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Causes and Remedies of Social Exclusion of Students with Hearing  
 

Impairment 
 

ABSTRACT 
 

The main purpose of this study was to identify the causes of social exclusion 

of students with hearing impairment with reference to home and school. An intensive 

review of literature covered related topics such as characteristics of social exclusion, 

dimensions of social exclusion, different models of social exclusion, marginalized   

children in Pakistan and initiatives taken by government, and the role NGOs and 

INGOs in promoting and implementing inclusive education in Pakistan. On the basis 

of literature review, a model was proposed to measure social exclusion; this linear 

model addressed two major sources of social exclusion (Home environment and 

School environment). Two Likert scales and one questionnaire was developed, one 

for students, one for teachers and one for parents of students with hearing impairment. 

A panel of experts assessed the validity of the instruments. All three were then pilot 

tested. A sample of students (n=560) studying in the classes 6-10 from seven 

divisions of Punjab, their teachers (n=250) and parents (n=250) were selected through 

convenient sampling. 

The data collected from students with hearing impairment, parents and 

teachers were analysized. On the basis of data analysis, major causes of social 

exclusions were identified related to home and school. Researcher proposed remedies 

in second part of data analysis to overcome the factors causing social exclusion in 

home and school. The plan of remedies was sent to a panel of experts for its 

validation. It was finalized on the basis of qualitative feed back of experts. 
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CHAPTER I 

Introduction 

The notion of social exclusion, first introduced in 1974, has, now become one 

of the most important globally acknowledged themes in contemporary social policy. It 

is, now, perceived as an indispensable theme of the contemporary social debate in 

many developing countries for the challenges that social exclusion puts forth to social 

cohesion. It refers to a person’s social class, educational status and living standards 

and how these might affect their access to various opportunities. Social exclusion is 

the inability of our society to keep all groups and individuals within reach of what we 

expect as a society and necessary for that individual to realize their full potential. 

Social Exclusion Unit, London, (2001) states that: 

“Social exclusion is something that can happen to anyone. But some people 
are    significantly more at risk than others. The key risk factors include: low 
income,    family conflict, being in care, school problems, being an ex-
prisoner, being from an    ethnic monitory, living in a deprived, neighborhood 
in urban and rural areas, mental    health problem, age and disability” (P.4). 

 
Social exclusion relates to the alienation of people within a society. It is often 

connected to a person's social class, educational status and living standards and how 

these might affect their access to various opportunities. Social exclusion calls on the 

responsibility of society to ensure equal opportunities for all. This includes equal 

access to education, health services and job opportunities, to the judicial system, to 

rights and to decision making and participation (Saraceno, 2001). It also applies to 

population with disabilities, racial minorities, women, street and working children, 

children from remote or nomadic population, children from linguistic, ethnic or 

cultural minorities and children from other disadvantaged or marginalized areas or 

groups. Anyone who deviates in any perceived way from the norm of a population 
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can become subject to course to various forms of social exclusion. Todman (2004), 

discussed following aspects of social exclusion: 

“Social exclusion refers to processes in which individuals and entire 
communities of people are systematically blocked from rights, opportunities, 
and resources (e.g., housing, employment, healthcare, civic engagement, 
democratic participation, and due process) that are normally available to 
members of society and which are key to social integration” (P.16). 

  
Social exclusion is a process whereby the individuals are deprived of the 

opportunities and the resources that enable those individuals to participate in the civic, 

economic and political activities of the society. Social exclusion is deep rooted in 

some other crucial factors i.e., discrimination, getting comparatively low education 

and unsuitable living environment. Social exclusion departs the people from social 

institutions, social services, social networks, and opportunities to evolve; thus leaving 

them behind contrary to those who are provided with a plethora of opportunities 

(Pierson, 2002, P. 3).  

Social exclusion is an outcome of numerous factors that confine people’s 

access to social systems thus excluding them from society. Katis, Tsakarissians and 

Sidiropoulou (2003) discussed following factors that limit people’s access to main 

system and exclude them from society: 

1. Long-term dependence on low/inadequate income 

2. Long-term unemployment 

3. Low quality employment or absence of employment record  

4. Low level of education and illiteracy  

5. Growing up in a vulnerable family 

6. Disability 

7. Poor health  

8. Living in an area of multiple disadvantages  
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9. Precarious housing conditions and homelessness  

10. Immigration, ethnicity, racism and discrimination 

Social exclusion has emerged as an inevitable concept in response to the 

growing gap that has resulted from the new labour’s market circumstances and the 

paucity of provision of the existing social-welfare to meet the necessities of diverse 

population. Social inclusion is a response to exclusion, as Beck (2002) describes it:  

“Social inclusion is about making sure that all children and adults are able to 
participate as valued, respected and contributing members of society. It is 
therefore, a normative (value based) concept-a way of raising the understanding 
where we want to be and how to get there (P.2). 

 
Social exclusion in general, is ascribed to the dilemma of provision of equal 

opportunities. People who are well included have better opportunities as compared to 

those who are excluded. It is universal phenomenon that there do exist marginalized 

groups even in the developed and economically strong countries. Social groups are 

divided into those who have opportunities and those who don’t. Marginalization can 

take place in regard to employment, education, social networks, business and social 

connections. According to the definition of Centre of Economic and Social Inclusion 

London (2003): 

“Social inclusion is the process by which efforts are made to ensure that 
everyone, regardless of their experiences and circumstances, can achieve their 
potential in life. To achieve inclusion, income and employment are necessary 
but not sufficient. An inclusive society is also characterized by a striving for 
reduced inequality, a balance between individual, rights and duties and 
increased social inclusion” (P.2). 

 
A persistent cultural prejudice against individuals with impairments has been 

recorded throughout the social history. In the nineteenth and the early twentieth 

centuries, state policy is exclusionary in a unique sense that viewed “the systematic 

removal of people with disabilities from the mainstream and social life” through 

institutionally segregated education (Oliver, 1996, P. 35). The transition to 
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community based services took its roots in 1960s. But these were supplied within “a 

professionally dominated and needs-led model” and that is still “essentially 

exclusionary” in its provision of disintegrated and targeted services. The trend 

towards so called “inclusive practice” has not; nevertheless resulted in the inclusion of 

individuals with disabilities (Barnes, 2006, P.49). These have been consequential 

since the 2nd half of 1990s developments in policy and practice for disabled children 

and for their families. Subsequently, the enforcement of the Disability Discrimination 

Act (1995) and the creation of the Disability Rights Commission (2002) challenge 

services to think pro-actively about the rights of all people with disabilities within 

mainstream service provision. There is a new focus on access and inclusion of 

children with disabilities within mainstream service provision (Russell, 2003).  

Regardless of these developments in the policy, research shows that a number of 

children with disabilities are still experiencing multiple discrimination, low 

expectations associated with them, physical and social barriers to full participation in 

society and educational activities(ibid; Beresford,2002; Woolley, 2006). Parents and 

siblings, as well as disabled children, are vulnerable to social exclusion, highlighting 

the need of services that support the whole family (Audit Commission, 

2003).According to World Heath Organization (WHO), only five percent countries 

have access to so-called support or services if there is any. There is also evidence that 

less than two percent of disabled individuals attend school (Beresford, 2002; Woolley, 

2006). Physical barriers on part of individuals with disabilities and attitudinal barriers 

on part of society hinder families and communities from providing these individuals 

with equal opportunities that non-disabled individuals enjoy. This is mainly due to the 

fact that the educational systems in the region do not have the capacity or the 

practices that would allow them to adequately meet the educational needs of this large 



 5

population of children (Evens & Plumridge. 2007). Discriminatory attitudes towards 

disabled people persist in society because of the lack of awareness or information and 

little, or no, experience of living closely with persons with disabilities. It is difficult to 

break down these attitudinal barriers, but experience has shown that, within the right 

context, children can be more accepting of difference than adults. Children are our 

future parents, teachers, lawyers and policymakers. So, they should be given 

appropriate environment to learn and develop (UNESCO, 2003, P.17). 

School is considered as a miniature society and hence is the best place to 

eliminate social exclusion. If school is ready to accept all forms of human diversity, it 

may lead to social inclusion. School culture has deep impacts on psychological, social 

and ethical growth of its consumers. School takes on a unique and significant role 

when we noticed that how it has all the aspects and features of a wider society. Thus, 

school should be taken as social area with the concept of social capital. Social 

exclusion impedes the access to educational opportunities and the individual resources 

needed for social inclusion. Social network and the community, in which an 

individual lives, play the most important roles in the processes of social inclusion and 

social exclusion. 

The provision of education for all is a challenge for Pakistan as well. The system 

requires well trained and dedicated teachers and administrators for its improvement 

and maintenance. Planned and organized polices along with large amount of funds are 

required to keep the system up-to-date and appended with rapidly changing societies 

and economics. A host of achievements has been noticed during last few decades in 

regard to teaching the children with special educational needs. The nation of access to 

education has developed from a mere privilege to a right for all, and expectations 

have been increased. A commitment to universal education is now interpreted as 
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requiring attention to all children, including those with disabilities and other special 

educational needs. The right to education is a fundamental human right. Irrespective 

of race, gender, nationality, ethnic or social origin, religion or political preference, age 

or disability, every individual is entitled to free elementary education.  

Inclusion ensures respect and dignity for all children despite disabilities and 

differences of gender, abilities, disabilities and socio-economic, cultural and ethnic 

back grounds. They have a right of equal access and opportunities to health, 

education, work and all other needs of life. Thus, they are enabled to develop their full 

academic, emotional, physical and social potential. Inclusive education is a growing 

and evolving practice, a journey, a movement and a continuous process. It concerns 

with all learners who have traditionally been excluded from educational opportunities; 

it also includes learners with special needs.  

 Education for all refers to provision of equal opportunities for every child as a 

human right. The emphasis is on two aspects; every one has right to quality education 

and equal educational opportunities in all sections of society. All students have basic 

human right to attend school with other students who are their peers; this can occur 

only in a single school system in which all students are members of one learning 

community (Edgar, 1987; Gartner & Lipsky, 1989; Reynolds, Walberg; Stainback and 

Stainback, 1998). 

With support, all students benefit from education in inclusive settings. 

Students for whom traditional academic requirements are not relevant can still learn 

social skills by observing the appropriate behaviors of other students (Stainback & 

Stainback, 1998; Vandercook & York, 1989). They learn that they are full class 

members, not second-class citizens who are somehow inferior to others. In addition, 

inclusion benefits the students without disabilities by learning to accept human 
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diversity. Students learn that having a disability is simply one type of diversity and 

that the individuals with disabilities are people with whom they can learn and share. 

When students leave the general education classroom to go to a special education 

setting, they are stigmatized by their classmates and the labels associated with having 

disabilities (Lilly, 1992; Lipsky & Gartner, 1987). Furthermore, students who receive 

their education in separate special education class are not taught the same content as 

mainstream students. For example, they sometimes receive little instruction in social 

studies or science because they are taught language arts during that time (Miles, 

1989).  

The child has a right to education, and the state’s duty is to ensure that primary 

education is free and compulsory. The state should encourage different forms of 

secondary education accessible to every child, and to make higher education available 

to all on the basis of capacity. The state shall engage in international cooperation to 

implement this right (Article 28, Conventional on the Rights of the Child, 1948). 

Article 3 of Statement and Framework for Action on Special Needs Education 1994 

states that: 

“Schools should accommodate all children regardless of their physical, 
intellectual, social, emotional, linguistic or other conditions. This should include 
disabled and gifted children, street and working children, children from remote 
or nomadic populations, children from linguistic, ethnic or cultural minorities 
and children from other disadvantaged or marginalized areas or groups” (P.12). 

   
All the children equally deserve to enjoy the freedom of expression, quality 

education and a safe and healthy environment according to the constitution of Islamic 

Republic of Pakistan 1973. The UN declaration of Human Rights ensures full rights 

and obligations to children as the citizens. UN Standards Rules on Equalization of 

Opportunities for Persons with Disabilities (1993), Salamanca Statement for Action 

(1944), Dakar Framework for Action (2000), UN Millennium Development Goals 
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(MDG, 2001) and the National Policy for Persons with Disabilities (2002) guarantee 

the rights of all children both with and without disabilities, to obtain quality education 

adapted according their individual needs, abilities and aspiration to ensure their active 

participation in every walk of life. 

 Pakistan has recently started its journey toward inclusion. Disability is seen as 

a medical concerns or a charity issue in Pakistan. There is, however, a growing 

realization that the greatest problems faced by children with disabilities are prejudice, 

social isolation and discrimination. Majority of girls with and without disabilities, 

whether urban and rural, experience a triple discrimination for being female, disabled 

and poor. 

 The education system for students with hearing impairment in Pakistan is 

primarily based on special schools. Majority of children with hearing impairment go 

to special schools in Pakistan; only a small number of children are integrated into 

regular schools not by intention but by chance. Special school isolates children with 

disabilities in educational and social activities. It, therefore, becomes much more 

challenging for these children to become active partner in the local community later 

on as adults. The availability of special schools is limited and majority of middle and 

secondary schools are located in urban areas. So, children having special needs in 

remote areas have no opportunity to education and training, it poses serious moral, 

religious and ethical questions. There is growing consensus among professionals and 

disabilities rights organizations that inclusion in schooling is the only way to provide 

a means for education and learning for all children. 

 The individuals with hearing impairment suffer various disadvantages as a 

consequence of communication barriers. For many hearing impaired, sign language is 

the only means of communication but most hearing people are not familiar with this 
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visual language (Paul, 2001). Due to these factors they usually remained excluded in 

different social settings. So, as a result, majority of children with hearing impairment 

are enrolled in special schools. These segregated educational settings systematically 

exclude them from the society and eventually from all social benefits available to the 

hearing population. It, therefore, becomes much more challenging for these children 

to become active partner in the local community later as adults. The learning 

opportunities are extremely limited in special curriculum. The contents of subjects 

taught to children with hearing impairment are not the same as for the mainstream 

students. A substantial reduction, both, in content and level of difficulty is made to the 

extent that it loses its relevance to practical life after school. All examination at 

matriculation, intermediate, and degree level are separately held leaving no basis for 

comparison with the mainstream students. The value of such education is 

questionable. The special emphasis is on speech and language development from the 

very beginning. The additional component usually includes pre-vocational work, 

which are a good sign and help in rehabilitation efforts (Ministry of Social Welfare 

and Special Education, 2006). 

Moreover, teachers have very low profile of children with hearing impairment. 

They assume that children with hearing impairment have poor intellectual abilities. 

They can’t hear, can’t read and write and can’t perform jobs equal to the normal ones. 

They are considered, burden on teachers, school and society. Such attitudes of 

teachers are reflected in what they do in the classroom (Shehbaz & Batool, 2008). The 

attitude and role of teacher is very important for the success of inclusion. According 

to Waldron (1997), the success or failure of inclusive educational practices is 

dependent upon teacher attitudes regarding inclusion and appropriate resources. 

Teacher attitudes are linked to actual experience with included students and are 
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provided with sufficient support to meet teacher-identified needs. Teachers’ attitudes 

tend to be more positive towards inclusion after they have had experience with 

successful implementation. Less favourable attitudes towards inclusion result when 

resource supports are limited. Teachers’ attitudes are typically negative initially. 

Shifting to more positive attitudes is contingent upon attaining information about 

specific students, involvements in the development and implementations of inclusion 

strategies, and when supports and resources are clarified.  

The situation of persons with hearing impairment is distinctively vulnerable 

even among the various categories of persons with special needs. According to the 

World Federation of the Deaf, for example, approximately 80% of deaf people in the 

developing world have no access to education (Joutselainen, 1992). Social exclusion 

of the hearing impairment has strong roots in the mentality of people, generating overt 

and covert, formal and informal discrimination. Society does not accept difference to 

acknowledge people who are different as equal partners in life, and deserve the same 

dignity and recognition. Inequality is justified and reinforced by all means i.e. 

economically, politically and ideologically. In such situation, the disadvantaged social 

group becomes precarious particularly in the absence of an adequate legal and 

institutional framework to protect their rights. The poor quality education affects the 

entire life of individuals with hearing impairment. The special school system fails to 

develop some important survival skills such as literacy skills, social skills and skills 

for independent living. 

  There is a worldwide movement for the inclusion of children with hearing 

impairment. Despite some improvement in recent years, children with hearing 

impairment are still excluded from education, employment, health services, and 

community services. This social exclusion then leads to the establishment of special 
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communities such as the community of the deaf, community of the blind etc. This 

social fragmentation is very counter productive for any society.  

 The above mentioned discussion clearly indicates that the children with 

hearing impairment experience various kinds of discrimination. Such discriminatory 

attitudes result in their social exclusion. Unfortunately, the families of those children 

are not fully aware of the consequences of exclusion. They have become an integral 

part of exclusionary practices. There is a dire need to explore all possible causes that 

contribute toward the social exclusion of children with hearing impairment in home 

and school. 

Statement of the Problem 

 Keeping in view the above discussion it is becomes desirable to conduct a 

study on “the causes and remedies of social exclusion of students with hearing 

impairment”. 

Justification and Likely Benefits  

 This study will highlight the experiences of students with hearing impairment, 

views of their parents and teachers about the segregated system of education. It will 

explore why students with hearing impairment are excluded from the mainstream. The 

stakeholders will be able to know the causes and effects of exclusion. Thus they may 

try to eliminate the causes and promote the social inclusion of students with hearing 

impairment.  

The study will help in changing the views of stakeholders about the 

potentialities of children with hearing impairment, so that they may come out of low 

profiles of these children. They will be ready for integrating these children with the 

society.  



 12

 The study will be of a great significance for the students with hearing 

impairment in Pakistan in term of their integration with the society through inclusive 

approach resulting from such study. Furthermore, the study will point out the major 

areas of social exclusion of student with hearing impairment in home and school. 

The major interest of the researcher is to find out the factors that play 

important role in the exclusion of students with hearing impairment in home and 

school. The present study will show various statistically significant relationships, 

differences and predictive variables (gender, level of hearing, education of mother, 

education of father, qualification of teacher, and socio-economic status of family) that 

may guide further research in the area of social exclusion.  

Objectives of the Study 

The study is conducted to:  

1. Identify the causes of social exclusion of students with hearing impairment 

with respect to home. 

2. Identify the causes of social exclusion of students with hearing impairment 

with respect to school.  

3. Propose remedies to eliminate social exclusion of students with hearing 

impairment with reference to home and school.  

4. Validate the remedies of social exclusion by a panel of experts. 

5. Recommend further studies in this area of research.  

 Questions of the Study  

The study focuses on answering the following questions: 

1. What could be the definition of social exclusion in the context of Pakistani 

society? 

2. How can the definition of social exclusion be operationalized? 
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3. What are the major causes of social exclusion of students with hearing 

impairment with respect to home? 

4. What are the major causes of social exclusion of students with hearing 

impairment with respect to school? 

5. Do the responses of boys and girls with hearing impairment differ on social 

exclusion in home and school? 

6. Is there any difference between the opinion of the students having hearing and 

hearing impaired parents on social exclusion in home and school? 

7. Do the responses of students with hearing impairment differ on social 

exclusion in home and school on the basis of their hearing loss and 

geographical location? 

8. Does the monthly income contribute to exclusion of students with hearing 

impairment in home and school? 

9. Are there any differences in the opinions of parents on social exclusion on the 

basis of their gender, qualification, occupation and geographical location?  

10. Are there any differences in the opinions of teachers about social exclusion on 

the basis of their gender, qualification, designation, experience and 

geographical location?  

11. What are the remedies to eliminate social exclusion of students with hearing 

impairment identified in the study?  

12. Can a plan of remedies be worked out? 

Plan of Work and Methodology  

The procedure of the study is explained in the flow chart (Figure 1).The plan 

was first executed by defining the concept of social exclusion and then identifying 

factors that increase the risk of social exclusion. Models of social exclusion were 
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reviewed through the relevant literature. The details of research procedure are given 

below: 

Population of the Study 

 The population of the study comprised: 

1. All the students with hearing impairment form grade 6 to 10 studying in 

special schools in Punjab Province. 

2. All teachers of students with hearing impairment working in special schools in 

Punjab Province. 

3. Parents of students with hearing impairment from grade 6 to 10 studying in 

special schools of Punjab Province. 

  Sample of the Study 

 The sample of the study consisted of: 

1. Five hundred and sixty students with hearing impairment studying in the 

classes 6-10 which were selected from seven divisions of Punjab through 

convenient sampling. 

2. Two hundred and fifty parents of students with hearing impairment were 

selected from respective districts through convenient sampling.  

3. Two hundred and fifty teachers of students with hearing impairment were 

selected from the same districts on the basis of census sampling (Lodico, & 

Spaulding, 2006, P.106).  

Instruments for Data Collection  

 Following three instruments were used to collect data from the respondents of 

the study.  
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Scale for Students 

Likert scale was developed to obtain the responses of SWHI (students with 

hearing impairment) to identify the causes of social exclusion on the basis of 

conceptual model discussed in chapter II. 

Scale for Teachers 

A Likert scale for the teachers of SWHI was developed on the basis of same 

model.  

Questionnaire for Parents 

 A structured response questionnaire was used to collect data from parents of 

children with hearing impairment.  

 Data Collection 

Following procedures were used to collect the data: 

 The researcher personally visited the schools of students with hearing 

impaired and collected data from students. Each statement of scale was interpreted 

through total communication method due to limited reading skills of students with 

hearing impairment.  

  The researcher collected the data from teachers of children with hearing 

impairment of the same districts. All teachers in selected school were asked to 

respond to a questionnaire. Researcher collected most of the questions personally and 

the rest were received through mail as sent by the teachers. Parents of children with 

hearing impairment were contacted through mail and were asked to fill up 

questionnaires and send to the researcher. 

 Data Analysis 

 Data collected from students with hearing impairment, teachers and parents 

was tabulated and coded by using SPSS (Statistical Package for Social Sciences). 
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Parametric statistics was applied to compare the responses of students, teachers and 

parents of SWHI. The results of study are stated in chapter V. Findings, conclusions 

and recommendations are made on the basis of results. 

 Proposed Remedies 

Remedies are prepared by keeping in mind the causes of social exclusion 

identified in this study with regard to home and school. These remedies are present in 

a matrix in which columns of observation, causes, remedies and the duty bearers are 

given (Chapter IV). 

 Validation of Remedies 

  Ten experts were requested to review the plan and give their expert opinions. 

These experts were from Ministry of Education, Directorate General of Special 

Education, and field of Social Work, Sociology, Economics, Education and Special 

Education (Appendix E). Plan of remedies were finalized on the basis of qualitative 

feed back of experts. 

Limitations of the Study 

Following are the limitations of the study: 

1. The researcher developed her own scales and questionnaire on the basis of 

conceptual model developed by her due to the unavailability of standardized 

questionnaire, it may affect the results. 

2. Researcher collected data from seven divisions of Punjab province because no 

middle and secondary school was found in division Dira Ghazi Khan. These 

schools of the students with hearing impairment are only located in urban 

areas of the Punjab. Therefore, the rural areas may not be represented in this 

study. 
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3. The enrolment of the girls with hearing impairment is low; therefore the 

gender proportions in the sample do not represent the gender proportions of 

the population i. e. male 49% and 51%. 

4. The number of hearing impaired mothers (n=14) and fathers (n=08) is low 

hence the sample of students with hearing impairment was conveniently 

selected. If the study would focus the hearing impaired parents only, the 

sample size might be enlarged by using some other techniques besides 

convenient sampling. Furthermore, 99% of hearing impaired individuals has 

hearing parents (Moores, 2001). Therefore, the deaf parents of children with 

hearing impairment are already low in number. 

Delimitations of the Study 

Following are the delimitations of the present study: 

1. Random sampling is not used for the selection of the teachers due to limited 

time and resources. However the size of the sample of teachers approximates 

50% of total teachers.  

2. The sample is delimited to five hundred and sixty students with hearing 

impairment, two hundred and fifty teachers and parents of students with 

hearing impairment. They constitute 34%, 50% and 34% of the total 

population respectively. 

3. The study is delimited to Punjab province. 
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CHAPTER II 

Review of Related Literature 

The literature suggests that the term “social exclusion” was first used in the 

1970’s to refer to the socially deprived groups such as people with disabilities,  single 

parents and the uninsured unemployed persons. With the passage of time the 

increasing amount of social problems led to a broadening of a definition to include the 

other unaffected youth and isolated individuals.  

Social exclusion is a complex and multi-dimensional process. It involves the 

lack or denial of resources‚ rights‚ goods and services‚ and the inability to participate 

in the normal relationships and activities available to the majority of people 

in society‚ whether in economic‚ social‚ cultural or political areas. “It affects both the 

quality of life of individuals and the equity and cohesion of society as a whole (Age 

Concern, England, 2009).” 

Social exclusion is a situation where rights are less bothered, resources are 

never planned, and services are not provided, perfect denial to welfare and bringing 

inability to participate in the normal relationship. Such groups are often differentiated 

by race, ethnicity, age, gender, social class and disability. Social exclusion exists to 

some degree in all societies, and can occur across a number of dimensions: economic, 

social, political and cultural. These different facets of disadvantage form a self-

reinforcing cycle. Exclusion can take place in a number of areas, from the legal, 

health and education systems to the household and community. Processes of exclusion 

can be highly visible and deliberate, but it can also be hidden and unintentional. 

Social exclusion aims at groups rather than the individuals. The wider prospect brings 

solution, in general, for the whole society. One of the strengths of the concept of 

social exclusion is that it focuses attention on agency – which is being excluded and it 
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is actively excluding others. It also draws our attention to the organizational or 

institutional structures that serves to include or exclude. This poses an emphasis on 

process, and helps us to focus on issues of power. 

Defining Social Exclusion 

A review of definitions of social exclusion is given below: 

“Social exclusion may define rights relationship of the society how it and 
about how people are treated and how they regard themselves; about 
powerlessness, exclusion and loss of dignity. Yet the lack of adequate income 
is at its heart (Foley, 1999).” 
 
“An individual is socially excluded if (a) he or she is geographically resident 
in a society but (b) for reasons beyond his or her control, he or she cannot 
participate in the normal activities of citizens in that society and (c) he or she 
would like to so participate (Burchard, 1999).” 

 
“Social exclusion is a situation in which certain members of a society are, or 
become, separated from much that comprises the normal round of living and 
working in society (Philo, 2000).” 

 
“The unique interplay of a number of factors, whose consequence is the denial 
of access to an individual or group, to the opportunity to participate in the 
social and political life of the community, resulting not only in diminished 
material and non material quality of life, but also tempered life chances, 
choices and reduced citizenship (Kenyon el al, 2002)” 

 
Gijsbers & Vrooman (2007) describes following characteristics of social 

exclusion: 

“Social exclusion is a short hand term for what happen when people suffer 
from combination of linked problems such as unemployment, poor health, low 
income, poor housing, high crime environment, bad health and family 
breakdown (P. 4).” 

 
Social exclusion means being unable to access the necessities of life that majority 

of members of a society take for granted. It’s not just about having enough money‚ 

although a decent income is essential. It is a build-up of problems across several 

aspects of the human life. Social inclusion means emphasizing things like access to 

services‚ good social networks‚ decent housing‚ adequate information and support‚ 
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and the ability to exercise basic rights (Governance and Social Development Resource 

Centre, Birmingham, 2006). 

Social exclusion is a multi-dimensional, multi-layered, and a vibrant 

phenomenon. The term social exclusion is generally defined according to a culture but 

the common features of the definition include: 

1. Lack of participation. Social exclusion is caused by a number of factors that limit 

people’s access to the large systems and exclude them from society 

2. Multi-dimensional. Social exclusion embraces income-poverty but is broader; other 

kinds of disadvantage which may or may not be connected to low income such as 

unemployment and poor self-esteem, poor health services and inadequate facility of 

education.  

3. Dynamic. It initiates a demand from society and policy makers to investigate cause 

as well as eliminate the effect of social exclusion.  

4. Multi-layered. Although it is individuals who suffer exclusion, the causes are 

recognized as operating at many levels: individual, household, community, and 

institutional. (Burchardt, 2007). 

Social inclusion is a strategy to combat social exclusion; it is the coordinated 

response to the very complex system of problems that are known as social exclusion. 

The notion of social inclusion can vary according to the type of strategies 

organizations adopt. 

 As mentioned above, the term social exclusion is context bound and its meaning 

vary from one situation to another. Social exclusion may not be taken for one 

meaning only. So, it is paradoxical in different previews of circumstances. Different 

definitions of social exclusion emphasize its various aspects, for example Duffy, 1995 

states: 
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“Social exclusion is concerned with the inability to participate effectively in 
economic, social and cultural life and in some characteristics, alienation and 
distance from mainstream society” (P.2). 
 
Room (1995) adds a new dimension to the discussion by touching the issue of 

social exclusion in a right based language. Social exclusion is realization of civil, 

political and social rights of citizenship. The advantages of the capability and rights-

based approach are the following: 

1. It asserts the due participation and respect of every individual in the society. 

Otherwise it will be the violation of basic rights.  

2. It does not demand uniformity of outcomes but instead focuses on equal freedoms 

for all to enjoy all aspects of citizenship. 

3. It recognizes the diversity of people in their ability to make use of opportunities 

that other person of society avail of. 

4. Social exclusion focuses on ends, and not on means. It is more concerned with 

participation which can be felt by a person intrinsically. For example, a lack of 

financial means is one causal factor generating social exclusion as it prevents poor 

people from having the financial means to achieve participation in society. But 

income is neither necessary nor sufficient condition for exclusion and some poor 

may not necessarily feel excluded. It is commonly recognized that the people with 

special needs should be facilitated with their particular needs prior to others to be 

able to enjoy all freedom and rights that other persons enjoy. But, disability 

culture and communities may raise invisible barriers to participation in society at 

large.  

Dimensions of Social Exclusion  

Models are frequently used to express relationships of various factors that play 

an integrated role in performing some function. They provide great help particularly 
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in complex situations where human perception fails to see the interrelatedness of 

several elements apparently perceived as separate entities. An example of such model 

is the model of Hasham (1996) that explains different natures of social exclusion and 

elaborates on a framework of analysis of the situation of excluded group:  

Major dimensions of social exclusion discussed by this model are: livelihood 

(employment, income, purchasing power and consumption.) social provisions 

(education, healthcare), citizenship and rights (social participation, right to 

organization, political representation, and civil rights), social identies (gender, age, 

ethnicity, religion), geographic location, structural norm (Social and communal 

relations structural interactions with gender, ethnicity, religion, class social and 

economic inequalities, and attitude with immigrants and refugees). 

Seemingly a complex concept such as social exclusion has simply researched 

that people with certain back ground and experiences are disproportionately likely to 

suffer social exclusion. The key risk factors include low income, family conflict, 

being in care, school problems; being an ex-prisoner, being from an ethnic minority, 

living in a deprived neighborhood in urban and rural areas, mental health problems, 

age and disability (Social Exclusion Unit, London, 2001). 

Characteristics of Social Exclusion  

Elaborating on these theoretical notions Gijsbers & Vrooman (2007) 

developed a conceptual model, with the aim to test it empirically. The concept of 

social exclusion is defined partly by contrasting it with the concept of poverty; but the 

distinctive criteria are not very sharp. Social exclusion may not relate solely to the 

process of being socially excluded (dynamic), but can also take into account the 

conditions of being socially excluded (static).The only distinction that could remain  
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The Dimensions of Social Exclusion 
 

 

Livelihood            Geographic location 

Employment (include skills and education)        Structural norms 

Income             Social and communal relations 

Purchasing power and consumption          Structural interactions with  

              gender             

Social provision           

Education             Ethnicity, religion, class… 

Health care              Social and economic  

 

Citizenship and rights                              inequalities 

Social participation             Attitude with immigrants and                         

Right to organization                                              refugees 

Political representation  

Civil rights                      Social identities 

     (Gender, age, ethnicity, religion) 

 

 

 

 

Source: Hasham, 1996, P.8 

  



 25

intact is that social exclusion involves different dimensions, while poverty relates only 

to the financial/material aspect; but even this difference only holds for poverty in a 

strict sense, and not for broader definitions. We consider true social exclusion as a 

concept having two main aspects: 

1. Economic-structural exclusion 

2. Social-cultural exclusion 

Within the first dimension we identify two distributional aspects: a material (income 

and goods) and a non-material (social rights) one. The second dimension is also 

divided in two different aspects, i.e. social integration which points to social relations 

and networks, and cultural integration which regards values and norms. The last sub-

dimension, cultural integration, may require some qualification. The focus of social 

exclusion is to assess whether or not the rights of social citizenship (equal access to 

education, employment, housing et cetera) are at stake. The duties of social 

citizenship receive little attention; these may include, among other things, complying 

with the moral or legal duty to work, having a sense of responsibility towards one’s 

fellow citizens, social engagement, and behaving in accordance with applicable 

legislation and regulations. Failure to observe such duties of citizenship can be seen 

just as much as characteristic of social exclusion (or self-exclusion) as an inadequate 

access to rights of social citizenship. 

Process of Social Exclusion  

The term social exclusion has a subjective meaning for individuals and groups. 

There are different interpretations connected with the issue. Evans, Branheim, Bynner 

and Klasen (1998) described four major obstacles that become factors to reduce 

opportunities for participation and integration of individuals( Figure 2).These factors 

are material factors (family poverty, geographical location), family factors (parent’s  



 26

Characteristics of Social Exclusion 

A. Economico/structural exclusion (distributionael dimension): 

1. Material deprivation: 

Deficiencies in relation to basic needs and material goods; 

Lifestyle deprivation; problematic debts payment arrears,  (a.o 

housing cost). 

     2. Inadequate access to government and semi-government provisions (social rights)  

Waiting lists, financial impediments and other obstacles to: 

health care, education (especially of children), housing, legal 

aid, social services, debt assistance, employment agencies, 

social security, and certain commercial services (such as 

banking and insurance); insufficient safety.  

B. Socio-cultural exclusion (relationnel dimension): 
 

3. Insufficient social integration: 
 

A lack of participation in formal and informal social networks, 

including leisure activities; inadequate social support; social 

isolation. 

4. Insufficient cultural integration: 

A lack of compliance with core norms and values associated 

with active social citizenship, indicated by a weak work ethic; 

abuse of the social security system; delinquent behavior; 

deviating views on the rights and duties of men and women; no 

involvement in the local neighborhood and society at large.  

 

 

 

Source: Gijsbers and Vrooman, 2007, P.17 
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education, parental interest and support, social class), provision of services 

(education, social services, housing, transport, health) and individual (aptitudes 

motivation, gender, disability). Bynner (2003) views social exclusion as a process that 

deprives individuals and families from provision of services and basic rights. As a 

result, people cut off from mainstream life. 

Major elements of social exclusion discussed by these models are: 

discrimination on gender basis, religious and ethnic minorities and geographical 

location, equality before the law without discrimination, liberty and security of the 

person, freedom of movement and nationality, right to live in the community, respect 

for home and the family, right to education and provision to other social services such 

as health care, adequate facility of transportation, and employment. 

Social exclusion is thus seen as a potential consequence of a number of risk 

factors. In majority of studies, preference is given to an indirect definition of social 

exclusion. In other words, these studies do not observe social exclusion itself, but 

rather its potential causes or predictors, with the focus being mainly or exclusively on 

individual risk factors. 

 A Conceptual Model of Social Exclusion 

Major elements of social exclusion discussed by these models are: 

discrimination on the basis of gender, religion and ethnic background and 

geographical location. Liberty and security of the person, freedom of movement and 

nationality, right to live in the community, respect for home and the family, right to 

education and provision to other social services such as health care, adequate facility 

of transportation and employment are denied. 
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Process of Social Exclusion or Integration 
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Traditionally, disability was understood as an organic, sensory or mental 

deficiency and only possible solution to these problems was rehabilitation. 

Disabilities are now seen as physical, social and mental limitations that are created by 

humans. For this reason disability can better be understood on the basis of interaction 

between human and environment. A limitation in human capabilities such as visual 

impairment and the nature of environment in terms of ability to facilitate the 

limitation can mutually define the handicapping conditions. 

 Some people believe that disability includes three factors: attitudes, functions 

and environment.  Firstly, it would be an attitude issue that comes from assuming or 

denying a limitation; secondly, the limitation in itself, and finally the environment, the 

social culture that discriminates or accepts the difference.  

The phrase “discrimination against people with disabilities” refers to any 

distinction, exclusion or restriction based on a disability, in terms of the background 

of disability, consequence of previous disability or perception of a past and actual 

disability that has the effect or purpose of avoiding or impeding the recognition, 

enjoyment, development, human rights and main freedoms of disabled people. 

  Social exclusion is a wide-ranging and complex phenomenon and it is 

therefore not easy to represent it with a single variable. The conceptual model (Figure 

3) implies that various risk factors have a direct effect on the degree of social 

exclusion. It may be assumed that they also influence each other, and they also may 

have an indirect impact on the independent variable. This model indicates two major 

sources of social exclusion that are: 

Source 1: Home Environment  

Childhood experiences occupy central position in the debate about origins of 

social exclusion. The process and the outcomes of social exclusion begin early in life 
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and are manifested at all stages of life. The process of social exclusion is itself a 

continuous process in the sense that one outcome leads to another. These outcomes 

mutually reinforce or damage the achievements of child in earlier life (Bynner, 1998). 

Negative attitudes and reduced interaction of parents and sibling deprive child with 

hearing impairment from various meaningful experiences. Being handicapped in 

home environment may also have a direct effect on psychological and emotional 

growth of child with hearing impairment (Burchard, 2003). 

In order to identify the conditions and experiences early in life which lay the 

child open to the risk of social exclusion, Bynner, (1998) discussed four factors which 

could increase the risk of social exclusion of a child. It included material factors, child 

factor, family factors and school factors. 

A hearing impaired child in a family can be a traumatic emotionally draining 

experience because the majority of the hearing impaired children have hearing parents 

who have little or no contact with the people with hearing impairment (Moores, 

2001). Hence communication with their parents is little particularly two ways 

communication is absent. Communication is the key for the growth of deaf children 

and they require a facilitative environment in which they can share their daily 

experiences. Turnbull and Turnbull (1987) found that parents because of their own 

stress might neglect or over protect the children with disabilities which may be a 

cause of their poor social skills. Meadow (1980) found out that the overprotection on 

the part of the parents might impede the social development of their children with 

hearing impairment.  

Hearing impairment not only affects the child, it affects the whole family too. 

Certainly, the having hearing impaired children influences everyone in the family and 

influences families in different ways. But families with deaf parents of deaf children
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might differ from hearing families as the former can better communicate with their 

children with hearing impairment. This makes it even more difficult to sort out the 

impact of hearing loss on the development and education of majority of hearing 

impaired children. The level of mother’s education is a crucial factor, as mothers with 

better education are likely to have better sign language skills, and their children, 

therefore, show better academic achievement. Parents with more education also tend 

to be more involved in their children’s school activities. Familys socioeconomic status 

(SES) appears to be another factor that might differentiate families with hearing 

impaired children. 

Family as a first social system of students with hearing impairment where 

initial interrelationships among parents, sibling and child with hearing impairment 

take place. A healthy, encouraging, well communicative and supportive environment 

helps to develop a healthy personality of child. Discrimination, lack of parental 

interest and support, overprotective behavior and child’s exclusion in various family 

matters has a bad impact on the personality of child with hearing impairment. A rich 

child’s family attachment can play a key role in preventing social inclusion. Families 

provide one of the most important foundations for children’s learning and 

development. They provide security and protection to reduce child vulnerability; they 

pick up the pieces when things go wrong, and they have the potential to ensure that 

their members’ most fundamental needs of love are met. Indeed, families are the 

anchors that many of us need to survive in the world. Families also facilitate their 

child’s membership in communities and schools, and are the most knowledgeable 

about their children’s unique strengths, weaknesses, and interests. Although all 

parents love and care their children unconditionally yet the distribution this love and 

care among their children is not always based on equity. This disproportionate 
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attention and care for children with hearing impairment, both, in positive and negative 

direction is not uncommon. Particularly in families who are in poverty their children 

with deafness are frequently ignored as compared to their hearing children. The 

provision of health care education and social development through active participation 

in social activities are the first step. Children with hearing impairment experience 

their gradual exclusion get frustrated and then learn to live with discriminatory 

attitude of their own parents. 

Parent’s involvement in their children’s educations, both at home and at 

school, can also instill in children a sense of the importance and value that their 

parents place on learning. The results of various studies showed that parents recognize 

the importance of their involvement in school activities if their hearing impaired 

children are to succeed, even if they do not always follow through. Parents may 

hesitate because of feelings of helplessness, their lack of confidence or comfort with 

their communication skills, or their concerns about intruding on teachers, “the 

experts”. Schools also vary in their encouragement of parental involvement. More 

positive interactions with parents are likely to make educators less defensive and more 

open to collaborating in all aspects of the educational process. 

Source 2: School Environment 

The second social circle of child‘s development starts when he/she enters in 

school setting. School is considered as a miniature society and hence should be the 

best place to eliminate social exclusion. If school is ready to accept all forms of 

human diversity it will lead to social inclusion. Schools play important role in 

children’s learning and development. They provide a place where children can learn, 

acquire skills, and make friends. They also facilitate children’s membership in 

communities, And, like families, schools are very knowledgeable about students’ 
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individual learning characteristics and behavioral tendencies (Lupart, 2001). School is 

a reflection of social events where all controversies and tensions take place. Among 

systems in which individual is involved, school with all features of wider society 

seems to be of a special importance. School is an area of attaining equal educational 

opportunities and restructuring interpersonal relations.  

Education is one of the most important factors affecting the development of 

children. Getting education is an important participatory process for children and 

equal access for all to this process allows participation in and respect by society. Poor 

quality education and deficits in equal educational opportunities can be a source of 

social exclusion. The process can also be exclusionary if we fail to promote equal 

participation and access. 

Organization for Economic Cooperation and Development, London (OECD) 

completed an extensive study of special education practice in eight member countries. 

The OECD report concludes on the basis of the results of this study  

“There is no reason to segregate disabled students in public education systems; 
instead education systems need to be reconsidered to meet the education needs of 
all students. All students, whatever the type and extent of their disability, can be 
successfully included in mainstream schools, as long as certain safeguards are 
ensured (1999)."  
 

There are a large number of human rights problems, which cannot be solved 

unless the right to education is addressed as the key to unlock other human rights. 

Education operates as multiplier, enhancing the enjoyment of all individual rights, 

freedoms where the right to education is effectively guaranteed, while depriving 

people of the enjoyment of many rights and freedoms where the right to education is 

denied or violated. 

Social exclusion plays an equally large role in the lives of individual with 

special needs. This is characterized by negative social attitudes, stigmatization and 
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neglect which can make the disabling condition worse. This marginalization reduces 

opportunities for children with hearing impairment to contribute productively to a 

household and community (European, Disability Forum, 2001). Children with hearing 

impairment excluded in educational opportunities have similar cognitive abilities as 

compared to normal children. There is also additional worry that socially excluded 

individuals will become a threat to the future well being of society as they may 

become a social and economic burden to society. So, the outcome of early 

experiences of children with hearing impairment at home and in the school ultimately 

determines their position in adult society. Many hearing impaired children (and 

particularly those with hearing parents) have somewhat different early environments 

than hearing children. Frequently, those children do not have access to the language 

of their families, and their parents are not fully prepared for handling the special 

needs of a child who cannot hear. With differences in communication, early social 

interactions, and ways of acquiring new information, it seems likely that hearing 

impaired children will have some characteristics that distinguish them from hearing 

children. This is not to claim that children with hearing impairment will be in any way 

deficient, only that they may have different backgrounds, different knowledge, and 

different ways of dealing with the world. Parents and educators need to be cognizant 

of such variability if they are to provide hearing impaired learners with academic 

content and contexts that allow them full educational equality. To do otherwise would 

be to ignore reality and deny hearing impaired learners opportunities to which they 

are legally and morally entitled. 
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Educational Provisions for Children with Special Needs in the Pakistan:  A  

Historical View 

At the time of Pakistan's creation in 1947, government efforts were channeled 

towards nation-building and educational provisions for children with disabilities were 

limited. Non-governmental organizations (NGOs) flourished, providing services to 

large numbers of disabled persons, mainly in the cities. In 1981, the International 

Year of Disabled Persons, the federal government initiated special education 

programmes on a national scale in all regions of the country. The Directorate General 

of Special Education (DGSE) was established in 1985 as part of the Ministry of 

Health, Special Education and Social Welfare for the purpose of planning and 

implementing services for people with disabilities. The government aims to ensure the 

provision of educational and rehabilitation services to all persons with disabilities in 

Pakistan. Unfortunately, there is no reliable data available on the number of disabled 

persons in the country. A sample survey conducted in the twin cities of Islamabad and 

Rawalpindi in 1986, which is the only systematic effort made by the Directorate 

General of Special Education to assess prevalence rates, indicated a disability 

prevalence rate of 2.57 per cent. The experts agree that there is need for a more 

extensive survey based on rigorous methodology to arrive at a more realistic picture. 

The greatest barrier to accomplishing this task successfully is the attitude of parents 

who tend to conceal facts or deny the presence of disability in their children. Based on 

a World Health Organization (WHO) estimate of a 10 per cent rate of occurrence of 

disability in developing countries, it is estimated that there are about 10.24 million 

persons with disabilities in Pakistan; of these, approximately 5.4 million are of school 

age (Khan, 1998). 
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In Pakistan 19.521 million children of ages 5-9 are enrolled in 164,200 

primary schools. The net participation rate is about 66%. The student-teacher ratio is 

48:1. The school going children, who have been marginalized in one way or the other, 

are 34% of the total school age population. Further details about these children with 

reference to their type and incidence are not available. The reasons for such 

marginalization include: longer distance from home to school,  value of education 

perceived by the family, gender discrimination in which the son is preferred to 

daughter in sending to the school, poverty; and disability and lack of awareness of the 

parents about disability and how to handle it properly. It is estimated that six million 

children have been left out from schools (Hameed, 2005). The children with 

disability, unfortunately, constitute a major segment of this population.  

According to the national census 1998, the population with disability is 

3,286,630 (2.54 percent of the total population). Among the persons with disability 

2.85 percent are male and 2.21percent female. The figure seems highly under-

estimated probably because of vague definition used in the census was not precise 

enough to include the persons’ suffering from moderate to mild disability and some 

new entrants such as learning disabilities, emotional disorders, etc. There is a need to 

train the census staff so that they can identify and classify persons with disability by 

using standardized classification scheme.  

Educational Opportunities in Special Schools  

The Directorate General of Special Education, Ministry of Social Welfare and 

Special Education runs 56 institutions throughout the country catering for educational 

and rehabilitation needs of about 4000 children with disability. The geographical 

distribution of the institutions includes Islamabad 12, Punjab 21, Sindh 10, 

Balochistan 3, NWFP 8, and Northern Areas 1. Out of these 56 institutions, 11 deal 
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with children having hearing impairment, 11 for children with physical disability, 11 

for children with blindness and low vision, 12 for children with mental retardation and 

learning disabilities, and 11 for vocational/rehabilitation needs of children with all 

disabilities. The physical facilities of these institutions are excellent. The curricula 

and system of examination are standardized. The teachers are regularly enriched with 

latest knowledge and skills to educate children with special needs in National 

Institutes of Special Education. These institutions serve as model institutions for the 

provincial special schools and special schools in private sector.  

At provincial level, the Government of Punjab has recently established a 

separate Department of Special Education under direct supervision of the Chief 

Minister. The provincial government runs 48 special schools with 4051 enrolment. 

Out of these 32 are meant for children with hearing impairment, 11 for children with 

blindness and low vision, 2 for children with physical disability, 3 for children with 

mental retardation and 3 for the training of the teacher of children with disability. The 

curricula and system of examination are standardized. The Special Education 

Department has set up a computerized Braille Printing Press and provides all Braille 

textbooks to the children with blindness free of cost irrespective of the of the fact that 

they are enrolled in govt. school or in a private school. The children with blindness 

get free furnished hostel accommodation, uniform, and transportation from home to 

school, if not boarded, and a handsome pocket money. There are three teacher training 

institutions offering diploma in teaching of deaf, M.Ed. (visual impairment) and in-

service training through short courses in addition to the Department of Special 

Education, in the University of the Punjab that offers Master’s and Ph.D. degrees in 

special education.  
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The government of Sindh has established a separate wing in education 

department that controls 16 special schools where federal curricula and evaluation 

system is followed. As for as the provinces of NWFP and Balochistan are concerned 

20 and 4 special schools have been established, respectively, under the Department of 

Women Development and Social Welfare. These institutions also follow the federal 

curricula and evaluation system. There are about 230 special private schools in the 

country which are partially funded by the Government of Pakistan (Waheed, 2003). 

In the field of inclusive education, Government of Pakistan (Ministry of Social 

Welfare and Special Education), INGOs, NGOs and donors have directed efforts 

towards the development of national capacities for policy-making and system-

management, bringing forward the concerns of marginalized and currently excluded 

groups as well as network-building and support to the development of inclusive 

education. Despite these initiatives, the efforts, in general, have been fragmented and 

limited to small projects. During the implementation of these pilot projects, Ministry 

of Social Welfare and Special Education learnt that different inclusive education 

approaches had been implemented by different organizations and the objective of 

these projects may not be achieved due to the lack of a standardized process.  

Marginalized Children in Pakistan  

Pakistan now has three streams of education, i.e., government and private 

Urdu medium ordinary schools (the mainstream), English medium schools both in 

public and private sectors (for the elite) and religious institution all in private sector 

(mostly for the poor and marginalized children). Recently the private sector has 

emerged aggressively because of the governments’ initiatives and relaxations in taxes. 

This has resulted in laissez-faire curriculum. Even the certification system is 

becoming free of government control. As a result, various kinds of foreign education 
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boards and universities have started conducting examinations to award certificates and 

degrees to hundred of thousands of students each year. In such a free market it is 

difficult to ascertain who has been marginalized from where. One can argue, for 

example, the children studying in government schools seem marginalized as 

prestigious positions are rarely open for most of them as compared to English medium 

lot.  

The participation rate of girls at primary level is 50% as compared to 82% for 

boys. As for as the children with disability are concerned the participation rate 

drastically falls to almost ground level as only 2-4% of them are enrolled in 

segregated or ordinary schools. The low enrollment or these children pose a gigantic 

challenge to the state and needs immediate attention of the policy makers. It may be 

pointed out that all other forms of marginalized children are randomly found in 

population whereas the marginalization of children with disability has become a 

systematic process as the segregated education through special school/centers has 

developed as a parallel system of education ( Hameed, 2006). 

Prospective of Inclusive Education in Pakistan 

Inclusive education is an ideal approach seeking to address the learning needs 

of all children with a specific focus on those who are vulnerable to marginalization 

and exclusion. Inclusive education is for the removal of the barriers that exclude 

people from the education system. An inclusive education system locates the problem 

not with the child but supports and enables the system, the curricula, the 

methodologies, to be flexible and focuses on all the children’s learning needs. It is a 

dynamic process, based on principles that need to be implemented practically 

according to the local context and situation. It is a strategic approach designed to 

facilitate learning success for all children. It addresses the common goals of 
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decreasing and overcoming all exclusion from the human right to education, at least at 

the elementary level, and enhancing access, participation and learning success in 

quality basic education for all.  

DGSE in collaboration with Federal Directorate of Education (FDE) and 

Provincial Departments of Education is working on a pilot project of inclusive 

education. Additionally, DGSE has initiated projects with the technical and financial 

support of World Bank, Sightsavers International, and Braillo Norway. The main 

purpose of this programme is to shift from a focus on disability to seeing inclusive 

education as a fundamental right of every child and a mean of achieving the 

Millennium Development Goal of universal elementary education. Government of 

Pakistan has determined that the population of children and young adults with mild to 

moderate disabilities, physical or intellectual, requires a more targeted effort to bring 

them into the basic education cycle to promote their intellectual development and 

active participation in society. The goals of this pilot project are: sensitizing and 

involving the regular education system to fulfill the needs and aspirations of children 

with disabilities. Taking education to the doorsteps of child by ensuring their 

enrolment in the neighborhood school. Making special education affordable, 

economical and cost effective so that all children with disabilities may be ensured 

education (UNICEF, 2003). 

Special schools, in spite of all their benefits, have failed to meet the 

educational needs of these children. The cost of special education is Rs.29000 per 

child per year as compared to Rs.2000 for a child studying in an ordinary school. The 

cost effective solution would be to transform the primary school functioning at the 

doorstep of each child into open and welcoming to all through inclusive education 

(Hameed, 2005). New Education Policy emphasized  that: Every primary school, both 
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in public and private sectors, should be open and welcoming for all children 

irrespective of their physical, intellectual, emotional, social, linguistic or other 

conditions. All schools should be child friendly. If school, in spite of all good efforts, 

fails to handle/educate the child with disability, the child can then be referred to the 

nearest special education school/centre for new placement with justification for such 

placement. The ordinary school should be improved to cater for the educational needs 

of the children with disabilities and other marginalized groups. The minimum 

essentials for school improvement include adaptations in physical, social, 

psychological and educational environment of the school, teachers’ training on 

special/inclusive education, teaching kit and other assistive devices, and flexibility in 

curriculum and evaluation. 

National plan of Action 2006  

As the international movements started to stress upon the states across globe to 

protect the rights of special persons on equal basis, Government of Pakistan approved 

her first ever National Policy for Persons with Disabilities in 2002. The policy was 

subsequently launched by the Ministry of Social welfare and Special Education in 

2003 and a National Plan of Action (NPA) to implement the policy was finalized in 

2006. 

The national plan of action (NPA) responds to the approved National Policy 

for Persons with disabilities 2002 and is based on the findings of the situation analysis 

conducted between March to May 2004. This strategic plan has been developed after 

holding detailed individual and group consultations with over 100 governments, NGO 

and private sector stakeholders at federal and provincial level.  

The NPA is based on the philosophy that access, inclusion and equalization of 

opportunities for persons with disabilities (PWDs), which form 2.49% of population 
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of the country, according to 1998 census, cannot be achieved by isolated 

interventions. The services are therefore to be designed in an intergraded manner with 

the goal of full inclusion. Investments on PWDs cannot be realized if services are 

unable to work in a coordinated manner. To meet the philosophy, funds will have to 

be mobilized through several sources; furthermore, the goal will only be met by 

extending the services to rural areas (where two-third of the disabled live) that are 

currently neglected. 

The areas for action to implement the NPA (2006) are: 

1. Determining the extent of disability and distribution of causes. 

2. Improving prevention of injuries, deficiencies, diseases and other factors 

known to cause disabilities. 

3. Mobilizing early detection and intervention. 

4. escalating the medical rehabilitation services 

5. Strengthening of Special Education for children with severe and moderately 

severe disabilities. 

6. Promoting Inclusive Education for children with Special Education Needs 

(SEN). 

7. Women with Disabilities. 

8. Access to information and communication, including Information, 

Communication and Assistive Technology. 

9. Expanding and reinforcing vocational training, employment (including self-

employment) and economic rehabilitation. 

10. Poverty alleviation through capacity building, social security and sustainable 

livelihood programmes.  

11. Legislative support for PWDs.  
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12. Creation of barrier-free physical environment.  

13. Raising public acceptance and improving social integration and environment. 

14. Sports for PWDs.  

15. Boosting capacity for production and supply of prosthetics, orthotic and 

assistive aids and other supporting items and facilitation in duty free imports. 

16. Increasing support to the NGOs for service Delivery inn Rural Areas. 

17. Linkages at Federal, Provincial and District level.   

Role of UN Agencies in Promoting Inclusive Education 

Since 1990 the UN agencies (UNICEF & UNESCO) have actively been 

advocating and supporting projects for “Education for All” and “Universal Primary 

Education. UNICEF supported projects in six districts to achieve Universal Primary 

Education (UPE) in Punjab. This means that all children at the age of 5 are to be 

enrolled and complete 5 year primary education. 7% children could not be enrolled in 

the UPE project. Mostly these children were working at brick kilns and with 

disabilities. The UPE challenged to have: accurate data of children between age 5-10 

for 100% enrollment, mobilized communities/ parents to send their children to 

schools. 

Teachers have to ensure that once children enroll they stay, learn and complete 

primary education. In the Universal Primary Education project, a teacher has to 

address a diverse group of children (ages and abilities). To make learning appropriate, 

interesting and meaningful for all children following methodologies were introduced 

“joyful learning”, “Child- friendly”, Gender sensitive teaching and learning” 

throughout the country. This project is being implemented in 22 districts. A child- 

centered teaching and learning processes are being introduced to create a child-

friendly learning environment. FDE and DGSE signed 03 Pilot IE Projects supported 
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by International Development Partner, Braillo, Norway, Sightsavers International , 

World Bank  and Directorate General of Special Education (National Consultation on 

Inclusive Education, 2006) . 

Role of NGOs 

Pakistan maintains a dual system of educational provision: one regular or 

'normal', and the other special. The administrative structure of special education varies 

from ordinary education. At the federal level, it is the responsibility of the Ministry of 

Special Education and Social Welfare; in the Punjab and Sindh it is attached to 

Provincial Education Departments; and in the North-West Frontier Province and 

Baluchistan it is attached to Social Welfare Departments. At the time of Pakistan's 

creation, it were mainly non-governmental organizations (NGOs) that provided 

services to persons with disabilities. Consequently, today there are approximately 140 

NGOs in the country engaged in the education and rehabilitation of disabled persons 

and functioning at the national, provincial and district levels. They are playing a 

significant role in mobilizing financial resources and motivating parents and 

communities to participate in policy-making and the planning, organization and 

delivery of services. With the emphasis on involving the community in rehabilitation 

efforts, the government is now collaborating with the NGOs to mobilize local 

resources in the rehabilitation of disabled persons. The government supplements the 

efforts of the NGOs by offering them financial and technical assistance. In the long 

term, the government envisions building the sustainability of these efforts by 

withdrawing or reducing its own support and training the staff of local NGOs to 

assume responsibility (Khan, 1998). 
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Challenges to Inclusive Education 

Hameed (2006) discussed following challenges to inclusive education in Pakistan 

1. The existing segregationist policy at the Federal level towards initiating the 

inclusive system of education to enhance the basic education of children with 

disabilities.  

 2. The prevalence of the institutional attitude of neglect, disregard and disinterest at 

all levels due to lack of awareness about academic and economic benefits of inclusive 

education. 

3. Lack of sufficient background knowledge and skills by policymakers at various 

levels to initiate and implement inclusive education.  

4. Lack of flexibility in the standardization of curriculum and evaluation rules at 

school level to cater for the needs of the children with disability in an ordinary school.  

5. Lack of teaching resources for inclusive education available at federal, provincial 

or district level. The responsibility for the production of such material is not even 

assigned to any organization.  

6. Lack of training programmes on inclusive education in teacher training institutions 

in special education and normal educational system.  

7. Non-existence of political will and movement of legislation for including the 

children with disabilities with special needs in an ordinary school for their better 

education.  

8. Lack of motivation of Electronic and Print Media to act proactively for the 

promotion of the inclusive system of education. 
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CHAPTER III 

  
Research Methodology 

 
The literature review in the proceeding chapter throws light on characteristics 

and factors of social exclusion. It also reveals the significance of social inclusion for 

children with hearing impairment. This study aimed to identify the causes of social 

exclusion of students with hearing impairment with respect to home and school. 

These children are marginalized due to various attitudinal and structural barriers. It 

restricts their access to education, employment, transportation, health care, 

rehabilitation and recreation. Another aim of the study was to propose remedies to 

eliminate social exclusion of students with hearing impairment with respect to home 

and school.  The third major purpose of study was to validate the remedies of social 

exclusion by a panel of experts. Researcher examined the opinions of students with 

hearing impairment, their teachers and parents to identify the major causes of social 

exclusion of students with hearing impairment in home and school. The following 

sections of this chapter present detailed description of methods and procedures of this 

research. 

The present study is descriptive in its nature. It is one of the most common 

types of quantitative research in education (Lodico, Spaulding & Voegtle, 2006, 

P.174). Descriptive research involves collecting data in order to test hypothesis or to 

answer questions concerning the current status of the subject of the study. It helps to 

gather opinions, beliefs and perception about the current issue from a large group of 

people. In special education, these issues have a wide range. So, researcher used 

descriptive research to identify the causes of social exclusion of students with hearing 

impairment in home, school and society in the province of Punjab. 
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Selection of Population 

 The population is group of interest to the researcher or to whom the researcher 

would like to generalize the results of the study. (Frankel & Wallen, 2006, P.93). The 

target population of this study is the students of sixth to tenth grade, their teachers and 

parents those selected from the special school of the Punjab province. The reasons for 

selecting this sample is that students with hearing impairment are actual source and 

victim of all situations in which they are systematically excluded to deprive them of 

their rights. The opinions of parents of SWHI and their teachers are also important in 

this regard. The researcher tries her level best to select a representative sample of 

students, teacher and parents across the seven divisions of Punjab. The population of 

the study comprised: 

1. All the students with hearing impairment studying in sixth grade to tenth grade in 

special schools in Punjab Province. 

2. All teachers of students with hearing impairment from special schools in Punjab 

Province. 

3. Parents of student with hearing impairment studying in sixth grade to tenth grade 

from Punjab.  

Sample of the Study 
 

Selection of sample is a very important in conducting a research study. The 

“goodness” of sample determines the generalizability of the results (Gay, 2005).  

Sampling is the process of selecting a number of individual that represent the 

larger population from which they were selected. Sample allows researchers to work 

with a smaller, more manageable subgroup of the real population 
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Sample of Student 

Researcher collected the lists of all students with hearing impairment in 

Punjab Province from the Directorate of Special Education, Punjab and Federal 

Directorate of General of Special Education. The complete list of Non-Government 

organizations serving for students with hearing impairment were obtained from the 

DGSE survey “The Survey of Facilities and Services for the Persons with 

Disabilities” completed in 2006. Researcher prepared a list of all schools serving for 

students with hearing impairment at middle and secondary level in Punjab. 

Out of fifty schools five were middle schools where as the rest were secondary 

schools. These schools were situated in seven divisions of Punjab including 

Rawalpindi, Sargodha, Faisalabad, Gujranwala, Lahore, Bahawalpur and Multan. 

Unfortunately, no middle or secondary school was found in Dera Ghazi Khan 

Division. The selection of schools was made on the basis of random sampling. From 

each school, students were conveniently selected. Convenient sampling is most 

common form of non-probability sample, with this method subjects are chosen on the 

basis of availability (Portney, 1993, P.120). Convenient sampling technique was used 

because number of students in each division is unequal, for example students in 

Sargodha division, Gujranwala division and Bahawalpur division were few in 

numbers. The sample of students with hearing impaired was selected from following 

schools: 

Table 1 

Breakdown of the sample of students 

S.N Schools District Number School Type 

1 Sir Syed Academy of Special Education  Rawalpindi 100 Federal 

2 Govt. Deaf & Defective Hearing School Sargodha 50 Provincial 

3 Govt. Special Education Centre for Girls Faisalabad 50 Provincial 
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4 Govt. Boys Secondary School Faisalabad 50 Provincial 

5 National School for the Deaf Children Gujranwala 36 Private 

6 Pakistan National School for Deaf Children Gujranwala 24 Private 

7 Hamza Foundation Academy for the Deaf Lahore 50 Private 

8 Government Secondary School for Boys Lahore 25 Provincial 

9 Government Secondary School for Girls Lahore 25 Provincial 

10 Govt. Deaf & Defective Hearing School Bahawalpur 33 Provincial 

11 Govt. Secondary School for Boys Multan 50 Provincial 

12 Govt. Secondary School of Special Education Multan 33 Provincial 

13 Allama Iqbal Centre for Special Education Sialkot 40 Private 

            Total 560  

    

The students with hearing impairment were interviewed from 13 different 

schools across urban location in 8 districts.  Researcher interviewed 302 boys and 258 

girls with hearing impairment by using sign language.  

Sample of Teacher 

All teachers of students with hearing impairment were personally administered 

questionnaire to respond. However, 250 respondents responded to the questionnaire. 

The return rate turned out to be 75%. Majority of teachers (n=214) were female and 

(n=36) were male. These teachers were from the same schools that of  SWHI. 

Sample of Parents 

Parents of SWHI were contacted through mail and were asked to fill 

questionnaires and return to the researcher. A total of 250 parents participated. The 

number is greater than the proposed sample size i-e.200. 

Instruments of the Study 

  Descriptive survey researchers design their own survey instruments to gather 

the perceptions of their sample on current educational issue (Lodico, Spaulding & 

Voegtle, 2006, P.106). Three instruments were developed for present research. 
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Researcher developed two Likert Scale, one for students with hearing impairment and 

the other for their teachers; questionnaire was developed to collect data from parents 

of SWHI.  

The process of developing scales for study was time consuming. It involved 

several stages, within which, the instrument was written and revised, until it was 

finally ready for use as a research tool.   

Developing Conceptual Model 

Researcher developed conceptual model on the basis of literature review. 

Studies conducted on social exclusion of students with disabilities indicate that there 

are many reasons and factors which cause exclusion of children with disabilities. On 

the basis of these studies; a conceptual model of social exclusion was proposed 

(Figure 3). Social exclusion is multidimensional and multilayered. It is generally 

operationalzed on basis of a combination of different factors; insufficient access to 

social rights, a low degree of social participation and a lack of normative integration. 

Elaborating on these theoretical notions the researcher developed a conceptual model, 

with the aim to explore the nature and intensity of social exclusion.  

This model represents two unique sources of social exclusion. These sources 

are family and school. In order to tap these elements, several indicators are proposed 

in each instrument discussed in the succeeding passages.  

Construction of Instruments 

Three instruments were developed to collect data from students with hearing 

impairment, their teachers and parents. The details as given below: 

Instrument for Students 

Researcher developed the Likert scale to collect data from students.  Likert 

Scale is the most widely used scale in survey research (Lodico, Spaulding & Voegtle, 
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2006 P.106). A Likert scale provides a series of statements to which participants can 

indicate degree of agreement or disagreement (Bordens, Abbott, 2002, p.224). Likert 

scale was developed by following the model of social exclusion developed by the 

researcher discussed in chapter II. 

 The rating criteria of scale were four points i.e. strongly disagree, disagree, 

agree and strongly agree. Neutral response in not used because respondents were 

given specific cause and solutions where they are significantly being excluded. So, 

they had to make a decision whether they agreed or disagreed instead of remaining 

neutral. (Lodico, Spaulding & Voegtle, 2006, P.106) 

 The scale used for students has two major parts. Part one consist of 

demographic information such as respondent name, gender, grade, age, type of 

hearing loss, parental impairment, education of father and mother, monthly income of 

family, school name and district. The second part consists of 34 statements. The sub-

indicators of social exclusion of students with hearing impairment were further 

broken down into these sub scales: 

 

     Parental attitude  
 

   Family     Sibling attitude 
 
     Relatives’ attitude 
 

        Exclusion in social activities 
 
 
 
 
           Quality of education 
 
    School       Vocational opportunities 

            
             Vision about inclusion 
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Instrument for Teachers  

Researcher prepared another Likert scale for the teachers of students with 

hearing impairment. The demographic information required from the teachers is: 

teacher’s name, gender, qualification, designation, experience, type of school, school 

name and district. The statements for the present study are prepared in Urdu/English 

in order to tap the indicators of the elements. The rating criterion of the scale is four 

points: strongly disagree, disagree, agree and strongly agree.  There were 42 

statements in the Likert scale used for teachers. The sub-indicators of social exclusion 

are as follow: 

 
    Parental attitude  
                         Family 

    Relative attitude 
 
 
 
 
 
 
    Impact of school 
 

     Quality of education 
 

  School               Vocational opportunities 
           
       Vision about inclusion 
    
           Perception about HI 
     
           Job satisfaction 

 

Questionnaire for Parents 

 A structured response questionnaire was used to collect data from parents of 

children with hearing impairment. Questions to be asked are formed in Urdu because 
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Urdu is national language and understood by majority of families. The researcher 

prepared 44 questions relevant to the topic. 

 The questionnaire was composed of different sections. The first section of 

questionnaire was a cover letter which contained purpose of study, instructions or 

direction to guide the participants, a deadline date for the return of the survey (e.g. 

there was a self addressed stamped envelop, the postal, telephonic and e-mail address 

of researcher and vote of thanks for allocating time and cooperation of the 

participants. The second section consists of demographic and personal information 

about the parents of children with hearing impairment. The required information from 

the parents was their name, gender, qualification, status (working/nonworking), 

experience(if any), No. of children with hearing impairment, name of their CWHI, 

child’s grade, school and city which they belong to. The third part was made up of 

questions aligned with the research sub questions. The rating criteria included i.e. 

“never”, “seldom”, “to some extent” and “always’.  

The major indicators of parent questionnaire are given below: 

       Self blaming 
 

   Family       Parental attitude 
     
             Sibling attitude 
     
             Relative attitude  
 
 
  
 
       Impact of school 
     
               School        Quality of education 
             

   Vocational opportunities  
 
            Vision about inclusion 
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Assessment of the Validity of Instruments 

Instruments were presented to a panel of five experts to determine their 

content and construct validity. Three experts were from field of Special Education and 

two were from field of Sociology. According to the experts’ views, the instruments 

were having good content validity and all the items of the instruments measure the 

nature and intensity of social exclusion of students with hearing impairment with 

reference to home and school. The statements of the instruments are mutually 

exclusive with clear intended meanings. 

Five experts assessed the content validity qualitatively with reference to 

following criteria: 

1. All items in the instruments are inclusive of all and relevant to identify the causes 

of social exclusion of students with hearing impairment with reference to home and 

school.  

2. The statements of instruments are mutually exclusive with clear intended meanings.   

Estimating Reliability 

Generally reliability means consistency and trustworthiness. It refers to the 

degree to which a scale consistently measures whatever it intends to measure 

(Portney, 1993, P.53). 

The scales and questionnaire was pilot tested on a small representative sample 

from the target population. Researcher personally interviewed and filled up the 

questionnaire by the students, teachers and parents to identify ambiguous and 

irrelevant statements and questions. The researcher selected a sample of 40 SWHI, 40 

teachers of SWHI and 40 parents of SWHI to estimate the reliability of scales.  
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Table 2 

 Showing sample of students, teachers and parents for pilot testing 

S.N School Student Teacher Parent 

1 Hamza Foundation Academy for the Deaf 15 15 15 

2 Shalimar Special Education Centre 15 15 15 

 Total 30 30 30 

 

The sample for pilot was selected from two schools of students with hearing 

impairment named Hamza Foundation Academy for the Deaf and Shalimar Special 

Education Centre both situated in Lahore. Twenty students with hearing impairment 

their teachers and parents were randomly (3 SWHI from class 6, 3 SWHI from class 

7, 3 SWHI from class 8, 3 SWHI from class 9, 3 SWHI from class 10), selected from 

each school. One school was under the Federal government and the second was from 

private sector. After piloting, the data was analyzed on SPSS to estimate reliability. 

The Cronbach Alphas of scales and questionnaire were estimated and given below: 

Sr. Instruments Reliability 

1. Likert scale for students 0.83 

2. Likert scale for teachers 0.81 

3. Questionnaire for parents 0.65 

 
 The reliability of parents questionnaire was low so, the question no. 

2,5,8,9,15,19,20 are modified and it was piloted again on sample of 30 parents. The 

reliability of second piloting was 0.79.  

Revision of Instruments 

Based on the results of pilot testing, the scales, questionnaire and interview 

schedule was revised. Few items were revised and conceptual difficulties of some 

items were reduced. 
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Data Collection 

 Researcher follows following procedures for collection of data: 

Data Collection from Students 

 The researcher personally visited the schools of hearing impaired and 

collected data from students. Each statement of scale was interpreted through total 

communication due to limited reading skills of SWHI. There was a little bit difference 

in sign language which was clarified with the help of class teachers. Students with 

hearing impairment were very anxious to tell the attitudes of family member and 

society toward them. They were excited to give details about the obstacles faced by 

them in getting quality education and availing job opportunities and other services. 

 Research could not get the desired sample of girls with hearing impairment 

from district Multan, because of the construction of girls’ hostel. The residents of the 

hostel were not available.  

Data Collection from Teachers 

 Researchers collected the data from teachers of hearing impaired children of 

the same districts given above. The entire population of teachers in school was given 

questionnaire and researcher collected majority of questions personally and rest of 

teachers were requested to send their responses through mail.  

Data Collection from Parents 

The postal addresses of parents of SWHI were collected from schools. The 

parents were requested with the permission of school administration to fill up the 

questionnaires and send back to researcher.    

Data Analysis 

 Collected data from students with hearing impairment, teachers and parents 

were tabulated and coded by using SPSS. Parametric statistics was applied to compare 
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the responses of students, teachers and parents of SWHI. The results of study were 

reported in chapter V. Findings, conclusions and recommendations were made on the 

basis of results, 

  

 

 

 

 



 59

CHAPTER IV 

Data Analysis 

Measuring social exclusion is a challenging task because the concept of social 

exclusion is both controversial and multilayered. Due to unavailability of standardized 

procedure to measure social exclusion at home and school, the researcher has 

developed two Likert scales and one questionnaire. The scales and questionnaire were 

validated by a panel of experts (Appendix E) and reliability of instruments was 

estimated through pilot testing. The estimated reliability of student’s scale was 0.83, 

teacher’s scale was 0.81 and parent's questionnaire was 0.79.   

The sample of final administration of the scales of social exclusion consisted 

of 13 schools in seven divisions of Punjab. As it has already been mentioned in 

chapter III, that the schools of students with hearing impairment were randomly 

selected and sample of students, teachers and parents were selected on the basis of 

convenient sampling rather than random sampling. Efforts were made to make the 

sample as representative as possible of the entire population. For example, in the 

students sample (N: 560), a diversity of socio economic status, spread of geographical 

location (sample from seven divisions) and the gender proportion (boys: 302, girls: 

258) are good indicators of its representativeness. 

A total of 250 teachers responded out of a sample of 325. The return rate of 

teacher’s scale is 75%. Out of 250 teachers 36 were male and 214 were female. These 

teachers occupied different positions (senior: 89, junior: 141, PTA: 20). Almost all 

parents were asked to respond questionnaire through school staff. Out of 250 parents 

who responded, 26 were the mothers of children with hearing impairment and 224 

were the fathers of children with hearing impairment  

Chapter IV is divided into two major parts. 
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First Part: Analysis of Data 

The first part consists of analysis of the data, collected from students with 

hearing impairment, parents and teachers. On the basis of data analysis, the major 

causes of social exclusions are identified related to home and school.  

Second Part: Proposed Remedies   

 In the second part, the researcher proposed remedies to overcome the factors 

causing social exclusion in home and school identified in the first part. These 

remedies were sent to a panel of experts for validation (Appendix. F). 

Analysis of Student’s Data 

The data are collected from the middle and high schools of SWHI located in 

Punjab Province. The list of schools and places are given in the Appendices D. The 

other description of the sample is as follows. 

The 302 male and 258 female students were between 12 to 23 years of age. 

Out of 560 students with hearing impairment, 9 students was with mild hearing loss, 

50 were with moderate hearing loss, 173 were with severe hearing loss and 328 were 

with profound hearing loss. One hundred and thirty students were in sixth grade, one 

hundred and twenty three were in seventh grade, ninety nine were in eighth grade, and 

one hundred and four were in ninth and in tenth grade. The researcher interviewed 

100 students from Rawalpindi division, 100 from Lahore division, 100 from 

Faisalabad division, 83 from Multan division, 50 from Sargodha division, 33 from 

Bahawalpur division and 96 from Gujranwala division.  

Fathers of eight students and mothers of fourteen students were hearing 

impaired. Fathers were more qualified than mothers of students. These students had 

different socio economic status, majority of students were from middle and lower 

middle class.     
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Question No. 3 

What are the major causes of social exclusion of students with hearing impairment 

with respect to home? 

Question No.  4 

What are the major causes of social exclusion of students with hearing impairment 

with respect to school? 

These questions were answered by applying descriptive statistics on all 

statements of Likert scale. Mean was calculated to know the central tendencies of 

responses and standard deviation, as a measurer of dispersion. The results are given in 

tables 3. 

Table 3 

Descriptive statistics indicating mean and standard deviations of student’s responses  

S. N Statement Min. Max. Mean SD 

    1 Parents usually have more interaction with their normal 
children than children with hearing impairment. 1 4 3.15 1.062 

2 Parents spend less on the education of normal children 
than children with hearing impairment. 1 4 2.89 1.066 

3 Parents usually show more protective behavior for their 
children with hearing impairment than their normal 
counterpart. 

1 4 3.14 1.013 

4 Parents give low priority to healthcare of their children 
with hearing impairment. 1 4 3.14 1.208 

5 Parents give equal attention and quality time to children 
with hearing impairment. 1 4 2.99 1.063 

6 Parents discuss future plans with their hearing impaired 
children. 1 4 3.09 1.054 

7 Children with hearing impairment feel shy in family 
gatherings because of their disability. 1 4 2.76 1.052 

8 Parents take their children with hearing impairment in 
social activities such as marriages, parties, death etc. 1 4 2.29 1.118 

9 Parents inform their children with hearing impairment in 
sign language about day to day affaires at home. 1 4 1.90 1.286 

10 Parents inform their children with hearing impairment 
about traffic rules. 1 4 1.82 1.012 

11 Parents inform their children with hearing impairment 
about social problems. 1 4 3.01 1.089 
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12 Parents inform their children with hearing impairment 
about political changes in country. 1 4 2.01 1.063 

13 Children with hearing impairment involve in family 
matters. 1 4 2.65 1.126 

14 Children with hearing impairment have low social status 
in family. 1 4 2.99 1.051 

15 Normal siblings have more interaction with each other 
than their brothers and sisters with hearing impairment. 1 4 2.72 1.121 

16 Siblings introduce their brother/ sister with hearing 
impairment to their friends. 1 4 2.56 1.148 

17 Family members take children with hearing impairment 
with them for shopping and recreational activities. 1 4 2.28 1.193 

18 Your close relatives have started to avoid you as a result 
of disability. 1 4 2.31 1.119 

19 Your relative will come to help you in difficult time. 1 4 2.62 .925 
20 Children with hearing impairment feel isolated in family 

gatherings. 1 4 2.94 1.114 

21 Children with hearing impairment are discouraged if 
they take some initiatives 1 4 3.18 1.036 

22 Curriculum of special school is inferior to curriculum of 
ordinary schools. 1 4 3.34 .984 

23 Special schools prepare the students with hearing 
impairment for leadership in various fields such as 
science, technology, commerce, law, health. ICT etc. 

1 4 3.16 .889 

24 Children with hearing impairment have started feeling 
different from normal children because of special school. 1 4 3.00 .905 

25 Student with hearing impairment needs regular college/ 
university for higher education. 1 4 3.13 .982 

26 Student with hearing impairment can achieve literacy 
level require for independent living in society. 1 4 3.41 .799 

27 Student with hearing impairment can continue their 
study in ordinary college/ universities. 1 4 2.87 1.136 

28 Student with hearing impairment enjoys their right to 
quality education. 1 4 2.98 1.006 

29 Children with hearing impairment have less opportunity 
to interact with normal peers because of special schools. 1 4 2.73 .982 

30 Persons with hearing impairment have job opportunities 
like normal. 1 4 2.20 1.053 

31 Vocational curriculum for children with hearing 
impairment is market driven. 1 4 2.33 1.119 

32 You believe that students with hearing impairment make 
better progress in special school. 1 4 2.83 .888 

33 Persons with hearing impairment are paid low for their 
jobs. 1 4 3.01 .887 

34 Children with hearing impairment will not make better 
progress in inclusive schools. 1 4 2.54 1.120 
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Table 3 indicates that mean of student’s responses to each statement. The 

maximum mean was 3.41 and minimum mean was 1.82. The rating criteria of scale 

were four points and options were given codes as strongly disagree = 1, disagree = 2, 

agree = 3 and strongly agree = 4. Statements no. 

5,8,9,11,15,16,19,23,24,25,28,29,31,32,33 and 34 were recoded because these 

statements were negative. 

The mean value shows that SWHI are overprotected by their parents and are 

kept illiterate of social problems and family matters. Parents give low priority to 

education and healthcare of children with hearing impairment. Family discourages 

initiatives of SWHI and hesitates in assigning independent tasks and responsibilities.  

Students with hearing impairment are taught sub-standard curriculum and 

irrelevant education that does not prepare them for the jobs. They have limited 

leadership opportunities in job market particularly in the field of science technology, 

health care; ICT etc and they are often paid low for their jobs. 

Question No. 5 

 Do the responses of boys and girls with hearing impairment differ on social exclusion 

in home and school? 

Question No. 6 

Is there any difference between the opinion of the students having hearing and 

hearing impaired parents on social exclusion in home and school? 

These questions are answered via administering independent sample t-test on 

gender of boys and girls with hearing impairment and impairment of parents and their 

response to Likert scale. Gender and impairment of parents (independent variable) are 

of nominal level whereas the responses of students (dependant variable) are of 

interval level. The results are given in tables 4, 5, 6, 7, 8 and 9.  
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Table 4 
 
Independent sample t-test comparing opinions of SWHI on composite score (CS) on 

social exclusions scale on the basis of gender  

 Gender N Mean SD  t-value Sig 
CS 

 
Boy 
Girl  

302 
258 

92.72 
94.13 

7.99 
8.85 

1.96 0.051* 

*p<.01 
 

Independent t-test show a significant difference (t= 1.96, p= 0.05) between the 

perceptions of boys and girls about social exclusion. Girls are facing more social 

exclusion than boys with hearing impairment. The rationale for using independent 

samples t-test was that dependent variable represents interval level of measurement 

and groups are independently selected through convenient sampling.  

Table 5 
 
Independent sample t-test comparing opinion of SWHI on sub- scales of social 

exclusion on the basis gender 

Sub-Scales Gender N  Mean  SD t-value Sig. 
Parental attitude 
  

Boys 
Girls 

302 
258 

30.14 
31.39 

4.48 
4.96 

3.08 0.002** 

Sibling attitude 
  

Boys 
Girls 

302 
258 

5.07 
5.45 

 

1.99 
1.63 

 

2.43 0.015* 

Relative attitude 
  

Boys 
Girls 

302 
258 

7.76 
7.55 

2.00 
1.53 

1.40 0.162 

Exclusion in social 
activities 

Boys 
Girls 

302 
258 

12.88 
13.04 

2.54 
3.08 

0.67 0.506 

Quality of 
education 
  

Boys 
Girls 

302 
258 

17.26 
17.24 

3.02 
2.89 

0.07 0.945 
 

Vocational           
opportunities 
  

Boys 
Girls 

302 
258 

7.47 
7.61 

2.06 
1.91 

0.81 0.423 

Vision about 
inclusion 
  

Boys 
Girls 

302 
258 

11.73 
12.21 

2.43 
2.41 

2.31 0.021* 
 

*p<.005 
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 There is a significant difference between the means of boys and girls based on 

parental attitudes (t= 3.08, p= 0.002), siblings attitudes (t= 2.43, p= 0.015) and vision 

of SWHI about inclusion (t= 2.31, p= 0.021). The mean of girls with hearing 

impairment is greater than mean of boys with hearing impairment. It indicates that 

girls experienced discriminatory attitudes of parents and siblings more than boys with 

hearing impairment. Moreover, GWHI were in favour of inclusive school settings 

than boys WHI.  There were no significant differences among the mean of boys and 

girls with respect to relative’s attitude (t= 3.08, p= 0.002), exclusion in social 

activities (t= 0.67, p= 0.506), quality of learning in special school (t= 0.07, p= 0.945) 

and vocational opportunities (t= 0.81, p= 0.423). 

Table 6 

Independent sample t-test comparing opinion of SWHI having hearing and hearing 

impaired mother based on composite score 

 Mother impairment N Mean SD t-value Sig 
CS HI mother 8 79.75 8.68 4.69 .001*** 

  Hearing mother  552 93.57 8.26   
***p<.001 
 

The result of independent sample t-test indicates that there is significant 

difference (t= 4.69; p= 0.001) among the means of SWHI based on mothers with and 

without hearing. The mean of respondents having hearing mothers is greater than the 

mean of respondents having hearing impaired mothers. It indicates that students 

having hearing mothers are facing more social exclusion than those having mothers 

with hearing impairment. 
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Table 7 
 

Independent sample t-test comparing opinion of SWHI having hearing and hearing 

impaired mother based on sub- scales 

Sub-scales Mother impairment N Mean SD t-value Sig 
Parental attitude 
 

HI mother 8 21.00 3.50 0.06 .000*** 
Hearing mother  552 30.86 4.62   

Sibling attitude 
 

HI mother 8 4.12 1.72 1.82 0.070 
Hearing mother 552 5.29 1.81   

Relative attitude 
  

HI mother 8 7.37 1.99 0.46 0.642 
Hearing mother 552 7.67 1.80   

Exclusion in 
social activities 

HI mother 8 11.00 3.42 1.99 0.146 
Hearing mother 552 12.98 2.79   

Quality of 
education 

HI mother 8 16.12 1.55 1.09 0.078 
Hearing mother 552 17.26 2.97   

Vocational 
opportunities 

HI mother 8 7.87 1.35 0.47 0.506 
Hearing mother 552 7.53 2.00   

Vision about 
inclusion 

HI mother 8 12.25 2.12 0.39 0.706 
Hearing mother 552 11.95 2.43   

***p<.001 

 There is significant difference (t= 0.06; p= 0.000) between the mean score of 

SWHI with respect to parental attitude based on mothers with and without hearing. 

The mean score of respondents having hearing mothers is greater than the mean of 

respondents having hearing impaired mothers. It indicates that students having 

hearing mothers are facing more social exclusion in home environment than those 

having mothers with hearing impairment  

The opinions of SWHI do not differ with respect to sibling’s attitude (t= 1.82, 

p= 0.07), relatives attitudes (t= 0.46, p= 0.642), exclusion in social activities, (t= 1.99, 

p= 0.146), quality of learning in special school (t= 1.09; p= 0.078), vocational 

opportunities (t= 0.479; p= 0.506) and vision about inclusion (t= 0.39; p= 0.706). 
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Table 8 
 

Independent sample t-test comparing opinion of SWHI having hearing and hearing 

impaired father based composite score 

 Father impairment N Mean SD t-value Sig 
CS HI father  14 88.57 9.74 1.88 0.08 

  Hearing father  544 93.51 8.37   
  

It indicates that overall opinion of boys and girls with hearing impairment do 

not differ (t= 1.88, p= 0.082) on their social exclusion on the basis of father with and 

without hearing.  

Table 9 
 
Independent sample t-test comparing opinion of SWHI having hearing and hearing 

impaired father based on sub- scales 

Sub-scales Father impairment N Mean SD t-value Sig 
Parental attitude  HI father  14 25.35 6.47 3.16 0.007**

Hearing father  544 30.86 4.62   
Sibling attitude 
  

HI father  14 5.28 2.01 0.06 0.996 
Hearing father  544 5.28 1.81   

Relative attitude HI father  14 7.64 2.02 0.05 0.957 
Hearing father  544 7.67 1.80   

Exclusion in 
social activities  

HI father  14 13.00 3.01 0.04 0.963 
Hearing father  544 12.96 2.80   

Quality of 
education   

HI father  14 16.42 2.95 1.05 0.310 
Hearing father  544 17.27 2.96   

Vocational 
opportunities 

HI father  14 8.50 1.40 1.84 0.66 
Hearing father  544 7.51 1.99   

Vision about 
inclusion 

HI father  14 12.35 2.02 0.61 0.472 
Hearing father  544 11.95 2.44   

**p<.01 
 

There is significant difference (t= 3.16; p= 0.007) between the means of 

SWHI with respect to parental attitude based on father with and without hearing 

impairment. The mean score of respondents having hearing fathers is greater than the 

mean score of respondents having father without hearing. It indicates that students 

having hearing father were facing more social exclusion in home environment than 

those having father with hearing impairment.  
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The opinions of SWHI do not differ with respect to sibling’s attitude (t= 0.06, 

p= 0.996), relatives attitudes (t= 0.05, p= 0.957), exclusion in social activities, (t= 

0.04, p= 0.963), quality of learning in special school (t= 1.09; p= 0.310), vocational 

opportunities (t= 1.84; p= 0.66) and vision about inclusion (t= 0.61; p= 0.472) 

Question No.7 

Do the responses of students with hearing impairment differ on social exclusion in 

home and school on the basis of their hearing loss and geographical location? 

The question is answered via administering one way ANOVA (one way 

analysis of variance). ANOVA helps to compare the mean scores of more than two 

groups. So, ANOVA is applied to compare the opinions of respondents on the bases 

of degree of students with hearing loss and geographical location. The results are 

given in tables 10, 11, 12 and 13.  

Table 10 
  
One way analysis of variance comparing the responses of SWHI on composite score 

of social exclusion based on hearing loss of students 

  S df   MS F Sig. 
CS Between Groups 5564.37 3 1854.79 30.24 .001*** 

  Within Groups 34093.12 556 61.31   
  Total 39657.49 559    

***p<.001 
 
 The result of SWHI on the basis of hearing loss, analysis of variance technique 

is used. The results indicate that there is significant difference between the means of 

SWHI (F= 30.24; p= 0.000) on the basis of hearing loss.     

Table 11 
 

LSD comparison on composite score of SWHI according to their hearing loss 
 

 (I) Student HL (J) Student HL MD (I-J) Sig. 
CS Mild Moderate -8.56667(*) .003** 

    Severe -10.47013(*) .001*** 
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    Profound -15.44106(*) .001*** 
  Moderate Severe -9.90347(*) .001*** 
    Profound -10.87439(*) .001*** 
  Severe Profound -11.97092(*) .001*** 

***p<.001 
 

The LSD comparison in table 11 shows the significant difference (p<.001) on 

composite score on social exclusion at each hearing levels of students with hearing 

impairment. All the results are significant. It seems that the higher is the hearing loss, 

the higher the score on the social exclusion is.  

Table 12 
 
One way analysis of variance comparing the responses of SWHI on social exclusion 

based on geographical location with reference to composite score 

  SS df MS F Sig. 
CS  Between Groups 10170.61 6 1695.10 31.79 .001*** 

  Within Groups 29486.88 553 53.32       
  Total 39657.49 559       

 ***p<.001 
 
 The result indicates that there is significant difference between the means of 

SWHI (F= 31.79; p= 0.001) on the basis of geographical location.     

Table 13  

LSD comparison showing mean difference (MD) of composite score of participants 

with hearing impairment (N=560) according to their geographical location   

Divisions  (J) Divisions MD(I-J) Sig. 
Multan Sargodha -4.23663(*) .001*** 
  Gujranwala -3.13579(*) .004** 
  Faisalabad -1.69663 .118 
  Lahore -1.17663 .278 
  Bahawalpur 9.81112(*) .000*** 
  Rawalpindi -9.22663(*) .000*** 
Sargodha  Gujranwala 1.10083 .388 
  Faisalabad 2.54000(*) .045* 
  Lahore 3.06000(*) .016* 
  Bahawalpur 14.04774(*) .000*** 
  Rawalpindi -4.99000(*) .000*** 
Gujranwala  Faisalabad 1.43917 .168 
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  Lahore 1.95917 .061 
  Bahawalpur 12.94691(*) .000*** 
  Rawalpindi -6.09083(*) .000*** 
Faisalabad  Lahore .52000 .615 
  Bahawalpur 11.50774(*) .000*** 
  Rawalpindi -7.53000(*) .000*** 
Lahore  Bahawalpur 10.98774(*) .001*** 
  Rawalpindi -8.05000(*) .001*** 
Rawalpindi  Bahawalpur 19.03774(*) .001*** 
***p<.001 
 

To know whether the opinions of students differ with the geographical 

location of seven divisions, ANOVA is run. Division (geographical location) is 

independent whereas responses are dependent variable. The LSD comparison in table 

12 shows the significant difference (p<.001) on composite score. Only the difference 

is insignificant between the Multan division & Faisalabad division (p=.118), Multan 

division & Lahore division (p=.278), Sargodha division & Gujranwala division 

(p=.338), Gujranwala division & Faisalabad division (p=.168), Faisalabad division 

and Lahore division (p=.615). It seems that opinion of students differs with the 

geographical location. 

Question No. 8 

Does the monthly income contribute to exclusion of students with hearing impairment 

in home and school? 

 This question is answered via applying the Pearson r to estimate the relationship 

between the monthly income of the parents and their responses on social exclusion of 

children with hearing impaired. 

Table 14 
 
Pearson correlation between monthly income and composite score of students 
 
  Composite score Monthly income 

CS  Pearson Correlation 1 -.710(**) 
  Sig. (2-tailed) . .000 
  N 560 560 

Monthly Pearson Correlation -.710(**) 1 
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income  
  Sig. (2-tailed) .000 . 
  N 560 560 
 
There is negative correlation (-.7.10) between the monthly income of family 

and degree of social exclusion, it indicates that social exclusion increased as the 

monthly income of family decreased. 

Analysis of Parent’s Data 

 A sample of 250 parents responded to the questionnaire. Twenty six 

questionnaires were filled by student’s mothers and 222 questionnaires were filled by 

student’s father whereas two parents did not mention their gender. The age of 

respondents is between 31 to 55 years old.  

 Out of 250 parents, 24 were housewives, 97 were laborers, 90 were Govt. 

employees, 29 were businessman and 7 parents did not mention their occupation or 

status. Majority of parents belonged to middle and lower middle class with reference 

to their socio- economic status. The average monthly income is 7412.16. Researcher 

received 22 questionnaires from district Bahawalpur, 24 from district Sargodha, 56 

from district Multan, 37 from district Lahore, 21 from Gujranwala, 55 from district 

Faisalabad, 26 from district Sialkot and 9 from district Rawalpindi. 

Mean is calculated to know the central tendencies of responses of parents and 

standard deviation; as a measurer of dispersion. The results are given in tables 15. 

  Table 15 
 
Descriptive statistics indicating mean and standard deviations of parent’s responses 
 

S.N Statements Min. Max. Mean SD 

1 Do you feel guilt and blame yourself as a result of having 
a child with hearing impairment? 1 4 1.36 .633 

2 Do you feel that having a deaf child is result of your sin? 1 4 1.39 .732 
3 Do you assume that child with hearing impairment is 

social burden on you? 1 4 1.36 .705 

4 Are you fearful about the future of your child with 
hearing impairment? 1 4 2.14 .994 
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5 Do you feel that child with hearing impairment is 
economic burden for you? 1 4 1.52 .874 

9 Do you feel knowledgeable about hearing impairment? 1 4 2.90 1.014 
7 Do you believe that disability is "curse of God"? 1 4 1.35 .713 
8 Do you feel that you spend less on education of your 

children with hearing impairment? 1 4 1.56 .913 

9 Do you show over protective behavior for your children 
with hearing impairment? 1 4 3.07 1.014 

10 Do you take your children with hearing impairment in 
social activities such as marriages, parties, death etc? 1 4 3.33 1.021 

11 Do you inform your children with hearing impairment in 
sign language about day-to-day affairs at home? 1 4 3.17 .977 

12 Do you inform your children with hearing impairment 
about traffic rules? 1 4 2.64 1.032 

13 Do you inform your children hearing impairment about 
social problems? 1 4 2.66 1.003 

14 Do you inform your children with hearing impairment 
about political changes in country? 1 4 2.48 .995 

15 Do you inform your children with hearing impairment 
about day-to-day affairs at home? 1 4 3.14 1.016 

16 Do you think that children with hearing impairment are 
paid low for their jobs? 1 4 2.21 1.115 

17 Do you or your family hesitate in transferring property to 
children with hearing impairment? 1 4 1.34 .745 

18 Do you feel that children with hearing impairment have 
low social status in the family? 1 4 1.55 .869 

19 Do you give equal attention and quality time to children 
with hearing impairment? 1 4 3.20 1.131 

20 Do normal siblings have more interaction with each other 
than their brothers and sisters with hearing impairment? 1 4 2.38 1.190 

21 Do the siblings introduce their brother/sister with hearing 
impairment to their friends? 1 47 3.32 3.023 

22 Do family members take children with hearing 
impairment with them for shopping and recreational 
activities? 

1 4 3.27 1.024 

23 Do your close relatives have started to avoid you as a 
result of disability? 1 4 1.42 .799 

27 Do your feel that your relatives will come to help you in 
difficult times? 1 4 2.64 .998 

25 Does the behavior of your relatives is becoming 
disappointing because of disability? 1 4 1.65 .929 

26 Does your child with hearing impairment feel left out in 
family gathering? 1 4 1.78 .925 

27 Do you agree that child with hearing impairment are 
discouraged if they take some initiative? 1 4 2.02 1.280 

28 Do you feel that your children with hearing impairment 
tend to remain with deaf friends than their family because 
of special school? 

1 4 2.60 1.037 

29 Is curriculum of special school inferior to curriculum of 
ordinary schools? 1 4 2.99 1.018 

30 Does special school prepare students with hearing 
impairment for leadership in various fields such as 
science, technology, commerce, law , health, ICT etc? 

1 4 3.00 1.072 

31 Do you feel that your children with deafness have less 
opportunity to interact with normal peers because of 1 4 2.22 .958 
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special school? 
32 Do you feel that your child with disability have started 

feeling different from normal children because of special 
school? 

1 4 1.86 .965 

33 Do you have strong belief that students with hearing 
impairment cannot learn at the same pace as their peers in 
ordinary schools? 

1 4 2.49 1.038 

34 Does the inclusion of students with hearing impairment in 
ordinary schools will lower the performance of the 
students without hearing loss? 

1 4 2.30 1.076 

35 Do you think that your children with hearing impairment 
need special college/university for higher education? 1 4 2.44 .832 

36 Can students with hearing impairment achieve literacy 
level required for independent living in the society? 1 4 2.99 .944 

37 Can your children with hearing impairment continue their 
studies in ordinary colleges/universities? 1 4 3.14 1.040 

38 Do the students with hearing impairment enjoy their right 
to quality education? 1 4 2.74 1.087 

39 Do the persons with hearing impairment enjoy equal 
rights to decant jobs? 1 4 1.89 1.002 

40 Do persons with hearing impairment face a multitude of 
barriers that limit their access to equal educational 
opportunities, employment, transportation, health care, 
rehabilitation, and/or recreation? 

1 4 3.10 .961 

41 Is vocational curriculum for students with hearing 
impairment market driven? 1 4 2.44 1.025 

42 Do you believe that students with hearing impairment 
make better progress in special schools? 1 4 2.35 .778 

43 Do you think that students with hearing impairment will 
make better progress in inclusive schools? 1 4 2.92 .973 

44 Do you want to prepare your child with hearing 
impairment for high positions in civil services? 1 4 2.86 1.081 

 
Above table indicates the mean of parent’s responses to each statement. The 

maximum mean is 3.33 and minimum mean is 1.34. The rating criteria of scale are 

four points and options were given codes as never = 1, seldom = 2, to some extent = 3 

and always = 4. Statements no. 6, 10, 11, 12, 13, 14, 15, 17, 22, 27and 42 are recoded 

because these statements are negative. 

The mean value shows that parents provide equal and quality time to their 

CWHI and take them to social activities such as marriages, parties, death etc. Parents 

usually overprotect their children and they feel that they have insufficient knowledge 

about hearing impairment and are unaware about the types and sources of services 

required for early intervention.  
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They said that special school promotes culture of segregation and curriculum 

of special schools is sub standard and this irrelevant education does not prepare 

CWHI for the jobs. Attitudes of parents of children with hearing impairment are 

generally positive toward inclusion but inclusive schools are limited in numbers and 

not available to majority of students. 

Question No. 9 

Are there any differences between the opinion of parents about social exclusion on the 

basis of their gender, qualification, occupation and geographical location?  

Independent sample t-test is run to compare the responses of parents on basis of their 

gender. Table 16 & 17 indicates the results. 

Table 16 
 
Independent sample t-test comparing opinions of male and female about social 

exclusion on basis of composite score of the questionnaire for the parents 

 Gender N Mean SD t-value Sig 
CS Female 26 103.03 21.38 0.95 0.349 

  Male 222 107.13 14.32   
 

The results of independent sample t-test indicates that there is no significant 

difference between the means of two group (t= .95, p= 0.34) based on total responses. 

It indicates that overall opinion of fathers and mothers do not differ about social 

exclusion of their children with hearing impairment. 

Table 17 
 

Independent sample t-test comparing opinions of parents on social exclusion on basis 

of gender on sub- scales of the questionnaire for the parents 

Sub-scales Gender N Mean SD t-value Sig. 
Self blaming Female 26 4.0769 1.97834 0.09 0.930 
  Male 222 4.1126 1.63417   
Parental attitude Female 26 38.5385 9.86805 0.76 0.449 
  Male 222 40.0676 7.00097   
Sibling attitude Female 26 5.5000 1.94422 0.52 0.600 
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  Male 222 5.7387 3.61548   
Relative attitude Female 26 10.8462 2.69358 0.95 0.349 
  Male 222 10.3153 2.70405   
School impact Female 26 14.0385 3.71463 0.99 0.322 
  Male 222 13.4955 2.48752   
Quality of education Female 26 6.1538 1.75937 0.91 0.006** 
  Male 222 7.2252 1.78320   
Job opportunities Female 26 8.6154 2.06189 1.59 0.112 
  Male 222 11.9231 2.41788   
Vision about inclusion Female 26 9.3108 3.00564 2.19 0.036* 
  Male 222 13.2793 2.71803   
 **p<.01 *p<.05  
 

There is significant difference between the mean score of fathers and mothers 

based on vision about inclusion (t= 2.19, p= 0.036) and quality of education (t= 2.93, 

p= 0.006). The mean score of fathers is greater than mean score of mothers; it 

indicates that fathers were not satisfied with quality of education and they are more in 

the favour of the inclusion than mothers. There is no significant difference among the 

mean score of father and mother with respect to self blaming (t= 0.09 p= 0.93), 

parental attitude (t= 0.76, p= 0.449), sibling attitude (t= 0.52, p= 0.600), relative’s 

attitude (t= 0.95, p= 0.349), and impact of school (t= 0.99, p= 0.322) and job 

opportunities (t= 1.59, p= 0.112). 

One way analysis of variance is run on the perception of parents of SWHI with 

reference to their level of education, occupation and geographical location in order to 

see whether the opinion of parents differ on social exclusion of their children. Table 

18, 19, 20 and 21 indicates the results. 

Table 18 
 

One way analysis of variance comparing the opinion of parents on social exclusion 

on the basis of their qualification on composite score 

   SS Df MS F Sig. 
CS Between Groups 1174.220 6 195.703 .827 .550 
  Within Groups 55158.742 233 236.733     
  Total 56332.962 239       
Self blaming Between Groups 9.258 6 1.543 .563 .759 
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  Within Groups 638.238 233 2.739     
  Total 647.496 239       
Parental attitude Between Groups 460.606 6 76.768 1.422 .207 
  Within Groups 12577.390 233 53.980     
  Total 13037.996 239       
Sibling attitude Between Groups 29.622 6 4.937 .393 .883 
  Within Groups 2928.374 233 12.568     
  Total 2957.996 239       
Relative attitude Between Groups 44.963 6 7.494 1.036 .402 
  Within Groups 1684.771 233 7.231     
  Total 1729.733 239       
School impact Between Groups 13.258 6 2.210 .306 .933 
  Within Groups 1681.238 233 7.216     
  Total 1694.496 239       
Quality of school Between Groups 15.225 6 2.538 .760 .602 
  Within Groups 778.271 233 3.340     
  Total 793.496 239       
Job opportunities Between Groups 21.802 6 3.634 .803 .568 
  Within Groups 1054.361 233 4.525     
  Total 1076.162 239       
Vision about 
inclusion 

Between Groups 29.956 6 4.993 .643 .696 

  Within Groups 1808.707 233 7.763     
  Total 1838.663 239       

 
The results of ANOVA (Table 18) show that there is no significant difference 

among the mean score of  fathers and mothers about social exclusion in  composite 

score (F=0.827, p0.550), self blaming (F=0.563, p=0.759), parental attitude  

(F=1.422, p=0.207), sibling attitude (F=0.393, p=0.883), relative attitude (F=1.036, 

p=0.402), school impact (F=0.306, p=0.933), quality of school (F=0.760, p=0.602), 

job opportunities (F=0.803, p=0.568), and vision about inclusion (F=0.643, p=0.696) 

with the reference to the level of their education.  

Table 19 
 

One way analysis of variance comparing the opinion of parents on social exclusion 

on the basis of their occupation with reference to composite score  

   SS Df MS F Sig. 
CS Between 

Groups 
285.335 4 71.334 .299 .879 

  Within Groups 56377.063 236 238.886   
  Total 56662.398 240    
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Self blaming Between 
Groups 

21.702 4 5.426 1.983 .098 

  Within Groups 645.800 236 2.736   
  Total 667.502 240    
Parental 
attitude 

Between 
Groups 

167.051 4 41.763 .759 .553 

  Within Groups 12980.144 236 55.001   
  Total 13147.195 240    
Sibling attitude Between 

Groups 
9.194 4 2.299 .185 .946 

  Within Groups 2938.366 236 12.451   
  Total 2947.560 240    
Relative 
attitude 

Between 
Groups 

70.063 4 17.516 2.409 .060 

  Within Groups 1715.804 236 7.270   
  Total 1785.867 240    
School impact Between 

Groups 
30.309 4 7.577 1.083 .366 

  Within Groups 1651.484 236 6.998   
  Total 1681.793 240    
Quality of 
school 

Between 
Groups 

11.273 4 2.818 .856 .491 

  Within Groups 777.473 236 3.294   
  Total 788.747 240    
Job 
opportunities 

Between 
Groups 

8.103 4 2.026 .452 .771 

  Within Groups 1056.885 236 4.478   
  Total 1064.988 240    
Vision about 
inclusion 

Between 
Groups 

51.601 4 12.900 1.671 .157 

  Within Groups 1821.603 236 7.719   
  Total 1873.203 240    

 

The results of ANOVA  shows that there is no significant difference among 

the means of parent’s perceptions about social exclusion on the basis of their 

occupation (F=0.299, p=0.879), self blaming (F=1.983, p=0.098), parental attitude  

(F=0.759, p=0.553), sibling attitude (F=0.185, p=0.946), relative attitude (F=2.409, 

p=0.060), school impact (F=1.083, p=0.366), quality of school (F=0.856, p=0.491), 

job opportunities (F=0.452, p=0.771), and vision about inclusion (F=0.1.671, 

p=0.157).  
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Table 20 
 

One way analysis of variance comparing the opinion of parents on social exclusion 

on the basis of geographical location with reference to composite score  

        SS   Df     MS F Sig. 
       CS Between Groups 1689.86 6 281.64 1.23 .290 

  Within Groups 55518.88 243 228.47     
  Total 57208.75 249       

 
 The result of parent’s responses on the basis of geographical location, analysis 

of variance technique is used. The results indicate that there is no significant 

difference between the means of two groups (F= 1.23; p= 0.290) on the basis of 

divisions. 

Table 21 
 
One way analysis of variance comparing the opinion of parents on social exclusion 

on basis of geographical location with reference sub-scales 

Sub-scales  SS Df    MS   F Sig. 
Self blaming  Between 

Groups 
14.21 6 2.36 0.85 .532 

  Within Groups 676.28 243 2.78     
  Total 690.50 249       
Parental attitude  Between 

Groups 
601.02 6 100.17 1.90 .080 

  Within Groups 12754.61 243 52.48     
  Total 13355.63 249       
Sibling attitude  Between 

Groups 
83.02 6 13.83 1.15 .330 

  Within Groups 2905.07 243 11.95     
  Total 2988.09 249       
Relative attitude  Between 

Groups 
56.91 6 9.48 1.31 .252 

  Within Groups 1755.74 243 7.22     
  Total 1812.65 249       
Impact of school  Between 

Groups 
24.02 6 4.00 0.57 .752 

  Within Groups 1697.57 243 6.98     
  Total 1721.60 249       
Quality of 
education  

Between 
Groups 

34.84 6 5.80 1.81 .096 

  Within Groups 776.45 243 3.19     
  Total 811.29 249       
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Job opportunities  Between 
Groups 

57.03 6 9.50 2.21 .073 

 Within Groups 1044.97 243 4.30     
 Total 1102.00 249       
Vision about 
inclusion  

Between 
Groups 

40.44 6 6.74 0.87 .514 

  Within Groups 1873.65 243 7.71     
  Total 1914.10 249       

   
  The results of ANOVA (Table 21) shows that there is no significant difference 

among the means of parents responses on the basis of divisions with reference to self 

blaming (F=0.85, p=0.532), parental attitude (F=1.90, p=0.80, sibling attitude 

(F=1.15, 0.330), relative attitude (F=1.31, p=0.252), impact of school (F= 0.57, 

p=0.752), and quality of education (F=1.81, p=0.096)job opportunities (F=2.21, 

p=0.073), vision about inclusion (F=0.87, p=0.514),).  

Analysis of Teacher’s Responses 

All teachers of the selected schools of students with hearing impairment were 

given scale to respond. Majority of teacher i.e. 214 were female and 36 were male. 

These teachers were selected from 13 different schools located in seven division of 

Punjab. 108 were selected from Lahore division, 56 were selected from Rawalpindi 

division, 6 were selected from Faisalabad division, 19 were selected from Multan 

division, 7 were selected from Sargodha division, 48 were selected from Gujranwala 

division and 6 teachers were from Bahawalpur division. 

 Out of 250 teachers, 163 were working as junior teacher, 66 were senior 

teacher and 21 were PTA teachers. The teachers’ experiences varies from one another, 

109 teachers had experience between 0-4 years, 43 teachers had experience between 

5-9 years, and 30 teachers had experience between 10-14 years, 20 teachers had 

experience between 15-19, 22 teachers had experience between 20-24, 11 teachers 

had experience between 25-29 years, 13 teachers had experience between 30-34 years 
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and one teacher had experience between 35 years to 39 years whereas, one teacher did 

not mention her experience. 

Mean is calculated to know the central tendencies of responses of teachers and 

standard deviation; as a measurer of dispersion. The table 22 indicates mean and SD 

of teacher’s responses to each statement. 

Table 22 

Descriptive statistics indicating mean and standard deviations of teacher’s responses  
  
S.N  Statements Min. Max. Mean SD 

1 Parents show more concern about the future of their children 
with hearing impairment than children with hearing. 1 4 2.98 .721 

2 Parents feel that child with hearing impairment is economic 
burden on them. 1 4 2.67 .652 

3 Parents required basic knowledge and skills to deal with 
hearing impairment. 1 4 3.47 .588 

4 Parents spend less money on education of their children with 
hearing impairment. 1 4 2.81 .755 

5  Parents show over protective behavior for their children with 
hearing impairment. 1 4 2.79 .772 

6 Parents take their children with hearing impairment to social 
activities such as marriages, parties, etc 1 4 2.79 .594 

7 Family hesitates in transferring property to children with 
hearing impairment. 1 4 3.01 .704 

8 Children with hearing impairment have low social status in the 
family. 1 4 2.84 .707 

9 Normal siblings have more interaction with each other than 
their brothers and sisters with hearing impairment. 1 4 2.97 .677 

10 Children with hearing impairment are discouraged by family if 
they take initiative for their welfare. 1 4 2.16 .714 

11 Children with hearing impairment tend to remain more with 
deaf friends than their family members because of special 
school culture. 

1 4 3.22 .684 

12 Whenever i find a better job, i shall leave special education. 1 4 3.24 .570 
13 Special schools help in the development of special 

communities such as community of deaf. 1 4 2.89 .787 

14 Curriculum of special school is inferior to curriculum of 
ordinary schools. 1 4 2.99 .930 

15 Students in special school do not compete with students of 
ordinary school in sports, debate etc. 1 4 2.97 .906 

16 Students with hearing impairment in special are not prepared 
for leadership in various fields such as science, technology, 
commerce, law, health, ICT etc. 

1 4 3.14 .822 

17 Students with hearing impairment are not taught physics and 
chemistry as elective subjects at part with their counterparts in 
ordinary schools. 

1 4 2.86 .730 

18 Special school restricts social interaction of deaf students with 
normal peers. 1 4 2.51 .864 
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19 Special school inculcates disability culture with a strong 
feeling of being different. 1 4 1.86 .731 

20 Special school creates limited opportunities for the 
grooming of holistic personality to inculcate leadership 
qualities. 

1 4 3.16 .850 

21 Special teachers have strong belief that students with deafness 
cannot learn at the same pace as their peers in ordinary 
schools. 

1 4 2.39 .829 

22 The inclusion of students with hearing impairment in ordinary 
schools will lower the performance of the students without 
hearing loss. 

1 4 3.38 .663 

23 Special job and special job environment should be created for 
persons with deafness. 1 4 2.75 .744 

24 There is less likelihood that students with hearing impairment 
will optimally participate in the society. 1 4 3.36 .719 

25 There should be special college/university for students with 
deafness. 1 4 3.55 .587 

26 Students with deafness cannot achieve literacy level required 
for independent living in the society. 1 4 2.67 .897 

27 The idea of having a centre for four disabilities under one roof 
is not academically sound. 1 4 2.17 .731 

28 The social exclusion of students with hearing impairment can 
only be stopped by doing away with special schools. 1 4 2.87 .876 

29 The teacher of special school faces disability stigma. 1 4 2.56 .844 
30 The special teachers are not included in teacher association at 

national and provincial level. 1 4 2.20 .813 

31 The students of special school can continue their studies in 
ordinary colleges/universities. 1 4 2.44 .822 

32 The students with hearing impairment do not enjoy their right 
to quality education. 1 4 3.13 .782 

33 The students with hearing impairment do not enjoy their right 
to decant jobs. 1 4 3.19 .653 

34 Students with hearing impairment face a multitude of barriers 
that limit their access to equal educational opportunities, 
employment, transportation, healthcare, rehabilitation and/or 
recreation. 

1 4 3.01 .716 

35 Parents of the students with hearing impairment do not pay full 
attention on performance of their kids in special schools. 2 4 2.99 .622 

36 Vocational curriculum for students with hearing impairment is 
not market driven. 1 4 2.96 .678 

37 There is no convincing evidence that students with hearing 
impairment will make better progress in inclusive schools. 1 4 2.72 .689 

38 The parents of students with hearing impairment do not want 
to prepare them for high positions in civil services. 1 5 2.11 .785 

39 No national awards are given to the students with hearing 
impairment and their teachers. 1 4 2.78 .887 

40 Special schools do not prepare their students for competitive 
jobs in the society. 1 4 2.55 .847 

41 Special schools perpetuate the culture of segregation by 
teaching and rationalizing exclusion. 1 4 2.51 .754 

42 Whenever I find a better job I shall leave special education. 1 4 2.79 .808 
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Above table indicates the mean of teacher’s responses to each statement. The 

maximum mean is 3.52 and minimum mean is 1.67. The rating criteria of scale are 

four points and options are given with codes as ‘strongly disagree’ = 1, ‘disagree’ = 2, 

‘agree’ = 3 and ‘strongly agree’ = 4.Statements no 1, 6, 24 and 38 are recoded 

because these statements are negative. 

The mean value indicates that parents hesitate in transferring property to 

children with hearing impairment and they require basic knowledge and skill to deal 

with hearing impairment. They said that special school promote culture of segregation 

and create limited opportunities for the grooming of holistic personality to inculcate 

leadership qualities among SWHI. They are agreed that special school offer limited 

opportunities in other fields (science, technology, commerce, law and ICT etc), 

vocational curriculum is not up to date and SWHI are facing a multitude of barriers 

that limit their access to equal educational opportunities, employment, transportation, 

healthcare, rehabilitation and/or recreation. Special education teachers are not 

satisfied with their jobs.  

Question No. 10 

Are there any difference between the opinion of teachers about social exclusion on the 

basis of their gender, qualification, designation, experience and geographical 

location?  

Independent sample t-test is applied to estimate the difference of opinion on 

social exclusion (Table 23). Whereas ANOVA is run to compare the responses of 

teachers of students with hearing impairment on the basis of their qualification, 

designation, experiences and geographical location. The results were given in Table 

23, 24, 25, 26, 27, 28 & 29.                                       
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Table 23 
 

Independent sample t- test comparing opinions of teachers on composite score on 

social exclusion on the basis of gender 

 Gender N Mean SD t-value Sig 
CS  Male 36 110.25 14.34 1.36 0.172 

  Female 214 113.08 10.97   
 

The results of independent sample t-test indicates that there is no significant 

difference between the means of two group (t= 1.36, p= 0.172) based on total 

composite score. It indicates that overall opinion of male and female teachers do not 

differ on social exclusion of the students with hearing impairment.  

Table 24 

Independent sample t- test comparing opinions of teachers on social exclusion on the 

basis of gender on sub-scales  

Sub-scales Gender N Mean SD t-value Sig 

Parental attitude  Male 36 24.52 2.79   0.41 0.690 
  Female 214 24.72 2.70   
Relative attitude  Male 36 10.80 2.06 0.39 0.693 
  Female 214 10.67 1.82   
Impact of school Male 36 15.36 3.14 2.86 0.005 
  Female 214 16.60 2.27   
Perception about HI Male 

Female 
36 
214 

12.00 
11.94 

2.36 
2.45 

0.130 
 

0.896 
 

Quality of 
education 

Male 
Female 

36 
214 

17.08 
17.16 

4.31 
3.28 

0.130 0.891 
 

Vocational  
opportunities 

Male 
Female 

36 
214 

9.30 
9.64 

1.78 
1.73 

1.07 0.289 
 

Vision about 
inclusion  

Male 
Female 

36 
214 

11.19 
11.83 

2.25 
1.60 

2.06 0.04** 
 

Job satisfaction  Male 36 9.44 1.88 1.53 0.132 
  Female 214 9.95 1.49   

**p<.05  
  
 There is significant difference between the mean score of male teachers and 

female teachers based on impact of school (t= 2.86, p= 0.005) and vision about 

inclusion (t= 2.06, p= 0.04). The mean score of female teachers is greater (16.60) than 
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mean score of male teachers; it indicates that female teachers are more in the favour 

than male teachers that special school had a negative social impact on SWHI than 

male teachers. Moreover, the mean score of female teachers is greater (11.83) than 

mean score of male teachers; it indicates that male teachers are less in favour of 

inclusion than female teachers. 

 There is no significant difference among the mean score of male teachers and 

female teachers with respect to parental attitude (t= 041., p= 0.690), relative’s 

attitude(t=0.39, p= 0.693), and perception about HI (t= 0.130, = 0.896), quality of 

education((t= 0.130, = 0.891), vocational opportunities(t= 1.07, p= 0.289), and job 

satisfaction of special teachers (t= 1.53, p= 0.132)  with their jobs. 

Table 25 
 

One way analysis of variance comparing the responses of teachers about social 

exclusion on the basis of their qualification  

    SS Df MS F Sig. 
CS Between Groups 2706.375 5 541.275 4.346 .001 

  Within Groups 30388.025 244 124.541   
  Total 33094.400 249    
Parental attitude  Between Groups 212.970 5 42.594 6.401 .000 
  Within Groups 1623.530 244 6.654   
  Total 1836.500 249    
Relative attitude Between Groups 57.075 5 11.415 3.455 .005 
  Within Groups 806.209 244 3.304   
  Total 863.284 249    
Impact of school Between Groups 70.377 5 14.075 2.414 .037 
  Within Groups 1422.827 244 5.831   
  Total 1493.204 249    
Perception about HI Between Groups 22.303 5 4.461 .745 .591 
  Within Groups 1461.121 244 5.988   
  Total 1483.424 249    
Quality of education Between Groups 187.061 5 37.412 3.305 .007 
  Within Groups 2761.855 244 11.319   
  Total 2948.916 249    
Vocational  
opportunities 

Between Groups 10.780 5 2.156 .702 .622 

  Within Groups 749.220 244 3.071   
  Total 760.000 249    
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Vision about 
inclusion 

Between Groups 61.919 5 12.384 4.442 .001 

  Within Groups 680.181 244 2.788   
  Total 742.100 249    
Job satisfaction  Between Groups 15.495 5 3.099 1.271 .277 
  Within Groups 594.905 244 2.438   
  Total 610.400 249    

 
***p<.001 **p<.01 
 
 There is significant difference within the opinions of teachers based on their 

qualification on composite  score (F=4.346, p=0.001), parental attitude (F=6.401, 

p=0.000), relative attitude (F=3.455, p=0.005), quality of education (F=3.305, 

p=0.007), vision about inclusion (F=4.442, p=0.001), and no significant difference is 

found according to the impact of school (F=2.414, p=0.037), perception about HI 

(F=0.745, p=0.591), vocational opportunities (F=0.702, p=0.622), and job satisfaction 

(F=1.271, p=0.277).  

Post Hoc test are not performed on composite score and sub-scales because at least 

one group has fewer than two cases.  

Table 26 
 
One way analysis of variance comparing the responses of teachers on the basis of 

composite score with reference to their designation 

     SS Df MS F Sig. 
Composite score Between Groups 3021.704 2 1510.852 12.409 .001*** 
  Within Groups 30072.696 247 121.752   
  Total 33094.400 249    
Parental attitude Between Groups 97.861 2 48.930 6.951 .001*** 
  Within Groups 1738.639 247 7.039   
  Total 1836.500 249    
Relative attitude Between Groups 46.544 2 23.272 7.038 .001*** 
  Within Groups 816.740 247 3.307   
  Total 863.284 249    
Impact of school Between Groups 24.252 2 12.126 2.039 .132 
  Within Groups 1468.952 247 5.947   
  Total 1493.204 249    
Perception 
about HI 

Between Groups 53.692 2 26.846 4.638 .011* 

  Within Groups 1429.732 247 5.788   
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  Total 1483.424 249    
Quality of 
education 

Between Groups 282.726 2 141.363 13.096 .001*** 

  Within Groups 2666.190 247 10.794   
  Total 2948.916 249    
Vocational 
opportunities 

Between Groups 6.040 2 3.020 .989 .373 

  Within Groups 753.960 247 3.052   
  Total 760.000 249    
Vision about 
inclusion 

Between Groups 13.985 2 6.992 2.372 .095 

  Within Groups 728.115 247 2.948   
  Total 742.100 249    
Job satisfaction Between Groups 22.543 2 11.272 4.736 .010* 
  Within Groups 587.857 247 2.380   
  Total 610.400 249    

***p<.001 *p<.01 
 

The result of teacher’s responses on the basis of their designation, analysis of 

variance technique is used. The results indicate that there is significant difference 

between the mean score of two groups on the basis of their composite score 

(F=12.409,p=0.001), parental attitude (F=6.951,p=0.001), relative attitude 

(F=7.038,p=0.001), perception about HI (F=4.638, p=0.011), quality of education 

(F=13.096, p=0.001) and in job satisfaction (F= 4.736, p=0.010) and no significant 

difference is found in impact of school (F=2.039, p=0.132), vocational opportunities 

(F=0.989, p=0.373), vision about inclusion (F=2.372, p=0.095).  

Table 27 

LSD comparison showing mean difference (MD) of composite score of teachers 

(N=250) according to their designation 

 (I) Designation (J) Designation MD (I-J) Sig. 
Composite score  Junior teacher Senior teacher -5.32832(*) .001 
    PTA teacher -10.56949(*) .000 
  Senior teacher PTA teacher -5.24117 .052 
**p<.001 *p<.05     

  
 
To know whether the opinions of teachers differ with respect to their 

designation, ANOVA is run. Designation is independent whereas responses are 
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dependent variable. The LSD comparison in table 27 shows the significant difference 

on composite score. It indicates that PTA teachers pointed out more areas of social 

exclusion of SWHI in home and school. 

Table 28 

One way analysis of variance comparing the responses of teachers on the basis of 

composite score with reference to their experience  

    SS df MS F Sig. 
CS Between Groups 1010.320 7 144.331 1.086 0.373 
  Within Groups 32024.861 241 132.883   
  Total 33035.181 248    
Parental attitude Between Groups 108.544 7 15.506 2.163 0.038* 
  Within Groups 1727.464 241 7.168   
  Total 1836.008 248    
Relative attitude Between Groups 27.672 7 3.953 1.142 0.337 
  Within Groups 833.894 241 3.460   
  Total 861.566 248    
Impact of school Between Groups 40.451 7 5.779 0.960 0.461 
  Within Groups 1450.705 241 6.020   
  Total 1491.157 248    
Perception 
about HI 

Between Groups 69.035 7 9.862 1.680 0.114 

  Within Groups 1414.387 241 5.869   
  Total 1483.422 248    
Quality of 
education 

Between Groups 72.248 7 10.321 0.873 0.529 

  Within Groups 2849.977 241 11.826   
  Total 2922.225 248    
Vocational 
opportunities 

Between Groups 47.962 7 6.852 2.326 0.026* 

  Within Groups 710.070 241 2.946   
  Total 758.032 248    
Vision about 
inclusion 

Between Groups 8.598 7 1.228 0.405 0.899 

  Within Groups 730.462 241 3.031   
  Total 739.060 248    
Job satisfaction Between Groups 32.785 7 4.684 1.966 0.060 
  Within Groups 574.066 241 2.382   
  Total 606.851 248    

*P<.05 
 
 The result of teacher’s responses on the basis of their experience, analysis of 

variance technique is used. The results indicate that there is significant difference 
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between the mean scores of two groups based on composite score (F=1.086, p=0.373) 

parental attitude (F=2.163, p=0.038), relative attitude (F=1.142, p=0.337), impact of 

school (F=0.960, p=0.461)and in vocational opportunities (F=2.326, p=0.026), and 

there is found no significant difference on composite  score (F=1.086, p=0.373), 

perception about HI (F=1.680, p=0.114), quality of education (F=0.873, p=0.529), 

vision abut inclusion (F=0.405, p=0.899), and in job satisfaction (F=1.966, p=0.060).  

Post Hoc test are not performed on composite score and sub-scales because at least 

one group has fewer than two cases. 

Table 29 
 

One way analysis of variance comparing the responses of teachers on the basis of 

composite score with reference to their geographical location  

  SS Df MS F Sig. 
CS Between Groups 1240.562 6 206.760 1.577 0.154 
  Within Groups 31853.838 243 131.086   
  Total 33094.400 249    
Parental attitude Between Groups 65.118 6 10.853 1.489 0.183 
  Within Groups 1771.382 243 7.290   
  Total 1836.500 249    
Relative attitude Between Groups 25.660 6 4.277 1.241 0.286 
  Within Groups 837.624 243 3.447   
  Total 863.284 249    
Impact of school Between Groups 43.841 6 7.307 1.225 0.294 
  Within Groups 1449.363 243 5.964   
  Total 1493.204 249    
Perception about 
HI 

Between Groups 40.635 6 6.772 1.141 0.339 

  Within Groups 1442.789 243 5.937   
  Total 1483.424 249    
Quality of 
education 

Between Groups 128.968 6 21.495 1.852 0.090 

  Within Groups 2819.948 243 11.605   
  Total 2948.916 249    
Vocational 
opportunities 

Between Groups 11.843 6 1.974 0.641 0.697 

  Within Groups 748.157 243 3.079   
  Total 760.000 249    
Vision about 
inclusion 

Between Groups 25.515 6 4.252 1.442 0.199 

  Within Groups 716.585 243 2.949   
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  Total 742.100 249    
Job satisfaction Between Groups 21.268 6 3.545 1.462 0.192 
  Within Groups 589.132 243 2.424   
  Total 610.400 249    

 
 The result of teacher’s responses on the basis of their division, analysis of 

variance technique is used. The results indicate that there is no  significant difference 

between the mean scores of two groups on the basis of composite scores 

(F=1.577,p=0.154), parental attitude (F=1.489, p=0.183), relative attitude (F=1.241, 

p=0.286), impact of school (F=1.225, p=0.294), perception about HI (F=1.141, 

p=0.339), quality of education (F=1.852, p=0.090), vocational opportunities 

(F=0.641, p=0.697), vision about inclusion (F=1.442, p=0.199), and in job satisfaction 

(F=1.462, p=0.192).  
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SECOND PART 

Proposed Remedies   

Based on the data analysis in the first part, the researcher proposed remedies to 

overcome the factors causing social exclusion in home and school. These remedies 

were sent to a panel of experts who were asked to validate them. (Appendix F).Focus 

group discussions were arranged in Islamabad and Lahore to have face to face 

feedback of the experts. Experts from Ministry of Education, Federal Directorate of 

Special Education, Department of Special Education, Punjab University, Institute of 

Education and Research, Punjab University, Allama Iqbal Open University, 

Islamabad, Department of Social Work, Punjab University, Department of Sociology, 

Punjab University, and Department of Economics, Punjab University, Lahore were 

requested to provide qualitative feedback. In the light of the opinions given by 

experts, remedies are revised and presented on the subsequent pages. 
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Causes and Remedies of Social Exclusion of the SWHI in the Family 

Observations  Causes  Remedies Duty Bearers 

There are gender 

disparities in Pakistan. 

Male enjoys better social 

status than female. A 

female with hearing 

impairment is dually 

discriminated. 

 

Discriminatory social 

values based on 

misinterpretation of 

Islamic teachings or 

blindly following the 

outdated cultural 

traditions.  

 

Family can be sensitized toward the rights of girls particularly 

with hearing impairment through true interpretations of Islam. 

Muslims scholars can become partners to advocacy for equity 

between male and female which is clearly emphasized in 

Islam. Local Imam Masjid and religious leaders should also be 

included in this awareness programme. We need to develop 

and implement new programs to raise public awareness of the 

situation of women with disabilities and promote positive 

attitudes, role models and opportunities for their development. 

Media can play a positive role in highlighting the rights of 

women especially girls with special needs through talk shows, 

interviews of Muslims scholars documentaries and art movies, 

dramas shows.  Moreover, the Ministry of Education should 

add sufficient material on the different disabilities needs, 

problems of special need kids, and role of community and 

Government in the rehabilitation of these children. 

Ministry of 

Special 

Education, 

Ministry of  

Education,  

Ministry of 

Information, Civil 

Society, Muslim 

Scholars, 

Ministry of 

Women and  

Community 

Leaders  
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Observations  Causes  Remedies Duty Bearers 

Overprotective behavior 

of parents for their kids 

with hearing impairment.  

Increased 

vulnerability of these 

children to child 

abuse, sexual 

harassment/ abuse 

and kidnapping. 

Enacting new legislation for protecting rights of the child as 

envisaged in the UN Convention on Rights of the Child. 

Sensitize and equip law enforcing agencies with necessary 

tools and methods. Parents may be empowered through print 

and electronic media to rear their children in a free and natural 

environment in order to provide them a fair chance to explore 

and face the realities and challenges of life as an independent 

productive individual. Over protective behavior of the parents 

is due to unavailability of facilities in public places like public 

transport, education institutions, offices parks, public libraries, 

cinema etc.  So, it is necessary that all line ministries should 

work together and take initiatives to provide facilities for the 

free movement of special need kids.  In this way kids with 

disabilities can explore new vistas and can become 

independent and productive individual.   

Ministry of Law,  

Ministry of 

Information, 

Ministry of 

Special 

Education, 

Ministry of 

Education 

National 

Commission for 

Child Welfare, 

National Institute 

of Psychology and 

Departments of 

Child 

Development 

Low priorities for 

investment on education  

Low hopes for return 

from children with  

Teachings of Islam about equity and fair play in the family and 

among children should be propagated through media and  

Ministry of 

Information,  
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Observations  Causes  Remedies Duty Bearers 

and healthcare of children 

with HI. Consequently, 

children with HI are kept 

illiterate, sick and mal-

nourished.   

hearing impairment. Education. Providing professional support to NGOs for 

compiling appropriate parent education courses and training 

manuals in order to change their attitude toward the education 

of their children.  Parents should be sensitized that each and 

every child has equal rights to education and health facilities.  

Ministry of Health should provide mobile health services and 

assistive support to children with hearing impairment.  

Ministry of Labor, TEVETA and Ministry of Education should 

introduce more and more technical, scientific and vocational 

courses to make SWHI useful and supportive member for their 

families and society. 

NGOs, Provincial 

Department , 

District Govt., UN 

Agencies 

Ministry of Labor, 

TEVETA  and 

Ministry of Health

Low monthly income of 

family having child with 

hearing impairment. 

Parents are unable to meet 

the basic needs of children 

with HI. 

Financial burden of 

disability on the 

family. 

Unemployment of the 

hearing impaired 

individuals.  

All government, non government and international donors 

support programme need to coordinate in order to support such 

families who might be at risk of social exclusion due to 

financial problems.  Providing free, compulsory and quality 

education at child’s door step is the responsibility of the state. 

Opportunities for quality vocational education for the hearing  

Ministry of 

Finance, 

Ministry of 

Special 

Education, 

Ministry of  
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Observations  Causes  Remedies Duty Bearers 

 

 

 

 

 

Insufficient knowledge about 

hearing impairment. Lack of 

knowledge about the types 

and sources of services 

required for early 

intervention. 

Unfriendly job 

environment. Lack of 

effective vocational 

training of the HI. 

 
Delay in early 

intervention and other 

rehabilitative 

services.  

 

impaired should be provided across the country. Government 

should give scholarships to children with HI to meet their 

educational expenditure and assistive devices.   

 

 

Parents need to be sensitized through mass media and other 

means on “The role of parents about education and 

rehabilitation of children with hearing impairment”. Basic 

Health Units should be strengthened and professionals should 

diagnose and help parents in the management of hearing 

impairment. A system of early detection of diseases and 

impairments (like polio) should be developed with the joint 

efforts of Ministry of  Social Welfare and  Special Education, 

Health and donors to prepare a complete case history of each 

and every child (before Age-3 years) regarding abilities and 

disabilities for early intervention and other rehabilitative 

services. Media should highlight the  

Education, 

Ministry of 

Labor and 

Manpower 

Training, ILO 

and TEVTA 
 

DGSE, 

Ministry of 

Health, 

Pakistan 

Medical 

Council and 

Basic Health 

Unit 
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Observations  Causes  Remedies Duty Bearers 

 

 

 

Discrimination against 

children with hearing 

impairment in assigning 

independent tasks and 

responsibilities of property. 

 

 

 

Low profile of 

hearing impairment 

in the minds of 

parents  

positive, constructive and useful image of hearing impaired 

by showing documentary and biography of hearing 

impairment as a role model from the history of world.   

Special schools and NGOs working in the field of special 

education can create awareness about the strengths of 

children with hearing impairment among their parents. 

Establish a media cell in the Ministry of Social Welfare and 

Special Education to keep close liaison with the media to 

build a positive image of deaf. Electronic media should 

portray positive image of the HI by documenting and 

showing the HI role models. 

Ministry of  

Education,  

Ministry of  

Social Welfare 

Ministry of 

Special 

Education, 

Ministry of 

Information and 

NGOs 

Children with profound 

hearing loss experienced the 

worst kind of social 

exclusion. 

It is generally 

believed that hearing 

aid and other 

assistive technology 

do not benefit 

students with  

Public media should create awareness on this issue. Special 

schools should arrange hearing aids for profound deaf 

students from school budget or PTA fund. International 

Organization (World Bank, WHO, IDP Brailo-Norway ) 

may provide financial support to families of hearing 

impaired children in order to have an easy access to  

Ministry of 

Information, 

Ministry of  

Special 

Education, PTA  

and  INGOs  
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Observations  Causes  Remedies Duty Bearers 

 profound hearing. 

Hearing aid is 

extremely expensive 

and lack technical 

support. 

assistive technology. Institute of Electronic should 

manufacture hearing aids. 

Science and 

Technology and 

National Institute 

of Electronics 

 

Causes and Remedies of Social Exclusion of the SWHI in the School 

Observations  Causes  Remedies Duty Bearer 

Sub-standard and irrelevant 

education that does not 

prepare for the jobs. 

Special curriculum is 

inferior to curriculum 

of ordinary school. 

There is an 

assumption that SWHI 

are intellectually 

inferior to their 

normal peers. They 

have limited  

The children should be taught regular curriculum with 

necessary adaptation and support as is the case in many 

countries. Community based organizations should 

organize advocacy groups at the Federal, Provincial and 

District level for the advocacy and monitoring the 

standards of education of SWHI. 

Ministry of 

Education, 

Ministry of 

Special Education 

and  

NGOs  
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Observations  Causes  Remedies Duty Bearer 

 

 

 

 

 

 

 

Limited leadership 

opportunities in job market 

particularly in the field of 

science and technology, 

health care, ICT etc. 

 

capabilities to achieve 

the normal standards 

of education of an 

ordinary school. 

Majority of senior 

teachers and principal 

are not trained in the 

field and have low 

profile of SWHI.  

The breadth and depth 

of curriculum is 

extremely limited. It 

provides 

least chance for 

diverse field. Science 

education beyond 

elementary lasses is 

not offered. 

 

 

 

 

 

 

 

Educational Programme like child friendly schools and 

education for all should be implemented with full spirit in 

schools. The full range of assistive technology should be 

made available to SWHI. They should be taught science 

and technology in order to prepare them for highly 

demanded jobs. Curriculum, instruction and assessment 

need to adapt to accommodate special needs of students. 

Science should be offered at all levels. 

 

 

 

 

 

 

 

Ministry of 

Education, 

Ministry of 

Special Education, 

Pakistan Science 

Foundation and 

Ministry of 

Science and 

Technology 
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Observations  Causes  Remedies Duty Bearer 

Special school promotes 

culture of segregation. 

 

 

 

 

 

 

Limited opportunities for the 

grooming of holistic 

personality to inculcate 

leadership qualities. 

SWHI tend only to interact 

with their HI friends. They 

are not able to experience 

full diversity of children. 

Their social interaction is 

extremely limited. They are 

proud to be the members of 

the deaf community. This 

type of exclusion sows the 

seeds of segregation. 

Unfriendly and passive 

environment of special 

schools. Pessimistic, attitude 

of class fellows, teachers 

and staff. 

Education of all children, both with or without 

disabilities should be the responsibilities of the 

Ministry of Education. All schools through out 

Pakistan should be inclusive and child friendly for 

children, both with or without disabilities, should 

have equal access to quality education in the same 

school and in the same classroom. 

 

 

 

Inclusive learning environment is a key to holistic 

development of personality. Participation in adapted 

co curricular activities of SWHI is a must for their 

personality development. Community based 

organizations should organize advocacy groups at 

the Federal, Provincial and District level for the 

advocacy and monitoring the standards of education 

of SWHI.  

Ministry of Education, 

Ministry of Special 

Education and 

Community Based   

Organizations 

 

 

 

 

Ministry of Education, 

Ministry of Special 

Education and 

Community Based    

Organizations 
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Observations  Causes  Remedies Duty Bearer 

There are very limited 

employment opportunities 

and  hope to get a job after 

schooling 

 

Un-employment, poverty 

and depression 

Have policies, a written plan, a coordinating body 

and some mechanism developed by provincial and 

federal directorate to evaluate and monitor the 

success of programmes for SWHI in training, 

employment, self-employment. 

Employment agencies need to collaborate more with 

employers, trade unions and other social partners to 

develop partnerships, policies, mutual understanding 

and more effective vocational training and 

employment services that benefit SWHI working in 

formal, informal or self-employment settings.   

DGSE should review the existing vocational 

curricula and introduce new trades according the job 

market trends. 

Ministry of Labor and 

Manpower 

 DGSE  

Employment Agencies  

Pakistan Poverty Alleviate 

Fund,  ILO, Pakistan 

Baitul Mal 

LABARD, Chamber of 

Commerce, Punjab 

Education Foundation 

Industry Departments 

Highly qualified, moderate 

and illiterate parents lack 

Less concerned with quality 

of education and low 

Govt. should provide support to parents association 

working at federal and provincial levels to develop 

Voluntary Organization. 

Parent Associations, 
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Observations  Causes  Remedies Duty Bearer 

trust in schooling. They fail 

to see it as an effective tool 

for self actualization. 

priorities for investment on 

education. Extremely weak 

relationship between home 

and school. Ineffective and 

one-sided parent teacher 

associations. Parents do not 

see them as partner to 

school improvement. 

 material and trained parents. Moreover, school 

should actively involve parents in education of their 

children. Encourage associations of parents to form 

advocacy groups at the federal, provincial and 

district levels for advocacy and monitoring of the 

implementation of quality education in schools.   

Ministry of Education, 

Ministry of Special 

Education, 

Professional Association 

of Teachers and Self help 

Organizations 

Attitudes of SWHI, their 

teacher and parents are 

generally positive toward 

inclusion but inclusive 

schools are limited in 

numbers and not available to 

majority of students. 

The fragmentation of 

Ministries is major obstacle 

for taking policy initiative 

for inclusive education. 

Moreover, the 

administrators at various 

levels lack sufficient 

background knowledge and 

skills to initiate inclusive 

education in Pakistan. 

There should be legislation that makes it 

compulsory for every public school to admit all the 

children with special needs. Rural primary schools 

in remote areas should receive preference, and 

should be encouraged to start inclusive education 

by Ministry of Education. International donor 

agencies should provide technical support to the 

government, NGOs and the private sector for 

implementation of inclusive education. 

Ministry of Law,  

Ministry of Education,  

Ministry of Special 

Education,  

District Government,. 

UN Agencies and Civil 

Society 
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Observations  Causes  Remedies Duty Bearer 

Dissatisfaction of special 

education teacher with 

their 

profession/jobs. 

Teacher feel stigma of being 

a teacher of special students. 

They are unable to use their 

full potential in creating 

positive learning 

environment. 

This courtesy stigma can only be eliminated by 

placing students with hearing impairment in 

inclusive environment. The role of special teacher 

will change from teacher of the disable to consultant 

in an inclusive school. A review of existing 

curriculum of teachers training at all levels should 

be made to ensure incorporation of inclusive 

education as an integral component of the training 

modules. 

Ministry of Education 

Teachers Training 

Institutions 

Students with hearing 

impairment face a 

multitude of barriers that 

limit their access to  

transportation, healthcare, 

rehabilitation and/or 

recreation 

Community members are not 

aware of the rights of 

individuals with disabilities 

and different social 

institutions do not consider 

the special needs of SWHI. 

Government should provide support to national and 

provincial associations working for special needs in 

order to advocate the rights of the children 

especially regarding access to healthcare, 

transportation, rehabilitation and recreation. By 

coordinating the policy making institutions such as 

Ministry of Special Education, as Ministry of 

All line Ministries 
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Observations  Causes  Remedies Duty Bearer 

  Health, Ministry of Transportation and 

Communication in order to create a comprehensive 

plan/procedure to facilitate individuals with hearing 

impairment in health care, travel and in leisure 

activities. 
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CHAPTER V 

Summary, Findings, Discussion, Conclusions & Recommendations 

Summary 

The concept of social exclusion is very complex and can occur across a 

number of dimensions: social, political, cultural and economical. Social exclusion 

helps us to focus on groups of people who are systematically segregated from a 

number of opportunities that majority of population enjoy.  It involves the denial of 

resources, right and services and the inability to participate in the normal relationship 

and activities available to the majority of people in society. It affects both the quality 

of life of individuals and the equity of society as a whole. The concept of social 

exclusion is a relatively new entity and dynamic in its nature. By reviewing the 

literature on social exclusion, linear model is conceptualized partially based on 

models discussed in chapter II. 

 Self made scales and questionnaire are used to identify the causes of social 

exclusion of students with hearing impairment with reference to home and school 

because not a single scale is available to measure these phenomena. In order to be 

very specific, the following questions of the study are proposed. 

1. Identify the causes of social exclusion of students with hearing impairment 

with respect to home. 

2. Identify the causes of social exclusion of students with hearing impairment 

with respect to school.  

3. Propose remedies to eliminate social exclusion of students with hearing 

impairment with reference to home and school.  

4. Validate the remedies of social exclusion by a panel of experts. 

5. Recommend further studies in this area of research.  
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Questions of the Study  

The study focused on answering the following questions: 

1. What could be the definition of social exclusion in the context of Pakistani 

society? 

2. How can the definition of social exclusion be operationalized? 

3. What are the major causes of social exclusion of students with hearing 

impairment with respect to home? 

4. What are the major causes of social exclusion of students with hearing 

impairment with respect to school? 

5. Do the responses of boys and girls with hearing impairment differ on social 

exclusion in home and school? 

6. Is there any difference between the opinion of the students having hearing and 

hearing impaired parents on social exclusion in home and school? 

7. Do the responses of students with hearing impairment differ on social 

exclusion in home and school on the basis of their hearing loss and 

geographical location? 

8. Does the monthly income contribute to exclusion of students with hearing 

impairment in home and school? 

9. Are there any differences in the opinions of parents on social exclusion on the 

basis of their gender, qualification, occupation and geographical location?  

10. Are there any differences in the opinions of teachers about social exclusion on 

the basis of their gender, qualification, designation, experience and 

geographical location?  

11. What are the remedies to eliminate social exclusion of students with hearing 

impairment identified in the study?  
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12. Can a plan of remedies be worked out? 

Question 1 and 2 are answered in chapter II by presenting a definition of social 

exclusion and conceptualizing the model of social exclusion. The rest of the questions 

are answered in chapter IV. A summary of these answers is presented as it follows: 

Findings of the Study 

Following findings are drawn on the basis of data analysis: 

           The Perceptions of Students 

There is a significant difference between the opinions of boys and girls on 

social exclusion. Girls are facing more social exclusion than boys with hearing 

impairment. A significant difference is also found between boys and girls on sub-

scales; parental attitudes, sibling’s attitudes and vision of SWHI about inclusion. The 

mean score of girls with hearing impairment is greater than that of boys. It indicates 

that girls experience discriminatory attitudes of parents and siblings more than boys 

with hearing impairment. Moreover, GWHI are in favour of inclusive schools than 

boys with hearing impairment. There are no significant differences between the mean 

score of boys and girls on exclusion in social activities, quality of learning in special 

schools and vocational opportunities. They agreed that these attitudes and services are 

discriminatory. However, the relative attitudes are less problematic.  

The result of the study indicates that the opinions of boys and girls with 

hearing impairment differ on composite score because of parental impairment. The 

mean score of respondents having hearing mothers and fathers is greater than the 

mean score of respondents having hearing impaired mothers and fathers. It indicates 

that students having hearing mothers and fathers are facing more exclusion. Whereas, 

the opinions of SWHI do not differ due to parental disability with respect to sibling 
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attitude, relatives’ attitudes , exclusion in social activities, quality of learning in 

special school, vocational opportunities and vision about inclusion.  

 A significant difference is found among groups on the basis of hearing loss. 

The results show that the students with profound hearing loss are more socially 

excluded than mild, moderate and severe in home and school environment. 

 The results also indicate that there is significant difference in the mean scores 

of SWHI on social exclusion on the basis of geographical location (divisions).The 

monthly income of the parents of the students with hearing impairment is significantly 

correlated with the composite scores (-0.71). It indicates that social exclusion 

increases as the family income decreases. 

            The Perceptions of Parents 

The mean score of parents on the basis of gender does not differ on composite 

score. It indicates that overall opinions of fathers and mothers do not differ on social 

exclusion of their children with hearing impairment. However, there is significant 

difference between parents of both gender on vision about inclusion and quality of 

education. The mean score of fathers is greater than mean score of mothers. It shows 

that fathers are not satisfied with the quality of education and they are more in the 

favour of inclusion than mothers. There is no significant difference among the mean 

scores of parents on the basis of gender with respect to self blaming, parental attitude, 

sibling attitude, relatives’ attitude, and impact of school and job opportunities. 

The results of parents of children with hearing impairment do not differ 

significantly on composite score on social exclusion and sub-scales like self blaming, 

parental attitude, sibling attitude, relative attitude, school impact, quality of learning 

in special school, job opportunities and vision about inclusion with reference to their 

qualification and occupation. 
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   No significant difference is also found between the mean score of parents on 

the basis of geographical location on composite score, self blaming, job opportunities, 

vision about inclusion, parental attitude, sibling attitude, relative attitude, impact of 

school and quality of learning in special school. 

           The Perceptions of Teachers 

 The mean scores of female and male teachers are different based on impact of 

school and vision about inclusion. The mean score of female teachers is higher than 

mean score of male teachers; it indicates that female teachers are more in favour than 

male teachers that special school has a negative social impact on SWHI. Similarly, 

female teachers are more in favour of inclusive schooling than male. 

 There is no significant difference among the mean scores of male teachers and 

female teachers on composite score, parental attitude, relatives’ attitude, and 

perception about HI, quality of education, vocational opportunities and job 

satisfaction of special teachers with their jobs.  

There is significant difference among the opinions of teachers based on their 

qualification on composite score, parental attitude and relative attitude, quality of 

education, vision about inclusion and impact of school, no significant difference is 

found on perceptions about HI, vocational opportunities and job satisfaction. 

Teachers’ responses are compared on the basis of their designation by 

applying analysis of variance. The results indicate that there are significant 

differences between the mean score of groups on the basis of their composite score, 

parental attitude, relative attitude, and perception about HI, quality of education and 

job satisfaction of teacher with their jobs. No significant difference is found on impact 

of school, vocational opportunities and vision about inclusion. 
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There is no significant difference among the mean scores on the basis of 

geographical location on composite scores. Similarly, no significant difference is 

found in parental attitude, relative attitude, impact of school, perceptions about HI, 

quality of education, vocational opportunities, and vision about inclusion and job 

satisfaction. 

Conclusions 

Following conclusion is reached on the basis of the findings of the study: 

1. SWHI are overprotected by their parents and are kept excluded from social 

problems and family matters. Parents give least priority to the education and 

healthcare of the children with hearing impairment. 

2. The opinions of SWHI, their parents and teachers are almost consistent that 

special school teaches sub-standard and irrelevant curriculum that fails to 

prepare them for the jobs. Moreover, they are not prepared for top positions in 

job market particularly in the field of science and technology, health care, ICT 

etc and were underpaid as well. 

3. The girls with hearing impairment experience discriminatory attitudes of 

parents and siblings more than boys with hearing impairment. Moreover, 

GWHI view inclusive school as most effective means to be free from 

exclusion as compared to   boys with hearing impairment. 

4. Students, having hearing mothers and fathers, are facing more social exclusion 

than those having mothers and father with hearing impairment. 

5. Students with profound hearing loss are more socially excluded than mild, 

moderate and severe in home and school environment. 
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6. Students with hearing impairment have different opinions on social exclusion 

on the basis of geographical location but the parents and teachers of SWHI 

had same responses. 

7. Families with low monthly income feel more socially excluded in home and 

school environment. 

8. Students with hearing impairment, their parents and teachers are generally in 

favour of inclusive education.  

Discussion 

The major objectives of present study are to identify the causes of social 

exclusion in home and school and propose remedies for the inclusion of students with 

hearing impairment. Hearing impairment is a unique disability in a sense that it 

creates communication barriers to social integration. These individuals are frequently 

segregated in home and other situations of social life due to their communication 

limitations. In order to make this human resource effective and productive, they 

should be included in home and school environment. Families and school serve many 

important roles, from providing for children’s physical growth, social, cognitive, 

language and emotional domains (Bursztyn, 2007, P.161). As said earlier, family 

reveals SWHI a society within itself, thus, enabling him to conceive interrelationships 

among parents, sibling and child with hearing impairment. Similarly, school is 

considered as a miniature society and hence is the best place to eliminate social 

exclusion (Bynner, 1998). 

 The result shows that there are gender disparities in Pakistan and children with 

hearing impairment are overprotected by their parents, can not participate in family 

matters and parents usually give low priority to education and health care of children 

with hearing impairment because of low hopes for return from children with hearing 
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impairment . Similar results are reported by Miles (1989) and Hameed (2005), these 

articles state that girls with and without disabilities, whether urban and rural, 

experience triple discrimination for being female, disabled and poor. Jabeen & 

Maqsood (2003) concluded that children with hearing impairment were not involved 

in decision making and they can not participate in home affairs. 

It is also found in the present research that students having hearing mothers 

and fathers are facing more social exclusion in home environment than those having 

mothers with hearing impairment. Parents with hearing impairment have better 

communication with their CHWI. William (1987) said when a hearing impaired child 

born to hearing parents, problem arise due to language barriers. So, both, parents and 

child have to work to bridge the gab between the deaf and hearing world. 

The results show that social exclusion is correlated with monthly income of 

family. This finding is consist with earlier finding (Gijsbers, & Vrooman, 2007; Jorden, 

1996; Levitas, 2006). This may be due to the reason that parents are unable to meet 

the basic needs of children with hearing impairment. They cannot afford healthcare 

services, quality education, good nutrition and appropriate clothing for their children. 

They are forced, under poverty conditions, to prioritize the provision of basic needs. 

While studying the attitudes of literate and non-literate persons, Akhtar (1994) 

reported that most literate respondents believed that children with hearing disabilities 

could lead a successful life. Non-literate respondents, however, often believe that 

disability is a curse. They believed that children with disabilities were a burden on 

society.  

The mean comparison shows that difference is not seen in the responses of 

SWHI on basis of gender with regard to exclusion in social activities (such as 

participating in marriage or death or going for shopping) and relatives’ attitudes. This 
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is may be due to the reason that relatives are more sympathetic toward the family 

having child with hearing impairment and siblings interact and try to communicate 

with their hearing impaired brother and sister in sign language, similar findings were 

reported earlier (Mustafa & Arshad, 2008). 

The results of students with hearing impairment, parents and their teachers are 

consistent about the quality of education in special school. The curriculum taught in 

these schools is sub-standard and do not prepare them for the jobs. Special school 

promotes culture of segregation. They have limited leadership opportunities in the job 

market particularly in the field of science technology, health care, ICT etc and they 

are often paid low for their jobs. Most of students with hearing impairment, their 

parents and teachers are not satisfied with quality of education in special schools 

because educational policy promotes segregation. The SWHI are not offered science 

subjects whereas Noor & Nazir (2001) concluded that SWHI were interested to study 

other subjects such as science and information technology even at secondary level. 

The middle and high schools of hearing impaired children are located in the 

urban areas. Furthermore the data is collected from the Punjab province only.  There 

is no difference between the opinion of teachers and parents of students with hearing 

impairment based on their residential areas because the study is conducted only in 

urban areas as no special school are located in rural area. The culture, tradition and 

living styles of the people are the same with little variations in language and climate. 

However the facilities provided to SWHI in special schools are almost the same. The 

mean comparisons of the students with hearing impairment showed different results 

on the basis of their location probably; the social attitudes towards SWHI vary from 

place to place.  
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Students with hearing impairment, their parents and teachers are generally in 

favour of inclusive education. Hayat (1994) found positive attitudes of most children 

who have disabilities. They were eager to attend ordinary schools as they found it 

pleasant to study and play with other children. He believed that this would improve 

their academic achievement and remove the stigma associated with disability. Nawaz 

and Saeed (1999) conducted a study of perceptions of primary school teachers and 

found that they were willing to include children who had difficulties in hearing in 

their schools in separate classes, if resource teachers were available to support.  

Recommendations 

Following recommendations are given on the basis of conclusions: 

1. Families of SWHI should be educated to provide inclusive and participatory 

environment in home and create fair and equal chances for children 

participation in domestic affairs.  

2. Parents should be counseled and guided through media regarding the rearing 

of their children with hearing impairment. 

3. Home-school links should be developed through home visit to teach parents to 

respond the communicative, healthcare and early educational needs of their 

children with hearing impairment. 

4. There should be legislation to make it compulsory for every public school to 

admit all children irrespective of their special needs.  

5. It is strongly recommended that inclusive educational policy should be 

implemented to improve the quality and standard of education of SWHI. 

6. Orientation and awareness programs should be arranged for all section of 

Ministry of Education to help plan inclusion of SWHI according to 

international standards.  
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7. Short courses on sign language should be arranged for parent of CWHI. 

8. Department of special education at university level should be assigned the task 

of training teachers working in inclusive schools through short training 

courses and workshops.  

9. More studies should be conducted to explore other demographic variables that 

play vital role in the social exclusion of SWHI. 
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Appendix A 

Sample Description of Students with Hearing Impairment 

Division  Boys  Girls  Total 

Lahore   50  50  100 

Rawalpindi  50  50  100 

Faisalabad  50  50  100 

Sargodha  25  25  50 

Multan   50  33  83 

Bahawalpur  21  10  31 

Gujranwala  56  40  96 

Total   302  258  560 

 

The boys were more in number (n=302) as compared to girls (n=258) with hearing 

impairment. 
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Appendix A-1 

Showing Description of Students Sample on basis of Hearing Loss and Parental 

Impairment 

Type Sixth Seventh Eights Ninth Tenth Total

Gender  M F M F M F M F M F  

Total 67 63 66 57 51 48 56 48 62 42 560 

Mild 2 1 1 2 1 1 1 0 0 0 9 

Moderate 4 4 9 7 3 5 4 5 5 4 50 

Severe 22 23 20 20 16 13 15 16 14 14 173 

Profound 36 38 28 36 32 28 32 31 30 37 328 

Of Deaf Father 1 1 2 2 2 2 2 1 1 0 14 

Of Deaf 

Mother 

1 0 1 0 1 1 3 1 0 0 8 
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Appendix B 
 

Sample Description of Teacher selected from each Division (Geographical 
Location) 

 
Type Div.I Div.II Div.III Div.IV Div.V Div.VI Div.VII  Total

Gender M 12 13 3 4 2 1 1  36 

 F 96 43 3 15 5 47 5  206 

Designation Junior 64 40 5 13 4 33 4  163 

 Senior 33 14 1 1 2 13 2  66 

 PTA 11 2 - 5 1 2 -  21 

Qualification Matric 2 - - - - - 1  3 

 Inter 2 - 1 5 2 2 1  13 

 BA, TD 7 - 1 1 - 9 1  19 

 MA, Med 22 14 1 4 2 23 3  47 

 MA(G) 22 29 2 5 2 9 -  69 

 MA(S) 50 13 1 4 1 5 -  74 

MA (G) mean masters in any subject other than special education and MA(S) mean 
master in special education. 
 
Div.I = Lahore 

Div.II = Rawalpindi 

Div.III = Faisalabad 

Div.IV = Multan 

Div.V = Sargodha 

Div.VI = Gujranwala 

Div.VII = Bahawalpur 
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Appendix C 
 

Sample Description of Parents selected from each Division (Geographical 
Location) 

 
Type Div.I Div.II Div.III Div.IV Div.V Div.VI Div.VII  Total

Gender M 35 8 52 44 22 40 21  222 

 F 6 1 3 8 2 5 1  26 

Age 31-35 2 1 3 6 1 3 2  18 

 36-40 5 1 4 13 6 9 4  41 

 41-45 10 1 15 11 6 11 6  60 

 46-50 8 3 12 10 5 13 8  59 

 51-55 12 2 19 12 5 11 1  61 

Qualification Nill 7 - 8 7 3 3 7  35 

 Primary 8 1 12 6 2 8 1  38 

 Middle 5 2 11 12 4 12 1  47 

 Secondary 5 2 9 13 10 9 7  55 

 High 
Secondary 

5 3 2 6 1 4 1  22 

 Bachlor 6 1 3 3 3 6 3  24 

 M.A 3 - 6 4 1 2 2  18 
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Appendix D 

 
List of Schools 

 
S.N School District 
1 Sir Syed Academy of Special Education  Rawalpindi 

2 Govt. Deaf & Defective Hearing School Sargodha 

3 Govt. Deaf & Defective Hearing School for Girls Faisalabad 

4 Govt. Deaf & Defective Hearing School  for Boys Faisalabad 

5 National School for the Deaf Children Gujranwala 

6 Pakistan National School for Deaf Children Gujranwala 

7 Hamza Foundation Academy for the Hearing Impaired Lahore 

8 Govt. Deaf & Defective Hearing Secondary School for Boys Lahore 

9 Govt. Deaf & Defective Hearing Secondary School for Girls Lahore 

10 Govt. School for the Deaf and Defective Hearing Bahawalpur 

11 Govt. Secondary School of Special Education Boys Multan 

12 Govt. Secondary School of Special Education Girls Multan 

13 Allama Iqbal Centre for Special Eduation Sialkot 
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Appendix E 

List of Panel to Assess Content Validity 
 

1.   Prof. Dr. Nasir-Ud-Din 

 Professor, Department of Special Education, 

 University of the Punjab, Lahore. 

 
2.        Dr. Abdul Ghafoor, 

 Associate Professor, Institute of Education and Research , 

 University of the Punjab, Lahore. 

 
3. Dr. Tariq Mehmood Chaudhry 

 Assistant Professor, Institute of Education and Research , 

 University of the Punjab, Lahore. 

 
4.       Dr. Mehmood Hussain Awan 

 Chairman, Department of Special Education, 

 Allama Iqbal Open University, Islamabad. 

 
5.       Prof. Dr. Zahid Javed, 

 Professor & Chairman, Department of Social Work, 

 University of the Punjab, Lahore. 
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Appendix F 
 List of Panel for Validation of Remedies 

 
1.       Prof. Rafique Tahir, 

 General Director, Federal Directorate of Education, 

 Focal Person on Inclusive Education, Ministry of Education, Islamabad. 

 
2. Mr. Khalid Naeem 

 Director General, Directorate General of Special Education, 

          Ministry of Social Welfare and Special Education, Islamabad. 

 
3. Dr. Mumtaz Anwar Chaudhary 

 Assistant Professor, Department of Economics, 

          University of the Punjab, Lahore. 
  
4. Dr. Mehmood Hussain Awan 

 Chairman, Department of Special Education, 

 Allama Iqbal Open University, Islamabad. 
 
5. Dr. Tanzeela Nabeel 

 Associate Professor, Department of Special Education, 

 Allama Iqbal Open University, Islamabd. 
 
6. Prof. Dr. Nasir-Ud-Din 

 Professor, Department of Special Education, 

 University of the Punjab, Lahore. 

  
 7.      Dr. Tariq Mehmood Chaudhry 

 Assistant Professor, Institute of Education and Research, 

 University of the Punjab, Lahore 

 
8. Prof. Dr. Muhammad Hafeez, 

 Professor & Director, Institute of Social and Cultural Studies, 

 University of the Punjab, Lahore. 

 
9. Dr. Abdul Ghafoor, 

 Associate Professor, Institute of Educational Research , 

 University of the Punjab, Lahore. 
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10. Prof. Dr. Zahid Javed, 

 Professor & Chairman, Department of Social Work, 

 University of the Punjab, Lahore. 
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