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ABSTRACT 

 

Title: Effect of Demographic Factors and Teachers’ Competencies on the 

Achievement of Secondary School Students in the Punjab. 

Pages: 252 

Researcher: Muhammad Akram Aziz 

Advisor: Dr. Muhammad Zafar Iqbal 

University: Allama Iqbal Open University, Islamabad 

Year: 2010 

Specialization: Teacher Education 

Degree: Ph. D (Education) 

The research focuses on the effect of demographic factors and teachers’ 

competencies on the achievement of Secondary School students in the Punjab. It was 

a survey based co relational study. The objectives of the study were: (a) To analyze 

the association of the demographic factors and the achievements of 10th class 

students. (b) To find the relationship between teachers’ competencies and 

achievement of the students at the secondary level. (c) To make suitable 

recommendations for the improvement of the achievement of secondary school 

students. The population of the study comprised: (i) Heads of public secondary 

schools both; boys and girls in the Punjab. (ii) all the secondary school teachers 

S.S.Ts. (iii) the students studying in 10th class (who have passed the 9th class 

examination from their Boards).  
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For choosing the sample, purposive/convenient sampling technique was used. 

The sample consisted of 30 male and 30 female secondary schools from urban and 

rural areas. The instruments used for data collection were three questionnaires and 

results of S.S.C examination 2007. 60 Heads, 300 secondary school teachers and 

1500 students were taken as a sample. Three questionnaires, one for Heads of 

secondary schools, one for secondary school teachers and one for students studying 

in 10th class were developed on Likert Scale. Every questionnaire consisted of 50 

items plus two open ended questions. These questionnaires were sent to the experts 

to refine the items. In order to validate the questionnaires, it was distributed among 

fifty male and female teachers, 100 male and female students, and 10 Headmasters 

and Headmistresses of rural and urban secondary schools of district Bhakkar. After 

collecting the responses of the respective sample, the questionnaire was restructured 

for using on a large scale, on the basis of pilot testing. The researcher visited all the 

sampled secondary schools and collected the data. It was tabulated, analyzed and 

interpreted by using SPSS software version 16 for chi-square, Pearson’s correlation 

and T-test techniques.  

The major conclusions of the study drawn from the analysis of data were:  (i) 

Female students excelled from the male students. (ii). Students of urban secondary 

schools secured more positions in S.S.C examination 2007 than rural secondary 

schools in the Punjab. (iii) The number of students passed in the S.S.C annual 

examination 2007 of urban Secondary Schools was better than the rural Secondary 

Schools. (iv). Family size affected the achievement of the students. (v). Financial 

pressure left disappointing effects on the performance of hard up learners. (vi). The 
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teachers who planned their lessons showed good results as compared to those who 

did not plan.(vii) Those teachers who enlivened their lessons and through dignified 

teaching process inculcated the contents of lessons, exhibited promising results. (viii) 

The teachers who were good disciplinarians and their classroom management was up 

to the mark showed better results. (ix) Teaching experience was a good visible 

factor. That’s why the more experienced teachers recorded up to the mark results.(x) 

The teachers who carried out tests through recognized formative process were noted 

for their good results. (xi) The schools where, the Heads boosted confidence in 

teachers on their encouraging performance displayed good results. (xii). All the null 

hypotheses formulated for the study were rejected showing that the demographic 

factors and teachers’ competencies have significant relationship with the students’ 

achievement.  

The main recommendations of the research are:  (i) The achievement of the 

students of urban areas at secondary level is directly linked with the performance of 

efficient teachers. Such competent teachers may be provided in the rural areas also. 

(ii). New awareness programs may be initiated in rural and urban areas to ascertain 

the population explosion. (iii). The poor students may be accommodated so that they 

may continue their education. (iv). The teachers may be imparted professional 

training of planning the overall classroom activities.  (v) The teaching aids might be 

executed for pleasant working environment of the classrooms. (vi). Formative 

evaluation, especially in village schools is not being carried out. The result suffered 

due to the lack of this practice. The respective teachers may be bound to set the 

papers themselves. (viii).Teachers may be oriented with evaluation and measurement 
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techniques. (ix). Progress reports may be updated. (x). Heads may be given 

residential accommodation in rural secondary schools so that the rest of the staff 

must be ensured to be there in time. (xi). The presence of teachers in the classrooms 

with full preparation may be ensured on part of the Head of the institution. (xii). 

Science teachers may be bound to carry out practicals in the laboratories. (xiii). The 

collaboration between the parents and teachers may be strengthened for better 

growth of the students. 
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CHAPTER 1 

 

INTRODUCTION 

Education implies to the structuralization of the socio-psychological, 

thematic and ethical values of individuals and groups in a manner which helps to 

capacitate them for acquiring the complete cognizance of life. It also imparts the 

necessities which can be helpful to acquire these purposes. The religious and worldly 

achievements of human needs are also focuses of any act of learning. Looking from 

close quarters, ours is the ideological state. It is of vital importance to train the 

individuals in harmony with the values which uphold the sound characteristics of 

piety and fulfillment of higher human objectives. It is a subject of higher 

conceptualization that education lays foundation of character building. 

Unfortunately, having oppressed by the foreign domination, we could not form a 

viable education pursuit which could suffice to the needs of our people in accordance 

with socio-cultural and religious context. The values which transported to the 

generation to come are deeply associate with the prospects of our state because the 

educational disciplines put forward the visualization of state existence. 

In all teaching learning activities, the teacher is the pivot. It is therefore 

incumbent on the state programmer to produce the qualitative teachers who have 

commitment to the profession. The sorry state of affairs is that we need a lot of 

teachers to fulfill the requirements of the slogans “Education for all”. Unfortunately, 

we are lagging behind in this regard. The main cause of our failure is insincerity 
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towards focusing our attention on the trainings of the teachers objectively and 

realistically. In the present situation the teachers are being taken for granted and their 

training is ignored at grass root level. To top it all, we have not yet devised any 

workable strategies to instruct the teachers in turn. 

Education is a social activity. The main object of edification is to put the 

coming generation in order. For this, every segment of society plays it part to make it 

a success. At home, parents contribute to the provision of knowledge. Out in the 

surroundings, other factors also affect the process of learning. Media has also its 

distinct role. But in this connection the teacher excels. The teacher is like a grower 

who keeps constant watch on the crop of the coming generation. After great trail, the 

desired culmination is acquired. He is also a gardener who nurses a sapling. 

Eventually, his efforts bear fruit. The teacher is like a builder also who arranges the 

bricks into sky kissing buildings. The entire humanity is the crop of a real teacher. 

Also, he is the gardener who possesses the entire humanity and the whole nation is 

the building by the teacher. 

According to Collins (1993) “Education is the systematic instruction and 

training given especially to the young, in preparation of life”. 

       A universal function of education is the socialization of the young into the 

culture of the society. No matter how small or large, how simple or complex, some 

kind of “Education” is found in all societies, although the form or structure that such 

education can and does take varies tremendously. It is a matter of fact that the 

welfare, prosperity and security of a nation depend upon the equality of its education. 
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According to Errant (1994) “The teacher’s specialization and his interaction 

with learners are the most important factors in teaching learning process”. Bulach 

and MaCallone (1995) in research on 20 schools found a significant difference in 

student achievement between schools with good climate and those with a poor 

climate. Hirase (2000) and Erpleding (1999) found that schools with the positive 

climate had lighter academic achievement. Carrol (1995) stated that quality of 

schooling is linked with the qualification of teachers, curriculum, teaching 

methodology and other social facilities. Danial (2003) however highlighted a strong 

and significant connection between teacher’s communicative skills and academic 

achievement of the students.  

In the words of Carrol (1995), the demographics provide the policy makers 

with the opportunity to greatly influence the complexion of the nations teaching 

workforce for a generation. Therefore, the demographic information offers corrective 

measures to the policy makers to deal with the national teaching workforce. 

 The effects of general education and the respective demography are closely 

associated. As a matter of fact, demography is the physical study of these 

circumstances which influence the quality of education. Without having full 

cognizance of the people, the targeted themes of education are very difficult to 

pursue. It is a common knowledge that various sections of societies respond 

differently to our areas of study. At least twenty percent of the population is 

supposed to be left uneducated to work dirty collar jobs. The rest of all are divided to 

carry out the general functioning of state and immediate requirements of the people. 
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For that reason demography actually provides us with vital information to arrange 

mass organization in lucrative manners. 

              There is no measure of doubt that the teacher is the center point of the 

educational activities. There is no denying the fact that with the added advance of 

civilization, there are many disciplines for all the communities to follow in order to 

meet the social, political and economical requirements to teach any area of 

education. To enhance performances, various techniques have been devised. As a 

result of these acquired competencies, the teacher is in a position to improve the 

ways of teaching in a befitting manner. The phenomenon of hour’s long daily 

association of the teacher with his students helps him mould and direct their energies 

and tendencies to perform stupendous targets of life. 

Howard and Nicholas (1991) state that competency is the ability to cope with 

a certain class of problems encountered during the job. A fully competent teacher is 

one who can cope successfully with any professional problem. Edwards, et al. (1996) 

state that set of core competencies, which are felt to be necessary for having a 

successful economy in the immediate future. These core competencies include things 

such as the need for abstract thinking, the ability to solve problems, the capacity to 

work in teams, the ability to communicate effectively and so on.  

The competence and commitment of teacher determines the heights to which 

educational system can rise. We may put in any effort to improve the educational 

objectives, policies and programmes, curricula and facilities, equipment and 

administrative structure, but in the absence of teachers, it would be like a skeleton 
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without any life. To be able to educate and teach is not a matter of an innate gift, it is 

certainly not primarily so, but it is a skill which can be learnt. 

In the study by Kalra (1997) competencies can be divided into two broad 

categories. First are those involving the teacher’s mental abilities and skills, 

understanding of psychological and educational principles and his knowledge of the 

general and specific subject matter to be taught? Second type of competency is the 

one stemming from the personality of the teacher; his interests, attitudes, beliefs, 

behavior and working relationship with pupils and other individuals. Studies have 

been conducted by selecting any one or combination of the competencies. 

The competencies of teacher comprise six categories explicit in traditional 

teacher; 

1. Prescribing: giving advice, being critically evaluative and offering 

judgments. 

2. Informing: giving information, lecturing and interpreting 

3. Confronting: directly challenging students, using the competencies of the 

teachers. 

4. Cathartic: releasing tension, using humor 

5. Mediating: asking for information, being reflective and encouraging 

6. Supporting: approving, confirming validating and hastening. 

Secondary education is the transitory period of making and breaking. In this 

adolescent period, the students are passing through various physical and 

psychological changes. In order to cope with this stage of learning, high level of 

understanding is required to cap the benefits of mass organization. In this period 
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there are many allurements open to the learner. There are also many temptations for 

the students in merry making. In any way, this period should be utilized to fashion 

their passions and energies for the constructive work of nation building. All the 

education experts feel it necessary to train the teachers who have to take the 

responsibility to handle this stage of learning.  

Secondary education (IX-XII) is an important sub-sector of the entire 

educational system. On the one hand, it provides the middle level work force for the 

economy and on the other; it acts as a feeder for the higher level of education. Higher 

education, which is expected to produce quality professionals in different fields, 

hinges on the quality of secondary education. This level of education, therefore, 

needs to be revamped is such a way that it prepares young men and women for the 

pursuit of higher education as well as prepares them to adjust to their practical lives 

meaningfully and productively. Secondary education is a stage where a student 

enters adolescence.  This is the most crucial stage of life. The basic perceptions and 

modes of behavior start taking shape and problems of adjustment with the new roles 

in life assume critical significance. Four years of secondary education (IX-XII). 

Therefore, provides an excellent opportunity for the educationists to conceive and 

launch programs that initiate the learners into proper form of behavior and attitudes 

(National Education Policy 1998-2010). 

 

1.1 STATEMENT OF THE PROBLEM 

Students’ achievement at the secondary level is influenced by a verity of 

factors including nature of the school, motivation of the students, family background, 
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social and demographic factors of the students’ environment and above all, the 

standard of the teachers in schools. The total sum of effect of all these factors 

determines the heights of the students’ academic achievement. Different researchers 

have concluded the relationship of each factor contributing towards the each and 

individual factors. This study emphasizes upon the relationship between the 

demographic factors (like gender; male/female, urban/rural, family size and income 

level) and teachers’ competencies (like planning, teaching process, classroom 

management, teaching experience and evaluation) on secondary school students’ 

achievement in the province of the Punjab. 

 

1.2 OBJECTIVES OF THE STUDY 

The specific objectives of the study were as the following: 

i. To analyze the association of the demographic factors and achievement of 

10th class students. 

ii. To find the relationship between teachers’ competencies and the 

achievement of the students at secondary level. 

iii. To make the suitable recommendations for the improvement of the 

achievement of the secondary school students. 

 

1.3 SIGNIFICANCE OF THE STUDY 

Mostly in any education system, secondary education is the central point of 

learning among the students because this is linked on to the higher education and 
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provides potential for further intellectual growth. It is very strange that this part of 

learning is heavily criticized by the education intelligentsia due to its lukewarm 

position. It is generally envisaged that demographic factors and teacher competencies 

have depressing effects on the quality of education, because it is clear beyond all 

doubts that teachers’ competencies are considered to be an essential role in the entire 

learning process. Also the methodology adopted by the teachers is considered to be 

as effective as other demographic factors. It necessitates concluding objectively, that 

the students of village schools show poor results as compared to those of the city 

schools. It is also very striking to note that the children of lower social groups 

normally show poor performance for the reason of their physical handicaps. Village 

schools are very tend to lack having proper number of Science and Mathematics 

teachers. 

This study has two identical areas of education at secondary levels; the 

population concerns and the respective faculties to teach them. The demographic 

manifestation of the kinds as rural and urban situation of learning, lots of other things 

the parental responses can do, the conditions to which gender differences fit to 

accommodate the general description of social conditions are used to emphasize the 

quality of the study. 

 In learning, it must be ascertained that we might minimize our prejudices and 

grow the personality of the students without discrimination. There is a need to 

appropriate all possible things for the girls’ education. The galloping change 

occurring in the socio-political conditions of our collective intellects cannot allow 

the girls to get proper and professional education. 
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 The majority of the parents can ill afford to improvise a plentiful supply of 

funds for their children. Only a particular section of the community is prone to care 

for availability of paraphernalia needed for the nourishment of the children. All of 

these demographic factors are dominant factors in the process of learning. 

Thanks to these factors, narrow-mindedness and parochial approaches grow 

and generate other diseases in socio-cultural contexts. It can be well argued that 

discontinuity of educational process, particularly in village, happens because of these 

maladjustments. Failure on large scale among the students is the direct consequence 

of poor economic and social condition of the parents. Out of twofold aim of this 

study, one detached end is to probe the conventional and contemporary ecological 

concerns interwoven with the identical themes of education. Furthering interests of 

the teachers has also been realized regarding the distinction of the educational 

themes. As the teacher is the vital player in augmenting the teaching learning 

environment, the best possible achievements in this field depend on the training and 

disposition of the teachers themselves. The interdependence of the teacher, the 

parents and the students is also one of many themes of professional teaching 

trainings. The intrinsic value of the training is associated with the engagement of 

activities to extend creative teaching to uttermost limits.  

The study might be helpful to identify the personal and professional 

competencies of the teachers. This study may be further useful for the Heads of 

secondary schools  in a way that it will provide guidance and help them to evaluate 

the teachers working with them and all so focus their  attention to what they observe 

and what they care during supervising the teachers. Similarly, the secondary school 
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teachers will also be able to improve their proficiency after the identification of 

relationship between demographic factors and students’ achievement. Moreover, the 

students’ achievement will also improve as the adverse factors can be controlled in 

the result of the outcomes of study. In this way the study may be helpful to all those 

concerned with the improvement of quality education in the secondary schools to 

shape the demographic factors of the students and teachers’ competencies 

particularly, in the rural areas.  

 

1.4 DELIMITATIONS 

The study was delimited to: 

i. Male and female Heads/Principals of the public high schools in the Punjab. 

ii. Male and female secondary school teachers working in the rural and urban 

public high schools of the Punjab. 

iii. Students of 10th class studying in the public high schools of the Punjab. 

iv. Selected demographic factors of the students (gender: male/female, 

urban/rural, family size and income level). 

v. Teachers competencies (planning, teaching process, classroom management, 

experience and evaluation). 
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1.5 HYPOTHESES  

 Following hypotheses were formulated for the study:  

i. There is no effect of demographic factors (gender: male/female) on the 

achievement of secondary school students.  

ii. There is no effect of urban/rural areas on the achievement of secondary 

school students.  

iii. There is no effect of number of family members on students’ achievement at 

secondary level.  

iv. There is no effect of income level on the achievement of secondary school 

students.  

v. There is no effect of teaching competencies (planning, teaching process, 

classroom management, experience and evaluation) on the achievement of 

secondary school students.  

 

1.6 METHODOLOGY OF THE STUDY 

Survey method was used for data collection from the respondents. 

1.6.1 Population   

Population of the study was comprised on: 

i. Heads and Principals of secondary schools in the Punjab. Total number of the 

Heads/Principals was 4443. 

ii. S.S.T teachers working in the Punjab. Total number of such teachers was 

18103. 
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iii. Students of 10th class (who have passed the 9th class examination from their 

Boards). Total number of such students was 901183. 

 

1.6.2 Sample 

A master list of secondary schools and S.S.Ts was obtained from D.P.I office 

Punjab. The detail of sample was as under. 

i. 15 districts were selected using purposive/ convenient sampling technique. 

ii. 4 schools from these 15 districts (2 male & 2 female: Urban & Rural) were 

selected from all the schools of respective districts. 

Table 1.1: Public secondary schools 

Gender Female Male Total 

School 30 30 60 

Category 
Urban Rural Urban Rural 

60 
15 15 15 15 

 
Total sample for each respondent was as under: 

Heads  = 60 (1 x 60) 

Teachers = 300 (5 x 60) 

Students = 1500 (25 x 60) 
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Table 1.2: Students (per district) 

Male Female 
Total 

50 50 

Urban Rural Urban Rural 100 x 15 

25 25 25 25 1500 

 

1.6.3  Instrumentation 

The researcher developed three questionnaires. In order to validate the 

questionnaires, it was distributed among 50 teachers, 100 students, and 10 Heads. On 

the basis of the results of the try-out, the questionnaires were restructured and 

improved. The detail of the research tools is given below. 

1. Questionnaire for Heads of secondary schools consisted of questions mainly 

on the following aspects: 

i. Teachers’ interest in teaching. 

ii. Teachers’ behavior 

iii. Teachers’ competencies  

iv. Parental attitude  

2 Questionnaire for the Secondary School teachers included the following 

areas: 

i. Teaching atmosphere 

ii. Class room management  

iii. Communication 

iv. Evaluation  



14 
 

3. Questionnaire for 10th class students included the following aspects: 

i. Family size 

ii. Parents’ income 

iii. Classroom atmosphere  

iv. Evaluation 

All the items were developed on five point Likert scale. 

 

1.6.4   Interpretation and Data Analysis 

 The statistical tools chi-square, Pearson’s correlation and t-test techniques 

were used for data collection. Results were used to draw findings and conclusion. 

Necessary analyses were performed using the SPSS software 16. 
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CHAPTER 2 

 

REVIEW OF LITERATURE 

          Education sets up public organization to control and support the established 

order of society. Social functioning is estimated to judge nature, value size and 

amount of essential talent in order to determine personal and impersonal customs. It 

also deliberates on the necessary difference between dictatorial and popular systems 

of governance so as to provide viable sources of possibilities to the various modes of 

thought in any social group. It allows the individuals to grow healthily. It is sure 

enough that any system of education draws popular attention to make them a 

complete whole with developing individual mannerism. 

          As these values of inner senses are conveyed through the personality of a 

teacher, he must be conscious of the moral rightness of his behavior and intentions 

and should be able to make the group of people know whether he is moving towards 

the desirable direction. He must have the responsibility to advise fairness and 

conscientiousness. He is supposed to show great care, attention and seriousness of 

purpose with full integrity, having all of his senses working and able to understand 

what is happening around and beyond. The dedication towards the ideas, feelings 

and positive opinions must be held by him in transferring the pieces of proposed 

truth to the following generations. 

A teacher needs to prepare himself for a specified occasion to guide the 

accelerated thoughts of students in perfect harmony. He gives a full exposition of the 
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projected area of his exponential to the proceeding generation. He should have the 

full realization of the surrounding world with pre organized objectives set by the 

ideological concerns of the state. Within the realm of quality education, the teacher 

also conveys the moral aims directed towards success and advantage. The upright 

process of education is the imagined line towards which the teacher has to move. A 

feeling of a strong liking towards professionalism helps escalate the teaching-

learning pursuits. The teacher must be wide awake about the effectiveness of the 

process of learning. The profundity of tangible wisdom must be comprised in making 

the learning up to the standard. Apart from a wide range of subjective ideas, the 

teacher must include the prevailing anthropological and cultural aspects of the laud 

in his pedagogical and theoretical disciplines. The formal and informal enlargements 

of his personal academic triumphs go a long way in making the interface of 

education to engage the student’s attention for the higher enlighten.                             

Research and practice consistently show that better quality of teachers is 

directly related to improvements in student performance (Hammond Darling-Linda, 

1999). Morsy (1997) stated the role of education that through out the ages, thinkers 

have raised the questions of what human beings ought to learn in order to be in time 

with their epoch, to live intelligently in society, and to be citizens bringing benefit 

both to themselves and to the community; hence the importance of education.  

Yadav and Singh (1988) stated that qualitative improvement in education 

depends upon proper training of teachers. The teacher cannot play any of the roles 

unless properly trained.  
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Showing information about the respective subject is not the be-all-and-end-all 

of a teacher but capacity of socialization in various contexts is also desirable on part 

of a dedicated teacher in contributing the effective learning. 

According to Cosio-Zavala (1999) demography is the scientific study of 

characteristics and dynamics pertaining to the human population. Demography 

requires the study of specific information that may be gathered from a population 

census or vital statistic records.  

Demography has become a highly complex subject of study these days. Its 

basic materials are provided by census, vital statistics and sample surveys. 

Demography not only studies the increase in population, or the rates of mortality and 

fertility, but also encompasses the study of interrelation between births and deaths, 

the age distribution of population, the geographical areas and their population, as 

well as the pattern and quality of life in different countries. It also studies the 

educational and health facilities in relation to population, life expectancy and the 

problem of migration. 

The increase in numbers has brought about major social, economic and 

ecological changes. Some people consider the increase in population as a threat to 

the species, while the others maintain that every baby comes into this world with two 

hands, and it is a priceless treasure of nature which must be preserved. The increases 

in population, and the problems arising there from, were of such magnitude that a 

separate science of demography was added in the 17th century, to the already existing 

areas of knowledge.  
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This is a growing awareness of the problems that has arisen due to the 

population explosion, and whether one takes a pessimistic or optimistic view of the 

effects of his phenomenal rise in numbers, it has attracted the attention of almost all 

the specialists in this field, in all the countries of the world. Though the population of 

the world is spreading speedily, the birth rate in Pakistan is particularly expeditious. 

Pakistan is a poor country. Its economy cannot bear the burden of so many people. 

There are several roots of this rapid increase. The most palpable causes are ignorance 

and illiteracy. Approximately 70% of our population live in the rural areas and are 

illiterate. They are usually unaware of the artificial means for the prevention of 

pregnancy. They do not adopt the preventive methods and drugs to check pregnancy. 

They have not yet realized the gravity of the problem. Rather, they deem the 

production of more children a show of their masculine power. In villages, marriages 

are held in an early age. As soon as, they marry, they begin to produce children till 

they become old; and they do not become old until they have produced dozens of 

children. They do not bother to educate them or to give them any professional or 

technical training. These children are a burden not only on their family but also the 

economy of their country. The consequences are dire and horrible. To check this 

rapid growth of population, urgent and effective steps are needed. 

There is a need to put concerted efforts in the mission for realizing the 

objectives of creating a balance between population and development, improvement 

in reproductive health, reduction in the population growth to secure a better quality 

of life for the people and socio-economic development in the country. 
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Gunnel (2000) found that teachers who were satisfied with their jobs had 

more positive views about school climate than those who were not satisfied; Hirase’s 

(2000) found in his research that teachers have a greater sense of work and efficacy 

in schools where there is a good climate. Johnson (1998) stated that there was a 

particular need to look at the teacher’s characteristics. 

It is very beneficial for the students that the teachers keep constantly in touch 

with the educational environment intellectually. The diligent teachers go to the far-

flung areas from their houses and remain enthusiastically involved in teaching 

activities, instead of thinking to turn back to their native places. It is observable that 

the students of country schools are invariably unfortunate as their relevant teachers 

are always ready to jump at the opportunities of being posted to the nearest places of 

their homes. In doing so, they totally ignore the burden of having to prepare their 

students for the examinations. This sort of thing is a heavy drain on the standard of 

education. 

 

2.1 EFFECT OF DEMOGRAPHIC FACTORS ON SCHOOL 
CULTURE AND CLIMATE 

 
            Many researchers have proved the pivotal relationship between education and 

demographic factors. It is no more rhetoric but a reality that demographic factors 

influence the education. Poverty and destitution affect the school climate in its 

totality. Uniform of the students, behavior of the learners and cleanliness of the 

school bear testimony to this fact and observation. It is a bitter fact that the students 

living in slum areas cultivate a different approach to morality as compared to those 



21 
 

who reside in clean areas. It affects the climate and atmosphere of the school very 

much.  

Increase in population plays an important role in the demographic change of 

school climate. It creates congestion and suffocation in the class rooms which are 

devoid of any ventilation. It also creates a hindrance for the teacher to disseminate 

his knowledge to the students effectively. It also suspends the whole methodologies 

of teaching as envisaged by the great educationists. 

Juvenile marriages also affect the school climate and culture. This hasty step 

on the parts of the parents throws a child in the cold world in which he does not 

know how to move? Emotionally, it satisfies the student but educationally, he 

plumbs down. It leads to financial cares and worries which destroys the very fabric 

of the mind of the student. It also creates the problem of population explosion which 

adds bad flow to the school climate. 

The open door schools in the rural areas reflect the demographic situation in a 

very tangible form. The school teacher sitting under a tree in the scorching heat of 

summer is unable to convey rightly, to the future of the nation. It also affects 

intellectual and mental growth of our students who are unable to acquire the clear 

concepts of quality education. Similarly, in winter season the inclemency of weather 

has a great effect on the teachers and their efficiency. There emerges intellectual 

inertia in the school climate. 

   Gender equity is a vital problem in the rural areas of Pakistan. The people do 

not like to send their daughters to school. They think that school education will 

pollute the minds of their daughters. They will become fashionable and disobedient 
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to their elders, especially at the secondary level. They think that their daughters must 

live with in the boundary oft their homes. They dislike the jobs of their women. 

There are many cracks of doubts in the minds of such people who do not pay respect 

to their daughters. Non-availability of facilities are also a reason for the down 

classed education. In the rural school climate, they have no amenities of urban life 

which provide an impetus for the acquisition of knowledge and proper education.  

          In view of the population explosion, poverty and destitution juvenile 

marriages, non availability of facilities and gender equity have a very great impact 

on the climate of the school. These are the problems which must be coped with 

affective planning and good administration. It will solve the crux of the problems 

and will change the climate and atmosphere of educational institutions. 

According to Sergiovanni and Starratt (1998) and Lunenburg and Ornstein 

(2000) school climate is an important factor that can directly or indirectly affect 

student achievement. Fraklin (1989) found the effect of school climate and some 

demographic factors on teacher’s efficacy. In the words of Gallimore (2001) if we 

want to improve schooling and achievement we will have to investigate the 

dynamics of culture that affect individual students and schools. Noddings (1988) 

claimed that when schools focus on what really matters in life ─ the social and 

emotional needs for caring ─ the academic success teachers strive for so diligently 

will happen naturally.  
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2.2 DEMOGRAPHY AND EDUCATION: A TWO WAY 
RELATIONSHIP 

 
 

 

 

 

 

 

 

 

Figure 2.1: Relationship between demography and education 

According to Nicole Bella (2003) there is a vast amount of literature on the 

link between education and the above population patterns. Education has been 

shown, for example, to have an influence on the mortality level. Indeed, more 

educated people have a greater chance of survival and, hence, longer life expectancy. 

They are more aware of the rules of hygiene and less fatalistic in the face of disease.   

A correlation also exists between education and marriage. Educated people 

marry later in life than those with little or no schooling. The link here is slightly 

more complex, however, and varies according to gender. Among men and women 

with an equal level of education, for example, men have a higher probability to get 

married earlier than women.  

Levels of education seem to have an impact on migration patterns. It is the 

more educated people who tend to migrate to cities or abroad. That said, there is no 
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clear-cut causal relationship. Schooling only goes part of the way to explaining rural 

to urban migration, the main reasons being job opportunities and income differences.  

 The relationship between education and fertility has, perhaps, been studied 

more than any other by researchers around the world. It, too, is complex in nature, 

and hinges on the influence of intermediate factors such as marital patterns. 

Education not only raises the age for marriage but it also changes the value systems, 

leading individuals to desire small families. In societies where most fertility occurs 

within marital unions, for example, an educated woman who marries later in life will 

also start having babies later. As a result she will have fewer children than a woman 

with little or no education.  

 Determined to find a job, striving for independence and with more 

diversified centers of interest, qualified women are more acutely aware of the 

conflict between bringing up children and having time to themselves. Another baby 

means an increasing “opportunity cost”. Educated women will therefore reign in 

their desire to have large numbers of children. Women who have been educated will 

want the same for their children, and prefer to have fewer children so as to guarantee 

them a better education. Educated women also have a higher social status and tend, 

more often than not, to be urban residents. Finally, they know more about 

contraception. All of these factors affecting fertility are, in fact, relatively 

inextricably intertwined. 

According to Hodgkinson (1998) demography is the study of human 

population ─ their size, composition and distribution across place ─ and the process 
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through which populations change. Births, deaths and migration are ‘big three’ of 

demography, jointly producing population stability or change. 

Derio (1996) stated that the demographic trends of the 1940s and 1950s also 

brought changes in educational institutions, which further decreased the number of 

prosocial adults involved in the lives of children. Bledso (1999).described “the 

concern with rapid population growth has led researchers and policy-makers to 

examine the determinants of fertility change”.   

There is a great impact of education on the level of mortality. In fact, 

educated people take care of their health by changing their life style and avail more 

chances of survival than the illiterate and orthodox people. Educated people follow 

the hygienic rules and lead longer lives. Life is more secured now days by education. 

A large number of villagers migrate to city and towns particularly after the crop 

season is over. The rustic people, mostly formers and the traders are attracted to 

cities because here they can work and earn lots of money. Many educated people 

who live in the near by villages prefer to settle in the urban areas. 

Fertility rate was extremely high two centuries ago when seven out of eight 

babies died before celebrating their first birthday. Small pox, measles, scarlet fever 

and diphtheria had made the life uncertain. Now, by dint of education, diseases like 

tuberculosis, yellow fever cholera, plague and influenza, are not so fatal and 

annihilating. Education has enabled man to have an affective check of population 

growth. The phenomenon of early age marriages in the rural areas, also causes a 

large family size.  It has been observed that such marriages produce at least seven 

children. The question of male child also rises in the minds of our people. The male 



26 
 

baby is welcomed more warmly rather than a baby girl. It creates a desire for having 

a male baby at least. This factor acts as an incentive for more and more children, till 

a suitable number of male babies is achieved. It has also made the growth rate of 

Pakistan extremely high and is among the highest in the world. This over population 

is in fact, a burden not boon.  

 

2.3 DEMOGRAPHICS OF PAKISTAN 

Pakistan's estimated population in 2010 is over 170,039,000[2] making it the 

world's sixth most-populous country, behind Brazil and ahead of Russia. During 

1950-2008, Pakistan's urban population expanded over sevenfold, while the total 

population increased by over fourfold. In the past, the country's population had a 

relatively high growth rate that has, however, been moderated by declining fertility 

and birth rates. The population growth rate now stands at 1.6%. 

Dramatic social changes have led to rapid urbanization and the emergence of 

mega cities. During 1990-2003, Pakistan sustained its historical lead as the most 

urbanized nation in South Asia with city dwellers making up 36% of its population. 

Furthermore, 50% of Pakistanis now reside in towns of 5,000 people or more. 

Pakistan has a multicultural and multi-ethnic society and hosts one of the largest 

refugee populations in the world as well as a young population. 



27 
 

 

Growing population graph 

Fig: 2.2            Source:        Wikipedia, the free encyclopedia  

Population: 174,578,558 (July 2009 est.) 

Growth rate: 1.6%  

Birth rate: 31 births/1,000 population (2009 est) 

Death rate: 8 deaths/1,000 population (2009 est) 

Life expectancy: 63.39 years (2009 est) 

–male:             62.4 years (2009 est) 

–female: 64.44 years (2009 est) 

Fertility rate: 3.58 children born/woman (2008 est.) 

Infant mortality rate: {{{infant_mortality}}} 
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Age structure: 

0-14 years: 36.7% (male 33,037,943/female 

31,092,572) 

15-64 years: 59.1% (male 53,658,173/female 

49,500,786) 

65-over: 4.2% (male 3,495,350/female 

3,793,734) (2009 est.) 

Sex ratio: 

At birth: 1.00 male(s)/female (2006 est) 

Under 15: 1.06 male(s)/female (2006 est) 

15-64 years: 1.05 male(s)/female (2006 est) 

65-over: 0.82 male(s)/female (2006 est) 

Nationality: noun: Pakistani 

Language: 

English (official language) 

Urdu, (national language) 

Punjabi, Pashto, Sindhi,Balochi (provincial languages) 

Saraiki, Brahui, Hindko, Kashmiri,  (regional 

languages) 

Arabic (religious language) 

Persian (cultural language) 

Other Pakistani languages 
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2008 Province      Literacy Rate 

Punjab                   60.2% 

Sindh                   57.7% 

NWFP       49.9% 

Balochistan     48.8% 

Educational institutions by kind: 

Primary schools: 156,592 

Middle schools: 320,611 

High schools: 23,964 

Arts & science colleges: 3,213 

Degree colleges: 1,202 

Technical and Vocational Institutions: 3,125 

Universities: 132 

Demographics of Pakistan 

Fig: 2.3         Source:    Wikipedia, the free encyclopedia  

Pakistan’s population increased from 32.5 million in 1947 to 132.4 million in 

1998 and 142.5 million in 2001 and is expected to reach 151 million in 2004, 171 

million in 2011 and 198 million in 2021. The increase is of similar trend in different 

provinces, region and districts. The population census of 1998 was undertaken after a 

gap of seventeen years, since the last census of 1981. According to the census of 

1998, the population of Pakistan was 132.4 million. The total fertility rate of 4.8 

recorded in 2001, is a sign of declining fertility. This is mainly due to rise in late 

marriages which has risen to 22.7 years for females in 2000 because of rise in 
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literacy rate, labour force participation, and also the increasing use of contraception 

among married women in Pakistan. This suggests that Pakistan would able to 

achieve replacement level fertility (total fertility rate 2.1) by 2021 leading to the 

proves of population stabilization in the next three to four decades provided we 

continue to provide reproductive health and family planning services to the 

population and also accelerate socio-economic development. 

 

2.4 DEMOGRAPHIC EFFECTS ON PAKISTANI SCHOOOLS 

 It is well established that there is a marked connection between socio-cultural 

factors and the outcomes of quality education. The economic structures of families 

and their growing social inequities have been receiving negative and harmful effects 

on education since the inception of the motherland. Drawing a comparison between 

the accepted standard of education and our performance, we are promptly aware of 

the institutionalized differentiation between our improvements and other alternatives. 

The educational achievements of women also suffer due to gender norms restricting 

them from getting productive resources. The impaired social condition is essentially 

associated with the ready availability of potential resources such as land, income and 

education. Two third of the entire population of the land is employed in the most 

precarious conditions where the women have to do all dull and drab chores. In these 

conditions, it is rare that they can think of educational choices even if they are 

available in rural areas. Attending the educational institutions, the parents could be 

possibility deprived of the benefits of the material work the children do to make both 

ends meet. 



31 
 

 At the end of the day, those children who attend school cannot revise their 

lessons because their parents need their physical support. Without their proper 

employment, they can scarcely earn enough to meet their children’s physical needs. 

At schools, the children of the poor families have to suffer corporal and mental 

punishment at the hands of the teachers and the poor students are left with  no choice 

but leave the teaching institutions without completing their assigned course of study. 

The increasing drop-out ratio of the students belongs to the families who are living 

below poverty line. 

 If somehow, they continue to study even then, their quality of education is 

not like that of the students who have no handicaps in carrying on their educational 

pursuits. The situation of female education, especially in rural areas is all the more 

alarming. The socio-cultural norms of the poor section of the society are always 

against the most marginalized and in the poor families, women are the worst 

sufferers.  

 

2.5 TEACHER’S RESPONSIBILITIES WITH PAKISTANI 
PERSPECTIVE 

 
 The standard of education constitutes the general caliber of citizenry. The 

qualitative approach of teaching can be managed through the teachers. It is beyond 

all doubt that the entire march of civilization is centered on the performance of the 

teachers exhibited in the class room. Even the moral standards are undoubtedly the 

most paramount factors initiated by the academic and spiritual approaches of the 

respective teachers. 
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       The role of teacher is also very important in that they have to frame the 

mental structure of the growing students through respective moral and socio-cultural 

credentials. He is supposed to inculcate in the minds of adolescents, the valuable 

assets of our ideological concerns. At initial level, morals are taught through the 

glaring example of religious figures. 

 The positive aspect of this approach is that the students are aware of our 

religious history and they regard the sacred personnel’s who are closely connected 

with the ideological boundary. But some times, the dark aspect of this tendency 

surfaces in the classrooms. Some teachers try to pollute the minds of the students 

reiterating their sectarian biases. They achieve the good will of the likeminded 

people but are hated by the opposite opinion holders in that particular prospect. In 

these narrow vacuums, the teachers win the sweet will of the parents of the students 

whom they are teaching. 

 Keeping on the preceding perspective, the teachers form respective lobbies 

reflecting sectarian approaches. The sorry state of affaires is that they encourage the 

students to fellow the suit in that background. Some teachers go to the extent to 

ignite the students against other teachers for their vested interest. 

 Another compulsion which might attract the attention of thought provoking 

people that, just to improve the academic result, the teachers are obliged to drop out 

the students who are expected to fall through in the examination. The majority of 

these students is poorly off. The sufferers find no means and ways to get themselves 

interlinked with the teaching pursuits. It is a compulsion, in that the standard of a 

teacher is largely based on merely statistics of results. The pass percentage is 
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considered to be the achievement of his professional ability. That’s why; almost all 

the teachers are tempted to disown the expected failures. 

 The Heads of the teaching institutions are also focus of criticism by the 

teachers. Some teachers complain that the Headmaster obliges the chosen few 

teachers who are in his good books and ignores the others. The competent teachers, 

who are not in the good books of the Heads, are thoroughly neglected. This situation 

lays destabilizing effects on the general performance of the teachers. For example the 

other duties which carry remuneration are assigned to the Head’s favorite. These 

teachers are relieved of their teaching responsibilities and earn money through non-

academic works. 

 Another complaint propounded by the teachers against Headmasters is that he 

does not allow the teacher to set papers. Just to grab kickbacks, he is tempted to get 

the papers from private sources. It is crystal clear that only those teachers who are 

engaged in teaching the respective courses can frame and evaluate the respective 

papers based on the respective courses of study. Unfortunately, the duties of setting 

papers and evaluations are assigned to those persons who have links in the Boards. 

 A teacher in strict sense of the word provides a promising leadership. 

Unfortunately in our socio-political context, the teacher is the most disregarding 

figure of the society. Leadership demands a complete moral model and 

comprehensive erudition. In modern countries, the most talented potential of the 

society is encouraged to adopt the teaching profession. However in Pakistan, almost 

every educated person wants to go to any other profession but teaching. The cause 

behind this destabilized position in our colonial background. The privileged class of 
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the society manages to enter in the most lucrative post to carry on aggrandizement. 

Competitive examinations are held to fill there posts. The military and civil 

bureaucracy accompanied by the feudal lords and capitalists join hands together to 

get their children appointed at these positions. The highly promising children of 

lower middle class are left no choice but to either starve or teach in some schools. 

They are not satisfied with this position. That’s why; they lack interest in their 

professional duties. Again the teaching strengths located at peripheries are under 

tight control of illiterate medium sized land lords. These posts are politically 

motivated so no teaching standards can be maintained and teacher and teaching 

profession tends to be disregarded. The situation demands that teaching profession 

should be romanticized. How it can be done is the most pivotal question. We are 

engaged to search out. Some people opine the cream of the society and intellectual 

elites must, one way or the other, be compelled to teach in some teaching institution 

at least for five years. These teachers would inspire confidence in the students and 

their social positions would be uplifted. No lucrative post can ever be given to any 

person who has not being engaged in teaching for the period of at least five years. 

 Teaching demands constant vigilance in searching out new vistas of research 

to learn something new. Mind becomes stagnant by cliché and trodden path. The 

teacher is actually a researcher who must always be busy in looking into the thematic 

areas of his studies and the methodologies which go on improving with added speed 

with every pace of time. It necessitates for the teacher to play as a progressive 

researcher and to be on the on / look of advanced learning. 
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 The teacher is actually a confident person who tries to destabilize fear in the 

minds of the taught. He cannot favour statuesque. He must be balanced, 

comprehensive and a hopeful counselor. The teacher constitutes a comprehensive 

frame work in view of the already assigned targets. 

 

2.6 GENDER EQUITY 

Gender equity means the parallel condition of being man and woman without 

any discrimination. The whole truth is that in the complete and correct way of life, 

the better halves are meant for each other to run the cycle of romance. It is only the 

sense of otherness that both of them have in their other halves. The concept of these 

two genders separation certainly exists but not on unequal terms. Rather, they are 

equal in each and every respect and deserve the same rights irrespective of their 

religion, color of skin and place of birth. Therefore, they are not supposed to feel and 

practice personal prowess without considering the other halves. Beyond any 

reasonable doubt, there are physical differences to be found between one and the 

other but this is so to complete each other only. This difference cannot be taken as an 

aggrandizement of each one, the other.  The pleasure of one sex depends on the 

other. It is very likely that woman is the half self of man. The conventional religions 

history makes it clear that nature caused women to be born from man’s bone. Despite 

that fact both stand equal before the general phenomenon of civilization. In the past, 

however man kept women in bondage because of being stronger physically and 

possessing noticeable bodily power. 
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She is often accused to alluring man for getting out of heaven. The ancient 

Christian also believed that unkindness of woman resulted in death of eternal life. 

Testing the forbidden fruit was established to be the fall of man in the world. That is 

why she was confined within the house and her social and political rights were 

ignored. There are many examples which prove that women are as successful as are 

men. In the field of governance and state-craft, rulers like Queen Elizabeth and 

Victoria in England, and Chand Bibi and Razia begum in the Indo-Pak sub-continent 

are cases in point. There is no need to be fearful that these women were as great 

administration as any king might be and their way of governance was prosperous and 

fruitful. No one can ignore the development of art and culture which was made in 

their reign. History cannot ignore the great fighters like Rani of Jhansi in the war of 

independence or providing the inspiring leadership of Joan of Arc to her army. 

Literary figures like Jane Austen, Mrs. Gaskell, Rose Macaulay and Virgina Wolfe 

expressed that the women also excelled. In other fields of life too, women proved 

that they are equal in each and every respect. We can say with precision that there is 

not even a single field of time and sphere of activity which women have not touched. 

It is crystal clear that in the present age, it is impossible to proceed without 

the contribution of the women on equal grounds. They have been engaged indirectly 

to build the nations. Is it not necessary for all of us to educate women as candidly as 

men are instructional? In the present age of struggle, the influence of women on the 

entire bulk of existence is even more than before. They have to produce all the better 

effects of their typical behavior to exercise calm, kindness and gentle persuasion. In 

the present scheme of things, they seem to be eager to helpful the general human 
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race with added force. At this particular period of time, the woman cannot be pushed 

aside. Otherwise the civilization would lose its balance. Now she is ready to make 

sacrifices with her force of equal capacities. The one-sidedness of the face of living 

is bound to fall down suddenly if the tremendous energies of women folk could not 

be harnessed on the equal footing. The time is ripe when women must step in and 

impart rhythm to their lives in order to become an active partner in life. In their zest 

for social and political activities, women are not supposed to lose their essential 

human treasures. The concept of womanliness is drifting from domestic duties to the 

social activism. 

  Woman is the sweetest flower in the rose garden called universe. It is only a 

woman, who adds colour, glamour and charm to life. It is rightly said, “God took the 

beauty of flowers, the song of the bird, the colours of the rainbow, the laughter of the 

waves, the gentleness of the lamb and wove them into a female being.” 

 

2.6.1 Actions for Gender Equity 

Mangrio (2001) stated the following actions for Gender Equity: 

1. Relaxation of qualification where female teacher are short in supply 

2. Relaxation of age limit for females to facilitate entry into profession 

3. Primary schools will be co-education 

4. All new primary schools will be opened with the ratio 60:40, 60 for female 

and 40 for males.  Similarly the female-male teacher ratio during new 

appointments will be 70:30 until the gaps are minimized 
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5. In order to attract and retain female teachers in rural areas and difficult 

regions of the country, special incentives including monetary facilities will be 

given to female teachers 

6. Incentive package for private institution is being developed to encourage 

private sector to supplement the government efforts in the field of education 

7. System of standardization in facilities and services will be institutionalized 

8. The concept of school based budgeting will be introduced 

9. Training would be provided to teachers to enhance their competency level 

10. Teacher absenteeism will be reduced through consistent monitoring 

especially in rural female schools 

11. School management committee will be strengthened to assist the school 

administration in school functioning 

 

2.6.2 Gender Disparity at Secondary Level 

Gender disparity in enrolment at secondary level of education was 0.4 in 

1990-91 was 0.67 percent in 1999-2000, so the disparity has decreased by 67.5 

percent in the 1999-2000, at the average rate of 6.75 percent annually. At the college 

level it was 0.50 in 1990-91 and it reached 0.81 in 1999-2000, so gender disparity 

decreased by 64 percent with an annual rate of 6.4 percent. The gender disparity has 

decreased comparatively rapidly at secondary school. The gender disparity in 

educational institutions at the secondary level of education was changed from 0.36 in 

1990-91 to 0.52 in 1999-2000 with a 44 percent change. The same type of disparity 

at the college level was 0.56 in 1990-91 and reached at 0.64 in 1999-2000 with 14 
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percent change in the decade. The disparity at the college level has improved much 

lesser than that at the secondary level (Mangrio, 2001). 

 

2.7 GENDER ISSUES 

The major problem which is confronted is that they are supposed to be 

confined within the four walls of the house for various reasons. Social and academic 

activities of the girls are considered to be forbidden. The same orthodox view is still 

held that the girls are for home. However in the contemporary world, the old concept 

in respect of their position is bound to explore the physical possibilities with healthy 

result. To bear brutality is a typical quality of women. And this age of struggle is 

proving their worth in all walks of life. 

Women have occupied exalted position in different fields of life. In the 

present cultural transformation of our society, literal and professional education of 

women is being received. They are exploiting all sorts of drives and initiative. In 

order to win the individual status of their own, political awakening and social 

consciousness are on the increase. Almost, all the constitutions of the various 

countries of the world have granted them equal status with the men. Today there is 

hardly any field of life in which they are not showing their worth and the entire 

human face has visualized that until and unless their participation is made sure; the 

advancement of civilization seems impossible. 

In every part of the world, they exercise their will through taking active part 

in politics. In order to have good government, the contribution of women cannot be 

neglected. They have their full say in all public affairs. 
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Apart from being mistress of her husband and a docile nurse of her bake, she 

is the teacher of all of her children. In household affairs, she works without wages. 

But she also brings in money to substantiate the meager income of her husband. The 

impression she produces among her children is indelible and goes a long way in the 

formation of character and strength in the children. She delivers the services of 

efficient teachers. By virtue of her sympathy, love and precaution, a woman proves 

to be the best teacher in the primary stage of education. They are helpful in directing 

the energies of children into usefulness. In the moments of grave dangers and 

epidemics, they best serve the entire humanity. 

So as far as national reconstruction is concerned, woman is playing a vital 

role in uplifting the general condition of humanity. Pakistani society is very gifted 

and imparts equal rights to the women folk. In Pakistan, woman has been the leader 

of the house in the lower chamber of parliament for two terms. Again, in the present 

parliament, the slot of speaker of National Assembly is also occupied by a lady. Our 

society is leading towards the full emancipation of women with careful 

consideration. It goes without saying, that the entire society has realized the need of 

equal participation of women. The gender balance is reaching on equilibrium and 

room for other facilities for women would also surface is an amazing manner 

alongwith efforts to the betterment of women. We also think positively and 

encourage them in their decisions about their professional study and many other 

matters of life. As  Muslims, we know that the freedom which is on the extreme is 

harmful for women but in the circle of our religion and our values and tradition, we 
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always do provide an encouraging chance to them which can make them  confident 

and brave citizens. 

 

2.8 WOMENS’ RECOGNIZATION IN ISLAM 

 That extraordinary importance is given to females, is evident in the charter 

given to the humanity by the Prophet (PBUH) in his last sermon. That obligation and 

not “rights” will be the frame of reference about roles was said once and for all. 

Reminding humanity of the tremendous obligation it has towards women, an 

obligation to respect, honour, and recognize them in their own right, the Benefactor 

of mankind repeatedly said, “Your women, your women”. Perhaps the uniqueness of 

Islam lies in the fact that it librated mankind for the first time from the alleged “sin” 

which had put the blame of man’s descent on woman. How seriously Islam takes the 

issues involving women and men needs a little elaboration!  

 

2.8.1 Acknowledgement of Fair Sex 

 The Quran iconoclastically rejects the myth of women being the cause of 

man’s descent to the earth. Indeed Adam and Eve both lapsed. But when they sought 

forgiveness, Allah’s forgiveness enveloped them and they regained a state of purity.  

 To end the sex variance and discrimination as the basis, the Quran declares 

the common goal of mankind as realization of ‘Adl (equity, justice). Taqwa 

(dutifulness to Allah) necessary establishment of Ma’ruf (virtue) and eradication of 

Taghut (all kinds of oppression and exploitation; political, economic, social, 
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religious, legal or moral) elimination of Zulm (injustice, deprivation, maltreatment, 

tyranny, vitiation, terrorism, polytheism, immorality, pollution and social 

contamination) and negation of Fitnah wa al Fasad, (foulness, distortion, evil-

mindedness, calumny, confusion, disorder, disorganization, craving, lustfulness and 

corruption). Participation in Islamic social change is an obligation on both men and 

women but how to do it best (Ihsan). Islam does not leave it vague. 

 

2.8.2 Economic Freedom 

 Women, in their own right, and not as a favour, own what belongs to them 

through inheritance or gift, from their parents, husband, children, or other blood 

relations, or through economy transactions, is an established norm and legal practice 

in Islam. However, the Westernized, secularized, or in many situations paganized 

persons who follow Tabarujat al Jahiliyyah, do observe a variance towards women. 

Islam rejects it and dissociates itself from this injustice and Zulm. It makes it 

abundantly clear that even after marriage husband does not automatically or, 

perforce, become the owner of his wife’s belongings. The famous Hadith attempts to 

correct male psychology by saying, people marry a woman due to four qualities: 

wealth, beauty, linage or Din and then it asserts, educates, and instructs that best is 

one who seeks Din or Taqwa. This introduces a change in attitude, behavior, outlook, 

and in the hierarchy of priorities, thus setting the direction of moral, ethical and 

social evolution of an Islamic society in space time. 

 The fact is that the Holy Quran individually and specifically enjoins Zakah 

on believing women and men reconfirms that whether married or bachelor, widowed 
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or divorced, the economic independence of women requires individual obligation to 

pay Zakah. Her economic independence and personal monetary status does not affect 

the (male) head of the family’s obligation to take care of the household, as well as to 

provide for her health care, housing, and other necessities. 

 

2.8.3 Equity in Day-to-Day Dealings  

 While dealing with transactions and matters of legal values, Islam takes a 

positive, constructive and definite approach that: first, obligations must be met; 

second, moral, ethical behavior and attitude must be maintained; and third, in case of 

an oversight or error, necessary evidence must be produced by the claimant. It 

follows, logically, that in a patriarchal (with some qualification) family structure, not 

because of “maleness” but due to obligations and responsibilities to take care of the 

extended family men should get equitable share. If done, otherwise he will be 

deterred from fulfilling his moral and legal obligation. Therefore, it would be gross 

injustice. 

 This must be said very clearly that in order to maintain moral and ethical 

fiber of an Islamic society and family, in Islam, a positive ethical educative and 

cultural process is initiated. In the Islamic cultural and social milieu, thus created, 

there is no “man’s world” or “woman’s world”. However, based on the inner most 

psychology, and personality of men and women, the Creator, Allah subhana hu wa 

ta’ala, Himself has outlined the realms of actions, levels of authority and areas of 

preference among women and men. 
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 Haya the corner stone of Islamic personality require from each sex to be no 

less than honest to one self in observing ones’ obligations. Therefore not only 

physical appearance but even gaze, voice, gestures, and vision must be Islamised. So, 

the Holy Quran declares, “Tell the believing men to lower their gaze and be modest. 

That is purer for them. Allah is Aware of what they do. And tell the believing 

women to lower their gaze and be modest and to display their adornment only which 

is apparent, (i.e. only face and hands). and to draw their veils over their bosoms and 

not to reveal their adornment save to their own husbands or husband’s fathers, or 

their sons or the husband’s sons or their brothers or the brothers’ sons’ or sisters’ 

sons or their women or the slaves, or male attendants who lack vigour, or children 

who know naught of women’s nakedness. 

 The Quranic injunctions dealing with inter-personal relationships help in 

uplifting moral attitudes and suppress and frustrate situations that might lead to 

disruption, moral decay and deprivation in the society. All actions even mental 

attitudes that decrease or lessen one’s Haya are discouraged. Situations that may lead 

to gossip, speculation or confusions irrespective of one’s sex are tabooed. It is 

incorrect and inappropriate to think that Haya, modesty, and fidelity are particular to 

one sex while the other sex is free to behave in any manner. The fidelity and 

virginity of male vision, behavior and actions is equally valued and appreciated by 

Islam. Therefore, measures taken by Islam do not presume weakness on the part of 

one sex and strength on the part of the other. It advises both how to stay in the ethical 

confines while contributing one’s share in creative, healthy and ethical socio-

economic, educational and political action. 
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 That Islam discriminates against women in its law of evidence is also 

misconceived. The established principle in Islam is that evidence should be in 

accordance with the nature of an offence. If an offence requires not one but four 

males, two or three males with all “maleness” and “masculinity” will fall short of the 

requirements of necessary evidence. Similarly, there are situations where evidence of 

one female is more relevant and acceptable than evidence of four or five males. It is, 

as we said earlier, the nature of the act done and not necessarily, the number of males 

or females which is crucial in Islamic law of evidence. 

 

2.8.4 Female Acquaintance in Islam 

Islam gives equal weightage to education of both the sexes. But in the 

Muslim societies this sphere has suffered neglect. That’s why female literacy rate is 

extra ordinarily low in the Muslim countries as compared to that of males. Moreover, 

they are getting education in the same prevalent system. Islam emphasizes popular 

education of men as well as women. It is so crucial, that the Quran and the Sunnah 

make it obligatory for women and men to acquire knowledge. The Holy Prophet 

(PBUH) declared that the faith of a person who pays respect to another for his wealth 

and not for knowledge is defective. 

 The Holy Quran holds that knowledge, particularly excellence in the 

knowledge of the essentials and fundamentals not only brings the scholar more close 

to the ultimate Truth and Reality, but also elevates his status in an Islamic society 

and culture. “The erudite, (Scholars) among His servants fear Allah alone, Lo Allah 
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is Mighty, Forgiving”, and those who are of sound instruction say: We believe there 

in; the whole is from our Lord, but only men of understanding really heed. 

 That “Allah will exalt those who believe among you and those who have 

knowledge, to high ranks”. Allah is informed of what you do. It persuades every 

Muslim, male and female, to declare verbally as well as with action that “My Lord! 

increase me in knowledge”. 

 

2.9 FEMALE EDUCATION 

             Female education is one of the most neglected areas of educational planning 

and practice in Pakistan. At a quantitative level very little is being done especially to 

improve the extent of education amongst the Pakistani women who lag far behind 

men, both in levels of literacy and of formal education, at all stages of schooling __ 

primary, secondary, professional and higher. Qualitatively Muslim women have been 

forced to undergo education tailored predominantly to the needs of men and male-

dominated sectors of the economy and society. The issue of the specific educational 

needs of Muslim women and development of facilities to prepare them for their 

proper role in an Islamic society has not been seriously addressed to at any level of 

policy making in the country.  

Women should be educated like men; otherwise there may be no peace and 

progress. If you yoke an unbroken horse with a highly trained one, the carriage will 

be dashed to pieces and occupant’s life would be endangered. The family peace 

cannot be preserved with such ill-matched life-long companions. Napoleon was 

asked what the greatest need of France was, he replied unhesitatingly, “Mothers”. 
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National progress is impossible without trained and educated mothers. It is said that 

if you train a woman, you train a whole family. Uneducated and ignorant women are 

a stain on society. Woman has some mental gift as man has; then why she should be 

deprived of the blessings of knowledge. Of course, the studies of both differ. Man’s 

studies are mostly public, those of women, domestic; although women in these days 

are coming to forefront in public affairs. In today’s world girls are leading the 

schools, colleges and universities. They are ahead in the galaxies of bright stars. 

They represent their schools in all   co-curricular activities. This is how; today’s 

colleges and universities mostly depend on girls. 

The orthodox people, while they recognize the value of female education are 

opposed to higher education. If women are mentally fit to receive higher education, 

there is no reason why they should not be allowed to develop their mental faculties. 

To give them only the rudiment of knowledge, while they are eager and quite fit for 

advanced studies, is to condemn them to a place of perpetual depression which is 

extremely unjust. All men are not capable of the same powers either; there are 

dullards among them too.  

It is a significant sign of the times that people are awakening to the need of 

educating the girls. Girls schools are being opened everywhere, but still the number 

of educated girls is very small. Especially, in the remote and rural areas; there is 

scarcity of girls’ secondary schools and female staff. Girls are showing extraordinary 

achievement in all walks of life. They are becoming doctors, engineers, teachers, 

player, pilots and businesswomen. They perform their social and domestic duties 

fabulously. They are securing highest marks in secondary schools, colleges and 
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universities of Pakistan. They are hardworking and respectful. They are also more 

disciplined and dependable in academic institutions. Their pass percentage reaches to 

almost a hundred percent. They always snatch away all prominent positions in all 

examinations. If you do not believe you can consult any honor roll, you would be 

stunned to see them glowing on the topmost positions.  

According to Niaz and Valie (1995) education of the female is as important 

as that of any male. Islamic teachings are clear in this respect. They give equal 

weightage to education of both the sexes. But in the Muslim societies this sphere has 

suffered neglect. That is why female literacy rate is extraordinarily low in the 

Muslim countries as compared to that of males. Moreover, they are getting education 

in the same prevalent system. No effort has been made to design the system to cater 

to the special needs of women.  

A special female education system based on carefully considered scientific 

principles should be drawn up where each stage should be self sufficient and 

independent. It should offer courses which suit the nature of women, fulfill society’s 

needs for female services, realize the objectives of Islam, preserve the ideal of 

chastity strengthen the family ties and morals, take into account natural and 

functional specialization and at the same time, spread education among women on a 

wider scale. 

It is a pity that in NWFP and Baluchistan, female literacy rate stands between 

3% and 8%. Some NGOs are striving hard with Govt. organizations for female 

education but they are being opposed severely. Most of the people follow the 

religious parties blindly and do not send their girls to school for education. 
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2.9.1 Causes of Low Enrolment in Pakistan 

  According to Mangrio (2001), some of the basic causes of low enrolments of 

girls at all levels of education, and continuing large male-female differentials in 

literacy and participation rates, as identified by different research studies and groups 

of experts, are as follows: 

1. Poverty, illiteracy and conservation of parents, generating negative attitudes 

against the education of girls. 

2. Low base of female education at the time of independence and persistent 

obsession of parents, planners and community leaders, that first available 

educational facility must be reserved for boys and girls be treated as a second 

preference as compared to boys. 

3. Demand for separate girls’ schools and lack of adequate financial support. 

4. Non-availability of qualified and experienced female school teachers, and 

neglect of basic physical facilities for female schools. 

5. Lack of incentives for girls to attend schools and for teachers to take up 

teaching duties with commitment and devotion. 

6. Irrelevant curricula and ineffective teaching methodology for multigrade 

teaching in schools, where two teachers teach five classes, in one or two 

rooms. 

7. Inhibiting role of uneducated mothers and severe attitudinal barriers to girls’ 

education in the rural and tribal areas. 

8. Non-existence of a girls’ primary school or availability of a school at an 

inaccessible distance. 
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9. Heavy population growth-rate and burden of household work in large 

families, on the female children. 

10. Absence of essential facilities like drinking water, mats for squatting or 

benches for sitting, urinals and space for playing etc. in the existing girls’ 

schools. 

11. Apathy of the community and ineffective supervisory system 

12. Poor effect of non-governmental organizations, on motivating parents and 

girls. 

 

2.10 CURTAILMENTS IN FEMALE EDUCAITON IN 
PAKISTAN 
 
Following barriers can be observed in the female education in Pakistan: 

1. Unawareness of rights 

2. Demographic problems  

3. Insufficient allocation of budget 

4. Dichotomy of provincial and federal authorities 

5. Physical handicaps 

6. Mental and spiritual poverty 

7. Cultural and social indifference taboos 

8. Non interest of civil society  

9. Sexual harassment 

The development of a society depends on the improved conditions of its 

women. In this context, we must keep in mind to: 
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1. Provide equal educational opportunities for women. 

2. Furnish free counseling services and fertility regulation methods 

inconsistence with Islam, available without coercion. 

3. Improve social and economic conditions of rural and disadvantaged women 

by improving their skills through. 

4. Provide affordable and accessible mother and child healthcare facilities 

specifically targeting under-privileged and under served areas with a view to 

ensuring safe motherhood and child survival. 

5. To establish its own population policy and programme in the context of Islam 

to respond to country-specific needs. 

 

2.11 SECONDARY EDUCATION IN PAKISTAN 

The existing needs of getting knowledge through formal learning is hoping 

for consistent demands on making available an age suitable environment to the 

learners rather than provide well worded pages of few books for them. Our 

secondary education level is composed of a two years course of study comprising 

mainly of 9th and 10th classes. A lot of physical changes begin to start over a span of 

this period. In this period of time the learner is in his teens aging between fourteen 

and eighteen. It is actually the years of his age when he guesses that he is confident 

enough to work wonders. The discipline of school hampers the disciples to do 

something which could possibly be desired of him. He has to show modesty before 

the teacher’s authoritative influence. 
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It is unlikely for this level of students to roam the city streets without an 

obvious reason. Around sixty percent students succeed in getting through the 

examination at this level of schooling. After having gotten rid of schools, the same 

students succumb to the temptation of their own choices and have to suffer the rest of 

their lives. Especially they are used as toys by authorities that help them to commit 

crimes. In this way they bite off more than they can chew. They go into the wrong 

path for enthusiasm and enjoyment. Except for the conscious parents’ children, all 

others go astray from the correct path. 

  The majority of these awaken parents children opt for science subjects. All 

students are easy prey for failure in the end after whiling away their time in physical 

fighting. While developing from adolescence into fully grown persons, they are 

considered to be old enough to deal with the physical problems of life. For students 

of this sort, dangerous and unusual things happen in future. None of them has the 

foggiest idea about how to continue along a desirable path. The ugly realities of life 

make them feel frightened, nervous and threatened. In a fit of frustration, they 

commit themselves to wrong course of actions. Without having a viable family or 

social structure, they cannot win a respectable place for them and their respective 

relations. They accept the deteriorated position, regarding it as destiny.  

An international agreement has been reached to recognize these realities. In 

Pakistan, however, many experiments have been made to ensure the concepts of 

joining the duration of four years. Under the popular name of higher secondary, four 

classes namely 9th, 10th, 11th and 12th have been managed under the tight control of 

school. The philosophy behind this action was to help students avoid the 
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environment of negative politics. After these years the students are supposed to have 

completed the transitory period of physical changes and they step into the mature 

age. In this age they are considered to be old enough to decide in their own or to opt 

for choices, they set for themselves. The freedom of choices does not affect them 

seriously because they are fully grownup. The scheme of launching higher secondary 

schools was taken up in the later half of the preceding century but soon it sank like a 

stone subject to inattentiveness. However during the previous decades, an attempt 

was structured to fall it into operation from village to higher level. Especially in the 

period of the eighties, the special interest groups were kept away to make it a 

success. But the ill-disposed intentions did not allow it to happen. We have to show a 

lot of pluck in gaining victory for this system of schooling. 

We should give an open chance to make a particular situation in which the 

students could spend their four academic years consistently without lack of control. 

This is, because the period of adolescence is considered to be silly in which difficult 

choices can make on part of those who are yet growing to full strength. After 

spending years in the strict control, the force, energy and efforts of the young men 

could be harnessed in order to make them beneficial to the sociable needs. Secondary 

education should be revamped in such a manner that it might prove fruitful for the 

higher education. 

  It is needed for the growing students to train them on professional grounds 

because educated people should have faculty enough to carry out their social 

responsibilities. In our educational pursuit the students are not ready to lead their 

social life effectively because they lack concrete strategy to explore the vocational 
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choices. In order to structuralize the personal career of the students, the prevailing 

ground realities must be kept in mind. Normally the options are not open to the 

learners to develop affective skill which might win them a respectable support for an 

organizational sense of purpose. The students have to face barriers in terms of social 

adaptability while trying to ascend to better social sectors.  

Secondary education in Pakistan has failed to enable the students for 

economic survival. Millions of students can be observed working as laborers after 

metric. To prevent that sort of gruesome situation, Govt. must take prompt and 

concrete steps. The secondary education should be altered in accordance with the 

need of producing technical and professional trainees. Computer, technical and 

professional education should be initiated straight away. 

According to Bhatti (1987) secondary education has an important role to play 

in accelerating the pace of our development. Secondary education enables the 

students to develop critical attitudes and sound judgment, logical reasoning and 

synthesis; creative approach in all disciplines: perseverance in intellectual and 

physical efforts.  

 

2.11.1 Objectives of Secondary Education 

According to the National Education Policy (1998-2010), the following 

objectives need to be kept in view while launching the programs of reforms for 

secondary education. 

i. To prepare the students for the world of work, as well as pursuit of 

professional and specialized education. 
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ii. To develop the personality of students as enlightened citizens of an 

Islamic State and peace, loving citizens of the world at large. 

iii. To ensure that all boys and girls, who are desirous of entering secondary 

education, are not deprived of their basic right because of non-availability 

of the schools. 

iv. To design a system of recruitment, training and selection of teachers in 

such a way that well-qualified and trained teachers are available for all 

subjects offered at secondary level. 

v. To prepare and make available such teaching-learning material which 

makes learning rewarding and attractive. 

vi. To introduce a system of evaluation which emphasizes learning of 

concepts and discourages rote memorization. 

vii. To remove ambiguities and contradictions in the operation of 3-tier 

system of education and design rules, regulations and practices that 

ensure smooth functioning of the system. 

viii. To adopt a balanced approach towards integration of technical/vocational 

education and evolve a system, which is cost-effective and practicable. 

 

2.12 PROBLEMS OF SECONDARY EDUCATION IN RURAL 
AREAS 

 
 Like all third world countries, Pakistan is facing a very problematic situation 

while fulfilling the universal target of educating its citizens at a secondary level. The 
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position is all the more deteriorating. Following are the problems which are 

hindering our march towards the realization of secondary educational dreams.  

Poverty is no doubt, a universal problem but Pakistan is among the poorest 

countries of the world, so far as structural base of state is concerned. However 

Pakistan has resources enough to manage adequately but on the face of things, the 

lack of management makes it entirely deplorable. Remaining in the vicious circle of 

poverty, we could not impart proper attention to education especially in rural areas. 

Owing to poverty, the lowest session of the rural society cannot send their children to 

schools. They rather fancy to send them to the fields to make lively hood on the other 

way round the middle class preferred their children to be send to the big places. 

That’s why education in rural areas is totally ignored. 

Poverty forces the parents to send their children for earning which cause the 

problem of child labour. In the far flung areas, there is scarcity of infrastructure. 

There are no roads which can connect them to the tehsil and districts. If however the 

parents agree for their children to get admission in the school, the children find it 

formidable to get to the school in time. Some times they do not appear in the school 

for two or three days and stay absent from their respective teaching institutions. This 

lack of continuity most often results in drop out. 

Another thing which affects secondary education is the fact that during 

harvesting season, the parents have to earn livelihood and food staple for the entire 

year. For that purpose they need the support of their full family to work with them. 

In these months, the students cannot attend their learning institutes altogether. 

During the wave of the present terrorism, the students feel security threats. The class 
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distinction is also a major problem which cannot allow the lower economic class 

students to be responsive to their studies. Vanity is also a social evil which spoils the 

image of education. On part of teachers, there is dearth of internal assessment skills. 

How ever they were discovered to be engaged in petty gossips and rumoring about 

one another.   

In rural areas, there is lack of collaboration among the stake holders including 

parents, teachers and students. In the feudal society, the people are attached to one 

feudal lord or other. On this basis they become accomplices and form dangerous 

groups. In rural areas, the individual differences are marked. In same of the schools, 

the strength of the students is not very encouraging. The students suffer most due to 

social, cultural and political crises. The educational authorities are securing their 

appointments by the political indulgence of the lords. They have no work to do but 

appease these lords. They do not pay heed to the professional responsibilities. The 

ugliest face of the circumstances is that the entire society is totally indifferent to 

these handicaps. 

There is no coordinated enthusiasm among the students and teacher with 

regard to attaining real education. Irregularity is not associated singularly with the 

students; the teachers themselves show the same attitudes. Discipline is not held in 

the bucolic schools. Co-curricular activities including literary support pursuits are 

not fervently addressed in rural schools. There are no ways and means for the 

students of rural schools to furnish their future planning. In rural schools, the 

strength of students is not enough for proper examination centres to be established 
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there. They are located at such place that a lot of students cannot appear even in the 

examination in case of any untoward situation.  

   In the same villages, the electrification is not accessible. Even if electricity is 

available; there is load shedding of more than half the day. Cultural and religious 

rites are the most time consuming activities of the rural students. They plea, their 

parents compel them not to attend school in favour of these activities. Teaching and 

learning accessories are not found in the rural schools as compared to schools locate 

in urban areas. There are no libraries, no media access and other facilities which are 

supposed to be found in the cities. Thanks to these handicaps, the teachers of higher 

degrees do not like to work in rural schools. In the rural areas, the people in general 

are orthodox and old fashioned. That’s why, the students show unseeing behavior in 

the secondary schools. Corporal punishment is the order of the day in rural 

secondary schools. The teachers do not address their problems through socio 

psychological methods. They only resist them by corporal punishment. All of these 

handicaps are getting in the way of quality education promotion at secondary level in 

the rural areas.   

 Erpelding (1999) described a strong relationship between teacher autonomy 

and school climate.  Maxwell (1997) found the correlation of school resource 

variables and student demographic variables.  
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2.13 PROBLEMS OF SECONDARY EDUCATION IN URBAN 
AREAS 

 
 In education, there are particular problems at every stage and every level that 

students of our country face. Then the problems of rural and urban areas are also 

different from each other. At secondary level, students of urban areas particularly 

face so many problems that are discussed here one by one: 

The first and the foremost problem faced by them is that their number is 

always increasing but the number of schools is not on increase proportionally. The 

results are very grim and serious. This over crowding results in the deterioration of 

the standard of education at secondary level. 

The students of urban schools are always in overcrowded classrooms. They 

cannot get the individual attention of their teachers. The teacher no doubt assigns 

them a proper quantity of homework but he is often unable to check them, correct or 

point out the short comings. Individual attention and encouragement is a compulsory 

element to achieve successful teaching but how can a teacher do this task? 

Due to lack of individual attention, the students are compelled to seek private 

means of guidance. They turn to the tuition centers and academies for each and every 

subject. In this way, they have to bear heavy expenses on their education. In these 

circumstances, the students belonging to low and middle groups of income have to 

adopt different means of earning which is not an easy task but a heart rending 

spectacle. It badly affects the physical and educational progress of the poor students. 

These circumstances also compel the poor students, with confused minds to buy 

guide books, model papers, test papers and even guess papers to get through the 
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annual examination and drift onward to the college life. In the secondary schools of 

the urban areas, a large number of students from rural areas also come to seek 

admission. These fellows have to face different problems and hardships for provision 

of dwelling, food and other necessities of life. 

In urban areas most of the students have to cover long distances to reach their 

educational institutions. Some have to miss their lectures and others have to pay fine 

for coming late and for absence. It is a bitter fact that there is a lot of commercialism 

in education but the students of the urban areas have to face all of it and are bound to 

participate in it financially and socially. In the recent age, politics of the country and 

the world is also affecting these students badly. Strikes and protests have become the 

routine of the day. Terrorism is on its climax. In view of the circumstances, 

educational institutions are frequently closed which have a bad affect on the studies 

of specially secondary school students. 

In the present non educational atmosphere of third world country, the 

circumstances are not in favour of good schooling and education but in spite of these 

sorrowful facts that teacher is bound to show good results. So to save the reputation 

and services, sometimes artificial and unfair results are shown; such successful week 

students spoil the whole educational process and the true students also suffer a great 

loss.  

Fluctuating government policies about examinations at secondary level are 

also creating problems for the students. Some times, the students have to appear in 

the part system and next year they take the examination of a combine system. The 

students are asked to follow the 850 marks scheme one year, and a new scheme of 
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1050 marks is introduced the next. In our country inadequate teaching aids, science 

and computer laboratory equipments and apparatus are proving to be a great hurdle 

in teaching the students properly. Secondary education is being politicized these 

days. The teacher has become a puppet into the clutches of politicians. In urban 

areas, the transfer of the teacher is based on the political affiliation. His efficiency 

and performance is totally ignored. Similarly, some teachers take interest in politics. 

They often threat the Heads, and neglect the discipline of the institution to fulfill 

their desires. The Heads cannot take these bulls by the horns. Thus undue favour 

destroys the management as well as the educational performance. The court-dressers 

personnels are also proving fatal for the institution.  These worthless people make 

lobbies based on political and sectarian grounds which are foiling the students. The 

collaboration between the parents and teachers can not be seen either now-a-day. 

 Pope (1983) describes evaluation as the means whereby we systematically 

collect and analyze information about the result of student’ encounters with the 

learning experience.  Gay (1985) defines that evaluation as a systematic process of 

collecting and analyzing data in order to make decisions. Shah (1995) states, those 

examinations are an integral part of the entire system of education.  Unfortunately, 

teachers are not aware of evaluation techniques like SOLO Taxonomy. The papers of 

December test and annual examination are bought from the private companies like 

Kiran, Friends, Lasani and Ghazali etc. These sub-standard papers, full of mistakes 

are given to the students for their annual promotions. This is only due to scarcity of 

evaluation techniques among the teachers.  
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2.14 MISMANAGED SYSTEM OF EDUCTION IN PAKISTANI 
SECONDARY SCHOOLS 
 
This is a sorry state of affairs that our deteriorating standard of education at 

secondary level is alarming and disturbing. If we observe and compare the standard 

of our students among the students of different nations, we would be shocked to see 

where we stand? There is no doubt that we are going to be collapsed. Infact, we are 

travelling in such a boat whose bottom has many holes. Its sails seem to be broken. 

Waves of the time are very stormy. Sailors have become tired. If we do not awaken 

now, when would we be vigilant? 

 Our system of education was established some decades ago in the past. At 

that time, it may be consistent with the needs and requirements of the age; but now it 

appears absolutely outworn and ineffective. It should be revised and improved 

according to the new challenges of the world. We are lagging behind in the 

innovations of science and knowledge. The rapid revolution of technology demands 

an instant alteration in the course of studies.  

 In our country, the principal purpose of education is to get a job so as to earn 

a handsome amount of money to meet the necessities of life. This is not possible 

without professional, technical and scientific awareness. On the other hand, the 

course of studies does not provide practical knowledge of science and technology. 

Moreover, the economy of our country is not so stable as to offer employment to 

every educated young man. Besides, the graduate of our country is not equipped with 

professional or technical training. He is good for nothing. He hates manual work; 

thus remains unemployed. The unemployed youth, when frustrated, fall victim to 
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social evils and thus, instead of becoming useful citizens, turn out to be useless. It is 

an admitted fact that an evil generates other evils. Thus, a great majority of society 

yields to corruption, theft, murder, kidnapping and terrorism. 

 The examinations are not contributing their central role to control the 

worsening situation in education. Cramming practice among the students is being 

encouraged. The current system of examination is such, that they just test the 

memory of the students. It is not an inclusive test of knowledge, understanding and 

comprehension. The questions asked in the examination are not enough to promote 

the innovative input of the students. The usual practice among the students is to learn 

everything by heart without complete comprehension of it. This routine succeeds in 

the present system of examination. Though the students pass the examination in this 

way, their sense of awareness is not improved. Furthermore, the method of 

evaluation of scripts is scanty and faulty. Every examiner has his particular outlook, 

temperament and a specified way of observation. Even the atmosphere affects the 

mood of examiner. Consequently, the assessment is generally rather personal and 

therefore inaccurate. Moreover, the questions asked in the examinations are 

subjective; they cannot be awarded exact marks. The examiner awards marks 

according to his own judgment. Consequently the standard of evaluation is 

erroneous. 

 Papers are not marked properly by the examiners due to some concrete 

reasons. The most significant task of marking is assigned to non-qualified examiners, 

and badly set exam papers discourage many good pupils. Metric Physics paper set by 
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the Federal Board in 1994 set a record by having no less than 44 mistakes on a single 

sheet of paper. 

In our country, examinations usually take place in acute seasons. The severity 

of seasons creates several predicaments for the students. They cannot concentrate 

fully on their studies. They have to go to the examination hall either in the scorching 

heat of summer or in the intense cold weather of winter. Owing to the extreme 

weather conditions, our academic terms are also short and brief. Consequently the 

students cannot study their courses thoroughly. This also adds to the difficulties of 

the students in the examination. 

Substandard textbooks are also deteriorating the quality of secondary 

education. There are many spelling and composing mistakes in Pak Studies book of 

10th class edition February 2004. Misconceived words are used that show the 

negligent and deficient knowledge, and carelessness of the Punjab Text Book Board. 

Other Nations have brought changes in their textbooks according to the changing 

context of time, we are still teaching static content. For instance, in 9th class English 

2007, there is a lesson in which telegram and booking of telegram is explained, 

where a form is given to fill. There is no use of telegram in our daily life now a days. 

This is the age of computer and internet. The world is going to introduce innovative 

and scientific lessons in their textbooks for developing the scientific ideas in the 

minds of the students. We are still teaching stereo type content. Our libraries have 

out dated books. In secondary schools, you will not find the latest informative books 

in the libraries. Students are being deprived of creative thinking. They have 

superficial knowledge about the topics. They cram the definitions but can not 
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explain. Generally secondary education has a paradoxical position in the society. It 

possesses a transitional stage between education and society.  

A large number of teen-agers are expelled from the schools for better results 

of secondary school certificate examination. If the number of students admitted in 9th 

class 2006 is compared with the number of the students appeared in examination of 

10th class 2007 in the Boards of Intermediate and Secondary Education of the 

Punjab, you would be wonderstruck that thousands of students are expelled from the 

schools for the sake of better results. In a country where more than three lac students 

fail every year at secondary level, this number of drop out is alarming. These 

dejected and forlorn teenagers may prove fatal for the integrity and solidarity of the 

country. 

According to Hoodbhoy (2001) the quantitative aspects of less dismal school 

enrollments have dropped form a pathetic 60% in 1991 to 58% in 1997 and nearly 

half of these students drop out before the end of high school.  

Tuckman (2003) stated that many students who are disadvantages drop out of 

school because they can see no immediate rewards for continued attendance. Many 

of them have a history of failure through out their school careers. Lack of ability, 

little regard for the value of education, disinterested parents, unstable home 

conditions, poverty, physical disability, and a low level of aspiration are but a few 

factors contributing to their lack of progress in school. 

According to Saddiq (1993) in Pakistan today we are living with a complex 

of attitudes which is a creation of despair and hopelessness but I must hasten to add 

that there is also some hope at the same time. The chaos created by these conditions 
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is a historical process in which skies have darkened a good deal and naturally one 

ought to expect the first rays of the new dawn after some time. 

Table 2.2:  Alarming results  

Group Sex Appeared Pass %age 

Science  Male 18030 8200 45.48% 

Female 5654 4201 74.30% 

General Male 6458 820 12.70% 

Female 9322 4433 47.55% 

 

Source:   Annual Guzzet Board of Intermediate and Secondary Education Sargodha  
   (2005). 

 

2.15 JUSTIFIABLE NEXUX OF TEACHER AND THE TAUGHT 

 Who is an ideal teacher? An ideal teacher is one who is neither like a friend 

nor like a teacher. Although his behavior towards his pupils is friendly yet he is not 

free with them like a friend. He is more sincere to his students than their friends but 

he keeps them at a respectable distance. He tries to understand and solve their 

problems like a true friend but unlike a friend, he does not ignore their defects. He is 

their benefactor who does whatever is in their interest. He respects his students but 

maintains his dignity while dealing with them. 

 A teacher in general and an ideal teacher in particular cannot afford to be like 

a friend because friendship leads to too much familiarity. A teacher has to perform a 

role of a genuine guide. He must therefore, possess the qualities of there leadership. 

He must be close to his students but not close enough to be taken for granted. 
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Closeness and aloofness must go hand in hand. This is not the kind of relationship 

which is expected of two friends. 

 An ideal teacher is also a teacher but does not appear to be one. He is 

different from the ordinary run of teachers. This is because he is a born teacher. 

Teaching is his passion. He considers it the only justification of his life. He enjoys 

teaching. The day he misses the class is a sad day for him. He is a teacher because he 

was programmed to be a teacher by nature. He has vast and profound knowledge but 

does not display it unnecessarily. He comes down to the level of the students to 

establish an intellectual contact with them. He always tries to keep abreast of the 

latest trends in his field of knowledge. He continuously goes on improving himself. 

His thirst for knowledge is unquenchable. He thinks creatively and imparts 

creativeness on his students. He teaches less and motivates more. He persuades the 

pupils to learn and to think for themselves. He does not impose his knowledge upon 

them. He discovers the hidden talent of his students and shows them a direction. He 

energizes them and lets them realize their potential. To conclude, we may say that he 

is not just a teacher. He is a motivator. He is a discoverer. He is an inventor. He is in 

essence a true educationist. Despite being friendly, he is not a friend of his students 

but a real benefactor and despite being a teacher, he is not a mere teacher. Idealism is 

the basic characteristic of an ideal teacher and therefore he is neither like a friend nor 

like a teacher. He is something that can be only imagined but not explained. 

An ideal teacher assesses the mental level and aptitude of the students and 

perceives their difficulties and complications. He keeps in mind the individual 

differences for effective learning. Before teaching the students, he learns from the 
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students and keeps on learning repeatedly. He then becomes their companion for 

remedial teaching. He makes every possible sacrifice for his students and shows 

affection and tenderness. He becomes the appreciator of the little qualities of the 

students and often overlooks their faults. An efficient teacher encourages the 

students on their achievements. In stead of corporal punishment, he presents himself 

as affectionate and kind. The students are deeply devoted to such kind of quality 

oriented teachers. Such teachers are always respected by the students, their parents 

and the society. 

Pollard, (2005) stated that we want to encourage teachers as reflective 

practitioners, to think about what they do well, to reflect on what they could share 

with colleagues, as well as identifying their own learning needs. Lindsky (1993) 

described that improving teachers and their teaching is a continuous effort that must 

take into account, the interactive effect among multiple variables. 

 According to Pani (1987) the important task of a teacher in present era is to 

give new dimensions to the thinking of student and raise the standard of qualification 

in all professions. As a result of educator’s efforts, students get stimulation and 

steadily supersede the traditional standard. Ryan (1994) stated if a completed teacher 

can be obtained, the likely hood of attaining desirable educational outcomes is 

substantial. 

 

2.16 PARAPHERNALIA OF A PROGRESSIVE TEACHER 

Teachers are like banks and the students are like surging tide of fresh and 

crystal clear water. Where this heavenly water soars, the nourishing of teaching 
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learning atmosphere takes place. It is no doubt that the destiny of a nation is shaped 

in the classrooms. It is the teacher’s tongue that opens the secrets of nature. There is 

a direct link between the achievement of the student and the methodology of the 

teacher. A secondary school teacher must be oriented with the following teaching 

skills: 

i. Comprehensive sense of subject 

The utmost skill of a teacher makes it mandatory that he should have full 

mastery of the subject that he is supposed to teach the learners. Hussain (1999) stated 

that quality oriented teachers must be academically well trained in the subjects he 

teaches.  

ii. Latest equipment 

The modern philosophy of teaching lays great emphasis on the changes 

which are taking place around the world. It is common knowledge that the physical 

feature of life is going on transformation with the advent of time. It is therefore 

necessary for the teacher to keep the students abreast of the latest approaches to 

instruct his disciples.  

iii. Thematic conceptualization  

 Ours is an ideological state. In the middle of 20th century, there are only two 

states which have been created on the ideological lines. They are Pakistan and Israel. 

The later is mushrooming for ideology not only in her state but also thirsting for it 

beyond. Likewise Pakistan was also created in order to implement the Islamic 

philosophy of modern state that makes it necessary that the teacher must be equipped 

with the ideology of Islam. 
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iv. Concrete approaches 

 There are many objectives of teaching among various designs of education. 

There are concrete grounds on which the students must be instructed. No teacher can 

poor look the surging demands of education. 

v Order of educational items 

 The teacher should keep in mind the semantics of learning and follow 

accordingly. There must be orderly arrangements in the subject of study; the teacher 

should be observing following. 

vi Interest oriented learning 

 In order to effectively interest the students according to their levels, the 

teacher should use appropriate techniques which might arouse interest in them. 

Passive teaching can discourage the learners on their way to learning. 

vii Across the board treatment 

 The teacher is supposed to be a role model before the students. He must 

observe the essential values in the class room so that he might propagate the 

equalization of human race. 

viii General estimation 

 The teacher should adopt his teaching techniques in a way in which he could 

effectively judge the progressive learning. 

ix Co-curricular activities 

 The teacher is supposed to encourage the learner to make their explorations 

and readings other than the curriculum. But the things which he recommends for the 

students to carry out should be pertinent to the level and taste of students.  
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x. Classroom discipline 

 Without discipline, no serious activity can be performed. There is no denying 

the fact that the teacher should be kind as well as soft but the discipline can not be 

sacrificed in any way. 

xi. Evaluating techniques 

 A pains-taking and committed teacher uses question and answer technique to 

evaluate the achievement of the lesson as well as his own teaching. It is considered 

the touch stone which helps the teacher to assess the individuals. The teacher may 

change his method of teaching for effective learning because evaluation is the only 

way that leads the teacher to the attainment of the students.  

 Jonathan Bundy (2006) described five core propositions of what teacher 

should know and do. 

i. Teachers are committed to students and their learning. 

ii. Teacher knows the subjects they teach and how to teach those subjects to 

students. 

iii. Teachers are responsible for managing and monitoring students’ learning. 

iv. Teachers link systematically with their practice and learn from experience. 

v. Teachers are members of learning communications. 

Packard (1997) stated the following classroom management skill for co-

ordination with students:  

i. Meeting a class for the first time. 

ii. Gaining attention and setting the class down. 

iii. Coping with interruptions. 
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iv. Learning names 

v. Avoiding disruption in the class. 

vi. Using black boards. 

vii. Organizing practical lessons. 

viii. Doing yards/bus/break duties painlessly. 

ix. Ensuring equality of opportunity within teaching. 

x. Strategy for raising achievements. 

 

 

2.17  EXPECTED COMPETENCIES OF THE TEACHERS 

 Teaching competencies are the native and acquired capabilities which can 

bless a professional teacher with a variety of techniques to impart knowledge 

effectively. It involves visible and invisible character credentials. As a matter of fact, 

knowledge is supposed to be communicated through a variety of techniques. For the 

living functional profession, it is most necessary to use formal and informal pieces of 

knowledge. The teacher should have the ability to speak before the students and his 

colleagues. He must also socialize with his peers. It necessitates him to be competent 

enough to possess the values which are considered to be associated with mobility. 

Above all, his psychological and intellectual development must always be on the 

move. It is a crystal clear reality that all of these trades are highly beneficial for the 

students because for any profession, the probability of finding respective skills are 

mandatory to make it most advantageous.  
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High level of intellectuality coupled with literary and aesthetic taste makes 

the process of learning colorful and inviting. Pedagogical knowledge is not only 

essential for the teacher but he should also observe the anthropological behaviorist 

posture. In any activity of learning, the favorable nexus among the stake-holders can 

never be overlooked in any condition. The teacher should be equipped with the 

theoretical and conceptual command of the respective subject. All of these things 

should be combined through pragmatic techniques. 

Rychen & Salganick defined competence as the ability to achieve complex 

goals in certain context with the mobilization of cognitive as well as non-cognitive 

aspects of functioning. Competence is a generic term for the knowledge, skills and 

attitudes required for adequate functioning in the profession. Teacher competencies 

involve subject knowledge as well as “pedagogical” knowledge and skills which 

enable teachers to work with individuals and groups, with colleagues and other 

professionals that are responsible for children. Values are also an important 

component of competencies: teachers’ values and attitudes in regard to children and 

their psychosocial development, as well as values and attitudes related to their own 

professional development. Medley (1997) concludes in his research that teacher 

competencies affect students learning. Quina (1989) stated that effective teaching 

stresses conclusions, analysis of cause and effect relationship between the teachers’ 

and students’ behaviour.  Singh (2004) has defined the term competence as under: 

The term “competence” is frequently used when we talk about any profession 

or work that expresses one’s quality of being competent, possessing, adequate 

professional skill, knowledge, qualification or capacity. Rockoff (2004) found that it 
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is possible to ask the question: how much of the variation between teachers can be 

explained by characteristics such as gender, age, experience, and qualifications? 

We can study expected competencies of a secondary school teacher under 

following headings: 

Sense of equity: The teacher should behave in a manner in which he seems to be 

impartial towards his taught unequally vocally. Any bias might hamper the entire 

process of learning. In any society, the people belong to varying social classes. So far 

as edification is concerned, the sense of equity is of basic requirement. One thing 

which is of vital importance is the fact that all human beings are equal in each and 

every sense. 

Portion of variety: A teacher must always be cognizant of his own method of 

teaching. He should scrutinize himself and change his methodology accordingly. In 

order to enhance interest among the learner, the teacher should be lenient in adapting 

himself in many ways. 

Role model:  Generally, all the preachers of various faiths emphasize that one 

should expect of others, the behavior which is supposed to be delivered by him. In 

higher activities of learning, this motif is all the more important. The teacher should 

act in presence of students morally. 

Planning:  Planning instruction involves teachers’ understanding and modifying the 

curriculum to fit the needs and characteristics of their pupils. Planning helps teachers 

reduce anxiety and uncertainty about their instruction and allow them to review and 

become familiar with the subject matter before teaching and getting started. 
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Evaluation: Evaluation is the art of determining the change in the learner’s i.e. 

educational outcomes and their comparison with instructional judgment about the 

nature of change. 

Empirical judgment:  The teacher must be realistic about the grading of his pupils 

to enhance their performance in their academic achievement. The subjective 

judgment does not hold water in all circumstances. The objective opinion however 

formed by the teacher in respect of his students in very fruitful.  

Environment affinity:  The teacher normally belongs to the same socio-cultural 

milieu in which, the students are supposed to be developed intellectually. Every 

person is rather affiliated with a surrounding in which he has the luck to have been 

born. That’s why; the teacher should promote that particular socio cultural preview 

without any bias. 

Co-operative teaching:  The concept of co-operative teaching is being adopted by 

the developed nations. In our society, collaborative activities of teaching must be 

adopted to get the most benefit for the learner. 

Self-evaluation:  Self-evaluation is a noted conventionalized phenomenon which 

can go a long way in increasing teaching competency. It entails that the teacher 

should observe keenly, the other teachers also to develop him for accepting good 

things from them.  According to Shahid (2003), the teacher should be equipped to 

respond to the evolving challenges of the knowledge society.  

Inevitable nexus of the stake holders:  The trinity of the taught, the teacher and the 

parents should be ensured by the teacher. Among them the teacher is the only factor 

which can make them combine consciously. On the other hand, the other two factors 
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namely the parents and the students have no professional competences to make it a 

success. The teacher can highlight the areas of responsibility of all the stake holders 

using his full acumen. 

Growing teaching approaches: The progressive teacher should admit that there are 

various ways to educate the students. For example, playing and using linguistic drills 

and other games can also be used as viable means for progressive teaching. 

Student’s background knowledge:  Another competency which is supposed to be 

found in teacher is the fact of knowing the student’s background. This particular 

competency enables the teacher to impart knowledge effectively. 

Maximal Information about student: The teacher should feel the inner working of 

the students and devise his teaching methodology to have the feel of their 

sensitivities. 

Encouragement of socialization: The teacher should promote an atmosphere in 

which all the students can interact intellectually and socially. 

Total involvement of students:  In order to keep his lessons intact, the teacher 

should promote an environment in which all the students can involve in the lesson. 

No student should be left out. 

Essential set of morality:  The teacher should be conscious of promoting his 

personality exentiats recommended by all the ethical concepts. 

Accurate assessment of student’s work: The teacher is considered to be 

progressive if he possesses abilities to assert the student’s work for the hemi fit of the 

entire class. For that purpose he will have to include all of these assessments into his 

lesson plan. 
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Complete investigation of a student:  The teacher should keep in mind the learning 

process and speed of the student. He should be responsive to the concerns of the 

students with the growing awareness. He should support group work to investigate 

the learning progression individually and collectively. 

 

2.18 LESSON PLANNING 

A lesson plan is a teacher's detailed description of the course of 

instruction for an individual lesson. A daily lesson plan is developed by a 

teacher to guide class instruction. Planning the material is much more difficult 

than delivering the lessons. Planning is when you look at the curriculum 

standards and develop the content that matches certain standards like keeping 

into consideration, the needs of the children you are planning for. Luckily, 

textbooks that are adopted for your subject areas are typically written with this 

in mind. All details should be written down to assist the smooth delivery of the 

content. The extent of the detail will vary depending upon the number of years 

of experience that the teacher has and the number of times he/she has taught the 

lesson. Obviously, an instructor with several years of experience may have plans 

that are much less detailed than beginning teachers. There will be requirements 

mandated by the school system that employs them regarding their 

responsibilities. A competent teacher knows the importance of deliberate and varied 

planning activities. Planning activities include the teacher’s knowledge of 

instructional objectives and activities, multiple instruction models and current 

content. 
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Lesson plan is a teaching outline of the important point of a lesson arranged 

in the order in which they are to be presented; it may include objectives, points to be 

made, question to be asks, reference to materials and assignments. Lesson plan is a 

teachers’ own guide to control the teaching learning process under the conditions 

defined himself in. It is no wonder that there are as many lesson plans as there are 

teachers on a single topic. A lesson plan is for the personal use of the teacher and it 

shall be as good as he can make it.  

Planning is a device essential to economize time and to make the teaching 

systematic. It enables the teacher to aim at objectives appropriate to the lesson and 

suitable for the class and thus guides him in the attainment of those objectives. A 

lesson plan enables the teacher to cover a vital field in a limited time. Since the 

questions or assignments are previously planned, they are thought-provoking and 

relevant. The important questions relating to scientific topic and application of 

science to our every day life find relevance as planned rather than extraneous 

questions. The teacher feels confident with the lesson plan by his side because he is 

aware of difficulties that may arise in the class room and is prepared to deal with 

them. A lesson plan reminds the teacher of the specific goals to be attained through 

classroom teaching and gives him a clear picture of what is to be pursued and what is 

to be avoided. Planning requires selection and organization of the subject matter for 

presentation in the class. The teacher has to select the teaching aids and materials 

such as apparatus equipment, charts, models, diagrams or films etc. before giving the 

lesson Moreover; it requires the teacher to plan activities for demonstration for 

individual and group practical work. It also provides for planning activities to 
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develop the other virtues. Blackboard summaries of the essential points, class tasks 

and home assignments are other important features of a lesson plan. It enables the 

teacher to connect the present lesson with the previous lesson and the lesson that will 

come next and thus to maintain a continuity in teaching.  

Joyce and Weil (1996) state that lesson plan delimits the field of work of the 

teacher as well of the students and provides definite objectives for each day’s work. 

As the goal is determined, the teacher gets impetus to realize his goal.  

 

2.19 DESCRIPTION OF AN IDEAL TEACHER 

The best teacher proves the echelon of the whole system of education. Level 

of quality and achievement of excellence are due to the untiring efforts of the best 

teacher. Infact, the achievement of the students is maximized by the best teacher. He 

illuminates the students with the candle of knowledge even in the poorest system. 

The best teacher is really a builder of today and the architect of tomorrow. 

Parents may not be aware of a child’s true abilities and how those abilities 

might be developed to serve the common. The teacher will have to do what he can to 

help them exercise foresight and make wise decisions. The teacher is the only 

changing agent of the society who has contact with all the children. The best teacher 

has the full opportunity to discover the bright and gifted in the rising generation. This 

obligation is not only teaching in the class room, but also to co-operate with his 

colleagues. 

The teacher who can cultivate or revive creativeness is a creative artist in his 

own profession. Creation is the acme of the learning process. The best teacher does 
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not show the students the way of cramming or learning by role. He gives purpose to 

strive. He stresses on creative writing. All of his experiences contribute to children’s 

growth as individuals by giving them valuable experience in the democratic 

processes. The best teacher is always a good planner. He thinks in advance about 

“who, what, when and how”. He knows clearly what he wishes to accomplish. He 

examines his results objectively and honestly. Thus he is able to tell how well he has 

succeeded. 

Good evaluation of an enrichment activity requires joint effort by pupil and 

teacher.  In the words of Atkinson (2000), it is clear that effective teachers make use 

of judgments all the time, as they adapt their teaching to the ever changing learning 

challenges which their circumstances and pupils present to them.  Fortaz (2005) 

described that effected classroom management begins with the teacher. The teacher 

must plan well so that the students will be able to meet their learning and behavioral 

objectives. According to Veenman (1994), discussion and information exchange 

seem to be an important aspect in the implementation at the classroom level and in 

knowledge utilization. Coleman (1985a), (1987b); Earls, Beardslee & Garrison, 

(1987); O’Donnell, Hawkins, Catalano, Abbot & Day (1995) educational theorists 

argue for teachers to take a more active role in nurturing students. 

We can study the basic ingredients of a successful teacher under the 

following headings: 
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i. Conscientiousness 

A good teacher is always firm in the matter of class and school discipline. His 

discipline is not only through strictness and severity but through love, sympathy and 

wisdom also. A teacher is a man of high honesty. 

ii. Optimistic and Diligent 

The teacher must have friendly and sympathetic relations with his students. 

He must encourage them for creative activities and deal with them with a smiling 

and sincere face. 

iii. Responsive 

The teacher must come to his class fully prepared for the lesson. He must 

have complete command of the subject and topic to be taught. 

iv. Firm Attitude 

The teacher must be consistent in attitude and dealings with the students and 

must have a solid determination. 

v. Disciplinarian 

The teacher should be very punctual and regular in respect of teaching.  

He must come to the class on time and also make his students punctual for successful 

learning. He can do this by representing the live example himself before his taught. 

vi. Exuberant: 

The love for learning and teaching must be in teachers’ blood. He must feel a 

spiritual enjoyment in his work. He must have a natural love for the career of 

teaching. 
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vii. Lenient and Socialized 

No doubt, a good teacher is always firm in the matter of class and school 

discipline but his discipline is not through strictness and severity but through love, 

sympathy and wisdom. High level of consideration towards the students requires 

accommodating attitude and having the ability to mix up with the world around for 

peace socialization. 

viii. Compose disposition 

Clarification of metaphysical concern can take turn teach to a peaceful state 

of mind. He must be satisfied with his job. 

ix. Impartial 

A good teacher never plays favoritism. Only educating and teaching are his 

favorite activity. Prejudices of any sort tarnish the character of a learned teacher. 

x. Discrete attentiveness 

He is never greedy and hasty to jump over from one chapter to the next but 

takes time to explain and gives individual attention to the students. He is not 

supposed to behave badly or in a way that seems difficult to be followed. 

xi. Cognizant of conflicting areas 

Individual differences among human beings are natural. These must be 

endured and solved mildly and gently. The teacher teaches morality. The common 

ethics of the entire human race is that all human beings are equal. So the teacher 

should impart the human rights knowledge. 
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xii. Non violent behavior 

A good teacher is never in the habit of unnecessary criticism on the work of 

the students which discourages them and makes them lose faith. The credentials of a 

good man must claim to be found in the teacher’s mind also 

xiii. Clear minded 

It is another prominent quality of a good teacher to be clear minded. He is 

always clean in his habits and thoughts. He should be physically tidy and spiritually 

elevated. 

xiv. Philanthropic 

A good teacher is never disappointed from the students but has high 

expectations of class members. Teaching requires the characteristics of generosity. 

xv. Meek and forbearing 

A good teacher is always humble and free from every kind of ego. He is 

always supposed to be accommodative and non-assertive. He must be devoid of cant. 

xvi. Versatile  

A good teacher uses variety in learning and teaching. Thus the student does 

not lose interest. Capability of colorful presentation of the proposed subject invites 

the attention of the students. 

xvii. Subject specialist 

A good teacher is not the slave of the text books but has a wider teaching 

horizon. He uses text book as a road map and not as the destination. Area of study 

enlarges the teaching capabilities. 
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xviii. Various learning activities 

An ideal teacher lets the students make new experiments and allows them 

spontaneity. The teacher should absorb the essence of other resourceful knowledge 

to produce noble edification. 

xix. Witty 

A healthy sense of humor is also an important quality of a good teacher. It 

enables the teacher to maintain the interest of the ever changing circumstances of the 

students. A pleasant smile of the teacher infact brings tranquilly to the students 

which makes the learning atmosphere pleasant. 

xx. Buoyant 

An accomplished teacher is also a good actor. He always remains active and 

not passive and demonstrates the different lessons very efficiently. He is supposed to 

be like a live wire. 

xxi. Movable according to needs 

The scheduled course outline of a good teacher changes according to the 

needs and demands of the students. The appropriate teaching situations go on 

changing with the passage of time. 

xxii. Well-wisher of the students 

A good teacher-students relationship is friendly but not over frank. It may be 

called healthy teacher students relationship based on mutual sympathy and self 

respect. He must be kind if not soft. 
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xxiii. Record manager 

An ideal teacher is also a good record manager of the work completed, 

attendance test results and classs etc. He must respect all the physical requirements 

which are necessary to keep in state. 

xxiv. Well disposed towards co-curricular activities 

He allows the students to make field work and applies students experiment to 

the class work. 

xxv. Non-monopolic 

A good teacher keeps complete justice and equality in the class and does not 

allow any big bear in the class to monopolize. 

 Bennet (2001) stresses on making teacher effectiveness and emphasizes that 

in order to keep pace with technological changes in the society; teacher education 

programs of all levels in a country must be planned.  Waragg (1982) stated that some 

teachers affect surface changes, “Endosing certain goals, using specific materials and 

even imitating the behaviour without specifically understanding the principles and 

rationale of the change”.   Ketz (1998) made the vital point that teaching strategies 

should be appropriate for the context, age and development stage of the children. 

According to Moyles (1994) this is particularly significant in relation to provision for 

young children at times when curriculum content is often fairly tightly specified.  

According to Panda (1997) teaching involves a great deal of creative work and 

articulated execution of teaching skills.  
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2.20 CLASSROOM CLIMATE AND INTERPERSONAL 
RELATIONS  
 
Woods (1998) described that good relationships in the classrooms can be 

based on each teacher having earned the respect of children by demonstrating 

empathy and understanding and by establishing a framework of order and authority. 

According to Atkinson (2000) it is clear that effective teachers make use of 

judgments all the times, as they adapt their teaching to the ever-changing learning 

challenges which their circumstances and pupils present to them. 

Ledbury (2004) stated that teachers often complain about discipline, about 

lack of attention, and many other problems, many of which amounts to a breakdown 

in communication between teacher and students or between students themselves. 

According to Arends (1998), society needs teachers who are caring and 

nurturing towards children, and who can create classrooms in which children are 

motivated to work hard and to learn. Leach (1994) has shed light on the creation of 

positive relationship/artificially/relation between individuals are not linear simple 

abstraction; rather they are complex, interactive and interdependent. 

Time and setting for studying teaching activities are arranged to move 

according to stated limitation of timing because it is the specified duty of a teacher to 

ensure the academic learning finishes of time. As a matter of fact an expert teacher is 

in a position of authoritative liability over the students to make certain that the 

particular planned activities of obtaining knowledge are being performed with 

precision. In the execution of his professional responsibilities, the teacher has to 

make the learners involve in a way that encourages them to spend their time to 
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discover more and more about learning to get interested by giving their full attention 

to on-going process of knowing.  In order to set strategic studying timing, the teacher 

has to attest to giving a lot of attention to plan the concerned lesson so that the 

learners can absorb the fact and ideas completely and remember all the information 

about the involved subject of study. 

A true teacher recognizes in the first place that the students must be 

responsive to the given task of learning in order to be able to learn the lesson by 

heart after having full understanding of it. It must be clearly planned what he would 

do if they do not complete the assignment. The main principles on which the 

decisions are supposed to be made must already be formed for the benefit of 

students.  

A clear understanding of how to make them learn from the beginning to the 

end should be systematic. The order of related series of essentials of instruction for 

the sake of students’ convenience. The language of teaching is considered to be 

consistent with the agreement of students’ mental level. The systems of sentences 

used in the lesson are arranged in organized grammatical structures. The sense of the 

structure should be common with fixed form and sense. The sentences should not be 

twisted together. The plan of the main sentences of the discourse should be made 

beforehand. If a piece of sense is tricky, it must be dealt with careful skill. 

Ambiguous expression should not be intentionally used on part the teacher.  

   The professional teacher is likely to be able to see through the individual 

differences carefully among the students of various intellectual capabilities. He 

should notice the ground realities by understanding the varying learning approaches 
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and respond accordingly. He must also be keen to discern how much motivation is 

being produced among the disciples. The taste and manner of judgment are supposed 

to be discerning on parts for the teacher. Also should the teacher be on his best 

behavior to attend to his formal classroom bearing. He should also know the result of 

a particular action or situation that might arise in the class session. There must be 

positive improvement in developing an agreement on rules and regulation in the 

class. 

 

 

2.21 TEACEHR’S QUALITY AND SUTDENTS’ 
ACHIEVEMENT 
 
Teacher plays crucial role in increasing the achievement of the students. 

Learning outcomes not only depend upon the pleasant atmosphere of the institution 

but the quality of the teachers also. The teacher exhorts the students under his 

supervision to follow the path of virtue so that they may lead successful life with 

fantastic achievements. In fact the quality oriented teacher occupies the central 

position in every system of education. Quality education for all is our most desired 

goal. The realization of this goal depends on the quality of teachers working in the 

school system. Quality of teachers depends heavily on their capacity to use a mixture 

of different methods and techniques rightly in a particular context. This capacity of 

the teacher can bring life and effectiveness to teaching and learning process. 

 Teaching is the real axis of the educational process. All the efforts are made 

to improve teaching and learning. To ensure effective teaching, teachers use different 

teaching methods. Teaching method is the result of consistencies in the behaviors of 
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teachers and the effect of those consistencies on the learning process. Moreover, the 

goal of teaching is to establish a sound knowledge based on which, students will be 

able to build as they are exposed to different life experiences. The passing of 

knowledge from generation to generation allows students to grow into useful 

members of society. Good teachers can translate information, good judgment, 

experience and wisdom into relevant knowledge that a student can understand and 

retain. 

The personal learning of teacher is also a step forward in the approach of 

quality education. Without moral character, the teacher can be a role model neither 

before the students nor to the general public. Although an efficient teacher can not 

transform the worst class into the best yet he can change its condition to some extent. 

It is an admitted fact that an inefficient teacher may spoil the best of the best class 

due to his incapability. If fortunately, a quality oriented teacher has a chance to teach 

a good class, he may prepare the class at ideal level by zooming in it. The teacher has 

a key role for quality education. He is always painstaking for the effective learning 

of the students. 

Jordan, Mendro and Weerasinghe (1997) described that students who are 

assigned to several ineffective teachers in a row have significantly lower 

achievement and gains in achievement than those who were assigned to several 

highly effective teachers in sequence. 
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2.21.1 Subject Matter Knowledge 

In order to make the lesson effective and approachable, the teacher must 

acquire the basics of the subjects along with other information which might 

strengthen the lesson. Though, there is no objective method to judge the mental 

disposition of a teacher but efforts can be made to reach out teachers who have 

considerable sphere of information about the area of expertise. Common observation 

shows that the competency of subject matter in highly related to the achievement of 

the students.  

Monk (1994) found that teachers’ content preparation as measured by course 

work in the subject field is positively related to student achievement in Mathematics 

and Science. 

 

2.21.2 Knowledge of Teaching and Learning 

There is no denying the fact that competency over the subject matter 

contribute in a big way in teaching learning activities. However there are other things 

influencing the outcome of schooling. The most important of which is the 

methodology adopted by the teacher to attract the fullest attention of the students in 

order to make clear, the relevant concepts. Personal charisma of teacher is also 

responsive to impart knowledge. Naturally, some students are disposed to the 

friendly teacher and the benign behavior while learning. 

Aston and Corker (1987), found significantly positive relationship between 

education course work and teachable performance. Everston, Howley, and Zlotnik 
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(1985) reported a consistently positive effect of teacher’s formal education training 

on supervisory rating and learning. Byrne (1993) suggested that the positive effects 

of subject matter knowledge are augmented or offset by knowledge of how various 

kinds of students are taught the subjects. 

A teacher can inspire confidence in the students to do things as plainly as 

they wish to teachers of sorts can yield good education results. The successful 

teachers hold a constructivist view about teaching strategies. These teachers spend 

lots of time helping students, developing learning skills and scaffolds for bridging 

the curriculum of the school and the knowledge students bring with them to school. 

 

2.21.3 Teaching Experience 

 Teaching experience grows with the passage of time. Though the teachers 

are competent and have full knowledge of subject matter and have distinct ways of 

imparting it yet the teacher gains experience gradually, to deal with the students 

socio-psychologically. An experienced teacher can easily convince the mischievous 

and stubborn students. It is a matter of discipline which is organized only by 

procession of time and it goes with out saying that there is no knowledge without 

experience.  

 



92 
 

2.22 QUALITY EDUCATION AND TEACHER 
COMPETENCIES 
 
Iqbal (2000) describes that the teacher is the body, mind, heart and soul of a 

child which is more respectable and malleable than the potter’s clay, more valuable 

than the miser’s gold and more powerful than the scientist’s atomic bomb. 

According to Monk (1994) competent teachers should have the following 

knowledge and skills: 

1.   Basic academic reading, writing, and math. 

2. Thorough knowledge of the content of each subject taught, appropriate to the 

levels of their students. 

3. Both generic and content-specific knowledge in areas such as child 

development, classroom management, motivating children to learn, 

interpreting and using assessment data, individualizing instruction, aligning 

content to the state’s standards, developing appropriate instructional 

materials, and working with children with disabilities or from other cultures. 

4. Actual hands-on ability and skill to use the above types of knowledge to 

engage students successfully in learning and mastery. 

Common Principles for the Teacher Competencies are as under:  

Socio culturally, education is the pivotal institution and the teacher is the 

fundamental element for the generation to come towards the march of civilization. 

All other departments are the products of human errors. However, teaching is the 

intrinsic need of each and every sapient. 
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2.22.1 Generally Recognized Discipline  

Keeping in view the key importance of teaching, the teacher must process 

some distinctive characteristics. He must behave before a group of people. He must 

acquire the highest possible knowledge and skill regarding to his specific discipline 

of education. His degrees must be better than  the others. In order to develop 

teaching competence and enhance his area of learning, the teacher must have firm 

subjective and objective approaches. 

 

2.22.2 Comprehensive Baseline 

Professionalism is supposed to be adopted in teaching careers. Teaching 

activities should be the inclusive asset. For that reason, remaining in the district 

sphere of system, the teacher should be on the move to develop his teaching skills on 

a permanent basis. Even outside the teaching discipline, a teacher must be a teacher. 

 

2.22.3 Recurring Profession 

To increase the teaching abilities, the teacher should have concerns for the 

other teaching methodologies being practiced other than his own country. As 

teaching is a mobile profession and we learn gradually more and more about our 

surroundings, it necessitates for a teacher not to overlook other ways of teaching 

also. 
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2.22.4 Collaborated Base 

 The idea that one should improve ones teaching skills is highly noble.  For 

that, an area of stake holders should be kept in minds. Stake holders mean that all the 

teachers and the disciplines which are imparting professional teaching skills should 

be collaborated. 

 

2.22.5  Socialized Profession 

Teacher should acquire the basic skills which encompass economic and 

cultured area both. The teacher should be the active learner of the society and he 

should try his level best to inculcate the ideas of social interactions in the minds of 

the taught. 

 

2.22.6  State-of-the-Art Techniques 

The subjective approach of a competent teacher is excessively desirable. He 

should use state of the art technologies and bulk of information to supplement the 

pedagogical concerns of the learners. 

 

2.22.7  Communicative Venture 

Socially, the teacher must be interactive with the other stake holders of 

education namely; the concerned teachers and parents, the education department and 

other influential social groups. These should all contribute to increase the quality of 

learning. 
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Teacher competencies are affected by variables: The learning environmental 

lesson planning; teacher behaviors; and the nature of the learners and learning, (1) 

the classroom environment demands some control over the pace of the learning, 

student feeling accepted by the teacher, is personally involved in the teaching 

learning activities and perceives the teacher as being understanding, nurturing, 

sympathetic, friendly approachable and understanding for class expectations, (2) 

within the category of lesson planning, the teacher implements lessons of students 

perceived content relevancy provides; lessons that are thoughtfully prepared provides 

interesting and motivating lesson introduction, provides content links between what 

the students already know and what they are going to learn, provides frequent 

learning practice and comprehension checks, provides specific and clearly stated 

learning expectations. (3) the teachers behaviors are contributors as (a) he adjusts his 

teaching style according to students, learning styles and activities, (b) appreciates the 

importance of and allows for student “think time”, can function effectively as a 

decision maker; is in control on classroom events, (c) demonstrates enthusiasm for 

teaching and learning, (d) initiates sincere praise for individual student achievement, 

(e) is constantly monitoring students activity, (f) uses a variety of teaching learning 

strategies, (g). Possesses thoughtfully prepared and carefully worded questions that 

are clearly understood by the students (h), uses questions frequently and allows for 

students response time, (i) uses a variety of types of questions that are designed to 

lead students to higher levels of cognition, (j) uses meaningful gesture, and body 

language, variations in voice inflections, (k) is businesslike but with a sense of 

humor.  
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Encyclopedia of Educational Research (1992), lists seven major indices of 

effectiveness related mostly to the student achievement. These include appropriate 

expectations and a sense of efficacy. It was observed that teachers who produced the 

greatest learning gains accept responsibility for teaching their students. They believe 

in the ability of students to learn and the ability of teachers to teach. They adapt 

curriculum material in order to facilitate learning. They manage and organize 

classroom activities and time to provide more training time to students. Other 

effectiveness measures include curriculum pacing according to the students’ learning 

speed, opportunities for more active leaning, timely monitoring, evaluation feedback 

and remedial instruction, and supportive and friendly environment for students. 

 

2.23 THERORTICAL ORIGINS OF TEACHERS’ 
COMPETENCIES 

 
These are three major theoretical positions that suggest different ways of 

teachers working with learners: 

i. The theoretical positions of romanticism naturalism include classic lecturing 

the addition of new ideas to a subconscious store of old ones with rote 

memorization where the learners mind is natural-passive to good active. 

ii. The theoretical position of Behaviorism include practice and reinforcement 

where the learners mind is neutral-passive with innate reflexes and needs. 

iii. The theoretical position of cognitive experimentation focus on facilitating the 

learners’ gain of new perception with discovery and inquiry techniques where 
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the learner is a neutral-interactive with the physical and biological 

environment. 

 

2.23.1   Developing a Profile for Teaching Competencies 

i. Teacher and students enjoy working in a class that has clearly defined 

learning objectives and evaluative criteria. 

ii. Teacher has to explain their exceptions from the students. 

iii. Interchanges between students and teacher can provide ideas about content 

better than those found in a textbook. 

iv. Students can learn more by working with an enthusiastic teacher than by 

working alone. 

v. A teacher who does not motivate students’ interest in the subject matter is 

ineffective. 

vi. Students can learn more by sharing their ideas than by keeping their ideas to 

themselves. 

vii. Classroom discussions are beneficial learning experiences. Students seem to 

enjoy discussing the ideas about learning with the teacher and other students. 

viii. Learning takes place most effectively under conditions in which students are 

working independently and learn on their own. 

ix. Learning teaching should help a student to become an independent thinker. 

x. An important part of education is learning how to perform under testing and 

evaluation conditions. 
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CHAPTER 3 

 

RESEARCH METHODOLOGY 

The major purpose of the study was to evaluate the effect of demographic 

factors and teachers’ competencies on the achievement of secondary school students. 

This chapter deals with the research methodology and the discussion has been 

divided into the following parts. 

1. Population of the study 

2. Sample  

3. Instrumentation 

4. Method of data collection 

5. Data Analysis 

3.1 POPULATION 

Population of the study comprised of: 

1. 4443 Heads of the secondary schools in the Punjab. 

2. 18103 secondary school teachers (S.S.Ts) teaching at secondary level in the 

Punjab. 

3. 901183 students of 10th class (who have passed the 9th class examination 

from their Boards) in the province Punjab. 

To elicit the views of male and female students, both were included in the 

study. Hence male and female schools from both the rural and urban areas constitute 

the population of the study. 
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3.2 SAMPLE 

 A master list of secondary schools and S.S.Ts was acquired from the office of 

the Director Public Instruction Punjab. The detail of sample is as under: 

(i) Out of Thirty six (36) districts in the Punjab, fifteen (15) districts were 

selected using purposive/ convenient sampling techniques for investigating 

the various effects of demographic factors and teachers’ competencies on the 

achievement of secondary school students. 

(ii) Furthermore, out of these selected fifteen (15) districts, four (4) schools from 

each district, two (2) from rural (one each for male and female) and similarly 

two (2) from urban (male and female), were selected for the entire study.  

(iii) Twenty five students were randomly selected from each of the male and 

female schools from the rural & urban areas as already selected from the 

selected districts. 

As the sampling technique was “purposive/convenient sampling” therefore 

the sample size and its percentage in different areas may be the same. 
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        SAMPLING DESIGN OF THE STUDY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

* 4443 secondary schools of the 36 
districts of the Punjab 

* 2407 secondary schools of the 
selected 15 districts of the Punjab 

60 Secondary Schools 4 from each district 

15 Urban 

30 Girls Secondary Schools 

15 Rural 

60 Headmistresses &  Headmasters 

15 Urban 15 Rural 

30 Boys Secondary Schools 

15 Rural 15 Rural 

30 Headmasters 

15 Urban 15 Urban 

30 Headmistresses 

300 Secondary  School  Teachers 

150 Female Teachers 

75 Urban 75 Rural 75 Urban 

150 Male Teachers 

75 Rural 

375  
Rural 

375 
Urban 

750 Girls Student 750 Boys Student 

375  
Rural 

375 
Urban 

1500 students of 10th class  

Fig.3.1              * Source: National Education Census, Govt of Pakistan (2007) 
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3.3 RESEARCH INSTRUMENTATION 

 Three questionnaires were used for data collection (Appendix A, B and C). 

One questionnaire for Heads of Secondary Schools whiles the other for secondary 

school teachers. The last questionnaire was for the students studying in 10th class 

(who have passed the 9th class examination from their Boards). The detail is as 

under:  

I) Questionnaire for Heads of secondary schools 

  A separate questionnaire was developed for the Heads of the schools to 

observe and evaluate the following aspects: 

i. Teachers’ interest in teaching 

ii. Teachers’ behavior 

iii. Teachers’ competencies  

iv. Parental attitude  

II) Questionnaire for S.S.Ts  

A questionnaire was developed for the secondary school teachers to evaluate 

the following aspects 

i. Teaching atmosphere 

ii. Class room management  

iii. Communication  

iv. Evaluation  

III) Questionnaire for students: 

Similarly, a separate questionnaire was developed to evaluate the following 

aspects: 
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i. Family size 

ii. Parents’ income 

iii. Classroom atmosphere 

iv. Evaluation  

Table 3.1:  Weightage of Scale 

 Abbreviation Weightage 

Strongly agreed SA 5 

Agreed A 4 

Undecided UD 3 

Disagreed DA 2 

Strongly Disagreed SDA 1 

 

3.4 JUSTIFICATION OF THE QUESTIONNAIRE ITEMS 
WITH RESPECT TO EACH OBJECTIVE 

 
Table 3.2:  

S. No Objectives Items 

1 

 

 

 

 

 

To analyze the association of the 

demographic factors and achievement 

of 10th class students. 

 

 

 

Gender:  Male  / Female 

Parents’ income per month 

Number of family members 

Residence:  

City: ……………………… 

Village: …………………… 
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2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To find the relationship between 

teachers’ competencies and the 

achievement of the students at 

secondary level. 

 

 Students of low income 

cannot go for tuition. 

 Students of low income 

often work in the evening. 

 The rich students complete 

their courses in summer 

vacation. 

 Parents help their children in 

studies. 

 Opportunities of tuition are 

not available in the villages. 

 Girls face difficulties in the 

evening coaching. 

 

 Teachers plan the lesson. 

 Teachers are competent in 

teaching their subjects. 

 Teachers come to the 

classroom in time. 

 Teachers maintain the class 

room in a pleasant 

atmosphere. 
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 Teachers use black boards 

      during teaching. 

 Teachers use A. V. aids in 

the class. 

 Teachers keep in mind the 

individual differences of the 

students.  

 Teachers ask questions 

during teaching. 

 Teachers take tests regularly. 

 Teachers maintain discipline 

with stick. 

 More experienced teachers 

solve the students’ disputes   

      properly. 

 Experienced teachers 

enliven      the lesson.  

 Experienced teachers show 

good results. 

 Progress report of every 

student is maintained. 

 Examination is conducted 
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transparently. 

 Teachers develop the papers 

of annual examination 

 

3.5 VALIDATION OF TOOLS  

 The validity and reliability of the questionnaire is considered an important 

step of the research. Three questionnaires (each for Heads, Teachers and Students of 

Secondary Schools) were developed. For the purpose of validation of the items, the 

panel of experts was requested to refine the items. The professionalists regarded 

many of these questions as an intact and arranged document of research. They 

refined the items in format and language to put it in a more logical order. The 

feedback from the experts helped in finalizing the questionnaire as simple and 

understandable. Again, an essential modification was also advanced by them by 

decreasing the questions from 60 to 50 (Annexure F).  

 The students’ questionnaire was also validated through expert opinions. 

Experienced persons in the field of teaching and learning were contacted to give their 

opinions. Their suggestions on the items relating to the teachers’ experience with 

respect to the students attitude were entertained.  

 Before conducting the research, the researcher did pilot projecting. In order to 

validate the questionnaires, it was distributed among fifty male and female teachers, 

100 male and female students, and 10 Headmasters and Headmistresses of rural and 

urban secondary schools of district Bhakkar. After collecting the responses of the 

respective sample, the questionnaire was restructured for using on a larger scale on 
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the basis of pilot testing. Reliability of the questionnaire items is given as under by 

using computer software SPSS version 16.0: 

Table 3.3: Reliability of Headmaster’s questionnaire  

No. of items Alpha  

50 .657 

 

Table 3.4: Reliability of Teacher’s questionnaire  

No. of items Alpha  

50 .779 

 

Table 3.5: Reliability of Student’s questionnaire  

No. of items Alpha  

50 .671 

 

3.6 DATA COLLECTION  

 For data collection from the respondents through the above mentioned 

instruments, the researcher visited all the sample schools and administered the 

questionnaires to the sample Heads of the institutions, teachers teaching secondary 

classes and students of 10th class (who have passed the 9th class examination from 

their Boards). The researcher thoroughly highlighted the process of filling the 

questionnaires before the respondents. The filled questionnaires were received by the 

researcher personally. The achievement of urban and rural students (male and 



107 
 

female) at secondary level was received from the gazettes of different Board of 

Intermediates & Secondary Education in the Punjab. As the researcher personally 

visited the sample schools selected for the purpose of data collection, the response 

rate of all types of sample was 100 percent. The detail is shown in the table. 

Table 3.6: Data collection 

S.No Category of sample Sample size Responses Response rate 

1 Heads of secondary schools 60 60 100 % 

2 Secondary school teachers 300 300 100 % 

3 Students of 10th class (who 

have already passed 9th class 

from their Boards) 

1500 1500 100 % 

 

3.7 INTERPRETATION AND DATA ANALYSIS 

Data collected through the above mentioned research instruments were 

tabulated, analyzed and interpreted.  Independent ‘t’ test was used to determine the 

significant difference between the student’s achievement of urban and rural areas for 

males and females.  To find out the relationship between family size and student’s 

performance, income level and student’s achievement and teacher’s experience and 

student’s achievement, Pearson’s correlation coefficient was used through SPSS 

version 16.0. Chi-square (2) was applied to find the association between the 

attributes. The data obtained in the form of frequencies have also been reported in 

percentage. The suggestions given by the Headmasters, teachers and students in 
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response to the open-ended questions categorized in the item of number of responses 

in each category of problems and suggestions and prioritized on the basis of more 

frequent suggestions in a descending order. Results were used to infer conclusions 

and findings.  
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CHAPTER 4 

 

ANALYSIS OF THE DATA 

 The data on “Effect of demographic factors and teachers’ competencies on 

the achievement of secondary school students” was collected through administering 

questionnaires to Heads of secondary schools, secondary school teachers and 

students of 10th class (who have passed the 9th class examination from their Boards) 

in the Punjab. The instruments used for data collection were questionnaires. 

Competencies were evaluated through questionnaires for which, the convenience of 

the students, was also translated into Urdu. The analysis and interpretation of data 

are given in this chapter in the light of the objectives of the study. 
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4.1 ANALYSIS OF DATA FOR DEMOGRAPHIC FACTORS 
ON THEACHIEVEMENT OF SAMPLE STUDENTS 

 

i) RESULTS OF S.S.C EXAMINATION OF SAMPLE BOYS AND 
GIRLS’ SECONDARY SCHOOLS IN URBAN AND RURAL AREAS 
(DECLARED BY RESPECTIVE BOARDS ANNUAL 2007) 

 
Table 4.1.1:   Results of S.S.C examination of sample boys secondary schools in 

District Attock  
Name of school Boys 

Total Sample Pass Fail %age 

Govt. Pilot Sec. School, Attock 25 12 13 48%  

Govt. Boys High School, 

Sheen Bagh Attock 

25 06 

 

19 24% 

  

 

 Table 4.1.1 shows that 48% of sample male students passed SSC examination 

in urban area while in rural area 24% sample male students passed.  

Table 4.1.2: Results of S.S.C examination of sample girls secondary schools in district 
Attock  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls High School No.1, 

Attock 

25 20 5 80% 

Govt. Girls High School Sheen 

Bagh, Attock 

25 10 15 40% 

 

 Table 4.1.2 indicates that 80% of female students passed S.S.C examination 

in urban area while in rural area 40% female students passed.  
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Table 4.1.3: Results of S.S.C examination of sample boys secondary schools in 
district Bhakkar  

Name of school Boys 

Total Pass Fail %age 

Govt. Municipal High School 

Bhakkar 

25 22 03 88% 

Govt. High School  Mebal 

Sharif Bhakkar 

25 21 4 84% 

  
Table 4.1.3 depicts that 88% of male students passed SSC examination in 

urban area while in rural area 84% male students passed.  

Table 4.1.4: Results of S.S.C examination of sample girls secondary schools in 
district Bhakkar  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls Model High 

School Bhakkar 

25 16 9 64% 

Govt. Girls High School Behal 

Sharif  

25 9 16 36% 

 
 Table 4.1.4 shows that 64% of female students passed S.S.C examination in 

urban area while in rural area 36% female students passed.  
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Table 4.1.5:  Results of S.S.C examination of sample boys secondary schools in 
district Chakwal  

Name of school Boys 

Total Pass Fail %age 

Govt. High School No.1 

Talagang Chakwal  

25 11 14 44% 

Govt. High School  Dalwal 25 8 17 32% 

 
 Table 4.1.5 indicates that 44% of male students passed S.S.C examination in 

urban area while in rural area 32% male students passed.  

Table 4.1.6: Results of S.S.C examination of sample girls secondary schools in 
district Chakwal  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls High School No.1 

Talagang Chakwal 

25 13 12 52% 

Govt.Girls High School Lehar 

Sultan Pur Chakwal 

25 4 21 16% 

 
 Table 4.1.6 shows that 52% of female students passed S.S.C examination in 

urban area while in rural area 16% female students passed. 
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Table 4.1.7: Results of S.S.C examination of sample boys secondary schools in 
district D.G. Khan  

Name of school Boys 

Total Pass Fail %age 

Govt. High School, D.G. 

Khan  

25 22 3 88% 

Govt. High School, Shah 

Sadar Din, D.G. Khan  

25 16 6 64% 

 
 Table 4.1.7 shows that 88% of male students passed S.S.C examination in 

urban area while in rural area 64% male students passed.  

Table 4.1.8: Results of S.S.C examination of sample girls secondary schools in 
district D.G. Khan  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls High School No.1, 

D.G. Khan  

25 15 10 60% 

Govt. Girls High School Shah 

Sadar Din D.G. Khan 

25 19 6 76% 

 
 Table 4.1.8 indicates that 60% of female students passed S.S.C examination 

in urban area while in rural area 76% female students passed.  
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Table 4.1.9: Results of S.S.C examination of sample boys secondary schools in 
district Faisalabad 

Name of school Boys 

Total Pass Fail %age 

Govt. Laboratory High School 

Faisalabad 

25 8 17 32% 

Govt.  High School 67 JB 

Faisalabad 

25 6 19 24% 

 
 Table 4.1.9 shows that 32% of male students passed S.S.C examination in 

urban area while in rural area 24% male students passed.  

Table 4.1.10: Results of S.S.C examination of sample girls secondary schools in 
district Faisalabad 

Name of school Girls 

Total Pass Fail %age 

Govt. Dakkan Girls High 

School Faisalabad  

25 21 4 84% 

Govt. Girls High School 68 

JB Faisalabad  

25 19 6 76% 

 
Table 4.1.10 indicates that 84% of female students passed S.S.C examination 

in urban area while in rural area 76% female students passed.  
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Table 4.1.11: Results of S.S.C examination of sample boys secondary schools in 
district Gujranwala 

Name of school Boys 

Total Pass Fail %age 

Govt. M.S. Islamia High 

School Gujranwala 

25 7 18 28% 

Govt. Jinnah Memorial 

Islamic High School 

Ferozwala  

25 8 16 34% 

 
 Table 4.1.11 indicates that 28% of male students passed S.S.C examination in 

urban area while in rural area 34% male students passed.  

Table 4.1.12: Results of S.S.C examination of sample girls secondary schools in 
district Gujranwala  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls High School No.1, 

Gujranwala 

25 24 1 96% 

Govt. Girls High School 

Ferozwala  

25 13 12 52% 

 
 Table 4.1.12 shows that 96% of female students passed S.S.C examination in 

urban area while in rural area 52% female students passed.  
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Table 4.1.13: Results of S.S.C examination of sample boys secondary schools in 
district Jhang 

Name of school Girls 

Total Pass Fail %age 

Govt. Boys High School Jhang 

City 

25 12 13 48% 

Govt Boys High School Garh 

Maha Raja Jhang 

25 13 12 52% 

 
 Table 4.1.13 indicates that 48% of male students passed S.S.C examination in 

urban area while in rural area 52% male students passed.  

Table 4.1.14: Results of S.S.C examination of sample girls secondary schools in 
district Jhang 

Name of school Girls 

Total Pass Fail %age 

Govt. Girls High School Jhang 

City  

25 21 4 84% 

Govt Girls High School Garh 

Maha Raja Jhang 

25 11 14 44% 

 
 Table 4.1.14 shows that 84% of female students passed S.S.C examination in 

urban area while in rural area 44% female students passed.  
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Table 4.1.15: Results of S.S.C examination of sample boys secondary schools in 
district Khushab 

Name of school Boys 

Total Pass Fail %age 

Govt. Technical Model High 

School Joharabad Khushab 

25 21 4 84% 

Govt. High School Grote 

Joharabad, Khushab 

25 18 7 72% 

 
 Table 4.1.15 depicts that that 84% of male students passed S.S.C examination 

in urban area while in rural area 72% male students passed.  

Table 4.1.16: Results of S.S.C examination of sample girls secondary schools in 
district Khushab  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls Model High 

School Joharabad  Khushab 

25 18 7 72% 

Govt. Girls High School Grote 

Joharabad Khushab 

25 19 6 76% 

 
 Table 4.1.16 indicates that 72% of female students passed S.S.C examination 

in urban area while in rural area 76% female students passed.  
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Table 4.1.17: Results of S.S.C examination of sample boys secondary schools in 
district Lahore  

Name of school Boys 

Total Pass Fail %age 

Govt. Pilot Sec. School 

Wahdat Colony Lahore  

25 15 10 60% 

Govt. High School Chung 

Lahore  

25 12 13 48% 

 
 Table 4.1.17 indicates that 60% of male students passed S.S.C examination in 

urban area while in rural area 48% male students passed.  

Table 4.1.18: Results of S.S.C examination of sample girls secondary schools in 
District Lahore  

Name of school Girls 

Total Pass Fail %age 

Govt. Pilot Sec. School for 

Girls Wahdat Colony Lahore  

25 20 5 
80% 

Govt. Girls High School 

Chung Lahore  

25 8 17 
32% 

 
Table 4.1.18 shows that 80% of female students passed S.S.C examination in 

urban area while in rural area 32% female students passed.  
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Table 4.1.19: Results of S.S.C examination of sample boys secondary schools in 
district Layyah  

Name of school Boys 

Total Pass Fail %age 

Govt. M.C. High School 

Layyah 

25 21 4 84% 

Govt. High School Chak 94 

TDA, Tehsil Karor 

25 16 9 64% 

 
 Table 4.1.19 indicates that 84% of male students passed S.S.C examination in 

urban area while in rural area 64% male students passed.  

Table 4.1.20: Results of S.S.C examination of sample girls secondary schools in 
district Layyah 

Name of school Girls 

Total Pass Fail %age 

Govt. Girls Model High 

School, Layyah  

25 14 11 56% 

Govt. Girls High School 94 

TDA, Tehsil Karor 

25 16 9 64% 

 
Table 4.1.20 shows that 56% of female students passed S.S.C examination in 

urban area while in rural area 64% female students passed.  
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Table 4.1.21: Results of S.S.C examination of sample boys secondary schools in 
district Mianwali 

Name of school Boys 

Total Pass Fail %age 

Govt. Central Model High 

School Mianwali 

25  18  7  72%  

Govt. High School Harnoli 

Mianwali  

 25 12  13  48%  

 
 Table 4.1.21 indicates that 72% of male students passed S.S.C examination in 

urban area while in rural area 48% male students passed.  

Table 4.1.22: Results of S.S.C examination of sample girls secondary schools in 
district Mianwali 

Name of school Girls 

Total Pass Fail %age 

Govt. Girls Model High 

school Mianwali 

25  15  10  60%  

Govt. Girls High School Daud 

Khel Mianwali 

 25  10  15  40% 

 
 Table 4.1.22 indicates that 60% of female students passed S.S.C examination 

in urban area while in rural area 40% female students passed.  
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Table 4.1.23: Results of S.S.C examination of sample boys secondary schools in 
district Multan  

Name of school Boys 

Total Pass Fail %age 

Govt. Pilot Sec. School 

Multan  

 25  18 7   72% 

Govt. High School Basti 

Malook Multan 

 25 11   14 44%  

 
 Table 4.1.23 indicates that 72% of male students passed S.S.C examination in 

urban area while in rural area 44% male students passed.  

Table 4.1.24: Results of S.S.C examination of sample girls secondary schools in 
district Multan  

Name of school Girls 

Total Pass Fail %age 

Govt.Girls High School No.1, 

Multan  

25   21 4   84% 

Govt. Girls High School Lar  

(Multan) 

 25 13   12 52%  

 
 Table 4.1.24 shows that 84% of female students passed S.S.C examination in 

urban area while in rural area 52% female students passed.  
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Table 4.1.25: Results of S.S.C examination of sample boys secondary schools in 
district Muzaffar Garh  

Name of school Boys 

Total Pass Fail %age 

Govt. Comprehensive High 

School Muzaffar Garh 

25   12 13   48% 

Govt. High School Baseera 

Muzaffar Garh  

 25 11   14 44%  

  
Table 4.1.25 indicates that 48% of male students passed S.S.C examination in 

urban area while in rural area 44% male students passed.  

Table 4.1.26: Results of S.S.C examination of sample girls secondary schools in 
district Muzaffar Garh  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls High School 

Khurshid Abad Muzaffar Garh 

25   13 12   52% 

Govt. Girls High School 

Baseera Muzaffar Garh 

 25 9   16 36%  

 
 Table 4.1.26 shows that 52% of female students passed S.S.C examination in 

urban area while in rural area 36% female students passed.  
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Table 4.1.27: Results of S.S.C examination of sample boys secondary schools in 
district Rawalpindi   

Name of school Boys 

Total Pass Fail %age 

Govt. Khan High School B-

Block Satellite Town 

Rawalpindi 

25   17 8  68%  

Govt. High School Mandra  25 11   14 44%  

 
 Table 4.1.27 shows that 68% of male students passed S.S.C examination in 

urban area while in rural area 44% male students passed.  

Table 4.1.28: Results of S.S.C examination of sample girls secondary schools in 
district Rawalpindi   

Name of school Girls 

Total Pass Fail %age 

Govt. M.C. girls High School 

Naya Mohallah Rawalpindi  

25   15 10  60%  

Govt. Girls High School 

Mandra 

 25 12  13 48% 

 
 Table 4.1.28 depicts that 60% of female students passed S.S.C examination in 

urban area while in rural area 48% female students passed.  
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Table 4.1.29: Results of S.S.C examination of sample boys secondary schools in 
district Sargodha  

Name of school Boys 

Total Pass Fail %age 

Govt. Model High School No.1 

Sargodha  

25   20 5   80% 

Govt. High school Bhakkar 

Bar, Sargodha  

 25 11   14 44%  

 
 Table 4.1.29 indicates that 80% of male students passed S.S.C examination in 

urban area while in rural area 44% male students passed.  

Table 4.1.30: Results of S.S.C examination of sample girls secondary schools in 
district Sargodha  

Name of school Girls 

Total Pass Fail %age 

Govt. Girls Model High 

School Block No.2, Sargodha 

 25  16 9   64% 

Govt. Girls High School Chak 

90 S.B.  Sargodha  

 25 11   14 44%  

 
 Table 4.1.30 shows that 64% of female students passed S.S.C examination in 

urban area while in rural area 44% female students passed.  
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Table 4.1.31: Annual Results of 2007 S.S.C Urban and Rural Sample Boys 

Strata. No Pass %age 

n=5 

Pass %age 

       n=5 

1. 48% 24% 

2. 88% 84% 

3. 44% 32% 

4. 88% 64% 

5. 32% 24% 

6. 28% 34% 

7. 48% 52% 

8. 84% 72% 

9. 60% 48% 

10. 84% 64% 

11. 70% 48% 

12. 72% 44% 

13. 48% 44% 

14. 68% 44% 

15. 80% 44% 
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Table 4.1.32: T-test of annual results of 2007 S.S.C urban and rural sample boys 

Category  Mean t-value p-value 

Urban male teacher (N=75) 45.75 
3.694* 0.008 

Rural male teacher  (N=75) 36.00 

df  = 748     Significant at p < 0.05   

 Table 4.1.32 shows that t-value (3.694) was found to be significant at 0.05 

level and there is a significant difference between students’ achievement of urban 

and rural areas of boys secondary schools. 

Table 4.1.33: Annual Results of 2007 S.S.C Urban and Rural Sample Girls 

Strata. No Pass %age Pass %age 

1. 80% 

n=5 

40% 

         n=5 

2. 64% 36% 

3. 52% 16% 

4. 60% 76% 

5. 84% 76% 

6. 96% 52% 

7. 84% 44% 

8. 72% 76% 

9. 80% 32% 

10. 56% 64% 

11. 60% 40% 
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12. 84% 52% 

13. 52% 36% 

14. 60% 48% 

15. 64% 44% 

 

Table 4.1.34: T-test of annual results of 2007 S.S.C urban and rural sample girls 

Category  Mean t-value p-value 

Urban female teacher  (N=75) 51.75 
5.681* 0.009 

Rural female teacher    (N=75) 36.75 

df  = 748     Significant at p < 0.05   

Table 4.1.34 shows that t-value (5.681) was found to be significant at 0.05 

level and there is a significant difference between students’ achievement of urban 

and rural areas of girls secondary school. 
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ii) GENDER WISE STUDENTS’ ACHIEVEMENT  

Table 4.1.35: Gender wise achievement of overall students at secondary level   

Gender No. of 

students 

Pass Fail Pass %age 

Male 750 407 343 
54.26 

Female 750 444 306 
59.20 

Total 1500 851 649 - 

Average  - - - 56.73% 

 
Table 4.1.35 indicates that 54.26% male students were successful in the 

S.S.C examination of different Boards while 59.20% female students were passed in 

the same S.S.C examination. Thus the female students excelled from the male 

students. 
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Table 4.1.36: T-test of annual results of 2007 S.S.C sample boys and girls 

Category  N Mean SD t-value p-value 

Sample secondary school male 

students 

750 0.54 0.59 

3.201 0.041 
Sample  secondary school 

female students 

750 0.59 0.45 

df  = 748     Significant at p < 0.05   

 Table 4.1.36 shows that t-value (3.201) was found to be significant at 0.05 

level and there is significant difference between students’ achievement of boys and 

girls at secondary school level. 

Table 4.1.37: Students’ Scores: Annual Result of 2007 S.S.C Urban and Rural 
Sample Girls 

Category  N Mean S.D t-value p-value 

Urban female students 375 576 0.046 
7.21* 0.019 

Rural female students 375 426 0.054 

 
Table 4.1.37 indicates that t-value (7.21) was found to be significant at 0.05 

level and there is a significant difference between the scores of female students of 

urban and rural areas. 
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Table 4.1.38:   STUDENTS’ SCORES: Annual Result of 2007 S.S.C Urban and Rural 
Sample Boys 

Category  N Mean S.D t-value p-value 

Urban male students 375 518 0.051 
6.689* 0.021 

Rural male students 375 408 0.043 

 
Table 4.1.38 shows that t-value (6.689) was found to be significant at 0.05 

level and there is a significant difference between the scores of male students of 

urban and rural areas. 
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iii)  FAMILY SIZE AND SAMPLE STUDENTS’ ACHIEVEMENT 
(SCHOOLS’ RESULTS DECLARED BY THE RESPECTIVE 
EDUCATION BOARDS) 
 
In the study the highest experience is 14 family members and the lowest is of 

3 family members, and range is of 11. We divided it in suitable groups to get the 

objective of study.  

Table 4.1.39: Family size and the achievement of overall sample students at 
secondary level   

Family size No. of 

students 

Pass  Fail Pass %age 

3-5 278 217 61 78.06% 

6-8 346 241 105 69.65% 

9-11 544 281 263 51.65% 

12-14 332 112 220 33.73% 

Total 1500 851 649 - 

Average  - - - 56.73% 

 
Table 4.1.39 indicates that overall students (56.06%) were successful in the 

S.S.C examination from Boards. 76.97% students passed whose family size(3-5)  

was smallest, 68.49% students succeeded whose family size was (6-8). 49.44% 

students passed whose family size was (9-11) and only (31.91%) students succeeded 

whose family size was highest (12+). 
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Table 4.1.40: Correlation between family size and sample students’ achievement  

Parameters  Correlation p-value 

Family size Vs  total students achievement -0.756* 0.008 

Significance level (p ≤ 0.05) 

The Pearson’s r values of -0.756* indicate that there is a significant 

correlation between family size and total students achievement and also there is a 

negative high correlation between the family size and achievement of male and 

female students which revealed that family size was inversely  related with the 

academic achievement. As the family size increases, the academic achievement 

decreases.   

Table 4.1.41: Correlation between family size and sample urban students’ 
achievement  

Parameters  Correlation p-value 

family size Vs  urban female students achievement -0.764* 0.000 

family size Vs  urban male students achievement -0.670* 0.000 

Significance level (p ≤ 0.05) 

The Pearson’s r values of -0.764* and -0.670* indicate that there is a 

significant correlation between family size and urban female students and also with 

urban male; which revealed that family size was inversely related with the academic 

achievement of urban students. As the family size increases, the academic 

achievement decreases. 
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Table 4.1.42: Correlation between family size and sample rural students’ 
achievement  

Parameters  Correlation p-value 

family size Vs rural female students achievement -0.75* 0.000 

family size Vs  rural male students achievement -0.830* 0.000 

Significance level (p ≤ 0.05) 

The Pearson’s r values of -0.75* and -0.830* indicate that there is a 

significant correlation between rural male and female students with family size; 

which revealed that family size was inversely related with the academic achievement 

of rural students. As the family size increases, the academic achievement decreases. 
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iv) INCOME WITH THE STUDENTS’ ACHIEVEMENT (SAMPLE 
STUDENTS RESULT DECLARED BY THE RESPECTIVE 
EDUCATION BOARDS) 
 
In the study the highest income is 30000 and the lowest is of 1000, and range 

is of 29000. We divided it in suitable groups to get the objective of study.  

Table 4.1.43: Income level with the achievement of male urban students at 
secondary level   

Income (Rs) No. of 

students 

Pass  Fail Pass %age 

1000 – 5000 93 30 63 32.2 

5001 – 10000 101 58 43 57.3 

10001 – 15000 97 71 26 73.19 

15001 & above 84 70 14 83.3 

Total 375 229 146 - 

Average  - - - 61.06% 

 
 Table 4.1.43 shows that maximum male urban students (83.3%) were passed 

in the S.S.C examination from Board whose parents income was more than Rs.15000 

per month, 73.19% students passed whose parents income was in the range of 

Rs.10001 to Rs.15000, 57.3% students passed whose parents income was in the 

range of Rs.5001 to 10000 but minimum (32.2%) passed relating to the income level 

of Rs.1000 to Rs.5000 which was the lowest income level of the parents. 
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Table 4.1.44: Income level with the achievement of sample male rural students at 
secondary level   

Income (Rs) No. of 

students 

Pass  Fail Pass %age 

1000 – 5000 145 41 104 28.27 

5001 – 10000 102 50 52 49.01 

10001 – 15000 70 42 28 60 

15001 & above 58 45 13 77 

Total 375 178 197 - 

Average  - - - 47.46% 

 
Table 4.1.44 indicates that (77%) male rural students passed in the S.S.C 

examination from Board whose parents income was more than Rs.15000 per month, 

60% students passed whose parents income was in the range of Rs.10001 to 

Rs.15000, 49.01% students passed whose parents income was in the range of 

Rs.5001 to 10000 but (28.27%) passed relating to the income level of Rs.1000 to 

Rs.5000 which was the lowest income level of the parents who were facing financial 

problems. 
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Table 4.1.45: Income level with the achievement of female urban students at 
secondary level   

Income (Rs) No. of 

students 

Pass  Fail Pass %age 

1000 – 5000 81 29 52 35.80 

5001 – 10000 85 55 30 64.00 

10001 – 15000 64 51 13 79.00 

15001 & above 145 125 20 86.00 

Total 375 260 115 - 

Average  - - - 69.33% 

 
Table 4.1.45 shows that (86.00%) female urban students passed in the S.S.C 

examination from Board whose parents income was more than Rs.15000 per month, 

79% students passed whose parents income was in the range of Rs.10001 to 

Rs.15000, 64% students passed whose parents income was in the range of Rs.5001 to 

10000 but (35.80%) passed relating to the income level of Rs.1000 to Rs.5000 which 

was the lowest income level of the parents who were facing financial problems. 
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Table 4.1.46: Income level with the achievement of female rural students at 
secondary level   

Income (Rs) No. of 

students 

Pass  Fail Pass %age 

1000 – 5000 141 42 99 29.78 

5001 – 10000 115 59 56 51.30 

10001 – 15000 71 43 28 60.5 

15001 & above 48 40 8 83.33 

Total 375 184 191 - 

Average  - - - 49.06% 

 
Table 4.1.46 shows that (83.33%) female rural students passed in the S.S.C 

examination from Board whose parents income was more than Rs.15000 per month, 

60.5% students passed whose parents income was in the range of Rs.10001 to 

Rs.15000, 51.30% students passed whose parents income was in the range of 

Rs.5001 to 10000 but (29.78%) passed relating to the income level of Rs.1000 to 

Rs.5000 which was the lowest income level of the parents who were facing financial 

problems. 
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Table 4.1.47: Correlation between income level and students’ achievement  
Parameters  Correlation p-value 

Income level Vs  male students achievement 0.376* 0.018 

Income level Vs  female students achievement 0.408* 0.018 

Significance level (p ≤ 0.05) 

The Pearson’s r values of 0.376* and 0.408* indicate that there is a 

significant correlation between male students and income level and also we 

concluded that a positive correlation between the income and achievement of male 

and female students which revealed that income was related with the academic 

achievement.  

Table 4.1.48: Income level with the achievement of overall sample students at 
secondary school level   

Income (Rs) No. of 
students 

Pass  Fail Pass %age 

1000 – 5000 460 142 318 30.86 

5001 – 10000 403 222 181 55.08 

10001 – 15000 302 207 95 68.54 

15001 & above 335 280 55 83.58 

Total 1500 851 649 - 

Average - - - 56.73% 

 
Table 4.1.48 shows that (83.58%) students passed in the S.S.C examination 

from Board whose parents income was more than Rs.15000 per month, 68.54% 

students passed whose parents income was in the range of Rs.10001 to Rs.15000, 

55.08% students passed whose parents income was in the range of Rs.5001 to 10000 

but (30.86%) passed relating to the income level of Rs.1000 to Rs.5000 which was 

the lowest income level of the parents who were facing financial problems. 
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Table 4.1.49: Correlation between income level and total sample students 
achievement at secondary school level   

  Parameters  Correlation p-value 

Income level Vs  total students achievement 0.394* 0.018 

Significance level (p ≤ 0.05) 

The Pearson’s r values of 0.394* indicate that there is a significant 

correlation between income and total students achievement and also there is a 

positive correlation between the income and achievement of male and female 

students which revealed that the academic achievement was related with income.  
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4.2 ASSOCIATION BETWEEN TEACHERS’ 
COMPETENCIES AND STUDENTS’   ACHIEVEMENT 

 
The sample secondary school teachers (300) were further divided into 

competent and non-competent two groups on the basis of student’s responses. If the 

responses of a student are towards agree for three or more than three competencies, 

we shall consider the teacher competent and if the responses of a student are towards 

disagree for three or more than three competences it would be for non-competent 

teacher. 

No. of competent teachers No. of non-competent teachers 

134 166 
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Table 4.2.1: Association between planning and achievement of sample students 

Grade Competent Teacher Result Non-Competent Teacher Result Total Result 

A 132 19 151 

B 142 62 204 

C 134 105 239 

D 137 120 257 

F 123 526 649 

Total 668 832 1500 

 

Table 4.2.1.1: Chi-Square Tests 

 Value df Tabulated value  

Pearson Chi-Square 357.1792 4 9.48 

 
Table 4.2.1.1 indicates that the calculated value of 2 was found to be 

357.1792, which is greater than table value (9.48) which indicates that there is 

association between teachers’ planning and students’ achievement. Also there is high 

proportion of getting good grades of competent teachers who plan their lessons as 

compared to those who did not plan their lessons.  
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Table 4.2.2: Association between teaching process and Achievement of sample 
students 

Grade Competent Teachers’ 

Result 

Non-Competent Teacher 

Result 

Total Result 

A 142 9 151 

B 146 58 204 

C 139 100 239 

D 126 131 257 

F 115 534 649 

Total 668 832 1500 

 

Table 4.2.2.1:  Chi-Square Tests 

 Value df Tabulated value 

Pearson Chi-Square 419.1576 4 9.48 

 
Table 4.2.2.1 shows that the calculated value of 2 was found to be 419.1576, 

which is greater than table value (9.48) which indicates that there is association 

between teaching process and students’ achievement. Also there is high proportion 

of getting good grades of competent teachers who used blackboards during their 

teaching effectively and made the teaching process pleasant as compared to those 

who did not do so.  
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Table 4.2.3:   Association between classroom management and achievement of 
sample students 

Grade Competent Teacher Result Non-Competent Teacher Result Total Result 

A 121 30 151 

B 119 85 204 

C 157 82 239 

D 147 110 257 

F 124 525 649 

Total 668 832 1500 

 

Table 4.2.3.1: Chi-Square Tests 

 Value df Tabulated value 

Pearson Chi-Square 323.0687 4 9.48 

 
Table 4.2.3.1 indicates that the calculated value of 2 was found to be 323.06, 

which is greater than table value (9.48) which indicates that there is association 

between classroom management and students’ achievement. Also there is high 

proportion of getting good grades of competent teachers who managed their classes 

physiological principles instead of corporal punishment. 
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Table 4.2.4: Association between teaching experience and achievement of sample 
students 

Grade Competent Teacher 

Result 

Non-Competent Teacher 

Result 

Total 

Result 

A 133 18 151 

B 122 82 204 

C 165 74 239 

D 146 111 257 

F 102 547 649 

Total 668 832 1500 

 

Table 4.2.4.1: Chi-Square Tests 

 Value df Tabulated value 

Pearson Chi-Square 427.1395 4 9.48 

 
Table 4.2.4.1 indicates that the calculated value of 2 was found to be 

427.1395, which is greater than table value (9.48) which indicates that there is 

association between experienced teachers’ and students’ achievements. Also there is 

high proportion of getting good grades of competent teachers who used their 

experience in teaching learning process to inculcate the lesson while the green hand 

teachers could not perform as well.  
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Table 4.2.5: Association between evaluation and achievement of sample students 

Grade Competent Teacher 

Result 

Non-Competent Teacher 

Result 

Total 

Result 

A 125 26 151 

B 114 90 204 

C 165 74 239 

D 134 123 257 

F 130 519 649 

Total 668 832 1500 

 

Table 4.2.5.1: Chi-Square Tests 

 Value df Tabulated value 

Pearson Chi-Square 321.928 4 9.48 

 
Table 4.2.5.1 indicates that the calculated value of 2 was found to be 

321.928, which is greater than table value (9.48) which indicates that there is 

association between evaluating techniques of the teachers and students’ achievement. 

Also there is high proportion of getting good grades of competent teachers who used 

evaluation in teaching learning process as compared to those who did not evaluate 

the students.  
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Table 4.2.6: Association between teachers’ competencies (planning, teaching 
process, classroom management, teaching experience and evaluation) 
and students’ achievement 

Grade Competent Teacher 

Result 

Non-Competent Teacher 

Result 

Total 

Result 

A 119 32 151 

B 124 80 204 

C 163 76 239 

D 153 104 257 

F 109 540 649 

Total 668 832 1500 

 

Table 4.2.6.1: Chi-Square Tests 

 Value df Tabulated value 

Pearson Chi-Square 373.3871 4 9.48 

 
Table 4.2.6.1 indicates that the calculated value of 2 was found to be 

427.1395, which is greater than table value (9.48) which indicates that there is 

association between   teachers’ competencies and students’ achievement. Also there 

is high proportion of getting good grades of competent teachers who used teaching 

competencies while teaching those who do not use teaching competencies show poor 

results. 
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4.3 RELATIONSHIP BETWEEN TEACHERS’ EXPERIENCE   
AND STUDENTS’ ACHIEVEMENT 
 
In the study, the highest experience is 20 years and the lowest is of 1 year, 

and range is of 19 years. We divided it in suitable groups.  The teachers who had less 

than 10 years teaching experience as S.S.T were considered as less experienced 

teachers while the teachers having more than 10 years teaching experience were 

considered as more experienced teachers.  

Table 4.3.1: Less experienced teachers and male sample students’ achievement 

Experience 

as S.S.T 

(years) 

Urban Students Rural Students Aggregate

(%) No. of 

male 

teachers 

Result of 

students 

(%) 

No. of 

male 

teachers 

Result of 

students (%) 

1 – 5  15 56% 12 39% 47.5% 

6 – 10  18 68% 16 46% 57% 

Total 33 - 28 -  

Average  - 62% - 43.5% 52.25% 

 
 Results of urban schools in table 4.3.1 show that in urban schools, 68% 

S.S.C results were achieved by the teachers who had 6 to 10 years teaching 

experience and 56% S.S.C results were achieved by the teachers who had 1 to 5 

years teaching experience. Similarly in rural schools, 46% S.S.C results were achieve 

by the teachers who had 6 to 10 years teaching experience and 39% results were 

achieve by the teachers who had teaching experience of 1 to 5 years. 
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Table 4.3.2: More experienced teachers and male sample students’ achievement 

Experience 

as S.S.T 

(years) 

Urban Students Rural Students Aggregate

(%) No. of 

male 

teachers 

Result of 

students 

(%) 

No. of 

male 

teachers 

Result of 

students (%) 

11 – 15  28 76% 26 51% 63.5% 

16 – 20  14 84% 21 58% 71% 

Total 42 - 47 -  

Average  - 80% - 54.5% 67.25% 

 
 Table 4.3.2 indicates that in urban schools, 84% S.S.C results were achieved 

by the teachers who had 16 to 20 years teaching experience and 76% S.S.C results 

were achieved by the teachers who had 11 to 15 years teaching experience. Similarly 

in rural schools, 58% S.S.C results were achieve by the teachers who had 16 to 20 

years teaching experience and 51% results were achieve by the teachers who had 

teaching experience of 11 to 15 years. 
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Table 4.3.3: Correlation between teachers’ experience and the achievement of 
sample male students 

Parameter  Correlation p-value 

Experience vs students’ achievement of urban 

schools 

0.65* 0.019 

Experience vs students’ achievement of rural schools 0.61* 0.019 

Significance level (p ≤ 0.05) 

The Pearson’s r values of 0.65* and 0.61* indicate that there is a significant 

correlation between male students and experience and also we concluded that a 

positive correlation between the experience and achievement of urban and rural male 

students which revealed that academic achievement was related with the experience.  
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Table 4.3.4: Less experienced teachers and female sample students’ achievement 

Experience 

as S.S.T 

(years) 

Urban Students Rural Students Aggregate

(%) No. of 

female 

teachers 

Result of 

students 

(%) 

No. of 

female 

teachers 

Result of 

students (%) 

1 – 5  18 51% 11 35% 43% 

6 – 10  13 58% 15 41% 49.5% 

Total 31 - 26 -  

Average  - 54.5% - 38% 46.25% 

 
Table 4.3.4 indicates that in urban schools, 58% S.S.C results were achieved 

by the teachers who had 6 to 10 years teaching experience and 51% S.S.C results 

were achieved by the teachers who had 1 to 5 years teaching experience. Similarly in 

rural schools, 41% S.S.C results were achieve by the teachers who had 6 to 10 years 

teaching experience and 35% results were achieve by the teachers who had teaching 

experience of 1 to 5 years. 
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Table 4.3.5: More experienced teachers and female sample students’ achievement 

Experience 

as S.S.T 

(years) 

Urban Students Rural Students Aggregate

(%) No. of 

female 

teachers 

Result of 

students 

(%) 

No. of 

female 

teachers 

Result of 

students (%) 

11 – 15  25 69% 27 46% 57.5% 

16 – 20  19 78% 22 52% 65% 

Total 44 - 49 -  

Average  - 73.5% - 49% 61.25% 

 
Table 4.3.5 shows that in urban schools, 78% S.S.C results were achieved by 

the teachers who had 16 to 20 years teaching experience and 69% S.S.C results were 

achieved by the teachers who had 11 to 15 years teaching experience. Similarly in 

rural schools, 52% S.S.C results were achieve by the teachers who had 16 to 20 years 

teaching experience and 46% results were achieve by the teachers who had teaching 

experience of 11 to 15 years. 
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Table 4.3.6: Correlation between teachers’ experience and female students 
achievement  

Parameters Correlation p-value 

Experience vs students’ achievement of urban schools 0.69* 0.018 

Experience vs students’ achievement of rural schools 0.61* 0.018 

 
The Pearson’s r values of 0.69* and 0.61* indicate that there is a significant 

correlation between female students and experience and also we concluded that a 

positive correlation between the experience and achievement of urban and rural 

female students which revealed that academic achievement was related with the 

experience.  
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Table 4.3.7: Teaching experience and the achievement of sample students 

Experience (years) No. of teachers Result of school (%) 

1 – 5  56 43.16% 

6 – 10  62 51.33% 

11 – 15  106 60% 

16 – 20  76 62.83% 

Total 300 54.33% 

 
Table 4.3.7 shows that results of 62.83% S.S.C results were achieved by the 

teachers who had more than 15 years teaching experience, 60% S.S.C results were 

achieved by the teachers who had 11 to 15 years teachers experience, 51.33% S.S.C 

results were achieved by teachers who had 6 to 10 years teaching experience while 

minimum 43.16% S.S.C results were achieved by the teachers who had minimum 

teaching experience of 1 to 5 years.  The results show that on average basis 

maximum results (62.83%) were achieved by the experienced female teachers 

working in urban schools as compared to rural schools who had achieved less result 

in the S.S.C examinations as showed the average result of 43.16% in rural schools.  
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4.4 RESPONSES OF HEADS OF SECONDARY SCHOOLS 
ITEMS RELATED TO TEACHERS’ COMPETENCIES  

 
Table 4.4.1: Teachers plan their lessons 

 SA A UD DA SDA 

Observed (fo) 15 20 6 10 9 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 3 8 -6.0 -2 -3.0 

  (fo  -   fe) 
2 9 64 36.0 4 9 

 (fo   -   fe) 
2 

         fe 0.75 5.33 3.0 0.33 0.75 

  (fo  -  fe) 
2     

          fe 

              2   =   10.16 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.1 indicates that the calculated value of 2 was found to be 10.16, 

which is greater than table value (9.488) and the result is significant at 0.05 level,.  

As the trend of respondents is towards ‘agree’, hence the statement “Teachers plan 

their lessons” is accepted.  



155 
 

Table 4.4.2: Teachers use A.V aids during teaching 

 SA A UD DA SDA 

Observed (fo) 7 9 8 16 20 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) -5.0 -3.0 -4.0 4.0 8.0 

  (fo  -   fe) 
2 25.0 9.0 16.0 16.0 64.0 

 (fo   -   fe) 
2 

         fe 2.1 0.8 1.3 1.3 5.3 

  (fo  -  fe) 
2     

          fe 

              2   =   10.83* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.2 indicates that the calculated value of 2 was found to be 10.83, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers use 

A.V aids during teaching” is negatively accepted.  
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Table 4.4.3:  Teachers ask questions during the lesson 

 SA A UD DA SDA 

Observed (fo) 17 23 2 13 5 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 5.0 11.0 -10.0 1.0 -7.0 

  (fo  -   fe) 
2 25.0 121.0 100.0 1.0 49.0 

 (fo   -   fe) 
2 

         fe 2.1 10.1 8.3 0.1 4.1 

  (fo  -  fe) 
2     

          fe 

              2   =   24.67* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

 

Table 4.4.3 indicates that the calculated value of 2 was found to be 24.67, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers ask 

questions during the lesson” is accepted.  
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Table 4.4.4: Experienced teachers control the class properly 

 SA A UD DA SDA 

Observed (fo) 23 11 15 2 9 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 11.0 -1.0 3.0 -10.0 -3.0 

  (fo  -   fe) 
2 121.0 1.0 9.0 100.0 9.0 

 (fo   -   fe) 
2 

         fe 10.1 0.1 0.8 8.3 0.8 

  (fo  -  fe) 
2     

          fe 

              2   =   20.0* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.4 indicates that the calculated value of 2 was found to be 20.0, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘strongly agree’, hence the statement 

“Experienced teachers control the class properly” is accepted.  
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Table 4.4.5: Teachers use black boards effectively during teaching 

 SA A UD DA SDA 

Observed (fo) 18 19 20 1 2 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 6.0 7.0 8.0 -11.0 -10.0 

  (fo  -   fe) 
2 36.0 49.0 64.0 121.0 100.0 

 (fo   -   fe) 
2 

         fe 3.0 4.1 5.3 10.1 8.3 

  (fo  -  fe) 
2     

          fe 

              2   =   30.83* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.5 indicates that the calculated value of 2 was found to be 30.83, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers use black 

boards effectively” is accepted.  
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Table 4.4.6: Experienced teachers satisfy the students more than new comers  

 SA A UD DA SDA 

Observed (fo) 26 18 1 4 11 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 14.0 6.0 -11.0 -8.0 -1.0 

  (fo  -   fe) 
2 196.0 36.0 121.0 64.0 1.0 

 (fo   -   fe) 
2 

         fe 16.3 3.0 10.1 5.3 0.1 

  (fo  -  fe) 
2     

          fe 

              2   =   34.83* 

 

*    Significant             df = 4              Table value    at 0.05 = 9.488 

Table 4.4.6 indicates that the calculated value of 2 was found to be 34.83, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘strongly agree’, hence the statement 

“Experienced teachers satisfy the students more than new commers” is accepted.  
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Table 4.4.7: Experienced teachers show good results 

 SA A UD DA SDA 

Observed (fo) 38 19 2 1 0 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 26.0 7.0 -10.0 -11.0 -12.0 

  (fo  -   fe) 
2 676.0 49.0 100.0 121.0 144.0 

 (fo   -   fe) 
2 

         fe 56.3 4.1 8.3 10.1 12.0 

  (fo  -  fe) 
2     

          fe 

              2   =   90.83* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.7 indicates that the calculated value of 2 was found to be 90.83, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘strongly agree’, hence the statement 

“Experienced teachers show good results” is accepted.  
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Table 4.4.8: Experienced teachers diagnose learning problems 

 SA A UD DA SDA 

Observed (fo) 20 31 1 2 6 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 8.0 19.0 -11.0 -10.0 -6.0 

  (fo  -   fe) 
2 64.0 361.0 121.0 100.0 36.0 

 (fo   -   fe) 
2 

         fe 5.3 30.1 10.1 8.3 3.0 

  (fo  -  fe) 
2     

          fe 

              2   =   56.83* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.8 indicates that the calculated value of 2 was found to be 56.83, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Experienced 

teachers diagnose learning problems” is accepted.  
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Table 4.4.9: Teachers encourage the student on achievement 

 SA A UD DA SDA 

Observed (fo) 16 30 2 7 5 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 4.0 18.0 -10.0 -5.0 -7.0 

  (fo  -   fe) 
2 16.0 324.0 100.0 25.0 49.0 

 (fo   -   fe) 
2 

         fe 1.3 27.0 8.3 2.1 4.1 

  (fo  -  fe) 
2     

          fe 

              2   =   42.83* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.9 indicates that the calculated value of 2 was found to be 42.83, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers encourage 

the student on achievement” is accepted.  
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Table 4.4.10: Teachers help the needy and poor students 

 SA A UD DA SDA 

Observed (fo) 15 14 10 17 4 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 3.0 2.0 -2.0 5.0 -8.0 

  (fo  -   fe) 
2 9.0 4.0 4.0 25.0 64.0 

 (fo   -   fe) 
2 

         fe 0.8 0.3 0.3 2.1 5.3 

  (fo  -  fe) 
2     

          fe 

              2   =   8.83* 

 

Non-Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.10 indicates that the calculated value of 2 was found to be 8.83, 

which is smaller than table value (9.488) and the result is non-significant at 0.05 

level.  As the trend of respondents is towards ‘agree’, hence the statement “Teachers 

help the needy and poor students” is accepted.  
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Table 4.4.11: Teachers make the paper of annual examination 

 SA A UD DA SDA 

Observed (fo) 11 12 5 8 24 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) -1.0 0.0 -7.0 -4.0 12.0 

  (fo  -   fe) 
2 1.0 0.0 49.0 16.0 144.0 

 (fo   -   fe) 
2 

         fe 0.1 0.0 4.1 1.3 12.0 

  (fo  -  fe) 
2     

          fe 

              2   =   17.50* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.11 indicates that the calculated value of 2 was found to be 17.50, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers make 

the paper of annual examination” is negatively accepted.  
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Table 4.4.12: Progress report is maintained by the teachers 

 SA A UD DA SDA 

Observed (fo) 11 15 5 14 15 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) -1.0 3.0 -7.0 2.0 3.0 

  (fo  -   fe) 
2 1.0 9.0 49.0 4.0 9.0 

 (fo   -   fe) 
2 

         fe 0.1 0.8 4.1 0.3 0.8 

  (fo  -  fe) 
2     

          fe 

              2   =   6.00* 

 

Non-Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.12 indicates that the calculated value of 2 was found to be 6.00, 

which is smaller than table value (9.488) and the result is significant at 0.05 level.  

As the trend of respondents is towards ‘disagree’, hence the statement “Progress 

report is maintained by the teachers” is rejected.  
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Table 4.4.13: Parents often come to schools for their children 

 SA A UD DA SDA 

Observed (fo) 4 3 9 25 19 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) -8.0 -9.0 -3.0 13.0 7.0 

  (fo  -   fe) 
2 64.0 81.0 9.0 169.0 49.0 

 (fo   -   fe) 
2 

         fe 5.3 6.8 0.8 14.1 4.1 

  (fo  -  fe) 
2     

          fe 

              2   =   31.00* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.13 indicates that the calculated value of 2 was found to be 31.00, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Parents often 

come to schools for their children” is negatively accepted.  
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Table 4.4.14: Teachers maintain the classroom discipline by stick despite of ban on 
corporal punishment 

 SA A UD DA SDA 

Observed (fo) 3 28 12 11 6 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) -9.0 16.0 0.0 -1.0 -6.0 

  (fo  -   fe) 
2 81.0 256.0 0.0 1.0 36.0 

 (fo   -   fe) 
2 

         fe 6.8 21.3 0.0 0.1 3.0 

  (fo  -  fe) 
2     

          fe 

              2   =   31.17* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.14 indicates that the calculated value of 2 was found to be 31.17, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers maintain 

the classroom discipline by stick despite of ban on corporal punishment” is accepted.  
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Table 4.4.15: Teachers help in decision making  

 SA A UD DA SDA 

Observed (fo) 30 18 6 2 4 

Expected (fe) 12 12 12 12 12 

  (fo  _   fe) 18.0 6.0 -6.0 -10.0 -8.0 

  (fo  -   fe) 
2 324.0 36.0 36.0 100.0 64.0 

 (fo   -   fe) 
2 

         fe 27.0 3.0 3.0 8.3 5.3 

  (fo  -  fe) 
2     

          fe 

              2   =   46.67* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.4.15 indicates that the calculated value of 2 was found to be 46.67, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘strongly agree’, hence the statement “Teachers 

help in decision making” is accepted.  
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Table 4.4.16: Problems of the Heads secondary level (60 Heads)  

S. No Problems 
No. of 

Respondents 
Ranking  

1. Political interference. 
52 

(86.66%) 
1 

2. Teachers have no sense of obligation. 
47 

(78.33%) 
2 

3. 
Scarcity of collaboration between parents 

and the institutions.    

46 

(76.66%) 
3 

4. 
Most of the teachers teach with out of 

date methods of teaching.  

45 

(75%) 
4.5 

5. 
Teachers do not know evaluation 

techniques. 

45 

(75%) 
4.5 

6. Classroom environment is not nurturing. 
43 

(71.66%) 
6 

7. 
Most of the poverty stricken students 

remain absent. 

42 

(70%) 
7 

8. Forced tuition. 
35 

(58.33%) 
8 

 
Entries in table 4.4.16 indicate that the Heads of secondary schools are facing 

the crucial problems which include:  politicization of academic institutions, lack of 

earnest responsibilities on part of teachers, no parent teacher nexus, no upto date 

teaching techniques, no re-enforcement of evaluation techniques from the teachers, 

unfllourishing environment of classrooms, hard up students play truant and forced 

tuition.   
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Table 4.4.17: Suggestions of Heads at secondary level (60 Heads)  

S. No Suggestions  
No. of 

Respondents 
Ranking 

1. Refreshers courses must be arranged. 
54 

(90%) 
1 

2. Political interference must be checked. 
49 

(81.66%) 
2 

3. 
Chances must be created for collaboration 

between parents and the institutions.    

47 

(78.33%) 
3 

4. 

Annual increment and promotion of the 

teachers must be in keeping with their 

results. 

45 

(75%) 
4 

5. 
Teachers should be trained for evaluation 

techniques. 

43 

(71.66%) 
5 

6. 
Classroom environment should be made 

pleasant and nurturing. 

41 

(68.33%) 
6 

7. 
Hard up students should be 

accommodated. 

38 

(63.33%) 
7 

8. 
Forced tuition must be banned with iron 

hands.  

34 

(56.66%) 
8 

 
Table 4.4.17 shows that refreshers courses must be arranged, political 

interference must be checked, chances must be created for collaboration between 

parents and the institutions, annual increment and promotion of the teachers must be 

in keeping with their results, teachers should be trained for evaluation techniques, 

classroom environment should be made pleasant and nurturing, hard up students 

should be accommodated and forced tuition must be banned with iron hands.  
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4.5 ANALYSIS OF TEACHERS’ QUESTIONNAIRE ITEMS 
RELATED TO TEACHERS’ COMPETENCIES  

 
Table 4.5.1: Teachers plan their lesson daily 

 SA A UD DA SDA 

Observed (fo) 147 118 9 11 15 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 87.0 58.0 -51.0 -49.0 -45.0 

  (fo  -   fe) 
2 7569.0 3364.0 2601.0 2401.0 2025.0 

 (fo   -   fe) 
2 

         fe 126.2 56.1 43.4 40.0 33.8 

  (fo  -  fe) 
2     

          fe 

              2   =   299.33* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.1 shows that the calculated value of 2 was found to be 299.33, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers plan their 

lesson daily” is accepted. 
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Table 4.5.2: Teachers check the previous knowledge of the students before start of 
their new lesson  

 SA A UD DA SDA 

Observed (fo) 78 85 5 43 89 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 18.0 25.0 -55.0 -17.0 29.0 

  (fo  -   fe) 
2 324.4 625.0 3025.0 289.0 841.0 

 (fo   -   fe) 
2 

         fe 5.4 10.4 50.4 4.8 14.0 

  (fo  -  fe) 
2     

          fe 

              2   =   85.07* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.2 describes that the calculated value of 2 was found to be 85.07, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers check the 

previous knowledge of the students before start of their new lesson” is accepted.  
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Table 4.5.3: Teachers use black board during teaching effectively 

 SA A UD DA SDA 

Observed (fo) 115 55 2 63 65 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 55.0 -5.0 -58.0 3.0 5.0 

  (fo  -   fe) 
2 3025.0 25.0 3364.0 9.0 25.0 

 (fo   -   fe) 
2 

         fe 50.4 0.4 56.1 0.2 0.4 

  (fo  -  fe) 
2     

          fe 

              2   =   85.07* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.3 describes that the calculated value of 2 was found to be 85.07, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers use black 

board during teaching” is accepted.  
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Table 4.5.4: Teachers use teaching aids during the lesson. 

 SA A UD DA SDA 

Observed (fo) 21 49 5 72 153 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -39.0 -11.0 -55.0 12.0 93.0 

  (fo  -   fe) 
2 1521.0 121.0 3025.0 144.0 8649.0 

 (fo   -   fe) 
2 

         fe 25.4 2.0 50.4 2.4 144.2 

  (fo  -  fe) 
2     

          fe 

              2   =   224.33* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.4 illustrates that the calculated value of 2 was found to be 224.33, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers use 

teaching aids during the lesson” is negatively accepted. 
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Table 4.5.5: Teachers try to make the classroom atmosphere pleasant  

 SA A UD DA SDA 

Observed (fo) 56 194 8 23 19 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -4.0 134.0 -52.0 -37.0 -41.0 

  (fo  -   fe) 
2 16.0 17956.0 2704.0 1369.0 1681.0 

 (fo   -   fe) 
2 

         fe 0.3 299.3 45.1 22.8 28.0 

  (fo  -  fe) 
2     

          fe 

              2   =  395.43* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.5 depicts that the calculated value of 2 was found to be 395.43, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers try to 

make the classroom atmosphere pleasant” is accepted.  
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Table 4.5.6: Teachers transmit the ideology of Pakistan in the students 

 SA A UD DA SDA 

Observed (fo) 193 99 2 1 5 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 133.0 39.0 -58.0 -59.0 -55.0 

  (fo  -   fe) 
2 17689.0 1521.0 3364.0 3481.0 3025.0 

 (fo   -   fe) 
2 

         fe 294.8 25.4 56.1 58.0 50.4 

  (fo  -  fe) 
2     

          fe 

              2   =  484.67* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.6 depicts that the calculated value of 2 484.67, which is greater 

than the table value (9.488). Which is significant at 0.05 level. As the trend of 

respondents is towards ‘disagree’, hence the statement ‘Teachers transmit the 

ideology of Pakistan in the students’ is accepted. 
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Table 4.5.7: The institution helps the poor students 

 SA A UD DA SDA 

Observed (fo) 168 32 7 49 44 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 108.0 -28.0 -53.0 -11.0 -16.0 

  (fo  -   fe) 
2 11664.0 784.0 2809.0 121.0 256.0 

 (fo   -   fe) 
2 

         fe 194.4 13.1 46.8 2.0 4.3 

  (fo  -  fe) 
2     

          fe 

              2   =   260.57* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.7 indicates that the calculated value of 2 is 260.57, which is greater 

than the table value (9.488). Which is significant at 0.05 level. As the trend of 

respondents is towards ‘disagree’, hence the statement ‘The institution helps the poor 

students’ is accepted. 



178 
 

Table 4.5.8: Experienced teachers show best results  

 SA A UD DA SDA 

Observed (fo) 128 63 4 45 60 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 68.0 3.0 -56.0 -15.0 0.0 

  (fo  -   fe) 
2 4624.0 9.0 3136.0 225.0 0.0 

 (fo   -   fe) 
2 

         fe 77.1 0.2 52.3 3.8 0.0 

  (fo  -  fe) 
2     

          fe 

              2   =  133.23* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.8 shows that the calculated value of 2 was found to be 133.23, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Experienced 

qualified teachers show best results” is accepted.  
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Table 4.5.9: Teachers use question answer technique during their lesson  

 SA A UD DA SDA 

Observed (fo) 86 70 4 92 48 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 26.0 10.0 -56.0 32.0 -12.0 

  (fo  -   fe) 
2 676.0 100.0 3136.0 1024.0 144.0 

 (fo   -   fe) 
2 

         fe 11.3 1.7 52.3 17.1 2.4 

  (fo  -  fe) 
2     

          fe 

              2   =   84.67* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.9 shows that the calculated value of 2 was found to be 84.67, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers use 

question answer technique during their lesson” is accepted.  
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Table 4.5.10: Teachers develop December tests themselves  

 SA A UD DA SDA 

Observed (fo) 35 85 6 93 81 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -25.0 25.0 -54.0 33.0 21.0 

  (fo  -   fe) 
2 625.0 625.0 2916.0 1089.0 441.0 

 (fo   -   fe) 
2 

         fe 10.4 10.4 48.6 18.2 7.4 

  (fo  -  fe) 
2     

          fe 

              2   =  94.93* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.10 explains that the calculated value of 2 was found to be 94.93, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers 

develop December tests themselves” is negatively accepted.  
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Table 4.5.11: Teachers make the papers of annual examination  

 SA A UD DA SDA 

Observed (fo) 51 47 3 102 97 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -9.0 -13.0 -57.0 42.0 37.0 

  (fo  -   fe) 
2 81.0 169.0 3249.0 1764.0 1369.0 

 (fo   -   fe) 
2 

         fe 1.4 2.8 54.2 29.4 22.8 

  (fo  -  fe) 
2     

          fe 

              2   =  110.53* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.11 indicates that the calculated value of 2 was found to be 110.53, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers make 

the papers of annual examination” is negatively accepted.  
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Table 4.5.12: Teachers prepare progress reports of the students  

 SA A UD DA SDA 

Observed (fo) 7 5 1 159 128 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -53.0 -55.0 -59.0 99.0 68.0 

  (fo  -   fe) 
2 2809.0 3025.0 3481.0 9801.0 4624.0 

 (fo   -   fe) 
2 

         fe 46.8 50.4 58.0 163.4 77.1 

  (fo  -  fe) 
2     

          fe 

              2   =  395.67* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.12 indicates that the calculated value of 2 was found to be 395.67, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers prepare 

progress reports of the students” is negatively accepted.  
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Table 4.5.13: Teachers are addicted to corporal punishment 

 SA A UD DA SDA 

Observed (fo) 70 35 3 17 175 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 10.0 -25.0 -57.0 -43.0 115.0 

  (fo  -   fe) 
2 100.0 625.0 3249.0 1849.0 13225.0 

 (fo   -   fe) 
2 

         fe 1.7 10.4 54.2 30.8 220.4 

  (fo  -  fe) 
2     

          fe 

              2   =   317.47* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.13 indicates that the calculated value of 2 is 317.47, which is 

greater than the table value (9.488). Which is significant at 0.05 level. As the trend of 

respondents is towards ‘agree’, hence the statement ‘Teachers are addicted to 

corporal punishment’ is accepted 
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Table 4.5.14: The Head often encourages the teachers on their achievement 

 SA A UD DA SDA 

Observed (fo) 95 91 16 45 53 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) 35.0 31.0 -44.0 -15.0 -7.0 

  (fo  -   fe) 
2 1225.0 961.0 1936.0 225.0 49.0 

 (fo   -   fe) 
2 

         fe 20.4 16.0 32.3 3.8 0.8 

  (fo  -  fe) 
2     

          fe 

              2   =  73.27* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.14 shows that the calculated value of 2 was found to be 73.27, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “The Head often 

encourages the teachers on their achievement.” is accepted.  



185 
 

Table 4.5.15: The head is supposed to evaluate and categorize the teachers 

 SA A UD DA SDA 

Observed (fo) 53 45 16 91 95 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -7.0 -15.0 -44.0 31.0 35.0 

  (fo  -   fe) 
2 49.0 225.0 1936.0 961.0 1225.0 

 (fo   -   fe) 
2 

         fe 0.8 3.8 32.3 16.0 20.4 

  (fo  -  fe) 
2     

          fe 

              2   =  73.27* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.15 explains that the calculated value of 2 was found to be 73.27, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “The Head is 

supposed to evaluate and categorized the teachers.” is negatively accepted.  



186 
 

Table 4.5.16: The Head of the institution guides you in teaching complexity 

 SA A UD DA SDA 

Observed (fo) 59 43 24 99 75 

Expected (fe) 60 60 60 60 60 

  (fo  _   fe) -1.0 -17.0 -36.0 39.0 15.0 

  (fo  -   fe) 
2 1.0 289.0 1296.0 1521.0 225.0 

 (fo   -   fe) 
2 

         fe 0.0 4.8 21.6 25.4 3.8 

  (fo  -  fe) 
2     

          fe 

              2   =  55.53* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.5.16 indicates that the calculated value of 2 was found to be 55.53, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “The Head of the 

institution guides you in teaching complexity” is negatively accepted.  
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Table 4.5.17: Problems of teachers at secondary level in the Punjab (300 Teachers) 

S. No Problems No. of 
Respondents 

Ranking 

1. Scarcity of provision of teaching aids. 234 
(78%) 

1 

2. Lack of refresher courses in Mathematics. 211 
(70.33%) 

2 

3. 
Heads do not take professional interest to 

change the academic environment. 
203 

(67.66%) 
3 

4. 
Lack of teachers training programmes 

about evaluation techniques. 
199 

(66.33%) 
4 

5. 
Majority of the students do not do their 

home work. 
197 

(65.66%) 
5 

6. 
Students do not come regularly in rural 

areas. 
192 

(64%) 
6 

7. 
Rich parents of rural areas send their off 

springs to city schools. 
190 

(63.33%) 
7 

8. Political interference  187 
(62.33%) 

8 

 
Entries in table 4.4.17 indicate that the secondary schools teachers are facing 

the crucial problems which include: lack of A.V. aids, lack of teacher training 

courses, fluctuating government policies, short academic terms, non-availability of 

professional training about evaluation techniques, homework evasion, irregularity 

role of students in rural areas, affluent parents and their children to cenntic schools 

and policies motivated activities.  
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Table 4.5.18: Suggestions of teachers at secondary level 

S. No Suggestions 
No. of 

Respondents 
Ranking 

1. 
Teaching aids should be provided in the 
secondary schools. 

281 
(93.66%) 

1 

2. 
Parents should bound their students to do 
home work daily. 

265 
(88.33%) 

2 

3. 
Refresher courses of Mathematics must 
be insured to keep the teacher abreast of 
modern developments. 

243 
(81%) 

3 

4. 

Teachers training programmes about 
evaluation techniques must be arranged 
so that the teachers should be oriented 
with assessment and evaluation 
techniques. 

221 
(73.66%) 

4 

5. 
Heads must solve the educational 
problems of the teachers and create 
academic environment in the school. 

215 
(71.66%) 

5 

6. 
Parents should co-operate with the 
teachers to make the students regular.  

199 
(66.33%) 

6 

7. 
Political interference should be strictly 
banned in the secondary schools.  

187 
(62.33%) 

7 

8. 
All the students should come to school 
whether they are rich or poor. 

143 
(47.6%) 

8 
 

Suggestions  in table 4.4.18 are as under:  teaching aids should be provided in 

the secondary schools, parents should bound their students to do home work daily, 

refresher courses of Mathematics must be insured to keep the teacher abreast of 

modern developments, teachers training programmes about evaluation techniques 

must be arranged so that the teachers should be oriented with assessment and 

evaluation techniques, changing polices about the annual examination has damaged 

the 10th class students, session should be started from 1st April to 31st March, parents 

should co-operate with the teachers to make the students regular in rural areas and all 

the students should come to school whether they  are rich or poor. 
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4.6 ANALYSIS OF STUDENTS’ QUESTIONNAIRE  

Table 4.6.1: Teachers keep in mind the ideology of Pakistan 

 SA A UD DA SDA 

Observed (fo) 961 288 59 82 110 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 661.0 -12.0 -241.0 -218.0 -190.0 

  (fo  -   fe) 
2 436921.0 144.0 58081.0 47524.0 36100.0 

 (fo   -   fe) 
2 

         fe 1456.4 0.5 193.6 158.4 120.3 

  (fo  -  fe) 
2     

          fe 

              2   =  1929.23* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.1 depicts that the calculated value of 2 is1929.23, which is greater 

than the table value (9.488). Which is significant at 0.05 level. As the trend of 

respondents is towards ‘disagree’, hence the statement ‘Teachers keep in mind the 

ideology of Pakistan’ is accepted. 
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Table 4.6.2: Teachers teach according to the timetable  

 SA A UD DA SDA 

Observed (fo) 540 471 146 197 146 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 240.0 171.0 -154.0 -103.0 -154.0 

  (fo  -   fe) 
2 57600.0 29241.0 23716.0 10609.0 23716.0 

 (fo   -   fe) 
2 

         fe 192.0 97.5 79.1 35.4 79.1 

  (fo  -  fe) 
2     

          fe 

              2   =  482.94* 

 

* Significant            df = 4              Table value    at 0.05 = 9.488 

Table 4.6.2 indicates that the calculated value of 2 was found to be 482.94, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers teach 

according to the timetable” is accepted.  
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Table 4.6.3: Teachers ask questions before a new lesson 

 SA A UD DA SDA 

Observed (fo) 253 280 171 432 364 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -47.0 -20.0 -129.0 132.0 64.0 

  (fo  -   fe) 
2 2209.0 400.0 16641.0 17424.0 4096.0 

 (fo   -   fe) 
2 

         fe 7.4 1.3 55.0 58.1 13.7 

  (fo  -  fe) 
2     

          fe 

              2   =  135.90* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.3 depicts that the calculated value of 2 was found to be 135.90, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers ask the 

questions before new lesson.” is negatively accepted.  
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Table 4.6.4: Teachers use blackboard during teaching effectively 

 SA A UD DA SDA 

Observed (fo) 568 484 116 172 160 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 268.0 184.0 -184.0 -128.0 -140.0 

  (fo  -   fe) 
2 71824.0 33856.0 33856.0 16384.0 19600.0 

 (fo   -   fe) 
2 

         fe 239.4 112.9 112.9 54.6 65.3 

  (fo  -  fe) 
2     

          fe 

              2   =  585.07* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.4 demonstrates that the calculated value of 2 was found to be 

585.07, which is greater than table value (9.488) and the result is significant at 0.05 

level.  As the trend of respondents is towards ‘agree’, hence the statement “Teachers 

use blackboard during teaching” is accepted.  
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Table 4.6.5: Students are satisfied with the teaching methods of the teachers  

 SA A UD DA SDA 

Observed (fo) 374 387 194 344 201 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 74.0 87.0 -106.0 44.0 -99.0 

  (fo  -   fe) 
2 5476.0 7569.0 11236.0 1936.0 9801.0 

 (fo   -   fe) 
2 

         fe 18.3 25.2 37.5 6.5 32.7 

  (fo  -  fe) 
2     

          fe 

              2   =  120.06* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.5 shows that the calculated value of 2 was found to be 120.06, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Students are 

satisfied with the teaching methods of the teachers” is accepted.  
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Table 4.6.6: Teachers use A.V. aids in the class  

 SA A UD DA SDA 

Observed (fo) 263 321 146 382 388 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -37.0 21.0 -154.0 82.0 88.0 

  (fo  -   fe) 
2 1369.0 441.0 23716.0 6724.0 7744.0 

 (fo   -   fe) 
2 

         fe 4.6 1.5 79.1 22.4 25.8 

  (fo  -  fe) 
2     

          fe 

              2   =  133.31* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.6 indicates that the calculated value of 2 was found to be 133.31, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers use 

A.V. aids in the class” is negatively accepted.  
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Table 4.6.7: Teachers use stick for discipline  

 SA A UD DA SDA 

Observed (fo) 364 535 164 236 201 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 64.0 235.0 -136.0 -64.0 -99.0 

  (fo  -   fe) 
2 4096.0 55225.0 18496.0 4096.0 9801.0 

 (fo   -   fe) 
2 

         fe 13.7 184.1 61.7 13.7 32.7 

  (fo  -  fe) 
2     

          fe 

              2   =  305.71* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.7 shows that the calculated value of 2 was found to be 305.71, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers use stick 

for discipline” is accepted.  
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Table 4.6.8: Teachers teach additional periods willingly  

 SA A UD DA SDA 

Observed (fo) 273 286 123 436 382 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -27.0 -14.0 -177.0 136.0 82.0 

  (fo  -   fe) 
2 729.0 196.0 31329.0 18496.0 6724.0 

 (fo   -   fe) 
2 

         fe 2.4 0.7 104.4 61.7 22.4 

  (fo  -  fe) 
2     

          fe 

              2   =  198.58* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.8 describes that the calculated value of 2 was found to be 198.58, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers teach 

additional periods willingly” is negatively accepted.  
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Table 4.6.9: Experienced teachers enliven the lesson  

 SA A UD DA SDA 

Observed (fo) 601 477 129 158 135 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 301.0 177.0 -171.0 -142.0 -165.0 

  (fo  -   fe) 
2 90601.0 31329.0 29241.0 20164.0 27225.0 

 (fo   -   fe) 
2 

         fe 302.0 104.4 97.5 67.2 90.8 

  (fo  -  fe) 
2     

          fe 

              2   =  661.87* 

 

* Significant            df = 4              Table value    at 0.05 = 9.488 

Table 4.6.9 indicates that the calculated value of 2 was found to be 661.87, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Experienced 

teachers enliven the lesson” is accepted. 
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Table 4.6.10: Experienced teachers try to know the personal problems of the 
students  

 SA A UD DA SDA 

Observed (fo) 391 454 179 186 290 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 91.0 154.0 -121.0 -114.0 -10.0 

  (fo  -   fe) 
2 8281.0 23716.0 14641.0 12996.0 100.0 

 (fo   -   fe) 
2 

         fe 27.6 79.1 48.8 43.3 0.3 

  (fo  -  fe) 
2     

          fe 

              2   =  199.11* 

 

* Significant            df = 4              Table value    at 0.05 = 9.488 

Table 4.6.10 describes that the calculated value of 2 was found to be 199.11, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Experienced 

teachers try to know the personal problems of the students” is accepted.  
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Table 4.6.11: Teachers keep the classroom atmosphere pleasant 

 SA A UD DA SDA 

Observed (fo) 273 433 175 366 253 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -27.0 133.0 -125.0 66.0 -47.0 

  (fo  -   fe) 
2 729.0 17689.0 15625.0 4356.0 2209.0 

 (fo   -   fe) 
2 

         fe 2.4 59.0 52.1 14.5 7.4 

  (fo  -  fe) 
2     

          fe 

              2   =  135.36* 

 

*  Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.11 shows that the calculated value of 2 was found to be 135.36, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers maintain 

the classroom atmosphere pleasant” is accepted.  
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Table 4.6.12: Teachers force the students for tuition  

 SA A UD DA SDA 

Observed (fo) 416 352 226 289 217 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 116.0 52.0 -74.0 -11.0 -83.0 

  (fo  -   fe) 
2 13456.0 2704.0 5476.0 121.0 6889.0 

 (fo   -   fe) 
2 

         fe 44.9 9.0 18.3 0.4 23.0 

  (fo  -  fe) 
2     

          fe 

              2   =  95.49* 

 

*  Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.12 indicates that the calculated value of 2 was found to be 95.49, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Teachers force the 

students for tuition” is accepted.  
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Table 4.6.13: Experienced teachers show good results  

 SA A UD DA SDA 

Observed (fo) 391 290 277 285 257 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 91.0 -10.0 -23.0 -15.0 -43.0 

  (fo  -   fe) 
2 8281.0 100.0 529.0 225.0 1849.0 

 (fo   -   fe) 
2 

         fe 27.6 0.3 1.8 0.8 6.2 

  (fo  -  fe) 
2     

          fe 

              2   =  36.61* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.13 indicates that the calculated value of 2 was found to be 36.61, 

which is greater than table value (9.488) and the result is significant at 0.05 level. As 

the trend of respondents is towards ‘agree’, hence the statement “Experienced 

teachers show good results” is accepted.  
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Table 4.6.14: Students of low income cannot go for tuition  

 SA A UD DA SDA 

Observed (fo) 497 378 245 192 188 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 197.0 78.0 -55.0 -108.0 -112.0 

  (fo  -   fe) 
2 38809.0 6084.0 3025.0 11664.0 12544.0 

 (fo   -   fe) 
2 

         fe 129.4 20.3 10.1 38.9 41.8 

  (fo  -  fe) 
2     

          fe 

              2   =  240.42* 

 

*  Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.14 shows that the calculated value of 2 was found to be 240.42, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Students of low 

income cannot go for tuition” is accepted.  
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Table 4.6.15: Students of low income often work in some shop in the evening  

 SA A UD DA SDA 

Observed (fo) 313 351 250 321 265 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 13.0 51.0 -50.0 21.0 -35.0 

  (fo  -   fe) 
2 169.0 2601.0 2500.0 441.0 1225.0 

 (fo   -   fe) 
2 

         fe 0.6 8.7 8.3 1.5 4.1 

  (fo  -  fe) 
2     

          fe 

              2   =  23.12* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.15 shows that the calculated value of 2 was found to be 23.12, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Students of low 

income often work on some shop in the evening” is accepted.  
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Table 4.6.16: Students of low income spend their summer vacation working in shops 

 SA A UD DA SDA 

Observed (fo) 307 290 321 317 265 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 7.0 -10.0 21.0 17.0 -35.0 

  (fo  -   fe) 
2 49.0 100.0 441.0 289.0 1225.0 

 (fo   -   fe) 
2 

         fe 0.2 0.3 1.5 1.0 4.1 

  (fo  -  fe) 
2     

          fe 

              2   =  7.01 

 

Non-Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.16 shows that the calculated value of 2 was found to be 7.01, 

which is smaller than table value (9.488) and the result is non-significant at 0.05 

level.   Hence the statement “Students of low income spend their summer vacation 

for job on shops” is rejected.  
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Table 4.6.17: The school helps the poor students 

 SA A UD DA SDA 

Observed (fo) 255 341 122 374 408 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -45.0 41.0 -178.0 74.0 108.0 

  (fo  -   fe) 
2 2025.0 1681.0 31684.0 5476.0 11664.0 

 (fo   -   fe) 
2 

         fe 6.8 5.6 105.6 18.3 38.9 

  (fo  -  fe) 
2     

          fe 

              2   =   175.10* 

 

*    Significant             df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.17 demonstrates that the calculated value of 2 is 175.10, which is 

greater than the table value (9.488). Which is significant at 0.05 level. As the trend of 

respondents is towards ‘disagree’, hence the statement ‘The school helps the poor 

students’ is negatively accepted. 
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Table 4.6.18: Girls face difficulties in the evening coaching  

 SA A UD DA SDA 

Observed (fo) 440 377 249 216 218 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) 140.0 77.0 -51.0 -84.0 -82.0 

  (fo  -   fe) 
2 19600.0 5929.0 2601.0 7056.0 6724.0 

 (fo   -   fe) 
2 

         fe 65.3 19.8 8.7 23.5 22.4 

  (fo  -  fe) 
2     

          fe 

              2   =  139.70* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.18 shows that the calculated value of 2 was found to be 139.70, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘agree’, hence the statement “Girls face 

difficulties in the evening coaching” is accepted.  
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Table 4.6.19: Teachers develop the annual papers of the examination  

 SA A UD DA SDA 

Observed (fo) 238 296 188 320 458 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -62.0 -4.0 -112.0 20.0 158.0 

  (fo  -   fe) 
2 3844.0 16.0 12544.0 400.0 24964.0 

 (fo   -   fe) 
2 

         fe 12.8 0.1 41.8 1.3 83.2 

  (fo  -  fe) 
2     

          fe 

              2   =  139.23* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.19 indicates that the calculated value of 2 was found to be 139.23, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers 

develop the annual papers of the examination” is negatively accepted.  
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Table 4.6.20: Examination is conducted transparently  

 SA A UD DA SDA 

Observed (fo) 279 332 220 369 300 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -21.0 32.0 -80.0 69.0 0.0 

  (fo  -   fe) 
2 441.0 1024.0 6400.0 4761.0 0.0 

 (fo   -   fe) 
2 

         fe 1.5 3.4 21.3 15.9 0.0 

  (fo  -  fe) 
2     

          fe 

              2   =  42.09* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.20 indicates that the calculated value of 2 was found to be 42.09, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Examination is 

conducted transparently” is negatively accepted.  
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Table 4.6.21: Teachers take tests regularly  

 SA A UD DA SDA 

Observed (fo) 189 240 201 428 442 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -111.0 -60.0 -99.0 128.0 142.0 

  (fo  -   fe) 
2 12321.0 3600.0 9801.0 16384.0 20164.0 

 (fo   -   fe) 
2 

         fe 41.1 12.0 32.7 54.6 67.2 

  (fo  -  fe) 
2     

          fe 

              2   =  207.57* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

 

Table 4.6.21 shows that the calculated value of 2 was found to be 207.57, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Teachers take 

tests regularly” is negatively accepted.  
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Table 4.6.22: Progress report of every student is maintained  

 SA A UD DA SDA 

Observed (fo) 242 259 176 353 470 

Expected (fe) 300 300 300 300 300 

  (fo  _   fe) -58.0 -41.0 -124.0 53.0 170.0 

  (fo  -   fe) 
2 3364.0 1681.0 15376.0 2809.0 28900.0 

 (fo   -   fe) 
2 

         fe 11.2 5.6 51.3 9.4 96.3 

  (fo  -  fe) 
2     

          fe 

              2   =  173.77* 

 

* Significant            df  =  4              Table value    at  0.05  =  9.488 

Table 4.6.22 shows that the calculated value of 2 was found to be 173.77, 

which is greater than table value (9.488) and the result is significant at 0.05 level.  As 

the trend of respondents is towards ‘disagree’, hence the statement “Progress report 

of every student is maintained” is negatively accepted.  
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Table 4.6.23: Problems of the students at secondary level in the Punjab (1500 
students) 

S. No Problems 
No. of 

Respondents 
Ranking 

1. 
Alarming results of Math teachers (9th 
class) at Punjab level. 

1163 
(77.53%) 

1 

2. 
Shortage of science teachers in rural 
areas. 

573 
(76.4%) 

2 

3. Unpleasant atmosphere of the classrooms. 
1091 

(72.73%) 
3 

4. 
Corporal punishment and disgrace of the 
students. 

1079 
(71.93%) 

4 

5. 
Expulsion of 10th class students for better 
results.  

1068 
(71.2%) 

5 

6. Forced tuition. 
1012 

(67.46%) 
6 

7. 
Poor students had to work on shops after 
school times. 

975 
(65%) 

7 

8. Scarcity of laboratories in rural areas. 
953 

(63.5%) 
8 

 
Entries in table 4.5.23 indicate that the students at secondary level are facing 

the crucial problems in secondary schools. These problems include: disappointing 

results of Math of 9th class, untidy situation of the classrooms, physical and mental 

punishment of the students, expulsion of students for good results, forced tuition, 

non-academic activities of the learners due to hard up situation, scarcity of science 

teachers and science laboratories especially in rural areas.  
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Table 4.6.24: Suggestions of students at secondary level in the Punjab (1500 
students) 

 
S. No 

Suggestion 
No. of 

Respondents 
Ranking 

1. 
“Mar Nahin Piar” should be in the 
classrooms also. Teachers should not call 
the name of the students. 

1127 
(75.13%) 

1 

2. 

Teachers should teach the students in such 
a way that all the students may clear their 
concept easily with different methods of 
teaching. 

1101 
(73.4%) 

2 

3. 
Weak students should be enable to pass 
the examination. They must not expel 
from the class for better results. 

1073 
(71.5%) 

3 

4. 

Teaching methods of the teachers should 
be easy and according to the mental level 
of the students. Questions should be 
solved in parts. Guides should not be used 
on black boards. 

1023 
(68.2%) 

4 

5. 
Teachers should consider the students as 
their own sons 

991 
(66.06%) 

5 

6. Poor students should be accommodated. 
987 

(65.8%) 
6 

7. 
Science teachers of urban areas should be 
appointed in rural areas also. 

863 
(57.53%) 

7 

8. Forced tuition must be banned. 
817 

(54.46%) 
8 

 
Suggestions in table 4.6.24 are as under: “Mar Nahin Piar” should be in the 

classrooms, teachers should teach the students in such a way that all the students may 

clear their concepts easily with different methods of teaching, weak students should 

not be expelled from the class for better results, teaching methods of the teachers 

should be easy and according to the mental level of the students, teachers should 

consider the students as their own sons, poor students should be accommodated and 

science teachers of urban areas should be appointed in rural areas also and forced 

tuition must be banned.  
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Table 4.7: Comparisons of common statements of teachers’ and students’ responses  

Statement Respondents SA A UD DA SDA Total 

Teachers 

keep in 

mind the 

ideology of 

Pakistan. 

 

Teachers 

189 

(63.00%)

73 

(24.33%)

13 

(4.33%) 

10 

(3.33%) 

15 

(5.00%) 

300 

(100%)

Students  772 

(51.47%)

514 

(34.27%)

94 

(6.27%) 

79 

(5.27%) 

41 

(2.73%) 

1500 

(100%)

Teachers 

check the 

previous 

knowledge. 

Teachers 120 

(40%) 

85 

(28.33%)

6 

(2%) 

30 

(10%) 

59 

(19.66%)

300 

(100%)

Students 253 

(16.86%)

280 

(18.66%)

171 

(11.4%) 

432 

(28.8%) 

364 

(24.26%)

1500 

(100%)

Teachers use 

black board 

during 

teaching 

effectively. 

Teachers 115 

(38.33%)

55 

(18.33%)

2 

(0.67%) 

63 

(21.00%) 

65 

(21.67%)

300 

(100%)

Students  568 

(37.87%)

484 

(32.27%)

116 

(7.73%) 

172 

(11.47%) 

160 

(10.67%)

1500 

(100%)

Teachers use 

teaching 

aids during 

teaching. 

Teachers 21 

(7.00%) 

49 

(16.33%)

5 

(1.67%) 

72 

(24.00%) 

153 

(51.00%)

300 

(100%)

Students  263 

(17.53%)

321 

(21.40%)

146 

(9.73%) 

382 

(25.47%) 

388 

(25.87%)

1500 

(100%)

Teachers ask 

questions 

Teachers 86 

(28.67%)

70 

(23.33%)

4 

(1.33%) 

92 

(30.67%) 

48 

(16.00%)

300 

(100%)

Students  611 439 73 280 97 1500 
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during the 

lesson. 

(40.73%) (29.27%) (4.87%) (18.67%) (6.47%) (100%)

Teachers 

maintain 

classroom 

discipline by 

stick. 

Teachers 79 

(26.33%)

109 

(36.33%)

23 

(7.67%) 

48 

(16.0%) 

41 

(13.67%)

300 

(100%)

Students  364 

(24.27%)

535 

(35.67%)

164 

(10.93%)

236 

(15.73%) 

201 

(13.40%)

1500 

(100%)

Teachers 

make the 

papers of 

Annual 

examination. 

Teachers 51 

(17.0%) 

57 

(19.0%) 

3 

(1.00%) 

102 

(34.0%) 

87 

(29.0%) 

300 

(100%)

Students   

238 

(15.87%)

 

296 

(19.73%)

 

188 

(12.53%)

 

320 

(21.33%) 

 

458 

(30.53%)

 

1500 

(100%)

Experienced 

teachers 

show good 

results. 

Teachers 128 

(42.67%)

63 

(21.00%)

4 

(1.33%) 

45 

(15.00%) 

60 

(20.0%) 

300 

(100%)

Students  391 

(26.07%)

290 

(19.33%)

277 

(18.47%)

285 

(19.0%) 

257 

(17.13%)

1500 

(100%)

Progress 

report is 

maintained 

by the 

teacher. 

 

Teachers 7 

(2.33%) 

5 

(1.67%) 

1 

(0.33%) 

159 

(53.0%) 

128 

(42.67%)

300 

(100%)

Students  242 

(16.13%)

259 

(17.27%)

176 

(11.73%)

353 

(23.53%) 

470 

(31.33%)

1500 

(100%)
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The 

institution 

helps the 

poor 

students. 

Teachers 168 

(56%) 

32 

(10.66%)

7 

(2.33%) 

49 

(16.33%) 

44 

(14.66%)

300 

(100%)

Students 377 

(25.13%)

401 

(26.73%)

182 

(12.13%)

264 

(17.6%) 

276 

(18.4%) 

1500 

(100%)

Teachers use 

stick for 

discipline. 

Teachers 70 

(23.33%)

35 

(11.66%)

3 

(1.0%) 

17 

(5.6%) 

175 

(58.33%)

300 

(100%)

 

Students 

364 

(24.26%)

535 

(35.66%)

164 

(10.93%)

236 

(15.73%) 

201 

(13.4%) 

1500 

(100%)

 
Comparison of common statements of teachers’ and students’ responses 

(table. 4.7) indicate that on most of the statements teachers and students are agreed 

and they think that ideology of Pakistan, taking previous knowledge test, use of 

black board, use of teaching aids and using answer question technique are kept in 

mind and happen during teaching and learning process. Both teachers and the 

students consent that discipline is maintained in the classroom and they also have the 

same opinion that teachers make annual papers for the examination. Comparison of 

common statements also indicates that both teachers and students are of the opinion 

that experienced teachers show better results. It also repots that progress report is not 

maintained by the teacher. On one aspect, there is a difference between teachers and 

students that teachers are of the opinion that stick is not used for discipline but 

students are of the opinion that stick is used for discipline.  
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CHAPTER 5 

 

SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS  
AND RECOMMENDATIONS 

5.1   SUMMARY 

The study was designed to explore the effect of demographic factors and 

teachers’ competencies on the achievement of secondary school students. The 

objectives of the study were: (a) To analyze the association of the demographic 

factors and achievement of 10th class students. (b) To find the relationship between 

teachers’ competencies and achievements of the students at secondary level. (c) To 

make suitable recommendations for the improvement of the achievement of 

secondary school students. The population of the study consisted of (i) Heads of 

boys and girls public secondary schools in the Punjab. (ii). All the public secondary 

school teachers who were teaching at secondary level in urban and rural areas of the 

Punjab. (iii). Students studying in 10th class (who passed the 9th class examination 

from the Boards of intermediate and Secondary Education). Purposive/ convenient 

sampling technique was used for choosing the sample from this population. The 

sample consisted of 30 Boys and 30 Girls Secondary Schools from urban and rural 

areas. Three questionnaires were used for data collection. From each secondary 

school, one Head, five teachers and twenty five students were selected. In this way, 

60 Headmasters/Headmistress, 300 S.S.T teachers and 1500 students were taken as a 

sample. Three questionnaires: first for Heads, second for secondary school teachers 



217 
 

and third for the students were developed. The researcher visited personally, all the 

sample schools and collected the data. Data collected through the above mentioned 

research instruments were tabulated, analyzed and interpreted. Independent‘t’ test 

was used to determine the significance difference between the student’s achievement 

of urban and rural area for male and female.  To find out the relationship between 

family size and students’ performance, income level and students’ achievement and 

teacher’s experience and student’s achievement Pearson’s correlation coefficient was 

used through SPSS version 16.0. Chi-square (2) was applied to find the association 

between the attributes. The data obtained in the form of frequencies have also been 

reported in percentage. The suggestions given by the Headmasters, teachers and 

students in response to the open-ended questions were prioritized on the basis of 

more frequent suggestions in descending order. Results were used to infer 

conclusions and findings. All the null hypotheses formulated for the study were 

rejected and showed that demographic factors and teachers’ competencies have 

significant relationship with the students’ achievement. 

 

5.2 FINDINGS 

The Generalized findings showed that in all districts there was a significant 

correlation between students’ achievement and their family size, their family income 

and achievement, and female students and male students. Data also indicated that 

there exists an association between students’ achievement and teachers’ planning, 

classroom management, teachers’ experience and their competency. It was also 

indicated that teachers use blackboard, plan lessons, check students’ previous 
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knowledge and there was a significant correlation between students’ achievement 

and teachers’ experiences. Most of the students agreed that teachers ask questions, 

keeping ideology of Pakistan in mind, use good methodology, teach according to the 

timetable and use stick for discipline and maintain a record of students.  

 

5.2.1 Demographic Factors 

1) Passing percentage in ten districts (Attock, Bhakkar, D.G. Khan, Khushab, 

Lahore, Layyah, Mianwali, Multan, Rawalpindi and Sargodha) ranged from 

68 to 88 in case of male students, while those of female ranged from 54 to 

84 percentages. 

2) In other districts (Chakwal, Faisalabad, Gujranwala, Jhang and 

Muzaffargarh) passing percentage for male students ranged from 28 to 48 

and those of female ranged from 52 to 96 percentages.  

3) The success of 54.2% male students and 59.2% female students show that of 

intermediate and secondary education (4.1.35).  

4) There exists a significant difference (t-value = 3.694 at 0.05 level of 

significant) in the achievement of rural and urban male students at secondary 

level. (4.1.31 & 4.1.32). 

5) It was found that there is a significant difference (t-value = 5.681 at 0.05 

level of significant) in the achievement of rural and urban female students at 

secondary level. (4.1.33 & 4.1.34). 
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6) Majority of students (78.06%) having smaller families (family size 2-4) 

passed whereas students with larger families (family size 11+) showed poor 

results (33.73%). (4.1.37) 

7) The Pearson’s r values of -0.756* indicated that there is significantly high 

negative correlation between family size and total students (4.1.38).  

8) Majority of students (83.3%) passed in the S.S.C examination from Boards 

having larger incomes (5001 and above) whereas students with smaller 

income (1000-5000) showed poor results (32.2%). (4.1.41) 

9) The Pearson’s r values of (0.376* & 0.408*) show that there is a significant 

correlation between male students and income level and female students and 

income level. Income was related to the academic achievement (4.1.45).  

10) The Pearson’s r values of 0.394* indicated that there is a significant 

correlation between income and total students’ achievement of sample 

(4.1.47).  

 

5.2.2 Teachers’ Competencies  

11) It was accepted by the students (calculated value of  2 357.172) that there 

was association between teachers’ planning and students’ achievement;  

between teaching process and students’ achievement; between classroom 

management and students’ achievement; between teachers’ experience and 

students’ achievement; between teachers’ evaluation techniques and students’ 

achievement; between teachers’ competencies and students’ achievement. 
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5.2.3 Analysis of Heads of Secondary Schools Questionnaires 

12)    It was accepted by the Heads (calculated value of 2 10. 16 significant at 

0.05 level) that teachers plan their lessons. They ask questions during the 

lesson, control the class properly, use blackboards effectively and maintain 

class discipline by stick despite ban on corporal punishment.  

13)  The heads rejected (calculated value of 2 10.83 significant at 0.05 level) that 

teachers use A.V aids during teaching; that the teachers make papers for 

annual examination; and that progress report is maintained by the teachers. 

 

5.2.4 Analysis of Heads of Secondary School Teachers’ 
Questionnaires 

 
14) Secondary school teachers accepted (calculated value of  2    299.33 

significant at 0.05 level) that teachers plan their lessons; that they check the 

previous knowledge of the students; that they use teaching aids during the 

lesson; that they try to make classroom atmosphere pleasant; that they 

transmit the ideology of Pakistan in the minds of the students; that the 

experienced teachers showed better results; that the teachers use question 

answer technique; that the Head often encourages the teachers on their 

achievement.  

15) The secondary school teachers rejected (calculated value of 2  224.33 

significant at 0.05 level) that teachers use teaching aids during the lesson that 

they are addicted to corporal punishment and that the Head of the institution 

guides in teaching complexity.  
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5.2.5 Analysis of the Students’ Questionnaires  

16) It was accepted by the students (calculated value of  2  1929.23 significant at 

0.05 level) that the teachers keep in mind the ideology of Pakistan that the 

teachers teach according to the timetable; that the teachers ask questions 

before teaching new lessons, that the teachers use blackboards effectively; 

that the teachers use stick for discipline; that the experienced teachers enliven 

the lesson; that the teachers make classroom atmosphere pleasant and that the 

experienced teachers show good results.  

17) The students rejected (calculated value of 2 133.31 significant at 0.05 level) 

that the teachers use A.V aids in the class; that the school helps the poor 

students; that the teachers set the annual papers of the examination; that the 

examination is conducted transparently; that the teachers take tests regularly 

and that the progress report of every student is maintained.  

 

5.3 DISCUSSION 

The teacher can handle the demographic hurdles by using teaching 

competencies. At secondary level, he can exercise his individual experiences to 

impart knowledge to the students. The results of the study indicated that in the 

matriculation examination 2007, the pass percentage of girls was higher than that of 

boys. It is evident that girls are becoming more concentrated on the assigned course 

of study than the boys. Inspite of the fact, the male students can boast of having 

proper teaching environment. The results of urban male and female students are 
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more satisfactory than those of rural areas. The students of urban areas have chances 

of having more experienced and competent teachers as compared to rural areas. The 

teachers of urban areas are both; enthusiastic and confident and make their presence 

sure as required by the teaching discipline. While in the rural areas, absence on part 

of the teachers is considered to be a routine matter. In some rural schools, the 

teachers of science subjects are not available and non-relevant teachers are forced to 

teach the subjects in which they have no relative competency. 

It was clear from the findings that the academic result of the students at 

secondary level is related to the family size. The children of small family size 

showed better results while the students of bigger families’ showed poor results. The 

parents of big families have to manage a lot of things within very limited resources. 

They cannot even afford to provide a healthful meal of two times. As the children of 

the large families have to face many physical problems, they cannot concentrate on 

their academic work.  

Poverty is often equated with social stagnation (Qadeer, 2006). The students 

of low income feel it impossible to make both ends meet. They cannot afford to pay 

full attention to their academic, social and moral growth. Not only a great proportion 

of low income group students suffer a setback in their intellectual attainment but this 

also causes deterioration in standard of education. Material difficulties do not allow 

the suffering and low income students to engage themselves in relevant studies. They 

have to work in the scorching sun by attending little chores on shops to make their 

livings. There is a great number of students living in rural and urban areas who have 

to work for the good of their souls because their guardians do not pay attention to 
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their condition. That’s why, the well off students are expected to show higher 

potential than the children of the low income groups. Also, one more advantage goes 

to the rich families which can manage education facilities for their children at home. 

They enjoy all the physical requirements which are denied to the low income 

suffering students. 

Mostly it is the teachers’ competencies which cover up these demographic 

factors through teachers’ trainings. It is envisaged to impart skill to the teachers but 

the personal capabilities are most beneficial in this connection. Lesson planning and 

questioning make the lessons interesting. Most of the teachers plan their lessons. 

During the lesson, teachers use questioning techniques. This art helps the teachers to 

understand the problems of students as well as to evaluate their teaching 

methodologies. 

It is no more rhetoric but a reality that the destiny of the nations is shaped in 

the classrooms. Teachers satisfy the students and make the classroom climate 

pleasant but they have no teaching aids to make the classroom climate nurturing and 

nourishing. 75% Heads of secondary schools opined that most of the teachers teach 

with outdated methods of teaching. Teachers do not know evaluation techniques. 

That’s why the students cannot do well in the respective examinations. 

Another competency, which is very crucial for secondary school teachers’, is 

classroom management skills. These not only maintain the discipline in the 

classroom but also make teaching interesting. Majority of the respondents reported 

that secondary school teachers make the classroom atmosphere pleasant.  
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Secondary school teachers claimed that there is scarcity of provision of 

teaching aids. Lack of refresher courses in Math, lack of teacher training programs 

about evaluation techniques, fluctuating Govt. policies and short educational session 

are also contributing factors of low results. 

Majority of the students reported that experienced secondary school teachers 

treat the students in a psychological way. They satisfy them by using different 

teaching strategies. But out of date methods of teaching, shortage of science teachers 

especially in rural areas, lack of educational technology, corporal punishment, low 

income level of family and expulsion of weak students for better results are 

deteriorating the standard of education at secondary level. 

As far as the testing of hypotheses is concerned, all the hypotheses 

formulated were rejected.  

1. There is no effect of demographic factors (gender: male/female) on the 

achievement of secondary school students, the hypothesis that was rejected 

on the basis of t-value (3.201) at 0.05 level of significance.  

2. There is no effect of urban/rural areas on the achievement of secondary 

school students was rejected on the basis of  t-value (7.21) significant at 0.05 

level for female students of urban and rural area and (6.689) significant at 

0.05 level for male students of urban and rural area. 

3. There is no effect of number of family members on students’ achievement at 

secondary level was rejected on the basis of Pearson’s r value = (-0.756) 

significant at 0.05 level. 
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4. There is no effect of income level on the achievement of secondary school 

students was rejected on the basis of  Pearson’s r value = (0.394) significant 

at 0.05 level.  

5. There is no effect of teaching competencies on the achievement of secondary 

school students on the basis of 2 = (427.1395) greater than the tabulated 

value (9.48). Thus all the null hypotheses formulated for the study were 

rejected showing that the demographic factors (like gender: male/female, 

urban/rural, family size and income level) and teachers’ competencies (like 

planning, teaching process, classroom management, experience and 

evaluation) have a significant relationship with the students’ achievement. 

 

5.4 CONCLUSIONS 

    On the basis of findings, the following conclusions were drawn: 

5.4.1 Demographic Factors 

1) Students of urban secondary schools secured more positions in S.S.C 

examination 2007 than rural secondary schools in the Punjab. 

2) The number of male students having passed in the S.S.C annual 

examination 2007 of urban secondary schools was better than the rural 

secondary schools. In the same examination the situation was exactly 

similar for female students. 

3) The possibility of physical suffering is high in the villages and that’s why 

the Secondary Board results registered A+1 performance for the city 
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students. The result of village students was very depressive. It was 

observed in the matriculation examination 2007 that most of the top 

positions were being held by the female students of urban areas. 

4) The results testified that very expert and competent teachers undertook 

the teaching responsibilities in the cities while in villages, new comers 

and less experienced did. 

5) The family size was closely related with the overall academic results. The 

children of small family sizes showed good results while the students of 

big family size did poorly. As the children of large family have to face 

many physical problems, they cannot concentrate on their academic work 

properly. 

6) Financial pressure left disappointing effects on the performance of low 

income group learners. The low income group students could not 

concentrate on the task assigned to them. Such students have to attend to 

their younger siblings while helping their parents in earning a livelihood. 

Not being responsive, they could not take the maximum benefit of 

education. 

 

5.4.2 Teachers’ Competencies 

7)      The teachers who planned their lessons showed good results as compared 

to those who did not. Teachers who enlivened their lessons and through 

dignified teaching process, inculcated the contents of lessons, exhibited 

promising results. 
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8) The teachers who were good disciplinarians and their classroom 

management was up to the mark showed good results. 

9) Teaching experience was a good visible factor. That’s why, more 

experienced teachers recorded up to the mark results. 

10) The teachers who carried out tests through recognized formative processes 

were noted for their good results. 

11) The schools where, the Heads boosted confidence in teachers on their 

encouraging performance displayed good results. 

12) All the hypotheses of the study were rejected showing that the 

demographic factors (like gender: male/female, urban/rural, family size 

and income) and teachers’ competencies (like planning, teaching process, 

classroom management, teaching experience and evaluation) have 

significant relationship with the students’ achievement. 

 

5.5 RECOMMENDATIONS 

1. The achievement of the students of urban areas at secondary level is directly 

linked with the performance of efficient teachers. Such competent teachers 

may be provided in the rural areas as well.  

2. The teachers may by made aware of teaching competencies so that they strive 

to attain them.  

3. The teachers may be imparted professional training of planning the overall 

class room activities.  
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4. Pleasant working environment of the classrooms supports the teaching 

learning process. Audio-visual equipment keeps the attention of the learner 

intact. These teaching aids might be executed. 

5. Formative evaluation, especially in village schools is not being carried out. 

The result suffered for want of this practice. The respective teachers may be 

bound to set the papers themselves. 

6. Regular monthly tests may be arranged in the schools so that the results 

might be uplifted. 

7. Teachers may be oriented with evaluation and measurement techniques. It is 

essential that the public schools orientate themselves more towards 

evaluation and measurement techniques.   

8. Heads may be given residential accommodation in rural secondary schools so 

that the rest of the staff must to be there in time.  

9. The presence of teachers in the classrooms with full preparation may be 

ensured on part of the Head of the institution. To attain this purpose, they 

may visit the classroom regularly, check the homework of the students and 

ask questions to evaluate the standard of learning of the students. Overall 

performance of a weak teaching may be judged by the Heads through various 

methods. 

10. Science teachers may be bound to carry out practicals in the laboratories.  

11. The collaboration between the parents and teachers may be strengthened for 

better growth of the students. 
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12. It is incumbent on the Heads to encourage his/her teachers for the 

development of academic skills. The Heads of the institutions may change 

the academic achievement by taking personal interest. 
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ANNEXURE – A 
 

ALLAMA IQBAL OPEN UNIVERSITY ISLAMABAD 

QUESTIONNAIRE FOR PRINCIPALS / HEADMASTERS / HEADMISTRESSES 

SUBJECT: REQUEST FOR FILLING IN THE QUESTIONNAIRE 
 

Respected  Sir/Madam, 

  I am a Ph.D. scholar of education, conducting research on the topic 

EFFECT OF DEMOGRAPHIC FACTORS  AND  TEACHERS 
COMPETENCIES ON THE  ACHIEVEMENT  OF  SECONDARY  SCHOOL  

STUDENTS IN THE PUNJAB  
A questionnaire is being submitted to you. All the information will be kept 

secret and used for the above mentioned purpose only. This research will be helpful 

and beneficial for improving the teacher competencies and achievement of students 

at secondary level in Pakistan. Kindly fill the questionnaire properly and return to the 

researcher. Proper and accurate responses will be highly commended as early as 

possible. 

With due reverence, it is requested to read the questionnaire carefully and fill 

in the following spaces appropriately. Please give all the information very correctly. 

Abbreviations used are S.A (Strongly Agree).  A (Agree).  U.D. (Undecided). D.A 

(Disagree) and S.D.A (Strongly Disagree). 

       Thanks, 
       Muhammad Akram Aziz 
       The Researcher 

Name: 
                      
 
Designation                                          

Gender 
M F 

 
Name of School   
                      
                      
 
Total experience in Education Department: ------------------------------------Years 

Total experience as Head of the institution. ------------------------------------Years 
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Academic Qualification.   ----------------------------------------------- 

Professional Qualification.   ----------------------------------------------- 

S.S.C. results of last three years. ---------- %       ----------%        ----------% 

(Board of Intermediate & Secondary Education).     

S.No Statements SA A UD DA SDA 
1. Democratic minded Heads prove good 

administrators. 
     

2. Teachers keep in mind the ideology of 
Pakistan. 

     

3. Teachers love teaching in current 
circumstances. 

     

4. Teachers attend the assembly regularly.      
5. Teachers arrive and leave the classrooms on 

time. 
     

6. Teachers plan their lessons.      
7. Teachers use blackboards effectively.      
8. Teachers use A.V. aids during teaching.      
9. Teachers ask questions during the lesson.      
10. Students are welcomed for questions.      
11. Teachers are given classes according to their 

subjects. 
     

12. Refresher courses bring change in the 
teaching methods. 

     

13. These courses enhance the knowledge of the 
teachers. 

     

14. Refresher courses create self confidence in 
the teachers. 

     

15. Experienced teachers control the class 
properly. 

     

16. Experienced teachers satisfy the students 
more than new comers. 

     

17 Teachers arrange the diaries regularly.      
18 Experienced teachers help in making the 

timetable. 
     

19. Experienced teachers show good results.      
20. Experienced teachers are more useful for 

social interaction. 
     

21. Experienced teachers are more punctual.      
22. Experienced teachers remain stable in 

emergencies. 
     

23. Experienced teachers diagnose learning 
problems. 

     



 

239 
 

24. Teachers complete the course in time.      
25. Teachers develop their tests.      
26. Teachers use different methods of teaching.       
27. Teachers take interest in co-curricular 

activities. 
     

28. Teachers keep in mind the individual 
differences. 

     

29. Teachers motivate the students for bright 
future. 

     

30. There is no staff conflict in your school.      
31. Science teachers often force the students for 

tuition. 
     

32. Mostly complaints are against the forced 
tuition. 

     

33. Teachers encourage the student on 
achievement. 

     

34. Teachers help the needy and the poor 
students. 

     

35. Teachers make the papers of annual 
examination. 

     

36. Teachers remain honest during marking of 
annual exams. 

     

37. Progress report is maintained by the teachers.      
38. Parents often come to schools for their 

children. 
     

39. Teachers follow the rules and regulations of 
the school. 

     

40. Teachers should be encouraged on good 
results. 

     

41 Some teachers make lobbies.      
42. Different groups of teachers are found on 

language and sectarian grounds.  
     

43. Impact of these groups declines the 
educational standard. 

     

44. Politically supported teachers violate the 
school discipline. 

     

45. Despite of your advice, teachers maintain the 
classroom discipline by stick. 

     

46. Parents are against the corporal punishment.      
47. Teachers use mobile during teaching.      
48. Teachers committees for different affairs of 

school are helpful in administration. 
     

49. Good administrators are born not made.      
50 Teachers help in decision making.      
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 Please point out the weak competencies of secondary school teachers. 

_______________________________________________________________ 
_______________________________________________________________ 
_______________________________________________________________ 
_______________________________________________________________ 
 
 Please give some suggestions for improving the teachers’ competencies. 

________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
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ANNEXURE – B 
 

ALLAMA IQBAL OPEN UNIVERSITY ISLAMABAD 
QUESTIONNAIRE FOR TEACHERS 

SUBJECT: REQUEST FOR FILLING IN THE QUESTIONNAIRE 
 
Respected Sir/Madam, 
  I am a Ph.D. scholar of education, conducting research on the topic 
 
EFFECT OF DEMOGRAPHIC FACTORS AND TEACHERS COMPETENCIES ON 
THE ACHIEVEMENT OF SECONDARY SCHOOL STUDENTS IN THE PUNJAB 

 
A questionnaire is submitted to you. All the information will be kept secret 

and used for the above mentioned purpose only. This research will be helpful and 

beneficial for improving the teacher competencies and achievement of students at 

secondary level in Pakistan. Kindly fill the questionnaire properly and return to the 

researcher.  Proper and accurate responses will be highly commended as early as 

possible. 

With due reverence, it is requested to read the questionnaire carefully and fill 

in the following spaces appropriately. Please give all the information very correctly. 

Abbreviations used are S.A (Strongly Agree). A (Agree). U.D. (Undecided). D.A 

(Disagree) and S.D.A (Strongly Disagree). 

       Thanks, 
       Muhammad Akram Aziz 
       The Researcher. 

Name: 
                      
 
Designation                                          

Gender 
M F 

Name of School   
                      
                      
 
Total experience in Education Department: ---------------------------------------------- 

Academic Qualification.  -------------------------------------------------- 

Professional Qualification.  --------------------------------------------------    
S.S.C. results of last three years. ---------- %       ----------%        ----------% 
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(Board of Intermediate & Secondary Education). 

Subjects taught: --------------------------------------------------------------------------------- 

 
S. 

No 

Statements SA A UD DA SD

A 

1. You understand the national goals of 

education. 

     

2. You transmit the ideology of Pakistan in the 

students. 

     

3. You come to the period on time.      

4. Students wait for your period eagerly.      

5. You maintain students’ attendance.      

6. You behave equally with your students.      

7. You come in the class with pleasant mood.      

8. You plan your lesson daily.      

9. You use teaching aids during the lesson.      

10. You often use helping books for your lesson.      

11. You check the previous knowledge of the 

students before the start of your new lesson. 

     

12. You use black board during teaching 

effectively. 

     

13. You use question answer technique during 

your lesson. 

     

14 You ignore ethics on wrong responses.      

15. You leave the class in time.      

16. You keep in view the economic condition of 

the students. 

     

17. You try to make the classroom atmosphere 

pleasant. 

     

18. You solve learning problems politely in      
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specific circumstances. 

19. You give priority to class discipline.      

20. You are addicted to corporal punishment.      

21. You develop the interest of the students.      

22. You keep in mind the individual differences.      

23. The Head of the institution guides the teachers in

teaching problems. 

     

24. The Head often encourages the teachers on 

their achievement. 

     

25. The Head is supposed to evaluate and 

categorize the teachers. 

     

26. You stress on moral values in teaching.      

27. You show respect to the students.      

28. Students obey and respect you.      

29. You complete the course in time.      

30. You try to settle the disputes of urban and rural 

students. 

     

31. You try to abolish the sectarian issues in 

teaching. 

     

32. You insist on equality and brotherhood in the 

class. 

     

33. Experience helps you in using teaching 

techniques. 

     

34. You settle the problems of school due to your 

experience. 

     

35. Refresher courses enhance your performance.      

36. Refresher courses change your teaching style.      

37. Refresher courses help in diagnosing learning 

problems. 
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38. Refresher courses develop evaluation 

techniques. 

     

39. You arrange weekly tests.      

40. Monthly tests are also developed by you.      

41. You develop your December tests yourself.      

42. You make the papers of annual examination 

yourself. 

     

43. You mark the papers yourself.      

44. Teachers make annual results honestly.      

45. You prepare progress reports of the students 

monthly. 

     

46. Parents come to the school on the progress 

report. 

     

47. You assign the homework daily.      

48. You check the homework daily.      

49. Experienced qualified teachers show best 

results. 

     

50. High qualification develops self confidence in 

the teacher. 

     

 
 Please point out the weak competencies of secondary school teachers. 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

 
 Please give some suggestions for improving the teachers’ competencies. 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
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NNEXURE – C 
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ANNEXURE – D 

 
LIST OF SECONDARY SCHOOLS INCLUDED IN THE STUDY 

 

ATTOCK 

1. Govt. Pilot Secondary School Attock  

2. Govt. Girls High School No. 1 Attock 

3. Govt. Boys High School Sheen Bagh Attock 

4. Govt. Girls High School Sheen Bagh Attock  

 

BHAKKAR 

5. Govt. Municipal.High School Bhakkar 

6. Govt.Girls Model High School Bhakkar 

7. Govt. Boys High School Mebal Sharif 

9. Govt. Girls High School Behal Sharif 

  

CHAKWAL 

9. Govt.High School No.1 Talagang  

10. Govt. Girls High School No. 1 Tehsil Talagang 

11. Govt. High School Dalwal, Chakwal  

12.  Govt. Girls High School Lehar Sultan Pur Chakwal 

 

DERA GHAZI KHAN 

13 Govt. High School D.G.Khan  

14. Govt Girls High School No.1 D.G.Khan 

15. Govt High School Shah Sadardin D.G.Khan  

16. Govt.Girls High School Shah Sadardin D.G.Khan 

 

FAISALABAD 

17. Govt. Laboratory High School Samanabad Faislabad 
18. Govt. Dakkan Girls High School Samanabad Faislabad 

19. Govt. High School Chak No. 67 J.B Faisalabad 
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20. Govt. Girls High School Chak No. 68 J.B Faisalabad 

 

GUJRANWALA 

21. Govt. M.S Islamia High School Gujranawala  

22. Govt. Girls High School No. 1 Gujranawala  

23. Govt Jinah Memorial Islamia High School Ferozewala 

24. Govt Girls High School Ferozewala  

 

JHANG 

25. Govt. High School Jhang 

26. Govt Girls High School Jhang City 

27. Govt. High School Garhmore  

28. Govt. Girls High School Garh Maharaja 

 

KHUSHAB 

29. Govt. Technical Model High School JoharAbad Khushab 

30. Govt. Girls Model High School Joharabad Khushab  

31. Govt. High School Grote  

32.  Govt. Girls High School Grote 

LAHORE 

33. Govt. Pilot Secondary School Wahdat Colony Lahore  

34. Govt. Pilot Secondary School for Girls Wahdat Colony Lahore  

35. Govt. High School Chohang Lahore  

36. Govt. Girls High School Chohang Lahore   

 

LAYYAH 

37. Govt. M.C. High School Leiah  

38. Govt. Girls Model High School Leiah 

39. Govt. Girls H.S 94 T.D.A Tehsil Karor 

40. Govt. High School Chak 94 T.D.A Tehsil Karor 
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MIANWALI 

41. Govt. Central Model High School Mianwali 

42. Govt. Girls Model High School Mianwali 

43. Govt. High School Harnoli  

44. Govt. Girls High School Daud Khel  

 

MULTAN 

45. Govt. Pilot Secondary School Multan  

46. Govt. Model Girls High School No. 1 Multan 

47. Govt. High School Basti Malok Multan  

48. Govt. Girls High School Lar  

 

MUZAFFARGARH 

49. Govt Comprehensive High School Muzaffargarh 

50. Govt. Girls High School Khursheed Abad Muzaffargarh 

51. Govt. High School Baseera  

52.  Govt. Girls High School Baseera  

 

RAWALPINDI 

53. Govt. Khan High School B-Block Satellite Town, Rawalpindi  

54. Govt. M.C. Girls High School Naya Mohallah Rawalpindi 

55. Govt. Boys High School Mandra Rawalpindi 

56. Govt.Girls High School Mandra Rawalpindi  

 

SARGODHA 

57. Govt. Model High School No. 1 Sargodha  

58. Govt. Girls Model High School Block No. 2 Sargodha 

59. Govt. High School Bakhar Bar  

60. Govt. Girls High School Chak No. 107 N.B Sargodha 
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` 
ANNEXURE-E  

 
LIST OF EDUCATIONAL EXPERTS 

 
 

1. Prof. Dr. Muhammad Zafar Iqbal, Dean Faculty of Education, Allama Iqbal 

Open University, Islamabad.  

2. Dr. Naseer-ud-Din, Gomal University, D.I. Khan  

3. Dr. Muhammad Farooq, B.Z.U. Multan.  

4. Mr. Muhammad Tariq, Ph.D. Scholar, Azad Kashmir  

5. Mr. Sher Zaman, Ph.D. Scholar, IER, Punjab University, Lahore  

6. Dr. Sajid Rehman, Khan Higher Secondary, Rawalpindi  

7. Mr. Shafqat Hussain, Ph.D. Scholar Govt. Elementary College, Mianwali 

8. Mr. Muhammad Saleem Chohan, Ph.D. Scholar, Govt. College of Education, 

Lahore.  

9. Dr. Hukam Dad, NUML University, Islamabad. 

10. Mrs. Seema Zafar, M.Phil., Deputy District Officer (Education) Female Bhakkar. 

11. Mrs. Perveen Akhtar, Ph.D. Scholar, Preston University, Islamabad.  

12. Mrs. Shahnaz Bukhari, M.Phil. Asstt. Education Officer (Female) Bhakkar. 

13. Hafiz Shahbaz Qamar, EDO(Education). District Bhakkar 

14. Mr. Mukhtar Ahmad Sandeela, DEO (SE) District Bhakkar 

15. Mr. Muhammad Nasrullah Bhatti, M.Phil. (Education). T.E. (Directorate of Staff 

Development) Bhakkar 

16. Malik Muhammad Yousaf Chheena, Principal Govt. College Darya Khan, 

District Bhakkar.  

17. Dr. Muhammad Tahir Yaqoob, Principal, Govt. College Bhakkar. 

18. Mr. Akhtar Sandeela Ph.D. Scholar, B.Z. U. Multan  

19. Mr. Muhammad Amjad Sheikh, DEO (Education). Darya Khan, Bhakkar 

20. Mirza Muhammad Aslam, M.Phil. Govt. Elementary College, Sargodha.  
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