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ABSTRACT  
   

This study was designed to examine the relationship of classroom 
learning environment and Teacher Interaction with secondary school students’ 
attitude towards the learning of English Language in context of Pakistan. 
Classroom environment is considered as one of the influential factor in 
enhancing learners’ achievement, attitude and learning process. The   objectives 
of the study were to investigate secondary level students’ English language 
classroom learning environment, teachers’ interaction in English language 
classes and attitude towards learning of English language. Moreover, the 
relationship of classroom learning environment and teacher interaction with 
secondary level students’ attitude towards the learning of English on gender and 
locale was also established in the study. 

 
The study at hand was co relational and descriptive. For data collection 

survey method was used. Multistage stratified random sampling technique was 
used for sample selection of the study. Stratification was based on three 
geographic zones of Punjab: Northern, Central and Southern Punjab. One district 
from each zone was selected randomly. The sample of the study was 930 
students from 03 districts of the Punjab. Three instruments were used, first for 
Classroom learning environment, second for discovering Teacher Interaction in 
English language classes and third for finding out students’ attitude towards 
learning of English language.  

   
Data for this study were analyzed by using statistical operations through 

SPSS.  T-test was used to calculate the significant difference between means of 
different categories of respondents like rural & urban, male and female. To 
investigate the possible relationship among the variables, Pearson correlation 
was used.  

  
Results of the study showed that male and female respondents reflected 

significant differences on English language classroom learning environment, 
teacher interaction and attitude towards English. It further revealed that female 
respondents were more favorable on their classroom learning environment, get 
more teachers’ support and interaction than male in their English language 
classes and had more positive attitude towards the learning of English. 
Significant positive correlation was found among classroom learning 
environment, Teacher Interaction and attitude towards the learning of English. 
Findings suggest that positive attitude in a foreign language class can be 
developed by making learning environment more favorable in shape of better 
pupil-teacher relationships and teacher support, involvement, cooperation and 
equity. It may help in developing attitude towards Adoption of English language 
learning attitude and enjoyment of English lessons in the classroom.  
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“Relationship of Classroom Learning Environment and Teacher Interaction with Students’ 
Attitude towards the Learning of English Language at Secondary Level” 

 
  
Background of the Study 

The task and challenge of foreign language teaching and learning is often associated with 
Classroom dynamics which involves various dimensions of classroom learning environment. The 
field of learning environment has become an area of interest for language teachers because what 
happens in the classroom affects the learner’s attitude in one or the other way. Classroom 
learning environment plays a vital role in determining the effectiveness and ineffectiveness of 
teaching and learning in English in Pakistan.  

 
Similarly, Attitude is a learned pre-disposition or tendency on the part of individual to respond 
positively or negatively to some objects, situations, concepts, or another person (Aiken, 1996). 
Students‟ attitude to specific subject depends on the surrounding environment given to them. 
Classroom environment determines the level of satisfaction or dissatisfaction, and feelings of joy 
and fear towards a particular subject.  Learning a foreign language involves many psycho-social 
and cultural factors which also affect the attitude of the learners in one or the other way.  
The learners might relate their beliefs, experiences and emotions to language learning which are 
directly or indirectly influenced upon by the environment of the classroom. Classroom learning 
activities, student-teacher relationship, support from the teacher and cooperation in the class 
constitute the learning dimensions of the classroom. 
 
Statement of the Problem  
       The status of English language teaching has been one of the burning questions in 
Pakistan. Classroom learning environment and Teacher interaction are one of the factors which 
can improve teaching learning situation of English language through enhancing students’ attitude 
in English language at secondary level in Pakistan. Few studies have been conducted to 
investigate the possible relationship between the learning environment of an English classroom 
and teacher interaction with students’ attitude in the learning of English. So the present study is 
being designed to investigate the “Relationship of classroom learning environment and teacher 
interaction with students’ attitude towards the learning of English language at secondary level”.    
 
Objectives of the Study   
  The objectives of the study will be: 
 

1. To investigate English language classroom learning environment. 
2. To find out teachers’ interaction in English language classes at secondary level.  
3. To find out secondary level students’ attitude towards learning of English language. 
4. To explore the relationship of classroom learning environment with secondary level 

students’ attitude towards the learning of English.  
5. To establish the relationship of teacher interaction with secondary level students’ 

attitude towards the learning of English.  
 



Research Questions  
Research questions of the study will be of the following; 

1 What is the nature of Classroom Learning Environment? 
2 What is the nature of teacher interaction in the learning of English Language? 
3 What is the level of students’ attitude toward learning of English Language? 
4 Does any relationship exist between classroom learning environment and secondary 

level students’ attitude towards English? 
5 Does any relationship exist between classroom learning environment and secondary 

level students’ attitude towards English on gender basis? 
6 Does any relationship exist between classroom learning environment and secondary 

level students’ attitude towards English on locality basis? 
7 Does any relationship exist between teacher interaction and secondary level students’ 

attitude in English Language? 
8 Does any relationship exist between teacher interaction and secondary level students’ 

attitude towards English Language on gender basis? 
9 Does any relationship exist between teacher interaction and secondary level students’ 

attitude in English Language on locality basis? 
 
Significance of the Study  

This study of classroom learning environment and teacher interaction would provide 
valuable information with reference to students’ attitude in teaching and learning of English 
language in Pakistan. This information will be very beneficial for teachers in improving their 
teaching and learning process in English language as well as will assist them in identifying 
features that contribute towards creating a positive learning environment at secondary level in 
Pakistan. This study might have practical significance for policy-makers in policy formulation to 
improve teaching learning process. 

 
The study might involve useful information for the students to study English with more self-
controlled way and foster a more positive attitude in language learning. The study will also direct 
the teachers to supervise the learning environment in such a way that helps in developing 
positive attitude in learning of English language. The study would provide practical information 
on students’ perceptions about learning environment, teacher inter action and foreign language 
attitude that the teachers of English can apply to their classroom instructions. 
 

 
 
 
 
 



CONCEPTUAL FRAME WORK 
  

 

 

 

 
 
 
Delimitation of the study 

The study will be delimited to: 
i. Only public sector secondary schools. 
ii. 10th grade students only. 

 
 
 

Questionnaire of English Related Attitude
p. Enjoyment of English Lessons
q. Adoption of English Attitude

Teachers' Questionnaire on Teacher Interaction (QTI)
a. Leadership

b. Helping/Friendly
c. Understanding

d. Student Responsibility
e. Uncertain

f. Dissatisfied
g. Admonishing

h. Strict

What is Happening in This Class? (WIHIC)
i. Student Cohesiveness

j. Teacher Support
k. Involvement
l. Investigation

m. Task Orientation
n. Cooperation

o. Equity

Criterion variable 

Relationship with 

Predictive variables 



Design OF the Study  
      The nature of the study will be descriptive based on co relational design. Survey method 

will be used to collect data from the participants of the study. 
 
Population of Study 

The target population of the study comprised of all those 10th grade male and female 
students who are enrolled in all the government secondary schools of the Punjab province and 
are going to appear in the secondary school certificate (SSC) examination 2015. Punjab is 
generally divided into three geographic regions: Northern, Central and Southern Punjab. 
 
The accessible population of the study consisted of all those 10th grade students who are 
enrolled in the government schools and going to appear in the SSC examination 2015 located in 
districts of Sargodha from Northern Punjab; Okara from Central Punjab and Sahiwal from 
Southern Punjab. 
 
 
 
 
 

  
 
 
 
 
 
 

Northern

• Sargodha

Central

• Okara

Southern

• Sahiwal

Punjab 



Sample of the Study  
 Multistage stratified random sampling technique will be used for sample selection. At first stage, 
the above mentioned three districts will be selected randomly from Northern, Southern and 
Central geographic regions. At second stage, eight schools from each district will be randomly 
selected. Schools of each selected district will be divided into three strata viz. urban male 
schools, urban female schools, rural male schools and rural female schools. Two schools from 
each stratum will be selected randomly. Therefore, 24 schools will be selected from the three 
randomly selected districts in Punjab. The whole class will be selected from each class for the 
sample. The lists of the schools of each district included in the sample will be obtained from the 
office of the District Education Officer (SE) of the district concerned 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
  
 
 
 

 
 
 
 
 
 

  
     
 
    
          
 

 
 
 
 
 
 
 
 
 

 

  

                       
 
 
 

Districts in Punjab 
            36 
     Secondary schools 
                6125 
Male 
3355 

Female 
2770 

District 
     1 

District 
     2 

District 
      3 

Four Districts will be randomly selected from 37 districts of Punjab                                                

Urban 
schools (4) 

Male 
(2) 

Female 
(2) 

The whole 
class will be 
selected 
from each 
school 

The whole 
class will be 
selected 
from each 
school 

 Rural 
schools (4) 

Female 
(2) 

 Male 
(2) 

      One District 
 

The whole 
class will be 
selected 
from each 
school 

The whole 
class will be 
selected 
from each 
school 

No of schools selected in one district=08 
No of schools selected in three districts=08*3=24 



Research instruments 
   Following three instruments will be used to collect data for quantitative analysis of the 
problem: 
1. The first instrument “What Is Happening In this Classroom (WIHIC)” will be used to 
find out students’ English language learning in classroom environment. 
2. The second questionnaire “teacher interaction Questionnaire” will be employed to 
determine the perceptions of the students about teacher interaction in the learning of English. 
3.  The third questionnaire “Attitude Scale” will be employed by the researcher keeping the 
related literature in view over attitude towards learning of a foreign language.   
 
Validation of the instruments 

The instruments will be validated through expert opinions and pilot testing and after being 
Valid and reliable; they will be administered in person to the selected sample. 
 
Data Collection  

The process of collecting data from 10th grade students in public sector schools will take 
Almost six months. In order to get maximum response rate and to get complete questionnaires  
Back from the concerned quarters, three additional copies of each instrument for each school will 
be distributed.  
 
Analysis of Data To address the research questions, the data will be statistically analyzed. Mean, standard 
deviation, and correlation coefficient will be obtained. Pearson Correlation will be calculated to 
determine the relationship or the degree of relationship.  
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   CHAPTER 1 
INTRODUCTION 

Education provides basis for development of language and brings change in all walks 
of human life. The basic components of an education system are teaching and learning that 
are brought into implementation in a classroom. Classroom environment refers to “the social, 
psychological and pedagogical contexts in which learning occurs and which affect students’ 
achievement and attitudes” (Fraser et al, 1996). 

The students’ engagement in learning process is always effected by the environment 
and adaptive learning strategies by the teachers provided to them in their classroom. 
Constructive environment is one of the essential causes for increasing affective outcomes and 
thinking ability of students (Dorman, 2002). Classroom learning environment consists of a 
place in which teachers and learners interact with each other using different tools and 
resources for the achievement of their learning activities (Wilson, 1996). 

Classroom environment with better teacher organization and control influence 
attitudes of students immensely. There is a great importance of teachers in the improvement 
of students in class room. Teaching and learning process in a foreign language depends upon 
various elements of classroom and the way in which teachers interacted with their students. 
Teacher-student relationship in the classes is influenced by the teaching learning process 
created by the teacher himself. The communicating style of the teacher plays important role 
in building positive classroom interaction with the students. Language teachers are more 
conscious about the importance of classroom environment and teacher interaction because 
what happens in the classroom is always affect the attitude of the student in one or the other 
way. To increase and decrease the anxiety, it plays its vital role in the classroom (McRobbie, 
Roth & Lucus, 1997).  
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Subject of English language is compulsory in Pakistan and valued for its cultural and 
educational significance. It is playing essential role for communication in the field of 
technology, trade and science. For preparing practical and meaningful citizens in the current 
situation, Pakistani Government has also given some recommendation for improvement of 
the secondary education and higher education by comprehending the significance of language 
development and technology. As a result, in National Education Policy 1998, the following 
actions were recommended for dealing with the situation:  

“Secondary education is an important sub-sector of the entire educational system. On 
the one hand, it provides the middle level personnel for the economy and on the other 
hand, it acts as a feeder for the higher levels of education. Higher education, which is 
expected to produce quality professionals in different fields, hinges on the quality of 
secondary education. This level of education, therefore, needs to be revamped in such 
a way that it prepares young men and women for the pursuit of higher education as 
well as prepares them to adjust to their practical lives meaningfully and productively” 
(Government of Pakistan, 1998).  
It is usually observed that the performance of students in English language is not 

pleasing in Pakistan. English as a foreign language is a not an easy subject to learn and teach 
in our country. The required level of competency is not reached by mostly students. 
According to National Education Policy 1998-2010, after the stage of elementary education, 
the hope is made that the students may become expert for understanding English properly. 
But they may not be able to do so. In the government schools, the situation is more severe 
where English is dealt as a compulsory subject but not as of instructional medium. 

It is generally seen that pupils are not comfortable with the English language. Even 
simple terms of English language are not comprehended by male students. Many factors can 
be the cause for that like in the classroom learning environment, textbooks, curriculum, 
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assessment procedure and behavior of teacher etc. Government of Pakistan emphasizes 
quality in education as one of the top priorities. Therefore, every educational policy ensured 
quality of education in Pakistan. Aly (2006) described five pillars of quality in education, 
these are: the learning environment, textbooks, Curriculum, teachers and assessment. The 
strict measures for accomplishment regarding quality in education are apparent in Education 
Sector Reforms phase-I (ESR-I).  

“Government of Pakistan is making concrete efforts to enhance quality of education. 
Many revolutionary changes in various aspects of education have been introduced; 
like revision and improvement in the standards of curriculum and textbooks, 
establishment of National Education Assessment System (NEAS) to improve 
assessment procedures, up-gradation and rehabilitation of Teacher Training Institutes 
(TTIs), establishment of National Institute of Education and Research (NIE&R) and 
networking with Provincial Institutes of Teacher Education (PITEs), up-gradation of 
elementary teachers by improving educational qualifications through bridging 
courses, extensive in-service training (INSET) (Both Elementary & Secondary 
Levels), provision of extra funds to improve infrastructure of schools” (Ministry of 
Education, 2002).  

 
In spite of heavy investment on educational programs of teachers, it is generally noted 

that pupils may have fears about attitude of teacher with in the classroom. The main reason of 
students’ low performance and negative attitude can be the impulsive behavior of teachers 
towards English language. Usually, the main cause of low level of student achievement and 
satisfaction may be the teacher-centered teaching in secondary schools. Therefore it is 
necessary to observe what is going to be happening in English language classes to suggest a 
central point for improvement of the situation. 

 



4  

Classroom learning environment comprises of two components: one is related to the 
physical environment and the other refers to the psychological environment. The first 
component deals with the provision of physical resources i.e. availability of furniture, rooms, 
and proper lighting while the second one is concerned with social quality of the school and 
classroom. Both aspects of classroom environment influenced the perceptions and feelings of 
students about their personal and social development in relation to their peers, teachers and 
learning process (Arisoy, 2007; Atbas, 2004).  

The creation of classroom environments promoting positive cultures with healthy 
interactions and learning strategies provided by the teachers always affect students’ 
engagement in their learning process. Constructive environment based on support and 
guidance by the teachers result in enhanced social and academic outcomes in school (Baker et 
al., 2008; O’Connor et al., 2011; Silver et al., 2005). 

Hamre and Pianta, (2001) argued that classrooms with formation of positive bonds 
between student-teacher provide supportive place where engagement of students result in 
better academic and social outcomes. Such positive relationships imply the feelings of 
intimacy, friendliness, and positivity providing a secure base for exploring the classroom and 
school setting in the achievement of academic challenges. There is great need to take benefit 
from this positive impact and attitude by the teachers inside the classroom as observed by 
Miller and Rose, (1975) that when the teacher enters classroom with the genuine enthusiasm, 
it brings about a major factor of motivation which produces a pleasant learning atmosphere in 
the classroom. Moreover, it was discovered that “The quality of teacher–student relationships 
is the keystone for all other aspects of classroom management” (Marzano, 2008). 
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In our educational priorities, psychosocial learning environment as well as teacher 
interaction in the classroom is the most ignored aspect. So the time has come to realize their 
significance and must be taken realistic steps for improving them. The encouraging 
environment of learning is a key for developing effective instruction. For becoming 
successful in life, the pupils must have confidence on their own abilities. “A positive learning 
environment nurtures these feelings by allowing students to explore and expand their 
knowledge without undue risk or fear” (Klarner, 2003).  

Moreover, classroom environment which is planned according to the perceptions and 
needs of students becomes the place for effective learning and communication (Ulker, et al., 
2013). In view of Arisoy, (2007; p.22), Improved academic outcomes and efficiency in 
learning a language is also influenced by proper classroom learning environment. Therefore, 
classroom environment should encourage the freedom and autonomy of the students for 
regulating their own learning with the realization of how to correlate their effort and success, 
with each other (Sungur, 2009). Dorman (2002) suggested that “Positive psychosocial 
environment enhances students’ cognitive and affective outcomes”.  

Several psychosocial factors of classroom impact the behavior of students in learning 
of a foreign language in one or the other way. A number of research studies (Aldridge & 
Fraser, Soerjaningsih, 2001) claimed that learning process of the learners is immensely 
subjective to the learning environment provided to them. Furthermore, it is discovered that 
psychological, pedagogical and social setting of classroom explicitly contributes towards the 
achievement and attitudes of students in language learning (Fraser, Mc Robbie & Fisher, 
1996). The language teachers cannot deny the importance of increased learning environment 
for every happening in the class always affected the attitude of learner in one or the other 
way. The efficiency and inefficiency of learning and teaching in English is determined by 
Classroom learning environment in Pakistan.  
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Language attitude refers to a particular state of mind that is based on thinking and 

behaving towards an object, person, concept and situation. Learning depends upon positive 
attitude of the students and the attitude of the students cannot be ignored in language 
learning. Starks & Paltridge (1996) states that both are powerfully associated to learning 
process of language. The type of surrounding environment is a great source of positive and 
negative attitude of students towards a particular subject. It determined the height of 
satisfaction or dissatisfaction, pleasure and fear towards a specific subject. The components 
of learning classroom are depends upon learning activities, teachers’ support and help in the 
class and teacher-pupil interaction. 

The focal point of present study is to investigate some elements of classroom 
environment and teacher interaction in perspective of Pakistan and their association with 
attitude of the students. The interactive and flexible nature of classroom environment can be 
proved best in achievement of students’ learning goals. The field of leaning environment in 
research stress upon the life of classroom, generally from the view of learners (Fraser, 2007).  

The 50 years of past research has consistently shown that a student learning 
engagement depends on an essential determinant of the good environment of the classroom in 
institutions (Fraser, 2007). i.e., Positive classroom environment perceived by students brings 
better learning for them. It involves the learners’ experiences, beliefs and emotions which are 
directly or indirectly affected by teacher-pupil interaction, provision of help and cooperation 
by the teacher in the learning behavior of students. If teachers’ participation and classroom 
environment are not constructive, better results in their learning experience cannot be 
expected. 

The factors of learning environment can be supportive in enhancing the attitude 
towards students’ language skills. Therefore, in order to improve the poor situation and 
enhancing attitude towards English language at secondary level, the researcher decided to 
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explore classroom learning environment and teachers‟ interaction in the classroom as a 
whole.  The present study highlights the existing problems of English language classes at 
secondary level in Pakistan. 
1.1 Statement of the Problem    

The teaching of English language needed thorough understanding to enhance 
students’ achievement and performance in subject of English. Teachers and classroom 
learning environment are main agents which can change the situation of English language 
teaching and learning through changing attitudes of students towards English language at 
secondary level in Pakistan. 

Thus complete understanding of classroom learning environment and teachers’ 
interaction in the classroom is need of the hour for improving students' performance and 
attitude towards English at secondary level. Therefore the present study is intended to explore 
the “Relationship of classroom learning environment and teacher interaction with secondary 
school students ’attitude towards learning of English language”.  
1.2 Objectives of the Study  
 The objectives of the study were: 

1. To investigate secondary level English language classroom learning environment. 
2. To find out teachers’ interaction in secondary level English language classes.  
3. To measure secondary level students’ attitude towards learning of English 

language. 
4. To explore the relationship of secondary level English language classroom 

learning environment with students’ attitude towards the learning of English on 
gender and locale.   

5. To determine the relationship of teacher interaction with secondary level students’ 
attitude towards the learning of English on gender and locale.  
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1.3     Research Questions 
1 What is the nature of English language classroom learning environment for 

secondary level students? 
2 What is the nature of teachers’ interaction in English language classes for 

secondary level students? 
3 What is the level of attitude towards learning of English language for secondary 

level students? 
4 Is there any relationship between secondary level classroom learning environment 

and students’ attitude towards learning of English language? 
5 Is there any relationship between secondary level classroom learning environment 

and students’ attitude towards learning of English language on gender basis? 
6 Is there any relationship between secondary level classroom learning environment 

and students’ attitude towards learning of English language on locality basis? 
7 Is there any relationship between teachers’ interaction and secondary level 

students’ attitude towards the learning of English? 
8 Is there any relationship between teachers’ interaction and secondary level 

students’ attitude towards the learning of English on gender basis? 
9 Is there any relationship between teachers’ interaction and secondary level 

students’ attitude towards the learning of English on locality basis? 
 1.4   Significance of the Study 

This study would provide valuable information about classroom learning environment 
and teacher interaction with reference to attitude of students towards learning and teaching of 
English in Pakistan. This study would be very useful for teachers in improving their teaching 
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in English language learning and classroom interaction by identifying features that help in 
building a positive environment of learning.  

The information might provide better ways to teachers to manage the classroom in 
such a way that helps in fostering a more positive attitude in language learning. Assessment 
of classroom environment would supply valuable information for enhancing attitude of 
students towards English language learning and achievement. 

The practical information about learning environment, teacher interaction and attitude 
might guide the teachers of English for applying better instructions in their classroom. 

The results of the study may be further used in the relevant field of classroom learning 
environment. The policy-makers might have found practical significance in formulation of 
policy to improve teaching learning process. 

This study may have importance for providing the reliable and valid instruments for 
assessing English classroom environment and teacher interaction in Pakistan. Several 
research studies have been conducted concerning the learning environment and teacher 
interaction in different countries (Fraser, 2002a; Walker, 2004; & Dorman, 2002). Hence, in 
Pakistan, this study might have immense importance for providing basic information on this 
issue and for creating positive classroom environment and teacher interaction concerning 
English language teaching. 
1.5   Procedure of the study  
  Survey method was used to collect data from the participants of this study. The nature 
of the study was descriptive and correlational which aimed at looking into the relationship of 
classroom environment and teacher interaction with attitude of the students. The quantitative 
research method and analysis were used for investigating possible relationships, differences 
and associations among various variables.  
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1.5.1 Population  
The population of the study comprised of all 10th grade students of public secondary schools 
of the Punjab in the year 2015. There are 37 districts of Punjab from which three districts 
were randomly selected for the research study. 
1.5.2 Sample of the Study  
 The sample of the study was 930 students from 03 districts of the Punjab. Multistage 
stratified random sampling technique was used for sample selection of the study. Among 
these 930 students, 573 were urban who were further divided into 247 males and 326 
females. Similarly, 357 were rural students divided into 165 males and 192 females. Selection 
of eight schools (04 urban and 04 rural) was made from each district randomly which were 
further divided into two males and two females schools. Hence, 24 schools were selected 
from the three randomly selected districts in Punjab. The selection of whole 10th class was 
made as a sample. The detailed description of sampling frame is given in chapter three.    
1.5.3 Research Instruments  

The following three scales were used by the researcher in this study   
1. Classroom learning Environment scale 
2. Student-Teacher interaction scale 
3. Attitude scale 
These three scales were validated through pilot testing. Keeping Pakistani context in 

view, Urdu translated version of these three scales were used for making them easily 
understandable to secondary school students in order to maintain suitability of them. Validity 
of the three scales was determined through experts’ opinions and for determining the 
reliability, Cronbach alpha coefficient was used.  
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1.5.4 Data Collection  

The researcher personally visited the school in order to get data from student 
respondents. The method of filling the questionnaires was completely briefed to the student 
respondents. The permission of head teacher and class teacher of selected schools was gained 
for collection of data. 
1.5.5 Data Analysis  

Data were analyzed with the help of SPSS-22 software package for this study. For 
calculating gender and location-wise differences, t-test was used to know the differences of 
students about learning environment, teachers’ interaction and their attitude towards the 
learning of English. Pearson r was applied to investigate relationship between the variables. 
To draw findings and conclusions, effect size was also calculated.   
1.5.6 Delimitation of the Study 
The study was delimited to: 

i. The one district each from three geographic regions i.e. Northern, Central and 
Southern Punjab. 

ii.  10th grade students (session: 2015-17) of the public sector secondary schools of 
three districts. 

iii. Survey method was used instead of Observational method due to shortage of time. 
iv. Information was taken only from students instead of teachers.  
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1.6    Operational Definitions of the Variables 

Classroom Learning Environment  
The ambience of the classroom as a social group is called classroom learning environment. 
Classroom learning environment includes “Student Cohesiveness, Teacher support, 
Involvement, Investigation, Task orientation, Cooperation and Equity”.  

Teacher Interaction 

The ways of communication of the teacher with his/her students in the class is known as 
teacher interaction. Teacher interaction includes “Leadership, Helpful/Friendly, 
Understanding, Student Responsibility/ Freedom, Uncertain, Dissatisfied, Admonishing and 
Strict”.  

Attitude towards English  

It means students’ attitude towards English as measured by questionnaire of attitude towards 
learning of English language. It includes “Adoption of English attitude and Enjoyment of 
English lessons”. 
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CHAPTER 2 
    LITERATURE REVIEW 
 The present study is intended to discover the relationship of learning environment and 
Teacher Interaction with secondary school students’ attitude towards the learning of English 
language. The related literature therefore, focuses on comprehensive review regarding past 
researches in the field of learning environment and Teacher Interaction and attitude for the 
learning of English language. The detailed discussion of these three areas would provide deep 
understanding about secondary schools English classrooms, particularly in the Province of 
Punjab.  
2.1 Classroom Learning Environment 

There are several ways to describe the term ‘Learning environment’. It implies a 
variety of meanings particularly as learning capability, task and classroom environment 
provided to them. It depends on the context or background of the situation. Learning 
environment is described by Dorman (2002) as climate, atmosphere, ambience or tone. It 
refers to psychosocial characteristics of classroom (Henderson, Fisher, & Fraser, 2000) Four 
components of environment are milieu, social system, culture and Ecology (White, 1972; 
Vosko, 1984; & Tagiuri, 1968). Galbraith (1989, 1990) stated learning environment as a 
combination of both physical and psychosocial characteristics. 

According to Pappas (1990), there are four constituents of learning environment 
which are interactive environment, physical environment, psychosocial environment and role 
of tradition. On the contrary, learning environment is consisted of behavior management, 
discipline management, teaching methods, motivation of students, the physical arrangement 
of furniture as well paint color of the classroom (Wool folk, 2004). Nonetheless, in view of 
(Lunenburg & Ornstein 2004) learning environment is “synonymous of educational 
atmosphere as educational space, school climate or classroom moods”  
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 Similarly, Owens (2004) “observes the use of terms as equal to the environment that 
includes an organization’s atmosphere, personality, tone, or ethos”.  

In short, both physical and psychosocial elements influence learning environment 
which determine learning outcomes of the students in the classroom. Rawnsley & Fisher 
(1998) describes that socio-psychological environment of classroom is based on 
psychological and social relationships existing not only between students but also between 
students and their teachers. This study is highlighting the importance of psychosocial element 
of classroom learning environment.  
2.1.1 Historical Background of Learning Environment Research  
  Some researchers explain that learning environment is a new field of study in 
education and not old more than fifty years ago (Fraser, 2002a; Walker, 2004; & Dorman, 
2002). Although, Fraser (1998) states that a lot of advancements for the formulation, 
judgment and investigation of classroom learning environments have been made during this 
period.  

Around 40 years ago, Research studies on area of Learning Environments commence 
with the research work of Rudolf Moos and Herbart Walberg. Moos (1974) developed three 
dimensions, i.e. “Relationship”, “Personal Development” and “System Maintenance & 
Change”, for categorizing scheme of human environments. For assessing learning 
environment of psychosocial classroom, the instrument of CES (Classroom Environment 
Scale) was also developed by Moos (1979).This was valuable tool for examining the learning 
environments particularly in the learning of school. Harvard Project of Physics by Walberg 
provided the base for developing Learning Environment Inventory (LEI). This inventory was 
meant to measure perceptions of students related to study. 
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The early research work of Moos and Walberg becomes the base of Lewin (1936) and 
Murray (1938)’s work on learning environment (Aldridge & Fraser 2000) The main feature 
of this area of work was human interaction which emphasized that human behavior is always 
determined by  personal qualities and the environment of the individual. 
According to theory of Classic human behavior by Kurt Lewin (1936) human behavior can be 
expressed in the following way: Behavior “B” is the function of the personal characteristics 
of the individual “P” and the environment “E”.  

B= f (P, E)  
A “need-press theory developed by Murray (1938)” explains the relationship of 

“individual needs and the environmental press”. He stated that personal, specific and innate 
necessities are needs of an individual and the desire of its achievement is among the most 
important factors in the personality of an individual.  Environmental press was associated 
with environmental factors which bring about achievement of increased or decreased 
personal needs. Murray (1938) categorized the press into two types i.e. Alpha press and Beta 
press. The first type namely Alpha press describes perceptions of an external observer 
regarding learning environment, while the second type namely beta press takes perceptions 
by the internal observer about the environment. This thought of beta press becomes the 
source of conducting research on learning environments through questionnaires.  

In view of Fraser (1998), the area of learning environment has the quality of 
providing variety of valid, reliable, and inexpensive instruments. However, the research 
studies on classroom learning environment originated from western countries first but a lot of 
contribution was made by Asian researchers later on this area of research. The questionnaires 
mostly developed in the west were adapted by doing their translations into indigenous or 
nationalized language with cross-validation for utilizing in numerous Asian countries (Fraser, 
2002). 
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According to Khine (2002) there have been conducted significant research studies for 
exploring the relationship between students cognitive and effective outcomes and classroom 
learning environment. Furthermore, several studies discovered that questionnaires on 
classroom learning environment can measure best the perceptions of students (Fraser, 1998 & 
2002b). Likewise, researchers in the past discovered that many research benefits can be 
availed after studying information regarding learning environment of classroom (Quek, 
Wong, & Fraser, 2005 & 2005a ; Goh & Fraser, 1998; Fraser, 1998; Koul & Fisher, 2002). In 
view of Aldridge & Fraser (2000 & 2002) Aspects of One’s culture can be best understood 
with the help of Cross-national studies to the researchers.  

A variety of studies related to learning environment of classroom had fetched the   
attention of researchers in Europe as well as in different countries of Asia. The publication of 
journal “Learning Environments Research since last 13 years and the books such as Fisher 
and Khine’s (2006) Contemporary approaches to research on learning environments: 
worldviews” has played the key role in the dissemination of this area.  
2.1.2 Past Studies on Classroom Environment 

The field of education has been filled with significant contributions through the 
research studies which are going to be conducted by more than four decades on the area of 
classroom learning environments like teacher action research (Aldridge, Fraser, Bell & 
Dorman, in press; Aldridge, Fraser & Sebela, 2004; Fraser & Aldridge, 2008), cross-national 
studies (Fraser et al., 2010; Fraser, Aldridge & Huang, 1999) and program evaluation (Nix et 
al., 2005; Fraser & Wolf, 2008; Fraser & Martin-Dunlop, 2008). Fraser (2007) considers 
necessary to categorize these research studies into following six distinct areas due to its 
variety in the field of learning environment studies. 
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2.1.2.1  Association between student achievements and Learning Environment 

In view of Fraser and Aldridge (2007 & 2008), all previous research studies revolve 
around the exploration of students’ cognitive or affective learning outcomes and psychosocial 
characteristics of learning environment. According to Fraser (2007) The research in the past 
on learning environment has been employed in diverse subjects like “mathematics, science, 
English, geography, computing at different grade levels as elementary, secondary, higher 
education” for getting diverse learning outcomes which are achievement, attitude and self-
efficacy through various instruments of learning environment all over the world. All agree 
that perceptions of the learners about psychosocial environment are significant in creating 
difference in learning outcomes, often ignoring background characteristics (Dorman, 2001; 
Fraser, 2007, in press). 

A study of meta-analysis with 17,805 students from four nations revealed that more 
controlled, consistent, and goal-directed learning environments for learners brings about 
higher achievements constantly (Walberg, Anderson & E. H. Haertel, 1968). 
 In study of Fraser and McRobbie (1993), SLEI (the science laboratory classroom 
environment inventory) was used with 1,595 students of senior secondary school in subject of 
chemistry in Australia. It reported that investigative skills of students and attitude towards 
science are significantly influenced by the science laboratory environment. 
  In another study, to investigate affective outcomes (attitude to the subject, attitude to 
computer use and academic efficacy) of 4,146 Australian high school students, the 
“Technology-Rich Outcomes-Focused Learning Environment Inventory (TROFLEI)” was 
employed. The results revealed that better classroom environment create the difference in 
enhancing student learning outcomes and the attitude of learners towards subject and 
computer use was mediated by academic efficacy (Dorman & Fraser, 2009). 
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In Brunei Darussalam, to know the associations between perceptions of students about 
their mathematics classroom learning environments and their satisfaction towards 
mathematics, the study was conducted. It reported that significant and correlation between 
“students mathematics classroom learning environments and their satisfaction towards 
mathematics”. (Majeed, Fraser & Aldridge, 2002)   

A study was conducted by Santiboon and Fisher (2005 & 2005a) for finding out 
relationship between perceptions of students about their interaction of teachers and their 
attitude in the subject of physics in Thailand. The results revealed that there existed 
significant relationship between perceptions of students regarding interpersonal behavior of 
their teachers and attitudes towards physics.  

In New York, Madhu (2010) conducted study for assessing relations between 
interpersonal behavior of teachers and attitudes. Findings revealed that most of the 
relationships exited in predictable direction, with the exception of unsure behavior which was 
significantly associated with Enjoyment of Science Lessons. In the same way, Opolot-
Okurut, (2010) investigated associations between perceptions of mathematics learning 
environment and their eagerness towards mathematics with 81 students of 2 schools from 
Uganda using the questionnaire “(WIHIC) What is Happening in This Class?”. The results 
revealed that there are found significant relationship between perceptions of students 
regarding learning environment and student enthusiasm towards mathematics.   
2.1.2.2  Evaluation of Educational Innovation 
    In Educational process, the use of innovations has important function for enhancing 
the pleasing effect of teaching learning situation. The instruments related to classroom 
learning environment are rich source of evaluating curriculum and educational innovations. 
In view of (Fraser, in press), the instruments of learning environment can provide complete 
picture of the effect of the innovation in educational process of students as a substitute to 
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other outcomes of students like achievement. The learning environment scales have 
effectively been used for evaluating the usefulness of educational innovations.  

Nix et al. (2005) conducted study for evaluating development program for innovative 
science teachers by using the CLES (Constructivists Learning Environment Survey) on 445 
students in 25 classes. This study used format of innovative response by recording students’ 
perceptions of classrooms in which one class was taught by professionally developed 
instructor and the other by diverse teachers side by side. The findings reported that two 
factors of CLES (Constructivists Learning Environment Survey) like personal relevance and 
uncertainty were more favorably responded by the students for those teachers who were 
professionally developed completely. 

In another study, Aldridge & Fraser (2008) examined the practice of outcomes-
focused education in a newly established innovative secondary school in Australia. This was 
a longitudinal type of study included 449 students firstly in 2001, secondly with 626 students 
in 2002, thirdly with 471 students in 2003 and at last with 372 students in 2004. The findings 
of the study revealed that seven factors out of ten from TROFLEI scales “Technology-Rich 
Outcomes-Focused Learning Environment Inventory” were significantly statistical even if the 
effect sizes were moderate which show change in students’ perceptions regarding their 
classroom environment.  

The study conducted by Lightburn and Fraser (2007) with involvement of 761 
students of biology at secondary school by using the SLEI (Science Laboratory Environment 
Inventory) in teaching of science for the assessment of anthropometric activities . The results 
reported that the group with anthropometric activities gained higher scores for environment 
scale. In another study Fraser and Martin-Dunlop (2008) involved 525 female students from 
twenty seven classes for assessing innovative courses of science taught by future elementary 
teachers by employing selected scales from the SLEI and What is happening in this Class 
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(WIHIC). The results revealed that students perception about innovative and traditional 
courses were largely different on both scales.  

Fraser and Pickett (2009) assessed a two years program of mentoring for science 
teachers teaching in seven early classes of 3 to 5 involving 573 students in the United States. 
The findings explored that mentoring program was much effective for improvement in 
learning environment of classroom on all scales of WIHIC. 

The instrument What Is Happening In this Class (WIHIC) was used to explore the 
effectiveness of activities conducted through inquiry-based laboratory by Wolf and Fraser 
(2008). The study was conducted in middle school of United States with involvement of 
1,434 students. The results revealed that student cohesiveness was encouraged more through 
the use inquiry-based activities instead of non-inquiry-based activities. 

Likewise, Harvard Project Physics by Welch and Walberg (1972) and Australian 
Science Education Project by Fraser (1979) were also assessed by the scales of learning 
environment. These tools of learning environment also proved beneficial in assessment of   
Computer assisted instruction (Fraser & Maor , 1996; Fraser & Teh , 1994). Lightburn and 
Fraser (2007) employed them in science classes for measurement of anthropometry activities. 
Similarly, Martin-Dunlop and Fraser (2008) used these scales of learning environment for 
measurement of an innovation courses for elementary future students.  
2.1.2.3  Differences of students and teachers’ perceptions 

A number of studies had used these instruments of learning environment for the 
assessment of teachers and students’ perceptions regarding differences between actual 
classroom environments and preferred classroom environments (Fraser, 2007).   

In another study, the instrument ICEQ (Individualized Classroom Environment 
Questionnaire) was employed for investigation of perceptions of the teachers and students 
about the same classroom learning environment by collecting data from 56 teachers and 
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2,175 students in 116 classes (Fisher & Fraser, 1983). The study reported that perceptions of 
teachers were more affirmative than students about their learning environment. Several 
studies conducted in past revealed that preference is given to a better and encouraging 
classroom than the present one by the students in different grade levels and different 
countries (Quek et al., 2005; Fraser & Fisher, 1983; Fraser & Chionh, 2000; Margianti, 
Aldridge & Fraser, 2001).  

Quek, Wong and Fraser, (2002) used the CLEI (Chemistry Laboratory Environment 
Inventory) for assessing gender differences about actual and preferred classroom environment 
in Singapore. The findings discovered significant differences between girls’ and boys’ 
perception about their classroom environment of chemistry laboratory. Girls perceive 
classroom environment more positive than boys.  

Similarly, Dorman (2008) conducted the study by using the WIHIC “What is 
Happening in This Class” scale for knowing about perceptions regarding (actual and 
preferred) learning environment. The information was attained from 978 secondary school 
students from 63 classes in Queensland. The results revealed considerable differences 
between actual and preferred environments.  
2.1.2.4  Determinants of Classroom Environment 

In view of Fraser (1994) “Classroom environment dimensions can be used as criterion 
variables in research aimed at identifying how the classroom environment varies with factors 
such as class size, subject matter, teacher personality, grade level, type of the school, and 
nature of the school level environment”. Several research studies explored that these 
determinants or factors influence the environment of classroom considerably (Fraser, 2007). 
Many past studies examined the determinant mostly was gender in which perceptions of girls 
were found more favorable than the boys in subjects of geography and mathematics (Fraser & 
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Chionh, 2009), computer studies (Margianti et al., 2001), science (Khine & Fisher, 2002; 
Kim et al., 2000), and chemistry (Quek et al., 2005).  

For the investigation of the chemistry laboratory environment, interaction of teacher 
with students and attitude of students towards chemistry, the instrument CLEI “Chemistry 
Learning Environment Inventory”, an adapted form of SLEI “Science Laboratory 
Environment Inventory” was used with involvement of 497 gifted and non-gifted students of 
secondary school in Singapore (Quek, Wong & Fraser, 2005 & 2005a). The results 
discovered that there is significant relationship of low degree between attitudes of students 
towards the environment of chemistry laboratory and chemistry.  

 In another study, interpersonal behavior of student-teacher was observed through 
Australian science teacher typologies. The findings explored seven diverse typologies like 
“Tolerant-Authoritative, Authoritative, Directive-Authoritative, Directive, Cooperative-
Supportive, Flexible, and Uncertain-Aggressive of the Australian science teachers” 
(Rickards, Brok & Fisher, 2005). Students’ perceptions about model teachers were taken in 
six different schools of Western Australia with the use of QTI (Teacher Interaction) 
Questionnaire to recognize and clarify exemplary qualities of science teachers at primary 
level. The results of the study revealed that perceptions of students “more than one standard 
deviation above the mean” about the teachers were recognized as model teachers (Koul & 
Fisher, 2005). Another study conducted in Singapore for exploring classroom environment of 
mathematics and geography. Results revealed that self-esteem and attitude of students were 
found more favorable in classrooms (Chionh & Fraser, 2009).  
2.1.2.5  Mixed methods Approach  

In present research studies, there appeared a trend of combining both methods of 
qualitative and quantitative research in the one study (Fraser & Tobin, 1998). According to 
Fraser (1999), literature review of qualitative and quantitative studies related to learning 
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environment revealed that findings of quantitative research studies were not different from 
the interpretations collected through the methods of the qualitative research studies. A study 
was conducted for making comparison of exemplary and non-exemplary teachers with 
involvement of thirteen researchers by whom twenty two exemplary teachers with 
comparison group of non-exemplary teachers were observed for more than 500 hours. There 
was found the same consistency in the results of the study because the perceptions of students 
to the CLES (Constructivists Learning Environment Survey) were higher for exemplary 
teachers same as the observations of students about their exemplary teachers (Tobin & Fraser, 
1998).  

Mixed-method studies had been commonly used in the field of learning environments 
as quantitative data presents a wide overview of generalizations and qualitative data provide 
in-depth explanations to the results. In a cross-national study, For example, the data was 
collected through What Is Happening In This Class (WIHIC) scale from 1,081 science 
students of class 8 to 9 in Western Australia and 1,879 students of class 7 to 9 in Taiwan. The 
results of a scale provided quantitative overview while the qualitative methods presented in-
depth understanding about the environments of classroom in each country (Aldridge et al, 
1999).  

In another study, both quantitative and qualitative methods were employed to explore 
perceptions of students-parents related to environment of classes and its relationship with 
their “cognitive and effective outcomes”. The findings of data revealed that ideal classroom 
environment was favored over actual classroom environment and it was significantly 
associated with students’ effective and cognitive outcomes. On the other hand, students and 
their parents were found more contented with the actual classroom environment in analysis of 
Qualitative methods (Allen, 2003; Allen & Fraser, 2007).  
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The mix method study was conducted at elementary level for exploring association of 
classroom environment with attitudes towards innovative science courses. The results showed 
significant relationship between classroom environment and attitude towards innovative 
science course (Martin-Dunlop & Fraser, 2008). To sum up, both qualitative and quantitative 
studies are a great source of providing rich and in-depth understanding about different 
dimensions of learning environment for which questionnaires alone is not sufficient.  
2.1.2.6  Cross-National Studies 

Fraser (2007) pointed out the research studies which include cross national boundaries 
as the last area of research. These research studies provide a lot of information of variation 
regarding outcome variables because the sample has been taken from different countries 
(Fraser, 2007). Moreover, they provide useful information about common educational 
practices, attitudes and beliefs not only prevailing in one country but also in many countries 
involved in the study.  

The Cross-national study was conducted by involving 2,960 students of hundred 
classes in Australia and Taiwan (Aldridge & Fraser, 2000; Aldridge et al., 2000; She & 
Fisher, 2000). Significant differences between learning environments and attitudes of 
students towards science were found by providing useful information about students’ 
perceptions regarding differences and cultural insights from the data across the countries.  

In another study, to investigate country differences between Australia and Indonesia 
the scales What Is Happening In This Class (WIHIC) and Test of Science-Related Attitude 
(TOSRA) were used by involving 594 students from Indonesia and 567 students from 
Australia (Adolphe, 2002; Fraser, Aldridge & Adolphe, 2010).There were found some 
differences in perceptions about learning environments and attitudes towards science between 
Indonesian and Australian students. The results revealed that the Australian students show 
more positive perceptions for some scales of classrooms like task orientation and equity 
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while Indonesian students found their classroom more optimistic for other scales like 
involvement and investigation than other Australian students.  

 In another study, to validate WIHIC questionnaire (What is Happening in This Class) 
by using CFA (confirmatory factor analysis) by involving 3,980 secondary school students 
from UK, Canada and Australia (Dorman, 2003). Analysis of data showed the 7-factors a 
priori structure and validity of the questionnaire. According to Aldridge and Fraser (2000), 
there were found “Cross-cultural differences about classroom environments and attitudes 
towards science between Australia and Taiwan”.  

Finally, Fraser (2007) concluded that several past research studies conducted on 
learning environment had shown a strong relationship between perceptions of students 
regarding their classroom learning environment and their cognitive- affective outcomes of 
learning. Hence, the components of classroom learning environment which are useful in 
effecting and motivating the learning outcomes of students must be known by the teachers 
and researchers in education. Nonetheless, most of the learning outcomes are related to 
cognitive or affective outcomes of attitude towards a particular subject in previously 
researched studies. (Fraser, 2007). The present research study will be helpful in providing 
useful information regarding “the influence of psychosocial learning environment and teacher 
interaction on students’ attitude towards English language learning”. 
2.2 Teacher Interaction 

There is a great importance of teachers in the improvement of students in class room. 
Teacher-student relationship in the classes is influenced by the teaching learning process 
created by the teacher himself. The communicating style of the teacher plays important role 
in building positive classroom interaction with the students. There are several categories for 
describing different styles of teacher interaction; Model of Teacher Interpersonal Behavior 
(MITB) based on Leary’s (1957) interpersonal behavior model (Wubbels, Creton& 
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Hooyamayers, 1992) is one of them. On the basis of Model of Teacher Interpersonal behavior 
(MITB) Questionnaire on Teacher Interaction was made to explore teacher interaction in the 
class (Fraser, 1998 & 2002b).  
2.2.1 Questionnaire on Teacher Interaction (QTI) 

Teacher’s interaction is a significant characteristic of learning environment and QTI is 
a tool to identify this interaction. Questionnaire on Teacher Interaction was genuinely made 
in Dutch language in the Netherlands (Wubbels & Levy, 1991). It comprises of seventy-
seven items. Later on it was reduced to sixty-four items in an American version. This version 
was in English, integrating eight items for each factor. Researches felt necessity of an 
economical and empirical version of QTI. Wubbels (1993) then developed a short, forty-
eight-item, English version of QTI. This was developed for high school teachers to get 
feedback on their own interpersonal attitude within the classroom (Goh & Fraser, 1998; Scott 
& Fisher, 2001).  

The questionnaire appraises students’ understanding of interpersonal relationship of 
teacher. According to Fraser (1998 & 2002b), this was originally based on theoretical model 
of Leary for cooperation-opposition (proximity) and dominance-submission (effect). The two 
dimensions of this theoretical model have been revealed graphically in xy-axis. The 
dimension of Proximity is kept on horizontal line while dimension of influence is on vertical 
track. The dimension of Proximity showed the degree of cooperation while dimension of 
influence controls the level of the communication process. In view of Kim et al., (2000) 
Model of Interpersonal Teacher Behavior (MITB) is developed by Wubbels by modifying 
theoretical model of Leary. This Model can also be revealed in xy-axis with two dimensions 
of proximity and effect. They can further be distributed into eight equal parts/sectors as 
revealed in fig. below.  
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Each sector has a specific attitude. They are “Leadership, Helpful/Friendly, 
Understanding, student responsibility/ Freedom, Uncertain, Dissatisfied, Admonishing and 
strict”. QTI consists of eight factors and each factor contains further six items. Each item has 
a five-point reaction factor ranging from never to always.  

2.2.2 Studies with the use of QTI on Teacher Interaction  

Several research studies have been conducted by using Questionnaire on Teacher 
Interaction (QTI) in different countries in Asia and the West. Brok, (2003) conducted cross-
national study to validate QTI “Questionnaire on Teacher Interaction” in six countries like 
“Australia, USA, the Netherlands, Slovakia, Singapore and Brunei”. The findings revealed 
that the level of reliability of QTI factors was above 0.80 in most of the countries and 
correlation of Intra class was found above 0.20 but it can be different country wise. There 
was found high Consistency across classes for all sectors in all countries. 

Wubbels (1993) conducted study by using Questionnaire on Teacher Interaction 
(QTI) with 66 students of 9 class of subject physics in Netherlands. The findings revealed 
that teacher’ interpersonal behavior significantly influence environment related to the 
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learning and outcomes of students. Likewise, Goh (1998) also conducted another study in 13 
different schools with a sample of 1,513 math students in 39 classes by using a 
“Questionnaire on Teacher Interaction (QTI)”. The results of the study implied that QTI is an 
effective instrument for cross-validated purposes and for using in novel situations and 
environments in numerous research studies. This study also provides proof about the 
authenticity of this instrument of QTI (Goh & Fraser, 1998). Quek et al (2005) utilized this 
questionnaire in Singapore with sample of 498 gifted and non-gifted students of chemistry.  

In another study, Fisher and Scott (2001) employed the QTI with a sample of 3,105 
students in 137 classes of primary school by translating it into language of Standard Malay 
for cross-validated purpose in Brunei Darussalam. Kim, Fisher and Fraser (2000) used a QTI 
translated in Korean language for cross-validation with 544 students of class 8 in twelve 
different schools at secondary level. It supported the cross-cultural validity of this instrument 
of QTI. One more research study was proposed by utilizing QTI with 441 students of 10th 
class. (Lee, Fraser & Fisher 2003& 2001)   

Similarly, a research study was conducted by translating the QTI into the Indonesian 
language for cross-validation with 422 students of university in classes of twelve research 
methods (Soerjaningsih, Fraser & Aldridge, 2001). Quek et al (2007) also conducted study by 
employing the transformed form of QTI (Questionnaire on Teacher Interaction) for revealing 
perceptions of students regarding their associations with teachers in project work and learning 
backgrounds of high school. The QTI was decoded into Standard Malay with a sample of 
3,104 students in 136 classes of primary school for cross-validated purpose in Brunei 
Darussalam (Scott & Fisher, 2001).  

In the same way, a research study was conducted by translating the QTI into the 
Indonesian language for cross-validation with 422 students of university in classes of twelve 
research methods in Indonesia (Soerjaningsih, Fraser & Aldridge, 2001). Quek et al (2007) 
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also conducted study by employing the transformed form of QTI (Questionnaire on Teacher 
Interaction) for revealing perceptions of students regarding their associations with teachers in 
project work and learning backgrounds of high school. All factors of Questionnaire on 
Teacher Interaction (QTI) were enticingly associated with the liking of lessons of project 
work except the factor of Freedom/ Student Responsibility and the only two factors 
Leadership and Uncertain were suggestively connected with attitude towards inquiry in 
project work.  

Petegem et al, (2008) conducted study used Questionnaire on Teacher Interaction to 
explore the physiognomies effect of student and interpersonal behavior of teacher on well-
being of students in the class in Belgium. The perceptions of students revealed that 
interpersonal behavior of teachers influence the well-being of students. In another cross-
cultural study, genuine form of Greek version of G-QTIP (Questionnaire on Teacher 
Interaction for primary teachers) was used which supported priori construction of the 
questionnaire after confirmatory feature analysis. Moreover, influences of demographics and 
accomplishment of students on their discernments were also probed (Kokkinos et al, 2009).  

In China, a research study explored the relationship between interpersonal behavior of 
teachers and fluency of students in English as a Foreign Language (EFL) at secondary level. 
There was found Negative correlation between uncertainty factor of teachers and 
achievement of students (Wei, Brok & Zhou, 2009). In Romania, the study was conducted to 
examine perceptions of students related to their interaction with teachers for knowing 
experiences in relation to gender in the classroom. The findings revealed substantial 
differences in relation to transition path way, class membership and gender (Negovan, Raciu, 
& Vlad, 2010).  

Telli, Brok and Cakirogulu (2007) measure “associations between perceptions of 
students about their teachers’ interaction and attitude towards science at secondary level”. 
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Urdu version of Questionnaire on Teacher Interaction (QTI) was employed involving 7,484 
students of classes (9 to 11) from 55 high schools of government in Turkey. The results 
explored significant associations between students‟ perceptions about their teachers‟ 
interaction and attitudes towards science. 

Henderson and Fisher (2008) conducted study in high schools of Western Australia 
for assessing Associations between perceptions of students regarding teachers’ interaction 
and attitude of students towards work studies. The findings showed positive relations 
between different behaviors of teachers’ interaction and attitudes of students towards work 
studies.  

In the same way, there was conducted study to investigate perceptions about science 
teachers’ interaction for knowing differences from Turkish and Dutch students. Data was 
collected from 200 classes taught by 131 Dutch teachers by involving 5,396 and from 278 
classes taught by 133 Turkish teachers with involvement of 7,484 Turkish students. The 
findings revealed that dimension of influence was found higher of Turkish teachers than 
Dutch teachers but negligible differences were noted on dimension of proximity (Brok, Teli, 
& Cakiroglu, 2010).   

To know about the different cultural backgrounds in India, the study was conducted 
by using the QTI “Questionnaire about Teacher Interaction” and the WIHIC “What Is 
Happening In this Class” with involvement of 1,021 students from different cultural 
backgrounds of India. The findings discovered that perceptions of the Kashmiri group were 
more positive about their environments of classes and interaction of teachers in comparison 
of the groups related to other culture identified in the study (Fisher & Koul, 2005).  

In a number of previous studies, perceptions of teachers and students about learning 
environment were influenced by the surroundings/background provided to them. Khine and 
Fisher (2001 & 2002) explored cultural differences through perceptions of students about 
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their Asian or Western teachers in Brunei with involvement of 1,188 science students of 
secondary school by using the scale of QTI (Teacher Interaction). The study examined the 
relationship between the science teachers who belong to Western and Asian culture and 
perceptions of students about teacher interaction with them. The results reported that teachers 
with the factor of different cultural backgrounds create learning environments differently and 
perceptions of students were found more favorable in interpersonal relations towards Western 
teachers instead of Asian teachers. 

Brok, (2003) conducted cross-national study to validate QTI “Questionnaire on 
Teacher Interaction” in six countries like “Australia, USA, the Netherlands, Slovakia, 
Singapore and Brunei”. The findings revealed that the level of reliability of QTI factors was 
above 0.80 in most of the countries and correlation of Intra class was found more than 0.20 
but it differs country wise. There was found high Consistency across classes for all parts of 
all states. 

Several studies discovered the significance of early teacher-student relationships on 
students’ academic outcomes. According to Midgley et al., (1989), the students who have 
positive relationships and received high intimacy from their teachers significantly increased 
in math skills in comparison with those who were not having decreased in math skills from 
elementary to middle school. Hence, students with positive perceptions about their 
relationship with teachers result in improved academic achievement and more are motivated 
engagement in school (Hughes, Cavell, & Jackson, 1999).  

As suggested by Muller et al., (1999), teachers’ expectations from the educational 
performance of their students also influence the perceptions of students. If teachers would 
have high expectations from students’ academic achievement, they would perform more 
academically for trying to fulfill those expectations than the students who perceive low 
expectations from their teachers (Muller, Katz, & Dance, 1999). Moreover, academic self-
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esteem of learners is also affected by positive teacher-student relationships (Ryan et al., 
1994). Students with high-poverty often feel low confidence and low academic and 
vocational self-esteem (Wentzel, 2003). Consequently, teachers with positive relationships 
can help the students gaining higher levels of academic self-efficacy, self-esteem, by 
imparting them with more confidence in future aspiration outcomes (Ryan et al., 1994; 
Wentzel, 2003).  

Several studies conducted in the past have shown that attitudes and academic 
outcomes of students are greatly influenced by positive teacher interaction in the class. A 
study conducted by Wubbels (1993) involved 66 physics students of 9 class using 
Questionnaire on Teacher Interaction (QTI) in Netherlands. The results reported that students 
perceive significant influence of teacher’ interpersonal behavior on their learning outcomes. 
Clausen (2002) suggested that students get influenced by the way in which they are 
perceiving, comprehending and processing information throughout the instructional situation. 
Hence, by knowing the perceptions of students, teachers can explore the effects of their 
interaction on their achievement and attitude in the class. In another study, students’ 
perceptions about teachers’ interaction were related to attitude of physics students in 
Thailand. It reported that interpersonal behavior of teachers had significantly influenced 
attitudes of students towards physics (Santiboon & Fisher; 2005 & 2005a).In addition, a 
research study was conducted for exploring relationships concerning how students perceive 
their interactions of teachers in impacting their attitude towards work studies of high schools 
in Western Australia. It also informed about positive associations between different behaviors 
of teachers’ interaction and attitudes of students towards work studies (Henderson & Fisher; 
2008).  
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According to Muller, (2001), Positive teacher-student relationships also become rich 
source of social capital for learners. In classroom environment, Social capital refers to caring 
and helpful teacher-student relationships where both teacher and student feel care for each 
other and expectation for successful results is made. Several studies reported benefits of 
positive teacher-student relationships in shape of Social capital. Dika and Singh, (2002) 
discovered that positive relationship with high school students helped in reducing drop out 
mostly, exploring choices for college as well as provide assistance in  further educational or 
professional objectives. 

A major factor of enhanced academic performance or outcomes was associated with 
positive or negative expectations of teacher towards their students. Beliefs of teachers 
regarding their students are of vital importance in enhancing their motivation for learning as 
students behave or perform according to expectations of their teachers (Tyler & Boelter, 
2008). Some researchers also recommend that the creation of good organizational 
environment not only increased academic outcomes with effective discipline but also pave 
the way for reducing drop out and failure ratio of students (Van der Westhuizen, Mosoge, 
Swanepoel, & Coetsee; 2005)   

 
Furthermore, for exploring association concerning teachers’ interpersonal behavior 

and secondary school students’ fluency in English as a Foreign Language (EFL), a study was 
conducted in China. It discovered a negative correlation between uncertainty factor of 
teachers and students’ achievement (Wei, Brok & Zhou, 2009). It was examined that girls 
perceive teachers’ behavior on factors of Leadership and Helping/Friendly as more 
encouraging and favorable in English classes than the boys who perceived their teachers’ 
behavior as uncertain and dissatisfied. The similar findings were reportd in the Korean 
research studies as well (Kim, Fisher & Fraser, 2000).   
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In academic setting, positive bonding and Interaction of teachers is of vital 
importance and to identify this interaction, the instrument of QTI is employed. According to 
Wubbels and Levy, (1991), it was firstly developed in Dutch language in Netherlands. This 
instrument provide facility to the teachers for getting feedback and opinion about their own 
interpersonal behavior within the class (Goh & Fraser, 1998; Scott & Fisher, 2001).  It 
measures learners’ perceptions about understanding of their teachers’ interpersonal 
relationship with them. It was claimed that successful teachers were those who continuously 
notice their students’ behavior in the classroom. They assigned them with some work in the 
learning activity and then monitor them for its actual accomplishment. In such a way, they 
become a rich motivating source for their students (Wood, 2001).  
2.2.3  Studies with the use of both Questionnaires QTI and WIHIC  

Rawnsley and Fisher (1998) conducted study with a sample of 490 students of 9 years 
from 23 classes of mathematics by using WIHIC “What is Happening in This Class?)” and 
QTI “Questionnaire on Teacher Interaction” for exploring the value of interpersonal behavior 
of teacher and environment of learning in math classes in Adelaide, South Australia. The 
finding showed that there is found positive correlation between students’ attitude towards 
mathematics and teacher’s friendly and supportive behavior. Teachers with the use of 
leadership, investigation and through least Admonishment behavior can enhance the attitude 
of the students towards any particular subject.  

In another study, to explore relationship of the perceptions of students regarding 
learning environment of classroom and teacher interaction in Korea, two questionnaires were 
used namely WIHIC (What is Happening in This Class?) and QTI (Questionnaire on Teacher 
Interaction).It involved  543 students as sample from twelve diverse Korean secondary 
schools. The results showed that there are found positive correlation between classroom 
environment and teacher’s friendly and supportive behavior towards students for enhancing 
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their attitude towards science. There was also found more encouraging behavior of male 
students than female students (Kim et al, 2000).  

In Indonesia, the study was conducted to reveal the variances of perceptions of 
students about “learning environment of computer science department and management 
department at Information Technology University”. It involved a sample of 422 students 
from 12 classes by employing following questionnaires namely WIHIC “What is Happening 
in This Class?” QTI “Questionnaire on Teacher Interaction”, TOLT “Test of Logical 
Thinking” and TOSRA (Test of Science Related Attitude). It explored learning environment 
in relation to teacher interaction, motivation of students when they take subjects of their own 
choice and their aptitude in relation to cognitive and affective outcomes. There was also 
found more encouraging behavior of Computer Science department students than the 
management department students (Soerjaningsih, 2001). 

Koul and Fisher, (2002, 2003 & 2005) explored relationship of ethnic background of 
students in relation to their teacher interaction and environment of classroom in co-
educational secondary schools in India. The results showed that there was found more 
encouraging behavior of Kashmiri students regarding insight in classroom environment and 
their teacher interaction than the other cultural groups of students included in the study.  

According to Madu (2010), there is found relationship between interpersonal behavior 
of teachers, the classroom environment and attitude of students. This study involved five 
secondary schools with seventy five classes and 785 students in New York by employing 
WIHIC “What is Happening in This Class?”, QTI “Questionnaire on Teacher Interaction” 
and TOSRA “Test of Science Related Attitude”. There was found affirmative relationship of 
“classroom learning environment and teacher interaction with attitude of students towards 
science”.  
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Table 2.1  
Description and Example of Items for Each Factor in the Questionnaire on Teacher 
Interaction (QTI) 

Quoted from Koul & Fisher (2005) Learning Environments Research 8: 195-211 
 
 
 

Factor Name  Factor Description        Sample Item 
Leadership Degree to which   leadership 

provided and attaining students’ 
attention by the teacher  

        This teacher explains clearly  
           Helpful 

Helpful/Friendly Degree to which the teacher’s 
behavior is friendly and helpful 
towards students  

        This teacher is friendly 
 
 

Understanding Degree to which teacher understands 
and cares for students  

      If we do not agree with this teacher, 
      we can talk about it  
 

Student 
responsibility/ 
Freedom 

Degree to which the  opportunities 
given to students for assuming 
responsibilities 

     We can influence this teacher 

Uncertain Degree to which teacher’s  
uncertainty in the classroom  

    This teacher seems uncertain 

Dissatisfied Degree to which teacher’s 
displeasure/ dissatisfaction with the 
students  

    This teacher thinks that we do not 
    know anything 

Admonishing Degree to which the teacher is  
impatient in class  

    This teacher gets angry 

Strict Degree to which the teacher’s  
strictness the demands of the students  

    We are afraid of this teacher  
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Table 2.2  
Factor description and Sample item of each factor in the What Is Happening In this Class? 
(WIHIC) Questionnaire   

Quoted from Koul & Fisher (2005) Learning Environments Research 8: 195-211 
 
 

Factor Name  Factor Description        Sample Item 
Student 
Cohesiveness  

 Degree to which students know, help 
and are supportive of one another 

I make friendships among students in this 
class 

Teacher Support Degree to which teacher helps, 
befriends, trusts and shows interest in 
students 

The teacher takes a personal interest in me  

Involvement Degree to which students have 
attentive interest, participate in 
discussions, perform additional work 
and enjoy the class 

       I discuss ideas in class  

Investigation Degree to which there is emphasis on 
the skills and their use in problem 
solving investigation 

     I am asked to think about the evidence  
     for statements 

Task Orientation Degree to which it is important to 
complete activities planned and to 
stay on the subject matter 

     Getting a certain amount of work done  
      is important 

Co-operation Degree to which students cooperate 
rather than complete with one another 
on learning tasks 

     I cooperate with other students when 
      doing   assignment work 

Equity Degree to which the teacher treats 
students equally 

     The teacher gives as much attention to  
    my questions as to other  
     students’ questions 
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2.3 Area of Attitude  
The study of attitude and attitude transformation has been one of the important area of 

consideration for the educationists and psychologists who know its significance in the process 
of learning. Attitude possibly has great impact on learning so educators have been paying 
attention in its study. Educators are interested in area of attitudes due to its effects on the 
learning and achievement of students even if there is not found any significant relationship 
between attitudes and achievement.  

There is no consensus found on defining the concept of attitude for its versatile 
nature. It has been defined differentially by different researchers. “Attitude is a positive or 
negative feeling that exerts specific influence on a person’s response to people, objects, and 
situations” (Gibson, Ivanceivich & Donnelly, 2000). Kimble (1963) define it as “Man as a 
member of society likes some things and dislikes certain others; he has favors or aversion 
towards some event or object, and above all has opinions, beliefs and knowledge about 
different values, groups and so on. All such expressions, in some way or the other, are 
regarded as attitude by the social psychologists”. 

Attitude may be unobservable due to its hidden and latent nature directly but on the 
other way, they indirectly guide the actions towards direction which may be observed easily. 
Zimbardo and Leippe (1991) define “attitudes as predispositions to respond". In view of 
Smith (1982) “attitudes are linked with how people see the situations in which they find 
themselves”. Morgan et al (1984) had given a more concise description of attitude as “an 
attitude is a predisposition to behave in a consistent evaluative manner toward a person, a 
group of people, an object, or a group of objects”. 

George labels “attitude as the collection of beliefs, assessed feelings, and behavioral 
intentions toward an object”. There are main two foundations from which attitudes are 
developed one is the experiences related to emotions and the other is related to perceptual 
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processes of an individual (Mcshane & Glinow, 2000) Me Connel and Ronald (1992) defines 
“attitude as a comparatively durable way of thinking, and behaving towards an entity, person, 
group, or idea”. Nonetheless, Bem (1970) labels “attitude as a positive or negative evaluation 
of people, objects, ideas, or events” Simonson (1994) as "the fear or apprehension felt by an 
individual when considering the implications of utilizing computer technology, or when 
actually using computer technology”. 

According to Mcshane and Glinow (2000), there are three components of attitude i.e. 
“feelings, beliefs and behavioral intentions”. Feelings are related to the assessment of a 
persons’ emotional experiences which can be positive or negative about any individual, thing 
or situation. Beliefs are responsible for relationship between perceptions of an individual and 
attitudes while Behavioral intentions refer to motivation for involving in a specific behavior. 
In view of Newman (1983) “these components are regarded as information, beliefs and the 
positive or negative attitude”. 

The foregoing discussion proves that attitude may be described whether simply or in 
form of its components, characterized a persons’ experiences which can be positive or 
negative about any individual, thing or situation. Generally, attitudes are the responses of an 
individual which indirectly guide the actions towards direction which may be observed easily 
in a particular situation. 

Conservatively when the process of teaching learning is planned, two types of 
outcomes are kept in mind namely cognitive outcome and the attitudes of learners. Similarly, 
equal importance is given to the acquisition of knowledge in the instructional process 
however, there is need to understand the importance of recognizing the attitudinal goals while 
designing activities for the learners to facilitate their affective outcomes. This action of 
promoting attitudinal positions of learners would directly create association between their 
achievement and attitudes or learning and liking.  
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The importance for taking interest in the study of attitude is due to its significant 
impact on the learning process. Why learner's attitudes are significant? The reason is that 
attitude of a learner towards a specific situation can help the teacher in recognizing the 
influence of that situation on the process of learning. Apparently, the importance of 
measurement of attitudes cannot be denied for their nature of influencing the situation. By 
assessing beliefs of the learners towards the activities of learning, the quality of teaching 
learning process can be improved enough. There are many assessment techniques for 
measuring attitude towards some situation, individual or object. Evaluations at the end of 
courses and course content for measuring attitude is a common practice in training centers 
and schools. 
2.3.1 Attitude Measurement Techniques 

In order to collect information about attitude, four widely used approaches are of the 
following: 

(i) Self-reports: they are used to take information from people about their own 
attitudes. They contain all procedures for an individual about telling information 
related to his or her own attitudes. This information can be attained in verbal or 
oral form from the persons. Common forms of self-reports are interviews, surveys, 
questionnaires, rating scales, and journals. They are used for the individuals who 
are unwilling in providing necessary information related to them. 

(ii) Reports of others: they are used to take information from people about the 
attitudes of others. They provide great source of information about attitudes of 
those who are reluctant in delivering accurate data about themselves. General 
techniques used for asking questions from the people are interviews, surveys, 
questionnaires, rating scales, journals and observational techniques.  
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(iii) Socio metric techniques: in these techniques, group members provide information 
of regarding attitudes each other’s. This is employed when the purpose is to take 
information inside a group by the researcher.  

(iv) Records: They contain systematized accounts of consistent happenings like 
attendance reports, library records, sign-in sheets and catalogues.  

These techniques comprise some other categories within for the assessment of attitudes of 
individuals. Generally, for assessing behavior related to attitude, the following subsequent 
techniques are also used: 

 Rating scales and Questionnaire: They provide data in a written form by the 
respondents. In rating scales, strict measures are followed for getting the surety of 
responses which can be summed up in a single score as signifying ones’ attitude. Both 
these techniques are commonly employed as they are very much suitable for securing 
secrecy of the respondents as well as they can also be delivered to many people 
simultaneously by permitting relatively easy data description. One of the main 
weaknesses of these two techniques is for not providing as much flexibility as do 
some other methods. 

 Interviews: “Interviews are face-to-face meetings between two or more people” for 
getting the response of the questions by the respondents. There are different types of 
interviews like individual interviews, group interviews, structured and unstructured 
interviews. The survey is also a type of extremely structured interview and it can be 
done with the help of telephone or through interviews in face to face meetings. Two 
of the main weakness of conducting interviews are of the following as they are time 
consuming as well as  they also provide chance to the interviewer to pressurize the 
respondent for eliciting information. 



42  

 Written reports: written reports are based on daily reports in shape of   diaries, logs 
and journals which can provide a great source of data or information about mental 
state of subjects, happenings, experiences and events transcribed throughout the 
Program. Written reports are generally related to the structured accounts which are 
based on frequent entrances prescribed on an occasion, on weekly or daily basis. One 
of the key advantages of written reports is towards the provision of rich information 
or data about proficiencies and judgments of an individual. The main weaknesses of 
this approach are related to trouble of removing, consolidating, and amplification of 
the information. They are much demanding regarding time on behalf of the researcher 
as well as the respondent. 

 Observations: In these procedures, concentration is made by an individual towards the 
performances or behavior of a person or a group in a regular situation over a specific 
time period. One of the key advantage of the observations is towards the provision of 
reliable data due to its concerned, unprejudiced and neutral participants. The type of 
Formal observation may also highlight the behavior and activities of an individual 
which otherwise can be passed over easily. The main weaknesses of this approach are 
related to trouble of time-consumption as well as the presence of the observer may 
also generate the situation of restlessness in the subjects being observed. In 
educational systems, the type of an observational survey has been employed all over 
the world. Observations provide great source of help in determining those students 
who really in need of additional practices related to teaching learning process. 
According to Henderson, Morris and Fitz-Gibbon, (1987), there should be precision in 

the process of choosing an approach for assessing attitude which must determine what kind of 
attitude is going to be measured i.e. learner type, his interests and the situation or 
circumstances being examined. The above mentioned techniques are most frequently 
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employed for the measurement of attitude. There may be available some other techniques for 
attitude measurement but the researchers related to the area of attitude are more careful in 
making selection appropriate technique which can provide accurate results.  
2.3.2 Attitude and the Learning of Language  

Attitude related to language is associated with a certain state of mind which express 
fondness or aversion of an individual towards a particular situation. Stark & Partridge (1996) 
describe that “Learning is closely related to the positive attitude of the learners and is case of 
language learning the attitude of the learners cannot be ignored. They are closely linked with 
language learning process”. “Certain beliefs, perceptions and interests determine the way to 
develop a certain type of attitude for and against a particular subject and person. Motivating 
the learners to learn a specific language also affect their learning and developing their 
attitudes towards language learning. Motivation involves the efforts and intentions of the 
learners to attain their goals and developing favorable attitudes through motivation help them 
a lot to teach smoothly” (Gardner, 1995). 

Among several elements which may decrease the proficiency of students in English. 
One may be recognized as their attitude towards the English language learning. Gardner 
expresses the view that just as aptitude cannot be treated as a unitary characteristic of the 
language learners, the affective aspect is also something more than merely wanting to learn 
that language (Stern, 1993). Moreover, Naiman (1978), said that “it is generally well 
accepted that a number of variables, including those from the affective domain, influence 
success in second language acquisition”. In addition, Lambert et al (1968) said that attitudes 
about language have an effect on second language learning. 

Different researchers have no agreement on the meaning of attitude due to its multi-
faceted concept. Diverse views are found while defining attitude and in literature researchers 
interchangeably use “the words attitude, interest, and motivation”. In view of Salta and 
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Tzougraki (2004), “an attitude is the tendency to think, feel or act positively or negatively 
towards objects in our environment”. Gardner (1975) viewed attitude as “a learned 
predisposition to evaluate in certain ways objects, people, actions, situations or propositions 
involved in learning”. According to Osborne et al. (2003), “attitude consists of different sub-
constructs which ultimately give rise to a person’s attitude towards science”.  

Ellis (2000) mentions that “positive attitudes towards the L2 and its speakers can be 
expected to enhance learning while negative attitudes impede it. So, learner attitudes have an 
impact on the level of L2 proficiency achieved by individual learners who are themselves 
influenced by this success. Thus, learners with positive attitudes, who experience success, 
will have these attitudes reinforced. Similarly, learners’ negative attitudes may be 
strengthened by lack of success”. Baker (1988; p.112-115) suggests that “attitudes are 
complex constructs; there may be both positive and negative feelings attached to a language 
situation”. According to Lambert (1967), “attitudes consist of three components - the 
cognitive, affective and conative (related to action) components. The cognitive component 
refers to an individual’s belief structure, the affective to emotional reactions and the conative 
component includes the tendency to behave in a certain way towards the attitude”.  

According to researchers learning and teaching of English language is strongly 
associated with the attitudes towards the English subject. Fasold (1984) indicated that 
“language attitudes are distinguished from other attitudes by the fact that they are precisely 
about language. Some language-attitudes studies are strictly limited to attitudes toward 
language itself”. The definition of language attitude also includes “attitudes towards speakers 
of a particular language or dialect, and all sorts of behavior concerning language to be treated 
including attitudes toward language maintenance and planning efforts”. Wenden (1991) 
stated that “the term attitudes includes three components namely, cognitive, affective and 
behavioral. A cognitive component is made up of the beliefs and ideas or opinions about the 
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object of the attitude. The affective one refers to the feeling and emotions that one has 
towards an object, 'likes' or 'dislikes', 'with' or 'against'. Finally, the behavioral component 
refers to one's consisting actions or behavioral intentions towards the object (ibid)”.  

Gardner and Lambert (cited Brown: 1993) studied the effect of attitudes on language 
learning. John Oller and his colleagues (cited Brown: 1993) studied of “the relationship 
between attitudes and language success”. This research studied “the relationship of Chinese, 
Japanese and Mexican students’ achievement in English to their attitudes toward self, the 
native language group, the target language group, their reasons for learning English, and their 
reasons for traveling to the United States”. The result identified that “a few meaningful 
clusters of attitudinal variables that correlated positively with attained proficiency”.  

Puchta (1999) remarked that “attitudes to learning are directly influenced by their 
perception of success in learning and by their levels of expectancy; realistically high levels 
help to build confidence, and low (or unrealistically high) expectations help to build 
incomplete”. Driscoll (2000) said that to be most effective in establishing attitudes, 
instructional conditions should create an expectation in learners that they will be successful in 
the chosen activity, provide for the activity associated with the attitude to be performed(by 
the model or the learner) and give feedback for successful performance. Karahan (2007) 
avers that “positive language attitudes let learner have positive orientation towards learning 
English”. As such, “attitudes may play a very crucial role in language learning as they would 
appear to influence students’ success or failure in their learning”.   

George (1997) states “Attitude is the collection of beliefs, assessed feelings, and 
behavioral intentions toward an object”. Students’ positive attitude cannot be ignored 
especially in the learning of language as they both are strongly related to each other. In view 
of Starks & Paltridge (1996), the process of language learning is associated with positive 
attitude of students. Furthermore, learning of a second language is always affected by 
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attitudes of learners (Lambert et al, 1968). There are four aspects of Attitude. According to 
Hanula (2002), these are associated to “arouse emotions in a situation, emotions connected 
with a stimulus, likely consequences and association of a situation to personal values”. 
Therefore, teaching of a particular subject depends upon the positive attitude and pleasant 
environment provided to the learners. 
 The Longman dictionary of applied linguistics (1992) describes, “it is stated that the 
attitude with speakers of different language varieties have towards each other’s’ languages or 
to their own language. Expressions of positive or negative feelings towards a language may 
reflect impressions or linguistics difficulty or simplicity, ease difficulty of learning, degree of 
importance, elegance, social status etc. attitudes towards a language may also show what 
people feel about the speakers of that language”.  

In view of Wenden (1991), there are three elements of attitudes: (i) Cognitive element 
of attitude is related to the perceptions and beliefs of the learners about a specific situation. 
(ii) Evaluative side of attitude is concerned with fondness or aversion towards a particular 
thing and situation. (iii) Behavioral element is related to the adoption of a particular behavior 
after knowing a certain subject/ topic. According to Bernat (2005), some other elements like 
social, cultural and personal characteristics related to the learners may also influence the 
shaping of the attitudes of the learners. Research studies related to motivation and attitudes 
revealed two significant areas containing firstly “the effect of language attitudes to second 
language acquisition” and secondly “the effect of second language acquisition on attitudes, 
particularly the effects of second language acquisition programs” (Ryan, E.B. et al, 1979) 

Allport, E.W. (1954) defined attitude more comprehensively. According to him “an 
attitude is a mental and neural state of readiness, organize, through experience, exerting a 
dynamic influence upon the individual’s responses to all objects and situations with which it 
is related”. In view of Ryan, E.B. et.al, (1979), Researches conducted in the learning of 
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foreign language assumes a method which not only covers the practical relationship between 
foreign language learning and attitude but also tries to search about those techniques or 
functions which can be helpful in understanding the purposes of attitude. 

Several research studies related to language acquisition tries to differentiate between 
integrative and instrumental orientations. The first type of orientation deals with the learning 
of second language for making better communication with the community of other language 
while the second type of orientation emphasize on the practical or functional  side for second 
language acquisition such as a source to “higher education” or “a good job”. Therefore, 
overall research studies revealed a significant representation for variables of attitude and 
motivation in the learning of foreign language acquisition and language aptitude plays the 
role of independent variable in this relationship of attitude and motivation in the learning of 
foreign language acquisition. 

Naiman, et.al, (1978) conducted research study in order to investigate the association 
of attitude towards classroom behavior and revealed that why attitude can be one of the 
possible reason in learning a foreign language is basically that it prepares and motivates the 
learners to learn a second language passionately. Many research studies conducted for 
exploring the learning of foreign language in relation to attitudes revealed that elements of 
attitude always influence in the acquisition of foreign language. In view of Lambert, W.E. 
(1967), whenever the people indulge themselves in the learning of a foreign language, there 
begin the process of knowing the community of other language and there came the feeling of 
estrangement. It showed that there is found a close association between ethnic identity and 
language learning. In the words of Ryan, E.B et al. (1979) “the value of language as a chief 
symbol of group identity is one of the major forces of preservation of nonstandard speech 
styles or dialects”.  
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Hoy and Miskel, (2005) stated that “Classroom learning environment is an array of 
inner characteristics that differentiate one school from the other and influences upon the 
behaviors of the teachers”. As pointed out by (Zandvliet and Fraser, 2005) that the 
achievement and attitudes of the learners are mostly dependent on the elements of the 
classroom containing within it. These elements refer to learning satisfaction, freedom, 
involvement and task orientation in the classroom and all these elements influenced by the 
behavior of teacher, the method of instruction and classroom setting in the process of 
learning.  

According to Johnson & Johnaon (1991), to enhance and improve the quality of 
institutions, the administrators and supervisors of school should take keen interest in the 
attitudes of the learners as well as should observe the thinking and feeling related to their 
learning environment. Several research studies were also conducted to explore gender 
differences with regard to classroom learning environment which reported gender as not the 
big issue in most of them. Moss and Fraser, (2001) found in their study that males were more 
involved and engrossed than the females in their classes but females were found more 
cooperative than the males on the other hand. In another study conducted by (Verkuyten and 
thijs, 2002), females indulged themselves in more cooperation, organization, task orientation 
and satisfaction in their classroom environment than the males.  

Several research studies revealed that participation in classroom activities positively 
enhances the results and attitude of the learners. “For establishing effective attitudes, 
instructional environment should create hope in learners that they will be successful in the 
chosen activity, provide for the activity associated with the attitude to be performed (by the 
learner) and give feedback for successful performance” (Driscoll, 2000). McRobbie, Roth & 
Lucus (1997) reported that achievement and academic goals of learners are largely 
dependable   in active participation of classroom learning environment which can also create 
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variations accordingly. According to Naiman (1978), whenever students learn a foreign 
language, attitude becomes the reason for providing passion to learn it merely due to its 
second language acquisition. Likewise, Clausen (2002) stated that classroom learning of the 
learners is always affected by “the way, in which they perceive, interpret and process 
information in the instructional situation”.  
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 



50  

  CHAPTER 3 
METHODOLOGY 

The major intention of this study was to investigate the possible “relationship of 
classroom learning environment and teacher interaction with attitude towards the learning of 
English language”. The variables included in the study were classroom learning environment, 
teacher interaction and attitude towards learning of English language. This chapter carries 
complete description of the sample selection, the process of instrumentation, and the methods 
applied in order to analyze the data. 
3.1 Research Design    

The nature of study was descriptive. It was a quantitative survey study that focused on 
investigating the gender and location difference on classroom learning environment, teacher 
interaction and attitude towards the learning of English. Multistage stratified random 
sampling technique was decided to use for sample selection. The study examined the possible 
relationship first between classroom learning environment and attitude towards the learning 
of English; secondly between Teacher interaction and attitude towards the learning of English 
and for this purpose a survey was conducted by administering three instruments. As the study 
aimed at finding out possible relationships among three variables, so further it was 
correlational study because a correlational study describes in quantitative terms the degree to 
which two or more variables are related. Hence, it was a descriptive correlation study 
conducted through survey.    
3.2 Population  

The population of the study comprised of all male and female students of 10th grade 
from all the public secondary schools of the Punjab in the year 2015. There were (6,125) 
secondary schools of government (3,355 male and 2,770 female) in thirty seven (37) districts 
of Punjab.  
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3.3 Sample  
Multistage stratified random sampling technique was decided to use for sample 

selection. At the first stage, stratification was based on three geographic zones of Punjab: 
Northern, Central and Southern Punjab.  

One district from each zone was selected randomly. It was district Multan from 
southern, Okara from central and Sargodha from northern Punjab.  

At second stage, eight schools from each district were selected randomly. 
Stratification of schools in each selected district was made on urban-rural and male-female 
basis. Thus from 24 secondary schools, 04 urban and 04 rural schools were randomly 
selected. Consequently, from each selected district (02 urban, 02 rural male) and (02 urban, 
02 rural female schools) were included in the sample from three districts of Punjab. The total 
sample comprised of 12 male and 12 female schools with same number of urban and rural 
schools. The selection of whole 10th class was made as a sample. The information related to 
schools included in the sample was acquired from the District Education Office (SE) of the 
district concerned. 

The sample of the study was 930 students from 03 districts of the Punjab. Multistage 
stratified random sampling technique was used for sample selection of the study. Among 
these 930 students, 573 were urban who were further divided into 247 males and 326 
females. Similarly, 357 were rural students divided into 165 males and 192 females. District 
wise distribution of sample from Sargodha, Multan and Okara district of secondary school 
students were respectively 299, 338 and 293.  

There were 1,716 secondary school students included in the sample. District wise 
distribution of sample from Sargodha, Multan and Okara district of secondary school students 
were respectively 299, 338 and 293. For achieving statistical power, “it was considered 
sufficient sample as in case of more than 5000 population size, sample size of 400 subjects is 
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sufficient and of 500 subjects is very effective” (Gay, 2003). Seymour Sudman (Cited in 
Borg & Gall, 2007) suggests for survey research “minimum sample size in each major 
subgroup at least 100 and 20 to 50 in each minor group whose responses needed to be 
analyzed”. The selection of sample for this study fulfills the described criteria. The table 3.1 
provides detail of students included in the sample.  
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Table 3.1 
Summary of the Sample 
Districts  Gender            Government Schools  Total Respondents
      Urban  Rural   
Sargodha Male    74  58  132 
  Female    109  58  167 
 
Multan  Male    90  48  138 

Female    123  77  200 
 
Okara  Male    83  59  142 
  Female    94  57  151 
Total                            573  357             930 
Students of 10th class were included in the sample from each selected school. 
Table 3.2 
Demographic distribution of sample 
  
 Respondents  N Percentage 
Gender/ Locale 
 

    

 Male Urban 247 27% 
  Rural 165 17% 
  All 412 44 % 
 Female Urban 326 35% 
  Rural 192 21% 
  All 518 56% 
 
 

The above table indicates the distribution of sample on the basis of gender and locale. 
This reveals that 44% respondents are male and 56% are female of the total respondents. 
Similarly, 62% respondents are from urban schools and 38% from rural schools. 
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     Sample Distribution 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
   

     
 
    
          
 

 
 
 
 
 
 
 
 
 

 

 

                       
  
 

  
                 Figure 3.1: Flow chart of sample 
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3.4 Research Instruments 
The following three scales were used by the researcher in this study   

1. Classroom Learning Environment Scale  
2. Student-Teacher interaction Scale 
3. Attitude Scale 

These scales are attached as Appendices D, E and F. 
3.4.1 Classroom Learning Environment Scale 

What Is Happening In this Class (WIHIC) scale was used for assessing students’ 
classroom learning environments. It explores classroom learning aspects through seven 
dimensions i.e. “Student Cohesiveness, Teacher Support, Involvement, Investigation, Task 
Orientation, Cooperation and Equity”. Urdu translated version was used regarding the 
perspective of Pakistan. The reliability for Urdu version of was 0.91. Permission is attached 
at Appendix-B. It was found very comprehensive to use by the researcher.  
 3.4.2 Student-Teacher interaction Scale 

Student-Teacher interaction Scale was used for finding out interaction of teachers with 
students in the class. It was developed for measurement of eight different behaviors of 
teacher interaction and these different behaviors are “Leadership, Helpful/Friendly, 
Understanding, Student responsibility/ Freedom, Uncertain, Dissatisfied, Admonishing and 
Strict”. Questionnaire about Teacher Interaction (QTI) was used in this study as it was 
standardized and culture-free by the researcher. Permission for translating and using the scale 
was taken from the developer. Permission is attached at Appendix-B. Urdu translated version 
of this scale was used for better understanding of the students for the present study. The 
reliability was 0.89 for Urdu version of the whole scale. 
 
 



56  

3.4.3     Attitude Scale   
This scale was used for measuring students’ attitude towards the learning of English 

language in this study. It is comprised of two factors i.e. Adoption of language attitude and 
Enjoyment towards English lessons. Urdu translated version of this scale was used for the 
convenience of the students in this study. The reliability for Urdu version was 0.92 of the 
whole scale. 

3.5 Pilot Testing 
The important area in a research study is improvement of an instrument. This was 

done in two steps for the present study. Firstly, Urdu and English subject specialists were 
approached for consultation with the expert opinion of the supervisor for translation of the 
three questionnaires. Secondly, these three questionnaires were pilot tested on 260 students 
selected from Okara district.  Out of these 260 students, 65 were male students from 1 rural 
and 1 urban school and 65 were female students from 1 rural and 1 urban school. In the light 
of their responses, some items were revised. Validity of the three instruments was determined 
through experts’ opinions and item-total correlation.  
 3.6  Reliability of Tools 

The Cronbach alpha coefficient was used for determining the reliability of these three 
questionnaires. The data revealed high alpha coefficient for establishment of “the internal 
consistency of the instruments for all three questionnaires and for their subscales”. The 
Cronbach alpha coefficient was found from 0.72 to 0.86 for the subscales and 0.96 for the 
whole scale of the Learning Environment. It showed strong reliability level of the instrument. 
Similarly, The Cronbach alpha was found from 0.60 to .76 for subscales of teacher 
interaction scale and 0.89 on the whole that is also considered as high internal consistency 
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level. For the third questionnaire of Attitude scale, reliability was found from 0.82 to 0.89 for 
subscales and 0.93 for overall scale showing strong reliability of the instrument.  
3.7 Data Collection 

The researcher personally visited the school in order to get data from student 
respondents. The method of filling the questionnaires was completely briefed to the student 
respondents. The permission of head teacher and class teacher of selected schools was gained 
for collection of data. 
3.8 Analysis of Data  

Data were analyzed with the help of SPSS-22 software package for this study. For 
calculating gender and location-wise differences, t-test was used to know the perceptions of 
students about learning environment, teachers’ interaction and their attitude towards the 
learning of English. Pearson r was applied to investigate relationship between the variables. 
To draw findings and conclusions, effect size was also calculated.   
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CHAPTER 4 
DATA ANALYSIS AND INTERPRETATION 

 
The study was aimed to determine the “relationship of classroom learning 

environment and teacher interaction with students’ attitude towards learning of English 
Language at secondary level”. The   objectives of the study were to investigate secondary 
level students’ English language classroom learning environment, teachers’ interaction in 
English language classes and students’ attitude towards learning of English language. 
Moreover, the relationship of classroom learning environment and teacher interaction with 
secondary level students’ attitude towards the learning of English on gender and locale was 
also established in the study. 

Collection of data was made from male and female students of rural and urban 
schools of three districts of the Punjab.  Three scales i.e. “What is Happening in This Class? 
(WIHIC)”scale, “Student-Teacher interaction scale” and “Attitude scale” were used for 
obtaining data and analyzed by using SPSS-22 version. 
First the reliability of the three scales was determined through Cronbach alpha coefficients. 
All the three scales yielded strong and high internal consistency of the total scale and of the 
subscales. Then for validity, item total correlation was calculated for each item of the scale 
and of the subscale. The item total correlation was found highly significant at .001. 

The Interpretation of three scales were made then in the light of the statistical results. 
For calculating gender and location-wise differences, t-test was used to know the perceptions 
of students about learning environment, teachers’ interaction and their attitude towards the 
learning of English.  

At last, Pearson r was applied to examine relationship among the three variables. 
Firstly relationship was calculated between classroom learning environment and attitude 
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towards the learning of English and after that teacher interaction and attitude towards the 
learning of English was measured.  
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Table 4.1 
 

Nature of English language classroom learning environment for secondary level 
students    

   English language classroom learning environment for secondary level students 

It explores secondary level students’ English language classroom learning 
environment in the English language class. The Mean score and SD are 198.68 and 45.140 
for classroom learning environment which showed its nature as conducive for all students in 
English Language class.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 N Mini Max Mean SD 
Learning Environment  930 111 272 198.68 45.140 
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Table 4.2 
 English language classroom learning environment on WIHIC factors for secondary level 
students 
WIHIC Factors No of Items Mean SD 
Student 
Cohesiveness  

       8 3.58 0.87 
 Teacher Support        8 3.45 0.80 
Involvement         8 3.10 0.81 
Investigation        8 3.45 1.00 
Task Orientation        8 3.90 1.08 
Cooperation        8 3.42 0.89 
Equity        8 3.91 0.98 
No. of students= 930 

It presents students’ English language classroom learning environment where top 
scores of mean are found for Equity (3.91), Task Orientation (3.90), and Student 
Cohesiveness (3.58) with standard deviation 0.98, 1.08, and 0.87 respectively.  

It showed that highest means are based on Equity, Task Orientation and Cohesiveness 
about environment of students’ English language classroom. On the other hand, lowest mean 
(3.10) with SD (0.81) reveals that students are not much involved during the learning of 
English language in the classroom.  
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Nature of teachers’ interaction for secondary level students in English language 
classes 

Table 4.3 
 Teacher interaction in English language classes for secondary level students 

 
Table 4.3 explores total Teacher interaction in English language classes for secondary 

level students through overall mean and SD which is 110.43 and 19.20 showing the strength 
of Teacher Interaction for all students in English Language class.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 N Mini Maxi Mean SD 
Teacher Interaction  930 47 147 110.43 19.20 
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Table 4.4 
 
 Teacher interaction in English language classes for secondary level students on QTI Factors  
 
QTI Factors No of Items Mean SD 
Leadership          6        3.83 1.04 
Helping/Friendly  
 

        5 3.79 1.05 
Understanding  
 

        4 3.89 1.10 
Student 
Responsibility  

        4 3.78 1.06 
Uncertain          4 1.70 0.53 
Dissatisfied          6 2.49 0.43 
Admonishing          5 1.70 0.66 
Strict          4 1.86 0.50 
No. of students= 930 
 It provides students-teachers’ interaction in English language classes on QTI factors in 
which highest means are found for Understanding (M=3.89), Leadership (M=3.83), Helping/ 
Friendly (M=3.79) and Student Responsibility (M=3.78) with standard deviation 1.10, 1.04, 1.05, 
and 1.06 respectively.  

Highest Mean scores reveal that English teachers almost show understanding and care for 
students, offer leadership to class with holding students attention, are friendly and helpful for 
students with providing opportunities and assuming responsibilities for their own activities. On 
the other hand, lowest means are found for Uncertain (1.70), for Admonishing (1.70), for 
Dissatisfaction (2.49) with standard deviation 0.53, 0.66 and 0.43 respectively. It shows that 
English teachers rarely show hesitation, demonstrate anger and got dissatisfied with their pupils. 
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Secondary level students’ attitude towards learning of English language  
Table 4.5 
Secondary level students’ attitude towards learning of English language  

 
The Mean score and SD are 102.63 and 22.24 for Attitude in English language. It 

showed positive attitude for all students in English Language class.  
 

Table 4.6 
Secondary level students’ attitude towards learning of English language on attitude factors 
 
Attitude Factors    No of Items Mean SD 
Adoption of 
English language   
 

        14      3.55 0.82 

Enjoyment of 
English Lessons 

        14 3.77 0.85 
 

It presents students’ perceptions about their attitude towards learning of English 
language on attitude factors. The highest means are found for Enjoyment of English Lessons 
(M=3.77) and Adoption of English language (M=3.55) with standard deviation 0.85 and 0.82 
respectively. The highest means show positive attitude of all students on all factors of attitude 
for English Language learning. 

 
 
 

 
 

 N Mini Maxi Mean SD 
Attitude  930 48 133 102.63 22.24 
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Relationship between secondary level students’ English language classroom 
learning environment and attitude towards the learning of English on gender 
and locale 

Table 4.7 
 
Relationship between overall English language classroom learning environment and attitude 
towards the learning of English 
 
Learning 
Environment 
questionnaire 

Attitude towards 
English Overall 

 Adoption of English 
language attitude 

Enjoyment of 
English 
Lessons 

 R  R  R 
WIHIC .242** .232** .227** 

**p<0.01, n=930 
 

There is found significant relationship between classroom learning environment and 
Attitude towards learning of English questionnaires which showed high positive correlation 
for the total learning environment questionnaire and Attitude questionnaire, r = .242 at .001 
level. There is also found positive correlation between Learning Environment and with 
subscales of Attitude questionnaire, that is, Adoption of English language attitude (r = .232 at 
.001); Enjoyment of English lessons (r= .227 at .001). It reveals strong relationship between 
classroom learning environment and with positive attitude for English language classes. 
Positive correlation shows their level of enjoyment and Adoption of language attitude in the 
foreign language classroom. 
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Table 4.8 
 
Relationship between Classroom Learning Environment dimensions and Attitude towards 
learning of English Language 
 
Learning 
environment Factors 

Attitude towards 
English Overall 

 Adoption of English 
language attitude 

Enjoyment of 
English 
Lessons 

R R R 
Student Cohesiveness  .237** .225** .224** 
 Teacher Support .197** .189** .185** 
Involvement  205** .200** .189**                               
Investigation .210** .203** .196**  
Task Orientation .231** .217** .221** 
Cooperation .209** .199** .198**  
Equity .187**. .185** .170** 
**p<0.01, n=930 

The above table shows that all dimensions of Learning Environment questionnaire 
have positive correlation with the subscales of Attitude questionnaire. This correlation is 
positively significant at .001 which further denotes that negative or positive attitude for a 
foreign language can be developed with the help of dimensions of classroom learning 
environment. Student Cohesiveness being the subscale of Learning Environment develops 
positive attitude for English language because for Student Cohesiveness, r = .237 (p<0.01) 
with the overall Attitude questionnaire; with subscale Adoption of language attitude, r = .225 
(p<0.01); with Enjoyment of English lessons, r = .224 (p<0.01). This means that good 
relations of students and friendly support with each other develops positive attitude for the 
learning of English. 
Likewise, subscale of Teacher Support has also positive correlation with Adoption of 
language attitude, r = .189; with Enjoyment of English lessons, r = .185 and both are 
significant at .001. It shows that personal interest of the teacher in classroom activities leads 
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towards positive attitude towards language learning. Similarly, Involvement r = .200 with 
Adoption of language attitude and r = .189 with Enjoyment of English class; and 
Investigation r = .203 with Adoption of language attitude and r = .196 with Enjoyment of 
English class; the subscale Task orientation r = .217 with Adoption of language attitude and r 
= .221 with Enjoyment of English lessons.  Then cooperation and Equity subscales show 
positive correlation; cooperation r = .209 with total Attitude questionnaire; r = .199 with 
Adoption of language attitude and r = .198 with Enjoyment of English lessons, significant at 
.001.This positive correlation shows that positive support in the class room develops positive 
attitude in the students. 
 
Table 4.9  
 
Relationship between secondary level students’ English language classroom learning 
environment and attitude towards the learning of English on gender Basis 

p<0.01 
Pearson Correlation r = 0.285 (p<0.01) for male students and r = 0.90 (p<0.01) for 

female students reveals a positive and “significant relationship between students’ classroom 
learning environment and attitude towards the learning of English”. 

 
 
 
 

 
 
 

Respondents N R 
Male 412 0.285* 
Female 518 0.90* 
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Table 4.10 
 
Relationship between secondary level Students’ English language classroom learning 
environment and attitude towards the learning of English on locality Basis 

 p<0.01 
Pearson Correlation r = 0.165 (p<0.01) for urban students and r = 0.113 (p<0.01) for 

rural students reveals a positive and significant “relationship between students’ classroom 
learning environment and attitude towards the learning of English”. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Respondents N R 
Urban 573 0.165* 
Rural 357 0.113* 
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Relationship between teachers’ Interaction in English language classes and 
attitude towards the learning of English on gender and locale  

Table 4.11 
Relationship between overall teachers’ interaction in English language classes and attitude 
towards the learning of English 
 
Teacher Interaction 
scale 

Attitude towards 
English Overall 

 Adoption of English 
language attitude 

Enjoyment of 
English 
Lessons 

R R R 
Teacher Interaction .244** .255** .208** 
**p<0.01, n=930 
              The above table shows significant correlation of Teacher interaction with Attitude 
questionnaire. The significance level is r = .244 at .001 between overall Teacher Interaction 
questionnaire and Attitude questionnaire. The Teacher Interaction questionnaire is also 
positively correlated with subscales of Attitude questionnaire, that is, Adoption of English 
language attitude (r = .255 at .001); Enjoyment of English lessons (r= .208 at .001). This 
suggests that Teacher Interaction has strong relationship with positive attitude in a foreign 
language classroom. Positive correlation shows their level of enjoyment and Adoption of 
language attitude in the foreign language classroom. 
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Table 4.12 
Relationship between Teacher Interaction dimensions and Attitude towards learning of 
English language 
 
 
QTI Factors 

Attitude towards 
English Overall 

 Adoption of English 
language attitude 

    Enjoyment of 
     English 
     Lessons 

R R R 
Leadership  .369** .361** .339**  
Helping/Friendly  
 

.335** .331** .304** 
Understanding  
 

.365** .355** .337**  
Student 
Responsibility  .334** .324** .310**  
Uncertain  -.187** -.145** -.207**  
Dissatisfied  -.118** -.100** -.124** 
Admonishing  -.286** -.247** -.295**  
Strict  -.321** -.275** -.333** 
**p<0.01, n=930 

The above table shows that each subscale of Teacher Interaction is correlated with the 
subscales of Attitude questionnaire. The positive correlation is significant at .001 that further 
supports that the dimensions of Teacher Interaction questionnaire are significant in 
developing negative or positive attitude towards the learning of a foreign language. 
Leadership (r=.361, p<0.01), Helping/ Friendly (r=.331, p<0.01), Understanding (r=.355, 
p<0.01) and Student Responsibility (r=.324, p<0.01) are positively correlated whereas 
Uncertain (r= -.145, p<0.01), Admonishing (r=-.100, p<0.01), Dissatisfied (r=-.247, p<0.01) 
and Strict (r=-.275, p<0.01) factors are negatively correlated with the Adoption of English 
language Attitude. 
Similarly Among these factors of QTI Leadership (r=.339, p<0.05), Helping/Friendly 
(r=.304, p<0.01), Understanding (r=.337, p<0.01), Student Responsibility (r=.310, p<0.01) 
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factors are positively correlated whereas rest of the factors i.e. Uncertain (r=-.207, p<0.01), 
Dissatisfied (r=-.124, p<0.01),Admonishing (r=-.295, p<0.05) and strict (r=-.333, p<0.01)  
are negatively correlated with the Enjoyment of English language Lessons.  
Table 4.13 
   
Relationship between overall teachers’ interaction in English language classes and attitude 
towards the learning of English on gender Basis  

p<0.01 
Pearson Correlation r = 0.192 (p<0.01) for male students and r = 0.307 (p<0.01) for 

female students which reveals a positive and significant “relationship between Teacher 
Interaction and attitude towards the learning of English”. 
Table 4.14 
Relationship between overall teachers’ interaction in English language classes and attitude 
towards the learning of English on locality Basis 
  

p<0.01 
Pearson Correlation r = 0.181 (p<0.01) for urban students and r = 0.285 (p<0.01) for 

rural students reveals a positive and significant “relationship between Teacher interaction and 
attitude for the learning of English”. 
 
 

 

Respondents N R 
Male 412 0.192* 
Female 518 0.307* 

Respondents N R 
Urban 573 0.181* 
Rural 357 0.285* 
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CHAPTER 5 
SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION AND 

RECOMMENDATIONS 
5.1 Summary  
Classroom environment is considered as one of the influential factor in enhancing 

learners’ achievement, attitude and learning process. It is the place which imparts the students 
with knowledge and skills needed to reach their goals. The present study aimed to explore the 
nature of secondary level students’ classroom learning environment, teachers’ interaction and 
attitude towards learning of English language in Pakistani context and also investigate 
“relationship of classroom learning environment and teacher interaction with students’ 
attitude towards learning of English language”. 

The objectives of the study were to investigate the nature of secondary level students’ 
English language classroom learning environment, teachers’ interaction in English language 
classes and students’ attitude towards learning of English language. Moreover, the 
relationship of classroom learning environment and teacher interaction with secondary level 
students’ attitude towards the learning of English on gender and locale was also established in 
the study. 

The study at hand was co relational and descriptive. For data collection survey 
method was used. The population of the study comprised of all male and female students of 
10th grade from all the public secondary schools of the Punjab in the year 2015. There were 
(6,125) secondary schools of government (3,355 male and 2,770 female) in thirty seven (37) 
districts of Punjab. Multistage stratified random sampling technique was used for sample 
selection of the study. Stratification was based on three geographic zones of Punjab: 
Northern, Central and Southern Punjab. One district from each zone was selected randomly. 
It was district Multan from southern, Okara from central and Sargodha from northern Punjab.  
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The sample of the study was 930 students from 03 districts of the Punjab. Among 
these 930 students, 573 were urban who were further divided into 247 males and 326 
females. Similarly, 357 were rural students divided into 165 males and 192 females. Selection 
of eight schools (04 urban and 04 rural) was made from each district randomly which were 
further divided into two males and two females schools. The total sample comprised of 12 
male and 12 female schools with same number of urban and rural schools across the three 
selected districts. The selection of whole 10th class was made as a sample. Hence, 24 schools 
were selected from the three randomly selected districts in Punjab. 

For quantitative analysis, three scales were used. The first scale “What Is Happening 
In this Classroom? (WIHIC)” developed by Fraser, McRobbie, and Fisher (1996) was used to 
explore students’ English language classroom learning environment. The second scale 
“Questionnaire about Teacher Interaction (QTI)” developed by Wubbels (1993), was used to 
find out English language teachers’ interaction in the English classes with students. The third 
scale “Attitude scale” developed by Muhammad Athar Hussain (2011) was employed to 
assess attitude towards learning of English language. All three scales were translated into 
Urdu (National language) and validated by experts and item total correlation. Then, these 
three scales were pilot tested on 260 students of secondary school without including them in 
the final study. For calculating gender and location-wise differences, t-test was used. Pearson 
r was applied to investigate relationship between the variables. To draw findings and 
conclusions, effect size was also calculated.   
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 5.2 Findings 

  Findings are of the following: 

5.2.1 Nature of English language classroom learning environment for secondary level 
students 

1. The nature of English language classroom learning environment was found positive 
and conducive as the mean score of all the respondents was 198.68 (Table 4.1). 

2. All dimensions of English language classroom learning environment were also found 
positive in terms of “Student Cohesiveness (M=3.58) Teacher Support (M=3.45), 
Involvement (M=3.10), Investigation (M=3.45), Task Orientation (M=3.90), 
Cooperation (M=3.42) and Equity (M=4.91)” (Table 4.2). 

5.2.2 Nature of teachers’ interaction for secondary level students in English language 
classes 

1. The nature of total teachers’ interaction in English language classes was found strong 
and positive as the mean score of all the respondents was 110.43 (Table 4.3). 

2. All dimensions of teacher interaction in English language classroom were also found 
highly positive in terms of Leadership (M=3.83), Helping/ Friendly (M=3.79), 
Understanding (M= 3.89), and Student Responsibility (M=3.78) behaviors whereas 
least positive in terms of Uncertain (M=1.70), Dissatisfied (M=2.49), Admonishing 
(M=1.70), and Strict (M= 1.86) in English classes (Table 4.4). 

5.2.3 Secondary level students’ attitude towards learning of English language 
1. Students’ attitude towards learning of English language was found high and positive 

as the mean score of all the respondents was 102.63 (Table 4.5). 
2. The highest means are found for Enjoyment of English Lessons (M=3.77) and 

Adoption of English language (M=3.55). The highest means show positive attitude of 
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all students on all factors of attitude towards the learning of English Language (Table 
4.6). 

5.2.4 Relationship between secondary level students’ English language classroom 
learning environment and attitude towards the learning of English on gender 
and locale 

1. Significant positive relationship with correlation coefficient r = 0.242 (p<0.01) exists 
between learning environment of classroom and overall attitude towards English 
language. The Learning Environment scale is also positively correlated with subscales 
of Attitude scale, that is, Adoption of English language attitude r =0.232 (p<0.01) and 
Enjoyment of English lessons r= .227 (p<0.01) (Table 4.7). 

2. Significant positive correlation was found for all factors of learning environment scale 
viz. Student Cohesiveness (r=0.237), Teacher Support (r=0.197), Involvement 
(r=0.205), Investigation (r=0.210), Task Orientation (r=0.231), Cooperation (r=0.209) 
and Equity (r=0.187) overall attitude towards learning of English language. It shows 
favorable psychosocial classroom environment fosters positive attitude towards 
foreign language learning (Table 4.8). 

3. The correlation coefficient of r = 0.285 (p<0.01) for male respondents shows 
significant and positive relationship between classroom learning environment and 
attitude for the learning of English language. Similarly, the correlation coefficient of r 
= 0.90 (p<0.01) for female respondents also shows significant and positive 
relationship between classroom learning environment and attitude for the learning of 
English language (Table 4.9). 

4. The correlation coefficient of r =0.165 (p<0.01) for urban respondents was measured 
which reveals that a positive and significant relationship exists between classroom 
learning environment and attitude towards learning of English language. Likewise, the 
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correlation coefficient of r = 0.113 (p<0.01) for rural respondents also shows 
significant and positive relationship between classroom learning environment and 
attitude for the learning of English language (Table 4.10). 

5.2.5 Relationship between perceptions of secondary level students about teachers’ 
interaction in English language classes and attitude towards the learning of 
English on gender and locale. 

1. A positive and significant relationship with correlation coefficient r = 0.244 (p<0.01) 
exists between Teacher Interaction and attitude towards the learning of English for the 
entire sample. Teacher Interaction scale is also positively correlated with subscales of 
Attitude scale, that is, Adoption of English language attitude r = .255 (p<0.01) and 
Enjoyment of English lessons r= .208 (p<0.01) (Table 4.11). 

2. Among these factors of QTI, Leadership (r=.369, p<0.05), Helping/Friendly (r=.335, 
p<0.01), Understanding (r=.365, p<0.01), Student Responsibility (r=.334, p<0.01) 
factors are positively correlated whereas rest of the factors i.e. Uncertain (r=-.187, 
p<0.01), Dissatisfied (r=-.118, p<0.01),Admonishing (r=-.286, p<0.05) and strict (r=-
.321, p<0.01)  are negatively correlated with the overall attitude towards the learning 
of English language (Table 4.12). 

3. The correlation coefficient of r = 0.285 (p<0.01) for male respondents shows 
significant and positive relationship between teacher interaction and attitude for the 
learning of English language. Similarly, the correlation coefficient of r = 0.307 
(p<0.01) for female respondents shows significant and positive relationship between 
teacher interaction and attitude for the learning of English language (Table 4.13). 

4. The correlation coefficient of r = 0.181 (p<0.01) for urban respondents shows 
significant and positive relationship between teacher interaction and attitude for the 
learning of English language. Likewise, the correlation coefficient of r = 0.285 
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(p<0.01) for rural respondents shows significant and positive relationship between 
teacher interaction and attitude for the learning of English language (Table 4.14). 

5.3 Conclusions 
1. All the students revealed that the nature of learning environment of English classroom 

was conducive and favorable for them. All the respondents found learning 
environment of English classroom as “Equity based, Task Oriented and Student 
Cohesive”. Task Orientation was found the most favorable aspect of learning 
environment of English classroom whereas the least favorable aspect of learning 
environment of English classroom is Involvement. 

2. All the respondents revealed that the nature of teachers’ interaction in English 
classroom was good. Highest means scores for Understanding, Leadership, Helping/ 
Friendly and Student Responsibility reflect that English teachers almost show 
understanding and take care of students, give leadership to class and hold attention of 
students , are friendly and helpful for students by endowing opportunities for 
responsibilities of their own activities. Lowest means are found for Uncertain, 
Admonishing and Dissatisfaction which show that sometimes English teachers got 
uncertain by showing anger and dissatisfaction with the students. 

3. There is found high level of attitude for the learning of English language for all the 
respondents and they perceived positive attitude towards learning of English 
language. More optimistic and positive attitude shown by all respondents towards 
adoption of language leaning and enjoyment of English lessons learning.  

4. Significant and positive correlation is found between classroom learning environment 
and attitude for the learning of English language. It shows favorable psychosocial 
classroom environment fosters positive attitude towards foreign language learning and 
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students’ level of enjoyment and adoption of language attitude can be enhanced 
through it. 

5. Significant correlation is found between all learning environment factors and attitude 
factors for the language learning. These factors of learning environment scale namely 
“Student Cohesiveness, Teacher Support, Involvement, Investigation, Task 
Orientation, Cooperation and Equity” are positively correlated with Adoption of 
English language learning attitude and Enjoyment of English lessons of Attitude 
scale. Encouraging environment of class brings about positive attitude for the learning 
of language. 

6. Significant and positive correlation between classroom learning environment and 
attitude is also found  for (male-female) and (urban-rural) respondents which mean 
that good relations of students, cooperation, Task Orientation, Equity in classrooms 
and friendly support with each other develops positive attitude for the learning of 
English and increases the students' achievement in English.  

7. Significant and positive correlation is found between teacher interaction and attitude 
for the learning of English language. It shows favorable psychosocial classroom 
environment fosters positive attitude towards foreign language learning. This shows 
that Helping/Friendly behavior of teachers in classroom helps the students in 
enhancing Achievement in English. 

8. Four factors of QTI namely Leadership, Helping/Friendly, Understanding and student 
responsibility is positively and significantly correlated with the adoption of language 
learning and Enjoyment English Lessons. This shows that high level of Leadership, 
Helping/Friendly behavior, Understanding and by imparting student responsibility 
helps the students in developing positive attitude towards learning of English 
language.  
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9. Three factors of QTI i.e. “Uncertain, Dissatisfied, Admonishing and Strict” have 
negative and significant correlation with the adoption of language leaning and 
Enjoyment English Lessons. Minimum level of these factors, in classroom, enhances 
the students' adoption of language leaning and enjoyment of English lessons.  

10. Significant and positive correlation between teachers’ interaction and attitude is also 
found for (male-female) and (urban-rural) respondents which means good Leadership 
qualities, Helping/Friendly behavior and by imparting student responsibility helps the 
students in enhancing positive attitude towards learning of English language. 

5.4 Discussion 
 The current study explored “the relationship of classroom learning environment and 

teacher interaction with secondary school students’ attitude towards learning of English 
language”. The findings of the study lead us towards below discussion. 
 Students found all factors of English classroom learning environment as constructive 

and encouraging. According to “theory of six dimensions of effective learning 
environment by Patterson (1992)” Student Cohesive classroom play important role in 
learning as friendliness and support enhances knowledge and confidence of students 
with each other. Students enjoy good interpersonal relations among themselves. 
Associations and knowledge of each other provides them support in classroom. 
Similarly, Stone (2005) mentions that Teacher support is like a pillar not only in 
useful learning of students but also in solving their problems. It revealed that the 
process of discovering new things starts when students get freedom of thinking, 
experimentation and asking questions with the teacher support   .  

 Factors of classroom environment like Task Orientation, Equity and Student 
Cohesiveness are most favorable factors while Involvement is found least favorite in 
their English classroom learning environment. The findings of the study are connected 
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with the past researches conducted in other countries like “Korea, India, Turkey and 
Australia” “(Kim, Fisher, & Fraser, 2000; Koul, 2003, Okan, 2008; Waldrip & Fisher, 
2009)”. The factors of “Student Cohesiveness and Task Orientation” reflect that 
students like group working and want to support each other English class.  

 Female students perceive all factors of classroom learning environment as more 
positive and favorable. These findings are supported by several research studies on 
classroom learning environment where gender differences were significant (Goh & 
Wong, 1997; Fraser & Rickards, 1997; Fisher, 2000). Teachers can understand 
learning needs and interests of girls and boys for their better direction and solution of 
learning problems with the help of these Research studies (Quek et al, 
2002).According to Dorman (1994) there are found significant differences between 
perceptions of male and female students about classroom learning environment. 

 Students in urban and rural schools also showed differences regarding classroom 
learning environment. English classes in urban schools are more teacher supported, 
student cohesive and task oriented than the rural schools. This finding is supported by 
the study of (Bikkar, 1979) where urban students perceive their learning environment 
as more favorable than the rural students. The difference in results of urban and rural 
schools may be happened due to such factors like education of teachers, social setup, 
environment at home, and difference in facilities of a big city and a town.  

  Female students are found more favorable on factors of Leadership and 
Helping/Friendly behaviors of teachers in their English classes than the male students 
while perceptions of male students are found more uncertain and dissatisfied about 
their English teachers. The findings of the study are similar to the research studies 
conducted in Korea (Kim, Fisher & Fraser, 2000)  
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 Factors of Teacher interaction like Leadership, Understanding, Students‟ 
Responsibility, and Helping/ Friendly behaviors are found most favorable while 
Uncertain, Admonishing and Dissatisfied behaviors are found least favorite factors in 
their teacher interaction of English classroom. These findings are supported by past 
research studies conducted in different countries like “Romania, Korea, India and 
Singapore” “(Kim, Fisher & Fraser, 2000; Koul, 2003; Negovan, 2010; Quek & 
Wong, 2007)”. The students’ perceive Leadership as most approving behavior while 
Uncertain as the least favorable behavior reflected by the English teachers. The 
similar findings match with the study conducted in Singapore (Lee, 2010).  

 There is found significant correlation between attitudinal outcomes and factors of 
WIHIC like Student Cohesiveness, Teacher Support, Involvement, Investigation and 
Cooperation. The same is indicated by Fraser's (1994) that affective outcomes of 
students always take impact from their learning environment around them. The factors 
of Task Orientation and Equity also impact the attitude of students towards English 
classrooms in secondary school. These findings are in consistent with previous studies 
(Fraser 1998; Goh et al., 1995). Attitude of students for learning of English language 
can be enhanced by developing constructive strategies and teacher support in the 
classroom. Good interpersonal relations and knowledge of each other’s emotions 
enhances attitude towards foreign language in the class.  

 The teachers’ behavior like “Uncertain, Admonishing, Dissatisfied and Strict” of 
teacher interaction are correlated negatively with the Adoption of language attitude 
and Enjoyment of English Lessons. This confirms that teacher interaction plays a 
positive role in the students’ Adoption of language attitude and Enjoyment of English 
Lessons in class. “Leadership, Helping/Friendly, Understanding and Student 
Responsibility” behaviors of teacher interaction are correlated positively with the 
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Adoption of language attitude and Enjoyment of English Lessons whereas “Uncertain, 
Admonishing, Dissatisfied, and Strict” behaviors are correlated negatively. This 
affirms that teacher interaction have significant influence on the students‟ Adoption 
of language attitude and Enjoyment of English Lessons in the class. The research 
studies conducted in “Australia, USA and Singapore” “(Henderson & Fisher, 2008; 
Madu, 2010; Quek & Wong, 2007; Woo-Tan, 2008)” also support the results of this 
study.  

  In view of Dunn & Harris (1998), the classroom from inside greatly influence the 
mental states, capabilities and views of the learners. The factors of classroom 
environment play important role in developing positive attitude of the students 
towards any situation given to them. With the help of “students’ cohesiveness, support 
of teacher, involvement, investigation and cooperation in the classroom”, teacher can 
build positive attitude in the learning of second language. In another study, those 
teachers were found as model or classic teachers who engage the learners in activities 
by using cohesiveness, involvement and equity in the classroom. It revealed the 
important role of classroom environment in developing positive attitude of the 
students towards learning of a foreign language (Aldridge & Fraser, 2000). 

5.5 Recommendations 
1. In the light of the conclusions, classroom activities may be managed in such a way in 

which conducive and positive learning happened with the help of teachers who should 
have understanding of encouraging involvement, task orientation and equity among 
the students in their English language classes. 

2. English teachers may have the ability of better interaction with their students by 
showing Leadership qualities, Understanding of students problems and with 
helping/friendly behavior which may enhance their exposure in English language 
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learning. Consequently, they may not have fear of Uncertainty, Admonishing and 
Dissatisfied behavior of teachers in their English class.  

3. Good interpersonal and supportive relations in the class may be encouraged by 
English language teachers in such a way that mistakes of students should not be 
ridiculed by each other.  

4. Investigative tasks and activities through assignments by English teachers can 
encourage each student according to his own ability and will develop better teacher 
interaction in the class. 

5. In rural schools, context specific activities familiar with their physical environment 
may be introduced for developing their understanding in English language classroom. 

6. English teachers can improve students’ attitude by interacting in helping/friendly way 
which will boost the confidence of students from avoiding communication and 
negative evaluation in the class. 

7. English teachers may develop attitude of students in English language with the 
maximum use of motivation and indulging them in discussions instead of showing 
anger and uncertainty towards them.  

8. Teacher support, involvement, cooperation and equity may help in developing attitude 
towards Adoption of English language learning attitude and enjoyment of English 
lessons in the classroom. 

9. Teacher training may be conducted with help of the workshops for improvement of 
positive and conducive learning environment and teacher interaction in the classroom.  
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10. For fostering positive attitude in the learning of English language, English teachers 
may encourage the students for utilizing the facilities of library, English programs and 
movies; speak English through short sentences of daily routine life without any fear. 

5.6 Suggestions for Future Research 

1. A study may be conducted with replication on a larger sample for rectifying greater 
confidence to the results. 

2. The similar study may be undertaken for exploring diverse school subjects like 
Biology mathematics and science etc. 

3. The present study explores learning environment, teacher interaction and attitude of 
secondary school students. A new research study may explore different levels of 
education i.e. primary, elementary and higher. 

4. The research study might be carried out for investigating relationship of learning 
environment and teacher interaction with teaching styles in English language. 
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Annexure ‘A’ 
Schools Included in the Sample 

District School Name No. of Student 
Okara Government Islamia High School New Campus   

 
40 

 Government. High School Satluj Okara 
 

43 
 Government High School Sadar Gogera       

 
31 

 Government High School Fathepur 
 

28 
 Government Model Girls High School Okara  

 
51 

 Government Junior Model Girls High School 
Okara 
 

43 

 Government Girls High School Sadar Gogera  
 

30 
 Government Girls High School 40/GD RaiPur 

 
27 

SARGODHA Government High School Istaqlalabad  Sargodha  
 

51 
 Government  High School johar colony  Sargodha  

 
23 

 Government  High School Chak No.36 SB  
Sargodha  
 

17 

 Government High School  Chak No.47 NB 
 

41 
 Government Girls High School Johar Colony 

Sargodha 
 

64 

 Government Girls High School Modal Behari 
Colony Istaqlalabad  Sargodha  
 

45 

 Government  High School Chak No.36 SB 
Sargodha  

37 
 Government Girls High School Chak No.47 NB 

 
21 

Multan  
 Govt. Islamia high/school aam khas bagh 
 

55 
 Government   jamia ul-uloom 35 
 Government islamia high daulatgate 

 
27 

 Government high school pir ghalib multan 21 
  Government girls makhdoom rashid  65 
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 Government  girls high school military form 

 
58 

 Government girls high school piran ghalib 
 

30 
 Government girls high school moon light multan 

 
47 
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           Annexure ‘B’ 
Permission to use the questionnaires  

 Barry Fraser 
 

7:38 AM (3 hours ago)
to me 
  Munaza   You are welcome to modify, translate and use these questionnaires of “What Is Happening in this Class? (WIHIC)”and “Teacher Interaction”   Dr Barry J Fraser 
FIAE FTSE FASSA FAAAS FAERA FACE John Curtin Distinguished Professor Science and Mathematics Education Centre School of Education   Executive Director | International Academy of Education | www.iaoed.org Editor-in-Chief | Learning Environments Research | www.springer.com   
Tel | +61 8 9266 7896 Fax | +61 8 9266 2503 Email |  B.Fraser@curtin.edu.au Web | http://smec.curtin.edu.au Address | GPO Box U1987 Perth WA 6845   

 
 
Curtin University is a trademark of Curtin University of Technology.  
CRICOS Provider Code 00301J         
From: Munaza Batool [mailto:munazabatool2011@gmail.com]  Sent: Friday, 22 April 2016 4:04 PM To: Barry Fraser; SMEC Inquiry Subject: Requisite For Using Questionaires  
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Annexure ‘B-2 
Gmail 
munazabatool2011@gmail.com 

  

athar hussain <athar_iiu@yahoo.com> 
 

Apr 29 
 

  
 

 Asslamo Alaikum 
Dear Munazza 
Apology for late reply. Thanks for your interest in studying my research work.  I allow you to 
use the said instrument provided that you cite it properly in your research work. After 
completing your research, I will like to read research findings of your study. 
 
Do not hesitate to contact me in case you have further questions. 
Kind regards 
 
************************************* 
Dr. Muhammad Athar Hussain 
 
Assistant Professor  
Department of Early Childhood & Elementary Teacher Education  
Allama Iqbal Open University 
Islamabad - Pakistan 
 E-mail: athar_iiu@yahoo.com  Skype:  Hussainathar 
Cell# +92-300-7151178 
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          Annexure ‘C’ 
 

Covering letter for questionnaires  
 
Respected Sir / Madam,  
Assalam-o-Alaikum   
You will be pleased to know that I am pursuing my Ph.D study at University of the Lahore, 
Lahore campus. The title of my research is, “Relationship of classroom learning 
environment and teacher interaction with secondary school students ’attitude towards 
learning of English language”. 
I am writing to seek your permission to include your secondary school students in my 
research study. I have designed three types of questionnaires for data collection and to seek 
secondary school students‟ valuable opinion about, English classroom learning environment, 
English teacher interaction and their attitude towards the learning of English language.  
Please spare some of your secondary school students‟ precious time for filling out the 
questionnaires to help collect data for this research. I assure you that the information 
provided by you will be kept confidential and will be used only and only for the purpose of 
research. However, students are free to mention or not to mention their name.  
Thanking you in anticipation and with best wishes,  

Yours Sincerely,  
Munaza Batool  
Ph.D Scholar  

       Email:munazabatool2011@gmail.com
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          Annexure ‘D’ 
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                                                                                                                    Annexure ‘E’ 
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                                                                                                Annexure ‘F’
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Annexure ‘G’ 
Three Groups of Districts of Punjab on Geographic bases 
 
Sr. No District Zones 
1st Group District  
       1 Bahawalnagar  
       2  Bahawalpur,  
       3  Rahim yar khan,   
       4  Dera ghazi khan,    
       5  Layyah  
       6 Muzaffargarh   
       7  Rajanpur   
       8 Khanewal   Southern Punjab 
       9 Lodhran  
      10 Multan,   
      11 Vehari  
2nd Group  Districts  
      1 Gujrawal   
      2 Gujrat   
      3 Hafizabad   
      4 Kasur  
      5 Lahore   
      6 Sheikhupura   
      7 Nankana Sahib  
      8 Mandi Baha Din  
      9 Okara  
     10 Pakpattan  
     11 Sahiwal Central Punjab 
     12 Narowal  
     13 Sialkot  
3rd Group Districts  
     1 Bhakkar,  
     2 Khushab,  
     3 Mianwali,  
     4 Sargodha,   
     5 Attock,  
     6 Chakwal,  
     7 Jhelum,  
     8 Rawalpindi  Northern Punjab 
     9 Chiniot  
     10 Faisalabad  
     11 Islamabad  
     12 Jhang  
     13 Toba Tek Singh  

http://www.tevta.gop.pk/Institutes.php  
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