbursement-linked indicators to 

disburse funds on the fulfillment of at least eight out of ten such agreed indicators. The Punjab 

government meets most of the PESRP‟s cost with support from donors, mainly the World Bank 

and DFID. The PESRP was introduced with three overarching goals: improving access, quality, 

and governance in education (GIZ Punjab, 2012; www.school.punjab.gov.pk/pesrp.). 
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A devolved administrative structure with increased targeting of educational expenditures 

to poorer households was also planned (World Bank report, 2007). However, the program‟s 

general impact as stated by Habib (2014), has not been significant: the enrollment trends show 

stagnating primary and middle school enrollments over the reform period, with only secondary 

school girls‟ enrollments increasing in some years. 

2.4.1 Provision of missing Facilities to Schools in Punjab 

Punjab generally has stronger indicators in education on all major counts as compared to other 

provinces. NEAS results reveal that Punjab has a better score sheet than the rest of the country. As of 

Jan. 2007, half of the Punjab‟s total of 60,000 public schools had received „toilets, boundary 

walls and additional classrooms‟ to some degree as well as one thousand „ghost schools‟ 

reopened. A project has also been initiated with the German Government to establish school 

libraries across the province - though progress seems to be wanting at present (World Bank, 

2009). Under PESRP government is spending a lot sum money to providing missing facilities 

such as first priority was completion of boundary walls, toilets and furniture, now it is 

emphasizing to provide one class room for each class. 

2.4.2 Distribution of Free Text Books 

Low enrollment and high dropout rates are considered because of high expenditure on 

education. To address this issue the Government of Punjab allowed free provision of textbooks 

for all grades from Katchi to Grade 10. Following is the table which shows the number of books 

provided to the students in Punjab and their cost. 
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Table No. 4 Detail of Provision of Free Text Books under PESRP 

Academic Year Qty of Free Textbooks (Million) Total Cost (Million) 

2004 – 05 12 394 

2005 – 06 21 743 

2006 – 07 25 823 

2007 – 08 30 910 

2008 – 09 30.8 904 

2009 – 10 33.5 1731 

2010 – 11 35.5 1800 

2011 – 12 40.08 2200 

2012 – 13 

2013-  14 

40.2 

38.5 

2200 

3000 

Source: (PESRP: Punjab schools education, 2015). 

2.4.3 Stipends to Girls Students  

In Pakistan there are about 20 million children between five and nine years of age, the 

school-going age. But only about half of them are currently enrolled in primary school. The little 

girls make up much less than half of that number. In Pakistan‟s largest province, Punjab, a 

combination of political leadership, reform vision and support from institutions like the World 

Bank is seeing early success in driving these numbers in a positive direction (World Bank, 

2007). 

This program was designed as one of the component of the PESRP in 2004 to improve 

female enrollments. The stipend program was implemented in 15 districts with low female 

literacy levels and girls in grades 6–8 were awarded a cash transfer of PRs 600 after every three 
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months provided that they met the 80 percent school attendance criterion. The program was 

destined to encourage parents to spend on transporting girls to school because distance to school 

has been identified as an important constraint. In 2006, the stipend program was extended to girls 

of the high school and the amount of the stipend has also been increased 

(www.punjab.schools.gov.pk). Chaudhury and Parajuli (2010), indicate that enrollments for 

secondary school girls may have increased by 9–20 percent, depending on the data sources. 

However, Habib (2014), do not find any significant improvement in learning among girls in the 

stipend districts. 

 During Fiscal Year 2013-14, the program distributed stipends worth Rs.1.5 billion to 

411,000 girls enrolled in grades 6-10 in government schools in 16 out of 36 districts of Punjab 

namely Bahawalnagar, Bahawalpur, Bhakkar, Chinniot, DGkhan, Jhang, Kasur, Khanewal, 

Layyah, Lodhran, Muzaffargarh, Okara, Pakpattan, Rajanpur, Rahim Yar Khan and Vehari. The 

stipend program is being administered through district education administrations and delivered 

through government postal service system. Branchless banking pilot project (BBPP) is started to 

switching over the delivery mechanism from post office to branchless banking in 3 selected 

districts i.e. Muzaffargarh, Okara and Khanewal covering 23,000 girl students approximately in 

44 selected schools. Five quarters have been distributed under BBPP (PESRP-Punjab schools 

education department, 2015).  

2.4.4 Recruitment of New Teachers and Training of In-Service Teachers 

In 1998, there were 18,000 teachers in the Punjab collecting a salary but failing to show up 

for class in the morning because of lack of accountability and high corruption in the system. 

Teacher absenteeism and lack of teachers in schools was one of the causes of low levels of 

learning achievement in the public sector institutions (Habib, 2014). Under the guidance of 

http://www.punjabschools.edu.pk/
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UNICEF and the National Rural Support Programmers (NRSP), PESRP has given teachers high 

priority in its new reform agenda. The abolition of training certification such as the Primary 

Teaching Certificate in Pakistan in 2002 has been an important step in removing ineffective 

training requirements. The Government of Punjab is committed to ensure that the requisite posts 

for teachers in all schools are filled, and that teachers are trained in accordance with a program of 

continuous professional development (World Bank report, 2013). 

Teachers are now deployed in home districts with jobs tied to local areas through school 

specific contracts to make monitoring easier and reduce absenteeism. Wages and qualifications 

have also been increased. To meet surging demand, an additional 50,000 teachers have been 

hired since 2003 to 2007 and a further 100,000 given refresher courses in more child-centered 

teaching practices (Sharjeel, 2010: Habib, 2014). In order to ensure an internationally 

competitive quality education Government Punjab has approved a merit based Recruitment 

Policy 2013 for the recruitment of 29,822 Educators .The policy is based on the following 

principles. 

1. Induction of best talent with relevant qualification, purely on merit. 

2. Provision of need based subject teacher where ever possible. 

3. Re-allocation of vacant post on need basis and provision of at least one Science-Math     

teacher in all Primary Schools and one Science or Math teacher in all elementary school. 

4. Provision of Urdu teacher in elementary and secondary level. 

5. Provision of subject specific teachers even at elementary level having proper subject 

qualification. 
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District Governments are primarily responsible for the whole recruitment process. District 

Recruitment Committees (DRCs) and Complaint Redressal Cells (CRCs) at divisional level have 

also been constituted in order to assure the transparency of the recruitment process. The more 

enlightened and distinct feature of Recruitment Policy 2013 is the introduction of Entry Test for 

the first time in Punjab. Candidates securing 50% marks in the entry test will qualify and be 

called for interview by the District Recruitment Committee (PESRP-Punjab Schools Education, 

2015). 

In the FY 2013-14, out of these 29,822 allocated posts 16,282 have been filled and rest 

remained unfilled due to the non-availability of the potential candidates. The province is the first 

to start work on rationalization of teaching staff in schools and has been successful is ensuring 

greater accountability at the district-level. (www.school.punjab.gov.Pk,). 

2.4.5 Re-utilization of School Councils 

The basic objectives of the devolution plan and decentralization in education in particular, 

was to involve the communities in planning, management, and monitoring and evaluation of 

service delivery interventions at the grass roots level. In the education sector, the inherent 

problems of absenteeism, dropouts, adult illiteracy, and unsatisfactory performance of schools 

could be address only if the local communities themselves take charge of their development 

(Govt. of Pakistan. 2001).  

The Ministry of Education and Provincial Education Departments under various foreign 

funded projects made a good progress for formulating School Committees for public schools 

since 1990. The School Committees are known by variety of names – Village Education 

http://www.school/
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Committees (VEC) and Parent Teacher Associations (PTAs) in NWFP, Parent Teacher School 

Management Committees (PTSMCs) and VECs in Baluchistan, PTAs in Sindh and School 

Councils (SCs) in Punjab. The composition and training mechanism for school committees have 

been different in each province (Ministry of Education, Islamabad, 2003). 

According to Mc Cutchen (2007) involvement of local communities, schools and society at 

large has been crucial in ensuring educational reforms. With the help of non-government 

organizations (NGOs) nationwide, 56,000 school councils have been set up across the Punjab to 

ensure participation of local community and parental relations in school affairs. 

 In 2013, revised school council policy was issued, number of the members has been 

increased and extra funds were given to school through school councils. 

2.4.6 Establishment of Punjab Education Foundation 

Punjab Education Foundation is an autonomous body established under the act of 

provincial assembly in 1991. Punjab Education Foundation was established to promote education 

especially encouraging and supporting the efforts of private sector in providing education to poor 

through public- private partnership (PESRP-Punjab School Education deptt. , 2015). 

The Roadmap has funded and expanded the Punjab Education Foundation, which gives 

vouchers to poor students to enable them to attend private schools at no cost. It has also funded 

the creation of private schools where government education is lacking, and “bought out” all the 

slots in some low-cost private schools so that the school is free for local students (Habib, 2014). 
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Table No. 5 Enrollment detail of PEEF 

 

Source: Annual Report of PEEF 2014. 

 

Table No. 6 

Program targets vs. Achievement FY 2013-14 

Program Budget estimate 

For FY 2013-14 

Achieved Enrolment 

(Reported) 

Percentage of target 

achieved 

Foundation Assisted School (FAS) 

New School Project (NSP) 

1,275,612 

80,000 

1,299,855 

87,822 

102% 

110% 

 Budget Voucher Voucher distributed  

Education Voucher scheme (EVS) 200,000 208,247 104% 

 Training Budget  Training conducted  

Continuous Professional Development 

Program (CTD&SLOP) 

800 994 124% 

Source: Annul Report of P EEF 2014. 
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2.5 Establishment of Punjab Examination Commission 

Before the establishment of PEC, examinations were organized by the Director Public 

Instructions (DPI) that provided guidelines along with Model Question Papers for Grade–V and 

Grade-VIII. The Executive District officers (EDOs) of Education were required to develop the 

question papers according to the pattern of model papers and further arrange examinations for 

grade V and VIII in accordance to the guidelines given by the Directorate. However, the 

schedule for the examinations along with activity plan was provided by the Directorate of Public 

Instruction (EE), Punjab (Punjab school education, 2015). 

The analysis of the examinations conducted in the districts depicted that overall quality of 

papers varied significantly, question papers didn‟t represent the curriculum and some areas 

needed improvement, such as paper setting, marking schemes and consistency of the question 

difficulty with the children‟s knowledge (Habib, 2014). 

Since each district was creating its own paper, examination results couldn‟t be compared 

among districts. The district and school comparisons of results would have become possible only 

if all students were responding to identical examination papers so, it was needed that there would 

be an autonomous body who took uniform examination of grade-5
th

 and 8
th

 in the whole 

province. 

Punjab Examination Commission is an autonomous body set up by the Government of 

the Punjab to assess and examine students‟ learning achievements particularly of grade 5 and 8. 

PEC started functioning in 2005 and in 2006 conducted 5th grade population examination for the 

first time in the Province. Now PEC is a statutory body working under Punjab Examination 

Commission Act XI of 2010.  



 39 

PEC develops tests and further gets them printed for the districts of Punjab. The districts 

administer and score the tests. PEC then prepares results for each district, about 2 to5 million 

students, both from public and private sector schools appear in the examination every year. The 

commission consists of 18 members out of which three MPAs, two educationists and two 

persons from private schools are nominated by the Government (PERSP-Punjabschools.edu., 

2013).  

A monitoring study by the Society for Advancement in Higher Education (2011), 

conducted in 3,000 examination centers in 18 districts over a period of one year, reveals the 

weaknesses of the examination system: the lack of clear checking guidelines; too many exams 

held in one day; undue stress on teachers and students; and the absence of proper facilities at 

exam centers, such as furniture, bathrooms, and electricity. The current pass percentage of 33 

percent is also considered too low as it reflects a poor standard of achievement.   

2.6 Change of Science and Math Curricula 

 According to Habib (2013), a crucial constraint in providing better-quality education is 

an appropriate curriculum. An effort to raise standards by developing an improved school 

curriculum was made in 2006 at a national level; since devolution, the provinces have 

implemented some changes from the new curriculum.  New Science and Math curricula is based 

on activity method, is generated in English medium too much contents are stuffed in it. Studies 

on Africa and South Asia (including Pakistan) show that covering too much material too quickly 

can have an adverse effect on cumulative student learning. As a result, students do not master the 

basics despite several years of instruction (Pritchett & Beatty, 2012). Therefore, it is important to 

develop a high-standard curriculum, but it is also important to pace the instruction of class 
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materials for children to be able to master basic concepts in elementary grades (Aziz.et al., 

2014). 

Aziz, et al. (2014), describe that part of the concern with curriculum is its content, and 

part with the manner in which it is delivered. Like many other countries, Pakistan needs to move 

away from rote learning and toward an education system that stimulates students‟ abilities to 

think, challenge, and be creative. In studying science, for example, students need to be 

encouraged to apply logic and math to real-world phenomena. One way to counter rote learning 

is to link testing to curriculum rather than to specific textbooks. The other is to improve the 

quality of teachers. In addition, curricula need to expand so that, they cover financial health, 

literacy and entrepreneurship and this cannot be done without competent teachers. 

Medium of instruction for teaching of science and math has also been changed from Urdu 

to English (a foreign language) which is also controversial. Some regions of the teacher unions 

were also protesting against it. Rana and siddiq (1997) had claimed that it is true that if the 

language used as medium of instruction is not well understood by the students, it is obvious that 

performance of the students suffer. Command over the language of both the teacher and the 

students facilitate the learning in the best possible way. Olenrewaja & Modupeoluwa (2006), 

suggested that science and math teaching and learning should be done through language, the 

learner is very familiar with and that which presents minimum difficulty to the students.  

2.7 Establishment of Computer Laboratories 

 The Government of Punjab has started a project in September 2008, establishing of IT 

Labs in Govt. High/Higher Secondary Schools (4286) in Punjab and to impart computer 

education / awareness and skill development by providing and enabling environment to the 
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students of these Schools. The completion date of the project was 30th June, 2013 

(www.punjabschool.edu.pk). 

In order to review the implementation process and results of the project, evaluation was 

conducted as per standard evaluation methodology comprising document review, field visits, 

data collection, data analysis, conclusions and recommendations. The evaluation report portrays 

the mapping of the project purpose, scope and objectives with the actual achievement and 

implementation. IT equipment is provided to the IT labs, but their utilization is not satisfactory 

due to less number of students enrolled and deficiency of IT staff. There were average 

16computers per lab provided with a provision of 32 students (2 students per computer). The 

average number of enrolled students in class IX and class X are low than the threshold value at 

least 32 students per class for 16computers. Very few no. of schools have requisite / 

recommended enrolment of students in computer class but there, provided IT equipment is not 

fulfilling the student‟s requirement. Issues regarding Internet connectivity, no training available 

for IT staff, less involvement of EDOs (Education) and DEOs (SE) in issues relating to IT labs, 

operation and maintenance of IT equipment were also observed by the evaluation team of 

DGM&E (www.chief Minister Punjab.org). 

2.8 Punjab Educational Endowment Fund 

PEEF has been established with the objective of promoting academic excellence by 

providing financial support to talented students to help them to realize their potential. This 

program envisages developing the overall personality of students and creating a critical mass of 

talented students that will contribute to the development of the society. Following are the four (4) 

major objectives of PEEF:  

http://www.chief/
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 Scholarship for talented and less privileged students to bring them at par with the more 

fortunate one's  

 Creation of a critical mass of talented youth for the development of society. 

 Identification and support to extremely marginalized students through special quotas. 

 Supporting the less privileged and best students of Punjab Board for Technical Education 

(PBTE), other provinces - including Azad Jammu Kashmir (AJK), Federally 

Administrated Tribal Areas (FATA), Gilgit-Baltistan (GB) and Islamabad Capital 

Territory (ICT) (www.peef.edu.GoPb.). 

Genius and high achiever students in Board and University exams are given Laptop by 

the Federal and the Provincial Governments and tours of the foreign developed countries are 

also being arranged for topper in terminal exams. 

2.9 Conversion of Urdu medium to English Medium schools 

The Punjab School Education Department has notified the conversion of all its schools 

from the Urdu medium to English medium. The government decision aims at competing with the 

globalized world in the field of knowledge and parental demand, gauged by the increased 

demand for private schools offering instruction in English as Gallup Pakistan (2009) Claims that 

56% of the Pakistani prefer English Medium Schools. English is considered the international 

language and language of science and technology (Butt, 2010). 

The Government of Pakistan had approved in the curriculum 2006, that mathematics, 

science and social studies subjects would be taught in English. The School Education 

http://www.peef.edu.gopb/
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Department had issued instructions for the implementation of the decision in March 2009. (Butt, 

2010: Ashfaq, 2013). 

Habib (2013) Claims that result of the PEC exams show language achievement test 

scores to be particularly low and the lack of a clear language policy has probably had a 

detrimental effect on learning. Bari, (2013) states that government schools and teachers were not 

prepared for this drastic policy change: teacher‟s knowledge of English was limited. As a result 

of this policy, math and science teachers started asking to be switched to teaching in Urdu 

because of their lack of English skills. More than 50 languages are spoken across Pakistan and a 

clearer language policy in schools is needed based on a consensus of views and local demand. 

Parents demand English-medium education mainly for its alleged usefulness in access to job 

opportunities and in reducing social inequality. At the same time, national and indigenous 

languages are considered an important part of belonging to a community and of a student‟s 

identity (Ahmed et al., 2013; Rahman, 2010).  

The provincial government announced that it would reverts its decision taken in March 

2009 to implement English as the medium of instruction in public schools from Grade 1. Amidst 

pressure by teachers, the Punjab government announced that after reviewing the decision and 

learning outcomes, it has decided to switch the medium of instruction back to Urdu for teaching 

till Grade 3 (Express Tribune 2014). The basic reason for this revision was that capabilities of 

the teachers were not improved before launching this scheme; most of the primary teachers were 

only Matric PTC and they were not capable of teaching new curricula in English medium.  
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A report by the Society for the Advancement of Higher Education (SAHE) in 2013 and 

the Campaign for Quality Education (CQE) titled Policy and practice: teaching and learning in 

English in Punjab schools indicates that while 70 per cent of the teachers found it hard to teach 

Grade 1 mathematics and science in English, a similar percentage of parents approved of English 

being the medium of instruction from Grade 1. The survey conducted in six districts had 

concluded that English should be taught as a subject rather than the medium of instruction at 

primary level. 

2.10 Danish School System 

 In 2010, Punjab Government has established Punjab Danish Schools and Centers of 

Excellence Authority Act 2010 to establish and run Danish school System originally meant for 

poorest of the poor and will also cater to the affluent section of the society. Strict admission 

criteria are being followed to ensure merit 90% of whom include students of the marginalized 

section of the society. At present six Danish schools are functional in two districts of southern 

Punjab i.e. Bahawalpur and Rahim Yar Khan. According to Chief Executive officer of the 

Authority, modern teaching methods have been adopted at school including experimental 

learning and activity or project based learning (The News, 2011). 

 There is a lot of criticism for spending billions on Danish Schools at time when 

thousands of government school lack basic facilities. The question of the sustainability is also 

being from different quarters they believe that with change in the government every thing would 

collapse and the huge money spent on the project would go waste as every government has its 

own priorities (Khattak, 2011). 
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2.11 The Punjab Schools Reform Roadmap 

The Punjab Schools Reform Roadmap was initiated in 2010 under a broader DFID-

funded program, formulated especially as a framework to expedite the delivery of educational 

results under the PESRP. The programs‟ administrative structure involves keeping track of 

progress on the education outcomes of schools and districts, and the results are reported directly 

to the Chief Minister of Punjab after every three months (Punjab Portal, 2014). Under the 

roadmap program, a significant rise in the number of school visits by monitoring teams has 

helped improve student and teacher attendance since it has been implemented (Barber, 2013; 

Habib, 2013). Andrabi et al. (2012) have some reservation over the program; he stated that the 

urgent approach taken under the roadmap depends on the commitment of the highest-level 

officials. Should this commitment diminish? There may be a slump in education outcomes if the 

system relies too heavily on the roadmap framework. Moreover, ranking performance by districts 

may be deceptive if there is a wide variation among schools within districts. However, the 

roadmap has created a dataset of schools and a monitoring system to improve the performance 

and governance of the Punjab schools. It provides a useful overall framework in which the 

details of teacher, subject, and curriculum quality can be worked out. 

2.12 Creation of PMIU and Monitoring and Evaluation of Schools 

The government of Punjab has supported the Roadmap by creating a Punjab Education 

Sector Reform Program under the Department of Education, which oversees the PMIU a multi-

purpose institution that accomplishes everything from data collection to teacher training. 

Through this unit, the government has brought new textbooks into its schools, recruited new 

teachers, collected data on the effectiveness of the Roadmap, and provided stipends for female 

students to help close the education (World Bank, 2005). 
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Since its initiation in 2010, the Punjab School Reforms Roadmap has pushed for greater 

efficiency in urban schools and has led to the creation of Punjab‟s Programming Monitoring and 

Implementation Unit (PMIU). At district level District Monitoring Officers (DMO) are appointed 

who monitor and collect data from the field through Monitoring and Evaluation Assistants (the 

mostly ex-army personnel). Through this unit, the government has provided new textbooks into 

schools, recruited new teachers, collected data on the effectiveness of the Roadmap, distributed 

stipends for female students to help close the education gender gap (PESRP-Punjab school 

education, 2014). 

Now the government of Punjab has strengthened this unit and has provided tablet- 

computers to Monitoring and Evaluation Assistant who urgently at the spot send the data to 

PMIU through smart-phones. This has controlled the absenteeism and increased the 

accountability among officials of Punjab government. The practice of school based non salary 

budgeting is also being made in the province to meet the needs of the government schools. 

2.13 School Non-Salary Budget 

The Government of Punjab is providing sufficient non-salary recurrent allocations to 

schools as part of its effort to improve school quality and performance. In order to achieve this, 

PMIU-PESRP has developed a Need-Based Non-Salary School-Specific Budgeting Formula for 

nine selected districts of Punjab for the financial year 2013-14. Now for the Fiscal Year 2015-16 

it has been expanded to whole districts of the Punjab.The Formula is developed by allocating 

weights to different school types, number of students and several other relevant factors. 

 Historically, the allocation of budget has been very low and unpredictable. The execution 

of budget was very irregular and discretionary. The outcome was that merely 3% of total budget 



 47 

has been allocated to non salary component over the years, which is a lot less than globally 

accepted standard of allocating 15% -25% non salary budget components. 

Under the new financing mechanism, the Non-salary budget component ceiling is fixed at 

15%. Budgeting under the NSB is progressive and formula based linked with student enrolment. 

The new NSB formula is need based therefore; the allocation of funds will be very predictable 

and consistent. Decentralization of the administrative and financial management powers to the 

schools ensures that the execution of budget will be school based and involves a great deal of 

participation by the Schools Councils. This formula based funding is aimed to equip schools with 

the ability to manage their resources based on their specific needs. At the same time, it can give 

the provincial/district governments accountability mechanisms for managing incentives and tools 

with which they can structure, finance and rule (Punjab Sector Plan, 2013-2017).    

Table No.7     Detail of Entitlement of NSB  

Sr. No Districts 

 

Entitlement for FY 2011-2012 

(Provincial + District) (Rs. 

Millions) 

NSB Entitlement FY 2013-14 

(Rs. Millions) 

1 CHAKWAL 91.05 231.01 

2 CHINIOT 77.33 190.51 

3 KHANEWAL 78.14 408.43 

4 MUZAFFARGARH 137.97 451.19 

5 NANKANA SAHIB 68.35 170.65 

6 OKARA 89.92 396.80 
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7 RAHIMYAR KHAN 261.45 550.87 

8 SARGODHA 128.49 511.86 

9 SIALKOT 82.58 488.67 

  Total 1,015.28 3,400.00 

Source: PESRP-School education, (2015) 

 

2.14 CPD program and Setting up of Cluster Centers 

The Directorate for Staff Development introduced the Continuous Professional 

Development (CPD) Program in 2004 in all 36 districts of Punjab as an in-service and 

professional development program for primary teachers. This initiative follows a decentralized 

approach to teacher training, with one district training support center for each district. The each 

district teacher educator is covering 10–15 schools under a Cluster Training and Support centre 

(CTSC). Head of the CTSC is responsible to assess, mentor and support all the PSTs present in 

his jurisdiction by the help of DTEs. In this model of in-service teacher training, mentoring and 

support takes place in the school environment and in the context of the issues and problems of 

that particular school. The effectiveness of the innovative Continuous Professional Development 

Program will depend on how much more effort is invested in the classroom as a result of 

incentives in the scheme. Significantly, teacher absenteeism in Pakistan has been estimated to 

vary from 10 to 20 percent, with higher rates prevalent in rural areas (Chaudhury, Hammer, 

Kremer, Muralidharan, & Rogers, 2006). Through this program teachers are not only mentor but 

their absenteeism is also checked as percentage of the teacher presence is calculated during their 

assessment. Moreover, the abolition of training certification such as the Primary Teaching 

Certificate (PTC) in Pakistan in 2002 has been an important step in removing ineffective training 
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requirements, since the education literature indicates that teacher training in general does not 

raise student achievement (Hammond, 2013). 

2.15 18
th

Amendment in Constitution of Pakistan 

In 2010, the National Assembly of Pakistan passed the eighteenth constitutional 

amendment mandated compulsory education for all children between the ages of five and sixteen 

and devolved much of the education system‟s management from the centre to the provinces. 

Education is compulsory by law for the first time under the article 25-Aof the 18th Amendment 

which states: “The State shall provide free and compulsory education to all children of the age of 

five to sixteen years in a manner as may be determined by law” (Constitution of Pakistan, 2010). 

According to this amendment, the education has been removed from the concurrent list and it is 

now the matter of province to formulate policies and prepare curricula for the educational 

institutions in the province. Habib, (2013) Concerns about ensuring minimum curriculum 

standards in the absence of uniform regulations that have led to suggestions about a possible 

federal role in monitoring education. The Report of the Parliamentary Committee on 

Constitutional Reforms recommended an option, was to place curricula under the mandate of the 

Council of Common Interests (CCI) or Federal Legislative List Part II. The Punjab Provincial 

assembly has also passed “Right to Education” bill (2013). After this bill, Punjab government 

has declared the educational emergency in the province and greatly stressed on the universal 

primary education. For this, an innovative program, Parho–Punjab, Barho-Punjab has been 

launched. 

2.16 Parho-Punjab, Barho-Punjab Program 

From the new educational Year 2015 Punjab Government has launched a Program Parho-

Punjab Barho- Punjab with special emphasis to increase enrolment to reach the millennium 
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development goal of 100% literacy rate, zero tolerance for drop-out rate and to enhance the 

quality of education. According to this Program whole administrative machinery of Punjab 

Government will adopt two schools for three months period and not only they will look after that 

school but also teach and examine the primary classes and after every two months, two more 

school will be adopted by them. Teachers and the head teachers are now made accountable and 

are being rewarded or punished. Education department is forfeiting three to five years service of 

head teachers and the concerned teachers on dropout of the students and for poor result in 5
th

,8
th

, 

SSC and HSC exams. It is desirous to improve the results and to enhance the quality of education 

in the province. The Punjab Government is looking very serious in improving the condition and 

falling reputation of government schools with respect to private schools. It is continuously 

increasing funding to education and is making revolutionary changes in schools education 

department. But it is admitted fact that a teacher has the central role in whole education system 

and no reform or extra funding can deliver the system unless the teacher has a positive attitude 

towards reforms or a change. 

As Cheng, Chow, & Moke, (2004) are of the view that impact of globalization, 

international competition and local social political demands have induced rapid changes in every 

society in the Asia Pacific region since 1980s and in such an era of transformation, education 

reforms have been become inevitable in many countries with a hope to meet various challenges 

in the 21
st
 century. As a key actor in education, teachers have to face up numerous new changes, 

expectations and uncertainties in the internal and external environment in which they perform 

their professional duties. Haney & Andrew (2007) are calling for new ways of addressing school 

changes and it has become clear that class room teacher would be the focus of restructuring so; 

teacher would have to change their attitude regarding to the demands of the reforms.. 
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2.17 Teachers’ Attitude and Reforms 

The progress of a country depends upon the quality of its teachers. They are called nation 

builders. A good principal, magnificent building, sound infrastructure and good curriculum are 

useless, if the teachers in any institution are not with positive attitude towards teaching     

(Hussain, 2004; Rizvi, 2003; Awan, 2015). Teaching is a very respectable profession but even 

then not all the teachers who are in this pious profession like it. Many prospective teachers join 

this profession not by choice but by chance or due to other reasons. They are disinterested 

towards teaching profession (Azeem et al., 2009). Rizvi, (2009) and Pervez & Shakir (2013)  

claim that teachers are the change agent, capable of generating knowledge and making change 

happen, rather than a passive recipient and use of knowledge. 

Even (1965) describes, “The attitude play an important role in directing human behavior 

toward certain thing or object”. As education reform is a desire to change an existing system, as 

opposed to revolutionizing, supplanting, or providing competition to it (Wikipedia, 2015). So, 

attitudes reflect person‟s reaction to any thing he encounters in daily life at various occasions. 

For example, he encounters reforms in education. The attitude of a person towards reform is 

termed as reform based attitude. It also has the three attitudinal components i.e. evaluative, 

cognitive and behavioral. It means a person may have some beliefs against certain reform or 

change. Richardson (2003) indicated that attention to attitudes has become a growing concern in 

teacher education. Several studies have been carried out concerning the attitudes of teachers. 

Attitudes have four functions: utilitarian function, ego defensive functions, the value expressive 

function and the knowledge function (Cherry, 2014). Attitudes occur within a situation, events or 

circumstances that at a particular point in time influence the relationship between attitude and 

behavior (Azeem et al., 2009; Duatepe & Akku-Cikla, 2004; Oral, 2004; Unal et al., 2010). 
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Teachers have positive or negative attitude towards some reform process according to the 

above mentioned functions, when a reform has no utilitarian importance according to situation 

then it is opposed by a segment of the teachers otherwise they will support it. When an imported 

reform from the developed country is imposed by the bureaucracy without making consultation 

from the masses and if it does not match the ground realities of our local conditions then it is also 

opposed as per ego defensive function of the attitude. 

The most important factor in the teaching-learning process is the teacher. A good 

education system can flourish if two conditions are satisfied. First is the constant updating and 

refinement in knowledge and skills of serving teachers and second one is equipping prospective-

teachers with positive attitude towards their profession (Hussain, 2004; Awan, 2015). A person 

with a favorable attitude toward something is likely rate favorable and an unfavorable attitude 

presumes a tendency to reject something (Sax, 1974). An individual‟s attitude towards his 

occupation may affect the end-product. Someone who does not enjoy his occupation will not be 

able to succeed in that occupation. A good teacher with proper attitude, behavior and personality 

traits can motivate, inspire and make students lost in his teaching. A teacher with a positive 

attitude towards teaching is considered better and becomes popular figure among students. 

Giedra, Marija & Linkaityte ( 2013) advised that due to rapid changes of teaching technologies, 

teachers have to master new information and communication technologies to strengthen their 

skills of critical and creative thinking so that actively take part in change of culture. Thus 

teachers participating in the educational reforms must change attitude towards their activities. 

2.18 Teachers Attitude toward Past Reforms in Pakistan 

Success of any reform agenda can only be achieved if the teachers have positive attitude 

toward this reform implementation (Moe. Gop., 1972). Gupta (1996) describes that teacher must 
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transmit to new generation the cultural heritage of society, the knowledge, skill, customs and 

attitude acquired over the year. They must try to develop in their students the ability to adjust to 

a rapidly changing world. 

 Since independence, Pakistan has seen rise and fall of the different governments. Each 

government tried to improve the staggering condition of education in government schools. As a 

result eight different policies have been planned and implemented in Pakistan since 1947. 

Analysis of these policies declare that mean weaknesses of the poor implementation of these 

policies was the authoritarian approach, lack of commitment on the part of public opinion, 

political instability, financial strain and non committal attitude of the primary school teachers 

(Rizvi, 2003). Azeem et al., (2009) disclose the fact that political appointments took place was 

obvious from the hiring of retorted persons as a teacher who were not interested in teaching and 

having negative attitude towards profession. Bakhalter, Campbell and Piepenbrock, (2009) 

suggested that emergence of disconnected theme of coordination among various stakeholders, 

lack of understanding between teachers and leadership team and passive feed back system are 

also cause of concern for the poor implementation of initiatives or reforms. Memon, (2007) 

stated that a number of educational reforms have been introduced at the federal and provincial 

level to enhance access and quality of basic education. Nevertheless status of basic education in 

the country continues to be a cause of concern. Number of factors contributing to this situation 

include: economic, social and cultural factors; physical factors including dilapidated schools, 

scarcity of teaching learning resources and unattractive classrooms; qualification, training, 

supervision and teacher motivation; teachers attitude towards students, mobility issues especially 

of girl students and female teachers; outmoded curriculum and unattractive text-books. Jalil 

(1998) & Rizvi (2003) are of the opinion that beside the teachers passive attitude and lack of 
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financial resources are the valid reasons for slow pace in educational development but these are 

not the only reasons. A close analysis of the educational policies shows that there have been 

huge gap between what was planned and what was implemented. The government of the 

different periods set out clearly defined goals and directions but strategies to implement these 

plans were not clearly outlined. In the past it was not tried to study the attitude of the teachers 

against reforms agenda and hence, desired results were not achieved by these policies.  

2.19 Review of the Related Studies. 

1. Rizvi, (2003) conducted a study on the topic of “The Relationship between School Reforms 

and Teacher Professionalism in Government Primary Schools in Karachi, Pakistan” with 

following objectives; 

I. Identify the government primary schools in Karachi where reforms have taken place and 

professional organizations which are executing these reforms. 

II. Identify the changes that have taken place and in teachers‟ perception of professionalism 

as a result of reform initiatives and characterized them in terms of dimensions identified 

from the literature. 

III. Investigate the links between school professionalism in each of four case study schools 

using quantitative data. 

IV. Analyze the links between school reforms and teacher professionalism in terms of 

identified dimensions. 

This study also based on the some following important questions. 

I. How can the teachers meet ever increasing demand placed upon them? 

II. How will the teachers successfully lead the students into the 21
st
 century? 
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III. Do the primary government school teachers believe that they can successfully lead 

children into the 21
st
 century? 

For this a mixed method technique was applied to investigate relationship between these 

teachers and reforms. Quantitative data were collected through Questionnaire and qualitative 

data were gathered through interviews and field notes. For this 450 teachers of 35 schools were 

interviewed and a questionnaire was also given to them. Obtained data was analyzed on Factor 

Analysis technique. Findings of the study are revealed as under; 

I. It is possible to enhance teacher professionalism within existing primary school structure.  

II. School reforms have been able to develop teacher professionalism and take it to higher 

level where it was when reforms were initiated in the schools. 

III. It is quite clear that they are all advanced in their professionalism as a consequence to 

reform initiatives. 

The researcher conclude that contrary to the detached and non committal attitude with which 

primary school teachers are characterized in many contexts, the teacher in this study have 

indicated that they are confident and capable; they can articulate and communicate ideas; they 

can make decisions and undertake responsibilities and they are willing to undertake leadership 

role if they have the opportunities. 

2. Hussain (2004) conducted an attitude measurement study on the topic of Effectiveness of 

Teacher Training in Developing Professional Attitude of Prospective Secondary School 

Teachers. The major objectives of the study were as under; 

I. To develop a reliable and valid scale to measure the professional attitude of secondary school 

teachers. 
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II. To measure the professional attitude of prospective secondary school teachers of various 

teacher training institution in Punjab. 

III. To assess the effectiveness of teacher training in developing professional attitude of 

prospective secondary school teachers. 

IV. To compare the effectiveness of teacher training institutions in developing attitude of 

prospective secondary school teachers towards teaching profession. 

For this, an attitude scale based on Likert method consisted of sixty six items was developed 

and administered to the selected sample drawn from all the secondary school teacher training 

institution of Punjab. Group mean and T-values were computed for determining the significance 

of difference between the means. Chi- square was also calculated. Major conclusions of the study 

were as under; 

I. Teacher training institutions were not successful in developing the professional attitude 

of prospective secondary teachers. 

II. The trend in developing the professional attitude in female teachers is greater than female 

teachers. 

III. Parents‟ profession had no effect on development of the attitude. 

IV. Arts and science pupil teachers had no difference in the development of professional 

attitude. 

3.  Castelow, G. Colin (2014) conducted a study on the subject of Educational Reform: A Case 

study of Teachers‟ Attitude, Perceptions and Engagement throughout Curricular Reforms. This 

applied research project used a mixed method approach to analyze curricular reform at a private 

Christian school in Chesapeake, Virginia. The study aimed to answer two questions regarding 

curricular reform at the school. 
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I. .   Are the teachers seeking to improve the curriculum to which they have been entrusted? 

II. .  Have their attitudes and perceptions regarding the change in template evolved over 

time?  

Using the Concerns-Based Adoption Model, two separate surveys were coded based on 

the model‟s Stages of Concern and Levels of Use. An initial teacher survey provided data and 

open-ended responses on the participant‟s willingness to implement the reformed device. The 

follow-up survey provided data on the participants‟ perceived evolution of attitude relative to the 

reform measure. Furthermore, the follow-up survey provided open-ended responses by which the 

participants‟ engagement with the unit plan was evaluated. The analysis of both data and 

participants‟ statements resulted in confirmation of principles previously establish in published 

literature regarding educational reform: including the principles of contradiction, resistance, and 

perspective. 

4. Unger, O.A. (2016) in his study “Understanding teachers‟ attitude towards Educational 

Reforms through Metaphors” examines what representation of metaphors are held by teacher 

position about change through educational reform. Metaphors indicate that teachers hold 

negative perception towards educational reforms. Findings signify the contradiction between 

what teachers are expecting and what they are experiencing in their every day reality during 

educational reforms. The study present four types of teachers differing from each other, how they 

experience and deal with the reforms. All four types of teachers strongly believe that extensive 

reforms are needed, but each need different supports to lead the change. 

 Thus the findings suggest that the administration should select target areas of the unit 

plan in order to clarify teacher misconceptions and to further improve the teacher engagement. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

 Main concern of this study was to analyze the attitude of the teachers towards reforms at 

school level. This chapter explains the research methodology and procedures adopted for the 

study. It contains data collection, sampling, designing of questionnaire and measuring process of 

variables. Research methodology and procedure used for present study was as under. 

3.1 Population 

As this study is about exploring the attitude of the teachers towards reforms so, all the 

teachers serving in the public sector schools of Punjab were taken as the population. In all 

Punjab 5, 00,000 teachers are working in all types of (primary, elementary, secondary and higher 

secondary) 53000 schools (Punjab Portal, 2014).  

3.2 Sampling Techniques and Sample size 

“Sampling is the process of selecting a few from a bigger group to become the basis for 

estimating or predicting a fact, situation or outcome regarding the bigger group” (Kumar, 2000). 

As aim of this study is to investigate attitude of the teachers towards reforms made by 

governments since 1990, by taking into account this purpose, this research study is going to pay 

attention exceptionally on those teachers serving in public sector schools. On the basis of 

multistage cluster sampling technique out of whole population a representative sample of 1010 

teachers pertaining to 72 primary, elementary, secondary and higher secondary schools was 

taken. At first stage three divisions out of the nine divisions of the Punjab province, then in the 

second stage six districts from these three divisions were randomly selected. In third stage twelve 
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schools from each selected district in the proportion of 4:4:4 from primary, elementary and 

secondary type of schools were also randomly selected. At the fourth stage from each type of 

school, two rural and two urban and with same proportion male and female schools were 

randomly selected.   

The representative sample out of the whole population was determined through computer 

software programs like Sample Size Calculator by Check Market, Survey Sample Size software 

by Survey Monkey Audience, 2009 and by the given table and  Formulas;  

 𝑆𝑆 = (𝑍 − 𝑆𝑐𝑜𝑟𝑒)2  × 𝑆𝑡. 𝐷𝑒𝑣
1−𝑆𝑡 .𝐷𝑒𝑣

(𝑚𝑎𝑟𝑔𝑖𝑛  𝑜𝑓  𝑒𝑟𝑟𝑜𝑟 )2 

 𝑆𝑆 𝑎𝑑𝑗𝑢𝑠𝑡𝑒𝑑 =
𝑆𝑆

1
+

 𝑆𝑆 − 1 

𝑝𝑜𝑝𝑢𝑙𝑎𝑡𝑖𝑜𝑛
 

SS = sample size 

St. Dev = Standard deviation 

Margin of error = 5% 
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Table No.8 Sample Size Measuring Table 

Source Survey Monkey Audience, 2009 Survey sample size software 

 Through all above programs formula and the table at 95% level of confidence 5% 

margin of error, the sample size was measured 384 respondents. Whereas, Gay (2005); Kumar 

(2007); Cooper and Emary (2000) suggested that how large the sample will be more reliable and 

generalize to population it be. In view of the given suggestion and on the recommendation of the 

experts of department of education B.Z.U. Multan, the sample size was extended to 1500 

teachers from all categories among whom instrument was distributed. However, 1010 responded. 

The number of schools was determined by the Proportion Question formula Put forwarded by 

Cooper & Emary (2000) is given here; 

𝜎𝑝 =   
𝑝𝑞

𝑛 − 1
 

Or                                                  𝑛 =
𝑝𝑞  

𝜎2
+ 1 
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 𝑝 = Proportion of the population that has given attribute 

q = Proportion of the population that has not given attributes (1- p) 

n = sample size 

 𝜎𝑝 = 0.051 standard error of the proportion (0.01/1.96) at 95% confidence level 

At 95% level of confidence and  5% margin of error, 25% proportion of the population 

determined the sample, equal to 71 schools whereas, making the proportion to even number 72 

schools were taken as the sample considering each school as a cluster. The distribution of the 

clusters was as under; 

 Out of nine administrative division of the Punjab three divisions were randomly 

selected. 

 Two districts from each division were further selected randomly but from Multan 

division three districts were selected because from initially selected Multan 

district out put was very low so, another district Vehari was further selected to 

maintain the count. 

 72 schools selecting 12 from each sampled district in proportion of 4 of each 

from primary, elementary and secondary schools were randomly selected. 

  Equal number of schools with respect to gender and locality of rural and urban 

from each portion (primary, elementary and secondary) were selected.  

 

 

  



 62 

3.3 Development of the Tool  

The instrument used in this study is an adaptation of the ASTTP (Hussain, 2004). The 

original instrument is specifically an Attitude Scale towards Teaching Profession and it is 

consisted of 66 items based on five point Likert scale. Some changes are made in the language 

and number of questions to adopt this scale according to study need. The present questionnaire  

consists of two parts,  first part is about demographic information and the other part, consists of 

five dimensions, first Attitude towards Administrative Reforms, second Medium of Instruction 

and Curricular Reforms, third Chief Minister‟s Road Map, fourth Computer Education and fifth  

Examination Reforms. Each of the statement expresses a feeling which a teacher has towards a 

particular reform at school level. The teachers expressed their feelings to each statement by 

encircling the letters which best indicate their agreement to the statement. The letters were SA 

(strongly agreed), A (agreed), U (undecided), D (disagreed), SA (strongly disagreed).  

3.4 Validation of the Tool 

For calculating the validity of the research tool three steps were taken. First, validation of 

the research tool was assured that all questions in tool were representing various dimensions of 

reforms as emerged from literature review. Secondly, the instrument was got validated through 

the experts opinion of experienced professors available at Department of Education BZU Multan 

(list of experts is given in annexure. F). On the basis of their opinions some changes were made 

in the instrument. Thirdly, Factor Loading of the tool was determined by CFA. 

To asses the validity of the each statement Confirmatory Factor Analysis (CFA) was 

applied to obtained data. Expert generally thinks that some sort of Factor Loading should be 

equal to or more as compared to 0.5 to get satisfactory or may be valid (Hair et al, 2004).  
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Comery (1992) claims the statement in which Factor Loading associated with 0.71 tend to be 

proved as excellent and if Factor Loading associated with 0.6 have become good, 0.55 tend to be 

slightly good, 0.45 as reasonable though, 0.33 tend to be inadequate loading. On the basis of 

Factor loading as given in table No.10, fourteen statements of this instrument from all 

dimensions which have inadequate factor loading i.e. < 0.5 were dropped and remaining 49 

statements having factor loading > 0.5 have sound grounds for their reliability and validity and 

are used for further analysis. 

3.5 Reliability of the Tool 

The reliability of the each construct (dimension) was measured by determination of 

Cronbatch Coefficient Alpha (Table. 9,Chapter-4). Reliability Coefficient 0.7 or more are 

usually considered adequate (Cronbatch, 1951, Hair et.al, 2013) However, Nunnaly (1978) 

suggests that Alpha values between 0.5 and 0.6 are also acceptable.  

3.6 Level of Data Collection 

Written questionnaire has been employed to acquire the data and questionnaire has been 

delivered to the particular participants by hand and also by mail. In far flung areas the help of 

some fellows and friends was also sought to distribute or administer the tool. Any single-

respondent tactic has been put on and teachers associated with primary, elementary and 

secondary school had been given to fill the particular questionnaire. Instructions were given to 

the respondents about filling of the questionnaire. The participants were requested to record their 

feelings on 5-point Likert scale ranging from strongly agreed to strongly disagree.  
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3.7 Research Model 

To investigate the relationship between dimensions of the reforms with teacher attitude 

towards reforms, proposed model of research is discussed below. Model research is as: 

 

Dimension of the reforms         
 

 

 

 

 

 
 
 
 
 
 

 
The entire path is hypothesized to be positive. 

 
The relationship is demonstrated in figure which is between the dependent and 

independent variables, and it shows the hypothesized relationship between them and it 

hypothesized to be positive. 

Firstly, we addressed the objectives of the study then sampling techniques and procedure 

of data collection were also considered. Finally, tests of validity and reliability were applied to 

analyze the sample data.  

3.8 Statistical Procedure 

The researcher recorded the respondents‟ answers on a master sheet and then tabulated 

them with regard to positive and negative statements. The weightage to positive statements was 

given ranging from 5, 4, 3, 2, 1 respectively to strongly agree ,agree , undecided, disagree, and 

 

     

Administrative reforms  

Medium of instruction 

and curricular reforms 

 
Teachers’ attitude 

towards reforms 
Chief Minister‟s Road 

Map. 

Computer Education 

 

Examination reforms 
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strongly disagree and vice versa to negative statements. Dimension wise responses were 

tabulated. Demographic information was also collected like, district, urban or rural, male or 

female, qualification and designation. All such information was then coded on the SPSS software 

sheet. To reach certain conclusion arithmetic mean, standard deviation, Cronbatch alpha, factor 

analysis and t- test were applied to the data to compare the attitude of the teachers in different 

dimensions. Computer programs like Ms- Excel and SPSS were also used to analyze the data. 

 

  



 66 

CHAPTER-4 

ANALYSIS OF THE DATA 

The purpose of the present study was to ascertain the attitude of the teachers towards 

reforms at school level. For this purpose, an instrument on 5-point Likert scale comprising two 

parts was developed. First part was about demographic information and the second part consists 

of five construct or dimension, on the basis of which a collective attitude of the respondents was 

determined. The dimensions were abbreviated as AR (Administrative reforms), MI (Medium of 

instruction and curricular reforms), CMR (Chief Ministers‟ road map), ER (Examination 

reforms) and CE (computer education). 

 This chapter deals with interpretation and analysis of the data. The data has been 

presented in the tabulated form .To arrange and analyze the raw data, a master sheet was 

prepared. The data regarding teachers‟ attitude towards reforms were arranged and analyzed in 

various groups to ascertain the difference between them. 

The master sheet provides a base for interpretation and analysis of the data and leads to 

calculation and extraction of findings and conclusion of the study.  

4.1 Analysis of the Attitude of the Teachers toward Reforms 

Analysis of the attitude of the teachers towards reforms was made in the following stages. 

4.1.1 Dimension wise reliability (coefficient of Cronbatch Alpha) of the instrument 

4.1.2 Factor Loading of the instrument 

4.1.3 Descriptive statistics of the demographics 

4.1.4 Descriptive statistics of the variance 

4.1.5 Demographic information of the respondents 

4.1.6 District wise demographic information 

4.1.7 Gender wise demographic information 

4.1.8 Qualification wise demographic information 

4.1.9 Designation wise demographic information  
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4.2.1 Comparison between the rural urban respondents 

4.2.2 Comparison between the male and female 

4.2.3 Comparison between the qualifications 

4.2.4 Comparison between the designations 

4.3 Objective wise analysis  

4.1.1 Reliability Analysis (coefficient of Cronbatch Alpha) 

The reliability of the each construct of the questionnaire was measured by the 

determination of Cronbatch coefficient alpha. Reliability coefficients of 0.70 or more are usually 

considered adequate (Cronbatch, 1951), however, Nunnally (1978) suggests, the alpha value 

between 0.50 and 0.60 is also acceptable. 

Table 9 Coefficient of Cronbatch alpha 

Dimensions Number of statements Cronbatch Alpha 

Administrative Reforms 

(AR) 

12 0.883 

Medium of Instruction and 

Curricular Reforms (MI) 

12 0.827 

Chief Minister‟s Road Map 

(CMR) 

11 0.828 

Computer Education (CE) 18 0.889 

Examination Reforms (ER) 10 0.769 

Total 63  

 

Strong reliability can be seen by the values presented in above table 4.1.1. The 

range of reliability values are from 0.769-0.889. The values of all variables are above 

breakeven point i.e. > 0.7. Variable named Computer education has greater reliability 

among all. Values of reliability test shows that all measures which are taken for study are 
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acceptable and reliable. Cronbatch alpha of the items of examination reforms is 0.769 

which is also acceptable and reliable.  Concluding this, the research measures are above 

the average point of reliability. 

4.1.2. Factor Loading 

Factor loading of the each construct (dimension) was determined by CFA. According to 

Hair et.al (2013) items having more than 0.5 factors loading are acceptable and below than 0.5 

are inadequate. First time factor loading was determined and statements having less than .5 

factors loading were dropped. Here is given in this table the final factor loading of the instrument 

after dropping 14 items with inadequate factor loading. (Initial factor loading given in appendix-

c) 

Table 10 Factor Loading 

Construct 

 Item Loadings 

Cronbatch  

Alpha 

ADMINISTRATIVE 

REFROMS 

Devolution of power plan has 

facilitated the teachers to solve their 

problems at local level 
.649 0.883 

 

Introduction of EDOs ( Edu) at district 

level has increased the difficulties of 

the teachers 
.752 

 

 

Due to devolution of power plan2001 

the element of corruption has 

increased in education department 
.750 

 

 

Devolution of plan has restricted the 

teachers  in limited geographical 

boundaries 
.786 

 

 

In most of the schools, management 

committees are ineffective .775 

 

 

Monitoring cell of Punjab Government 

has developed conflicts among the 

administration and the teachers 
.822 
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Monitoring officers have played an 

effective role to control the absentees 

of the teachers 
.650 

 

 

transfer policy for single science 

teachers is unfair .701 
 

 

 

 

The promotion policy based on the 

length of the service is quite fair .651 

 

MEDIUM OF 

INSTRUCTION  

The slogan of "Mar-Naheen-Payyar" 

has made the students rude 

.825 

 

 

 

 

.628 .827 

.New scheme of study for secondary 

classes is ambiguous 

 

Matriculate teachers are competent 

enough to teach new science courses 

at primary level. 

.637 

 

Education authorities communicate 

the changes in scheme of studies well 

before the time. 

.764 

 

The schools have well furnished 

laboratories to teach activity based 

new science syllabi. 

.707 

 

New curricula of science subjects 

cater the needs of present modern era 

of science and technology. 

.606 

 

 

Science curricula of secondary classes 

have conformity with students' 

previous knowledge 

.569 

 

 

English teachers are available to teach 

new syllabi in primary schools. 
.762 

 

 

Teacher feels easy to speak English in 

the classroom. 
.726 

 
CHIEF MINISTERS 

ROAD MAP 

The Road Map indicators fixed for 

evaluation of schools are based on 

ground realities.  

.572 .828 

 

The lust for incentives is generating a 

fake data competition among 

education officials  

.673 

 

 

The indicators for rural school 

evaluation are not based on  disparity 

between rural and urban schools 
.653 
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Implementing Road Map most of the 

missing facilities are completed by the 

head of the institution. 

.728 

 

 

Habitual absent teachers remain 

present in school by the enforcement 

of the Road Map.  

.758 

 

 

School's general condition of the 

cleanliness is improved by the Road 

Map. 

.783 

 

 

Induction of new teachers has been 

done on merit basis 
.589 

 

 

Road Map enforcement has developed 

better sense of responsibility among 

the teachers. 

.634 

 

 

Stipends to girl students have put good 

impact on their enrolment. 
.706 

 
EXAMINATION 

REFROMS 

Online system of examination has 

given the candidates an easy approach 

to submit application form. 

.523 .889 

 

.online system has produced 

ambiguities in declaration of the 

result.  

.656 

 

 

Online system has increased the 

student‟s problems. 
.596 

 

 

Students have been given sufficient 

awareness about the online system 

well before the time. 

.635 

 

 

Online system has facilitated the 

examiner also. 
.680 

 

 

Board officials are competent enough 

to use the online system 
.711 

 

 

Online systems of the Boards can 

handle the load in the days of 

submission forms. 

.597 

 

 

Due to new pattern off secondary 

science papers ,use of science labs is 

meaningless 

.719 

 

 

PEC exams have developed the sense 

of accountability among the teachers. .708 

 

 

PEC's exams  system is generating 

fake results 
.730 

 

 

Secrecy of papers in PEC exam 

system is not properly maintained. 
.748 

 

 

Centralized system of PEC exams is 

main source of secrecy leakage. 
.612 
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Results of the PEC exams are more 

reliable than home exams. 
.740 

 

 

PEC exam brought uniformity in 

evaluation system at all Punjab level  
.611 

 

 

The pattern of the papers in PEC 

exams is better source of judgment of 

student‟s abilities. 

.620 

 
COMPUTER 

EDUCATION 

Number of computers supplied are 

sufficient as  compared to number of 

students in school 

.635 .769 

 

Due to computer laboratories good 

governance is achieved in the school 

education department 

.739 

 

 

There is no misuse of internet facility 

in computer labs by the teachers. 
.660 

 

 

IT teachers appointed are competent 

enough to teach computer subject. 
.604 

 

 

Internet speed in computer 

laboratories is optimum 
.581 

 

 

Computer laboratories are a quick 

source of communication. 
.693 

 

 

The computer laboratories have 

assured the concept of e-governance in 

education department. 
.634 

  

Table 10 shows that in administrative reforms dimension  out of 10  items 7 items have  excellent 

factor loadings which are greater than 0.70 and three items have very good factor loadings with 

the values greater than 0.60. No item has factor loading less than 0.50. All results show the 

adequacy of the measure of dimension administrative reforms which is an attribute of the attitude 

of the teachers‟ toward reforms.  

It is also evident from above table that the construct medium of instruction and curricular 

reforms have 8 items in which 4 items have excellent factor loading being > 0.7, three items have 

very good with factor loading > 0.6, one item seemed to be good having factor loading greater 

than 0.5. No item has inadequate factor loading less than 0.5. It shows that all the items of 

construct medium of instruction are adequate and valid. 
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Above table indicates that from nine items of Chief Minister‟s road map dimension four 

items have excellent factor loading with the value of > 0.7 and three statements have very good 

factor loading being > 0.6 and two are seemed to be good with factor loading > 0.5. It is clear 

from this table that Chief Ministers‟ road map dimension measures are adequate and acceptable.  

Examination reforms dimension has 15 items in which six items with factor loading 

greater than 0.7 are excellent, six items are very good with factor loading greater than 0.6 and 

three items are seemed to be good having factor loading greater than 0.5. These results show the 

adequacy of the measures of examination reforms dimension. 

Table 10 also gives clear indication that computer education reforms dimension is 

adequate and acceptable because seven of its items have excellent factor loading with value 

having greater than 0.7. Five statements have very good factor loading being greater than 0.6 and 

one item is seemed to be good with factor loading greater than 0.5. 

It is evident from the table 10, all the five dimension of the instrument are statistically 

adequate and acceptable and no one item has factor loading less than 0.5. 

Table 11 Descriptive Statistics of the Demographics 

Statistics 

  DIS R / U GEN DESIG QUALI 

N  1010 1010 1010 1008 1010 

Missing 0 0 0 2 0 

Mean 4.02 1.60 1.08 8.15 4.61 

Std. Deviation 1.919 .491 .270 4.735 2.813 

Minimum 1 1 1 1 1 

Maximum 7 2 2 82 11 
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Table 11 portrays that1010 respondents belong to district variable with mean value 4.02 

and standard deviation 1.919. It means there is dispersion with respect to district among the 

respondents. The second demographic variable which is rural and urban variable shows some 

low dispersion because it has 0.49 standard deviation and1.60 mean value. Third variable 

belongs to gender, it has scarcity of dispersion. Its mean value1.08 and standard deviation 0.270 

are small values. This table also depicts that 1008 respondents belong to fourth demographic 

variable; designation with the mean value 8.15 and 4.75 standard deviation while, 1010 

respondents show their qualification with standard deviation 2.83 and mean value 4.61. 

Table 12 Descriptive statistics of the Variance 

 

Descriptive Statistics 

 

N Minimum Maximum Mean 

Std. 

Deviation 

AR (Administrative reforms) 1010 1 5 4.02 .873 

MI (medium of instruction) 1010 1 5 4.19 .905 

CMR (Chief Minister road map) 1010 1 5 4.01 .742 

ER (Examination reforms) 1010 1 5 3.68 .758 

CE ( computer education) 1010 1 5 3.54 .777 

 N  1010     

 

Table 12 shows that there were five variance: (AR, MI, CMR, ER and CE) in the 

instrument, each having 1010 responses AR has mean 4.02 and standard deviation 0.873 it shows 

that most of respondents shows positive attitude to administrative reforms. MI has standard 

deviation 0.905 and mean value 4.19 which indicates that most of the respondents show high 

positive attitude to medium of instruction and curricular reforms. The variance Chief Minister‟s 

roadmap has mean 4.01 and standard deviation 0.742 which depicts positive attitude. Table 

shows that ER has mean value 3.68 and standard deviation 0.758 a mild positive attitude is 

depicted and the fifth variance CE has mean 3.54 and standard deviation 0.777 intermediate 

between positive and negative attitude toward this variance and little dispersion is indicated. 
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4.2 Demographic information of the respondents 
All demographic information about respondents is given here. 

 

Table 13 District wise demographic information of the respondents 

 

  Frequency Percent Mean St. Deviation 

 KHANEWAL 175 17.3 4.02 1.19 

MULTAN 54 5.3   

VEHARI 112 11.1   

SAHIWAL 309 30.6   

PAK PATTAN 76 7.5   

FAISAL ABAD 164 16.2   

SHEIKHUPURA 120 11.9   

Total 1010 100.0   

 

 
 

Fig. 4.1 
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Table 13  shows that this study is carried out in seven districts of the Punjab from which 

175 out of 1010 i.e. 17.3% respondents belongs to Khanewal district while 5.3% belong to 

Multan, 11.1% belong to Vehari district, 30.6% related to Sahiwal district, 7.5% are from 

Faisalabad district and 11.9% are belong to Sheikhupura district. Mean value is 4.02 and 

standard deviation is 1.19 
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Table 14 Rural and urban wise demographic Information 
 

Urban / Rural 

  Frequency Percent Mean S. Deviation 

 

 

 

 

 

URBAN 407 40.3 1.6 0.491 

RURAL 603 59.7   

Total 1010 100.0  
 

 

Fig 4.2 

Table 14 indicates that out of 1010 respondents 407 i.e. 40.3% resides in urban area while 607 

(59.7%) respondents reside in rural area. Mean value is 1.6 and standard deviation is 0.491 
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Table.15 Gender wise Demographic Information 

GEN 

  Frequency Percent Mean Std.Deviation 

 MALE 702 69.5 1.3 0.461 

FEMALE 308 30.5   

Total 1010 100.0   

 

 

 
Fig.4.3 

 

Table.15 gives  statistical evidence about gender that out 1010 respondents 702 

respondents are male 308 respondents are female percentage of male is 69.5% while females are 

30.5 % . Standard deviation is 0.461 and 1.3 is the mean value. 
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Table 16 Designation wise demographic information 

 

  Frequency Percent Mean Std. Deviation 

 Sr.HM/  

principal 

5 .5 8.15 4.735 

SS 5 .5   

SST Sc 178 17.6   

SST(G) 101 10.0   

SST IT 8 .8   

SSE(Sc) 40 4.0   

EST 396 39.2   

SESE (Sc) 49 4.9   

SESE (G) 12 1.2   

AT 5 .5   

OT 5 .5   

DM 5 .5   

DTE 5 .5   

PST 165 16.3   

ESE 28 2.8   

82 1 .1   

Total 1008 99.8   

Missing System 2 .2   

Total 1010 100.0   
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Fig.4.4 

 

Table.16 indicates that respondents who took part in this study belong to 15 different 

types of designations ranging from Principal to ESE respectively. It is evident from this table that 

teacher from all section of schools: primary, elementary and secondary have almost equally take 

part in this study. Breakup of the teachers who participate in this study is; Sr. Headmasters 05, 

SS 05, SST (Sc.) 178, SST(G) 101,SST(IT) 8, SSE(Sc) 40, EST 396, SESE(Sc) 49, SESE(G) 49, 

AT 5,OT 5, DM 5, DTE 5, PST 165  and ESE 28.  Mean value is 8.15 and standard deviation 

4.735 means there is great dispersion among designation of the teachers and nearly 8 teachers of 

each designation have taken part in this study. 
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Table 17 Qualification wise demographic information 
 

QUALI 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

 MPHILL 49 4.9 4.9 4.9 

MSC 222 22.0 22.0 26.8 

MA MEd 223 22.1 22.1 48.9 

MA BEd 138 13.7 13.7 62.6 

BA MEd 12 1.2 1.2 63.8 

BA BEd 102 10.1 10.1 73.9 

BSc BEd 129 12.8 12.8 86.6 

MA 14 1.4 1.4 88.0 

FA CT 18 1.8 1.8 89.8 

FA 38 3.8 3.8 93.6 

MATRIC 65 6.4 6.4 100.0 

Total 1010 100.0 100.0  
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Fig.4.5

 
Table 17 shows that there is great variety in qualification of the respondents, it 

ranges highly qualified M.Phil degree holders to simple matriculate teachers. There 

numbers are 49 M.Phil teachers, 222 MSc. 223 MA. M.Ed., 138 MA. B.Ed.12.BA. 

M.Ed., 102 BA. B.Ed., 129 BSc. B.Ed.,14 MA,18 FA.CT, 38 FA, and 65 matriculate. 

Mean value is 4.61 and standard deviation 2.813.It shows there is much dispersion in the 

types of qualification and nearly five teachers of each qualification have taken part in this 

study. 
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4.3 Comparison among Dimensions  
Comparisons among dimensions with respect to different demographics are given here; 

 

Table 18  District wise comparison among different dimensions 

AR MI CMR ER CE  * DIS 

DIS AR MI CMR ER CE 

KHANEWAL Mean 4.48 4.65 4.36 3.93 3.80 

N 175 175 175 175 175 

Std Deviation .474 .688 .554 .638 .733 

MULTAN Mean 4.37 4.61 4.21 3.53 3.33 

N 54 54 54 54 54 

Std Deviation .629 .638 .634 .625 1.001 

VEHARI Mean 4.30 4.67 4.18 4.12 4.00 

N 112 112 112 112 112 

Std Deviation .607 .708 .799 .541 .568 

SAHIWAL Mean 3.73 4.02 3.90 3.80 3.28 

N 309 309 309 309 309 

Std Deviation .952 .912 .635 .733 .661 

PAK PATTAN Mean 3.95 3.70 4.41 3.29 3.29 

N 76 76 76 76 76 

Std Deviation .890 .952 .523 .597 .714 

FAISAL 

ABAD 

Mean 3.80 3.69 4.10 3.04 3.28 

N 164 164 164 164 164 

Std Deviation .950 .838 .797 .632 .832 

SHEIKHUPUR

A 

Mean 4.01 4.31 3.20 3.76 4.03 

N 120 120 120 120 120 

Std Deviation .896 .844 .575 .825 .565 

Total Mean 4.02 4.19 4.01 3.68 3.54 

N 1010 1010 1010 1010 1010 

Std Deviation 

t.value 

.873 

1.36 

.905 

0.425 

.742 

1.717 

.758 

4.088 

.777 

3.787 

df. 227, 95% level of confidence 

Table 18 portrays the dimension wise difference in attitude of the respondents among 

districts. AR (Administrative reforms) has great mean value (4.48) in Khanewal district and 
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lowest mean value (3.73) in Sahiwal district where as, standard deviation  values of the AR 

dimension are greater  in Sahiwal and Faisalabad districts i.e. 0.952 and 0.950 respectively. In 

each district the mean value of AR surrounds near 4 which means there is homogeneity in 

respondents‟ responses inclined towards positive attitude against the administrative reforms. It is 

much positive in Khanewal and less positive in Sahiwal but great values of standard deviation in 

District Faisalabad and Sahiwal shows great variety of responses in these districts against 

administrative reforms. Overall mean value of the AR dimension is 4.02 and standard deviation 

is 0.873 which reflect highly positive but variant attitude. Hence t.value at 95% level of 

confidence and 227 degree of freedom is 1.37 which is less than table value 1.96 which indicates 

that there is statistically no much significant difference in attitude of the respondents against this 

dimension with in the districts. 

The MI (medium of instruction and curricular reforms) dimension has highest value of 

mean in Vehari district and lowest in Faisalabad districts i.e. 4.67 and 3.69 respectively whereas, 

standard deviation ranges from 0.952 in Pakpattan district to 0.638 in Multan district. It is 

evident from this table that positivity in attitude towards medium of instruction reforms 

gradually decreases from Vehari to Faisalabad whereas slight difference in standard deviation 

refers that there is no much dispersion among the responses in districts against MI construct. 

Overall mean value of MI dimension is 4.19 indication towards positive response and standard 

deviation is 0.905 showing dispersion is slightly present. Whereas, t. value is 0.425 which is 

smaller than table value, indicates there is statistically no significant difference in attitude against 

MI dimension among districts  

CMR (Chief minister‟s road map) dimension has higher value of mean in Pakpattan, Khanewal, 

Multan, Vehari and Faisalabad districts i.e. greater than 4 which shows positive attitude of the 

respondents in these districts whereas, Sheikhupura and Sahiwal districts have lower mean 

values less than 4 which depicts that attitude towards this dimension is inclining towards 

negative in such districts. Standard deviation in Vehari and Faisalabad is higher 0.799 and 0.797 

respectively showing much disparity as compared to other districts. Overall mean of CMR 

construct is 4.01standard deviation is 0.742 reflecting overall positive attitude and small 

disparity. The value of independent sample t. test is 1.717 which is smaller than table value 

hence; difference in the attitude of the respondents is statistically insignificant. 
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In ER ( Examination Reforms)  dimension only the Vehari district  has above 4, all other  

districts have below 4 mean value which indicates that except Vehari all other districts have 

comparatively less positive attitude towards  this construct while, the standard deviation of 

Sheikhupura and Sahiwal districts have greater dispersion being standard deviation 0.825 and 

0.733 respectively. Overall mean value of ER construct is 3.68and standard deviation is 0.758 

which is indication of some what slightly attitude toward this set of reforms and dispersion rate is 

also low. The t. value at 0.05 level of significance is 4.08 which is greater than the table value 

hence the difference between districts is statistically significant. 

Computer education reforms (CE) dimension in Vehari and Sheikhupura districts has 

greater mean values above 4 but in other districts has less than 4 mean values. It depicts that in 

these two districts the respondents have more positive attitude toward computer education set of 

reforms as compared to other five districts where mean value is less than four. Standard 

deviation in Faisalabad district with the value of .833, Khanewal and Pakpattan along values of 

0.733 and 0.714 are showing relatively more dispersion as compared to rest of the other districts. 

As a whole the mean value is 3.54 and standard deviation 0.777 reflecting relatively positive 

attitude with a variety of responses. Value of t. testis 3.87 more than the table 

value1.96representing difference between the districts against this dimension is statistically 

significant. 
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Table 19 Comparison between urban and rural areas 

AR MI CMR ER CE  * CITY 

CITY AR MI CMR ER CE 

URBAN Mean 3.84 4.07 3.97 3.53 3.39 

N 407 407 407 407 407 

Std. Deviation .922 .884 .795 .805 .774 

RURAL Mean 4.14 4.27 4.04 3.78 3.65 

N 603 603 603 603 603 

Std. Deviation .817 .910 .704 .707 .762 

Total Mean 4.02 4.19 4.01 3.68 3.54 

N 1010 1010 1010 1010 1010 

Std. Deviation 

t.value 

.873 

 

5.35 

 

.905 

 

3.53 

.742 

 

1.437 

.758 

 

5.36 

.777 

 

5.194 

95%level of confidence and df =1008 

Table 19 shows that Mean value of AR in rural area is 4.02 and in urban area is 3.84 

which indicate that in rural areas there is more positive attitude against this dimension as 

compared to urban areas. Standard deviation of the urban area is greater than rural area which 

shows dispersion is greater in urban area than rural area. The total mean of AR dimension is 4.02 

and standard deviation 0.873 which shows overall urban and rural areas have positive attitude 

and dispersion present in their responses. The calculated value of t.test is 5.53 which are greater 

than table value; this indicates that the difference in attitude of the respondents against this 

dimension is statistically significant. 

 Statistical data given in the table 19 portrays that in MI dimension mean value of rural 

area (4.27) is greater than urban area (4.02) while standard deviation of rural area (.910) is also 

higher than urban area (.884) showing more dispersion and more positive attitude of the rural are 

toward this dimension.  Total mean (4.19) and total standard deviation (.905) also give the 

picture of dispersed and positive attitude of respondents toward MI dimension. Calculated value 

of the t. test (3.35) is greater than table value 1.96 which shows difference between two mean is 

statistically significant. 

 In CMR dimension also mean value 4.04 of rural area is greater than mean value 3.97 of 

urban area and standard deviation values are vice versa. Total mean 4.01 represent overall 
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positive attitude and 0.74 standard deviation value represent a little dispersion in responses. 

Calculated value of t. test is 1.437 is smaller than table value 1.96 which shows that difference in 

means is insignificant. 

 ER Dimension mean 3.78 of rural area is greater than 3.53 mean of urban area which 

shows in rural areas responses are positive than urban areas against this dimension and standard 

deviation .805 of urban area is greater than 0.707 of rural area indicates that dispersion is greater 

in urban areas. The calculated t. value 5.36 is greater than table value showing difference 

between means is significant. 

This table also indicates in CE dimension mean value of the rural area 3.65 is greater than 

that of the urban area 3.39, it means in rural area there is much positive response against this 

construct and standard deviation is vice versa. Total mean is 3.54 and total standard deviation is 

0.777 which is more inclined towards slightly positive attitude against this construct. Hence the 

calculated value of t. test is 5.36 showing the difference in means is significant. 

 

Table 20 Comparison between genders 

AR MI CMR ER CE  * GEN 

GEN AR MI CMR ER CE 

MALE Mean 4.01 4.19 4.01 3.68 3.54 

N 930 930 930 930 930 

Std. Deviation .879 .900 .746 .762 .785 

FEMALE Mean 4.06 4.21 4.01 3.67 3.56 

N 80 80 80 80 80 

Std. Deviation .809 .960 .697 .724 .676 

Total Mean 4.02 4.19 4.01 3.68 3.54 

N 1010 1010 1010 1010 1010 

Std.Deviation 

t.test value 

.873 

-5.35 

.905 

-3.91 

.742 

-4.428 

.758 

-2.57 

.777 

-2.68 

 

Table 20 indicates that calculated t. value of AR dimension is statistically greater than 

table value 1.96 at 95% level of confidence; therefore, the difference is significant. Mean score is 
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clear indication of positive response towards this dimension and mean score of the females is 

better than males showing females have more positive attitude than males. 

In MI dimension calculated value of t-test -3.96 is greater than table value 1.96  at 0.05 

level of significance. It shows that difference between means is statistically significant but 

toward negative side. Difference between mean shows that mean of the female respondents is 

some how better than males. 

The calculated value of t.test of CMR dimension is greater than table value hence, the 

difference between the means is statistically significant but towards negative side. However, 

apparently by the means there is little difference in both of the males and females. 

In ER and CE dimensions calculated t.test values are greater than table values and 

statistically means difference is significant but apparently there is little difference in their 

respective means.  

Table.21 Comparison between designations 

AR MI CMR ER CE  * DESIG 

DESIG AR MI CMR ER CE 

Sr. HM Mean 4.44 4.31 3.78 3.67 3.51 

N 5 5 5 5 5 

SD .434 1.247 1.230 .467 .329 

SS Mean 3.80 4.80 3.84 3.73 3.34 

N 5 5 5 5 5 

SD .908 .690 1.038 1.047 .767 

SST Sc Mean 3.97 4.09 3.95 3.65 3.55 

N 178 178 178 178 178 

SD .925 .891 .767 .766 .808 

SST(G) Mean 3.91 4.13 3.91 3.48 3.40 

N 101 101 101 101 101 

S D .905 .914 .796 .850 .729 

SST IT Mean 4.30 4.55 4.35 3.78 3.82 
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N 8 8 8 8 8 

SD .825 .799 .333 .787 .873 

SSE(Sc) Mean 4.14 4.23 4.17 3.76 3.66 

N 40 40 40 40 40 

S D .750 .878 .545 .791 .922 

Secondary 

Section 

Comb. Mean 

N 

SD 

 

3.98 

337 

.791 

4.14 

337 

0.903 

3.96 

337 

0.785 

3.30 

337 

0.785 

3.52 

337 

0.738 

EST Mean 3.99 4.16 4.01 3.66 3.53 

N 396 396 396 396 396 

SD .870 .945 .761 .777 .755 

SESE (Sc) Mean 3.96 4.31 3.98 3.79 3.55 

N 49 49 49 49 49 

SD .854 .672 .766 .730 .847 

SESE (G) Mean 3.75 4.31 3.92 3.47 3.38 

N 12 12 12 12 12 

SD 1.169 .865 1.139 .496 .546 

AT Mean 4.30 4.54 4.36 4.01 3.66 

N 5 5 5 5 5 

SD .539 .823 .563 .610 .884 

OT Mean 4.54 3.69 4.31 3.65 3.46 

N 5 5 5 5 5 

SD .219 .792 .579 .482 .557 

DM Mean 4.76 4.54 4.13 4.23 4.03 

N 5 5 5 5 5 

S D .428 .499 .645 .456 .934 

DTE Mean 4.32 4.23 4.11 4.00 3.34 

N 5 5 5 5 5 

SD .342 .929 .408 .741 .667 

Elementary 

Section 

Mean comb 

N 

SD 

4.001 

477 

.632 

4.183 

477 

.790 

4.084 

477 

.669 

3.682 

477 

.612 

3.532 

477 

.741 
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PST Mean 4.19 4.29 4.09 3.80 3.66 

N 165 165 165 165 165 

S.D .788 .896 .657 .671 .752 

ESE Mean 3.66 4.26 4.09 3.66 3.28 

N 28 28 28 28 28 

S D 1.028 .854 .644 .623 .908 

EST Eng. Mean 2.10 2.71 4.22 2.33 2.43 

N 1 1 1 1 1 

S D . . . . . 

Primary 

Section 

Mean comb. 

N 

SD 

4.103 

194 

.908 

4.278 

194 

.875 

4.091 

194 

.650 

3.772 

194 

.647 

3.6 

194 

.830 

Total Mean 4.02 4.19 4.01 3.68 3.54 

N 1008 1008 1008 1008 1008 

SD .873 .904 .743 .758 .777 

 

Table 21 indicates that first six categories of designation starting from Headmaster to 

SSE (Sc)  which are relating to secondary portion have higher mean values above 4 in first three  

(AR, MI and CMR)  dimensions. Whereas, in rest of the two (ER and CE) dimensions it is below 

4 declaring that against first three dimensions they have more positive attitude with respect to 

other two dimensions.  

From EST to DM all teachers belong to elementary portion, from mean values it seemed 

that they have greater mean score against AR, MI, and CMR dimension showing positive attitude  

and the mean score against other two dimension (ER and CE) have lower value indicating little 

positive attitude against these two set of reforms. 

Teachers of the elementary section also have the same attitude as posed by secondary and 

the elementary portion i.e. highly positive attitude against first three dimensions and slightly 

positive against last two dimensions.   
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Table 22 Qualification wise Comparison 

 

AR MI CMR ER CE  * QUALI 

QUALI AR MI CMR ER CE 

MPHILL Mean 4.04 4.20 4.02 3.78 3.60 

N 49 49 49 49 49 

S D .828 .991 .668 .826 .752 

MSC Mean 4.05 4.14 4.05 3.67 3.51 

N 222 222 222 222 222 

S D .849 .900 .757 .770 .866 

MA MEd Mean 3.86 4.08 3.99 3.57 3.45 

N 223 223 223 223 223 

S D .962 .949 .788 .835 .778 

MA BEd Mean 4.05 4.32 3.96 3.68 3.57 

N 138 138 138 138 138 

S D .843 .902 .760 .712 .719 

BA MEd Mean 3.95 4.44 4.47 3.84 3.51 

N 12 12 12 12 12 

S D .930 1.052 .408 .740 .802 

BA BEd Mean 4.05 4.15 4.03 3.67 3.46 

N 102 102 102 102 102 

S D .877 .921 .756 .738 .772 

BSc BEd Mean 3.88 4.22 3.91 3.71 3.62 

N 129 129 129 129 129 

SD .900 .773 .720 .668 .745 

MA Mean 4.48 4.19 4.48 3.88 3.59 

N 14 14 14 14 14 

SD .395 .811 .447 .689 .778 

FA CT Mean 3.97 4.24 3.98 3.61 3.44 

N 18 18 18 18 18 

SD .899 .963 .873 .737 .813 

FA Mean 4.26 4.29 3.96 3.73 3.69 

N 38 38 38 38 38 
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S D .784 .868 .766 .697 .740 

MATRIC Mean 4.39 4.31 4.12 3.87 3.81 

N 65 65 65 65 65 

S D .583 .916 .541 .728 .605 

Total Mean 4.02 4.19 4.01 3.68 3.54 

N 1010 1010 1010 1010 1010 

Std. 

Deviation 

.873 .905 .742 .758 .777 

  

Table 22 depicts that in this study M.Phil and MSc. degree holder respondents have 

respond equally with highly positive attitude towards AR, MI and CMR construct while   against 

ER and CE construct they show mildly positive attitude, it is evident from their mean scores. 

Mean score of all MA .M.Ed teachers indicate that they have well positive response towards MI 

and CMR set of reforms while towards other dimension they have poor attitude. All MA B.Ed 

teachers are well influenced by AR, MI dimension and towards CMR they show slightly positive 

response while ER and CE dimension have not impressed them much. BA M.Ed teachers are 

fully congruence with MI and CMR construct but not satisfied with other dimensions. Through 

mean score it is reflected that BA. B.Ed, MA and Matriculate teachers have same attitude. They 

have positive response towards AR, MI and CMR dimensions and little bit negative toward other 

dimensions. Respondents having qualification BSc. B.Ed and FA.CT are more drifted towards 

MI dimension whereas towards other dimension they are not much inclined. 
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4.4 Objectives wise analysis of Instrument 

4.4.1 To analyze the attitude of teachers towards administrative reforms 

Analysis of the each statement of instrument is given here. During analysis frequency of SA and 

A is sum up together likewise the D and SD are also sum up together. 

Table 23. Devolution of power plan has facilitated the teachers to solve their problems at 

local level 

 Response

s Frequency Percent Mean Std. deviation 

 SD 28 2.8 4.4 0.949 

D 34 3.4   

U 63 6.2   

A 269 26.6   

SA 616 61.0   

Total 1010 100.0   

Fig.4.6  

 

Table 23 portrays that percentage of the respondents that agree with the statement is 

87.6% while percentage of disagree respondents is 6.2% and undecided are 6.2%.The mean 

score of the statement is 4.4 (greater than the 3) which indicates that the statement is statistically 

significant. Data of this statement shows that most of the respondents have positive attitude 
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towards this statement. It is evident from this data that due to devolution of power plan problems 

of the teachers have been solved. 

Table. 24 Introduction of EDOs (Edu.) at district level has increased the difficulties of the 

teachers 

 Respo-nses Frequency Percent Mean Std. deviation 

 SD 57 5.6 4.07 1.19 

D 94 9.3   

U 45 4.5   

A 340 33.7   

SA 474 46.9   

Total 1010 100.0   

 

Fig. 4.7 

 

Table 24 shows that teachers who agree with the statement are 80.6% while who disagree are 

14.9% and who remain indifferent are 4.5%.mean score is the clear indication of the positive 

attitude of the respondents towards this statement. 
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Table 25. Due to introduction of power plan element of corruption has increased in 

education department 

Responses 

Frequency Percent Mean St.Deviation 

SD 49 4.9 4.04 1.161 

D 87 8.6   

U 104 10.3   

A 301 29.8   

SA 469 46.4   

Total 1010 100.0   

 

Fig 4.8 

 
  

Table 25 shows that teachers who agree with the statement are 76.2% while who disagree are 

12.5% and who remain indifferent are 10.3%.mean score is the clear indication of the positive 

attitude of the respondents towards this statement. 
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Table. 26 Devolution of power plan has restricted the teachers  in limited geographical 

boundaries 

Response Frequency Percent Mean St. Deviation 

SD 40 4.0 4.0 1.202 

D 132 13.1   

U 92 9.1   

A 269 26.6   

SA 477 47.2   

Total 1010 100.0   

 

Fig.4.9  

 

Table 26 portrays that percentage of the respondents that agree with the statement is 73.8% while 

percentage of disagree respondents is 17.1% and undecided are 9.1%.The mean score of the 

statement is 4.0 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table. 27 In most of the school school’s management committees 

are ineffective 

 Respo

nse Frequency Percent Mean Std. Deviation 

 SD 75 7.4   

D 84 8.3 3.94 1.224 

U 85 8.4   

A 347 34.4   

SA 419 41.5   

Total 1010 100.0   

 
Fig.4.10 

Table 27 portrays that percentage of the respondents that agree with the statement is 75.9% while 

percentage of disagree respondents is .15.7% and undecided are 8.4%.The mean score of the 

statement is 3.94% (greater than the 3) which indicates that the statement is statistically 

significant .Data of this statement shows that most of the respondents have positive attitude 

towards this statement. 
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Table 28.Monitoring cell of Punjab Government has developed 

conflicts among the administration and the teachers 

 Respo

nse Frequency Percent Mean St.Deviation 

 SD 74 7.3 3.94 1.224 

D 100 9.9   

U 45 4.5   

A 338 33.5   

SA 453 44.9   

Total 1010 100.0   

Fig.4.11 

 
 

Table 28 indicates that percentage of the respondents that agree with the statement is 78.4% 

while percentage of disagree respondents is 17.2% and undecided are 4.5%.The mean score of 

the statement is 3.99% (greater than the 3) which indicates that the statement is statistically 

significant .Data of this statement shows that most of the respondents have positive attitude 

towards this statement. 
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Table 29. Monitoring officers have played an effective role to 

control the absentees of the teachers 

 Respo

nse Frequency Percent Mean Std.Deviation 

 SD 50 5.0 4.1 1.096 

D 65 6.4   

U 68 6.7   

A 383 37.9   

SA 444 44.0   

Total 1010 100.0   

 

Fig4.12  

Table 29 shows that percentage of the respondents that agree with the statement is 81.9% while, 

percentage of disagree respondents is 11.4% and undecided are 6.7%.The mean score of the 

statement is 4.4 (greater than the 3) which indicates that the statement is statistically significant. 

It is evident from this data that most of the respondents have positive attitude towards this 

statement. 
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Table 30. Transfer policy for single science teachers is unfair 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 70 6.9 3.97 1.178 

D 74 7.3   

U 77 7.6   

A 389 38.5   

SA 400 39.6   

Total 1010 100.0   

 

Fig.4.13 

 

 
 

Table 30 indicates that percentage of the respondents that agree with the statement is 78.1% 

while, percentage of disagree respondents is14.2% and undecided are 7.6%.The mean score of 

the statement is 3.97 (greater than the 3) which indicate that the statement is statistically 

significant. Data of this statement shows that most of the respondents have positive attitude 

towards this statement. 
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 Table 31. The promotion policy based on the length of the 

service is quite fair 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 46 4.6 3.94 1.166 

D 100 9.9   

U 145 14.4   

A 301 29.8   

SA 418 41.4   

Total 1010 100.0   

Fig.4.14  

 

Table 31 portrays that percentage of the respondents that agree with the statement is 71.2% while 

percentage of disagree respondents is 14.5% and undecided are 14.4%.The mean score of the 

statement is 4.4 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 32. The slogan of "Mar-Naheen-Payyar" has made the 

students rude 

 Respo

nse Frequency Percent Mean St,Deviation 

Valid SD 123 12.2 3.75 1.35 

D 80 7.9   

U 99 9.8   

A 332 32.9   

SA 376 37.2   

Total 1010 100.0   

Fig.4.15  

 

 

Table 32 depicts that percentage of the respondents that agree with the statement is 70.1% while 

percentage of disagree respondents is 20.1.2% and undecided are 9..8%.The mean score of the 

statement is 3.75 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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4.4.2 To analyze the attitude of the teachers towards curricular reforms 

 

Table 33.New scheme of study for secondary classes is 

ambiguous 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 18 1.8 4.12 0.917 

D 60 5.9   

U 84 8.3   

A 471 46.6   

SA 377 37.3   

Total 1010 100.0   

Fig.4.16  

 

 

Table 33 portrays that percentage of the respondents that agree with the statement is 83.9% while 

percentage of disagree respondents is 7.7% and undecided are 8.3%.The mean score of the 

statement is 4.12 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 34 Matriculate teachers are competent enough to teach 

new science courses at primary level. 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 104 10.3 3.34 1.243 

D 179 17.7   

U 174 17.2   

A 377 37.3   

SA 176 17.4   

Total 1010 100.0   

 
Fig. 4.17 

Table 34 shows that percentage of the respondents that agree with the statement is 54.7% while 

percentage of disagree respondents is28% and undecided are17.2%.The mean score of the 

statement is 3.4 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement but frequency indicate that their intensity of positivity is low. 
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Table 35. Education authorities communicate the changes in 

scheme of studies well before the time. 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 30 3.0 3.369 1.099 

D 168 16.6   

U 129 12.8   

A 440 43.6   

SA 243 24.1   

Total 1010 100.0   

  

 

Fig.4.18 

Table 35 shows that percentage of the respondents that agree with the statement is 67.7% while 

percentage of disagree respondents is 19% and undecided are 12%.The mean score of the 

statement is 3.36 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 36. The schools have well furnished laboratories to teach 

activity based new science syllabi. 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 99 9.8 3.62 1.263 

D 140 13.9   

U 57 5.6   

A 466 46.1   

SA 248 24.6   

Total 1010 100.0   

 

 
Fig. 4.19 

Table 36 portrays that percentage of the respondents that agree with the statement is 66.7% while 

percentage of disagree respondents is 23.7% and undecided are 5.6%.The mean score of the 

statement is 3.62 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 37. New curricula of science subjects cater the needs of 

present modern era of science and technology 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 66 6.5 3.72 1.116 

D 84 8.3   

U 161 15.9   

A 455 45.0   

SA 244 24.2   

Total 1010 100.0   

 

 

Fig.4.20 

Table 37 portrays that percentage of the respondents that agree with the statement is 69.2% while 

percentage of disagree respondents is 14.8% and undecided are 15.9%.The mean score of the 

statement is 3.72 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 38. Sc. curricula of secondary classes have conformity 

with students' previous knowledge 

 Respo

nse Frequency Percent Mean St,Deviation 

 SD 41 4.1 3.6 1.089 

D 159 15.7   

U 158 15.6   

A 457 45.2   

SA 195 19.3   

Total 1010 100.0   

 

 
Fig. 4.21 

Table 38 indicates that percentage of the respondents that agree with the statement is 64.5% 

while percentage of disagree respondents is 19.7% and undecided are 15.7%.The mean score of 

the statement is 3.6 (greater than the 3) which indicates that the statement is statistically 

significant. Data of this statement declares that most of the respondents have positive attitude 

towards this statement. 
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Table 39. English teachers are available to teach new syllabi in 

primary schools. 

 Respo

nse Frequency Percent Mean Std. Deviation 

 SD 97 9.6 3.57 1.252 

D 136 13.5   

U 108 10.7   

A 429 42.5   

SA 240 23.8   

Total 1010 100.0   

 

 

Fig.4.22 

 

Table 39 portrays that percentage of the respondents that agree with the statement is 66.3% while 

percentage of disagree respondents is23.1% and undecided are 10.7%.The mean score of the 

statement is 3.547 (greater than the 3) which indicates that the statement is statistically 

significant .Data of this statement shows that most of the respondents have positive attitude 

towards this statement. 
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4.4.3 To analyze the attitude of the teachers towards English medium of 

instruction 

 Table 40. Teachers feel easy to speak English in the classroom. 

 Respo

nse Frequency Percent Mean St. Deviation 

 SD 62 6.1 3.66 1.14 

D 132 13.1   

U 114 11.3   

A 477 47.2   

SA 225 22.3   

Total 1010 100.0   

 

Fig. 4.23 

 

Table 40 depicts that percentage of the respondents that agree with the statement is 69.5% while 

percentage of disagree respondents is19.2% and undecided are 11.3%.The mean score of the 

statement is 3.66 (greater than the 3) which indicates that the statement is statistically significant 

.Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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4.4.4 To analyze the attitude of the teachers towards school roadmap 

 

Table 41. The Road Map indicators fixed for evaluation of 

schools are based on ground realities.  

 Respo

nse Frequency Percent Mean St. Deviation 

 SD 30 3.0   

D 98 9.7   

U 127 12.6   

A 288 28.5   

SA 467 46.2   

Total 1010 100.0   

 

Fig.4.24 

Table 41 portrays that percentage of the respondents that agree with the statement is 74.7% while 

percentage of disagree respondents is 12.7% and undecided are 12.6%.The mean score of the 

statement is 4.05 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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 Table 42. The lust for incentives is generating a fake data 

competition among education officials  

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 54 5.3 4.06 1.168 

D 91 9.0   

U 61 6.0   

A 334 33.1   

SA 470 46.5   

Total 1010 100.0   

 

 

Fig.4.25 

Table 42 indicates that percentage of the respondents that agree with the statement is 79.6% 

while percentage of disagree respondents is 14.3% and undecided are 6.0%.The mean score of 

the statement is 4.06 (greater than the 3) which indicates that the statement is statistically 

significant. Data of this statement shows that most of the respondents have positive attitude 

towards this statement. 
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Table 43. The indicators for rural school evaluation are not 

based on  disparity between rural and urban schools 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 45 4.5 3.92 1.163 

D 116 11.5   

U 111 11.0   

A 345 34.2   

SA 393 38.9   

Total 1010 100.0   

 

 

Fig.4.26 

Table 43 portrays that percentage of the respondents that agree with the statement is 73.1% while 

percentage of disagree respondents is 16% and undecided are 11%.The mean score of the 

statement is 3.92 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement 
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Table 44. Implementing Road Map most of the missing 

facilities are completed by the head of the institution. 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 29 2.9 3.96 1.102 

D 113 11.2   

U 123 12.2   

A 354 35.0   

SA 391 38.7   

Total 1010 100.0   

 

 
Fig.4.27 

Table 44 shows that percentage of the respondents that agree with the statement is 73.7% while 

percentage of disagree respondents is 14.1% and undecided are 12.2%.The mean score of the 

statement is 3.96 (greater than the 3) which indicates that the statement is statistically significant 

.Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 45. Habitual absent teachers remain present in school by 

the enforcement of the Road Map.  

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 44 4.4 4.05 1.047 

D 55 5.4   

U 99 9.8   

A 419 41.5   

SA 393 38.9   

Total 1010 100.0   

 

 
Fig.4.28 

Table 45 portrays that percentage of the respondents that agree with the statement is 80.4% while 

percentage of disagree respondents is 9.8% and undecided are 9.8%.The mean score of the 

statement is 4.05 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 46. School's general condition of the cleanliness is 

improved by the Road Map. 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 42 4.2 4.1 1.018 

D 58 5.7   

U 51 5.0   

A 465 46.0   

SA 394 39.0   

Total 1010 100.0   

 

 
Fig.4.29 

Table 46 reflects that percentage of the respondents that agree with the statement is 85.0% while 

percentage of disagree respondents is 9.9% and undecided are 5.0%.The mean score of the 

statement is 4.1 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 47. Induction of new teachers has been done on merit 

basis 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 33 3.3 4.11 0.987 

D 44 4.4   

U 110 10.9   

A 410 40.6   

SA 413 40.9   

Total 1010 100.0   

 

 

Fig. 4.30 

Table 47 depicts that percentage of the respondents that agree with the statement is 81.5% while 

percentage of disagree respondents is 7.7% and undecided are 10.9%.The mean score of the 

statement is 4.11 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 48. Road Map enforcement has developed better sense of 

responsibility among the teachers. 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 40 4.0 3.09 1.037 

D 68 6.7   

U 105 10.4   

A 449 44.5   

SA 348 34.5   

Total 1010 100.0   

 

Fig.4.31  

Table 48 indicates that percentage of the respondents that agree with the statement is 79.0% 

while percentage of disagree respondents is 10.7% and undecided are 10.4%.The mean score of 

the statement is 3.09 (greater than the 3) which indicates that the statement is statistically 

significant. Data of this statement shows that most of the respondents have positive attitude 

towards this statement. 
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Table 49. Stipends to girl students have put good impact on 

their enrolment. 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 56 5.5 3.88 1.138 

D 81 8.0   

U 140 13.9   

A 380 37.6   

SA 353 35.0   

Total 1010 100.0   

 

 

Fig.4.32 

Table 49 indicates that percentage of the respondents that agree with the statement is72.6% while 

percentage of disagree respondents is 13.5% and undecided are 13.9%.The mean score of the 

statement is 3.88 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 50. Online system of examination has given the 

candidates an easy approach to submit application form. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 46 4.6 3.81 1.04 

D 82 8.1   

U 139 13.8   

A 495 49.0   

SA 248 24.6   

Total 1010 100.0   

  

 
Fig.4.33 

Table50 portrays that percentage of the respondents that agree with the statement is 73.6% while 

percentage of disagree respondents is 12.7% and undecided are 13.8%.The mean score of the 

statement is 3.81 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 51. Online system has produced ambiguities in 

declaration of the result.  

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 82 8.1 3.27 1.175 

D 205 20.3   

U 221 21.9   

A 361 35.7   

SA 141 14.0   

Total 1010 100.0   

 

Fig.4.34 

 

Table 51 reflects that percentage of the respondents that agree with the statement is49.7% while 

percentage of disagree respondents is 28.4% and number ofindifferentis21.9%.The mean score of 

the statement is 3.27 (greater than the 3) which indicates that the statement is statistically 

significant. Data of this statement shows that most of the respondents have positive attitude 

towards this statement but the frequency of disagree is also high. 
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Table 52. Online system has increased the students’ problems. 

Respo

nse 

 

Frequency Percent Mean St,Deviation 

 SD 53 5.2 3.56 1.061 

D 148 14.7   

U 123 12.2   

A 549 54.4   

SA 137 13.6   

Total 1010 100.0   

 

Fig. 4.35 

 

Table 52 portrays that percentage of the respondents that agree with the statement is 68% while 

percentage of disagree respondents is 19.9% and undecided are 12.2%.The mean score of the 

statement is 3.56 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 53. Students have been given sufficient awareness about 

the online system well before the time. 

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 38 3.8 3.83 1.04 

D 104 10.3   

U 109 10.8   

A 496 49.1   

SA 263 26.0   

Total 1010 100.0   

 
Fig.4.36 

Table 53shows that percentage of the respondents that agree with the statement is 75.1% while 

percentage of disagree respondents is 14.1% and undecided are 10.8%.The mean score of the 

statement is 3.83 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 54. Online system has facilitated the examiner also. 

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 38 3.8 3.88 0.998 

D 84 8.3   

U 88 8.7   

A 548 54.3   

SA 252 25.0   

Total 1010 100.0 100.0  

 

Fig.4.37 

 

Table 54 depicts that percentage of the respondents that agree with the statement is 79.3% while 

percentage of disagree respondents is 12.1% and undecided are 8.7%.The mean score of the 

statement is 3.88 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement declares that most of the respondents have positive attitude towards this 

statement. 
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Table 55. Board officials are competent enough to use the 

online system 

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 86 8.5 3.54 1.25 

D 151 15.0   

U 156 15.4   

A 363 35.9   

SA 254 25.1   

Total 1010 100.0   

  

 

Fig 4.38 

Table 55 portrays that percentage of the respondents that agree with the statement is 70.0% while 

percentage of disagree respondents is 23.5% and undecided are 15.4%.The mean score of the 

statement is 3.54 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement shows that most of the respondents have positive attitude towards this 

statement. 
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Table 56 Online systems of the Boards can handle the load in 

the days of submission forms. 

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 69 6.8 3.57 1.196 

D 164 16.2   

U 122 12.1   

A 428 42.4   

SA 227 22.5   

Total 1010 100.0   

 

 
Fig. 4.39 

Table 56 depicts that percentage of the respondents that agree with the statement is 64.9% while  

percentage of disagree respondents is 23% and undecided are 112.1%.The mean score of the 

statement is 3.57 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 57. Due to new pattern off secondary science papers use 

of science labs is meaningless 

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 75 7.4 3.51 1.219 

D 181 17.9   

U 127 12.6   

A 410 40.6   

SA 217 21.5   

Total 1010 100.0   

 

 
Fig.4.40 

Table 57 portrays that percentage of the respondents that agree with the statement is 62.1% while 

percentage of disagree respondents is 25.3% and undecided are 12.6%.The mean score of the 

statement is 3.51 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement declares that most of the respondents have positive attitude towards this 

statement. 
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4.4.5 To analyze the attitude of the teachers towards PEC examination system 
 

Table 58 PEC exams have developed the sense of 

accountability among the teachers. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 70 6.9 3.85 1.179 

D 138 13.7   

U 97 9.6   

A 474 46.9   

SA 231 22.9   

Total 1010 100.0   

 

 
Fig. 4.41 

Table 58 indicates that percentage of the respondents that agree with the statement is 69.8% 

while percentage of disagree respondents is20.6% and undecided are 9.6%.The mean score of the 

statement is 3.65 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement declares that most of the respondents have positive attitude towards this 

statement. 
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Table 59. PEC's exams  system is generating fake results 

Respo

nse 

 

Frequency Percent Mean St, Deviation 

 SD 96 9.5 3.77 1.329 

D 138 13.7   

U 48 4.8   

A 353 35.0   

SA 375 37.1   

Total 1010 100.0   

 

Fig.4.42 

 

Table 59 shows that percentage of the respondents that agree with the statement is 72.1% while 

percentage of disagree respondents is 25.2% and undecided are 4.8%.The mean score of the 

statement is 3.77 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 60. Secrecy of papers in PEC exam system is not 

properly maintained. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 82 8.1 3.64 1.242 

D 150 14.9   

U 85 8.4   

A 427 42.3   

SA 266 26.3   

Total 1010 100.0   

 

 
Fig.4.43 

Table 60 indicates that percentage of the respondents that agree with the statement is 68.6% 

while percentage of disagree respondents is 23% and undecided are 8.4%.The mean score of the 

statement is 3.69 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 61. Centralized system of PEC exams is main source of 

secrecy leakage. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 32 3.2 3.94 1.022 

D 90 8.9   

U 94 9.3   

A 480 47.5   

SA 314 31.1   

Total 1010 100.0   

 

 
Fig.4.44 

Table 61 portrays that percentage of the respondents that agree with the statement is 78.6% while 

percentage of disagree respondents is 12.1% and undecided are 9.3%.The mean score of the 

statement is 3.94 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 62. Results of the PEC exams are more reliable than 

home exams. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 93 9.2 3.67 1.301 

D 142 14.1   

U 93 9.2   

A 361 35.7   

SA 321 31.8   

Total 1010 100.0   

 

Fig. 4.45 

 

Table 62 reflects that percentage of the respondents that agree with the statement is 67.5% while 

percentage of disagree respondents is 23.2% and undecided are 9.2%.The mean score of the 

statement is 3.67 (greater than the 3) which indicate that the statement is statistically significant. 

Data of this statement declares that most of the respondents have positive attitude towards this 

statement. 
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Table 64. PEC exam brought uniformity in evaluation system 

at all Punjab level  

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 26 2.6 3.94 0.947 

D 85 8.4   

U 73 7.2   

A 565 55.9   

SA 261 25.8   

Total 1010 100.0   

 

 
Fig.4.46 

Table 63 portrays that percentage of the respondents that agree with the statement is 81.7% while 

percentage of disagree respondents is 11% and undecided are 7.2%.The mean score of the 

statement is 3.94 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 64 The pattern of the papers in PEC exams is better 

source of judgment of students’ abilities. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 42 4.2 3.6 1.053 

D 140 13.9   

U 173 17.1   

A 483 47.8   

SA 172 17.0   

Total 1010 100.0   

 

 
Fig.4.47 

Table 64 shows that percentage of the respondents that agree with the statement is 64.8% while 

percentage of disagree respondents is18.1% and undecided are 17.1%.The mean score of the 

statement is 3.6 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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4.4.6 To analyze the attitude of the teachers towards setting of computer 

laboratories 
 

Table 65. Number of computers supplied are sufficient as  

compared to number of students in school 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 100 9.9 3.19 1.256 

D 264 26.1   

U 142 14.1   

A 350 34.7   

SA 154 15.2   

Total 1010 100.0   

Fig.4.48 

 
Table 65 indicates that percentage of the respondents that agree with the statement is 49.9% 

while percentage of disagree respondents is 36% and undecided are 14.1The mean score of the 

statement is 3.19 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement declares that most of the respondents have positive attitude towards this 

statement. 
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Table 66. Due to computer laboratories good governance is 

achieved in the school education department 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

      

 SD 40 4.0 3.6 1.106 

D 166 16.4   

U 161 15.9   

A 434 43.0   

SA 209 20.7   

Total 1010 100.0   

 

 

Fig 4.49 

Table 66 depicts that percentage of the respondents that agree with the statement is 63.7% while 

percentage of disagree respondents is 20.4% and undecided are 15.9%.The mean score of the 

statement is 3.6 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 67. There is no misuse of internet facility in computer 

labs by the teachers. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 79 7.8 3.63 1.188 

D 138 13.7   

U 82 8.1   

A 492 48.7   

SA 219 21.7   

Total 1010 100.0   

 

 

Fig.4.50 

 

Table 67 portrays that percentage of the respondents that agree with the statement is 70.4% while 

percentage of disagree respondents is 21.6% and undecided are 8.1%.The mean score of the 

statement is 3.63 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 68. IT teachers appointed are competent enough to teach 

computer subject. 

Respo

nse 

 

Frequency Percent Mean St. Deviation 

 SD 78 7.7 3.61 1.17 

D 118 11.7   

U 142 14.1   

A 454 45.0   

SA 218 21.6   

Total 1010 100.0   

 

 
Fig.4.51 

Table 68 indicates that percentage of the respondents that agree with the statement is 66.6% 

while percentage of disagree respondents is 19.4% and undecided are 14.1%.The mean score of 

the statement is 3.61 (greater than the 3) which indicates that the statement is statistically 

significant. Data of this statement declares that most of the respondents have positive attitude 

towards this statement. 
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Table 69. Internet speed in computer laboratories is optimum 

Respo

nses 

 

Frequency Percent Mean St. Deviation 

 SD 49 4.9 3.51 1.122 

D 185 18.3   

U 155 15.3   

A 444 44.0   

SA 177 17.5   

Total 1010 100.0   

 

 
Fig4.52 

Table 69 shows that percentage of the respondents that agree with the statement is 61.5% while 

percentage of disagree respondents is 23.2% and undecided are 15.3%.The mean score of the 

statement is 3.11 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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Table 70. Computer laboratories are a quick source of 

communication. 

 Respo

nses Frequency Percent Mean St. Deviation 

 SD 90 8.9 3.63 1.2231 

D 124 12.3   

U 106 10.5   

A 437 43.3   

SA 253 25.0   

Total 1010 100.0   

 

Fig.4.53 

 

Table 70 depicts that percentage of the respondents that agree with the statement is 68.3% while 

percentage of disagree respondents is 21.6% and undecided are 10.5%.The mean score of the 

statement is 3.61 (greater than the 3) which indicates that the statement is statistically significant. 

Data of this statement declares that most of the respondents have positive attitude towards this 

statement. 
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Table 71 The computer laboratories has assured the concept of  

E-governance in education department. 

 Respo

nses Frequency Percent Mean St. Deviation 

 SD 50 5.0 3.83 1.139 

D 159 15.7   

U 131 13.0   

A 442 43.8   

SA 228 22.6   

Total 1010 100.0   

 

Fig.4.54 

Table 71 indicates that percentage of the respondents that agree with the statement is 66.4% 

while percentage of disagree respondents is 30.7% and undecided are13%.The mean score of the 

statement is 3.83 (greater than the 3) which indicate that the statement is statistically significant. 

Data of this statement show that most of the respondents have positive attitude towards this 

statement. 
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CHAPTER - 5 

SUMMARY, FINDINGS, CONCLUSIONS AND  

RECOMMENDATIONS 

 

5.1 SUMMARY: 

The purpose of this study was to analyze the attitude of the teachers towards reforms at 

school level. For this purpose, 72 schools of all type i.e. primary, elementary, secondary, and 

higher secondary were selected from nine districts of the Punjab. The total sample comprises 

1012 teachers of which 599 from elementary and 413 from secondary side, sex- wise they were 

649 males and 363 females whereas, 481 from rural area and 531 teachers belong to urban area. 

To explore the attitude of the teachers towards reforms initiatives a questionnaire based on five – 

point Likert scale comprising 63 items was developed and administered to the sample. Some 

questions about demographic information of the teachers were also included in the questionnaire. 

The tool was got validated by experts‟ opinion and through calculating the Factor Loading and 

by determining the Cronbatch Alpha. A master sheet was prepared to analyze the data. Attitude 

of the teachers towards reform was found out by calculating arithmetic mean standard deviation 

and t- test were applied to the obtained data. Computer program MS-Excel and SPSS were also 

used to analyze the data. Tables were prepared to show the gender wise and type of school wise 

comparisons of the attitude of the teachers.  

5.2 Findings 

The findings of this research are as under; 
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1. Coefficient of Cronbatch Alpha of administrative reforms dimension of the research tool 

was 0.883, medium of instruction and curricular reforms dimension was 0.827, Chief 

minister roadmap dimension was 0.828, computer education reforms dimension was 

0.889 and  that of the examination reforms dimension was 0.769 (table No.9). 

2. Factor Loading of 49 items out of 63 items of the research tool was greater than 0.5 

whereas, that of 14 items was less than 0.5 (table No. 10). 

3. The mean value of the district demographic variable was 4.02 with standard deviation 

1.92. The mean value of demographic rural and urban variable was 1.60 with standard 

deviation 0.49. The gender variable has 1.08 mean value and standard deviation 0.270. 

Designation variable has 8.15 mean values with 4.75 standard deviation and 1010 

respondents show their qualification with standard deviation 2.83 and mean value 4.61 

(table No.11). 

4. Administrative reforms (AR) variance has mean value 4.02 with standard deviation 0.87. 

Medium of instruction (MI) variance has mean value 4.19 and standard deviation is 0.90. 

The mean value of Chief Minister Road Map (CMR) variance was 4.01 with standard 

deviation 0.74. The mean value of Examination Reforms (ER) variance was 3.68 and 

standard deviation was 0.76. Computer education (CE) variance has mean value 3.54 and 

0.77 standard deviation (Table No. 12). 

5. Percentage of the respondents from Khanewal district was 17.3%, Multan 5.3%, Vehari 

11.1%, Sahiwal 30.6%, Pakpattan7.5%, Faisalabad16.2% and Sheikhupura 11.9%. Over 

all mean of the district–wise respondents information was 4.02 and standard deviation 

was 1.19 (table No.13).  
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6. Frequency of the urban respondents was 407 with 40.3% whereas; rural respondents‟ 

frequency was 603 with 59.7% age (table No. 14). 

7. Frequency distribution of the Male teachers was 702 with 69.5% whereas, that of the 

female teachers was 308 with 30.5 %age. The mean sore was 1.3 and standard deviation 

0.46 (table No. 15). 

8. The Frequency distribution of the respondents of Sr. Headmasters was 5, Subject 

specialists 5, SST (Sc.) 178, SST (G) 101, SST (IT) 8, SSE (Sc.) 40, EST 396, ESE (Sc) 

12, AT 5, OT 5, DM 5, DTE 5, PST 165 and ESE 28 whereas, their percentages 

respectively were 0.5%, 0.5%, 17.6%, 10%, 0.8%, 4%, 1.2%, 0.5%, 0.5%, 0.5%, 0.5%, 

16.3% and 2.8% . The total mean score was 8.15 and standard deviation was 4.735 (Table 

No.16). 

9. Frequency distribution of respondents‟ qualification of M.Phil was 49, MA. M.Ed. 223, 

MA. B.Ed. 138, BA.M.Ed.12, BA B.Ed. 102, BSc. B.Ed. 129, MA 14, FA.CT 18, FA 38, 

and Matric PTC 65. whereas, their respective percentages were 4.9%, 22%, 13.7%, 1.2%, 

10.1%, 12.8%, 1.4%, 1.8%, 3.8% and  6.4% (table No.17). 

10. In comparison among responses against different dimensions the mean score of the AR 

dimension was 4.02 with standard deviation of 0.873 and t. value 1.36 while, the mean 

score of the MI dimension was 4.19 standard deviation 0.90 and t. value  0.42, likewise 

the mean score of the CMR dimension was 4.01 standard deviation 0.74 and the t. value 

1.71, the mean score of the ER dimension was 3.68 with standard deviation 0.78 and the 

t. value 4.08, whereas, the mean score, standard deviation, and the t. value of the CE 

dimension was 3.54, 0.77 and 3.78 respectively (table No.18).   
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11. In comparison among responses against different dimensions between rural and Urban 

areas, the mean score of the AR dimension in urban area was 3.84 with standard 

deviation 0.92 while in rural area was 4.14 with standard deviation 0.81, the man score of 

MI dimension in urban area was 4.07 with standard deviation 0.88 and that of in rural 

area was 4.27 and 0.91 respectively. The mean score of the CMR dimension in urban area 

was 3.97 with standard deviation 0.79 whereas; in rural area these were 4.04 and 070 

respectively. The mean score of ER dimension in urban area was 3.53 with standard 

deviation 0.80 and in rural area; the mean score was 3.78 with standard deviation 0.70. 

The mean score of the CE dimension in urban area was 3.39 with standard deviation 0.77 

while, in rural area these were 3.78 and 0.70 respectively (Table No. 19). 

12. In gender-wise comparison among different dimensions, the mean score of the AR 

dimension in males was 4.01 with standard deviation 0.87 while, in Females the mean 

score and standard deviation were 4.06 and 0.80 respectively. The mean score of the MI 

dimension in males was 4.19 with standard deviation 0.96 whereas; in females the mean 

score and standard deviation were 4.21 and 0.96 respectively. The mean score of the 

CMR dimension in males was 4.01 with standard deviation 0.74 whereas; in females the 

mean score and standard deviation were 4.01 and 0.69 respectively. The mean score of 

the ER dimension in males was 3.68 with standard deviation 0.76 whereas; in females the 

mean score and standard deviation were 3.67 and 0.72 respectively. The mean score of 

the CE dimension in males was 3.54 and standard deviation 0.78 while in females the 

mean score was 3.56 with standard deviation 0.67 (table No. 20).  

13. In designation wise comparison among teachers of the different sections of schools, the 

mean score of the AR dimension in secondary teachers was 3.98 with standard deviation 
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0.79 while, in elementary teachers these values were 4.0 and 0.63 and hence, in primary 

teachers these values of mean score and standard deviation were 4.02 and 0.87 

respectively. The mean score of the MI dimension in secondary teachers was 4.14 with 

standard deviation 0.90 while, in elementary teachers these values were 4.18 and 0.79 

and hence, in primary teachers these values of mean score and standard deviation were 

4.27 and 0.87 respectively. The mean score of the CMR dimension in secondary teachers 

was 3.96 with standard deviation 0.78 while, in elementary teachers these values were 

4.08 and 0.66 and hence, in primary teachers these values of mean score and standard 

deviation were 4.09 and 0.65 respectively. The mean score of the ER dimension in 

secondary teachers was 3.30 with standard deviation 0.78 while, in elementary teachers 

these values were 3.68 and 0.61 and hence, in primary teachers these values of mean 

score and standard deviation were 3.77 and 0.64 respectively. The mean score of the CE 

dimension in secondary teachers was 3.52 with standard deviation 0.73 while, in 

elementary teachers these values were 3.53 and 0.74 and hence, in primary teachers these 

values of mean score and standard deviation were 4.02 and 0.87 respectively (Table 

No.21). 

14. In qualification wise comparison, the mean score of the M.Phil qualified teachers against 

the AR dimension was 4.04 with standard deviation 0.82 and against MI dimension these 

values were 4.20 and 0.99 respectively while, against CMR dimension, the mean sore 

was 4.02 and standard deviation was 0.66. Against ER dimension the values of mean 

score and standard deviation were 3.78 and 0.82 respectively. Likewise, the value of 

mean score against CE dimension was 3.6 and the standard deviation was 0.75. The mean 

score of the M.Phil qualified teachers against the AR dimension was 4.04 with standard 
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deviation 0.82 and against MI dimension these values were 4.20 and 0.99 respectively 

while, against CMR dimension, the mean sore was 4.02 and standard deviation was 0.66. 

Against ER dimension the values of mean score and standard deviation were 3.78 and 

0.82 respectively. Likewise, the value of mean score against CE dimension was 3.6 and 

the standard deviation was 0.75. The mean score of the M.Phil qualified teachers against 

the AR dimension was 4.04 with standard deviation 0.82 and against MI dimension these 

values were 4.20 and 0.99 respectively while, against CMR dimension, the mean sore 

was 4.02 and standard deviation was 0.66. Against ER dimension the values of mean 

score and standard deviation were 3.78 and 0.82 respectively. Likewise, the value of 

mean score against CE dimension was 3.6 and the standard deviation was 0.75 the mean 

score of the MSc. qualified teachers against the AR dimension was 4.05 with standard 

deviation 0.84 and against MI dimension these values were .14 and 0.90 respectively 

while, against CMR dimension, the mean sore was 4.05 and standard deviation was 0.75. 

Against ER dimension the values of mean score and standard deviation were 3.67 and 

0.77 respectively. Likewise, the value of mean score against CE dimension was 3.56 and 

the standard deviation was 0.86. The mean score of the MA. M.Ed. qualified teachers 

against the AR dimension was 3.864 with standard deviation 0.96 and against MI 

dimension these values were 4.08 and 0.94 respectively while, against CMR dimension, 

the mean sore was 3.99 and standard deviation was 0.78. Against ER dimension the 

values of mean score and standard deviation were 3.57 and 0.83 respectively. Likewise, 

the value of mean score against CE dimension was 3.45 and the standard deviation was 

0.77. The mean score of the MA. B.Ed. qualified teachers against the AR dimension was 

4.05 with standard deviation 0.84 and against MI dimension these values were 4.32 and 
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0.90 respectively while, against CMR dimension, the mean sore was 3.96 and standard 

deviation was 0.76. Against ER dimension the values of mean score and standard 

deviation were 3.68 and 0.71 respectively. Likewise, the value of mean score against CE 

dimension was 3.57 and the standard deviation was 0.72. The mean score of the BA. 

M.Ed. qualified teachers against the AR dimension was 3.95 with standard deviation 0.93 

and against MI dimension these values were 4.44 and 1.05 respectively while, against 

CMR dimension, the mean sore was 4.47 and standard deviation was 0.40. Against ER 

dimension the values of mean score and standard deviation were 3.84 and 0.74 

respectively. Likewise, the value of mean score against CE dimension was 3.51 and the 

standard deviation was 0.80. The mean score of the BA. B.Ed. qualified teachers against 

the AR dimension was 4.05 with standard deviation 0.87 and against MI dimension these 

values were 4.15 and 0.92 respectively while, against CMR dimension, the mean sore 

was 4.03 and standard deviation was 0.75. Against ER dimension the values of mean 

score and standard deviation were 3.67 and 0.73 respectively. Likewise, the value of 

mean score against CE dimension was 3.46 and the standard deviation was 0.77. The 

mean score of the BSc. B.Ed. qualified teachers against the AR dimension was 3.88 with 

standard deviation 0.90 and against MI dimension these values were 4.22 and 0.77 

respectively while, against CMR dimension, the mean sore was 3.91 and standard 

deviation was 0.72. Against ER dimension the values of mean score and standard 

deviation were 3.71 and 0.66 respectively. Likewise, the value of mean score against CE 

dimension was 3.62 and the standard deviation was 0.74. The mean score of the MA 

qualified teachers against the AR dimension was 4.48 with standard deviation 0.39 and 

against MI dimension these values were 4.19 and 0.81 respectively while, against CMR 
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dimension, the mean sore was 4.48 and standard deviation was 0.44. Against ER 

dimension the values of mean score and standard deviation were 3.88 and 0.68 

respectively. Likewise, the value of mean score against CE dimension was 3.59 and the 

standard deviation was 0.77. The mean score of the FA.CT qualified teachers against the 

AR dimension was 3.97 with standard deviation 0.89 and against MI dimension these 

values were 4.24 and 0.96 respectively while, against CMR dimension, the mean sore 

was 3.98 and standard deviation was 0.87. Against ER dimension the values of mean 

score and standard deviation were 3.61 and 0.73 respectively. Likewise, the value of 

mean score against CE dimension was 3.44 and the standard deviation was 0.81. The 

mean score of the FA qualified teachers against the AR dimension was 4.26 with 

standard deviation 0.78 and against MI dimension these values were 4.29 and 0.86 

respectively while, against CMR dimension, the mean sore was 3.96 and standard 

deviation was 0.76. Against ER dimension the values of mean score and standard 

deviation were 3.73 and 0.69 respectively. Likewise, the value of mean score against CE 

dimension was 3.69 and the standard deviation was 0.74. The mean score of the Matric 

PTC qualified teachers against the AR dimension was 4.39 with standard deviation 0.58 

and against MI dimension these values were 4.31 and 0.91 respectively while, against 

CMR dimension, the mean sore was 4.12 and standard deviation was 0.54. Against ER 

dimension the values of mean score and standard deviation were 3.87 and 0.72 

respectively. Likewise, the value of mean score against CE dimension was 3.81 and the 

standard deviation was 0.60 (table No. 22).  
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Administrative reforms 

15. Among the selected sample 87.4 % teachers were in favor of the statement about 

devolution of power plan has facilitated the teachers to solve their problems at local level 

while, 6.2% of the students were not agreed with the statement and 6.2% remained 

undecided. The mean score of the statement was 4.4 (Table No.23). 

16. The percentage of the teachers who agreed with the statement about the introduction of 

EDOs (Edu.) at district level has increased the difficulties of the teachers was 80.6% 

whereas, the percentage of those who disagreed with statement was 15.9%.The mean 

score of the statement was 4.07 (Table No. 24). 

17. 76.2% teachers were in favor of the statement which comprises; due to introduction of 

power plan element of corruption has increased in education department while, 13.5 % 

teachers showed their disagreement against the statement. The mean score of the 

statement was 3.54 (Table No. 25). 

18. Among the selected sample 73.8 % teachers were in favor of the statement about 

devolution of power plan has restricted the teachers in limited geographical boundaries 

while, 17.1% of the students were not agreed with the statement and 9.1% remained 

undecided. The mean score of the statement was 4.0 (Table No.26). 

19. The percentage of the teachers who agreed with the statement,  in most of the schools 

school management committees are ineffective was 75.9% whereas, the percentage of 

those who disagreed with statement was 15.7%.The mean score of the statement was 3.94 

(Table No. 27). 

20. 78.4% teachers were in favor of the statement which comprises; monitoring cell of 

Punjab Government has developed conflicts among administration and the teachers 
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while, 17.2 % teachers showed their disagreement against the statement. The mean score 

of the statement was 3.94 (Table No. 28). 

21. Among the selected sample 81.9 % teachers were in favor of the statement about while, 

11.4% of the teachers were not agreed with the statement and 6.7% remained undecided. 

The mean score of the statement was 4.1 (Table No.29). 

22. The percentage of the teachers who agreed with the statement about the transfer policy 

for single science teacher was unfair was 78.1% whereas, the percentage of those who 

disagreed with statement was 14.2%.The mean score of the statement was 3.97 (Table 

No. 30). 

23. 71.2% teachers were in favor of the statement which comprises; Promotion policy based 

on the length of the service is quite fair while, 14.5 % teachers showed their disagreement 

against the statement. The mean score of the statement was 3.94 (Table No. 31). 

24. Among the selected sample 70.1 % respondents were in favor of the statement, the slogan 

“mar-naheen-payyar” has made the students rude while, 20.1% of the respondents were 

not agreed with the statement and 9.8% remained undecided. The mean score of the 

statement was 3.75 (Table No.32). 

25. The percentage of the teachers who agreed with the statement about new scheme of study 

for secondary classes was ambiguous was 83.9% whereas, the percentage of those who 

disagreed with statement was 7.7%.The mean score of the statement was 4.12 (Table No. 

33). 

26. 54.7% teachers were in favor of the statement which comprises; Matriculate teachers are 

competent enough to teach new science course at primary level while, 28.0 % teachers 



 151 

showed their disagreement against the statement. The mean score of the statement was 

3.34 (Table No. 34). 

27. Among the selected sample 67.7 % teachers were in favor of the statement, education 

authorities communicate the changes in scheme of studies well before the time while, 

19% of the respondents were not agreed with the statement and 12.8% remained 

undecided. The mean score of the statement was 3.36 (Table No.35). 

Computer reforms 

28. The percentage of the teachers who agreed with the statement about the school has well 

furnished laboratories to teach new activity based science syllabi was 66.7% whereas, the 

percentage of those who disagreed with statement was 23.7%.The mean score of the 

statement was 3.62 (Table No. 36). 

Curricular reforms 

29. 69.2% teachers were in favor of the statement which comprises; new curricula of science 

subjects cater the needs of present modern era of science and technology while, 14.8 % 

teachers showed their disagreement against the statement. The mean score of the 

statement was 3.72 (Table No. 37). 

30. Among the selected sample 64.5 % teachers were in favor of the statement about science 

curricula of secondary classes have conformity with students previous knowledge while, 

19.7% of the students were not agreed with the statement and 15.6% remained undecided. 

The mean score of the statement was 3.6 (Table No.38). 

31. The percentage of the teachers who agreed with the statement, English teachers are 

available to teach new syllabi in primary school was 66.3% whereas, the percentage of 
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those who disagreed with statement was 23.1%.The mean score of the statement was 3.57 

(Table No. 39). 

32. 69.5% teachers were in favor of the statement which comprises; teacher feel easy to 

speak English in the classroom while, 19.2 % teachers showed their disagreement against 

the statement. The mean score of the statement was 3.66 (Table No. 40). 

Road map reforms 

33. Among the selected sample 74.47% respondents were in favor of the statement about the 

Road Map indicator fixed for evaluation schools are based on ground realities while, 

12.7% of the respondents were not agreed with the statement and 12.6% remained 

undecided. The mean score of the statement was 4.05 (Table No.41). 

34. The percentage of the teachers who agreed with the statement, the lust for incentives is 

generating a fake data competition among education officials was 79.6% whereas, the 

percentage of those who disagreed with statement was 14.3%.The mean score of the 

statement was 4.06 (Table No. 42). 

35. 73.1% teachers were in favor of the statement which comprises; the indicators for rural 

school evaluation are not based on disparity between rural and urban schools while, 16 % 

teachers showed their disagreement against the statement. The mean score of the 

statement was 3.92 (Table No. 43). 

36. The percentage of the teachers who agreed with the statement, implementing Road Map 

most of the missing facilities are completed by the head of the institution was 73.7% 

whereas; the percentage of those who disagree with statement was 14.1% and 12.2% 

undecided. The mean score of the statement was 3.96 (Table No. 44). 



 153 

37. 80.4% teachers were in favor of the statement which comprises; habitual absent teacher 

remain present in school by enforcement of the Road Map while, 9.8 % teachers showed 

their disagreement against the statement. The mean score of the statement was 4.05 

(Table No. 45). 

38. Among the selected sample 85% respondents were in favor of the statement about the 

school general condition of the cleanliness is improved by the Road Map while, 9.9% of 

the respondents were not agreed with the statement and 5% remained undecided. The 

mean score of the statement was 4.05 (Table No.46). 

39. The percentage of the teachers who agreed with the statement,  induction of new teachers 

has been done on merit basis was 81.5% whereas, the percentage of those who disagreed 

with statement was 7.7%.The mean score of the statement was 4.11 (Table No. 47). 

40. 79.0% teachers were in favor of the statement which comprises; The Road Map 

enforcement has developed better sense of responsibility among the teachers while, 10.7 

% teachers showed their disagreement against the statement. The mean score of the 

statement was 3.09 (Table No. 48). 

41. Among the selected sample 72.6% respondents were in favor of the statement about the 

stipends to girl students has put good impact on their enrolment while, 13.5% of the 

respondents were not agreed with the statement and 13.9% remain undecided. The mean 

score of the statement was 3.88 (Table No.49). 

Examination reforms 

42. The percentage of the teachers who agreed with the statement, online system of 

examination has given the candidates an easy approach to submit application form was 
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66.3% whereas, the percentage of those who disagree with statement was 12.7%.The 

mean score of the statement was 3.81 (Table No. 50). 

43. 49.7% teachers were in favor of the statement which comprises; online system has 

produced ambiguities in declaration of the result while, 28.4 % teachers showed their 

disagreement against the statement. The mean score of the statement was 3.27 (Table No. 

51). 

44. Among the selected sample 68% respondents were in favor of the statement about the 

online system has increased the students‟ problems while, 19.9% of the respondents were 

not agreed with the statement and 12.2% remained undecided. The mean score of the 

statement was 3.56 (Table No.52). 

45. The percentage of the teachers who agreed with the statement, students have been given 

sufficient awareness about  the online system was 75.1% whereas, the percentage of 

those who disagreed with statement was 14.1%.The mean score of the statement was 3.83 

(Table No. 53). 

46. 79.3% teachers were in favor of the statement which comprises; online system has 

facilitated the examiner also while, 12.1 % teachers showed their disagreement against 

the statement. The mean score of the statement was 3.88 (Table No. 54). 

47. Among the selected sample 70.0% respondents were in favor of the statement about 

board officials are competent enough to use online system while, 23.5% of the 

respondents were not agreed with the statement and 15.4% remained undecided. The 

mean score of the statement was 3.54 (Table No.55). 

48. The percentage of the teachers who agreed with the statement, online system of the 

BISEs can handle the load in the days of submission forms was 64.9% whereas, the 
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percentage of those who disagreed with statement was 23%.The mean score of the 

statement was 3.57 (Table No. 56). 

49. 62.1% teachers were in favor of the statement which comprises; due to new pattern of 

secondary science papers, use of science laboratory is meaningless while, 25.3 % 

teachers showed their disagreement against the statement. The mean score of the 

statement was 3.51 (Table No. 57). 

50. Among the selected sample 69.8% respondents were in favor of the statement about PEC 

exams have developed the sense of accountability among the teachers while, 20.6% of 

the respondents were not agreed with the statement and 9.6% remained undecided. The 

mean score of the statement was 3.65 (Table No.58). 

51. The percentage of the teachers who agreed with the statement, PEC exam system is 

generating fake results was 72.1% whereas, the percentage of those who disagreed with 

statement was 25.2%.The mean score of the statement was 3.77 (Table No. 59). 

52. 68.6% teachers were in favor of the statement which comprises; secrecy of papers in PEC 

exam system is not properly maintained while, 23 % teachers showed their disagreement 

against the statement. The mean score of the statement was 3.64 (Table No. 60). 

53. Among the selected sample 78.6% respondents were in favor of the statement about the 

centralized system of PC exams is main source of secrecy leakage while, 12.1% of the 

respondents were not agreed with the statement and 9.3% remained undecided. The mean 

score of the statement was 3.94 (Table No.61). 

54. The percentage of the teachers who agreed with the statement, results of the PEC exams 

are more reliable than home exams was 67.5% whereas, the percentage of those who 
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disagreed with statement was 23.2%.The mean score of the statement was 3.67 (Table 

No. 62). 

55. 81.7% teachers were in favor of the statement which comprises; PEC exam brought 

uniformity in evaluation system at all Punjab level while, 11 % teachers showed their 

disagreement against the statement. The mean score of the statement was 3.94 (Table No. 

63). 

56. Among the selected sample 64.8% respondents were in favor of the statement about the 

pattern of PEC exam is better source of judgment of students‟ abilities while, 18.1% of 

the respondents were not agreed with the statement and 17.1% remained undecided. The 

mean score of the statement was 3.6 (Table No.64). 

Computer Laboratories 

57. The percentage of the teachers who agreed with the statement, number of computers 

supplied are sufficient as compared number of students in school was 49.9% whereas, the 

percentage of those who disagreed with statement was 36%.The mean score of the 

statement was 3.19 (Table No. 65). 

58. 63.7% teachers were in favor of the statement which comprises; due to computer 

laboratories good governance is achieved in the school education department while, 

20.4% teachers showed their disagreement against the statement. The mean score of the 

statement was 3.6 (Table No. 66). 

59. Among the selected sample 70.4% respondents were in favor of the statement about there 

is no misuse of internet facility in computer labs by the teachers while, 21.6% of the 

respondents were not agreed with the statement and 8.1% remained undecided. The mean 

score of the statement was 3.63 (Table No.67). 
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60. The percentage of the teachers who agreed with the statement, IT teachers appointed are 

competent enough to teach computer subjects is 66.6% whereas, the percentage of those 

who disagreed with statement was 19.4%.The mean score of the statement was 

3.61(Table No. 68). 

61. 61.5% teachers were in favor of the statement which comprises; internet speed in 

computer laboratories is optimum while, 23.2 % teachers showed their disagreement 

against the statement. The mean score of the statement was 3.51 (Table No. 69). 

62. Among the selected sample 68.3% respondents were in favor of the statement about 

computer laboratories are a quick source of communication while, 21.6% of the 

respondents were not agreed with the statement and 10.5% remained undecided. The 

mean score of the statement was 3.61 (Table No.70). 

63. The percentage of the teachers who agreed with the statement, Computer laboratories 

have assured the concept of e- governance in education department was 66.4% whereas, 

the percentage of those who disagreed with statement was 30.7%.The mean score of the 

statement was 3.83 (Table No. 71). 

5.3 Conclusions 

  The following conclusions were drawn from the findings of the study: 

1. Values of the reliability analysis showed that all measures which were taken for the 

study were acceptable and above the average point of reliability.  

2. All results showed the adequacy and suitability of measures of dimensions; 

administrative reforms, medium of instruction, Chief Ministers‟ Road Map, 

examination reforms and computer education reforms which were attributes of the 

attitude of the teachers‟ towards reforms.  
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3. The greater mean value and low standard deviation of designation, a demographic 

variable, showed that there was low dispersion in the responses of this variable, 

district and qualification variable have mild dispersion while, designation and rural/ 

urban variables have greater dispersion among their responses.    

4. Having greater mean value of administrative reforms, medium of instruction and 

Chief Minister Road map dimensions, it was concluded that most of the respondents 

have high positive attitude towards these reforms dimensions while,  towards 

examination reforms  and computer education reforms respondents have mild positive 

attitude. 

5. Distribution of respondents from seven districts of the Punjab was uneven. 

6. Rural and urban wise distribution was also uneven but according to population 

proportionate. 

7. It was concluded from frequency distribution that males took part in the study more 

interestingly than females. 

8. Statistics of the designation wise demographics showed that respondents of the study 

belong to all type of teachers from school level.   

9. Qualification wise demographic table declares the positive impact of the reforms 

initiatives that majority of the respondents were higher qualified. 

10. Respondents of the all districts had positive attitude towards all five dimensions  of 

the tool of the study while, Khanewal district respondents had greater positive attitude  

towards administrative reforms dimension than other districts, Vehari district 

respondent had greater positive attitude towards medium of instruction dimension, 

Pakpattan respondents had more positive attitude towards Chief Minister road map 
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dimension, Vehari district respondents showed greater positive response towards 

examination reform dimension and Vehari and Sheikhupura district respondents 

showed much better positive attitude towards computer education reforms. Standard 

deviation values showed much disparity among responses against all dimensions in 

all districts and despite the better mean scores the differences among all dimensions 

were insignificant.  

11. Respondents of the rural areas had more positive attitude than urban areas towards all 

five dimensions and the differences of the responses against dimensions were 

significant.   

12. Attitude of the female respondents was better than the male respondents in all 

dimensions and the difference in the responses was significant. 

13. Teachers of the primary, elementary and secondary sections had more positive 

attitude against first three dimensions; AR, MI and CMR as compared to last two 

dimensions of ER and CE. 

14. M.Phil and MSc. Degree holder showed much better attitude against AR, MI, and 

CMR construct while, MA. M.Ed and BA. M.Ed teachers showed better attitude 

against MI and CMR dimensions, MA. B.Ed teachers‟ attitude was better against AR 

and MI construct. BSc. B.Ed and FA.CT teachers had the same attitude i.e. more 

drifted towards MI dimension. Attitude of all the teachers towards ER and CE 

dimensions had less positive as compared to other dimensions. Impact of the reforms 

was also evident that high qualified teachers had shown more positive attitude than 

low qualified teachers. 
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Most of the respondents were agreed and reflected positive attitude towards the 

following statements; 

15. Devolution of power plan had facilitated the teachers to solve their problems at local 

level and the statement was statistically significant. 

16.  Introduction of EDO (Edu.) at district level had increased the difficulties of the 

teachers. 

17. Due to devolution of Power Plan the element of corruption had been increased in 

education department. 

18. Devolution of Power Plan had restricted the teachers in limited geographical 

boundaries. 

19. In most of the schools, school management committees were ineffective. 

20. Monitoring cell of the Punjab government had developed conflicts among 

administration and the teachers.  

21. Monitoring officers had played an effective role to control absentees in teachers. 

22. Transfer policy for single science teachers was unfair. 

23. The promotion policy based on the length of the service was quite fair. 

24. The slogan of “Mar–naheen–Payyar” had made the students rude. 

25. New scheme of study for secondary classes was ambiguous. 

26. Matriculate teachers were competent enough to teach new science curricula at 

primary level. 

27. Education authorities communicated the changes in scheme of studies well before the 

time. 
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28. The schools had well furnished laboratories to teach activity based new science 

curricula. 

29. New curricula of science subjects cater the needs of present modern era of science 

and technology. 

30. Science curricula of secondary classes had conformity with students‟ previous 

knowledge. 

31. English teachers were available to teach new syllabi in schools. 

32. Teachers felt easy to speak English in classrooms. 

33. The Road Map indicators fixed for evaluation of schools were based on ground 

realities. 

34. The lust for incentives was generating a fake data competition among education 

officials. 

35. The indicators for rural school evaluation were not based on disparity between rural 

and urban schools. 

36. Implementing Road Map, most of the missing facilities had been completed by the 

heads of the institutions. 

37. Habitual absent teachers remained present in schools by the enforcement of the Road 

Map. 

38. School general condition of the cleanliness was improved by the Road Map. 

39. Induction of new teachers had been done on merit basis. 

40. The Road map enforcement had developed better responsibilities among the teachers. 

41. Stipend to girl students had put good impact on their enrolment. 
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42. Online system of examination had given the candidates an easy approach to submit 

application forms. 

43. Online system had produced ambiguities in declaration of the results. 

44. Online system had increased the students‟ problems.  

45. Students had given sufficient awareness about the online system well before the time. 

46. Online system had facilitated the examiner also. 

47. BISEs officials were competent enough to use the online system. 

48. Online system of the BISEs can handle the online load in the days of submission 

forms. 

49. Due to new pattern of secondary papers, use of science labs is meaningless. 

50. PEC exams had developed the sense of accountability among the teachers. 

51. PEC exam system was generating fake results. 

52. Secrecy of papers in PEC exam system was not properly maintained. 

53. Centralized system of PEC exam was main source of secrecy leakage. 

54. Results of the PEC exams were more reliable than home exams. 

55. PEC exams brought uniformity in evaluation system at all Punjab level. 

56. The pattern of papers in PEC exams was better source of judgment of students‟ 

abilities.  

57. Number of computers supplied was sufficient as compared to number of students in 

school. 

58. Due to computer laboratories, good governance was achieved in school education 

department. 

59. There was no misuse of internet facility in computer laboratories by the teachers. 
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60. IT teachers appointed were competent enough to teach computer subject. 

61. Internet speed in computer laboratories was optimum. 

62. Computer laboratories were a quick source of communications. 

63. The computer laboratories had assured the concept of e-governance in education 

department.  

5.4 Discussion  

Results of the study clearly indicate that teachers of the public sector have favorable 

attitude towards reforms initiatives and neglected the general notion characterized to government 

teachers that they have non committal, passive and detached attitude towards reform initiatives.   

Studies of Hussain, (2004) and Rizvi, (2000) also have supported this notion. In this study, 

female teachers are more inclined towards reforms and had shown more positive attitude than the 

male teachers. In this way, they had rejected the general belief that male teachers are only the 

change agent. It is also declared from this study that rural area teachers have more positive 

attitude towards these set of reforms contrary to teachers of the urban area, as Anghelache and 

Bentea, (2012) state in a similar study, “subjects in rural environment would be more open to 

change” (p.596). It is evident through this studies that in school education, in Punjab province, 

revolutionary changes have been taken out by the Chief Ministers‟ Road Map and PESRP 

programs. These programs also, have earned a highly positive response from teachers of 

government schools. This is also found in this study that absenteeism of both the teachers and the 

students in schools has been well controlled by monitoring and evaluation program under Chief 

Ministers‟ Road Map likewise sense of responsibility has also been inculcated in the teachers 

through PEC exams. It is inferred from this study that decision of conversion of medium of 

instruction of government schools from Urdu to English medium is accepted half heartedly by 



 164 

the primary teachers because numeric of attitude of the teachers toward this domain are at near 

the margin. This attitude is also confirmed by a study conducted by Unger, (2016) that majority 

of teachers show negative response against reforms in education perceiving them burden, lack of 

usefulness and deception. Some contradictory attitude against devolution of power plan 2001 is 

also found among the teachers when they considered that it has facilitated the teachers to solve 

their problems at district level, on the other hand, they also considered that it has increased the 

difficulties of the teachers and increased the element of corruption in educational offices. Impact 

of the reforms initiatives like Education Sector Reform (ESR) Program 2001 at national level 

and Punjab Education Sector Reform Program (PESRP) beginning from 2003 and still continued 

at provincial level are highly reflected in most of the highly qualified newly inducted teachers 

who have showed much favorable attitude towards all set of reforms due to their better 

qualification. This attitude is supported in a study by Rizvi that it is quite clear from 

consequences of latest reform initiatives that in terms of their professionalism, teachers are 

advanced and relationship between the teacher professionalism and school reforms is well 

defined by the teachers‟ increased level of qualification. Merits and demerits of the PEC exams 

are also disclosed by this study as centralized paper printing system and supply of papers through 

education officials in spite of banking system are major causes of secrecy leakage of the PEC 

papers. This study shows that on the whole, teachers are responsible enough to do their duties. If 

they have opportunities to play a leadership role, they will drive a positive attitude towards 

reforms process and this will result in a better and effective role to be played by them.  

5.5 Recommendations 

 The recommendations given here are based on the conclusions obtained of the 

study. 
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1. Most of the educational policies in Pakistan were formed on the authoritarian 

approach of the bureaucracy and lack of commitment on the part of public opinion. 

So, it is recommended that in policy making or formulating any reform initiative 

positive involvement of the teachers‟ opinion must be ensured next time as Castelow, 

(2014) also recommended that administration must target select areas of the unit plan 

in order to clarify teacher misconceptions and to further improve teacher engagement. 

2. Before implementing any major reforms that have profound impact on the masses 

such as  reform like conversion of government schools from Urdu to English medium 

was implemented to the whole Punjab and is now being reverted, it must be ensured 

that impact of the such reforms be concluded by prior pilot studies. 

3. Education systems must be revised to be able to benefit from globalization and the 

modern instructional technologies like multimedia, over head projectors, internet 

access, e-books, mini-tabs and facility like digital library be provided to the schools. 

4. To create a sense of devotion and commitment among teachers education department 

must launched continuous professional development training programs and teachers 

must be refreshed before introducing any new intervention in the syllabi.   

5. Course outlines and traditional methods of teaching and instructions must be revised 

and based on the competencies such as democratic environment of the classroom, 

questioning techniques, awareness about instructional technology, and shift from 

theoretical to practical and social skills. 

6.  As the result showed that teachers at primary level accepted the decision of 

conversion of medium of instruction from Urdu to English by half heartedly so, at 
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this level medium of instruction should be either in their mother language or in their 

national language Urdu.  

7. Indicators for the Chief Minister Road Map must be revised and be fixed on the 

ground realities and on the basis of disparity between rural and urban areas. For 

example, the target fixed for students‟ presence for both rural and urban areas is 92%, 

which is not achievable in rural areas during crops sowing and harvesting seasons. 

Like wise, 95% of teacher presence is also unachievable in schools where numbers of 

teachers are a few and to meet these targets fake entries are being made by the heads 

of the institutions.    

8. Lack of resources is the main cause of the poor performance of the government 

schools so, generous funding should be made for government schools. 

9. To achieve the target of 100% enrollment, a millennium development goal of 

universal primary education, handsome stipend should be given to the male students 

of the poor families.   

10.  Printing of papers for PEC exams should be made by district education authorities 

and be supplied through banks like in higher exams. 

11. Pay and allowances of the teachers be given on the basis of qualification, not on the 

designation. Development of a transparent and time scale based system of promotion 

is need of the teachers.  

12. Missing facilities like toilets, boundary walls, classrooms, science labs for each 

subject and furniture should be provided to schools on emergency basis especially, in 

far flung areas. 
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13. Eligibility criteria of the PEEF scholarships should be relaxed so that, maximum 

number of deserving students could benefit from this program. 

14.  To coup the demands of the globalized world arrangements for setting up of 

computer labs and teaching of teacher education in all type of schools be made on 

urgent basis. 

15. According to international standard of student- teacher ratio, new posts of teachers be 

created and to cator teacher deficiency, process of rationalization of teachers be 

carried out regularly on annual basis. 

5.6 Suggestions for further Research 

Following suggestions are made further research; 

1. The present study has limited scope to analyze the attitude of the teachers towards 

reforms in education at school level, the future studies can be extended to higher 

education level. 

2. The present study is delimited to Punjab province, the future studies can be extended 

to whole Pakistan level. 

3. The present study comprises the sample only the teachers in further studies, the 

researcher can include the all stake holders like, students, parents and the 

administrators in the sample. 

4. The present study comprise the questionnaire as a tool, in further studies, the 

researcher can gather the  data through other techniques such as,  interview or  

questionnaire or by combining both questionnaire and interview of the concerned 

teachers. 
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5. The present study is delimited to the period from 1990 to onward, in future studies in 

can be elaborated to the period of the whole Muslim history. 

6. Impact of the attitude on the achievement of the students can also be explored though 

another study. 

7. In present study, statistical techniques like, factor analysis, Cronbatch Alpha and one 

sampled t-test were used, while, in further research other statistical techniques like, 

ANOVA and statistical regression  can also be implied. 
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APPENDIX - A 

QUESTIONNAIRE FOR TEACHERS 

Respected teachers, 

 I am working on research for PhD studies on the topic of “Analytical Study of Attitude of 

the Teachers towards Reforms at school level.” You can help the researcher by giving your 

valuable opinion ass a teacher on the attitude scale. Your cooperation will be highly appreciated. 

I assure you that your identity, institution and value opinion will remain confidential and be use 

only for research purpose.  

 

Yours Truly, 

Manzoor Hussain 

Ph.D Scholar 

Deptt. of Edu. BZU. Multan 

A. Personal Information 

(a)  Name ( Not essential)________                   (b) School (Not essential)_________ 

(c) Qualification_____________                          (d) Designation _____________ 

B. Each of the statement below expresses a feeling which a teacher has towards a particular 

reform at school level. You are to express your personal feelings to each statement by 

encircling the letter which best indicate your agreement to the statement. The letters are: 
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SA (strongly agree), A (Agree), U (Undecided), D (disagree), SD (Strongly disagree) 

Example: Algebra is an integral part of the Mathematics.  (SA)     A     U       D          SD 

(A) Administrative Reforms Dimension 

1. Devolution of power plan has facilitated the teachers 

 to solve their problems at local level                        SA     A     U       D          SD 

2. Introduction of EDOs ( Edu) at district level has  

increased the difficulties of the teachers.                       SA     A     U       D          SD 

3. Due to devolution of power plan2001 the element        SA     A     U       D          SD 

of corruption has increased in education department.    SA     A     U       D          SD 

4. Devolution of plan has restricted the teachers  in  

limited geographical boundaries.                                    SA     A     U       D          SD 

5. The present EDO (Edu) system is better to solve the  

teacher' s problems than old system of divisional  

directorate.                                                                       SA     A     U       D          SD 

6. In most of the school management committees are  

Ineffective.                                                                       SA     A     U       D          SD 

7. Monitoring cell of Punjab Government has developed   

conflicts among the administration and the teachers.      SA     A     U       D          SD 

8. Monitoring officers have played an effective role to 

 control the absentees of the teachers.                               SA     A     U       D          SD 

9. The transfer policy for single science teachers is unfair.  SA     A     U       D          SD 

10. The promotion policy based on the length of the  

SA 
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service is quite fair.                                                          SA     A     U       D          SD 

11. The slogan of "Mar-Naheen-Payyar" has made the 

 students rude                                                                    SA     A     U       D          SD 

12. No fear of expulsion from school has encourage 

 the habitual absent students.                                            SA     A     U       D          SD 

(B) Medium of instruction and Curricular Reforms dimension 

13. Direct method of instruction in Science  textbooks  

 has created difficulties for students.                               SA     A     U       D          SD 

14. .New scheme of study for secondary classes is 

 ambiguous                                                                        SA     A     U       D          SD 

15. English medium of instruction is problem for rural 

 students                                                                            SA     A     U       D          SD 

16. Matriculate teachers are competent enough to teach  

 new science courses at primary level.                              SA     A     U       D          SD 

17. New syllabi of secondary science subjects are lengthy.   SA     A     U       D          SD 

18. Education authorities communicate the changes in  

scheme of studies well before the time.                            SA     A     U       D          SD 

19. The schools have well furnished laboratories to teach 

 activity based new science syllabi.                                  SA     A     U       D          SD 

20. New curricula of science subjects cater the needs of 

 present modern era of science and technology.               SA     A     U       D          SD 

21. Science curricula of secondary classes have  

conformity with the students previous knowledge.          SA     A     U       D          SD 
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22. English teachers are available to teach new syllabi in primary  

schools.                                                                              SA     A     U       D          SD 

23. English medium of instruction is need of the hour for the 

 development of the country.                                             SA     A     U       D          SD 

24. Teacher feel easy to speak English in the classroom.        SA     A     U       D          SD 

(C) Chief Minister Roadmap Dimension                                  

25. The Roadmap indicators fixed for evaluation of schools 

 are based on ground realities.                                              SA     A     U       D          SD  

26. The lust for incentives is generating a fake data competition 

 among education officials.                                                   SA     A     U       D          SD 

27. The indicators for rural school evaluation are not based on  

disparity between rural and urban schools.                           SA     A     U       D          SD 

28. implementing Roadmap most of the missing facilities are  

completed by the head of the institution.                              SA     A     U       D          SD 

29. Implementation of the chief Ministers‟ Road Map has decreased 

the drop out rate of students efficiently.                               SA     A     U       D          SD 

30. Habitual absent teachers remain present in school by the 

 enforcement of the Roadmap.                                              SA     A     U       D          SD 

31. School's general condition of the cleanliness is 

 improved  by the Roadmap                                                 SA     A     U       D          SD 

32. Induction of new teachers has been done purely on  

Merit basis.                                                                           SA     A     U       D          SD 

33. Road map enforcement has been developed better sense 
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      of responsibility among the teachers and officials.              SA     A     U       D          SD 

34. Distribution system of free text book is quick and prompt. SA     A     U       D          SD 

35. Scholarships and stipends have put good impact on the 

enrolment of girl students.                                                   SA     A     U       D          SD 

(D) Examination Reforms Dimension 

36. Online system of examination at secondary level has given the 

candidates an easy approach to submit application form.   SA     A     U       D          SD 

37. Online system has produced ambiguities in declaration 

      of the result.                                                                         SA     A     U       D          SD 

38. Online system has increased the students‟ problems.         SA     A     U       D          SD 

39. Students have been given sufficient awareness about the 

 online system.                                                                     SA     A     U       D          SD 

40. Online system has also facilitated the examiners.               SA     A     U       D          SD 

41. Board officials are competent enough to use the online  

       system.                                                                                SA     A     U       D          SD 

42. In the days of submission of admission form, the internet  

system of the BISEs handle the data efficiently.                 SA     A     U       D          SD 

43.  Due to new patter of secondary science papers the use 

     of science labs for practicals is meaningless.                       SA     A     U       D          SD 

44.New pattern of science subjects papers promote the rote  

      learning                                                                                 SA     A     U       D          SD 

45. Punjab Examination Commission exams have developed the sense  

     accountability among the teachers.                                        SA     A     U       D          SD 



 184 

46. PEC system of examination is generating fake results.        SA     A     U       D          SD 

47. School home exams are better to evaluate students‟ capabilities 

      than PEC exams.                                                                   SA     A     U       D          SD 

48. Secrecy of the papers in PEC exam system is not properly 

      maintained.                                                                             SA     A     U       D          SD 

49. Centralized system of PEC exams rather than the local level 

       is min cause of secrecy leakage.                                          SA     A     U       D          SD 

50. The results announced by the PEC are more reliable than home 

      exams‟ results.                                                                      SA     A     U       D          SD 

51. The PECs‟ exam results are also valid.                                SA     A     U       D          SD    

52. The PEC exams brought uniformity in evaluation system 

       in education at all Punjab level.                                          SA     A     U       D          SD 

53. The pattern of the papers in PEC exams are better source 

      of judgment of the students‟ ability                                    SA     A     U       D          SD 

(E) Computer Education 

54. Computer laboratories are cause of security concerns for 

     school authorities.                                                                  SA     A     U       D          SD 

55.The number of computer supplied are sufficient to meet 

      the needs of the students in school.                                      SA     A     U       D          SD 

56. Students of the elementary classes have no access to  

      Computers at laboratories.                                                    SA     A     U       D          SD 

57. Due to computer laboratories, good governance is  

      achieved in the school education department.                      SA     A     U       D          SD 



 185 

58. there is no misuse of computer labs by the teachers.            SA     A     U       D          SD 

59. IT. Teachers are competent enough to teach computer 

      science.                                                                                  SA     A     U       D          SD 

60.The speed of the internet in computer labs is optimum.        SA     A     U       D          SD 

61. Computer laboratories are quick source of communication 

      in the department.                                                                   SA     A     U       D          SD 

62. The inclusion of Computer subject in the Y- list has 

      decreased the number of students in Biology.                        SA     A     U       D          SD 

63. Computer laboratories has assured the concept of 

       e-governance in the education department.                           SA     A     U       D          SD 
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APPENDIX – B 

 

LIST OF EXPERS FOR VALIDATION OF THE RESEARCH TOOL 

 

Sr.No Name Department 

1 Prof. Dr. Ahmad Farooq  

Mashhadi 

Chairman Department of Education  

Bahauddin Zakariya University  

Multan 

2 Prof. Dr. Shamim Haider  

Tirmazi 

Department of Education  

Bahauddin Zakariya University  

Multan 

3 Prof. Dr. Muhammad Yousaf Department of Education  

Bahauddin Zakariya University  

Multan 

4 Prof. Dr. Zahoor Hussain Department of Social Sciences  

Bahauddin Zakariya University  

Multan 
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APPENDIX- C 

LIST OF SELECTED SCHOOLS 

 

 

Multan District 

 
1. Govt. comprehensive High School Multan 

2. Govt High School Nawab pur Multa 

3. Govt M.H.S Multan 

4. G.H.S.Qadir pur raan Multan 

5. Govt. G. High School Piran Ghaib Multan 

6. Govt. G. High School Budhla sant 

7. G.G.H.SMakhdoom rashid 

8. Govt.G. E.S Chah Munshi wala 

9. Govt.G.P.S Gulshan e Mehr colony Multan 

10. Govt.G.P.S Bahu wala Multan 

11. Govt.G.E.S. Central Jail Multan 

12. G MCP/S Gulgasht Multan 

 

Khanewal District 
 

13. Govt. M. High School Khanewal. 

14. Govt High School 67/15-L 

15. Govt.G. High School 102/15-L 

16. Govt G.M.H.S.Mianchannun 

17. GGHS 67/15.L 

18. Govt.G.P.S. 61/15.L 

19. Govt.P.S.25/10.R  

20. G.E.S.64/15.L 

21. GES 6 kassi 

22. GGPS121/10.R 

23. GGPS Dakhastwala Kabirwala 

Sahiwal District. 
24. Govt. E.S.chak No. 44/12.L 

25. G.G.E.S.33/12.L 

26. G.G.E.s MC.No.2 CCI 

27. GGPS. Malmandi CCI 

28. GPS Basti BosanGGPS.81/9L 

29. GGPSAdda Ghazi abad 

30. GHS CCI 

31. GHS Batala Muslim  

32. GGHS 98/12.L 

33. GGHS.Pilot Sahiwal 

34. GHS53/5.L 
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Vehari District. 
35. Govt Islamia H.S. Vehari 

36. Govt.H.S 62/WB 

37. Govt GG HS-H.Block Vehari  

38. GG MCHS. Burewala 

39. GGHS 56/WB 

40. GPS 60/WB 

41. GPS 212/EB 

42. GGPS 58/WB 

43. GES 144/EB 

44. GGES Arabia Islamia 

45. GGPS MC E-Block 

46. GPS64/WB 

47. GGES 259/EB 

Faisalabad Dstrict. 
48.  GHS Ghulam Muhammad Abad 

49. GGHS people Colony 

50. GHS Samanabad 

51. GGHS Maddan Pur 

52. GHS 562/GB 

53. GPS Ashrafabad 

54. GES MC Jhal Khanuana 

55. GES 214/RB 

56. GGPS Hajvery Town 

57. GGES Akbarabad 

Sheikhupura District 
58. GPS Faiz Khurd 

59. GPS Bashir model Rana Town 

60. GGPS Chak No.38 

61. GES Chak no. 49 

62. GGES Bharth 

63. GHS Sheikhupura 

64. GHSKalakathiaGGHS Khan pur 

Pakpattan  
65. GHS Model Pakpattan  

66. GHSS Qaboola 

67.  GHS Kartar Pur 

68. GGHS 63/EB 

69. GES 62SP 

70. GGES 68Saleem Shah Bodla 

71. GPS 107D 

72. GGPSBasti Islam No.1 
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APPENDIX –D 

 

Dimension wise Factor Loading and Cronbatch alpha of the Tool 

  

Communalities 

 Initial Extraction 

Devolution of power plan has facilitated the 

teachers to solve their problems at local level 

1.000 .470 

Introduction of EDOs ( Edu) at district level 

has increased the difficulties of the teachers 

1.000 .583 

Due to devolution of power plan2001 the 

element of curruption has increased in 

education department 

1.000 .601 

Devolution of plan has restricted the teachers  

in limited geographical boundries 

1.000 .633 

The present EDO (Edu) system is better to 

solve  the teacher' s problems than old system 

of divisional directorate 

1.000 .235 

In most of the school school management 

committies are inaffective 

1.000 .664 

Monitoring cell of Punjab Government has 

developed conflicts among the administration 

and the teachers 

1.000 .681 

Monitoring officers have played an effective 

role to control the absentees of the teachers 

1.000 .570 

transfer policy for single science teachers is 

unfair 

1.000 .542 

The promotion policy based on the length of 

the service is quite fair 

1.000 .462 

The slogan of "Mar-Naheen-Payyar" has made 

the students rude 

1.000 .712 

No fear of expulsion from school  has 

encourage the habitual absent students 

1.000 .711 

Extraction Method: Principal Component Analysis. 
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Total Variance Explained 

Comp

onent 

Initial Eigenvalues Extraction Sums of Squared Loadings 

Total 

% of 

Variance Cumulative % Total 

% of 

Variance Cumulative % 

1 5.683 47.355 47.355 5.683 47.355 47.355 

2 1.181 9.845 57.200 1.181 9.845 57.200 

3 .933 7.772 64.972    

4 .741 6.177 71.149    

5 .734 6.118 77.266    

6 .596 4.969 82.235    

7 .506 4.219 86.455    

8 .427 3.558 90.012    

9 .357 2.977 92.990    

10 .336 2.800 95.790    

11 .268 2.234 98.024    

12 .237 1.976 100.000    

Extraction Method: Principal Component Analysis. 

 

Component Matrix
a
 

 Component 

 1 2 

Devolution of power plan has facilitated the 

teachers to solve their problems at local level 

.649 .220 

Introduction of EDOs ( Edu) at district level has 

increased the difficulties of the teachers 

.752 -.134 

Due to devolution of power plan2001 the 

element of curruption has increased in 

education department 

.750 -.194 

Devolution of plan has restricted the teachers  in 

limited geographical boundries 

.786 -.121 

The present EDO (Edu) system is better to solve  

the teacher' s problems than old system of 

divisional directorate 

.469 .125 
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In most of the school school management 

committies are inaffective 

.775 -.252 

Monitoring cell of Punjab Government has 

developed conflicts among the administration 

and the teachers 

.822 -.072 

Monitoring officers have played an effective 

role to control the absentees of the teachers 

.650 .384 

transfer policy for single science teachers is 

unfair 

.701 .227 

The promotion policy based on the length of the 

service is quite fair 

.651 .195 

The slogan of "Mar-Naheen-Payyar" has made 

the students rude 

.825 -.176 

No fear of expulsion from school  has 

encourage the habitual absent students 

.004 .843 

Extraction Method: Principal Component Analysis. 

a. 2 components extracted. 

 

Case Processing Summary 

  N % 

Cases Valid 1010 100.0 

Excluded
a
 0 .0 

Total 1010 100.0 

a. Listwise deletion based on all variables in the procedure. 

 

Reliability Statistics 

Cronbach's Alpha N of Items 

.883 12 
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Communalities 

 Initial Extraction 

Direct method of instruction in Science  

textbooks  has created difficulties for students  

1.000 .397 

.New scheme of study for secondary classes is 

imbiguous 

1.000 .396 

English medium of instruction is problem for 

rural students 

1.000 .599 

Matriculate teachers are competant enough to 

teach  new science courses at primary level. 

1.000 .503 

New  syllabi of secondary science subjects are 

lengthy. 

1.000 .508 

Education authorities  communicate the 

changes in  scheme of studies well before the 

time. 

1.000 .596 

The schools have well furnished laboratories to 

teach activity based new science syllabi. 

1.000 .523 

New curricula of science subjects cater the 

needs of present modern era of science and 

technololgy. 

1.000 .400 

.Sc.curricula of secondary classes have 

conformity with students' previous knowledge 

1.000 .397 

English teachers are available to teach new 

syllabi in primary schools. 

1.000 .677 

English medium of instruction is need of the 

hour for the development of the country. 

1.000 .221 

Teacher feel easy to speek English in the 

classroom. 

1.000 .530 

Extraction Method: Principal Component Analysis. 
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Total Variance Explained 

Comp

onent 

Initial Eigenvalues Extraction Sums of Squared Loadings 

Total 

% of 

Variance Cumulative % Total 

% of 

Variance Cumulative % 

1 4.283 35.693 35.693 4.283 35.693 35.693 

2 1.464 12.202 47.895 1.464 12.202 47.895 

3 .989 8.239 56.134    

4 .921 7.677 63.812    

5 .750 6.252 70.063    

6 .721 6.006 76.070    

7 .602 5.017 81.086    

8 .566 4.718 85.805    

9 .480 3.996 89.801    

10 .464 3.870 93.670    

11 .407 3.394 97.064    

12 .352 2.936 100.000    

Extraction Method: Principal Component Analysis. 

 

Component Matrix
a
 

 Component 

 1 2 

Direct method of instruction in Science  

textbooks  has created difficulties for students  

.344 .528 

.New scheme of study for secondary classes is 

imbiguous 

.628 -.026 

English medium of instruction is problem for 

rural students 

.292 .717 

Matriculate teachers are competant enough to 

teach  new science courses at primary level. 

.637 -.312 

New  syllabi of secondary science subjects are 

lengthy. 

.472 .534 

Education authorities  communicate the changes 

in  scheme of studies well before the time. 

.764 -.116 
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The schools have well furnished laboratories to 

teach activity based new science syllabi. 

.707 -.155 

New curricula of science subjects cater the 

needs of present modern era of science and 

technololgy. 

.606 .183 

.Sc.curricula of secondary classes have 

conformity with students' previous knowledge 

.569 -.270 

English teachers are available to teach new 

syllabi in primary schools. 

.762 -.310 

English medium of instruction is need of the 

hour for the development of the country. 

.419 .214 

Teacher feel easy to speek English in the 

classroom. 

.726 -.056 

Extraction Method: Principal Component Analysis. 

a. 2 components extracted. 

Case Processing Summary 

  N % 

Cases Valid 1010 100.0 

Excluded
a
 0 .0 

Total 1010 100.0 

a. Listwise deletion based on all variables in the procedure. 

Reliability Statistics 

Cronbach's Alpha N of Items 

.827 12 

 

Communalities 

 Initial Extraction 

The Road Map indicators fixed for 

evaluation of schools are based on 

ground realities.  

1.000 .335 

The lust for incentives is generating a 

fake data competition among education 

officials  

1.000 .744 
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The indicators for rural school 

evaluation are not based on  disparity 

between rural and urban schools 

1.000 .721 

 implementing Road Map most of the 

missing facilities are completed by the 

head of the institution. 

1.000 .544 

 Implementation of the chirf Ministr's 

Road Map has decreased the drop out 

rate of students efficiently  

1.000 .233 

Habitual absent teachers remain 

present in schoolby the enforcement of 

the Road Map.  

1.000 .578 

School's general condition of the 

cleanliness  is improved by the Road 

Map. 

1.000 .636 

.Induction of new teachers has been 

done on merit basis 

1.000 .422 

Road Map enforcement has developed 

better sense of responsibility among 

the teachers. 

1.000 .473 

distribution system of free text books 

is quick and prompt. 

1.000 .377 

stipends to girls students have put good 

impact on their enrolment. 

1.000 .613 

Extraction Method: Principal Component Analysis. 
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Total Variance Explained 

Comp

onent 

Initial Eigenvalues Extraction Sums of Squared Loadings 

Total 

% of 

Variance Cumulative % Total 

% of 

Variance Cumulative % 

1 4.509 40.990 40.990 4.509 40.990 40.990 

2 1.166 10.602 51.591 1.166 10.602 51.591 

3 .872 7.930 59.521    

4 .848 7.712 67.233    

5 .803 7.302 74.536    

6 .629 5.715 80.250    

7 .574 5.217 85.467    

8 .521 4.739 90.206    

9 .410 3.729 93.935    

10 .364 3.306 97.241    

11 .303 2.759 100.000    

Extraction Method: Principal Component Analysis. 

 

Component Matrix
a
 

 Component 

 1 2 

The Road Map indicators fixed for evaluation 

of schools are based on ground realities.  

.572 -.086 

The lust for incentives is generating a fake data 

competition among education officials  

.673 -.539 

The indicators for rural school evaluation are 

not based on  disparity between rural and urban 

schools 

.653 -.543 

 implementing Road Map most of the missing 

facilities are completed by the head of the 

institution. 

.728 -.119 

 Implementation of the chirf Ministr's Road 

Map has decreased the drop out rate of students 

efficiently  

.469 -.113 

Habitual absent teachers remain present in 

schoolby the enforcement of the Road Map.  

.758 .057 
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School's general condition of the cleanliness  is 

improved by the Road Map. 

.783 .151 

.Induction of new teachers has been done on 

merit basis 

.589 .274 

Road Map enforcement has developed better 

sense of responsibility among the teachers. 

.634 .267 

distribution system of free text books is quick 

and prompt. 

.344 .509 

stipends to girls students have put good impact 

on their enrolment. 

.706 .338 

Extraction Method: Principal Component Analysis. 

a. 2 components extracted. 

 

Case Processing Summary 

  N % 

Cases Valid 1010 100.0 

Excluded
a
 0 .0 

Total 1010 100.0 

a. Listwise deletion based on all variables in the procedure. 

 

Reliability Statistics 

Cronbach's Alpha N of Items 

.828 11 

 

Communalities 

 Initial Extraction 

 online system of examinaton has given the 

candidates an easy approach to submit 

application form. 

1.000 .285 

.online system has produced ambiguities in 

decleration of the result.  

1.000 .584 

online system has increased the students 

problems. 

1.000 .614 

students have been given sufficient awearness 

about the online system well before the time. 

1.000 .421 
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 online system has facilitated the examiner 

also. 

1.000 .516 

Board officials are competant enough to use 

the online system 

1.000 .577 

Online systems of the Boards can handle the 

load in the days  of submission forms. 

1.000 .490 

.Due to new pattern off secondary science 

papers ,use of science labs is meaningless 

1.000 .649 

New pattern of science subjects papers 

promote the rote learning. 

1.000 .364 

PEC exams have developed the sense of 

accountability among the teachers. 

1.000 .555 

.PEC's exams  system is generating fake results 1.000 .655 

School home exams are bettr in evaluating the 

studens learning outcomes than PEC exams. 

1.000 .685 

Secrecy of papers in PEC exam system is not 

properly maintained. 

1.000 .679 

Centralized ssystem of PEC exams is main 

source of secrecy leakage. 

1.000 .552 

.Results of the PEC exams are more reliable 

than home exams. 

1.000 .662 

.PEC exams have better validity than home 

exams. 

1.000 .381 

PEC exam brought uniformity in evaluation 

system at all Punjab level  

1.000 .492 

The pattern of the papers in PEC exams is 

better source of judgement of students abilities. 

1.000 .523 

Extraction Method: Principal Component Analysis. 
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Total Variance Explained 

Comp

onent 

Initial Eigenvalues Extraction Sums of Squared Loadings 

Total 

% of 

Variance Cumulative % Total 

% of 

Variance Cumulative % 

1 7.073 39.295 39.295 7.073 39.295 39.295 

2 1.496 8.312 47.608 1.496 8.312 47.608 

3 1.115 6.193 53.801 1.115 6.193 53.801 

4 .947 5.263 59.064    

5 .900 4.998 64.062    

6 .836 4.644 68.706    

7 .678 3.764 72.470    

8 .668 3.713 76.183    

9 .631 3.503 79.686    

10 .604 3.356 83.042    

11 .500 2.776 85.817    

12 .486 2.702 88.519    

13 .446 2.477 90.996    

14 .420 2.332 93.328    

15 .383 2.129 95.457    

16 .304 1.688 97.145    

17 .266 1.476 98.621    

18 .248 1.379 100.000    

Extraction Method: Principal Component Analysis. 

Component Matrix
a
 

 Component 

 1 2 3 

 online system of examinaton has 

given the candidates an easy approach 

to submit application form. 

.523 .090 -.055 

.online system has produced 

ambiguities in decleration of the result.  

.656 -.356 -.168 

online system has increased the 

students problems. 

.596 -.506 -.054 
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students have been given sufficient 

awearness about the online system 

well before the time. 

.635 .030 -.132 

 online system has facilitated the 

examiner also. 

.680 .106 -.207 

Board officials are competant enough 

to use the online system 

.711 .241 -.114 

Online systems of the Boards can 

handle the load in the days  of 

submission forms. 

.597 .176 .319 

.Due to new pattern off secondary 

science papers ,use of science labs is 

meaningless 

.719 -.361 -.045 

New pattern of science subjects papers 

promote the rote learning. 

.478 .343 -.134 

PEC exams have developed the sense 

of accountability among the teachers. 

.708 -.088 .214 

.PEC's exams  system is generating 

fake results 

.730 -.343 -.063 

School home exams are bettr in 

evaluating the studens learning 

outcomes than PEC exams. 

.411 .489 -.526 

Secrecy of papers in PEC exam system 

is not properly maintained. 

.748 -.322 -.128 

Centralized ssystem of PEC exams is 

main source of secrecy leakage. 

.612 .344 -.242 

.Results of the PEC exams are more 

reliable than home exams. 

.740 .030 .336 

.PEC exams have better validity than 

home exams. 

.315 .281 .451 

PEC exam brought uniformity in 

evaluation system at all Punjab level  

.611 .268 .218 

The pattern of the papers in PEC 

exams is better source of judgement of 

students abilities. 

.620 .134 .346 

Extraction Method: Principal Component Analysis. 

a. 3 components extracted. 
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Case Processing Summary 

  N % 

Cases Valid 1010 100.0 

Excluded
a
 0 .0 

Total 1010 100.0 

a. Listwise deletion based on all variables in the procedure. 

 

Reliability Statistics 

Cronbach's Alpha N of Items 

.889 18 

Communalities 

 Initial Extraction 

Computer laboratories are cause of security 

concerns for school autorities 

1.000 .583 

Number of computers supplied are sufficient as  

compared to number of students in school 

1.000 .406 

Students of the elementary classes have not 

given acces to the computers  in laboratories. 

1.000 .555 

Due to computer laboratories good governance 

is achieved in the school education department 

1.000 .548 

There is no misuse of internet facility in 

computer labs by the teachers. 

1.000 .479 

IT teachers appointed are competant enough to 

teach computer subject. 

1.000 .365 

Internet speed in computer laboratories is 

optimum 

1.000 .355 

Computer laboratories are aquick source of 

communication. 

1.000 .645 

The iclusion of computer subjects in Y-list has 

decresed the number of students in Biology. 

1.000 .181 

The computer laboratories has assured the 

concept of e-governance in  education 

department. 

1.000 .413 

Extraction Method: Principal Component Analysis. 
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Total Variance Explained 

Comp

onent 

Initial Eigenvalues Extraction Sums of Squared Loadings 

Total 

% of 

Variance Cumulative % Total 

% of 

Variance Cumulative % 

1 3.363 33.630 33.630 3.363 33.630 33.630 

2 1.165 11.654 45.285 1.165 11.654 45.285 

3 .991 9.913 55.198    

4 .875 8.747 63.944    

5 .794 7.937 71.881    

6 .721 7.207 79.089    

7 .610 6.096 85.185    

8 .555 5.551 90.736    

9 .480 4.796 95.532    

10 .447 4.468 100.000    

Extraction Method: Principal Component Analysis. 

Component Matrix
a
 

 Component 

 1 2 

Computer laboratories are cause of security 

concerns for school autorities 

.323 .692 

Number of computers supplied are sufficient as  

compared to number of students in school 

.635 -.058 

Students of the elementary classes have not 

given acces to the computers  in laboratories. 

.338 .664 

Due to computer laboratories good governance 

is achieved in the school education department 

.739 -.036 

There is no misuse of internet facility in 

computer labs by the teachers. 

.660 -.210 

IT teachers appointed are competant enough to 

teach computer subject. 

.604 -.012 

Internet speed in computer laboratories is 

optimum 

.581 .129 

Computer laboratories are aquick source of 

communication. 

.693 -.406 
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The iclusion of computer subjects in Y-list has 

decresed the number of students in Biology. 

.418 .076 

The computer laboratories has assured the 

concept of e-governance in  education 

department. 

.634 -.102 

Extraction Method: Principal Component Analysis. 

a. 2 components extracted. 

 

Case Processing Summary 

  N % 

Cases Valid 1010 100.0 

Excluded
a
 0 .0 

Total 1010 100.0 

a. Listwise deletion based on all variables in the procedure. 

 

Reliability Statistics 

Cronbach's Alpha N of Items 

.769 10 

 

 


