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ABSTRACT 

Title: Evaluation of Education System in Universities of Khyber 

Pakhtunkhwa and Suggestions to Meet Future Challenges 

Pages:   194  

Researcher:  Tahir Ullah Jan 

Registration No.: 1094-113016 

Supervisor:  Prof. Dr. Hamid Khan Niazi  

University:  Preston University Kohat, Islamabad Campus, Pakistan 

Year:   2018 

Subject Area:  Education 

Degree:  Doctor of Philosophy 

 This research titled, “Evaluation of Education System in Universities of 

Khyber Pakhtunkhwa and Suggestions to Meet Future Challenges” was a survey 

research. The objectives of the study were; (i) To evaluate the role of University of 

Peshawar (UOP) and Gomal University (GU) in imparting higher education in 

Khyber Pakhtunkhwa (KP), (ii) To compare prevalent physical infrastructure and 

instructional systems of both the universities, (iii) To examine the evaluation system 

of both the universities, (iv) To suggest the possible solutions to meet future 

challenges at university level. 

The study was delimited to (i) All campuses of University of Peshawar and 

Gomal University in KP (ii) Academic Sessions 2014-2016 and (iii) Regular faculty 
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of both the universities (iv) Faculty of Social Sciences including the Institutes of 

Education and Research. Other departments are Political Science, Economics, Law, 

Journalism & Mass-Communication, Arabic & Islamic studies and Institute of 

Management Studies/ Public Administration which were common in the University of 

Peshawar and Gomal University D.I.Khan during the survey. 

 

From the analysis of data, it was found that at UOP classrooms were well 

equipped and furnished and provisions of all electronic facilities such as multimedia, 

internet and PowerPoint were available for effective teaching learning process. 

Whereas in Gomal University classrooms were not well equipped and furnished. 

 At University of Peshawar departmental library fulfilled the needs of the 

students regarding provision of relevant/reference books and other facilities. While in 

Gomal University departmental library did not fulfill the needs of the students. 

Curriculum of the both universities at various educational levels was at par with other 

national universities. 

At UOP priority was given to research by providing adequate research 

facilities such as grant for research activities and organization of national/international 

research conferences, whereas GU did not provide such facilities to the faculty. 

The study recommends that physical facilities such as furnished classrooms, 

IT rooms, labs, multimedia, internet and stationary shop may be provided through 

developmental funds to the students and faculty of Gomal University. Further 

university management may do efforts to enhance the funding from HEC, 

philanthropists and national/international donors. 
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 Further it is recommended that as library is a major source of knowledge and 

information for students and faculty. Therefore the departmental libraries of Gomal 

University may be provided with adequate subject books/reference books, e-

journals/books and PCs with internet access for students and faculty by allocating 

adequate funds.  

Research is a major function of the university. Therefore the study 

recommends that priority may be given for provision of research facilities such as 

grant for research activities and organization of national/international research 

conferences in Gomal University by allocating adequate funds for research from HEC 

and other donor agencies. 
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CHAPTER 1 

 

1.1 INTRODUCTION  

  Education is a symbol of a civilized society. According to (Iqbal, 1996, p.147) 

“Education is a good way of changing the attitude of the people.” Teacher can play a 

vital role in teaching-learning process. (Kaplan & Roy 1996, p. 182) stated that “The 

role of teacher is important in uplifting the standards of education at all levels”  

 Teaching is a profession which has certain responsibilities. In this regard 

(Dressel & Mareus, 1982) stated that teaching is a profession with many duties and 

responsibilities regarding society. Higher Education is considered as highest level of 

education. (Hosen & Nerille, 1985) stated that higher education is offered at the level 

of post-secondary education. According to (Good, 1973) all education above the level 

of secondary schools, given in post graduate colleges, universities and professional 

schools is called higher education. 

 Higher education has great importance particularly for economic and social 

development of the society. As (Isani & Virk, 2004) mentioned that higher education 

has great significance for economic and social development of a society. Higher 

education institutions have the responsibility of giving knowledge and education to 

individuals and to impart skills required for different professions. 

 Universities are considered as centers of higher learning and important 

element of development in nation building. These are important in terms of 

producing, dividing and utilizing knowledge. According to (Sheikh, 1998) centers of 

higher education like universities and professional colleges have great significance in 

raising the culture of a society. So development of higher education is interlinked with 

economic development. 
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 The role of university in a developing country is to educate its people and to 

produce scholars, who will be able to serve the society. They will work on means of 

production, generate new ideas and impart knowledge to the younger generation. 

According to (Wickrama, 1996) in developing countries, higher education is 

considered for creation of development of resources and to improve the standard of 

life. 

 Higher education gives a chance of developing potential in an individual. It 

produces such individuals who are morally developed and beneficial for the society. 

(Fielden, 1998) also described, that higher education institutions are such type of 

organizations which depend upon the faculty for better services. In universities 

capable staff is necessary element for effectiveness of education process.  

 Universities have multiple roles. As (Scott 2000, p.134), stated about the 

significance of higher education as: 

i. Making a democratic and cultured society. 

ii. Increasing the knowledge and understanding of the students. 

iii. According to the demands and needs of a society. 

 According to (Victor, 1998) the functions of a university are to bring desirable 

changes for the society. There should be innovation and enhancement of knowledge. 

Higher education is imparting deepest understanding for the students instead of 

artificial understanding. In higher education students think about the solution of 

different problems in their social life. 

 In Pakistan higher education is at top level in education system. According to 

(Shah, 2009), education in Pakistan is divided between the Federal and Provincial 

government. Federal government makes educational policies, whereas provincial 

government develops curriculum and standards. 
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         It is the duty of the provincial government to promote education in the 

respective province. (Ibid, 2009) mentioned that the educational system of Pakistan is 

divided into three types i.e., federal, provincial and district with specific 

responsibilities. 

 The universities and degree awarding institutions are autonomous bodies but 

are charted by their respective provincial government and the Higher Education 

Commission (HEC) of Pakistan. 

 Higher education has significant role in promoting the socio-economic status 

of the people.  According to (Higher Education Commission 2014) there are Nineteen 

Public Sector Universities in Khyber Pakhtunkhwa. 

 University of Peshawar and Gomal University are situated in Khyber 

Pakhtunkhwa (KP). These are situated in the cities of Peshawar and Dera Ismail Khan 

(D.I.Khan) respectively. University of Peshawar covers the Central and Northern part 

of Khyber Pakhtunkhwa while Gomal University covers southern part of Khyber 

Pakhtunkhwa.  

University of Peshawar is the oldest university of KP established in 1950. This 

university has six faculties, offering vide range of programmes ranging from graduate 

level to PhD level. 

Gomal University was founded in 1974. There are four faculties in Gomal 

University of D.I.Khan. Apart from B.S Programs, Masters, MPhil and PhD Programs 

are running in different departments of the Gomal University. 

It indicates that University of Peshawar being an older university may be well   

established having experienced faculty with better academic, financial and physical 

facilities as compare to Gomal University. 
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 Universities are considered as great seat of learning and responsible for 

providing educated and skilled man power to meet the needs of the society. Keeping 

in view this important role of universities and higher education institutions there is a 

dire need to conduct an in-depth research study on higher education systems in KP. 

The study will give deeper insight into the strengths and weaknesses of higher 

education system and suggestions to meet the future challenges in the field of higher 

education in KP. 

 

1.2 STATEMENT OF THE PROBLEM 

 In Pakistan quality of higher education is a matter of concern, especially in the 

province of Khyber Pakhtunkhwa. Government of KP is striving for the improvement 

of higher education after the 18thamendment in the constitution of Pakistan. 

Evaluation is one of the major determinants to assess or judge the quality of higher 

education. Keeping in view this situation the study was designed for “Evaluation of 

Education System in Universities of Khyber Pakhtunkhwa and Suggestions to Meet 

Future Challenges.” 

 

1.3 OBJECTIVES OF THE STUDY 

            Following were the objectives of the study: 

i. To evaluate the role of University of Peshawar and Gomal University in 

imparting higher education in Khyber Pakhtunkhwa. 

ii. To compare prevalent physical infrastructure and instructional systems of both 

the universities. 

iii. To   examine the evaluation system of both the universities in KP. 

iv. To suggest the possible solutions to meet future challenges at university level. 
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1.4 HYPOTHESES OF THE STUDY 

 The following hypotheses were framed for the study: 

H0 1: There is no significant difference between academic facilities of University of 

Peshawar and Gomal University. 

H0 2: There is no significant difference between facilities available for research in 

both the universities 

H0 3: There is no significant difference between the evaluation systems of both the 

universities. 

H0 4: There is no significant difference between physical infrastructures of UOP and 

GU. 

 

1.5 DELIMITATIONS 

 The study was delimited to: 

i. All campuses of University of Peshawar and Gomal University in KP. 

ii. Academic Sessions 2014-2016. 

iii. Regular faculty of both the universities. 

iv. Faculty of Social Sciences including the Institutes of Education and 

Research. Other departments are Political Science, Economics, Law, 

Journalism & Mass-Communication, Arabic & Islamic Studies and 

Institute of Management studies/Public Administration which are common 

in the University of Peshawar and Gomal University D.I.Khan.  

 

1.6 SIGNIFICANE OF THE STUDY 

           The study has great significance for the management, administration and other 

relevant professionals working for higher education in KP. It is helpful for provincial 
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government to know about the educational system in University of Peshawar and 

Gomal University of KP. 

 This study is also helpful for the administration and policy makers of all 

universities to enable them in identifying their strong and weak areas of higher 

education. Further the study is useful for the university level students and faculty who 

are conducting research study in this area of education. 

 

1.7 METHODOLOGY OF THE STUDY 

 The research study was descriptive in nature. Quantitative research method 

was adopted for precise and accurate measurement. Further the collected data was 

statistically analyzed and interpreted. 

1.7.1 Population  

 The population of study was taken from two universities i.e. University of 

Peshawar and Gomal University D.I.Khan. The department-wise detail of the 

population is given below: 

Table 1.1 

 

Population of the Study 

 

Departments / Institutes University of Peshawar Gomal University 

Faculty Students Faculty Students 

Institute of Education and Research 20 250 16 162 

Political Science 18 105 13 40 

Economics 25 180 14 59 

Journalism & Mass Communication 19 93 15 49 

Arabic and Islamic Studies 26 141 17 94 

Law  27 190 19 95 

Institute of Management Studies /Public 

Administration 

25 125 16 51 

Total 160 1080 110 550 
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1.7.2 Sample 

 Stratified random sampling technique was applied to draw sample for the 

study. 100% faculty of both the universities was taken as the sample and 25% 

students of both the universities were also taken as the sample of the study. The 

department-wise detail of the sample is given below in the table 1.2: 

Table 1.2 
 

Sample of the Study 

Departments / Institutes University of Peshawar Gomal University 

Faculty Students Faculty Students 

Institute of Education and Research 20 62 16 41 

Political Science 18 25 13 10 

Economics 25 45 14 15 

Journalism & Mass Communication 19 23 15 12 

Arabic and Islamic Studies 26 35 17 24 

Law  27 48 19 24 

Institute of Management Studies /Public 

Administration 

25 31 16 12 

Total 160 269 110 138 

 

1.7.3 Development of Research Tool 

 For this study structured questionnaires based on five points Likert Scale were 

administered to students and faculty of both UOP and GU for the collection of data. 

 

1.7.4 Pilot Study 

The two questionnaires were validated through pilot study. For this purpose 20 

students and 10 faculty were requested for their comments on the questionnaires. 

Their observations were incorporated and the questionnaires were finalized with the 

approval of supervisor. 

 

1.7.5 Data Collection 

 The data was collected through questionnaires for students and faculty in 

person.  
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1.8     ANALYSIS OF DATA 

 The collected data was statistically analyzed and interpreted. For precise and 

accurate results mean, percentage and t-test were applied.  

Formula for mean score; 

Mean = ∑fx/∑f, where 

f= frequency 

X = weight allocated to Likert Scale 

Formula for percentage; 

Percentage = No. of Responses x 100 

       Sample Size 

 
The formula for the t-test was as followed. 

= sum the following scores 

= mean for Group A 

= mean for Group B 

X = score in Group 1 

Y = score in Group 2 

= number of scores in Group 1 

= number of scores in Group 2 
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CHAPTER 2 

REVIEW OF RELATED LITERATURE 

2.1    INTRODUCTION 

This chapter highlights the aims and goals of higher education, policy issues 

pertaining to higher education, Islamic ethics and open door policy-impact of the 

universities. The quality of higher education, accreditation, research and character 

development in higher education are taken into account. 

 The higher education in 21st century was discussed and explored the potential 

role of universities in promoting higher education, teacher accountability and learning 

to work with each other in an organized manner. The education system of higher 

education at global level was discussed by taking the Eastern and Western countries 

like India, Sri Lanka, Thailand, China and United Kingdom. 

 Higher education in national perspective, leadership in education system, 

functions of university, staff development, examination system at university level and 

financing at university education were also investigated.  

2.2    LEVELS OF EDUCATION 

Pakistan has centralized educational system, and all schools, colleges and 

universities have to follow a national curriculum. According to Shami & Hussain, 

(2005) Pakistan has basically three levels of education, i.e., elementary / primary, 

secondary and tertiary/higher. 
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• Elementary Education 

 According to (Shah, 2009) Elementary education is divided into two parts i.e., 

(primary grade i to v) and middle (from grade vi to viii). Both types of education are 

provided in primary and middle schools. Primary level age starts from 05 year to 10 

years approximately; similarly middle level education consists of three years i.e., (10 

to 13 years). 

• Secondary Education 

The secondary education consists of two stages i.e., secondary and higher 

secondary. (Ibid, 2009) stated that secondary education begins from class ix to x, and 

it is of two years. Similarly, higher secondary education begins from class xi to xii of 

two years duration. Both types of education are provided in high, higher secondary 

schools and colleges. Total duration of secondary education is four years.  

• Tertiary / Higher Education:- 

The tertiary education starts after the completion of secondary education. 

According to (Saeed, 2007) after the completion of xii class, B.A and B.Sc. are 

offered for two years. After doing graduate master level education i.e., MA/ MSc is 

offered for two years. Further M.Phil. and Ph.D. are offered in the relevant subjects.                              
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Table 2.1 

Education System of Pakistan with Level, Class, Duration and Entry Age 

Level / Stage Class Duration Age of entry 

Elementary    

Primary 

Middle 

I-V 5 year 5 year 

VI-VIII 3 year 10 year 

Secondary    

Secondary 

Higher Secondary 

IX-X 2 year 13 year 

XI-XII 2 year 15 year 

Tertiary    

Undergraduate 

Post graduate 

XIII-XIV 2 year 17 year 

XV-XVI 2 year 19 year 

Source; Saeed, M. (2007, p.92) 

2.3      SYSTEM OF HIGHER EDUCATION 

Higher education system of Pakistan consists of affiliated institutions, degree 

awarding institutions and universities. All higher education institutions come under 

the jurisdiction of higher education commission (HEC). According to (Isani &Virk, 

2005) Pakistan has very weak base of higher education. Pakistan had limited number 

of university at the time of independence. But gradually the number of universities 

increases from time to time. Higher education commission is an autonomous body. 

All the universities and affiliated institutions are bound to adopt the rules settled by 

HEC. 

(Ibid,2005) stated that public sector universities offer a vast range of courses 

while private sector universities only focus on vocational and professional programs 

and different short courses i.e. Technical, electrical and computer short courses. 
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                                                       Table 2.2 

Number of Public and Private Sector Universities/DAI by Region in Pakistan 

Region Public Private Total 

Punjab 20 22 44 

Sindh 17 30 47 

KPK 19 10 29 

Baluchistan 6 2 8 

Federal 24 6 30 

AJK 4 2 6 

GB 1 0 1 

Total 91 72 163 

 

Source; hec.gov.pk (retrieved on 31-12-2014) 

 

2.3.1    Aims and Goals of Higher Education 

The aim of higher education is to uplift the education, because after getting 

higher education students are able to serve the nation in better way. According to 

(Malik, 1995) and (Saint, 1992) the goals of higher education are to develop social, 

moral, economic and political standards of society.  

Another objective of higher education is to increase enrolment percentage. To 

achieve this objective Pakistan will have to produce more universities for the rising 

enrolment of the students. (Bain, 1998) mentioned that there is an immense need to 

increase the variety of institutions, to facilitate the maximum students.  

 Higher education brings innovation in the teaching- learning process. In this 

way both the faculty and students are well aware of the modern techniques. Three 

tasks are accomplished by the higher education at the same time. Educational courses 

range is extended, secondly enrollment of students is increased and lastly the quality 

of education is improved and maintained properly.  
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The aims and goals of higher education are multi-dimensional; they may be 

economical, social, cultural and moral. Being an Islamic state Islamic values and 

norms cannot be ignored. Therefore in this regard guidance can be taken from the 

Holy Quran. According to Government of Pakistan, (1998) such individuals should be 

produced, who are morally developed and able to perform different roles in various 

situations.  

 According to (Mughal, 1999, pp.84-85) following are some important aims 

and goals of higher education. 

i. To train the students on such level that they can help the community in solving 

their problems. 

ii. To eradicate superstitions, sectarianism, biasedness and plagiarism. 

iii. To provide equal opportunities to students in educational field.  

iv. To make the current educational system on modern lines in accordance with 

golden principles of the Islam  to make the society beneficial  

v. To polish the critical and creative abilities of the students  

vi. To promote the teaching of Islamic values, to make the student aware by their 

Islamic culture 

vii. To give and maintain the quality of education in modern field of science and 

technology. 

viii. To promote academic and democratic culture in educational institutions. 

ix.  In order to enhancing the ability of educated youth , engineering , technical 

and vocational education facilities should be provided  

x. To make necessary arrangements for co-curricular activities of the students for 

their over-all development     
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2.3.2   Policy Issues Pertaining to Higher Education  

Higher education has been facing many problems, due to which the 

performance of universities is not up to the mark. According to (Isani & Virk 2005, 

p.71) higher education in Pakistan is not according to standard because many 

universities are not been able to gain their targeted goals and students have no logical 

thinking and problems solving power.  

Another factor affecting the higher education is politics in educational institutions. 

Due to this students do not take keen interest in their studies. (Ibid 2005, p.74) 

observed that political interference and limited resources have destroyed the education 

institutions. Further they divided the problems of higher education in Pakistan into 

two categories as:  

I. Structural issues: 

a. Affiliation problems of colleges  

b. Duration of bachelor degree  

c. Difference between higher secondary education and degree classes  

d. A good system regarding governance and accountability  

II. Functional and instructional problems: 

a. Lack of recourses 

b. Quality problem  

c. Lack of accountability  

d. Trend of art education  

e. Lack of research  

f. Faculty problems  

g. Limited access  
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h. Old curriculum 

i. Lack of physical facilities  

Another problem of higher education is lack of trained faculty. When faculty 

are not aware of new techniques and methods, they cannot provide new information 

and technology to their students. (Hayes, 1987, p.33) stated that “in Pakistan, 

programs and enrolments have been poorly conceived in their relationship to the labor 

and future man power requirements. Moreover, Pakistani educational institutions lack 

in trained faculty and handful teaching and physical recourses”.  

 According to (Mughal, 1999, pp.86-87) the following policy issues are to be 

solved: 

i. To uphold the educational process 

ii. To train the faculty to bring about positive changes in the process of 

educational reconstruction 

iii. To give such a strategy this should enable the students to understand the 

message of the Holy Quran. The educational system should be according to 

the spirit of Islam. 

iv. To make good evaluation system, for promoting learning and improving 

qualification in order to maintain the merit system. 

v. To develop democratic, free and competitive atmosphere in educational 

institutions  

vi. To promote scientific and technological research. 

vii. To establish such measures this can attract the private finances for higher 

education. 

viii. To convert the exiting education system from supply orientation to demand 

orientation. This is the need for manpower planning. 
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ix. To prepare students on psychological and behavior grounds for better learning 

and achievement. 

x. To take initiative for ; 

a. Improving the delivery system  

b. Increase the efficiency of higher education 

c. Strengthening the existing education system  

d. Increase the capabilities of the universities for creating new knowledge  

e. Enhancing the positive role of universities  

 

2.3.3   Islamic Ethics 

The higher education institutions have students of age group 16 to 25 years. So 

they take part in social activities. At this stage proper guidance in accordance with the 

Islamic teaching in light of Holy Quran is very useful. 

According to (Ibid 1999, pp.90-91) Regional ethnic groups, provincialism and 

sectarianism are some of the common issues of the students’ involvement. All these 

things make the administration of universities helpless. At this stage students need 

proper and positive guidance to get more knowledge, understanding and exposure to 

interact with society.  

The norms and assumptions that have strong belief and action in Islam have 

their basic inspiration in two sources. One is the Quran and other is the Sunnah. The 

Muslim regards the Holy Quran and Sunnah as true guidance and right path for 

mankind throughout their lives.  

 In short Islamic ethics are sources of inspiration and guidance for students. By 

adopting the golden rules of Islam, they get success in their lives.  
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2.3.4   Open Door Policy-Impact of the West 

In seventeenth century, scholars, poets, educationist and other literary men 

were encouraged and appreciated for their achievements and performance in their 

respective fields. In this era European trade companies began to establish settlement 

for trade and commerce. The rule of Mughal Emperor and Muslim rule of India was 

finished and the British rule prevailed in subcontinent after 1857.  

 According to (Iqbal, 1981) European trade companies converted many Indians 

and Christianity in order to promote and increase Christian knowledge. During this 

period British were interested in giving education to Muslims and Hindus.  Their 

primary aim was to train men who could be useful for Muslims and Hindus Laws.  

 There were many objectives of giving western education to the people of 

subcontinent. (Nurullah & Naik 1943) stated that the objectives of western education 

were to give exposure and grooming personality. Apart from this the other objective 

was to provide men for different jobs. They further explain that the ultimate objective 

was to westernize the Indians and impress them with the superiority of western 

knowledge.  

2.4 QUALITY OF HIGHER EDUCATION  

Quality refers to attainment level of resourcing and provision in the higher 

education. Quality in higher education is a multidimensional concept that involves all 

functions and activities of an institution. The quality of education is a challenge at all 

level primary, secondary or higher education level. 

Quality education is a part of academic system in any university. In assessing 

the quality faculty, students, Infrastructure, curriculum, learning resources and 
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assessment is observed. The quality of higher education in Pakistan is lagging behind 

the international standards. According to (Garvin 1998, p. 134) the quality of 

education in Pakistani universities is below international standards due to the 

following reasons.       

              a. Lack of discipline among all staff and students.  

              b. Out-dated curriculum and books.  

               c. Lack of modern equipment’s in laboratories.  

               d. Poor teaching methodology 

               e. Lack of teaching aids  

               f. Less salary of the faculty.  

               g. Poor learning conditions of the students.    

(Iqbal, 2004, p. 94) mentioned the following issues regarding the poor quality of 

higher education in Pakistan.  

a. Lack of funding.  

b. Lack of available resources.  

c. Political interference.  

d. Lack of proper research and no support for research.  

e. Poor management.  

 

(Kieslowski, 2006, p. 98) Stated that “Quality is a concept, such as beauty and 

love which cannot be measured by a gauge”.  
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The history of quality management is ancient. Without quality no institution 

can make progress in the field of education. In this regard (Dale & Plunkett 1990, 

p.55) mentioned four waves of quality management, as quoted by (Mishra, 2006).  

         Table 2.3 

                                              History of Quality Movement  

Inspection pre 

1900 

Quality Control 

1900-1960 

Quality Assurance 

1960-1980 

Total Quality 

Management 1980- 

onwards 

Post production 

review 

Concerned with 

product testing 

Use of statistical 

process control 

Involves supplier and 

customers 

Re-Working 
Responsibility with 

supervisors 

Emphasis on 

prevention 

Aims for continuous 

improvements 

Rejection 
Limited quality 

criteria 

External 

accreditation 

Concerns products 

and processes 

Control of 

workforce 

Some self-

inspection 

Delegated 

involvement 

Responsibility with 

all workers 

 Paper based system 
Audit of quality 

systems 
 

Source;      Mishra, S. (2006, p.57) 

According to (Lomas, 2007, p. 101) “There are two basic approaches of 

quality improvement, i.e. quality assurance and quality enhancement. Quality 

assurance is based on the quality definition of fitness for purpose. It ensured that the 

product is of good standard. While quality enhancement is more concerned about 

continuous improvement and value addition”. 

The modern University education is for better in quality education. Thus there 

is an increasing emphasis on the quality of higher education, strategic planning and 

management, performance and ranking order of Universities. 
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          Figure 2.1 

        Quality assurance set by HEC  

 

 

 

 

 

 

 

 

 

 

 

 

Source: www.hec.gov.pk (retrieved on 30-12-2014)  

http://www.hec.gov.pk/
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With the co-ordination of different phases of quality assurance set up, the 

quality can be maintained in system of higher education, because quality assurance is 

the systematic review of educational programmes. 

According to (Maria, 2006, p. 58) “Quality assurance is used as a common 

denomination for a variety of mechanisms intended to control, guarantee and promote 

quality in higher education institutions”. 

Quality assurance has these purposes: 

a) Guidance.  

b) Improvement 

c) Quality control  

 

2.4.1   Accreditation 

According to the presidential ordinance No. L 111 of 2002, Para 10, Clause 

“e” the Higher Education Commission has been vested with the power of 

establishment national or regional councils or authorize existing councils to conduct 

accreditation of institutions and respective departments. Higher Education 

Commission has mandate of rating different institutions and departments and 

developing capacity building of Accreditation Councils to enhance the reliability of 

evaluation. (Lenn, 2003. p. 44) mentioned that “Accreditation is oldest and most 

prevalent approach to quality improvement in academia around the world.”  

It is process of assessment for higher education institution for better quality. 

According to (Lawrence & Dangerfield2001,p.55)“Accreditation requires an 

institution to show to external reviewers that it is fulfilling the standards established 

by the accrediting body for running an academic programme and awarding degree.”       
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 There are two kind of accreditation. In this regard (Ibid 2001, p.65) described 

that, “There are two types of accreditation, i.e.  Institution or general accreditation and 

programme or professional accreditation. In general accreditation the institution gets 

accredited meeting general educational quality standards where as in programme or 

professional accreditation specific disciplines like education, business, engineering, 

pharmacy etc. are accredited.” 

Accreditation evaluates the academic programs and their objective in 

accordance with the national education policy and needs. It checks the physical 

facilities and human resources of educational institutions. Standard accreditation 

bodies developed criteria that institutions have to meet. A team made by accreditation 

bodies visits the educational institutions to check their quality. Thus successful 

institutions are allowed to work and they are made eligible for degree awarding 

institution and for funding.  

(Hayward, 2008, p. 94) stated that “Accreditation is carried out at two levels 

all over the world, i.e. at institutional level and program level.”, while (Liacouras, 

2004, p. 93) declared that “in United State of America (USA) accreditation has a long 

history and it can be traced back to 1900, where it is used for external quality 

assurance mechanism or for accountability purpose.” 

According to (Schwarz & Westeheijden, 2004), in Netherland accreditation 

bodies use certain codes to clarify and reflect the quality, while (Davie, 2006) stated 

that in Singapore accreditation evaluates curriculum, teaching resources, qualification 

and overall physical and human resources.  
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According to (HEC, 2015, p.25) in Pakistan the accreditation council is 

working actively, to check the quality of education. This council consisted as the 

following members 

• Existing accreditation Councils / professional bodies  

a) Pakistan Bar Council      (PBC) 

b) Pakistan Nursing Council     (PNC) 

c) National Council for Tibb     (NCT) 

d) National Council of Homeopathy    (NCH)  

e) Pakistan Engineering Council     (PEC) 

f) Pakistan Medical and Dental Council   (PMDC) 

g) Pakistan Council for Architects and Town Planners  (PCATP) 

h) Pakistan Pharmacy Council     (PPC) 

i) Pakistan Veterinary Medical Council    (PVMC) 

• Accreditation councils established by HEC.  

a) National Accreditation Council for Teacher Education  (NACTE) 

b) National Business Education Accreditation Council   (NBEAC) 

c) Nation Agricultural Education Accreditation Council  ( NAEAC) 

d) National Computing education Accreditation Council  (NCEAC)  

2.4.2    Research and Development  

Research is the key element in higher education. Development of universities 

is not possible without proper research in their different departments. Research is the 

most neglected filed in universities. According to ( Isani & Virk, 2005) all educational 

institutions have less faculty members having PhD and  lack of reward for those 
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engaged in good research are causes of negligence for research. Therefore research 

work is very important for getting new knowledge and health of universities. It is also 

vital for social and economic development.  

According to (Larik, 1999) the basic aim of universities is to perform good 

research in all the areas of science, engineering, social science and humanities. Before 

2000, no financial support was provided to the researchers of universities, but after 

2000 HEC provides financial support which is continuously increasing every year. 

(Op.cit 2005, pp.129-130) stated that, the funding policy is good for research, because 

it encourages researcher. This program is useful for researchers. Higher education 

commission promoted higher education not only for Pakistani students, but foreign 

students also takes admission in higher educational institutions of Pakistan. Presently 

many foreign students from different countries are getting education in different 

educational institutions. 

2.4.3   Character Development and Higher Education  

 Higher education is useful for community and it develops character of the 

student. According to (Goedegeburre et al., 1994) higher education system is entering 

into a revolutionary period. Therefore most of the developed countries are struggling 

to find an appropriate balance between social demands, government regulations and 

university autonomy. 

 (Tetchier, 1996, p.110) mentioned following major dimensions for higher 

education. 

i. The relationship between academia, university administration, government 

and society.  
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ii. The dominant substantive approaches of curricula and teaching.  

iii. The role of research and scholarship in higher education.  

iv. The degree of homogeneity or diversity of the higher education. 

v. The modes of teaching and learning and the related methods of interaction 

and communication.  

        All these demand operate for the character development of the students.  

Faculty play a vital part in character building of the students. According to 

(Nazir, 1999) Faculty instruct and inculcate the democratic values and culture of a 

society and directly take part in the development of national character. 

(Ibid 1999, p.103) stated that , “as far as promoting the democratic values  at 

the university level is concerned, it would be a continuous process of the measures 

adapted at the college level through contents incorporated in the national curricula,  

regional literature, languages , Islamiayat and Pak Studies”. 

According to (Shah, 1995, p.103), “Generally due to the absence of any 

effective political system of functional political training in today’s politics, the 

draught of democratic values has so augmented that it looks safe to keep the 

educational institutions away from their influences and impacts today”. However, 

faculty generate the qualities of honesty, trust, patience, bravery regard, esteem, 

equality, unity, humbleness, courtesy and respect for difference of opinion for 

character development.  

2.5     HIGHER EDUCATION IN 21st CENTURY 

Higher equation has significant importance but facing many problems and 

challenges. According to the (UNESCO 1996,p.54), “ the main trends and challenges 
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which higher education all over the world is facing are democratization, globalization, 

polarization , regionalization, marginalization and fragmentation accompanied by 

quantitative expansion , diversification of institutional structures expansion  and 

financial constraints which have direct impact on the quality of higher education and 

its contribution to research” .  

According to the  (World Bank 2000, p.84) “ the issues of relevance , quality, 

lifelong learning and internationalization are feasible positive options, which have 

emerged as the most outstanding issues calling for urgent attention of the planners”.  

For the needs and expectations of the society, the role of universities is 

important for socio economic development. In 19th century universities were fewer 

and quite different in their function. (Lowe, 2002, p.67) stated that “Universities had 

undergone expansion during the late 19th century, but remained minute by the modern 

day standards. The existing universities remained, at the state of the century, largely 

wedded to the pre-eminence of a classical education.” 

Higher education takes part in development of democratic culture among 

students. According to (Popper, 2000) university should focus on the development 

and promotion of democratic culture. The universities provide multidimensional 

things. According to (king, 2004) Universities provide skills for various purposes and 

contribute in the fields of science and technology.  

(Cripps, 2002) stated that concepts as accountability, public evaluation and 

formal evaluation were introduced in universities in order to enhance the quality of 

output. The academic functioning of the universities is directed towards the 

satisfaction of the students. In many universities student’s opinion is given importance 

regarding institutions performance.                 
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Higher education in 21st century got great importance. According to (Davies, 

2000) in 21st Century nations, cultures and languages are giving sense of infinite 

possibilities. (Yang, 2004, p.93) stated that the concepts of globalization and 

internationalization demanded a visible change in the functioning of the universities.  

Development of knowledge is the major function of the universities. 

According the (Ginkel, 2003, p.83) “The principal driving force for this 

transformation of universities is the development of knowledge societies and 

economies, the all pervasiveness of information technologies, globalization and the 

debate on the public private nature of higher education.” 

 Higher education institutions develop the positive idea of the people of a 

society. In this regard (Moses, 2003) stated that universities have to operate in local, 

regional, national and international perspective and to acknowledge the political 

realities, community expectations and social values. According to (Kolinsky, 2001) in 

21st century universities will have to play variety of roles in terms of social and 

economic development.  

2.6 POTENTIAL ROLE OF UNIVERSITIES IN PROMOTING   

HIGHER EDUCATION 
 

 Role of universities in promoting higher education is very important. 

According to (Verma, 1990) Universities are such type of organization, involved in 

teaching learning process, ideas, concepts and skills. The universities are knowledge 

industry, producing outcomes through good management. In this regard (Corson, 

1975, p.93) explained that “University is a labor-intensive enterprise.  Their 

accomplishment is dependent upon the caliber, the zeal and the effectiveness of 

management, which form material, machines, assets, managers and decision makers.” 

He described that university provides a socio-technical system, which is composed of: 
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i. Students 

ii. Faculty 

iii. Employees 

iv. Structure, rules and regulations 

v. Technology and physical system. 

According to (Isani & Virk, 2005, p.54) “Universities in Pakistan are 

established through acts of the National or Provincial Assemblies in accordance with 

the “Model Act” which provides the common structure for university governance and 

management.” This model is presented in term of structure and education system of 

universities as under;  

            Figure 2.2 

                 Structural Model of University System 

 

 

 

 

 

 

 

 

 

Source; Mathai, et al., (1992, p.39) 
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i. The Senate. 

ii. The Syndicate. 

iii. The Academic Council. 

iv. The Boards of Faculties. 

v. The Board of Studies. 

vi. The Selection Board. 

vii. The Advanced Studies and Research Board. 

viii. The Finance and Planning Committee. 

ix. The Affiliation Committee. 

x. The Discipline Committee 

Universities are great Source of learning and spreading the light of knowledge and 

wisdom in the society. The university education plays important part in the 

development of social, economic and cultural advancement of a country. It provides 

not only leadership, expertise and modern skills to the society but also increases the 

economic development. 

2.6.1 Teacher Accountability  

Teaching is prophetic profession. Therefore teacher has great respect, honour 

and status in our country, thus faculty are made accountable for negligence regarding 

their responsibilities. 

Some faculty at university level are offering private tuition to their students. 

At the same time same faculty are also examiners. So, in the hope of getting good 

marks and as a bribe many students feel it easier method of passing exams as 

compared to other methods. According to (Kazi, 1999, p.158) “Private tuition has 

become a good business for those faculty who are involved in such activates.” 
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On the other hand many devoted, dedicated and committed faculty are getting 

frustrated due to biasedness. No incentives and rewards are granted to faculty in 

higher education. But unfortunately incentives are often given to those faculty who 

have strong political background and good relations with the administration of the 

institution. (Hassan, 1999) stated that faculty have formed unions to protect their 

rights. They discourage induction of highly qualified faculty in senior academic 

positions. So, how it is expected that these faculty will value merit? Therefore teacher 

accountability is necessary to maintain smooth and fair system in higher education 

institutions. 

According to (Ibid 1999) a teacher who carries the major responsibility for 

implementing educational reforms is neither equipped nor motivated to bring about 

the required change all this is possible with introducing rewards, incentives and career 

opportunity through a process of performance evaluation. 

2.6.2  Learning to Work with Others 

 In higher education institutions environment and atmosphere is to be 

interactive and co-operative. Teaching learning process is very important element in 

universities. Students learn to work with each other in co-operative manner. Students 

have sense of co-ordination among each other. According to (Kazi, 1999, p.163) “the 

easiest, quickest and best ways for achieving success in life are only possible through 

coordination and teamwork. Students should know how to interact positively with 

others.” 

As a child one depend upon parents. As one grows, he becomes independent, 

but for success in life one depends upon others, and wants to know how to co-operate 
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and interact with each other. Students are encouraged to learn from one another and to 

interact with faculty. In this way students have clear opinion and vision. 

With the help of learning, behavioral pattern of the students are changed. 

Students feel great stress when they loss their self-confidence. (Op.cit 1999, p.187) 

stated that “Students need direction. So it is the duty of the faculty to reach out the 

problems and help such students. A good teacher knows many methods of gaining 

self-confidence.” 

Learning to work with good faculty may produce good students. Therefore for 

the recruitment of faculty, capable faculty are to be selected irrespective of their 

religious, ethnic, cultural and linguistic background. 

2.6.3 Teaching and Research 

 Teaching and research are the back-bone of the higher education institutions. 

Faculty members are important for the quality of education. Highly educated and 

devoted faculty is capable in achieving the desired targets of the higher education. For 

teaching three elements are highlighted as under; 

i. Qualification and strength of faculty members. 

ii. Professional development opportunities. 

iii. Job satisfaction of the faculty members. 

In order to lead a successful life, students come to universities and learn new 

technologies, because the environment of the institutions is conducive. The teacher’s 

attitude with their students is co-operative and democratic rather than autocratic. In 

this way teaching and learning process is useful. 

 Research is also another important factor for the development of the higher 

education. According to (Kazi, 1999) research is an essential part of a university. But 
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due to the lack of proper attention research has not given due place in the higher 

education institutions.  

2.6.4 Organized Learning and Evaluation  

 For better and smooth running of a system, it is always necessary to be 

systematic and evaluative in the process. At present there is a need for meaningful 

changes in teaching and examination system of the universities. A good teacher easily 

organizes his lectures in such a manner that students are able to understand the 

problems and their solutions. 

 Learning is a lifelong process, which never ends. There are three domains of 

learning i.e. psychomotor, cognitive and affective domains. The psychomotor domain 

includes learning of manual skills. Cognitive domain involves mental process of 

memorizing and understanding while affective domain includes the demonstration of 

feelings, emotions and attitudes. 

Figure 2.3 

  Domains of Learning 

 

 

 

 

 

 

  

Source; Kazi, A (1999, P. 167) 
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 Evaluation is interlinked with teaching learning process. According to (Ibid 

1999) the examiners, paper setters, and examination departments are responsible for 

fair and free conduct of examinations. But quality of examinations needs to be 

improved. 

2.7 EDUCATION SYSTEM AT UNIVERSITY LEVEL IN 

INTERNATIONAL PERSPECTIVE 

Education at university level plays an important part in the Socio- economic 

development of a country. Therefore, higher education is essential for any country to 

achieve sustainable and global development. 

2.7.1   India   

 Higher education in India is in crisis because of the global competition. The 

challenges of higher education are different in India as compared to other developing 

countries. The curriculum, the structure and the content are undergoing continuous 

replacement in the provision of higher education.  

The system of university education was inherited by the British in 1857, when 

universities of Calcutta, Bombay and Madras were established. Lord Elphinstone, 

Hard Macaulay and Sir Charles Wood were the pioneers of that system of education 

in India. In this regard (Chitmis, 1999) stated that the Inter-Universities Board was 

famous as the association of Indian universities was established in 1925. Its role was 

to promote university activities by sharing information and cooperation in the field of 

education, culture and sports. The first attempt to formulate a national system of 

education in India was made in 1944, with the report of the central advisory Board of 

Education, also known as sergeant report.  
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In 1952, the union Government decided that all matters regarding grants for 

universities were to be referred to the university grants commission. So, the university 

grant s commission (UGC) was formally inaugurated by Maulana Abul Kalam Azad, 

the minister of Education on 28th of December 1953.  

Education is an important index of human development along with economic 

growth and empowerment. It forms the core of social and human development 

doctrines. According to (Arora, 2000) education system in India is divided into many 

stages, like pre-primary, primary, middle, secondary, higher secondary, 

undergraduate, postgraduate and doctoral. Number of universities in each state of 

India is highlighted in the following table.  
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 Table 2.4 

Source Goose B. (2012, P.53) 
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Table 2.5 

  State wise Enrolment at Various Level of Education 

Source. Goose, B. (2012, P. 55) 
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2.7.2   Sri Lanka 

The island of Sri Lanka situated south of the Indian subcontinent had its own 

identity regarding education. Sri Lanka made remarkable progress in the field of 

education as compared to other developing countries. According to (Warden, 2010) 

the universal free education policy was introduced in 1945 by the government. The 

basic aim of this policy was to provide free education to all students from primary to 

university level. 

In 1990, education reforms based on the recommendation of the National 

Education Commission (NEC) were introduced in order to modernize the educational 

system of Sri Lanka. The main focus of these reforms was to improve the quality of 

education and to provide education to all. 

Apart from that Sri Lanka has been experiencing numerous problems in the 

field of education. These problems are unequal distribution of resources in many 

institutions, over-loaded curriculum, lack of opportunities for getting higher 

education, high drop-out rates, poor attendance and teacher training etc. Sri Lanka 

started a very good education system from primary to higher education level. 

According to (Arunathileke, 2005, p.93) the general education system is consisted of 

three cycles for the duration of 13 years. He further stated that in Sri Lanka education 

is compulsory up to 14 years of age, so this period is divided into different stages, 

which are described as primary education for 5 to 10 years of age through primary 

school (Grade 1 to 5 ), from age 11 to  14 years  junior secondary school (Grade 6 to 

9), from age 15 to 16 years, senior secondary school for General Certificate 

examination / ordinary level (GCE O/L) in (Grade 10 to 11) and from age 17 to 18 
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years, collegiate for General Certificate Examination / Advanced level (GCE A/L) in 

(Grade 12 to 13).   

 Education is state funded at all levels in Sri Lanka, According to Central Bank 

of Sri Lanka (2013, p. 58), government provides free text books and uniforms to 

school children. According to UNDP (2012, p.90) there were 4,186,803 students in 

2010. The education to these students were provided through public and private 

(mainly for Buddhist monks) institutions and by 231,988 faculty.  

 According to (Arunathileke & Warden, 2010) Sri Lankan tertiary education 

system consist of 15 Universities, 07 post graduate institutes 10 other higher 

education institutes and 1,138 technical and vocational education and training 

institutes. All of them are public institutions.  

 (Jayaweera & Gunawardena 2007) stated that university act No 16 of 1978 

allowed non-state local institutions to conduct courses study and award degree, the 

board of investment (BOI) gave license to 51 institutions but there were 29 private 

degree awarding institutions, properly functioning in Sri Lanka. 

 According to Ministry of Mass Media and Communication (2011, p.50), the 

university Grant Commission (UGC) had set up standing committee on accreditation 

to regulate both state and non-state universities. However, the implementation was 

awaiting the parliamentary approval at that time.  

 Literacy rate in Sri Lanka is very high. According to (Jayewardene, 2012, 

p.90), Literacy rate in 2012 was 91.2 %,( male 92.6%, female 90%. 
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Table 2.6 

Source:www.statistics.gov.Ik (retrieved on 13.10.2013) 

Table 2.7 

Source:www.statistics.gov.Ik/education/school_university.pdf 

(Retrieved on17.11.2013) 
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2.7.3 Thailand 

The goal of higher education in Thailand is to support national, social and 

economic advancement. According to (Chapatti, 2008) the modernization and 

internationalization of Thai higher education is another phase in the country’s 

longstanding practice of adopting ideas from abroad and trying to implement in local 

circumstances.  

Figure 2.4 

    Thai Higher Education System 

 Source; Thamrongthanyawong, S. (2005, p.90) 

Once Thai higher education was under European influence. In this regard 

(Sinlarat, 2004, p.204) stated that “initial European has been evident since the 

foundation of Thailand’s first university, Chulalongkorn University in 1917, when 

curriculum was crafted after English models and classes were mainly taught by 

foreign faculty.” 
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There were many factors pushing Thailand to develop its higher education 

system. According to (Phongpacihit & Baker 2005, p.136) the focus on higher 

development shifted from the advancement of the bureaucratic system to the 

development of quality rather than quantity. 

Figure 2.5 

Types of HEIs 

(Degree Granted) 

Source; Weesakul, B. et all (2004, p.88) 

The major challenges for the Ministry of Education in Thailand are increasing 

number of public and private higher education institutions and students. According to 

Ministry of Education (Thailand), (2008) there were 20 public (13 autonomous and 7 

under the management of ministry of Education) and more than 50 private universities 

in Thailand.  According to (Sangnapabowron, 2003) 44% of the higher education 

institutions are situated around the Bangkok metropolitan areas, so the Students in 

Bangkok have easy access to these Institutions, whereas 70% of higher education 

students belong to families of higher income. 
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Higher education has great importance in Thailand. (Savarsonboon, 2006) 

mentioned that without necessary investment in higher education, research and 

development and human resource development there is no productivity in higher 

education. Since 1999, the Thai Government decided to accelerate the national reform 

of the higher education system. 

Higher education reforms are one of the top agendas for the Thai government. 

According to Ministry of Education Thailand (2003, p.50), international government 

policies, economic integration, movement towards a knowledge based economy and 

environmental challenges are the impact of strategic planning for the higher education 

system.  The following figure reflects Thai government policies regarding future plan 

for higher education; 

 Figure 2.6  

Long Range Plan of Higher Education 

Source. Marginson, S. (2006, p. 33) 
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2.7.4   China 

For improving the global competence of university education, national 

governments of different countries expanded higher education enrolments. Further 

higher quality in teaching and research maintained in order to meet the global 

challenges. According to (Mok, 2007) higher education systems of the different 

countries were according to the international standards in order to improve the quality 

of education.  

China has been emphasizing on quality of higher education for improvement 

of economy. In this regard (Yang, 2002) the modernization drive, reform policies for 

higher education are made planning economy into a more dynamic market oriented 

economy. 

(Huang, 2005) Stated that China’s higher education is consists of three parts: 

regular higher education, higher education for adult and non-government higher 

education or private higher education. But regular higher education plays a significant 

part in the overall structure of China’s higher education. While private higher 

education made great development in relevant field. 

China has largest higher education system in the world. According to the 

Ministry of Education (2006, p.25), there are over 3500 higher education institutions, 

in which 27.5 million students are enrolled. (Zang & Wang 2007) stated that there is 

centralized educational system in China. Ministry of Education is responsible for all 

higher education institutions by legislation, funding, policy making, planning and 

evaluation. 
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The China’s higher education system is reflected in the following figure. 

       Table 2.8 

    China’s Higher Education System 

Secondary Education Higher Education 

Senior High 

School 

Polytecnic  School 

Technical Scool 

Vocational Senior High 

School 

Graguate School 

University and 

College 

Junior College for 

Professional Training 

Short term Vocational 

College 

Higher technical 

School 

Source; Zeng,D.Z. and Wang,S.(2007,p.46) 

In China students can get loans for their studies. According to (Shen, 2008, p. 

63) there are three types of students’ loans programs in China; the General

Commercial students Loans scheme (GCSL), the government subsidized student loans 

scheme (GSSL) and the government subsidized student resident loans (SRL). These 

three types of loans are explained in the following table. 



45 

Table 2.9 

Three Students Loan Programs 
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2.7.5   Japan 

The higher education system in Japan was introduced with the establishment 

of first “Imperial University” in Tokyo. After that numbers of universities were being 

established from time to time. Role of these institutions was to nurture talented 

students. The higher education system in Japan completely changed after the World 

War II. Various kinds of higher education institutions were merged into a single 

university. The education system consists of four years undergraduate programs while 

some universities offered selected graduate programs. 

According to (Yonezawa, 2007) higher education in Japan starts after 

completion of total 12 years of primary education (6 Years in elementary school) and 

secondary education (three years respectively in both lower and upper secondary 

schools). Japanese higher education institutions include universities awarding 

bachelor, master, doctor and professional degrees, Junior colleges are awarding 

associate degree i.e. colleges of technology and specialized training colleges. 

Table 2.10 

Higher Education Institution and the Standard Periods Required to obtain Degrees 

Institution Degree Duration 

University Bachelor’s Degree Four Years 

Graduate School 

Master’s Degree Two Years 

Doctor’s Degree Five Years 

Professional Degree Two or Three Years 

Junior College Associate’s Degree Two or three years 

 Source Yokota, M. (2007, p.97) 



47 

 According to (Altbach, 2011, p. 78) in Japan, universities are divided into 

following three categories.  

a. National Universities: these are originally established by the Japanese

Government (Currently, established by National University corporations). 

b. Public universities: these universities are established by local public entities or

public university corporations. 

c. Private universities: these are established by educational corporations.

The numbers of these universities are given in the following table; 

Table 2.11 

Number of Universities in Japan 

Category University Universities With 

Graduate School 

Junior 

Colleges 

Colleges Of 

Technology 

Specialized 

Training College 

Total 

National 86 86 0 51 9 137 

Public 95 75 24 3 185 122 

Private 599 457 363 3 2526 965 

Total 780 618 387 57 2720 1224 

 Source Altbach, P.G. (2011, p.79) 

(Altbach, 2011) mentioned that in Japan the percentage of 18 years students’ 

enrolment was increased after the Second World War, including the colleges of 

technology and specialized schools. Total percentage of students exceeded up to 70%. 

Thus Japan entered in the stage of universal access to higher education. The 

enrolment of students in different universities is presented in the following table; 
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Table 2.12 

Number of Students at Graduate Level 

Category Graduate 

Schools 

Subtotal Universities 

(Undergraduate) 

Junior 

Colleges 

Higher 

Technical 

Colleges 

Correspondence 

Education 

Total 

National 157864 470284 450834 0 19450 - 628148 

Public 16463 134126 124502 8159 1465 - 10589 

Private 98124 2132029 1994380 136886 763 191309 2421462 

Total 272451 2736439 2569716 145045 21678 191309 3200199 

Source Altbach, P.G (2011, p.79) 

2.7.6    United Kingdom (UK) 

The population of United Kingdom is more than 60 million. The population is 

increasing day by day due to the immigration of the people from other countries. 

According to DECD, (2005e), there is a need to raise the general skills of the people 

and to increase labor utilization. 

Higher education in UK is highly diverse and differentiated, but without 

formal dividing lines since 1992 when there was no distinction between the 

universities and polytechnics. (Clark, 2006, p. 103) stated that higher education is 

provided in universities and higher education colleges, but about 10% education is 

provided by further education colleges which are recognized by a university. 

Higher education is national responsibility. Higher education institutions are 

autonomous. In this regard (Asheim, 2005) stated that government and funding bodies 

provide funds for higher education as well as for the research purpose, however some 
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conditions are imposed on the release of funds. These funds help in up-gradation of 

research and make the higher education excellence. 

Student’s enrolment in higher education institution is very good. Student gets 

higher education for the betterment of society. According to (Yorke, 2012) there are 

around 2.3 million students were enrolled in UK higher education institutions and 

382,515 staff was employed by higher education institutions. The total income of the 

UK higher education sector was £ 29.1 billion, and total expenditure was £ 27.9 

billion. 

Quality assurance in UK higher education is given very importance. 

According to (Bellingham, 2008, p.29) , Quality Assurance Agency (QAA) was 

established in 1997 in UK, as an independent self-governing body the main 

responsibility of QAA is to check the quality of education. (Filippakou, 2008) stated 

that higher education Academy (HEA) was established in 2004 for enhancement of 

student’s learning experience. 

2.8 HIGHER EDUCATION IN NATIONAL PERSPECTIVE 

Pakistan emphasized on quality of higher education. The Higher Education is 

given top priority. In this regard (USAID, 2008) described that higher education in 

Pakistan means education above grade 12, while (Akhtar, 2002) stated that Bachelor, 

Master, M. Phil and PhD programmes comes under the category of higher education 

in Pakistan. All master level and above programmes are offered through universities. 

Universities are the place of learning, knowledge and research. According to 

(Osama, 2009) universities are categorized as general and professional universities. 

General universities provide a variety of programmes ranging from liberal arts to 
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information technology whereas professional universities offer many disciplines like 

engineering, medical and agriculture etc. 

Affiliated colleges and institutes are providing higher education in Pakistan. 

According to (Isani & Virk, 2005) affiliated collages and institutes are spreading the 

light of knowledge in far flung areas of the country. However, universities are 

responsible for standard curriculum, teaching and examination system of the affiliated 

institutes. 

Higher education needs special attention of the government in changing 

scenario of the higher education globally. According to (Iqbal, 2004) in order to face 

the challenges of higher education at international level, Pakistan has been investing 

funds for the up-gradation of knowledge and infrastructure. 

2.8.1   Leadership in Education System 

Leadership is the back-bone of any institution. According to (David, 2000) 

leadership is a personal commitment which includes motivation, inspiration and 

creativeness, while (Elmore, 2000) stated that leadership is related to skills which 

requires multiple skills for leading others. According to (Brown, 2001) there are four 

major domains of leadership i-e policy, professional system, educational institution 

and practice. 
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(Goddard, 2003) mentioned the following fourteen styles of leadership: 

I.  Situational Leadership 

This type of leadership is associated with situation. According to (Fielder, 

1993) effective leader utilizes the situation to gain power, control and influence over 

the actions of subordinates. 

II. Marginal leadership

Marginal leadership is related with maintenance of system, (Bolman & Deal 

1991) stated that it focuses on the efficiency, rationality, structure and policies of 

structural frame. 

III. Instructional Leadership

It is related with instructional climate. (Hales, 1993) mentioned that 

responsibilities are distributed according to the instructions of the leader. 

IV. Servant Leadership

This kind of leadership is like servant. According to (Thom, 2001) servant 

leadership is authenticity in simplicity headers a claim to be the servant of the people. 

V. White Knight and Black Hat Leadership 

Here leader solves the problems and controls his own workflow.   

VI. Indirect Leadership

This type of leadership often leads by examples. 
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VII. Collaborative Leadership 

 This is related with mutual understanding. It deals with external and internal 

linkage.  

VIII. Ethical Leadership 

 This kind of leadership is associated with value and belief of the leader.  

IX. Dialogical Leadership 

 This type of leadership is related with dialogue. Here leaders do dialogue with 

whom they wish to lead.  

X. Trans-Cultural Leadership 

 This kind of leadership is sensitive to different cultural values and beliefs.  

XI. Influential Leadership 

 Here leaders use their influence in order to control.  

XII. Maxiavellian Leadership 

 This kind of leadership requires an alert leader. According to (Goddard, 1993) 

leader struggles for the allocation of resources in order to get the goals of the 

organization. 

XIII. Transformational Leadership 

 This type of leadership is associated with capacity of development and 

personal commitment.  



53 
 

XIV. Constructivist Leadership 

 In this kind of leadership, both leader and the follower work together, in order 

to make better system. 

(Lepard & Foster 2003, p. 79) stated that the development of leadership is based 

on the following skills: 

i. Decision making power.  

ii. Problem solving technique. 

iii. Experiencing judgments. 

iv. Planning and organizing.  

v. Leading the group. 

vi. Delegating powers effectively.  

vii. Interpersonal sensitivity.  

viii. Controlling stress.  

ix. Verbal communication. 

x. Written communication.  

xi. Oral presentation.  

xii. Expressing professional values.  

xiii. Range of interests.  

xiv. Professional motivation.  

xv. Democratic.  
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Certain positional heads control each university. According to Quaid-e-Azam 

University (2000, p.20) following are the important authorities in university: 

i. The Chancellor

ii. The Pro Chancellor

iii. The Vice Chancellor

iv. The Deans

v. The Directors

vi. The Principals of constituent colleges.

vii. The Chairman of teaching department.

viii. The Registrar

ix. The Treasurer

x. The Controller of examinations

xi. The Librarians

xii. The Auditor

xiii. Such other officers as may be prescribed by the regulation to be officers.

2.8.2 Functions of University 

The functions of the university are to deal with teaching learning process. 

According to (Rao 2003) the academic functions of the universities are teaching, 

appointing faculty, conducting research, examination awarding degrees and preparing 

good leadership. 

(Swarmy, 2003) stated that all the activities are usually arranged to enhance 

the learning abilities of the students in higher education institutions. 
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(Smith &Brown 2003) stated that the universities have the following 

characteristics: 

i. Universities are concerned with advance learning in order to develop 

intellectual independence.  

ii. Their research and teaching are closely interdependent and interlinked.  

iii. Universities have to meet the international standard of teaching and research.  

iv. Universities are centers of experienced and knowledge people.  

v. Universities are beneficial for moral and economic development of the 

society. 

 The functions of university are to bring desirable change in social, intellectual 

and emotional behaviour of the students, teacher and citizens. According to the 

(Victor, 1998) higher education imparts the deepest understanding in the minds of 

students instead of superficial grasp. Therefore universities have to play a significant 

role in different aspects of life.  

2.8.3    Teaching 

 Teaching is an interaction between teacher and student. According to 

(Siddiqui & Muhammad 1991), “Teaching is an activity, which is designed and 

performed for multiple objectives, in terms changes in Pupil’s behaviour.” 

The universities are teaching institutions as they had been educating the 

individuals since the medieval times. There was only Punjab University at the time of 

independence, but now the universities are increasing rapidly. 

Faculty use different teaching methods in teaching learning process; according 

to (Ahmad, 1992) the lecture method of teaching is the popular method in most the 
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universities in country. (Rashid, 1987, p.44) stated that “majority of our teacher have 

neither an authentic grasp of their subjects nor the motivational quality necessary to 

inspire their students.” Therefore class lecture becomes boring for the students. 

According to (Hoodbhoy, 1998) the standard of teaching in Pakistan is not up 

to mark, because faculty used lecture method which is only the dictation of notes. 

(Khawja, 1994) added that in most of the universities standard of teaching is rather 

below the level of international standard. 

According to (Virk, 1998) teaching in Universities is research oriented, while 

(Cripps, 2002) stated that higher education institutions need to adopt contextually 

oriented, need based and well equipped courses for better result. 

2.8.4    Research 

Research is an important element in higher education institutions. According 

to (Sommer, 1996) research is core function of the university. It is creation of new 

knowledge and considered as a Jewel in the university crown. 

The top ranked universities are well reputed due to research. According HEC, 

(2005) research is not only important for the health of the universities but also vital 

for economic growth and social cohesion. While (Government of Pakistan, 2005) 

stated that at university level, the highly educated individuals and teams are needed to 

generate, develop and apply latest technology for teaching. 

Lack of resources is a hurdle in research, but the real issue is lack of 

motivation. In this regard (Khan & Awan, 1993) explained that, major cause of the 

failure of our educational policies is lack of implementation. Educational policy 1998-
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2010 described that most of the universities in Pakistan do not meet the International 

standard. (Siddique, 2000) stated that in Pakistan research is in miserable state. 

PhD output of Pakistani higher education Institutions is increasing every year. 

In this regard HEC (2014, p.15) presented following graph; 

Figure 2.7 

Year Wise PHD output of Pakistani HEIs 

Source; hec.gov.pk (retrieved on 31-12-2014) 
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2.8.5   Staff Development 

Staff development is an important element for development of higher 

education institutions. According to (Shroyer, 1990) staff development is a 

comprehensive and continuous process related to personal growth and self- 

actualization. Therefore all activities for the enhancement of knowledge, skills and 

understanding of the faculty are capable to bring change in their thinking and 

behaviour, which is called staff development. 

(Rashid, 1985, p. 2) stated that term staff development is synonymous of the 

following terms: 

a. On job training  

b. Renewal  

c. Human resource development  

d. Continuing education  

e. Professional growth 

f. Professional development 

The aim of staff development is to broaden the knowledge, skills and expertise 

of the employee. He further stated that staff development is the performance of the 

employee that effectively enhances the quality of education.  

According to (Joyeo & Marsha, 1997, p. 22) staff development system is 

designed for three basic issues: 

a. “Each employee will be regularly engaged in getting some skills and 

knowledge.  

b. Faculty will refine some programs of the higher education institutions.  
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c. Curriculum will be innovative after staff development training.”

Teacher plays important part in teaching learning process. In this regard 

(Kakkar, 1996) stated that teacher must equip himself with knowledge and modern 

technology in order to fulfill the demands of present educational system. Staff 

development is actually professional growth of the staff. According to (Scott, 2001) in 

formal education on job training is a part of staff development. 

Educational institutions are asset of nation.  According to (Isani & Virk, 2004) 

development of a nation and its education are closely related to teaching. Importance 

of education is realized by most of the nations. (Ramsden, 1998) stated that 

professionals need guidance and help in their service, which is beneficial for their 

professional development. 

The success of any innovation depends upon the skills and enthusiasm of 

instruction in higher education. According to (Knaper & Cropley 2000) teacher’s 

professional growth and competencies are basic elements for the progress of the 

educational institutions. 

 (Mahmood, 1999, p.79) highlighted the goals of staff development, which are 

stated as; 

a. To minimize student attention.

b. To increase the knowledge of the teacher.

c. To increase faculty responsibilities.

d. To create good atmosphere for teaching learning process.

e. To enhance the faculty’s teaching methods.
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Staff development needs orientation in skills and methodologies for teacher. 

According to (Ram, 1990) the objective of academic staff colleges is to arrange 

trainings, workshops, seminars and symposiums for in service faculty to enhance their 

professional skills, whereas (Mason, 1998) stated that equal emphasis is being given 

on personal enrichment and professional development of staff. So, higher education 

needs competent and capable teacher for effective teaching learning process. However 

contents, Skills, instructional relationship, physical facilities and environment are 

basic requirements of the staff development.  

2.8.5.1 Staff Development Models. 

 (Tetenbaum & Mulkeen, 1987, p.85) stated some features of staff 

development, as under: 

a. Field based.  

b. Problem Centered.  

c. Use of modern technology.  

d. Experimental sharing. 

e. Developmental.  

f. Competency based.  

g. Expert trainer.  

h. Open Ended 
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(Glaser, 1962) developed a basic psychological model for staff development. In 

this model teaching process is divided into four components. 

Figure 2.8 

Glaser Basic Staff Development Model. 

A B C D 

Instructional Objective Entering Behaviour Instructional Procedure Performance Assessment 

Feedback 

Source; Glaser, R. (1962, p. 47) 

(Siann & Devis, 1985) described the following development model. 

Figure 2.9 

Staff Development Model 

Source: Siann, and Devis, (1985, p. 43) 
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(Hakimain, 1993) gave a training model consisted of the following steps: 

a. Need assessment.

b. Determine objectives.

c. Develop curriculum.

d. Select instruction strategies.

e. Implementation.

f. Evaluation and Feedback

     Figure 2.10 

Hakimain Staff development model 

Feedback 

Source; Hakimain, (1993, p.13) 
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2.8.6    Examination System at University Level 

Examination is a measuring instrument, intended to verify both candidates 

learning and the effectiveness of teaching process. Examination basically assesses the 

competence of student’s learning. According to (Govt. of Pakistan, 1992) evaluation 

is an important process. It judges the value of the whole educational process. 

Examination is a sort of motivation to students for their success. According to 

UNESCO, (19961, p.7) “Examination Provides motives for the teacher and a spur for 

the pupils. It conditions and orientates the entire teaching process.” 

Examination has many important functions according to (Aggarwal, 1997) 

following are the major functions of the examinations: 

a. To evaluate the achievement of the students.

b. To measure personality.

c. To measure the efficiency of the teacher.

d. To help in diagnosis.

e. Rewards and punishment.

f. To provide uniformity of standard.

g. Proper guidance to students.

h. Study of every subject.

i. Parent’s point of view.

j. To certify competency.

k. To link schools with the world

Examinations are an integral part of the teaching and learning process. They 

determine the destiny of students and their life career. Examination is a test of 

student’s performance at any level of education. Examination system and university 
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level has been under criticism for a long time. In this regard (Ghafoor & Farooq, 

1994) stated that examinations are considered as invalid, inefficient and to some 

extent also corrupt in universities. (Hoodbhoy, 1998) stated that examinations at 

university level in Pakistan are mainly a test of memory. 

 In Pakistan universities have traditional system of examination .i.e. annual and 

term systems. According to (Nurullah & Naik 1991) first examination is conducted 

then papers are marked. Conduct of examination include paper setting, printing and 

packing of question papers, selection of examination centers, appointment of 

supervisory staff, supply of stationary to the centers and packing of answer scripts and 

sending them back to universities.  Further to get results at last marking of papers are 

done by the expert faculty. There are four types of results, i.e. 1st division, 2nd 

division, 3rd division, fail and also CGPA. 

 However students tried to use unfair means in examinations for getting good 

marks. In this regard (Bashir, 2001) stated that unfair means include, impersonation, 

possession of cheating material, copying by other candidate, and dishonesty of 

supervisory staff by giving favor to some students. 

 Marking system has also some flaws. (Bhushan, 1998) described some 

observations regarding marks and marking system. 

a. Marks are in-accurate and not comparable. 

b. Personality factor do influence marking. 

c. Girls usually get higher marks than boys having equal ability. 

d. Marks have limited value as a medium of communication between the 

institutions and home. 

 



65 

e. Marks have controversy among students.

f. Favouritism in marking.

Examination system can be made better by implementing some good policies. 

From the beginning of examination till declaration of results some good and 

preventive measures are used for free and fair exams in higher education institutions. 

2.8.7    Financing University Education 

University is an autonomous body, which is not absolutely funded by the 

government. It also creates funds by itself from self-finance scheme and other 

sources. 

Financing policies determine how effectively HEC use the resources. 

Available resources are effectively used to obtain better results. According to (Isani 

&Virk, 2005) HEC have to make strategies for financing of higher education 

institutions. They further said that almost 75% budget of the university is spent on 

salaries and allowances, 15% for academic activities, 8% to other utilities and 

unfortunately no funds are left for research purpose. 

Provincial governments provide funds to higher education institution from 

time to time on their demand, but it is not enough to the expenditures of the 

universities. Therefore universities continuously increase student’s fees and other 

charges in order to fulfill their expenditures. Due to heavy fees students face 

difficulties in their admission. As a result there is limited access to higher education 

and many students get admission in non-recognized institutions. 
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2.9     WHAT IS EVALUATION? 

 Evaluation is a process that critically examines a program that to what extent 

objectives has been achieved. In the same way Patton, (1987) stated that evaluation 

involves collecting and analyzing information about a program’s activities, 

characteristics, and outcomes. Its purpose is to make judgments about a program and 

to improve its effectiveness.  

  Evaluation gives direction for the improvement. According to Norland, 

(2004) “Evaluation is a systematic determination of a subject's merit, worth and 

significance, using criteria governed by a set of standards. The primary purpose of 

evaluation, in addition to gaining insight into prior or existing initiatives, is to 

enable reflection and assist in the identification of future change.” 

           Summative evaluation is done at the end of a program. Similarly, Thomson, 

(2003) stated that “Evaluation is often used to characterize and appraise subjects of 

interest in a wide range of human enterprises, including the arts, criminal 

justice, foundations, non-profit organizations, government, health care, and other 

human services. It is long term and done at the end of a period of time.” 

2.9.1      Program Evaluation 

               Program evaluation is related to a particular program. According to Rossi, 

(2004), “Program evaluation is a systematic method for collecting, analyzing and 

using information to answer questions about projects, policies and programs 

particularly their effectiveness and their efficiency.” 

 

https://en.wikipedia.org/wiki/System
https://en.wikipedia.org/wiki/Standardization
https://en.wikipedia.org/wiki/Insight
https://en.wikipedia.org/wiki/Initiative_(enterprise)
https://en.wikipedia.org/wiki/Human_self-reflection
https://en.wikipedia.org/wiki/Arts
https://en.wikipedia.org/wiki/Criminal_justice
https://en.wikipedia.org/wiki/Criminal_justice
https://en.wikipedia.org/wiki/Foundation_(charity)
https://en.wikipedia.org/wiki/Non-profit_organization
https://en.wikipedia.org/wiki/Government
https://en.wikipedia.org/wiki/Health_care
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Freeman, (1993) defined the program evaluation in such a way that, 

“Systematic application of scientific methods to assess the design, implementation, 

improvements or outcomes of a program is called program evaluation.” 

2.9.2   Types of Evaluation 

 Rossi, (2004) has mentioned the following types of evaluation in table 2.13: 

Table 2.13 

Types of Evaluation 

Source:  Rossi, R. H. (2004). 

Evaluation 

Type 
Definition Uses Examples 

Formative 

• Evaluates a program

during  development in

order to make early

improvements

• Helps to refine or

improve program

• When starting a new

program

• To assist in the early

phases of program

development

• How well is the

program being

delivered?

• What strategies can 

we use to improve

this program?

Summative 

• Provides information on 

program effectiveness

• Conducted after the

completion of the

program design

• To help decide

whether to continue

or end a program

• To help determine

whether a program

should be expanded

to other locations

• Should this

program continue

to be funded?

• Should we expand

these services to all

other after-school

programs in the

community?

Process 

• Determines if specific

program strategies were

implemented as planned 

• Focuses on program

implementation

• To determine why an

established program

has changed over

time

• To address

inefficiencies in

program delivery of

services

• To accurately portray

to outside parties

program operations

(e.g., for replication

elsewhere)

• Did your program

meet its goals for

recruitment of

program

participants?

• Did participants

receive the

specified number

of service hours?
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2.9.3 The CIPP Evaluation Model 

CIPP evaluation model is a program evaluation model which was developed 

by Daniel Stufflebeam and colleagues in the 1960s. CIPP stands for Context, Input, 

Process and Product. CIPP is an evaluation model that requires the evaluation 

of context, input, process and product in judging a program’s value. CIPP is a 

decision-focused approach to evaluation and emphasizes the systematic provision of 

information for program management and operation. 

Figure 2.11 

The CIPP Model of Evaluation 

Source: Stufflebeam, D. (1960) 

Basically, the CIPP model requires that a series of questions be asked about the four 

different elements of the model. 

Context 

• What is the relation of the course to other courses?

• Is the time adequate?

• What are critical or important external factors (network,

ministries)? 
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• Should courses be integrated or separate? 

• What are the links between the course and research/extension 

activities? 

• Is there a need for the course? 

• Is the course relevant to job needs? 

Inputs 

• What is the entering ability of students? 

• What are the learning skills of students? 

• What is the motivation of students? 

• What are the living conditions of students? 

• What is the students existing knowledge? 

• Are the aims suitable? 

• Do the objectives derive from aims? 

• Are the objectives smart? 

• Is the course content clearly defined? 

• Does the content match student abilities? 

• Is the content relevant to practical problems? 

• What is the theory/practice balance? 

• What resources/equipment are available? 

• What books do the faculty have? 

• What books do the students have? 

• How strong are the teaching skills of faculty? 

• What time is available compared with the workload, for 

preparation? 

javascript:kadovTextPopup(this)
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• What knowledge, skills and attitudes, related to the subject, do

the faculty have? 

• How supportive is the classroom environment?

• How many students are there?

• How many faculty are there?

• How is the course organized?

• What regulations relate to the training?

 Process 

• What is the workload of students?

• How well/actively do students participate?

• Are there any problems related to teaching?

• Are there any problems related to learning?

• Is there effective 2-way communication?

• Is knowledge only transferred to students, or do they use and

apply it? 

• Are there any problems which students face in

using/applying/analyzing the knowledge and skills? 

• Is the teaching and learning process continuously evaluated?

• Is teaching and learning affected by practical/institutional

problems? 

• What is the level of cooperation/interpersonal relations between

faculty/students? 

• How is discipline maintained?
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Product 

• Is there one final exam at the end or several during the course?

• Is there any informal assessment?

• What is the quality of assessment (i.e. what levels are assessed?)

• What are the student’s levels after the course?

• Is the evaluation carried out for the whole process?

• How do students use what they have learned?

• How was the overall experience for the faculty and for the

students? 

• What are the main lessons learned?

• Is there an official report?

• Has the faculty reputation improved as a result (or been ruined!)?

These four aspects of CIPP evaluation assist a decision-maker to answer these 

four basic questions: 

1. What should we do?

2. How should we do?

3. Are we doing it as planned?

4. Did the program work?

From the CIPP Model of Evaluation and review of literature following 

parameters of evaluation were used for different academic programs offered by the 

University of Peshawar and Gomal University of Khyber Pakhtunkhwa: 

1. Potential role of universities

2. Functions of universities
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3. Teaching   

4. Research 

5. Staff development 

6. Examination system at university level 

7. Financing university education 

8. Leadership in education system 

9. Physical infrastructure at university level 

 

2.10 FUTURE CHALLENGES FOR HIGHER EDUCATION IN 

PAKISTAN 

 In the literature on Higher Education different authors have pointed various 

challenges confronting by higher education in Pakistan. According to (Hussain, 2015) 

following are some important future challenges of higher education in Pakistan. 

1.  Lack of Proper Planning: Pakistan is a developing country and facing many 

problems in higher education. Lack of proper planning is one of the major issues in 

higher education. 

2.   Social Constraints: It is important that all the problems in higher education are 

not just due to issues of management by government but some of them are deeply 

rooted in the social and cultural orientation of the people.  

3.    Gender Gap: Major factors that hinder enrolment rates of girls include poverty, 

cultural constraints, illiteracy of parents and parental concerns about safety and 

mobility of their daughters. Enrolment of rural girls is 45% lower than that of urban 

girls; while for boys the difference is 10% only, showing that gender gap is an 

important factor. 
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4. Cost of Education: This is another important issue confronted by higher

education in Pakistan. Cost of higher education is very high. 

5. War on Terror: Pakistan’s engagement in war against terrorism also affected

the promotion of higher education. The militants targeted schools, colleges, 

universities and students. This is another challenge for higher education in Pakistan. 

6. Allocation of Funds for Higher Education: Pakistan spends 2.4% GDP on

education. At national level, 89% education expenditure comprises of current 

expenses such as faculty’ salaries, while only 11% comprises of development 

expenditure which is not sufficient to raise quality of education. 

2.11   SUMMARY 

Higher education plays crucial part in the development of the persons. Without 

higher education no nation can be called civilized, polished and educated. In Pakistan 

slowly and gradually the number of students getting enrolled in higher education. 

Enrolment can be maximized by providing free higher education to students. System 

of higher education in connection of aims and goals of higher education, policy issues 

pertaining to higher education; Islamic ethics and open door policy have been 

discussed in detail. Quality of higher education was also explained. Further 

accreditation, research and development and character development in higher 

education was highlighted. 

The role of higher education in 21st century was elaborated in detail. Potential 

role of universities in promoting higher education, associated with teacher 

accountability, teaching and research discussed in detail. Education system at 

university level at national and international perspective has been explained. India, Sri 
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Lanka,  Thailand, China, Japan and UK higher education system was briefly 

highlighted. Examination system and financing at university level was also brought 

into consideration. At last but not least some important challenges confronting by 

higher education have been discussed in brief. 
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CHAPTER 3 

METHODOLOGY OF THE STUDY

This study was taken upon the evaluation of education system in universities 

of Khyber Pakhtunkhwa and suggestions to meet future challenges. For this purpose 

system of higher education, quality of higher education, potential role of universities 

in promoting higher education, education system at university level in national and 

international perspective were discussed. In the light of the literature review two 

research instruments in the shape of questionnaires were developed for data 

collection. The detailed description of the research process is presented below: 

3.1 DESIGN OF THE STUDY 

The study entitled “the evaluation of education system in universities of 

Khyber Pakhtunkhwa and suggestion to meet future challenges” was descriptive in 

nature which according to (Sax, 1979, p.56) described “presently prevailing 

conditions which could be modified later on as a result of the research”. 

In order to collect data for the study, survey was made. According to (Cohen 

& Manion, 1994) survey is the most commonly used method in educational research. 

Regarding the nature of survey (Zinser, 1984, pp.168-69) stated that “survey research 

consists of conducting an interview in person or by phone or of administering in 

person, by phone or through the mail”. 

In survey studies, the researcher sees the impact of one or more variables on a 

sample to generalize it on population from which it was drawn. Researcher may use 

one or more data collecting tools for the purpose. (Gay, 1992, p.251) mentioned that 

“a survey is an attempt to collect data from members of a population in order to 
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determine the current status of that population with respect to none or more 

variables”. 

3.2 PARAMETERS OF THE STUDY 

From the review of literature following parameters of evaluation were used for 

different academic programs offered in University of Peshawar and Gomal University 

of Khyber Pakhtunkhwa: 

1. Potential role of universities

2. Functions of universities

3. Teaching

4. Research

5. Staff development

6. Examination system at university level

7. Financing university education

8. Leadership in education system

9. Physical infrastructure at university level

3.3 POPULATION 

(Jenkins & Koul 1991, p.136) stated that “all the study subjects (tourists, 

visitors, host, family, friends, employees, managers) or study units attractions, 

transport providers, accommodation facilities) that are the focus of the researcher 

projects” is called population. 

         The study focuses upon the evaluation of education system in universities of 

Khyber Pakhtunkhwa and suggestions to meet future challenges. The detail of the 

population is given below: 



77 
 

Table 3.1 

 

Population  

 

Departments / Institutes University of Peshawar Gomal University 

Faculty Students Faculty Students 

Institute of Education and Research 20 250 16 162 

Political science 18 105 13 40 

Economics 25 180 14 59 

Journalism & Mass Communication 19 93 15 49 

Arabic and Islamic Studies 26 141 17 94 

Law  27 190 19 95 

Institute of Management Studies 

/Public Administration 

25 125 16 51 

Total 160 1080 110 550 

 

3.4 SAMPLING 

 The main purpose of study was to draw a representative and unbiased sample. 

According to (Gilbert & Jennings 2001) the sample should be assembled in such a 

way as to be representative of the population from which it is taken. 

  For students sample 25 percent students from different departments included 

in the study were drawn by stratified random sampling technique. However 100 

percent faculty from both the universities were involved in the study. The details of 

both the sample is given in table 3.2: 
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Table 3.2 

Sample Size 

Departments / Institutes University of Peshawar Gomal University 

Faculty Students Faculty Students 

Institute of Education and Research 20 62 16 41 

Political science 18 25 13 10 

Economics 25 45 14 15 

Journalism & Mass Communication 19 23 15 12 

Arabic and Islamic Studies 26 35 17 24 

Law 27 48 19 24 

Institute of Management Studies 

/Public Administration 

25 31 16 12 

Total 160 269 110 138 

3.5 DEVELOPM ENT OF RESEARCH INSTRUMENTS

To conduct the survey of the selected samples two questionnaires for each 

category of respondents were developed.  As the study is consisted of scattered area 

therefore questionnaire was an easy tool for the collection of data. It is comparatively 

cheaper research instrument. With the help of questionnaire maximum data can be 

collected. As the respondents of the study are educated, so it is easy for them to 

understand the questionnaire. In case of questionnaire, codding of data is easy which 

helps in interpretation of results. 

The first questionnaire was developed for the students. It consisted of 32 items 

out of which 1 was open ended and the remaining 31 were developed on five point 

Likert scale with structured responses including Strongly Agree, Agree, Uncertain, 

Disagree and Strongly Disagree. The second questionnaire was for the faculty of both 

the universities. It consisted of 34 items of which 33 were structured whereas one was 

open ended. 
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3.6 VALIDATION OF THE RESEARCH INSTRUMENTS 

 Efforts were made to validate the instruments of study by incorporating the 

opinion of experts keeping in view the objectives defined for the study. The 

questionnaires were distributed to 20 students and 10 faculty for validity, which were 

not included in the sample size.  For this purpose different questions were removed 

and difficult words were replaced by simple and usual words. Some necessary items/ 

questions were added on the recommendations made by the experts and finally by the 

supervisor. The reliability of the questionnaires was checked by applying Cronbach 

Alpha. The calculated value was 0.78 for students and 0.81 for faculty. 

 

3.7 ADMINISTRATION OF RESEARCH INSTRUMENTS 

 To collect data from target sample, the questionnaires were personally 

distributed among the students and faculty of University of Peshawar and Gomal 

University, D.I.Khan. A majority of questionnaires were distributed personally and a 

few questionnaires were mailed on the addresses of the respondents. Further to check 

the physical facilities a check list was also used. 

At UOP 269 questionnaires were distributed among the students, while 183 

were received back dully filled in by the students. Thus the response rate was 68.02%. 

In the same way out of 160 delivered, 147 questionnaires for faculty of UOP were 

received back dully filled, showing 92% response rate. Similarly 138 questionnaires 

were distributed among the students of GU and 130 received back so the response rate 

was 94.20%. Similarly out of 110 delivered, 99 dully filled questionnaires were 

received from the faculty of GU, showing 90% response rate.  
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3.8 STATISTICAL ANALYSISOF DATA 

 The data collected through questionnaires were analyzed by using SPSS-16. 

The formulas used for the analysis of data are given as under; 

 For the calculation of percentage following formula was applied: 

      Percentage = No. of Respondents x 100 

                                                              Sample Size  

  

For calculation of mean score following scale value was assigned to each of five 

responses (Noll, 1965, p.535). 

_______________________________ 

   Statement  Scale Values___ 

   Strongly Agree    5 

   Agree     4 

   Uncertain    3 

   Disagree    2 

   Strongly Disagree   1 

   _______________________________ 

 

 To calculate the mean score following formula was used. 

Mean Score     = 5FSA + 4FA + 3FUNC + 2FDA + 1 FSDA 

      N 

 

The mean score could range from 1 to 5. Mean score 5 stood for strong 

agreement and mean score 1 indicated strong disagreement. Thus mean score higher 

than 3 indicates agreement, the lower is disagreement.  

The formula for the t-test was as followed. 

= sum the following scores 

= mean for Group A 

= mean for Group B 
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X = score in Group 1 

Y = score in Group 2 

 = number of scores in Group 1 

  = number of scores in Group 2 

 

 

If the calculated value of t is greater than tabulated value (+, - 1.96), then there 

will be significant difference of opinion. If the calculated value lies between -1.96 to 

1.96 then there will be no significant difference of opinion at 95% level of confidence. 
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CHAPTER 4 

ANALYSIS AND INTERPRETATION OF DATA 

  The data were collected through questionnaires from students and faculty of 

UOP and GU. Then it was analyzed on the basis of percentage, mean score and t-test. 

The position of scores in terms of different items of the questionnaires was presented.  

 

4.1 ANALYSIS OF QUESTIONNAIRE FOR THE STUDENTS 

 The questionnaire for the students consisted of 32 items. Out of which, one 

item was open ended whereas other 31 were structured. At UOP 269 questionnaires 

were distributed among the students, while 183 were received back dully filled in by 

the students. Thus the response rate was 68.02%. Similarly 138 questionnaires were 

distributed among the students of GU and 130 received back, so the response rate was 

94.20%. The detail description of the analysis of each item is given below: 

 

Table 4.1.1 

Gender- wise Distribution of Students 

Universities Male Percentage Female Percentage 

         

UOP 
101 55.19% 82 44.81% 

     

     

GU 82 63.07% 48 36.93% 

     

 

   Table 4.1.1 states that 55.19% respondents were male at University of 

Peshawar while 44.81% were female. At Gomal University 63.07 % respondents were 

male whereas 36.93 % were female. 
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Table 4.1.2 

Age-wise Distribution of Students 

Universities Age group in years Frequency Percentage 

 

UOP 

18-25 40 21.86% 

26-30 80 43.72% 

31-35 63 34.42% 

 

GU 

18-25 35 26.92% 

26-30 50 38.46% 

31-35 45 34.62% 

 

 Table 4.1.2 reveals that 21.86% students were of the age between 18-25 years, 

43.72% were between 26-30 years and 34.42% students were at the age of 31-35 

years at UOP. In GU 26.92% students were at the age between 18-25 years, 38.46% 

were between 26-30 years and 34.62% students were of the age between 31-35 years. 

  

Table 4.1.3 

Qualification-wise Distribution of Students 

Universities Qualifications Frequency Percentage 

 

UOP 

MA/MSc 100 54.65% 

MPhil 53 29% 

            PhD 30 16.40% 

 

GU 

MA/MSc 90 69.23% 

MPhil 22 16.93% 

PhD 18 13.85% 

 

It is clear from table 4.1.3 that 54.65% were students of MA/MSc whereas 

29% were scholars of MPhil and 16.40% of PhD programmes in UOP. Similarly in 

GU 69.23% were students of Master level, 16.93% MPhil Scholars and 13.85% PhD 

Scholars.  
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Table 4.1.4 

 

Distribution of Students by Rural/Urban Areas 

 

Universities Rural Percentage Urban Percentage 

        

UOP 102 55.74% 81 44.26% 

          

         

GU 58 44.61% 72 55.38% 

          

 

Table 4.1.4 reveals that at UOP 55.74% respondents live in rural areas 

whereas 44.26% live in urban areas. At GU, 44.61% live in rural and 55.38% live in 

urban areas. 

Table 4.1.5 

 

Admission Criteria 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score Frequency %age 
Mean 

Score 

SA 30 16.39  8 6.15     

A 100 54.65  10 7.70     

UNC 35 19.13 3.73 26 20 2.10 13.787 

DA 10 5.46  56 43.07     

SDA 8 4.37   30 23.07     

 

Table 4.1.5 proves that 71.04% respondents of University of Peshawar agreed 

that admission criteria are strictly based on merit, 19.13% were uncertain and 9.83% 

disagreed. As regard to Gomal University13.85% respondents agreed with the 

statement while 20% uncertain and 66.14% disagreed. The mean score of University 

of Peshawar and Gomal University were 3.73 and 2.10 respectively, while the t-test 

was 13.787. This reflects that there is significant difference of opinion among the 

students of UOP and GU about admission criteria. 
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Table 4.1.6 

 

   Process of Admission 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 10.93   13 10     

A 110 60.11   15 11.55   

UNC 25 13.66 3.60 16 12.30 2.5 10.138 

DA 15 8.20   66 50.77     

SDA 13 7.10   20 15.38     

 

 

Table 4.1.6 communicates that 71.04% respondents of University of Peshawar 

agreed that no favoritism is practiced in granting admission. 13.66% were uncertain 

while 15.30% disagreed.   As regard to Gomal University21.55% agreed with the 

statement 12.30% were uncertain and 66.15% disagreed. The mean score of 

University of Peshawar was 3.60 and mean score of Gomal University was 2.5 while 

the value of t-test was 10.138. It implies that there is a significant difference of 

opinion among the students of UOP and GU regarding favouritism in granting 

admission. 
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Table 4.1.7 

 

 Guidance and Counseling in Admission 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 10.93   23 17.70     

A 90 49.18 10 7.70   

UNC 40 21.86 3.40 20 15.38 2.68 6.348 

DA 10 5.46   57 43.85     

SDA 23 12.57 20 15.38 

 

 

Table 4.1.7 demonstrates that 60.11% respondents of University of Peshawar 

agreed that proper guidance and counseling service is provided to students in getting 

admission. While 21.86% were uncertain and 18.03% disagreed. While looking upon 

the Gomal University this table illustrates that 25.4% respondents agreed with the 

given statement, 15.38% were uncertain while 59.23% disagreed. The mean scores of 

University of Peshawar and Gomal University were 3.40 and 2.68 respectively, 

whereas the value of t-test was 6.348. This shows that there is significant difference of 

opinion between the students of both the universities about guidance and counseling 

service. 
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Table 4.1.8 

 

Financial Support to Deserving Students 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 25 13.67   10 7.70     

A 105 57.38 13 10   

UNC 30 16.39 3.67 20 15.38 2.39 12.040 

DA 13 7.10   62 47.70     

SDA 10 5.46 25 19.23 

 

 

Table 4.1.8 explains that 71.05% respondents of University of Peshawar 

agreed that financial support is provided to the deserving students on merit. 16.39% 

were undecided and 12.57% disagreed.  While gazing at Gomal University it gives the 

idea that 17.70% agreed, 15.38% uncertain and 66.94% disagreed with the statement. 

The mean scores of University of Peshawar and Gomal University were 3.67 and 2.39 

respectively. The value of t-test was 12.040. This indicates that there is a significant 

difference of opinion between the respondents of both the universities regarding 

provision of financial support. 
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Table 4.1.9 

 

 Admission Procedure for Eligible Students 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 21.86   8 6.15     

A 108 59.02 5 3.85   

UNC 22 12.02 3.91 11 8.46 2.03 18.363 

DA 5 2.73   66 50.77     

SDA 8 4.37 40 30.77 

 

 

Table 4.1.9 gives an idea that 80.88% respondents of University of Peshawar 

agreed that eligible students get admission without any difficulty. 12.02% were 

unsure and 7.1% disagreed. While considering the Gomal University it was found that 

10% agreed with the above statement while 8.46% were doubtful and 81.55% 

disagreed. The mean score of University of Peshawar and Gomal University was 3.91 

and 2.03 respectively, while the value of t-test was 18.363. Therefore it is clear that 

significant difference of opinion is found among the students of UOP and GU about 

admission procedure for eligible students. 
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Table 4.1.10 

 

Content According to National Curricula 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 50 27.32   6 4.62     

A 90 49.18 7 5.38   

UNC 30 16.39 3.93 20 15.38 2.05 18.072 

DA 7 3.83   52 40     

SDA 6 3.28 45 34.62 

 

 

Table 4.1.10 proves that 76.50% of UOP agreed that the contents are 

qualitative and according to the national curricula. 16.39% were uncertain and 7.10% 

disagreed. This table considers that 8.44% respondents of Gomal University agreed, 

12.99% were suspicious about the statement and 78.57% disagreed. The mean score 

of University of Peshawar was 3.93 and mean score of Gomal University was 2.05 

while the value of t-test was 18.072. This reflects a significant difference of opinion 

between the students of both the universities about the quality of contents. 
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Table 4.1.11 

 

Curriculum According to the Needs of Students and Society 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 45 24.59   8 6.15     

A 95 51.91 10 7.69   

UNC 25 13.66 3.87 15 11.54 2.06 16.281 

DA 11 6.01   47 36.15     

SDA 7 3.83 50 38.46 

 

 

Table 4.1.11 confirms that 76.50% respondents of University of Peshawar 

agreed that the curriculum is according to the needs of the students and 

society.13.66% were uncertain while 9.84% disagreed. As regard to Gomal 

University11.69% respondents agreed with the statement, 9.74% undecided and 

78.58% disagreed. The mean scores of University of Peshawar and Gomal University 

were 3.87 and 2.06 respectively whereas the value of t-test was 16.281. It indicates a 

significant difference of opinion among the students of both the universities that 

curriculum is according to the needs of students and society. 
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Table 4.1.12 

 

Use of Modern Instructional Technology  

 

Agreement 

Levels  

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 21.86   7 5.38     

A 90 49.18 8 6.15   

UNC 40 21.86 3.82 18 13.85 2.08 16.415 

DA 6 3.28   55 42.31     

SDA 7 3.82 42 32.31     

 

 

Table 4.1.12 shows that 71.04% respondents of University of Peshawar agreed 

that curriculum covers the use of modern instructional technology. 21.86% were 

unsure about the statement while 7.10% disagreed. On looking upon the Gomal 

University, 9.74% agreed, 11.69% uncertain and 78.57% disagreed with the 

statement.  The mean scores of University of Peshawar and Gomal University were 

3.82 and 2.08 respectively. The value of t-test was 16.415, which shows that there is a 

significant difference of opinion between the students of both the universities 

regarding the use of modern instructional technology. 
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Table 4.1.13 

 

 Involvement of Students in Studies  

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 30 16.39   8 5.19     

A 110 60.11 7 4.55   

UNC 30 16.39 3.81 18 11.69 2.16 16.294 

DA 5 2.74   65 57.79     

SDA 8 4.37 32 20.78     

 

 

Table 4.1.13 reveals that 76.50% respondents of University of Peshawar 

agreed with the statement that curriculum has the provision of involving the students 

into studies.16.39% were in doubt and 7.11% disagreed, while gazing at Gomal 

University table explains that 9.74% respondents agreed, 11.69% unsure and 78.57% 

disagreed. The mean scores of University of Peshawar and Gomal University were 

3.81 and 2.16 respectively, while the t-test was 16.294. This reflects that there is a 

significant difference of opinion between the students of both the universities that 

curriculum has the provision of involving the students into studies. 
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Table 4.1.14 

 

Curriculum at par with other National Universities 

 

 

 

Agreement 

Levels 

University of Peshawar   Gomal University 

t-test 
Frequency %age 

Mean 

Score Frequency %age 
Mean 

Score 

SA 20 10.93   20 12.99     

A 100 54.64 47 46.10   

UNC 40 21.86 3.60 20 12.99 3.31 1.586 

DA 15 8.20   40 25.97     

SDA 8 4.37 3 1.95 

 

 

Table 4.1.14 displays that 65.57% respondents of University of Peshawar 

agreed that curriculum of the university`s various educational level is at par with other 

national universities. 21.86% were uncertain while 12.57% disagreed, whereas 59.9% 

respondents of Gomal University agreed with the statement. 12.99% were unsure and 

27.92% disagreed.  The mean score of University of Peshawar was 3.60 and mean 

score of Gomal University was 3.31 while the value of t-test was 1.586. This shows 

that there is no significant difference of opinion among the students of UOP and GU 

that curriculum of university`s various educational level is at par with other national 

universities. 
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Table 4.1.15 

 

 Extra-Curricular Activities 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 33 18.03   30 19.48     

A 70 38.25 40 41.56   

UNC 30 16.39 3.36 18 11.69 3.30 -0.396 

DA 30 16.39   24 15.58     

SDA 20 10.94 18 11.69 

 

 

Table 4.1.15 expresses that 56.28% respondents of University of Peshawar 

agreed that extra-curricular activities are included in the curriculum. 16.39% were 

uncertain while 27.33% disagreed. The data collected through Gomal University is 

evident that 61.04% agreed, 11.69% were uncertain and 27.27% disagreed. The mean 

scores of University of Peshawar and Gomal University were 3.36 and 3.30 

respectively. The value of t-test was -0.396, which shows that there is no significant 

difference of opinion among the students of both the universities that extra-curricular 

activities are included in the curriculum. 
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Table 4.1.16 

 

 Accommodation in Hostels of the University 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 50 27.32   36 23.38     

A 110 60.11 66 58.44   

UNC 10 5.46 4.06 15 9.74 3.93 1.204 

DA 10 5.46   10 6.49     

SDA 3 1.65 3 1.95 

 

 

Table 4.1.16 views that 87.43% respondents of University of Peshawar agreed 

that there is sufficient accommodation available in the university. 5.46% were 

indecisive while 7.11% disagreed. Whereas 81.82% respondents of Gomal University 

agreed with the statement, 9.74% were uncertain and 8.44% disagreed.  The mean 

score correspond to University of Peshawar and Gomal University were 4.06 and 3.93 

respectively. The value of t-test was 1.204. This indicates that there is no significant 

difference of opinion among the students of both the universities regarding 

accommodation. 
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Table 4.1.17 

 

 Furnished and Equipped Classrooms 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 21.86   13 8.44     

A 118 64.48 20 12.99   

UNC 12 6.56 3.98 11 7.14 2.53 14.237 

DA 8 4.37   66 58.44     

SDA 5 2.73 20 12.99 

 

 

Table 4.1.17 states that 86.34% respondents of University of Peshawar agreed 

that classrooms are well equipped and furnished. 6.56% were uncertain while 7.10% 

disagreed. As regard to Gomal University table articulates that 21.43% respondents 

agreed, 7.14% were unsure and 71.43% disagreed. The mean score of University of 

Peshawar and Gomal University was 3.98 and 2.53 respectively, while the t-test was 

14.237. This exhibits that there is a significant difference of opinion among the 

students of UOP and GU regarding well-furnished and equipped classrooms. 
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Table 4.1.18 

 

 Availability of Multimedia in the Classrooms 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 25 13.67   13 8.44     

A 100 54.64 20 12.99   

UNC 26 14.21 3.57 21 13.64 2.61 8.771 

DA 19 10.38   56 51.95     

SDA 13 7.10 20 12.98 

 

 

 Table 4.1.18 conveys that 68.31% respondents of University of Peshawar 

agreed that multimedia facility is available in the classrooms. 14.21% were uncertain 

about the statement while 17.49% disagreed. Whereas the respondents of Gomal 

University show that 21.43% agreed, 13.64% were uncertain and 64.93% disagreed.  

The mean score of University of Peshawar was 3.57 and mean score of Gomal 

University was 2.61 while the value of t-test was 8.771, which represents a significant 

difference of opinion between the students of both the universities about availability 

of multimedia facility in the classrooms. 
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Table 4.1.19 

 

Availability of Playgrounds 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 21.86   30 19.48     

A 93 50.82 37 39.61   

UNC 8 4.37 3.64 30 19.48 3.39 1.169 

DA 28 15.30   20 12.99     

SDA 14 7.65 13 8.44     

 

 

Table 4.1.19 shows that 72.68% respondents of University of Peshawar agreed 

with the statement that university has play grounds. 4.37% were not sure about the 

statement while 22.95% disagreed. In correspond to Gomal University 59.09% agreed 

with the statement, 19.48% were doubtful and 21.43% disagreed.  The mean score 

correspond to University of Peshawar and Gomal University were 3.64 and 3.39 

respectively. The value of t-test was 1.169. This indicates that there is no significant 

difference of opinion among the students of both the universities regarding the 

availability of play grounds. 
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Table 4.1.20 

 

Library Facility for Students 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 33 18.03   9 5.84     

A 103 56.28 23 14.94   

UNC 15 8.20 3.70 18 11.69 2.51 10.744 

DA 23 12.57   56 51.95     

A 9 4.92 24 15.58 

 

 

Table 4.1.20 proves that 74.31% students of University of Peshawar agreed 

that the departmental library fulfills the needs of the students. 8.20% were uncertain 

and 17.49% disagreed. As regard to Gomal University 20.78% students agreed with 

the statement while 11.69% uncertain and 67.53% disagreed. The mean score of 

University of Peshawar and Gomal University was 3.70 and 2.51 respectively. The 

value of t-test was 10.744, which represents a significant difference of opinion 

between the students of both the universities that the departmental library fulfills the 

needs of the students. 
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Table 4.1.21 

 

 Pick and Drop Services 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 42 22.95   40 25.98     

A 116 63.39 62 55.84   

UNC 10 5.46 3.98 11 7.14 3.90 0.607 

DA 10 5.46   10 6.49     

SDA 5 2.74 7 4.55 

 

 

Table 4.1.21 communicates that 86.34% respondents of University of 

Peshawar agreed that university provides buses for pick & drop and tours. 5.46% 

were uncertain while 8.20% disagreed. As regard to Gomal University 81.82% agreed 

with the statement 7.14% were uncertain and 11.04% disagreed. The mean score of 

University of Peshawar was 3.98 and mean score of Gomal University was 3.90 while 

the value of t-test was 0.607. This indicates that there is no significant difference of 

opinion among the students of both the universities regarding pick and drop facility 

provided to students by the university. 

 

  



101 
 

 

 

Table 4.1.22 

 

Competency of Faculty in their Subjects 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 50 27.32   8 5.19     

A 110 60.11 7 4.55   

UNC 8 4.37 4.03 18 11.69 2.11 18.390 

DA 8 4.37   56 51.95     

SDA 7 3.83 41 26.62 

 

 

Table 4.1.22 demonstrates that 87.43% respondents of University of Peshawar 

agreed that faculty is quite competent in their related subject areas. While 4.37% were 

uncertain and 8.20% disagreed, while looking upon the Gomal University this table 

illustrates that 9.74% respondents agreed with the given statement, 11.59% were 

uncertain while 78.57% disagreed. The mean scores of University of Peshawar and 

Gomal University were 4.03 and 2.11 respectively. The value of t-test was 18.390, 

which reflects a significant difference of opinion among the students of both the 

universities regarding the competency of faculty. 
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Table 4.1.23 

 

Involvement of Students in their Study by Faculty 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 28 15.30   7 4.54     

A 112 61.20 6 3.90   

UNC 28 15.30 3.79 20 12.99 2.17 16.248 

DA 6 3.28   67 59.09     

SDA 9 4.92 30 19.48 

 

 

Table 4.1.23 explains that 76.50% respondents of University of Peshawar 

agreed that faculty involve the students into studies.15.30% were undecided and 

8.20% disagreed.  The gazing at Gomal University gives the idea that 8.44% agreed, 

12.99% uncertain and 78.57% disagreed with the statement. The mean score 

correspond to University of Peshawar and Gomal University were 3.79 and 2.17 

respectively. The value of t-test was 16.248, which indicates that there is a significant 

difference of opinion between the students of UOP and GU regarding the involvement 

of students in their studies by the faculty. 
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Table 4.1.24 

 

 Punctuality of Faculty in their Teaching 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 18 9.83   13 8.44     

A 102 55.74 20 12.99   

UNC 38 20.77 3.57 20 12.99 2.60 9.294 

DA 16 8.74   57 52.60     

SDA 9 4.92 20 12.98 

 

 

Table 4.1.24 gives an idea that 65.57% respondents of University of Peshawar 

agreed that faculty are punctual in their teaching. 20.77% were unsure and 13.66% 

disagreed. While considering the Gomal University it was found that 21.43% were 

agreed with the above statement while 12.99% were doubtful and 65.58% disagreed. 

The mean score of University of Peshawar and Gomal University was 3.57 and 2.60 

respectively, while the t-test was 9.294. This indicates that there is a significant 

difference of opinion among the students of both the universities regarding the 

punctuality of the faculty. 
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Table 4.1.25 

 

 Difficulties Faced by Students Regarding their Studies 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 45 24.59   10 6.49     

A 95 51.91 8 5.20   

UNC 25 13.66 3.87 15 9.74 2.12 15.634 

DA 10 5.47   52 49.35     

SDA 8 4.37 45 29.22 

 

 

Table 4.1.25 proves that 76.50% greed that Faculty care about the students 

having study difficulty. 13.66% were uncertain and 9.84% disagreed. This table 

considers that 11.69% respondents of Gomal University agreed, 9.74% were 

suspicious about the statement and 78.57% disagreed. The mean score of University 

of Peshawar was 3.87 and mean score of Gomal University was 2.12. The value of t-

test was 15.634, which shows that there is a significant difference of opinion between 

the students of UOP and GU about the difficulties faced by the students regarding 

their studies. 
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Table 4.1.26 

 

 Guidance Service for Students 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 22 12.02   13 8.43     

A 98 53.55 20 12.99   

UNC 35 19.13 3.57 21 13.64 2.61 9.017 

DA 18 9.84   56 51.95     

SDA 10 5.46 20 12.99 

 

 

Table 4.1.26 confirms that 65.57% respondents of University of Peshawar 

agreed that faculty provide guidance to the needy students. 19.13% were uncertain 

while 15.30% disagreed. As regard to Gomal University 21.42% respondents agreed 

with the statement, 13.64% undecided and 64.94% disagreed. The mean scores of 

University of Peshawar and Gomal University were 3.57 and 2.61 respectively 

whereas the value of t-test was 9.017. This shows that there is a significant difference 

of opinion between the students of both the universities regarding the guidance 

provided to the needy students by the faculty. 
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Table 4.1.27 

 

Character Building of the Students 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 29 15.85   8 5.19     

A 111 60.65 7 4.55   

UNC 29 15.85 3.80 18 11.69 2.2 16.098 

DA 6 3.28   67 59.09     

SDA 8 4.37 30 19.48 

 

 

Table 4.1.27 shows that 76.50% respondents of University of Peshawar agreed 

that faculty take special care about character building among the students. 15.85% 

were unsure about the statement while 7.65% disagreed. On looking upon the Gomal 

University, 9.74% agreed, 11.69% uncertain and 78.57% disagreed with the 

statement.  The mean score correspond to University of Peshawar and Gomal 

University were 3.80 and 2.2. The value of t-test was 16.098, which indicates that 

there is a significant difference of opinion between the students of both the 

universities regarding the character building of the students. 
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Table 4.1.28 

 

Comments by Faculty on Students Assignments 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 30 16.39   30 19.48     

A 95 51.92 46 45.45   

UNC 30 16.39 3.62 21 13.64 3.46 0.629 

DA 15 8.20   20 12.99     

SDA 13 7.10 13 8.44 

 

 

Table 4.1.28 reveals that 68.31% respondents of University of Peshawar 

agreed with the statement that Faculty give comments on students` work/ 

assignments. 16.39% were in doubt and 15.30% disagreed, while gazing at Gomal 

University table explains that 64.93% respondents agreed, 13.64% unsure and 21.43% 

disagreed. The mean score of University of Peshawar and Gomal University was 3.62 

and 3.46 respectively, while the t-test was 0.629. This indicates that there is no 

significant difference of opinion among the students of both the universities regarding 

the comments on students’ assignments by the faculty. 
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Table 4.1.29 

 

Satisfaction of Students by Teaching Techniques 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 30 16.39   13 8.44     

A 100 54.65 20 12.99   

UNC 25 13.66 3.65 11 7.14 2.5 10.119 

DA 15 8.20   61 55.19     

SDA 13 7.10 25 16.24     

 

 

Table 4.1.29 displays that 71.04% respondents of University of Peshawar 

agreed that students are satisfied with the teaching techniques of their faculty. 13.66% 

were uncertain while 15.30% disagreed, whereas the 21.43% respondents of Gomal 

University agreed with the statement. 7.14% were unsure and 71.43% disagreed.  The 

mean score of University of Peshawar was 3.65 and mean score of Gomal University 

was 2.5 while the value of t-test was 10.119. This shows that there is a significant 

difference of opinion between the students of both the universities regarding the 

satisfaction of students by the teaching techniques of the faculty. 
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Table 4.1.30 

 

Different Process and Assessment of Students 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 10.93   20 12.99     

A 110 60.11 56 51.95   

UNC 15 8.20 3.51 25 16.23 3.45 -0.212 

DA 20 10.93   21 13.64     

SDA 18 9.83 8 5.19     

 

 

Table 4.1.30 expresses that 71.04% respondents of University of Peshawar 

agreed that the university has different assessment and examination procedure. 8.20% 

were uncertain while 20.76% disagreed. The data collected through Gomal University 

is evident that 64.94% agreed, 16.23% uncertain and 18.83% disagreed. The mean 

scores of University of Peshawar and Gomal University were 3.51 and 3.45 

respectively whereas the value of t-test was -0.212. This indicates that there is no 

significant difference of opinion among the students of both the universities regarding 

the different process of assessment of students. 
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Table 4.1.31 

 

 Assessment of Students 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 30 16.40   13 8.44     

A 100 54.64 10 6.49   

UNC 30 16.39 3.69 31 20.13 2.46 11.241 

DA 13 7.11   46 45.46     

SDA 10 5.46 30 19.48 

 

 

Table 4.1.31 explains that 71.04% respondents of University of Peshawar 

agreed that students are assessed through assignments quizzes, presentation and mid 

exams, 16.39% were indecisive while 12.57% disagreed. Whereas 14.93% 

respondents of Gomal University agreed with the statement, 20.13% were uncertain 

and 64.94% disagreed.  The mean score correspond to University of Peshawar and 

Gomal University were 3.69 and 2.46. The value of t-test was 11.241, which indicates 

that there is a significant difference of opinion between the students of both the 

universities regarding the assessment procedures. 
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Table 4.1.32 

 

Internal Assessment 

      

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 42 22.95   5 3.25     

A 116 63.39 10 6.49   

UNC 10 5.46 3.98 10 6.49 1.96 20.162 

DA 10 5.46   55 51.30     

SDA 5 2.74 50 32.47 

 

 

Table 4.1.32 proves that 86.34% respondents of University of Peshawar 

agreed that there is no favouritism in internal assessment marks in the semester 

system, 5.46% were uncertain and 8.20% disagreed. As regard to Gomal University 

9.74% respondents agreed with the statement while 6.49% uncertain and 83.77% 

disagreed. The mean score of University of Peshawar and Gomal University was 3.98 

and 1.96 respectively, while the t-test was 20.162. This shows that there is a 

significant difference of opinion between the students of UOP and GU regarding the 

internal assessment marks. 
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Table 4.1.33 

 

Good Grade through Internal Marks 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 28 15.30   30 19.48     

A 112 61.20 47 46.10   

UNC 28 15.30 3.79 30 19.48 3.55 0.583 

DA 6 3.28   10 6.49     

SDA 9 4.92 13 8.45 

 

 

Table 4.1.33 shows that 76.50% respondents of University of Peshawar agreed 

that internal marks help the students to get good grade in the final examination. 

15.30% were uncertain while 8.20% disagreed. As regard to Gomal University 

65.58% agreed with the statement 19.48 were uncertain and 14.94% disagreed. The 

mean score of University of Peshawar was 3.79 and mean score of Gomal University 

was 3.55 while the value of t-test was 0.583. This indicates that there is no significant 

difference of opinion among the students of both the universities that internal marks 

help the students to get good grade in the final examination. 
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Table 4.1.34 

 

Transparency of Examination System 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 22 12.02   15 9.74     

A 98 53.55 18 11.69   

UNC 35 19.13 3.57 21 13.64 2.62 8.878 

DA 18 9.84   54 50.65     

SDA 10 5.46 22 14.28 

 

 

Table 4.1.34 demonstrates that 65.57% respondents of University of Peshawar 

agreed that on the whole, the university examination system is transparent, 9.13% 

were uncertain and 15.30% disagreed, while looking upon the Gomal University this 

table illustrates that 21.43% respondents agreed with the given statement, 13.64% 

were uncertain while 64.93% disagreed. The mean scores of University of Peshawar 

and Gomal University were 3.57 and 2.62 respectively whereas the value of t-test was 

8.878. This shows that there is a significant difference of opinion between the 

students of both the universities regarding the transparency of examination system. 
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Table 4.1.35 

 

Examination Criteria at par with Other Universities 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 21.86   35 22.73     

A 93 50.82 46 45.45   

UNC 8 4.37 3.64 15 9.74 3.52 0.317 

DA 28 15.30   20 12.99     

SDA 14 7.65 14 9.09     

 

 

Table 4.1.35 explains that 72.68% respondents of University of Peshawar 

agreed that the examination passing criteria is at par with the other universities. 4.37% 

were undecided and 22.95% disagreed.  The gazing at Gomal University gives the 

idea that 68.18% agreed, 9.74% uncertain and 22.08% disagreed with the statement. 

The mean score correspond to University of Peshawar and Gomal University were 

3.64 and 3.52 respectively. The value of t-test was 0.317, which indicates that there is 

no significant difference of opinion between the students of UOP and GU regarding 

the examination passing criteria. 
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Table 4.1.36 

 

Suggestions given by Students of UOP and GU 

 

Suggestions Frequency Percentage 

University of Peshawar   

The curriculum should involve the students into studies 

by providing sufficient activities. 

51 27.86 

The paper setters should be trained.  48 26.22 

Personal likings and disliking should be discouraged 43 23.49 

Faculty should teach according to the modern 

instructional technology. 

29 15.84 

Punctuality of faculty in the class should be strictly 

monitored. 

25 13.66 

Administration should provide all physical facilities. 23 12.56 

Gomal University   

Faculty should cooperate with students regarding their 

studies. 
37 28.46 

Easy to understand language may be used in the text. 31 23.85 

Faculty should involve students in their studies. 29 22.30 

The curriculum should be written in an interesting 

way. 

25 19.23 

Honest faculty should be given the task to evaluate 

students’ performance. 

25 19.23 

Deserving students should be given scholarship on 

merit. 

23 17.70 

Internal marks should be given on merit. 13 10 

Modern technology should be used during teaching for 

the awareness of students. 

11 8.46 

 

Table 4.1.36 indicates that 27.86% respondents of UOP gave suggestion that 

the curriculum should involve the students into studies by providing sufficient 

activities. 26.22% respondents of UOP suggested that the paper setters should be 

trained. 28.46% respondents of GU gave suggestion that faculty should cooperate 

with students regarding their studies. 
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4.2      ANALYSIS OF QUESTIONNAIRE FOR FACULTY 

          The questionnaire for the faculty consisted of 34 items. Out of which, one item 

was open ended whereas other 33 were structured. 160 questionnaires were 

distributed to the faculty of UOP and 147 questionnaires were received back dully 

filled, showing 92% response rate. Similarly out of 110 delivered, 99 dully filled 

questionnaires were received from the faculty of GU, showing 90% response rate. The 

detail description of the analysis of each item is given below; 

Table 4.2.1 

 

Gender-Wise Distribution of Faculty 

 

Universities Male Percentage  Female Percentage 

UOP 121 82.31 26 17.69 

GU 78 78.79 21 21.21 

  

Table 4.2.1 indicates that at UOP 82.31% faculty was male and 

17.69% female. In GU 78.79% faculty were male and 21.21% female.   

 

Table 4.2.2 

 

Distribution of Faculty by Rural/Urban Areas 

 

Universities Rural Percentage Urban Percentage 

UOP 61 41.49 86 58.51 

GU 34 34.34 65 65.66 

 

Table 4.2.2 shows that 41.49% faculty belong to rural and 58.51% from 

urban areas at UOP. Whereas in GU 34.34% faculty lived in rural areas and 

65.66% in urban areas. 
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Table 4.2.3 

 

Age-Wise Distribution of Faculty 

 

Universities 
Age groups  

in years 
Frequency Percentage 

UOP 

25-30 31 21.08 

31-35 37 25.17 

36-40 35 23.81 

Above 41 44 29.94 

         GU 

25-30 18 18.18 

31-35 22 22.22 

36-40 18 18.18 

Above 41 41 41.42 

 

Table 4.2.3 indicates the age wise distribution. At UOP 21.08% faculty were 

in the age of 25-30 years, 25.17% 31-35 years, 23.81% 36-40 years and 29.94% were 

above 41 years. At GU 18.18% faculty were at the age of 25-30 years, 22.22% 31-35 

years, 18.18% 36-40 years and 41.42% were above 41 years. 

 

Table 4.2.4 

 

Qualifications-Wise Distribution of Faculty 

  

Qualifications  University of  Peshawar Percentage Gomal University Percentage 

MA/MSc 79 53.74 59 59.60 

MPhil 30 20.40 22 22.22 

PhD 38 25.86 18 18.18 

B.Ed. 100 68.02 70 70.71 

M.Ed. 47 31.99 29 29.29 

  

Table 4.2.4 states the qualifications of faculty of both the universities. 53.74% 

faculty in UOP have MA/MSc, 20.40% MPhil and 25.86% PhD. While 68.02% have 

B.Ed. and 31.98 % M.Ed. in addition to their Master degrees. At GU 59.60% faculty 

are MA/MSc, 22.22% MPhil and 18.18% PhD. Whereas 70.71% have B.Ed. and 

29.29% have M.Ed. degrees apart from their Master degrees. 
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Table 4.2.5 

 

Experience-Wise Distribution of Faculty 

 

Universities 
Teaching 

Experience 
Frequency  Percentage 

UOP 

1-5 years 28 19.04 

6-10 years 32 21.78 

11-15 years 34 23.12 

16-20 years 20 13.61 

21-25 years 21 14.29 

Above 25 years 12 8.16 

GU 

1-5 years 15 15.15 

6-10 years 10 10.10 

11-15 years 24 24.25 

16-20 years 20 20.20 

21-25 years 21 21.21 

Above 25 years 9 9.09 

 

 

Table 4.2.5 reflects the teaching experience of faculty. At UOP 19.04% have 

1-5 years, 21.78% 6-10 years, 23.12% 11-15 years, 13.61% 16-20 years, 14.29% 21-

25 years and 8.16% have above 25 years teaching experience. At GU 15.15% have 1-

5 years, 10.10% 6-10 years, 24.25% 11-15 years, 20.20% 16-20 years, 21.21% 21-25 

years  and 9.09% have above 25 years teaching experience. 
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Table 4.2.6 

 

 Qualifications of Faculty 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 30 20.41   20 20.20     

A 70 47.62   60 60.61   

UNC 15 10.20 3.59 8 8.08 3.89 -2.177 

DA 20 13.61   10 10.10     

SDA 12 8.16   1 1.01     

 

 

Table 4.2.6 communicates that 68.03% respondents of University of Peshawar 

agreed that faculty are qualified in their subject area. 10.20% were uncertain while 

21.77% disagreed.   As regard to Gomal University 80.81% respondents agreed with 

the statement, 8.08% were uncertain and 11.11% disagreed. The mean score of 

University of Peshawar was 3.59 and mean score of Gomal University was 3.89, 

while the value of t-test was -2.177. This indicates that there is no significant 

difference of opinion between the faculty of UOP and GU regarding the qualification 

of the faculty. 
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Table 4.2.7 

 

Quality of Higher Education  

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 25 17.01   20 20.20     

A 95 64.63 50 50.51   

UNC 10 6.80 3.82 8 8.08 3.61 1.579 

DA 10 6.80   12 12.12     

SDA 7 4.76 9 9.09 

 

 

Table 4.2.7 demonstrates that 81.63% respondents of University of Peshawar 

agreed that faculty believe in quality of higher education. 10.20% were uncertain and 

21.27% disagreed, while looking upon the Gomal University this table illustrates that 

80.81% respondents agreed with the given statement, 8.08% were uncertain while 

11.11% disagreed. The mean scores of University of Peshawar and Gomal University 

were 3.82 and 3.61 respectively whereas the value of t-test was 1.579. This shows that 

there is no significant difference of opinion between the faculty of both the 

universities regarding the quality of higher education. 
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Table 4.2.8 

  

Teaching Methodology in the Class 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 13.61   10 10.10     

A 90 61.22 60 60.61   

UNC 20 13.61 3.71 10 10.10 3.53 1.366 

DA 8 5.44   10 10.10     

SDA 9 6.12 9 9.09 

 

 

Table 4.2.8 gives an idea that 74.83% respondents of University of Peshawar 

agreed that faculty use lecture method in the class.13.61% were unsure and11.56% 

disagreed. While considering the Gomal University it was found that 70.71% agreed 

with the above statement while 10.10% were doubtful and 19.19% disagreed. The 

mean scores of University of Peshawar and Gomal University were 3.71 and 3.53 

respectively. The value of t-test was 1.366, which indicates that there is no significant 

difference of opinion between the faculty of UOP and GU regarding the teaching 

methodologies. 
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Table 4.2.9 

 

 Evaluation of Students’ Performance 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 27.21   15 15.15     

A 60 40.82 55 55.56   

UNC 5 3.40 3.59 5 5.05 3.48 0.647 

DA 31 21.09   11 11.11     

SDA 11 7.48 13 13.13 

 

 

Table 4.2.9 proves that 68.03% agreed that faculty use different techniques to 

evaluate the students’ performance. 3.40% were uncertain and 28.57 disagreed. This 

table considers that 70.71% respondents of Gomal University agreed, 5.05% were 

suspicious about the statement and 24.24% disagreed. The mean score of University 

of Peshawar was 3.59 and mean score of Gomal University was 3.48 while the value 

of t-test was 0.647. This indicates that there is no significant difference of opinion 

between the faculty of both the universities regarding the evaluation of student’s 

performance. 
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Table 4.2.10 

 

Use of Multimedia during Teaching 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 35 23.81   10 10.10     

A 55 37.41 20 20.20   

UNC 10 6.80 3.35 10 10.10 2.62 4.080 

DA 20 13.61   40 40.41     

SDA 27 18.37 19 19.19 

 

 

Table 4.2.10 confirms that 61.22% respondents of University of Peshawar 

agreed that faculty use multimedia during their teaching. 6.80% were uncertain while 

31.97% disagreed. As regard to Gomal University 30.30% respondents agreed with 

the statement, 10.10% were undecided and 59.60% disagreed. The mean scores of 

University of Peshawar and Gomal University were 3.35 and 2.62 respectively 

whereas the value of t-test was 4.080. This indicates that there is a significant 

difference of opinion among the faculty of UOP and GU about the use of multimedia 

during teaching. 
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Table 4.2.11 

 

Availability of Multimedia in the Classrooms 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 27.21   6 6.06     

A 60 40.82 11 11.11   

UNC 8 5.44 3.64 13 13.13 2.24 8.956 

DA 32 21.77   40 40.41     

SDA 7 4.76 29 29.29 

 

 

Table 4.2.11 shows that 68.03% respondents of University of Peshawar agreed 

that multimedia facility is available in the classrooms, 5.44% unsure and 26.53% 

disagreed. On looking upon the Gomal University, 17.17% agreed, 13.13% were 

uncertain and 69.70% disagreed with the statement. The mean scores of University of 

Peshawar and Gomal University were 3.64 and 2.24 respectively. The value of t-test 

was 8.956, which indicates that there is a significant difference of opinion between 

the faculty of both the universities regarding the availability of multimedia facility in 

the classrooms. 
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Table 4.2.12 

 

Well- Equipped and Furnished Classrooms 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 35 23.81   3 3.03     

A 70 47.62 10 10.10   

UNC 3 2.04 3.61 20 20.20 2.34 8.592 

DA 28 19.05   51 51.52     

SDA 11 7.48 15 15.15     

 

 

Table 4.2.12 reveals that 71.43% respondents of University of Peshawar 

agreed with the statement that classrooms are well-equipped and furnished, 2.04% 

were in doubt and 26.53% disagreed, while gazing at Gomal University table explain 

that 13.13% respondents agreed, 20.20% unsure and 66.67% disagreed. The mean 

score of University of Peshawar and Gomal University was 3.61 and 2.34 

respectively, while the t-test was 8.592. This shows that there is a significant 

difference of opinion among the faculty of UOP and GU regarding the well-equipped 

and furnished classrooms. 
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Table 4.2.13 

 

 Provision of Hostel/Residence 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 41 27.89   30 30.30     

A 59 40.14 40 40.41   

UNC 10 6.80 3.59 10 10.10 3.73 -0.804 

DA 20 13.61   10 10.10     

SDA 17 11.56 9 9.09     

 

 

Table 4.2.13 displays that 68.03% respondents of University of Peshawar 

agreed that hostels/resident facility is provided to faculty by the university.6.80% 

were uncertain while 25.17% disagreed, whereas the 70.71% respondents of Gomal 

University agreed with the statement. 10.10% were unsure and 19.19% disagreed.  

The mean score of University of Peshawar was 3.59 and mean score of Gomal 

University was 3.73 while the value of t-test was -0.804. This indicates that there is no 

significant difference of opinion between the faculty of both the universities regarding 

the hostel/residency facility for faculty. 
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Table 4.2.14 

 

 Provision of Transport Facility 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 13.60   20 20.20     

A 88 59.87 20 20.20   

UNC 22 14.97 3.69 10 10.10 2.92 4.946 

DA 7 4.76   30 30.31     

SDA 10 6.80 19 19.19 

 

 

Table 4.2.14 expresses that 73.47% respondents of University of Peshawar 

agreed that transport facility is provided to the faculty. 14.97% were uncertain while 

11.56% disagreed. The data collected through Gomal University is evident that 

40.40% agreed, 10.10% uncertain and 49.50% disagreed. The mean scores of 

University of Peshawar and Gomal University were 3.69 and 2.92 respectively 

whereas the value of t-test was 4.946. This indicates that there is a significant 

difference of opinion among the faculty of UOP and GU regarding the provision of 

transport facility. 
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Table 4.2.15 

 

Library Facilities to Faculty 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 55 37.41   8 8.08     

A 35 23.81 8 8.08   

UNC 8 5.44 3.47 4 4.04 2.15 7.200 

DA 22 14.97   50 50.51     

SDA 27 18.37 29 29.29 

 

 

Table 4.2.15 pointed that 61.22% respondents of University of Peshawar 

agreed that the library of the department is according to the needs of the faculty. 

5.44% were indecisive while 33.33% disagreed. Whereas 16.16% respondents of 

Gomal University agreed with the statement, 4.04% were uncertain and 79.80% 

disagreed.  The mean score correspond to University of Peshawar and Gomal 

University were 3.47 and 2.15 respectively. The value of t-test was 7.200. This shows 

that there is a significant difference of opinion between the faculty of both the 

universities that the departmental libraries are according to the needs of the faculty. 
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Table 4.2.16 

 

Internet Facility to Faculty 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 13.61   10 10.10     

A 30 20.41 10 10.10   

UNC 10 6.80 2.56 10 10.10 2.21 1.931 

DA 40 27.21   30 30.30     

SDA 47 31.97 39 39.40 

 

 

Table 4.2.16 states that 34.01% respondents of University of Peshawar agreed 

that faculty are provided internet facility in the university, 6.80% were uncertain 

while 59.18% disagreed. As regard to Gomal University table articulates that 20.20% 

respondents agreed, 10.10% were unsure and 69.70% disagreed. The mean score of 

University of Peshawar and Gomal University was 2.56 and 2.21 respectively, while 

the t-test was 1.931. This indicates that there is no significant difference of opinion 

between the faculty of both the universities regarding the internet facility. 
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Table 4.2.17 

 

Curriculum at par with Other National Universities 

  

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 42 28.57   15 15.15     

A 58 39.46 15 15.15   

UNC 9 6.12 3.58 10 10.10 2.77 4.729 

DA 19 12.92   50 50.51     

SDA 19 12.93 9 9.09 

 

 

Table 4.2.17 conveys that 68.03% respondents of University of Peshawar 

agreed that the curriculum of the university is at par with other national 

universities. 6.12% were uncertain about the statement while 25.85% disagreed. 

Whereas the respondents of Gomal University show that 30.30% agreed, 10.10% 

uncertain and 59.60% disagreed.  The mean score of University of Peshawar was 3.58 

and mean score of Gomal University was 2.77 while the value of t-test was 4.729. 

This indicates that there is a significant difference of opinion among the faculty of 

UOP and GU that the curriculum of the university is at par with other national 

universities. 

 

  



131 
 

 

 

Table 4.2.18 

 

Satisfaction of Students about Contents of Course 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 35 23.81   20 20.20     

A 40 27.21 25 25.26   

UNC 20 13.61 3.21 15 15.15 3.07 0.751 

DA 25 17.01   20 20.20     

SDA 27 18.36 19 19.19 

 

 

Table 4.2.18 suggests that 51.02% respondents of University of Peshawar 

agreed that contents of the course satisfy the needs of the students. 13.61% were 

unsure and 25.17% disagreed. This table is also evident that 45.46% respondents of 

Gomal University agreed with the statement, 15.15% were unconfident about their 

decision and 39.39% disagreed. The mean scores of University of Peshawar and 

Gomal University were 3.21 and 3.07 respectively whereas the value of t-test was 

0.751. This indicates that there is no significant difference of opinion between the 

faculty of both the universities regarding the satisfaction of students about contents of 

course. 
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Table 4.2.19 

 

Role of Curriculum in Building Students’ Character 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency  %age 

Mean 

Score 

SA 40 27.21   30 30.31     

A 60 40.82 30 30.30   

UNC 10 6.80 3.60 10 10.10 3.47 0.706 

DA 22 14.97   15 15.15     

SDA 15 10.20 14 14.14     

 

 

Table 4.2.19 transmits that 68.03% respondents of University of Peshawar 

agreed with the statement that special care is taken in the curriculum to build moral 

characteristic among the students. 6.80% were not sure about the statement while 

25.17% disagreed. As regard to Gomal University 60.61% agreed with the statement, 

10.10% were doubtful and 29.29% disagreed.  The mean score of University of 

Peshawar and Gomal University were 3.60 and 3.47 respectively. The value of t-test 

was 0.706., which shows that there is no significant difference of opinion between the 

faculty of both the universities regarding the role of curriculum in building students 

character. 
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Table 4.2.20 

 

Study Skills in Students through Curriculum 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 35 23.81   25 25.26     

A 65 44.22 25 25.25   

UNC 7 4.76 3.53 10 10.10 3.27 1.486 

DA 23 15.65   30 30.30     

SDA 17 11.56 9 9.09     

 

 

Table 4.2.20 communicates that 68.03% respondents of University of 

Peshawar agreed that curriculum covers the development of study skills among 

students.4.76% were uncertain while 27.21% disagreed.  As regard to Gomal 

University 50.51% agreed with the statement, 10.10% were uncertain and 39.39% 

disagreed. The mean score of University of Peshawar was 3.53 and mean score of 

Gomal University was 3.27 while the value of t-test was 1.486. This indicates that 

there is no significant difference of opinion between the faculty of both the 

universities that curriculum covers the development of study skills among students. 
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Table 4.2.21 

 

Innovative Curriculum 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 30 20.41   10 10.10     

A 30 20.41 15 15.15   

UNC 10 6.80 2.84 5 5.05 2.26 3.033 

DA 40 27.21   30 30.30     

A 37 25.17 39 39.39 

 

Table 4.2.21 demonstrates that 40.82% respondents of University of Peshawar 

agreed that curriculum has latest innovations as practiced in other national 

universities, 6.80% were uncertain and 52.38% disagreed. While looking upon the 

Gomal University this table illustrates that 25.26% respondents agreed with the given 

statement, 5.05% were uncertain while 69.69% disagreed. The mean scores of 

University of Peshawar and Gomal University were 2.84 and 2.26 respectively 

whereas the value of t-test was 3.033. This indicates that there is a significant 

difference of opinion among the faculty of UOP and GU that curriculum has latest 

innovations as practiced in other national universities. 
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Table 4.2.22 

 

Co-operation of Administration with Teaching Staff 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 35 23.81   15 15.15     

A 60 40.82 17 17.17   

UNC 12 8.16 3.49 8 8.08 2.59 5.059 

DA 22 14.97   30 30.31     

SDA 18 12.24 29 29.29 

 

 

Table 4.2.22 explains that 64.63% respondents of University of Peshawar 

agreed that administration cooperates with the teaching staff. 8.16% were uncertain 

and 27.21% disagreed.  The gazing at Gomal University gives the idea that 32.32% 

were agreed, 8.08% uncertain and 59.60% disagreed with the statement. The mean 

score correspond to University of Peshawar and Gomal University were 3.49 and 

2.59. The value of t-test was 5.059. This indicates that there is a significant difference 

of opinion among the faculty of UOP and GU about the cooperation of administration 

with the teaching staff. 
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Table 4.2.23 

 

Staff Development Programme 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 41 27.89   30 30.31     

A 59 40.14 30 30.30   

UNC 8 5.44 3.59 10 10.10 3.47 0.621 

DA 23 15.65   15 15.15     

SDA 16 10.88 14 14.14 

 

 

Table 4.2.23 gives an idea that 68.03% respondents of University of Peshawar 

agreed that staff development programs are given priority in the university. 5.44% 

unsure and 26.53% disagreed. While considering the Gomal University it was found 

that 60.61% faculty agreed with the above statement, 10.10% were doubtful and 

29.29% disagreed. The mean score of University of Peshawar and Gomal University 

was 3.59 and 3.47 respectively, while the t-test was 0.621. This indicates that there is 

no significant difference of opinion among the faculty of both the universities 

regarding staff development programme. 
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Table 4.2.24 

 

In-Service Training to Faculty 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 34 23.13   20 20.20     

A 26 17.69 20 20.20   

UNC 9 6.12 2.86 10 10.10 3.02 0.859 

DA 41 27.89   40 40.41     

SDA 37 25.17 9 9.09 

 

 

Table 4.2.24 proves that 40.82% agreed in service training facility is provided 

to faculty. 6.12% were uncertain and 53.06% disagreed. This table shows that 40.40% 

respondents of Gomal University agreed, 10.10% were suspicious about the statement 

and 49.50% disagreed. The mean scores of University of Peshawar and Gomal 

University were 2.86 and 3.02 respectively whereas the value of t-test was 0.859. This 

indicates that there is no significant difference of opinion between the faculty of both 

the universities regarding in-service training facility. 
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Table 4.2.25 

 

Long Term Training to Faculty  

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 34 23.13   40 40.41     

A 61 41.50 30 30.30   

UNC 11 7.48 3.46 5 5.05 3.78 1.797 

DA 21 14.29   15 15.15     

SDA 20 13.60 9 9.09 

 

 

Table 4.2.25 indicates that 64.63% respondent of University of Peshawar 

agreed that long term training is provided to faculty on merit. 7.48% were uncertain 

while 27.89% disagreed. As regard to Gomal University 70.71% respondents agreed 

with the statement, 5.05% undecided and 24.24% disagreed. The mean scores of 

University of Peshawar and Gomal University were 3.46 and 3.78 respectively 

whereas the value of t-test was -1.797. This shows that there is no significant 

difference of opinion between the faculty of both the universities about long term 

training for faculty. 
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Table 4.2.26 

 

Accountability of Faculty 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 42 28.57   40 40.41     

A 68 46.26 30 30.30   

UNC 3 2.04 3.73 5 5.05 3.78 0.299 

DA 23 15.65   15 15.15     

SDA 11 7.48 9 9.09 

 

 

Table 4.2.26 shows that 74.83% respondents of University of Peshawar agreed 

that faculty are accountable about their responsibilities.  2.04% were unsure about the 

statement while 23.13% disagreed. On looking upon the Gomal University, 70.71% 

agreed, 5.05% uncertain and 24.24% disagreed with the statement.  The mean score 

correspond to University of Peshawar and Gomal University were 3.75 and 3.78. The 

value of t-test was 0.299, which shows that there is no significant difference of 

opinion between the faculty of both the universities that faculty are accountable about 

their responsibilities. 
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Table 4.2.27 

 

Promotion of Faculty  

 

Agreement 

Levels 

University of Peshawar Gomal University  

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 42 28.57   5 5.05     

A 68 46.26 15 15.15   

UNC 3 2.04 3.73 10 10.10 2.36 8.847 

DA 23 15.65   50 50.51     

SDA 11 7.48 19 19.19 

 

 

Table 4.2.27 reveals that 74.83% respondents of University of Peshawar 

agreed with the statement that promotion of faculty is given on merit, 2.04% were in 

doubt and 23.13% disagreed, while gazing at Gomal University table explains that 

20.20% respondents agreed, 10.10% unsure and 69.70% disagreed. The mean score of 

University of Peshawar and Gomal University was 3.73 and 2.36 respectively, while 

the t-test was 8.847. This indicates that there is a significant difference of opinion 

among the faculty of UOP and GU about the promotion of faculty. 
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Table 4.2.28 

 

Mid-Term and Final Examinations 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 60 40.82   30 30.31     

A 60 40.82 20 20.20   

UNC 10 6.80 4.06 10 10.10 3.22 5.040 

DA 10 6.80   20 20.20     

SDA 7 4.76 19 19.19 

 

 

Table 4.2.28 displays that 81.64% respondents of University of Peshawar 

agreed that mid-term and final term examinations are conducted in the 

university, 6.80% were uncertain while 11.56% disagreed, whereas the 50.51% 

respondents of Gomal University agreed with the statement. 10.10% were unsure and 

39.39% disagreed.  The mean score of University of Peshawar was 4.06 and mean 

score of Gomal University was 3.22 while the value of t-test was 5.040. This shows 

that there is a significant difference of opinion among the faculty of UOP and GU 

regarding mid-term and final-term examinations. 
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Table 4.2.29 

 

Grade through Formative Evaluation 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 27.21   20 20.20     

A 40 27.21 20 20.20   

UNC 30 20.41 3.42 10 10.10 2.92 2.770 

DA 16 10.88   30 30.31     

SDA 21 14.29 19 19.19 

 

 

Table 4.2.29 expresses that 54.42% respondents of University of Peshawar 

agreed that formative evaluation affects the grades. 20.41% were uncertain while 

25.17% disagreed. The data collected through Gomal University is evident that 

40.40% agreed, 10.10% uncertain and 49.50% disagreed. The mean scores of 

University of Peshawar and Gomal University were 3.42 and 2.92 respectively 

whereas the value of t-test was 2.770. This indicates that there is a significant 

difference of opinion among the faculty of UOP and GU that formative evaluation 

affects the grades of the students. 
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Table 4.2.30 

 

Transparency of Examination 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 55 37.42   20 20.20     

A 65 44.22 42 42.43   

UNC 9 6.12 4.01 8 8.08 3.39 3.905 

DA 9 6.12   15 15.15     

SDA 9 6.12 14 14.14     

 

 

Table 4.2.30 views that 81.64% respondents of University of Peshawar agreed 

that overall the examination systems are transparent. 6.12% were indecisive while 

12.24% disagreed, whereas 62.63% respondents of Gomal University agreed with the 

statement, 8.08% were uncertain and 29.29% disagreed.  The mean score correspond 

to University of Peshawar and Gomal University were 4.01 and 3.39. The value of t-

test was 3.905. This indicates that there is a significant difference of opinion between 

the faculty of both the universities regarding transparency in examinations. 
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Table 4.2.31 

 

Semester System  

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 20 13.61   30 30.30     

A 50 34.01 41 41.42   

UNC 30 20.41 3.08 9 9.09 3.74 -3.850 

DA 16 10.88   10 10.10     

SDA 31 21.09 9 9.09     

 

 

Table 4.2.31 proves that 47.62% students of University of Peshawar agreed 

that the semester system makes the students busy throughout the academic 

year. 20.41% were uncertain and 31.97% disagreed. As regard to Gomal University 

the agreement level was 71.72%, the 9.09% were uncertain and 19.19% disagreed. 

The mean score of University of Peshawar and Gomal University was 3.08 and 3.74 

respectively, while the value of t-test was -3.850. This indicates that there is no 

significant difference of opinion between the faculty of both the universities that 

semester system makes the students busy throughout the academic year. 

 

 

 

 

  



145 
 

 

 

Table 4.2.32 

 

 Annual Examination System  

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 40 27.21   30 30.30     

A 60 40.82 40 40.41   

UNC 20 13.61 3.69 10 10.10 3.73 -0.211 

DA 16 10.88   10 10.10     

SDA 11 7.48 9 9.09 

 

 

Table 4.2.32 communicates that 68.03% respondents of University of 

Peshawar agreed that students like annual system of examination. 13.61% were 

uncertain while 18.36% disagreed. As regard to Gomal University 70.71% agreed 

with the statement 10.10% were uncertain and 19.19% disagreed. The mean score of 

University of Peshawar was 3.69 and mean score of Gomal University was 3.73 while 

the value of t-test was -0.211. This indicates that there is no significant difference of 

opinion between the faculty of both the universities that students like annual 

examination system. 
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Table 4.2.33 

 

Satisfaction of Students about Examination System 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 42 28.57   20 20.21     

A 58 39.46 20 20.20   

UNC 18 12.24 3.69 10 10.10 2.87 4.703 

DA 17 11.57   25 25.25     

SDA 12 8.16 24 24.24 

 

 

Table 4.2.33 demonstrates that 68.03% respondents of University of Peshawar 

agreed that students are satisfied with the examination system. While 12.24% 

uncertain and 19.73% disagreed, while looking upon the Gomal University this table 

illustrates that 40.41% respondents agreed with the given statement, 10.10% were 

uncertain while 49.49% disagreed. The mean scores of University of Peshawar were 

3.69 and Gomal University was 2.87. The value of t-test was 4.703, which indicates 

that there is a significant difference of opinion among the faculty of UOP and GU that 

students are satisfied with the examination system. 
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Table 4.2.34 

 

Priority to Research Work 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 58 39.46   10 10.10     

A 62 42.18 10 10.10   

UNC 8 5.44 4.01 10 10.10 2.52 10.190 

DA 9 6.12   60 60.61     

SDA 10 6.80 9 9.09 

 

 

Table 4.2.34 explains that 81.64% faculty of University of Peshawar agreed 

that priority is given to research in the university. 5.44% were uncertain and 12.93% 

disagreed.  On the other side 20.20% respondents of Gomal University agreed, 

10.10% uncertain and 69.70% disagreed with the statement. The mean scores of 

University of Peshawar and Gomal University were 4.01 and 2.52 respectively. The 

value of t-test was 16.190, which indicates that there is a significant difference of 

opinion between the faculty of both the universities that priority is given to research 

work. 
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Table 4.2.35 

 

 Encouragement for Research Activities 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 55 37.41   9 9.09     

A 60 40.82 11 11.11   

UNC 9 6.12 3.91 9 9.09 2.43 9.523 

DA 10 6.80   55 55.56     

SDA 13 8.85 15 15.15 

 

 

Table 4.2.35 shows that 78.23% respondents of University of Peshawar agreed 

that the university encourages research activities.6.12% were uncertain and 15.65% 

disagreed. While looking the response of faculty of the Gomal University it was found 

that 20.20% agreed with the above statement, 9.09% were uncertain and 70.71% 

disagreed. The mean score of University of Peshawar and Gomal University were 

3.91 and 2.43 respectively, while the value of t-test was 9.523. This indicates that 

there is a significant difference of opinion among the faculty of UOP and GU that 

university encourages research activities in their respective universities. 
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Table 4.2.36 

 

Grant for Research in the Universities 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 28 19.05   8 8.08     

A 52 35.38 8 8.08   

UNC 18 12.24 3.05 10 10.10 2.21 4.994 

DA 17 11.56   44 44.45     

SDA 32 21.77 29 29.29     

 

 

Table 4.2.36 displays that 54.43% respondents of University of Peshawar 

agreed that university management gives grant for promotion of research.12.24% were 

uncertain while 33.33% disagreed, whereas the 16.16% respondents of Gomal 

University agreed with the statement. 10.10% were uncertain and 73.74% disagreed.  

The mean score of University of Peshawar was 3.05 and mean score of Gomal 

University was 2.21, while the value of t-test was 4.994. This indicates that there is a 

significant difference of opinion between the faculty of UOP and GU that university 

management gives grant for promotion of research. 
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Table 4.2.37 

 

Presentation of Research Papers in National/International Conferences 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 35 23.80  11 11.11   

A 67 45.58 12 12.12  

UNC 3 2.04 3.30 5 5.05 2.44 5.267 

DA 25 17  52 52.53   

SDA 17 11.58 19 19.19   

 

 

Table 4.2.37 shows that 69.38% faculty of University of Peshawar agreed that 

the faculty present their research papers in national/international conferences, 2.04% 

were uncertain while 28.58% disagreed, whereas only 23.23% faculty of Gomal 

University agreed with the statement, 5.05% were uncertain and 71.72% disagreed.  

The mean score of University of Peshawar was 3.30 and mean score of Gomal 

University was 2.44, while the value of t-test was 5.267. This indicates that there is a 

significant difference of opinion among the faculty of UOP and GU regarding 

presentation of research papers in national/international research conferences. 
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Table 4.2.38 

 

Conducting National/International Conferences 

 

Agreement 

Levels 

University of Peshawar Gomal University 

t-test 
Frequency %age 

Mean 

Score 
Frequency %age 

Mean 

Score 

SA 46 31.30  12 12.12   

A 55 37.42 13 13.13  

UNC 09 6.12 3.50 9 9.09 2.69 5.071 

DA 27 18.36  56 56.57   

SDA 10 7.30 9 9.09   

 

 

Table 4.2.38 reflects that 68.72% faculty of University of Peshawar supported 

that the university management conducts national/international research conferences. 

6.12% were uncertain while 25.16% disagreed. On the other hand only 25.25% faculty 

of Gomal University agreed with the statement. 9.09% were uncertain and 65.66% 

disagreed with the statement. The mean score of University of Peshawar was 3.50 and 

Gomal University was 2.69, while the value of t-test was 5.071. This shows that there 

is a significant difference of opinion among the faculty of UOP and GU that 

university management conducts national/international research conferences.  

 

 

 

 

 

 

  



152 
 

 

Table 4.2.39 

 

Suggestions given by Faculty of UOP and GU 

 

Suggestions Frequency Percentage 

University of Peshawar   

Administration should depute well reputed faculty on 

examination duty. 

55 37.41 

Teacher should be trained about evaluation system. 42 28.57 

Administration should cooperate with faculty for 

evaluation system. 

37 25.17 

Use of unfair means in the examination should be 

discouraged. 

32 21.76 

Gomal University   

Handsome remuneration should be paid for 

examination duty. 
43 43.43 

Reward and punishment should be implemented to 

improve evaluation system. 

33 33.33 

Priority should be given to research. 31 31.31 

  

 

Table 4.2.39 explains that 37.41% respondents of UOP suggested that 

administration should depute well reputed faculty on examination duty. Whereas 

28.57% respondents of UOP gave suggestion that teacher should be trained about 

evaluation system. 43.43% respondents of GU suggested that handsome remuneration 

should be paid for examination duty. 33.33% respondents of GU expressed that 

reward and punishment should be implemented to improve evaluation system. 
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4.3 COMPARISON OF DATA COLLECTED FROM FACULTY AND 

STUDENTS 

   

  Data collected by faculty and students of UOP and GU has combine presented 

below in some tables: 

 

Table 4.3.1 

 

Availability of Multimedia Facility in the Classrooms 

       

Table 4.3.1 conveys that 68.03% faculty of University of Peshawar agreed that 

multimedia facility is available in the classrooms, 5.44% unsure about the statement 

while 26.53% were disagreed. Whereas the Gomal University, 17.17% faculty were 

agreed, 13.13% were uncertain and 69.70% were disagreed with the statement.  As far 

as response of students is concerned 68.31% students of University of Peshawar 

agreed that multimedia facility is available in the classrooms. 14.21% were uncertain 

about the statement while 17.49% disagreed. Whereas the response of Gomal 

University students show that 21.43% agreed, 13.64% uncertain and 64.93% 

disagreed. 

 

 

 

 

 

 

Respondents University of Peshawar Gomal University 

 

Faculty 

SA 

% 

A 

% 

UNC

% 

DA 

% 

SDA

% 

SA 

% 

A 

% 

UNC

% 

DA 

% 

SDA   

% 

27.21 40.82 5.44 21.77 4.76 6.06 11.11  13.13 40.41 29.29 

Students 13.67 54.64 14.21 10.38 7.10 8.44 12.99 13.64 51.95 12.98 
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Table 4.3.2 

 

Adequacy of Library Facilities 

 

 

 

Table 4.3.2 proves that 61.22% respondents (faculty) of University of 

Peshawar agreed that the library of the department is according to the needs of the 

faculty. 5.44% were indecisive while 33.34% disagreed. Whereas 16.16% respondents 

of Gomal University were agreed with the statement, 4.04% were uncertain and 

79.80% disagreed. While 74.31% students of University of Peshawar agreed that the 

departmental library fulfills the needs of the students. 8.20% were uncertain and 

17.49% disagreed. As regard to Gomal University 20.78% students were agreed with 

the statement while 11.69% uncertain and 67.53% disagreed. 

  

Respondents University of Peshawar Gomal University 

 

Faculty 

SA 

% 

A 

% 

UNC

% 

DA 

% 

SDA

% 

SA 

% 

A 

% 

UNC

% 

DA 

% 

SDA   

% 

37.41 23.81 5.44 14.97 18.37 8.08 8.08 4.04 50.51 29.29 

Students 18.03 56.28 8.20 12.57 4.92 5.84 14.94 11.69 51.95 15.58 
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Table 4.3.3 

 

Curriculum of the Universities 

                               

 

Table 4.3.3 conveys that 68.03% faculty of University of Peshawar agreed that 

the curriculum of the university is at par with other national universities. 6.12% were 

uncertain about the statement while 25.85% disagreed. Whereas the faculty of Gomal 

University is concerned 30.30% agreed, 10.10% uncertain and 59.60% disagreed. On 

the other side 65.57% students of University of Peshawar agreed that curriculum of 

the university`s various educational level is at par with other national universities. 

21.86% were uncertain while 12.57% disagreed, whereas 59.9% respondents of 

Gomal University agreed with the statement. 12.99% were unsure and 27.92% 

disagreed. 

    

  

Respondents University of Peshawar Gomal University 

 

Faculty 

SA 

% 

A 

% 

UNC

% 

DA 

% 

SDA

% 

SA 

% 

A 

% 

UNC

% 

DA 

% 

SDA   

% 

28.57 39.46 6.12 12.92 12.93 15.15 15.15 10.10 50.51 9.09 

Students 10.93 54.64 21.86 8.20 4.37 12.99 46.10 12.99 25.97 1.95 
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Table 4.3.4 

 

Qualifications-Wise Distribution of Faculty 

 

 

 

 

 

 

 

 

Table 4.3.4 states the qualifications of faculty of both the universities. 53.74% 

faculty in UOP have MA/MSc, 20.40% MPhil and 25.86% PhD. While 68.02% have 

B.Ed. and 31.98 % M.Ed. in addition to their Master degrees. At GU 59.60% faculty 

are MA/MSc, 22.22% MPhil and 18.18% PhD. Whereas 70.71% have B.Ed. and 

29.29% have M.Ed. degrees apart from their Master degrees. 

 

  

Qualifications  University 

of  Peshawar 

Percentage Gomal 

University 

Percentage 

MA/MSc 79 53.74 59 59.60 

MPhil 30 20.40 22 22.22 

PhD 38 25.86 18 18.18 

B.Ed. 100 68.02 70 70.71 

M.Ed. 47 31.99 29 29.29 
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4.4      DISCUSSION OF RESULTS 

 

 The topic of the study was, “Evaluation of education system in universities of 

Khyber Pakhtunkhwa and suggestions to meet future challenges”. There were many 

dimensions of the study. First to review the role of University of Peshawar and Gomal 

University in imparting education in Khyber Pakhtunkhwa. Secondly to analyze the 

courses offered at both the universities. Third objective was to evaluate physical 

infrastructure and instructional systems of productivity of both the universities. Fourth 

objective was to analyze the evaluation system of both the universities. The study was 

also focused to suggest the possible solutions for future challenges at university level. 

 In chapter two system of higher education, quality of higher education, 

potential role of universities in promoting higher education, education system at 

university level in national and international perspective were discussed in detail. 

 For the sake of data collection two research instruments in the shape of 

questionnaires were developed. Further the collected data was statistically analyzed 

and interpreted to reach out the findings. 

 The present study explained that curriculum of the University of Peshawar 

(UOP) and Gomal University (GU) is at par with other national universities. Similarly 

(Isani & Virk, 2005) stated that public sector universities offer similar courses. 

 Present study disclosed that large majority (76.50%) students of UOP admitted 

that faculty takes special care about character building among the students. 

Whereas78.57% students of GU did not support this statement. According to (Malik 

& Saint, 1995) the major goal of higher education is the moral development of the 

students. 

 (Mughal, 1999) described that it is better to promote the teaching of Islamic 

values in order to make the students aware by their Islamic culture. Similarly majority 
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of respondents (faculty) of both universities agreed that special care is taken in the 

curriculum to build moral characteristics among the students. 

 According to (Iqbal, 2004) lack of funding, lack of proper research, lack of 

available resources, poor management and political interference are some important 

reasons of the poor quality of higher education in Pakistan. Similarly present study 

shows that majority of respondents of both the universities do not believe in quality of 

higher education. 

 This study elaborated that a large majority of respondents of UOP and GU 

agreed that the programs offered in university are accredited. Similarly (HEC, 2015) 

mentioned that in Pakistan accreditation council is working actively for accreditation 

of different Institutions. 

 (Isani & Virk, 2005) stated that funding policy of HEC is good for research, 

because it encourages researcher. Whereas 78.23% respondents (faculty) of UOP 

agreed that university encourages research activity, while 70.71% respondents 

(faculty) of GU did not agree to this statement. It indicates that University of 

Peshawar has adequate resources for research as compare to Gomal University. 

 A large majority of respondents (faculty), (74.83%) of UOP and (70.71%) of 

GU admitted that faculty are accountable about their responsibilities. While (Cripps, 

2002) also stated that concept of accountability was introduced in universities in order 

to make every one responsible. This is supported by the findings of this study. 

 (Hassan, 1999) stated that students need direction. So it is the duty of the 

faculty to reach out the problems and to help them. While keeping in view the present 

study 60.11% respondents (students) of UOP agreed that proper guidance and 

counseling service is provided to students in getting admission. Whereas 65.58% 

students of GU has not supported the statement. 
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 A large majority of respondents (faculty) of both the universities admitted that 

staff development programs are given priority in the university. Similarly (Shroyer, 

1990) stated that staff development program is necessary for personal growth and 

self-actualization. 

 According to (Ghafoor & Farooq, 1994) examinations are considered as 

invalid and to some extent corrupt in universities. On the contrary present study 

shows that a large majority of respondents (faculty) of both the universities admitted 

that overall the examination systems are transparent. (Bhushan, 1998) said that there 

is always favouritism in marking system. Similarly large majority (83.77%) 

respondents (students) of GU admitted that there is favouritism in internal assessment 

marks in the semester system, while 86.34% students of UOP rejected the statement. 
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CHAPTER 5 
 

SUMMARY, FINDINGS, CONCLUSIONS & 

RECOMMENDATIONS 

 

5.1 SUMMARY 

 Education plays a vital role in the national development. There are 

three levels of education, i.e. Primary, Secondary and Higher education. 

Higher education in Pakistan is provided in general and professional 

universities, their departments and affiliated colleges. Universities in Pakistan 

are generally categorized as general and professional universities. General 

universities include both public and private sector universities. The 

professional universities include engineering, agricultural, medical, 

management sciences, architecture and other such universities.  

 Keeping in mind the importance of higher education, need to conduct a 

research on education system in universities was felt.  The purpose of the 

study was to highlight some problems in education system and their solutions 

at university level in KP. For this purpose, researcher selected a topic, 

“Evaluation of Education System in Universities of Khyber Pakhtunkhwa and 

Suggestions to Meet Future Challenges”  

 

 The major objectives of the research study were to examine the role of 

University of Peshawar and Gomal University in imparting higher education in KP 

and to evaluate the education system of both the universities. 

 Two separate questionnaires, one for students and the other for faculty of both 

the universities were developed. After pilot testing, the questionnaires were personally 
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delivered to students and faculty of both the universities. The collected data were 

tabulated and interpreted with mean score, percentage and t-test. 

 

5.2 FINDINGS 

 On the basis of analysis of data following findings are drawn. 

5.2.1  Findings based on Students’ Questionnaire 

1. A significant majority of students (86.34%) of University of Peshawar agreed 

that classrooms are well-equipped and furnished, while only 21.43% students 

of Gomal University agreed with this statement.  The value of t-test is 14.237, 

which exhibits that there is a significant difference of opinion among the 

students of UOP and GU regarding well-equipped and furnished classrooms. 

It indicates that null hypothesis is not accepted, whereas alternate hypothesis 

“there is a significant difference between the physical infrastructures of UOP 

and GU” is accepted. (Table 4.1.17) 

2. A large majority (74.31%) of students of University of Peshawar admitted that 

the departmental library fulfills the needs of the students, while only 20.78% 

students of Gomal University also supported the statement. The value of t-test 

is 10.744, which represents a significant difference of opinion between the 

students of both the universities regarding facilities provided in departmental 

libraries. It indicates that null hypothesis is not accepted, whereas alternate 

hypothesis “there is a significant difference between academic facilities of 

University of Peshawar and Gomal University” is accepted. Because libraries 

in University of Peshawar have adequate subject/reference books, PCs, 

internet facility and proper space for students as compare to Gomal 

University. (Table 4.1.20) 
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3. A significant majority (86.34%) respondents of University of Peshawar 

accepted that there is no favouritism in internal assessment marks in the 

semester system, while only 9.74% respondents of Gomal University 

supported this statement. The value of t-test is 20.162, which shows 

significant difference of opinion among the students of both the universities 

regarding favouritism in internal assessment.  (Table 4.1.32) 

4. A majority (76.50%) respondents of UOP pointed out that the contents are 

qualitative and according to the national curricula, while only 8.44% 

respondents of GU supported the statement. The value of t-test is 18.072, 

which reflects a significant difference of opinion between the students of both 

the universities about the quality of contents. (Table 4.1.10) 

5. A large majority of respondents (76.50%) of UOP accepted that faculty take 

special care about character building of the students. On the other side only 

9.74% students of GU accepted this statement. The value of t-test is 16.098, 

which represents a significant difference of opinion among the students of 

UOP and GU regarding character building of the students. (Table 4.1.27) 

Similarly in chapter two of this study Nazir, (1999) also described the 

importance of moral values and character building of the students. He stated 

that faculty instruct and inculcate these values to students.  

6. UOP (72.68%) and GU (59.09%) respondents accepted that university has 

play grounds for different indoor and outdoor games.  The value of t-test is 

1.169. This shows that there is no significant difference of opinion between 

the students of both the universities regarding availability of play grounds for 

different indoor and outdoor games. (Table 4.1.19) 
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7. A majority of students (72.68%) of UOP and (68.18%) of GU agreed that the 

examination passing criteria of the university is at par with the other 

universities. The value of t-test is 0.317, which indicates that there is no 

significant difference of opinion between the students of both the universities 

regarding examination passing criteria. This shows that null hypothesis “there 

is no significant difference between the evaluation systems of both the 

universities” is accepted. (Table 4.1.35) 

8. A majority of respondents (71.04%) of University of Peshawar agreed that 

admission criteria are strictly based on merit, while only 13.85% respondents 

of Gomal University also agreed with the statement. The value of t-test is 

13.787, which reflects that there is a significant difference of opinion among 

the students of UOP and GU about admission criteria. (Table 4.1.5) 

9.  A major number of respondents (71.04%) of University of Peshawar agreed 

that financial support is provided to the deserving students on merit, while 

only 17.7% respondents of Gomal University also agreed with the statement. 

The value of t-test is 12.040, which reflects that there is a significant 

difference between the opinions of the respondents of both the universities 

regarding provision of financial support on merit. (Table 4.1.8) 

10. A majority of respondents (71.04%) of University of Peshawar agreed that 

students are satisfied with the teaching techniques of their faculty. Whereas 

only 17.70% respondents of Gomal University agreed with this statement. 

The value of t-test is 10.119, which reflects that there is significant difference 

of opinion among the students of UOP and GU regarding teaching techniques 

of the faculty.    (Table 4.1.29) 
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11. A majority of students of UOP (71.04%) and GU (64.94%) supported that the 

university has different assessment and examination procedures. The value of 

t-test is -0.212, which indicates that there is no significant difference of 

opinion among the respondents of both the universities about assessment and 

examination procedures. This shows that null hypothesis “there is no 

significant difference between the evaluation systems of both the universities” 

is accepted. (Table 4.1.30) 

12. 71.04% respondents of University of Peshawar supported the statement that 

curriculum covers the use of modern instructional technology while only 

11.53% respondents of GU also agreed with this. The value of t-test is 16.415, 

which reflects that there is a significant difference of opinion between the 

students of both the universities about the use of modern instructional 

technology. (Table 4.1.12) 

13. (65.57%) respondents of University of Peshawar admitted that the university 

examination system is transparent, while only 21.43% respondents of Gomal 

University also agreed with this. The value of t-test is 8.878, which shows 

that there is a significant difference of opinion between the students of both 

the universities about the transparency of examination system. (Table 4.1.34) 

14. (65.57%) respondents of UOP agreed that faculty are punctual in their 

teaching; on the other hand only 21.43% respondents of GU agreed. The 

value of t-test is 9.294, which shows a significant difference of opinion 

among the students of UOP and GU regarding the punctuality of faculty.  

(Table 4.1.24) 
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15. Small majority (65.57%) respondents of UOP and (59.9%) of GU agreed that                   

curriculum of the university`s various educational level is at par with other 

national universities. The value of t-test is 1.586, which indicates that there is 

no significant difference of opinion between the students of both the 

universities about the curriculum.  (Table 4.1.14) 

16. 60.11% respondents of University of Peshawar admitted that proper guidance 

and counseling service is provided to students in getting admission. On the 

other hand only 25.04% respondents of Gomal University supported the 

statement. The value of t-test is 6.348, which reflects that there is a significant 

difference of opinion among the students of both the universities regarding 

guidance and counseling service. (Table 4.1.7) 

17. UOP (56.28%) and GU (61.04%) respondents accepted that extra-curricular 

activities are included in the curriculum. The value of t-test is -0.396 which 

indicates that there is no significant difference of opinion among the students 

of both the universities about the extra-curricular activities. (Table 4.1.15) 

18. In response to an open ended question 27.86% respondents of UOP gave 

suggestion that the curriculum should involve the students into studies by 

providing sufficient activities. 26.22% respondents of UOP suggested that the 

paper setters should be trained. Whereas 24.2% respondents of GU gave 

suggestion that faculty should cooperate with students regarding their studies. 

(Table 4.1.36) 
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5.2.2 Findings based on Faculty’s Questionnaire 

1. A large majority of faculty of UOP (81.64%) agreed that priority is 

given to research in the university; whereas only 20.20% respondents 

of Gomal University agreed with this statement. The value of t-test is 

16.190, which reflects that there is a significant difference of opinion 

between the respondents of both the universities about the provision of 

research facilities. This indicates that null hypothesis is not accepted, 

however alternate hypothesis, “there is a significant difference between 

facilities available for research in both the universities” is accepted.  

(Table 4.2.34)  

2. 78.23% respondents of University of Peshawar supported that the university 

encourages research activities, while only 20.20% respondents of Gomal 

University supported the statement. The value of t-test is 9.523. This 

shows that there is a significant difference of opinion among the respondents 

of both the universities regarding research activities. This indicates that null 

hypothesis is not accepted and alternate hypothesis; “there is a 

significant difference between facilities available for research in  both 

the universities” is accepted. (Table 4.2.35). Similarly in chapter two of 

this study Isani & Virk, (2005) also mentioned the importance of research in 

the universities. They have described that research work is essential for getting 

new knowledge and health of the universities.  

3. A large majority of faculty of UOP (81.63%) and GU (80.81%) agreed that 

faculty believe in quality of higher education. The value of t-test is 1.579, 
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which indicates that there is no significant difference of opinion among the 

faculty of both the universities regarding the quality of higher education. 

(Table 4.2.7) 

4. A large majority of faculty of UOP (81.64%) and simple majority of 

GU (62.63%) accepted that overall the examination systems are 

transparent. The value of t-test is 3.905. This indicates that there is a 

significant difference of opinion among the faculty of both the 

universities regarding transparency of examination system. (Table 

4.2.30) It also supports the findings of the students regarding the 

transparency of examination system.  

5. UOP (74.83%) and GU (70.71%) respondents agreed that faculty use lecture 

method in the class. The value of t-test is 1.366, which indicates that there is 

no significant difference of opinion between the faculty of both the 

universities regarding teaching methodologies. (Table 4.2.8) 

6. (74.83%) respondents of University of Peshawar and (70.71%) respondents of 

Gomal University agreed that faculty are accountable about their 

responsibilities. The value of t-test is -0.299, which indicates that there is no 

significant difference of opinion among the faculty of UOP and GU regarding 

the accountability of faculty. (Table 4.2.26) 

7. A majority of respondents of UOP (74.83%) supported that  promotion of 

faculty is given on merit. On the other hand only 20.20% respondents of 

GU accepted the statement. The t-test is 8.847. This reflects that there 

is a significant difference of opinion between the respondents of both 

the universities about the promotion of the faculty. (Tale 4.2.27) 
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8. 73.47% respondents of University of Peshawar agreed that transport facility is 

provided to the faculty, whereas 40.40% respondents of Gomal 

University also agreed. The value of t-test is 4.946. This indicates that 

there is a significant difference of opinion among the faculty of both the 

universities regarding the provision of transport facility. (Table 4.2.14) 

9. A majority of respondents (71.43%) of UOP agreed that classrooms are 

well equipped and furnished. On the other hand only 13.13% respondents of 

GU agreed with the statement. The value oft-test is 8.592.  This reflects that 

there is a significant difference of opinion between the respondents of 

both the universities that classrooms are well equipped and furnished.  

(Table 4.2.12) It also supports the findings of the students regarding 

well equipped and furnished classrooms. 

10. A majority of respondents of UOP (68.03%) and GU (80.81%) agreed 

that faculty is qualified in their subject area. The value of t-test is -2.177, 

which indicates that there is no significant difference of opinion among the 

respondents of UOP and GU regarding the faculty qualification. (Table 4.2.6) 

11. 68.03% respondents of UOP and 70.71% of GU accepted that faculty use 

different techniques to evaluate the students’ performance. The value of t-test 

is 0.647. This indicates that there is no significant difference of opinion 

between the faculty of both the universities about different techniques for the 

evaluation of students. (Table 4.2.9) 

12. 68.03% faculty of UOP supported the statement that multimedia facility is 

available in the classrooms; contrary to this only 17.17% faculty of GU 

supported this statement. The value of t-test is 8.956. This reflects that there 
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is a significant difference of opinion among the faculty of both the 

universities regarding the provision of multimedia facility.  (Table 

4.2.11) 

13.  UOP (68.03%) and GU (70.71%) respondents admitted that  

hostels/resident facility is provided to the faculty by the university. The value 

of t-test is -0.804, which indicates that there is no significant difference of 

opinion among the faculty of both the universities regarding the provision of 

hostel facility. (Table 4.2.13) 

14. (68.03%) UOP and (60.61%) GU faculty agreed that special care is taken 

in the curriculum to build moral characteristic among the students. The value 

of t-test is 0.706. This reflects that there is no significant difference of 

opinion among the faculty of both the universities about the 

development of curriculum. (Table 4.2.19) 

15. A majority of respondents (68.03%) of UOP and (60.61%) of GU 

accepted that staff development programs are given priority in the university. 

The value of t-test is 0.621. This shows that there is no significant 

difference of opinion among the faculty of UOP and GU regarding staff 

development programmes. (Table 4.2.23). In chapter two this study Ram, 

(1990) also described the importance of staff development that it is important 

for the professional skills of the faculty. 

16. (68.03%) respondents of UOP and (70.71%) of GU agreed that students like 

annual system of examination. The value of t-test is -0.21. This shows that 

there is no significant difference of opinion between the faculty of both the 

universities regarding likeness of annual examination system.  (Table 4.2.32) 
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17. A large majority of UOP (64.63%) and GU (70.71%) agreed that long 

term training is provided to faculty on merit. The value of t-test is -

1.797, which shows that there is no significant difference of opinion between 

the faculty of both the universities about the provision of long term 

training. (Table 4.2.25) 

18. 61.22% respondents of University of Peshawar were agreed that faculty use 

multimedia during their teaching, while 30.30% respondents of Gomal 

University also agreed with this statement. The value of t-test is 4.080. This 

reflects that there is a significant difference of opinion between the 

faculty of both the universities regarding the use of multimedia.   (Table 

4.2.10) 

19. (53.06%) respondents of UOP and (49.50%) of GU rejected that in 

service training facility is provided to faculty. The value of t-test is 0.859, 

which shows that there is no significant difference of opinion among the 

faculty of UOP and GU about the provision of in service training. (Table 

4.2.24) 

20. Both UOP (52.38%) and GU (69.69%) respondents rejected that  

curriculum includes latest innovations as practiced in other universities. The 

value of t-test is 3.033. This indicates that there is a significant 

difference of opinion between the respondents of both the universities 

regarding inclusion of latest innovations in curriculum. (Table 4.2.21) 
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21. UOP (51.02%) and GU (45.46%) respondents supported that contents of 

the course satisfy the needs of the students. The value of t-test is 0.751, which 

reflects that there is no significant difference of opinion among the faculty of 

both the universities about the contents of the course. (Table 4.2.18) 

22. In response to an open ended question 37.41% respondents of UOP suggested 

that administration should depute well reputed faculty on examination duty. 

Whereas 28.57% respondents of UOP gave suggestion that teacher should be 

trained about evaluation system. 43.43% respondents of GU suggested that 

handsome remuneration should be paid for examination duty. 33.33% 

respondents of GU expressed that reward and punishment should be 

implemented to improve evaluation system. 

5.3   CONCLUSIONS 

           The following conclusions were drawn on the basis of findings of        

questionnaires of students and faculty. 

 

5.3.1    Conclusions based on the Findings of Students’ Questionnaire 

            Similarities 

1. University of Peshawar (UOP) and Gomal University (GU) had sufficient 

accommodation including hostels facility and class rooms in numbers for the 

students. 

2. Both the universities were provided with the facility of play grounds for all      

indoor and outdoor games, such as Badminton, Table Tennis, Cricket, Hockey 

and Football. 
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3. Both universities had different assessment and examination procedures in shape 

of semester system, term system and annual. 

4. Curriculum of the both universities at various educational levels was at par 

with other national universities. 

 5. Both universities had included extra-curricular activities in the curriculum. 

 Dissimilarities 

1. At UOP classrooms were well equipped and furnished and provisions of all 

electronic facilities such as multimedia, internet and PowerPoint were 

available for effective teaching learning process. Whereas in Gomal 

University classrooms were not well equipped and furnished. It is also noticed 

that all these facilities were in working order and being used by the faculty. 

(Checklist at Appendix-3)  

2.  At UOP students had no complaints of favouritism in internal assessment in 

the semester system, while the students of GU believed that there was 

favouritism in internal assessment in the semester system. 

3.  At UOP faculty took special care in character building of the students, while 

in GU faculty did not take care of character building of the students. 

4.  At University of Peshawar departmental library fulfilled the needs of the 

students regarding provision of books and other facilities. While in Gomal 

University departmental library did not fulfill the needs of the students.  

5. In University of Peshawar students were admitted on merit, while in Gomal 

University students faced difficulties in getting admission on merit. 
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6.  At UOP financial support was provided to the deserving students on merit, 

while in GU deserving students were not provided financial support on merit. 

Financial support was provided on personal likes/dislikes and references. 

7.  At UOP students were satisfied with the teaching techniques of their faculty; 

on the contrary students of GU were not satisfied. 

8.  At UOP faculty were punctual in their teaching, whereas in GU faculty were 

not punctual. 

9.  Students of UOP were provided proper guidance and counseling service in 

getting admission, whereas the students of Gomal University was not 

provided proper guidance and counseling service in getting admission 

 5.3.2 Conclusions based on the Findings of Faculty’s Questionnaire 

          Similarities 

1. The examination systems were transparent in both the universities. 

2. Faculty of both the universities i.e. UOP and GU were qualified in their 

subject area. It means that they fulfill the criteria of basic qualification as 

desired by HEC. 

3. At both the universities hostels/resident facility was provided to faculty by 

the university. 

4. Special care was taken in the curriculum to build moral traits among the 

students in UOP and GU. 

5. Staff development programs were given priority in both the universities. 

6. At both the universities students liked annual system of examination. 
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7. Faculty of both the universities used lecture method in the class and also used 

different techniques to evaluate the students’ performance. 

8. Faculty was made accountable about their responsibilities in both universities 

by different committees. 

9. In-service training facility was not provided to faculty at both the universities. 

10. At both the universities curriculum did not include latest innovations as 

practiced in other universities. 

11. At both the universities contents of the course satisfied the needs of the 

students. 

 Dissimilarities 

1. Faculty was promoted on merit in UOP, while in GU no such procedure 

was followed. 

2. Multimedia facility was available in the classrooms of UOP, whereas this 

facility was not provided in GU. 

3. At UOP administration cooperated with the teaching staff regarding teaching 

learning process. The GU administration did not cooperate with the teaching 

staff. 

4. At UOP priority was given to research by providing adequate research 

facilities while GU did not provide such facilities. 
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5.4 RECOMMENDATIONS 

Following recommendations are made on the basis of conclusions of data 

collected from the respondents: 

1. Physical facilities play an important part in teaching learning process. Physical 

facilities such as furnished classrooms, IT rooms, labs, multimedia, internet 

and stationary shop have not been provided to the students and faculty of 

Gomal University. Therefore all these facilities may be provided through 

developmental funds to the students and faculty of Gomal University. Further 

university management may do efforts to enhance the funding from HEC, 

philanthropists and national/international donors. 

2. Library is a major source of knowledge and information for students and 

faculty. It plays a vital role to facilitate all academic activities in any 

educational institution. Departmental libraries of Gomal University have lack 

of relevant subject books/reference books, e-journals/books and PCs with 

internet access. So all these facilities may be provided to the students and 

faculty of Gomal University by allocating adequate funds.  

3. Guidance and counseling service always plays a significant role towards right 

direction and achieving goals. In Gomal University students feel difficulties in 

admission process and getting admission in relevant programs. Therefore 

guidance and counseling service may be provided to students for their 

difficulties at Gomal University with the help of counseling committee. 

4. Research is a major function of the university. In University of Peshawar 

management of the university conducts/organizes more research conferences 
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than the Gomal University. Further faculty of UOP has presented more 

research papers in national/international conferences as compare to faculty of 

GU. So priority may be given for provision of research facilities in Gomal 

University by allocating adequate funds for research. 

5. In-service training plays an important part in the professional development of 

the faculty. In UOP and GU faculty do get these trainings, but mostly due to 

personal likes/dislikes all faculty do not take benefit from in-service trainings. 

So in-service trainings may be provided to faculty on merit in both the 

universities. 

6. Modern technology has great significance in teaching learning process. As the 

curriculum of University of Peshawar and Gomal University lack innovation 

regarding modern technology, so latest innovation may be included in the 

curriculum of UOP and GU with the help of HEC. 

5.4.1 Replications of the Study 

1. The present study was based upon a limited sample size and number of 

universities. It is proposed that further researches may be conducted in this 

area by taking sample from all public sector universities of KP. 

2.  In the present study questionnaires were used as data collection tool. The same 

may be replicated by using other data collection tools in addition to 

questionnaires. 

3.  For this study the sample was drawn only from the departments of Social      

Sciences, so the researches may be conducted by including other faculties in 

future. 
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APPENDIX-1 

Questionnaire for Students 

 

 

Dear Student,___________________________________________ 

 

 

Assalam-o-Alaikum! 

 

 

  I am doing PhD (Education) at Preston University Kohat (Islamabad 

Campus) and working on my thesis entitled “Evaluation of Education System in 

Universities of Khyber Pakhtunkhwa and Suggestions to Meet Future Challenges”. 

 

  Your opinion as a student is important. Therefore, it is requested that 

please fill in the enclosed questionnaire and feel free while responding. I assure that 

the information so collected shall be kept confidential and be used for research. 

 

  A prepaid self-addressed envelope is also sent. I hope that you will 

return the filled in questionnaire on the following address as early as possible. Your 

cooperation in this regard is highly appreciated. Thanks in advance for your kind 

cooperation.  

 

Yours sincerely, 

 

 

 

Tahir Ullah Jan 

PhD Scholar, 

Registration No.1094-113016 

Street# 3, House# 1, Shahjehan Shaheed Town 

D.I.Khan 

Email: tahirjan81@gmail.com 

Cell # 0333-9987178 
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Questionnaire for Students 
  

 

1. Name: (Not necessary) _______________________________ 

 

2. Gender: Male _______________ Female_______________ 

 

3. Age: Tick (√) any one 

           20-25 years____________     30-35 years_____________  

25-30 years___________     35 and above _____________   

4. Qualification:  

- MA/MSc________________________ 

- MPhil  _________________________ 

- Any other________________________ 

5. Residence: 

                Urban____________        Rural________________ 

 

 Given below are some statements. Please tick (√) the appropriate level of your 

agreement.  

SA    =   Strongly Agree      5        

A        =   Agree                     4 

UNC    =   Uncertain                3 

DA    =   Disagree                  2 

SDA    =   Strongly Disagree   1 

 

 

Item 

No. 

Statement SA A UNC DA SDA 

(A) Admission Procedure 

 

     

6. Admission criteria is strictly based on 

merit. 

     

7. No favoritism is practiced in granting 

admission. 

     

8. Proper guidance and counseling service is 

provided to students in getting admission. 

     

9. Financial support is provided to the 

deserving students on merit. 

     

10. Eligible students get admission without 

any difficulty.      

     

(B) Curriculum 
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11. The contents are qualitative and according 

to the national curricula. 

     

12. The curriculum is according to the needs 

of the students and society. 

     

13. Curriculum covers the use of modern 

instructional technology. 

     

14. Curriculum has the provision of involving 

the students into studies. 

     

15. Curriculum of the university`s various 

educational level is at par with other 

national universities. 

     

16. Extra-curricular activities are included in 

the curriculum.  

     

(C) Physical Facilities 

 

     

17 There is sufficient accommodation 

available in the university. 

     

18 Classrooms are well equipped and 

furnished. 

     

19 Multimedia facility is available in the 

classrooms. 

     

20 University has play grounds.      

21 The departmental library fulfills the needs 

of the students. 

     

22 University provides buses for pick & drop 

and tours. 

     

(D) Role of Faculty      

23 Faculty are quite competent in their 

related subject areas. 

     

24 Faculty involve the students into studies. 

 

     

25 Faculty are punctual in their teaching. 

 

     

26 Faculty care about the students having 

study difficulty. 

     

27 Faculty provide guidance to the needy 

students. 

     

28 Faculty take special care about character 

building among the students. 

     

29 Faculty give comments on students` work/ 

assignments. 

     

30 Students are satisfied with the teaching 

techniques of their faculty. 

     

(E) Examination System 

 

     

31 The university has different assessment 

and examination procedure. 
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32 Students are assessed through assignments 

quizzes, presentation and mid exams. 

     

33 There is no favouritism in internal 

assessment marks in the semester system. 

     

34 Internal marks help the students to get 

good grade in the final examination. 

     

35 On the whole, the university examination 

systems is transparent 

     

36 The examination passing criteria is at par 

with the other universities. 

     

 

  

     37.    If you have any suggestion about evaluation of education system in        

the university, please write below; 

     

 ______________________________________________________________ 

 

 

 ______________________________________________________________ 

 

 

 ______________________________________________________________ 
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APPENDIX-2 
 

Questionnaire for Faculty 
 

 

Dear Sir/Madam,___________________________________________ 

 

 

Assalam-o-Alaikum! 

 

 

  I am doing PhD (Education) at Preston University Kohat (Islamabad 

Campus) and working on my thesis entitled “Evaluation of Education System in 

Universities of Khyber Pakhtunkhwa and Suggestions to Meet Future Challenges”.  

 

  Your experience and opinion as a teacher is important. Therefore, it is 

requested that please fill in the enclosed questionnaire and feel free while responding. 

I assure that the information collected shall be kept confidential and be used only for 

research. 

 

 A prepaid self-addressed envelope is also sent. I hope that you will return the 

filled in questionnaire on the following address as early as possible. Your cooperation 

in this regard is highly appreciated. Thanks in advance for your kind cooperation.  

 

Yours sincerely, 

 

 

 

Tahir Ullah Jan 

PhD Scholar, 

Registration No.1094-113016 

      Street# 3, House# 1, Shahjehan Shaheed Town 

D.I.Khan 

Email: tahirjan81@gmail.com 

Cell # 0333-9987178 
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Questionnaire for Faculty 

 
 

6. Name: (Not necessary) ____________________________________ 

7. Gender: Male _______________ Female_______________ 

 

8. Age: Tick (√) any one 

                25-30 years_____________        30-35 years_____________  

               35-40 years _____________                      Above 40 years ___________ 

9. Qualification:  

 a. Academic:  MA/M.Sc.___________ M.Phil.________ 

     PhD_______________   Any other_______ 

 

 b. Professional:  B.Ed._____________  M.Ed.__________ 

     M.Phil.____________ PhD___________ 

                Any other___________ 

10. Experience: 

            1-5 years__________________      6-10 years_________________ 

11-15 Years________________    16-20 years_________________ 

21-25 years________________        Above 25 years_____________ 

 

 Given below are some statements. Please tick (√) the appropriate level of your 

agreement.  

SA    =   Strongly Agree      5        

A        =   Agree                     4 

UNC    =   Uncertain                3 

DA    =   Disagree                  2 

SDA    =   Strongly Disagree   1 

 

Item 

No. 

Statement SA A UNC DA SDA 

(A) Competencies of Faculty 

 

     

6. Faculty are qualified in their subject area.      

7. Faculty believe in quality of higher 

education. 

SA A UNC DA SDA 

8. Faculty use lecture method in the class. 
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9. Faculty use different techniques to 

evaluate the students’ performance.    

     

10. Faculty use multimedia during their 

teaching. 

     

(B) Physical facilities 

 

     

11 Multimedia facility is available in the 

classrooms. 

     

12 Classrooms are well equipped and 

furnished. 

     

13 Hostels/resident facility is provided to 

faculty by the university. 

     

14 Transport facility is provided to the 

faculty. 

     

15 The library of the department is according 

to the needs of the faculty. 

     

16 Faculty are provided internet facility in 

the university. 

     

(C) Curriculum 

 

     

17. The curriculum of higher education is at 

par with other universities. 

     

18. Contents of the course satisfy the needs of 

the students. 

     

19. Special care is taken in the curriculum to 

build moral characteristic among the 

students. 

     

20. Curriculum covers the development of 

study skills among students. 

     

21.  Curriculum includes latest innovations as 

practiced in other universities. 

     

(D) Role of administration      

22. Administration cooperates with the 

teaching staff. 

     

23.  Staff development programs are given 

priority in the university. 

     

24.  In service training facility is provided to 

faculty. 

     

25. Long term training is provided to faculty 

on merit. 

     

26. Faculty are accountable about their 

responsibilities. 

     

27. Promotion of faculty is given on merit. 

 

     

(E) Examination system SA A UNC DA SDA 
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28. Mid-term and final term examinations are 

conducted in the university. 

     

29. Formative evaluation affects the grades. 

 

     

30. Overall the examination systems are 

transparent. 

     

31. The semester system makes the students 

busy throughout the year. 

     

32. Students like annual system of         

examination. 

     

33. Students are satisfied with the 

examination system. 

     

(F) Research 

 

     

34. Priority is given to research in the 

university. 

 

 

    

35. The university encourages research 

activity. 

     

36. The administration gives grant for 

promotion of research. 

     

37 Faculty present their research papers in 

national/International conferences. 

 

     

38 Administration conducts 

national/international conferences. 

     

 

 39.   If you have any suggestion to improve the evaluation system of the 

university, please write below;  

    

 ______________________________________________________________ 

 

 

 ______________________________________________________________ 

 

 

 ______________________________________________________________ 
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APPENDIX-3 
 

Checklist of Physical Facilities in the University  

 

Name of the University: _________________________________________________ 

A. Faculty( Teaching Staff) 

No. Facilities Available & 

Working 

Available & Not 

Working 

Not 

Available 

1 Independent Office    

2 Fax Machine    

3 Photocopier    

4 Telephone    

5 Day Care Center    

6 Internet    

7 Official Transport     

8 Bachelor  Hostel    

9 Generator     

10 UPS    

11 Committee Room    

 

Name of the University: _________________________________________________ 

 

B. Students 

No. Facilities Available & 

Working 

Available & Not 

Working 

Not 

Available 

1 Common Room    

2 Library    

3 Labs/IT Room    

4 Multimedia    

5 Cafeteria    

6 Internet/Wi-Fi    

7 Water Cooler    

8 Stationery Shop    

9 Transport     

10 Resource Center    

11 Central Library    

12 Adequate/proper classroom    

C. Miscellaneous  

No. Facilities Available & 

Working 

Available & Not 

Working 

Not 

Available 

1 Mosque     

2 Video Conference Room    

3 Shuttle Bus Service     

4 Banks     

5 ATM machine    

6  Post Office    
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APPENDIX-4 

 

 

List of Experts involved in Pilot Testing of the Questionnaires 
 

1. Professor Dr Muhammad Adnan Sarwar University of Peshawar 

2. Professor Dr Shafqat University of Peshawar 

3. Professor Dr Amjad University of Peshawar 

4. Professor Dr Mumtaz University of Peshawar 

5. Professor Dr Muhammad Khan University of Peshawar 

6. Professor Dr Miraj-ud-Din University of Peshawar 

7. Professor Ehsan Ullah Danish Gomal University 

8. Professor Dr Akhlaq Ahmad Awan Gomal University 

9. Professor Dr Muhammad Khalid Gomal University 

10. Dr Malik Aamir Atta Gomal University 
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