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      This research study aims to analyze the practices of crisis management in 

Educational institutions at secondary level in Pakistan. This was done through the 

experiences and views of District Education Officers (Secondary), Head of Schools, 

Secondary School Teachers (SST) and Students of High Schools to examine the real 

situation and current practices being carried out in secondary schools to handle the 

crisis.  

   The purpose of the study was not only to examine current practices of crisis 

management but also to help education administration with specific reference to 

circumstances under which the process of crisis management at the school level is 

going on, within the Pakistani Education system.  

   The study also aimed to generalize this process in the global perception by 

defining an emergent set of strategies of educational crisis management for Pakistani 

Education System. 
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For starting the actual process of research study the first step was to develop 

instruments for collection of data. After going through extensive review of related 

literature, the development of scale (for three groups of respondents) was started. With 

the guidance and help of supervisor, the first draft of scale was shaped in with the 

consultation of the experts from the field.  

The next stage was to test the validity and reliability of the scale with respect to 

its items. For this purpose a pilot study was conducted in two districts (Bahawal Nagar 

and Vehari) from the population which were not included in the actual sample of the 

study. In this pilot study total 182  (2 DEOs, 20 Heads of Schools, 60 Secondary 

School Teachers and 100 students of Secondary School) were approached, as 

respondents for distribution of questionnaires.  

Data analysis of the study revealed that there is a need to redevelop the scale, 

so three sets of questionnaire were modified according to the results and guidance 

from the supervisor. Finally a set of three questionnaires was developed to get 

responses from the target population (sample) of the study.  

 

For final collection of data total nine districts of the Punjab were taken as the 

sample with respect to literacy rate of these districts. In these nine districts three from 

top (Lahore, Rawalpindi & Jhelum), three from bottom (D.G Khan, Rahim Yar Khan 

and Rajan Pur) and three from the middle (Bhakkar, Hafizabad and Khushab) were  

taken as target districts. 

The nature of the study was based on descriptive type of research 

methodology. The design of the study was mix method (within the method) by using 

triangulation technique of data collection; data was collected through three types of 

questionnaires.  As the sample of the study comprise over three segments of the 
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population i.e. A) Administration (DEOs) B) Management (Head &Teachers) and C) 

Cliental (Students).The current practices of crisis management was aimed to analyze 

through the set of questionnaires for this task nine DEOs , 450 (126+324) Heads and 

teachers with 1260 students of secondary school were sampled. 

The scale of the study mainly focused on Policy and plan, CR team, CM Plan, 

Communication network, Training and maintenance and Training Practices for DEOs. 

For Heads and teachers the items were labeled as for policy guidelines, CR Team, CM 

at School, Awareness/Communication, and Training to handle specific crisis, and CM 

Styles and CM Models. As for as Students were concerned they were asked about 

awareness about crisis at school, security issues regarding  crisis at school, Corporal 

punishment in school, academic functioning, sports and games, functional facilities, 

CR team, Drills practices and training of specific crisis at school level. 

 In this study 22 main and 108 sub factors were analyzed through the process of 

percentage (%), Weighted Mean (WM), Standard Deviation (SD), and ANOVA to see 

the variance among all the districts was used and t-test to compare the crisis 

management practice in two districts of the sample (one from top and other from the 

low with respect to literacy rate), Lahore and Rajan Pur respectively were taken for 

cross districts analysis and to see the trends of different groups of respondent line bar 

graphs were also drawn. The analysis of data (Mean) and findings of the study made 

sure to achieve study’s objectives and to satisfy a main research question along with 

the six sub research questions.  

 The main focus of the study was to analyze and examine the current practices 

of crisis management in secondary schools of Punjab. For this purpose the researcher 

tried to get clear picture of the practices of crisis management, by aiming at Policy 

and Plan, the Crisis Response Team, the School management Plan, network of 
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communication, Training and Maintenance, Management Styles, Challenges ahead 

to Crisis Management in schools, Crisis Management Models and School overall 

Environment (Academic and supporting practices for crisis). 

 After getting through the process of analysis of data and findings of the 

study it was found that at administration and management (DEOs & Head) level 

the practices of crisis management are in satisfactory mode, whereas at third level 

(Students) the picture is quiet gloomy.  

 The school administration carries the practices in normal routine. No 

concept of creating awareness among the students about crisis. No system of crisis 

response team, training and other measures which are very important for safety 

and security of the staff and students are not taken in to account.  

 Three categories of districts with respect to literacy were also analyzed 

through the comparison method. Results achieved from this method of analysis 

were more a less or same for three categories of districts. The cross district 

analysis showed that overall all districts are going through the same pattern of 

crisis management practices, while t-test analysis of two districts, (First & Last) 

from the list.ANOVA test results showed that Ho (all the Districts have same level 

of crisis management practices in schools) and H1 (districts have different level of 

crisis management practices in schools) out of 14 elements for seven Ho rejected 

and for seven it was accepted. To see the significant difference Post Hoc test 

through (LSD) was carried out for seven of the elements for both groups i.e. 

Head/Teachers and Students.  

 Keeping in view all these and other related issues for Crisis Management a 

set of strategies was proposed, the proposed set of strategies was also presented to 

the panel of experts (from academics and operational side) to get feedback and 
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expert opinion for its improvement and to see the feasibility in actual environment 

of school environment, after getting feedback and expert opinion from the panel 

these strategies were finalized and included in the study.  

 Thisset of strategies for crisis management was developed for secondary 

school Heads to manage/mitigate crisis situations. The development process of 

this set of strategies remained on the parameters/criteria which suite to our 

environment, needs, culture and specially the available (Human and Financial) 

resources. 
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CHPATER 1 

INTRODUCTION 

All spheres of life as the field of Education crises are counterpart of 

Management to handle and rescue their enterprise from being in threat. Crisis actually 

asserts its presence which the system of Education faces in these days. In today’s 

circumstances as compared to the past where it was generally harmful in schools but   

now a day’s condition is horrible in schools of Pakistan. This is notable that crisis is 

the real threat to the system as the state being recognized it earlier. At the same time 

crisis management approaches gain more space and importance in the contemporary 

administrative thoughts of educational leaders. They have better support, plans and 

methods to handle and manage the odd situation. In the past it was assumed that crisis 

Management is the art to deal with crisis only for commercial organizations not for 

Educational institutions, but the harmful trend of violence and terror has given its 

proof that nursery of any nation is being in danger in these days due to any kind of 

crisis. 

Pakistan is the state which has gone through series of crises in many fields of 

life for the last few decades, but has little experience to encounter them.  This is why  

we need to analyze and examine the practices and trends of Educational leaders in the 

system of Education for handling crisis at school level.   

Crisis management is not only a single click function of a mouse or chain of 

steps to fallow to deal the crisis, but it is the process of something special as  a set of 

efforts to stop or avoid a crisis as well. It also deals with the proactive approach for 
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dealing the potential crisis scenario. In the past it was called emergency dealing which 

may include the act of dealing accidents and incidents. (Smith, 2006)  

In the modern world of today schools are supposed to be an independent entity 

have its own MIS which deals to collect information, planning and execution to 

handle emergency and risk management. The concept of dealing crisis at local level 

management is becoming more and more popular in these days due to the procedural 

steps involved and availability of resources at local level.  The process of crisis 

management is mainly the set of steps through which an institution or organization 

encounters the threats which are going to be dangerous for itself, its shareholders, or 

public in general. 

According to Arpan & Pompper, (2006, p.34) Crisis Management is a 

“progression of revolution in which the previous setup no longer work, if it works 

there is no crisis”. Thus the important element is the need for change itself. If there is 

a need of any change, the situation may be described as crisis. Generally crises are of 

low probability; high consequence occasions can damage an organization in all 

aspects including its prosperity, business and repute at high scale. A crisis has 

potential to break the emotions of general public and value system of any society.   

In this modern era of human life it will be false assumption, if someone 

believes that such events cannot happen in “Pakistani Schools.” going through the 

reading of newspapers, watching electronic and social media, and if some of us are 

directly or in directly involved with School, it has become obvious that Schools are 

involved in foremost situations which might be the sources of crisis on a much more 

regular basis than most care to contemplate. The prospective for a School crisis exists 

each day when classes are in progress. A less number (minority) of people may 

believe that the harrowing happenings will not be the part of their respective 
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institutions. As far as head and staff of School is concerned the actual point of worry 

is not “is there any chance of crisis and when” but are we prepared to handle when 

any type of such event occurs?” .Bhatti, (2010). The major types of crisis are: Natural 

disasters, Load shedding, Community and Gang, Violence, Suicidal Crisis, Family 

Violence, Sexual assault, Grief and Loss, Kidnapping Situation, and Post Traumatic 

Stress Disorder  

At school level the effects of crisis explained by Fullan, (2007, p. 14) are with 

respect to purpose of schooling “development of cognitive/academic and 

personal/social skills” both may be destroyed. Crisis events have the potential to 

demolish both above mentioned areas of development. The process of crisis 

management is always having its path according to the needs and situation to 

accomplish the task of handling the crisis. It becomes more crucial when it deals with 

school and its stakeholders. As we know that crisis has no schedule to occur this may 

happen at any time and place without any warning.   

Head of a school has an important responsibility as leader in the time of crisis. 

The leader should have the elements of calmness, analyzing activeness and in time 

decision making to manage the situation effectively. If the Head of school is not 

active enough to have proactive approach there may be disaster left effects more than 

the crisis itself.   

In the field of education school has an important place and it requires an 

efficient Head to lead the process of administration and management. She/he has the 

sole responsibility to make decision which may or may not have effects on academic 

system but should improve the situation to handle the crisis. Adeosun, (2006).This is 

the responsibility of the school head to execute the management process with his team 



 

4 

 

members through leading, guiding them to get the targeted objectives. In this way the 

team will come up to remove the difficulties by having solutions to resolve the 

problems.    

Buffone (2009, p.12) presented a set of responsibilities for school head to 

manage and handle the crisis. The set of responsibilities is given as:  

i. Developing a set of SOPs for handling crisis in schools 

ii. Having a proactive approach through his team, to predict, analyze, develop 

a plan and execute the plan to handle the crisis.  

iii. Motivating and Molding the staff to make a team of dedicated teachers and 

staff to handle the crisis 

iv. Developing strong network of communication for staff and other 

stakeholders during and after the crisis 

v. Providing all types of support to team members according to their role in 

crisis situation 

vi. Drafting feedback report after every crisis to the authority  

vii. Making plan keeping in view the handling of previous incidents 

1.1  RATIONALE OF PUNJAB AND SECONDARY EDUCATION 

According to recent estimates, Punjab’s population is approaching the 100 

million mark. The current size of the population is more than five times what it was in 

1947 when the province became a part of Pakistan. This demographic transition has 

had several consequences but the most important consequence for the province’s 
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future is the median age of its population, which is 22 years. This means that about 50 

million of the people are at or below that age. By providing its youth with education 

and appropriate skills to meet challenges of life, the province could ensure a better 

economic and social future for itself and Pakistan (Burki, 2012).  

Punjab is served by leading institutes of excellence in higher education. All 

the major arts, humanities, science, engineering, law, medicine, veterinary science, 

and business courses are offered, leading to first degrees as well as postgraduate 

awards. Advanced research is conducted in all major areas of excellence. Punjab 

University is one of world's leading authorities. 

Ignoring the development of this cohort would mean political and social 

instability. Any program for provincial betterment must, therefore, focus on educating 

the young and providing them with modern skills. 

Compared to the other provinces, Punjab has the highest participation rates 

among school-age children .There are currently about 60,000 government schools and 

35,000 private schools in Punjab, spread across 36 districts. Government schools are 

administered at the district level, and districts are further subdivided into tehsils and 

clusters. One education district officer per district provides the main administrative 

link to the provincial government and plays a key leadership role in the delivery of 

education. (NIPS, 20091, Punjab Development Statistics, 20112, PSLM 2010-113).  

In a study Gera (2007) highlights that the province of Punjab is ahead in the 

race of development and in almost all sectors such as education, industry, health, 

agriculture and emergency management as compared to other provinces. In addition 

to this, The Punjab Education Sector Reform Program (PERSP) implemented by the 
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coordination of World Bank is working hard to install a well-organized system, for 

providing quality education. These reform programs collectively are trying to 

implement policies in order to uplift education standard by offering free education up 

to matriculation level.  

Secondary education holds pivotal position in education system of every 

country, for it is terminal stage for most of students and it also serves as a linkage 

stage between elementary stage and higher education. It provides input for higher 

education and thus quality of higher education is dependent upon secondary education 

(Buffone, 2009).  

The stage of Secondary education is an important sub-sector of the entire 

educational system. On the one hand, it provides the middle level work force for the 

economy and on the other; it acts as a feeder for the higher levels of education. Higher 

education, which is expected to produce quality professionals in different fields, 

hinges on the quality of secondary education (Imran, 2008). This level of education, 

therefore, needs to be revamped in such a way that it prepares young men and women 

for the pursuit of higher education as well as prepares them to adjust to their practical 

lives meaningfully and productively in case of any emergency.  

Secondary education is a stage where a student enters adolescence. This is the 

most crucial stage of life. The basic perceptions and modes of behaviour start taking 

shape and problems of adjustment with the new roles in life assume critical 

significance. According to Erikson, (1963) “what is unique about the stage of Identity 

is that it is a special sort of synthesis of earlier stages and a special sort of anticipation 

of later ones. Youth has a certain unique quality in a person's life; it is a bridge 

between childhood and adulthood. Youth is a time of radical change the great body 
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changes accompanying puberty, the ability of the mind to search one's own intentions 

and the intentions of others, the suddenly sharpened awareness of the roles society has 

offered for later life”. (p.19). Two years of secondary education, therefore, provide an 

excellent opportunity for the educationists to conceive and launch programs that 

initiate the learners into proper forms of behaviour and attitudes.  

It is therefore, most appropriate to address   the problems of crisis and crisis 

management in the province of Punjab at secondary level of education with respect to 

crisis events seriously. With increased emphasis on safety and security and renewed 

efforts to check the weaknesses and shortfalls regarding crisis preparedness and 

response in high schools, the secondary level of education now needs to be prepared 

for comparatively heavier influx of aspirants to this level. 

The above discussion inclines to highlights that there is a strong need to 

improve the managerial functions of school heads regarding crisis management to 

make our schools safe an attractive place for children in terms of teaching and 

learning methodology, but also the process of management in general but specific for 

crisis. The concern of this study is to, go through the practices of crisis management 

in schools so that our schools become secure and safe for present and future 

generations.  

1.2 STATEMENT OF THE PROBLEM 

The concern for improved competence of School Heads in their managerial 

functions related to Crisis Management has led to the provision of thorough 

investigation of current issues of ongoing practices of Crisis Management in Pakistan. 

Thus the present study seek to analyze the Crisis Management in Education through 

the participation of School Heads that whether they perceive the theory of 
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management imparted in SMT programmes to be relevant to the practice of School 

Management and to identify and describe the approaches that would be optimally 

relevant to the practice of School Crisis Management. 

 

1.3  OBJECTIVES OF THE STUDY 

The major purpose of this study is to examine and analyze the current 

practices carried out by the heads of Schools at Secondary level in public sector of 

Pakistan, and the extent to which the policies and systems in place are able to help 

School heads for handling Crisis.   

The objectives of the study included: 

i. To examine the current practices of Crisis Management in Secondary 

Schools. 

ii. To analyze the concepts and trends of contemporary administrative 

styles of heads of Schools for Educational Crisis Management. 

iii. To develop a sustainable approach for Crisis Management for the 

Heads of Secondary Schools. 

 

1.4 SIGNFICANCE OF THE STUDY  

The Study is significant in its nature due to the prevailing practices in the   

present Crisis Management approaches and following will be the main beneficiaries 

of this study. 

i. The government officials like DSD-Management team, District Education 

Management, heads of secondary school, teachers, parents and students. 

ii. The policy makers and planers of Education sector at Secondary Level. 
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iii. Finally, and the most importance, the study will contribute towards 

establishing overall base of knowledge of Crisis Management that further 

research can be carried out  in the field of Education. 

 

1.5 RESEARCH QUESTIONS 

Based on the above stated objectives the main research question of the study 

was: 

To what extent the Crisis Management has affected Secondary Education 

in Pakistan?   

Following specific research questions have been raised out of above main 

question: 

i. What are the current practices of crisis management in secondary schools? 

ii. To what extent have school Heads followed crisis management courses 

during their managerial responsibilities? 

iii. Are the programmes offered in continuing SMT relevant to the practice of 

school crisis management? 

iv. What are the most important concepts and trends of contemporary 

administrative Styles of Heads of schools in educational crisis 

management? 

v. How to make management theory more relevant to the practice of 

crisis management? 

vi. How to reach a sustainable approach (Model) regarding crisis 

management for the secondary school Heads? 
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1.6 THEORETICAL FRAMEWORK 

The Theoretical framework of the study was developed keeping in view the 

objectives and set of research questions of the study. To achieve the objectives 

through findings and the replies of research questions the following framework was 

developed. The basic areas of study evaluated through this framework were: 

i. Crisis Management  

ii. Policy and Plan 

iii. Crisis Response Team 

iv. Support from other Department 

v. Maintenance/Practice 

vi. Evaluation 

vii. Management Styles 

viii. Management Models  
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Fig 1.1: CM: Crisis Management, RQ: Research Question, SMT, School Management Training 
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In this diagram a framework for conducting the study was developed. It was 

mainly focused on three objectives and their achievement through six research 

questions along with main research question for the study. The main elements of this 

framework included the following: 

Examine the current practices of crisis management at school level with what 

actually these are including the extant Heads of school follow them. At second stage 

the analysis of the current concepts and trends of crisis management at schools and 

also to find out how the training of Heads are relevant to the crisis management from 

training departments and what are the administrative styles Heads adopted in their 

daily management process? At last the framework guided how to make theory more 

relevant to the crisis to develop a sustainable approach for handling the crisis at 

school level. 

1.7  DELIMITATIONS OF THE STUDY 

The Study was delimited at two levels: 

The Province of the Punjab at Secondary level Education (Population) 

1.7.1 Population (three categories) 

i. District Education Officers DEO, (Secondary Education) 

ii. Heads of Government Secondary Schools and Teachers (SST). 

iii. Students of the Schools (Class 10
th

, Session 2012-13) of 9 districts from 

the province having the highest, middle level and the lower level of 

literacy. 

1.7.2 Types of Crisis  

Pakistan is an independent country of the world, having its own social 

and cultural values which shaped the lives of the people accordingly. It has its 
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unique identity as one of the Islamic Republics of the world, keeping in view 

these phenomenon and other constraints, the researcher tried to delimit its 

study with respect to types of crisis as follow:    

i. Earthquake 

ii. Flood 

iii. Building Collapse  

iv. Electric Shock 

v. Gas Leakage 

vi. Terrorist attack 

vii. Fire break out 

viii. Weapons display 

ix. Suicide attempts 

x. Corporal Punishment 

1.8 LIMITATIONS OF THE STUDY 

During this comprehensive study about school crisis management problems, 

the efforts were made to investigate the factors related to school education 

department in Punjab province but the time and nature of the study made it restricted 

to secondary schools only. The other limitations of the study were as follows: 

1. In this study the management role of DEOs and Heads of secondary 

school was examined and analyzed, with respect to crisis management 

whereas other members Dy.DEO and AEOs at elementary level remained 

un-searched. 
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2. Another restriction of the study was the limited amount of literature 

available in the Province of Punjab, Pakistan specifically regarding crisis 

management practices in schools. 

3. In this descriptive type study, as the respondents were in three groups, 

therefore the researcher compiled to use more close ended questions than 

open ended and so the simple %age, mean and standard Deviation 

statistical tools were used to analyze data.  

4. This study is the first attempt in this regard up to May, 2012 (date of 

approval of topic from BASAR) therefore there may be some un searched 

area remained in this die out effort.  
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CHAPTER2 

 

REVIEW OF LITERATURE 

 
The second chapter of this study consist of related material from literature to 

review different documents i.e. Official records (Notifications, laws rules and 

regulations),different books on the subject, encyclopedias, dictionaries, reports from 

different national and international organizations, institutions  research papers, studies 

and other material from internet were consulted. In this way the general aim ofthis 

chapter was to go through the fresh knowledge about the subject in the form of 

available literature may be reviewed about crisis and crisis management. A simplified 

and through picture of the related material is framed here in this section under 

different headings and sub headings. 

 

2.1  THE CRISIS MANAGEMENT 

The Crisis management is an art of correct decision making to avert or 

minimize the siblings‟ of such an incident, especially once the incident itself is 

unforeseen and not closing. This is general perception that you have to take decision 

for the safety and future repute with lot of tension having no solid information 

available. 

In general,Crisis Management is the art of managing and coordinating of an 

institution‟s responses to an event that is going to damage, or has damaged, its staff, 

property, working skill and capability to run, loss to costly materials, resources and 

market value. It involves an elaborate and meticulous planning which must be flexible 
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enough to have an auto generated responses to incident, near miss incident/accident 

and reporting mechanism. This must be dynamic in operational readiness to care and 

cater for any unforeseen eventuality and situations as it may arise/happened in any 

unexpected means and method, (Wang, Hutchins, &Garavan, 2009). 

 

2.2 DEFINITIONS AND DIMENSIONS OF CRISIS 
 

 Origin 

 

In this part of the chapter definitions and dimensions according to various 

sources of crisis are discussed here. The actual definitions and dimensions of crisis, 

originates from Greek literature that is the word „Krisis‟ and it was used first time in 

Bio Medical terminology,It meant “the critical or turning point in the course of a 

disease, when it becomes clear, whether the patient will recover or die”, (Chema.Z, 

2009). 

 Definition 

A critical moment or turning point in a course of life a person, nations or an 

institution may be called a crisis according to dictionary definition.  

Another way in the business world, it might be definecrisis as a circumstances 

which are not disclose substantially, hypothetically endanger a company's staff, 

stakeholders, asserts, facilities, financial situation, or market value. In these both 

descriptions consist of a common factor i.e. the element of earnestness which needs 

an instant and spontaneous process of decision making, so that an action of survival 

may be taken for the people who are involved. 
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According to Brock, Sandoval and Lewis (1996), defining the crisis 

specifically for schools is that crises have the quality of: being sudden in nature, 

unexpected to occur and having potential to affect the whole school community.  

 The concept of crisis remained same, but with the course of history the 

definitions are changed. The definitions and terminologies are related to the 

progress/development of society in fast changing multifarious fields. During the 

course of history initial concept and definitions changed. This can be clearly 

knowledgeable, one can understand when goes through the following sentences about 

the topic, which have been changed from source, mode of civilization and span of 

time. One will also analyze and examine the amendments, changes in its dimensions, 

meanings and scope. While studying crisis management, we do come across very 

frequently terms like “Crisis Management, System Analysis, Risk Assessment, Safety 

Surveys/planning, Correct Decision Making, Emergency Response and preparedness 

etc.  

2.2.1  The Oxford Dictionary of English 

i. General Crisis: 

In the present times, the concept of crisis given in the Oxford English 

Dictionary is as, “In the progress of anything a critical, important or pivotal stage may 

be the sign of crisis.” It may also be defines as the state of businesses in which a 

conclusive change for good or lesser is impending; especially applied in the time of 

hardships , uncertainty, and confusion in all walk of life.” The word of „crisis‟ first 

time used in the eighteenth and nineteenth century, by different segments of society at 

different events, in the field of politics and legal judgments. Few of them are given 

here: 
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ii. Legal Crisis: 

The Crisis of Parliament when there is no other solution that the Parliament 

shall live or die. (1627 A.D Sir B. RUDYARD in Rushw.Hist.Coli. I. (16 9) P. 30I) 

The time bet WixtWickliffe and Trevisa was the Crisis of the English tongue. (1661 

FULLER Worthies 1.204)Great Crises in Church and State,(1715 M. DAVIES Ath. 

Brit. 1.346) to escape a crisis so full of terror and despair. (1769 JuniunLett. i. Io) 

iii. Commercial Crisis  

When is no way to fulfill the agreement between two states or companies by 

the governments and traders about commercial deal is said to be the commercial crisis 

(1848 MILL Pol. Econ. III. Xii) 

The extreme weather is the main cause of forbidden to fulfil the agreement for 

continuing the trade. (1860 TYNDALL Glac. i. xxvii 202) The in experience 

spokesperson may also be the cause of astonishing crises.(1875 JOWETT Plato (ed. 

2) III.174) 

2.2.2 The 1902 English Imperial Dictionary  

 According to this dictionary 

a) “A state of affairs which reached its height, must needed to resolve otherwise 

may bring dramatic change with loss of lives of people too.” 

b)  “A point of change of a disease in which it reflects retrieval or death of the 

patient. It may also be called the signs of potential Crisis.” The examples are: 

Dryden said, “This is the hour of your fate crisis”. Brougham “No it is not for 

me, it might be the very times of crisis for the country “. 
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In these days the definition of crisis can be framed in three categories: As 

Hermann (1963) explained as: An organizational crisis: 

i. Fear of loss to high value asserts of the organization. 

ii. Limited time available to response the odd situation. 

iii. Unexpected to the organization. 

When the situation is not familiar, there is a chance of going for solution to 

practicing the orthodox method of trial and error. According to Charronthe 

crisiscircumstancesnormallyhelp as presenting grounds for the inconsistent 

cooperation-clash relationship between presses and public relations officers. (Arpan 

&Pompper, 2003) 

According to Benoit, (1997) reputation is an important element of any 

company, Organization or an individual. Moreover these may or may not be from 

public sector, profit oriented or noncommercial organizations; all these required a 

good image in their respective environment.  

A well repudiated organization can helps itself for healthy competition, to 

achieve goals and build their future on strong footing with its stakeholders.  For 

gaining a competitive advantage in the market a good repute always plays the role of 

bonus score to stay ahead from others.  

As Hall (1992) discussed that the “The difference of emotions and knowledge 

represented by an individual to produce the product is often make a good reputation.”  

The corporate sector generally suggested that “overall evaluation of an organization 

or company through its stakeholders over a time is said to be the reputation 

assessment procedure of that company or organization. The described procedure of 
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evaluation grounded on direct or indirect communication of stakeholders, dealing 

experience, media reports and annual reports which indicate the grading in the 

competitive market with other competitors”(Gotsi& Wilson, 2001). 

 

2.3 CONCEPT OF CRISIS MANAGEMENT 

The starting of life and birth of crisis has same date and time and will finish 

too at the same day i.e. On the Day of Judgment. The theory of crisis management 

went through evolution and development in length and breadth since inception at very 

fast pace. (Pines, 2000) 

Manifold and multidimensional revolution in communication from era to era 

has given new impetus in types and shapes of crises. This is a stimulating sensation 

that ideas, thoughts, suggestion, inventions, discoveries and terms are invented/ 

planned for one precise field, but with passage of time these enlarge and passed into 

many other areas with many connotations, uses, discernments and 

clarifications(Coombs & Holladay 2002). 

This is pertinent to mention that the appropriate use of terms and interpretation 

of various words must be correct, keeping in mind the linguistic aspects which play 

very vital role for better understanding. 

The theory about crisis was no longer explained as today if the 1962 Cuban 

Crisis not occurred. After that many a forms and concepts of crisis were written and 

become a well-organized discipline of study in all over the world now.  

Theconcept of “crisis” has its place as quite familiar and very common to 

everyone and being discussed in every part of the world. The huge fact of today is that 

the world becomes a global village and on the high way of information where the 
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scale of measurement is the time, the term of crisis is hijacked by the superior powers 

of the world,(Watson, 2007). 

In all the field of knowledge, like Management Sciences, Political Sciences, 

pure Sciences and international Relations, the term crisis is being used has different 

connotations and meanings. This all crates confusion in understanding the theoretical 

and practical concept of the subject. As the terms we have like Disaster, Disaster 

Management, Risk and Risk Management, conflict, conflict resolution, crisis, crisis 

coping and crisis Management are often used in relevant and appropriate form of 

literature. 

The aim of this study is to visualize and comprehend the idea of „Crisis‟ and 

the procedure of “Crisis Management in Education”. The attention is not only to 

secondary education and secondary schools but also the stake holders like Secondary 

school Heads, District Administration (DEOs) and teaching staff of secondary classes. 

Generally social Scientists divide the Crisis into two main groups: 

i. Natural (The act of Allah) 

ii. Un Natural (Manmade/Technological) 

In the first category, the crisis occurred due to natural changes on the Earth 

like, floods, Earth quake, drought, famine, and heavy Rainsetc. In the second category 

all unnatural disasters are created by the man due to its abnormal behaviour, like all 

type of pollution, over industrialization, nuclear explosion, dumping of chemical 

waste in ground and water, and the act of over and unwanted cutting of trees which 

causes the raise of temperature, (Sawada.Y,2006). 
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2.4 CRISIS MANAGEMENT IN PAKISTANI PRESPECTIVE 

In this world all creatures of Allah, every individual, group, society and 

countryhasits own idiosyncrasies, environment, conditions, societal behaviour, 

systems and sub-systems. It is therefore one should be, true that a certain country 

should use the method of data collecting relating to its own land and devise means, 

methods of analysis, decision making process and research skills matching the 

domestic requirements. It is a standard trend that almost, the whole third world 

teaches and practices the concepts, theories, doctrines and methodologies, formulated 

or designed by the West, to meet their own requirements,(Jeffrey Mitchells, 2003). 

Until now, there are some countries, which have comprehended this 

phenomenon and have started developing their own concepts and practices at 

academic as well as practical level. Countries like Thailand and Hong Kong are 

eliminating western theories from their syllabi. Keeping this need in view, this study 

is focusing on Pakistan, barring few classic examples of global level in mind. 

Pakistan is a small model of the globe with its image as one of the Islamic 

Republic of the world. It has been blessed with all types of seasons; with wide 

temperature range varies from 55 degree Celsius to minus 40 degree Celsius, same 

way a versatile topography. Having different types of mountains (rugged, lush green 

and snowcapped), plains with rivers flowing across and hot water sea with very 

attractive coastal belt, (World Disasters Report 2003, Geneva, International 

Federation of Red Cross and Red Crescent Societies).  

Pakistan has an agrarian based economy but coupled with handsome number 

of industries. The Human Recourse (HR) varies in numbers of ways like the way of 
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living, modes of earning, living standards, social and cultural values, and similarly the 

physical and mental abilities. Keeping in mind, these differentiated aspects, no 

outward dogma or analysis can fully help the Crisis Management Managers, to 

effectively manage critical situations.(Wang, Hutchins, &Garavan, 2009)Therefore, 

this will be the call of the day to restart from the concept of self-reliance and self-

awareness to develop its own tools to construct and modified the environment which 

itself provides the solution to its problems of crises management in education system 

of Pakistan, (Cheema, Z, 2009). 

Keeping in view all these considerations , the present  research study will 

target the Education system of  Pakistan only, but this will not remain unaware about 

all other activities going on in the world, regarding crisis management and  what all 

developments have taken place in the Education Sector across the globe. 

 

2.5 CATEGORIES OFCRISIS 

Even thoughthereisno established criterion forcategorization ofcrises, but 

even now it can be generally divided into the following set of categories, which is 

given for our understanding and explanation of knowledge. Thismay be help full for 

the future studies and research. 

2.5.1 Social Crisis: 

Societies are made by men to fulfill their social needs.  Manisasocial animal 

andheisstalledinthebattleto establishhissupremacy by usingall hischaracteristics as the 

colour, credo or even terrestrial features. (Cornell &Sheras 1998; Quinn, 2002) 

This is an undoubted fact that human beings always tried to beat others and 

even their fellows .It is in their behaviour that they want to have dominating role in 



24 

 

the society. The old saying „Survivalofthefittest isnot as oldas looks fittest even in this 

modern world of today and will be useful tomorrow too,( Cornell &Sheras, 1998, 

Jakesec,2007). This factor is very important for the survival of man and also a main 

cause for the root cause of any crisis. Sociology of any region plays dominant role in any 

crises.Thesetypes of factors can become origin any conflict and afterword the source of 

war and wars of nations. 

2.5.2 Economy Crisis: 

The last messenger of Allah, Muhammad (P.B.U.H) said “hunger brings 

human to the brink of infidelity”. This means the utmost need of a human is the food, 

without the availability of food the civilized nations of the world may be found in the 

field of big war. One of the reputed General and Leader of the soldiers, Napoleon 

said, “Marches of Army carried out on the stomach of their nations, (Duryea et al., 

2007). This indicates that thatfoodistheutmost and basic need of human beings. Many 

other scholars and thinker of the world like KarlMarx,Lenin,and SigmundFreudhave 

the opinion that food is the main cause of any crisis in any way „accessible or not 

accessible  and available or not available too.   

ThereligiousLeaders and thinkersof the world greatly emphasizes the provision of 

food first and then the teaching of some religion later. In this way the concept of economic 

growth automatically leads the way of human prosperity. Without the economic strength a 

nation may not be competed the world and even cannot think to engage its opponent for 

healthy competition of life, (Danowsky& Poll, 2005). 

 The starting of Economiccrisescanalwaysbring harmful siblings for the nations 

and generations to come. This is the era of advance technology and struggle for economic 
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growth which brings the nations on the brink of crisis one way to other. This is what we are 

facing today is the survival for economic stability to make the bases of family and nation on 

strong footing in the future to come, (Trump, 2000). 

2.5.3 Political Crises: 

Every country of the world experiences the Politicalcrises; it may be large 

enough to involve the whole world or remained inside its political boundaries. 

Pakistan,SriLanka,GreatBritain,Germany,Russia,Korea, andmanyothercountrieshave 

gone through theworsttypeofpolitical crises. These types of crisesalways triumph 

intheworldinonecountryortheotherandinoneformore than other, (Emily Wax and 

Imtiaz Ali, 2007). 

2.5.4 Moral Crises: 

In the world of today, all the nationsandcountrieshavetheir ownhidden or open 

and writtenorun-writtencode of conduct .These are the rules and system which make the 

society of any nation to fallow the procedure to deal with their nationals, (Fayokun, 

2005).These moralandethicalrules andsystems real ways are veryimportant to 

thatsociety. In this way a very strong and successful society emerged.  

According to Steel, (2000)the rate of success largely depends upon the 

implementation or practices of these rules and systems. The failure of this system may 

cause the damage and great failure of other systems too. This may leads to bring the 

existence in danger of the country. 

2.5.5 Educational Crises: 

Educationsystem of any countryserves as oxygen tank for the nation. It provides as 

a life line support in all form of life i.e. in state of pace and war.In this modern world of 
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today every nation needsthe education system whichthis must serve as hub of 

oxygen.Keeping alongitstraditionalandconventionaleducationeverynation needs 

specific system to counter the world. Thisistrue as a mathematical equation applicablein 

all types of today‟s problems. (Van Fleet, 2012) 

The system of education must be equipped according to learningrequirements by 

thecontemporarysociety of today‟s world. For successful countrymen, one should 

excel in his life with equipping himself with standards as a global citizenotherwisehewill 

lack far behind and remainincrises, (UNESCO, 2013).  

 This is a digital world, and analog system of the past has been replaced by digital 

world of today, with an unmatchable pace and speed. There is no space for old and 

orthodox system of education which may cause to bring new crisis in the country. 

2.5.6  Internal Crises. 

In any country or government there are different systems and sub systems 

which carry the different affaires of the state. These systems are there to make the 

smooth running of the affaires in orderly manners. The result of these practices is that 

there is a clear concept of authority and responsibility having the role setting chain of 

command system. If there is any illegal or break down occurred the system may come 

to in crisis. This may be like the failure of electricity or computer virus which can 

stop all functions of a system and birth of a big crisis take place, (Younis.M, 2013) 

2.5.7 External Crises: 

This is the man‟s history that a state or governments always encounter with threats 

both from inside and outside its Joe restriction. As Muqarrab explained in (2011), that there 

are examples from the history where crises in any state were externally controlled and 
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driven, and many societies, states and countries which remained victim these types of 

crisis. At present, the big examples of Iraq, Afghanistan, Syria and Egypt can be 

referred as the source of crisis and ultimately starting point of wars. These are crisis 

which are designed, developed and funded externally by using finical sources through 

outsiders to make geographical boundaries demarcated according to their own wish 

and design. 

 

2.6 CAUSES AND REASONS OFCRISIS 

The occurrences of Crisis arecontinuousevents and phenomenonof all times. 

These are always having their new faces, new fashion, advance manners and methods. 

Causes of crisis are so many some are well known advance and others after the 

incidents take place, (Mellahi and Wilkinson 2004). 

These are of many types which cause crisis at any moment. These may 

natural and may be due to some personal interests/weaknesses. (Ana-Maria Minescu, 

2011).The literature has identified a number of them, which are briefly discussed 

here:  

2.6.1 Weather/Climatic Reasons (Global Warming): 

Man lived according to the conditions of its environment, atmosphere and 

climatic. In these factors, climate is one of the majorcausesof crises anywhere 

intheworld. The people living in European countries can bear temperature up to some 

extant but not close to the rise in temperaturesimilar to the Asian countries.  

The summer of Europe may be the winter of the Asian countries. Any sudden 

change in weather may cause havoc in the country. For example in Asian countries, 

the Tsunami, flood and Earthquake cause serious crisis for safety and protection of 
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the people and their property. On the other side in Europe the storm of heavy snow 

falling and other oceanic typhoons played havoc and brought crises in the continent, 

(Castellano&Plionis, 2006). 

Latest snow storms in USA and Canada frozen the states at large thus life 

became stand still.  These all and other similar type of phenomena‟s are main cause 

of global warming, which may cause to rise in temperature at constant rate and day 

will come when all snow  melt and no longer Earth remained any more for Planet to 

live. 

2.6.2 Media: 

 This is a fact that Media has become one the strongest pillars of any country 

or state. It is the source in the hands of government and other actors of the country to 

make and shape the public opinion in the favour or against. It is therefore used as a 

double edged sword to birth any crisis any time,(Walsh, 2009).  

The latest example of the country is the clash of Present Musraf and Judiciary. 

Currently our world is directly or indirectly controlled by the media hours. Many 

nations of the world are in the state of mind that whatever they get through media is 

the right one to believe. There are many occasions when foreign and local media tried 

to make the nation so hyper about any issue that may be the source of potential crisis. 

2.6.3 Propaganda: 

The secret weapon of any media campaign is the „Propaganda‟. This is the 

weapon which has proper purpose of its use and achieved its objectives effectively. 

This is one of the ways to create confusing among the friends and even among the 

enemies which cause the serious crisis.Walsh (2009) examined different means 
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of using mediaas a mode of propaganda.  

The history of this weapon is very old but the mode of use has changed now. 

All types of media are used to achieve the objectives but print and electronic are 

mostly easy to handle and having better viewers and readers as compare to others 

kinds. People are used as a secret (propagandists) to use the vehicle of media for 

their duties to achieve the objectives as propagandists. People don‟t have the time to 

clarify the truth and during that time period, propagandists involved the nation in a 

big crisis, (McKinsey 2010). 

2.6.4 Critical Happenings: 

Sometimes serious incidents occur, which lay down the foundation of serious crisis 

eventually. Unexpected explosion of nuclear device may brush out all the population in hours. 

Leakage of a dam may cause a serious crisis in an area. 

The happenings of an earth quake can make the lives of people stand still. Strike of air 

service and doctors can bring the people in un-expected way to survive. At international level 

ifoilcarryingshipsgoonastrikeforfewdays,thewheeloftheglobewillbejammedfor 

monthstogether. Any act of terrorism or largescaleofsabotagecaninstantlycreatecrises, 

(Anand, &Replogle, 2006). 

2.6.5 In-efficiency: 

If any system or an individual is not performing the task efficiently the whole 

organization may collapse due to lack of efficient behaviour, procedure and input it. 

In this way if an in efficient person tried to run the sensitive systems the first chance 

is to bring the organization in a crisis at any moment. 
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2.6.6 LackofManagerialSkills: 

Favoritism and nepotism are the main source of bringing crisis. The golden worlds 

„Right person for the right task „is the only way to avoid or minimize the crisis, otherwise 

it may happened regularly. This is occurred due toinexperienced, ill-trained, less-

educatedand low graded peopleare employed to run and managethesystems, then there 

is no way to avoid the potential crises because the task of the job is 

beyondtheirabilities, (Kraus and Gless ,2004). 

2.6.7 Lack of Motivation: 

 For any task to do motivation is the key bringing all resources to work 

properly? Even one cannot take a bite of an apple if he is not enough convincedto 

fulfill his desire. Without motivation a person may performing his duties as someone 

going through sleep walk, which may cause any type and level of crisis. 

2.6.8 Poor Leadership: 

If the captains of the teams are poor regarding their leadership competences the 

teams may lose the tie mid of the competition. All the qualities and abilities a leader 

requires must be explored before assigning the task. In this way the selected captains 

may bring the ship on safe shores otherwise ship along others members may come 

across a serious type of crisis a head,(Smith 2005). 

2.6.9 Systemic Failures: 

Systems are the back bone of any organization, if these fell ill or go down to 

their knees, it may bring the organization at brink of disaster.  As the systems 

aredesignedandcreatedbythehumanbeings they may have the chance to fail 

sometimes, but regular and continues monitoring, mitigate the occurrence of any 
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crisis, (Kraus and Gless, 2004). 

All systems required a schedule of service, procedure of feedback reports and 

up gradation according to the requirements. The above mention procedure should be 

adopted for all other systems, like political system, social and cultural systems too, 

otherwise failure of any of them may cause a serious threat to the country and bring a 

new crisis.    

 

2.7 TYPES OF CRISIS 

Crisis Management process is not so simple, but may be, if one has the 

knowledge about the types and its source of originating. In this way a manager can 

handle the crisis keeping in view the type and accordingly apply the methods and 

using the strategies to handle these effectively and efficiently,(Spillan, 2003). 

 There are number of crisis many of them yet to come, but few are common 

which will be discussed here later. In these the main crises are: 1) Natural crisis, 2) 

Technological crisis, 3) Confrontation, 4) Malevolence, 5) Organizational Misdeeds, 

6) Workplace Violence 7)Rumours. 

2.7.1  Natural Crisis 

The type of crisis which occurred due to the act of Almighty Allah are called 

natural crisis. These includes the environmental phenomena  like floods, earthquakes, 

volcanic eruptions, tornadoes and hurricanes, floods,  that threaten life, property, and 

the environment itself. 

2.7.2  Technological Crisis:  

Technology is the vehicle on which man has reached his highest peak of 

success. Technologies are not source of crisis but the use of these machines and 
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equipment by the man causes the crisis. Sometimes the complex nature and misuse of 

technology are also the cause of crisis themselves; this crisis may also be occurred 

due to the technological breakdown in the system. Another way is the human error 

which cause crisis, but always tried blame the technology because it cannot response 

due to the technology is subject to the human manipulation.  

2.7.3  Confrontation Crisis:  

Man born with his element of difference of opinion. Same family members having 

same parents live with difference in ideas. Working together in a same organization 

for people may cause problems. The start of confrontation takes place when 

individual and groups having difference of opinion due to their own interest, (Mellahi 

and Wilkinson 2004). 

Crisis of Confrontation involved the groups when they lost trust in each other. 

It may be the case of shares, salary package, annual allowance, new law or 

amendment in the existing law which results in boycotts, strikes, picketing, and sit-

ins, are common types of confrontations. These all at the end if not negotiated 

properly cause a series chain of crisis. 

2.7.4  Crisis of Malevolence: 

The act of Malevolence occurred when people have bad emanations in their 

minds to get illegal gains from the individual, an organization or any office of the 

government to fulfill their desires. In this way people even use criminal tactics to get 

their desires fulfilled. For this purpose they commit the act kidnaping of person, 

destroying the propriety and even not afraid to kill the people, (Kanter 2003). 
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The main objective of this all exercise is to express anger, terror, and hostility 

to gain something from the opponent, which is the serious cause of any national and 

international level of crisis.  

2.7.5  Crisis of Organizational Misdeeds:  

Crisis of Organizational Misdeeds occurs, in the time when management took 

decision against the interest of the stakeholders only keeping in view the benefits of 

the organization. There are three types of crisis of organizational misdeeds as pointed 

out by Lerbinger, (2001):  

i. Crisis of management misconduct 

ii. Crisis of skewed management values 

iii. Crisis of deception 

i. Crises of management misconduct:  

Misconduct from the management itself is a big cause of any crisis. These may 

be any type as ambiguity in the policy, payments to the workers, and delay or refused 

to fulfill the promises. 

ii. Crises of skewed management values: 

In this type of crisis the administration took decision, keeping in view the 

short term benefits through economic gain and forgetting the social values of the 

organization and stakeholders.  In this way a culture of business creed rooted, whereas 

ethical and moral values buried. The stakeholders like, community, customers and 

employees remained undelivered from any benefits.    
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iii. Crisis of deception: 

This is the when organization itself bluff with its clients, stakeholders and 

customers about its products while dealing in the market. This bring bad name for the 

company in general and specific for the business. 

2.7.6 Workplace Violence: 

At work place the Crises occur due to gender discrimination, sexual assault or 

favoritism are the examples of work place violence, which any major crisis. 

2.7.7 Rumors: 

Any information which is baseless and having no source to conform falls in 

the category of Rumors. It may be of many types like damaging the product, 

reputation and business of the company. 

 

2.8 LEVELS OF CRISIS 
 

Another way to discuss the Crises is the levels of crisis management in an 

organization. This may be called the effort to differentiate the crisis so that the 

process of management becomes smooth and systematic.  

Crises are occurred in many forms and shapes with no signal or message to 

make early warnings and alarming clue. Crises are free from, time, state, and 

boundaries to occur. These are not bound to have their landing at particular level of 

management or natural and unnatural, (Spillan 2003). Keeping in view the process of 

managing crisis here are some of the levels briefly discussed below. 

2.8.1 Individual Level 

 
In this world the people are living in two level stages. The one as an individual 

and the other is the collective level, (In groups). After this both levels expended with 
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full starched arms of the previous twos. The man himself has lots of desires to achieve 

his goals, as a son, brother, sister, friend, employee and so many others.  

At an individual level the man faced many crises, due to many reasons. These 

may include the lack of planning, lack of resources, over ambitions and at the due to 

lack of hard work required. If a person facing crisis at individual level, it might be due 

its own lacking of motivation or over dreaming otherwise a man can face and handle 

any crisis.     

2.8.2 Collective/Organizational Level 

At collective levels crisis do come frequently also. In a family or in an 

organization level a man has to take or part of many decisions. At collective level man 

become the part of society in many ways. Persons moves as an individual but caring 

the whole organization on his shoulders like the organization is moving. In this way 

the decision of a person is not only a person„s decision but mainly the decision of the 

organization. 

These organizations may be small or large depending upon the nature and 

volume of work load. Decision making can bring good and verse effects on the 

organization in all aspect of its working, reputation and future business. There are 

number of factors which can bring crisis at different levels like finance, management, 

human resource and at technological level. 

2.8.3 Geographic Level 
 

At geographical level the decision making mainly concerned with the Geo 

characteristics of the organization its resources and working area. Human life directly 

connects with three factors of the geographical features of the area. These include the 

land, water and natural resources, like floods, earthquake, volcano, Tsunami and 
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storm history. So the features of a land can cause a crisis which may not be 

manageable in a smooth way.   

 

2.9 ADMINISTRATIVE LEVEL 

In an organization the management woks at different levels, keeping in view 

the structure and hierarchy of command. This is done according to the levels of 

administration and units of working, (Smith 2006).The following are main levels 

where crisis can occurs.  

2.9.1 Local Level 

 

When we talk about the local level, it reflects the relative term. In a district the 

term may be local with respect to provincial level. Sometimes the decisions at local 

level having less impact, than at central level to cause crisis. These crises are easy to 

handle and manage as compare to national level. In these types of crisis we come 

across the crisis of local flood, breakdown of power supply and shortage of food and 

water in an area. 

2.9.2 National Level  

 

The local level Crises most of the times become national level, which are 

difficult to handle and manage. These involved the realigns protests, implementation 

of new tax rates, and change in syllabus of subjects etc. The change in government in 

an abnormal manner also cause crisis. The coup from forces and mishandling the 

protest are also cause the crisis. In this way the handling of crisis may be difficult and 

required lot of efforts and skills.  
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2.9.3 Trans-national Level 

 

Crises are always occurred without the restrictions of geographical boundaries. 

When these involved more than one country and government the impact becomes 

trans-national. These crises are not having limited impact but affecting the 

neighboring states too. In these days the proper example is the crisis of Afghanistan 

War which badly affecting Pakistan and India and Iran.  

2.9.4 International/Global Level 

 

When we talk about the international level crisis, it means the radius of crisis 

greater than the transnational level. It involved the whole world and even we can say 

that the global level. These types of crises affect the whole world and even glob too. 

The examples of these types of crisis are: Global warming, Cybercrimes, Drug 

addiction and misuse of forces against minor countries for their own interests. These 

crises not only affect the present population of the world but also the generations of 

the future to come.  

Monopoly over the resources by few countries making the life of others 

difficult, it opens the window of crisis. Environment affects by the use of chemical in 

underdeveloped countries also originating the crisis. In this section of discussion we 

come across many types and levels but their impacts are not so limited to stay 

comfortable, these may more research and develop under the coming challenges of 

the globe may cause worse type of crisis.      

2.10 LEVELS OF EMERGENCY 

Localized emergencies such as small scale fires, landslides, canal breaches, 

and low level epidemics are usually taken care of at the district level. Such 



38 

 

emergencies are generally considered as level 1 emergency. PDMA is responsible for 

level 2 emergencies that overwhelm the capacity of the district administration to 

manage the situation. A large scale disaster that calls for a response beyond the 

resources of the provincial government is known as a level 3 emergency. The Prime 

Minister declares an emergency in the case of a level 3 disaster. In case of level 2 and 

level 3 emergencies, PDMA activates its Command, Control and Communication 

Center. This Center generally knows as the 3C is equipped with latest communication 

and analytical technologies and brings together the representative of various line 

departments. PDMA utilizes the 3C to coordinate the response efforts among different 

governmental departments. 

PDMA and departmental representatives in the 3C oversee the rescue and 

evacuation in the affected areas. They then plan the relief disbursement followed by a 

rapid assessment required to equip them with the knowledge required for a well-

planned disaster response.  The assessment allows PDMA to deploy the current 

resources to the neediest places and request further assistance in case there is a gap 

between the assessed need s and the available resources. Throughout the 

governmental response PDMA would hold regular media briefings in consultation 

with the representatives of all line departments present at the 3C. PDMA would 

engage the armed forces in case their assistance or resources are required for a holistic 

response. The department is also responsible for ongoing coordination with the UN 

Agencies, CBOs and NGOs active in the field. 

The declaration of emergency depends upon the nature and size of the disaster. 

In case the level of disaster requires resources that are beyond the capacity of the 
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district administration, PDMA declares the emergency. There is no clear benchmark 

for declaring an emergency however if there is more than 50% loss of livelihoods; 

then an area is declared as "Calamity Affected" and resources are immediately 

deployed to prevent any further damage and attend to the needs of those affected. The 

following table provides examples of the different disaster situations in which an 

emergency should be declared.(http://pdma2.pitb.gov.pk/level_emergency,) 

The basic criteria for declaring an emergency for following hazards are as follows: 

 Tornado 

o Minimum 50% losses of livelihoods 

o Destruction of standing crops 

o Loss of livestock 

o Loss of human lives 

o Severe damage to infrastructure         

 Drought 

o Crop failure 

o Livestock losses 

o Fodder crop failure 

o Loss of human lives 

 Earthquakes 

o Loss of livelihoods 

o Infrastructure damage 

o Standing crops/Fruit crops 

o Loss of livestock 

http://pdma2.pitb.gov.pk/level_emergency
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o Loss of storage foods 

o Loss of Human lives   

 Landslides 

o Loss of livelihoods 

o Standing crop/Fruits crop 

o Loss of livestock 

o Loss of stored food 

 Floods/Flash Floods   

o Minimum 50% losses of livelihoods e.g. standing crop damage, 

livestock loss, other small livelihoods sources 

o Loss of human lives 

o Severe damage to infrastructure emergency should be declared. 

(www.http://pdma2.pitb.gov.pk/level_emergency,) 

2.11 PROCESS OF CRISIS MANAGEMENT 

The concept of „Crisis Management‟ is not similar to mismanagement as 

described by Darling (1994). Crisis is a type of situation that occurs due to lack of 

proper planning and insufficient availability of skilled personal. Hart, Heyse, and 

Boin (2001) point out that the practice of crisis management has significantly changed 

during the recent period;Crisis Management is the important segment of any 

administration of an organization which safe guards all strategic assertof the 

organization before it glows to its peak, (Chong,2004). It should be given prime 

importance as it is the main umbrella under which an organization can achieve its 

objectives safely. 

http://pdma2.pitb.gov.pk/level_emergency
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According to Kereutzar and Ellais (1998) the term crisis management has 

different structure in different parts of the world even varies between organizations 

too. AsKhodarahmi, (2009) clarified that the variation in crisis management is due to 

the internal structure and dynamics of different organizations dealing crisis in varies 

parts of the world.  The Crisis Management, through its structure enabled the 

organization     to response the odd situation in organized manners so that the actual 

working may continue without any delay, Darling (1994). As Kaash and Darling 

(1998) elaborated that, “Crisis Management is a set of processes and functions to 

identify and study the crisis issues”.  

The process of Crisismanagement is also providing a chance for organizations 

to handle the crisis or prepared them to avoid them. The main advantages to 

organizations are that they can plan crisis scenarios and develop crisis management 

plan accordingly, (Hotho and Pollard, 2006). 

Coombs and Holladay, (1996) listed the following advantages through the 

process of crisis management for an organization.  

i. Developing a crisis management plan 

ii. Improved Communication 

iii. Making stronger corporate net work 

iv. Employment for new talent 

 The first and utmost response from an organization in the time of crisis is the 

communication network and media response cell. Communication is the important 

tool in the hands of a manager who is dealing the crisis. In time and fast 
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communication can reduce the losses and develop trust between an organization and 

its stakeholders.  

2.11.1 Steps of Crisis Management Process 

 There are many models of crisis management exist, these for Education and 

Corporate sector. The definition and steps involved for better understanding to the 

Education is presented here: 

Crisis management is a process which provides a set of actions to meet the challenges 

while going through it. This is the process which delivered by integrated capabilities 

of forecasting, analysis, preparedness, response and recovery. The main steps 

involved in this process are:  

i. Pre-Crisis Preparation 

ii. Crisis Response 

iii. Post Crisis Recovery     

i. Pre-Crisis Preparation 

Generally it is said that crises are unpredictable, but it is not for all types and 

levels of occurrence. As all crises cannot be expected but we can develop and embed 

a plan which can be used during the crises which are mostly expected.  

For this purpose the managers (School Head) should do or able to perform the 

following activities to prepared the organization to face or handle the crisis at the time 

of its occurrence.  

 Wide range of proactive flexible activities  

 Risk Management Planning 

 Crisis Management Planning  
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 Establishment of Information/Communication Network 

 Establishment of Crisis Management Team (CMT) 

 Establishing Coordination among different wings of the Organization 

It is not only to establish and develop the above mention activities and plans, but 

also to implement the whole scheme of plan with its true sprite and context. It 

involves the training programme and practicesof the team members. All the staff and 

CMT members should be familiar with whole activity whole heartedly. An 

organization that is well prepared with its crisis management has clear chance to 

handle the crisis in the time of need and save the assets in all respect. 

ii. Crisis Response 

The process of crisis response is more than just a crisis response alone. As 

crises are very in their nature, demolish any planning and expectations of preparations 

for the crisis.According to Coombs (1995) the crisis response is shaped with the type 

of crisis to handle. Moreover the type of crisis is an authentic arbitrator to select the 

communication response, Huang (2006). 

 Management response bases on the following steps: 

 Crisis Recognition 

 Stimulation of the Crisis Management Team (CMT) 

 Controlling the event by the Crisis Management Team (CMT) 

The structure of this crisis management process showed that work during crisis 

take place at three stages. These include the crisis recognition by the CMT. This is 

done through the collection of data its analysis and interpretation. At second stage the 

CMT has to activate/stimulate according to the level of crisis.  
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The alertness of the team is very important as it is the time when response is 

inevitable. At this stage team should be fully alert and ready to handle the situation. 

This is the time when every member of the team should be ready to handle his 

specific and collective situation accordingly.  

The third stage in the process of crisis management is the recovery stage. This 

includes mainly reducing the impact of crisis as a whole on the organization, bringing 

the situation under control as soon as possible during the critical situation. Another 

job is to make rescue efforts for the victims and involved people in the crisis.   

iii. Post Crisis Recovery  

The process of post crisis recovery starts when actually the crisis may end (as: 

the flood water no more to come and gone away).  It involves examining the damages 

and losses of property, infrastructure and communication set up of an organization. 

This segment of crisis management process also involves the activity of estimation of 

loss, analysis the impact of crisis on organization and seeking the way how to return 

to the normal business. The main points of the recovery phase are: 

 Evaluation of the current practices of the crisis management procedure 

 Revision and modification of the procedures for crisis management practices 

 Operational conduct of  workshop for future line of action 

 Fallow up communication meetings with all stake holders members involved 

directly in the crisis.  

 

2.12 EDUCATIONAL CRISIS MANAGEMENT SYSTEM 

 
Education system of any country reflects the aims and objectives of that nation 

towards Education. Moreover the constitution and educational policies about 
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education disclose the hidden agenda of that nation which they want to get through 

the system of education. For smooth and regular conduction of Educational activities 

it is required that there should be a system of educational crisis management in the 

country. The concept of crisis management in education came from the corporate 

sector, now emerges as part and parcel of the system, (Johnson. K, 2000). 

In Education system the concept of crisis management is that the approach 

Educational managers (Heads of institutions) adopted to handle the crisis with his 

team members is said to be the Education crisis management system. Generally it is 

supposed that crisis management is the activity which involved pre planning, quick 

response, and recovery process to bring the situation at its normal level after any crisis 

event, by using all human and other available resources under the leadership of school 

Head. The ultimate objective of the crisis management process is to safe guard the 

organizational assets and repute from the crisis, (Gainey, B.S. 2009). 

Educational Organizations like schools and colleges are administrated by the 

teachers. These people entered in this field purely for teaching/learning process. They 

get promote at highest grades and posts purely on experience of teaching. It is general 

observation that a teacher which is unable to control the class (students) may become 

the head of institution. In Pakistan there is no concept of aptitude test for teachers to 

become managers and even this group of people never gone through any training of 

management before joining the administrative post, (Nickerson, 2006). 

After above discussion, it is founded that the state of crisis management 

process is not only required to analyze and examine but also to restructure the 

induction and training programmes of the country. 
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As the crises are varying in nature and impact with respect to level, but there 

should be some framework and strategy guidelines to handle the crisis at school level 

for school Heads. Pitcher, Poland and Whitla (1992-1994), provided an analysis after 

forty years of research about crisis management in schools through different methods 

and techniques used for handling crisis in education system. This is beneficial for 

overall learning, comprehension and analyzes the school environment, recommended 

methods, approaches and   compulsory training programmes and courses to handle the 

crisis at school level.   

According to Raphael (1986)there are basic characteristics of crisis which may 

involve the school community. 

i. Having sequence with short time 

ii. Usually responded in same manners by the school community 

iii. Huge impact on the school and community 

iv. Threatened from crisis, remained helpless, seeking from others,  

In year 2000, Flannery and Everly tried to define the term crisis in school 

environment as:  

i. Disruption of psychological homeostasis 

ii. The usual copy response mechanisms of an individual  failed to 

reestablished homeostasis 

iii.  Functional impairment produced due to  impact of crisis  

2.12.1 Limitations of School Head for Crisis Management 

 

There are several limitations of managing crisis at school level for a school 

head .If we see these limitations in a microscopic view few of these may be come 
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from the process of crisis management, lack of competences from head and other due 

to functions of applied procedure to coup the situation.   

1. Inflexibility 

i. Inflexibility for administration due to routine Planning  

ii. Bound to act accordingly as planned, making all programmes, procedures 

and activities inflexible.  

iii. At an individual level, no concept of freedom to think.  

iv. Professional development of team members become static and due to that 

dynamic approached replaced by rigidity.  

v. The result of this approach make the people loaf, and there is no concept 

of initiative and seeking new solutions. 

 

2. Misguided Planning 

i. An individual seeking guidance from planning instead served the interests 

of others. 

ii. Personal efforts to achieved objectives, plans and programmes are   

sacrifices for other‟s interests.  

iii. Planning process is always biased due to personal interests, attitude, 

behaviour and favoritisms. 

3. Ineffective use of  Time 

i. Lot of time as a resource used to get planed an action to handle crisis.  

ii. During any crisis planning is not feasible to see the crisis. 

4. Prospect of  planning 
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i. The total sum of information and forecast give plan, which only serve as 

estimation in crisis.  

ii. The estimated plan may wrong due to uncertainty of future. 

iii. Plans may become unproductive due to minor change in crisis 

environment. 

iv. Real situations not handled in advance due to classy methods of planning 

which are not useful to predict the future. 

v. In this way only reeling on plans may damage the process more than the 

crisis itself. 

5. Feeling Secured? 

i. Planning of crisis in advance may communicate to organization and its 

stakeholders that everything is under control.  

ii. Works as planed misguided the managers that they work in satisfactory 

manners.  

iii. Due to pre planning the managers could not able to take in time decision at 

the time of need.  

iv. Staff members always tried to fulfill the requirements of plan, rather 

than the actual need of change. 

6. Luxurious 

i. The process of planning itself costly as it involved, time for collecting 

information, analysis, and forecasting, which required lot of  finance. 

ii. Planning expenses should not be more than the planning benefits itself as 

expressed by Koontz and O‟Donnell, (2002).  
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2.12.2  Crisis Management Limitations (External) 

i. Political Climate- Change of government from one party to another  

ii. Politics of Labour Union, Lockouts, agitations and strikes. 

iii. Development and sudden changes in IT and its equipment, methods and 

techniques. Marketing Policies, rules and competition of competitors. 

iv. Disaster like, floods, Earthquake and sudden whether changes. 

v. All types of changes, as in fashions, demand and supply, in income level 

and change in relations among different countries of the world.   

 

2.13 EDUCATION SECTORREFORMS (ESR)IN PUNJAB 

 
To Visualizing the Action Plan of Education Sector Reforms, in Education 

Sector is supportedthroughthewideframework of regionalizationwithdelegation. 

According to eighteen amendments in the constitution of Pakistan, the sector of 

Education is now the responsibility of the provincial government to deal its planning, 

development and overall administration and management.(Education Reforms in 

Pakistan), International Crisis Group. Asia Report No: 257, June 2014 

 The federal government only deals with the policy matters and gives financial 

support to the provincial government. The coordination for research and development 

at university level is purely guided and linked with the federal government.  

According to Devolution Plan 2001, the Education sector strongly 

decentralizes to district level with respect to its delivery, administration and 

management. One way the act of decentralization gives increase autonomy at lower 

level (districts) and on the other hand it brings discriminations across the provinces 

and districts of Pakistan. This is the understandable phenomena that the following are 
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basic services, factors and capabilities among the districts and provinces of Pakistan 

which are not uniformly available and shared.  

i. Expertise for Planning and development 

ii. Faculty of Human resources Management 

iii. Decision making 

iv. Educational Leadership and managing change 

v. Collection of information and analysis 

vi. Personal development 

vii. Monitoring, training and evaluation system 

Due to these inequalities the provincial and districts governments are seriously 

handicapped to fully implement the Education Sector Reform (ESR) programme in 

the districts of Pakistan. These reforms in the sector of education have great 

importance to implement the changes:    

i. Inadequateprovision of required human and financial resources for 

education makes to see the improvement in more glowing, responsible and 

proficient management. 

ii. The concept of decision making should bring near to the actions 

iii. The popular demand is to make more participation of the local bodies 

while taking decisions about education. 

After this healthy discussion, the government of Pakistan tried to develop 

responsive sharing and answerable system of education to make good governance in 

the country. In this way the government finally ready to equip the district 

governments and schools administration through local representatives like SMCs, 
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PTAs and PTSMCs, bodies for the purpose of Planning and development with 

monitoring aspect also there to implement. Essentialrequirementsfor the development 

of suitable capability at domestic level alongside the set of rules and regulations 

practices which make the organization to work with full of its potential effectively 

and efficiently is in progress.  These are the present set of hurdles which we have to 

cross as soon as possible.  

The hierarchy of education department at district level is given below:   
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ORGANIZATIONAL HERARCHY OF EDUCATION DEPARTMENT 

(DISTRICT- LEVEL) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

___________________________________________________________________ 
Fig: 2.1: DCO =District Coordination Officer, EDO =Executive District Officer 

DEO =District Education Officer, EE= Elementary Education 
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2.14 QUALITYEDUCATION 
  

The System of Education in Pakistan has increased its volume in general but 

specifically grown in its size of secondary education. Presentably the enrolment rate 

of this sector reached to twelve (12) million. This indicated that the emerging trend of 

secondary education required the quality as well as the resources of all types to fulfill 

the needs of the sector.  

This is also a big challenge for the government to not only provide them the 

resources but also facilitate them with efficient management so that the use of 

resources may improve the quality of education at secondary level in the country. 

When we talk about quality of Education it not means the results, market value or the 

no of students pass out, but the quality having its roots in sub sectors of other sectors 

also.  

Quality improvement is not treated as single disease of one patient; this is a 

critical case of crisis management. It required handling this crisis, keeping in view the 

intake and development of teachers, administrators, Infrastructure and other academic 

facilities. As Pakistan has very short history, but one can learn from history as the 

Education Sector Reforms (ESR) programme based on the following five strategic 

points:   

i. Need to improve the quantity and quality of primary education with 

respect to provision of infrastructure and human resources. 

ii. Providing advance curriculum with teaching learning equipment.  

iii. Quality of teaching learning improved by shifting the teaching strategy 

from subject centered to student centered.  
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iv. More emphases should be given to professional development of teachers. 

v. Regular monitoring and feedback of the learner‟s achievement at all levels. 

The main aim of this ESR programme is to develop a system of education 

which focuses more on the compatibilities and handling the stress of knowledge to 

compete the world in a better way. In this way a weaker concern was shown in 1990s 

from the government. Education Sector Reforms having is objectives to promote 

quality in all sectors of education at levels. The Education Sector Reforms Action 

Plan 2001-2005 has its objectives as follows:  

i. Identification of required capabilities;  

ii. Regular improvement of curriculum;  

iii. Specialized training and professional grooming of all types/category  of 

HR at all levels;  

iv. At national level the establishment of “NEAS” (National Educational 

Assessment System);  

v. Development of new and up gradation of  old teacher training institutes; 

vi. The system of audit should be linked with academic achievements of 

teachers and students with respect to their awards and incentives;  

vii. Non salary budget  may be increase to make the environment conducive 

for education; 

2.15 THE CONCEPT OF EDUCATIONALCRISIS 

MANAGEMEN 
 

Crisis Management  

In the field of Education the concept of crisis management is not as different 

as compare to the general field of life. It is the way (process) in which an Educational 



55 

 

Leader tries to accomplish a task to handle the crisis situation with his management 

competencies by guiding the Crisis Response Team in Educational institutions. This 

process has its objectives to: anticipate the threats to the organization, its staff and 

stakeholders, ensuring the safety of general public. Before 1980s there was no concept 

of separate study of educational crisis management, it originated due to the large scale 

disasters in educational organization‟senvironment. Venette (1995) 

The following three are the main elements of a crisis: 

i. Fear of crisis to the organization 

ii. Surprises in nature  

iii. Need for change 

iv. short time decision making 

The author discusses the phenomena, by saying that “Crisis Management is a 

process of transformation which brings new system replacing the old one.” It is 

therefore concluded that if change is evitable, there is no crisis, and if change is 

inevitable then there is failure of the old system, required to be replaced by new one.  

If we see the process of risk management, it deals with upcoming threats, 

proper ways to avoid those threats, where as in crisis management we deal with the 

crisis before its occurrence, during its happening, and also after the crisis went over.  

Crisis Management in education sector as well in others, required skills, 

techniques, and anticipatory attitude to analyze, comprehends, and sees through the 

situation efficiently and effectively. This process started before the event and ended 

after the event of crisis itself finishes and recovery procedure starts. 



56 

 

The big difference of Crisis management in education and other sectors is the 

nature and composition of the real situation effecties, the students especially at school 

level. These are young, physically weak, and emotions are involved both from parents 

and common people. In this way the role and responsibility of a school head more 

critical as compare to general situation of crisis management. Therefore the response 

in the education crisis management scenario becomes more demanding keeping in 

view the following areas of concern: 

i. Crisis anticipation 

ii. Crisis Prevention 

iii. Crisis assessment 

iv. Crisis handling   

v. Crisis termination and Recovery process  

The main objectives of this comprehensive exercise (Crisis Management 

Process) are to: Preparation for crisis, advance system of response to crisis, focus and 

clear guidelines for communication and reporting, and the SOPs to terminate the 

crisis. In the system of education the crisis management has the following features 

including:   

i. Set of action for perception and real situation of crisis 

ii. Established code of mechanisms to response the crisis without any delay 

iii. Strong network of communication in the real war scenario of crisis 

iv. The developed plans of action in an organization to handle the crisis 

situation are generally based on the general and local features of the 

school.    
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2.16 CRISIS MANAGEMENT IN SCHOOLS 

In any system of education, school has important role as a nursery for all 

round development of children for this purpose a safe and conducive environment is 

required. The safety of all stake holders directly and indirectly is the responsibility of 

the school administration.  

For handling the crisis in schools, there is a need to have mindset for crisis 

management. It requires the ability to think about crisis, its worst case situation, with 

more than one number of solutions. In this way Head may come across to trial and 

error situation. The first attempt may not be unsuccessful, so there is a need to have 

set of actions one after the other and be alert too. Schools and all concerned should be 

fully prepared and have common line of action in the crisis situation with analysis, 

practices and feedback procedure to fallow.   

The school reputation other than its results, is heavily depends upon its 

preparation and way of handling the crisis situation. It all depends upon the 

communication system or culture of the school how they communicate with parents 

during and after the crisis ends. There must be easy access and regular way of 

communication system between school and all stakeholders.  

The system of communication must be two way i.e. top to bottom (School 

head to all stake holders) and bottom to top (Parents, guardian and general public) to 

the school Head.Crisis situations include not only the incidents, death or injury of a 

student, teacher, staff member, or any nearer relative of the student and staff, but also 

the loss of asserts property and damaging the repute of the school in any mode and 
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way of propaganda. Schools are just like organization or part of a big organization the 

following are the SOPs which the school fallows during and after the crisis situation: 

i. In school the Head has the authority and responsibility to determine when 

and how he declares the emergency which is going to be a crisis 

ii. When the team (CRT) will take the charge to handle the crisis 

iii. When and where the team (CRT) required the help of the district 

authorities 

At second stage, there are some critical incidents which are not limited to 

natural disasters, fire breakout, use of weapons/explosive, epidemic and terrorist 

attack required an integrated response from different agencies of the government. It 

includes the response from Police, Law enforcement, medical services, and public 

health etc.  

The school plan for encountering crisis situations will be guided and shared by 

the district authorities along with the local realities of an area where school is situated. 

It will serve mainly for the protection and safety of the life the students and staff of 

the school.    

School is a place where young children and future of the nation groom. Any 

situation which faced by the staff, student, and any stakeholder to make them unable 

to perform their duties, due to strong emotional reactions is said to be a crisis. A crisis 

situation may be in or outside the school having all characteristics of a crisis will 

affect the school and general public equally with full of its magnitude 

Therefore in schools the sensitive situation is that after all the efforts regarding 

anticipation, analysis, and preparation to handle the crisis may be failed as the young 
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students are not so professional to remember the exercise and knowledge to meet the 

challenges about crisis management. In this way responsibility of the head and 

teachers become more as compare to other organizations of the country.  Students are 

likely to get help and guidance from others in crisis situation where they can perform 

their duties effectively. There are so many problems to young one occurred due to 

exposure to crisis situation in their early age which cause emotionally taxing events. 

In this way someone may require more attention and support than others for longer 

period of time to recover from the crisis affects.   

2.17ROLES AND RESPONSIBILITIES OF DISTRICT 

EDUCATION OFFICERS (DEO) 
 

In District for secondary education one senior officer is appointed as District 

Education Officer (DEO) to run the secondary level affaires related to school and 

make the functioning of schools smooth. He also serves the role of a respondent for 

secondary education at the district level. The District Education Officer has a dynamic 

role and vast set of responsibilities. These are listed here:  

i. The main duty is to Plan the launching of fresh schools with the idea of 

expansion and maintenance of the olds to provide educational 

opportunities in the District. 

ii. To make sure the availability of human resource of all categories in 

schools and offices. 

iii. Conducting and coordinating differentprogrammes of training of teachers 

and students programmes like; Youth festivals, scouting and sports etc.in 

the district.  
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iv. Preparation of annual budget for the secondary wing, taking demands 

from school as required 

v. Giving framework for crisis management for school heads at district level 

vi. Performing the duty of monitoring officer during the academic session for 

betterment of school performance.  

vii. Assessing quality of teaching /learning process in schools in the District. 

viii. Giving advice to the DCO, for matters related to the planning and 

development of Education in theDistrict. 

 

2.18 HEAD OF SCHOOL 

As a head of school, all the eyes of people and stake holders watch him, judge 

him, and measure him and eager to follow his noble examples. School head has 

important assignment not only to run the school but also to facilitate the students and 

teachers for the process of teaching/learning. School head acts as a leader in the odd 

situation like crisis of any type. The Headmaster should be firm in his dealings, 

resolute in his conviction and decisions, relentless in his execution. 

A Headmaster has to perform number of duties. These can be classified into 

the following categories: 

2.18.1 Teaching: 

The first and important duty is to teach and make the teaching process 

comfortable for his colleagues and students, because head of school is a teacher first 

and other at last to do.It is difficult for head to take regular classes but should take at 

least one/two periods a day on general so that they come to know directly about the 

progress and difficulties if any of the teachers and students. In this way they can guide 
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and deliver teachers and students through demonstration classes. The following are 

main duties and functions of the head of school. 

2.18.2 Planning of Activities: 

The utmost and important duty is to plan all the activities in the school 

regarding academics, sports, and co-curricular events. It is also the duty of the school 

head to plan and make sure that how many students will get admission in next session. 

Better planning may be achieved by taking consent from all stake holders within and 

outside the school. 

According to Jacobson, "In extreme cases there are teachers without students, 

classes without teachers, class-sections with enrolment twice the capacity of the room, 

the teachers are handicapped, because of shortage of suppliers, lack of books and 

equipment improperly classified students". This all happened due lack of proper 

planning practices in schools. 

2.18.3  Organization& Administration: 

Organization & Administration is the next important task of Head of school. 

In this task the head is responsible to organize the school activities by utilizing all 

available human and financial resources. It may be done with the help of other 

teaching and non-teaching staff of the school. 

2.18.4 Supervision: 

Head of school is also responsible to supervise and administrate the school 

activities as these are the combination of two functions i.e. Administration and 

Management. The function of administration is to see the daily routine tasks of 

teacher‟s performance, and Management is to see the matters of planning, finance, 
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discipline, and overall performance of all staff members. Supervision is the 

combination of these two functions. The function of supervision actually improves the 

process of teaching and learning. The principles of supervision based on the following 

guidelines:  

i. Itis to corporate, support, guide and backup  

ii. It should be carry out in a spirit of cooperation. 

iii. It should be regular and effective. 

iv. Should not be biased. 

v. The SOPs of supervision should open to all staff members, students and 

teachers. 

 

2.19 CLUSTER CENTER HEAD 

 Cluster center Head is a senior head of school. He performs the duty of 

coordinator between EDO office and schools, remained leader of his cluster along 

with guide and monitoring officer of the cluster. The main role and responsibilities of 

the cluster center head are: 

i. Communicator 

ii. Facilitator, (Conduction of Exams, Election duties and different campaigns 

etc.)  

iii. Organizing  training programmes/Refresher courses  

iv. Resource/Focal Person for Co-curricular activities 

Source: Devolution Plan Pakistan (2001-2002) 
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2.20 CRISIS MANAGEMENT MODELS 

The events of crisis cause high impact on people in the form of emotional and 

social disorders.  These types of critical situation generally occurred without any 

warning and cause severe damage physically and mentally in the form of building 

disaster and traumatic disorder.   There may be any definition and classification of 

these events, but at school level specifically and in general there is a need to handle 

these crises has become our legal obligation (Tronc, 1992). 

At school level for all types of schools there is a need to develop a Crisis 

Management Plan. , The Process of crisis management for schools got favour from 

many writers of the world. For example Pitcher and Poland (1992), and Whitla (1994) 

explained the process in comprehensive way. These writers also define the crisis in 

the following way for schools as: “Crisis are sudden, unexpected, having the quality 

of an emergency, and potentially can damage the whole school community.      

To minimize the damage and control the unexpected events there may be some 

readymade inbox solutions for school head to apply before and after the event of 

crisis.  

2.20.1 Prevention, Preparation, Response, Recovery model (PPRR) 

The crisis management model of (PPRR) Prevention, Preparation, Response, 

and Recovery, is used as a framework for controlling and managing the crisisevents 

.This model is widely used in the current scenario of crisis management practices 

because it considered Prevention as first step in crisis management strategy. Manual 

of Emergency Services London, 6
th

edition (July 2004) 
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i. Prevention: At the first step to manage crisis is to prevent your organization 

from potential crisis. This can be done through proper collection of data and 

information to avoided or mitigate from the crisis.    

ii. Preparation: After primary stage of PPRR model the next stage to handle the 

crisis is to prepare the team for upcoming crisis. This may include the work 

plan according to the situation and all required resources with respect to the 

check list prepared by the head of the school.   

iii. Response: When team is skillful under the leadership of the Head and having 

all available resources then the time is to combat the situation and control the 

damage effectively and efficiently.  

iv. Recovery: In this model at last stage of crisis management it is time to recover 

from the situation to make the life normal as soon as possible.   

2.20.2 Situational Crisis Communication Theory (SCCT) 

The theory for crisis management through communication comprises over the 

following aspects as:  Situational Crisis Communication Theory (SCCT).  In this 

theory the main objective is to protect the repute of an organization after crisis 

through communication.  

The (SCCT) mainly relies on experiments rather than the case studies. In this 

model the effortsare made to know how SCCT point out key featuresof the incidents 

(Crisis) and the factors contributing towards making the reputation for the staff and 

stakeholders.  It also helps to understand how the stakeholders will respond after the 

crisis situation through communication.  The experimental research study for this 
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theory gives a set of rules for crisis management managers to adopt in the time of 

crisis to save the reputation of an organization from the crisis 

The process of crisis management reflects the hard work to see in advance a 

crisis, prevent and then learn from it after its occurrence. (Caponigro, 2000; Cohn, 

2000; Coombs, 1999b; Mitroff, 2001).Further crisis management has underlined the 

methods and techniques to use after the crisis has occurred through communication 

(Coombs, 2007).  

According to Benoit (1995) and Hearit (1994) with their work of “Image 

Restoration and Corporate Apologia” respectively, they both agreed that the concept 

of SCCT model tries to find out the procedure for post crisis communication.  

Coombs (2007) tried to explain that the “Situational Crisis Communication Theory” 

(SCCT) actually advocates seeing which methods and techniques are better served to 

protect the organizational reputation in a better way, because this is an important 

propriety for an organization than other asserts.  

This all discussion about (SCCT) concludes that in the time of crisis, the 

managers should be aware of the fact that they have better plans for protecting the 

reputation of an organization in the time of crisis and after the ending of it 

The following are some of the guidelines to use while handling the crisis through 

SCCT: 

i. Getting information and adjusting information accordingly to handle the 

situation alone to protect the reputation of the school 
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ii. Harass may part of the strategy at workplace ferocity, artifact interfering, 

usualcatastrophes and gossips. 

iii. The response should be moderate for low level crisis, as compare to 

general one. (Victim crises) 

iv. Lessen response should be there for crisis with less effects of crisis 

responsibility (incident crises).  

v. If the crisis is strong the crisis response should be reestablished. 

(Preventable crises). 

vi. In case of rumor and challenge crisis, the crisis response should be refuting 

stance. 

2.20.3 Recognition, Response, Recovery and Investigation (RRRI) Model 

The RRRImodel consists of timeline having the following four key stages to handle 

the crisis situation. 

i. Recognition: In this model the first step is to recognize the crisis and then 

establishing the profile i.e. who and what will involve with potential evaluation 

in this way the effective response may be developed and effects of crisis 

minimized. The activity of recognition will continue throughout the entire 

crisis occurrence and give regular feedback of the current state of the event 

goes on.  

ii. Response:By utilizing the outcome of earlierstage the effective response may 

be formulated. The incident results come in unexpected way and so the 

strategy may be changed with respect to the situation. The reply comprisesover 
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3- stages: 

 

 Initial response: The overall situation is assed at this stage, after that the 

complete mechanism to response the crisis developed accordingly. During this  

time period all other measures are taken like medical services ,police , Fire 

fighters and other supporting teams of the area make stand still for any crucial 

situation to occur. 

 Consolidation: After initial response the next stage is of full scale response. 

At this stage the response is of high impact and regularly monitored. If there is 

any change in the ongoing process, the crisis will be under control as the data 

already available to analyze all remaining threats. 

 Stand down:This is the stage where the result of previous two stages comes 

and the situation comes under control and there may be no need of full scale 

response, as a result whole process of response reduces.  

iii. Recovery:At this stage the incident comes to an end but not it effects. 

Recovery stage consists of collecting data, information and gets life at its 

normal pace by using some approximate measures like restoration of 

infrastructure, making the availability of food items in the area and providing 

the medicine and medical facility.    

iv. Investigation:As the whole scenario is changed and life comes to normality 

the investigation is going to start for fixing the responsibility and developing 

plans for future to handle crisis. This may be helpful for providing information 

and proof to any hearings, enquiries and criminal prosecutions.  
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2.20.4 Prediction, Prevention, Preparation and Response (PPPR) Model 

This model to deal with crisis is consist of four stages as the brief discussion will be 

carry on in the given paras as: 

 Prediction:Prediction stage involves is there any crisis and what type of it may 

be? When it going to occur and in this way the prevention and preparation can 

be developed accordingly.    

 Prevention: After the prediction announced the next stage is to try to prevent 

the school from crisis so that crisis may not occur. It includes the natural 

disasters, kid napping, fighting of groups of students and safety measures 

against any weather forecast which is going to harm the life and property of 

peoples.    

 Preparation: In this model preparation stage has two forms, these are as 

follows: At first stage the preparation designed to prevent the incident, and at 

the second stage the designed to make prepared for incident. This stage comes 

when incident cannot be avoided or too late to react in any way. In these both 

cases the real important factor is the time, it count how we can use time to 

minimize the damage which loses due to crisis event.  

 Response: This is final stage to control and minimize the effects due to 

incident by responding the crisis. All crisis and incidents different and these 

need more than one means and comebacks for dealing to them as they have 

different source and reasons to be happened.  For this purpose it the targeted is 

important to develop plan to response crisis with complete analysis of the 

situation and resources to use. This and  other likely hood circumstances 
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requires the following:  

 A source of information likes people, Technology (CCT cameras, 

Scanning machine and walk through gate etc.)to response efficiently. 

 A strong network of communication to communicate from top to 

bottom and vice versa for effective command and control for leader. 

 A facility/capability to analyses the information and data for making 

efficient decision for handling the crisis. 

Doing all these activities the major concern is the capability of the crisis management 

leader, which can change the whole scenario otherwise .The important are given 

below: 

 Decision making competences  

 Computer competences 

 Skillful to use new  communication technologies like (advance mobile 

phone and communication methods) 

 Knowledge about all types of resources available in his institution. 

 Knowledge about his team members, capable to choose right person for 

the right job 

2.21 MANAGEMENT STYLES 

Management styles are the ways in which manager tried to adopt the 

procedure that he think is best to achieve his objectives through the help of his team. 

Management styles often are the combination of way of using Human Resource (HR) 

and a technique on which manager has full believe to get good results from their use. 
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Use of these styles also depends upon the composition of the team i.e. experienced or 

fresh, trained or untrained and importantly the nature of the task going to assigned.    

The idea about management styles discussed above further supported by 

Robert Tannenbaum, Warren H. Schmidt and Pathack, (1958, 1973&2005) that 

management styles based on scenario of the crisis and objectives of the organizationto 

achieve. It is therefore, managers should use the style according to the circumstance 

under which the process is going on and what is the target. McGuire, in(2005) said 

about management style that, function of management styles is associated with the 

personality of the managers. There are several management styles used by the 

managers according to the need and circumstances prevailing in the situation.    

2.21.1 Autocratic Style of Management: 

In this style of management, the Manager makes all the decisions. In this 

regard the manager can be called Mr. I, means one man show, with respect to decision 

making. The decision making through an autocratic style of management shows the 

behaviour and personality of a manager. The positive aspect of this style reflects the 

following elements: 

i. Confident Manager 

ii. Well managed process of management and on the other hand the weak 

aspects of this style are: 

a. Low rate of participation of subordinates in decision making 

b. Fewer initiatives from the subordinate staff to involve in the process of 

decision making 

c. Feeling free from any blame of failure 
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Autocratic style has its two siblings (Managers), as these are: 

 Makings decision individually and supervise the subordinates himself 

carefully (Directive Style) 

 Making decision individually and gives some relaxation to subordinates 

when they work (Permissive Style) 

2.21.2  DemocraticStyle of Management: 

In this type of management style ofmanagement manager plays the role of 

team leader which run the affaires with the consult of the team members. The rule 

„majority is the authority‟ applied in this type of management style. Everybody in the 

team has a chance to express his views about the issue under discussion. Sometimes 

the process of discussion becomes lengthy due to discussion about irrelevant topics or 

issues. All team members believe that they are part and parcel of the team.  

They are more concern about the welfare of organization as compare to 

autocratic style of management.  The whole team works as a unit. They are motivated 

workers and show loyalty to the organization. The positive aspects of this style are: 

i. In this style, the process of management develops harmony among the 

team members 

ii. Every member can communicate to the higher authority of the 

management 

iii. Manager can share all the critical happening to the team members 

iv. Team efforts are my own work scenario 

There are few weak areas in this style are: 

i. Lengthy process before taking any decision (Time consuming) 
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ii. Everybody‟s responsibility is no body‟s responsibility 

iii. Experts/skill full people in the team may encounter their expertise with 

raw handed people   

2.21.3 Bureaucratic Style of Management: 

 In this style of management the manager works or run the organization 

according to rules and regulations of the institution. The work place presents the 

scenario of a football field where one cannot play outside the boundary lines. It is an 

inflexible approach to get work done from your subordinates in an air tight container. 

In this way the approach of manager always directs towards the elements of 

transparency, consistence, and fairness. The positive aspects of this style are:  

i. One rule is going to be for everyone from management to implement 

ii. There is a culture of rules and regulation at workplace.  

There are some gray areas in this style of management are: 

i. No way to take any initiative  

ii. Inflexible for the managers to use different strategies accordingly 

iii. It not allows to think independently and no way of any creativity   

2.21.4  Laissez Fair Style of Management: 

  In this style of management, the manager actually less concerned with the 

management process. He believes on „let do‟. We can say that it is a „hands off 

„management. The managers in this style always believe on their subordinate staff to 

work independently. They are optimistic about the ability of their staff. These 

managers are supposed to be ideal leaders. The positive aspects of this style are:  

i. Freedom to do your work with your own way of doing 
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ii. Manager helps to develop creativity and innovation   

iii. More learning opportunities for subordinates by doing them self the task 

iv. Managers are not to minutiae or having thinking for anyone in the team 

If we see the weak aspects of the style these may be the following: 

i. Everybody is a manager and everybody is a subordinate member 

ii. No wish to control/command the team 

iii. Problems are not solved in time and become serious at one time 

The concept of management styles, just like other concepts of life as the kinds 

and types of animals, in animal kingdom and different plants in the field of botany 

presented for knowledge to get benefits from it. These styles are helpful for us in the 

way that we can use and study as required.  

Management styles are categorized as they are there to be used as an efficient 

surgeon use different instruments during critical operation according to the need and 

circumstances. No tool and gadget is there for negative or positive purpose it is the 

mental ability of that Engineer which make it good or bad.  Management style is a 

way of dealing the situation; every manager is unique and versatile in his approach.  

It is the timing, circumstances and the workplace with its people which make 

the manager to adopt the style that suite him better. All styles are not recommended 

for all managers and for all situations too.  

The best style will be one which has the combination of both inactiveManager 

and a Situation to handle. We can sum-up this discussion that for crisis and other 

critical situations in the field of education may be handling by adopting the style 

which should have good impact on the life of students as compare to see off the crisis 
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only. Crises are occurred as they may be, but the important thing is that how we 

handle and manage the events with respect to decision making and safety of the 

people concerned, (Effere .P ,2005). 

2.22 CRISIS IN EDUCATION IN PAKISTAN 

Pakistan is nevertheless faced with multiple complex challenges in the 

education sector. It is one of the 30 countries that, according to global analyses, are 

off-track to achieve the Millennium Development Goals (MDGs) and Education for 

All goals by 2015. Nearly half of the school-aged children (7.3 million) are being 

denied their right to basic education. Girls constitute 57 per cent of them. After 

Nigeria, Pakistan has the second largest number of out of- school children in the 

world.  

2.22.1 Flood and Earthquake  

Country is susceptible to crisis, both natural and man-made, and since 2005 it 

has faced multiple humanitarian crises. This is another factor that exacerbated the 

preexisting conditions and hampered the progress towards achieving the education 

MDG targets. Humanitarian crises deepened in the year 2010, which was marked by 

one of the worst disasters in the history of Pakistan. In late July and August, torrential 

monsoon rains caused massive flooding across the country, affecting over 20 million 

people, over half of whom were children.  

The education infrastructure also bore the brunt, with 10,000 schools damaged 

by the floods, and displacement affecting students and teachers. The education system 
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remains under severe strain. School enrolment and completion have fallen, especially 

for girls, as families keep their daughters at home due to economic reasons, lack of 

women teachers and inadequate sanitation facilities at schools, (Asia Report, 2004).  

Hardly recovering from the immediate impact of the historic floods in 2010, 

Pakistan was once again struck by the monsoon floods. These hit Sindh and 

Baluchistan provinces then hardest, where the highest percentages of deprived 

districts are located (68 per cent and 61 per cent respectively). The recurrence of 

floods forced men, women and children to abandontheir little remaining livelihoods 

and properties, and set back the progress made during theearly recovery phase in the 

communities affected by the flood disaster in 2010. Over 5.1 million people, 

including some 2.55 million children and 1.27 million women, were affected by the 

2011 monsoon flooding. 797,000 houses were damaged and almost half of them were 

destroyed. Massive displacement of teachers and children, destruction of 4,200 

schools and 5 the occupation of 1,100 schools by internally displaced persons at the 

peak of the emergency made education one of the most affected sectors. Over 410,000 

children lost their schools and nearly 730,000 children were left with no learning 

materials. 

2.22.2 Terrorist Attacks 

Even as the majority of some 3 million people displaced by security operations 

in 2008 have now returned to their area of origin, the situation in Khyber 

Pakhtunkhwa (KP) and the Federal Administered Tribal Areas (FATA) remained 

volatile throughout the year. Heightened insecurity displaced families from FATA in 
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search of a safer area during the year, which systematically deprived children of a 

protective environment and basic rights to fulfill their childhood. 

The crises in KP and FATA claimed a serious toll on education in recent years 

due to systematic destruction of schools. In 2009, the threats of attacks against girls‟ 

schools resulted in the closure of 900 schools, depriving 120,000 girls of their right to 

education. During 2011, 84 schools were reportedly destroyed in KP and FATA, 

negatively affecting the already low enrolment rates in the region. (UNICEF Pakistan, 

(2011)) 

2.22.3 Corporal Punishment 

The UN Committee on the Rights of the Child defines „corporal‟ or „physical‟ 

punishment as any punishment in which physical force is used to cause some degree 

of pain and discomfort however light. Most involves hitting („smacking‟, „slapping‟, 

„spanking‟) children with the hand or with items such as a whip, shoe, belt, stick and 

so on. 

The use of corporal punishment on children is rampant across Pakistan; in 

workplaces, homes and educational institutions. In this context, a large number of 

cases are reported from educational institutions (public/ private schools and 

madrassahs) where corporal punishment is institutionally ingrained. However, in spite 

of considerable evidence on the harmful impact of corporal punishment, teachers in 

schools and madrassahs across Pakistan continue to use it as a tool for disciplining 

children. 



77 

 

Research shows that corporal punishment is the main reason behind the drop 

out of students from schools. The government of Punjab issued a notification in 2005 

through which corporal punishment was declared banned in all education institutions 

but no mechanisms were established to monitor its implementation. Pakistan is a 

signatory of the UN Convention on the Rights of Children (UNCRC) in which article 

19 clearly states that children have the right to be protected from being hurt and 

mistreated, physically or mentally. (Daily Times, 2014) 

It is the responsibility of state parties (governments) to take administrative and 

legislative measures to ensure that children are properly cared for and to protect them 

from violence, abuse and neglect by their parents, or anyone else who looks after 

them. However, government authorities failed to implement the ban effectively. In 

June 2011, the Punjab Education Foundation (PEF) partnered with Plan Pakistan to 

set up complaint boxes and committees of parents, teachers and students in 2,500 

schools of the province. 

2.22.4 Suicide and Killing 

Child suicide and killing of children by family members is becoming 

increasingly common in Pakistan. Suicide is mostly instigated by domestic problems 

which place undue stress on children thereby forcing them to take their lives. 

Moreover, poverty and acts of impulsive nature appear as the main contributing 

factors resulting in the murder of children. In this context, the growing economic 

crisis in Pakistan has created conditions of extreme hardships for families, sometimes 

forcing parents to commit suicide after killing their children. Child suicide can be 
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prevented by providing children with a platform to address their grievances especially 

at the household level. 

In Pakistan, the most predominant forms of crisis in education environment 

include flood, earthquake, corporal punishment, suicide, and terrorist attacks etc. In 

this regard the government has formulated a number of policies to counteract the 

various forms of violence against children. However, the policy initiatives undertaken 

by the government remain ineffective in face of a weak implementation regime. 

Furthermore, efforts to formulate an all-encompassing policy to counteract violence 

against children are hampered by the absence of a reliable quantitative information 

base which would highlight the forms and magnitude of the problem in Pakistan. 

The adverse psychological impacts of crisis on children were recorded by a 

researcher of the Peshawar University working in the Khyber Agency and some other 

in the country observed that fear of crisis in the minds of young ones created an 

atmosphere of horror which negatively affected the psychological health of the 

children. Furthermore, a research indicated that Post Traumatic Stress Disorder had 

risen exponentially among women and children living in the crisis affected areas of 

the country.  

2.23 EXAMPLES OF CRISIS IN EDUCATION IN PAKISTAN 

After brief discussion about crisis in education in Pakistan there are some real 

stories of incidents in education which radiated into crisis. These Incidents are 

reported here on the advice/instruction of Pre-Viva Committee (Faculty of Education, 
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A.I.O.U Islamabad) to show the frequency of crisis in educational setting which effect 

the education in general and specific at secondary level.   

2.23.1 Bringing Weapon in Schools  

KARACHI: Bodies of a minor girl and boy were found in a school in 

Karachi's Patel Para area on Tuesday.According to police, the 16-year-old boy had 

killed his female matriculate colleague before shooting himself while the assembly 

session was under way in Gulshan-i-Fatima School in Patel Para. However, mystery 

prevails as to what really happened. 

Police sources add that the boy and girl were reportedly having an affair and 

the incident was apparently a mutually agreed upon activity as their parents had not 

allowed them to get married.The incident appears to have taken place in the class that 

the boy and the girl attended. It seems to have happened as the rest of the school was 

in the ground partaking in the daily assembly session.A 9mm pistol and two shells 

were recovered from the crime scene.(Daily Dawn, Sept01, 2015) 

2.23.2 Corporal Punishment 

 Corporal punishment has a vast range of effects over personality development 

of the students, which brings passive alteration in the course of personality 

development. The Researches in this regard illustrate that mild and severe corporal 

punishment brings imitation of passive methods for self-satisfaction, creation of self-

pity among students and exists rigid and violent nature, which is prominent from the 

respective percentages in parenthesis (Naz, 2011). 
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 This is with the reference to news published in newspapers (DAWN) dated 

20th September, 2014, regarding a brutal incident of corporal punishment on a grade 

9 student by her teacher which resulted in broken fingers. In January 2013, 

MuddassarAslam, 14, a pupil at a government school, died at a hospital in the city of 

Hyderabad, after having three operations for abdominal injuries due to corporal 

punishment at school. 

 According to the Islamabad-based Society for the Protection of the Rights of 

the Child (SPARC), a local non-governmental organization (NGO) advocating the 

rights of children, 35,000 high school pupils in Pakistan drop out of the education 

system each year due to corporal punishment.  

2.23.3 Terrorist Attacks 

In Pakistan terrorist attacks on educational institutions took place between 

1990 to till now, and targeted schools, universities, and educational buildings at a 

much higher rate (88%) than worldwide (69%). The vast majority of the attacks on 

educational infrastructure in Pakistan (94%) were nonlethal, and they typically 

involved the use of explosives (90%) or arson or incendiary devices (7%) against 

primary, middle, or high schools that were unoccupied at the time of the attack. The 

primary goal of these attacks appears to be disruption of the educational process, 

particularly at girls‟ schools, rather than loss of life (START Background Report, 

2014).  
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The December 16 attack on the Army Public School of Peshawar was the 

worst terrorist act in Pakistan‟s history: more than 140 people were killed, including 

at least 130 children, and a nearly equal number injured. After a squad of seven armed 

men launched a suicide attack during class hours, eight hours elapsed before military 

forces regained control of the school. Many pupils and school personnel were 

executed and injured in that interval. Responsibility for the massacre was claimed by 

the Tehrik-e-Taliban Pakistan (TTP), which said it acted in retaliation for the army's 

Zarb-e-Azb offensive, which has taken place in the Pakistan‟s tribal areas since June 

2014 (Harvard Human Rights Journal Online, 2015) 

2.23.4 Flood  

With high floods in the River Indus at Chashma, Taunsa, Guddu and Sukkur, 

very high at the latter two barrages, the raging waters have affected 917,719 people. 

Giving a regional breakdown of the damage caused by the floods, the NDMA said at 

least 79 people were killed and 70 others were injured in Khyber-Pakhtunkhwa (K-P) 

— where Chitral is the worst hit region. As many as 3,320 houses have been damaged 

by the floods in the province. 

Flooding in Punjab has left at least 48 dead where 368,863 people have been 

affected so far. As many as 2,025 houses have also been damaged with 496 villages 

being affected.Rain related incidents caused deaths of at least 22 people and five have 

been injured in Azad Jammu and Kashmir (AJK) where 237 houses have been 

damaged in 17 villages. 
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2.24 FRAMEWORK FOR DEVELOPMENT OF CRISIS 

MANAGEMENT PLAN IN EDUCATION SYSTEM 
 

For smooth and effective process of crisis management there is a need to have 

a framework in which all sectors and levels of education can put their efforts to make 

action plan. This plan should have a unified approach to handle the current and 

potential crisis with respect to students, staff, school and all stakeholders in an 

organize way, (U.S. Department of Education, 2007). 

 The major steps/benchmark of this plan includes the following: 

i. Avoiding and preparedness for crisis 

ii. Handling the crisis 

iii. Collaboration between school and other legal and administrative 

authorities 

iv. Getting help from community and public safety organizations 

a. Avoidanceand Preparedness for Crisis 

This is the first stage which deals at two levels i.e. at first level try to 

avoid the crisis as one can do by using all its information channels and 

competences to collect and analyzing data to response the situation as 

required. The second stage will prepare the team to encounter the situation of 

crisis when it occurred. This stage will provide a dynamic approach including 

staff and students having unified line of action to safe guard the property and 

personal of the school and general public. In this procedure the main 

objectives are included the following 

i. The process of training of all staff and students to handle crisis 

ii. Feedback/Reporting of all odd situations should be compulsory  
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iii. Threats should be analyze qualitatively  

b. Handling the crisis 

The actual battle starts when crisis becomes unavoidable. At this stage of 

crisis there is a need to handle the crisis tidily and professionally to make 

school and staff safe from danger. The following are the concern issues to be 

dealt: 

i. Establishment of Crisis Response Team (CRT) 

ii. Safety of life 

iii. Training of staff and students 

iv. Reporting system of school about crisis events 

v. Network of communication 

c. Collaboration  

Schools are places where the process of teaching and learning carried out. 

Teachers and students are not professionally trained to encounter specific 

types of crisis. For these many other reasons they need help and support from 

other departments of the district government so that crisis may be effectively 

handled.  

For this purpose the following line of action may be adopted: 

i. Establishment of Channels of communications 

ii. Exchange of and review of strategic planning with district authorities 

about crisis 

iii. Training and conduction of refresher course with other departments 

 



84 

 

d. Getting help from community and public safety organizations 

After being trained and establishing communication network there is a 

need to get help from other departments in the time of crisis. The help and 

support may be in the following way: 

i. Human Recourse like fire fighters, medical staff, and Rescue 1122 

ii. Police and Para military personnel 

iii. Legal support  

iv. Media support etc. 

2.25 RESCUE AND EMERGENCY SERVICES IN PUNJAB 

For the safety and security of the people every country has established 

departments and organizations to protect and save them in case of any emergency, 

crisis and disaster. These disaster and crisis management services always played an 

important role to mitigate rescue and help the citizens in case of any crisis. In Punjab 

there are many organization working for the cause.  

2.25.1 Provincial Disaster Management Authority (PDMA)  

The promulgation of the National Disaster Management Ordinance, 2006 and 

the approval of National Disaster Risk Management Framework led to the 

establishment of National Disaster Management Authority as focal point at the federal 

level. The Provincial Disaster Management Authorities (PDMAs) are the focal point 

for disaster risk management endeavors in the respective provinces. 



85 

 

The Provincial Disaster Management Authority (PDMA) is a comprehensive 

effort towards combatting natural or man-induced disasters at the Provincial andLocal 

level and securing lives and livelihoods of the affected people. Constituted under the 

NDMO (National Disaster Management Ordinance) in 2006, PDMA specializes in 

mitigation, preparedness and an organized response to a disaster. The most important 

role of PDMA lies in providing a platform for all provincial departments to come 

together and strategize management and response to disasters and calamities. 

(www.pdma.gop.pk).  

NDMA agenda will remain inconclusive unless the national education system 

is made an integral part of it. Efforts are already underway to mainstream DRR in 

education curricula at all levels (school, college, university). However, the task at 

hand is to develop the DRR curricula in national and regional languages for 

subsequent mainstreaming. NDMA will facilitate the process of developing DRR 

curricula in consultation with relevant forums. Similarly, an appropriate mechanism 

will be devised to review with DRR lens the curricula of graduate and post-graduate 

level courses in architecture, engineering, and earth sciences, etc. 

 Key Concepts 

• NDMA was established in 2007 under the NDM Ordinance, 2006 which was 

later enacted by National Parliament as the “NDM Act” in 2010. 

• NDMA acts as the secretariat of NDMC and is the apex federal agency to act 

as the planning, implementing, coordinating and monitoring agency for DM. 

http://www.pdma.gop.pk/
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• PDMC/FDMC/SDMC/GBDMC and authorities were established in varying 

timeframe.   

• The main responsibility of the PDMC/FDMC is to lay down policies and plan 

for DM in province/regions/state/capital territory.The authorities are also 

responsible for implementing policies and plans for DRM in their respective 

province/region/state/territory in line with the policy and strategic guidance of 

the PDMC/FDMC. 

2.25.2 Implementation Framework 

The success of the National PDMA Policy lies in the effective implementation of 

operational plans to be prepared and implemented by national and provincial 

governments in line with broad policy parameters. Most significantly, the role of 

F/G/S/PDMAs and district authorities will be the key to enhancing DRR capacities of 

line departments and at-risk communities. In the following section, an overall 

framework for implementation is recommended to facilitate the subsequent process of 

formulating detailed action plans. 

 A Living Adaptable Document 

The National DRR Policy will remain a dynamic document to be reviewed and 

updated continually in order to keep the policy parameters aligned with national 

priorities, changing weather patterns and risk profile of the country, and international 

obligations. The reviews and updates, however, will be made on the basis of: 
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o Scientific information / data related to hazards, risks and 

vulnerabilities; 

o Any changes in legal, constitutional or governance setups at the 

national or provincial level; and 

o Lessons learnt to improve, enhance and strengthen mitigation, 

preparedness and response management systems at the national, 

provincial and local levels. 

2.25.3 NDMA Mainstreaming in Education System 

In the light of the policy of the NDMA and PDMA the following set 

responsibilities are fixed for the Education department regarding preparedness and 

response in crisis situations. 

The following are the main functions of the department in relation to disaster 

risk management:  

 Mitigation  

 

 Develop curriculum for schools and colleges and universities on disaster 

risk management, particularly in hazard-prone areas.   

 Implement school and college level activities to enhance awareness of 

students and to promote overall preparedness in educational institutions 

through conducting drills etc. 

 Identify and inventory vulnerable educational institutions and 

infrastructure of the department in hazard-prone areas.  

 Implement actions to reduce vulnerability of built infrastructure in 

education sector in hazard-prone areas, e.g. retrofitting, renovation, 
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rebuilding etc.  

 Construct all new schools, colleges, universities and other educational 

buildings located in hazard-prone areas to higher standards of hazard 

resilience.  

 Preparedness  

 

 Develop a disaster risk management plan for the Department covering aspects 

of risk reduction, preparedness and response.  

 Develop capacities in schools of hazard prone areas to cater for additional 

water, sanitation and other administrative chores to affected populations in the 

event of disaster.  

 Encourage local educational authorities and teachers to prepare school disaster 

preparedness plans and their implementation.  

 Allocate funds for safer construction and disaster preparedness activities at 

school and college levels in hazard prone areas. 

 Conduct orientation programmes to raise awareness of education authorities, 

professors and teachers about disaster risks in hazard-prone areas. 

 Response 

 

 Provide provisional assistance on education in times of disaster to ensure 

continuity of learning. 

2.25.4 Punjab Emergency Services (Rescue 1122) 

The Punjab Emergency Service (Rescue 1122) is the largest emergency 

humanitarian service of Pakistan with infrastructure in all 36 districts of Punjab and is 

providing technical assistance to other provinces. Rescue 1122 has rescued 
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over 3.59million victims of emergencies through its emergency Ambulance, Rescue 

& Fire services and Community Emergency Response Teams while maintaining its 

average response time of 7 minutes and standards in all districts of Punjab province 

with population of over 80 million 

The Punjab Emergency Service Act was promulgated in 2006 to provide legal 

cover to the Emergency Services Reforms initiated in 2004 from Lahore. Start of 

Rescue 1122 was necessitated by failure of repeated attempts to revitalize and 

modernize the old organizations mandated for emergency management. Now as a 

result of the performance of Rescue 1122 during emergencies and disasters in recent 

years, it has also been notified as the Disaster Response Force by the Provincial 

Disaster Management Authority (PDMA), Government of the Punjab. 

Rescue 1122 is not just providing the emergency victims with the basic right 

to timely emergency care but believes in “saving lives and changing minds”. This is 

vividly reflected in the mission statement of the Service which is “development of 

safer communities through establishment of an effective system for emergency 

preparedness, response and prevention through the process of training and 

awareness”.  

2.25.5 Community Emergency Response Teams (CERTs) 

 For the safety and security of the people the Rescue 1122 has launched a 

campaign in 2013 to develop a team named “Community Emergency Response Team 

(CERT)” 
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The basic purpose to establish these teams is to make all the community 

members aware about emergency situation and its handling with proper and effective 

response.Through the training of volunteers and giving them chalk out plan to handle 

crisis is another feature of the CERT. The team is comprises over community 

members and students and teachers of the school.   

 Responsibilities of CERTs 

The main responsibilities of a CERT member, response to emergency situation in 

defined community jurisdiction by performing following tasks: 

 Conducting an initial size up in their homes or workplaces (schools) 

 Reducing imminent dangers by truing off utilities surpassing small 

fires,evacuating the area and helping others.  

 Extricating surface injured persons if safely possible  

 Interfacingwith professional respondents and assisting them as the need arise.  

 Training of CERTs 

 Training is the key element to enable CERT members to respond to 

emergencies in an effective manner and render services for community 

safety. 

 After selection process, CERT members shall be trained in Basic Life 

Support and Fire Safety Orientation Course. Participants qualifying this 

training shall be eligible to become Rescue Scout. 
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 Recue scouts shall be provided with training of Community Based Disaster 

Risk Management (CBDRM) for development and execution of CBDRM 

Program in their communities within one month of completion of basic 

training. 

 Simulation Exercise for CERT members shall be conducted by Rescue 

1122.District office after three months of completion of CADRE training 

to evaluate their emergency response skills and shall be conducted on bi 

annual basis afterwards 

 Rescue scouts shall also be imparted with advance training of Community 

Action for Disaster Response Course (CADRE) within three months after 

completion of CBDRM training. 

 Refreshing training course for CERT shall be organized after one year of 

completion of basic training and every year afterwards. 

 Provincial level annual Disaster Exercise shall be organized with 

participation of all CERTs of District to ensure their level of preparedness 

in case of emergency of disaster. 

 Composition of CERTs 

 CERT member shall be called Rescue Scout and the Rescue Scout working as 

team leader shall be called Rescue Warden. 

 CERT shall consist of minimum 12 members including Rescue Warden (Team 

Leader) and Deputy Rescue Warden. 
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 All CERT members must belong to one community. The jurisdiction of 

community is a cluster of minimum 100 houses in a Town / Tehsil. CERT 

leader shall maintain complete record of houses‟ list, CERT s‟ training and 

activities and Deputy Rescue Warden shall assist him or her in working of 

CERT. 

 CERTs can also be established on the basis of common workplace, 

academicinstitution and social affiliation. In this case CERT shall also include 

minimum20 houses in its jurisdiction along with the institution. 

 The lower age limit shall be 18 years for Rescue Scout and 20 years for 

 Rescue Warden. All CERT members must be physically and mentally fit. 

 Rescue 1122 expects CERTs to remain active in their community preferably 

for 2 years. Rescue Safety Officer shall work along with rescue warden 

&deputy rescue warden for enrolment of new members as and when required. 

 Registration / Recruitment of CERTs 

Recruitment of motivated, dedicated and selfless volunteers is the key for 

success and sustainability of CERTs. Therefore high importance needs to be assigned 

to transparent recruitment / registration of CERTs. 

The Rescue 1122 Service encourages volunteers from all walks of life. They 

can be retired personnel, senior citizens, youth and social activists. College 

&university students and workers of community based and Social welfare 

organizations shall be given preference. 
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Volunteer Enrolment Campaigns may be managed in following ways. 

Streamers and stickers with promotional and motivational messages for CERTs may 

be placed at Rescue 1122 stations and emergency vehicles 

 

2.25.6 School Safety Campaign 

 The Emergency and Response Service Rescue 1122 has launched a campaign 

called School Safety Campaign from January 2015 with the continuation of the 

previous project CERTs to make the students and teacher aware and trained for 

emergencies and crisis at their own level.  

 Objectives of the Campaign 

The main objectives of the campaign are to:  

 Run Rescue awareness campaign among common people and specifically to 

students in school. 

 Make the schools safe during Emergencies. 

 Trained the school staff and students for Emergency Evacuation and handling 

crisis in schools and educational institutions.  

 Induct and trained the volunteers for schools. 

After its launching in January 2015 most of the teachers have been trained for 

School Safety Campaign. Three day training consisted of lectures session and 

practical demonstration are the basic elements of this programme. The training is 
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going on till to date in phases at first phase A+ and A category schools are trained and 

in the second phase the B category school will be facilitated. 

The trained staff (Wardens) will serve as master trainers in their respective  

areas (schools). Another feature of this campaign is the utilization of summer vacation 

to benefit the students in school, colleges with training in life saving, life supporting 

and character building programmes.  

2.25.7 Civil Defense 

Civil Defense in modern times is very essential for a civilized society, as the 

Civil Defense is always ready for the protection of any person, property, place or 

thing during any hostile attack, whether from Air, Land or Sea. During the peace 

times humanity also faces other most dangerous calamities whether these are 

manmade or natural.The Civil Defense Department was established through an 

ordinance in 1951. It is now governed through 1952 Civil Defense Act. Before 1993, 

it was mandated to “take measures not amounting to actual combat, for affording 

defense against any form of hostile attack by a foreign power or for depriving any 

form of hostile attack by a foreign powerof its effect, wholly or in part, whether such 

measures are taken before, during or after the time of the attack”. But then it was 

assigned with an additional task during peace times to take remedial measures against 

natural or man-made disasters.  

2.25.8 Aims of Civil Defense  

The following are the main objectives of the organization: 

I. To reduce to the minimum the number of casualties in the people. 
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II. To minimize damage and dislocation to essential services. 

III. To ensure uninterrupted production in mills and factories. 

IV. To provide active civilian support to war efforts. 

V. To maintain in the people a high standard of morale and a strong " will 

to win" 

Our country cannot afford to take full civil Defense measures throughout the 

country as it requires tremendous resources and expense so the general public has 

been involved in a disciplined manner / on voluntarily basis to take full Civil Defense 

measures during War/ Peace times 

The disaster which means an event that occurs in most cases suddenly and 

without any Warning or symptoms, causing severe disturbances to people, objects and 

environment, resulting in loss of precious life, property and health of the population. 

Such situation causes disruption in normal pattern of life, generating misfortune, 

helplessness and suffering affecting the socioeconomic structure of a region/Country 

to such an extent that there is need for assistance or immediate outside intervention. 

In order to make a strong Civil Defense structure there is an urgent need to make 

awareness among the students of schools, colleges and of other such   institutions with 

regard to existence of Civil Defense and its important/unavoidable role in disaster 

management. As the students are the future saviors of our country. 

2.25.9 Services of Civil Defense 

 Casualty 

Civil Defense is a recognized training institute by the Pre Hospital Emergency 

Care Council (PHECC); volunteers are certified from Cardiac First Response (CFR) 

to Emergency Medical Technician (EMT) through Civil Defense. Civil Defense also 
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qualifies volunteers in Occupational First Aid. Volunteers are qualified to responder 

and instructor standard. A large number of volunteers, who work full-time in the 

statutory ambulance services, provide their expertise and skills to assist the Civil 

Defense College provide training to volunteers. 

 Auxiliary Fire Service 

Civil Defense provides second line support to the fire service. Volunteer skills 

include pumping and transfer of water. During environmental and flooding events 

Civil Defense provide personnel and equipment in support of the Local Authority Fire 

Services. 

2.26 MANAGEMENT TRAINING/PRACTICES FOR THE 

SCHOOL HEADS IN PUNJAB 
 

Before going to discuss the Crisis management practices /training in Punjab a 

brief discussion is presented here for the province of five rivers: 

2.26.1    The Province of Punjab 

 

i. Origin 

As other historical and popular states, cities and places of the world having 

their roots/bases with famous civilization of the world similarly, the province of 

“The Punjab” also came from the Indus civilization. This is the area of the 

continent Asia where many invaders came and ruled the region for many years. 

These invaders include Egyptians, Aryans, Greeks, Afghans Mongols and many 

others. The population of the province remained multi-colors with respect to 

different flayers of Punjabi language and the way it open for everyone to stay 

and blessed here by the land.  Before the partition of India and Pakistan it was a 
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united (single) Punjab on the world map, but after the partition there are two 

Punjab one is the part of Pakistan and other remained with India. Punjab is the 

heart of Pakistan which is near about 69% of the country with respect to 

population. Its name originates as the land of five rivers of the province (PUNJ 

means five and AAB means water). This is now hub of all economic, political 

and cultural activities of the country. 

ii. Geographical Features 

The province of the Punjab is surrounded by different national and 

international borders of provinces and countries of the world. At north of the 

province the border of KPK (Khyber Pakhtunkhwa) with federal capital 

Islamabad, To the north east the state of AJK (Azad Kashmir) whereas at 

south East its boundary links with Indian states of Punjab and Rajasthan, to the  

South-West is the province of  Sindh, in the west the Baluchistan province, 

and federal administrative areas (FATA). This is most populous province of 

the country. Its population according to the 1998 census of Pakistan remained 

7, 25 and 85,000, whereas population density found 353 persons /square 

meters more than double at national level i.e. 164. The major cities of the 

province are Lahore, Faisalabad, Multan, Bahawalpur, and Gujranwala. 

iii. Economic State 

The state of economy of the province mainly depends on the field of 

agriculture. Due to agricultural production province is playing the role of an 

elder brother for other provinces in terms of fulfilling their needs of grain food 

(68% of the country) and water. The area of cultivated field is near about 51 
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million acres and 9.05 million acres are still remained uncultivated in the 

province.   

iv. Demographic Features  

The population of Punjab mainly consisted of groups which ethnologically 

belong to diverse configuration of life, even that these people have common 

identity. This common identity is the faith in Islam and its way of living and 

traditions to be proud of with their religious sensibility. They have different 

blends of Punjabi language with common vocabulary and shared history to 

transform the culture for next generation. The people of this province also 

have another common mysticalinvolvementwhich involved them with zeal and 

zest to celebrate at different occasions.   

      Source:http://www.punjab.gop.pk/ 

 

 
 

Figure: 2.3     The Punjab Province (Sample districts are colored) 
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v. The Districts of Punjab with Literacy Rates 

The province of Punjab is big populated and administrative unit of the 

country. It has 36 districts (Fig 2.3), which the province governing and providing the 

facilities of life to the people. The survey conducted in 2011 the 36 districts are 

distributed with respect to their literacy. These all thirty six districts are further 

divided into three groups i.e. first 12 top level category-A, Second 12 middle level 

category-B, and remaining 12 lower level category-C with respect to their literacy 

rates. There are 588 Secondary Schools (3214 Male & 2384 Female).  

http://schools.punjab.gov.pk/?q=schools 

2.26.2 Directorate of Staff Development (DSD), Lahore, Pakistan 

In the province of the Punjab there are many institutions and organizations 

which provided services for the professional development of Teachers. The process 

of professional development is going on in both public and private sectors of the 

province for the grooming of teachers. The Directorate of Staff Development (DSD) 

rendering its services for the last 55 years, starting with its name Education 

Extension Center (EEC) in 1959. In this institution there are many types of trainings 

given including induction and in services training of teachers. In this way the 

institution is determined to build a pool of teachers which are sound enough to 

manage the school activities as qualified and trained Educational Managers of the 

province.  In 2006 the government of Punjab has givenProvincial Institute of Teacher 

Education (PITE) and Government College of Elementary Teachers (GCETs) under 

the administrative control of DSD so that the pass out teachers of these institutions 

may have the same type of training and way of working. Keeping in view the same 

http://schools.punjab.gov.pk/?q=schools
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objective in 2009 the Punjab Institute of Teacher Education (PITE) and Science 

Education Centre (SEC) was merged with DSD in order to strengthen the institute as 

one unit and for a coordinated effort towards attainment of its goals. 

The same decision was made in 2012 when 24 districts were included and in 2012 all 

36 districts were included in the Continuous Professional Development (CPD) 

programme of Teachers to get its objectives. The CPD programme at present 

functioning in all 36 districts of the Punjab to coach and trained the teachers for their 

professional development.  In this way in each district of the province there are an 

average 60 Cluster Training Centers and support Centers are working to give facility 

of professional training at their door step. The radius of one Cluster center is 16 Km 

in near about 30 schools are situated within this area. The main objectives of the 

DSD are: 

i. Continuous Professional Development (CPD) of Teachers 

ii. Guidance and Coaching of teachers 

iii. Assessment of Teachers in schools 

iv. Training for Emergency and Crisis for Heads & Teachers.  

v. Introducing grading system of schools with respect to overall performance  

vi. School Report Card System (quarterly bases) 

vii. Online reporting system and  

Planning, Coordination, Monitoring, Evaluation of school and teachers 
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2.26.3 Punjab Education Foundation (PEF) 

Punjab Education Foundation is an autonomous statutory body. It was 

established in1991 under the Act of the provincial Assembly. In 2004 it was 

restructured under the Act of Punjab Education Foundation XII of 2004 for the 

promotion of education in Punjab. This foundation runs on “No Profit No Loss” 

bases.  The main programmes of this foundation for training of teachers in the 

province are as under: 

i. Continuous Teachers Development Program (CTDP) 

ii. School Leadership Development Program (SLDP) 

iii. Subject Based Support Program (SBSP) 

2.26.4 Center for Education and Consciousness in Punjab (ITA Trust) 

The Center for Education and Consciousness is an educational institution run 

under the government administration.  In Urdu language its name can be elaborated as 

Idara-e-Taleem-o-Aagahi(ITA). It is a trust base foundation which works to support 

the ongoing efforts of government to facilitate the people to education. The main 

purpose of ITA is to help the people to get their basic rights of education, knowledge 

and citizenship skills. The objectives of this Trust are:  

i. Starving for strong base for Educational Research 

ii. Preparing the Teachers and students for facing and handling the global 

challenges 

iii. Strengthen the public and private partnership to managing as a source of 

development 

To achieve the targeted objectives the following programmes are in progress: 
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i. The Programme of WSIP (Whole School Improvement Program) 

ii. The Programme of Teacher Education 

iii. The School Enrichment Program (SEP) 

iv. The Programme to develop Information and Communication Technology 

(ICT) 

v. The programme of Crisis Management In Education (CME) 

vi. The programme of local level planning in Education (District and Tehsil) 

Through all these programmes the main objective of the trust is bring positive 

change not only at lower level but also at administrative level. In this way the teachers 

and top management will go through the training of managing education along with 

new strategies to make teaching learning process effective and efficient enough to 

face the challenges of the world.  

These and other tasks to meet the challenges of new scenario of education the 

ITA, is collaborating with DSD for the Professional development of School heads 

with respect to handling educational issues. For this purpose the programmes 

regarding professional competences of school heads are going on in different districts 

of Punjab. These are:  Muzaffargarh, Chiniot, Kasur, Lahore, and Rahim Yar Khan. 

The syllabus and contents of the CPD has shown that there is no clue about the 

separate session for developing managerial skills to handle crisis in education. (ITA, 

2013)http://www.itacec.org/ 

2.26.5 The Society for Education for advancement in Education (SAHE) 

In 1982 a group of committed people and some educationalists established 

this society for Education and advancement in Education. This is a nonprofit society 

http://www.itacec.org/
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working only for the advancement of Education. From its starting this society 

achieved honor to work for education especially for the training of school heads. The 

slogan of the society is that, “all Pakistani children not only have the right to go to 

school but also have the right to get quality Education”.  

From the date of its establishment, the society is working for research base 

education along with making possible the access to education for deprived segments 

of society. This concern of the Trust carriesby working with national and international 

organizations and institutions like DSD, Lahore, OSI (Open Society Institute), 

OXFAM-NOVIB, PEEF, PEF, World Bank, UNICEF, UNESCO, British Counciland 

Punjab Education Assessment System. The general objectives of this society are to: 

i. Work for the main stream system of Education 

ii. Analyze and give possible solutions to the problems 

iii. Develop an assessment system for building of institutions so that a group of 

administrative and managers may be pooled to plan and manage the 

programme for girls Education in remote areas of the country 

iv. Develop influence to policy making process through likeminded people and 

institutions.  http://www.sahe.org.pk/ about-us.html 

 

 

 

http://www.sahe/
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CHAPTER 3 

 

PROCEDURE OF THE STUDY AND RESEARCH 

METHODOLOGY 

 
 

The main reason to conduct this research work is to study and analyze the 

practicesabout Crisis Management in secondary schools keeping in view thepolicy, plans, 

and training of teacher with respect to crisis, quality of Teaching/Learning processes, 

infrastructure in schools, physical conditions, maintenance, improvement and renovation 

of existing government school facilities in Punjab, Pakistan. 

 

3.1 RESEARCH QUESTIONS  

To achieve the objectives of the survey study (analytical) the following main 

research question and six sub questions were raised: 

To what extent the Crisis Management has affected Secondary Education in 

Pakistan? 

Following specific Research Questions have been raised out of above main 

question: 

i. What are the current practices of Crisis Management in Secondary Schools? 

ii. To what extent have school Heads followed Crisis management courses 

during their managerial responsibilities? 

iii. Are the programmes offered in continuing SMT relevant to the practice of 

School Crisis management? 
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iv. What are the most important concepts and trends of contemporary 

administrative Styles of Heads of Schools in Educational Crisis 

Management? 

v. How to make management theory more relevant to the practice of crisis 

management? 

vi. How to reach asustainable approach regarding crisis management for the 

secondary school Heads? 

The following are the main aims of this chapterto: 

1)  Explain the methodology of thisresearch study 

2)  Describe  the  selection of sample  

3) Discuss the steps involved in developing the instrument and gathering  data, and  

4) Give a brief explanation of the statistical procedures used to analyze the data. 

3.2 CONCEPTUAL FRAMEWORK 

 A conceptual framework is an analytical tool with several variations and contexts. 

It is used to make conceptual distinctions and organize ideas. Strong conceptual 

frameworks capture something real and do this in a way that is easy to remember and 

apply. According to Robson, (2011, p.121) “a conceptual framework for your research is 

something that is constructed, not found. It incorporates pieces that are borrowed from 

elsewhere, but the structure, the overall coherence, is something that you build, not 

something that exists ready-made”. After gone through comprehensive review of 

literature, thorough study of the training courses of the School Education Department 

(SED) and other allied agencies like DSD, PDMA, Rescue 1122 and Civil Defense, of 
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the Punjab province for secondary school heads teachers and students  the following 

conceptual framework of the study was developed to achieve the objectives:  

3.2.1  Crisis 

 Crisis is an event of any unexpected situation which can cause harm to the 

organization, its staff, property, stakeholders, repute of an organization and its future 

assets.These may include school bus crashes, suicides, or multiple injuries or deaths, 

natural disasters, can quickly deteriorate wide devastation into a School if not dealt with 

instantly and commendably. In 2007, Decker explained crisis as “a sudden, generally 

unanticipated event that profoundly and negatively affects a significant segment of the 

school population and often involves serious injury or death.” (p.34).  

3.2.2 Crisis Management 

 The knowledge and skill to handle and mitigate effects of such an event of crisis 

is the basic requirement of the crisis management function. 

 Crisis management is the art of making decisions to head off or mitigate the 

effects of such an event, often while the event itself is unfolding. This often means 

making decisions about your institution’s future while you are under stress and while you 

lack key pieces of information(Arpan & Pompper, 2006).  

3.2.3  Planning 

 Planning relates to getting your institution in the best position to react to, and 

recover from, an emergency.There are two elements of planning that are unique to 

managing a crisis: 
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 Creating escalation rules for your employees  

Defining and Creating escalation rules for your team members are an essential 

element in crisis prevention, detection, and control. This means that you train your team 

members to bring matters to the attention of more senior personnel for their analysis and 

handling as soon as possible, preferably before they become critical. It means not only 

setting clear rules for when an employee must notify senior staff of a problem (for 

example, whenever a caller or letter writer mentions suing your institution), but also 

empowering staff to feel comfortable reporting concerns to senior staff (for example, 

ensuring that junior staff donot feel at risk of ridicule or a negative job review if they in 

good faith report what they inaccurately believe is a problem). 

 Creating a Crisis Response Team  

A second key element of getting your institution in the best position to react to, and 

recover from, an emergency relates to the creation of a crisis response team that is ready 

to quickly come together to help manage an institution’s way through a crisis.A Crisis 

Response Team in action has the following tasks to perform:(Barton, 2001).  

 The senior crisis team member will be in charge of the crisis team in case of Head 

is absent. 

 The crisis team leader will serve as key liaison between the organizational 

leadership and the crisis team. 

 Crises are not the time for democratic decision making; they are not also the time 

for autocracy. 
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3.2.4 Command, Control and Communications 

 The three Cs is very important in the process of crisis management, because as 

you gain more knowledge, assert more command, control and communications, your 

ability to impact a situation should increase accordingly: in short the faster you can 

increase your ability to gain knowledge and establish command, control and 

communications, the more time you will have to be influential (Coombs, 2007).  

3.2.5 Preparing for Crisismanagement and Recovery 

Crisis recovery is a critical part of post-incident work. Recovery is much easier if 

preparation is done beforehand. There are some ways to preparing for crisis recovery: 

 Maintain off-site, current backups of critical data 

 Conduct an insurance review to ensure that insurance is adequate to cover all 

institutional needs. Keep insurance records with backup information. 

 Explore legal aspects of recovery with the institution’s attorney.  

 Plan for re-locating students, patients, and staff ahead of time before crisis strike 

 Inventory everything that would cause the institution to cease operations if 

destroyed. 

 Review all existing service agreements and whether they include adequate post-

crisis service provisions and recovery assistance.(Taylor &Kent, 2007) 
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Figure: 3.1 Conceptual Framework 

 

 

 

 

 

 

 

C
risis M

an
ag

em
en

t in
 E

d
u
catio

n
 in

 P
ak

istan
:  

A
n
 A

n
aly

tical S
tu

d
y

 

 
Review  

Of 
Literature R

esu
lts In

terp
retatio

n
 

    

Objectives of the Study 

Research Questions 

 
Study the 
Training 

Documents 

Plan 

Crisis Response Team 

Crisis Management Training   

Monitoring & Evaluation 

Feedback  

Policy & Plan 

Crisis Response Team 

Training for Emergency 

Response & Recovery 

Evaluation & feed back 

 

 

D
ev

elo
p
in

g
 

q
u
estio

n
n
aires

 

Data Analysis 

D
ata C

o
llectio

n
 



110 
 

3.3 RESEARCH METHODOLOGY 

In order to have analytical insight of the Crisis Management practices, the 

descriptive (survey and analytical) method of research was adopted for this purpose. The 

set of questionnaires was used in the field study to collect data. Descriptive (Survey) 

study is the type of research that explores and describes the data or characteristics needed 

for the research in rationale manners.(Robson, 1993) 

As this study remained quantitative in nature so the descriptive research 

methodology was used to make study convenient for conducting survey. 

The survey design is helpful to provide quantitative and numeric explanation of 

the data in terms of trends, attitudes and opinion of a population by analyzing the sample 

of that main population, from this sample’s analysis the researcher can generalize or 

make the claims about the population Creswell, (2009, p.145). 

Surveys are in use for the purpose of collecting data from an individual or from 

group about themselves, theirprofession, schools and even their fellows too. 

Thestructuredquestionnaires were developed after going through review of 

literature; study the practices of the system and consulting the experts of the field. 

Finally after pilot study the questionnaires were checked through validity and 

reliability tests for the study.  

According to Rossi, Wright, and Anderson (1983, p.233),“Sample surveys are 

simple andimportant instrument for collecting data and information, analyzing them from 

selected individuals.” They are widely accepted as a key tool for conducting and applying 

basic social science research methodology. 
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The Pakistani society is well-known to the use of surveys to address different 

issues related to schools and their stake holders. The experts of social sciences are in the 

opinion that researcher can draw conclusions without dividing the sample population into 

its various sub –strata.H.M.Khalid (Leary, 1995) 

 

3.4 POPULATION OF THE STUDY 

The population of the study comprises over the following: 

i. All (36) District Education Officer (DEO, Secondary), from the province of 

the Punjab 

ii. All (6,34,00) Heads of Secondary Schools, from the province of the Punjab. 

iii. All (24,000) Secondary School Teachers (SST),from the province of the 

Punjab, out of these 1/4,(6,000) are teaching secondary classes  

iv.  Students of Secondary School (Class 10
th

 Session 2012-13) from the Province 

of the Punjab. 

3.5 RESEARCH DESIGN OF THE STUDY 

The following diagram shows the research design of the survey study. It 

isconsistingof three phases as: 
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Figure 3.2: The Research design of the study 

3.5.1   Sample of the Study 

Stratified random sampling procedure was adopted, focusing on districts   

included in the study. Districts were selected on the basis of literacy rate as given below. 

The means of the stratified random sample are effective and efficient way of getting 

closer to the means of the population overall.Robson (1993, p.136)  

After categorization of the districts with respect to literacy rate, the researcher 

randomly selected three districts from each of three categories in order to conduct 

research. 
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Table3.1 Categoriesofdistrictsbasedonliteracyrate 

S
r #

 

C
a
teg

o
ry

 

L
itera

cy
 

R
a
te

 

Districts Sample 

1 

I. 1 

47.4%
to70.5

% 

1-Rawalpindi,2-Lahore, 3-Jhelum, 4-Multan  

5-Gujrat 6-Sialkot ,7-Chakwal,8-Gujranwala 

 9-Faisalabad,10-T.TSing,11-Attock,12-Narowal 

1Rawalpindi 

2-Lahore 

3-Jhelum 

2 

II. 2 

36.8% 

to 

47 % 

 

1-Sargodha, 2-Sahiwal ,3-Sheikhupura  

4- Mianwali, 5-Hafizabad, 6-Khushab 

7- Khanewal, 8-Bhakkar, 9-Chinnoat,10-Okara 

11-Jhang, 12-Vehari  

1-Hafizabad  

2-Khushab 

3-Bhakkar 

3 

III. 3 

20.7% 

to 

36 %     

1-Kasur, 2-Bahawalnagar, 3-Bahawalpur 

4-Pakpatan, 5-R.YKhan, 6-D.G.Khan, 7-Lodhran  

8-Muzaffargarh, 9-Rajanpur,10-Nankana Sahaib 

11-Mandi.Bahu.Din, 12- Layyah 

1-R.Y Khan 

2-D.G.Khan 

3-Rajanpur 

Source:Survey of Pakistan (2011) 

i. Three districts with the highest literacy rate from the province.(Category-I) 

ii. Three districts with the lowest literacy rate from the province.(Category-II) 

iii. Three districts with the middle level literacy rate from the province. 

(Category-III).The sampling frame is given in the Table 3.2. 

Sample of the survey study was drawn by using stratified random sampling 

technique. Random sampling is the process of selecting a sample in such a way that all 

individuals in the defined population have an equal and independent chance of being 

selected for the sample. Random sampling is the best way to obtain a representative 

sample, (Gay, 2009). 
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Details of the sampling procedure were as followed: 

i. 9 out of 36 Districts Education Officers (DEO, Secondary) from the province 

of Punjab. 

ii. 126 out of 4,000 Heads of Secondary Schools ,from the province of Punjab 

iii. 324 out of 3,400 Secondary Schools Teachers (SST), from the province of the 

Punjab, teaching Secondary classes.  

iv. 1260 Students of Schools (Class 10
th

 Session 2011-13) from the province of 

Punjab. 

3.5.2 Data Domains 

The following are the main domains of data sourness. 

i. The District Education Officers (DEOs) 

ii. The Head and Teachers of secondary school 

iii. The students of secondary school (Grade-X) 
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Sampling Frame, Table 3.2 

Sr.

No 

Districts 

Sample 

 

DEO 

School 

Head  

 

Teachers Students 

    M F Boys Girls 

U R U R U R U R 

1.  Lahore 1 32 10 8 10 8 80 80 80 80 

2.  Rawalpindi 1 28 10 8 10 8 70 70 70 70 

3.  Jhelum 1 12 10 8 10 8 30 30 30 30 

4.  Bhakkar 1 08 10 8 10 8 20 20 20 20 

5.  Khushab 1 08 10 8 10 8 20 20 20 20 

6.  Hafizabad 1 06 10 8 10 8 15 15 15 15 

7.  D.G.Khan 1 10 10 8 10 8 25 25 25 25 

8.  
RahimYar 

Khan 
1 16 10 8 10 8 40 40 40 40 

9.  Rajan Pur 1 06 10 8 10 8 15 15 15 15 

Total 9 126 90 72 90 72 315 315 315 315 

Grand Total 9 126 324 1260 

         Source:Pakistan Educational Statistics, 2008- 2009, AEPAM, Islamabad 

3.6 INSTRUMENTATION  

For the collection of data, questionnaires were developed after comprehensive 

review of literature. These questionnaires were in three groups according to sample 

division as given in the sampling frame in Table 3.2. 
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According to Leary (1995), there are unique benefits of using questionnaire as 

compare to others tools of data collection like interview and observations etc. The uses of 

questionnaire are economical, easy to use, and analysis the data. Another advantage of 

the questionnaire is that it assuredconfidentiality of the data received. 

The process of development of instrumentation was spread over three stages:  

these included questionnaire for DEOs, questionnaire for Head and Teachers and then 

questionnaire for students of grade-10. For DEOs and Head/teachers 5-options Likert 

scale was used, whereas for group of students, 3- options scale was practiced. As the two 

researchers (Carifio and Rocco, 2007, p.12) said that: 

“A Likert scale is a psychometric scale commonly involved in research based on 

survey questionnaires. Here, the respondents specify their level of agreement or 

disagreement on a symmetric agree-disagree scale for a series of statements while 

responding to a particular Likert questionnaire item. The range of Likert scale captures 

the intensity of their feelings for a given item. However, the result of analysis of multiple 

items reveals a pattern that has scaled properties”. 

As Robson (1993) advocating that the process  of surveys through questionnaire 

ishighly effective and  efficient as making information available in comparatively less 

time period  and having low cost for the conduction of study. Due to the above mentioned 

reasons, the researcher went for descriptive method of research study and designed a 

questionnaire survey tool to analyze the current practices and assess the perceptions of 

selected districts’ schools regarding the quality and condition, maintenance, improvement 

and renovation of existing public school facilities regarding the current practices of crisis 

management at secondary level in Punjab, Pakistan. 
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At the start of the study, the comprehensive review of literature was made. Then 

consulted the experts of the field and taking guidance from the supervisor, the pool of 

main domains (Elements) and sub domains (factors), according to objectives and research 

questions were generated, to analyze the current practices of crisis management in 

education system in Pakistan.  

 Due to significant contribution of three segments of respondents to the study the 

main domain (Elements) and sub factors of their fields are given in the following table. 

Table 3.3: Detail of Elements (factors)to be analyzed: 

Sr.

# 
Sample Main Domain(Elements) 

No of 

Factors 
Total  

1 
DEOs 

(Secondary) 

1. Policy and Plan 7 

29 

2. Crisis Response Team 6 

3. Crisis Management Plan 3 

4. Communication Network/Support 4 

5. Training and Maintenance 5 

6. Feasibility of CM training/courses 4 

2 
Head & 

Teachers 

1. Crisis Management at school 5 

44 

2. Crisis Response Team 6 

3. Awareness/Communication/Support 5 

4. Training Practice/Evaluation 6 

5. Training of specific Events  9 

6. Management Styles 5 

7. Crisis Management Models 4 

8. Feasibility of CM training/courses 4 

3 Students 

1. Awareness about Crisis at school 4 

33 

2. Safety measures at school 4 

3. Corporal punishment 2 

4. Academic Functioning  4 

5. Sports and games 3 

6. Availability of Functional Facilities  3 

7. Crisis Response Team/drills 4 

8. Training of specific Crisis Events 9 
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In this way these total 106 factors were analyzed from three groups of sample. 

Further these data sources were divided into three categories according to district groups 

(with respect to literacy rate). 

 

3.7 PILOT STUDY 

To see the validity and reliability of the questionnaires a pilot study was carried 

out. The purpose of the pilot study was achieved through the process of psychometric 

method, through this technique; the cleansing of items, eliminating the vague, unrelated 

or overlapping items were dropped from the questionnaires which made the statements 

understandable. The length of the itemswas curtailed as to gain the insight to the 

appropriateness of items of the questionnaires. 

After pilot study the scale of three sets was validated through the expert opinion, for 

this purpose a group of expert was consulted from different institutions of the Punjab to 

validate the contents of the questionnaires. After that the second draft of the scales was 

sent to the experts of the local schools which were discussed thoroughly with supervisor, 

experts and observations were recorded carefully, then the opinion of the experts’ were 

taken for the scale of three sets and finally resulted in the pilot tested pool of 106 items 

were retained as given in the table 3.2. 

 

3.8 STATISTICAL ANALYSIS 

After the activity of data collection the process of data analyses were carried 

away, for this purpose the data analysis started with examining the surveys for 

correctness and completeness, coding and keying data into a database in spread sheet 
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Excel, 2010.The tool of data analysis 1) % age, 2) Mean, 3) Standard Deviation) 4) 

ANOVA and t-test for cross districts analysis.The Analysis Of Variance, popularly 

known as the ANOVA, can be used in cases where there are more than two groups.When 

we have only two samples we can use the t-test to compare the means of the samples but 

it might become unreliable in case of more than two samples. If we only compare two 

means, then the t-test (independent samples) will give the same results as the ANOVA. It 

is used to compare the means of more than two samples.  

All incomplete questionnaires were excluded from the analysis. Tables of 

frequency and descriptive statistics were constructed to display results with respect to 

each of the three groups of respondents in research study. 

 

3.9 SUMMARY 

The main objective of chapter-3 remained to discuss the nature of research 

methodology of this study, to give detailed information of the sample selection 

procedure, elaborate the steps involved in developing the tool for data collection, and 

provide an explanation of the statistical procedures used to analyze the data. The data 

analysis consisted of examining the responses through the method of percentage (% age), 

weighted means score, Standard Deviation and by using statistical technique of ANOVA 

(Analysis of Variance) and t-test for cross districts analysis with respect to Literacy, 

Training and Occurrences of Crisis. For findings and conclusions data was tabulated, 

analyzed and graphs were drawn.  
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CHAPTER 4 

 

DATA ANALYSIS AND INTERPRETATION 

 
This chapter deals with the collection of data and its interpretation. Main 

focus of the study was given to examine issues related to the process and practices 

of crisis management faced by the School Management of Education in the 

target area. The survey method was used to explore the phenomena by using a 

set of questionnaires for respondents from secondary schools, included in the 

study.   

Data was gathered through questionnaires which consisted of close and 

open ended statements. A sample of District Education Officers (DEOs), Head 

teachers, Secondary School teachers and students were included in the study. The 

responses of respondents were presented in tables for analysis to draw the results. 

The overall theme of the study was to explore and analyze the current 

practices for crisis management going on in the system of secondary schools in 

Punjab. The statistical methods (Percentage %, Mean X, Standard Deviation S.D) 

of calculation and for cross district analysis ANOVA, t-test and Post Hoc 

test,(LSD) were used to make findings and draw the conclusion. The following 

three groups of respondents were included in the study.  

i. The District Education Officer (Administration)  

ii. The School Heads and Teachers (Management body) 

iii. The Students of Schools (Cliental group)  

  The following aspects of the crisis management were analyzed:  

i. Policy and Plan 
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ii. The Crisis Response Team 

iii. The School management Plan 

iv. Network of Communication 

v. Training and Maintenance 

vi. Management Styles  

vii. Challenges ahead to Crisis Management in schools 

viii. Crisis Management Models  

ix. School overall Environment (Academic and supporting practices for 

crisis) 

For analysis of data, all the responses were tabulated with respect to their 

groups and categories.  

As in this study districts were categorized with respect to their literacy rate 

so cross sectional (among three categories of districts) analysis were also carried 

out to see the overall crisis management practices and to compare the outcomes of 

these districts. The data tables used for analyses (for districts) have numbers as 

A1, A2…... B1, B2……. and C1, C2…….. ,for three categories of respondents 

respectively.  

For group A and B, Likert scale choices (Strongly Agree = S.A, Agree = 

A, Uncertain = Un.C, Disagree = D.A and for Strongly Disagree = S.D.A) were 

used. For group C, choices of Yes, No, and don‟t know were used.  

To analyze the data, weightage to different options was given as, S.A = 5, 

A = 4, Un.C = 3, D.A = 2 and for S.D.A = 1. Similarly, the weightage given to  

Yes = 3, N0 = 2 and for don‟t know = 1. All the three groups were analyzed 

through the use of Percentage = %, Weighted Mean = W.M, Standard Deviation = 
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S.D, ANOVA, t-test and Post Hoc test for cross districts analysis.  

As a whole different factors were analyzed by using method of %age    

average mean and standard deviation (Mean + S.D). Results were also depicted in   

„line bar graph’ so that trends of the group may easily be understood. 

GROUP-A 

DISTRICT EDUCATION OFFICER (DEO, Secondary) 

4.1 District Education Officer (Secondary) is the key post at district 

level to run the secondary school affaires. DEO (secondary) has all the 

authority and responsibility to make the smooth and safe working of 

schools for all the stake holders.    

Table 4.1(A): The population and sample of group -1 are given below. 

Respondents 

Group-1 

Population Sample Questionnaires 

Distributed 

Questionnaires 

Returned 

Rate of 

return 

District 

Education 

Officer 

36 9 9 9 100% 

 

  The research study for this group through table 4.1(A)  shows that there were 

total nine District Education Officers (DEOs) included in the study as a sample, all 

nine were served the questionnaire and all the filled questionnaires were returned 

back, therefore the rate of return remained 100 % for this group. 
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4.2  ANALYSIS ABOUT POLICY AND PLAN 

Table 4.2(A) Practices about Policy & Plan                                                                       

         NR = 09                              

Statement 
Responses 

Weighted         

Mean 
S.A  A  Un.C  D.A  S.D.A  

According to Chief 

Minister‟s Road 

map there is a 

crisis management 

plan at district 

level for 

Secondary schools. 

f %  f % f % f % f % 

1 

(11.1%) 

8 

 (88.8%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.1 

The data analyses of Table 4.2(A) showed that 11.11percent DEOs 

strongly agreed and 88.88 percent agreed. Almost 100 percent agreed with 

this statement, gave weighted mean 4.1. 

 Table 4.3(A) Guidelines /Instructions for Heads of schools 

                                  NR =09                                                                            

Statement 
Responses  

Weighte

d Mean 
S.A  A  Un.C  D.A  S.D.A  

Policy 

guidelines are 

given to each 

head of cluster 

center to 

response crisis 

in his cluster‟s 

schools.  

f % f  % f % f  % f  % 

6 

(66.66%) 

1 

(11.11%) 

0 

(0.0%) 

2 

(22.22%) 

0 

(0.0%) 
4.2 

Analyses of Table 4.3(A) showed that 66.66 percent DEOs 

strongly agreed and 11.11 percent agreed, 0.0 percent respondents 

remained Uncertain, 22.22 percent disagreed and 0.0 percent respondents 

strongly disagreed and gave weighted mean 4.2. 
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Table 4.4(A) Meetings’ schedule for cluster Head 

    NR =09 

Statement 
Responses  

Weighted 

Mean 

S.A  A  Un.C  D.A  S.D.A  

Quarterly 

schedule of 

meeting is given 

to each head of 

cluster center to 

discuss the state 

of school with 

respect to 

upcoming crisis. 

f % f  % f % f  % f  % 

8  

(88.88%) 

1 

(11.11%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 

4.9 

 In this Table 4.1(A) the data reveals that 88.88 percent DEOs 

strongly agreed, 11.11 percent agreed, so that almost 100 percent agreed with this 

statement and gave weighted mean 4.9. 

Table 4.5(A) Highlights the weak areas 

 NR=09            

Statement 
Responses  Weighted 

Mean S.A  A  Un.C  D.A  S.D.A  

Meetings highlight 

weak areas of 

schools and 

suggest remedial 

steps for the 

improvement of 

each school. 

f % f  % f % f  % f  %  

8 

(88.88%) 

      1 

(11.11%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.9 

  

According to Table 4.5(A), 88.88 percent DEOs strongly agreed 

while 11.11 percent agreed, so that almost 100 percent respondents agreed 

and gave weighted mean 4.9. 
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Table 4.6(A) Submission of Post Crisis Report 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Post crisis report 

is submitted to 

the DEO for 

further action by 

the Heads of 

schools. 

f % f  % f % f  % f  % 

0 

(0.0%) 

8 

(88.88%) 

0 

(0.0%) 

0 

(0.0%) 

1 

(11.115) 
3.7 

The values given in Table 4.6(A) revealed that 0.0 percent DEOs 

strongly agreed, 88.88 percent agreed, 0.0% respondents remained 

neutral, 0.0 percent disagreed, and 11.11 percent respondents strongly 

disagreed, which indicated weighted mean 3.7. 

Table 4.7(A) Establishment of Special Committees    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Special 

committees are 

established at 

district and tehsil 

levels for 

handling the 

crisis due to 

illegal 

encroachment of 

school land and 

building. 

 

f % f  % f % f  % f  % 

0 

(0.0%) 

6 

(66.66%) 

3 

(33.33%) 

0 

(0.0%) 

0 

(0.0%) 
3.7 

 

Table 4.7(A) of this chapter showed that 0.0 percent DEOs strongly 

agreed, 66.66 percent agreed, 33.33 percent remained neutral, 0.0 percent 

disagreed, 0.0% respondents strongly disagreed, and gave weighted 

mean 3.7. 
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Table 4.8(A) Role of School Management Council                                                          

NR =09 

Statement 
Responses  

Weighte

d Mean 
S.A  A  Un.C D.A  S.D.A  

School 

Management 

Councils have 

also been 

given the task 

to help the 

school in 

handling the 

crisis. 

f % f  % f % f  % f  % 

2  

(22.22%) 

6 

(66.66%) 

1 

(11.11%) 

0 

(0.0%) 

0 

(0.0%) 
4.1 

Information about school management council in Table 4.8(A) 

showed that 22.22 percent DEOs strongly agreed, 66.66 percent agreed, 

11.11 percent respondents remained neutral, 0.0 percent disagreed and 

0.0 percent respondents strongly disagreed, and so weighted mean 

founded 4.1. 

1

2

3

4

5

Out Lier (Min) Out Lier (Max)

Policy & Plans 

Trend Line

 

Figure 4.1 

The Average Mean 4.12 and Standard Deviation 0.44 of this group 

(Mean + S.D) showed the trend towards agree to strongly agree region 

(4.56-3.68) 
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Table: A1 Policy & Plan                                                                     

NR =09 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.15 0.42 4.57+3.73 

2 Category-II 4.12 0.47 4.59+3.75 

3 Category-III 4.09 0.50 4.57+3.59 

 The data presented in Table A1 showed that respondents from category-I 

districts have mean 4.15 and S.D 0.42, similarly Category-II has mean 4.12 and S.D 

0.47 and Category-III has mean 4.09 and S.D 0.50. Whereas districts from Category-

II have response (4.59+3.75) more towards strongly agree region. 

 

4.3  ANALYSIS ABOUT CRISIS RESPONSE TEAM (CRT) 

Table 4.9(A) Establishment of Crisis Management Team 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

A crisis 

response team 

has been 

established at 

district level 

for crisis 

management 

headed by 

EDO 

(Education). 

f % f  % f % f  % f  % 

4 

(44.44%) 

2 

(22.22%) 

2 

(22.22%) 

1 

(11.11%) 

0 

(0.0%) 
4.0 

The data of Table 4.9(A) showed that 44.44 percent DEOs strongly 

agreed, 22.22 percent agreed, 22.22 percent respondents remained neutral, 

11.11 percent disagreed, and 0.0 percent respondents strongly disagreed, so 

that weighted mean was achieved 4.0 
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Table 4.10 (A) Written Instructions for members   

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un. C  D.A  S.D.A  

Written 

instructions/guid

elines are given 

to each member 

of the team 

about the 

function of 

crisis response 

team. 

f % f  % f % f  % f  % 

4 

(44.44%) 

0 

(0.0%) 

4 

(44.44%) 

1 

(11.11%) 

0 

(0.0%) 
3.8 

Tabulated data in Table 4.10(A) indicated that 44.44percent DEOs 

strongly agreed, 0.0 percent agreed, 44.44 percent respondents remained 

neutral, 11.11 percent disagreed and 0.0 percent respondents strongly 

disagreed and weighted mean was achieved 3.8. 

 

Table 4.11(A) Responsibility of team member   

                                                              NR =09                                                                                                 

Statement 
Responses  

Weighte

d Mean 
S.A  A  Un.C  D.A  S.D.A  

Every member 

of the team 

knows his 

responsibility 

how to 

response the 

crisis in their 

school. 

f % f  % f % f  % f  % 

2 

(22.22%) 

2 

(22.22%) 

2 

(22.22%) 

0 

(0.0%) 

2 

(22.22%) 
2.9 

Data analysis of table 4.11(A) reflected that 22.22 percent DEOs 

strongly agreed, 22.22 percent agreed, 22.22 percent respondents remained 

neutral 0.0 percent disagreed, 22.22 percent respondents strongly disagreed 

and gave weighted mean 2.9. 
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Table 4.12(A) Role of Media for Crisis Management 

    NR =09 

Statement 
Responses  Weighted 

Mean S.A  A  Un.C  D.A  S.D.A  

Media is also 

involved to help 

in crisis 

management, 

campaigns, of 

dangers buildings 

and drug uses 

near and within 

schools. 

f % f  % f % f

  

% f  %  

3 

(33.33%) 

2 

(22.22%) 

2 

(22.22%) 

2 

(22.22

%) 

0 

(0.0%) 
3.7 

The Table 4.12(A) showed that 33.33 percent DEOs strongly 

agreed, 22.22 percent agreed, 22.22 percent respondents remained neutral, 

22.22 percent disagreed, 0.0 percent respondents strongly disagreed and 

weighted mean was found 3.7. 

Table 4.13(A) Quarterly basis Analysis of the team                                                          

NR =09 

Statement 
Responses  Weighted 

Mean S.A  A  Un.C  D.A  S.D.A  

A meeting is 

called by DEO 

to analysis the 

progress of the 

team at quarterly 

basis. 

f % f  % f % f

  

% f  %  

4 

(44.44%) 

1 

(11.11%) 

4 

(44.44%) 

0 

(0.0%) 

0 

(0.0%) 
4.0 

Table 4.13(A) of this chapter showed that 44.44 percent DEOs 

strongly agreed, 11.11 percent agreed, 44.44 percent respondents 

remained neutral, 0.0 percent disagreed and 0.0 percent respondents 

strongly disagreed then weighted mean founded 4.0 
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Table 4.14(A) Annual Review 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

The 

performance of 

the team is 

reviewed at the 

end of each 

year. 

f % f  % f % f  % f  % 

3 

(33.33%) 

2 

(22.22%) 

2 

(22.22%) 

2 

(22.22%) 

0 

(0.0%) 
3.7 

The data of Table 4.14(A) showed that 33.33 percent Education 

Officers strongly agreed, 22.22 percent agreed, 22.22 percent respondents 

remained neutral, 22.22 percent disagreed and 0.0 percent respondents 

strongly disagreed so the weighted mean was found 3.7. 

 

  Figure  4.2 

The Average Mean 3.7 and Standard Deviation 0.41 of this 

group (Mean + S.D) showed the trend towards agree to strongly agree 

region. (4.11-3.29)  
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Table: A2 Crisis Response Team                                                                                                                         

NR =09 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 3.9 0.40 4.30+ 3.5 

2 Category-II 3.6 0.42 4.02+3.18 

3 Category-III 3.7 0.41 4.11+3.29 

 The value of data in Table A2 showed that respondents from category-I 

districts have mean 3.9and S.D 0.40, similarly Category-II has mean 3.6and S.D 

0.42 and Category-III has mean 3.7and S.D 0.41. Whereas districts from Category-I 

have trend (4.30+ 3.5) more towards strongly agree region. 

 

4.4  ANALYSIS ABOUT CRISIS MANAGEMENT PLAN 

Table 4.15(A) Crisis Management Plan  

  NR =09 

Statement 
Responses  

Weighte

d Mean 
S.A A Un.C  D.A  S.D.A  

A written 

guidelines/plan 

has been given 

to each cluster 

center head for 

crisis 

management. 

f % f  % f % f  % f  % 

3 

(33.33%) 

2 

(22.22%) 

0 

(0.0%) 

2 

(22.22%) 

2 

(22.22%) 
3.2 

Tabulated information of table 4.15(A) showed that 33.33 percent 

DEOs strongly agreed, 22.22 percent agreed, 0.0 percent respondents 

remained neutral, 22.22 percent disagreed and 22.22 percent respondents 

strongly disagreed whereas weighted mean was calculated 3.2. 
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Table 4.16(A) Role of team members 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Plan indicates 

role of each 

member of the 

team in crisis. 

f % f  % f % f  % f  % 

3 

(33.33%) 

6 

(66.66%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.3 

Analyses of Table 4.16(A)  showed that 33.33 percent DEOs 

strongly agreed, 66.66 percent agreed, 0.0 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly 

disagreed, and gave weighted mean 4.3 

 

Table 4.17(A) Response needed in Crisis 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Plan clearly 

defines what 

response is to be 

needed in each 

emergency. 

f % f  % f % f  % f  % 

6 

(66.66%) 

3 

(33.33%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.7 

The tabulated data of table 4.17(A)  showed that 66.66 percent 

DEOs strongly agreed, 33.33 percent agreed, 0.0 percent respondents 

remained neutral, 0.0 percent disagreed and 0.0 percent respondents 

strongly disagreed, and gave weighted mean 4.7. 
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Figure:-4.3 

 The Average Mean 4.06 and Standard Deviation 0.78 of this 

group (Mean + S.D) showed the trend towards agree to strongly agree 

region. (4.84-3.28) 

 

Table: A3 Crisis Management Plan                                                                                   

NR =09 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.10 0.74 4.84+3.34 

2 Category-II 4.08 0.70 4.78+3.38 

3 Category-III 4.00 0.75 4.75+3.25 

 The data analysis in Table A3 indicated that respondents from category-I 

districts have mean 4.10 and S.D 0.74, similarly Category-II has mean 4.08 and S.D 

0.70 and Category-III has mean 4.0and S.D 0.75. Whereas districts from Category-I 

have trend (4.84+3.34) more towards strongly agree region. 
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4.5  ANALYSIS ABOUT COMMUNICATION NETWORK 

Table 4.18(A) Establishing Liaison between departments 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C D.A  S.D.A 

There is an 

established 

liaison of 

Education 

department to 

other 

departments of 

the District. 

f % f  % f % f  % f  % 

2 

(22.22%) 

5 

(55.55%) 

2 

(22.22%) 

0 

(0.0%) 

0 

(0.0%) 
3.8 

The values in table 4.18(A) indicated that 22.22 percent DEOs 

strongly agreed, 55.55 percent agreed, 22.22 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly 

disagreed and analysis showed that weighted mean is 3.8 

Table 4.19(A) Network of Communication 

 NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A 

There is a 

network of 

communication 

between DEO 

office and 

Schools through 

Liaison officers. 

f % f  % f % f  % f  % 

6 

(66.66%) 

3 

(33.33%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.7 

 The responses in Table 4.19(A) showed that 66.66 percent DEOs 

strongly agreed, 33.33 percent agreed, 0.0 percent respondents remained 

neutral, 0.0 percent disagreed, 0.0 percent respondents strongly disagreed, 

and the value of weighted mean found is 4.7 



 135 

 

Table 4.20(A) Direct Communication 

    NR =09 

Statement 
Responses  

Weighted 

Mean 

S.A  A  Un.C  D.A  S.D.A 

Head of School 

can communicate 

to the District 

authorities at the 

time of any crisis. 

f % f

  

% f % f  % f  % 

6 

(66.66%) 

3 

(33.33%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.7 

In the Table 4.20(A) data values showed that 66.66 percent DEOs 

strongly agreed, 33.33 percent agreed, 0.0 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly disagreed 

and gave weighted mean was 4.7   

Table 4.21(A) Support from civil department                                           NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C  D.A  S.D.A  

In time support 

from civil (law & order) 

departments available. 

f % f  % f % f  % f  % 

0 

(0.0%) 

5 

(50.1%) 

4 

(49.9%) 

0 

(0.0%) 

0 

(0.0%) 
3.4 

The above Table 4.21(A) illustrated that 0.0 percent district officers 

strongly agreed, 50.1 percent agreed, 49.9 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly disagreed 

and weighted mean found is 3.4. 

Table 4.22(A) Liaison with Rescue 1122                                                   NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

District team has 

liaison with 

Rescue 1122 for 

managing crisis. 

f % f  % f % f  % f  % 

4  

(44.44%) 

5  

(55.55%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.4 

The information in Table 4.22(A) showed that 44.44 percent DEOs 

strongly agreed, 55.55 percent agreed, 0.0 percent respondents remained 

neutral, 0.0 percent disagreed, and 0.0 percent respondents strongly 

disagreed, lastly weighted mean founded 4.4. 
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Figure 4.4 

The Average Mean 4.2 and Standard Deviation 0.50 of this group 

(Mean+ S.D) showed the trend towards strongly agree region. (4.7-3.7) 

Table: A4 Communication Network                                                   NR =09                                                                                                                                          

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.3 0.39 4.69+3.91 

2 Category-II 4.5 0.40 4.90+4.10 

3 Category-III 4.2 0.41 4.61+3.79 

 In this Table A4, the data values indicated that districts from category-I have 

mean 4.3 and S.D 0.39, similarly districts from category-II have mean 4.5 and S.D 

0.40 and Category-III has mean 4.2 and S.D 0.41. Finally the trend of districts 

sample of category-II (4.90+4.10) showed towards strongly agree region. 

4.6  ANALYSIS ABOUT TRAINING AND MAINTENANCE 

Table 4.23(A) Training about crisis 

    NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C  D.A  S.D.A  

Training about 

crisis management 

at different levels 

makes the 

officials well 

aware of the cause 

of crisis and its 

handling. 

f % f  % f % f  % f  % 

0 

(0.0%) 

5 

(55.55%) 

4 

(44.44%) 

0 

(0.0%) 

0 

(0.0%) 
3.6 



 137 

 

 Data of Table 4.23(A) illustrated that 0.0 percent district officers 

strongly agreed, 55.55 percent agreed, 44.44 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly disagreed 

and weighted mean found is 3.6. 

Table 4.24(A) Development of different skills for CM  

   NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Different 

managerial skills 

developed to 

manage crisis 

during the 

training of Heads 

of team. 

f % f  % f % f  % f  % 

5 

(55.55%) 

4  

(44.44%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4 

 Tabulated data of Table 4.24(A) showed that 55.55 percent DEOs 

strongly agreed, 44.44 percent agreed, 0.0 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly 

disagreed, the value of weighted mean found is 4 

Table 4.25(A) Compulsory Training for Heads                                        NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Training of crisis 

management is 

compulsory for 

all heads at least 

once in their life 

time. 

f % f  % f % f  % f  % 

6  

(66.66%) 

3  

(33.33%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.7 

  The values of table 4.25(A) reflected that 66.66 percent Officers 

strongly agreed, 33.33 percent agreed, 0.0 percent respondents remained 

neutral, 0.0 percent disagreed and 0.0 percent respondents strongly 

disagreed where weighted mean declared was 4.7 
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Table 4.26(A) Private Sector‘s Support                                                               

NR =09 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Private sector 

organizations 

are involved to 

support and 

train the 

teachers for 

crisis 

management. 

f % f  % f % f  % f  % 

2  

(22.22%) 

2 

(22.22%) 

0 

(0.0%) 

2 

(22.22%) 

3 

(33.33%) 
2.8 

Table 4.26(A)  indicated that 22.22 percent Education Officers  

strongly agreed, 22.22 percent agreed, 0.0 percent respondents remained 

neutral, 22.22 percent  disagreed and 33.33 percent respondents strongly 

disagreed, where  weighted mean calculated is 2.8 

Table 4.26(A) Physical Verification of Assets                                                                

NR =09 

Statement 
Responses  

Weighte

d Mean 
S.A  A  Un.C  D.A  S.D.A  

Moveable and 

fixed assets 

(for CM) are 

checked 

/verified 

physically 

during the 

visits of 

officials. 

f % f  % f % f  % f  % 

6  

(66.66%) 

3 

(33.33%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.7 

In this table 4.26(A) data reflected that 66.66 percent DEOs 

strongly agreed with the statement. While 33.33 percent agreed, 0.0 

percent respondents remained neutral, 0.0 percent disagreed and 0.0 

percent respondents strongly disagreed and weighted mean found is 4.7 
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Figure 4.5 

The Average Mean 3.96 and Standard Deviation 0.80 of this 

group (Mean + S.D) showed the trend towards agree to strongly 

agree region. (4.76-3.16) 

Table: A5 Training and Maintenance                                                       

NR =09 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.01 0.78 4.79 + 3.23 

2 Category-II 3.90 0.74 4.64 + 3.16 

3 Category-III 3.90 0.78 4.68 + 3.12 

 In Table A5, the figures of data reflected that districts from category-I 

have mean 4.01 and S.D 0.78, similarly districts from category-II have mean 3.9 

and S.D 0.74 and Category-III has mean 3.9 and S.D 0.78. Finally the districts 

from category-I showed trend (4.79 + 3.23) towards strongly agree region. 
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4.7 ANALYSIS ABOUT FEASIBILITY OF CM 

TRAINING/COURSES 

Table 4.28(A)   Crisis Management Training/Courses                                  

    NR =09                                                             

Statement Up to 

100%(5) 

Up to 

75%(4) 

Up to 

50%(3) 

Up to 

25%(2) 

Not at 

all (1) 

Weighted    

Mean 

Feasible to 

practices in 

schools 

0 

(0.0%) 

4 

(44.4%) 

2 

(22.2%) 

3 

(33.3%) 

0 

(0.0%) 

3.1 

Relevancy 

to the 

school 

managerial 

practices 

4 

(44.4%) 

2 

(22.2%) 

3 

(33.3%) 

0 

(0.0%) 

0 

(0.0%) 4.1 

Updated/M

odified 

Regularly 

2 

(22.2%) 

2 

(22.2%) 

4 

(44.4%) 

1 

(11.1%) 

0 

(0.0%) 
3.6 

Budget 

Provision 

for CM 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 

1 

(11.1%) 

8 

(88.9%) 1.1 

From Table 4.28(A) the following analyses were made:  

(1)  Feasibility of training practice in school 44.4 percent said they it was 

75% chance, whereas 33.3 percent hoped it 25% and 22.2 percent in the opinion up 

to 50%, resulted mean is 3.1. (2) Relevancy of training to school managerial 

practice remained 44.4 percent up to 100% chance, whereas 33.3 percent hoped it 

50% and 22.2 percent in the opinion up to 75%, mean found is 4.1. (3)- Revision of 

training courses for CM 44.4 percent up to 50% chance, whereas 22.2 percent 

hoped it 100% and 22.2 percent in the opinion up to 75% and 11.1% up to 40%, 

resulted mean is 3.6. (4)- Budget provision about the conduction of training courses 

for Crisis Management 88.9 percent respond in „not at all‟, whereas 11.1 percent 

hoped it up to 25% and calculated mean is 1.1. 
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Figure 4.6 

The Average Mean 3.0 and Standard Deviation 1.3 of this 

group (Mean + S.D) showed the trend towards unsatisfactory 

region. (4.3-1.7) 

Table: A6 Feasibility of CM training/courses                                               

NR =09 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 3.30 1.20 4.50 + 2.10 

2 Category-II 2.95 1.40 4.35 + 1.55 

3 Category-III 2.75 1.42 4.17 + 1.33 

The Table A6, showed the results of data analysis, districts from category-I 

have mean 3.30 and S.D 1.20, similarly districts from category-II have mean 2.95 and 

S.D 1.40 and Category-III has mean 2.75 and S.D 1.42. Finally the high values of S.D 

indicated that responses from all three categories of districts remained in the 

unsatisfactory region.  

---------------------------- Group-1 (Ended) ------------------------------------- 
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GROUP -B 

HEAD TEACHERS AND TEACHERS OF  

SECONDARY SCHOOLS 

 
4.8 (a) At school level a gazetted officer (Teacher) of grade 17 and above 

is appointed as a Head of the school. Head of the school has the role of 

an educational leader and a manager.  

(b) The secondary school teachers (SST) are the important group of 

school teaching staff. These teachers have the role of a teacher and guide 

for secondary (Matric) students. Without the cooperation of teachers, a 

school head cannot perform his duty well as an Educational manager.   

   

Table 4.1(B): The population and sample of group -B given below are:  

Respondents 

Group-2 

Sample Questionnaires 

Distributed 

Questionnaires 

Returned 

Rate of 

return 

Head of school 

and Teachers 
450(126+324) 450 425(121+304) 94.4% 

 

 

The group -B of this research study indicated through table 4.1(B) that there 

were total 450 Heads of school and teachers (126+324) made the sample of the study. 

Among 126 Heads of school, 121 and from 325 teachers 304 returned the filled 

questionnaires respectively. In this way the rate of return for this group founded 94.4 

percent. 



 143 

 

4.9 ANALYSIS ABOUT CRISIS MANAGEMENT AT SCHOOL 

Table 4.2(B) School Plan for CM 

  NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

School plan 

developed by the 

school head is 

based on district 

policy.  

f % f  % F % f  % f  % 

170 

(40.0%) 

190 

(44.7%) 

40   

(9.4%) 

25 

(5.9%) 

0 

(0.0%) 
4.1 

 Entries of Table 4.2(B) showed that 40.0 percent teachers strongly 

agreed with this statement. While 44.7 percent agreed, 9.4 percent 

respondents remained Uncertain, 5.9 percent disagreed and 0.0 percent 

respondents strongly disagreed, which gave weighted mean about 4.1. 

Table 4.3(B) Head’s Responsibility for Planning and Coordination                                

NR =425                              

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C D.A  S.D.A 

At school level 

for school‟s 

policy, head is 

responsible for 

planning and 

coordinating the 

crisis 

management 

activities. 

f % f  % F % f  % f  % 

220 

(51.76%) 

205 

(48.23%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 
4.5 

 Table 4.3(B) showed that 51.76 percent Heads and teachers 

strongly agreed with this statement. While 48.23 percent agreed. Almost 

100 percent agreed. Calculated weighted mean found is 4.5. 
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Table 4.4(B) Revision of Policies at School level   

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C  D.A  S.D.A  

School reviewed 

its policies taking 

feedback from 

teachers, students 

parents and 

community  

 

f % f  % F % f  % f  % 

170 

(40%) 

220 

(51.8%) 

20  

(4.7%) 

15 

(3.5%) 

0 

(0.0%) 
4.3 

The data in Table 4.4(B) showed that 40 percent Heads and 

teachers strongly agreed with this statement. While 51.8 percent agreed, 

4.7 percent respondents remained uncertain, 3.5 percent disagreed and 

0.0 percent respondents strongly disagreed and Weighted mean found is 

4.3. 

Table 4.5(B) Leader of the team                                                                                           

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Head plays the 

role of Team 

leader for crisis 

management 

process. 

f % f  % F % f  % f  % 

 

 

260 

61.2 

 

 

 

155 

36.5 

 

 

5 

1.2 

 

 

5 

1.2 

 

     0 

(0.0%) 

 

4.6 

The data of Table 4.5(B) showed that 61.2 percent Heads and 

teachers strongly agreed with this statement. While 36.5 percent agreed, 

1.2 percent respondents remained uncertain, 1.2 percent disagreed, 0.0 

percent respondents strongly disagreed and calculated weighted mean is 

4.6 
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Table 4.6(B) Head’s style of Management                                                                           

NR =440 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Head can handle 

the crisis with 

his own style of 

management.   

f % f  % F % f  % f  % 

165 

(38.8%) 

155 

(36.5%) 

65    

(15.3%) 

40 

(7.1%) 

0 

(0.0%) 
4 

 Table 4.6(B) showed that 38.8 percent Heads and teachers strongly 

agreed with this statement. While 36.5 percent agreed, 15.3 percent 

respondents remained uncertain, 7.1 percent disagreed and 0.0 percent 

respondents strongly disagreed and gave weighted mean 4. 

 

Figure 4.7 

 The Average Mean 4.3 and Standard Deviation 0.3 of this group 

(Mean + S.D) showed the trend towards strongly agree region. (4.6.4.0)  

 

 



 146 

 

Table: B1 Crisis Management at school                                                                     

NR =440 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.3 0.4 4.7 + 3.9 

2 Category-II 4.0 0.6 4.6 + 3.4 

3 Category-III 3.9 0.6 4.5 + 3.3 

 The data presented in Table B1 showed that respondents from category-I 

districts have mean 4.3 and S.D 0.40, similarly Category-II has mean 4.0 and S.D 0.60 

and Category-III has mean 3.9 and S.D 0.60. Whereas districts from Category-I have 

response (4.7 + 3.9) more towards strongly agree region. 

4.10 ANALYSIS ABOUT CRISIS RESPONSE TEAM 

Table 4.7(B) Crisis Response team                                                                               

                                                                                                      NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Every school 

has a crisis 

management 

response team. 

 

f % f  % F % f  % f  % 

155 

(36.5%) 

165 

(38.8%) 

55  

 (12.9%) 

45 

(10.6%) 

5  

 (1.2%) 
4 

 Given data in Table 4.7(B) illustrated that 36.5 percent Heads and 

teachers strongly agreed with this statement. While 38.8 percent 

agreeing, 12.9 percent respondents remained uncertain, 10.6 percent 

disagreed and 1.2 percent respondents strongly disagreed indicated 

weighted mean is 4. 
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Table 4.8(B) Framework to handle Crisis                                                                        

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Head gives the 

specific 

framework for 

the school to 

handle the odd 

situations. 

f % f  % F % f  % f  % 

195 

(45.9%) 

190 

(44.7%) 

25 

  (5.9%) 

10 

(2.4%) 

5  

 (1.2%) 
4.3 

 Data in Table 4.8(B) showed that 45.9 percent Heads and teachers 

strongly agreed with this statement. While 44.7 percent agreed, 5.9 

percent respondents remained uncertain, 2.4 percent disagreed, 1.2 

percent respondents strongly disagreed and weighted mean found is 4.3. 

Table 4.9(B) Head gives guidelines 

   NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Head gives 

written 

instructions to 

each member of 

the team about 

the function of 

crisis response 

team. 

 

f % f  % F % f  % f  % 

215 

(50.6%) 

180  

(42. 4%) 

20   

(4.7%) 

5   

(1.2%) 

5  

 (1.2%) 
4.4 

  This table 4.9(B) showed that 50.6 percent Heads and teachers 

strongly agreed with this statement. While 42.4 percent agreed, 4.7 

percent respondents remained uncertain, 1.2 percent disagreed and 1.2 

percent respondents strongly disagreed whereas weighted mean found is 

4.4 
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Table 4.10(B) Involvement of non-teaching staff 

   NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Non-teaching 

staff is also the 

part of Crisis 

Response Team. 

f % f  % F % f  % f  % 

115 

(27.1%) 

215 

(50.6%) 

50 

(11.8%) 

45 

(10.6%) 

0 

(0.0%) 
3.9 

 Table 4.10(B) showed that 27.1 percent Heads and teachers 

strongly agreed with this statement. While 50.6 percent agreed, 11.8 

percent respondents remained uncertain, 10.6 percent disagreed 0.0 

percent respondents strongly disagreed, which produced weighted mean 

about 3.9 

Table 4.11(B) SMC’s Members                                                                                      

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Members of 

SMCs are also 

part of the 

CRT. 

f % f  % F % f  % f  % 

100 

(23.5%) 

195 

(45.9%) 

60 

(14.1%) 

55 

(12.9%) 

15 

  (3.5%) 
3.7 

 The above Table 4.11(B) showed that 23.5 percent Heads and 

teachers strongly agreed with this statement. While 45.9 percent agreed, 

14.1 percent respondents remained uncertain, 12.9% disagreed, 3.5 

percent respondents strongly disagreed making weighted mean=3.7 
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Table 4.12 (B) Special inspection of School 

  NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A S.D.A  

Crisis management 

team is also 

responsible to 

inspect the 

different important 

facilities of school 

like toilets, 

playgrounds, 

parking area etc. 

f % f  % F % f  % f  % 

165 

(38.8%) 

220 

(51.8%) 

20 

  (4.7%) 

20 

(4.7%) 

0 

(0.0%) 
4.2 

 Data figures of table 4.12(B) showed that 38.8 percent Heads and 

teachers strongly agreed with this statement. While 51.8 percent greed, 

4.7 percent respondents remained uncertain, 4.7 disagreed 0.0 percent 

respondents strongly disagreed, leaving Weighted mean=4.2 

 

Figure 4.8 

The Average Mean 4.1 and Standard Deviation 0.3 of this group 

(Mean + S.D) showed the trend towards agree to strongly agree region. 

(4.4.3.8) 
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Table: B2 Crisis Response Team                                                                             

   NR =425 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.0 0.5 4.5 + 3.5 

2 Category-II 4.3 0.4 4.7 + 3.9 

3 Category-III 4.0 0.6 4.6 + 3.4 

 In this Table B2, the data values indicated that districts from category-I have 

mean 4.0 and S.D 0.5, similarly districts from category-II have mean 4.3 and S.D 

0.40 and Category-III has mean 4.0 and S.D 0.6. Finally the trend of districts 

sample of category-II (4.7 + 3.9) showed towards strongly agree region. 

4.11 ANALYSIS ABOUT AWARENESS/COMMUNICATION 

Table 4.13(B) Communication Channels 

  NR =425 

Statement 

Responses  

Weighted 

Mean 
S.A (5) A (4) Un.C (3) D.A (2) 

S.D.A 

(1) 

Head has different 

communication 

channels to 

community and 

other 

stakeholders. 

f % f  % F % f  % f  % 

155 

(36.5%) 

225 

(52.9%) 

10  

(2.4%) 

30 

(7.1%) 

5   

(1.2%) 
4.2 

 Tabulated data in Table 4.13(B) showed that 36.5 percent Heads and 

teachers strongly agreed with this statement. While 52.9 percent agreed, 

2.4 percent respondents remained uncertain, 7.1 percent disagreed and 

1.2 percent respondents strongly disagreed it makes weighted mean=4.2 
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Table 4.14(B) Team’s Network of Communication 

  NR =440 

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C  D.A S.D.A  

Team work 

through strong 

network of 

communication 

to other units. 

f % f  % F % f  % f  % 

     165 

  (38.8%) 

195 

(45.9%) 

40 

  (9.4%) 

25 

(5.9%) 

0.0   

(0.0%) 
4.2 

 Tabulated data of Table 4.14(B) showed that 38.8 percent Heads 

and teachers strongly agreed with this statement. While 45.9 percent 

agreed, 9.4 percent respondents remained uncertain, 5.9 percent 

disagreed 0.0 percent respondents strongly disagreed it showed weighted 

mean=4.2 

Table 4.15(B) Network of Communication 

   NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C D.A  S.D.A 

There is a 

network of 

communication 

between DEO 

office and 

Schools through 

Liaison officer 

f % f  % F % f  % f  % 

165   

(38.8%) 

220 

(51.8%) 

35   

(8.2%) 

5  

 (1.2%) 

0 

(0.0%) 
4.3 

 According to Table 4.15(B), 38.8 percent Heads and teachers 

strongly agreed with this statement. While 51.8 percent agreed, 8.2 

percent respondents remained uncertain, 1.2 percent disagreed, 0.0 

percent respondents strongly disagreed and weighted mean=4.3 
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Table 4.16(B) Support from civil department                                           

 NR =09 

Statement 
Responses  

Weighte

d Mean 
S.A A  Un.C  D.A  S.D.A  

In time support 

from civil (law 

& order) 

departments 

available. 

f % f  % F % f  % f  % 

2 

(22.22%) 

2 

(22.22%) 

2 

(22.22%) 

0 

(0.0%) 

2 

(22.22

%) 

2.9 

Values in the given table 4.16(B) showed that 22.22 percent Heads 

and teachers strongly agreed with this statement. While 22.2 percent 

agreed, 22.22 percent respondents remained uncertain, 0.0 percent 

disagreed, 22.2 percent respondents strongly disagreed and gave 

weighted mean=2.9 

Table 4.17(B) Promoting Safety 

  NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C  D.A  S.D.A  

Head is 

responsible for 

promoting safety 

within and 

outside the 

school. 

f % f  % F % f  % f  % 

210 

(49.1%) 

170 

(40%) 

20  

 (4.7%) 

15 

(3.5%) 

10   

(2.3%) 
4.3 

 Values in the given table 4.2.17(B) showed that 49.1 percent 

Heads and teachers strongly agreed with this statement. While 40 percent 

agreed, 4.7 percent respondents remained uncertain, 3.5 percent 

disagreed, 2.3 percent respondents strongly disagreed and gave weighted 

mean=4.3 

 

 

 

 

 

 

 



 153 

 

 

Table 4.18(B) Awareness about Crisis 

   NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A A  Un.C  D.A  S.D.A  

Head of the 

school is 

responsible for 

creating 

awareness 

among  students 

in general, head 

boys and scouts 

specific for  

crisis  in the 

school 

f % f  % F % f  % f  % 

225 

(52.9%) 

160 

(37.6%) 

20   

(4.7%) 

15 

(3.5%) 

5   

(1.1%) 
4.4 

 Entries of Table 4.18(B) indicated that 52.9 percent Heads and 

teachers strongly agreed with this statement. While 37.6 percent agreed, 

4.7 percent respondents remained uncertain, 3.5 percent disagreed, 1.1 

percent respondents strongly disagreed and weighted mean=4.4 

 

Figure 4.9 

The Average Mean 4.3 and Standard Deviation 0.1 of this group 

(Mean + S.D) showed the trend towards strongly agree region. (4.4.4.2) 
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Table: B3 Awareness/Communication                                                                           

NR =425 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.2 0.2 4.4 + 4.0 

2 Category-II 4.0 0.1 4.1 + 3.9 

3 Category-III 3.9 0.3 4.2 + 3.6 

 The data presented in Table B3 showed that respondents from category-I 

districts have mean 4.2 and S.D 0.20, similarly Category-II has mean 4.0 and S.D 0.10 

and Category-III has mean 3.9 and S.D 0.30. Whereas districts from Category-I have 

responses (4.4 + 4.0) more towards strongly agree region. 

4.12 ANALYSIS ABOUT TRAINING PRACTICE/EVALUATION 

Table 4.19 (B) Training and Courses    

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C  D.A  S.D.A  

Training and 

refresher 

courses are 

conducted at 

quarterly basis. 

f % f  % F % f  % f  % 

145 

(34.1%) 

115 

(27.1%) 

95 

(22.4%) 

55 

(12.9%) 

15  

 (3.5%) 
3.8 

 Table 4.19(B) showed that 34.1 percent Heads and teachers 

strongly agreed with this statement. While 27.1 percent agreed, 22.4 

percent respondents remained uncertain, 12.9 percent disagreed, 3.5 

percent respondents strongly disagreed resulting weighted mean=3.8 
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Table 4.20(B) Performance of the team 

  NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A Un.C  D.A S.D.A 

The 

performance of 

the team is 

reviewed  after 

every six months 

f % f  % f % f  % f  % 

90  

 (21.2%) 

220 

(51.8%) 

80 

(18.8%) 

35 

(8.2%) 

0 

(0.0%) 
3.9 

 Data of Table 4.20(B) showed that 21.2 percent Heads and 

teachers strongly agreed with this statement. While 51.8 percent agreed, 

18.8 percent respondents remained uncertain, 8.2 percent disagreed, 0.0 

percent respondent strongly disagreed and gave weighted mean=3.9 

Table 4.21(B) Feedback Report                                                                                    

  

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C D.A  S.D.A  

Feedback report is 

written after each 

crisis to the 

authorities 

f % f  % f % f  % f  % 

105 

(24.7%) 

190 

(44.7%) 

80 

(18.8%) 

50 

(11.8%) 

0 

(0.0%) 
3.8 

 In this Table 4.21(B) the data reflected that 24.7 percent Heads 

and teachers strongly agreed with this statement. While 44.7 percent 

agreed, 18.8 percent respondents uncertain, 11.8 percent disagreed and 

0.0 percent respondents strongly disagreed, producing weighted 

mean=3.8 

 

 

 

 

 

 

 



 156 

 

Table 4.22(B) Practices to handle Crisis 

  NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C D.A S.D.A 

Practices for crisis 

management are 

carried out during 

different functions 

in school, like 

parents day, sports 

week etc to handle 

the crisis. 

f % f  % f % f  % f  % 

130 

(30.6%) 

220 

(51.8%) 

50 

(11.8%) 

25 

(5.9%) 

0 

(0.0%) 
4.1 

 Numeric data of Table 4.22(B) showed that 30.6 percent Heads and 

teachers strongly agreed with this statement. While 51.8 percent agreed, 

11.8 percent respondents remained uncertain, 5.9 percent disagreed, 0.0 

percent respondent strongly disagreed and gave weighted mean=4.1 
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Table 4.23(B) Training of Students for Crisis                                                                

NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A Un.C D.A  S.D.A 

Scouts leaders in 

school give 

training to 

students for 

crisis 

management. 

f % f  % f % f  % f  % 

120   

(28.2%) 

205 

(48.2%) 

50 

(11.8%) 

45 

(10.6%) 

5  

 (1.2%) 
3.9 

 Information in Table 4.23(B) suggested that 28.2 percent Heads 

and teachers strongly agreed with this statement. While 48.2 percent 

agreed, 11.8 percent respondents remained uncertain, 10.6 percent 

disagreed and 1.2 percent respondent strongly disagreed with a weighted 

mean of 3.9 

Table 4.24(B) Responsibility of the school PTI 

   NR =425 

Statement 
Responses  

Weighted 

Mean 
S.A  A  Un.C D.A S.D.A 

PTI of school is 

responsible for 

managing the 

crisis in grounds 

during games 

and sports. 

f % f  % f % f  % f  % 

170 

(40.0%) 

210 

(49.4%) 

30 

  (7.6%) 

5  

 (1.2%) 

10   

(8.4%) 
4.2 

 Table 4.24(B) showed that 40.0 percent Heads and teachers 

strongly agreed with this statement. While 49.4 percent agreed, 7.6 

percent respondents remained uncertain, 1.2 percent disagreed, 8.4 

percent respondents strongly disagreed and weighted mean found is 4.2 
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Figure 4.10 

The Average Mean 3.9 and Standard Deviation 0.16 of this group 

(Mean + S.D) showed the trend towards just agree region. (4.05.3.74)  

Table: B4 Training Practice/Evaluation                                                                                                                                                                                  

NR =425 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 4.0 0.15 4.15 + 3.85 

2 Category-II 3.8 0.13 3.93 + 3.67 

3 Category-III 3.9 0.10 4.00 + 3.8 

 In this Table B4, the data values indicated that districts from category-I have 

mean 4.0 and S.D 0.15, similarly districts from category-II have mean 3.8 and S.D 

0.13 and Category-III has mean 3.9 and S.D 0.10. Finally the trend of districts sample 

of category-I (4.15 + 3.85) showed towards agree region. 
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4.13 ANALYSIS ABOUT TRAINING OF SPECIFIC EVENTS  

Table 4.25(B) Training to Handling Crisis                                                                          

NR =425 

 

From Table 4.25(B) the following analyses were made:  

(1) - 41.64 percent Heads and teachers got training of handling flood crisis, 

58.36 percent did not and no one said don‟t know where weighted mean found is 2.4. 

(2) - 47.05 percent Heads and teachers got training of dealing with an Earthquake, 

52.94 percent replied did not and no one said don‟t know where weighted mean is 

2.4. (3)- 26.82 percent Heads and teachers got training to deal with a building 

collapse, 73.17 percent did not and no one said don‟t know, where weighted mean 

found is 2.2.(4)- 17.64 percent Heads and teachers got training  to avoid terrorist 

attacks, while 82.35 percent did not and 0.0 percent said don‟t know so weighted 

mean found is 2.4.(5)- 15.76 percent Heads and teachers got training of dealing with 

suicide attempts, 84.23 percent did not and 0.0 percent  said don‟t know therefore  

weighted mean found is 2.1 (6) - 45.88 percent Heads and teachers got training to 

avoid electric shock crisis, while 54.11 percent  did not and 0.0 percent  said don‟t 

know, therefore weighted mean calculated is 2.4, (7) - 70.78 percent Heads and 

Sr

.# 
Types of Crisis 

Responses  

Yes  No  Don’t Know  
W.M 

f % age f % age f % age 

1 Flood 177, (41.64%) 248, (58.36%) 0, (0.0%) 2.4 

2 Earth quake 200, (47.05%) 225, (52.94%) 0, (0.0%) 2.4 

3 Building collapse  114, (26.82%) 311, (73.17%) 0, (0.0%) 2.2 

4 Terrorist attack 75, (17.64%) 350, (82.35%) 0, (0.0%) 2.4 

5 Suicide attempts  67, (15.76%) 358, (84.23%) 0, (0.0%) 2.1 

6 Handling of Electric 

Shock 

195, (45.88%) 230, (54.11%) 0, (0.0%) 2.4 

7 Fire broke out 300, (70.58%) 125, (29.41%) 0, (0.0%) 2.7 

 8 Weapons display  75, (17.64%) 350, (82.35%) 0, (0.0%) 2.1 

9 Gas Leakage 275, (64.70%) 150, (35.94%) 0, (0.0%) 2.6 
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teachers got training of firefighting, 29.41 percent did not and 0.0 percent said don‟t 

know, where weighted mean is 2.7 (8) - 17.14 percent Heads and teachers got 

training to handle the case of weapon display/use in school whereas 82.35 percent  

did not, 0.0 percent said don‟t know it indicated weighted mean 2.1.(9) - 64.70 

percent Heads and teachers got training of dealing with gas leakage cases, 35.94 

percent  did not and 0.0 percent  said don‟t know which gave weighted mean 2.6. 

 

Figure 4.10 

The Average Mean 2.4 and Standard Deviation 0.2 of this group 

(Mean + S.D) showed the trend towards No and Don‟t Know region 

(2.6.2.2) 

Table: B5 Training of specific Events                                                                               

NR =425 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.2 0.1 2.3 + 2.1 

2 Category-II 2.4 0.2 2.6 + 2.2 

3 Category-III 2.6 0.3 2.9 + 2.3 

In this Table B5, the data values indicated that districts from category-I have 

mean 2.2 and S.D 0.1, similarly districts from category-II have mean 2.4 and S.D 0.2 

and Category-III has mean 2.6 and S.D 0.3. Finally the trend of districts sample of 

category-III (4.7 + 3.9) showed towards No region 
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4.14 ANALYSIS ABOUT MANAGEMENT STYLES  

Table 4.26(B) Management Styles                                                                                            

NR =425 

Management 

Styles 

Responses 

 W.M 
Very 

important 

(5) 

Important                  

(4) 

Undecided 

(3) 

Less 

important 

(2) 

Not 

important 

(1) 

f % f % f % f % f % 

1 Autocratic 245, 

(57.64%) 

180, 

(42.35%) 
0, (0.0%) 25, (5.9%) 0, (0.0%) 

4.6 

2 Democratic 75, 

(17.64%) 

80, 

(18.82%) 

55, 

(12.94%) 
22, (5.2%) 

193, 

(45.41%) 

2.5 

3 Bureaucratic 133, 

(31.29%) 

100, 

(23.52%) 

44, 

(10.35%) 

59, 

(13.88%) 

89, 

(20.94%) 

3.3 

4 Laissez -

Faire 
00, (0.0%) 0, (0.0%) 

88, 

(20.70%) 

144, 

(33.88%) 

193, 

(45.41%) 

1.7 

Data regarding Management Styles in Table 4.26(B) reflected the following 

Observations: 

 

1) 57.64 percent respondents of the study said it is very important, 42.35 percent   

liked as important , 0.0 percent  were undecided , 5.9 percent  said it is less 

important and 0.0 percent  marked as not important which gave weighted mean 

for this style 4.6.   

2) 17.64 percent Heads and teachers of the study choose  it very important, 18.82 

percent   said it as important , 12.94 percent were undecided , 5.2 percent  

declared it less important and 45.41 percent  selected it as not important so the 

weighted mean for this style remained 2.5   

3) From total respondents of study 31.29 percent said it very important, 23.52 

percent stamped it as important, 10.35 percent were undecided, 13.88 percent 

were saying that it is less important and 20.94 percent marked as not important, 

so the weighted mean for this style achieved was 3.3.   
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4) No one (0.0 percent) from the group targeted it as very important, 0.0 percent 

said it as important, 20.70 percent were confused, 33.88 percent replied it less 

important and 45.41 percent in the opinion that it is not important and calculated 

weighted mean for this style 1.7.   

 

Figure  4.11 

The Average Mean 3.12 and Standard Deviation 1.1 of this group 

(Mean + S.D) showed the trend towards less important to important 

(4.2.2.0) 

Table: B6 Management Styles                                                                                        

NR =425 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 3.12 1.0 4.12 + 2.12 

2 Category-II 3.14 1.2 4.34+1.94 

3 Category-III 3.10 1.1 4.20 + 2.0 

The data presented in Table B6 showed that respondents from category-I 

districts have mean 3.12 and S.D 1.0, similarly Category-II has mean 3.14 and S.D 1.2 

and Category-III has mean 3.10 and S.D 1.1. Whereas districts from Category-II have 

responses (4.34+1.94) more towards important (Autocratic Style) of management 
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4.15 ANALYSIS ABOUT MANAGEMENT MODELS 

Table 4.27(B) Management Models                                                                                     

NR =425 

Management 

Models 

Responses 

W

W.M 

Very 

important 

(5) 

Important 

(4) 

Undecided 

(3) 

Less 

important 

(2) 

Not 

important 

(1) 

f % f % f % f % f % 

1 PPRR Model 
235, 

(55.29%) 

155, 

(36.47%) 
0, (0.0%) 20, (4.7%) 15, (3.5%) 4.3 

2 
SCCT-

Model 

46, 

(10.8%) 

104, 

(24.47%) 
5, (1.2%) 

 100, 

(23.52%) 

166, 

(39.05%) 
2.4 

3 RRRI-Model 
176. 

(41.41%) 

124, 

(29.17%) 
24, (5.6%) 

75, 

(17.6%) 

26, 

(6.11%) 
3.8 

4 PPPR-Model 
321, 

(75.52%) 

77, 

(18.11%) 
0, (0.0%) 

22, 

(5.17%) 
5, (1.2%) 4.6 

 

Analysis of data about Management Models is presented here: 

1)    There are 55.29 percent respondents in table 4.2.26 that said “Prevention, 

Preparedness, Response and Recovery ( PPRR)” Model is very important, 

36.47 percent treated the model as important, 0.0 percent have no idea about 

the model, 4.7 percent  marked the model as less important and 3.5 percent  

thought that the model is not important which revealed the weighted mean is 

4.3. 

2) In this data table 4.26(B) about Management Models 10.8 percent 

respondents liked the option very important of “Situational Crisis 

Communication theory (SCCT)”, 24.47 percent treated the model as 

important, 1.2 percent were Undecided about the model, 23.52 percent said 

that the model is less important and 39.05 percent have given the remarks 

that the model is not important so the weighted mean 2.4 is achieved. 
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3) 41.41 percent Teachers in table 4.26(B) opt that “Recognition, Response, 

Recovery and Investigation” (RRRI) Model is very important, where as 

29.17 percent have the option that the model is important, 5.6 percent are 

having no idea about the model, 17.6 said that the model is less important 

and 6.11 percent thought that the model is not important so the weighted 

mean becomes 3.8. 

4) Data analysis of table 4.26(B) indicated that 75.52 percent Heads and 

teachers of Schools said the Model “Prediction, Prevention, Preparation and 

Response” (PPPR) is very important, 18.11 percent indicated the model as 

important, 0.0 percent remained undecided about the model, 5.3 percent 

marked the model as less important and 1.2 percent said that the model is 

not important left weighted mean 4.6. 

 

Figure 4.12 

The Average Mean 3.8 and Standard Deviation 1.0 of this 

group (Mean + S.D) showed the trend towards less important to 

important (4.8.2.8) 
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Table: B7 Crisis Management Models                                                                            

NR =425 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 3.4 1.1 4.5 + 2.3 

2 Category-II 3.5 1.2 4.7 + 2.3 

3 Category-III 3.3 1.0 4.3 + 2.3 

In this Table B7 the data values indicated that category-I 

districts have mean 3.4 S.D 1.1 category-II districts have mean 3.5 

S.D 1.2 and category-III districts have mean 3.3 S.D 1 then the 

districts from category-II showed trends towards important for PPPR 

model.  

4.16 ANALYSIS ABOUT FEASIBILITY OF CM 

TRAINING/COURSES 

 

Table 4.28(B) Crisis Management Training/Courses                           

                                                     NR =121 (Heads of School) 

Statement Up to 

100%(5) 

Up to 

75%(4) 

Up to 

50%(3) 

Up to 

25%(2) 

Not at all 

(1) 

Weighted    

Mean 

Feasible to 

practices in 

schools 

0 

(0.0%) 

0 

(0.0%) 

75 

(62%) 

46 

(38%) 

0 

(0.0%) 
2.6 

Relevancy to 

school 

managerial 

practices 

0 

(0.0%) 

0 

(0.0%) 

90 

(74.4%) 

15 

(12.4%) 

16 

(13.2%) 
2.6 

Updated/Modi

fied Regularly 
0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 

105 

(86.8%) 

16 

(13.22%) 
1.9 

Budget 

Provision for 

CM 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 

0 

(0.0%) 

108 

(89.3%) 
0.9 
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From Table 4.28(B) the following analyses were made:  

1) Feasibility of training practice in school 63 percent said it is up to 50 percent 

chance, whereas 38 percent hoped it is up to 25 percent and resulted mean is 3.1  

2) Relevancy of training to school managerial practice remained 74.4 percent up to 50 

percent chance, whereas 12.4 hoped it is up to 25 percent and 13.2 marked it no at 

all and mean found is 4.1. (3)- Revision of training courses for CM 86.8 percent 

up to 25 percent chance, whereas 13.2 percent hoped it not at all then mean 

remained 3.6. (4)- Budget provision about the conduction of training courses of 

CM 89.8 percent had opinion not at all and calculated mean is 0.9. 

 

Figure 4.13 

The Average Mean 2.0 and Standard Deviation 0.8 of this group 

(Mean + S.D) showed the trend towards less than 50% region (2.8.1.2) 
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Table: B8 Feasibility of CM training/courses                                                                

NR =121 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.0 0.7 2.7 + 1.3 

2 Category-II 2.1 0.8 2.7 + 1.1 

3 Category-III 1.9 0.6 2.7 + 1.5 

The data presented in Table B8 showed that respondents from category-I 

districts have mean 2.0 and S.D 0.70, similarly Category-II has mean 1.9 and S.D 0.8 

and Category-III has mean 2.1 and S.D 0.6 Whereas districts from Category-III have 

responses (2.7 + 1.5) more towards less than 50 % feasibility.  
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GROUP-C 

STUDENTS OF SECONDARY SCHOOLS (Matric-Level) 

4.17 Students of secondary classes are the senior most group among the 

students of secondary schools. They are at their critical stage of age, as 

they are supposed to be the future builders of nation. Senior students are 

well aware of what is going on in their schools regarding all aspects of 

academic and managerial activities. This is very important group as far 

as the evaluation of the management in general and crisis management in 

specific for schools is concerned.  

Table 4.1(C): The population and sample for group -3 given below are:  

Respondents 

Group-3 

Sample Questionnaires 

Distributed 

Questionnaires 

Returned 

Rate of 

return 

Students 1260 1260 1220 97% 

 

The Table 4.1(C) reflects that there were total 1260 students included in the 

sample, same numbers of Questionnaires were distributed among the students .The 

total number of responses received with filled questionnaires 1220.In this way the rate 

of response of this group achieved is 97 percent.  
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4.18 ANALYSIS ABOUT AWARENESS ABOUT CRISIS AT 

SCHOOL 
 

Table 4.2(C) Awareness about Crisis                                                                                

 NR=1220          

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Have your 

teachers informed 

you about crisis, in 

school assembly? 

 

 

270 

(22.1%) 

 

 

900    

(73.8%) 

 

50    

 (4.1%) 

 

2.2 

For analysis of data the Table 4.2(C) showed that 22.1 percent 

students opt Yes, 73.8 percent  responded to the No option and 4.1 

percent students chose the don‟t know option in this statement and 

weighted mean received is 2.2 

 

Table 4.3 (C) Avoidance from Crisis                                                                                   

NR=1220                                                                                                                                                                                                                                                                                                                                                                                                    

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Have you told by 

the teachers, how 

to avoid crisis? 

600   

 (49.18%) 

420  

   (34.42%) 

 

200  

   (16.39%) 

 

2.3 

 

Analysis of Table 4.3(C) showed that 22.13percent responded with 

Yes, 73.77 percent responded to the No option and 4.09 percent people 

chose the don‟t know option in this statement which produced weighted 

mean about 2.3 
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Table 4.4 (C) Alarm System                                                                                               

                                                                                                      NR=1220           

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Is there any 

system of alarm or 

bell for crisis? 
190   

 (15.57%) 

905    

 (74.18%) 

 

125   

 (10.24%) 

 

2.1 

 

Information in Table 4.4 (C) reflected that 22.13 percent 

responded Yes, 73.77 percent responded to the No option and 4.09 

percent people chose the don‟t know option and the weighted mean is 2.1 

Table 4.5 (C) Rescue 1122                                                                                                  

NR=1220                                                                  

Statement 

 

Responses Weighted      

Mean  Yes No  Don’t Know  

f % age f % age f % age 

Do you know 

about Rescue 

1122? 

 

320   

  (26.22%) 

745 

    (61.06%) 

 

155 

    (12.70%) 

 

1.9 

Data about Rescue 1122 in the Table 4.5(C) showed that 26.22 

percent people responded  Yes, 61.06 percent responded to the No option 

and 12.70 percent people chose the don‟t know option and value of 

calculated weighted mean is 1.9. 
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Figure 4.14 

The Average Mean 2.1 and Standard Deviation 0.2 of this group 

(Mean + S.D) showed the trend towards “No” statement region (2.3.1.9)  

Table: C1 Awareness about Crisis at school                                NR=1220                                                   

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.1 0.2 2.3 + 1.90 

2 Category-II 2.0 0.1 2.1 + 1.90 

3 Category-III 2.2 0.2 2.4 + 2.0 

The data presented in Table C1 showed that respondents from category-I 

districts have mean 2.1 and S.D 0.20, similarly Category-II has mean 2.0 and S.D 0.1 

and Category-III has mean 2.2 and S.D 0.2 Whereas districts from Category-III have 

responses (2.4+ 2.0) more towards No  
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4.19 ANALYSIS ABOUT SAFETY MEASURES AT SCHOOL 

Table 4.6 (C)   Day Boy at main gate                                                                                                      

NR=1220   

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Is there any system of 

Day Boy at main gate for 

visitors to keep record? 

1010   

 (82.72%) 

200   

 (16.39%) 

 

10   

 (0.81%) 

 

2.8 

 

Data of this Table 4.6 (C) showed that 22.13 percent responded to 

Yes, 73.77 percent responded to the No option and 4.09 percent people 

chose the don‟t know option with weighted mean score 2.8 

Table 4.7 (C)   First aid facility                                                                                              

NR=1220          

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Is first aid given in 

school in case of 

minor injury? 

890 

(72.95%) 

300  

   (24.59%) 

 

30  

   (2.45%) 

 

2.7 

Going through the analysis of Table 4.7(C) it indicates that 72.95 

percent students were with Yes, 24.59 percent responded to the No 

option and 2.45 percent people chose the last one i.e. don‟t know and 

showed weighted mean 2.7 
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Table 4.8 (C) Teachers‟ Search                                                                                           

NR=1220      

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Does your class 

teacher search 

your school bags 

for illegal things 

any day? 

 

 

 

680    

   (55.73%) 

 

 

440    

 (36.06%) 

 

100   

  (8.19%) 

 

2.5 

 

Information about teacher‟s search in Table 4.8(C) showed that 

55.73 percent people responded to Yes, 36.06 percent responded to the 

No option and 8.19 percent people chose the don‟t know option  with 

weighted mean of 2.5 

Table 4.9 (C) Availability of Paan, Cigarette and ghuttka                                             

NR=1220                                    

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Are Chalia, paan, 

cigarette and 

ghuttka available 

in your school? 

720   

 (59.01%) 

333 

     (27.29%) 

 

167    

 (13.68%) 

 

2.7 

 

With respect to Table 4.9(C) it is reflected that 59.01 percent 

people responded to Yes, 27.29 percent responded to the No option and 

13.68 percent people chose the don‟t know option which gives 

weighted mean 2.7 
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Figure 4.15 

The Average Mean 2.6 and Standard Deviation 0.1 of this group 

(Mean + S.D) showed the steeper trend remained in “No” (option) 

statement region (2.7.2.5). 

Table: C2 Safety Measures at school                                                                           

NR=1220                                         

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.7 0.1 2.8 + 2.6 

2 Category-II 2.5 0.2 2.7 + 2.3 

3 Category-III 2.4 0.1 2.5 + 2.3 

In this Table C2 the data values indicated that category-I 

districts have mean 2.7 S.D 0.1 category-II districts have mean 2.5 

S.D 0.2 and category-III districts have mean 2.4 S.D 0.1 then the 

districts from category-I showed trends towards Yes.  



 175 

 

4.20 ANALYSIS ABOUT CORPORAL PUNISHMENT 

Table 4.10 (C) Physical Punishment                                                                                       

NR=1220                    

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Are your teachers 

punishing you 

physically on your 

mistakes? 

 

720 

(59.01%) 

 

500 

(40.98%) 

 

0 

(0.0%) 

 

2.5 

 

Analysis of Table 4.10 (C) showed that 59.01 percent people 

responded the Yes, 40.98 percent responded to the No option, 0.0 percent 

people chose don‟t know option and weighted mean is 2.5 

 

Table 4.11 (C) Suicide due to Punishment                                                                            

NR=1220                         

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Have you ever 

thought to attempt 

suicide due to 

teacher‟s 

punishment? 

 

720    

  (59.01%) 

432   

   (35.40%) 

 

68  

   (5.57%) 

 

2.1 

 

Tabulated data in this Table 4.11 (C) illustrates 59.01 percent 

students responded to Yes, 35.40 percent responded to the No option and 

5.57 percent chose don‟t know option where weighted mean found in this 

statement is 2.1  
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Figure 4.16 

The Average Mean 2.3 and Standard Deviation 0.2 of this group 

(Mean + S.D) showed the trend towards “No” statement region (2.8-2.6) 

Table: C3 Corporal Punishment                                                                                     

NR=1220                                          

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.3 0.1 2.4 + 2.2 

2 Category-II 2.4 0.2 2.6 + 2.2 

3 Category-III 2.1 0.3 2.4 + 1.8 

 

Tabulated data in this Table C3 illustrated that districts from 

category-I have mean 2.3 S.D 0.1, districts from category-II have mean 

2.4 S.D 0.2 and districts from category-III have mean 2.1 S.D 0.3. This 

analysis showed that districts from category-II have trends towards Yes 

statement.  
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4.21 ANALYSIS ABOUT ACADEMIC FUNCTIONING 

Table 4.12 (C) Availability of Books                                                                                 

NR=1220               

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Are all relevant 

books available at 

the start of 

academic session? 

1120  

   (91.80%) 

88   

  (7.21%) 

 

12   

  (0.98%) 

 

2.9 

 

Data about syllabus books in Table 4.12 (C) showed that 91.80 

percent responded the Yes, 7.21 percent responded to the No option and 

0.98 percent people chose don‟t know option giving weighted mean 2.9 

in this statement. 

Table 4.13 (C) in time completion of syllabus                                                            

NR=1220         

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % 

age 

f % 

age 

f % 

age 

Did you finish 

your syllabus in 

time, last year? 

1030    

 (84.42%) 

145     

(11.88%) 

 

45  

  (3.68%) 

 

2.8 

 

In this Table 4.13 (C) figures showed that 84.42 percent responded 

to Yes, 11.88 percent responded to No option and 3.68 percent pupils 

chose don‟t know option in this statement with weighted mean of 2.8 

 



 178 

 

Table 4.14 (C) Availability of teachers                                                                                   

NR=1220                        

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % 

age 

f % 

age 

f % 

age 

Do you have all 

subject teachers in 

your school? 

 

711    

 (58.27%) 

329    

(26.96%) 

 

180   

  (14.75%) 

 

2.4 

 

At a glance the data of Table 4.14 (C) showed that 58.27 percent 

pupils responded to the Yes, 26.96 percent responded to the No option 

and 14.75 percent pupils chose the don‟t know option obtaining weighted 

mean of 2.4 

 

Table 4.15 (C) Safe Science laboratory                                                                              

NR=1220                             

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Has your School 

Science 

Equipment in 

laboratory to 

perform practical 

work? 

1089    

 (89.26%) 

101  

   (8.27%) 

 

30   

  (2.45%) 

 

2.9 

 

Data reflected of in Table 4.15(C) showed that 89.26 percent 

pupils responded to Yes, 8.27 percent responded to the No option and 

2.45 percent chose the don‟t know option, weighted mean in this 

statement is 2.9. 
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Figure 4.17 

The Average Mean 2.8 and Standard Deviation 0.2 of this group 

(Mean + S.D) showed the trend towards “Yes” statement (3.0-2.6) 

Table: C4 Academic Functioning                                                                                    

NR=1220 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.9 0.1 3.0 + 2.8 

2 Category-II 2.7 0.3 3.0 + 2.4 

3 Category-III 2.8 0.2 3.0 + 2.6 

In this Table C4 the data values indicated that category-I 

districts have mean 2.9 S.D 0.1 category-II districts have mean 2.7 

S.D 0.3 and category-III districts have mean 2.8 S.D 0.2 then the 

districts from category-I showed trends towards Yes.  
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4.22 ANALYSIS ABOUT SPORTS AND GAMES 

Table 4.16 (C) Condition of Playground                                                                           

 

NR=1220                          

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Are the play 

grounds leveled 

and safe to play? 

 

1080    

(88.52%) 

120  

  (9.83%) 

 

20  

   (1.63%) 

 

2.9 

 

Data for Playgrounds in Table 4.16(C) indicated that 88.52 percent 

responded to Yes, 9.83 percent responded to the No option and 1.63 

percent pupils chose don‟t know option allowing weighted mean 2.9 in 

this statement. 

 

Table 4.17 (C) First aid facilities in ground                                                                      

NR=1220                  

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Is there any system 

of first aid during 

play when you get 

injured? 

 

509     

(41.72%) 

650   

  (53.27%) 

 

61   

  (5.89%) 

 

2.3 

 

Data of Table 4.17 (C)  showed 41.72 percent responded to Yes, 

53.27 percent responded to the No option and 5.89 percent pupils chose 

the don‟t know option weighted mean  in this statement remained 2.3 
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Table 4.18 (C) avoiding from injury in playground                                                        

NR=1220                                            

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Have you ever 

been told how to 

protect yourself 

from injury in 

playground? 

450   

 (36.88%) 

750   

  (61.47%) 

20  

  (1.63%) 

2.4 

 

Analysis of this Table 4.18 (C) showed that 36.88 percent 

responded to Yes, 61.47 percent responded to the No option and 1.63 

percent students chose don‟t know option while weighted mean found in 

this statement is 2.4. 

 

 
Figure 4.18 

The Average Mean 2.5 and Standard Deviation 0.3 of this group 

(Mean + S.D) showed the trend towards “Yes” statement region (2.8-

2.2). 
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Table: C5 Sports and games                                                                                            

NR=1220 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.8 0.1 2.9 + 2.7 

2 Category-II 2.5 0.2 2.7 + 1.9 

3 Category-III 2.2 0.3 2.5 + 1.9 

 

In this Table C5 the data values indicated that category-I 

districts have mean 2.8 S.D 0.1 category-II districts have mean 2.5 

S.D 0.2 and category-III districts have mean 2.2 S.D 0.3 then the 

districts from category-I showed trends towards Yes more than 

others.   

4.23 ANALYSIS ABOUT AVAILABILITY OF FUNCTIONAL 

FACILITIES 

 

Table 4.19 C Toilet blocks                                                                                                

NR=1220                

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Does your school 

have a proper toilet 

block? 

1070    

 (87.70%) 

150   

   (12.29%) 

 

10 

(0.81%) 

 

2.9 

 

Information from Table 4.19 (C) showed that 87.70 percent people 

responded to Yes, 12.29 percent responded to the No option and 0.81 

percent people choose the don‟t know option in this statement giving 

weighted mean of 2.9 
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Table 4.20 (C) CCT in school                                                                                              

NR=1220                         

Statement 

 

Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Is there any system 

of close circuit 

television (CCT) 

cameras in your 

school? 

329 

(26.96%) 

711 

(58.27%) 

180 

(14.75%) 

2.1 

 

Data about vigilance of school in Table 4.20 (C) showed that 

26.96 percent people responded to Yes, 58.27 percent responded to the 

No option and 14.75 percent students chose the don‟t know option 

showing weighted mean 2.1 in this statement. 

 

Table 4.21 (C) Drinking Water Facility                                                                            

NR=1220                                                       

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Is there filtered 

drinking water 

available in your 

school? 

170    

 (13.93%) 

980  

   (80.32%) 

 

70    

 (5.73%) 

 

2.1 

 

In this Table 4.21(C) data showed that 22.13 percent people 

responded to Yes, 73.77 percent responded to the No option an 4.09 

percent remained unaware about the question giving weighted mean of 

2.1 
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Figure 4.19 

The Average Mean 2.4 and Standard Deviation 0.5 of this group 

(Mean + S.D) showed the trend towards “No to Yes statement” region 

(2.9-1.9) 

Table: C6 Availability of functional facilities                                                                 

NR=1220 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.5 0.4 2.9 + 2.1 

2 Category-II 2.3 0.3 2.6 + 2.0 

3 Category-III 2.4 0.5 2.9 + 1.9 

In this Table C5 the data values indicated that category-I 

districts have mean 2.5 S.D 0.4 category-II districts have mean 2.3 

S.D 0.3 and category-III districts have mean 2.4 S.D 0.5 then the 

districts from category-I showed trends (2.9 + 2.1 ) towards Yes. 
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4.24 ANALYSIS ABOUT CRISIS RESPONSE TEAM/DRILLS 

Table 4.22 (C) CR Team                                                                                                

NR=1220     

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % 

age 

f % 

age 

f % 

age 

Are you part of a 

crisis management 

team of school? 

 

570  

(46.72%) 

650 

  (53.27%) 

 

0 

   (0.0%) 

 

2.5 

 

 Analysis of Table 4.22 (C) showed that 46.72 percent students 

responded to Yes, 53.27 percent responded to the No option whereas 0.0 

percent people choose don‟t know option and weighted mean calculated in 

this statement is 2.5. 

Table 4.23 (C) Emergency drills in School                                                                       

NR=1220                                             

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Are there any 

emergency drills in 

school? 

390   

  (31.96%) 

645   

  (52.86%) 

 

185   

  (15.16%) 

 

2.2 

 

Data about emergency drills in this Table 4.23 (C) illustrated that 

31.96 percent responses were in Yes, 52.86 percent responded to the No 

option and 15.16 percent pupils chose the don‟t know option which got 

weighted mean 2.2 in this statement. 
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Table 4.24 (C) Red Crescent Visits                                                                                

NR=1220                                    

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Has Red Crescent 

team visited your 

school any time? 

 

390 

(31.96%) 

820 

(67.21%) 

 

10 

(0.81%) 

 

2.3 

 

Digits of figures in table 4.24 (C) showed that 31.96 percent  

people responded to  Yes, 67.21 percent  responded to the No option and 

0.81 percent people chose the don‟t know option making weighted mean 

of 2.3 in this statement.  

 

Table 4.25 (C) Illegal Items in School                                                                                     

NR=1220                              

    Statement 

 
Responses Weighted      

Mean  Yes  No  Don’t Know  

f % age f % age f % age 

Can students bring 

pistol and knives 

in school? 

587  

   (48.11%) 

544 

    (44.59%) 

 

89    

 (7.29%) 

 

2.4 

 

The values of Table 4.25 (C) showed that 48.11 percent  

respondents were in favour of  Yes, 44.59 percent  responded to the No 

option and 7.29 percent people chose the don‟t know option with 

weighted mean of 2.4 in this statement. 
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Figure 4.20 

The Average Mean 2.4 and Standard Deviation 0.1 of this group 

(Mean + S.D) showed the trend towards “No” statement region (2.5-2.3). 

 

Table: C7 Crisis Response Team/drills                                                                        

NR=1220 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.3 0.1 2.4 + 2.2 

2 Category-II 2.4 0.2 2.6 + 2.2 

3 Category-III 2.1 0.1 2.2 + 2.0 

In this Table C7 the data values indicated that category-I districts 

have mean 2.3 S.D 0.1 category-II districts have mean 2.4 S.D 0.2 and 

category-III districts have mean 2.1 S.D 0.1 then the districts from 

category-II showed trends (2.6 + 2.2) towards Yes. 

 



 188 

 

4.25 ANALYSIS ABOUT TRAINING OF SPECIFIC CRISIS 

EVENTS 

Have you got any training of the following during stay in school? 

 

Table 4.26 (C) Training of Specific Crisis Events           

                                                                    NR =252(only Boys scouts & Girls guide) 

                                                                                              

From Table 4.26 (C) the following analyses were made:  

(1) 12.69 percent students got training of handling flood, 87.3 percent did 

not and no one said don‟t know where weighted mean found is 2.1. (2) – 27.8 

percent students got training of dealing Earthquake, 72.2 percent did not and no one 

said don‟t know where weighted mean 2.6. (3)- 13.0 percent students got training to 

deal with building collapse, 87 percent did not and no one remained absent, where 

weighted mean is 2.1.(4)- 28.6 percent students got training  to avoid terrorist 

attacks, while 71.4 percent did not and 0.0 percent said don‟t know so weighted 

mean is 2.2.(5)- 7.5 percent students got training of dealing with suicide attempts, 

92.4 percent did not and 0.0 percent said don‟t know therefore  weighted mean is 

1.4 (6) – 38.4 percent students got training to avoid electric shock, while 61.5 

Sr

.# 
Types of Crisis 

Responses  

Yes No  Don’t Know  
W.M 

f % age f % age f % age 

1 Flood   32, (12.69%) 220, (87.3%) 0, (0.0%) 2.1 

2 Earth quake 70, (27.8%) 182, (72.2%) 0, (0.0%) 2.6 

3 Building collapse  33, (13.0%) 219, (87%) 0, (0.0%) 2.1 

4 Terrorist attack 72, (28.6%) 180, (71.4%) 0, (0.0%) 2.2 

5 Suicide attempts    19, (7.5%) 233, (92.4%) 0, (0.0%) 1.4 

6 Handling of Electric 

Shock 

97, (38.4%) 155, (61.5%) 0, (0.0%) 2.3 

7 Fire broke out 122, (48.4%) 130, (51.5%) 0, (0.0%) 2.4 

 8 Weapons display   00, (0.0%) 220, (87.3%) 32, (12.6%) 1.8 

9 Gas Leakage 152, (60.31%) 100, (39.68%) 0, (0.0%) 2.6 
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percent did not and 0.0 percent said don‟t know, so therefore  weighted mean is 2.3 

(7) – 48.4 percent students got training of firefighting, 51.6 percent did not and 0.0 

percent said don‟t know, therefore weighted mean is 2.4 (8) – 0.0 percent students 

got training to handle the case of weapon display/use in school whereas 100 percent 

did not 0.0 percent said don‟t know so indicated weighted mean is 1.8.(9) - 60.31 

percent students got training of dealing gas leakage cases, 39.68 percent  did not 

and 0.0 percent  said don‟t know which gives weighted mean of 2.6. 

1

2

3

Out Lier (Min) Out Lier (Max)

Trend Line

 

Figure 4.21 

The Average Mean 2.2 and Standard Deviation 0.4 of this group 

(Mean + S.D) showed the trend towards “No” statement region (2.6-1.8) 

Table: C 8 Training of specific Crisis Events                          

NR =252(only Boys scouts & Girls guides) 

Sr # Districts (Category wise) Mean S.D (S.D + Mean) 

1 Category-I 2.4 0.2 2.6 + 2.2 

2 Category-II 2.2 0.3 2.5 + 2.1 

3 Category-III 2.0 0.2 2.2 + 1.8 

 The data analysis in Table C8 indicated that respondents from category-I 

districts have mean 2.4 and S.D 0.0.2, similarly Category-II has mean 2.2 and S.D 

0.3 and Category-III has mean 2.0and S.D 0.2. Whereas districts from Category-I 

have trend (2.6 + 2.2) more towards Yes region. 
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4.26 CROSS DISTRICTS ANALYSIS (Head and Teachers) 

 To analyze the differences and similarities among the nine districts of Punjab 

with respect to crisis management practices. The statistical techniques of ANOVA 

(Analysis of Variance) was used to test Ho i.e. (all districts have same crisis 

management practices in schools)  

 T-test statistical technique was also used to compare the district Lahore 

(ranked first in Literacy & district Rajan Pur (ranked thirty-sixth in literacy)) and also 

the development and history with respect to educational activities, Ho i.e. (district 

Lahore and Rajan Pur behaved equally according to crisis management practices in 

schools). Ho: (All districts have same CM practices at Schools) H1: (All districts have 

different CM practices at Schools). Post Hoc test through LSD was used to find 

significant difference among the groups. The cross districts analysis given in the 

following Tables:  

 4.27.1 Crisis Management at School 

Table 27.1 (a)  Crisis Management at School 

 

CM at School SS df MS F P-value F crit 

Between 

Groups 
1.543223        8 0.192903 2.177265 0.034379 2.022093 

Within 

Groups 
9.923058   112 0.088599 

   Total 11.46628 120         
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SUMMARY: 

Districts Count Sum      Average     Variance 

Lahore 29 122 4.206897 0.165665 

Rawalpindi 28 122.8 4.385714 0.087937 

Jhelum 11 45.4 4.127273 0.032182 

Bhakkar 8 34 4.25 0.082857 

Khushab 8 34 4.25 0.105714 

Hafizabad 6 25.3 4.216667 0.021667 

D.G.Khan 10 40.9 4.09 0.032111 

R.Y.Khan 15 62.4 4.16 0.058286 

Rajanpur 6 23.7 3.95 0.011 

The Table 27.1(a) shows that (Fcal: 2.177265> Ftab: 2.022093 ) all the districts 

included in the study have different level of crisis management practices at schools 

due to their pattern of crisis management, therefore Ho is rejected and H1 is therefore 

accepted.   

 

Table 27.1 (b) CM at School  

 

t-Test: Two-Sample Assuming Equal Variances 

 

        

Variable 1 

                                                      

Variable 

2 

 

 
  

Mean 4.206897 3.95 

 

   

Variance 0.165665 0.011 

 

   

Observations 29 6 

 

   

Hypothesized Mean 

Difference 0 

  

   

Pooled Variance 0.14223093      

df 33 

  

   

t Stat 1.51880441 

  

   

P(T<=t) two-tail 0.13833527 

  

   

t Critical two-tail 2.034515297   

 

   

Table 27.1 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur, due to difference of available resources in both districts so Ho 

is rejected in this case, and H1 is accepted.  
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4.27.2 Crisis Response Team 

Table: 27.2(a): Crisis Response Team 

Source of 

Variation SS df MS        F P-value F crit 

Between 

Groups 1.374231   8 0.171779 4.579798 0.00007 2.022093 

Within 

Groups 4.200892 112 0.037508 

   

       Total 5.575124 120         

       
SUMMARY:    Crisis Response Team 

District               Count   Sum 

 

Average            Variance 

Lahore 29 119.5 4.12069 0.028842 

Rawalpindi 28 112.5 4.017857 0.009669 

Jhelum 11 44.3 4.027273 0.016182 

Bhakkar 8 34.3 4.2875 0.126964 

Khushab 8 35.2 4.4 0.102857 

Hafizabad 6 24.8 4.133333 0.010667 

D.G.Khan 10 41.8 4.18 0.077333 

R.Y.Khan 15 60.55 4.036667 0.015167 

Rajanpur 6 24.6 4.1 0.08 

The Table 27.2 (a) shows that (Fcal: 4.579798 > Ftab: 2.022093 ) all the 

districts included in the study have different level of Crisis Response Team at schools 

due to pattern of crisis management about CRT; Ho is rejected whereas H1 is 

accepted.  

Table 27.2 (b): Crisis Response Team 

 

t-Test: Two-Sample Assuming Equal Variances 

     Variable 1      Variable 2 

 Mean 4.12069 4.1 

 Variance 0.028842 0.08 

 Observations 29 6 

 Pooled Variance    

Hypothesized Mean Difference 0 

  df 33 

  t Stat 0.241152 

  P(T<=t) two-tail 0.810929 

  t Critical two-tail 2.034515   
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Table 27.2 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur, so Ho is rejected in this case and H1 is accepted. 

4.27.3 Awareness/Communication/Support 

 

Table 27.3 (a):  Awareness/Communication/Support 

Source of 

Variation     SS df MS F  P-value            
F crit 

 Between 

Groups 
0.648534 8   0.081067 1.482439 0.171449 2.022093 

 

Within 

Groups 6.124689 112 0.054685 

    

        Total 6.773223 120         

 

         

SUMMARY:  Awareness/Communication/Support 

 

Districts Count   Sum Average Variance 

 Lahore 29 121.6 4.193103 0.049236 

 Rawalpindi 28 115.5 4.125 0.038241 

 Jhelum 11 45.9 4.172727 0.132182 

 Bhakkar 8 33.2 4.15 0.082857 

 Khushab 8 32.9 4.1125 0.095536 

 Hafizabad 6 24.9 4.15 0.035 

 D.G.Khan 10 43.6 4.36 0.049333 

 R.Y.Khan 15 64.2 4.28 0.030286 

 Rajanpur 6 24.6 4.1 0.02 

 

      
The Table 27.3 (a) shows that (Fcal: 1.482439 < Ftab: 2.022093 ) all the districts 

included in the study have same level of Awareness/Communication/Support at schools 

due to pattern of crisis management practices, therefore Ho is accepted and H1 is rejected.  
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Table 27.3 (b):  Awareness/Communication/Support 

 

 t-Test: Two-Sample Assuming Equal Variances 

  Variable 1 Variable 2 

 Mean 4.193103 4.1 

 Variance 0.049236 0.02 

 Observations 29 6 

 Pooled Variance 0.044807   

Hypothesized Mean Difference 0 

  df 33 

  t Stat 0.980697 

  P(T<=t) two-tail 0.333878 

  t Critical two-tail 2.034515   

 

    
Table: 27.3(b) t-Test values also show that there is significant difference 

between Lahore and Rajan Pur with respect to awareness/communication, so Ho is 

rejected and H1 is accepted due to lack of awareness/communication in Rajan Pur 

district. 

4.27.4 Training Practice/Evaluation 

Table 27.4 (a):  Training Practice/Evaluation 

Source of 

Variation SS df MS F P-value F crit 

 Between Groups 0.967915 8 0.120989 4.093364 0.000262 2.022093 

 Within Groups 3.310432 112 0.029557 

    

        Total 4.278347 120         
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SUMMARY:  Training Practice/Evaluation 

Districts Count       Sum     Average           Variance 

 Lahore 29 118.2 4.075862 0.031897 

 Rawalpindi 28 115 4.107143 0.038466 

 Jhelum 11 45 4.090909 0.012909 

 Bhakkar 8 31.6 3.95 0.014286 

 Khushab 8 31 3.875 0.016429 

 Hafizabad 6 23.4 3.9 0.02 

 D.G.Khan 10 40.4 4.04 0.016 

 R.Y.Khan 15 58.3 3.886667 0.052667 

 
Rajanpur 6 23.6 3.933333 0.010667 

 

      
The Table 27.4(a) shows that (Fcal: 4.093364 > Ftab: 2.022093)  all the 

districts included in the study have different level of Training Practice/Evaluation at 

schools due to pattern of crisis management practices, hence Ho is rejected and H1 is 

accepted.  

Table 27.4 (b) Training Practice/Evaluation 

t-Test: Two-Sample Assuming Equal Variances 

   Variable 1 Variable 2 

   Mean 4.075862 3.933333 

   Variance 0.031897 0.010667 

   Observations 29 6 

   Pooled Variance 0.022868     

Hypothesized Mean 

Difference 0 

    df 33 

    t Stat 1.876524 

    P(T<=t) two-tail 0.06945 

    t Critical two-tail 2.034515   
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 The Table 27.4(b) t-test values show that there is significant difference 

between Lahore and Rajan Pur with respect to Training Practice/Evaluation, so Ho is 

rejected and H1 is rejected in this case. 

4.27.5 Training about Specific Crisis Events 

Table 4.27.5(a): Training about Specific Crisis Events 

Source of 

Variation SS df MS F P-value F crit 

 Between Groups 0.691986 8 0.086498 1.95549 0.058591 2.022093 

 Within Groups 4.954156 112 0.044234 

    

        Total 5.646142 120         

 
        
SUMMARY: Training about Specific Crisis Events 

Districts Count Sum Average Variance 

 Lahore 29 61.64 2.125517 0.029847 

 Rawalpindi 28 60.4 2.157143 0.039577 

 Jhelum 11 25.4 2.309091 0.024909 

 Bhakkar 8 17.9 2.2375 0.028393 

 Khushab 8 18.6 2.325 0.027857 

 Hafizabad 6 13.5 2.25 0.059 

 D.G.Khan 10 22.7 2.27 0.073444 

 R.Y.Khan 15 34.06 2.270667 0.086978 

 Rajanpur 6 14 2.333333 0.046667 

 

      
The Tables 27.5(a) shows that (Fcal: 1.95549 < Ftab: 2.022093)  all the districts 

included in the study have same level of training about specific crisis Events at 

schools due to available resources of all types, so Ho is accepted in this case and H1 is 

rejected. 
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Table 27.5 (b): Training about Specific Crisis Events 

t-Test: Two-Sample Assuming Equal Variances 

  Variable 1 Variable 2 

  Mean 2.125517 2.333333 

  Variance 0.029847 0.046667 

  Observations 29 6 

  Pooled Variance 0.032395    

Hypothesized Mean 

Difference 0 

   df 33 

   t Stat -2.57441 

   P(T<=t) two-tail 0.014716 

   t Critical two-tail 2.034515   

  

     
The Table 27.5 (b) t-Test values also show that there is significant difference 

between Lahore and Rajan Pur, so Ho is rejected and H1 is accepted in this case. 

4.27.6 Feasibility of Crisis Management Training/Practices 

Table 4.27.6 (a): Feasibility of Crisis Management Training/Practices 

        Source of 

Variation 
SS df MS F P-value F crit 

 Between Groups 0.127759 8 0.01597 0.422198 0.905616 2.022093 

 Within Groups 4.236456 112 0.037826 

    

        Total 4.364215 120         
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SUMMARY: Feasibility of Crisis Management Training/Practices 

Districts Count Sum Average Variance 

 Lahore 29 62.05 2.139655 0.019532 

 Rawalpindi 28 61 2.178571 0.026931 

 Jhelum 11 23.1 2.1 0.016 

 Bhakkar 8 17.6 2.2 0.085714 

 Khushab 8 17.5 2.1875 0.046964 

 Hafizabad 6 12.75 2.125 0.03375 

 D.G.Khan 10 22.05 2.205 0.039139 

 R.Y.Khan 15 32.65 2.176667 0.08031 

 Rajanpur 6 13.3 2.216667 0.045667 

       
The Tables 27.6 (a) shows that (Fcal: 0.422198 < Ftab: 2.022093)  all the 

districts included in the study have same level of Feasibility of Crisis Management 

Training/Practices at schools due to available resources at schools, therefore Ho is 

accepted and H1 is rejected in this case. 

Table 4.27.6 (b): Feasibility of Crisis Management Training/Practices 

t-Test: Two-Sample Assuming Equal Variances 

                        Variable 1 Variable 2 

 Mean 2.17 2.216667 

 Variance 0.02 0.045667 

 Observations 29 6 

 Pooled Variance 0.023492 

  Hypothesized Mean Difference 0 

  df 33 

  t Stat -1.12031 

  P(T<=t) two-tail 0.270669 

  t Critical two-tail 2.034515   

 

    
The Table 27.6 (b) t-Test values show that there is significant difference 

between Lahore and Rajan Pur, so Ho is rejected due to available resources at 

schools, and H1 is accepted in this case. 
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 4.27.7:  POST HOC TEST (Least Square Difference), Group-B 

 The overall one-way ANOVA results of the study are significant, so it is 

concluded that all the sample (districts) means are not equal. In this way the means of 

sample for the given elements (Crisis Management at School, Crisis response team, 

and training practice/ Evaluation) are now again comparing with the help of Post hoc 

(LSD) comparisons. The detailed tables are given in the appendix- 13, whereas the 

targeted comparisons are given in the following tables: 

Table:  4.27.7 Crisis Management at school  

Model Mean Difference (I-J) 
Std. 

Error 

Significa

nce. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1 Rwp- .17882
*

 .07886 .025 -.3351 -.0226 

2 

Lhr-  .17882
*

 .07886 .025 .0226 .3351 

Jhelum- .25844
*

 .10592 .016 .0486 .4683 

D.G.Khan- .29571
*

 .10965 .008 .0784 .5130 

R.Y.K - .22571
*

 .09524 .020 .0370 .4144 

Rajan Pur- .43571
*

 .13391 .002 .1704 .7010 

3 Lhr- .25844
*

 .10592 .016 -.4683 -.0486 

7 Lhr- .29571
*

 .10965 .008 -.5130 -.0784 

8 Lhr- .22571
*

 .09524 .020 -.4144 -.0370 

9 Lhr- .43571
*

 .13391 .002 -.7010 -.1704 

*The mean difference is significant at the 0.05 level. 

 

 Table 4.27.7 indicated that Models 4, 5, and 6 have no significant difference at 

0.05 for Crisis Management at school, whereas the districts Lahore, Rawalpindi, 

Jhelum, D.G khan, R.Y.Khan and Rajan Pur have significant difference at 0.05 from 

other districts.     
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Table:  4.27.8 Crisis Response Team  

Model Mean Difference (I-J) Std. Error 
Signifi

cance. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1 

Rwp- .10283* .05131 .047 .0012 .2045 

Bhakkar-.16681* .07734 .033 -.3201 -.0136 

Khushab -.27931* .07734 .000 -.4326 -.1261 

 

 

    2 

Lhr- .10283* .05131 .047 -.2045 -.0012 

Bhakkar- .26964* .07764 .001 -.4235 -.1158 

Khushab -.38214* .07764 .000 -.5360 -.2283 

D.G.Khan- .16214* .07135 .025 -.3035 -.0208 

3 
Bhakkar -.26023* .08999 .005 -.4385 -.0819 

Khushab -.37273* .08999 .000 -.5510 -.1944 

4 

Lhr- .16681* .07734 .033 .0136 .3201 

Rwp-.26964* .07764 .001 .1158 .4235 

Jhelum-.26023* .08999 .005 .0819 .4385 

R.Y.Khan-.25083* .08479 .004 .0828 .4188 

5 

Lhr-  .27931* .07734 .000 .1261 .4326 

Rwp-.38214* .07764 .000 .2283 .5360 

R.Y.Khan-.22000* .09187 .018 .0380 .4020 

6 Khushab -.26667* .10459 .012 -.4739 -.0594 

7 Rwp-.16214* .07135 .025 .0208 .3035 

8 
Bhakkar -.25083* .08479 .004 -.4188 -.0828 

Khushab -.36333* .08479 .000 -.5313 -.1953 

9 Khushab -.30000* .10459 .005 -.5072 -.0928 

*The mean difference is significant at the 0.05 level. 

 

 According to Table 4.27.8, all Models 1 to 9 reflected that all 9 districts have 

significant difference at 0.05 for Crisis Response team, whereas the districts Khushab, 

Bhakkar appeared more than once for the same reason.   
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 Table:  4.27.9 Training, Practice & Evaluation  

Model Mean Difference (I-J) Std. Error 
Signifi

cance. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1 

Khushab- .20086* .06874 .004 .0646 .3371 

Hafazabad-.17586* .07720 .025 .0229        .3288 

R.Y.Khan- .18920* .05475 .001 .0807 .2977 

 

 

    2 

Bhakkar- .15714* .06901 .025 .0204 .2939 

Khushab - .23214* .06901 .001 .0954 .3689 

Hafizabad-.20714* .07744 .009 .0537 .3606 

R.Y.Khan-.22048* .05508 .000 .1113 .3296 

3 

Khushab -.21591* .07999 .001 .0954 .3606 

Hafizabad- .19091* .08736 .031 .0178 .3640 

R.Y.Khan-.20424* .06833 .003 .0688 .3396 

4 Rwp -.15714* .06901 .025 -.2939 -.0204 

5 

Lhr- .20086* .06874 .004 -.3371 -.0646 

Rwp -.23214* .06901 .001 -.3689 -.0954 

Jhelum- .21591* .07999 .008 -.3744 -.0574 

D.G.Khan- .16500* .08165 .046 -.3268 -.0032 

6 

Lhr-.17586* .07720 .025 -.3288 -.0229 

Rwp-.20714* .07744 .009 -.3606 -.0537 

Jhelum-.19091* .08736 .031 -.3640 -.0178 

7 
Khushab-.16500* .08165 .046 .0032 .3268 

R.Y.Khan-.15333* .07028 .031 .0141 .2926 

8 

 

Lhr-.18920* .05475 .001 -.2977 -.0807 

Rwp-.22048* .05508 .000 -.3296 -.1113 

Jhelum-.20424* .06833 .003 -.3396 -.0688 

D.G.Khan -.15333* .07028 .031 -.2926 -.0141 

*The mean difference is significant at the 0.05 level. 

The data analysis showed through Table 4.27.9, that Models 1 to 8 reflected 

that all 9 districts have significant difference at 0.05 for Training, Practice & 

Evaluation, whereas 9
th

 model has no significant differences.   
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4.28 CROSS DISTRICTS ANALYSIS (Students, Grade-X) 

4.28.1 Awareness about Crisis at School 

 

Table 4.28.1 (a): Awareness about Crisis at School 

Source of 

Variation      SS df MS F P-value F crit 

 Between 

Groups 0.51979 8 0.064974 1.51774 0.158874 2.022093 

 Within  

Groups 4.794673 112 0.04281 

    

        Total 5.314463 120         

  

 SUMMARY: Awareness about Crisis at School 

Districts Count     Sum Average Variance 

 Lahore 29 61.2 2.110345 0.024532 

 Rawalpindi 28 60 2.142857 0.054392 

 Jhelum 11 22.7 2.063636 0.018545 

 Bhakkar 8 17.3 2.1625 0.036964 

 Khushab 8 16.2 2.025 0.047857 

 Hafizabad 6 11.5 1.916667 0.041667 

 D.G.Khan 10 20.2 2.02 0.017333 

 R.Y.Khan 15 30.55 2.036667 0.103024 

 Rajanpur 6 11.8 1.966667 0.010667 

 The Table 28.1 (a) shows that (Fcal: 1.51774 < Ftab: 2.022093) all the districts 

included in the study have same level of Awareness about Crisis at schools due to 

management at schools, and therefore Ho is accepted and H1 is rejected. 

Table 28.1 (b): Awareness about Crisis at School 

 

t-Test: Two-Sample Assuming Equal Variances 

     Variable 1     Variable 2 

 Mean 2.110345 1.966667 

 Variance 0.024532 0.010667 

 Observations 29 6 

 Pooled Variance 0.022431   

Hypothesized Mean Difference 0 

  Df 33 

  t Stat 2.138972 

  P(T<=t) two-tail 0.039929 

  t Critical two-tail 2.034515   
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Table 28.1 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur, with respect to Awareness about Crisis at School due to lack 

of information in district Rajan Pur so Ho is rejected and H1 is accepted.  

4.28.2   Safety Measures at School 

Tables 28.2 (a): Safety Measures at School 

 

SUMMARY: Safety Measures at School 

Districts Count Sum    Average          Variance 

 Lahore 29 69.8 2.406897 0.025665 

 Rawalpindi 28 67.1 2.396429 0.020357 

 Jhelum 11 28.7 2.609091 0.036909 

 Bhakkar 8 20.3 2.5375 0.03125 

 Khushab 8 20.4 2.55 0.028571 

 Hafizabad 6 14.4 2.4 0.052 

 D.G.Khan 10 24.7 2.47 0.053444 

 R.Y.Khan 15 36.1 2.406667 0.050667 

 Rajanpur 6 14.3 2.383333 0.041667 

 

      
The Table 28.2(a) shows that (Fcal: 2.352586 > Ftab: 2.022093) all the districts 

included in the study have different level of Safety Measures at School due to their 

pattern of CM about school safety in schools, therefore Ho is rejected and H1 is 

accepted.  

 

 

Source of Variation SS df MS F P-value F crit 
 

Between Groups 0.624237 8 0.07803 

          

2.352586 0.022353 2.022093 
 Within Groups 3.714771 112 0.033168 

    

        Total 4.339008 120 
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Table 28.2 (b): Safety Measures at School 

 

t-Test: Two-Sample Assuming Equal Variances 

     Variable 1 Variable 2 

 Mean 2.406897 2.383333 

 Variance 0.025665 0.041667 

 Observations 29 6 

 
Pooled Variance 0.02809  

 

Hypothesized Mean Difference 0 

  Df 33 

  t Stat 0.313475 

  P(T<=t) two-tail 0.755893 

  t Critical two-tail 2.034515   

 

    
Table 28.2 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur, with respect to Safety Measures at School so Ho is rejected in 

this case and H1 is rejected. 

4.28.3  Corporal Punishment 

   Table 28.3 (a): Corporal Punishment 

Source of 

Variation SS df MS F P-value           F crit 

 Between 

Groups 1.541408 8          0.192676 7.343556 8.14E-08  2.022093 

Within 

 Groups 2.938592 112 0.026237 

    

        Total 4.48 120         

  

SUMMARY:  Corporal Punishment 

 Districts Count Sum Average Variance 

   Lahore 29 70.7 2.43 0.02 

   Rawalpindi 28 69 2.46 0.03 

   Jhelum 11 27.3 2.48 0.01 

   Bhakkar 8 22 2.75 0.01 

   Khushab 8 21.2 2.65 0.02 

   Hafizabad 6 14.9 2.48 0.03 

   D.G.Khan 10 26.6 2.66 0.03 

   R.Y.Khan 15 37.3 2.48 0.02 

   Rajan Pur 6 16.8 2.80 0.00 
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The Tables 28.3(a) shows that (Fcal: 7.343556 > Ftab: 2.022093) all the districts 

included in the study have different level of Corporal Punishment at Schools due to 

ongoing punishment practices in schools, so Ho is rejected in this case and H1 is 

accepted. 

Table 28.3 (b): Corporal Punishment 

 

t-Test: Two-Sample Assuming Equal Variances 

  Variable 1 Variable 2 

 
Mean 2.437931  2.8 

Variance 0.028867  

     

0.008 

Observations 29  6 

Pooled Variance 0.025705   

Hypothesized Mean Difference 0 

  Df 33 

  t Stat -5.03524 

  P(T<=t) two-tail 0.000016 

  t Critical two-tail 2.034515   

 
Table 28.3 (b): t-Test values show that there is significant difference between 

Lahore and Rajan Pur, so Ho is rejected  and H1 is accepted.  

4.28.4  Academic Functioning 

Table 28.4 (a): Academic Functioning 

Source of 

Variation SS df MS F 

P-

value                             F crit 

 Between 

Groups 0.816291  8 0.102036 

      

5.288975 1.24E-05                      2.022093 

 Within 

Groups 2.160734 112 0.019292 

    Total 2.977025 120         

 
 

 

 



 206 

 

SUMMARY:  Academic Functioning 

      Groups Count Sum Average Variance 

   Lahore 29 78.2 2.69 0.01 

   Rawalpindi 28 74.4 2.65 0.02 

   Jhelum 11 28.5 2.59 0.01 

   Bhakkar 8 20.9 2.61 0.01 

   Khushab 8 20.2 2.52 0.02 

   Hafizabad 6 15.3 2.55 0.01 

   D.G.Khan 10 24.6 2.46 0.01 

   R.Y.Khan 15 37.3 2.48 0.01 

   Rajan Pur 6 15.8 2.63 0.03 

   
The Table 28.4(a) shows that (Fcal: 5.288975 > Ftab: 2.022093) all the districts 

included in the study   have different level of Academic Functioning at Schools due 

to utilization of available resources in districts for schools, therefore Ho is rejected 

and H1 is accepted. 

 

Table 28.4 (b) : Academic Functioning 

t-Test: Two-Sample Assuming Equal  

Variances 

     Variable 1 Variable 2 

 Mean 2.696552 2.633333 

 Variance 0.018202 0.034667 

 Observations 29 6 

 Pooled Variance 0.020697   

Hypothesized Mean Difference 0 

  Df 33 

  t Stat 0.979793 

  P(T<=t) two-tail 0.334317 

  t Critical two-tail 2.034515   

 

    
Table 28.4 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur, non-availability of resources in district Rajan Pur so Ho is 

rejected in and H1 is accepted.  

. 
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8.28.5   Sports and Games 

Table 28.5 (a): Sports and Games 

Source of 

Variation SS df MS    F       P-value    F crit 

 Between 

Groups 0.567878 8 0.070985 2.242355 0.029325 2.022093 

 Within 

Groups 3.54551 112 0.031656 

    

        Total 4.113388 120         

  

 

SUMMARY: Sports and Games 

Districts  Count 

        

Sum Average Variance 

 Lahore 29 68.4 2.358621 0.017512 

 Rawalpindi 28 66.6 2.378571 0.02545 

 Jhelum 11 27 2.454545 0.038727 

 Bhakkar 8 18.4 2.3 0.002857 

 Khushab 8 17.7 2.2125 0.024107 

 Hafizabad 6 14.9 2.483333 0.109667 

 D.G.Khan 10 22.7 2.27 0.042333 

 R.Y.Khan 15 34.9 2.326667 0.02781 

 Rajan Pur 6 14.8 2.466667 0.094667 

 
The Table 28.5(a) shows that (Fcal: 2.242355 > Ftab: 2.022093) all the districts 

included in the study have different level of conducting Sports and Games at Schools 

due to availability of sports goods and interest of teachers and students in schools, 

therefore Ho is rejected and H1 is accepted.  
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Table 28.5 (b): Sports and Games 

 

t-Test: Two-Sample Assuming Equal Variances 

 
Variable 1 Variable 2 

 Mean 2.35 2.466667 

 Variance 0.01 0.094667 

 Observations 29            6 

 Pooled Variance 0.029202   

Hypothesized Mean 

Difference 0 

  Df 33 

  t Stat -1.40974 

  P(T<=t) two-tail 0.167971 

  t Critical two-tail 2.034515 

  

    
Table 28.5 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur, due to non-availability at backward districts like Rajan Pur, so 

Ho is rejected and H1 is accepted in this case. 

4.28.6  Functional Facilities 

Table 28.6 (a): Functional Facilities 

Source of 

Variation SS df MS F P-value F crit 

Between 

Groups 12.87348 8 1.609185 0.512233 0.844969 2.025247 

Within 

Groups 339.2831 108 3.14151 

   

       Total 352.1566 116         
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SUMMARY: Functional Facilities 

Districts Count Sum Average Variance 

 Lahore 29 71.1 2.451724 0.031872 

 Rawalpindi 28 85.7 3.060714 12.38914 

 Jhelum 11 27.8 2.527273 0.046182 

 Bhakkar 8 18.9 2.3625 0.054107 

 Khushab 8 18.8 2.35 0.028571 

 Hafizabad 6 12.5 2.083333 0.069667 

 D.G.Khan 6 14.8 2.466667 0.126667 

 R.Y.Khan 15 33.5 2.233333 0.082381 

 Rajan Pur 6 11.9 1.983333 0.141667 

 

       

The Table 28.6 (a) shows that (Fcal: 0.512233 < Ftab: 2.022093) all the districts included  

in the study have same levels of Functional Facilities at Schools due to availability of  

resources at different districts of Punjab‟s schools, therefore Ho is accepted and H1  

is rejected.   

Table 28.6 (b ) : Functional Facilities 

t-Test: Two-Sample Assuming Equal Variances 

     Variable 1 Variable 2 

 Mean 2.451724 1.983333 

 Variance 0.031872 0.141667 

 Observations 29 6 

 Pooled Variance 0.048507   

Hypothesized Mean Difference 0 

  Df 33 

  t Stat 4.741815 

  P(T<=t) two-tail 0.000039 

  t Critical two-tail 2.034515   

 
Table 28.6 (b) t-Test values show that there is significant difference between 

Lahore and Rajan Pur with respect to Functional Facilities, so Ho is rejected and H1 

is rejected  
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4.28.7  Crisis Response Team/Drills 

Table 28.7 (a): Crisis Response Team/Drills 

Source of 

Variation SS df      MS F P-value        F crit 

  Between 

Groups 0.522126 8 0.065266 1.285909 0.25796 

    

2.022093 

 Within 

Groups 5.684518 112 0.050755 

    

        Total 6.206645 120         

  

SUMMARY: Crisis Response Team/Drills 

Groups 

                 

Count        Sum 

          

Average  Variance 

 Lahore 29 65.2 2.248276 0.041158 

 Rawalpindi 28 64.3 2.296429 0.035172 

 Jhelum 11 25.6 2.327273 0.048182 

 Bhakkar 8 19.2 2.4 0.04 

 Khushab 8 18.5 2.3125 0.052679 

 Hafizabad 6 13.8 2.3 0.052 

 D.G.Khan 10 24.3 2.43 0.055667 

 R.Y.Khan 15 36.09 2.406 0.091254 

 Rajan Pur 6 14.6 2.433333 0.082667 

 

      
The Table 28.7 (a) shows that (Fcal: 1.285909 < Ftab: 2.022093) all the 

districts included in the study have same level of practices about Crisis Response 

Team/Drills at Schools due to lack of resources at different districts‟ schools of 

Punjab, therefore Ho is accepted and H1 is rejected.  
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Table 28.7 (b): Crisis Response Team/Drills 

t-Test: Two-Sample Assuming Equal Variances 

     Variable 1 Variable 2 

 Mean 2.248276 2.433333 

 Variance 0.041158 0.082667 

 Observations 29 6 

 Pooled Variance 0.047447   

Hypothesized Mean Difference 0 

  Df 33 

  t Stat -1.89428 

  P(T<=t) two-tail 0.066981 

  t Critical two-tail 2.0345154   

 

    
Table 28.7 (b) t-Test values show that there is a significant difference between 

Lahore and Rajan Pur in this regard, so Ho is rejected and H1 is accepted.   

4.28.8  Training of Specific Crisis Events 

Table 28.8(a): Training of Specific Crisis Events 

Source of 

Variation SS df MS F P-value F crit 

Between 

Groups 1.104815 8 0.138102 1.940648 0.060686 2.022093 

Within 

 Groups 7.970227 112 0.071163 

   

       Total 9.075041 120         

 

SUMMARY: Training of Specific Crisis Events 

Districts Count Sum Average Variance 
   

Lahore 29 66.9 2.30 0.044236 
   

Rawalpindi 28 68.6 2.45 0.052222 
   

Jhelum 11 25.8 2.34 0.062727 
   

Bhakkar 8 20.8 2.60 0.054286 
   

Khushab 8 17.6 2.20 0.1 
   

Hafizabad 6 13.8 2.30 0.068 
   

D.G.Khan 10 23.7 2.37 0.069 
   

R.Y.Khan 15 34.5 2.30 0.168571 
   

Rajan Pur 6 13.6 2.26 0.058667 
   

    



 212 

 

The Table 28.8 (a) shows that (Fcal: 1.940648 < Ftab: 2.022093) all the 

districts included in the study have same level of practices about Training of Specific 

Crisis Events at Schools due to lack of training facilities at different districts‟ schools 

of Punjab, therefore Ho is accepted and H1 is rejected. 

Table 28.8 (b): Training of Specific Crisis Events 

t-Test: Two-Sample Assuming Equal Variances 

   

 

Variable 1 Variable 2 

 Mean 2.306897 2.266667 

 Variance 0.044236 0.058667 

 Observations 29 6 

 Pooled Variance 0.046423   

Hypothesized Mean Difference 0 

  Df 33 

  t Stat 0.416316 

  P(T<=t) two-tail 0.679874 

  t Critical two-tail 2.034515   

 

    
 The Table 28.8 (b) t-Test values show that there is a significant difference 

between Lahore and Rajan Pur with respect to Training of Specific Crisis Events due 

less training facilities at Rajan Pur, so Ho is rejected and H1 is accepted in this case. 

4.28.9:  POST HOC TEST (Least Square Difference), Group-C 

As the ANOVA analysis showed that there is significant difference found 

by comparing the means of districts with respect to the (safety Measures at school, 

Corporal Punishment, Academic functioning and Sports & games) so to find out 

the Least difference among the districts the Post hoc test is being applied here in 

the following tables: 
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Table:  4.28.9 Safety measures at School  

Model Mean Difference (I-J) Std. Error 
Signifi

cance. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1 Jhelum -.20219* .06449 .002 -.3300 -.0744 

 

 

    2 

Jhelum -.21266* .06481 .001 -.3411 -.0843 

Khushab-.15357* .07301 .038 -.2982 -.0089 

3 

Lhr- .20219* .06449 .002 .0744 .3300 

Rwp-.21266* .06481 .001 .0843 .3411 

Hafizabad-.20909* .09243 .026 .0260 .3922 

R.Y.Khan-.20242* .07229 .006 .0592 .3457 

Rajan Pur-.22576* .09243 .016 .0426 .4089 

5 Rwp- .15357* .07301 .038 .0089 .2982 

6 Jhelum-.20909* .09243 .026 -.3922 -.0260 

8 Jhelum-.20242* .07229 .006 -.3457 -.0592 

9 Jhelum-.22576* .09243 .016 -.4089 -.0426 

*The mean difference is significant at the 0.05 level. 

  Data analysis in Table 4.28.9 about safety measures at school showed 

that in models 1. 2, 3, 5, 6, 8, and 9 districts Lahore, Rawalpindi, Jhelum, R.Y.Khan 

and Rajan Pur, have significant difference of means. 
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Table:  4.28.10 Corporal Punishment  

Model Mean Difference (I-J) Std. Error 
Signifi

cance. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1 

Bhakkar-.31207* .06318 .000 -.4373 -.1869 

Khushab- .21207* .06318 .001 -.3373 -.0869 

D.G.Khan -.22207* .05802 .000 -.3370 -.1071 

Rajan Pur-.36207* .07096 .000 -.5027 -.2215 

 

 

    2 

Bhakkar- .28571* .06343 .000 -.4114 -.1600 

Khushab-.16571* .06343 .004 -.3114 -.0600 

R.Y.Khan-.19571* .05829 .001 -.3112 -.0802 

Rajan Pur-.33571* .07118 .000 -.4767 -.1947 

3 

Bhakkar -.26818* .07352 .000 -.4138 -.1225 

Khushab -.16818* .07352 .024 -.3138 -.0225 

D.G.Khan -.17818* .06913 .011 -.3152 -.0412 

Rajan Pur-.31818* .08030 .000 -.4773 -.1591 

4 

Lhr- .31207* .06318 .000 .1869 .4373 

Rwp-.28571* .06343 .000 .1600 .4114 

Jhelum-.26818* .07352 .000 .1225 .4138 

Hafizabad- .31667* .08545 .000 .1474 .4860 

R.Y.Khan-.26333* .06927 .000 .1261 .4006 

5 

Lhr-  .21207* .06318 .001 .0869 .3373 

Rwp-. .18571* .06343 .004 .0600 .3114 

Jhelum-.16818* .07352 .024 .0225 .3138 

Hafizabad-.21667* .08545 .013 .0474 .3860 

R.Y.Khan-.16333* .06927 .020 .0261 .3006 
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6 

Bhakkar -.31667* .08545 .000 -.4860 -.1474 

Khushab -.21667* .08545 .013 -.3860 -.0474 

D.G.Khan-.22667* .08170 .006 -.3885 -.0648 

Rajan Pur-.36667* .09135 .000 -.5477 -.1857 

7 

Lhr- .22207* .05802 .000 .1071 .3370 

Rwp- .19571* .05829 .001 .0802 .3112 

Jhelum-.17818* .06913 .011 .0412 .3152 

Hafizabad-.22667* .08170 .006 .0648 .3885 

R.Y.Khan-.17333* .06459 .008 .0454 .3013 

8 

Bhakkar -.26333* .06927 .000 -.4006 -.1261 

Khushab -.16333* .06927 .020 -.3006 -.0261 

D.G.Khan -.17333* .06459 .008 -.3013 -.0454 

Rajan Pur-.31333* .07643 .000 -.4648 -.1619 

9 

Lhr- .36207* .07096 .000 .2215 .5027 

Rwp-.33571* .07118 .000 .1947 .4767 

Jhelum-.31818* .08030 .000 .1591 .4773 

Hafizabad-.36667* .09135 .000 .1857 .5477 

R.Y.Khan-..31333* .07643 .000 .1619 .4648 

*The mean difference is significant at the 0.05 level 

It is reflected from the Table 4.28.10 that all districts have significant mean 

difference with respect to Corporal Punishment in the study.  

Table:  4.28.11 Academic Functioning   

Model Mean Difference (I-J) Std. Error 
Signifi

cance. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1 

Jhelum-.10564* .04861 .032 .0093 .2020 

Khushab- .17155* .05482 .002 .0629 .2802 

Hafizabad .14655* .06157 .019 .0246 .2685 

D.G.Khan-.23655* .05034 .000 .1368 .3363 

R.Y.Khan-.20989* .04366 .000 .1234 .2964 
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    2 

Khushab- .13214* .05503 .018 .0231 .2412 

D.G.Khan- .19714* .05057 .000 .0969 .2973 

R.Y.Khan -.17048* .04393 .000 .0834 .2575 

Rajan Pur- .02381 .06176 .701 -.0986 .1462 

3 
Lhr -.10564* .04861 .032 -.2020 -.0093 

D.G.Khan- .13091* .05998 .031 .0121 .2498 

4 

Khushab- .13750* .06864 .048 .0015 .2735 

D.G.Khan- .20250* .06512 .002 .0735 .3315 

R.Y.Khan- .17583* .06010 .004 .0568 .2949 

5 

Lhr-.17155* .05482 .002 -.2802 -.0629 

Rwp-.13214* .05503 .018 -.2412 -.0231 

Bhakkar -.13750* .06864 .048 -.2735 -.0015 

6 Lhr -.14655* .06157 .019 -.2685 -.0246 

7 

Lhr-.23655* .05034 .000 -.3363 -.1368 

Rwp- .19714* .05057 .000 -.2973 -.0969 

Jhelum -.13091* .05998 .031 -.2498 -.0121 

-.17583* -.20250* .06512 .002 -.3315 -.0735 

Rajan Pur-.17333* .07089 .016 -.3138 -.0329 

8 

Lhr -.20989* .04366 .000 -.2964 -.1234 

Rwp -.17048* .04393 .000 -.2575 -.0834 

Bhakkar -.17583* .06010 .004 -.2949 -.0568 

Rajan Pur-.14667* .06631 .029 -.2781 -.0153 

9 
D.G.Khan- .17333* .07089 .016 .0329 .3138 

R.Y.Khan- .14667* .06631 .029 .0153 .2781 

*The mean difference is significant at the 0.05 level 
 

 The data Table 4.28.11 showing that all the Models from 1 to 9 indicating 

significant mean difference among the sampled districts of the study.  
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Table:  4.28.12 Sports and Games   

Model Mean Difference (I-J) 
Std. 

Error 

Signific

ance. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

  1 Khushab-  .14612* .07105 .042** .0053 .2869 

    2 Khushab- .16607* .07133 .022** .0247 .3074 

3 
Khushab-..24205* .08267 .004*** .0782 .4059 

D.G.Khan- .18455* .07774 .019** .0305 .3386 

5 

Lhr -.14612* .07105 .042** -.2869 -.0053 

Rwp -.16607* .07133 .022** -.3074 -.0247 

Jhelum -.24205* .08267 .004*** -.4059 -.0782 

Hafizabad-.27083* .09609 .006*** -.4612 -.0804 

Rajan Pur-.25417* .09609 .009*** -.4446 -.0638 

6 

 

Khushab-.27083* .09609 .006*** .0804 .4612 

D.G.Khan- .21333* .09188 .022** .0313 .3954 

7 

Jhelum-.18455* .07774 .019** -.3386 -.0305 

Hafizabad -.21333* .09188 .022** -.3954 -.0313 

Rajan Pur-.19667* .09188 .034** -.3787 -.0146 

9 
Khushab-.25417* .09609 .009*** .0638 .4446 

D.G.Khan-.19667* .09188 .034** .0146 .3787 

*The mean difference is significant at the 0.05 level 

 According to the details of data from Table 4.28.12, Models 1, 2, 3, 5, 6, 7 & 

9 indicated that districts Lahore, Rawalpindi, Jhelum, Khushab, Hafizabad, D.G.Khan 

and Rajan Pur have significant difference of means with respect to sports & Games.   

 

 

 

 



 218 

 

4.29 DOCUMENTS ANALYSIS 

Document analysis is a form of qualitative research in which documents are 

interpreted by the researcher to give voice and meaning around analyzing documents 

incorporates coding content into themes similar to sample selected for study. 

 The process of documents analysis performed in 3 stages: 

1. Prepare Stage – this involves identifying which materials are suitable and 

relevant for analysis (let‟s see) 

2. Review Stage – this involves studying the material, taking note of relevant 

information and listing follow-up questions for the stakeholders 

3. Wrap up Stage – this stage involves reviewing notes with stakeholders, 

organizing requirements and seeking answers to follow-up questions. 

4.30.1 Document Analysis  

The detail of the document analysis and data analysis are given here in the 

following table:  

S

r

# 

Detaille of 

Document 

Document Analysis Data Analysis 

1 

NDMA & PDMA 

Plans, Education 

chapters 

 

These are the official manuals of both 

the agencies and having chapters for 

Education department in which the 

role and responsibilities are 

highlighted with respect to 

Implementation to Framework, 

Mainstreaming in Education System, 

These both 

agencies were 

established in 

2005. The 

government 

trying to 

implement policy 

and plan of these 

two organizations, 

but due to lack of 

2 
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Mitigation, Preparedness and

 Response services. 

resources it is not 

implemented 

completely.   

3 

MoU between 

DSD & Punjab 

Emergency and 

Response Service 

for training of 

Master trainers & 

teachers 

Printed material, Official later signed 

by the two heads of departments .In 

this document the main objectives 

training  which were highlighted are : 

To take Preventive measures against 

terrorism, safety of students, security 

of government property & community 

participation towards successful 

society. This is similar to previous 

practice of government way of 

working. These all the activities will 

be carry on by the Rescue Response 

and Emergency Service 1122 in 

Punjab.     

Till now 148 

(TEs) personals 

have been trained 

from all the 36 

districts of 

Punjab. DSD 

sources Sept 11, 

2015.  

Findings (5.5.4(i)) 

Average 

W.Mean=3.9 & 

S.D=0.16 

 

4 CERTs of Rescue 

1122 Punjab 

 

 

Crisis Emergency and Response Team 

was established in 2014, is an official 

project of the Rescue 1122 service for 

its participation and training to make 

public aware and trained about crisis 

situation to handle. It works in schools 

and community as well. 

The Average 

Mean 4.3 and 

Standard 

Deviation 0.1 of 

this group (Mean 

+ S.D) showed 

the trend towards 

strongly agree 

region. (4.4+4.2), 

Table 4.17 (B) 

Page 120 

5 

School Safety 

Campaign of 

Rescue 1122 in 

The main objectives of this campaign 

given in this document are: to run the 

Rescue awareness campaign among 

The Average 

Mean 3.9 and 

Standard 
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Punjab common people and specifically the 

students in school. Make the schools 

safe during Emergencies, Trained the 

school staff and students for 

Emergency Evacuation and handling 

crisis in schools and educational 

institutions, Induct and trained the 

volunteers for schools. Teachers and 

officials‟ training is underway at first 

phase category A+ & A, are included.  

Deviation 0.16 of 

this factor (Mean 

+ S.D) showed 

the trend towards 

just agree region. 

(4.05+3.74) 

Table: 4.18 (B), 

Page 122 

6 

Civil Defense 

Training to 

teachers for 

handling fire 

incidents and 

injuries 

The Civil Defense Department was 

established through an ordinance in 

1951.The main aims of this 

organization are: To reduce to the 

minimum the number of casualties in 

the people, minimize damage and 

dislocation to essential services. 

Ensure uninterrupted production in 

mills and factories; provide active 

civilian support to war efforts. 

The Average 

Mean 2.2 and 

Standard 

Deviation 0.4 for 

this factor (Mean 

+ S.D) showed 

that training 

process is not 

going on in the 

schools.  Table 

4.26 (C)    

7 

CM Road map, in 

Punjab for 

Evaluation of 

Functional and 

physical facilities 

in schools. 

This road map is the basic document 

in the education department of Punjab 

for management and school heads to 

carry on their duties along with other 

domains like to check the teacher‟s 

presence, students‟ roll call academic 

functioning and physical 

facilities(boundary wall, drinking 

water, toilet black, electricity and 

building) are monitored and reported 

 

Schools ranking 

after every three 

months based on 

this report. First 

five districts are 

awarded prize 

money to DCOs 

& EDOs ever 

year on the basis 
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by the monitoring cell of Punjab  of annual report 

about ranking. 

PMIU (Jan, 2015)  

8 

Posters/Pamphlets 

to create 

awareness in the 

society  

Government campaign on electronic 

media, and Rescue 1122 and Civil 

defense through printed material have 

lots of posters and pamphlets for 

creating awareness about emergency 

& crisis situations and how one can 

mitigate and avoided from these 

events  

The 

Average Mean 

4.3 and 

Standard 

Deviation 0.1 

of this group 

(Mean + S.D) 

showed the 

trend towards 

strongly agree 

region. 

(4.4.4.2) Table 

4.17 page 123 
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CHAPTER 5 

 
SUMMARY, FINDINGS, CONCLUSION, DISCUSSIONS 

AND RECOMMANDATIONS 

 

5.1  SUMMARY 

The main purpose of this study was toanalyzethe current practices of Crisis 

Management in Education in Pakistan. The study was conducted with the concept of mix 

method (within the method) by using triangulation technique of data collection and 

analysis. It provided more constructive approach to collect and tabulate data from 

different sources for the same study (Bowker and star, 2000). Mixed-Methods way of 

research work enriched the study practically as compare to one way of data collection 

and analysis (Bryman, 2001). The main research question of the study along with six sub 

questions was: 

To what extent the Crisis Management has affected Secondary Education in 

Pakistan? 

1) What are the current practices of Crisis Management in Secondary Schools? 2) 

To what extent school Heads have followedcrisis management courses during their 

managerial responsibilities? 3) Are the programs offered in continuing SMT relevant to 

the practice of School crisis management? 4) What are the most important concepts and 

trends of contemporary administrative Styles of Heads of Schools in Educational crisis 

management? 5) How to make management theory more relevant to the practice of crisis 
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management? 6) How to reach a sustainable approach regarding crisis management for 

the Secondary School Heads? 

For this purpose stratified random sampling technique was used. Strata were made 

with respect to literacy rate of Districts; these included three districts from top, three 

districts from middle and three districts from bottom.  Three groups of respondents were 

selected, these included A) District Education Officer (DEOs) Secondary Education B) 

Head of School and Secondary School Teachers and C) the students of matric class 

session 2012-13.The research methodology of the study remained descriptive in nature. 

A simple stratified random sampling technique was used to select sample from the main 

population. The sample of the study was divided into three parts so that the complete 

picture of Crisis Management practices in school from Administration (DEOs), 

Management (Head and teachers) and the Clients (students) point of view may be 

captured.For analysis of data simple percentage method with weighted mean, Standard 

Deviation and ANOVA with t-test were used for cross districts analysis. 

 

5.2 FINDINGS 

 Findings of the study are presented here based on the analysis in chapter No-4 so 

that the conclusions may be drawn. The research study had its first objective to: 

5.3 EXAMINE THE CURRENT PRACTICES OF CRISIS 

MANAGEMENT IN SECONDARY SCHOOLS 

 
The following findings will show the current practices of Secondary School 

Heads in their schools while carrying on crisis management practices.  
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5.4 FINDINGS BASED ON DATA COLLECTED FROM GROUP-A 

(District Education Officers) 

 

5.4.1 Findings regarding Policy and Plan 

1. According to analysis the mean score of DEOs 4.1 (100%) almost all 

respondents were agreed that there is a Plan for handling the crisis at district 

level.(Table 4.2 (A)) 

2. The mean value of DEOs 4.2 (67%) a large majority of respondents was 

agreed that policy guidelines are given to each head of cluster center to 

response crisis in his cluster‟s schools.(Table 4.3 (A)) 

3. The mean score of DEOs 4.9 (100%) almost all respondents were agreed that 

quarterly schedule of meeting is given to each head of cluster center to discuss 

the state of schools with respect to upcoming crisis.(Table 4.4 (A)) 

4. The mean score of DEOs 4.9 (100%), almost all respondents were strongly 

agreed that Meetings highlight weak areas of schools and suggest remedial 

steps for the improvement of each school.(Table 4.5 (A)) 

5. The Mean score of DEOs 3.7 (89%) a significant group of respondents was 

agreed that Post crisis report is submitted to the DEO for further action by the 

Heads of schools.(Table 4.6 (A)) 

6. The mean score of DEOs 3.7 (67%), a large majority of respondents was 

agreed that Special committees are established at district and tehsil levels for 

handling crisis.(Table 4.7 (A)) 
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7. The mean score of DEOs 4.1 (67%)a large majority of respondents was 

agreed that School Management Councils have also been given the task to 

help the school in handling the crisis.(Table 4.8 (A)) 

8. The respondents from category-I districts have mean 4.15, districts from 

Category-II have mean 4.12 andfrom Category-III mean 4.09 .Whereas 

districts from Category-I have responses almost towards strongly agree 

region.(Table A1) 

5.4.2 Findings regarding Crisis Response Team 

1. The mean score of officials 4 (44%)  prominent respondents were strongly 

agreed that a crisis response team has been established at district level for 

crisis management, headed by EDO (Education).(Table 4.9 (A)) 

2. The mean score of officials 3.8 (44%)prominent respondents were strongly 

agreed that written instructions/guidelines are given to each member of the 

team about the function of crisis response team.(Table 4.10 (A)) 

3. The mean score of DEOs 2.9 (22%) a small group of respondents 

wasconfused that every member of the team knows his responsibility to 

response in crisis. 

a. (Table 4.11 (A)) 

4. The mean score of DEOs  3.7 (33%) a small group of respondents wasagreed 

that Media is also involved to help in crisis management, campaigns, of 

dangers buildings and drug uses near and within schools.(Table 4.12 (A)) 
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5. The mean score of DEOs 4(44%) prominent respondents were confused that 

meeting is called by DEO to analysis the progress of the team at quarterly 

basis. Table 4.13 (A) 

6. The mean score of DEOs 3.7 (33%) a small group of respondents wasagreed 

that the performance of the team is reviewed at the end of each year.(Table 

4.14 (A)) 

7. The respondents from category-I districts have mean 3.9, districts from 

Category-II have mean 3.6 and from Category-III mean 3.7 .Whereas districts 

from Category-I have responses almost towards strongly agree region.(Table 

A2) 

5.4.3 Findings regarding Crisis Management Plan (CMP) 

1. The mean score of DEOs 3.2 (33%) a small group of respondents was strongly 

agreed that written guidelines/plan has been given to each cluster center head 

for crisis management.(Table 4.15 (A)) 

2. The mean score of DEOs 4.3 (67%) a large majority of respondents was 

agreed that Plan indicates role of each member of the team in crisis.(Table 

4.16 (A)) 

3. The mean score of DEOs 4.7 (67%) a large majority of respondents was 

strongly agreed that plan clearly indicates what response to be needed in each 

emergency.(Table 4.17 (A)) 

4. The respondents from category-I districts have mean 4.1, districts from 

Category-II have mean 4.08 and from Category-III mean 4.0 .Whereas 
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districts from Category-I have responses almost towards strongly agree 

region.(Table A3) 

5.4.4 Findings regarding Network of Communication   

1. The mean score of DEOs 3.8 (55%) a majority of respondents wasagreed that 

there is an established liaison of Education department to other departments of 

the District.(Table 4.18(A)) 

2. The mean score of DEOs 4.7 (67%) a large majority of respondents 

wasagreed that there is a strong network of communication between DEO 

office and Schools through liaison officers.(Table 4.19 (A)) 

3. The mean score 4.7 (100%) almost all respondents were agreed that Head of 

School can communicate to the District authorities at the time of any 

crisis.(Table 4.20 (A)) 

4. The mean score 3.4(50%) respondents were agreed that Head of School 

required  support from civil departments to the District authorities at the time 

of any crisis.(Table 4.21 (A)) 

5. The mean score of DEOs 4.4 (56%) a majority of respondents wasagreed that 

the team has close liaison with Rescue-1122 to meet at the time of any 

crisis.(Table 4.22 (A)) 

6. The respondents from category-I districts have mean 4.3, districts from 

Category-II have mean 4.5 and from Category-III mean 4.2 .Whereas districts 

from Category-II have responses almost towards strongly agree region.( Table 

A4) 
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5.4.5 Findings regarding Training and Maintenance 

1. The mean score of DEOs 3.6 (56%) a majority of respondents wasagreed that 

training about crisis management at different levels makes the officials well 

aware of the causes of crisis and their handling.(Table 4.23 (A)) 

2. The mean score of DEOs 4 (56%) a majority of respondents wasagreed that 

different managerial skills to manage crisis aredeveloped during the training 

of heads of team.(Table 4.24 (A)) 

3. The mean score of DEOs 4.7 (67%) a large majority of respondents was 

strongly agreed that training of crisis management is compulsory for all Heads 

at least once in their life time.(Table 4.25 (A))  

4. The mean score of DEOs 2.8 (33%) a small group of respondents was 

disagreed that private sector organizations are involved to support and train 

the teachers for crisis management.(Table 4.26 (A)) 

5. The mean score of DEOs 4.7 (67%)a large majority of respondents was 

agreed that moveable and fixed assets are checked /verified physically during 

the visits of officials.(Table 4.27 (A)) 

6. The respondents from category-I districts have mean 4.01, districts from 

Category-II have mean 3.9 and from Category-III mean 3.9 .Whereas districts 

from Category-I have responses almost towards strongly agree region.( Table 

A5) 
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5.4.6 Findings regarding CM Training Courses (Practices), (Table 4.28 (A)) 

1. The mean score of DEOs (3.1) reflected that a large majority of respondents 

was agreed about the feasibility of actual training practices in schools (44.4% 

up to 80%).   

2. The mean score of DEOs (4.1), a significant number of respondents 

wasagreed about the relevancy of training to the school practices (44.4% up 

to 100%)  

3. The data analysis of this item indicated mean score 3.6 (44.4% up to 60%) a 

majority of respondents was in the opinion that courses are regularly up 

dated. 

4. The analysis of the data revealed that 1.9 (88.9%) a significant number of 

respondents wasagreed that budget provision for CM is not available. 

5. The respondents from category-I districts have mean 3.3, districts from 

Category-II have mean 2.95 and from Category-III mean 2.75 .Whereas 

districts from Category-I have responses almost towards feasibility of CM 

training/courses.(Table A6) 

5.5  FINDINGS BASED ON DATA COLLECTED FROM GROUP-B 

(Head of school and Teachers) 

5.5.1 Findings regarding Crisis Management at School 

1. The mean score of Heads& teachers 4.1 (45%) a prominent numbers of 

respondents were agreed that school plan is based according to district 

policy.(Table 4.2(B)) 
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2. The mean score of heads& teachers 4.7 (57%) a prominent numbers of 

respondents were strongly agreed that at school level for school‟s policy, 

head is responsible for planning and coordinating the crisis management 

activities.(Table 4.3(B)) 

3. The mean score of heads & teachers 4.3 (52%) a prominent numbers of 

respondents were agreed that school reviewed its policies taking feedback 

from teachers, students, parents and community.(Table 4.4(B)) 

4. The mean score of heads & teachers 4.6 (61%) a large majority of 

respondents was agreed that head plays the role of team leader for crisis 

management process.(Table 4.5(B)) 

5. The mean score of heads & teachers 4 (39%) a small group of respondents 

was agreed that head can handle the crisis with his own style of 

management.(Table 4.6(B)) 

6. The respondents from category-I districts have mean 4.3, districts from 

Category-II have mean 4.0 and from Category-III mean 3.9 .Whereas districts 

from Category-I have responses towards agree region.(Table B1) 

5.5.2 Findings regarding Crisis Response Team 

1. The mean score of heads & teachers 4 (39%) a small group of respondents 

was agreed that every school has a crisis management response team.(Table 

4.7(B)) 

2. The mean score of heads & teachers 4.3 (46%) a small group of respondents 

was agreed that head gives specific framework for the school to handle the 

odd situation.(Table 4.8(B)) 



231 
 

3. The mean score of head & teachers 4.4 (51%) a majority of respondents was 

agreed that written instructions are given to each member of the team about 

the function of crisis response team.(Table 4.9(B)) 

4. The mean score of heads & teachers 3.9 (51%) a majority of respondents was 

agreed that in this team non-teaching staff of school is also involved.(Table 

4.10(B)) 

5. The mean score of heads & teachers 3.7 (46%) a small group of respondents 

was agreed that School Management Council‟s (SMC) members are also part 

of the team.(Table 4.11(B)) 

6. The mean score of heads & teachers 4.2 (52%) a majority of respondents was 

agreed that Crisis management team is also responsible to inspect the different 

important facilities of school like toilets, playgrounds, parking etc.(Table 

4.12(B)) 

7. The respondents from category-I districts have mean 4.0, districts from 

Category-II have mean 4.3 and from Category-III mean 4.0 .Whereas districts 

from Category-II have responses towards strongly agree region. (TableB2) 

5.5.3 Findings regarding Awareness / Communication/Support 

1. The mean score of heads teachers 4.2 (53%) a majority of respondents was 

agreed that head has different communication channels to community and 

other stakeholders.(Table 4.13(B)) 

2. The mean score of heads & teachers 4.2 (46%) a small group of respondents 

was agreed that team work through strong network of communication to 

other units of department.(Table 4.14(B)) 
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3. The mean score of heads & teachers 4.3 (52%) a majority of respondents was 

agreed that there is a network of communication between DEO office and 

schools through liaison officer.(Table 4.15(B)) 

4. The mean score of heads & teachers 2.9 (44.44) respondents were agreed that 

there is a need of support from civil departments when needed to 

Heads.(Table 4.16(B)) 

5. The mean score of heads teachers 4.3 (49%) a small group of respondents 

was agreed that head is responsible for promoting safety within and outside 

the school.(Table 4.17(B)) 

6. The mean score of heads & teachers 4.4 (53%) a majority of respondents was 

agreed that head is responsible  in school to give awareness  generally to all 

students and specifically, head boys &scouts about the crisis.(Table 4.18(B)) 

7. The respondents from category-I districts have mean 4.2, districts from 

Category-II have mean 4.0 and from Category-III mean 4.5 .Whereas districts 

from Category-III have responses towards strongly agree region. (Table B3) 

5.5.4 Findings Regarding Training, Practice and Evaluation 

1. The mean score of head & teachers 3.8 (34%) a small group of respondents 

was agreed that training and refresher courses are conducted at quarterly 

basis.(Table 4.19(B)) 

2. The mean score of heads & teachers 3.9 (52%) a majority of respondents was 

agreed that the performance of the team is reviewed after every six 

months.(Table 4.20(B)) 
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3. The mean score of heads & teachers 3.8 (45%) a prominent numbers of 

respondents were agreed that feedback report is written to the authorities 

after each crisis.(Table 4.21(B)) 

4. The mean score of Heads & teachers 4.1 (52%) a majority of respondents 

wasagreed that Practices are carried out during different functions in school, 

like parents day and sports week to handle the crisis.(Table 4.22(B)) 

5. The mean score of heads& teachers 3.9 (42%) a prominent numbers of 

respondents were agreed that Teachers and scout leaders in school give 

training to students for crisis management.(Table 4.23(B)) 

6. The mean score of heads& teachers 4.2 (49%) a prominent numbers of 

respondents were agreed that PTI of school is responsible for training / 

managing the crisis in grounds during games and sports.(Table 4.24(B)) 

7. The respondents from category-I districts have mean 4.0, districts from 

Category-II have mean 3.8 and from Category-III mean 4.1 .Whereas districts 

from Category-III have responses towards strongly agree region. (Table B4) 

5.5.5 Findings regarding Training to Handling Specific Crisis, (Table 4.25 (B) 

 

1. The mean score of heads & teachers 2.4 (58%) a majority of respondents said 

„„No‟‟, thatthey did not get training to handle the flood.  

2. The mean score of heads & teachers 2.4 (53%) a majority of respondents 

replied „„No‟‟, thattheyhadnotraining of rescuing in Earthquake. 

3. The mean score of heads & teachers 2.2 (73%) a large majority of 

respondents said No, that they had no training to rescue from building 

collapse. 
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4. The mean score of heads & teachers 2.4 (82%)a significant numbers of 

respondents said „„No‟‟, that they had no training to handle the terrorist 

attacks. 

5. The mean score of heads & teachers 2.1 (84%) a significant numbers of 

respondents said „„No‟‟,theyhad no training to handle the suicide attempts. 

6. The mean score of heads & teachers 2.4 (54%) a majority of respondents 

were replied that they had no training to handle the Electric shock. 

7. The mean score of heads & teachers 2.7 (71%) a large majority of 

respondents said „Yes‟that they had the training to handle fire break out.  

8. The mean score of heads & teachers 2.1 (82%) a significant numbers of 

respondentssaid that they had no training to handle the use of 

weapons/displayed in school. 

9. The mean score of heads & teachers 2.6 (65%) a large majority of 

respondents replied „Yes‟, that they got training to handle the „gas leakage 

incidents‟ in schools. 

10. The respondents from category-I districts have mean 2.2, districts from 

Category-II have mean 2.4 and from Category-III mean 2.6 .Whereas districts 

from Category-III have responses towards Yes region. (Table B5) 
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Objective-2: Analyze the Concepts and Trends of Contemporary 

Administrative Styles of Heads of Schools for Educational 

Crisis Management 

5.5.6 Findings regarding Management Styles of School Heads,(with respect to 

importance), (Table 4.25 (B) 

 

1. The mean score of heads & teachers 4.6 (58%) a large majority of 

respondents said „Yes‟, Autocratic style is very important to handle the crisis. 

2. The mean score of heads & teachers 2.5 (45%) a prominent numbers of 

respondent saidthat„„Democratic style‟‟ is not important to handle the crisis. 

3. The mean score of heads & teachers 3.3 (31%) a small group of respondents 

said that „Bureaucratic style‟ is very important to handle the crisis. 

4. The mean score of heads & teachers 1.7 (45%) a prominent numbers of 

respondents said that Laissez -Faire style is not important to handle the crisis 

5. The respondents from category-I districts have mean 3.12 districts from 

Category-II have mean 3.14and from Category-III mean 3.10 .Whereas 

districts from Category-III have responses more towards important 

(Autocratic Style) of management(Table B6) 

5.5.7 Findings regarding Crisis Management Models,(with respect to   

importance), (Table 4.26 (B)) 

 

1. The mean score ofheads and teachers 4.3 (55%) a majority of respondents 

was in the opinion that Prevention, Preparedness, Response and Recovery 

(PPRR) Model is very important to handle the crisis. 
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2. The mean score of heads and teachers 2.4 (39%) a small group of 

respondents was had the opinion that Situational Crisis Communication 

Theory(SCCT) Model is very important to dealwiththe crisis. 

3. The mean score ofheads and teachers 3.8 (41%) a prominent numbers of 

respondents had the opinion that Recognition, Response, Recovery and 

Investigation (RRRI) Model is very important to handle the crisis. 

4. The mean score of heads and teachers 4.6 (76%) a large majority of 

respondents had the opinion that Prediction, Prevention, Preparation and 

Response (PPPR) Model is very important to handle the crisis. 

5. The respondents from category-I districts have mean 3.4 districts from 

Category-II have mean 3.5and from Category-III mean 3.3 .Whereas districts 

from Category-II have responses more towards important (PPPR) model of 

crisis management (Table B7) 

5.5.8 Findings regarding CM Training Courses (Practices),( Table 4.27(B)) 

1. The mean score of heads and teachers 2.6 (62%)reflected that a large 

majority of respondents was in the opinion that feasibility of actual training 

practices in schools was up to 60%. 

2. The mean score 2.6 (74.4%)of heads and teachers reflected that a significant 

numbers of respondents were in the opinion that the training is relevant to the 

school practices up to 60%. 

3. The data analysis of this item indicated mean score 1.9 (86%) a significant 

numbers of respondents were in the opinion that courses are regularly up 

dated (up to 40%). 
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4. The analysis of the data revealed that 0.9 (89.3%)a significant numbers of 

respondents were in the opinion that budget provision for CM is not available 

at all (up to 0.0%). 

5. The respondents from category-I districts have mean 2.0 districts from 

Category-II have mean 1.9 and from Category-III mean 2.1 .Whereas districts 

from Category-II have responses more towards the range of less than 50 % 

feasibility of training practices at school (Table B8) 

 

5.6 FINDINGS BASED ON DATA COLLECTED FROM GROUP-C 

(Students of Grade-X) 

5.6.1 Findings regarding Awareness about Crisis at School 

1. The mean score of students 2.2 (74%) a significant numbers of respondents 

said that they were not informed about crisis in school assembly.(Table 

4.2(C)) 

2. The mean score of students 2.3 (49%) a prominent numbers of respondents 

were with the option Yes, that teachershavetold them how to avoid from 

crisis.(Table 4.3(C)) 

3. The mean score of students 2.1 (74%) a large majority of respondents were 

with the option No, that there is no system of alarm to inform about crisis in 

school.(Table 4.4(C)) 

4. The mean score of students 1.9 (61%) a large majority of respondents opted 

No, that they don‟t know what is Rescue 1122? (Table 4.5(C)) 
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5. The respondents from category-I districts have mean 2.1 districts from 

Category-II have mean 2.0and from Category-III mean 2.2 .Whereas districts 

from Category-III have responses more towards the range Yes option.(Table 

C1) 

 

5.6.2 Findings regarding Security measures about Crisis at School 

1. The mean score of students 2.8 (83%)a significant numbers of respondents 

said Yes, there is a system of Day Boy at main gate for visitors to keep 

record.(Table 4.6(C)) 

2. The mean score of students 2.7 (73%) a large majority of respondents said 

Yes, that First aid is given in school in case of minor injury..(Table 4.7(C)) 

3. The mean score of students 2.5 (56%) a majority of respondents said Yes, 

that their school bags are searched for illegal things...(Table 4.8(C)) 

4. The mean score of students 2.7 (59%) a majority of respondents said Yes, 

that Chalia, paan, cigarette and guttka are available in their school..(Table 

4.9(C)) 

5. The respondents from category-I districts have mean 2.7 districts from 

Category-II have mean 2.5 and from Category-III mean 2.4 .Whereas districts 

from Category-I have responses more towards the range Yes option.(Table 

C2) 

5.6.3 Findings regarding Physical punishment in School 

1. The mean score of students 2.4 (59%) a majority of respondentssaid Yes that 

their teacherspunishthem physically on their mistakes. (Table 4.10(C)) 
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2. The mean score of students 2.1 (59%) a majority of respondentswasagreed 

that they thought to commit suicide due to teacher‟s punishment.(Table 

4.11(C)) 

3. The respondents from category-I districts have mean 2.3 districts from 

Category-II have mean 2.4 and from Category-III mean 2.1 .Whereas districts 

from Category-II have responses more towards the range Yes option.(Table 

C3) 

5.6.4 Findings Regarding Academic Functioning  

1. The mean score of students 2.9 (92%) %) a significant numbers of 

respondents said Yes, they got academic books at the start of academic 

session..(Table 4.12(C)) 

2. The mean score of students 2.8 (84%) %) a significant numbers of 

respondents said Yes that theyhavefinishedtheir syllabus in time, last 

year.(Table 4.13(C)) 

3. The mean score of students 2.4 (58%) said Yes that they have all relevant 

subject teachers.(Table 4.14(C)) 

4. The mean score of students 2.9 (89%) %) a significant numbers of 

respondents said Yes that all safety measures havetaken before going in 

science laboratory.(Table 4.15(C)) 

5. The respondents from category-I districts have mean 2.9 districts from 

Category-II have mean 2.7 and from Category-III mean 2.8 .Whereas districts 

from Category-III have responses more towards the range Yes option.(Table 

C4) 



240 
 

5.6.5 Findings regarding Sports and Games  

1. The mean score of students 2.9 (89%) a significant numbers of respondents 

said „yes‟ that they have play grounds leveled and safe to play.(Table 

4.16(C)) 

2. The mean score of students 2.3 (53%) a majority of respondents said No that 

first aid during play is not available when someone got injured.(Table 

4.17(C)) 

3. The mean score of students 2.4 (61%) a large majority of respondents said 

No that no one told them how to protect themselves from injury in 

playground.(Table 4.18(C)) 

4. The respondents from category-I districts have mean 2.8 districts from 

Category-II have mean 2.5 and from Category-III mean 2.2 .Whereas districts 

from Category-I have responses more towards the range Yes option.(Table 

C5) 

5.6.6 Findings regarding  Availability of Functioning Facilities 

1. The mean score of students 2.9 (88%) a significant numbers of respondents 

said „yes‟ that their schools have a proper toilet block..(Table 4.19(C)) 

2. The mean score of students 2.1 (58%) a majority of respondents replied in 

„no‟ that there is no system of close circuit television (CCT) cameras in 

school.(Table 4.20(C)) 

3. The mean score of students 2.2 (53%) a majority of respondents said no that 

there isno concept of filtered drinking water in school.(Table 4.21(C)) 
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4. The mean score of students 2.4 (61%) a large majority of respondents said 

„No‟ that no one told them how to protect themselves from injury in 

playground.(Table 4.18(C)) 

5. The respondents from category-I districts have mean 2.5 districts from 

Category-II have mean 2.3 and from Category-III mean 2.4 .Whereas districts 

from Category-I have responses more towards the range yes option.(Table 

C6) 

5.6.7 Findings regarding  Crisis Response Team/Drills 

1. The mean score of students 2.5 (53.27%) a majority of respondents said No 

that they werenotpart of any crisis response team.(Table 4.22(C)) 

2. The mean score of students 2.2 (52.86%) a majority of respondents said No 

that they never remained part of any drill/practice for crisis 

management.(Table 4.23(C) 

3. The mean score of students 2.3 (67.21%) a large majority of respondents said 

No that  no first aid (Red Crescent) team visited the school.(Table 4.24(C)) 

4. The mean score of students 2.4 (48.11%) a prominent numbers of 

respondents said Yes that students can bring pistol and knives in 

school.(Table 4.25(C) 

5. The respondents from category-I districts have mean 2.3 districts from 

Category-II have mean 2.4 and from Category-III mean 2.1 .Whereas districts 

from Category-II have responses more towards the range Yes option.(Table 

C7) 
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5.6.8 Findings regarding Training of Specific Crisis Events,(Table 4.26(C) 

1. The mean score of students 2.1 (87.3%) said No, that they did not get training 

to handle the flood crisis.  

2. The mean score of students 2.6 (72%) a large majority of respondents replied 

in no, that they did not have the training of rescuing in Earthquake. 

3. The mean score of students 2.1 (87%) a significant numbers of respondents 

said that they had no training to rescue from building collapse. 

4. The mean score of students 2.2 (71.4%) a large majority of respondents said 

that theyhad no training to handle terrorist attacks. 

5. The mean score of students 1.4 (92.4%) a significant numbers of respondents 

said that they had no training to handle the suicide attempts. 

6. The mean score of students 2.3 (61.5%) a large majority of respondents said 

that they had no training to handle the Electric shocks. 

7. The mean score of students 2.4 (51.5%) a majority of respondents saidyes, 

that theyhad the training of handling the fire break out.  

8. The mean score of students 1.8 (87.3%) a significant numbers of respondents 

said that they had no training to handle the use of weapons display in school. 

9. The mean score of students 2.6 (60.31%) a large majority of respondents 

replied yes that they got training to handle the gas leakage incidents in 

schools. 

10. The respondents from category-I districts have mean 2.4 districts from 

Category-II have mean 2.2and from Category-III mean 2.0 .Whereas districts 
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from Category-I have responses more towards the range Yes option.(Table 

C8) 

5.7 FINDINGS BASED ON CROSS DISTRICT ANALYSIS 

Findings regarding districts analyses with respect to crisis management 

practices are presented here: As the study consisted over three groups DEOs, Head & 

Teachers and Students. The first group of DEOs is not included in the study due to less 

numbers i.e. total nine may not have significant impact on cross districts analysis. The 

other two groups of head and teachers with Students are presented with elements of 

crisis management in school. 

5.7.1 Cross District analysis (Head & Teachers) 

1. Crisis Management Practices at School 

 The ANOVA analysis‟ results of this element showed that all districts 

havesame practices and accepting null hypothesis (Ho) (Table 27.1(a)). For Lahore and 

Rajan Pur t-test values indicated that null hypothesis (Ho) is rejected and these districts 

have different practices. (Table 27.1(b))    

2. Crisis Response Team 

 The ANOVA analysis results of this element showed that all districts have 

same practices of crisis response team and accepting null hypothesis (Ho)(Table 

27.2(a)). For Lahore and Rajan Pur t-test values indicated that null hypothesis (Ho) is 

rejected and these districts have different practices of CRT. (Table 27.2(b))  
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3. Awareness/Communication/Support 

 The ANOVA analysis results of this element showed that all districts have 

different practices about Awareness/Communication/Support and accepting 

nullhypothesis (Ho)(Table 27.3(a)). For Lahore and Rajan Pur t-test values indicated 

that null hypothesis (Ho) is rejected and these districts have different practices of CRT. 

(Table 27.3(b))  

 

4. Training Practices of Crisis Management 

The ANOVA analysis results of this element showed that all districts have same 

practices about Training Practices of Crisis Management and accepting null hypothesis 

(Ho).(Table 27.4(a)) For Lahore and Rajan Pur t-test values indicated that null 

hypothesis (Ho) is rejected and these districts have different practices of CRT. (Table 

27.4(b))  

5.   Training about Specific Crisis Events   

The ANOVA analysis results of this element showed that all districts have 

differentpractices about Training about Specific Crisis Events andrejecting null 

hypothesis (Ho) (Table 27.5(a)). For Lahore and Rajan Pur t-test values indicated that 

null hypothesis (Ho)is also rejected and these districts have different practices of 

Training about Specific Crisis Events. (Table 27.5(b))  
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6.   Feasibility of Crisis Management Practices 

The ANOVA analysis results of this element showed that all districts have 

different practices about Feasibility of Crisis Management Practicesand rejecting null 

hypothesis (Ho)(Table 27.6(a)). For Lahore and Rajan Pur t-test values indicated that 

null hypothesis (Ho) is also rejected here and these districts have different practices in 

this regard. (Table 27.6(b))  

5.7.2 Cross District analysis (Students) 

1       Awareness about crisis in School 

The ANOVA analysis results of this element showed that all districts have 

different practices about Awareness about crisis in Schooland rejecting null 

hypothesis (Ho)(Table 28.1(a)). For Lahore and Rajan Pur t-test values indicated 

that null hypothesis (Ho) is also rejected here and these districts have different 

practices in this regard. (Table 28.1(b))  

2Safety measures at School 

The ANOVA analysis results of this element showed that all districts 

havedifferent practices about Safety measures at Schooland rejecting null hypothesis 

(Ho).(Table 28.2(a)) For Lahore and Rajan Pur t-test values indicated that null 

hypothesis (Ho) is also rejected here and these districts have different practices in 

this regard. (Table 28.2(b))  

3 Corporal Punishment 

The ANOVA analysis results of this element showed that all districts have 

same practices about Corporal Punishment in Schools and accepting null hypothesis 
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(Ho).(Table 28.3(a))  For Lahore and Rajan Pur t-test values indicated that null 

hypothesis (Ho) is rejected here and these districts have different practices in this 

regard. (Table 28.3(b))  

4 Academic Functioning 

The ANOVA analysis results of this element showed that all districts have 

same practices about Academic Functioning in Schools and accepting null 

hypothesis (Ho)(Table 28.4(a)). For Lahore and Rajan Pur t-test values indicated 

that null hypothesis (Ho) is rejected here and these districts have different practices 

in this regard. (Table 28.4(b))  

5Academic Functioning 

The ANOVA analysis results of this element showed that all districts have 

same practices about Sports & Games in Schools and accepting null hypothesis 

(Ho)(Table 28.5(a)). For Lahore and Rajan Pur t-test values indicated that null 

hypothesis (Ho) is rejected here and these districts have different practices in this 

regard. (Table 28.5(b))  

6 Functional Facilities 

The ANOVA analysis results of this element showed that all districts have 

same practices about Functional Facilities in Schools and accepting null hypothesis 

(Ho).(Table 28.6(a))  For Lahore and Rajan Pur t-test values indicated that null 

hypothesis (Ho) is rejected here and these districts have different practices in this 

regard. (Table 28.6(b))  
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7 Crisis Response Team/drills 

The ANOVA analysis results of this element showed that all districts have 

same practices about Crisis Response Team/drills in Schools and accepting null 

hypothesis (Ho). (Table 28.7(a))  For Lahore and Rajan Pur t-test values indicated 

that null hypothesis (Ho) is rejected here and these districts have different practices 

in this regard. (Table 28.7(b))  

8 Training of Specific Crisis Events 

The ANOVA analysis results of this element showed that all districts 

havedifferentpractices about Training about Specific Crisis Events in Schools and 

rejecting null hypothesis (Ho). For Lahore and Rajan Pur t-test values indicated that 

null hypothesis (Ho)(Table 28.8(a)) is rejected here and these districts have different 

practices in this regard. (Table 28.8(b)) 

5.8 CONCLUSIONS 

 Conclusions based on Findings from the analysis of Data are presented here in 

this part of chapter-5, so that Discussions and recommendations for future may be given. 

Conclusions comprises over findings from three groups: A) District Education Officer 

DEO, B) Heads & Teachers of Secondary School, C) Students of Grade-X and cross 

sectional analysis of three categories of districts with respect to their literacy rate. 

 

 

 

 



248 
 

5.8 GROUP–A (DISTRICT EDUCATION OFFICERS (DEOs)) 

5.8.1 Conclusions based on implementation of Policy and Plan  

1. The overall analysis of DEOs regarding Plan implementation for crisis 

management shows that majority of them are going through the practice of 

implementing it. (Finding 5.4.1.(i)) 

2. It showed that most of them (DEOs) are giving policy guide lines to clusters‟ 

center head for managing crisis.(Finding 5.4.1(ii)) 

3. It was concluded that most of the DEOs are giving schedule of meeting to 

cluster‟s center head to see the upcoming crisis (Finding 5.4.1(iii)) 

4. Findings revealed that majority of the officers called meetings to highlight 

weak areas of schools and suggest remedial steps for the improvement of 

each school. (Finding 5.4.1(iv)) 

5. The findings regarding submission of post crisis report,DEOs have positive 

response fromHead of schools.(Finding 5.4.1(v)) 

6.  It is concluded that majority of them have the opinion that special 

committees have established at district and tehsil levels for handling 

crisis.(Finding 5.4.1(vi)) 

7. It revealed that most of the DEOs have positive attitude towards the role of 

SMC to help the schools in handling the crisis. (Finding 5.4.1(vii)) 

8. Districts from Category-I have responses almost towards strongly agree 

region.(Findings5.4.1(viii) 
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The Analysis of this section shows that DEOs are going through the practice of 

implementing the Policy and Plans of CM Road Map for crisis management in their 

districts, but how much & up to what standard they are taking output from it is the main 

query? Category-1 districts have better results as compare to others districts in this 

regard. 

5.8.2  Conclusions based on Crisis Response Team (CRT)  

1. The analysis of mean score of DEOs showed that less than half of the officers 

had opinion that they established a CRT at district and tehsil level. (Finding 

5.4.2(i) 

2. The analysis of the data revealed that majority of the DEOs had reservations 

that they give written instructions/guidelines to each member of the team 

about the function of crisis response team.(Finding 5.4.2(ii) 

3. The analyses revealed that majority of the officials are not clear that every 

team member knows his responsibility in crisis. (Finding 5.4.2(iii) 

4. The analysis‟s figures showed that most of the DEOs are confused about the 

role of media in managing the crisis. (Finding 5.4.2(iv) 

5. The mean analysis of DEOs reflected that more than fifty percent are not in 

the opinion to call the meetings at quarterly basis to see the progress of 

team(Finding 5.4.2(v) 

6. It is concluded that most of the DEOs are eager to see the performance of the 

team at the end of each year. (Finding 5.4.2(vi) 

7. Districts from Category-I have responses almost towards strongly agree 

region for crisis response team.(Finding 5.4.2(vii) 
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The overall analysis of this segment indicated that the officials are not clear 

about the actual picture of crisis response team and its working; and category-I districts 

have better responses as compare to others districts regarding CRT. 

5.8.3 Conclusions based on Crisis Management Plan (CMP) 

1. The analysis of the data concluded that most of the DEOs seem to give 

written guidelines/plan to each cluster center head for crisis management. 

(Finding 5.4.3(i)) 

2. The statistical calculations showed that most of the DEOs are in the favor 

that Plan indicates role of each member of the team in crisis.(Finding 

5.4.3(ii)) 

3. The figures in findings revealed that majority of the DEOs are at one point 

that plan clearly indicates what response will be needed in each emergency. 

(Finding 5.4.3(iii)) 

4. Districts from Category-I have responses almost towards strongly agree 

region for crisis response team.(Finding 5.4.3(iv)) 

5. This group data revealed that district officers agreed that they fulfilled their 

duty to give guidance to all the team members about crisis management. 

Districts from Category-I have responses almost towards strongly agree 

region in this regard. 

5.8.4 Conclusions based on Communication Network  

1. The mean value of DEOs about network of communication indicated that 

officers are in the favor tointer links of different department of the district for 

CM. (Finding 5.4.4(i) 
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2. The analysis of DEOs revealed that majority of the officials have network of 

communication of schools through liaison officer. (Finding 5.4.4(ii)) 

3. The data analysis revealed that most of the DEOs said that Head of school 

can communicate directly with all concerned people during crisis.(Finding 

5.4.4(iii)) 

4. It is concluded that most of the DEOs have liaison with Rescue 1122 of their 

team.  (Finding 5.4.4(iv)) 

5. Districts from Category-II have responses almost towards strongly agree 

region with respect to communication network(Finding 5.4.4(v)) 

Analysis about this factor seems to indicate that district officers and other 

concerned departments are connected through network of communication. Category-II 

districts are more towards strongly agree region. 

5.8.5  Conclusions based on Training and Maintenance of Team 

1. The data analysis indicated that most of the DEOs are supporting the training 

of Heads of schools to make them aware of handling the crisis. (Finding 

5.4.5(i)) 

2. It is concluded that majority of DEOs recognized that training 

developsdifferentmanagerial skills for team for managing crisis.(Finding 

5.4.5(ii)) 

3. The analyses showed that majority of the DEOs are in the favor of 

compulsory training of heads at least once in their life time.(Finding 

5.4.5(iii)) 
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4. The analysis revealed that a segment of DEOs is not in the favor of private 

organization‟s role for crisis management training.(Finding 5.4.5(iv)) 

5. The data analysis indicated that prominent numbers of officials are in the 

favor to check/verify moveable and fixed assets physically during the 

visits.(Finding 5.4.5(iv)) 

6. Districts from Category-I have responses almost towards agree 

region.(Finding 5.4.5(v)) 

Analysis reflects that training about CM is well accepted by the district officers, 

but they are reluctant to get help from NGOs etc. Districts from category-I have well 

prepared for training and maintenance 

5.8.6 Conclusions based on CM Training Courses (Practices) 

1. The analysis about feasibility of CM training in schools seems to be accepted 

in large numbers (Finding 5.4.6(i)) 

2. The data about therelevancy of training in school showed that majority of 

officials agreed with the statement.(Finding 5.4.6(ii)) 

3.   The findings of statement about the revision of training courses reflects that 

these are updated only sixty out of hundred.(Finding 5.4.6(iii)) 

4. Analysis showed that budget provision for crisis management is not provided 

in this head account.(Finding 5.4.6(iv)) 

5. Districts from Category-I have responses almost towards feasibility of CM 

training/courses at school.(Finding 5.4.6(v)) 



253 
 

The overall analysis of this section indicated that DEOs are confused about the 

execution of training in schools. As far as districts are concerned category-I has more 

feasibility than other two categories. 

5.9 GROUP- B (HEADSOF SCHOOL AND TEACHERS) 

5.9.1 Conclusions based on CM Plan at School 

1. The mean value of heads and teachers indicated that majority of schools have 

plan according to district policy.(Finding 5.5.1(i)) 

2. The analysis of data concluded that most of the heads and teachers are in the 

view that at school level, head is responsible for planning and coordinating 

the CM activities.(Finding 5.5.1(ii)) 

3. The mean value of heads and teachers indicated that they are in the favor that 

school reviewed its policies taking feedback from teachers, students, parents 

and community.(Finding 5.5.1(iii)) 

4. The overall analysis regarding head‟s role revealed that head has the 

responsibility as a leader in school for CM.(Finding 5.5.1(iv)) 

5. On the basis of mean value it is concluded that most of the head and teachers 

are in the favor that head can manage the crisis with his own style of 

management.(Finding 5.5.1(v)) 

6.   Districts from Category-I have responses towards agree region.(Finding 

5.5.1(vi)) 

The data analysis shows that Crisis Management Practices are carried out at 

school level, under the leadership of school head. Category one districts is ahead. 
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5.9.2 Conclusions based on Crisis Response Team (CRT) 

1. It is concluded that majority of the heads and teachers have the opinion that 

every school had crisis response team for managing the crisis.(Finding 

5.5.2(i)) 

2. The analysis of data revealed that most of the heads give specific framework 

for school to handle the crisis.(Finding 5.5.2(ii)) 

3. The overall analysis of heads and teachers revealed that majority of the heads 

give written instructions to each member of the team about the function of 

crisis response team.(Finding 5.5.2(iii)) 

4. The analysis leaded that most of the heads and teachers were in the favor of 

involvement of non-teaching staff in the team,(Finding 5.5.2(iv)) 

5. The mean value reflects that most of the heads and teachers want to make 

SMC‟s members as a part of CRT.(Finding 5.5.2(v)) 

6. The data analysis concluded that majority of heads and teachers are in the 

favor that CRT has the responsibility to check/verify the functional facilities 

in school. (Finding 5.5.2(vi)) 

7. Districts from Category-II have responses towards strongly agree region.  

(Finding 5.5.2(vii)) 

Analysis about the CRT indicate that majority of schools have Crisis Response 

Team, working with the help of non-teaching staff and SMCs members. Category wise 

districts from second category have edge over others.    
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5.9.3 Conclusions based on Awareness / Communication about CM 

1. The analysis of the data concluded that majority of the Heads have different 

communication channels for community and society for CM.(Finding 

5.5.3(i)) 

2. It is concluded that school heads have strong network of communication to 

different units of departments to see over the crisis. .(Finding 5.5.3(ii)) 

3. The analysis concluded that head and teachers seem to have a network of 

communication between DEO office and schools through Liaison 

officer.(Finding 5.5.3(iii)) 

4. This may be concluded that heads and teachers were in the favor that head is 

responsible for promoting safety within and outside the school.(Finding 

5.5.3(iv)) 

5. The findings revealed that awareness about crisis is given to all students in 

general, head boys and Scouts specific.(Finding 5.5.3(v)) 

6.  Districts from Category-III have responses towards strongly agree region. 

(Finding 5.5.3(vi)) 

 Analysis of this set of data reflects that there is a proper system of 

communication and giving awareness to students about Crisis. Districts from category-

III have better communication system as compare to others.   

5.9.4 Conclusions based on Training, Practice and Evaluation of CM 

1. The mean score indicated that most of the heads are not involved in training 

and refresher courses of crisis management at quarterly basis.(Finding 

5.5.4(i)) 
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2. It reflected from the findings that most of the heads wanted to review the 

performance of the team twice in a year.(Finding 5.5.4(ii)) 

3. The data reflects that most of the heads are reluctant to give feedback report 

after each crisis to the authorities.(Finding 5.5.4(iii)) 

4. The analyses showed that most of the head carried out practices during 

different functions in school to handle crisis.(Finding 5.5.4(iv)) 

5. This segment of data revealed that most of the schools are involved in giving 

training to students for CM.(Finding 5.5.4(v)) 

6. The analysis of this factor indicated that in majority of the schools PTI, fixed 

responsible for managing crisis in play ground during sports and 

games.(Finding 5.5.4(vi)) 

7. Districts from Category-III have responses towards strongly agree 

region.(Finding 5.5.4(vii))  

The set of analysis about training to handle crisis at schools, showed mixed 

responses majority of heads is not walling to go through any training at school. Districts 

from Category-III have responsestowards strongly agree region. 

5.9.5 Conclusions based on Basic Training of Specific Crisis Events 

1. The data of this item concluded that head and teachers did not go through the 

training to handle the flood.(Finding 5.5.5(i)) 

2. The analysis indicates that majority of heads and teachers did not have the 

training of rescuing in earthquake.(Finding 5.5.5(ii)) 

3. The analysis concluded that most of the heads and teachers did not have the 

training of rescuing from building collapse.(finding 5.5.5(iii)) 
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4. The data analysis reflects that majority of heads and teachers did not have the 

training to handle the terrorist attacks (Finding 5.5.5(iv)) 

5. The statistics of data indicated that majority of heads and teachers did not go 

through the training to handle suicide attempts.(Finding 5.5.5(v)) 

6. This data group concluded that most of the heads and teachers have no 

training to manage electric shock.(Finding 5.5.5(vi)) 

7. The analysis reflects that majority of heads and teachers have the training to 

handle the fire break out. (Finding 5.5.5(vii)) 

8. The outcome of the analysis showed that most of the heads and teachers did 

not have the training of handling weapon display incidents.(Finding 

5.5.5(viii)) 

9. This group of data of heads and teachers has dominant view that they have 

gone through the training of controlling the gas leakage incidents.(Finding 

5.5.5(ix) 

10. Districts from Category-III have responses towards yes region (Finding 

5.5.5(x)) 

The overall analysis of this section showing that basic training about specific 

crisis events is not given in schools. Category-III districts showed greater mean value. 

5.9.6 Conclusions based on Management Styles of School Heads 

1. The set of data from heads and teachers showed that they are prominently in 

the favorto use Autocratic style of management for managing crisis. (Finding 

5.5.6(i)) 
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2. The analysis of data concluded that majority of heads and teachers thought 

Democratic style is not important to handle crisis. (Finding 5.5.6(ii)) 

3. The conclusion of data seems to be showing that Bureaucratic style is very 

important for some of the heads and teachers.(Finding 5.5.6(iii)) 

4. The data set indicated that some of the heads and teachers are in the favor 

that Laissez -Faire style is not important to handle crisis.(Finding 5.5.6(iv)) 

5. Districts from Category-III have responses more towards important 

(Autocratic Style) of management (Finding 5.5.6(v)) 

 This is concluded on the bases of data analysis that majority of the head and staff 

are in the favor that Autocratic styles is more feasible than others for crisis management. 

Similarly category-III districts are also agreed to apply Autocratic styles of management. 

5.9.7  Conclusions based on Crisis Management Models  

1. The values of data achieved through the analysis showed that majority of 

heads and teachers dominantly accepted that Prevention, Preparedness, 

Response and Recovery (PPRR) Model is very important to handle the 

crisis.(Finding 5.5.7(i)) 

2. The data analysis showed that less than half of the heads and teachers are in 

the opinion that Situational Crisis Communication Theory (SCCT) Model is 

very important to deal the crisis.(Finding 5.5.7(ii)) 

3. The data analysis lead to the conclusion that some of the heads and teachers 

have the opinion that Recognition, Response, Recovery and Investigation 

(RRRI) Model is very important to handle the crisis.(Finding 5.5.7(iii)) 
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4. The analysis of means showed that overwhelming heads and teachers seem to 

said that Prediction, Prevention, Preparation and Response (PPPR) Model is 

very important to handle the crisis.(Finding 5.5.7(iv)) 

5. Districts from Category-II have responses more towards important (PPPR) 

model of crisis management (Finding 5.5.7(v)) 

 The overall analysis of the means revealed that majority of heads and teachers 

and category-II are in the opinion that for crisis management “Prediction, Prevention, 

Preparation and Response (PPPR) Model” is said to be more feasible than others. 

5.9.8 Conclusions based on CM Training Courses (Practices) 

1. The analysis about feasibility of CM training in schools seems to be divided 

into two parts, one is accepted and other not.(Finding 5.5.8(i)) 

2. The data about therelevancy of training in school showed that majority of 

officials said it is fifty/fifty chances. (Finding 5.5.8(ii)) 

3.   The findings of statement about the revision of training courses reflected 

that these are updated one fourth of the times.(Finding 5.5.8(iii)) 

4. Analysis showed overall response that budget provision for crisis 

management is not provided in this head account. (Finding 5.5.8(iv)) 

5. Districts from Category-II have responses more towards the range of less than 

50 % feasibility of training practices at school (Finding 5.5.8(v)) 

The data analysis about the execution of training at school revealed the sorry side of 

picture that its feasibility to run is less than fifty for districts also. 
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5.10 GROUP-C (STUDENTS OF GRADE-X) 

5.10.1 Conclusions based on Awareness about Crisis at School  

1. The data value of mean concluded that most of the students are not informed 

about crisis in school assembly.(Finding 5.6.1(i))  

2. It is concluded that many of the students have the opinion that they were told 

by the teachers in class how to avoid from crisis.(Finding 5.6.1 (ii)) 

3. The data values showed that prominent number of students in the view that 

there is no system of alarm to inform about crisis in schools. (Finding 5.6.1 

(iii)) 

4. Districts from Category-III have responses more towards the range Yes 

option. (Finding 5.6.1 (iv)) 

 The data emerged from the analysis that there is no proper system of creating 

awareness about crisis to students, even most of the students don‟t know about the 

Rescue service 1122. Similarly districts from categories-I &II have the same response. 

  5.10.2 Conclusions based on Security measures about Crisis at School 

1. This is the mean value which indicated that most of the schools carried out 

the practice of dayboy at main gate for visitors. (Finding 5.6.2(i)) 

2. The mean value of data set conformedthat most of the time first aid facility 

made available when needed in schools. (Finding 5.6.2(ii)) 

3. The analyses of this segment showed that majority of the students were 

agreed that their school bags searchoften for illegal items/things. (Finding 

5.6.2(iii)) 
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4. Analysis of the data revealed that Chalia, paan, cigarette and gutka are 

available in their school. (Finding 5.6.2(iv)) 

5. The data values showed that prominent number of students were in the view 

that there is no system of alarm to inform about crisis in schools. (Finding 

5.6.2(v) 

6. Districts from Category-I have responses more towards the range Yes 

option.(Finding 5.6.2(vi)) 

 This segment of data analysis gave idea that some safety measures are taken in 

school for avoiding crisis as in districts also. 

5.10.3 Conclusions based on Physical punishment in School 

1. The opinion of students about punishment, data indicated that they are 

punished in schools physically. (Finding 5.6.3(i)) 

2. This data set reflects alarming conclusion that most of the students thought 

about suicide due to teachers‟ punishment. (Finding 5.6.3(ii)) 

3. Districts from Category-II have responses more towards the range Yes option. 

(Finding 5.6.3(iii)) 

 The overall view of this set of data reflected the analysis that students are physically 

punished and even they thought about committing suicide, and districts are also have 

response in Yes. 

5.10.4 Conclusions based on Academic Functioning 

1. The statistical operations of data revealed that majority of the students got 

academic books at the start of their academic session. (Finding 5.6.4(i))     
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2. This is also concluded that most of the students have finished their syllabus 

in time last year.(Finding 5.6.4(ii))   

3. The mean score of data indicated that students have all subject teachers to 

teach in their schools.(Finding 5.6.4(iii))    

4. In this group of information it seems that most of the schools have Science 

Equipment in laboratory to perform practical work.(Finding 5.6.4(iv) 

5. Districts from Category-III have responses more towards the range Yes 

option.(Finding 5.6.4 (v))  

 The summary of analysis for this segment of responses revealed that as for as 

academic facilities are concerned schools have sufficient services and resources to 

facilitate the students and categories wise also.   

5.10.5 Conclusions based on Sports and Games activities 

1. The data analysis of this factor showed that most of the students are in the 

opinion that they have safe play grounds. (Finding 5.6.5(i))    

2. This concluded that dominant number of students has the statement that first 

aid during play is not available when someone gets injured.(Finding 5.6.5(ii))    

3.  The most of the students have the opinion that there is no concept of training 

to make you safe in playground.(Finding 5.6.5(iii))    

4. Districts from Category-I have responses more towards the range Yes 

option.(Table C5).(Finding 5.6.5(iv))    

The summary of the group analysis indicates that if playground is available to 

play than medicine in case of injury and training to make one safe is not provided. 

Category-I showed better facilities as compare to other districts.  
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5.10.6 Conclusions based on Availability of Functioning Facilities 

1. The analysis of the data showed that most of the students thought that their 

schools have proper toilet block.(Finding 5.6.6(i))    

2. The analysis of this statement concluded that majority of the students have 

the clear opinion that there is no concept of CCT camera system in their 

schools.(Finding 5.6.6(ii))   

3. The value of mean concluded that dominant group of students gave statement 

that filtered drinking water is not available in schools. (Finding 5.6.6(iii))  

4. Districts from Category-I have responses more towards the range Yes 

option.(Finding 5.6.6(iv)) 

 The overall analysis about functional facilities in schools presented gloomy 

picture, as if toilets are provided the clean drinking water and CCT cameras are not 

available, which is a serious concern with respect to students‟ health and security, 

districts from category-I have better facilities then others. 

5.10.7 Conclusions based on Crisis Response Team 

1. It is concluded that majority of the students stated that they are not part of 

any CRT in school.(Finding 5.6.7(i))   

2. The set of data revealed that most students explained that they never 

remained part of any drill/practice for crisis management. (Finding 5.6.7(ii))   

3. The analysis of data presented that there wereno „REDCRECENT‟ team 

visited the school. (Finding 5.6.7(iii))   

4. The analysis of data reflects that most of the students thought they can bring 

pistol and knives in school.(Finding 5.6.7(iv))   
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5. Districts from Category-II have responses more towards the range Yes 

option.(Finding 5.6.7(v))   

 The overall analysis reflects that there seems to be no concept of Crisis Response 

Team (CRT) in school from student‟s observation, and more serious act is that students 

can bring harmful and dangerous items in school which is not ignorable due to senior 

level of students; in this regard category-II districts are ahead from other districts. 

5.10.8 Conclusions based on Training of Specific Crisis Events 

1. Analyses of the data indicated that almost all the students were in the opinion 

that they never involved in any training of managing flood crisis in 

school.(Finding 5.6.8(i))   

2. The analysis showed that most of the students were not involved in the 

training of rescuing in earthquake.(Finding 5.6.8(ii))   

3. It is concluded that majority of the students were not trained to handle 

incidents of building collapse. (Finding 5.6.8(iii))   

4. The data set gives analysis that mostly students are not involved in training of 

handling terrorist attacks.(Finding 5.6.8(iv))   

5. In this set of data analysis prominent number of students had no training to 

handle the suicide attempts. (Finding 5.6.8(v))   

6. The analysis of the data revealed that majority of the students has no training 

of handling the electric shock at school.(Finding 5.6.8(vi))   

7. The mean value of data showed that most of the students attended the 

training to handle fire break out.(Finding 5.6.8(vii))   
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8. Analysis of data set showed that students were not trained to handle crisis of 

weapons display in school.(Finding 5.6.8(viii))   

9. The data revealed that more than half of the sample have the  training of 

handling gas leakage incidents.(Finding 5.6.8(ix))  

10. Districts from Category-I have responses more towards the range Yes 

option.(Finding 5.6.8(x))   

 The overall analysis of this segment of specific training event students only 

attend training of fire broke out and gas leakage, other remained unattended.(Sr.6 & 8) 

whereas category-I districts have better than other in this regard. 

 

5.11 DISCUSSIONS 

The findings and conclusions of this research study aimed to reply a main 

research question and six sub questions to achieve the primary objectives of this research 

work. The first purpose of the study was focused to “examine the current practices of 

Crisis Management in Secondary Schools”. For this task two research questions were 

targeted as signboards to keep the study on track.  

To examine the current practices of crisis management in secondary schools, the 

data was collected from three different groups of the population, to see what is going on 

in public sector‟s schools with respect to crisis management, regarding policy & plans, 

Establishment of Crisis Response Team (CRT) to handle the crisis, working, training and 

other daily routine activities to anticipate the crisis in advance. As the sample of the study 

comprises over three segments i.e. Administration (DEOs), Management (Head and 
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Teachers) and Clients (Students) so the discussion of this study will be carried out along 

with these three groups of the sample. 

5.12  EXAMINE THE CURRENT PRECTICES OF CRISIS 

MANAGEMENT 

 
The District Education Officers are placed at administrative level where they 

make policy and plans to conduct „crisis management processes‟ for their districts as 

required.  

Analyses and conclusion of this part showed that, DEOs are going through the 

practice of implementing the policy, developing plans as required in the districts 

according to the Chief Minister‟s Road Map. They have communication channels to 

coordinate with other departments of the district, and there is also a CRT at district level, 

headed by EDO, this supports the point of view of Coombs and Holladay, (1996) about 

the communication channels used by head of an organization to effectively carry on the 

process of crisis management in his organization,but DEOs are confused about its 

working at district level and training sessions in schools, which is contradict to the 

responsibilities showed by Huang (2006) for crisis response team (CRT) to handle the 

crisis. This showed that officers are not actually involved practically in the process.The 

overall comments received about the crisis management practices at district level seem to 

conclude that the group of DEOs is not satisfied with the development, objectives and 

execution of the CRT or they are not willing to do so, (Findings, 5.4.2). It also indicated 

that there is no concept of crisis management process at district level, opposite to the 

statement of Hotho and Pollard (2006) discussed the advantages of crisis management 

process for an organization. 
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Let start here: The main portion of the study sample comprises over the school 

heads and teachers, their responses about CM at school level reflected that crisis 

management practices are part of their schoolsactivities; they have CRT in schools 

comprised over teaching and non-teaching staff under the leadership of school head. 

They work through strong network of communication creating awareness among the staff 

and students about crisis in school.  This is same as (Coombs, 2007) said that process of 

crisis management underlines strategy and techniques to communicate during and after 

the crisis 

The response showed that the element of training in general and for specific 

events seemed to be missing, (Finding 5.5.4(i)).As heads of schools are not going through 

any training regarding crisis management during their whole services. Similarly the 

students replied that there is no concept of crisis management training in schools at all. It 

is quite different from the point of view presented by (Flynn et al, 2011) on the 

importance of training especially for the area of social sciences  included that only 

knowledge is not sufficient for managing crisis but  it also required training to handle 

crisis effectively. Another way the study‟s findings clearly opposite to the  support given 

by Federal Emergency Management Agency (FEMA,2014) described that training is the 

mandatory component of crisis management without that the concept of crisis 

management cannot be completed. 

The clientele part of the sample, students spoke through their responses about the 

current practices of crisis management,which is serious concern with respect to students‟ 

health and security that there is no proper system of creating awareness among the 

students about crisis. This situation is one eighty degree opposite from the opinion given 
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by Weick (2001) about the role of awareness/prior information and knowledge of crisis 

which make the decision making quite effective to manage the crisis situation.Theresome 

safety measures are taken to avoid crisis,no concept of Crisis Response Team (CRT) in 

schools for students eventheydon‟t have the knowledge about Rescue 1122. This is also 

an astonishing fact that practices of crisis management are going on without proper 

concept of CRT, which is contradict to the wordings of Erika H. James & Lynn P. 

Wooten (2005) that CRT/CMT is the basic unit of workforce  to foresee, handle and 

rescue  during and after the crisis. It is the backbone of any crisis response body. These 

and other sources of potential crisis are there in schools including lack of clean drinking 

water, proper toilet facilities and CCT cameras. (Finding 5.6.6(ii & iii)) .This is not only 

to give way to the crisis to happen itself but also make the learning of students difficult in 

schools which have improper functional facilities as pointed out by Shami and Hussain 

(2005) .  

The alarming point of concern is that students are physically punished (Corporal 

Punishment) for their mistakes and so that majority of them even think about committing 

suicide which is a potential source of any crisis. (Finding 5.6.3(ii)), this is similar to the 

fact which pointed out by Kennedy (1995) that parents and teachers are found in the 

favor of corporal punishment, which is alarming as far as the crisis management is 

concern.Itis also interesting to note that most of the information regarding crisis 

management practices, at upper two levels (district and school) look like smooth but the 

third part (students) break it in different way that they have no knowledge of crisis, no 

involvement in any crisis management team and not remained part of any training to 

handle crisis in school.  
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5.13 CURRENT SITUATIONAL ANALYSIS 

 The ongoing efforts to bring the country back to its peaceful situation are not hard 

to understand. Every segment of society putting its effort to make the process smooth, 

effective and result oriented. At the same time the department of Education in general and 

specifically School education department putting lot of resources through planning and 

implementing plans to make schools safe for students, staff and other stakeholders. 

(NO.SO (IS-II) 3/09/2014 (Education) LHR. 16 Dec.2014) 

In past it was thought that schools are the place where our future is nurturing and 

education is basically a process of teaching and learning, which goes through the 

progression of acquiring and disseminating knowledge in a delicate way, but now 

paradigm change has occurred. We the teachers and students together have to work for 

the safe school campaign. For this purpose government has taken many important steps to 

make schools comfortable, peaceful and attractive place for students and parents to send 

their children without any fear. (NO.DD (M) Security/Vol-V/2014)  

National Disaster Management Authority (NDMA) and provincial disaster 

authority (PDMA) have separated chapters in their Policy manuals to support, guide and 

help education department for crisis management. Directorate of Staff Development 

(DSD) has signed a MOU with Director General Emergency Services (Rescue Service 

1122) Punjab for developing teams and training school teachers for crisis management at 

school level. Every school has its own plan and crisis response team to avoid, mitigate 

and deal the crisis situation. (National Disaster Risk Reduction Policy 2012/4.6)      
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Through School Safety Campaign and Community Emergency Response Teams 

(CERTs) Rescue Service 1122 and Civil defense departments are trying hard to trained 

all teachers and students to handle the crisis situation at their own efforts.  

Despite all these efforts the teacher community is reluctant to do their job with 

these extra assignments. They always try to exert pressure on government through the 

teacher union for their own benefits only. The main problem for crisis management and 

its process is the availability of funds. There is no budget account for crisis and 

emergency management, the proverb money makes work is well fit for this scenario. 

There is no concept of monitoring and evaluation for schools with respect to crisis 

management practices, even emergency equipment like fire extinguisher, first aid box, 

alarm and others are not available if available may not be usable at the time of crisis due 

to lack of in time service and maintenance. (Findings: 5.5.5 (1)) 

Secondary schools are institution where our young (teenagers) are trying to find 

their identity with relations to others. According to Erickson (1963) “the stage of 

important events (social relationship, 12-18),whose outcome has two way narrative. 

Teens need to develop a sense of self and personal identity. Success leads to an ability to 

stay true to you, while failure leads to role confusion and a weak sense of self”. So if they 

got training to handle crisis situation at their early stage of life they will become self-

confident and resource of nation in terms of skilled humans for future, otherwise may be 

source of any crisis to transpire.  The trained and skilled personals (teachers & students) 

of high school may also be helpful after school hours at their living place which may 

make their personality more productive and self-esteems in the society. 
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After 16
th

 December, 2014 the nation gone through the real shock of his life, which made 

the country awaken from unconscious sleep. Millions of rupees have beenspending on the 

safety and security of educational institutions along with others, perhaps this may be the 

time to rethink about our children and future generations to come in a safe Pakistan. 

Crises are not only occurred physically but also developed and become matured 

psychologically before we come to know. 

 The actual dilemma is that we always have reactive approach instead of proactive 

and so tried to wait the occurrence of crisis not of avoiding or mitigating it. ((Daily 

Dawn, Sept 01, 2015)).  

Our schools may be safe apparently but we have to make them safe from all sides, 

like social, cultural, and ideological fronts. Everyone has to play his role as a parent, 

student and the best role which available that is the role of a teacher, this is most 

challenging one.  Teacher requires being vigilant about his students in schools and 

outside too. A trained teacher for his profession may make the nation strong to face 

difficult situations and tackle crisis situation easily.   

 

5.14 ANALYSIS OF THE CONCEPTS & TRENDS OF 

CONTEMPORARY ADMINISTRATIVE STYLES OF SCHOOL 

HEADS FOR CRISIS MANAGEMENT 

 
To analyze the concepts and trends of contemporary administrative styles of 

school heads for crisis management the main focus was aimed to find out the answers of 



272 
 

research questions regarding management styles, importance, and relevancy of SMT for 

crisis management in schools. 

At school level the responses of the heads and teachers indicated that they adopt 

all management styles for handling crisis, but majority of the sample seemed to use Auto 

cretic style of management for handling crisis in schools. As far as the opinions about the 

importance of CM model are concern it seem to merged for “Prediction, Prevention, 

Preparation and Response (PPPR) Model” to handle crisis. (Finding 5.5.7(iv))the same 

results were founded by Coombs, (1999b) and Seeger (et al., 2003) that the presented 

model was more accepted by the respondents for managing crisis as compare to any  

other.  

The relevancy of the School Management Training (SMT) for handling crisis at 

schools looks like apart from each other as the four basic elements: Feasibility to 

practices in schools, Relevancy to school managerial practices, Regular Up gradation, 

Budget Provision for CM have low mean and standard deviation which showed that one 

fourth of the sample is not hopeful about its execution (implementation) at school level.  

5.14.1 Effects of Crisis Management Practices 

If we see the effects of crisis management practices especially in Secondary 

Education, the story tells us alarming facts as mention here:  

1. The administration (DEOs) and Management (Heads) of school are away from 

the actual practices of crisis management and so they are unaware about the 

modern concepts and techniques of handling crisis. 

2. There is no concept of training /drills at school level about crisis management, 

which showed that the crisis response team may not exist there. 
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3. There is lack of awareness campaign in schools which causes lot of problems 

and becoming the source of any potential crisis. 

4. Students are not involved in any activity regarding crisis management process; 

therefore these may become liable for school administration at any time. 

5. Even though Corporal punishment is banned, but it found routine practice in 

schools which indicated and actually became potential crisis more than once 

in future. 

6. Due to crisis mishandling in schools with other factors the dropout ratio 

remained high. This part of discussion shows that the dropout ratio is similar 

to the report generated by UNICEF in 2007 which indicated that more than 

50% of the school going children could not able to continue their studies up to 

primary level and they left the school without completing first tier (Primary) 

of education.   

7. There is no checking system in schools for monitoring /stopping dangerous 

articles to bring in school.  

 

5.15 COMPARISON OF THREE CATEGORIES OF DISTRICTS 

(Crisis Management Practices) 

 
When we see the results of this study from the three groups of districts (with 

respect to literacy rate) as Category-I, Category-II, and Category-III, it indicated the 

following facts and trends. The whole study was comprises over 22 factors and 106 sub 

factors through which the objectives of the study was planned to achieve. For this 
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purpose analysis were made by getting the response from three groups of respondents, 

DEOs, Head & Teachers and Students. 

5.15.1 Responses from DEOs 

i. The overall results more a less are similar for three groups of districts with 

respect to the following factors: Policy & Plans, Crisis Response Team, and 

Network of communication.  

ii. Category-I districts have better results regarding Training & Maintenance and 

CM training courses  as compare to other two groups of districts (Findings 

5.4.5(vi) & 5.4.6 (v)) 

5.15.2 Responses from Head and Teachers 

i. This group of respondents has the same results as the previous one of DEOs 

had. No appreciative difference found and the only thing which is noticeable 

the better training practices/Evaluation of category-III & I districts as compare 

to category-III districts. (Findings 5.5.4 (vii)) 

5.15.3 Responses from Students of Grade-X 

i. The group of students also has the same response with respect to awareness 

about crisis, academic functioning, crisis response team drills, and training of 

specific events for three groups of districts. 

ii. This group has some results which are different from others slightly not so 

broad. These included the safety measures, corporal punishment, sports 

&games and training of specific events. In this regard category-I districts have 

better results as compare to others two. (Findings 5.6 (2(v), 3(iii), 5(iv) & 

8(x)). 
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This all discussion on the bases of analysis, findings, and conclusions indicated 

that Category-I districts have better practices of crisis management as compare to other 

districts of the province of Punjab. 

5.16 CROSS DISTRICT ANALYSIS  

5.16.1 Responses from Head and Teachers 

The overall cross district analysis through ANOVA showed that all the district 

more a less have same set of crisis management practices regarding different elements 

of crisis management, therefore Ho is accepted in this case. 

The second analysis of cross district through the technique of t-test showed that in 

all the cases Ho is rejected so district Lahore and Rajan Pur have different crisis 

management practices regarding all elements of crisis management in this study.   

5.16.2 Responses from Students 

The responses from students in overall cross district analysis through ANOVA 

showed that the district have mix set of crisis management practices regarding different 

elements of crisis management. This may be the true picture of the practices going on 

in the province of Punjab. It is due to training of teachers, available facilities and the 

districts‟ own standing regarding infrastructure and human resources.     

The second analysis of cross district through the technique of t-test showed that in 

all the cases Ho is rejected so district Lahore and RajanPur have different crisis 

management practices regarding all elements of crisis management in this study. It is 

obvious that this is difficult to compare the two districts with respect to crisis 

management practices which are actually indirectly linked with other practices of 

training, monitoring, and availability of all type of resources in these districts.  



276 
 

5.17 TO PROPOSING A SET OF STRATEGIES FOR CRISIS 

MANAGEMENT AT SECONDARY LEVEL 

 
After going through the data analysis, findings and Cross district analysis a set of 

strategies in the pursue of the third objective of the study, has proposed here for 

managing crises in secondary schools, which is going to be presented/elaborated here in 

this last segment of discussion, comprises over the following key elements.  

 Establishment of CRT  

 Support from other management groups of district and tehsil level 

 Data collection, analysis(Informative network) 

 Processing and analysis of data 

 Training and practices 

 Monitoring and Evaluation  

5.17.1. Set of Strategies for Crisis Management for Secondary School Heads 

  After all the hard work and efforts put in by the researcher in this study at last he 

tried to purpose a set of strategies for managing crisis at secondary school level for 

school heads.    

Keeping in view the study‟s recommendations, the set of strategies for secondary 

school heads to handle crisis with its purposes is presented here. 

  The main purposes of this proposed set of strategies are given below: propose 

1) To ensure safety of students, staff and school. 

2) To keep the processes of teaching/learning continue. 

3) To develop/maintain the culture of safe school. 
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 Keeping in view the recommendations of the study, the set of strategies for 

secondary school heads to handle the crisis presents here. 

1. Administrative and Judicial Support:  

Education is a delicate process. The department with respect to its nature 

developed for teaching and learning purpose only and there is no force within this 

department which can forcefully handle the crisis situation when needed. Most of the 

time in crisis situation Police and legal support require at the spot. (Findings 5.4.3 (4))& 

(Findings 5.5.3 (4)). For this and many other reasons, in this set of strategies, support 

from this part of district administration is made compulsory for the efficient and 

effective working of this set. The main responsibilities of this group of district 

administration included the following: 

i. Give support in all forms, legal, administrative and police force when needed. 

ii. Provide immediate justice support. 

iii. Provide legal protection to the school staff and CR Team members. 

iv. Guidance at highest level about different legal issues regarding Crisis 

Management.   

2. Executive District Officer (Education):  

Executive District Officer (Education) is the chief head of the Department; all the 

administrative and working affairs carry on under the supervision and control of this 

person. He also works as a coordinator and facilitator between the district authorities and 

his own department. He has the authority and responsibility to monitor and evaluate the 

working of all Crisis Response Teams of his district, (Devolution of Powers, 2001). The 

other role and responsibilities of EDO (Education) are listed here: 
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i. To form and review district-wide policies regarding crisis management.  

ii. Guide and instruct DEOs and Heads of school for managing the crisis at 

school level. 

iii. Giving role and responsibilities to DEOs and school heads to handle the 

crisis. 

iv. To act as a Spokesperson of the department at Provincial level. 

3. District Education Officer (Secondary):  

 He is the head of Secondary Education at district level. All the activities 

regarding smooth running and conduction remain under his administrative control. He 

has the responsibility to execute all the instructions and plans for handling crisis in 

secondary schools through head of secondary schools, (Devolution of Powers, 2001).  

He has the following duties to perform while managing crisis. 

i. Acting as liaison officer between EDO‟s office and secondary schools 

regarding policy and plan for crisis management 

ii. Providing framework for managing crisis at district level 

iii. Ensuring conduction of training and evaluating the team performance on 

monthly basis 

iv. Communicating with school heads through cluster center heads for effective 

management of crisis 
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4. Head of Secondary School: 

 At school level, head of the school plays a vital role of a leader. He is responsible 

to make sure the smooth running of academic affairs and also to control any odd 

situation of crisis in his school with his team members. He has the authority and 

responsibility to make CRT in his school and give framework to carry on the practices of 

crisis management. As a leader of the team he can directly get administrative and legal 

support from local departments of the district. The important and critical role and 

responsibilities of school head are drafted here: 

i. Establish a Crisis Response Team and work with the team to develop a 

school crisis plan to manage crisis at school level.  

ii. Develop a clear channel of communication in the school and clearly indicates 

who will be responsible in absence of head in case of an emergency. 

iii. Having all the knowledge about school, regarding school building and 

grounds, including the civil and mechanical infrastructure, as well as the 

local community. 

iv. Communicate andensures that all staff members understand the school‟s 

crisis management plan and specifically the responsibilities of CRT 

members‟ in the event of a crisis. 

v. Creating awareness among the students and staff about crisis and its 

handling. 

vi. Communicating the parents and other stakeholders that school has a well-

developed Crisis Management Model (CMP). 
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5. Crisis Response Team (CRT): 

The Crisis Response Team is the main body to control the crisis situation under 

the leadership of school head. The main objectives of the team are to collect data 

regarding future crisis, analysis the data and develop plan accordingly to mitigate or 

avoid the crisis. In this process the team has support from Society Community, 

SMCs&Stakeholders, Media, Emergency Services, (Police-15, Rescue-1122, and 

Firebridge-16). Last but not the least is the execution of the plan to handle the crisis in 

school. The Crisis Response Team (CRT) has the following responsibilities. (PDMA, 

2011) 

i. Developing a written protocol to manage/handle crises in school.  

ii. Collecting and analyzing data to establish a systematic approach for 

managing crisis. 

iii. Giving orientation to staff about procedures and training to fulfill assigned 

roles, including conducting table-tip simulations and practice drills.  

iv. Creating awareness to students, staff, and community on crisis management 

and its avoidance. 

v. Preparing report of crisis events at the conclusion of each crisis episode to 

critique the effectiveness of the school‟s crisis management plan.  

vi. Getting support and professional assistance from Emergency services to train 

the team members and staff in schools. 

vii. Arranging/conducting workshops after the quarterly monitoring report from 

DM office cell, of the crisis management plan and conducting related updated 

staff training to remove the weak and gray areas. 
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6. Training of Crisis Response Team: 

 For any team or group, component of training is most important, which brings 

the team on advance steps of working and able them to learn modern techniques and 

methods to work efficiently and effectively. For this purpose they support from 

Emergency services and DSD representatives in summer vacation for three to four days. 

The progress of the team will be monitored by the head of school at monthly bases. The 

training of the team will be focused on the following skills to be developed. (Findings 

5.5.8 (1) & (2)) 

i. Working as a single unit (a Team) 

ii. Analyzing the situation 

iii. Decision making 

iv. Coordination among the members and departments  

7. Monitoring/Evaluation Report of CRT (DM-Cell): 

 To get effective and in time results it is necessary to have a check and balance 

system in any organization or group. For this very important element, in the given model 

a third party monitoring and evaluation system has purposed. In this way 

theMonitoring& Evaluation Assistants (MEAs), from District Monitoring Cell will visit 

the school after every three months (quarterly) to see the progress and working of the 

team and will report to the EDO (Education) through his office (Spillan, 2003).The 

Evaluation of the team will be based on the functioning and availability of the following 

indicators: 

Checking of Crisis Management Plan of school   
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i. Overall school building‟s physical condition (maintains, repair and 

renovation etc.)  

ii. Safety measures (complete boundary wall, security at main gates, proper 

electricity wiring and availability of fireextinguishertools etc.) 

iii. Facilities of drinking water, First aid and toilet block with water facility 

available 

iv. To see the working of alarm/emergency bill in school during crisis and drills. 

v. To see the progress of the team through the documentation and written 

protocol for the team members. 

vi. To see the entry and exit points protection physically. 

 

5.18 EXPERT OPINION (Report about Proposed Set of Strategies) 

 To see the Validity/Feasibility of the proposed set of strategies for Crisis 

Management in actual environment of school education department at secondary school 

level,expert opinion was taken from a panel of experts. Keeping in view the 

development and execution of the proposed set of strategies, the panel of experts was 

developed by two groups. These were 1) Experts from academic institutions and 2) 

Experts from the field of school education department. These were 11 in total (3 from 

University and 8 from School Education Department); (Apendex-8).The detail is given 

as in Table: 5.1 
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Table: 5.1 (Expert Panel) 

 

Sr. # School/Institution/Department 
Number of 

Experts 
Male/Female 

1 University 3 2/1 

2 School Education Department (EDOs, DEOs) 4 2/2 

3 School Education Department (Senior Heads) 4 3/1 

 

 To analyze the feasibility and validity of the proposed set of strategies, a 

Performa was designed with the consultation of supervisor and got help from the experts 

of the field (Apendex-10). The Performa was consisting of four open ended questions, 

and a suggestions/remarks column, requested the experts‟ to give opinion about: 

i. Structural frame work  

ii. Sequence of activities 

iii. Relationship among different components  

iv. Feasibility with respect to operational capability 

 Each expert was approached directly and through electronic mail. During 

meetings with the experts (face to face and on Skype) the proposed set of strategies was 

thoroughly explained and discussed. Through electronic mail full text of the proposed 

model was sent including diagram and figure of the model. After getting feedback from 

the penal at individual level, the following were the main findings and conclusions. As 

the proposed set of strategies was discussed with experts on four basic elements so the 

analysis of the responses are presented here to answer these four open ended questions. 

The construction of these types of Performa is a sensitive issue, because human minds 

felt hard to convert qualitative responses into quantitative resultsSpetzler and StaÄel von 
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Holstein 1975; Gill and Walker 2005; O'Hagan et al. 2006; Kynn2008; Low-Choy 

2012). The responses from the experts are discussed here as given in the Performa: 

5.18.1 Structural Frame work of set of Strategies 

 This was discussed with the panel, all of them were quiet satisfied with the 

structure of the model with respect to its working. Three out of eleven respondents were 

asked about the mechanism and legal way out for judicial support from the judiciary in 

case of crisis, which was explained by the researcher as there is a . Overall the panel 

recommended this structural framework.  A vast majority (9 out of 11 expressed their 

opinion as good and 2 said as better), the overall opinions indicated from the panel is 

satisfied about the structural framework.     

5.18.2 Sequence of activities  

 The sequence of activities was well approved by the panel unanimously. They 

have the opinion that the sequence of the activities are according to the need and 

requirements of the department. They responded about this question as (ok, right and 

feasible)  

5.18.3 Relationship among different components of Set of strategies 

 The panel gave very healthy response about the relationship of different 

components. They were doubtful about the coordination and cooperation from other 

departments of the district and tehsil to the education department. It may be due to their 

previous experiences about these departments. A majority of the experts asked in the 

following words as (how, is it possible? will they cooperate to the department?)   
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5.18.4 Feasibility with respect to operational capability 

 About this part of the set of strategies the panel of expert showed great concern 

and members have only quarry about the training of head and members of the CRT 

through other supportive departments. This was explained by the researcher that these 

departments have already been liaison with education department through disaster 

management cell at district and tehsil level, Provincial Disaster Management Authority 

(PDMA, 2011). 

5.18.5 Conclusion 

The overall response received from the panel of experts was appreciative and 

supportive about the proposed set of strategies. There were some quarries about 

coordination and facilitation from other departments, were asked. Some of them (School 

Heads) suggested that “it may be better to give the task of monitoring and evaluation to 

the department”. It was not accepted due to two reasons: 1) because the numbers of 

respondents were less in numbers, whereas majority was agreed 2) they may have the 

idea to keep the report within the department to face its consequences easily. No major 

change was recommended so the same set of strategies was proposed for school heads to 

deal with the crisis situations in their schools. 

5.19 RECOMMANDATIONS 

  The data analysis, findings, conclusion and discussion in this study lead to the 

following set of recommendations :( These are presented here in two parts) 

1. For Policy makers  

i. The present so called “Crisis Management Plan” for secondary schools is not 

fully adopted nor has the potential for full implementation in given scenario 
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of education. It may be updated or replaced with modern approach of 

analysis of each district as independent unit of crisis management and 

developing a plan according to the framework of provincial authority. 

ii. The important factor which is missing in the ongoing crisis management 

practices is the „Training‟, it looks like the part of instructional manual only, 

in fact there is no concept of giving training practically, and therefore the 

mechanism for training should be the active part at all levels of crisis 

management plan. 

iii. The concept of CRT may be re-address as it may be dynamic and having 

modern approach to handle crisis with training of members and submitting 

feedback to authorities on monthly and quarterly basis.  

iv. The most important group of this study remained the „students‟ which are 

ignored illogically from the process of crisis management at school level, 

they may be consider for more responsible as a junior leaders and active 

members of the crisis response team. 

v. For making the process and role of Crisis Management Team more useful 

and targeted the evaluation of the team may be handed over to the District 

Monitoring Cell, so that third party evaluation may pull the members to 

remain active and alert for their duty. 

vi. For any new idea or execution of the present plan/model,  the main hurdles 

always remains the financial issue, it may be nullified by using FTF (Froagh 

e Taleem Fund) for crisis management as the provision already given in the 

FTF notification. (F.T.F No: SO(A-II)2-5/2003,dated 07 Sept,2004.Lhr) 
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vii. For future research work, the study may be carried on all levels of education 

at school levels i.e. primary and middle also.   

2. For Academia  

i. The course of crisis management may be compulsory part of induction and 

school management training courses at DSD and other platforms of training. 

ii. For appointment as school head and posting at administrative posts, the 

training of CM may be considered as prerequisite qualification for above 

posts. 

iii.  For stakeholders and community to give awareness about crisis, there may 

be seminars and workshops conducted in schools once in a year. 

iv.  To give awareness and knowledge to students about crisis management there 

may be topics included in the syllabus of secondary school education. 

v. For future research work, the study may be carried on the following topics: 

 After this research study, it is felt that there is a need to conduct a 

separate research on the impact of Crisis Management on the 

achievements of students of secondary level in Pakistan.  

 The study, may be carried on to analyze the  Managerial skills ofdistrict 

administration with special reference to Crisis Management in Punjab 
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Appendix-1 

 

Subject: QUESTIONNAIRE FOR DISTRICT EDUCATION OFFICER 

(Secondary) 

Respected Sir/Madam, 

ASSALAM-O-ALAIKUM, 

I am working on my research thesis entitled “CRISIS MANAGEMENT IN 

EDUCATION IN PAKISTAN: AN ANALYTICAL STUDY” for my PhD studies, 

Here, attached with a questionnaire, for each statement, five options, (S.A= Strongly 

Agree, A= Agree, UN.C= Uncertain, D.A= Disagree, S.D.A= Strongly Disagree) are 

given. You are requested to choose one of them according to your choice. 

I assure you that your provided information will be used only for the said purpose. 

Your prompt response will be very helpful for my research.  

Yours faithfully, 

 

MUHAMMAD LATIF JAVED 

------------------------------------------------------------------------------------------------------------ 

 

Personal Information 
 

Name: (Optional) ---------------------------------------------------------, DEO (Secondary) 

 

Gender:-Male/Female  

 

District: ---------------------------------------Experience: ----------------- Years 

 

 

Courses/Training (attended): ------------------------------------------------------ 

 

 

Courses/Training (Crisis Management): ------------------------------------------------------ 

 

 

 Department/Institution: ----------------------------------------------, Duration  

 

 

(Weeks/months):---------- 
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1-POLICY AND PLANS 

Sr. # Statement S.A A UN.C D.A S.D.A 

1 

According to Policy there is a crisis 

management plan at district level for 

Secondary schools.  

     

2 

Policy guidelines are given to each head 

of cluster center to response crisis in his 

cluster‟s schools.   

 

 

    

3 

Quarterly schedule of meeting is given 

to each head of cluster center to discuss 

the state of school with respect to 

upcoming crisis.  

     

4 

Meetings highlight weak areas of 

cluster‟s schools and suggest remedial 

steps for the improvement of each 

school 

     

5 

Post crisis report is submitted to the 

District Education Officer (Secondary). 

     

 

 

 

6 

Special committees are established at 

district and tehsil levels for handling the 

crisis due to illegal encroachment of 

school land and building. 

     

7 

School Management Councils have also 

been given the task to help the school in 

handling the crisis. 

     

2-CRISIS RESPONSE TEAM (CRT) 

8 

A crisis response team has been 

established at district level for crisis 

management headed by Executive 

District Officer (Education). 
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9 

Written instructions/guidelines are given 

to each member of the team about the 

function of crisis response team. 

     

10 

Every team member of the team knows 

his responsibility to response in crisis  

     

   11 

Media is also involved to help in crisis 

management campaigns of Dangers 

buildings and drug users within and 

outside the schools. 

     

12 

A meeting is called by DEO to analysis 

the progress of the team at quarterly 

basis. 

     

13 

The performance of the team is 

reviewed at the end of each year. 

     

3-CRISIS MANAGEMENT PLAN (CMP) 

14 

A written guidelines/plan has been 

given to each cluster center head for 

crisis management.  

     

15 

Plan indicates role of each member of 

the team in crisis.  

     

16 

Plan clearly indicates what response is 

to be needed in case of crisis.  

     

4-NETWORK OF COMMUNICATION   

17 

There is an established liaison of 

Education department to other 

departments of the District. 

     

18 

There is a network of communication 

between DEO office and Schools 

through Liaison officers 

     

19 Head of School can communicate to the      
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District authorities at the time of any 

crisis 

20 

In time support from civil (law & order) 

departments available. 

     

21 

District team has liaison with Rescue 

1122 for managing crisis. 

     

5-TRAINING AND MAINTENANCE 

22 

Training about crisis management at 

different levels makes the officials well 

aware of the cause of crisis and their 

handling. 

     

23 

Different managerial skills developed to 

manage crisis during the training of 

Heads of team. 

     

24 

Training of crisis management is 

compulsory for all heads at last once in 

their life time. 

     

25 

Private sector organizations are 

involved to support and train the 

teachers for crisis management.. 

     

26 

Moveable and fixed assets (for CM) are 

checked /verified physically during the 

visits of officials. 
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6-CRISIS MANAGEMENT TRAINING/COURSES 

27- In the given Table tick (√) the box according to the 

feasibility/practices against four elements of crisis management 

training/courses     

 

Statement Up to 

100%(5) 

Up to 

75%(4) 

Up to 

50%(3) 

Up to 

25%(2) 

Not at all 

(1) 

Feasible to 

practices in 

schools 

     

Relevancy to 

the school 

managerial 

practices 

     

Updated/Modifi

ed Regularly 

     

Budget 

Provision for 

CM 
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Appendix-2 

 

Subject:         QUESTIONNAIRE FOR HEAD OF SCHOOL AND TEACHERS 

Respected Sir/Madam, 

Assalam-o-Alaikum, 

I am working on my research thesis entitled “CRISIS MANAGEMENT IN 

EDUCATION IN PAKISTAN: AN ANALYTICAL STUDY” for PhD studies, Here, 

attached with a questionnaire, for each statement, five options, (S.A= Strongly Agree, A= 

Agree, UN.C= Uncertain, D.A= Disagree, S.D.A= Strongly Disagree) are given. You are 

requested to choose one of them according to your choice 

 

I assure you that your provided information will be used only for the said purpose. 

Your prompt response will be very helpful for my research.  

Yours faithfully, 

 

MUHAMMAD LATIF JAVED 

------------------------------------------------------------------------------------------------------------ 

 

 

Personal Information 
Name: (Optional) ---------------------------------------------------------School: ----------------- 
 

Gender:-Male/Female                                    Post: --------------------------------------------- 

 

City/District: ---------------------------------------Experience: ----------------- Years--------- 

 

 

Courses/Training (attended): ------------------------------------------------------ 

 

 

Courses/Training (Crisis Management): ------------------------------------------------------ 

 

 Department/Institution: ----------------------------------------------, Duration 

(Weeks/months):----------- 
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Sr.# Statement S.A A UN.C D.A S.D.A 

1-CRISIS MANAGEMENT AT SCHOOL 
1 School plan developed by the school head based on 

district policy  

     

2 At school level for school‟s policy, Head is 

responsible for planning and coordinating the crisis 

management activities. 

     

3 School reviewed its policies taking feedback from 

teachers, students parents and community  

     

4 Head plays the role of Team leader for crisis 

management process. 

     

5 Head can handle the crisis with his own style of 

management.   

     

2- CRISIS RESPONSE TEAM (CRT) 
6 Every school has a crisis management response 

team. 

     

7 Head gives the specific framework for the school to 

handle the odd situation. 

     

8 Head gives written instructions to each member of 

the team about the function of crisis response team. 

     

9 Non-teaching is also the part of Crisis Response 

Team. 

     

10 Members of Schools Management Councils are also 

part of the Crisis Response Team. 

     

11 Crisis management team is also responsible to 

inspect the different important facilities of school 

like toilets, playgrounds, parking area etc. 

     

3- AWARENESS / COMMUNICATION 
12 

 

Head has different communication channels to 

community and other stakeholders.  

     

13 Team work through strong network of      
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communication to other units. 

14 There is a network of communication between DEO 

office and Schools through Liaison officer 

     

15 In time support from civil (law & order) 

departments available. 

     

16 Head is responsible for promoting safety within and 

outside the school. 

     

17 Head of the school is responsible for creating 

awareness to students in general, head boys and 

scouts specific for  crisis  in the school 

     

4- TRAINING, PRACTICE AND EVALUATION 
18 Training and refresher courses are conducted at 

quarterly basis. 

     

19 The performance of the team reviewed  after every 

six months 

     

20 Feedback report is written after each crisis to the 

authorities 

     

21 Practices for crisis management are carried out 

during different functions in school, like parents 

day and sports week to handle the crisis. 

     

22 

 

Scouts leaders in school give training to students 

for crisis management. 

     

 

 

 

23 PTI of school is responsible for managing the crisis 

in grounds during games and sports. 
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5-TRAINING TO HANDLING CRISIS 

24-In the following table different types of crisis are given please tick  

the relevant box against each type. (Yes, No and Don‟t Know) 

 

6-MANAGEMENT STYLES  

25 For dealing the Crisis, which style of Crisis Management is better than others, rank 

With importance 

 [Please Tick Mark (√) on Appropriate Box] 

 

Management 

Styles 

Very 

important 

(5) 

Important  

(4) 

Undecided 

 (3) 

Less 

important 

(2) 

Not 

important 

(1) 

1 Autocratic      

2 Democratic      

3 Bureaucratic      

4 Laissez -Faire      

6 

 

If any other Please Specify here:  

                                                    -------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------

---------------- 

 

 

Sr

.# 
Types of Crisis 

Responses 

Yes  No  Don’t Know  

   

1 Flood    

2 Earth quake    

3 Building collapse     

4 Terrorist attack    

5 Suicide attempts     

6 Handling of Electric Shock    

7 Fire broke out    

 8 Weapons display     

9 Gas Leakage    
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7-MANAGEMENT MODELS 

 

26-Dealing with the Crisis, which Model of Managing Crisis is more feasible than 

others, rank with respect to importance [Please Tick Mark (√) on Appropriate Box] 

 

Models Very 

important 

(5) 

Important 

(4) 

Undecided 

(3) 

Less 

important 

(2) 

Not 

important 

(1) 

1 *PPRR Model      

2 **SCCT-Model      

3 ***RRRI-Model      

4 ****PPPR-Model      

 

*Prevention, Preparedness, Response and Recovery Model 

**Situational Crisis Communication Theory 

***Recognition, Response, Recovery and Investigation Model 

****Prediction, Prevention, Preparation and Response Model 
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Appendix-3 

 

Subject: QUESTIONNAIRE FOR STUDENTS OF SECONDARY SCHOOL, (Grade-X) 

Dear Students, 

Assalam-o-Alaikum, 

I am working on my research thesis entitled “CRISIS MANAGEMENT IN 

EDUCATION IN PAKISTAN: AN ANALYTICAL STUDY” for PhD studies, Here, 

attached with a questionnaire, for each statement, three options (Yes, No and don‟t know) 

are given. You are requested to choose one of them according to your choice. 

 

I assure you that your provided information will be used only for the said purpose. 

Your prompt response will be very helpful for my research.  

 

 

 

Yours faithfully, 

 

 

MUHAMMAD LATIF JAVED 

 

------------------------------------------------------------------------------------------------------------ 

 

Personal Information 

 

  Name: ----------------------------------------------, Class: - ----------------- Gender: Boy/Girl 

 

School: ----------------------------------------, District: ------------------------------Rural/Urban 

 

 

 

Training (Crisis Management):----------------------------------------------------------  

 

 

Department/Institution: ------------------------------------------------------------------------------- 
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Sr. # Statement Yes No Don‟t. Know 

1- AWARENESS ABOUT CRISIS 

1 

Have your teachers inform you about crisis, in school 

assembly? 

   

 

2 
Have you told by the teachers, how to avoid crisis?     

 

3 
Is there any system of alarm or bell for crisis?     

 

4 Do you know about Rescue 1122?    

2-CRISIS AT SCHOOL 

5 

Is there any system of Day boy/girl at main gate for 

visitors to keep record? 

   

 

6 
Is first aid given in school in case of minor injury?    

 

7 

Does your class teacher search your school bag for 

illegal things any day? 

   

 

 

8 

Is Chalia, paan, cigarette and ghuttka available in 

your school? 

   

 

3-CORPORAL PUNISHMENT 

9 
Are your teachers punishing you physically on your 

mistakes? 

   

 

10 
Have you ever thought to commit suicide due to 

teacher‟s punishment? 

   

4-ACADEMIC FUNCTIONING 

11 
All relevant books are available at the start of 

academic session? 

   

 

12 

Did you finish your syllabus in time, last year?    

 

 

13 
Do you have all subject teachers in your school?    

 

14 

Has your School Science Equipment in laboratory to 

perform practical work? 

   

 

5-SPORTS AND GAMES 

15 
Are the Play grounds leveled and safe to play?    
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8-TRAINING OF SPECIFIC CRISIS EVENTS 
 
   25        Have you ever been got training for avoiding and handling the following crisis 

given in   the   school? Please tick mark()inrespective box 

 

Sr. 

No 

Type of Crisis Yes No Don’t Know 

1 Flood    

2 Earth quake    

3 Building collapse     

16 

Is there any system of first aid during play when you 

get injured? 

   

 

17 

Have you ever been told how to protect from injury in 

playground? 

   

 

6-AVAILABILITY OF FUNCTIONAL FACILITIES 

18 
Does your school have a proper toilets block?    

 

19 

Is there any system of close circuit television (CCT) 

cameras in your school? 

   

 

20 

Is there filtered drinking water available in your 

school? 

   

 

7-CRISIS RESPONSE TEAM 

21 
Are you part of a crisis management team of school?    

 

22 
Are there any drills of emergency in school?    

 

23 
Has any time Red Crescent team visited your school?    

 

24 
Can students bring pistol and knives in school?    
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4 Terrorist attack    

5 Suicide attempt    

6 Handling the Electric 

Shock 

   

7 Fire broke out    

8 Weapons display     

9 Gas Leakage    
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Appendix-7 

 

1-LIST OF VISITED SCHOOL (URBAN MALE) DISTRICT LAHORE  

 

Sr. No HEAD OF SCHOOL SCHOOL 

 

1 MUHAMMAD SALEEM  IQBAL GHS JUNIOR MODEL TOWN 

LAHORE 

2 MUHAMMAD ABDUL HAMEED GHS MUGHAL PURA LAHORE 

3 RANA ATTA MUHAMMAD GHS MODEL TOWN 

4 MUHAMMAD RASHEED TAHIR GHS F-BLOCK GULBERG-II 

LAHORE 

5 GHS CHOBURJI GARDENS GHS CHOBURJI GARDENS 

6 MUHAMMAD MASOOR AHMED GHS LAHORE CANTT 

7 SYED NAWAZISH ALI GHS CDG G.T. ROAD BAGHBAN 

PURA 

8 AFZAL MEHMOOD GHS CDG NIM PIR SHALIMAR 

TOWN 

 

 

2-LIST OF SCHOOLS VISITED (RURAL MALE) LAHORE 

 

Sr. No  Head Master Name School Name 

1 AZZI UR REHMAN GHS KAMAHAN 

2 M. SHAHID IQBAL GHS HUDIARA 

3 TAHIR IQBAL GHS BARKI 

4 MUHAMMAD AKRAN GHS GAJU MATTA 

5 IMTIAZ AHMADE GHS DAR-UL-FURQAN BEGUM 

PURA 

6 TARIQ AHMED GHS CDG SANDA KALAN 

7 GHS CDG BABU SABU KOT 

KAMBOH 

GHS CDG BABU SABU KOT 

KAMBOH 

8  MUHAMMAD ZULFIQAR ALI GHS KAHNA NAU 

 

3-LIST OF VISITED (RURAL FEMALE) SCHOOL LAHORE 

 

Sr. No Head Mistress Name School Name 

1 MRS TAHIRA PERVEEN GGHS SAMSANI KHOI 

2 SALEEM AKHTAR USMAN GGHS SUNDER MULTAN ROAD 

LAHORE 

3 ZRINA BILAL GGHS CHANDRAI 

4 TAHIRA RIAZ GGHS CHUGHTAI GARHI SHAHU 
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5 AISA BATOOL GGHS PADHANA 

6 SAMERA STTAR GGHS ARRAYIAN 

7 MONEEBA AQEEL GGHS GOPAL NAGAR 

8 SOBIA SAMREEN GGHS BHOBTIAN 

 

4-LIST OF VISITED (URBAN FEMALE) SCHOOL LAHORE 

 

Sr. No Head Mistress Name School Name 

1 SALAM ISHAQ GGHS TAHIR MODEL GULSHAN-E-SHALIMAR 

HOUSING SCHEME 

2 NAHEED ASLAM GGHS NISHAT COLONY 

3 UZMA HUSSNAIN GGHS CUSTOM COLONY 

4 ROBINA HAFIZ GGHS CDG JUNIOR MODEL GULSHAN PARK 

5 SHAISTA QAMAR GGHS CDG JUNIOR MODEL SHADBAGH 

6 FARHAT IJAZ GGHS CDG GREEN TOWN 

7 SHAHIDA RASHEED GGHS MODEL ASHIANA HOUSING SCHEME 

NO. 1 FEROZPUR ROAD (NEW) 

8 RAHAT GHAZALA GGHS CDG GULISTAN COLONY MUSTAFA 

ABAD 

 

 

5-LIST OF VISITED (URBAN MALE) SCHOOL RAWALPINDI 

 

Sr. No Head Master Name School Name 

1 AKHTER HUSSAIN KAMAL GHS MURREE 

2 MOHAMMAD NAZIM QAMAR GHS KAHUTA 

3 ARSHAD MEHMOOD GHS DARYA GALI 

4 MUHAMMAD SAEED GHS GHORA GALI 

5 MOHAMMAD YASEEN CH GHS COMPREHENSIVE 

RAWALPINDI 

6 ZAHEER AHMED GHS PEHLVI FAIZABAD 

RAWALPINDI 

7 MOHAMMAD GULZAR HUSSAIN 

RAJA 

GHS ABBASI RAWALPINDI 

 

6-LIST OF VISITED (RURAL MALE) SCHOOL RAWALPINDI 

 

Sr. No Head Master Name School Name 

1 NAZIR AHMED GHS DHOK CHARAG DIN 

2 SYED HAIDER ABBAS NAQVI GHS BHALL 

3 ABDI HUSSAIN GHS WAH VILLAGE 

4 NAZIM SATTAR CH GHS GANGAN WALA 

5 MOHSIN ALI GHS DHAMIAL 

6 SAEED ANWAR GHS PIND JHATLA 

7 MAHMOOD AKHTAR GHS DHANDA 
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7-LIST OF VISITED (URBAN FEMALE) SCHOOL RAWALPINDI 

 

Sr. No Head Mistress Name School Name 

1 QAMAR SULTANA GGHS ANWAR-UL-ISLAM NO. BARAF 

KHANA CHOWK RWP (NEW) 

2 MUNWAR SULTANA GGHS NO.2 MUSLIM TOWN 

3 RIHANA JAVED GGHS WAHDAT COLONY 

4 SOBIA AMJAD GGHS MUSLIM MURREE ROAD 

5 QAMAR UN NISA GGHS GIRJA RWP 

6 FARRHA JAVED AWAN GGHS USMANIA MURREE ROAD 

7 KISHWAR NAHEED GGHS MC MODEL SATELLITE TOWN 

 

8-LIST OF VISITED (URBAN FEMALE) SCHOOL RAWALPINDI 

 

Sr. No Head Mistress Name School Name 

1 SHAKILA YASMIN GGHS ROPPER KALAN 

2 RIFFAT SHAHEEN GGHS CHAK AMRAL 

3 ARSHAD PERVEEN GGHS DHOK AWAN 

4 SHELA AFSHAN NAZLI GGHS DHOK HASSU 

5 ROBINA SAHEEN GGHS BHATTIAN 

6 NUSRAT ARA BEGUM GGHS QAZIAN 

 

9-LIST OF VISITED (URBAN MALE) SCHOOL JHELUM 

 

Sr. No Head Master Name School Name 

1 MANEEZ UL REHMAN GHS JHELUM 

2 GHULAM AKBAR GHS COMPREHENSIVE 

JHELUM 

3 ARSHAD MEHMOOD GHS PIND DADAN KHAN 

 

10-LIST OF VISITED (RURAL MALE) SCHOOL JHELUM 

 

Sr. No Head Master Name School Name 

1 SHOKAT ALI GHS CHAK DAULAT 

2 JAVED AHMED GHS DINA 

3 MUHAMMAD GULRAZ GHS DHOK LOONA 

 

 

 

 

11-LIST OF VISITED (URBAN FEMALE) SCHOOL JHELUM 
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Sr. No Head Mistress Name School Name 

1 GGHS KASHMIR COLONY GGHS KASHMIR 

COLONY 

2 TASNEEM KOUSAR GGHS JUNIOR MODEL 

BILAL TOWN JHELUM 

3 NUMANA TASEEN ZANIB GGHS MC KHEWRA 

 

12-LIST OF VISITED (RURAL FEMALE) SCHOOL JHELUM 

 

Sr. No Head Mistress Name School Name 

1 GUL NAZ GGHS CHAK DARYA 

2 KALSOOM AKYHER GGHS CHAK 

BEHRAM 

3 MRS FAREEDA BEGUM GGHS PHULRAY 

SYEDAN 

 

13-LIST OF VISITED (RURAL MALE) SCHOOL BHAKAR 

 

Sr. No Head Master Name School Name 

1 RANA MUHAMMAD INTIZAR GHS CHAK NO 59 TDA 

2 MALIK MUHAMMAD AKRAM GHS CHAK NO 73 TDA 

 

14-LIST OF VISITED (RURAL MALE) SCHOOL BHAKAR 

 

Sr. No Head Master Name School Name 

1 MALIK FEROZ HUSSAIN GHS MODEL BHAKKAR 

2 M. ZAFARULLAH KHAN GHS CTTM BHAKKAR MANDI 

TOWN 

 

15-LIST OF VISITED (RURAL FEMALE) SCHOOL BHAKAR 

 

Sr. No Head Mistress Name School Name 

1 SAMRAH CHO GGHS CHAK 

NO.67/ML 

2 SABA RAUF GGHS CHAK NO 71 

ML 

 

\ 
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16-LIST OF VISITED (URBAN FEMALE) SCHOOL BHAKAR 

 

Sr. No Head Mistress Name School Name 

1 KOUSAR NAHEED GGHS MODEL BHAKKAR 

2 MRS. MEMONA AKHTAR GGHS BHAKKAR NEAR 

RAILWAY CROSSING 

 

17-LIST OF VISITED (URBAN MALE) SCHOOL D.G KHAN 

 

Sr. No Head Master Name School Name 

1 ZULFIQAR ALI MALKANI GHS TAUNSA D.G.KHAN 

2 GHULAM QASIM ZIA GHS TAUNSA CITY 

3 MALIK ARSHAD AHMED GHS COMPREHENSIVE D.G 

KHAN 

 

18-LIST OF VISITED (RURAL MALE) SCHOOL D.G KHAN 

 

Sr. No Head Master Name School Name 

1 ZAFAR IQBAL GHS BASTI BUZDAR 

2 KHURSHID AHMED GHS MITHAY WALI 

3 QAMAR UL HASSAN KHOL GHS GUJAR WALA KOT 

HAIBIT 

 

19-LIST OF VISITED (URBAN FEMALE) SCHOOL D.G KHAN 

 

Sr. No Head Mistress Name School Name 

1 RAFAT SHAHEEN GGHS TAUNSA CITY 

2 HAMIRA YASMIN GGHS NO. 1 D.G.KHAN 

3 SHAHINA MEHBOOB GGHS CENTRAL MODEL 

D.G.KHAN 

 

20-LIST OF VISITED (URBAN FEMALE) SCHOOL D.G KHAN 

 

Sr. No Head Mistress Name School Name 

1 ZAIB UN NISA GGHS KOT QAISRANI 

2 KHALDA PREVEEN GGHS JHOKE UTTRA 

3 SHAMIM AKHTER GGHS BASTI BUZDAR 

 

21-LIST OF VISITED (URBAN MALE) SCHOOL HAFIZ ABAD 

Sr. No Head Master Name School Name 

1 ZAMIR UL HASSAN ALVI GHS NO. 1 HAFIZABAD 

2 MIAN MUHAMMAD 

SAFDAR 

GHS NO. 2 MADINA COLONY 

HAFIZABAD 
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22-LIST OF VISITED (RURAL MALE) SCHOOL HAFIZ ABAD 

 

Sr. No Head Master Name School Name 

1 ZAFAR IQBAL GHS KOT NAKKA 

2 AKRAM ULLAH GHS CHAK BHATTI 

 

23-LIST OF VISITED (URBAN FEMALE) SCHOOL HAFIZ ABAD 

 

Sr. No Head Mistress Name School Name 

1 HAFIZA NUZHAT SADIQ GGHS DOUBLE SECTION ALI PUR 

ROAD 

2 QAMAR NAHEED JELANI GGHS NO. 1 HAFIZABAD 

 

 

24-LIST OF VISITED (RURAL FEMALE) SCHOOL HAFIZ ABAD 

 

Sr. No Head Mistress Name School Name 

1 NASREEN KOUSAR GGHS KOT NAKKA 

2 RAHAT AYUB GGHS KALIAN WALA 

 

25-LIST OF VISITED (URBAN MALE) SCHOOL RAHIM YAR KHAN 

 

Sr. No Head Master Name School Name 

1 MUHAMMAD ASGHAR GHS MOHAJAR COLONY LAIQAT PUR 

2 RAEES MUHAMMAD 

ASLAM 

GHS MODEL LIAQAT PUR 

3 MAQSOOD AHMED 

SABIR 

GHS TAMIR-E-MILLAT AMANAT ALI 

COLONY RYK 

4 SHAHID NAWAZ GHS COLONY RAHIM YAR KHAN 

 

26-LIST OF VISITED (RURAL MALE) SCHOOL RAHIM YAR KHAN 

 

Sr. No Head Master Name School Name 

1 MUHAMMAD MUSHTAQ GHS CHAK NO 7/P KHANPUR 

2 MUHAMMAD ABBAS GHS CHAK 42 A 

3 MUHAMMAD RIAZ GHS CHAK NO.87/A P/O 88/A 

4 KHURSHEED AHMED GHS CHAK NO.37/A 

 

27-LIST OF VISITED (URBAN FEMALE) SCHOOL RAHIM YAR KHAN 

 

Sr. No Head Mistress 

Name 

School Name 
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1 NUSRAT 

SHAHEEN 

GGHS MC SADIQ TOWN 

2 ASMA FATIMA GGHS JUNIOR MODEL R.Y.KHAN 

3 SHAMAS UN 

NAHAR 

GGHS JINNAH PARK R.Y. KHAN 

4 NUSRAT JEHAN GGHS LOW INCOME SCHEME KHANPUR 

 

28-LIST OF VISITED (RURAL FEMALE) SCHOOL RAHIM YAR KHAN 

 

Sr. No Head Mistress Name School Name 

1 FARIA SAEED GGHS CHAK NO. 143/P 

2 ZAHRA PERVEEN GGHS CHAK NO. 72/NP 

3 MAJEEDA BIBI GGHS CHAK NO. 102/P 

4 AQEELA GULL GGHS BASTI SHAIR MUHAMMAD 

 

29-LIST OF VISITED (RURAL MALE) SCHOOL RAJAN PUR 

Sr. 

No 

Head Master Name School Name 

1 ABDUL KHALIQ 

BUKHARI 

GHS MODEL JAMPUR 

2 TAHIR IQBAL GHS NO. 2 DUBAI COLONY AQIL PUR 

ROAD RAJANPUR 

 

 

30-LIST OF VISITED (URBAN MALE) SCHOOL RAJAN PUR 

 

Sr. No Head Master Name School Name 

1 ABDUL JALEEL GHS CHAK JINDO 

SHAH 

2 QASIR SHAHZAD GHS TIBBI SOLGI 

 

31-LIST OF VISITED (URBAN FEMALE) SCHOOL RAJAN PUR 

 

Sr. No Head Mistress 

Name 

School Name 

1 NIGHAT GUL GGHS NO. 2 CANAL COLONY RAJANPUR 

2 ZAHIDA SHAHEEN GGHS MODEL NO.1 RAJAN PUR CITY 

 

32-LIST OF VISITED (RURAL FEMALE) SCHOOL RAJAN PUR 

 

Sr. No Head Mistress Name School Name 
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1 SAHDAT TEHSEEN GGHS BASTI CHINA 

2 KHURSHED BEGUM GGHS KOT TAHIR 

 

33-LIST OF VISITED (URBANMALE) SCHOOL KHUSHAB 

 

Sr. No Head Master Name School Name 

1 SULTAN 

SIKANDAR 

GHS MOHALLAH FAROOQ ABAD NOOR 

PUR THAL 

2 MUHAMMAD 

MUNIR 

GHS JOUHAR MEMORIAL JUHARABAD 

 

 

34-LIST OF VISITED (RURAL MALE) SCHOOL KHUSHAB 

 

Sr. No Head Master Name School Name 

1 MUHAMMAD 

KAMRAN 

GHS CHAK NO. 56 MB 

2 SHAKEEL PERVAIZ GHS CHAK NO 35 DB 

 

35-LIST OF VISITED (URBAN FEMALE) SCHOOL KHUSHAB 

 

Sr. No Head Mistress Name School Name 

1 GHULAM ZAHRA GGHS GHOUS NAGAR KHUSHAB 

2 SHAHNAZ AKHTAR GGHS BLOCK NO. 14 JAUHAR ABAD 

 

36-LIST OF VISITED (URBAN FEMALE) SCHOOL KHUSHAB 

 

Sr. No Head Mistress Name School Name 

1 AFSHAN MUSHTAQ GGHS CHAK NO 36 

DB 

2 ZAHIDA BASIT GGHS CHAK NO 26 

MB 
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Appendix-8 

 

 

List of Experts (Panel) for proposed Model 

Sr # Name of Expert/Institution Qualification Experience 

1 
Professor Dr.M, Aslam Asghar, Ghulam 

Mohyuddin Islamic University, Islamabad 
Ph.D (Education) 45 Years 

2 
Professor Dr.Syed Manzoor Hussain Shah 

Hazara University, KPK 
Ph.D (EPM) 30 Years 

3 Dr.Afshan Human. A.I.O.U, Islamabad Ph.D (Education) 15 Years 

4 Mr.Ch. Iqbal Ahmed (DEO) Education M.Sc. M.Ed. 23 Years 

5 Mr. Ashfaq Ahmed Gujjar EDO (Education) M.A, LLB, M.Ed. 27 Years 

6 
Mr. Riaz Qadeer, Senior H/M, School 

Education 
M.A. M.Ed. 25 Years 

7 Mrs. Farhat Jabeen Ch. DEO Education 
M.Sc. 

(Math),M.Ed. 
21 Years 

8 
Mrs.Samina Ghafar   Senior H/M, School 

Education 
M.Sc. M.Ed. 22 Years 

9 Mrs. Talat Iqbal DEO (Secondary), Education M.A M.Ed. 17 Years 

10 
Mrs .Tasneem Javed, Senior H/M School 

Education 
M.Sc. M.Ed. 24 Years 

11 
Mr. Zafar Khurshad, Senior H/M School 

Education 
M.Sc. M.Ed. 27 Years 
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Appendix-9 

List of Research Assistance for study 

Sr # Name of Research Assistance Post/Institution/School District 

1 
MUHAMMAD NAEEM 

MUGHAL 

Snr. Head Master 

GGHS,MOHNAL WAL 

LHR 

LAHORE 

2 MUHAMMAD IMRAN  
Physical Instructor CITY 

SCHOOL SYSTEM 
LAHORE 

3 CH.ISRAR AHMAD 
Lecturer(Math) 

GFC,CANTT 
JEHLUM 

4 KOKAB ARA NASIR 
Principal PAF 

COLLEGE 
RAWALPINDI 

5 MUHAMMAD SHAHID SSS (Physics)/FFHSS BAHAWALNAGAR 

6 ISRAR AHMAD LANGHA Dy.DEO (Sec) VAHARI VAHARI 

7 DR ASHFAQ AHMAD 
Dy.DEO (M-

EE)HAFIZABAD 
HAFIZABAD 

8 SHAHID LATIF DEO (M-EE) RAJANPUR 

9 MUHAMMAD ZAMAN CH PRINCIPAL,GDC  KHUSHAB 

10 GHOAS BUKASH RESEARCH SCHOLAR RY KHAN 

11 M.NADEEM JAVED 
M.Sc. (Physics). M.Phil. 

(EPM) 
JEHLUM 

12 MUHAMMAD ISMAIL RESEARCH SCHOLAR BHAKKAR 
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  Appendix-10 

Expert Opinion Form 

Personal Information 

Name: ---------------------------------Gender: M/F, Qualification: --------------------------  

Experience: ------------------------------------Years  

Post/Grade: -------------------------- School/Office/Institution: ------------------------------

---------City/ District: ------------------------------------             Signature: ------------------- 

Please answer the questions given below and give open remarks as required 

1- What you say about the structural frame work of this Set of Strategies?  

 

2- What is your opinion about the sequence of activities in this Set of Strategies? 

 

 

 

3- How different components of this Set of Strategies have related to each other 

with respect to their working?  

 

4- How you see the overall feasibility of this Set of Strategieswith respect to its 

operational capability in School Education Department (SED) Secondary Level?  

 

 

 

5-Any other suggestion/change you recommend, for improvement: 
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Appendix-11 
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